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Do you enjoy writing? Have a story to tell? An 
event, topic, or issue you want your colleagues 
to know about?

If so, consider writing for Teacher.

We also welcome brief letters to the editor. If 
you have any thoughts about an article you 
have read and want to share your opinion 
with other teachers, send your letter to 
teachermag@bctf.ca.

For more information about upcoming themes, 
contact teachermag@bctf.ca. Submission 
guidelines can be downloaded from 
bctf.ca/publications/TeacherNewsmag.aspx.

Teacher reserves the right to edit or condense 
any contribution considered for publication. 
We are unable to publish all letters we receive.

Deadline: 
Nov/Dec 2017 issue October 13, 2017
Jan/Feb 2018 issue November 10, 2017
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New government,
big changes
AS WE BEGIN the new school year, we expect to see the most 
positive change in recent memory. With the election of a new 
government, there’s been a significant shift in British Columbia’s 
leadership and an encouraging change to the government’s 
approach to public education.

We are pleased to welcome long-time education critic Rob Fleming 
as the new Minister of Education. After the July 18th swearing-in of 
the new cabinet, the BCTF moved quickly to brief the new minister 
and new deputy minister on key issues, including the pressing need 
for more funding to ensure our restored collective agreement 
language is properly implemented.

The restoration of adult education funding, creation of a Mental 
Health and Addictions Ministry, an increase in disability rates, 
interest-free student loans, the return of the Human Rights 
Commission, and a set date for a Vancouver School Board election, 
are among the changes that reflect positions the BCTF has 
long advocated.

Premier John Horgan mandated that Minister Fleming “fast-
track enhancement to K–12 education funding.” And, in a media 
interview shortly after taking office, Minister Fleming said: “We are 
going to fully cover the costs of the Memorandum of Agreement 
with the BCTF on class size and composition. Having been minister 
for three weeks, it’s become clear to me that the commitment 
wasn’t kept by the previous government, so we are going to have to 
enhance that.”

Minister Fleming’s mandate letter also specifically directed him 
to support teachers with the implementation of the revised 
curriculum, to provide teaching materials and professional 
development opportunities, and to address the recommendations 
of the Truth and Reconciliation Commission. The BCTF supports 
all these initiatives, and applauds the efforts of teachers and 
supporters who have long advocated for such changes.

The new government’s budget includes significant funding 
increases to school board budgets to ensure districts can implement 
the smaller classes, better specialist ratios, and improved class 
composition we have all been waiting for.

Teacher perseverance got us a restored collective agreement and 
this is why we are welcoming over 
2,000 new teachers into our schools this 
year. Teacher advocacy helped make 
change happen. Much positive change 
has come since the election of this new 
government, and we anticipate more 
to come. 

Thank you to BC teachers  
for your unwavering advocacy  

for public education!

Nouveau gouvernement, 
grands changements
ALORS QUE NOUS ENTAMONS une nouvelle année scolaire, nous nous 
attendons à voir les changements les plus positifs depuis des années. 
Avec l’élection d’un nouveau gouvernement, est venu un changement 
significatif de leadership en Colombie-Britannique et un changement 
encourageant du gouvernement en matière d’éducation publique.

Nous sommes heureux d’accueillir le grand critique de l’éducation 
Rob Fleming en tant que nouveau ministre de l’Éducation. Après la 
prestation de serment du nouveau gouvernement du 18 juillet, la 
FECB a rapidement mis l’accent sur le fait que le nouveau ministre et le 
nouveau sous-ministre ont été informés des questions clés, y compris le 
besoin urgent de plus de financement pour que le langage restauré de 
la convention collective soit correctement mis en œuvre.

La restauration du financement de l’éducation des adultes, la 
création d’un ministère de la santé mentale et des addictions, une 
augmentation des taux d’invalidité, des prêts étudiants sans intérêt, le 
retour de la Commission des droits de l’homme et une date fixée pour 
une élection de la Commission scolaire de Vancouver figurent parmi 
les changements qui reflètent des positions que la FECB a longtemps 
préconisées.

Le premier ministre, John Horgan, a demandé que le ministre Fleming 
« accélère le financement de l’éducation M-12 ». Et, lors d’un entretien 
avec les médias peu de temps après son entrée en fonction, le ministre 
Fleming a déclaré : « Nous allons couvrir intégralement les coûts du 
Mémorandum d’entente avec la FECB sur la taille et la composition 
de classe. Ministre depuis à peine trois semaines, il est devenu clair 
pour moi que l’engagement n’était pas respecté par le gouvernement 
précédent, alors nous allons mettre en valeur cela.

La lettre de mandat du ministre Fleming a également spécifiquement 
demandé au ministère de soutenir les enseignants avec la mise en 
œuvre du programme révisé, de fournir du matériel pédagogique et 
des possibilités de développement professionnel et de répondre aux 
recommandations de la Commission de vérité et réconciliation. La FECB 
soutient toutes ces initiatives et applaudit les efforts des enseignants et 
de leurs partisans qui ont longtemps préconisé un tel changement.

Le nouveau budget du gouvernement comprend des augmentations 
de financement importantes dans les budgets des conseils scolaires afin 
de s’assurer qu’ils puissent mettre en place des classes plus petites, de 
meilleurs ratios d’enseignants spécialisés et cette meilleure composition 

de classe que nous attendons tous.

La persévérance des enseignants nous a 
permis une convention collective restaurée 
et c’est pourquoi nous accueillons cette 
année plus de 2000 nouveaux enseignants 
dans nos écoles. Le plaidoyer des 
enseignants a contribué à faire changer les 
choses. Beaucoup de changements positifs 
sont advenus depuis l’élection de ce 
nouveau gouvernement et il y en a encore 
davantage à venir.

Merci aux enseignants de 
la Colombie-Britannique pour votre plaidoyer 
inébranlable en faveur de l’éducation publique !

BCTF President Glen Hansman, BCTF Executive Committee member  
Robin Tosczak, and Don Peterson, President of the Saanich Teachers’ 

Association at the NDP Swearing in ceremony on July 18, 2017. 

MESSAGE DU PRÉSIDENTPRESIDENT’S MESSAGE
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Your professional 
presence on social 
media:
Cybertips for teachers
By Rich Overgaard, BCTF media 
relations officer

The Canadian Teachers’ Federation 
has helpful cybertips for teachers 
who use online platforms for 
professional development or 
instruction. Here are key tips for 
bloggers:

• Only post/share content online that
you would post on your class/school
bulletin board.

• Never criticize management (principals,
superintendents, school trustees, or
school boards) or your colleagues—
personally or professionally—online.

• Don’t post/ share pictures or excerpts
of students’ work without their
parents’ permission.

• Know your school/district media
privacy policy.

• Contact your local union office
immediately if you receive
inappropriate communication from
students or parents on any social
media platform.

Learn more at https://is.gd/ePqwxa.

Digital discussions on 
PROFESSIONAL PRACTICE
BC teachers share their blogs

crossed a line into demagoguery, and that 
his growing negative legacy is now fair game 
for social studies teachers and their students.

Shelley Moore, Vancouver teacher, 
blogs at blogsomemoore—teaching 
and empowering ALL students, 
blogsomemoore.com

WE ARE NO LONGER living in the industrial 
revolution; this is the 21st century—when 
we need to value the strengths rather than 
deficits in learning. Rather than finding out 
why students aren’t green, our job is now to 
find out what their colour is. What do they 
bring? What can they contribute because of 
their diverse and unique expertise? For 
decades we have been trying to take this 
“colour” out of our students, taking the 
special out of special education, the autistic 
out of autism, the language out of cultures, 
and especially, the Indigenous out of First 
Nations, Métis, and Inuit children. This is not 
teaching to diversity. This is not inclusive. 
Teaching to diversity and inclusion is where 
we value the characteristics that ARE diverse, 
and not try and homogenize them.

Jacob Martens, Vancouver teacher, 
blogs at Renovating My Classroom, 
renomyclass.com

WHETHER YOU ARE making minor updates 
to your practice or considering a complete 
makeover, Renovating My Classroom may 
provide helpful insights and resources for 
renovating your classroom. This blog initially 
shared my story of making incremental 
changes to my practice, and has grown 
to include the experiences of other 
“renovators.” The writing, resources, and 
links centre around practical ways educators 
can empower students’ ownership of their 
learning with the goal of having students 
leave their classroom as self-regulated 
learners: curious, confident, and skilled.  

Glen Thielmann, Prince George 
teacher, blogs at Thielmann’s Web 
River, thielmann.blogspot.ca 

I AM WONDERING how to approach the 
subject of Trump’s America with my social 
studies students. With many others, I’ve 
watched on in both fascination and horror as 
the bizarro version of the American Dream 
has unfolded over the last eight months—the 
successful merger of reality television with 
their political system. While it’s been easy 
coming to my own conclusions about how 
Trump is contributing to racist, xenophobic, 
and anti-LGBTQ attitudes, it will be a bit 
harder to figure out how to bring fair 
and reasonable discussions about Trump into 
the classroom.

There is a tradition among social studies 
teachers of remaining politically neutral (if 
there is such a thing), and presenting many 
sides of issues so that students can draw 
their own conclusions. This is especially 
important when it comes to current 
events and controversial topics. While not 
tantamount to silence, teachers often hold 
back on ethical judgments so as not to drag 
students toward their own beliefs. In practice 
this is hard to do—should I be surprised that 
students, by the end of the course, will share 
many of my own perspectives on the world? 
Hopefully they develop the skills to disagree 
with me as well. 

Trump’s presidency has produced ample 
evidence on which we can and should make 
critical assessments. After Charlottesville, 
it has become clear to me that Trump has 

Lizanne Foster, Langley teacher, 
blogs at Moving paradigms—
Essays on education and on life 
paradigms.blog

ON AUGUST 2ND this year, we used up the 
amount of resources that it takes the planet 
a year to replenish. We used up in seven 
months what it will take 12 months to 
replace. That’s the denouement at the end 
of the popular video Story of Stuff.

Can we really afford to perpetuate the 
myth that cancerous consumption leads 
to happiness? If ever there was a time to 
replace the current stories of school and 
of stuff with stories that the First Peoples 
developed over thousands of years while 
they sustained a regenerative relationship 
with their lands, that time would be now.

Well-being for our children and for our 
planet should be the ultimate goal of 
learning. We can’t afford for it not to be. 

Are you a BC teacher-blogger? Send 
your blog link, and a brief excerpt to 
entice your colleagues to give you a 
click, to teachermag@bctf.ca.
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BC schools (2016–17)

983 Elementary
45 Elementary-junior secondary

108 Elementary-secondary
9 Junior-secondary
76 Middle school
331 Secondary

14 Senior secondary
1,566 Total
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A place for everyone
Social justice

Professional development
Bargaining

Health and safety
Peer support/mediation

Provincial specialist associations
School staff representatives

Local union executive
Communications

Parent liaison
AGM delegate 
BCTF facilitator 

Advisory committee

Teaching in BC
75%

Female
25%
Male

41,000 members 
(includes full and part-time 

teachers, TTOCs, and teachers 
on leave)

Where 
are 
we?
*Numbers 
have been 
rounded

BC public school 
students (2016–17) 

318,029 elementary
235,316 secondary

4,225 adult education

We are the BCTF
A strong union

BCTF democracy in action

3 Full-Time Table Officers  
(President and 2 Vice-Presidents) at BCTF

11-member Executive Committee, meets monthly

130 Local Representatives vote at three Representative 
Assembly meetings per year

700+ delegates attend the Annual General Meeting

15 provincial advisory committees

200+ BCTF workshop facilitators, peer mediators, support 
consultants, and inquiry facilitators.

69 local teachers’ unions, each with an executive, 
school staff reps, and committees to join

Largest school
2,056 students

Smallest school
less than 10 
students
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To view the BCTF online 
museum collection of cartoons, 
see https://is.gd/UDAjmI.

As a NEW TEACHER,  
I was worried…
By Nicole Francis, Langley teacher and Local Representative

As a new teacher, I was apprehensive about the BCTF, having seen the 
Federation portrayed negatively in the media. Then, a respected peer, 
active in the Langley Teachers’ Association (LTA), urged me to attend 
our local AGM. At my car, with a thumping headache, I was ready to 
go home for the day. Honestly, I wasn’t going to attend; but then I felt 
hypocritical. I knew nothing about the union and this was a perfect 
learning opportunity. I walked into the meeting.

THE POSITION of Local Representative (LR) 
was announced and no one volunteered. 
I was afraid to put my hand up, thinking, 
“I don’t know anything about the LTA, 
BCTF or what an LR even does. Why would 
people take me seriously, I’m so new?” 
Then I remembered how disappointed 
I was at a recent strata council meeting 
when residents, quick to share opinions 
and ideas, wouldn’t volunteer for council. 
And, just hours earlier, I had been talking 
about courage with my students, urging 
them to act, and have the courage to learn. 
My friend, sitting beside me, was elected as 
TTOC chair. She encouraged me to put my 
hand up. Just like that, I was the new Local 
Representative. My first thought was, “Oh 
no, what have I done!” I had just accepted 
my first term contract in February 2017 at 
Langley Secondary School and was busy 
teaching Apprenticeship and Workplace 
Math 11, Communications 12, and Socials 9. 
Now I’d added more stress to my life. 

A few weeks later, I was an observer at the 
BCTF Representative Assembly (RA), being 
guided though an eye-opening experience 
by current Langley LRs, Brian Coleman, 
Laurence Greeff, and Gurp Mahil, and our 
LTA president, Wendy Cook. It wasn’t at 
all what I expected. I’d imagined a stuffy 
room, me stuck in a corner with a note pad, 
completely confused and told “Ok, this is 

your only opportunity to learn and don’t 
talk to anybody because we are too busy to 
answer your questions.” I was completely 
wrong— the mentorship and support that 
I received was incredible. I can say with 
complete confidence that no new teacher 
should feel apprehensive about joining their 
local executive team or union committee. 
The welcome that I received proves that! 

Despite all my questions (especially about 
all the acronyms!), they never made me 
feel uncomfortable, even when I asked the 
most basic ones like “What even is an RA?” 
Now, I feel like I belong, that they see me 
as qualified, and not an “outsider” or the 
“new teacher who didn’t know anything.” 
I’m very honored to be a new LR.

With my unfounded apprehension fresh in 
my mind, my goal now is to support new 
teachers and connect them to the union. I 
hope to show busy new teachers that the 
union is nothing to fear or avoid; rather 
it is a place of support. Through social 
media and in person, I plan to connect with 
incoming teachers during orientation and 
LTA social events. I’d like to start a video log 
called “Day in the life of a new teacher” to 
explore challenges new teachers face and 
their impacts on mental and physical health. 

With the new language and  
rushed influx of hires, it  
concerns me that new  
teachers may be pushed  
into positions so quickly  
that they miss out on  
necessary training and  
orientation. In my case, I  
even came to school sick because  
I didn’t know how to call in sick. 
Then came report cards and the  
stress of navigating MyEd BC. Luckily, 
I had fantastic colleagues to mentor  
me though my first term. 

 I can say with complete 
confidence that no new teacher 
should feel apprehensive about 
joining their local executive team 
or union committee. The welcome 
that I received proves that!” 

With our restored language 
we’ve got more FTE for LA 
teachers to do more IEPs, 

ELL members to do 1701s, and 
more SLP time! Our WLC/B 
wants the LRs at the RA to 
approve more PSA/PD days, 
and we need more SURTs on 

FSAs and PISA…
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I’m worried new teachers may feel pressured 
to say “yes” to certain working conditions 
because they are unaware of their 
contractual rights, or because they feel they 
must, for career advancement. I intend to 
advocate for more mentorship, orientation, 
and access to training. I’d like new teachers 
to get training, like boundaries workshops, 
that support them to succeed, and ongoing 
supports to mitigate against burn out, 
feelings of hopelessness, and being 
overwhelmed. Overall, I want new teachers 
to have a strong voice as they build a solid 
foundation, enabling all of us to have long, 
satisfying, and successful teaching careers.

So, what is the RA?
The Representative Assembly meets three 
times a year to make BCTF policy and 
procedure decisions. Specific responsibilities 
include approving the annual budget. There 
are 130 Local Representatives, with voting 
strength proportional to the membership 
size of their local.    
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Photo submitted by author

Thanks for  
everything,  
Miss Stewart

Canadian journalist lunches  
with her Grade 6 teacher

When I look at the old class photo, I remember feeling pretty good that 
day, and credit two things: wearing the mauve satin dress my mum 
had just made for me, and the teacher standing alongside our class.

I RECENTLY got to express my appreciation in 
person to my teaching superhero, my Grade 6 
teacher Miss Stewart, many decades after that 
pivotal year in her class at Sir Matthew Begbie 
Elementary School. I'm so 
glad I did. 

She wasn't hard to idolize. She was young, 
beautiful, kind. And famous. Well, she 
didn't talk about it, but another teacher 
mentioned it once, and I looked her up in 
the library encyclopedia. Mary Stewart (now 
McIlwaine) was a former Olympic athlete, a 
competitive swimmer who, from the age of 
14, had broken the world record twice in the 
women's 100-metre butterfly. She competed 
in two Olympic games (Rome and Tokyo) and 
Commonwealth and Pan Am Games around 
the world as a teenager. 

But to me, she was this positive spark of life 
who made the 12-block walk to school every 
morning worthwhile, who used to walk 
around the gym on her hands, who taught 
me gymnastics—a teacher who took me 
under her wing when I was the awkward, 
shy, too-tall, “new girl” at the school. She 
reflected back a greater version of my 10- 
and 11-year-old self that I would never have 
been capable of imagining. 

She spotted my passion for storytelling, and 
never stopped telling me I had to write for 
the school newspaper; to join the Literary 
Club, to keep writing. She made me see 

the possible. I went on to a career as a CBC 
journalist, writer, and broadcaster. I also teach 
part-time and mentor journalism students at 
Langara College.  

I summoned up my pluck and contacted her a 
while ago. She was thrilled and said she'd love 
to meet. So recently, we did. At the Sylvia Hotel. 
For a lunch that lasted till dinnertime. We talked 
for over five hours, and could have kept going. 
It was a delight, and my 10-year-old teacher 
hero is now my friend. If there's a teacher or 
mentor who has made a positive difference in 
your life, tell them while they're still around. 
Thanks for everything, Miss Stewart!  

Thank a teacher! 
    October 5 is
World Teacher Day

Mary Stewart, In “Maclean’s Magazine,” Dec. 16, 1961, 
Library and Archives Canada, DAPDCAP477235, item 128, 
C-018134

Mary Stewart in centre (handstand).  
Inset above: Mary and Pamela.
Weekend Magazine, November 5, 1960.
Gerry Zwirn-Rome photographer
Images submitted by author.

By Pamela Post, Vancouver journalist,  
Langara journalism instructor

TEACHERS MAKING A DIFFERENCE

 Sept | Oct 2017 TEACHER 7



Photos L to R: Myrtle Phillip, Terry 
Fox, and Norma Rose Point 
Elementary School.

When BC SCHOOLS are named 
for people “close to home and heart”
By Janet Nicol, Vancouver teacher

Make no mistake, naming new schools is political and at times 
controversial. There was great public outcry earlier this year, when 
residents petitioned to name a new elementary school in Vancouver’s 
Yaletown after Chinese-Canadian pioneer and advocate, Won 
Alexander Cumyow and the request was turned down in favour of 
the bland “Crosstown.”

A DEBATE ERUPTED two years ago when 
Sir William Macdonald Elementary 
on Vancouver’s east side was threatened 
with closure. Protesters succeeded in a 
temporary reprieve, and got a promise to 
rename the school to reflect its unique 
Aboriginal program.

When John Robson Elementary was torn 
down and replaced by a new middle school 
in New Westminster three years ago, trustees 
engaged in a renaming discussion because 
the late-nineteenth century BC Premier John 
Robson had a poor record on race relations. 
The result was Fraser River Middle School. 

As more community members are invited 
to consult on the naming of new schools, 
a shift is occurring. Instead of reflecting 
colonial ties and a male-dominated elite, 
more schools are named for “ordinary” 
men and women of diverse backgrounds 
who have made valuable contributions. 

The local landscape is enriched when our 
public schools are named for people who 
displayed heroism, generosity, and talent. 
Students can be motivated and inspired by 
their school’s namesake too. Allowing more 
local input in the process of selecting names 
gives school communities a greater sense of 
pride and belonging.

Consider these stories behind the names…

Few argued against the renaming of Port 
Coquitlam Senior Secondary in 1986 to Terry 
Fox Secondary. Fox was a beloved alumni, 
and his personal battle against cancer and his 
selfless Marathon of Hope inspired the nation. 

Japanese-Canadian pioneer and human 
rights advocate Tomekichi Homma had 
an elementary school named after him by 

Richmond trustees in 1990. 

Jessie Wowk Elementary in 
Richmond was named for a 
humanitarian Ukrainian immigrant 

who helped people standing in bread 
lines during the 1930s depression.

Educators have been getting their 
dues too. In Surrey, Earl Marriott 
Secondary opened in 1972, 
named after its first principal, 
who went on to become the 

district superintendent. 

It seems fitting to have more schools named 
for female educators, considering women 
have dominated the profession. In 1989 
Martha Jane Norris Elementary was 
named for Surrey’s first school teacher, and 
a Yaletown elementary school was named 
after educator Elsie Roy in 2004. Norma 

Rose Point Elementary opened in 2017 on 
the UBC campus, honouring an Aboriginal 
educator and member of the nearby 
Musqueam Band. 

A middle school in Kelowna was named for 
constable Neil Bruce in 1965. He was shot in 
the line of duty while attempting to rescue a 
young woman. 

Mar Jok, a Chinese-Canadian resident who 
served as a court interpreter and operated the 
Star Cafe on Water Street, has his name on an 
elementary school in West Kelowna. 

Dr. Kearney Middle School, built in 1985 
in Fort St. John, is named for a pioneer 
doctor and early advocate of Medicare who 
successfully guided a life-saving operation on a 
man, via radio, in 1939.

Margaret “Ma” Murray Elementary in Fort 
St. John was named for the town’s colourful 
newspaper owner in 2016. 

Charles Hays Secondary in Prince Rupert was 
established in 1992 and named after a local 
businessman who met his fate on the Titanic. 

Myrtle Phillip Elementary in Whistler 
opened in 1976, named for a woman who 
built Rainbow Lodge with her husband Alex, 
in 1913. She was also a school trustee, and 
frequently visited her namesake school until 
her death in 1986. 

In the Kootenays, Hume Elementary, over 
a century old, is named after an early hotel 
owner, J. Fred Hume. Now both the Nelson 
hotel and school have heritage value. 

Does your school name have an interesting 
story? Send us a few sentences to include in 
an upcoming issue.  

Terry Fox/Jeremy Gilbert photo
(Transferred from en.wikipedia to Commons.)
[Public domain], via Wikimedia Commons

Jeff Hitchcock photo from Seattle, WA, USA 
(Norma Rose Point School) [CC BY 2.0  

(creativecommons.org/licenses/by/2.0)],  
via Wikimedia Commons
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The BCTF has produced prints of 
the mural, both on canvas and 
on paper. To order your copy, 
please visit bctf.ca/Mural.

BCTF commissions art to
CELEBRATE 100th anniversary
By Nancy Knickerbocker, BCTF Communications and Campaigns Director

In one of many creative projects 
to mark its 100th anniversary, 
the BCTF commissioned the 
celebrated Argentine-Canadian 
artist Nora Patrich to create an 
original painting on a grand 
scale, in keeping with the strong 
tradition of muralism in the 
labour movement.

THIS LEGACY PROJECT depicts the BCTF’s 
proud history of teaching and learning, 
activism, and advocacy. As well, it reflects 
our long-standing relationships of solidarity 
with teachers and their unions across 
Latin America. 

An award-winning muralist, sculptor, 
and human rights activist, Nora came to 
Vancouver as a refugee from the military 
dictatorship that ruled Argentina from 1976 
to 1983. Of the 30,000 killed or disappeared, 
seven were members of Nora’s family, 
including her husband Horacio, who was 
assassinated in 1977. Since then, Nora has 
used her art to celebrate love and beauty, 
to speak out against injustice, and to 
build solidarity. 

She said it feels especially poignant for her 
to create a mural that pays tribute to the 
work of teachers, since she believes that 
art and education are interdependent. 
Argentine teachers have recently been on 
strike and leading the resistance to right-
wing policies of the current government of 
President Mauricio Macri. “The situation 
there is very extreme,” she said, with massive 
demonstrations filling the main squares of 
Buenos Aires and other major cities. 

“For me to be here with you now, 
intertwined with the whole teacher struggle, 
is very meaningful,” Nora told the teachers at 
the spring Representative Assembly. “For me, 
doing this mural for the BCTF is very moving 
because yours is a union that stands for what 
I believe in too.”

Nora has created murals for other BC unions 
including the Health Sciences Association and 
the BC Government and Service Employees’ 
Union, as well as the Faculty of Education at 
Simon Fraser University. 

She has been honoured with many awards, 
both locally and internationally. She won the 
annual MOSAIC Human Rights Award and 
the Lieutenant Governor’s Award here in 
BC. And in Argentina the national teachers’ 
union, CTERA, granted her its highest award, 
the Maestro de Vida, which means “Teacher 
of Life.” It is given to recognize those who 
“through the testimony of their life and work 
illuminate the way to a more just society 
for all.” 

In the BCTF mural, the central figure is an 
Aboriginal woman who holds a cedar bough 
in her left hand. Her arms are wide open 
to embrace two other teacher figures who 
form the focal point of the scene. “She is 
the Mother Earth figure who welcomes and 
protects us, who holds us together as one,” 
Nora said. 

At the top of the frame are images of 
activism: teachers with their umbrellas 
protesting at the BC Legislature, others with 
their picket signs. Rooting the frame are 
images of teaching and learning: a band 
leader with his baton and children singing, 
teachers reading together, students of 
diverse ethnicities at a computer, children 
playing ball. Another key figure is a judge 
of the BC Supreme Court, with the scales of 
justice, symbolizing the successful courtroom 
battles BCTF members have waged to assert 
their rights. 

This is not the first time the BCTF has 
commissioned a major art work. In 1965, 
for example, the Federation commissioned 
a large-scale sculptural piece to mark the 
opening of the new Faculty of Education 
building at the University of BC. That work 
remains on the north wall of the Neville 
Scarfe Building.  

Luis Isidoro photo

Below: Nora in the mid 1970s with her 
husband, Horacio Machi, and their son Nicolas.
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The power of an INVITATION
By Trevor Takasaki, Maple Ridge teacher and Local Representative

Growing up as a visible minority, I knew I was an outsider.  
My father’s family, second-generation Japanese Canadians, lost 
everything when the Canadian government imprisoned them in an 
internment camp. It was 1942 when my father, his parents, and his 
seven siblings had their land and possessions seized. First forced to 
live in cattle stalls in Hastings Park, the government then put them 
on a train to New Denver. Their home, in a place with incredibly cold 
winters, was a tiny tar paper and thin wood shack without insulation. 
Beyond the loss of property and physical hardships they endured, 
it was the shame of being powerless and cast out of a country they 
were born in that endured. 

AS A CHILD, I loved playing in the park 
with my dad. My father, competent in all 
he did and loved by all who knew him, was 
my model of confidence in every situation. 
Then one day, when I was around eight, as 
we were spinning on the merry-go-round, 
two hoodlums in their early teens appeared. 
“Hey Jap!” they called out, “Get lost! We 
don’t want you here!” 

Shocked anyone would talk to my father 
like this, I was crushed by the look on his 
face. Those two boys, with nothing but 
their words, had unravelled my father into 
someone I hardly recognized. His confidence, 
power, and all he had accomplished to 
overcome his childhood experiences were 
suddenly erased. “Come on Trevor,” he said, 
“Let’s go.” Beaten, we left. 

This experience remained deep in my 
subconscious as a belief that I did not have 
the same rights as others, nor an equal 
place in this society. It made me question 
whether I would be welcome to participate 
in organizations like the BCTF. After years of 
teaching, I still felt like an outsider. 

Early in my career, I experienced blatant 
racism. I recall staffroom discussions about 
whether foreign students on exchange 
have any place in our classrooms. It 
moved beyond ensuring that teachers 
were protected, to questioning whether 
foreigners have any right to be here at all. It 
reminded me that some still believe I don’t 
belong either. 

But when my Local President, George Serra, 
and Vice-President, Suzanne Hall, sent me 
a message to ask if I would consider being 
more active in the union, I was forced to 
reassess some of my subconscious beliefs 
and drop my defence of seeing myself 
as a perpetual outsider. Being invited to 
the table made all the difference to me. I 
hadn’t even realized that I was waiting to 
be asked.  

 It made me question 
whether I would be 
welcome to participate in 
organizations like the BCTF.”

The New Denver house 
where Trevor’s father’s family 
was interned during the war. 
The center piece to the New 
Denver Japanese Internment 
Museum, it is the only house 
of its kind that remains 
intact. Ten family members 
and another man had to 
share the same small hut. 
Space was so limited that the 
other man dug a pit under 
the house to create his own 
space. The hut still features 
some of the furniture Trevor’s 
Ojii-chan (grandfather) built. 
newdenver.ca/nikkei/

Trevor Takasaki photo

Marian Dodds photo

EQUITY AND INCLUSION
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Privilege is a concept often ignored by those who possess it. As a 
cisgendered, white male, born and raised in a supportive, economically 
and emotionally stable Canadian home, I took most of my life choices 
for granted. My place of birth, cultural background, degree of parental 
support, gender, and sexual orientation automatically provided me 
more privilege than most people. 

With  
PRIVILEGE 

comes 
responsibility

By Norm Sabourin, BCTF Executive Committee

DURING MY 27-year journey with the BCTF, 
I’ve had many opportunities to learn and 
grow as a teacher and union activist. Social 
justice issues, especially those relating to 
equity and inclusion have become much more 
important to me in the past few years. I now 
realize just how privileged I am.

Last summer, as a BCTF Executive Committee 
(EC) member, I had the opportunity to attend 
a conference of American union activists 
in Raleigh, North Carolina. The Black Lives 
Matter movement was in full force after 
many high-profile shootings of Black men in 
the US. Discussions about race and privilege 
with Black, Brown, and White teachers (as 
they openly referred to themselves) had a 
profound effect on me. Hearing my American 
equity-seeking colleagues explain their 
perspectives on discrimination and exclusion, 
I decided that, as a member of the privileged 
group in the BCTF, I needed to do more, 
including speaking out against injustice. 
Silence, I realized, is a big part of the problem. 

These experiences from Raleigh guided 
my thinking when our Executive 
Committee began developing leadership 
recommendations on equity and inclusion 
for the 2017 AGM. Collectively, we agreed 
that BCTF leadership positions should better 
reflect our diverse membership, especially 
regarding gender and race. With over 
75% of our current members identifying 
as female, it is vital that we encourage 
more women to take on leadership 
roles in our representative bodies and 
advisory committees. 

After some initial discomfort with the idea 
of creating designated spaces on the EC for 
women, Indigenous, and other racialized 
members, I quickly embraced the idea, and 
in the end, was extremely proud of our 
recommendations. Ultimately, one of the 
reasons I didn’t run for re-election for the 
BCTF Executive this year was to make space 
for other equity-seeking members. 

The motions carried to elect one designated 
Aboriginal and one racialized member to 
the Executive next year were great first 
steps, but there is still much equity work to 
be done. I hope that eventually, Federation 
leadership, both locally and provincially, 
will better reflect the full diversity of 
our membership. With the support and 
assistance of those members blessed with 
significant privilege, I am confident this will 
soon become a reality.  

 My place of birth, cultural 
background, degree of 
parental support, gender, and 
sexual orientation automatically 
provided me more privilege 
than most people.” 

Marian Dodds photo

The case for  
affirmative action 

By Dr. Sherri Brown, BCTF research staff

THE 2017 BCTF AGM tabled resolutions that 
proposed policy changes to implement what 
is referred to as “hard affirmative action.” 
These proposals would institute quotas or 
direct selection preferences of equity-seeking 
group members for Member-at-Large and 
Full-Time Table Officer positions on the BCTF 
Executive Committee. Hard affirmative action 
is often viewed less favorably, and with less 
public support than soft affirmative action, 
where organizations attempt to address equity 
and inclusion through hiring and outreach 
strategies. But the evidence reveals that 
hard affirmative action has been extremely 
effective, more so than its soft counterpart. 
Here’s why…

Affirmative action promotes inclusion 
and diversity. Research shows that quotas/
direct selection preferences markedly increase 
diversity and participation of equity-seeking 
groups in leadership positions. 

Affirmative action reduces and redresses 
discrimination and historical wrongs. 
While increasing diversity and participation of 
equity-seeking group members, it also reduces 
discrimination overall within organizations. 
Studies show it offers effective first steps to 
address past and present injustices against 
members of equity-seeking groups. 

Affirmative action strengthens equity 
and morale. Positive impacts reverberate 
across organizations. Workers surveyed are 
largely positive about these programs. There 
is no evidence to indicate negative impacts, 
including often-hypothesized impacts such 
as resentment or impacts on self-esteem, of 
members of equity-seeking groups. 

Affirmative action maintains and/or 
improves organizational quality and 
performance. While opponents may insist, 
“we should hire the most qualified person,” the 
evidence demonstrates that quotas have either 
a neutral or positive impact on organizational 
quality and performance. The key variable in 
predicting outcomes is the degree to which 
organizations offer meaningful training and 
professional learning opportunities. 

Research demonstrates that affirmative action 
should be viewed as a source of organizational 
strength and opportunity. The key to successful 
affirmative action programs was found to be 
executive leadership and broad organizational 
commitment to the programs’ goals 
and methods.
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Eighteen-year-old Eden and her two friends hopped the SkyTrain, 
excited about the concert they were about to attend. Several young 
men started taunting them: “You fucking Black people. Why are you 
here? You guys built our country and now you’re done, so you can 
leave NOW.” Bystanders looked down, and no one said a word. At 
school, Eden has noticed an increase in racism amongst her Grade 12 
classmates, with fellow students challenging her, “if rappers can use 
‘the N-word,’ why can’t White people?” 

Race
—spoken word by Youeal Abera

Familiar, yet peculiar, this concept of race.
In full view is my shade,

and by one glance of my face
they create:

My struggles,
My victories,
My interests,

My pain,
My strengths,

My weaknesses,
My dreams,

My insecurities,
My character,

My spirituality,
The nature of my sexuality,

My culture,
My intelligence,
My education,

My essence,
ME.

Like an artist or author,
they create my future and past.

My skin is my story, 
so they never do ask...

...WHO I AM.

Students find  
SAFE HAVEN in 

Black Lives
Matter

By Marian Dodds, 2017 Editor, Teacher

EDEN’S 22-YEAR-OLD BROTHER, Youeal, 
agrees that overt racism in schools, malls, 
on public transit, and online has gotten 
much worse in BC since the election of US 
President Donald Trump. “It’s as if people 
now have permission to say out loud 
what they have always been thinking, but 
wouldn’t dare to say.” 

Over the past year, both siblings have 
become members of the tight-knit 
Black Lives Matter (BLM) community in 
Vancouver, finding in it a safe haven to 
heal from racism, a place to perform, 
share, and appreciate Black culture, and an 
opportunity to have a collective voice to 
advocate for respect for Black people in the 
wider world. “I wish someone had done this 
years ago,” says Youeal, “because it gives 
you a place to be in your Blackness.” Eden 
adds, “Before BLM, I was speaking out by 
myself, now I feel better, knowing I’m not 
alone, and that others will back me up.”

Eden and Youeal identify as second 
generation Ethiopian-Canadians. Their 
mother came to Canada from Ethiopia via 
Greece, where she had worked as a maid; 
their father was a political refugee from 

the communist Derg regime that deposed 
Emperor Haile Selassie in the early 1970s. 
Eden and Youeal were born in Surrey and 
attended predominantly White schools in 
Cloverdale. When he was in Grade 8, Youeal 
remembers how boys in his class would stick 
pencils in his curly hair. In Grade 10, when 
he and two friends decided to get the same 
haircut, they found themselves summoned 
to the principal’s office, accused of being 
in a gang. After one too many requests 
from classmates to feel her hair, Eden 
straightened it to avoid the hassle.

Life was a challenge in the early years for 
their family. Their parents ran a convenience 
store in a tough part of Vancouver and their 
mother, seven months pregnant, was held 
up at gunpoint. But instead of handing 
over the cash, she shocked the robber with 
a hard slap across the face, and he took off. 
While both parents have been strong social 
justice role models for their children, they 
cautioned them to expect to work twice 
as hard to get ahead, because of their skin 
colour. Rather than respond in anger to the 
hurtful impact of racism, they taught their 
children to educate people. 

Siblings Eden and Youeal Abera

Luis Isidoro photo
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 The Black Lives Matter 
movement is not a war on 
White people, rather it is 
a movement with three 
purposes: to hold police 
accountable, to memorialize 
those who have been killed and 
compensate family members, 
and to advance justice for those 
affected by systemic racism, 
wherever it exists.” 

Recently Eden was sitting alone in a mall 
when an Asian man with two children 
asked her to move. She thought he wanted 
more room for his family, so she politely 
moved over a seat. But no, he said, “Move 
more, I can’t have my kids sitting next to 
a nigger.” Nonplussed, she fled, feeling 
embarrassed, frustrated, and discouraged 
that not one of the many people who heard 
the loud conversation came to her defense. 
Coincidently, two days later the same man 
turned up beside her in the mall coffee shop. 
Taking a deep breath, she calmly confronted 
him about what he had said and how it had 
hurt her. Eventually, he apologized. 

Youeal says BLM gives Black people a 
place to be understood, to wear their hair 
naturally, to laugh about the crazy things 
people say about it and to celebrate their 
Blackness. It also offers a safe place to 
express their feelings about the killing of 
Black men by police officers, the dangers 
of racial profiling, and the real fear that 
they too could be targets of violence. 
Youeal believes strongly that “the hashtag 
#blacklivesmatter means people can no 
longer hide their racism.” Both siblings are 
savvy with social media, regularly using 
Twitter and Facebook to call out the racism 
they experience and to get online support 
from peers.

Both assert that BLM is a non-violent 
movement that has been misrepresented 
by mainstream media. The tactics BLM uses 
focus on calling out the names of those 
who have been murdered by police and 
standing up for justice for Black people 
through peaceful protests. They feel the 
riots and looting perpetrated by others have 
been unfairly blamed on BLM by the media. 
Youeal was indignant that “one US station 
even suggested that BLM was the KKK for 
Black people against Whites.” 

Youeal explained that the BLM movement 
is not a war on White people, rather it is 
a movement with three purposes: to hold 
police accountable, to memorialize those 
who have been killed and compensate 
family members, and to advance justice for 
those affected by systemic racism, wherever 
it exists. Citing a recent experience of 
being followed in a store, he knows that 
racial profiling is a common experience 
for Black people here and now. “The 
movement is growing stronger and cannot 
be ignored,” he says, “there is too much 
more to be done to educate people.” Both 
siblings have found BLM is a solid support 
network, providing them a safe place to 
celebrate their Blackness, an opportunity for 
mentoring and to be heard and understood.

Eden and Youeal believe in working for 
change from within, citing examples of how 
they have stood up to the predominantly 
White members of their church 
congregation, insisting people must “get 
out from inside their bubble” to see what is 
really going on. 

Youeal firmly supports Black History Month, 
but still wishes that teachers would infuse 
more Black history throughout the year, 
and he does worry about tokenism. Eden 
feels it should move beyond one month of 
February, suggesting that current events 
discussions in schools are ideal openings for 
conversations about racism. She asks, “Why 
isn’t the issue of racism always important?” 
Both strongly agree, “Education is the most 
powerful tool.”

What can teachers do to stop racism? 

“Teachers need to listen carefully to 
students, be alert and sensitive to 
marginalized, vulnerable students, try to 
see the world as they experience it, and 
offer support.”

“Speak out against racism.” 

“Be an ally. Look inside at what might 
stop you from speaking out and have the 
courage to act.” 

“Teach everyone about Black history 
and culture.” 

In the end, “We all need each other.”

Eden is now deciding which university to 
attend and is considering several offers. 
Likely she will enroll at University of 
the Fraser Valley to study psychology or 
social work, perhaps leading to a career 
in counselling.

Youeal is about to graduate with an English 
and Criminology degree from Simon Fraser 
University, and is considering law school. As 
a big fan of Black Entertainment Television, 
he had his heart set on the entertainment 
industry and had auditioned in Grade 10 for 
acting, singing, and spoken word gigs, but 
was told bluntly by an agent, “There would 
be little work in the industry for someone 
like you.” Now he performs as a spoken 
word poet. Whatever path he takes, he is 
sure of one thing—he will be an advocate 
for equality and justice. 

Nova Scotia 
cross burning

 ruled a  
hate  

crime.
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Queue jumper 
or asylum seeker?

Direct or 
indirect racism?

War victims 
or criminals?

Tamil refugees arrived by ship on Vancouver 
Island. They were detained by the 
government who claimed they may be 
criminals or terrorists.

60,000 refugees from Vietnam, Laos, 
and Cambodia (“boat people”) were 
resettled in Canada.

World War II—Japanese 
Canadians were uprooted, 
sent to internment camps, 
and had their property 
confiscated.

376 Indians (from India) 
were detained on the 
Komagata Maru ship 
for two months and 
then denied entry into 
Canada.

The Chinese 
Immigration Act 
imposed a $50 head 
tax on Chinese 
immigrants. It went 
up to $500 in 1903.

The Indian Act 
empowered the 
government 
to establish 
residential 
schools.

Black slaves 
were brought 
to help build 
Halifax.

A cross was burned on the lawn of an interracial 
family in Nova Scotia as racial slurs were shouted 

by the perpetrators. This was ruled a hate crime by 
a Canadian judge. 

Bill C-36, the Canadian Anti-Terrorism 
Act, was passed. One impact of it was 
racial profiling of specific individuals at 
Canadian borders.

Italians were removed from the 
category of “enemy aliens” by 
the government.

New immigration regulations 
removed most racial 
discrimination barriers for 
entry into Canada.

Jewish refugees sailed to 
Canada and other countries 
from Germany. They were 
denied entry. The ship 
returned to Europe where 
three-quarters of the 
people died at the hands 
of the Nazis.

Persons of “Asiatic 
Heritage” were 
prohibited from 
voting in British 
Columbia (including 
Japanese, Chinese, 
and “Hindoos”).

The Potlatch and 
cultural ceremonies 
were banned 
by the Federal 
government.

British Columbia 
entered 
Confederation. 
Aboriginal 
peoples and 
Chinese were 
expressly denied 
the vote.
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Chinese were 
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the vote.

Take action  
against racism

Antiracism classroom resources 
Find guides, posters and videos such as 
Raising Awareness/Visible Minorities, by 
searching “antiracism” at bctf.ca. 

Expand your analysis  
Delving Deeper/Visible Minorities 
bctf.ca/EquityAndInclusion.aspx    

Book a teacher workshop
bctf.ca/forms/pd/WorkshopBooking 
• Antidiscrimination Response Training
• Incorporating Antiracist Education

into BC’s Revised Curriculum

Black Lives Matter website 
blacklivesmattervancouver.com
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Fifty years on, students of 
Barbara Howard, the first 
teacher from a visible minority 
hired by the Vancouver School 
Board back in 1941, shared their 
memories of their beloved teacher at 
her memorial this spring. Barbara Howard 
taught until 1984 and lived until almost 97. A Canadian track team 
sprinter in the British Empire Games in 1938, she was the first Black 
female athlete to represent Canada in an international competition.

Below are highlights paraphrased from the speech given by Rhonda 
Legge and Dana DeKoven, on behalf of 75 former students in 
attendance at her memorial:

WE WERE MISS HOWARD’s students in Grades 5–7 in the Major Works 
program at Trafalgar Elementary School, back in the early 1970s. 
Her passions became our lessons. She exposed us to world music, 
international cuisines, photography…. One day she broke us into 
groups, gave us an 8mm camera, and sent us to venture out for whole 
afternoons to make our own movies—can you imagine? Sending a 
bunch of 10-year-olds, unsupervised, out to wander around the city to 
make their own films? 

We had a class reunion in 2008, (thanks to Facebook) and were 
delighted to discover that Miss Howard had kept all our little 
movies—what an incredible gift to watch them again; beyond the 
personal history of our childhood, they represented a priceless 
history of Vancouver. At that reunion, she spent time with each of us 
individually. Miss Howard was 88 at the time, and had taught more 
than 1,000 kids over the course of her 43-year career, and yet she 
remembered each of us as individuals who’d been a part of her life, 
with our own strengths, quirks, and aspirations.

Physical fitness was a priority and softball was our daily game. We 
hadn’t known her impressive sports background, until the day she 
suggested boys versus girls, with her as captain and she ran round the 
bases in skirt and heels, laughing her head off as she hit the winning 
home run for the girls team! 

We loved Miss Howard, she was a very special woman.

Find a detailed version of Miss Howard’s story online at 
bctf.ca/history.  

BARBARA HOWARD
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By Ken Novakowksi, retired BCTF President 

WHEN LLOYD EDWARDS emigrated from Trinidad and Tobago in the 
1950s, he had racist comments directed at him in the community. 
In the 1970s, Edwards, then a Surrey teacher, noticed incidents of 
racism in his school directed at recently arrived students of South 
Asian descent by White students. He decided to act, setting up 
a school Committee Against Racism, and engaging students in 
discussions about racism. Success at the school level prompted 
him to raise the issue of racism at the 1975 BCTF AGM, seeking to 
involve the BCTF in antiracism work. This resulted in the Federation’s 
Antiracism Program and significant contributions of teachers to 
combating racism in schools in all parts of the province. Edwards 
was active in the program, delivering workshops for teachers in 
districts across BC.

Edward’s activism went beyond his antiracism work; he also proved 
to be an effective leader of teachers in his local. In February, 1974, 
as the president of the Surrey Teachers’ Association, he led over a 
thousand Surrey teachers out on a one-day strike/protest to the 
legislature in Victoria. As a result of the action, the BCTF was able to 
negotiate a deal with the Premier that over the next three years saw 
a dramatic reduction in class sizes all over BC and the hiring of close 
to 4,000 additional teachers province-wide.

Now long retired, Edwards, despite observing the rise of White 
supremacy and increased racism not only in North America, but 
around the world, remains optimistic that solutions can be found. 
He believes that strong leadership is required to move us in a more 
inclusive and understanding direction, for the health of the world’s 
society. With respect to the Black Lives Matter movement, Edwards 
hopes it evolves into a broad social movement that can successfully 
challenge open acts of racism, as well as existing and emerging 
racist attitudes. Edwards still believes teachers and schools play a 
crucial role in the fight against racism. “Students in elementary 
schools need to discuss these issues in the classroom and come to 
understand and support the values of social justice and equality.” 
His hope is that the antiracism work that he and others in the 
BCTF initiated over 40 years ago, will continue to move us toward 
advancing social justice and equality.  

LLOYD EDWARDS 

A BCTF 
antiracism 
pioneer

 Edwards, despite observing the rise of White 
supremacy and increased racism not only in North 
America, but around the world, remains optimistic 
that solutions can be found.”
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Poverty and potential

BC teachers can make a  
difference for Aboriginal students
By Sue Spalding, teacher at Skeena Middle School, member of CASJ Antipoverty Action Group

As a teacher of Aboriginal ancestry, I’m concerned about the 
detrimental effects of poverty on the achievement levels of my 
Aboriginal students. While I worry about meeting the needs of all my 
middle school students, and believe all teachers need to recognize the 
symptoms of poverty and utilize strategies to minimize its effects on all 
students’ lives, I do wonder how many teachers have tools to address 
the specific impact of poverty on our Aboriginal students. 

THE LAST THING students may want 
their teacher to know is that they are 
poor, so they may hide their struggles. 
As a classroom teacher, while I keep my 
expectations high for my students, I make 
sure I am sensitive to their needs, especially 
those I suspect may be struggling with 
poverty. For me, that means flexibility with 
deadlines, respectful teaching approaches, 
being conscientious when choosing teaching 
resources, and careful to avoid words that 
stigmatize people. 

Poverty is more than financial. Years ago, 
I attended a memorable professional 
development workshop led by Dr. Gary 
Phillips and, while his handouts are long 
gone, I still recall his four characteristics of 
children living in poverty: poverty of spirit, 
of intimate access to adults, of rich and 
varied life experiences, and of hope. Here 
are the questions I continue to ask myself, 
based on his helpful framework:

• Poverty of spirit exists when students
may no longer believe they can
succeed. Do students of Aboriginal
ancestry strive for success in school? What
is “success” to them or their families?

• Poverty of intimate access to adults.
We learn to be adults by spending time
with adults. Who are the adults in our
students’ lives? Are home environments
stable? Who may be in foster care? Which
adults within the school may be able to
connect with students?

• Poverty of rich and varied life
experiences. We make meaning by
drawing on remembered life experiences.
Considering Canada’s colonial history
and the devastating intergenerational
effects of residential schools, how
are the life experiences of Aboriginal
students recognized and affirmed? If

some Aboriginal students lack rich varied 
experiences in their lives, how can this 
void be filled? 

• Poverty of hope. Children of poverty
may suffer a sense of despair. Schools
should be a place that offers hope. I
continuously ask myself, how can I create
an atmosphere of hope in my teaching
environment? Hope drives my teaching
practice and I challenge my students to be
hopeful too.

The BCTF 2012 research summary, Poverty 
and Education—A teacher’s perspective 
made key recommendations for extra 
resources to address learning gaps and 
advocated for adequate funding to 
address poverty-related barriers, urging 

government to address underlying causes of 
poverty. It is high time our political leaders 
implemented a poverty reduction plan 
with timelines and measurable outcomes. 
We must destigmatize the stereotypes that 
keep marginalized peoples on the edge 
of society. 

As an educator who was born and raised 
on a reserve, I believe all British Columbians 
should understand and appreciate the true 
Aboriginal history of this province and 
country. Without appreciating the historical 
narratives from First Nations who supported 
the newcomers in surviving and navigating 
this land, can we truly call ourselves proud 
British Columbians or Canadians?  

Resources
Poverty and Education report: 
https://is.gd/d1AroX

2016 Child Poverty Report Card: 
https://is.gd/JUlOJ2
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from 7.5%
in 2001 to 
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in 2017
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1930s 1950s

BC’s “new” curriculum

1935—The Department 
of Education undertakes 
a “complete revision of all 
programmes” based on “a study 
of literature upon curriculum 
building and an examination 
of modern curricula 
produced elsewhere.”
—Annual Report of the Public 
Schools of the Province of British 

Columbia, 1935–1936. 

The resulting project method 
“uneasily blended progressivist 
and social efficiency ideas, 
echoing contemporary US 
education trends.”
—Catherine Broom in Power, 
politics, democracy, and reform: 
A historical review of curriculum 
reform, academia and government 
in British Columbia, Canada, 1920 
to 2000. Journal of Curriculum 
Studies, 2016. 

“While the basic subjects still 
must be given due prominence, 
not only the R’s are needed 
today; the three C’s are equally 
essential—Citizenship, 
Character, and Culture.”
—Letter in BC Teacher, 1938.

“Dr. King [in the Department 
of Education] imposes the 
method and the curriculum 
without first adequately 
preparing the teachers. In 
desperation, locals set up 
curriculum study groups. 
After school, teachers 
struggle to come to grips 
with the new system. 
In frustration, 
many leave 
the profession.”
—Stanley Heywood, A 
short story of the BCTF.

1954—To guide the aims 
of education, the Ministry 
establishes a Provincial 
Curriculum Advisory 
Board, composed of “well-
known and highly respected 
persons in business, industry, 
agriculture, labour, the teaching 
profession, and other important 
groups in the Province.” The 
“complexities of modern 
life and their impact upon the 
pupil have brought about the 
need for new subject areas 
that will teach all pupils how 
to care for their individual and 
group needs.”
—Public Schools of the Province of 
British Columbia: Annual Report 
1954–1955.

1960—The Chant Commission 
recommends a core of basic 
subjects because “while 
basic education was always 
important, it was never more so 
than in our time because of the 
increasing complexity of the 
world in which we live.”
—Chant Royal Commission on 
Education, 1960.

1968—Four teachers and 
BCTF staff travel across the 
province and receive hundreds 
of oral and written submissions 
about a vision for public 
education. The resulting book, 
Involvement: The key to a better 
school states that “education 
should be humanized and 
personalized.”
—Involvement: The key to better 
schools, BCTF, 1968.

“Today, nearly ten years after 
the shake-up, teachers in 
British Columbia can feel 
justifiably proud of the fact that 
their success in implementing 
the recommendations of the 
Chant Report has made it 
possible for our side to leap 
ahead in the space race. When 
an astronaut from Apollo 11 
lands on the moon this summer, 
all teachers of the New Math 

will know in their hearts 
where most of the credit 
really belongs.”

—Speech given by Alan 
Dawe as part of the 

“entertainment” 
for BCTF Golden 
Anniversary 

party, 1969.

1976—The Ministry 
establishes a core curriculum 
for all schools (defined as “that 
which must be taught” for 
success in “the world”) and 
introduces “pilot projects” to 
“examine the possibility of 
providing secondary school 
graduates with specific skills 
in addition to their general 
education graduation.”
—Annual report of the Ministry 
of Education, 1976–1977.

The BCTF critiques the 
implication that “all children 
are alike, can and should learn 
the same thing at the same 
time at the same rate.” At the 
same time a large majority 
of teachers and the public 
agree with the intention of a 
provincial core curriculum.
—Teacher, May/June 1977.

“No one in the Ministry 
bothered to look carefully at 
the many previous attempts 
to establish core curricula 
in BC.”
—William A. Bruneau, What’s so 
new about CORE and PLAP?, in 

BC Teacher, 1977.

“Once again teachers may 
be left to pick up the pieces 
of expectations shattered 
by the disparity between 
the promises of political 
announcements and the 
reality of a program that is 
philosophically misguided and 
operationally confused.”
—Larry Kuehn on the Career 
Preparation Program, Is the 
Ministry’s newest program a 
mistake?, BC Teacher, 1980.

© alphaspirit/iStock
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2017

British Columbia is in an intensified period of curriculum change, but is it new?
By Andrée Gacoin, BCTF Research staff

And now… BC’s New Curriculum

2011—The BC Education Plan states the challenge facing
education as “an education system designed in the very different 
circumstances of an earlier century can’t possibly always meet the 
challenges students face—both now and in the future.” While 
“staying solid on the basics,” the plan sets out a vision for a more 
“flexible” system. The key focus, as seen in the 2015 updated plan, 
is on “personalized learning for every student.”

2015—The redesigned curriculum reiterates the same qualities of
the educated citizen envisioned in 1989, stating that the “concept 
of the educated citizen will continue to guide education decisions 
for years to come.” This is “education for the 21st century.”
—Ministry of Education, Introduction to British Columbia’s Redesigned 

Curriculum (Draft), August 2015.

“For curriculum revision to succeed, government must provide 
adequate funding to support real implementation. And 
the Ministry must listen and consider teachers’ feedback about 
revised changes, not just now, but as formal implementation takes 
place over the coming years. If not, curriculum change could be 
destined to fail in ways similar to the past.”
—Glen Hansman, Personalized learning: Back to the future? Teacher, 

Jan/Feb 2016.

“I have trouble finding the answer to a burning question: What 
is the main purpose of making these changes? When we 
know the purpose we can evaluate the changes to see if they suit 
the purpose.”
—Feedback from a BCTF member on curriculum change, Spring 2016.

1987—The Sullivan
Commission aims to determine 
the “most appropriate and 
cost-effective means” to meet 
the objective of a “population 
well prepared to meet the 
rapidly changing challenges 
of everyday life in the 
21st century.”
—The Sullivan Royal Commission 
on Education, 1988.

1989—Statement of
Education Policy Order sets 
out the vision of an “educated 
citizen” who will “think clearly 
and critically” and “adapt 
to change.” 

“The broad aim of the 
public school system should 
be to foster the growth 
and development of 
every individual, to the 
end that they will become 
and be a self-reliant, self-
disciplined, participating 
member with a sense of 
social and environmental 
responsibility within a 
democratic, pluralistic society.”
—Members Guide, AGM 
resolution, 1994.

© hazimsn/iStock

1980s 1990s

1990—Drawing on the work
of the Sullivan Commission, and 
in response to “dramatic social 
and economic changes,” the 
Ministry proposes a wide range 
of educational reforms known 
as the Year 2000. The overall 
aim is to “enable learners to 
develop their individual 
potential and to acquire 
the knowledge, skills, and 
attitudes needed to contribute 
to a healthy society and a 
prosperous and sustainable 
economy.”
—Year 2000: A framework for 
learning, 1990.

“[The Year 2000] came across 
as a very progressive document, 
but the substantial issues 
that we eventually ended up 
having with it, had to do more 
with implementation, and 
support for the process.”
—Interview with Ken Novakowski, 
BCTF Online History museum.

Teachers are invited to join the conversation

Curriculum change is a multi-faceted and complex process that requires ongoing discussion and debate, 
not only on what is happening (the nuts and bolts of implementation), but also why. How do you 
negotiate curriculum change as a potentially risky process? What does personalization look like 
in the particular time and place of your classroom? How do you understand flexibility in relation to 
diverse student needs and experiences? How do you and your students make sense of 21st century 
learning?

Raise your questions at your School Staff Curriculum Committee or in Joint Education Change 
Committees at local and school levels. Engage with colleagues through the BCTF Teacher Inquiry 
Program and explore curriculum change in and through your practice.

Share your thoughts and perspectives as part of a multi-year research conversation on teacher-led 
curriculum change in BC. Contact us at livingchange@bctf.ca.

Learn more

BCTF Online History Museum: bctf.ca/history.
BCTF Education Change Bulletins: bctf.ca/EdChangeBulletin. Members’ 
Guide to the BCTF curriculum policies, https://is.gd/o5bzZg. 

Sept | Oct 2017 TEACHER 17

mailto:livingchange@bctf.ca
www.bctf.ca/history
www.bctf.ca/EdChangeBulletin
https://is.gd/o5bzZg


The Market Hall in Rotterdam, Netherlands.

THE CONFERENCE was organized around 
four streams—professionalism, pedagogy, 
curriculum, and leadership. I was impressed 
by how international collaborations between 
EI and affiliates like the CTF are asserting 
leadership in the profession, pushing back 
on test-based accountability, and global 
attacks on teachers and our profession. 
EI President Susan Hopgood highlighted 
the need to refine and extend our current 
strategies across borders and to deepen our 
collective commitment to translating global 
conversations into action in the push-back 
against neoliberal reforms to education.

Personalization, standardization, 
privatization, and datafication 
of public education—where are 
we heading?

We the Educators, a joint project developed 
and launched at the conference by EI, the 
CTF, and the Alberta Teachers’ Association, 
is designed to start a new conversation 
about the future of public education. The 
project explores the impact of educational 
technology and the personalization, 
standardization, privatization, and 
datafication of public education. Through an 
accessible literature review and provocative 
short videos, We the Educators invites 
teachers, parents, and other advocates to 
engage in a rich public dialogue about quality 
public education. The issues identified in 
the platform are ones that BC teachers have 
long been concerned about and continue to 
be featured in our discussions with the new 
provincial government as we advocate for 

Cross border conversations 
on the future of 
EDUCATION

a strong, publicly funded education system 
to enable all children and youth to reach 
their full potential. The BCTF will develop a 
plan to use We the Educators to further our 
advocacy in conversations with teachers, 
parents and communities here in BC.

Proud of our BCTF presence

Teachers’ professional development in 
BC was highlighted at the conference via 
the Canada-wide report that the Ontario 
Institute for Studies in Education (OISE) 
prepared for last fall’s Learning Forward 
Conference in Vancouver. BCTF research staff 
contributed the BC portion of the report.

Sustainable development for 
education globally

UNESCO’s current work and partnership 
with EI around the Sustainable Development 
Goals (SDGs) was also featured at the 
conference, and this year we plan to further 
engage BC teachers in the global teacher 
conversation about these goals. Sustainable 
development goal number 4 is “to ensure 
inclusive education for all and to promote 
lifelong learning.”

Maggie MacDonnell, the physical education 
teacher from northern Quebec who won this 
year’s Global Teacher Prize, stunned us with 
her presentation on the realities of teaching 
and learning in Canada’s north. Much of 
what she said about the intergenerational 
impact of residential schools and the realities 
of Indigenous youth in Canada shocked 
the global audience. It brought home the 
interconnectedness of issues of equity and 

inclusion in Canada and across the globe 
and reinforced the need for us to work 
across boundaries and borders to create a 
better future for all.

Join the conversation

• Access We the Educators in 
multiple languages online at 
www.wetheeducators.com.

• Read the Canada-wide Learning Forward 
report and the BC-specific case study 
written by BCTF research staff online at 
www.learningforward.org/publications/
canada-study.

• Watch Global Teacher winner Maggie 
MacDonnell on YouTube at www. 
youtube.com/watch?v=5H18TMGzkpQ.

• Find the Sustainable Development Goals
at https://is.gd/r6AmJa.

Glen Hansman photo

By Glen Hansman, BCTF President

Education International (EI) 
is the global voice for teacher 
organizations and other education 
employees from 171 countries, 
including the Canadian Teachers’ 
Federation (CTF), which the BCTF 
has recently rejoined. As a member 
of the CTF delegation this past 
May, I was fortunate to attend 
Education International’s Unite for 
Quality Education and Leadership 
Conference held in Rotterdam, 
the Netherlands. 

BCCIC sustainable
development map
A NEW MAP by the BC Council for 
International Co-operation identifies 
over 2,200 groups in British Columbia 
working on one or more of the 17 
sustainable development goals. 
Collaboration and partnership will be key 
in making progress on these goals and 
this new map makes it easier to connect 
with others across BC. Check it out at 
map.bc2030.ca.
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Most teachers return to school refreshed, with dreams of endless 
possibilities. New teachers arrive, bursting with enthusiasm, to find a 
myriad of options and endless “to do” lists. As your BCTF Professional 
Issues Advisory Committee, we wish everyone a happy new school 
year, and offer teachers a reframe on the perennial back-to-school 
process, by suggesting ways to practice your professional autonomy.

Welcome to a 
fresh school year 
and the yes/no 
conundrum
By Professional Issues Advisory Committee members: 
Karen Andrews, Sophie Bergeron, Darlene Kardash, Robyn 
Ladner, Joanna Larson, Anne McNamee, Mike O’Brien, Kim 
Rutherford, Glen Thielmann, and Jane Turner, BCTF staff

THIS FALL, consider two key questions: 
First, “What will I say yes to this year?” 
Is perfecting a unit I began last year my 
priority? Shall I participate in a Teacher 
Inquiry project, taking the opportunity 
to delve more deeply into a question I 
have about my teaching or my students’ 
learning? Perhaps I want to team up with 
colleagues to investigate Aboriginal history, 
ways of knowing, and culture. Possibilities 
are as vast as your professional needs 
and aspirations. 

The second question, “What will I say no 
to this year?” is trickier. Which requests for 
my time and participation will I turn down? 
How will I decide when to say no? What 
consequences might I face if I do say no? 
While our “no” answers are as professionally 
important as our “yes” answers, they live in 
the realm of the politics of the profession.

Saying no to a colleague can create 
disappointment, frustration, even anger. 
However, if we frame our “no” using social 
justice and professional lenses, our responses 
might become easier to reconcile. Ask 
yourself—what are my professional priorities? 
Am I creating the best learning opportunities 
for my students? If the principal asks me to 
give up my classroom because it is large and 
airy and the newly created 6/7 split needs the 
space, ask, “What about my students? Who 
will advocate for them, if I don’t?”

If your colleague informs you that all the 
intermediate teachers or your department 
members are thinking of using a digital 
tool to report daily/weekly to parents, ask 
yourself, “Do I have access to the needed 
technology, or am I obliged to use my own 
devices to photograph, record, and upload 
files? Do all parents have access to computers 
and the internet, or the time to sit down 
and review what I send? Some parents work 
two jobs to make ends meet, and frequent 
reporting may burden them. Is it even 
useful?” Studies show that teacher time spent 
on digital reporting outweighs any benefit to 
student learning.

If the principal uses staff meetings for TED 
Talk videos, time better spent on your “yes” 

list, how might you raise the issue of the 
preciousness of teachers’ time? You want 
to be respectful, aware of the principal’s 
needs, yet strong enough to stand up 
for the professional autonomy that is 
the foundation for effective professional 
development. Perhaps this is an issue for 
your staff committee. The Social Justice 
Lens calls this agency. The Professional 
Development Lens calls it teacher autonomy. 
Counsellors call this setting personal and 
professional boundaries.

Endless issues demand teachers’ attention—
class size and composition, the new 
curriculum, reporting and assessment 
practices, and classroom management. 
Teachers’ time is precious. When we 
justifiably choose to say no, we ideally 
have the support of our colleagues and our 
union. Professionally, we’re stronger when 
we fully embrace the “yes” option and, 
when we want to say “no,” we’re stronger 
when we say it collectively.   

 The social justice lens calls this 
agency. The professional lens calls 
it teacher autonomy. Counsellors 
call this setting personal and 
professional boundaries.”

© baona/IStock

#ThisIsMyPDBCTF PROFESSIONAL DEVELOPMENT

Diverse
Teacher-directed professional 
development opportunities 
should span a wide range 
of topics and learning 
methods.

Collaborative
Teacher-directed professional 

development is best when teachers 
work together to plan, to 
deliver and to share their 

professional learning.

Appropriate 
opportunities 
for teacher-directed 
professional development 
span the full range of a 
teacher’s career.

Career-long

Teacher-
directed 

professional 
development 

must be 
supported 
with time, 

information, 
respect, and 

encouragement.

Adequate funds for both 
individual and collective 

teacher-directed professional 
development opportunities must 

be available.
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At the centre of the lens are teachers and their learning, both as a collective and as individuals. The term “teachers’ 
professional development” is used to highlight its use both in thinking about individual PD and PD as a collective endeavor.

THE PROFESSIONAL DEVELOPMENT LENS

The Outer Ring: Necessary factors
The factors in the outer ring are critical to the success of 
teacher-directed professional development as a collective 
endeavor. In turn, this collective work provides the necessary 
conditions for all teachers to be able to create their own rich 
tapestries of appropriate professional learning.

The Inner Ring: Key criteria
The inner ring consists of three factors that are 
necessary for an activity to be considered professional 
development. If any of the three are not present, then the 
activity should not be seen as professional development.

•
   civil society  

 •   systemic c
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ng
e 

 
 •

 p
ar
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ory democracy   •    transformative practice

Access
open and 

available to all

Access
open and 

available to all Agency
intention to 

effect change

Agency
intention to 

effect change

Solidarity 
action

collectively working 
for change

Solidarity 
action

collectively working 
for change

Advocacy
skills to 

effect change

Advocacy
skills to 

effect change

Focus
on

Equity

A Social Justice LensA Social Justice Lens

A Teaching Resource Guide
For more information about the Social Justice program at the BCTF, go to www.bctf.ca/SocialJustice.aspx

PSI10-0124

https://is.gd/xVlEO0 https://is.gd/L1T5Yd

BCTF Social  
Justice Lens

BCTF Professional 
Development Lens
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Gitlaxt’aamiks
(New Aiyansh)

Gitwinksihlkw (Canyon City)

Gingolx 
(Kincolith)

Laxgalts’ap 
(Greenville)

Languages: English, Nisg
-
a’a 

spoken by under 10%.

Nisg
-
a’a Teachers’ Union

By Marian Dodds, 2017 Editor, Teacher

Life in local #92
“THINGS SEEM LIGHTER somehow. I have a 
good feeling about the year ahead,” a teacher 
commented as the general meeting of Nisg

-
a’a 

Teachers’ Union (NTU) concluded on the first 
day of school. Others concurred. The new Métis 
principal of the K–12 school in the tiny district 
had smudged the school with sage and sweet 
grass and placed a cedar bow above the office 
door, to move good energy into their collective 
place of learning. 

With 47 members, the NTU is one of the BCTF’s 
smallest locals. Worries about recruitment 
proved unfounded. President Rich Hotson 
announced all openings were filled and 
welcomed the newest teachers to the union. 
Among them, Nisg

-
a’a community member Joy 

Henry, fresh from teacher training, is teaching 
in her home village. Others came from Surrey, 
Manitoba, even the Philippines by way of the 
USA. Baljit Singh, a math specialist from India 
who did his teacher training in Ontario, is 
beginning his first teaching job in Canada; his 
wife, an elementary teacher, will soon join him. 
Two highly qualified band teachers have arrived 
and a retired counsellor has returned, unfazed 
by last night’s bear paw prints on his camper. 
Asked for their first impressions, all mentioned 
the stunning landscape and the supportive 
and welcoming attitudes of colleagues and 
community members. Union Vice-President 
Charity Peal values the influx of teachers from 
afar, noting that, “We need balance too, our 
kids benefit from diversity.”

An impressive totem pole regally fronts the 
school, raised in 1977 to mark the establishment 
of the school district. From the 1900s to the 
1960s, Nisg

-
a’a children were taken from their 

homeland to residential schools, and this legacy 
is not far beneath the surface. Since the treaty 
settlement in 1998, the Nisg

-
a’a government has 

control over their education system, welcoming 
a public school in each village. Nisg

-
a’a language 

and culture are core curriculum, in addition to 

offering the best all round education. Several 
Nisg

-
a’a teachers are pursuing graduate degrees 

that focus on linking theory to culturally 
appropriate practice. 

Within four tiny villages nested in the 
spectacular Nass River Valley, the NTU enjoys 
positive, professional, mutually supportive 
relationships with the school board, district 
officials, and the communities they serve. 
A unique feature of their local collective 
agreement is the cultural leave provision 
that allows teachers additional time off to 
perform traditional Nisg

-
a’a funeral duties. It 

also contains unique language that affirms 
professional autonomy. Last spring, they hosted 
a regional conference, proudly showcasing their 
volcanic lava beds, museum, traditional foods, 
medicines, and arts. 

Challenges centre on adequate teacher housing. 
Health and safety representative, Lena Griffin, 
successfully advocated for upgrades to 
repair structures and remove mould. She 
expressed appreciation to the BCTF and her 
zonal counterparts for advice. Her photo of a 
massive black mould growing on the ceiling 
of the boy’s washroom certainly got their 
attention! This year she is hoping for school 
infrastructure funding.

Declining enrollment remains an issue, along 
with the need to educate youth in ways that 
support their career and life choices. For this 
year though, recruitment challenges have 
been resolved.

When Peal started teaching in 2001, she was 
concerned that no Nisg

-
a’a teachers were on the 

local executive. She and a colleague nominated 
each other for every position, saying, “We need 
to put the N in the NTU!” Now, a number of 
young, energetic, highly committed Nisg

-
a’a 

teachers shoulder their fair share of union 
positions, and are impressive role models for 
their students.

President profile 
In the late 1970s, Rich Hotson spotted a small 
pamphlet about the Nisg

-
a’a land claims struggle 

at a Victoria craft fair. Astonished to learn this 
was happening in Canada, and ready to leave city 
life, he took his newly minted credentials as an 
industrial education teacher and went to teach 
in Nisg

-
a’a. Immediately struck by the beauty of 

the Nass valley, and enchanted by the natural, 
authentic children he taught, he planned to stay 
three to five years, for the adventure. Thirty-two 
years on, he is fully embedded in the community, 
finely attuned to Aboriginal ways of knowing. 
He’s taught woodwork and science, served as a 
school counsellor, and has been local president 
for the last fourteen years. 

Rich knows everyone and is as comfortable 
negotiating deals for rental housing during a 
chance meeting at the local café, as he is sharing 
his insights on blending respect for traditional 
culture with professional practice, while providing 
strong union support and advocacy for his 47 
members. In 2014, he successfully approached 
each village government for space for teachers to 
host a community lunch, to explain strike issues. 
A strong teacher advocate, Rich negotiates the 
fine balance between teachers’ rights, district 
expectations, and community input with a quiet, 
good-humoured determination, always attentive 
to the overarching goal of success for teachers 
and students in this unique environment. 

NTU President Rich Hotson with Likińskw (Alvin Azak).

Nisg-a’a at a glance
Land: Created in 1998 through a historic 
land claim treaty agreement between the 
governments of BC and Canada, this 2,000 
square km area is in the Nass River Valley, 
collectively owned by the Nisg

-
a’a. The treaty 

also created Bear Glacier Provincial Park.
Government: Nisg

-
a’a Lisims, Nisg

-
a’a Nation 

and four Nisg
-
a’a village governments.

Tribes: Ganada (Raven), Gisk’aast (Killer 
Whale), Laxsgiik (Eagle), and Laxgibuu (Wolf).

Population: 2,500 Nisg
-
a’a live in four villages, 

3,500 other Nisg
-
a’a live elsewhere, primarily 

in Terrace, Prince Rupert, and Vancouver.

Education system: 47 teachers (40% 
Nisg

-
a’a), 385 students (99% Nisg

-
a’a).

Three public elementary schools and one K–12.
StrongStart preschool in each village.
Wilp Wilxo’oskwhl Nisg

-
a’a Institute offers 

University of Northern BC degree programs. 
Visitor interest: Nisg

-
a’a Museum, lava 

fields, auto-tour, sports fishing, kayaking, and 
bears—black, grizzly, and Kermode.
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Teachers of the Nass
Regie Plana-Alcuaz
Born in the Philippines, Regie 
was working in Washington, 
DC., but Donald Trump’s 
election was the last straw. 
She took a job in Nisg

-
a’a a 

few months later.

Baljit Singh
This new math teacher, an 
admirer of the poetic Punjabi 
writings of Ravi Gill, was 
delighted to discover that 
Ravi, now retired, was a past 
NTU president. 

Charity Peal
The NTU Vice-President 
wrote an induction 
handbook to School District 
#92-Nisg

-
a’a as part of her 

Masters’ degree.

Jessica Stewart
Effervescent PD Chair Jessica 
co-ordinated a hugely 
successful regional conference 
last spring and has big 
professional development 
plans for this year.

Dianna Rai
Nisg

-
a’a language and 

culture expert Dianna 
displays her impressive 
collection of drums and 
regalia. 

Lena Griffin
Lena lobbied to improve 
teacherages. Now her 
focus is on a “Talking 
Circles and Mindfulness” 
student mental health 
pilot project.

Gitwinksihlkw Elementary ceremony, Marian Dodds photos, September 6, 2017

Community entrusts their children to the teachers
The Gitwinksihlkw Elementary School year opened with a community 
breakfast in the village hall. Then, in full regalia, chiefs and matriarchs 
drummed and chanted as they led the excited children along the 
road to the school, where their teachers waited in front. The assistant 
superintendent welcomed everyone, and each clan chief spoke in Nisg

-
a’a 

and English, advising the children to show respect for their teachers and 
to make the most out of their education. Students were reminded that the 
village gave the land for the school because they wanted their children 
close to home, not to have to take a bus. One chief asked the children 
to imagine what their Elders had experienced every September, being 
taken to residential schools, far from home. “Now you have every modern 
technology here. It is up to you children to go as far as you can go.” 

Turning to the teachers and teacher aids standing before them, one chief 
said, “We are here to thank you and to support you. The whole community 
is behind you 100%.” Another added, “This is our Nisg

-
a’a School, make sure 

decisions are made with parents and school district involved.” 

To symbolize the community entrusting their children to the school staff, 
the chiefs and Elders together proffered a beautifully carved talking 
stick, and staff members stepped forward, placed their hands on top, 
and received a Nisg

-
a’a blessing. Then Principal Tanya Azak held the stick 

upright, thanked everyone and announced, “The doors to the school are 
always open to the community.” With joyous cheers, everyone flooded in 
and the eager children found their teachers and classrooms. 
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MEMBER BENEFITS

How well do you 
manage boundaries?
By Dr. Andrew Miki, registered psychologist

Take the quiz
Professional

Can I say “no” to colleagues, students, or parents?

Do I spend longer hours at school to keep up or catch up?

Am I working through recess and lunch?

Can I delegate tasks to others? 

Am I indecisive (struggling to assign final grades, questioning the quality of my work)?

Do I procrastinate on important items that need to be completed, like report cards 

and Individual Education Plans?

Interpersonal
Do I have a hard time saying “no” to others?

Do I tend to smother or overprotect others?

Do I lash out at others?

Am I overly concerned about what others think?

Do I need a lot of reassurance from others?

Personal
Do I neglect my own health and self-care to increase my output or help others?

Do I consistently set goals that are too lofty?

Do I beat myself up and/or engage in a lot of negative self-talk?

Do I frequently experience negative emotions like sadness, guilt, anger, anxiety, 

worry, shame?

Do I consistently spend more time on tasks/activities than initially intended?

Do I have time for hobbies or activities that help me recharge?

Busy teachers are often pressured to stretch their boundaries. When your plate is full, and 
you tell a colleague you can’t oblige their request, you may feel guilty about letting them 
down or worry they may be upset. You may acquiesce to avoid emotional distress. 

Committing to stop working at Time X and leave school at Time Y is a clear personal 
boundary. Saying “no” to someone is a clear interpersonal boundary. Holding firm to your 
boundaries, while being open to evidence-based feedback, reinforces professional and 
personal integrity.

Being as proactive with your mental health as you are with your physical health means you 
are in a much better position to handle unexpected stressors. If you feel your batteries 
running down, it’s time to consider the long-term professional, interpersonal, and 
personal costs. 

To monitor your battery energy level, consider taking a Starling assessment and signing 
up for Mental Fitness Challenges throughout the year. Starling is a free, confidential, 
online mental health and wellness tool, tailored specifically for BC teachers. It’s 
designed to assess, monitor, and improve your mental fitness using educational videos and 
evidence-based strategies. BCTF members and their family members are invited to use it 
online, anywhere, and anytime. Sign up at www.starlingminds.com.

©
 A

IM
ST

O
C

K
/iS

to
ck

Struggling 
with setting 
boundaries? 
We’re here to help!
By Allan Lee, BCTF Health  
and Wellness co-ordinator

Self-care is critical to well-
being and contributes 
to career longevity and 
job satisfaction. If you’re 
struggling with personal or 
professional boundaries that 
affect your well-being, here’s 
how the BCTF Health and 
Wellness Program can help. 

LIVING WITH BALANCE is a six-week 
group workshop program offering 
opportunities to learn physical and 
psychological self-care, develop 
healthy boundaries and balance, and 
practise stress management. Utilizing 
a holistic approach to wellness, we 
emphasize lifestyle changes to improve 
well-being.

Self-care wellness sessions

We offer wellness sessions that 
highlight strategies for personal and 
professional self-care. Sessions include 
a focus on mindfulness, helping others, 
compassion fatigue, and nutrition. 

Return-to-work and 
work sustainability 

We support members experiencing 
illness, injury, or disability who require 
additional resources to return to work 
in a healthy and sustainable way. We 
may fund individualized assessments 
and treatment services for physical and 
psychological well-being. 

For more information visit 
bctf.ca/wellness or call the Income 
Security Division at 1-800-663-9163. 

pidjoe/iStock
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By Kerri Fisher and Stefanie Quelch, BCTF staff legal counsel

While most teachers only interact with the Teacher Regulation Branch 
(TRB) for certification and routine criminal record checks, some 
unfortunately may end up having to deal with the TRB on matters that 
involve discipline, competence, complaints, and even criminal charges. 
Sometimes a teacher, as required by the Teachers’ Act, must report if 
they believe another certificate holder has engaged in conduct involving 
physical harm, sexual abuse or exploitation, or significant emotional harm 
to a student. And teachers who have been criminally charged or convicted 
of a “relevant” or “specified” offence are required by the Criminal Records 
Review Act to self-report to the TRB Director of Certification.

 Most TRB cases involve 
discipline reported by the 
employer, including classroom 
incidents such as yelling, physical 
contact with students, or the 
use of profanity and boundaries 
issues such as personal 
friendships or communications 
with students, including via text 
message or social media, and 
employment offences like misuse 
of sick leave.” 

School boards have a duty to report any 
suspension of a teacher, conduct involving 
physical harm, sexual abuse, or serious 
emotional harm to a student, and any other 
conduct or competence matters, if it is in 
the public interest to do so. In practice, we 
are now finding that most districts simply 
report all matters of discipline, without 

using any discretion. So, if you receive any 
letter from your district regarding conduct 
issues it is likely this letter and any relevant 
information will be sent to the TRB by 
your employer. 

Once the TRB receives a report, a file is 
opened and you are contacted by regular 
mail. The BCTF and your local are not 
advised that a file has been opened. We 
strongly recommend you immediately 
contact your local union office and/or the 
BCTF for support and advice. NEVER ignore 
any correspondence from the TRB including 
issues pertaining to fingerprinting, 
certificate payments, conduct, competency, 
or criminal charges.

Unrepresented teachers may agree to poorly 
worded agreements or even agreements 
with untrue allegations just to avoid the 
stress and embarrassment involved in 
the process. This can have serious future 
consequences for your career. The BCTF is 

here to help with free legal aid services to 
members facing discipline, competence, or 
criminal record check issues. 

To access free legal advice about a TRB 
matter, contact the BCTF Legal Department 
or legalaid@bctf.ca and complete the Legal 
Aid application form (bctf.ca/forms). Even if 
you are not sure that your employer has sent 
your information to the TRB, send in your 
application anyway, and speak with one 
of the BCTF lawyers to ensure your rights 
are protected. 

*The TRB replaced the BC College of
Teachers in 2012.

The TRB process 
is stressful

Here’s what you need 
to know and how your 
union can help
• You are not alone. Your colleagues,

your local association, and the BCTF
legal department will assist and
support you.

• Consider accessing your district’s
Employee and Family Assistance
Program services for further support.

• All matters reported to the TRB are
taken very seriously.

• Always keep your contact information
with the TRB up to date.

• Failure to respond may result in the
suspension of your teaching certificate
or the case proceeding without
your involvement.

• The process moves very slowly,
often taking months, or even years
to complete.

• NEVER do any of the following without
legal advice:

– ignore correspondence from the TRB

– speak with a TRB investigator or
case manager

– answer questions in writing

– make a statement or provide
an explanation

– sign an agreement or participate in
a hearing

– resign, retire, or let your teaching
certificate lapse.

What EVERY TEACHER  
NEEDS TO KNOW about the 
Teacher Regulation Branch

 This can have serious future 
consequences for your career.”
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The new face of teaching
BC’s unique MENTORSHIP modell 
By Alison Davies, New Teacher Mentoring Project co-ordinator, 2012–2017
 

When Keith graduated from UBC as an art teacher and began teaching 
secondary school on Haida Gwaii, he was not only taking on full 
responsibilities as a new teacher, he was also immersed in a community 
and culture with its own deep artistic traditions and practices. 
Participating in a mentorship program, Keith benefited from the wisdom 
of mentors situated within his school, who helped him construct his 
art experiences to be responsive to the knowledge and language of his 
students. He was also mentored by a respected Haida carver within the 
community, who advised him in designing his art lessons. 

Place shapes practice

Where teachers found themselves as they 
began their careers—the sense of place, the 
land, and the cultures—all wove their way 
into the stories I heard, as the co-ordinator for 
the New Teacher Mentoring Project (NTMP). 
Travelling the province, I met teachers 
in multicultural urban schools, northern 
resource towns, First Nation communities, ski 
towns, rural two-room schools, and ocean-
edge villages. Teachers spoke of long drives 
along snowy highways and logging roads, 
while engaged with colleagues in powerful 
conversations about teaching. They spoke 
about community elders sharing traditional 
ways of carving cedar and tanning moose 
hides. Sitting around campfires, young 
teachers described how the relationships 
they formed with colleagues and community 
members guided them through the 
anxiousness and isolation of “beginning,” and 
taught them how to know and connect to the 
children of that community. Urban and rural, 
new teachers are mentored into a school and 
a community, a place of belonging, as much 
as they are into a profession. 

 My mentor has worked in this 
district for his whole career… and 
seeing how proud he was and how 
he has affected a small community … 
inspires me as a young teacher.” 
—Newly certified teacher, Peace River South.

Teachers are on the move

Restoration of the collective agreement is 
bringing thousands of new teachers into 
schools this year. And, as new teaching 
jobs open across British Columbia, some 
experienced teachers are embracing 
opportunities to change districts and/or 
shift into different areas of teaching. With 
population growth and increasing retirements 
converging, it’s projected that there will 
be approximately 11,000 replacement and 
new positions for elementary and secondary 
school teachers by 2025.

Within this context, how can the wisdom 
of British Columbia’s experienced teachers 
be mobilized so their knowledge doesn’t 
disappear when they retire? How can newly 

graduated teachers, eager to share their fresh 
new strategies and skills, be welcomed and 
embraced in vibrant learning and teaching 
communities? These key questions were 
explored through the NTMP, a partnership 
project of the BCTF, UBC, and the BC 
Superintendents’ Association, funded through 
a Ministry of Education grant from 2012–17. 
Over these five years of implementing 
regionally responsive mentorship initiatives, 
mentoring opportunities have been provided 
for over a thousand teachers in forty districts/
locals, ranging from the density of Surrey, to 
the wild spaces of the Stikine. Working across 
varied geographic and cultural communities, 
teachers are embracing a distinctive “BC way” 
to build mentoring relationships. 
 

BC’s unique mentorship path

BC teachers are re-inventing mentorship as 
an intergenerational, reciprocal process very 
different from the traditional beginner-to-
expert model. Our teachers seek authentic, 
situated, growth-focused professional 
learning that supports all teachers in ongoing 
inquiry. And beyond the usual one–to-one 
dyads, mentors and mentees, peers and 
veteran teachers are exploring ways to 
communicate using video, social media, and 
connecting through informal networks. 

In Central Okanagan, for example, a group 
of beginning teachers and mentors meet 
monthly after school in a coffee shop. Over 
two hours, a community building strategy is 
modelled for everyone, a mentor shares some 
aspect of their current inquiry work, and the 

Photo submitted by author
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A UNIQUE ceremonial induction into the 
teaching profession was hosted last October 
in Chilliwack’s Stó:l o-  Longhouse. After a 
formal welcome and tasty traditional dinner, 
sixteen new members of the Chilliwack 
Teachers’ Association gathered outdoors, 
under the longhouse awning, to be blanketed 
by the CTA Executive, known as the “family” 
for this ceremony. Once blanketed, each 
inductee stated their name and when they 
started teaching. Inductees accepted the 
BCTF Code of Ethics by reciting one section. 
Speakers welcoming them into the profession 
included BCTF President Glen Hansman, CTA 
President Lee-Anne Clarke, and local Stó:l o-  
Elders, Mark Point and Sid Douglas. 

New teacher reflections

 The experience of being inducted 
into the BCTF by an Aboriginal blanketing 
ceremony… was amazing and heart-warming. 
It connected beautifully to our aim of inclusive 
education and First Peoples teachings. This is 
a memory I look forward to sharing with all of 
my students.”—Susan Holland

 To have the teaching community and 
Aboriginal community come together to share 
a meal, listen to stories from the Elders, and 
reflect about what it means to be a teacher 
in the 21st century was an experience I will 
never forget…that special ceremony made 
me proud and honoured to be a teacher in 
Chilliwack.”—Dallas Mantyka

 It is my hope that future educators will 
continue to take part in this kind of ceremony, 
to further our awareness and appreciation 
of Aboriginal culture and heritage, as 
well as to strengthen our educational 
communities.”—Krystie Coutu.  

Aboriginal-
style induction 
ceremony

group then takes time in smaller cohorts of 
three to four people to discuss individualized 
concerns and issues.

 The mentorship we are doing 
now is more of a 21st century model of 
mentorship... instead of simply helping 
a new teacher get started and get 
established, it’s really a two-way street. 
It gives me a chance to reflect on my 
own practice, look at the principles 
behind the decisions I make, and we 
rediscover together the core principles 
of good teaching.”
—Mentor, Kamloops Thompson. 

Surrey now has a full-time mentorship 
co-ordinator and 20 cohort teams of new 
teachers, each led by two mentors. Meeting 
throughout the year, all participating 
teachers can use release time to observe and 
co-teach. Each team determines its focus for 
exploration and growth, and chooses the 
most beneficial way to allocate funds and 
facilitate collaborative work. 

When asked “what is the greatest benefit of 
participating in a mentoring relationship?,” 
new and experienced BC teachers 
overwhelmingly respond, “the opportunity 
to collaborate together.” 

 It’s good that I’m working with 
someone younger. When we are 
talking about implementing new 
curriculum, the fact that I can work 
with someone who doesn’t pack all 
the baggage of past practices and 
expectations of provincial exams, will 
help me make the change.”
—Mentor, Kootenay Columbia.

 
Grounded in student evidence, 
mentoring enhances a sense of 
efficacy

Moving into the profession or into 
new teaching roles, BC teachers value 
constructive, formative feedback provided 
within ongoing relationships of trust, 
clearly separated from evaluation. Quality 
mentorship affords colleagues the space 
and time to engage in deep listening, 
reflective, intentional conversations, and 
time to consider evidence that illuminates 
what’s working for students, and what 
needs attention.

 I think this program is the most 
valuable Pro-D that I’ve had in my 
entire teaching career, because it was 
formulated by us and our challenges 
and our current practice.”
—Mentor, Kootenay Columbia. 

Preliminary findings from a concurrent 
research study of our mentoring project 
by the UBC Faculty of Education show 
that effective and sustainable mentorship 
programs in BC consider “reciprocal 
professional learning communities, the 
complexity of teachers’ needs, the variety 
of inquiry foci, increasing cultures of 
collaboration among schools, teachers, 
students, and effective leadership”. 

Union/district partnerships support 
new teachers

You know that mentorship has become 
a desirable part of a district’s support for 
new teachers when prospective teachers 
ask, “does this district have a mentoring 
program?” during job interviews. In the 
spring of 2017, the NTMP sponsored seven 
regional mentorship conferences to enable 
districts/locals to plan together for the 
influx of new educators and welcome them 
into their cities, towns, and villages. Local 
association presidents and professional 
development chairs have been successfully 
collaborating with district and school 
administrators to design and implement 
mentorship models that reflect their local 
teaching community. These union/district 
partnerships are building a foundation for 
more comprehensive, sustainable, and locally 
tailored mentoring programs within British 
Columbia’s sixty school districts. 

 The value of mentorship and the 
support of the provincial New Teacher 
Mentoring Program to Vancouver 
Island West cannot be overstated. Our 
mentorship program provides our new 
teachers, teaching in very challenging 
environments, the opportunity to 
connect, collaborate, and learn from 
colleagues throughout the district.”
—Letter from VIWTU President, Vice-principal,  
and District Principal. 

*The BCTF, UBC Teacher Education Office, 
and BC Superintendents’ Association have 
submitted a three-year proposal to the new 
government to extend the work of the New 
Teacher Mentorship Project. 

 Sept | Oct 2017 TEACHER 25



How NON-SEXIST is  
your work environment? 
By Charley King, BCTF Field Services staff

Bombarded by blatant examples of bullying and sexist behaviours 
in today’s media, we may unconsciously begin to normalize what, 
over the past few decades, had become unacceptable. In our current 
context, combatting gender inequality may seem an insurmountable 
mountain to climb. Where does a teacher even start?

BACK IN THE MID-EIGHTIES, the BCTF 
negotiated a non-sexist environment 
clause into contract, guaranteeing teachers 
and students the right to teach and learn 
in a non-sexist environment, free from 
gender discrimination. Each September, 
your employer and your local association 
are required, by contract, to jointly notify 
administrative officers and staff, in 
writing, of their commitment to a non-
sexist environment. Furthermore, school 
districts must address concerns raised 
by staff and students regarding board 
policies, school rules and routines, and 
instructional programming and materials 
to ensure they are non-sexist. Personnel 
Practice, Section E in our provincial 
collective agreement defines a non-sexist 
environment as that in which there is no 
discrimination against females or males 
by portraying them in gender stereotyped 
roles or by omitting their contributions. 
The employer cannot condone or 

tolerate any written or verbal 
expression of sexism. All 

parties are expected 

to promote a non-sexist environment 
through the development, integration, and 
implementation of non-sexist educational 
programs, activities, and learning resources. 
While it’s all there in contract, is a non-sexist 
environment your lived experience? What 
can you do to make it a reality?

Start in your own classroom. Ask yourself, 
what assumptions about gender differences 
do I make when I call upon speakers in 
class, who do I mentor as leaders, and who 
does the classroom jobs? Cast a critical eye 
on your curricular choices and teaching 
materials. Are women represented and 
accurately portrayed in these materials? 
Do I present women equally as role models 
for my students? Where participation in 
activities is segregated by gender, is there a 
legitimate educational or social purpose to 
that distinction?

A gender equity lens helps us focus on 
equity in school-based decisions 

about educational 

programming, timetabling, class-building, 
and extracurricular activities. At your next 
staff meeting or school assembly notice 
whose voices dominate. Are women and 
girls visible as school and student leaders? 
Who gives the most input at staff meetings 
or through school committees? Do school 
policies and routines affect students 
differently based on their gender? Does 
the school’s dress code maintain different 
standards for girls versus boys? Do those 
distinctions draw on unfair assumptions 
about boys’ ability to self-regulate or on the 
tendency to sexualize the female body? Are 
all sports teams afforded equal resources 
and attention? How are sexist comments by 
students or colleagues handled?

From the classroom to the staffroom, local 
association and district, the pursuit of 
gender equality should inform our daily 
work as professionals and activists. Teachers 
advance equality when they raise issues of 
gender discrimination in a timely manner, 
model non-sexist conduct, and are mindful 
about non-sexist instructional content and 
teaching processes. Districts have a duty to 
live up to the collective agreement. Locals 
can take a preventative approach (the 
yearly joint reminder), and model non-sexist 
practices on all committees. When there 
are reports of sexism, the local is there for 
teachers, enforcing the collective agreement 
and supporting individual members. 
Ultimately a non-sexist environment 
benefits all staff and students.  

Find BCTF’s “Herstory” on the online museum
By Marian Dodds, 2017 Editor, Teacher

IT IS THANKS to the BCTF Status of Women 
network that current teacher contracts 
include non-sexist environment, maternity, 
paternity, parenthood, and adoption leaves, 
compassionate leave for dependent children, 
seniority provisions, gains for part-time 
teachers and TTOCs, and a sexual harassment 
definition and grievance procedure.

Over its 25 years of existence (1973–1998) the 
BCTF Status of Women Program achieved 

significant gains, especially in teacher 
collective agreements. Status of Women 
journals that tell the stories from those years 
are available and searchable on the BCTF 
online museum at https://is.gd/m4ykYW.

Were you there? Share your story! 

At Teacher, we’re collecting stories from 
teachers who were active in the status 
of women network. You’re invited to 

tell us how the program affected your 
professional, political and/or personal life, 
and what you believe were the program’s 
most significant achievements. Submit up to 
250 words to teachermag@bctf.ca with the 
subject line “Status of Women revisited.” 
Be sure to include your name, local 
association, and the role you played in the 
network (local contact, committee member, 
facilitator).  

UNION MATTERS
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TEACHERS MAKING A DIFFERENCE

THIS ACT OF ENCOURAGEMENT 
was not an isolated instance, 
either. Throughout my years in 
the BC public education system, 
my teachers never gave me any 
idea that I couldn’t do whatever 
I wanted to do or be whomever 
I wanted to be. So, when my 
mental health deteriorated, 
causing a personal crisis in my 
junior year of secondary school, 
I was unprepared for what 
followed. The hallowed halls that 
had once been my sanctuary now 
caused me immense anxiety. I 
suffered panic attacks during 

class and began skipping school, 
feigning physical illness for 
weeks on end to avoid the awful 
feelings school provoked.

Eventually my poor attendance 
caught up with me and I was 
faced with the fact that I would 
not graduate with my class. I 
was no longer the bright-eyed 
second-grader requesting 
voluntary homework; I was a 
high school dropout. My dismal 
reality petrified me. Even the 
mention of adult education 
would send me spiralling. After 
all, I was not the type of person 

who went to night school. I 
was smart! Despite my initial 
misconceptions, adult education 
has been the pivotal change 
in my turbulent secondary 
education. Anxious feelings still 
occupy my mind, but they no 
longer govern my actions. And 
with help from the insightful, 
and always encouraging teachers 
at my adult education school, I 
have rediscovered the second-
grade me and established a 
career path in healthcare.

This June, I will graduate high 
school. Although receiving my 
diploma is an accomplishment 
I have worked tirelessly for, it 
is bittersweet. The year I lost 
to mental illness in high school 
was not lost in the BC Liberal 
government’s eyes. Had I not 
been ill during my final year, I 
would have had the chance to 
explore my interests in as many 
as eight courses; as an adult, I 
could complete only the four 
outstanding courses needed to 
meet the Dogwood Diploma 
requirements. Unfortunately, 
these courses do not fulfill the 
requirements for the nursing 
program I plan to pursue, 
meaning I will incur the $550/
course tuition fee for graduated 
adults wishing to upgrade; 
a tuition fee I cannot afford. 
Despite the home I have found 
at my adult education school, 
I must heed harsh financial 
realities and put my career as a 
nurse on hold.

Editor’s note: Alicia’s story 
won the spring 2017 BCTF Adult 
Education Writing contest 
and she received tuition for 
one course. When contacted 
by Teacher to comment on 
the August 8, 2017 NDP 
government’s announcement 
that the cuts to Adult Education 
would be reversed, she said, “I 
was pleased to see that headline 
in the newspaper. I think it was 
the right thing to do. Making 
adult education tuition-free will 
give students like myself more 
options.”  

By Alicia Wotherspoon, Student, Continuing Education, 
Maple Ridge-Pitt Meadows

I love learning. From the day I first stepped through 
the hallowed halls of my elementary school, merely 
a chubby-cheeked five-year-old, academia has been 
my lifeblood. In the second grade, I recall asking 
my teacher to assign me homework because I was 
appalled that reading was the only at-home activity 
she expected students to do. Per my request, she 
tasked me with a report on the history of ice cream. 
Though, in retrospect, the assignment I turned in was 
evidently juvenile, it was my teacher’s indulgence in my 
enthusiasm for education that I have carried with me.
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Even the
mention of

CBC Books is 
launching a new 
creative writing 
challenge for 
students! 

The challenge: Students in 

Grades 7–9 and Grades 10–12 are 

invited to submit an original first 

page of an imaginary novel set in 

2167, with the protagonist facing 

an issue that is topical today. The 

first page will set the scene for 

how the issue or trend plays out 

150 years from now. 

Submissions open on 

November 9, 2017 at 6 a.m. PST 

and close November 30, 2017 

at 3 p.m. PST. Submissions must 

include the first page (300–400 

words) and the novel title.

Prizes: Each category winner 

receives a one-year subscription 

to OwlCrate, a book subscription 

service, plus their school library 

receives 50 free Young Adult 

books. Bestselling YA writer Erin 

Bow, author of The Scorpion Rules 

will be the judge.

Contest rules at CBCbooks.ca 

Questions? Send to 

cbcbooks@cbc.ca.  
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TRAVEL/VACATION
PROFESSIONAL DEVELOPMENT 
OPPORTUNITY—Journey of the Gray 
Whale Expedition. Baja California, 
Mexico Feb. 20–24, 2018. Experience 
the mysterious world of these amazing 
whales and experience them up close 
and personal in the birthing lagoons 
of Magdalena Bay. The goals are to 
reconnect teachers with an immersive, 
hands-on experience. Provide a 
professional development experience that 
ties together observations, experiences, 
and connection to a natural environment/
ecosystem. Resources which can later 
be used as a teaching resource in the 
classroom. Activities include; daily 
whale watching, star gazing, exploring 
mangroves (bird watching), hiking and 
beachcombing. Cost: $1295.00 CDN. Space 
is limited to 12 participants. 
Email info@panterra.com. 
https://is.gd/N4u3w7. 

COSTA RICA, El Salvador, Colombia 
or Nicaragua—escorted travel the 
civilized way! We took the “hurry” 
out of touring. Leisurely paced, small 
groups, unique experiences and terrific 
value balancing nature, history and 
culture. www.thediscoverytours.ca, 
1-800-417-0250, Monday-Friday.

MAUI Great S Kihei location, one bdrm 
with ocean view, across from great 
beaches. For more information 
209-599-5248 or www.maui342.com.

PUERTO VALLARTA for Christmas—
one BR beachfront condo for rent 
Dec.23–Jan.6, sleeps 4, $1500. Contact 
mckerlichs@gmail.com.

The British Columbia

SCHOOL-BASED

LANGLEY, BC 
NOVEMBER 20–22, 2017

TOPICS INCLUDE: 

Emotional Disorders • Reading & Writing 
Disorders • Anxiety • Oppositional 
Defiant Disorder • Yoga & Mindfulness •  
Eating Disorders • LGBT 101 • 
Emotional Resilience • High Functioning 
Autism • Emotional Dysregulation

REGISTER TODAY
JACKHIROSE.COM

$10 OFF!  
ONLINE CODE: 

BCTF10 

Mental Health Conference

Discover the Port of Vancouver
Visit the Discovery Centre at Canada Place and experience 
our fun and interactive 90 minute education program for 
grades 4-6. Learn what happens at the port and how 
it connects to your everyday life. Best of all, it’s FREE!

Book your class visit today at: 604-665-9038 
or education@portvancouver.com
portvancouver.com/community/school-program

Unleash Your
CAreer Potential

DISCOVER HOW
www.sfu.ca/education/grad-studies

Diploma, Master’s 
and Doctoral Programs 

TQS upgrade 

Range of program themes

Free information sessions

Come see us at the PSA Super Conference Oct 20-21

CLASSIFIED ADS
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www.blindmasterscanada.ca

BUSINESS
OPPORTUNITY

  the lessons and activities explore:
• Canadian culture, identity and symbols
• Government, citizenship and democracy
• Canadian stories, heroes and celebrations

SMART Notebook® lesson options also available.

A free teaching resource for 
Social Science and History,           

Grades 5-8 

Created and distributed on behalf of
the Department of Canadian Heritage.

Look for it in your school or download 
a copy at www.canada.ca/GatheringPlace

WASSERMAN + PARTNERS ADVERTISING ART: LM AE: BH DSGN: SF PROD: KS LASER %

AD SIZE: 3.55" x 5" PRESS / STOCK: Magazine
BLEED: - RES FINISHED: 300 PPI DESIGN :

!EPE075_TeachersMag_5x3.5 LIVE: .25" from trim ARTWORK SCALE: 1 : 1
August 10, 2017 10:27 AM FINISHED: - RES ARTWORK: 300 PPI AE/PROD :

EPE075 FORMAT: InDesign CC NOTE : 
DELIVER: PDF-X1a TRAP AT OUTPUT STUDIO :

EPE-P73704.13
CMYK

Teachers Magazine

EXTEND NATURE’S 
WARRANTY

Recycle your electronics through
an authorized collection site.

return-it.ca/electronics/locations

Explore the history of LaFontaine, Baldwin and 
Responsible Government with Historica Canada’s 

new bilingual education guide! 

Download the guide at www.responsible-government.ca

A project of with support from

GRADUATE 
PROGRAMS

LIFE-CHANGING

edgradstudies.ca

MASTER OF EDUCATION

MASTER OF COUNSELLING
Apply by December 1, 2017

Explore our upcoming 2018 cohorts, 
offered in a blend of online and 
face-to-face delivery:

 
Educational Leadership
Multiple Literacies in Canadian Classrooms

OPEN HOUSE
September 30, 2017
Attend in person or virtually

ULethbridge

BCTeacherFed3.8x5Col-June21-2017.indd   1 2017-08-15   3:03 PM
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Explore the 
Outdoors!

Looking for a Bigger Classroom? Get Out        !
 

Come and explore Burns Bog at the Delta Nature Reserve with the 
Burns Bog Conservation Society.

Our Field Trips and In-class Workshops are hands-on and grade-specific. 
Programs are designed to include curricular competencies such as:

                                                                         

(side)

Offered in English or French!

education@burnsbog.org | 604.572.0373 | www.burnsbog.org

Programs available for Kindergarten to grade 12.                                                     
Explore the Bog in your Backyard. Book Today! 

First Nations and Natural History
Threats and Stewardship
Biodiversity and Species at Risk
Habitats and Ecosystems
Plants and Animals
And more…

Destination Imagination is a 
leader in STEAM educational 
experiences and authentic 
inquiry-based learning through 
the Team Challenge Experience! 

Get your Team Challenge 
Experience materials free! 
www.destinationimagination.ca
604-921-4770 

NEW RETURN-IT SCHOOL 
PROGRAM 2017/2018!

Join today at ReturnItSchool.ca

Official Return-It 101 Certificate - Display 
pride in your school’s recycling program 
with our official Certificate of participation!

Offered FREE to all schools in BC by 
Encorp Pacific, the not-for-profit product 
stewardship corporation in British Columbia

NEW $5,000 Grand Prize Contest - Share 
your school’s interesting, creative and 
impactful recycling story with us and you 
could win big!

Free Recycling Bins - Get up to three free 
Return-It bins and arrange free pick-up 
service (where available) from your local 
Return-It Depot!

Tools & Tips - Get support for your school’s 
recycling program, including fundraising tips 
for a successful bottle drive!

NEW Return-It Man Presentation - Get an 
entertaining and educational visit to your 
Elementary School from recycling superhero 
Return-It Man and his sidekick!

TRACTION CREATIVE COMMUNICATIONS DSGN: SD AE: AI CMYK

ENC RIM C77075 TRIM: 3.5” x 5” PRINT METHOD: - BLACK
BLEED: - SCREEN/RES: 300 PPI

Encorp - TeachersMagazine V1 LIVE: NOTES: 
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Term Life Insurance

Little Feet. Big Responsibility.

Looking after your family is not just about today’s new shoes, it’s about always.  
Our Term Life Insurance lets you live life fully and enjoy every moment, confident 

that you have provided for the future of those most important to you.

For a personalized quotation or to apply online, please visit us at:

solutionsinsurance.com/bctf
1.800.266.5667

Underwritten by Industrial Alliance Insurance & Financial Services Inc.
iA Financial Group is a business name and trademark of Industrial Alliance Insurance and Financial Services Inc.

at www.beyondimages.ca

MORE than half of children report being involved in 
appearance based bullying. Be part of the solution.

A positive body-image can lead to better self-esteem, emotional stability,  
happiness and confidence in children.

Beyond Images helps students understand how and why media messages 
are constructed – and then learn to make their own. Beyond Images 
explores current concepts of what it means to ‘fit in’.

Join us on this journey of self-discovery and build understanding and resilience 
towards negative messaging in students and in the schoolyard. Beyond Images 
meets students where they’re at and takes them further.

TEACHER ADVANTAGES: a comprehensive media literacy curriculum 
written by teachers that includes:

• Lesson objectives
• Lesson plans and contemporary 

mixed media examples
• Student worksheets

• Evaluation rubrics
• Curriculum outcomes matched  

for all provinces
• Free!

Developed by the  
National Eating Disorder Information Centre  
(www.nedic.ca)

Beyond Images is generously supported by  
the Dove Self-Esteem Project

GRADES

4–8
LESSONS

25+ $0
at www.beyondimages.ca

NEWLY REVISED CURRICULUM
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Over 30 remarkable keynote presentations including Cindy Blackstock, Gabor Maté, and more.
240+ lectures and hands-on workshops in every subject and specialty area.

25 TEACHERS’ PSAS PRESENT

OCTOBER 20-21, 2017
VANCOUVER CONVENTION CENTRE EAST

www.psasuperconference.cawww.psasuperconference.ca

Over 30 remarkable keynote presentations including Cindy Blackstock, Gabor Maté, and more.
240+ lectures and hands-on workshops in every subject and specialty area.

superconference ad for bctf v3.indd   1 04-16-2017   10:06 PM

$10 OFF!  
ONLINE CODE: 

BCTF10 

EVIDENCE-BASED 
INTERVENTIONS  
FOR TRAUMATIZED 
CHILDREN & 
ADOLESCENTS
Vancouver 
October 27, 2017

WORKING WITH HARD 
-TO-ENGAGE CHILDREN  
& ADOLESCENTS 
I Don’t Want to Talk About It
Vancouver   
October 26, 2017

CHILD AND  
YOUTH FOCUSED  
MENTAL HEALTH 
WORKSHOPS

LIANA LOWENSTEIN, msw, r sw

PUBLIC WORKSHOPS COMING TO

BRITISH COLUMBIA FALL/WINTER 2017-2018

To register:      www.ctrinstitute.com   •   877.353.3205   •    info@ctrinstitute.com

ADDICTIONS AND MENTAL ILLNESS–Working with Co-occurring Disorders
Vancouver:  October 17;  Victoria:  October 23;  Kelowna:  October 24

BRIEF FOCUSED COUNSELLING SKILLS–Strategies from Leading Frameworks
Vancouver:  November 6-7

DE-ESCALATING POTENTIALLY VIOLENT SITUATIONS™
Victoria:  November 22;  Kelowna:  November 23;  Vancouver:  November 23

FETAL ALCOHOL SPECTRUM DISORDER–Strategies for Supporting
Vancouver:  November 28-29

BORDERLINE PERSONALITY DISORDER–Understanding and Supporting
Kelowna:  December 11;  Victoria:  December 11;  Vancouver:  December 12

CRISIS RESPONSE PLANNING
Vancouver:  February 15

COGNITIVE BEHAVIOURAL THERAPY–Tools for Thinking Differently
Kelowna:  February 26;  Victoria:  February 26;  Vancouver:  February 27

RESILIENCE IN CHILDREN–Creating Strategies for Helping
Vancouver:  March 8-9  

TRAUMA–Strategies for Resolving the Impact of Post-Traumatic Stress
Vancouver:  March 12-13; Victoria:  March 14-15

REFUGEES AND TRAUMA
-Understanding and Supporting

Resilience
Vancouver:  October 26-27

RESTORATIVE JUSTICE 
FACILITATOR TRAINING

 Vancouver:  April 10-12

Please visit our website for details.

PD Online Calendar 
bctf.ca/PDcalendar 
Changes/additions: msteele@bctf.ca

PD CALENDAR

CTRI Vicarious Trauma Strategies for 
Resilience
October 6  Vancouver
This workshop will provide participants 
with the opportunity to examine their own 
experience and become aware of the signs 
of both vicarious trauma and vicarious 
growth. www.ctrinstitute.com.

CTRI Addictions and Mental Illness 
Working with Co-Occurring Disorders
October 17 Vancouver
October 23 Victoria 
October 24 Kelowna
This workshop explores the impact of both 
addiction and mental illness and how to 
integrate strategies in a way that supports 
health and change. www.ctrinstitute.com.

Time, Past, Present, Future. Celebrating 
50 years of Drama with ABCDE 
October 19–21 Vancouver
The Association of BC Drama Educators is 
turning 50! Come celebrate by attending 
our annual Pro-D conference. Past, present, 
and future ABCDE members are welcome 
to participate in this year’s festivities. 
abcde.ourconference.ca.

BCTELA Provincial Conference 
Enriching Community Through Story: 
Strengthening Voice and Choice 
October 20 Lake Country
BCTELA’s annual conference brings together 
educators who are committed to teaching 
practices that respect and engage all 
learners. www.bctela.ca.

BC Montessori PSA Annual Conference 
Montessori In the 21st Century 
October 20  Surrey
Keynote Speaker: Dr. Paul Epstein, discusses 
how Montessori’s pedagogy can exist in an 
ever changing society and the implications 
technology has on how we teach.
www.bcmontessoripsa.org.

BCAMT (BC Association of Mathematics 
Teachers) Annual fall conference 
October 20  Burnaby
Keynote presentation given by 
Marc Garneau, Surrey school district 
mathematics helping teacher, and a variety 
of workshops for K–12 mathematics. 
www.bcamt.ca/fall2017/.

CTRI Refugees and Trauma 
Understanding and Supporting 
Resilience
October 26  Vancouver
This workshop provides an overview of the 
way trauma affects individuals and families 
physically, psychologically, socially and 
spiritually. www.ctrinstitute.com.

NOVEMBER 2017

CTRI Brief Focused Counselling Skills 
Strategies from Leading Frameworks 
November 6–7  Vancouver
This workshop provides participants with 
a deeper understanding of cognitive 
behavioural, strengths based, narrative 
and solution focused frameworks. 
www.ctrinstitute.com.

The British Columbia School-Focused 
Mental Health Conference 
November 20–22  Langley
https://is.gd/X2lJQ3

CTRI De-escalating Potentially Violent 
Situations
November 22 Victoria
November 23 Kelowna
Participants of this workshop will develop 
a clear understanding of how to assess 
the potential for violence and respond 

with a diverse set of tools and strategies. 
www.ctrinstitute.com.

CTRI BC. Fetal Alcohol Spectrum 
Disorder Strategies for Supporting 
November 28–29  Vancouver
This workshop provides information 
on prevention, intervention strategies, 
diagnosis, functional assessment, 
developing a collaborative care 
network and case management. 
www.ctrinstitute.com.  

OCTOBER 2017
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