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Diverse views and opinions are
what make publications and
meetings interesting. There is no
shortage of that in the newsmaga -
zine this month ranging from full-
day Kindergarten through the
Olympics and military recruitment.

The BCTF annual general
meeting is known for frank debate
and open expression and a number
of our members have given their
impressions. The recent “smoke and

mirrors” education budget gets
thoroughly deconstructed and the
ongoing consequences for schools
and education services examined.
Bargaining is on the horizon and we
begin to sample our members’
hopes and needs as this period
draws closer. 

There are topics covering
innovative curriculum, programs,
projects and events, and milestones
to remember.

Education funding in crisis
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Budget 2010 
is another blow
By Margaret White

Education funding crisis unfolds as
structural shortfalls grow

Each budget year, the Ministry of
Education responds to concerns
about chronic underfunding of
public education by asserting that
the ministry is providing “more
funding than ever” during a sus -
tained period of declining student
enrolment.

While the nominal amount of
education funding has increased,
this increase has not been sufficient
to fully fund publicly mandated
education programs and services.
According to a 2010 report by the
Saanich School District
(www.sd63.bc.ca), new costs to
school districts exceeded provincial
block funding, resulting in a $157-
million shortfall in 2009–10, after
accounting for savings due to
declining enrolment.

K to 12 education is actually
receiving a diminishing share of the
provincial budget. Chart 1 shows
that Ministry of Education funding
as a percent of the provincial
budget fell to 15.34% in 2009–10,
down from 19.67% in 2001–02, and
26.36% in 1991–92. More of this
funding has gone to private educa - tion. Since 2005–06, independent-

school funding increased by 34%,
while public-education funding
increased by only 13% (Chart 2). 

2009 budget pushes districts into a
funding crisis in 2009–10

The impact of cumulative
shortfalls on districts was evident
early in the 2009–10 budget process.
School districts reported a total of
$71 million in budget shortfalls to
the Centre for Civic Governance
(www.civicgovernance.ca/node/560).
Many districts had no, or insuffi -
cient, surpluses to address these
shortfalls, and were faced with
reducing educational programs and
services to balance the budget. 

This was the situation before the
September 2009 Budget update. In
addition to a $157-million shortfall
in block funding, districts were also
hit by the cancellation of the $110-
million Annual Facility Grant (AFG).
Add to this the unexpected loss of
$25.3 million in Salary Differential
funding, after the autumn 2009
grant recalculation. All of these
factors combined to push districts
into a funding crisis with major cuts
to education services looming on
the horizon for 2010–11. 

Education funding crisis 
deepens in 2010–11

BC Association of School Busi -
ness Officials (BCASBO) ident ified
several new cost pressures for
2010–11, including full-day Kinder -
garten, a teacher salary lift of 2%,
teacher pensions cost increase,
carbon offsets, MSP premium and
BC Hydro rate increases, and CUPE
Trades Adjustment. Ongoing struc -

composition limits. Since 2006–07,
the number of classes with four or
more students with an Individual
Education Plan increased from
9,559 to 11,959 classes. The number
of FTE special education teachers
has decreased over the last three
years. 

What is needed to resolve 
the funding crisis?

The Select Standing Committee
on Finance and Government
Services report (November 2009)

recommended the Annual Facility
Grant be treated as a priority in the
2010–11 budget and that the
implementation of full-day Kinder -
garten be fully funded. These re -
com  mendations address some but
not all of the structural shortfalls
districts are facing. BCASBO esti -
mated that a $300 million injection
of funding is required to address the
cumulative structural shortfalls in
the public education system.

tural shortfalls mean that, each
year, districts are pushed deeper
into a financial crisis, surpluses are
used up, and the impacts on
students, the classroom, and the
school community are more severe. 

By February 2010, many school
districts reported anticipated budget
shortfalls for 2010–11, with some
increasing significantly. Compared
to 2009–10, the 2010–11 budget
shortfall for Vancouver was estimat -
ed at $17.5 to $36.3 million, up from
$7.12 million; for Surrey $15
million, up from $9.53 million; for
Prince George $7.0 million, up from
$2.2 million; and for Greater
Victoria $5.0 million, up from $0.5
million. This is a signal that the
education funding crisis is
deepening.

A review of school-district budget
documents reveals that some dis -
tricts are proposing drastic mea -
sures to offset budget shortfalls. A
BCTF survey, of local presidents in
January 2010, identified 49 schools
threatened with closure or restruc -
turing. Cariboo-Chilcotin School
District, (www.sd27.bc.ca), is con -
sidering cutting pro grams such as
French immersion, band, and First
Nations targeted-augmented
funding. Massive layoffs were
anticipated, with Vancouver School
District, (www.vsb.bc.ca), sending
potential layoff notices to 800
teachers in January 2010. 

Special education will be
adversely affected if teaching
positions are reduced. This means
fewer specialist teachers, an in -
crease in the student/teacher ratio,
and more classes that exceed class-
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President’s
message

Irene Lanzinger

2001 with the legislation that made
education an essential service. Not
content to limit our right to strike, in
2002 the govern ment stripped all
class-size limits, composition
language, and ratios for non-
enrolling teachers from our
collective agreement and limited
our right to bargain these
provisions. 

In 2005, we were once again at
the bargaining table when the
Liberal government imposed a
contract that included a two-year
wage freeze. In protest against
years of unfair treatment and
numer ous attacks on our rights,
teachers went on a two-week illegal
strike. We demonstrated amazing
courage and solidarity. The amazing
support we received from parents
and the public was both energizing

and gratifying. The strike and the
public support took the government
by surprise.

That strike and the bargaining
that followed produced a number of
improvements for teachers and
students: class-size and composi -
tion legislation, salary improve -
ments of 14% to 19%, grid harmo -
nization, a 2% SIP allowance, signif -
icant salary and seniority improve -
ments for TTOCs, portability of sick
leave and seniority, and recruitment
and retention allowances. 

In spite of our success, we are
still governed by unfair essential
services legislation. Restrictions on
negotiating class-size, composition,
and caseload limits remain. Many
local provisions are badly in need of
updating and improvement. 

While we have made modest

gains, our salaries and working
conditions have fallen behind other
teachers in Canada. Teachers in
every province west of Quebec now
have higher salaries than we do. In
Winnipeg, the maximum salary on
the grid is $6,000 higher than the
equivalent salary in Vancouver.
Elementary teachers in Ontario and
other provinces have two to three
times more preparation time than
we do. 

The class-size and composition
legislation was inadequate to begin
with and is not working effectively.
Across the province, there are 3,000
classes over 30 this year and more
than 12,000 classes over the com -
po si tion limit of three students with
IEPs per class.

Our collective agreement expires
in June 2011, and we are getting

ready for the next round of bargain -
ing. The Federation has adopted a
plan to address the many issues we
face and move toward more local
bargaining. It is based on negotia -
tion with government, negotiations
with BCPSEA, and negotiations in
every local around the province.
Over the next few months, teachers
will hear about the plan in their
locals and will have the opportunity
to discuss bargaining priorities.

It won’t be easy and we don’t
expect BCPSEA, the government, or
school boards to embrace our
desire for change. However, as we
have demonstrated many times, we
have the commitment, the courage,
and the unity to be successful in
making improvements for our -
selves, our students, and public
education. 

Olympic pride
Youth is a time of hope and

idealism. As a teen, I exuberantly
supported the Olympics and what
they stood for in pursuing excel -
lence and unity in our world. Then
as the years passed I lost that;
cynicism about politics, corpora -
tism, and elitism sullied my per -
spec tive with each passing game.
That all changed as I watched the
opening ceremonies of the 2010
Winter Olympic Games.

How proud I am to be a Canadian
citizen at a time when we begin to
show the world that our true
heritage is intricately, powerfully,
and positively linked to the
indigenous peoples of this land: the
Metis, the First Nations, and the
Inuit. We empower ourselves and
the world by recognizing that the
missing Canadians we have all had
a part in ignoring or pushing aside
actually belong in the centre of our
circle. 

My Olympic idealism is revived!
Go, Canada.
Jennie Boulanger
Coquitlam

Young teachers 
need a break

I was fortunate to participate at
an excellent BCTF Retirement
seminar, where the presenter tried
valiantly, and for the most part
successfully, to speak above the
chatter of some of our colleagues.
Thinking about retirement brought
me to thinking about the future of
our profession, and looking around
the staffroom at lunch made me
worry. My worry stems not from the
fact that our young colleagues are
energetic and enthusiastic, but from

the fact that there are not enough of
them. 

I know the universities are con -
tinuing to train large numbers of
teachers and I am also involved in
that, with student teachers at least
once and sometimes twice a year.
My worry is that these young,
enthusiastic, full-of-potential people
are not getting hired. They are not
getting hired because the TTOC list,
which is the threshold for entering
most districts, is filled with retired
teachers.

I respect my retired colleagues,
indeed, when a TTOC comes in and
“knows the drill” and has no prob -
lems with discipline or reading my
scratches that pass for preparation,
I can be confident that the day will
pass smoothly. However, as much
as I respect my retired colleagues, I
feel a certain unfairness on their
part with regard to our young,
inexperienced colleagues. Most
retired teachers have an income
that is being grandly supplemented
by being a TTOC. In addition to the
financial aspect, how can a new
teacher get experience if they do
not work? 

I have no answer to this dilemma;
I do know that the future of our
profession, indeed, the future of
education in British Columbia, must
include well-trained, highly educa -
ted, and knowledgeable individuals
who are committed to public
education. It is within the power of
the universities to select those
individuals who meet the emotional
and intellectual needs of the
profession, the schools to give
successful new colleagues a place
to develop, and the union to give
young teachers a spiritual home.
Ellen McDonnell
Burnaby

You said what?
I was reading through the March

issue of “Federation Funnies” and it
brought to mind a conversation I
had with my Grade 6 student the
other month.

I teach in a one-room school in
Blue River. We were in the middle of
social studies one day when my
Grade 6 student raised his hand for
a question. He waited patiently until
I was able to call on him to ask a
question. He said, “Mr. B, why is it
that they call them humanitarians
and not just use the word
cannibal?” At first I wasn’t sure
what word he was saying because
he was mispronouncing humani -
tarian (as he tried to remember the
word he had heard on the news that
morning). As it hit me what he was
saying, it took every ounce of self
control not to burst into laughter; to
me it seemed hilarious. I composed
myself and answered him with the
difference between humanitarian
and cannibal. I don’t think he’ll
make that mistake again. Thanks
for your time, bye for now.
John Blakley
Blue River

Stress release
I have just finished reading

through the latest edition of Teacher,
which I receive online, and was
thrilled to see the two funny stories
that I submitted had both been
published.

Regarding the second one, I
correctly named the students mainly
for the benefit of the students’
parents. When it happened, about
10 years ago, I did not tell the
parents the story because I knew
that they would have been very
embarrassed about their sons
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Since the introduction of provin -
cial bargaining in 1994, teach ers
have struggled with a dysfunc tional
bargaining structure. The Liberal
government made matters worse in

Readers write
misbehaving in school. One of the
parents is still a vice-principal, and
since then, another of the parents
has become an elementary class -
room teacher, and another, a school
board trustee. I am sure that now
when they read the stories, and see
that they were submitted by me,
they will recognize the students as
their little boys in Grade 1, and have
as much of a laugh as I did then,
and still do now.

Thank you for providing the
opportunity for teachers to input
personal content to the publication.
I would like to see more of these or
similar invitations in Teacher. In
these times of high stress and
professional fulfillment, it is
important to share the happier
moments of our daily experiences
and careers, and give a chance for
our hearts to laugh.

Wishing you all a Happy New
Year of the Tiger. May it bring you
health and good fortune.
Audrey Lear
Comox Valley

Help for a Namibian
primary school

Imagine teaching in a shed made
of sticks and grass, with the stu -
dents sitting on logs and writing by
balancing paper on their thighs.
This is the reality in a rural school in
Namibia that is seeking sister
schools that could help provide
some resources for the develop -
ment of the school.

While Namibia has made
significant advances in developing
schools since independence from
South Africa 20 years ago, most of
the improvements have been in the
urban areas. Rural schools are often
far from where students live, and
have few resources and facili ties.
Some students walk as far as 10
kilometres to get to classes.

When I was at the congress of the
Namibian National Teachers’ Union
(NANTU), an activist teacher ap -
proached me to make the case for
her school, the Omutwewomhedi
Primary School. I told her that I
would let teachers in BC know
about her school and see if any
were interested in developing a
sister relationship and help the
development of the school.

Most students in the school are
orphans or from very low-income
families that have no capa city to
provide more for the school. 

If you would like further informa -
tion about the school, please con -
tact me at lkuehn@bctf.ca.
Larry Kuehn
BCTF Research and Technology

Hardship obvious
I  was always a bit of a slow

reader while holding a piece of
chalk in a portable or genuine
classroom. Retired, after 23 years in
that role, ironically there is the time
now to taste each word in Teacher
and really appreciate the content.

Congratulations for publishing
that piece by Brittney Deering
(Langley Secondary student) re the
transit system. Now that I’m over
the hill (65), a pass is only $42
monthly. I live on the bus, skytrain,
and Canada Line (lugging an
accordian—doing oldtime song gigs
at senior homes, hospitals, etc.). No
more car to worry about, thank
heavens! Sitting there on our public
transit system (that you and I have
paid for) the “incredible hardship”
that Deering speaks to is obvious.
All these officials to keep everything
on track and yet for youngsters and
those on low incomes, who have to
witness the police transit security,
escalating costs, stress and conflict
with bus drivers, it must be a pretty
tough pill to swallow, eh? Wait until
she tries to apply to enter university.
A textbook alone can cost more
than $100. Who pays most of the
costs of developing a UBC, or an
SFU? It’s the average working Joe
and Jane in East Vancouver, Surrey,
and Langley! In reality, which
students will end up going to these
wonderful institutions of higher
learning—those from Kerrisdale or
from Newton?

On top of all this, the ministry has
the chutzpah to reward students
and parents with the nonsense of
the FSA. If Albert Einstein had been
a Grade 4 student in Whalley, he
would likely have failed it with
flying colours! By some miracle, had
young Albert suddenly blossomed at
Queen Elizabeth Secondary (off
King George Highway) he probably
wouldn’t have had enough loonies
to attend UBC or SFU —perhaps not
even enough funds to pay for a bus
so he could play the violin on the
corner of Georgia and Granville in
Vancouver.

I do, however, have some
empathy for most of the bus drivers.
They sometimes remind me of the
teachers—more and more passen -
gers, more and more appearances,
plus political correctness, and more
and more regulations.

Thank heaven for the accordion
and music!
Dan Propp
Richmond

Editor’s note
In the March issue of Teacher, the

article, “The Ministry unveils full-
day Kindergarten” was submitted by
the Minister of Education’s office
unauthored. For more opinions
about full-day Kindergarten, see
page 6 and 7 in this issue.
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Looking back
70 years ago

The Editor has loved teaching,
more than most perhaps, but in
preparation for coming days when
he will no longer meet his accus -
tomed classes, he has sought to
cultivate intellectual curiosity which
no years of leisure can discourag -
ingly satisfy. If he is to live out the
span traditional in his family, he
hopes not to die so ignorant as he is
at present regarding various
sciences and topics worthy of
investigation. He hopes still to find
tasks adapted to his capacities.
Some of them will be worth while
because they will enable him to
keep in touch with and to continue
to give some service in the educa -
tion al world, but some of them will
be worth while because for the first
time in a busy life, he will have a
chance to do certain things, perhaps
not very important in themselves,
that he is hungry to get at.

– April 1940, The BC Teacher

50 years ago
“Audio-visual aids indeed! We

never had them when I was a girl!”

and wait. Imagine getting a salary
for watching and waiting!

– March/April 1980, The BC Teacher

10 years ago
Commercialization is tainting

more areas of society all the time. It
is becoming difficult to escape no
matter where one goes. It has
become apparent that there is,
indeed, a deliberate corporate
agenda in place to try to influence
those with the most impressionable
minds. As educators we can’t do
much about retired hockey stars on
the grocery store shelves, but we
are well-placed to try and minimize,
if not eliminate, the commercializa -
tion of our schools. The first step is
to become aware of the extent to
which it is already around us, and to
avoid becoming desensitized to it.
The people intent on turning our
students into future consumers
would like nothing better than to be
able to count on our apathy.

– April 2000, 
Teacher newsmagazine

Compiled by Chris Bocking, Keating
Elementary School, Saanich

This scornful retort from an elderly
lady represents an educational
philosophy which claims more than
you would think. Such people
would add: “Elizabethan children
had no visual or aural aids—but
look what Shakespeare did! And
how many films did they show
Chaucer?” It is the duty of every
Social Studies teacher to introduce
his pupils to the world of visual and
aural education so that they can
choose wisely in the welter of
material available to them as adults.

– April 1960, The BC Teacher

30 years ago
Typically in a Montessori setting

you soon discover an atmosphere of
serenity and serendipidity. Do we
not all desire such an atmosphere in
our classrooms and our home? How
often I have bitten my tongue when
out of the best intentions the
“teacher” in me emerges to try to do
something for my children they can
do themselves, instead of doing
what Maria Montessori recom -
mended when asked to summarize
her educational philosophy:
“Attendere, osservando”—watch

Will Budget 2010 solve the crisis in
public education funding?

A comparison of Ministry of
Education budget documents for the
last three budget periods revealed
that Budget 2010 restores $100
million of the $128 million in
Education Programs funding for
2010–11 that was lost when the
provincial budget was revised in
September 2009. But this amount
still falls $28 million short of the
original allocation in the February
2009 Budget Plan. 

Public school funding is the
largest component of Education
Programs. Public school funding
will increase from $4.699 billion to
$4.82 billion, up $129 million from
2009–10. The new budget claims to
provide funding for the 2% teacher-
salary increase and implementation
of full-day Kindergarten, and par -
tially restores $110 million of AFG
funding spread over two years. This
is half of the $220 million AFG
funding districts would have
received under the February 2009
Budget Plan. Budget 2010 contains
some more bad news for public
school funding—funding of support
staff is reduced by $9.1 million in
the new budget.

What’s new for school districts 
in the 2010–11 Operating Grants
estimates?

The 2010–11 Operating Grants
estimates show a $112-million
increase in funding compared to the
2009–10 recalculation, with $57.6
million allocated for full-day Kinder -
garten and $54 million to cover
wage settlement costs for teachers.
But this does not necessarily trans -
late into an overall increase in
funding, as 33 districts actually
show no change in funding alloca -
tions compared to 2009–10. 

The biggest change in the
2010–11 Operating Grants estimates
is the reallocation of the labour
settlement costs supplement, which
is now “rolled into the funding

formula.” This makes it very difficult
to com pare 2010–11 allocations to
pre vious years. Most per-student
allo ca tions increase in 2010–11,
with the basic allocation increasing
from $5,851 to $6,740 per student.
How ever, much of this increase
appears to be a transfer of funds
from the labour settlement costs
supplement ($557 million in
2009–10) to other parts of the
funding formula.

As a result of the reallocation of
the labour settlement supplement,
funding increases in some districts
and decreases in others. A new for -
mula transition supplement offsets
these changes, providing 100% of
the difference in 2010–11. There is
no guarantee that districts will be
fully compensated for the loss of
this funding in future years.

Student FTE enrolment is projec -
ted to increase by 2,306 students in
2010–11, mostly due to full-day
Kindergarten. Excluding Kinder -
garten students, FTE enrolment is
projected to decline in 52 districts.
Of these 52 districts, only 40 will
receive an enrolment-decline sup -
plement to help offset the loss of
funding. The others receive no sup -
plement, even though the projected
declines in student numbers in
districts such as Vancouver (-411.5),
Greater Victoria (-165.6), and
Central Okanagan (-157.18) are
enough to have a significant impact
on district budgets.

Another change is in the calcula -
tions of the Salary Differential sup -
plement, so that the variance now
appears to be based on the pro -
vincial average educator salary
rather than the base minimum sal -
ary. The average educator salary
shown for 2010–11 is $71,118, a
significant increase from the
$60,986 indicated in the autumn
2009 recalculation. Educators did
not receive such a salary increase,
so something must have changed in
how this variable is measured.
These changes resulted in the Sal -
ary Differential supplement increas -
ing to $97.1 million for 2010–11.
The ministry documentation pro -
vides no information as to why the
average educator salary in creased
by $10,000, or how salary differen -
tial funding is affected by the reallo -
cation of the labour settlement
costs supplement.

Is the funding increase enough
to cover district shortfalls?

The budget addresses some but
not all of the cost pressures identi -
fied by the BCASBO. The $112 in -
crease in operating grants funding
is targeted for two major cost pres -
sures facing school districts—full-
day Kindergarten and negotiated
salary costs for teachers. Cost pres -
sures such as BC Hydro rate in -
creas  es, MSP premiums, and carbon
offsets are not covered. Nor does

this take into account the loss of
purchasing power due to general
inflation for goods and services or
underfunded mandates such as
BCeSIS, Bill 33 reporting, and early
learning and literacy initiatives.
Funding for Early Learning and
Literacy programs actually decreas -
es by $1.4 million in 2010–11, so
this may increase the burden on
school districts. 

Chart 2  
Percent change in education
funding:  2005–06 to 2009–10
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While a strong advocacy
move ment helped to restore
some of the funding lost in
previous budgets, more work
remains to be done. An open
and comprehensive review of
funding adequacy and the
funding formula, involving all
stakeholders, is also needed.

Chart 1 
Ministry of Education funding as a
percent of total provincial budget
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BCTF Research chart created with data from: Saanich
School District. Public Education Funding – Learning
from the Past, presentation to VISTA, February 21, 2010
(available at www.sd63.bc.ca).

The impact of cumulative
shortfalls on districts was 
evident early in the 2009–10
budget process. School dis-
tricts reported a total of $71
million in budget shortfalls to
the Centre for Civic Gover -
nance (www.civicgovernance.
ca/node/560). Many districts
had no, or insuffi cient, sur-
pluses to address these short-
falls, and were faced with
reducing educational pro-
grams and services to balance
the budget.

Budget 2010 may cushion the
blow of school closures, mass lay -
offs, and loss of education pro -
grams, but many districts will still
face significant shortfalls. This will
especially be the case for the 33
districts that receive no funding
increase for 2010–11. Early media
reports suggest that the district allo -
cations in the 2010–11 Operating
Grants Manual will reduce the bud -
get shortfall for Surrey from $15
million to $12 million, for Prince
George from $7 million to $5.2
million, and for Nanaimo-Ladysmith
from $3 million to $1.5 million. Two
districts reported an increase in
projected budget shortfalls–Saanich
(from $2.6 to $3.3 million) and
Vancouver (from $17.5 to $18.12
million), after the 2010-11 Opera -
ting Grants allocations. 

These are early warning signs
that the funding crisis is not over.

Comprehensive review 
of education funding needed

Due to a vigorous lobbying effort
in the fall by all education partners
across the province in response to

the September 2009 provincial
budget, the Ministry of Education
restored at least some of the AFG
for 2010–11, provided additional
funding for full-day Kindergarten,
and addressed additional costs for
teachers’ wage settlements. 

The ministry undertook a major
change in the funding formula by
reallocating the supplement for
additional costs resulting from
labour settlements to the rest of the
funding formula. Little documenta -
tion is provided in the Operating
Grants Manual to assess how this
funding was reallocated. This
makes it impossible to compare
funding allocations for each
supplement to previous years, or to
assess how each component in the
additional labour settlement costs
supplement changed. It appears that
operating grants supplements and
per-student funding are increasing,
but most of the funding is actually a
transfer from one area to another. 

While a strong advocacy move -
ment helped to restore some of the
funding lost in previous budgets,
more work remains to be done. An
open and comprehensive review of
funding adequacy and the funding
formula, involving all stakeholders,
is also needed.

References supplied upon
request.
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AGM recommendation 
acknowledges our traditional territories 

A lesson in the democratic pro -
cess at it finest was an interesting
way to commence spring break at
the BCTF AGM. A recommendation
put forward—“that schools and
school districts should begin all
events with an official recognition
of the Aboriginal territory or terri -
tories on which the school district is
located”—passed, I believe, without
dissent.    

Langley’s Aboriginal Program,
School District 35, and the Ministry
of the Education are about to sign
their second enhancement agree -
ment and one of the main goals of
this agreement that came forward
from the community consultation
process, time and time again, was
that in order for schools to be a
place of success for Aboriginal
children, it is essential for our
children to feel a sense of belong -
ing. By acknowledging the tradi -
tional territories, Kwantlen, Katzie,
and Matsqui we are demonstrating
respect, and in doing so, we are

contributing to a sense of
belonging.  

Members of the provincial
Aboriginal advisory committee were
pleased to have this pass because it
is one more step in the acknowl -
edge ment of the changes needed to
provide a safe, respectful, and
welcoming place for our children to
learn. 

That being said, while reading
Janet Steffenhagen’s blog (see
below) and in particular the follow
up comments regarding this
recommendation, it’s clear there is
much work to be done in our
province, and in our country to
establish respect, understanding,
and acceptance to build a better
place to live for our children who
will be our future leaders.                                                                          
Gail Stromquist
Langley
http://www.vancouversun.com/sports/
School+events+should+begin+with+
aboriginal+recognition+teachers+
federation/2651917/story.html 

Bernice Jay, VESTA

What would you like to achieve in
the next round of bargaining?

Widespread membership partici -
pation through the local bargaining
process.
1. That members believe in the local

bargaining process; trust that
members’ voices are being heard;
and that the bargaining team is
doing their best to negotiate on
behalf of members.

2. That members be brave, open,
and willing to do whatever it
takes to achieve our bargaining
objectives.

3. That members stand in solidarity
and stick together like glue.

Most important issues for you?
Working and learning conditions:

that class-size/class-composition
language that was stripped from our
collective agreements be reinstated!
Children’s learning conditions are
our teaching conditions!

Bargaining 2011

Gerald Caissie, Kamloops
Thompson

What would you like to achieve in
the next round of bargaining?
1. Better split of prov/local issues.
2. Class size and composition and

non-enrolling staffing.
3. Infusion of cash into Pension IAA.
4. Seniority for TTOCs in post and

fill.
5. Retainment stipend for TTOCs

and/or benefits package.
Most important issues for you?
1. Class size/composition and non-

enrolling staffing
2. Seniority for TTOCs in post and

fill.
3. Infusion of cash into Pension IAA.

At this year’s AGM, we began
asking members what they hope for
in the upcoming round of
bargaining in 2011.
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By Stacey Robinsmith

March 2, 2010, was budget
release day in BC. And just as I did
in September of last year, I made
my way to the premier’s office at
Canada Place. As usual, when I
entered the premier’s office I was
forced to relinquish all devices that
could electronically connect me to
the outer world. I was also forced to
sign a waiver saying something
about not spilling the beans on the
budget details until after Minister
Hansen has “risen in the House.”
This is an age-old tradition that
prevents people from unfairly
profiting from the information
contained in the budget.

On to the BC budget. “Budget
2010 maintains the government’s
priority of protecting core services
in health and education and
commits every dollar raised through
the Harmonized Sales Tax (HST)
and four other revenue streams to

be used for health services funding
when the HST comes into effect 
July 1, 2010.” Let the spin begin.

The framing on this issue in
“Liberalspeak” is that now, if you
are opposed to the HST, you must
be opposed to healthcare. The
reality is that it makes no difference
that revenue streams are being
designated as specific to certain
ministries. All revenues are
accumulated in the consolidated
revenue fund (CRF). And all
provincial expenditures are taken
from the CRF.

The big spender ministry is still
health services. The health services
ministry budget allotment is $14.8
billion. That is an increase of
approximately $750 million over the
previous year, although those
dollars are not for public-sector
wage increases. The government
has committed to continue collec -
tive bargaining within a net-zero
increase wage mandate. In other

words, the collective bargaining
process, a process typically utilized
by public-sector unions to increase
wages, has no mandate to negotiate
increases in wages. Good luck with
those negotiations.

On the HST situation, the provin -
cial government was supposed to
receive a cheque from the federal
government for $1.6 billion to ease
the transition from a PST/GST tax
regime to the Harmonized Sales
Tax. Now that money is not coming
in one lump-sum payment. In fact,
the provincial government is set to
receive $250 million in 2009–10,
and $769 million in 2010–11.
Perhaps not so coinci dentally, on
the eve of the next provincial
election the provincial government
will receive the final instalment of
$580 million. It doesn’t hurt to have
an extra $580 million to help
balance the provincial budget
leading into an election year.

And then there is education

funding. The per-pupil funding for
students in the K–12 school system
will be increased to $8,301. Prepare
to listen to the minister endlessly
repeat the refrain of “the highest
funding level ever.”

There actually is some good news
in the provincial education budget;
additional funding to cover the cost
of the new full-day Kindergarten
program is being provided. Funding
for that program has been set at $44
million in 2010–11 and $107 million
in 2011–12. The voluntary full-day
Kindergarten program is set to roll
out in half of BC school districts this
coming September. Full-day Kinder -
garten will be available in all BC
school districts starting in
September 2011. 

Along with additional funding to
cover the cost of the new full-day
Kindergarten program, there are
additional dollars to fully fund the
negotiated teacher’s 2% salary lift
and the costs that school districts
will incur as a result of the HST. 

However, the $23.1 million
needed to cover the 1.04% teachers’
pension increase is not funded. The
$6 million that districts will have to
pay for the new carbon offset tax is
not funded. The MSP premium

was that there is a partial restora -
tion of the $110 million Annual
Facilities Grant.

When Michael Ewen, New
Westminster school trustee was
contacted for comment on the
education piece of the 2010 budget.
He replied,

“I am cautiously optimistic with
the increases we have seen in this
budget, but the proof, as they say, is
in the pudding. I can’t be sure how
good the news is until we get the
real numbers March 15; sometimes
numbers from politicians can mean
different things. But it certainly
looks like the Liberal government
has moved away from the education
funding precipice.”

However, Irene Lanzinger, of the
BC Teachers’ Federation, feels that
the budget does not adequately
address the public education
funding puzzle, “This government
has no long-term plan to improve
classroom conditions for students.
There’s no plan to improve class
sizes or support for students with
special needs, and there is no plan
to prevent school closures.”

One thing is clear; this is not the
budget that will see BC lose its
position in Canada as the
jurisdiction with the highest child
poverty rate. 

This is how Carol James, leader of
the Opposition New Democrats,
summed up the budget: “The budget
also failed to address the growing
social inequality we’ve seen under
the BC Liberals. There was nothing
in this budget to address child
poverty, the growing income gap, or
lack of affordable housing.”

And finally, remember the oddly
placed pictures of Premier
Campbell? There are more of them.
And they are just as disconcerting
as ever. 

To read more of my informed,
insightful, and irreverent political
commentary visit,
www.theleftcoast.ca. 

Stacey Robinsmith teaches at New
Westminster Secondary School, New
Westminster.
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BC budget day
The framing on this issue in
“Liberalspeak” is that now, if
you are opposed to the HST,
you must be opposed to
healthcare. The reality is that
it makes no difference that
revenue streams are being
designated as specific to cer-
tain ministries. All revenues
are accumulated in the con-
solidated revenue fund (CRF).
And all provincial expendi-
tures are taken from the CRF.

increase will cost districts $2.9
million—not funded; BC Hydro will
charge districts an additional $2.4
million—not funded; $3.3 million for
the CUPE Trades adjustment—not
funded. 

The one positive piece of news

Let the spin begin

By Larry Kuehn

British Columbia is not unique in
having a college of teachers
imposed on the profession by a
right-wing government. Nor is it
unique in experiencing tension
between the two types of organiza -
tions, union and college. Both Chile
and Peru have also been through
challenges developed from the
creation of colleges, as described in
recent meetings with teacher
leaders in both countries.

The Colegio de 
Profesores de Chile

The case of Chile shows one way
of creating something positive from
a negative, as described by
members of the executive of the
Colegio de Profesores de Chile
(CPC), at a recent meeting in Chile. 

Almost immediately after the
military coup in Chile in 1973, the
teachers’ union was outlawed. Soon
after, the Pinochet dictatorship
created the Colegio de Profesores
de Chile. The members of the
governing council were all govern -
ment appointees, selected by the
Interior Ministry (security) rather
than the Education Ministry.

Activist teachers organized, on
an underground basis, as a part of
the resistance to the dictatorship.
As its days were drawing to a close,
the dictatorship finally let teachers
elect the directors of the colegio in
1986. The teachers who had been
organizing were successful in using
the election to take control of the
colegio.

Although it does not have

collective bargaining rights, the
colegio operates as a union. Its
executive is elected by teachers and
it negotiates with government.
Agreements reached are legislated,
rather than being signed by the two
parties. The colegio goes on strike
to improve conditions of teachers.
This last year they were on strike for
40 days—although with unsatisfac -
tory results, according to at least
some members of the colegio.

The transforming of the organiza -
tion from one aimed at imposing
government policies into one that
represents teachers, is an example
of what can be accomplished by
collective action.

The Colegio in Peru
Reforming the imposed colegio to

meet the needs of teachers was the
strategy chosen by teacher leaders
in the context of Chile. Quite a
different approach was taken by the
teachers in Peru, as described by
Soledad Lozano, the Dean of Peru’s
college of teachers at a recent visit
in Lima. Going to Lozano’s office for
our meeting involved walking past
the office of the International
Secretary of SUTEP, the teachers’
union in Peru. The colegio and the
union share a building.

As in Chile, the colegio, was
imposed by a right-wing govern -
ment intent on creating a parallel
organization to wipe out, or at least
weaken, the teachers’ union,
SUTEP. SUTEP has been one of
Peru’s strongest and most militant
civil society organizations.

Three slates were put up for the
first election in 2005 among the
360,000 people who registered to be

members. Besides SUTEP’s slate,
the election was contested by a
government slate and an “education
leaders” slate. Soledad Lozano won,
heading up the SUTEP slate. She
was by far the best-known of the
candidates, having been secretary-
general of SUTEP (equivalent to
president in our unions).

The central plank of the SUTEP
slate was that the colegio must be
integrally tied to the union, not a
parallel and competing structure. 

Lozano said that the World
Bank has identified creating
colleges of teachers as one
way to undermine teacher
unions by setting up com pet  -
ing organizations. They iden-
tify teacher unions as the
main impediment to the neo-
liberal reforms they are trying
to impose. 

The government challenged the
election, despite the fact that they
were the ones who ran it. Although
new elections were supposed to be
held in three years, the government
has put off the elections for five
years by a series of challenges in
the courts. A compromise plan is to
hold new elections in April 2010—
unless the government stops them.

The opposition to the SUTEP role
in the colegio was led by someone
who had been, along with Lozano,
a founder of SUTEP, but had sup -
ported the government position on
the colegio.

The colegio has been operating,

despite the legal wrangling. In
particular, it has reached agreement
with some of the municipal teacher-
training institutions. This is partic -
ularly important since much of
teacher training in Peru has been
privatized. The private institutions
are looking for profits, which come
from the tuition of thousands of
students who are given very
inadequate training. 

The private institutions only focus
on subject matter, without any
attention to pedagogical practice,
Lozano said. A test, developed by a
private company, is given to qualify
as a teacher, and few pass it. It is
very biased, with some questions
based on knowing religious teach -
ings, and others that have multiple
right answers. The test is partic -
ularly irrelevant to the large indige -
nous cultures, such as those in the
Peruvian Amazon, blocking poten -
tial indigenous teachers from being
able to work in the schools.

Since 2001, about 200,000 stu -
dents have been through teacher
training, but are not employed. This,
despite class sizes that average
about 45 or 50. 

Lozano said that the biggest issue
for the future is who will win over
the young teachers. One element of
doing this, she said, was that the
union be included in workshops
offered by the colegio.

What is the attraction of a
college of teachers?

Lozano said that the World Bank
has identified creating colleges of
teachers as one way to undermine
teacher unions by setting up com -
pet  ing organizations. They identify

teacher unions as the main
impediment to the neo-liberal
reforms they are trying to impose. 

Weakening the union by setting
up a competing structure is clearly a
motivator of right-wing govern -
ments. In addition, even beyond the
issues of power and influence, there
is a difference in the conception of
the nature of the professional
relationship. 

The college is an individualist and
elitist concept of professionalism.
The teacher is regulated in this
individual relationship, and should
feel good about it because it places
them with the other professions
seen as elites, such as doctors and
lawyers.

In contrast, the union concept of
professionalism is a collective one
and one based on egalitarianism.
Collective professional interests are
about the conditions of teaching,
sharing in the development of
sound pedagogical practices,
seeking the social conditions that
support all children, and working
together to achieve those objec -
tives.

Our colleagues in Chile and Peru
have worked hard and with some
success at ensuring that the
colleges in their countries have not
succeeded in destroying collective
professionalism. One has done it by
turning the college into a union, the
other by making sure that the two
are in tandem, and not in competi -
tion.

Larry Kuehn is director of the BCTF’s
Research and Technology Division
and co-ordinator of the BCTF
International Solidarity Program.
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Owning the Podium—Teachers and the Olympics
By Lance Read

As a retired teacher looking back
in from outside the profession these
past few years, there seems to me
to have been a surprising about-
face of teachers in this province. I
recall during my final years of
teaching, that most of my
colleagues had serious misgivings
about the Olympics, the inevitable
costs and tax burden, and the
eventual effect the extravagant
expense for a 17-day party (plus
nine for Paralymics) would likely
have on funding for healthcare,
education, and other important
social programs.

We had just been through two
years of work-to-rule due to drawn
out contract negotiations. While
some of us continued to coach
sports and sponsor clubs, others
chose not to, causing a slight rift in
school staff as a result of govern -
ment funding issues even back
when the bid was a baby. Back
then, the IOC and VANOC assured
us that the games would break even
or make a small profit. Of course
that was when we were mislead
about security costs being $175
million. When I retired in 2007,
VANOC had adjusted that figure to
$500 million and eventually $750
million. This all seemed a bit
strange as the security for the much
less complicated and easier to
secure Turino 2006 venue had come
in at $1.4 billion.

Up until a few months ago, many
teachers continued to fret some -
what about the financial effects of
the Olympics on our already
stressed education funding. The

government’s own arbitrator had
ruled that the Liberals had broken
their own legislation extensively
throughout the province. From the
very beginning, some of us
wondered what would happen if the
games actually hemorrhaged
money. In his definitive book, Five
Ring Circus, Chris Shaw had shown
us solid numbers several years
earlier, as to why the Olympics will
leave us at least $6 billion in the
hole like most recent games while,
leaving no positive future economic
benefits. None! (Sauder School of
Business, UBC).

Teachers in the know were
concerned about the environmental
impacts of the 17 days of games.
Tens of thousands of mature trees
mowed down for the Nordic events
venue, the Eagle Ridge ecosystem
obliterated, millions of tonnes of
rebar and concrete carbon by-
product ejected into the atmosphere
and the massive climate costs of air
travel for 250,000 visitors, media,
IOC elite and their families, 2,500
athletes and their thousands of
coaches, support staff, and entour -
age, as well as flying in the bulk of
16,000 security personnel from all
over Canada. Those of us who
taught in Coquitlam, along with
regular transit users, watched in
disbelief as the desperately needed
on-again, off-again Ever green line
was bumped by the less important
RAV line to YVR. Once the Canada
Line was completed, Translink
announced the Evergreen line
cancelled due to lack of funds.

Many teachers seemed to ignore
the fact that the IOC contradicted
their own charter and ideals.
Anyone reviewing the Olympic

Charter soon sees in how many
areas the IOC (and VANOC) fail, e.g.,
excluding women from ski-jumping
was wrong, as the IOC states:
Fundamental Principals #5. Any form
of discrimination with regard to a
country or a person on grounds of
race, religion, politics, gender or
otherwise is incompatible with
belonging to the Olympic Movement.
Mission #7. To encourage and
support the promotion of women in
sport at all levels and in all structures
with a view to implement ing the
principle of equality of men and
women;

Our highest courts ruled that
excluding women from ski-jumping
was unconstitutional for Canada,
but the Olympic Industries are not a
behemoth to be messed with. After
all, they are perhaps the only multi-
million-dollar international entity to
pay no taxes at all, in any country
even their own home base.

Yet somehow as the 17-day party
drew nearer, as the torch relay
(originally concocted by Adolf
Hitler) made its $80 million way
around our country, BC teachers fell
in line. The same teachers who
initially suggested they wouldn’t
even make use of the $3 million
wasted for Olympic classroom
curriculum, organized for classes to
stand and watch the torch pass
through their communities. Some
teachers actually carried the torch,
the same torch that symbolized a
black hole of unlimited funding
which would suck much needed
resources away from our education
system. Teachers flocked to the
torch province-wide with their
classes forgetting all about funding
ills that have beset these very

students.
To a few of us, the mantra “Own

the Podium.” reeked of American
egoism. To us it seemed so “un-
Canadian” and in fact ran totally
contrary to the original ideal of the
games being about participation,
not medals: Principal #1. Olympism
is a philosophy of life, exalting and
combining in a balanced whole the
qualities of body, will and mind.
Blending sport with culture and
education, Olympism seeks to create
a way of life based on the joy of effort,
the educational value of good
example and respect for universal
fundamental ethical principles.
Somewhere along the way for
many, winning men’s hockey gold
became crucial to the overall
success of the games.

There is nothing wrong with all of
us striving to perform at our highest
level in every endeavour, in encour -
aging our students to do so as
well—whether in athletics,
performing arts, or academics, but
investing such a disproportionate
amount of money, effort, and time
into some single physical activity, to
me, is contrary to the ideal of the
well-rounded individual teacher and
especially, the student.

BC teachers, especially high
school coaches knew that the
Olympic black hole was a signifi -
cant factor because a third of BC
secondary school sports funding
was being redirected away from
student athletes. Yet in all this,
many BC teachers embraced the
games. Most teachers are aware
too, that Canadian youth are in the
midst of a growing epidemic of
obesity, that fast food and soda pop
are a significant contributing factor,

yet teachers supported these games
even though McDonalds and Coke
Cola have been the traditional
major sponsors.

If everything unfolds as per usual,
the IOC (and VANOC) will declare
these games a smashing success.
They will likely proclaim the games
a financial success, hide the true
finances for 18 or 20 months until
London 2012 is upon us and the
sick cycle will continue. The pristine
wilderness of Sochi Russia,
including the UNESCO protected
Caucasus Biosphere Reserve and
Sochi National Park with 250,000
trees slated for removal will be the
site of the next Olympic environ -
mental disaster. I wonder if more
BC teachers will then wake up to
the facts. Hopefully, enough
teachers will learn from our mistake
and actively support educators in
future bid cities, to defeat the
process.

I also wonder if we and our
governments will continue to shift
money away from education and BC
sports in order to Own the Podium
again in 2014. At the close of these
games our national debt had blown
past $515 billion. That’s over half-a-
trillion dollars.

“Well, the Canadian Olympic
Committee has finally checked its
ego at the door, admitting its Own
the Podium program will fall far
short of the medal standing it hoped
for!” Peter Mansbridge, CBC News,
Monday, Feb. 22, 2010.

Lance Read, a retired teacher, sub-
mitted this article prior to men’s
hockey semi-final weekend and clos-
ing ceremonies.

Welcome to Tupper Tech
A different type of trades
program for Grade 12
students

By Karen Larsen

I arrive at the entrance to room
B113 at Sir Charles Tupper Secon -
dary School in East Vancouver,
where I am greeted by a 17-year-old
male, dressed in marine-blue
coveralls. He holds the door for me
and welcomes me to Tupper Tech. I
pause—did that really happen—
without adult prompting? I venture
a little further into the auto shop
where another young man, clad in
the same blue-coloured overalls,
hands me protective eyewear and
instructs me to put them on. “Safety
rules” he smiles, “this is a working
shop.” Something magical happens
when they don those blue smurf
suits and I need to learn more about
the program behind the coveralls. 

Tupper Tech is a program like
none other in BC’s secondary school
system. Tupper Tech offers trades
training for Grade 12 learners who
know they want to pursue a trade,
but who are not sure which trade.
Student Lucky Nguyen says, “If you
don’t know what you want to be in
the future, it (Tupper Tech) gives
you options.” 

Uncertainty is what sets Tupper
Tech apart from other career-
oriented trades programs offered
province-wide. There are more than
180 dual-credit programs offered
across BC (where students simul -
taneously earn secondary school
and college credit)—dual-credit
students, however, are focused on
one specific trade. Tupper Tech is
not a dual-credit program, because
students do not earn post-
secondary credits. 

Vancouver schools run linear
timetables, affording Tupper Tech
students the luxury of spending all
day, every-other-day in the technol -

ogy education shops. For their
efforts, students earn 16 Grade 12
credits (8 credits of Work
Experience and 8 credits of BAA
courses), as well as 4 credits for
Math 11E. 

The 2010 class is the third cohort
to move through the program.
Classroom projects vary from year
to year, based on the interests and

Tupper Tech is a program like
none other in BC’s secondary
school system. Tupper Tech
offers trades training for
Grade 12 learners who know
they want to pursue a trade,
but who are not sure which
trade. Student Lucky Nguyen
says, “If you don’t know
what you want to be in the
future, it (Tupper Tech) gives
you options.”

abilities of the students. Skills in
carpentry, plumbing, welding, metal
fabrication, tile-setting, drafting,
electrical, and mechanical engine
(automotive) service are taught.
Eventually, each student seems to
find her or his niche.

Mike Cuenta admits that Tupper
Tech was the “…best choice for me,
I was failing my academics. I don’t
excel in a desk, I’m meant to be a
hands-on worker. I can see myself
working on cars 30 years from
now.” Cuenta smiles when asked for
his parent’s reaction at his decision
to enter the trades, “My mom was
surprised to see 99% on my report
card.”

Ben Sheppard came to Sir Charles
Tupper from a private school. He
feels that “electives can get you
somewhere in life if they have a
practical application.” Observing the
action in the Tupper Tech classroom
when he was still in Grade 10 was

enough to convince Ben to apply.
His sights are set on BCIT Welding
Level C.

Hemen Saed, formerly of David
Thompson Secondary School,
transferred schools due to the allure
of Tupper Tech. Saed was not
experiencing success at school, so
his father met with a DT counsellor;
she suggested Saed would be a
good candidate for Tupper Tech.
Dad came home, pitched the idea to
his son, and he bit. He has
narrowed his career choices to
carpentry or plumbing and feels that
perhaps one day he will open his
own home-renovation business. 

Leon Luu’s initial passion was
cars, but after a work experience in
automotive service and another in
electrical, Luu chose the latter. He is
enrolled in the September 2010
BCIT Entry Level Trades Training
electrical program. “My mom
wanted me to be a doctor. Isn’t that
what all Asian parents want?” Luu
recounts. “Now she thinks I should

do what I like.” 
After two hours in the Tupper

Tech classroom, I am dismayed that
there really isn’t magic woven into
the fabric of those blue coveralls.
Thoughts about ordering a set for
my own classroom disappear. I was
looking forward to the manners,
work ethic, pride, and confidence
that the coveralls seem to instil in
those who wear them. While I
understand that the clothing might
not have magical powers, there is a
magician in the room. His name is
Russ Evans and he is their teacher.

Evans holds full qualifications in
three trades—automotive service
technician, marine mechanic, and
small-engine mechanic. He
designed the Tupper Tech program,
quite simply, because he saw a
need. Seventeen-year-olds might
know they are interested in a trade,
but very few of them have enough
life experience to know which trade
best suits them. And so Tupper Tech
was born. 

Evans operates his classroom
much like a business. He has a few
classroom rules and they are clearly
understood. Show up to class—
students are permitted up to 1.5 sick
days per month, beyond that there
are consequences. Be on time by
arriving early—students must be
ready to start work the minute the
bell goes. Perform tasks correctly—
according to Ben Sheppard, “In this
course you can either do something
or you can’t. There are no part
marks.”

These young people speak ever-
so-highly about Russ Evans.
Basically, they feel he embodies all
the components of a great teacher.
To 17-year-olds, good teaching boils
down to:
• Encouraging critical thinking

skills. Sheppard pronounces, “He
teaches you a technique, not how
to do it. If he just told us how to
do it, we’d always only do it that
one way.”

• Being persistent. “Mr. Evans
won’t leave you alone until
you’ve got a (career) path. Really,
he’s doing us a favour. In Tupper
Tech, we send in BCIT
applications and all have been
accepted,” says Saed.

• Letting your personality shine
through. When asked to elaborate
on why he believes Mr. Evans is a
great teacher, Luu says “He has a
loud voice. He’s scary…a bit nice.
He’s not like any other teacher.
He can relate to you. Really, he’s
not a teacher, he’s a boss.”
Keep up the good work, Mr.

Evans. Your unique set of skills and
your style of teaching are having the
desired effect. You are one of many
BC teachers who are making a
difference for youth.

Karen Larsen is a career education
teacher at RE Mountain Secondary
School, Langley. She is currently on a
temporary assignment with the
Vancouver Board of Education, pro-
moting trades and apprenticeship for
youth.

Tupper Tech students Mike Cuenta and Lucky Nguyen.
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Full-day
Kindergarten
coming soon to a
school near you
By Jean Adshead and 
Fiona MacNicol-Clark

We were pleased to read Karen
Bernath’s excellent article in last
month’s Teacher magazine. She
succinctly described the feelings of
many Kindergarten and primary
teachers. Some of us are old
enough to remember the introduc -
tion of the Kindergarten Program
that preceded the years before the
Primary Program. There was great
excitement at being able to better
provide for our youngest students in
a true play-based learning
environment. 

With the arrival of full-day
Kinder garten (FDK), many are
anxiously waiting to have answers
to the questions we hear asked at
meet ings and in staffrooms in our
school districts. Who will supervise
at recess and lunch? What about
materials, furniture, and equip -
ment? Will there be a phase-in
policy? What will the day look like?
How will I balance the day so that
our children do not get too tired?
Will it become a pushdown Grade 1?
What about multigrade class rooms?

By now you will know if your
school is having FDK next Septem -
ber or waiting until September
2011. We, on the executive of the
BC Primary Teacher’s Association,
in conjunction with the BCTF, have
been busy preparing workshops
that will help you in preparation for
FDK and also revisit the goals of the
Primary Program. 

The Primary Program is one of
the recommended curriculum
documents for the K–3 years, but
many teachers are unfamiliar with
this marvelous resource for all
teachers in general, but primary
teachers in particular. It provides
philosophy and research on how
primary-aged students learn, as
well as best practice on engaging
young learners in language
development and productive play.
We are hoping that the advent of
full-day Kindergarten will
rejuvenate the Primary Program
philosophy by providing a vehicle to
revisit how young children learn
and allow us to align our practice. 

“Play is the business of childhood,
and it has a unique and vital role in
the whole educational process.” 
(Weininger 1994)

Play contributes to social,
emotional, cognitive, and physical

development. It allows children to
imitate, to practice, and to make
sense of their world.

In environments rich with mater -
ials and print, children incorporate
literacy into their dramatic play,
using these tools to enhance the
drama and realism of the pretend
situation.

We agree with the ministry that
young children learn best through
active learning and play. Imagine
being able to stretch all that we did
in 2 ½ hours to 5 long hours. What a
wonderful opportunity! As Early
Primary Educators, we believe that
children need certain elements to
be in place for them to play, learn
and grow: artistically, socially,
emotionally, intellectually, and
physically (these are the five goals
of the Primary Program—download
it at www.bced.gov.bc.ca/
primary_program).

Children’s learning should be
play-based, integrated, engaging,
and interactive in the child’s “zone
of proximal development” (ZPD),
which illustrates how people can
stretch beyond their individual
capabilities toward more mature
cognitive functioning when they
learn through social interactions.
(Vygotsky, 1978) p.46, Primary
Program. 

Lev Vygotsky, a Russian psychol -
o gist, coined the term zone of
proximal development to describe
how children learn. Children learn
through scaffolding—at the
beginning a child needs direct
support and modeling, and bit by bit
the scaffolding is released until the
child can work independently.
When a child is supported in learn -
ing, the child is pulled into their ZPD
—what they can do with support.
This zone is beyond what children
could do had they not been initially
supported by the teacher.
Vygotsky’s work was relatively
unknown in the West until the
1980s when it gradually came to the
attention of educators as an option
to Piaget’s ideas that children learn
when developmentally ready.
Vygotsky’s work on play is also of
great importance, as well as his
cognitive tools that he believes
need to be in place for optimal
learning. For further reading, try
Vygotsky, LS (1978), Mind and
society: The development of higher
psychological processes. Cambridge,
MA: Harvard University Press. 

This developmentally appropriate
play happens through hands-on,
exploratory activities that are
relevant to children and their world.
Children make meaning through
interactive and social collaboration.
Primary teachers model, guide, and
support learning as children build

academic and social skills through
these purposeful play experiences.
Teachers look for teachable
moments through observation,
listening, asking questions, and
encouraging critical thinking, thus
moving children’s play into new
areas of learning.

Kindergarten classrooms should
be welcoming, safe, child-friendly,
colourful, and responsive to each
child’s needs with children’s
creations on display. They should be
organized in a way to invite lots of
opportunities for play, talk, explora -
tion, and discovery. Appropriate
early childhood equipment and
materials with effective storage
systems should be plentiful and
accessible allowing for independent
choice and movement. 

Our FDK workshop will walk you
through current wise practice for
Kinder garten as well as all primary
grades. We want to support you and
this exciting process of implemen -
tation as it evolves across our
province. We will share appropriate
play-based learning centres and
some sample plans for you to use as
starting points using a variety of
teaching styles: theme-based,
project-based, inquiry-based,
literature-based, multiple intelli -
gences, genre, and/or learning
styles. We want to create support
networks as we all work our way
through this new era in primary
education.

Jean Adshead and Fiona MacNicol-
Clark are Richmond primary 
teachers.

To have our team come to your
district, contact Kelly Shields at
kshields@bctf.ca or Bonnie Quan
Symons bquansymonds@bctf.ca

When did
education in
British Columbia
become a race?
By David Buckna

In his September 1, 2009 budget
speech, BC Finance Minister Colin
Hansen said the government is
“committing $151 million to provide
the option of full-day Kindergarten
for 50% of the children starting
school next fall, and for every five-
year-old in British Columbia by
September 2011...”

When did education in British
Columbia become a race?
According to world-renowned
family therapist and parenting
author Steve Biddulph (www.steve
biddulph.com) full-day Kindergarten
for five-year-olds is too long, and
any younger is a big mistake
developmentally. In support of
Biddulph’s claim, a major review of
British primary schools by
Cambridge University included a
report from the National Foundation
for Educational Research, which
stated the practice of allowing
children to start school at age four
was found to be stressful.

Yet authors Anna Riggall and
Caroline Sharp found that in some
countries where students start
school up to two years later, many
outperform their English peers. The
authors conclude: “While the value
of high-quality pre-school education
is beyond dispute, the assumption
that an early primary school starting
age is beneficial for children’s later
attainment is not well supported by
the research evidence.”

Biddulph says the calendar is a
poor guide for when a child should
start school. Decades of research
has shown that most boys (and
some girls) are slower to develop
fine motor and language skills.

Many of these children would
benefit from an additional year in
Kindergarten—full-day senior
Kindergarten. They could begin
Grade 1 at age seven, when their
fine-motor skills are ready for
pencil-and-paper work.

In his web article, We Can Do
Better By Boys, Biddulph writes: “In
English speaking countries, boys
make up more than 80% of all
remedial classes. In Germany,
Belgium, Switzerland, and many
other countries where school
[Grade 1] does not begin until age
seven, this gender gap in literacy
does not exist...hence the idea of
boys delaying starting school till
they are at least six. It can mean a
choice between your son being one
of the youngest in his class, feeling
inadequate, being the least able, or
being one of the most co-ordinated
and confident by waiting and
starting the following year—and
having this remain so all the way
through school. Professor Kathy
Sylva at Oxford University recently
reported findings that starting
school too soon creates a failure
mentality, while Kindergarten—
which used to be a year of play,
activity, and social learning—has
succumbed more and more to
pressure for skills learning. This
compounds the problem.”

Biddulph writes in his best-selling
book, Raising Boys: “This (later start)
needn’t be done rigidly. It can be
based on some simple screening of
fine motor skills and in consultation
with parents and school staff. Many
schools today have to dissuade
parents whose attitude to education
is to see it as a race, and wish to
enrol children earlier and earlier as
if they can get a head start!
Thoughtful parents will understand
the benefits of a delayed start for
boys, once these are explained.”
Biddulph also goes on to say that a
child’s starting age “…can be made
more flexible based on actual
ability—a far more rational
approach.”

Educators in several European
countries have promoted this idea
for years, and it has paid off not
only in happier children, but also in
terms of academic success and far
fewer drop-outs.

The Globe and Mail article by
Marina Jiménez (Early Education’s
Top Model: Finland, June 16, 2009—
available online at www.theglobe
andmail.com), (search Education Finland)
that although all Finnish children
have access to free, full-day daycare
(up to age five) and Kindergarten
(age six), they don’t begin primary
school [Grade 1] until age seven.

Jiménez writes, “Finland has
consistently been among the
highest scorers worldwide in the
international assessment for
student performance—a study
carried out by the Organization for
Economic Co-operation and
Development.”

“In 2006, Finland’s 15-year-olds
scored the highest in science and
the second highest in literacy of 57
countries. The World Economic
Forum ranks Finland No. 1 in
enrolment and quality and No. 2 in
math and science education.”

It’s easy to understand why many
parents would like full-day
Kindergarten, as it would be
convenient for those who would
otherwise seek out daycare for the
other half of the day. But Kinder -
garten is more rigorous and task-
oriented than daycare, and most
five-year-olds will find full-day
Kindergarten too demanding. In
Kindergarten there is less
opportunity for free play, which is
crucial for a child’s development.

Psychologist Kathy Hirsh-Pasek
(Temple University) comments, “The
philosophy of play is really about an

integrated philosophy of learning.
It’s about how human beings get
information. We learn by being
active, not passive…I think today
we have a real problem in a
misperception of play. I think we
think of play as not work, and when
we realize that, as [Jean] Piaget
once said, ‘…play is the work of
childhood.’ Piaget was one of the
greatest living psychologists of our
time.” (Listen to the interview at
www.cbc.ca/ideas/features/hurried-
infant/index.html.)

Rather than using the $151 mil -
lion set aside for full-day Kinder -
garten, the government should be
creating full-day senior Kindergar -
ten classes for those six-year-olds
who would benefit, and restore cuts
to programs, as well as the reduced
funding for school sports and Parent
Advisory Councils.*

If a Canada-wide survey was
done of parents who enrolled their
own children in Grade 1 at age
seven—especially parents who are
teachers themselves—I’m certain
the vast majority would say it was
one of the best decisions they ever
made as parents.

Children need good models and
so do governments. At the very
least, the Campbell government and
Ministry of Education should put
full-day Kindergarten for five-year-
olds on hold, and investigate the
Finland model. Not to do so is to
choose expediency over reason.

For more information, listen to an
interview with Carl Honoré,
(www.carlhonore.com) author of
Under Pressure: Putting the Child
Back in Childhood, (www.cbc.ca/
wordsatlarge/blog/2008/04/under_
pressure_by_carl_ honore_1.html).

David Buckna teaches at Rose Valley
Elementary School, Kelowna.

* Note: Although the government
promised in last month’s budget
announcement to restore the Annual
Facility Grant, there are expenses
beyond teacher salaries that are still
unfunded and will create challenges
for boards trying to balance their
2011–12 budgets.

Is full-day
Kindergarten a
good idea? 
By Rita Chudnovsky 

For many BC childcare advocates,
the expansion of Kindergarten is a
significant and promising develop -
ment. We believe that, if done well,
building on the elements of public
Kindergarten can, and will, make a
real difference in the lives of
children, families, caregivers, and
communities.  

To understand why, it’s important
to start with Canada’s and BC’s
shameful record on meeting the
needs of our very young children.
Although Canada is one of the
wealthiest countries in the world,
we rank last among OECD countries
in providing public funding and
access to quality early learning and
childcare services. And, a 2008
UNICEF report puts Canada last out
of 25 developed countries in
achieving  family policy benchmarks
that support young children. 

Every day, BC children, families,
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and communities struggle with the
realities of the resulting childcare
crisis. While mothers of young
children, including many teachers,
are in the paid labour force in
unprecedented numbers, there is
still only licensed childcare space
for 15% of BC children under 12.
Parent fees, which generally cover
about 80% of the cost of childcare,
are higher than post-secondary
tuition and for some families, more
than their monthly mortgage
payment. And, wages earned by
college-trained early childhood
educators remain at poverty levels.  

This situation persists despite the
mounting evidence that the child’s
first few years of life lay the ground -
work for lifelong health and
develop ment and that quality
experi ences during those early
years matter. 

So, what is the problem? Well,
unlike school, childcare is NOT a
system. There is no legislated right
to participate in quality childcare.
There is no accountable level of
government with a mandate to
plan, develop, and deliver childcare.
There is minimal direct funding to
cover the operating costs of child -
care. And, while educated, dedi -
cated early childhood educators do
a heroic job of providing the best
quality they can—they are working
in a patchwork of disconnected
services where parents and children
are consumers rather than citizens
with rights.

In this context, it is a victory that
this provincial government has
accepted that young children have a
right to universal, publicly funded,
democratically controlled services,
where the people who nurture them
are respected and relatively well
paid. After 30 years of advocacy for
a childcare system built on these
very principles, it offers an oppor -
tunity for progress that we cannot
ignore.  

That doesn’t mean we don’t have
serious questions and concerns.
Like many teachers, we have little
reason to trust that, on their own,
this government will put the
interests of children and working
families first. So, if the expansion of
Kindergarten is going to move us
forward—it must be done well.  

First, doing it well means ensur -
ing that early care and learning
programs meet the developmental
needs of all children. For starters,
BC must end the false divide
between childcare, which is the
responsibility of the Ministry of
Children and Family Development,
and early learning, the responsibility
of the Ministry of Education. 

The research, evidence, and lived
experience of BC children and
families make it clear that, for
young children, learning occurs in
the context of caring relationships
and play-based, developmentally
appropriate experiences throughout
children’s waking hours—not in
neatly defined time slots, whether
called school or childcare.  

We share very legitimate worries
about a narrow school readiness
approach and the downward
extension of standardized testing to
ever younger children. For us, doing
it well means reframing readiness to
a focus on schools that are ready for
children. It also means being open
to the potential that the best of early
childhood education practice can
have a positive upward influence on
the whole education system. 

Doing it well also means that
expanded Kindergarten programs
meet the needs of working families,
for whom the term, all-day
Kindergarten, is a misnomer. At
best, current plans call for full
school-day, full school-year
Kindergarten. Let’s be clear. The
majority of mothers of four- and
five-year-olds are in the paid labour
force to stay. Most of them need
full-day, full-year care for their
children—not instead of learning,
but as an integrated and equal part
of a universal system of early care

and learning.    
Not surprisingly, doing it well also

means providing adequate
resources to ensure programs are
sustainable and that other chil dren’s
services don’t pay the price. For
childcare, it means ensuring quality
services for all are sustained and
expanded as four- and five-year-
olds move into the public education
system—no matter how the school
day ends up being defined. For
schools, it means no cuts to other
parts of the system in order to fund
expanded Kindergarten. 

Finally, doing it well means
finding new ways to respect and
value the contribution that both
teachers and early childhood
educators can make to a universal,
integrated, publicly funded, high-
quality system of early care and
learning. 

It appears that plans to offer full-
school-day Kindergarten to more
five-year-olds by next fall are
proceed ing without much public
dialogue about these essential
elements. Perhaps that is because
Kinder garten for five-year-olds is
already an accepted and expected
part of our community. However,
the projected expansion of early
learning for four-year-olds, and
then potentially for even younger
children, pushes the envelope in
fundamental ways. Before that
happens, we need concrete policy
recommendations for advancing an
integrated system of early care and
learning that gets it right for
children from birth to 12.  

That is why the Coalition of
Childcare Advocates of BC and the
Early Childhood Educators of BC
have launched a new project—
Moving to a System of Integrated
Early Care and Learning in BC. Over
the coming year, we will examine
the relationship between free,
universal, and publicly funded, full-
school-day Kindergarten for five-
and four-year-olds and BC’s existing
childcare services. We will explore
models and approaches from
elsewhere and develop our vision
for what a truly integrated system of
early care and learning in BC could
look like. 

We look forward to an open
dialogue with the BCTF and
teachers across BC as we build this
vision. We know that together, we
will need to mobilize our sectors
and communities to build an
integrated system that meets the
developmental needs of young
children, supports working families,
and values the work of all those
who care for and teach them. 

Rita Chudnovsky, a long-time child-
care advocate and retired teacher is
currently facilitating the joint project
of the Coalition of Child Care
Advocates of BC and the Early
Childhood Educators of BC.

Expanding access
to full-day
Kindergarten: 
Pay attention to
the details
By Adrienne Montani

The devil is in the details. This
phrase looms large in all the
discussions among early childhood
educators, K–12 teachers, school
trustees, and parents about the
design of an expanded entitlement
to Kindergarten for five-year-olds,
and additional programming,
eventually, for four- and three-year-
olds.

In our response to the provincial
Early Childhood Learning Agency’s
consultation paper on this topic,
First Call coalition partners noted: 

“Early childhood advocates have
long called for a commitment by the
provincial government to universal,
quality, publicly funded, and
community-based services for
young children. If done properly,

First Call partners believe that the
proposed expansion of Kinder -
garten and pre-Kindergarten pro -
gramming for three- to five-year-
olds has the potential to serve
young children and their families
well. ….We are particularly
interested in strength ening the
shared understanding that care and
education are not separate concepts
and that quality childcare programs
for young children provide both.”

With regard to full-school day
Kindergarten for five-year-olds,
doing it properly means ensuring
programs:
• are designed around learning

through play and other
developmentally appropriate
activities that support the holistic
development of the child.

• are staffed by adequately com -
pen sated, qualified staff with
expertise in early childhood care
and education.

• include parents/caregivers as
knowledgeable partners in a
“shared caring” relationship.

• connect with community-based
and other government supports
for families.

• address the need for childcare
outside of school hours for work -
ing parents, recognizing the
importance of an integrated
learning and care environment in
one location for young children
as the ideal.

• respect children’s views and their
individual, cultural, and linguistic
identities.

• include and support children with
special needs.

• provide sufficient age-appropriate
outdoor playground space and
supervision.

• are optional.
These are the first set of details

we must pay attention to. They are
based on solid research evidence
about child development, the
benefits of young children’s partici -
pation in high quality programs,
including full school-day Kinder -
garten, and the international trend
to recognize children’s entitlement
to quality programming in their
early years.

But there is a second set of
details we must also pay attention
to. They relate more to aspects of
the social, economic, and political
context in which the expansion of
full-school day Kindergarten is
taking place in BC. First Call part -
ners have considerable consensus
on these principles and issues as
well. 

First, there is agreement that we
need to protect Kindergarten
children from an inappropriate
academic agenda and a measuring
and testing agenda. When young
children are playing they are doing
what they are supposed to be
doing—they’re not wasting time!

We also need to build greater
mutual respect and appreciation
between early childhood educators
and school teachers, and between
the school system and the early
childhood education sector. One
aim should be to build a system in
which all Kindergarten teachers
have training in early childhood
development.

And following the principle of “do
no harm,” the expansion of Kinder -
garten shouldn’t divert funds from
other parts of an already under-
funded public education system.

Given the inadequacy and
fragility of the supports for young
children and their families in BC,
and the crisis in the availability and
affordability of childcare, the
development of an expanded free
entitlement for young children in
the school system is most welcome.  

However, planning for this
expan sion needs to address how
childcare programs can be sus -
tained during the shift of more five-
year-old children into the school
system. Family resource programs
and other community-based early
childhood programs have expressed

fears that their funding will be
diverted to cover the costs of the
increased school entitlement.  

This is the type of apprehension
that is created in the absence of a
comprehensive early years plan
from the provincial government and
in a policy context where an
artificial divide is created between
early childhood development and
childcare (the responsibility of the
Ministry of Children and Family
Development) and early learning
(the responsibility of the Ministry of
Education). 

Early childhood educators and
families have repeatedly expressed
concerns that the government
doesn’t understand that for young
children, care and learning are not
separate. Planning for expanded
early years programming requires a
recognition that just as school-
based programs for young children
must incorporate care, quality
childcare settings are early learning
sites, too.  

From the Kindergarten teacher

survey data collected by the Human
Early Learning Partnership, we
know BC has high levels of child
developmental vulnerability upon
school entry, currently at 29%. We
also know that BC has had child
poverty levels higher than the
national average for the last decade,
with the most recent, pre-recession
data showing one in five children
were poor in 2007. With soaring
welfare caseloads and unemploy -
ment rates over the last year, we
can guess that the child poverty rate
has also gone up. Living in poverty
is a primary contributor to child -
hood, and possibly life-long, vulner -
ability to a variety of ill effects.

Enhanced investments in early
childhood education, such as an
expanded entitlement to full school-
day Kindergarten, are key to
bringing down these vulnerability
rates over time. Now let’s just pay
attention to the details, and make
sure we do it right.

Adrienne Montani, First Call: BC
Child and Youth Advocacy Coalition.

By Katherine Nelson

After reading “The ministry
unveils full-day Kindergarten” in the
March edition of Teacher, I was left
feeling unsatisfied and unconvinced
with the assertion that full-day
Kindergarten is a definite benefit for
all children at the age of five.  

As a university student myself, I
am by no means an expert on what
is best for children and the way in
which they are educated but from
reading the article it seems as
though the author writes from one
viewpoint only and makes many
statements that may or may not be
true depending on the individual
child.  

The article places great emphasis
on learning within the confines of
BC’s school system and according
to the author, the extension of
Kindergarten into a full-day pro -
gram will “…provide our children
with greater and more enriching
educational experience.”

My purpose is not to negate the
importance of formal education but
I couldn’t help but feel that this
statement takes a lot of credit away
from the individual learner. It is
based on the assumption that the
majority of a child’s learning
happens inside the school.

In addition to this, the author
states that, “A longer instructional
day will enable Kindergarten
teachers to provide more
opportunities for learning and
success.”

Giving the credit back to the
learner, I again think it is important
to at least consider the possibility
that we may be taking away
opportunities for learning rather
than providing them.  

Inside the school system, an
individual child is expected to learn
what the teacher and curriculum tell
them to learn, and their success is
measured by some kind of system
whether it’s a test score or a letter
grade.

By lengthening the time spent in
an institution, we take away the
freedom to learn and explore on
one’s own without the restrictions

that our educational system places
on children and without the critique
of a supposed superior.

I think it’s particularly important
to consider this, given the range of
diversity among individuals attend -
ing school in BC. We have children
with different ethnic backgrounds,
different kinds of home life, a range
of disabilities, behavioural and
learning difficulties, and the list
goes on.

I can’t even imagine that we have
begun to understand all the
different ways a child might be able
to learn or what path may lead
them to success.  

This idea brings me to question
the evidence used by the author to
come to such conclusions.  

The statement “research shows”
appears twice in the article and yet
it is not identified who the
researchers were and how the
research was conducted.  

It is stated that, “Full-day learning
is associated with improved literacy
and numeracy, smoother transitions
to Grade 1, and in the longer term,
better secondary graduation dates.”

After doing some research of my
own, I found it difficult to come up
with a concise, non-biased answer
as to how beneficial full-day
Kindergarten really is. On the
whole, most education journals
were inconclusive with results.
Short-term academic achievement
had consistency in different articles
but long-term achievement lacked
conclusive evidence.

I am not saying such research
does not existent. What I am saying
is that it needs to be included or at
least made accessible to the reader.

Again, given the diversity of
children living in BC, I think it is
important to look at what method of
research is conducted.

If we are looking at grades or test
scores, it seems like just another
systematic way of deciphering the
success of a child; another way of
an authority saying what is learning
and what is not.

Katherine Nelson is a student at
Simon Fraser University.

De-institutionalizing learning
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Carole Gillis
Kamloops Thompson LR

A full day on pensions? Um, yeah.
And it probably wasn’t enough.
With serious questions about ethical
investment and about the inflation
adjustment account (IAA), pensions
were a pressing topic for teachers at
the 2010 AGM. The question of
flagging IAA will continue to
challenge us as we endeavour to
guarantee that teach ers’ pensions
keep up with cost-of-living
increases. 

One bright spot in the pension
discussion was that it assured us of
the presence of the indomitable Pat
Brady—attending his 50th conse -
cutive AGM. That gave me hope
that I still have lots of years to do
something about my spring-break
AGM habit!

With pensions as the dominant
issue, I guess I’m not surprised that
people commented to me that it
was a “technical” AGM. I don’t even
recall a “nuts” or “handwashing”
debate that characterized the AGM!
There did seem to be a lot of
“house keeping” updates to the
Members’ Guide. One surprisingly
hot topic was whether the Executive
Committee should continue to hold
regular meetings on Saturdays (in
addition to their other Saturday
committees, trainings, and confer -
ences); the decision was that it
should.

I did come away concerned about
proposed changes to the College of
Teachers, and I hope that the
Federation continues to communi -
cate the issues of freedom of associ -
ation clearly to members. Teachers
need to be knowledgeable to speak
up to our elected councillors to
ensure that they are fairly repre -
sent ing the interests of the teaching
profession.

The AGM also provided some -
thing of an indicator for the upcom -
ing Bargaining Conference for the
2011 round of bargaining; many
bargaining-related resolutions came

to this AGM, and while it was expe -
dient to refer them to the bargain ing
conference, the sheer number of
these resolutions provided evi dence
to me of teachers’ desire for up -
dates to our archaic CBH lan guage
and provisions, and to the failure of
the BCPSEA bargaining structure.
Given the number of bar gaining
objectives and referrals, the
bargaining conference promises to
be a challenging balance of ob jec -
tive setting and strategy develop -
ment.

Having served two years on the
Executive Committee, I am always
interested in the elections. There
were no challengers for any of the
table-officer positions, and the
Executive Committee remains
strong ly dominated by members of
the Coalition party, with a 9–2
majority. Curiously, for the third
time in four years, an independent
candidate topped the polls. Notwith -
standing my concern that Saturday
meetings and other extensive time
commitments deter the involvement
of younger members, as a group,
the candidates elected to most EC
positions seem younger than ever
before (I’m sure it’s a sign that I am
aging!), and all have such extensive
local and provincial leadership
experience that sometimes it was
easy to forget. However, David
Chudnovsky pointed out to me that
Denise Moffatt’s election makes her
the first EC member whose teaching
career started after the turn of the
century—the 21st century, that is! 

And, as with all spring breaks,
democracy prevailed and the
members’ decisions were always
right. 

Of course, winning a prize at the
BCTF Advantage booth was another
nice perk!

Chris Harris
VESTA president

The BCTF AGM is an event I
always look forward to. As a local
president, I go to my fair share of
meetings, but there is nothing like
the BCTF AGM to remind you why
we do this work and why it is so
important. Although every year I
leave exhausted, it is still an exhil -
arating event.

I will have many fond memories
of this year’s AGM. First, the 

num ber of new delegates from
Vancouver and around the province
gave us a look at the future of the
BCTF. I was quite proud of the
teachers who announced in front of
700 colleagues that this was their
first time at the microphone. I was
also quite surprised at how articu -
late those speakers were. It is only
with these fresh perspectives and
passionate speeches that our AGM
can be the success that it is.

Second, the way we came to -
gether as a union in our bargaining
objectives was solidarity at its best!
We will need to rely on each other
and be strong in every single local
around the province if we are to
achieve what we need for our
membership. I look forward to
building on this as we go into a
bargaining year. If the BCTF AGM
can be used as a litmus test for
anything, I now know how solid we
are going into a process that may
help bargain things that have re -
mained stagnant for years.

Third, this AGM really reminded
me what being in a social justice
union is all about. It’s not just about
looking out for our own vulnerable
members, but also for those human
beings who need our generous
support and advocacy. Mary Walsh,
for all her humour, delivered a
powerful and compelling message.
We cannot sit back and let the most
vulnerable members of our society
suffer when we have the resources
to support them. Additionally, how
we treat our retired teachers is a
reflection of how the BCTF treats

everyone. Our active members did
not disappoint our social justice
values when they came forward
with their feedback found in the
pension consultation report.

Finally, watching my past presi -
dent, Barb Parrott, receive the G.A.
Fergusson award, and my dear
colleague, Jane MacEwan, receive
Honorary Life Membership, was
something that I will never forget. It
is so important for our newer
delegates to see the work that has
gone before them, and the possibil -
ities that union activism has in
defining their work as a teacher. I
know that many of the VESTA
delegates were inspired by their
work, and I hope the same can be
said for other delegates. 

The staff who organized the BCTF
AGM did an amazing job, and the
delegates from around the province,
and from every local, did a similarly
amazing job in making sure they
were representing their colleagues. 

I will remember the 2010 BCTF
AGM as one of the best. Thanks to
every one who did their part in
making it so!

Linda Naess
Prince George president

I spent part of my spring break at
the BCTF Annual General Meeting.
While that may not sound like much
of a holiday to most people, it cer -
tain ly is an experience! The meet -
ings can be long and tiring, the days
can be exhausting and frustrating,
but in many ways it is also an

inspir ing and energizing experience. 
It was inspiring to listen to

speakers such as Jim Sinclair who
always reminds us about the
importance of working conditions
and decent wages for all workers. It
was inspiring to listen to newly
honoured lifetime members speak
about their commitment to the
union and their love of teaching. It
was inspiring to listen to Mary
Walsh speak about her commitment
to rights for all and her involvement
in improving conditions, especially
for the working poor.

It is energizing to do the serious
work of the Federation, to take part
in the discussions and decisions
about pensions, bargaining, the
rights of TTOCs, the College of
Teachers. The agenda seems end -
less and it is; much of the work is
not completed and it will be un -
finish ed business at subsequent rep
assemblies. 

The campaigning and elections
involve us all. We talk to candi -
dates, about candidates, and to
their supporters. Who will best
represent us? Where will they lead
the Feder ation? Their commitment
and wil ling ness to spend long hours
work ing for the BCTF impresses us. 

But in spite of all the work, there
is still time for conversations about
our profession and time to meet up
with friends across the province.
There is time for shopping, for
drinks, dinners, walks, and talks
with new and old friends. 

The AGM is truly democracy in
action. The spirited debates and
diversity of opinions remind us of
how much the Federation means to
us all. It demonstrates how accept -
ing we are and how badly we want
to “get it right.” The true power of
the AGM is always the bringing
together of teachers from all over
the province to discuss the issues
that are most important to us. 

So, yes, I did spend part of my
spring break at the AGM, and yes, it
was long and often tedious, but the
benefits of working and meeting
with colleagues outweighed that by
far! It was, and always is, a great

AGM delegates took to the streets
of downtown Vancouver to ask
people to sign postcards addressed
to Premier Campbell and calling for
the government to fully fund public
education.

DAVID DENYER PHOTOS
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time, and I recommend it to anyone. 

Paul Steer
Delta president

I was sitting with the Delta
delegation at the Annual General
Meeting this past March amazed at
the totality of the AGM experience:
the many tables, so many in fact
that a map is provided to assist
dele gates in making their way to the
place assigned; the raised podium
with its own impressive line of seats
and microphones, and of course the
great big BCTF banner—massively
and expansively unfurled above the
whole scene playing out below,  for
the information of anyone stum -
bling in from the residual warmth of
some post-Olympic urban street
party and having doubts about
where they now were. 

Whatever we think, as a society,
of the 2010 Olympics Games, this
much is clear—in contrast to the
BCTF Annual General Meeting,
which arrives every year, we waited
for the Olympics for a long, long
time. When the Olympics arrived,
they were a lot of fun, arguably
more fun than the AGM, which can’t
really be described as fun at all—
unless fun is sitting for hours at a
time listening to an amplified
human voice in a windowless room.
But now that the games have
ended—they’re gone for good. In
contrast, the BCTF and our Annual
General Meeting remain. The Olym -
pics were exciting, exuberant, and
dramatic, but ultimately they were
completely transitory. The BCTF
AGM: exciting? For some, perhaps.
Dramatic? Sometimes, mainly
during the final few seconds in the
midst of counts as the final few
tables report, and often during
reports from the nomination
chairperson.

I’ve spent most of the second half
of my teaching career attending
meetings of various kinds—board
meetings, meetings of district
committees, meetings of parent
groups, union meetings, and poli -
tical meetings. And I have never
doubted my motivation in doing so,
never troubled myself with worry as
to why. And now, sitting at the 94th
BCTF AGM, one of hundreds of
delegates, it’s difficult for me not to
believe that we, as a society, are
edging toward a momentous shift,
that the era of the Big Olympic Party
has ended, and that the future is
opening up toward newer, different,
more trenchant realities. 

Teachers are in for the long
game—which means that we’re
there to advocate for our students,
in service to learning and the needs
of our society—no matter how
adverse the circumstances, or how
mean or distracted the government
might be by the transitory spirit of
the times.

Anne Guthrie Warman
VSTA president

Although once a reluctant
delegate (many years ago) to this
annual rite of spring for BCTF
members in our province, I am now
a committed enthusiast for this
incredible, impressive, exhausting
and salutary exercise in participa -
tory democracy. All those years ago
when I was first on the VSTA exec u -
tive, Irene Lanzinger, then VSTA’s
immediate past president promised
me “it would be fun.” Initial skepti -
cism aside, I am happy to report
that this same message I gave to
our 14 new delegates this year was
borne out by their comments to me
during and after this year’s AGM. All
reported how much they had
learned about our processes (and
how resolutions shape policy and
procedures) and how much they
enjoyed the debate, the caucus
lunches where we talked vigorously
about upcoming resolu tions, and
the hospitality suites in the evening
where they got to mix with teachers
from around the province. 

A major highlight for all of us was
the inimitable Mary Walsh and her
funny, acerbic, and hard-hitting
analysis of the power structures in
this country and their disregard for
the issues of poverty and social

justice that exist in such shocking
reality here in our wealthy and priv -
i leged society. A national treasure,
Walsh was an incredibly good sport
in standing endlessly for pictures
with delegates and also attending
the Feminist Caucus lunch where
she continued her humorous but
deeply felt analysis of the chal -
lenges faced by women in a variety
of areas. Two showings of her film,
Poor No More, hit an equally strong
chord with delegates and we are
very happy to hear that DVDs of the
film are available for our use.

The chance to again “take it to
the streets” and speak out about
education underfunding was also
welcomed enthusiastically by all our
delegates and the postcard signing
campaign was, I believe, remark -
ably successful. This concrete and
important reminder that the public
welcomes our input as the profes -
sionals who work closely with chil -
dren and students in this province
was heartening. And the sight of
700 teachers spread out around the
downtown core with signs and
post cards was very impressive
indeed (not to mention the fresh air
and chance of some exercise).

So the 2010 AGM was, for me, a

valuable, constructive, and energiz -
ing experience and, with the oppor -
tunity to work with so many new,
young (and not so young) delegates
especially meaningful.

Charlene Watts
Bulkley Valley president
Linnea Lanstrom 
BVTA grievance chair

You realize that the BCTF Annual
General Meeting is an important
and valued event when elected
local delegates willingly carpool
1,000 km for a long 17-hr. drive to
Vancouver at the start of our short
one-week spring break. Luckily, this
year the roads were bare and dry so
there were no distractions to keep
us from the Reports and Resolu tions
Booklet discussions, as we carefully
prepared for the upcoming debates
on the floor of the 2010 AGM. 

Even with an average of 32.5
teaching years amongst the dele -
gates, the passion for teaching and
public education was still vibrant,
as each of us highlighted what we
considered the important issues in
the many pages of recommenda -
tions and resolutions. In turn, we
were consumed by our own debate

as the kilometres flashed by out the
window. Not surprisingly pen sion
issues raised both our voices and
blood pressures! 

As the snow and ice neighbour -
hoods of our northwest commu -
nities gave way to bare and brown
landscapes of the interior and then
finally Vancouver’s gently greening
trees and fragrant blossoms, we
began the four days and three eve -
nings of amazing collective work
around the governance of our
union.  

Monday, Canadian actor and
activist, Mary Walsh, had us
laughing until we cried as she
delivered wit, satire, and pathos in
her speech and inspired each of us
to social civil action. The proof that
her message truly resonated was
evident with the enthusiasm that we
saw as teachers took to the streets
of downtown Vancouver at lunch
on Tuesday, with banners, flags, and
signs in defense of public educa tion.
One of our delegates even mailed
the postcards in the lobby of the
hotel to Gordon Campbell imme -
diately after gathering the
signatures! 

From the vantage point of our
delegates’ table, and after we met
and renewed our relationship with a
former student who is now a
teacher in our zone, we each
remarked at the visible change in
the demographics of delegations in
the room. Many new delegates
proudly participated at the mics,
with their “first-time delegate and
first time at the microphone”
statements eliciting loud rounds of
applause. 

The presence of these new
teacher delegates left us encour -
aged and confident that the BCTF
will indeed be their BCTF in the
future.

The return trip home seemed
shorter, as we felt surprisingly
refreshed and satisfied, thinking
about the important contribution
our small delegation made along
with all of the other delegates from
locals across the province to the
democratic work of the BCTF.

BCTF Executive Committee 2010–11: L-R back row: Rick Guenther, Abbotsford; Teri Mooring, Quesnel; Irene
Lanzinger, Vancouver Secondary; Susan Lambert, Burnaby; Christine Stewart, Vancouver Secondary; David
Komljenovic, Kamloops Thompson; Jim Iker, Burns Lake. Front row: Denise Moffatt, Surrey; Kip Wood, Nanaimo;
Jill McCaffery, Mount Arrowsmith; Glen Hansman, Vancouver Elementary.

(Top) Guest speaker Mary Walsh. (Above) BCTF Honorary Life
Memberships awarded to: (L-R) Truls Asdal, Fraser-Cascade; 
Jane MacEwan, Vancouver Elementary; and Barb Parrott, Vancouver
Elementary.

ALISTAIR EAGLE PHOTO
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La francophonie : jeux et enjeux
By Moh Chelali

La francophonie est l’ensemble
des États utilisant le français et se
reconnaissant membres de cette
communauté de culture et
d'histoire. Le mot “ franco  phonie ”
aurait été forgé en 1880 par un
géographe, Onésime Reclus, qui a
eu l'idée de classer les populations
du monde selon leurs critères
linguistiques.

C'est en Mars 1979 que fut
instituée à Niamey (Niger) la
première structure intergouver -
nementale de la Francophonie. Mais
la véritable institution nalisation du
mouvement date de 1986, avec le
premier sommet, tenu à Paris, des
“pays ayant en commun l’usage de
la langue française” formule
remplacée, en 1993 par celle de
pays ayant le français en partage.”

En Novembre 1997, le septième
sommet, tenu a Hanoi (Vietnam)
adopta une nouvelle Charte de la
Francophonie prévoyant, notam -

ment, la création d’un poste de
secrétaire général de l’Organisation
inter nationale de la franco phonie
(OIF) dont le premier titulaire fut
l’ancien secrétaire général de
l’Organisation des Nations Unies
(ONU), M. Boutros Boutros-Ghali et
dont l’actuel président est l’ancien
président du Sénégal Abdou Diouf. 

L'ACCT se transforme en 1998 en
Agence intergouvernemen tale de la
francophonie avec TV5 Monde,
l’Agence universi taire de la
francophonie (AUF), l’Université
Senghor d’Alexandrie et
l’Association internationale des
maires francophones.

Le Haut Conseil de la Franco -
phonie, laboratoire d’idées est
composé essentielle ment de
personnalités indépendantes
(responsables politiques, écrivains,
universitaires, journalistes, juristes,
écono mistes, entrepreneurs). Cet
organisme cessa, en 2002 de
dépendre de la présidence de la
République française pour devenir

une institution de l’OIF, donc
présidée par son secrétaire général
Mr. Abdou Diouf qui avait pris la
relève de Mr. Boutros-Ghali (ce
dernier devenant vice-président du
Haut Conseil).

La question ou plutôt les
questions qui se posent sont : 
«Y aurait-il un ou plusieurs espaces
francophones, un ou plusieurs
espaces économique une ou
plusieurs identités franco  phones ?»

Le discours officiel à travers les
divers sommets de la francophone
tend souvent à apparaître sous des
signes de pure forme qui annoncent
l’unité à travers un porte-parole
majeur vu ou compris à travers la
France. La réalité observée est qu’il
y a plusieurs franco phonies avec
des identités culturelles très
distinctes selon la saveur des
régions et des cultures d’origine.
Cette réalité est hélas souvent
ignorée, voire méprisée au profit
d’un élitisme bon chic bon genre !

Certains films québécois par
exemple ont été doublés, voire
même traduits pour convenir aux
goûts de certains salons parisiens! Il

est de notoriété publique que l’on se
moque de l’accent africain et que
même des comédiens français ont
fait de cela un métier qui leur
réussit bien !

Au Canada la situation du
français notamment dans le
domaine de l’éducation, juridic tion
d’ordre provincial reste très
précaire. On constate que bien
qu’au niveau fédéral, la réalité de la
dualité linguistique est bel et bien
présente, au niveau provincial la
réalité est toute autre. En Colombie-
Britannique il a fallu emmener le
gouverne ment en justice pour avoir
le droit à un système d’éducation
pour la minorité francophone.

En Colombie-Britannique
toujours, les programmes
d’immersion n’ont aucune légalité
ou juridiction qui les protège. La
préservation de ces programmes
dépend de la seule force et ardeur
des parents, notamment Canadian
Parents for French. 

Les récentes coupures au budget
de l’éducation ont entrainé un
réajustement et une concentration
des programmes ce qui est oblige

les élèves à se déplacer loin de leurs
domiciles. Dans un cas, le conseil
scolaire 27 de Cariboo-Chilcotin, le
programme d’immersion sera
purement et simplement éliminé!

Bien sûr la francophonie est aussi
une réussite qui a fait beaucoup de
chemin et qui est de plus en plus
inclusive malgré tout. Au Canada
les programmes francophones
presque partout à travers le pays
sont dans une constante évolution
et les nombres des ayants droit qui
fréquentent les écoles francophones
est en constante progression. De
même pour les programmes
d’immersion, le Canada reste un
pionnier et un leader  reconnu à
travers le monde entier dans
l’éducation immersive.

Enfin, notre rôle après tout est
non seulement de célébrer la
francophonie et l’éducation en
français mais surtout de rester
vigilant pour défendre et consolider
les acquis.

Moh Chelali, coordinateur des
Programmes et Services en Français
de la FECB.

Celebrating the 100th Anniversary of International Women’s Day

By Louise Gonsalvez

This year, we celebrated the
100th anniversary of International
Women’s Day. And as I pondered
about women’s struggles and
achievements throughout the
century, I deliberated what is most
significant to me about the feminist
journey and International Women’s
Day. To me, International Women’s
Day is about a way of thinking,
being, and doing things. It is about
finding within ourselves the desire
to do what is right, the moral
imperative, and, ultimately, about
transforma tional leadership. It is
about claiming a new interpretation
of leadership and a new direction
for us in these troubling social and
economic times.

Women continue to support
participatory transparent leadership.
The leadership paradigm, that
plagues our institutions and
governments, is comprised of an
ideology that equates leadership to
power, domination, competition,
efficiency, performativity, being on
top and the grandest of all—a
society built on a corporate model.
Under this regime, the vested
interests of dominant groups rule—
control of the media, the
elimination of funds for women’s
advocacy work, green-washing,
cuts to legal services, and the list
goes on. All is done to sustain the
status quo and minimize the efforts
of grassroots coalition groups
seeking change. Often, the leaders
of these grassroots organizations
are women. Our future depends on
grassroots coalition building,
transformative leadership, and local
capacity building.

A feminist ontology essentially
believes that society is built by

caring citizens, communities, and
capacity building; services are
considered an investment not an
expense. In this era of globalization,
the intense competition for market
advantage is placing incredible
pressures on governments to
downsize the public sector budget,
e.g., education, health, social
services. The legacy of traditional
leadership and the Davos Project is
an unregulated, out-of-control free
market economy that has no regard,
for the public good and bulldozes
the social fabric that constituted it.
It is the marginalized, the poor, the
more vulnerable members of
society (many of whom are women
and children) who are suffocated by
a leadership paradigm that only
measures progress by dollars and
security by military power.
Traditional leadership ideology is
robbing our children and our
students of an integrative world
where values and behaviours are
fused; it falsely promises and
perpetuates a myth that material
wealth will provide us with the
security, stability, and cultural
lifestyle we need. It exploits lands,
rivers, and other species rather than
sustaining a healthy relationship
with them. 

Women have fought to be
considered persons, to vote, to have
a voice, to have dignity, and to be
taken seriously. They have been
burned at the stake and their values
have been disregarded, silenced, or
ridiculed for being either too
whimsical or too—shall I say the F
word—feminist. Women have been
seeking these values for centuries:
equality, equity, empowerment,
human rights, peace, sustainability,
shared power, well-being, safety,
celebration, sisterhood, and the

right to work, lead, and speak out.
And to add a few more: co-
operation, consultation, sharing,
and consensus building. They have
fought for another ideology—an
ideology that challenges the status
quo and privileges a small minority.
They seek an ideology that seeks to
transform the world to make it a
better place for everyone; they
believe and know it is possible for
such harmony to exist.

Rounaq Jahan states, “Transform -
a  tive leadership not only calls for a
change in vision and commitment
of leaders, it also emphasizes the
need for the leaders to follow a
different set of institutional pro -
cesses and behavior.” How often
have we been delivered top-down
notification that our contracts have
been stripped, that we have been
locked out, that a deal has been
manufactured behind closed doors,
that we have to administer standar -
dized tests that we know are
damaging? These are the result of
failing institutional processes and
behaviours that are designed to
wear us down. Who can we turn to,
to glean insights into how to con -
front these oppressive structures? It
has been grassroots organizations,
often led by women, but I claim that
it is their transform ative leadership
paradigm that will help us all create
the education system, healthcare
system, and government that we
want. It is their vision and their
struggles that provide us with the
wisdom that we need to face our
future.

There are women like Asma
Jahangir and Hina Zilani, of
Pakistan, who challenged the
horrors of honour killings, making
the practice a gross violation of
international human rights. Or, Ela

Bhat, of India, who established the
Self-Employed Women’s Associa -
tion and “transformed the defini -
tions of employment and trade
union by focusing on the officially
uncounted work of poor women
and organizing them in a trade
union.” And there is, Mira Sorvino,
who was named the UN Goodwill
Ambassador to combat human
trafficking. Women have historically
championed the causes of excluded
groups, the marginalized, the poor,
the unhealthy, the elderly, and the
young. Celebrating International
Women’s Day is about celebrating
women who have championed a
cause. It is about all of us
championing worthy causes and
believing in a vision for a better
world. It is about social justice.

I would be remiss if I did not
mention that women have played a
pivotal role in confronting situations
that are gender specific or dispro -
portionately gender related. Women
are at greatest risk of violence from
men they know. According to a
2002 World Report on Violence and
Health by the World Health Organi -
zation: “In Australia, Canada, Israel,
South Africa, and the United States,
40–70% of female murder victims
were killed by their partners.”
Females are often used as rape-
pawns during war and forced into
sexual slavery. Females are often
denied access to education,
employment, land ownership,
leadership, and other human rights,
just because of their gender. Gender
equality programs are exposing
statistical proof of these injustices
and creating campaigns to confront
these issues. On this 100th
Anniversary of International
Women’s Day, I seek to celebrate
women’s achievements, but I also

want to acknowledge the struggles
we still must face.

Our new millennium began with
great prosperity, but this was
accompanied by gross inequalities
and injustices. The assets of the top
three billionaires are more than the
combined GNP of all of the least-
developed countries and their 600
million people. (Jahan) Now, a
weaker economy, a costly
Afghanistan war, and all the
problems of the 20th century are
resurfacing, such as racial conflict,
violence, and poverty to name only
a few. And what is happening in
North American schools? We see a
significant rise in charter schools
and private schools, a push for
merit-based pay, punitive measures
for what are called underperforming
schools, and ultimately a resegrega -
tion of schools based on ethnic and
or class divisions. After we re -
defined education as a means of
advancing critical thinking and
democratic ideals, standardized
tests were instituted to return
education to an earlier millennium
when schools were designed merely
to transmit knowledge and prepare
a workface. Hierarchical leadership
seeks to control society rather than
liberate it; it practices denial, sup -
pression, and oppression—it attacks
education rather than builds it. As
British Columbia continues to grow
and become home to multiple
nationalities, cultures, faiths,
languages, and a growing First
Nations population, we need trans -
formative leadership, education,
and politics to build this province—
we need a new form of leadership.

Louise Gonsalvez teaches at
Sparwood Secondary School, Fernie.
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On joining the military
By Nicole Davis 

There are many reasons given as
to why we do not have military
recruit ers in our schools. One
remark able story I heard was about
military recruiting efforts at an
elementary school playground. As I
recall hear ing it, the soldiers had
arrived in their dress uniforms with
all sorts of decoration. They had
their weapons with them and had
also brought a tank on which they
allowed the children to play. At first
blush, this sounds like a horrific and
unthink able way of manipulating
our chil dren. However, upon a more
critical evaluation, it seems more
and more unrealistic. If we think
about this scenario in terms of the
Canadian military, its quite unbe -
liev able. First, they don’t recruit
from elementary schools, or any
school with a “play ground.” The
Canadian military has very limited
equipment, and to be honest, a
finite amount of tanks and other
armoured vehicles. Tanks are wide-
tracked, and cannot simply be
driven down the road. They need to
be transported, not to mention the
huge amount of damage tank tracks
do to asphalt and sod alike. Weap -
ons are also carefully guarded and
although it’s likely a police recruiter
will arrive armed in your school, it's
highly unlikely that a military
recruiter will. 

It is true that the military has
recruiting programs in place
for women, minorities, and
Aboriginal peoples, but so
does engineering, informa-
tion technology, and a vari e ty
of other white male-
dominated fields. One may
ask why––and the answer is
simple—A representative 
military.

Beyond “unthinkable” stories of
military recruiters, another common
argument revolves around the
safety and high casualties of our
soldiers. Statements such as “our
boys and girls are dying over there”
affect good and caring people in a
very profound manner. We do not
want to see the sons and daughters
of our country perish. However, if
we really evaluate the mortality rate
of soldiers and compare it to forest -
ry workers, or roughnecks on an oil
rig, we would all be surprised to
find out who is more likely to suffer
a work-related injury or even death.
If the concern is “risk of life” why

don't we discourage apprenticing
(undersea) welders or junior fire-
fighter programs in our schools?

It is true that the military has
recruiting programs in place for
women, minorities, and Aboriginal
peoples, but so does engineering,
information technology, and a vari -
e ty of other white male-dominated
fields. One may ask why––and the
answer is simple: A representative
military. Our military has only 15%
women (51% of the population), 2%
Aboriginal peoples (3% of the popu -
la tion), and 4% visible minorities
(13% of the population). My memory
of the demographics of the
Canadian Forces––white middle-
class males.

Other memories I have of the
Canadian Forces: 
• The recruiter arrived at my
school in a grey panel van. He was
awkward and lanky, but did in fact
wear his dress uniform. He did not
pack a rifle, pistol, or any other
weapon; he carried a stack of green
binders. 
• Basic training was gruelling; if
you did not have 110% commit ment
to being there you knew with in the
first hour. You also knew that
should a war break out, you would
be in the middle of it, and that there
was a very reasonable expectation
of death. 
• Becoming friends with a person
whose skin was darker than my
own and a woman whose sexual
orientation was not the same as
mine—this may seem mundane, but
growing up in a white-bread small
town never put me in the position
of requiring cultural tolerance when
everyone is “just like you.” 
• Seeing most of Canada from
British Columbia to Ontario—and
meeting dozens of people from all
over the globe. 
• Training as a medical assistant,
and receiving an education equiva -
lent to a field-savvy OFA 3 and a
nurse—all of which I was actually
paid for, rather than having to pay
for it.

The Canadian Forces can be
painted with an evil brush; however
when we look closely at facts, we
can sometimes find balance. The
military, and its recruiters, provided
me with the opportunity to see
things through a different lens, to be
forced to work with people with
whom I would not normally inter -
act, and to grow into a well-travel -
led Canadian citizen. 

In reflection, I have not a single
regret joining the military, even
though it was a decision I made
while I was in secondary school. 

Nicole Davis teaches at Peter Skene
Secondary School, 100 Mile House.

By Marianne Neill 

When I was in my early 20s, two
of my brothers joined the reserves
because they couldn’t find another
summer job. In late August, when
they returned, I was sitting on the
front porch at my parents’ home,
listening to one of them tell me
about his summer. With the crickets
chirping, and maple trees rustling
above us, he told me a story that
shattered my understanding of what
it meant to be Canadian. My brother
told me that during bayonet
training, the sergeant had advised
recruits to imagine there was a
“____ big ugly gook” standing in
front of them, and they were to
“lunge and thrust” with their guns.
For reservists, this had been only
the beginning of a lesson in
desensitization and dehumaniza -
tion that crossed boundaries of
decency in multiple ways.

Not all recruits have such sordid
tales to tell. However, this story is a
fragment in a culture of militarism
that enables systemic racism in
many different ways. Teachers must
sensitize themselves to this if they
are to pass on critical awareness to
their students, and give them a fair
chance to make informed choices
about their lives.

My conversation with my brother
took place during the years when
the Canadian military was osten -
sibly a peacekeeping force. It is true
that during the years when the
military was publicly identifying
with the peacekeeping role, there
were missions that called that role
into question. There have been
questions about Canada’s role in the
removal of Aristide from power in
Haiti, and we are all well aware of
atrocities committed by indivi dual
troops in Somalia. Neverthe less, the
dissonance between public image
and actualization during that time,
gave our citizenry a platform for
objection when our military strayed
from the role we understood them
to have.

Since 2002, the Canadian military
has gradually transformed its public
image from peacekeeping to war-
fighting. The public has been non-
reactive, largely because of the
stealth with which the transforma -
tion was effected: an incremental,
carefully planned public relations
campaign that has shown us images
of Canadian soldiers breaking down
doors, and creeping through streets
with guns, as well as rescuing
women and children from vague
disasters.

A war-fighting military is more
reinforcing of systemic racism than
a peacekeeping one. Peacekeepers
help develop agency, autonomy,
solidarity, and advocacy (the BCTF
social justice lens) in the countries
they contact. Though perhaps not
always in reality, their role is con -
ceived as antiracist. In contrast,
war-fighters, even while protecting
one group or population, seek to
conquer another. Unlike police,
soldiers do not discern between one
individual and another, and are not

constrained by a criminal justice
system. Their job is to attack a
group that has been identified as
the enemy. Most often in wars, the
enemy is a racially and/or culturally
identifiable group. The aggressive
and defensive nature of war-
fighting, and its identification of the
enemy on the basis of group mem -
ber ship, means the individuals who
participate in it are going to be
susceptible to racism. My brother’s
story exemplifies this.

Clearly, I am not saying that all
members of the military are racist. I
am saying that the act of war-
fighting is inherently racist. Fear
and desensitization make indivi -
duals vulnerable to racism when
they are in a war-fighting situation.
This experience can stay with them
in subtle ways after the crisis is
over. A boundary once crossed is
more easily crossed again.

In the last six years, since the
Canadian military has begun to
transform its public role, and has
been structurally integrated with the
American military in new ways, we
have seen more soldiers come
home in coffins than we had in 50
years of peacekeeping. Recruiting
efforts have stepped up, and money
has been spent on a massive
advertising campaign to attract
youth. Promises of free education,
travel, and adventure, appeal
especially to disadvantaged youth.
Military leaflets offer the army as a
way to fight boredom.

Recruiting campaigns target
vulnerable groups. As such, they
exploit inequities, including racism.

Since 2002, the Canadian 
military has gradually trans-
formed its public image from
peacekeeping to war-fight-
ing. The public has been non-
reactive, largely because of
the stealth with which the
transforma tion was effected:
an incremental, carefully
planned public relations 
campaign that has shown us
images of Canadian soldiers
breaking down doors, and
creeping through streets with
guns, as well as rescuing
women and children from
vague disasters.

Ads directed at Aboriginal youth are
insidious in exploiting psychological
needs. They promise the life of a
warrior, manipulatively integrating
military and Aboriginal icono -
graphy. Reserves and the Bold Eagle
program for Aboriginal youth pay
more than students could get for
flipping burgers all summer. The
Atlantic provinces produce more
recruits because they are economi -
cally disadvantaged. Recruiting
drives are more aggressive there.
General Rick Hillier, who was
Commander-in-Chief until 2007,

openly advocated targeting immi -
grant populations for recruitment.

In a just society, youth would not
be drawn to the military just
because they have no other oppor -
tunity to have an education. There
is a reason that disadvantaged
groups are targeted by recruiters. It
may have something to do with all
the information recruiters don’t
share with recruits, such as:
• Military charges against Canadian
forces members have risen as much
as 62% since Canada started send -
ing troops to Afghanistan. Absent
without leave charges were the
most frequent.
• The suicide rate among Canadian
soldiers doubled from 2006 to 2007,
and was triple that of the general
population.
•  Canada does not reveal the
number of soldiers wounded so
badly that they have to return home
for treatment. However, during the
first eight months of 2007, 108
mem bers of the CF were eligible for
an allowance given to people in this
category.
• Finally, they do not mention the
controversy over war as a solution,
or the moral disturbance inherent in
war-fighting. In a letter to the
Toronto Star on October 9, 2008,
Corporal Paul Demetrick wrote: “We
respond to hostile fire by indiscrim -
in ate bombings and shelling of
villages, killing innocent men,
women, and children; we fire white
phosphorous shells into vineyards…
we hand over prisoners of war to
Afghan authorities, who torture
them; and we shoot and kill a two-
year-old Afghan boy and his four-
year-old sister… How can we
inspire the Afghan people to respect
liberty, democracy, equality for
women, education for children,
human rights, and respect for life
when we are maiming and murder -
ing them and destroying their
homes, communities and the
economy, and their country…?”
War-fighting creates disturbance in
the emotions of healthy people.

Economically disadvantaged
youth are more willing to hear the
promises and appreciate the oppor -
tunities offered by a military career,
while ignoring negative messages.
This is why they are targeted for
recruitment, and why recruiters
don’t bother wasting too much time
trying to recruit the wealthy.

The injustice in recruiting to the
military is effectively summarized in
the concept of an economic draft. If
you underfund universities and
colleges, fail to support Aboriginal,
immigrant, and refugee popula -
tions, and fail to guarantee a living
wage, there is no need for conscrip -
tion.

In this country, we like to believe
we are a just society. We have a
Charter of Rights and Freedoms that
enshrines equality rights. Yet, we do
have systemic racism, and the
nature of our military and its
recruiting processes are one
expression of it.

Marianne Neill is president of the
Burnaby Teachers’ Association.

Military recruitment and racism
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Ken Smith, our colleague,
mentor, and friend passed away on
January 14, 2010.

We are fortunate to have had him
walk with us, and are grateful for
his ways: he helped so many of us,
guiding us to salaries that could
sustain us, helping us make best
decisions for, and in, retirement,
suggesting thoughtful solutions to
our problems. When it came to
questions about our pensions, he
was our “go-to guy.” We will miss
him.

After a few years on Vancouver
Island, Smith moved to teach in
Kamloops and to become involved
in the welfare of educators. First
serving as a member of the Execu -
tive Committee of the BC Teachers’
Federation, he joined the staff in the
Bargaining Division. There, his work
was to help teachers achieve salary
increases and fair working
conditions. When leading BCTF

locals in bargaining, he synthesized
the volumes of data supporting a
salary increase; melded local issues
with detailed economic research;
and with conviction, swayed many
a salary arbitration board. His pre -
sen tations were always forceful yet
respectful of the other side; and
when his view was rational and
right and good for educators, he
would not be moved. He could
disagree but be agreeable, even
provide the pun that reduced the
tension and saved the day. His
winning approach achieved much
throughout the province for the
good of education.

During the 1980s and 1990s, Ken
Smith worked with thousands of
teachers as they made significant
life deci sions: Should I retire now or
later? What pension options should
I select? Regardless of the hundreds
of times he heard the same ques -
tions, he cared about each person’s

concern, each person’s individual
situation. Each was unique, all were
special, all deserving of his assist -
ance. He was greatly respected for
this caring attitude, as he was for
his expertise, and wisdom. 

We of the BC Teachers’ Federa -
tion and the Retired Teachers’
Assoc  iation were benefactors of his
generosity as he shared his skills,
knowledge, and goodness. As chair
of the Pensions and Benefits
Committee, he monitored our plans;
explained issues surrounding pen -
sions, benefits, and insurance; and
presented his information in Teacher
and in Postscript and at workshops
near and far. He answered our hun -
d  reds of questions about future pen -
sion security. We depended on his
experience, intelligence, and integ -
rity. He had our welfare at heart. 

– Dale Lauber

Non-enrolling teachers—endangered list

Celebrating our successes 

Gila’kasla/greetings
My traditional names are

Gaaxstalas and Wedlidi. My
ancestry is Scottish, Tlingit,
Kwakiutl, and Haxwamis. I am a

member of the Tlowitsis First
Nation. I am privileged and
honoured to be a teacher teaching
on call (TTOC) in SD 85 (Vancouver
Island North). I am also known as
Gloria Cole. In the classroom I am
addressed as Ms. Cole, Mrs. Cole,
and yes, even “Auntie.”

I have been involved in the BCTF
for about 10 years. My most recent
appointments have been to the
Internal Mediation and Aboriginal
Education Advisory Committees, for
three-year terms. I certainly look
forward to the learning journey with
both committees.

In spite of certain “myths” that
some Aboriginal teachers receive
their Bachelor of Education degrees

from a Cracker Jack box, or from
watered-down programs, I am a
very proud graduate of the Native
Indian Teacher Education Program
(NITEP) at UBC. I have also earned
my Masters of Education from SFU,
and am currently a doctoral student
at UBC. I feel very privileged to be
attending university and continue
my life-long-learning journey.

My passion is witnessing the
transformation of Aboriginal
education. Although we have a lot
of work to do, and the journey is
slow and challenging we are
breaking down some of the barriers
that have prevented our success.
We do this work because it is
important to reflect the history and

cultures of Aboriginal people. We
need to be teaching this history and
cultures in our classrooms.
Aboriginal people have made
positive contributions to this
country called Canada and also to
the World. Our learners need to see
that, we as Aboriginal people, have
made those positive contributions. I
would like to see more of my
colleagues infusing Aboriginal
content into their lessons. This
infusion should not just happen in
Grade 4 but throughout all grades
from K–12 and in all subject areas. It
must go beyond the aesthetics of
“dreamcatchers, button blankets
and totem poles.” There are so
many resources available now to

infuse Aboriginal content. I encour -
age my colleagues to contact the
Aboriginal department in their
school district to seek out support
from that department. We can all
work together toward making our
classrooms a place where not just
Aboriginal learners, but all learners
have that sense of belonging.

I want to be a teacher who has
made a difference in the lives of her
students. Our children/learners are
our teachers too and I learn from
them…especially “patience.” I raise
my hands in thanks and respect to
the learners and teachers.

By Cheriee Weichel

Her eyes welling with tears, the
teacher I had only just met confided,
“I have six kids in my Grade 2 class
who are so far behind in reading.
One doesn’t even know the letters
of the alphabet; but because none
of them are coded (officially desig -
nated as special needs), there is no
support for them. Our learning
assistance teacher only has time to
help kids who are, and even then
she mostly deals with paperwork.” 

This year during spring break, I
attended my first BCTF Annual
General Meeting. At my session for
new attendees, I was dismayed
when a teacher from one of the
districts in the north mentioned that
they didn’t have a teacher-librarian
at her school. Here in Vancouver, I
have watched the incessant carving
away of non-enrolling staff; ESL and
learning assistance teachers,
counsellors, and teacher-librarians,
to where it is less than half of what
it once was. I began to wonder
what it was like across the rest of
the province. One afternoon, I
wandered around visiting delegates
from other locals around the
province to conduct an informal
survey of the situation for non-
enrolling teachers in general, and
school libraries in particular. I spoke
to colleagues from Peace River,
Prince George, Port Hardy, Nechako,
Burns Lake, Tahsis, Gold River, Port
Hardy, Langley, Abbotsford, Vernon,
and more. Almost as soon as I
introduced myself and explained
what I was doing, reserve trans -
formed into relief—teachers have
stories they need to tell if only
some   one will listen to what is going
on.

It didn’t take me very long to
realize that, whatever our differ -
ences across geography, demo -
graph ics, and politics, we are all
(students and teachers alike) in a
serious crisis across the province.

After my conversations with just the
first two locals, I was deeply dis -
turbed. By the time I spoke to the
teacher mentioned at the onset of
this article, I was near to tears. Her
situation is by no means unique. 

Across British Columbia, non-
enrolling specialist teachers need to
be declared an endangered species.
School librar ies have been deci -
mated and teacher-librarians are
nearly non-existent in some
districts. School counsellors are
reduced to such an extent that their
caseloads are overwhelming. Learn -
ing assist ance, special needs, and
second-language support teachers
are being whittled away to fewer
than half of what there once was.
Music and art programs are also
disappearing at an alarming rate. In
spite of the province declaring that
they are putting more money into
education, most teachers told me
that their administrators and boards
have told them to expect even more
cuts to these positions next
September.

Some communities, like Prince
Rupert, already have less than one
full-time teacher-librarian. In other
cases, there is less than one for the
entire district. Qualified teacher-
librarians are often replaced by
administrators. Libraries, if they are
being kept open at all, are regularly
being run by staff without relevant
specialist training or education.
More often than I liked to hear, they
are not even teachers. This means
that other unions are filling teacher-
librarian positions, a situation that
amounts to contracting out, yet no
grievances have been filed to date.
This is profoundly disturbing as we
are putting ourselves in an estoppel
situation whereby we may lose
these positions entirely. Teacher-
librarians in secondary schools are
taking on more and more teaching
blocks. Consequently, school librar -
ies are being closed with increasing
frequency. 

The situation regarding learning

assistance teachers is only slightly
less upsetting. Teachers from Burns
Lake said there are no learning
assistance teachers in elementary
schools and only one in the second -
ary school of about 450 students.
Consistently across districts, I was
told that, unless a student has a
designated code or number, she or
he will not get any extra support
from a learning assistance teacher.
Testing to determine if students can
be designated special needs is
regularly done by school psychol -
ogists, another position that is dis -
appearing. The resulting Catch-22 is
that a student can only get support
when she or he is designated, yet
there are increasingly limited op -
por tunities for designation to hap -

she has some time during school
hours to work with students. 

Since the removal of language
from our teaching contract that
guar anteed ratios of specialist
teachers to student population,
numerous positions have been
eliminated. Initially, many regions
saw an increase in hiring of teacher
aides, special education assistants,
and other non-teaching staff from
other unions—individuals without
the education and expertise of a
specialist teacher. Now it appears
that these positions are also being
chiselled away.

When teachers talk about class-
size and class-composition issues in
a formal way, they are talking about
the total numbers of students as
well as the numbers of designated
special needs students per class.
This discussion does not take into
account the numbers of students
with special learning needs who do
not have an official designation,
students like the ones mentioned
above. Even under optimal condi -
tions, specialist support for all these
at-risk students is necessary. Today,
teachers are dealing with larger
class sizes and increasing numbers
of students with special needs and

minimal, if any, support staff. This
puts teachers and all learners in
their classes in an untenable posi -
tion. It is not enough to look at class
size and and class composition. We
must also focus on re-establishing
ratios to guarantee that there is
adequate specialist teacher support
for all learners. 

School libraries and teacher-
librarians, counsellors, special
education, learning assistance, and
English-as-a-second language and
dialect-support teachers, have an
integral role in supporting literacy
development in different but signi -
ficant ways for the many learners
within the diverse groups of our
educational communities. What is
truly distressing about their loss is
that there is now a dearth of
support for the most vulnerable
students. Those who most need our
help are the ones who are being
abandoned. All of the teachers I
spoke with are worried about many
students like those six students I
first mentioned. Without proper
support, what is going to happen to
them?  

Cheriee Weichel teaches at Charles
Dickens Elementary School,
Vancouver.

Gloria Cole

Ken Smith 1940–2010

We’ve done the
haggling for you

There are several new and
exciting additions to the Advantage
Program this month.

First, the BC Lions Football
Club is our newest Marketplace
Partner. They are offering group
ticket discounts, and for every ticket
purchased, the BC Lions Football
Club will make a donation to BC
Children’s Hospital. Find this offe -
ring at www.bctf.ca/advantage and
look under the Marketplace link.

The BCTF Advantage Program is
also very pleased to announce new
cars at Advantage Program pricing.
Our partnership is with the
following new car dealers: the
Jonker Auto Group (Nissan &
Honda), and Carter GM and
Carter Honda. You can contact
these dealers directly through the
BCTF Advantage Program
homepage:  www.bctf.ca/advantage.

Marketplace partners 
This year, for the first time, the

BCTF Advantage Program hosted its
20 Marketplace partners at the
AGM. In recent years, only our
principal partners attended, but
their number was expanded this
year to show off many of our new
Marketplace partners who offer
valuable incentives to teachers on
everyday items.

Delegates had an opportunity to
meet the eclectic group and discuss
their services face-to-face. Our new

Marketplace partners also made
contributions of generous prizes for
the draw for delegates who visited
the displays.

In addition to the Marketplace
partners, at the AGM the Advantage
Program also introduced extended
health and dental coverage for
TTOCs. The launch began with a
short presentation at the TTOC
breakfast, and the Advantage
Program had a extended health and
dental coverage specialist in
attendance to speak directly with
TTOCs about this coverage.

To read more about the BCTF
Advantage Program Marketplace,
and extended health and dental
coverage for TTOCs, please go to:
www.bctf.ca/advantage.

Below is a list of the prize
winners:
Partners Winners
Etico Coffee Steve Jones
SPUD! Annette O’Connor
Black Bond Books Cynthia MacKinnon
Baaad Anna’s E. Skiffington
10,000 Villages Tammy McKinley
Bobo Kids Jaslene Saran
GardenWorks Rajinder Chhina
Raspberry Kids Carole Gillis
Fountain Tire Sandy Ho
Salin Acupuncture Lareen Hickey
BEST Bikes Marie Naubert
MD Cosmetics Kelly Shields
SleepCountry Debra Thame
Carter Honda Larraine Edwards
Frog Box Eric Hartman
Carter GM Steve Fairbairn
BCAA Romy Cooper
BCAA Elizabeth MacKenzie
Ellis Mortgages David Denyer
Canada

– Patti McLaughlin

Even under optimal condi -
tions, specialist support for 
all these at-risk students is
necessary. Today, teachers are
dealing with larger class sizes
and increasing numbers of
students with special needs
and minimal, if any, 
support staff.

pen. Moreover, often even when
students are eventually tested and it
is determined that they need extra
help, it doesn’t mean the help is
there. Even in schools with a special
education teacher of some kind, her
or his caseload is increasingly
confounded by reams of account -
ability related paperwork down -
load ed from the provincial govern -
ment. One teacher told me that she
doesn’t even get help with her
desig nated students until January
because of this. Unfortunately, this
also seems to be the norm across
the province. A specialist teacher, I
know here in Vancouver, comes to
work early and regularly stays until
6:00 p.m. to do paperwork so that
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Need help in dealing 
with a difficult situation?

For more information about this confidential service  

for BCTF members, call Patti Turner at the 

BCTF 604-871-1803 or toll free1-800-663-9163. pturner@bctf.ca

A friend suggested using the 

BCTF Internal Mediation Service.

I was apprehensive, but sought more information.

We both agreed to try mediation.

Trained neutral teacher/mediators 
came to help.

Things are much better now!

I was in conflict 
with a colleague!

I felt her/his behavior was 
inconsiderate and intimidating.

I felt hurt and afraid.

I tried to deal with the issues, 
but things got worse.

A member who has attained age
64, has reached factor ‘88’ (age plus
contributory service), or is in receipt
of a retirement pension under a
registered pension plan, may
voluntarily withdraw from the 
long- term portion of the Salary
Indemnity Plan. Withdrawal may be
made during any school year in
which one of the foregoing condi -
tions has been met and upon the
completion of the appropriate
withdrawal form.  Withdrawal will
be effective, upon approval, in
September for applica tions received
in that month. Applications
submitted later will be effective the
month following approval of the
application.

In making application for 
with   drawal, you should ensure that
in the event of serious illness or
accident you have sufficient
accumulated sick leave which,
when combined with 120 days of
benefit from SIP:  short-term, will
protect your salary to the end of the
month in which you reach factor
‘90’ or the end of the month you
attain age 65, whichever comes
first. Applications are available
online at: bctf.ca/uploadedFiles/
Public/SalaryBenefits/SIP/LT-
WithdrawalForm.pdf or by calling
the BCTF Income Security Division
at 604-871-1921. 

The board chair of the Surrey
School District, in her interview,
indicated that new portables cost
approximately $100,000 each. With
the lack of funds, some school
districts are refurbishing existing
portables, some of which had been
used as unheated storage contain -
ers for years. Even a completely
retrofitted portable does not
guarantee a healthy environment.
This was evidenced by a portable
with new floors, windows, walls,
ceiling, and roof that through
testing showed such high mould
counts that the students and staff
were evacuated within hours of
receiving the test results. This
particular board was pro-active in
testing all portables after discover -
ing mould in one refurbished
portable. This practice of testing, as
many of you have reported, is not
always the case. 

The other health issue, not only
related to portables, is that of
reduced custodial support as a
result of budget cutbacks. Due to
the inadequate building structures
listed above, portables require more
stringent cleaning and maintenance
to ensure a healthy environment.
Unfortunately, again, this is not
always the case. Our brothers and
sisters in the support staff union are
often the first to feel the brunt of the
budget cuts and as a result, it is
reported that many classrooms do
not receive even daily cleaning. 

The other resolution that was
brought to the floor was one of
providing cell phones for teachers
who work alone. Portable
classrooms are typically considered
temporary structures and as such
do not have the same infrastructure
as the main school. Portables are
often separate from the main 

Factor 88? 
Don’t wait

Serious Illness. Critical Coverage.

1.800.266.5667

If serious illness interrupts your life, don’t let worries about money  
get in your way of getting better. Critical Illness Insurance  

provides a tax-free cash payment to spend any way you need.

For a personalized quotation or to apply online, please visit us at:

™Trademark of Industrial Alliance Insurance and Financial 
Services Inc., used under license by Industrial Alliance 

Pacific Insurance and Financial Services Inc.

www.iapacific.com/BCTF
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ONLINE  |  FACE-TO-FACE  |  OFF-CAMPUS  |  PART-TIME

PROFESSIONAL 
DEVELOPMENT
UBC FACULTY OF EDUCATION

  Be inspired 

this summer!

Courses, Certifi cates, Diplomas, 
Master’s Programs for Teachers

>  Master of Educational Technology (100% online)
>   Critical Issues in First Nations Education
>   Environmental Learning Across 

the Curriculum
>   Summer Teachers’ Art Institute
>   Interactive White Boards
>  AND MORE!

eplt.educ.ubc.ca/bc.htm
Visit

 

4330 Island Hwy S., Courtenay, Vancouver Island            1-800-663-7929            k i n g f i s h e r . c o m

      

Spring Celebration Package

35000
PER PERSON

RATES FROM

Reserve a Spring Celebration Package and you will automatically be entered to win 
a Two Night Spa Escape in the Grand Pacific Suite. (Draw Date: May 28th, 2010)

Package includes for each guest: 

Two Nights Accommodation, a Restaurant Credit of $10000, 

a Spa Credit of $10000, One Visit to the Pacific Mist Hydropath 

and a Complimentary Fitness Class, 

PLUS a $2500 Gift Card and Phytomer Spa Samples at check-in.

*Based on double occupancy in an ocean view room. Valid March 28th - May 27th, 2010. For arrivals Sunday thru Wednesday only. 

 

teacher resource CD-ROM
Ready to use 
enviromental 

education 
lesson plans

www.stanleyparkecology.ca

 
 

 

 
 
 
 

 
 
 

 
 

 
 

   
   

    

 
 

  

   
 

 
 
 

 
 

 

 
 
 
 

 
 
 

 
 

 
 

   
   

    

 
 

  

   
 

 
 
 

hh tthsanleUUn
ofrewwepo

 
 

 

 
 
 
 

 
 
 

 
 

 
 

   
   

    

 
 

  

   
 

 
 
 

he 
 

 

 
 
 
 

 
 
 

 
 

 
 

   
   

    

 
 

  

   
 

 
 
 

anssioeffeorP
nmepolveeD
rehcaeTroffo

 
 

 

 
 
 
 

 
 
 

 
 

 
 

   
   

    

 
 

  

   
 

 
 
 

Call us today for

ofrewwepo
rouyyo
TRAMMAS

rd!oaB

curriculum-based 
s on SMARorkshop

la
tn
sr

 
 

 

 
 
 
 

 
 
 

 
 

 
 

   
   

    

 
 

  

   
 

 
 
 

RT

 
 

 

 
 
 
 

 
 
 

 
 

 
 

   
   

    

 
 

  

   
 

 
 
 

51

nedaSlnaSi .EdM.,

 
 

 

 
 
 
 

 
 
 

 
 

 
 

   
   

    

 
 

  

   
 

 
 
 

s on SMARworkshop
Technologies

ybdetnseerP
.Ed.M,nedalSnaiS
irepxegnihcaetsraey

604-73
oitulvoeev@nedassl
tulove.www

 
 

 

 
 
 
 

 
 
 

 
 

 
 

   
   

    

 
 

  

   
 

 
 
 

RT

ecnei

34- 4887
ca.vano

ac.vanoit

Health and Safety
Working and learning
conditions in portables

The Surrey School District is one
of very few districts in which the
enrolment is actually increasing.
The board chair, in an interview on
CBC Radio, indicated that the
district had received no funding for
capital projects to build new schools
since 2005. Their solution then, to
accommodate the students and
staff, is to buy portable classrooms. 

The Comox Valley is in declining
enrolment. The board’s decisions to
restructure the grades and close
schools has resulted in overcrowd -
ing of the existing schools and the
necessity to use portables.

It seems that regardless of
whether a district is in declining or
increasing enrolment, the solution
to housing students and staff in the
light of budget cutbacks is portable
classrooms. The Ministry of
Education in 1999 –2000 initiated a
portable classroom reduction
strategy recognizing even then that
these structures were, and are,
meant to be temporary and less
than adequate as working and
learning environments. Their
strategy is sadly failing.

At the BCTF Annual General
Meeting, two resolutions came to
the floor in an attempt to address
some of the concerns for teachers
working in portables. The first dealt
with how the inadequacy of the
building structure itself creates an
unhealthy environment. Many
portables leak through ceilings,
around windows and doors, and
some have been found to have no
vapour barrier either in the walls or
under the floors. This moisture
coupled with inadequate ventilation
and heating systems results in a
perfect environment for mould
growth. 

building and are easily accessible by
the public. Portables do not have
the same level of security of locking
doors. It was reported that one
teacher used skipping rope to tie
her back door closed for weeks
before the maintenance department
was able to repair the lock. For
these reasons, there must be
working- alone procedures in place
that would include some
mechanism to call for help. The
excuse that it would cost money to
install phones or buzzer systems to
all portables does not absolve
employers of their responsibility to
keep all workers safe. 

Portable classrooms unfortunate -
ly are here to stay. They should be
treated, however, as any working
environment free from mould, with
ventilation and heating sufficient for
the number of people in the room
and regular cleaning to maintain a
healthy environment. A risk assess -
ment should be performed to identi -
fy the risks of people working in
them and controls put in place to
en  sure teachers’ and students’
safety.

Most local collective agreements
have some language regarding the
employer’s responsibility to main -
tain a healthy work environment.

All teachers are covered by the
Workers Compensation Act and
Regulation, which also defines the
employer’s responsibility to ensure
the health and safety of the
workers.

Each school site should have
either a joint occupational health
and safety committee or a worker
representative whose role it is to
identify issues and make recom -
mendations of remediation to the
employer. 

Report any health and safety
issues to your administrator and the
site-based occupational health and
safety committee.

Karen Langenmaier, BCTF Health
and Safety Prevention Officer
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TRAVEL/VACATION
FRANCE. Ultimate vacations, 
pri vately owned, beautiful furn. 
1 bdrm. central Paris. Wkly/mthly.
604-738-1876, 604-298-3904,
irene.roland@gmail.com,
www.ultimateparis.com
WHISTLER GETAWAY Pinecrest
Estates, 4 bdrm cabin, sauna, deck,
BBQ, tennis, private lake, suits 2-8.
604-936-3346, glush@shaw.ca
WHISTLER Condo. Sleeps 4, views,
close to village, 604-943-9423,
preddyplace@telus.net.
BLACKCOMB Luxury 2 bdrm/loft, 
3 bath, sleeps 8, ski-in/ski-out, 604-
940-0156.

MAUI Privately owned, beautiful
fully furn. 2 bdrm, 2 bath condo,
across from Kamaole Beaches.
Great com plex, Great location. 250-
598-6955.

SOUTH OF FRANCE holiday rental.
Fully equipped, affordable 4 bdrm,
2 bath villa in lively town at the
heart of the wine region. Near lake
and river swimming and historic
Carcassonne. 100 euro/wk.
discount through 2010.
Www.southoffrancerental.com
BLACKCOMB Benchlands, luxury 
1 bdrm. Ski in/out condo. Pool, hot
tubs, all amenities. 3 night min.
www.at-blackcomb.com, 
604-929-6589.

PUERTO VALLARTA. Bright, clean,
quiet 1 bdrm., 2 blks from beach,
downtown, $495/wk. Monthly
rates. 604-608-4268,
dbemc@hotmail.com
QUADRA ISLAND private cabin for
two, panoramic ocean, mountain
view, soaker tub, the perfect
getaway. www.lunavista.ca

Working with teachers
and for students
for 26 years.

one-to-one in-home tutoring

Teachers’ Tutoring Service
604-730-3410

teacher@tutor.bc.ca
www.tutor.bc.ca

Educators B&B
Network

Celebrating 20 years!

$40 A NIGHT
FOR TWO!

6000
Locations

Worldwide!

“Great Experience!”
Jan and Avril, Prince George #11774

PO Box 5279, Eugene OR 97405
800-377-3480

www.educatorstravel.com
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* Not combined with other offers. 
Ask for the Teachers Rate and please 
show your BCTF card at check-in.

Luxury locations in:
Vancouver, Kelowna, Vernon, Penticton

20% Off 
Best Available Rate

www.rpbhotels.com
1.800.663.9400
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1.800.663.9400
ww.rpbhotels.com

www.adayofinspiration.com
1.888.406.0777

Kimmie 
WEEKS

Dr. Samantha 
NUTT

Live WEBCAST In Your School
Empower Your Students to Create Positive Change with Dr. Samantha Nutt 
of War Child Canada and Kimmie Weeks of Youth Action International

~ for Grades 8-12, May 5th, 2010 ~

Parliament of Canada

CANADA

TEACHERS INSTITUTE
ON CANADIAN PARLIAMENTARY DEMOCRACY

Ottawa, October 31 to November 5, 2010

R e n s e ig n e m e n t s di s p o n i bl e s  e n f ra n çai s .

www.parl.gc.ca/teachers
613-922-4793 or 1 866 599-4999

www.parl.gc.ca/education
Educational Programming and Products

The Parliament of Canada has free educational 
resources available for your use.

On-line and downloadable
Tailored for all levels of instruction
Class sets and Teacher Kits available

APPLICATION 
DEADLINE:

APRIL 30, 2010

Experience a week on Parliament Hill!
70 participants selected from across Canada All grade levels
Most costs covered Bursaries available

399 Mountain Highway, North Vancouver, BC  V7J 2K9
604-985-0340   Toll-free: 1-800-663-9342

www.bccommunications.ca
MOTOROLA and the Stylized M logo are registered in the U.S. Patent and Trademark Office. 

All other product or service names are the property of their respective owners.

We Know Schools!
Let us streamline your 
communications with a 
Motorola 2-way radio system

buildings, grounds, 
staff and students

processes

happening

payment options

Call now for 
season specials!

DISCOVER RURAL FRANCE & ITALY ON
TWO WHEELS Explore the Loire, Bur -
gundy, Tuscany or the Dordogne,
cycle through fields of sunflowers,
past magnificent chateaux, into
pictures que hilltop villages. Your
accommoda tion is farmhouse style
with regional cuisine and local
wines. Your enthusiastic guide is a
retired Francophile teacher. The
other option is an independent tour
designed to meet your specific
requirements. For more informa -
tion: www.destinationsbydesign.ca, 
1-888-703-0163,  info@destinations
bydesign.ca, BC Reg 39159
MAZATLAN MEXICO 2 bdrm. 2 bath
condo. sleeps 4, pool, tennis, 3 blks
to beach. Teacher owned.
Reasonable rates. Tel: 604-733-
6184, cell 604-418-7967.
SOUTHERN FRANCE is waiting for
you. Wonderful 17th century
restored farmhouse. 3 bdrms. 
2 baths, fully equipped. Tranquille
setting located in historic wine area.
Contact: Anne Louise McFarland
250-665-6733. almcfarland@shaw.ca 
GATINEAU HILLS Four season chalet
in the heart of the Gatineau Hills,
close to skiing, golf, lakes, and
rivers. Fully furnished. 
Phone 819-457-1160 or view at
www.chaletdescollines.ca
GABRIOLA ISLAND BC 2 bdrm.
cottage, private, fully equipped,
starting $900/mo. or $475/wk. no
taxes, 250-247-9883,
www.gabriolacottage.netfirms.com,
boysen@shaw.ca
VICTORIA Oceanfront suite; 
judyak.shawwebspace.ca, 
250-380-6682, judyak@shaw.ca
BOWEN ISLAND private waterfront
cottage, easily accessed for week -
end getaways. www.oceanridge.ca

PRIZES
Everyone who successfully registers receives a  
$5.00 Starbucks gift card! 

Earlybird Draw - May 14, 2010 
Apple 8GB 5th Generation iPod nano  (est. retail value $150)

Grand Prize Draw – June 4, 2010 
$500 CASH!

You Could Win $500 Cash!

How to Register: Please logon to http://www.emcmortgages.ca/bctf/contest  
to access the complete rules and regulations and to enter your contest application.

Ellis Mortgages Canada, the official provider of the Mortgage Discount Program for BCTF 
Advantage, is staging a fabulous Mortgage Renewal Contest. Here are the details:   
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MAY 2010
15 Vancouver. Investigating Our
Practices 2010 13th annual confer -
ence. Teachers from different
educa tional contexts convene at
UBC to share their investigations,
under standings and questions.
Registra tion fee $25 ($15 for
students). Lunch and refreshments
included. Scarfe Education Building
2125 Main Mall UBC. For more
information, contact Judy Paley 604-
822-2733 judy.paley@ubc.ca or visit
eplt.educ.ubc.ca/programs/institutes/
iop.php

15–16 Vancouver. UBC offers at
the Point Grey campus a French and
Spanish immersion weekend. Single
accommodation is available at the
Pacific Spirit Hostel for $33 (+ taxes)
per night. Teachers can use their
Tuition Fee Certificate toward the
$250 tuition fee. Call toll-free 1-866-
528-7485 or see www.frenchcentre.
ubc.ca/weekend.html

19–23 Vancouver. Environ -
men tal Educators’ PSA (EEPSA)
hosts the EECOM 2010 national
confer ence in partnership with
Simon Fraser University and
Metro Vancouver. Diversity,
Sustainability, Environ ment:
Cultural and Practical Diver sity in
Environmental Educa tion.
Contact Patrick Robertson, 604-
818-6521, pabrobo@shaw.ca or
visit our website
www.bctf.ca/eepsa.

20–21 Vernon. SD22 Technol -
ogy Showcase and BCBEA
Regional Conference. Keynote
speaker Steve Dotto. Keynote
topics: CyberSafe, Currents
Trends in Technology and VSS
Cyber Bullying presentation “Be
the Change” presented by Mike
Sawka plus 16 BCBEA conference
sessions and showcase presenta -
tions. For more information, visit
www.sd22.bc.ca/~showcase. To
register for BCBEA sessions 
e-mail Terry Downton
tdownton@sd22.bc.ca

JULY 2010
1–13 7th Peace & Reconciliation
Study Tour for BC teachers. This is
an excellent and heavily subsidized
professional development oppor -
tun ity supported by BC Social
Studies Teachers’ Association. The
tour is organized to enhance
teachers using “Human Rights in the
Asia Pacific 1931–1945: Social
Responsibility and Global Citizen -
ship”—a teachers’ guide developed
by the BC Ministry of Education to
support aspects of senior social
studies curriculum. The study tour
facilitates selected teachers to have
better understanding of the cultural
and historical background of China
during the Asia-Pacific War (1931–
1945) through meeting survivors
and historians, as well as visiting
museums and historical sites in
Beijing, Quzhou, Nanjing, and
Shanghai. The organizer, BC
ALPHA, covers all ground costs
inside China while teachers basi -
cally need only to take care of their
own international travel costs
between Canada and China. For
application details and highlights of
the study tours from previous years,
visit http://alpha-canada.org/
StudyTour or contact Thekla Lit at
604-313-6000 or bcalpha@alpha-
canada.org. 

5–23 Quebec City, Quebec.
Institut de Français, UBC à Québec,
French Bursary Program for
Teachers. This French immersion
program is intended for all teachers
and administrators interested in
learning or improving their French
language skills. www.frenchcentre.
ubc.ca/quebec or toll-free 1-866-
528-7485

18–23 Vancouver. 37th Annual
International Systemic Functional
Congress, UBC. A rare opportunity
for educators to hear the latest in
research and teaching in the field of
functional systemic linguistics.

Congress Theme: Language Evolv -
ing: Language is constantly
evolving, whether we consider it
from the perspective of its use in
practical contexts or as a system.
This congress presents an oppor -
tunity to learn about, reflect on, and
extend SFL's various ways of
thinking about language evolving.
We will be joined by researchers,
teachers and students working on
these topics from around the globe.
Plenary speakers include Michael
Halliday, Jim Martin, Terrence
Deacon and Gunther Kress.
Wednesday, July 21st will open with
a plenary session given by Mary
Schleppegrell, a Professor of
Education at the University of
Michigan School of Education and
author of The Language of
Schooling (Erlbaum, 2004). Dr.
Schleppgrell's research explores the
relationship between language and
learning with a focus on students
for whom English is a second
language. This will be followed by
parallel sessions from both
practicing teachers presenting
classroom-based work involving
SFL and academic leaders in the
field of SFL, or functional grammar
in educational contexts. Further
information is available at:
www.isfc2010.ubcconferences.com

AUGUST 2010
13–16 Parksville, BC. The three-
day Achieving Excellence in Writing
Workshop, presented by Susan
Augustyn, offers an exciting and
effective method of teaching
writing. The workshop demon -
strates the teaching of various
structures and stylistic techniques
that are easy for students to learn.
Students are motivated to write,
given the tools to write well, and led
to take ownership of their writing.
Teachers will leave the workshop
ready to teach a repertoire of
writing skills that will greatly
improve their students’ writing
within a few months. The workshop
is practical, offering an extensive
set of skills to take back to the
classroom to use immediately. Used
widely across British Columbia and
Alberta, this method has empower -
ed thousands of students and
proven to be effective for those
students who struggle with writing
as well as those who are gifted.
Applicable for Grades 2 to 11.
Contact: saugustyn@shaw.ca or
phone 250 248-6434

OCTOBER 2010
22–23 Surrey. PITA Fall
Conference, Featuring over 60
workshops in literacy, math,
science, social studies, PE, and so
on. Learn from: Adrienne Gear:
Reading Power; Diana Cruchley:
Writing; Mary Moody: Teaching
Strategies; Liliana Lanfranchi:
French strategies; Action Schools,
Elaine Jaltema: Literature Circles;
Ray Myrtle: Start UP Your class
Successfully, and many more!
Watch for details at www.pita.ca
or contact Ray Myrtle
president@pita.ca

Future October PSA days
(BCTF procedure statement 30.A.14)
30.A. 14 That for the purposes of a
province-wide PSA day, the BCTF supports
the third Friday in October as the day on
which all districts hold a professional day,
except in years in which Thanksgiving
Monday falls in the same week, in which
case the fourth Friday would be the
designated day.

2010–11: October 22, 2010
2011–12: October 21, 2011
2012–13: October 19, 2012
2013–14: October 25, 2013
2014–15: October 24, 2014
2015–16: October 23, 2015

MEXICO 1 bdrm. (sleeps 4) Hacienda
del Mar Resort (Gold Crown) Cabo
San Lucas, Mexico. July 5-12. $950.
250-748-7767.

FRANCE FRANCE 2010 holiday rental.
Well-renovated stone houses in
ancient vineyard village, SW France.
Great walking, cycling, food, wine,
Cathar castles. C$742/C$1020/wk.
per family, U18. E-mail
mjcapper@hotmail.com, visit
www.ourhouseinfrance.com.au

HORNBY ISLAND vacation
accommoda tions, discoverhornby.ca

DEEP BAY waterfront 2 bdrm. cot tage,
Deep Bay, Vancouver Island,
overlooking Denman, Hornby Islands.
Relaxing, private. Sleeps 4-6 people,
N/S, N/P. Available June to Sept. 604-
939-0121 or joyce.buckham@shaw.ca

HAWAII Maui, Great Kihei location, 
1 bdrm. across the street from nice
beach with ocean view. For more
information 209-599-5248 or
www.maui342.com

CHRISTINA LAKE. Cabin for rent, 
3 bdrm., 1 and 1/2 bath, road access,
100 ft. of private beach with dock. July
18–25 - $1500; Aug. 22–29 - $1250;
Sept 12–Oct 10 - $2000. Phone 250-
368-3599, adeluca@sd20.bc.ca

OKANAGAN/PENTICTON ORCHARD
HOUSE 3 bdrm., split level home on
acre of orchard overlooking Pentic -
ton. Quiet and private. Rent from Sun.
to Sun. (3 night min.) Contact 604-
988-7485, crawfordart@telus.net, web
link available.

BUCERIAS, MEXICO Studio, 1- and 2-
bdrm. suites with kitchens in luxury
beachfront condo, close to Puerto
Vallarta. Spring Break: March 12 to
26, 2011 (1 wk. booking possible);
additional 2011 wks. may be available
with 1 yr’s advance notice. $500/wk.-
studio; $800/wk.-1 bdrm; $1200/wk.-
2 bdrm. Contact:
alaing@quesnelbc.com

BEACHFRONT COTTAGE for rent on
sunny Cowichan Lake. Beautiful, new,
luxury cabin available weekly. Visit
www.members.shaw.ca/waterman
properties/ForRentAt Cowichan,
colleague discount, 250-656-9711.

BORDEAUX, FRANCE. Wonderful 1
bdrm. apt. in classic 18th century
building in heart of Bordeaux. 500 to
650 euros/wk., 10 min. walk from
downtown, 45 min. from ocean and
1.5 hr. from St. Emilion. Ideal for
couple. Pictures and info on request.
Elisabeth 604-732-3494 or
elichardon@hotmail.com

CULTUS LAKE 3 bdrm. cottage, 150 ft.
to lake, N/P, N/S, avail. July 4 to Aug.
1. $800/wk. Phone 604-464-2890 or
delia_cooper@telus.net

SUNSHINE COAST oceanfront cottage,
spectacular SW Georgia Straight
Views, seaside deck, trail to 2 swim -
ming beaches, big lawn, 3 bdrm, 2
bath, private & peaceful, FP, BBQ,
walk to Gibson’s funky shops, restau -
rants. Spend your holiday relaxing,
rejuvenating by the sea shore. Ideal
for families/couples. Avail Spring.
$200/nt. Book your summer week
now, $1,200/wk  janeski@telus.net for
photos, 604-921-7122.

SHUSWAP LAKE cabin, sleeps 4-6,
lakeview, weekly rentals from June to
Sept. Call 604-525-9558.

LAKE ERROCH cozy cottage, 1.5 hrs
from Vancouver, 30 min. from
Harrison, sleeps 4-6, golfing, hiking,
fishing nearby. Call 604-525-9558.

CULTUS LAKE. Enjoy a holiday in a
private fully furn. waterfront suite at
beautiful Cultus Lake. Reasonable
rates. Phone 604-845-4379.

SAVARY ISLAND Deluxe 3 bdrm cabin
with deck. Indian Point. 200 m to
sandy beaches. Kayak, bikes.
mooring. $900/wk. 604-736-0741
moira@awma-bc.ca

SHUSWAP.  Lease 1/2 acre lake
access, view, 6 mo. $3,500. Info.
jmcd@sunnybrae.tv

SUNSHINE COAST. Pender Harbour
Oceanfront cottage. Private dock and
beach. Min. 3 night stay. Best location
in harbour! July, Aug. $500/wk.
Reduced rates other times. Susan
604-467-3978,
www.penderharbourcottage.ca

MAUI Tropical Paradise across from
Kamaole Beach II. “Palekaiko” at
Kihei Akahi: 2 bdrm, 2 bath ground
floor suite – steps from the pool!
www.vrbo.com/261362

SOUTH OF FRANCE: July 17–24. Guided
excursion to Languedoc. Accommo -
dation in small village, local travel
with guides and most meals. $1,000/
person. Max. 6. Also available, two
specialized art & yoga trips in late
Sept/early Oct. Contact Andrea
Swan, 250-592-2881,
andswan@shaw.ca

HORNBY ISLAND Beachfront cottage in
super location. Details 250-335-2759.

BIRCH BAY, WA Beach view condo,
sleeps 7. www.birchbayvacation.com

GABRIOLA ISLAND retreat, 2 bdrm
clean, fully furnished and equipped
cabin, close to beach, ferry, Folklife
Village, Nanaimo $725/week.
Monthly, nightly rates available
Contact watremb@sympatico.ca

PENDER ISLAND 4 year “new” self-
contained cottage on Otter Bay
Marina. Sleeps 6. Large deck, bbq,
swimming pool open in May. Contact
Cheryl Wilson at 604-597-4262 or
Steve Wilson at 604-729-3341.

RENT/EXCHANGE
VANCOUVER Clean, bright, quiet, cen -
trally located condos at Robson &
Bute. 1 bdrm. $95. Daily/wkly/ mthly
rates. 604-608-4268,
dbemc@hotmail.com

VICTORIA. Short term, 1 bdrm. fully
furn. suite, near UVic and down town.
www.VictoriaHolidaySuite.blogspot.
com

VANCOUVER wanted to rent, furnished
apartment downtown. July & Aug. or
exchange for house rural Okanagan.
250-547-6788, janzen10@hotmail.com

VICTORIA. Contemporary newer 3
bdrm/2 bath, garden-level duplex.
Fantastic location. NP/ NS. July 5 to
Aug. 28. $1,600 inclusive. 250-592-
4563. pchauhan@shaw.ca

WANTED: small Big White suite for
whole month of Feb. 2011. E-mail:
rndshears@aol.com.

WANTED: one bedroom suite start-ing
June 1 in White Rock area for quiet
teacher and indoor cat. Please e-mail
teacherandcat@hotmail.com

VICTORIA. Bright furnished apart ment.
2 bdrm. 1bath. New appli ances,
hardwood floors. On tree-lined street,
steps to Beacon Hill Park and
harbour, close to UVic bus route.
Available May 1 – Aug 15. N/S, N/P.
$1300/month, plus utilities. Contact
604-926-0250.

ENJOY VICTORIA this summer! Rent
our comfortable and conveniently
located townhouse from July 5 to July
30. 2 bdrm. 2 bath, & den.
jmalo@shaw.ca

SOUTH SURREY/WHITE ROCK AREA. 1-
bdrm basement suite. Bright,
spacious, and includes washer and
dryer. Private entrance. Suitable for
single professional. N/S, N/P.
$900/mo. includes utilities. Please
call Mike at 604-833-4278.

WANTED VANCOUVER AREA Furnished
apartment for 2 months during
summer. 50-year-old male, N/S.
References available.
anazif@hotmail.com

VANCOUVER Newly refurbished,
furnished studio apt for rent in West
End, 2 blks from Stanley Park &
English Bay. Weekly/monthly rates.
jkathleen@shaw.ca

PSA PD Day–October 22, 2010
PD Calendar website:

bctf.ca/ProfessionalDevelopment.aspx
Additions/changes:

sdrummond@bctf.ca

MISCELLANEOUS
SCHOOL TATTOOS 1,000 tattoos with
your school’s logo $149. Visit
www.schooltattoos.ca or e-mail
info@schooltattoos.ca or call
613-567-2636.
LEARN TO PLAY the Hawaiian steel
guitar. http://members.shaw.ca/
steelguitar
TEACHERS’ TUTORING SERVICE needs
high school tutors for Math and
Science. BCCT teachers, Metro
Vancouver, flexible hours, good rates.
604-730-3410, teacher@tutor.bc.ca,
www.tutor.bc.ca
PRO-D PRESENTATIONS that revitalize
your teaching skills in creative
writing. Visit www.beaconlit.com/
Teacherworkshops.htm, then call 604-
469-1319 or e-mail
info@beaconlit.com to book Julie
Ferguson for your class room or next
conference/school event.
VARIETY–THE CHILDREN’S CHARITY
Working with children is your
passion. Leaving a legacy to Variety
in your Will for BC’s special kids is
your gift of a lifetime. There are estate
planning benefits too. Contact Peter
Chipman or Paul Spelliscy for
information. Toll free 1-800-381-2040
or 604-320-0505 or e-mail
peter.chipman@variety.bc.ca
THINKING OF RETIRING? Join the BC
Retired Teachers’ Association. Add
your voice. The BCRTA is affiliated
with the Council of Senior Citizens’
Organization and the Canadian
Association of Retired Teachers to
make seniors’ issues a government
priority. For more information, go to
www.bcrta.ca or call 604-871-2260, 1-
877-683-2243.
RETIRING EARLY? Confused by your
lump-sum pension payout option? Let
me guide you to a wise and secure
decision. Learn more about the issue
and my unbiased approach at
www.creatingthegoodlife.com
NEED A BREAK? See China for Free
and Teach English 10 weeks or 20
weeks teaching Conversational
English. Return flight, accommoda -
tion and meal allowance provided
free. Start times: Sept (2010); Nov;
Feb (2011); or April. Contact
grahammul@canadatj.com
FOR SALE BC wildlife lodge in Knight
Inlet. A great second career. Go to
www.resortlodgeforsale.com
PD CRUISE FOR EDUCATORS July 10-17.
Join us onboard our beautiful 117'
ship; snorkeling, kayaking, hiking,
exploring and discovering the Sea of
Cortez, followed by a 2 night stay in
Cabo San Lucas. For more info:
www.panterra.com Adventure
Cruising the Sea of Cortez.
AUSTRALIA. Live and teach. Emigrate
and become a citizen or just a
working holiday.
www.hallmarkimmigration.com.au
DRAMAWORKS 2010. Theatre Alberta
presents a variety of workshops to
engage educators, amateurs &
professionals. Workshops in acting,
directing, playwriting, design & more!
2.5 to 4 day workshops running July
2-11 in Edmonton.  Early Bird pricing
in effect until May 28. Ask about
Artstrek, our summer program for
teens! Call 780-422-8162 or visit
theatrealberta.com. 
TUTORING AGENCY needs BC certi fied
teachers for in-home tutoring. Lower
Mainland 604-439-1790
(info@schooliseasy.com), Victoria,
Sooke and Saanich 250-483-5496
(victoria@schooliseasy.com), Comox
Valley, Campbell River 1-877-787-
5854 (tutor@schooliseasy.com). Visit
web site:  www.schooliseasy.com.
VANCOUVER-BASED EwB Seeking
Volunteers for Positions in South
Africa (Cape Town) For information
about Education without Borders &
Fezeka school, application, and
financial job-posting PDF please visit
our website at
www.educationwithoutborders.ca
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Children making music 
in the Downtown Eastside
Chil dren of all ages come three times a week to St. James’ Anglican Church after school
and take part in a wide variety of musical experiences

In the November/December
edition of Teacher, I wrote about the
visit of a remarkable youth orches -
tra from Venezuela. The young
people involved were from the
impoverished areas of Caracas, and
the opportunity to play was making
a profound difference in their lives.

Similarly, here in Vancouver, the
Saint James Music Academy, an
independent non-profit society, is
pursuing the same mission. Chil -
dren of all ages come three times a
week to St. James’ Anglican Church
after school and take part in a wide
variety of musical experiences
covering theory, voice and instru -
men tal classes, choir, and orches -
tra. The many cavernous spaces of
St. James are ideally suited to music
making and the whole environment
rings with a cacophony of sounds
and the energetic activity of chil -
dren engrossed in performance.

Tireless energy and dedication is
exemplified in Kathryn Walker, the
executive director who founded the
academy nearly three years ago in
response to the lack of opportuni -
ties for children in the Downtown
Eastside to engage in music. Many
of the children come from disadvan -
taged families in the Strathcona
area and join a “walking” bus after
school for their journey over to St.
James.

There is no charge for children to
attend and the operating costs,
which include paying the teachers,
are met through donations received
from businesses and retailers. A
number of the teachers work in the
public education system during the
day and are well-known for their
expertise in music education.

Like José Abreu of Venezuela,
Kathryn Walker views the provision
of musical opportunities as a social
justice issue. “This investment in
the lives of children will ensure
positive social change in our
neighbour hood, our city, and the
world.” 

For more information, visit
www.sjma.ca.

– David Denyer

DAVID DENYER PHOTOS
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