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Teachers continue 
to lead fight for 
PUBLIC EDUCATION

WE RECEIVED the disappointing 
BC Court of Appeal decision as this 
edition of Teacher Newsmagazine 
was going to press. I disagree with 
the decision and as you most likely 
know by now, the BCTF will seek 
leave to the Supreme Court of 
Canada. A government should not 
be able to dictate what they want, 
by simply talking to the union, and 
forcing legislation, when collective 
agreements are already in place. 
This undermines collective 
bargaining. I fundamentally 
believe that teachers have the 
right to negotiate working and 
learning conditions into the 
collective agreement and teachers 
should expect no less from their 
union to do everything to win  
that right.

In advance of the Court’s decision, we 
had received the latest statistics on class 
size and composition. The results weren’t 
what teachers had hoped for, but we 
know things would have been much 
worse without the strong stand we took 
last year in defence of public education. 

During last year’s strike, Premier Christy 
Clark promised to make class composition 
her number one priority. However, the 
statistics show there has been virtually 
no improvement. I know many of you 
are feeling the weight of those overly 
complex classes today. In this school year, 
there are 16,156 classes with four or more 
children with special needs. That number 
is virtually identical to 2013–14. 

It’s disappointing to see that Premier 
Christy Clark broke her promise to BC 
students, parents, and teachers. Instead 
of investing more in education, the BC 
Liberal government is actually forcing 

districts to cut $54 million over the next 
two years. Once again, the government 
says one thing, and does another, failing 
to live up to their own promises.

While it is frustrating, it’s also important 
to recognize that our efforts made a real 
difference. It’s only because teachers 
took such a strong stand, other unions, 
parents, and the majority of the public 
supported us, that the situation has not 
deteriorated even further. The Teacher 
Education Fund, worth $75 million this 
year—a fund we fought so hard for is the 
only reason class size and composition 
did not get even worse in 2015. School 
districts were able to hire back about 
400 teachers they were forced to lay off 
because of underfunding.

Just imagine how much worse off 
students would be today if we had not 
had the courage and determination to 
walk the picket lines for five weeks. 
And, it is that knowledge that is inspiring 
teachers in Ontario, many of whom are 
on strike as I write, for many of the same 
reasons. They are walking the picket lines 
and shutting down schools because they 
know, like us, that public education is 
absolutely worth fighting for. 

I ask all of you on social media to send 
our colleagues, our sisters and brothers 
in Ontario messages of solidarity, just as 
they did for us. 

Together we are stronger.

PRESIDENT’S MESSAGE
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LETTERS TO THE EDITOR

THE RECENT BRIEF, four-line obituary in the Vancouver Sun on the passing of 

Patricia Kathleen Chauncey, hardly does justice to the singular achievements of a 

remarkable woman and outstanding parent advocate in Vancouver.

Pat Chauncey was truly a pioneer in advocating for disadvantaged families not 

just in this city but across the province. Her passing should not go unnoticed.

Known in the late 1980s as “The Apple Lady” for her dogged determination and 

remarkable persistency in bringing, for the first time, the plight of hungry kids 

in Vancouver schools to the attention of the school board and to the general 

public, Pat Chauncey battled a wall of doubt, delay, and outright skepticism as she 

prodded provincial politicians, trustees, senior board officials, principals, teachers, 

and parents to act on this emerging education crisis. She was able to forcefully 

point out that hungry kids don’t learn, that they have poor health records, and 

that they are denied equality of educational opportunity.

Her unceasing advocacy strategies included regularly placing shiny red apples on 

the board table of Vancouver school trustees as powerful reminders of the unmet 

needs of malnourished kids in our schools. Her persistence in lobbying for a hot-

lunch program in Vancouver on behalf of the Child Poverty Action Committee 

resulted in some success when, in 1988, the VSB approved a token $25,000 

emergency food program, labelled a “mere stop gap” by Pat. The program was 

extended shortly thereafter to serve 2,700 students per day in 13 elementary  

and 4 secondary schools.

She never gave up her advocacy for the most needy. And indeed, her multi-

talented and multi-tasking abilities led her to make a significant difference in the 

lives of so many kids and families.

Her legacy to us in the education community 

across this province is the current struggling 

breakfast program in our schools. And for 

her leadership, compassion, and passionate 

caring we all owe her a debt of gratitude.

Former Vancouver school trustees
Noel Herron, Ruth Herman, 
Gary Onstad, Phil Rankin
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This is your 
NEWSMAGAZINE 

Teacher newsmagazine welcomes 

letters to the editor. If you have any 

thoughts or opinions on any of the 

articles you have read here, contact 

us at newsmag@bctf.ca.

Teacher reserves the right to edit 

or condense any contribution 

considered for publication. We are 

unable to publish all letters we 

receive. Please keep your letter to a 

maximum of 250 words.

Do you enjoy writing? Have a story 

to tell? An event, topic, or issue you 

want your colleagues to know about?

If so consider writing for Teacher.

For more information, contact Susan 

Croll, editor of Teacher, scroll@bctf.ca 

or 604-871-1877.

 

Deadline for the September issue is 

August 21.

Have a great summer!

PATRICIA KATHLEEN CHAUNCEY
March 21,1953–January 13, 2015  May/June 2015 TEACHER 3
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WITHOUT ANY CONSULTATION, 
Education Minister Peter 
Fassbender introduced a wide-
sweeping legislative Bill in 
March. The Education Statutes 
Amendment Act 2015 changes 
five different laws. It could:

• Diminish protection for students’ privacy
• Dictate teachers’ professional 

development
• Further undermine democratically 

elected school boards
• Enforce government’s underfunding 

agenda.

Because of its far-reaching powers and 
the effect Bill 11 could have on school 
boards, students’ privacy, and teachers’ 
professionalism, it requires detailed 
analysis.

School boards must  
comply or else…
The Bill gives the Minister of Education 
the power to appoint special advisory 
committees to establish “different classes 
of boards,” and to facilitate the shared-
services model the Ministry is pushing. In 
addition to these powers, the Bill states, 
“the minister may, by order, issue an 
Administrative Directive to a board if the 
minister believes

1. the board is failing or has failed to meet 
its obligations under the Act, or

2. it is in the public interest to do so.”

Public interest isn’t defined in Bill 11. It 
appears it could be whatever the current 
Minister of Education decides it to be. 
Section 32, as quoted above, enables the 
Minister of Education to issue directives 
to school boards and replace those 
democratically elected bodies with official 
appointees. In other words, it allows 
the Minister to impose the province’s 
underfunding agenda—e.g. “Make the 
cuts, close schools, or we’ll do it for you.” 
With many independent schools looking 
for new facilities, a clear agenda is at play. 

School trustees throughout the province as 
well as the BC School Trustees Association 
are understandably worried about this 
section of the Bill and many school boards 
have written the Minister requesting him 
to withdraw this section. 

Bill 11
A primer for people 

who care about 
PUBLIC EDUCATION

by Jim Iker, Glen Hansman, and Teri Mooring
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But the public should also be alarmed 
about this section given that they 
elect trustees to govern on important 
education matters that fall in the public 
interest. Appointing official trustees if 
elected boards do not comply with an 
Administrative Directive doesn’t just 
silence trustees, it mocks the people who 
actually voted in trustee elections.

The next section of the Bill, should also be 
of concern to trustees, parents, and the 
general public.

Students’ privacy  
protections disappear
Bill 11 broadens access to students’ 
personal information without providing 
the necessary protection for students. It 
is not a simple change that merely aligns 
the School Act with the provisions of the 
Freedom of Information and Privacy Act. 

Section s. 170 of the School Act which 
had strict controls over ministry 
employees who disclose student personal 
information is deleted under Bill 11. The 
legislation would no longer make it an 
offence to violate students’ privacy. The 
Bill also allows “public bodies” to disclose 
any student personal information, 
including identifying features, for the 
purpose of ensuring “efficient and 
effective use of grants” and to evaluate 
the effectiveness of school boards and 
programs, courses, and curricula delivered 
by school boards. 

Data leaks are not uncommon. With the 
introduction of MyEducation BC, this 
begs a number of questions that parents 
need to ask. Who sees their child’s data? 
How long is it retained? What are the 
mechanisms to remove data, or is data 
permanent? Will it be linked to health 
data that the province is also collecting? 
Have school district employees, including 
teachers, been properly trained to 
understand the privacy implications? 
These questions need to be answered and 
parents should be disturbed if they are 
not, and if protections are not put back 
in place. 

Government tries  
to dictate Pro-D
Bill 11, specifically Section 36, creates a 
framework for introducing an entirely 

new requirement for annual Pro-D. First, 
government-mandated Pro-D could 
become a condition of certification. 
Second, the Minister would have the 
power to require teachers to take 
certain courses. This power to dictate 
the content of Pro-D is unprecedented 
for any profession. Furthermore, these 
changes were announced without any 
consultation, and contain no checks or 
balances against unreasonable exercises of 
ministerial power. 

As BCTF President Jim Iker stated 
when the legislation was introduced, 
“BC teachers are already creating and 
participating in the highest quality of 
professional development. Our members, 
whether they live and work in Atlin or 
here in Vancouver, collectively spend 
hundreds of thousands of hours each year 
involved in professional development—
and much of it is outside of the school 
day. They organize Pro-D events, facilitate 
workshops, collaborate with colleagues, 
and attend conferences. There is no 
need whatsoever for this legislation. BC 
teachers will not support a top-down 
government-mandated approach to 
professional development.”

Respect for teachers’ professionalism 
is a long-held position of the BCTF. 
Teachers have over many years, adopted 
numerous policies related to Pro-D at 
our Annual General Meetings. We have 
repeatedly called on the province to fund 
in-service when new curriculum or other 
educational change is introduced. 

We are on record opposing the 
government playing any kind of oversight 
role in teachers’ Pro-D or tying it to 
certification. We were concerned 
about government interference 
when the BC College of 
Teachers existed. When the 
BC Liberals created the 
Teacher Regulation Branch 
and the Teachers’ Council, 
then-Minister of Education 
George Abbott agreed that 
neither the Teachers’ Council 
nor the TRB would have any 
role in overseeing teachers’ 
Pro-D. 

By contrast, Minister 
Fassbender has done 
the opposite. Bill 11 

has the potential to severely intrude 
into teachers’ professional lives. The 
BCTF has emphasized, with successive 
ministers, the difference between in-
service and teacher-led Pro-D. We have 
raised the disparities in opportunities 
for teachers around the province. And 
we will continue to push for a real 
implementation plan that includes 
funding for in-service for new curricula 
and other ministry initiatives.

In bargaining, we proposed increases in 
Pro-D funding to ensure more equitable 
access to Pro-D opportunities across 
the province. For example, we tried 
to bargain a Pro-D travel stipend for 
teachers working in rural and remote 
locations. Government rejected these 
ideas outright. Instead, Bill 11 comes out 
of the blue, without consultation, and 
without addressing the actual needs 
identified by teachers.

The next steps
The government told Iker that they 
intend to “consult deeply” with the BCTF 
on the sections of Bill 11 that reference 
Pro-D. The Bill’s regulations are yet to be 
written and ministry staff have stated the 
consultation process will take two years. 

We have responded to Bill 11 by 
informing members, providing locals 
with Bill 11 materials, building alliances 
with trustees and parents, keeping the 
pressure up on underfunding, and calling 
for the withdrawal of Bill 11. 

The government has not informed us of 
the details of the consultation process. 
We would welcome an open and honest 
conversation with government, without 
the legislative threat, on how best to 
support teacher-led Pro-D and in-service. 

Undoubtedly, there’s a need for 
increased funding to make  
this happen.

We are also clear that despite any  
process, we will continue to advocate 

strongly for autonomous, teacher-led, 
Pro-D. BC teachers will not accept top-
down government-dictated Pro-D. Pro-D 
is part of our history and we will fight 
hard to keep it as part of our future.
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The culture of 
professional 
development
by Susan Croll, Editor, Teacher Newsmagazine

No one holds me more accountable 
than I hold myself responsible.

Minister Fassbender might be interested 
to learn how Kathy became involved in 
Pro-D. As a teacher with low seniority, she 
was often laid off due to school closures in 
her district. To keep up with the demands 
of ever-changing teaching assignments she 
decided to use her Pro-D funds to attend 
a conference in Vancouver, something she 
had never done before. Attending that 
single conference showed Kathy the value 
of good Pro-D. Over the past 15 years she 
has become a Pro-D activist in her local and 
beyond, facilitating workshops, organizing 
Pro-D activities, and promoting Pro-D 
however she can.

Glen’s path to Pro-D activism is a little 
different. Because he was—and still is—a 
long-time technology enthusiast he was 
asked to facilitate a workshop in 1998. 
He hasn’t looked back. His experience as 

THESE ARE THE WORDS of Prince 
George primary teacher, Kathy 
Rice, describing her professional 
development philosophy. 
Despite Bill 11 and the disdain 
it shows for teachers’ managing 
their own Pro-D, Kathy and her 
colleague, Glen Thielmann, Pro-D 
chair for the Prince George and 
District Teachers’ Association, 
will continue to advocate for 
professional autonomy and the 
right of every teacher to plan and 
choose their own methods  
of learning.

a facilitator and now as the Pro-D chair 
for his local association shows him that 
prescribed Pro-D will not work for teachers 
or for school districts. He explains that 
Bill 11 ignores the culture of Pro-D and 
the longstanding and often complicated 
relationships built between teachers  
and districts. 

“During this period of conflict with 
government, Pro-D is the one thing 
that has allowed for common space and 
collaboration in Prince George. It’s also 
shown me that self-directed, autonomous 
Pro-D works. You cannot force people to do 
something that they don’t want to do  
or learn.”

Kathy echoes Glen’s concerns. She adds that 
sometimes teachers face pressure by the 

Kathy Rice (above, centre), at the 
recent Spring Fling Pro-D conference 

at the Prince George Art Gallery.
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district, by administrators, and occasionally 
by peers to participate in specific Pro-D 
activities. She refers to this pressure as 
“coercive collegiality.” 

“My answer is that your professional 
development is your choice. As the 
professional, you drive what you need to do. 
If what the administrator is suggesting is not 
what you have planned or chosen to do, then 
you are not obligated to participate. But it’s 
also your responsibility to follow through 
and organize your own Pro-D,” says Glen. 

Kathy describes how her students’ learning 
needs drive her professional development. 
“Each year, each class has its own unique set of 
needs.” With its prescriptive approach, Bill 11 
flies in the face of this fact. Glen wonders how 
someone, possibly living outside of his district, 
can decide what his students need. “They 
won’t even know who my students are.”

Kathy adds that Pro-D is much greater than 
the five scheduled days per school year. 
“Pro-D just doesn’t happen on Pro-D days. 
It’s an ongoing process and takes many 
forms.” 

Some people are part of year-long inquiry 
groups, other people enrol in certificate or 
degree-granting programs. Some teachers 
keep current by reading professional 
literature and may be part of professional 
book clubs. And since social media is 
so popular some people participate in 
weekly scheduled Twitter and other online 
professional conversations. All of these 
activities are done on teachers’ own initiative 
and on their own time. 

Kathy raises another point about what 
constitutes good Pro-D. “Just as Pro-D 
isn’t limited to Pro-D days, conferences 
don’t necessarily guarantee good Pro-D 
either. Just about everyone has attended a 
conference where the presenter is actually 
trying to sell you something. Some of 
the best Pro-D I’ve been part of are the 
conversations that occur between and 
amongst teachers. These conversations are 
deliberate, formal, and ongoing.”

While the regulations outlining “continuing 
education” in Bill 11 have not been set, 
there is a danger that Bill 11 could open 
the door for more educational companies 
to swoop in and provide the training 
for prescribed Pro-D, adding a layer of 
bureaucracy and money-making in the field.

Another issue Kathy and Glen raise is the 
scrutiny teachers and Pro-D sometimes 
receive. Through her parent newsletter 
Kathy always informs parents about her 
Pro-D plans. “I want parents to know that 
what I’m doing on that day is not a secret 
and that it’s valuable and beneficial to their 
child’s learning.”

Glen tells of a colleague who finds it ironic 
that an administrator only takes interest in 
what he’s doing on the five days of the year 
that he doesn’t have kids in the classroom. 
“His principal wants to know what he is 
doing on Pro-D days to make sure he’s not 
shirking his responsibilities.” 

For the past 25 years, Prince George teachers 
have organized their own Pro-D conference 
each spring, aptly called the Educational 
Spring Fling. About 11 years ago they decided 
to invite teachers living in the neighbouring 
communities of Nechako, Cariboo Chilcotin, 
and Quesnel to join them.

Over 1,000 teachers attend and between 
60–100 workshops on every educational 
topic imaginable are open for registration. 
Organizing a conference of this magnitude 
is no small feat. Hundreds of hours go into 
making it work. This year, Prince George 
teachers are going an extra mile and have 
organized a New Teachers’ Conference 
attached to the Spring Fling. Close to 80 
teachers in their first five years of practice 
have registered.

Pro-D is critical to teachers’ learning and to 
their work with students. Pro-D helps keep 
teachers’ motivated and inspired about 
teaching. Each year, scores of teachers like 
Kathy and Glen organize school-based, 
district-wide, regional, and provincial Pro-D 
activities and events. They set up networks 
using the internet and social media. They 
publish discipline-based journals. They keep 
their colleagues apprised of debates and 
discussions. In other words, it’s teachers 
providing themselves and each other with 
the kind of Pro-D they know they need and 
desire. On the whole, it’s a professional 
model that is responsive, responsible, 
collegial, and forward thinking. To quote the 
old adage: “If it’s not broken, why fix it?”

As the professional, you 
drive what you need to do.
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PROFESSIONAL LEARNING 
What does the research say?
by Charlie Naylor, BCTF Senior Researcher

The true Finnish difference is that teachers in Finland 
may exercise their professional knowledge and 
judgment both widely and freely in their schools. 
They control curriculum, student assessment, school 
improvement, and community involvement. 

—Pasi Sahlberg, Finnish educator, scholar, and policy advisor

What do experience and 
research literature tell us 
about effective professional 
learning?

1. Over the last few decades, changed 
terminology reflects an evolution in 
thinking about the nature and status 
of teachers’ professional learning.

 Staff development: reflects deficit-
model thinking (teachers have a 
deficit that will be fixed by staff 
development) and also a notion of 
“staff” as employees that need to be 
directed or trained in areas considered 
important by the employer. Employers 

traditionally provide and pay for staff 
development.

 Professional development: reflects 
and respects teachers as professionals 
rather than staff or employees, but 
still includes elements of deficit while 
incorporating teacher autonomy.

 Professional learning: describes 
reflective and autonomous 
professionals who are engaged not to 
address deficits but to reflect on and 
further their understanding about 
teaching and learning.

 Webster-Wright (2009) articulated 
some of this change in her research 
into professional learning across a 
range of professions:

 First, the term professional 
development is part of a discourse that 
focuses on the professional as deficient 
and in need of developing and 
directing rather than on a professional 
engaged in self-directed learning. 

 The change in terminology is more 
than just about language. While 
many use the three as synonymous 
in meaning, the term “professional 
learning” includes concepts of teacher 
professionalism and autonomy, and 
excludes managerial control.

2. Analyzing language allows us to 
understand concepts related to 
professional learning.

 The U.S. has been obsessed with the 
issue of raising teacher quality, and has 
decided that the best way to identify it 
is to evaluate teachers by student test 
scores. In Singapore, however, raising 
teacher quality has meant improving 
teachers’ prestige and working 
conditions.

 —Diane Ravitch’s blog, May 31, 2012
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 The term means very different things 
to different people—quality teaching 
is judged in some US states by student 
test scores. The Washington Post told 
the story of a teacher’s evaluation 
report in May 2011: “It is a pleasure to 
visit a classroom in which the elements 
of sound teaching, motivated students 
and a positive learning environment 
are so effectively combined.” Two 
months later she was fired because 
“the reading and math scores of her 
students didn’t grow as predicted.”

 

The language used in announcements 
around Bill 11 will not mean the same 
to all readers. “Quality teaching” to 
some is possible when contextual 
factors are addressed—including 
adequate teaching resources, 
manageable class size, and the 
alleviation of poverty. To others it 
means just a simplistic and erroneous 
connection between the “quality” 
of teachers and good test scores 
regardless of context. The government 
has failed to explain what “quality 
teaching” actually means. An open 
discussion about such terms might 
lead to a better understanding of 
how to extend and support quality 
teaching, rather than just measure it.

3. A strong literature base and evidence 
from other education systems support 
teacher autonomy in both teaching 
and in teachers’ professional learning.

 Professional autonomy enhances 
rather than undermines teacher 
responsibility by situating educators 
as the primary authors of their own 
success or failure. (Hyslop-Margison, 
E.J., & Sears, A.M. (2010). 

 Teachers will have the flexibility and 
autonomy to plan their learning 
relevant to their professional needs 
and interest. (Singapore Ministry of 
Education, 2012)

 Autonomy research and the approach 
taken by Singapore were blatantly 
ignored by the BC government while 
preparing Bill 11. Although the 
Minister refers to “all the research in 
the world,” he did not consider this 
significant body of research.

4. Managerial control of teachers’ 
professional learning is unnecessary 
and counter-productive.

 Countries with significant managerial 
control over teachers’ professional 
learning—including England and 
much of the US—cannot make any 
impressive claims about student 
learning when compared to BC. In 
contrast, systems which encourage 
rather than mandate professional 
learning and provide support for 
professional learning (Finland, 
Singapore) have been among the 
world’s best education systems 
in terms of student learning, 
collaborative practice, and overall 
systemic support. 

5. Some countries invest heavily to 
support teachers’ professional 
learning but in BC, the capacity to 
support professional learning may be 
declining due to underfunding. 

 Singapore pays for 100 hours of 
professional development each year 
for all teachers (more than double 
the time available to BC teachers) and 
also provides 20 hours a week for 
teacher collaboration with its “Teach 
Less, Learn More” approach. Teachers 
enjoy more time for preparation and 
collaboration within the school day, 
and fewer hours actually teaching. 
A 2013 OECD reports that Finland’s 
teachers teach for an average of 17.1 
hours a week.

  Some BC school districts maintain 
impressive levels of funding for 
professional learning. Others have 
shown declines in the last few 
years. With financial crises in many 
districts, some so-called “low-hanging 
fruit” will not be the supposed 
administrative waste but possibly 
those funds once available for 
teachers’ professional learning:

 In 2011–12, School District #43, 
Coquitlam, spent $2,120,335 on PD 
and travel. In 2013–14, they spent 
$1,224,219, a reduction of 42.26%.

6. BC teachers are pro-active in 
planning and extending professional 
learning and will continue to improve  
this practice.

 Professionalism is about the search 
for improvement in practice and 
finding the best ways to teach 
the students we work with. For 
individual teachers, the commitment 
to continue learning needs to be 
maintained and extended: non-
participation in professional learning 
plays into the hands of those wanting 
more managerial control. As a union, 
the BCTF is well placed to actively 
consider and discuss how to best 
support teachers’ professional 
autonomy and learning. 

7. Collaboration including a supportive 
educational infrastructure will create 
more effective learning opportunities 
for teachers.

 Public education needs organizations 
working together to build and sustain 
good education for all learners. For 
example, Ontario (between 2003 and 
2007) figured this out, implementing 
supportive policies and providing 
real resources. Instead, Bill 11 is a 
clumsy effort by government to 
mandate through legislation. There 
is another route—the withdrawal of 
Bill 11 and an open, honest dialogue 
about the nature, directions, and 
supports for teachers’ professional 
learning. Such a dialogue could 
involve the BCTF, government, 
the Ministry of Education, school 
districts, and universities. The 
world’s best education systems thrive 
because their governments respect 
and support teachers, creating 
collaborative opportunities rather 
than imposed solutions. BC should 
take this route.

Professional autonomy 
enhances rather than 
undermines teacher 
responsibility....
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PROFESSIONAL 
DEVELOPMENT

Facts and 
Figures

The first PSA, the 
BC Primary Teachers’ 

Association, was 
formed in 

1957.

32 PSAs 
exist today offering 
annual and regional 

conferences and ongoing 
networking for members. 

Many PSAs publish 
                 professional 

        journals 
           and guides.

Since 2008, the BCTF 
has supported more 

than 80 inquiry 
projects.

More than 
10,000 BC teachers 

belong to  
PSAs.

The BCTF 
supports all PSAs 
organizationally 

and 
financially.

• PSAs are run by teachers and hold 
annual general meetings to elect 
officers and set goals. 

• Numerous local specialist associations 
exist throughout the province to 
support and provide Pro-D for teachers.

• Upon request, the BCTF provides 
members with workshops designed to 
support their teaching practice. Last 
year, the BCTF facilitated more than 350 
workshops.

• The BCTF, through the Program for 
Quality Teaching, offers up to 10 grants 
per year to support teachers with 
inquiry projects.

• The BCTF along with UBC and the BC 
School Superintendents’ Association 
supports the New Teachers’ Mentoring 
Project and is providing mentorship 
release time for 160 teachers. 

• 11 districts are formally involved in the 
mentoring project.

• 150 delegates attended the first Mentoring 
Conference last May.

• Besides the mentoring project the BCTF holds 
an annual New Teachers’ Conference. Over 
400 teachers in their first five years of teaching 
attended last year.

• The BCTF Peer Support Program assists 
individual teachers who are experiencing 
difficulty with their teaching practice. There are 
26 ongoing peer support cases at this time.

• Workshops concerning timely and relevant 
social justice issues, including Aboriginal 
education, are also available at no cost for BCTF 
members.

• Resources on the recently launched TEACH BC 
online resource sharing site have already been 
downloaded 12,000 times.

• The BCTF Pro-D News, providing members with 
information about workshops, conferences, 
curriculum, and ministry updates is published 
online monthly.
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Les enseignants 
continuent à 
mener la lutte pour 
l’enseignement public
NOUS AVONS APPRIS LA DÉCISION décevante de 
la Cour d’appel de la C.-B alors que ce nouveau 
numéro du magazine Teacher allait partir à la presse. 
Je suis en désaccord avec la décision et, comme 
vous le savez probablement maintenant, la FECB 
va interjeter appel auprès de la Cour suprême du 
Canada. Un gouvernement ne devrait pas être en 
mesure de dicter ce qu’il veut simplement en parlant 
au syndicat, et en imposant la législation, lorsque des 
conventions collectives sont déjà en place. Cela sape 
la négociation collective. Je crois fondamentalement 
que les enseignants ont le droit de négocier les 
conditions de travail et d’apprentissage dans le cadre 
de la convention collective et les enseignants ne 
devraient pas en attendre moins de leur syndicat et 
que ce dernier fasse tout ce qu’il est en son pouvoir 
pour gagner ce droit.

Avant l’annonce du jugement de la Cour, nous avions reçu les 
dernières statistiques sur la taille et la composition des classes. 
Les résultats ne sont pas ce que les enseignants avaient espérés, 
mais nous savons que les choses auraient pu être bien pires 
encore sans la forte position que nous avons prise l’année 
dernière dans la défense de l’enseignement public.

Durant la grève de l’an dernier, la première ministre Christy 
Clark a promis de faire de la composition des classes sa priorité 
numéro un. Cependant, les statistiques montrent qu’il n’y a 
eu pratiquement aucune amélioration. Je sais que beaucoup 
d’entre vous ressentez le poids de ces classes trop complexes. En 
cette année scolaire, il y a 16 156 classes avec quatre enfants ou 
plus ayant des besoins particuliers. Ce nombre est pratiquement 
identique à celui de l’année scolaire 2013-14.

Il est décevant de voir que la première ministre Christy Clark 
a brisé sa promesse faite aux élèves, aux parents et aux 
enseignants de la Colombie-Britannique. Au lieu d’investir 
davantage dans l’éducation, le gouvernement libéral de la 
province contraint actuellement les conseils scolaires de couper 
54 000 000 $ au cours des deux prochaines années. Une fois 
de plus, le gouvernement dit une chose et en fait une autre, 
rompant de nouveau ses promesses.

Même si cela est frustrant, il est également important de 
reconnaître que nos efforts ont fait une réelle différence. Parce 
que les enseignants ont pris une position aussi ferme, et que 
d’autres syndicats, les parents et la majorité du public nous 

MESSAGE DU PRÉSIDENT

ont soutenus, la situation ne s’est pas 
détériorée. Le Fonds de formation des 
enseignants (Teacher Education Fund), 
d’une valeur de 75 millions de dollars 
cette année et pour lequel nous nous 
sommes battus si dur, est la seule raison 
pour laquelle la taille et la composition 
des classes ne sont pas pires en 2015. Les 
conseils scolaires ont pu réembaucher 
environ 400 enseignants qu’ils avaient été 
obligés de licencier en raison du sous-
financement.

Imaginez à quel point la situation 
serait pire encore pour nos élèves si 
nous n’avions pas eu le courage et la 
détermination de marcher sur les lignes 
de piquetage pendant cinq semaines.

Et c’est cet évènement qui inspire les 
enseignants de l’Ontario, qui sont 
nombreux à être en grève en ce moment 
et pour plein de raisons similaires. Ils 
marchent sur les lignes de piquetage 
parce qu’ils savent, comme nous, que 
lutter pour l’enseignement public en vaut 
absolument la peine.

Je demande à tous ceux d’entre vous qui 
êtes sur les médias sociaux, d’envoyer à 
nos collègues, à nos sœurs et frères de 
l’Ontario, des messages de solidarité, tout 
comme eux l’ont fait pour nous.

Ensemble nous sommes plus forts.

 May/June 2015 TEACHER 13

https://twitter.com/hashtag/fundbcschools


THESE WERE THE GOALS of our inaugural Aboriginal Conference: 
Opening the Circle: Truth and Reconciliation Continues, which 
drew 280 Grade 6–12 students and 20 teachers, staff, and visitors 
to Maple Ridge-Pitt Meadows School District in April.

Unique not only because it was our first 
conference on this topic, it blended student-
learning opportunities with professional 
development for teachers. The Maple Ridge 
Teachers’ Association, its social justice and 
professional development committees, 
the BCTF, the SD42 Aboriginal Education 
Department, and the local community all 
worked together to contribute to the day’s 
success.

After a welcome to the traditional territory 
from a Katzie elder, students and adults 
listened intently to Charlene Bearhead. 
The long-time leader of Project of Heart 
spoke about residential school history and 
the impacts that still resonate today. For 
the remainder of the morning, students 
and adults created Project of Heart 
tiles—gathered for an art installation to 
commemorate the day—and designed 
hearts for a Heart Garden. 

Students and teachers were organized 
into separate activities for the afternoon. 
Teachers participated in a professional 
conversation with Charlene Bearhead, 

learning about useful books, websites, 
programs, and other resources to use in 
their classrooms. They ended their session 
by participating in the Blanket Exercise, 
a powerful workshop available from the 
BCTF that demonstrates treaty-making, 
colonization, and resistance in the nation 
today called Canada. 

Students made bannock, weaved in the 
Salish style on a loom, learned to play 
slahal, created cedar hearts, designed 
commemorative witness pieces, were 
introduced to Métis culture, made dream 
catchers, and more.

Our first conference, in my mind, touched 
all hearts and increased our knowledge 
of Aboriginal history and culture. We 
collaborated and built relationships between 
our organizations. While the Truth and 
Reconciliation Commission’s work will end 
in a few months, we all agreed we need to 
continue this work with both our students 
and society.

Suzanne Hall is an Aboriginal education teacher 
in Maple Ridge.

OPENING HEARTS. 
Improving 

knowledge. 
Forging 

connections.
by Suzanne Hall

Meet your newly elected 2015–16 Executive Committee
BESIDES ELECTING three full-time table 
officers and five members-at-large, 
delegates to the BCTF Annual General 
Meeting in March, also adopted the 
leadership priority framework to “empower 
and engage members as autonomous 
professionals, unionized workers, and active 
citizens.” Other recommendations and 
resolutions debated include: 
• Teacher Regulation Branch and discipline 
• the need for funded in-service and 

resources to support curriculum 
implementation—in particular the 
implementation of the enhanced 
Aboriginal content 

• support for childcare and other public 
services in the context of the upcoming 
federal election 

• furthering our work on child poverty 
• Code of Ethics changes 
• the purchase of union-made goods 
• the province’s proposed tax credit for 

coaches 
• two-year membership pilot for PSAs.

AGM delegates also voted in favour of the 
Executive Committee and Representative 
Assembly’s recommendation to keep 
the BCTF membership fee at 1.79% for 
members working on contract. Keeping 
the fee status quo will allow the Federation 
to rebuild its funds, restore some of the 

member engagement activities such as 
zone meetings, and begin saving for the 
next round of bargaining in 2019. TTOCs 
will continue to pay a reduced fee, though 
it will now be set at 1.0%—a mid-point 
between the previous TTOC fee and what 
members on contract contribute. 

Front Row, L-R: Carole Gordon; Central Okanagan, Gail Chaddock-Costello; Langley, Jim Iker—
President; Burns Lake, Teri Mooring—2nd Vice-President; Quesnel, Karen Langenmaier; Comox, 
Clint Johnston; Chilliwack. Back Row, Paul Steer; Delta, Mike Ball; Nanaimo, Norm Sabourin; 
Boundary, James Sanyshyn; Burnaby, Glen Hansman—1st Vice-President, Vancouver Elementary
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JORGE ANTONIO TIZAPA LEGIDEÑO is 20 years old, a student 
teacher, and father to Naomi, aged one. His dream is to become a 
teacher and help build his indigenous community of Ayotzinapa.

JUSTICE  
for 43 missing and  
murdered students

“He is a cheerful person, and very 
affectionate,” says his mother Hilda 
Legideño. In an act of incredible faith, 
she refuses to speak of her son in the past 
tense—even though he disappeared on 
September 26, 2014, along with 42 of his 
classmates. 

Hilda shared her story in a seminar held 
at the BCTF building to raise awareness 
and to urge Ottawa to help the families 
of disappeared student teachers in their 
quest for justice. (To view the seminar 
online visit: livestream.com/BCTF/
Apr132015)

On that terrible day, security forces 
attacked a group of student teachers 
in Iguala, a town inland from Acapulco. 
They killed six, leaving some with hideous 
evidence of torture, and abducted 
43 more, including Jorge Antonio. 
Their whereabouts remain a mystery. 

L-R: Flanked by her son’s portrait, Hilda Legideño Vargas and Raul Gatica, of Vancouver’s Mexican community, speak 
out about the human rights crisis in Mexico. BCTF President Jim Iker pledges solidarity. 

by Nancy Knickerbocker
Director, Communications and Campaigns Division
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Investigators uncovered 15 mass graves in 
neighbouring areas, but none contained 
the bodies of the missing students. 

Evidence of these atrocities threw the 
government of President Enrique Peña 
Nieto into freefall, sparked massive 
protests across the country, and shocked 
the world into recognizing there is a 
profound crisis of human rights in Mexico.

“There is no justice in Mexico. The 
government is completely corrupt,” Hilda 
said. “More than 22,000 people have 
disappeared [since 2006] and there is total 
impunity for those responsible.” That 
shocking figure is confirmed by Human 
Rights Watch in its World Report 2015, 
which states that not one of those 22,000 
cases has resulted in a conviction.

Hilda and other family members are here 
to try to get Ottawa to reverse its “safe 
country of origin” status for Mexico. Under 
the policy, adopted in 2013, Mexicans 

applying for refugee status have a shorter 
time to prepare claims, no eligibility for 
basic healthcare, no right of appeal, and 
can be deported swiftly if their claims 
are rejected. Meanwhile, our federal 
government website urges Canadians 
travelling to Mexico to “exercise a high 
degree of caution” due to violence and “a 
deteriorating security situation.”

BCTF President Jim Iker told the Mexican 
visitors “now that we know firsthand 
about this dark reality in Mexico, we have 
a responsibility to act.” The BCTF has 
already written to the Mexican President, 
expressed concerns to the Consul General 
in Vancouver, and participated in marches 
with the local Mexican community.

“We will be joining in your call for Canada 
to revoke the safe country status for 
Mexico,” Iker said. “We will be urging 
our government to hold the Mexican 
government to the same high international 
human rights standards we expect of all 
democracies, and all trading partners.”

Please visit their website at http://goo.gl/Rgxzq9 

for more information.

SOLIDARITY SPOTLIGHT
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Professional  
development
A HEARTFELT 
HISTORY
by Jenny Garrels,  
Assistant Director,  

BCTF Professional and Social Issues Division

ADVOCATING FOR PROFESSIONAL 
DEVELOPMENT is at the very heart 
of our union’s work. Our long, proud 
history supporting Pro-D stretches 
back to the early days of our 
union. As teachers we have always 
understood the excitement and 
curiosity of learning, its gratifying 
nature and its motivational impetus. 
By nature, teachers are lifelong 
learners, driven by the needs of our 
students, their wish to learn, and our 
desire to help them. 

We value our professional autonomy and 
our right to control our own learning. 
Each year, tens of thousands of teachers 
spend hundreds of thousands of hours 
carefully choosing and planning activities 
to continue their growth as teachers and as 
human beings. Some of this learning occurs 
on Pro-D days. Much of it happens outside 
the school day and the school year.

How did professional days originate? After years of active lobbying and 
requests from the BCTF, the government amended the British Columbia 
School Calendar in 1973 to include five professional days for teachers annually. 
Before this, teachers participated in one day of Pro-D per year.

How long have PSAs been around for and how do they help teachers 
with Pro-D? The first PSA was formed in 1957 by primary teachers. PSAs 
are organized by subject or interest. PSAs exist for nearly every subject: 
English, math, social studies, music, P.E., and so forth. PSAs have also formed 
according to grade groups. For example, the Primary Teachers’ Association 
and the Provincial Intermediate Teachers’ Association have been active 
and influential PSAs for many years. Teacher-librarians, special-education 
teachers, counsellors and other specialist teachers have also created PSAs. And 
the Peace and Global Educators, for example works on behalf of teachers, 
regardless of grade or subject.

Membership is open to all teachers for a nominal fee. Each PSA typically 
organizes a conference on the annual PSA day in October. Some PSAs organize 
regional conferences too. Most have websites, list serves, and social media 
that keep interested members connected. Other PSAs publish annual journals 
or newsletters. 

How can teachers access Pro-D funds? In most locals, collective agreement 
language determines how much money the district and the local contribute 
annually to the Pro-D fund. Locals set criteria that spell out how to access 
funds. Please contact your local president or Pro-D chair to find out how the 
Pro-D fund works in your local.

Can new teachers and teachers teaching on call (TTOCs) access Pro-D?  
The BCTF believes that all teachers, regardless of their teaching assignment, 
should have equal access to Pro-D. All teachers can join a PSA, apply for 
teacher inquiry grants, and attend all BCTF workshops offered on Pro-D days.

Your local collective agreement will say whether TTOCs are paid on 
designated Pro-D days. In bargaining, the BCTF tried to negotiate improved 
Pro-D funding and access for all teachers, but the employer refused to budge 
on this issue.

How does in-service and Pro-D differ? Pro-D is teacher planned, teacher 
chosen, and teacher directed. The topic for in-service training is usually 
chosen, planned, and organized by the school district. Teachers are directed 
by the administrator or the district to participate in a specific activity on a 
school day. The BCTF continues to push the Ministry of Education to provide 
in-service for the successful implementation of new curriculum or other 
initiatives.

Why do we need to protect our autonomy? It’s our collective responsibility 
to protect autonomy. Top-down mandated Pro-D will rip the heart out of 
Pro-D. It will do nothing to support the ongoing professional learning for 
teachers. School systems that don’t value teachers’ rights around Pro-D usually 
don’t have high regard for the profession and the status of teachers tends to 
be low. We only have to look at some jurisdictions south of the border to see 

that sad truth.

Teachers have exercised their professional rights responsibly and we have 
decades of exemplary practice to prove it. We don’t intend to change 
our practice now, just because the Minister has drafted legislation. Our 
future and our history are intertwined and we will do what’s needed to 

protect it. 



The BCTF believes that Pro-D is a process of ongoing growth that enhances professional 
practice. To meet this goal and to support members, the BCTF supports and delivers Pro-D 
for all BC teachers through:
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PROFESSIONAL

LEARNING

32 Provincial Specialist 
Associations (PSAs) 
and their learning 
communities 
established through 
networks and 
conferences

PSA Chapters and Local 
Specialist Association 
activities all across BC

Training for local 
Pro-D chairs and Pro-D 
reps in developing 
Pro-D programs and 
activities that are 
responsive to teachers’ 
needs

BCTF workshop 
program, which 
offers a wide range of 
workshops facilitated 
by teachers and 
delivered to teachers 
all over the province

Program for 
Quality Teaching, 
which supports 
teacher inquiry and 
collaborative practice

Involvement in 
the New Teachers’ 
Mentoring Project

Annual New Teachers’ 
Conference

Workshops and 
seminars to support 
Aboriginal learners 
and education

Workshops to raise 
awareness on an array 
of social justice topics, 
including poverty and 
homophobia

Workshops to support 
teachers teaching in 
the French language

Analysis of 
international trends 
in education

Involving teachers 
in Ministry of 
Education initiatives 
such as drafting new 
curricula

Impact of technology 
on teaching and 
learning

Promoting good 
pedagogical practice

Ongoing advocacy  
for teacher-driven  
and self-directed  
Pro-D

Conducting research 
on professional issues 
important to teachers 
and the profession
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GOOD LUCK and great driving skill were 
on Grand Chief Stewart Phillip’s side as 
he ventured along the Hope Princeton 
highway during a snowstorm to get to the 
BCTF AGM on time. As keynote speaker, 
he recounted how he was waved down 
in an RCMP roadblock advising drivers 
to stay in Princeton for the night as the 
notorious Hope Princeton was just too 
dangerous.

While most of us would have heeded 
the officer’s advice, the President of the 
Union of BC Indian Chiefs, thought about 
it for a moment and told the officer that 
he had to go ahead because he was due 
to speak to teachers at the BCTF AGM.

Considering the legacy of residential 
schools and his own personal history, 
Phillip’s resolve to overcome adversity and 
oppression is remarkable. He described 
how he was apprehended when he was 
a young boy and torn away from his 
family. Three of his siblings were sent to 
residential school while the other three, 
like him, were apprehended. He was sent 
to live in Quesnel and only returned to his 
home community in Penticton when he 
was in his mid-20s.

He talked about growing up in an 
environment steeped with racist and 
stereotypical attitudes and how he 
internalized these attitudes. It wasn’t 
until he met his father and developed a 
relationship with him that these racist 
attitudes and stereotypes evaporated.

Phillip also talked about the influential 
roles teachers played in his life. “I grew 
up during the civil rights, anti-Vietnam 
War, and red power movements, but it 
was teachers who made the difference. 
There are always one or two teachers 
who do. They have the ability to give 
their students a world view, to help their 
students understand what is really  
going on.”

Local control of education, Phillip 
explained, has been a goal for  
Aboriginal people for a long time. He 
reiterated the motto, “Nothing about us 
without us” taken from a document on 
Native Education written in 1972. He said 
that the over-incarceration of Aboriginal 
people is in part because many youth 
cannot read or write. “We have to 
oppose further cuts and advocate for 
special education. Many Aboriginal 
kids are disadvantaged due to a lack of 
skills. They need and want to learn. They 
should be part of the BC labour force 
instead of recruiting temporary  
foreign workers.” 

Holding each 
other up

BCTF AGM Keynote Address
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He commended the BCTF for our recent 
job action and stated that he has the 
utmost and greatest respect for BC 
teachers because we actively resist 
and oppose the degradation of public 
education and ongoing funding cuts.

“It could be different,” Phillip said. “I 
was in China two years ago. I visited a 
huge university for Indigenous people. 
They were getting their PhDs. The state 
invested in this, sadly this doesn’t happen 
here in BC. As people we have a common 
purpose, to build a world free of division, 
a socially just world. It is our collective 
responsibility to hold each other up.”



Empty their minds out
Creating space for the learning spirit in  
contemporary classrooms
Megan Thom, elementary teacher in the Vancouver School 
District on the traditional territories of the Musqueam, 
Squamish, and Tsleil-Waututh First Nations

It seems that in our contemporary world, our kids’ minds 
are so full. They are so preoccupied so that if we’re going 
to learn with Spirit it means...we have to find a way to 
empty some of their minds out. 
—Leroy Little Bear 

I am part of the first generation of 
teachers in BC to complete a Bachelor of 
Education with a provincially mandated 
“Aboriginal education” component. 
There is no doubt that we urgently need 
to improve education for indigenous 
students, but as a non-indigenous 
educator I have struggled with how to 
integrate “Aboriginal education” into my 
practice. After learning from indigenous 
educator Dr. Marie Battiste and her 
colleagues, I have to come to focus on 
two key goals: holistic education that 
“nourishes the learning spirit” and the 
decolonization of our education system.

So what exactly is a “learning spirit”? Dr. 
Battiste, member of the Mi’kmaw nation 
and author of the book Decolonizing 
Education: Nourishing the Learning 
Spirit, holds that each one of us has a 
unique purpose and path on this earth. 
Each one of us has a “learning spirit” 
that guides us on our journey. Creating 
space in the classroom for students to 
discover and nourish their learning spirits 
is not about religion or even explicit 
discussions of spirituality; it is about 
“awareness of one’s wholeness and 
interconnectedness.” When we focus 
on our learning spirits we bring in mind, 
body, and spirit: “people bring their 
whole selves, their stories, their voice, and 
their culture to their learning” (Battiste 
qtd. in Kovacs, 2009, p. 8). 

Holistic, student-centred education 
is becoming increasingly common in 
educational training and practice. It 

is no longer revolutionary to assert 
that students learn better when their 
whole self is engaged. Education in 
BC is increasingly place-based, non-
hierarchical, inter-cultural, inter-
generational and engages multiple 
modalities and learning styles. Teachers 
are helping learners—indigenous and 
non-indigenous alike—to discover and 
fully inhabit their whole selves and we 
are rightfully proud of this work. 

What is less present in educational 
training and practice is an explicit 
discussion of how to decolonize ourselves 
and the systems in which we work. By this 
I mean that we must critically examine 
the Eurocentricity that can influence both 
the content and methods of teaching in 
Canadian schools. 

An essential part of decolonization is the 
questioning of preconceived notions. 
As Leroy Little Bear indicated in the 
opening quotation, perhaps the most 
effective schooling is focused not on 
stuffing the learners’ minds with more 
information, but rather on “empty[ing] 
some of their minds out” (Barrett, 2010, 
p. 5). In this age of information overload, 
the need to create space is pressing for 
all learners, but it is especially powerful 
for indigenous learners whose minds 
are impacted by a Eurocentric and often 
racist educational past and present. 

In order to help our students “empty 
their minds,” we as teachers must 
first examine our own conscious and 
unconscious beliefs in order to decolonize 

our minds and our teaching. In a 
conversation with Dr. Battiste, she told 
me that the work of teachers is twofold: 
First, we must examine our own positions 
and privilege within the education system 
and work to deconstruct this system with 
our students. Second, we must normalize 
indigenous ways of knowing, being, and 
learning in our classrooms. Our teaching 
should actively demonstrate the dominant 
mindset that makes western, Eurocentric 
ways of knowing and being the 
unquestioned and unquestionable norm, 
is just one of many valuable perspectives 
(Battiste, 2014). 

Teachers must question the system in 
order to help indigenous students succeed 
within it. We cannot measure vibrant 
learning spirits in the same way that we 
measure graduation rates, but we must 
nourish the former before we can hope to 
increase the latter. 

This article is a summary of a longer piece. 
To read the whole article go to Megan’s 
blog at https://madamethom.wordpress.
com/aboriginal-education/. 
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EVEN THOUGH CUTBACKS are 
the order of the day in BC’s public 
education system, alternate 
learning programs thankfully still 
exist in many school districts across 
the province.

One such program flourishes in Powell 
River and two teachers, Ryan Barfoot and 
Karin Westland, are instrumental to its 
success. With backgrounds in environmental 
education, teaching students about the 
outdoors and ecology is a natural fit for these 
enthusiastic and dedicated teachers.

Barfoot explains that while outdoor and 
ecological education involves hands-on 
learning, it is more encompassing than 
kids acquiring skills about the outdoors. 
“Ecology is a science, but it is also a world 
view that is about a series of relationships 
and interconnected systems. Stemming from 
this framework, we teach in a cross-curricular 
manner and believe in integrating the parts 
to form a greater whole.” 

Derived from Greek, “ecological” means the 
study of home. And that is what Barfoot 
and Westland do, they teach their students 
about the surrounding built and non-built 
environments, how they are interconnected, 
and how actions impact each other. They 
use this ecological lens as a way to see and 
understand both the non-built and built 
worlds.

Barfoot points out that the Tla’amin First 
Nations have been practicing ecological 
pedagogy on the Sunshine Coast for 
thousands of years.

“We always ask if we can do our work on 
their territory. We try to implement the 
principles of indigenous education and work 
with the community and elders. Having an 
elder in residence as part of our program is 
also important for us.”

There are three components to the district’s 
outdoor/ecological programs. While students 
living outside of the district are invited to 
enrol in the programs, priority is given to 
local students.

Coast Mountain Academy (CMA) is a 
certificate, credit granting, semester program 
which bases its teaching on providing 
students with adventure activities to help 
students develop character, citizenship, and 
leadership skills. The program runs from 
February to June and typically enrols 14 to 
18 senior secondary students. CMA is unique 
because unlike many academies in the public 

Classrooms 
without walls

by Susan Croll, Editor, Teacher Newsmagazine

Ryan Barfoot and Karin Westland teach in 
the Outdoor/Ecological Programs in Powell River.

For more information about these Powell River programs, 
please visit http://www.outdoors.sd47.bc.ca/#  

 or WildBC http://hctfeducation.ca/wildbc/ 
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system that charge fees, CMA does not. So 
far, it is fully funded by the school district, 
partners, and grants.

Students participate in outdoor activities 
from Monday to Thursday and return to a 
local high school on Friday to complete their 
academic work. Barfoot says that there isn’t 
just one “type” of student who enrols in 
CMA. “It’s an open program and all kinds 
of kids enrol, from those who are highly 
academic and want to go to med school 
one day, to students who are struggling 
and who may not fit well in the typical 
classroom.”

He says that once June rolls around, the 
students have grown by leaps and bounds, 
and that their confidence levels soar. 
Their final project—the equivalent of an 
exam—is always the same: the students 
must independently plan and organize 
overnight eco-adventure camps for all 
Grade 7 students in the district. “The CMA 
students really come into their own. They 
are steering the ship and they’ve become 
incredible role models and are making the 
transition from teens to young adults.” 
WildBC has been a supporting partner on 
this component of the program.

The Leadership Ecology Adventure Program 
(LEAP), the most popular of the programs, 
takes place in the summer and consists of 
10 days of intensive leadership centred 
on an outdoor journey, either by canoe, 
sailboat, kayak, paddleboard, or foot. In 
other words, the journey is self-propelled, 
an apt metaphor for building strong and 
resilient youth. LEAP welcomes students in 
Grades 9–12 and has the capacity to enrol 

around 24 students, even though some years 
they receive more than 300 applications. 
Students are divided into cohorts and each 
student becomes “leader of the day” once 
during their journey and is in charge of all of 
the logistics and decisions for that day. One 
teacher accompanies each cohort on their 
journey.

Barfoot says that LEAP used to be free 
but the district now charges for food and 
accommodation. Students in Powell River 
can ask to have the fee waived, but not 
students from outside the district.

While Westland works as a part-time music 
teacher in Powell River, she is also a teacher/
mentor for the Outdoor Curricular Support 
Program, working with teachers who want 
to learn about teaching from an ecological 
perspective. Her position is funded by 
the district while WildBC, a longstanding 
environmental education program of the 
Habitat Conservation Trust Foundation, pays 
for teacher release for in-service.

Westland says that about 95% of elementary 
teachers in Powell River have attended 
day-long workshops that take place at the 
district’s newly built Powell Lake Outdoor 
Learning centre. Besides learning about 
the tenets of ecological education, they 
are also integrating some of the new draft 
curriculum using an outdoor learning 
framework.

The Sustainability Toolbox is another credit 
program for secondary students funded 
by the Ministry of Education and Metro 
Vancouver. Students from 11 schools enrol in 
a sustainability studies course which focuses 

on aligning student passion with leadership 
skills and regional issues.

Despite the popularity of these outdoor/
ecological programs, Barfoot and Westland 
are concerned that ongoing underfunding 
by the provincial government is putting 
pressure on programs like the Coast 
Mountain Academy and LEAP. 

“Funding is always a challenge,” says 
Barfoot. “Like other teachers in BC, we go 
the extra mile to make our programs work. 
We’re always looking for partnerships or for 
grants.”

And because they are not part of the 
traditional core of public education, 
programs such as theirs are vulnerable. 
Even though our board really values this 
work, “We always have to justify ourselves 
because we are out of the box. With 
declining enrolment added to budget cuts, 
there is a level of competition for finite 
resources. We are really focused on building 
partnerships. In nature, diversity builds 
resilience. What can we learn from this 
approach? I think we all need to break  
out of our silos to support each other,” 
Barfoot says. 

The lack of funding, however, will never 
change Barfoot and Westland’s perspective 
about the outdoors as an unsurpassed 
learning environment. Barfoot says, “The 
natural environment just lends itself to 
learning. And as a teacher, I want to create 
a better world. I want students to always 
ask the ‘why’ question. I love the outdoors; 
it is a dynamic and engaging learning 
environment. It is my favourite canvas.”
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CLEAN AIR for our students
Two Kitimat teachers take a corporate giant on in court

by Lis Stannus

TWO YEARS AGO ON APRIL 1, 2013, I participated in a community 
consultation meeting on proposed sulphur dioxide increases in 
Kitimat, where I live and teach. I had paid scant attention to notices 
regarding the modernization of Rio Tinto Alcan, owners of the 
new aluminum smelter, and their plan to increase sulphur dioxide 
emissions. Working as a full-time Grade 1 teacher in a class full of 
diverse needs and trying to finish up a Masters of Education did 
not leave time to take much notice. However, at a social function 
for International Women’s Day, a colleague described attending a 
community consultation sponsored by Rio Tinto Alcan. The aluminum 
producer was intending to increase sulphur dioxide on a daily basis 
from 27 metric tonnes per day to up to 42 metric tonnes per day.

According to Rio Tinto Alcan, this emission 
increase was no cause for great concern and 
they assured everyone they had a plan to 
deal with it. My colleague urged everyone to 
attend a consultation meeting and four of us 
convinced Rio Tinto Alcan to accommodate 
one last consultation. What I heard and saw at 
this consultation motivated me to get involved. 
What is modern about building a new smelter 
that increases pollution? Two years later, my 
colleague, Emily Toews, who suffers from 
asthma, and I are taking the Ministry of the 
Environment to court for allowing Rio Tinto 
Alcan to increase the amount of sulphur 
dioxide they release into our air.

Sulphur dioxide is known to cause an 
increase in asthma, chronic obstructive 
pulmonary disease, and other respiratory 
ailments. I reviewed an extensive report 
provided by Rio Tinto Alcan that stated 
that 12% of Kitimat residents already had 
respiratory issues and with the increased 
emissions this could worsen. They said 
they would implement an Environmental 
Effects Monitoring Plan over six years to 
study the effects of the pollution increase 
on human health and the environment. 
If people, trees, vegetation, water and 
soil were harmed, then they would take 
steps to reduce the emissions—but only 
after six years. As I listened, I kept thinking 

that I never agreed to this arrangement. 
How could this even be permissible. Why 
was I even bothering to live a healthy 
lifestyle if the provincial government allows 
companies to go ahead and pollute?

A connection to the land
Two childhood experiences influenced 
my decision to take on the government: 
growing up as the daughter of immigrant 
Ukrainian parents, and the caring and 
kindness of my teachers. My parents were 
Ukrainian war refugees who knew what 
going without meant. As children, they 
managed to survive the famine imposed by 
Stalin on Ukrainian people and then Hitler’s 
invasion of the Ukraine during World  
War II. Because of their experiences my 
parents made sure we always had a secure 
food source. Most of our food was either 
grown or raised on the several parcels of 
farmland they worked. My childhood years 
were spent roaming freely, helping my 
parents tend a garden and any animals 
raised for market. We spent blissful times 
swimming in the river and lakes with a 
gaggle of neighbour kids. We experienced 
freedom, fresh air, clean water, and a strong 
connection to land.

Emily Toews (L) and Lis Stannus
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Growing up also had a dark side, which 
fuels me as a teacher to do my best, to 
never assume anything, and to place 
myself in other people’ shoes. My family 

experienced long periods when my mother 
was unable to function because of chronic 
health problems. It was hard on everyone 
in the house: me, my father, and two 
siblings, six and twelve years older than 
me. Community support was limited and 
my mother, because of her scant English, 
couldn’t explain what was troubling her. As 
new immigrants they had no family to turn 
to. At times I needed to be placed in the 
care of neighbours who never seemed to 
mind taking care of an extra child, even for 
extended bouts of time.

Teachers and administrators took me to 
after school extra-curricular activities, and 
the school library was always open even at 
the end of the day so I could take a book 
home. Teachers turned the other cheek 
when I was absent or I couldn’t complete 
assignments. Understanding, not harshness, 
was the basis for judgment. Their kindness 
and compassion have stayed with me, and 
now I want to show my students the same.

As a Grade 1 teacher in a northern 
community I draw on my experiences as 

Sulphur dioxide emmissions from Rio Tinto Alcan in the Kitimat valley.

December 2011 Rio Tinto Alcan, one of the 
world’s largest mining companies, announces 
it will invest billions of dollars to modernize 
the Kitimat smelter, increasing aluminum 
production by 48% 

April 23, 2013 Ministry of Environment 
grants Rio Tinto Alcan a permit to increase 
daily sulphur dioxide (SO2) emissions from 27 
metric tonnes to 42 metric tonnes

October 31, 2013 Kitimat teachers Lis 
Stannus and Emily Toews are the only two 
individuals out of a group of six who are 
granted status for the right to appeal the 
MoE’s decision. Initially, the other four were 
denied standing but the BC Supreme Court 
overturns the decision. The Environmental 
Appeal Board again did not grant standing to 
these four appellants on April 17, 2014.

March 2015 Unifor Local 2301, representing 
workers at the smelter, files for a Judicial 
Review in the Supreme Court of British 
Columbia to challenge the decision to allow 
Rio Tinto Alcan to increase emissions without 
installing sulphur dioxide scrubbers

April/May/June 2015 Appeal hearing 
is scheduled for two weeks in Victoria and 
two weeks in Kitimat with lawyers from the 
University of Victoria Environmental Law 
Centre and Smithers set to argue the case.

For further coverage on this story, see  
http://goo.gl/Uy6yY7 and http://goo.gl/dq2Ef4

a child in day-to-day interactions with 
students and parents. I get great joy in 
connecting with proud parents bringing 
their young children to school. I teach many 
children growing up in families facing 
obstacles, children whose parents didn’t 
have the best start themselves but who 
are really trying to do their best for their 
families. I teach children with behavioural 
and learning challenges that hopefully I 
can help, given the limited resources in 
our education system. Working with these 
families and teaching their children has 
given me the impetus to step forward to 
speak out against increased sulphur dioxide 
emissions in our community. 

Because their bodies and brains are still 
developing, children are vulnerable to 
air pollution. Their small body mass also 
increases the concentration of pollution 
absorption. A growing number of studies 
show pollution is linked to higher rates of 
autism and decreased brain function. 

The government directs teachers to teach 
children how to live in healthy ways, to take 
care of the environment, and to be socially 
responsible for others. Yet, by allowing Rio 
Tinto Alcan to increase their emissions, the 
government is contradicting what they tell 
us to teach our students. As a teacher, I can 
only go ahead in good conscience and say I 
do not agree with their decision. I want my 
students to grow up with the best chances 
they can have, and that includes clean air 
to breathe. These are the reasons I have 
become an appellant versus the Ministry of 
Environment (3rd party Rio Tinto Alcan).

Because their bodies and 
brains are still developing, 
children are vulnerable  
to air pollution. 
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A WARM round of applause
First-time speakers at the AGM
By Kevin Potvin, Burnaby teacher

AGMs are attended by 600 to 700 delegates 
from all the locals around the province. The 
meetings take place in large ball rooms with 
tables long enough to hold 25 or 30 people 
each. There are usually five microphones 
set up throughout the room. At front on 
a stage is the chair, who moderates the 
proceedings, and from where speeches 
and reports are made to the meeting. 
Cameras are set up on the microphones 
and a delegate speaking on a question 

or making a motion is projected 
on five large screens spread high 

around the walls of the room. 
A delegate’s voice is 
amplified loudly. 

“I didn’t look at my face 
on the big screens,” 
reported Katherine. 
“I had advice to 

just look at the chair,” she let on. “It’s 
interesting, it’s a real learning experience. 
I didn’t realize there was so much strategy 
included in the timing of speaking as well as 
what you’re saying.”

Renata Hyrman teaches Grade 4/5 in the 
Richmond local and was also a first-time 
speaker at this AGM. “I’d seen so many 
people do it, I thought it was time.” Renata 
said that when you feel very strongly about 
something, you should share it with the 
group. “It’s an empowering way to feel you 
have a voice.” Renata says she was able to 
pre-think what she was going to talk about. 
“It’s good to have a chance to commit to 

something before 
coming to the 
AGM. You need 

time.” 

For Carmen Woo, it was colleagues from 
her local and others who urged her to 
go to an AGM at least once. The New 
Westminster teacher thought “there’s a lot 
of engagement” on display on the floor. 
“Things move pretty fast. Then I caught up. 
But now I have a lot of questions,” Carmen 
said. She appreciated her table mates who 
gave her a lot of advice on how processes 
like voting works. 

“What made me come,” Carmen says, 
“are all the education cuts. I saw my local 
president every day during the job action 
coming and talking to us. Seeing all that 
work being done on our behalf, I just 
thought, it’s time.”

Brett Jasch from the Sunshine Coast local, 
also a first-time speaker, thought about 
democracy as a spirit. “It’s heartening to see 
so much engagement,” he said casting his 
gaze around the floor of the meeting. 

“It was exciting!” reflected Myrna 
Boorman. Myrna teaches Spanish and 
French in the Comox district. “I was coached 
to say it was my first time and the applause 
was very encouraging.” The tradition at 

BCTF AGMs is for a warm round 
of applause when first-time 

speakers at microphones 

“Scary,” said Katherine Trepanier, after a thoughtful 
hesitation. Katherine teaches French immersion Kindergarten 
in the Prince George local. She was reflecting on her first 
time at the microphone on the floor of her first BCTF Annual 
General Meeting, in downtown Victoria.



say so after introducing themselves by 
name and local. “You should attempt it,” 
Myrna would say to fence sitters, “because 
sometimes the question gets called before 
you get in front of the mic!” 

Wayne Della Siega, also of Comox, 
found the experience of speaking at the 
mic for the first time “very empowering. I 
loved it,” he said. “People were respectful 
and everyone wanted to hear.” He also 
admitted he was nervous. “You have to talk 
slower. You’re thinking sentences ahead. I 
encourage others to try it.”

“It was great, very exciting,” agreed Derek 
Cockran from the Burnaby local. “I was 
just looking at the chair,” Derek offered. 
“I made a motion to call the question!” he 
laughed. The motion is a procedural call any 
speaker can make if they feel both sides of 
a question have been thoroughly heard. It’s 
important meetings move along because 
the three-day meeting needs to consider 
and pass, amend, refer, table, or reject 
over 100 resolutions and BCTF Executive 
Committee recommendations. 

“It’s a little scary,” thought Cecelia 
Griffiths who teaches in the Chilliwack 
district. “In my particular case, I was 
speaking about a very emotional issue,” 
she related. “The thing that had been most 
encouraging was the support of my local. 
They gave me the guts to do it.”

Andy Hawks advised, “if you need to 
say something, get up and say it.” The 
Central Okanagan tech ed teacher said he 
was nonetheless “a little nervous.” Tom 
Harbour, a Central Okanagan counsellor, 
agreed. “It’s a little intimidating. There’s 
lots of adults in the room!” He pointed out 
that this is the venue where you can come 
to be heard on the provincial level. 

Sue Cook, a Vancouver elementary teacher, 
was “very nervous!” But she said she 
was “so excited, so honoured to speak.” 
She thought, all in all, the experience of 
speaking at the AGM felt wonderful. “It’s 
so inspiring when you have crossed that 
threshold. It’s something of an initiation, it’s 
a sharing of our voice.”

“It’s very empowering,” offered Karin 
Abel who teachers Kindergarten in the 
Coquitlam district. “You have a voice in a 
large organization.” Karin pointed out she 
is a fairly new teacher, at seven years of 
service, and loved seeing so many leaders 
from across the province. “People should 
definitely do it,” she advised. “It’s a very 
supportive environment and you could 
potentially shape the BCTF for decades to 
come. It’s an incredible feeling.” 

Holly Smith is a TTOC from the Prince 
George local. She thought speaking for the 
first time wasn’t so hard. “I only had to look 
at half the room,” she laughed, pointing 
out her delegation’s table was far to one 
side. “It’s easy for TTOCs to get lost early in 
their career, so I’m diving in.” She credited 
her local colleagues, “who were fantastic” 
for bringing her on board. 

Scott Susin from the Mission local thought 
the experience of speaking for the first time 
was “a little nerve-racking at first,” but he 
got a lot of support “from my people.” 

There were many more first-time delegates 
and first-time speakers at the AGM, more 
than we could keep up with during the fast-
moving meeting. On the other hand, amidst 
all the new speakers we found Evan Orloff, 
“last-time speaker!” he laughed. Evan has 
attended 32 AGMs and, though some may 
doubt the constant presence, he claims this 
one will be his last. 

Orloff certainly remembers his first time 
speaking, back in 1982. “It was at the Hotel 
Vancouver. I moved the placement of a 
comma,” he chuckled. “My motion passed!” 
His advice? “Get over the nerves and get up 
and say it. Your voice is important. The time 
passes by. Choose your spot.” 

And, remember, whatever you’re feeling as 
you wave your card for the chair’s attention 
to get on the speaking-order list, and then 
mentally rehearse your point, absolutely 
everyone in the room was once at their 
first AGM. Almost all of them would be 
able to recall the applause of the room 
when they stepped up the two stairs to 
the microphone stage, leaned into the 
spotlight, saw their face loom large on the 
screen, stated their name and their local, 
and said the phrase, “first-time speaker!” 
No matter how small you feel inside in that 
moment, your voice is loud and clear at the 
next BCTF AGM. 

The tradition at BCTF AGMs is 
for a warm round of applause 
for first-time speakers.
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Defeating censorship, supporting school libraries, 
and PROTECTING PROFESSIONAL AUTONOMY

ONE OF THE BRIGHT SPOTS for the Langley Teachers’ Association 
this past school year is our work and our success supporting 
teacher-librarians. In November the LTA received a request to meet 
with an entire school staff.

LANGLEY TEACHERS  
win library grievance

In the fall of 2007 I was hired as a teacher-
librarian in Langley. By this time, cuts to 
non-enrolling teachers, including teacher-
librarians, were in full swing thanks to the 
contract stripping by the BC government 
five years earlier. 

When I was hired, I was on the executives 
of the Canadian Library Association and 
the Canadian Association for School 
Librarians. I also taught in the Teacher- 
Librarianship diploma program at UBC 
and the Teacher-Librarianship Masters’ 
Program at the University of Alberta. This 
gave me a platform to speak and address 
issues on budget cuts to school libraries 
as well as the closure of school libraries 
across BC. 

In May 2011, I was elected first vice-
president for the Langley Teachers’ 
Association (LTA) and would not be at 
my school come the fall. Coincidentally 
or not, my school decided to close the 
library in the upcoming school year and it 
would be the first high school library to 
close in Langley. In September, the library 
was indeed closed, but only for a month. 
After parents expressed loud concerns, 
the school administration reopened the 
library and hired a library tech to do the 
work, expecting them to do the same 
work as a teacher-librarian.

The LTA launched a grievance because 
we felt the work expected in the library 
equated to contracting out the teacher-
librarian position. The board disagreed 
but we persisted and built a solid case 
that the BCTF was willing to take to 
arbitration. 

The board agreed to conclude the matter 
in 2013 and to post a new teacher-
librarian position at the high school. They 
also consented to conduct a district-wide 
review of teacher-librarian services in 
consultation with the LTA. Lastly, they 
acknowledged that it was inappropriate 
for library techs to undertake the work 
responsibilities of a teacher-librarian.

Richard Beaudry is
first vice-president of the 
Langley Teachers’ Association

Imagine our shock when we were told 
the school library was effectively closed 
and that books would be sorted into 
reading levels. Significant sections of the 
library, reading room, and even teachers’ 
personal collections were to be culled or 
levelled. 

We immediately filed two grievances, 
one regarding the culling and levelling of 
books. The second grievance dealt with 
administrative practices that interfered 
with professional autonomy. We worked 
with the board for immediate changes, 
but it took several weeks for the practices 
to halt entirely.

The LTA saw this “levelling” as censorship 
and we sought assistance from provincial 
and national library organizations. We 
included references from local, district, 
national, and international bodies 
opposed to censorship in our grievance 
letter. The BC Civil Liberties Union, for 
example, has information pertaining to 
challenges to books in BC Libraries: 

“There must be sufficient evidence 
of significant opposition to the 
material before the review process is 
commenced...”

We are pleased that we were successful 
and our grievance settlement includes 
these gains for members: 
• The teacher-librarian was rehired at 

.4 FTE, with .2 becoming a district 
teacher-librarian position

• The library-technician position 
was retained

• The school library received 
funds to compensate for the 
removal of books 

• Teachers were compensated 
for culled personal reading 
materials

• Teachers were provided 
release time to assess the 
library collection and order 
new purchases

• The board convened a library group, 
including the LTA president and 
vice-president, along with teacher 
librarians to create a district school 
library plan

• The board agreed to provide the 
Langley Board of Education with new 
Administrative Procedures to consider 
and vote on at the last board meeting 
in June 2015

• The superintendent wrote a letter 
to the LTA committing to written 
policy(ies) and/or administrative 
procedures addressing the issues of 
reconsideration and the selection of 
library materials

• The board committed to creating a 
“request for reconsideration” form. 

The school staff, local members, and 
LTA executive feel supported and 
encouraged when union activism leads 
to a strengthened contract defended by 
the grievance procedure. This grievance 
and its resolution showed us once again 
the importance of good collective-
agreement language on professional 
autonomy. Furthermore, we would not 
have had a process to defend ourselves 
and put forward our resolutions without 
the grievance procedure. Our success is 

evidence of the value of 
a strong, active, and 

member-focused union 
for teachers in British 
Columbia.

Gail Chaddock-
Costello is president 

of the Langley 
Teachers’ 
Association, and 
a Member-at-
Large on the 

BCTF Executive 
Committee

Joshua Berson photo

HERE’S THE THING
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What brings JOY to your life?
by Lucinda Tooker, teacher-librarian, Maple Ridge

I AM ALWAYS OVERJOYED after a reading session with 
primary students, and I have found there are many stories to 
inspire joy and happiness.

The Feel Good Book by Todd 
Parr (ISBN 9780316043458) 
could inspire a brainstorming 
session about what brings joy 
to students’ lives. Starting with 
a bubble bath or making a new 
friend, students could itemize 
endless lists about how they 
make themselves feel good. 
Imagine a wall covered with 
joyful activities!

How could you contribute 
to other people’s happiness 
and self-satisfaction? There 
are many ideas in Have 
You Filled a Bucket Today? 
By Carol McCloud (ISBN 
9781933916163). The story 
concludes with the reminder 
that, “…(W)hen you fill 
someone else’s bucket, you fill 
your own bucket, too.” There 
is also a storybook entitled, 
How Full is Your Bucket? for 
Kids (ISBN 9781595620279) 
which teaches the concept of 
bucket-filling.

In my opinion, the happiest 
two words ever spoken 
over the radio waves are 
“Snow day.” In Werner 
Zimmerman’s book, Snow Day 
(ISBN9780590124850), a family 
is awoken by a snowy silence, 
yet they must wait until they 
hear those magic two words. 
Then, they joyously burst 
outside for a day of excitement 
with their dog Mupps. By 
suppertime, they can hardly 
keep their eyes open. The 
watercolour and pencil 
illustrations beautifully capture 
the light of a town that has 
been snowed under.

What would you call a day 
when every answer is “Yes”? 
The answer is in Amy Krouse 
Rosenthal’s Yes Day! (ISBN 
9780061152597). No matter 
the request, the little boy in 
this story gets his wish. The 
illustrations tell most of the 
story … For example, at the 
grocery store, he asks, “Can I 
pick?” and, on the following 
page, the cart is illustrated with 
10 giant boxes of sugary cereal. 
I like to share this book after 
reading and discussing  
17 Things I’m Not Allowed to  
Do Anymore by Jenny Offill 
(ISBN 9780375835964).

In Blackout by John Rocco (ISBN 
9781423121909) a normal hot, 
summer’s night turns into a 
delightful night of “family time” 
when the power goes out. The 
youngest child seems to wish 
he could have that connection 
again, after everyone gets 
back to their normal state of 
busy-ness when the power is 
restored. So, he flicks off the 
lights and they come together 
again. This book is almost 
wordless, more like a graphic 
novel than a picture book, but 
the city and the family’s joy is 
conveyed in the comic book-
style illustrations.

KID’S LIT
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TRAVEL/VACATION

MAUI Great S Kihei location, 1 bdrm. with 
ocean view, across from great beaches. For 
more information 209-599-5248 or  
www.maui342.com 

PUERTO VALLARTA Bright, clean, quiet, 1 
bdrm. 2 blks from beach, downtown, $350/
wk., $895/mo. (May-Oct.), $1,395/mo. (Nov.-
April). 604-608-4268, debemc@hotmail.com

FRANCE FRANCE 2015/2016 holiday rental. 
Well renovated converted barn & stone 
houses in ancient, traditional vineyard 
village, SW France. Great walking, cycling, 
food, wine, Cathar castles. C$811/ C$1115/
wk. couple or family/children under 18.  
Email: mjcapper@hotmail.com  
Visit: www.ourhouseinfrance.com.au

FRANCE Alsace and Vosges Mountains, 
3 bdrm. Heritage house on wine route, 
furnished, modern kitchen, 45 min. From 
Germany, 35 min. From Switzerland. C$550/
wk., mano936@gmail.com

LANGUEDOC, FRANCE Self-catering 
village house sleeps 8. 4 bedrooms 3.5 baths. 
Hidden courtyard with private pool. Contact 
Dannielle info@athosdumidi.com

GREAT HOLIDAY RENTALS In S. France 
near Monttpellier. Mediterannean C14 
house 2 bed, 1½ bath, $800/wk. Studio 
$650/wk garage, terrace internet  
www.ruemontbel.com, saliejohnson@shaw.ca

FRANCE Ultimate vacations, privately 
owned, beautiful furn. 1 bdrm. Central Paris. 
Wkly/mthly. 604-738-1876, 604-879-4936, 
Irene.roland@gmail.com

WHISTLER Better than a hotel. 1 BDR, 2 
bath at Creekside. Lge, lux Condo, all mod 
amen. Avail Xmas break – NY. Great rates! 
For pics/info ddunn@sd38.bc.ca

OSOYOOS Spirit Ridge Resort – Fall/Winter/
Spring $70/night; June $120/night; July/Aug 
$1250/wk. jwsmith@sd78.bc.ca or  
604-798-1517.

CULTUS LAKE 3 bdrm. cabin, steps from 
the beach. $1,000/wk. Weekly rentals only. 
604-847-0780. 

BAMFIELD Go fishing, kayaking, storm 
watching or just relax at this west coast 
modern home in Bamfield. Rental suite 
sleeps 9, has 2 bathrooms and a private dock 
with lots of deck space. Spectacular view of 
Port Desire. towerrd302@yahoo.com

FOR RENT/EXCHANGE

LANGLEY 3 bdrm. furnished home. July/
August. $1,100/mo., 778-918-5771.

HAIDA GWAII House exchange! Visit and 
enjoy beautiful and peaceful Haida Gwaii 
with its pristine beaches and landscape 
perfect for surfing, hiking, kayaking, 
camping and gathering food. Responsible 
and clean family of four with 3 room, 2 
bathroom house with private yard close to 
the beach. Summer house exchange. Would 
prefer Van. Island or Okanagan. Contact 
tgates2053@gmail.com

WANTED 2 bdrm., Kitsilano area, prefer 
furnished, max. $2000/mo. Retired teacher. 
Mjanzen10@hotmail.com

2 BEDROOM SUITE for rent, 1.5 
bathrooms, ground floor, own entrance. 
Vicinity Argyle Drive, Vancouver, $900 per 
month. Tel: 604-327-7694

MISCELLANEOUS

FOR SALE  Royal Aloha Vacation Club 
membership. 1 bdrm. Condo, 1 week 
annually + 2 available now. Asking $3,500 
USD OBO. successbuilder@shaw.ca

RESOURCE Negotiating the twists and 
turns of teaching, visit www.teachersmart.ca

PENSION QUESTION? Ask Arnie—now 
retired and available for expert, personal, 
one-to-one consultation including pension 
estimates, options, bridge, CPP/OAS, and 
pension splitting. Reasonable rates. Call 
Arnie Lambert at 604-354-5624 or email 
arnielambert@shaw.ca

RETIREMENT GARAGE SALE Resources 
across the curriculum areas for intermediate 

and middle school grades, music specialist 
resources including CDs, and French. Like  
new at garage sale prices. May 30: 9 a.m.–2 
p.m. 2474 Magnolia Crescent, Abbotsford. 
Contact: 604-309-6929.

SCHOOL IS EASY In-home tutoring agency  
is seeking certified teachers in: Lower 
Mainland, Fraser Valley, Victoria, Comox 
Valley, Central Okanagan. Forward resume  
to tutor@schoolseasy.com or  
call 1-877-ITS-EASY (483-3279)

FOSTER PARENTS NEEDED Vancouver 
Aboriginal Child and Family Services 
(VACFSS) is seeking skilled caregivers who 
are interested in caring for babies. We need 
foster parents who can provide a safe, caring, 
and stable home. Those interested must be 
skilled in caring for infants who may present 
a variety of medical and/or developmental 
delays. Foster parents must be committed 
to raising the children in the children’s 
Aboriginal culture. Caregivers interested 
in providing care for our Aboriginal babies 
would receive compensation, professional 
support and ongoing training. We invite 
Aboriginal and non-Aboriginal applicants to 
apply. For more information, please call  
604-216-7447 or visit www.vacfss.com.

JOIN BURNS BOG CONSERVATION 
SOCIETY for school field trips, $150.00/class. 
Have your students experience the outdoors. 
English or French offered. Order For Peat’s 
Sake $39.95, A Crane s Eye View $29.95.  
www.burnsbog.org, education@burnsbog.org 
Call 604-572-0373.

SCHOOL TATOOS Temporary tattoos  
printed with your school’s art. 1000 Tattoos 
$129, Free Graphic Service and Free Tattoo 
Proof. Website: www.schooltattoos.ca,  
Email: info@schooltattoos.ca or  
call (613) 567-2636.

CLASSIFIED ADS
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Our futures are not
determined simply by

what we do but how
and why we do it. 

www.makeafuture.ca  |  @makeafuture
new jobs are being added everyday

Search for career opportunities 
in BC’s 60 public school districts 
on www.makeafuture.ca 

EDUCATORS
Teachers | Special Ed | Tech Ed | French Immersion

EDUCATIONAL ADMINISTRATORS
Superintendents | Principals | Vice Principals

SUPPORT STAFF & ASSOCIATED PROFESSIONALS
Educational Assistants | Speech Therapists | Trades

EDUTALKS SEMINARS announces their 
2015 Summer Series in Vancouver: Monday, 
August 24—5:30–9:00 p.m. Sharon Selby—
Understanding Anxiety and Management 
Strategies (for parents and professionals) 
and Special Guest, Tamara Taggart, CTV 
News. Tuesday Aug 25—9 a.m.–12 p.m. 
Penny Shepherd-Hill—Dispelling Myths 
of Dyslexia—research and evidence-
based practices (for all teachers, special 
educational assistants, parents and anyone 
interested in understanding students with 
language-based learning issues.) More info, 
online payment and registration available 
at: www.edutalksseminars.com, Inquiries: 
edutalksseminars@gmail.com

TeachBC
Your go-to site for BC teaching resources
Des ressources pédagogiques conçues pour la C.-B.

What is TeachBC?
• Online resource of teaching 

materials, lessons, and research 
relevant to K–12 BC curriculum.

• Allows users to download, 
upload, and share resources.

• Search by subject, grade, 
resource type, title, description, 
language, and more.

Visit teachbc.bctf.ca 

YEARS 
OF SIMON FRASER UNIVERSITY AND THE FACULTY OF EDUCATION

YEARS 
OF MATHEMATICS EDUCATION GRADUATE PROGRAMS

EVENING 
OF CELEBRATION FOR OUR MATHEMATICS EDUCATION ALUMNI

Join us for a Mathematics Education  
alumni reunion on September 24, 2015

www.sfu.ca/education/math50
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We know how hard you worked to reach 
graduation day, and now it’s time to  

celebrate your accomplishments. We wish  
you a happy and successful future.

A message from your teachers, members of the 
(insert local here) Teachers’ Association

Congratulations to 
the grads of 2015!
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ENRICHMENT EXPERIENCE: September 17, 2015 
Bring your class to experience the science of amusement park fun!

2 EASY WAYS TO REGISTER:   
phone: 604-252-3663  •  email: groupsales@pne.ca

www.pne.ca/education

CURRICULUM 
AVAILABLE 

FOR GRADES 
4-12

amusement park science ad – adminfo
7.5 in x 4.9 in
fall 2015
marketing:Data:MKTGMAC:back up drive:ADS:2015:BCTF Teacher Magazine:Science Days - Fall:PL15-Science-BCTF-Fall

MAY 
May 25 Vancouver 
UBC MEd Info Session: Critical Pedagogy 
and Education Activism
Location: VESTA, Room B 2915 Commercial 
Drive. This program emphasizes engaged 
and sustained intellectual education 
activism, informed by critical pedagogy 
along with research, teaching, and 
evaluation methods that transform schools 
into laboratories of democracy for the 
21st century. Session will take place from 
4:00-5:30 p.m. Learn more about applying 
to become a UBC graduate student. 
Contact linda.haftner@ubc.ca, for more 
information: http://ow.ly/KN5HU

JUNE
June 1 Vancouver 
UBC Summer Institute in Outdoor 
Education: Challenge and Initiative 
Games
Gain the skills you need to shine as a camp 
counsellor. June 1 to 5 EDCP 467B 93A. This 
course explores the creation of experiential 
learning and group cohesion through 
the use of team building activities, ropes 
courses, icebreakers, group activities, games 
and trust activities. Learn more at  
http://ow.ly/Kp3Dn

June 29–July 17 Quebec City
Institut de Français, UBC à Québec
Location: Quebec City. Institut de Français, 
UBC à Québec, French Bursary Program for 
Teachers. This French immersion program is 
intended for all teachers and administrators 
interested in learning or improving their 
French language skills. 
Visit http://quebec.frenchcentre.ubc.ca, 
email: french.centre@ubc.ca or call toll-free 
1-866-528-7485.

JULY
July 6 Vancouver
IDSC Summer Institute: Children’s Sleep 
Research to Practice
IECER and Infant Development and 
Supported Child Development Summer 
Institute: TAKING YOUNG CHILDREN’S SLEEP 
SERIOUSLY: FROM RESEARCH TO PRACTICE 
with Dr. Wendy Hall, University of British 
Columbia. Course runs July 6–17 (a.m.). 
Register by May 25, 2015. For credit or non-
credit (ECED 380A or ECED 565J non-credit). 
Details: http://earlychildhood.educ.ubc.ca/
sites/earlychildhood.educ.ubc.ca/files/u9/
IDSC_2015_Flyer.pdf  
Academic information iris.berger@ubc.ca 
Registration pro-d.educ@ubc.ca

July 6–17 Vancouver
IECER Summer Institute: Physical Literacy, 
Active Play ECE (Primary)
Promoting Physical Literacy Through Active 
Play In Early Learning Environments with 
Dr. Amanda Froelich-Chow, University 
of Saskatchewan Course runs daily July 
6–17 (p.m.), registration by May 25, 2015. 
Register for credit or non credit, details: 
http://earlychildhood.educ.ubc.ca/sites/
earlychildhood.educ.ubc.ca/files/u9/IECER_
SI_2015_Flyer.pdf Academic information 
pro-d.educ@ubc.ca

July 7 Vancouver
Inquiry Summer Institute
A two-day intensive working session for 
leadership teams interested in making 
inquiry-informed and innovative practices 
a way of life in your school and district 
settings. Visit the program website to learn 
more http://ow.ly/KvjOB

OCTOBER
October 20–24 Victoria
British Columbia Teachers’ Institute on 
Parliamentary Democracy
The Legislative Assembly of British 
Columbia offers BC teachers a unique 
professional development program at 
the Parliament Buildings in our provincial 
capital. Learn about parliamentary 
democracy and become champions of 

citizenship education. You will return 
to your school with an enhanced 
understanding of British Columbia’s political 
system. You will meet with the Speaker of 
the House, MLAs, senior public officials, 
and have a behind-the-scenes tour of your 
Parliament Buildings. You will also have 
plenty of opportunities to collaborate and 
share with your colleagues from across the 
province! The deadline to apply online for 
the Fall 2015 session is June 30, 2015. Please 
visit the Legislative Assembly’s website for 
more information: http://www.leg.bc.ca/
info/bcti/index.asp

October 22–24 Whistler
BCAMT Northwest Math Conference, 
“Scaling New Heights”
BCAMT Northwest Math Conference is 
offering Keynotes Ron Lancaster, Egan 
Chernoff, and Simon Singh. Featured 
speaker: Fawn Nguyen, Andrew Stadel, 
Robert Kaplinsky, Geoff Krall, Carole 
Fullerton, Janice Novakowski, Elham 
Kazemi, Allison Hintz, Peter Liljedahl, and 
Kim Sutton. Early bird cost: Member (BCTF, 
WSMC, PSCTM, OCTM) (Before Oct 4, 
2015) $180 Standard Cost: $195. Pre-service 
teacher (before Oct 4, 2015) $80 Standard 
cost: $100 Non-member $190 $205. For 
more information visit  
http://www.bcamt.ca/nw2015/

PD Online Calendar
http://bctf.ca/PDcalendar

Changes/additions: msteele@bctf.ca

Future October PSA day:
2015–16: October 23, 2015

PD CALENDAR
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Canada Post Corp. Agreement No. 40062724
Return undeliverable Canadian addresses to 

BCTF, 100–550 West 6th Avenue,  
Vancouver, BC V5Z 4P2

email: newsmag@bctf.ca

PSAs are channels for members to exchange ideas 
on research, teaching strategies, curriculum development, 

and other shared interests.
Join a PSA. Go to BCTF—Provincial Specialist Association Online 

Membershipbctf.ca/PSAs.aspx 

Provincial Specialist 
Associations

TeachBC.bctf.ca  Membershipbctf.ca/PSAs.aspxbctf.ca

www.bctf.ca
https://bctf.ca/psa/join.aspx
http://teachbc.bctf.ca
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http://teachbc.bctf.ca/



