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This is your MAGAZINE
Do you enjoy writing? Have a story to tell? 

An event, topic, or issue you want your 

colleagues to know about?

If so, consider writing for Teacher.

We also welcome letters to the editor. If 

you have any thoughts about any of the 

articles you have read here and want to 

share your opinion with other teachers, 

send your letter to teachermag@bctf.ca.

For more information about magazine 

themes or to submit an article, contact 

Susan Croll, editor of Teacher,  

scroll@bctf.ca or 604-871-1877.

Teacher reserves the right to edit or 

condense any contribution considered for 

publication. We are unable to publish all 

letters we receive. Please keep your letter 

to a maximum of 250 words.

Deadlines for 2015–16 issues are:

March issue  January 15, 2016

May/June issue  April 15, 2016
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A number of strike-related Code of Ethics 
complaints arose out of our most recent 
job action. Most were dealt with through 
local processes and resolved successfully. 
Outstanding complaints were resolved by the 
BCTF Judicial Council. Hearing Panel decisions 
will appear in the March edition of Teacher.

Notice of AGM 2015
As required by The Society Act, the 
following formal notice of the 2016 
Annual General Meeting is made to all 
BCTF members pursuant to By-law 8.1 by 
publication in this edition of Teacher.

The 100th Annual General Meeting of the 
British Columbia Teachers’ Federation will 
be held at the Hyatt Regency in Vancouver, 
BC beginning on Saturday, March 12, 2016 
and continuing to Tuesday, March 15, 2016.

BCTF financial statements
The audited financial statements of the BC 
Teachers’ Federation are available online in 
the members-only portal: bit.ly/1K0bfxl

5

6

IN THIS ISSUE

10

12

16

24

26

2 TEACHER January/February 2016

mailto:teachermag@bctf.ca
www.bit.ly/1K0bfxl
mailto:scroll@bctf.ca
mailto:teachermag@bctf.ca
www.bctf.ca/newsmag


Celebrating the lives 
of dynamic colleagues
 
OVER THE CHRISTMAS BREAK, I was 
shocked and saddened to hear about the 
passing of Jennifer Wadge, our Federation’s 
Local President in Surrey. This was the second 
passing of a Local President in 2015. In August 
we lost Mark Bradshaw, our president in 
Mission. Mark was well-loved by the members 
of his local and had a very collegial relationship 
with other local presidents in his area of the 
province. He was well-known for his hospitality, his humour, and for 
being extremely welcoming to newer members of his local.

These two leaders, gone too soon, will be deeply missed. Our public 
education system has lost two incredibly strong advocates for teachers 
and students. 

Jennifer, who wrote a piece for this edition of Teacher, was a 
vibrant young leader with an immense passion for education, 
social justice, and the union. 

As president of our largest local these last few years, Jennifer led 
with grace, determination, and an unwavering commitment to 
improving the working conditions of her members and the learning 
conditions of Surrey’s students. Her strong advocacy and influence 
reached every corner of this province. 

As I mourn Jennifer and reflect on her many contributions to our 
union, I am heartened that she left us some of her wonderful 
wisdom and eloquence in this edition of Teacher. Her article, 
“Curriculum and Pedagogy” on page 9, is classic Jennifer in the 
best way possible. It’s a spirited defense of teacher autonomy 
and professionalism as they relate to the implementation of the 
new curriculum. 

She wrote, “As teachers, we are professionals who understand how 
best to teach to the diverse needs of our students. Understanding 
that the change to the curriculum is only a change to what we teach, 
gives us the freedom to make choices about whether or not we want 
to make changes to how we teach.” Right on Jennifer!

To Jennifer’s colleagues, friends, and family, in particular her parents 
Connie and John, I send my deepest condolences. Your daughter, 
sister, auntie, and friend was one of BC’s absolute best. Thank you 
for raising, loving, and supporting such an outstanding person. 

As we grieve for lost loved ones, I hope readers can find comfort in 
this poem by George Odell. 

Pour honorer la mémoire 
de collègues dynamiques
AU COURS DES VACANCES DE NOËL, j’ai été 
très choqué et attristé d’apprendre le décès de 
Jennifer Wadge, Présidente du local de notre 
Fédération à Surrey, le deuxième d’un président 
local en 2015. En Août, nous avons perdu Mark 
Bradshaw, notre Président à Mission. Mark était 
très aimé par les membres de sa section locale et 
avait une relation très collégiale avec les autres 
présidents des sections locales de sa zone. Il était 

bien connu pour son hospitalité, son humour, et pour être extrêmement 
accueillant avec les nouveaux membres de sa section locale.

Ces deux dirigeants, partis trop vite, nous manqueront. Notre système 
d’éducation public a perdu deux incroyablement forts défenseurs des 
enseignant(e)s et étudiant(e)s.

Jennifer, qui a écrit un article pour cette édition de Teacher, était 
une jeune leader dynamique, dotée d’une immense passion pour 
l’éducation et la justice sociale.

En tant que Présidente de notre plus grand local ces dernières années, 
Jennifer a mené avec grâce, détermination, et a fait preuve d’un 
solide engagement pour l’amélioration des conditions de travail de 
ses membres et les conditions d’apprentissage des élèves de Surrey. 
Elle a touché tous les coins de la province par son fort plaidoyer et 
son influence.

Alors que je pleure Jennifer et pense à ses nombreuses contributions 
pour notre syndicat, je me réjouis qu’elle nous ait laissé de sa 
merveilleuse sagesse et de son éloquence dans cette édition de 
Teacher. Son article, « Programmes et pédagogie » (page 9), est du 
Jennifer sous sa forme la plus pure. Son article défend vivement 
l’autonomie et le professionnalisme enseignant tout en faisant 
référence à la mise en œuvre du nouveau curriculum.

Elle a écrit : « En tant qu’enseignant(e)s, nous sommes des 
professionnel(le)s qui comprennent la meilleure façon d’enseigner 
aux divers besoins de nos étudiant(e)s. Entendre le changement du 
programme comme étant une simple modification de ce que nous 
enseignons, nous donne la liberté de faire des choix quant à savoir si 
oui ou non nous voulons apporter des changements à la façon dont 
nous enseignons. » En plein dans le mille, Jennifer !

Aux collègues, ami(e)s, et à la famille de Jennifer, en particulier ses 
parents Connie et John, je transmets mes plus sincères condoléances. 
Votre fille, sœur, tante, amie était l’une des meilleures de la Colombie-
Britannique. Merci d’avoir élevé, aimé, et soutenu une personne si 
exceptionnelle. 

WE NEED ONE ANOTHER when we mourn and would be comforted… 

when we are in trouble and afraid… when we despair, in temptation, 

and need to be recalled to our best selves again.

We need one another when we would accomplish some great purpose, and cannot do it alone…

We need one another in the hour of our successes, when we look for someone to share our triumphs...

And in the hour of our defeat when—with encouragement—we might endure and stand again.

We need one another when we come to die, and would have gentle hands prepare us for the journey. 

All our lives we are in need, and others are in need of us.

We need  
one another

By George Odell

MESSAGE DU PRÉSIDENTPRESIDENT’S MESSAGE
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Dr. Kristopher Wells
Great special issue of #BCTF Teacher 
Magazine on “Creating a Gender-
Inclusive School Culture” from 
@bctf.ca/TeacherNewsmag...#abed

marnie goldenberg
Great issue of @bctf’s Teacher mag and 
wonderful & comprehensive info on 
history & future of #sexed in #BC. Thx 
for sharing.

Janek Kuchmistrz
Terrific article that makes me proud of 
our #bced students!

CCGSD | CCDGS @CCGSD_CCDGS 
Ottawa, Ontario
Thank you @bctf @jimiker for standing 
up for LGBTQ youth. Merci @JimIker 
pour démontrer support pour les 
jeunes.

Museum of Vancouver @xtalkinthecity
Excellent issue of #Teacher : 
#gender expression #sexual 
health & the new curriculum 
@BCTF bctf.ca/TeacherNewsmag …

viviane gosselin @vivianegosselin
#history of sex #education provides 
great backdrop to understand new 
curricula

Tweets

READERS WRITE
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Gender expression  
topic appreciated

... AS THE MOM of a gay teen, I appreciate 
deeply the work that teachers do every day, 
and I appreciate deeply that their union is 
so much a part of that work. Thank you.

Carol Wood, parent

BCTF still taking the lead

... LOVE THE MAGAZINE and appreciate 
the article length. To my shame, gender 
expression is all new to me and a lot to  
take in. As a teacher, I was passionate about 
the BCTF and all they did for children, 
teachers and education. I’m proud and 
happy to see it still taking the lead... and 
still teaching me!

Morag Cuthbertson, retired teacher

Please send hard copy

...I WOULD LIKE to be an LGBTQ ally at my 
school and this current issue has so many 
important articles for me to read and share.

Kim Hill, BCTF member

Tweeting up a storm

THANK YOU so much for the latest edition 
of Teacher! We truly appreciate it. We have 
been tweeting a storm about this!

Jeremy Dias, Community Director, 
Canadian Centre for Gender &  
Sexual Diversity 

Great work happening

THANKS SO MUCH for sending the latest 
BCTF Teacher. It is so awesome to see the 
great work happening, and of course to 
see the fabulous writing of our camper 
alumni in the “What students want their 
teachers to know” section!

Anna White, Camp Director, CampOUT! 
Institute for Gender, Race, Sexuality and 
Social Justice, UBC

MyEd BC

IT BOGGLES THE MIND how waste of public 
dollars can sometimes go undetected. 

MyEd BC is the newest data collection system 
paid for by precious Ministry of Education 
dollars. It replaces BCeSIS, a not-so-great 
data collection system previously used across 
BC for collection and storage of student data 
and information. From most reports, after 
months of implementation, the new MyEd 
BC is still not functioning well, requiring 
many school staffs to waste time that could 
be used for other important tasks, such as 
directly helping students.

The Ministry of Education has not provided 
school districts with money for training in 
MyEd BC. I can only assume that each school 
district is responsible for finding funds for 
training, which will affect students yet again. 

Who cares how our tax dollars are spent? 
I care. Scant educational funding should 
be spent as much as possible on directly 
supporting student learning. My boggled 
mind cannot fathom how MyEd BC is  
doing this.

Jennie Boulanger, Burnaby teacher

http://issuu.com/teachernewsmag/docs/2015_nov_dec_teacher_issuu
http://issuu.com/teachernewsmag/docs/2015_nov_dec_teacher_issuu/25
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1. The recent revision to curricula was 
initiated because of BC students’ low 
standing on international tests.

 True False

2. The last time that such an extensive 
curricula revision took place was in 
                    .

3. Including the organization of big ideas 
in the curricula is a new idea.

 True False Kind of

4. What are the three core competencies? 
, 

, and 
.

5. Curricular competencies refer to the 
learning standards, concepts, and 
content.

 True False

6. Letter grades will no longer be 
necessary when the revised curricula are 
fully implemented.

 Maybe False

7. Because Grade 10 is part of the grad 
review, students will be allowed to 
graduate in Grade 10 with a Dogwood 
certificate.

 True False Maybe

8. Project-based learning was introduced 
to the BC curriculum in 1935.

 True False

9. The K–9 government-mandated 
curriculum implementation date is 
September 2016.

 True False Kind of

10. The Grade 10–12 curriculum 
implementation date is September 2017.

 True False Kind of

11. Teachers are expected to know 
everything about the revised curriculum 
after the two days of NID training.

 Possible Impossible

12. Teachers should use their own 
professional development funds to learn 
about the revised curricula.

 Absolutely  Absolutely not 

13. All resources connected to the revised 
curricula must be digitally based.

 True False

14. PE teachers will now deliver the sexual 
health curriculum.

 True False  Depends

15. All electives will be discontinued 
beginning 2017.

 True  False  Depends

TEST YOUR KNOWLEDGE

Curriculum change 101
By Susan Croll, Editor, Teacher

Answers
1. False. Part of the impetus for curricular revision 

came from the December 2010 document, A 
vision for 21st century education, produced 
by the Premier’s Council on Technology. BC 
students consistently score high in math, 
science, and reading on international 
assessments.

2. 1989. Initiated by the Sullivan Commission 
on Education, the Social Credit government 
announced new educational policy termed 
the “Year 2000.” However, with a change 
of government in 1993, the intermediate 
and graduation programs were cancelled 
with a recommitment to letter grades and 
standardized exams.

3. Kind of. Big ideas have some structural 
similarity to current curriculum organizers.

4. Communication, thinking, personal and social 
responsibility.

5. True.

6. Maybe. Assessment and reporting have not yet 
been fully defined. The Ministry of Education 
says new guidelines around assessment and 
reporting for K–9 are forthcoming this year.

7. Maybe. The BCTF has repeatedly stated 
that Grade 10 should be removed from the 
graduation program and that all students 
graduating from Grade 12 have the necessary 
requisites for any post-secondary program. 

8. True. Major King introduced project-based 
learning in the BC curriculum in 1935. He 
suggested a permanent Curriculum Review 
Committee, with teacher representation, 
and it was accepted by the government. But 
the “project” method was fated. Major King 
imposed the method and the curriculum 
without first adequately preparing the 
teachers. In desperation, locals set up 
curriculum study groups. After school, teachers 
struggled to come to grips with the new 
system. In frustration, many left the profession.

9. Kind of. Teachers are welcome to explore 
but not obligated to use the new curriculum 
this year. The Ministry of Education has 
stated the K–9 curriculum is set for full 
implementation in the fall of 2016, however, 
they also acknowledge that true curriculum 
implementation takes time and is a learning 

process. No one can be expected to implement 
revised curriculum all at once.

10. Kind of. See above answer.

11. Impossible.

12. Absolutely not.

13. False. The BCTF has told the government 
repeatedly that if implementation is to 
succeed, then they must properly fund school-
based resources, both print and digital.

14. Depends. Each school will have responsibility 
for organizing the delivery of the sexual health 
curriculum by course, module, or through 
interdisciplinary methods.

15. Depends. Teachers may have to make their 
own case for why certain electives need to 
be offered. The BCTF is actively lobbying the 
Ministry for better policy on how electives are 
authorized, including clear communication 
about the process, for better funding so more 
courses at the secondary level can be offered, 
and that any changes to course offerings must 
be positive for teachers and students, and 
properly funded.



A quick scan of education change in BC shows 
many educational initiatives arriving with 
great fanfare, but then falling flat, or ending 
up partially implemented. Teachers have 
witnessed the pendulum swing in education 
before, so it is no surprise that ideas once 
in favour are re-emerging. While the BCTF 
supports some of these initiatives, it will be 
interesting to see what actually sticks a decade 
from now.

Personalized learning 
What’s new this time?
BC teachers have always been vocal and active 
in shaping the direction and future of public 
education. In 1968, the BCTF conducted its 
own large-scale commission. Four teachers and 
BCTF staff travelled the province, gathering 
hundreds of oral and written submissions, 
publishing its findings in a document titled, 
Involvement: The Key to Better Schools.
 

WHAT DOES THE 2012 version of personalized learning really mean? 
Will every child have an Individualized Education Plan? Will students 
choose their own learning pathways at each grade level? Will they 
all be connected to digital devices? Will grade levels and subject 
areas disappear? Based on the Ministry of Education’s PowerPoint 
presentations, briefs, and website content—nailing down the answers 
to any of these questions proves difficult.

This influential document included 189 
recommendations including calling for the 
integration of students with special needs, 
meaningful provincial assessment practices, 
improved working and learning conditions, 
and greater opportunities for lifelong learning. 
The commission also made a number of 
recommendations related to “personalized 
learning.” 

In fact, one of the commission’s top 
recommendations states, “Education should 
be humanized and personalized,” and that 
“students, even in their youngest years, should 
be assisted in developing techniques for 
learning on their own, and given opportunities 
to evaluate their own progress.” 

Furthermore, the commission recommended 
that emotional maturity and social 
responsibility should parallel the development 
of the intellect, and “[t]hat active involvement 
of students, under guidance, in self-selected 

areas of study, will result in voluntary 
sustained effort and the development of real 
scholarship.” 

The commission’s overarching idea called 
for the design of educational programs 
for each child, under the responsibility of 
the professional teacher, supported by the 
working and learning conditions necessary to 
do so. 

John Church, a well known BCTF staff person 
and activist, also wrote an extensive study 
about school libraries called Personalized 
Learning in the late 1960s. His work led to the 
establishment of demonstration school library 
projects in Vernon and Vancouver from 1970 
to 1975. 

Other teachers were also exploring practices 
connected to personalized learning. The June 
1971 issue of Teacher features a story about 
an award given by the BCTF to teachers Susan 
Close and Janice Micklethwaite for their work 
investigating personalized forms of teaching. 
The February 1972 issue of Teacher featured 
an article by Gyan Nath about personalized 
learning in a secondary school bookkeeping 
and accounting program. 

The images in this article are from the 1968 
BCTF publication Involvement: The Key to 
Better Schools.

EVERY GOVERNMENT 

wants to put its stamp 

on education, and in 

launching the BC Education 

Plan in 2012, the term 

“personalized learning” was 

resurrected, even though it 

was ambiguously defined 

then and has stayed that 

way since. 

Personalized learning 
BACK TO THE FUTURE?

By Glen Hansman, BCTF 1st Vice-President
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But the 1960s and 70s weren’t the first times 
personalized learning appeared. In 1916, 
American philosopher John Dewey published 
Democracy and Education, advocating for 
placing the child, as opposed to the curriculum, 
at the center of the classroom. His ideas quickly 
gained attention in BC. The November 1928 
issue of Teacher refers to Dewey’s philosophy, 
and its emphasis on play-based learning. A few 
years later in 1935, Major Herbert Baxter King, 
an official from the Department of Education 
in BC, replaced the 20-page curriculum booklet 
with a new extensive three-volume work based 
on Dewey’s theories. 

George Weir, the Minister of Education at 
the time, described this new elementary 
curriculum as the most modern in the world, 
one that promised continual “enrichment of 
the individual’s life and an improved society.” 
He believed “[t]he curriculum must be made 
for the student, not the student for the 
curriculum.” The Minister and Major King 
referred to the new curriculum as a “project” 
or “enterprise” teaching method where several 
subjects are combined into a single “project” 
to allow students to have greater choice over 
their learning. 

The “project” method failed to get off the 
ground for reasons that are not a surprise. 
Simply put, the province imposed this method 
and the curriculum without first adequately 
consulting, preparing, or supporting teachers. 
In desperation, BCTF locals set up curriculum 
study groups as teachers struggled to come 
to grips with the new system that they may 
have supported philosophically, but needed 
support implementing.

Only a short while later, the 1935 innovations 
of Major King were shelved, and a “back to 
basics” movement got underway, coupled with 

a revived emphasis on vocational and technical 
education during World War II.

Back to the future
Fast-forward to 1966. On May 30, the 
Vancouver Sun ran an extensive article 
describing how education was “taking turns 
in a world of change” with an emphasis on 
student-centred learning, liberation from 
bell schedules and time tables, a move away 
from siloed curriculum areas, incorporation of 
technology into classrooms, prioritization of 
critical thinking skills, inquiry over content and 
facts, and the promotion of trades in K–12. 

Personalized learning is 
not new; teachers have 
long promoted student-
centred learning. 
Teachers were positioned as facilitators of 
learning rather than subject-matter experts, 
and the emphasis for students was to 
“learn how to think.” While posited as new, 
groundbreaking thinking, anxiety about a 
rapidly changing world underlined these 
statements, which were more about a return to 
what had been tried decades previously.

Twenty years after that Vancouver Sun article 
and the BCTF document Involvement: The Key 
to Better Schools, the province attempted a 
systemic change in the structure, curriculum, 
and teaching practice in BC schools. The 
Sullivan Commission on Education initiated 
the process and was followed in 1989 by a 
government policy described as the “Year 
2000.” According to the policy paper giving 
direction to the Year 2000, major social and 
economic changes in BC were placing new 
demands and expectations on schools. 

The paper describes new competencies for 
BC students, in familiar language. “In view 
of the new social and economic realities, 
all students, regardless of their immediate 
plans following school, will need to develop 
a flexibility and versatility undreamed of by 
previous generations. Increasingly, they will 
need to be able to employ critical and creative 
thinking skills to solve problems and make 
decisions, to be technologically literate as well 
as literate in the traditional sense, and to be 
good communicators. Equally, they will need to 
have well-developed interpersonal skills and be 
able to work co-operatively with others. Finally, 
they will need to be lifelong learners.”

The Primary Program, spanning a student’s 
first four years of school, began in 1992–93. 

Substantial funding was provided, much 
of it in the form of grants to the BCTF and 
Provincial Specialist Associations to support 
implementation. By then, the Social Credit 
government had imploded, and Mike 
Harcourt’s BC NDP was in power. 

The new NDP government scrapped the 
Intermediate Program (covering what was 
traditionally Grades 4–10) and the Graduation 
Program (Grades 11–12) before either really got 
off the ground. In their place, the government 
recommitted to letter grades, standardized 
exams, and “higher standards.” 

Ironically, some of the principles behind the 
entire Year 2000 Program linger in the Ministry 
of Education’s present-day proposals, many of 
which the Federation supports. Whether or 
not a different outcome transpires remains to 
be seen. 

Government: Don’t  
repeat the same mistakes
As in the past, teachers will continue to 
positively influence the direction of public 
education and advocate for a system based 
on proper funding and equity. Hundreds of 
teachers, appointed by the BCTF, participated 
in the recent curriculum revision process by 
joining curriculum teams, writing curricula, and 
providing feedback. This is positive.

The additional non-instructional days secured 
by the BCTF to provide time for teachers to 
review curriculum drafts, provide feedback, 
and think about making adjustments in their 
classrooms and other worksites are both 
important and unprecedented. 

But a wide-range of other supports are 
needed, particularly since all curricular areas 
are changing at the same time, and since a 
number of other aspects connected to curricula 
(the Provincial Assessment Program, graduation 
requirements, reporting, etc.) are also in 
flux. New teaching resources, more time for 
teachers to meet and collaborate during the 
implementation process, increased mentorship 
and in-service opportunities, improved working 
conditions—all of these factors are important 
if implementation is to be sustained and 
successful. We’ve been through this before!

In other words, for curriculum revision to 
succeed, government must provide adequate 
funding to support real implementation. 
And the Ministry must listen and consider 
teachers’ feedback about revised changes, not 
just now, but as formal implementation takes 
place over the coming years. If not, curriculum 
change could be destined to fail in ways similar 
to the past. 
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CHOICE… or is it streaming?
 By Tara Ehrcke, secondary math teacher, Greater Victoria
 

IN KEEPING with fifteen years of “choice and flexibility,” the new BC 
curriculum appears to be adopting ever more “choice,” particularly for 
secondary school students. Both the draft social studies and the draft 
English curricula propose eliminating required courses—Social Studies 11, 
English 11, and English 12—and replacing them with a menu of options.
 
On its face, this seems appealing—the 
choices look interesting and engaging. 
But as with other “choices” in the public 
education system, the likely outcome is 
choice for a few, but less learning and fewer 
future choices for the many.

While allowing students to self-select 
courses is certainly preferable to 
streaming them based on test scores or 
other external criteria, the result is often the 
same. Every secondary teacher knows that 
where core curricula—such as math—is 
already streamed, the inevitable happens. 
The weakest students are guided into the 
“lowest level” course, the average students 
or those who struggle with the subject 
are placed in the “middle level” course, 
and the university-bound end up in the 
university entrance course. Some schools 
and departments have tried to reverse this 
trend using “catch up” courses, or providing 
resource room support. But they are 
working against a tide that has essentially 
done what Christy Clark wanted to do in 
the first place— create three streams of 
students in BC schools. 

Back when she was Minister of Education, 
her proposed revision to the graduation 
program was explicit—three degrees, with 
three pathways: only secondary school 
completion, further vocational training, or 
university. Starting in Grade 10, students 
would be placed in the appropriate stream. 
The backlash was substantial, and these 
changes were never adopted wholesale, but 
eliminating more and more of the required 
core curriculum is going to have the same 
effect.

University-bound students, those who have 
excelled typically early on and are well-
supported academically at home, and yes, 
who come from the top socio-economic 
sphere, will continue to take English 12 and 
whichever of the choice courses universities 
require for entrance. And some of the 
“choice” courses will inevitably end up 
notoriously classed as the “easy” ones. Just 
like we saw with Earth Science 11 versus 
chemistry or physics. By the time a student 
graduates, their selection of courses will 
have taken on one of the three options—
bare minimum to graduate, enough for 
college and vocational schools, or what is 
required for university entrance.

It will be tempting for teachers to just 
accept this. No question that in large, 
underfunded classrooms, it is easier to teach 
a more homogeneous group of students. 
But I hope that instead we put up some 
resistance.

A hallmark of a successful public education 
system is equity in opportunity. That means 
the poorest child, the English language 
learner, the one with a learning disability—
all receive the extra inputs to enable them 
to progress to the same level as other 
children. Rather than dumbing down the 
curricular requirements to stream struggling 
learners, a quality public system should 
support those children to excel. 

A lengthier discussion of “choice” and its 
impact on equity is published in the Fall 
2015 edition of Our Schools Our Selves. 
bit.ly/1OLG3Tz

The focus government has on 

“choice” as being the key driver of 

change ignores the reality of today’s 

society and its impact on classroom 

composition.... The majority of 

students won’t benefit from more 

“choice,” but from more supports, 

resources, and time.

—BCTF brief to government
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In memory of 
JENNIFER WADGE

SADLY, WE ARE PUBLISHING this 
article post-humously as Jennifer died 
unexpectedly in her home on December 29, 
2015. Besides writing for Teacher, Jennifer 
was an active member of the magazine’s 
editorial board serving her second three-
year term.
 
As president of the Surrey Teachers’ 
Association since 2012, Jennifer worked 
tirelessly to improve the working and 
learning conditions in Surrey schools. But 
Jennifer’s desire to make life and learning 
better for teachers and students did 
not stop in Surrey; she was a dedicated 
activist who spoke passionately at BCTF 
Representative Assemblies and Annual 
General Meetings, compelling her 
colleagues and her union to always do more 
to make the province, Canada, and the 
world a more socially just place.
 
We vow to continue her work with her 
drive and determination at the forefront of 
our minds.

As members of the Teacher magazine 
editorial board, we extend our deepest 
condolences to Jennifer’s parents, Connie 
and John Wadge, other family members, 
friends, and colleagues who will miss her 
ever so much.  

AS BC TEACHERS prepare to begin implementing the new K–9 
curriculum in September 2016, many teachers are feeling nervous 
about what this change will mean for their practice.

In a CBC BC news story from last October, 
Nancy Bennet, principal at Eagle Mountain 
Middle School in Anmore, was interviewed 
about the new curriculum, BC’s Education 
Plan, and the changes taking place at her 
school. When asked how these changes 
would impact teachers, Bennet was quoted 
as saying “we’re a ‘guide on the side model’ 
rather than ‘sage on the stage,’…[students] 
have an opportunity to follow different paths 
with their learning.”

It is quotes like these that leave many teachers 
with the impression that the implementation 
of the new curriculum means that they have 
to completely change their practice, including 
how they teach students and how they report 
on student progress. There’s no doubt that 
many districts want teachers to change their 
practice to include inquiry-based learning, 
project-based learning and the catch-all “21st 
Century” learning. As well, many districts are 
encouraging teachers to move to a portfolio 
style report, like FreshGrade. But does this 
push from districts mean that we all need to 
change the way we teach and report?

It’s important to unpack this message of 
“education change.” While some continue 
to push their version of the BC Ed Plan, it is 
not actually a part of the implementation of 
the revised curriculum. We need to see the 
new curriculum as separate from this push to 
implement personalized learning.

The key to understanding this distinction 
is to consider the difference between 
pedagogy and curriculum. Pedagogy is how 
we teach. Curriculum is what we teach. This 
division is particularly important because it 
is pedagogy, or how we teach, that is where 
we have professional autonomy. Changing 
your practice to incorporate inquiry-based 
learning, or moving to an ongoing model of 
assessment, like a portfolio, are examples of 
how you teach. As professionals, we have the 
choice to change our pedagogy, or not.

Many teachers are making the choice to look 
at new ways of teaching. These teachers 

see the changes in the new curriculum as an 
opportunity to experiment with how they 
teach. This is different from districts, through 
principals, pushing teachers to make changes 
to how they teach. Teachers should not be 
pressured into changing their pedagogy as 
part of curriculum implementation. We have 
the professional autonomy to decide how 
best to teach the new curriculum.

As the framework for curriculum 
implementation, which was developed 
collaboratively between the BCTF and 
the Ministry, says, “the process [of 
curriculum implementation] needs to be 
one that honours teacher autonomy and 
professionalism.”

Given that teachers are having to do all of 
the work of preparing to implement the new 
curriculum in a relatively short timeframe, and 
in an underfunded system with overcrowded 
classes and not enough supports, taking on 
the additional task of changing how we teach 
is not going to be possible or productive for 
many, many teachers. Taking the time to 
focus on what we teach, the new curriculum, 
may be more than enough additional work. 

As teachers, we are professionals who 
understand how best to teach to the diverse 
needs of our students. Understanding that 
the change to the curriculum is only a change 
to what we teach, gives us the freedom to 
make choices about whether or not we want 
to make changes to how we teach. That 
choice will depend on a number of factors 
and is best left to the professional autonomy 
of each teacher.

Most locals have collective agreement 
language defining professional autonomy 
rights. Contact your Local President for more 
information.

CURRICULUM 
and pedagogy
Understanding the difference  
between the “how” and “what” of teaching
By Jennifer Wadge, President, Surrey Teachers’ Association
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It’s important to unpack this 
message of ‘education change.’
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INFUSING  
Aboriginal 
ways
What does the revised curriculum 
say about Aboriginal education?
By Susan Croll, Editor, Teacher

THE INCLUSION OF Aboriginal 
perspectives and knowledge is based 
on the understanding that Aboriginal 
perspectives and knowledge are a part 
of the historical and contemporary 
foundation of BC and Canada. 
An important goal in integrating 
Aboriginal perspectives into curricula 
is to ensure that all learners have 
opportunities to understand and 
respect their own cultural heritage as 
well as that of others. Over the past 
decade, curriculum has integrated 
Aboriginal content into courses 
and grade levels. The education 
transformation work builds on what 
was learned and extends Aboriginal 
perspectives into the entire learning 
journey rather than in specific courses 
or specific grade levels. This means 
that from Kindergarten to graduation, 
students will experience Aboriginal 
perspectives and understandings as 
an integrated part of what they are 
learning.

—Building Student Success, BC’s New 
Curriculum, Ministry of Education

ABORIGINAL WAYS of knowing are an entry way to show there is 
more than the western world of knowing and learning.

  —Carol Arnold, BC teacher

WHETHER IT IS through social studies, 
English courses, science, First Nations’ 
studies, or including books and other 
materials in school libraries, many BC 
teachers for many years have made sure 
that Aboriginal histories and cultures are 
part and parcel of their teaching.

The revised curriculum, however, adds 
another impetus to this desire. Weaving 
Aboriginal ways of knowing and the First 
Peoples Principles of Learning throughout 
the curriculum for all grades is now a 
stated intention. The BCTF, along with 
other organizations like the First Nations 
Education Steering Committee (FNESC) have 
advocated and pushed for the inclusion of 
Aboriginal education for many years. While 
changes to the curriculum are welcome 
first steps, the day-to-day work begins 
with teachers in classrooms helping their 
students learn about Aboriginal education 
in ways that are knowledgeable and 
respectful.

That is one reason why 14 teachers from 
a secondary school in West Vancouver 
attended the BCTF workshop, Infusing 
Aboriginal Content, on their professional 
development day in November. As non-
Aboriginal teachers, some of the teachers 
shared their anxieties about wanting to 
integrate Aboriginal education in their 
subject areas. They were afraid they might 
not get it right and inadvertently contribute 
to the racist stereotypes and historical 
wrongs done to Aboriginal people in BC 
and Canada. Regardless of their fears, 
these teachers’ goals, shared by teachers 
province-wide, are straightforward: to do 
Aboriginal education justice, and contribute 
positively to reconciliation. 

Workshop facilitator and Gulf Islands 
teacher, Carol Arnold, a Metis-Cree 
woman from the shores of Lac Ste. Anne in 
Alberta, reassured people that strategies 
and resources are widely available to 
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help teachers gain confidence and skill in 
teaching about Aboriginal education.

She referred to the First Peoples Principles 
of Learning (see back page of this 
publication) and how teachers can use these 
principles to guide all of their teaching, 
regardless of subject area. Other workshop 
participants concurred with Carol and 
explained that these principles, while 
rooted in Aboriginal education, are in many 
ways universal because they embody the 
process of deep learning. 

Carol had placed a collection of stories 
and graphic novels at teachers’ tables. She 
wanted to convey that many of the ideas, 
concepts, and histories about Aboriginal 
peoples are often told through story. At the 
same time, she said it was truly important 
than non-Aboriginal people understand 
what “appropriation” is. Appropriation is 
akin to stealing, or taking someone’s story 
without asking for permission and/or giving 
credit to the story’s originator. 

She further explained that First Nations 
people have been “anthropologized”—
studied and examined by non-Aboriginal 
people—for far too long. The antidote to 
this kind of behaviour is to find, hear, and 
share authentic Aboriginal voices. 

Carol also shared key resources that can 
help ground teachers and allay their fears 
about teaching the “wrong” thing.

One of Carol’s favourite resources is Reel 
Injun, a documentary produced in 2009 
by Rezolution Pictures and the National 
Film Board of Canada. It analyzes how the 
depiction of Aboriginal people in 4,000 
Hollywood movies, from the silent movie 
era to now, has misrepresented Aboriginal 
people, their cultures, and shaped 
stereotypes. As one of the film’s narrators 
recalls, he was introduced to movies in 
church basements. “Raised on cowboys and 
Indians, we cheered for the cowboys never 
realizing we were the Indians.”

The documentary is available for classroom 
use and can be downloaded through the NFB 
at www.nfb.ca/film/reel_injun/download/.

Carol also stressed that First Nations 
studies courses should be available at every 
secondary school regardless of its size. 
“You can never have too few or too many 
students for this course. Offering this course 
shows a school’s commitment to Aboriginal 
education. Learning about Aboriginal 
ways of knowing is about healing, identity, 

and well-being for First Nations and for 
everyone.” 

Time runs short in every workshop—this 
one included—to cover every topic or 
answer every question. After teachers 
had the chance to take a quick look at the 
books on their tables, Carol ended the 
workshop by returning to the First Peoples 
Principles of Learning. The seventh principle 
states that “learning involves patience and 
time”—two qualities that teachers will have 
to keep in mind to ease their anxiety about 
Aboriginal education and what’s involved in 
true reconciliation.
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In addition to the workshop described 
in this article, the BCTF offers 11 more 
Aboriginal education workshops well-
suited for professional days that members 
can book at no cost. Go to bit.ly/1OLffY6 
to view the complete list of workshops 
and for booking information. You can also 
contact Ashley Gurat agurat@bctf.ca for 
further assistance.

Facilitator Carol Arnold

Bess Underhill,
teacher, Sentinel 
Secondary

D’Arcy Griffiths, 
teacher, Sentinel 
Secondary
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Stepping up to support  
REFUGEE STUDENTS
By Barbara Ryeburn, BCTF staff

MANY TEACHERS have many questions about newly arriving refugees 
from Syria and other countries. Where in BC will families live? What 
strengths and needs will the children bring to the classroom? What 
resources and strategies can teachers use to best support their new 
students, especially in the face of cuts to English language learning 
(ELL), specialist teachers, and support programs?

Teachers from Byrne Creek Secondary and 
Edmonds Community School in Burnaby, 
and the English Language Learners’ 
Welcome Centre in Surrey, have a wealth of 
experience working with refugee students, 
and are quick to identify and share the 
multiple benefits of welcoming their new 
students into their classrooms. Byrne Creek 
ELL teacher co-ordinator Mirella Gargiulo 
believes that refugee children contribute to 
a rich cultural environment within the school 
community. Non-refugee students in the 
class learn a great deal from the stories and 
culture of their peers. This helps to foster 
an atmosphere of acceptance and respect 
among students. 

Edmonds teacher Emily Sutherland is grateful 
for the loving, joyful attitude many of her 
students bring to the school. Having little 
or no experience in the school system, they 
arrive in her classroom with no preconceived 
notions of how they are expected to behave 
in school, and thus are comfortable just being 
themselves. Teachers in all three schools 
describe the high degree of motivation of the 
newcomers. As ELL Welcome Centre TTOC 
Audrey Nolte describes, “They hop and run 
into the class and want to stay after school. 
That’s the difference between refugees and 
regular high school kids.”

But teaching students who arrive as refugees 
is not without its challenges. For many 
children who arrive with little or no English, 
communication poses a major challenge that 
can lead to high levels of frustration. This can 
be especially demoralizing for older students, 
who may have been successful in school 
in their native country, and are suddenly 
struggling academically because of their 
limited knowledge of English. Many children 
have little or no experience in school, which 
may be a barrier for some newcomers. 

Adapting to the school setting can be 
overwhelming for children who have never 
held a pencil in their life, or who are illiterate 
in their first language. Even outside the school 
setting, children may be overwhelmed with 
all that is different from back home. Edmonds 
Grade 6/7 teacher Emily Wurst remembers 
having to teach one child how to use the stairs. 
“You just have to remind yourself that even 
with the smallest thing, they’re learning.” 

Lack of acceptance is another hurdle many 
students face. This may be a particular 
challenge in smaller communities where 
cultural diversity may be limited. It is not only 
the already existing students and their parents 
who may need to develop more welcoming 
attitudes toward newcomers. Gulalai 

Byrne Creek Secondary School, 
Edmonds Community School in 
Burnaby, and Surrey School District ELL 
Welcome Centre (Welcome Centre) are 
just three BC schools currently supporting 
refugee students. Approximately 20 
percent of Byrne Creek students are 
English language learners (ELL) with a 
large influx of refugees contributing to 
its population since 2007. Because of its 
outstanding support for students, Byrne 
Creek was the first Canadian school to be 
honoured with the “Whole Child Award” 
in 2015. Edmonds Community School 
is a feeder school to Byrne Creek. The 
students, families, and staff of Edmonds 
were featured in the book From Bombs 
to Books, written by David Starr when he 
was principal at the school.

The English Language Learners 
Welcome Centre is the entry point 
for all children arriving as refugees to 
Surrey. Approximately 2,000 newcomers 
undergo English assessments each year 
to determine the supports they will need 
in their catchment school. Students from 
13 to 19 years of age who have little or 
no English attend the Bridge to Success 
program at the Welcome Centre. This 
program supports these students in 
developing English and basic functioning 
skills that will allow them to navigate 
services and function in their communities. 

In addition to supports provided to 
families of refugee children attending 
these schools through Immigrant Services 
Society (ISS) and other settlement service 
providers, the children also receive 
support from a number of school-based 
specialists. ELL specialist teachers and 
resource teachers work closely with the 
students, as well as community school 
co-ordinators who offer programs for 
these students and their families outside 
of regular school hours. Both Burnaby 
and Surrey School Districts also employ 
settlement workers in schools to act as 
liaisons between the families and the 
schools. 

Cuts to funding for non-enrolling 
teachers in BC schools have resulted 
in limited funding for ELL and other 
specialist teachers. As a result, much 
of the responsibility for seeing 
to the needs of refugee students 
and their families will fall on the 
shoulders of classroom teachers.
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Habib, assistant manager of the Monthly 
Resettlement Assistance Program with ISS, 
explains that even teachers can get caught up 
in communicating a bias against immigrants 
from the Middle East.

Experiences with severe trauma or lack of 
security can create overwhelming hurdles for 
refugee children. For those having experienced 
war, loud and sudden noises, such as school 
bells, can set off an emotional reaction. 
Children may need frequent reassurance that 
their needs will be met. Wurst remembers a 
student who frequently checked the tap in 
her classroom to make sure water was still 
available. Children’s traumatic experiences 
can make it challenging for them to develop 
relationships of trust with their teachers. 
They can also result in behaviours that many 
teachers would consider unacceptable, such 
as fleeing the class, refusing to go outside for 
recess, and having outbursts of anger. Parents 
can also be much more severely affected by 
past trauma, finding it difficult to feel safe 
about leaving their children at school. Wurst 
finds that learning about children’s traumatic 
experiences can be emotionally draining on 
teachers. As Nolte notes, “You have to be 
prepared for their stories.”

Advice from teachers
Faced with these challenges, how can teachers 
with no experience and minimal support 
successfully welcome newcomers into their 
classroom? Gargiulo and her Byrne Creek 
colleague Laida Falsetto are adamant that 
teachers’ natural instinct to care for their 
students and support them based on their 
needs will help them to experience success. 
In addition to trusting your instincts, ISS staff 
and teachers from Byrne Creek, Edmonds, and 
the ELL Welcome Centre had the following 
advice for teachers working with refugee 
children:

Create safe and welcoming spaces
Providing a setting where children feel safe is 
essential. Wurst partitions her classroom into 
quiet spaces where children can work with 
the teacher, a partner, or in small groups, 
and provides a space for each student to 
store some personal items. Playing music 
from the children’s countries and decorating 

the room with pictures or items from their 
country also helps to create a welcoming and 
familiar space. Angela Kelly, ELL and resource 
teacher at Edmonds, has turned her resource 
room into a safe space where students can 
go if they need some time away from the 
classroom. Byrne Creek teachers Gargiulo 
and Falsetto have found that serving tea 
and cookies and organizing potluck meals 
have been successful strategies. Kris Hull, 
teacher at the ELL Welcome Centre, finds 
that his students are grateful when he makes 
an effort to show them that he is familiar 
with aspects of their culture or their country. 
Falsetto believes that these small gestures 
help to “welcome these children into your 
class as if into your home.”

Know their stories
It is important to understand where your 
students come from and to provide them with 
the opportunity to share their experience. 
Supports such as pictures, wall maps, visual 
journals, and interpreters, can facilitate 
storytelling. According to Nolte, by learning 
about students’ experiences, teachers are 
able to develop empathy, which is of utmost 
importance in helping us to understand and 
accept challenging behaviours. Gargiulo 
concurs. At a recent professional development 
day, a Palestinian student talked about the 
challenges he had faced learning English and 
adapting to school for the first time in many 
years. Several teachers from Byrne Creek 
remarked that if they had known his story 
when he arrived in their school, they would 
have reacted differently to his behaviours. As 
Falsetto summarizes, “We do not fear people 
whose story we know. That’s where we need 
to start, hearing their stories.” 

However, Nolte stresses the importance 
of letting the students decide if and when 
they want to tell these stories. “Some 
children want to move ahead. They don’t 

From top: ELL Welcome Centre teacher 
Audrey Nolte, and settlement worker 
Barbara Jackson; Edmonds teachers Anna 
Fay and Angela Kelly; Byrne Creek ELL 
teachers Mirella Gargiulo, Bal Dhillon,  
Laida Falsetto 

THE NEWLY ELECTED federal 
government has pledged to bring 
25,000 Syrian refugees to Canada 
by February 2016. This will include 
both government-assisted refugees 
and privately sponsored refugees. 
10,000 of these adults and children 
were scheduled to arrive by the 
end of December 2015. Although 
the numbers have not yet been 
confirmed, traditionally, 10 percent 
of government-assisted refugees  
are settled in British Columbia.

Clockwise from left: Emily Wurst’s Grade 6/7 
class; Nicholas; Patricio and Maryum; Abed
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want to dwell on the past.” If this is the case, 
Hull recommends that teachers use other 
sources, such as news articles, to develop 
an understanding of what students have 
experienced in Syria and in refugee camps. 

Support relationship building 
Teachers from all three schools advocate for 
strategies that help newcomers to build deep 
relationships with many different adults and 
students in the building. For example, Wurst 
regularly allowed a student to phone her when 
she was sick. “It’s all about them trusting that 
you’re going to be there for them.” Kelly has 
noticed that her role as an ELL and resource 
teacher has allowed her students to consider 
their relationship with her differently than 
the ones they develop with their classroom 
teacher. This allows her to take on the role of 
an advocate for her students.

Buddy systems are used in each of the schools 
to facilitate relationship building between 
newcomer students and their peers, as well 
as with older students in the school. These 
relationships with many members of the 
school community also play an important role 
in supporting the classroom teachers. “This 
school really does pull together. I have never 
felt I’m on my own supporting a student,” 
Wurst said.

Trauma counselling should not be an 
immediate, blanket response
While the media has placed a spotlight on the 
urgent need for trauma counselling for Syrian 
refugees, the teachers interviewed for this 
article believe that social-emotional support 
and not counselling should be the first step. 
According to Fay, “play and peer relationships 
are actually more therapeutic than sitting in a 
room with a stranger.” Gargiulo recommends 
beginning by welcoming students with open 
arms. Nolte concurs. “Refugees will tell their 
stories with someone they trust, not if they 
are forced to do so.” She stresses that teachers 
need to know that sometimes refugees tell 
their stories just because they want to share 
that information. “Teachers have to remember 
that they don’t have to do anything, just 
listen.” If it becomes apparent that the student 
is requiring specialized support, and the 
parents are in agreement, Child and Youth 
Mental Health can help to find a counsellor 
with experience in the specialized field of 
supporting refugees who have experienced 
trauma. 

Provide opportunities for success 
Habib stresses the importance of “fostering 
dignity” by creating opportunities for 
successful inclusion in the classroom. 
Segregating newcomers into ELL classrooms 
can be damaging to their self-esteem, 

especially if they have been successful 
academically before fleeing their countries. 
Refugees arrive here with a great deal of 
knowledge and experience, but if they 
are unable to communicate this clearly, it 
can be devastating. Mark Angerilli, district 
assessment teacher at ELL Welcome House, 
believes that for newcomer students to feel 
part of a school, it is essential to “find out 
what their passion is in life, what they excel 
at, and start from there.” Incorporating 
adaptations into the classroom can help 
students to experience more success 
academically. Some examples include allowing 
students to write in their first language, 
learning through games, using visual 
supports, and using the iTranslate application 
on a classroom iPad. 

Focussing on successes is vital. Nolte 
encourages her students not to worry about 
their report cards but rather to focus on 
learning something new each day. Hull has 
found that the teaching kitchen program 
allows students to experience success and 
improve their English. Gargiulo believes 
that “we need to find ways to recognize 
them within our school and celebrate their 
successes” and frequently encourages her 
students by telling them, “A journey of 
1000 miles begins with a single step.” Nolte 
shares this positive approach. “If we focus on 
showing them all of the possibilities here, they 
will thrive.”

Welcome and engage parents
Helping parents of refugee children feel 
welcome in schools can be challenging 
because of language barriers and some 
parents’ lack of familiarity with a school 
setting. Many take time to trust that their 
children are in a safe setting. Wurst welcomes 
parents into the classroom at the beginning 
of the year so that they can be assured that 
their children are safe. Byrne Creek teachers 
make parents feel welcome and valued by 
inviting them to participate in potlucks run 
by the leadership club. Dailly urges teachers 
to put ourselves in the shoes of refugee 
parents. It is important to recognize that 
refugees leave their homes for their safety, 
not by choice. Many Syrians in refugee camps 
have turned down the opportunity to come 
to Canada in hopes that they will be able to 
return to their country in the near future. 
In addition, many Syrian refugees may have 
left behind professional careers, making it 
difficult for them to have to accept charity. 

Welcoming them with dignity into the school 
and providing opportunities for them to share 
their knowledge and experience can help them 
to feel that they are valued members of the 
school community.

Be patient and flexible
Each of the teachers interviewed stressed the 
importance of teaching to the students’ needs 
rather than pressuring newcomer students 
to catch up to their peers academically. Initial 
needs can include ensuring that students have 
access to sufficient food, clothing and school 
supplies, and supporting students in learning 
how to function in the school setting. As Anna 
Fay, who has been teaching ELL for 17 years 
at Edmonds notes, “Who knows? Maybe for 
the first year, it’s enough for a child to adjust 
to being in school.” Gargiulo advocates for 
creating programs that fit students’ needs 
rather than placing these students in pre-
existing programs. 

She also has learned to be ready to put 
aside a lesson plan if some more immediate 
need presents itself. Patience and flexibility 
are particularly important when it comes 
to supporting students with challenging 
behaviours. By giving students the time for 
their anger to diffuse, and using humour and 
a smile, Nolte believes that students, who just 
want to fit in with their peers, will often learn 
to successfully manage their behaviours. 

Recognize that everyone is unique 
Each of the newcomers entering our schools 
has a different story, different amounts 
of experience in schools, and a unique 
personality. While teachers may find some of 
this advice helpful in supporting newcomers 
in their classrooms, it is important to 
acknowledge there is no one approach that 
will meet every student’s needs. As Kelly so 
eloquently puts it, “Refugee describes the 
situation, not the person.” It is important to 
get to know each individual child, and not 
allow our assumptions to shape our views of 
who they are and what they need.

The final words of advice come from those who 
best know what supports work for children 
who arrive in Canada as refugees: the children 
themselves. Students from Emily Wurst’s Grade 
6/7 class have the following words of wisdom 
to offer teachers and students expecting the 
arrival of refugees in their classroom. “Be 
friendly. Talk to them.” “Help them out with 
what they need.” Their advice for the refugees 
themselves is, “Don’t be afraid!”

It is important to recognize that 
refugees leave their homes for 
their safety, not by choice.

Please visit bctf.ca for resources including 
teaching resources, workshops for 
teachers, information about Syrian 
refugees, and other research on this topic.

14 TEACHER January/February 2016

www.bctf.ca


Judy Iseke-Barnes, an indigenous researcher 
and teacher from Ontario writes in her 
paper titled, “Unsettling Fictions: Disrupting 
Popular Discourses and Trickster Tales in 
Books for Children,” that “educators are 
challenged to consider Indigenous literatures 
written from Indigenous perspectives and 
to engage with these in ways that transform 
educational experiences.” (bit.ly/1NSYjtM) 

She explains the significance of such 
storytelling to original communities and 
hence, to the broader community. She points 
out that Raven: A Trickster Tale from the 
Pacific Northwest, is a well-known title, a 
Newbery Honor book, yet misappropriates 
Northwest indigenous art, and incorporates 
western story-telling techniques. 

Here is a short list of books from a growing 
and dynamic collection of indigenous and 
related literature, that you may want to 
consider:

How the Robin Got 
Its Red Breast, retold 
by Donna Joe and 
illustrated by Charlie 
Craigan, both Shishálh 
or Sechelt people, is only 
one title in the Legends 
of the Sechelt People 
series of creation stories.

Roy Henry Vickers, 
northwest coast 
storyteller and artist, has 
retold the stories Raven 
Brings the Light, and 
Cloudwalker, describing 
the creation of the rivers 
in two beautiful self-
illustrated volumes. 

Interior Salish and Métis author 
Nicola I. Campbell retells her childhood 
experiences, capturing some of the essence 
of the intergenerational relationships 

in her picture book 
Grandpa’s Girls.

Another 
intergenerational story 
is Yetsa’s Sweater by 
Sylvia Olsen, who lives in 
the Tsartlip First Nation. 

This story also explains the tradition of the 
Coast Salish knitters who make traditional 
Cowichan sweaters.

Maria Williams (Tlingit), an ethnomusicologist 
and the Native Folk Arts Director for the 
Alaska State Council on the Arts, learned the 
creation story of How Raven Stole the Light 
from her father, also Tlingit. 

In the book, A Native 
American Thought of 
It: Amazing Inventions 
and Innovations, 
Rocky Landon, an 
Ojibwa originally from 
Wabigoon, Ontario 
writes of the amazingly 
creative techniques and 

innovations to improve First Peoples’ chances 
of survival in every situation imaginable. The 
book also uses authentic, archival images to 
supplement the written information.

For older readers, the 
novel Reading the Bones 
by archaeologist Gina 
McMurchy-Barber, 
handles with great 
sensitivity the discovery 
of ancient human 
remains in urban areas, 
specifically the Crescent 
Beach area of south 
Surrey, and recreates 

the lifestyle of those who lived there for 
millennia.

The topic of residential schools and 
their ongoing impact on First Nations 
communities is another topic teachers will be 
incorporating in their teaching. Fatty Legs 
by Christy Jordan-Fenton is an early chapter 

book describing the 
experiences of an Inuit 
girl who goes away to 
a residential school far 
from her family.

When I Was Eight retells the same story in 
picture book format. 

Nicola I. Campbell effectively portrays the 
residential experience in her picture books 
Shi-shi-etko and Shin-chi’s Canoe, which are 
beautifully illustrated by Kim LaFave.

Other relevant resources  
The BCTF’s ebook Project of Heart: 
Illuminating the hidden history of Indian 
Residential Schools in BC is a 40-page 
publication that contains links to a great 
range of teaching resources including 
videos, original historical documents, 
timelines, classroom activities, and more. 
(bctf.ca/HiddenHistory/)

The First Nations Education Steering 
Committee (FNESC) www.fnesc.ca/resources/ 
has created several new resources for public 
and First Nations schools to promote greater 
understanding of First Peoples and to make 
the BC curriculum more accurately reflect the 
experiences of First Nations peoples.

Check out Strong Nations Publishing for 
their collection of indigenous literature. 
(bit.ly/1NWvfSU)

Initiated by School District 85, Vancouver 
Island North, the Ministry of Education in 
partnership with three additional districts 
recently published the framework and 
resource document, “Aboriginal worldviews 
and perspectives in the classroom: Moving 
forward.” (bit.ly/1YTG5yh)

Cross-curricular lessons and strategies are 
outlined in the 2006 document “Shared 
Learnings: Integrating BC Aboriginal Content 
K–10,” which also suggests a number of 
resources. (bit.ly/1mlVBa3) 

The Truth and Reconciliation Commission’s 
Calls to Action contains a number of 
recommendations that will allow for true 
reconciliation. (bit.ly/1ETcJ8g)

Whose STORY is it?
By Lucinda Tooker, teacher-librarian, Maple Ridge

A challenge for teachers integrating First Nations Principles of Learning 
is to avoid using materials that have appropriated Aboriginal stories. 
Shared Learnings: Integrating BC Aboriginal Content K–10, a resource 
published in 2006 for BC teachers, cautions: “Certain stories belong 
to specific individuals, families, or clans. Be sure to obtain permission 
before using the stories.”

KIDS’ LIT
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personalized and 21st century learning as 
new educational terms are less of a concern 
for us because we know and recognize the 
value of our curriculum in helping prepare 
students for the future.

I see the reduction of learning outcomes 
as an opportunity for teachers to focus 
on particular aspects of drama instead 
of attempting to cover the vast array of 
learning outcomes that often result in a 
sprinkling of ideas and skills rather than in-
depth study. As well, drama teachers will be 
able to teach to their strengths and adapt 
the curriculum to their environment while 

rather than knowing suit my teaching style 
and philosophy. This curriculum, in most 
areas, has caught up to what I’ve already 
been doing pedagogically for years.
 
Classroom-based assessment and 
communicating student learning are not 
yet clear so it’s a challenge to explore 
a new curriculum within the reporting 
expectations that currently exist.

I think most teachers are wondering how 
standardized assessment like the FSA, 

TEACHERS WEIGH IN on the revised curriculum 
Over one hundred teachers, all appointed by the BCTF, took part in considering and 
drafting the revised curriculum for Grades K–12. Some teachers who were involved 
describe the process as highly valuable, while others found the process frustrating. 
Despite the range of experiences, the BCTF thanks all of these members who 
volunteered their time to ensure that teachers had input in redesigning curriculum.

After the revised curriculum was posted teachers weighed in with their opinions. Some teachers 
state they fear that subject areas will be less substantive than the current curriculum. On the 
other hand, members have also said they are pleased that the revised curriculum offers a greater 
emphasis on the process of learning and provides opportunity to explore topics in greater depth.

Colin Plant, drama teacher,
Claremont Secondary, Saanich

Robyn Ladner, Grade 7 teacher,
Silver Star Elementary, Vernon

schooling experiment in which teaching 
begins to look like a service industry. 

Fast-forward to 2015 and it seems some 
of the more troubling rhetoric has been 
put on hold and the focus is squarely on 
new curriculum. We’ll have to wait a little 
longer to see what the government’s BC Ed 
endgame is all about, first about reporting 
and assessment, and then about actual 
graduation requirements.

Doubts aside, I am using the curriculum 
change as motivation to develop new 

Glen Thielmann, social studies/geography 
teacher, D.P. Todd Secondary, Prince George,
PGDTA Pro-D Chair

WHILE THE NEW K–9 drama curriculum 
has been accepted by the majority of the 
province’s drama educators, proposed 
changes in Drama 10–12 cause me concern 
because specific courses related to drama 
education could be lost. 

Drama is about exploring the self and 
relationships with others in a dramatic or 
theatrical context. It is about problem-
solving, finding creative solutions to 
challenging situations, and gaining empathy 
for others. The learning is always personal 
as finding meaning in the students’ 
work is subjective. For drama educators, 

I AM ENCOURAGED by the Ministry of 
Education’s level of co-operation and 
engagement with teachers. While teachers 
didn’t ask for curricular change, we have 
been deeply involved in its development 
and implementation. We’ve had a big 
influence on the content. It’s a curriculum 
for teachers, by teachers.

I am excited by our greater authority and 
autonomy to work within the curriculum 
given its new structure. Fewer specific 
outcomes and more emphasis on doing 

EXACTLY FIVE YEARS AGO I read a BC 
government online document: “Premier’s 
Technology Council: A Vision for 21st 
Century Education.” In it, we saw the early 
iteration of the BC Ed Plan, complete with 
all the “transformation” jargon that has 
become cliché. Reading between the lines, 
I saw an austerity and privatization agenda 
masked as system change, peppered with 
hints that students were not always best 
served by having teachers. Some of my 
colleagues read personalized learning as 
a hybrid of correspondence and choose-
your-own adventure, a supervised home-
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covering the new competencies. The current 
IRP’s for drama are also outdated as some 
components (suggested learning resources 
and assessment strategies, for example) no 
longer contain modern resources or reflect 
current practice. 

The proposed new curriculum for Grades 
10–12 could result in the loss of provincially 
listed drama courses. Instead of the 
specialized courses in drama such as theatre 
performance (both stage and film/TV) and 
theatre production, there is now simply 
Drama 10, Drama 11, and Drama 12. 

These simplistic designations do not reflect 
what is currently offered in BC classrooms. 
Many students will take technical 
(stagecraft) and performance (acting) 
courses separately. If there is simply only 
Drama 12, does this mean students will 
receive the credit twice if they take the two 
options? Or will teachers be expected to 
develop their own courses?

Drama teachers in BC expect to have their 
discipline respected and like in the realm 
of science where biology, chemistry, and 

physics are continuing as separate courses, 
drama educators will argue and advocate 
for the same treatment in our subject area. 

While the creation of locally developed 
board/authority authorized courses may 
be offered as a means to replace the lost 
courses, BC drama educators believe there is 
not a need to “reinvent the wheel.” Leaving 
the course names as is is a respectful way 
to allow for the new curriculum to be 
delivered. Not everything needs to be new 
this time out.

After the revised curriculum was posted teachers weighed in with their opinions. Some teachers 
state they fear that subject areas will be less substantive than the current curriculum. On the 
other hand, members have also said they are pleased that the revised curriculum offers a greater 
emphasis on the process of learning and provides opportunity to explore topics in greater depth.

provincial exams, and locally developed 
district-wide assessments for reading and 
math fit with a personalized learning 
model. If the new curriculum has a focus on 
exploration and inquiry then large-group 
assessment doesn’t make sense.
 
We need to know what reporting will 
look like. And teachers need assurance on 
resources. We need to know what value 
is being placed on resources in terms of 
materials, whether print- or web-based. 
I also believe our best resource is each 

other. I want to know that we will have 
time, in addition to the already negotiated 
additional days, to work together and 
support each other within a professional 
model. 
 
Government and school boards need to 
be responsible for the communication 
about curriculum change. The BCTF needs 
to continue to promote the idea that 
curriculum implementation is a process, not 
an event. 

Change is stressful, and time rather than 
pressure, and respect rather than control 
for professional learning, is essential to its 
success.

As professionals, we look at what’s out 
there, reflect on what we are already doing, 
and make changes based on that reflection. 
Teachers are always moving forward. It’s 
what we do. I need the Ministry, my school 
board, and the BCTF to honour that.

course designs, standards, assessment, 
and activities in the classroom, and glad 
for the collaborative time given for 
these endeavours. I like the emphasis on 
disciplinary and interdisciplinary thinking 
and skills. As a social studies teacher 
this respects a timeless goal: how to use 
relevant, important, or challenging content 
to foster critical thinking, meaningful 
connections, and depth of understanding 
about the worlds students find themselves 
in. I hope that the big ideas, competencies, 
and content standards are not locked in 

place over the next two years, but can be 
adjusted as they take root. 

The changes sought by the Ministry 
of Education (e.g., more integration 
of technology, experimentation with 
timetables and groupings of students) must 
be accompanied by a funding model that 
schools can work with. In my district, for 
example, we are not ready to move beyond 
physical textbooks for many subjects, and yet 
the learning resources budgets have dried 
up just as they have for technology, support 
teachers, support staff, and facility upgrades.
 

The BCTF has a strong role to play in 
gathering feedback and celebrating the 
accomplishments of teachers while being 
watchful and critical about “transformation 
and personalization.” School boards need 
to wake up to the reality that the factory 
model we use is more about doing more 
with less than it is about pedagogy. If 
governments want something more 
creative, personalized, and transformative, 
they must first show us the money.

Here is a sampling from a few teachers who were willing to publicly share their 
thoughts. Unfortunately, we are not able to include teacher opinion from all grades  
or subject areas. 
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experience, and constantly challenged each 
other. We focused on the competencies and 
tried to build a curriculum focused on skills 
rather than content. 
 
However, Social Studies 10 was an issue for 
us throughout the process. At this point, 
the Ministry is including it as part of the 
graduation program review, and Social 
Studies 10 may end up being the last time 
the students have to take a required socials 
course. As such, we felt we had to squeeze 
many topics into the course. And what 
happens to government studies—we would 
have loved to have kept that in Grade 11 

Kim Rutherford, social studies teacher, 
Prince George Secondary School

Thanks to all teachers involved in writing 
new curriculum. It isn’t a collection of 
shrink-wrapped documents produced by 
people far removed from a classroom. It 
is thoughtful and interactive, written by 
classroom teachers from different grades, 
at different stages in their careers, from all 
corners of the province.

Saying this, I am worried that teachers 
won’t get the time and support they need 

Janine Fraser, Grade K/1 teacher,  
Midway Elementary, Midway, 
BCPTA President

When we began this process I did not 
believe our work would actually make its 
way into the final draft. Ministry facilitators 
referred to us as the experts and in the 
end it was teachers’ words that appeared 
in print. After draft one we were asked to 
respond to feedback from teachers. The 
response sample seemed small and possibly 
not an accurate representation. In order to 

April Lowe, Grade 3/4 teacher,
Garibaldi Highlands Elementary, Squamish

I WAS ONE of the many teachers across 
British Columbia who revised the curriculum 
for social studies, K–9 and for Grades 10–12. 
Overall, I found it a positive experience 
and was pleased that there was agreement 
between the Ministry of Education and the 
BCTF to have teachers on the curriculum 
teams. Our guidelines were simple: 
imagine if your own children were starting 
Kindergarten. What would we want them 
to learn by the time they finished Grade 12?

A great deal of collaboration, debate, 
and compromise occurred throughout 
the process. We had a variety of teaching 

AS PRESIDENT of the BC Primary Teachers’ 
Association, I am excited that play is valued 
in the revised curriculum for all learners 
and grades. I am excited to see the focus 
on process over product, less curricular 
content so we can focus on deeper learning, 
the emphasis on inquiry-based and 
hands-on learning over rote learning, and 
communication, creativity, critical thinking, 
and personal and social responsibilities 
making up the core competencies. 

WORKING ON revising the curriculum 
for K–9 English language arts was a truly 
valuable experience—the epitome of 
professional learning, especially since I had 
the opportunity to work alongside such 
hardworking teachers. These teachers are 
dedicated to the idea of making education 
in British Columbia not only the best it can 
possibly be, but also the most innovative, 
representing our collective thinking.
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and believe it should be mandatory. I know 
that many teachers, including me, will 
continue to emphasize the students’ role in 
society and the wider political spectrum.

I also have questions about the Social 
Studies 11 exam: how can next year be a 
practice year for the new Social Studies 11 
course if the exam is going to be continued 
next year? As well, some students may miss 
out on the history of the 20th century in the 
changeover year.

What will happen around assessment? Will 
there continue to be provincial exams? How 

will they work? It was difficult to design 
the courses not knowing how assessment 
practices will be applied. 

I also have concerns about training, 
resources, and the timeline for 
implementation. I hope that 
implementation is properly funded and 
needed resources are available. If not, I 
fear the transformation in classrooms we 
envisioned will not come to pass. Instead, it 
will become a case of content being moved 
from one grade to another. I feel a longer 

transition time is needed, especially for 
beginning teachers starting these courses 
from scratch. 

I hope that changes to curriculum are 
monitored so the Ministry and the BCTF will 
be able to see what worked, what didn’t, 
and figure out how to fix any deficiencies. 
I will retire from teaching in a few years 
and feel that this new curriculum will be my 
positive legacy in education. 

to understand this new curriculum because 
it is complex. It isn’t just about a change in 
outcomes but a new way of thinking. The 
two non-instructional days negotiated this 
year cannot be a one-shot deal, but must 
be part of a continuing plan for ongoing 
in-service as more curriculum and new 
assessment tools are introduced the next 
few years. 

The applied design skills and technologies 
curriculum, which I helped to write, is totally 
new, exciting, and hands-on for primary 
grades, and I believe it fits well with other 
curricular areas. 

Last, the resources and technologies 
required to fully implement the new 
curriculum must be funded by the Ministry 

and not out of teachers’ pockets, or parent 
fundraising, or the shrinking budgets of 
school boards. The shift from paper to 
digital, from textbook to ebook, from 
thoughts and ideas to tangible products 
requires predictable, stable, and continued 
investment. 

respect the feedback, while also preserving 
the integrity of the original draft, we 
struggled to achieve balance. 

In the end, the hours spent, the intense 
conversations, abundant wordsmithing, and 
the intake of more caffeine than I want to 

We invite you to send your 
thoughts about the revised 
curriculum to Teacher at 
teachermag@bctf.ca. We 
aim to publish as many 
letters as possible in the 
March 2016 issue.

admit, it was definitely worth it. I believe 
we have created something innovative 
that reflects the most current research 
in the field of education—a document 
that I am confident will benefit all of 
our students.
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LET’S  
TALK 
about 
money
By the BCTF Assistance Society

To obtain an application form for assistance,

(a)  go to goo.gl/btvckX, or

(b)  ask your local teachers’ union for a 
current application form, or 

(c)  contact the BCTF Assistance 
Society directly at 604-871-1921, 
or 1-800-663-9163, and ask for the 
Assistance Society secretary.

All application forms must be completed 
in full. Applicants must give full financial 
disclosure, and sign a release that authorizes 
a credit check.

The BCTF Assistance Society exists to help current and retired BCTF 
members who require emergency financial assistance. The assistance 
also extends to their dependents and spouses, including common-law 
partners. It is another example of “teachers helping teachers.”

The BCTF Assistance Society was 
incorporated as a society in 1971, with 
residual funds from the former provincial 
and Vancouver Teachers’ Medical Services 
Associations (prior to the creation of 
the BC Medical Services Plan), as well as 
some bequests and donations. BCTF staff 
administer the society, and the BCTF bears 
those costs as its contribution. The BCTF also 
appoints six active members as directors to 
the society’s board each year. Another six 
directors are elected directly by the society’s 
members at the AGM every April. The 
directors, and the BCTF staff members who 
work with them, treat every application for 
assistance with respect and confidentiality.  

The society offers some applicants a 
modest, interest-free loan, and in special 
circumstances, an outright grant. We do not 
offer debt counselling or advice to individual 
applicants. Recipients are expected to repay 
their loans within a reasonable time, so that 
other members can access the same financial 
assistance. A repayment schedule is based 
upon each applicant’s finances.  

Financial assistance is usually granted 
in cases of a personal disaster, such as a 
sudden medical or housing emergency, or 
a family crisis. Assistance is not available for 
such things as debt consolidation, summer 
expenses, education costs, or situations 
arising from job action/lockouts. Generally, 
assistance is available only after the applicant 
has explored all other avenues. 
 

How to protect your finances
Over the years, society directors have noticed 
common application themes. There are 
genuinely unforeseen events (a house fire, 
a sick child who needs care far from home, 
loss of income for an uninsured spouse, 
etc.). However, more and more we are 
encountering situations that may have been 
avoided with a bit of planning. Here are a few 
tips that may help you to stay out of trouble:

1.  You may wish to switch from getting 
paid on a 10-month plan to a 12-month 
plan. Contact your Local President to see if 
this option is available in your school distrct.

2.  Keep track of all your expenses for 
two months. That includes everything 
you purchase from big to small. After two 
months, look at the details carefully. Are 
there some surprises?

3.  Talk openly about finances with your 
partner (if applicable). Too often we 
hear of a member who left all financial 
decisions to their spouse or partner, only to 
find out later that some very questionable 
decisions were made. 

 4. If your household finances are starting 
to stress you, talk with a debt counsellor. 
Don’t wait for things to get worse! Many 
agencies around BC offer free debt 
counselling. Their staff have heard many 
similar stories before; there is no need to 
be embarrassed. 

5.  Avoid “pay day” loan stores, credit 
cards with a grace period at the start 
but that involve high rates, and most 

store financing plans. These usually offer a 
gimmick to get your business, but the loan 
conditions are often quite onerous once 
you’re on the hook for a hefty debt. 

 6. Some financial institutions will allow 
you to skip a mortgage payment, or pay 
only the interest portion, but only very 
occasionally. Keep this option in mind for 
extreme circumstances only. It should not be 
an annual request.

7.  If you are within a few years of retirement, 
attend one or two retirement planning 
seminars put on by the BCTF and the 
Teachers’ Pension Plan. The information 
will be general, but it will help you to 
understand the choices and language in 
your annual pension statement. 
Please visit the BCTF website at 
bit.ly/1S2FdbH for pension plan information.

NOTE: These are just suggestions, not advice 
for your specific situation. Seek out the appro-
priate professional advice for legal or financial 
issues, addictions issues, relationship break-up, 
and so forth.

BCTF MATTERS
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Why is the BCTF looking at changes 
to the Teachers Pension Plan (TPP)?
This pension consultation is not the first in 
recent BCTF history. In 2009, consultations 
occurred to deal with the cost of indexing 
and inflation. This time, we are motivated 
for different reasons. Our demographics 
have changed significantly since our plan 
was designed in 1966. Back then, the plan 
was designed for teachers who typically 
began teaching in their early twenties and 
retired in their mid-fifties. 

Now teachers are entering the profession 
later in age partly because of the length 
of time needed to fulfill post-secondary 
requirements. As well, many new teachers 
end up working as TTOCs for a few years 
before securing full or part-time contracts. 
Consequently, teachers are retiring later, 
on average at 60.3 years of age. These 
teachers cannot benefit from Factor 90 or 
the full Bridge Benefit and are subsidizing 
an increasingly smaller number of teachers 
who retire early.

Other demographic data show that BC 
teachers live a long time, longer than most 
BC residents. Standards used by actuaries 
demonstrate that those retired teachers 
who live to age 65 are expected to live on 
average, 88.5 years for men, and 91.1 years 
for women. While this news is wonderful, it 
also means some members will be collecting 
their pension for longer than they worked.

As well, the TPP’s link to the Canadian 
Pension Plan (CPP) is devaluing our pension 
because our salary increases have not kept 
pace with the rate the Year’s Maximum 
Pensionable Earning (YMPE) amount has 
increased.

Any plan changes will apply to future 
service only. What does that mean?
Any member-earned pension benefit is 
unaffected up to January 1, 2018. If a 
member retires before that date, their 
pension is unaffected. If a member remains 
working after this date, their service in 
the current plan— that is service before 
January 1, 2018—also remains untouched. 
Factor 90, the current 3% reduction factor, 
and the bridge will also remain in place for 
their service up to January 1, 2018. What 
changes, however, is that any pensionable 
service earned from January 1, 2018, 
onwards is calculated under the new plan. 
Most teachers will have part of their service 
in both plans. The only exception will be 

teachers hired after the implementation 
date who will earn all of their pensionable 
service under the new plan.

Do potential changes mean teachers 
will need to work longer? 
Potential changes include enhanced accrual 
rates. Many members will find that their 
overall pension is greater, even with the new 
Early Retirement Reduction Factor. Some 
members assume that an unreduced pension 
means a full pension. This is not the case. 
Your pension is determined by your years of 
pensionable service. The only way to achieve 
a full pension is to work 35 FTE years. 

Under our current plan, the majority 
of plan members will receive a smaller 
lifetime pension benefit because the plan 
was designed to subsidize early retirees. 
However, with all of the proposed options, 
early retirees will still continue to receive a 
plan subsidy— just not to the same degree. 
The proposed options take part of this 
subsidy and spread it out among everyone in 
the form of a higher accrual rate.

Will any changes cost  
me more money?
There will be no increase in contribution 
costs to members as a result of any of 
the proposed changes. Currently, 13% of 
members’ salaries go to their pensions 
in addition to the portion paid by the 
employer. For many teachers, their pension 
is their greatest financial investment. 

What are the next steps?
BCTF staff will have collated survey feedback 
and will send it to the Executive Committee 
(EC) for their deliberation at their January 
2016 meeting. The EC will then report to 
the 2016 Winter Representative Assembly, 
also in January. At the March BCTF Annual 
General Meeting, delegates will debate the 
report and recommendations, and select 
by vote one of the options. Following this 
meeting, the plan partners (government 
and the BCTF) will inform the plan trustees 
which option was selected. Pension plan 
trustees will then study the option and 
ensure that everything needed for a  
change to the design of the pension plan is 
in place. The expected start date, should any 
plan changes be selected, will be  
January 1, 2018.

For more information, please visit 
bctf.ca/pensionconsultations2015/. 

Delegates  
to debate

PENSION 
PLAN 

FUTURE
at BCTF 

AGM
By Teri Mooring, 

BCTF Second Vice-President
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Trudeau
addresses the 
CANADIAN 

LABOUR 
CONGRESS

By Jack MacDermot, BCTF staff

ON TUESDAY, November 10, 2015, 
six days after he was sworn in, Prime 

Minister Justin Trudeau met with about 
100 leaders of the Canadian Labour 

Congress (CLC), which represents 
3.3 million working Canadians. 

This was the first time in over five decades 
that a Prime Minister met with the Congress, 
sending a strong message about the new 
federal government’s desire for a better 
relationship with organized labour. CLC 
president Hassan Yussuff said he is determined 
to establish a constructive relationship with 
Trudeau, following a decade of “absolute 
hostility” from the Harper Conservative 
government.

The leaders raised concerns with the Prime 
Minister about the Trans-Pacific Partnership 
agreement (TPP). Trudeau promised to have 
the TPP studied by a committee of Parliament, 
including full debate, and a vote in the House 
of Commons.

The CLC raised veterans’ issues and reiterated 
their support for a national public inquiry into 
missing and murdered indigenous women 
and girls, which the Liberal government 
announced in December, will soon be 
underway.

Loud applause greeted Trudeau’s commitment 
to repeal the Conservative government’s 
anti-union Bills C-377 and C-525. He said that 
“labour is not a problem, but a solution.”

While speaking to CLC officers, Trudeau 
referenced the meeting he had with BCTF 
table officers last spring. The Federation had 
pushed Trudeau to respond to critical issues 
including post-secondary funding, childcare, 
and an inquiry into missing and murdered 
Aboriginal women.

BCTF President Jim Iker says that the CLC and 
its affiliates must maintain strong pressure on 
the government to address all issues important 
to working people.

Challenging issues lie ahead, including collective 
bargaining with the public sector, but Yussuff 
said he was encouraged by the meeting.

Strikes end in settlements for 
Ontario and Quebec teachers 

In Ontario, education sector negotiations in 
this round took place under a controversial 
new bargaining system. By late November 
settlements had been reached after work-
to-rule campaigns, strikes, and large 
public protests by all four teacher unions, 
representing elementary, secondary, French 
language, and Catholic school teachers, as well 
as the Canadian Union of Public Employees. 
Local negotiations continue with several 
school boards.

In Quebec, the government reached an 
agreement in mid-December on non-
monetary issues, with the Centrale des 
syndicats du Quebec, whose 73,000 members 
represent about two-thirds of Quebec’s 
teachers. Negotiations continue on salary and 
pension issues.

Long and difficult negotiations started with 
government demands for concessions, including 
removal of class size limits and proper support 
for students with special needs. As it became 
clear that teachers were fighting for proper 
resources, public opinion swung in their favour.

At publication time, the 34,000 members of 
the Fédération autonome de l’enseignement 
(FAE) were the only major teachers’ union in 
Quebec without an agreement. After joining 
tens of thousands of public sector workers on 
December 9th in the largest public sector strike 
since 1972, FAE members remained off the job 
for the rest of the week.

Nanaimo Golf Club out of bounds
The employees at the semi-private Nanaimo 
Golf Club have been locked out since April 24, 
2015, and there is still no end in sight. 

The golf club’s two dozen clubhouse servers, 
bartenders, cooks, dishwashers, and janitors 
were seeking improved wages and benefits, 
but were locked out after serving strike notice. 
UniteHere Local 40, which represents the 
workers, fortunately stopped the club from 
using scab labour.

Imagine walking a picket line and only 
collecting strike pay for more than eight 
months. Many of these workers have had to 
take other jobs or have returned to school.

If you live in Nanaimo, or are visiting the area, 
please stop by the picket line at 2800 Highland 
Boulevard, near the Departure Bay Ferry 
Terminal. Send your messages of support to 
UniteHere Local 40 president at 604-473-4809 
or rdemand@unitehere.org.
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SOLIDARITY SPOTLIGHT

CLC President Hassan Yussuff meets with newly-elected Prime Minister Justin Trudeau

There’s a lot of work to do 
after ten years of the Harper 
Conservative’s cuts to public 
services. We need to make 
sure the Liberal government 
fulfills their campaign 
promises and rebuilds the 
public sector in this country.

—Jim Iker
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KNOW YOUR RIGHTS

Are you 65 or  
have you reached  
Factor 90?

Withdraw from the  
long-term portion of the SIP
You can save the long-term fee 
(approximately 1.2%) from the date 
you reach age 64 or “Factor 88.” 
Members are no longer entitled to 
long-term benefits under the Salary 
Indemnity Plan (SIP) once they hit 
“Factor 90” (age plus contributory 
service) or age 65. It is up to you to 
apply to withdraw from long-term 
disability.

How and when to apply
A member who has attained age 
64, or has reached “Factor 88,” or 
is in receipt of a retirement pension 
under a registered pension plan, may 
voluntarily withdraw from the long-
term portion of the SIP. Ensure that in 
the event of serious illness or accident 
you have sufficient accumulated sick 
leave, which, when combined with 
120 days of benefit from SIP short-
term, will protect your salary to the 
end of the month in which you reach 
“Factor 90” or the end of the month 
you attain age 65, whichever  
comes first.

To get an application, go to 
tinyurl.com/7qrrnxx or call the BCTF 
Income Security Division at  
604-871-1921.

BCTF Salary  
Indemnity 
Fund

TIME and EMPLOYMENT  
INSURANCE now available for 
parents of critically ill children
By John Ehinger, BCTF staff

Taking an unpaid leave of absence from work to care for a critically ill 
or injured child adds undue financial burden to an already stressful and 
potentially life-changing situation.

Parents who have critically ill or injured 
children (PCIC)  under the age of 18 are 
now able to apply for (up to) 35 weeks of 
EI (Employment Insurance) benefits if the 
child requires parental care while critically ill 
or injured. PCIC benefits can be accessed to 
add to a maternity/parental benefit claim or 
as a stand-alone benefit for older children, 
and can be shared between parents of the 
same child.

Who is eligible?
You must apply for and receive the benefits 
within 52 weeks of a medical certificate 
being issued, and the benefits must be 
taken in full-week increments. The number 
of weeks you are entitled to receive is based 
on the medical certificate. If your child 
requires care or support after the period 
identified in the medical certificate, you can 
receive further benefits, provided another 
medical certificate is submitted, and the 
maximum 35 weeks have not already 
been paid.

In order to be eligible for benefits 
(including the normal two-week waiting 
period), you have to qualify for EI 
under rules similar to those required for 
pregnancy, parental, and compassionate 
care benefits:
• Your regular weekly earnings must be 

decreasing by more than 40%. 
• You must have accumulated 600 insured 

hours of work in the 52 weeks prior to 
the start of your claim, or since the start 
of your last claim, whichever is shorter 
(this period is called the qualifying 
period).

• A medical doctor licensed to practice 
medicine in Canada as a specialist will 
need to issue a certificate attesting that 
your child is critically ill or injured (life 
threatening) and requires your care or 
support.

How do I get (unpaid) leave from my 
employer in order to take care of my 
child and access benefits?
Please contact your Local Union President 
to assist you in requesting such leave. 
Although the BC Employment Standards Act 
does not guarantee such leave, many local 
agreements have unpaid personal leave 
provisions that you can access so you can be 
with your child. Even if such leave is not in 
your local agreement, your Local President 
can help you request a leave from your 
school district.

Maternity and parental situations: 
What happens when a baby is born 
critically ill or injured?
PCIC benefits are designed to work 
seamlessly with EI’s maternity and parental 
benefits. What this means is that EI 
automatically places parents of critically 
ill children on PCIC benefits prior to the 
commencement of either maternity or 
parental benefits. As a result, EI allows the 
beginning date of the full maternity benefit 
(17 weeks) and/or the full parental benefit 
(35 weeks) to be delayed until the end of 
the PCIC benefit.

In a recent case, the local union and the 
BCTF assisted a member in accessing 
maternity and parental leave, applying 
for PCIC/maternity/parental benefits, and 
receiving top-up to 95% for her first 17 
weeks (including the two-week waiting 
period) even though the school district 
initially had questions about topping up the 
PCIC leave. 

Most BCTF local agreements have top-up 
provisions but they vary widely on the 
details. If a situation like this arises for 
you or a colleague, please make sure the 
Local Union President is contacted to assist 
with the paperwork required to access 
pregnancy/maternity/parental leave and 
top-up from your school district.
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Connecting kids, family, 
and community

Nechako’s 
WELLNESS 
WELCOME  

By Kathleen Cherry

SMOOTHIES, GAMES, yoga and vegetables made for an unusual, 
delicious and innovative “meet the teacher” night at Kitimat’s Nechako 
Elementary School this past September.

The evening was part of the Kitimat 
school’s ongoing efforts to foster a sense 
of belonging among students and increase 
parent participation. For almost two years, 
a school team including teachers and 
administration have worked on strategies 
to foster community as well as parental 
participation. 

Teacher-librarian Michele Frater explains 
that the research demonstrates that 
students’ school success is connected to a 
sense of belonging and that this may be 
even more important today than in years 
past, given the changes within communities 
and family structures. Active parental 
involvement in the school community is one 
strategy to increase this belonging.

Therefore, it made sense to celebrate 
the start of a new school year in a fun, 
engaging manner that would promote all 
aspects of health.

“We called it Nechako’s Wellness Welcome,” 
gym teacher Cori Boguski explains. “We 
focused on both emotional and physical 
health. We wanted to develop something 
really fun which would encourage parent 
participation.”

It worked. “We had fantastic attendance. 
Some teachers said that 100 percent of 

families in their classes came,” says David 
Mills, Nechako principal.

In addition to meeting the teacher, 
organizers hoped that parents would 
have the opportunity to meet the service 
providers both in and outside of the school.
“People may not be fully aware of our 
First Nations program so this was a good 
opportunity to showcase it,” explains First 
Nations support worker, Joyce Amos. 

Outside agencies were similarly enthusiastic 
with participation from service providers like 
Child and Youth Mental Health, the Kitimat 
Child Development Centre, the Ministry for 
Children and Family Development, a local 
women’s group, dentists, and public health 
organizations. Northern Health, in fact, 
provided grant money through the Kick It 
Up Kitimat organization for supplies and 
awesome prizes.

Community participants praised the event. 
“It gave parents a way to interact with 
service providers within the community 
and to connect a name with a face. I think 
people are more likely to seek this support 
for their children if they have had some 
interaction with the counsellor or service 
provider,” says Katie Bogaert, child and 
youth mental health clinician in Kitimat.

Of course, the school team must not only 
implement strategies but also evaluate 

the impact and efficacy of such strategies. 
To help with this aspect of the project, 
the school is a part of the Network of 
Performance Based Schools. This network 
is the brainchild of two professors at 
the University of Victoria’s Education 
Department, Dr. Linda Kaser and Dr. Judy 
Halbert, and is a learning community 
of teacher and principal school teams. 
These teams pose a learning improvement 
question, design an action plan, gather 
data, and then evaluate the results, 
communicating these results to other teams 
within the network.

“We don’t have all the data yet,” principal 
David Mills says. “But there have been a 
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Joyce Amos, First Nations support 
worker at Nechako school with 
student Camryn Pankhurst

Nechako student
Brooke Gray

number of successful events as a part of this 
inquiry question.”

In addition to the Wellness Night, the school 
is planning to host a Literacy Night spear-
headed by Frater. “We had one last year 
and aim to have another this February.”

Like Wellness Night, the literacy night will 
focus on fun and student engagement as a 
way to promote literacy. Last year, 60% of 
the school population attended the event. 

As well, I am a children’s author and run an 
active book club. Our first release is based 
on a Haisla legend and is entitled, How the 
Deer Got a Short Tail. The students wrote 
and illustrated the book. We had a launch 
with pizza and ice cream and we were 
thrilled that many of the writers’ parents 
attended. This year the club is working on 
a new book and again hopes to engage 
families in its launch.

The school also produced a well-attended 
theatrical production of The Jungle Book. 
This involved some fantastic costumes, 
make-up, scenery, and was performed 
outside of the school building in the 
community theatre. The Jungle Book was 
performed last March to packed audiences 
and rave reviews.

However, the question remains; have these 
efforts increased student belonging and 
parent participation in the more mundane 

aspects of their children’s education? The 
school will use student surveys to judge 
students’ attitudes toward school and 
compare results from years past. The team 
is also monitoring whether increased 
parent involvement in fun events has 
translated into attendance in parent-
teacher interviews and Individual Education 
Plan (IEP) meetings. All the data has not 
yet been analyzed although we are thrilled 
that, for the first time ever, there was 100% 
attendance for IEPs dealing with social skills 
during meetings held this past fall.

However, the principal notes that 
attendance in the March parent-teacher 
interviews is traditionally low. “It might be 
a great time for us to develop an innovative 
way to encourage participation,” he says.

So with a new challenge in mind, the 
Nechako school team will be using their 
collective imaginations to make school a 
fun and enjoyable learning environment for 
young and old.

Smoothie anyone?  

Kathleen Cherry is itinerant school counsellor 
at Nechako Elementary School in Kitimat and 
a member of the school team that is part of 
the Network of Performance Based Schools. 
Cherry’s first chapter book will be released 
through ORCA books in March, 2016.
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Inset: Mary  
and her mother, 

1974 or 1975
Above: Mary  

and Dylan,  
August 2015

1975: My first day of Kindergarten. My 
mother pried my sweaty fingers away from 
her own and pushed me toward the teacher. 
“Amaya, stop crying. I’ll be here watching you, 
understand? Time for school,” she assured me 
in Mandarin.

“I DON’T WANT TO GO.” I replied in Mandarin. “I want to 
stay home with MAMA.”

I checked every two minutes to see if my mother was there. 
She was. I caught my breath in between salty outbursts. 
Children were staring. I didn’t understand the English 
words the teacher used. 

A table was covered with flat, transparent plastic 
rectangles in primary colours. The teacher held a rectangle against 
her eyes. Her face turned blue and she smiled. I was fascinated, 
silenced by the discovery. I was curious to pick one up. I checked the 
doorway for Mama. She was gone. I burst into tears.

2015: My son’s first day of Kindergarten. We arrived thirty 
minutes before his scheduled gradual entry time. I took him to 
see the playground, his empty Kindergarten class, library, and the 
boys’ washroom. 

“Mama, are you going to stay?” Dylan asked.

“I’ll stay for ten minutes. When it’s time, you’ll go into the 
Kindergarten class with the teacher. Mama will go, and then I’ll 
come back to pick you up.” 

 “NO—I DON’T WANT MAMA TO GO. I want Mama to stay for ONE 
HUNDRED MINUTES.” 

We gathered in the courtyard facing the windows of the 
Kindergarten classroom. The teacher introduced herself.

“I’m Mrs. B—the Kindergarten teacher for your class. Now, children 
please line up against this wall. Parents, see you at three o’clock for 
pick-up. Goodbye.” She led the children into the classroom. Within 
seconds, the parents rushed to the window, their noses nudging the 
“fishbowl tank” containing their fingerlings. 

I made eye contact with Dylan through the glass. He was sitting on 
the carpet with the other children. No smile, but no tears. I smiled 
and waved goodbye.

As a mother, I did all that I could to prepare Dylan for the big day. 
We attended Strong Start to introduce him to a child-centered 
multicultural environment and engage him in social play. I created 
friendships with mothers, set up play dates and exchanged free 
childcare. I enrolled him in gymnastics, music, and swim lessons, and 
he attended a quality preschool part-time. We read books about 
school and met other Kindergarten children at the elementary 
school for classroom tours and play dates during the summer. The 
preschool I attended in the 1970s didn’t involve a classroom. If there 
were any early learning programs, my mother was uninformed, nor 
would she have had the confidence or time to attend. She struggled 
with English, and worked hard to maintain our household of six, 
while Baba worked full-time. 

We were one of a handful of Chinese families in a predominantly 
white, middle-class neighbourhood. We couldn’t afford any lessons 
or childcare. Mama was busy filling rice bowls and ensuring there 
were meat scraps on the table. 

Like 
mother,
like son 

By Mary Chang, BCTF staff and 
mother of a new student in a BC public school

FIRST DAY of 
Kindergarten

THE LAST WORD



Physical play was jumping on the bed, sliding 
down the stairs, getting horsey-back rides 
from my brothers or running—anywhere.

And naptime was sleeping on the living 
room rug under Mama’s fuzzy, dusty-rose 
bathrobe. 

My mother did the best she could to prepare 
me for school in the 1970s. She supported her 
family while a generation of school children 
used the word “chink” to tease her children, 
and adults used the word “Chinaman” to 
insult her husband, in a language she did not 
speak, but understood. 

She tried to teach me the beauty of Chinese 
calligraphy, but I was reluctant and only 
wanted to learn English to fit in with 
the school kids. She shook her head in 
disapproval when I chose Kraft dinner over 
fried rice, but sometimes enjoyed sharing a 
McDonald’s filet-o-fish with me.

My parents emigrated from Taiwan. We were 
a nuclear family in Canada. My mother was 
alone in her community—the small, sleepy 
township of Richmond, BC, where ditches, 
farms, dykes, and bog forests thrived. 
Citizens frowned at my mother because 
she didn’t speak English, or shouted “Go 
back home to China if you can’t speak our 
language.” Indeed, my mother desperately 
wanted to go back to her homeland, if 
she could.

In 1975, my mother didn’t have the support 
of a “mommy group,” or access to free drop-
in programs for parents, free adult English 
literacy programs, or “friendship meetings” 
for people seeking help settling into the 
community, which are available to me today.

Prosperous Richmond, now the fourth-
largest city in BC—with an immigrant 

population of 60%, the highest in Canada 
(50% identifying as Chinese)—is booming 
and is acclaimed as a Chinatown gem. 
Racism still exists, but society has become 
more educated, informed, and empathetic, 
realizing the importance of integrating 
cultures.

The city is proactive about early childhood 
education. Richmond is graced with 
beautiful playground parks, such as Garden 
City Park, Terranova Park, and historical 
Steveston Village. There are a multitude 
of early learning programs, and libraries 
offer family-focused brochures printed in 
several languages.

My mother adored her first and only 
grandson, and welcomed my Irish-born 
husband into our family. In between our 
visits, she imagined Dylan’s smiling Chinese-
Irish-Canadian face in her mind before she 
went to sleep, when she awoke, and as she 
sipped a cup of jasmine tea. He gave her joy. 

If she were alive today, she would have 
been proud of Dylan on his first day of 
Kindergarten like she was of me on my 
first day. What doesn’t escape me though 
is this: Growing up, I did not attend any of 
the school readiness programs that Dylan 
did, but on that first day, regardless of our 
school preparedness, we were both afraid 
and relied on our mothers to ease us into 
school. The lesson learned, like mother,  
like son. 

I miss my mother’s homemade wonton soup 
and her broken English. It’s time to show 
Dylan how to use chopsticks, teach him 
Mandarin, and make our own dumplings, 
just like the way his Amah taught me.

My “preschool” in the 1970s was our  
family home. Practical life was watching 
Mama wash the dishes in the sink of warm, 
soapy water while I sat on the counter 
beside her, catching bubbles in my palm and 
blowing them into the air. 

Science was watching my mother’s fingers 
chopstick fresh ground pork, seasoned with 
ginger, soya sauce, and sesame oil onto 
wonton skins. It was dipping my fingers into 
a bowl of tap water to moisten the edges 
of a wrap before I folded it into a triangle 
pillow and Mama transformed it into a 
flower bud the way Amah taught her. Math 
was counting how many I could eat.

Parallel play was being in the same room 
with my three older brothers as they 
wrestled, cursed in English, and spat or 
fought over toy guns while I brushed my 
doll’s blonde hair.

Pretend play was wearing my mother’s high 
heels. It was mimicking the “beep-beep” 
sound of the Roadrunner as he outsmarted 
Wile E. Coyote. This led to social play, my 
brothers and I fighting over whose turn it 
was to switch the twelve-channeled knob on 
the TV set during commercials. 

My playmates were my brothers, stuffed 
animals, and blue-eyed dolls. 

Within seconds, the parents 
rushed to the window, 
their noses nudging the 
“fishbowl tank” containing 
their fingerlings. 

Left: first and only 
grandson, Dylan, with his 
mother and grandmother, 
November 2011. Dylan’s 
grandmother passed away 
January 2012.

Below: mother and son
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TRAVEL/VACATION

FRANCE Ultimate vacations, privately 
owned, beautiful furn. 1 bdrm. Central 
Paris. Wkly/mthly. 604-738-1876,  
604-879-4936, Irene.roland@gmail.com,  
www.ultimateparis.com.

FRANCE FRANCE 2016/2017 holiday 
rental. Well renovated converted 
barn & stone houses in ancient, 
traditional vineyard village, SW France. 
Great walking, cycling, food, wine, 
Cathar castles. C$771/ C$1156/wk. 
couple or family/children under 18. 
Email: mjcapper@hotmail.com.  
Visit: www.ourhouseinfrance.com.au.

SOUTH OF FRANCE Villa in lovely, lively 
market town of Limoux. 4 bedrooms, 
2 bathrooms, Sleeps 8. All mod cons. 
Near great lake swimming, cycling, 
hiking, vineyards, restaurants, historic 
Carcassonne. Deep discounts for long-
term off-season rentals.  
www.southoffrancerental.com,  
digbyk@shaw.ca.

MAUI Great S. Kihei location, 1 bdrm 
with ocean view, across from great 
beaches.For more information:  
209-599-5248 or  
www.maui342.com.

LANGUEDOC FRANCE Self-catering 
village house sleeps 8, 4 bedrooms, 
3.5 baths, hidden courtyard with 
private pool. Contact dannielle
info@athosdumidi.com.

PUERTO VALLARTA rental, 2 bedroom 
condo. Contact: bfoog13@hotmail.com.

TEACH IN CHINA for 2 or 4 weeks in July 
2016. Interested? Check us out at  
www.china-connection.ca.

OSOYOOS SPIRIT RIDGE RESORT  
Fall/winter/spring $75/night,  
June $125/night, July/Aug $1250/wk. 
jeremy.smith@sd78.bc.ca or 604-798-1517.

GULF ISLAND GETAWAY Pender Island 
BC. Website: ainsliepointcottage.com 
Contact Alma at 250-629-3008.

IN EDUCATION
YOUR CAREER
A D V A N C E

more details Â     sfu.ca/education/gs-upgrade

Apply Now – Attend in 2016

GDE Graduate Diploma programs start Â May (Summer)
M.Ed. Master of Education programs start Â Fall (Sept)

Choose from a variety of program themes offered in the 
Lower Mainland, Vancouver Island and Yukon

amusement park science ad – bctf teachers magazine
5 in x 3.5 in
pub: january/february 2016
marketing:Data:MKTGMAC:back up drive:ADS:2016:BCTF Teacher Magazine:Science Days - Jan/Feb:PL16-Science-BCTF-JanFeb

REGISTER NOW:PNE.CA/EDUCATION

BRING YOUR CLASS TO EXPERIENCE 
THE SCIENCE OF AMUSEMENT PARK FUN!
Playland offers unique programs for grades 4 through 12 
including Science, Chemistry, Physics and even Biology.
FOR MORE INFORMATION:   
phone: 604-252-3663  •  email: groupsales@pne.ca

CLASSIFIED ADS
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MISCELLANEOUS

EXCITING NEW BOOKS for Library or 
Classroom by Henry E. Prante. “Great 
Hunting Adventures”—Short Stories, and 
“In The Workshop With Henry”—Shop 
Projects. Available at www.Amazon.ca 
as print or ebooks or from Two Roosters 
Publishing Inc.  
Email: fishingfeverbc@yahoo.ca  
Tel: 778-240-1180.

JOIN BURNS BOG CONSERVATION 
SOCIETY for school field trips, $150.00/
class. Have your students experience 
the outdoors. English or French offered. 
Order For Peat’s Sake $39.95,  
A Crane’s Eye View $29.95, 
www.burnsbog.org, 
education@burnsbog.org.  
Call 604-572-0373.

PENSION QUESTIONS? When do I 
retire? Which option to choose? How 
much will I get? CPP and OAS? Net 
income? Arnie provides personal, one-to-
one consultation. Detailed report, and 
reasonable rates. Call 604-354-5624, or 
email arnielambert@shaw.ca.

READ HAMLET the novel with your 
English class! Bring Hamlet to life in 
contemporary prose, written by a retired 
BC teacher. Kirkus Reviews calls it a “well-
crafted adaptation that offers readers 
richly developed, relatable characters.” 
Available as trade paperback from 
Amazon, or directly from the author at 
a discount. lehmann2@telus.net (250) 
635-3788. Also in eformats Kindle, iBooks, 
Kobo. Includes student questions.

QUALITY STUDENT TRIPS TO EUROPE 
Teachers go free; we take care of 
the details.  Unique, authentically 
educational, fully customizable 
itineraries.  Not a big-box tour!

WWW.ONELIFETOURS.CA

Teachers love 
our highly-rated 
summer tours 
for adults too!

Part-Time Option
Blended model that is 
accessible from anywhere in BC 
and beyond.

Full-Time Option
Study full-time at VIU for two 
semesters.  
Complete your degree in three 
semesters. 

Master of Education in 
Special Education
Dr. Rachel Moll, Chair, 
Graduate Programs
Rachel.Moll@viu.ca
For more information contact 
Donna.Nelson@viu.ca
Phone: 250.740.6221

viu.ca/education

VIU: Your choice for studies in 
Special Education
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BCTF AGM
March 12–15, 2016

Hyatt Regency, 
Vancouver

Develop your 
Professional Learning Plan 

with UBC Faculty of Education

JOIN US in 2016 for an off-campus MEd: 
Leadership, Mentorship & Engagement »

International Baccalaureate »
Education for Sutainability »
Early Childhood Education »

Self-Regulated Learning »
French Immersion »

Museum Education »

START PLANNING:
Summer Professional 
Learning Programs, 
announcing in January!

PDCE.EDUC.UBC.CA
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TeachBC
Your go-to site for BC teaching resources
Des ressources pédagogiques conçues pour la C.-B.

What is TeachBC?
• Online resource of teaching 

materials, lessons, and research 
relevant to K–12 BC curriculum.

• Allows users to download, upload, 
and share resources.

• Search by subject, grade, resource 
type, title, description, language,  
and more.

Who can use it?
• Everyone! The website is public.
• Teachers, provincial specialist 

associations, and other 
organizations.

How can teachers 
contribute?
• Upload your favourite lesson plans, 

unit plans, activities, resources, or 
research and make TeachBC the  
go-to site for K–12 BC resources.

• Tell your colleagues about TeachBC 
and help us build the site.

In the spirit of teachers helping  
teachers, thank you!

Visit teachbc.bctf.ca 

https://www2.viu.ca/education/
mailto:donna.nelson@viu.ca
mailto:rachel.moll@viu.ca
www.pdce.educ.ubc.ca
www.ufv.ca
mailto:teachereducation@ufv.ca
https://teachbc.bctf.ca/
www.coursesforteachers.ca/bc


FEBRUARY

SFU Joint Info Session: Arts for Social 
Change; Health Education & Active 
Living; Science Education; Educational 
Leadership, K12, Restarting Relationships 
in Challenging Times Master of Education 
(M.Ed.) Programs
February 10  Vancouver
Location: SFU Vancouver (Harbour Centre), 
Room 2925
February 11  Surrey
Location: SFU Surrey, Room 2740
Join us for an information session to learn 
more about one or more of the Master 
of Education (M.Ed.) programs starting 
September 2016. The two-year programs 
offered will have classes at either of 
SFU’s Vancouver or Surrey locations. 
5:00–6:00 p.m. RSVP online at sfu.ca/Fxbsrq.

BC Alternate Education Association 
(BCAEA) Challenge and Change 2016 
February 18–19 Vancouver
Location: Sheraton Vancouver Wall Centre
Keynote speaker: Deanne Leung M.Ed., 
R.C.C. from the Stepping Stones Counselling 
Group. Keynote topic: Building Healthier 
Brains: The Neurobiology of Trauma and 
Attachment. The annual Challenge and 
Change Conference provides participants 
with information that addresses many of 
the issues for those working with youth at 
risk. Register at bcaea.com/conference.html. 
Contact: DJ Pauls djpauls@shaw.ca.  
Website: www.bcaea.com

Special Education Association 
of British Columbia (SEABC) 
Crosscurrents
February 25–26  Vancouver
Features a range of speakers sharing 
current research and best practices related 
to inclusive education, including anxiety 
and mental health, social-emotional 
learning, self-regulation, autism, indigenous 
education, behaviour, executive function, 
English language learners, gifted education, 
literacy, numeracy, and working with 
education assistants. Keynote speaker: BC’s 
Representative for Children and Youth, 
Mary Ellen Turpel Lafond. 
Contact: searegistrar@gmail.com.  
Website: www.seaofbc.ca

HAVE YOU COMPLETED university studies in the 
Philippines? Please contact the Teacher Qualification 

Service at the following address: www.tqs.bc.ca
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PD Online 
Calendar

bctf.ca/PDcalendar
Changes/additions: 
msteele@bctf.ca

The Lone Ranger and Tonto Fistfight in Heaven, Sherman Alexie . Traplines, Eden Robinson . Kiss of the Fur 
Queen Tomson Highway . Lightfinder Aaron Paquette . Nobody Cries at Bingo, Dawn Dumont . For Joshua, 

Richard Wagamese . Reel Injun, Neil Diamond . Atanaarjuat: the Fast Runner, Zacharias Kunuk . Ajjiit Sean 
Tinsley & Rachel Qitsualik . Sweat, Lesley Belleau . Sanaaq: an Inuit Novel, Mitiarjuk Nappaaluk . Kynship, 
Daniel Heath Justice . Dien Cai, Dau Yusef Komunyakaa . Aphra Behn, Oroonoko . Eliza Haywood, Fantomina 

. Delarivier Manley, The Adventures of Rivella . Samuel Richardson, Pamela or, Virtue Rewarded . Sarah 
Fielding, The Adventures of David Simple and Volume the Last . Tobias Smollett, The Adventures of Roderick 

Random . Frances Burney, Evelina, or the History of a Young Lady’s Entrance into the World . Jane 
Austen, Northanger Abbey . The Lone Ranger and Tonto Fistfight in Heaven, Sherman Alexie . Traplines, Eden 

Robinson . Kiss of the Fur Queen Tomson Highway . Lightfinder Aaron Paquette . 

Do you teach English? Are you looking for
rigorous and innovative graduate studies?

The Master of Arts for Teachers of English 
will expose you to contemporary Aboriginal 
literatures and Indigenous literary theory, 
while developing your critical and scholarly 
skills in a variety of literatures in English.

tuesday january 19
Info SeSSIon:  6–730 pm  
SFU SUrrEy  SFU.cA/MATE
matesry@sfu.ca

PD CALENDAR
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www.sfu.ca/Fxbsrq
mailto:djpauls@shaw.ca
www.bcaea.com
mailto:searegistrar@gmail.com
www.seaofbc.ca
www.bctf.ca/PDcalendar
mailto:msteele@bctf.ca
www.tqs.bc.ca
www.sfu.ca/mate
mailto:matesry@sfu.ca
mailto:info@hornelake.com


Learning

Content courtesy of the 
First Nations Education 
Steering Committee
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Vancouver, BC V5Z 4P2

email: teachermag@bctf.ca

FIRST 
PEOPLES

Principles 
of learning

ULTIMATELY SUPPORTS the well-being of  
the self, the family, the community, the land,  
the spirits, and the ancestors.

IS HOLISTIC, reflexive, reflective, experiential, 
and relational (focused on connectedness, on 

reciprocal relationships, and a sense  
of place).

INVOLVES RECOGNIZING the 
consequences of one’s actions.

INVOLVES GENERATIONAL roles and 
responsibilities.

RECOGNIZES the role of indigenous 
knowledge.

IS EMBEDDED in memory, history, 
and story.

INVOLVES patience and time.

REQUIRES exploration of one’s 
identity.

INVOLVES recognizing that some 
knowledge is sacred and only shared 

with permission and/or in certain 
situations.

www.fnesc.ca
mailto:teachermag@bctf.ca



