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Executive Commiittee 
was asked to study the 
feasibility of providing grants 
to local associations so that 
officers could have time free 
from teaching duties to attend 
local business. 
The proposal, which came 

from the Task Force on 
Reorganization, suggests there 
is merit in developing within 
every local association the 
capability to deal with local 
problems. 
The task force itself was 

discharged with thanks for the 
work done. Members of the 
task force were: Pat* Brady, 
John Chen-Wing, Bob John
stone, Laila Pope, Douglas 
Steinson, and Peter Minshull, 
chairperson. 
Peter Minshull told the 

delegates his information for 
reorganization had been partly 
obtained from a questionnaire 
submitted to 600 members 
selected statistically to 
represent the membership, 
and to members of the 
Representative Assembly. 
He said the committee found 

a high level of agreement that 
the BCTF is essentially 

democratic at both the local 
association and provincial 
levels and that the general 
procedures have proven 
satisfactory to most members. 
'The fact that 93.8 percent of 

the teachers of the province 
chose to maintain their 
membership during the recent 
years when it was optional 
lends support to this opinion,' 
said Minshull. 
Minshull contended that the 

Task Force on Reorganization 

should now be disbanded, 
because it was not working on 
a permanent reorganization. 
'This is just my personal 

opinion, but I would advise you 
not to let this become a per
petual motion machine,' he 
said. 'If you continue it, 
someone can always come up 
with something else that could 
be reorganized. 
'Prolonged task forces can 

become an organizational 
problem in themselves.' 

P© 
Minshull said that one 

question which asked whether 
members thought 'BCTF 
Executive members are 
power-hungry egomaniacs' 
brought only 2.8 percent who 
strongly agreed and just 8.5 
percent who agreed even 
slightly. 
Ken Douglas, a task force 

member, took issue with 
Minshull on the disbanding, 
arguing that the bodly needed 
more time to complete its 

• mtmr 
studies. 'Many problems have 
not yet been studied in depth. 
There wasn't time. It's quite 
proper that people now be 
dismissed, but some group 
should study the remaining 
problems of reorganization. 
Now only the Executive can 
study these things, and the 
problem is that the Executive 
has no time.' 

The AGM, however, 
discharged the task force. 

' ns'" t."-

B.C. teachers made an 
historic decision at the 58th 
Annual General Meeting when 
they gave approval to the 
principle of having teachers' 
competence judged by 
colleagues instead of by 
district administrators. 
Delegates voted over
whelmingly for a recom
mendation that said teachers 
should accept responsibility 
for maintaining competence 
v/ithin the profession. 
A set of procedures for the 

use of criteria of competence in 
teacher evaluation, including 
role definitions and terms of 
appointment, was adopted on a 
permissive basis. The BCTF 
now will seek changes in 
legislation to enable tiie im
plementation of procedures for 

collegial evaluation. School 
staffs will then decide as to 
whether the procedures are 
implemented or not in a school. 
BCTF President Jim 

MacFarlan urged delegates 
not to oppose the concept of 
collegial evaluation simply 
because they believed the 
particular procedures the 
committee outlined were 
inadequate. 'Perhaps some of 
them are inadequate; perhaps 
they need refinement; perhaps 
they should be tested in several 
districts.' 
There was a lengthy question 

and answer session from the 
convention floor to the Task 
Force on Teacher Competence 
regarding details of the 
evaluation procedures and 
when delegates had the op

portunity to ask questions 
concerning the procedures, the 
vote to accept the collegial 
model was overwhelmmg. 
One procedure missed in the 

AGM Reports and Resolutions 
booklet is: 'That a report must 
be signed by both parties, the 
evaluator and the person being 
evaluated, to confirm the 
authenticity of the report. In 
the case of either party 
refusing to sign, another in
dependent body, acceptable to 
himself/herself and the 
evaluator, shall conduct an 
evaluation. This wiU constitute 
the final report.' 
Teaching Profession Act 

In other business the con
vention gave permission to a 
study group to prepare a draft 
of a Teaching Profession Act 
for presentation to govern
ment. The draft, which will 
have to be approved by the 
Representative Assembly, 
would include such areas as 
certification, competence, 
teacher rights and respon
sibilities, as well as greater 
influence on teacher traming 
programs. 

Corporal punishment and 
use of the strap discussions at 
this year's meeting resulted in 
a resolution asking the BCTF 
Executive to study the matter. 
The question as to whether the 
year-old ban on corporal 
punishment by the Education 
Minister includes laying hands 
on students as opposed to in
flicting bodily punishment with 
a strap, will be probed. 

delegates agreed that the 
BCTF should set up a task 
force to investigate and report 
on alternatives to corporal 
punishment. 
The referral motion 

suggested that the laying on of 
the hand 'as a kind, firm and 
judicious parent' should be left 
to the teacher's discretion. 
Another proposed resolution 

asking the Minister of 

cor-
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Education to reinstat 
poral punishment into the 
Public Schools Act for a year, 
until alternatives were 
provided, was rejected on the 
grounds that it conflicted with 
the intent of the adopted 
resolution calling for a study. 
Ross Regan, chairperson of 

the PD & C Committee, said a 
sub-committee was already 
studying the matter. 'This is a 
vast area to consider,' Regan 
told the delegates. 'To come up 
with some substitute for the 
strap involves a wide area of 
study. One acceptable alter
native is smaller classes. 
Another is better teaching 
strategies with smaller groups. 
It is really not only a school 
problem.' 

•I-

Dear Sir: 
When did the Newsletter 

become a forum for ex-
employees to take ill-informed 
pokes at Federation programs. 
Charlie Ovans' article at

tempting to discredit Dr. Olson 
and his research casts doubt on 
the validity of current learning 
conditions and professional 
development programs. To 
print an article so obviously 
based on misunderstanding of 
the Olson study was irrespon
sible. 
Charlie probably hasn't seen 

the inside of a classroom in 30 
years. His comments suggest 
that he hasn't looked very 
closely into the Olson research 
either. If he rejects Olson he 
contradicts himself. 
Charlie says that education 

has to do with development of 
personality. He defines educa
tion as the process through 
which the innate capacities 
and potentialities of indivi
duals to become self-reliant, 
autonomous, moral human 
beings are actualized through 
an hierarchal stage by stage 
development over time. A good 
definition of education if you 
can sort your way through the 
morass of multisyllables. 
So, where is the disagree

ment with Olson? Olson's 
Indicators of Quality are so 
consistent with Charlie's 
definition, they appear to be 
made to order. The 40 concepts 
used as measures in the 
research suggest exactly the 
kind of education he defines. 
Charlie wants to change 

people, particularly teachers. 
Olson's research makes it 
obvious that he also wants to 
change teachers. The differ
ence is that Olson first wants to 
change the structures which 
hinder or prevent educational 
processes. Charlie admits that 
he is not interested in changing 
structures. Such a position is 
unreasonable. It not only 
blames the shortcomings of the 
education system on teachers 
but also lays on them the 
responsibility for change 
regardless of restrictive struc

tures. Asking teachers to fulfill 
his definition of education 
where classes are large, facili
ties are inadequate, ad
ministration is autocratic and 
timetables are rigid is 
unrealistic. To suggest that 
teachers haven't tried is to 
insult thousands of creative, 
dedicated professionals who 
have striven (with some suc
cess) to develop the full poten
tial of individual students. 
Charlie always had a pen

chant for telling teachers they 
were on the wrong track long 
after the wheels were in 
motion. If he had taken the 
trouble to attend one of the 
many in-service workshops 
going on in B.C. schools he 
would be better informed about 
the Olson study and its 
philosophical basis. Fur
thermore, he would realize 
that teachers are trying and 
are changing. 

Ralph Sundby 
* 

Dear Sir: 
For the past 18 months the 

Vancouver Taped Books 
Project has on a local 
initiatives program grant bee 
reading books on to tape for th 
blind and partially sighted. 
With LIP funding coming to an 
end May 31, it now has a stock 
of 700 tities, 250 of which are 
juvenile. While both fiction and 
nonfiction are represented, 
most of the material is of a 
general and recreational 
nature. 
These taped books for the 

handicapped can now be 
copied for school libraries on a 
nonprofit basis. The average 
book is six hours in length, 
requiring two reel-to-reel tapes 
or four 90-minute cassettes. In 
orders of no less than 10 titles, 
reel-to-reel tape is $10 per reel 
and cassettes are $3.00 each. 
An appointment may be 

made for listening to and 
selecting tapes by phoning 
(604) 224-1231 and asking for 
Gary Pariee. The project is in 
Room 116 of Brock Hall on the 
UBC campus. 

Gary Pariee 

Members who do not report 
learning conditions violations, 
deliberately cause misleading 
or false information to be 
reported, or fail to co-operate 
with the BCTF in its attempts 
to correct violations, are open 
to reprimand, suspension or 
dismissal from the Federation. 
The motion, passed by a vote 

of 334 to 293, caused intensive 
debate during the convention. 
Learning Conditions 

chairperson, Ralph Sundby, 
explained that the Learning 
Conditions Committee has 
been frustrated by members 
ignoring forms requesting 
information, falsifjdng reports, 
and subverting BCTF policy on 
class sizes. 
He said he knew of seven 

cases where documents had 
been destroyed or information 
falsified. 
Delegates supporting the 

motion felt teachers must 
uphold certain standards, and 
tiie BCTF needed some method 
for enforcing its own policy on 
members. 

In opposition, Tom Hut
chison, a BCTF past president, 
said members should co

operate in maintaining 
Federation policy but through 
persuasion, rather than 
coercion. If some members 
have submitted misleading 
reports, he said, the Executive 
should investigate these 
specific cases immediately 
and follow with what 
disciplinary procedures now 
exist. 
The motion was, he said, like 

taking a sledge hammer to 
crack a nut and displayed 
either arrogance or weakness. 
Dorothy Glass said she voted 

against the motion at- the 
Executive Committee 
meeting, although she sym
pathized with the Learning 
Conditions Committee's 
frustrations, but felt the 
motion was far too extreme. 
Don Jorgenson, Vancouver, 

said the motion was far too 
vague and that he was 
astounded to hear the chair
person of the committee say he 
knew of cases where members 
had deliberately falsified in
formation. He cautioned a 
principal could be 'nailed' 
because he failed to co-operate 
during a time he was actually 

doing his best to improve the 
situation. 
Proponents of the motion 

said it was designed to help 
teachers not to coerce them 
and that the motion was 
necessary to eliminate a few 
glaring abuses for the 'very 
few' cases that would occur 
Gary Onstad, Burnaby, 

urged delegates to examine 
'loaded terms' being used by 
opposing delegates before they 
voted and reminded the 
delegates that the motion 
spelled out what was already 
existing machinery within the 
BCTF, therefore those 
violating the violations would 
have full due legal process. He 
reminded delegates that the 
BCTF Code of Ethics has not 
been used as a club over all 
members, but exists to deal 

with a small minority, and that 
the individual has a respon
sibility to the collectivity in 
matters of policy. 
Don Jarvis, of the Discipline 

Committee, expressed concern 
that there would be some 1500 
violations provincially which 
would allow the motion to 
become a catch-all situation 
for the Discipline Committee. 
Bui'naby teacher Use Leis 

summed up most of the debate 
for the proponents of the 
motion by saying that the 
present provisions for 
reporting and acting to correct 
violations of the BCTF lear
ning conditions standards are 
inadequate. She said some 
people would not be reporting 
violations because they had not 
had the experience of a smaller 
class and others because they 

really opposed the BCTF 
criteria. She suggested those in 
the first group who couldn't be 
persuaded would have to be 
forcibly per.suaded, but that 
both groups could not ignore 
BCTF policy. 

In other matters, delegates 
agreed to changes in the class 
size criteria for 1974-75 and for 
1975-76. These are: 
For 1974-75 
12 (Special Qass) 
23 (Kindergarten) 
28 (containing Grade 1) 
34 (any class) 
140 (average daily pupil load) 
For 1975-76 
10 (Special Qass) 
20 (Kindergarten) 
25 (contaimi;.g Grades 1, 2,3) 
32 (any class) 
130 (average daily pupil load) 

Ralph Sundby, chairpsrson oHiie provincial Learning Conditions Comminee, reported oh the suc
cessful class size campaign and answered questions on th6 controversial enforcement motion. 

There will be five new faces 
on the BCTF Executive as a 
result of the elections at the 
Annual Meeting this year. 
Sixteen members contested 

the eight positions, including 
all the incumbents but one. 
There were no new 
nominations from the con
vention floor. 
Here is the new Executive 

C!ommittee: 
Jim MacFarlan, President; 

Bill Broadley, First Vice-
President; Dorothy Glass, 
Second Vice-President; Al 
Blakey, Pat Brady, Don Kelley 
and Gale Neuberger, mem
bers-at-large for two year 
terms; Cliff Boldt and Jack 
Tearne, members-at-large for 
one year terms. 
They jom Don Walmsley, 

member-at-large whose term 
expires July 31, 1975, and Past 
President Adam Robertson on 
the 11-memher Executive. 
AI Blakey: Vancouver 

teacher for 15 years, the past 
two as full-time president of 
VESTA. Has served on all 
V E S T A committees, including 
GR to the Representative 
Assembly for eight years. 
Active in leadership of the 
Teachers' Political Action 
CJommittee. 
Blakey told the delegates 

that his long experience in one 
of the largest districts had 
given him detailed experience 
in many fields. 

'Yesterday teachers ac
cepted responsibility for their 
own competence,' he said, 
'now there is the difficult step 
to act upon it.' 
'We must unify our ranks 

and clearly project a coherent 
program on quality education, 
a program for educational 
change that builds upon our 
strengths and adds compe
tence to our members, a 
program that leads to teachers 
having the power, authority 
and responsibility to be truly 
professional.' 

aifford Boldt: A University 
of Saskatchewan graduate, is 
currently president of the 
North Vancouver Teachers' 
Association and GR. He has ten 
years' teaching experience. He 
won a one-year term. 
The BCTF and its locals have 

had significant input to the 
whole process of education 
within the last year, he said, in 
areas of school budgets and 
agreements settlements. 
'But there have not been 

substantial successes in the 
area of educational reform. 
The classroom teacher still 
experiences frustration in 

coping with large class sizes, 
the behavioral habits of some 
students, lack of supportive 
staff, lack of time to plan and 
evaluate. 
'As a local president I am 

aware of these frustrations, 
and of a need to reassess the 
effectiveness of BCTF 
programs.' 
The structure of education 

has been hierarchical, it has 
been autocratic in the past and 
I think it is changing, albeit 
slowly but perhaps that is the 
way it should change. Only 
when teachers are given a 
chance to participate in the 
decision-making process can 
we effectively extend this kind 
of participation to students and 
to parents.' 
Pat Brady: Vancouver born 

and educated, he has taught for 
12 years including the past 8 in 
Prince George. He has been on 
the local executive committee 
for six years, vice-president of 
the North Central District 
Council for two years and GR 
for four years. 
Brady said he sees three 

areas for major attention this 
year — the proposed Teacher 
Profession Act, the report of 

the Task Force on Teaching 
Competence and Professional 
Development. 
'We are moving closer to the 

approach that teachers are a 
real profession,' he toid 
delegates. 'We must move 
closer to professional control. 
And we must have more 
control at the district level. 
Teachers welcome this.' 
Strong representation must 

be made to school boards and 
tiie Department of Education 
for additional financial sup
port. 'It is impossible for the 
BCTF alone to bear the 
financial burden of upgrading 
professional qualifications.' 

Gale Neuberger: Born in 
Vancouver, Gale Neuberger 
attended UBC majoring in 
primary education with em
phasis on special education. 
She has taught for 11 years in 
Coquitlam and participated in 
working and learning, 
agreements, action and status 
of women committees. She is 
presentiy a GR and a chair
person of the BCTF Status of 
Women Task Force. 
'There has been too much 

apathy — the biggest single 
problem facing the BCTF is 

that too many leave the 
decisions and the policy
making up to too few.' 
None of the important 

decisions reached at this 
convention can become ef
fective rontil more teachers 
learn to involve themselves in 
the process of decision-making 
— the collegial system, staff 
committee concept and the 
adoption of improved teaching 
styles all require in-depth work 
at the local and school level. 
Jack Tearne: Born and 

educated in Windsor, Ontario. 
Currently English Department 
Head, Merritt Secondary 
School. Nicola Valley 
Teachers' Association 
executive since 1964; president 
1966-67, 1971-73; GR 1972-74; 
member of Education Finance 
Committee. He was elected for 
a one-year term. 
'Next year can be exciting 

and productive for teachers,' 
he told the delegates. 'It may 
be crucial for teachers and for 
education.' 
'The challenge for next 

year,' he said, 'is for us to 
maintain our emphasis and 
pursue our policies in teacher 
welfare, learning conditions 
and in addition turn our at
tention to problems such as 
Indian education.' 
He called for increased ef

forts in professional areas 
especially teacher training and 
teacher competence. 
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BCTF president Jim MacFarlan again 
challenged teachers to develop f social con
science, make schools catalysts for social change, 
and fundamentally reform the school system, 

MacFarlan said the Federation should enter 
the debate now taking place with regard to what 
kind of education system there shoidd be in this 
province. The school system has been and con
tinues to be, he charged, an instrument for the 
inculcation of traditional, moral, tiaical, and 
social views in the minds of children. 

Who can deny that our school system promotes 
middle class values? Who can deny that our school 
system is discriminatory toward children who 
come from working class and poor homes? Who 
can deny that our universities have been elitist? 
Who can deny that our universities and our 
secondary schools have catered to the needs of 
industry and commerce by ensuring the 
production of the kinds of graduates that meet the 
needs of those industries and those commercial 
enterprises, although not necessarily producing 
the kinds of graduates that meet the needs of the 
people of our society? 
Conservative Backlash 

MacFarlan warned against the conservative 
backlash saying the cry from people for return to 
traditional values is 'really a cry on the part of 
those people who fear the generation that will 
come out of our schools in the next five or ten 
years. They fear them because they know the 
potential for human liberation that rests with that 
generation.' 

In addition, MacFarlan rejected the 'do your 
own thmg' philosophy. 

'This philosophy, which on the surface, 
preached opposition to our authoritarian, con
formist, technological society and, again on the 
surface, appeared to offer a real alternative based 
on the needs of every individual, is in fact not an 
alternative at all. As a matter of fact, when 
combined with some of the essentially anarchist 
views — like those of niich — toward the school 
system, the result is not the creation of a 
liberating education system, but a return to the 
unfettered individualism, to the worst aspect of 
the laissez-faire idea, to the concept of the ab
solute sanctity of the rights of the individual, 
regardless of the rights of the society — those 
views that really a7;e a century or two old — and 
find their basis not in the needs of the twentieth 
century but in the history of our society back in the 
eighteenth and nineteenth centuries.' 
'We should reject a return to the traditional 

authoritarian type of school, but we should also 
resist that trend toward a development of a school 
system that is geared to meet the needs of the 
individual regardless of the effect that that might 
have on the society as a whole. What we should 
advocate is the creation of a school system that 
will do what the statement adopted by the BCTF 
Executive Committee last August suggested —-
that is, foster the growth and development of 
every individual to the end that he/she will 
become a self-reliant, self-disciplined, socially 
productive and participating member of a 
democratic society.' 

'You know, that's a lot different from saying 
we should develop a school system to foster the 
growth and development of every individual. That 
latter statement is essentially the characteristic 
of those who preach the existential, the anarchist, 
the "do your own thing" philosophy, which will 
produce only the facade of change and will, in the 
long run, result in the continued development of a 
society in which competition, disregard for one's 
fellow man, disregard for social groups that differ 
from your own, are the rule of the day.' 

'Don't be deluded into believing that the "do 
your own thing" ethic will produce social change. 
In fact, it will produce only a perpetuation of the 
most vicious and degrading aspect of the competi
tive system.' 
Literacy A Must 
'The school system we should seek to develop is 

one that has several goals that, while they are 

distinct, are nevertheless closely interrelated. V/e 
must first produce a generation tliat can com
municate. Students need the basic skills of written 
and oral communication. They have to know how 
to read. They haye to know how to write. But they 
also, in this day and age, have to know how to 
watch and how to listen.' 
'There is a notion about the land that suggests 

that today's students do not read or write as well 
as those of a generation ago. While I am not 
prepared to accept that view on its face value, 
neither am 1 prepared to offer as an answer to this 
unproven allegation an equally unproven 
statement that of course they are just as well 
prepared as they have always been. 
Schools Catalysts For Social Change 
MacFarlan called for a generation of young 

j^ople who are not only literate but also capable of 
rational critical thoughts. 

Teachers, he said, should ask themselves if 
they have been stifling criticism of existing ad
ministrative, legal and political structures. 'Have 
you consciously attempted to stimulate critical 
thinking?' 

No education system is neutral. He argued that 
schools, through curriculum and methods either 
liberate or repress, allow for participation or 
prepare young people for submission to 
authoritarian society. Teachers must recognize 
that everything they do places them on one side pr 
the other — there is no middle ground. 

'I believe that the schools can be and should be, 
catalysts for social change. If we want a society in 
which people will be self-disciplmed, let us start in 
the earliest years in our school system. Some of 
our members are clamoring for the return of the 
strap as a means of ensurmg discipline in our 
schools. What they should be clamormg for is the 
development of a school system that, from the 
earliest grades, promotes self-discipline by 
©•anting an ever increasing amount of respon
sibilitywith maturity. Responsibility promotes 
self-discipline. If we want a society in which 
people participate, perhaps we should have a 
school system in which students are granted an 
increasmg amount of participation that again is 
commensurate with their maturation.' 

Historical Legacies — The Structure of Authority 
MacFarlan called the education system a 

'tragically outdated structure', 'highly 
authoritarian', and 'heirarchical' that goes back 
almost a century. 

'If we really believe in a participating 
democratic society, I think we have to say that as 
a vehicle for facilitating the development of such a 
society, the education system is upside down. 
Decisions are not arrived at democratically; they 
are arrived at autocratically. Power is not in the 
hand of the majority; it is in the hands of the few. 
Discriminatory practices are not fought; they are 
frequently fostered.' 

'When we examine responsibility and authority 
in the school system, I think we'll find that no 
patchwork job, no tinkering will suffice. The 
present structure of responsibility and authority 
within the public school system has to be 
dismantled. It doesn't meet the needs of today's 
society; it's not in keeping with the direction in 
which contemporary society is moving. It does not 
provide a system that meets the needs of the 
students. It does not provide a model of a 
democratic process. Reforms, and tinkering and 
patching are good only when the structure bemg 
reformed is basically good. The power structure 
in education is basically bad. Teachers and 
parents and students who should control it don't. 
It's time we did! And let me assure those people 
who want to maintain their grip, their control — 
you have the choice of co-operating in the 
development of a truly democratic and hberating 
school system or of being relegated to the status of 
museum pieces.' 

'In the present system there are a hell of a lot of 
people who mouth democracy but who aren't 
about to practise it. Well, as a classroom teacher, 
I have had enough of autocracy. I want to be in
volved in making the essential educational 

1974 

catalysts 

social change.' 

Jim MacFarlan 

decisions within the school. And that doesn't mean 
spending four hours every Wednesday deciding on 
the allocation of parking space. And it doesn't 
mean deciding what brand of coffee to buy for the 
coffee percolator in the staff room. And it doesn't 
mean deciding whether the student council dance 
should go to 10:30 or 11:30. What it does mean is 
making the important educational decisions and 
reserving the right to delegate the authority to 
make all other decisions to administrators, sub
committees, or whatever.' 
Staff Committee Essential Unit 

'The staff committee should be the essential 
unit of organization within the school and it should 
be responsible to the entire staff. I know one of the 
arguments about staff committees and staff 
participation is that some teachers don't want to 
participate. Well, that's unfortunate, but as far as 
I'm concerned, we should go ahead and make the 
decisions, whether they participate or whether 
they don't. In our society we continue to have 
democratic elections, but that doesn't mean that 
every single voter has to participate in those 
elections. It would be nice if they did, but we don't 
use their lack of participation as tiie reason to 
move to dictatorship. Teachers have gone to 
school in an authoritarian system, they have gone 
to authoritarian universities, they have taught in 
an authoritarian system, and we shouldn't expect 
every one of them overnight to assume the fjill 
responsibility of participation in a highly 
democratic system. But neither should we use 
that as an excuse not to begin to implement that 
democratic system.' 
The Social Responsibility of Teachers 

MacFarlan called on teachers to accept more 
social responsibihty, particularly for proi5lems of 
poverty, because, he said, poor nutrition does play 
a critical role in how children perform in school. 

As President of the Federation I have to ask, 
"What has our organization done? What has our 
Executive Committee done? What have I done as 
President to address myself to this problem, 
which affects the way in which a considerable 
number of children in our schools learn? What 
have we done in response to the challenge posed 
by the special senate committee on poverty in 
Canada, which said that children from un-
poverished homes gain a sense of failure before 
and during their early school years that is difficult 
to shake off and eventually cause many of them to 
drop out of school?" 

'The senate committee said, "The essence of 
poverty is deprivation and, for the children of 
poverty, the effects become distressingly ap
parent when they encounter the education 
system." This particular study went on to say that 
absenteeism and premature abandonment of 
studies was frequent among lower working class 
families. This report suggests that children from 
poor and working class families were often 
defeated in the education system before they 
reached Grade 1. "In comparison to children from 
more affluent homes, the children of the poor are 

de^cient in language, abstract thinking and 
pr(jblem-solving abilities. They frequentiy suffer 
personality and emotional retardation because of 
hoiie and family circumstances . .. The child 
froin the poor home who enters school lacking the 
expected levels of pre-school learning is pre
destined to failure ..." The report concludes by 
ur|ing society to do something to eliminate the 
caiises of poverty rather than simply administer 
the effects.' 

'It's a disgrace to this organization that we 
have given so little consideration to the matters 
raised by the.two refwrts I've quoted. We continue 
to ihake the assumption that all we have to have to 
provide quality education is an excellent school 
building, a weU trained teacher with a good pupil-
'̂*'*Hher ratio and adequate ancillary and support 

ices. Nothing could be farther from the truth'.' 
te 
se 
Sti tus of Women 

lacFarlan praised work done by Uie JBCTF m 
th^ hberating of women and exposing sex 
<iiSHrimination. 

'Just a week ago more than 500 people attended 
a Conference sponsored by the Federation and 
organized by our Task Force on the Status of 
Women and our staff person, Linda Shuto. And by 
the way, there were a hundred more people who 
registered who had to be turned away. Well, that 
conference demonstrated that there is a very 
profound social problem that relates to the role of 
woinen, not only in education but in society, 
^Cause the discussion at the conference dealt not 
only with the role of women in teaching, with 
sex|sm in textbooks, with sex-stereotyping in 
schhol, but also with the whole question of whether 
half our population is going to be liberated from 
the^soci^ and economic oppression that is cen
turies old.' 

'One of the important, exciting things about 
that conference is that several of the speakers and 

«roi of the people on the floor spoke not only 
\ ^ e need for the social and economic 

fbfjadmi of women, but also about the need for 
the^ocial and economic liberation of all the op-
pre|sed people in our society. What a stirring 
den^onstration it was of people who have accepted 
soc.|al responsibility.' 
Ediication of Native Indians 

pother problem to which the Federation has 
onlv very timidly begun to address itself is the 
master of the shocking situation with regard to the 
edujcation of native Indian students in this 
proVince. Do you know that among people over the 
agOjof 15 only one and a half percent of the whole 
pop^ation of British Columbia has had no 
sch.^ling at all? But did you know tiiat 15.4 per-
cen j; of B.C. Indians living on reserves have had no 
schk,iing? . ..' 

'Perhaps just one more statistic will help to 
sho< ;k you out of your lethargy in this matter. Do 
you know that there are fewer than 50 certificated 
native Indian teachers in this province? And do 
you know that if Indian people were represented in 
thej teaching profession in the same proportion 
thai they are in the population, there ought to be 
sonrte 12»0 Indian teachers?' 

T it 

a 

Provincial bargaining, a 
very real possibility, will be a 
'disaster,' Harry Pearson, 
chairperson of tiie provincial 
Agreements Committee, told 
the Annual General Meeting. 
Urging teachers to shake 

their complacency, Pearson 
warned that provincial 
bargaining could be imposed 
on the Federation unless an 
alternative system capable of 
satisfying trustees and govern
ment was developed quickly 
and was agreed to by teachers. 
He asked for widespread 

discussion on proposals deve
loped by the Agreements Com
mittee at a planning session 
late February and presented to 
the AGM for the information of 
delegates. 
The Executive Committee 

and the May Representative 
Assembly meeting will make 
any final decisions on changes 
in policy. 
'We don't want provincial 

bargainmg,' Pearson said, 'we 
think you don't want it, but you 
had better come up with 
something different or you are 
going to get it.' 
Pearson reminded delegates 

that last year's AGM sought to 

maintain the existing struc
tures for agreements and 
extend the scope of bargaining, 
while trustees were seeking to 
narrow the scope. 'We have 
had two hard fought cam
paigns in the areas of learnirig 
conditions and salaries,' he 
said, 'with satisfactory results 
of 11.1 percent on scale, yet the 
bargaining process is ineffec
tive. The future is a question 
mark.' 
'The fact that there are no 

resolutions at this AGM could 
be taken to reflect confidence 
in Economic Welfare, in the 
provincial agreements com
mittee and in the local agree
ments committees, but there is 
a fine line between confidence 
and complacency, and I want 
you to understand there is a 
real cause for concern, especi
ally for this notion of provincial 
bargaining.' The proposals 
Pearson presented are: 

In view of the current 
irreconcilable differences in 
the positions of trustees and 
teachers with respect to the 
composition of the bargaining 
unit and the issues to be settled 
through bargaining — we 
recommend that: 
1. The BCTF actively en

courage the amalgamation of 

school districts which 
separately cannot support 
modern management systems 
and educat'.onal services. 
2. In addition, where a num

ber of districts can meet the 
criteria of economic similar
ity, geographic contiguity and 
communications effectiveness, 
they be actively encouraged to 
form a single zonal bargaining 
unit. 
3. That all bargaining units 

be directed to achieve agree
ments which will provide for 
an acceptable teacher-pupil 
ratio and establish suitable 
salaries, bonuses and condi
tions of employment. 
4. That these recommenda

tions for changing the system 
be presented for membership 
consideration at the earliest 
{K)ssible opportunity and that 
local associations be requested 
to explore their acceptance 
and feasibility v/ith their trus
tees. 
That a single provincial 

BCTF structure be established 
to support the bargaining 
units. 
That tiie BCTF establish 

control of the standards of 
entry into the profession. 

Trustee president savs 

I Gov't plans for smaller classes doomed 
Lack of enough provincial 

financing, teachers and class
rooms may doom government 
plans to reduce class size by 1.5 
this year, Pat Walsh, president 
of the B.C. School Trustees 
Association told convention 
delegates. 
'The public is lookmg for 

reductions in class sizes but the 
money and the personnel just 
aren't there,' said Walsh. 
Education Minister Dailly's 

promise of $12 million ear
marked for reducing the pupil-
teacher ratio in the first year 
won't even meet the $15 million 
school boards need to maintain 
services at last year's level 
and meet inflationary costs, he 
said. 
'So you see without change in 

— Pat Walsh 

the pupil-teacher ratio we are 
still short $3 million and, 
furthermore, the cost of chang-
mg that ratio is probably closer 
to $40 million. 
'And so you see the political 

games go on. The school trus
tees may once again be called 
irresponsible — they wasted 
money, the money that never 
really existed.' 
Fmdmg enough additional 

teachers, and provision of 
enough additional classrooms, 
are also very real problems, 
Walsh said. 
'We are already short over 

1,000 teachers for next Septem
ber without any change in the 
pupil-teacher ratio. If we get 
the money to reduce the ratio 
by 1.5 we will need another 
1,600 teachers. 
'You all know that for 1600 

teachers we need 1600 class
rooms, and where are they? 
Don't give up your libraries!* 
(Applause). 
'Can we get solid commit

ments from the Education 
Etepartment to hire teachers 
and build classrooms? No.' 
Walsh said teachers know 

well that reducing the pupil-
teacher ratio doesn't neces
sarily reduce class sizes. Class 
sizes may actually increase, he 
said. 
Walsh said tiie BCSTA had a 

'tremendous sense of frustra
tion' with the Education 
Department this year. 
The BCSTA president told 

tfie delegates that many trus
tees are prepared, and even 
anxious, to involve educators 
m the decision-makinjg pro
cess. 'But there are different 

kinds of decisions and different 
kinds of involvement.' 
•Everybody wants to be 

involved in the process and to 
have power,' he said. 'But 
accountability in the demo
cratic process has to be ac
countability to the electorate. 
The people who are makmg 
policy and budget decisions 
must be responsible to the 
elector. I can tell you there is 
no way in which I am prepared 
to be held accountable to my 
community at election time for 
decisions over which I have no 
final control.' 
Walsh said the BCSTA is 

rapidly changing from an 
employers' association to a 
powerful force in education. 
'Your past president, Adam 
Robertson, issued the chal
lenge to us at our convention 
last May and we have accepted 
his challenge.' 
'Let us yyia hands in the 

exciting and rewardmg task of 
serving children. And let us, in 
the process, expose those who 
would make political hay of our 
work. Divisions between your 
organization and mine can only 
serve to increase the lack of 
integrity that exists at the 
partisan political level.' 
BCTF President Jim Mac

Farlan, in introducing the 
speaker, welcomed him as 
'one of our colleagues.' 'V/e 
believe in the existence of the 
local school board and that it is 
essential to the community. 
Tlie fact that we have from 
time to time, and sometimes 
all the time, disagreed (k>es not 
affect the position and value of 
school boards.' 



THE PUBLIC SCHOOL SYSTEM: 
DIRECTIONS FOR CHANGE 

PREAMBLE 
This paper addresses itself to the educational 

role of the public school system; those things 
which the schocl has responsibility to do. We 
recognize that education takes place outside the 
school and throughout a person's life. However, 
this paper identifies the major educational issues 
concerrung the present school system in British 
Columbia. 

Many changes have taken place in the school 
system during the past several years. These 
changes have been unplemented as a resiilt of 
experimentation and innovation by many Boards 
of School Trustees, district staff of Boards of 
School Trustees, teachers, concemed parents, and 
citizens. As a result we have many fme learning 
situations in British Columbia. There has, 
however, not been support throughout tlie system, 
for change that would have improved the 
education provided to all. 

As a result it^ is recognized that the needs of 
many students are not being appropriately met in 
the school system. It appears that the present 
authority and responsibility relationships, content 
of the programme and types of programmes 
available, financial arrangements, and 
organization of the system all contribute to this 
problem. The paper outlines the suspected nature 
of the problem in each area. 

WHAT THE SYSTEM IS 
The school system for some students provides 

a satisfactory educational experience. These 
students'leave the school system literate, op
timistic, confident, with social skills, and the 
ability to think critically. They are able to par
ticipate as adults in a democratic society. Other 
students leave the school system without literacy, 
optimism, or confidence. Some of these students 
stay long enough to complete Grade XII, some are 
rejected by the school, and some just leave. 
Why do many students not succeed? It is often 

said that *the student is not intelligent enough to 
succeed, has no drive, no ambition, is rebellious, 
doesn't want to learn, his parents don't care, he is 
culturally deprived, her home life is terrible, she 
wants only to get married, he thinks the courses 
are irrelevant, she has otlier interests and he is 
immature.' It is also said 'there are not enough 
resources or there is not an appropriate 
programme for these students.' Is it not possible 
that m some cases the system fails rather than the 
students? Is it not possible that some of the 
students who can't read could have learned to 
read? some who can't write could have learned to 
write? some who can't think could have learned to 
think? 

We believe that a major responsibility of the 
school system is to provide a measure of success 
for every student The fact that it fails to do this in 
some instances calls for an examination of the 
whole structure within which the student is ex
pected to learn. 
i When we look at the structure, we discover the 
school system is organized like an industry, with 
the Department of Education as top management 
and classroom teachers as production workers. 

\ There are many levels of educational decision
makers between, who have diminishing 
responsibility and authority the closer they are to 

|the products of the education system, the student. 
iThe student is often on the receiving end of a 
'series of decisions that are made for him by 
; people in the system who have no direct 
knowledge of his actual circumstances. Decisions 
with respect to curriculum, programme, and 
general policies of the school are decided in 
isolation of individual needs of students. Parents, 
in general, are not involved with these decisions. 

The student has no means of resolving any 
conflict with the system; he must conform, leave 
voluntarily, or be suspended. 

Another group of students are nonattenders. 
These are students who are not admitted or 
enrolled in the school, are not attending as a result 
of agreement between the parents and the school, 
or are attending sporadically. Whatever the 
reasons, there is a serious problem of non-
attendance of students between the ages of 7 and 
15. 

Even the best efforts of the present system are 
not effectively meeting the educational needs of 
these students. 

THE MAJOR CRITERIA OF AN 
EFFECTIVE SYSTEM 

The function of the school system in a 
democratic society is to provide the type of 
education for every citizen that will make him an 
effective person. Effective people are those who 
take social responsibility, participate fully in the 
decisions that affect their lives, and constantly 
improve the quality of their contribution to 
society. To be effective, every person must be 
functionally literate, that is, every person must be 
able to read, to write, to compute, to hear, to 
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understand, and to judge. 
In order to do this the system must be equitable 

in the provision of educational opportunity, and 
must be responsibe to the needs of the individual 
and the community. 
To provide equity of opportunity, people must 

have successful and positive participation in the 
educational system, regardless of race, beliefs, 
sex, socio-economic status, geographic location, 
age, or assessed intelligence. 

To be responsive means that the education 
.system must prepare each person for a society 
with changing environments, goals and priorities, 

WHAT MUST B E CHANGED 
1. Authority and Responsibility 

The central relationship in education must be 
between the teacher, the student and the parents. 
The structure and the positions within it should be 
reorganized to support and emphasize this 
relationship, including positions in the Depart
ment of Education, the district staff of Boards of 
School Trustees, and the professional staff of 
schools. Professional educational staff must be 
deployed in the actual teaching situation or in 
supportive positions. 

The stucture of the education system should be 
redesigned in such a way that authority and 
responsibility are distributed more appropriately, 
keeping in mind the principle that the priority 
relationship in education is between the teacher, 
the pupil and the parent, and that other parts of 
the system must be in support of that relationship. 
2. Programme 

It is the responsibility of the Department of 
Education, in conjunction with Board of School 
Trustees and local schools, to provide a com
prehensive programme for all students. Both the 
issues of equity of educational opportunity and of 
responsiveness must be addressed through 
programme policy. 

(a) Shared responsibility and accountability — 
The Department of Education should establish 
guidelines for programme and content to ensure 
that every student in British Columbia has an 
opportunity to participate equitably in the 
programme. 

i That is, each student will be offered a core 
? programme, the intent of which will be to ensure 
I the development of functional literacy. 
\ Boards of School Trustees must elaborate the 
1 core programme in response to local experience, 
' in keeping with the criteria of an effective system. 

The professional staff of each school, in con
sultation with parents and students, will have final 
responsibility for the programme. The goal is to 
ensure that the programme meets the educational 
needs of the school community and every in
dividual student within it. Appropriate 
mechanisms for accountability must be 
developed. 

(b) Programme content — Functional hteracy 
can be developed and encouraged through a 
programme which is meaningfiil to students. 
Therefore, programmes could include subjects 
such as Family Life Education, Consumer 
Education, Canadian Studies, Structure of 
Government, Environmental Education, 
Economics, Law, Labour Education, Alternative 
Languages, the Culture and Heritage of British 
Columbia, Art and Music Appreciation, and 
Physical Fitness. 

In addition, the school system must expand to 
encompass actual work experience in rural and 
urban life so that shidents who desire and have the 
need for such programmes -are given an op
portunity to participate in them. Other alternative 
learning programmes currently taking place 
outside the school system must be brought within 
it. 
A system of programme development and 

decision-making should be developed which 
allows for flexibility in programme design. 

(c) School organization—In the same way that 
programme content and development must be 
flexible in order to accommodate the needs of 
students, so must the administrative structure 
through which that programme is delivered. The 
current practice of segregating children into pre
school, elementary, junior-secondary, and senior-
secondary schools must be re-examined. En
couragement must be given so that schools can 
operate on a year-round basis if advisable. 

Flexibility in school organization must be 
provided so that the social needs of children are 
more appropriately met. 

(d) .Programme alternatives — The school 
curriculum must not be organized so that any 
single body of information to be learned and 
measured is presented to students, whether or not 
the information relates to the students' needs. 
Further, no single instructional style can be used 
to enable students to learn. 

in\ msoDiLJtioros 
R E C O M M E N D A T IONS 
1 — C a r r i e d 
2 ~ C a r r i e d 
3 — C a r r i e d 
4 — C a r r i e d 
5 — C a r r i e d 
6 ~ C a r r i e d 
7 _ Carried 
8 ~ Carried 
9 ~ C a r r i e d 

10 — Carried 
11 — Carried 

• Carried 
- C a r r i e d 
• Carried 
- Carried 
• Carried 
• Carried 
• Carried 
• Carried 
• Carried 
• Carried 
• Carried 
• Carried 

Carried 
Carried 
Carried-
Carried 
Carried 
Carried 
Amended and Carried 
Carried 
Carried 
Amended and Carried 
Carried 

35 — Amended and Carried 
36 — Carried 
37 — Carried 
38 — Referred to Professional 

D e v e l o p m e n t a n d 
Curriculum Committee and 
then to the October RA 

39 — Amended and Carried 
40 — Carried 
41 — Carried 
42 — Carried 
43 — Amended and Carried 
44 — Carried 
45 — Carried 
46 — Carried 
47 — Carried 
48 — Carr ied 
49 — Carried 
50 — Carried 
51 — Carried 
52 — Carried 
53 -~ Carried 
54 — Carried 
55 — Carried 
56 — Amended and Carried 
57 — Amended and Carried 
58 — Carried 
59 — Carried 
60 "— Carried 
61 — Amended and Carried 

5 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 

RESOLUTIONS 
1 — Carried 
2 — Carried 
3 — A m e n d e d a n d Carried 
4 ( a ) D e f e a t e d ( b ) A m e n d e d a n d 

R e f e r r e d to T a s k Force on a 
Teaching Profession A c t 

5 — Defeated 
6 — Defeated 
7 — Defeated 
8 — Withdrawn 
9 — Defeated 

10 ~ Referred to Task Force on 
School Staffing 

11 — Referred to Task Force on 
School Staffing and Task 
Force on a Teaching 
Profession Act 

"2 — Carried 
13 — Carried 
14 — Referred to Executive 

Committee to be reported to 
general membership 

15 — Uefeated 
16 — Withdrawn 
17 — Carried 
18 ~ Withdrawn 
19 — Withdrawn 
20 — Carried 
21 — Referred to local 

associations 
22 — Defeated 
23 — Withdrawn 
24 — Amended and Carried 
25 — Amended and Carried 
26 — Defeated 
27 — Defeated 
28 — Withdrawn 
New Resolution 29 
(a) That the Executive Committee 
recommend a budget for the next 
fiscal year to the spring meeting of 
the Representative Assembly. 
(b) That the Representative 
Assembly adopt a budget for the 
next fiscal year at its spring 
meeting. 
Note: If either or both parts of this 
resolution were adopted, the effect 
would be to change a decision 
made by the February 1974 
Representative A s s e m b l y and 
printed as items (e) and (f) under 
Finances: Budget Procedures on 
page 58 of Reports and Resolutions 
Book 1. 
Referred to Representative 
Assembly 

New Resolution 30 
That statement 15.C.62 be 
amended by inserting the words 
"and the president of recognized 
sub-locals" after the words "each 
local association" and before the 

words "to the B C T F Summer 
Conference." 
Carried 
New Resolution 31 
That section 115 of the Public 
Schools Act be amended in such a 
way that it provides for appeal to 
the Lieutenant-Governor or a 
committee of specialists. 
Amended and Carried 
New Resolution 32 
That the BCTF continue to reject 
zonal and provincial bargaining, 
and favor local bargaining. 

Amended and Carr ied 
New Resolution 33 
That the BCTF continue separate 
structures for Learning Conditions 
and or Agreements. 
Carried 
New Resolution 34 
That the BCTF (a) strike a task 
force to investigate and report on 
alternatives to corporal punish
ment and (b) petition the Minister 
of Education to reinstate corporal 
punishment into the Public Schools 
Act until alternatives are provided. 

Carried: (b) was withdrawn 
New Resolution 35 
That at future Annual General 
Meetings, the Learning Conditions 
Committee report and recom
mendations and resolutions be 
placed: 

1) as the first order of business 
of a session, or 

2) as the first committee report 
and continued as the first order of 
business in the next session. 
Defeated 

WH/TE PAPER- Continued 

It must be recognized that each child has his 
own particular programme needs and that the 
system must try to address them. This approach 
will involve programmes for children with 
learning difficulties, community school 
programmes, work activity programmes, and 
enrichment of the school programme through the 
use of specially skilled community people in the 
school. 

Programmes to meet learning difficulties, 
including those caused by background, socio
economic circumstance, learning-ability levels, 
or home environment should be developed 
through the co-operative efforts of many depart
ments of Government. 

The professional staff of schools should have 
appropriate pre-service and in-service training to 
enable them to offer alternative programmes in 
alternative ways. 
3. Right to Education 

Many students do not receive a suitable 
education in the public school system. They are, in 
fact, treated inequitably since their educational 
needs are not met. Under present legislation, the 
system has no legal responsibility to meet these 
needs. 

The opportunity for suitable education should 
be provided to all children. The Department of 

Education will work with other Government 
departments to develop effective legislation and 
programmes in this area. 
4. Organization and Administration 

At the present time there are 74 school 
districts. Each of these has its own admmistrative 
arrangements and each, for the most part, is 
involved in purchasing, mamtenance, tran
sportation, salary negotiations between teaching 
and nonteaching personnel, construction, and 
many other administrative matters. It may not be 
appropriate to have 74 duplicate sets of 
arrangements in these areas. 

Further, the present administrative structure 
may not recogmze the supportive role of ad
ministration to classroom activity. It may be 
appropriate to devise administrative 
arrangements that distribute decision-making 
responsibility more effectively. 
Some administrative decisions will be most 

appropriately made at the Provincial level, some 
at the regional level, and some at the local level. 
Suggestions for revisions in the system of teacher-
salary bargaining and the recognition of learning 
and working-conditions contracts should be 
examined in this context. 

Administrative organization should be revised 
to parallel the new structure of authority and 
responsibility. 
5. Finance 

The Government recognizes that, in order to 
meet the educational needs of every student in the 
system, resources must be distributed on an 
unequal basis. Further, the Government per
ceives the need to investigate seriously the burden 
of education cost to ensure that funds are raised in 
an equitable fashion. 
At the present time the Government is con

sidering a number of changes in the methods by 
which revenue for education is raised and the 
methods for the disbursement of that revenue to 
the school districts. 

These changes will require a major review of 
educational finance. The study will deterniine the 
areas of disparity and develop techniques to 
redress these so that the basic educational 
principles outlined in the paper will be ac
complished. 

An equitable education finance system should 
be developed. 

SUMMARY 
The Minister of Education will provide the 

leadership for public discussion of the issues 
outlined in this Paper. The Deputy Minister of 
Education, in addition to his operational 
responsibility for the Department, will co
ordinate official responses to the Paper and work 
with special interest groups and delegations. 
These will include the British Columbia School 
Trustees Association, the British Columbia 
Teachers' Federation, the Home and School 
Federation, students, and all other public and 
interested groups. Further, study groups will be 
organized in each of the major areas of issue to 
work full or part-time as required. These study 
groups will be made up of research personnel. 
Departmental staff, personnel from organized 
special interest groups, and others who have 
expressed their interest. Materials and 
suggestions which have already been given to the 
Department of Education to date will be con
sidered in the context of the study. 

The study groups will be charged with the 
responsibility of issuing regular public statements 
so that the public at large can be kept informed as 
to the progress and recommendations coming 
from the study groups. 
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"I belong to a school which 
would rather talk less about 
education and get on with 
doing something about it," 
Sadie Boyles, this year's G.A. 
Fergusson Memorial Award 
winner, told the teachers at the 
Annual General Meeting. 

Sadie Boyles, whose teach
ing career spans 44 years, first 
as a classroom teacher then at 
the University of B.C., recei
ved a memorial award first 
presented in 1933 as a token of 
respect and admiration felt by 
teachers for the late G.A. 
Fergusson. 

It is traditional in the B C T F 
that the past president present 
the award. This year's Past 
President, Adam Robertson, 
toid the delegates it was fitting 
in 1933 to honor Fergusson 
whose life was devoted to the 
cause of education in British 
Columbia. "It is likewise most 
appropriate today that we 

honor a teacher who for a life
time has served in the best 
tradition of G.A. Fergusson," 
he said. 

"In Sadie Boyles, we honor a 
teacher, a great teacher, one 
who has been admired and 
respected, one who has been an 
inspiration to us for almost 
fifty years." 

Robertson was interrupted 
at that moment as delegates 
gave Sadie Boyles a standing 
ovation as she came to the 
platform to receive the award 
~ an interruption Robertson 
took with good humor telling 
the delegates "I must read the 
rest of what I have written." 

'As a teacher," he went on, 
"she gave of herself that others 
might learn. Rather than at
tempting to list the countless 
areas of Federation activity 
that attracted her attention, 
time and talents may I simply 

say that Sadie Boyles was a 
teacher's teacher. In the areas 
of curriculum development 
and associated fields she gave 
unstintingly of herself. 
Through her efforts the 
groundwork was laid for far 
more positive approaches in 
these areas." 

"Yes, today, we honor a 
teacher — a woman — a first 
lady of the teaching 
profession," Robertson said. 

Sadie Boyles, who at one 
time was a pupil of G.A. Fer
gusson, expressed great plea
sure at being honored with the 
G . A . Fergusson Memorial 
Award, telling delegates that 
she did not feel worthy of the 
honor. Nor she said did she 
have a speech ready but she 
did leave them a message that 
in her teaching she had prac
tised a "benevolent despotism, 
not permissive democracy." 

The provmcial Department 
of Education is now analyzing 
a just completed survey of 
class sizes in all school dis
tricts with a view to providing 
supplementary grants for 
additional teachers, Education 
Minister Eileen Dailly told the 
B C . Teachers' Federation 
annual convention in the Bay-
shore Inn Monday. 

Mrs. Dailly drew a standing 
ovation from a majority of the 
600 delegates as she was intro
duced by 3 C T F President Jim 
MacFar lan and prolonged 
applause when she finished her 
address. 
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She announced that a study 
On school finance, as indicated 
in a white paper on education 
released last week, will be 
launched 'almost immedi
ately.' 

'The government is con
sidering a number of changes 
in the methods by which reve
nue for education is raised, and 
the methods of disbursements 
of that revenue to school dis
tricts,' she said. 'These 
changes will require a major 
review of our present educa
tion finance formula.' 

She said the government is 
now committed to providing 
necessary funds to bring the 
overall provincial pupil-tea
cher ratio down by 1.5 in each 
of the next three years. This 
ratio will be based on the total 
number of professionals on 
staff, including ad
min i s tra tors , l i b r a r i a n s , 
counsellors, etc., as well as 
teachers. 

'As teachers, you are aware 
of the fact this then does not 
mean that in three years time 
every classroom in the pro
vince will have 17 students.' 

But the Minister re-empha

sized her earlier statement to 
the Legislature that the reduc
tion of class size is not in itself 
the answer to all the learning 
problems of students. 

'Reduction in class sizes is 
not a4)anacea,' she said.. 'Nor 
will dollars alone provide the 
quality education we want. 

'Along with smaller classes 
must go changes in instruc
tional style, new methods of 
using school personnel, the 
employment of supportive 
staff and new ways of using 
school and community facili
ties. The responsibility rests 
with you teachers to see that 
quality education will result.' 

She drew applause from the 
delegates when she said 'the 
Department is not prepared to 
achieve teacher quantity by 
compromising teacher quality. 

'We are looking into the 
whole question of teacher 
recruitment, teacher training, 
in-service trainmg, financial 
assistance to encourage tea
chers in northern and interior 
communities, the use of part-
time teachers and incentives 
for teachers of specialized sub
jects.' 

There are strong political 
pressures now to introduce 
specific legislation to reform 
the public school system, Mrs. 
Dailly said. 'But it is wrong to 
try to use legislation alone to 
accompl i sh educat ional 
reform. Instead of far-reach
ing legislation which may or 
may not have been possible to 
implement, I have taken a 
more realistic view - - to give 
the Legislature and the people 
a White Paper which states the 
philosophic perspective in 
which change will take place 
and which identifies our priori
ties in the system.' 

Public school reform must 
not only be desirable — it must 
also work, she said. 'We must 
implement change, but we 
must also retain the good prac

tices and programs of existing 
schools. Education reform 
must provide for our differ
ences as well as for our com
mon objectives. 

'As with any real public 
participation, there has been a 
great deal of controversy and a 
tendency for debate to polarize 
the views of people. 

'There has been considerable 
concern expressed, parti
cularly that the government 
would impose more uniformity 
on the system and discard or 
ignore the positive things that 
are happening. 

'On ttie contrary, my inten
tion has always been to develop 
an education policy which 
would unite the people of B.C. 
in support of educational 
reform.' 

You can take it witii you 
To teachers who formerly 

were employed in Federal or 
Territorial Service. 

Pensions are now portable 
between British Columbia 
teaching and federal or terri
torial service. 

If you moved from one ser

vice to the other, you have until 
June 30 to take advantage of 
this portability. Do not delay. 

The required forms are at 
the office of the Commissioner 
of Teachers' Pensions. In
formation can be obtainc^ 
from the B C T F office. 

Parents would like to see 
teachers take active steps to 
get rid of the incompetent 
members of their profession, 
Catherine Schoen, president of 
the B.C. Home and School 
Federation, told convention 
delegates. 

'We are concerned, as 
parents, because a poor 
teacher for even one year can 
turn a child off from the whole 
process of education,' she said. 
'And we are moving into a 
world where being tuned into 
education is a survival skill. 

'What bothers the average 
layman is fhat people as intelli
gent, as well educated, as well 

motivated as the majority of 
this audience — have not yet 
found a fast, effective way of 
dealing with the small per
centage of incompetent 
teachers in your ranks. 

'We would not have you be 
executioners. We would have 
you first of all provide all 
available support services for 
any teacher whose teaching 
skills and relationships with 
children fall below the accept
able minimum. 

'But when this proves in
sufficient, could you not help a 
person find a more congenial 
occupation? As we see it, many 
of these misfits would welcome 
an opportunity to leave the ship 

if only a lifeboat were avail
able.' 

Mrs. Schoen appealed for a 
closer partnership between 
'two of the child's prime 
educators' — the family and 
the school. 

She suggested that the B C T F 
set up a task force on part
nership with the community, 
just as it has done for the status 
of women, learning conditions 
and teacher accreditation. 'Out 
of this will grow pilot projects, 
lighthouse districts and a 
whole storehouse of wisdom 
about the most effective means 
of establishing teacher-
community partnership. Then 
you would be less isDlated in 
times of crisis.' Cathy Schoen 




