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Goal I: To achieve a co-operaiive professional autonomy Jor teachers. 

Objective 1: Teaclier stress is causing more and more cases of "burnout" among 
teachers. We have a responsibility as colleagues to ensure that support systems are 
available to teachers in crisis. At the same time we must work toward alleviating the 
conditions that cause teacher "burnout." 

Objective 2: Expand the scope of bargaining to include class size, preparation time, 
facilities and resources, support services for the learning-disabled, participation in 
decision-making, less supervision time, and other matters affecting the learning and 
working conditions of children and teachers. 

Objective 3: Coiitinulnig education of teachers by teachers. Project T E A C H and the 
PD Associates program have been successful because they are based on the principle of 
teachers Using their own experience to teach others. This concept can be expanded. 

Objective 4: Curricyhim is becoming less and less a matter of teacher decision. The 
core curriculum, textbook restrictions, standardized testing and the Aihuinistralive 
Ilcifhlhook are dictating what we teach and how we teach. Teacher expertise, children's 
needs and community involvement are needed to, make the best curriculum decisions. 

Objective 5: Standards of practice for school administrators are needed to clarify a 
relationship between teachers and principal teachers based on collegiality. Such a 
relationship can help eliminate reasons for friction and provide support for principal 
teaches in resisting pressures from above to pressure teachers. 

Objective 6: Public support for public schools is necessary to achieve both children's 
needs and teachers' needs. We must work with the community to build and improve 
public school system based on the good already achieved. 

Objective 7: Mainstreaming of children with special needs —- the blind, the retarded, 
the emotionally disturbed and the multiple handicapped — is a new issue with which 
teachers must cope. Mainstreaming can be successful when teachers have adequate 
training, assistance and resources and are involved in the decisions. 
Goal II: To develop a BCTF perspective on education for the i980s. 

Turn to page 3 for full text 
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Representatives of the BCTF met on 
February 20 with Education Minister 
Brian Smith to discuss the prospects for 
B.G. public schools in the 1980s. 

The delegation was led by B C T F 
President A l Blakey and First Vice-
President Larry Kuehn. 

Blakey toJd the minister that the 
federation would welcome any move by 
the ministry to jointhe BCTF in involving 

the general public more fully in education 
decision-making. 

The minister has announced that he 
will hold a series of "education account
ability meetings" around the province 
next fall, presumably as a prelude to a 
long-overdue rewriting of the Public 
Schools Act. 

Blakey described to the minister the 
federation's community relations pro

gram, which also involves public meet
ings to discuss the current state of the 
public school system and directions for 
the future. The B.G. School Trustees 
Association has shown interest in being 
associated with this program. 

Blakey said he hoped the two programs 
could be made to complement each other. 

Blakey informed the minister that he 
could expect to see teachers working hard 
in, the '80s to achieve the status of 
"co-operative professional autonomy." 

Blakey pointed out that teachers are "a 
peculiar breed of cat: practising profes
sionals in our individual work, a union in 
our collective enterprises." 

But he said the present Public Schools 
Act gives teachers neither the autonomy 

The strike of non-teaching employees 
in the Aiberni school district has been 
settled with the appointment of mediator 
Fred Geddes as a special officer under the 
Labor Code. 

Geddes will function in much the sanie 
way as an industrial inquiry commission, 
with power to recomimend a binding 

settlement of the sometimes-acrimonious 
five-week dispute. 

The local teachers' association decided 
at the beginning of the strike that 
members would cross picket lines but 
would not do work normally performed 
by members of the Canadian Union of 
Public Employees. 

During the strike some schools closed 
down, others operated on a Hmited scale 
and some maintained more or less normal 
operation. Unsanitary conditions and 
lack of heat coupled with Hmited 
instructional time were significant 
problems during the dispute. 

A proposal by the local's executive 
committee, and endorsed by the BGTF 
Executive Committee, would have 
resulted in a federation commission 
working with the local "to investigage 
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Chalk Talk 

Ident Larry iCuehn 

Before escaping from the education 
ministry with the universities, Pat 
McGeer left behind one last punishment 
for the teachers of B.C.: the second draft 
of the Administrative Handbook for 
Elementary and Secondary Schools. 

The evolution of this document is a 
story in itself^ 

Two highly respected members of the 
BCTF, Norm Ornes and Jim Killeen, 
were hired by the ministry in 1978 to put 
together a comprehensive handbook 
which would include information from 
the variety of circulars, administrative 
guides and the like issued over the years. 

Their work — the first draft — was 
given limited circulation and reaction 
meetings were held around the province a 
year ago. Many of the views expressed by 
teachers individually and through the 
BCTF were incorporated into the second 
draft prepared by Ornes and Killeen. 

But something happened on the way to 
the printer. It got waylaid in the ministry, 
with significant changes decreed by 
McGeer and others. 

That is why the acknowledgements in 
draft 2 credit Killeen and Ornes with 
"professional advice and assistance" and 
why Education Today, the ministry's 
piiblic relations paper, says that draft 2 
was "prepared at the ministry.'' -

What is the effect of draft 2 being 
rewritten by people who did not hear the 
reactions from teachers? They ignored 
much of it. 

For example, draft I proposed that the 
number of courses required in grades 11 
and 12 for graduation be increased to 14. 
Many submissions, including that from 
the BGTF, requested that the minimum 
prescription remain at 12. 

Not only does draft 2 maintain 14 
courses as a requirement, but throws in 
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of a full-fledged profession nor the full 
range of bargaining rights that traditional 
unions enjoy. 

"These are issues that can no longer be 
avoided by government," Blakey said, 
"and we intend to pursue them with all the 
vigor and resources at our command." 

The federation's presentation to Smith 
covered a number of other topics includ
ing the minister's declaration that his 
immediate priority will be the community 
colleges; government policy on funding 
private schools; the need for more 
resources for handicapped children who 
are ''mainstreamed" into regular classes; 
the financing of education; and the 
federation's professional :.-development 
and continuing education programs. 

learning and working conditions . . . in 
light of the current dispute." 

This recommendation, however, was 
turned down 94-87 at a February 14 
Aiberni District Teachers' Association 
general meeting. 

The proposed commission was 
patterned on a similar investigation 
carried out by the Learning Conditions 
Committee during the 1976 strike/lock
out in the Nanaimo school district. 

The Port Aiberni teachers also voted 
Turn to page 4 

three categories of graduation certifi
cates with different requirement's for 
each. 

On the matter of provincially 
prescribed letter grades for elementary, 
years, the BCTF asked that the use of 
letter grades continue to be voluntary 
rather than universally required. 

The ministry received more than 800 
submissions from" teachers asking that 
letter grades not be used in the early 
childhood years (K-3). 

The reaction to these pleas from 
primary teachers followed the strategy 
commonly used by the ministry: if an 
issue is politically hot, give the authority 
to the local school board so it can face the 
heat from all sides. Thus draft 2 says that 
K-3 need not use "provincial symbols 
unless required by the board." In 
addition, draft 2 adds a chart which ties 
letter grades to percentage marks at the 
primary, intermediate and secondary 
levels. 

interestingly, another ministry pub
lication. Grading Practices: Issues and 
Alternatives, as recent as August 1979, 
describes this type of practice as "unpro
fessional" and "nefarious" (p. 16). 

Turn to page 4 



Teachers in B.C. need lull bargaining 
rights over wages and learning and 
working conditions, including the right to 
strike. 

Unlike any other group of organized 
employees in the province, teachers are 
not able to meaningfully bargain collec
tively over their wages and working 
conditions. Currently, only six districts 
have learning and working conditions 
contracts - and the courts have ruled 
that these cannot .be legally enforced. 

Therefore we as teachers are forced to 
rely on the good will of the school 
districts. But this course of action is 
unacceptable. For instance, twice in the 

last five years School District 36 (Surrey) 
has unilaterally cancelled the learning 
and working conditions contract. Not 
surprisingly, they did so whenever the 
teachers have moved strongly to enforce 
the contract. 

As for wages, if a school district and 
local association cannot come to. an 
agreement by November 15, the result is 
compulsory arbitration. The result of this 
process is inevitably a contract based on 
an abstract averaging formula, not on the 
economic needs of teachers and not on 
the cost of living. More importantly, the 
compulsory arbitration procedure is 
entirely out of the control of the ordinary 
working teacher. Currently any job 

action in defence of teacher interests can 
be ruled illegal. 

Ibis has left leachers without bargain
ing weapons in a period of economic 
crisis. Since the period of the wage 
controls, B.C. teachers have "negotiated" 
a steady loss in real wages, with increases 
consistently below the increase in the cost 
of living. This situation is consistent with 
the general pattern of attacks by the state 
on public service workers. 

The only effective means for teachers 
exerting collective pressure on school 
boards and the provincial government is 
through the exercise of real collective 
bargaining rights. This includes the 
option of legal job actions and strikes to 
ensure reasonable salary and working 
conditions settlements. 

Sharon Goldberg 
Surrey 

In yoiM- newsletter dated .ifanuary 23. 
there was a lead story on page I, "Gallup 
poll shows public is getting behind us," 
which continued on the back page. To 
further illustrate the responses to the poll, 
there was a large graphical display 
referring to each of the six questions 
asked. The bar graphs arc reasonably 
accurate, but̂ t̂he three circle graphs are 
grossly out of proportion, which is a 
tactic (or ignorance?) that I would not 
expect from the organ of the BCTF. 

i hope that the B.C. Mathematics 
Teachers' Association berates you in 
suitable fashion, and may I suggest that 
in future you have all graphs checked for 
accuracy? This is not the first time I have 
noticed such error (dishonesty?) — in a 
recent issue of The B.C. Teacher there 
was similar distortion. 

Hamish Simpson 
Victoria 

The incorrect proportions in the 
original graphs are an error. The cor
rected graphs are reproduced at left. 

in or out? 
The RA issue-of the BCTF Newsletter 

reported a news item entitled "Ombuds
man is in!" The reported facts failed to 
convince me that the ombudsman was 
indeed "in." On the contrary, I was left 
with a clear impression that the 
ombudsman was more "out" than he was 
it* m. 

Perhaps the more appropriate title for 
this item should have.been "Ombudsman 
is in and out." But the "Ombudsman is 
in" when he is actually "out" is definitely 
misleading. Alexandra Pazitch 

in and out and in again 
member in good standing 

How many students do you th ink there should be in an 

average ciassroom in each o f the fo l lowing schooi divisions 

in your community? Percentage wanting 
26 students or more 

Primary School per class. 

Percentage wanting 
25 students or fewer in 
primary classes. B C T F 
guidelines call for a 
maximum of 25 stu
dents per class. 

\ Don't know. 

t-Ilementary School 

Percentage wanting 
30 students or fewer in 
elementary classes. 
BCTF guidelines call 
for a maximum of 30 
students per class. 

Secondary School 

Percentage wanting 
30 students or fewer in 
secondary classes. 
BCTF guidelines call 
for a maximum of 30 
students per class. 

Percentage wanting 
31 students or more 
per class. 

xDon't know. 

Percentage wanting 
31 students or more 
per class. 

Don't know. 

Three teachers are on a committee 
recently formed by the Ministry of 
Education to advise the minister on 
matters relating to the certification* and 
decertification of B.C. teachers. 

They are former B C T F president Bill 
Broadley, Frances Worledge of Van
couver and Elsie McMurphy of Saanich. 

These teachers join Bruce Hoadley, 
Nanaimo schools superintendent, and 
Russ Leskiw, chairman of the Joint 
Board of Teacher Education, as voting 
members of the new committee. 

The committee also has five non
voting members: Bruce Andrews, the 
ministry's director of teacher services; 
Earl Cherrington, assistant director of 
teacher services; Murray ElHott of the 
University of B.C.; Arthur Olsen of the 

University of Victoria; and Stan Shapson 
of Simon Fraser University. 

Education Minister Brian Smith says 
the committee was set up to facilitate the 
participation of professionals in the 
discussion of certification issues. It 
follows from a recommendation by 
Malcolm McGregor in his 1978 report on 
teacher training. 

Plan your retirement 
Teachers contemplating retirement in 

1980 should request pension estimates 
now from the Conimissioner of Teachers' 
Pensions, 544 Michigan Street (West 
Wing), Victoria V8V 4R5. 

Teachers who must retire this June (age 
65 this school year) will receive the 
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pension estimates automatically. 
Information on retirement is contained 

in the Members' Guide to the BCTF, 
pages 75 to 79, and in the booklet As You 
Retire, sent to all schools. 

Montessori seminar 
The Western Montessori Learning 

Centre is having a one-day practical 
workshop on implementing individu
alized learning in the elementary class
room. 

The workshop, led by Mary Ruth, an 
experienced Montessori teacher, will 
begin at 9:30 a.m. on March 1 at Austin 
Heights Elementary School in Coquit
lam^ The $25 fee ($30 at the door) 
includes lunch. 

For more information or to register 
call 931-3314 or 939-0203 or write to 
WilUe Savage at the Western Montessori 
Learning Centre, 223A Evergreen Drive, 
Port Moody V3H ISl. Registration is 
limited to 40. ' 

Windermere 
School District 4 

A band/choral teacher is required for September 
1980 for the 500-student David Thompson 
Secondary School in Invermere. The successful 
applicant will be expected to continue a band 
program with classes of Beginning Band 8, Junior 
Band 9. Intermediate Band 9, Senior Band 10, 11 & 
12. and Beginning Guitar 11, as well as developing a 
choral program at Junior Secondary level. This is a 
challenging position for a dynamic person who 
enjoys a small community setting. For information 
regarding this position, please contact the Principal. 
S. R. Ladyman, at 342-9213. 

Applications with supporting documents are to 
be sent to K. S. Granger, District Superintendent of 
Schools, Box 430, Invermere VOA IKO by March 
15, 1980. 

Spring Interviews 
A schedule containing school board plans for 

interviewing in Vancouver at spring break is now 
available from Diane Walter, Teachers' Employ
ment Service, B.C. School Trustees Association. 
1155 West 8th Avenue, Vancouver V6H 1C5. 

Pick up a copy between 9 a.m. and 12 noon any 
weekday or telephone 734-3721. local 21. 

University of Victoria 
Faculty of Education 

Applications are invited for the following 
position in the Schooi of Physical Education: 

Position: Sessional appointment in physical 
education. 

Qualifications: Master's degree in physical 
education minimum with experience in public 
school teaching. 

Duties: To teach courses in physical education in 
the following areas: Introduction to Physical 
Education. Secondary School Methods. Super
vision of school experiences will be required. 

Salary: Dependent upon qualifications and 
experience. 

Applications: Send full curriculum vitae and 
names of three references to Dr. B. L. Howe, 
Chairman of the School of Physical Education, 
Faculty of Education, University of Victoria, P.O. 
Box 1700, Victoria V8W 2Y2. 

Effective: September 1, 1980. 
Closing date: March 1, 1980. 
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The Executive Committee leadership report to the 
1980 Annual General Meeting is an attempt to define 
in broad outline a program giving direction for the 
development or extension of federation activities. 

This report is not a detailed plan of activities nor 
deos it represent those ongoing B C T F activities which 
would continue. 

It does present a statement of areas which would be 
the major developmental thrust of the federation over 
the next period of time. If the A G M adopts these goals 
and objectives, the Representative Assembly, 
Executive Committee and staff would develop specific 
objectives for the next three to five years to meet the 
broad goals and objectives. 

The A G M can amend, delete, or add to the goals and 
objectives recommended. This report is an attempt to 
provide an opportunity for members to have a say in 
setting the broad direction of B C T F activity. 

Teacher stress. 
The symptoms are multiplying: disillusionment with 

teaching: cynicism in the staffroom: physical and 
psychological illnesses: seeking jobs out of the 
classrooms: anger directed at those with positions in 
the education hierarchy. 

Teacher demands for assistance are increasing. Calls 
to the BCTF for help with stress-related tenure 
problems are more frequent. Stress-related diseases 
are creating more claims against the Salary Indemnity 
Fund. Requests for the BCTF stress management 
workshops are well beyond the number which can be 
presently provided. In one district, when teachers were 
recently given a choice of topics for a professional day, 
half the teachers chose "stress and challenge." 

Stress is not unique to the teaching profession, nor is 
all stress negative or debilitating. But stress is 
destructive when it is excessive and when a person feels 
thai the situations which create it are beyond control. 

Regaining some control of the teaching 
environment and thus tnanaging stress can be 
accomplished if teachers work in a collective effort as a 
professional body. It is in this context of responding to 
teacher problems that the BCTF Executive Committee 
recommends a program of goals and objectives to the 
1980 BCTF AGM. 

Goal I 

To achieve a co-operative professional 
autonomy for teachers. 

We must gain more control over our professional 
lives. This is essential if we are to meet the needs of our 
students, and if we are to reduce stress and pressure to 
tolerable levels. We must have significant influence on 
the conditions of our classrooms, and we must have a 
major voice in determining the content of our teaching 
activities. 

We must become a more autonomous profession. 
This does not mean total freedom for the individual 
teacher: autonomy must be constrained by our 
professional commitment and by our obligations to 
society. Co-operative professional autonomy implies a 
balance of the teacher's judgment, professional 
standards, and the desires of the community. 

We believe the objectives listed below will help to 
create a climate ip which this co-operative professional 
autonomy can develop. They flow from the objectives 
adopted at our 1979 Annual General Meeting: 
increasing public support for public education, and 
increasing local autonomy in responding to the needs 
of children. We believe they form an appropriate guide 
for BGTF activities in the 1980s. 

Objective 1 
Develop a support system for teachers in crisis. 

The increasing pressures on teachers prompted the 
1979 A G M to instruct the federation to investigate the 
feasibility qf establishing a counselling service to assist 
teachers suffering from mental stress. 

Subsequent Representative Assembly discussions 
uncovered many of the sources of this stress. 

The precise role that the federation might play in 
providing a counselling service has not yet been 
determined. However, it is clear that a co-ordinated 
support system for teachers in crisis is necessary, and 
the federation will continue to clarify the role it might 
play in prqviding or obtaining counselling and other 
supportive services. The Fall Representative Assembly 
will receive a report and recommendations on this 
subject. 

Objective 2 
Expand the scope of bargaining. 

The frustrations expressed by teachers over large 
classes, inadequate preparation time, inadequate space 
and resources, and a limited voice in the decisions 
affecting the learning environment in which they teach 
can best be relieved through formal agreements 
between teachers and their employers. 

Under the present law we are allowed to bargain 
only for salaries and bonuses. Our input into the size 
and makeup of classes, teacher workload, appropriate 
resources for "mainstreaming," and the creation of the 
best possible environment and support services to meet 
student needs is subject to the goodwill of employers 
faced with concrete isressures opposing our requests. 
Unilaterally boards can give and take away, or not give 
in the first place. 

Alone among organized bargaining units in B.C., 
teachers do not have the right to bargain for more than 
the salary they earn. This must be changed. We need 
collective agreements that guarantee teachers more 
control over their classrooms and a greater voice in the 
educational decisions affecting them and the pupils 
they teach. 

. In the face of demands upon teachers to accept more 
and more responsibility it is necessary for teachers to 
have the authority commensurate with our responsi
bility, and the authority to have a say in the degree of 
responsibility teachers might bear. 

Objective 3 
Provide and expand continuing-education 
experiences developed by teachers for teachers. 

One frequent source of job dissatisfaction is the lack 
of recognition of the value of the work of the classroom 
teacher. The most effer "ve way of improving our 
classroom performance, ; id therefore adding to the 
value placed on our services, is through continuing 
education. 

"One-shot" professional development workshops, 
presented by "experts" long divorced from the class
room, have been criticized as ineffective. But there are 
alternatives. Project T E A G H has successfully 
demonstrated the ability of classroom teachers to lead 
extended professional development experiences for 
their colleagues. 

To develop professional autonomy, teachers must 
make significant gains in translating theories of 
learning into successful classroom practices. By 
effectively linking educational theory with the skills of 
practising teachers, the B C T F can make a significant 
breakthrough in providing teachers with powerful 
leadership tools. Continuing-education programs, 

.developed and led by teachers, will offer an effective 
means of reaching this new level of professional 
development. 

Objective 4 

Maintain and increase professional decison-making by 
teachers in curriculum matters. 

Neither total regulation of the curriculum nor a total 
absence of regulation serve the interests of the student 
and the teacher. The key tc meeting the needs of more 
of our students is the teacher's ability to choose, 
modify and adapt curriculum within a common 
framework. 

It is the degree of freedom of choice in curriculum 
matters that makes the difference between the 

professional teacher and the technician. When allowed 
to function as a professional, the tcacherdiagnoses the 
needs of individual students and provides the 
curriculum and instruction that will meet those needs. 
Restrictions on the teacher's right to make these 
decisions turns him or her into a technician who merely 
delivers pre-packaged materials to students without 
regard lo their distinctive backgrounds, abilities and 
interests. 

Current curriculum trends in British Columbia are 
toward far-reaching restriction and limits to teacher 
choice, f'xamples include the requirement that each 
school district choose a single reading approach for all 
elementary classrooms; the development of a social 
studies curriculum which, in its early drafts, is heavily 
prescriptive; and the requirement that a teacher who 
wishes to use a textbook that is not on the ministry's 
"prescribed" or "authorized" lists must get approval 
from the provincial cabinet. 

Teachers throughout B.C. are still making 
professional decisions about curriculum but if the 
current trends are not halted we will become 
technicians, with the added stress of being unable to 
make the decisions that will best serve our students. 

Objective 5 
Develop a statement of standards of practice for 
school administrators. 

One of the sources of stress, as commonly perceived 
by classroom teachers, is administrative practice. This 
perception has surfaced repeatedly in Representative 
Assembly discussions and in stress workshops. 

It is probably inevitable, in a hierarchical system, 
that the school administrator wili be blamed for the 
implementation of policies over which he or she has 
had little influence. Centralization of decision-making 
— the lack of school-level autonomy — means that the 
administrator is often placed in the invidious position 
of being the messenger bearing unwelcome tidings 
from the school board or the Ministry of Education. 

In these circumstances conflicts between classroom 
teachers and administrators are bound to arise. 
Teachers may be deterred from voicing .their 
complaints openly because of concern that the 
administrator may give them an unsatisfactory report. 
The result is rankling discontent and a rise in the stress 
level. 

A new statement of standards of practice for 
teachers is being submitted to the 1980 Annual General 
Meeting. That statement only peripherally addresses 
the question of how principal teachers should relate to 
their colleagues. We propose to work toward 
development of a supplementary statement which will 
assist in reducing potential conflict between 
administrators and teachers by more clearly defining 
the collegial role of administrators in working 
co-operatively with their fellow teachers in resisting 
pressures from the hierarchy. 

Objective 6 
Increase public support for public education. 

As mentioned earlier, a continuing source of stress 
and dissatisfaction for teachers is an apparent lack of 
public recognition of the value of teachers' services and 
of the positive aspects of our school system. This is a 
problem that needs to be dealt with at a fundamental 
level. 

Public confidence in the school system, which fell off 
so sharply during the '70s, seems now to be recovering; 
our latest poll shows a slight upturn in public support. 
That trend must be supported. 

Polls have consistently shown that parents of school 
children are our mostly strongly supportive public. But 
only about one-third of British Columbians now have 
children in school. The challenge for us is to reach the 
broader community, both so that our fellow citizens 
know and understand what is happening in the schools 
and so that we are in touch with community goals. 

While we have long recognized the need to 
communicate with all our publics, we are only now 
beginning to identify effective means of doing^ so. 
Effective communications flow two ways. We must 
listen to our publics as well as talk to them, and we 
must continue our criticism of the flaws in our school 
system at the same time that we publicize its successes. 

Our community relations program is built on the 
premise that effective public relations can best be 
conducted by teachers at the school/community level, 
with support from their local and provincial 
organizations. Program materials and support services 

Turn to page 4 
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The Ministry of Education has 
changed the government schohirship 
program so it is similar to the way it was 
when the Social Credit party was in 
power in the early 1970s. 

The changes effectively eliminate dis
trict scholarships, and require scholar
ship winners to go on to post-secondary 
education to collect their prizes. 

"The ministry is now going back to the 
pre-1973 concept that scholarships were 
designed to recognize excellence and at 
the same time encourage good students to 
pursue a post-secondary education," a 
ministry official says. 

The size of the scholarship — $ 1,000 — 
remains the same, and scholarships are 
still available in career and vocational 

fickls as well as in academic areas. But al. 
winners must now pass a uniform English 
composition exam in addition to a 
locally-developed exam in their field. 

BCTF First Vice-president Larry 
Kuehn criticizes the changes. 

"The key area we're concerned about 
has to do with district scholarships," he 
said. "They were introduced in the mid 
1970s as an attempt to recognize students 
who weren't in academic programs or 
oriented toward university but were 
outstanding students in vocational areas, 
performing arts and the commercial 
fields. The local district was given the 
right to set up its own criteria for these 
scholarships." 

But the unifoim English composition 
exam requirement means the scholar
ships are no longer strictly distiict 
awards, and in any case the particular 
exam is probably not appropriate, Kuehn 
says. 

"It excludes precisely those students 
who are top students in career and 
vocational fields or in the arts, and who 
should also have some access to 
recognition." 

Ernest H. Lock, the BCTF's oiliest past 
president, has died at the age of 94. 

He had an outstanding career as a 
teacher of English at New Westminster's 
Duke of Connaught High School, 
retiring in 1951. 

During his entire teaching career he 
was active in the New Westminster 
Teachers' Association and in the BCTF. 
He became a member of the federation's 
Executive Committee in 1922, and served 
as president in 1925-26. 

His unstinting work on behalf of 
teachers and students earned him the 
Fergusson Memorial Award, the highest 
honor the BCTF can bestow, in 1942. 

The 1975 Annual General Meeting 
celebrated the golden anniversary of 
Lock's election as BCTF president, and 
presented him with mounted enlarged 
photographs of himself as a beginning 
teacher and as BCTF president. 

In a moving address to the delegates 
Lock recounted some of the victories he 
and his colleagues had to struggle for in 
the early days of the federation, victories 
that established conditions that teachers 
today take for granted. 

Lock was born and received his early 
education in England. After spending 
four years in the British civil service, he 
came to the Okanagan Valley. 

In 1914 he graduated from McMaster 
University with honors in English and 
history. 

He began his teaching career at 
Okanagan College, and taught at 
Chilliwack and Ladner high schools 
before moving to Duke of Connaught in 
1918. 

He practised what he taught about 
using English correctly to communicate 
one's ideas. Reporting on his election as 
BCTF president, the May 1925 issue of 
77?̂  B.C. Teacher commented: "He is a 
most conscientious worker, and his 
reports have always been splendidly 
prepared and have been presented in a 
clear and concise manner." 

Lock's BCTF work continued for 
many years after his term as president. 
Indeed, he was iiivolved in local or 
provincial work on behalf of his 
colleagues right up to the time of his 
retirement, when he became a member of 
the Retired Teachers' Association. 

For example, he was one of the 
founders of the BCTF Medical Services 
Association, became its first president, 
and served on its board of directors for 22 
years. 

It is difficult for teachers entering the 
profession in these days of complete 
ftiedical protection to appreciate the 
importance of Lock's work in estab
lishing medical protection for teachers. 
The association he worked so hard to 
found and to guide, later renamed Pro
vincial Teachers' Medical Services, 
removed medical worries from teachers 
for more than two decades, until the B.C. 
medical plan covered ail citizens in the 
province. —Ken Aitchison 

Eciitor, B.C. Teacher 
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From page I 
Even the tone of the Administrative 

Hamlhuok changed significantly between 
drafis. The emphasis of much of the first 
draft was on the "handbook" side, 
describing good practices which should 
be followed in organizing and adminis
tering a. school. 

Draft 2, on the other hand, emphasizes 
the "administrative" and is more 
consistently directive, further centralizing 
decision-making about education. 

If this is the record of the ministry on 
the handbook — that not only do they not 
listen to tejacher input, but actually make 
things worse — then why should teachers 
bother to react to draft 2? 

The key is the new minister. 

Much of what is worse about the 
second draft reflects the views of Pat 
McGeer. We do not really know the views 
of the new minister, nor whether he is 
willing to listen to teachers. 

Teacher reaction to the second draft — 
and his response — could be a good test. 

From page 3 
have been developed by the federation 
and the program is to be tested in a small 
number of districts. The results of this 
pilot project will guide the developmeni 
of models for use in districts throughout 
the province. 

Objective 7 

Attain conditions for teachers and 
students that will make possible the 
successful "mainstreaming" of special-
needs students. 

Policy decisions — regardless of how 
well-intentioned or potentially valuable 
for students —cannot succeed unless 
adequate human and material resources 
are provided. Such is the case with 
mainstreaming." 
The pressures and stresses on teachers 

can only be amplified if students with 
special needs are simply placed in regular 
classrooms without reducing the number 
of students in the class or increasing the 
support available from aides or the 
training and preparation time available to 
teachers. 

The support provided must be 
significant, not just a token that 
syrribolically acknowledges the need. 

Goal II 

To develop a BCTF perspective 
on education for the 1980s. 

The start of a new decade seems an 
appropriate time to take stock of 
education in its societal and economiuc 
to take stock of education in its societal 
and economic context. 

In retrospect, the 1970s were a decade 
of drastic swings in public and 
professional altitudes. The play of 
economic forces resulted in inflation, 
high unemployment and a loss of public 
confidence in the economy. The economy 
would not allow education to keep the 
promises of the '60s: free tickets to secure, 
high-paying jobs. Public disillusionment 
set in. 

For teachers, a decade that began with 
optimistic attitudes toward education 
reform closed with a strong air of 
pessimistic conservatism. The late '70s 
saw the introduction of the core 
curriculum, the provincial learning 
assessment program, a new Administra-

Brian Smith 

live Handbook for Elementary and 
Secondary Schools: all clear indications 
of the ministry's intent to move away 
from any educalional models that would 
view the teacher as an autonomous 
professional. 

Some of these measures stem, perhaps, 
from a hope of restoring the ideal school 
of the past. But that is nostalgic 
romanticism for something that never 
existed. 

This romanticism fails to take account 
of the forces that have transformed our 
society and. therefore, our educalional 
system. There is no historical precedent to 
guide us in attempting to educate all 
children from kindergarten to Grade 12. 
Bridsh Columbia teachers today are 
providing more educational opportuni
ties for more children in more ways than 
ever before. 

We live in a society that would like to 
guarantee education and employment for 
all. In fact, the economy has only been 
able to deliver on the first promise. 
Education continues to live with the 
paradox of attempting to filter and sort 
for the job market, while at the same time 
trying to find ways of equipping all 
students to face the challenge of the 
future. 

A BCTF perspective on education for 
the 1980s must be based on an analysis of 
current trends in the public school 
system, on an understanding of social and 
economic forces, on a view to the future 

and it must be thoroughly grounded in 
current knowledge about child develop
ment. 

Such a perspective will go far toward 
providing the BCTF with consistency and 
direction in the formation of further 
goals, objectives and strategies for action.-

The choice is clear. 
The shape of the future can be left in the 

hands of others, with teachers accepting 
whatever happens, or teachers, acting as a 
collective professional body, can have a 
significant share in determining the 
outcome. 

Albeml strike ends 
• From page 1 

against a simplified procedure for dealing 
with violations of policies adopted by the 
local association lo deal with per
formance of regular duties, and rejected a 
one-week "impartial media campaign to 
publicize unsatisfactory conditions in our 
schools and to publicly entreat the school 
board and CUPE to restore normal 
conditions." 

—George North 
Learning Conditions Division 




