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Innovative technology programs, like the TIPS, substance abuse interactive video 
program at Cariboo Hill Secondary School in Bumaby, mqy be threatened 
when resources shift from learning applications to computer monitoring systems. 

Photo courtesy of Bumaby School District 

by Leslie Savage 

,t's over 15 years since Spetzk and 
Spell toys hit the market. The average 
Grade 10 student has known since 
infancy a shiny array of electronic 
toys: Star Wars robots, calculators, video 
games and video cameras, home com
puters, pocket tape recorders, and, of 
course, television. For street kids, life 
centers around video arcades. The 
electronic revolution, as a Science 
Council report on computer-aided learning 
pointed out back in 1981, is common
place to today's child. 

Not so to the adult world. The children 
are ahead of us, i f not always in their 
access to computers, certainly in their 

familiarity w i th the cybo-world. 
Children know that the electronics revolu
tion isn't just some model of a possible 
future, but is already in full swing. 

Unfortunately, it is still the adult world 

Recent allocations o 

funds seem deter

mined to keep B. C 

firmly anchored in 

the past 

that controls the particular forms of 
children's participation in the electronics 
revolution. This is especially true of the 
hardware-imperative wo.rld of com.puter 
technology Parents who have the 
equipment and skills can pass both on to 
their kids. But most parents look to 
schools to foster computer literacy. Isn't 
the school's mandate to teach kids the 
cognitive skills they need to function i n 
the world? 

School policy-makers have two choices 
regarding children and computer liter
acy. They can teach children to be 
consumers of electronic and cybernetic 
information, amusements, and processes. 
Or they can give children access to the 
knowledge, skills, and equipment that 
allow control over and input into that 
world. 

See "Electronics"page 4 
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rd like to say how much I am enjoying 
Teacher; I tiiink the new tabloid format 
is just great. 1 am also finding the articles 
both interesting and informative. As a 
former Status of Women representative to 
the Queen Charlotte District Teachers' 
Association, 1 applaud Lisa Pedrini's arti
cle on the current Status of Women 
Committee {February/March 1989). it is 
clear that the committee has accom
plished much but has much further to go. 
Now is not the time to disband. 
Toni Huber 
Nelson 

S t r i K e s u p p o r t 

On behalf of the teachers of Central 
Okanagan (SD 23), I thank all those 
locals who sent messages of support dur
ing our eight-and-a-half day strike. 

Also, 1 would like to acknowledge the 
generosity of the following associations 
which provided monetary support to 
assist with the many expenses of run
ning a strike: Agassiz-Harrison, Arm
strong, Cariboo-Chilcotin, Chilliwack, 
Coquitlam, Cowichan, Creston, Delta, 
Grand Forks, Greater Victoria, Hope, 
Kamloops, Kettle Valley, Kitimat, Mission, 
Nanaimo, Nicola Valley, Peace River 
North, Prince George, Princeton, Revel-
stoke, Summerland, Terrace, Vernon, 
and West Vancouver. 

In particular, I thank our dear friends 
and colleagues in Vernon for their over
whelming generosity. The many letters, 
cards, and gifts of support from Vernon 
school staffs meant a great deal to all of 

- U S - - - - - - -

We are a union in every sense of the 
word. 
David Gunderson 
President, Central Okanagan 
District Teachers' Association 

Ditto for BCTF staff 
All locals in collective bargaining this 

year have appreciated the extra support 
and effort of the administrative staff and 
the support staff of the Bargaining 
Division. Recognition of that effort was 
made numerous times at the AGM. 
Thanks also to the Organization Support, 
Professional Development, and Member 
Services divisions, et al. It really has been 
a team effort. On behalf of the teach
ers of Nanaimo district...THANKS, 
EVERYONE! 
Peter McCue 
President, Nanaimo 
District Teachers'Association 

w o l k e 

After it was all over, eveiyone agreed 
that this year's Pro-D days had been 
among the best. They had also been 
among the most original. 

Teachers had a choice of three main 
areas for concentration over three days: 
teaching strategics, learning styles, and 
co-operative learning. Also .scheduled 
were quick workshops of one hour in the 
afternoons before coffee break; they 
included whole language, drama, and 
classroom management. Each partici
pant was expected to attend one major 
workshop and one minor workshop 
each day for three days. Thirty-minute 
coffee breaks broke up the morning 
and afternoon sessions. The breaks gave 
educators a chance to view commercial 
displays and exhibits of students' work 
from throughout the district. 

Lorraine Farris, a consultant with the 
Edmonton Public Schools, led the 
co-operative-learning workshop. Teachers 
came away prepared to foster the inter
personal and group skills necessary to 
make co-operative learning in small 
groups work: co-op skills, communication, 
leadership, taist, decision-making, and 
conflict management. 

Linda Diduck's learning-styles work
shop began with the premise that not 
all learning styles are accommodated in 
traditional classrooms. Teachers exam
ined four distinct learning st>'les, charac
teristics of those learners, and activi
ties that best accommodate their learning. 
Also examined was a planning model 
that allows teachers to plan units that 
accommodate left- and right-brain 
acrivities for each of the four learning 
styles. 

Many have said they are committed to 
what they learned over those three 
days. Follow-up sessions are in the works. 

Those days were excellent for morale. 
They brought teachers together, and 
renewed our enthusiasm and dedication 
to the education of Fort Nelson 
students. 
Pat Mackenzie 
Fort Nelson 

P e n s i o n r e i n s t a t e m e n t 
1 would like to get in touch with teach

ers who, for one reason or another, are 
unable to reinstate their pensions. At 
present, a teacher who withdrew his/ 
her own contributions from the fund and 
did not reinstate within three years 
loses the portion the board contributed 
on his/her behalf. Workers in Edmon
ton have successfully contested such a 
ruling, and 1 believe teachers in B.C. 
might do the same. 

Teachers so affected might contact me 
in Chilliwack. 
Tony Stander 
Chilliwack 
NOTE: As part of a package of requests 
for pension-plan amendments, the 
BCTF Pensions Committee will be recom
mending to the Executive Committee 
that the BCTF request that the government 
amend the reinstatement provisions. 

The proposal is two-fold: (a) that the 
reinstatement rules in effect at the time 
a person left teaching and took a refund 
remain in place for that person if 
he/she wishes to reinstate seivice upon 
again becoming a contributor; (b) that 
more than one refund may be reinstated. 

^ e i i i 

We heard a lot of discussion at this 
AGM about increased membership 
involvement, about being a union respon
sive to the needs of the classroom 
teacher. Such responsiveness has been 
reflected traditionally in the develop
ment of BCTF policies and practices. Yet a 
question lingers for me. How well are 
we doing at becoming a democratic 
union? Some signs indicate that our 
progress has been slow, even negligible. 
This concerns me. 

Locally, we failed to fill our eight-
member AGM delegation and therefore 
failed to be representative of the Sooke 
local. By not filling the slate of dele
gates, members voted for the list of peo
ple who had submitted their names, 
without hearing what they stood for and 
how they planned to vote on key 
issues at the AGM. Without elections, the 
democratic process is subject to the 
special interests of those with the time to 
attend the AGM. I am curious to know 
just how many locals found themselves 
in a similar situation. 

At the AGM, the lack of debate on 
some very important resolutions was 
alarming. An example of this was Reso
lution 108 on returning to the 1987 
format of the summer conference. Three 
or four speakers were heard, not one 
of whom identified themselves as having 
participated in the radically different 
format of the summer conference of 1988. 
Tcible talk was "get on with it, let's 
vote, put the question." Consequently, the 
resolution was defeated without hear
ing any debate around budget implica
tions, without hearing from the dele
gates who had experienced both formats 
for the summer conference, without, in 
my opinion, a full and democratic discus
sion. Active listening, critical thinking, 
and .responsible decision making were not 
part of this debate. 

As teachers, we are educating our stu
dents to be acrive participants in a 
democratic society. We too want to partic
ipate in a democratic union. Recent 
education events have increased the need 
for a strong commitment to our union. 
This commitment can be achieved by 
members who feel that they are vital 
players in the process. We thrive on posi
tive experiences based on our own 
initiation. 

We need to tell the executive commit
tees, locally and provincially, what we 
need and want, and the executive com
mittees must mobilize the staff, the 
resources, and/or the information that will 
carr>' out our wishes. This is how we 
will continue to have teachers support 
unionism and to support our union. 
Only then will we own it. 
Kathleen L. MacKinnon 
Sooke 
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They will pick up most recyclables 
including plasric, in many parts of the 
Lower Mainland. 

Their number is 688-2228. It was 
listed incorrectly in the April issue. 

This is the last issue of Teacher for 
this school year. The editorial team 
wishes you a happy and safe sunniier 
vacation. We look forward to hearing 
from you next year. 

Teacher Advisory 
Board Selected 

Marian Dodds (VSTA) 
Geoff Hargreaves (Cowichan) 
Patti Ann McLaughlin (Howe Sound) 
loan Robb (Sunshine Coast) 
./Vnne Smith (Prince George) 
The first evaluation and planning meet

ing will be May 24. 
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by Susan Gioia 
and Leona Serediuk 

.A-^. t is a rare opportunity for 
learning life skills. In our Burnaby sec
ondary schools, students earn credits 
for their peer counselling program. Each 
student takes part in five days of train
ing with other peer helpers in the district, 
meets weekly with peers at the school, 
and has one block of his/her timetable to 
carry out helping duties. 

Programs were already in place in sev
eral Burnaby secondary schools when 
we began, so we could rely on the experi
ence and knowledge of other counsel
lors. We also gained valuable insight from 
the Peer Counselling Summer Institute 
at the University of Victoria. 

Participating counsellors collaborate 
during training sessions away from 
school responsibilities. The counsellors 
also have the opportunity to use each 
other's expertise and to work together as 
professionals. 

While the majority of Burnaby's peer 
helpers are in Grades 11 and 12, 
Moscrop Junior Secondary School's pro
gram utilizing Grade 10 students has 
also been successful. A variation of the 
peer helping program has proven effec
tive at the elementary^ level in a number 
of districts. 

What do peer helpers do? 
All Grade 8 students, and students new 

to the school have an individual 
appointment with a peer helper. The meet
ing is both a welcome and an introduc
tion to peer helping. Later in the year, the 
peer helper may see the students again 
to talk about how they are doing, or to 
follow up on issues raised by students. 

At Burnaby North, each peer helper is 
encouraged to choose a specialty, such 
as personal support, working with handi
capped students, or multicultural 
enrichment. At Moscrop, some of the spe
cial projects developed by the peer 
helpers include advertising peer helpers' 
work using the school newsletter and 
bulledn-board displays; requesting and 
collecdng homework for absent stu

dents; assisting students to find jobs, as 
well as placements for work-experience 
week. 

At Burnaby North, peer counsellors 
keep a journal recording their own feel
ings about their participation. They fill out 
a weekly service report for the coun
selling supervisors, and keep a record of 
client contacts. These records, as well 
as audiotapes and videotapes of counsel
ling interviews, written assignments, 
and projects are sources of marks for the 
course. Each peer helper meets once a 
month with a supervising counsellor to 
discuss his/her progress, strengths, 
weaknesses, and areas of frustration, to 
receive feedback, to make plans for 
activities, to improve skills in a particular 
area. 

Issues of confidentiality and referral are 
addressed. The group develops a code 
of ethics to govern their work. In our 
experience, students have a pretty real
istic awareness of their helping skill level, 
and they are relieved to know that 
assistance from the supervising counsel
lor is available as soon as they feel 
insecure. 

What's in it for the students? 
There is benefit to individuals who 

receive direct help from peer counsel
lors. The school community gains from 
the positive, welcoming environment 
that the program helps to create. The peer 
counsellors learn useful skills for com
municating, problem solving, planning, 
and structuring their time. 

But the student counsellors from Burn
aby North describe the benefit of par
ticipation in more general, human terms. 
Gloria Lee says, "I really like listening 
to, helping, and supporting people. 1 get a 
real sense of satisfaction when others 
talk to me and trust me." Snjezana 
Sarunic took the course to learn more 
about people and to have the experience 
of helping, or just "being a shoulder to 
cry on." Peter Brooke likes to see the link 
between training and experience, 
applying what he learned in peer counsel
ling training to real-life situations. He 
finds it rewarding to see the results of his 
assistance. 

When asked to identify the character
istics of potential candidates for selec
tion of the next group of peer counsellors, 
Moscrop's peer helpers say they would 
look for open-mindedness to others' situ-

Above: Peer helpers 
receive training in 
inter-personal communi
cation skills, problem-
solving, and planning; 
they can call on th^ 
supervising counsellor 
at any time for addi
tional assistance. 

Left: At Burncd)y North 
and Moscrop schools, 
Grade 8 students are 
welcomed and intro
duced to a peer 'buddy' 
as a warm initiation 
to the world of 
secondary school 

Tim PeUing photos 

ations, full commitment to the course 
and to helping, willingness to take a 
chance and to experiment (they admit 
they found the duties scary), self-
motivation to carry out duties when 
structuring their block of helping, and 
willingness to put in extra time when 
required. Peer helpers should also demon
strate emotional stability and common 
sense when confronted by ever-changing 
situations, ability to co-operate with 
other peer helpers in a working group, 
and ability and desire to keep up with 
their own school work when missing class 
time for training. 

And what's the 
reward for the counsellors? 

We both admit to feeling more and 
more scattered by the competing 
demands of various counselling duties, 
and guilty for not addressing many of 
the less vocalized needs of the majority 
of students. Most of our work is at the 
problem-solving level with students who 
are not functioning well. In the peer 
counselling program, we work with stu
dents who have a certain competence 

and are already often seen as leaders or 
support persons within the student 
body. Through our students, we have an 
opportunity to be a positive and pro
active influence in the school. 

As counsellors we find it professionally 
and personally rewarding to take what 
is already there, a caring and an interest 
in helping others, and develop it in a 
way that benefits the student directly, and 
the school community as a whole. 
When students learn to be empathetic, to 
listen, to solve problems, they use the 
skills not just in the program, but with 
their friends and families too. We are 
helping our students to put their learning 
into practice immediately, as opposed 
to saving it for the future. We are show
ing the students how to live now rather 
than preparing them for life to be lived 
later. 

Susan Gioia and Leona Serediuk are 
counsellors in the Burnaby school 
district 



EleCtmmCSJrom page 1 
The fust is easy because il requires no 

action. Market ibrces are sophisticated 
generators of audiences and bu>ers. The 
second option is harder. It requiies 
thought, planning, money, and political 
will. 

B.C. Ministry of Education 
Technology Program 

In 1986-87, the B.C. government put 
$6.83 million from the Fund for Excel
lence into educational technology through 
special project funding for school dis
tricts. The 1988 Royal Commission 
recommended greater use of computer 
technology in schools. In 1987-88 a tech-
nolog>' program was put into place, 
with a budget of $15 million, which was 
distributed as in Tcible 1. 

In Febmary 1989, the Ministry of Edu
cation announced that $16 million had 
been set aside to finance the program's 
second year. Ministry officials from the 
technology program say costs for 
1988-89 are broken down differently 
than before, with planned allocations as 
shown in T^ble 2. 

The new item on the agenda is the $5.8 
million for monitoring student prog
ress. Almost six million dollars is being 
spent in a way that won't put any com
puters into the hands of kids, or do any
thing about integrating computers into 
the curriculum, or make any progress 
toward getting teachers to use and 
teach computers. 

The purpose of the new monitoring 
program, according to ministry offi
cials, is to enable school districts to imple
ment the Royal Commission recom
mendations, particularly those for the 
ungraded primary classroom. Monitor
ing student progress will be even more 
important in the ungraded primary, 
officials explained, because of the differ
ent ability levels of children in the 
same classroom. The idea is also to 
replace paperwork: to cut down on the 
flow of paper from districts to the 
ministry. 

The rationale for the $5.8 million 
student-progress program is threefold: 
track each B.C. student's progress through 
the school system; provide student 

A Imost six million 

dollars is being 

spent this year in a 

way that won't put 

any computers into 

the hands of kids. 
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progress information as a way of planning 
for the cost of individualized programs; 
and help teachers with evaluation and 
assessment records. 

It is not clear how much the monitor
ing project will cost on a year-to-year 
basis. However, it is probable that $6 mil
lion is a bigger chunk of the technol
ogy program budget than was anticipated 

School Districts; $11.6 million 
Hardware 
Software 
ftjacher in-service 

Special Education 
Technology Centre 

$8.3 miiaon 
$1.9 million 
$1.4 million 

1,2 million 

Technology Centre operation 1.5 million 

Independent Schools .7 million 

Source: "Technology Program, 1988-89. Summary of 
Year One/' B X . Ministry of Education, Program 
Development Branch, p. 1-2. 

Instructional costs 9.7 million 
In-service 1.2 million 
Instmctional software 1.3 million 
Instructional hardware 7.2 million 

Student Progress Monitoring costs 5.8 million 
Divided between: 
Program Effectiveness Division 
Data Systems Branch 
Student Assessment Branch 
Program Evaluation and Research Branch 

Independent Schools .8 million 

Source: "Technology Program. 1989-90, Year 2 Funding 
to School Districts," B.C. Ministry of Education. 
Program Development Division, pp. I -3 ; B.C. Ministry of 
Education Information Circular. #335, 89/04/14, 

Canadian sociologist Heather Menzies warns that we must not see technology 
exclusively as a toolfor maximizing efficiency to which all other social claims must 
be sacrificed Photo courtesy of Bumaby School District Kham Hill photo 

as an administration item by ihe gov 
ernnioiu's Provincial Advisory Conimiiiee 
on Computers (PACC) when they issued 
their report in lune 1987. The PACC rec-
omtnended expenditures ol" $25 million 
a year for live years, with the goal of 
attaining a 1:16 ratio of computers to 
students in B.C. (as compared to 
objectives in Alberta of 1:8, and 
Ottawa of 1:7). The objective was to gel 
cofuputers inlo schools, through fund
ing of teacher in-service, software and 
hardware, communications, curriculum 
integration and development, and re
search. (Report of the Provincial Advi-
.sory Committee on Computers, june 
1987.) Instead of $25 million, schools 
are getting $9.6 million for instructional 
equipment, materials, and teacher 
training. 

An antiquated system 
What this does is perpetuate a system 

that is already behind. As early as 
1986, the ^CTF 'msk Force on Microtech-
nology in the Schools documented the 
magnitude of social and industrial 
change, and changes in the nature of 
knowledge, that computers have brought 
to society. The task force also reported 
the failure of the school system to either 
reflect or guide these changes. Draw
ing on reports from school districts all 
over the province, task force members 
concluded that, in B.C., 

"...the education system is antiquated 
and in need of a major overhaul; the 
system is underfunded; and teachers 
are either ill-prepared or cautiously 
sceptical of the promises of this new 
technology." (Report of the BCTF 
l^sk Force on Microtech nology in the 
Schools, 1986, p. M.) 
To begin to remedy this situation, the 

task force outlined ten areas of com
puter applications and study for schools: 
Instructional: writing and word-pro
cessing, computer languages and pro
gramming, computer-assisted learning, 
data information and processing, the 
study of technology and its role in 
society the fine arts and computer appli
cations, telecommunications, comput
ers and the handicapped. 
Administration and Accountability: infor
mation management, management of 
instmction - testing, diagnosis, record
keeping, and reporting. 

It is the management of instmction. 
tracking smdent performance, which 
is receiving the largest emphasis in the 
ministry's current proposals. In order 
to achieve the goals of the BCTF task 
force, and the government's own advi
sory committee on computers, it is the 
instructional areas, not the administra
tive ones, that need funding. 

Does this matter? 
Yes. In 1981, the Canadian Science 

Council issued the federal report. Pol
icy Issues in Computer-Aided Learning 
(1981). Its authors argue that smdent 
computer literacy will determine, for Can
ada and its provinces, 

"...our ability as a people to meet the 
challenges of the twenty-first cen-
mry as well as our competitive position 
in post-industrial society, and to, a 
very great extent, our survival as a via
ble, independent culmre in a 
computer-aided worid." 
The Science Council stated clearly in its 

report, the main problem with putting 
computers into schools is not cost or 
availability Computers are affordable 
and software is accessible. "The obstacle 
to computer-aided learning in schools 
is the absence of computer literacy among 
government officials, administrators, 
school tmstees, and teachers." 

In other words, educators simply don't 
have the competencies they need for 

the job at hantl. That's why teacher train
ing has such a high profile both in the 
DCIT task force report, and in the PACC 
report. 

What we tieed are new strategies to 
counter the built in obsolescence factor 
of technological change. Computer literacy 
is a prerequisite for finding such 
strategies. 

The administrative, rather than 
instructional priority 

None of the problems of educational 
technolog)- can begin to be solved by 
the province's allocation of technology 
program funds with an emphasis on 
administrative rather than instructional 
tasks. This priority is an odd choice, 
because of the need to provide teachers 
and children with access to computer 
technology and training. 

The plan to track all B.C. students by a 

Computer literacy 
renmlns a /u0i 
priority fwc want 
to foster in children 
the abiliiy to control 
their lives and 
environment. 

central computer system undercuts the 
potential empowerment of teachers that 
the Royal Commission advocates in the 
implementation of ungraded primary 
classes. Teachers in ungraded class
rooms must act independently. Ungraded 
primary classrooms have been the 
norm in England for decades, and teach
ers have managed without a central 
data bank on smdent achievement. (See 
for example, j.R Slight, "Froebel and 
the English Primary School of Today," in 
Friedrich Froebel and English Educa
tion, ed. E. Lawrence (1942), and Harold 
Entwhistle, Child-Centred Education 
(1970), particularly chapters 6, 9, and 
10.) Centralized electronic tracking 
exerts control by forcing teachers to spend 
time on formal assessments and eval
uations rather than teaching, and 
denigrates professionalism by denying 
autonomy within the classroom. 

What action do we need now? 
Does all this mean we can't expect the 

schools to begin seriously fostering 
computer literacy? 

No. There will be problems, but at the 
proposed ratio of 1:56 computers per 
child in B.C., cybo-psychosis in kids is 
barely an issue. (Ratio from "Technol
ogy Program, 1988-89 Year 2 Funding to 
School Districts," B.C. Ministry of Edu
cation, Program Development Division. 
The BCTF IdiSk Force on Microtech-
nology in the Schools recommended a 
ratio of 1:16 in 1986.) 

Computer technology is a fact of life. 
We need to address the reality of a 
computer-aided himre in schools more 
seriously. 

Computer literacy remains a high prior
ity, if we want to foster in children uie 
ability to control their lives and environ
ment. The priority for the B.C. Technol
ogy Program for computers in schools 
should be instmctional areas, and its 
goals should be to give kids and teachers 
direct access to computer technology 

Leslie Savage is a freelance writer who 
lives in Vancouver 

by Averfyn Pedro Gill 

Source: Porter, Andrew C , and Jerc 
Brophy, "Synthesis of Research on 
Good Teaching: Insights from the Work 
of the Institute for Research on 
Teaching," Educational Leadership, Vol. 
45 (May 1988): 74-85. 

orter and Brophy (1988) present a 
synthesis of research on good teach
ing based on studies from the Institute 
for Research on Teaching, Michigan 
State University and from others, over the 
last 10 years. They note that good 
teaching is essential to effective 
schooling. 

Recent research smdies indicate that 
effective teachers are autonomous 
professionals who exhibit the following 
characteristics: 

1. They are clear about their instmc
tional goals. 

2. They purposefully work toward a set 
of goals that are simultaneously differ
entiated and integrated. For example, 
teachers who combine die goals of 
academic achievement and socialization 
are more effective in attaining goals 
than are those who attempt to separate 
and establish priorities betv/een the 
goals. 

3. They are thoughtful practitioners 
who take time to reflect on the feed 
back they get regarding the effects of theli 
instmction. 

4. They provide creative-writing oppor-
mnities in language arts, problem-
formulation activities in mathematics, and 
independent projects in science, social 
smdies, and literature, in which their sm
dents are expected not just to learn 
facts and solve problems but to organize 
information in new ways and formulate 
problems for themselves, 

5. They continuously monitor their 
students' understanding of presentations 
and responses to assignments, offering 
regular and appropriate feedback. 

6. They integrate their instmction 
across subjects. For example, they may 
encourage smdents to practice reading or 
writing skills on non-fiction books on 
topics studied in social studies or science 
classes. 

7. They accept responsibility for tiieir 
smdent outcomes rather than view 
tiieir students as solely responsible for 
what tiiey learn and how they behave 
(Lee and Gallagher, 1986). 

8. They are selective in the range of 
responsibilites they are willing to 
accept for themselves. They are likely will
ing to take on increasing responsibili
ties if they are also given effective 
strategies for discharging those respon
sibilities (p. 78). 

9. They promote learning by commu
nicating to their smdents what is 
expected and why, thereby encouraging 
personal and social responsibility (A. 
Anderson etal, 1985; L. Anderson and 
Prawat, 1983) and academic achieve
ment in students (L. Anderson et al, 
1985; Duffy ^rc?/., 1986). 

10. They promote learning by giving 
their students metacognitive strategies 
to use in regulating their own learning 
efforts and by giving opportunities for 
independent learning activities (Duffy et 
al, 1986; Palinscar and Brown, 1984; 
Raphael and Kirschner, 1985). 

11. They are knowledgeable not only 
about the subject matter they intend 
their smdents to learn but also about the 
smdents' misconceptions that will 
interfere with their learning that subject 
matter (Anderson and Smith, 1987; 
Flower and Hayes, 1980; HoUon and 
Anderson, 1986). 

12. Effective teachers make expert use 
of existing instmctional materials in 
order to devote more time and energy to 
practices that clarify and enrich the 
content, such as interpretation and 
expansion. 

Future research is expected to expand 
the knowledge base for improved 
teacher preparation. Porter and Brody 
note, however, that expectations for 
lasting changes in practice vnll be realized 
only if the benefits of proposed inter
ventions are perceived to outweigh the 
costs of implementation and the barri
ers to teachers' achieving stable 
permanent changes in teaching 
practices are addressed. 

Averlyn Pedro Gill is a researcher in 
the BCTF professional development 
division. 

Have you seen some outstand
ing classroom teaching lately? 
Next door? Down the hall? In you 
own classroom? 

Teacher is interested in hearing 
from you about good teaching 
practice going on in our schools. 

Write to us. Tell us what you 
have seen. We want to open the 
doors to our classrooms, to show
case our best practice. 



by Douglas Gagnon 

,s Winter loosens its icy 
grip on Dawson Creek, the Peace River 
South Teachers' Association marked the 
new season by beginning the imple
mentation phase of contract bargaining. 

Like local associations around the prov
ince, the Peace River South Teachers' 
Association recently held its first staff rep
resentative contract awareness training. 
Central to this, the next challenge, was 
"member education" - helping every 
teacher know and live with his/her con
tract, both as intended and in the best 
interests of teaching, learning, and colle
gial decision making. Coloring the 
local's thinking this day were two key 
questions: How are teachers and AOs 
going to meet the challenge of the con
tract? and Where do wc go from here? 

'Rilk with staff members at randomly 
selected schools in Dawson Creek 
revealed that the members felt positive 
and enthusiastic about their contract. 
Common responses to questions about 
what the contract means to them 
follow: 

"No more noon-hour supervision." 
"Finally, we have elementary prep time 

in contract." 
"Teacher autonomy, something 1 long 

assumed to be a fact, is now recog
nized in contract." 

"We now have an evaluation process in 
place that has some teeth." 

"Money. We finally got a long-deser\'ed 
raise." 

While the majority of responses were 
upbeat, there were some teachers for 
whom the contract has a downside. Grieg 
Miller, of Peace River South Secondaiy 
School, believes the contract means a 
move toward inllexibil ity for both 
teachers and AOs but that "it is an inevi
table consequence of unionized activ
ity and one wliich we should accept." 

Scenes such as this have been repeated all over the province, as teachers get to 
know their local contracts intimately. Here, (left to right) Gillian Evans, 
Jaccpxeline Molnar, and Dana Hansen pour over the details of the Peace River 
South contract. Doug Cagnon photo 

How will the PRSTA members come to 
terms with the requirements under 
which they must now live? That question 
was uppermost in the mind of presi
dent Alice Marquardt and BCTF bargain
ing support person Drusilla Wilson as 
they gathered together 33 staff represen
tatives from Dawson Creek, Chetwynd, 
and Tumbler Ridge, to deal with the 
ramifications of their first union con
tract. 

A major focus of the day was on griev
ance and evaluation. As Bargaining 
Chairperson David Craig emphasized, 
"We need to ensure that the contract's 
hard-won clauses are not eroded by trade
offs or, worse, unnecessary compro
mises based on misunderstanding of the 
nature of the agreement." 

Carl Cameron, president of the Chet
wynd sublocal, reaffirmed this view: 
"We do not wish individuals to enter into 
private contracts with AOs, periodl" His 
sentiment was echoed by Doug Lacey, of 
T\unbler Ridge: "We still think in the 
old terms. As a staff, you can manipulate 
the contract - that you shouldn't do." 

if 7's must see 
the conaxtct as 
more than intent or 
spirit but rather as 
a flesh-and-blood 
docu mien t that 
liolds the kev to our 
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While it was soon apparent that many 
representatives were uneasy about the 
magnitude of the uisks ahead, they began 
to see the contract as something that 
would stand teachers in good stead as 
they moved into a new era of teacher-
board relations. 

For the Bargaining Team of Dav id 
Craig, Don Noweselsky, Janis John
stone, Linda Burkeholder, and Wendy 
Murray, winning the first contract was 
well worth the time and effort expended. 
They were particulary enthusiastic 

about the BCTF's on-site support, pro
vided by Drusilla Wilson, about the 
patience, understanding, and encourage
ment of their members, and about the 
members' emerging sense of owning the 
contract. 

When asked to comment on the fea
tures of the contract they particulariy 
like, they noted that they see things a lit
tle differently than the membership 
does. Chairperson Craig pointed out that 
"they (the members) would see super
vision, duty-free lunch hoLus, etc., as 
issues - which they are - but we take 
pride in clauses like union security and 
release time for union business that 
don't get the attention they deserve. 

He noted that they are also pleased 
with the cleanness of the contractual 
language they achieved. In the next 
round, he emphasized, they are not 
going to have to spend valuable time 
cleaning up bad language. 

Asked to reflect about which clause 
was the most difficult to achieve, par
ticipants agreed quickly that the notion of 
professional autonomy was hard won 
and could have taken them out onto the 
streets. They viewed it as the pivotal 
clause in the contract. As Marquardt 
pointed out several times throughout 
the day, "there are people out there who 
will be testing everything." 

Perhaps Craig summed up the new edu
cational environment best when he 
asserted that administrators "no longer 
have the same goals and objectives as 
we do. They are no longer looking out for 
us. Teachers have come of age." 

But what does this coming of age mean 
for teachers? For the participants at the 
workshop, three realities loom large. 
1. There needs to be an ongoing educa
tion on the contents of the contract. 
2. Contract processes, item awareness, 
and interrelatedness will be crticial dur
ing the first year of implementation. 
3. There are still grey areas that need to 
be addressed, and the teachers look 
forward to the next round of negotiations. 

The general message that could be 
heard throughout the room is that 
while the contract is reasonable, vigilance 
and assertiveness are now necessar>^ 
to ensure that any gains are not eroded. 

For Wendy Murray the job has jusl 
begun: "Even though the contract's 
signed and dated, there are sotne {\\m2,s 

we didn't get. This team feels that it's a 
job thai isn't finished. Having maintained 
the status t|uo, we'd like to build on 
that." 

Part of that building process will in
clude class size and class composition 
clauses. They vvant to see AOs, counsel
lors, and special education teachers 
removed from the pupil/teacher ratio. 
Also, they see that the mainstreaming 
of handicapped children iiuo the class
room will require contractual commit
ments from the board. 

Al l agreed, however, that the most 
important thrust will be in professional 
development. The committee sees this as 
a prime concern, requiring even more 
funding and commitment. Craig, unfortu
nately, fears that the autonomy of 
teachers professional days is in question, 
and he is conunitted to the days' re
maining in the control of teachers. 

As the day drew to its conclusion, the 
participants were asked to reflect on 
the value of the workshop and what they 
would carry back to their peers. Sum
ming up the new reality of teacher con
tracts is this anonymous philosophical 
gem: 

"...teachers must see the contract as 
more than intent or spirit, but rather 
as a flesh-and-blood document that holds 
the key to our future." 

Douglas Gannon is an English and 
drama teacher at Brackcndale Secondary 
School Squamish. He wrote this article as 
a reporter I writer on behalf of the 
newsmagazine. 

B.G EDUCATION 
FACTS 

1. what is the average elementary class 
size in B.C.? 

2. What is the average secondary class 
size in B.C.? 

3. Of the 10 Canadian provinces, how-
does B.C. rank in terms of pupil-
teacher ratio? 

4. Of the 10 Canadian provinces, how 
does B.C. rank in terms of the 
amount spent per pupil to operate the 
public schools? 

5. Of the 10 Canadian provinces, how 
does B.C. rank in terms of average 
weekly earnings of all workers for 
1988? 

6. What did the average homeowner 
pay in school taxes in B.C. in 
1988? 

7. What is the average age of B.C. 
teachers? 

8. What are the only two secondaiy 
courses taught by more female 
teachers than male teachers? 

9. In September 1987, 18,626 males 
and 18,180 females enroled in 
Grade 12. What percentage of each 
group graduated the following 
June 1988? 

10. What is the average salary of a 
teacher in B.C.? 

See Answers. Education Facts page 20 

y feelings are affected 
by my exchange year, 1987-88, in 
England. I liked the English school year 
of six weeks in class, one off; six 
weeks in class, two off. I felt fresh at the 
end of school in July and still had a 
five-week summer vacation. Different 
boards had different school terms, no 
problems. 

As a special education teacher, I've 
always stayed in contact with parents 
and feel five reports aren't too much • 
depending on the format. The delivery 
is the all important factor. 
Erank Thompson 
Clinton 

t is now just after 22:00, and I 
have just finished my marking. Before 
putting my books away, I read the 
proposed changes in the duties of a 
teacher. 

Reading about the changes to the 
length of a school day from five to 
five-and-a-half hours concerns me. Tfeach-
ing is stressful enough because of 
problems some children suffer from the 
breakdown of families, and discipline 
is more of a chore to maintain. The atten
tion span of many children is shorter 
when they are poorly nourished and have 
conflict in their lives. 

Demanding more classroom instruc
tional time from teachers will reduce 
the time they have for preparation and 
effective marking. I cannot give any 
more time, because I am already at the 
limit. 1 may work longer in the class
room under these proposals, but I don't 
believe the students will benefit more. 
Robert Rowe 
Chilliwack 

am appalled at the suggestion of 
five or more report cards a year. I am 
even more appalled at having an extra 
half hour of instruction time added to 
our day. 

1 teach a Grade 6/7 split of 32 students 
and 1 can honestly say 1 have never 
had such a heavy load in my 30 years' 
teaching, in three countries. The report 
cards are the ministry's green card along 
with an anecdotal sheet, and another 
checklist sheet on specific details about 
each subject. The reports take me 
about one hour per student, for a total of 
32 hours, to prepare. If I am required 
to write five of these a year, I cannot put 
such a comprehensive document 
together^ In fact, 1 will want Grade 7s to 
have the same sort of computer-
prepared report as they get in secondary 
school. Elementary teachers, 1 feel, are 
overioaded, and intermediate teachers 
probably the most in the system today. 
We are constantly being told to become 
experts in all subjects, yet in other 
provinces and countries, Grade 7s are in 
some type of secondary school where 
teachers can specialize in subjects and 
receive more prep time. With ministry 
exams in each subject each year, Grade 7 
is considered a critical year, but we 
don't get the same support as our second
ary school colleagues. 

This leads me to express my views on 
the second change contemplated by 
government. I hope you will vehemently 
oppose an addition of 30 minutes per 
day to instruction time. We don't have 
enough hours in the day now, and 
many of us are working until 17:30 or 
later, to get work marked and prepared, 
especially with split classes. Even then, 
we take work home. If hours are 
added, then I do not want to coach any 
sports teams, do fundraising and field 
trips, or look after computer banks or 
monitors or anything administrative 
that is not teaching. I am currently doing 
this to give the kids 1 teach as wide an 
educational experience as possible. 

I expect the BCTF to fight tooth and 
nail to stop the government from bring
ing in this sort of regulation. 
Lindsay McDonnell 
Burnaby 

Note: For further infonnation on the 
draft School Act proposals, see BCTF 
Issue Alert #3, April 21, 1989 in your 
schools. 

You're probably better off buying paperbacks 
instead of hardcovers for elcmcnixiry pupils, 
according to a report carried by Education 
Daily (2/21/89). They are less expensive 
and more popular. 

Researchers showed 773 pupils in Grades 
2-5 a display of 40 books, then asked them 
which they would like to read and why Each 
book was included in both paperback and 
hardcover. Almost 65% of the students chose 
paperback books, often on appearance. The 
okier the child, the more likely the paperback 
choice. 
Source: Education Daily [)icked up the report 
from Reading Improvement {Vo\. 25, No. 
3), PO 8508^ Spring Hill Station, .Mobile. A L 
36608. 

The B.C. Association of Spcech/Liinguage 
Pathologists and Audiologists is olTering 
two professional-development bursaries for 
1989. 

To be eligible, an applicant must bc: 
(a) a B.C. resident (actually having resided 

in B.C. for at least six monihs'prior to 
application, and 

(b) (i) a speech/language pathologist having 
full membership in the BCASLPA who 
wishes to obtain a teaching certificate, (ii) a 
teacher holding a valid teaching certificate 
in and for the Province of B.C. who wishes to 
obtain a degree in speech/language. 

The bursary offered in each of the two cate
gories mentioned above is $975. 

For application criteria and further infomia
tion. contact: The TYeasurer, BCASLP.^. 222 
- 4585 Canada Way Burnaby BC V5G 4L6. 

Deadline for applications is June 15. 1989. 

® B.C. teachers' profile: How do 
you uomparcl* 

- 56.3% of all teachers (part-time and full-
time) are female. 
~ 91 % of all part-time teachers are female. 
- Average age of male teachers is 42 years. 
- Average age of female teachers is 40 years. 
- 21% of all female teachers have no degree 
(1 out of 5). 
- 5% of all male teachers have no degree (1 
out of 20). 
- 67% of male teachers and 68% of female 
teachers have a bachelors degree. 
- 9% of female teachers and 26% of male 
teachers have masters degrees (that's 1 out 
of 10 for female and 1 out of 4 for male 
teachers). 
- About half of professional certificates are 
held by women, but 86% of standard 
certificates are held by women. 
- In 1987, 5% of the province's teachers were 
first-year teachers. 

"Those who can, do. 
Those who can't, teach." 

Lovely Billups, American Federation of 
Teachers' staff person, gave the follow
ing effective counter during her keynote 
address at the Coquitlam PD day: 

"Those who train, try, understand, 
know children, see, care, plan, create, 
enjoy, improve, counsel, inspire. Those 
who can do all these things: teach!" 

Teachers using co-operative-learning strate
gies in their classrooms are now able to 
talk with one another through the "Co
operative classroom," an electronic confer
ence on Simon Fraser University's "Xchange" 
network. The participants in the electronic 
conference are also able to download "Class
room Connections," the co-operative-
learning resource bulletin published by Tom 
Morton (Vancouver teacher) and John 
Maschak (Delta teacher). Interested teachers 
should write to "Classroom Connections," 
c/o Burnsview {unior Secondaiy. 7658 - 112th 
Street. Delta. BC V4C 4V8. 

The newsletter's first aim is to bring togetiier 
the Canadian youth peace movement in a 
few pages four times a year, so that young 
people concerned about the threat of nu
clear war can share ideas on what can be done 
about it. Through 7'he Paper Crane, infor
mation, plans, and activities are shared with 
young people all across Canada. 

Compiled in Toronto, the material comes in 
from across Canada. Groups and individu
als subscribing to The Paper Crane also con
tribute articles to the newsletter. This pro
cess assures that issues of concern to sub
scribers are featured in the newsletter. Sub
scribe now by sending your cheque of $10 for 
a one-year subscription to The Paper 
Crane, 5 - 555 Bloor Street West, Toronto. ON. 
MSA 1Y6. 

w leaciier retirements 
lioarly double in lO years 

These figures, derived from information 
from the Ministry of Education, are based 
on September 1988 data. These are retirement 
sta/istics, that is, numbers of persons who 
started to receive a teacher pension in each 
calendar year. They do not include"death, 
disability, or deferred allowances. 

1979 - 298 1984 - 590 
1980 - 323 1985 - 503 
1981 - 342 1986 - 414 
1982 - 430 1987 - 599 
1983 - 408 1988 - 543 

(preliminary) 

» ^>;alio^ai Geographic 

Why would children in a small northern 
town have significantly fewer pets than 
children in Kelowna have? How does the envi
ronment of Vancouver affect the kinds of 
pets children keep? And what does all of this 
have to do with science and geography? 

Beginning this month, pupils in more than 
500 schools in the U.S., Canada, and Japan 
are raising and answering such questions. 
Using the National Geographic Kids Net
work, a telecommunications-based science cur
riculum for Grades 4-6, pupils are posing 
scientific questions, sharing data with other 
schools by computer, and looking for pat
terns in their findings with the help of a 
research scientist. 

Dr. Barbara Winston, professor of geography 
and environmental studies at Northeastern 
Illinois University, in Chicago, is the unit sci
entist for Hello! She analyzes the informa
tion pupils send to a central computer and 
transmits the results back in the form of 
maps and graphs. Pupils write to others in 
their research team to share and compare 
infonnation. 

The information-sharing network is the 
result of a four-year collaborative project of 
the National Geographic Society and the Tech
nical Education Research Centers (TERC) of 
Cambridge. Massachusetts. 

B.C. schools participating in Hello! are Pear
son Road Elementary School and Central 
Elementary School. Kelowna; Glenwood Ele
mentaiy School. Langley; Harwood Ele
mentary' School, Vernon; and Royal Oak Mid
dle School. Victoria. 



R .. the experience of female stu
dents in the schools is unique. 
What other group starts out ahead 
in reading, in writing, and even in 
math, and 12years later finds 
itse(fbehind?'' 

Sadker study 

by Lisa Pedrini 

Jkm^^ teachers would quarrel with 
the ideal to educate "all students." Sim
ilarly, helping students "reach their lull 
potentid" is so entrenched in our edu
cational jargon that it goes unexamined 
when spoken. 

Yet a closer look at ouif classrooms 
reveals lingering inequalities in the 
educa|tloiial experience of b<^« and girls. 
Se>dsin sdll exists bi put schools. 

Most teachers are aware of language 
as a staiiirigpoiiit for reflecting equaK 
ity in the classroom. The use of he as a 
generic forni reflects linguistic bias, but 
more subtle fopns of bias exist. Cercain 
remarks or w((rd choices imply that 
one group is superiior or inferior to oth
ers, or they can suggest a limiting of 
choices and options for a particular group. 
For example, job tides should refer to 
the job done or the task performed, rather 
than to the gender of the person per
forming the task. The language we use in 
our classroorhs gives a cumulative 
message to our students, Letfs ensure that 
the message is equality. 

The Royal Commission on Education 
and, in response, the Ministry of Edu
cation, boU'^ecognize that textbooks and 
resource materials used In B.C. class
rooms need to be re-evaluated for biased 
content and their inclusion of women's 
experiences and contributions. 

Texts and resources can be biased in a 
variety of ways. A group can be ex
cluded ot nearly invisible, or portrayed in 
a stereotypical and limiting way. A 
1987 Ontario study of children's readers, 
aptly titled 7^^ More Things 
Change... The More They Stcy the Same, 
found that these books portray a 
-male-dominated world in which women's 
place is limited and specific." The 
researchers noted the pronounced under-
representation of adult women in the 
books and stated that " i f we took the 
readers seriously as a mirror of the 
world...it would be easy to conclude that 
some girls will grow up to be men, and 
that otiiers will disappear." 

The message of biased materials is 
cumulative; it reduces or limits an indi
vidual's perception of his/her options and 
of his/her role in the world. Although 
the materials available to us may be 
biased, we can point out the biases to 
our students and supplement the re
sources we use or provide alternative 
images. 

The most subtle form of bias in the 
classroom, but perhaps the most pow
erful, lies within teacher-student interac
tions. The BCTF's commitment to 
achieving class-size limits to create a 
favorable learning situation for stu
dents recognizes that the most important 
resource in the classrcx)m may well be 
the teacher's time and attention. However, 
study after study has demonstrated 
that this resource is not distributed 
equally to our male and female 
students. 

After six 3 êars of research on class
room interactions in elementary and 
secondary schools and in post-secondary 
institutions, Myra Sadker and David 
Sadker's 1986 study concluded that male 
students receive more attention from 
teachers and are given more time to talk, 
but that teachers are generally unaware 
of theirbias. Boys demanded greater 
attention from the teacher; when boys 
called out, teachers usî taHy accepted their 
answers, but when girfo called out, 
they wete advised to raise their hands. 
They also found that boys received 
more precise feedback from the teacher. 

Jacqueline Irvine, who examined vari
ables of both student race and gender, 
also found that teachers treat the girls and 
boys in their classrooms differently 
(1985). Irvine studied verbal and non
verbal communication from teacher to 
studentand confirmed that females 
received significantly less communica
tion and less praise. Irvine points out that 
"male students have been socialized to 
be more active, assertive, independent, 
and demanding of the teacher's time 
and attention...the teacher responds reac-
tively by giving a disproportionate 
amount of quantitative and qualitative 
feedback to males. The message 
received is that males are more important 
and dominant than females." 

Many teachers do find female students 
more likely to be on-task and to be 
manageable, and thus have a more favor
able perception of girls than boys in 
the classroom. 

Fortunately, the Sadkers also found in 
their work with teachers that even brief 
and focussed training helped. After four 
days of training, teachers were able to 
incorporate changes in the way they 
interacted with students and achieve 
equity in interactions with students. 

The Sadkers' fmal challenge is their 
statement that "the experience of 
female student: in schools is unique. 
What other group starts out ahead in 
reading, in writing, and even in math, and 
12 years later finds itself behind? We 
have compensatory education for those 
who enter school at a disadvantage; it 
is time that we recognize the problems of 
those who lose ground as a result of 
Uieir years of schooling." 

For a bibliography and/or more infor-
. maiion on these issues, get in touch 

with your local Status of Women contact 
person, or call the BCTF's Status of 
Women office. 

Lisa Pedrini is the co-ordinator of the 
BCTFs Status of mmen Program. 
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hen five veterans retire 
from the BCTF this year, they wil l take 
with them almost 100 years of staff expe
rience. Bob Buzza. executive director, 
will be leaving after 16 years with the 
federation. Des Grady, BCTF counsel, 
retires after nearly 26 years. Bruce Wat
son, pensions program administrator 
has compiled 23 years of service. John 
Hardy of the PD Division has been at 
the BCTF for 19 years. Tom Hutchison 
was director of the Government D iv i 
sion when he retired in December 1988, 
after 9 years with the federation. What 
an impact these five have had, and what 
an impact their departure wi l l have on 
the BCTF! 

BCTF file photos 

Bruce Watson describes the significant 
events in his history with the federa
tion in terms of "battles." "The pen
sions strike of March 1971, the fight 
against Bi l l 3 in 1972 when the govern
ment removed what few bargaining 
rights we had, and Bil l 20 in 1987 and 
the subsequent certification of all local 
associations as unions, stand out for me," 
says Watson. 

He is grateful for the intellectual stimu
lation of working in a variety of differ
ent areas, and he values the opportunity 
to work with specialists in the business 
community, with school board officers, 
government officials, and, of course, 
teachers. "We must never forget that the 
BCTF is an organization of individual 
members. Service to the individual mem
ber should always be paramount," 
Watson advises. 

John Hardy says a statue of Bill Van
der Zalm should be erected in the BCTF 
parking lot, because he "raised the level 
of commitment by making us a volun
tary organization, and gave us the means 
to merge bargaining and PD through 
our new collective agreements." But Hardy 
comments that all through his tenure, 
the BCTF seemed to be "under threat of 
banishment, moving from one crisis to 
another." Happily he sees us now as 
"facing the years ahead nicely posi
tioned to get on wjthteach^^^ 
ing about children and schools." 

Des Grady says a turning point in the 
federation's history came at the 1968 
A G M in Penticton when delegates 
increased the fee beyond that recom
mended by the Finance Committee. Three 
dollars per member was allocated 
toward seeking changes in the policy of 
the provincial government. The govern
ment took this move as "unwarranted 
intrusion into the political arena." Des 
says the decision was seen to mark the 
"politicization" of the federation. 

When Grady joined the BCTF it was to 
work with Chariie Ovans, Stan Evans, 
and A lan Spragge. He says, "They were 
great teachers and 1 count my oppor
tunity to work with them as a lifelong 
benefit." 

Grady leaves with a sense of confidence 
in the future for organized teachers in 
B.C. "Whenever teachers are faced with 
threats or adversity, a renewal takes 
place. This revitalization is rooted not in 
the leadership, or in the bureaucracy, 
but in the nature of teachers. Whatever 
the job, they can rise to it," says Grady. 

When Tom Hutchison left the BCTF six 
months ago, with him went the energ>' 
and zeal of a truly dedicated teacher. He 
was rarely without stoiy, poem, or 
(juotation to illustrate the problem of the 
day. Hutchison's arguments were pas
sionately delivered with clear and 
thottghtful reason, whether on teacher 
salaries, an appropriate teacher education 
program, or the latest government 
change. When he felt strongly on an 
issue, he felt with the power of ten. 

Hutchison held so many different 
elected and appointed offices within 
the BCTF, that it is difficult to count them, 
never mind recount them. Within each 
role, he never lost sight of the classroom 
and the teachers he served. A n avid 
defender of the sanctity of the teacher-
student relationship, Hutchison's edu
cation wisdom will linger long into the 
next decades of BCTF life. 

Bob Buzza rivals Hutchison for most 
local and BCTF committee positions 
held prior to joining the federation staff. 
As executive director, Buzza spirited 
the cause of teachers at international 
conferences, national lueetings, and at 
every kind of provincial gathering. 

Buzza's name wil l continue to be asso
ciated with the phrases "proud to be a 
teacher," "educational advocate," and 
"powerful defender of due process and 
justice." 

In his final address to the annual meet
ing, Buzza told teachers that facing the 
next decade wil l require a collective 
teacher offence. The fallout of Bills 19 
and 20 has left an educational landscape 
where administrative officers in schools 
are clearly the system managers, govern
ment staff the policy implementers, and 
classroom teachers the conveyors of pre
determined changes. "How we handle 
ourselves in the next i 0 years wil l deter
mine our future and the futitre of our 
craft. We must set aside out petty differ
ences, and set a course to define teach
ing again from the practioners' perspec
tive," said Buzza. He leaves us with 
this iTiaxim, "Lead roles for those who 
teach. Supporting roles for all others." 

L 

NELSON TO 
NVIRONMEN 

by Bob Harrington 

he Bruntland Commission's 
1988 report. Our Common Future, 
challenged, "Environmental education 
shotdd be included in and should m n 
throughout the other disciplines of formal 
education curriculum at all levels - to 
foster a sense of responsibility for the 
state of the environment and to teach 
students how to monitor, protect, and 
improve it." 

Picking up the challenge. Nelson School 
District wil l hold a unique, province-
wide environmental conference on Octo
ber 19-21. 1989 at L.V. Rogers Second
ary School. Titled Get Nigh on Nature, 
the conference is for secondary stu
dents, teachers, trustees, and interested 
parents. Bringing together such a wide 
group of individuals follows nature's riile 
that we are all part of the interwoven 
system of life, and all have a vital role to 
play in solving today's environmental 
problems. 

The conference will focus on explaining 
the intricate relationships of our fragile 
earth, the atmosphere that surrounds it, 
the water we drink, the soil that grows 
our food, the forests and oceans that sta
bilize our climate and provide vital 
resources, and the interrelationships of all 
life on earth. 

The conference wil l be a topnotch, edu
cational experience, provided by highly 
qualified speakers and workshop leaders. 
Speakers have enthusiastically res
ponded to the idea of addressing a con
ference for students, teachers, and 
others in education. 

Senator Herbert O. Sparrow, chair of 
the Stand ing Senate Committee on 

Agriculture, Fisheries, and Forestiy during 
its extensive studies on soil degrada
tion in Canada, has rearranged his busy 
speaking schedule to give the opening 
address on soil conservation. He believes 
it important and timely that young 
people and teachers become aware of soil 
problems in Canada. His committee's 
report, Soil at Risk, recommended "that 
provincial governments commit them
selves to the introduction of soil degrada
tion and conservation studies at the 
pr imary and secondary school levels 
through the addition of environmental 
courses." 

Although Monte Hummel, president of 
World Wildlife Fund Canada, has been 
cutting down on the number of addresses 
he gives, he has accepted our invita
tion, also volunteering to work for us on 
workshops, on panels, or on whatever 
other activities are part of the program. 

Other major speakers and workshop 
leaders displayed similar enthusiasm 
for the conference, calling it a "great idea 
- something that should have started 
happening a long while a g o , " . . . "a truly 
worth-while event that recognizes the 
importance of environmental thinking in 
today's world." 

Speakers wil l give broad overviews on 
such topics as soil conservation, 
oceans, atmosphere, forests, recycling, 
and sustainabi l i ty . Workshops w i l l 
explore farm problems in Canada, envi
ronmental law, alternative energy, inter
relationships in nature, specific aspects of 
soils, the future of nuclear energy, pes
ticides in the environment, environmental 
ethics, food and health, teaching tech
niques in environmental education, acid 
rain, deforestation in the old world, the 
ozone layer, and a number of other sub
jects. 

Wil l iam Maslechko, superintendent of 
schools in the Nelson School District, 
said that when he attended the a i l -
candidates presentations at L.V. Rogers 
Secondary School, before the last federal 
election, he was really impressed with 
the concern demonstrated by students 
about the environment: This is our 
chance to help find solutions to our envi
ronmental crises. 

Early registration fees, before June 15, 
for the conference wil l be $65 for stu
dents, and $90 for adults, after June 15 
the fees wil l be $75 for students, and 
$100 for adults. 

Contact Bob Harrington atT-369-2281 
or Ernie Cordonier, President, BCTF 
Environmental PSA at 1-376-6224 for 
further registration information. 
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by Roger Albert 

he gap between rhetoric and 
reality exists in every enterprise. Edu
cation is no different. A gap exists 
between stated goals and classroom 
pracrice. We say we want to shape "self- • 
actualized individuals, independent 
thinkers, and decision-makers who will 
grow up to be responsible citizens," 
and persistently find the absence of ade
quate conditions in schools. 

CriUcal thinking, if taught, could 
narrow this gap. What is critical think
ing? Is it being "taught" now in our 
schools? If not, why not? If we want 
critical thinking, what can we do as edu
cators to encourage it? 

As 1 entered a private. Catholic elemen
tary school in Brirish Columbia in 
1952, Hilda Neatby, a disringuished 
scholar and professor of history at the 
University of Saskatchewan was writing 
a "smashing indictment of modern 
education in Canada" (from the jacket). So 
Litde for tlie Mind One of her major 
criticisms of the new "progressive" experts 
in education was their unabashed 
advocacy of critical-thinking instruction 
along with their simplistic and 
ill-conceived plans for its realization. 
According to Neatby, they didn't prac
tise what they preached. 

According to more recent cridcs, not 
much has changed. In 1971, Ballou 
skinner wrote in The Myth of Teaching 
for Critical Thinking: "My observations 
have shown that most teachers believe 
that the development of the student's 
ability to think critically is an important 

classroom objective, but only a few 
make special efforts to either teach or 
evaluate for this development." More 
recently (1984), John Goodlad \nA Place 
Called School, observed that, "On the 
one hand, many teachers verbalize the 
importance of students becoming 
increasingly independent learners; on the 
other, most view themselves as need
ing to be in control of the decision
making process. ...There is in the gap 
between our highly idealistic goals for 
schooling in our society and the differ
entiated opportunities condoned and sup
ported in schools a monstrous 
hypocrisy." 
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You don't have to go much farther than 
the statement of goals fur your school 
and a cursory glance at what goes on in 
the classroom to confirm Goodlad's 
conclusion. 

1 expect that most teachers really do 
want their students to become more 
independent learners and to be "self-
actualized." So why can't these ideals 
be translated into classroom practice 
throughout the school system right 
now? What is happening in our 
classrooms? Before I address these 
questions I want to explore briefly the 
nature of critical thinking. We should 
know what it is we aren't teaching. 

Critical thinking defined 
Ballou skinner suggests that, "a review 

of the literature reveals that such con
cepts as scientific method, scientific think
ing, reflexive thinking, and critical 
thinking have the same meaning." She 
goes on to quote Glaser "and Watson 
(1964) who "... viewed critical thinking as 
a composite of attitudes, knowledge, 
and skills." Some of these are as follows-. 
1. Attitudes of inquiry that involve an 

ability to recognize the existence of 
problems and an acceptance of the 
general need for evidence in support 
of what is asserted to be true; 

2. Knowledge of the nature of valid infer
ences, abstractions, and generaliza
tions in which the weight or accuracy 
of different kinds of evidence are 
logically determined; 

3. Skills in employing and applying the 
above attitude and knowledge. 

Postman and Weingartner's 1969 
definition of critical thinking as "crap-
detecting" may be more to the liking of 
some. They are strong advocates of the 
"inquiry method," and they list the quali
ties of "good" learners: they are 
confident, tend to enjoy solving problems, 
"...know what is important for their 
survival," rely on their own judgments. 

aren't fearful of being wrong, aren't 
prone to answer prematurely preferring 
to gather as much evidence as possi
ble, are flexible, can analyze arguments, 
don't expect irrevocable answers, and 
can ask questions." 

Johnson and Blair, in Logical Self 
Defense, (1983), propose that develop
ing critical thinking is really learning log
ical self-defense or how to become a 
good consumer of ideas and arguments. 

As closely as 1 can, or care to, define it, 
critical thinking is the ability to dissect 
arguments, propositions, and statements 
into their component parts using the 
inquiry method, tracing their origins, 
evaluating the evidence presented to 
support them, and determining what is 
reasonable to believe (at least tenta
tively). If we aren't encouraging people to 
do this in our classrooms - and there 
is a great deal of evidence that rve aren't 
- then why not, and what are we 
doing? 

The classroom learning norm 
Some critics suggest that it is virtually 

impossible in the classroom under 
ordinary circumstances to learn critical 
thinking. Postman and Weingartner 
write: 

"Let us remind you, for a moment, of 
the process that characterizes school 
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environments: what students are 
restricted to...is the process of mem
orizing (partly and temporarily) some
body else's answers to somebody 
else's questions. It is staggering to con
sider the implications of this fact. 
The most important intellectual ability 
humans have] yet developed - the 

art and science of asking questions -
is not taught in school! Moreover, it 
is not taught in the most devastating 
way possible: by arranging the envi
ronment so that significant question 
asking is not valued. It is doubtful 
if you can think of many schools that 
include question asking, or methods 
of inquiry, as part of their curriculum. 
But if you knew a hundred that did, 
there would be little cause for celebra
tion unless the classrooms were 
arranged so that students could do it. 
Asking questions is behavior. If you 
don't do it, you don't learn it. It really is 
as simple as that." 
What passes for education in school is 

largely the memorizing of facts, proce
dures, and ideas that are usually 
presented in textbooks as truth. 
Furthermore, as Goodlad remarks: 

"The emphasis on facts and the recall 
of facts in quizzes demonstrates not 
just the difficulty of teaching and test
ing for more fundamental under
standing but the probability, supported 
by our data, that most teachers sim
ply do not know how to teach for 
higher levels of thinking ~ e.g., 
applying and evaluating scientific 
principles." 
Goodlad reports that in American 

schools, 75% of class time is spent on 
full-frontal instruction, and 70% of that 
is with "talk" - usually by the teacher 
to the students. It's difficult to develop 
critical-thinking skills when you can't 
get a word in edgewise. 

In summary, then, three of the main 
reasons that critical thinking is not 
learned in our classrooms are: that they 
aren't organized for it, teachers aren't 
trained in how to facilitate critical think
ing, and teachers feel that they must 
control the learning environment to get 
the facts across. These reasons relate 
largely to classroom dynamics. There is a 
range of other reasons not directly 
related to the classroom, but probably 
more determinative of what happens 
in the classroom. 

Critical thinking, not popular in 
the marketplace 

1 suggest that there is precious littie in 
the way of critical thinking going on 
anywhere in the world today...so why 
should we expect it in our classrooms? 
Goodlad writes, "There is at present no 
strong pressure to change the ways 
schools conduct the business of school
ing." There is pressure, but not for the 
wholesale change that would be required 
for learning critical thinking in the 
classroom. 

The issue is essentially political, that 
is, an issue of the distribution of power 
in society. Critical thinking, by definition, 
questions authority and concentrations 
of power. Most people don't like it when 
authority comes under scrutiny wheth
er that authority is embodied in teachers, 
textbooks, traditions, the Bible, the 
market, government, the head of the fam
ily, etc. We come to adore our particu
lar authorities (right or wrong) and don't 
appreciate it when people attack them. 

According to Pat Marchak, m Ideologi
cal Perspectives on Canada {1981),... 
the predominant ideology (the authorita
tive one that we consult to make judg
ments on just about everything from cap
ital punishment to policy governing 
recess behavior) in our society conceives 
of government, business, education, 
etc., as being relatively independent of 
each other. They aren't. The market 
(dominated by large corporations, pro
tected and promoted by government) 
and its accompanying business ethos per
vade and determine the general nature 
of all other institutions in our society, 
including schools. Schools serve the 
market directly and indirectly (yet never 
perfectly - but we'll get to that later). 

As Alexander Liazos concludes in 
Sociology: A Liberating Perspective 
(1985), . . . the market inevitably creates 
a class society and with a class societ}'. 

inequality. This inequality is expressed in 
an occupational hierarchy in our soci
ety that schools perpetuate. As Neatby 
writes: "Experts talk constantly of 
training for leadership, but their whole 
system is one of conditioning for ser
vitude," Not surprising. Very few jobs 
require the auributes of leadership. 
Most require subservience, passivity obe
dience and acceptance of the status 
quo. Liazos observes that a few exclusive 
schools prepare for leadership; the oth
ers train for (what I call) "followship." 

In a real sense, it would be contrary to 
the needs of the current labor market 
for schools to be training all of our chil
dren for leadership roles and for criti
cal thinking. Where would they exercise 
leadership and critical thinking, in a 
fast-food-restaurant kitchen? Postman 
and Weingartner sum up this argument 
neatly with this comment: "If your goals 
are to make people more alike, to pre
pare them to be docile functionaries in 
some bureaucracy, and to prevent them 
from being vigorous, self-directed learn
ers, then the standards of most schools 
are neither high nor low. They are simply 
apt." 

Goodlad provides a clear link between 
what occurs in our schools and the 
needs of the job market with this telling 
comment: "Students seemed to become 
more compliant and accepting of the 
teacher's role as they moved upward. 
They were being socialized into classroom 
expectations, especially that of accept
ing the authority of the teacher. The pic
ture that emerges from the data is one 
of students increasingly conforming, not 
assuming a more independent decision
making role in their own education." 

There is strong evidence that the mar
ket ethos will continue to press upon 
our educational systems. However, the 
labor market itself is not static, nor is 
society as a whole. Power is never evenly 
spread, and there are constant 
challenges to its concentration. We must 
recognize, as educators, that critical 
thinking challenges concentrations of 
power (authority) in their various man
ifestations (including those in our class
rooms) by questioning the arguments 
that are provided in support of those con
centrations of power. 

"The most important 

intellectual ability 

humans have] yet 

developed — the art 

and science of asking 

questions — is not 

taught in school!" 

Postman and Weingartner {1969) 

Where to now? 
Is there a place for critical thinking in 

our classrooms? At the very least, 
there is an opportunity for teachers now 
to begin to make real changes in edu

cation, but the place to start will be within 
teachers themselves. Postman and 
Weingartner emphasize that, "There can 
be no significant innovation in educa
tion that does not have at its center the 
attitudes of teachers, and it is an illu
sion to think otherwise." Many teachers 
in British Columbia have already begun 
redefining their own attitudes toward 
teaching and their classroom activities 
and demeanor. However, many teachers 
will be reluctant to adopt a question
ing attitude themselves. They will be 
reluctant to let students learn and will 
insist on continuing to "teach," no matter 
what the reactions and needs of their 
students, because, after all, they "know 
best." 

If you decide to encourage critical 
thinking in your classroom, you will 
want to keep in mind this commentary 
by Postman and Weingartner: 

"Socrates had no story line to commu
nicate and therefore, no syllabus. 
His teaching was essentially about pro
cess, his method, his message. It is 
indiscreet but necessary to allude to 
how he ended up. His accusers can
not be faulted. They understood 
perfectly well the political implica
tions of such a learning environment. 
All authorities get nervous when 
learning is conducted without a 
syllabusd' 
You might want to read about Barbara 

Shiel's experience with transforming 
her classroom into an environment for 
critical thinking in Cari Rogers's Free
dom To Learn, 1969, or have a close look 
at Logical Self-Defense, 1983, by 
Johnson and Blair, which details how to 
become a good consumer of ideas, 
beliefs, and values. You might also con
sider looking into a newly formed orga
nization in B.C., one I've just become 
familiar with myself, called the B.C. 
Association for Critical Thinking Instrtic-
tion and Research. You can get more 
information about this organization by 
getting in touch with Paul Herman, at 
Fraser Valley College. According to its 
October 1988 newsletter, it has mem
bers in schools, colleges, and universities. 

Whatever you do, the process of trans
forming your classroom and your 
school into a learning rather than a teach
ing environment wiU take time and 
infinite patience. Young people are unac
customed to being responsible them
selves for what they learn. Parents will be 
cautious and wary of schools that don't 
tell Johnny and Jane what to do, but 
instead encourage them to follow their 
innate curiosity. Just considering young 
people as co-learners is a start, as is 
encouraging a questioning attitude. 

Finally, I would appreciate any com
ments on this article and reports on 
initiatives in your schools and districts 
regarding critical thinking. You can 
reach me at North Island College 
(1-800-663-0190), or write me at 289 
Rodello Street, Comox, BC V9N 4Z9. 

A full bibliography is available on 
request. 

Roger Albert is an instructor at North 
Island College, Courtenay, B.C 
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A BCTF 
; WORKSHOP 

"If there is a basic skill that today's 
j children will require if they are to cope 
; effiectively and thoughtfully in their adult 

lives, it is surely the skill of using the 
minds to engage in the higher cognitive 
processes - the skill of thinking." -
Selma Wassennan, Professor of 
Education, SFU. 

The BCTF Continuing Education Pro
gram offers a one-day introductory 
workshop in Teaching for Thinking. Dial 
731-8121 or 1-800-663-9163 (toU 
free) and ask for the PD Division. 

The workshop will: 
• Provide you with a background in the 
theory and practice of teaching for 
thinking. 
• Give you an opportunity to examine 
materials and practise delivering the 
components. 
• Help you begin implementing teaching 
for thinking strategies in your own set
ting. 



by Jim Bowman 

he odds are fairly good that 
most of you aren't aware of the direct 
connection between the auditor general 
and your classroom. "The auditor gen
eral?" I hear you say "Isn't that the fellow 
who's supposed to ...?" Precisely. 
... find out how many times we paid for 
the Coquihalla highway with the 
rainy-day funds. 

He has also got his tentacles wrapped 
around the Ministry of Education. 
"Good," did 1 hear you say? "Those 
bureaucrats in Victoria are probably 
exceeding their quota of red tape or 
counting beads or something. Off to 
Devil's Island with them." Well, it's a little 
more complicated than that and a lot 
more worrisome than flushing the odd 
troglodyte out of the Douglas Street 
catacombes. 

Accountability as value for 
money spent on education 

A few years ago, the auditor general 
complained that the annual report of 
the Ministry of Education was lacking in 
meaningful information. Here was the 
government's second biggest spending 
department, and in accountancy terms, 
there was little if any expressed account
ability for almost $2 billion dollars of 
the public's money invested in education. 
Unlike other ministries, which seem to 
regard the auditor general's admonitions 
as nine-day wonders, the Ministiy of 
Education got into a rare old flap. I can 
testily to that, because, at the time, I 
occasionally penetrated the petrified forest 
while engaged in expeditions on your 
behalf. And ministry watchers will have 
noticed not only a significant shift in 
the content and presentation of the 
annual report but also in approaches 
to management structures related to 
accountability. 

Now when the auditor general speaks 
of accountability, he's not just talking 
about checking the computers in Chilli
wack or counting toilet rolls in Terrace 
to see that school boards purchased what 
they say they did. He's talking about 
value for money spent on education pro
grams. He's talking about assessing 
how efl'ective those programs are in your 
classroom. The auditor general's 
department even developed its own dog-
and-pony show to explain to rogues 
like me how the arcane tools of econom
ics and accountancy can be applied, 
not just to the financing of education but 
to everything that happens in schools. 
A pair of young fellows from that depart
ment did the rounds with computers 

and video screens and remote-control 
zappers. For a few minutes, their slick 
tricks with the equipment, always mind-
boggling to luddites like me who are 
still wrestling with the ethics of the lever 
and pulley, look good. 

But a growing sense of disquiet at the 
message they are promoting culmi
nates in screaming outrage. These laddies 
with their "inputs" and their "outputs" 
and their "measures of efficiency" and 
"cost efi'ectiveness" wish to reduce the 
complex, somewhat disorderly human 
dance that occurs in classrooms to the 
precise disciplined ballet of an automated 
sausage factor}'. Indeed, in their drive 
for efficiency, they say this about provid-

"measures of 
efficiency" and 
"cost effectiveness' 
reduce the complex, 
somewhat disorderly, 
human dance that 
occurs in classrooms 
to the precise disci
plined ballet of an 
automated sausage 
factory. 

ing information about the comparative 
merits of various programs: "in the best 
of all possible worids a program's 
effects could be summarized in a single 
number and comparing programs 
would be easy; at present such single 
indicators do not exist." (The annual 
report of the Auditor General of British 
Columbia, the Legislative Assembly, 
March 1988, p.97.) Note that ominous 
"at present." 

Whether the authors of the document 
knew they were quoting Voltaire I cannot 
say (they didn't acknowledge him with a 
footnote or quotation marks), but the 
great rationalizer would not have been 
impressed with arguments put forward 
by these characters. He would have spot
ted, and faster than the rest of us, the 
language and trappings of a religion, a 
cult that worships at the shrines of sta
tistics, efficiency, and readily measurable 
efi'ectiveness. Here's what they say, in 
part, about assessing student achieve
ment: "Knowing if students have 
achieved the intended outcomes of the 
curriculum is only part of the answer; 
curriculum can produce unintended 
outcomes. An example is the student 

who can quote Shakespeare extensively 
in an examination but has developed a 
dislike of English literature. The ministry 
does not look for these kinds of side 
effects." (p. 114) Now 1 think they have 
got things bassackwards; disliking 
English literature is not a side effect. Even 
if all Grade 12 students in B.C. can 
quote Hamlet verbatim, if they've been 
turned off Shakespeare or, even worse, 
the whole of English literature while doing 
so, then the program is a dismal fail
ure. Surely the whole point of teaching 
people to read is so that they will enjoy 
reading, and read, and read, and read, 
until they are summoned to the great 
library in the sky. The "intended outcome" 
should always be to nurture the joyous 
life-long relationship that children can 
have with their language and their 
literature. 

Now it's about here, just as the 
efficiency of the economists makes my 
hackles rise, that my lofty goals and pur-
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pie prose cause their eyes to cloud over. 
T^lk about two solitudes. We start mov
ing away from one another's empa-
thetic areas at warp speed. 

The essential paradox in assess
ment and accountability 

The researchers who worked on the 
financial chapters of the Royal 
Commission report picked up where the 
auditor general left off. But, where the 
auditor general had been concerned about 
the ministry's gathering of news and 
data, the Royal Commission researchers 
wanted to extend that to districts and 
schools. The commission recommended, 
among other things, "that outcome 
measures be related to established educa
tional objectives" and that "methods be 
established for relating outcome data to 
financial data and the use of 
resources." But it also slated at the outset 
of that section of the Royal Commis
sion report: "education's unique nature. 
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Teachers are well 
aware of the adage 
that "what's counted 
counts" and will be 
under great pressure 
to emphasize that 
which shows up 
best on tests at 
the expense of the 
more "long-term 
intangible-diffuse", 
but infinitely 
superior benefits. 

its long-term-intangible-diffuse bene
fits, and its highly visible costs has made 
it extremely difficult for the schools to 
compete for resources in recent years." 
(p. 151, A Legacy for Learners) 
Although the commission's intention was 
to help education compete successfully 
for more resources it also, very succinctly, 
in that sentence established the essen
tial paradox in this business of assess
ment and accountabilit)'. That paradox 
is. of course, that it is impossible to have 
short term effective measures of "long-
term-intangible-diffuse benefits." 

I have a great deal of respect for the 
particular economists and accountants 
who were wresUing with this issue for 
the Royal Commission. But. just as my 
training and experience results in my 
b'ases' showing, so do theirs. They did 
not elaborate on the paradox presumably 
because they do not see it as a clearly 
defined issue as I and others do. 

It's like the old storv of the tree: The 

waylarer sees the tree as shade and 
shelter, the birds see il as a place to rest 
and nest, children see il as a thing to 
climb, the lumberjack sees how it would 
best fall, the builder assesses it in the 
board feet it could provide, and the artist 
and the poet immortalize its grace and 
beauty. So it is with assessment and 
accountability; eveiybody starts from 
a dilTeren' premise, and lhal makes it 
extremel> difficult to hold a reasonable 
discussion on the subject let alone come 
lo some agreement. 

That is particularly so in this province, 
where people would just as soon fight 
as cat breakfast. 

Seeking a solution to the 
accountability standoff 

what can we all agree on? Well, 
nobody in leaching wants to be unac-
couniabic. Indeed teachers resent sugges
tions that they are unaccountable, par-
liculariy after a heavy round of report 
card filling and parent-teacher inter
views. In turn, most reasonable people 
agree lhal accountability can't have the 
same precise definition and meaning for 
eveiyone. 

Making public policy 
effective is a matter 
of marrying the 
public will and 
professional 
Judgment... 

Nor do I think that teachers will get 
upset at occasional samplings of their 
students' abilities by external tests; 
although machine-score multiple-choice 
tests place inordinate emphasis on the 
lower orders of thinking. Nor are teach
ers going to get too excited if that data is 
buried anonymously in some gross 
provincial statistics that tell everybody 

our are a tew lignt years 
ahead of their counterparts in Dade 
County, Florida, or wherever. It's what 
happens next with the data, particularly 
if comparisons are made at the local 
level, that has always been a matter of 
concern. Hedge the use of statistics 
with caveats and warnings as you will, 
there is always some yahoo who will 
take them out of context and malign 
someone or some school or some dis
trict for his or her own ends. But even the 
yahoos are not really the problem. 
They will manufacture criticism whatever 
system's in place. 

The real problem posed by this view of 
accountability is the potential that does 
exist for some blinking educators to 
superimpose very effectively their lim
ited vision on schools. Teachers are well 
aware of the adage that "what's 
counted counts" and will be under great 
pressure to emphasize that which 
shows up best on tests at the expense of 
the more "long-term-intangible-diffuse," 
but infinitely superior benefits. Worse, 
even the best intentioned of educators 
who insist that these testing procedures 
and information exchanges are only a 
part of a much larger process could unwit
tingly and ironically set in motion a 
scheme dial defeats the aims of that 
larger process. The reality of classroom 
life is that the statistics in certain limited 
areas of knowledge and skills are going 
out of the classroom context, where they 
have real meaning, not assessments of 
how well we are achieving the goals of an 
educated person. The rhetoric may 
Imply one thing, but the actual process 
tells a diflerent story. We do not exam
ine the total patient but look at the 
tongue, bang on the kneecap, and 
announce that he or she is somewhere 

between being in great shape antl next 
door to dying, depending on these minor 
observations. 

Somehow a strong message has to go 
out to all educators from the minister 
and his advisors lhal they mean what 
I hey .say about the educated person, 
that the tail of assessment and account
ability is being wagged by a dog that 
was bred lor that purpose - not a dog 
that changes its appearance and naiure 
because of the tail that's wagging it. 

In order to send out that message, the 
ministry cannot start with what the 
assessment branch is now doing and 
merely add to it. What is now done 
was determined and designed at a dill'er-
ent time, in a dilTerent climate, for dif
ferent purposes. We must start afresh and 
redesign the assessment program, and 
thus the accountability process, in the 
light of the mission siatemeni, the 
goals, and the description of the educated 
citizen adopted by the province. 

First, the Educaiion Policy Advisoiy 
Committee should outline the task and 
the principles under which thai task 
should be undertaken. 'The task is to 
de\'elop a system of assessment and eval-
uation that will try to tell everyone 
how well we are achieving goals outlined 
for the educated person. It must do 
that without developing a system that will 
undermine the vety pursuit never 
mind the achicx'cment, of those goals 
Make no mistake about this, for il is 
the heart of die problem. Among the prin
ciples surrounding that task, certainly 
the most important should be that any 
proposed action must be able to dem
onstrate its direct value to children and 
the very strong relationship to the 
description of the educated person. 
Another principle should be to not 
accept some procedures because they are 
easy to design and implement and dien 
let matters get out of proportion again. 
The system designed must be wholistic. 

That task, with whatever principles are 
developed, should be given to the Pro
vincial Curriculum Committee that the 
Royal Commission recommended be 
established. The work entailed is far too 
detailed and technical to occupy the 
time of the advisory committee and it is 
essential that the profession be heavily 
involved. 

The job is too important to be left to 
the ministry alone, for like the rest of 
us, it has its own view of the tree, and 
making public policy effective is a mat
ter of marrying the public will and pro
fessional judgment, not engaging in 
the standoffs we have had for so many 
3'cars in this province. 

Developing such a system will not be 
easy, and there will have to be give and 
take from all parties. No one can afford a 
totally entrenched position. The alter
natives for children and teachers of life
less mechanistic accountability systems 
that would apparently keep the auditor 
general happy are unthinkable for 
those of us who still see in the public 
schools the best pathway to a more 
tolerant, caring, and truly educated soci
ety. 

fim Bowman is a retired educator who 
worked as a consultant for the Royal 
Commission and formerly served as a 
BCTF staff person. 

What counts can't be 
counted 

Lillian Irwin Thompson 



The EC met May 11-13. Major decisions 
included: 

® authorizing, pending review by the 
Spring RA and the 1990 AGM, "That 
when the balance of the Reserve Fund is 
less than deemed desirable, the EC 
shall establish standby credits or lines of 
credit to ensure that adequate funds 
are available." 

® recommending to the RA the 
establishment of a Technology Pro
gram, including terms of reference and 
process for review of electronic 
communications; 

• adopting guidelines for local 
grievance-processing structures which 
wil l be sent to locals for discussion and 
feedback; 

« establishing a strike-pay policy; 
® increasing the strike pay for striking 

members of the Nisga'a Teachers' 
Association; 

® recommending to the Spring RA that 
the BCTF seek legislative changes that 
would limit the functions of the College of 
Teachers to certification matters, and 
related teacher education and disciplinary 
matters; 

• suggesting to the College that it pro
vide lengthy timeframes for new initia
tives to maximize teacher discussion; 

• requesting the College to delay 
approval of regulations regarding mem
ber evaluation to permit the BCTF to par
ticipate in further refinement of the 
College policy on evaluation; 

« approving a series of programs and 
budgets for submission to the Spring 
RA. This budget plan includes the dis
missal of several committees, the 
restRicturing of others, the addition of 
new ones; 

® deciding on staffing complements for 
the next budget year; 

® making the following appointments: 
Executive Director - Elsie McMurphy; 
staff (4-year term) - Kit Krieger (West 
Vancouver); Teacher Newsmagazine Advi
sory Board (see page 2). And from the 
April meeting, Global Education Manage
ment Committee Melodie Brandon 
(Surrey), Julia Goulden (Burnaby), 
Muriel Gustavson (Nanaimo), Carmen 
Kuczma (Richmond), Jim Robson (New 
Westminster); Bargaining Co-ordinator, 
Central Mainland - Rick McVean; CTF 
AGM Delegates - Alice McQuade, Ken 
Novakowski, Gary Robertson, Bob 
l^verner. 

Christine Hayes intro
duces Karla Carias-
acosta, a refugee from El 
Salvador, one of the 
Vancouver students who 
told their deeply felt 
stories about Ife in 
their homelands and the 
necessary ad{justments 
to life in Canada. 

• Local representatives, 
such as (left to right) 

'I Janice Walling, Tony 
Goodman, and Carol 
Yakura, participated in 
workshops on qffir-
mative action, prejudice 
and discrimination, 
government policy, stra
tegies for teaching 
native students, ESL 
education, and how to 
run an anti-racist pro
gram in a district. 
A listair Eagle photos 

GRAPPLING WITH ISSUES OF IMMIGRATION, 
MULTICULTURALISM. AND RACISM 

' J L V have a heart, a mind, and a 
body too - we are all the same." With 
these words, Karla Carias-acosta, a refu
gee from El Salvador summarized not 
only her feelings about her life, but the 
essence of the PAR conference, held on 
April 20-22, 1989. 

Karla, 16, was one of three young peo
ple on a student panel "Issues Faced 
by P.efugee Students." Sylvia Escalante, 
12, also from El Salvador, and Van-
pisith Oung, from Cambodia, spoke dir
ectly from their hearts as they des
cribed life in their homelands and the nec
essary adjustments to life in Canada. 
Sylvia, a member of an ESL class at 
Queen Alexandra Elementary School, 
in Vancouver, described the kidnappings 
of teenagers from poor families. "V/hen 
there was war in my country," she said, 
"we would go under the beds because 
that was the only safe place." Battles 
lasted 72 hours at a time, and the chil
dren were very scared, she said. "If my 
sister saw a soldier dressed in green, 
she would shake with fear." 

Vanpisith, 13, who had been living 
with his grandmother, escaped from 
Cambodia in 1984 to go to Thailand, and 
then to Canada where his parents and 
sister had already settled. Commenting on 
his school in Cambodia, he talked 
about a day of classes, from 07:30 until 
21:00, with one recess, and two breaks 

for lunch and dinner. Discipline was 
harsh. "Men teachers hit us; women 
teachers hit our fingert;ips." When asked 
what advice he had for teachers and 
smdents in Canada, Vanpisith said that 
teachers should give more homework, 
and that students "should listen to the 
teacher and respect his advice." 

Karla spoke in great detail of her life 
in El Salvador, of her move to Mexico, 
her brief remrn to El Salvador, and her 
evenmal home in Canada. Karla, who 
hopes to become a teacher and return to 
her homeland, was eloquent in reveal
ing her concern that Canadians should 
learn the tmth about conditions there. 
"Newspapers don't really tell the tmth," 
she commented. "Teachers have to 
know about El Salvador...[and] talk with 
students to tell them there's a littie tiny 
country that needs your help." 

The PAR conference feamred a plenary 
session on "Anti-racist Work in B.C.: 
Past, Present, and Future," with Eric 
Wong, a race-relations trainer with the 
City of Vancouver; Gary Onstad, a UBC 
faculty associate, long associated with 
PAR and the BCTF; June Bey non, multi
culmral co-ordinator with the Vancou
ver School Board; and Lorna Williams, 
native-education co-ordinator for the 
Vancouver School Board. 

Particularly moving were Williams's 
reflections on racism in education, at a 
time when the federal government is pro
ceeding with restrictions on post-
secondary access to college and university 
education. "Education has been used 

as a powerful tool in destroying native 
peoples," she said, citing a federal 
report in 1947 titled Liquidating Canada's 
Indians in Twenty-Five Years, a report 
on assimilating native peoples into white 
society. Co lenring on the Royal 
Commissio \^illiams referred to items 
such as the omoting of all-day Kin
dergarten f idian children, the under
lying notioi eing that native children 
start with a uoficit and that getting them 
away from their parents is a step 
toward lessening that deficit. "We must 
plan programs to ensure that children's 
cultures are clearly evident," she stated. 

Workshops throughout the session 
focussed on prejudice and discrimina
tion, affirmative action, government pol
icy, strategies for teaching native sm
dents, ESL education, and how to mn an 
anti-racist program in a district. The 
two issue panels were "Southern Africa" 
and "Working with the Community" 

Zone sessions explored concerns at the 
local level and highlighted district suc
cesses. One such success was described 
by Lori Garson, the PAR contact from 
Bella Coola. The 70 children at Bella Coola 
Elementary School (K-7) are the centre 
of a one-month program when 10 native 
people from the community will serve 
as instmctors. 

Contacts left the conference with re
newed commitment, ideas, and plans 
to continue the work of the program - to 
pursue justice, dignity, and equality for 
all smdents in our schools. 

Nearly 400 teachers, in addition to 400 
students, are expected to travel to Asia 
this year under the auspices of the minis-
tr>̂ 's Pacific Rim Initiatives program. 
Numbers are expected to increase next 
year, since the study/travel budget will 
increase from $1,600,000 to $2,000,000 
divided equally between students and 
teachers. The program provides opportu
nities for teachers and students to 
increase their understanding of Asian cul
tures and to strengthen goodwill, 
awareness, and long-term economic and 
social relationships. 

Teachers and students from across the 
province are taking advantage of the 
study/travel program. School districts are 
notified each fall of the funding avail
able. While the ministry suggests guide
lines, each school district is responsi
ble for the selection of teachers and the 
administration of funds. Generally up 
to 70% of travel costs will be covered by 
ministry funds. 

The ministry recommends that class
room teachers receive high priority in 
the selection. Upon their return, teachers 
are expected to share their knowledge 
and experience with colleagues, students, 
tmstees, parents, and the wider com
munity. 

Other Pacific Rim opportunities for 
teachers are in language training. For 
the second year, the ministry will provide 
bursaries for teachers to attend Manda
rin and Japanese summer language pro
grams at UBC and SFU. And for the 
first time, the ministry is providing sup
port for teachers to smdy at the Kobe 
YMCA College in Japan this summer. 
Teachers are expected to have substan
tial Japanese-language skills, because this 
part of the program is to help teachers 
reach the level of language ability neces
sary to teach Japanese 12. 

The ministry is also helping to arrange 
one- or two-year teaching assignments 
in Singapore, Thailand, Hong Kong, and 
Brunei. 

Information about these and other 
Pacific Rim programs is sent to every 
superintendent and school principal in the 
province. In spite of this wide distribu
tion, there are complaints that this infor
mation is not getting into the hands of 
teachers. For further information, contact 
the ministry directly: 

Ms. Jean Peachman, Co-ordinator 
National and International Education 
Ministry of Education 
Pariiament Buildings 
Victoria, BC 
V8V 2M4 
Telephone: 356-2454 

What is mastery? What is the differ
ence between the pursuits of a master 
and the competitive drive of an athlete? 
Japanese tea masters and Canadian 
prima ballerina, Karen Kain know. 
"Mastery is not about winning." 

Mike Grenby 

by Mike Grerjby 
Money saved is worth more than 

money earned - thanks to income tax. 
If you have taxable income between 
$27,804 and $55,605 this year, you 
must earn $1.67 to have $1 left to spend. 

Put another way, you must work about 
half of each year for the various levels 
of government before you can start to 
work for yourself - thanks largely to 
income tax. 

While you pay sales, property, excise, 
and a host of other taxes, income tax 
makes up the single largest chunk of the 
total tax bill. And formnately, income 
tax is the one you can do the most to 
reduce. 

Most teachers must 

work about half of 

each year for the 

various levels of 

gavenmient before 

thev can start to 

work for themselves 

With its introduction of the General 
Anti-Avoidance Regulations (GAAR), 
Ottawa has made it tougher to save tax. 
But you can still use several 
approaches to make your financial life less 
taxing. And remember: the taxpayer 
who pays attention to tax-planning nov/ 
pays less tax later. So don't wait; do it 
now. By the time you file your tax return 
next March or April for this year, it 
will be too late. 

RRSPs 
For example, if you are able to make 

any contributions to a registered retire
ment savings plan (RRSP), the ordinary 
person's tax shelter, do so now. Not 
only will you be able to deduct your RRSP 
contribution from income and typically 
save 40% in tax but the money in your 
RRSP grows tax-free. 

Put $1,200 into your RRSP in January 
for the upcoming year, and save about 
$48 - the tax you would have paid on 
the $120 interest the money would 
have earned sitting outside your RRSP 
until you made your contribution the 
following January for the previous year, 
the way most people contribute. Or 
have your financial institution automati
cally transfer $100 a month into an 
RRSP during the year. 

If your spouse is likely to be in a tax 
bracket lower than yours when the 

RRSP money is eventually withdrawn, 
contribute to a spousal RRSP You still 
get the deduction, but your spouse will 
pay less tax than you would have 
when the money comes out. 

If you are retired and have some non-
RRSP money you don't need for now, 
consider using the special pension rollover 
mles, entitiing you to make extra RRSP 
contributions above the normal limits. You 
pensioners should be able to reduce 
your tax considerably this year - and 
eliminate it all together if you have lit
tle or no income other than your pen
sions. You will pay tax when you with
draw the funds, but in the meantime you 
can benefit from the tax-free growth. 
Child investments 

In my column in the March issue of 
Teacher, 1 discussed shifting the tax 
on invested funds to a child through a 
family-allowance account and a regis
tered education savings plan (RESP). I 
also mentioned giving money to a child 
who is at least 15. 

For example, give a 15-year-old 
$25,000 to invest in a three-year com
pound interest deposit, interest need not 
be declared until the third year, when 
the child is 18. (Until the child is 18, the 
person who gives the money - not the 
child - must declare any interest or divi
dends.) The money is then invested in 
a four-year annuity that pays itself out to 
fund post-secondar>' education. The 
smdent will pay little or no tax on this 
income. Depending on the donor's tax 
bracket, the preceding approach should 
save $5,000 to $7,000 tax. 

Spousal relationships 
The simplest way to save tax is to have 

the high-income spouse pay all the 
bills (including the other spouse's income 
taxes) while the low-income spouse 
does all the investing. If one spouse does 
no work outside the home now but did 
earn income in the past, as long as there 
is a reasonable paper trail this spouse 
should be able to declare at least some of 
the family's investment income. Reve
nue Canada doesn't care whose name is 
on the investment but simply asks, 
where did the money come from to buy 
the investment? 

A low-income spouse could sell an 
asset like inherited property to the 
high-income spouse. When a low-income 
spouse receives an inheritance, con
sider using as much of that money as 
possible for investing. Ideally, have 
cash gifts (for an anniversary, for exam
ple) go to the low-no-income spouse. 

Perhaps the wife worked in the early 
years of the marriage to put the hus
band through school. Then she quit to 
raise the family. He could put invest
ment money into her hands by repaying 
the "schooling loan." 

If the high-income spouse has any 
self-employed income, including rental 
income, a reasonable salary could be paid 
to the low-income spouse and children 
to work in that business. You don't have 
to incorporate a company to do this; 
simply ask the local tax office for the 
guide and necessary forms and tables. 

Under tax reform, we now have a com
bination of tax deductions and credits. 
The spouse in the higher tax bracket 
should claim all the possible deduc
tions (the higher your tax bracket, the 
more tax a deduction will save) while 
the lower-income spouse claims all the 
possible credits to provide as much 
after-tax income as possible for investing. 

When you make investments, consider 
using cash for personal expenses and 
borrowed funds for your investing so the 

interest will be tax deductible. For 
example, if you have $10,000 saved 
toward a car and you also need 
$10,000 for an investment program, pay 
cash for the car and borrow the 
$10,000 for your investment - not the 
other way around. 

Charity 
Consider giving $500 to charity in one 

year rather than $250 in each of two 
years, or if you do the latter, claim $500 
in the second year rather than $250 
each year. That will save you $47.50 in 
tax. A $500 claim results in a $177.50 
tax credit; two $250 claims produce a 
total of only $130 in credits. 

Although no major tax breaks are 
available to most teachers ~ to most 
employees m all fields, for that matter -
regular use of basic approaches can 
produce significant savings over the years. 
If you are tempted by tax shelters, 
check that the underlying investment is 
sound, for if you lose the money you 
invest, you would have been better off to 
pay the tax - or donate to charity 
where the results were guaranteed. 

Mike Grenby writes a nationally syndi
cated money column and is an inde
pendent personal Jinancial adviser asso
ciated with The James E. Rogers Group, 
Vancouver 

If you have a question about your per
sonal finances - debt, saving, invest
ing, banking, insurance, retirement, etc. 
- please write to Mike Grenby, c/o 
Teacher, B.C. Teachers' Federation, 2235 
Burrard Street, Vancouver, BC V6i 3H9. 
Mike cannot reply individually, but will 
answer as many questions as possible 
in xhis column. 

Fundfee 
increases 

The 1989 AGM approved a fee increase 
for the Salary Indemnity Fund, raising 
it from 0.55% to 0.70% of salary The 
maximum salary protected by the plan 
remains at $50,000. 

For a teacher earning $40,000, the 
monthly premium will increase this 
September from $22 to $28. The extra 
income will be directed entirely to the 
long-term section of the Salary Indemnity 
Plan to overcome the accumulated 
unfunded liability. The long-term plan lia
bilities are based on actuarial estimates 
of paying out benefits to the 186 mem
bers who were in receipt of benefits in 
December 1988. Those liabilities are cur
rently $23.6 million and will continue 
to increase as the plan.started in 1984, 
matures. 

On copyright 
"Electrocopying, the reproduction of 

printed material in electronic form, may 
become a greater challenge to copyright 
than photocopying." 

Timothy B. King, John Wiley «&. Sons, para
phrased in The Chronicle of Higher Educa
tion, March 1, 1989. 
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In 198$; the CoUege of 1 1 ^ ^ 
processed 2,336 teaching certificates, 
the register of active members of the Col
lege of Teachers currently numbers 

From September 1,1988 to March 31, 
1989, the coUege granted 232 exten
sions to certificates, 106 reinstatements 
of certificates, 73 letters o f permission, 
and 8 teaching licenses. 

The Professional Development Commit
tee has held meetings with representa
tives of the Association of B.C. School 
Superintendents, the B.C. Principals 
and Vice-principals' Association, and the 
BCTF to develop a policy paper on eval
uation of members. 

The council has adopted a process for 
members to convert interim certificates 
to permanent certificates following two 
years of Inching in a recognized 
school. The process now includes a rec
ommendation from a school principal 
for permanent certification. 

Having discussed criminal records 
searches, the councU has agreed on the 
specific information request on member
ship appUcations. Applicants are now 
asked if they have ever been convicted, 
or been given a conditional or absolute 
discharge on a criminal offence. 

From September 1,1988 to March 31. 
1989, the Preliminary Investi^tion 
Subcommittee reviewed 41 discipline mat
ters, and case decisions included infor
mal IdUspbsition (7), dismissed (2), ho fur
ther action required (8); citations for 
hearings issixed (9), hearings held̂ Ĉ̂ ^̂  
certificateis art^ membeiships t e M 
nated(6). ^ 

The ooSe^ has contiimed to waive the i 
$200 rekstatement fee for thc«e peo-: 
pte who had not paid Iheir membership 
by the Januay is deadline. Jhe mem
bership fee is>belng waived in this first-
year ottfe ais pa»|^are now becoming 
awate of c b f l ^ rriembershlp. 1,000 new n 
membersWps Slave been recdvedsim;ê ^^^^ î 
January 15. 

T h e coUege has completed its review of 
fees for service; however, the member
ship fee for 1989-90 has not yet been 
determined. TWo significant adjust
ments to the fee for service schedule are 
as foUows: 
• The statements-of-standing fee wiU be 
$35 for a non-member; tiiere wiU be 
no fee fora current member of the Col
lege of Teachers. 
• The reinstatement fee for memberships 
that have lapsed for non-paymen*^ of 
fees WiU be $150, rather tiian $200. (The 
fee for reinstatement of an expired 
interim certificate remains at $200.) 
The revised fees are effective September 
1, 1989, and are not retroactive. 

Chse to 200 teenagers met at UBC in Mqy to strengthen their understanding 
and plan actions around global issues. Denis otteweii photo 
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^ \ . A " -ay 5, 6, and 7 at UBC 
marked the third annual B.C. Second
ary Students for Peace Conference. Spon
sored by the Peace Education Centre, 
the conference is supported by BCTF 
grants and registration fees ($100 
each), which most smdents get by vari
ous fund-raising projects. 

Who are these peace kids? Seen in a 
lecture haU, the 200 looked remarka
bly similar. Long hair for the girls, t-shirts 
- a universal, gender equal costume 
- "awareness" messages on some of 
them. Clean, shining, fresh faced 15-
and 16-year-olds, earnest, concerned, 
polite. Tolerating a 20-minute delay 
with infinitely better grace ihan their 
elders would. Enthusiastic with their 
applause. Assisted by teachers, it is the 
young people who run the conference 
- do aU the introductions, make the 
announcements, generate plans, and 
carry a significant responsibility for the 
success of the weekend. 

1 attended a panel, "Endangered Earth: 
Saving the Environment." As George 
Watts put it, the panel was "doctor, law
yer, Indian chief." 

Fred Knelman, a prominent scientist/ 
author/activist for peace and global 
awareness, spoke of ecology as the sub
versive science, because it clashes with 
our conservative, conventional values. 
"Man has corrupted the sustainable 
cycles of the ecological pattern because 
he has created waste," he said. Using 
stories to illustrate his point, he urged sm
dents to speak out. "Each of you is a 
drop of water, 300,000 drops make a full 
bucket...thousands of voices can save 
the future." 

Kim Rogers, an environmental lawyer, 
commented that although there is a 
fundamental difference between the 
values of the environmentalist groups 
he represents and those of the provincial 
government, the fact that public head
ings force issues on the table results both 
in a higher profile to the concerns of 
environmentalists and often, changes gov
ernment directions. "Even though the 
present government may not share our 
values, the comprehensive hearings 
and public pressure gets results." Rogers 
suggested avenues of enquiry and suc
cessful strategies for taking action on 
environmental concerns. 

George Watts, President, Nuu-Chah-
Nulth TVibal Council, Port Alberni, 
urged his youthful listeners to think about 
their philosophy of life, warning them 
that if they take on the values of parents 
and teachers, they wiU become part of 
the problem. "Rather than rhetoric, we 
should think about our philosophy," he 
warned, noting that politicians "hook our 
greed." 

"What do you want from the earth?" 
he asked. "If you want more, you are 
destroying the eart:h." 

The response from these young people? 
Frank, concerned questions. Knowl
edgeable questions on the Fletcher chal
lenge. Delta rezoning, Brazilian rain
forest, overharvesting, offshore drilling, 
and salmon runs. The panel modera
tor, Adrienne Peacock of Douglas College, 
remarked on the enthusiasm of the 
audience. The panel responded with 
warmth to the students two or three 
deep at the floor mikes. 

In short, conferences such as these, 
illustrate one of the best uses of our 
natural resources, indeed the key to the 
real sustainable environment - our 
smdents. 

/udith TUrner, a secondary English 
teacher in Cowichan, is currently on 
staff in the BCTFs Professional Develop
ment Division. I S 

he BCTF has received approval from 
the Canadian International Develop 
ment Agency (CIDA) for a public partici
pation program in Global Education. 
The three-year project will mobilize, 
co-ordinate, and support global educa
tion initiatives in B.C. elementary and sec
ondary schools within the authorized 
courses of study. These initiatives, in turn, 
will foster the development of globally-
educated citizens. 

A globally-educated person is one with: 
a commitment to ethical principles and 
values such as co-operation, cultural sen
sitivity, human rights, respect for 
humanity, and the environment, social 
justice, and peace; knowledge of global 
issues and trends and their interrelation
ships - trade, development, finance; 
the awareness and ability to examine 
global issues and trends with a critical 
analysis - to question beliefs, bias, 
assumptions, sources of information, 
power relationships; the will and ability 
to act responsibly - to decide, to nego
tiate, to influence, to resolve conflicts; a 
hopeful vision of self, community and 
the world. 

Four initiatives will be undertaken as 
part of the B.C. Global Education Proj
ect (BCGEP). 
1. Communications, information gath
ering and dissemination: 

• baseline studies of student and 
teacher attitudes and knowledge; 

• electronic network links of participat
ing schools and districts; 

• inventory of available teaching and 
learning resources; 

• global education information for 
teacher publications and networks; 

• a newsletter on teaching ideas and 
strategies. 
2. Resource acquisition and adaptation: 

o purchase of teaching and learning 
resources; 

• compilation of teacher-prepared 
material. 
3. Professional development: 

• school-based projects involving goal 
setting, needs assessment, planning, 
and ongoing support; 

• training programs for BCTF associ
ates, PSAs, and PD leaders; 

• grants and other support for school, 
local, and provincial global education 
projects planned by teachers, smdents, 
and communit}' groups; 

• district PD workshops; 
• regional and provincial conferences; 
• university credit courses; 
« summer institutes. 

4. Strategic activities: 
« school and district-wide global initia

tives in international trade, commerce, 
development, human rights, worid peace, 
and ecology. 

The first task of the Global Education 
Management Committee will be the 
recmitment and selection of a co-ordina
tor for this project. 
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by Shirley J. O'Brien 

he other day janet, one of my 
co-workers, was preparing a question
naire for local school district personnel to 
detemiine the areas inwhich teachers 
would need assistance in the new school 
year. Based on the results of the ques
tionnaire, the in-service schedule would 
be planned and implemented. Since 
this was a regular routine. )anet assumed 
that the usual responses would sur
face: math skill development, science tech
niques, and reading orientation. 

The usual math, science, and reading 
responses were checked, but teachers 
also wrote cryptic statements in the mar 
gins of the questionnaire: 

How do I help jenny? She twists her 
hair between her fingers until it faUs 
out. Mark has a twitch under his right 
eye; I don't think he even knows he is 
doing it. I am worried about several of 
my students; they are tense and up
tight. How do I help them? I spend a large 
part of every morning reassuring my 
students that they are good smdents. .. 
and are successful. Why do they feel 
so insecure? 

After interviewing several teachers, 
janet decided that a series on manag
ing of childhood stress was really what 
the teachers were requesting. 
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Chief executive officers have job stress. 
Coaches have game stress. Parents 
have family stress. Teachers have seasonal 

The overall message 
for children who are 
stressed out is: Don't 
give up. Stress is a 
fact of life. There is no 
way to avoid it But 
there are ways to 
manage it 

stress. Even secondary school smdent*^ 
have career stress. 

iMore than one teacher has noticed the 
creeping phenomenon of stress in the 
lives of elementary smdents. Should child
hood stress be taken seriously? If so. 
what can be done to alleviate it? 

Children are experiencing greater 
stress because their parents are also 
feeling greater stress. There is a lot more 
stress in everyone's life, no matter 
what the age. Our worid is changing at a 
faster rate, more demands are being 
made on the job and at home, and greater 

mi-
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amounts of information must be pro
cessed in shorter periods of time. The 
pace of Ufe in the late 1980s is fast. 
Keeping ahead of the pace, keeping up 
with the pace, or even coping with the 
pace, produces stress. No matter how 
hard parents try to shield a child from 
such stress, it filters down. 

Pressure to succeed also produces in
creased stress in children's lives. More 
than ever before, children fear they may 
be unable to achieve high enough and 
fast enough to compete with their class
mates or to please their parents. Com
petition is emphasized in aU activities, 
both on and off the school grounds. 

Competition occurs on the playing field, 
in the school band, during gymnastics 
tryouts. at 4-H demonstrations, and espe
cially in the classroom. 

There's nothing wrong with competi
tion. Real-life experiences certainly 
involve competition and require a compet
itive attimde. Adults, however, have the 
skills, abiUties, and experience to cope 
with competition; children do not. 

Children have increased stress in their 
lives for stiU another reason; fear and 
uncertainty. Never before have children 
expressed so much personal concern 
about their near environment. On the top 
of the list of children's worst fears is 
world-wide nuclear destmction. A close 
second is the fear that their parents 
will get a divorce. Children of the late 'SOs 
tend to have a weak orientation to the 

future. If they think about the future at 
all. they have a dismal view of what it 
will be like. They doubt their own ability 
to infiuence events in ways that build 
toward a rewarding life. Rational or irra
tional, the fears are real. 

Any mental-health professional will 
confirm that fears of any type or of 
any magnitude should be taken seriously. 
Children as well as adults need to know 
that someone acknowledges their fears 
and cares about helping them cope 
with them. Children, especially, need to 
know their fears and uncertainty are 
important information for the adults in 
their lives. 

Helpful stress 
reduction 

What can parents, teachers, and others 
do about relieving childhood stress? 
First recognize common signs of stress: 
headaches, smttering, eating problems, 
out-of-control crying, sleeping problems, 
neck pain, general tiredness, stomach 
upset, dry throat or mouth, nervous be
havior, shortness of breath, dizziness/ 
weakness, grinding teeth. irritabiUty, rest
less/excess energy, and depression. 

After identification, ask children to keep 
a log of the stressors they encounter 
in their day. 

Use statements like these to help chil
dren handle their stress: 
• T^U^ to me about your stress. 
• TeU me what worries you. 
• Don't be afraid to ask for help. 
• Tiy to figure out how much stress you 
can handle. 
• When your brain feels as if it's on over
load, take a break. 
• T^ke some deep breaths. Shake your 
shoulders. 
• Get some exercise. Go for a waUt, or 
ride your bike. 
• T^ke one day at a time - one hour at 
a time. 
• What is the worst thing tiiat could hap
pen i f . . . 
• Make a funny face or noise. Do a 
funny dance. 

The overaU message for children who 
are stressed out is: Don't give up. 
Stress is a fact of life. There is no way to 
avoid it. But there are ways to manage 
iL 

Remember, children .need repetition and 
more repetition to get over the hurdles 
in their lives. You may need to teU tiiem 
over and over to breathe deeply. taUc 
about their stress, and ask for help, before 
they internalize these steps and begin 
to recognize their stress and take action 
to handle it. 

As adults, we know that stress creeps 
up on us. One minute we feel as 
though we are in control; the next min
ute, our worid is upside-down. Children 
are no different, but we can help them 
learn some of our secrets for handUng 
stress. 

Right now I'm going to close my door, 
take ten deep breaths, shake my shoul
ders, make a fimny face, and do a 
funny dance. I have an important 
meeting in five minutes. 

Shirley J. OBrien is Assistant Dean, 
Youth Family, and Community Re
sources, Co-operative Extension. Univer
sity of Arizona. TUcson. 

Reprinted, with permission, from Childhood 
Education, Winter 1988. 
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i m m e r s i o n c o u r s e 
by Marian Lowery 

With teachers fresh from summer lan-
gueige immersion experiences, one 
thing is critical to their degree of satis
faction: How good was the match 
between their goals and the program's 
goals? The correlation implicit in 
"teacher wants to learn language - insti
tution offers to teach language" is sim
ply inadequate given the complexity of 
human objectives and the range of 
possibilities open to program organizers. 

To increase the chance of your enjoy
ing a language program, take some 
time to analyze your motivation in tying 
up half a well-earned vacation in such 
an endeavor. Your goal may be profes
sional development, language and/or 
cultural, recreational or social, or it may 
be a combination of several of these. 
• If your goal is professional dex'clop-
ment, that is, new teaching ideas, pro
fessional contacts, organizational ap
proaches, you are probably best to 
choose a course offered by a university 
within North America. The likelihood 
of their teaching methods (loosely based 
on the communicative approach) 
matching your own aic great, and, inas
much as this goal implies a serious 
approach, your sarisfacrion with the 
amount of language learning will likely 
be high. 
• If your goal is to have some fun in 
trying new language-learning activi
ties such as skits, songs, games, etc., 
again, a North American setting prob
ably offers the best possibility. You may 
want to choose a more closed sotting 
such as a resort or a college venue, where 
a spirit of group identity, so essential 
for the success of these sometimes risky 
activities, is more easily promoted. 
• If your goal is cultural - experiencing 
the foods, arts, sights, and sounds 
associated with a language, you are best 
to find a course in the heart of the tar
get culture's milieu. Chinese New Year and 
Bastille Day are most appreciated in 
their own environs. Language will be 
acquired in the most natural way, 
through daily transactions in stores, res
taurants, museums, etc. If your pri
mary goal is to practise the language, it is 
essential that you go to a milieu where 
it is spoken by the majority. 
• Given the often stressful nature of our 

jobs, the main goal for many is a vaca 
tion, and to this end, consider an inuner-
sion course at a resori or an exotic 
environment that offers lots of the leisure-
lime activities you enjoy Decide 
whether you are happiest near a beach, 
in an urban setting, in the mounuiins, 
or on the golf course - wherever offers 
you the best opportunit>' to unwind. 
Although your rate of language progress 
may be slower, you will have accom
plished another important summertime 
objective: to relax. 
» Since teaching is a people-oriented pro
fession, it is not surprising that many 
teachers seek a summer experience to 
meet new friends and make it a truly 
sociable fun-filled time. If you make 
friends easily, practically any course 
will work for you; however, if you are nor
mally quieter and take longer to form 
friendships, seek out a course where most 
of your time is structured. One with a 
smaller enrolment may help to encourage 
bonding within the group. A course 
where most of the activities follow the 
communicative approach encourages 
risk taking among its participants, often 
the leap needed to forge a friendship. 

Armed with this personal knowledge, 
take time to read between the lines of 
the glossy brochure. You will be subject 
to certain limitations of cost and time, 
as well as the power of the instimtion to 
grant credit. Such factors may assist 
or impede your objectives - but look fur
ther. What individual choices are th-jre 
within the academic component and in 
your accommodation/meals/weekend 
options? How do they accommodate vari
ous fluency levels - beginners, inter
mediate, advanced classes? The co-op-
erarive model? A combinaUon? What 
learning styles are recognized? What is 
the balance between listening, speak
ing, reading, and writing? 

Summer language immersion courses 
are a stimulating experience and multi
dimensional. Do take rime to fix upon 
your underlying objectives, match 
them with what the course truly has to 
offer, and then Amusez-vous bien! Que 
pases bien! Gambatte kudasai. Woxl wang 
ni quo yin qu shang ke. 

Marian Lowery is a helping teacherfor 
French as a Second Language in 
Surrey, and she has attended summer 
immersion courses in B.C., Quebec, arid ..^ 
France. . " 

A STUDENT CON 
ON HUMAN RIGHTS 

NO 

by Jane Tennant 

liminate human rights 
abuses in all manifestations, including 
gross and systematic violations of hutnan 
rights; denial of the righLs to adequate 
education, health care, employment; 
forbidding a culture's development." 
1980 Nobel Peace Prize winner Adolfo 
Perez Esquival, presented this chal
lenge to smdents from 12 B.C. school dis
tricts at a conference on "Latin Amer
ica and the 'Disappeared'." on April 27. 
1989. 

The conference was organized by 
CoDevelopment Canada and Simon Fra
ser University, to mn parallel to a three-
day consultation on the human rights 
crisis in Latin America. The BCTF W.R. 
Long Memorial International Solidarity 
Fund provided some funding for the 
event. 

From keynote speakers and in small 
groups, students heard personal testi
monies from people who had experienced 
detainment, torture or death threats, 
or whose family members had endured 
gross human rights violations. B.C. 
students were moved by the stories, and 
inspired by the people who continue to 
work for social justice after such 
experiences. 

Students also participated in the play. 
Sanctuary, acting out alternative 
scenes when they observed characters 
being oppressed. "It gave me an actual 
example of how people can be so easily 
and unjustly suppressed," commented 
one student. 

Estela Barnes de Carlotto is vice-
president of the Argentinean Associa
tion of Grandmothers of the Plaza de 
Mayo, a group of women searching for 
their "disappeared" children and grand
children. De Carlotto closed the confer
ence with her story. She is srill searching 
for her grandchild who was taken from 
her "disappeared" daughter the day he 
was born. Her daughter was killed 
shortly thereafter. 

Students will conUnue their focus on 
human rights after the conference by 
educating others, volunteering with social 
justice organizations, and forming 
groups within their schools. CoDevelop-

1980 Nobel Peace Prize winner, 
Adolfo Perez Esquival, spoke to 
students from 12 B.C. districts on the 
need to work for the right to ade
quate education, health care, and 
employment for all 

ment Canada is supporting this work 
by writing a curriculum guide for Socials 
Studies and Law 11 and 12 on human 
rights and the "disappeared", and by 
distributing a video, Los Desapare-
cidos The video, developed jointly with 
Capilano College students, documents 
the simation of the "disappeared," and 
explores the role Canadians can play 
in ending the bmtal violations of human 
rights. 

In evaluating the conference, B.C. stu
dents indicated their willingness to 
take a leadership role in this stmggle. "We 
can't ignore this topic. More people 
have to become aware of what's going on 
around them. We have to help," said 
one student. And another, "We have to be 
humble, not greedy; solidarity has to 
go beyond national borders, to the politi
cal and economic roots of oppression, 
and work to change them." 

fane Tennant is project coordinatorfor 
CoDe\'elopment Canada. 

d ^ ^ ^ ^ ^ ^ ^ recmiting session for 
French teachers interested in teaching in 
British Columbia and/or Alberta was held 
in Campbell River, April 28-30, 1989. 

This venmre was financed with a grant 
from Employment and Immigrantion 
Canada, and co-ordinated by June Super 
of Campbell River and Claude Gervais 
of Montreal. Potential French teachers 
from across Canada were brought to 
Campbell River to be interviewed by a 
variety of local school districts (at CEI 
expense). 

Geoff Mills of the ministry spoke to the 
group, explaining it was necessary for 
tliem to speak En^ish in B.C., as parents and 
school principals do not speak French. 

The idea of having an orientation ses
sion was discussed, but the question 
of who would pay, the board or the min
istry remained unresolved. 

Rina Berkshire, president, Campbell 

River Teachers' Association spoke to 
over 50 teachers about tiie differences in 
the various local collective agreements. 
Representatives from the B.C. College of 
Teachers, and the Teacher Qualification 
Service also addressed the group. 

The recmiting session was a success 
and will be held in Campbell River 
again next year. 

CANADIAN 
Ti-:ACHI{K.S' 
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_EAD LEVELS 
N SCHOOL 
DRINKING WATER 

The Canadian standard of 50 micro 
griuns of lead per litre of drinking 
water is being exceeded in a luimbcr of 
C<uiadian schools, according to a CBC 
study carried out in six cities in 
November. 

Schools in Calgaiy. Halifax. Montreal. 
Winnipeg. Brampton and Mississauga, 
were tested. Calgary, Halifax, and 
Montreal did not exceed the guidelines. 
The lead content in seven of twelve school 
fountains tested in Brampton and 
.Mississauga was as much as 350 micro
grams per litre or seven limes the 
accepted standard. Of the 24 school foun
tains tested in Winnipeg, eight were 
over the standard with the highest being 
over six times the limit. Vancou\'er has 
tested the quality of its school drinking 
water, finding the lead level above 
acceptable limits in some schools. 

Lead poisoning results from the grad
ual accumulation of lead in body tis
sues through repeated exposure in air, 
water, or other ingested materials. In 
its early stages, it can cause irritability, 
poor digestion, and loss of appetite. In 
extreme cases, it causes brain damage 
and death. Studies show that even 
minute lead levels in children can have 
serious long-temi effects on behavior, 
intelligence, and physical development. 
Lead poisoning has long been regarded 
as a factor contributing to learning 
difficulties, including poor concentra
tion, behavioral problems, and slow reac
tion times. 

CTF is concerned about the absence of 
information on the extent of the prob
lem. Little has been done to pursue the 
issue. The province of Ontario is a 
notable exception. On November 29. 
1988. Chris Ward, Ontario's minister 
of education, announced an extensive 
testing program for schools, while 
Housing Minister Chaviva Hosek ordered 
a limit on lead in solder to join copper 
pipes. She indicated thai the problem is 
greatest in new homes because lead 
joints in copper pipes have yet to be 
coated by water-borne minerals. 

The United States has acted quickly on 
this issue, banning lead solder for 
water pipes in June 1988. A lead-free sol
der alternative of 95% tin and 5% anti
mony is now commonly used. 

CTF has written to Minister of Health 
and Welfare Perrin Beatty At its Feb
mary meeting, the CTF board of directors 
passed the following motions: 
• That CTF urge government agencies to 
prepare an overall education program 
to alert the public to the dangers of lead 
levels in water and to means by which 
the levels can be reduced. 
• That CTF and its member organizations 
urge federal, provincial, and local gov
ernments to ban lead solder in plumbing. 
• That CTF urge government agencies to 
prepare brochures or flyers for home 
distribution on the eflecis of lead 
poisoning. 
• That CTF provide articles for inclusion 
in member organization publications. 

Teachers can help by lobbying to 
ensure that school drinking water is 
tested and by informing students and par
ents of the potential dangers of lead in 
water. 
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fUNE 
June 26-28 
l-i.glu annual Simon I'rasei University Mathematics 
Ijiiiiliment Conference. Contact Marie Leiren, 
29! 3332, 

fULY 
okanagan Summer School of the .'\rts olTers chil
dren's programs, dance, music, and theatre 
course.s in week-long blocks. July 10-14, July 17-24, 
and July 24-28. Contact Okanagan SuiTimcr 
School of the Arts, TO Box 141, Peniicton. BC V2N 
6)9, 493-0390. 

July 3-14 MONTREAL 
McGill University Summer Instiiuie in Integrated 
Education, McGill campus. Montreal, Quebec. 
How to bring people with special needs into full par
ticipation in school and community life. Contact 
Evelyn Lusthaus or Silvana Pellechia, McGill. 3700 
McT^vish Street, Montreal. PQ H3A 1Y2, (514) 
398-4240. 

July 10-14 
Popular Economics Summer In.stitute of the Pacific 
Group for Policy Alternatives, at the Paradise Val
ley Conference Centre near Squamish. Contact Pacific 
Group for Policy Alternatives, 104-2005 East 
43rd Avenue, \^ncouver, BC V5PT h) T5W8, 
324-6122. 

July 13-15 
"Preparing for the Year 2000," national conference 
of the Canadian Down Syndrome Society. School 
of Child Care. University of Victoria. Contact 2000. 
Conference Services. University of Victoria, PO 
Box 1700. Victoria, BC, VSW 2Y2. 
July 14-27 
Refresher Course in Life. Canadian Outward Bound 
Wilderness School, for educators and human-
service professionals. $1295 tax-deductible tuition 
includes all equipment, food, and instruction. 
Call toll-free 1-800-268-7329. 
July 15 
Montessori at the Secondaiy Level Workshop, Mon
tessori Elementary Foundation. 1461 East 19th 
.\venuc, Vancouver. Contact Fran Tanner. S: 
874-4622, l-I: 261-4848. 

July 23-28 
whole-Language Institute, University of Victoria. ED 
B 489 Q51 (1.5 unitsV $350. Registration dead
line May 25. 

July & August 
The Phoenix Seminar Edvicators" Workshop. Learn 
how to make great things happen in your per
sonal and professional world. For more info write or 
phone: 7375 Kingsway, Burnaby, B.C. V5N 3B5. 
525-8573. 

AUGUST 
August 5-18 
Refresher Course in Life. Canadian Outward Bound 
Wilderness School, for educators and human-
service professionals. $1295 tax-deductible tuition 
includes all equipment, food, and instruction. 
August 5-26. $1495. Call toll-free 1-800-268-7329. 

August 6-9 ROHNERTPARK, 
CALIFORNIA 
Conference on Critical Thinking and Educational 
Reform, "Beyond the Superficial: Long-Term 
Strategies for Infusing Critical Thinking Across the 
Curriculum." Sonoma State Univeisity. Contact 
Center lor Critical Thinking & Moral Critique, 
Sonoma State University, Rohnert Park. CA 
94928. (707) 664-2940 or (707) 664-3140. 

August 8-10 
Montessori Elementary Education Workshop. Mon
tessori Elementary Foundation. 1461 East 19th 
Avenue, Vancouver Contact Fran Tanner. S: 
874-4622. H: 261-4848. 
August 14-18 
Glasser's Control-Theory Training. Gabriola Island, 
Haven by the Sea. 247-9211. 

Augusi-14-18 
"Flight into Literature." a whole-language conference. 
K-9. sponsored l)y the Abbotsford Primary 
Teachers' Association, with Orin and Donna 
Cochrane, Abbey Ails Center, Abbotsford. $150. 

Make cheques payable to Abbotsford Primaiy Teach
ers' Association, PO Box 8000 360, Abbot.s'ford, 
13C V2S 6111. Contact Marg banks, 852 9616. 

August 15-18 REGINA 
Canadian .Association ol Business lulucation Teach
ers conference, "l-lo\'.uing Images," University of 
Regiiia Conveniion Ceniie, Kegina, Saskatchewan, 
Write CABl.T '89, Box 1341, Regina, SK SIP 
3B8. 

August 27-31 
Glasser's Control 'fheoiy IVaining, Terrace. Contact 
Taniniy Lucyshyn, 638-3379, 

August 29-30 
B.C. .Association of Mathematics Teachers Summer 
Conference, Point Grey Secondar>' School. $50 
fee includes BCAMT membership for those eligible. 
Contact Dave Ellis, 2086 Newpon Avenue, Van
couver, BC V5P 2H8, H: 327-7734. 

SEPTEMBER 
September 24-27 TORONTO 
Fourth national conference on child abuse, spon
sored by the Institute for the Prevention of Child 
Abuse, "Focus on Chid Abuse: Facing the Challenges 
Together," Airpon Hilton, Toronto. Contact Doro
thy Malcolm or Evelyn Petryniak, 25 Spadina Road, 
Toronto, ON M5R 2S9, (416) 921-3151. FAX 
921-4997. 

September 27~October 1 
Glasser's Control-Theory TYaining, Vfernon. Contact 
Judy Specht. 545-1348. 

September 29-30 
B.C. Rural Teacliers' Association conference, Marie 
Sharpe Elementary School. Williams Lake. Con
tact Lea Hcngstler. Box 82. Big Lake. BC VOL IGO, 
H: 243-2257, S: 243-2255. 

September 30 
Lower Mainland Council of the International Read
ing Association fall conference, "Literacy for 
Life." Vancouver. Contact Diana Hill, 2229 Stephens 
Street, Vancouver. BC V6K 3W5. 873-1321. 

OCTOBER 
October 20, 1989, is a province-wide 
PDdcty 
October 4-6 BANGOR, MAINE 
Nonheasi International Symposium on Exceptional 
Children and Youth, linking Northern New 
England and Atlantic Canada. Civic Center. Bangor. 
Maine. Contact David Roberts. Department of 
Education. PO Box 6000, Fredericton, NB E3B 5H1, 
(506) 453-2816. 

October 11-15 
Glasser's Control-Theory TYaini .g. Victoria. Contact 
Marjorie Urquhan. 749-6636. 

October 12-14 
Western Canada School Library Conference spon
sored by B.C. Teacher-Librarians' Association 
and West Vancouver School District, Cedardale Cen
tre. West Vancouver Keynoter Ken Haycock. 
Contact Diana Poole, 46875 Eric Drive. Chilliwack, 
BC V2P 5M5. H: 792-2197. S: 795-7295. 

October 12-14 SASKATOON 
Saskatchewan Arts Education Conference, "Celebrate 
the Arts into the '90s." sponsored by Dance Sas
katchewan Inc., Saskatchewan Drama Association, 
Saskatchewan Music Educators Association, and 
Saskatchewan Society for Education through Art. 
Saskatoon. Contact (306) 373-9829. 

October 14 
Shared Visions, a mini-conference (08:30-12:30). 
sponsored by the Association of Worid Citizens 
for a Universal Curriculum. Vancouver $20. To con
tribute to the ideas market, contact Melanie Zola, 
5-1019 Gilford Street, Vancouver. BC V6G 2P1. S: 
224-1392. H: 669-6701. Registrar is Janna 
Atkinson, c/o Hazel TYembath Elementary School. 
1252 Paula Place, Pon Coquitlam, BC V3C 2W2. 

October 19-21 
Math in a High-Tech Society, a Central Interior math
ematics conference. Prince George Secondary 
School. Keynoter Brendan Kelly; topics problem-
solving K-12. computers, advanced placement, 
and more. Contact Sharoi. fairns. H: 564-3492. S: 
962-9271. 

October 19-21 
"Get High on Nature," an environmental conference 
hosted by School District 7 (Nelson), for stu
dents, teachers, school board members, and the pub
lic. Adults $100; students $75. Contact Helene 
McCall, c/o 308 Anderson Street, Nelson. BC VIL 
3Y2, 352-6669. 

October 19-20 
Learning .Assistance Teachers' Association confer
ence (partial session October 19). "Classrooms 
for Every Learner: ,A Shared Responsibility." 
Nanaimo. 

October 19-21 
Provincial Inlerineiliate Teiicheis' Assoiiaiioii fall 
confereiKC. "Challenge '89. Umgloy Senior Sei 
ondary School, L.uigley, B.C. Keynotei Siephoii 
Lewis. Coniact Cicorgc Giay, Umgley Me.iilcows 
I'lemeniary School, 530-4101, or Ron McLean, 
530 2711.' 

October 19 21 
li.C. Primary Te.icliois' Association fall conlerence, 
"Sage Coiaieciions," Kamloops. Contact Grace 
Sinnema, 35227 Marshall Road, Abbotsford. BC V2S 
5W4, II: 859 5854, S: 853 7730. 

October 19-21 
B.C. TethnologN' lutuciitioii .Association coiilereiKe, 
Hichmoiul. Com.let Ken Caig, i./o C.I-. London 
junior SecondiUA' School. 10331 Gilbert luuid, Rich 
moiul, UC \'1V. 2112, 11; .590 (>833. 0; 277 316!. 

October 19-21 
LAG Conlerence (The .Association for Gifted and Pal 
eiued Children), sponsored by TAG B.C., Hyatt 
Regency Hotel, Vancouver. Contact Linda Spruston, 
.Schou [:ducation Centre, 4041 Canada Way, Bur
naby BC V5G 1G6. 437-4511. 

October 20 
Lower Mainland B.C, School Counsellors' A.ssociation 
conference. Contact Alvie Christie, c/o Cariboo 
Hill Secondary School, 8580 16th Avenue, Burnaby 
BC V3N 1S6, H: 224-5472, S: 525-4311. 

October 20 
Annual North Island Learning Assistance Teachers' 
Association conference. 

October 20 
Third Northern Learning Assistance Teachers' Asso
ciation conference. 

October 20 
First Central Learning Assistance Teachers' Associa
tion conference. Contact l^irry Dixon, c/o 
Brocklehursi Junior Secondary School, 985 Wind
break Road, Kamloops. BC V2B 5P5. 
H: 372-9786. S: 376-1232. 

October 20 
1989 Provincial Social Studies Conference. Vancou
ver Contact Perry Seidelman. c/o Lord Byng Sec
ondary School. 3939 West 16th Avenue. Vancouver. 
BC V6R3C9. 224-4321. 

October 20 
Update '89. a one-day conference for teacher-
librarians sponsored by University of British 
Columbia and B.C. Teacher-Librarians' Association. 
Contact Ron Jobe, Faculty of Language Educa
tion. UBC. 

October 20-21 
B.C. Business Education Association conference. 
"The New Curriculum." Coquitlam. Contact Ken 
Kuhn. c/o Centennial Secondary School. 570 Poirier 
Street. Coquitlam, BC V3J 6A8, H: 461-1254. S: 
936-7205. 

October 20-21 
The Association for Community Education in B.C.'s 
14th annual conference. "Putting the Community 
Back into Education," Sooke. Contact Donna Oswald. 
3143 Jacklin Road. Victoria, BC V9B 5R1. 
478-5800. 

October 25-28 TORONTO 
National Middle School Association Conference, 
Sheraton Centre. Hilton, and downtown Holiday 
Inn, Toronto. Contact Derek Patrick. Donview Mid
dle School. 20 Evermede Drive. North York. ON 
M3A 2S3. (416)445-9960. 

NOVEMBER 
November 2-4 
Council for Exceptional Children provincial confer
ence. "Teaching. Learning, Creating," Bayshore 
Inn, Vancouver Contact Judy Rourke. 542-8024. 

November 2-4 SAINT JOHN 
Thirteenth Annual Conference of the Association 
Canadienne des professeurs d'immersion/ 
Canadian Association of Inuncrsion Teachers (ACPI/ 
CAIT). "Immersion: Quoi de neuf7 What's New?" 
Saint John. New Brunswick. Contact Ronald Bnmet. 
CAIT/ACPI, 101-1815 prom. Alta Vista Drive. 
Ottawa. ON KIG 3Y6. 

November 11-12 
The fall conference of the Computer-Using Educators 
of B.C.. Hyatt Regency Hotel. Vancouver Contact 
Linda Spruston, Schou Education Centre, 4041 Can
ada Way Burnaby BC V5G 1G6, 437-4511. 

November 12-16 
Glasser's Control-Theory IVaining. Prince George. 
Conuict Sandra Nadalin, 441-3211. 
November 16-19 
Enhancing School Quality - Theory into Practice, 
an international educational conference on 
schools as centers of change, teacher as researcher, 
quality school districts, school improvement, etc. 
Speakers are Cad Glickman, Norm Goble, Michael 
Fullan, Richard Andrews, and Barrie Bennett and 
Carole Rolhciser-Beiuunt. Coniact Diane Oldhan\ c/u 
Delta School District, 4629 51st Street, Delta. BC 
V4K2V9. 946-4101. 

November 17-18 
Conference of the Association for Educators of 
Gifted. "Rilcnted, and Creative Children in B.C.. 
"Focus on Critical Thinking." 
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Answers to B.C. education facts 
1. 23.4 - based on September 30, 1988 

Ministry of Education figures (the 
last official count). 

2. 24.3 - based on September 30, 1988 
Ministry of Education figures. 

3. Eighth - B.C. is surpassed by New 
Brunswick and Prince Edward 
Island. 

4. The Ministry of Education ranks B.C. 
fifth in 1987; Statistics Canada 
ranks B.C. sixth out of seven regions 
in 1988-89. 

5. Average weekly salary (industrial 
aggregate) in B.C. is second only 
to Ontario. 

6. $137 in 1988. After the homeowner's 
grant is deducted, the average 
homeowner pays $11.50 per month 
in school taxes. 

7. 41 years in 1988. 
8. 92% of home economics teachers 

and 61% of French teachers are 
female. 

9. 67% of the male students graduated, 
and 75% of the female smdents 
graduated. 

10. $37,592 - $39,205 (includes 
administrative allowances for all 
administrative officers). 

FOR RENT 

Sunny 1 bdrm. basement suite, near UBC 
gates, $600/mo. N/S. Phone 224-8080. 
For lease, large family home in Pitt Mead 
ows. Avail, for 1 yr. beginning luIy/89, 5 
bdrms. furnished, pool, hot tub. $1200/mo. 
Unfurnished negotiable. References re
quired. Phone 465-5831 (evenings). 
1 bdrm. suite. West End Van. highrise. view, 
parking, pool, fully equipped and fiir-
nishcd. Avail. April 1/89, negotiable 6 mo. to 
a yr. $600/mo. Phone 683-3955. 
Near UVic, main floor of spacious home. 1 
bdrm. plus den, fully furnished, lovely 
secluded yard and deck. )uly-Aug. Adults, no 
pets, references required. $200/wk. Phone 
592-9144. 
Prime Victoria home. 200 yds. from ocean, 
next to nature park, newly-renovated older 
home on 1/3 acre. Over 3000 sq.ft.. 4 bdrm.. 
den, fam. rm. 3 bthnns. plus. Short term 
furn. $350wk or unfurn. $1500/mo. May 1 
on. Phone 598-1358. 
2 bdrm. townhouse apt. in Victoria. Near 
city centre, July 1-Sept. 1. prefer 1-2 non
smoking women. No pets., $450/mo. Phone 
Inger 386-9549 (between 7 and 8 a.m.). 
Exceptional 3 bdrm. home, 10 acres nr. 
Parksville. 10 min. to 3 prov. parl^ and 
beaches, fully furn., hot tub. gr. piano, July 
12-Aug.l2. ref. required. $850. Phone 
248-5381. 
3 bdrm. main floor of house, big yard, chil
dren welcome. July 16 Aug. 27. $600/mo. 
986-2318. 
2 bdrm. townhouse apartment in Victoria 
near city centre. July 1 to Sept 1. Prefer 
1-2 nonsmoking women. $450/mo. No pets. 
For more details phone Inger 386-9549 
between 7-8 a.m. is best. 
Parksvi l le house for rent, Aug. 1-17. 3 
bdrm., furnished, all conveniences, sun-
deck. $500. Phone Mr. Orr, 248-5527 or leave 
a message at 248-5543. 
Large, sunny 1 bdrm. apart, in E. Van. Great 
view of harbour and mountains. Quiet. 
Near SFU. July and Aug. Reduced to $350/mo. 
Phone 255 9803. 

Home, 112 ft. on O.K. Lake. May-Get., phone 
C. Jordan, 937-3095. 
For the month of July: 3 bdrm. house; 20 
min. from SFU; renters must care for a cat 
and rabbit. $600. Write to Mike Day 6210 
Peari Ave., Burnaby V5H 3P9. 438-4918. 
July 1989. V ictor ia . 3 bdrm. furnished 
house with large fenced yard and children's 
playhouse. Quadra/Cook area. Available July 
1-29. $600. Phone 385-7264 or write C. 
Prior. 988 Cloverdale Ave.. Victoria V8X 2T8. 
Ski Mt. Washington at Christmas? House for 
rent: ocean-front home on Vancouver 
Island. 45 min. from Mt. Washington ski 
resort, modern. 3 bdrm., all conveniences. 
Dec. 22-]an. 4. $1,000. References. Phone 
337-5334. 
Large fully-furnished home avail. July-Aug. 
in West Van. Beautiful view. Close to shop
ping and transportation. Min. from beach. 
$1650/mo. all inclus. Ref. required. Phone 
922-2171 (eve.) 
Nelson — attractive, furnished 2 bdrm. 
house. July and August. $150/wk or 
$500/mo. T.Huber, 1524 Cedar St., Nelson VIL 
2G3. 352-9832. 
English Bay, Vancouver — sublet 1 bdrm. fully 
furnished apt. July and Aug. or June-Aug. 
Near Stanley Park. Splendid view of sea and 
mountains. 20 min. from UBC. Laundry. 
Exc. warm indr. pool. $550/mo., incl. util. and 
phone. Undergrd. parking $25/mo. extra. 
Phone 682-6135. 
Victoria: Cordova Bay - 10 min. UVic. Lge. 
first floor apartment, 2-3 bdmis, garage, 
part furnished. NS preferred. $800mo. Avail
able mid July Phone 635-9587. References 
required. 
July/Aug. N. Van. furn. home, 3 bdrm.. Wi 
bath, equipped kit., fenced yard, 20 min. 
from SFU, 5 min. from rec. centre, on bus 
route. $750/mo. Phone 929-1983. 
Idyllic ocean front home on northern Gulf 
Islands, 2 acres, 1st growth fir trees, year-
round sunsets, view of islets and mountains. 
Garden, well water, wood heat, quiet, 
secluded. Avail. Sept.-May $375/mo. Phone 
533-8797. 

Victoria-Fairfield Area. Furn. house suit, lor 
cple. Close to waterfront, shopping, bus
lines. 15 min. to UVic. Avail. june-Aug. 
$800/mo. 389-1167. 
2 bdrm. furnished to rent in |uly and August 
in Richmond. $800/mo. Call 275-9383. 
2 apartments. Available July 1 to Aug. 31. 
Pi. Grey area $600/mo. and utilities. S. 
Granville area $400/mo. and utilities. Phone 
736-5368 (H) 929-5476 (W). 
Whistler: deluxe 2 bdrm. condo. TV, VCR. 
microwave, across from golf course, 2 min. 
to town centre. Summer: $350/wk. Winter 
rates also available (min. 2 nights). Call 
604-931-6334, Claire Joyce. 
Sublei bright 4th floor 2 bdrm apt., Kit
silano, mountain view, for all/part of Aug. 
Central to everything. Kids ok. $700/mo. or 
$175/vvk. 732 9673Vl) (after 9), 576-9184 
(S) Susan Wagner. 
July 1-Aug. 14, fully furnished 3 bdrm house. 
Close to UBC. $1200. Phone 228-5287. 
Lease for 89/90 school year. Spacious 
Westcoast style 4 bdrm. home on wooded 
acreage, 25 mi. from Victoria. $950/mo. fur
nished. References. Vegetarians preferred. 
Phone 642-6270. 
3 bdrm. house avail. July-Aug. Situated in 
South Burnaby. Suitable for summer school 
at SFU. $700.mo. Phone Carol or Richard 
433-2548. 
Sunny 3 bdrm. duplex, N. Van. Easy access 
to downtown, cat sitting req. Mid July-mid 
Aug. Phone 987-6411 (even.) 
4 bdrm. house in Shawnigan Lake, 35 min. 
north of Victoria, 5 min. walk to beach. 
Close to many recreational facilities. Secluded 
neighbourhood. On V2 acre with large 
sundeck. N/S preferred. References required. 
Available July 9-Aug. 26. $1200 for entire 
period. Shorter term negotiable. Call E. Towner 
743-5516 (S) 743-2839 (H). 
Furnished house for rent. July and August. 
3 bdmis. 2V2 bthmis. No pets. No child. 
N/S only $1000/mo. Phone 988-6898. 
July-August Vernon rental. Fully furnished 
large 3 bdrm. view home on 2 levels with 
deck, very close to Kalamalka Lake and boat 
launch. Minutes from Kal Beach & Kala
malka U k e Prov. Park. $750/mo.. N/S. refer
ences. Phone 545-3049. 
Denman Island. Small A-frame, sleeps 6. 
Summer booked. Available weekends & 
holidays throughout year. J. Leary, BoX 1578, 
Parksville VOR 2S0 or phone 248-5543. 
3 bdrm. furnished house in Qualicum Beach 
for rent July 17-Aug. 7. 4 min. drive to 
beach, 15 min. walk. Cable and all utilities 
included. $275/wk. $525 for 2 weeks. 
$800 for 3 weeks. Call 752-5757. 

3 bdrm. furn. house in Surrey, very neat, 
clean, spacious, big yard. Avail. July & 
Aug. $850/mo. Call after 4:00 p.m. or leave 
message 590-3560. 
4 bdrm. house near Deep Cove, North Van. 
Available July/Aug. Rec. facilities and bus 
close by N/S, no pets. Rent negotiable. Phone 
929-1048 after 6:00. 
32' sailboat available July/August. 32% dis
count for BCTF and union members. Call 
Terry at 530-2966. Evening/weekend specials 
also available. 
3 bdrm. townhouse in Richmond, 20 min
utes to UBC. Complex includes rec. centre 
and outdoor pool. N/S, no pets, July 2 -August 
13. $500/mo. Phone 272-4034. 

WANTED TO RENT/EXCHANGE 

Wanted to rent or exchange homes/summer 
cottage. Sunshine Coast, Point Roberts, 
Keats. 3 bdrms. by young Canadian family liv
ing Singapore. July 1 or 10 through Aug 
19. Call collect 6-8 p.m. 738-1705 (Van.) 
3 bdrm. Qualicum Beach rancher on golf 
course, mins. to private, sandy beach for 
apt/hse in Vane, (prefer Kerrisdale, Kits, UBC) 
1 to 2 weeks. July/Aug. Call Judy 
752-9668. 
Nelson-Kaslo area. Teacher, wife, and small 
dog want to rent or exchange a house or 
cottage for approximately 2 weeks in Aug. Will 
trade our waterfront cottage, no electricity, 
on Home Lake near Qualicum. Phone 595 
1594 or write to 3253 Henderson Rd.. Vic
toria V8P 5A5. 
Middle-aged prof, couple in Calgary, N/S, 
N/D, would like opportunity to house sit in 
Nanaimo-Ladysmith area. Are available from 
July 20-Aug. 20. Phone (403) 274-5168. 
Housesitting. Responsible N/S Vancouver 
teacher (female) would like house sitting or 
apartment sitting opportunity for July and 
August while attending UBC. Excellent ref

erences available, Patty 738-2198 (eve.) 435 
3838 (day). 

Victoria and Area. Couple looking (or accom
modation while attending summer session 
at UVic. luly only. No children, no pels, N/S, 
N/D. References. Write: Greg Emoiy, 
10308-104 Avenue. Ft. St. |ohn VIj 2K7 or 
phone 785-8406 (evenings, collect). 
Wanted to rent. 4 bdrm. executive home, ]uly 
1. Calgaiy family with references. 
1 403-256-2399. 
Vancouver area. Ontario teacher and family 
(children ages 9 and 11) require hou.se mid-
July to mid-August (dates flexible). N/S. Excel
lent references. Call Brenda Dinecn 
435-9400 (Vancouver). 
Qualicum Beach, 2 bdrm. home or cotiage. 
July 24-Aug. 7. Phone collect 367-7076 
after 5:00 p.m. 
UBC area. Seeking 4 bdrm. condo/lownhouse, 
preferably on UBC campus for 6 weeks 
beginning luly 1989. Willing to consider 
exchanging secluded 4 bdrm. home within 
10 min. of town and also 17,000 acre wildlife 
preserve. A great place to finish your the
sis! References available upon request. Contact 
Ken E. Alexander, Box 701, Creston VOG 
IGO, or phone 428-4812 (H). 428-2274 (S). 
Teacher and family (2 children) want to rent 
2-3 bdrm in North or West Van., prefer 
furnished. Excellent references; $1000 damage 
deposit. Sept. to June. Phone 333-8797 
(collect). 

TEACHER EXCHANGE 
Interested in exchange to Australia? Teach
er-Librarian in NSW wishes to exchange 
with counterpart in Lower Mainland. Contact: 
Alex Mills. 40 Albans Street, laree. 2430, 
NSW, Australia. Phone 011-61-65-522-674. 
Kamloops Primary Special Lang. Dev. 
Teacher wishes exchange with teacher 
with similar background in Lower Mainland 
for Sept. 1989-90. Phone 372-2081 after 6 
p.m. 

TRAVEL 

Maui-Kihei Condo - oceanview, 1 bdrm. 
deluxe amenities, microwave, DW. T\^/VCR, 
iacuzzi, pool, tennis. Special rates from 
$550/wk.US. Air Car Condo pkg from $565 
US pp dbl occ. Phone (415) 585-6903. 
High Country Cycle Toursofl"ers all inclusive 
six-day lours from Banfl" to laspcr. Our lei
surely pace leaves lots of time for sightseeing. 
Reduced rates for groups of 15. For a bro
chure, write to Box 20144. 205 - 5th Ave. SW. 
Calgar>', AB T2P 4H3. 

Puerto Vallarta - Mexico. 5 bdrm., 2 bath 
condo. beautiful tropical garden, 2 pools, 
health spa. tennis, golf, IV2 blocks to beach, 
tastefully furnished. Teacher owned. Phone 
743-5256 (Mill Bay) or 386-3495 (Victoria). 
Summer or winter. Book early. 
Eagle's View Bed & Breakfast. Modern 
home, 5 min. from golf and O'Keefe Ranch. 
Rates: $25(S). $40(D), RR 7(6-22), Vernon 
VIT 7Z3. 
Apartment in Spain:-2 bdrm. furnished in 
sunny Malaga, short or long temi rental. 
Phone 876-4383 or write Mrs. A. Segura, 745 
W. 26 Ave.. Vancouver V5Z 2E7. 
Puerto Vallarta - Mexico. Time share at 
Ocho Cascadas, 5 star accommodation. One 
week. July 13-20. Own personal Jacuzzi and 
maid service with private cook. Call collect 
(604) 858-3467. 
Great Britain car rentals. We ofi'er competi
tive pricing with a wide range of vehicles 
- unlimited mileage servicing Gatv^'ick. 
Heathrow and Prestwick airports. Sovereign 
International Touring Agents Ltd, toll free 
1-800-661-1611. 
Summer Cruise - 7 days on Bermuda 
Star, Montreal to New York, July 
29-Aug. 5. visiting Quebec City, RE.l., Sydney, 
Provincetown. $891 Cdn. per person (2 
sharing) plus air arrangements you request. 
Montreal and New York stays avail. Fly 
when you please. Details from NEWORLD 
922-0422 (collect). 
Christmas Cruise - 7 days on the Constitu
tion visiting the fabulous islands of Hawaii. 
Special Christmas programs. Includes airfare 
from Vancouver, transfers, 2 nights in 1st 
class hotel in Waikiki (if booked by June 24). 
and 7-day cruise visiting Maui., Hawaii. 
Kauai, and Oahu. Cmise includes all meals and 
entertainment. Cabins from $1599 Cdn. per 
person (2 sharing). 3rd and 4th berths avail, 
in some cabins. Details from NEWORLD 
922-0422 (collect). 

REUNIONS/RETIREMENTS 
ZS-year Reunion. Leigh Elcm. School, Coq
uitlam. June 2, 1989, 7:00 to 10:00 p.m. 
Fee $6.00. Pre-regisier as space is limited. For 
more information please call 941-8661 or 
464-9418. 
30-year Reunion (1959-89), Saseenos Elem. 
School, Sooke. Open House Friday May 
19 1:00 to 4:00 p.m. and .Saturday May 20 
11:00 a.m. to 1:00 p.m. For information 
please call judy jamieson 642-5755. 
Retirement Tea for Leslie MacLean. Thurs
day June 1. 1989, 4:00 to 7:00 p.m. Hen
derson Annex, School Gym, 801 E. 54 Ave.. 
Vancouver V5X 1L8. RSVP by May 16, 
phone 321-0515. 

FOR SALE 

Reasonably priced Apple II educational 
software for elementary and jr. and sr. 
high school applications. Less than $1/ 
program. Schools, computer clubs, home 
CAl, computer labs. Public domain - not copy
protected. Make your own copies. Catalog: 
$1 (refundable on first order), stamped enve
lope. 10% educators' discount. IBM-com
patible educational software also available. 
Contact: Educational Software. Box 777, 
Breton. Alta TOC OPO. 
Parachutes - We have a limited supply of 24' 
parachutes at $149.95. 28' parachutes at 
$210, and 35' parachutes at $239. In PE 
classes they are an interesting way to 
encourage co-operative play and develop phys
ical fitness, particularly hands, arms and 
shoulders. We have a pamphlet on parachute 
activities available for a $2 handling charge 
(free with parachute). We also have BIG BOOK 
EASELS for the primary Big Books. They 
are $69.95 with a green, magnetic chalkboard. 
Brown chalkboard available for $10 extra. 
They have a removable ledge to allow charts 
to be hung, with a tackboard on back. Send 
for Information. Also available: magnifying 
glasses $.99 or 12 for $10. VHS video tape 
$3.50, audio cassette tape 3-60 min. for $1. 
Contact Alder Distributing, 2599 - 160 St., 
Surrey BC V4B 4Z5. Phone 536-7773. 
Sunnyside of Big Shuswap Lake, 1 acre with 
240' lake frontage. Can be stata title div
ided. Contact 525-1301 or (604) 372-9662. 

MISCELLANEOUS 

Summer at the Lake! Enjoy your summer on 
a waterfront lot at Home Lake near Quali
cum Beach. Vancouver Island. Five-year re
newable agreement. Sites suitable for cabin, 
trailer or tent. For more information contact: 
Texada Logging Ltd., 2 - 804 Broughton 
St., Victoria. BC V8W 1E4. Phone 382 7522. 
Art Therapy as a Career. The Vancouver Art 
Therapy Instinite can accommodate its two-
year graduate level training program to people 
who are working full time. Please enquire: 
Vancouver Art Therapy Institute. 335-1425 
Marine Drive, West Vancouver V7T 1B9. 
Phone 926-9381. 
Extra vacation income or possible career 
change? 20% of the people now earning 
over $100.000/year in our 12-year old inter
national company are ex-teachers and 
coaches. Contact Mr. Otto, 524-0415 (Van). 
Namral business oppormnity. Benefit, as a 
consumer or distributor, from this mineral 
preparation/botannical extract. Make an impact 
on your life and start an at-home business 
this summer through your personal network. 
Ideal for teachers and spouses with entre
preneurial spirit. Do something for yourself 
and others. Phone Phil (604) 683-4932. or 
write RO. Box 46709, Station G. Vancouver. 
BC V6R 4K8. 
Business Education Teachers - If you are 
thinking about early retirement or taking 
an extended leave of absence and if you arc 
interested in quality training related to the 
use of business computers by companies and 
government offices, you should give me a 
call. I am looking for a partner for a small 
business venture that will provide person
alized and quality training services in the Van
couver area. You can reach me at (604) 
683-7219 or 7216 or write to ASK Enterprises, 
c/o R. Gagnon, 505 - 1950 Robson, Van
couver V6G 1E8. 
Canadian /Vrt Therapy Association and Brit
ish Columbia Art Therapy Association 
Conference. Vancouver, BC. Canada, Septem
ber 15-17. 1989. Theme: "Art/Therapy: It's 
Place in the Therapeutic Community." En
quiries: Monica Carpendale, 202 - 2735 E. 
Hastings St., Vancouver V5K 1Z8. Phone: 
(604) 251-3807. 

FOR 
TEACHERS OF: 
Rhys. Ed. 
Exceptional Children 
Drama 
Grades K-7 

FOR 
DEVELOPING: 
Attention Span 
Self-Dlsclpllne 
Listening Skills 
Motor/Perceptual Skills 
Self-Image/Con fiden ce 

SPECIAL 
FEATURES: 
Sctiool Performance 
Equipment Sales 
Classes of 50-100 
Life-time Leisure Skill 

2308 Otter Street, Clearbrook, B.C. V2T 3E4 o Phone: (604) 852-1332 

^ E D U C A T I O N A L . T H E R A P m i C • E N T E R T A I N I N ( ? 

D A N C O L E D U C A T I O N A L 
SERVICES 

Data d i s k s for S o c i a l S t u d i e s 
t e a c h e r s (test & l e s s o n banks ) 
S .S . 8, 9, 10, 11 W C n . 12 

Simplify the preparation of your final exams 

12313 Greenweil St. Maple Ridge, B.C. V2X7J1 P h . 463 -3114 

E d u c a t i o n F o r a G l o b a l P e r s p e c t i v e 

C o - o r d i n a t o r 

The G loba l Educat ion Project is being created to explore with teachers and 
their community the meaning of "Educat ion for a G loba l Perspect ive . " The 
project is a imed at providing support for student and teacher deve lopment of 
g lobal perspect ives through curr iculum, and professional development, and 
other activities. The B . C . G loba l Educat ion Project is responsible to a 
management committee made up of representatives from the B C T F , the B . C . 
Schoo l Trustees Assoc ia t ion , the Ministry of Educat ion, B . C . Pr inc ipa ls and 
V ice -Pr inc ipa ls ' Assoc ia t ion , B . C . Assoc ia t ion of S choo l Super intendents , 
non-governmental organizat ions, B . C . universit ies, and the C a n a d i a n 
International Deve lopment Agency (CIDA). 

Qualifications 

The ideal candidate wil l : 
• have a strong commitment to g lobal educat ion. 
• have B . C . teaching exper ience. 
• have a deve loped perspect ive on global educat ion. 
• have highly deve loped co-ordinating, leadership, and interpersonal ski l ls. 
• have the ski l ls to dea l effectively with teachers and the community . 
• have practical exper ience in curr iculum development and professional 

deve lopment. 
• have superior communicat ion skil ls, both written and ora l . 
• be avai lable for travel, evening and weekend work. 

Location 

B . C . T eache rs ' Federat ion offices, 2235 Burrard Street, Vancouver , B . C . 

Salary 

A s determined by qualif ications and exper ience and the col lective agreement 
in force in the schoo l district in which the co-ordinator is currently employed. 

Ju ly 1, 1989 to J u n e 30 , 1990, to be extended to J u n e 30 , 1991, subject to 
funding renewal by C IDA . Written applications with names and addresses of 
three references will be received until a deadl ine of J u n e 15 ,1989 , and shou ld 
be submitted to: Pe rsonne l Department 

B . C . Teachers ' Federat ion 
2235 Burrard Street, Vancouver , B . C . V 6 J 3 H 9 

Appl icat ions may be faxed to 731-4891. Further information is avai lable by 
contact ing L e o n a Dolan at the B C T F . (731-8121 or 1-800-663-9163) 

file:///ferha
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(The Lower Mainland Council of the International Readinj^ Association) 

^ ' L i t e r a c y f o r L i f e " 
Saturday, September 30, 1989, 8:30—3:30 p.m. 

Hyatt Regency Hotel, 655 Burrard Street, Vancouver 

Speakers are Donna Aivermann, Carl Braun, Jerome Harste, 
Gordon Wells, and Rebekah Caplan. 

Carl Braiin, Jerorne Harsle, and Gordon Wells were popular presenters at the 1986 Transmounlain 
Regional Conference at UBC. This is the first opportunity we will have to hear Donna Alvermann and 
Rebekah Caplan in Vancouver. Participants will choose two sessions to attend. 

Cost is $50 for LOMCHRA members and full lime students, $55 fornon-members before June 15. After 
June 15, cost is $60. Deadline is September 8,1989. Please note there can be no refunds guaranteed after 
September 8,1989 due to this being a meal function. 

Please send registrations and cheques payable to LOMCIRA to 
2229 Stephens Street, Vancouver, BC V6K 3W5 

WM mm 

Complete sailing expeditions from only $1595 
All inclusive from Sandspit QCi. 

E C O S U M M E R 

E X P E D I T I O N S 

1516-T Duranleau St.. Vancouver. V6H 384 
Call Collect: (604) 669-9491 

V 

• » • 

Complele wilderness expeditions from only $900. 
All inclusive from Whitehorse. 

E C O S U M M E R 

E X P E D I T I O N S 

1516-T Duranleau St., Vancouver, V6H 354 
Call Collect: (604) 669-9491 

L a n g u a g e P r o g r a m s & S e r v i c e s 
C e n t r e f o r C o n t i n u i n g E d u c a t i o n 

F R E N C H U B C 

t J i d P A N E S E 

C H I N E S E 
Japanese/Chinese 
Immersion 
Weekend at 
Whistler 
May 20-22, July 21-23 

Bursaries Available for 
Summer Language Programs 

French Immersion Programs in 
Montreal, Whistler and at U B C 

Japanese and Chinese Intensive 
Conversational Courses at U B C 

Phone 2 2 2 - 5 2 2 7 

Feuerstein's Instrumental 
Enrichment (FIE) L 1 

Feuerstein's Instrumental Enrichment (FIE) program is a three year 
cognitive intervention program for older children which can dramati
cally improve overall intellectual functioning. 

This program has been used with students from 10 to adulthood in 
special, regular and gifted programs. It has demonstrated impact on 
the cognitive development of low-achieving students even after they 
have reached adolescence. Significant improvements have occurred 
in academic achievement, scholastic aptitude and positive, produc
tive classroom behaviors. 

Date August 14-18,1989 

Time 09:00-16:00 

Place 

Workshop leaders 

Lord Byng Secondary, 3939 West 16th 
Avenue, Vancouver, B C 224^321 

Lorna Williams, Native Indian Education 
Specialist, V S B . Patrick Maxcy, Native I r i ian 
Education Itinerant Teacher, V S B 

Cost $3(X)-covers workshop materials, teacher 
manual, lunch 

Enrollment 40 

For further information Call or write: 
Lorna Williams, c/o 1595 West 10th Avenue, 
Vancouver, B C V6J 1Z8. 731-1131 local 302 
before June 30, 1989. 

PROVINCIAL INTERMEDIATE TEACHERS'ASSOCIATIONpret Jit.. 

Challenge '89 

E 

October 19 - 21, 1989 

Langley, B.C. 
FEATURES: 

• Major Keynote: Stephen Lewis 
• Workshops for c l a s s room teachers, 

special educators, counsel lors. . . 
• Senior authors of reading programs 
• New directions in curr iculum 
• Chal lenges of the 1990's 

Watch for registration packages; arriving, mid May 
More information? Contact: George Gray, 530-4101 

- . J- . <r .'-..-it- .* 

FOR YOUR CLASSROOM VIDEO LIBRARY 

To order: Send the form below, 
or write to: 

Images and Meaning 
Marketing, D-5 
National Film Board of Canada P.O. Box 6100, Station A Montreal, Quebec H3C 3H5 

C 0186 147 ihr. 45 mm 

An anthology of nine National Film Board productions 
to spark discussion and learning in media literacy and 
communication arts courses. 

Zea A beautiful experience in how we struggle to draw meaning from chaos 

Street Kids An unusual treatment of a pressing social problem. Springboard 
to a discussion on how "truth" is created in film. 

Elephantrio Animation, Rich in symbolism, suspense, and the portrayal of 
human foibles. 

Nails Lyrical and provocative. Beauty is where you find it and where you 
make it. 

Aloud/Bagatelle Impressionistic, evocative, and didactic all at once, this 
"experimental" work invites both playful and sober responses. 

Return to Dresden Documentary at its best Shows the power editing has to 
i elicit emotions and open perceptions. 

The Age of Invention A cine-poem that juxtaposes the inevitable torrent of 
history with poignant images of individuals caught in its flow. 

Ashes of Doom Satire in the service of society. Two minutes of delightful 
propaganda. 

Debts An austere and economical rendering of a classic theme — the 
struggle for survival. Compare it with The Grapes of Wratfil 

r 
IMAGES AND MEANING ORDER FORM 

rwlsh to buy Images and Meaning (C 0186 147) on: 

1/2" VHS $89.95- N'dfne (please print) 

1/2" Beta $89.95-
Position 

3/4" U-Matic $200,00-

rwlsh to pay by: 
cheque 
(payable to the Receiver General for Canada). 

plus f o v . o c ' d l 1,1. .1 a p p i , a t i p 
School Boafd or Association 

No Slrse!. Avenue. B!vd 

MasterCard 
Expiry Date 

City Province Postal Code 

Telephone 

Signature 

Visa # , 
Expiry Date i L L__J 
or 

My purchase order is enclosed. Piease return to: Images and Meaning 
Marketing, D-5 

I am interested in making multiple copies of Images and National Film Board of Canada 
"—' • P.O. Box 6100, Station A Montreal, Quebec 

H3C 3H5 

. =7 . - . - .w w ^ . w o v^i f f r i a t y c ^ o a u L Meaning with an NFB Electronic Reproduction Licence. 
(An NFB representative in your area will contact you.) 

Use our 10 Month Payment Plan 
and take a Summer Vacatio.i 
from Loan Pay me 

H y 
\ 

T O L L F R E E 1-800-66:1-3345 

^ 1 

OAKRIDGE BRANCH 
5594 c:ambif Street 

Vancouver. B.C. V5Z 3Y5 
Telephone 32i-6655 

SURREY BRANCH 
96-i8-I2« Street 

Surrey, B.C. V3T 2X9 
Telephone 581-9828 

BURNABY BRANCH 
4162 Norland Street 

Burnaby, B.C. V5C, 3S8 
Telephone 294-5106 

VICTORIA BRANCH 
3055A Scott Street 

Victoria. B.C. VSR 4J9 
Telephone 595-5151 

DUNBAR BRANCH 
4445 Dunbar Street 

Vancouver, B.C. V6S 2C;4 
Telephone 224-2364 

TCU INSURANCE AGENCIES LTD. 
5594 Cambie Street 

Vancouver, B.C. V5Z 3Y5 
Telephone 324-6655 

r 

WE MAKE COIVIPUTER PURCHASING AFFORDABLE AND FLEXIBLE-
Newsweek 

TIME 
People 

RtADtR'SDlGf̂ Sl 

104 104.00 68.00 
52 51.48 35.80 

104 92.56 71.60 
52 66.04 3128 
39 49.53 24.96 
52 91.00 45.50 
12 23.46 16.46 

Chatelaine 12 17.00 laSO 
Financial Post daily (Mtl, Ott, Tor, Ed, Cal, 

—> 260 104.00 52.00 
weekly (elsewhere) 52 39.95 19.95 

Financial Times 52 35.00 laoO 
Discover tvtagazine 12 40.30 22.75 
Equinox 6 19.98 19.98 
Sports Illustrated 10 13.90 a88 
Sports Illustrated 54 75.06 75.06 
A- (Apple Comp.) 12 32.18 20.76 
Baseball Digest 10 27.26 23.36 
Byte fyiagazine 14 42.30 35.25 
Canadian Business 12 28,00 laOO 
Cdn Geographic 6 20.75 1&75 
Canadian Workshop 12 23,95 19.95 
Canadian Yachting 12 27.00 20.25 
Car & Driver 12 34.16 27.30 
Chatelaine (frang.) 12 17,00 13.50 
Compute l\/1agazine 12 39.00 26.52 
Consumer Reports 12 31,20 31.20 
Cycle C a n a d a 10 19.95 19.95 
Cycle World 12 23.13 14.26 
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Mail To: 
Canadian Educational 
Subscriptions 
5371 Brodeur. Montreal. RQ. 
H4A1J2 Tel: (514) 482-^980 

Economist 
Field & Stream 
Flare 
ames Mag 
Golf Digest 
Harrowsmith 

51 127.50 
12 27.30 

18.00 
32.60 
33.72 
17.98 

12 
12 
12 
6 

Incider (computers) 12 42.67 
Instructor 9 32.94 
L'actualite 12 17.00 

[] Ladies'Home JrnI 12 36.40 
[] Learning '89 9 28.60 
p Omni 12 44.20 
[] Outdoor Canada 9 24.00 
• Parents 12 32.94 
[] Prevention 12 19.97 
[] Road And Track 12 31.12 
p Rolling Stone 26 49.96 
[] Runner's World 12 29.00 
[] Saturday Night 12 28.00 
[] Scientific American 12 42.90 
[] Selection 12 23.46 
[] Seventeen 12 33.80 
[] Small Business 12 20.00 
Q Tennis Magazine 12 31.12 
[] Teaching&Computers 8 37.63 
[] Young Miss 12 23.40 
[] 
[] 

78.00 
16.86 
14.00 
30.25 
23.37 
17.98 
41.56 
22.10 
13.50 
25.96 
16.90 
33.75 
22.00 
25.95 
19.97 
22.09 
40.23 
17.97 
22.00 
37.66 
16.46 
33.80 
18.00 
19.46 
37.63 
13.35 
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Allow 6-12 weeks for start of new subscription. 
Orders must be paid within 30 days of invoice. 
Rates and offers subject to change without notice. 

[] Payment enclosed $_ 

Make Cheques payable to Canadian Educational 
Subscriptions 
[] Bjll me later 

Card #. 

E.xpiry Date 
o n C a r d . 

Signature: 

[] Mr [] Miss [] Mrs [] Ms. 

Home Address 
City 

_Apt. #. 

[] Teacher []Administrator at: 

[] Send me a more complete list 

Prov. .Postal Code. 

N a m e of your school 

4-12-32 

Laser 128 
Apple-compatible 

$9.22/wK 

Datatrain DPC1000 
IBM-compatible XT 

$13.83/WK 

Macintosh Plus 
(rental) 

$41.54/WK 

• weekly payments OAC. PST extra 
AFFORDABLE mmmmmmmm^mm^xm^m^^^^^^m 
* Low, low installment purchasing means you can buy now. 
* Ctioose a rental option for stiort-term trial. 
* 100% ot rental payments applied to purctiase if you rent & buy. 

* Buy-back option: buy at ttie best price and still tiave ttie option to return for full refund less 
rental equivalent. 

* Trade or upgrade systems after 3 months. 
* Revolving credit available for super-easy purchasing and payments. 

SCHOOL BONUS ^^m^mm^mmmmmm^mmm^mmmm^m 
Strachan Computers offers schools a $20 software voucher for each system purchased or 
rented through the student computer plan. 

COMPUTERS & MUSIC mmmm^^^^mmmmmm^^^j^^ 
Our student computer plan is modelled on the highly succesful rent-and-buy band instru
ments program. We take the risk out of computer purchase by making it and flexible. 

100% B.C. OWN ED AND OPERATED y 

1445 MAIN S T R E E T , NORTH V A N C O U V E R , B.C. V 7 J 1 C 9 
MON-SAT to ajn.-6p;m; 984-6500 FAX: 984-̂ ^ 



by Janet Arnsden 

rojc'ct TEAMS," explains 
co-leader Doreen Arniitage, "is teachers 
helping each other to help children with 
learning and behavior problems within the 
classroom." Classroom teachers are 
experts in education, specialists in the 
whole child. Research indicates that 
teachers prefer to teach children with 
problems in their own classrooms, but 
often refer the children for special educa
tion services because they are over
whelmed. 

Project T E A M S (Teaming for Educa
tional Alternatives, Modifications, and 
Strategies) is centred on the teacher assis
tance team. The teacher taps a power
ful resource: the collective expertise of 
experienced classroom teachers. 

"What we're getting out of this is an 
appreciation of each other's strengths 
and a team spirit," says Kevin O'Mal ley , 
pr inc ipal of Carnarvon Elementary 
School. 

Project T E A M S was born out of neces
sity In the fall of 1987, Dr. Jean Moore, 
director of student services at the Vancou
ver School Board , faced a cr is is i n 
referrals to special educarion. More than 
ISO children were wairing for special-
class placement. Dr. Moore asked Doreen 
Aj-mitage and Veronica Hooker to 
find a long-temi solurion. The two looked 
outward and found that special educa
tors throughout the continent shared tiieir 
concerns about mounting referrals. 

Armitage and Hooker found that much 
of the research questioned the effec-
riveness of pull-out programs. They were 
aware that even the most sk i l l ed 
special-class teacher could not remove the 
stigma of special-class placement. This 
insight was confirmed by a large body of 
evidence supporting the regular class 
as the best environment for most children 
wi th mild learning problems. 

Hooker says they knew that "there are 
lots of kids who faU behind for reasons 
other than learning disabilities." A s many 
as 70-85% of children referred for spe
cial education do not have learning hand
icaps but are "curriculum casualties," 
victims of a mismatch between their basic 
skills and the level of instruction in the 
classroom. Once this mismatch is el imi
nated by teaching the unknown con
cepts or by matching the instruction and 
materials to the children's levels, the 
progress of the children accelerates, and 
they are able to catch up to their peers. 

To help teachers determine whether 
children wi th learning problems are 
curr iculum casualties, educators have 
developed various approaches for inter
vening before referral for special education 
serxices. Amiitage and Hooker exam
ined interventions and found Chalfant. 
Pysh, and Moulirie's Teaciicr-Assis
tance-Team (TAT) model (1979) the most 
suitable for Vancouver's needs. 

Teacher-assistance teams 
The TAT model assumes that classroom 

teachers have an enormous repenoire 
of skills and knowledge and that teachers 
can solve more problems working 
together than working alone. Hooker and 
Arniiiage took the TAI' nmdel, added 
in-ser'vice education on learning strategies 
and cuniculum-based assessment, and 
Projecl TLA .MS was born. 
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Above: Elizabeth Smith, at Southlands Elementary School is using a learning 
strategy with a small group of students. 
Below: TeacheK Candice Hunter (far left), meets with Carleton Elementary School 
teaching assistance team, (left to right sitting) Joanne Dobbin, George Pre
vost, and Elaine Chapman, while Learning Assistance Teacher, Larry Purss 
(standing) looks on. Photos courtesy of Vancouver School District 

In June 1988, Armitage and Hooker 
introduced the teacher-assistance-
teams model to the staffs of four elemen
tary schools: Carleton, Carnarvon, Sel
k i rk , and Southlands. The staffs then 
selected TATs composed of three expe
rienced classroom teachers who had good 
communication skills and were com
mitted to supporting their fellow teachers. 
Their major responsibility was to help 
their colleagues individualize instruction 
to meet the needs of any child - nor
mal, gifted or handicapped - not neces
sarily to reduce referral rates. 

The TAT process is initiated by a writ
ten referral. Members o f the team 
review the referral using a set procedure 
and note points that require elabora
tion. A team member meets wi th the 
teacher to obtain the additional infor
mation and they schedule a TAT meeting. 
These preliminary steps streamline the 
process so that the actual meeting can be 
completed within 30 minutes. The six-
stage problem-solving meeting includes 
c lar i fy ing the problem(s), sett ing 
achievable goals, brainstonning solutions, 
selecting solution(s), planning imple
mentation, and establ ishing follow-up 
procedures. 

Advantages of the TAT model 
Sonia Hutson, vice-principal at Carie-

ton, went lo the TAT with concerns 
about a student who had problems with 
completing assignments and focussing 
during lessons. "Before the TAT meeting, 
I felt discouraged because his efforts 
were so inconsistent. After the meeting, I 
felt optimistic that something could be 
done to improve specific behaviors," says 
Hutson. 

"The meeting helped clarify the problem 
and develop simple attainable goals 
that 1 wanted to meet with this child. 
After a brainstorming session, I chose 
several strategies that I put into action. 
This student's attitude has definitely 
improved. 1 often discuss his progress 
wi th the members of the TAT, who 
continue to be a support network." 

The benefits of TAT reach beyond the 
referring teacher and the child referred. 
George Prevost, classroom teacher and 
TAT leader at Carieton, points out that 
the teacher assistance team members 
enjoy the process. The problems 
brought to the TAT are ones that every 
member can identify with. "I've learned 
a lot of useful strategies out of this for 
my own classroom," says Prevost. 

"The advantages of the TAT model," 
exp la ins Se lk i rk pr inc ipa l , D o n 
McLennan , "are that it is .school-based, 
swi f t , pract ical , effective, teacher 
focussed, requires no extra finances or 
outside experts, and is rewarding to 
the staff." 

Staff development 
Staffs of the T E A M S schools got 

together last fall for training in learn
ing strategies, in techniques for making 
the most of instruction in the class
room, and in curriculum-based assess
ment, a method for determining each 
child's readiness level. For Bob Mackay . 
principal of Southlands, "the strongest 
part of the project to date has been the 
in-service education on curr icu lum-
based assessment and learning strategies. 
I've seen teachers use these sk i l l s 
immediately in the classroom." 

The learning-strategies training given 

by Or. Randy Cranston was enthusias
tically received because, as Bob Mackay 
points out, "teachers have to be lar 
more skilled and knowledgeable than ever 
before. We're getting more main-
streaming and more ESL studeius. so 
teachers need strategies that keep the 
whole class involved." Learning strategies 
techniques stich as ".sort and predict" 
are effective ways to structure teaching so 
that it is meaningful to students at 
diverse levels. G lor ia Mar t in , a classroom 
teacher at Selkirk, found that when she 
used these techniques, not only did low-
achieving students participate more 
eagerly, but "rarely have my students 
worked so effectively together and with 
such concentration." 

Dr. James Tucker's workshop on 
curriculum-based assessment s[^arked 
unprecedented co-operat ion between 
teachers and learning assistants. Their 
initial collaboration to search out curricu
lum casualties led to other forms of 
co-operation. Says George Prevost, "1 feel 
that I'm working more closely with the 
learning assistance teacher (LAT). Instead 
of taking three kids to the LAC for 
reading, now the LAT teaches a group of 
10 in my classroom." 

His colleague, LAT Lar ry Purss, says 
this partnership results in "...less isola
tion and more fun. George and I share 
responsibility for problems. Together 
we've developed a strong academic pro 
gram for children at the Grades 3 and 
4 level within the Grade 6 class." 

Kevin O'Malley predicts that "the real 
impact on the role of the specialists is 
that we are going to demand more of 
them. Teachers are going to ask for 
much more specific help. Teachers and 
specialists wi l l work together on an 
equal basis." 

The support of Veronica Hooker and 
Doreen Annitage continues to be a key 
component of Project TEAMS. They spend 
time every week in each of the T E A M S 
schools helping teachers implement the 
TAT process and the new techniques 
they have learned. 

Lessons learned 
As a pilot project. Project T E A M S is a 

test run . Some lessons have been 
learned and a few changes wil l be made 
as the project is expanded. 

Bob Mackay has learned that all staff 
members, not just the TAT members, 
need to be trained in TAT meet ing 
procedure. 

The project leaders anticipated a higher 
number of TAT referrals from class
room teachers in the initial stages. Not all 
staff members have experienced the 
exhilaration of a productive TAT meeting. 
M a r i a Magarre l l , classroom teacher at 
Selkirk, observes, "It's a great thing, but 
it's the time element that I think teach
ers are concerned about." 

George Prevost is a classroom teacher 
who is satisf ied. "For a major 
in-service education thrust, this project 
has been tiie most effective thing I've 
done in my 14 years of teaching in 
Vancouver." 

The promise of Project T E A M S is two
fold. It offers students the opportimity 
to learn at their optimum levels, and it 
gives teachers access to the most pow
erful support system avai lable : their 
colleagues. 

A bibliography is available on request. 

Janet Amsden is a learning-assistance 
teacher currently studying at UBC and 
serving as an intern to Dr Jean Moore, 
director of student services at the Van
couver School Boards 


