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TEACHERS TACKLE POVERTY 
by Judith TUrner 

r.;.:.... overty is a word that takes visual 
shape in the mind's eye. Poverty is the 
urchin of Charles Dickens, or the poor but 
proud heroine of Louisa May Alcott. Pov
erty is the face on the 10 o'clock news. 
Poverty is the man or woman behind the 
shopping cart that holds salvage from gar
bage bins. Poverty is also in the class pic
ture or on the playground of our school. 

In short, the victims of poverty are not 
only the unemployed but also the under
employed and underpaid, the victims of a 
changing economic and social stmcture. 
The children of poverty are a poignant 
reminder of parents' helplessness in a 
world over which they have litde control. 

According to Statistics Canada, in 1986 
more than one million children were grow
ing up in poverty. The number has likely 
not decreased since then. Every teacher 
reading this can probably think of at least 
one child who fits into that statistic. 

Noel Herron, a Vancouver administra
tor, is an advocate for such children. A 
typical child, says Herron, comes from a 
family whose income is close to or below 
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the poverty line. Both parents may be 
employed. If the child is from a 
single-parent family, the family head will 
be the woman. The majority of the fami
lies are immigrants. The average number 
of children per family is three. 

These are the working poor, people who 
cannot earn enough money to su'̂ jport 
their families. These are the families who 
slip through the social-assistance net, 
who are ineligible for welfare benefits, 
who pay a disproportionately large chunk 
of their income for housing, who cannot 
afford daycare. These are the parents for 
whom sickness, either their own or their 
children's, is disaster. Illness means loss 
of time from work, loss of wages. 

increased medical costs - and overall, the 
prospect of perpetual health problems. 

A single mother bears the additional 
burden of isolation. And in any 
household, if your overwhelming preoccu
pation is making a living, getting by at a 
subsistence level, you have little time or 
energy to foster the intellectual and social 
development of your children. "Single 
mom.s are the ones affected [by poverty] 
m.ost severely," says Herron, "and if they 
live in the inner city, they face additional 
problems of aging, housing, the absence 
of playgrounds, and a continual concern 
for their children in a neighborhood 
plagued by prostitution and drugs." 

One school district 
responds: 
Vancouver's Inner 
Cit^ Schools 
Project 

The Inner City Schools Project 
established school-based teams and pro
grams in four .schools (1988-89) with an 
additional three slated for 1989-90. Lan-

See "Poverty"page 3 



1 am very frustrated by a group within 
our union/federation who seem to 
demand that we ostracize our administra
tor colleagues who choose to continue to 
be part of our federation. 

Last year, I lost two of my peace-
associate colleagues, who were no longer 
welcome as PD associates because they 
are administrative officers. The fee for 
Affiliate Administrative Membership has 
been raised from $40 to $100. A hard
working member of my PSA executive 
finds it difficult to pay such high fees 
to volunteer his services. 

1 believe the fee increase discourages 
the type of respect and dialogue that I 
feel is necessary to foster teamwork at 
the school level, where we live together 
day-by-day. 
Beverly Davis 
B.C. Teachers of Peace and 
Global Education 
Victoria 

Teacher reaches 
Manitoba 

Congratulations on a fine, fine profes
sional newsmagazine! Not only is it visu
ally appealing; the quality of the news/ 
articles in it is extremely high indeed! An 
exemplar for teacher professional societies/ 
federations in Canada. 
Thomas Chan 
Winnipeg, Manitoba 

Write to Us 

hack! 
Teacher will be published seven times this 
year. Copy and advertising deadlines for the 
remaining issues are-. September 15 (October), 
October 20 (November), December 8 
(January), Febraaiy 2 (March), March 16 
(April), April 27 (Mqy I June). 

Roger Albert (Critical Thinking in 
Schools, Teacher, May/lune 1989) 
suggests that formidable difficulties in 
introducing critical thinking to the class
room result from the desire of teachers 
and employers for control. I believe that 
critical thinking is compatible with these 
needs and can be introduced into class
rooms quite easily if we take a more 
positive view. Critical thinking need not 
create people so independent they reject 
everyone else's arguments in favor of 
their own, disrtipting the classroom or 
the workplace. 

Critical thinking is simply good reason
ing, used for understanding why others 
say what they do, for recognizing options 
and alternatives, and for working to cre
ate a consensus out of differing views. 
Seen in this light, it is a positive, 
co-operative, constructive endeavor that 
works as well in Albert's example of a 
"fast-food-restaurant kitchen" as it does 
for an independent leader - it does not 
threaten legitimate authority. 

Our general reluctance to introduce 
more critical thinking in the classroom 
may be due not to a system-wide prefer
ence for uncritical thinking, as Albert sug
gests, but to a practical difficulty less eas
ily blamed on others. We don't know how 
to get started. If we tiy to pull students 
away from memorizing and drop them 
headfirst into critical thinking without 
adequate preparation, we're likely to dis
courage ourselves, and them, very quickly. 
("Right, class, forget the vocabulary lists; 
we're going to have a debate on the mean
ing of life instead!") 

We can make a comfortable transition 
into a teaching style that encourages crit
ical thinking and still maintain order in 
the classroom, if we focus first on activi
ties that prepare smdents to hear and 
offer ideas, and to recognize their value. 
Initially we enable every member of the 
class to be heard with respect (teacher 
included) by using listening games, small-
group co-operative tasks, brainstorming, 
and any other activity where contribu
tions are welcomed and considered fairly. 
We should give students frequent practice 
in making their own choices wherever 
possible: for example, where to sit, which 
book to use, which topic to pick, or whom 
to work with. Students who become used 
to thinking about choices on small mat
ters are better prepared to make choices, 
and take responsibility for them, on larger 
matters of opinion and theory, without 
jeopardizing the teacher's managem.ent of 
the learning situation. 

I do agree with Albert on one point: 
"consider looking into" the B.C. Associa
tion for Critical Thinking Instruction and 
Research (ACTIRBC). The present member
ship includes many people who have 
taught critical thinking and wish to deal 
more effectively with the difficulties. We 
welcome inquiries and suggestions from 
teachers, and we're gathering resources to 
help instructors at all levels. Comments, 
questions, and membership enquiries can 
be directed to me at the address below, or 
to the president. Dr. Mark Battersby, 
Capilano College, North Vancouver. 
Moira Gutteridge 
Secretary, ACTIR(BC) 
do Fraser Valley College, 33844 King 
Road RR. #2 Abbotsford, BC V2S4N2 

T h e M i n i s t e r , H o n o u r a b l e 
T o n y B r u m m e t , r e p l i e s 

1 v^as surprised at the inaccuracies in 
the article by Leslie Savage, "Catching Up 
with the Kids" in your May/June issue of 
Teacher, and 1 fee! obliged to correct some 
impressions your readers might form from 
this. 

On the front page, you headline the 
comment "Recent allocations of provincial 
technology funds seem determined to 
keep B.C. firmly anchored in the past." 
That is not correct, and not substanriated 
by the facts. We are moving as quickly as 
possible, with school districts, to provide 
computer hardware, software, teacher 
training, and applied research. 

Ms. Savage points out that the B.C. 
governm.ent put $6.83 million from the 
Fund for Excellence in 1986-87, but 
must not have been aware of the $ 19 
million which went into computers from 
that .same fund the year before. In 1988, 
we embarked on a five-year program of 
$15 million per year for computer tech
nology in the school system. In 1989, we 
Increased the year-two amount from $16 
million to $20 million to fund the moni
toring equipment. The article suggests the 
monitoring equipment funds were taken 

from the regular funds, which is not the 
case. 

Later in the article, Ms. Savage states, 
"but at the proposed ratio of 1:56 com
puters per child in B.C." The actual ratio 
in B.C. is now estimated at 1:16, and 
when the 1989 funding has been 
expended, it will be at 1:13. This ratio 
reflects both ministry and local 
school-district commitments to education 
computer technology in our schools. 

The ministry commitment to more com
puters, more software, and more teacher 
training will continue. 

I hope you will see fit to inform your 
readers by means of this letter. 

S a v a g e h a s a s e c o n d l o o k 

I am surprised at the Honourable Min
ister's accusation of inaccuracies in my 
article, as the data presented in my anal
ysis of education spending on computer 
technology derives directly from docu
ments provided by officials in the Minis
try of Education in April 1989. 

I enclose for your files the document 
forwarded to me by Technology Program 
officials on April 17, entitled Technology 
Program 1989-90 Year 2 Funding to 
School Districts. The document begins: 

"At this time, approximately $16.0 mil
lion is allocated to school districts and 
independent schools for monitoring of 
student performance, and for instruc
tional uses. School districts will receive 
$15.2 million to fund the purchase of 
hardware and software, and to facili
tate staff inservice. In addition, $0.8 
million will be made available to inde
pendent schools. This represents a 
substantial increase over 1988/1989 
funding to districts." 
If the ministry has increased the year 

two amount from $16 to $20 million 
since April, in order to fund the monitor
ing program without taking funds away 
from the basic technology program goals 
of providing computers for schools, so 
much the better, although the rationale 
for the monitoring program still escapes 
me. At the rime the article was written in 
April, however, the infonnation provided 
by the ministry made it clear that $5.6 
million was to be taken from the $15.2 
million allocated to school districts for the 
whole program. The wording of the docu
ment seems unequivocal, and is supple

mented by a circle graph to prove the 
point. 

As I mentioned in the article, the ratio 
of one computer to every 16 kids was 
proposed as a goal by the BCTF l^sk 
Force on Microtechnology. 1 would be 
delighted if B.C. schools had reached that 
goal. But the ministry's Technology Pro
gram Year 2 document states, on page 2, 
that "...for each student enroled in Grades 
8 through 12, districts are allocated the 
equivalent of one computer for each 56 
students." 

This seems straightforward enough, but 
the possibility of misinterpretation is ever-
present. Are there sufficient computers per 
child in the elementary grades to shift the 
total school population ratio of computers 
for kids from 1:56 to 1:16? This would 
be terrific news, and if it's true 1 wish I'd 
known about it. If the ministry has access 
to infonnation demonstrating a 1:16 ratio, 
why was it not included in the Technology 
Program Year 2 funding report? 

The Ministry of Educadon Annual 
Report for 1986-87 states that $19.4 mil
lion from the Fund for Excellence was 
allocated to computer technology. My 
understanding is that school boards were 
requested to submit proposals for projects 
to increase access to computers, and that 
many did so and were funded. But to my 
mind there is clearly a difference between 
ad hoc funding from the Fund for Excel
lence, and program funding which recog
nizes an on-going need. One of the min
ister's victories has been to secure the 
technology program as a substantial and 
specific funding area, for which he 
deserves congratulations. 

Finally, the Honourable Minister 
contests my statement that a $6 million 
expenditure on a high-tech monitoring 
system keeps B.C. "anchored in the past." 
Given the urgent need for computers for 
kids in schools, and the lack of clarity 
about the rationale for a monitoring pro
gram, 1 will stick on this point. Perhaps 
the final word is up to your readers. 
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P o v e r t y from page 1 

guage development and the enhancement 
of self-concept are the two major goals of 
the project. The four project teachers who 
acted as overall co-ordinaiors in the first 
year were Kathy Pickford (Britannia), 
Pam Proctor (Grandview), june Williams 
(Queen Alexandra), and Mik i Maeba 
(Seymour). Project teachers work Vv'ith 
school stall team members lo share 
resources and activities within the project 
room, the classroom, and the school, and 
with parents. Emphasis is on the team -
on collaborative goal setting and planning, 
on developing school policy, on imple
menting appropriate strategies in curricu
lum, on arranging professional-develop
ment activities, and on pursuing a host 
of other responsibilities. As well as 
working within their particular schools, 
the project teachers develop parent and 
community programs and co-ordinate the 
work of the project team and the schools 
involved. 

Along with the classroom teachers in 
each school, support personnel include 
child-care workers, neighborhood assis
tants, primary-years staff assistants, area 
counsellors, and native Indian cultural-
enrichment workers. Programs include 
pre-kindergartens, all-day kindergartens, 
subsidized meal service, the Anchor proj
ect (a UBC-designed video/parent-re
sponse communications endeavor), and 
health services carried out by community 
health nurses. 

Miki Maeba, the project teacher at Sey
mour School, speaks enthusiastically of 
the first year. For most of her children 
English is a second language. One of 
Maeba's goals is to make parents feel 
more comfortable in coming to the school. 
She spends two hours a week at the 
neighborhood community centre teaching 
English to the parents of Seymour 
children. She strongly emphasizes the 
importance of the bond between home 
and school, of encouraging parents to see 
their efforts and those of the school as 
complementary, of honoring what parents 
feel and say. 

"Generally," she says, "kids don't have 
the background of experiences that our 
middle-class curriculum sets forth." For 
instance, these kids don't get the field 
trips or holidays, the exposure to middle-
class culture. Teachers must validate the 
experiences that these children do have, 
she concludes. These are the lives they 
have, and they need to be accepted and 
respected. 

The project teacher, a child-care coun
sellor, and a native Indian cultural enrich
ment worker are three key team person
nel operating the Seymour project room. 

One of the most rewarding aspects of 
Miki Maeba's involvement in the project 
is the kaleidoscope of perspectives on 
individual children. "It is easier to see kids 
in a good light," she remarks, "and easier 
to convey that message from the project 
room to the classroom teacher. Kids 
behave differently in a classroom, and 
because the teacher has to work with the 
whole class as well as with individuals, it 
is often easier to think of the child only 

The benefits of a nutritious lunch are shown in thefaces of these Vancouver 
children. Research has shown the correlation between poor nutrition and poor 
performance in school. Kharen mil photo 

as a part of the whole, in some cases a 
disruptive part, rather than as an individ
ual. And when some of the problems that 
beset that child can be attended to, his or 
her ability to co-operate as part of the 
class improves." 

The project room, open to the children 
before school as well as during the day, is 
a secure place. Indeed, children who have 
a reputation for being trouble on the play
ground are reasonable beings in the proj
ect room. Adults are always around, and 
kids can use the opportunity to search 
out the counsellor for a heart-to-heart or 
talk informally with the staff. "We're there 
for the kids," say Maeba simply. 

Does the project alleviate problems that 
poverty creates? It seems so. Caring 
teachers and counsellors, monitored 
health care, access to good foods, commu
nication, and support for parents are all 
visible offshoots. In a report on their first 
year, the project teachers, praising the 
Vancouver School Board for the initiative, 
noted the development of bonds between 
home and school, the enhancement of 
students' self-image, an expansion of 
experiential learning for students, and a 
food program that immediately addresses 
the needs of malnourished children. 

Future reforms 
The B.C. Council for the Family news

letter (Summer 1989) featured "Poverty 
and the Family," noting recommendations 
for reforms: 

• Access to special funds for the 
working poor to help meet medical 
expenses. 

• Enforced spousal and child support. 
• Adequate social-assistance rates. 
• And more liberal guidelines for those 

on social assistance. 
Several studies have shown a statistical 

conelation between poverty and poor diet 
and, in turn, between poor nutrition and 
poor performance in school. 

School food programs are the exception 
in Canada. Compared with children in 
British and American schools, our 
children literally fare poorly. Many teach
ers keep a snack cupboard, and children 
may put lunches on a sharing shelf, but 
these are both volunteer efforts. Needed 
are sustained nutrition programs provid
ing a suitable meal for every child who 
wants one. 

Projects require political will and 
taxpayers' dollars. Moreover, they require 
time and planning. What can boards do? 

What can teachers do? Support within 
the classroom is valuable, just as impor
tant is putting aside the white, middle-
class biases that most of us share, in 
order to understand and honor the vary
ing cultures and facts of existence of 
large numbers of our children. Teachers 
can tackle the issues of children and pov
erty, either as active committee members 
or as informed supporters. In Vancouver, 
a children's advocate has been hired for a 
two-year term, a post created by the 
Mayor's 'msk Force on Children. Number 
one on advocate Rita Chudnovsky's 
agenda is "to increase the availability and 
accessibility of services for children with 
emphasis on gaps in health, mental 
health, multicultural treatment and social 
services." Within the BCTF, the Children's 
Rights Committee lists as its first priority 
for 1989-90, "to identify for the Execu
tive Committee issues related to children 
and poverty and recommend strategies for 
addressing these issues." 

Another source of information is a just-
published study Children, Schools, and 
Poverty by the Canadian Teachers' Feder
ation, available through the BCTE 

No one knows better than a teacher 
poverty's effects - economic, social, emo
tional - on a child's ability to grow. If the 
mandate for public education in this prov
ince is truly "to enable learners to develop 
their individual potential and to acquire 
the knowledge, skills, and attitudes 
needed to contribute to a healthy society 
and a prosperous and sustainable 
economy," then the collective concern of 
educators, parents, taxpayers, and politi
cians must be on the real problems facing 
our children. 

We thank Noel Herron and Miki Maeba 
for their observations and insight. 

References available on request. 
Judith TUmer is an English teacher at 

Cowichan Secondary School in Duncan 

® The income poverty line for a family of 
lour in Vancouver and most of the B.C. 
Lower Mainland in 1989 is $26,619. -
Statistics Canada. 
© Poor children in urban Canada are 
more likely than children of the wealthy 
to die from accidents among older chil
dren and illness among infants. - Statis
tics Canada. 
® Respiratory illness, the third leading 
cause of death of children under five, is 
more common among children of 
low-income finnilies. - Canadian Institute 
of Child Health. 
® School programs are more likely to suc
ceed "if they are well planned and have a 
broad base of support, if they are not 
overly ambitious, if they are ongoing, if 
they incorporate low-income students' val
ues and experiences and if they help dis
advantaged students without attempting 
to change them to fit into existing stnic-
tures." - Children, School and Poverty, 
Canadian Teachers' Feder? Jon, 1989. 
© The proportion of families living below 
the poverty line in B.C. rose from 8.9% to 
13.3% between 1973 and 1986 (the 
sharpest rise in family poverty in Canada). 
~ Canadian Council on Social Develop
ment. 
• The Vancouver School Board uses the 
following seven criteria to identify its 
inner-city schools: family and housing 
characteristics, income assistance levels, 
unemployment and median income data, 
the district's elementary assessment pro
gram (K-Grade 4 data), health concerns, 
pupil mobility, nutrition. 
• "The recent reporting on various ad hoc 
school approaches to giving lunches to 
hungry children demonstrates how 
schools are left with the reality of dealing 
with troubled children when they slip 
through the social services 'safety net.' It 
is simply not possible to ignore the plight 
of these children. Therefore, schools ha^^ 
had to come up with ad hoc measures in 
the absence of a clear policy on what 
schools should be doing within an overall 
government policy on nutrition." - B.C. 
School Trtistees Association brief to the 
provincial government, 1987. 
• "This nation cannot continue to com
pete and prosper in the global arena when 
more than one fifth of our children live in 
poverty and a third grow up in ignorance. 
The nation can ill afford such an 
egregious waste of human resources. 
Allowing this to continue will not only 
impoverish these children, it will impover
ish our nation - culturally, politically, and 
economically." - Children in Need, 1987 
report of the New York-based Committee 
for Economic Development (a group of 
leading American industrialists). 
• "While not all low-income children will 
have difficulty in school, many experience 
less motivation to learn, delayed cognitive 
development, lower achievement, less par
ticipation in extra-curricular activities, dif
ferent types of suident-teacher interaction, 
negative effects of streaming, lower career 
aspirations and expectations, interrupted 
school attendance, lower university atten
dance, an increased risk of illiteracy and 
higher dropout rates." - Children, 
Schools, and Poverty, Canadian Teachers' 
Federation, 1989. 
« 1988 Unemployment levels for B.C. 
regions: Lower Mainland 9.5%, Northern 
B.C. 9.9%, Okanagan 10.7%, Cariboo 
11.0%, Vancouver Island 11.4%, Lillooet 
Thompson 14.1%, Central Kootenay 
14.7%. - Statistics Canada. 

Source: Facts compiled by Noel Herron, 
principal of Lord Strathcona Elementary 
School, Vancouver. 
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by Geoff Hargreaves 
Personally speaking, I'm looking 

forward to another great year. 1 don't 
mean academically 1 gtiess the kids'Il do 
more or less as they always do. No. 1 
mean politically 

You'll probably not believe this, but my 
political successes as a teacher are as 
astonishing as they're consistent. Over the 
last 12 years of teaching, I've probably 
dealt with close to 2,000 students, and 
I'm proud to say that not more than three 
or four of them have ever emerged from 
my classes as convinced anarchists, syn
dicalists, communists, monarchists, 
feudalists, fascists, or tribalists. Year after 
year, they all turn out to favor the status 
quo (plus a bit extra for themselves). It's 
dov/nright uncanny. 

I don't really know how I do it. I never 
took a course in ideological indoctrination, 
or anything even remotely political, for I 
pride myself on being a totally apolitical 
employer's employee. But I still pull it off, 
time after time. 

Of course, I can't claim all the credit. I 
have to admit that I owe a lot to the great 
fans among my students, those 
wholesome, uncomplicated kids with 
whom I chat about hockey and baseball 
and tennis and football and golf and soc
cer and curling and basketball and, in 
moments of radical, devil-may care reck
lessness, professional wrestling. My, do 
we ever have lots to say to each other! 

Great fans are fabulous joiners, so dif
ferent from the peevish, hypercritical lon
ers who just don't know how to have real 
fun. 

A great fan can say "we" in any con
text and sincerely mean it. For example, 
a great fan who's never been within 200 
miles of Calgary and can't skate from one 
end of a hockey arena to the other with
out bruising his bum can say, "We won 
the SUinley Cup last May," and know it's 
taie! 

Fans know they make a difference. 
What would be the point of all those 
sports pages and TV shows if they didn't? 

What I'm getting at is that great fans 
are in favor of groups because it's fun to 
be part of something bigger, and it's nat
ural to be in favor of the group that you're 
part of, just because you're part of it. You 
don't need to intellectualize about that. It's 
obvious. 

And our society's a team, right? 
Not everyone will agree, I suppose. 

There are always the grumblers who've 
never been taught how to surrender them
selves and dwell in friendship with the 
ideological consensus. They get a kinky 
kick out of knocking the team. 

But I don't Vv'ant to sound political. 
That's the whole point. I'm not some 

propaganda hack. I don't have to be. just 
by being myself, I'm doing a fine job of 
seeing that the conditions that produced 
what we have today will be there to pro
duce the same things tomorrow. 

Geoff Hargreaves is a teaclier at 
Cowichan Senior Secondary School in 
Duncan and a member of the Teacher 
newsmagazine advisory board 

KUler phrases 
HOW TO DESTROY IDEAS AND 
CHLOROFORM CREATIVE THINKING 
A swell idea, b u t . . . . 
Let's not step on their toes. 
It won't work. 

Somebody would have suggested it before 
if it were any good. 
It's not in the budget. 
Too modern. 
We've tried that before. 
Too old fashioned. 
We've never done it that way 
Let's discuss it some other time. 
Ŵ e haven't the time. 
You don't understand our problem. 
Too expensive. 
Why start anything now? 

Not ready for it yet. 
We're too big for that. 

Good idea, but our school is different. 
The new teachers won't understand. 
All right in lheor>', but can you put it into 
practice? 

The experienced teachers won't use it. 
What you are really saying i s . . . . 
Too academic. 

Has anyone else ever tried it? 
Too hard to administer. 

It has been the same for twenty years so 
it must be good. 
Too much paper work. 
Too early. 
Let me add to that. 
It's not good enough. 
I just know it won't work. 
There are better ways than that. 
Let's be practical. 
It's against school policy. 
Let's form a committee. 
Who do you think you are? 
Let's shelve it for the time being. 
You haven't considered... . 
It needs more study 

^ .i...™, s^ss, V W' ^ ^ ^ ^ 

by Leslie Savage 
In the current cinema fashion for school 

films. Dead Poets'Society stands out by 
taking us beyond sentimentality and 
social realism to portray issues at the 
heart of the educationl enterprise. It is 
about teaching methods, curriculum, dis
cipline, loyalty, and love. Mainly though, 
this film is about the power that ideas can 
have on young lives. 

Dead Poets'Society proclaims the 
notion that individual autonomy is the 
highest value in life. The question the film 
asks is this: Is the teacher who promotes 
self determination responsible for what 
happens when students try to act on it? 
This film gives an answer, one that will 
provide grist for staffroom mills for 
months ahead. The problem isn't so much 
that it's the wrong answer as that it's the 
wrong question in the first place. 

Dead Poets'Society depicts a New 
England boys' prep school in 1959, an apt 
setting for the conflict between authoritar
ian tradition and the soft radical individ
ualism that infused educational discourse 
from the mid-1960s on. Thomas 
Schulman's script favors the latter, 
couched as a rhetoric of freedom. Peter 
Weir's careful direction makes for a bal
anced contest, however, and never lets us 
forget the strong appeal that tradition can 
wield on young minds .The film's austere 
radiance makes the most of the visual 
and aural appeal of scholastic rituals 
whose attraction is more sensual than 
intellectual. 

Honor, discipline, tradition, excellence, 
are the banners on which Welton Acad
emy builds its daily world. Reverence for 
authority is symbolically invoked in the 
candlelight ceremony in the film's first 
scene, when "the light of knowledge" is 
passed by taper with av/ed humility from 
boy to boy. The dismantling of this rever
ence, and the entry of thought into school 
life, is graphically triggered by the acade
my's new English teacher, John Keating. 
Played with empathy and a tempered 
zaniness by Robin Williams, Keating 
orders a class of senior boys to rip the 
introductory essay, on how to value 
poetry on a numbered grid, out of their 
poetry texts. The boys' hesitation, their 
shock, the real difficulty they have tear
ing pages out of their books, reflect the 
world of unthinking conformity in which 
they have lived. 

The Dead Poets' Society is a club 
formed by six of the boys in imitation and 
honor of the same club formed by Keating 
when he was at Welton. Their nightly 
escapades are tied up in the awakening 
of personal responses to poetry and also 
to authority. But the innocence of their 
school-boy rebellion is thrown into ques
tion; one of the boys is finally unable to 
exercise his new freedom with modera
tion. The consequences are dire. Keating 
has encouraged freedom of will and self 
expression, although not at the expense 
of defying their parents or the school. Is 
he nonetheless responsible? 

Weir and Schulman say no. In the final 
scene the boys, loyalities contorted by 
grief, parental hysteria, and the headmas
ter's smarmy cruelty, literally stand up for 

Keating, climbing onto their desks to state 
their own view of the world. In their eyes 
he is still their Captain, My Captain. 

The tragic fact is, however, that one 
student, Neil Perry, is not among them. 
John Keating is a forerunner to those of 
us who taught in the early '70s era of 
sex. drugs, and rock'n roll and watched a 
generation of children test the limits of 
self determination to a point often ending 
in some form of self destaiction. Keating's 
failure is that of the soft revolution of the 
'60s in general: his naivete and disregard 
of the possibility for bad outcomes as 
well as good ones, once dreams of free
dom are unleashed on minds unused to 
independent thought. The problem is that 
the particular rhetoric of freedom that 
Keating, and educators of the '60s. 
adopted, mistakes self-expression for 
autonomy, and fails to address the 
requirements for independence which 
begins with a solid appreciation of the 
social contexts of individual action. 

The question Dead Poets' Society 
doesn't ask is the degree of responsibility 
Welton Academy bears for Neil Perry's 
death. A school that deprives its students 
of a long nurturing of autonomy through 
the gradual introduction of real choices in 
life, might be seen as a mine field of 
potential disaster. From this film we learn 
that ideas in general, and the idea of indi
vidual autonomy in particular, have risky 
and unforeseeable outcomes. Introducing 
real ideas into education requires careful 
planning and an early start. 

Leslie Savage is a freelance writer and 
college instructor who lives on Bowen 
Island 

To a Safer Place 
To a Safer Place is a documentary 

without experts, without data. It chroni
cles Shiriey T\trcotte's journey into her 
past and her victory over the abuse that 
shattered her childhood. From the time 
she was a toddler until the time she ran 
away from home at 14, Tlircotte lived a 
violent nightmare of sexual assauk and 
abuse at the hands of her father. She 
shares her experience through narrative 
and interviews with other family 
members. Finally, she takes the viewer 
with her to the house where her years of 
abuse took place and confronts the 
demons of her most painfiil memories. 

Tlircotte's story of rehabilitation 
through sheer determination is an inspi
ration, an unusually intimate view of the 
human spirit challenging the most painful 
odds. Today, Tlircotte leads therapy groups 
for survivors; she also lectures and facili
tates workshops on child sexual abuse 
and healing for adult survivors. 

To a Safer Place was produced by Gerry 
Rogers and Beverly Shaffer for Studio D 
of the National Film Board. It is available 
from the NFB. Box 6100, Montreal, PQ, 
H3C3H5, (514) 283-9410/9411. 

BEWARE OF PSYCHOLOGY PROFESSORS BEARING GIFTS 
by Don Tait 

^ - augh. and the world laughs 
wilh you; cry, and you c y alone," quotes 
Dr. John Towler in the April 1989 issue of 
Teacher newsmagazit'.e. In his article, 
entitled Had a Good Laugh Lately?, Dr. 
Towler points out that "laughing 100 to 
200 times a day is said to be just as 
effective as 10 minutes of hearty exercise 
on a rowing machine," Furthermore, a 
workplace filled with laughter is both 
happier and more productive. 

At first, I felt heartened by Dn Towler's 
words of advice. After all, my own maxim 
"Laugh and the board laughs with you; 
leer, and you may be suspended without 
pay" is similar and has served me well for 
more than two decades in a profession 
that, heaven knows, has often desperately 
needed a good laugh. Knowing that an 
eminent professor of psychology endorsed 
my intention to chortle through a dozen 
more years of teaching gave me a tempo
rary sense of warmth and security. How 
could I lose? Even a complete lapse into 
the non-stop maniacal laughter of raving 
lunacy would liave to be interpreted by 
my superiors as simply the clever 
madness in my method. With a little luck 
and some practice, 1 might even howl my 
way into a sort of "golden handshake" 
early retirement with full pension, and a 
certificate congratulating me on my eter
nal joviality 

A more careful, second reading of Dr. 
Towler's article, how^n'er, made my initial 
feelings of solid security evaporate in a 
mist of doubts. 

First, 10 minutes on a rowing machine, 
admittedly rather bland, isn't all that bad. 
It's definitely more fun, and certainly less 
dangerous that 20 minutes in a row boat, 
if only because the rower can click-on the 
TV and become completely absorbed in 
an episode of Wheel of Fortune, for 
instance, without inadvertently sculling 
into the path of an oncoming ferry. But 
the important question here, of course, is 
whether or not laughing 100 to 200 times 
a day is really a worth-while substitute 
for a few innocuous minutes of rowing? 

Second, I feel uneasy at the thought of 
having to incorporate up to 200 laughs 
into an already hectic work day, especially 
when admonished by Dr. Towler that 
"Racial, sexist, off-color, and practical 
jokes are alvvays in poor taste." Since 
most of my comic repertoire fits perfectly 

into one or the other of these unfortunate 
categories, I'm left wondering what 
remains that is legally laughable? The 
thought of cen.soring a good joke is frus
trating, the notion of laughing at nothing 
just for the exercise is embarrassing, and 
the vision of carrying Cartoon Digest 
around for quick reference is downright 
depressing. And what if someone tells me 
an oO'-color joke? Should 1 feel guilty 
about counting it in my daily quota of 
kneeslappers? A few samples, or even a 
modest bibliography of socially acceptable 
joke books for home and school would 
have been a helpful addition to Dr. 
Towler's article. 

Even more worrisome is the dismal 
prospect of searching about for funny 
people and humorous situations to keep 
my laugh machine ticking along toward 
the magic "200." The vision of realizing 
at 15:15 that I have accumulated only 57 
feeble titters and eight guffaws and have 
yet to endure another staff meeting before 
going home to what those of us with 
young children commonly refer to as the 
"nightshift" is particularly depressing. And 
what if no one else on staff wants to be 
funny? Worse still, what if everyone 
wants to be funny? The implications are 
horrendous, but, clearly, a 200 laugh day 
will have to be the result of a concerted 
group effort; its successful completion 
would be far too time consuming and 
exhausting for the average, sane individ
ual to accomplish, alone. 

I usually arrive at school at 08:30 and 
leave at 16:30. That seven hours, divided 
into 200 laughs, works out to 28V2 
laughs per hour, assuming I laugh right 
through lunch. 1\vent\'-eight laughs per 
hour, in turn, translates into approxi
mately one laugh every two minutes. To 
complicate matters. Dr. Towler does not 
indicate just exactly what constitutes a 
hearty laugh. Perhaps a good belly laugh 
is to a snigger, as a brisk jog is to a 
casual stroll. I do know that a good belly 
laugh takes approximately 15 seconds 

from conception of idea to recovery of 
composure, having experimented recently 
by reading portions of the new school act. 
Fifteen seconds times 200 laughs equals 
3000 seconds, or 50 minutes. Add 30 
seconds for each of the humorous situa
tions I'm supposedly either creating or 
experiencing prior to actual laugh-time 
(that's another 100 minutes), and 1 emerge 
with a grand total of 2»/2 hours spent in 
the frantic pursuit of laughter at the 
expense of my academic and leisure 
(quality) time. 

In the light of these calculations, I'm 
forced to reject Dr. Towler's laugh prescrip
tion as completely unworkable. However, 
it is always my practice to assimilate good 
theories whenever possible, and 1 believe 
I have arrived at a suitable compromise 
between rowing and laughing, which I 
will now be pleased to share with those 
of you who have followed the argument 
to this point. 

When you go home this afternoon, 
completely frustrated over the hard day's 
quest for hilarity, instead of heading for 
the liquor cabinet, repair to some private 
place, lock the door, set your rowing 
machine in front of a full-length mirror, 
strip down to socks and underwear (or 
something equally ludicrous) and row 
heartily while reciting your favorite med
ley of racial, sexist, or off-color jokes . 
Laugh raucously when so moved. This 
clever application of laughter will not only 
contribute to a more healthy mind but 
also reduce the rowing time from 10 to 
6 V 2 minutes, and. before you know it, the 
whole, tiresome business will be quickly 
and painlessly over. 

You will arrive at school tomorrow 
morning alert, refreshed, and able to 
resume your old, miserable disposition. 
And while your colleagues anxiously gig
gle and snort through their 2V2 hours of 
mandatory merriment, you can smugly 
mark at least three sets of term papers 
that have been mouldering in your 
in-basket for the past month. 

Just don't let anyone catch you smiling. 

Patrick Clarke, social studies teacher 
and former regional coordinatorfor 
CUSO, has been appointed 
co-ordinatorfor the B.C. Global 
Education Project. 

An ambitious and important initiative 
in global education begins this September 
with the British Columbia Global Educa
tion Project. This project will provide 
teachers in B.C. opportunities to develop 
educational approaches to today's critical 
issues such as environment, peace, 
human rights, technological change, and 
multiculturalism. It is a timely initiative 
of growing concern to students as they 
face a complex future in a seemingly 
shrinking worid. 

The project will provide resources, 
resource information, and professional 
development related to global education. 
Eventually there should be networks of 
teachers interested in teaching global 
issues and student pilot projects focusing 
on specific global concerns. 

The project is unique and significant as 
it is the first time the federal government 
through the Canadian International Devel
opment Agency (CIDA) has provided fund
ing for such a project in Canadian schools. 
Also, the project is the first to bring 
together a team of participants, key 
players in B.C. education, to oversee the 
work. The Ministry of Education, the B.C. 
School TVustees Association, Uie BCTF, the 
Association of B.C. School Superinten
dents, the universities, and non-govern
mental organizations are all on the pro
ject's management committee. 

The project will be co-ordinated by Pat
rick Clarke. For the past three years Pat 
has been working as the B.C. regional 
co-ordinator for the Canadian Overseas 
Development Agency CUSO. He is a social 
studies teacher with 10 years teaching 
experience in Central Okanagan. 

For more infonnation on the B.C. Global 
Education Project, contact Clarke at the 
BCTF office. 

Don Tait is cm English teacher at 
Ballenas Secondary School in Parksville 



Then there are clauses that, though 
they are no doubt essential (the Act is. 
after all, the educator's three Rs, a com
pendium of rules, roles, and regulations), 
are not of engaging interest. Hence the 
ennui. Unless you are a secretiiry-
treasurer, it is hard to get excited about 
the Registration of Debentures and Trans
fers, and only the ghost of Sir John A. 
MacDonald could be aroused by Section 
52, which restricts persons from voting 
more than once in an election. 

But there are clauses of special interest, 
mighty important to some people that 
quite frankly baflle me. Section 11 on 
Appeals, for insumce. I thought it was 
against the first principle of administrative 

ou will understand if 1 claim 
some proprietary interest in the new 
School Act. My files go back to McGeer's 
ministry and a presentation to a blue-
ribbon conmiittee (replete with lawyers, 
researchers, and civil-service mandarins) 
that he established to write a new Act. 
McGeer was followed by a succession of 
ministers - Smith, Vander Zalm, Hein-
rich, and Hewitt - all of whom said that 
a new Act was as imminent as the next 
rain shower in the Queen Charlottes. But. 
you actually did it rather than just pro
mise it, so congratulations from those of 
us who have some sense of the effort it 
takes to overcome the inertia of the 
bureaucracy and the perils of steering 
legislation through caucus and cabinet. 

You emphasized that the recommenda
tions of the Royal Commission on Educa
tion greatly influenced the content of the 
Act. Thus it Is in keeping with other ini
tiatives already undertaken by your min
istry that were similarly inspired by the 
commission's report. 

The new Act is also, as you pointed 
out, "enabling" legislation because it 
grants, particularly to you and to school 
boards, authority to exercise widespread 
powers. Therefore, it is inevitable that the 
virtues of certain aspects of the legislation 
are in the eye of the beholder, and other 
feelings are aroused besides admiration 
for your legislarive efforts. Those feelings 
range from pleasure through ennui to 
bewilderment about a couple of sections 
and major concerns about others. 

First, the pleasure. Some of the initia
tives have deservedly met with wide
spread approval. Bringing parents into the 
legislative fold and creating an Education 
Advisoiy Council are the two most prom
inent ones. Both are examples of broad
ening the base of consent, so long over
due in this province of polarized 
positions. This act is also unique in thai 
it is written in inc!usionar\' (gender-freel 
language - a first in British Columbia. 

law, and a denial of natural justice, to 
have to appeal to the authority in whose 
name the decision was first made. But if 
parents object to a principal's placement 
of a student, for example, the avenue of 
appeal is to the school board. No doubt, 
the regulations under the Act will autho
rize the principal, not the board, to be 
responsible for the placement of students, 
but the bonds between those two author
ities are such that boards can hardly be 
regarded as the third party in the appeal 
procedure recommended by the Royal 
Commission. 

Then there is a part of the Act entitled 
Conflict of Interest, which Is a rat's nest if 
ever I saw one. I think it is an il l-
disguised attack on teachers serving on 
school boards, who in numbers and 
influence are, and always have been, 
except in Social Credit mythology a 
negligible factor. There is also massive 
irony in government members' bringing 
conflict-of-interest legislation aimed at 
anyone but themselves. The foxes are 
establishing rules of conduct for the 
chickens. 

Finally, come the areas of deep concern-, 
the centralization of powers for the min
ister in Section 182, and the various 
clauses that make up what is now known 
as the "contracting out provisions" that 
are available to boards. In these areas do 
the eyes of the beholders see quite differ
ent things, and some of the things they 
see are by no means dragons that lurk 
only in the depths of the BCTF's imagina
tion. Instead, they are real and 
well-founded fears born from decades of 
mutual distrust, a distrust that has only 

of late been given a chance to sofiett in 
its intensity, thanks to the general accep
tance of A Legacy/or Learners, the report 
of the Royal Commission on Education. 

The commission knew that it could not 
leave a legacy of anything for anyone in 
this province without first establishing a 
relatively peaceful climate in which the 
system itself would have a chance to 
make meaningful changes. 

To give peace a chance to break out, 
the commission look two approaches. The 
first was not to give any of the comba
tants a stick with which to beat anyone 
else. The government was not openly 
chastised for its financial neglect of edu
cation; school boards rested secure in 
their important place and were not threat
ened with counties or legional govern
ments; and the BCTF was confirm.ed in its 
historic professional role buttressed by the 
almost unanimous vote of teachers. 

Second, the commission recommended 
the esmblishment of two major consulut-
tive committees: one political and 
advisory; the other, perhaps even more 
important, to deal with curriculum and 
assessment in its totality The commission 
wished to force discussion and compro
mise on a system that was characterized 
by arbitraiy dictates and predictable out
cries of opposition. 

To your credit. Mr. Minister, you estab
lished the policy advisory committee long 
before it was enshrined in the Act. But 
what about the second committee, the 
Curriculum Advisory Committee, the one 
that's supposed to deal, in some detail, 
with what schools are all about? The 

77ic Rmyii 

Commission wished 

to force disciission 

Lifui coniproinisc on a 
system characterized 
by arbitrary dictates 
and predictable 
outcries of 
opposition. 

Royal Commission, whose intent you have 
followed in so many areas, did not envis
age the one committee without the other. 
On page 110 of the report, it says: "Under 
the direction of an Education Advisory 
Council, a Provincial Curriculum Commit
tee could provide direction and co-ordina
tion for all curriculum processes to do 
with planning, development, implementa
tion, and evaluation." 

Cholesterol: a 
common health 

Instead, we have Section 182 (2) of the 
School Act which says that the m.inister, 
without restriction, may make orders to 
deal with (a) the provision of education 
programs, (b) graduation requirements, (c) 
curriculum, (d) assessment, and (e) learn
ing resources. 

1 would feel a lot less concerned about 
the use of those arbitrary powers in the 
vast area that lies between high policy 
and specific curriculum development if 1 
knew that a broadly-based advisory 
group, with the time and resources to take 
a global look at curriculum and 
assessment, had first given its advice. In 
the -absence of such a body, and there is 
no way that the Education Advisoiy Com
mittee can do that sort of detailed work, 
those critical decisions that most closely 
affect the lives of students and teachers 
in this uncertain worid are left to the 
whims of ministers, or, what's more likely, 
a few ministry officials who guard their 
territorial prerogatives zealously. 

If such a committee had existed a scant 
few years ago, we might have been spared 
the ravages of elective programs and the 
increased number of drop-outs caused by 
changes to compulsory graduation 
requirements. These are arguably the 
worst decisions inflicted on the public 
education system in living memory. 

The other major concerns are the pro
visions that would allow school boards to 
contract out services and employ teacher 
assistants. I confess that 1 find myself in 
a dilemma. I know better than most the 
intent of the Royal Commission in 
suggesting ways of dealing with the 
appalling waste of students in our second
ary schools. The commission wanted to 
establish, in Torsten Husen's words, "a 
system of plurality of excellence...a vari
ety of career paths in formal schooling 
leading to different types of high level 
competence other than academic ability" 
(page 104, y4 Legacy for Learners). When 
I wear that hat, it is not difficult to 
assume that these contracting-out provis
ions are intended to allow boards to 
encourage students to pursue "a variety 
of career paths." 

But if I don the hat that says this is 
British Columbia and there are people in 
the woods who will do what the Act 
allows them to do, riot what the minister 
says the Act is intended to do, then I get 
worried. 1 am more than worried, because 
1 believe the Act would allow boards, if 
they had a mind to, to undermine profes
sional standards, purchase cheap services, 
or interfere with contractual disputes. Any 
one of those things would be construed 
as a direct attack on the very purposes of 
a professional organization and we would 
be plunged once again into unnecessary 
strife. 

I admit my hats mark two extreme 
posirions, as the first assumes everyone 
is imbtied with nobility of purpose, and 
the other has a Hobbesian view of this 

brutish world. But on the long line sepa
rating those two extremes, I have to pin 
your government's commitment to 
privatization, and the singling out of 
teacher assistants for a special clause in 
the Act. Other clauses in the sections on 

Powers and Duties of Boards and Restric
tions on Bargaining tie up all the loose 
ends very neatly. 1 wonder if there is more 
in the legislation to deal with these alter
native programs than was envisaged by 
the Royal Commission. The commission 
noted that endeavors in this sensitive area 
"will require great co-operative effort and 
institutional flexibility." Yet these clauses 
in the Act are prescriptive not co-opera
tive, rigid not flexible. Further, the com
mission noted that the additional require
ments for alternative programs beyond 
the core "should be set...in consultation 
with the Provincial Curriculum Committee" 
- another good reason for getting that 
body into existence. 

You see my dilemma, Mr. Minister. I 
know the intent of the commission. I have 
heard you state that your intent was the 
same, and I do not doubt your sincerity. 
But the circumstantial evidence, particu
larly the language and strictures of the 
Act, have made it appear as though some
thing entirely different is contemplated. 
You know as well as I do that what the 
Act says will carry a lot more weight in 
court than what you say it was intended 
to do. 

Even though the Act is now the law, 
will you recognize that the fears caused 
by these clauses are genuine ones, and 
move to allay them in a co-operative man
ner? If not, will you move to amend the 
Act or the regulations if the legislation is 
abused and your intentions are mocked? 
New and challenging initiatives are 
needed, particularly for those students 
who are not university bound, but those 
initiatives can have a real chance of suc
cess only in a peaceful climate. That cli
mate is in jeopardy. I urge you to address 
these concerns before they become prob
lems that overshadow the positive aspects 
of your administration. 

You know, Mr. Minister, in years to 
come, when you have joined the 
pipe-and-slippers brigade, the laurels that 
you could be most proud of are not your 
long service to education or that you 
delivered a new Act when others merely 

promised it, but that you kept the peace, 
fragile though it may be, that allowed the 
system to flourish and change for the 
good of all the children of British 
Columbia. 
Yours sincerely 
Jim Bowman 

fm Bowman is a retired educator who 
worked as a consultantfor the Royal 
Commission and formerly sensed as a 
BCTF staff person. 

Excerpts from 
the new 
School Act 
Sect ion 15 - Employees 

"(1) A board may employ and is 
responsible for the management of those 
persons tliat the board considers 
necessary for the conduct of its 
operation." 

Section 18 - Teachers' assistants 
"(1) A board may employ persons other 

than teachers to assist teachers in carry
ing out their responsibilities and duties 
under this Act and the regulations. 

(2) Persons employed under subsection 
(1) shall work under the general super
vision of a teacher or administrative 
officer." 

Section 26 - Terms and condit ions of 
teachers' employment 

"(2) There shall not be included in an 
agreement between a board and an asso
ciation or in a collective agreement any 
provision 

(c) limiting a board's power to employ 
persons other than teachers to assist 
teachers in the carrying out of their 
responsibilities under this Act and the 
regulations." 

Sect ion 94 - Prov is ion o f educat iona l 
program 

"(6) A board may recognize as part of 
a student's educational program an edu
cational activity that is not provided by 
the board. 

(7) Subject to the regulations, a board 
is responsible for evaluating all of the 
educational programs and services pro
vided by the board, including services 
provided pursuant to an agreement under 
section 104 (l)(a)." 

Section 104 - Agreements 
"(1) A board may, subject to this Act, 

the regulations and the orders of the 
minister, 

(a) enter into an agreement to purchase 
managerial or other services with respect 
to the operation of schools in the district 
or to purchase educational services that 
will be under the general supervision of 
an employee of the board who is a mem
ber of the college..." 

V^hat is cholesterol? 
Cholesterol is a white, fatlike substance, 

used in the body as a raw material for 
cell membranes, digestive juices, and sex 
hormones, among other things. The liver 
makes most of the 1,000 milligrams 
needed daily, and the remainder comes 
from food. 

No matter where it comes from, once 
it's in the body, cholesterol attaches to cer
tain proteins to be carried through the 
blood stream. These tiny packages of cho
lesterol (lipids) and protein, together called 
lipoproteins, have been the object of 
research to find the link between choles
terol and heart disease. 

The good guy 
High-density lipoprotein (HDL) is the 

good guy; it acts as a magnet to keep 
cholesterol from invading the inner lining 
of arteries. It also serves as a vacuum 
cleaner, removing the excess deposited 
there. The higher the level of HDL, the 
less the likelihood of heart disease. 
(Women suffer fewer heart attacks than 
men. perhaps, in part, because they have 
higher HDL levels.) 

The bad guy 
Low-density lipoproteins (LDL) are the 

bad fats, because of their tendency to 
deposit cholesterol in the artery walls. If 
dogged arteries prevent an adequate blood 
supply from reaching the heart, chest 
pains (angina) can occur. Total obstruction 
can cause a heart attack. A blockage in 
the main arteries of the head and/or neck, 
stopping blood supply to the brain, can 
cause a stroke. 

What causes high blood 
cholesterol? 

Inheritance or ailments like thyroid 
deficiency account for elevation of LDL in 
some people, but high dietary intake of 
saturated fat is responsible for most. The 
body is stimulated by saturated fat to 
increase its LDL production, and then 
loads it onto the carrier protein in the 
blood stream. Limiting intake of saturated 
fats should help. Dairy products, red 
meats, and visible fats on any product 
are major sources of cholesterol and satu
rated fat. Egg yolks have a very high cho
lesterol level. Use safflower, sunflower, or 
corn oils instead of coconut or palm oil, 
or lard. Read labels to find products with 
polyunsaturated fats, as these fats seem 
to lower the LDL level. 
Other factors 

other factors besides genetic back
ground and diet may affect blood choles
terol level. Just being male can have an 
effect. At puberty, the male experiences a 
loss of good fats and an increase in bad 
ones. 

According to some research smoking 
and stress may also cause a rise in the 
level of bad cholesterol. 

Som.e studies have shown that aerobic 
exercises three or four times a week may 
raise the levels of good fats in the blood. 

Dietary fibre, along with a low-fat diet, 
may help keep the blood cholesterol level 
down. 

If lifestyle changes, such as exercise, 
stress management, and smoking cessa
tion can't lower the LDL levels, a doctor 
may consider the use of specific 
medication. 

Reprinted with permission from Head to 
Toe, published by the British Columbia 
Medical Association. 
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here was a familiar ring to the 
call heard by the 300 delegates at this 
year's BCTF summer leadership confer
ence - one of action on changes and 
taking charge of the future of educati^-n 
in B.C. 

But it was a call heard with a 
difference. Teacher leaders, drawing upon 
the legacy of the past two years, 
responded with the confidence that a first 
local contract and successful organizing 
and bargaining experience can bring. We 
know now that when we put our minds 
to it, there isn't anything that we can't do. 

"The history of 
unions in this country 
is as much tied into 
the struggles for 
peace, social justice, 
and democracy as it 
is to particular 
improvement in 
worJzplace 
conditions." 
Ken NovakowsPd, 
President 

Speaker after speaker underscored the 
fact that teachers will be at the centre of 
educational directions in the next decade. 
Their classrooms will be reshaped through 
educational reform; their sense of social 
responsibility challenged by those who 
would narrow their interests exclusively 
to matters of pedagog>', curriculum, and 
working and learning conditions. 

Internally strong as an organization of 
teaching professionals, we are ready to 
meet any of these challenges head on. 
President Ken Novakowski told local rep
resentatives. "The partnership that defines 
our organization, a strong provincial body 
uniting strong local associations, is a key 
ingredient in our success. Co-ordination, 
communications, and democratic decision 
making help make that partnership work," 
Novakowski continued. 

E X E C U T I V E 
S U P P O R T S 
E D U C A T I O N P O 
P I L O T S 

C Y 

(Left and below) Summer Conference 
participants examine the implications 
of a new School A ct and proposals 

for curriculum and assessment 
reform in B.C. 

At its Augtist 21 meeting the Executive 
Committee voted to encourage and 
support pilot projects initiated by local 
associations to develop new and effective 
means of involving members in key edu
cation policy issues such as curriculum, 
assessment, the sequential program, gen
der equity, professional autonomy, parent 
and student advisory structures and 
processes. 

The plan (subject to the approval of the 
Representative Assembly for the use of 
the Reserve Fund) is designed to provide 
a maximum of $1,000 for locals with 100 
or fewer members, and for locals with 
more than 100 members, the lesser of 
$10 per member or $10,000. 

Locals are asked to submit project out
lines that describe the goals and 
objectives identified by a needs 
assessment, structures and roles, 
activities, federation support required, 
including training support, and estimated 
costs. 

In each of the pilot projects teachers 
will define an appropriate structure for 
professional planning and reflection. The 
projects will be described and evaluated, 
and the ideas will be made available to 
others, contributing to the evolution of 
effective strtictures for teacher leadership 
and education reform. 

For more infonnation, contact your 
local association president or the BCTF 
Professional Development Division. 

Jim Bowman, educational consultant 
and researcher, beckoned delegates to 
capitalize on this strength, to move 
beyond their status as a craft union, and 
"leap frog" into the future. "Get bold and 
imaginative," said Bowman. "You'll never 
get a better time to be bold. You're deal
ing from strength that must be the envy 
of every union in the country." 

Others will always be ready to set the 
agenda for education. Bowman continMr^d. 
The central challenge for teachers is to 
avoid a reactive stance, merely respond
ing to the blueprints that governments 
and agencies of the government lay out. 
The opportunity today transcends the 
immediate realit>' of white papers and 
new school act legislation, and circles 
back to the raison d'etre of teaching -
creating a meaningful education for chil
dren in order that they can be active par
ticipants in the sweeping social changes 
of this and the next century. 

Teachers look to their organization for 
inspiration, as well as for all of the impor

tant and legitimate protections that the 
BCTF already so ably provides. Bowman 
concluded by urging the audience, "If you 
wait passively for others to essay into 
your future, you will lose the chance to 
becom.e the kind of dynamic and adapt
able organization that will prosper in this 
uncertain world. Your members should be 
inspired by their own leaders to face the 
challenges of a world that 1 cannot 
describe and can only half imagine." 

Self-determination and concern for 
social issues are not new themes for the 
B.C. Teachers' Federation, or for unions. 
Speaking about a recent IRC ruling allow
ing two North Vancouver teachers to opt 
out of the union on religious grounds 
because they object to a specific policy of 
our union, Novakowki reaffirmed our role 
in social issues. 

"The history of unions in this country 
is as much tied into the struggles for 
peace, social justice, and democracy as it 
is to particular improvement in workplace 
conditions," i?aid the president. "As profes
sionals we see each day the impact of the 
social system on our students, and on 
their opportunities to learn. We cannot 
ignore poverty, violence, or the condition 

of our environment, because they daily 
affect the work we do, the work we aspire 
to do," he continued. 

Luncheon speaker, Kay Sigurjonsson, 
from the Federation of Women Teachers' 
Associations of Ontario reinforced 
Novakowski's view of the role of Canadian 
unions by comparing what she called the 
history of business unionism in the 
United States, with the social unionism 
evident in Canadian history. Sigurjonsson 
told the story of Sam Gompers, President 
of the American Federation of Labour, 
who when asked, "What do unions 
want?", answered, "More." She contrasted 
that with the role of J.S. Woodsworth in 
setting the course of Canadian unions 
with the words, "What we desire for our
selves, we wish for all." 

As the new issues are dished up over 
the next year, will teachers be bold 
enough? Will teachers meet them with a 
clear resolve to do something significant 
for children, and with the conviction that 
teaching brings a responsibilty to societ>'. 
as well as to the individual learner. 

~ Nancy Hinds 

The 1989-90BCTF Executive Committee (back row, left to right) Rina Berkshire, 
Richard Hoover, Jan Eastman, Gary Robertson, (front row, left to right) Alice 
McQuade (Second Vice-president), Peter McCue, Ken Novakowski (President), 
Ray Worley (First Vice-President), Cathy McGregor, Bob Taverner (One member-
at-large to be elected at the Representative Assembly.) A listair Eagle photos 

YOUR IDEAS WANTED 

he BCTF Tiisk Force on Teaching 
Conditions and Professional Practices 
wants to know what classroom teachers 
think about their profession. In an un
precedented example of largesse and 
bribery, the task force is offering an 
original cartoon by Province editorial 
cartoonist Bob Krieger to the group of 
teachers that makes the most valuable 
contribution to the task force. 

The "wisdom of the practitioner" is cen
tral to the task force's work. Its objectives 
are to enhance teacher effectiveness, pro
mote the professional status of teachers, 
and promote meaningful achievement by 
all students. If teachers are professionals, 
they must be at the centre in determining 
education policy and practice. 

m 1988, the BCTF Executive Commit
tee established a T^sk Force on Teaching 
Conditions and Professional Practices. Its 
mandate is to define fundamental princi
ples that could be included in a declara
tion of professional practices and to define 
working conditions necessary to facilitate 
professional practice. The task force is 
scheduled to submit its recommendations 
to the 1990 BCTF Annual General Meet
ing. The task force is gathering informa
tion on teaching conditions and profes
sional practices in a variety of ways, 
including surveys of all teacliers through 
the Teacher newsmagazine. Every teacher 
will have an opportunity to describe the 
teaching conditions and professional prac
tices that ought to prevail in public 
schools. 

Also, school staff representatives will 
be asked to assist in gathering teachers' 
insights into these important matters. 
T^sk force members and BCTF staff are 
reviewing current research, and prepara
tions are being made to obtain submis
sions from provincial specialist associa
tions, local associations, and provincial 
committees and networks. 

The task force prefers that input be the 
product of discussion among groups of 
teachers rather than the insights of indi
viduals. Your staff, or an interested group 
of individuals in your school or district, is 
encouraged to make submissions to the 
task force on any or all of the following 
questions: 
1. What knowledge should every teacher 
possess? 
2. What knowledge do teachers have that 
entities them to professional status and a 
central role in education? 
3. What are appropriate professional 
rights and responsibilities of teachers? 
4. What should teacher training be to 
ensure that only qualified persons enter 
the teaching profession? 
5. What should the internship experience 
be like for those newly entering the 
profession? 
6. What principles and practices should 
form the basis for teacher evaluation? 
7. How should schools as places of work 
and learning change in order to enhance 
teaching as a profession? 
8. What objective standards for working 
conditionswould enhance the professional 
status and efficacy of teachers (e.g., class 
size, student load, role definition, etc.)? 
9. What is an appropriate role for teach
ers to play in decision making? What is 
an appropriate decision-making model? 
Which issues are properly decided by 
teachers, by administrators, by trustees, 
by government, by parents, by students? 
' The task force does not expect teachers 

to provide comprehensive answers to each 
and every question, but it is convinced 
that no player in the public school system 
is better qualified to respond to these 
issues than active teachers. 

Submissions may be in any form. Send 
the results of a brainstorm. Send brief 
notes, an essay, a tape recording, or a 
video. Send 25 words or less or a weighty 
tome. 

The prize of the original and framed 
Krieger cartoon will be awarded on the 
basis of submissions received by Novem
ber 15, 1989. Please send submissions to 
Kit Krieger, BCTF, 2235 Burrard Street, 
Vancouver, BC V6] 3H9. 

- Kit Krieger 



by Susan Underwood 

» 

ac came from the city in April. 
A skate-board kid deprived of pavement, 
he was brash, sassy and "cool." The other 
kids were dazzled. My island students, 
like drab brown sparrows, flocked about 
the strutting peacock whose fan of feath
ers held them with its irridescent eyes. 

We were writing stories about heroes 
and journeys, and poems about magic 
and beauty when Zac joined the class. 
Our reading of novels, legends, myths, 
and fairy tales for well over two months 
was now bearing blossom and fruit in the 
writing of the students. The transforma
tions I had witnessed were quietly 
thrilling. 

David, all shuffles and grins, extrava
gant gesmres and exuberant grace, whose 
talents are physical, the dream of every 
coach in the district, began the year writ
ing BIG, filling up the pages of his journal 
by incorporating three inch margins on 
both edges of the page. Shyly he told me 
in April that his goal in life is to be a 
poet, fte brought me new gifts every 
morning, a poem he wrote about a girl he 
had seen with emptiness in her eyes, a 
leather-bound poetry volume that belongs 
to his grandfather. 

Lara, who in her journal had endlessly 
recounted the plots of the novels she read, 
wrote the first two chapters of her own 
novel, a story about a fairy who lives on 
the moon but visits earth by entering the 
dreams of children. She has so many 
beautiful images, she told me, she has to 
write them all down in a poem. 

Sonja is a whisper of a girl, a sliver of 
grass. 1 remember reading a Yeats poem 
to the class and seeing Sonja's face lift 
like a flower to the sun, her eyes holding 
the mystery of the night sky, stars 1 could 
sail by. She brought me a four-line poem 
the next day. 

"There," she announced as she plunked 
it on my desk, "1 spent all night writing 
this but it's right now." Earlier in the year, 
she would abandon with disinterest any 
writing begun 10 minutes earlier. 

As a fellow translator of experience into 
words, 1 welcomed the opportunity to 
share stories and poems with students, 
acknowledging the unique expression of 
our common ground. Each day, as we 
wrote together, read together, and spoke . 
together, the reviviscent quality of our 
experience became tangible and our com
munity of writers replenished its muse. 
But Zac's entrance interrupted the conver-
sadon and tiansformed it momentarily 
into a monologue. 

Zac's first piece of wridng, so lacking 
in any involvement in or understanding 
of the process, caught me by surprise. 1 
had grown accustomed to the tones of 
spring; those students who in September 
had been indifferent to the hums and 
murmurs of their syllables and synonyms 
were attuned in May to the birdchatter 
liveliness of words and the wondrous 
possibilides of their endless inventions. 
When the dme came for volunteers to 
read their writing to the class, Zac was 

the first. The limelight drew him like a 
moth to flame. 1 was uneasy as he read 
his story. How would the class respond? 

He read the story with dramatic flour
ish. The class was mildly amused. The 
next reader was Brian. Brian is an eccen
tric electronics genius, perpetually devis
ing circuits and formulae. Batteries and 
magnets bulged from his desk, equipped 
with lights that blinked when he wanted 
my attention. T^ll and skinny diffident 
and gawky, Brian is usually lost in a 
world of his own. As he unfolded himself 
from the chair and stood before the class, 
clearing his throat, shifting from foot to 
foot, the atmosphere quickened within the 
room. Here was something unique, of 
interest. The students leaned forward. 

Brian read a poem about a lonely 
dragon flying forever above a world he 
loved for its green-blue beauty, a beaut}' 
that was always distant and mysterious. 
When he finished, there was silence for a 
moment as we all stared at Brian, who 
shuffled and nodded his head self
consciously and peered birdlike about the 
room, blinking and folding his paper. 
Then, the class rose to its feet, clapping 
their hands, whistling, announcing to one 
and all that this poem spoke. 

Uncomprehending, Zac sat alone, puz
zled, almost angry. Later that day, he gave 
me his stdiy again with some revisions. 
One or two sentences showed promise, a 
sensitivity to words, sounds, images. But 
something was missing, and we both 
knew it. 

In early June, at lunchdme, the door to 
the school crashed open, and 1 heard the 
slap of sneakers, signalling crisis, beat 
down the hall. Before 1 had risen from my 
chair, Zac was before me, breathless. 

"There's a baby fawn. 1 found it in the 
woods, and it doesn't have a mother. It'll 
DIE!" I explained to him that mothers of 
baby fawns hide them in safe thickets 
daring the day and return around dusk to 
feed and protect. But Zac, an unconvinced 
city boy wanted to do something, so we 
tramped through underbrush, over log, 
into a secret glade, where, curied like a 
comma between stone and stump, lay a 
sleeping fawn. 

"Don't touch," 1 whispered, awestruck 
by the fawn's proximity, the rhythm of its 
breath, the tender white markings like 
fingerprints on its back. 

"We shouldn't tell anyone," Zac 
whispered back. "They'll all want to see 
it." Just as 1 had wanted to, 1 
acknowledged to myself. Yes, best to keep 
the fawrLa secret. In the end, we couldn't 
Students.had witnessed Zac's dash into 
the school, our trek into the forest, the 
return. But they agreed to stay away from 
the woods for fear of disturbing the doe 
or fawn, and, since the bell had rung to 
commence classes, our fears were 
ungrounded. We did agree that in the 
morning, Zac, to assure himself, would 
check that the fav/n was gone, hidden by 
the mother in another safe alcove. 

When the bell rang for morning classes, 
Zac was already in his seat, eyes shining. 
For one moment we shared a secret. 
"Gone," he told me. Then he turned to the 
rest of the class. "It's good 1 found it," be 
bragged. "Somebody else would have 
•done something stupid like touch it or 
something. But 1 didn't tell anyone." 

Ah, but he had. He had told me. 
The last day of school, we had a picnic 

down at the beach. Zac would return to 
the city to live. We had cleaned out our 
desks, had our farewell banquet, made 
our speeches, and shared our gifts. 1 was 
just about to leave the party, and so was 
Zac, when at the last minute, he dropped 
his bicycle, came back to where I was 
standing, put his arms around me, and 
gave me a big hug. 

"All those nerds hugged you," he said. 
Then he added, "I'll write." Who knows? 
Maybe he will. 

...by listening with the same bowed 
head that sings, draw all into one song. 

join the sparrow on the lawn, and row 
that easy way, the rage without met 
by the wings within that guide you 
anywhere the wind blows. 
Listening, 1 think that's what the earth 
says. - William Stafford 
To write with words that speak, one 

has to listen to the eaith and the voices 
of all its creatures. I'm glad 1 live in a 
place conducive to listening. We are sur
rounded by trees and meadows; eagles 
soar above; and from our classroom win
dow, we see the ocean ripples glinting in 
the sun. But students do not always hear. 
What opens their ears, is often the story 
or poem of a fellow spokesperson. When 
Sonja listens to a Yeats poem and David 
reads his grandfather's book, they open 
themselves to the words on the page, to 
the experience of the person who wrote 
them, and to the experiences of other 
readers and listeners. 1 love to teach writ
ing and literature, because as I read sto 
ries and poems to children, I connect with 
the words of the poet, the. stories of my 
life, and the wakefiilness of myself and 
my students to the worid. 

...In wridng, for the person who 
follows with trust and forgiveness what 
occurs to him. the world remains 
always ready and deep, an inexhaust
ible environment, with the combined 
vividness of an actuality and flexibil
ity of a dream. Working back and forth 
between experience and thought, writ
ers have more than space and time can 
offer. They have the whole unexplored 
realm of human vision. - Stafford, 
1977, p. 20 

At the end of each school year, I am 
surprised by the voices with which my 
young students speak in their poems, sto
ries, and speeches. 1 am not the only one 
with whom the wridng resonates. Other 

teachers have asked for the lesson plan 
that has produced a certain piece of writ
ing from a student. They mistakenly 
assume that 1 somehow controlled the 
p'-ocess or that it can be isolated and 
rti.ioved from the individual writer. Our 
questions are unique, and our responses 
even more so. The experience we live 
helps to formulate our questions, and the 
quality of our thoughtfulness determines 
our responses. How did Zac feel entering 
a class in which the students were open 
to listening and he was not? In his expe
rience, stories were not sustenance for the 
spirit; wridng did not offer a world 
"always ready and deep." Instead, 
langtiage seemed to be litde more than a 
collecdon of codes used to exclude con-
necdons with the "other." In using 
language as a shield to protect against 
experience, Zac could not simultaneously 
use language to both quesdon and 
respond. He was, indeed, "too cool for 
words." 

To open the door is an act of courage. 
What caused Sonja, Brian, Lara, and 
David to unclench their hands and risk 
exposing their secret treasure? Other writ
ers had reassured them that such open 
gestures would be reciprocated. Respond
ing to the voice of an "other" sdrred an 
awareness of their own core, which they 
sought to express in tb . words of a poem 
or story. What formed the melody were 
notes previously played within the expe
rience of the student. 

Teaching literature and wridng is an act 
of freeing, of returning ourselves and our 
students to our essendal beings, our 
dwelling place on earth. "Listen to the 
earth," we say. 

The earth says have a place, be what 
that place requires; hear the sound the 
birds imply and see as deep as ridges 

go behind each other.... - Stafford, 
1962 

In returning to our essendal beings, we 
are returning to our connecdon with the 
"other," opening ourselves to the world. 1, 
blessed as a teacher of wridng, am con
stantly touched by the words of my stu
dents, tapped on the shoulder, and 
reminded to look again at this world, 
through the eyes of another. In turn, my 
being beckons to them, and theirs, to each 
other. We stand before the class to speak 
our words. They flow more readily in June 
than they did in September. We have lived 
together within the months, sortie of us 
for three years now. At some dme or 
another, an exchanged glance has trans
formed our understanding our interacdons. 

Somedmes, 1 am the one to "follow with 
trust and forgiveness" a moment of shared 
time. I bring to the class a precious trea
sure and stand before them and say, 
"Listen. 1 love this poem (or memory or 
leaf or person). I trust you to honor this 
love in me." At those moments, I am able 
to inspire. 1 remember an art class in 
November, as we used brush and ink to 
draw bare branches and grasses. Watch
ing the students sketch tentative, careful 
scrawls across the page, 1 am exasperated. 
1 "let go" and tell them what it felt like for 
me to draw. 1 talk of how one can see 
with one's whole body of how when 1 felt 
that type of seeing 1 put bmsh to paper. 
Then 1 close my eyes and see, open them 
and draw. Just before 1 turn again to the 
class, I feel a moment's apprehension. 
Would I catch the uneasy sideways flicker 
of eyes, betraying the fear that their 
teacher is deranged? Instead 1 catch an 
eager light of comprehension in their eyes, 
and in their expressions, 1 read a new 
intent. They draw with heightened 
concentradon; the classroom is silent. 
The drawings are superb. 

At other dmes, the student issues the 
invitation to openness: a shy offer of a 
cookie at recess, a question, a poem, or a 
story. From Zac, the invitadon was urgent, 
announced or perhaps accepted, with a 
slam of door and pell-mell rush. For a 
moment, a gentle hush in his noisy world, 
we listened together and to each other, 
and in that moment, 1 feel we were 
taught. 

To ensure confidendality, ficddous 
children's names have been used. 

Susan Underwood is a teacher-librarian 
at Fulford Elementary School on Salt 
Spring Island She is currently on second
ment to the Ministiy of Education as 
curriculum co-ordinator 
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N E W W E S T M I N S T E R 
E A C H E R S A Y S " Y E S ! " 

Ron Bennett, head teacher/librarian, 
Library-Computer Resource Centre, New 
Westminster Secondary School is an 
excellent teacher in an unusual teaching 
environment. 

The LCRC at NWSS is a large area on 
two floors, with two cc outer labs 
attached. Ron works particularly in the 
Macintosh lab, a network of 27 stadons. 
It is not an enclosed room, but part of an 
area that supports magazine research, 
video viewing, and a professional collec
tion. Students and teachers are constantly 
moving around the area, creadng noise 
that Ron must take into account when 
teaching in the Mac lab. 

Ron also serves as the LCRC resident 
computer technician. He is in demand to 
straighten out the bugs in both the Mac 
and Apple labs. Attempdng to keep the 
computers functional affects Ron's teach
ing. He has added to his introductory les
sons, care and safety of the computers, 
and he instills in the students the desire 
to keep the labs in good working 
condition. 

The Mac lab is booked by subject 
teachers. Ron introduces the students and 
often their teachers to the computers. 
Classes range from Grade 8 to 12 and 
from ernptionally/mentally handicapped 
to gifted. Ron quickly gives his students 
the tools to succeed with the Mac by 
establishing a good rapport with them, 
and by motivating them to appreciate and 
respect the computers. His lesson presen-
ttition is highly organized, clear, and 
geared to the experience and understand
ing level of the class that he is instruct
ing. He has boundless patience, which is 
essendal in this setting where machines 
may not be responding as expected; 
where he is being interrupted by requests 
for help by students and teachers not in 
the class; and where other groups are 
using the area for non-computer 
purposes. Ron Bennett is very successful 
in this three-ring circus. 

This unusual teaching situadon would 
not suit many teachers, because it 
demands a high level of flexibility. It also 
demands constant lesson adaptadon; the 
students must get needed information the 
first dme, because one hardly ever gets a 
chance to redo a lesson. And finally, a 
teacher must have a great deal of enthu
siasm and understanding of students; and 
these Ron has in abundance. Al l of this 
makes him an excellent teacher in an 
unusual teaching setting and I felt moved 
to share with you these observadons of 
his unique teaching quality. 
Adrienne Graham 
New Westminster Secondary School 

Write to US, , . 
Have you seen some outstanding 

classroom teaching lately? 
Teacher is interested in hearing 

from you about good teaching practice 
going on in our schools. 

Write to us. Tell us what you have 
seen. We want to open the doors to 
our classrooms, to showcase our 
good practice. 



nominations 
Call for nominations for the 15 elected 

zone representatives to sit on the council 
of the college went out September 1, 1989 
to each member in good standing in the 
College of Teachers. To be eligible for 
nomination to the position of zone repre
sentative, a person must be a member in 
good standing of the college, be chiefly 
employed by a board in the zone or have 
principal residence in the zone, and not 
be an employee of the college. The dead
line for return of nominations is 17:00, 
Monday, October 16, 1989 at the college 
offices. Nominations must be in writing, 
be proposed by 10 members in good 
standing of the college in that zone, and 
be accompanied by the candidate's writ
ten consent. 

A mail ballot will be conducted in the 
zones for which there is more than one 
nomination. Ballots will be sent out on 
October 30, 1989 to all members who 
were in good standing at the time of the 
call for nominations. The deadline for 
return of the ballots will be November 28, 
1989 at the college offices and the count 
will begin on November 2971989. 

Project WILD 
Project WILD is an education program 

that emphasizes awareness, appreciation, 
and understanding of wildlife and natural 
resources. It is interdisciplinary and sup
plementary. It can be used to teach basic 
skills not only in science, but in social 
studies, language arts, math, art, music, 
and physical education. 

Project WILD teaches young people 
from Kindergarten to Grade 12 how to 
think about wildlife, not what to think. 
They learn basic concepts about wildlife, 
its needs, and its relationship and 
importance to people and the environ
ment. The program helps develop 
problem-solving and decision-making 
skills to determine responsible human 
actions. 

Project WILD is sponsored in B.C. by 
the Ministry of Environment and Parks. 
Educators around the province are being 
trained as leaders to present WILD work
shops, assisted by the ministry's staff. 

For information on attending work
shops or becoming a workshop leader, 
contact Project WILD, c/o Information Ser
vices Branch, Ministry of Environment 
and Parks, Parliament Buildings, Victoria, 
BC V8V 1X5. 

Environmental Partners Fund 
The Environmental Partners Fund is a 

program designed to establish lasting 
partnerships for the good of the environ
ment. The federal government has set 
aside $50 million over five years to help 
local groups take action in protecting, pre
serving, enhancing, and restoring the 
environment at the community level. 

Potential projects include those that 
rehabilitate and enhance the environment, 
or propose innovative ways to deal with 
waste disposal or recycling. 

In 1990 there will be three application 
deadlines for funding - March 1, June 1. 
and September 1. 

For more information, contact Environ
ment Canada, 700 - 1200 West 73rd 
Avenue, Vancouver, BC V6P 6H9. 
Telephone 666-5887. 

Shopping for a better world 
Shopping/or a Better World- A Quick and 
Easy Guide to Socially Responsible Super
market Shopping, is put out by the Coun

ts) 

cil on Economic Priorities, 30 Irving Place, 
New York, NY 10003. This booklet rates 
products according to whether the 
company is involved in defense contracts, 
nuclear power, South Africa, women's 
advancement, animal testing, social 
disclosure, community outreach, minority 
advancement, charitable giving, and car
ing for the environment. 

How to get your lawn and 
garden off drugs 

For a copy of this book and informa
tion on the campaign, contact Friends of 
the Earth, 701 - 251 Laurier Avenue W, 
Ottawa, ON KIP 5J6. The book costs 
$12.95 plus $2 postage/handling. 

Environmental 
Sticker 

Wishart Elementary School in Victoria 
held a two-day Environment Fair organ
ized by a representative committee of staff 
members and members of the parents' 
group. An adhesive sticker was designed 
that brings into focus all the educational 
aspects of our fragile environment. These 
stickers can be ordered from Wishart 
School Supporters, 3310 Wishart Road, 
Victoria, BC V9C I R l . Price per sticker is 
90C - minimum 25 sticker order prefer
red. Make cheques payable to Wishart 
School Supporters. 

Environmental speakers available 
Teachers are responding to the environ

mental crisis by integrating environmen
tal education into their curricula, and the 
Society Promoting Environmental Conser
vation (SPEC) is one place you can turn 
to for help. SPEC offers a number of edu
cational resources to teachers and 
students, including a library, infonnational 
materials, and speakers who will talk to 
your students about what they (and their 
parents) can do to contribute to a sustain
able environment. All services are free of 
charge, although with speaking engage
ments outside the Lower Mainland, we 
would appreciate schools covering trans
portation and accommodation costs. 

For more information, contact SPEC. 
2150 Maple Street. Vancouver. BC Vol 
3T3, 736-7732. 

Creative classroom project 
on the environment 
by Karl Osmers 

We can easily raise student awareness 
of local environmental issues by allowing 
students to conduct an actual research 
project. Using satellite generated data 
from RESORS in Ottawa combined with 
aerial photographs and Landsat images, 
students can "look back in time" to see 
how their environment has changed over 
the years. 

Aerial photographs are available dating 
back at least 35 years, and Landsat 
images go back to the early 1970s. Using 
such information, students can see how 
the land has been changed: whether by 
humans (logging and urban expansion) 
or by nature (drought). 

To deepen students' awareness, and to 
make such a project economically possi
ble, students can work with local experts 
(forestry, agriculture, environment, or 
fisheries and oceans). In this way, 
students have an opportunity to see how 
their work relates to the "real world." 
Working with experts also provides access 
to their information: photographs, satel
lite images and data, etc. 

A pilot project was run in Bella Coola 
in 1989. Senior students from a small 
(120 student) secondar>' school used the 
computers and modem to perform a data 
search of the RESORS librasy (60.000 
documents) to request information perti
nent to their project. They worked with 
experts in forestry to analyze changes to 
forest cover (biomass) over the past 35 
years and with fisheries experts to see 
what kinds of activities had detrimental 
effects on salmon spawning habitat. 

Having conducted this experiment, the 
students are themselves increasingly 
aware of environmental issues, and they 
have also raised the general conscious
ness of the whole community by having 
their projects publicized in the local 
newspaper. 

For furihor inforniaiion. write ine, [3ox 730, 
Bella Coola. BC VOT ICO. 

THE WASILIFSKY 
DECISION 

On August 11 the Industrial Relations 
Council granted exemption from the union 
membership and dues provision of the 
collective agreement to two North Vancou
ver teachers. The teachers did not object 
to trade unions, or to collecdve bargain
ing, but rather objected, on religious 
grounds, to the BCTF policy confirming 
the right of women to a full range of 
health services, and the right to decide 
whether and when to have children. (See 

Members' Guide to the BCTF, policy 
42.05.) 

Under previous decisions of the IRC 
and its predecessor, the Labour Reladons 
Board, back to 1975, religious exemptions 
were granted only to employees whose 
religious belief was contrary to the whole 
concept of trade unionism. If this decision 
is allowed to stand, it may see others 
selecting a specific policy they oppose and 
claiming for religious reasons exemption 
from the union, and exemption from 
paying dues to the union. 

These exempted employees are sdll cov
ered by the collective agreement, and the 
union is still required to act on their 
behalf. President Ken Novakowski said, 
"This decision seems to allow people, who 
get all the benefits of a union's work in 
negotiadng contracts, either to muzzle the 
union on many important policies, or to 
threaten the stability of the bargaining 
unit by opdng out." 

Novakowski explained that all BCTF 
policies are adopted through a democradc 
process and reflect the views of the major
ity of the members. "In all issues of pub
lic debate, especially a controversial one 
like abortion, it is impossible to sadsfy 
everyone," he acknowledged, "but to use 
a disagreement over a single policy issue 
as the basis for undermining union secu
rity provisions is unwarranted, unprece
dented, and irresponsible." 

The IRC decision was not unanimous. 
Vice-chair Nora Paton in her strong dis
sent from the decision made the same 
point as Novakowski. "The Council will 
be brought into the fray over controver
sial issues which in reality are internal 
union disputes. These are best left to the 
union membership to decide." Paton went 
on to say "Section 11 is not intended to 
allow exempdons for individuals who dis
agree with a specific union policy which 
in their view has religious implications." 

Before the Wasilifsky decision, only 16 
of the province's 30,000 teachers had 
sought exemptions. This shows that the 
overwhelming majority of teachers, even 
those with strong religious views that 
occasionally may put them at odds with 
particular policies, have no trouble recon
ciling these views with acdve support for 
the federation and its locals. They recog
nize the democratic structure of the orga
nization, they are aware of the tradidon 
of strong respect for individual freedom, 
and they respect the decisions of the 
majority. They also value the protection 
and benefits won through collecdve bar
gaining and are willing to take their share 
of that collecdve responsibility through 
membership and dues. 

The North Vancouver Teachers' Associ
ation and the BCTF are appealing the 
decision. 

— Elaine Decker 

byAlCornes 

Newfoundland 
The provincial agreement expires on 

August 31, 1990. 
Prince Edward Island 

Agreement was recently reached on a 
two-year contract effective September 
1989. The salary settlement gives a cash 
bonus of $650 to each teacher in Septem
ber of 1989, with scale increases as 
follows: February 1, 1990, 4.75%; 
September 1, 1990, 3%; and Febrttary 1, 
1991, 2.25%. 
Nova Scotia 

The provincial agreement expired on 
luly 31, 1989. The negotiations recessed 
for the summer. The provincial govern
ment is attempting to withdraw all super
visory personnel (department heads and 
above) from the teacher bargaining unit. 
New Brunswick 

The parties have just settled a 
three-year contract that provides for 
increases as follows: year 1, 4%; year 2, 
2% and 2%; year 3, 5% and 1%. 

Quebec 
The provincial agreement expired on 

December 31, 1988. The provincial gov
ernment has made an offer that includes 
the followiiig: a salary increase of 4% in 
the first year, with the second and third 
year negotiated in accordance with Bill 
57; areas such as workload, class size, 
and financing for professional develop
ment to remain unchanged; the salary for 
surplus teachers to be reduced to 75% of 
a full-time teacher's salary. Little progress 
has been made on the priority issues. The 
Pr-ovincial Associadon of Protestant 
Teachers has launched a publicity 
campaign, and regional demonstrations 
have been organized in co-opcr'ation with 
the Centiale de L'enseignement du 
Quebec. 

Ontario 
Teacher settlements have generally been 

in the 4.5% to 5% range, with the provin
cial average 4.8%. Most locals have set
tled for the 1988-89 school year, and a 
significant number have signed muld-year 
agreements that also cover the 1989-90 
school year. 

Manitoba 
As of June 16, 57 agreements or tenta

tive agreements had been reached. Most 
are t^vo-year agreements, effective 
January 1, 1988, providing salary 
increases of 3.25% in 1988 and 3.45% in 
1989. 

Saskatchewan 
The current provincial agreement 

expires on December 31, 1989. 
Alberta 

Teachers under the Calgary public 
school board signed a 20-month 
agreement effective January 1, 1988. The 
agreement provides for a wage freeze in 
1988 and a 2% salary increase on Janu
ary 2,1989. 

Teachers under the Edmonton public 
school board recently signed a two-year 
agreement effective September 1, 1987. 
The agreement provides for a salary 
increase of 1% on September 1, 1987; 1% 
on January 1, 1988; and 1.5% on 
September 1, 1988. 

British Columbia 
Seventy-four locals have now settled, 

leaving Mission as the only district with
out a contract for the current period. The 
settlement and rate average over two 
years is 14.79% with other significant 
gains in hours of work, supervision-free 
noon hours, processes for evaluation, dis
cipline, and dismissal, professional auton
omy, and paid maternity leave. Locals are 
now preparing for the next round of bar
gaining, which, ibr most locals, will com
mence in the spring of 1990. 

Al Comes is the acting director of the 
BCTF Bargaining Division. 
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NNINGTEACH 

he BCTF Lesson Aids Service 
offers the following selection of teacher-
prepared materials for beginning teachers. 

For a complete lisdng of more than 700 
curriculum-support materials for K-12 in 
all subjects, please consult the 1989-90 
Lesson Aids Catalogue in your school 
librar>'. 

Enclose a cheque with your order, and 
mail it to BCTF Lesson Aids Service. 
Orders are mailed the day they are 
received. Display-room hours are from 
09:00 to 17:00 Monday through Friday 
and from 09:00 to 12:00 Saturdays dur
ing September, October, January, and Feb
ruary. 
LA 8806 Getting ready for the fall 
term, by Lorna Robb, 2 p. Suggesdons to 
help primary teachers get organized for 
the first few weeks of school. $.35 
LA 8814 Organization is the key: one 
look at the integrated day, by Linda 
O'Reilly 9 p. Pracdcal ideas on physical 
organization, daily roudnes, record keep
ing, etc., as well as one inethod of start
ing an integrated program. $1.15 
LA 9901 Applause: for first year teach
ers, by University of Victoria staff associ
ates, 32 p. A handbook of helpful hints 
to guide first-year teachers to a smooth 
start to teaching. $3.25 

LA 9902 Evaluation techniques ~ a 
handbook for teachers, produced by the 
B.C. Primaiy Teachers' Association, 158 
p. Includes a wide range of evaluation 
techniques and tools appropriate for the 
evaluation of primaiy pupils. The authors 
of this book won the 1987 Hilroy Award. 
$17.00 
LA 9905 The parent/teacher conference 
- a guide for elementary teachers, by 
Bob Poulton and Mike Lombardi, 16 p. 
This guide includes purposes of 
conferences, types of conferences, proce
dures for planning and conducting confer
ences, a teacher's conference planning 
guide, and miscellaneous materials useful 
for parent/teacher conferencing. $1.95 
L A 9906 Evaluating and reporting to 
parents, 24 p. This committee report 
deals with the philosophy of evaluadng 
pupil behavior. It has tables, check lists, 
and descriptions of many ways to evalu
ate and report. $5.00 
LA 9942 Record of pupils' attendance 
and achievement. This is a reprint of the 
Ministry of Education's Home Economics 
Record of Pupils' A ttendance and 
Achievement Book It includes record 
sheets for 24 pupils. $7.80 
L A 9946 Classroom survival tips: A 
handbook for new teachers compiled by 
the Coquitlam Teachers' Association, 16 
p. A compiladon of proven teaching dps 
that have been developed and published 
by teacher organizadons. $3.00 

The ever-popular BCTF Lesson Aids Service offers over 700 titles of teacher-
prepared curriculum support materials in its collection. Recently, it opened in a 
new location in the BCTF building, off the back parking lot at2235Burrard Here, 
Sandy Godard (standing). Coordinator helps a teacher with her selection. 

fim Fellin';: phoic 

Lesson Aids is open every Monday to Friday: 
09:00 -17:00; and also in September, October, 
January and February: Saturdays, 9:00 -12:00, 



by Karen Harper 
There is confusion with regard to the 

impact that tax reform will have on pen
sions and RRSPs. 
® Severance pay 

Money received as severance pay is eli
gible for rollover into RRSPs for 1989 and 
subsequent years. The tax reform 
measures, both implemented and 
proposed, will not alter the current sever
ance pay/RRSP arrangements. Currently, 
you may-roll over up to $2,000 into an 
RRSP per year of employment with a B.C. 
school district. For example, a teacher 
who taught 20 years in B.C. would be eli
gible to protect up to $40,000 of a sever
ance package in an RRSP 

• Pension income 
Money received as pension payments 

from the Superannuation Commission 
(Victoria) remain eligible for direct rollover 
into an RRSP until the end of 1989. After 
1989, this option disappears. Also, up to 
$6,000 pension income per year may be 
rolled directly into spousal RRSPs until the 
end of 1994. 

• RRSP limits 
For 1989 and 1990, pension-plan 

members continue to be subject to the 
combined maximum of Registered 
Pension Plan and RRSP contributions, not 
to exceed 20% of earned income or 
$3,500, whichever is less. The proposed 
RRSP contribution limits will be based on 
a formula that is estimated to give most 
teachers up to $2,200 of available RRSP 
room. 

Under the proposed tax changes, 1991 
RRSP contributions will be based on 1990 
earnings and pension contributions. 
Unused RRSP contribution room may be 
carried forward for up to seven years, 
commencing in 1991. 

V\/hen a spouse dies or the relationship 
ends, his/her RRSP may be rolled over 
tax-free to the partner's RRSP 

• Purchase of past teaching 
service 

Teachers who are eligible to reinstate 
past-service pension contributions may 
currently deduct these repayments at up 
to $3,500 per year in addition to the 
required annual pension contributions. 
Under the proposed tax changes, such 
repayments will be deductible only from 
available RRSP room. 

• Confusion 
The proposed tax-reform rules have 

been simmering for more than three 
years. Both the BCTF and the Canadian 
Teachers' Federation have pointed out to 
the Minister of Finance that he is creating 
an administrative nightmare. The minis

ter has not responded to our concerns or 
to concerns raised by all sectors of the 
pension community. Although the reform 
measures are written in terms of equity 
and even-handedness, little attention has 
been given to the massive reporting sys
tem required of each employer Many 
commentators have suggested that the 
reform measures will drive employers 
away from deftned-beneftt plans, such as 
the Teachers' Pension Plan, and into 
money purchase plans - or, worse, no 
plan at all. The federation will continue to 
resist any such weakening of this coun-
tiy's pension-plan structure. 

Karen Harper is the BCTF administra
tor of Salary Indemnity Plans. 

Where are they? 
Robert William Dotson-last taught in 

Skeena-Cassiar - 1969 
Phyllis Gwendoline Drummond last 

taught in Golden - 1979 
Earl Finer Skei last taught in Howe 

Sound - 1966 
If anyone knows the whereabouts of 

any of these people, please telephone the 
Superannuation Commission at (604) 
387-1002. 

I thought. . . 
"I thought the salary indemnity plan 

covered me if I was disabled from 
teaching!" 

Ken Smith, former SIP administrator, 
says that he frequently hears this state
ment from members. 

"The short-term plan covers teachers if 
medically disabled from teaching for up 

.to 120 teaching days," Ken explained. 
"Subsequently, the long-term plan 
provides a benefit for up to 12 months if 
the disability is severe enough to prevent 
the member from teaching. However, after 
the 12 months, the member must be 
totally disabled, that is, unable to perform 
any substantially gainful employment. 
This later aspect is the part of the plan 
least understood by members." 

Substantially gainfcl employment is 
defined in the plan as any occupation the 
member may be qualified to do by virtue 
of education, training, or experience. 

Therefore, a member who is medically 
unable to teach may be capable of work
ing at some other occupation. If so, 
benefits from the plan cease after one 
year. 

Reminder 
A reminder to teachers 64 years or 

older, or with at least 35 years of contri
butions to the Teachers' Pension Plan: 
enrolment in the BCTF Salary Indemnity 
Plan, Long Term is optional: 

If you fit the above criteria and wish to 
withdraw from the long-term part of the 
plan, write or telephone the BCTF Income 
Security Department for withdrawal appli
cation forms. 

Register of names 
A register of names is being compiled 

of people who took refunds from the pen
sion fund and are now not able to rein
state their pensions. 

Contact Tony Stander, 8850C Young 
Street, Chilliwack, BC V2P 4P5. 
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Lynne Dale-
Johnson 

a. They're still on summer holidays. 
b. Their class sizes are the smallest in the 
province. 
c. They're BCTF associates being trained 
so that they can volunteer their time to 
facilitate workshops for their colleagues. 

Yes, indeed (c) is the correct answer. In 
June, a group of your teacher colleagues 
and several BCTF staff members proved it 
is possible to spend three sunny days in 
an intensive associate training session at 
UBC and still have fun. 

Three BCTF programs joined forces and 
shared expertise to offer first-class train
ing. The training increased our cadre of 
BCTF Associates, who facilitate work-

Louise Foreman 

shops for the Status of Women, the Staff 
Representative TYaining, and the Continu
ing Education programs. 

General sessions covered aspects of 
adult learning; specific content for the 
separate strands prepared facilitators to 
lead workshops in co-operative learning 
and contract enforcement and a workshop 
for teachers of teen women. Today's 
Decisions: Tomorrov/'s Careers. 

Look for more information about these 
and other BCTF workshops on posters in 
your staffrooms, or call the BCTF for more 
information. ,. „ ^ . . 

— Lisa Pedum 
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by Rqy Worley 
"We elect teachers to represent us as 

AGM delegates; we elect teachers to rep
resent us at RAs; we elect teachers to staff 
committees and to be local presidents. We 
should elect teachers to represent us on 
the College Council." One of the members 
of the BCTF executive used this compari
son to explain his support for the motion 
adopted by the Executive Committee on 
May 23, 1989: 

"That active BCTF members be eligible 
for endorsation." The motion formed part 
of a series of decisions by the executive 
and Representative Assembly concerning 
elections for the College Council. 

Amazing as it may seem, two years 
have already passed since the first 15 col
lege councillors were elected. (The other 
five are appointed by the government.) 
This fall wiU see the second election to 
the council. A l l 15 elected positions will 
be open. 

In 1987, teachers elected 15 active 
members of the BCTF as college council
lors. We elected them because we realized 
that active BCTF members constituted the 
vast majority of the college. We could be 
properly represented only by active mem
bers of our organization: the organization 
created by and for teachers (in stark con
trast to the creation of the college). 

Today active teachers in the classrooms 
of the province, who are active members 
of the BCTF, still form the vast majority of 
college membership. The councillors 
whom we elect to represent teachers, now 
as in 1987, must be teachers in every 
sense of the word. All 15 elected repre
sentatives of teachers must come directly 
from the ranks of the teachers in the pub
lic schools of the province - the active 
members of the BCTE 

Some former active members of the 
federation have lost that status since the 
college elections in 1987. Administrative 
officers are no longer teachers by every 
legal definition. Although some did not 
support the change and have chosen 
affiliate membership, they cannot be 
active members of the teachers' organiza
tion and are ineligible to represent teach
ers by seeking office within local associa
tions or the federation. Clearly they are 
also ineligible to represent teachers on the 
College Council. 

Teachers' concerns and priorities are 
firmly grounded in their classrooms and 
flow from the day-to-day realities of their 
practice of the profession and from their 
status as employees covered by collective 
agreements. Those v/ho no longer fully 
share those realities or tiiat status, either . 
because of the positions they hold or 
through retirement, are not M y represen
tative of the teachers of tiie province, 
however supportive they may be. 

Teachers did not ask for the college -
it v^as imposed on us. There is no provi
sion witiiin the college structure for the 
constant acGOuntabiity to members which 
is provided by tlie democratic structures 
of tiie BCTE'Ifeachers can determine the 
course of the coUege only through tiie 
biennial election. This fall, active teachers 
should choose from among their peers 
their representatives on the College 
Council. 
BCTF ENDORSED COLLEGE CANDI
DATES WILL BE NAMED THROUGH A 
ZONAL PROCESS PRIOR TO 
OCTOBER 15. THE COLLEGE ELECTION 
WILL FOLLOW 

Rqy mrley is thefirst vice-president of 
the BCTE 
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OCTOBER 2, 
DEV 
DAY 

DPMENT 

by Deborah Fletcher 

hat will your students be 
doing October 2? 

If they're like many others across the 
country, they'll be on a voyage of discov
ery. Monday, October 2, is Development 

Day - an opportunity to glimpse the 
global village and become acquainted with 
the Third World. 

On the first Development Day in 1988, 
schools throughout Canada held debates 
and discussions, watched films, attended 
exhibitions, and discovered what life is 
like in developing countries. In some cit
ies, children were able to speak to their 
counterparts in developing countries via 
short-wave radio. 

Through various activities, students 
were finding out what some Canadians 
are doing to assist these faraway 
countries, in resource centres, non
governmental organizations, institutions, 
unions, and many other groups - an 
extraordinary network of solidarity. 

October is full of special days that 
encourage us to look beyond our daily 
lives, to view the worid around us and 
re-evaluate our goals. UNIGEF emphasizes 
the situation of children. Worid Food Day 
(October 16) and World Habitat Day (first 
Monday in October) are devoted to peo
ple's basic needs. 

Development Day is an initiative of the 

Canadian government's new official devel
opment strategy entitied Sharing Our 
Future It encourages Canadians to make 
a specific effort to understand the worid 
around us and the challenges facing 
developing countries. 

We all know of Africa's famines, of 
Asia's millions of poor people, and of 
Latin America's desperate situations. We 
also know that in the 20th century, coun
tries are linked by their economies and in 
a multitude of other ways. A l l countries, 
including Canada, depend on one another 

Development Day is both an appeal for 
all of us to do our pari;, and a reminder 
that it is OUR world and OUR future we 
are working to improve. 

For more information about resource mate
rials for educators, contact Canadian Interna
tional Development Agency (CIDA), Public 
Affairs Branch, 200 Promenade du Portage, 
Hull, PQ KIA 0G4, (819) 953-6060. You may 
also call ClDA's Regional Public Affairs Consul
tants in Vancouver, Marian Dodds or Deborah 
Fletcher, 876-4800. 

Deborah Fletcher is a freelance media 
and communications consultant, working 

for CIDA. 
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ACHING p c 
by Marian Dodds 

To help make Canadian youth more 
aware of international development 
issues, the Canadian National Develop
ment Agency (CIDA) has produced a 
series of publications called Youth Editions 
for young people and their educators. 
Materials include a wall map The Devel
oping World, posters, a kit for teachers 
(K-12), magazines for adults and young 
people, and a film catalogue. Al l of these 
are available free of charge in English or 
French from: Canadian International 
Development Agency, Youth Editions, RO. 
Box 1310, Station B, Hull, PQ J8Y 9Z9. 

The teacher's kit provides 100 lesson 
plans, organized into grade levels from 
prim.ary to senior secondary. The lesson 
plans are based on five themes: learning 
about the worid through the use o. maps, 
all about differences, all about interde
pendence, developing positive attitudes, 
involvement through solidarity. 

The. following ideas are examples of 
what the CIDA Teachers' Kit has to offer. 

« A is for Argentina 
Put cards with letters of the alphabet 

in a shoe box, and have students (in 
teams) draw a letter and find a country 
on the worid map that begins with that 
letter 

® The world is a puzzle 
TUke several laminated copies of the 

world map {The Developing World -
available free from CIDA), and cut up jig
saw fashion. Put in large envelopes, and 
have teams assemble their map puzzles. 
• All the worlds problems 

Have students select a particular prob
lem in one or more countries, and have 
them engage in personal reflection in the 
form of a journal or talk to the class. 
Problems could be famine, poverty, 
racism, literacy, war, acid rain, etc. 

• I sell, you buy, and vice versa 
Each team has a resource the others 

need. The world is divided into trade sec
tors and students must trade, barter, buy, 
and sell to make their sectors prosper. 
• What are you telling me? 

Using a story or legend from another 
countiy, discuss the similarities and dif
ferences between it and Canadian stories. 
Study and, if needed, alter the story to 
make it into a script for dramatization. 
9 Still with it 

Study stamp collections, and note how 
stamps teach us about events, histoiy, and 
natural resources. 

® What's in the comics? 
By analyzing comics with characters 

from other cultures, help students develop 

an awareness of the attitudes and preju
dices conveyed in comics. Discuss reasons 
for stereotyping. Are the authors wanting 
to make fun of a foreigner, or do they feel 
theirs is an accurate presentation? Is 
mockery a form of racism? 

® Get your pencils ready 
Using a game that originated with the 

Shongo tribe in Zaire, have students draw 
motifs used in foreign art (example, inca 
birds, Greek frescos) without lifting the 
pencil off the paper. Discuss ways to use 
less material, since paper and pencils are 
expensive and rare in some countries. 

® A country at the end of the 
earth 

Have students become investigative 
reporters, interviewing new Canadians in 
order to perceive, appreciate, and integrate 
difl'erences. In preparation for the 
interviews, have them research articles on 
refugees, immigrants, and exiles and 
study laws governing Canadian citizen
ship. Include field trip to attend a citizen
ship ceremony. Have students prepare a 
follow-up article based on the interviews. 

Marian Dodds is a teacher at Gladstone 
Secondary School in Vancouver and is a 
member of tiie newsmagazine advisory 
board 
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Octcber 18 marks the day, in 1928, on 
which women in Canada became 
"persons." 

Cominon law regarded women as 
"persons in matters of pain and penalties 
but not persons in right and privileges." 
They had few opportunities to enter any 
profession except teaching; they could not 
vote, sit on a jury, hold public office, 
choose their own domicile or citizenship, 
or be treated equally under the law. 

A group of Alberta women offended by 
these restrictions succeeded in having 
Emily Murphy appointed magistrate to an 
all-female court in 1916. Her right to pre
side was challenged on the grounds that 
women in Canada were not "persons" 
under the British North America Act. 

In an effort to have a woman appointed 
to the senate, thus verifying that women 
were persons, Emily Murphy and the 
Alberta Five struggled with the Supreme 
Court from 1921 until 1928. Their 
attempts failed, and Canadian women 
were declared not to be persons. 

In an appeal, the Privy Council of the 
House of Lords in England - determined 
that women were persons, and the 
announcement was made on October 18, 
1929. 

- Phyllis Westhora 

Headlines Theatre tour begins 
October 5 

A provincial tour of a new play, Sanctuary with 
members of B.C.'s refugee community. For deiaii of 
tour and the location closest to your school, contact 
Headlines Theatre in Vancouver at 738-2283. 

September 2 7-October 1 
Glasser's Control-Theory Workshop, Vernon. Contact 
Chris Rush, 545-1260. 
September 29-30 
B.C. Rural Teachers' Association conference, Marie 
Sharpe Elementary School, Williams Lake. Contact 
Lea Hengstler. Box 82, Big Lake. BC VOL IGO, H: 
243-2257, S: 243-2255; Joan MacDonald 
594- 4346: or Lillian Dalles 476-1117. 
September 30 
Lower Mainland Council of the International Read
ing Association fall conference, "Literacy for Life," 
Vancouver. Contact Diana Hill, 2229 Stephens Street, 
Vancouver, BC V6K 3W5. 873-1321. 

September 30, October 1 
Teaching Conflict-Resolution Skills in the Classroom, 
training for educators, co-sponsored by B.C. Council 
for the Family and the justice Institute of B.C., Sher
aton Plaza 500, Vancouver. Contact B.C. Council for 
the Family 204-2590 Granville Street. Vancouver, 
BC V6H 3H1, 732-4838. Fax: 732-4813. 

OCTOBER 
October 7 
Beyond the Komagata Marw Race Relations Today 
Conference, sponsored by The Progressive 
Indo-Canadian Community Services Society, New 
Wodd Harbourside Hotel, Vancouver. Pre-register; 
please call 594-3833. 

October 11-15 
Glasser's Control-Theory Workshop, Victoria. Contact 
Marjorie Urquhart, 749-6636, or Richmond Hanna, 
595- 5389. 

October 12-14 SEATTLE 
28th Northwest Mathematics Conference, Seattle 
Center. Contact 28th Northwest Mathematics Confer
ence, 611 North 178th, Seattle, WA 98133. 
October 12-14 BANFF 
The Special Educatioh Council Conference '89, 
"Facing Tomorrow Together," Banff Springs Hotel. 
Contact Kathleen Hunter, c/o Ethel M. Johnson Ele
mentary School, 255 Sackville Drive S.W., Calgary, 
AB T2W 0W7. 

October 12-14 
Western Canada School Library Conference 
sponsored by B.C. Teacher-Librarians' Association 
and West Vancouver School District, Cedardale Cen
tre, West Vancouver. Keynoter Ken Haycock. Contact 
Diana Poole, 46875 Eric Drive, Chilliwack, BC V2P 
3M5. H: 792-2197, S: 795-7295. 

October 14 
Shared Visions, a mini-conference (08:30-12:30), 
sponsored by the Association of Worid Citizens for 
a Universal Curriculum, Vancouver. $20. To contrib
ute to the ideas market, contact Melanie Zola, 
5-1019 Gilford Street, Vancouver, BC V6G 2P1, S: 
224-1392, H: 669-6701. Registrar is Janna Atkin
son, c/o Hazel TVembath Elementary School, 1252 
Paula Place, Port Coquitlam, BC V3C 2W2. 

October 20, 1989 
Province-wide PD Day 
October 19-21 
Math In a High-Tech Society, a Central Interior math
ematics conference. Prince George Secondary School. 
Keynoter Brendan Kelly. Topics: problem-solving 
K-12, computers, advanced placement, and more. 
Contact Sharon Cairns, H: 564-3492. S: 962-9271. 

October 19-21 
"Get High on Nature," an environmental conference 
hosted by School District 7 (Nelson), for students, 
teachers, school board members, and the public. 
Adults $100; students $75. Contact Helene McGall, 
c/o 308 Anderson Street, Nelson. BC VIL 3Y2, 
352-6669. 

October 19-20 
Learning Assistance Teachers' Association confer
ence (partial session October 19), "Classrooms for 
Every Learner: A Shared Responsibility," Coast Bas
tion Inn, Nanaimo. Contact EJonna Klockars, H: 
753-7348, W: 754-5521. 

October 19-21 
Provincial Intermediate Teachers* Association fall 
conference. Challenge '89. Langley Senior Second
ary School, Langley, B.C. Keynoter Stephen Lewis. 
Contact George Gray, Langley Meadcows Elementary 
School. 530-4101. or Ron McLean. 530-2711. 

October 19-21 
B.C. Primary Tfeachers" Association fall conference, 
"Sage Connections," Kamloops. Contact Grace 
Sinnema. 35227 Marshall Road, Abbotsford, BC V2S 
5W4, H: 850-5526, S: 853-7730. 
October 19-21 
B.C. Technology Education Association conference, 
Richmond. Contact Ken Caig, c/o McRoberts Junior 
Secondary School, 8980 Williams Road, Richmond. 
BC V7A 1G6, H: 590-6833, S: 274-1264. 
October 19-21 
TAG Conference (The Association for. Gifted and Tal
ented Children), sponsored by TAG B.C., Hyatt 
Regency Hotel, Vancouver. Contact Linda Spruston, 
.Schou Education Centre. 4041 Canada Way Burn
aby BC V5G 1G6. 437-4511. 

October 1921 ST JOHN'S 
Lighting the Way, Seventh National Conference of 

the Learning Disabilities Association of Canada, The 
Hotel Newfoundland, St. John's, Newfoundland. Con
tact Judidi A. Davis, LDAC, PO Box 7122, St. John's. 
NF A l E 3Y3, (709) 753-0383. 
October 20 
"Imprints "89," B.C. English Teachers' Association 
Annual Fall Conference, Hotel Vancouver, Vancouver. 
Contact Gail Arts, 7530 14th Avenue, Burnaby BC 
V3N2A1,H: 521-2852. 

October 20 
Lower Mainland B.C. School Counsellors' Association 
conference. Contact Louise Christie, c/o Burnaby 
Central Secondary School. 4930 Canada Way Burn
aby BC V5T IMl, H: 224-5472, S: 299-5771. 

October 20 
First Central Learning Assistance Teachers' Associa
tion conference, "Times Are Changing," Sahali Junior 
Secondary School. Kamloops. Contact Larry Dixon, 
c/o Brocklehurst junior Secondary School, 985 
Windbreak Road. Kamloops, BC V2B 5P5, H: 
372-9786,5: 376-1232. 

October 20 
Northern Learning Assistance Teachers' Association 
and Quesnel PD, "Integration: The Challenge of the 
•90s," Place St. Laurent (Thursday evening). Correlieu 
Secondary and Baker Elementary Schools (Friday). 
Quesnel. Features a v/ide range of speakers and ses
sions. Contact Debra Cullinane. c/o 450 Bowron Ave
nue, Quesnel. BC V2J 2H5. 992-7211. 

October 20 
1989 Provincial Social Studies Conference. Vancou
ver. Contact Perry Seidelman. c/o Lord Byng Second
ary School, 3939 West 16th Avenue. Vancouver. BC 
V6R3C9, 224-4321. 
October 20 
Update '89, a one-day conference for teacher-librar
ians sponsored by University of British Columbia 
and B.C. teacher-Librarians' Association. Contact 
Ron Jobe. Faculty of Language Education, UBC. 

October 20 
A day at Science Worid, sponsored by B.C. Science 
Teachers' Association. Register with Science Worid's 
booking clerk, Nancy Pumple, 687-8414. Registra
tion is limited to 70 teachers. 
October 20-21 
B.C. Business Education Association conference, 
'The New Curriculum," Coquitlam. Contact Ken 
Kuhn. c/o Centennial Secondary School, 570 Polrier 
Street. Coquitlam, BC V3J 6A8. H: 461-1254. S: 
936-7205. 
October 20-21 
B.C. Association of Teachers of Modern Languages 
conference. Richmond Inn, Richmond. Contact Mar
cus Berndt. 11581 92nd Avenue. Delta. BC V4C 
3K9. 584-0632 (bu.siness hours). 
October 20-21 
The Association for Community Education in B.C.'s 
14th annual conference. "Putting the Community 
Back into Education," Sooke. Contact Donna Oswald, 
3143 Jacklin Road, Victoria, BC V9B 5R1. 
478-5800. 

October 21 
Focus on Nutrition and Food. Update '89. B.C. Home 
Economics Association. School of Family and Nutri
tional Sciences, UBC. Inquiries: 228-4808 or 
738-1217. 

October 27 
"Knowing What You Want - Getting What You 
Need." Author of "In Pursuit of Happiness" and Dr. 
William Glasser's Control Theory Psychology, 
09:00-16:30. Presentations by Reality Therapy 
Practicioners, October 28, 08:30-16:30. Adoles
cence, Control Theory, Co-operative Learning, Happy 
Family Drug-free in a Drug Culture, etc. Contact 
Michael Callaghan. 738-4662. 

October 27-28 
Focus on Children: The Role of Play and Physical 
Activity in the Developing Years, a symposium spon
sored by the Society for Children and Youth. Chil
dren's Play Resource Centre, and IPA Canada (Inter
national Association for the Child's Right To Play). 
Sheraton Plaza 500 Hotel. Vancouver. $125. Contact 
Society for Children and Youth of B.C.. 3644 Slocan 
Street. Vancouver. BC V5M 3E8. 433-4180. 

No Science Spectrum. See April 1990 
entry. 
November 1-5 
Glasser's Control Theory Workshop, Vancouver, Con
tact Diane Giles, 536-4200. 
November 2-4 
"TYansforming Tomorrow: Women's Studies in the 
Secondary Schools," Simon Fraser University at 
Harbour Centre, 515 West Hastings Street, Vancou
ver. For program information, call 291-3593; for reg
istration information, 291-3649. 
November 2-4 
Council for Exceptional Children provincial 
conference, "Learning To Think, Learning To Learn, 
Learning To Create," Bayshore Inn, Vancouver. Con
tact Lynda Handy, 1690 Arbutus Street, Vancouver, 
BC V6J 3X2, H: 732-0482, W: 734-2221, Fax 
734-3533. 

November 2-4 SAINT JOHN 
Thirteenth Annual Conference of the Association 
Canadienne des professeurs d'immersion/Canadian 
Association of Immersion Teachers (ACPI/C/\iT), 
"Immersion: Quoi de neui7 What's New?" Saint John, 
New Bmnswick. Conuict Ronald Brunei, CAIT/ACPI. 
101-1815 prom. Alta Vista Drive. Ottawa, ON KIG 
3Y6. 

November 4-5 
Working with Anger and Resistance in Youth, train
ing for educators, co-sponsored by B.C. Council for 
the Family and the Justice Institute of B.C.. Sheraton 
Plaza 500, Vancouver. Contact B.C. Council for the 
Family, 204-2590 Granville Street, Vancouver, BC 
V6H 3H1. 732-4838. Fax: 732-4813. 

November 7-11 
Glasser's Control-Theory Workshop, Prince George. 
Contact Sandra Nadalin. 562-2241. 
November 11-12 
The fall conference of the Computer-Using Educators 
of B.C., Hyatt Regency Hotel, Vancouver. Contact 
Linda Spruston, Schou Education Centre, 4041 Can
ada Way Burnaby BC V5G 1G6. 437-4511. 
November 16-18 
B.C. Association of School Psychologists' fall confer
ence, Sheraton Plaza 500, Vancouver. Contact Bar
bara Holmes, c/o 14225 56th Avenue. SurreyBC 
V3W 1H9, H: 222-0839. O: 596-7733. 
November 16-19 
Enhancing School Quality - Theor>' into Practice, 
an international educational conference on schools 
as centers of change, teacher as researcher, quality 
school districLs, school improvement, etc.. Four Sea
sons Hotel. Vancouver. Contact Enhancing School 
Quality, c/o Delta School District. 4629 51 st Street, 
Delta. BC V4K 2V9, 946-4 101. Fax: 946-3910. 

November 17-18 
Conference of the Association for Educators of 
Gifted, Talented, and Creative Children in B.C., 
"Spearheading Critical Thinking Across the Curricu
lum." Hotel Vancouver. Contact David Halme. H: 
748-1955. S: 749-6634. 

November 24-25 
Pacific Rim Symposium to assist teachers and edu
cators interested in Pac-Rim programs for their 
schools and districts. Sponsored by Canadian 
Cultural Exchange Society UBC Asian Centre. Con
tact 526-3111. 

November 24-26 OTTAWA 
Canadian Council for Multicultural and Intercultural 
Education's fourth national conference on 
multicultural, intercultural, and race-relations educa
tion, "Taking Ownership," Congress Centre, Ottawa, 
Ontario. Contact CCMIE/CCEMI, 252 Bloor Street 
West. Suite 8-200, Toronto, ON M5S IV5, (416) 
966-3162. 

Compiled by Debby Stagg. PSA Sen'ices 
Coordinator. ProfessionalDex'elopmentDivision. 

Send 
a UNICEF card, 
Save a child's life. 

For a new full-colour brochure, contact: 
U N I C E F C a n a d a 443 Mt. Pleasant Rd. 
Toronto, Ont. M4S 2L8 Telephone (416) 482-4444 
OR call toll-free 1-800-268-3770 (Operator 741) 

loneer 

In B.C.'s early days, working in the 
mines was dangerous. But organizing to 
make mining safer was dangerous, too. 
-Union organizer Albert "Ginger" Goodwin 
was killed for his work on behalf of min
ers and other workers. 

Ginger Goodwir was instrumental in 
organizing smelter workers in Ti-ail. The 
famous TVail strike shut down operations 
at Cominco's mine for over a month in 
1917. 

Goodwin's organizing skill did not go 
unnoticed by the authorities. Having pre
viously declared Goodwin physically unfit 
to fight, authorities changed his draft 
classification to "Class A," making him 
eligible for conscription during World 
War I. But Goodwin was a pacifist, and 
rather than join the army he went into 
hiding near Cumberland, where he had 
many friends among the coal miners. 

On luly 26, 1918, Goodwin was 
hunted down and shot by a Dominion 
constable. His death enraged workers and 
sparked B.C.'s first general strike on 
August 2. 1918. 

Seventy years later. Goodwin is still a 
hero to all workers, to miners especially. 
In lune. he was honored at the 4th 
Annual Miners' Memorial Day in Cumber
land. The previously unnamed peak 
where he was shot was named Mount 
Ginger Goodwin. The day of celebration 
also included the dedication of a cairn at 
the No. 4 mine commemorating the 51 
miners who had been killed at the mine 
site. At Goodwin's graveside, labour lead
ers spoke about the man who demanded 
safety and justice in the workplace and 
organized others to work for those goals. 

- Elaine Decker 

Maui-Xmas depart December 23 for two 
weeks. Adults $878. children $639. Phone 
261-3751 (evenings). 

Gabriola Island. Cozy, neat, 2 bdrm. bun
galow. Self-contained with electricity and 
plumbing. Ideal winter hideaway with 
spectacular ocean view and convenient 
beach access. Daily, weekly, or monthly 
rates available. B. Kilbey 2980 Nechako 
Drive, Prince George, BC V2M 3A8, Phone 
562-6520. 

PID: The Costs. A one-day conference on pel
vic inflammatory disease. Saturday, October 
28. 1989; 9 am - 4 pm; Simon Fraser 
University/Harbour Centre, Segal Conference 
Centre, 515 West Hastings, Vancouver. 
Keynote speakers: Barbara Romanowski, MD, 
FRCP(C), Director of STD Control for Alberta 
and Chairperson of the Expert Interdisciplinary 
Advisory Committee on STDs for Canada; and 
Dr. Lynn Simpson. MD, FRCS(C). Panels and 
discussion groups on prevention and on the 
social, infertility, and health care costs of PID. 
Everyone welcome: registration is free. Lunch 
provided: childcare available. For more 
information: Canadian PID Society, 684-5704. 

The Phoenix Seminar provides proven princi
ples which can be put to use imtnediately to 
make lasting life changes. U'riic 7375 
Kingsway, Burnaby. BC V3N 3B5 or phone 
525-8373 for program information and fall 
schedule. 

"Enhancing School Qual i ty" con 
ference showcasing B.C.'s best prac
tice: November 16-19, Vancouver, 
Vo\xx Seasons Hotel 

Delta School District is hosting an inter
national conference n "Enhancing School 
Quality" with a parn ula ocus on plac
ing theory into practice. 

Delta's superintendent of schools, Rod 
Wickstrom, describes the two and 
one-half day event as "an opportunity for 
teachers, administrators, and trustees 
from across North America and beyond 
to explore recent developments and share 
programs which succeed!" 

Major presenters include Richard 
Andrews, Larry Cuban, Dean Fink, Lou
ise Stoll, Carl Glickman, among others. 

The conference features exemplary B.C. 
programs linked to conference themes: 
schools as centres of change, teachers as 
researcher/reflective practitioners, school 
improvement, and quality school districts. 
These programs are research based, are 
documented and evaluated, illustrate 
emerging trends in education, and dem
onstrate sound implementation strategies. 

Exemplary program topics include lead
ership development, beginning teachers, 
emerging computer and multi-media tech
nology, typical and atypical learners, 
teaching for strategic thinking and learn
ing, and district- and school-based 
teacher teams. 

Representing various approaches to 
staff development, the sessions are 
presented by teachers and administrators 
responsible for the implementation back 
home. Conference attendees may follow a 
theme, track a particular speaker, or sam
ple a wide selection of sessions through
out the conference. It promises to provide 
a rich variety of tested staff-development 
programs for all to try. 

For further information contact Ed 
Lorenz at 946-4101. 

See the advertisement adjacent for 
details and registration procedures. 

Rainforests: 
A Living Legend 

i 

Take your students to the 
jungles of the world! 

A n excit ing and comprehensive 
high school teaching k i t with: 
slides, activities, fact sheets, 
diagrams, maps, a teachers' 
guide, charts, and much more. . . 

For more information, or 
to order contact 

Friends of the Earth 
251 Laurier Ave. W, Suite 701 

Ottawa, Ontario KIP 5S6 

($56 including postage and 
handling per kit) 

T H E L O V E B O A T 

IS 

Mexican Jiiviera 
--$995- 1459 us 

Caribbean 
$1025- 1750 US 

INFORMATION & RESERVATIONS 
Contact Outside Sales Rep. 

Beverley Deming 
No O H C Kn<»w. TVawl IWtlrr. 533-0084 
• ^ P R I N C E S S C R U I S E S 

A n n o u n c i n g a n e w p r i n t i n g o f 

J E A N V A L J E A N 

Copies available now. 

Contact : 

Wes te rn Ex t ens i on Col lege Educa t i ona l Pub l i shers 
B o x 110, Saskatoon, S 7 K 3 K 1 , Phone 373-6399 $8.50 

BCTF Executive Comniitiee 
position 

A vacancy on the F.xecuiivc Commit ice 
exists becau.se the past president was 
appointed to the position of executive 
director. 

A n election for a one-year term as 
membcr-at-large will be held at the Octo
ber 13-14 Representative Assembly 
Details regarding the nomination process 
and other pertinent information were sent 
to your stall representative for posting in 
your school, to local association 
presidents, and to local association repre
sentatives. If you require additional infor
mation, please contact Lise West, at the 
BCTF 

Committee vacancies 
Curr i cu lum vitae for the fo l lowing 
vacancies shou ld be submit ted to 
Berniece Stuart, Organizat ion Support 
D iv i s ion , before October 23, 1989. 
Committee Against Racism (I) 

A one-year term is vacant because of a 
resignation of a committee member. 
Task Force on Social Action and 
Responsibility (5) 

The Executive Committee struck a task 
force on social action and responsibility 
in May. The terms of reference for the task 
force are as follows: 
(a) to consider strategies to address race 
relations issues at the local and provincial 
levels; 
(b) to consider strategies and structures 
for the federation to broaden the scope of 
its involvement in social issues (e.g., envi
ronment, poverty, children's rights, peace 
education, global education); 
(c) to consider strategies and processes 
for the federation and its locals to adopt 
policy positions on social issues which 
will broaden the basis of support for those 
positions within the organization. 

Task Force on Affiliation (5) 
The Executive Committee has struck a 

five-member task force on affiliation with 
the following terms of reference: 
(a) to investigate and report to the Exec
utive Committee and the RA on the range 
of affiliation options open to the BCTF 
including affiliation to the CLC, affiliation 
to any other labour centrals, non-affiliation. 
(b) to prepare advice regarding processes, 
content and timelines for consideration of 
the question of BCTF affiliation with the 
CLC. 
(c) to provide advice with respect to the 
cost of affiliation with the CLC, including 
political and staff resources, and its poten
tial impact on our current affiliation with 
CFE 
(d) to provide advice with respect to the 
status of local associations with respect 
to CLC affiliation. 

Appo intments for C A R and the two 
task forces w i l l be made at the Novem
ber 3-4 Execut ive Committee. 
Federation Appeals Board (11) 

As a result of a number of resignations 
and prior vacancies, the Federation 
Appeals Board is in urgent need of addi
tional appointees. 

Procedures regarding the work of the 
board appear in the Members' Guide to 
the BCTF as statement 31 .E.02. Board 
members will be elected by the fall Repre
sentative Assembly October 13-14, 1989. 
Deadline for submiss ion o f cur r i cu lum 
vitae for Federation Appea ls Board 
vacancies is October 9. 1989. 

http://becau.se


30 Removable Pieces 
® Exct i l l ent h a n d s - o n r e source for m a n i p u l a t i v e G e o g r a p h y 
• R i v e r rou tes , cap i ta l c i t ies, p r o v i n c e n a m e s , lakes a n d 

activ i t ies list i n c l u d e d 
• W o o d e n m o d e l w i th write o n plast ic c o v e r 
• P last ic m o d e l : whi te acry l i c , w a s h a b l e w i th w r i t e - o n , 

w ipe-o f f feature 
• D i m e n s i o n s 1 2 " x 1 2 " 
• C u t wi th p r e c i s i on by laser 

Send cheque or money order to; 
L A S E R W O R L D M A P S , B o x 9 9 , Wes te rose , A l b e r t a T O C 2 V 0 

Please send 

Wooden 

(no. of maps) in English or Fiench 

$25.00 or Plastic $30.00 

Please add minimum $3.50 postage and handling per single order to: 

Name 

Name of school. 

Address of school 

F a l l t r a i n i n g f o r c o n t a c t s 

S E P T E M B E R 2 9 - 3 0 

D E L T A R I V E R I N N 

Workshops 

Hr Networking 

•k Ed. Policx/ 

-k Presentations 

R E G I S T E R WITH D E B B I E O M A N D , B C T F , 731-8121 

SAVE PREPARATION 
AND 

MARKING TIME!! 
COMPUTERIZE YOUR 

TEACHING! 
D a t a d i sks for Soc ia l S tud ies teachers 
f ea tur ing test and lesson b a n k s for 
Soc ia l S tud ies 8, 9, 10, 11 & W C n 12 
Ava i l ab l e for App le , Mac in t o sh , I B M (& compatibles). 
N e w t h i s f a l l : 
Danco l " Q u i z P a c k " , computer ized " d r i l l and pract ice" 
S S 11 "Government " text. 
C o m i n g S o o n : 
Tes t banks i n Science and other Subjects 
Look for our brochure i n your school now. 

D a n c o l E d u c a t i o n a l S e r v i c e s P h . (604) 463-3114 
12313 Greenwe l l Street , M a p l e Ridge, B . C . V 2 X 7 J 1 

\.fytA!^e<:^ (9^ 1990/91 

sponsored jc»intly hy the 

C A N A D I A N TEACHERS' FEDERATION A N D ITS MEMBER ORGANIZATIONS 

Each year about 85 C a n a d i a n teachers are chosen to w o r k , w i thout 
salary, on C T F ' s Project Overseas . The i r assistance is g iven, u p o n 
inv i ta t i on , to teachers in A f r i c a , the C a r i b b e a n , A s i a and the South 
Paci f ic to improve teaching ski l ls and strengthen professional teacher 
organizat ions. 

Admin i s t ra t i v e , travel and l i v ing expenses are borne b y the C a n a d i a n 
Teachers ' Federat ion, the p rov inc i a l and terr i tor ia l teacher organiza
tions wh i ch are members of C T F , the Canad ian International Deve lop
ment A g e n c y and the Superannuated Teachers of O n t a r i o . 

It shou ld be noted that the sponsors of Project Overseas do not pay 
any salaries or honora r i a to teachers w h o app ly to Project Overseas . 
Furthermore , the sponsors do not pay any costs associated w i t h 
substitute teachers or release t ime. 

R E Q U I R E M E N T S 

• membership in a p r o v in c i a l or terr i tor ia l o rgan iza t ion w h i c h is a 
member of C T F 

• an appropr iate teachers' certificate 
• a m i n i m u m of five years teaching experience in C a n a d a 
• C a n a d i a n c i t izenship 
• excellent health 

• evidence of f lex ib i l i ty and mature judgment 

A P P L I C A T I O N S 

Deadl ine date for appl icat ions: N O V E M B E R 15, 1989. 

In 1990-91 C T F w i l l require teachers for two types of projects as 
fo l lows : 

• P R O J E C T O V E R S E A S I (the summer project) w i l l operate du r ing 
the months of July and August 1990 in Eng l i sh- and French-speaking 
countries. In 1989, teachers at the pr imary , elementary and secondary 
levels were requested to teach the f o l l ow ing : 

School Admin is t ra t i on , English, English as a Second Language, French, 
French as a Second Language, Language A r t s , Ma themat i c s , Science, 
Soc ia l Studies, Test ing and Eva lua t i on , A r t s and Cra f ts , M u s i c and 
D r a m a , Pr inciples and Me thods of Teaching , C lass room Management 
Techniques , Gu idance and Counse l l i ng , Pedagogy, C u r r i c u l u m 
Development, Special Educat ion, Ear ly C h i l d h o o d Educat ion, P r imary 
Methods, L ibrary , Industrial Ar ts , Physical Educat ion, Business Educa
t ion , and H o m e Economics . 

• P R O J E C T O V E R S E A S II (the winter project) refers to a l l in-service 
projects w h i c h take place anyt ime other than July and Augus t . 
C u r r e n t l y , Project Overseas II operates i n Engl ish-speaking countr ies 
o n l y . Par t i c ipants must be ready to devote their t ime to this project 
for a four- to sixteen-week per iod between September 1990 and June 
1991. Project Overseas II often uses the services of retired teachers 
or pract is ing teachers w h o have obtained an extended leave of absence 
f rom their schoo l boards . 

In 1989-90 p r imary and secondary teachers were requested to teach 
the fo l lowing : Schoo l Admin i s t ra t i on , Engl ish, Mathemat ics , Science, 
Ear l y C h i l d h o o d Educa t i on , P r i m a r y Me thods , Specia l Educa t i on , 
Upg rad ing of Teachers, and T r a i n i n g of Teachers. 

Further information and application forms are available from: 
British Columbia Teachers' Federation, 2235 Burrard Street, Vancouver, BC V6J 3H9. Tele: (604) 731-8121, 1-800-663-9163, FAX 731-4891 

i I , t I 

r c u has t rave l vouchers that w i l l s end m e m b e r s to San Franc i sco at an 
e x c e p t i o n a l l y l o w rate i f they Ji^^: 

T r a n s f e r o r t a k e o u t a n e w m o r t g a g e o f 

$ 3 0 , 0 0 0 o r m o r e . 

S i g n u p f o r a S u m m e r S a v i n g s 

A c c o u n t o r - , 3 = : ^ ^ -

D i r e c t 
P a y r o l l D e p o s i t . 

D e p o s i t $ 5 , 0 0 0 o r m o r e f o r a 
1 y e a r t e r m . 

T a k e o u t a p e r s o n a l l o a n f o r $ 5 , 0 0 0 f o r 1 

y e a r o r m o r e . 

D e p o s i t $ 5 , 0 0 0 t o R R S P o r R R I F 

f o r 1 y e a r o r m o r e . 

CHECK AT YOUR BRANCH 
FOR DETAILS 

* Cutliay 

"-.icilic niKlits fn»i» 

\ ' : iniouvcT return art-

arranged l>y l-'alcon Travfls. 

Save $ 6 i p e r scat over titc 

lowest a l t e r n a t i v e fare. S p e c i a l 

arranncitieiits wiil i A i r H.t^ also pn»vide 

similar savings l'n»m most teiitn-s in B . C . 

Vouchers available up tt> D e c c n i h e r 31 st and may 

he used to J u n e 30th next year. 

CATHAY P A C I F I C ^ 

F a l c o n T r a v e l s 

C R E D I T U N I O N 

O A K R I D G E BIL\NCH 
5594 Cambie Street 
Vancouver, B.C. V5Z 3Y5 
Telephone 324-6655 

ADMINISTRATION OFFICE 
5594 Cambie Street 
Vancouver, B.C. V5Z 3Y5 
Telephone 324-6655 

SURREY B R A N C H 
9648-128 Street 
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Hilroy 
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Appl i ca t ions are be ing sought for the H i l r oy Fe l l owsh ip Awa rds . 

E s t a b l i s h e d by the R o y C . H i l l C h a r i t a b l e F o u n d a t i o n a n d 
adminis tered by the C a n a d i a n Teachers ' Federat ion Trust F u n d , 
the H i l r oy Fe l l owsh ip P r o g r a m rewards c l ass room teachers w h o 
have deve loped new ideas for the improvemen t of t e a ch ing 
prac t i ces . 

A p p l i c a t i o n s m a y be cons idered on ly f rom ind iv idua ls or s m a l l 
t eams of cert i f ied teachers emp l oyed at the pre -pr imary , 
pr imary, elementary and secondary levels, and who are members 
of r e cogn i z ed p r o v i n c i a l or t e r r i t o r i a l t e ache r o r gan i za t i ons . 
Consultants and subject coordinators whose normal duties 
include educational development and innovation should not 
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E a c h p rov ince grants two a w a r d s of $ 2 , 5 0 0 a n d there a re s ix 
nat i ona l awards of $5 ,000 each for great mer i t a n d one nat iona l 
a w a r d of $ 1 0 , 0 0 0 for ou t s t and ing mer i t . 

A p p l i c a t i o n s mus t be m a d e i n E n g l i s h or F r e n c h on the off ic ial 
a p p l i c a t i o n f o rm a n d m u s t r e a c h the H i l r o y F e l l o w s h i p 
C o m m i t t e e of the p r o v i n c i a l t e ache r o r gan i z a t i on not la ter 
t h a n O c t o b e r 3 1 . 

F u r t h e r i n f o rma t i on a n d a p p l i c a t i o n fo rms m a y be ob ta ined 
f r om the Pro f ess i ona l D e v e l o p m e n t D i v i s i o n , B . C . T e a c h e r s ' 
F e d e r a t i o n , 2 2 3 5 B u r r a r d Stree t , V a n c o u v e r , B C V 6 J 3 H 9 . 
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1/ tl c OF 989 STUDENT TEACHING AWARDS SPEAK OU 

Kat/iy Shannon 
Simon Fraser University 
Elementary 
Teaching: Bumaby 

Completing tlie PDP program at Simon 
Fraser University marl^ed tiie beginning 
of a second career. I hiad worked full-time 
for five years witfi a large company in tiie 
Lower Mainland, and during that time, I 
iiad volunteered witli cliildren in various 
activities, thinking that someday, 1 would 
like to teach. Practicums confirmed that 
my decision to pursue a teaching career 
was right for me. 

I anticipate many new challenges as I 
enter the classroom on my own. 1 look 
forward to the challenge of working with 
children and being part of a group of 

Charlotte Genschorek 
University of British Columbia 
Elementary 
Continuing university smdies 

Most kids see the dentist twice a year, 
a doctor maybe even less. Grandparents? 
Some are dead, some devoted, and some 
just don't care. For some children parents 
are either non-existent, unavailable, or far 
too busy to deal with problems that arise. 
However, there is one person that is relia
bly present, available every weekday from 
8:45 in the morning to 15:05 in the after
noon. Some kids view this individual as 
a person who administers great bouts of 
pain - school work, home work - work, 
work, work. Others (and I laugh because 
I hope this includes 99.9% of all kids) 
respect, admire, and listen to this person; 
a provider of knowledge, understanding, 
and caring. Who is this individual? Who 
is this dichotomized being who elicits 
both joy and discontent from children? 
Who else? It is the teacher. 

And what better profession can there 
be for people who wish to express most 
aspects of their personalities. We are writ
ers and readers, speakers and listeners, 
artists (maybe not Picasso), care-givers, 
pseudo-parents, babysitters (after 15:05). 

teachers and support staff in a school. 
Because teaching children is such a big 
responsibility, parents, teachers, and 
administrators must v/ork co-operatively 
and in support of one another. I have 
been Impressed by the teachers I've met 
and worked with who have extensive 
knowledge and expertise to offer us less 
experienced teachers. Many teachers 1 
encountered were more than willing to 
lend their support, share their experi
ences, and offer helpful words of advice. 

I am excited to be starting my teaching 
career when changes such as the un
graded primary program are taking place 
in the profession. It feels great to be start
ing my teaching career in British Colum
bia when the demand for teachers is on 
the increase. 

This year I will be able to put into prac
tice many of the skills I have learned. As 
I face challenges and new experiences in 
my teaching career, I shall continue to 
learn about the diverse needs of students 
and strive to make school an enjoyable 
place in which children learn and share 
together. My goal is to work hard to 
develop the skills necessaiy to be a role 
model in the school and in the commu
nity^ and to provide a stimulating and rich 
learning environment for all students. 

The list goes on and on. Yes, it is a chal
lenging role with many burdens. For 
many students, the t̂ ^̂  is the only 
conrinuous source of guidance available. 
We play a major role in the socializarion 
of society. 

Why did I choose this profession? I 
asked myself this very question as I was 
taking a child to the office during a recent 
practicum. I wondered what I was getting 
myself into as 1 recovered from being 
humiliated by a cheeky student. And I 
rolled my eyes to the ceiling and 
questioned my career choice as my class 
descended into a state of chaos just as 
the principal dropped in unexpectedly. 
But, I didn't need to look for the answers 
to my questions. They came quickly and 
comfortingly when a child brought me 
flowers for the first time, when I witnessed 
true understanding in a student who was 
once utterly confused about something, 
and, of course, when my practicum was 
over and the tears began to roll. 

1 still believe that most teachers hold 
the same naive ideologies that I have 
now. As I gain working experience in this 
profession I will undoubtedly confront 
several problems that make me wish I 
was not a teacher. Problems such as 
major cuniculum changes that are 
obviously a mistake, the technological 
replacement of jobs, and inadequate 
wages. 

Whether or not the future of teaching 
looks bleak or bright, 1 am convinced that 
most teachers will perform their jobs with 
a caring attitude and sense of profession
alism. 1 intend to be one of those teachers. 

Joanne Wilkes 
University of Victoria 
Elementary 
Teaching: Scoke 

It was a thrill to win such a wonderful 
award. Winning the award proved to me 
the benefits of hard work. 

Although I have finished my university 
training for now, I know 1 will never stop 
learning new things. The continually 
changing face of education and the 
chance to learn about a variety of topics 
make elementary school teaching so 
appealing. 

When I entered the Education Faculty 
at the University of Victoria five years 
ago, I was told that the prospects of 
finding a teaching appointment when I 
graduated were poor, but the situation has 
changed. As I went through each year, 
the prospects looked better and better. 

At UVic, I took the bachelor of educa
tion (elementaiy) program, with concen
trations in mathematics and music. I look 
forward to conveying my love of these 
subjects and the love of learning to my 
pupils. I am especially interested in the 

Dawn Jakovac 
Univerity of British Columbia 
Secondary 
Teaching: Richmond 

School's over. The final practicum is 
finished. I'm qualified, and now I'm hired. 
Suddenly I find myself a teacher, stand
ing at the door of a challenging profes
sion. I've always wanted to teach; yet now 
I feel a little confused and apprehensive. 
There is so much "stuff" to teaching. 
Courses have to be planned in challeng
ing, creative ways to meet the varied 
needs of students. Rules and routines 
have to be established and maintained to 
ensure good classroom management. 
Skills that can be learned only in a work 
environment, such as how to conduct 
parent-teacher interviews, have to be 
learned and refined. There are papers to 
be graded, lockers to be assigned, 
textbooks to be distributed and collected, 
pupils to be disciplined, and report cards 
to be written - the list seems endless. 
Ideals might easily be lost in the 
"bureaucracy" of teaching, but it's because 
of the ideals that 1 chose the profession. 

1 want to be an excellent teacher, a fair 
disciplinarian, an understanding counsel
lor, and a supportive friend. Yes, I'll admit, 

use of computers as teaching tools in the 
schools. 

I was on the Saanich internship 
program at Cordova Bay Elementary 
School, where 1 taught Grade 4. 1 also 
taught some Grade 2 music that year. 
Seven months in the school taught me 
about long-term planning and about the 
many aspects of a school year. 

As any beginning teacher, I have con
cerns about stepping out on my own. I 
am concerned about not having enough 
time to develop programs and resources 
to suit different ability levels. I am also 
concerned about ensuring that I evaluate 
consistently and fairly. 

Sometimes 1 feel overwhelmed by all 
the preparation that is necessary, but I 
am also careful to allow flexibility in my 
planning to adjust to what children 
already know and what they want to 
learn. 

The whole education system is being 
restaictured. As I read through the new 
primary program, I am impressed to see 
the ideas about focussing on processes 
and teaching children thinking skills and 
the strategies to solve problems. These are 
the skills children will need to adapt to 
our ever changing world. 

As a first-year teacher at Sooke 
Elementary School (Grade 2/3), I hope to 
help my pupils enjoy learning and to 
develop in them integrity, perseverance, 
and the determination to do their best at 
any task. 

I'd like to have a To Sir, with Love or 
Stand and Deliver kind of experience. 1 
want to inspire pupils just as some of my 
teachers inspired me. A French teacher 
made me love every corner of Paris, so 
that when I acuially visited the city, I felt 
as if I had already been there. A writing 
teacher conrinuously - relentlessly -
pushed me to write naturally and let the 
tmth that is within me come out. My 
sponsor teacher encouraged me to try new 
things, to follow my instincts, and learn 
- always learn - from my mistakes and 
my triumphs. 

Those teachers had a quality that all 
great teachers have: a genuine concern 
for the needs of the students. No matter 
how much the worid changes, truly great 
teachers will be adapting to meet the 
needs of their students. That knowledge 
holds a challenge for me. 1 want to use all 
the resources available to help me meet 
those needs. 

Fortunately help is readily available to 
me in the form of mentoring teachers, 
resource centres, and professional journals 
and workshops through such associations 
as the Canadian Council of Teachers of 
English. Then, if somewhere in the pro
cess of teaching when to use commas and 
co-ordinaring conjunctions, or when to 
use the subjunctive mood of a French 
verb, if somewhere in the "stuff' of teach
ing, I can reach students and make them 
strive to be the best that they can be, then 
I will know that I have chosen a truly 
worth-while career. 

Each year the BCTF Maxwell A. Cameron award is given to university graduates for 
outstanding performance in student teaching. Apologies to SFU (Secondary) 
winner, whose name was inadvertently overlooked 


