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Working together strengthens both the profession and education, Tony Flanders termed in his recent research. Not 
strangers to collaboration, the entire staff at South Carvolth Elementary School Langley, team up on their school writing 
program. Shown here (left to right, back row) are Lorna Mattson, Pamela Wood, Flcdre Sebula, Catherine Reymolds. (Left 
to right, front row) Tyrina Peterson, Gordon RusK Pat McManus. ' Alistair Eagle photo 

NEW RELATIONSHIPS, NEW PRACTICES 
by Elaine Decker 

i; t the beginning of the 
80's, Tony Flanders, researcher, conduc
ted a much-talked-about report - the 
Flanders study. It shaped education talk 
about the profession. Now a decade later, 
he examines our past and points to our 
future. 

"The connections between changes to 
the B.C. School Act and the magnitude 
and immediacy of the global environmen
tal crisis may seem remote to many teach
ers mired in the daily struggle of admin
istrative and classroom activities. 
However, it is precisely in the scope of 
change, both professional and global, that 
professionalteachers will find opportunity 
for empowerment:* This is one of the con
clusions reached by Flanders, in his 
recent qualitative study about educational 
change, conducted for the BCTF 'msk 
Force on Teaching Conditions and Profes
sional Practice. 

The task force examined the complex 
interrelationship of education, resources, 
social responsibility, and governance, 
knowing that each could not be separated 
from the other. Flanders' research 
addresses many ideas that on the surface 
appear to be distinct, but prove to be 
woven into the final design of an effective 
public-education system. 

Thinking about education 
Flanders reports that "too few people 

are thinking about education, and too 
many are focusing on teaching as an 
occupation within an information-delivery 
system:' He says we evaluate education 
on the effectiveness of the message-
sending system, without challenging the 
value of the message in the life of the 
receiver or the sender. Flanders quotes 
John Goodlad, saying, '^Nowhere is there 

'Parents want the 
the teachers to do 
more. 

teauLCt:^... I/a 

want US CO be 

everything that they 

are 
f9 

— research participant 

a need for more content, but everywhere 
there is a need for more opportunity to 
reflect, to discover meaning, and to dis
cuss the circumstances in which we live:' 
Schools must provide students an oppor
tunity to participate, to process - not 
merely receive and repeat - data. 

Data organized is information made 
meaningful is knowledge made purpose

ful is intelligence made personally active 
is understanding. 

In this process of developing 
understanding, students and teachers 
work together. The professional teacher is 
model and mentor, the "lead learner:' 

Professional teaching 
To be truly professional, Flanders says, 

teachers must liberate themselves and 
must avoid the trap of being instructors 
in an information-transfer system. Profes
sional teachers accept the responsibility 
to help students make meaning. They live 
and work as lead learners by making 
meaning themselves - through self-
reflection and reflection on their work as 
part of a team. They make explicit for 
other teachers, and for the community, 
what they know to be important about 
the context, the cohteht, and the prdcess 
of learning. By doing so, they claim their 
profession's authority. 

They also work to eliminate the 
constraints on their professional behavior. 
"The distinction between professional 
practices and teaching conditions must be 
purged, just as the battle over whether 
BCTF should be a union or a profession 
was resolved through the "union of pro
fessionals;' so the issues of teaching prac
tices and teaching conditions are united 
in professional teaching," says Flanders. 
He illustrates this with the issue of teach
ers' time and who controls teachers' time, 
which he says is central to professional-
ization. But he says class size has a pro
found impact on the time available to 

See "Changing" page 3 
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Savage review 
missed the mark 

I wondered how members of the teach
ing profession would react to the movie 
Dead Poets' Society. Leslie Savage's review 
(in your September 1989 issue) is one 
instructor's response. Savage reveals her
self to be one of those who carefully 
treads the straight and narrow, and who 
is confttsed and threatened by the themes 
the movie reveals. 

Lam writing because this is an impor-_ 
tant film, one teachers particularly should 
strive to understand. To have the film mis
interpreted does not help. 

John Keating, as played by Robin Wil
liams, is not an example of the "soft radi
cal individuaUsm" of the '60s, as the 
reviewer would have us believe. Keating 
is an individualistic and inspired teacher. 
But he is also a quiet person with strong 
values, who encourages others to 
qtiestion and think for themselves. The 
reviewer believes that Keating's "naivete 
and disregard of the possibilit>^ for bad 
outcomes as well as good ones" represents 
a failure on the teacher's part, since she 
doesn't see what will happen "once 
dreams of freedom are unleashed on 
minds unused to independent thought." 

Leslie Savage's disparaging view of 
learners certainly will not make her an 
inspiring leader nor a powerful teacher. 
But like many, she may find security in 
placing herself above learners as a supe
rior being, a fully formed mind. By such 
stereotyping, we avoid our responsibility 
to inspire as well as inform. 

The power of this movie is its refusal 
to deal in stereotypes. Keating carefully 
tells the student who has decided to fol
low his own star that he must resolve the 
issue with his father. The father's refusal 
to allov/ his son to assume personal 
responsibility is what leads to the son's 
death. 

The dialogue between authority and 
individuality is the central issue in edu
cation. After several years of research in 
humanistic education, 1 would say it has 
always been so. It is tuiderstandable that 

many teachers still take the side of 
authority and derive their own power 
from it. 

It is part;icularly ironic at this time, 
when a provincial government we have 
often opposed is providing the major 
impetus for individualization in the 
schools, for Dead Poets' Society to appear. 

This movie is not just about individu
ality and authority. It is also about pas
sion and excellence. It juxtaposes two 
visions of excellence, one that is 
moribund and one that lives. That teach
ers like Leslie Savage choose the hollow 
over the life filled is not surprising. 

As teachers, we face this choice daily: 
to play it safe by investing in authority or 
to bring learning to life by opening to pas
sion. It is that simple. No doubt it is use
ful to invoke the ghost of the '60s to 
obftiscate the choice. But the choice is still 
ours. 

I began my teaching career in the early 
'70s. Many of the "soft radicals" 1 worked 
with in those times are still hard at work 
as teachers, doctors, writers, naturalists, 
social care-givers. Few have given up their 
ideals or stopped working for their 
personal vision of a better society, one in 
which truth, beauty, and passion have a 
place. 

As an educator, I am still inspired by 
the few real teachers I had, the ones who 
still burn in my memory. The ones like 
John Keating who brought things to life, 
the ones who really saw who 1 was, who 
knew the difference between form and 
substance. Ms. Savage, didn't you ever 
have a teacher like that? No? ... oh, how 
sad. 
Daniels Rubin 
Victoria 

20011 a be t t^ 
It seems strange that the authors of the 

Year 2000 document should give it the 
name of the last year of the second mil
lennium. It would have been more excit
ing to follow Arthur C. Clarke's example 
and name the program for 2001, the first 
year of the new millennium. 
George Snowden 
Winfield 

Tutoring service 
worth supporting 

During the years of budgetary restraint, 
the Teachers' Tlitoring Service was organ
ized in Vancouver by the Unemployed 
Teachers' Action Committee under the 
auspices of the BCTE It provided an 
opportunity for unemployed or underem
ployed teachers to earn a partial income 
while fulfiling students' needs for 
additional instruction by qualified educa
tors. The federation offered support in the 
form of office space until the summer of 
'89, when the space was revoked. Forced 
to move to an unsubsidized location, the 
tutoring service relies on fund raising. 

As a teacher fortunate enough to be 
employed full time, I find this situation 
unfortunate and demeaning. Surely the 
federation and the Vancouver Teachers' 
Association can support local teachers 
whose interests are no longer served by a 
collective organization. 
Valerie Dare 
Vancouver 

[Editor's Note: BCTF support for TTS was 
ended, in part, because it could serve only 
teachers in the Vancouver area. Federation 
resources, it was felt, should be reserved for 
supporting services available to all members. 

The local teachers' associations, VESTA and 
VSTA, provided a start-up grant to the Teach
ers' Tlitonng Service and hope to help with its 
accommodation problems in the future.] 

1 read in the January issue of Teacher 
with incredulity. Ken Novakowski's 
justification of policy 42.05 and 42.09. 
He wrote of a woman's right to reproduc
tive freedom and the responsibility of the 
BCTF to speak out on issues of social jus
tice and human rights. Who gave the 
BCTF the right to speak on behalf of its 
membership on deeply felt moral and spir
itual values? Such a right cannot be pre
sumed nor can it be delegated. A major
ity vote does not justify or create an 
objective moral value. 

1 believe that the right to life is a first 
principle preceding all others, and that 
abortion is therefore the destruction of 
human life which has led, and will con
tinue to lead to grave moral and social 
repercussions. 1 do not, however, presume 
to impose this value on the membership; 
yet the Executive Committee seems to fe:-'l 
that they have the right to impose theirs 
on behalf of the membership. 

Does our Execurive Committee also 
suppose that there is social justice in the 
destruction of thousands of innocent 
preborn children through abortion, and 
that this is a cause to champion? If so, 
then they should speak (it is their right) 
as individuals, but not for the 
membership. Public positions by those 
who purport to speak for others in such 
matters is unacceptable. 

Far better, it seems to me, that the 
BCTF reflect the responsibilities inherent 
within its democratic mandate - that of 
advancing tiiily just and reasonable edu
cational goals for the children and teach
ers of this province. 
James A. Ehman 
Surrey 

[Editor's Note: As BCTF President, Ken 
Novakowski was interpreting BCTF AG.M pol
icy (not an Executive Committee position) in 
his article.] 

Being one of the silent BCTF meinbers, 
I would like to come out of the woodwork 
for just a moment to say that my mem 
bership in and suppod; of the federation 
do not imply automatically that I suppori: 
policies 42.05 and 42.09.1 certainly do 
not. 

My convictions are that we should be 
supporting positive alternatives that will 
reduce the reliance on abortion, which I 
believe is a total disregard for the rights 
of those who are helpless and innocent. 
John W. Davies 
Vancouver 

North honored by all 
Your last issue quoted (broadly) m; 

remarks to George North at the Decer :r 
Bargaining Conference. George blazec 
trails for teachers and students that i e 
who have worked with him will not 1 
get. Many recognize his unique and incal
culable contributions. I was asked to pres
ent flowers on behalf of a grateful 
federation, and I was delighted to do so. 
But the idea came from, others, principally 
Elsie McMurphy and Alice McQuade, who 
organized the event and managed to catch 
George sufficiently off guard to accept a 
small public acknowledgement. 
Joan Robb 
President, Sunshine Coast Teachers' 
Association 

George North, Director of the BCTF 
Bargaining Division, passed away Feb
ruary 13, 1990. A tribute to George will 
appear in the April issue of Teacher 

1 have thoroughly enjoyed our 
newsmagazine since the new format was 
adopted. The articles and whole tone of 
the paper make mc feel that it is speaking 
to me and 1 can contribute to it. The 
themes and topics are, of course, relevant. 

1 would feel better about reading about 
"A Passion for the Planet," "How To Save 
the World..." etc., if our paper were printed 
on recycled paper. I even wonder about 
the type of ink that is used to print it. 
The choices are there, and 1 think the 
membership cares that we consider the 
environment. 
Lois Lawrence 
Nelson 

One of the major world issues is our 
environment and how we must start now 
being careful with it. Your newsmagazine 
could take two simple steps (that would 
cost you nothing) to help: 

1. Print it on plain newsprint or, even 
better, recycled paper (not glossy). 

2. Do not send it to every member. 
Send a few copies to each school and 
office and let teachers share. We know 
how! 
Sue Hemphill 
Horsefly 

The January '90 issue was very infor
mative and covered a broad spectrum of 
topics. A large portion seemed to be set 
aside for environmental issues. Great! 

Yet the newsmagazine is printed on 
paper that is a hazard to our environment 
because of the chemicals used in its 
production. 

You don't seem to mean what you are 
printing. Please consider for the future the 
use of recycled paper. 
Hannelore Gronau 
Gabriola 

[Editor's Note: The newsmagazine advisory 
board will consider these suggestions at its 
Spring meeting. Any changes will take effect 
September 1990.] 
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The other day, 1 discovered that my 
Grade 5 and 6 teacher had passed away. 
His name was Frank Welch. My second 
name is Frank. My parents named me 
after two of my father's hunting partners 
and friends, Doug Maxwell and Frank 
Welch. 

Frank was our neighbor, my father's 
hunting partner, and a family friend. He 
was one of my heroes. 

Frank was different - quiet yet, 
friendly - and a commercial painter at 
the time I was growing up. He was also 
an excellent shot at ducks and geese on 
the wing, very important in those days. 
Nothing exceptional here, you say. But 
there was. You see, Frank had one whole 
arm and only a stub for the other arm. 

Imagine my surprise on a September 
morning in 1946 to go into the classroom 
and find that Frank Welch was my 
teacher. I thought 1 had it made and that 
I could get away with everything. Boy, 
was 1 in for a surprise! 

I guess because of my hero worship 
and Frank's awareness that this was one 
of Jimmy's kids, 1 never absorbed so much 
and was never a keener student. Frank 
Welch was the teacher who made me see 

It all started with the "No Means No" 
campaign against date rape. Some of the 
male students at Queen's University found 
the whole thing funny - funny enough 
to alter the wording on the posters to read 
"No Means Kick Her in the Teeth" and 
"No Means Now." 

The university administration 
responded to the women's outrage with 
silence. The women had, by challenging 
the university's policy on equality, been 
forced to face a stark reality. Susan 
Donaldson and Will Kymlita, two former 
Queen's students summed up their 
feelings succinctly in the Globe and Mail, 
November 17, 1989. They wrote: 

University presidents should send out the 
following note: "We are not, and never have 
been, committed to sexual equality. We 
respond only when pushed by the national 
media, the Human Rights Commission, 
organized women's groups or (most impor
tant) by threats to our fund raising. We 
respond slowly, and while we do set up 

that social studies is the most imponant 
subject. He made all my subjects pleasur
able, and school was not the same for my 
next 10 years. 

The last time 1 saw Frank was at my 
parents' 50th-wedding-anniversary bash 
in Fruitvale In 1980. I remember well his 
arrival from the prairie. On his arrival, 
great hunter that he was, he ran over the 
only pheasant in our valley (accidentally, 
of course). 

Now, why the hell would I write about 
Frank in our union paper? I just wanted 
you to know that every time you look in 
the mirror, you should see more than 
yourself. You should see and remember 
all those people who have put you 
together, and you should be proud of who 
you are. 

You should also try to live your life so 
that those people, the ones behind you in 
the mirror, are also proud of what they 
helped to create. You are a product of your 
past; your future becomes your past. 
Doug Swanson 
nail 
Source: B.C. Federation of Labour, Bulletin 
Board, lanuary 11, 1990. 

mles against sexist behavior, we do not 
punish transgressors, and we make the 
process as difficult as possible for 
complainants:' 
The women on that campus need a 

strong Status of Women program. The 
work we all do in our schools to eliminate 
.sexism for our students and our 
colleagues is but a part of a much longer 
education process. 

As we continue to recognize sexism -
when and where it happens - in our 
classrooms, in our staffrooms, in our 
school plays and assemblies - and as we 
gain strength by eliminating sexism in 
education we lead administrators like 
those at Queen's to join us in supporting 
equality and working actively to achieve 
it. 
Kathleen MacKinnon 
Co-chairperson, Status of Women 
Committee 
Sooke 
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teachers - time for attending to each pupil, 
time for thorough conununicating with 
parents, time for effective Individual plan
ning. So cla.ss size is also critical to time. 
"Thus there is no distinction between pro
fessional practices and teaching condi
tions:' 

- research participant 

The giving-getting compact 
Flanders says it is clear that the public 

and the parents want their children to 
become participants in society, not 
subjects, and they will hold teachers 
responsible for this achievement. Teachers 
must take the professional authority nec
essary to make it happen - or take the 
blame. He continues, "Teachers as a pro
fessional group now have the power to 
negotiate the giving-getting compact that 
includes the authority-responsibility rela
tionship:' We can bargain those control 
and resource issues that will support the 
achievement of the public's expectations 
for education. 

And our strength as a union is a source 
of power for this work. "The old idea that 
the teacher was an individual professional 
has been discarded by history - only col
legial consensus and acting together with 
the strength of an organized profession 
will do. But professionalism and empow
erment are not things that are given. They 
are earned and they are taken by force of 
the better̂ î̂ ^̂ ^̂  
the better outcome. Recognition and 
reward follow effort. Teachers must take 
the lead here and now:' 

Recommendations 
Flanders makes five recommendations 

to teachers to guide their movement 
towards full professionalism. 
1. That teachers take charge of 

significant elements of curriculum. 
"Teachers must be participants in the 

leading theoretical and intellectual efforts 
of education. If they abdicate this arena 
to the politicians or the bureaucrats, they 
will fail." 

Especially important, Flanders argues, 
is for teachers to focus on the horizontal, 
or integrated, curriculum. Horizontal cur
riculum, like global education or the uni
versal curriculum of Maurice Gibbons, 
helps young people make sense of the 
world and make meaning as a whole 
person. 

2 . That teachers work through their 
union to address professionalism in 
the daily and detailed implementa
tion of new plans. 

Teachers reported that they feel the 
"strength of their union is an excellent 
basis on which to build a new profession
alism." They found the process of bargain
ing to be an enlightening one. They are 
satisfied with their contracts, with having 
formerly arbitrary things clarified. They 
know where they stand and what they 
can do about things. As one teacher said, 
"We see now that together we can really 
make a difference and that being a union 
and being united has resulted in some 
really significant changes:' 

3. That teachers liberate themselves 
from the constraints of the culture 
of "teaching as a job" through self-
reflection and that they further use 
this liberation to develop an emerg
ing collegial consensus of empower
ment. 

"This involves an assessment of what 
you set out to do, and where It went 
wrong, of where and when it went right, 
and how you prolong the best times and 
reduce the worst times. Further, it 
involves communicating with peers to 
develop a teacher consensus on the ends 
and means of professional life as lived 
through teaching. Finally, it means having 
a core of meaning to teaching that is 
based on consensus that is expressible to 
parents, public, bureaucrats, and academ
ics. It means being able to state your 
case." 

4. That teachers conduct a "Partners 
with Parents" campaign. 

Flanders reports that parents want their 
children to become integrated and to have 
purpose and meaning to guide them 
through life. "Teachers have not done a 
great job of this and many parents are 
dissatisfied. They recognize that the sys
tem constrains teachers yet they also say 
that the difference in their kid's education 
is critically dependent on the teacher:' 
Flanders advises "If teachers are able to 
develop consensus about their wisdom, 
and are able to express and articulate the 
deepest desires of people in nurturing and 
developing our youth, then there is likely 
to be overwhelming support for teachers 
and their cause of quality education:' 

5 . That teachers articulate a social 
vision for society. 
Flanders says, "To be a teacher in a 

public school implies values and beliefs 
about people and rights and participation 
and empowerment." As the society moves 
into the post-industrial era, the social 
structure is being redefined, both 
consciously and unconsciously. "The need 
for a social vision is an opportunity to 
connect with a deeply felt need of people," 
and public institutions like the public 
school will be a focus for this debate. He 
also warns that "the opportunity exists to 
privatize schools fully in historical short-
order," a political issue of profound conse
quence in the redefinition of the social 
strticture. He concludes, "History wiD 
judge teachers on their performance on 
this issue:' 

Flanders expresses his own dream for 
the future of the profession. "1 have a 
dream that teaching is not a job in a 
bureaucracy but a valued role in life, val
uing persons who accept the mission of 
htmgleading learners and who have 
developed the capacity to share that expe
rience with others. My dream includes 
giving such persons the resources and the 
means to proceed in their learning and 
their sharing. And my dream most of all 
is focused on the idea that such persons 
would be free and powerful, constrained 
not by bureaucracy but shaped by 
wisdom and love and hence our most 
trustworthy citizens, people who embody 
citizenship itself free men and women 
responsible to a vision of life itself. Carlos 
Castenada would call them people of 
knowledge and people of courage:* 

Elaine Decker is the BCTF's communi
cation officer 
Note: For a copy of the full report of Flanders' 
research contact your staff representative or 
local association president, or BCTF 
Resources Center for loan. 
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Good ieadership isn't what 
happens when you're there; it's 
whcit happens when you're not. 

After 20 years in business, Dr. Peter 
Burwash found that common denomi
nators marl^ great leaders in the service 
industry. These effective leaders are: 

1. Committed to others around them. 
2. Enthusiastic. As Winston Churchill 

said, "Success is moving from failure to 
failure without the loss of enthusiasm." 

3. Constantly expanding their hori
zons. Successful people set aside time to 
learn. They tend to be avid readers, who 
create their own visions rather than 
accept someone else's. 

4. Able to make the most of their time. 
They don't waste a moment. Standijig in 
line, for example, they read rather than 
get upset. 

5. Note takers. "Short pen is always 
better than long memory" goes the adage. 

6. Excellent communicators. Being able 
to listen is critical. 

7. Flexible. Good leaders adjust. It's a 
big mistake to try to impose your style on 
others. 

8. Visionaries. They also encourage 
others to participate in the vision. 

9. Secure. They surround themselves 
with people who are better than they are. 
10. Attentive to detail. 
11. Able to hold up under pressure. 
They thrive on pressure. 

12. Positive. This is the most important 
characteristic. 
13. Opportunistic. Leaders change prob
lems into opportunities. 
14. Sensitive and empathetic. They can 
walk in another's shoes. 
15. Self-disciplined. Unlike well-
disciplined people, who do what they are 
told, self-disciplined people rely on them
selves to get things done and respond on 
their own. 
16. Humble. People with humility don't 
think less of themselves; they just think 
of themselves less. 
17. Believers in themselves. Even if the 
majority say "It can't be done," effective 
leaders have self-confidence and the 
vision to make an idea a reality. 
18. Capable of making mistakes. 
19. Steady. Moodiness affects lines of 
communication. 
20. Competitive. Competition as it was 
originally derived from Latin means "to 
come together, to bring out the best in 
each other." Leaders respect comapetitors. 
21. Exemplary. Leaders teach by exam
ple and are willing to work as hard as, or 
harder than, the people around them. 
22. Able to treat everyone as an impor
tant individual, no matter what their 
socio-economic position. 
23. Persevering. Life surrounds us with 
failures. Leaders don't quit; they carry on 
or take another trail. They'll get the job 
done. 
Source: Dr Peter Burwa.sh, The fitness Group 
Newsletter, November 1989. 
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he BCTF isn't just printing artic
les about environmental citizenship. 
We're trying to live it, too. Production 
Services Co-ordinator Don Richards and 
Co-ordinator of Purclia:.itig and Facility 
Services Belva Lee are leading the cam
paign to help the federation reduce, reuse, 
and recycle. 

Reduce 
« We're asking people to add another 

R - rethink - to their plans for production 
and distribution of documents. Is the doc
ument as brief as possible? Does every
one need it? Would circulating copies fill 
the information needs? We're putting the 
recycling logo on our photocopiers as a 
subtle reminder. 

® We're asking committee members 
and local-association representatives to 
bring documents with them to meetings, 
rather than to collect a second copy when 
they arrive. 

» Whenever possible, documents are 
printed or copied on both sides of a page. 
Only one staple is used. Richards 
estimates that 90% of material is printed 
on two sides. 

® Internal copying of printed material 
is being reduced. A single set of 
documents from an Executive Committee 
meeting, for example, is now circulated 
within a division, rather than reproduced 
for individuals. 

® Computer Services staff is working 
to reduce duplicate mailings when a mem
ber appears on inore than one list. If 
you're a PSA president and a member of 
a provincial committee, we're trying to 
send you only one copy of an item. 

© The technology work group is exam
ining alternatives for information 
exchange, such as computer bulletin-
board conferences for bargaining updates. 
Reuse 

« We've switched from styrofoam cups 
to mugs in our staff room. Many staff use 
their own mugs instead of the paper cups 
provided for takeout. The president offers 
guests their drinks in those famous blue 
mugs with the logo "BCTF - a union of 
professionals." 

* We're using recycled paper products 
whenever possible, and exploring the 
options for increased use. The thank-you 
card that the newsmagazine editor sends 
to authors is printed on recycled paper, as 
was the last issue ol" the Global IScluca-
aon Project Newsletter. Production is test
ing paper alternatives, looking at the cost 
and technical implications of the changes. 

« Paper scraps and olT cuts are used 
for scratch pads. 

® Metal printing plates are sold to a 
scrap-metal dealer. 

Recycle 
o Lee has provided each work area 

with a bin for recyclable paper and card
board, which is collected by a local com
pany. Additional labelled containers are 
on the way, making it easy for stall to 
recycle rather than throw away. Lee is 
exploring a process for recycling bottles 
and cans. 

® The chemicals from our darkroom 
and Graphics are disposed of in an envi
ronmentally responsible way; the silver is 
.'eclaimed from negatives, and the alumin
ium, from metal press plates before 
disposal. 

Rethink 
« Assisted by recycling experts from 

the GVRD, we're working to develop work
shops for all staff to increase awareness 
and to share ideas for environmentally 
responsible work habits. 

® Nancy Hinds, editor of Teacher, is 
having the newsmagazine evaluated for 
its recyclability and will report to the advi
sory board at the spring meeting. If for
mat or paper changes are recommended, 
they'll be implemented in September 
1990. 

The AGM resolutions indicate the pri
ority teachers place on the environment. 
The BCTF is working to be a leader in the 
turn-around decade. 

- Elaine Decker 

See AGM Hcr/eriS a'-Ml RcsoittUote-. 
L o o k 1, -vzcs 1 8 - 2 0 , t o r 

r c c o T n 111 c II d a t ! o i l s / I ' e so l ml o n s 

o i l c n v i r o i i o i e n t a l issiicb iliai. a r e 

o n t h e a s ^ e a d a o f ihe !̂ ^90 BCll" 
A n n u a l G e n e r a l Meedim. 

Don Richards, production services coordinator, and Belva Lee, coordinator of 
purchasing and facility services, are helping thefederation implement its 
recycling program. Alistair Eagle phoco 

ACTION FOR 
A BETTER 
TOMORROW 

With more than 90 countries involved 
to date, Earth Day 1990 is a truly global 
event - an opportunity for all of us to 
move from being spectators to being part 
of the action, working to preser\'e a now 
fragile biosphere. 

Today's students have the most at 
stake. As teachers of these citizens of 
tomorrow, we have a wonderful opportu
nity to inspire and encourage them to 
make personal commitments to the envi
ronment. Their initiation of Earth-Day 
events and projects not only will aid their 
shift in awareness but also will elTectively 
address their feelings of powerlessness. 

The list of potential projects is endless. 
It would depend largely on local factors, 
but could include an environmental 
assessment of a school campus, petitions, 
clean-up and recycling projects, a "state 
of the Earth" conference, concerts, letters 
to our leaders, neighborhood composting, 
assistance to environmental groups, and 
so on. 

The global consequences from Earth 
Day can be similarly far reaching. Recent 
examples of international co-operation 
such as the 100 nations participating in 
the Australian ozone layer conference, the 
U.S. assistance following the Chernobyl 
disaster, the Russian/U.S. collaboration in 
the whale rescue mission, all show us 
how not only individuals, but also 
nations, can work together to increase 
their effectiveness. 

We invite you, as teachers, to present 
the challenge of Earth Day to your stu
dents and to guide and assist them as 
their creative minds respond to the major 
issues of our time. Through their partici
pation, they will be part of the largest 
organized, peaceful event in human 
history. 

What will you do? 

Send a general description of "What, 
When, and Where" of all projects to Earth 
Day 1990 Canada Headquarters, 800 
Yates Street, Victoria, BC VSW 1L9, Phone 
382-1990, Fax 382-1660. We would like 
to tell the rest of Canada. 

• -J ve > r^'i ^O^' 

SHOULD 
THEY BE 
INTEGRATED 
OR NOT? 

by/imGrqy 
Early this f a l l ! presented to the staff at 

my new school my plans for a noon-hour 
intramural program I explained that our 
senior girls would compete against one 
another, the senior boys would play 
against each other, etc. WOW! Did I ever 
open a can of worms. I, the "alleged" PE 
expert, was being challenged by a number 
of my peers on this issue. What, no 
mixed house teams? Why can't the girls 
play with the boys? Are we preparing the 
kids for secondary school programs by 
segregating? Needless to say, we had 
some lively debate, with teachers arguing 
both sides. 

This is not a new issue for PE special
ists, believe me. We have weighed the 
pros and cons of both sides at numerous 
PE local association meetings over the 
years. These are discussions by teachers 
who are in the gym every day, with both 
boys and girls, in mixed gym classes. 

Noon-hour programs are different. The 
emphasis is on fin and participation for 
all students. If the noon-hour games don't 
allow everyone the opportunity to play 
and enjoy themselves, then the competi
tions aren't serving the purpose, in my 
mind. IVe tried the games both ways over 
the years. IVe also found that the most 
successful noon hours have been wi th 
girls competing against girls, and boys 
against boys, with a variety of mixed 
activities thrown in for good measure. 
A n y comments? 

Jim Gray teaches pf^ysical education at 
Wsst Sechelt Elementary School Sechelt 
Source: South Coast Teachers'Association 
News, No. 2, September 1989. 
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ducation Week 1990 is jointly 
sponsored by the key education partner 
groups: the B.C. Parent Teacher and 
Home and School Federation. B.C. School 
Trustees Association, CUPE B.C., B.C. 
School Superintendents' Association, B.C. 
Principals' and Vice-Principals Associa
tion. Ministiy of Education, and the B.C. 
Teachers' Federation. 

The goals of Education Week are; 
• Demonstrate the importance of educa
tion as the foundation of B.C.'s social and 
economic future. 
• Recognize and appreciite the dedica
tion of all school staff, both teaching and 
non-teach ing. 
• Provide an opportunity to inform all 
sectors of society of contemporary teach
ing and learning activities. 
» Bring together all sectors of society to 
reaffirm their common commitment to the 
welfare of children and to recognize the 
value an excellent education system in 
preparing children to assurne, social 
responsibility in a participative democracy. 

A provincial Education Week commit
tee has been co-ordinating plans. School 
districts have been encouraged to convene 
a local Education-Week committee, with 
a designated co-ordinator to oversee 
school and district events. 

The provincial Education-Week com
mittee has prepared the following resource 
materials for use during the week: 

Listen for 
Four professionally produced public-

service radio features on the purpose of 
Education Week, the importance of edu
cation, helping student drop-outs, and 
environmental learning. The spots will be 
distributed to all radio stations in B.C. 

Look for 
A n Education-Week poster featuring 

student art work, titled "Meeting in the 
Forest;* will be distributed to all schools. 

Macdonald's restaurants' Education-
Week tray liner for use during Education 
Week. 

Use 
A 40-page Ideas Book that will help 

school districts and schools develop and 
implement ideas for Education Week. 
Each school in the province will be receiv
ing this publication. 

A bookmark featuring the theme of 
Education Week will be available on a 
one-per-student basis. 

Education-Week stationery featuring 
the theme and listing partner groups will 
also be provided to all school districts. 

Wear 
Lapel buttons with the logo, "Education-

Eveiybody's Business" that will be distri
buted to all schools. 
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prov ince 
Sooke 

CanWest Mall will be the setting for a 
week-long display of student art and 
writing, on an environmental theme, 
joining the displays, on Tuesday, will be 
eritire classes puUed from varidu 
schools and set up lock, stock, desk, and 
computer for demonstration lessons. 
Wednesday of Education Week is planned 
as open House Day at all schools. Senior 
citizens who wish to experience the 
excitement and vitality of a modern 
school will be picked up by bus and taken 
to Spencer Junior Secondary School for a 
visit and refreshments. Friday has been 
designated as Staff Appreciation Day and 
every school's home and school group is 
hard at work planning various ways of 
thanking those who teach, transport, and 
clean up after their children. 
Ellen Cole 
Sooke 

Grand Forks 
Each of the four schools in the district 

is planning separate activities: 
Grand Forks Secondary is under major 

construction and as a result is stretched 
to the limit. It does plan to host tours 
during Education Week - the midpoint of 
the construction valued at $4.5 million. 
Perley Elementary School will be hosting 
its annual Science Fair during the week. 
Hutton Elementary School is hosting a 
Curriculum Fair. 

As a district we intend to have the 
mayor declare March 5-10 Education 
Week, begin dual entry registration for 
Primary Year 1, and sponsor radio ads 
developed by each school promoting each 
school and education. 
Michael Strukoff 
Grand Forks 

Lake Cowichan 
Student writing, art, and industrial 

education projects will be displayed in 
local banks, public library, school board 
room, municipal meeting room, Elks Club, 
and Legion Branch. 

Student art is being photocopied as 
placemats for use in local restaurants, 
centre pieces will invite the public to 
attend schools, and a calendar of events 
will be presented. 

Each school has scheduled events for 
its special days. Principal-guided tours of 
the schools will be available, and parent 
associations will provide coffee and 
cookies. 
Wilma FU>wbpttom _̂ 
Lake Cowichan 

Centra! Okanagan 
Mayor Jim Stuart will be proclaiming 

April as "Education Month" in Kelowna. 
A wide variety of activities will be 
presented by district schools, to which 
parents and the public will be invited. 

Education Showcase will feature perfor
mances by elementary and secondary 
schools at Orchard Park Mall, April 18, 
19, and 20. Banners made in district 
schools will be on display in Orchard Park 
Mall from April 17 to 21, and we are look
ing into the possibility of hanging a 
30-foot banner (cost permitting) in the 
centre of downtown Kelowna. 

Our theme and activities will be 
promoted through the local media, and a 
bulletin will be circulated to schools, par
ent councils, and the media, which will 
provide details of activities and schedules. 
Marion Stolze 
Central Okanagan 

Kamloops 
The district Community Relations Com

mittee will be co-ordinating and produc
ing newspaper supplements and a televi
sion program highlighting and focussing 
on enabling learners. Kamloops schools 
will extend Education Week to include the 
month of April, which has been 
designated Education Month. 

Planned activities range from open 
houses and community breakfasts, to fine 
arts evenings and science fairs. 
Gordon Lloyd 
Kamloops 

Voluntaiy contributions from districts were 
compiled by Mike Lombardi, BCTF representa
tive on the provincial Education-Week 
Committee. 



E LONG LOST AND PREVIOUSLY 
UNPUB D FINAL PAGES OF CHAPTER 
SIX OF ORWELLS ANIMAL FARM ^ 
"The time has come," 
Jacii Horner said, 
"To tallz of thumbs 
and plumbs; Of 
lawyers, schools, 
and politics, And 
new curriculums." 

The next morning, Napoleon sum-
inoned all five of the sheep dogs to his 
field office, located in a litde shed beside 
the farmhouse. The dogs who were used 
to blind obedience stood patiently, 
wag ing their tails in expectation of some 
exciting new task. Napoleon, well aware 
of the importance of the speech he was 
about to deliver, cleared his throat and 
paced up and down in front of his audi
ence in dramatic preamble. 

Sensing the right moment, he began in 
a somber tone. "Comrades, you are all 
aware that the building of the windmill is 
essential to the establishment of a more 
prosperous economy." As the dogs panted 
In affirmation, he continued, "It is also 
essendal that we educate our young ani
mals so that they may contribute to the 
success of this new prosperity. Therefore, 
until such time as the new school house 
can be built, the cowshed will be 
converted into temporary classrooms. You, 
as flock leaders, will report there at first 
light to receive your indoctrination in the 
New Education Plan!' (NEP) 

The dogs, keenly aware that something 
important was about to happen, cocked 
their ears, and sniffed the air. 

"The old educational objectives were too 
concerned with the misguided attempt to 
make silk purses out of sows' ears by 
casting pearls before swine. The NEP will 
treat all animals as equals. Chicks, lambs, 
goslings, colts, calves, kittens, all will flow 
through the new system in total synthe
sis like meat by. products through a well-
oiled grinder." 

"And that will be a lot of bologna," said 
one of the dogs, licking his lips. 

Napoleon clapped his hands, the signal 
for dismissal, but as the dogs began to 
leave, he added with a theatrical squeal, 
"Remember, Comrades, the success of the 
NEP depends heavily upon your dedica
tion. As Boxer always says, 'We must 
work harder*." 

Next morning, the dogs dutifully 
reported to the cowshed expecting to 
receive detailed instaictions from 
Napoleon. In his place, however, they 
found Squealer, who informed them that 
Napoleon had been called away on more 
pressing matters. But he hastened to 
assure them that, as deputy minister, he 
perfectly understood the essentials of the 
NER and would explain everything they 
needed to know before classes the follow
ing morning. 

One of the sheepdogs, a collie named 
Kenneth, who was not as timid as the 
rest, asked politely if it were absolutely 
necessary to begin the new system so 

soon. "Absolutely!" bellowed Squealer. 
"Immediate implementation is crucial to 
the prosperity to follow the completion of 
our windmill. We cannot have one with
out the other. If you are successful as 
shepherds, then, in no time at all, pigs 
should graduate able to cluck as well as 
oink, cows to bark or bray with equal 
dexterity, and so on through the rest of 
our juvenile population. Proof of your suc
cess as flock leaders will be demonstrated 
on the final examination, which will 
require each young animal to recite the 
following poem three times in quick suc
cession without stumbling. 

Oink, cluck, bow-wow; 
Lambs can quack, 
And chicks can meow. 
Noting some consternation on the faces 

of the sheep dogs, Squealer adopted a 
more patronizing tone as he introduced 
four large, colored posters containing 
some impressive looking words, graphs, 
and illustrations. The dogs gazed at them 
with a mixture of wonder and puzzlement 
as Squealer explained the intricacies of 
each poster. 

The first illustrated how redecorating 
the cowshed in bright yellow instead of 
the traditional blues and greens would 
bolster the morale of both the flock lead
ers and their students. Another reminded 
the dogs that all animals are created equal 
and would be guaranteed a thoroughly 
well-rounded, democratic education. A 
third displayed a timetable indicating the 

Don Tait 

numbers and sizes of classes the dogs 
were to supervise. The fourth and final 
poster, a large red one with thick, black 
lettering, revealed a schedule by which the 
dogs were to report daily to the farmhouse 
with detailed progress reports on each of 
their students. 

Kenneth, noting that most flock leaders 
had rather large numbers of young ani
mals to herd into each stall, asked if some 
of the workers from the windmill project 
might be spared to help educate the 
young. The old sheepdog, Tom, wondered 
aloud if teaching chickens to moo would 
be at all feasible even assuming that all 
animals really are equal. A very timid col
lie, named Lassie, asked quietly if time 
would be allotted for the dogs to eat and 
sleep each day. 

Squealer did not reply to any of the 
questions. Instead, he reached beneath 
his desk and brought forth a number of 
wooden sticks, each about two feet long, 
with a bundle of straw tied securely to 
one end. He issued one to each dog and 
waited in iilence as they pondered the 
significance. 

Finally, Kenneth, unable to hide his 
curiosity any longer, blurted out, "Surely 
this is a torch, a symbol of the 
educational enlightenment toward which 
we will be guiding our flocks!" And he 
glowed with patriotic pride as he thrtist 
the stick high above his head. 

Squealer took the stick from him with 
an almost imperceptible srriile and said. 
"Well. You are partly right. You may use 
it as a symbol to boost pride and morale 
during your spare time. But you must 

never light it." As he said these words, 
Squeaier slowly turned the stick upside-
down so that the bristles of straw were 
pointing toward the lloor. 

"During working hours, this symbol 
will have a much more uiiliuirian 
function;' he continued, moving the stick 
back and forth with a sweeping motion. 
"For in reality it is your most important 
educational tool, known traditionally as 
the short-handled broom. You will find it 
invaluable when attempting to restore the 
cowshed to order at the end of each day 

"But why has the broom such a very 
short handle?" asked the ingenuous 
Lassie." It is far too short for me to hold 
with my paws." 

"That," replied Squealer will be evident 
to all of you by the end of the first week. 
But for now," he added, changing the sub
ject, "let us march together into the fields, 
holding our torch-brooms high as we sing 
the NEP anthem I have just recently com
posed for the children of animal farm, 
called Row, Row, Row Your Boat. It is an 
ancient tune, once popular among the gal
ley slaves of the Roman navy. 

And so the sheepdogs obediently 
followed Squealer off toward the pasture 
as. at the top of his lungs, he sang, 

Row, row. row your boat 
Gently down the stream. 
Merrily, merrily, merrily, merrily, 
Life Is but a dream. 
Each dog appeared to be trying to sing 

the new anthem as enthusiastically as 
possible, but, secretly, in his or her own 
mind, each was trying to memorize the 
ominous words, 

Oink, cluck, bow-wow; 
Lambs can quack, 
And chicks can meow, 
E.xcept for Lassie, who was still 

puzzling over the purpose of the 
short-handled broom. 

Don Tait teaches English at Bailenas 
Secondary School in Parksx'ille 

I. 

Teacher representatives on the 
Year 2000 steering committees 
met recently to update each other on 
plans underway in each program -
primary, intermediate, and gradua
tion. Shown here (back row, left to 
right), David Denyer(I), Dean Chat-
terson(I), Ken Johnson(If (Third 
row), Candace Morgan(I), Sally 
Marr(I), (Second row), Carol 
Johns(P), Dale Gregory(G), Patti 
Coldicutt(G), (Front row), Marie 
McLean(P), Soph Jeffi-ey(P), Doreen 
Young(P), Charon Gill(G), Marina 
Witt(G), Missing: Cheryl 
MacDonald(P), Mark Mahovlich(Gf 
As your representatives, they want 
to hear from you on any matter 
related to the proposals outlined in 
the Year 2000, the ministry's curri
culum and assessmentframework 
paper Write to them, do Anita 
chapman, the BCTF's Professional 
Development Division, A ustmr Eagle photo 

M o v e d a n d c a r r i e d t. tha t the B C T F support the right 
F e b r u a r y 1 0 1 9 9 0 students to fair and equitable access 

* to, and me of, appropriate calculators 
in school mathematics and other pro
grams at al l grade levels in class work, 
homework, and evaluation. 

2. That the Ministry of Education 
ensure that curriculum development, 
student assessment policies and 
resources for mathematics and other 
programs reflect the following prin
ciples: 

a. non-restrictive use of calculators, 
including scientific, programmable, and 
graphing calculators; 

b. fair and equitable access by stu
dents to appropriate calculators; 

c. standards for calculators provided 
for students that specify minimum 
capabilities needed for the mathemati
cal concepts, skil ls, and problem-solv
ing strategies being taught and 
learned. 

3. That the Minist iy of Education be 
requested to provide calculators for stu
dents at al l levels. 

This motion was a response to the 
position presented by the B.C. Association 
of Mathematics Teachers (BCAMT). Its 
position is that all mathematics programs 
should incorporate the use of the calcula
tor as a tool in all elements of the curric
ulum and in all forms of assessment with 
no restrictions. The BCAMT position does 
not just refer to the scientific calculator, 
but also includes programmable and 
graphics calculators, at the secondary lev
els. 

The time has come for school programs 
to reflect the dynamic changes in society 
due, in large part, to the advancements in 
technology Curriculum must be modified 
and teachers must be trained to incorpor
ate scientific, j p o ^ i m n a b l C ^ n ^ 
calculators into their daily roiitines: 
Mathematics and other reli l^ 

schools will be made more meaninglxil if 
students are allowed to explore and 
experiment with Ideas, patterns, and 
number properties using the newest 
calculators that make tliis experimentation 
possible. 

.Several recent international studies pro
vide the rationale for this position: 
« The University of Chicago School 
Mathematics Project (UCSMP) puts 
forward the opinion that 'the calculator 
and computer change not only the 
approaches to content, but also the Impor
tance of that content. Some topics are no 
longer essential; other topics become 
accessible to more students; still other 
topics must enter the curriculum." The 
UCSMP study furthCi* finds that "the evi
dence shows that the appropriate use of 
technology enhances student mathemati
cal understanding and improves problem-
solving skills." 
« In the study undertaken by the U.S. 
National Research Council entitled Every
body Counts, we are assured that "the 
ready availability of versatile calculators 
and computers estabUshes new ground 
rules for mathematics education." There is 
no denying this statement, and teachers 
must be the ones to establish the ground 
rules. 

Ever;ybody Counts further states, "Ten 
years ago, arithmetic fell to the power of 
inexpensive hand calculators; five years 
ago, scientific calculators offered at the 
touch of a button more sophisticated 
numerical mathematics than most 
students knew anything about. Today's 
calculators can do a large fraction of all 
techniques taught in the first two years of 
college mathematics. Tomorrow's calcula
tors will do what computers do today:* 

It is not sufficient to steel ourselves and 
wait for change. As leaders, we must 
ensure that our students are given every 
opportunity to enjoy meaningftd educa
tion. 

The BCTF motion assures all teachers 
of the support that is required to continue 
to be regarded as caring, innovative, and 
progressive educators. 

For further Information or questions.contact. 
Ian deGroot, President of the B.C. Mathemat
ics Teachers'Association, c/o BCTF, 2235 
Burrard Street, Vancouver, BC V613H9: 

yi y J^/W // // 

/ '^(y by John Saxon 
Calculators are being forced into 

elementary school by well-meaning peo
ple who are unable to see the long-range 
consequences of this mistake. The intro
duction of calculators in elementary 
schools causes some students to believe 
that calculators provide a magic shortcut 
that eliminates the need to learn 
paper-and-pencil arithmetic. Some chil
dren balk at doing problems "the hard 
way** when an "easy way'* is available. 

Research shows that the use of calcu
lators significantly damages the ability of 
Grade 4 pupils to calculate; yet the 
National Council of Teachers of 
Mathematics totally ignores this research 
and says the findings for calculators out
weigh those against. The possible 
long-term damage to some children can
not be justified by the short-term gains 
for other children. What would happen if 
the Federal Drtig Agency approved a drug 
that would cause significant damage only 
to average Grade 4 pupils? 

Calculators are being forced on elemen
tary school children to teach them to be 
better problem solvers. There is absolutely 
no evidence, however, that introducing 
calculators in elementary school will 

TWO EDUCATORS SHARE THEIR VIEWS 
make students better problem solvers in 
Grades 11 and 12. 

There is abundant evidence that 
students who have mastered the 
paper-and-pencil skills can be taught to 
use calculators effectively in later grades. 
There is also abundant evidence to show 
that students who have not mastered the 
paper-and-pencil skills cannot be taught 
to use calculators effectively or to be 
efficient problem solvers with or without 
calculators. 

I have proved in thousands of schools 
nationwide that we can have huge gains 
in student comprehension at the elemen
tary level without calculators. But the 
NCTM is more interested in pushing 
calculators. 

I was especially disturbed recently by 
the teacher who wrote to ask me to 
change the formula in one of my books 
from V2 BH to BH. He requested this 

2 
change because, as he stated, "My kids 
use calculators so much that they have 
almost no ability with fractions:' 

Sad, isn't it? 
John Saxon is president of Saxon Pub

lishers in Norman, Oklahoma He is the 
author and publisher of a Grade 6-12 
mathematics series used in more than 
3,000 schools nationwide. 

/ L^^J by Shirley Frye 
As teachers, we are continually making 

decisions about which instructional tools 
best facilitate learning. Today, technology 
increases our choices. While the computer, 
the television, and the VCR are used in 
most classrooms, the calculator is just 
beginning to be accepted as a valuable 
instructional tool. Its use is limited in 
many elementary schools because of the 
misunderstanding that students will 
become dependent on the calculator for 
simple calculations. 

There is no evidence to support the 
notion that students lose their computa
tion skills if they use calculators. Calcula
tors are the tools for calculating just as 
word processors are the tools for writing. 
The calculator is like a "fast pencil" that 
enables students to apply mathematics 
more quickly than they can using paper 
and pencil. 

Even though technology extends 
students' ability to perform calculations, 
they must still learn the basic facts as well 
as how and when to add, subtract, multi
ply, and divide. 

Students become decision makers as 
they determine when they need to calcu

late. Then they must be able to select the 
appropriate tool - mental computation, 
paper-and-pencil, calculator, or computer 
- to perform the calculation. In solving 
problems, students must be able to choose 
the correct procedures, find answers, and 
judge the reasonableness of the resuk. 

Calculators have the potential to moti
vate, extend, reinforce, teach, verify, 
enrich, and enhance. Most important, 
they enable students to gain confidence 
in learning mathematics through success
ful experiences and interesting applica
tions. The use of calculators in school 
allows the focus of mathematics to be on 
the investigation and solution of problems 
Instead of just on the mechanics of 
computation. 

As this technology becomes an integral 
part of the learning process, our students 
will become adults who have confidence 
in their own mathematical skills. 

Shirley Frye is president of the National 
CouncU of Teachers of Mathematics in 
Reston, Virginia and director of curricu
lum and instruction for the Scottsdale. 
Arizona, public schools. 

Source: B.C. Association of Mathematics 
Teachers Newsletter, November 1989. 
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HOW 
ResponsiL 
shopping that; 

The Pollution Probe Foundation (in 
consultation with Uroyer and Moss). 
The Canadian Green Consumer Guide, 
How You Can Help. McClelland & 
Stewart. 1988. 

by Lisa Pedrini 
The scene: Sunday morning, a comforta
bly untidy living room; newspapers and 
books strewn about, soft jazz as back
ground music from the stereo, drizzly rain 
spotting the window. The couple, clad 
in housecoats, coffee cups in hand, lounge 
on the sofa. He is reading a book, she 
has her nose buried in a section of the 
newspaper. 
He Did you know that Canadians use 

more energy per capita than any 
other people in the world, and that 
the average Canadian household 
throws away one tonne of garbage 
each year? 

She Hmmmmm... 
He Good grief! Every week Canadians 

take home 55 million plastic bags 
from grocery stores! So that's why 
you always take that purple bag to 
the store. 

She Yes, dear... 
He Eegad! You know those little juice 

boxes the kids bring to school every 
day? 

She You mean Tetra-Paks ... Now can 1 
get back to my paper? 

He Yeah, Tetra-Paks; tney have three 
layers of different materials - plas
tic, cardboard, and aluminum foil, so 
they can't be recycled. Can you imag
ine all the Tetra-Paks thrown into 
B.C. school garbage cans every day? 

She What are you reading? 
He The Canadian Green Consumer 

Guide, your sister gave it to me for 
Christmas, remember? 1 think every 
teacher should have one! I'm going 
to order it for our school library. 

She Good idea, and since we have 
already been recycling our newspa
pers, what else can we do right here 
at home? 

Lisa Pedrini is an assistant director in 
the BCTF's Professional Development 
Division. 

Richard Saul Wurman. Irfbrmation 
Anxiety. Doubleday 1989. 

by Tom McConaghy 

For many years, I have been a chronic 
informaniac, a confirmed informarion 
junkie. Since retiring as co-ordinator of 
communicarions for the Alberta Teachers' 
Association, I have added to my office at 
home the equivalent of three, four-drawer 
filing cabinets. My office is filled with 
paper, magazines, and various periodicals 
to be filed and to be read, or at least 
scanned. 1 am always feeling anxious 
about not taking more time to read all this 
informarion that is piling up around me. 

Not unril I read Richard Saul Wurman's 
Information Anxiety did I begin to recog
nize the factors contributing to my obses
sion and distress over not keeping current 
with all the available information. 
Wurman cites tell-tale signs of behaviors 
that indicate we are suffering from infor
mation anxiety: 
@ Chronically talking about not keeping 
up with what's going on around you. 

® Feeling guilty about the ever-higher 
stack of periodicals waiting to be read. 
® Nodding your head knowingly when 
someone mentions a book, an artist, or a 
news story that you have never heard of. 
® Finding that you are unable to explain 
something that you thought you 
understood. 
® Filling out a form and feeling you 
should fill in each and every blank. 
® Reacdng emotionally to information 
that you don't really understand - like 
not knowing what the Dow Jones really 
means, but panicking when you hear that 
it has dropped 500 points. 
® Being too afraid or too embarrassed to 
say, "1 don't know." 
® Or worse, calling something informa
rion that you don't understand. 

The main theme running through this 
book is that we must understand the dif
ference between all there is to know and 
what we need to know. The author takes 
us on a marvellous journey through the 
maze of data and informarion surround
ing us and helps us to understand and to 
use it for our own benefit. He begins the 
journey with an unusual table of contents 
consisting of 21 pages. Reading it alone 
opens up new perspectives on our infor
marion age and how to cope with it. 

One does not need to read this book 
sequentially to profit from it. Each chap
ter can be savored and enjoyed on its 
own. TWo of my favorite chapters are Four 
and Seven. 

Chapter Four, "Language: Babel, Seduc
tion, Content," points out how we are lim
ited by language if words mean one thing 
to one person and quite sor;t thing else to 
another. Language, according to the 
author, should be used for organizing and 
communicating thought. He gives us 
many examples of how we can use it to 
improve our ability to understand and 
manage information. 

Chapter Seven deals with education. 
Wurman believes we suffer from informa
tion anxiety primarily because of the way 
we were or were not taught to learn. 

The single most counter-productive element 
of our educational system is the importance 
placed on puzzle solving and memoriza
tion. The predominant measure of success 
is the test; thus the mission of the schools 
is to raise students' test scores.... This 
places extraordinary emphasis on short-
term memory, at the expense of long-term 
understanding. 

Wunnan considers guilt and anxiety as 
the greatest threats to learning. If learn
ing can be compared to a journey then 
"we should not try to make the trip as 
easy as possible by having every moment 
planned in advance, by turning over 
arrangements to someone else, by trying 
to turn travel into a neat package. This 
deters the traveller from ownership of the 
experience'' (italics mine). 

Another aspect of the book that 1 found 
enjoyable and enlightening was the use 
of marginalia. The margins of nearly 
every page are filled with wonderful 
quotes and anecdotes that expand the 
mind. 

I recommend this book as essential 
reading for all teachers and educators. It 
could be the most important book you will 
read in the coming years. Now that I have 
had access to the wisdom in this book, I 
am on my way to being cured of being 
an information junkie. 

Tom McConaghy, a retired Alberta 
Teachers' Association staffperson is 
currently writing for Phi Delta Kappan. 
Source: ATA Magazine, November/December 
1989. 

The Learner's Way-
Forester, Anne D. and Margaret 
Reinhard, The Learners' Wcty, Peguis 
Publishers. 1989. 

by Chris Bischoff 
This book by two B.C. teachers fits very 

well with our new primary program, and 
is recommended for all teachers who are 
moving in a whole-language direction. 
The book is based on years of experience 
teaching young children, and the authors 
clearly show us how, through their expe
riences and research, they have learned 
how young children learn. Throughout the 

book, the ways children learn are 
reinforced and emphasized. 

The topics dealt with in the book 
include the following: 
® Developing a learning climate (making 
classrooms safe places to learn). 
© Learning to read by reading (shifting 
to the learners' way). 
© Learning to write, spell, and sound out 
(learning to spell by spelling). 
© Moving toward combination classes 
and the ungraded primary. 
® How whole language works, and day-
to-day classroom management. 

Throughout the book are many practi
cal, classroom-based suggestions and 
ideas. The book seems repetitive, but the 
authors are really trying to emphasize 
that observing children and learning how 
they learn are keys to successful teaching. 
Frequently the authors mention how all 
their ideas are based on a child-centred 
approach. The book is very useful for all 
primary teachers, particularly for those 
who are just beginning to use a whole-
language approach. 

Chris Bischoff is a Kindergarten teacher 
in Central Okanagan. 

' 4 ^-i ' 

@ Referenda give the illusion of demo
cracy, without the substance. They sim
ply don't and won't work in making routine 
decisions about complex educational 
issues. 
© They do not really measure the public's 
reaction to education at all; they measure 
the reaction to proposals for increasing 
taxes. 
% They are expensive and time-consum
ing. It is not responsible to request school 
boards and their professional staff to 
divert significant amounts of money, 
energy, and time in this way, rather than 

devoting it to the business of education. 
Referenda deny fiscal authority to prop

erly elected school trustees, 
e Singling out education for a referendum 
approach places it at the bottom of public 
priorities. 
@ Requiring referenda to fund educational 
services is disastrous. Denied stable, reli
able tax revenue, school authorities are 
unable to budget with confidence. 
® Experience in the United States shows 
that the referendum process increases the 
disparities between school districts. 
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UDENT S U C C E S S by Victor Epp 

fter yourfirst week in 
secondary school, please describe some 
of yourfeelings 

Now that you've completed your year 
in secondary school how has your atti
tude toward the place changed? 

List anyjobs that you do around the 
house to help yourfamily. 

After completing the unit on flowcharts, 
write afew sentences about how you feel 

you did Did you enjoy it? How could you 
have improved your project mark? What 
do you need more practice in? 

Those are some questions 1 asked my 
students in tutorial, in mathemarics, and 
in English to help complete their Record 
of Achievement when I taught in Britain 
on leave last year. Records of 
achievement, or profiling, is characterized 
as a grassroots phenomenon because 
many teachers in Britain believe it 
addresses some of the major problems 
they face. This British development is per
tinent for us in B.C. 

Much of my information on records of 
achievement, or profiling, as Gloria Hitch
cock calls it, comes from a handbook 
Hitchcock wrote mXxM Prof les and 
Prof ling. She introduces the subject with 
the definition of/7n2^/ .̂ 

A profile is not, in itself, a method of 
assessment. It is a document which can 
record assessments of smdents across a 
wide range of abilities, including skills, per
sonal achievements, personal qualities, and 
subject attainments; it frequently involves 
the student in its formation, and has a for
mative as well as a summative function." 

To be a proper record of achievement, 
the file must contain what the name 
suggests: achievements. It should not con
tain what the child cannot do, although 
in the formative stage it may highlight 
weaknesses that the student or the 
teacher in negotiation with the student 
feels the student has. 1 was surprised at 
the enthusiasm that the children had for 
completing the records of achievement 
once they realized that the records sum
marize what they can do. For example in 
my English class the children had to 
choose eight pieces of writing that they 
felt exemplified their best work. Most had 
to be rewritten in final-copy form. 1 
expected a chorus of groans; instead stu
dents reacted positively, and a significant 
number, including some students who 
had not had a great year, voluntarily did 
the work for homework. 

Another key phrase in the definition of 
profiling is "personal achievements and 
qualities." This non-curricular aspect is 
important. One of my students included 
in his file his achievements in Boy Scouts. 
That knowledge helped me deal with that 
student. Because I asked him about his 
weekend activities, he saw that I was tak
ing a personal interest in him, and our 
relationship remained positive the rest of 
the year. 

A F O C U S ON ST 
A pivotal concept in the definition of 

profiling is "formative." One could argue 
that this notion is essential to a legitimate 
record of achievement and to an 
understanding of the basis of the profiling 
movement. 

Grades on report cards are the standard 
method of recording achievement; they 
are summative. They reflect what the stu
dent has done in a term or a year in a 
given subject. In profiling, assessments 
should help the students learn more about 
themselves. Hitchcock lists a number of 

/ was surprised at 
the enthusiasm that 
the children had for 
completing the 
records of achieve
ment once they 
realized that the 
records summarize 
what they can do. 

reasons why teachers in the U.K. saw the 
need for a more personal - formative -
student record. Of primary concern 
were motivational problems with students 
who were not involved positively in exam 
writing. Hitchcock points out that exams 
create this negative effect in at least two 
ways. First, they put a strait-jacket on the 
curriculum, and second, they may moti
vate students who do well on tests, but 
they turn off those who do not. 

These two problems with tests, the cur
ricular and psychological, encouraged 
British educators to examine the whole 
educational philosophy of the U.K. 
schools. The issue: Do U.K. schools pro
vide an education that recognizes only 
academic achievement that benefits 
primarily the top 20% of the students? 

Clearly this is not the case, but so it 
seemed from the methods of assessment. 
Teachers vv̂ r(? rewarding skills other than 
academic ones. Social skills such as 
co-operativeness and helpfulness were 
constantly encouraged, for example. But 
the tools of assessment were failing to 
measure those areas. Encouragement for 
recording non-academic achievements 
came from business representatives who 
admitted that exam tests results are less 
important to them than other attributes 
such as "getting along with other people, 
taking initiative, and capability for train
ing;' to list a few. The need was seen for a 
system of assessment that took a more 
humanistic, a more complete, look at the 
student's progress. 

The profiling movement grew in differ
ent forms throughout the U.K. Some pro
files were very personal with little input 
from the teacher, others contained negoti
ated inputs between teacher and student. 

but completed by the teacher. Various 
types of profiles from highly formalized 
skill charts to handwritten paragraphs are 
still in the development stage. 

The school where 1 taught has adopted 
a format drawn from a number of regions 
in the U.K. The record-of-achievement 
profiles begin in secondary school, with 
12-year-olds, and are completed when the 
students graduate, six years later. The 
summary record of achievement is a 
computer-processed document that 
includes statements of the students' con
tributions to their school, their personal 
qualities, non-academic achievements, 
and academic grades including test scores. 
It includes statements written by the stu
dent, by teachers, and by administrators. 
The final document has the appearance of 
a professionally prepared resume. Because 
of its appearance and because it contains 
the students' achievements in their school 
career, it will be treasured. Furthermore, 
such a summative record of achievement 
can only improve the image of the educa
tional system. 

Does the record of achievement have 
relevance in B.C.? It could not replace 
report cards for summative assessments. 
But one problem with that method of 
recording a student's progress is that there 
is no room for direct student input. Report 
cards are something done to the student. 
This goes against the philosophy being 
adopted in language arts, in particular, 
and in the new curriculum, in general, to 
empower students, to make them feel in 
more control of their education and ulti
mately their lives. 

Can we afford to adopt a curriculum 
that professes to empower students and 
rie it to an assessment procedure that 
opposes that philosophy? Why not take 
advantage of the groundwork done by the 
U.K. teachers and administrators by 
adopting a package that fulfills the needs 
of the new curriculum? Records of 
achievement could help to make students 
both' more positive and more in control of 
their education. 
Reference: 
Hitchcock, Gloria. Profiles and Profiling 

Procedures: A Practical Handbook. 
Longman. 

Victor Epp teaches Grade 5 at 
Pinewood Elementary School in Cran
brook 



Introduction 
TYaditionally, the Executive Committee 

report to the AGM has consisted of four 
or five priorities, each followed by a sup
porting statement. The priorities have 
become only partly specific to the coming 
year; essentially they express the objec
tives of ongoing federation activities. The 
priorities for 1989-90 could very well 
serve, largely unchanged, as the priorities 
for 1990-91. 

Priority writing became an exercise in 
which a major object was to capture all of 
the ongoing acdvities of the federation in 
words that differed from the previous 
year's description of the same activities. 
Every activity was covered by a sentence 
or phrase somewhere in the priorities. Our 
"priorities" became a list of everything the 
federation does. The priorities did not 
always provide clear direction for new or 
unique activities to achieve specific goals 
for the year. 

The Executive Committee decided this 
year to present an overall objective that 
covers the major ongoing work of the fed
eration as weU as specific priorities for the 
upcoming year, some of which may 
require several years to achieve. In this 
way, the AGM will have a greater oppor
tunity to provide direction for the use of 
federation resources, human and finan
cial, in 1990-91. 

The context 
The BCTF must make key decisions on 

the kind of organization it wants to be. 
® The demands for service and support 

to locals, PSAs, and members are 
constantly increasing. 

• With the removal of administrators 
wehf a sighifi(^ht p̂^̂  
ship, paying more than 10% of our fee 
revenue. 

9 The support for bargaining and the 
grievances following from those first col
lective agreements has stretched our 
capacity to cope. 

• The response to a new School Act, 
the Year 2000 document, and other edu
cation-policy initiatives has further 
strained our resources. 

9 Legal bills continue to mount. 
m The Goods and Services T^x will cost 

us approximately $350,000 annually 
o Teachers are looking to the 

federation for initiatives in professional 
development and on an ever-expanding 
range of critical social issues. 

« We must examine our relationships 
with the College of Teachers and the lab
our movement. 

©We need to respond to the teacher 
shortage and the influx of new teachers 
as BCTF members in the '90s. 

e We need to respond to a change in 
relationships at the school level, particu
larly as they affect staff reps and staff 
committees. 

® The BCTF must strive to remain a 
model employer, and we must be able to 
attract administrative staff from all parts 
of the province. 

d There will be a provincial election, 
and, for the first time ever, every school 
board in the province will be up for elec
tion simultaneously this fall. 

Clearly, some issues the organization 
faces are more critical than others. The 
imperatives at work should be understood 
at the broadest level of decision making, 
the AGM. This leadership report was 
developed and is recommended in full 
awareness of both external and internal 

pressures. The priorities reflect the fact 
that we cannot do everything at once, 
however desirable that may be. In succes
sive years, we can set new priorities as 
our resources permit. 

Recommendation 1 
That the AGM adopt the following 

objective and priorities for 1990-91: 

A. Objective 
Overall Objective: Economic, Profes

sional, Social 
To continue through 1990-91 to fulfill 

the BCTF mandate, as a union of profes
sionals, to represent the interests of all 
B. C. teachers by: 

a supporting local bargaining and job 
actions; 

b. supporting activities of locals and 
PSAs that increase teacher control over 
teaching; 

c. maintaining the scope of federation 
involvement in social-responsibility issues 
including increased emphasis on environ
mental matters 
Supporting Statement: 

The federarion must continue its tradi
tional and essential activities in bargain
ing, in professional development and on 
social issues so that the goals of the fed
eration are pursued. As we move through 
a second round of bargaining this year, 
we must ensure that all teachers are pro
tected from the effects of School Act 
changes. Similarly, we must conrinue to 
participate in the ongoing educational 
change under way in this province 
through forums available to and created 
by teachers. 

While our major social programs will 
condnue the fight against sexism and rac
ism in our schools, our internal operations 
and our public voice must reflect, to a 
greater degree in 1990-91, a more holis
tic, global perspecrive on environmental, 
social-jusrice, and economic issues and 
peace. 

B. Priorities 
Priority 1: Examination of federation 

services 
To assess and reach wide consensus on 

the types, processes and levels of service 
provided by the federation to locals, to 
PSAs and to members including the 
most effective organizational structures 
to deliver those services. 
Supporting Statement: 

Since the legislative changes regarding 
our collective bargaining rights, we have 
had continually increasing demands from 
locals and members for bargaining 
services, particularly in negodarions and 
grievance processing and support. A new 
School Act and major education-policy 
changes have forced our organization to 
provide services and resources to locals, 
PSAs and schools at an unprecedented 
level. As well, the social and political envi
ronment may necessitate new inidatives 
in social action. 

Federarion policy has enabled the Exec
utive Committee and the Representarive 
Assembly to use the Reserve Fund to 
meet many of these demands in the first 
instance. To incorporate ongoing activities 
and services into our operaring budget, 
however, requires that we establish clearly 
the types and levels of services we are 
able to provide. Determining levels of 
service will require input from all struc
tures of the federation, in particular, from 
local associarions. The process will also 

require an examination of the best struc
tures to provide those ser\dces including 
the cost and effectiveness of decentraliz
ing services we provide to locals. 

Priority 2: Labour affiliation 
To provide information regarding BCTF 

affiliation with labour for broad member
ship discussion prior to consideration of 
a recommendation at the 1991 AGM. 
Supporting Statement: 

Now that the BCTF is firmly established 
as a union, it is time to examine seriously 
our relationship with other unions, 
specifically the quesrion of formal 
affiliarion with the labour movement. This 
examination would have to consider cost 
implications including necessary fee 
adjustments and other resource require
ments. 

Current policy 17.06 (p. 63) requires a 
referendum ballot before any affiliation 
with labour. The executive envisages a 
decision at the 1991 AGM as to whether 
or not to conduct a ballot of the member
ship following that AGM. 

During 1990-91, the 'msk Force on 
Affiliation, the publicarions of the BCTE 
the summer Leadership Conference, and 
the various structures of the federation 
will all be used to facilitate the widest 
possible discussion of the issue. 

Priority 3: Relationship with the 
B.C. College of Teachers 

To implement federation policies and 
procedures regarding the appropriate role 
of the college through working more 
closely with coUege councillors. 
Supporting Statement: 

In 1987, the provincial government 
established a College of Teachers with a 
clear political objective of esta 
competing teachers' organization. The 
supportive teachers elected to the College 
Council have so far largely avoided dupli-
carion by the college of services provided 
by the BCTF: we must ftirther their efforts. 

Nonetheless, the college, with fees from 
teachers and other members, has estab
lished its presence in the B.C. educational 
community. It is a member of the Educa
tion Advisory Council and is invited to 
participate in other consultative bodies 
established by government. The legislarion 
provides for the possibility of the college's 
expanding its acriviries at any rime. 

A greater awareness by members is 
required to strengthen teachers' influence 
on the college, with increased emphasis 
on the need for legislarive changes in the 
college structure to reduce its costs and 
limit its functions. 

Priority 4 : Curriculum services/ 
professional opportunities 

To undertake significant initiatives to 
develop and deliver teacher-designed and 
facilitated workshops, curriculum, materi
als, and resources through a strategy of 
recovering costsfivm government and 
employers for such services. 
Supporting Statement: 

The demand for in-service educarion 
and professional development services 
has been increasing rapidly. The federa
rion cannot meet the demand with avail
able resources. Recommendation 6.11 of 
the Royal Commission, which calls on the 
BCTF to initiate professional-development 
services and programs paid for by the 
provincial government, under terms 
negotiated between local associations and 
school boards, must be implemented. 

Teachers need opportuniries for profes

sional growth and service to their 
colleagues that do not necessitate their 
leaving the bargaining unit. 

New methods of delivering professional 
developn\ent will enable teachers to lake 
greater control of their profession and pro
vide a wider range of leadership 
opportunities. 

Priority 5: Implementation of education 
policy positions 

To achieve teachers'goalsfor public 
education through provincial and local 
political action. 
Supporting Statement: 

This is an opportune time to use the 
democraric processes of our society to the 
benefit of teachers and public education. 
There is likely to be a provincial election 
within the next year. There will be school 
board elections in every district in Novem
ber 1990. 

This AGM will adopt leadership priori
ties, education-policy positions, legisla
tive-change objecrives, and recommenda
tions flowing from the report of the T^sk 
Force on Teaching Conditions and Profes
sional Pracrices. Together with our objec
tives for this round of bargaining and our 
demands for improved education funding, 
they will form clear positions to take to 
government and political parties. We can 
put these positions forward forcefully on 
behalf of teachers. 

School-board elections will occur dur
ing what may be the peak of our bargain
ing season. The public will be afforded a 
direct opportunity to express a direction 
for public education at the community 
level. We need to ensure that local associ
ations and members are well prepared to 
participate in activities around those 
elections. 

Priority 6: Pension-plan improvements 
To lobby for significant pension-plan 

improvements. 
Supporting Statement: 

The last major amendments to the 
Teachers' Pension Plan occurred in 1980. 
Since 1988, federation representatives 
have met with the superannuation com
missioner, agreed on a number of items, 
and developed a package of recommenda
tions presented to government in October 
1989. There was an undertaking by 
government to bring legislative revisions 
in 1990. Acriviries must be developed to 
support the changes sought from govern
ment and to ensure their passage. 
Amendments to the Pension (Teachers') 
Act would do the following: 

a. improve the purchase of service 
provisions; 

b. achieve an increase in government 
contriburions of at least 1.11%; 

c. reduce the pension enritlement 
period from 10 years to five or fewer years; 

d. provide for a non-reduced pension 
from age 55 when age plus contributory 
service equals 85 or more; 

e. provide for reduced pensions of 5% 
per year under age 60 or "85"; 

f. allow mulriple reinstatements; and 
g. provide MSP, extended health 

benefits, and dental benefits with full 
government payment. 

fy\? 

fit 

As required by the Society Act, the fol
lowing formal notice of the 1990 Annual 
General Meering is being made to all BCTF 
members, pursuant to by-law 8.1 by pub
lication in this .AGM edition BCTF 
Newsletter. 

The Society Act and by-law 8.1 require 
that the notice of meeting include: 
(1) notification of the rime and place of 
the meering; 
(2) notificarion of any special resolurions; 
(3) the audited financial statements for the 
year ended December 31,1989 (m.ailed 
under separate cover). 

The 74th Annual General Meering of 
the British Columbia Teachers' Federarion 
will be held in the Hyatt Regency Hotel, 

Vancouver, beginning on Sunday, March 
18, 1990 at 19:00 and conrinuing to 
Wednesday March 21, J 990. 

The Annual General Meeting will be 
asked to consider seven special 
resolutions. These resolurions are: 

Recommendation 2 
That by-law 6.10 be amended to change 

"general fund" to "general operating fund." 

Recommendation 3 
That the BCTF by-laws be amended to 

include the following new by-law 5.14.1: 
Except as expressly provided in By-Law 

5.14.2, a Provincial Specialist Association shall 
not operate or maintain a bank account nor 
invest funds in any fomi of investments what
soever. All funds received by a Provincial Spe
cialist Association except those received as a 
result of a conference sponsored by that Pro
vincial Specialist Association shall be placed 
on deposit with the federation. 

Recommendation 4 
That the BCTF by-laws be amended to 

include the following new by-law 5.14.2: 
The President of a Provincial Specialist 

Association approved by the federtion In accor
dance with By-Law 5.14, may nominate and 
appoint a branch of a Canadian chartered 
bank, or a branch of a credit union incorpo
rated under the Credit Union Act of British 
Columbia to be the banker of that Provincial 
Specialist Association for the sole purpose of 
operating a conference bank account. Such a 
conference bank account shall be operated in 
accordance with the policies and procedures 
approved by the Executive Committee of the 
federation. 

Recommendation 5 
That references to "principals and/or 

vice-principals" be changed to read "adniini-
stradve officer(s)" in by-law 1.1(d) (page 13) 
and by-law 1.6 (page 13). 

Recommendation 53: 
That By-law No. 5 be amended as follows: 
a. That By-law 5.1(a) be amended by delet

ing the number of "7.2" at the end thereof and 
replacing it with the number "7." 

b. That By-law 5.7 be deleted. 
c. That By-law 5.10 be amended by: 
i) deleting the words "Investigation Commit

tee" and replacing them with the words 
"ludicial Council;" 

ii) deleting the words "the Federation 
Appeals Board" in the two places they appear, 
and replacing the first with the words "An 
Appeal Panel of the judicial Council" and the 
second with the words "the Appeal Panel." 

d. That By-law 5.19 be amended to read as 
follows: 

"5.19 The Executive Committee shall be 
empowered to grant legal aid to any member. 
The Executive Committee may by policy dele
gate to the president, the executive director, or 
a specified member of the administrative staff 
the power, subject to review by the Executive 
Committee, to grant or refuse legal aid to mem
bers pursuant to policies adopted by the feder
ation in respect of legal aid. A member 
dissatisfied with the decision of the president, 
executive director and/or designated adminis
trative staff member may, within 60 days of 
the receipt of the decision, appeal that decision 
to the Executive Committee by notifying the 
executive director of such appeal in writing. 
The decision of the Executive Committee in 
respect of a request for legal aid shall be final 
and binding and notwithstanding any other 
provision in these by-laws there shall be no 
appeal of a decision of the Executive Commit
tee to the Representadve Assembly, the Annual 
General Meeting or the judicial Council in 
respect of a member's request for legal aid!' 

Recommendation 5 4 : 
That By-law No. 7 be deleted and replaced 

by the following: 
"By-law No. 7 — judicial Council 
7.1 There shall be a judicial Council which 

shall, except as provided in By-law 7.8, have 
the jurisdiction to consider and deal with com
plaints against members in respect of alleged 
breaches of the Code of Ethics, or of alleged 
conduct harmful or prejudicial to the interesLs 
of the federation. 

7.2 The judicial Council shall be composed 
of a chairperson, who shall be elected by the 
Representative Assembly, and an additional 15 
members who shall be elected by the Repre 
sentative Assembly. All members of the Judi
cial Council shall be active members of the fed
eration entitled to vote, and must receive a 
majority of the votes cast by the Representa
tive Assembly. 

7.3 The chairperson of the Judicial Council 
may constitute panels to consider complaints, 
consisting of no less than three other members 
of the Judicial Council. Such panels may be 
designated as Screening Panels, Hearing Pan
els, or Appeal Panels. The Judicial Committee 
may, subject only to the direction of the 
Annual General Meeting, establish mles and 
procedures for considering complaints, 
provided that all such mles and procedures 
comply with the principles of natural justice 
and the duty of fairness. 

7.4 The decision of a Screening Panel with 
respect to dismissal of a complaint, or with 
respect to the process by which a complaint 
shall be resolved, is final and binding on all 
parties. 

7.5 Where a complaint is referred to a Hear
ing Panel, and after the panel has considered 
the matter in accordance with its rules and 
procedures, the panel shall be empowered to 

a. dismiss the complaint; or 
b. where the member who is the subject of 

the complaint has been found in breach of the 
Code of Ethics or of conduct harmful or preju
dicial to the federation's interests; 

i) determine appropriate publication of the 
finding of such breach; 

ii) issue a warning to the member; 
iii) issue a reprimand to the member; 
iv) impose a monetary fine on the member; 
v) suspend the right of the member to hold 

office in the federation and/or any subsidiary 
bodies; 

vi) suspend other specified privileges of 
nienibership in the federation; 

vii) suspend membership for a specified 
period of time; 

viii) expel from nienibership or, impose a 
combination of the foregoing penalties, com
mensurate with the gravity of the breach 
found by the Hearing Panel. 

7.6 A member found in breach by a Hear
ing Panel may, within 30 days of notification 
of the decision, appeal to an Appeal Panel by 
notifying the chairperson of the Judicial Coun
cil in writing of such appeal. The appeal may 
be with respect to the finding of breach, and/or 
with respect to the penalty imposed. The 
Appeal Panel may confirm, reverse, or modify 
the decision of the Hearing Panel. An Appeal 
Panel shall also be established to consider 
appeals from decisions of the Executive Com
mittee pursuant to By-law b. 10, and the 
Appeal Panel may confirm, reverse, or modify 
such decision. 

7.7 The decision of an Appeal Panel shall 
be final and binding and notwithstanding any 
other provision in these by-laws. There shall 
be no appeal of the decision of an Appeal 
Panel to the Representative Assembly or to an 
Annual General Meeting. 

7.8 The executive committee of a local 
association shall hive the jurisdiction to con
sider a compiaint ..at a member of that asso
ciation has breached the Code of Ethics and 
acted in a manner hamiful and prejudicial to 
the interests of the local association by cross
ing a picket line established by or recognized 
by that local association in respect of the 
member's employer. The local association exec
utive committee shall consider the complaint 
in accordance with the principles of natural 
jusUce and the duty of fairness, and after such 
consideration it may: 

a. dismiss the complaint, or 
b. where such a breach by the member who 

is the subject of the complaint is found, 
i) determine appropriate publication of the 

finding of the breach; 
ii) impose a fine on the member up to the 

amount equivalent to the gross salary the 
member would receive from the employer for 
the days on wh'ich the picket line was crossed; 

iii) suspend the right of the member to hold 
office in the local association and/or to receive 
specified benefits of membership in the local 
association for a period not exceeding two 
years or impose a combination of the forego
ing penalties, commensurate with the gravity 
of the breach found by the local association 
executive committee. 

• 7.9 A member found in breach by a local 
association executive committee shall, within 
30 days of being notified of the decision, have 
the right to appeal to an Appeal Panel of the 
Judicial Council by notifying the chairperson 
of the Judicial Council and the president of the 
local association In writing of such appeal. The 
Appeal Panel shall consider the appeal in the 
same manner as if it were an appeal from a 
Hearing Panel pursuant to By-law 7.6. 

7.10 A fine imposed by a local association 
executive or the ludicial Council pursuant to 
this by-law shall be a debt due to the local 
association or the federation as the case may 
be. and may be collected with costs of the suit 
in the name of the federation or local associa
don. as the case may be. in any court of com
petent jurisdiction." 

Recommendation 5 5 : 
That By-law 16 be amended by deleting the 

second paragraph and replacing it with the 
following: 

"Complaints of possible breach by a mem
ber of the Code of Ethics or of conduct harm
ful or prejudicial to the Interests of the federa
tion may be submitted by any person having 
a legirimate interest in the complaint and not 
having available a more appropriate recourse. 

The right to file a complaint shall expire six 
months after the complainant knows of or can 
reasonably be expected to know of the events 
upon which the complaint is based. Complaints 
shall be directed to the chairperson of the Judi
cial Council and/or designated administrative 
staff:* 



Richard Hoover Ken Novakowski L i n d a S h u t o R a y v\\)r ley 

Important decisions must be made 
about the type of union we want the 
BCTF to be. I believe we must make the 
BCTF a less bureaucratic and a more dem
ocratic, participatory socially responsible 
union. How can we do this? 
« We must enhance shared decision mak
ing and teacher autonomy through 
improved training of staff representatives 
and staff committees. 
® We must strengthen local bargaining, 
professional development, and grievance 
advocacy through training teachers and 
supporting committee networks to fuliii 
these roles. 
• We must direct a larger share of our 
resources to strengthening smaller locals 
through providihglhern^ 
release time for local presidents. 
• We must develop hiring procedures 
compatible with our policy that "working 
on the professional staff of the BCTF is to 
be regarded as part of a career in teach
ing, not a career in itself." 
© We must establish the BCTF as an 
organization that will stand out among 
unions as a progressive force for social 
change in areas such as child poverty 
peace education, rights of women, protec
tion of the environment, anti-racism, and 
international teacher assistance. 

I believe we can increase member par
ticipation in, and ownership of, the union 
by providing services and resources 
where they make a real difference - in 
schools, locals, and committees. 1 would 
welcome the opportunity to work with 
you to achieve these goals. 
Exper i ence : Provincial Member-at-!arge, Exec
utive Committee (4 years); Local association repre
sentative (2 years); Fergusson Memorial Award Com
mittee (7 years); AGM delegate (10 years). Local 
President (Burnaby) (2 years); Negotiating teams for 
collective agreements and W/LC contracts, chairper
son and chief negotiator several times (7 years); Bar
gaining committee chairperson; Grievance commit
tee; Advocate to salary-arbitration boards; staff 
representative; Staff committees. Education and 
Teaching: B.Sc. (mathematics) and teacher training, 
UBC. 19 years teaching secondary in Salmon Arm 
(2 years) and Burnaby (17 years). 

This past year, teachers were 
confronted with major government initia
tives for educational change. The federa
tion provided human and financial 
resources to local associations and provin
cial specialist associations to facilitate the 
most extensive teacher discussion and 
debate possible within government 
timelines. We heard from our members 
and developed a collective response to 
government on behalf of the profession. 
This kind of democratic consensus build
ing allows us to remain a strong, united 
provincial voice for teachers. 

In bargaining, locals will require contin
ued support from the BCTF: communica
tions, advice and co-ordination in negoti 
ations, and, when necessary, job action. 

A looming teacher shortage requires 
teaching conditions, professional rights, 
and salaries that will attract and retain 
qualified teachers within our schools and 
our union. 

I believe the work we have done on 
education policy, social responsibility, the 
key recommendations of the T^sk Force 
on Teaching Conditions and Professional 
Practices, and the objectives we have set 
for ourselves in bargaining reflects a 
teacher view of the kind of public-
education system we seek. I am prepared 
to offer my experience from the last round 
of bargaining, and my experience in 
education-policy and funding issues to 
help take that view forward to the govern
ment and the public in the year ahead. 
Exper ience : Provincial Currently BCTF president; 
BCTF First vice-president (I year); Member-at-large. 
BCTF Executive Committee (1 year); Local associa
tion representative (3 years); Local President, Lang
ley (3 years); Chairperson Langley class size com
mittee (1 year); President, B.C. Social Studies 
Teachers' Association (2 years). Education and 
Teaching: B..\., B.Ed., University of Alberta. Teacher 
in Langley since 1971. 

My most important experience and per
spective is that of classroom teacher, 1 say 
that because 1 believe that it is now time 
for the BCTF to focus on making our 
union more relevant to classroom 
teachers. 

Our sign-up campaign was a new 
beginning for the BCTF and time for 
teachers to join together. Now we must 
begin the hard work of forming a positive 
identity for our union. 

1 see three challenges for the coming 
year: 
• to build an effective, democratic, and 
socially responsible union of which teach
ers are proud. 
• to support teachers through strong 
locals and collective agreements. 
• to advocate for students and teachers 
as the changes represented by the Year 
2000 document unfold. 

Three major issues must be examined 
to address these challenges: 
Social issues - how our policies are pro
moted and supported with classroom 
teachers. 
Financeslfees - how we can insure that 
teachers feel they have control over a bud
get that is well spent 
BCTFIlocals - how the BCTF addresses the 
relationship of provincial and local bodies. 

My personal goal as first vice-president 
is to ensure that teachers feel they have a 
voice in creating a positive identity for our 
union. 1 would enjoy the opportunity to 
meet that challenge. 
Exper ience : Provincial AGM delegate (11 years); 
Status of women task force; Comm.lssion on gover
nance; Judicial committee; W.R. Long international 
solidarity committee; Local association representative 
(4 years); PD associate; Staff representative trainer; 
Union made workshop facilitator. Local Bargaining 
committee; Public relations/political action commit
tee; Resolutions committee; Pensions committee; 
Executive council (7 years). Education and Teaching: 
PDP SFU. 20 years teaching in B.C. BCTF staff: S/W 
co-ordinator (2 years); assistant director, PD Division 
(2 years); assistant director, Bargaining division (1 
year). 

Our common task is the strengthening 
of our union of professionals, based on 
the continued involvement of classroom 
teachers in locals, PSAs, and committees. 
We should approach this task by looking 
inward at our own structures, processes, 
and resources and by reaching out to other 
groups. 

Our approach to Year 2000 issues, where 
extensive debate led to broad consensus, 
is the model to follow on key issties includ
ing the appropriate balance between local 
self-sufficiency and provincial support and 
the topic of formal affiliation with labour. 

We must examine new ways to meet 
ever-increasing demands for professional 
development. 

Bargaining will require extensive effort 
as we grapple with the implications of the 
new School Act, Year 2000 initiatives, and 
referenda. 

BCTF's relationships with other unions, 
parent groups, trustees, the College of 
Teachers, and the ministry will require 
effort next year. 

Elections will have special significance 
for teachers. 

The BCTF must continue to express 
teachers' views on all issues that affect 
students and teachers, both in and out of 
classrooms. Our professionalism demands 
it. 

Staff representatives and staff commit
tees will play important roles in all of 
these activities. 

We have come a long way in three years. 
By working together, we can meet new 
challenges with confidence. As a member 
of an executive team, I offer my exper
ience and dedication to the welfare of 
teachers. 
Exper ience : Provincial Currently BCTF First 
vice-president: Member-at-large. Executive Commit
tee (2 years); Local association representative (3 
years); AGM delegate (8 years); Member, Bargaining 
and professional rights task force (2 years). Local 
Vfernon, Bargaining committee (11 years); RA chair
person (1 year); First vice-president (2 years); Presi
dent (2 years); Past-president and chief negotiator 
(1 year). Education and Teaching: B.A.. M.,^., Uni
versity of Canterbury (NZ); 23 years teaching; 15 
in B.C. 
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A l i c e M c Q u a d e 

Last year, I said we had a great deal to 
be proud of and that this year would 
bring more and difficult changes. 

Well, it did. and it looks as if 1990-91 
will bring more of the same. Amidst all of 
the changes, challenges, and the govern
ment initiatives, our organization must 
face some fundamental issues: 
• What is the best way to provide ser
vice to locals and teachers? 
• How can we remain leaders in all 
aspects of education policy? 
• How can our organization best respond 
to recent education-funding announce
ments? (referendum) 
• Should we affiliate with organized 
labour? 
• How can we continue to pursue our 
economic, professional, and social goals 
and maintain some kind of financial 
control? 

To develop answers to these questions, 
1 am committed to providing strong, 
responsive leadership and to building con
sensus on issues. 

I am proud of the work of the BCTF 
this year; by working together, we will 
again meet and overcome all challenges 
and remain a strong federation. 
Exper ience : Provincial BCTF Second vice-
president (1 year); Member-at-large. Executive Com
mittee (1 year); Finance committee (2 years); Pen
sions committee (6 years); Labour affairs advisory 
committee (1 year); Labour education committee (2 
years); PD associate (2 years); S/W workshop facili
tator (6 years); PSA executive (4 years); AGM dele
gate (13 years). Local President, vice-president, 
treasurer, secretary. Chairperson-public relations 
committee and staff rep assembly; Member-W/LC 
committee, bargaining, French language program 
committee; LSA President. Education and Teaching: 
B.A. and PDR SFU; preparatory work for MBA, SFU. 
10 years teaching secondary in B.C. 

l o a n Robb 

Change is the watchword. Change diz
zies, confuses, and throws us off balance, 
yet it alerts us, stimulates, and challenges. 

In the BCTF, externally-produced elec
tric shock has caused molecular shakeup 
and reconstitution: catalysts, analysis, 
synthesis, catharsis. 

The opportunity in our identity crisis 
and new reality is to choose, with cour
age and imagination, to be something 
new. We need not follow models developed 
in other circumstances. We can create a 
democratic, professional federation of 
unions responsive to the needs of our 
members. 

Our decision-making must be grounded 
in the classroom, the core of the educa
tion system, where teachers' and students' 
needs converge. We must not overcentral-
ize, but continue to strengthen local 
unions by co-operating to provide the 
co-ordination, communication, informa
tion, advice, and training we value so 
highly. 

Rethinking what we wish to achieve 
with the resources available, we must 
curb our over reliance on the expertise of 
staff and maintain voluntaiy participation 
- historically our strength. Committees 
and networks must have a real and rec
ognized role. 

Throughout my involvement with the 
BCTF, 1 have been inspired, challenged, 
encouraged, and rewarded. 1 have learned 
a lot about democracy. 

I believe it to be fragile. It depends 
upon respect, tolerance, and participation. 
It requires effort, and needs structures 
that uphold these elusive ideals and 
encourage their practice. 

I am willing to work toward these ends. 
Exper ience : Provincial Member-at-large, Exec
utive Committee (2 years); AGM delegate (11 years); 
CTF director (1 year); CTF AGM delegate (2 years); 
Bargaining committee (2 years); Working and learn
ing conditions committee (1 year); W.R. Long com
mittee (4 years); Teacher ndwisory board (1 year); 
Education policy associate (1 year). Local President 
(3 years); Vice-president (1 year); Secretary (2 years); 
S/W contact person (1 year); Staff representative (5 
years); Bargaining committee/negotiating team (7 
years); Working and learning conditions committee 
(5 years). Education and Teaching: B.A.. Dalhousie 
University; PDR SFU; B.).. University of King's Col
lege. 17 years teaching primary in B.C. 

l o l i i i B ( j g i ! n o v i < . 

1 strongly support the goals of the BCTF 
and will work hard to attain them. I hope 
that a priority for 1990 is to develop indi
vidual leaders within each school who are 
union-oriented, educationally and profes
sionally strong. 

Several immediate concerns are evident. 
Can we continue to provide present BCTF 
services and cope with emergent needs 
while staying within the restrictions 

David Chudnovsky 

Our federation is at its best when it 
provides direct services to locals. When 
we train staff representatives, bargainers, 
and grievance advocates to deal with 
unique local concerns, we are serving 
classroom teachers in the most effective 
way 

The strength of the BCTF lies, not in 
an increasingly expensive bureaucracy in 
Vancouver, but in the hundreds of teacher 
volunteers who defend colleagues' rights 
every day across this province. This must 
be reflected in the budget, the allocation 
of resources, and the very strucmre of the 
federation. 
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Ian Eastman 

These are the times that try our souls 
(apologies to Thomas Paine, 1776!). Chal
lenges to, and demands on, our federa
tion continue to be the norm, despite our 
significant achievements. 

The kind of union we are developing is 
determined by how we choose to meet 
the challenges from government and the 
needs of our members. 

Working together, we have met many 
challenges. We achieved first contracts 
with improvements in teaching conditions 
and professional rights. We influenced 
education policy, taking charge of the pro
fession - not just talking about it but 
doing it! 

The federation must continue to 

imposed by our fee-setting budgei-setting 
processes? How will we provide the extra 
time and necessary support to small locals 
so that a strong BCTF presence is main
tained province wide? Will we reach con
sensus on the use and adequacy of the 
resei*ve fund, affiliation with labour, and 
social-action policies? 

Tlie solution to these problems will bc 
found within our democratic organizittion, 
within ourselves. The same principles 
adopted by the 1989 AGM for successful 
implementation of educational policy can 
be applied to the concerns noted and to 
those yet to confront us. Our greatest 
asset is that we are teachers. We plan, we 
communicate, we encourage, wc evaluate, 
and wc will advance the cause of quality 
public education for all, together. 
Experience: Provincial AGM delegate (many 
years); Alternate local association representative (2 
years); Suninicr conference participant (3 years). 
Local Prosident (2 years); Sign-up ceriilication chair
person; Bargaining chairperson (4 years): Bargain
ing committee (2 years); Treasurer (t year); Local 
benefits or(kcr (13 years); Social co-ordinator (1 
year). Education and Teaching: B.Sc. (mnthemaiics. 
physics) UBC. 19 years leaching in B.C. 

Proposals to decrease BCTF grants to 
small locals are short sighted. Every local, 
large or small, airal or urban, must have 
the resources to advocate for its members. 
If not, each of us is threatened. 

Our collective agreements are important 
new tools for advancing members' inter
ests. But we should not forget all the other 
tactics and strategies we used to advan
tage throughout the last difficult years. 
It's viral that we build coalitions on social 
issues, pursue public relations creatively, 
engage in political action, and, above all, 
commit ourselves to democratic participa
tion and debate among our membership. 
In this way, we will never lose sight of 
our federation's primary purpose: advanc
ing the interests of classroom teachers. 

Exper i ence : Provincial Local association repre
sentative (2 years); Staff representative trainer (1 
year); Substitute Teachers' Association; BCTF Com
mittee Against Racism; Member of the Association 
for Community Education; Adult Basic Education 
Association; Surrey-Delta IininigrantServrces Society 
(lioard of directors). Local President (2 years); Vice-
president; Secretary; Chairperson of anti-racism and 
bargaining committee, Member, working and learn
ing conditions committee and economic welfare com
mittee; chief negctiator (3 yeais). Education and 
training: B.A. (honors) York University; B.Ed. Uni
versity of Toronto. Taught nursery school, elemen
tary school, secondary school, and university level 
in Ontario, England, and B.C. 

support teachers' efforts. We must speak 
strongly at the provincial level while aid
ing the development of strong locals and 
strong PSAs. We must provide leadership 
and initiarive on educational and social 
issues in our public school system, and 
we must address challenges in a 
democratic and progressive way. 

Our federation works! The broad-based 
discussion at school, committee, PSA, and 
provincial levels in response to legislative 
changes and the Year 2000 document 
indicates we have a vital, active union. 

1 offer a wide range of experience and 
a broad perspective to an executive team 
that provides strong and progressive lead
ership. It is crucial that this executive lis
ten, inform, and involve members. Only 
through leadership responsive to a com
mitted membership can we achieve our 
professional, social, and economic 
objectives. 

Exper ience : Provincial Member-at-large, Exec
utive Committee; CTF director. Charter-challenge 
plaintiff; Program for quality teaching facilitator; Pro
fessional relations advisors, teacher personnel and 
labour liaison committees; Political action task force; 
AGM delegate; PSA executive; PD associate. Local 
Vice-president; Bargaining committee; RA chairper
son; Loca' association representative; Sign-up and 
certificat.,./n organizer; Bulletin editor, and other 
executive and committee positions in Delta, t^ngley, 
and Kitimat. Education and Teaching: B.A., Diploma 
of Education (Aust); M.A. (Ed) SFU. 21 years teach
ing and 2 years as a faculty associate. SFU. 



Maureen McPherson 

Becoming a union of professional 
teachers has given us an unparalleled 
opportunity to create a unique model to 
best serve the needs of individual mem
bers and the needs of public education. 
Blending the experience of other unions 
with our own wealth of experience and 
tradition can only increase our strength 
and our purpose. We must work on 
encouraging more member participation 
at local and federadon levels. 

Concrete goals must include the 
following: 
® bargaining ever-better collective agree
ments, and ensuring their enforcement. 
® developing ongoing staff representative 
training to ensure effective coUective 

Ernie Oliver 

1 arn contjnuallyamazed by the accom
plishments of teachers working through 
the BCTF! The government constantly 
shifts the playing field, but, somehow, we 
keep pace. It is difficult to predict our next 
direction and the associated costs. That is 
why I believe we need a strong federation 
— working within a balanced budget, 
having a strong reserve fund. 

As president of a small Kootenay local, 
I know first hand the needs of dispersed 

Lydia Picucha 

The last few years have shown that the 
strength of the BCTF rests in its strong 
and committea local associations. The 
local associations negotiate the collective 
agreements; the local associations enforce 
those agreements; the local associations 
influence school boards in matters of edu
cation policy. 

For local associations to be truly effec
tive, the BCTF must commit more of its 
staff and material resources - particularly 
in bargaining, professional development, 
and programs dealing with social issues 
- on a decentralized basis to the locals. 

agreement monitoring, and skill in first-
step grievance handling. 
© member identification of professional 
development needs and a strong federa
tion response to meet those needs. 

Careful consideration must be given to 
the most effective structure for handling 
more advanced grievance/arbitration 
cases. 

Social issues such as sexism, racism, 
poverty, and the environment must be 
acknowledged and countered within the 
classroom, within the local, and with the 
full support of our federation. 

We now see a renewed government 
assault on public education. We have sur
vived and won past battles because of 
membership commitment. It is clear we 
must call on that member commitment to 
fight unfair referenda and to defend 
collective-bargaining rights. 

I believe I have the experience and 
knowledge to make a useful contribution. 
1 seek your support. 
Experience: Provincial Chaiiperson, Code of etli-
ics discipline task force (1 year); Labour education 
committee (2 years); AGM delegate (7 years); Pro
gram against racism contact person (2 years.); RA 
attendance (2 years); Member, English PSA (13 
years). Local: President (2 years); Vice-president (4 
years); Human rights chairperson (2 years); Bargain
ing committee (1 year); Sign-up aiid certification 
organizer (1 year); Staff representative (4 years); 
Advocacy during teacher lay offs. Education and 
Teaching: B.A., SFU, PDP, SFU. 14 years teaching in 
B.C. 

locals. 1 want to serve all teachers and 
bring small locals' needs to the Executive. 

Our federation is as strong as its locals, 
which, in turn, are as strong as their 
members. Through good collective agree
ments, we will continue building our 
locals. Through contract enforcement and 
awareness, we can build local membership 
support. The BCTF has supported local 
initiatives in these areas. That support 
must be continued. This is the basis of 
our strength. 

Educational changes offer us many 
unique opportunities for professional 
growth. We must continue to support 
locals, PSAs, and members as we formu
late our vision of the future. 

Thereismucnto do. I offer my experi
ence and energy to conrinue building a 
strong Union of Professionals. 
Experience: provincial Bargaining committee {3 
years); Bargaining planning committee (2 years); 
AGM delegate (2 years); Alternative education asso
ciation regional representative (1 year). Local Presi
dent (2 years); Bargaining committee (5 years); Bar
gaining chairperson (3 years). Education and 
Teaching: B.A., Professional certificate, UVic; 15 
years teaching primary, intermediate, and junior sec
ondary in B.C. 

Control and power can then be shared by 
a large number of teachers rather than be 
concentrated in the hands of a few. 

New legislarion and expanded collective 
agreements have resulted in an increased 
workload for staff representatives. The 
federation mjjst, through increased fund
ing, expand the training of staff represen-
tarives accordingly. A strengthened staff 
representative training program is critical 
to keep the power where it belongs: at the 
grassroots. 

Local autonomy has been and must 
continue to be a cornerstone of teacher 
trade unionism, and with strong locals we 
will have a strong federation. 

I believe that my years of experience in 
a small northern local will enable me to 
bring to the executive table a unique point 
of view and fresh perspective on the 
furiare course of the federation. 
Experience: Provincial AGM delegate (4 years); 
Local association representative (2 years); Bargain
ing committee (1 year); V̂ ôrking and learning con
ditions committee (2 years); Staff representative 
trainer (3 years); T̂ sk force on teaching conditions 
and professional practice (1 year). Local Bargaining 
chairperson (1 year); Working and learning condi
tions chairperson (1 year); Status of women 
co-chairperson (2 years); Social committee chairper
son (2 years); Strike preparation committee (1 year). 
Education and Teaching: B.Sc, Memorial University, 
Nfld.. PDR SFU. 10 years teaching in B.C. 

Bob Rosen 

Being a teacher in B.C. seems to be an 
exciting, if somewhat exhausting, experi
ence. Our current challenges include deal
ing effectively with a whole new educa
tion curriculum which is hastily 
conceived, poorly implemented, and 
underfunded. Demonstrating an incredible 
degree of duplicity and incompetence, the 
provincial government plans to bring back 
the bad old days of "restraint" by central
izing education finance and restricting the 
taxing power of local school boards, while 
at the same time pretending to "refonn" 
the system through the Year 2000. Here 
we go again, for another ride on the Social 
Credit educational merty-go-round. 

What can teachers and the federation 
do about it? 1 believe we need three ingre
dients to face the challenge: unity, democ
racy, and a social conscience. First is 
unity. We need to work together provin-

Bob Taverner 

The B.C. Teachers' Federation has three 
main roles to fulfil: to speak for B.C's 
teachers at the provincial level, to assist 
local associations at the local and regional 
level, and to provide direct services to 
individual members. 

As a result of the changes and 
challenges we have faced, and continue 
to face, the federation is now running at 
full throttle. Staff and volunteers are work
ing at capacity, and then som.e. We are 
providing our members with services -
advocacy for the profession and our stu
dents, training in bargaining and related 
skills, curriculum and professional devel-

Jim Taylor 

Five years ago I would have given my 
heart and soul simply to be part of a 
teacher's union. Today, I want much more. 
We must set a course that will allow us to 
create a strong union, but we must care
fully avoid centralizing and consolidating 
power to such an extent that we under-

cially to combat the government's finance 
and curricular moves, co-ordinate a 
difficult round of bargaining, and 
ultimately take political action to help 
throw Social Credit out of office. 

The second element is democracy. We 
need to democratize our own structures 
to ensure commitment and involvement 
of teachers in the federation's work. This 
means term appointments for federation 
statT, BCTF staff paid at the level of the 
classroom teachers they represent, greater 
emphasis on staff representative training, 
and a greater portion of dues revenues in 
the hands of local associations. 

Finally, we must retain and expand our 
social-action programs and networks. The 
BCTF inust continue to demonstrate a real 
commitment to equality and social justice 
in the educational system and in society 
as a whole. 

1 seek your support as meinber-at-large 
to help iinplement this kind of vision for 
the federation. 

Experience: Provincial AGM delegate (16 years); 
Local association representative (3 years); Commit
tee against racism (2 years); Expanded bargaining 
committee (1 year); Provincial steering committee. 
Teachers' Viewpoint (2 years); Local Surrey Teach
ers' Association executive (5 years); Working and 
learning conditions committee (3 years); Multicul
tural and anti-racism committee (3 years); Labour 
liaison chairperson (3 years); Bargaining and nego
tiating committee (1 year); Grievance committee 
co-chai.'"person (2 years), Surrey solidarity coalition 
chairperson (1 year); delegate to Lower Mainland 
Solidarity Coalition (1 year). Education and 
Teaching: B.A.. SFU; PDR SFU. 16 years teaching 
in B.C. 

opment opportunities, and assistance to 
individuals - unsurpassed in scope and 
quality by teacher organizations any
where else in Canada. 

I believe that ours is a federation to be 
proud of. It has survived many obstacles 
placed in its path, and although it will no 
doubt continue to face difficult challenges, 
1 believe it will continue to survive and 
improve in effectiveness in all three of its 
major roles. 

I believe that the "secret" to our contin
uing success as an organization lies in 
keeping our membership informed and 
involved, and, if re-elected to the Execu
tive Committee, I will do my part to main
tain that democratic tradition. 

Experience: Provincial Member-at-large, Execu
tive Committee (2 years); CTF delegate (1 year); 
College task force chairperson (1 year); Local associ
ation representative (3 years); Professional develop
ment advisory committee member and north centra! 
PD co-ordinator (4 years); AGM delegate; Member 
of social stud'' • and teacher-librarian PSAs. Local 
Prince Geore esident (2 years); First vice-presi
dent (2 year: D and LSA council chair (3 years); 
Teacher-libr? s' LSA president (1 year), vice-
president (I ). Fernie: President (1 year); Vice-
president (1 ). Education and Teaching: Teacher 
certificate (Sv i Australia); M.Ed, (curriculum) and 
B.Ed, (elementary), UBC; 25.5 years teaching pri
mary, intermediate, secondary, and teacher-librarian 
in Australia and B.C. 

mine the grassroots networks that have 
carried us so far. 

The democratic base of our organiza
tion has ensured decisions that are fully 
supported by the membership. For this to 
continue, our first priority must be to 
build strong locals. Our federarion must 
provide adequate fiinding so that each 
local can maintain a full-time president. 
Locals must also be helped to slowly build 
a pool of members trained to carry 
through the vast majority of grievances. 

Concerns regarding federarion staffing 
must also be addressed. As a matter of 
policy, the federation should fill a major
ity of staff positions with temporary 
appointments. This practice provides the 
advantage of reairning fully trained union 
advocates to the teaching force. Finally, 
no matter how good the intentions, mem
bers holding elected federation posirions 
should be restricted from applying for 
staff posirions while srill in office. 

If elected to the Executive Committee, I 

will work to see that the federation builds 
upon its strengths, and I will serve as a 
vigilant watchdog to ensure that the fed
eration does not lose sight of the class
room teachers it serves. 

Experience: Provincial AGM delegate (9 years); 

Carol Whitwell 

Once again teachers face a series of 
challenges and change from both the 
external and Internal environment. The 
new School Act and Year 2000 initiatives 
are still dominating factors, while the 
newest threat to us and public education, 
referendum funding, lies in wait. 
Internally we face the constant challenge 
of meeting the ever-growing and chang
ing needs and expectations of locals, 
PSAs, committees, and members, all 
within constrained finances. Collectively, 
we've met the past challenges of Bills 19 
and 20, certification, first collective agree
ments, and internal reorganization. Collec
tively and with continued responsive and 
responsible leadership, we'll emerge from 

Working and Learning Conditions Committee (1 
year); Local association representative and alternate 
(2 years); Sumnter conference participant (5 years), 
presenter (1 year). Local President (2 years); Bar
gaining chairperson (2 years); Working and learning 
conditions chairperson (3 years); Picket co-ordinator 
(1986). Education and Teaching: B.G.S. SFU; 11 
years teaching in B.C. 

these newest challenges strengthened and 
renewed. 

We must continue to be, and be seen 
to be, educational leaders, defenders of 
public education and the teaching profes
sion. We must continue to build strong 
locals through training programs and staff 
support, involve classroom teachers as 
volunteer trainers and committee mem
bers, and evaluate our use of staff and 
clearly define their role and function 
within the system. We must maintain 
strong Bargaining and Professional Devel
opment divisions and, through the Social 
Action and Responsibility T^sk Force, find 
ways to improve the federation's 
performance in these areas. 

I believe that my demonstrated local 
and provincial experience will be 
beneficial In strengthening our federation 
and that together we can build a federa
tion that is respectful of diverse opinions, 
but guided by a unity of puipose - a 
strong democratic union! 
Experience: Provincial Member-at-large. Exec
utive Committee (1 year); Local association represen-
UUive (3 years); AGM delegate (7 years); Staff repre
sentative trainer (1 year); Intermediate teachers' PSA 
executive (3 years). Local President (2 years); First 
vice-president (2 years); Bargaining committee (7 
years); Bargaining team (3 years); Secretary (2 
years); PD chairperson (3 years); Staff representative 
(3 years). Education and Teaching: B.Ed., UBC; M.A. 
(in progress); 20 years teaching all levels in B.C. 

After several years with a membership 
fee of 1.25% (1.05% to operating and 
0.2% to Reserve Fund), the 1987 AGM 
altered the allocation of the amount for 
one year so that 1.15% went to operating 
and 0.1% to the Reserve Fund. The addi
tional money to the operating fund would 
help improve our deteriorating cash flow. 

Shortly after that AGM, government 
legislation radically altered the composi
tion of BCTF membership by removing 
principals and vice-principals from our 
ranks. That change also had a dramatic 
impact on our revenue; we lost approxi
mately $1.5 miUion or more than 10% of 
our income. The 1988 AGM voted to con
tinue with the 1.15% and 0.1% allocation 
to compensate for the impact of the loss 
of membership on operating revenue. That 
same AGM passed a resolution increasing 
BCTF support for local presidents' release 
time by a total of close to $500,000 
annually, without a corresponding fee 
increase. 

The legislation that took administrators 
out of our organization gave us full 
collecrive-bargaining rights, including the 
right to strike. That reality has had two 
significant effects on the resource 
question. With the right to strike, we need 
a healthy Reserve Fund from which to 
draw our strike pay and support. The 
1989 AGM decided to restore an increased 
proportion of the fee to the Reserve Fund, 
reducing the amount available for operat
ing (1.10% to operaring, 0.15% to Reserve 

Fund). At the same time, full collective 
bargaining, including grievance process
ing, has created increased local demands 
on the federation for staff support, advice, 
and assistance. The deficits of the last two 
years verify that current operating 
revenues cannot meet the demands. 

As well, if the Goods and Services Tiix 
becomes law, it will increase our costs by 
about $350,000 annually 

That is why the Executive Committee 
and the Representative Assembly decided 
to recommend a new fee to the AGM -
an increase of 0.1% overall to 1.35%. This 
fee would establish an operating budget 
(1.175%) that is balanced with revenues 
and also increase again the amount 
directed to the Reserve Fund (0.175%). 

Because our fee is a percentage of our 
salary, it goes up every year when our 
salary increases. This amount generally 
covers increased costs due to inflarion, but 
it does not deal with the loss of revenue 
and other, identified increases. The Exec
utive Committee and Representative 
Assembly has tried hard over the past two 
years to trim expenditures and effect sav
ings wherever possible. What is now clear 
is that unless the fee is adjusted, as is 
being recommended to the AGM, the 
BCTF will have to reduce its programs and 
services so significantly, that reductions 
will seriously impede our ability to serve 
and represent the concerns of B.C. teach
ers effectively. 

(AGM decisions for implementation the following year.) 
AGM FEE OPERATING FUND RESERVE FUND 

1983-86 
1987 
1988 
1989 
1990 (proposed) 

1.25% 
1.25% 
1.25% 
1.25% 
1.35% 

1.05% 
1.15% 
1.15% 
1.10% 
1.175% 

0.20% 
0.10% 
0.10% 
0.15% 
0.175% 

March 18 - 21,1990 

Sunday, March 18 
19:00 

Preliminaries 
(a) Adoption of chairpersons, scruti

neers, tellers. Resolutions commit
tee 

(b) Adoption of agenda 
Report of the President (Ken Novakowski) 
Constitution and By-laws 

(a) Recommendations 2-5 
Policies and Procedures Recommenda
tions 

(a) Recommendations 28-33 
Membership 

(a) Recommendation 22 
Teacher Certification 

(a) Recommendations 45-46 
(b) Resolution 147 

Education Finance 
(a) Resolution 151 

21:30 
Election statements from candidates for 
T^ble Officer positions 

22:00 
Adjourn 

Monday, March 19 
09:00 

Leadership Report 
(a) Recommendation 1 

12:10 
Report of the Executive Director (Elsie 
McMurphy) 

12:30 
Lunch 

14:00 
CTF Address (Kitty O'Callaghan) 

(a) Resolution 101 
BCTF Financial Report 
Discipline'Risk Force Report 

(a) Recommendations 47-56 
(b) Resolution 104 

Status of Women 
(a) Recommendations 36-44 
(b) Resolutions 150,154,155 

Children with Special Needs 
(a) Resolutions 118-119,125,137 

16:45 
Election statements from candidates for 
Member-at-Large positions 

17:30 
Adjourn 

20:30 
Dance 

Tuesday; March 20 
09:00 

Greetings from: 
- B.C. SchooITlrustees Association 
- B.C. Home and School Federation 
- B.C. Federation of Labour 

Education Policy 
(a) Recommendation 6 

Environmental Issues 
(a) Recommendation 7 
(b) Resolutions 139-141,156-158 

12:30 
Lur.ch 

14:00 
Finance 

(a) Receipt of Financial Statements 
(b) Recommendations 8-16 
(c) Resolutions 103, 130, 149, 152, 

153,163 
Health and Welfare of Teachers 

(a) Recommendations 17-21 
(b) Resolutions 109-111,121,128,159 

17:30 
Adjourn 

Wednesday, March 21 
09:00 

Elections 
T^sk Force on Teaching C^Dnditions and 
Professional Practices 

(a) Recommendation 57 
Working and Learning Conditions 

(a) Resolutions 138,146 
Organization of the BCTF 

(a) Recommendations 23-27 
(b) Resolutions 102,105-106, 

115-117,120,131-135,142,145 

12:00 
Guest Speaker (Peter Mahlangu) 

12:30 
Lunch 

14:00 
Program Against Racism 

(a) Recommendations 34-35 
College of Teachers 

(a) Resolutions 107-108,112-114, 
122,127,129.136,160,162 

International Assistance 
(a) Resolution 124 

Labour Affairs 
(a) Resolutions 126,148 

16:00 
Unfinished Business 

~ Late Resolutions 
- New Resolutions 

17:30 
Adjourn 



T S ABOUT TIME 
by Nancy Lagana 

he call to affirmative action as a 
means of achieving gender equity or 
racial equity- in the workplace challenges 
the education community and its struc
tures. Although it is tempting to hold 
onto or to want to go back to the "good 
old days," we cannot go back. As discon
certing and threatening as it may be, we 
must scrutinize the basic structure of our 
community if we want to emerge changed 
and victorious. 

The education system has been oper
ated by women but managed by men (in 
1986, 15% of principals were women, 
over 50% of teachers were women), so 
naturally women are paid less (MacLeod, 
1988) . A woman's trying to move into a 
position of management seemed unnatu
ral, and con\'ersely a woman devoted to 
the classroom seemed uninterested in 
career advancement (Haddad, 1987). A 
more frustrating double bind exists for a 
woman who attempts to combine career 
with family and opts to maintain her 
connection to teaching by working part 
time (90% of part-time teachers are 
women). Such a woman does not easily 
re-enter the mainstream teaching force, 
much less establish a management career 
path. 

The status quo results from organiza
tional barriers against women such as 
discrimination, overt and covert sexual 
harassment, or lack of encouragement. 
Social barriers, stereotypes, and myths, 
such as fear of success, inability to 
handle emotional or physical stress, lack 
of desire, sexuality, lack of competence, 
or lower personal expectations, are also 
said to keep women from choosing career 
advancement (Calabrese and Wallich, 
1989) . "Women have become a convenient 
scapegoat to deflect attention from organi
zational and structural defects." (p. 105) 

Affirmative action looks past this 
scapegoating. "Affirmation action is a 
result-oriented program, adopted by an 
employer in order to increase the 
representation of women or minority 
groups at all levels in the workplace." (Hill, 
1988, p.2) Affirmative action says that to 
address the structural inequities of our 
system, we must act consciously and 
purposefully. We must make an effort to 
hire women or members of minority 
groups, and we must make an effort to 
assist individuals to gain the confidence 
and skills necessary to meet the criteria 
for jobs that interest them. Criteria must 
be clearly stated and must be job-related, 
not gender or race related. 

Affirmative action is not about hiring 
unqualified individuals; it is about hiring 
qualified people who may have been over
looked because organizations tend to pre
serve the status quo. It is about identify
ing potentially qualified individuals and 
offering assistance as they become 
qualified. 

Those who benefit from the current sta
tus quo can find affirmative action threat

ening, because oroducing justice in hiring 
practices levels .he previous imbalance. 
What justification can there be for 
advancing a qualified and capable woman 
or a member of a minority ahead of a 
likewise qualified candidate who happens 
to be white and male? If only 15% of 
principals ar, women, but more than 
50% of teachers are women, what justi
fication can there be for not taking that 
conscious action? It is unjust that any 
person in our society be barred from par
ticipating in any activity for which he/she 
is suited, either by overt discrimination or 
by covert belief. Because the 'he' side of 
the equation has controlled education 
(and society) for centuries, a truly just 
society can be achieved only by deliber
ately tipping the balance. If we don't take 
deliberate action, we haven't changed the 
rule?; we have only reformulated them 
and covered the structural inequities with 
morj Lyers of stereotype and myth. 
"Different treatment at certain times can 
be justified if it leads toward a greater 
degree of equality in society." (Bennison, 
etal 1984, p. 15) 

We live in a time in which rapid change 
is threatening and challenging every 
aspect of our lives, especially in educa
tion, which is the strongest possibility we 
have as a society for coming to grips with 
the future in a controlled and positive 
way Can we afford to turn away from the 
leadership potential of half the world to 
perpetuate a structure already crumbling, 
could we admit the reality? Affirmative 
action allows us to rebuild the structure 
quickly and strongly, based on justice 
rather than inequity and supported by 
the efforts of individuals as autonomous 
and valued participants rather than hope
less cogs on obsolete wheels. 

References: 
Bennison, A., etal "Equity or Equality: 

What shall it be?" in Fennema, E. and 
Ayer, M.J. (Eds.) Women and Education: 
Equity or Equall0/?. McCutchan Pub
lishing, Berkeley p 1-16. 1984. 

Calabrese, R.L. and Wallich, L. Attribu
tion: The male rationale for denying 
women access into school administra
tion. The Nigh School /oumal. 
p 105-110. Feb/March 1989. 

Haddad, ]. Women in Educational Ad
ministration in Saskatchewan: Lack of 
Career Commitment or an Internally 
Segregated Profession. Written for The 
Women in Education Advisoiy Com
mittee, Saskatchewan Teachers' Federa
tion, Saskatoon. 1987. 

Hill, A. Affirmative Action: It Works! CTF 
Status of Women Conference, Novem
ber 10-12, 1988. Federation of Women 
Teachers' Associations of Ontario, 
Toronto. 1988. 

MacLeod, Progress as Paradox: A pro
le of women teachers. Canadian 

Teachers' Federation. 1988. 
Nancy Lagana is a member of the 

BCTF's Status of Women Committee and 
is a substitute teacher in the Courtencty 
School District 
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byDonFodor 

he present demand for substitute 
teachers provides an opportunity to bar
gain equal and improved working condi
tions and wages for substitutes. We first 
need to shatter some myths and educate 
ourselves about the real situation of sub
stitute teachers. Since the advent of Bills 
19 and 20, the inclusion of substitute 
teachers in local collective agreements has 
facilitated the gathering of provincial data 
about their working conditions and 
wages. Here is a short overview of 
substitute-teacher wages and other 
relevant collective-agreement provisions 
throughout the province. 

Wage range 
Upon analyzing the data, one is struck 

by the incredible range and variety of 
contract provisions. Foremost is the seem
ingly unbelievable range of substitute 
teachers' wages. The average daily wage 
for a TQ5 substitute teacher in B.C. is 
$116,35. That is 28% higher tiian the low
est daily wage (Powell River) of $91. The 
highest daily wage (Nisga'a) of $164 is 

- 80% higher than the lowest. For TQ5 per
manent contract teachers at category 
maximum, die average salary ($48,156) 
is merely 3% higher than the lowest 
(Greater Victoria $46,697), and tiie high
est (Stikine $52,798) is 13% higher than 
the lowest. In other words, the provincial 
wage range for a TQ5 substitute teacher 
is over six times as large as die salary 
range for a TQS permanent contract 
teacher at category maximum. 

Non-certificated 
of districts reporting the wages of non-

certificated substitute teachers in their col
lective agreements, five districts (Kam
loops $94.70, Bulkley Valley $99.14, Sun
shine Coast $100.14, Kitimat $102.19. 
Prince George $111.47) pay their 
non-certificated substitute teachers more 
than the lowest four districts (Powell River 
$91, Nechako $91.50, Nicola $92, TVail 
$94) pay their certificated substitute 
teachers. 

Method of assigning wages 
Another source of variance is the 

method by which substitute wages are 
determined. Some 21 districts use an 
across-the-board daily rate method (e.g., 
$9L per day all substitutes) regardless of 
teachers'qualifications or experience. 
Anotiier 26 districts use a fraction of the 
annual salary for a particular salar>' cate
gory, usually 3 or 4, (e.g., 1/295 of mini
mum category 3) for all substitutes 
regardless of training or experience. A fur
ther 27 districts use a fraction of the sub
stitute teacher's category minimum (e.g., 
1/250 of category 5 minimum). Only one 
district, Campbell River, uses a fraction of 
the substitute teacher's category at his/her 
own experience increment (e.g., 1/250 of 
category 5, third increment). It is appar
ent that even though they benefit from 
substitute teaching, a majority of school 

districts fail to recognize the teachers' 
training and experience. 

Non-wage provisions 
In addition to wage disparities, we find 

similar differences with regard to (1) num
ber of days to scale (ranges from after 2 
days to 11 days), (2) length of pay period 
(bi-weekly, semi-montiily, monthly), (3) 
access to benefits (none, sub pays ftill pre
mium, wage per diem in lieu of), (4) sick-
leave accumulation and use (none, accu
mulated per day worked, accumulated per 
scale day worked) (5) service recognition 
(none, only if in one position over eight 
months, only scale days, all days worked), 
(6) non-instructional days (no mention, 
doesn't interrupt assignment, paid if 
attended) and (7) access to information 
(list of substitutes, semi-annual disclosure 
of substitute assignments, monthly print
out of all substitute assignments). 

Further analysis of the data fails to 
present an understandable reason for any 
of the above disparities. District size, geo
graphical location (i.e., isolated or able to 
draw on resources of other districts), type 
of economy at district level (diverse or sin
gle industry), and supply of substitutes 
(number of certificated substitutes as a 
percentage of total teachers in a district) 
do not establish themselves as the deter
mining factors for the disparities across 
the province in sub^imte-teacher wages 
o f wbrRihg conditions. 

Substitute teachers, employed in ineq
uitable and unacceptable situations, find 
themselves in a type of job ghetto relative 
to other teachers. In the absence of a log
ical explanation from the data as to why 
these situations exist, I wiU speculate on 
two possibilities. The first is that histori
cally, on whim, individual district admin
istrations have chosen to undervalue the 
contribution of substitute teachers. The 
second is the priority, or lack of it, placed 
by local associations on substitute teacher 
issues. Given that the vast majority of 
substitute teachers are women, I believe 
tiiat both these possibilities could have 
sexist origins. For this reason, tiie princi
ples of pay equity deserve future exami
nation for their relevance to substitute-
teacher issues. 

1 hope that the information presented 
in this article will result in a high priority 
for the improvement and equalization of 
substitute teachers' working conditions 
and wages during the upcoming round of 
collective bargaining. It is also a request 
for your support in backing their 
demands. 

Don Fodor is a substitute teacher in 
Powell Riven 

See A G M Reports and Resolu
tions Book 1, page 29 (recom
mendation 22) and page 43 (rec
ommendations 45 and 46), for 
recommendations on substitute 
teaclier issues to be ^ebdittd. 
at the 1990 Annual General 
Meeting. 
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by Agnes Stewart 

he basal reader Is under attack. 
The verbal onslaught by whole-language 
proponents has resulted in debate about 
how to teach reading. The debate is not 
only iisefiil; it is essential, because any 
popular movement that promises so 
much cals for a careful look at the asser
tions it makes. 

Whole-language teaching, in its break 
from traditional ways - in particular from 
using basals and basal materials - is evi
dently based on literatiire and writing 
experience. 

This is not a new idea in education. 
Nevertheless, the renewed focus on the 
impoitance of literamre and composition 
has had a positive impact on current 
classroom practice. 

Some valid changes in teaching practice 
may have been strengthened by the 
whole-language momentum. The depar
ture from rigid homogeneous grouping, 
with its excessive use of workbooks and 
worksheets, is educationally sound. Many 
traditional teachers, however, had already 
made such changes without the benefit of 
whole-language dogma. 

Finding out what is new in whole lan
guage, apart from the rhetoric, may be 
revealed in its definitions: 

Variously described as a philosophy a child-
centred program, and a belief system, it is 
also a perspective, an attimde, and a con
cept. It has been called a lens for viewing, 
involving real people using real language. It 
is the namral pathway of learning to read 
real books. It is a political activity. 

The principles of whole-language 
instruction are evidently quite simple. 
Observing that children learn to walk and 
talk naturally, by being exposed to walk
ing and talking, whole language support
ers claim that children will therefore learn 
to read and write in the same natural way 
by being exposed to reading and writing. 
Moreover, one educator reminds us, "Few 
children are sent to remedial walking 
school:' (Johnson, T.D. and D.R. Louis, 

1988). One might as well say the moon is 
bright. His statement is irrelevant. 

Because children conveniently come to 
school walking and talking is not evidence 
that they will, as a natural progression, 
learn to read and write with the same 
apparent ease and naturalness. Reading 
and writing are not the same kinds of 
activities. 

Whole-language supporters might 
argue, however, that the process is what 
counts, and they will explain that their 
belief is logically based on what they call 
natural holistic learning. They say we 
must keep language whole, working from 
whole to part, without segmenting it. Of 

It is time to recon
cile tlie differences 
between the whole-
language and basal 
camps by using 
research and knowl
edge gainedft'om 
experience, to exa
mine, and then to 
establish, educa
tional practice. 

course children need to be exposed to the 
whole language, so to speak, to stories, 
ordinary everyday conversatioUi'Snd the 
whole range of oral communication from 
which they obtain knowledge and 
language experience. Yet, toddlers learn
ing to speak do not begin with sentences 
or paragraphs. Prompted by family mem
bers to imitate, children begin with little 
sounds and simple words imperfectly 
uttered, practised again and again as they 
gradually learn more complex structures. 
Speech is not learned incidentally, but 
with daily guidance in a setting where 
the ratio of learner to mature speakers is 

usually very much in the learner's favor. 
Children who come to school talking have 
by no means mastered oral language. This 
process of improving and refining speech 
depends on growth and continuing 
instruction with practice. 

Beginning readers who have acquired 
basic oral-language skills for their age 
face learning a graphic system and, while 
they have already had casual encounters 
with print, learning to extract meaning 
from the markings on the page is a new 
and complex task. Children will not gen
erally "intuit" reading through exposure 
and immersion (however important these 
are), occasionally requiring a littie lesson 
in phonics to fill in the gaps here and 
there. Some children will learn to read 
with relative ease - though they will still 
require instruction - but the majority will 
need to be taught the correspondence 
between speech and print. 

This instruction is critical. Plenty of 
evidence exists to show that "early code 
emphasis" in beginning reading, as pro
vided in a basal program, is necessary 
and that this skiU "is considered a prereq
uisite" for comprehension. Graphic compe
tence is essential for the development of 
both reading and writing, and to neglect 
this training is to impede a child's prog
ress. Instruction with a good current basal 
provides the basis for such training. 

But basals, we're told, are boring and, 
because they are, children should be 
raught using their own language. TVade 
books are recommended, but there is no 
assurance that these contain a higher level 
of literacy than do basals. Some might. 
The language of print, different from oral 
language, is widely diverse, depending 
upon its many functions. Basals, having 
a unique function, have been much 
maligned because they contain "artificial 
language passages" created for instruc
tion. Instruct is precisely what they are 
designed to do and their use for tiiis pur
pose has been shown to be successfiil. 
Good current basals appropriately reflect 
the results of research translated into 
practice. 

The argument tiiat whole language 
without basals is more fun for pupils and 
teachers is not necessarily a recommen
dation for it, or a measure of its worth. 
That the teacher is having a good time is 

not evidence that the children are 
learning. 

'lYaditional teachers have often been 
criticized not only for their use of basals 
but for their attitudes. They are accused 
of holding to old-l^ishioncd ways, resist
ing new ideas, and opposing change. 
They are assumed to be teaching in the 
same old way every day, damaging the 
self-esteem of children, hindering pupil 
achievement, obstructing creativity, and 
making parents feel unwelcome. These 
teachers arc contrasted with enlightened 
whole-language teachers who are not 
guilty of such sins. Some enthusiasts 
have even developed charts that show, in 
simplistic terms, these good guy/bad guy 
distinctions. The tone of much of this 
negative comparison rings with a religious 
fervor that, in the end, harms pupils and 
teachers. Whole-language proponents 
claim there is research to support their 
beliefs. Other serious researchers report 
there is no such evidence. 

Teaching reading, 
our common focus 

It is time to leconcile the differences 
between the two camps by using research 
and knowledge gained from experience, 
to examine and then to establish, educa
tional practice. 

Teachers can make judicious use of cur
rent basals, many of which are interest
ing anthologies. Designed for the reality 
of the classroom in which the 
teacher-pupil ratio is one-to-many, the 
basal can provide part of an instructional 
program that Includes literature and com
position. 

The current whole-language focus on 
writing is too much in the hands of 
pupils. Daily journal writing, fostered in 
both traditional and whole-language pro
grams, can become a self indulgent exer
cise allowing children to reinforce poor 
writing habits. Pupils do not learn by 
practising errors (except, perhaps, to make 
more errors). They need to be taught cor
rect forms, and they will not be harmed 
by some necessary kindly intervention by 
a teacher who is helping them develop lit
eracy skills. 

The whole-language approach cannot 
be defended on the basis that illiteracy 
results from too much phonics and not 
enough meaning. To suggest a causal 
relationship to explain the complex phe
nomenon of illiteracy requires a long leap 
of faith. A district that uses this premise 
to announce it is going whole language is 
standing on very shaky ground. 

Education has suffered from the band
wagon syndrome. Fads have come and 
gone, generating considerable controversy, 
and much of this wasted passion has 
given teaching a bad name. Often tiie sys
tem is saved by competent teachers who 
use their knowledge and experience to 
make responsible choices about instruc
tion. Such teachers are wary of the easy 
appeal of extravagant claims that promise 
too much. A teacher shows the greatest 
respect for learners by teaching them to 
read and write as well as they are able. 

For the benefit of die pupils, tiie 
"whole-language" term, and other such 
exotic terms, along witii their baggage of 
exaggerated jargon, should be discarded. 
Whether we are teaching whole language 
or basal, or whatever else is currently 
fashionable, should not be an issue. The 
essence of the task is that we are teach
ing reading and writing and that alone 
should be our guide. 
Reference: 
Johnson, Terry D. and Daphne R. Louis, 

Literacy through Literature. Heinemann 
Educational. 1988. 

Agnes Stewart recently retired after 
many years as a classroom and reading 
teacher in Surrey. 
(Note: For further information on "Perspectives 
on Basal Readers," see Theory into Practice 
Journal Volume XXVIII, Number 4, Winter 
1990.) 
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WHAT IS T, AND WHAT CAN YOU 
EXPECT FROM IT? 

by Ken Smith 

Discussions are under way with the 
B.C. government to improve the Teachers' 
Pension Plan. 

A brief, prepared for the Executive 
Committee by the federation's Pensions 
Committee, iias been forwarded to the 
Minister of Government AAanagement 
Services, Carol Gran. Negotiations will be 
held over the coming months. 

The major changes sought are: 
1. Compulsory participation of all part-

time teachers. 
Currently teachers who work less than 

half time in a month, iricluding substitute 
teachers, must apply to join the pension 
plan. Once a teacher begins to contribute 
while in the employ of a school district, 
continuing contributions are compulsory. 
2. A n increase in the government's 

contribution rate. 
The 1979 BCTF AGM approved the 

Intermediate Level of Funding on the 
understanding that the teacher-contribu
tion rate would be 6.5% (an Increase) and 
the government woidd contribute at least 
8.5% plus the amount required to main
tain the unfunded liability at a constant 
percentage of payroll. The actuary 
estimates that this woidd require an 
increase of 1.11% of payroll, in addition 
to the current government contribution of 
9.4%. 
3. A reduction in the vesting period to 

50 months of contributory service. 
At present, one must have 100 contri

butory months of service to be eligible for 
any of the pension-plan benefits. The 
federation is seeking a change to 50 
months but is also aware that pension 
benefits standards legislation in other 
provinces and federally is moving toward 
two-year vesting. A contributory month 
of service is a month in which a contri
bution is made to the pension plan, even 
if only for one day of work. Pensionable 
service, as reported on the annual contri
butor report, is the actual amount of time 
worked in the contributory-service period. 
Pensionable service is used to calculate 
the pension. 
4. That contributions be locked in 

when a vested pension is achieved. 
Currently, contributions are not locked 

in until after age 55. The federation's 
position is that provision for retirement is 
an integral aspect of work and that to 
allow refunding of contributions weakens 
savings for retirement. Refunding of con
tributions may contribute to poverty in 
retirement, and in some cases reliance on 
other social-assistance programs. Refunds 
taken at an early age are often vety costly 
to reinstate as one approaches retirement. 
The federal pension plan and teacher pen
sion plans In New Bamswick, Nova Sco
tia, and Ontario have similar lock-in 
provisions. 
5. The right to a non-reduced pension 

from age 55 when age plus contrib
utory service equals 85. 

Today anyone retiring between age 55 
and 60 with fewer than 35 years of con
tributory service will receive a reduced 
pension. The reduction is based on the 
number of months that the retiree is from 
age 60. If this right were attained, a 
teacher with 30 years service at age 55, 
or 29 years service at age 56, etc., would 

be entitled to a non-reduced, or 2% for
mula pension. The federation is aware 
that the attainment of this provision will 
require an increase in contribution rates 
of about 2.3% of salary. Who will pay will 
be a subject of the negotiations. 
6. That the penalty for a reduced, 

early-retirement pension be 5% per 
year under age 60 or under "85," 
whichever is less. 

The present penalty is 5% per year 
under age 60 (calculated in months). 
What Is proposed is that a teacher who 
almost makes the "85" rule will not be 
penalized as severely as currently 
happens. For example, a 55-ycar-old 
teacher retiring today with 29 years ser
vice will receive a pension reduced by 
25% (5% X 5 years), but under this pro
posal, since age plus service equals 84, 
the pension would be reduced only 5%. 

The total cost of this proposal and the 
"85"rtde is 2.7% of salary 
7. To allow purchase of service of up 

to 20 months while on extended 
maternity, adoption, or parenthood 
leave in addition to the current 
provisions. 

The current provision allows purchase 
of up to 20 months of service for all 
leaves (except maternity leaves purchased 
under the Employment Standards Act). 
8. To allow retroactive purchase of all 

leaves at any time prior to 
retirement. 

Teachers often miss the deadline for 
purchase of leaves, or find the cost 
unmanageable in the year immediately 
following the leave. Another group of 
teachers never had the opportunity to pur
chase leaves which pre-dated the effective 
date of the current rules. 
9. To allow for the reinstatement of 

multiple refiinds. 
Currently only one refund of pension 

contributions may be reinstated. The fed
eration believes that teachers should be 
encouraged to provide for their retirement 
and this is one step in that direction. 
10. To provide a pre-retirement death 

benefit to the estate or beneficiary 
of a single teacher similar to that 
provided a married teacher. 

The spouse of a teacher who dies in 
service will receive an immediate pension 
based on the teacher's service at death, 
reduced to the joint-life-last-survivor 
option. The estate or beneficiary of a sin
gle teacher receives a refund of the teach
er's contributions plus interest. This 
inherent discrimination based on marital 
status should be eliminated. 
11. The indexation of the CPP offset. 

The CPP offset is a temporary annuity 
calculated at the date of retirement and 
paid until the earlier of death or age 65. 
A n integral part of the pension plan, it 
should be indexed along with die pension. 
12. That the government pay the full 

premiums for medical, extended 
health, and dental care plans. 

At present, the government pays 50% 
of the medical plan premiums. Retirees 
pay half of the medical, and all of the 
EHB premiums. Currently no group 
dental plan is available to retirees. 

The combined cost of all of the propos
als approaches 4.5% of payroll, or $6.6 
million per year. Some of these new costs 
may be offset by the anticipated increase 
return on the pensions fund resulting 
from the diversification of fund 
investments. The remainder will have to 
be paid by teachers and the government. 
How much each is prepared to pay will 
be a matter for the ongoing negotiations. 

Stay timed. 

Ken Smith is the BCTF's Pension 
Co-ordinator 

by Karen Harper 
All federation members contribute 0.7% 

of salary toward a wage- loss-replacement 
plan called the Salar>' Indemnity Plan. The 
plan provides members who are ill with 
income after all available sick leave is 
used. The plan has three parts: 
short-term; long-term: disabled from 
teaching; and long-term: disabled from all 
occupations. All benefits are tax free. 

At the end of |une 1989, more than 
450 teachers were in receipt of short- or 
long-term benefits, or one in eveiy 61 
teachers. The plan fills a definite need, 
and it is important for teachers to be 
aware of the plan and what it offers. 

Short-term benefits 
Short-term benefits are available to any 

teacher who misses work because of ill
ness and has no sick leave available. The 
benefits include replacing a portion of lost 
salary, and a contribution by the plan to 
the Superannuation Commission on the 
teachers' behalf to maintain full pension
able sea'ice. The wage loss benefit 
received by the teacher is based on a slid
ing scale. The scale appears on page 60 
of The Members' Guide to the BCTF 
1989-90. 

There is no waiting period for 
short-term benefits. A teacher can apply 
even if he/she only misses one day of sal
ary because of illness. Short-term benefits 
are paid for a maximum of 120 working 
days for any one illness. Benefits are only 
paid during the school year, not during 
July and August. Application forms and 
more information are available through 
the Income Security Department of the 
BCTE 

Long-term benefits — general 
If a teacher continues to be unable to 

work, because of an accident or illness, 
after the expiry of short-term benefits, 
he/she may apply for long-term benefits. 
A stricter medical adjudication pertains to 
long-term benefits. Long-term benefits are 
administered by the Great West Life 
Assurance Company according to the reg
ulations adopted by the BCTF AGiM. 

Long-term benefits — 
disabled from teaching 

If a teacher is considered to be disabled 
from teaching, benefits are payable for up 
to 12 calendar ihonths, including July and 
August. Benefits are 65% of the first 
$25,000 and 50% of the balance up to a 
maximum salary of $50,000. The maxi
mum annual benefit is currently $28,750 
(non-taxable), and it continues to earn the 
usual pensionable service. 

Once accepted on the long-term portion 
of the plan, the teacher may retiirn to 
other types of work or to a part-time 
teaching assignment on what is known 
as rehabilitative employment. The teacher 
must apply for permission to undertake 
such employment, and his/her doctor 
must support the activity. Benefits are off
set by a part of employment earnings so 
that the teacher does not net more than 
100% of salary. 

Long-term benefits -
disabled from all occupations 

If, at the end of the first 12 months of 
long-term benefits, the teacher is still 
imable to return to teaching, the question 
then becomes "is he or she disabled from 
all occupations, or any gainful employ
ment?" Regulation 16.2 defines gainful 
employment as: 

"Work which the member is medically 
able to perform and; (a) for which the 
member has the requisite qualifications 
by reason of educarion, training, or expe
rience, and (b) which provides a gross 
income of at least 60 percent of the pre-
disabiliiy gross eitiployment income." 

Thus, the teacher unable to teach 
because of a hearing problem, but who 
has accounting skills, might still be able 
to work in an accounting position. Such a 
person would be ineligible for further 
long-term benefits. The question is not 
whether the position is actually available, 
but whether the teacher is medically fit to 
do the work for \\ hich he/she has the 
necessar}' qualifications. This is probably 
the least understood part of the plan. 
Many teachers are unaware of the num
ber of positions for which they could 
qualify, given their university education 
and job experiences. The ability to under
take part-lime teaching of 60% or more 
of the original assignmeiu would also 
invalidate further benefits. 

Options for teachers who are not totally 
disabled, but who continue to be disabled 
from teaching: 
1. A teacher's disability pension. 
2. Unemployment insurance sickness 
benefits for up to 15 weeks if available. 
3. Canada Pension Plan disability if 
available. 
4. Working at another job unril able to 
return to teaching. 

For anyone who wishes more 
protection against being disabled from 
teaching only it is possible to buy addi
tional insurance (prior to becoming iU) 
through the various major insurance com
panies. Members will find that such cov
erage is quite costly. 

The Income Security Committee is cur
rently reviewing the plan's provisions for 
possible amendment recommendations to 
the 1991 AGM. Among tiiese changes are 
increases to the amount of benefit on 
short and long term, elimination of the 
$50,000 maximum salary for benefits, 
elimination of the two-year limitation on 
psychoneurotic benefits, and increasing 
the length of the "own occupation" period 
for benefits. Each of these items has cost 
implications to the plan and the commit
tee will be looking at the costs as well as 
the improvements before making its rec
ommendations for 1991 because full 
funding is an important component of our 
plan. 

The increase in fees from last year is 
being used to help reduce the unfunded 
liability accrued by the larger use of the 
plan than was anticipated. 

If you have further questions on the 
plan contact your staff representative, 
your local association president, or BCTF 
income security staff. 

Karen Harper is the administrator of 
the BCTFs Salary Indemnity Plan. 

MARCH 
March 30-April 1 
liCAMT Maih linrichmem Camp, North Vancouver 
Outdoor School, l̂ rackondale. Contact Ivan John.son. 
c/o Schou i:ducaiion Centre, 'lO'l 1 Canada Way, Bur
naby, BC V5G IG6. 437-451 1. 

APFUL 
April 1-4 
locus '90, Integration: A Shared Re.spon.sibility the 
B.C. conference empha.sizing a co-operative approach 
to integrating disabled children inlo regular school 
settings, Viciona Conference Centre, Victoria. Contact 
Barbara Smith, c/o Victor School, 2260 Victor Street, 
Victoria, BC VSR 4C5. 595-7511. 
April 5-7 BILLINGS 
National Council of Teachers of [English (NCTE) 
Northwest .'Regional Conference, Holiday Inn Plaza, 
Billings, Montana. Contact Dick Adler. conference 
chair, English Department, University of Montana, 
Missoula, MT 59812. (406) 243-5231. 
April 6 
Provincial Intermediate Teachers' Association 
regional conference. Fraser tiike. Keynoter-. Dr. Roger 
Taylor. Contact lanice tUpp. Box 185. Fraser Lake, 
BC VOj ISO. 
April 6-7 
Vancouver/Lower Mainland Regional Science Fair, 
Richmond Secondary School, 7171 .Minom Blvd.. 
Richmond. Contiict Science Wodd, 1455 Quebec 
Street. Vancouver, BC V6B 5E7, 687-8414, fax: 
682-2925. 
April 6-8 
"Environmental Education for the Year 2000," con
ference and workshops, North Vancouver Outdoor 
School. Registration of $105 includes accommoda
tion and an meals. Contact Roger Hammill. Box 149, 
Errington. BC VOR 1VO. 248-5547. 
April 10-12 YELLOWKNIFE 
Circumpolar Conference on Literacy, The Community 
Context, the Process, and the Purpose of Literacy, 
Explorer Hotel, Vellowknife. Northwest Territories. 
Contact France Benoit, Circumpolar Conference on 
Literacy Department of Education. Policy and Eval
uation Section. Box 1320. Wllowknife. NT XIA 2L9. 
(403)920-5128. 
April 18-21 SALT LAKE CITY 
National Council of Teachers of Mathematics (NCTM) 
Annual meeting. Salt Lake City Utah. Contact Ian 

deGroot, c/o Sutherland Secondaiy School, 1860 
Sutherland Avenue, North Vancouver, BC V7L 4C2, 
II: 980-6877. S; 985-5301. 
April 25-27 
B.C. .School Coun.sellors" Association Conference '90, 
Capri Hotel, Kelowna. Contact Ron Ford, registrar, 
715 Rutland Road. Kelowna, BC VlX 3B6. 
765-2988, 
April 26-28 
B.C. Teacher-Librarians' Association conference and 
AGM, island Hall, Parksville. Contact Marta William 
son, 2950 7th Avenue. Port Alberni, BC V9Y 214. H: 
723-2520. S: 723-6251. 
April 27-28 
Catalyst '90 Cotu'Vrence. ".Science in the Year 2000," 
sponsored l)y B.C. Science Teachers' Association and 
Faculty of Science, Simon Fraser University, at SFU. 
Some of the many topics are women in science, 
global ecology, space and earth science, elementary 
science, and technology and computers. Conuict Loti 
Mandrake, 8526 117B Street, Delta, BC V4C 6C2, 
H: 591-5839. S: 591-6166. 
April 28 
Association Provinciate des Professeurs de 
rimmersion et du Programme Qidre conference, 
(Lower Mainland location TBA). Contact Mario Cyr, 
c/o W.E. Kinvig Elementary School, 13266 70B Ave
nue. Surrey BC V3W 8N1. H: 531-8885. S: 
594-1135. 

MAY 
Mqy 3-5 
B.C. Business Education Association spring confer
ence, "1990 and Beyond," Sheraton Landmark Hotel, 
Vancouver. Contact Royce Shook, c/o Queen Eliza
beth Senior Secondary School, 9457 136th Street, 
Surrey BC V3V 5W4. H: 467-3051. S: 588-1258. 
May 3-5 
Early Childhood Educators of B.C. 20th annual con
ference, for preschool and Kindergarten teachers, 
"Expanding Horizons!' Westin Bayshore Hotel, Van
couver, Contact j . Wade, 879-8185. 
May 3-6 
B.C. Library Association Conference, "Working in 
INteresting Times;' Victoria Conference Centre. Con
tact BCLA conference office, 110-6546 Bonsor Ave
nue. Burnaby BC V5H 1H3, 430-9655, fax 
450-8595. 
Mccy 5-6 
Environmental Educators" Provincial Specialist Asso
ciation Interior conference. Project WILD, iMcQuecn 
Lake Environmental Centre, Kamloops. Conutct Ernie 
Cordonier. 2510 Skeena Drive. Kamloops, BC V2E 
1V5. H: 828-9495, S: 376-6224. 
Mccy 5-6 
B.C. Teachers for Peace Education retreat, Gabriola 
Island. Contact Beverly Davis. 515 Obed Avenue, 
Victoria, BC V9A 1K6. 

May 25-27 
14th Annual B.C. Conference on the Teaching of 
Physical Education, University of Victoria. .$85- $75 
For PEPSA members. 

JUNE 
June 14-17 OTTAWA 
Canadian Libraiy Association conference. Contact 
lane Cooney CLA, 602-200 Elgin Street, Ottawa. ON 
V2P 1L5. (613) 232-9625. FAX (613) 563-9895. 
Envoy 100 CLAHQ. 

JULY 
July 1-4 CALGARY 
Canadian Home Economics Association convention 
and annual general meeting, Calgary. 

SEPTEMBER 
September 22 
"Fall fiesta;* B.C. Orff Chapter, Seaforth Elementary 
School, Burnaby Contact Deborah Kerr, c/o Seaforth 
Elementary School, 7881 Government Street. Burn
aby BC V5A 2C9. H: 421-2240, S: 420-1214. 
September 27-28 
B.C. Rural Teachers' Association annual conference. 
Fort St. John. Contact Brian Fox, Box 6865, Fort St. 
John, BC VIJ 4Y3, H: 785-9479. 
September 27-29 SASKATOON 
1990 Western Canadian Early Childhood Conference, 
"Building Bridges to the 21st Century." Saskatoon. 
Contact Lorraine Street, 1990 conference. Box 1563, 
Saskatoon, SK S7K 3R3. 
September 29 
LOMCIRA (Lower Mainland Council of the Interna
tional Reading Association) fall conference, Hyatt 
Regency Vancouver. Contact Shirley Choo, c/o 
Montroyal Elementary School, 5310 Sonora Drive, 
North Vancouver, BC V7R 3V8, H: 420-7967, S: 
98P-6377, or Merydth Kezar, 266-5381. 

OCTOBER 
October 11-13 PORTLAND 
29th Northwest Mathematics Conference, Portland, 
Oregon. Contact Ian deGroot, c/o Sutherland Second-
ar>- School, 1860 Sutherland Avenue, North Vancou
ver, BC V7L 4C2. H: 980-6877, S: 985-5501. 

October 19 is a province-
wide professional day. 
October 19 
Learning Assistance Teachers' .Association regional 
conferences: 

Vancouver Island Nonh, Challenge of the '90s," Port 
Alhenii. Contact Donna Ofstie. 723-3565. 
Central. "Challenge of the '90s;' Kelowna. Contact 
Marion McCraig, 762 0753. 
October 19 
\iath conference (for elementary and secondaiy 
school teachers). North Vancouver. Contact Ken 
Mayson, c/o Leo Marshal' Curriculum Centre. 
987-6667. 
October 19 
Third Annual Quality Daily Physical Education Con 
ference. Douglas College. New Westminster. CoiUact 
Chris Johnson at the college. 
October 19 
Lower Mainland School Counsellors' conference. 
October 19 
B.C. Social Studies Teachers' Association conference. 
Coquitlam. Contact Bnice Kiloh. c/oTerr>' Fox Senior 
Secondary School, 3550 Wellington Street, Port 
Coquitlam, BC V3B3Y5. 
October 19-20 
B.C. Primary Teachers' Association conference. Van
couver TYade and Convention Centre. 
October 19-20 
B.C. Business Education Association lall regional 
conferences. 
October 19-20 
B.C. Association of Teachers of Modern Languages 
conference. 
October 19-20 
B.C. Technology Education Association conference. 
Prince George. Contact Jim Rose, RR 8, Site 23, 
Comp 15, Prince George, BC V2N 4M6, 963-9258. 
October 19-20 
Provincial Intemiediate Teachers' Association confer
ence. Prince George. Contact Carol Heibert, 6058 
lYent Drive, Prince George, BC V2N 2G3. 
October 25-27 
Peace River South Teachers' Association Conference, 
"Aiming for Excellence: Kids First," South Peace Sec
ondary School, Dawson Creek. Contact Craig Young. 
782-5585. 

NOVEMBER 
November 4-5 
Computer-Using Educators of B.C. conference. Hori
zons '90, Hyatt Regency Hotel, Vancouver. Contact 
Sharon Koshman, c/o Jarvis Elementary School, 
7670 118th Street, Delta, BC V4C 6G8, H: 
266-9916,5:594-3484. 
November 8-10 
Congres de I'ACPI *90, Hotel Vancouver and Hotel 
Meridien. Contact Lionel Daneault. Winslow Centre; 
1 lOOB Winslow Avenue, Coquitlam, BC V3J 2G3. 
Compiled by Debby Stagg, PSA Services 
Co-ordinator, Professional Development Division. 

Teachers retired 
Astrid I. Allen, Lake Cowichan 
Edward M. Archibald, North Vancouver 
Marion Armstrong, North Vancouver 
Harriet Bawtinheimer, Penticton 
Michael A. Beauregard, Vernon 
Josephine A. Boichuk, Peace River North 
Rudolf H. Born, Kamloops 
Maria Brown, West Vancouver 
Diane M. Buckley, Vancouver Island North 
Charlotte Y. Calderwood, Vancouver 
John E Carmthers, Coquitlam 
Eileen M. Cassidy. Central Okanagan 
Elizabeth A. Caulton, West Vancouver 
Alfred R. Champion, Burnaby 
Lorine V. Chatwin, Campbell River 
EUa H. Clarke, Comox 
Jacqueline M. Clarke, Vancouver 
Pauline B. Clitheroe, Burnaby 
Richard Collins, Coquitlam 
Streb Collins, Burnaby 
Sarah J. Conrow, Creston 
Donald C. Creamer, Kimberiey 
janet M. Crozier, Mission 
Henry W. Cupido, Nanaimo 
Glenn C. Danbrook, Saanich 
Gordon H. Davis, Central Okanagan 
Beveriey J. Dayton, Alberni 
Virginia L. Diggon, Burnaby 
Frank Dolman. Fernie 
Kathleen V. Dulmage, Burnaby 
Ernest Dyck, Chilliwack 
lohn Dyck, Maple Ridge 
William L. Edwards, Burnaby 
William V. Edwards, Comox 
Barbara M. Elias, Campbell River 
Abrani Esau, North Vancouver 
Elwin Evans, North Vancouver 
Tegwin j . Evans, Burnaby 
Elsbeth J. Fargey, Vancouver 
Walter R. Fee, Delta 
John L. Ferrari, Vancouver Island North 
Walter W. Firth, North Vancouver 
lytte j . Flag, Maple Ridge 

Shirley L. Fletcher, Vancovuer 
Marguerite A. Fox, Prince George 
Jack S. Fraser, Vancouver 
Douglas R. Geidt, North Vancouver 
Geraldine W. Gilmore, Greater Victoria 
David E. Glackin, Nelson 
Eileen P. Goring, Mission 
Beverley I. Greening, Terrace 
Rubena A. Hallett, Abbotsford 
lohn K. Hardy; Vancouver 
Edwin B. Harp, Maple Ridge 
Mary A. Hedley, Burnaby 
Patricia M. Hepburn, Vancouver 
Arthur D. Hitchen. Burnaby 
William Ho, Richmond 
Ruth E. Hodge, Vancouver 
Audrey J. Holder, Surrey 
Arthur H. Hoving, Terrace 
Thomas B. Howes, Nicola Valley 
Kathleen C. Hunter, Vancouver 
Josephine S. Huseby, Surrey 
Rudolph C. Isaac, Golden 
Henry Ivanisko, Burnaby 
Alexander H. Jones, Coquitlam 
Milena B. Kemiode, Vancouver 
Robert B. Knowles, Maple Ridge 
Wilma Korble, Saanich 
Benjamin A. Laidlaw, Central Okanagan 
Frances ]. Lane, Nanaimo 
James R Law, Coquitlam 
Patricia M. Leadbeater, Surrey 
Helmut B. Lemke, Burnaby 
Mary R. I. MacDonald, Vancouver 
Malcolm C. MacKay, Burnaby 
Helen E. MacKay-Smith, Summerland 
Leslie I. MacLean, Vancouver 
Shiriey R. Maedel, Powell River 
Eva Mammone, North Vancouver 
Peter Martens, Central Okanagan 
Diane D. Maxwell, Vancouver 
Elnore L. McDonald, Kitimat 
Amelia H. McEachern, Surtey 
Beverly A. McEachran, Richmond 

Harold C. Mclnnes, Fernie 
Hugh j . McPherson, Burnaby 
Joseph S. Michel, Kamloops 
Rose M. Moody, Nanaimo 
John H. Morgan, Cowichan 
Robert A. Muir, Vancouver 
William E. Murray, Quesnel 
Florence L. Nicholson, Maple Ridge 
Bridget M. O'Brien, Vancouver 
Estelle E. M. Oldaker, Surrey 
Annie I. Olson, Surrey 
G. Carlton Olson, Coquitlam 
Harry E. Pankratz, Vancouver 
Roy Patrick, lUchmond 
Doreen Patteron. Greater Victoria 
Stella G. Peterson, Bumaby 
Kathleen M. iM. Quigl, Vancouver 
Dorothy E. Raines, Burnaby 
Margaret E Ramage, Vancouver 
Alexandra E. M. Ramir, Richmond 
Edith A. Randall, Mission 
Charles Rantis, Surtey 
William C. Ratcliffe, Sooke 
Thelma J. Ratner, Coquitlam 
Ernest M. Reimer, Peace River North 
Alex Relkoff, Coquitlam 
Ruth E. Rempel, Coquitlam 
Irene N. Rigler, Prince George 
Elizabeth A. Robertson, Cariboo-Chilcotin 
Matthew E. Rogers, Delta 
Margaret j . Rose, Quesnel 
John T. Ross, Fort Nelson 
Cirino L. Salvador, Fernie 
Grace E. Schofield, Surrey 
E.E Kathryn ShiUeto, Vancouver 
Thomas H. Silverton, Powell River 
Anna G. Smith, Vancouver 
William Smith, Burnaby 
George Snowdon, Central Okanagan 
Robert G. Snowdon, Richmond 
Keith H. Souster, Maple Ridge 
Rick Spier, Bumaby 
Thomas W. Stanko, Cowichan 

Shiriey R Stapff, Surrey 
Robert V. Stevenson, Vancouver 
Robert L. Stewart, Surrey 
Gerald R Stolar, Vancouver 
Goldie V. M. Street, Chilliwack 
Eileen E Stubbe, Delta 
Harvey A. Swenson, Abbotsford 
Diane M. Symes, Sooke 
Gek Choo TUn, \fernon 
Robert C. Thomson, Maple Ridge 
jackob j . Toews. Abbotsford 
Donna E. Tyson, Delta 
Timothy Urchenko, Peace River North 
Lois M. Vance, Creston 
Robert E. Vance, Creston 
Jcseph Varto, Burnaby 
Paul L. W. Von Wittge, West Vancouver 
William J. Voth, Prince George 
jack H. W. Wainwright, Vancouver 
Beverly M. Walker, Vancouver 
j . Doreen Walker, Maple Ridge 
Lise G. Walker, Vancouver 
David G. Wallace, Comox 
Arnold R. Walters, Burnaby 
Steve S. Warchola, Shuswap 
Peter Warkentin, Vancouver 
Ronald D. Warn, Burnaby 
Bruce C. Watson, Burnaby 
Agnes E. Weeks, Nanaimo 
Patrick D. Welsh, Coquitlam 
Frederick W. M. West, Burnaby 
Agnes Wicki, Prince George 
Esther L. Wiebe, Burnaby 
Aldon R. Wiens, Vancouver 
Geoffrey H. Wilkins, Burnaby 
John D. Wilkinson, Vancouver 
Audrey M. W. Wilson, Sooke 
Beatrice L. Wilson, Vancouver 
Robert I. Winkenhower, Sooke 
Tony D. Wordiington, Comox 
Nancy N. Yamamura, Kettle Valley 
George W. Yntema, Abbotsford 
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Teacher education review 
One of the responsibilities of the Col

lege of Teachers under the Teaching Pro
fession Act is to co-operate with the fac
ulties of education in the design and 
evaluation of teacher education programs 
leading to certification. The professional 
development committee has developed a 
process for reviewing teacher education 
programs at Simon Fraser University, the 
University of British Columbia, and the 
University of Victoria, over the next two 
years. 

Certification information 
conference 

At press time, a Certification 
Information Conference is planned for 
February 23, 1990. The conference will 
assist applicants and school district per
sonnel who are responsible for hiring 
understand the process of evaluation for 
a B.C. teaching certificate. 

The conference will provide information 
and discussion on the procedures of the 
College of Teachers for certification evalu
ation, and the certification criteria. A sim
ilar session for presidents of local associ
ations is proposed (possibly at the 
Presidents' Summer Conference) to assist 
presidents when members need help with 
the certification process or wish to appeal 
a certification decision. 

Name^change procedures 
We are taking steps to simplify the pro

cess for members who wish to have their 
College of Teachers' certification and mem
bership file revert to a birth surname. 
After reviewing the matter with legal 
counsel and with the Department of Vital 
Statistics, the college has simplified the 
process. We will accept a signed and wit
nessed declaration from a member that 
he/she wishes his/her College of Teachers' 
file to revert to a birth surname. Forms 
for the declaration of change of name are 
available from the college office. 

Membership 
SubstiUite teachers who made applica

tion for deferral of the College of Teachers' 
fees until January 31, 1990 are reminded 
that the fee is now overdue. If the fee is 
not received, members are subject to sus
pension of membership. They would then 
be required to make application for rein
statement and pay the $150 reinstatement 
fee. 

Doug Smart 
Registrar 

ASSOCIATE PROGRAM BENEFIT 
by Dean Chatterson 

The ad says, "You don't go to the florist 
to buy a new suit" - so who would you 
turn to in order to learn about training 
teachers? My experiences have given me 
a definite answer: the BCTF The incred
ible resources, both human and 
otherwise, of the federation, have made 
the BCTF a leader in training people. 

When 1 saw the call for applicants for 
the BCTF Associate Program, I was uncer
tain of what is involved. My inquiries led 
me to find a program to train facilitators 
for workshops on a variety of topics such 
as co-operative learning, critical thinking, 
education policy, and assessment. Facili
tators are then available, at BCTF expense, 
to help staffs all around the province im
plement their professional development 
plans. By applying, I hoped 1 would 
further my own professional development. 
1 have not been disappointed. 

The training program is well organized, 
effective, and stimulating. Just being 
together with the enthusiastic, personable 
people is rewarding enough. Add to that 
the well-modelled sessions on experiential 
learning, effective presentations, group 
processes, etc., and you have a Pro-D 
experience rarely equaled. 

The training session is just the begin
ning. Setting out to give my first 
workshop had that element of risk and 
potential for growth inherent in many of 
our most worthwhile and memorable 
experiences. Would 1 be able to meet the 
professional needs of a staff I'd never 
met? Working with a co-facilitator to 
design, facilitate; and then debrief and 
improve the session reduced the risk. 
Once again, the outcomes were exhilarat
ing. Our workshops/presentations were 
well received by the participants, and we 
found that we, as presenters, had learned 
much by listening to practising teachers, 
seeing how they reacted to our presenta
tion, and reflecting on the results. We 
also had a lot of fun. 

Giving workshops has many indirect 
benefits, too. The more you give, the more 
you receive in perspective, ideas, research, 
networking, stimulation, and growth. The 
opportunity to travel and see other 
districts in our province and to rub shoul
ders and minds with the dynamic people 
in local Pro-D is pretty heady stuff. There 
has also been opportunity for ongoing 
training, with the BCTF staffs providing 
encouragement and support. 

The BCTF has shown leadership in 
developing and funding its successful 
associate program. Everyone has benefit
ted: students, teachers, facilitators, and 
districts. This is some of the best profes
sional development around. 

Dean Chatterson teaches atMcKim 
Middle School, Kimberley and is a BCTF 
continuing education associate. 

When I'm preparing for a workshop, I 
sometimes wonder why I'm doing this -
it's a lot of work. At times, in the middle 
of the workshop, 1 realize that 1 have 
something valuable to offer. I can see that 
the participants are getting excited about 
the new ideas and new ways of working 
together. That's when it becomes an 
incredibly worthwhile and energizing 
experience. 

Theresa Goode 
Program-Against-Racism Associate 

Working as an associate is a tremen
dous opportimity to interact with students 
and teachers throughout the province, 
and it provides for personal growth. 
June Chan 
Program-Against-Racism Associate 

I enjoy the challenge of giving work
shops to teachers, trying to meet the 
needs of the staff representatives of a 
local, in the process, learning more about 
the problems that a local faces and 

improving my own understanding of the 
diverse needs of teachers across the 
province. I like to work with my trainer 
colleagues to improve the workshops that 
wc give. 1 have learned much about my 
ability to deliver workshops, and the staff 
representatives trainers provide support 
for our modelling workshops before pre
senting them to teachers, thereby building 
our confidence. 

Jacquie Worboys 
Staff-Representative Trainer 

More than 272 workshops have been offered this year through the BCTF Profes
sional Development Division. PD support staff are kept busy booking workshops: 
(backrow, left to right) Mary McClure, Laurie Ducharme, Debbie Omand (seated 
front) Marion Shukin. Missing: Liz Lambert. See the posters in your staffroom 
for workshop listings and procedures. A listair Eagle photo 

L e a d e r s h i p O p p o r t u n i t i e s 

f o r J P e a G h e r s 

B e c o m e a B C T F A s s o c i a t e 

Every year thousands of teachers attend workshops facilitated 
by teachers just like you. Volunteer B C T F Associates are 
trained by the B C T F and provided release time to offer the 
workshops throughout the province. 

The B C T F invites you to apply to become a B C T F Associate for 
the 1990-91 school year. Associates are required for each of the 
following programs: 

Continuing Education-Co-operative Learning 
Education Policy-Implementation 

Staff Representative Training Program 
Status of Women Program 
Program Against Racism 

Teachers selected as Associates will receive training in both 
generic facilitation skills and content specific to one of the four 
programs listed above. The training session is scheduled for 
May 24-26,1990. Release time, travel, meals, childcare and ac-
commodadon expenses are provided by the BCTF . 

Further information, including specific criteria and application 
forms, is available by writing or calling Linda Lawton at the 
BCTF . 

The deadline for receipt of applications is 
Apri l 12,1990. 

T r a v e l / V a c a t i o n 
Gabriola Lsland. Cozy neat, 2 bdrm. bunga
low. Self contained with electricity and plumb
ing. Ideal winter hideaway with spccuicular 
ocean view and convenient beach access. 
Daily, weekly, or monthy rates available. B. 
Kilbey 2980 Nechako Drive, Prince George, BC 
V2M 3A8, Phone 562-6520. 
Puerto Vallarta Mexico, 3 bdrm., 2 bath, 
condo. Teacher-owned, tasteful, near beach, 
shopping, tennis, golf, pool. 1-743-5256 Mill 
Bay 1-386-3495 Victoria. 
Apartment in Spain. Furnished, 2 bedroom 
in sunny Malaga. Monthly rental. Phone 
876-4383, write Annemarie Segura, 745 West 
26th Avenue. Vancouver, BC V5Z 2E7. 
Aegean Cruise, 4 days; archeological tour, 4 
days; Athens and London. Organizers and 
leaders are teachers. July 6 July 22, $2995. 
More information, 271-2951. 
Kenya in August, join me for a fabulous 14 
day camping safari exploring ihc heart of 
Kenya's game parks and the magnificent Rift 
Valley. For more information call Lauris 
Stephens, 277-8242. 

Ecuador/Peru. Exotic pacific coast, majestic 
Andean highlands, mysterious Amazon jungle, 
enchanting Galapagos Islands. Enjoy small 
Groups-Touring to TYekking-lnca ruins to Ther
mal baths-Nightlife to Wildlife. July - Andean 
Explorer Special 24 days $2495 + air. Cana
dian Andean holidays 984-0026. 3086 
William Avenue. North Vancouver, BC 
V7K !Z6. 

F o r R e n t 
Apartment rental short or long term. Comfort
able, safe, sleeps 3, available most weekends 
(Thurs.-Sun.) and school/summer holidays. 
Sliding scale, references. Leave message 
875-5389. 
For rent in the summer! Owners would like 
to rent their 3 bdrm townhouse for the month 
of July only. $800. We border the University 
of Victoria. Perfect location for a Master's stu
dent in the summer. 2000 sq.ft., includes 
eveiything. Please call David Harv-ey: 
721-0454^or 721-1605, 39-3987 Gordon Head 
Road. Victoria, BC V8N 3X5. 
One bdrm ground floor apartment with 
patio. One block from Stanley Park. Available 
July 1 to August 17. $600 per month. 
684-2247.^'' 
Mountain retreat 75 miles south of San 
Francisco. Canadian teacher has 2 bdmi mod
ern solar home with panoramic valley and 
ocean view available to rent July 10-Aug 12, 
1990. You will be 20 minutes from Northern 
California's finest beaches and an easy drive 
10 Berkeley Carmel, Yoscmite, etc. $1200 
US/($1800 w/car). Contact Lynn Daliymple 
(408)462-6215. 
Furnished house for rent in North 
Vancouver. July and August. 3 bdrm. 2V2 

bath. No pets. Non-smokers only. $1500 for 
summer. Phone 988-6898. 
Whistler Spring Break. 2 bdrm condo. 
$100/night. Phone 420-0725 - Maureen. 
New Kitsilano townhouse. Ideal for UBC 
summer school. 2 bdrm, IV2 bath, nicely fur
nished, security system, gardener. 20 min. 
drive to UBC. July 2-August 14, $1500. Phone 
733-4845. 
House in Tsawwassen. 2 bdrm and separate 
studio. 2 cats. Private yard. July 6-Aug. 24 
(flexible). $1150 inclusive. Phone Barbara, 
(604) 943-5615 eve. 
For rent, fully furnished. 3 bdrm house. July 
& Aug. $700/month. 15 min. from UBC. Call 
Leyanne 873-6186. 
Sublet room. 5 min. walk Carleton University. 
May June, possibly longer. (513) 563-3817, 
K.D. Struthers, 147 Alymer, Ottawa, ON 
K1S2Y1. 
Sailing charters available weekends, evenings 
July/August. 30% discount for BCTF and union 
members. Call Terry Eastm^m 530-2966. 

W a n t e d t o R e n t 
Serious student attending accounting course 
seeks room near UBC May-August. N/S, N/D. 
462-9527 evenings. 

F o r S a l e 
EASELS for the primary Big Books. They are 
$69.95 with a green, magnetic chalkboard. 
Brown chalkboard available for $10 extra. 
They have a removable ledge to allow charts 
to be hung, with a tackboard on back. Send 

for information. Also available: magnifying 
glasses $.99 or !2/$10, Pinatas %9.^b. 
Contact, Alder Distributing, 2599 - 160 Street, 
Surrey IK V4B4Z5. I^hone: 536-7773. 
Affordable Apple II series software: only $2 
each. For catalog, send $2 or S.A.S.E. to; Cider 
Software, Box 6148, Ft. St. John. BC VI1 4H6. 
Taking a statistics course this summer or 
doing simple statistical analysis? Here is an 
IBM-PC type program that is menu driven and 
easy to use. "Statistics for Researchers" 
includes 10 tests such as; Anova, T-Tests, 
Correlation, Chi-Square, Wilcoxon, Mann-
Whitney Cost: $24/5.25" diskette, 'mylor Test
ing, 3750 Crestview, Victoria, BC V8P5C6. 

Environmental Resource Directory lisLs envi
ronmentally relevant books, periodicals, 
factsheets, audio visuals, performances. Each 
chapter covers one topic; ecology, energy, air 
pollution, acid rain. Entries list; number of 
pages and illustrations, precis of contents, a.v. 
running length. Materials are rated by compre
hension level. Durable, 3-ring binder allows 
easy insertion of March, September updates 
and new indices. Cost: $20/Directory; $5/year 
for updates. Public Focus, 489 College Street, 
Ste. 500, Toronto, ON M6G 1A5. voice; (416) 
967-5211 fax; (416) 967-4450. 

H e l p W a n t e d 
Teacher/Educators, spend your summer 
working in the exciting field of international 
student exchange. Co-ordinate a student 
homestay program in your community! Must 
be highly motivated with a good network of 
community contacts. Work July or August. 
Good compensation. Contact John Roberts 
684-4144. 

M i s c e l l a n e o u s 
Need help with personal or public writing? 
Contact M.E. Aitken and Associates for imme
diate editorial help. Letters, resumes, reports 
refined/polished. "Ghost" writing services: 
journal/magazine articles for professional pub
lication. Absolute privacy guaranteed. Write 
M.E. Aitken and Associates, 3184 Woodburn 
Ave., Victoria, BC V8P5B7. phone (604) 
595-7925. 
Income tax returns. Please phone Gyan Nath, 
certified general accountant, business educator 
(retired), at 435-1905 or visit his office, 2nd 
floor, #3 - 6344 Kingsway, Burnaby, B.C. 
Evening appointments are possible. 

R e u n i o n s 
Highlands Community School, North 
Vancouver, seeks former students/staff for 
40th Anniversary Reunion, November 2, 1990. 
Phone 985-3514 or 3150 Colwood, North Van
couver, BC V7R 2R6. 
Glen Elementary School 75th Anniversary 
Reunion. May 25, 1990 from 7:00 to 10;06 
p.nv., at 3064 Glen Drive, PortXoquitlah^^ 
pre-registration fee. Information 464-6608. 
King George Secondary School, Vancouver, 
75 Year Reunion, May 18-19, 1990. Former 
teachers and students please call 643-8433. 

B e d a n d B r e a k f a s t 
Need to get away? Experience spring time in 
the beautiful Gulf Islands. Hummingbird Hol
low Bed & Breakf^ist on Pender Island offers 
privacy and comfort in a lovely, quiet, and nat
ural setting. 1-629-6592. 

W a n t e d t o R e n t / E x c h a n g e 
House exchange Sunmicr 1990 - Ottawa. 
Vaca t i on^min . froni capital. 2 bdrm log 
house o n ^ ^ r very preii\', available 
July-AugustTor house in Vancouver or area. 
Interested? Phone (613) 253-1905. Write RR3, 
Almonte, ON KOA lAO, Jonathan Robinson. 
Car available negotiable. 
Nottinghamshire, England. British teacher 
and family seek home exchange in B.C. for 6 
weeks in late July and August. James and Mar
garet Presley 10 Richmond Road, Notting
hamshire, England. 

T e a c h e r E x c h a n g e 
Switzerland. Swap your job/home/car with a 
Swiss teacher for a year. She would take over 
your German and/or French classes, you would 
teach English at a teachers' training college 
(ages 16-22) near Berne. Susanna Dehler c/o 
1067 Jefferson Avenue, West Vancouver, BC 
V7T2A6 . 
New Zealand Secondary School teacher 
seeks position in B.C. for 1990/91 school year. 
Business and Economic College is located in a 
prosperous farming district 80 km. south of 
Auckland. Write PW. Keith, RD2, Tekauwhata, 
South Auckland, New Zealand. 

French Language 
Painting & Drawing 

June 8 to 27 Ju ly 8 to 27 August 8 to 27 
This is the 10th successful year for these very popular workshops 
in the medieval hill village of Montaigut-le-Blanc in the romantic 
Auvergne, with optional stays in Paris. $1,495 includes everything 
except travel. 
Contact: Paul or Babette Deggan 986-0082 or 

Joy Smith, Capilano College 984-4907 
2055 Purcell Way, North Vancouver, V7J 3H5 

EGYPT, INDONESIA, TURKEY, 
MOROCCO, GREECE, MALAYSIA, 

YUGOSLAVIA, SYRIA/JORDAN 
tours during school holidays 

TURKEY & GREECE 
3 weeks, early July 

YUGOSLWIA 
2 weeks, July/August 

EGYPT 
2 weeks, Christmas break 

MOROCCO 
2 weeks, Christinas break 

Call for full colour brochure, tour dates, 
itineraries and details of slide shows. 
Call COLLECT if outside Vancouver. 

DVENTURES 
BROAD 

(604)732-9922 
3415 West Broadway 
Vancouver, B.C. V6R 2B4 

' a shared small group experience' 

M / L A S E R 

^ ^ ^ ^ 

T h e c o m p u t e r f o r A L L s t u d e n t s . 
w i t h b u i l t - l i i 

B w o r d p r o c e s s o r 
• 8 0 , 0 0 0 - w o r d s p e l l - c h e c k e r 
B t y p i n g t u t o r 
B c a l c u l a t o r 
B a l a r m c l o c k 
B t e l e p h o n e d i r e c t o r y 
B o v e r 1 m e g a b y t e o f R O M 

s t u d e n t s 

a . x i d 

t e a s e l l e r s ! 

F E A T U R E S 
f u l l - s i z e k e y b o a r d 
r o b u s t c o n s t r u c t i o n 

B l e s s t h a n 4 0 0 g 
B 19.5 X 25 X 3.5 c m 
B r u n s o n A A b a t t e r i e s 

O P T I O N A L E X T R A S 
fl A C a d a p t o r . $15 
B R o g e t ' s T h e s a u r u s 

w i t h 500 ,000 
s y n o n y m s $79 

B B A S I C p r o g r a m $29 

T h i s i n c r e d i b l e s y s t e m comes comple te w i t h 
B p a r a l l e l p r i n t e r i n t e r f a c e a n d c a b l e 

B I B M d e s k t o p t r a n s f e r s o f t w a r e a n d c a b l e 

B c a s s e t t e t a p e i n t e r f a c e B c a r r y i n g c a s e 

B a v a i l a b l e s o o n - M a c i n t o s h v e r s i o n 

^^SERVING B.C. EDUCATORS SINCE 1982^ 

1445 MAIN S T R E E T , NORTH V A N C O U V E R . B.C. V 7 a i C 9 
MON-SAT 10 a.ni.-6 p.m. 984-8S00 FAX: 984-6486 3.C, ORDERS t-800-863-2503 



Awards of $250 are available from the BCTF Lesson Aids 
Service for the development of curriculum support materials. 
Materials should be suitable for use with any or all students 
from Primary through Grade 12. reflect a development 
process that 's duplicable by other teachers and be 
classroom tested. 

Applicants must be BCTF members. Interested teachers may 
obtain an application form from the BCTF Lesson Aids Service. 
2235 Burrard Street, Vancouver, BC V6K 2A6 or telephone 
731-8121 or toll free 1-800-663-9163. The deadline for sub
mission of application form and description of proposed 
project is March 31, 1990. Completed projects are to be 
submitted to the BCTF Lesson Aids Service by June 30, 1990. 

SehooL BuULTtip^ 
S A N J U A N ISLANDS CRUISE 

W H A L E M U S E U M - F R I D A Y H A R B O R 
(from Resort Semiahmoo, Blaine, WA) 

A six hour tour and cruise aboard the Star of Semiahmoo vessel focusing on 
the wildlife, history and current facts of the San Juan Islands. Well explore 
the northernmost boundary islands of Sucia, Patos, Clements Reef, the rug
ged coastlines of Orcas, San Juan, Waldron, Speiden and Wasp Islands, and 
visit Friday Harbor for a tour of the Whale Museum. We should have many 
opportunities to view the marine life that abounds here; seals, porpoise, and 
seabirds. Binoculars and route maps are provided. 
Cost per Student and Teacher: $15.00 U S 
10:00 A M Tues., Thurs. , F r i . , M a y 3 - June 8 

G r a y L i n e W a t e r S i g h t s e e i n g 

Blaine: (206) 371-5222 
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S P E C I A L E D U C A T O R R A T E S 
Make your selections by marking the new or renew boxes below 

-Publication-
No.of Reg. YOUR New Re

issues—Price -FRIGE New 
No.of Reg. YOUR New Re-

M a c l e a t i l B 

52 
104 

52.00 

104.00 

39.00 

6 a 00 
• 
• • 

• 
52 

104 
51.48 

92.56 

41.00 

82.15 
• 
• 

• • 
T I M E : 

52 

39 
69.16 

51.87 

46.28 

34.71 
• 
• • 

• 
52 

39 
69.16 

51.87 

46.28 

34.71 
• 
• • 

• 
y « H i B i a a i f f l 12 25.46 20.46 • • 

G o o g r a p h i c 6 20.75 i a 7 5 • • 
U P E 13 39.00 19.50 • • 
Financial Post daily (Mtl, Ott, Tor, Ed, Cal, Van) 

260 130.00 65.00 • • 
weekly (elsewhere) 52 44.98 22.49 • • 

Discover Magazine 12 36.00 19.80 • • 
Chatelaine (English) 12 17.00 13.50 • • 
Financial Times 52 35.00 l a o o • • 
Saturday Night 10 28.00 22.00 • • 
Equinox 6 19.98 19.98 • • 
Backpacker 6 26.00 17.97 • • 
Baseball Digest 10 29.25 25.60 • • 
Basketball Digest 8 23.34 20.76 • • 
Bicycling 10 22.97 14.97 • • 
Canadian Business 12 24.00 19.95 • • 
Canadian Workshop 12 23.95 19.95 • • 
Canadian Yachting ••6 15.00 10.50 • • 
Car & Driver 12 34.16 27.30 • • 
Chatelaine (frangais ) 12 17.00 l a s o • • 
Chickadee 10 16.95 16.95 • • 
Consumer Reports 12 31.20 31.20 • • 
Crafts Plus 8 16.95 i a 9 5 • • 
Ebony Mag 12 24.70 17.05 • • 
Flare 12 18.00 15.00 • • 
Games Mag 12 36.55 34.15 • • 

Publication issues Price PRICE — — New 

Golf 12 28.80 16.80 • • 
Golf Digest 12 34.10 26.60 • • 
Golf illustrated 10 30.00 22.77 • • 
Harrowsmith 6 19.98 19.98 • • 
Instructor 9 32.94 22.10 • • 
L'Actualite 20 25.00 19.98 • • 
Learning "90 9 28.60 16.90 • • 
Omni 12 35.40 24.40 • • 
Outdoor Canada 9 25.95 21.00 • • 
Outdoor Life 12 21.75 15.60 • • 
Owl Magazine 10 16.95 16.95 • • 
Parents 12 32.94 25.95 • • 
People 52 98.28 98.28 • • 
Photo Life 11 21.95 19.95 • • 
Prevention Mag 12 21.97 21.97 • • 
Road And Track 12 31.12 22.09 • • 
Rolling Stone 26 49.96 40.23 • • 
Runner's World 12 29.00 19.97 • • 
Select Homes&Food 8 16.95 16.95 • • 
Selection 12 25.46 20.46 • • 
Seventeen Mag 12 33.80 33.80 • • 
Small Business 11 20.00 19.95 • • 
Sports Illustrated 54 80.46 80.46 • • 
Sports Magazine 12 30.55 1&16 • • 
Tennis 12 21.75 15.60 • • 
TV Guide 52 37.98 37.98 • • 
Us Magazine 26 37.63 2a37 • • 
Young Miss 10 26.85 16.00 • • 
Allow 6-12 weeks for start of new subscription. 
Orders must be paid within 30 days of invoice. 
Rates and offers subject to change without notice. 

4 
Mail To: 

Canadian Educational 
Subscriptions 

a 5371 Brodeur. Montreal, RQ. 
i H4A1J2 Tel:(514) 482-^980 

• Payment enclosed $ 
Make Cheques payable to Canadian Educational 
Subscriptions 

• Bill me later on^cXd^^*^ 

Card #. Signature:. 

• M r • M i s s • M r s • M s . 

Home Address 

City 
_Apt. #. 

Prov. Postal Code 
• Teacher •Administrator at: 

• Send me a more complete list Name of your school 
4-14-31 

i 
i 
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T E A C H I N G O P P O R T U N I T I E S 

The Yukon Department of Education employs 340 teachers who work in the public and 
separate schools of the Territory. There is usually a 10 per cent turnover in staff each 
year and applications are invited for the following general types of teachers. 
Teachers for the Public Schools (Kindergarten - Grade 12) 
Teachers for the Separate Schools (Kindergarten - Grade 9) 
Teachers of French Immersion (Kindergarten - Grade 9) 
Teachers of French As A First Language (Kindergarten - Grade 9) 
Administrators (Kindergarten - Grade 12) 

GENERAL INFORMATION 
- All applicants must hold a valid teaching certificate from a Canadian province. 
- There are 26 schools in the system. All of the schools, except one (Old Grow), are 

accessibiy by road. 
- Salaries and conditions of employment are determined by the terms of a Collective 

Agreement which is negotiated by the Yukon Teachers Association and the 
Government of the Yukon. 

- The Schools are in session for 190 days and follow the British Columbia programme of 
studies with some local adaptations. 

- The Department of Indian Affairs does not operate any schools in the Yukon. 
_ Prospective teachers should be capable of considering all aspects of their pupils' 

development. This must be interpreted from a position of educating pupils in a syslem 
which encompasses two cultural perspectives.. 

- The Government of the Yukon has a generous package to assist with relocation costs. 
Initially, applicants should request an application form and a copy of an Illustrated 
brochure "Teaching in the Yukon". 
Requests should be sent to: 

Teacher Recruitment Officer 
Department of Education 
Government of the Yukon 
Box 2703 
Whitehorse, Yukon 
Y1A2C6 

Norfhwest 
Territories 

Government of the 
Northwest Territories 

Smoke-Froe Work Environment 
Affirmative Action Employer 

I n u v i k R e g i o n 

Inuvik - the Place of Man - is the largest Canadian community north of the Arctic 
Circle. Inuvik is the administration centre of the Western Arctic, with a rich blend of 
native and non-native cultures. The cultural, geographic and economic diversity of 
the Inuvik Region offers endless challenge and opportunities to the qualified 
professional. 

The Beaufort Delta and Sahtu Divisional Boards of Education and the Department 
of Education, Inuvik, invite applications for the following positions for the 1990/91 
school year: 

T e a c h e r s 
Teaching positions will be available at all levels from K-12, with most being in small 
communities in K-9 schools. Experienced teachers are preferred, but new graduates 
will be considered. 

P r i n c i p a l s 
Principals are required to be in-school curriculumi leaders and facilitators of school-
community interaction. Previous leadership in educational and community activities 
is desirable. 

P r o g r a m C o n s u l t a n t s 
Applicants should be exceptional generalist educators with a variety of teaching 
and program support experience at different grade levels. 
For all these positions, training and experience in cross-cultural education, whole 
language, integration of special needs students and child-centered approach to 
curriculum as well as a willingness to interact with parents and the community are 
desirable assets. 
Salaries range from $30,051 to S63,390 plus allowances and an excellent benefits 
package. 
Ref. # 3-0047 
Submit applications to: Regional Superintendent, Department of Personnel, 
Government of the N.W.T., Inuvik, N.W.T. XOE OTO Fax # (403) 979-4152 

Telephone inquiries may be directed to: Jim Maher, Director, Beaufort Delta 
Divisional Board of Education/Superintendent of Education, Inuvik, N.W.T. (403) 
979-7130 or Craig Hurst, Director, Sahtu Divisional Board of Education, Norman 
Wells, N.W.T. (403) 587-2167 

The Government of the Northwest Territories also provides a generous benefit 
package including relocation costs, a dental plan, vacation travel assistance and 
an accommodation allowance of 85,400. 

1 
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A T C U personal line of credit provides: 

A I Overdraft protection. , 
Large amouijts for special projects. 

C I Negotiable interest rates. 
D | Standby money for emei^encies. 
E | Time saving on loan applications. 
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Siirrty, B.C. V.VI 2X'> 
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1)1 NIIAH B R A N C H 
Dunbar .Street 

V^ncomvor, B.C. V(>,S 
I f lcphonc 22Hi-2.Uvi 

B U K N A B Y BRANCH 
4162 Norland Avenue 

Burnaby. B.C. V5G 3SH 
Telephone 29-t-SI(M> 

VICTORIA B R A N C H 
3055A Scott Street 

N'ktorla. B.C. V8R ^9 
Telephone 595-5151 

AD.MINISTOATION OFFICE 
5594 Gamble Stixret 

Vancouver, B.C. V 5 Z 3Y5 
Telephone 324-6655 

T C U INSURANCE 
AGENCIES LTD 

5594 Cambie Street 
Vancouver. B.C. V5Z 3Y5 

Telephone 324-6655 

T O L L F R E E 
1-800-663-3345 

TCU 
C R I i D l T U N I O N 

CATALYST'90 
Conference of BCScTA 

"Science in the Year 2000" 
Simon Fraser University 

Apri l 27-28,1990 
Opening Addresses 
Andrew Fraknoi, Astronomer and Professor Julia Levy, Cancer Researcher 

Over 95 presentations in 
• earth and space science 
• research and teaching in biology, chemistry, and physics 
• elementary science and teaching strategies 
• environmental issues and ecology 
• computer use and technology 
• instructional strategies K-12 
• field trips, exhibitors, wine and cheese, and more 

Registration Form for C A T A L Y S T '90 
B C S c T A and Faculty of Science, S F U 
"Science in the Year 2000" Apr i l 27-28,1990 

Pre-registration before Inarch 15,1990 

Name 

Address 

postal code 

Phone: honie school fax 

School or organization 

Fee schedule: Pre-registration: BCScTA member: $50, Non-member: $75, 
Student: $30, Retired: $35. On-site registration: an additional $10. 

(Two luncheons included. One day attendance is 50% of above.) 

Make cheque payable to "Science Teachers' Conference." M a i l to: 
L o n Mandrake, Seaquam Secondary School, 11584 Lyon Road, Dell.a, B C V 4 E 2 K 4 

The Durham Region Roman Catholic Separate School Board 
Invites Applications for September, 1990 

from 

for its 
English Language Schools 

Durham Reg ion includes the rapidly expanding areas o f P icker ing, A jax , 
Whi tby , Oshawa, Port Perry and Uxbr idge in Ontario, wi th close prox im
ity to the entertainment centre o f Toronto, Ontario. It is community 
oriented and provides a safe, affordable and attractive alternative to 
stressful city l i v ing . 

The board provides educat ionforover 18,000 students from J . K . to O. A . C . 
and offers numerous opportunities for career growth and development to 
teachers j o in ing the system at this time. 

Teachers holding, or el igible to hold, an Ontario Teacher's Certificate or 
Temporary Letter o f Standing should forward their curr iculum vitae to: 

M r s . M a r y Goddard 
Teacher Personnel Off icer 

The Durham Reg ion R .C .S .S . Board 
650 Rossland Road, West 
Oshawa, Ontario L I J 7C4 

Phone: 416-576-6150 
Fax :416-576-0953 

Interviews w i l l be held i n Calgar>', Edmonton and Vancouver the week o f 
M a r c h 12th. Appl icants wi th completed application packages on file with 
our Board w i l l be contacted and interviews arranged in those areas. 

J O I N O U R F A M I L Y A N D M A K E A D I F F E R E N C E W I T H U S ! 

E . J . Lagroix , Director 
C . Tunncy, Chairperson 

W c arc an equal opportunity employer. 
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EEPEN HUMAN UNDERSTANDING 

by Helen Kelsey-Etmanski 

n imaginative approach 
for addressing racial discrimination is 
tnider way at Lord Nelson Elementary 
School, in Vancotiver. By creating masks, 
students are exploring their cultural back
grounds and learning about living 
together. 

"When each member of society is able 
to celebrate his or her uniqueness, and 
see himself or herself as a part of human
ity In all its fullness, the dream of equal
ity will be realized," said Theresa Gaiters, 
artist and project worker. 

Using mask-making as the medium, 
the students are bringing to life a project 
conceived and developed by Gaiters 
(artist-in-residence with the Vancouver 
School Board), the teachers, and the 
school's multicultural committee. 

In conjunction with an international 
mask festival held at the Cartwright Art 
Gallery located on Vancouver's Granville 
Island, Gaiters prepared lessons to help 
students celebrate the wonder, meaning, 
and diversity of international mask-
making traditions. "Mask making is a 
wonderful vehicle through which children 
can make a visual statement about their 
beings," said Gaiters. 

The mandate of Lord Nelson's 
nrakicuiiuralism committee is to build 
positive race relations in the school. It 
secured an iiuiovaiive grant from the dis-
l i ici and sui)p-lenientary funds frorn the 
• Hi to-ordinaior !o cover (he artistes time 
and the costs or •..-nsuring thai all masks 

when a child puts on a mask. Imagina
tive play with masks fuses experience 
with inner and outer reality: the child 
transcends the logical details and grasps 
a link bet\veen t M vehicle (the mask) and 
the content (the internal and external 
drama). The wearer of the mask moves 
beyond experience into creative assump
tion. The child becomes someone or 
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Theresa Gaiters Artist-in-rcsidcncc 
Vancouver School District 

something else by a process of 
transfiguration. He/she uses the disguise 
to lose inhibitions and thus unites with 
the character of the mask. 

The students at Lord Nelson partici
pated enthusiastically in the project. All 
students were responsible for the creation 
of a mask. All classes, including Kinder
garten, the ESL classes, and the special 
education classes participated in the activ
ities. Many students spent their time at 
recess and noon hour constrticting their 
masks. The process of making the masks 
was dilTerentiated for the grade levels. The 
elaboration of the masks was extended 
according to the ages of the children, with 

the Grade 7 students making the most 
sophisticated masks. Children in Kinder
garten used face paints, and with the help 
of their teachers and Gaiters, painted the 
face of a friend. The- friend was then 
given the opportunity to paint the 
partner's face. Children in Grades 1 to 3 
used paper plates to make their masks. 
By adding imaginative details through 
recycled supplies purchased at the Imagi
nation Market, students created unique 
and distinctive characters. Incorporated 
within the lessons was an exploration of 
differences and similarities among the 
students. Colors of the masks were 
discussed extensively by Gaiters, who 
instrticted students "to acknowledge that 
we are all very different in appearance yet 
have the same human needs." 

Children in the intermediate grades 
made papier-mache bases on which to 
build their masks. From layers of crepe 
paper and many applications of rhoplex 
glue, shiny, multicolored masks emerged. 
Individualized details were then added 
with the recycled materials (corks painted 
gold, colored paper, plastic flowers, 
wooden be^tds, pieces of fabric, and wool). 
The features were attached to the bases 
by means of hot glue guns. Students 
worked on their masks for several periods 
to bring the work to completion. 

"Racisnj may have its roots in scarcity 
of a commodity," said Ms. Gaiters. When 
issues around ownership arise, people 
start pointing fingers at cultural or racial 
groups who are the haves or have nots." 

A way to help students learn to share 
resources is to give them opportunities to 
share materials within the classroom. A 
technique Gaiters used is the "mask 
exchange." Students start their work with 
one mask, but halfway through, they 
exchange their work with another 
student. In this way, one's work is seen 
as collaborative rather than individualis
tic, and students learn that they have a 
stake in the final product of at least one 
other person. Resources such as paint. 

Every student at Lord Nelson Elemen
tary School, Vancouver took part in the 
school's mask project. These intermedi
ate students (left) displcty their 
completed masks with pride. 
glue, and brushes are also shared by the 
students in order to reinforce co-operation 
and communication skills. 

Celebration with the masks was an 
exciting extension of the mask project. 
Students used their masks in storytelling, 
drama, and dancing to the music of dif
ferent ethnic groups. 

To use the term race as a synonym for 
cw/fwrd'is inaccurate. Anthropologists 
have delineated races based on physical 
characteristics. The three largest, best 
known races are Negroid, Mongoloid, and 
Caucusoid. Members of the same race 
share inherited physical traits, which they 
pass on to their offspring through their 
genes. 

Racial differences do not reveal 
anything about a person's culttire. When 
luunan beings live together v\Mthconimon 
bonds of customs, language, and life 
style, people recognize among themselves 
unity resulting from shared similar expe
riences and backgrounds. Culture is a par
ticular human group's accepted way of liv
ing. Culture, too, is passed from 
generation to generation through learning. 
Children pick up the accepted habits of 
thotight, speech, dress, and behavior from 
their environment. Hundreds of cultural 
groups make up the mosaic of Canadian 
society. Each group contributes fascinat
ing variety, excitement, and color to the 
wonderful richness of the Canadian peo
ple. "When each member of the society Is 
able to celebrate his or her own unique
ness, and sees himself or herself as a part 
of humanity in all its fullness, the dream 
of equality will be realized," said Gaiters. 
"I hope that my work with the children 
will help them to understand themselves, 
and to create themselves with the respect 
each person deserves." The dream is 
shared by the teachers at Nelson School. 

Helen Kclscy-Etmanski teaches at Lord 
Nelson Elementary School, Vancouver 

Contact Nora 
Greenwav or 
M'crlvn Pedro, at tlie 
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