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Displays and AGM debate prompted discus
sion about the themes of the BCTF Task 
Force Report on Teaching Conditions and 
Professional Practice. (Left to right) David 
Mitchell Lydia Picucha, Ravi Gill Lois Elliott, 
Jim Caldwell, andJoyce Lang, A listair Eagle photo 

by Kit Krieger and Nancy Hinds 

ugust 1988: the Royal 
Commission rdeases its report on 
education. 

August 1989: The Year 2000, A Curri
culum and Assessment Framework 
document arrives. 

March 1990: the BCTF report on 
"Teaching Conditions and Professional 
Practice" enters the B.C. education debate. 

Each report speaks to the underlying 
need for education reform, an updating of 
a system that will graduate students into 
a new century 

One report distinguishes itself to teach
ers. The report of the federation's two-year 
T^sk Force on Teaching Conditions and 
Professional Practice comes from a view 
inside teaching. It is a report about teach
ing, by teachers. 

When teachers talk about education, 
everyone should listen. 

According to task-force chairperson 
David Mitchell, "Through the report, the 
profession seeks recognition of the teacher 
as one who has specific and specialized 
theoretical and practical knowledge that 
is central to the teaching/learning 
process." Therefore, any educational deci
sion making must significantly involve the 
teaching profession. 

Three factors shaped the task force's 
final report: the insights gained frorn the 
200 years of collective teaching 
experience of the nine teacher members, 
current research on the nature of the pro
fession, and contributions from parents, 
teachers, and the public who participated 
in focus groups. 

Probing the question Where to, teach
ing?, the task force talked about teaching, 
read about changes in public education, 
and thought about the changing 
situations in which teachers work today 
- the students and their immediate and 
global communities. The meetings took 
on the form of storytelling and reflection. 
From these stories emerged themes like 
strands in a rope, each unique, while inte

grated and mutually reinforcing. Idkew 
together, the themes create a coherent pic
ture of the transformation of teaching to 
a profession prepared for the challenges 
of the changing society. 

Theme One: 
Centrality of teaching 

Many stories related the frustration 
teachers felt as bit players in the formula
tion of policy at all levels. We talked about 
our efforts to take control of professional 
development from school and dis trict 
administrators, about attempts to 
maintain the integrity of courses in the 
face of government exams and other stan
dardized tests, and about the obstacles 
placed in the way of staff committees. 

From these stories came the theme of 
the centrality of teaching, which asserts 
that professional teachers are the people 
best qualified to determine what to teach 
and how to teach. If the centralit>' of 
teaching is recognized, other players 
(administrators, trustees, ministry of
ficials) will serve as very valuable colle
gial support to teachers. 

See "Task Force" page 3 



m i i d i i i g 

The picture says it all! With simplistic 
block funding, essential 1990s basic liter
acy instruction will occur in school 
districts with an expanding tax base. In 
many school districts, however, computer 
literacy training will be only an illusion 
similar to the illusion that simplistic block 
funding is a system that has successfully 
provided progressive, up-to-date educa
tion in other jurisdictions where it has 
been tried. 

Submitted by one who is concerned 
about the students of British Columbia. 
Lyman Jar din 
B.C. College of Teachers #L010014 
Port Alberni 

Thanks for the laugh 
I've just finished reading the Teacher 

article by Jim Bowman, "The Royal Road 
to Learners" (januaiy 1990). 

Al l I can say is Thank you, jiml I hope 
1 wasn't supposed to take it seriously, 
because 1 laughed heartily all the way 
through it. 

1 had to agree with the knowledgeable 
thread running through it. Yes, let's look 
ahead with confidence, by all means, but 
let's not wear blinkers. 

As a semi-retired teacher, 1 am happy 
I'm no longer teaching. 

1 wish all you teachers the best of luck 
and success. 
Max P Malthas 
Rolla 

A l l o b i e c t i o i i a ' 

p r o c e d u r e 
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At this year's AGM, we, along with a 
majority of delegates, supported a proce
dural motion - Objection to the Consider
ation of a Question - that prevented the 
introduction and discussion of a conten
tious issue, that has appeared before the 
AGM many times previously: Resolution 
150, re deletion of policy statement 42.09. 

We erred. We ignored the fundamental 
principle of a member's right to voice and 
vote. We forgot that first-time delegates 
had not participated in the previous 
debates. We prejudiced the outcome of the 
vote. 

The motion to reconsider at a 
subsequent session didn't pass. It had a 
majority but lacked the necessary 
two-thirds support required to pass. By 
then, many of the delegates realized that 
expediency and not due process had 
prompted the first vote. 

At future AGM's, delegates may choose 
to suspend the Rules of Order and remove 
the oitending clause or agree not to 
invoke it again in similar circumstances. 
The few times that the objection motion 
has been used, it has proven to be more 
divisive than the issue. 

Let's continue to debate. 
Reference: Simplified Rules of Order, p. 

27, #3 and p. 41, #12.1. 
Denis Otteweii 
Vancouver 
Don Walmsley 
Hope 

Basal needs 
no defense 

I enjoyed Agnes Stewart's article on the 
basal reader (February/March '90). It 
needs no defence. Great teachers use a 
variety of methods and materials to 
inspire their students to read and write. 
Kathleen Jones 
Vancouver 

A whole lot more to 
whole language 

In her article, "In Defence of the Basal 
Reader," (February/March '90) Agnes 
Stewart neither defends basal readers nor 
presents a valid case against whole 
langtiage. 

Ms. Stewart reveals startlingly scant 
knowledge of whole langauge. I should 
like to point out some more serious errors 
in the article. 

Whole language's "break from tradi
tional ways," has less to do with its 
re-evaluation of basal readers than com
monly thought. That many teachers call 
into question the reliance on basal read
ers as the main language text has caused 
whole-language theorists to advocate 
expanding the learner's repertoire of texts. 
Whole langtiage, if it is anything, is an 
inclusive philosophy; many whole-lang
uage teachers use basal readers. 

Ms. Stewart implores us to remember 
that "the majority [of learners] will need 
to be taught the correspondence between 
speech and print." Is she implying that 
only "traditional teachers" do this? Whole 
language has its foundations in linguistic 
research. It is absurd to consider that 
whole language ignores what is one of its 
principle strengths. It seems that Ms. 
Stewart is a victim of whole-language 
"gossipr 

That question of research resounds 
throughout the article like a pebble in a 
tin can. It implies that "serious research
ers" can refute the whole-language 
approach. Unfortunately, none of those 
"serious" people are named. 

Ms. Stewart's claim that "writing is too 
much in the hands of pupils" is most curi
ous. In whose hands should writing be? 
Her criticism of journal writing makes me 
wonder whether she is speaking from 
experience or again listening to gossip. 
She finds journal writing objectionable 
because it is writing that is not done per
fectly She seems to advocate the teacher 

According to a tattered and unidentified 
newspaper clipping, a Grade 5 student in 
Seattle ttuned in this homework paper. 

"The human body is composed of three 
parts: the Branium, the Borax, and the 
Abominable Cavity. The Branium contains 
the Brain. The Borax contains the lungs, 

e w s e i a g a z i i i e 

Brittania Elementaiy School was 
twinned with my former school 
(Navunikiibi Catholic School, Namosi, Fiji) 
last year. We received many magazines 
and cards from Brittania. 

One magazine we received was 
Teacher. It was so interesting and highly 
informative that I write to say what a 
wonderful magazine it is. 1 even translated 
into Fijian the article on page 6 of the 
October 1989 issue, "Open your doors to 
parents." It was a help to parents here. 1 
thank you very much for such a 
magazine; it makes very interesting 
reading for us, especially me, here in this 
part of the world. 
Nikaele Rokosova Leauere 
Navua, Fiji Islands 

as a knuckle-rapping error-seeking per
fectionist. Not only does such a teaching 
approach create students who are afraid 
to risk, to try, to question, and to learn, 
but it molds the teacher into a boring, 
long-faced, uptight authoritarian. 

Ms. Stewart claims that "a district that 
announces (whole language) is standing 
on shaky ground!' How can this assertion 
be taken seriously since it is stated by a 
teacher who has failed to understand the 
basics of new research into literacy. Only 
the most unthinking board member or 
administrator would accept such an 
unsupported statement. 

Ms. Stewart concludes her anicle by 
s i t i n g that "for _the_to 
'whole language' term, and other such 
exotic terms, along with their baggage of 
exaggerated jargon, should be discarded." 
I find this surprising, not only because I 
fail to see that "whole language" sounds 
exotic, but also because whole language 
distinguishes itself as remarkably free of 
jargon. As one who has introduced whole 
language to primary and secondary teach
ers, 1 must inform Ms. Stewart that whole 
language is not simply a fad or a fashion. 
It is a philosophical view that points to 
the future of education. 

What does Ms. Stewart really mean 
when she states that "a teacher shows the 
greatest respect fr 'earners by teaching 
them to read anc ite as well as they 
are able?" Does s have some mystical 
insight into the i ntial of each student? 
How can we taki is seriously when she 
states eariier that. asals are needed to 
support the busy teacher in a classroom 
where "teacher-pupil ratio is one-to-
many?" Is she implying that whole-
language approaches are too time-
consuming for most teachers? 

I admire Ms. Stewart's desire to 
"reconcile differences." We depend on 
mature teachers for their insight and hon
esty. In reality, whole language has been 
distorted by misinformed detractors and 
misinformed advocates. Many traditional 
teachers fear new approaches not only 
because the approaches are new and may 
cause difficulty, but also because these 
teachers heed the rumors, misinterpreta
tions, and errors that surround new 
approaches. For the sake of other teach
ers who mistakenly believe that whole 
language and basal readers are incompat
ible, I wish that Ms. Stewart had 
presented a better informed article. 
Stan Chung 
Prince George 

the liver, and the living things. The 
Abominable Cavity contains the bowels, 
of which there are five - A, E, 1, 0, and 
U." 

good l i s tener? 
To find out how your listening skills 

stack up, answer the following questions: 
® Do I give students the impression 

that I'm interested and willing to hear 
what they have to say? 

@ Do 1 put papem'ork aside when lis
tening to my students? 

® Do 1 look at students when they talk 
to me? 

® Does my body language show that 
I'm paying attention? 

• Do my responses show that I've been 
listening carefully? 

• Do 1 give all my students equal 
attention when they're talking to me? 

© Do 1 refrain from interaipting 
students frequently? 

Seven "yes" answers show you're not 
only telling students how important 
listening is showing them as well. 
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Task force inenibers talked about the 
impressive knowledge and skills iheir col
leagues possess. We talked about the 
myth thai teaching is idiosyncratic, and 
we concluded thai over the past 
half-ceniury, teaching has become a true 
profession, resting, as do other 
professions, on tenets and practices 
shared among practitioners. In other 
words, teachers know what they are 
doing, and the core practices acquired 
dining teacher education and elaborated 
in daily experience, are common through
out the classrooms of the province. 

The discussions about the knowledge 
teachers possess became the section of 
the task force's report entitled "standards 
ofiprofiessionalpractice." In articulat
ing these standards, teachers defend their 
claim to the central role in the education 
system. Teachers should be the major 
influences in education because no one 
else knows what teachers know about 
teaching. 

Theme Three: 
Democratic accountability 

We shared more stories. We talked 
about the pressures on teachers from both 
the ministry and local administrators for 
greater conformity in the name of 
accountability. Standardized tests, district 
and provincial annual reports, accredita
tion procedures, hierarchical decision
making, core curriculum, and more are 
mandated in the name of accountability. 
A significant moment in the life of the 
task force occurred during a visit by Ted 
Aoki, professor emeritus from the Univer-
sit>' of Alberta. Dr. Aoki had task-force 
members examine the word before grap
pling with ideas. Accountability, he said, 
is the "ability to give an account" and 
assessment is derived from the French 
verb meaning "to sit beside." 

Qmdt^vCxCxoKoi accountability 
changed forever. We had previously 
defined accountability as it would be 
defined by an accountant - as a totalling 
of accounts and the provision of statisti
cal measurements. We came to under
stand that in education, accountability 
comes from knowledgeable, competent 
teachers talking to students and parents. 
The task force presents this theme of 
democratic accountability to distinguish 
it from the bureaucratic systems of 
accountability that dominate current 
thinking. Our discussions on accountabil
ity also focussed on the contradicrion in 
the system that attempts to hold teachers 
accountable while denying them author
ity to make decisions. 

Theme Four: 
Collaborative and 
reflective practice 

Perhaps the most emotional stories 
addressed the overwhehning feeling of 
isolation among teachers. Cari Glickman 
speaks of the one-roomed schoolhouse as 
the antecedent of the contemporary pub
lic school system. The one-roomed 
schools have disappeared, says Glickman, 
but the culture of the one-roomed school-
house endures. Research conducted by 
Glickman and his associates at the Uni
versity of Georgia (Athens) presented 
some startling statistics: teachers spend 
slightly less than two minutes each day 
talking with colleagues about education, 
and only 50% of teachers with 11 years 
of teaching experience have had 
colleagues observe their teaching. 

In presenting the theme of collaborative 
and reflective practice, the task force 

asserts the needs tu alter rundanieiiially 
the culture of public schools. 'leaching is 
simply loo diflicull lo do alone. The 
allaininent of norms of collaboration and 
refleclion will require both the reorganiza
tion of school life and significant changes 
in teachers' view of ihemselves in relation 
to their peers. 

lir '-iUIITCS 

While stories of teaching isolation 
evoked the most emotion, stories aboul 
teaching with inadequate resources were 
the most frequent. T^sk-force members 
included secondary social studies teachers 
trying to individualize instrucrion with a 
load of more than 200 students, a special 
education teacher trying to help teachers 
deal with mainstreamed students, but 
unable to offer more than encouragement, 
and elementary teachers coping with mas
sive curriculum changes with inadequate 
preparation time and minimal in-service 
education. 

The task force's report recognizes that 
an education system expected to prepare 
students to live in the 21 st century can
not succeed with a resource base defined 
in the 19th century. The task force's AGM 
display included a 1909 photograph of a 
class of 40 and a 1988 photograph of a 
class of 33. The faces in the two pictures 
reveal substanrial changes in society that 
are not recognized by those who provide 
resources. 

T h e i n e S i x : 

P r o f e s s i o n a l s o c i a l c o n t r a c t 

One task force theme, the professional 
social contract, links the themes and 
expresses the relarionship between the 
profession and society. We believe that a 
professional social contract has character
ized the relationship between other pro
fessions and society and that teaching, if 
it is to be regarded as a profession, must 
follow suit. 

The social contract is a tacit agreement 
among the members of the profession that 
practitioners will practise according to 
clearly articulated and rigorous standards. 
The standards will be transmitted to aU 
who enter the profession, and all who 
enter will uphold them to maintain pro
fessional standing. There is a further com
mitment to work collaboratively and 
openly, under the scrudny of both 
colleagues and the public. Finally, the pro
fession makes a commitment to extend 
its knowledge beyond current parameters 
through ongoing research and profes
sional development. 

In return for the profession's guarantee 
to meet high standards of practice, soci
ety grants the profession autonomy and 
promises to provide sufficient resources 
to enable the profession to meet the stan
dards it espouses. 

The view of the profession presented in 
the task force's report offers both an inspi-
rarion and a challenge for teachers. We 
have made a beginning. Yet, the pockets 
of exemplary professional practice around 
the province are not the norm. Our chal
lenge is to make exemplary practice 
commonplace. 

Kit Krieger is co-ordinator of BCTF 
organizational training and Nancy Hinds 
is editor (̂ /̂ Teacher newsmagazine. 

rimary teachers have always recog
nized tiie early years as prime years - a 
time to ensure a successful educational 
beginning for their stiidents.Nov^^ 
teachers are in a prime time too as they 
make change come alive in their 
classrooms. 

Recognizing the need to support 
primary teachers with the process of cur
riculum implementation, the BCTF has ini
tiated the Primary Program Implementa
tion Project. 

The project's aim is to ensure teacher-
centred implementarion for tiiis child-
centred curriculum. Teachers know that 
the classroom is where it all happens, that 
change becomes reality as it is lived out 
in the classroom. As stated in the BCTF 
principles of implementation, teachers 
must be in control of that change. 
Research and common sense say that this 
is best done with the support of trained 
teacher facilitators who have the 
classroom expertise and the skills to 
assist. 

With our principles of implementation 
in mind, the BCTF successfiully sought a 
grant for nearly $290,000 from the Min
istry of Education to offer an implemen
tation assistance service to school 
districts. The ministry grant, a first for 
the BCTF, will cover administration, devel
opment, and training costs from March 
1990 until the end of June 1991. Charges 
for the service will cover the actual costs 
of delivering the primary program associ
ate service to school districts. 

It is our intention that several specific 
sources of funds should be used to pur
chase this BCTF service. Many local con
tracts contain clauses which guarantee 
that curriculum implementation funds, 
rather than professional development 
funds, will be used for in-service related 
to new curriculum. This school year, 
schools have also received funds 
specifically targeted for teacher interaction 

to assist in implementation of the primary 
program. 

Teachers express a variety of reactions 
to the primaiy program. Some see the 
program as a confirmation of their deep
est beliefs about learning and teaching, 
otiiers are cautiously excited by the ideas, 
and are slowly identifying how and where 
to begin. More than a few teachers feel-
overwhelmed at the prospect of moving 
away from their own presently successful 
teaching methods. The BCTF Primary Pro
gram Implementation Project recognizes 
the range of teachers' needs and is based 
on the best principle of professional devel
opment - teachers teaching teachers. 

The Royal Commission on Education 
recognized the federation's role in profes
sional development in recommendation 
6:11, "that the BCTF initiate relevant pro
grams of professional development aimed 
at improving classroom instruction. That 
the funding formula of the Ministiy of 
Education provide the means for school 
boards, in negotiation with teachers, to 
develop creatiye ways to make regular, 
extended periods of time available for 
such professional development." 

The Primary Program Implementation 
Project reflects the spirit of recomznenda-
tion 6:11 in the related area of curriculum 
implementation and provides a quality 
source of support and assistance to teach
ers. Primary teachers are taking 
leadership in supporting their colleagues 
-it's prime time! 
« Interested in becoming a Primary Pro

gram Curriculum Associate? 
• Want to know more about the service? 

Contact, Lisa Pedrini at the BCTE 
— Lisa Pedrini 



Colleen Crossfield 
Prince George 
Primary assessment 

Teachers need in-service education to 
help them understand what to assess and 
how to assess. Observation is the corner
stone of the primary assessment process. 
Teachers need to become familiar with the 
five goals and the observable positive 
behaviors that accompany them. 

Teachers need encouragement to estab
lish a child-centred learning environment, 
one that aUbwsidearconditions for 
observing. 

Teachers need reasonable class sizes, 
given the assessment techniques pre
ferred. With lower class sizes, teachers 
have fewer students to evaluate and can 
have enough time to make meaningful 
observations related to all five goals. 

•A. 

Gordon Lee 
Delta 
Counselling 

The school system's need for counsel
lors at all levels is apparent in, and by the 
Year 2000. This is partly due to the shock 
and upheaval of the short timeline, and 
the apparent lack of in-service education 
for teachers. 

The need for counsellors will increase 
to provide the necessary consultation with 
students, parents, and teachers on prob
lems such as: the transition from the pri
mary to the intennediate program; the 
transition from the intermediate to the 

graduation program; the selection of pro
gram options; the support for implemen
tation of new programs (such as Learning 
for Living); the counselling for develop
mental needs of suidents; and the 
co-ordination of services to students. 

1 see no recognition for the role of the 
school counsellor, except "assisting 
students with selection of a program 
option"; yet the Year 2000 assumes that 
services usually provided by school coun
sellors will continue. Who will provide the 
services? Why not the qualified, trained 
school counsellors already in the system? 

Alice Rees 
Central Okanagan 
Continuous Progress! 
Intermediate 

For me to carry out continuous learn
ing and individualized instruction, I will 
need retraining both in how instruction 
will be defined, and in learning theories. I 
might even need a brain transplant, 
because I have some strong opinions on 
the implementation of continuous 
learning. 

To a non-teacher, it may appear that 
continuous leaming does not already exist 
in our classrooms. It also may appear that 
learning is linear and is easily tracked on 
scientific charts and is best done individ
ually in little packages. 

As a professional teacher with experi
ence spanning Grades 1-3 part-time, and 
Grades 4-7 full-time, plus learning assis
tance, and enrichment, 1 believe this is 
already occurring regularly in almost 
every class in every school in the 
province. It happens every time a teacher 
moves to a different desk, talks to a new 
group of students, or has a consultation 
with students, parents, colleagues, or sup
port staff. Our expectations vary, our 
approaches change, for every child as the 
need arises. 

For proof, walk into any class and ask 
the teacher how he/she would evaluate 
each student's progress then, in that par
ticular area. He/she will Ukely give you a 
precise assessment of each child's 
progress and needs. How often have you 
heard, "Well that test proved what i 
already knew." 

D a l e G r e g o r y 

C o q u i t l a m 

Intermediate I Graduation 
transition 

A major concern of mine is the lack of 
prerequisites for students moving from the 
intennediate program to the graduation 
program. While it is appropriate for stu
dents to try the various required courses 
and electives, surely the students need 
certain basic skills in order to succeed at 
the next level. Students could develop an 
attitude that they do not have to start 
working toward learning the basics until 
the graduation program begins. If individ
ual remediation programs at the gradua
tion level have to deal with the 
short-comings of the intermediate 
program, teachers will have a new set of 
problems. 

Jim Klockars 
Nanaimo 
Graduation program 

rm teaching at the V\ST Centre. 
Nanaimo, a secondary re-entry setting; 
the program has some notable parallels 
with the "proposed" structures of the Year 
2000 plan: Grade 10 and 12 milestones, 
lEPs, technological tracking, continuous 
progress, individualized instruction, and 
work-experience. The need for one on one 
contact for lEP/contract decisions, mark
ing, testing, and counselling leaves 
precious little time for materials updates, 
curriculum development, and staff 
consultation. 

Continuous progress, considering the 
enormous appetites of learners, presents 
a toothsome pedagogical challenge. We 
will likely see a whole new leaching 
menu, if the Year 2 0 0 0 cookbook is used, 
but there would have to be enormous out
lays for siiiffing, processional develop
ment, and materials. One gets the impres
sion that the government believes it can 
olTer a gourmet education without using 
any chefs. And we would probably buy 
this thin fare, were we convinced that the 
customer, the student, would be 
adequately nourished, that is, to become 
a well-educated, motivated, inuh-seeking 
individual, capable and eager to focus on 
personal, social, and global goals. 

The Year 2000 scheme seems to proj
ect a complex system upon the regular 
and special fields of learning without the 
benefit of the years of painful piloting, 
review, and clarification which VAST has 
had. 

M a r j o r i e K i n g 

D e l t a 

Humanitiesi Graduation level 
1 wonder what the ministry's new 

humanities program means. As a teacher 
of English in Grades 11 and 12,1 know 
that diluting the English programs will 
negatively affect student performance in 
English. 

English teachers regard the body of lit
erature we study as a record of the 
human experience. We regard it as a 
reflection of the human condition, and we 
attempt, through its study, to get students 
to make positive and varied responses to 
problems we face. Our purpose is to fos
ter a love of literature. Often we arrange 
our study of English into themes such as 
war, aging, multiculturalism, and global 
concerns, but our scope and emphasis is 
different from tliat of the historian or soci
ologist. What we really need from the 
ministry is help in the preservation of the 
legacy of language and literature. 

% ^ f t P*|f i i .SST"^ MM m 
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A PERSONAL LOOK 
AT RURAL EDUCATION 

Anne S m i t h 
Prince George 
French language instruction 

As a French-immersion teacher, 1 sup
port the principle of offering French as a 
second language to all school children at 
an early age. 

To make the FSL intermediate proposal 
work well, we need fully qualified teach
ers. Inasmuch as specialists are already 
scarce, it is essential that appropriate and 
sUfficierit training be provided to 
classroom teachers so that they are 
qualified to provide instruction. 

Making the FSL program mandatory 
may jeopardize other good language pro
grams. The development of heritage lan
guage programs, EAL programs, and 
other heritage language programs is cur
rently under way. It would be unfortunate 
if these other language programs suffered 
a loss of support because of mandatory 
French. EAL students also must get spe
cial consideration, for they are already 
learning an additional language. 

Alison Stone 
Hazel ton 
Dual-entry Kindergarten 

To prepare for dual entry, the teachers 
need adequate release time to make home 
visits and/or interview the parents and 
student, informally assess/observe stu-
dent(s) to establish criteria/suitability to 
enter Kindergarten, and retrain (if neces
sary) on primary-program techniques/ 
models. 

Once the students are part of the class, 
the teacher will require appropriate male-
rials to meet the needs of the siudenis 
and the prograiu; more release lime for 
j)reparation, observations, and evalua
tions; and, if piloiing, no summative eval
uations. If we are asked lo piloi and try 
new things - lake risks - we shouldn't 
be evaluated summatively. 

W a y n e R o w i e y 

W e s t V a n c o u v e r 

Curriculum integration 

Time and encouragement are my two 
main wishes to implement curriculum 
integration. 

I need the time to participate in effec
tive professional development activities. I 
need the time to consult with my 
colleagues, to plan, to receive feedback, 
to evaluate, to modify approaches, and to 
try again. But I can't be expected to do all 
this while maintaining a full-time teach
ing job. Innovative, creative integration of 
curriculum must be incorporated as a reg
ular part of my teaching assignment. 

I need the encouragement to rake risks 
and experiment. I need the support of my 
colleagues. I need to feel good about what 
I am doing. 

Birgit Nielsen 
Delta 
Graduation I humanities 
integration 

The Year 2000 document urges gender 
equity, and so do I. TWo of the courses I 
teach should be revamped by the Minis
try of Education to reflect a late-20th cen
tury worid view. English Literature 12 
barely acknowledges the existence of 
women writers. It needs revision to 
include works by women. Western Civili
zation 12 begs a curriculum that includes 
a study of women's role in histoiy and 
the arts. As teachers with a social 
conscience, we cannot afford to keep our 
students ignorant of half of humankind's 
contribution to civilization. 

A listair Eagle photos 

by Nora Greenway 
"Could someone come to Dease Lake to 

give a multicultural and race-relations 
workshop?" 

"Yes, someone from the Program 
Against Racism can deliver this service." 

Little did we know what an adventure 
was in store for us in meeting this 
request. 

At 11:00 Sunday 1 met Charlotte Gyoba 
at Vancouver International Airport to 
make the trip to Watson Lake: Vancouver 
to Prince George with a snack, Prince 
George to Fort St. John with peanuts. 
Panic set in In Fort St. John, when we 
thought we'd missed our plane to Fort 
Nelson, but we soon realized that there is 
a time change. So we were off to Fort Nel
son with peanuts. No passengers boarded 
ar Fort Nelson, so we eight remaining pas
sengers left Fort Nelson for Watson 
Lake...with peanuts. 

Stikine PAR contact Michelle Jensen 
and her husband, Wil, had driven two 
hours in winter conditions to meet us at 
Watson Lake airport in the Yukon. 

Following a delicious Chinese dinner, 
we began our four-hour drive to Dease 
Lake at 19:15. 

It was a beautiful starlit night. The only 
traffic we met en route to Dease Lake 
were transport trucks. Michelle and Wil 
had plenty of time to tell us about their 
school, their referendum Issues, their 
staff, and their villages. 

They told us about the teaching staff 
who enjoy the north and are committed 
to rural students and community. The 
school is the focal point of the Dease Lake 
comitiunity. Village meetings are held to 
debate community issues, the most recent 
being the referendum. Because the few 
taxpayers in Dease Lake would be 
burdened with increased educational costs 
through referendum, the entire commu
nity was anxious for government to 
announce exactly what the block funding 
for the Stikine would be. 

Dease Lake School First Nadons 
students make up 65% of the school pop
ulation. The teachers realize that their 
peaceful community could be caught in 
the middle of a referendum debate. If the 
teachers support the native community 
asserting First Narions* aboriginal rights 
to non-taxation of reserve lands, they 
may appear non-supportive of the com
munity. But, if they side with the commu
nity, they may appear unsympathetic 
toward the First Nations people. 

Issues of funding and proposed 
increases in school taxes have divided this 
geographically dispersed district. Stikine 
centres such as Cassiar, Atlin, and Dease 

Lake differ in cultural and economic make 
up, shaping varied educational priorities. 

The high cost of education in the rural 
northern area is a serious concern. 
Schools require a stable teaching force 
that understands and supports the needs 
of their students. It was apparent from 
the discussions with Michelle and Wil that 
the teachers wanted to remain neutral on 
a referendum debate to maintain peace in 
their community. 

Our peanuts long gone, we dozed 
periodically while Wil drove and Michelle 
co-piloted over icy roads between high 
snow banks. 

We arrived at the Dease Lake teacher 
village at 00:15, more than 12 hours after 
our departure from Vancouver. Wearily we 
trudged through the snow to the "Dease 
Lake Hi l ton"—a teaeherage trailer that 
serves as the teachers' fitness centre. 

The teachers had stocked our fridge 
with home-made clam chowder, cookies, 
and bread, but we didn't have a bedUme 
snack. We were full of peanuts. 

We fell asleep to the noises of the oil 
furnaces, the creaking of the traib it 
adapted to the temperature changes, and 
the faint barking of Huskies. 

At 06:00 we were up, and by 06:30, 
we were at the Dease Lake School to srart 
our workshop. But we did not get into 
full swing until after a 07:30 breakfast 
the teachers had prepared. 

During a five-hour workshop on 
multicultural, anti-racist education, parti
cipants can become defensive and 
agitated. That did not happen with the 
Stikine teachers. They participated whole
heartedly in discussions and were open 
to suggestions for dealing with racism 
and discrimination. 

With gifts from the north in hand, we 
began our return trip to Watson Lake. 

The northern culture and sharing was 
evident on our way to Watson Lake. TWo 
huge moose crossing the highway had the 
right-of-way, people stopped to check an 
overturned vehicle, and a hitch-hiker was 
dropped off at his destination. 

Our flight was on time and we began 
the flight to Vancouver - with peanuts. 

On the way home, we chatted about 
the teachers of the rural north - their 
dedication to teaching, their caring for 
children, their respect for the environ
ment. We had a true appreciation of the 
ordeal that northern teachers experience 
in travelling to Vancouver to participate in 
our BCTF meetings - for peanuts. 

Nora Greenway is the co-ordinator of 
the BCTFs Program Against Racism. 



® Education for democracy 
Ihe American Federation of Teadiers has 

kumcliod I'ducaiion for Democracy/Interna 
lional, a project to help educators in f-astern 
luiropean countries and other emerging 
democracies teach democratic practices lo their 
students. 

Beginning with a pilot program in Poland, 
AFT will send delegations of teachers to con
duct training se.ssions about democratic trade 
unions. 

In addition, a "classroom-to-classroom" proj
ect will link students and teachers in the 
United States with their peers in Hungary and 
Poland to communicate about dieir experiences 
with democracy. 

The project expands AFT's ongoing Educa
tion for Democracy Project, which trains teach
ers to impart democratic values, skills, and 
knowledge In the United States. 

The new program was created in resix>nse 
to requests from Eastern European teachers. 
Requests to participate have already arrived 
from Chile, Soudi Africa, and Czechoslovakia. 

For more infonnation, contact AFT, 555 
New Jersey Avenue, NW, Washington, DC 
20001. 
• Students w i t h a v i s i on for Canada 

National Visions 2020 Program - an invi
tation to participate. 

In the 1990-91 school year, senior second
ary school students from across Canada will 
develop a vision of the year 2020, based on 
both a healthy economy and a healthy envi
ronment. This will be the vision of the Canada 
they would want to live and work in, the Can
ada they will want to help create. Students will 
then present their blueprint for the future to 
the prime minister, premiers, business leaders, 
and environmentalists. This program is known 
as Visions 2020, and teachers are invited to 
register their classes as participants. 

Visions 2020 will link 1000 groups of stu
dents (classes or clubs) into networks, each 
looking at one of the 17 topics ranging from 
atmosphere to natural wildlife and habitat, 
from energy to waste management. Each 
group wiU receive a kit complete with an easy-
to-use guide to the program, a background 
paper introducing sustainable development, a 
second baickgrdund paper presenting govern
ment, business, and environmental perspec
tives on the chosen topic, and reference 
material. 

Obtain program details and registration 
forms from Visions 2020. Public Focus. 
500-489 CoUege Street, Toronto. ON M6G 1A5. 
(416)967 5211, Fax (416)967-4450. 
• Lea rn ing about wo r l d wi lderness 

WILD conference, June 1990, Hawaii. West
ern Canada Wilderness Committee has organ
ized a worid-wide campaign to map and save 
global wilderness. In June, WILD Is hosting an 
international working conference in Hawaii 
where wilderness experts will be meeting to: 

- map the worid's remaining healthy 
ecosystems (marine and terresoial); 

- identify the hotspots that require urgent 
attention; 

- plan strategies for protecting earth's 
endangered spaces. 

Of 350 delegates attending the conference, 
neariy 40 wilderness e>:perts from third-world 
countries have requested help to participate. 

We are asking students and teachers inter
ested in ^obal wildemess to take on ftmd rais
ing to sponsor a delegate who could not other
wise afford to attend the conference. 

If a school group reaches the fund-raising 
goal, WILD wiU cover die costs for one student 
representative to participate in the conference. 

JefF Gibbs, founder of the Environmental 
Youdi AUiance, and Thom Henley, founder of 
Rediscovery International, have designed a 
special youth program for student delegates. 

FoUowing the conference, WILD wiU provide 
your school with maps and reports generated 
by the Hawaii conference. 

If you are interested, WILD wiU come to 
your school with a slide presentation on global 
wilderness. Contact the WILD office 
(669-WILD) for more details. 

Conference dates: June 18-23. 1990. East-
West Center, University of Hawaii. Fund-
raising goal for sponsorship of one third-worid 
delegate (qualified school group to send one 
representative): $2500. Deposit/guarantee of 
commitment: $100. 

® Education history to be preserved 
The Mini.siry of l:ducaiion and the Royal 

B.C. Museum are developing a .scliool coilec-
tion rellediiig the history of education in the 
province, which may be used in districts 
around the province. 

In Victoria, a group of retired teachers will 
help develop the project, contacting people, 
finding artifacts lelating to .schools, and inven-
tor>'ing resources. Several schoolhouses are 
already preserved by local societies, but they 
do not reflect the provincial aspects of educa
tion, the eduaition of teachers, or 
developments in our attitudes toward schools 
and children. Inasmuch as technology and 
facilities alTect how teachers and administra
tors function, the hope is that people have not 
been too casual about disposing of things that 
are no longer used in schools and offices. 

Contact project leader Ray Wunderiich, 
tiirough tiie Ministry of Municipal Affairs, Rec
reation and Culture, Royal B.C. Museum. 675 
BeUeviUe Street, Victoria. BC V8V 1X4, If you 
wish to receive updates on the project. 
• Chi ld-care information 

Corporate Share Care Project maintains a 
computerized listing of aU licensed child-care 
sea'Ices in the province. The listing is updated 
quarterly to ensure accuracy. Lists are available 
for mailing or faxing on a one-area-per-request 
basis. Individual centre numbers are not avail
able over the telephone. There is no charge for 
the use of this service. 

Corporate Share Care Project Is funded 
through a grant from the Child Care Initiatives 
Fund, Health and Welfare Canada. The project 
accepts no liability for the care chosen by a 
parent. 

Contact Corporate Share Care, 202-1318-
56th Street, Delta, BC V4L 2A4, (604) 
943-4863/943-4873. 
• K ids he lp phone 

A national 24-hour toU-free hotline went 
into service on May 16,1989. It received 2200 
caUs in its first week. The Kids Help Phone 
r'/-<?(%)-66<9-<5̂ <5«9;, based in Toronto, puts 
children in touch vwth trained counseUors, who 
can help with school problems, loneliness, 
alcohol, drugs, and child abuse. CaU the Kids 
Help Phone formore infonnation^— 
• R E A D Canada 

READ Canada, a national program promot
ing reading to and witii children, was launched 
July 1, 1989. The program encourages volun
teers to assist children in learning that reading 
is an enjoyable activity in a variety of settings: 
at home, on tiie bus, in a park, in the maU, or 
in a reading circle. Canadian Home and School 
and B.C. Home/School Parent/Teacher Federa
tion are helping develop this program. Contact 
BCHSPTF President Maxine Wilson. 525-4425. 
• A r t s i n educat ion 1990-91 grants 

Vancouver Foundation wiU be making a total 
of $225,000 available for Arts in Education 
during the 1990-91 school year. Each of the 
75 school districts in the province has been 
allocated an amount to assist in bringing the 
arts and students together. 

Vancouver Foundation wiU match local 
sources of funds on a doUar-for-doUar basis, 
to the total authorized. Local matching funds 
may be eitiier public contributions or aUoca-
tions from the school district's budget. 

AppUcations must be received no later than 
October 26, 1990 for events planned anytime 
during the 1990-91 school year. For more 
infomiation contact your school board ofiice. 

A similar granting program is offered by 
Cultural Services Branch. Ministry of Munici
pal Affairs. Recreation and Culture. Phone 
356-1718 for further information. 
Junior Canadian Encyclopedia 
• jun io r Encyc loped ia 

— orders needed 
The Junior Encyclopedia of Canada is 

uniquely Canadian. The project is the largest 
publishing project in Canada's history and one 
of the most important educational events in 
the history of our nation. 

The set is available to all teachers for 
$145.95 plus $9.50 shipping and handling. 
Because the project is so large, the publisher's 
bank wants a guarantee of 15.000 sets pre-
ordered by the end of lune. 

Send your orders to Hurtig Publishers Ltd.. 
10560 -105 Street. Edmonton. AB T5H 2W7. 
(403) 426-2359. Fax (403) 429-5996. 
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by Dan Blaise 

On to Ottanxi. to be a 50-minute edu
cational and entertainment videotape pro
duced by Sara Diamond, will tell the story 
of the depression conditions, life in the 
relief camps, the organization of the 
unemployed, and the subsequent trek to 
Ottawa. The story, told throtigh the voices 
and oral histories of the surviving mem
bers of the trek, will be presented in four 
segments (12-15 minutes) to simplify use 
in schools. An accompanying teachers' 
guide will be produced. The videotape will 
make an excellent companion piece to the 
Depression - Then and Now kit produced 
by the BCTF a few years ago. 

The Hello Girls is a film about the Win
nipeg General Strike and the sympathy 
strike in Vancouver in 1919. Co-produced 
by Peg Campbell and Merit Jensen 
(locally), the story is about a telephone 
operator. The character is fictitious but 
draws on the real-life experiences of 
Helen Armstrong. The telephone operators 
(the hello girls of the title) were the last 
union to hold out during the sympathy 
strike in Vancouver. Director Peg Campbell 
gleefully told me that Armstrong gained 
considerable notoriety by sticking hatpins 

into the scabs who crossed her picket line. 
There is a wealth of fascinating stories 

about great labour struggles to be told. A 
particular favorite of mine is the story of 
B.C.'s own labour martyr. Ginger Goodwin. 
Let's hope that somebody someday soon 
will put Ginger Goodwin's story on film. 

In print 
If we are to believe the TV commenta

tors, 1989 is to be remembered as the 
year in which all the really important 
news events happened somewhere else: 
China, Eastern Europe. Panama, and so 
on. But there was a home-grown story 
lhal got scant coverage in the media. 

The event was the centenary of the 
Vancouver and District Labour Council. 
The VDLC predates the founding of the 
B.C. Federation of Labour: i i set die pre
cedent of labour unions' fighting for a 
broad range of social issues, not just their 
members' pay packets. When thousands 
of young working men and women 
poured into Vancouver in the Dirty Thir
ties, the VDLC organized support for them 
by holding tcig days. 

This history is told in a mostly picture 
book commissioned by the VDLC, 100 
Anniversary of Vancouver District Labour 

W o m e n i n negot ia t ions 
A W.I.N.NING FORMULA 

Strengthening the role of women in bargaining is a goal of the BCTE Shown here 
(left to right) are: Veronica Delorme, Karen Kilbride, Colleen Crossjield, Marion 
Hartley, Kathleen McKinnon at the February bargaining training. Kan-n silbndc photo 
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Council Pictures have a way of telling 
stories better than print and they can 
greatly condense time and actions. They 
immortalize ordinary people in a way thac 
is impossible in print. It is what these 
working men and women did that we re
member, not who they were. Rick Ouston 
makes the following observation in a foot
note to a series of photographs of 
constrtiction workers: 

"Who built this city? No one knows. 
The builders were men and now women 
who sweated and hurt their backs and 
carried grey lunch boxes and got laid off 
and sometimes went on strike...T^ke a 
look out your window. Up the street. 
Down the street. Above the rooftops. You 
see buildings. Built by people no one 
knows..." 

The book contains a few pictures of 
teachers and classrooms. It is heartening 
to see that our brothers and sisters in the 
labour movement recognize our contribu
tion to the development of Greater 
Vancouver. If you do not have a copy of 
this book for your library, 1 strongly urge 
you to get one. Maybe the grandmother 
or grandfather of one of your students is 
in the book. 

Dan Blake is labour qfdirs contactfor 
the Surrey Teachers' Association. 

Although 62% of the federation's mem
bership are female, only 27% of local 
presidents, and 19% of bargaining chair
persons are women. Recognizing this, the 
Provincial Bargaining Committee and the 
Status of Women Committees jointly 
sponsored the Women in Negotiations 
(WIN) program two years ago. Ten women 
attended the February 1988 bargaining 
training session at federation expense. 
The 10 WIN candidates became valuable 
assets as local presidents, bargaining 
chairpersons, provincial committee mem
bers, or team members. 

Because WIN was so successful, 30 
women attended this year's training. The 
participants all said that the workshops 
demystified bargaining and that the stim
ulating, infonmative sessions will give the 
participants a smooth entry into bargain
ing this round. The WIN Committee 
(Karen Kilbride, Delee Cowan, and Barb 
Parrott), had difficulty nartowing their 
recommendations to 30 women. "I wish 
all could have attended, but I know that 
the 30 who did will greatly enhance their 
respective local's team and that important 
women's issues will be successfully 
negotiated as a result," said WIN 
committee chaiiperson, Karen Kilbride. 

- Lynne Sinclair 

u n i o n i s t 

byAlCornes 

ome of us knew George 
as a student 

George North first attended university 
in the •40s, learning that language is an 
instrtiment to spark creativity, a means to 
inspire people, and a tool to help people 
understand their social and political 
situations and then act to change them. 

A fellow student described George as a 
quiet idealist who was driven by his 
struggle for social justice. 

George's professors encouraged him to 
cany on with his academic studies at the 
graduate and doctoral levels, but lack 
of time and money prevented that. 

Some of US knew George as a 
newspaper editor and a union 
pioneer 

Just over 30 years ago, George North 
returned from Oakalla prison to a hero's 
welcome. 

That imprisonment and brief moment 
of public notice earned George the dubi
ous title of being the only editor jailed for 
writing an editorial. 

The editorial itself, entitled "Injunctions 
won't catch fish nor build bridges;' criti
cized the court for its high-handed inter
vention in a legal strike by the Ironwork
ers, forcing them back to work on the 
unfinished Second Narrows Bridge after 
one end of it had collapsed. In his edito
rial, George characterized the actions of 
the court as totally unjustified. 

His refusal to apologize to the court for 
his writing and for upholding his princi
ples was considered grounds for a jail 
sentence. George was required to serve 
his sentence while the conviction was 
under appeal. The conviction was 
overturned - an academic footnote to the 
whole event. 

George got his grounding in B.C. lab
our as the editor of the Lodge newspaper 
for the International Association of 
Machinists and as editor of The 
Fisherman, the newspaper of the United 
Fishermen and Allied Workers' Union, 
where he was editor for 22 years. 

The articles, stories, and editorials he 
wrote told of the union's organizing the 
workforce, protecting the resource, 
demanding fair wages and prices, and 
demanding equality for women and for 
the native workers. Labour unity was also 
a vital and recurring theme of George's 
philosophy and writing. 

Jack Nichol, the president of the 
fishermen's union, refers to George as 
both a founder and builder of the union 
(UFAWU). 

Some of us knew him 
as a teacher 

In the late '60s, George returned to uni
versity to complete teacher training. He 
was 50 when he changed careers, a time 
when most of us are planning our 
retirement. 

George taught in Prince George and 
was acknowledged as both a good teacher 
and a strong activist in the Prince George 
District Teachers' Association. Locally, he 
built bridges between teachers and labour. 

As a member of the provincial Learn
ing Conditions Committee, he worked tire
lessly with many others to Improve the 
working and learning conditions in our 
schools. 

Some of us knew him as 
a BCTF staff member 

George joined the staff of the BCTF in 
1975, where he continued with his major 
challenge: winning basic collective 
bargaining rights for B.C. teachers. 

He knew that after a decade of strug
gling to achieve learning- and working-
conditions agreements, new initiatives 
were required to bring teachers the same 
rights as those enjoyed by every other 
professional or union group in British 
Columbia. 

George never forgot the classroom or 
the problems the individual teacher faced. 
He knew that the system lacked a clear 
procedure for resolving grievances related 
to working and learning conditions and 
that, as a result, it inhibited the teachers' 
ability to exercise professional judgment. 

George North helped us overcome those 
obstacles and define a course of action 
that would help us achieve basic rights 
and help us be effective professionals. 

During his tenure on staff, George 
affected most all BCTF political and bar
gaining initiatives. 
© closer ties with labour and the 

community. 
• the fight for resources for improved 

learning conditions. 
• the development of working and learn

ing conditions standards, including the 
development of our own grievance 
procedures. 

• the spearheading of our class-size 
campaigns. 

• the appointment of commissions of 
inquiry into the poor administrative 
and personnel practices of some school 
districts. 

• the achievement of full collective-
bargaining rights. 

• the negotiation of first comprehensive 
collective agreements. 
In 1982, George was appointed direc

tor of the BCTF Bargaining Division, 
where he served as both anchor and 
guide in aU our bargaining work. 

He gave us hope during the dark days 
of wage controls and budget cutbacks, 
helping us fix on the long-term goal of 
gaining full collective-bargaining rights. 

He was shrewd, adept, and creative. He 
could help bargainers extricate themselves 
from the absolute worst of situations, 
while at the same time building courage 
and confidence. 

George lived to see the fruit of his tire
less work for teachers. He was a source 
of strength and wisdom as we built our 
unions and then negotiated our first col
lective agreements in 1988-89. Our 
collective victories stand as George 
North's legacy to teaching. 

He is greatly missed. 
Al Comes is the newly-appointed 

director of the BCTF's Bargaining Division. 

North fund established 
Following George North's death, the 

family's preference for donations in lieu 
of flowers became the nucleus of a memo
rial fund. Donations have flowed in to the 
George North Labour History Project in a 
manner that bespeaks the esteem with 
which this trade unionist is held and the 
contributions he has made. 

As a result the fund will be in a posi
tion to undertake some significant work 
in George's memory. A committee will 
soon be fully constituted represeiilmg the 
BCTF, the family and other unions. Its 
task will include finalizing the guidelines 
for projects, receiving proposals as well 
as commissioning project work. Efforts 
will be made to capture the desire to fos
ter and promote labour history awareness 
and the need to support and extend the 
new era of teacher bargaining. 

Suggestions for projects or further 
inquiries may be directed to Dennis 
Rankin at the BCTE Donations, sent in 
trust to the George North Labour History 
Project, should be forwarded to Shiriey 
Cox. 



by Mavis Lowry 

1. What system of pubHc-school fund
ing does the BCTF support? 

The BCTF advocates a school funding 
system that includes the following 
components: 

(a) School boards should have the 
autonomy to determine their budgets 
based on the actual needs of their 
students. 

(b) The provincial government should 
provide sufficient funds to every school 
district to provide a minimum, equal basic 
education program for all students in B.C. 
It should be recognized that the cost to 
provide basic education services to some 
children is greater than the cost to provide 
basic education in services to others. 

(c) School boards must have the ability 
to raise funds beyond the provincial basic 
program to meet all students'needs 
identifted in the local budget setting 
process. 

2. What tax system is required to fund 
school-board budgets? 

The BCTF advocates a school-tax 
scheme made up of the following 
components: 

(a) The provincially determined basic 
education program in all districts should 
be funded by the provincevvith no (or 
minimal) tapping of the local residential-
property-tax base. 

(b) School boards must have access to 
a local tax base of some consequence to 
raise local supplementary budgets that 
exceed the provincially determined basic 
program. 

(c) School boards should determine 
local tax rates by majority votes of the 
board and should then be responsible to 
their electorates for their decisions 
through the normal electoral process. 

3. What does the BCTF like about the 
current system? 

(a) Since the spring of 1986, school 
boards have had the right, without inter
ference from the provincial government, 
to set their budgets and determine local 
tax rates. They have been responsible to 
local electorates for their budget decisions. 

(b) The provincial government's fiscal-
framework system, although inadequately 
funded, provides an equitable and consis
tent distribution of provincial funds to 
school districts. 

(c) The homeowntj grant, although it 
has not increased regularly, assisted resi
dential taxpayers in paying up to $430 of 
their school taxes in 1989. 

4. What is wrong with the current 
education-finance system? 

(a) The provincial government's basic 
education program (the fiscal framework) 
set for each district has been inadequate 
to repair the school system's ravages of 
restraint; provide an education system 
equal to that of other Canadian provinces; 
and provide services adequate for the 
massive enrohnent increase that has 
occurred in B.C. since 1986. 

(b) School boards have not had access 
to an adequate local tax base to raise 
funds beyond the provincially determined 
basic program. In 1982, all non-residential 
property, i.e., commercial and industrial, 
was removed from local school board 
jurisdiction, leaving boards to tax only 
residential property to fund supplemen
tary budgets. Some districts are destitute. 

(c) As local supplementary budgets 
grow, to make up for inadequate fiscal 
frameworks, and the amount of residen
tial property available for boards to tax 
varies substantially from one district to 
the next, the ability to provide equal edu
cational services to children diminishes. 

5. What did the Educational Advisory 
Committee (EAC) recommend to 
government regarding changes to 
the education finance system? 

At its day-long discussion on Novem
ber 28, 1989, the Educational Advisory 
Committee (B.C. Teachers' Federation, B.C. 
School TYustees Association, B.C. School 
Superintendents Association, and B.C. 
School District Secretaiy-TYeasurers' Asso
ciation) reached consensus on the 
following: 

(a) The government should increase the 
base amount of funding provided to 
school districts to nieet the actual educ 
tional needs of a community. 

(b) The BCTF took the position that 
this base amount should be sufficient to 
provide an education for B.C. students 
equal to that provided other children 
across Canada. Other groups recom
mended a lower figure. 

(c) The basic provincial base, once 
determined, should increase yearly by a 
stable, predictable index, understood and 
agreed to by all parties. Changes in enrol
ment or changes in the provincial educa
tion mandate (e.g. Year 2000 proposals) 
should result in changes to the block, 
beyond what the index would generate. 

(d) There should be less reliance on 
residential tax in B.C. for operating B.C. 
schools. Increased funding should be pro
vided as grants from general provincial 
revenue. 

These recommendations were endorsed 
by the EAC on January 9, 1990. 

6. Did the government implement 
EAC's recommendations when 
designing its new funding system? 

The only change in the system recom
mended by EAC and implemented by the 
government is a block-funding scheme. 
The total amount of the provincial block 
for 1990-91 is to be $2,656 billion. 

This amount ($5,259 per pupil), 
considered to be inadequate by the BCTF 
and many trustees, has been distributed 
to school districts using the fiscal frame
work system. 

7. What other changes in the funding 
system are proposed? 

(a) The government has announced 
that legislation will be introduced when 
the Legislature sits in April 1990 to force 
a referendum system of raising local sup

plementaiy budgets on school districts. 
The EAC did not recommend this. Refer
endum was not even discussed. 

(b) The minister of education also 
announced that improvements would be 
made to the school tax system. We have 
no idea what the changes might be. 

8. What are the questions that can't be 
answered regarding the education 
funding system until Apr i l when 
legislation and grant announce
ments are forthcoming? 

Will residential property taxes be 
required to fund the provincially 
determined basic education program 
(fiscal framework) in each district? Will 
residential taxes be increased? decreased? 

How much of a school district's budget, 
as set by the provincial government, must 
be funded by local residential taxpayers? 
Will there be any "tax room" left for 
school boards? 

Will the homeowner grant be 
increased? decreased? eliminated? applied 
to municipal and school ta.xes? 

Will school boards have the right to tax 
any property other than residential? 

Will legislation guarantee an adequate 
index in the provincial block funding? 
guarantee an adequate block? 

Will a referendum vote of taxpayers 
really be required before school boards 
can approve a supplementary budget? 
What are the details regarding referen
dum? 

Stay Tuned! 

9. What's wrong with a referendum? 
(a) Democracy in the public school sys

tem is well served by the traditional sys
tem of elected trustees accountable to the 
local community. 

(b) Referendums encourage one-issue 
voting. 

(c) Referendums are not supported by 
any group in education. 

(d) A referendum system creates ineq
uity among school districts with different 
revenue raising capacity. 

(e) Referendum singles out public edu
cation for special status. 

(f) Referendums create instability and 
undermine attempts at long term 
planning. 

(g) District administrators and teachers 
will be diverted from educational tasks to 
run referendum campaigns. 

10. What's wrong with the government 
funding proposal overall? 

(a) The base is not sufficient to meet 
identified educational needs. B.C. still 
ranks well below the Canadian average on 
a cost per pupil basis. 

(b) The index for annual changes in 
funding is not driven by real cost changes 
but by a government formula with sub
jective latitude. 

(c) Supplementary spending by school 
boards is controlled by referendums. 

Mavis Lowry is a BCTF staffperson 
with extensive expertise in education 

finance 

byAlvaJenson 
Canada's one million poor children are 

"a national disgrace." With this statement, 
Pauline Clarke, superintendent in charge 
of inner-city schools in Winnipeg, opened 
Vancouver's inner-city schools conference 
to more than 400 participants. "What is 
needed," she continued, "is a co-ordinated 
federal/provincial partnership to eliminate 
child poverty by the year 2000." 

Organized by the project teachers in 
Vancouver's seven inner-city schools, the 
conference was designed to further the 
goal of making education accessible and 
equitable for all students by facing the 
unique social and educational challenges 
each child brings. Over 22 workshops 
covering topics such as whole-language 
evaluation, cross cultural communication, 
native education partnership, and how to 
develop self-esteem addressed this goal. 

Noreen Hardwick cited parent's parti-
pation in active learning projects at 
home as a mcgor ir^fluence on inner-
city children's school success. 

Alistair Eagle photo 

Noreen Hardwick, author of a research 
article on "What Makes Inner City 
Children Academically Successful," identi
fied parental involvement as a key to 
increased school attendance and increased 
academic skills. She challenged teachers 
to involve students and parents in active 
learning situations with examples such 
as family science evenings and homework 
clubs that Toronto schools have found 
successful. 

A community panel chaired by Eric 
Wong of the Hastings Institute provided 
an opportunity for participants to hear 
some concerns in the community around 
inner-city education. Knowledge of the 
student and his/her background is most 
important factor in helping meet their 
needs. 

Vancouver presently has seven officially 
designated inner-city schools. Food 
programs, increased funding and staffing 
resources are provided to meet the needs 
of students and their families. Toronto and 
Winnipeg as well as other parts of Can
ada have had inner-ciiy programs in place 
for up to 20 years. 

Vancouver's program is in its second 
year of operation. Seventeen schools fit 
the descriptions of inner-city schools. 
Early interventions across a broad spec
trum is the most effective and efficient 
way of meeting the needs of inner city 
children. 

A National Conference on Inner-City 
Education will be held in Vancouver in 
1992. 

Alva Jenson is a project teacher at 
Strathcona Elementary School in 
Vancouver 
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Over two weeks on the picket line in Langley's recent CUPE dispute brought 
together teachers, secretaries, custodians, and other school personnel in a show 
of solidarity. OConnor photos 

by Lynne Sinclair 

arch 6 is a special day 
for Langley Teachers' Association 
president Peter Owens. It's his birthday. 
On his birthday last year, Owens watched 
several non-members perform the "Rand 
Rap" for the Langley School Board. It 
proved to be their swan song,^ for 
two-and-a-half weeks and one teacher 
strike later, the board signed a union-shop 
clause. 

This year, Owens celebrated his birth
day on the first day of a CUPE strike in 
Langley School District. "That's teaching 
in Langley;' he shrugs. 

Langley teachers solidly supported their 
CUPE colleagues. Most remembered 
CUPE's support during the teacher strike 
exactly a year ago. Many wryly call 
March "Strike Month" in Langley instead 
of the more popular "Education Month" 
celebrated elsewhere in B.C. 

The bond between teachers and support 
workers in Langley has been created out 
of necessity, forged in the heat of battle. 
It's been tested more than once and 
always proven. This March, the bond 
strengthened as teachers wore picket 
signs for their striking colleagues. 

People who knew each other as 
acquaintances inside the school became 
best friends outside the school fence. 

Picketing wasn't all bad. At Coghlan 
Road Elementary Road, a picketers' break
fast barbecue rivaled even the most 
hearty fare of lumber camps; hamburgers, 
hot dogs, and other sustenance helped the 
picketers last the long and often cold four-
hour shift. Bonnie Hartup, a teacher at 
Wix Brown Elementary School, celebrated 
her birthday on the picket line for the sec
ond year in a row; her co-workers brought 
a cake. At County Line Elementary 
School, a CUPE member baked cinnamon 
buns for the first time in her life and 
brought them as a token of appreciation 
to the picketers. 

Retired teachers swelled the picketing 
ranks at Langley Secondary School (LSS). 
Glen Pinch remembered only too well the 

strike in his last year of teaching and 
didn't hesitate to support the CUPE work
ers. Bob Osborne, a retired colleague at 
LSS, took the time to write to Peter 
Owens, offering support and statistical 
information he thought would be useful 
in the campaign. He closed with, "Keep 
up the good fight for your colleagues, 
Peter; am following your daily efforts with 
pride." 

A CUPE member picketed each morn
ing at Langley Prairie Fundamental 
School; she brought a car full of umbrel-

"This strike wasn't 
about CUPE wages; it 
was about unions 
and fair treatment 
of employees This 
board had to learn 
it could not use one 
group of employees 

— Peter Owens, 
Langley Teachers'Association 

President 

las to lend to teacher supporters on the 
line. Five teachers crossed the picket line 
each day. Because they were ingenious at 
finding ways into the school and because 
they didn't mind waking up with the 
cows, they were undetected the first four 
days. On Monday of the second week, 
picketers grew in number. By Friday, the 
last day before spring break, eight 
entrances were guarded by 80 picketers. 
"We all felt a strange sense of victory 
when they had to cross our line at 
the main entrance and look us in the face 
as they did so;' said Harry, another stal
wart CUPE picketer at the school. 

Monday, March 12, was a pivotal day. 
Teachers had stayed out four days. 
Rumors flew about whole school staffs' 
going in, about "quid pro quo" (CUPE 

honored LTA pickets for four days last 
year), about going in and coming out 
again to picket at recess and lunch. The 
LTA and CUPE jointly sponsored a rally 
Hundreds attended; hundreds cheered; 
hundreds applauded their union leaders. 
As a group of LTA members performed a 
skit about Uncle Em* and the new game 
in town, "Let's Negotiate a Deal," all of the 
people in the crowd, LTA and CUPE mem
bers, sensed that there would be a settle
ment, but not out of weakness or disunity. 
As one said to me, "We're in this for the 
long haul - until there's a fair deal. No 
sense in going half the distance." 

Even though the LTA rule for eligibility 
of third-party-dispute pay was simply to 
honor the CUPE lines, hundreds did much 
more. They wore support picket signs at 
their schools to be with their colleagues, 
and they travelled to other schools to do 
the same all over again. 

After mediation, CUPE locals ratified 
on March 22. Peter Owens summed up its 
success: "This strike wasn't about CUPE 
wages; it was about unions and fair treat
ment of employees. This board has to 
learn it cannot use one group of employ
ees against another. Once the board real
ized that teachers wouldn't teach until it 
settled with CUPE, it found the money 
and settled. What CUPE has done this 
round, combined with solid teacher sup
port, will help us get a fair settlement 
when we begin negotiations!' 

The secretary at Langley Central Fun
damental School brought corsages pinned 
to thank you notes for all the teacher sup
porters. A l l were worn with pride, and 
some have probably been preserved 
between the pages of thick historj^ books, 
to be added to photo albums marking yet 
another strike in Langley School District. 

*Uncle Em is a fictional character of 
unknown origin. That Emery Dosdall is 
superintendent of Langley School District 
is purely coincidental. 

Lynne Sinclair is the BCTF Bargaining 
Division staffperson assigned to the 
Langley Teachers' Association. 

Vacancies exist on the following BCTF 
conmiittces. Terms of reference and cur
riculum vitae can be obtained by con
tacting Berniece Stuart, Organization 
Support Division. 

Most terms are for three years, except 
where noted. Deadline for most applica
tions will be June 8, 1990, except where 
noted. Appointments will be made at the 
July Executive Committee meeting. 

© Advisory Committee on Substitute 
Teachers (5 substitutes, 2 presidents -
1 year terms) 

© Bargaining Advisory Committee (7 -
East Kootenay South Coast, Metro, Van
couver Island South, South Okanagan, 
Central Mainland, Vancouver Island North) 

© Committee Against Racism (2) 

® Finance Committee (2 - 3-year terms, 
2 - 1-year terms) 

© G.A. Fergusson Memorial Award (3) 

m Local Presidents' Advisoiy Committee 
(9 - 1-year terms) 

@ Policies and Procedures (1 and 1 
corresponding member) 

® Professional Development Advisory 
Committee (2 - South and North 
Okanagan) 

® Professional Relations Advisors 
Committee (1) 

@ Status of Women (1) 

© Teacher Newsmagazine Advisory Board 
(2 - 1-year terms) 

® W.R. Long Memorial International 
Committee (1) 

Judicial Council 

The 1990 AGM, on recommendation 
from the Discipline T^sk Force, altered the 
Code of Ethics and established new 
structures for processing complaints. A 
Judicial Council will be elected by the 
Spring Representative Assembly (June 1-
2, 1990) to three-year terms. The council 
will assume the major processing role. 
Three-person panels will be drawn from 
the council to screen complaints, conduct 
disciplinary hearings, and hear appeals. 
These panels will be designated Screening 
Panels, Hearing Panels, and Appeal 
Panels and assigned to cases on a rota
ting basis. A Judicial Council chairperson 
with specified responsibilities for admin
istering the new structure and process 
will be elected separately by the RA. 

Applicants must be endorsed by secret 
ballot at a local general meeting or dele
gate assembly. The deadline for applica
tions is May 18. 1990. 
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e serve notice at this 
Annual General Meeting that we will not 
accept any unilateral alteration of our 
bargaining rights!." With these words, 
BCTF President Ken Novakowski expressed 
the teachers' reaction to hints that the 
government is considering a system of 
provincial bargaining. 

This school year has already taxed 
teachers' energy, imagination, and solidar
ity. While adjusting to new collective 
agreements, we've faced a new school act 
and regulations, and a new finance 
formula. Teachers have made a 
professional commitment to understand
ing and implementing the best ideas from 
the Royal Commission report and the Year 
2000 proposals, devoting significant time 
and resources to study and planning. 

Significant changes take root only in a 
stable, well-funded system-, yet the 

premier set public education on its ear in 
januaiy by introducing the referendum 
option "for extras such as local programs 
and salaiy increases beyond what is pro
vided," according to the government's ad 
campaign. Teachers, trustees, parents, 
municipal councils, and community and 
labour groups all have expressed their 
opposition to the referendum. 

Now, the same government that unilat
erally introduced our current bargaining 
structure, is apparently giving serious 
consideration to another bad idea: provin
cial bargaining. Just as it reduced locally 
elected school trustees' access to a healthy 
tax base, the province is considering 
reducing local power in bargaining. 

Local bargaining works best for public 
education. Citizens elect their neighbors, 
their local leaders, to make decisions for 
their community about education in their 
community. Local programs reflect the 
regional and community differences. The 
local board has the rights and responsi
bilities of employer. Both teachers and 
taistees have an investment in free collec
tive bargaining. 

The Royal Commission understood that 
the status and reward accorded the teach
ing profession were key factors in the 

promise of quality education. On the brink 
of significant curriculum innovations, in 
the face of a national teacher shortage, 
the commission advised the major stake
holders to embark on an ambitious pro
gram to enhance the status of the teach
ing profession, because "... people are 
inclined to receive what they arc willing 
to accord to professionals. If they view 
teaching positively, expect high-quality 
services, and note the signs of excellence 
they observe, the teaching profession is 
more likely to attract and retain people 
who exliibit professional qualities and 
who feel that teaching allows them to 
make an important contribution to soci
ety." 

We have solid agreements upon which 
to build. Now teachers must take on the 
privatization and contracting-out initia
tives that the new School Act allows. We 
will not accept the prospect of 
uncertificated individuals' carrying on 
teaching functions, and we will not agree 
to the contracting out of educational pro
grams and services currently offered by 
teachers. 

We'll bargain for clear definitions of the 
school year and teachers' hours of work. 
Reduction of class sizes, improved 

resources to support mainstreaming, and 
services for special needs students will be 
high priorities Ibr us. 

And a big challenge will be to negoti
ate agreements that will attract and retain 
qualified teachers. The agreements must 
offer sufficient resources for us to meet 
the needs of all children in a rapidly 
changing society, salaries that arc compet
itive with the best teacher salaries in the 
countiy, and full recognition of the cen
tral role of the teacher in education. 

In his address to bargaining leaders this 
spring. Ken Novakowski outlined the work 
ahead for locals: "stand up for the teach
ing profession and for quality education; 
stay the course we have set as a profes
sion; bargain agreements containing con
ditions of employment that will attract 
qualified candidates to our profession; 
fight, alongside others, against the refer
endum and its regressive impact on pub
lic education; demonstrate, once again, 
that local autonomy works for education." 

B.C. teachers will fight both referendum 
and provincial bargaining because they 
threaten education. Because we are part 
of a strong union of professionals, we'll 
succeed. 

- Elaine Decker 

Voting on issues asfar-ranging as a new code of ethics and sponsoring a 
conference on children and poverty, AGM delegates were kept busy with this 
year's crowded business agenda. Re-elected to the Executive Committee were 
Ken Novakowski, Ray Worley, Alice McQuade, Jan Eastman, Bob Taverner, Carroll 
Whitwell, and newly elected were David Chudnovsky and Maureen McPherson. 

Alisiair tiaglc photos 

Without glancing at a name tag, or 
even taking a cursory look at the seating 
plan, even a neophyte AGM delegate can 
easily distinguish the city slickers from 
the cowpokes. 

Most urban delegates dress as though 
they're living off the royalties of £.r Most 
of us from up-country do our best in 
whatever doesn't wrinkle. You know what 
1 mean - the basic, all-purpose business-
meeting/fine dining sweat pants. 

We AGM delegates are very much what 
and where we eat. At meal times, urban 
delegates invariably head for their favor
ite, chic little bistros. For the rest of us 
the cattle drive is on! A Willie Woozle on 
the trot is good enough, anything that 
doesn't cut into those PSHs (Prime Shop
ping Hours). 

We are even identifiable as we make 

our way through the throngs. Urban del
egates, so well aware of the cangers of 
city life, head for the corner and wait 
dutifully for the walk signal. Only the 
cowpokes would defy the law and endan
ger life by attempting a non-hour 
mid-block crossing near Georgia and 
Burrard. 

Yes, the annual jamboree does us all 
much good. The cowpokes see what life 
is like in a place where most trees result 
from the efforts of landscape architects, 
and we remind the city slickers of the 
reality of life without a multitude of urban 
amenities. The AGM makes for a good 
mix, and I don't mind coming home with 
Orange Julius stains on the sweat pants. 

Patti McLaughlin is an English teacher 
in Squamish and a member of the news
magazine advisory board 
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TEACHERS 
RECOGNIZED FOR 
NNOVATON 

Teaching, some say, is serious work, 
applying well-honed skills to each 
student-teacher interaction. To others, 
teaching is a prodigious craft, learned 
through daily trials at the side of a mas
ter professional. Science or craft, it ain't 
nothiri until a bit of magic, otherwise 
known as the bibbidy-bobbidy-boo factor, 
is blended in. 

The two 1990 B.C. winners of the Cana
dian Teachers' Federation Hilroy Award for 
innovative classroom programs are proof 
that it takes both hard work and magic to 
make an outstanding learning experience 
happen. Prabha Dey, Shuswap home eco
nomics teacher, and Brian McDonald, 
Kimberley industrial education teacher, 
captured the imaginations of their 
students and colleagues through their 
unique approaches to curriculum. 

Prabha Dey's innovative international-
meal-planning program for secondary 
began with a qtiestion about her teaching: 
"How else can 1 teach the Foods 12 cur
riculum without breaking up the food 
preparation and the course into isolated 
segme n ts?" Today, 18 yea rs later, Dey's 
students take full responsibility for an 
international smorgasbord luncheon once 
a week for 40-50 people. 

Students select, research, plan and 
prepare the food, conversation, and cos
tuming for a different country. A typical 
meal consists of a minimum of 20 main-
course and dessert dishes, no small feat 
12 times a semester. 

As students research countries, includ
ing festivals, eating habits, typical dishes, 
spices and herbs, they are learning a lot 
more than meal prep. "Prabha Dey's 
course is not cooking for the sake of cook
ing, but rather food preparation as a vehi
cle to cultural understanding," says Dr. Lai 
Mattu, assistant superintendent of Sahnon 
Arm School District, and one of the 
frequent participants in the internarional 
luncheons. 

Dey agrees. "1 am convinced that the 
best way to the minds and hearts of peo
ple through barriers of ignorance and prej
udice, is through foods. Food is a cultural 
harmonizer." 

As a result of this creative approach, 
students express much greater under
standing and appreciation for other eth
nic cultures. It is learning for a lifetime. 

In the southeast corner of the province, 
students in Brian McDonald's bicycle-
repair course are experiencing a different 
kind of relevant, high-energy education. 

Inspiration ôr his Grade 8 basic bicy
cle mechanics course came from a trip to 
the Kimberiey dump, where discarded 
bicycle parts abound. "From the 
beginning. 1 knew in my gut that the 
course was going to work," says 
McDonald. "And it is a great success. The 
kids and the community love it." 

Designed to develop the thinking skills 
of students through basic bicycle repair 

Ken Novakowski, re-elected for a 
second term as BCTF president, 
presented the 1990 Hilroy awards for 
outstanding, creative teaching to Brian 
McDonald (upper left) for his bicycle-
repair course, and Prabha Dey (upper 
right) for her international meal-
planning program. Alisudr Eagle photos 

(as part of the mechanics/metalwork com
ponent of practical arts), the course 
combines high student interest (99% of 
the students have bicycles) with easy 
availabilty of a simple piece of technology. 
The Kimberley Middle School power-
mechanics lab is the right facility for such 
a course. 

Over the past three years, this 30-hour 
elective course has been taken by more 
than half the smdents, an even mix of 
boys and giris. In pairs, the students first 
work on shop bicycles to discuss and 
demonstrate all the mechanical workings 
of the bicycle. Then they move to work
ing independently on their own bicycles 
or related projects, such as written reports, 
video preparation, or building a bicycle 
stand. 

The spinoffs from the course are many 
ranging from a unit on ratios in 
mathematics to the Bicycle Touring Club. 
"Students take great pride in fixing some
thing themselves," says McDonald. "In 
addition, they are learning how to work 
with a partner and apply safe shop 
procedures." 

The course has been such a community 
success that both of Kimberley's bicycle 
shops have students from the program 
working as mechanics. For McDonald, 
bringing new programs into the school is 
a source of energy and creativity that 
keeps his teaching revitalized and his stu
dents interested. 

Both Dey and McDonald serve to illus
trate that teachers are taking professional 
leadership by developing curriculum that 
responds to student needs. As Hilroy win
ners, they received recognition from their 
colleagues in the form of a $2500 award 
and a pin. 

- Nancy Hinds 

President Ken Novakowski titled his 
address to the 1990 Annual General Meet
ing, "Teachers: Our World and Our Work." 
The assembly then devoted three days to 
debating the wide range of issues affect
ing teachers in our work, in our world. 

The delegates debated the Executive 
Committee's leadership report and priori
ties for 1990-91. Priorities incliide exanii-
nation of federation services; providing 
information to members about BCTF 
affiliation with a labour central in prepa
ration for debate at the 1991 AGM; under
taking initiatives to develop and deliver 
curriculum services and professional 
opportunities with costs recovered from 
the government and employers; achieving 
teachers' goals for public education 
through provincial and local political 
action; studying and developing ways of 
dealing with the teacher shortage by 
obtaining increased funding for public 
education and for teacher education. 

President K e n Novakowsk i won 
re-election as president (defeating R i cha rd 
Hoover); Ray Worley was re-elected first 
vice-president (defeating L i n d a Shuto); 
A l i c e McQuade returned as second vice-
president (defeating Joan Robb). Dele
gates elected as members-at-large D a v i d 
Chudnovsky; J a n Eastman^ M a u r e e n 
McPherson , Bob Icivemer (one-year 
term), and Carro l W h i t w e l l expressed 
their tiianks to retiring EC members G a r y 
Robertson and R i c h a r d Hoover. 

Delegates expressed opposition to the 
use of referenda for financing education, 
and adopted a referenda action plan to 
defeat the proposaL 

The BCTF's position on education pol
icy, developed through wide member dis
cussion in the fall, was debated and 
confirmed. It will fonm the foundation of 
a brief to government this month. 

Without dissenting vote, delegates sup
ported striking CUPE locals 1260 and 
1851 in their struggle with the Langley 
School Board, and they supported Lang
ley teachers for honoring the picket lines. 
Many locals also offered financial support 
for Langley teachers. 

On the recommendations from the Dis

cipline Task Force, delegates adopted a 
new Code of Ethics for the BCTF that 
"states general rules for maintaining high 
standards of profession service and con
duct toward students, colleagues, and the 
professional union!' 

Delegates agreed that the BCTF spon
sor a conference on Children and Poverty 
in the fall of 1990 

The Task Force on Teaching Conditions 
and Professional Practice presented its 
report to the assembly. Tfeachers will be 
encouraged to explore the themes of die 
centrality of teaching, standards of profes
sional practice, democratic accountability, 
collaborative and reflective practice, the 
professional social contract, and adequate 
resources for education. 

Discussion on a proposal for a new cat
egory of membership known as 
Uncertificated Substitute Bargaining Mem
bership was not completed, and the item 
was referred to the June Representative 
Assembly 

The 1990-91 fee was set at "1.175 per 
cent of the actual salary of Uie member, 
plus a 0.175 allocation to die Reserve 
Fund except that the fee for active mem
bers who are substitute teachers shall be 
0.25 per cent of the actual salaiy of the 
member!' 

Ken Georgetti, president of die B.C. 
Federation of Labour; and Donna JoneSi 
vice president of die B.C. SchooITlrustees 
Association, brought greetings from their 
organizations. Special guests Kitty 
O'Callahan, president of die Canadian 
Tfeachers' Federation, and Peter Mahlangu, 
Canadian representative of the African 
National Congress, addressed the assem
bly. Delegates were entertained and 
inspired by topical songs written and per
formed by the Raging Grannies. 

The AGM conferred honorary life mem
bership on retired Surrey teacher and 
activist Lloyd Edwards. The AGM gave 
A l lan Blakey the G.A. Fergusson award 
and conferred Hilroy fellowships on 
Prahba Dey and Brian MacDonald. 

- Elaine Decker 



schoo l sys t em o n l y 
Tlie Teacher QualiCicaiion Service (TQS) 

is a joint operation of the B.C. Teachers' 
Pcderation and the B.C. School 'lYiisiees 
Association. TQS was established to 
develop salaiy categories based on levels 
of academic and professional training. 
TQS assesses the credentials of individual 
teachers for the purpose of awarding a 
salary category which is recognized in 
contract between local associations and 
local school boards. 

The 1990 annual meeting of the 
Teacher Qualification Service passed the 
following motion: 

"That effective April 1, 1990. TQS pro
vide services only to persons who are 
teachers employed in the public school 
system of British Columbia." 

This motion means the BCTF and the 
BCSTA will no longer provide service to 
teachers outside the B.C. public school 
system. 

TQS will likely require a confirmation 
of employment by a public school board 
before awarding a salary category or issu
ing a TQS card. The director of evaluation 
of TQS will develop procedures for setting 
up this policy change. 

Direct any questions to John Murphy 
Director, TQS. 

Applying for a 
teaching certificate 
and a salary category: 
A two-step process 

wher e to app ly 
College Teacher 

of Qualification 
Teachers Service 

X 

X X 

1. Applying for initial 
B.C. teacher certifica
tion and salaiy 
category. 
2. Applying for 
extension of Interim 
Certificate. 

3. Applying for re
instatement of expired 
Interim Certificate. 
4. Have permanent 
B.C. certificate, apply
ing for reinstatement of 
lapsed college 
membership. 
5 . Have B.C. Interim 
Certificate, applying for 
permanent. 
6. Hold a B.C. Stand
ard Certificate, have 
completed degree, and 
applying for Profes
sional Certificate. 
7. Hold B.C. Profes
sional Certificate and 
Category 4. Wish to 
work on program 
leading to Category 5. 

8. Hold B.C. Profes
sional Certificate and 
Category 5. Have 
completed Masters 
Degree. Applying 
for Category 6. 

B.C. College of Teachers 
405 -1385 8th Avenue 
Vancouver, BC V6H3V9 

(604) 731-8170 

Teacher Qualification Service 
402 -1195 West Broadway 

Vancouver, BC V6H4A8 
(604) 736-5484 
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: by Audrey Kunkel 

Schools are short-changing those 
i students who come to them lacking the 
! preparation more favored students bring 
j with them, Richard Andrews says. 

Children who have culturally and edu
cationally enriched preschool experiences 
enter school advantaged, and that 
advantage continues. 

They are categorized as gifted and 
therefore "get the good curriculum and the 
good teachers," the University of Washing
ton professor told an international confer
ence on enhancing school quality 
November 17 in Vancouver. 

Their less-privileged counterparts are 
labelled remedial, get poor teachers and 
are taught with the atritude that if some
thing is said "louder and more often and 
slower, the children will get it." 

"What we have systemically done is 
create accelerated curriculum for the chil
dren who do not need it and...decelerated 
the curriculum for those children who 
desperately need (an accelerated) one." 

As a result, he said, the differences that 
exist between the groups of children when 
they enter school actually increase by the 
rime they complete their education. It 
amounts to nothing less than a system 
based on "privilege of birth," said 
Andrews. And, he emphasized, it violates 
the trust placed in schools that they will 
ensure that every child has equality of 
access to the benefits of society. 

That nuist change - not in part but 
completely -- he .said, calling on teachers 
to abandon programs they know don't 
work. To do otherwise would be "ethical 
and moral educational fraud," ho asserted. 
Andrews told the Delta-school-district-
sponsored conlerence that changing the 
approach to less-privileged school starters 
does work. He cited the case of a 
Washington-Slate school where remedial 
youngsters received an enriched program 
In reading in addition to the regular 
program. 

They had, by Grade 5, actually 
surpassed non-remedial students who 
studied the regular course, he reported. 
The end of the birthright-based system 
won't come automatically and. Andrews 
indicated, other changes rr^ust accompany 
it. For example: 
9 Principals must become strong 
intrucrional leaders in their schools. 

Evidence from around the worid indi
cates that when teachers perceive the 
principal that way, they have confidence 
in that person's leadership and that, in 
turn, leads to their having "a clear con
ceptualization of where they are going." 

"In those schools," he said, "children are 
stripped of birthright" and the differences 
between white and non-white, rich and 
poor students are eliminated. 
• Old, artificial barriers must be broken 
down. 

"We have created artificial conditions 
within schools that produce failure in chil
dren," Andrews said, noting that if there 

vveiv no Giade 1. no one would lal! Gratic I. 
"The age i^raded, assembly-lino 

approach vvhoro iho lust grade toachor 
adds soniothing and iho second grade 
(oachoi adds .soniotliing olso and tho 
third grade toachor adds sonioihing olso 
has not worked, does not work, made no 
sense when wo put it in, and cortainly 
makes no sense today," ho said. 
® Tho perception lhat professional 
educators who work in schools are funda-
nioiually dilforoni from those who work 
in universities and colleges must end. 

"Thai (view) is dead wrong... Wo are in 
the same business together," Andrews 
said. As professional educators, people 
working at all levels must be researchers, 
scholars, and practitioners, he pointed 
out. 

Defining researcher as someone who 
has "a hunger and a thirst for new knowl
edge and information," he indicated the 
current system is such that the average 
teacher and school "are so abstracted from 
the new knowledge base they can be 20 
to 30 years out of date and not even 
know it." 

That situation would not be tolerated 
in medicine, he noted, saying that in that 
profession, the researchers go to the 
practioners and ask them what they need 
to know to perform better. 

As scholars, all teachers must "engage 
in the jousting contest of intellectual dia
logue" and exchange ideas and informa
tion. By vour doing that, the amount of 
knowledge will grow, he said. And. as 
practitioners, "each of us has a skill that, 
when we display it. will benefit others" 
and, he said, "each of us must see 
ourselves" in that way. 

A udrey Kunkel is assistant editor of the 
Saskatchewan Bulletia newsletter oft/w 
Saskatchewan Teachers' Federation. 
Source: Saskatchewan Bulletin, December 6, 
1989. 

ONS 
We usually begin with the questions 

most frequently asked about an issue. But 
the quesrions not asked are equally 
important. Around economic matters, for 
example, business people ask: 
• Is there a market for this product or 
service? Can a market be created? 
• What does the product cost (labour, 
raw materials, energy, design, advertising, 
interest)? 
• How much profit can the product 
bring? 
• How can hassles (environmental, leg-
islarive, tax, and labour relaUons) be 
avoided? 

But we have other questions to ask 
about economic activiries and products 
that have more to do with their impact on 
our lives: 
1. How wi l l it benefit me and my 
dependents in terms of free rime, cost 
saving, pleasure, status, health, informa
tion, creativity? 
2. Can I afford it? How much work must 
I do to get it? What must 1 give up? Will 
it make me want to buy more? 
3. What social relations does it 

promote? Does it reinforce individualism 
or interdependence among people? Does 
it contribute to greater gender and racial 
equality? 
4. How does it affect the environment? 
What non-renewable resources are used 
to make this product/activity? Does it 
regenerate or destroy the environment -
in my neighborhood? In the world? 
5. W h i c h corporat ions profit from this 
product/activity? Are there boycotts of 
these corporations at present? What are 
the working and living conditions of the 
workers who produce the product/activity? 
6. Where does it l ead us? Does it help 
us to do things that will change our lives 
for the better now? Does it help build 
foundations for a more equitable future? 
7. Wha t are alternatives to this 
product/activity? 

When thinking of buying a TV, for 
example, how would I answer these 
questions: 
1. The TV can benefit me in terms of free 
time: it will occupy my children; it will 
give us both pleasure and information. 
2. Whether or not we can afford it 

depends on our income. TV ads will press 
us to buy more things. 
3. A TV may cut down on interacrion in 
the household, even though it will give us 
things to talk about with our friends who 
have TVs. Television is filled with 
programming that is sexist and racist; we 
need to become crirical viewers. 
4. TVs are made from many non
renewable resources (petroleum, copper, 
zinc, etc.) But in use, they are not partic
ularly destructive to the environment. 
5. Major multinationals benefit a great 
deal from television: as producers, adver
tisers, informarion-shapers. The workers 
who make televisions range from women 
in Singapore, making microchips under 
terrible conditions, to Canadian trade 
unionists, to highly paid engineers. Cur 
rently there are no boycotts of this 
product. 
6. Whether a TV helps us improve our 
personal and social lives is questionable. 
It is known to reduce critical thought and 
to slow down brain-wave activity. It can 
reduce our interest in reading. It will not 
tell us much about groups working for 
social change. 
7. we had more control over the pro
gramming of television, //"we were very 
selecrive in what we watch, //"we used 
television more interactively by discussing 
what we see with others, then television 
could become a powerful vehicle for learn
ing and organizing for change. 

Buying the TV is just the tip of the ice
berg; purely economic questions reveal lit
tle of the real social and political values 
at stake. 

Try using these questions to evaluate 
your own daily activiries. 

Source: The Moment. Vol. 2, No. 5, Winter 
1988. Jesuit Centre for Social Faith and Justice, 
947 Queen Street East., Toronto, ON M4M 1J9. 

H i mm 

The school twinning program \syoung 
people talking to young people about their 
schools, families, communities, interests, 
and concerns. The program encourages 
young people in Canada and in the devel
oping worid to develop a global perspec
tive and a sensitivity to cultures other 
than theirs. The program, began at the 
Canadian Organization for Development 
through Educadon (CODE), links Canadian 
elemenuiiy and secondary school students 
with students in Africa, Asia, the South 
Pacific, and the Caribbean. 

For the 1989-90 twinning year, the 
Canadian Teachers' Federation has linked 
young people and their teachers in 582 
classes/schools across Canada with 48 
countries of the developing world. 
Matches are based on grade level and age. 
language, special needs, and, wherever 
possible, geographic preference. 

TXvinning acdvides can be integrated 
with geography, language arts, social 
studies, etc. We strongly recommend that 
twinned teachers correspond on topics 
such as professional development and 
teaching condidons, to compare and con
trast teaching experiences in their respec
tive countries. 

The program provides a personal 
glimpse into different societies. Personal 
contact furthers the young people's need 
to understand differences and similarides 
between cultures and lifestyles. Students 
participadng in this program will learn 
more about themselves and their culture 
by describing themselves to their twins. 
The resulting friendships can further the 
feelings of goodwill and tolerance neces
sary for worid peace. 

For more information, call or write 
before mid-June; Janice Young, co
ordinator, SchoolTWinning Program, CTF, 
110 Argyle Avenue, Ottawa, ON K2P 1B4 
(604) 232-1505. 

Ode to the 
Year 2000 
Capitulate, Capitulate. The dme has come 
to Integrate. 
Physics 12 will now be 
taught in Japanese. 
Comparative Religion will be part of 
Drama 10, 
And, if nothing else, will bring us to our 
knees. 
Certificate, Certificate. But how will we 
evaluate? 
That bell-shaped curve is ringing 
in our ears. 
Sample-based assessment, with criteria 
galore, 
Will soon be causing ulcers in our...peers. 
Curriculate, Curriculate. So scary we all 
palpitate. 
Hang on to that strand, or you may 
drown. 
You get to class all ready just to find no 
students there. 
They're doing work experience in town! 
Graduate, Graduate. We know they still 
can't punctuate. 
Prerequisite IS now a taboo word. 
They'll be throwing down the gauntiet, 
and they'll challenge PE 10. 
Are we all mad, or is this too absurd? 
Inundate and suffocate. Our blood 
pressure will elevate 
If we don't take this lion by the tail. 
"Oh Sullivan;' I worship thee. 
But why did you do this to me? 
It seems a quest to find the Holy Grail! 
Ann Zanbilowicz 
Vancouver 
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THE SQUAMISH CULTURAL-IMMERSION PROGRAM 

by Pat Gallcdier 

he B.C.Rail dayliner from North 
Vancouver slows to a stop 10 miles north 
of Squamish. Having enjoyed the scenic 
hour-long ride along Burrard Inlet and 
Howe Sound. 25 Grade 4 students pour 
from the train. The only sign of civiliza
tion is a dirt road crossing the ribbon of 
railway 

These children have arrived on the 
door-step of a culture far removed from 
suburbia. For the next day and a half, 
they will live with their "elders" as did the 
B.C. Coast Salish natives of the 19th 
century. 

The Squamish Cultural-Immersion Pro
gram supplements the curriculum. 
Initiated in 1985 by the local Squamish 
people and the North Vancouver School 
District, it fosters greater understanding 
of the Coast Salish natives, who lived in 
harmony with their environment, 
respected and cared for all life forms, val
ued sharing as central to group survival, 
and lived in harmony with the seasons 
which determine the pace and quality of 
life. The program is namtd Skw'une-was, 
the Squamish word for partnership. 

(The children's journey was preceded 
by a day-long orientation for teachers and 
the five volunteer parents who accompa
nied the group as elders. Laur i e Clark, 
the district's full-time Longhouse teacher 
at the Paradise Valley Outdoor School, 
guided the assembled adults through por
tions of the program, familiarizing them 
with everything from nearby landmarks 
to practice in transferring the red-hot 
cooking rocks from the fire to the cooking 
box. Each volunteer parent was assigned 
to one of the five family groups to guide 
and supervise the acdvities of the children 
during the overnight stay) 

After a brief introduction at the side of 
the tracks, the children and elders set out 
on a 45-minute hike through the forest to 
the Longhouse. From dme to tiir.e, Clark 
stops to discuss the landscape and its rel
evance to the native way of life or to tell 
a particular local legend Of significance to 

the Squamish people. Nearing the Long-
house along the bank of the Cheakamus 
River, the group becomes quiet. 

Before entering the structure in which 
we will spend much of our stay, all 
assemble on the river bank. Keek-Yick 
(Ann Billy's native title, passed down to 
her from previous generations) comes out 
of the Longhouse, ceremonial dnim in one 
hand and a basket of small cedar 
branches in the other, accompanied by the 
other native elders who will share and 
guide the activities to come. For close to 
30 minutes, Keek-Yick tells of the 
significance of this place to the natives 
who lived here a century ago. Then she 
leads the cleansing ritual. Bnishing his/ 
her body, from head to toe, back and 
front, with a cedar branch chosen from 
the basket, each person sheds distractions 
to focus on this long-ago time and place. 
(Tradition gives way to pre.sent day cau
tion. Natives would have bathed 
themselves in the icy waters of the 
Cheakamus while using the cedar 
branches.) Keek-Yick teaches the group a 
special song she composed herself with 
reverence for this place of coming 
together. 

Then the children and visiting elders 
slowly enter the Longhouse to find their 
faiuily places. Each space is sufficient for 
a group of eight, centred around a fire-pit, 
with a raised sleeping platform against 
the wall. Each family has a separate sup
ply of the equipment and utensils needed 
for cooking and eadng and the different 
acdvities of the faiuily group to which it 
belongs. 

The children, with their parent elders, 
spend the mid-day preparing, eating, and 
cleaning up a tradidonal meal. In the 
afternoon, family groups disperse to be 
taught by native elders the ways of their 
specific disciplines - weaving, carving, 
cedar bark work, food gathering, hunting/ 
fishing. Keek-Yick later leads the groups 
to a cedar grove, where they learn more 
of the importance of the cedar tree to the 
life and survival of nadves long age 

Not all is work at the Longhouse. 
Before regrouping to prepare for the eve
ning meal, the children learn and play tra
ditional games, pastimes which, in fun. 
once reinforced the skills adults would use 
in self-preservadon. 

The evening passes quickly. After the 
children set up their sleeping places, two 
native storytellers visit the longhouse. 
They recall the way life was for them, 
growing up early this century in the 
Pacific Northwest. Some students are vis
ibly awed by the real-worid tales of a time 
when life was more basic and difficult. 
The stories are interspersed with song, 
accompanied by a storyteller's hand-
decorated drum. 

Setded in sleeping bags, most childrch 
soon drift off to sleep, exhausted by a 
day of many new experiences and sere
naded by the parents and teachers round 
one sdll burning fire pit. 

Sunrise welcomes the awakening 
group, and fires are quickly stoked to 
build up heat. By now, most students are 
used to the routine and need little guid
ance as they prepare and then clean up 
following the morning meal. Native elders 
return, and each family group spends the 
morning working at designated tasks. 

The Longhouse program ends after 
lunch with a closing ceremony at which 
Keek-Yick reUirns to the river the gathered 
cedar branches and the salmon bones 
from the previous night's meal as the vis
iting students and elders sing her song in 
a ceremonial departure from their quest 
into the past. 

A5 the bus winds down the Squamish 
highway on the afternoon of the second 
day the students are quiet, pensive. 

When School District 44's Outdoor 
School Program started, it was highly 
innovative, giving an experience of the 
environment that couldn't be recreated in 
a classroom setting. k 

The Squamish Cultural-Immersiorijro-
gram takes a step beyond. It adds another 
layer to students' awareness, parallel to 
the developmentally appropriate curricu
lum being covered in Grade 4. It gives a 
cultural perspective of the people whose 
survival once depended on first-hand 
interaction with and respect for nature. In 
the words of Clark, it's "curriculum come 
to life for the children." 

Pat Gallaher is an early childhood edu
cator, public speaker, and freelance writer 



Pension Fund 
Performance - 1989 

As of December 31, 1989, the teachers' 
pension fund contained $2.5 billion. 

The Ministry of Finance reports that 
earnings for 1989 (calendar year) were 
12.25% (market value). This falls slightly 
short of the benchmark perfomiance mea
sure of 12.63%. 

On December 31, 1989, 31% of the 
fund was invested in short-term (less than 
one year) paper, mainly treasury bills, and 
the remainder in mid-term government 
bonds with an average duration of seven 
years. 

The Inflation Adjustment Account 
holds some $243 million, and it earned 
10.9% over 1989. Most of this account is 
in shorter term bonds. 

Pension maximization 
- the facts 
by Gary Keiller 

Chances are you will someday be 
shown a concept that describes the use of 
life-insurance coverage to improve retire
ment pensions. It's called pension 
maximization. 

Here is the pitch: Mr. Smith is 65, and 
Mrs. Smith is 63. Mr. Smith's employer 
has provided information outlining all of 
his pension options. An insurance agent 
has called because he has a concept to 
share with them, one which will allow 
them to7w<zr/mzẑ  the pension. 

In the interview, the agent focusses on 
two pension options. 

Option 1 is a single-life o'i^^xQXi, It pro
vides a monthly income of $3075, which 
is paid as long as Mr. Smith is alive. Upon 
his death, the pension ceases. No benefit 
is left to Mrs. Smith or the estate. 

Option 2 is \hz joint-life option, provid
ing $2600 monthly If Mr. Smith 

„predeceaseshis„wife, the full income is 
paid to her for life. No benefits are paid 
after her death. If Mr. Smith is the survi
vor, he also receives the $2600 for life, 
with nothing paid after his death. The 
agent then explains this joint (sharing) 
option: (a) The joint option disinherits the 
children, (b) The joint option cannot 
benefit a new spouse. If Mr. Smith should 
be widowed and then remarried, his new 
wife cannot be covered by his pension, 
(c) If Mr. Smith is the survivor, he is stuck 
with $2600 of pension; whereas the 
single-life option, wotild provide $3075 
for life, (d) Indexing on his pension would 
be based on the $2600 instead of the 
$3075. 

The proposed solution is life insurance, 
with the income difference between the 
single-life and joint-life pensions used to 
pay the premiums. This difference is $475 
(single-life option of $3075 minus joint-
life option of $2600). 

„ In determining the amount of insurance 
required, the agent matches the amount 
of after-tax income that would be paid to 
Mrs. Smith from the joint pension option. 
The agent points out that the survivor's 
income of $2600 is fully taxable. At a 
35% tax rate, she would have $1690 left. 
The agent recommends that Mr. Smith 
buy $175,000 of life insurance. This sum 

would provide the same $1690 (approxi
mately) to his wife upon his death. 

Mr. Smith buys the insurance and 
elects the single-life pension providing 
$3075 monthly for his lifetime. The life-
insurance premium is $340. Therefore, 
the Smiths have $2735 left ($3075 pen
sion minus $340 insurance cost). The 
insurance ha apparently given the Smiths 
a better deal in that the joint pension 
would have provided only $2600. 

Now, let's look at the omissions from 
the presentation. 
Omiss ion 1 - Ava i lab le premium 

dol lars 
The agent has ignored income tax in 

his solution. If Mr. Smith elects the single-
life option of $3075 and pays tax at 35%, 
he will have $1999 left. If he elects the 
joint option at $2600 monthly, he will 
have $1690. 

The difference in after-tax incomes is 
$309. This is substantially less than the 
$475 illustrated by the agent as available 
premium dollars. Mr. Smith would never 
notice this discrepancy and would 
continue to pay the $340 insurance pre
mium from a $309 true difference in pen
sion incomes. 
Omiss ion 2 — The tax on the insurance 

income 
If Mr. Smith predeceases his wife, she will 
receive $175,000 of tax free funds. Con
verting the funds to an annuity would 
provide her with $1690 monthly income. 
This matches the after-tax income she 
would receive from the pension plan. The 
$1690 from the anrmity is not tax free, 
however (the presentation may insinuate 
otherwise). What is free from tax is that 
portion of the annuity constituting return 
of capital. The element provided by inter
est earned in the annuity is taxable. 

If we assume Mrs. Smith is widowed 
immediately, the taxable portion of the 
annuity Would be approximately $1000. 
At 3 5 % tax, the net income will be $1340, 
not $169i0. 
Omiss i on 3 - Index ing 

The pension-maximization proposal 
ignores inflation, presumably because the 
insurance solution provides a non-indexed 
survivorship income. Mr. Smith's pension 
plan is indexed. At 5% increases, the 
employer pension would increase Mrs. 
Smith's surviving spouse income to 
$3840 in 10 years. The pension maximi
zation solution would still be paying 
$1690, before tax. 

You are well advised to examine closely 
all concepts in terms of the problems 
uncovered and solutions proposed. Keep 
in mind that the use of fancy terms can 
disguise the solutions proposed or the 
products being sold. 

If you are considering pension maximi
zation, get advice. Consult your pensions 
and benefits people at work. As well, seek 
out a third party: an accountant, a law
yer,,or a financial consultant. Your pen
sion plan is one of your most important 
assets, and the joint option is probably 
the best insurance you can buy. 

Gary Keiller is president ofNakamun 
Financial Services Ltd, Edmonton, AB. 

Source: Reprinted from July-August issue 
oi Foresight Magazine, 100, 9907 - 103 Street, 
Fort Saskatchewan, AB T8L 2C8. 

N a m e Died Las t taught in 
Abercrombie, Phyllis September 22, 1989 Vancouver 
Abbot, Melvin December 17, 1989 Revelstoke 
Bawden, Gweneth (Cross) December 27, 1989 Central Okanagan 
Bobroske, Muriel (Swcezcy) July 6, 1989 Cariboo-Chilcotin 
Brown, Florence December 12, 1989 Vancouver 
Bryant, James September 13, 1989 Smithers 
Buvyer, George February 3, 1990 Victoria 
Carlson, Oscar October 2, 1989 Shuswap 
Coull, Norman Septembers, 1989 Richmond 
Davies, Ella (Klass) October 6, 1989 Annstrong 
Duncan, Isabelle Octobers, 1989 

Annstrong 

Eger, Frances December 31, 1988 Surrey 
Fagan, James October 1, 1989 Vancouver 
Flanagan, Anthony September 9, 1989 TVail 
Floyd, Esther November 7, 1989 Vancouver 
Ford, Tina G. July 25, 1989 Vancouver 
Frank, John Augusts , 1989 Hope 
Fredrick, Maiy (Bright) October 6, 1989 Burnaby 
Green, Doris (Hodge) September 7, 1989 Nelson 
Greening, Roy September 23, 1989 Terrace 
Harrower, John September 14, 1989 Prince George 
Hillary Clifford October 8, 1989 
Hodges, David October 12, 1989 North Vancouver 
James, Richard January 26, 1990 Victoria 
Keith, Leslie December 2, 1989 
Knox, James September 17, 1989 Vancouver 
Laird, Isabel (Stoddart) October 2, 1989 Victoria 
Laverty, Charles December 6, 1989 Abbotsford 
Lowe, Thomas August 20, 1989 Vancouver 
MacDonald, Mary August 23, 1989 Vancouver 
MacKenzie, William November 18, 1989 Vancouver 
MacKenzie, Christina Octobers, 1989 Vancouver 
MacPherson, Annie October 31, 1989 Vancouver 
Matheson, Allan December 28, 1989 Coquitlam 
McAndrew, Rhoda (Allison) November 13, 1989 Victoria 
McCooey Vivien (Spence) December 31, 1989 Courtenay 
McKinney Katherine (MacKillop) December 12, 1989 North Vancouver 
McMIOan, Muriel November 14, 1989 Richmond 
McPhee, Malcolm October 24, 1989 Cranbrook 
McPherson, Leone November 7, 1989 Vancouver 
McRae, Marie (Nadon) November 22, 1989 Coquitlam 
Miles, Hylda (Home) September 10,1989 Victoria 
Murphy Gwendolyn (Patterson) January 29,1990 Richmond 
Nicklin, Emily (1 awrence) October 26, 1989 West Vancouver 
Parfitt, Arthur December 10, 1989 Victoria 
Parkes, Jean (Duncan) December 13, 1989 Vancouver 
Pavey, Edwin December 17, 1989 Vancouver 
Peardon, Harry July 26,1989 Surrey 
Quigley, John December 26, 1989 Maple Ridge 
Rieman, Edith (Huber) October 17, 1989 North Vancouver 
Robarts, Anne (MacLeod) September 11, 1989 
Rodgers, John November 14, 1989 Burnaby 
SamoylofF, Peter November 1, 1989 Castlegar 
Shopland, Jean (Mouat) November 11, 1989 Gulf Islands 
Sinclair, Janet October 23, 1989 
Stephen, Emma (Haggerty) October 28, 1989 Campbell River 
lait, Charles October 30, 1989 Vancouver 
Taylor, Katherine December 29, 1989 Central Okanagan 
Taylor, Paul August 25. 1989 Vancouver 
Uchida, Chitose November 27, 1989 Cariboo-Chilcotin 
Waites, EUen (Mellish) December 22, 1989 Vancouver 
Waites, Kenneth July 1. 1989 Vancouver 
White, Clarence October 12, 1989 Surrey 
Wilcox, Laura October 22, 1989 Vancouver 
Williams, George Septembers, 1989 Vancouver 
Wilson, Muriel November 7, 1989 
Wrigiit, William August 26, 1989 Victoria 

This notice of a guilty finding on a 
charge of breach of the Code of Ethics is 
giveri^ after consideration of the case by 
the judicial Committee and the Federation 
Appeals Board. 

A charge of breach of the BCTF Code 
of Ethics, Clause 5 has been heard by the 
Judicial Committee of the BCTE Clause 5 
provides that a member "directs any criri-
cism of the teaching performance and 
related duries of a colleague to that col
league" and that the criticism is directed 
to appropriate officials only "after inform
ing the colleague of the intent to do so." 

Ms. Joni MacArthur, of Nisga'a, was 
alleged to have informed an administrative 
officer of her criticism of a colleague with
out having first discussed the criticism 
with the colleague, and, further, she did 
not inform the colleague that she intended 

to discuss the criticism with the adminis
trative officer. 

The Judicial Committee found Ms. Mac-
Arthur guilty of the charge. The penalty 
assessed by the Judicial Committee was a 
suspension from membership in the BCTF 
for a period of 60 calendar days. 

The Federation Appeals Board dis
missed an appeal by the member, specify
ing that in this instance suspension of 
membership means suspension of voting 
rights and active participation in meetings 
of the BCTF and the member's local asso
ciation, and it directed that the period of 
suspension commence March 1, 1990. 

by Mike Grenby 
1 think it's the "B" word that puts peo

ple off gaining more control over their 
finances. 

If I say the word budget, your eyes 
might glaze over as you think of keeping 
track of every penny in a 12-column led
ger. And then you'd wonder what to do 
with all those figures anyway. 

Drawing up a budget need be no more 
complex than preparing a lesson plan 
based on a course oudine. That gives you 
a base from which to work - and the 
freedom to nmke modifications, even to 
throw away the budget/plan, according to 
the real worid that confronts you. 

Imparting knowledge to your students 
helps them gain more control over their 
lives. Gaining more knowledge about your 
finances will have the same result in your 
life. 

Let me suggest a simple approach. 
Remember, what really counts is how 
much satisfaction you can get fiom your 
money. Budgeting — taking control of 
your finances - can help you increase 
that satisfaction. 

1. How much can you spend? Choose 
a 12-month year - January 1 to Decem
ber 31 or September 1 to August 31 . Start 
with your monthly take-home pay. Work
ing on a 10-month year, multiply the 
monthly cheque you receive by 10; then 
divide by 12. 

You really cannot spend more than that 
amount each month, unless you make a 
conscious decision to subsidize one 
month's expense by taking the money 
from another month's income. 

The only other ways to spend more 
than you earn are to use up savings or 
borrow money. Both these approaches are 
fine - as long as you (both of you) are 
aware of what you are doing. 

2. The "big bills" account. List all the 
major expenses you encounter each year 
- annual events (like holidays, Christmas 
spending, and car and other insurance) 
and special items (like tires for the car, a 
major family trip, a new appliance). 

Important: Include a "have a good time" 
amount, and perhaps even have a sepa
rate account. This pot of money will 
reward you for doing a good job and will 
encourage you to keep going. 

Then divide the amount by the number 
of months until you will need the funds. 
If your $900 car-insurance premium is 
due in three months, you will need to put 
$300 aside every month for the next three 
months. Then you can lower the figure to 
$75 a month because you will have 12 
months until the bill is due again. 

Every few months, you will need to 
adjust the "big bills" monthly instalment 
until everything is on the 12-month cycle. 

Here is the key to making this system 
work: have the bank or other financial 
institution automatically transfer the total 
every month to a special account for these 
big bills. (Try to bargain away any unrea
sonable service charges; otherwise, 
deposit post-dated cheques at a compet
ing institution.) 

Write on the cover of the passbook the 
bills the account covers. When the bills 

coinc, there slioiikl always be cnotigh 
money in llie account to pay them. 

3. Priorities and the balanced budget. 
List both your everyday expenses (most 
financial institutions can provide you with 
btidget books) and the major expenses in 
order ol' priority. Renieniber to include 
saving and debt reduction. If you live with 
someone, make these priority lists sepa
rately - then compare and compromise. 

Trim and adjtist, tmtil the bottom line 
- your total monthly outgo - equals your 
take-home pay 

4. Envelopes keep you honest. Write 
your expense headings and the budgeted 
amounts on separate envelopes. Get a 
receipt every time you spend money. Note, 
on pieces of paper, payphone, bus, and 
parking meter/machine spending. 

Eveiy day, put the receipts in the appro- j 
priate envelopes, which you should keep 
in a particular spot on counter or table 
(you can put them away when company 
comes). Deduct that day's spending from 
the previous total so that you always have 
a running total and can see how much 
you have left for the rest of the month. \ 

5. Meet monthly to review and adjust. 
Make a date to talk to your partner (or 
yourself if you are single) on the first of 
every month. Reschedule the meeting if 
you have to cancel. 

Review the past month's spending, and 
make any necessary adjustments. Write 
down any problems plus the proposed 
solutions, so you can refer back to your 
notes at next month's review. 

If you want, or need, to cut back on 
debts, destroy or at least lock away your 
credit cards. Also put a "sinking cap" on 
your line of credit: write to the financial 
institution to ask that each time you make 
a payment on the line of credit, your max
imum be decreased to your new, lower 
balance. 

Carry some travellers cheques in case 
you run out of cash or somebody won't 
accept your personal cheque. 

Do you think this approach might 
work? If you reply, "Mike, 1 know it makes 
sense and it's something 1/we should do. 
But to be honest, 1 also know it's some
thing that just won't happen," consider 
this approach: 

Go through only steps one to three. Or 
simply estimate how much you need to 
live on. Deposit this amount into your 
operating account (and perhaps a "big 
bills" account) every payday Decide what 
you will live on during the summer (sav
ings, a spouse's earnings, etc.). 

Then put the rest of the money into a 
separate account for saving or investing. 
Or use the money to pay down debts 
more quickly 

Or do a combination: for example, put 
one-third into a special reserve account 
for emergencies, use one-third to pay 
down debts, and save the remaining one-
third for holidays, a new home, furniture, 
early retirement, investments, and so on. 

If you have Uvo incomes in the family 
live on one or perhaps one and, for exam
ple, half the other. Then split up the 
remaining money as outlined above. 

This "save first, and live on what's left" 
approach can work. You might need to 
put away credit cards and shut down a 
line of credit to keep on track. 

Finally, consider easing into this bud
geting business. Some people cari plunge 
right in and be delighted with the results. 
But others are more likely to succeed if 
they move a step at a time - perhaps 
setting up c'atomatic transfers to "big bills" 
and "have a good time" accounts ar.d liv
ing on what's left without keeping receipts 
for everything. 

No single approach is right for every
body. Do what works for you. 

Copyright, 1990, M & M Creations Limited 

Mike Grenby writes a nationally-
syndicated money column and is an inde
pendent personalfinancial adviser based 
in Vancouver ^^^^ 

I Burnett, Frances Hodgson. Tlie Secret 
Garden. Lippincott, Philadelphia. 1911. 

by Susan Tickson 
Recently, 1 read The Secret Garden to 

my own children. Succeeding generations 
have read it since it was first published In 
1911, and it is in every children's library 
collection. I read it as a child - and loved 
it. 1 suppose in choosing to read this 
book, 1 wanted to pass to my children 
some of the experiences that shaped my 
values and my worid view. 

The rereading proved an eye-opener. 
The Secret Garden, a beautiful tale of a 
young girls' journey from sickness, both 
physical and spiritual, to health and well-
being is also a tale of racism. 

The story is of Mary Lennox, born and 
raised to the age of nine in India. When 
her high-society British parents die of 
cholera, the orphaned Mary goes to stay 
with a distant uncle on the British moors. 
She makes friends: Martha, the maid; 
Martha's brother, Dickson; and her cousin 
Colin. Both Mar>' and Colin find health 
and happiness in a secret garden on the 
English estate. 

A repeated theme of the story is the 
difference between India and England. 
The negative characteristics of India's 
imperiousness, contrariness, and ill health 
leading to death, are captured in this 
description. 

Mistress Mary got up from the log at once. 
She knew she felt contrary again, and 
obstinate, and she did not care at all. She 
was imperious and Indian, and also hot 
and sorrowful. 

"1 didn't know about them [gardens] in 
India;* said Mary. "1 was always ill and tired 
and it was too hot. I sometimes made litde 
beds in the sand and stuck flowers in them. 
But here it is different:' 
People in India are portrayed as either 

servile, obsequious underlings or imperi
ous, uncaring Rajahs. England is repeat
edly contrasted as a different place, where 
gardens bloom, where sickness is cured, 
and where instead of slothfulness there is 
creative industry. 

"It is different in India," said Mistress 
Mary disdainfully... 

"Eh? 1 can see it's different!' she [Martha] 
answered almost sympathetically. "I dare 
say it's because there's such a lot o' blacks 
there instead o' respectable white people. 
When 1 heard you was comin' from India I 
thought you was black too!' Mary sat up in 
bed furious. 

"What!" she said. "What! You thought I 
was a native. You - you daughter of a 
pig!" ...Mary did not even try to control her 
rage and humiliation. 

"You thought 1 was a native! You dared! 
You don't know anything about natives! 
They are not people - they're servants who 
must salaam to you. You know nothing 
about India. You know nothing about 
anything!" 
Throughout the book, India symbolizes 

sickness of the mind and the body, and 
England, wellness and health. 

There is no doubt that the fresh, strong, 
pure air from the moor had a great deal to 
do with it. Just as it had given her an appe
tite, and fighting with the wind had stirred 
her blood, so the same things had stirred 
her mind. In India she had always been 
too hot and languid and weak to care much 
about anything, but in this place she was 
beginning to care and to want to do new 
things. 

Much of the literature that shapes our 
lives as children reflects the cultural val
ues of eariier times. Such is the case with 

this children's classic; yet, those eariier 
values, unexamined, can produce the rac
ism and sexism that we must face today. 
The Secret Garden reflects the social con
text and values of its time - intolerant 
values that view all but the British culture 
as inferior. 

Teachers and teacher-librarians need to 
reread many of these classics that have 
found an all too comfortable place in our 
libraries. No book deserves a place in a 
school collection simply by virtue of dis
tinguished age or a reputation gained in 
another era. 

I debated pulling this book from the 
shelves, however, I am a proponent of 
freedom to read. As a teacher-librarian, I 
dislike censoring student reading materi
als. How should teachers and teacher 
librarians address the problem presented 
by stories such as 77?̂  Secret Gardenl 

Censorship seems too simplistic a 
method of resolving the problem. It would 
only bury the Issue. Children deserve bet
ter. They deserve the opportunit>' to read, 
to apply critical-thinking skills, and to 
learn to detect bias and point of view in 
what they read. Censorship, by denying 
the existence of racism, disallows children 
the opportunity to confront and explore 
issues related to prejudice. 

If The Secret Garden stays on the 
library shelf, many more children would 
encounter the pejorative symbolism 
embedded in the text. Uncritical, unguid^d 
reading of this story can leave the reader 
with a sediment of bias against India and 
Indians. Just as important is the hann to 
the self-esteem of the Indian child who — 
unwittingly encounters the hurtful preju
dice in the book. 

Recently, 1 received a copy of the list of 
recommended tides to support the 
language arts curriculum from the minis
try. It disturbed me to see The Secret 
Garden on the list. On reflection, I believe 
it is preferable to introduce the book to 
children in a setting where the racism can 
be confronted, where children can be 
guided in their responses to the story and 
the Images It contains. 

As we address racism in our schools, 
we must go beyond ensuring that the 
resource materials we select for our stu
dents are bias-free. We must teach chil
dren to recognize bias and to confront it. 
We do this not by limiting the materials 
our children read but by equipping them 
with the skills to enable them to under
stand the basis of prejudice, identify its 
cause, and recognize and positively con
front examples of racism. 

Placing The Secret Garden on the rec
ommended list may be better than plac
ing it on the library shelf. Teachers need 
to be alerted to the issues it raises and 
prepare (supported with proven resource 
materials and curricula) to deal with those 
issues. 

Susan Tickson is teacher-librarian at 
Stoney Creek and Brantford Elementary 
schools, in Bumaby. 



Mqy 1-5 
Control Thcor>' and Lead Management Intensive 
Week Training. Glajser worksliop, Richmond Inn, 
Richmond. Contact Oa.sis Consulting 536-4200. 
May 3-5 
B.C. Business Education Association spring confer
ence, "1990 and Beyond;' Sheraton Landmark Hotel, 
Vancouver. Contact Royce Shook, c/o Queen Eliza
beth Senior Secondary School, 9457 156th Street, 
Surrey, BC V5V 5W4, H: 467-5051. S: 588-1258. 
May 3-5 
Early Childhood Educators of B.C. 20th annual con
ference, for preschool and Kindergarten teachers, 
"Expanding Horizons," Westin Bayshore Hotel, Van
couver, Contact ]. Wade, 879-8185. 

May 3-6 
B.C. Library Association Conference, "Working in 
INteresting Times;' Victoria Conference Centre. Con
tact BCLA conference office, 110-6546 Bonsor Ave
nue, Burnaby, BC V5H 1H3, 430-9633, fax 
430-8595. 

May 4 
B.C. English Teachers' Association spring conference 
and AGM, "Theory into Practice: How teachers can 
use theory;' SFU. Contact David Fisher, 5721 I48th 
street. Surrey BC V3S 3B7, H: 590-4113, W: 
291-3005. 

May 5-6 
Environmental Educators' Provincial Specialist Asso
ciation Interior conference. Project WILD, McQueen 
Lake Environmental Centre, Kamloops. Contact Ernie 
Cordonier. 2510 Skeena Drive, Kamloops. BC V2E 
1V5, H: 828-9495, S: 376-6224. 

May 5-6 
B.C. Teachers for Peace Education retreat, Gabriola 
Island. Contact Beverly Davis, 515 Obed Avenue, 
Victoria, BC V9A 1K6. 

May 9-11 
Conflict Resolution in Schools, a conference on alter
native approaches to resolving conflict in classrooms, 
schools, and school systems. Harbour Towers Hotel, 
Victoria. $185. Contact UVic Institute for Dispute 
Resolution, Begbie Building, Box 2400, Victoria. BC 
V8W3H7. 

May 10-12 ST JOHN'S, NF 
20th CASLT (Canadian Association of Second-
Language Teachers) National Conference on Second-
Language Education. Contact Ariene Luke, Romari 
Catholic School Board for StTjohri'ŝ ^̂  
Avenue, St. John's, NF AlC 3Z4. 

May 11-13 
Third Youth for Global Awareness Conference. 
"Together for a Better World;* youth ages 15-19, UBC. 
$125. Contact Peace Education Centre, c/o 9 West 
63rd Avenue, Vancouver, BC V5X 2H7. 321-1351. 
May 11-12 
Educating Students with Head Injury, second annual 
conference, Douglas College, New Westminster. Con
tact Robyn Littleford, 734-1313 (local 259), or 
734-3756. 

May 16-18 WINNIPEG 
Canadian Symposium IV on Gifted Education: Deal
ing with Diversity, Holiday Inn South. Winnipeg, 
Manitoba. Contact Eloise Wood, Rockwood Resource 
Centre, 350 Rockwood Street. Winnipeg, MB R3M 
3P8, (204) 452-9007. 

May 17-19 
Serendipity '90, "Cultural Roots/Routes;* IBBY 
regional conference hosted by Vancouver Children's 
Literature Roundtable and the Department of Ixin-
guage Education, UBC. Contact Ron Jobe or Wendy 
Sutton, Department of Language Education, Faculty 
of Education, UBC, Vancouver, BC V6T 1Z5, 
228-5233. 228-5229. 

May 19-21 WINNIPEG 
PRIDE (Parent Resources Institute for Drug Educa
tion), sixth annual national conference on youth and 
drugs, "The •90s: Building a Drug-Free Canada," Win
nipeg Convention Centre. 1-800-667-3747. 
May 25-27 
14th Annual B.C. Conference on the Teaching of 
Physical Education. University of Victoria. $85; $75 
For PEPSA members. • 

Mccy 25 to June 3 
FITWEEK 1990: 
"DO IT DAILY...FOR LIFE!" 

June 11-15 
Control Theoiy and Lead Management Intensive 
Week Training. Glasser workshop. Inn of the North, 
I'rince George. Contact Sandra Nadalin 562-2241. 
June 14-17 OT7AWA 
Canadian Libraty Association conference. Contact 
jane Cooney CLA, 602-200 Elgin Street, Ottawa, ON 
V2P 1L5, (615) 252-9625, FAX (615) 565-98^5, 
Envoy 100 CLAHQ. 

/ULV 

July 1-4 CALGARY 
Canadian Home Economics Association convention 
and annual general meeting, Calgary. 

AUGUST 

August 
Chautauqua '90, August 7-10 and 13-17, Okanagan 
College, Kelowna. Contact Russell Krasniuk, 
Okanagan College, 1000 KLO Road, Kelowna, BC 
VIY 4X8. 762-5445. fax 860-1888. 
August 13-17 
Flight into Literature II, "Creating Classrooms for 
Tomorrow," K-12, The Abbey Arts Centre, 
Abbotsford. Features Susan Close and others. Con
tact Giesla Hamilton, c/o Chief Dan George Elemen
tary School, 32877 Old Riverside Road, Abbotsford, 
BC V2S 4N3, H: 853-3071, S: 852-9616. 

August 26-30 
Control Theoiy and Lead Management Intensive 
Week TYaining. Glasser workshop. Gabriola Island. 
Contact Haven-by-the-Sea 247-9211. 

SEPTEMBER 

September 9-13 
Control Theory and Lead Management Intensive 
Week TVaining. Glasser workshop. Victoria. Ramada 
Inn. Contact Oasis Consulting 536 4200. 
September 22 
"Fall Fiesta," B.C. OrfF Chapter. Seaforth Elementary' 
School, Burnaby. Contact Deborah Kerr, c/o Seafonh 
Elementary School, 7881 Government Street, Burn
aby BC V5A 2C9, H: 421-2240, S: 420-1214. 
September 27-28 
B.C. Rural Teachers' Association annual conference. 
Fort St. John. Contact Brian Fox, Box 6865, Fort St. 
John, BC VIJ 4Y3, H: 785-9479. 

September 27-29 SASKATOON 
1990 Western Canadian Early Childhood Conference, 
"Building Bridges to the 21st Century," Saskatoon. 
Contact Lorraine Street, 1990 conference, Box 1563. 
Saskatoon. SK S7K 3R3. 

September 29 
LOMCIRA (Lower Mainland Council of the Interna
tional Reading Association) fall conference, Hyatt 
Regency, Vancouver. Contact Shirley Choo, c/o 
Montroyal Elementary School, 5310 Sonora Drive. 
North Vancouver, BC V7R 3V8, H: 420-7967. S: 
988-6377, or Merydth Kezar. 266-5381. 

OCTOBER 

October 11-13 PORTLAND 
29th Northwest Mathematics Conference. Portland. 
Oregon. Contact Ian deGroot. c/o Sutherland Second
ary School. 1860 Sutherland Avenue. North Vancou
ver, BC V7L 4C2, H: 980-6877. S: 985-5301. 

October 19 is a province-
wide professional day. 
October 19 
Learning Assistance Teachers' Association regional 
conferences: 
Vancouver Island North, Challenge of the '90s." Port 
Alberni. Contact Donna Ofstie, 723-3565. 
Central, "Challenge of the '90s;' Kelowna. Contact 
Marion McCraig, 762-0753. 

October 19 
Math conference (for elementary and secondary 
school teachers). North Vancouver. Contact Ken 
Mayson, c/o Leo Marshall Curriculum Centre. 
987-6667. 

October 19 
Third Annual Quality Daily Physical Education Con
ference, Douglas College, New Westminster Contact 
Chris Johnson at the college. 

October 19 
Lower Mainland School Counsellors' conl'erence. 
October 19 
B.C. Social Studies Teachers' Association conlererRO, 
Coquitlam. Contact Bruce Kiloh, c/o Terry Fox Sonioi 
Secondary School. 5550 Wellington Street. Port 
Coquitlani, BC V5B 5Y5. 

October 19-20 
B.C. Primaiy Teachers' Association conference, 
"Celebrations;' Vancouver 'IVade and Convention Cen 
tre. Contact conference registrar Lcona Ewert, 
856-5523. 

October 1920 
B.C. Primary' Teachers' Association conference, Van
couver Trade and Convention Centre. 
October 19-20 
B.C. Business Education Association (all regional 
conferences. 

October 19-20 
B.C. As.sociation of Teachers of Modern Languages 
conference. 

October 19-20 
B.C. Technology Education Association conference. 
Prince George. Contact jim Rose, RR 8, Site 25. 
Comp 15. Prince George. BC V2N 4M6, 965-9258. 
October 19-20 
Provincial Intermediate Teachers' Association confer
ence. Prince George. Contact Carol Heibert, 6058 
Trent Drive, Prince George, BC V2N 2G5. 
October 25-27 
Peace River South Teachers' A.ssociation Conference, 
"Aiming for Excellence: Kids First," South Peace Sec
ondary School, Dawson Creek. Contact Craig Young, 
782-5585. 

NOVEMBER 

CORRECT DATE November 2-3 
Computer-Using Educators of B.C. conference, Hori
zons "90, Hyatt Regency Hotel Vancouver Contact 
Sharon Koshman, c/o Jarvis Elementary School, 
7670 118th Street. Delta. BC V4C eG8. H: 266-9916. 
S: 594-5484. 

November 4-5 
Computer-Using Educators of B.C. conference. Hori
zons '90, Hyatt Regency Hotel. Vancouver Contact 
Sharon Koshman. c/o Jarvis Elementary School. 
7670 118th Street. Delta, BC V4C 6G8. H; 266-9916. 
S: 594-5484. 

November 8-10 
Congres de I'ACPI '90. Hotel Vancouver and Hotel 
Meridien. Contact Lionel Daneault. Winslow Centre, 
UOOB Winslow Avenue. Coquitlam. BC V3J 2G5. 
November 8-10 
Annual conference of Association for Educators of 
Gifted. Talented, and Creative Children in B.C.."The 
Key to Quality Education: Meeting the Special Needs 
of the Gifted Learner." Delta River Inn, Richmond. 
Features Dr John F Feldhusen. Contact David Halme. 
3391 Hilton Road, Duncan, BC 19L 4B1, H: 
748-1955, S: 749-6634. 

APRIL 1991 

April 28-Mccy 1 
Focus '91, "Integration: A Shared Responsibility;' a 
conference emphasizing a co-operative approach 
toward the integration of children with disabilities 
into regular school settings, sponsored by Greater 
Victoria School District and the .Ministry of Educa
tion, Special Programs Branch. Victoria Conference 
Centre. Contact Barbara Smith, c/o Victor School. 
2260 Victor Street. Victoria, BC V8R 4C5. 

MM 1991 

Mccy 22-24 HALIFAX 
1991 Canadian Guidance and Counselling Associa
tion Conference, "Side by Side: Helping Profession
als Work Together;' the Nova Scotia Hilton, Halifax. 
Contact Laurie Edwards, c/o Box 2086. Station M. 
Halifax. NS B3J 5B7. (902)424-5165. fax 
1-902-424-0511. 

OCTOBER 1991 

October 17-19 
50th Northwest Mathematics Conference, Richmond. 
Contact Ian deGroot, c/o Sutherland Secondary 
School, 1860 Sutherland Avenue, North Vancouver, 
BC V7L 4C2. H: 980-6877, S: 985-5501. 

UrOVEMBER 1991 

National Science Teachers' Association regional con
ference, Hotel Vancouver and Hyatt Regency Hotel. 
Contact Lon Mandrake, 8526 117B Street, Delta, BC 
V4C 6G2. H: 591-5839, S: 591-6166. 

Compiled by Debby Stagg, PSA Services 
Co-ordinator, Professional Development Division. 

Ttavel/Vacation 
Gabriola Island. Cozy. neat. 2 bdrm. bunga
low. Self contained with clociricily and plumb 
ing. Ideal winter hideaway with .spectacular 
ocean view and convenient beach access. 
Daily, weekly, or inonihy rates available. B, 
Kilbey 2980 Nechako Drive, Prince George, BC 
V 2 M ' 3 A 8 , Phone 502-6520. 
Puerto Vallarta Mexico, 3 bdnn., 2 bath, 
condo. Teacher owned, tasterul, near beach, 
shopping, tennis, golf, pool, 1-743-5256 Mill 
Bay 1-586-3495 Victoria. 
Apartment in Spain. Furnished, 2 bedrooni 
in sunny Malaga. Monthly rental. Phone 
876-4383, write Annemarie Segura, 745 West 
26th Avenue, Vancouver, BC VS^Z 2E7. 
Eastern Europe/USSR TVavel. Specializing in 
travel and group tours to Russia and Eastern 
Europe. Contact East West Travel and Tour 
Corp., 3614-910 Mainland Street, Vancouver, 
BC (604)687-3656, Fax (604)687-3658. 
Sailing charters, available weekends, 
evenings, July/August. 30% discount for BCTF 
and union members. Call Terry Eastman 
530-2966. 

Wanted. Two or more persons to join two nitile 
teachers (in order to reduce costs and increase 
the fun) on a 3-4 week canoeing trip on the 
South Nahanni in the month of August. Con
tact jim Rogers. 4415 Gordon Drive. Kelowna. 
BC V IW 1S9. 764-2736. 
TYans-Siberlan/USSR Tour. Travel via Japan 
to the USSR August 2-26, 1990. Escorted 
throughout by Soviet specialist. Information/ 
brochure contact: East West TYave! and Tour 
Corp., 3614 910 Mainland Street, Vancouver, 
BC V6B 1A9. (604) 687-3656, Fax (604) 
687-3658. 

Mt. Washington/Strathcona Park: $600 for 
August; 2nd floor self-contained suite in cha
let; 2 bdrms. and loft, all kitchen and laundry 
amenities; spectacular view of alpine 
tTieadows; and/or if interested in skiing next 
winter, phone 592-7049 (Victoria) after 6 p.m. 
Mountain retreat 75 miles south of San 
Francisco. Canadian teacher has 2 bdrm mod
ern solar home with panoramic valley and 
ocean view available to rent July 10-Aug 12, 
1990. You will be 20 minutes from Northern 
California's-finest beaches and an easy dnve 
to Berkeley Carmel, Yosemite, etc. $1200 
US/($1800 w/car). Contact Lynn Dalrymple 
(408) 462-6215. 
London flat. Bed & breakfast/kitchen 
facilities. Chelsea Bridge/Battersea Park area. 
3 bdrms., 2 modern bathrooms, kitchen, din
ing area, historical Victonan building and 
lovely new interior, beautifully furnished. For 
one night or a week, for one person or for a 
family Can arrange theatre tickets. ConUict 
evenings for brochure. Mr. Thomas Moore, RU. 
Box 2076, Ogden, Utah 84404 or call 801-393 
9120. 
Hornby Island. Vacation cabin for rent. Spa
cious. Electric heat/light but carry water. Near 
Galleon beach. $275/week. April to September. 
524-2410 (Vane.) 
Summer '90 Bike Tours in Europe, join fel
low teachers in bicycling the Burgundy wine 
region. July 18-25 or the romantic road of 
Bavaria, July 31 - August 9. Guides, accom
modation, support vehicle, and most meals 
included. For further information write Harry 
and Vic, Box 5398, Station A. Calgary, AB 
T2H 1X8. 
Sunny island vacation. 45 min. from down
town Vancouver. Furnished 2 bdrm., den, 
fireplace, quiet. Beaches, hiking trails, no 
smokers/pets. July $800. Call 947-0169 
(Bowen Island). 
Kenya in August. loin me for a fabulous 14 
day camping safari exploring the heart of 
Kenya's game parks and the magnificent Rift 
Valley. For more information call Lauris 
Stephens, 277-8242. 

Ecuador/Peru. Exotic pacific coast, majestic 
Andean highlands, mysterious Amazon jungle, 
enchanting Galapagos Islands. Enjoy small 
groups-touring to trekking-lnca mins to Ther
mal baths Nighdife to Wildlife. July - Andean 
Explorer Special 24 days $2495 -i- air. Cana
dian Andean holidays 984-0026, 3086 
William Avenue, North Vancouver, BC V7R 
1Z6. 
Mexico. A completely furnished, waterfront, 1 
bdrm. condominium. 1 hour drive north of 
Puerto Vallarte. Contact Jan or loyce In Victoria 
479-4751. 

F o r R e n t 
Vancouver/Lower Mainland: 
Vancouver. Apariineiu ivnlai, short or long 

[cmi. Coiiiloruibk', sale, sleeps 3, aviiilable 
most vveeki'iuls (Thuis. Sun.) <iiul school/ 
sumnuM holiilays. Slicling scale, leleiviRcs. 
Leave message S'i'^ 538'-V 
West Point Grey, Vancouver. To sublet |uly/ 
AiigiisL I'liinislu'cl bdrm. hklor coltiige lor 
N/.S single cHliill or couple (no j)ets). $900/mo. 
Gill OO'I 222 078o alter •1:30 p.m. 
Vancouver. I bdrm. grotiiul floor apanmeni 
with palio. One block liom Stanley Park. .Avail 
<ible luly I 10 August 17, S600 per monih. 
68-1 224 7. 

New Westniinster. -1 bdrm. home avtiilable lor 
rent I'lom July to approximately August 24. 10 
min. to Sru, 40 min. to LIBC. Rent negotiable. 
Keleiences. Call jim/noreen. 525 0731. 
Near Vancouver. Summer 1990. Small, 
furnished house. Keasonable. Call Lorna Kobb 
278-1641. 
Vancouver. I bdrni. apartment to sublet 
month of July. Close to Stanley Park and bus 
connections. Everything provided. $650/nio., 
$165/wk. Damage deposit required. 1003-
1932 Alberni St., Vancouver, BC V6G 1B4, 
688-5217. 

North Vancouver. Furnished house, July and 
August. 3 bdrms., 2 1/2 bthrms. No pets. 
Non-smokers only $I500/summcr, Call 
988-6898. 
Vancouver. Fully furnished 3 bdrm. house. 
July & August. $700/1110. 15 min. to UBC. Call 
Leyanne 8"73-6180 
Tsawwassen. 2 bdrm. house and separate 
studio. 2 cats. Private yard. July 6-August 24 
(llexible). $1150/inclusive. Call Barbara, 
604-943-0788 evenings. 
Langley. 4 bdrm. house. 1/2 hr. from SFU, 
luly & August. $900/nio. all inclusive. Refer
ences reqiiired. Call 888-6399. 
Vancouver. 1 bdrm. bsmt. suite, june 20 -
August 18 or 3 bdrm. house. July 14 - August 
18. 1 blk to UBC gates. N/S, call Sherry 
228-9697. 
Burnaby. Deluxe view, 1 bdrm/den or 2 bdnn. 
apartment, 1070 sq.ft., 2 bthrms., one secured 
parking. Metrotown area. Some furniture if 
needed. Call Kathy 435-8855 (H). 435-8121 
(W). 
Vancouver. Summer sublet, furnished 1 bdnm. 
with view, close to beaches, parks, shops, 
buses, cycle path, and UBC. Reasonable. Call 
731-4798 (leave message). 
Out-of-town: 
Victoria. Furnished apartment. May 1 -
August 30. $500/mo. includes utilities. 15 
min. to UVic. Pool, courts, weight room, 
Jacuzzi. Write #422-252 Gorge Avenue, Victo
ria, BC V9A 6W4 or call, 380-3987. 
Victoria. 2 bdrm. furnished beachfront home. 
July 6 - 20, July 28 - August 11. 
Non-smokers. $300/wk. Sylvia 658-5318. 
Oak Bay, Victoria. Large, character home for 
rent for July. 3/4 bdmis.. 2 baths, sunroom. 
family room. 2 biks. to beach and close to 
UVic. No pets. $ 1400 and $400 damage 
deposit. Call 595-0270 after 5 p.m. 
UVic. Large home available July/August, 
$1100/mo. Call 477-1879. 
Victoria in the summer! Owners would like 
to rent their 3 bdrm. townhouse for the month 
of luly only $800. We border the University 
of Victoria. Perfect location for a Master's stu
dent in the suniiner. 2000 sq.ft.. includes 
everything. Please call David Harvey: 
721-0454 or 721-1605, 39-3987 Gordon Head 
Road, Victoria, BC V8N 3X5. 
Victoria home to rent. 3 bdrm. home for 3 
weeks in July $750. Non-smokers. Call, 
479-1378 evenings. 

Victoria. 2 bdrm. house, 1/2 block from 
ocean, direct route to UVic (7 km). Available 
July-August. $800/mo. N/S, no kids or net^. 
Call, 385-1953 evenings. 
Shawnigan Lake. Summer rental, Shawnigan 
lakefront house. 50 min. to UVic. $300/wk. 
Call 743-9268. 
Home, 112 ft. on O.K Lake, May - October. 
Call C. Jordan. 937-3095 (Coquitlam). 
Saltspring Island. House for rent July and 
August. $700/mo. Call Bill or Susan 
Underwood, 537-9391 after 6 p.m. 
Campbell River, Salmon capital of the world. 
2 bdrm. house available luly 1 for summer or 
portion of summer. References. Call 286-0405 
after 10 p.m. 
Shuswap Lake. 2 bdrm. deluxe condo on 
beautiful Shuswap Lake. Fireplace, 5 major 
appliances, private beach and moorage facili
ties for your boat. Fully furnitured right down 
to the beach towels. Daily, weekly, or monthly 
rates. M. Uitinen. #1206, 1260 Nelson St., 
Vancouver, BC V6E 117 (1-689-3639). 
Powell River. 3 bdrm. furnished house. luly 
and August. Good view. $550/mo. Contact 
John Berg, 7088 Massett Court, Powell River, 
BC V8A 1L4, or call 485-7226. 
Shuswap Lake. Rustic summer cottage. Sleeps 
6. $350/wk. Sat. thru Sat. Bedding and dishes 
provided. Box 37, Anglemont, BC VOE lAO, 
1-955-6544. 

W a n t e d t o R e i i t / E x c h a n g e 
Alberta teacher kx^king lor lioiisc/vipanmeni 
to sublet lor summer, liiiiverisly/Kjisilano area. 
Contact, C. Burke, 10820 130 Street, i:clmon 
lon, AB T5M 0Y9, 
Mature lenialc, noii smoker is av.iil.ihle to 
house sit lor 8 weeks from |uly I lo August 
25, 1900. I cUii compaiiiile wiili plants cuul 
pets. Kelcreiues on recjucsi, I'leasc write to 
i;nid Crighion, 18007 07 .Avenue, I'.dmoiuon, 
AB T5T 5K5. 

Parents visiting from l-rance rec{uire 1 bdrm, 
linnislied <i|)aitmo(ii, IXiics llexible but prefer 
mid luiie to mid julv. West side Vancouver 
only Call 201 0200.' 
Cottage on Hornby or Savary, 2 weeks, end 
July lo August or trade houses. Call Sheriv 
228-0607. 
1 or 2 bdrm. house/condo/apt. July I 
August 24, rurnislied, preferably in James tiay 
or campus area. 1 female professor and 2 
house cats (both declavved). Call Paulette 
Moeller, Regina, SK 300-585-4121 (0), 
306-584-8056 (11). 
SFU Faculty Associate wishes to hou.se sit. 
Available Ibr two years. Call Beverly Davis 
380-6608 (Victoria). 
Vancouver West Side accommodation wanted, 
2 bdrm. for 2 weeks between July 15 and 
August 15. Call 368-5093 (Trail). 
Responsible couple moving to Vancouver will 
house sit for summer, Leon Viger, 11903 - 49 
Street, Edmonton, AB T5VV 3A2, 479-6429. 
Teacher seeks house to rent in Victoria, 
preferably Oak Bay area, )uly 1 14 or 
exchange for large home on Simshine Coast 
near beaches. Call 885-5779. 
House exchange Summer 1990 - Ottawa. 
Vacation 25 min. from capital. 2 bdrm log 
house on river very pretty, available 
July-August for house in Vancouver or area. 
Interested? Phone (613) 253-1905. Write RR3, 
Almonte, ON KOA lAO, Jonathan Robinson. 
Car available negotiable. 
Metro Toronto. House/apt. exchange for 
August - December 1990. Our house in north 
Metro Toronto for your place in Vancouver. 
Must be wheelchair accessible. Please call 
416-225-8403 or write to 291 Kingsdale Ave
nue, Willowdale, ON M2N 3X5. 

Bed and Breakfast 
Need to get away? Experience spring time in 
the beautiful Gulf Islands. Hummingbird Hol
low Bed & Breakfast on Pender Island offers 
privacy and comfort in a lovely, quiet, and nat
ural setring. 1 629-6392. 
Weathervane Bed and Breakfast. Character 
home near Government House. 4 min. to town. 
King/queen beds with ensuite baths (one with 
Jacuzzi), down quilts and antiques. Private 
livingroom with fireplace. Gourmet breakfasts. 
Daily/weekly rates. Non-smoking. John or 
Suzanne Cabeldu, 1633 Rockland Ave., Victo
ria, BC V8S 1W6, Call 592-0493. 
The Eagle's, a seaside bed and breakfast on 
Gabriola Island. Miles of country roads, rug
ged cliffs, sandy beaches, quiet seclusion, pan
oramic view. Reservations 247-9769. 

For Sale 
Easels for the primary Big Books. They are 
$69.95 with a green, magnetic chalkboard. 
Brown chalkboard available for $10 extra. 
They have a removable ledge to allow charts 
to be hung, with a tackboard on back. Send 
for information. Also available: magnifying 
glasses $.99 or 12/$10, Pinatas $9.95. Con
tact, Alder Distributing. 2599 - 160 Street. 
Surrey BC V4B 4Z5. Phone: 536-7773. 
Affordable Apple II series software: only $2 
each. For catalog, send $2 or S.A.S.E. to: Cider 
Software, Box 6148, Ft. St. John, BC VIJ 4H6. 
Taking a statistics course this summer or 
doing simple statistical analysis? Here Is an 
IBM-PC type program that is menu driven and 
easy to use. "STATISTICS FOR RESEARCHERS" 
includes 10 tests such as: ANOVA, T-TESTS, 
CORRELATION, CHI-SQUARE, WILCOXON, 
MANN WHITNEY. Cost: $24/5.25" diskette. 
Taylor Testing, 3750 Crestview, Victoria, BC 
V8P 5C6. 

Miscellaneous 
Need help with personal or public writing? 
Contact M.E. Aitken and Associates for imme
diate editorial help. Letters, resumes, reports 
refined/polished. "Ghost" writing services: 
journal/magazine articles for professional pub
lication. Absolute privacy guaranteed. Write 
M.E. Aitken and Associates. 3184 Woodburn 
Ave., Victoria, BC V8P 5B7, phone (604) 
595-7925. 
Income tax returns. Please phone Gyan 

Nath, certified general accountant, business 
educator (retired) at 435-1905 or visit his 
office, 2nd floor, #3 - 6344 Kingsway, Burn
aby, BC. Evening appointments are possible. 
Summer Institute '90, Cooperative Learning 
and Peer Coaching, Regina, Saskatchewan. 
Barry Bennett and Carol Rolheiser Bennett, 
dynamic staff developers, will present one of L 

the mc)si pcwerl'ul teaching strategies, Cooper 
ative l.e.uning. During the hrst lour clays par 
lieipanis vvill pi.ictice the basic elements ol 
cooperative le<trning. In (he advanced session 
(lYiday and Saturday^ pcUiicipanis will 
i.onceiii!<ite on the imjilemeiuaiion o'i new 
leaching concepts through IVIM Coiicliing. CVist: 
Level c^ne \^\\o\\. Tluus.) $3.-̂ 0. Level 'IWo 
y\\. .Sal) $175. \\̂ \\\ sessions .̂WtMi, Sal."! 
$-150, I'ĉ r luiihei intoiniaiion, coniad: Kick 
Oil ' 1 1 1 , Chaiiperson, Summer Instiiiile, 35 
S( iiiiierleld Drive, Regina, SK S4\' (\'(\ 
I'lione: (30o) 525 0301 ^ \ V \ ^300) 78 )̂ 8o8') on. 
Wanted: Former leacheis ol Uic el Null 
Schcu^l, Oliver, BC. Please contact Donna 
Nemeth, 408-2884. 

.^ch:-- i a r s h i p s 
Alice Gray Scholarship Fund. Burnaby South 
Secondary School is establishing a .scholarship 
fund in memory of Alice Gray who died on 
February 16. Alice taught Business Education 
at South for 36 years, from 1939 to 1975. Her 
strong interest in professional development, 
among many other pursuits, earned a love and 
respect for her as a truly devoted and inspir
ing teacher. If you wish to donate to the fund, 
mail your cheque to: Burnaby South Second
ary School, 6626 Kingsway, Burnaby BC V5E 
IHl . Receipts will be issued. 

Raoula Pedersen Memorial Fine Arts 
Scholarship. Raoula Ann Pedersen of Cobble 
Hill passed aweiy suddenly on February' 6, 
1990. A memorial scholarship fund is being 
established in her memory. The scholarship 
will be awarded annually to a student grailu-
ating from the Cowichan School District who 

is pursuing post secondary education in the 
line art.s. Raoula's talents as a kindergarten 
te<icher, musici<ui, artist and her abilities lo 
oigani/e vvill be greatly missed bv the commu 
niiy. .Send coniribulions [o\ Pedersen Wemoria 
Scholarship, c ' \ i B i l l Brown, c'lnvichan S c h c H t l 

Board, 2.bb'i Bes'erlv Street, Duncan, lU' \'01. 
.^X3. 

Adventures in Palaeontology 
For your students,9 months of the year. 
For you , this summer . 

H ikes and Fossil Labs most days .Ju ly and August 
Ask about weekend Palaeo Family Camps ! 
Visit Drumheller Valley. Alberta 

^'GROUNDWORK 
N a t u r a l S c i e n c e E d u c a t i o n 

In the East Coulee Schoo l Museum 

Box 516. East Coulee. Alberta TOJ IBO (403) 822-3976 

S E V E C 
Teachers, Administrators: 

This Summer—-dare to 
be challenged 

This summer, experience the chal
lenge of improving your French 
communicarion skills in Cap Rouge, 
a small community just outside of 
Quebec City. 

The Society for Educational Visits 
and Exchanges in Canada (SEVEC) 
is offering two three-week French 
immersion courses this summer. 

The first three-week course is de
signed for school administrators and 
association executives and wi l l be 
held from Ju ly 5 to Ju ly 25,1990 at 
the S L Augustin Seminary. 

The second three-week course is 
aimed at teachers of French as a sec
ond language either in core Fnsnch 
programs or immersion programs and 
wi l l be held from Ju ly 28 to August 
17,1990, again at the St. Augustin 
Seminary. 

Structured morning sessions and 
diversified cultural and social activi
ties wi l l help you to acquire French 
communication skills in a milieu 
which invites enjoyable learning. 

The program fee of $1540 covers 
tuition, scheduled recreational/social-
cultural activities on weekdays, ac
commodation, breakfast and lunch. 

S E V E C ' S S U M M E R F R E N C H 
I M M E R S I O N C O U R S E S 
O F F E R : 
•An immersion experience which w i l l 
allow you to learn French in the French 
community of Cap Rouge near Quebec 
City. 
•Three levels of experience depending 
upon your abilitj' (beginner, intermedi
ate and advanced). 
•In-class French-language instruction 
taught by qualified and competent edu
cators. 
•The opportunity for you to share pro
fessional expertise with colleagues. 
•Afternoon and evening activities which 
wi l l help you to practice your French 
language skills. 
•Cultural activities which wi l l help you 
to gain a greater appreciation of French 
Canada, its people and its culture. 
•A certificate of participation upon the 
successful completion of tlie course. 
•The chance to participate in Quebec's 
renowned "Festival d"6t6" which sa
lutes the rich talent of Francophone art
ists. 

The deadline for applications is May 
15,1990. For more information or for 
an application form, please contact: 
the Society for Educational Visits and 
Exchanges in Canada. Space is l im
ited, so register early. Registrants are 
eligible to apply to the Teachers' 
Language Bursary Program in their 
province. 

S E V E C P R O G R A M S A R E 

E N D O R S E D B Y T H E C A N A D I A N 

T E A C H E R S ' F E D E R A T I O N 

1815 A l u Vista Drive. Otuwa, ON KIG 3Y6 
Telephone (613) 998-3760 
Fax (613) 998-7094. 

'l\»acluM' (^ualiricaJion SiMvict* 

E V A L U A T O I l 
The ICiichcr (̂ iialificalion ScrN'ict' i>. 
seeking an ahiator. Dudes to be-
)4in .hily 2, 1!M)0 or by arranHcnu'iU. 
,Vl t ractlvc salary and bciu'iUs. 

Tin- cNahialor will assign sahir.v 
cla.ssification lovcls, advise (t'achd'rs of 
T(̂ S polirit's, consult with university 
and school district personnel, main
tain an extensive correspondence, and 
be directly responsible to the Director 
of Evaluation. 

Applicants must have a university 
degree. E.vcellent communication 
skills, knowledge of university and 
teacher preparation programs, and 
e.vperience In the B.C. pubii.? school 
system are desirable. 

Applications marked "confidential" 
and citing references to be received by 
.May 18, 1990 by the: 

Director of fcA-aluation 
Teacher Qualification Service 

402 119.5 West Broadway 
V&ncouver, BC V(JH 4A8 
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MUEDa45/96A (3.0 units) 
Education Through Music Level I 
Dates July 3-20.1990 
Localiori UBC Campus 

^ MUED 435/96A (3.0 units) 
ORFF Level I 
Dales July 23-August 11,1990 
Location Vancouver 

MUED437/96A (3.0 units) 
ORFF Level II 
Dates July 23-August 11,1990 
Location Vancouver 

^ Special Noncredit Institute 
An Indepth Look at Integrated Learning 
at The Early Childhood Level 
Dates July 6th, 7th, and 8th, 1990 
Location Curtis Building (Law) UBC 

^ EDUC430/96A (1.5 units) 
Special Studies in Education: 
Integrated Primary - The Ungraded Classroom 
Dates July 3-20,1990 
Location UBC 

^ ECED 438/96A (1.5 units) 
Observation and Recording 
Dates July 3-20.1990 
Location UBC 

^ EDUC4^/96B (1.5 units) 
Special Studies in Education: 
Integrated Primary - Planning for Change 
Dates July 23 - August 11,1990 
Location UBC 

' EDPS 401/96A (1.5 units) 
Instmctional Design - Learning Styles 
Dates August 20-29,19S0 
Location Kamloops 

ECED 565/96A (3.0 units) 
Special Course in Subject Matter Field: Integrated 
Learning - The Preschool and Early Primary Years 
Dates July 3-Augusi 11. 1990 
Location UBC 

'i' SPED 406/96A (1.5 units) 
Education of Atypical Infants and Children: 
Normal Development and the Atypical Infant 
Dates July 3-13,1990 
Location Jericho Hill School. Vancouver 

A series of Summer Institutes that are sponsored by 
the Ministry of Education and the Faculties of 
Education at UBC (228-2013), SFU (291-4417) 
and UVic (721-7874) will be offered. Institutes will 
focus on topics of interest to special educators and 
administrators involved in special education programs. 

SPED317/96A (1.5 units) 
Exceptional Child in the Regular Classroom: 
Preschool Mainstreaming and Peer Relations 
Dates July 16-27,1990 
Location Jericho Hill School, Vancouver 

ENED480/96A (1.5 units) 
Advanced Studies in Language Education: 
The Teacher-Librarian and the Changing Curriculum 
Dates July 3-13,1990 
Location UBC Campus 

More information... DISTANCE EDUCATION OFFICE 
Faculty of Education 
2125 MAIN MALL, UBC 
VANCOUVER, B.C., 
V6T 1Z5 Telephone: 228-2013 

Participants my complete these courses for UBC Credit, 
UBC Audit, or Non-Credit (Dean's Special Audit). 
Beglstration Deadline for each courss Is one month prior 
to course start date, unless otherwise Indicated. If you 
do not hold a UBC student number and are requesting 
credit for any of these courses, please apply early. 

A. 

B. 

C. 

D. 

E. 
F. 

G. 

H. 

J . 

K. 

L. 

M. 

N. 

0. 

P. 

Q. 

Integration of the Low Incidence Developmentally 
Disabled Student (Vancouver) 
Technology for Special Needs Students 
(Vancouver) 
Augmentative and Alternative Communication 
(Vancouver) 
Human Sexuality and Abuse Prevention for the 
Mentally Handicapped (Vancouver) 
Learning Disabilities (Victoria) 
Teaching for Thinking: Addressing the Needs 
of the Gifted Student (Victoria) 
Language Disorders and Adolescent Learners 
(Vancouver) 
Teaching Native Students with Special Needs 
(Vancouver) 
The Exceptional Child in the Regular Classroom: 
Primary (Victoria) 
Behaviour Management in the Regular Classroom: 
Elementary (Kelowna) 
Behaviour Management in the Regular Classroom: 
Secondary (Vancouver) 
Collaborative Consultation: Team Approaches 
To Special Education (Victoria) 
Assessment and Programming of Students with 
Learning Difficulties (Burnaby) 
Assessment and Programming of Students with 
Learning Difficulties (Cranbrook) 
Assessment and Programming of Students with 
Learning Difficulties (Terrace) 
Learning Assistance For French Immersion 
(Burnaby) 
Integration in the Regular Classroom 
(Prince George) 

SPECIAL EDUCATOR RATES 
Make your selections by marking the new or renew boxes below 

Publication 
No.of 

issues 

Reg. YOUR 

Price PRICE 
New Re-

New 
No.of Reg. YOUR New Re-

Publication 

MofclediiV 
52 

104 

52 

104 

52 

39 

12 

Geographic 6 
LIFE 13 
Financial Post daily (f^tl, 

260 

weekly (elsewhere) 52 

Discover f^agazine 12 

Chatelaine (English) 12 

52 

10 

6 

6 

10 

8 

10 

Financial Times 

Saturday Night 

Equinox 

Backpacker 

BasebsUi Digest 

Basketball Digest 

Bicycling 

Canadian Business 12 

Canadian Workshop 12 

Canadian Yachting 6 

Car & Driver 12 

Chatelaine (franijais) 12 

Chickadee 10 

Consumer Reports 12 

Crafts Plus 8 

Ebony Mag 12 

Flare 12 

Games Mag 12 

52.00 

104.00 

51.48 

92.56 

69.16 

51.87 

25.46 

20.75 

39.00 

Ott. Tor. 

130.00 

44.98 

36.00 

17.00 

35.00 

28.00 

19.98 

26.00 

29.25 

23.34 

22.97 

24.00 

23.95 

15.00 

34.16 

17.00 

16.95 

31.20 

16.95 

24.70 

18.00 

36.55 

39.00 • • 
63.00 • • 
41.00 • • 

8Z15 • • 

46.28 • • 

34.71 • • 
20-46 • • 

i a 7 5 • • 

19.50 • • 

Ed. Cal. Van) 

65.00 • • 
22.49 • • 
19.80 • • 

13.50 • • 

18.00 • • 
22.00 • • 
19.98 • • 

17.97 • • 
25.60 • • 
20.76 • • 

14.97 • • 
19.95 • • 
19.S5 • • 
m s o • • 

27.30 • • 

l a s o • • 

16.95 • • 
31.20 • • 

i a 9 5 • • 

17.05 • • 

15.00 • • 

34.15 • • 

issues Price PRICE New 

12 28.80 16.80 • • 
12 34.10 26.60 • • 
10 300^^^ 22.77 • 
6 19.98 19.98 • • 
9 32.94 22.10 • • 

20 25.00 19.98 • • 
9 28.60 16.90 • • 

12 35.40 24.40 • • 
9 25.95 21.00 • • 

12 21.75 15.60 • • 
10 16.95 16.95 • • 
12 32.94 25.95 • • 
52 98.28 98.28 • • 
11 21.95 19.95 • • 
12 21.97 21.97 • • 
12 31.12 22.09 • • 
26 49,96 40.23 • • 
12 29.00 19.97 • • 

ood 8 16.95 16.95 • • 
12 25.46 20.46 • • 
12 33.80 33.80 • • 
11 20.00 19.95 • • 
54 80.46 80.46 • • 
12 30.55 1&16 • • 
12 21.75 15.60 • • 
52 37.98 37.98 • • 
26 37.63 23.37 • • 
10 26.85 16.00 • • 

Golf 

Golf Digest 

Golfjllustrated 

Harrowsmith 

Instructor 

L'Actualite 

Learning '90 

Omni 

Outdoor Canada 

Outdoor Life 

Owl Magazine 

Parents 

People 

Photo Life 

Prevention Mag 

Road And Track 

Rolling Stone 

Runner's World 

Select Homes&Food 

Selection 

Seventeen Mag 

Small Business 

Sports Illustrated 

sports Magazine 

Tennis 

TV Guide 

Us Mageizine 

Young Miss 

Allow 6-12 weeks for start of new subscription. 
Orders must be paid within 30 days of invoice. 
Rates and offers subject to change without notice. 

Mail To: 

4 \M C a n a d i a n E d u c a t i o n a l 
^ S u b s c r i p t i o n s 
i 5371 Brodeur. Montreal, RQ. 
I H4A1J2 Tel:(514)482-9980 

• Payment enc losed $ 
MakeCheques payable to Canadian Educational 
Subscriptions 

• Bi lLme later ^Sd°^^' 

Card #. 

Signature:. 

• M r D M i s s D M r s D M s . 

Home Address 

City 
-Apt. #. 

Prov. 

• Teacher • A d m i n i s t r a t o r at: 

• Send me a more complete list 

.Postal Code 

Name of your school 

4-14-32 

UNIVERSITY OF VICTORIA 

AUSTRALIAN DISTANCE 
AND RURAL EDUCATION 
INSTITUTE 
ED-B 487 (R80)»(3 UNITS) 
The focus of this Institute will be to address 
the needs and interests of administrators 
and educators actively involved in distance 
and rural education. The Institute otDjec-
tives include: 

• to develop an understanding of the 
administration and technological issues 
with the Australian context 

• to visit and observe Australian distance 
education centers and rural schools 

• to identify trends and program initiatives 
within Australia 

Prerequisites: None 
Dates; July 14-August 16.1990 
Costs; T.B.A. (wiU include all ground and air 
transportation, tuition, meals, accommodation) 

MALAYSIAN & SINGAPORE 
SUMMER INSTITUTE 
ED-B487(R81)-(3UNrrS) 
The Summer Institute will provide an 
opportunity to study the recent history, 
socio-economic, political and educational 
trends and developments in Malaysia and 
Singapore. A lecture and seminar program 
will be offered at the University of Malaya; 
the Ministry of Education, Kuala Lumpur; in 
schools—public and private—and field 
studies will be conducted at appropriate 
sites and centers in Malaysia and 
Singapore. 
Prerequisites: None 
Dates: July 7-August 8,1990 
Costs: $4.950/per person (includes air and 
ground transportation, university tuition, all 
accommodation and most meals.) Participants 
will be required to purchase n>eals for approxi
mately 20 days durkig the Institute. 

FOR AOOmONAL INFORMATION PLEASE 
WRriE. PHONE OR FAX: Education Extension. 
University of Victoria, Box 1700, Victoria, B.C. 
V8W 2Y2. Telephone: (604) 721-7874 or 
Fax: (604) 721-7767. 

S d u i o L 9udd.TiIp!^ 

S A N J U A N I S L A N D S C R U I S E 
W H A L E M U S E U M - F R I D A Y H A R B O R 

( f r o m R e s o r t S e m i a h m o o , B l a i n e , W A ) 
A six hour tour and cruise aboard the Star of Semiahmoo vessel focusing on 
the wildlife, history and current faas of the San Juan Islands. Wel l explore 
the northernmost boundary islands of Sucia, Patos, Clements Reef, the rug
ged coastlines of Orcas, San Juan, Waldron, Speiden and Wasp Islands, and 
visit Friday Harbor for a tour of the Whale Museum. We should have many 
opportunities to view the marine life that abounds here; seals, porpoise, and 
seabirds. Binoculars and route maps are provided. 

Cos t per Student and Teacher : $15 .00 U S 
10:00 A M Tues., Thurs . , F r i . , M a y 3 - June 8 

G r a y L i n e W a t e r S i g h t s e e i n g < ^ ^ > ^ 
Bla ine: (206) 371'5222 

I f you are among those investors who 
believe that interest rates are going to 
tumble in the relatively near future, 
you should be looking for a 
ong term investment — Now! 

TCU HAS A GOLDEN OPPORTUNITY FOR YOU! 

F o u r a n d F i v e -Yea r 

L ( K k e d i n 

T e r m D e p o s i t 

Lx)ck in now on this great com

petitive interest rate and relax 

about your future interest income. 

You will enjoy the peace of 

mind that this lon^ term hiizh 

rate will brine. 

' i - • S u b j e c t t o c h a n g e w i t h o u t 

n o t i c e 

• M i n i m u m d e p o s i t 
$ 5 , 0 0 0 

• Ra t e s n e g o t i a b l e 

o n $ 5 0 , 0 0 0 

o r m o r e 

TGU 
B.C. TE.\(:HFRS (RKDIT I M O N 

O A K k l i X ; ! : HRANC H 
5594 Camtiic Street 
Vancouver. B.C. \'5Z .̂ '5 
Teleplionc .̂ 24-f»fi55 

AD.MINI.SI RATION OFFICi: 
.5594 Cambie ritreet 
Vancouver. B.C. V5Z3V5 
leleptione 324-6655 

.SI RRKV BRANCH 
9648-12X .Street 
Surrey, B.C. V3T2X9 
Telephone 581-9828 

1)1 NBAR BRANCH 
4445 Duntiar Street 
Vancouver, B.C. V'6S 2G4 
Telephone 224-2364 

BlRNABY BRANCH 
4162 Norland Avenue 
Burnaby, B.C. V5Ci 3S8 
Telephone 294-5106 

VICTORIA BR.\NCH 
3055 A .Scott Street 
Victoria. B.C. VSR 4J9 
Telephone 595-5151 

TCI iNSiIUNCK.\(;ENCIKS LTD. 
5-594 Cambie Street 
Vancouver. B.C. V5Z 3Y5 
Telephone 324-6655 

Toll free for Oakridge Branch. TCU Insurance and Administration l-800-663-.̂ 345 

ExamWriter' 
Test generating made easy 
on the Macintosh^'-^! 

• Three difA^rent question styles: ̂  
• Powerfd '^'tting features 
• Variables in calcuations 
• Import ixQvn text 
• Open ioMX Qyit%^ox\ \)2iV^'s, 

at one time 
• Multiple ioxm^ of each exam \ 

^""^y $125 on 

^^^CHER BYTES ,Z 

Vers ion 2 

Marks 
Management System 

• Spreadsheet Style 
• Complete Item 
Analy.sis 

' Cardreadcr Interface 
wilh On-Scrccn Fxlit 

' Class Evaluation 

C a l l o r w r i t e today for order or 
i n f o r m a t i o n . O n l y $ 1 2 5 . 0 0 

D I S C U S D A T A S Y S T E M S I N C . 

7617-154 S T R E E T 

E D M O N T O N , A B . T 5 R 1R6 

(403) 487 -4255 

Explore the 

Queen Charlottes 
with science teacher Brian 
Herr in or other resource 
people aboard the 71-foot 
sailing ysLcht Darwin Sound. 

7-10 days 
10 guests 

expert guides 

Pacific Synergies Ltd. 
Box 3500-18 

Whisder, B C VON IBO 
(604) 932-3107 

Western WASHiNCiTON 
University 

1990 Summer Session 

9-week Session 
June 25 to August 24 

6-week Session 
June 25 to August 3 

• A complete summer session academic 
program 

• Numerousshortcoursesandworkshops 
offered throughout the summer 

• Housing available on campus 
• Non-resident students pay regular 

resident fees 

For free catalog, contact: 
Summer Session Office 
Western Washington University 
Bellingham.WA 98225 
Phone (206) 676-3757 

Knowledge Network Credit Courses 
September 1990-April 1991 (: 
Admlssion/Readmission Deadline: May 31 ,1990 

WUBC 
ACCESS 
DISTANCE k^..^ 

EDUC A TION OFFICE 

Thttse courses ARE 
jajwlfabte through UBCTelereg 

E C E D 438 O B S E R V A T I O N A N D R E C O R D I N G (1.5 Units) 
Term 1: September-December 1990 
Catalogue #87037 61K Winter 90S Dates & T imes : T B A 

Term 2: January-April 1991 
Catalogue #47720 Section 62K Winter 9 0 S Dates & T imes : T B A 

C N P S 426 T H E R O L E O F T H E T E A C H E R IN G U I D A N C E (3.0 Units) 
September 1990-April 1991 
Catalogue #39354 Section 61K Winter 9 0 S Dates & T imes : T B A 

E D U C 492 C R I T I C A L A N A L Y S I S O F T E A C H I N G (3.0 Units) 
September 1990-April 1991 
Catalogue #58251 Sect ion 61K Winter 9 0 S Dates & T imes : T B A 

Video Study Group Credit Courses 
September 1990-April 1991 Tl»se courses ARE NOT 

pliable through UBC Teler 

E C E D 336 H I S T O R Y O F E A R L Y C H I L D H O O D E D U C A T I O N (1.5 Units) 
C N P S 363 C A R E E R C O U N S E L L I N G (1.5 Units) 
C N P S 365 I N T R O D U C T I O N T O T H E O R I E S O F C O U N S E L L I N G (1.5 Units) 
EDC I 396 C U R R I C U L U M D E V E L O P M E N T & E V A L U A T I O N (1.5 UNITS) 
No prerequisite is required for this course. 
EDCI 396 C U R R I C U L U M D E V E L O P M E N T & E V A L U A T I O N 
T e a c h i n g & School ing" (1.5 Units) No prerequisite is required for this course. 

L A W 497 L A W F O R T E A C H E R S : A N I N T R O D U C T I O N T O L E G A L P R O C E S S 
(1.5 Units) 

The above 6 courses are suitable for group study. Groups have priority over 
individuals. Depending on locations, groups of 6-20 convene on a weekly basis to 
view the videotapes and to discuss issues. Groups will have access to print 
materials, videotapes, library services and tutorial support. Video study courses are 
available on afirst come first serve basis. If this type of study appeals to you, see what 
you can do to organize a group in your district. There may be teachers who are not 
aware that this format is available. P lease note: Video study group credit courses 
may be offered in the summer sess ion. P lease request further information. 

Fo r further in fo rmat ion regard ing U B C K n o w l e d g e Network o r V i d e o S t u d y 
c o u r s e s p i ease con tac t : 

D i s t ance E d u c a t i o n Off ice, Facu l t y of E d u c a t i o n , U B C 
2125 M a i n Ma l l , Vancouve r , B C V 6 T 1Z5 (228-2013). 



- ̂  » n a few short months, the changes 
in South Africa have been substantial, but 
the distance to go to achieve a healthy 
society is still great, according to Peter 
Mahlangu, the African national Congress 
representative in Canada. 

Mahlangu spoke to the BCTF Annual 
General Meeting on March 21, the day 
singled out by the United Nations as 
International Anti-racism Day. He 
reminded his teacher audience that taking 
on the struggle against racism begins 
with a study of self. "Sometimes the little 
things that we do, such as racist jokes, 
contribute to racism. If we are going to 
stop racism we are going to have to start 
with ourselves rather than with our orga
nizations and their strticturesl' Mahlangu 
contended. 

But he also emphasized the role to be 
played by unions and, in particular, by 
teachers, as custodians of democratic free
dom and social responsibility in Canada 
as well as in his country. "Tl-ade uhions 
are not separate from what is happening 
in our communides, whether it is racism 

or women's rights. And inhcreru in the 
role of teachers is the opportunity to influ
ence. This is an important role in our 
society'." 

The present situation in South Africa 
seems more hopeful, Mahlangu told the 
AGM, since the release of Nelson 
Mandela. However, the stRicture of the 
apartheid system has not yet changed. 
The major laws are still intact. 

He encouraged Canadians to keep up 
the pressure of economic sanctions and 
isolation because it is only through such 
pressure, coupled with the sacrifices of 
the people of South Africa, that a 
non-racial South Africa based on demo
cratic principles will be realized, where 
one person has one vote. 

The key struggle now is over two 
visions for South Africa - president de 

Peter Mahlangu, the African National Congress representative in Canada, appeals to all 
teachers to reach out to South Ajricans and help them In their efforts to build a democracy. 

Karen Kilbride photo 
Klerk's, where whites will have special 
veto power, or the African National Con
gress vision of a non-racial democratic 
societ>'. 

"I did not choose to be born black," 
Mahlangu said. "Blacks are human beings 
- we all are human beings together and 
the best way to be is to live together as a 
human community." 

South Africa needs the support of B.C.'s 
teachers as the rebuilding of his country 
continues, .Mahlangu told the delegates. 
The people of South Africa want homes, 
medical care, education, and representa
tive government. 

Mahlangu gave the example of his own 
mother who waited three years for some 
crucial medical care. This is a result of 

of educaiion, and it has been at the cen
tre of the struggle of young people for a 
liberated future throughout the current 
unrest which began in 1976. 

Mahlangu urged B.C. teachers to lend 
support to the people in South Africa as 
they move to dismantle the apartheid sys
tem. BCTF president Ken Novakowski 
reminded the delegates that Canada's 
External Affairs Minister, loe Clark, is ask
ing Canadians to provide financial support 
to the ANC so it can re-establish itself in 
South Africa. AGM delegates contributed 
close to $1800 in personal donations after 
Mahlangu spoke. 

For information on how to get involved 
in South African projects, contact Leona 

there bein^ one doctor to eveiy 300 white ^^'''"' Co-ordinator of the BCTF's Interna-
neoDle: btu onlv one doctr^r rn Pv^rv tional Pmgrams: people, but only one doctor to ever> 
91,000 black South Africans. 

A similar situation applies in the field 
Jim Skinner is a BCTF staffperson in 

the Professional Development Division. 

here is nothing attractive about 
Dakshinpuri, a working class suburb of 
New Delhi. The heat is intensified by the 
concrete shops and homes and the tree
less streets. The pall of colorless dust is 
too thin to block out the sun. 

In one of Dakshinpuri's by-lanes, cov
ered in graffiti, its entrance choked with 
constrtiction material, works Sajjeda 
Bogimi. She sits amid sacks of wheat, 
rice, sugar, and large cans of o i l Saiieda. 
49, rtuis a ration shop catering to ib.e 
needs of bOO ration-card holders. 

Her work is physically cxliausting. She 
takes three dilTerent buses to reacii the 
rationing department more than 30 km 
away. She places orders, receives 

truckloads of grain, stacks the grain, doles 
out the monthly rations using mammoth 
scales, acts as cashier, and oversees 
accounts. What makes Sajjeda Bogum's 
story unique is not that she does this 
work alone, but that she has managed to 
break into ahnost exclusively male terrain. 

"I have heard of a few women who 
have procured permits to open ration 
shops, but they almost never handle the 
trade themselves," she says. "But I tell you, 
my work here would have been impossi
ble had I not learned how to read, write, 
and calculate some years ago," she adds. 

Sajjeda, mother of five, was once a 
functionally illiterate resident of Indira 
Colony, an inner-city shanty town in New 
Delhi. Her husband was a tailor who 
worked at home (he is unemployed now 
because of ill health). Life was difficult, 
money was tight, and Sajjeda was long
ing for an opening. Educated only up to 
Grade 3 in Urdu, the language spoken 
mainly by Muslims from the state of Uttar 
Pradesh, she also knew her limitations. 

When she was 35 years old, she heard 
of the adult education and community 
work being done by the Baliga Founda
tion, and she took the step that became 
the turning point in her life. She enrolled 
in literacy classes in Hindi. These were 
held every day in the afternoon for young 
women between the age of 15 and 35 in 
a community room the learners built 

themselves. Soon she was proficient 
enough to become an instructor herself. 
"There were no literate women at all, but 
there was great enthusiasm," says Sajjeda. 

The foundation, now called The Baliga 
Memorial Hust, is named after A.V. 
Baliga, an eminent surgeon and 
philanthropist. Set up in 1968, it has con
sistently tried to promote the social and 
economic interests of India's working 
classes by providing litera-cy and basic 
education, launching environmental devel
opment programs and immunization cam
paigns, and setting up medical centres. 

When the suburb of Dakshinpuri was 
built ten years ago as a resettlement com
plex for inner-city refiigees who had been 
evicted from shanty-towns in the heart of 
New Delhi, the foundation decided to 
move in. Since 1979, it has opened more 
than 30 functional adult education centres 
in Dakshinpuri and neighboring Mongol-
puri. Classes are held in the homes of 
teachers and learners. Provided with 
slates and chalk, the women receive 
instruction from teachers with varying 
levels of education. Within a year, most 
of the smdents are able to handle the 
primer and understand accounts. The lat
ter is especially important, according to 
Sajjeda. "We now realize how easily we 
were cheated when we could not read 
accounts or calculate," she says. 

The literacy classes brought about 

another dramatic result. With a newfound 
confidence, Sajjeda and her friends 
launched a d;ive for clean drinking water, 
sanitation, drainage, hygiene, and 
garbage collection. They also fought 
against social evils such as the dowry 
issue, harassment, and the crime of bride 
burning. 

Sajjeda tells the stoiy of how they 
helped a friend, named Shakila, who was 
burnt by her husband for bringing an 
inadequate dowry. "We took her to New 
Delhi," she says, "and got her treated. 
After her recovery, we helped her find a 
job. Today, she is a supervisor in a 
factory" 

In Sajjeda's view, one of her major 
achievements has been to encourage 
women to speak out for their rights and 
defend their interests. "If I am empowered 
today," she says, "it is thanks to what 
adult-education classes gave me:' 

Against the background of India's 
colossal literacy problem - more than half 
of the adult Indian population cannot read 
or write - Sajjeda's experience shows 
how the individual effort of one learner 
and one education centre can not only 
transform a life, but begin a process of 
change within a community as well. 
Source: Latika Padgaonkar, News Feature. 
UNESCO. 7 placode Fontenoy 75700 Paris. 
France. 


