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1̂  t*̂  elcome to the decade of 
GREAT EXPECTATIONS. Our must do 
agenda Is packed with program and cur
riculum change, environm.ental/global 
Imperatives, and social Issues that we 
cannot ignore - AIDS, discrimination, 
poverty. 

We're ready for change. Teachers typi
cally live by and through change. We vary 
what we do each year, "Teachers want to 
do a good day's work, to make a differ
ence, to see learning payoffs for their 
efforts;' says Jean Kotcher, Comox local 
association president, attending the 
BCTF's Summer Leadership School at UBC 
in August. 

'Change is part of our worklife. But, in 
the process of sorting out the new and 
integrating it with the current, teachers 
need support - human and material 
resources - and visible and tangible 
encouragement," Kotcher continues. 

As the clock ticks toward a new cen
tury, the litany of demands mounts. The 
choices of how to proceed are complex; 
the paths diverse and steeped in^ethical, 
moral, and practical questions. All collide 
at the classroom door. There is no ques

tion that teachers want to sort out, 
answer, and respond to the expectations. 
What is at stake Is whether they will have 
the necessaiy conditions and support to 
do so? 

"I am concerned that in order to cope 
with the changes, (BiUs 19. and 20, imple
mentation of Year 2000, bargaining. Bill 
79, elections) teachers will be preoccupied 
with immediate solutions and lose s i ^ t 
of the overaU picture," says Susan Palmer, 

"Ifconstraints are felt at 
the classroom level then 
the whole public school 
system is in jeopardy. 
The dqy-to-dqy 
interaction in schools 
defines the measure of 
system wellness," 
Jean Kotcher, President 
Comox Teachers'Association 

staff representative trainer from Cariboo-
Chilcotin. "There may be a tendency to 
make do, for instance, to take in-service 
training anyway they can get it to 

(L^ to right) 
HmtherWcdker 
(mstWtwovn^), 
Granville Johnson 
(Bums Lake), Jean 
Kotcher (Comox), 
and Ken Hammond 
(Coquitlam) com
pare notes at the 
BCTF's week-long 

vsummer leadership 
school 
Alistair Eagle photo 

survive. The danger is that all our hard-
won PD policies and procedures will be 
thrown out of the window." 

In today's climate of uncertainly, 
teacher responses are running the whole 
gamut, through making the change work 
at almost any cost, to dioppm 
holding on, to doing what is manageable 
and reasonable to expect. Bob Shanks, 
Central Okanagan bargaining chairperson 
wonders, "Does the Ministiy know where 
it is going? It seems to be launching trial 
balloons and the teachers have picked up 
the challenge and are running with it. If 
this approach continues, I wonder where 
we will be in a year or two?" 

Federation and local leaders are there 
to help teachers respond to this change 
process by building links between the 
very real individual professional choices, 
and the choices of the profession., 
Bai^ining, political action, and commu
nication all set the stage, for strong.pro-
fessional decision-making. 

Iciking on this challenge of leadership, 
teachers from all over B.C, gave a week ^ 
of their summer to prepare for their 
central role as agents speaking fOr the 
classroom teacher and public education. 
They met, talked, questioned,.practiced 
new skills, and planned in varied 
sessions. 

President, Ken Novakowski, frames the 
leadership challenge this way: "In the cur
rent context, we,must have an educational 
change process that recognizes real con-

See "Teacher Leaders" page 3 
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Setting the record 
straight on 
gifted students 

We must respond to Audrey Kunkel's 
article "Non-gifted students short 
changed" {Teacher, April 1990) on a 
speech by Richard Andrews. Andrews 
raises a provocative issue: do schools 
focus their best efforts on children who 
come to school with educational advan
tages while their "less-privileged counter
parts...get poor teachers" and inferior 
programs? 

Disadvantaged stuuonts may well be 
shortchanged by the school system. It is 
not the gifted who benefit at their 
expense, however. Even in the most afflu
ent school districts, students with abilities 
significantly beyond those expected for 
their age or grade level rarely receive ade
quate services. Their need to work at an 
appropriate pace and level of complexity 
is still not fully recognized, and therefore 
underachievement, low self-esteem, and a 
high drop-out rate remain serious 
problems among the gifted population. 

Vsinggi/ted in a distorted way 
Andrews does a disservice to the very 
students whose needs he advocates. There 
is a critical disrinction between students 
with educational advantages, often socio
economic or cultural, and gifted learners. 
To conflate the two, as Andrews does, per
petuates the misconception that gifted 
students come only from affluent families. 
Gifted learners may be found in every 
socio-economic and cultural group. If 
schools have historicaUy failed to identify 
and serve the less-advantaged gifted, it is 
at least partly because of the myth that 
Andrews is helping to perpetuate. 

An enriched curriculum for less-
privileged school starters? Certainly But 
other defensible services must not be 
jeopardized in the process. The time has 
come to address the needs of aii students 
in our schools, not one group to the det
riment of any other. 

Mary Lynn Batm 
President, Gifted Children's 
Association of B.C., 
Vancouver 

First-class learning 
assistance in B.C. 

When Iread the article, "Non-gifted 
smdents short-changed;' I fek 1 must 
respond. 

This article originated in Saskatchewan, 
was based on statements made by a Uni
versity of Washington professor, and so 
may reflect what happens educationally 
in either Saskatchiwan or Washington 
State. It In no way tetiects what i have 
seen in the three districts I have taught in 
or around the province. I refer specifically 
to the statement, "Their (gifted students) 
less-privileged counterparts are labelled 
remedial, get poor teachers and are taught 
with the attitude that if something is said 
louder and more often and slower, the 
children WiU get it." 

I have found that the quality of learn
ing assistance teachers I have worked 
with has been far from poor - in fact 
these positions need and have received 
superb teachers. 

As I read the article 1 wondered if it 
was ''ncluded in Teacher \o see if we are 
really reading the magazine. Be assured 
that y/e are, and would prefer to see arti
cles about the fine and innovative ways 
that teachers throughout the province are 
encouraging our less-able students. 

Ricarda Van Or dm 
Courtenay 

Impartial education 
institute needed 

I believe the B.C. education system 
needs a change even more widespread 
than the referendum for extras and the 
Year 2000 plan. 

My concern is that the government pro
cess for making changes is becoming less 
skilled and able. Throwing money at the 
problem or making political hay by keep
ing money scarce has been a long lesson 
in how to NOT help education. 

It is argued by some that the govern
ment has a thorough ongoing plan. They 
see a consistent plan of confrontation, 
teacher bashing, trustees made into rub
ber stamps or whipping boys, putdowns 
of public employees, and a betrayal of 
trusts. These people see two logical con
clusions. The public education system Is 
to be made relatively meaningless and/or 
the public education system will be made 
to serve a privileged few. 

It is time to call in the umpire and 
improve the play. 

We need a provincial institute of edu
cation that would be politically legitimate 
but free of political parties or other spe
cial trustees' groups. The public needs to 
see its information is thorough, impartial, 
and believable. Let's search out some best 
answers to the "what we need" and "how 
to do it" questions. Let's use the research 
already done, do some of our own 
research, and have pilot projects. 

The other reason that we need to 
change the way we do things in B.C. is, if 
you want a functioning democracy suc
cessful changes are made on the basis of 
government credibility, public pride, and 
in a climate of trust (in these I believe the 
supply is short and getring shorter). 

Robert Mazerolle 
(retired teacher) 
Comox 
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Applause ftom 
Ontario, Alberta 

I have anrived back in B.C, from Ontario 
and I want to thank you for sending me 
our teachers' newsmagazine. I enjoyed 
them and so did some Ontario teachers. 
They thought your magazine was 
extremely interesting and informative. 
Olive Katherine ^Isworth 
Kelowna 

May 1 compliment you on your fine and 
very high quality teacher newsmagazine 
that 1 attempt to read cover to cover. 

Britm Rideout 
Drumheller, Alberta 

Year 2 0 0 0 : a return 
to the TOs? 

Despite appearances (questionnaires, 
public meetings, staff meetings, etc.) 1 
wonder if the ministry has done its home
work on this Year 2000 business. Several 
schools in this province have tried to 
implement aspects of the report. Did those 
innovative programs which have already 
been tried (by real people, with real stu
dents, and not just concocted at 
someone's desk in Victoria) work? Were 
they feasible? 

A case in point is Frank Hurt Second
ary School in Surrey. In the '70s, Frank 
Hurt developed a so-called package 
system in which students were free to 
work on areas of interest at their own 
pace. A typical package might have been 
Science Fiction, which contained a brief 
introduction to the genre, plus a list of 
reading and questions. The readings were 
well chosen and the questions thought-
provoking. Intelligent, highly-moUvated 
self-starters (unfortunately a minority, in 
my opinion, as much as it chagrins me to 
say this) went off and learned a great 
deal. They submitted their work to the 
teacher and there was a great deal of good 
idea-swapping, emotional/intellectual 
growth during the ensuing discussions 
between student and teacher. 1 should add 
that the staff worked very hard and 
produced many fine packages. 

Yes, the packages were an excellent 
idea for some students but unfortunately 
many students cribbed and copied 
(thereby gaining nothing from the pack
ages). Perhaps this system would have 
worked if the staff had been double the 
size. But the staff was the normal size, 
i.e., the size that we have had to accept, 
and the package system did not work. 

1 strongly urge some governmental sub
committee to examine if the Year 2000 
has anything in common with the pack
age system of Frank Hurt and, if so, to 
look at any possible connections very 
carefuUy before implementing, holus-
bolus, a similar system which might prove 
to be a disaster for the same reasons. 

Robert S. Thomson 
Surrey 

Blakey overlooked 
in AGM coverage 

Although many aspects of the BCTF 
1990 AGM were covered in the April issue 
of Teacher, we were dismayed to find that 
scant mention was made of Allen Blakey 
having received the BCTF's highest award, 
the G.A. Fergusson Memorial Award. 

VESTA is ver>' pleased that the BCTF 
has chosen to recognize Allen Blakey widi 
this prestigious award. Al's long and illus
trious career as an innovative classroom 
teacher, former VESTA president and 
BCTF president, bargainer of the first 
working and learning conditions agree
ment in the province in 1959, and 
progressive champion of teachers' rights 
were cited many times in the letters writ
ten by colleagues in support of the nomi
nation. The AGM delegates rose in a 
standing ovation and Al, with grace and 
good humor, accepted the award. He was 
obviously moved by this honor, and he 
thanked all the colleagues with whom he 
has worked for making his life richer. 

Al has just completed a four-year term 
on the staff of the BCTF Bargaining Divi
sion, and win be returning to a classroom 
teaching job in Vancouver in September. 
VESTA will welcome him to the ranks of 
local teacher activists. 

Sheila Pither 
President, VESTA 
[Editor's note: 7&ffc/?<?/-congratulates Al 
Blakely on his receipt of the G.A. 
Fergusson Memorial award. Coverage of 
all AGM matters is limited by space 
restrictions and the desire to cover a vari
ety of topics.] 

Jtacher stands out 
The September 1989 issue of Teacher 

newsmagazine has received recognition 
for excellence in educational publishing 
from the Educational Press Association of 
America. 

The award honors the outstanding 
graphics and layout quality of the news
magazine. There were 1,211 entries this 
year, with the judges selecting approxi
mately 12% for recognition. 

As an organization, we have a great 
deal to be proud of. 

1990 DISTINGUISHED 
ACHIEVEMENT AWARD WINNER 

Newsmagazine 
welcomes submissions 

Teacher is published seven times each 
school year. Manuscripts are welcome and 
subject to editorial review. Deadlines for 
the 1990-91 publishing schedule are: Sep
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12 for January '91; February 7 for 
February/March '9!; April 5 for April/May 
'91; and May 3 for June '91. 
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Teacher Xtdi&Qxs from page i 
Recognize anyone? On the eve of the BCTF's 75th birthday year, teacher association leaders and stc^ff tangibfy show the 
unity that makes our organization strong. (Taken at the summer leadership school) Martin Dec jr. piioto/UBC 

sultation, reasonable workload, and the 
professional autonomy of teachers as cen
tral to effective implementation." 

This has been a goal of the BCTF for 
close to 75 years; a goal pursued through 
teacher education, collective bargaining, 
political action, and community alliances. 

*'Year2000 changes are 
not a bleak picture for 
me, I'm up! I feel support 
frpmmycolleagues^_^^^^^^^^^^^^^^^^^ 
and principal 
Mary Lynn Pritchard WLC chairperson 
Fort Nelson 

"Our success comes from doing what 
teachers know how to do well, getting on 
with it now (in the short-term), while 
working for a better tomorrow (in the 
long-term);' continues Novakowski. 

"If constraints are felt at the classroom 
teacher level, then the whole public school 
system is in jeopardy. The day-to-day 
interaction in schools defines the measure 
of system wellness," states Kotcher. "The 
best conditions for learning are advocated 
by practitioners because we know the 
payoflfs for kids." Teachers know the dif
ference between attending professional 
development after teaching all day or on 
school time; the difference between mark
ing stiident work during lunch or during 
preparation time - energy, creativity, and 
dedication to new projects are the returns. 

Productive conditions for learning and 
risking new approaches are part of some 
teachers' lives. Through joint staff-
planning and priority-setting, tiiey have 

gradually begun to carry out proposed 
program changes. 

Mary Lynn Pritchard, a second-year 
teacher from Fort Nelson, feels tiie sup
port at her school. "We have been talking 
since January about the Year 2000. At 
our meetings we discuss the proposals, 
what we already do. and then we discuss 
taking the program just a little bit further," 
says Pritchard. "It is not a bleak picture 
for me. I'm up! I feel support from my 
coUeagues and principal. Together we wiU 
try a common intermediate science unit 
thjs year, wejnay even plant a garden. 
I'm getting to do aU the things I learned 
at university." 

Then there is a long pause. "Of course, 
we wiU need help sorting out the assess
ment procedui-es, getting manipulative 
math materials, and lots of time to con
tinue this process of try-think-share-and-
evaluate'; reflects Piitchard. Through her 
role as local association W/LC chairper
son, she Is pursuing optimal conditions 
for aU teachers in Fort Nelson. 

Classroom/school initiative must be 
supported and recognized by parents, 
boards, the provincial government, and 
teachers' local and provincial organiza
tions if any change is to be sustained and 
go beyond individual pockets of success. 
"It is no longer sufficient to rely on the 
dedicated professional lo cany change. 
Teachers want recognition for extra effort, 
they need support. GoodwiU is wearing 
thin," claims Charlene Watts, PD chairper
son in Smithers. 

"As an association, we can raise the 
status and skiU of professional develop
ment contacts in the school tiirough train
ing," Watts continues. "Our vision must 
be to raise the level of tiie profession by 
helping in the on-going growth and devel 
opment of teachers as learners." 

Novakowski sees communication and 
professional unity as the essence of win
ning support for education and teachers 
this faU. "The pubUc needs to hear teacher 
stories about the day-to-day experiences 
of education. We need to stick together 
and develop our common voice and com
mon solutions to the questions facing the 
profession," he reminds us. 

Teachers want the federation to help 
through continuing its training and com
munications support, tiirough taking mes
sages about what teachers do aU day to 
tiie public,^nd through skiU-development 
opportianities that make the dreams for a 
strong profession come alive. 

Can the federation rise to this 
chaUehge? "Can the BCTF model what we 
want to have happening in tiie schools -
collegial processes, and the melding of 

tf It is no longer sufficient 
to rely on the dedicated 
professional to carry 
change . .. Goodwill 
is wearing thin,'* 
Chariene Watts, PD chairperson 
Bulkley Valley 

the personal, practical and professional 
witii tiie poUtical?" asks Palmer.; 

We are the B.C. Teachers' Federation. If 
we put it all together,s?.nd pull together 
we have good reason to be optimistic 
about teaching and learning In this 
decade of high expectations. 

Nancy Hinds is editor of'lt?^ch.Qx 
newsmagazine. 

BCTF 
S u m m e r S c f e o o l : 

by Sheila Pither 
When the lx)cal Association Presidents' 

Advisory Committee (LAPAC) met for the 
first tirr st October, one of tiie topics 
on the ida was the Summer Leader
ship Sc i. The nine members of the 
commi were quite definite about what 
theyv d for summer 1990: 

• a jol where people could select 
thecou -s they wanted to take; 

• representation based on tiie size of 
the local; 

• one day, and only one day devoted 
to political crises (somehow we sensed 
there'd be a new alarm). 

The Executive Committee liked our 
ideas and at LAPAC's next meeting we 
talked with staff about the kind o f work
shops our local leaders wanted. We said 
we viewed the 1990 school as the begin
ning of In-depth training where 
participants could take courses geared to 
their individual levels of knowledge, per
haps returning in subsequent years to 
continue specific training. 

Only the staff andvolunteer facilitators 
know the amount of effort it took to oiga-
nize this year's summer school, but 
tiianks everybody li was a good one. 

Sheila Pither is president of Vancouver 
Elementary School Teachers'Association 
and the 1989-90 LAPAC chairperson. 
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by Ken Novakowski 

This fall promises to once again uix 
the creativity, resourcefulness, and energy 
of teachers. Our goals of a quality public 
education system, of good learning con
ditions for students, and decent working 
conditions for teachers, and of equality of 
opportunity for all children remain central 
to all that we do. And with the significant 
changes now underway in our schools we 
must work for a change process that: 
(a) undertakes meaningful consultation at 
the provincial, district, and school levels-, 
(b) provides reasonable timelines for 
teachers to examine, study reflect upon, 
and respond to proposed changes; 
(c) ensures resources to initiate, pilot, and 
test new ideas and approaches, and then 
supports changes mandated to go ahead; 
(d) is open and responsive to workload 
concerns related to the change process 
and to actual changes occurring; 
(e) recognizes the professional autonomy 
of teachers as central to effective 
implementation. 

The federation and Its locals have 
become adept at using two important 
vehicles to attain our goals - collective 
bargaining and political action. And this 
fall is special, because we are in the midst 
of bargaining in 70 districts, we have 
school board elections in all 75 districts 
on November 17, and we are already into 
the initial phases of the next provincial 
election. 

As we go back to our bargaining tables 
this fall and contemplate participation in 
provincial and school board elections we 
should remember two things: 
1. Collective agreements and political 
change are not ends in themselves; they 
are means toward achieving our goal of 
quality public education. 
2. The public supports quality public edu
cation. A recent Independent opinion sur

vey indicates the public want increased 
government funding for education, smaller 
class sizes, increased resources for 
children with special needs, and sufficient 
resources to suppoit the changes now 
underway in our schools. 

There Is public recognition that in an 
increasingly complex society, teaching Is 
on increasingly difficult job. If teachers 
don't have the tools to do the job, our chil
dren won't be well prepared Ibr th: future. 
We have an opportunity this fall to use 
the collective bargaining process to con
solidate public support: for our goals and 
to turn that support into a force for posi
tive change In education. 

Teachers and everyone eli:: who work 
in education want some stability in the 
system. In fact, a stable, well-funded edu
cation system is a prerequisite for 
successfiil educational change. In late July 
the government passed Bill 79 (Public Sec
tor Collective Bargaining Disclosure Act) 
allegedly to inform the public abosit the 
positions of employees and employers at 
the public-sector bargaining table. In fact, 
it is legislation that ensures direct inter
ference in the collective bargaining 
process. It is another move by government 
that will only create more instability. Rep
resentatives of both employers and 
employees have said the legislation will 
be disruptive. 

As teachers, we have never had any 
difficulty going to the public with our 
issues. Many of our objectives are aimed 
at improving the public-school system and 
making the teaching profession attractive 
to young people looking for careers. We're 
experiencing a Canada-wide teacher 
shortage. If we don't make teaching an 
attractive profession by paying teachers 
well and providing them with good work
ing conditions, our profession and our 
students both stand to lose. 

Ken Novakowski is BCTF president. 
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in poverty^ BCTF 
conference focus 
• Children are the single largest group of 

poor people in Canada. 
• Over one million Canadian children live 

in poverty. 
• In Canada, one child in six lives in 

poverty. 

Primary teachers know that active learning and continuous progress - the basis 
ofthe new program - work best with fewer students to reach, teach, and evalu
ate each dcty. led Barber photo 

• In Vancouver, one child in four lives In 
poverty. 

• Among single-parent mothers, the pov
erty rate is 57%. 

• 100% of children whose families 
depend on social assistance live in 
poverty 

• School drop-out rate among poor chil
dren Is twice the rate among non-poor 
children. 
Poverty is an educational concern, 

one shared by the broader community. 
A conference to address the issues 

of "Children in Poverty" is being spon
sored by the BCTF, November 24, at the 
Delta River Inn, Richmond. 

Those interested should contact 
Lou Aldridge at the BCTF for informa
tion - 737-9541 or 1-800-663-9163. 

^"FbrtcK) long, v̂ e have ignot^^ appall
ing ppvertyin the.midst ofjaffluence. 
While we in Canada have witnessed tliat 
Mercedes Benzes and Porches and Cadil
lacs are; selling in record numbers, v 
one-quarter of our children ajre wasting 
away. This is a national horror. This is a 
national shame." rjbrmer NDP leader, Ed 
Broadbent 

by Wes Knapp 
Mitchell, Douglas (et al). How chang

ing class size effects classrooms and stu
dents. Riverside, CA: California Educa
tion Research Cooperative, 1989. 94 p. 

This new review of class-size research 
reveals what teachers In B.C. have known 
all along - smaller classes work better. 
The report, issued by the California Edu
cational Research Cooperative, examines 
the vast research literature addressing the 
influence of class size on students and 
classrooms in public schools. 

The researchers claim there Is irrefut
able evidence that achievement increases 
as class size falls. Students in smaller 
classes learn more because teachers use 
classroom space and student-grouping 
strategies more effectively the report 
states. They also reduce noise levels, 
maintain discipline, and improve the qual
ity of time and attention given to each 
student. 

An important finding of the report is 
that class-size reductions are just as 
important at the secondary level as they 
are at the elementary level. The report 
states that "a wrong-headed review by the 
Educational Research Service (1980)...has 

asserted that class-size reductions are 
more important at the elementary grade 
level." The statement is an oft-repeated but 
misleading interpretation, the report 
claims. 

The report advocates: 
• redeployment of existing school staff 

for part or all of the school day; 
• creative scheduling and assignment 

allowing a reduction from 28 students to 
about 18 students per teacher for at least 
50% of eveiy student's school day. 

• the use of instructional techniques 
typically utilized in smaller classes to 
achieve some of the same benefits in 
larger classes. 

The report is being favorably received 
by educators everywhere and was 
featured in a workshop at BCTF's leader
ship conference in August. Local associa
tions were provided with highlights of the 
class-size report and urged to use it in a 
campaign this year, to backup class-size 
bargaining proposals. 

Reviewed by Ms Knapp. BCTF Bargain
ing Division staff. 
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BX. Principals'and 
Vice-principals* update 

The May/)une edition of Teacher 
included an article outlining the develop
ments in the BCP&VPA claim up to that 
time. The BCTF is appealing a preliminary 
decision by Mr. Justice Maczko which 
held that the BCP&VPA had the standing 
to conduct a court case. The first hearing 
in the appeal process took place in the 
B.C. Court of Appeal. June 1, 1990. The 

BCTF was granted leave to appeal the 
Maczko decision. 

No date has been set for the appeal but 
it is expected to be heard someunie this 
fall. A successful appeal of the Maczko 
decision could effectively end the 
proceedings. - Rqy mrley 

"About 4% of small business people are 
in favor of the proposed Goods and Ser
vices Tax.. That's about the saine^ropor-
tion of people who believe Elvis Presley is 
srlll alive." - NDP MI? m a speech to the 
House of Commons finance committee 

Source: CALM, Labour News and Graphics, 
March 1990. 
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by Mary Ashworth 

Some 150 teachers representing every 
province and territoiy in Canada attended 
the 1990 CTF AGM In St. John's, 
Newfoundland from July 11 to 13. Debate 
on proposed policy was extensive. A sum
maiy of topics foUows: \ 
• , Tteachw, supply aiiU,4cmand\, , 

, There should be,no loweAng of teacher 
education.aria certificaadn kmmMh, 

educaUon/c^ficat^^nliklt^bVs^^ 

Its In tt^cher'oom-
Iprking condidonsj aild' ^ 

autonomy. 

d cafe o f ; i ^nR chil
dren fs a stored .responsfoiHli^ of the,. 
hdme.tfiCschool, and socie'^. A ^axl 
ECE program must be separately arid ade
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eeting of the Victoria 
Boara of School TYustees. February 13, 
190L 

"Ladies and gentlemen, you have heard 
the petition from residents of the Rock 
Bay district requesting that we either 
withdraw permission from Chinese 
children to attend Rock Bay School, or 
that we place them in a separate room in 
the building. What is your pleasure?" 
asked the chairman. 

"Put them in a separate school," called 
out Thistee Grant, but the chairman 
quickly replied that in his opinion the 
board had no right to initiate such an 
action. "Then change the law;' retorted 
TYustee Grant. 

"1 would like to point out, Mr. 
Chairman;' broke in TVustee Belyea, "that 
Chinese children, under our existing law, 
have the same right to free education as 
children of any other race, and we, as the 
elected trustees, have no power and no 
right to take action on this petition." He 
paused and looked around. "1 believe, Mr. 
Chairman, that we must educate these 
Chinese children and teach them English. 
If our Anglo-Saxon civilization cannot 
stand before the effects of educating a 
hundred or so Chinese, then, Mr. Chair
man, it is time this school board were 
abolished." After more discussion, the 
petition was denied. 

On March 12, 1902, Mr. Kelly, President 
of the TVades and Labour Council, 
presented another petition to the Victoria 
School Board protesting the presence of 
Chinese children in the public_schools,."U_ 
is," he said, "our belief that separate build
ings and playgrounds should be provided 
for these children, the unsanitary and 
other conditions of their homes being 
such as to afford quite sufficient reason 
for their being kept to themselves," The 
superintendent reported, however, that 
there were only 20 Chinese children dis
tributed among five schools and that they 
were obedient, attentive, and studious. 
The board agreed to confer with the 
Department of Education, and the press 
made sure the issue stayed alive. The 
years passed; arguments went back and 
forth with no resolution. 

By 1907 the trustees were concerned 
about the number of Chinese youths seek
ing admission to the public schools. The 
headtax was now $500 but persons of 
Chinese origin who could provide proof 
that they were students could apply for a 
refund after eighteen months. Mr. Jay, the 
Chairman of the Board, spoke his mind. 
"If we are to admit these boys to ordinary 
graded schools and piit them In ordinary 
classes it will impede our own pupils. 
Ignorant of the language, the Chinese stu
dents will require special attention. If we 
engage a special teacher we are taxed the 
cost of that teacher's salary and the cost-

of a room in order that they may get back 
their headtax!' He advised that, for the 
moment, the superintendent should be 
instructed to withhold permits. Six days 
later, at a special meeting, the board 
passed a motion that no pupil be admit
ted to the schools until "the.v can so 
understand the English language as to be 
amenable to the ordinary regulations and 
school discipline." 

This decision was challenged by the 
Honourable Fred Peters, K.C. acting on 
behalf of some of the boys. He wrote that 
the question raised was one of principle: 
"We contend that under our school law all 
children of school age resident in British 
Columbia have an absolute right to be 
educated in the public schools . . . The fact 
that the Chinese children cannot speak 
English is no reason for their exclusion:' 
He reminded the board that the Chinese 
were taxpayers and as such were entitled 
to receive the same benefits as other tax
payers. Peters took legal action against the 
Victoria School Board but his writ was 
denied on the grounds that the statute 
designated the Council of Public 
Instruction as the body to which appeals 
of this nature should be taken. Some sep 
arate classes for Chinese children were 
started, opening and closing as numbers 
fluctuated. An uneasy truce preceded the 
more bitter strtiggle of the early 1920s, 

The first sign of trouble resulted from 
the boards'decision in 1921 to hire a Chi
nese woman as a teacher at Rock Bay 
School which was attended only by Chi
nese students. There were objections from 
the white community and she was fired a 
year later. In early January 1922, the 
inspector of schools reported that there 
were 216 Chinese children In 4 schools 
and in his opinion it would be better to 
have all the Chinese children in a central 
location. The board acted on this advice 
and decided on a poiicy of segregation: 
all Chinese children whether born in Can
ada or elsewhere were to be placed in 3 
schools. On the first day of the 1922 

school year, principals called the Chinese 
children out of their classes, lined them 
up and marched them down to one of the 
schools set aside for them, where, to their 
surprise, the children disbanded and went 
home. For the remainder of the year the 
Chinese parents and their children 
boycotted the schools. 

The drama of the ensuing months was 
reported extensively In the press in Brit
ish Columbia and across Canada as accu
sations, suggestions, and compromises 
followed one after another. The board 
tried to pretend that the children had been 
segregated because they did not s îeak 
English very well, but many of those bom 
in Canada were at the top of their classes. 
It said that the regulation covered all non-
English speaking children re^rdless of 
race, but the three schools to which the 
children had been sent all lay close to 
Chinatown. The Chinese Ambassador to 
Washington passed through Vancouver in 
November and said he would take the 
matter up with the Chinese government 
on his return to Peking. Mediators worked 
hard and the board slowly backed down 
so that by the following September, 207 
of the 250 Chinese children formerly 
enrolled in Victoria's public schools were 
back in their regular classrooms. 

But the Victoria school trustees could 
rest happy In the knowledge that a bill 
passed by the Dominion government had 
cut off any further immigration from 
China, a restriction which was to remain 
in force until 1947 when wives and 
unmarried children were allowed to enter. 
Twenty years later, Chinese Immigration 
was placed on equal footing with that of 
other races and nationalities. 

Today The Honourable David Lam, an 
immigrant from Hong Kong^ is Lieutenant-
Governor of British Columbia. 

Mary Ashworth is a retired professor 
firom the University ofB.C. with extensive 

^ad^grmridinintMcult^^ 
References available on request. 

Primary tMdren in a Vaiu:ot^,SchoolBoardctassroonti 

First in a six-part series ex^^. . 
begimd^sbfintrrtchf^^ 



Election calls 
get involved! 
by Rqy Worley 

n November 17,1990. a 
complete board of school trustees will be 
elected for ewry district In this province, 
for the next three years. It is also very 
likely that diiere will be a provincial elec
tion this fall to determine the government 
for the next four or five j ^ r s . 

Tfeachers know that the decisions made 
by school trustees and the provincial gov
ernment can have an enormous impact 
on public education and condidons in the 
classroom. Our attempts at the bargaining 
table to improve these conditions are 
affected by the legislation governing our 
negotiations (established by the provincial 
government), and the stance of the 
employer (elected trustees). There Is no 
more graphic example of the impact of 
elected politicians on teachers' working 
lives tiian die tiireat of tfie Southern 
Okanagan School Board to lock teachers 
out of tiieir classrooms on September 4. 

We also attempt to improve conditions 
for teachers and students by working on 
district and provincial committees, 
through various consultation processes 

and by direct lobbying of trustees and Uie 
provincial gowmment. Any success in 
achieving improvementr by these metiiods 
is dependent on the willingness of elected 
local and provincial politicians to listen to 
the teaching profession. 

The 1990 AGM overwhelmingly adopted 
Uie following position on tiie election: 

"That Uie BCTF encourage teachers to 
participate in the next provincial election 
in support of BCTF policies on public edu
cation, in particular wiUi respect to: 
(a) a properly funded system witiiout 
referendums; 
(b) an educational change process Uiat 
recognizes real consultation, reasonable 
timelines, resource and workload 
concerns, arid tiie professional autonomy 
of teachers as central to effective 
implenientadon; 
(c) social responsibility, issues; 
(d) full collective bargaining rights at tiie 
local level; 
(e) a college of Tfeachers wiUi altered man
date and structure; 
(f) improved pensions; 
(g) implementation of Royal Commission 
recommendations which recognize the 
role of the EiCTF in professional and cur
riculum developni'"nt; 
(h) conditions ana strategies diat atttart 
and retain qualified teachers during a 
period of teacher shortage." 

Tlic llxecutix!,:' Committee lias made 
several decisii( Mo implement the AGM 
position. 

"That the BCTI' oljjeetives lor the next 
|)iovincial election l)e tO: 
1. luisure that leacher.s are registered lo 
vote; 
2. iJisiire llial leachers are reminded of 
the past record ol* the government on edii-
latioii and the commitments of all parlies 
on the eilucaiion issues ideiuilied by 
teachers; 
3. I'MvOurage teachers lo provide personal 
re.sources lo candidates committed to sup 
po[t BCTF positions on public education; 
4. l^ublldy prescni teachers' positions on 
education issues; 
5. Encourage local associations lo: (a) 
make sure that local aindidates are aware 
of teachers' positions on public education 
Issues and their party's commitments on 
those Issues, (b) encourage their members 
to give their time and money to 
candidates committed to suppon teachers' 
positions on public education." 

A focus group of local activists was 
convened in late )une. One result of that 
was the following motion at the july 
Executive Committee meeting. 

"That locals be encouraged to designate 
political action co-ordinators and/or polit
ical action committees for purposes of 
encouraging member participation In 
school board and provincial elections." 

At Its August meeting, the Executive 
Committee approved a Political Action/ 
Communications Assistance Plan includ
ing a two-day training session for politi
cal action/communications co-ordinators 
from local associations. 

There are also long-standing BCTF 
political action procedures {Members' 
Guide to the BCTF, p. 80). 

Some teachers have suggested that it is 
unprofessional for the BCTF to encourage 
active member participation in political 
elections. The implication is that teachers 
should close the doors of their classrooms, 
teach their students, and shun the sordid 
arenas of local and provincial politics. To 
do so, however, would be truly unprofes
sional. We can never close the classroom 
door and shut out the effects of political 
decisions. Teachers In prefabs, teachers 
wiUi oversize classes, teachers with inad
equate resources for mainstreaming. 
teachers with five report cards to write, 
are all experiencing the ultimate effects in 
the classroom of decisions made by 
elected politicians. We have a professional 
responsibility to our students to work out
side our classrooms this fall to ensure that 
those who hold political office will 
acknowledge teachers' vital role In provid
ing quality education. 

Rqymrlo' is the BCTF's frst 
vice-president :; 

l iking part ° 
in trustee 
elections pays 
dividends 
by Stuart Westie c 

' ot many people have die 
opportunity to dect their employers. In die 
1988 school board election, the Cariboo-
Chilcotin Tfeachers' Association decided to 
take advantage of that opportunity. We 
played an active pan in tiiie fall election; 
we learned frp»n die process, and were 
encouraged l^the results. 

In our school district, candidates are 
elected in seven zones. That year, fiw 
were up for election. We structured our 

Trustee I'.leciioii Conimiltee on a zonal 
basis, adveitising lor a to ortliiiator for 
OiKii ol the live /.ones. The co-oicliiuitot, 
in tiiin, ideniilied a coiiiaci person in each 
sch lol. Co ordinatois met with liieii 
school contacts to |)lan aciivities and keep 
members iiirorined, and they also vvorketl 
with iue ill the plaiiiiiiig tind impleiiienia 
lion ol stiaiegies to locus public attention 
on the school boaul election, 

Our campaign objectives weie lo: 
® seek siiitaiile candidates Ibr school 
tmstee; 
® eilucaie the public about school board 
eleciioiis; 
• |iiovide candidate lorums Ibr the 
discussion of educational issues; 
>» ensiue widespread voter involvemeiu 
In the election; 
• encourage teachers lo deliver their own 
votes, and the votes of Irlends and nelgh-
bois for the candidate of their choice. 

We began six weeks before the election 
and wc learned one lesson Immediately. 
Don't start looking for candidates six 
weeks before the election. The type of 
people you want are sincere, active peo
ple In the community ~ they're already 
up to their necks in commitments, and 
they aren't the kind of people who will 
drop what they're doing on short notice. 
You should be looking for good potential 
trustee candidates all the lime. 

We used two methods to focus atten
tion on the Issues - the candidate's ques
tionnaire, and the public forum. V.'e pre
pared a questionnaire for candidates, 
publishing their replies in our teacher 
newspaper, the Raven, and making the 
replies available to the local media. 

Our zonal co-ordinators airanged the 
local forums, which vvere particularly well 
attended In the outer regions. A standard 
format was used - the opening statement 
from each candidate, questions from the 
floor, a summaty statement. Co-ordinators 
found the structure easy to manage, and 
the voters found out what the candidates 
really stood for. Some weak candidates 
who had good name recognition exposed 
their limitations and lost their credibility. 

We encouraged our own members to 
be election workers. We asked them to 
determine which candidate they would 
like to support and then io get out and 
get involved in that candidate's campaign. 
It wasn't hard for teachers to figure out 
which was the more "pro-education" can
didate. We also asked the teachers to 
deliver their own votes, and the votes of 
friends and neighbors. 1 used the envoy 
to remind people about attending forums, 
asking questions, working on election day. 

With radio and print ads we brought 
the election to people's attention, and 
showed our concern for the dernocratic 
prdcessTAlthough the campaign was 
directed at die public, our members felt 
that the ads provided good PR for them, 
too. We prepared four advertisements. 
TWO expressed the coTtmitment of the 
CCTA to our children, die graduates of the 
year 2000. and called for the election of 
trustees with a vision of Uie future. TWo 
just reminded people of the election and, 
in a humorous way. encouraged them to 
vote. Our local sration provided us with 
40 slots in Williams Ukc and 40 in 100 
Mile House for $280. The entire budget 
for our election campaign was $845. 

What were the results? Close In some 
cases. A couple of candidates won by as 
few as 15 votes. The composition of our 
school board was changed by Uie last 
election. 

Our new board has shifted the lone 
of tiie distila from teacher-bashing to co
operation. Th(^ have replaced the supe^ 
intendent and thus significantty altered 
Uie management Style of Uie district. 
IVlany issues tiiat would previously have 
led to grievance or been left as unresolved 
disputes have been satisfactorily resolved. 

Stuart Westie is president of the 
Ccuibcxj-Chilcotin Ttachers'Association. 

Need help sorting out 
Year 2000/program changes? 

Contact the BCTE Teachers are avail 
able to assisi you wiih: 
» Primary program implementation; live 
topical workshops led by primary teach
ers. Contact Lisa Pedrini or Marlon 
Shukin. 
• Intermediate and Graduation draft 
programs: teaclier facilitators available 
to lead school-based discussion sesslotis 

Quotes 
of note 

"Teaching is an activity that requires 
artisity, school itself ts a cultural artifact, 
and education is a process whose features 
may differ from individual to Itidlvidual. 
context to context. We hwd'notBeety 
Crocker recipes, but ratljtt to eh|̂ ^̂ ^ 
whatever artisttyjthejiippte^ caf̂ L̂ ^̂ ^̂  ' 

achieve..,a gpo^ tKeo^Medif'"-*'" 
evaluat ion^f^^;^^!? . ; 
ingh i^ f ' ' " ^ " ' i ^ - ^ - s . 

Oil the draft programs (belbre December 
31). Contact Nancy Hinds, jim Skinner, or 
Domia Coiilombe. 
• Specific iuea/siibject concerns: 28 PSAs 
iivailable lo answer questions (iis appro 
|Mi,itel. Coniact laiiet Keiiisilorlor PSA 
president uiiectly 

Call the BCTF. 1-800-063-9163 or 
731-8121. 

"School is becoming an increasing has
sle. I keep hoping it will all settle down 
soon. We keep getting all sorts of new 
Ideas heaped onto us. Then it is decided 
Uiat.dM^ don't work and diey will have tc 
be modified; We receive currlcUlurn docu
ments which are. long and laborious to 
read - dien receive tots of substitute 
pages where amen^inW l?ave been 
made r j a ^ s o it goes on. i ^ s i t t i n g 
ti«n||Wi^ mos^^ ltM^:oyer jny 
h(ej|r N | ;^o^^ a»pying w 

through v^nminx 
into'a\em0m 

Criticlsni: Tiieir Form 
tionalEval • **' 

ml ^^^^^^^ 

A K inde igar ten rap 

^ell, here we are all 
pressed and clean 
To say goodbye to quite a scene. 
We'll chat and eat and hold a glass 
Up high 'cause Kindergarten's passed. 
Instead we now will have P i . 
"What's that?" I hear you cry as one. 
Well once upon a time there came 
A Royal Commission - flash and flame 
They travelled round the land awhile 
And listened hard to rank and file 
As they all said what school should be 
And when it all was done, you see, 
A brand new vision came from high. 
We choked, we gasped -
we tiiought we'd die. 
But as 1 read this lofty tome 
1 found that underneaUi Uie foam 
A current lived and ebbed and flowed 
And what was reaped was what we sowed. 
No more of K was written clear. 
It will be out within a year. 
But what was also wrinen large 
Was dual-entty. (THERE'S A CHARGE)! 
What was the plan - Uie grand design? 
Wasn't evetything just fine? 
This kindergarten that we knew 
Was packed with nuggets 
tiirough and tiirough. 
The parents loved us, so did kids. 
Why was it killed? Was what we did 
So bad that we must see it die? 
Please tell us why, oh why, oh why! 
Don't fret! Don't cty! Don't feel so grim! 
It's not been killed by Vander whim. 
Don't sound the deaUi knell, no, no, no. 
Why just the opposite Is so. 
We want the Kindeitime to last 
For Uiree more years, Uiafs why we passed 
This Year 2000 on to you. 

Go celebrate! Don't feel all blue. 
What once was one is now increased. 
To four whole years - a Kinderfeasi! 
Where children grow and learn and play 
Not measured by their readiness 
To move along (not by a test). 
So loose the pennants. Join with me. 
The K Is dead - long live the P! 
Britm Herrin 
West Vancouver 

Source: An original rap created as a farewell 
to Kindergarten and welcome to PI celebration 
b '̂d .for west Vancouver Kindergarten teachers 
last May Submitted by Wendy Bain. 

Students with special needs 
Discover Ibgciher: A learning program on 

(ii.subHity awareness/or children in Grades 
K-8. This pilot program provides studcm.s with 
a varii'iy of learning experiences which 
lieigluen their awareness and understanding 
about specific typos of disabilities. The tench-
iiig kit conuiins four units; visual disabilities, 
henriiig disabilities, mobility disabilities, and 
developmental disabilities. The program can be 
integrated into a language arts class or become 
a comiwncnt of a health or living skills unit. 
F̂ ich unit conuiins relevant information about 
the proper procedures and social graces one 
uses with individuals who have specific 
disabilities. 

Packages can be obtained from Disabled 
Persons Participation Program, Department of 
Secretary of State, Ottawa. ON KIA 0M5. 

The average teacher's 
contribution to education 

- Nearly 25% of teachers suaeyed spend $250 
or more of their own money on teaching tools 
and supplies each year, according to Teacher 

i Marine (the U.S. wrsion). 
! - 24% spend between $200 and $250, 
- Another 22% spend between $60 and $100. 
- About half of the 50.4 hours the average 
teacher spends on the job each week is spent 

: in actual classroom teaching. The rest is spent 
! on planning and evaluation (15.2 hours), 
; extra-curricular supervision (2.4 hours), tutor-
' ing and counselling (4.4 hours), lunch and free 

time (2.4 hours), and sick or personal leave 
i lime (0.3 hours) according to the National Cen-
{ tcr for EducaJlon Statistics. 
I Sound familiar? 

4 Source: For Instructors Only, PLS. May 
I 1990. 

Ready access to oonipational 
health and safety information 
Did you know that the Ginadian Centre for 

Occupational.Health and Safety offers a free, 
confidential inquiries service? It's available on 
a toll-free line across Canada. CCOHS was cre
ated by the Parliament of Canada In 1978. Its 
tripartite council of governors represents lab
our, employers; and governments (federal, pro
vincial, and tenitorial). 

Ask about: computer lemijnals, indoor air 
quality, healtii and safety comir'̂ ees, shift 
work, work and pregnanQ^AS)riMiia:e!cheral̂  
cals. AIDS, photocopierŝ  ocaipauonat smlsŝ ; 
safe lifting. CCOHS also ofTersyou publi
cations, dara basê ?atidr'wc»̂  vâ r 
e r ^ t o p l a . i k . ' . ' " " 

i n f iwha i i o r i : ^ ^ i e ^ 
vice;^1uidtiii Ceqoe/or Oocuil 
and^fety^sa Wa i r i sS t i^^ fc . - , ^ - ^ . ^ 

CBCNev^^^ldl^^sd 

tion service^stsuisjn'$qp^ 

cu'iiient ewnts and n«^j^^^^^^^| 

excellence, adult literacy and lifelong learning, 
and safe, disciplined, dmg-frcc schools, 

Feeling tired? 
Sleepy workers should take naps 
A new l)Ook on sleeping suggests that nap

ping in the workplace might be a good thing. 
It would relieve stress and reduce the risk of 
accidents among tired workers. 

But don't expect the proposal to bc greeted 
wamily i)y employers. Lydia Dotto, the author 
of Asleep in the Fast Lane: 77ie Impact of Sleep 
on Hbrk, says it would Uikc years to 
implement napping in the workplace, mainly 
because of society's attitude toward sleep and 
work. 

"Napping is regarded as a symptom of dis
interest and lack of motivation;' she says. 

Nonetheless, she found that our bodies have 
natural lulls at two points during the day: 
between 03:00 and 06:00 and between 14:00 
and 16:00. Timing of naps during these lew 
periods can have a "restorative elTect on pcr-
fonnance," says Dotto. 

Dotto thinks it's lime employers took a seri
ous look at napping on the job, from ultrashort 
10-mlnute power naps to hour-long slumbers. 

"We accept the fact that food is nccessaty, 
since we're allowed to eat at work. But sleep
ing at the work site is still frowned upon." 

Source: Ottawa Citizen and Canadian Lab
our News and Graphics Newsletter, April 1990, 

New evidence to support 
co-operative play 
Is co-operative play beneficial to children? 

Definitely yes, according to Dr. Glenn Kirchner. 
SFU professor and worid authority on 
children's games. 

Co-operative play promotes creativity, 
resourcefulness, spontaneity, and also develops 
positive, sharing social interactions among 
children. Unlike organized sports, which tend 
to bc highly structured and competitive, 

. co-operative games may be enjoyed and [)!ayed 
by children with vatylng skills and interwhh 
also appears that classrooms where teachers 
utilize co-operative play techniques tend to 
Uve a more harmonious and positive social 
environment. I- . , 

WrchnertbobkTc^flyi^^^ 
around the Md/vWcWiCl l^nwn, 1 
over 700 gaioncs c^pe@|jMP^|^j^ 

more ̂ mes arid aii^ex^^a^^^tlw.bciiav-
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EXPERIENCING 
A STUDENT'S LEAVING 
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STORIES 

by Annette Le Box 

We have come to live in a 
world where if a break 
happens, we tend to 
problematize it and to 
seek a quickjvc — a 
resolution. In this teaching 
story, Annette Le Box, 
seeks deeper understand
ing as she dwells in the 
agony of a break a stu
dents leaving. 

s 

II 
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I 
y first reaction was 

hurt pride. John's parents had just 
informed me that they were taking him 
from my class and placing him in the 
Grade 1 class next door. They preferred 
the traditional approach. Nothing personal 
of course. Their decision was made after 
attending my parent workshop on critical 
thinking the evening before. 

"We know what you're trying to do," 
they explained, "the philosophy behind 
teaching for thinking. And we've noticed 
those behavioral changes in John that you 
were talking about. He's beginning to 
question us. We prefer an obedient child." 
They list their grievances. 

"We think that children need stmcture 
not freedom to wander around the class 
conversing when they should be working. 
And John's spelling. It has deteriorated 
since you've encouraged the children to 
invent their own. We read the article that 
you gave us. We just don't agree with it:' 
John's mother took a carefully folded 
paper from her purse, spread it out in 
front of her on a desk and began to 
smooth out the creases. I recognized it as 
one of John's stories. She pointe J to sev
eral spelling errors. 

"There's no need for these mistakes. 
We've always encouraged our older chil
dren to maintain high standards. And we 
want no less for John:' 

U is a brave speech. The parents sit 
closely together, their eyes periodically 
assuring each other. We both want the 
best for John. It is a question of different 
understandings of what schooling is. In a 
last attempt to persuade them to let me 
keep John. I hastily pull a pile of research 
articles from, a dog-eared file In the drawer 
on my desk. 

"Read these, think about it, and then 
we'll talk some more." But they have 
already made up their minds. 

"It's in your own interest, you know. 
We'd only be looking for things all the 
time. It wouldn't^^e^pod for you or John." 
Reluctantly I agree. I fight back tears. John 
was a special student, bright and loving. 
He learned so quickly; perhaps that's 
what scared his parents. Or it might have 
been his increasing self-confidence. 
Maybe his parents saw him drifting away 
from the sphere of their influence. 

I saw John's leaving as an equalizer. 1 
had been caught up in the sheer joy of 
the children's learning, intoxicated by it. 
John's leaving brought me back to reality. 
The system prizes conformity. Was I being 

punished for differing from the norm? In 
the past my role was easier. Direct 
instruction was more solid...black and 
white. My main job was to dispense infor
mation. Every lesson had clear and 
behavioral objectives. The learner will be 
able to.... I taught to the objective, used 
active participation, monitored and 
adjusted and assigned my students writ
ten or oral practice. Easy to define and 
measure. Neat and tidy. 1 had been taught 
in that manner and so had John's parents. 

Teaching for thinking demands a new 
set of assumptions: that children are 
responsible for their own learning 
(although the teacher sets up an environ
ment conducive to it), that learning at its 
best is experiential and child-centered, 
and that providing daily practice in higher 
order tiiinking skills for children necessi
tates the elimination of many of the 
empty rituals in school tiiat inhibit think
ing. (The note copying of chalkboard exer
cises, the tedium of endless worksheets 

aiul skilpaks, the hours of drill anti prac
tice that many parents see as necessiiry 
work lor their children.) But many forget 
how they hated school. 

The next morning, John's desk is gone, 
it has been moved into its permaneiu 
place as part of the second row next door. 
The only evidence of John's presence is v. 
story on the bulletin board of a chipmunk 
who wanf.s to fly Tired of his life in the 
forest, he burrows a pair of wings from a 
blackbird. He swoops and soars above the 
trees until the wind blows one of the 
wings off and he falls back to earth, 
breathless. Above the printing is a draw
ing of a chipmunk with patched on 
wings, curiously small, in front of a pine 
forest. The blackbird sits to the side of 
the picture - wingless and watching. 

1 remove the picture from the bulletin 
board and pla. • r in a file marked mis
cellaneous. I look up in time to see sev
eral small faces peering at me from behind 
the door. 

"Come in, my little turkeys;' 1 tease. 
Their laughter follows them as they come 
tumbling into the room. 

Experiencing a 
student's leaving is a 
living in difficulty 

have said many goodbyes over the 
years but somehow John's leaving was 
different. His removal from my class con
firmed my worst fear that the sense of 
freedom 1 had experienced in the last two 
months was merely an illusion. For the 
first time, I fully understood Purse-
warden's comment in Laurence Durrell's 
novel Justine, "We are never free, we writ
ers." I feel as constrained by the conven
tions of my profession as the writer feels 
bound by the conventions of the novel. 
(We are never free, we teachers.) Was the 
loss of John the cost of failing to conform? 

If so, it seemed a heavy price. John 
symbolized my brave new world, the 
classroom e:<_/mded beyond four walls 
and a sense of letting be that was exhila
rating after years of teaching according to 
a guidebook. I discovered tiiat as I 
encouraged my students to be tiiemselves. 
their flowering enhanced my own being. 

John's growth seemed on fast-forward. 
He thrived on tiie opportunities to choose 
his own learning, to stretch his imagina
tion, and to express himself without fear 
of being wrong. His confidence grew as 
he understood tiiat his ideas were impor
tant, not because they were correct or 
incorrect according to an external 
standard of truth but because tiiey repre
sented his view of tiie world and were, 
therefore, a part of him. He seemed like a 
desert bloom tiiat flowers immediately and 
profusely after a rainfall. Through John, I 
discovered tiiat motivation to learn was 
within each child. Enhancing each child's 
sense of himself unleashes it. 

Yet, despite these discoveries, my new 
way of being felt uncomfortable. It was 
easier to talk than Usten, easier to make 
decisions myself than to give my students 
responsibility. Such actions were time-
consuming and messy. I was used to the 
fluidity of a well-organized and efficientiy 
run classroom with me at the hehn. I ran 
a tight ship. Now I felt like a novice again, 
releaming my craft. 

i thought back to the day when John's 
parents informed me of his transfer to 
another class. It was a warm October 
afternoon, one of those last Indian sum
mer days before the lor.g stretches of rain. 
1 was unprepared for the measured surety 
of their words that smke of closure at 
every turn. Of decisicTii's made and con
versations already discussed. When the 
talk turned to practical matters, when 
John's desk would be removed and when 
they would tell him of their decision, 1 
had already begun to grieve. 

I remembered John standing on his tip
toes several days eariier looking out the 
window at a small maple that we had 
adopted during the first weeks of school. 
Now its leaves were of a bright burnished 
gold. 

"I wonder why its leaves change color?" 
he asked turning to me. 

Another year I might have answered 
John's question simply and scientifically. 
Now, I gather the children in a circle to 
share their thoughts. One child guessed 
that it was the rain, another the wind, 
and yet another that the sun gave the 
leaves a sunburn. One child, both articu
late and precocious said, "The leaves are 
dying like us. We are born and then we 
die and it happens to everything in the 
worid:' I was struck by the seriousness 
that the children brought to the question. 
In the midst of the discussion, the bell 
rang. We had forgotten the time. The chil
dren, reluctant to leave asked, "Why can't 
we stay and have fun?" 

I am touched. The moment renews my 
faith in the path I have chosen. Until now. 
When John's parents leave, the impact of 
the incident hits me with full force. I felt 
dizzy with fear. Were John's parents 
merely the first who would demand that 
their children be removed from my 
classroom? 

Before me stretches a dark chasm, the 
direction I have chosen, behind me the 
well-worn road, safe and comfortable for 
travelling. I xQimM having to make this 
decision. I long to return to a way of 
being tiiat requires less of me. I realize, 
however, that I must learn to stand with 
difficulty, in difficulty. 

Yet, the shifting sands of the system 
present a maze of contradictions. We 
should teach children to think, but not 
too much or they might challenge us. We 
should encourage teacher autonomy, but 
not too much or they might threaten our-
vision of education. We should change 
our education sj^tem but not too much 
or change itself might become the enemy. 

I know these things but am driven by 
my new-found freedom. It is not the free
dom, however, that implies an exemption 
from obligation. It is a freedom that 
implies a return to its original sense. Free
dom is deriwd from the Old En^ish 
"frigu" meaning "love" and die Gotiiic 
"frijou" meaning "frienidr In this sense I 
see my teaching as a journey into tiiat 
which calls upon me to be true to what 
teaching is. It is a call not to succumb to 
the lure of the easy but rather to stand 
firmly but freely in difficulty. 

Annette Le Box is an elemeritary 
teacher in Maple Ridge and h^a facilita
tor in the BCTFs Program for Quality 
Teaching. She is currently serving as a 

faculty associate in the: teacher education 
program at SFU. 

Source: Wees of Teaching Monograph, "^oV 
ume 1, B.C. Tfeachers'Federation, 1990. 

Hansen's Man in Motion tour was 
made possible by support from 
family friends, like teacher. 
Bob Redford. 

(TE 
Rick Hansen, BX;s celebrated 
athlete, lauds his physical 
education tocher 

ven experienced walkers find 
it a bit rough negotiating the steep patii-
way of the Great Wall of China. But for a 
remarkable young man from British 
Columbia, this presented just anotiier 
challenge he had to meet. When Rick 
Hansen negotiated that path in his wheel
chair, it was one more triumph on his 
Man in Motion world toxf Hansen, a par
aplegic at 15 after a tragjc truck accident, 
began his world trek March 21,1985 and 
finished 26 months, one day and over 
40,000 kilometres later. 

On his incredible journey Hansen met 
Wayne Gretzky and tiie Pope and, in tiie 
crowds tiiat lined his route there were 
thousands of people, disabled and able 
bodied, who watched awestruck and 
inspired as the 27-year-old wheeled by. 

Of such characteristics are heroes made 
and there's no question tiiat Rick Hansen, 
quite simply is one. He fought back from 
his injuries with courage and detenmina-
tion. But few people can cany out such 
batties alone. While Hansen emphasizes 
he got a lot of help from family and 
friends, he also singles out one man, his 
physical education teacher Bob Redford^ 
as someone who had nothing less than a 
pr(^ttrtrf influence on his life. 

Hansen met Redford at Columneetz 
Secondary School when his femily moved 
to Williams Lake in 1971, and found him 
to be a dynamic person who was 
"committed to sport." 

Hansen became aware of the 
importance of teaching life skills through 
sport and feels everything Redford taught 
him about leadership and responsibility 
stood him in good stead later. 

But it was after Hansen's accident tiiat 
Redford began to play a major role in his 
Ufe. 

"The accident," recaUs Hansen, "was 
vety difficult to deal witii. I was a young 
man and tilings like my looks and tiie 

use of my legs were vety Important to me 
and I had planned my future based on 
those things. I had some pretty negative 
perceptions of disability based on 
stereotypes." 

"Bob," he continues, "helped me to start 
to crawl back one step at a time, to set 
goals again and begin to rebuild myself" 

He says his former teacher made the 
most significant contribution when Han
sen came out of hospital and returned to 
Grade 11. He was 16, and six months pre
viously had been leading a normal teen
age life. 

"It was tough;' he says, "the memories 
were so fresh. I thought my life as I knew 
it was gone. I had had three dreams. I 
wanted to compete in tiie Olympics, be a , 
ph> îcai education teacher, or fly a jet. I 
figured my chances for aU of them were 
zero." 

Burhis teacher didrVt want him to tiilnk 
that way. 

"He understood what I was going 
tiirough and he wouldn't let me give up 
on myself. He just kept asking me what I 
was going to do witii myself after I grad
uated from high school and I kept saying 
- Tm disabled, 1 don't knowf 

"I gave him a million excuses and he 
just kept saying you'd better start tiiink- ' 
ing about it." 

Redford's verba! encoiiragement was 
backed up witfi some vety practical assis
tance. He arranged for Hansen to do some 
substimte teaching and tiiat is how hie' 
learned tiiat "tiie dream of being a teacher 
could StiU be." 

Hansen has mainmined; a friendship 
with Redford, who can't, of oiurse; be 
given ftiU credit for the Man iii Motion 
tour. But he was definitely one of tfie peo
ple who helped shape the man who made 
it. ' r 

"He taught me," rondiides Hansen, 
"tiiat I could do anything I Avanted to do 
if I reaUy believed in it." 

Carole Cault is an award-wmnit\g 
Tbronto broadcaster andjbumaUst 



and Francis Kazemek 
What does whole language mean to the 

people who first began applying it to edu
cation? Whole language is neither a 
method, nor a collection of strategies, 
techniques, or materials. It is a view of 
language and of teaching and learning. 
The term comes not from linguists, but 
from educators - people like Kenneth and 
Yetta Goodman, Jerome Harste, and Doro
thy Watson - who used it in reference to 
how children become readers and 
writers'. They made a number of 
assertions: first is that language is a 
whole (hence the name), and that any 
attempt to fragment it into parts -
whether these be gramm'.ttical patterns, 
vocabulary lists, or phonics families -
destroys it. Language must be kept whole 
or it isn't language anymore. 

Related to this is the second assertion 
that in a literate society, using written lan
guage is as natural as using conversation, 
and the uses of written language develop 
as naturally as do the uses of oral lan
guage. We become literate by building on 
and connecting to our developed oral lan
guage. The four language modes, listen
ing, speaking, reading, and writing are 
mutually supportive and must not be 
artificially separated. The four language 
modes must be integrated during instruc
tion - oral language supports reading and 
writing, reading exposes us to a wide 
variety of styles, formats, and conven
tions, and writing helps us experience 
how authors put texts together. 

Third, all language, oral and written, 
reflects cognitive, emotional, social, and 
personal differences. Our language is 
what makes us who and what we are. 
Since we are all uniquely individual with 
an almost infinite number of different life 
experiences, our oral and written 
language will often reflect those 
differences. 

Fourth, all language, oral and written, 
is social as well as personal. Although we 
are all unique individuals, we are also 
social beings. We develop our language in 
a myriad number of different social con
texts. We learn to speak and listen as we 
interact with other people, and we 
likewise learn to write and read as we 
connect with other writers and readers. 

These principles lead to related princi
ples of teaching and learning. Primary 
among these is the principle that instruc
tion must build on, and connect to an 
indlyidual's life and language,experiences. 
Unless students can make the bridge 
between tiieir own language and experi
ences, and those in the texts they are 
attempting to read and write, they \ 'U 
encounter difficulty and frustration. 

Oral and written language experiences 
must be purposeful, functional, and real. 

and writing activities in the 
.iuuit iiieracy classroom must be for real 
purposes - to entertain, to convince, to 
explore, to express oneself. Dummy runs 
zxA practice exercises such as various 
workbook activities that are not authentic 
uses of language, must be avoided. Thus, 
complete and whole texts must be used 
for reading, for example, whole stories, 
complete newspaper articles, recipes, etc. 
and for writing - whole letters to real 
people, stories, reminiscences, and 
directions. 

Reading and writing, like listening and 
speaking, proceed from tiie whole to the 
part. Thus, comprehension of written 
texts leads to an awareness and knowl
edge of sound-symbol correspondences 
(phonics). We can only make meaningful 
generalizations about these correspon
dences after we understand what we've 
read, and not the other v/ay around. L'ke-

wise, the actual writing of meaningful 
texts leads to a knowledge of grammar, 
spelling generalizations, and so on. 

There is no set hierarchy of skills or 
experiences which all adults must master 
in sequence. Reading and writing are 
complex and in many respects they are 
all-at-once kinds of processes; they can
not be broken down into tiny isolated 
skills which are then taught in a hierar
chical and linear manner. Readers and 
writers, even those who are very 
proficient, often cannot articulate or dem
onstrate specific skills or competencies. 
Our language competence is almost never 
captured by our language performance; 
we always knov/ more than we are able 
to display at any given time. Similarly, we 
can be quite competent readers and writ
ers and still be unable to talk about read
ing and writing using technical terms like 
gerund or digraph. 

Assessment and evaluation of whole 
language education must itself be holis
tic. We cannot assess growth by using 
some standardized or criterion-referenced 
test which measures isolated, partial, or 
purposeless language skills. This would 
be like evaluating the quality of an apple 
by using standards typically applied to 
oranges. 
Whole-language principles = 
whole-language classes 

Applying these basic principles results 
in whole-language classes. Such classes 
are communities of learners where 
students negotiate the curriculum and 
evaluation is as much the stiadent's 
responsibility as it is the teacher's. Whole 
language advocates are not the first to 
assert this: Malcohn Knowles (1980) over 
a decade ago laid out the principles of 
adult education, principles which often 
read like a whole-language manifesto. 
More recently, Nunan's Learner-centered 
Curriculum (1988) discusses in detail how 
students and teachers together can nego
tiate both curriculum and evaluation. 

A class is a community of learners. 
Whole-language teachers work to build a 
sense of community in the classroom, and 
they view themselves as co-learners with 
their stiidents, instead of holding the tra
ditional jug-and-mug view of teacher/ 
stiadent roles, with the teacher as a jug 
Pull of knowledge and the stiadents as 
empty mugs waiting to be filled. Whole-
language teachers encourage collabora
tion, having students work together in a 
variety of ways. Students use both oral 
and written language as they co-operate 
to accomplish their own goals. Teachers 
work with their students and with their 
colleagues in similar ways. 

Whole-language teachers tie the class
room community to the larger community 
outside the school building. Parents, 
grandparents, children, and other 
members of the community spend time in 
the classroom as experts on some topic, 
as storytellers, as observers, and as 
important contributors to the education of 
the com.munity, botii m and out of tiie 
classroom. (Continuild in October issue) 

'See the Elementary School Joumal Special 
Issue on Whole Language, vol 90, no. 2, 
Nov. 1989 for a history of the movement. 

Dr. Pat Rigg has taught both first lan
guage and ESL literacy with adult 
students. Francis Kazemek, professor of 
education at Eastern Washington Univer
sity, collaborates with Rigg, especially on 
matters of adult literacy 

References available on request. 
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NSIGHTS F R O M PARENTING 

by Charles Ungerleider 

he notion of entrenching a 
charter of rights in Canada's constitiition 
was among the most hotiy contested 
issues both, prior to and after patriation. 
Those concerned with legal education and 
human rights could foresee,that people's 
knowledge of their rights and their will
ingness to accord rights to other citizens 
might be affected by the inclusion-of tiie 
Canadian Charter of Rights and Freedoms 
in the constitution. For tiiat reason, the 
Law-related Education Group at UBC 
made application to the Social Sciences 
and Humanities Research Council to 
undertake a study that would provide 
foundational knowledge about people's 
knowledge of rights protected by tiie char-
ter and of their willingness to see these 
rights accorded to otiiers. 

The specific purpose of the B.C. Charter 
Survey was to determine what B.C. sec
ondary students know about the legal 
rights included in the charter and their 
attitudes toward extending those rights to 
others. The study, exploratory and 
descriptive in nature, used a-multi-stage 
cluster sample 3,161 students in Grades 8 
to 12, though the sample included 139 
Grade 12 students who were present when 
the survey was administered. 
'The existence of protected rights and 

freedoms is insufficient to their guarantee. 
The exercise of one's rights andireedoms 
is dependent upon knowledge^of them. 
Our student sarnple"^diy5 arid agrees;' 
with sUghtly more than 60% of the items 
we used in our purvey. Judgmeiite^about 
the adequacy of tiiis knowledge are arbi
trary. We have no Basis for comparison, 
although our study does provide a base
line for fiitiire contrasts. 

We present our findings as a series of 
four .profiles based upon comparisons 
between the overall sample and the distri
bution of students whose scores were 
approximately one.staridard deviation 
above or below tiie mean scores for '̂ 
knowledge and attitudes. The description^ 
are general and not meant to be consid
ered as exclusive categories. ' -

1. ThestudentMhoismostlikely.to 
know thy provisions of the charter is 
male, aged 17, or 18, presently in Grade 
10,11, or 12, and obtairis most of his 
infomiation about the law from school 
courses. This individual is likely to have 
a knowledge score approximately 15 
points above the mean. 

2. The smdent leastlil^ly to know the 
provisions <)f the charter is female, pres^ 
ently in Grade 8 or.9, and reports that 
her primary source of information about 

the law is television. This individual is 
likely to have a knowledge score approxi
mately 15 points below the mean. 

3. The individual most likely to be sup
portive of the provisions in the charter is 
16,17, or 18 years of age, presently in 
Grades 10 to 12, whose primary source of 
information about the law is school 
courses. This student,, either a male or 
female, is likely to have an agreement 
score vv'hich is approximately 15 points 
above the mean. 

4. At the other extreme are those 
respondents who are least supportive of 
the charter of rights and freedoms. The 
typical respondent is male, aged 12 to 14, 
presently in Grades 8 or 9, and states that 
television is his primary source of infor
mation about the law. This individual is 
likely to have an agreement score approx
imately 15 points below the mean. 

People acquire knowledge of their rights 
and develop attitudes toward those rights 
and toward the extension of those rights 
to others isirnply as a consequence of the 
process of growing up within a particular 
society Knowing that the patterns of 
socialization differ among individuals and 
between groups, we examined our data 
in an atterhpt to understand how people's 
knowledge and attitudes were affected by 
their exposure to diflFererit influences.' 

Our results are compatible with a belief 
in Canadian?society as an^egalitariansoci-i! 
etypurdata indicatestharcoiiiitryof - -
birth," first language, ethnicity, and paren-

t>tal;SOcial̂ tatus^reriotssighificanfly -̂̂ ^^^ 5̂  
relaiSed to'eitiier knowledge of tiie charter 
or agreement with'its provisions;''' ' 
Although we risk going beyond our data, 
the sigjiifiiant and positiwlrapactpf ed̂ ^ 
cation oh bothknowledge and attitudes 
suggesb tiiat formareducation plays an 
instrumental role in tiiese findings.^ Paren
tal educational attainment, student educa
tional attainment, and school courses as 
a course'of law infonnation explained 
sijgjiificant variations in both kfiowledge 
and attitude scores.' " -

DK Charles Ungerleider is director of 
Field Placement and Research, Faculty of 
Education^ UBC 

The B.C. Charter Survey Tfeam members 
included Frank Echois,Lcroi Daniels, Carol La 
Bar, and Charles Ungerleider from the. Faculty 
of Education at UBC. Copies of the survey 
instrument and a more detailed report of the 
findings presented here can be obtained frorn: 
Directorof Field Flacemenrand Research, 
Faculty of Education. UBC, 2125 Main MaU, 
Vancouver, BC V6T1Z5. 

by Colleen Larson 

The implementation of new education 
practice is usually the result of reading, 
in-service education, and consultation 
with colleagues. This is not always the 
case when it comes to the integration of 
children with special needs. 

When a child with special needs is 
assigned to a classroom, the teacher may 
have no prior experience and no time for 
in-service education. A whole realm of 
questions arise. Teachers wonder how to 
cope with yet another responsibility and 
what support services, if any, are avail
able. Tho.se who have no experience with 
children with special needs may have 
doubts about their ability to accept people 
with handicaps. Rarely will the child with 
special needs not require more planning 
and hands-on time than a typical child. 

The integration of a child with special 
needs into the classroom, in many ways 
resembles the arrival of a child with spe
cial needs into a family. When a child is 
born, the new parents often wonder why 
they feel so unprepared. The parents 
assume they have some initial instincts to 
help them in their new role, but often the 
task seems overwhelming. They wonder 
why other new parents appear to be more 
li ease and question their own abilities. 
The role seems so difficult. Somehow the 
parents manage to survive the first few 
months and then slowly life becomes less 
frantic. 

Similarly, when teachers face the inte
gration of a child with special needs into 
their regular classrooms they may also 
experience feelings of helplessness. The 
doubts classroom teachers have can be 
explained by examining parental 
experience. 

Grieving for a ch i ld 
w i th Special needs 

When parents are first informed that 
their child will have special needs, they 
grieve. In a similar, but less personal way 
the arrival of a student with special needs 
into the regular classroom is a difficult 
time for teachers. Meeting a child with a 
disability for the very first time is an 
unsettling experience. Most people feel 
sorrow and sadness. Almost everyone 
wonders, "What could have happened to 
cause the disability?" People find 
themselves staring and wanting to ask 
questions. In those first few moments of 
acknowledgement, we grieve for the loss 
of the child that could have been. 

when a teacher learns that a new stu
dent in their class has a disability, they 
experience the initial grief that everyone 
feels and more. The teacher knows that 
they will have to co-exist day after day 
with this new little person, and they don't 
know what to expect. If the teacher per
ceives that a student with special needs 
has made their teaching assignment more 
difficult than that of their coUeagues, they 
may feel angry and question, "Why me?" 
Then, they may feel guilt\' for their selfish 
anger. As parents of children with special 
needs know, anger is a part of the griev
ing process. 

A child with additional needs means 
additional responsibiUties for parents and 
teachers and often there are no records or 
similar histories to inform caregivers of 
what to expect. The role they are about 
to play may seem overwhelming. 

Consequently, tiie teacher may begin 
searching for answers and solutions to 
problems before even knowing what to 
expect. The teacher may feel overwhelmed 
and disorganized unless they find one 
aspect to focus on in preparing for the 
task ahead. 

Sadness, anger, guilt, searching, and 
disorganization are aU part of the griev
ing process. No one can know a child 
with special needs and not grieve in some 
way for the child's loss. Parents of a child 
with special needs grieve for their child. 
Teachers of a child with special needs 
may grieve too. 

Planning for a child 
with Special needs 

After the teacher or parent accepts the 
fact that they wiU indeed be responsible 
for the child with special needs, they 
begin to organize and plan. The teachers 
and parents look to professionals for 
advice. They attend meetings with 
physiotherapists, speech therapists, 
occupational therapists, and social 
workers who aU offer excellent programs 
to help the child. Often, however, there 
are just not enough hours in the day and 
the teacher with the nev/ student feels 
exhausted just thinking about the 
chaUenges, just as the parent did with the 
new baby so many years ago. Like the 
parent, the teacher wiU probably doubt 
that they wiU be able to cope with the 
task ahead of them. 

In some ways, it is unfair when a new 
baby or new student comes complete with 
their file of previous assessments and pro 
fessional advice. Had they arrived in the 
classroom or in the home with no special 
labels, the teacher and parent might have 
had the opportunity to get to know them 
in a different way. When Adam was diag
nosed, he was already seven months old. 
His father asked his mother why she was 
so upset. He explained to his wife that 
their son, who now had a medical file, 
was no different from the baby whom 
they already knew and loved. Parents and 
teachers must be careful not to let a 
child's personal characteristics be 
concealed by his disabiUtles. 

Everyone who knows a child with a 
disability should think of them as a child 
with special needs rather than as a spe
cial needs child (Perske, 1988). He is a 
child first. Just as they would ask for 
every child in the classroom, the teacher 
should question, "What goals do I want 
this child with special needs to achieve?" 
These will likely be goals that hold true 
for every child: to work to his potential, 
to function in society, and to experience 
satisfaction. 

Eveiy parent and every teacher knows 
it is very difficuk to establish what a 
child's goals should be. Norman Kunc, a 
prominent public speaker who has 
cerebral palsy explains that when two 
people meet for the first time they chit
chat about their likes and dislikes. This 
may not be easy to do if one of the 
persons has a communication disabiUty. 
When a teacher meets a child who cannot 
communicate easily, the teacher should try 
to recognize one thing that they know the 
child enjoys. If the teacher uses that 
knowledge to plan the first goal, it is Ukely 
that the child wiU attain the goal, bring
ing satisfaction to both the stiident and 
the teacher. 

It is important to recognize one way 
that the child with special needs can con
tribute to the class. When Adam's Kinder
garten class played hospital, no one 
wanted to be the patient. It was more 
exciting to be the doctor. But not for 
Adam. He loved to he the patient and get 
aU the attention of people looking over 
him. Everyone benefited. 

When a newborn child has special 
needs, the parents' expectations are 
altered. Teachers who integrate a child 
with special needs into their classroom 
wiU undoubtedly re-examine the goals 
that tiiey have set for aU children. Perhaps 
the greatest contribution a child with spe
cial needs makes to his parents, teachers, 
and peers is to teach them that eveiyone 
has needs that are special. 

Colleen Larson is a teacher-librarian in 
Quesnel and a parent of two children 
with severe handicaps. 

First class: temporary downfall 
by Kit Krieger 

Are you new to the profession and 
thinking you have bitten off more tiian 
you ca.i i:hew? Are you tiiinking that the 
summer job at Macdonald's, despite the 
fact that It paid more, involved shorter 
hours, and was less stressfiil, might have 
been a better career option? 

I can't assure you that you have made 
the right career choice. However, I say 
with considerable certainty that your ini
tial classroom experience, given the range 
of possibilities, is going reasonably weU. 

My first teaching experience took place 
in the fall of 1974 at a large secondary 
school in a larger metropoUtan school dis
trict. After observing a class of Grade 10 
social studies for a period of one week, 1 
was prepared to teach my first lesson. 

I chose as my first lesson (during my 
practicum), an exercise Involving aerial 
photo interpretation. This choice was 
arrived at after 1 scanned the Grade 10 
curriculum and discovered that this repre
sented the closest Unk with my university 
concentration in European inteUecmal his
tory. The particular aerial photo selected 
for that maiden class offered a bird's eye 
view of Pense, Saskatchewan. 

1 spent the hour before the class pacing 
up and down, hoping that I would tire 
my legs to the point where they would 
not shake. I had prepared the setting by 
placing a lectern at the front of the room 
and positioned myself behind its slender 
frame. My sponsor teacher, a 265-pound 
FE. teacher, was seated at the back of the 

class in an attempt to blend in with a 
group of Grade 10 girls. 

I handed out the aerial photo and 
stated my objectives. I recall that the pri
maiy objective was to demonstrate that 
one should get no closer to Pense, Sas
katchewan than an altitude of 34,000 
feet. , 

A few minutes into the lesson my 
sponsor teacher left the room. He later 
Indicated tiiat he had done so under tfie 
impression that I was a born pedagogue 
who could in no way benefit from his 
mentorship. Nicotine stains on his fingers 
betrayed another motive. 

1 continued with the lesson, rarely 
diverting my eyes from my detailed script. 

The lessor! progressed smoothly. 
Closure was achieved with an assertive, 
"That's all folks:' Glancing at my watch, I 
noticed that 47 minutv!: remained in the 
55-minute period. It quickly came to my 
attention that I had a problem with 
pacing. 

Unable to draw from an accumulation 
of strategies for such occasions, I referred 
to the most basic item in my repertoire. 1 
fainted! 

I collapsed behind the lectern. I have 
no idea how long I as out, but I recall 
opening my eyes and seeing dozens of 
concerned faces looming overhead. My 
pacing problem was now accompanied by 
an emerging difficulty with classroom 
management. Waving my blanched point
ing finger on my left hand, 1 commanded 
the students to return to their seats. I 
struggled to an upright position. 

From this point in the tale, I am relying 
on the accounts of others. My memory is 
dimmed. I was told that I fainted not 
once, but three times before the students 
caUed for the teacher In the neighboring 
room. 

After a brief stint in the nurse's office, I 
headed home.for a nap. I returned to the 
school that afternoon to ask for the 
schedule of my next assignment. My 
sponsor teacher queried me on the wis
dom of a return engagement. 1 said no 
one told me this was New York state and 
we were playing under the three knock
down rule. 

I did return to the classroom the foUow-
ing day and am happy to report that 
things went weU. The class, known 
throughout the school as a difficult group, 
was exemplaiy. Apparently there were 
concerns tor my welfare, because the 
classroom was on the third floor and 
overlooked a concrete parking lot. 

I went on to a long, if not illustrious 
teaching career. The legacies of tiiat firsi-
day debacle were short-Uved. For several 
years, I couldn't enter a bank without 

some teller blurting out that the man in 
Une had been their student teacher and 
had fainted three times in front of the 
class. But the years have been kind. I 
have put on a lot of weight and my hair 
has turned grey It is doubtftil that I 
would be recognized by any surviving 
eyewitnesses. 

Kit Krieger taught in Vi^st Vancouver 
Jrom 1974 to 1987. He is currently on 
staff at the BCTE 

Write to US 
Do you have a first 
teaching experience story 
that can top Kriegers? 
Teacher would like to 
hear fi-om you via poem, 
story, cartoon, letter. .. 
write to us, do "First 
class" 

http://Tho.se


bty Elaine Decker 

f you are a typical B.C. teacher, you 
are in your early 40s. Your children think 
you are old. VCRs, compact disks, nuclear 
power, perestroika, and ozone depletion 
weren't part of your childhood. 

ESL, child abuse, whole language, 
cross-cultural communication, critical 
thinking, and co-operative learning 
weren't part of your initial professional 
training. 

-MDS (acquired immune deficiency syn
drome) wasn't part of your childhood, 
wasn't addressed in your professional 
training. But it is part of your life, the 
lives of your children, and the lives of 
your students. 

The rapid spread of AIDS worldwide 
(now the leading cause of death for 
women aged 20 to 40 in major American 
cities, western Europe and sub-Saharan 
Africa) and its spread in the teen popula
tion (in the U.S., teens are contracting the 
virus at a faster rate than any other 
group) make AIDS education one of 
today's basics to be addressed by every 
teacher. Health educators ::nd counsellors 
have led the way establishing AIDS edu
cation programs, and developing good 
support materials. Now you and 1 must 
share the responsibility. What must be 
done? 

Learn what your students know 
The 1988 Canada Youth and AIDS 

Study conducted by Queens University 
had 38,002 respondents in Grades 7, 9, 
11, and first-year college/university. 
According to the study: 

Canadian adolescents are beginning 
their sexual experiences by age 14. One-
quarter of Grade 9 students, one-half of 
Grade 11 students, three-quarters of first-
year college/university students, and 85% 
of school dropouts have had sexual 
intercourse; 

Respondents, especially older adoles
cents, provided an accurate definition of 
AIDS, and were very knowledgeable about 
how the virus is transmitted; 
©iVlost respondents (80%) believed they 

could keep themselves from contracting 
AIDS; 

r Very few modified their behavior 
because of their knowledge about AIDS; 

9 Young people were anxious about AIDS 
and people with AIDS. The majority felt 
that infected people shouldn't be allowed 
to serve the public, or work in hospitals; 
« Respondents linked AIDS with homo

sexuality, and many, expecially young 
men, held negative feelings about 
homosexuality. 

Every teacher's responsibility 
The Queens study is a good news, bad 

news report. Our teens are well informed 
about AIDS but that doesn't necessarily 
change their behavior. American psydiol-
ogist Mark Hochhauser, in a paper enti
tled, "It's not what you know, it's what 
you do;' argued that AIDS prevention will 
depend less on knowledge about HIV and 
more on an understanding of human 
behavior and attitudes. How do you teach 
to change attitudes and behavior? 

IdXk about sex. You can't talk about 
AIDS without talking about sex. It's not 
easy to talk about sex. Finding the right 
words, handling misinformarion and 
embarassment, respecting diverse moral 
and cultural values make this hard job 
harder. Get the help you need from coun
sellors and health education specialists. 

Acknowledge the cultural pressure 
about sex. In the Queens study, teens 
cited television most often as a source of 
AIDS information. If you watch TV, you 
know that it is also a source of constant 
sexual messages, in programming. In 
advertising, in talk shows. Young people 
are bombarded with contradictory ideas 
of sex and happiness, sex and popularity, 

sex and sin, sex and passion. Ttike this 
context into account when you try to 
teach a clinical lesson abour AIDS. 

Consider the influence cf homophobia. 
The notion that AIDS is a gay disease 
must be challenged. It threatens students' 
ability or willingness to assimilate infor
mation about their own personal risks and 
ways to minimize those risks. Hatred or 
fear of homosexuals contribute to a 
"blaming the vicrim" attitude, and a lack 
of compassion for people with AIDS and 
their families and communities. 

Build confidence and a positive self 
image in each student. Help students 
understand their unique value, the valid
ity of their feelings, their rightful place in 
any group. The late David Lewis, an activ
ist with Persons with Aids said, "AIDS 
isn't something someone else gives you. 
You are a participant in the process, and 
have responsibility to act in your own best 
interest." In everything you do, every sub
ject you teach, help your students to value 
themselves. 

Teach the skills of responsible decision
making. Help your students understand 
the difference between active/conscious 
decisions and passive ones. Practice the 
steps of a formal decision-making 
process: identify the problem, list the 
alternatives, describe the consequences of 
each, describe what is important, choose 
the best alternative, develop an action 
plan. For decisions about sex, for 
decisions about life, people need these 
skills. 

Teach the skills of assertive communi
cation. Direct, honest communication 
at)Out ideas and feelings is a big part of 

Central to AIDS prevention in our adolescent population is positive sey-image 

and responsible detrision-tnaking skills - both part of every school curricubm 

and every teacher's responsibility. Zefa,UK/Iinage Finders, Vancouver photo 

TEACHER ASKED NANAIMO STUDENTS 

sexual activity. In the stew of hormones, 
peer pressure, sexual mythology, and gen
eral confusion of adolescence, teens can 
hardly be expected to think through a 
clear "1" statement about the necessity of 
using a condom. Model direct communi
cation. Help students learn assertive com
munication skills on many topics in the 
everyday classroom environment. 

The skills and attitudes that will help 
our students to protect themselves from 
AIDS, are not special ones. They are the 
skills and attitudes that foster confident, 
healthy people, who are able to commu
nicate effectively, to solve problems care
fully, and to share the responsibility for 
creating a caring community. No teacher 
would deny these are learning outcomes 
for every subject area and every teacher's 
responsibility. 

Elaine Decker is the BCTF's communi
cation officer 

Teacher asked some Grade 10 students 
in the Nanaimo school district what they 
want from their teachers. They told us the 
characteristics of the teachers they found 
most credible, teachers to whom they 
would take a problem, a question about 
AIDS. 

Students want the facts they said. They 
want the real words, the serious 
questions, neither scare uictics and mor 
allzing, nor cute stork and birds and bees 
stories. "Start younger;' they said. 
"Respect our concerns;' "Remove the 
warnings on videos that say the material 
might be offensive;' 

They want teachers who are sincere, 
who can deal with emotional issues, with 
embarassment, with decision making. 
"Most counsellors are pretty comfortable;' 
"Some teachers try to be too clinical, too 
scientific." "Teachers are too concerned 
about our parents' reactions, but iiey par
ents aren't doing such a good job of sex 
education." 

Students don't think AIDS education 
should be a separate program. "Co-ed 
works best. There shouldn't.be mysteries 

and secrets between the sexes;' "It's about 
life, about relationships;' "It should be dis
cussed in all our classes, when it comes 
up." 

Personalize the issue. They spoke of 
the impact of Ryan White, the teen whose 
battle with AIDS was valiently and pub
licly fought, and ofthe power of stories 
from real people living with AIDS. 

Use humor to help reduce anxiety, deal 
with misinformation. 

The students said, "Teach our parents. 
We have our friends and our teachers to 
help us, but our parents need help too;' 

These Nanaimo students, like all 
students, want teachers who care about 
them as real people, who provide them 
with useful infonnation, who help them 
develop attitudes and skills to address the 
questions of life. The average teacher in 
B.C. tries each day to do exactly that (the 
environment, citizenship, community, 
AIDS). As tiie late Gilda Radner said, "It's 
always something!" Fortunately there are 
always teachers. 

- Elaine Decker, Nancy Hinds 

IN 
TEACHING? 

Here are some ideas to promote more 
effective l istening a m o n g y o u r students. 
These tips are from the Institute for E d u 
cational Research. 

Encourage !the c lass to listen to as t i i - ! 
dent w h o is talking.-Say, ' T n i l istemng'tb 
Tracy;* or "let's all l isten to what Kevin 

haf tb:sa^_ _ _ . 
Tfeach the class listeni|ig.b^h?i\̂ oiis. Tbil 

"',I-rx:'::Vr- tYr^m'tmi^''^^'Si^\'^ ' Mi'j^ i''r^v'^\£ -^iil students that tiiey shdi i ld keepthetr eyes 

.w...«^fe*.^^i^*»..^^sa^^ mov̂ hglWOî lpokoû ^̂ ^̂  
elites from'the speaker. A l s o , good l isten-

® AIDS is a disease characterized by the 
breakdown of the body's immune sys
tem as a result of infection with the 
human immunodeficiency virus (HIV). 

©AIDS is transmitted in body fluid 
through vaginal, anal, or possibly oral 
intercourse with a person infected with 
HIV; through direct entry of infected 
blood or blood components by sharing 
needles with an infected person; from 
infected mother to child in utero, dur
ing childbirth or through breastfeeding. 

isHlV is not spread by casual contact. 
©There is no vaccine to provide protec

tion nor is there a cure for HIV 
infection. 

sThe risk of AIDS from transfusion of 
blood or blood products has been vir
tually eliminated in Canada by blood 
screening programs. 

a Intravenous drug users run a risk of 
HIV transmission if they share infected 
needles. Clean needle exchange 
programs, and training drug users to 
clean their needles with bleach have 
reduced this risk. 

e Latex condoms, when properly used, 
have been shown to be effective 
(although not foolproof) as a barrier to 
HIV. 

©AIDS is not an illness of a particular 
group. Anyone who engages in certain 
high-risk behavior can contract the 
virus. 
Health and Welfare Canada, the Cana

dian Public Health Association, commu
nity healtii services, and professional 
journals are among the many sources of 
good, clear information. Videos, pam
phlets, lesson plans, and discussion 
guides are available to help you. 

' Getstiadentsjr iyplyed i n tilii^ l e s ^ n , ; 
; A s k what t h ^ a l r e a d y k n o w ^ b o u i f t h e 
tdpie to be presented. A s k " ^ cfass to ^ r 
tiiink o f Ave questions they'd l i te - ' 
answered ,by ' th ' |^end-bf ihei lcs^^ i.': •. 

Give s t l i d e i i & ' a ' p u z p o ^ * f o r - l i s ( £ r i i n g T 
for your.directionsj for the m a i n idea or -
for enjpynfent 7-rat | ier tiian-just telling 
d i e m J Q j s l^|4 i® l i^^^t *^^^ 
' Ke %'Stu^flts3l<^8^ 

i n the m i i ; I d J ^ ^ £ ¥ l e s s » ] ^ n 3 ^ ^ ^ M 

little mctivadorM 

RestHwcxslihe NFB'S ''Growit^l^ Series'* hdpjbster positive, healtlQt attitudes 

NFB'photo 

Family Life curriculum guide and support 
materials available at all B.C. secondaty 
schools. 

The Growing Up Series, National Film 
Board of Canada, 1045 Howe, Vancou
ver, BC V6Z 2A9, (604) 666-3838. 

Leaming About AIDS, {ediC\y\t{g package. 
Canadian Public Health Association, 
1565 Carling, Suite 400, Ottawa, ON 
KIZ 8R1, For more information contact 
Robert Burr, (613) 725-3769 

Z,«zm/>^^rZ,/w>^ curriculum guide and 
support materials available at all B.C. 
schools. 

Talkitt About AIDS, y'vieodMdit^^^ 
r guide. Health and Welfare C a n ^ 

1990. Available from Heaim arid Wel^ 
fare Canada, Vancouver office (publica
tions) (604) 666-2083. 

We Need to Know About AIDS, A Guide 
for Parents on "lUlking with fheir Chil
dren About AIDS, Healtii and Welfare 
Canada, 1990. Available from Health 
and Welfare Canada, Vancouver office 
(publications) (604) 666-1083 

Wright, Beverly and Yates, Randall B., 
•AIDS and Homophobia: A Perspective 
for AIDS Educators;' Feminist Teacher, 
Vol. #4, Nos. 2/3, pp. 10-12. Feminist 
T̂ ac/?̂ /-, 442 Ballantine Hall, Indiana 
University, Bloomington, IN 47405 

AIDS: The New Facts of Life, video and 
teacher's guide, Canadian Public Health 
Association, available tiirough B.C. 
Ministty of Healtii, Vancouver, (604) 
660-6172. 

AIDS: Preparing Your School and Commu-
,nity Canadian Association of Princi
pals. Funding provided by tiie Federal 
Centre for AIDS, Healtii Protection 
Branch. Healtii and Welfare Canada. 
Available from Canadian Association of 
Principals, c/c Tony Cochrane, 
Margaretville Consolidated Elementaty 
School, P.O. Box 1510. Middleton, NS 
BOS IPO. 

Canada \buth and AIDS Study, British 
Columbia report. Available from Dr. 
Michael Rekart, Director of STD Control. 
B.C. Centre for Disease Control. 828 
West 10 Avenue, Vancouver, BC V5Z 
1L8, (604) 660-6172. 

rcduGesLstudems:m^vatton KrUsten. t : , 
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G l o b a l 
n o t e s 
by Greg O'Keefe 

alk of bargaining new contracts 
gears up again in staffrooms across B.C. For 
many teachers, negotiating the best con
ditions for learning and teaching, and our 
professional and economic welfare, is a 
taken-for-granted democratic right. 

Greg O'Keefe, newly-elected vice-presi
dent of the World Confederation of Orga
nizations of the Teaching Profession 
(WCOTP), has viewed first hand, teachers' 
rights in other countries. Here, he reflects 
on our collective bargaining process with 
new appreciation. 

Tlu- liiglicsi couiury in iho world, 
Nrp.il, provides .i low point in treatment 
ol leachers. WCOTl' roriiuill>' complained 
to the international Labour Organization 
(11.0) ill Geneva last Nowmbei. fivldence 
WCOTP provided included the deaths of 
seven Nepal National Teachers' Associa
tion (NNTA) districi officers in 1985, 
police tlisruption of the NNTA's second 
and third national conferences, mass 
arrests of demonstrating teachers, 
dismissal of 61 NNTA teachers, and the 
transfer of 35 more teachers, Why? 
Because of their trade-union activities. 

After studying the WCOTP presentation, 
the ILO Committee on Freedom of Associ
ation made the following recommendation 
directly to the government of Nepal: (1) 
set up a judicial inquiry into the alleged 
deaths of the seven NNTA district officers 
in 1985 at the hands of the police; (2) 
supply information on the 15 named 
detainees with details of either their 
release or the specific charges brought 
against them; (3) inform the ILO Commit
tee quickly of the current situation of the 
trade union leaders and teachers 
dismissed for trade union activities; and 
(4) register the NNTA so its legality is no 
longer at stake. 

The WCOTP regional representative for 
Asia, Aloysius Mathews, informs me that 
relations are improving between the gov
ernment of Nepal and NNTA and that all 
but tv/o of the teacher leaders have been 
released from prison. Our work will not 
bc finished until these two are also free. 

El Salvador 
It should come as no surprise, after 

reading recent reports of right-wing death 
squad activities in El Salvador, that 
WCOTP also brought the actions of El Sal
vador's govermnent to the ILO. The com
plaint deals with the murders of two 
members of ANDES 21 de Junio, the 
National As.sociation of Salvadorian 
teachers. The Committee on Freedom of 
Association has requested El Salvadorian 
authoriries to open judicial inquiries into 
35 murders since 1987 and numerous 
disappearances of teachers and members 
of their families. It speaks volumes to the 
dedication of teachers in that country to 

come forwarti as leaders when deaih loo 
often was the only reward for those who 
had gone before iheiii. 

Boiivia 
Looking further soiiih and west, we see 

our colleagues froni Bolivia on a hunger 
strike to ileniand better working 
condilions and lo warn the population 
about deterioration in the Bolivian educa
tion system. In response, police officers 
were violent when seeking out the hun
ger strikers. The government declared a 
stale of emergency, arresting the hunger 
strikers, including the three leaders of the 
National Teacher Organization. 

Uruguay 
Lack of space, not lack of further 

examples of teachers' rights being tram
pled, leads me to this final example. On 
November 14, WCOTP filed a complaint 
with the ILO against the government of 
Uruguay concerning 180,000 primary-
level teachers on strike for 40 days in 
October and November. Uruguayan 
authorities refused to negotiate wiih rep
resentatives of the teachers' unior tny 
increase in salary, and they suspended 
teacher salaries. They further threatened 
numerous teachers, intimidating them, 
and then they forced them back to their 
schools. Such measures undermine the 
teachers' right to strike and they act as a 
deterrent, forcing teachers to give up their 
legal collective protest. 

Do not conclude that in Canada the 
struggle for rights has been won and the 
battle is over. Rights now won can easily 
be lost. In our own struggles, let us not 
Jose sight of injustice to our fellow teach
ers who daily deal with life-and-deifth 
stnjggles. There is much to be done but, 
as teachers, we can take special pride In 
belonging to an international organiza
tion, WCOTP, that understands fully the 
import£ince of the defense of teachers' 
rights. 

Greg O'Keefe is a member ofthe Nova 
Scotia Teachers' Union and vice-president 
ofWCOTR 

Source: Nova Scotia Teachers' Union, The 
Teacher, Febmary 14, 1990. 

o v e r 

RY THIS 
RE-GST 

TAX QUIZ 

^ • Hpw much more income tax a year is paid by a family of four making $24 000 
as a result of tax changes since 1984? ' 
a) 10% more b) 20% more c) 30% more d) 40% more 
^2. How much more income tax a year is paid by rich famiUes as a result of tax 

changes since 1984? . 
a)20%mote b) 10%more c)5%more d)6%less 
^ 3. The top 20% of the Canadian population controls what proportion of the coun-
try s wealth? 
a) 29% b) 49% c) 69% d)99% 

4. Which of tiiese countries does riot charge any weaJttj tax on te^^^^^ 
a) United States b) West Germany c) Canada d) Noiy^y -

5. Which oftiiese profitable corporations didirtpaV^ 
a)G9o^i-(::anada-^ 
e)'all 'of-theabove:---r-^-- - ^ . ; - . : / . . - - - - ; . « » ^ - . - . . . - ™ . , . . . . .... v . . . . . .. 

6. Which of̂ these profitable corporations got over $10 htiUioh in grants fro^ 
public treasury in 1988? ^ ^ T 
a) Domtar incf b) Norahda cyBombardiefliic d)anof tii^ 

T. How much can a corporation deduct frorn its tax bill i f it spends $200,000 for a 
pnvatebox at the Tbronto SkyDome?- " :^ J^.^J^ 
a) $160,000: b) $60,000 :e)$6;000 d) notiiing -

8. How much vwD a femily that spends $15 at a ballgame save on tiieir taxes? 
a) notiiing. b) $5 c) $10 d) uieyll pay $1.05 tiianks torCST ' 

Answerss 
(pV9 (B)-Z (p)-9 (aVs (P)-Z (P)*l 

Source: Ont. Coalition for Social justice, CALM Labour News & Graphics,\\xV/-h\x^\xsi 1990. 

1 round a little story buried in the back 
of the newspaper the other day. It said, "a 
national daycare jiiogiam will be In place 
by 1995, but details, including how much 
federal money it will get, have not been 
worked out, Health Minister Perrin Beaily 
said yesterday:' 

We've heard promises of daycare pro
grams from the Conservati\es before. 
They've never amounted to much more 
than election rhetoric. 

Since our first child was born three 
years ago, my wife and I have improvised 
with several childcare arrangements. At 
first we both worked part-time, and 
shared the care of our son. When we 
strolled past the private, chain Mac-
daycare just down the street every day it 
made us feel sick. It was a child-minding 
factor>', nothing like ue imagined daycare 
could be. The faces of tiie young, female 
stall changed evety week. 

In my son's second year we found a 
babysitter who would come lo our house 
two days per week. This worked well, but 
il was cosily Our babysitter wanted to bc 
paid under the table, so we got no tax 
leceipts for our daycare expenses. 

When we changed communities last 
year, we had to rejuggle daycare once 
again. Our three-year-old now attends a 
co-operative preschool, and spends two 
mornings a week at another mother's 
house, who has three preschoolers of her 
own. We still don't get tax receipts. 

We're now on the waiting list for the 
daycare that will be housed in the new 
school. It's a first for our town of 7,000. 

I've learned several things about 
daycare in Canada from all this. Most 
childcare is still carried out in private 
homes, unregulated, and part of an under
ground economy. The institutional 
daycares that do exist vary greatly in 
standards and quality. And no matter 
where kids of working parents go during 
the day. they're inevitably looked after by 
women who make something near the 
minimum wage, or less. 

You don't have to be very bright to real
ize there's a social crisis in childcare in 
Canada. I can't believe we've wasted the 
last decade without putting together a 
national daycare program. 1 can't imagine 
that we're going to waste another three 
years with promises instead of action. 

Source: .'\rt Kilgour/CALM, Labour News 
and Graphics, April 1990. 

Retirement-
planning 
seminars 

Knowledge of your pension plan, other 
retirement benefits, and what retirement 
life is like, will better prepare you for the 
transition. Seminars to help teachers and 
their spouses, in their mid-40s or over, 
plan for retirement will be held in the fol
lowing locations. There is no preregistra-
tion or fee. 

Smithers, November 7, 1990 
Hudson Bay Lodge, 16:00 - 21:00 

Prince Rupert, November 8, 1990 
Crest Motor Inn, 16:00 - 21:00 

Terrace, November 10, 1990 
inn of the West, 09:00 - 16:00 

Kelowna, November 17,1990 
Capri Hotel, 09:00 - 16:00 

Prince George, November 24,1990 
HoUday Inn, 09:00 -16:00 

Nanaimo, December 8,1990 
Coast Bastion Inn, 09:00 -16:00 

Coquitiam, January 26,1991 
Best Western Coquitlam Motor inn, 
09:00 - 16:00 

Chilliwack, February 9,1991 
Best Western Rainbow Country Inn, 
09:00- 16:00 

Surrey, February 16,1991 
Surrey Inn, 09:00 -16:00 

Vancouver, February 23,1991 
Plaza 500. 09:00 - 16:00 

Richmond, March 2.1991 
Richmond Inn, 09:00 -16:00 

Cranbrook, March 9.1991 
Inn of the South, 09:00 -16:00 

Castlegar, March 16,1991 
Fireside Dining Room, 09:00 -16:00 

Campbell River, March 23,1991 
Anchor Inn, 09:00 -16:00 

Victoria, April 20,1991 
Victoria Conference Centre, 09:00 -16:00 

Pensions: 
part-time and 
substitute 
teachers 

All part-time and substitute teachers 
can participate in the Teachers' Pension 
Plan. 

Teachers who work half-time or more 
are automatically enrolled in tiie pension 
plan. If you teach half-time or more each 
day of the month, or teach 10 or more 
days in a month, or 5 or more days in a 
bi-weekly pay system, you will be enrolled 
in the plan. Once this has occurred yOu 
will continue to be enrolled, and pension 
deductions made from your salary, as long 
as you are employed in that particular 
school district, no matter how few days 
may be worked in subsequent months. 

Teachers working less tiian half-time, 
including substitute teachers, may volun
tarily enrol in tiie pension plan. An enroll
ment form may be requested from your 
school board office. Once enrolled In tiiat 

particular school district, you remain 
enrolled as long as you arc employed by 
that district. You do not need to enrol 
each year, nor can you cancel your 
enrollment. 

Why should you enrol in the pension 
plan? A registered p vnslon plan is the best 
method to save for your retirement. And 
you will eventually retire! Your contribu
tions to the plan ar' tax deductible and 
are more than nia .lied by your employer. 
If you developed your own retirement sav
ings plan it would need to earn a very 
high rate of interest (20% or more) to 
compensate for the loss of employer 
contributions. 

Currently you need 100 months of con
tributory service to be eligible for a pen
sion - retirement, disability or survivor 
(for your spouse). Any month in which 
you make a contribution, even if for only 
one day of work, counts as a contributory 
month. The 100-month threshold will 
soon change to 50 months, as suggested 
in recently-proposed pension benefit stan
dards legislation, or 20 months, as 
requested by the BCTF in a recent brief to 
government. Once you are entitied to a 
pension you could go on to other occupa
tions, leave your contributions and service 
in the plan, and draw a pension at age 55 
based on an average salaiy that is 
indexed from whei \ you left teaching to 
when you draw the pension. 

Portability agreements exist within the 
B.C. public sector, including colleges and 
the universities, and all teacher pension 
plans in provinces as far east as Quebec. 
Thus if you change jobs or provinces, the 
employer contributions can be retained to 
your credit. 

The B.C. Teachers' Pension Plan is 
among the best, and is one of the most 
financially sound, teacher pension plans 
in Canada. 

Attention former 
Ontario teachers 

Recent changes to the Ontario Teachers' 
Pension Act may affect former Ontario 
teachers now employed in B.C. schools. 

Teachers who left Ontario and took a 
refund of their pension contributions can 
now repay those refunds to the Ontario 
plan, for purposes of transfer to the B.C. 
plan, without returning to work in 
Ontario. 

Applications to repay refunds must be 
made by December 31,1991 and 
repayments must be completed by Decem
ber 31,1994. 

A second change to the Ontario plan 
requires a different form of reciprocal 
agreement between Ontario and B.C. that 
could benefit teachers transfering service 
to B.C. The new agreement must be in 
place by December 31,1996. There will 
be more on this in the future. 

To apply for reinstatement of refunded 
service, contact Teachers' Superannuation 
Commission, #400-5650 Yonge Street, 
Toronto, ON, M2M 4H5. 

Leaves of absence: 
purchase of 
pension service 

The teachers' pension plan has specific 
mles for purchasing pensionable service 
for leaves of absence. 

If you returned to teaching from a leave 
of absence at any time in 1989 (calendar 
year), you have until December 31, 1990 
to purchase the service for that leave. For 
maternity leave that falls within the 18 
(or 24) weeks specified by the 
Employment Standards Act (B.C.) you will 
pay your nomial pension contribution. For 
all other leaves you will pay double your 
normal pension contribution. 

If you returned to teaching from a leave 
of absence sometime this year, you have 
until December 31, 1991 to purchase the 
service. Leaves completed before 1989 
cannot be purchased now. 

There is a limit to how much service 
you may purchase in your career. For reg
ular leaves of absence (double contribu
tions) the limit is 20 months. The income 
tax rules for deducting amounts paid to 
purchase service varies. 

If you wish to purchase service, con
tact the Superannuation Commission at 
548 Michigan Street, Victoria, BC, V8\' 
4R5, 1-800-663-8823, for (a) approval to 
do so, and (b) the amount you will be 
required to pay. 

12 month pay: 
YES OR NO? 

by Karen Harper 
Teachers have expressed interest in 

12-month pay proposals in the current 
round of negotiations. TWelve-month pay 
makes sense for 12-month employees, but 
there are some problems for 10-month 
employees. 
Teachers' pension plan 

—Teachers can lose.-but not gain 
pensionable service when moving from 
10-month to 12-month districts. For ex
ample, if you work In district A, with a 
10-month pay period to lune 30, you ac
crue 6/10 of a year in pensionable service 
(a pensionable year runs from January to 
December). Then you move to district B, 
with a 12-month pay system, paying from 
September to August. You will accrue 4/12 
service from September to December, or 
9.33 months service for the calendar year, 
instead of 10 months. Superannuation 
advises us tiiat there is no solution to tills 
problem. 

Alternatively, if you move from district 
A mtjik^io of a year to district C that 
starts pay in July, you will accrue 6/12 of 
a year pensionable service or 1.1 years 
service, but superannuation will only rec
ognize 1 year of service. You cannot accu
mulate more than a year's service.in a 
year. 

Retirement from district B instead of 
district A will resuk in tiie loss of two 
months of pension cheques. In district A, 
your cheque commences July 1 - in B it 
commences September 1, but your annual 
salary was the same. If you start your 

pension July I, you lose pensionable ser
vice and salary. Again there is no appar
ent solution. 
Unemployment insurance 

There will be maternity leave problems. 
Your baby is due june 15, with leave com
mencing June I, and you plan a return to 
work September 1. In district A you will 
get UI maternity for the summer. In dis
trict B - there would still be salary owed 
to you for the balance of Uie year because 
you worked 90% of the year. The income 
to be received would disqualify you for UI 
maternity benefits. You will receive less 
income than the teacher in district A. 

Temporary leachers would have the 
same problem as maternity cases. If the 
salary started July or August Instead of 
September, the teacher would still lose all 
or most of UI benefits, unlike the teacher 
in 10-month pay districts. 
Benefits 

To what dates are benefits prepaid? On 
10-nionth systems benefits are prepaid to 
August 31, or September 30. On a 
12-month system they presumably stop 
when salan/ stops. On the July-June sys
tem, a teacher moving back to a 10-niontii 
system would have two to three months 
withoutf^enefits or be paying full 
premium costs. The solution is to negoti
ate common-end dates to all benefit plans 
- September 30, for example, and specify 
the date in contract. 
Sick leave 

In the summer what pay will a teacher 
receive who was on sick leave until Janu
ary 31, and then Salary Indemnity Plan 
for the balance of the school year? Fifty 
percent of the expected level? All? None? 
This needs to be clearly spelled out in 
contract. Fifty percent would provide 
equity with the 10-month system, all 
would be a better deal, and none would 
be far worse. 
Partial-year leaves 

Exactly the same problem as with sick 
leave. What will be paid in summer? 
Salary indemnity plan 

What level of salary should SIP be 
replacing? What will the board report to 
us? This complicates matters considerably. 
Currently SIP does not pay in summer. 
Start date 

Is the 12-month pay a prepay or 
postpay system? Does it start in July, 
August, or September? Prepay raises 
problems of overpayment for teachers 
who become ill early in the school year 
with little sick leave, or who quit before 
year's end. For example, you are paid for 
July and August, work a week and tiien 
go on sick leave for the rest of September. 
Your sick leave is gone October 1 and you 
move to SIP for the rest of the year. You've 
received 25% of your annual income, but 
only worked and used sick leave for 10%. 
Will you be billed for the 15%? How will 
you ever pay it back if you are? 

Prepaying Is the best deal financially 
for ongoing teachers. 
Work year issue 

If you receive income in the 
non-teaching period, will It strengtiien the 
board's position in pushing or requiring 
teachers to work during this period? Will 
you forget over time that this pay is 
administrative only and {ed guilt if tiie 
employer pushes on summer w;ork? It is 
vital that strong, clccu language on the 
non-teaching period be negotiated to 
avoid possible problems here. 

To avoid inequities in the above areas, 
it \yould be desirable for all teachersto be 
on the same pay system. However, many 
problems caused by,12-morith pay 
s> t̂ems for ip-mpnth emplpj^es are prob
ably unavoidable. 

Karen Harper is the BCTFs salary 
indemnity plan administrative officer. 
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KOREA from page 24 

Or. Shin ineniioiis substandard building 
facilities - students have grown, on an 
average, ten centimetres taller in the last 
10 years and they don't lit into the exist
ing desks. In adtlilion, there is continued 
frustration and confrontation with the 
government that has banned a teachers' 
union and their right to collective 
bargaining. 

Repressive government action taken 
against educators and students was 
reported in the 1990 spring issue of the 
Amnesty International Bulletin. Mass 
arrests were ordered of dissident students, 
workers, and farmers, as well as teachers 
involved in peaceful rallies in support of 
their efforts to form a union. In May, the 
severely bruised and beaten body of stu
dent Lee Chyu"kul was discovered after 
he was seen fleeing from a police 
roadblock. 

The division at the 38th parallel not 
only geographically divides a land roughly 
the size of Great Britain, but it also sepa
rates the industrial potential in the north 
from the agricultural wealth of the south. 
Forty-two million people live in the south 
and 20 million live in the north. From the 
grinding poverty of the '50s and 'bOs, 
South Korea now has a different set of 
problems with their miraculous economic 
and technical modernization of the last 
20 years. Environmental pollution, partic
ularly in Seoul, is at a crisis level. Urban 
noise, waste disposal, and air pollution in 
underground shopping malls exceed 
acceptable levels set by the Seoul City 
Health and Environment Research 
Institute. 

. rr,- l-r --' 

Retiring Coauitlam teachers "whoop it up" with Ken Hammond (Coquitlam Teachers' 
Association'president), far right, and Ray worley (BCTF first vice-president), sixth from 
right, at their retirement ceremony last Spring. Preston vip photo 

A unified Korea may be a solution to 
this dilemma. A peaceful unification of 
the country would bring benefits to many 
peoplellving north and south of the 38th 
parallel. The reallocation of billions of dol
lars for military purposes could be directed 
toward programs for the advancement 
and well-being of all Koreans. 

Some might argue that this solution is 
too simplistic, but we have evidence of 
the transition in Germany 

Recently, plans were made to schedule 
three-day visits between North and South 
Koreans. This is a beginning. The 
unification process continues in slow, 
tedious, and frustrating style but in my 
lifetime 1 think a united Korea will become 
a reality 

1 visualize a blending of a new socialist 
nation, embracing the positive ideologies 
of a capitalist south and a communist 
north. 

I like an entry penned by a Canadian in 
the guest book at Panmunjom. It reads: 
Wjrld peace is our only security. 

Carol Taylor is an elementary teacher 
in Kelowna, and serves as the Status of 
Women contact person and as an execu
tive member of the Central Okanagan 
Teachers' Association. 

Leonard Anderson, Victoria 
John Arnason, Surrey 
Arleene Ashdown, North Vancouver 
Sallie Atkinson, Lillooet 
Helen Augustinson, Powell River 
Sylvia Baker, Coquitlam 
Paula Barltrop, Coquitlam 
Harvey Barnes, Vancouver 
Sheila Bekenn, Richmond 
Edmund Benville, Coquitlam 
Joan BirH Coquitlam 
Erna Block, Prince George 
David Brown, Courtenay 
John Bryan, North Vancouver 
Claud Buchanan, TVail 
Donald Burton, Summerland 
Doreen Buss, TVail 
Charles Caldwell, Coquitlam 
Barry Camp, Victoria 
Muriel Carriere, Powell River 
Marion Carruthers, North Vancouver 
Eve Cavendish, Southern Okanagan 
Bill Christie, Coquitlam 
Jeannette Chubra, Vancouver 
James Clark, Burnaby 
Daphne Clarke, Delta 
joy Clarkson, Nelson 
John Clazie, Victoria 
Tom Cocking, Richmond 
Rita Cohn, Vancouver 
Joan Cole, Kamloops 
Lila Cook, Coquitlam 
Rod Cornelius, Coquitlam 
Joan Coulter, Courtenay 
Patricia Cowen, Vancouver 
Madelyn Craven, Abbotsford 
Gerald Crawford, Victoria 
Shirley Crowle, Victoria 
Glen Deacoff, Central Okanagan 
Janet Doubt, Kamloops 
Catherine Douglas, Victoria 
Glenna Drummond, Victoria 
Joan Durand, Coquitlam 
Mary Dyck, Coquitlam 
Michael Eastman, Nelson 
Nathaniel Eccleston, Nanaimo 
Gerald Eliot, Vancouver 
Bernice Evans, Delta 
Shirley Fakaro, Richmond 
Peter Paris, Nelson 
Scot Farncombe, Burnaby 
Christine Fawcett, Delta 
Jean Flaherty, Coquitlam 
Marian Flinton, Surrey <" 
Geraldine Forbes, Victoria 
Paul Forney Burnaby 
Elsa Friesen, Burnaby 
Victor Fritschi, Delta 
Doris Gaffney, Victoria 
Dave Gemmell, Coquitlam 
Ken Gibbard, Victoria 
Peggy Gilbert, Alberni 
Muriel Gleason, Delta 
Eric Gledden. Surrey 
Joan Goold, Vancouver 
Eleanor Gornall, Vancouver 

Dorothy Grant, Stikine 
Doreen Gray Prince George 
Marie Hac, Central Okanagan 
Phyllis Halsey, Sooke 
Kathleen Hammer, Victoria 
Maureen Harrison, Central Coast 
Ruth Hawkes, West Vancouver 
Shirley Hayes, North Vancouver 
Allan Henderson, North Vancouver 
loan Henley Vancouver 
Mary Henry, Powell River 
Thomas Heppell, Victoria 
Robert Hetherington, Surrey 
Corby Hilton, Delta 
Harry Horton, Victoria 
Elaine Howerton, Surrey 
Margaret Hutchinson, Kamloops 
Helen Ingram, Nanaimo 
Mary Isaacson, Nanaimo 
Jesse Jensen, Kimberley 
Ethel Johnson, Victoria 
Basil Kamad, Prince George 
Harry Kanigan. Central Okanagan 
Hollis Kelly Delta 
Irene Knudtson, Surrey 
Shirley Koleszar, Powell River 
John Kolody, Kamloops 
Sella Koop, Surrey 
Michael Kjowalchuk, Princeton 
Werner Krueger, Coquitlam 
Eleanor Larssen, Nelson 
Muriel Lasuta, Burnaby 
Roderick Littley Victoria 
Rod Lizee, Sunshine Coast 
Joanne Lussier, Vancouver 
Peggy MacDonald, Richmond 
Denise MacKay, Sunshine Coast 
Anna Mackie, Vancouver 
Colleen Maglio, Nelson 
Alma Mah, Alberni 
Eileen Mallette, Surrey 
Jacob Martens, Abbotsford 
Joan Martin, Surtey 
Claire Maynard, Delta 
Margaret McAllister, Nanaimo 
Feme McConville, Sooke 
John McCrae, Delta 
Ethel McGillivray, Nanaimo 
Lois McLean, Surrey 
James Mercer, Vancouver 
Chris Mereigh, North Vancouver 
Wilson Merrill. Nanaimo 
Arthur Messenger, Vancouver 
Phyllis Miller, Campbell River 
Joan Mitchell, Coquitlam 
Andrew Moffett, Delta 
Dorothy Nancartow, Victoria 
Elizabeth Nemeth, Vancouver 
Doreen Neu, Surtey 
Dorit Neuls, Coquitlam 
Jim Nicoll, Victoria 
Isabel Nixon, Surtey 
John Nixon, Kamloops 
Sheila O'Brien. Victoria 
Cariton Olson, Coquitlam 
Marilyn Ornes, Vancouver 

.Margaret Parker, Victoria 
Viola Parker, Burnaby 
Theresa Parmentier, Prince George 
Lloyd Pelech, Burnaby 
Giles Persad, Vancouver 
Allen Phillips, Burnaby 
Denis Plamondon, TVail 
Doris Potts, Vancouver 
Ruth Powell, Victoria 
David Pryke, Mt. Arrowsmith 
Marie Quilter, Richmond 
Esther Rabinovitch, Richmond 
Margaret Rainbow, Delta 
Beverly Ralphs, Victoria 
Thelma Ratner, Coquitlam 
Muriel Redman, Sunshine Coast 
Moira Reid, Vancouver 
Barbara Renflesh, Surrey 
Peter Richardson, Sooke 
Maureen Roberge, Summerland 
Charies Roberts, Delta 
Margaret Robertson, Shuswap 
John Robinson, Central Okanagan 
Sergei Rodionoff, Prince Rupert 
Roseleen Rupp, Prince George 
Lois Rush, Prince George 
Barbara Samarin, Nanaimo 
Karen Sayer, Coquitlam 
June Shearer, Victoria 
Vivian Sherwood, Cowichan 
Elaine Shirley Victoria 
Donna Sine, Vancouver 
Harry Smith, Mount Arrowsmith 
Beverly Speirs, Victoria 
Rudolph Springnaric, Surrey 
Corinne Stephenson, Victoria 
John Stewart, Sooke 
Nancy Stewart, Richmond 
Daisy Stocker, Victoria 
Marjorie Suddaby, Vancouver 
Donald Taylor, Victoria 
Sheila Thompson, North Vancouver 
Doris Thomson, Delta 
Teana Toews, Vancouver 
Hugh Town, Burnaby 
Donna Tyson, Delta 
Joe Vaz, Revelstoke 
Charles Waldman, Victoria 
Patricia Waters, Burnaby 
James Watson, Nanaimo 
Joyce Wilkie, Delta 
Elizabeth Williams, Victoria 
\feia Williamson, Surtey 
Sonia Worobetz, Vancouver 
Peter Zaichkowski, Coquitlam 

Practicing teachers, who retired 
this Spring, are listed in this 
column. Names have been pro 
vided 4 '̂ local associations. 
Names mil no longer be taken 
from pension lists provided by 
the Superannuation Commis
sion. (Our apologies for any 
names inadvertently overlooked 
due to incomplete lists.) 

Name 
Joseph Andrews 
Elizabeth Bemrose (R«uikin) 
Norman Berg 
William Berry 
Agnes Bradford (Peterson) 
Kathleen Bradley (Dielby) 
Emma Bricker (McLeoy) 
Mary Brook (Liddcll) 
Charles Brown 
Harold Cassan 
Beryl Challenger 
Ethel Colwell 
Josephone Cosgrove (Cai-son) 
Ella Cotter (Christophersofi) 
Flora Croker 
Annie Demmery 
Arnold Doerksen 
Boyd Dowden 
Mildred Dumvill (Mader) 
Frederick Ennis 
Edna Gear 
lames Gold 
Jsnet Gosselin (Johnston) 
Alice Gray 
William Greenway 
Leslie Harris 
Beulah Hudson (Ashton) 
Alfred Humphreys 
James Hufchin.son 
James Jackson 
Bertha Lowe (Robinson) 
Fred MacDonald' 
John Magel • • , 
Anne McGillivray (Bryans) 
Elizabeth Mcintosh (TVent) 
Roblna McLeod 
Mary Moase 
Kathleen Munro 
David Nichols 
Doris Nordllnger (McPherson) 
Bessie O'Connor (Miller) 

, Eva Ollis (Goodwin) 
Noel Parrot 
Laurence Peter, 
Maiigery Povi/ell (Logan)'"' 
Peter Redding " -
jessieRixon 
James Robertson 

. Lloyd Sanderspn 
Thomas Sanderson, . 
Henry Sawadsky . , 

.Davidsg3tt '.r;^/, 
Mafale Seatpri (Payne) 
Nettie3.̂ |^rs*..-'' ' ' '. ' 

'itoriddlpH-Smnifoit^ 
Johii'S^cK'"--''-'?''' ' 

Date of death 
May 21, 1990 
April 18, 1990 
February 9. 1990 
March 1, 1990 
January 20, 1990 
November 27, 1989 
April 8, 1990 
May 2, 1990 
May 31, 1990 
May 15, 1990 
.\^n\ 22, 1990 
June 11, 1990 
Febniaiy 16, 1990 
Febmary 26, 1990 
Febrtjaty 5, 1990 
June 20, 1990 
June 3,1990 
June 1, 1990 
March 9, 1990 
April 21, 1990 
March 11. 1990 
Febmary 2, 1990 
February 10, 1990 
February 16, 1990 
March 8, 1990 
June 17,1990 
March 1, 1990 
April 26, 1990 
fvlayS. 1990 
March 15, 1990 
March 6.1990-
June 16,-1990 ^ 
April 27^^990. r 
january^27,1990 \ 
Januarŷ 2, 1990 
April 10,-1990'• 
May 29,-19^ V 
May 23,19^0 
March 18, 1990; 
MarchT2;:i99a-
Febmary 19, 1990 
May 27, 1990 
January 4, 1990 " 

'January 12,1990;; 
Febmary 6,4990 

- Juiier, I98f-i?f 
Febmary 2̂ 1̂9904. 5 
Januaiy 17,19g0/,,:, 
January 19.199Q: 

Match 15̂  :i990-
. . .^ 'AU' . - ' 

Last taught in 
Victoria 
Powell River 
Kimberley 
Vancouver 
Kimberley 
Coquitlam 
Peace River S. 
Vancouver 
Burnaby 
Hope 
Kamloops 
Vancouver 
New Westminster 
Vancouver 
Vancouver 
Vancouver 
Abbotsford 
Merritt 
Mertitt 
Coquitiam 
North Vancouver 
Nanaimo 
Peace River S. 
Burnaby 
Central Okanagan 
Victoria 
West Vancouver 
Nfcmon 
New Westminster 
New Westminster 
Cowichan 
Coquitlam -
Cranbrook 
North Vancouver 
Burnaby 

Nanaimo 
Ttall.. 
.Surrey 
'victoria 
Vancou'/e'r.ls, N.-
North Vancouver 
sooKf'fr-^^^'' 
V&ncouver 

jjP/ince George -
/fQuesnel - . • -

Langley ,\ 
K Cariboo-Chilco,tin. 

,NeW Westtnlnsifef 
Burnaby'' 

' February _ _ 
• ^April 2 0 ^ J 9 ^ ' ^ l W i ^ J ® | P ^ ^ » S * 

fbrXcBbii^I . 

SEPTEMBER 

September 27-28 FORT SI. JOHN 
IVl'. Kuidl TlMi IK'IS' /Nssociiilion aiiiuial tonleieiui.', 
"Oiii To l.iMiii;' I OH Sl. lohii. Contact 15rian l ' 0 \ . 
Bos o8o,s. loit St. loiin. BC Vlj <!V3. II; 78.s->-)'17>-), 
O: 78b 0 7 8 3 . 

September 27-29 SASKATOON 
B)i)0 WVstciti Canadian luiily ChlkllKxul Conri-rciici', 
•'Biiiklni!; Biidgi's to till' 21.st Century," Saskatoon. 
Coniaci l.oiiaini" Sticot, hWO lonlen-na', liox 1563, 
Saskatoon. SK S7K 3K3. 

September 27-29 CALGARY 
The Sotk'iy lor the Advancenicnl ol CiU'tcd I'.diica 
lion's I'lrsi annual conli-rena', "l".neij;i/.iri}; Potential," 
Westin Hotel, Calgar>'. I'eatiiriiii', 30 sniall-t;ioiip ses
sions and speakers liiliaii Stanley, Sheila and Joseph 
Perino, lames Helisle, and Maigaiet Lipp. Contact 
|o Anne Koch, c/o Postbag Service 3410, Station li, 
Calgaiy, AB T2M 4M5, 

September 29 VANCOUVER 
t.OMCIIO\ (Lower Mainland Council of the liuerna-
iional Heading Association) fall conference, Hyatt 
Regency, Vancoiivei. Contact Shirley Choo, c/o 
Montroyal Eleinentar\' School, 53\0 Sonora Drive, 
North Vancouver, BC V7R 3V8, H: 420-7967, S: 
988-6377, or Meiydth Kezar, 266-5381. 

September 29 BURNABY 
(not 22 as previously advertised), "i-all Fiesui;' B.C. 
Orll Chapter, Seaforth Lilementar)' School, Burnaby 
Contact Deborah Kerr, c/o Seaforth F.leiuentaiy 
School. 7881 Government Street, Burnaby BC V5A 
2C9, II: 421-2240, S: 420-1211, 

OCTOBER 

OCTOBER 6 - WORLD 
TEACHERS' DAY 
October 11-13 PORTLAND 
29th Nonhvvest Mathematics Conference, Portland, 
Oregon. Contact lan deGroot, c/o Sutherland Second-
ar>' School, 1860 Sutherland Avenue, Nonh Vancou
ver, BC V7L 4C2, H: 980-6877, S: 985-5301. 

OCTOBER 19 - PROVINCE-
WIDE PSA DAY 
October 18-20 NELSON 
"Get High on Nature!' and cnvironnienunl conference 
hosted by School District 7 (Nelson). Keynoter is Ste
phen Lewis. Contact Patricia Dooley, c/o 811 Stanley 
Street. Nelson. BC VlL 1N8. 352-6669. fax: 
352-7961. 

October 18-20 NELSON 
Association of B.C. Drama Educators conference. 
"Toward a Vision of Wholeness," with an emphasis 
on the environment, Central School/Capitol Theatre. 
Nelson. Contact Helene McGall. RR 3, Redfish Creek, 
Nelson, BC VIL 5P6. H: 229-5330. W: 352-6669. 

October 19 VANCOUVER 
Challenge 1990, Vancouver. B.C. English Teachers' 
Association conference, Grad Centre, UBC. Contact 
Marg Frederickson, 970 Gilroy Crescent, Coquitlam, 
BC V3J 3T1. H: 939-5781. S: 291-7301. 
Challenge 1990. KELOWNA. B.C. English Teachers' 
Association conference. Sandman Motor Inn. 
Kelowna. Contact Helga Harrison. COTAr222-1890 
Cooper. Kelowna. BC VIY 8B7. 860-3866, Fax: 
862-3024. 

October 19 REGIONAL 
Learning Assistance Teachers' Association regional 
conferences: Vancouver Island North, "Challenge of 
the •90.s;' Port Albemi. Contact Donna Ofstie, 
723-3565. Centî al, "Challenge of the'90sr Kelowna. 
Contact Marion .McCraig. 762-0763. Southeast B.C., 
"An of Consulting," Fernie. Contact )an Makar, Box 
406, Sparwood. BC VOB 2G0, H: 425-7172, S: 
425-7818. 

October 19 NEW WESTMINSTER 
Third Annual Quality Daily Physical Education Con
ference, Douglas College, New Westminster. Contact 
Chris Johnson at the college. 

October 19 
Lower Mainland School Counsellors* conference. 

October 19 VANCOUVER 
Science activities at the planetarium, the aquarium, 
and Science World, and possibly some research-
facility tours. V&ncoiiver. Contaa Lon Mandrake, c/o 
Seaquam Secondary School, 11584 Lyon Road. 
Delta. BC V4E 2K4. H: 591-5839. S: 591-6166. 

October 19 COQUITLAM 
B.C. Social studies Teachers" Association conference, 
Coquitlam. Contact Bruce Kiloh, c/o Terry Fox Senior 
Secondary School, 3550 Wellington Street, Port 
Coquitlam. BC VSB 3Y5. 

October 19 VANCOUVER 
.Netion lor l-xcelleine Coiileretue, ".Sum-s.s Siiaiivjcs 
lor .1 lTiaiij;inj; Soiietx' How To liispiie ,init \Uiti 
vato Today .s Stiuk'iil.s and Stall;' lialiaii Ciihiial Cen 
lie, Vancouver. Coiiunt Dan Misiisn>. ,\i.iioii ic: 
lAiellome Seminais, \ Soiiihridj,!' .Vvnuf West 
Vaiiioiivoi, BC V7\' .'MM, ̂ \>b 'STb'-l 
October 19-20 NORTH VANCOUVER 
B.C. Association olleatiieis of Mathemaiics fall 
toiili'ivna', ".Matlit'inatiis: Ninv ,\\ore Than I'.vei!" 
locus on Mallii'itialii.s Giailes -1 K!, Siiihi'ilaiid .Si\ 
oiulaiy School, Noilli Vancoiivei. Included in the 
program is .» panel of top B.C. business people ilî -
cussing inimeiaiy of B.C. students. Coiii.ki Uiii 
deGroot. c/o Sutlierl.iiui Secondary Sciiool, I 8 0 O 

Sutherland Avenue, North Vaiuouvei, IK' \'71. 'IC.!, 
II; 980-6877, S; 985-5301. 

October 19 20 VANCOUVER 
B.C. I'liinaiy Teachers' /Nssociatioii coiileience, \'aii 
couver IVade and Convention Centie. 

October 19-20 REGIONAL 
B.C. Business l-Altication Associaiion fall regional 
conrerences ^Courtenay l.iingley and Kamloops). 
Coniaci Ken Kuhn, 968 Thermal Drive, Coquitlam, 
BC V3| OS!, H; 461-1254, S; 936-7205, 

October 19-20 
B.C. Association of Teachers of Modern Lingtiages 
conference. 

October 19-20 PRINCE GEORGE 
B.C. Technology F.ducalion Association conference. 
Prince George. Contact |im Rose, RR 8, Site 23, 
Comp 15, Prince George, BC V2N 4M6, 963 9258. 

October 19-20 PRINCE GEORGE 
Provincial Intemiediati! Teachers' Association confer
ence. "Focus 2000; Millenium Countdown!' Prince 
George. Contaci Carol Hicbert, 6058 IVent Drive. 
Prince George, BC V2N 2G3, H; 964-7557, S; 
964-4408. 

October 24-27 HALIFAX 
Canadian Association for the Social Studies confer
ence, "Ethics and Planet Management," Halifax, Nova 
Scotia. Contaci Ethics and Planet Management, Box 
1044, South Armdale Postal Staiion, Halifax, NS B3L 
4K9. Fax: (902)466-7222. 

October 24-28 VANCOUVER 
Vancouver International Writers Festival, For infor-
niution on programming for school groups at this 
y.-ar's festival, contact Vancouver Writers Festival, 
14D5 Anderson Street, Vancouver. BC V6H 3M8, 
oa)-6330. fax: 669-0028. 

Oc:'.ber 25-27 DAWSON CREEK 
Peace '̂ iver South Teachers' Association Conference, 
"Aiming for Excellence: Kids First!' South Peace Sec
ondary ichool, Dawson Creek. Contact Craig Young. 
782-5585. 

October 26-27 VANCOUVER 
The Association for Community Education in B.C's 
15th annual conference, "The New Generation -
Community Connections," Hyatt Regency Hotel, Van
couver. Contact Doug Newstead, c/o Champlain 
Heights Community School, 6955 Frontcnac Street, 
Vancouver BC V5S 3T4. 437-9115 or 438-4041. 

NOVEmER 
November ATLANTA 
National Council of Teachers of En;»Iish national con
ference, Atlanta, Georgi? Contact John E 
McGuinness. 12725 56th Avenue, Surrey, BC V3W 
1G4, 596-5315. 

November 2 BURNABY 
BC CAHPER Dance's annual conference. Discover 
Dancer Schou Education Centre, Burnaby. Conuict 
ludy Herridge. 124-11806 88th Avenue. DelUi, BC 
V4C 3C5, H: 596-1035, S: 590-2255. 

November 8-10 CALGARY 
The Alberta Music Conference 1990, Calgary 
Convention Centre. Contact ABA office, (403) 
291-3762. 

November 1-3 VANCOUVER 
Council for Exceptional Children 18th Annual Con
ference, "Challenges in the "New" Regular Classroomr 
Westin Bayshore, Vancouver. Contact Lynda Handy, 
1690 Arbutus Street, Vancouver, BC V6I 3X2, H: 
732-0482 (answering machine). 

November 2-3 VANCOUVER 
Computer-Using Educators of B.C. conference. Hori
zons '90, Hyatt Regency Hotel, Vancouver. Contact 
Sharon Koshman, c/o jarvis Elementary School, 
7670 118th Street, Delta. BC V4C 608, H: 266-9916. 
5:594-3484. 

November 8-10 VANCOUVER 
Congres de I'ACPI '90, Hotel Vancouver and Hotel 
Meridien. Contact Lionel Daneault, WInsbw Centre, 
llOOB Winslow Avenue. Coquitlam. BC V3j 203. 

November 8-10 RICHMOND 
Annual conference of Association for Educators of 
Gifted, laented. and Creative Oiildren in B.C., "The 
Key to Quality Education: Meeting the Special Needs 
of the Gifted l̂ eamer." Delta River Inn. Richmond. 
Features Dr. John F. Feklhusen. Contact David Halme. 
3391 Hilton Road. Duncan, BC V9L 4B1. H: 
748-1955, S: 749-6634. 
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Continued from page 17 

November 19-23 WHITE ROCK 
Glii.sscr vvorksliop: Conirol Theory in iho I'r.iLlicc of 
i.e.itl ,\laiuii;i."im.'ni, iiuensivc basic week. Coniaci 
Shelley Biieiiey 536-4200. 

FEBRUARY 
February 8-9 VANCOUVER 
B.C. Music Eitucatois' Associntioii conference, 
"linsenible '91," Motel Vancouver. Contact Diemta 
Wallace, 1734 F.velyii Street, North Vancouver, BC 
V7K IVl, 11: 985-5722, Fax; 985-5770. 
February 14-16 VANCOUVER 
Second International ConCerence on Teaclier Dcvel-
opincnl, "Teacher nevelopment: The Key to Educa
tional Change;' Hotel Vancouver, Vancouver. Contact 
Conference Plus. Box 188 - 2619 Alma Street, Van
couver, BC V6R 3S1. 
February 15-16 VERNON 
North Okanagan Neurological Association confer
ence, "Together We Can - Parent/Professional Rela
tionships," Vernon Lodge Hotel, Vernon. Workshops 
of interest for parents and professionals working 
with children with special needs who are under 
seven years of age. Contact NONA Child 
Development Centre, 2802 34th Street, Vernon, BC 
VIT 5X1,549-1281. 
February 21-23 VANCOUVER 
Hospital/Homebound Provincial Specialist Associa
tion conference, "The Intcrdependcncy of Health and 
Education;' Broadway Holiday Inn, Vancouver. Con
tact Leyanne Biirchell, 146 West 22nd Avenue, Van
couver. BC V5Y 2G1. 
February 22 VERNON 
Nonh Okanagan Teachers' Convention '91, Vernon. 
Contact Vernon Teachers' Association, 203-3306 
32nd Avenue, Vernon, BC VIT 2M6. 542-0456 or 
542-0564. 
February 22-23 RICHMOND 
Teachers of Home Economics Specialist Association 
annual conference and AGM. Airport Inn Resort. 
Hotel, Richmond. Conuict Joanii Langdale, 4711 No. 
4 Road, Richmond, BC V6X 2M5. H: 278-4805, S: 
274-7258. 
February 27-March 1 VANCOUVER 
B.C. School Counsellors' Association annual confer
ence and AGM. Sheraton Landmark, Vancouver. 
Conuict Roz Atherton, 412 East 34th Avenue, Van
couver, BC V5W 1A3. H: 327-5700, S: 255-2644. 

MARCH 

March 7-9 RICHMOND 
Special Education Association conference. Airport 
Inn Reson Hotel, Richmond. Contact Sue Ferguson, 
Box 5608 Suition B, Victoria, BC VSR 6S4. H: 
642-7870. 5:598-5361. 
March 14-16 VANCOUVER 
vanadian Association for Young Children's national 
conference. "Meaningful Connections: Professional 
Connections, Curriculum Connections, Community 
Connections:' Hotel Vancouver. Contact Arlene 
Kastlng, CAYC Conference Committee, c/o Child 
Study Centre, UBC, 2881 Acadia Road, Vancouver, 
BCV6T1S1. 

APRIL 

Apri l M O N T R E A L 
Canadian Council of Teachers of English national 
conference, Montreal. Contact John E McGuinness, 
12725 56th Avenue, Surrey, BC V3W 1G4, 
596-5315. 
April 16-18 VICTORIA 
Fourth Annual Energy Forum, "Electricity. Education, 
and the Environment," sponsored by B.C. Hydro, Vic
toria Convention Centre. ConUict 663-3389. 
April 22 23 NORTH VANCOUVER 
Learning Assisuince Teachers" Association confer
ence and annual general meeting. North Vancouver. 
Features Anita De Boer on consulting. Conuict lohn 
BataUer, Box 132, Saanichton. BC VOS IMO, H: 
652-2787,5:652-4401, 
April 26-27 VERNON 
B.C. Teacher-Librarians' Association "Story '9!;' Sil
ver Star Ski Resort, \fernon. Contact Evelyn LeRose-
1\ill, c/o Kidston ElemenUiry School, 7857 Kidston 
Road, Wmon, BC VIB ISl, H: 545-6666, S: 
542-5351. 
April 28-May 1 VICTORIA 
Focus "91, "Integration: A Shared Responsibility!' a 
conference emphasizing a co-operative approach 
toward the integration of children with disabilities 
into regular school settings, sponsored by Greater 
Victoria School District and the Ministiy of Educa
tion, Special Programs Branch. Victoria Conference 
Centre. Contact Barbara Smith, c/o Victor School, 
2260 Victor Street, Victoria. BC VSR 4C5. 

by Herb Johnston 

he assignment was to Zim
babwe to assist the Zimbabwe 
Teachers' Association (ZIMTA) in the 
training of teachers who would, in turn, 
provide a course of instruction to 1,250 
of their approximately 35,000 under-
qualified or untrained teachers. 1 was 
responsible for the science methodology 
course, and part of a four-member team 
of Canadian teachers sponsored by the 
Canadian Teachers' Federation's Inter
national-assistance program called Project 
Overseas. Although it was my founh such 
project, it was as exciting as the first -
playing a small part to help improve the 
quality of education globally. 

On arrival in Zimbabwe, the Canadian 
team visited several schools to help the 
team members understand the local con
ditions. For example, class size is often 

I 50-60 students, and there is a noticeable 
lack of materials that we arc used to in 
Canada: books, paper, chalk, audio- /isuai 
and laboratory equipment, etc. Zimbab
wean teachers typically make the equiva
lent of $500 Canadian per month, which 
is not much considering the high cost of 
living in Zimbabwe. The first week of the 
program is generally spent in orientation 
and meetings with the teacher executive 
and co-tutors. 

The co-tutor concept is one of the very 
strong aspects of this assistance program. 
Each Canadian teacher is matched with 
an experienced teacher from Zimbabwe, 
and together they lead the course. I was 
matched with Godfrey Gotora, a science 
and computers lecturer at one of the 
teachers' colleges. We discussed the needs 
of the teachers who would be attending 
the course and modified the ideas by fur
ther discussion with the participants 
themselves. Among the topics were learn
ing and teaching styles in science,- impro
visation in the science lab (many of the 
schools have 'very little equipment for lab 
exercises, and much has to be 
improvised); classroom management; 
evaluation; lesson planning and topics of 
special interest to the Zimbabwe teachers 
such as genetics, AIDS, organic chemis
try, computers, and electricity. Co-tutoring 
allows us to focus on the real needs of 
the locality, rather than to merely import 
western ideas to Zimbabwe. Thus, we all 
have the opportunity to learn of a differ
ent culture wfiile we Vvork together to 
improve the educational standards of the 
host countiy. 

Zimbabweans are curious about Cana
dian life - such as how we can survive 
cold conditions, the wild animals of Can
ada, what our teachers' organization is 
like, and how a country so big can still be 
one country. Many of the teachers want 
to come to Canada or send some of their 
best and brightest students to Canadian 
universities. We, too, are curious about 
the Zimbabwean lifestyle - on this trip 1 
had my first taste of crocodile tail; but I 
passed on the fried termites. It is interest
ing to learn why and how polygamy 
exists, what it means to be really poor, 
and the implicarions of a one-party politi
cal state. Although the Zimbabweans have 
many difficulties to overcome, they are 

Project Overseas participants receive training through the BCTF's W.R. Long 
Committee before and cifter their overseas experience Shown here are the 1990-
91 P.O. volunteers: (Front row, left to right) Heather Tiffts, Heike Johrden, Norma 
Evans; (Back row) Muriel Hemmes, Moira MacKenzie, Bev Geisler, Rose Krischuk, 
Chris Alistair ^Mistair Eagle photo 

one of the happiest, friendliest, and most 
sincere people I have ever met. 

Project Overseas is tmly a project where 
leachers help teachers. Contemporary 
teachers work with indigenous teachers, 
discussing common problems and possi
ble solutions. That both parties are learn
ers and teachers at the same time very 
quickly leads to mutual understanding 
and respect. 

The experience for the Canadian teach
ers is not that of a tourist (we are often 

Project Overseas 
network effect 

Canada. When the Zimbabwean teachers 
recognized that they are not alone in their 
stmggle to make conditions better for 
themselves and their students, they were 
further encouraged and motivated to con
tinue their work. 

After the handshakes, certificates, pres
ents, and exchange of pins and good will, 
we were left with a feeling of pride as 
representatives of the Canadian Teachers' 
Federation. Life in the Canadian classroom 
is never quite the same again after an 
experience with Project Overseas. 

Herb Johnston is science department 
head Howe Sound Secondary School 
Squmiish. He has completed four assign-
me^for Project Overseas (Zimbabwe 
twice. Fiji and Kenya) and he currently 
serves as a member on the BCTFs W.R. 
Long Intemaijonal Solidarity Committee. 

72 
Canadian 
Teachers 

Note: Data based on questionaires completed by 
Project Overseas participants. 

down the backroads where seldom a for
eign face is seen), but that of a temporary 
resident. The Zimbabweans are exposed 
to many new ideas in education that 
assist tiiem directly in their classrooms. 
Not only do they have a chance to meet 
and discuss ideas witii teachers from 
other parts of their own land, but they 
gain a better understanding of the culture 
and geography of a very distant country. 

Project Overseas, in its 
29th year, consists of 
Canadian teachers who ^ 
volunteer their time and their 
talents in developing coun
tries The project aims are to 
help raise the academic and 
professional qualifications of 
teachers in those countries, to 
help these teachers strengthen 
their professional organiza
tions and to promote under
standing and goodwill 

So far, approximately 1300 
Canadian teachers have 
participated in the project 
which is financed by the 
Canadian Teachers' 
Federation. 

' -̂ ^ i'," >r.J 'V-.'-aJ. 

Dravel/Vacation 
Maui CondoS. steps irom iKMth studio to 3 
Inlrm. av,iil,ihlo lull>' ei|uipjH\l. Call 1 ,"̂ 00 o57 

Kihei Maul. Ou the heach, studio ,ind I hdriu. 
coikto, lioiii S35. nisuMinis .i\'ailtihle. Call ô04̂  
325 30.̂ ). 
Greece Spring Break, one night in i.ondou, 5 
days in Athens, 3day classical tour to Oolphi, etc.. 
3 days on the magical island of Santorini. Call (0041 
201-3751 lor more details. 
Spring Break Cruise. Reserve now! 7 night 
Eastern Caribbean Cruise S1149/US, Holland Ameri
cans NEW ms. Westeidam sails from l-t. l.audeitlale 
.March 30 and visits St. Thomas, Tortola, San juan, 
and Nassau. Price includes deluxe Ft. Lauderdale 
hotel .March 29, airfare from Seattle, all meals, enter
tainment, and tipping ahoaid. Family and group 
rates available. Call .Margaret at Cruise Encounter.'̂ ; 
(6041 657-5785. We appreciate our B.C. teachers! 
Gabriola Island, clean, well-maintained 
2-bdrm. cottage. Beach access and view. Kilbeys, 
2980 Nechako Drive, Prince George, BC V2.M 3A8. 
Phone 562 6520. 
Weathervane Bed and Breakfast, charac
ter home near Government House, 4 min. to town, 
King/Queen beds, ensuite baths, jacuz/i, down guilts 
and antiques. Living room with fireplace, full break
fasts. Daily/weekly rates, no smoking. John or Sue 
Cabeldu, 1633 Rockland .Xve., Victoria, BC \'8S 1W6, 
Phone 592-0493. 
Escape winter. Available Sept, to june. Beauti
ful B.C. waterfront Gabriola Island, Hourly 20 min. 
ferry from Nanaimo. Furnished 3 bdrm. 1 I /2 baths. 
F/R private beach. Non-smokers. $550/month. Call 
(604) 383-4495. 
London flat. Bed & breakfast/kitchen facilities. 
Chelsea Bridge/Battersen Park area. 3 bdrms., 2 
modern bathrooms, kitchen, dining area, historical 
Victorian building and lovely new interior, beautifully 
furnished. For one night or a week, for one person 
or for a family Can arrange theatre tickets. Conuict 
evenings for brochure. Mr. Thomas Moore, PO Box 
2076. Ogden. Utah 84404 or call (801) 393-9120. 

^"iJllMCli & NATURH Gol^ 

Specialiadng in. 

Books and Teaching Aids 
ior bcth Science and 

Nature Curr icula 

Write or call for our 
latest catalogue: 

(604) 595-0033 
1889 Oak Bay Avenue 

Victoria, B C 
VSR 1C6 

B E A B IG B R O T H E R OR SISTER 

Teacher exchange 
Australia. Swaji >'our job/home/car with, an ,\us 
Italian teacher for a yCiir (lor 1992). She would take 
o\er your laiianeso/l'iench classes (French native 
speaker from Paris). High school (year 8-12) .Metio-
politaii area Vancouver. You would teach Japanese, 
Fiench (if possible) Year 8-12 at Merrimac High 
School, Goid Coast, Queensland, Australia ('•, n is 
shining) near Brisbane. Chrisiiaiie Boulay, 8 Satellite 
Court. .Mudgeeralia 4213, Queensland. Au.stralia. 
Phone (75) 302840. 
France. Teacher in Grenoble would swap job, 
apartment for 1 year. Teaching in French language 
preferred. Contact (604) 383-9071 Victoria. 

Miscellaneous 
Christmas Concert time Is coming! oider 
ea.ly! ,Mini-Christmas Musical Plays for elementary 
grades. Teacher-tested. Volume 1: Christinas with 
Hansel and Gretel - $9.95. Volume 2: City .Mouse 
and Countrv' Mouse Celebrate Christmas - $9,95. 
Volume 3: If 1 had been in Bethlehem - Nurser>' 
Rhyme, play for K-2 - $7.95. Plus $1.50 postage 
and handling to: Mini-.Musicals, 3ox 1434, Ponoka, 
AB TOC 2H0. 
A Taste of Robert Service, cautionary Tiies; 
Albert, the Lion and the Rambottoms; and The 
Swagman. One-man educational entertainments 
available in B.C. lanuar>' 7 through 11. Charies 
Haytcr, 188 Kingston Road, Toronto, ON M4L 157, 
(416) 691-5994 or 694-6703, 

Inir further infc->rmaiion, contact 
Big Brothers of Canada 

at 

1-800-263-9133 
BIG BROTHERS OF CANADA 
LES GRANDS FRERES DU CANADA 

art supplies • puzzles • books • construction sets • and more . . . 

C A L L T O L L F R E E F O R F R E E C A T L A L O G U E 1-800-663.4477 

1065 Marine Drive 
North Vancouver, B.C. 
V7P1S6 Telephone: 986-4111 

Mon.-Sat. 9:30-5:30 
Fridays 9:30-9:00 

Sundays 11:00-5:00 

sponsored jointly by the 

C A N A D I A N T E A C H E R S ' F E D E R A T I O N and ITS M E M B E R O R G A N I Z A T I O N S 

Each year about 85 Canadian teachers are chosen to work, without 
salary, on CTF's Project Overseas. Their assistance is given, upon 
invitation, to teachers in Africa, the Caribbean, Asia and the South 
Pacific to improve teaching skills and strengthen professional teacher 
organizations. 

Administrative, travel and living expenses are borne by the Canadian 
Teachers' Federation, the provincial and territorial teacher organizations 
which are Members of CTF, the Canadian International Development 
Agency and the Superannuated Teachers of Ontario. 

It should be noted that the sponsors of Project Overseas do not pay 
any salaries or honoraria to teachers who apply to Project Overseas. 
Furthermore, the sponsors do not pay any costs associated with 
substitute teachers or release time. 

REQUIREMENTS 

• membership in a provincial or territorial organization which is 
a Member of C T F 

• an appropriate teachers' certificate 
• a minimum of five years teaching experience in Canada 
• Canadian citizenship 
• excellent health 

• evidence of flexibility and mature judgment 

APPLICATIONS 

Deadline date for applications: NOVEMBER 15, 1990 

In 1991-92 CTF will require teachers for two types of projects as follows: 

1) Project Overseas I (the summer project) will operate during the 
months of July and August 1991 in English- and French-speaking 
countries. In 1990, teachers at the primary, elementary and 
secondary levels were requested to teach the following: 

School Administration, EngIish,lEnglish as a Second Langtiage, 
French, French as a Second Language, Language Arts, Mathematics, 
Science, Social Studies, Principles and Methods of Teaching, 
Classroom Management Techniques, Guidance and Counselling, 
Pedagogy, Curriculum Development, Early Childhood Education, 
Physical Education, Leadership Training, Environmental Education, 
Audio-Visual Techniques and Production of Teaching Aids. 

2) Project Overseas II (the winter project) refers to all in-service projects 
which take place anytime other than July and August. Currently, . 
Project Overseas II operates in English-speaking countries only. 
Participants must be ready to devote their time to this project for 
a four- to sixteen-week period between September 1991 and June 
1992. Project Overseas II often uses the services of retired teachers 
or practising teachers who have obtained an extended leave of 
absence from their school boards. In 1990-91 primary and secondary 
teachers were requested to teach the followirig: 

School Administration and Evaluation, English, MathemaUcs,', 
Science, Early Childhood Education, Primary Methods, ̂ Special 
Education, Upgrading of Teachers/Traming of Trainers, Psychology 
of Education and Guidance and Counselling. 

Further information and application forms are available from: 

Leona Dolan, B.C. Teachers' Federation, 2235 Burrard Street, Vancouver, BC V6J 3H9 
Telephone (604) 731-8121, toll free 1-800-663-9163. FAX 731-4891 

file:///fernon


T l i e p u b l i c i s i n v i t e d to a l e c t u r e b y 

Distinguished UBC Alumnus 

DE, JOHN GOODLAD 

P r o f e s s o r o f E d u c a t i o n a n d 

D i r e c t o r f o r t h e C e n t e r f o r E d u c a t i o n a l R e s e a r c h 

U n i v e r s i t y o f W a s h i n g t o n 

" T e a c h e r s f o r S c h o o l s i n a D e m o c r a t i c S o c i e t y 

T u e s d a y , O c t o b e r 2 , 1 9 9 0 

8 : 0 0 p . m . 

W o o d w a r d L e c t u r e T h e a t r e 2 

U n i v e r s i t y o f B r i t i s h C o l u m b i a 

2000 
P.l .T.A. C O N F E R E N C E 1990 

O c t o b e r 1 8 , 1 9 , 2 0 , 1 9 9 0 

P r i n c e G e o r g e 

K E Y N O T E A D D R E S S C L O S I N G K E Y N O T E 

D r . T o m o r r o w A S p e a k e r f r o m t h e 
( F r a n k O g d e n ) C a n a d i a n S p a c e P r o g r a m 

* Extensive Workshops 
* Publishers' Display 
* Beer Garden 

E A R L Y R E G I S T R A T I O N B E F O R E J U N E 30, 1990 
$90.00 (includes P I T A memberships, lunch and Idea Booklet) 

S E E YOUR PRINCIPAL for REGISTRATION FORMS 

O 

NORTH VANCOUVIR I COQUITIAM • WEST VANCOUVER 

iFFORDABLE COMPUTING 
witK quality asei* pHh+ing r o m day o n e 

ana jy^ee \mmmg to get you goii^g' 

WHICH SYSTEM? 
30386 Computer 

VGA Colour 
Laser Printer 

$199/month 
Cosh prke $3985 

(other podsogK from S800I 

lit03SiSX(oni|Ml«r 16/20 MHz 
• UMbiiopiiyikivi 
• 40Mb28imviNcetoaiwiiilfi«e 
• 1MbUM(«xp)ndotiklo8Mii) 
• V6A(iiloiirnKMilor.31i)pi 
• M«uu 
• lpom300ii|iikB«f|)rntn 
• 0«4.0I 
• Momioh 
• CSA/eC Hydro qi^ovod 
• T«o-y«or w c m ^ on (omputer on) hard drive 
• On^ytof Mrtonly on RKnitor & printer 

W H M Y O U W A N T T O D O ? 

oatcfOPPumsHiHG? 
Word proceMing/Dolobflse/Spfedf'iMt PogeMokec 
Bghl-in̂ ne SS9 Post«npl prmle. upgrade • 

-SM9 AutosVelch 
-SSSO i M M — — 

-$195 

MicrosohWwI.̂ -̂  
n«skto)) |i«blisU»s 
Rneise 
Mat-Bke opcrattag system 

Stock txchwige/Red estote, etc 
SUZY 

sPREAmins? 
-S149 ui«l-2-3 

EXai— 
..$129 M ^ M M H M 

ACCOUNTS? 
~ $ 3 0 g«Honi-

~S420 

DAJABASl? 
DBase W -$S99 

CHim EDUCATIOH? 
Ask fof out tompf ehensive tatolojue 

kcpotGA-

wosDPitoassm? 
Worin>efle(t 
Word lo( Windows- •-$349 MaxinMei-

i}*; GAMtS? 
_ _ Bridge $40 (hess 

flight Simuloloc-$50 Golf -
-$50 
-$60 

-S199 

I PASiWG a PERSOWAL HNAKCIKG • CUSTOMER SUPPORT • REWTALS FROM $10/DAY • WETWOBKS 

c o wi p u T E s s t I wi I T m p 
NORTH VANCOUVER 
HEADoma 
1445 MAIN STREET. V7J1C9 
MON-SATIOam -Bprr 
TELEPHONE: 984-850r 
FAX 984 6486 

131 
';OQUITLAM UNCOLNCENTRE-SUriElOe 
3020 LiNCaN AVENUE. V3B 6B4 
M0N-FRM2Fm -5pm 
(othe' bmes by appointment) 
TELEPSiONE 942 0370 

MTEST VANCOUVER 
2C2-i760ManneDrwe 
MON-FRI 12am -5pm 
tothef times liy appomtmenU 
TELEPHONE 926 6424 

R O L E S . R U L E S , M S I J I T I O N S H I P S 
l l t l i , N a t i o n a l C o n f e r e n c e o n Women 
N o v e m b e r 2 9 - D e c s m b f j r 1. 1 9 9 0 
W e s t i n F - . y s h o r e , V a n c o u v e r 

and Edticatio» 

iieine Pi-esentations 

W o m e n T e a c h e r s a t W o r k 

Don't Blame Mother 

P V vol L I N S 

Minister Responsible 
for the Status of Women 

M I R N A K O S T A S H 
New Feminists on the Block 

>USfN£ W I L S O N S C H A E F 
Putting Reality In its Place 

L O U I S E V A N D E L A C 
Reproductive Politics 

CANADIAN 
TEACHERS' 
FEDERATION 

REGISTRATION FEE: 
$185 Jidl conference 
$75 daily registration 

$45 student daily registration 

For more information 
send yovL name and address to: 

Canadian Teachers' Federation 
1 1 0 Argyle Avenue 

Ottawa. ON 
K 2 P 1 B 4 

No GST before Jan 1^\1991! ̂  ^ 
S P E C I A L E D U C A t O R R A T E S 

Make your selections by marking the new or renew boxes belovy 

Publication 

IHaGleon'Si 

No.of Rog. YOUR 
iMUM Pric* PRICE 

52 92.00 aaoo 
104 104.00 «.00 
52 51.4S 41.00 
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52 69.16 4*M 
39 51.87 3*.71 
12 25.96 2ZM 

Now Re-
New 

O l 

12 

I 33 13 
Saturday Night 10 
Pinanciai POM daily (Mtl, 

=>==>=*• 260 
Woeldy (•taawlioro) 52 
Discover KAagaztno 12 
FIrwnclalTimo* 52 
Equinox 6 
Economist 61 
Basel)all Digest 8 
Canadian Business 12 
Canadian Woricshop 12 
C6n Geographic 6 
O r & Driver 12 
Chatelaine (fran<;ais) 12 
C:hicKadee 10 
Consumer Reports 12 
Crafts Plus 8 
Cycle Canada 10 
EtxinyMag 12 
Flare 12 
Harrovrtmlth 6 
Hockey Digest 8 
Hockey News 43 
Instructor 0 
L'Actualit« 20 
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(Jtt.Tof.Ed.Cal 
130.00 «&00 
44.98 a2.« 
36.00 IMO 
».00 18.00 
19.98 1«LM 

127.50 7*00 
29.25 2S.«0 
24.00 11k«S 
23.95 IfcM 
22.75 22.75 
34.16 27.a0 
17.00 13w50 
19.00 lft.00 
31.20 31.» 
16.95 13t«5 
19.95 19iW 
24.70 17.0S 
18.00 ĴtOO 
19.98 19kM 
33.60 21.60 
49.95 4«L«S 

32.94 22.10 
25.00 2aoo 

No.ĉ  Reg. YOUR 1 ^ Re-
Publication issues Price PRICE New 

Learning '90 9 28.80 16.90 • • 
Omni 12 35.40 24.40 • • Outdoor Onada 9 24.00 21.00 • • Owl Magazine 10 19.00 19100 • • Parents 12 32.94 2aL*9 • • Photo Ufe 11 21.95 1919S • • Prevention Magazine 12 21.97 aaM • • Ro«l And Track 12 31.12 22.06 • • Rolling Stone 26 49.06 40.23 • • Runner's Woitd 12 20.03 22.V7 • • Select Homes & Food 8 16.95 16.9S • • Selecilon 12 K.96 22.66 • • Seventeen Magazine 12 33.80 sxao • • 
SM 8 17.W 1t.7S • • Ski Canada 7 16.45 12.90 • • 
Skiing 7 2a75 17.06 • Small Business 11 20.M iaa6 • • Sporting News 21 36.00 36.00 • • Tennis FTMwazine 12 31.65 2a7S • • TV Guide 52 37.98 37.66 • • US magazine 26 37.63 27.60 • • Young Miss 10 26.40 1S.60 • • 

Allow 6-12 weeks for start of now subscription. 
Ofdet» must be paid wtthin M days <rf invoice. 
Rates and offers subject to change without notice. 

• P a y m e n t enclosed $_ 
Make Cheques payable to Canadian Educational 
SutMcriptions 

• B i l l me l a t e r i i ? S J [ r d ° ^ ' 

Card #.__ Signature:. 

• M r DMiss Q M r s D M s . 

Home Address 

C i t y _ _ _ _ . 

J \ p t . # . 

. Prov.. Postal C o d e . 

• T e a c h e r •Administratorat:. 

• S e n d me a more complete list 

4 
Name of your school 

4.1S-11 

MaiiTo: ^Canadian Educational Subscriptions 
5371 Brodeur, Montreal, P.O. H4A1J2 Tel (514) 482-9980 
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Appl ic i i t ioi is are being sought for tlie Hi l roy Pellou/ship Awtirds. 

E s t ab l i shed by the R o y C . H i l l C h a r i t a b l e F o u n d a t i o n a n d 
administered by the C a n a d i a n Teache r s ' Federat ion Trust F u n d , 
the Hi l roy Fel lowship P r o g r a m rewards c l ass room teachers who 
have deve loped new ideas for the i m p r o v e m e n t of t each ing 
pract ices . 

App l i c a t i ons m a y be cons ide red only f rom indiv iduals ' i s m a l l 
t e ams of certif ied t eachers e m p l o y e d at the p re -p r imary , 
pr imary, e lementan; and secondary levels, and who are members 
of r e cogn i z ed p r o v i n c i a l o r terr i tor ia l t e ache r o r gan i za t i ons . 
Consultants snd subject coordinators whose normal duties 
include educational development and innovation should not 
apply for awards for innovations within their assignment. 

E a c h p r ov ince g rants two awa rds of $ 2 , 5 0 0 a n d there are six 
nat iona l awards of $5 ,000 e a c h for great merit a n d one nat ional 
a w a r d of $ 1 0 , 0 0 0 fo.'* o u t s t a n d i n g mer i t . 

A p p l i c a t i o n s mus t be m a d e in E n g l i s h or F r e n c h o n the o f tk i a l 
a p p l i c a t i o n f o rm a n d mus t r e a c h the H i l r o y F e l l o w s h i p 
C o m m i t t e e o f the p r o v i n c i a l t e a c h e r o r g a n i z a t i o n not later 
t h a n O c t o b e r 3 1 . Q 

F u r t h e r i n f o rmat i on a n d a p p l i c a t i o n f o rms m a y be ob t a ined 
f r om the P ro fe s s iona l D e v e l o p m e n t D i v i s i o n , B . C . T e a c h e r s ' 
F e d e r a t i o n , 2 2 3 5 B u r r a r d St reet , V a n c o u v e r , B C V 6 J 3 H 9 . 

SPEED READ IN ONLY 20 DAYS 
AND REMEMBER MORE 

*JUST 25 MINUTES A DAY WITH OUR UNIQUE DRILLCARDSf 

Successful Speed Reading is a physical skill 
NOT an intellectual exercise 

Stay up to date on all reading matter WITH IMPROVED R E C A L L 
Learn while you read - Save time and add valuable hours to your day 

NEWLY EXPANDED * U S E D EXTENSIVELY BY T H E L E G A L PROFESSION 

Send today for the complete course: $48 
(Ont. res. add 8%) plus $3 handling 

INCLUDES TAPE , BOOK. C H A R T S AND DRILLCARDS 

ZEDSCAN Speed Reading System 
100 Grange Drive, T B C 1 , Kendal, Ontario, Canada. LOA 1E0 

Please allow three weeks for delivery Money back guarantee 

^^^^^^^^^^^^^^^^ 

A b o a r d A m e r i c a n H a w a i i C r u i s e L i n e s 
S.S. I N D E P E N D E N C E 

Honolulu, Nawiliwili, Kona, Hilo, Kahului 
July 6 - ISp 1981 

Sponsored by 
The H.R. MacMUlan Planetarium 

British Columbia Space Sciences Society 
FROM $1350 (US>^ 

O n July 11,1991 one of the finest solar eclipses of the century will be seen 
off the coast of the big island of Hawaii. Eclipse viewers will experience 
more than 4 minutes of totality. Join P A U L D E A N S , Associate Director of 
the Planetarium, and other amateur astronomers for this special event. 

S P A C E IS L I M I T E D - B O O K E A R L Y 
F o r more information, contact: 

Debbie Twining , C T C 
P . Lawson Travel 

#170t 4255 Arbutus Street 
Vancouver, BC V 6 J 4R1 

P H : (604) 736-1261, Fax (604) 738-4261 

Icslluniks and f.t'.s.sonlxoik.s on coinlmtcr disks 
i o ) use ()}\ A[)/)ft', Macintosh or IBM Coinl)Hiers 

Macintosh SV. 

Dancol is proud to introduce... 
E x a m W r i t e r 

A user friendly test-generating program for the 
Macintosh computer. Exam Writer imports graphics 
and text, and has excellent editing, selecting and 
answer scrambling features. Dancol testbanks can 

|ly be loaded into ExamWriter. 

ancol Educational Services ltd. 
12313 Greenweil Street 
Maple Ridge B.C., V2X 7J1 
(604) 463-3114 Fox: 467-6522 

Craduate Studies 
Faculty of Education 

Ti'ie University of Westem Ontario 

MASTER OF EDUCATION 
(M .Ed ) Educat ional Studies 

• Curriculum Studies 
• Educational Administration 
• Educational Psychology 
• Special Educ-^tion 
• History and Comparative 

Education 
• Philosophy 

MASTER OF (EDUCATION 
(M.Ed.) Guidance Counse l l ing 

Full-time or part-time studies. 
Financial assistance available. 
All pi wgrams begin in Septembt^r. 
Deadline for applications is 
mid-February. 

For more iniormation, contact: 

Graduate Cha i r 
Faculty of Educat ion 
Ttie University of 

Western Ontario 
1137 Wes tem Road 
London , Ontario, N6G 1G7 
Canada 

TALKING ABOUT 

• Where does it come from? 
^ Who eats, who doesn't? 

USE OUR TEACHING UNITS: 

Quest ion of Food 

imUTAS 

- an ex
amination 
of world

wide food problems, including 
important parallels to the Canadian 
situation. Designed for high school 
students. Available in video, slide 
and filmstrip with a teacher's 
guide and fact sheets. 

- looks at 
food in 
Canada 

and developing countries. Design
ed for Grades 4 ,5 and 6. Available 
in slide or filmstrip and includes a 
teacher's guide, a colourful poster 
and a discussion guide. 

For ordering infonnation 
write or call: 
World Food Day Association 
255 Argyle Ave, 
Ottawa, Ont K2P 1B8 

Tel: 613-233-9002 

file:///mmmg


T . _ _ a k L ' a sui iu iKT vacat ion I rom mortgage paymj iUs when yo i i sign up for I C U ' s i i i i iq i ie new 10 M O N TH 
M O k K i A C J i . Y o u can even T K A N S l ' l - R y our ex is t ing mortgage f rom most f inancia l inst i tut ions W I ' I H O U I ' 
A N Y I R A N S l - r R IT'l-S and I C ' U wi l l convert i l l o a 10 mon th payment p lan w i l h no payments on A u g u s i 
and September I si no ma i l e r when your mor lgage ma l ines . 

I C U ' s other mortgage features and benefits are also olTered in the 10 month mor l gage : 

• C()MlM:Tli IV1-. interest rales. 

• 20 - 20 l * A Y M ! ' . N I S where once each year you can pay 2()0f of the mortgage 
in a lump sum and o r increase your month ly payment by 2i)''i. 

• Y O U R CHOlCr: of: Weekly , B i -weekly or M o n t h l y Payments . 

• S P R F , D Y loans decisions. 

Con tac t our Branch Loans OITicers for d<.Hails 
toll-free f rom anywhere in B . C . 

B.C. TFACHERS CREDIT IMON 

loll free lor Oakridge Branch. ICU 
Insurance and Administralion 
1-800-663-3345 

Oukridge Branch 
5594 Cambic Street 
Vancouver. B.C. V5/ 3V5 
Iclcphonc 324-6655 
Surrey Branch 
')f..J8 • 128 Street 
Surrey. B.C. V31 2X9 
Iclcphonc 581-9828 

Dunbar Branch 
4445 Dunbar Street 
Vancouver. B.C. V6S 2Ci4 
Telephone 224-2364 

Burnaby Branch 
4162 Norland Avenue 
Burnabv. B.C. V5(i 3S8 
Telephone 294-5106 

Victoria Branch 
3055A Seoii Street 
VKtnria. B,C. V8R 4.19 
Telephone 595-5151 
TCr Insurance Agencies l.ld, 
5594 Cambic Street 
Vancouver. B.C. V5Z 3Y5 
Telephone 324-6655 

Administration Office 
5594 Cambie Street 
Vancouver. B.C. V5Z 3Y5 
lelephone 324-6655 

THE PEPSI 
PHANTOM OF THE OPERA 
EDUCATIONAL PROGRAM 
The Queen Elizabeth Theatre 
Vancouver. B.C. 5 months only, 
^ay 27. 1991 to October 23, 1991 
This multi-faceted program Is a memorable ~ 
way to teach your students about the art and 
the business of live theatre. Using Andrevyf̂  
Lloyd Webber's smash hit, 'The Phamom of 
the Opera " a s a focal point the program 
incorporates a resource tjook. an inspiring 
video pres^entation. and a live performance 
of the musical Itself. It's an exciting learning 
opportunity that your-student^ will long 
remember. , . 

[THE MUSICAL 
Fro'm its opening night lour year-s ago m London 

England. Andrew Lloyd Webbers The Phantom o! 
the^pera^ has been a smash hit wirfi critics and 
audiences alike on Broadway and in,s8ven aiher . 
productions ̂ around the world 

• Jhis masterpiece ol modern theatre ts the most 
.successlurproduction in Canada s 

^ ^ p ^ ' ^ theatrical history 

S H A R P 

ihe niusicaTis based on Gaston Ltruux s 1895. 
novel. The Phantom t)l the Opera . leroux created a 
character who. in the lines! traditions, of gothic horror, 
inspires both (ear and sympatriyin ihnsn who meej-
him, iVs apowerlul. emotional story, intetweavtnq . 
Ihemes ol inloler»nce..ye1igeapce 'owe and 3rfisfic 
vision: " 

Andrew Lloyd Weij'ber nas Drought,the Phanloin s 
saga to life with/ali ttjê power aod^^auty that theatre 
audiences ^orldwidg'havB enjo^fti;in his-previous 
hits, indee.d. the.genius tJehind'^Cats". "Evita . .Jesus 
Christ Superstar" and Qlhers. may,have,achieved his 
linest moment with Th» Phantom o! the Opera.' 

' 11 is. guite s-impiy 'an experience that iieitner vo.,? 
mr your stud^5js...wil!..e.yerJorgEt,, ^ 

THE PROGRAM 
VIDEO P R E S E N T A T I O N 

A 45-minute virfeo.presentation leaiures itie peppif: 
nehind the scenes to! the Phantom who will ialt( about 
iheir experiences and how their dedication and 
commitment helpe^thpm achieve success in their 
•.mLflue.creative'fiejds* This educational and 
motivational video t\as be«n produced especially.Jor 
school audiences and will be shown on the new 
Îqarpy^sion lOO-incn LCD pfojector' 

M E E T ' T H E COMPAWY 
Every,Wednesday mstmee. selected members ol the 

Vcting company, backstage crew or orchestra will josn 
Ihe students lor 3" lively, inlormal chat belore the 
show, allowing the students to direct queslions toitii; 
iftists involved la.the production 

THE MUSICAL 
Al.ter meeting-the company and viewing the vrupn 

Dfesentation.'your_ students will enjoŷ  one ol !hR • 
•qre3t6shhe3!rlcal'produc<ions ol all-time 

TEACHERS RESOURQE BOOK 
A teacher s resource book has been designed !o 

.>.SMA you in guiding your stiidents through the 
elements ol the Phantom either prior to or subsequent 

your visit Topics covered hy Ihe resource book wH! 
include: literature, music, computer technology, 
drama, business and marketing, and offer cms-
curricula'Opportunities' . 

SPECIAL STUDENT PRICES 
Ticket discounts available lor certain periorinahcs':̂  

••• Fhere af^ no additional charges inr participation :n-
.'he sducajional program 

BOOK NOW! 
GALt;GROUP SALES (604) 669-4433. . 

Iilnii.isnii.i:i;ti; iviiimiil^iiijifi:::::^ tiit:::::;:,: ;* 

M A K E T H E W O R L D 
Y O U R C L A S S R O O M . 

EF Introduces You 
to a World of Free 
Educational 
TraveL 

There's no 
better place than 
Europe to study 
French, Spanish 
or Italian Civi l 

ization. Why not lex your students witness 
contemporary Soviet society rather than just 
read about it ' Imagine how much more 
meaningful Hamlet would be to them if they 
saw it performed the Rov al Shakespeare 
Theatre... 

EF has been providing Educa
tional Tours abroad for nearly 
25 years. We are the worid's 
largest and most experienced 
organization, with more than 
one mil l ion satisfied 
travellers. EF offers 
you and your students 
over 100 Educational 
Tours from 8 to 28 

days. We can take you to Europe, and the 
Soviet Union. We arrange tours for Lan
guages, Arts and Sciences; for sports and 
musical groups. Let EF help you bring your 
classroom to the worid! 

The f eVho better time than now to Orga
nize an EF Educational Tour in your school! 
When you enroll just six students, you travel 
for free as their chaperone. A n additional six 
enrollments entitles you to bring a compan
ion along for free. With EF, you are also re
warded for bringing each additional student 

along. A n d if you organize your tour 
before our deadline, you may 

^ f l B j ^ even be eligible to attend an 1^^^^^ expense-paid EF Teacher 
^̂ Î ^̂ K Convention in Europe. 

iĵ tarting your EF Tour 
couldn't be easier. Just 
return the attached 
reply card, and we 

; w i l l send you a com
plete Classroom Pre
sentation Pack and 
destination catalogue. 

Or give us a toll-free call at 1 800 
387-1460, and we wi l l be happy to 
send you all the in 
formation you need to 
become a free wor id 
traveller. 

There's never 
been a better 
time to make 
the wor ld 
your class
room! 

I am interested in finding out more about free 
Educational Travel with EF. Please send me a 

• Classroom Presentation Pack right away. 

Educational Tours 

n 
I 
I 

Name 

Address 

Telephone. 
Return to: 

60 Bloor Street West, Suite 405, Toronto, ONT M4W 3B8 'I J 



1 ask, "Whar about your government 
and Roh 'Rie-woo? What do you think 
about him?" 

The old man makes an angry, cutting 
chop to his neck and with tlie other hand 
aims his index finger at his temple. His 
voice and gestures become more agitated. 
Somewhat embarrassed and anxious 
about his growing anger, and not want
ing to draw attention from nearby armed 
riot police, I leave. 

Outside the gate, my colleagues wait 
under a blazing sun. Not tar away, under 
the shade of Ginkgo trees, young men in 

.spcciali.st (a civilicui position attached to 
the U.S. army) at Camp IVlhani in South 
Koioa, My assignment was to croaio 
wholesome rccre.uion tor 3000 enlisted 
men stationed at the base camp near 
Mimsan, Ah youth, what tloos one really 
know? 

At Camj) IVlham, the small village 
called Sonjuri, spiawling along the perim
eter, Is as I remomber it with only a low 
changes; the main street has been paved, 
TV antennas proliforate, lool'tops arc no 
longer thatched (replaced by tin or tile I'or 
tho 1988 Olympics). 

Mii'iri, however, siill SLMVVS as a sewer 
pii lor tiie American soldier on his oil' 
duty time, 'raverns lino the main street. 
Stepping Inside tho dimly lit New York 
Club, 1 remember the dank smells; 1 
remember one raging GI veiling his 
drunken anger by kicking a young Koiean 
woman out of the l)ar and into the ditch 
outside. The village women, there to serve 
the American soldiers, aspire to the 
Disneyland dream world across the 
Pacific, When a soldier completes his one-
year tour of duty he most often deserLS 
his dependent prostitute. I've read that 
some deserted women, considered 
unpersons by other Koreans, uike a lethal 
dose of chloroquine to end the nightmare 
of their lives. 

Also regarded as unpersons are the 
white/Asian and black/Asian children. 
The plight of these hapless innocents is 
one of being forever displaced. 

We catch the evening train back to 
Seoul. Tomorrow is the start of a full itin
erary that will UTke us by air-conditioned 
bus to the west coast, through the coun
try to the south and then on up the east 
coast. 

Our 21-day glimpse of i^rean culture 
includes visits to Buddhist temples, 
Confucian shrines, fish markets in Pusan, 
a Korean Folk Village, two edy'ptional 
facilities, JVlt. Sorak Nationahrtirk (where 
we discover solitude in nature is not pos
sible) and to the Hyundai Motor Company 
in Ulsan where we receive a glitzy intro
duction to counter western news reports 
of worker exploitation. 

In Chonju, our next destination, we are 

Corinne Innes, a 
strings teacher from 
Rqyston, B.C., experi
ences two sides of 
Korea's moderniza
tion: (above) cultural 
education in a Choryu 
school; (below) a 
security check by 
police. 

Carol "Riylor photos 

by Carol Tqylor 

ii 

This is the third summer 
that many B.C teachers 
hcwc visited Asian Pacific 
countries supported by 
districts and the ministry's 
Pacific Rim Education Ini
tiatives progrcmi Here is 
one teacher's story 

ur destination is never a 
place, but rather a new way of looking at 
things." - Henry JVliller 

"Americans, go home!" 
It is an old man who shouts at us as 

we stroll through Fagoda Park in central 
Seoul. 

"But I'm Canadian!" 1 retort, pulling into 
closer range my small maple leaf lapel pin. 

1 would not have been able to make 
that claim 28 years earlier when 1 was 
living and working in South Korea as an 
American citizen. We were a decade away 
from signing an armistice ending the 
fighting of the three-year Korean War. 
Division between North and South Korea 
was as much of an issue then as 
unification is today. 

In 1990, thanks to partial funding from 
the B.C. government's Pacific Rim Educa
tion Initiatives program, 1 experience a 
transformed Korea; and now, at times. I 
wear my maple leaf pin as though it was 
a buliet-proof vest. Years before, as an 
American, 1 had not felt so defensive. 

In Pagoda Park, 1 offer my maple leaf 
pin to the old man who explains with ges
tures and in oroken English his opinion 
of the U.S. government. Curious about his 
response, I encourage him to continue. 

riot-gear uniform loll about. Their protec
tive shields and helmets hang inside three the honored guests at one of the leading 
large national security vans parked primary and middle schools. Students, 
nearby One of the Canadians uikes a pic- teachers, and administrators warmly wel

come us on their last day of classes, luly 
22nd. 

In this school with a suident population 
of 2,000, we are greeted with 
performances of song, dance, and drama. 
From our group, Corinne Innes, former 
member of the Vancouver Symphony and 
now a strings teacher from Royston, B.C., 
joins the Chonju students in their string 
ensemble practice session. Standing at the 
back of another crowded classroom, we 
listen to a 60-voice choir singing national 
songs in three-part harmony. I am not the 
only Canadian having difficulty suppress
ing tears. JVly own emotions are caught 
up with the energy surging through that 
school. 1 recognize the dedication of 

After only two day^ in Seoul, a sprawl- hardworking and very tired teachers, and 
ing capital city of 11 million that suffers I feel their sense of pride in what they are 
the usual complications of overcrowding, doing. I thihk of my own students and 
1 am eager to leave the noise, polluted air, colleagues. The future suddenly appears 
and congestion. 1 invite one of my hopeful, joyful, 
colleagues to travel with me to the place Today Korea boasts a 100% literacy 
where 1 used to work nearly 30 years rate, and there is free and compulsory 
before. education for primary and middle school 

Seoul Station is one of the few recog- students. Dr. Shin Se-ho. president of the 
nizable strucmres remaining in the down- Korean Educational Development Institute 
town core. The old Pidulgiho or Pigeon in Seoul, tells us of the advancements 
trains - the ones 1 used to take between during the last 20 years, but he also can-
Seoul and lUunsan, still operate. The didly talks about probleiT.'} educators face: 
coaches have lights and ceiling fans now. inadequate government funding that 
The wooden seats are upholstered but the results in student/teacher ratios as high 
sounds and station stops are familiar. The as 1:60. rote learning that denies creative 
view of the lush, terraced rice paddies has thinking, discipline problems that arise 
not changed. We get off in Munsan. the ' ^ ' ^ ^ - - « - - - - — i — J 

ture of the vans. We are waved away by 
several soldiers. 

Because our guide reminds us of the 
compulsory civil defense exercises, we 
enter a nearby Wendy's restaurant and 
remain there for 20 minutes. When 1 lived 
in Korea in l ^ a r l y '60s, defense drills 
were a dail>^u^urrence. A curfew 
required everyone off the streets by 22:00. 
Failing to comply with any military or 
government edict then was considered a 
risk to national security. Penalties were 
harsh. Now, civil defense drills are still 
scheduled, but only once a month. The 
idea is to keep the South Korean nation 
of 42 million on alert for a North Korean 
invasion. 

end of the rail line, and hail a taxi to take 
us to Camp Pelham. 

It's never with any sense of pride that 1 
reveal the circumstances of my first 
employment. My job title was recreation 

from conflict between traditional and 
western values, and university study that 
denies entry to three out of four 
applicants. 

See "Korea"page 16 


