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AIDS article overdue

Thank you for the article on AIDS in
the September edition of 7eacher. Discus-
sion on this topic helps educate us all.

Particularly useful were the frank com-
ments by the Grade 10 students on what
they want from their teachers. This is
valuable not only to Nanainio, but to stu-
dents and teachers everywhere.

It is refreshing to have our newsmaga-
zine reflect the needs of teachers by
focussing on topics like AIDS. In the light
of reaction to family-lif> curriculum in
many arcas of the province, it would be
helpful to expand the discussion to homo-
phobia. It is impossible to address AIDS
and not also address the problems homo-
phobia creates.

Pecer McCue
BCTF Executive Commiittee
Nanaimo Resource Teacher

{ read your timely (dare 1 say overdue)
article “AIDS and Education” in the Sep-
tember issue of Teacher.

Local film-maker and Genie Award win-
ner Peg Campbell has made a film/video,
700 Close for Comfort on AIDS and homo-
phobia for Health and Welfare Canada. It
should be available carly in November.
Dan Blake
Surrey

Teacher informative

[ have just completed the perusal of the
latest issue of Teacher and found it most
interesting and informative. There are so
many changes in our educational system,
and I find your magazine helps the likes
of me — retired — keep abreast of them
to some degree. Keep up the excellent
work, your staff is to be commended.
Margaret Wilson
Vernon

Revisiting Xorea

In perusing the September issue of
Teacher, 1 was drawn into the narrative
of the article, “Return to Korea: Carol Tay-
lor, in revisiting South Korea under the
Pacific Rim initiatives, dwelt in the differ-
ence between her first visit to Korea in
the early '60s as an American attached to
the U.S. army and her 1990 visit as a
Canadian educator from Central Okan-
agan. Her portrayal of how, in Seoul, she
called upon her maple-leaf lapel pin to
help re-orient the Oriental (Korean) in his

" view of Carol and her colleagues reminded -

me of my first visit to Korea (1982) when
the first question asked me was, “Are you
japanese or are-you Canadian?” Carol,
true to her theme that a destination is nt
so much a place as “a new way of look-
ing at things." has, through her article,

urged us to be mindful of how others help-

us te open ourselves to who we are as
Canadians.

1 was delighted to read about Carol's
conversation with Dr. Seho Shin,
president of the Korean Educational
Development Institute, which, as I under-
stand it, is the national curriculum devel-
opment and research arm of the Korean
government. In June, 1, too, had the plea-
sure of re-meeting Dr. Shin at KEDI. He
recalled warmly his participation in the
Pacific Rim Social Studies Conference
(1988) held here in Vancouver (co-
sponsored by the NCSS and the B.C.

Social Studies Teachers' Association), of
which Rick Beardsley, now on stafl at the
BCTF, was program director. 1 am sure
that Dr. Shin will be delighted to read Car-
ol's article, as I was.

As a regular reader of 7eacher, | appre-
ciated very much Carol Taylor's thought-
ful, inspirited narrative.

Ted Aoki
Vancouver

Affirmative action:
i’s time

When 1 read David Danylyshyn's opin-
ion on affirmative action, which appeared
in the May/june issue of Teacher, | won-
dered what motivated him to write that
mean-spirited letter. It was obvious from
his remarks that the concept of affirmative
action comes wrapped in its own myths
and fears.

Affirmative-action programs are under-
taken by progressive employers, unions,
and governments to address real and
obvious discrimination in society.

The Canadian Charter of Rights has
given the nod to “any law, program, or
activity that has as its object the amelio-
ration of conditions of disadvantaged
individuals or groups including those that
are disadvantaged because of race,
national or ethnic origin, color, religion,
sex, age, or mental or physical disability.”
(Section 15-2)

We do not need to look very far in the
education system to find subtle and not
so subtle examples of discrimination.
Look around your school, your staffroom,
your district. How many teachers are dis-
abled? How many female teachers in sec-
ondary schools teach science or math?
How many female teachers are in the sec-
ondary school? Why are fewer female stu-
dents enroled in higher-level science and
math courses? Are sports budgets evenly
distributed? In your district, how many
administrators in the schools or in the
board office are female, visible minorities,
or first nations?

If Mr. Danylyshyn really believes that
“individual merit and drive are the things
that matter,” what does he think of col-
lective bargaining or the concept of
seniority?

If he really believes that equal treatment
leads to equality, how would he receive a
hearing-impaired student inte his
classroom?

If he really believes that “gender and
race are not hiring and placement consid-
erations;” how does he explain that in a
system that is 58% female, only 12% are
in positions of administration and that in
1987, 24 of our 75 school dlsmcts had

nio female principals?

The BCTF has had pertinent poticy and
procedures in the Members’ Guide since
1973. They have been reviewed and
reaffirmed at subsequent AGMs. Teachers
in this province democratically support
not only the concept of affirmative action
but also specific plans for implementing it
(pages 23-24, Members' Guide to the
BCTF).

Having affirmative-action programs in
place recognizes that injustices have

occurred and are probably still occurring. :

B.C. is certainly not on the leading edge
with affirmative action. Ontario, Quebec,
Saskatchewan, and Nova Scotia have all
undertaken affirmative-action programs
and/or information booklets. It is time for
us to become more educated, too, and to
realize the policies that have been inactive
for more than a decade.

Kathleen L. MacKinnor:
Sooke

[Editor's note: A two-hour presentation
on affirmative action is available to teach-
ers. Cali Debbie Omand, BCTF Status of
Women Program.]

Get involved in
frustee elections:
November 17

On November 17, B.C. voters will
decide which 523 people fulfil the roles
and responsibilities of school trustees for
the next three years. Everyone of voting
age should get involved, because our
future is at stake. It can be “total commit-
ment” — seeking a seat on a school board
— or it can be the equally important
action of exercising an informed vote.

Parents have an obvious interest in
trusteeship, but people without children
in school must understand why education
is important to evervone and why all com-
munity members have a responsibility in
the election of trustees.

Consider that:

® B.C!s 75 school districts spend about
$2.5 billion tax dollars annually.

@ All of our democratic institutions
benefit from the involvement of intelligent,
committed people from all walks of life.
Diversity of opinion, expressed construc-
tively, can contribute to better decisions
about complex issues such as curriculum,
values education, personnel practices, and
collective bargaining, as well as education
finance and law. |

e Today's students will shape our
social and economic futures within two
decades.

@ Secondary school graduates are
more employable, contribute more through
taxation on earnings, rely less on social
assistance programs, and are less likely
to place additional stresses on an already
overburdened legal and corrections
system.

@ A quality learning environment

. today will be reflected in.a.more, tolerant

and vibrant socnety in the near future.
The list of reasons why the coming
elections are important to everyone could
go on at length, but it should be clear to-
anyone who thinks for a moment, that

“today's half a nn 1on students are all our
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The purpme of the committee 13 to cusure that m ember in the
victim of decsions made within the organization for which no
antablwhed appeal procedure i3 available  Further detarla regarding
Lhe work af the commttee and election pricedurea can he found on
page T} of the Members’ Guude to the BCTF.

Election for thia postiion wifl take place at the Winter Representative
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el sbyectives and policies um wure

p< in & suwund financial pontion; nmmwr-
and svpeid hmr-- advises on the setting of the annue}
F investment policies and practices

Appointment will be made st the November 2-3. 1990 Executive
Committer meoting

DEADLINE: October 26, 1900

To apply, sond & completed curncalum vitae form to Bermece Stuart,
BCTF, 7215 Burtard Strest Vaneuver, BT VO 3HD
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Commi;tee
vacancies

Watch your staffroom bulletin board for
these posters advertising BCTF and
Ministry of Education committee
vacancies.

BCTF Vacancies:

e Ombudservice

e Finance Committee

® Policies and Procedures Committee
Open to Lower Mainland teachers only.

Ministry of Education Vacancies:

@ French Immersion Advisory Committee

e Permanent Record Cards Advisory
Committee

. Association); and

heirs. We owe it to them, and to
ourselves, to do everything within our
power to see that our schools do their part
in ensuring that young people are well
prepared for life.

There are two important dates everyone

- should remember in the coming weeks:

1. October 29 — Trustee nominations
must be filed (information packages on
the roles and responsibilities of school
trustees, relevant sections of the School
Act, etc. are available at all B.C. school
board offices and the B.C. Sc'nool ’IYustees

2. November 17 — elec
— We can ali decide what kind of leader-

ship to give our schools for the next three

years.’
Donna Jones
BCSTA President
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Southern Okanagan from page 1

issues have nothing to do with money.
Nothing at all. In August the board nego-
tiator identified the issues it “was
prepared to take a lockout over” (1) as
transfer rights, temporary assisgnments,
access to positions, and protecion of
teachers’ jobs. Not a dollar sign among
them.

Small wonder that teachers around the
province ask incredulously, “What on
earth is going on in Southern Okanagan?”

Traditionally, SD 14 school trustees have
involved themselves in school and staffing
decisions to an extent unheard of in other
school districts. Trustees directly deter-
mine such personnel issues as whether a
particular teacher's transfer request will
be approved or which teachers will teach
what grade and where.

Educational and professional decisions
made by non-educators didn't, and don't,
stop there. One parent reported that the
board had met to discuss her child's tru-
ancy problems. Parent and child sat in
attendance while the trustees pored over
the student’s file, contemplating expul-
sion. In what will surely become a legend-
ary comment (remember, this is the school
district that shut down schools to avoid a
disruption to education), one trustee
leaned over to the child and asked, “But if
we don't expel you, how do we know
you'll go to school?”

Issues of staffing and control assume
enormous importance to the board. These
are not only personnel issues; they are
personal issues to a board used to
hands-on, proprietary control. One long-
time school-board employee, a CUPE
member, explains, “the trustees have
nothing else to do. They have to justify
their existence’

There is much to be said for this view.
Southern Okanagan's seven trustees
govern a school district consisting of four

elementary and two secondary schools
located in three towns (officially, villages)
linked by a major highway, a 20-minute
drive from one community to the next.
The entire district is an easy drive from
the adjacent larger district of Penticton,
with which, some say, SD 14 should
merge. Maintaining Southern Okanagan
as a separate entity, it is suggested,
fosters empire-building.

Empire builders, wherever possible,
expand their empire, and SD 14 may be
no exception. With six schools, a
combined teaching and non-teaching staff
of fewer than 200, trustees have hired a
management team consisting of a super-
intendent, an assistant superintendent, a
secretary-treasuser, an assistant secretary
treasurer, a payroll supervisor, @ mamte- :

“nance supervisor, a director of. specxal

education, and two confidential secretanes

Surely the electorate would have : some-
thing to say about the costs of maintain-
ing such a top-heavy regime. The prob-
lem is that the trustees of SD 14 are rarely
elected

The school board that locked out teach-
ers as a first resort, closed down the
schools for a month, allowed (and perhaps
encouraged) the exodus of students to
other jurisdictions, split up families, pit-
ted parents against teachers, drove native
parents and students to form their own
band school, launched a vicious campaign
against teachers in the community, and
plunged the district into a possible
financial crisis, was not elected by
anyone. In a district where individuals
declare thewnselves candidates, are unop-
posed, become: trustees, and remain trust-
ees until they decide to vacate the posi-
tion, accountability derived from getting
elected and staying elected just doesn't
exist.

In this context, trustees saw teachers
acquiring collective bargaining rights and
seeking to assume participation and con-
trol over working and learning conditions
as tantamount to insurrection. According
to Frances Bula, of the Vancouver Sun,
trustee Walter Davidson observed that
that sort of thing was all right for
“teacher-friendly” boards. But it's not all
right for the Southern Okanagan.

The issues the board
consiscently identified

at the bargaining

table as THE issues

have nothing to do with
money ... but, transfer
rights, temporary assign-
ments, access to
positions, and protec-
tion of teachers’ jobs.

After a month of lockout and intensive
bargaining, the board seemed to realize
just what size tiger it was riding. Having
vowed it would never open the schools
until the contract had been settled, its
lockout became a “lock-in?” The board was
locked into its own ultimatum, unable to
force a collective agreement through the
lockout, unable to lift the lockout without
a collective agreement. Hoisted on its own
petard, it faced with every passing day,
fewer and fewer students in the district,
threatened decline in revenue, and a SOTA
bargaining team that would accept no
coatract unless it guaranteed no layofTs.

As well, SOTA would not back down
on such key issues as class size, contract-
ing out and restrictions on teachers’ assis-

_tants. By October 1 the SOTA team___

learned that board negotiators didn't want
to be first after all. They wanted to be
last. Fmally, overruling its own bargaining
committee, the board announced the lift-
ing of the lockout. Teachers responded by
doing exactly what they said they would
do — they met to arrange the return to
school to begin the school year.

Teachers returned to work on October
3 as united as they were throughout the
lockout. They had not wanted to be “first”
in the  province, but they were, and are,

determmed to riegotiate nothing less than

a fair collective agreement..
The board's misuse of its lockout pow—
ers may result in a significant loss in stu-

dent enrolment. Faced with the Spectre of -

Tlayoff, the SOTA membershlp unani- . -
: mously passed a motion the day before

- returning to work: “That if any SOTA. .
member is issued layoif notice; 'SOTA will

strike as soon as legally possxble
If anything is clear from last month’s

ordeal it's this: When the teachers ¢f the

w‘hem Okanagan 5@7 son‘ethzng they
meanit. - .
Sharon Yandle is a BCTT bwgammg
‘ stcgf person.

.. erhaps the best illustration of the
kind of employer the teachers of South
Okanagan are up against is the district’s
treatment of one teacher who applied for
a position in School District 14.

Nicola, a 22-year-old teacher with one
year's experience in the Fraser Valley,
received a verbal offer of appointment on
August 30 to the South Okanagan School
District for the 1990-91 school year. She
was assured by a school-board official
that although lockout notice had been
served on the teachers, the chances of a
lockout's occurring were remote and she
should prepare her new classroom at
Osoyoos Elementary School.

But the first day of school, the board
locked out the teachers and refused to let
thie new school year begin. Faced with a
verbal job offer but locked school doors,
Nicola accepted the offer of a position in
the neighboring district of Penticten,
which confirmed the offer in writing.

Then the trouble began. When Nicola
told School District 14 she had accepted
an appointrnent in Penticton, she was met
with the news that despite the board’s
refusal to open the schools, she was
required to accept the position offered in
the South Okanagan. By Nicola's account
to SOTA President George Taylor, the
assistant superintendent didn't mince
words: You teach here or you teach
nowhere.

Later, at the SOTA office where Nicola

had gone to seek help and advice, the
superintendent appeared with a iecture on
ethics and a written contract of employ-
ment, which Nicola was told to sign —
now. h

At about the same time, she was also
informed that the Penticton School District
had apparently withdrawn its job offer.

Not surprising, Nicola was upset
beyond measure.-She had moved to the
Okanagan, where her fiance is’ employed
She'd had a verbal job offer but faced -
locked school doors. St :d another, -

written, job offer, which secmed to have
discppeared. School-board authorities
were implicitly telling her to sign on the
dotted line or be unemployable through-
out the province. The first day of school
had come and gone.

SOTA quickly called for assistance from
the BCTF bargaining staff and leqal ser-
vices. In response, the federation staff
lawyer reminded the Penticton School Dis-
trict of the legal obligations inherent in a
written offer of employment, and prepared
to inform the South Okanagan School Dis-
trict that any attempt to interfere with a
lawful contractual obligation between a
teacher and another school district would
be met with a lawsuit.

Penticton District Teachers' Association
President Dave Swanson then picked up
the ball.

To its credit, the Penticton district lost
no time in henoring its obligations. The
next day, Dave met Nicola for breakfast,
and after a meeting with Superintendent
Stewart Ladyman, escorted her t0 a wel-
coming Naramata Elementary School.
Although a substitute had been arranged
to allow her time to prepare for her new
position, Nicola chose to start teaching
immediately - not surprising for someone
who, in ackniowledging the fiowers and
well wishes SOTA sent to her, enthusias-
tically replied, “I'm going to work so hard
[hlS year, I'll be the best teacher ever”

*"Small wonder that SOTA's bargalmng
team members shake their heads in dis-
belief at the board's stated reasons for
rejecting employment rights for current
teachers: “We will never agree to anything
that prevents us from hmng the best
teachers?

How estabhshmg a reputation as the

“worst school district in the province is

going to attract the “best teachers” is a
mystery to SOTA. Buit, consxdenng Nicola
and the way she was treated, one thing
is clear — The teacher who wanis to
‘become “the best.teacher ever” won't be
teac/zmg in the sz:them Okanqgan SD.
T Shwvn Yandle, ,




Highliglits
of the
Representative
Assembly

Major decisions of the fall Representa-
tive Assembly held in Vancouver on Sep-
tember 29, 1990:

SOTA Lockout

Several motions were passed in support
of the teachers locked out in South
Okanagan, and the delegates demanded
that the Minister of Education refrain
from partisan involvement in the South
Okanagan lockout.

Political action

A motion was passed encouraging
teacher involvement in school-board elec-
tions, recommending that teachers
support candidates who support BCTF
policy on education change, the mandate
for ‘public education, education finance,
and bargaining rights.
Reserve-fund charges .
*The delegates approved an additicnal

00t PE

$90,0 rtfor locals In

+ ust three years ago, the teachers of
B.C. withstood a major attempt by govern-
ment to divide the BCTF — we organized
to stay a united body of teachers in all
our areas of concern: professional, social,
and econromic. So how are we doing? Five
significant organizational themes/direc-
tions tell the story.

1. Strong locals

The annual BCTF spending on
president-release-time grants to locals has
increased from $275,000 (1987-88) to
$1,200,000 (1990-91), allowing more
time for local association presidents to do
local business. An annual seminar for

~ presidents and an ongoing Local

Presidents’ Advisory Committee have also

increased support to presidents.

2. Increased training and services
Local associations have been further

strengthened by significant increases in
our resources for training local officers.
This year, for example, we will provide
training through provincial conferences or
schools more than 1,000 BCTF members
compared to about 600 in 1987-88.

Twelve space-science educators from
Canada recently participated in a 1990

Space Science Seminar at the

Johnson Space Center in Houston,
Texas. B.C. educators selected for the 1990

crawford, principal of Seaforth Elemen-
tary School, Burnaby; William C. Ferraro,
science teacher at Seaquam Secondary
School, Delta; and Audrey H. Lundie,
teacher-librarian at Seaforth Elementary
School, Burnaby.

At the seminar, sponsored by NASA
and ICASE (International Council of Asso-
ciations for Science Education), Canadian
teachers were joined by 12 space science
educators from the United Kingdom and
the southern United States for an inten-
sive week-long aerospace workshop.

It is the only international educators'
group given a workshop by the johnson
Space Center. The group had presentations
and tours of the johnson Space Centre,
NASA's main astronaut training facility
and the focal point for the U.S. manned-
space-flight programs. Participants talked
with NASA engineers and scientists about
the latest research and development in the
U.S. aerospace program. The workshop
included, touring Mission Control Centre,
the Lunar Sample Facility, Ellington
Airfield and fuli-scale mockups of space
station Freedom and the space shuttle
orbiter. The group had briefings by
experts in spacesuit design, the Canadarm
technology, space food, crew health, and

in staff-representative training, we have

increased our number of trainers from 25

in 1987-88 to 55 this year, and we have

the physiological training of the
astronauts.
Audrey Lundie, teacher, Burnally

B.C. Music Educators’ Associa-

- --Space Science pregram-were Gary.B... . _tion is entering this school year full of

anticipation. Many projects and new
developments are under way.

1. The association hopes committed,
willing, and dedicated peopie will seek
positions on the fine arts advisory
committee.

2. Responding to the Teacher Educa-
tion Review is an opportunity for input to
the training of teachers in the arts.

3. With the implementation of the pri-
mary program, BCMEA is looking for
teachers who have begun integrated
music programs. The association wants
~ch teachers to evaluate the results. Let
BCMEA know how you are doing; integra-
tion is a key issue. Also, through curricu-
lum grants, the BCMEA wants useful
materiais prepared for teachers to use in
integration and other areas too. New
resource materials from last season's
grants are available from the BCMEA
resource center. Contact Brenda Wallace
(985-5722), or check the latest BCMEA
newsletter.

4. Each chapter has been requested to
discuss and prepare a response to the new
intermediate and graduation programs,
focussing on the fine arts and particularly,
music. The BCMEA executive will also be
submitting a response:

budgeted twice as much money for this
training than three years ago.
3. Increased membership involvement

Wwe have changed and adapted our
committee structures and our training
programs, increasing the level of member-
ship participation in federation conimit-
tees and training programs from 244
members in 1987-88 to 413 this year.

4. Enhanced role for PSAs

We have brought our provincial special-
ist associations into the mainstream of
the political life of this organization. With
a stronger, more active council of PSA
presidents, new PSAs every year, and
increasing voluntary membership, PSAs
have been playing a vital role in our
education-policy work, including work on
interministerial protocols and teacher
education.

5. Financial and organizational
stability

After five or six successive years of
deficit budgets, we are moving toward a
balanced operation, taking a major look
this year at our service levels and local
and member expectations.

The BCTF remains ready to respond to
teachers’ issues and to adjust services to
meet nieeds. Watch for information in the
Novembér Teacher on how you can par-
ticipate in the BCTF Service Levels Review.

5. Ensembie '91, BCMEA's February
conference, is in the final stages of orga-
nization, and the association urges partic-
ipation from teachers Year 1 through uni-
versity.

6. Another exciting professional devel-
opment event, the biannual Canadian
Music Educators’ Conference, Pacific
Sounds '91, is being held in May 1991 at
UBC. The theme is multiculturalism —
past, present, and future.
Brenda Wallace, BCMEA

The B.C. Technology Education
Association (BCTEA)is happy to
announce that revision »f the industrial
education curriculum is under way. A
committee of 10 was jointly selected by
the ministry, the BCTF, and the BCTEA.

The committee will be guided by Jack
Miller, Practical Arts Strand co-ordinator,
Ministry of Education. Committee
members are Steven Anderson, Kaslo;
Chris Bastone, North Vancouver; Judith
Doll, Surrey; Dave Fraser (Chairperson),
Burnaby; Les Hall, Kamloops; Tim
Kenyon, New Westminster; Ken Kiewitz,
Quesnel; Andy Kovich, Revelstoke; Peter
Trant, BCIT; and Graeme Wilson,
Chilliwack.

The committee met in August to meet
members of other curriculum committees
and to discuss aims, philosophies, objec-
tives, and attributes of technology educa-
tion. Meetings begin again in October to
develop new curriculum for Primary and

Ken Novakowski
BCTF president (at September RA).

Intermediate, and to draft new curriculum
for upper intermediate this year. The fol-
lowing year the committee will continue
developing curriculum for the Graduation
Program.

The response draft will be mailed in
February to all teachers, and it will be
rewritten in May.

Les Hall, president, BCTEA

Provincial Specialist Association
is calling for submissions. The environ-
ment is in crisis; education is the key.
What are you doing in your classroom
and school to support a healthy planet?
Tell EEFSA about your recycling efforts,
awareness campaigns, field-trips, outdoor
adventure programs, outdoor-school expe-
riences, enhancement efforts, environ-
mental-studies courses, or what you are
doing in your classroom tc make the earth
breathe easier.

Cite wne age or grade group, the dura-
tion of the experience, the goals or aims,
the type of site used, how children, par-
ents, teachers, and the public are

involved, and anything else you'd like the-

association to know.

Address a short one-page summary to
Roger Hammill, Box 149, Errington, BC
VOR 1V0, or contact Roger Hammill by
phone, 248-5347, or through SFU Net.

Roger Hammill, president, EEPSA

-

by Brent HocRing ‘,

!

he recent publication of the new
primary program documents moves the
Year 2000 initiatives another step closer
to final implementation. The December 31
deadline for responding to the intermedi-
ate and graduation program drafts repre-
sents another major challenge in the pro-
cess. Unless some of the questions
nagging teachers are addressed, the
school programs currently being over-
hauled at Victoria's drydock may not get
under weigh.

Some teachers have found the govern-
ment's tight scheduling to be “too much
too soon!’ Others have found the Year
2000 paper to be overly ambitious. Yet,
change goes on. The opportunity to help
shape events is before us.

We teachers are being asked io imag-
ine the long-term effects of our actions
on the children of tomorrow. Taking that
long-range view is difficult with days
packed with lesson planning, professional
development activities, and microwave
lunches.

Formulating thoughtful responses to
the new program draft requires time. But
what are the alternatives? Aside from the-
ories of social responsibility, our experi-
ences as professionals should be clear
enough to keep us from remaining silent
or falling into complacency. More reassur-
ing is the fact that responses to the
primary-program documents were all read
by ministry tecms and helped to produce
a number of positive changes.

Following the example of our primary
colleagues and being mindful of the
Deceinber 31 deadline, different groups of
teachers around the province are already
studying the intermediate and graduation
programs. A committee of teachers was
formed in my district, Richmond, to
address questions raised by the new doc-
uments and to provide a support network
for school-based activities. Other districts
are taking a more formal approach to pro-
gram implegentation and are including

_membersff

e public and administrative

personneN.Z#lanning and work teams.
Discussions generated by such commit-
tees bring to the surface vital concerns

about public schooling. While intermedi- -

ate and secondary teachers do share with
their primary counterparts many common
experiences, they identify other issues.
pertaining to specific grade levels. Reflec-
tion on these items will require particular
attention when writing to the Ministry of
Education.

~ their own classrooms.-Although the last

What will the new curricula look like?
How will continuous learning be extended
to the intermediate and graduation levels?
Will this be compatible with the proposed
provincial exams and the five learning
options available to graduation students?

Answers will also require decisions
about school organization and pupil eval-
uation. How will integration of subjects
affect student and teacher roles and
responsibilities? Will such changes com-
promise the integrity of each subject?
What organizational strategies can ensure
a smooth transition from one program to
the next?

As far as assessment and evaluation
are concerned, how will the absence of
letter grades affect student motivation? s
it necessary to standardize ways of col-
lecting observation data among different
teachers at the same level? How will par-
ents, universities, and school systems out-
side our province respond to such evalua-
tion procedures?

Many of these questions are complex
and may require creative solutions. As
teachers responding to the new programs,
we must keep an open mind and be pre-
pared to offer choices that may have
seemed impractical when we attended
school. We must also respect the diversity
of human thought and recognize that
consensus may not be possible in all
areas.

Analysis of the Year 2000 programs
should be thorough but systematic. In
addition to writing notes in the
documents, you may also wish to record
the highlights of your findings on forms
of your choice with categories such as
strengths, concerns, and recommenda-
tions, when focussing on the language
and concepts of the program drafts. When
it is time to collate your reflections into a
final response, be sure to follow the min-
istry's outline for that purpose. Specific
examples, cross references, recommenda-
tions, and a terse writing style will all help
to clarify your comments.

The process of change before us now
will take more time, careful planning, and
adequate support services to be success-
ful. The ongoing participation of teachers
ir this process is essential. 1 am encour-
aged by the affirmative actions and com-
munication among our colleagues, devel-
oping a broader view of education beyond

by Mary Ashworth

Father Lejeune, supervisor of Jesuit
Missions in New France, o his superiors,
1622: “1 have become a teacher in
Canada: the other day 1 had a little sav-
age on one side of me, and a little negro
or moor on the other, to whom I taught
their letters . . . The little negro was left
by the English with this French family
which is here! That young Madagascan
oy is believed to have been the fuz *ack

to live in Canada. He-was brought to New

France in.1628 when about seven by pri-
vateer David Kirke and sold for 50 half-
crowns to a-French clerk, who, in turn,
sold him to Champlain's master-builder.
He was named Olivier al
chief clerk and Lejeune.

few weeks before December 31 will be
busy, we may be able to prepare the new
programs for their maiden voyages after
all. B ‘

Brent Hocking, a teacher at James
Whiteside Elementary School, Richmond,
is currently serving on the district’s inter-
mediate and graduation implementation
committee. He is also a member of the
Teacher Advisory Board

was now segregated. The abolition of
slavery in the British Empire in 1833 did
not necessarily mean that children of
slaves were to receive an education equal
to that of the children of their former = ~
masters. During the late 19th centuty, the
Nova Scotia government denied petitions
presented by blacks against segregated
schooling. The Nova Scotia Education Act
of 1918 allowed schocel inspectors to rec-
ommend separate schools for different. -
races, but where black schools did not
exist, black children could not be excluded
rrom hep




Review of
teacher education

The teacher education review is
proceeding quickly. After the favorable
response to Forum i held in June 1990,
where representatives of the Faculties of
Education, the BCTF, and other interested
groups discussed major issues in teacher
education, the college is planning Forum
11, to be held on October 27, 1990. At that
forum, representatives will discuss key
issues for B.C. and the collaboration
between the faculties and the profession
that needs to be encouraged for teacher-
education programs to prosper.

As part of the review, the college is
sending a questionnaire to thousands of
B.C. teachers in October. The survey gives
practising teachers an opportunity to com-
ment on their teacher preparation, includ-
ing the academic, professional, and prac-
tical elements of their programs. If 75,
receive the questionnaire, completf} -
return it to the College of Teachers =-#ip
make the survey as broad and reliable as
possible.

1990-91 Fees

The 1990-91 college membership fee is
reduced to $40. You are encouraged to
have the fee deducted from payroll on
October 31, or you will have toc make
direct payment to the college.

Your membership in the college is sus-
pended if you haven't paid the annual fee
by December 31.

If you receive long-term-disability
benefits through the BCTF (or equivalent)
plan as of October 31, 1990, the 1990-91
fee is waived.

Reinstatement
fees

The College Council has again reviewed
reinstatement of membership fees. If you
automatically became a member of the
college but did not pay membership fees
in 1988-89, you will be placed on the col-
lege register when you pay the current
year's membership fee and a $50 process-
ing fee in lieu of outstanding fees. If you
had a reinstatement processed for the
1989-90 membership year and paid $150,
you will e receiving a refund of $50 from
the college.

— Doug Smart, Registrar

by john Hardy

n the manner of the ancient mari-
ner, Jehn Goodlad came home to UBC this
month carrying an albatross.

It is called teacher education,

Goodlad has been in teacher education
since 1939 when he was a 19-year-old
student at Vancouver Normal School. As
a graduate of 1!BC, he was invited to par-
ticipate in the university's 75th birthday
celebrations this October.

“UBC and I are clese in years,” he told
an audience of 500, most of them teach-
ers, who had come on a wet evening to
hear this eminent educator. He didn't dis-

There is a low cloud of
what Goodlad termed
“prestige deprivation” over
the teacher education
enterprise . . . It shares the
history of “Second-Hand
Rose” with the occasional
“Yankee Doodle Dandy”
thrown in.

appoint, giving the audience a summary
of five years of research into United States
teacher-education programs and providing
a glimpse of his impressive plans for the
renewal of those institutions.

He may well succeed with his reform
movement. He appears healthy, alert,
enthusiastic, full.of piss and vinegar, giv-

. .+ jthe aid of notes.

So while he sketched a distressing pic-
ture from his travels through the academic
wasteland called teacher education, stab-
bing his finger into the air all the while
for emphasis, he also offered hope to
teachers. He has a strategy he is even
now implementing for change. Or, as he
would call it, renewal. .

Renewal starts this year at the Univer-
sity of Wyoming and at the University of
Washington. Twenty school districts will
reconstruct teacher education, with fund-
ing and technical support from Goodlad
at the University of Washington.

The object is to build bridges between
school and university; for Goodiad and
his research team found in their travels
across the United States that teacher edu-
cation exists as shadow faculties of
adjunct, part-time professors who give the
bulk of their attention to graduate work.

A low cloud of what Goodlad terms
“prestige deprivation” hangs over the
teacher education enterprise. In most
prestigious universities, teacher education
is held in low regard. In talking with 30
university presidents, Goodlad found not
one who saw teacher education as any-
where near the top of program priorities.
The history of teacher education, he says.
is the history of Second-Hand Rose with
‘the occasional Yankee Doodle Dandy
thrown in.

Students drift with little peer sociati-a-
tion, little coherence in their program, and
little commitment to teaching. In other
professions, Goodlad notes, class is very
important. In law, for example, students
will already be identilying themselves as
class of '93, or '94, and later people will
ask what class they graduated in. Not
education. “No class; Goodlad commented.

“We discovered students two weeks into
their program who did not have a place-
ment yet. Students were literally driving
up and down the highway, going to
schools and saying, ‘will you take me?™

Why is teacher education so poorly
regarded? Goodlad offers a number of
explanations. Teaching from the begin-
ning was identified as a female occupa-
tion, at a time when females were not
regarded as intellectual. As well, there
was no passing along of a body of law, of
understanding, and normal school was
viewed as a place to supply quantity not
quality.

But teacher education may have
languished over the years because of
another finding by Goodlad: Not one sin-
gle report on education since 1892 has
tied schools and reform of teacher educa-
tion together.

Put another way, no educational reform
movement in the past 100 years has
touched teacher-training institutions.
Accordingly, Goodlad decided early in his
research that it would be fruitless to try
to determine how well teacher-education
institutions were fulfilling their mission.
Teacher education does not have a mis-
sion. It is not tied to schools.

If education-reform movements have
leit the faculty of education untouched,
they have certainly touched schools and
not always for the best. Goodlad spoke of
a profession‘.hackled by state regulations
difficult to deal with but not so tyrannical
as district bureaucracies.

Competent teachers, he found, were

management of teaching, his warning is
timely.

How will Goodlad offset these ominous
trends?

His National Network of Educational
Renewal begins this year with the work
in Wyoming and Washington. His renewal
will create a centre of pedagogy in the
universities, staffed by committed profes-
sors, who choose to spend more than
50% of their time preparing teachers.
Included in the faculty is a critical com-
ponent from the surrounding school
where srdents are placed. There is an
identifiat:2 faculty, an identifiable point
where students declare themselves
committed to teaching, an intensive selec-
tion and interviewing process “which
surely allows us to select our future weach-
ers as carefully as we select our
babysitters”

Goodlad defends this centre of
pedagogy saving: “If there are people in
the audience who think the only thing
you need in order to teach is a degree in
the subject you are going to teach, then I
sentence you to six weeks in a first-rate
classroom!" There, he maintains, you wiil
see the enormous complexity of what is
called upon in teaching, and you will real-
ize that we haven't really given pedagogy
its due, have never given it a chance.

We have long maintained, through
BCTF Professional Development that good
theory will give good practice, and good
practice will influence theory. We should
monitor Goodlad's program carefully to
help us influence our own universities. We

One aspect of Goodlad's
teacher education
renewal involves the
creation of a centre of
pedagogy in the univer-

having to cheat to perform as they
thought they should. One of the more dis-
couraging findings, he said, for both Can-
ada and the United States, is that schools
operate within a technocratic model of
education. “Much of what is going on is
how to get through Monday morning.
There's little discourse at the level of how
to assure equal opportunity for every child
who comes into the school”

Indications are that the technocratic
structures will pinch even further. Goodlad
predicts that by 1993, U.S. teachers will
be declared professionel after three years
when they reach a certain standard on 2
national test. “1 wonder what my perfor-
mance would have been if 1 had come out
of Vancouver Normal School and seen
that test hanging out there. How would 1
have spent my time in the first three
years?”

“{ think 1 would have spent my time
preparing for that test, rather than embed-
ding myself deeply in the complex layers
of teaching diverse young people, getting
to know their parents, getting to know
their problems, their capabilities”

Here in B.C., where the Ministry of
Education increasingly enters the

sities, stqffed by
committed professors, who
choose to spend more than
50% of their time prepar-
ing teachers.

S

should seize the current opportunity as
the College of Teachers reviews teacher
education in B.C.

John Goodlad understands teachers, the
constraints they live within, their hopes,
and their satisfactions. He has kept the
faith with classroom teachers, throughout
his distinguished career, which includes
nine honorary doctozates, more than 200
articles, and 11 books. Those who came
to hear him appreciate not just his iGeas
and insights, but the human conversation
that he insists schools and teachers and
students are all about.

John Hardy is a retired BCTF staff per-
son and former teacher.

by Maxine Pape

4+ nformation about First Nations' peo-
ple and our goals has been presented to
government over and over again by our
leaders since the first European contact.
why, then does little information about
first nations' people (from our point of
view?, reach teachers and students?

The government sees itself as the colo-
nial administrator over a dying race that
refuses to die. Government policy
minimizes our rights to the degree that
they don't infringe on existing Canadian
institutions. There is no place for first
nations’ people in Canada except to be
excluded this way.

First nations' people are understood
through anthropology and museums. The
arts recognize some carvings, drawings,
crafts, and an occasional dance group.
First nations' voices are not heard in Can-
ada. The Honourable Prime Minister and
the Honourable Premier of Quebec both
honored the Oka crisis by taking their
holidays.

Right now, all our institutions gain their
legal status from the Indian Act, a piece
of colonial legislation. What future does
colonial law offer our people?

What is at stake at Oka? Our lives! Not
just the Warriors' lives. Our lives and the
lives of our children und grandchildren are
at stake. This political neglect sets the
stage for Canada to legally avoid the real
solutions. In the absence of sovereign first
nations' institutions, we suffer the conse-
guences of bending our nationhood out
of shape. It is legal to remove our babies
from their families and withhold resources
from first nations’ institutions that couid

First nations’ culture, by and for first

nations’ people, is one educational

goal of our native community.
Vancouver School Board photos (with thasts)

prevent this disaster. 1t is legal to educate
the cultural values out of a people, and
not extend resources o deal with our 80%
secondary school dropout rate and 75 to
90% rmemployment level. 1t is legal to put
welfare in the place of land and resources
for food, shelter, and livelihood. It is legal
to copyright our names, our crafts, and
our stories, from which we gain our iden-
tity. It is legal to desecrate the graves of
our ancestors for freeways aii ,olf
corrses. In Canada, we do not recognize
first nations’ ceremonies as legal for nam-
ing, marriage, burials, and educational
degrees.

It is important that educators in this
country know who first nations' people
are, what our situation is, and how we
define justice for ourselves.

Every educator I have ever known who
has learned anything of the lifestyle, val-
ues, and culture of first naticns’ people,
has always asked, “Why is this such a
well-kept secret?” The power and beauty
of our ways and beliefs speak for them-
selves, and they speak for us. They are
us. This is who we are.

We struggle to make a place for our
people and our institutions, to put in place
what we need to survive, to flourish as a
people who live with the values of our
ancestors, to flourish with institutions
that answer your questions:

What do you mean by first nations’
education? What do you mean by first
nations’ laws? What do you mean by first
nations' government, and what would the
jurisdiction of that government be?

What Oka represents to me and to
many other first nations’ people is NO.
We cannot go on this way. We cannot
contirue to be adversaries with evey L g
around us all the time and in every way.
No! No! No!

Many quote Chief Seattle: “What hap-
pens to the land will surely happen to us”
Do we say things like: too bad, he's gone
now or all those values departed with
Chief Seattle; First nations' people still live
by those values. We walk in the footsteps
of our ancestors. - :

Have Elijah Harper or the Mohawk
warriors made a difterence in this coun-
try? First nations' educators and parents
wonder. What have you learned about
Canada, about first nations, about your-
self? Behind those headlines, behind the
politics, invisible from your view, are our
lives, our families, our social order, our
sacred land — all subjected to legal attack
at worst; relegated to muscumry at best;
and ignored as illegitimate, most of the
time, by Canada’s laws.

Many well-meaning teachers in B.C,
want to help their first nations’ students,
but they don't know how. In order to
understand this problem, it is important
to understand the issue of appropriation
first. Appropriation is an issue on the rise
in Canada. It is defined as the absence of
our identity in the institutions and
cultural definition of our country. Our
identity is replaced with studies by out-
siders who define us and feed this image
out to the general population usually for
profit. Appropriation effects every child,
every parent, and how they feel toward
school. Remember, ALL your curriculum
was designed without first nations’ chil-
dren in mind. Almost all important first
nations' values are excluded from the
school experience. Why is there no vali-
dation for people of color in this country's
expression?

Assume that the answer to educational
problems for first nations’ children are
best given by first nations’ people.
Assume that information about first
nations’ culture for the school system is
best given by first nations’ people
themselves.

Witness the small first nations’ child,
that smart, thriving, open little person
when he/she goes to school expecting to
love school, expecting to make new
friends, expecting to find a person of
knowledge and skill to educate. What
happens?

You teach o the norm. You know noth-

_ing of this child’s culture, that carefully -

placed inner identity that is ready to flour-
ish in your surroundings. In the world

where you are boss, where you have the
authority over every inner crevice of
being. This child is small, this child was
my father, my cousin, my daughter — it
was me.

What fear we felt! Write this . . . Draw
that . .. What is this? Read this . . .
What does it mean? What does it mean?
1 don’t know. I don't know, it has nothing
to do with me.

No, I don't want to go to school
anymore.You have to, everybody goes, it
will be all right. You'll see.

Didrit you do your drawing? Here let
me show you. See this picture? Isn't it
nice? Sammy tried, colored in the lines.

Do you know the five food groups rec-
ommended for a good diet? NO. You are
not paying attention. You have to listen.
You cannot learn if you don't listen.

Wwell, 1 know you can do better on your
next report card if you just try. 1 can't ask
you to do any more than just try.

What does it mean? I don't know, I
don't know, it has nothing to do with me.
What has happened to me? I can't help 1,
1drag my feet. I don't rush out the door
to school. 1 feel bad. I think meybe I'm
dumb. No, maybe the teacher doesn't like
me. I can’t seem to do anything right.

Mommy, I don't like school. My teacker
doesn't like me. She always gets mad a¢
me . .. Did you have a bad day? Here,
help me with supper, we're having duck
soup tonight with nice hot bannock, your
favorite. Tomorrow it will be all right.
You'll see.

This is not simply an issue of racism
or cross-cultural programs. It is an issue
of self-determination. We will not survive
with your system alone. Sovereignty
means controlling our lives, using our
share of our natural resources. We invite
teachers to reinforce our efforts in com-
munities everywhere. o

Maxine Pape, a naiive educator and
member of the Nanaimo Band and -
Saanich Nation, is currenty working at
En'Owkin International School of Writing
in Penticton. She recently spoke to the

Program Against Racism Summer
Conference. O




expmence witha
Studentin a Grade
12 English class and
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as he dwells in his

- story, he deepens
his understandmg cf
silence as true
pedagogical being.

lie: 3t to. neglec:

this silence is to do ourselves and others
~ agreat drsservrce ‘For if we cannot hear

ourselves, can we. .ruly hear others?
1 had occasion to re-learn the value of '

‘silence several years ago when l gave my -

_English 12 class a ‘public-speaking assign-

:;ment Lorna was a top academic student, . -
a basketball star, and an excellent horse-

. woman with honors in several compeu-
_tions. She was always talkative and ani-

mated, and it was with geruine surprise
that 1 received her request to be let out of
the public-speaking assignment. Quietly,
nervously she came after school to make
her request. She said simply, “ can't” I
laughed and said I'd always had a prob-
lem with public speaking, too, and the
fact that I did it every day made it no
easier. It was her turn to be surprised. So
we talked about what made public speak-
ing so difficult and how we might accom-
modate some of her concerns. I gave her
all the reasons for seeing public speaking
as a valuable experience — she said
seeing her throw up wouldn't really be a

valuable experience for the other students.

After considerable discussion (we both

pamly called her wxmp
- The silence’ that fell was a.
sound, of no bteath 1t was the sxlence ol’
time stopped, a silence of pain. Tears ..
sprang instantly to Lorna's eyes. She had

“asked me to listen and I had insisted on
~ talking. T had not allowed her to be heard. ~~her fears: In listening silently; I was. able~ -

AS Lorna rushed from the room srlence
remained. ‘ '

My failure to be silent (to hsten truth- -

fully) was jarringly apparent. From the

very beginning I had refused tc be silent. ,’

When I had laughed at Lorna's fears, it
was a laughter out of tune with my inner
self. It should have been my first warning
that I was listening nrot to Lorna but to
me, and remembering my struggles with
public speaking. 1 was listening to my
story, not to Lorna's. She had asked not
for answers, but for time-and space to
find her own understanding. All her pre-
vious experiences with public speaking

- had been negative (some violently so),

and she needed the thouzhtfulness and
tacit support she felt 1 would offer.

Silence as true
pedagogical being

What then is the silence that is true
listening? It is the silence of the inner self,
the silence that knows, “This is who I am.
Beyond this point I will not go” It is the
self that needs no expression because it
has been forged through daily struggle. It

able to hear Lomasireal concems more -
clearly Lormna truly wanted to complete the
pubhc—speakmg assignment for herself.

* Her struggle was with how to overcome -

to help Lorna thoughtfully qiiestion the
language with which she expressed her-.
fears, to hear more clearly what she was -
truly saying. In the time and space my
silence provided, Lorna was able to find -
her answers. Perhaps what she said was
not so eloguent but she had found a way -
to speak to her inner self and hear what
~was “true’ In the silence which followed.
her pubhc presentation, Lorna and | could '
share a smile and know in that moment
at least, for each of us, our inner and our
outer selves were silently one.

1 often see myself standing in front of
my class watching Lorna’s retreat. I am
thankful for her patience and her willing-
ness to try again. And in remembering
Lorna's story, I call a question to my inner
self, and reassuringly it responds — in
true silence.

Jack Law is a Social Studies and
English teacher in Smithers, B.C. (formerly
of Quesnel and Revelstcke).

Source: Vices of Teaching Moncgraph, Vol-
ume I, a BCTF publication.

by Larry Kuehn

while Nelson Mandela was receiving
accolades as he taselled through Europe
and North Americ..«ast summer, two sto-
ries were competing for attention in the
South African press.

One was the continuous debate taking
place in the country about the zew South
Africa. The other was the disaster and
chaos that characterizes the black educa-
tion system.,

Although the direct connection between
these stories is #eidom made, they are
linked in an integral way. The new South
Africa incorporates black people as full
citizens of the country only if there is a
fundamental improvement in the black
education system.

Political deals, such as one person, one
vore, will only give the illusion of equality
if nothing is done about the breakdown
that produces what black leaders describe
as a “lost generation; — young black peo-
ple raised in poverty with almest no edu-
cation and a burning anger at authority.

The significance of this becomes even
more obvious whei: we discover that
about 42% of black South Africans are
under age 15.

Principals expelled

The symptoms of education chaos are
pervasrve In June, the students’ organiza-
tion in Soweto expels the principals from
the schools. Students tell them not to
come back until they convince the govern-
ment to p.ovide enough textbooks.
Parents slage a sit-in for days at the min-
istry responsible for black education, also
demanding textbooks for the schools.
Thirty thousand Sow ~to pupils are said to
have no textbooks.

A student writes to the SOWETAN
newspaper saying, “I am a worried black
pupil who senses a high failure rate at
the end of the year. High failure rates oi
the matriculation exams have become a
patiern and the ministry itself predicts
that not more than 10% will pass this
year.

Many teachers in the black schools,
particularly in the rural areas, are under
qualified. Even those with full quahflca-
tions are educated in the black universi-
ties, which themselves hnve inadequate
facilities and programs.

The white universities in Johannesburg
have libraries equivalent to those of Can-

_ada's universities, while the new “Vista”
black university in Soweto has a collection

smaller than most Vancouver high
schools.

The student organization in Soweto
decrees a new scheol calendar, telling
teachers and students to be in their class-
rooms during the ministry declared June
holiday and then to take holidays in July.
The government ministry tells teachers
they can teach during their June holidays
if they want, but if they aren't in their
classrooms during July they won't be paid.

Seventy-five students
in a class

A teacher in the Ciskei homeland
describes his first day of teaching as he
walks into a class of 75 students packed
so tightly into the room, that he has only
a small space at the front of the room to
walk, and cannot reach the students at
the back.

The schools are caught up as well in
the ANC/Inkatha conflict. On March 27 in
a township at Peitermaritzburg the princi-
pal receives a call to send all the students
home because the township is about to
be attacked. The school never reopens for
the term.

som o
N BLACK SOUTH AFF

RICA

Even the government's ministry of
national education "has admitted that the
present education system enjoys little sup-
port among most South Africans," accord-
ing 1o a report iii the SOWETAN
newspaper.

The roots of the crisis are in the apart-
heid system itself. Separate and unequal
education is one cornerstone upon which
apartheid was built, In the system
designed in the 1950's, cach designated
racial group was to have not only a sepa-
rate, but different education.

While Christian-national education was
created to nurture nationalism among the
Alfrikaners, Bantu education was
designed, according to the Carnegie
report, “to ensure that in line with apart-
heid policy, the vast majority of black chil-
dren would receive a schooling that did
not equip them for anything other than
unskilled manual labour?

Eighteen different education ministries
exist within the country, each ruaning a
separaic system — white schools (divided
between Afrikaner and English), Indian
schools, colored schools, black schools,
and homeland schools. Each ostensibly
independent country has its own ministry
and system.

Schools as battlegrounds

Probably no regime anywhere in mod-
ern history has used the state education
system so ruthlessly for carrying out a
political and social agenda. So it shouldn't
be a surprise that uniguely among political
and social revolutions, a prime battle-
ground in the fight against apartheid has
been the schools, and the warriors have
been children.

The long march toward the unbanning
of the ANC and the opening of negotia-
tions began in the schools of Soweto in
1976. And, in varying degrees, the bat-
tles have continued in the schools ever
since.

During much of the 1980's, school boy-
cotts were the protest tool. The slogan of
the day was liberation before education.
Then, last year, when the first round of
the older generation of ANC leaders like
walter Sisulu were released, the tactic
changed.

Sisulu and others wanted to get the
students back to school. They saw noth-

cated young penple, and they reversed the

- slogan and began a campaign for educa---

tion for liberation.

Tnis created new problems. Black
teachers were already working in impos-
sible conditions, with expenditures for
black students being only a fraction of
those for white students. The facilities are
terrible, average class sizes are over 50,
and there are no textbooks.

Students flooding back into the schools
just exacerbated these situations. Teach-
ers, many themselves the products of the
post-1976 struggles, had their own
response: chalks-down strikes.

Is there any hope in all this situation?
Clearly, apartheid will not end until there
is a single non-racial education system,
with the same resources spent on every
child.

The South African government's tiny
moves in this direction are the type -
rejected by everyone. They have proposed
opening government white schools to ail
races, but only if 80% of the white par-
ents approve.

Of more immediate promise is the cre-
ation of a non-raciai teachers’ union in
early October. It will have a unitary mem-
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_war to an approach to learnin
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This cartoon, ﬁom the blacle newspaper, the SOWETAN, /eﬂecrs the concern in

the townships over the breakdown of education for black South African youth.

bership, with the expectation that all the
scparate unions based on racially-separate
school systems will eventually dissolve
(except the Afrikaner union) and leave the
teachers working together.

The political and social divisions and
conflicts created by apartheid will not be
easy to overcome, but if a healthy, new

RES.URCES

“The end of the cold war or at least the
easing of tensions between the super £

_powers may have diminished the’ urq,ency

of teaching peace if our primary cenc

nd #inflict’

war seer.s  for Y , ,
sons students explore causes and restlts -

level.s The intent is to snovv':that‘oonﬂxct

~ help students develop the skills,

1 ~ knowledge and creativity they need tc live

~ peacefully in an’ uiterdependent increas- -
-*mgly complex world :

~ We are teaching a generatron that is -

‘ gomg to have to live more co-operatnvely

than those before them. Diminishing ' -
resources and an explodmg g]obal popu-

lation make co-operation 1mperat1ve if
- they are to- avord conflict and recurring -’

war. Our role as’ teachersis clear. We have

- a professxonal and social responsxbillty to

prepare children to live in their world —
the 21st Century ‘We have to accept the
challenge of teaching in a way previous
generauons of teachers dxd not for they
lrved in less ominous: times. . ¢

* Remembrance Dav provrdes a startmg

~ point for addressmg the issues of conﬂrct

and co-operation: For several years now -

" many teachers have taken the approach

of marking Remembrance Day in their
classroom by introducing the: theme of -
peace as well as remembr..nce of war. =

" Getting srartecl is always the most -

* difficult part but as faras ceachmg peace

and conflict resolunon are concemed we’

- have good matenals whlch are current

non-racial society is to be created, it must
encompass the schools and it has to start
with the teachers.

Larry Kuehn is director of the BCTFs
Organization Support Division. He worked
in South Africa for four wecks this sum-
mer on « CTF communications project
with the black tcachers' union, ATASA.

and classroom friendly. Here are some
examples of materials that will help.
1. Alive in the Nuclear Age. National
Film Board. For students ages 11 to 16,
This is an anthology of films from the
NFB which consists of 12 short progtams.
It is designed to address the disturbing
and complex issues surrounding nuclear
technology, modern warfare, the causes-
~of war, and effects of war. An excellent.
series, it is designed for classroom uss:
‘and is particularly useful in initidting -
classrog ';drscussxone and in beginning
' .There is an accompany-
“ing teacher gurde which is full of pracucal

_ideas for classroom use; Available from

* PEMC, 7351 Elmbridge:Way, chhmo"ld
'B.C. V6X 1B8; Phone: 278-‘49{31

2. “Conflict and Change!" a pe
_cation. curriculum. Pubhc:Educauon for
1ety (PEPS Thrs,'s appropriate’
.Inaiseries of 14.les- ©

~of conflict at- personal and internatiol

il playmg, bram storming. and co >
?f “‘group"wor‘rAvaﬂable from_ bhtﬁduwr

Broadway, Vancouver. VeéJ122, 3
*3.. The Friendly Classroom for.
 Planet (Children's Créative Respo
~_Conflict Program)..New Soclety
Publishers: Suitable for primary and: .
- young intermediate. children, A handbook;
~of teachmg techmques intended to help:
-teachers.create a; classroom whrch models;
peaceable behavicr. It offers: approaches

to co-operative: plannmg, facilitation’ tech- -
“niques children can learn; activities which
-help create a sense. of ‘commaunity and
bring the classas a group togethe Also
 there are <lassroom exercises f¢] v
.ing verbal-‘communications skillz 1hanc—
mg self image and affirmatio -

“This book, a practlcal gurde or teacha ,
ers, shows us ways we can‘encourage
children to create their own: cd-operauve
environment;:and see for themselves, the
“advantages of co-operation and: peaceful
contlict resolution; fvailable through - - -
Sparlacus Books, 311 West Hastings, Van- -
couver, B.C. V6B.1H6. Phone: 688-6138.. ..
- Pamck Clarke GIabaI Educaaon iject _




“Consultation 1s a
strategic problem-solving
process that allows
individuals with different
talents, knowledge and ex-
pertences to worx together
to develop effective inter-
yention strategies (o

achieve common goals.”
Antta DeBoer,
Collaboration Models, 1990

by Joan Stortund

_ cross B.C., teachers are
integrating students with varying special
needs into their regular neighborhood
classrooms. In one corner of Vancouver,
McKechnie Elementary School has been
taking a new approach that is meeting
the needs of these challenged learners.

That all encompassing “I" word
integration triggers a multitude of
emotions for each of us in education. That
“1” word touches on the philosophical
essence of educatiior. That “I" word
requires a shift, in your perspective in the
educational process. That “I” word creeps
[into every nook and cranny of your
school, from the boiler room, tc the bath-
rooms, from the playground to the princi-
pal's desk. That “I” word philosophically

_Tequires the most appropriate placement
without any explanation as to how to
accomplish it.

In education, the “I" word has been
hypothesized, analyzed, scrutinized, criti-
cized, and, by some, even spiritualized.
The “I" word is here to stay, and for you
to stay in education means to surrender
yourself to the “I" word and start training

- for the marathon ahead. After all, integra-
tion is similar to the Nike promotion: Just
Dolti

For many, integration has not yet
appeared. For us at McKechnie, it has
arrived in full regalia. We support the edu-
cation of learners who have histcrically
been bussed to separate classes away

~ from their neighborhood friends and
activities. Today, we are including all our
students in the age-appropriate classroom.
How do you go about taking this new
direction? This is the essence of The
MacKechnie Model.

The first step is to guarantee enough
qualified support personnel and allocation
of time to ensure win-win. This adminis-
trative task requires featless leaders who
identify what their needs are and are
unafraid to state them. The issue of sup-
port is important, and attempts are being
made (even now) to secure in contract the
required structure that makes total inclu-
sion succeed. Credit must be given to the

“Vancouver School Board for the success
of The McKechnie Model. Student Services
at the district level responded to the needs
addressed by the parents and teachers by
establishing a unique role for the special-

education teacher that is school based,

and provided enough pa:aprofessional
supports.

The next step is to identify the team
players for each learner, clarify roles and
responsibilities, and hegin to learn about
collaboration and consultation to problem
solve collective needs. The resource
teacher is the case manager for the stu-
dent. He/she co-ordinates the dimensions
of the integration process, to keep the
team informed and comrnunication open
among all players. The general educator
(teacher) is the key member responsible
for the delivery of daily instruction for
emotional, academic, and physical needs.
The special-education assistant provides
direct in class support as determined by
the teachers on the team. The parents
identify the needs of their child and chan-
nel this information to the team. The prin-
cipal, a valued team player, handles any
administrative issues {release time for
consultation, professional development,
and in-service education on the learners’
needs, as well as funding for equipment,
supplies, and building modifications). Var-
ious personnel may join the team at dif-
ferent times depending on the team’s
needs. Once established, the team collab-
orates to meet the multitude of challenges.
This is the essence of The McKechnie
Model, and it is by collegial problem solv-
ing that total inclusior: can work.

A collaberative-consultation model
helps us stay client-centred, and teaches
us to interact with equal status. It helps
us establish a non-judgmental format that
promotes the sharing of honest dialogue
and facilitates the never ending commu-
nication and active listening among team
members. The resource teacher initiates
the building of rapport and trust among
members and facilitates problem solving.
Trust must be feit by all team members if
the model is to succeed and the new rela-
tionships of the members are to occur.
Time is required for the communication.
to begin and for the collaborative process
to work. The problem-solving model
begins with the establishment of this trust
and rapport. The problem then needs to
be identified and analyzed, and outcomes
targeted The various options to be imple—
made and agreed on by all members. At
this point, an action plan is outlined, a
monitoring system designed. and a
follow-up date agreed on. Sound simple?
It is when the time is available, the will is
strong, and the vision for the learner is

shared.

McKechnie has tackled many unique
problems. Seme we were unsure we could
resolve. A couple of examples include a
parents’ wish for their child's total inclu-
sion in the primary class for the full day
and the teacher's judgment that the
learner was not ready for a full-day pro-
gram. Another problem was a student’s
non-compliance in the regular setting,
which interrupted the instructional -
process. A problem The McKechnie Model
has been able to identify and resolve, was
the total inclusion of a very physically
challenged learner into the regular inter-
medizte class. Through the collaborative
nrocess the team has been able to tackie
the “I" marathon and ensure all learners
daily opportunities to encourage their
physical, social, and cognitive develop-
ment. This is no easy task.

We are up and running at McKechnie
for our third year. We've discovered

through our trials and tribulations that
there is no single performance-enhancing
solution. There'’s no secret trick to make
the running any less painful. The
challenges continue to arise, yet now, we
are less afraid. Parents, teachers, special-
education assistants, and our administra-
tor can approach any school related prob-
lem from a new direction and solve it
together. We have learned new communi-
cation skills to facilitate listening and
allow the process to occur. The whole
school has acquired a new sense of
insight and a process to assist them in
teaching the whole ch:d. This year we
are beginning the process of terminating
the resource teacher’s roie, because the
players are capable of independent prob-
lem solving.

At McKechnie, we have discovered that
by collectively problem solving for our
students, and by running as a truly col-
Jaborative team, we share responsibilities
and continue to pass many incredible
milestones.

We now believe and act as if there
never were another way to educate our
students with special needs. In chorus,
we say, “Do we educate the mind or the
body? If we're here to educate the mind,
then no matter how challenged the
learner, that person deserves an integrated
education” — special-education assistant

“The main challenge is to maintain the
dignity of the integrating student, and to
make sure that dignity goes hand-in-hand
with social and academic achievements”
— enroling teacher

“Integration is real life!" —
education assistant

Joan Storlund is a Vancouver School
Board resource teacher at McKechnie Ele-
mentary School.

special-

Teachers’
assistants
A SUPPORT ROLE

9y Ray Worley

Teachers have always welcomed auxil-
iary personnel in the scnools, recognizing
that there is a valid role for them. Over
the years, the BCTF has developed policy
on auxiliary personnel, excluding them
from any form of BCTF membership. In
the wake of the new School Act provis-
ions, the BCTF re-examined its policy on

auxiliary personnel, reaffirming our mem-

bership policy. (See pages 34-35, and 70
of the Members’ Guide to the BCTF.)
There are two sound reasons for our
position. Full active membership in the
federation requires that a person have a

valid teaching certificate and be employed

as a teacher in the public school system.
Teachers' assistants meet neither require-
ment. Also, auxiliary personnel are
already members of other unions, most
in CUPE.

The BCTF and provincial CUPE have
had extensive discussions on the appro-
priate job description for teachers’ assis-
tants. The groups share the concern that
teachers’ assistants not usurp the roie of
teachers. Both agree that teachers’ assis-
tants are to be employed tc assist, not to
teach. To preserve this distinction and to
prevent blurring of roles, local associa-
tions will be negotiating provisions into
collective agreements that will delineate
the functions of teachers’ assistants,
emphasizing that they are assistants, not
teachers.

The new School Act's specific
provisions on teachers’ assistants catry a
clear threat: the “de-professionalization”

of teaching. The minister suggested using

teachers' assistants to offset the impend-
ing teacher shortage. Retired superinten-
dent John Wormsbecker sees a school
board replacing five teachers with ten
teachers’ assistants.

As teachers, we will continue to
welcome auxiliary personnel, appropri-
ately employed, into our schools. Achieve-
ment of clear language in the collective
agreement will remove the potential for
confusion and tension over the use of
teachers' assistants and will ensure that
only trained professionals are employed
to teach in B.C. public schools. Our stu-
dents deserve no less.

Ray Worley is the BCTF's first
vice-president.

by Ken Pawlak

The use of auxiliary personnel is an
option for extending and enriching
services to handicapped students.
However, confusion exists as to the role
assistants will play in the classroom.
What is their mandate? What tasks are
required of them? To whom are they
accountable? Where will the time and
energy come from to train them as to the
present manner and methods of the class-
room? How does a teacher manage
another adult in the classroom? How did
this auxiliary personnel position develop?

The role of paraprofessionals (i.e., aux-
ifiary personnel or teachers' assistants) in
North American education has been rap-
idly changing. The National Resource
Center for Paraprofessionals and Related
Services, City University of New York,
says that policy makers have changed
their attitudes concerning roles parapro-
fessionals should assume. The estimated
150,000 paraprofessionals in the U.S.
“participate in all phases of the
instructional process and support and
enhance the programmatic and adminis-
trative functions of teachers. (Pickett,
1986, p. 4).

According to the recent review of B.Cs
health and social services (1990)
conducted by the Ministry of Advanced

_Education and Job Training, 41 Lower

Mainland special education co-ordinators

The non-teaching sup-
port persornnel, whatever
their title, are not meant
to alter or take awqy

the authority of the
teacher, they are to
support the teacher.

“reported over 1,630 paraprofessional

employees. Thtrty-seven of 41 districts
estimate an increase in the number of
paraprofessional positions over the next
five years, and 29 of 43 districts st.rongly

Paraprofessionals in special ediicatio;

agree that the demand for trained work-
ers is increasing.

The position of teacher assistant (TA)
resulted from a formalization of the assis-
tance offered by parents and other com-
munity volunteers. The special-education
assistant program at Vancouver Commu-
nity Coilege's Langara Campus character-
izes the changes in the formation of the
teacher-assistant position. The prograim
began two decades ago to train staff
assistants for clerical support in the
schools. As the demands for trained sup-
port in the emerging L.AC classes
increased in the mid-70s, the program
took on a special-education emphasis.
With continued demand from all areas of
special educatior, the special-education
assistant program now is a one-year full-
time program that prepares individuals to
work in a support capacity in a variety cof
special education school settings.

We can see, with the implementation
of the Year 200 changes, additional sup-
port may be needed to address the already
burgeoning workload of teachers. The
new School Act and the Inter-ministerial
Protocols for the Provision of Support Ser-
vices to Schools also direct that all stu-
dents be fully integrated with their home-
school peers into regular classes. To enact
this policy, the regular classroom teacher
will rely on the teachers' assistant for
some degree of specialization and
proficiency. “All indications are that para-
professionais will be called upon to serve
as liaison between special and general
education, to facilitate (re)entry of
students with special needs into general
education programs’’ (Pickett, 1986, p. 16)

Clarifying new roles and
relationships

As the system increases its expecta-
tions of the teachers’ assistant, there is a
fear that they will receive an increased
professional mandate that will erode the
professional authority of the teacher
(Sundby, Teacher, 1989). Neither literature
nor observation supports this fear. The
instructional outcomes in education pro-
grams remain the responsibility of the
teacher, not the paraprofessional. (Vasa &
Steckelberg, 1987.) . '

.. formance of paraprotessmnals (Pickett

Teachers’ assistants are not to replace
the educational decision making or to
make plans; they are to assist the teacher
in enacting plans. They are not to teach,
but to tutor and reinforce previously
taught material. The non-teaching support
personnel, whatever their title, are not
meant to alter or take away the authority
of the teacher, they are to support the
teacher.

The diagnosis of educational needs, the
planning and design of programs and pro-
cedures to meet those needs, and presen-
tation of new lessons or concepts are the
responsibility of the teacher. It is produc-
tive to plan co-operatively, but the final
decision is the teacher's. The assistant
should be employed not to make the
teacher’s job any less responsible, but to
improve the quality of the education pro-
gram for students.

Rather than eroding the mandate of the
teacher, the inclusion of the teacher assis-
tant results in greater responsibilities and
authority for the teacher.

Given the changes that have been

-imposed on the public education system

in the shadow of the Royal Commission
(Langemaier, K., 1990; Miller, M., 1990),
and given what influences the role of
teachers across the continent (The Carne-
gie Forum, 1986), we cannot expect the
roles of educators to remain constant.
Pickett (1986) states that the term class-
room teacher no loriger accurately repre-
sents the expanding responsibilities of
teachers in education.

The Carnegie Forum on Education and
the Economy argued that, among other
roles, teachers are managers of multiple
human resources. Boomer (19£0) clzims
that the teachers’ role is expanding to
include planning and organizing educa-
tion, managing resources such as parents
and paraprofessionals, establishing
program goals, and co-ordinating
resources to reach goals. In addition to
these programmatic duties, their respon-.
sibilities now include supervising and.
co-ordinating the work of paraprofession-
als and other support staff. They must (1)
set goals and plan for other adults in the
classroom, (2) schedule and co-ordinate
the activities of professional support and
resource personnel, (3) direct and assign -
tasks to paraprofessionals, (4) use
problem-solving techniques to tmprove the

- collaborative efforts of the team, (5) -
_assess on-the-job performance of parapro—

fessionals, and (6) develop techniques and
procedures to improve the skills and per-

S

1986).
To use a paraprofessnonal effectwely,

~ teachers must first have a clear vision of .

their own role as teacher. They need to -

- understand the hierarchy of the instruc-.

ttonal tasks and then decide which ones

"_best use teacher time and Wthh ones .

~ should be delegated to the assistant. The

amount and quality of professmnal super-

vision given is crucial'in-deciding: what

duttes paraprofessmnals perform. .
“If teachers are accountable for. the

, actlons of both themselves and the other'

adults WOrking in their classroo
‘need to give clear direction to thos
adults. Teachers therefore.need to iearn,
how to train and supervise adults
Programs must be organized to.aliow for-
Tnecessary regular and systematl £l

Coranued page 12
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older student buddies to resource
_teachers, classroom teachers, parents
“and pnnczpal. . John Storlund (VSB) photos



Integration ffom page 11
communication of the climate, tasks, phi-
losophy, discipline, teaching methodoio-
gies, ctc., they wish tu foster in their
classrooms.

Few teachers initially feel comfortable
having another adult in their classrooms.
Despite our co-operative planning and
peer coaching, teaching has been typicaily
a solo profession. However professional
one might be, it is often frightening to
share one’s daily manner with another
adult. This sense of being looked at or
judged is common and can be alleviated
through in-service education, but mostly
through daily communication with the
other adult.

This communication is not at all easy.
1t requires clarifying and defining what
has perhaps effectively occurred in a
habitual manner for years. Researchers
claim that there is a lack of both
pre-service and in-service training (o uti-
lize paraprofessionals effectively (Vasa,
Steckelberg & Ronning, 1982; Vasa &
Steckelberg, 1987). Most training for
teachers rests with local srecialist associ-
ations, college continuing education
courses, conference organizers, or individ-
ual schools.

The time and energy to develop the
teacher/assistant tear is well worth the
investment. The advantages to having
teacher assistants in the classroom are
many. Teachers' assistants free teachers
for more instruction, offer help in personal
care, and allow for more observation of
student behavior. Teachers’ assistants can
present another perspective, which can
enhance instructional creativity and add
emotional support.

Support must exist

The training required for special-
education assistants or teacher assistants
is not uniform throughout the province.
Many community colleges have training
programs for prospective teachers’ assis-
tants. To account for the lack of local
training resources and/or their geographic
remoteness, some districts have orie- or
two-day workshops on sperific topics; to
orient teacher-assistant teams to their
respective roles, responsibilities, and
expectations; on behavior management,
etc. These topics often remain as issues
which require occasional clarification,
input, and practice.

All levels of the educational system can
ease adjustment. At the district level,
interpersonal conflicts between teachers
and their assistants can be alleviated by

‘reviewing placement procedures to match
the needs of the teacher and the skills of
the assistant, and by allowing ownership
in selection/placement by those involved
(McKenzie and Houk, 1986). Administra-

" tion and unions can co-operatively pub-

lish district teachers' assistant handbooks
to clarify guidelines for policies,
procedures, job descriptions, and working
conditions. Individual schools and teach-
ers develop specific policies regarding
teacher-assistant deployment (Vasa &

Steckelberg, 1987).

The use of teachers' assistants appears
to be an enduring, workable option for
extending and enriching services to stu-
dents with special needs. Teacher
assistants free teachers from routine tasks
of the classroom, and serve as effective
members of the educational team. With
differentiated responsibilities, they carry
out the programs developed by the edu-
cation professional. With continued
clarification of roles and with acceptance
of responsibilities pertaining to teacher
assistants, the quality of services to chil-
dren will be enhanced.

Ken Pawlak is a_former Surrey special-
education teacher who is currently co-
ordinating Langara’s special-educarion-
assistant program. A bibliography and
workshop information are available from
him, (604) 324-5511. ' -

Evaluation:

it’'s a whole

new game

by Norma Mickelson

valuation is on everybody's
mind. Because approaches like whole lan-
guage are changing the way we teach, we
must change the way we evaluate. We
cannot have one philosophy of education
and curriculum development, and an eval-
uation program predicated on a
completely different rationale. Put another
way, there must be coherence across the
system. Take whole language, for exam-
ple. Uniess our underlying philosophy of

. education, our curriculum, and our evalu-

ation are consistent with one another, the
program will not succeed.

A niggling, small voice of reality
pushes itself into our conscience. What
will this mean for classroom practice?
How will we evaluate the children’s prog-
ress? And what about parents? Will they
understand? Will they be supportive?

Communicating with parents is an
important aspect of all whole-language
programs, especially with respect to
assessment and evaluation. Parents must
understand the philosophy underlying the
program, the curriculum as it is translated
into classroom practice, and the system
of assessment and evaluation. Parents
must know, for example, why children are
more active in our classrooms than chil-
dren were when they went to school and
why they cannot expect a report card sim-
ilar to the ones they have come to know
and accept as appropriate. Report cards
may resemble friendly letters rather than
score cards.

The first task in interacting with
parents about evaluation is clearly
explaining the program goals and the
implementation of those goals in the
classroom. It can be done in several ways:

home visits; newsletters; classroom visits. .

by parents, parent-teacher meetings, and
volunteer help in the classroom.

Once parents are familiar with the pro-
gram and with their child's classroom, we
can expand our focus to include assess-
ment and evaluation. The model my col-
leagues and 1 have developed, emphasizes
the following sequernce: clarity about
stated goals, curriculum implementation,
assessment, and evaluation.

Assessment in this context means the
gathering of information to create a profile
of accomplishment for each child. Several
kinds of information should be included
in the profile. As facilitators of learning,
we must focus on both process and
product.

The gathering of information to docu-
ment progress is not separate from
instruction. To use Yetta Goodman's idea,
as we “kid-watch; we are assessing and
evaluating, and it does not take Herculear:
efforts to organize ourselves so that we
can collect and file appropriate material.

We need not file everything the child does.

We keep only examples that signal
accomplishment and progress. The same
goes for observation and anecdotal com-

ments; after noting beginning levels we
need document only demonstrations of
growth.

Parents as partners

Interacting with parents is a continuous
process. If we use parent volunteers to
assist us, if we make parents feel welcome
in our classrooms, and if we interpret
what we are doing as we proceed, we can
keep parents informed.

~—Furthermore, we can-ask parents-t6 ——

become partriers in evaluating their chil-
dren's progress. How? In several ways:

® We can ask parents what goals they
have for their children. Many teachers
have doue this and the information is
often enlightening.

® We can ask parents to observe their
children to help us understand the home
and community. We should communicate
specific ways of doing this early in the
year.

@ We can invite parents to parent-
teacher-child conferences as we discuss
mutual goals for the children, our prog-
ress toward the geals, and our plans for
the future. Many teachers now are using
parent-teacher-child conferences in report-
ing progress, and they report satisfaction
with the results. Children usually know
their capabilities and progress, and where
the atmosphere is open and non-threat-
ening, they are willing to comment about
themselves. Sometimes, all we have to do
is ask.

® We can negotiate with parents by
informing them about our reporting pro-
cedures and asking them their wishes as
to the kind of information they would like

to have. We can send home a letter about
a month before reporting time detailing
possibilities and asking whether or not
parents would like an in-depth analysis
for any one particular part of the curricu-
lum. For example, parents concerned
about their child’s progress in arithmetic,
might request detailed information on the
arithmetic program, on the progress their
child is making, and on activities they

might use at home to further their child's
interest in, and understanding of,
arithmetic. While this “negotiated report”
takes more effort than simply “sending
home a report; the dividends are worth-
while.

When we consider assessment and
evaluation as separate from instruction,
the time required seems almost impossi-
ble. However, when we realize that the
processes of teaching, of leaining, of com-
municating with parents, and of assess-
ment and evaluation are not linear but
are recursive and are part of everything
we do on an ongoing basis, the lines of
demarcation disappear, and the educa-
tional experience of the child becomes
integrated and holistic.

1t is a wonderful time to be a teacher.
Teachers have led the way in curriculum
innovation and in bringing education into
the 21st century. Together we can do the
same with evaluation.

Norma Mickelson is a professor at the
University of Victoria, and is known inter-
nationally for her work on language
education. o
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Eduspeak:

a lesson in
fog

by Tom Spears

, : group of Ontario trustees
recently asked their colleagues to call the
chairman a chair. Chair, they said, is more
inclusionary. In their zeal to make English
safe for women, they forgot that
inclusionary isn't a word. They mean
inclusive, and since they are in charge of
42,000 students, they ought to have the
basic points licked. The board's Guide to
Inclusionary Communication warns
against, you guessed it, exclusionary lan-
guage, and that isn't a word, either.

Does this matter? You bet it does.
schools have somehow trained themselves
to shun plain English in a mad rush to
everything that is baffling, vague, and
pretentious. And they pass on to the com-
munity a foggy-minded style they present
as educated.

The catch is that much of this verbal
assault is aimed at parents, who are
unprepared for it.

Report cards may rate students on
applyirg appropriate decoding skills and
recognizing relevant sight words. Grade 1
children marked on something may be
called seriating. It's no surprise that report
cards carry warnings that parents should
try to understand them only after talking

to the teacher, who acts as a kind of high .
priest to interpret the mystic runes on the

report card.
Here, then, is a brief guide to some of

the words and phrases the average parent

is likely to run into in encounters with a
school, all taken from reai life, sort of a
Brief Glossary of Eduspeak.

Access an occupation: Get a job.

Community and educational services
segmentation: List of different things the
schools do. ‘

--Create-an-accurate understanding of -

the effects of dividing the student pop-
ulation for program delivery: Figure out
what happens when you move students
to a different school.

Decoding: Understanding what some-
thing means (usually reading or listening).
Facilitator: Someone who explains

things.

Gifting: Giving (money).

In-service: Training session for
teachers. -

‘Learner ownership: The idea that the
student is responsible for his or her own
learning,.

Metacognitively oriented instruction-
al units: Training children to be conscious
of how they learn. - : o

Prioritize: Set priorities; decide what
to do first. (If you change your mind later,
that's depriorizing.)

Problem-solve: Solve problems. Similar
reverse constructions include én-class
programming (teaching in the classroom),
ac-risk children (children at risk) and
so on. ~

Program: Anything that anyone
teaches.

Program delivery: Teaching, (Also:
Range of delivery models: Different
ways of teaching.)

Resources: Things. Can mean staff,
money, books, buildings, test tubes,
school buses, or chalk.

School attenders: Students.

Seriating: Help me, I've checked with
four teachers and school administrators,
and 1 still don't know. It's on the Grade 1
report card in an Ontario school district.

Skills: Just about arything children
learn. Spelling skills, motor skills, interper-
sonal skills, and so on.

Strategies: Anything they learn that
isn't a skill.

Put it all together, and you get some-
thing as incomprehensible as this item
from an Ontario district: “Core programs
and program delivery should meet the
needs of learners from all forms of family
structures and other societal stressors.’
What is a societal stressor? Why is the
structure of my family a societal stressor?
It sounds ominous.

Teachers are a special breed. They show
endless ways to entice and cajole children
into learning when the children don't par-
ticularly want to learn. But in dealing with
the public, schools spout programs and
learner needs and relevant sight words.
Maybe it's because we expect our teach-
ers to answer to the community, and this
has driven them into a fog of bureaucratic
ianguage, in which many words say noth-
ing (or, worse, have shifting meanings). If
so, we have done the teachers themselves
a disservice. As they show every day in
countless classrooms, they are capable of
better things.

Tom Spears is a staff reporter with The
Ottawa Citizen.

Source: The Ottawa Citizen, January 28,
1990.

. eminist research is changing

the frontiers of our research models. Until
recently, women played a minor role in
the social sciences, not only as theorists,
but also as subjects. The omission of
women from research populations has
been universally ignored when conclu-
sions are drawn or theories constructed.
When the theories are applied to women,
scientists typically report on ways in
which women conform to or diverge from
the norm, often to the detriment of
women.

Feminists have long contended that
women learn differently from men and
have special learning needs that the edu-
cational system fails to address. Ground-
breaking but provisional research by
Belenky, Clinchy, Goldberger, and Tarulle,
reported in Women's Ways of Knowing:
The Development of Self;, Voice, and Mind
(1986), validates this point of view. It con-
tends that women go through a sequence
in intellectual development different from
that of men, and have different needs in
terms of educational institutions and
approaches. The authors set out a theo-
retical structure of women's cognitive
development along with proposals for
practices to help women develop their
intellectual capacities. On the basis for
their findings, the authors wonder -
whether women learn because of, or in
spite of, standard educational experiences.

Research design

what women have to say about the devel-
opment of their minds and about their
experiences as learners. Combining inten-
sive interviews with case studies, Belenky
and her colleagues drew on a wider pop-
ulation than that used by earlier research-
ers in intellectual development. They stud-
ied 125 women from various ages, ethnic
backgrounds, and social classes; 90
drawn from the traditional pool of
students in formal educational institutions
_and 45 from “invisible colleges” (family

- Women's Ways of Knowing focusses on-

SIGNIFICANT FOR
EDU TATIONAL PRACTICE

by joan McLaren

to many aspects of women's experience
and development: “In describing their
lives, women commonly talked about
voice and silence; speaking out, being
silenced, not being heard, reatly listening,
really talking, words as weapons, feeling
deaf and dumb, having no words, saying
what you mean, listening to be heard, and
so on in an endless varicty of connota-
tions all having to do with sense of mind,
self-worth, and feeling of isolation from
or connection to others” (p. 18). Develop-
ing a sense of voice, then, is connected to-
developing a sense of mind and self.

Stages

Belenky, et al proposed a different
sequence for women than William Perry
did for men when he mapped their intel-
lectual development in 1970. Their five
major categories are silence, in which
women experience themselves as
mindless and voiceless and subject to the
whims of external autkority; received
knowledge, a perspective from which
women conceive of themselves as capable
of receiving, even reproducing, knowledge
from the all-knowing external authorities
but not capable of creating knowledge on
their own; subjective knowledge, a
perspective from which truth and knowl-
edge are conceived of as personal, private,
and subjectively known as intuited; pro-
cedural knowledge, a position in which
women are invested in learmning and
applying objective procedures for obtain-
ing and communicating knowledge; and
constructed knowledge, a position in
which women view all knowledge as con-
textual, experience themselves as creators
of knowledge, and value both subjective
and objective strategies for knowing.

The authors explore these five stages,
illustrating them richly and compellingly
with excerpts from their interviews. They
suggest that in considering how to design

~ an education appropriate for women, we

begin by asking, “What does a woman.
know? Traditional courses do not begin .
there. They begin not with the students.
knowledge but with the teacher's. The
courses are about the culture’s questions,
questions fished out of the mainstream of
the disciplines: If the student is female, -

agencies that provide information about
or assistance with parenting). The reason
for the second group was the contention

tle interest in preparing studeuts for roles
(such as parenting) that are traditionally
occupied by women. “By exploring how
women learn and think about learning in
the invisible college’ say the authors, “we
hoped to cast light on less well-known.
strategies for promoting women's educa-
tion and development that are practised
in out-of-school settings.’ (p. 13). -

Voice as metaphor R
‘Before asking a women to participate,

ested in women's experience because it
has so often been omitted from efforts to
understand human development. This .

“point is a key one — feminist research .-
~has proceeded only. by '

. istening o wom-
en's voices and by giving credibility to
women's experiences. The researchers
found that the term voice emerged as. - -
more than shorthand for a person's point -

of view. It is a metaphor that applies aptly

that formal educational programs take lit--

the researchers explained they were inter-

“her questions may be different from the

culture’s questions, since women...have -
had little to do with posing the questions
or designing the agendas of the -
disciplines” (p. 198). R T

What are the needs of women in edu-
cation, and how can we structure experi-
ences to meet these needs? The authors .-
have provided suggestions. - .

The next step is to validate and extend
their research, which, while valuable in .
providing a possible new paradigm for -
women's development, is still provisional. -

Joan Mclaren, director of Program and
Sta[f Development at-WinnipegS.Red. . -
River Community College, has given - - ..:
numerous workshops on this research... .~

Source: Education Manitoba.-May/june - o




by Peter Grimmett

e are seeing unprece-
dented change taking place at an alarm-
ing rate. Totalitarian states are breaking
down, technological advancement is accel-
eraung, and globalization of the world
economy is forcing business communities
to transform their approach. Saddam Hus-
sein's Iragi army has invaded Kuwait, and
George Bush and the United Nations are
determined to bring the aggressor to his
knees. The world stands poised on the
brink of a “holy” war.

In Canada, the first ministers made an
abortive attempt to bring Quebec into the
constitution through the Meech Lake
Accord, and the country has since expe-
rienced a summer in which the issues of
human rights and aboriginal land claims
have become important items on the
national agenda. The Prime Minister has
taken the unprecedented step of stacking
the unelected Senate in Ottawa (0 ensure
that the less-than-popular Goods and Ser-
vices Tax legislation is passed. B.C. has
not been without its share of turmoil. _
Political scandals continue to dominate
the news, and the timing of the next pro-
vincial election has become the
all-consuming question of speculation.

Within this tumultuous context, educa-
tion is facing unprecedented and rapid
change. B.C. has undertaken considerable
change through the ungraded primary
innovaiion and the Year 2000 curriculum
document aimed at integration in Grades
4 through 10. Many meetings and orien-
tation sessions have been held to
introduce districts, schools, and universi-
ties to the proposed curriculum of
enabling learners. Questions about
integration have been posed, and
discourse about implementation has
begun. In all of this activity, teachers’ per-
spectives cain sometimes be overlooked.
How do teachers handle these changes?
How do teachers develop their knowledge,
expertise, and practice in the midst of this
whirl of innovative pursuits?

Teacher development essentially repre-
sents an emerging focus on questions and
issues pertinent to teachers. It is not to be
confused with supervision or staff devel-
opment. Both functions are based on two
inappropriate assumptions: (1) that teach-

ers need professional personnel who are
removed from the immediacy of classroom
teaching to help them change their curric-
ular and instructional practices, and (2)
that these outside experts have access to
a knowledge base and set of analytical
skills beyond the orbit of the regular
classroom teacher.

Supervision and staff development are
typically done to teachers rather than the
outcome of carefully nurtured teacher
development. By contrast, teacher devel-
opment values and taps into the vast rep-
ertoire of experience, ability, and practical
knowledge teachers possess as a way of
bringing about educational change. It
focusses on those questions, issues,
dilemmas, and meanings about instruc-
tional innovation that are relevant to
teachers. It places teachers and their
development at the heart of the implemen-
tation of education change (Fullan &
Hargreaves, in press; and Hargreaves &
Fullan, in press).

Teacher development is seen in sharp
contrast to attempts by legislators to man-
date school improvement under hierarchi-
cally differentiated supervision. It
represents, as Hargreaves points out, a
humanistic and critical focus on the learn-
ing perspective of teachers: “Humanistic
in the sense that it attempts to understand
how teachers ascribe meaning to their
work and its context, and critical in the
sense that it uncovers the co-optation of
the development of teachers (through
supervision and staff development) in
ways that essentially deskill and
disempower the professional workforce”
(p. i). Teacher development is therefore
more concerned with the teachers’
purpose, the context and culture of teach-
ing, and the professional lives of teachers
than it is with external directives designed
to restructure the educational system.

In February 1991, representatives from
each of the BCTF, the B.C. College of
Teachers, the B.C. Principals & Vice-
principals’ Association, the B.C. School
Superintendents’ Association, SFU, UBC,
and UVic, is putting on an international
conference, Teacher Development: the key
to educational change. The conference,
framed around the current context in B.C.,
will grapple with questions and issues rel-
evant to teachers. Each of the seven con-

ference themes contains within it a num-
ber of highly pertinent questions. The
following constitute the conference themes
and questions:

Theme I: The uncertainty/opportunity
of change

a. How do teachers handle/transcend
the uncertainty, pressures, and contradic-
tions of teaching and the accompanying
press for improvemerit?

b. How do I, as a teacher, change
when 1 have taught successfully all these
years and continue to grow witn integrity
and authenticity?

¢. How do teachers know they are
developing? How do they know when
they have changed their practice?

d. How do teachers transform man-
dated change into opportunities for
professional renewal?

Theme 1I: The purpose of change

a. Why do I have to change?

h. Why are we so preoccupied with
change?

c. What are the ethics of change?

Theme 11I: Rethinking change and the
conditions of change

a. How can we conceptualize tirne as a
resource?

b. In what sense does rapid, enforced
change lead to the creation of teacher
powerlessness?

¢. How can the concepts of power and
change be reconceptualized to enable
teachers “to take charge/be in control of”
their professional practice?

Theme 1V: Changes in society and their
impact on education

a. What changes in society relate to
changes in teaching practice?

b. Multiculturalisin — How does the
curriculum reflect the multicultural aspects
of society?

c. How do we communicate change
with differing clientele in a multicultural
society?

d. How does the changing nature of
the family structure in society affect class-
room teaching and teacher Gevelopment?

e. How do changes in technology affect
teaching and teacher development?

f. How do the changing needs of stu-
dents in an information age affect teach-
ing and teacher development?

Theme V: Change and teacher
education

a. What is the link between pre-service
and in-service teacher education?

b. How do faculties of education
change?

¢. How are researchers teachers?

d. What is the relationship between
individual and collegial development in a
context of change?

e. What changes in knowledge affect
teachers and their development?

Theme Vi: Changing politics in
education

a. How is teacher development affected
by the combined trends toward greater
centralization and decentralization of
political power?

b. What could be the effect on teach-
ers and their development of the political
empowerment of some groups, ¢.g., in
B.C., the empowerment of the College of
Teachers in Bill 20, the empowerment of
parent advisory groups in the recent
School Act, and the potential disempower-
ment of other previously powerful groups,
c.g., trustees?

Theme VII: Change and teacher devel-
opment through reflection

a. How do policy-makers/administrative
officers encourage reflection?

b. How does one create an enabling
culture?

c. How does one encourage creativity
and resourcefulness in teacheis?

d. How does one create an environ-
ment conducive to change?

e. How does one create conditions of
learning and development for parents and
community, as well as for teachers and
students?

This conference promises an exciting
dialogue between practice-oriented re-
searchers and research-oriented practi-
tioners. Half of the presenters are practis-
ing teachers reporting on their efforts to
implement change and integrate curricu-
lum. The other half are practice-oriented
academics, e.g. Ted Aoki, Michael Fullan,
Kieran Egan, etc., addressing the vital
questions of teacher development. The
Ministry of Education has made available
a subsidy for classroom teachers wishing
to attend this international conference. For
further details see vegistration information
below.

Peter Grimmett is an associate profes-

sor, Faculty of Education, Simon Fraser
University. —

Key readings on
teacher development

Fullan, M.G., & Hargreaves, A. (in press).
Teacher development and educational
change. Philadelphia: Falmer Press.
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Reflection in teacher education. New
York: Teachers College Press.

Hargreaves, A. (1989). Curriculum and
assessment reform. Milton Keynes, UK:
Open University Press.
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Understanding teacher development.
London, UK: Cassells.

_Lieberman, A. (1989) Building a profes-

sional culture in schools. New York:
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ers, their world, and their work. Alex-
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This international conference features speakers from Britain, Australia, Africa,
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ners as they grapple with teacher development in a context of curriculum
change. The fee of $350. Includes two breakfasts, two lunches and a wine
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TEACHER DEVELOPMENT CCNFERENCE
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by Pat Rigg and
Francis KazemeRk

Whole-language classrooms typically
use student self-evaluation, Becausc stu-
dents themselves establish their goais,
students themselves monitor progress. -
Informal assessments arc various: keeping
descriptive records of what students do in

particular reading and writing situations;  SHCOLISEEE , , ,

listening to how studenis read different  €StS them: “Ity thice ot four pages; see if -

* texts; having adults listen to themiselves
- conferring about difficulties,

childcare is both inexpe ~ive and
professional.

About half the adults in the program
speak English as an additional language,
with proficiency ranging from beginning
to near-native fluency. Literacy ranges -
from no apparent knowledge of the alpha-
bet to fluent reading, though not fluent
writing in English. The age range is 17 to
80, with the majority of students 20 to
40.

Invergarry Learning Centre welcomes
any adult who wants help with reading
or writing. Often the first.contact is a
phone call froni the adult seeking infor-
mation. A trained interviewer talks with
the newcomer to discover the newcomer’s
background and to establish the newcom-
er’s goals and expectations. The new stu-
dent identifies what he/she wants, and
the interviewer clarifies how the program
works., B .

_During the first session, the student
tours the centre, finding out what is avail-

able, from a variety of classes and a vari-

ety of reading materials. The students are
encouraged to try reading whatever inier-

- you'want $o continu” they are advised.

Teachers and tutors may recommend a .
* . book, story, or poem '
.. student and feel th

onge they know.a. -

this material ..~

“Teachers and tutors focus on the meae-
ing of the students’ writing, which is often
autobiographical. Australian A.B. Facey
(1981) became literate in order to write his
autobiography. His A Fortunate Life is not
only a grand book to read, but also a tes-
timonial to adults' becoming literate as
they find their voices as writers and
finding their voices as they teil their own
stories. To help new writers feel comfort-
able telling their stories, teachers and
tutors share theii own stories, giving
something of themselves in order to get
their students’ stories. This is the whole-
language ideal of teacher and students
learning with and from each other.

The students soon discover for
themselves by rereading what they have
written that they are sometimes unclear,
and they begin to ask how to change
what they had been comfortable with. An
ESL speaker from Brazil, for example,
after six months of writing in his new
language, now is concerned with points
of style, His notebook testifies to his prog-

‘ress. Student self-evaluation is both con-

stant and easy. The students focus on tell+

ing their stories as clearly as'possible,
therefore they are continuously reworking
their material. P

*Students publish VOICES magazine,

and
-authentic reasons -
st oo MST hits goods like lumber and drywail.

Beginning January 1, 1991, most goods
and services in Canada will be hit with
the 7% Goods and Services Tax (GST).
The GST bill is now before the Senate.
Unless the Senate stops the tax, you are
well-advised to time major purchases
around the introduction of the GST.

Since the GST replaces the existing fed-
eral Manufacturer's Sales Tax (MST), don't
buy goods which are subject to the old
tax (like cars and fridges) until next year.

Here are some suggestions for how you
can plan ahead:

© Home renovations: This year, the

oo Next year, the GST will hit everything,
" including bills from tradespeople. Do as

- much home renovation, painting, and
. landscaping as you can right now.

@ Travel: Personal air travel in North

America will be subject to the GST, as wil
- hotel and motel bills. Take your Canadian

~ holiday now. Air fares outside Canada and

- the U.S. will not be subject to the GST.

® Bicycles: Bicycles are currently

~ exempt from the MST. Next year, the GST

" comes on, and the price of bikes will go

up by 7%. Buy this year.

@ Clothing: Clothing is also free of fed-
eral sales taxes right now. Buy clothes
this year, and beat the GST.

& Housing: Tenants wiil feel no direct
GST impact. The GST will not be charged
on the resale of homes, but it will be
charged on new housing at a rate of
between 4.5% and 7%.

Financial advisers are saying buy your
new-home now, to avoid the GST. How-
ever, given the current high interest rates,
the GST isn't your only consideration in
making your decision. If you thirk the
rates will stay high, then buy now. If you
think they're going to fall substantially
within the next year, maybe you should
wait. o o
® Cars: Assuming that the indusiry
passes on the difference between the MST
and the GST, a new car will be cheaper
next year. 4

This year a car sold to the dealer for

That price includes 13.5% MST ($2,025),

 dealer mark-up of 15% ($2,554), and pro-

vincial sales tax (8% or $1,566 in Ontario,
more or less in other provinces). ,
Next year, assuming the same dealer

* mark-up, the price should be $20,286,
. resulting in a savings of $859.

These are just some of the ways to beat

it — if only for a little while.

Source: TCU Canadian Interchange/CALM.

$15,000 selis to customers for $21,145.



@ CUSO seeks seasoned pros, not
novice teachers

Have you ever thought of taking a CUSO
posting in the Third World? You may think
you're too old, that CUSO is for young teach-
ers, just out of university. Well, think again,
because CUSO has changed as has the devel-
oping world.

CUSO, at work in over 40 countri¢s in Asia,
Africa, Latin America, the Caribbean and
South Pacific, sends overseas far more experi-
enced teachers than recent graduates.

Many CUSO postings, such as those in
Southeast Asia, include curriculum develop-
ment as well as teaching. CUSO teachers in
Africa and the South Pacific organize and lead
liteskills workshops as well as more conven-
tional classes. Current jobs range from teach-
ing Laotian Ministry of Foreign Affairs staff
English as a foreign language, to teaching
hearing-impaired children at a nursery school
in northern Nigeria, and chemistry at a wild-
life management school, also in Nigeria.

The average age of a CUSO co-operant (the
term volunteer has been dropped, as CUSO
workers are paid at local salary) is now 37,
reflecting the organization's preference for
experience over youth. Average contracts arc
Lwo years.

For more information, contact CUSO, 135
Rideau Street, Ottawa, ON KIN 9K7.

® Teacher bargaining concluded
Saskatchewan Teachers' Federation President
Rudy Schellenberg and Bob Thompson, chair-
person for the government/trustee bargaining
committee jointly announced a tentative pro-
vincial collective agreement for the province’s
12,000 teachers. The deal, which covers teach-
ers employed by all provincial boards and the
government of Saskatchewan, covers salaries,
superannuation, group insurance, sick leave,

Take aim for

and principals’ allowances. Details of the two-
year deal wil! be rcleased following ratification.

o Call for papers — Historical studies
in education — special issue: “Teachers
and Unions.’

Historical Studies in Education is planning
a special issue for the fall of 1992 entitled
“Teachers and Unions. The scholarly papers in
the issue will reflect teachers’ struggles, often
within the milieu of their own gender and sta-
tus, to organize and maintain protective asso-
ciations, and attempt to improve their own lot
and that of schooling generally. Specific topics
might include struggles over salaries/pensions,
working conditions, control of curricula and
textbooks, training and certification, job eval-
uation and tenure, and social relations in the
classroom and the cornmunity. Papers address-
ing the historical development of teacher
unions, their internal relations, the effects of
teaching profession acts, will be welconie.
Emphasis is placed on ensuring that the over-
all collection provides a broad Canadian and
comparative international perspective on the
theme, with papers in both French and
English.

People interested in contributing to the issue
are encouraged to submit an abstract of a pro-
posed paper by December 1, 1990, to any one
of the editors listed below. Deadline for sub-
mission of papers is May 1, 1991. In keeping
with the mandate of the journal, papers will
be reviewed by external readers.

Rebecca Coulter, Faculty of Education, Uni-
versity of Western Ontario, London, ON N6G
1G7. Ruby Heap, Departerent d'histoire,
Universite de’'Ottawa, Ottawa, ON KIN 6NS.
Harry Smaller, 125 Concord Avenue, Toronto,
ON MGH 2P2.

environmental education

by Roger Hammill

The earth is bleeding from its skies, riv-
ers, oceans, and forests; yet Canadians
use the most energy, drive the greatest
distances, and create the most garbage
on a per capita basis.

The solution? According to “The Green
Plan: A Framework for Discussion on the
Environment” from Environment Canada,
the solution lies in effective public educa-
tion programs.

“The aim of environmental education is
no less than the reclamation and preser-
vation of our vital environmental heritage
for future generations, in other words —

~to save the world!' (The Green Plan; 1990)
However, public education cannot afford
to ignore students in our schools now.
These students will inherit a degraded
earth, and they must be equipped to make
the difficult decisions necessary to restore
it to health.

The alternative to “sustainable develop-
ment” is gradual but inexorable deteriora-
tion of the planet into an uninhabitable
wasteland.

Respect and concern for the environ-
ment are goals for the new Primary, Inter-
mediate, and Graduation programs. The
BCTF has expressed concern for the envi-
ronment and a commitment to environ-
mental education as a component of
educational policy. As president of the
Environmental Educators’ Provincial Spe-
cialist Association (EEPSA), I receive,
almost daily, calls from schools, teachers,
and administrators asking for information
on how to develcp environmental-educa-
tion programs. How can teachers tap the
concerns and idealism of students by
incorporating environmental education
into their classrooms? Three essential
objectives must be achieved:

1. Students must gain awareness and
apprecic:ton of environmental issues.

2. Students must gain sufficient
understanding to be able to make rational
decisions on the resolution of environ-
mental issues.

3. Students must have the means to
take whatever action is required to resolve
environmental issues.

For example, an outdoor adventuire pro-
gram might emphasize awareness and
action, but it must also include some
component of understanding if the activi-
ties are to be meaningful. The study of
ecology in a secondary school must start
with an appreciation of the unique posi-
tion of every organism, and that appreci-

~ation-might then lead to efforts to improve -

the balance in a local environment
through a composting program.

Resourges are not easy to obtain.
EEPSA is working to produce an inven-
tory of the most useful resources for each
level and to assist in the development of
new materials. We are alsc working to
have environmental education incorpo-
rated into the new Intermediate and Grad-
uation programs so that it becomes the
responsibility of the Ministry of Education
to set environmental learning outcomes,
to specify and provide appropriate
resource materials and to provide the
funding necessary.

You can write letters to the Minister of
Education, and ask administrators,
parents, and trustees to do the same, join
the EEPSA to learn more through the
excellent publications and conferences
offered. We all need to do our part to save
the environment — and you can do it in
the classroom, doing what you do best:
teaching!

Roger Hammill is a tcacher at Ballenas
Secondary School, Parksville, and the
president of the Environmental Educators’

PSA. -

by Mike Grenby

Buying housing can be frustrating.
Usually, what we want we can't afford.
And what we can afford, we don't want,

We spend so much money on housing
over the years that a little planning can
go a long way toward ensuring we get
the most value for that money.

Buy vs. rent

Buying and owning your own home is
one of the best investments you can
make. Over the long term, the value of
property tends te keep up with inflation.
While rent is money out the door, at least
some of the money you spend on your
own home stays there.

And when you sell, under present rules,
you pay no tax on any profit you make.
That means, for example, if you spend
100 hours to modernize a kitchen and add
$10,000 to the value of your home, you
have, in effect, earned $100 an hour tax
free.

But owning your own home does tie
you down. And owning tends to be more
expensive in the early years, especially
when you have high mortgage payments,
most of which are going to interest. In
general, you need to stay at least five
years in a less expensive home and ten
years in a more expensi'e place before
owning becomes cheaper than renting. In
any case, plan to stay at least ten years
— to give prices a chance to recover if
you buy at or near the top of the market.

“What about renting and investing?”
you ask. The problem is you pay rent in
after tax dollars and must pay tax on your
investment income. “Rent and invest”
makes sznse only if you are a successful
investor — able to keep well ahead of
inflation and income tax — and/or can
count on paying below-market rent most
of the time.

Check priorities

Where does housing sit among your
(and your famiiy's) priorities? If your

home is the focal point of your life, you

can justify putting most of your dispos-
able income into your place. But you don't
want to spend so much on the mortgage,
maintenance, renovations, and the rest
that you can't go out for dinner or take a
holiday.

Buying a home — whether your first or
a new, larger place — is a major commit-
ment. Invest some time and effort before
you come to your decision. A wrong, move
can be expensive wlien you add up the
real estate commission to sell again, the
provincial home purchase tax you paid,
other buying and selling costs, moving
expenses, and so on.

Get the figures right

Always list estimated costs — or the
financial pros and cons of buying vs.
renting.

Assuming you will buy your first or
next home, make sure you can afford the
move. Write down your down payment.
Then, allowing for additional maintenance
costs, look at the maximum monthly pay-
ment you can afford. How large a mort-
gage (amortized — paid off — over 20
years at current interest rates) will that
monthly payment finance? (Make sure

you have a budget that spreads your
10-month income over 12 months of
expenses.)

Add the amount of the mortgage to
your dewn payment. Then subtract the
B.C. home purchase tax, legal costs, mov-
ing expenses, and immediate cxpenses at
the new place (new roof or furnace, for
example). Reduce this tota} by 10%: the
realtor always seems to find a place about
10% more than the maximum price you
say you can afford.

This final figure will determine the price
range for your home hunting.

Warning: If you live with a partner and
one of you will be quitting work to raise
a family or for other reasons, will you still
be able to afford the mortgage, property
tax, maintenance, and other payments on
one income? Write down how you will
manage when one income stops.

Raising the money

Before you rush out to your friendly
mortgage lender, see if you could borrow
any money from a family member. Or
might a family member buy the home
with you, or buy it and then allow you to
buy it from him/her over the ;. ars?

Make sure such financial arrangements
don't cause any family fights. And docu-
ment the deal carefully for the protection
of all concerned.

If you do take out a normal mortgage,
shop around ahead of time. You want the
mortgage with the lowest rate, longest
term (to protect you in case rates rise) and
most flexibility with low or no penalties
to pay off faster or refinance (if rates fall).

Be creative. Perhaps you can buy a
place and rent part so the tenant(s) can
help you pay off the mortgage.

Mike Grenby writes a nationally syndi-
cated money column and is an indepen-
dent personal financial adviser associated
with The Rogers Group, Vancouver. His
most recent book, The Best of Mike
Grenby: A Year-Round Guide to Manag-
ing Your Money, (Self-Coursel Press,
$7.95), was published earlier this year.

What's in a
pension plan?

To exist, pension plans must meet
many different requirements.

For your pension plan contributions to
be tax sheltered, the pension plan has to
meet many specific requirements estab-
lished by Ottawa and applied by Revenue

‘Canada. For example, pension benefits

must start no latcr than the year of your
71st birthday, the benefit cannot exceed
2% per year of service, or restrictions on
what constitutes pensionable service.
These rules, best considered the maxi-
mum limits on pension plans, were
recently amended by the government (Bill
C-52). More information on how recent
changes will affect you will appear in
future articles.

In most of the provinces (except B.C.,,
New Brunswick, and PE.L) legisiation
governs the minimum provisions that a
pension plan must contain. The federal
government also has legislation affecting
pension plans under :ts jurisdiction. These
minimum standards are usually contained
in pension benefit standards acts.

The B.C. government recently intro-
duced a pension benefits standards act
(Bill 44) for discussion and response. The
bill died on the order paper, but it is to be
reintroduced in the spring, improved by
the responses received from the commu-
nity. Both New Brunswick and PE.I. have
approved pension benefits standards acts
awaiting proclamation.

B.C. workers will be pleased that the
government has finally decided to imple-

ment legislation, much like the employ-

Your child is

Every year, over one million children help UNICEF.
Make sure your child helps this year.
Remember the UNICEF box.

unicef ¢
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The spsce for this ad is provided by this publicgtion.

ment standards act, that primarily protects
pension rights.

Minimum standards legislation creates
rules governing plan membership,
minimum rights to a pension, minimum
rights for surviving spouses, minimum
interest on employee contributions, fund-
ing levels, use of pension-plan surpluses,
etc.

The B.C. proposal is & word-for-word
copy of the Alberta legislation and is not
as progressive as some, such as Ontario’s.

__For example, the B.C. proposal calls for

five-year vesting (time required to become
eligible for a pension). Currently the
Teacher Pension Plan has 10-year vesting.
But in six of eleven Canadian
jurisdictions, two-year vesting is the min-
imum standard. The BCTF, in its brief to
government on changes to the Teacher
Pension Plan, called for two-year vesting.

The proposed legislation neither
requires employers to have pension plans
nor contains any minimum inflation pro-
tection for pension benefits. These impor-
tant areas are not covered by any of the
pension benefit acts, although Ontario has
proposed minimum inflation }wotection.

Another interesting section of Bill 44
requires pension plans in B.C. to be fully
funded. The teacher plan is approximately
74% funded; therefore it will not meet the
solvency requirement of the proposal law.
This section of the act does have a provi-
sion exempting public sector (B.C. govern-
ment) pension plans.

Your BCTF pension's committee has
reviewed the bill and is preparing a
response for the Executive Committee to
endorse and submit. If you have any
thoughts or concerns about the bill, send
them to the Minister of Labour,

Parliament Buildings, Victoria, or to the
BCTF.

Pension-fund investments
At June 30, 1990, the teacher pension
fund stood at $2.7 billion. With poor per-
formance in the bond and stock markets
over the first two quarters of 1990, the
fund earnings stood at 7% for the preced-
ing 12 months. This is in sharp contrast
to the 19.1% return for the 12-month
period ending June 30, 1989.
Diversified investment is proceeding
cautiously, with progress reports provided

to the federation regularly. The investment |~

plan is to have, by the end of next june,
an asset balance of 46% bonds, 26%
money market (t-bills), 22% stocks, and
1% real estate.

A reminder

A reminder to teachers 64 years and
older: Enrolment in the BCTF Salary
indemnity Plan, Long Term is optional.

If you are 64 or older and wish to with-
draw from the long-term part of the plan,
write or telephone the BCTF !ncome Secu-
rity Department for withdrawal application
forms.

Need more life insurance?

Do you need more life insurance for
yourself, your spouse, or your mortgage?
Are you interested in accidental death and
dismemberment insurance also? Discover
the competitive rates of the BCTF/
Seaboard Optional Group Life Insurance
Plan, available to teachers in participating
districts by.payroll deduction.

Ken Smith, BCTF pension plan admin-
istrator and Karen Harper, salary indem-
nity plan administrator write this column

Jfor Teacher.

NOVEMBER

November &-10 VANCOUVER

Congres de FACED 90, Hotel Vancouver and Hotel
aeridien. Contadt Lionel Dancault, Winslow Centie,
1HOOB Winslow Avenue, Coquitlam, BC V3] 263,
November 8-10 RICHMOND

i Annual conference of Association tor Educators of
Gifted, Talented, and Creative Children in B.C., *The
Key to Quality Education: Meeting the Special Needs
of the Gifted Learner! Delta River Inn, Richmond.
Featres Dr. John F Feldhusen. Contact David Halme,
3391 Hilton Road, Duncan, BC VAL 4BI, H:
748-1955, S: 749-0034.

November 19-23 WHITE ROCK

Glasser workshop: Control Theory in the Practice of
Lead Management, intensive basic week. Contact
Shelley Brierley 5306-4200.

7991
FEBRUARY

February 1-2 SQUAMISH

A Universal Curriculum, Shared Visions Networking
Retreat, North Vancouver Outdoor School, Paradise
valley, Squamish. Registration and information from
Melanie Zola, Vancouver School Board, 731-1131,
local 275.

February 8-9 VANCOUVER

B.C. Music Educators’ Association conference,
“Ensemble '91!" Hotel Vancouver. Contact Brenda
Wallace, 1734 Evelyn Street, North Vancouver, BC
V7K 1V1, H: 985-5722, Fax: 985-5770.
February 14-16 VANCOUVER

Second International Conference on Teacher Devel-
opment, “Teacher Development: The Key to Educa-
tional Change; Hotel Vancouver, Vancouver. Contact
Conference Plus, Box 188 — 2619 Alma Street, Van-
couver, BC V6R 351.

February 15-16 SURREY

B.C. Art Teachers' Association conference,
“ART-iculation 2C00 — Connecting Through Art;
Semiahmoo Secondary School, Surrey. Contact Ms.
Chris McQuaig, 590-2255, Fax 590-2588.
February 15-16 VERNON

North Okanagan Neurological Association confer-
ence, “Together We Can — Parent/Professional Rela-
tionships" Vernon Lodge Hotel, Vernon. Workshops
of interest for parents and professionals working
with children with special needs who are under
seven years of age. Cortact NONA Child
Development Centre, 2802 34th Street, Vernon, BC
VIT 5X1, 549-1281. .

February 17-19 WHISTLER

“Bridging the Millenium} a national conference
jointly sponsored by B.C. Teacher-Librarians’ Assc-
ciation and Association for Teacher-Librarianship in
Canada, Whistler. Contact Yoskyi Webb, 3215
Connaught Avenue, North Vancouver, BC V7K 1Y3.
February 21-23 VANCOUVER

Hospital/Homebound Provircial Specialist Associa-
tion conference, “The Interdependency of Health and
Education! Broadway Holiday Inn, Vancouver, Con-
tact Leyanne Burchell, 146 West 22nd Avenue, Van-
couver, BC V5Y 2Gl. «

February 22 VERNCON

North Okanagan Teachers' Convention ‘91, Vernon.
Contact Vernon Teachers” Association, 203-3306 —
32nd Avenue, Vernon, BC VIT 2M6, 542-0456 or
542-0564.

February 22-23 RICHMOND

Teachers of Home Economics Specialist Association
annual conference and AGM, Airport Inn Resort
Hotel, Richmond. Contact Joann Langdale, 4711 No.
4 Road, Richmond, BC V6X 2M5, H: 278-4805, S:
274-7258. :
February 27-March 1 VANCOUVER

B.C. School Counsellors' Association annual confer-
ence and AGM, Sheraton Landmark, Vancouver.
Contact Roz Atherton, 412 East 34th Avenue, Van-
couver, BC V5W 1A3, H: 327-5700, S: 255-2644.

‘March 7-9 RICHMOND

Special Education Aﬁodqtioh,confercnce. Airport
Inn Resort Hotel, Richmond. Contact Sue Ferguson,
Box 5608 Station B, Victoria, BC V8R 654, H:
642-7870, S: 598-3361.

March 14-16 VANCOUVER

Canadian Association for Young Children's national
conference, “Meaningful Connections: Professional
Connections, Curriculum Connections, Community
Connections; Hotel Vancouver. Contact Arlene -
Kasting, CAYC Conference Committee, c/o Child
Study Centre, UBC, 2881 Acadia Road, Vancouver,
BC V6T 1S1.

~October 17-19' RICHMOND

APRIL

April MONTREAL

Canadian Council of Teachers of English nationid
conference. Montreal. Contact john E McGuinness,
12725 50th Avenue, Surrey, BC V3W 164, HO6-5315.
April 16-18 VICTORIA

Fourth Annual Energy {orum, “Electricity, Education,
and the Environment!” sponsored by 8.0 Hydro, Vic
toria Convention Centre, Contaet 663-3389,

April 22-23 NORTH VANCOUVER
Learning Assistance Teachers” Association confer-
ence and annual general meeting, North Vancouver.
Features Anita De Boer on consulting, Contact john
Bataller, Box 132, Sai nichton, BC VOS IMO, H:
052-2787, S: 652-4401.

April 26-27 VERNON

B.C. Teacher-Librarians' Association “Story 91 Sil-
ver Star Ski Resort, Vernon. Contact Evelyn LeRose-
Tull, ¢/o Kidston Elementary School, 7857 Kidston
Road, Vernori, BC VIB 151, H: 545-6666, S:
542-5351.

April 28-May 1 VICTORIA

Focus ‘91, “Integration: A Shared Responsibility’ a
conference emphasizing a co-operative approach
toward the integration of children with disabilities
into regular school settings, sponsored by Greater
Victoria School District and the Ministry of Educa-
tion, Special Programs Branch, Victoria Conference
Centre. Contact Barbara Smith, c/o Victor School,
2250 Victor Street, Victoria, BC V8R 4C5.

May VANCOUVER

B.C. English Teachers’ Association spring conference,
University of British Columbia. Contact John F
McGuinness, 12725 56th Avenue, Surrey, BC VW
1G4, 596-5315.

May 2-4

B.C. Business Education Association spring

conference.
May 2-4, WINNIPEG

The Canadian Association of Second Language
Teachers conference, “The Muitilingual Child: Today's
Dream Tomorrow's Reality” Downtown Holiday Inn
Convention Centre, Winnipeg. Contact Josue
Bensimon, CASLT/ACPLS, 369 Montrose Street, Win-
nipeg, MB R3M 3M1.

May 12-18 VANCOUVER

Canada-wide Science Fair, Vancouver. Of interest to
intermediate, science, computer teachers. Contact
Patti Leigh at Science World, 687-8414

N

June 20-23 MIAMI
Second International Social Studies Conference, “The
Caribbean: Cradle, Crossroads, and Crucible of the
Americas” Miami Intercontinental Hotel. Submit pro-
posals by September 6, 1990. Contact Dr. Donald C.
“Wilson, Social and Educational Studies, Faculty of
Education, UBC, 2525 Main Mall, Vancouver, BC
V6T IW5, 228-2291, or Rick Beardsley, BCTF staff.

October BURNABY |
B.C. English Teachers’ Association conference, SFU.

Contact John F. McGuinness, 12725 56th Avenue,
Surrey, BC V3W 1G4, 596-5315.

30th Northwest Mathematics Conference, Richmond,
B.C. Contact Ian deGroot, c/o Sutherland Secondary
School, 1860 Sutherland Avenue, North Vancouver,

BC V7L 4C2, H: 980-6877, S: 985-5301. = =
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‘November SEATTLE
National Council of Teachers of English national con-
ference, Seattle. Contact John . McGuinness, 12725
56th Avenue, Surrey, BC.V3W. 1G4, 596-5315.
November 21-23 VANCOUVER -

B.C. Science Teachers' Association/National Science:
Teachers’ Association regional conference, Hotel Van-

_couver and Hyatt Regency Hotel. Contact john -
O'Connor, 4250 Mahon Avenue, Burnaby, BC V5G -
3R2, H: 299-4166, S: 261-7825.or Steve Cardwell,

H: 943-8584. :

199

Ze
May CALGARY : o
Canadian Council of Teachers of English national
conference, Calgary. Contact john F. McGuinness, -
127.. 5 56th Avenue, Surrey, BC V3W 164, 596-5315.

Compited by Debly Stags, PSA Services
* Co-ordinator, Professional Developmeiit Division.
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Travel/Vacation

Maui Condos. steps trom beadh stdio o
B available  tally equipped call 3 200

[ARYAFR AR

Kihei Matti, 0o the beach, studioand 1 bdin.
onieho, from S35 Discounts available, Gl (oo
RELRTILE

Gabriola Island. vean, well nuuntained

2 b, cottage. Bea hoaceess and view. Ritbeys,
2080 Nechako Drive, Prince George, BC VM 3AL
Phone 562-0520.

weatherv.ane Bed and Breakfast. Charac
ter home pear Government House, 4 min. o lown,
KingsQueen beds, ensuite baths, jacuzzi, down pules
and antigues. Living room with fueplace, full break
tasts. Daily/weekly ntes, no smoking. John or Sue
Cabeldu, 1033 Rockland Ave., Victotia, BC VES WO,
Phone 592-04493,

London flat. Bed & breakfast/kitchen fagilitic
Chelsea BridgerBantersea Park are 3 bdrms,, 2
smodem bathrooms, kitclern, dining; area, historical
Victorian building and loveiy new interior, beautitully
turnished. For one night or a week, for one person
of for a famitv. Can arrange theatre tickets. Contact
evenings for brochure. Mi. Thomas Moore, PO Box
2076, Ogden, Utah 84401 or call (801) 393-9120.
Salt Spring Island. Beachfront 1 bdrm. sic
suite, sleeps . Ideal hideaway, clam digging, crab-
bing. beach combing. Daily, weekly, monthly rates.
L. Thorburn (6043 653-2040.

Condo in Capo San Lucas, Mexico for rent
for one week during Christmas break either Sat. Dec.
2229 0r Dec. 29-Jan. & Condo sleeps up 1o six
reople. Rent negotiable. Phone (604) 59+ -1108 after
Jopm,

Adventures Abroad. ofr the beaten track,
smadl group holidays to Turkey, Egypt. Morocco,
Greece, Indonesia, Yugoslavia ard Albania! Tours to
Egypt and Morocco for Christmas Holidays 90!
Prices from $2700/CDN including flights, sightsee-
ing, 2 micals per day and good hotels. (604)
732-9922, Adventures Abroad, #310, 1037 West
Broadway, Vancouver. BC VOH 1E3,

Hummingbird Hollow Bed and Break
Fast, Tear voursell to arelanang Gult sland expe
erce. Beaunifud hikeside setting. Private hathrooms
and stnreor L Goutmet breakbasts 009 08492
Pender sland

Japan Homestay Program jo teachers and
stidennts. Departing, March 287910 other dates avail
able o requent. 10 days inddusive from $1,899, For
e information, phone Himark flaved Services,
Vaneouver 737 8E67,

Himark ‘Travel Services. Mecting the educa
tenal trvel experience, For our inlormation or guo
tations, contact Himark Travel Services, 2000 2182
West 12 Avenue, Viancouver, BC VOK 2N, Phone
7853830,

China. teachers group Xmas special Dee, 24
fann, 0. $1,639 PR ncludes ir, 3 meals daily, guided
six dity tour, Tel: Sandy, Chinapag 731-1093.

Miscellaneous

Christmas Concert time is coming! Order
early! Mini-Christmas Musical Plays for elementary
wiades Teacher-tested. Volume 1: Christmas with
Hansel and Gretet - $39.95, Volume 2: City Mouse
and Country Mouse Celebrate Christmas - $9.95,
volume 3: 1f 1 had been in Bethlehem - Nursery
Rhyme, play for K-2 - $7.95. Plus $1.50 postage
and handling to: Mini-Musicals, Box 1434, Ponoka,
AB TOC 2HO.

Art Firiders International. Looking for lim-
ited edition prints? Bateman, Doolittle, Brenders, and
athers, Great Prices, (004) 5901428,
Troublesome position or research
paper? Complete editing services, including ¢host
writing. Privacy guaranteed. Fax, phone or write:
M.E. Altken & Assoclates, PO. Box 42043, 2200
Qak Bay Avenue, Victoria, BC VB8R 1G9, Bus./Fax
(004) 595-0838.

Canada Puzzle Map. 30 removable picces,
lazer cut, white acrylic, write on-wipe ofl, 12" x 127
Provinces, lakes, rivers, capital cities and activity
list in English and French. Excellent hands on
resource. Send cheque or purchase order for $30 +
$3.50 postage and haedling to: Laserworld Maps,
Box 99, Westerose, AB TOC 2V0, Ph:(403)
580-3613.

No GST before Jan 1% 1991/

SPECIAL EDUCATOR RATES

Make your selections by marking the new or renew boxes below

12 25068 2298
12 1700 1350

I 13 39.00 1850
Saturday Night 10 28.00 2200
Financial Post daily (Mtl, Ott, Tor, Ed, Cal, Vi
=D = =D 200 13000 6400
Weelly (slsewhere) 52 44.08 2249

" Discover Magazine 12 26.00 1880
Financial Times 52 3500 1800
Equinox 8 1888 1098
Economist 51 12750 78.00
Basebalt Digest 8 2825 2560
Canadian Busineas 12 2400 10.98
Canadian Worishop 12 23.05 1896
CdnGeographkc 8 22.75 2278

oc o coooood

5—

NoOo000000oCcoooo0o oooooo

No.of Reg. YOUR  New Ra- No.d  Peg. VOUR Now he-
Publication” ~ issues ~ Price PRICE Publication issues Price PRICE
TR 52 5200 %00 Leaming 90 9 2860 1690
‘Maclean’s IIRLE T Omni 12 3540 2040
N, 52 5148 4100 OutdootCansda B 2400 21.00

104 5238 8200 Owl Magazine 10 1000 1800
52 80.16 28 Parents 12 3284 2588
38 5187 W7t Photo Lite 11 2195 198

S ] 8 1795 1878

oooooooooooonoooo 000000 0o o ooooooo|§

Prevention Magazine 12 21.87 20.88
Road And Track 12 J112 2200
Rolling Stone 26 4008 4023
Runner's World 12 20.00 2297
SelectHomes &Food 8 1805 1893
Salection 12 2588 2298
Seventesn Magazine 12 23.80 3380
Skl Canaca 7 1845 1280
Skiing 7 2075 17.08
Small Business 11 20.00 1%98
Sporting News 21 3800 3600
Tennis magazine 12 31.85 2075
TV Guide 52 3788 3.
US magazine 26 3783 V.0

DONO000000000000000000
0O00000000000000000000 §

Young Miss 10 28.40 1%60
Car & Driver 12 3416 27.%0
Chitielaine (francais) 12 17.00 1330
Chickades 10 105 1800 Allow 6-12 wesics for start of new subscription
Consunver Reports 12 3120 31.20 Orders must be paid within 30 days of invoice
Crafts Plus 8 1805 13988 Rates and offers subject to change without notice.
Cycis Canada 10 19.85 1AM
Ebony Mag 12 2470 .8
Flare 12 18.00 5.0 Payment enclosed $
Harrowvamith e 888 1893 lsl:gc%hoqm payabieto Caradian Educational
Hockey Digest 8 3380 1% Bill |me later .
Hockey News 43 4585 A3 ' s e
Instructor ® 3284 210 DE Ua
L'Actuaiité 20 2500 20.00 ard #.
Signature:
OMe [OMiss OMrs Cils

Home Address Apt, &

City Prov. Postal Code

. . .acher [] Administrator at:

[J1Send me a more cornplete list Name of your school

MallTofd Canadian Educational Subscriptions
5371Brodeur, Montreal, P.Q. H4A 1J2 Tel (514) 482 8980
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 PUBLISHING
"FOR TEACHERS

A Design & Production Workshop

November 2324
Simon Fraser University
at Horbour Centre

Review of Teaching/Learning
Programs for Female Students
K—High School Graduation

The Statns of Women Clonmnitiee
ol the Ontario Peachers” Federaton
toreviewing cllecive proweams fo)

fensde students in clementioy aned

P ———

A H'())'/:.\'/H)[) 1o /lt‘/[) teavhers oreanize secondary schanls T von or vow

student publishing projects. ool board e cwmrrentdy usine

o The Publishing Process provrams that are mnosative, non

o Design & Typography

o Print Production

o Computer Nenvorking

o Project Critiuees

o Computer Workshops
T T T e ()rl‘]" S(Qllll,\' ul‘ ‘V()l)\l'l\ (:‘Dlllllli‘(t‘l'

Ih"uintr;uit‘,\n fee: 9240, Call 291-5078 by 1260 Bay Street, Suite 700, !

1 November for an appheatuon form and details,

h Toronta, Onturio
OIF/EED

sexintand sensitive o sender copnty,

we would like to hear rom yon

Write to:

I MAHR 2B5

Canadian Centre for Studies in Publishing

4

/
1HE B.C. MUSIC EDUCATORS' ASSOCIATION

PROUDL?

ENSERIBLE ‘91

» WORKSHOPS » ..
¢ OUTSTANDING SPEAKERS ¢« ¥
e CONCERTS ¢ DISPLAYS o
¢ SOCIAL EVENTS o

eed 8 A S
AsaVdE4n»

For more information,
contact:
Brenda Wallace
1734 Evelyn Street
North Vancouver, B.C.
V7K 1V1
Telephone: 985-5722
FAX: 985-8770

B,Q.?hﬁfkinﬁs

art supplies » puzzles * books # construction sets » and more . .

OUR 27TH ANNUAL CONFERENCE

FEBRUARY 8 & 9, 1991
Hotel Vancouver

CALL TOLL FREE FOR FREE CATLALOGUE 1-800-663-4477

1065 Marine Grive Mon. - 3at. 9:30-5:30
North Vancouver, B.C. Fiidays 9:30-9:00
V7P 186 Telephone: 986-4111 Sur’ays 11:00-5:00
Unbeatable Value for Teachers and Students
CHIN2 CARIBEEAN CRUISE
December 24 - January 6 March 30-April 6
CAN $1650 per person US $1245 p.v person
- Twinsharing _Twin Shatng :
HONG KONG
March 22-30 MARLIN TRAVEL
CAN $1299 per person Brentwood Office Centre 294-5224

—3»» It's Here For Canadian Children &

Foreign Achievement Tests
Are Now Obsolete

THE CANADA QUIET
(Canada Quick Individual Education Test)

This is a screening achievement test intended for individual assessment. The norming and va.i-‘ation
involved 1200 pvpils attending public and private schools across Canada. Item content represents
curricula and materials used in Canadian schools. It is the first individualized test battery to be normed
and validated on the children of Canada. It was developad with the assistance of the Education Clinic
at the University of British Columbia and meets accepted psychometric test standards.

The four subtests contained in the Canada QUIET battery are:
(1) Spelling {3) Word Identification
{2} Arithmetic {4) Passage Comprehension y

The examiner who uses this test will be able to determine the extent to which a pupil differs from
his/her grade level peers on the above measures and whether or not further assessment of academic
skills is necessary. A model of assessment is contained in the manual (which is integrated into
the easel kit) along with a testing-the-limits procedure to elicit informal diagnostic information,
as well as interpretive norm tables.

The Canat!a QUIET is available for purchase from Canadian Edumetrics for $180. This includes
the easel kit and a package of 20 protocols. Extra protocols are available *$10/pkg of 20. The Canada
QUIET Technical Report is also available *$15/copy. Enclose cheque or P.O. # on letterhead.

To order, write: Canadian Edumetrics Ltd., 28 - 15515 - 24th Avenue, Surrey, BC V4A 2J4
Telephone (604) 538-6021 Fax (604) 538-2977
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L’ you are among those investors who
believe that interest rates are going to

tumble in the refatively near futrre,

you should be looking for
long term investment — Now!

i TCU HAS A GOLDEN OPPORTUNITY FOR YOU!

1 # Four and Five-Year
Locked in
Term Deposit

OARKRIDGE BRANCH
5594 Cambie Street

8.C. TEACHERS CREDIT UNION

| Moving Toward...

L ADMINISTRATION OFFICE
5594 Cambie Street
Vancouver, B.C. VSZ 3Y$§
Telephone 324-6655

SURREY #RANCH
9648 -128 Street

Vancouver, B.C, V5Z 3Y$§ Surrey, B.C, V3T 2X9
Telephone 324-6655 Telephone 581-9828

5594 Cambie Street
Vancouver, B.C. V5Z 3Y5S
Telephone 324-6655

a World of Peace!

End the Arms Race, BC’s only peace coalition.

the military by $560 million. Meanwhiie it
cut funding of social programs for those
who need it most.

he End the Arms Race Coalition is

dedicated to stopping the Arms Race
and Funding Human Needs. We will
continue to organize campaigns and ac-
tivities giving you a voice in matters of

-~ Canadian Defence PO“CyJ' e

Robert K_leip N

ou can be part of a growing movement
which is changing the World. With
your support w¢ can move toward a world

¥ of peace and justice.
) .

he Berlin Wall has tumbled and the
Cold War is ended. But, the frightening

d reality is that the Arms Race continues
j although basic human needs are not met.

Just this year the Canadian government

N increased an outdated cold war budget for

Over 70,000 British Columbians
participated in the Walk for Peace and
Planetary Survival. The 1991 Walk. the
10th Annual, will celebrate our accomplish- §
ments and demonstrate our continued
support for peace and disarmament.

We appeal to you to help move the world
toward a world of peace.

Wc urge you to join the growing move-
ment toward peace, disarmament and
ce. Sponsor the Walk for Peace and

Planctary Survival and give British
Columbians the opportunity to secure their
future. Fill out and return the attached
coupon below.

lease join us by insisting that our

energy. money and resources be used to
save our planet. Let's build a world of
peace and justice.

i For more information, or if you would like to make a contribution, contact:

END THE ARMS RACE
1708 West 16th Avenue
- Vancouver, BC
/7 V6J 2M1
/" Phone: 736-2366

/) -

DUNBAR BRANCH

4445 Dunbar Street

Vancouver, B.C. V6S 2G4

Telephone 224-2364

TCU INSURANCE AGENCIES LTD.
Toll free for Oakridge Branch, TCU Insurance and Administration 1-800-663-3345

Lock in now on this great com-

petitive interest rate and relax

about your future interest income.

You will enjoy the peace of
mind that this long term high

rate will bring.

P Subject to change without

notice

P Minimum deposit
$5.000

B Rates negotiable
on $50,000
Or more

.

BURNARBY BRANCH

4162 Norland Avenue 3055 A Scott Street
Burnaby, B.C. V5G 358 Victoria, B.C. VR 4J9
Telephone 294-5106 Telephone §95-5151

VICTORIA BRANCH
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In Vernon:
professional
influence

Professional development has always
been a priority for Vernon teachers, and
the collective agreement has served to
make a good thing better. Coldstream Ele-
mentary School teacher Ken Robson says,
“We see professional development as a pil-
lar of our professionalism. Having good
PD clauses in our contract means profes-
sional recognition. The board provides the
time and resources and acknowledges that
teachers know how to use them?

_____Resources, time, and trust that teach-

ers know what they need — how do Ver-
non teachers put these pieces together to
grow professionally?

Robson, a former local association pres-
ident, reports that a district committee
with a majority of association members,
chaired by a teacher, oversees the PD sec-
tion of the contract. They racet five to
seven times a year to allocate funds to
schools and local specialist associations,
to advise the board on PD matters, and to
provide training for PD representatives.

Each school has a PD committee that
administers school PD funds and plans in-
service activities at the school level in
consultation with the staff. At Robson's
school, each teacher is guaranteed a base
amount of money (this year, $140), and
the school-based PD commiittee approves
individual teacher expenditures.

Robson is quick to point out “that PD
is not just going to conferences. Teachers
spend their money on professional books,
short courses, or school visits to observe
other teachers:” And because there is a
monthly accounting of what was spent
and how, teachers are always thinking of
PD. It is visible; it seems important.”

The contract also provides the time.
Each teacher is entitled to two paid-leave

The Daily Townsman photo
days, to atterid a ce._rence, or to act as
a presenter at a conference. Robson says
these days are well used. “There’s a devel-
oping sense thai we have the expertise
right here in our district, in our region.
We're relying more on our own resources!”

Robson credits the board and the dis-
trict administration for understanding the
importance of professional growth, and
he says, President Carrol Whitwell, former
PD chairperson Bev Gess, and present PD
chairperson Clara Tees are key leaders,
facilitating teacher involvement in PD.

Robson concludes, “Time, resources,
and teacher leadership. 1t's a powerful
combination”

- Elaine Decker

In North
vancouver:
freedom from
supervision

For 31 of Marilyn Vesely’s 33 years of
teaching, noon-hour supervision was in
her job description. She calculates that
until the North Vancouver Teachers’ Asso-
ciation negotiated the end of all assigned
supervision, she had spent roughly 1,500
hours patrolling hallways, playgrounds,
and cafeterias. Her employers ensured
that Marilyn had opportunities to hone
her supervision skills. Over those years
they gave Marilyn twice as many hours
of supervision as paid professional
development.

All 75 local associations negotiated
clauses in their first contracts that
provided some relief from assigned super-
vision. Most contracts gave teachers the
right to duty-free lunch hours. A number
of contracts set limits on the number of
minutes of supervision required of teach-
ers. Marilyn Vesely's North Vancouver
contract says that teacher supervision is
verhoten.
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Vesely has no nostalgia for her past life
as teacher supervisor. “Recess supervision
is inhumane. There is no break. Even a
teacher with a placid disposition turns
grumpy with recess supervision. The kids
are ready for a break, and so are you!

Linda Watson, now local president and
a member of the bargaining team that
negotiated the North Vancouver contract,
recalls that by the second week in a
supervision-free school, teachers were
bounding down the halls of her school
shouting, “Lunch hour is mine!"

Vesley admits without apology that she
was one of those teachers. “At lunch time
now, you feel like a real human being —
like someone who has a real break. You
can go out to lunch with colleagues, read,

mark papers, or make calls to parenis.

Vesely agrees with Linda Watson's
statement that supervision time is unpro-
ductive time for teachers. According to
Vesely,

“Supervision precludes child-time.
Teachers need time quietly to observe the
students. If you are in the classroom
ahead of time, instead of rushing in at
the last minute after supervision, you can
observe and visit with the students. 1
often find a good idea and make some
last-minute changes to a lesson. In the
days of supervision, reflection and adjust-
ment just didn't happen’

The supervision clauses bargained in
the first union contracts signify a
dramatic change in the lives of teachers.
Prior to 1987, teachers had virtually no
control over their working conditions. The
teachers' tasks were determined by tradi-
tion and the demands of the employer.
Now all the things teachers do are subject
to discussion and negotiation.

- Kit Krieger

(Clockwise fiom top): Marilyn Vesely
(centre) (North Vancouver), Mary
Parks (Cranbrook), Ken Robson (Ver-
non) speak up for the tangible benefits
of good contract language.

In Cranbrook:
smaller classes

From 1980 to 1990, Mary Parks
primary teacher in Cranbrook, has scen
Grade 1 (Early Primary) class size drop
from 38 students to 17. That's progress.

The differences smaller numbers have
made 1o the learning environment arc
numerous.

“When | had 38 Kids in a rural school
in Alberta; says Parks, “there was no
room for anything but wall-to -wall desks.
Now, | can do a more individualized pro-
gram, with more centre activities, ang—
more special projects, like baking. Every®
body gets a turn more often in this small
class”

Parks is one of the Cranbrook teachers
benefiting from some of the best contract
language on class size in the province.

After years of effort and continuous
research on the value of smaller classes,
numerous presentations to the board by
the local's very active Working and Learn-
ing Conditions Committee led by Chris
Johns, and a relentless public education
campaign, the local succeeded in negoti-
ating firm class-size limits during the last
hargaining round. The numbers set for
grades/levels (e.g., in elementary, K: 20,
P: 24, 1: 29), as well as multiage classecs
or splits (e.g. K/1: 17, P/S: 22, 1/S: 26).
This forethought has helped in planning
the cntry of Kindergarten/P1 children in
January under the dual entry.

The contract also allows for an
“exception of 2" to the limits, under cer-
tain circumstances, such as the arrival of
a student after September 30 at a school
where grade-level maximums exist. In
addition, students with special needs are
placed following censideration of class
size and composition by a District Assess-
ment Council.

In Parks's case, where the class size is
noticeably lower, the contract has already
made a real difference to the quality of
her interactions with children. Says Parks,
“I get to reach each student in a personal
way each-day. I-.can-zero in on any-
difficulty because I see it at a glance.
am able to make notes on each child every
day because I have the time. Observa-
tions, for evaluation are not a chore with
177

Parks is feeling energetic and, therefore,
risking new activities and teaching strat-
egies. In her own words, “It is a pleasure
to go to school each day. The day seems
to go better”

Keeping this good contract language is a
priority for Cranbrock's teacher bargain-
ers. “We do not take class size lightly in
this community; says Doug Hogg, teacher
association president. “It was a key issue
in our 11-day strike last year, important to
both parents and teachers”

Hogg believes parents are still with the
teachers. “At 9:01 on the first day of
school this year, I received a call from a
concerned Cranbrook parent asking why
there were 31 students in her child's Gr.de
1 French-Immersion class, and what could
she do about it;" says Hogg. ;

Class size will remain a high priority in
Cranbrook until Parks's experience exists
for all.

- Nancy Hinds




