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EDUCATION IS OUR BUSINESS 
by Larry Kuehn 

r 

eachers should be listened to 
when they speak about education. That's 
a message that 80% of B.C's population 
agrees with, according to a recent poll 
conducted for the iSCTF. 

But are teachers listened to? 
Not nearly enough, according to BCTF 

President Ken Novakowski. 
Novakowski cited a number of issues 

about which teachers' experience and 
advice were ignored. The introduction of 
dual entry to Kindergarten was probably 
the most controversial. 

'There is some progress, at least as far 
as process is concerned," Novakowski told 
Teacher. The ministry has delayed the 
deadline for response to the draft gradua
tion program document until June 1, 1991, 
and the deadline for the draft intermedi
ate program document until April 1. "BCTF 
representatives had made a presentation 
about the need for time for teachers to 
read, research, reflect and discuss the pro
posals, and it seems that these concerns 

were heard. Although we had suggested 
lune 30 as the deadline for both 
documents, we are pleased with the 
extensions that were granted." 

The ministry decision to postpone by 

"If the government 
isn't paying enough 
attention to 
teachers, to v\^hom is 
it listening?*' 
Ken Novakowski 
BCTF president 

one year the beginning of the new Grad
uation Program is not a result of listening 
to advice from the profession, Novakow
ski contends. It is a recognition that the 
practical task is overwhelming because 
the pi-oposed changes are "so significant 
and different from the experience of sec
ondary teachers that it is going to take a 
lot more work to convince them." 

He pointed to the press statements by 

Judith Blakeston, president of the B.C. 
English Teachers' Association, speaking 
out against the replacement of English 11 
by a general studies thematic course. 

Blakeston said "many English teachers 
feel that losing the focus on English in a 
critical year of a student's education is a 
mistake." 

Apparently the government is now con
sidering the introduction of continuous 
entry, where a child begins school on her 
or his fifth birthday, rather than at one or 
two set times during the year. 

Novakowski said, "We must have the 
debate that never took place with dual 
entry. Lots of researchers question 
whether early entry is good for children. 
When we think about a child's entry to 
school, we have to think about the effect 
on .the child and on the system." 

"this time, I hope the ministry is going 
to be willing to enter into discussion with 
teachers before simply taking action." 
Novakowski said. 

If the government isn't paying enough 
attention to teachers, to whom is it listen
ing? Novakowski said that the business 
community clearly has the ear of 
government. 

"While the BCTF has supported a school 
See "Listen"page 3 
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Please accept this expression of grati-
tui'.e from a "recently retired." As a prac
tising teacher, I have always been amazed 
at the amount of work and thought that 
goes into federation activities, and have 
served in small ways tu help pay, to put 
back into the federation some small token, 

1 have nothing but good words for 
those who manage the pension scheme. 1 
am delighted at the income that will be 
cushioning my - uh golden years, and I 
thank those who have provided so many 
options and such good advice especially. 

Thanks, but not goodbye just yet. I 
i;itend to bo an associate member at the 
local level - help with the filing and that 
sort of stuff. 
Yvonne Elden 
Chetivynd 
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Y E S o r N O 

We wish to comment on the article by 
Karen Harper, "12-month pay: Yes or No," 
in the September issue of Teacher. 

If people are requesting 12-month-pay 
proposals in the current round of negotia
tions, doesn't it make sense to poll the 
membership and find out why? 

We think you would find that often, 
people interested in such a proposal are 
paying down mortgages as fast as they 
can. Therefore the suggestion that we 
might lose 0.66 of a month's pensionable 
service a year seems of little significance 
in the face of cutting several years off a 
mortgage amortization period. •, 

In addition, we think many of us would 
like to feel that we are accumulating 
something in our savings. At present, we 
save all year only to find that everything 
is gone and we are back to square one 
again in September. 

We find it strange that Ms. Harper 
refers to us as 10-month employees. As 
we have a continuing contract, we 
consider ourselves to be permanent 
employees of our school district. A further 
question comes to nrlivd, !f we are 
10-month employees, then why can't we 
collect unemployment insurance during 
the summer? 

One answer might be an option for 
teachers as to how they wish to be paid. 
We know that the Vancouver School 
Board already provides this option for its 
employees. Instead of discussing all of the 
negative implications, we feel the BCTF 
should look at an issue that is gaining 
popularity among union members. 
13 staff members 
Banting Junior Secondary School 
Coquitlam 

[Editor's Note: The ability to pay down 
mortgages or to save is not afTccted by a 
12-nionth-pay schedule, as net annual pay 
remains the same. This is a budgeting matter.]. 

I appreciated reading in the last issue 
the summary of John Goodlad's remarks 
on the education of teachers. It was 
indeed timely, given the current review of 
teacher education here in B.C. 

For me, the most important point 
Goodlad made v/as on the need to con
nect the purposes of education with the 
purposes of teacher education. 

According to Goodlad, the purposes of 
education are to inculcate the young criti
cally into social and political democracy, 
and to introduce the young to the human 
conversation. 

Goodlad says we corrupt education if 
our puipose/or it is job preparation. 

I found his remari^ interesting because 
of the long-standing efforts of the BCTF 
to see the school system emphasize "the 
growth and development of every individ
ual... (as) a self-reliant, self-disciplined, 
participating member with a sense of 
social and environmental responsibility 
within a democratic society!" 

This, of course, is in contrast to the 
government's mandate for education, 
which emphasizes "knowledge, skills, and 
attributes needed to contribute to a 
healthy society and a prosperous and sus
tainable economy!' As one researcher 
characterized the dichotomy, it is the dif
ference between "learning for living!' and 
"learning for earning." 
Elsie McMurphy 
BCTF Executive Director 

After finishing a master's degree in 
English and a year's teacher training at 
SFU, i accepted v>?hat 1 thought was a full 
load of English classes at a junior-
secondary school in Delta. I was bemused 
and bewildered to find that my load 
included a stray block of social studies. 

Not to worry; after all, if we are "all 
teachers of English," then maybe we are 
"all teachers of social smdies" too. I 
decided to include current events as part 
of the curriculum; nothing was m.ore cur
rent then than the provincial election of 
1975 when the right-wing coalition was 
galvanizing to throw out the socialists and 
Premier Barrett. 

The Socred candidate in Delta was Wal
ter Davidson, who has since gone on to 
public acclaim as MLA, house speaker, 
and convicted miscreant. However, at the 
time, my interest was only in the discus
sion of when and if a person's personal 
peccadillos or indiscretions should influ
ence a voter's opinion. Specifically we dis
cussed Mr. Davidson's being arrested for 
shoplifting and resigning from the police 

force shortly thereafter. This was only a 
few years after the Watergate debacle, so 
the class discussions were lively and 
extensive. 

In a follow-up quiz (my first "quiz"), I 
included a question about "Stickyfingers" 
Davidson [sic]. Big mistake! As it turned 
out, the children of the local Socred con
stituency president and the children of 
Walter's staunchest supporters were in the 
class and replaying my comments at 
home. Then it hit the fan. These people 
assumed I was a raving Communist anar
chist spreading my evil gospel in class.! 
was hauled into the principal's office, told 
! was in serious trouble, and given the 
impression that my teaching career would 
soon be terminated after a few short 
weeks. After some serious soft-shoe 
action, I convinced them that I was only 
kidding and that 1 not only was not a 
socialist but was secretly a Socred sym
pathizer. I was never asked to teach social 
studies again. 

Len Lendvoy teaches English at 
Seaquam Secondary School Delta. 

Teacher is still interested in your first teaching stories, whether prose, 
poetry or cartoon. Write, attn: "Hrst Teaching'.' ^ 

C h a n g i n g a d d r e s s ? 

n o t s e p a r a t e , 

In your October '90 Teacher newsmag
azine, on page 5, you have a very inter
esting article, "Vignettes from History!' on 
Canada's separate schools. The article is 
really concerned with Canada's segregated 
schools (for blacks only). Separate schools 
are denominational public schools that 
exist in most Canadian provinces, B.C. 
being one of the exceptions. I hope one 
of the articles in this series will cover the 
very positive, multicultural contribution of 
Canada's public separate schools. 
Francois Brassard 
Victoria 
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Special-education students' social prob
lems do not disappear when integrated 
classes replace pull-out programs, says a 
recent study 

Conventional wisdom says integration 
into a regular classroom softens the social 
stigma attached to special education. But 
a three-year study of elementary school 
students in Washington revealed a 95% 
chance that learning-disabled students in 
either an integrated or a pull-out program 
would receive a low ranking from class
mates on an informal social scale. 

Researchers asked smdents to rate their 
esteem of individual classmates by asking 
them with whom, they would share sdck-

ers, in order of preference. Students in 
pull-out/resource programs were more 
likely to receive peer ratings in the bot
tom quarter of the class than were 
students who receive remediation in the 
regular classroom. 

And in the second year of placement, 
the social ranking of all the students in 
the pull-out program decreased over the 
course of the year, while only 62% of the 
integrated students experienced a similar 
decrease in rank. 

Setting made no difference in the way 
special-education students ranked each 
other, however. And academic gains for 
each setting were about the same, so dif

ferences in social status did not have an 
academic cost. 

Researchers say results are heartening 
for proponents of integration, but educa
tors should focus on social skills in all 
settings. 

Sally Madge, James Affleck and Sheila 
Lowenbraim, 'Social Effects of Integrated 
Classrooms..." Journal of Learning Disabilities^ 
Vol. 23, No. 7, AuglSept. '90. For more infor
mation, contact Sally Madge, Experimental 
Education Unit, W/-I0, Universicy of Washing
ton, Seattle, WA 98195, (206) 543-5390. 

Source: Education Monitor, September 11, 
1990. 
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Listen from page 1 

system with the broad aim of preparing 
young people to be socially and environ
mentally responsible participants in soci
ety - basically citizenship education -
the government's mandate seems to be too 
much focussed on the provision of skills 
for the economy which leads them to 
'learning for earning' and the close rela
tionship to the business community's 
demands," he said. 

At the end of October, the ministry 
co-sponsored vv'ith the B.C. Business 
Council a seminar on education called "A 
Shared Commitment!' The ministry's press 
release said "one of the prime goals of die 
British Columbia education system is to 
prepare students to attain their career and 
occupational objectives, to assist in the 
development of effective work habits, and 
to instill the flexibility to deal with 
changes in the workplace!' 

Novakowski commented, "Neither the 
BCTF nor anyone from the labour move
ment was included in the program to 
comment on whether these are adequate 
objectives!' 

"Education is no 
longer only a piioiicy 
for parents and 
educators, butfor 
business as v^ell, 
because its leaders 
recognize the growing 
connections between 
education and global 
competitiveness 
Universal access to 
computers is essential 
to prepare students" 
Jerry Mussio 
Director, Education Technology Centre 

He also pointed to the comments Jerry 
Mussio, head of the Education Technology 
Centre, made to CUEBC's "Horizons '90" 
conference. 

Mussio acknowledged that the current 
level of computer education in B.C. is a 
tribute to the grass-roots efforts of teach
ers, because the government had put little 
attention or money into it in the 1980s. 

But Mussio assured the 400 computer 
enthusiasts that this has changed now. 
Why? Because business has given the 
word to government. 

"Education is no longer only a priority 
for parents and educators, but for 
business as well, because its leaders rec
ognize the growing connection between 
education and global competitiveness!' 
Mussio said. "Business sees universal 
access to computers as essential to 
prepare students!' So now the government 
is interested in computers. 

"There may well be contradictions 
between the business agenda for educa
tion and the changes introduced in the 
Year 2000 program!' Novakowski said. 
"There are certainly contradictions 
between business's idea of training young 
people to be compliarit, flexible workers 
and the BCTF's long-stated belief in 
encouraging them to be socially responsi
ble and participating citizens." 

"We need to pay attention to the details 
of the changes in the Year 2000!' 
Novakowski stated, "but we also have to 
keep an eye on the broad philosophical 
questions. And 1 believe that many in the 
public and on school boards will listen to 
teachers if we are clear in our message 
about the direction education should be 
take!' 

Larry Kuehn is the director of the 
BCTF's Organization Support Division, 
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by Mike Lombard! 

he Curriculum Services/Profes
sional Opportunities program (CSPO) was 
established to give BCTF members a 
greater range of opportunities for leader
ship within teaching. Teachers can lead 
their profession by using their profes
sional know-how, experience, and exper
tise to develop and facilitate in-service 
education, curriculum materials, and 
resources. 

This direction came from the 1990 
AGM. Following the AGM, the Executive 
Committee established the CSPO program 
within the Professional Development Divi
sion. A team, consisting of Mike 
Lombardi (co-ordinator), Lisa Pedrini (Pri
mary Project), and Dale Kelly (Continuing 
Education co-ordinator), oversees the 
program. 

The CSPO program works with federa
tion members, committees, PSAs, and 
staff to: 

© Initiate teacher-des'gned professional-
and curriculum-development projects. 

® Review the delivery model for 
current federation professional-develop
ment programs. 

© Prepare a policy framework for the 
BCTF to initiate and develop curriculum-
and professional-development programs 
and services that will be funded by the 
government and school districts. 
Project update 

Currently, the CSPO program is assist
ing members and staff" to develop, 
co-ordinate, and implement a number of 
projects such as the Primary Program 
Implementation Project (grant from the 
Ministiy of Education), the Race Relations 
videotape and Learner's Guide (grant from 
Federal Secretary of State), and BCTF edu
cational conference on Student Assessment. 

Under consideration are the Learning-
for-Living Curriculum Implementation 
Project (Counsellors PSA) and the Institute 
on Government and Law (Social Studies 
PSA), (see photos) 

The CSPO team is consulting with PSA 
Council, Professional Development Advi
sory Committee, Committee Against Rac
ism, and Status of Women Committee to 
review the delivery of current federation 
PD programs and to discuss the direction 
of federation PD program delivery. We are 
also consulting with other teacher organi
zations, education shareholders and 
continuing-education organizations re
garding models of program delivery. 

The CSPO team is interested in work-

ing with members, PSAs, and committees 
to develop and initiate projects. A project-
proposal form is available to facilitate 
project development. In addition, staff are 
prepared to provide consultative advice 
regarding proposal preparation, funding 
sources, resources, and other related 
information. 

For more information about the CSPO 
program, contact Mike Lombardi, at the 
BCTF office. 

LearnJng-for-Llving Curriculum 
Implementation Project 
The Counsellors PSA, in coryunction 
with the Vancouver ^hool District and 
UBC, has proposed implementing a pro
vincially co-ordinated program to sup
port teachers in the effective 
implementation of the new Leaming-
for-Living Curriculum. 
"The B.C. School Counsellors'Associa
tion has been concerned about the 
need for supporting teachers in the 
implementation of the new Learning-
for-Living Curriculum for the past 
three years. The CSPO program has 
enabled us to translate our vision of a 
provincially co-ordinated in-service 
program for the new curriculum into a 
prokctplan. The advice and support 
p ded to the planning committee 
k een invaluable." 
L Green 
C person 
L ung-for-Livingproposal team 

Institute on GovernmenH: and Law 
The proposal calls for the Social Stud
ies PSA to work with the University qf 
Victoria and legal organizations to 
sponsor an arinuatfive-dqy institute 
ongovemment and law for teachers. 
"With the assistance of the CSPO pro

gram, the Social Studies PSA is devel
oping a project proposal that calls for 
establishment of an institute on 
government and law. The purpose of 
the institute will be to better prepare 
teachers to understand how our 
system of law and government actually 
work." 
Rob Sandhu 
President 
Social Studies PSA 

Van. School Board photos 
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! i 

Grants: locals, job atHois, cornniuriiLy 
outreach 
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Baifjaining supportt rcsearclt, case prepa-
lation, advocacy, negotiations, giievancc 
processing, and personnel and job protec
tion services 

Professional development: continuing edu
cadon, provincial specialist associations, 
lesson aids, education policy, teacher edu
cation, and programs against sexism and 
racism 

Commimlcations; publications, solinet, 
printshop, resources centre, externa! 
com,munications 

Administrative services: accounting, com
puter systems, building operation 

BCTF governance: AmSTCm\-ka{l} 
Meeting, Representative Assembly, 'and 
BCTF Executive Committee 

Technology services 

Tiaining: all member and staff training 

Personnel/human resources 

Canadian Teachers' Federation and inter
national education projects 
Legal aid ' 
Fension/Income-protcction sen.'ices 
Member records 
Records 
Assistance Society 

Grai?h shows the servlcelprogmm 
allocation ofthe 1990-91 BCTF 
operating budget. 

I last count, the BCFF of
fers no fewer than 131 different programs 
and services to its members. A compre-
lietisivc review of these services is under 
way in the wake of a priority set by the 
1990 BCTF Annua! General Meeting. The 
BCTF Executive is "to assess and reach 
decisions through existing democratic 
processes on the types, processes, and 
lewis of services provided by the federa-
t-oi"; lo locals, to PSAs, and to members 
including the most effective organizational 
structure to deliver these services." 

The reviev; of services does not chal
lenge the basic mandate of the federation. 
The federation goals remain to provide 
member services in social responsibility, 
bargaining, professional development, 
organization support, and communica
tions. The federation's conmiitment to 
strength al both provincial and local lev
els also remains. 

The review of services is a response to 
the significant changes in education in 
recent years. The legislative changes of 
1987 resulted in dramatically increased 
demands for federation support for local 
initiatives and reduced federation 
revenues by taking administrators out of 
the federation. A related increased 
demand for member services at the local 

level has led to increases in federation 
grants for local presidents' release time. 
The federation has responded io the Year 
2000 reforms by training education pol
icy associates and providing a variety of 
support to teachers. 

The primary purpose of the service 
review is to enable the federation to iden
tify the types and levels of services 
required to meet the ongoing demands of 
the membership. The review will help the 
various federation decision-making bodies 
develop the organization's operating bud
get. Key issues in the review include 
assessing the most effective structures for 
service delivery, and the roles of the pro
vincial organization and the locals. 

March 1, 1991, is the deadline for sub
missions to the federation on the review 
of seivices. Questionnaires have been dis
tributed to local associations, PSAs, gnd 
provincial committees. The general mem
bership will provide input into the services 
review through a membership telephone 
poll and through a tcar-ofF response sheet 
in the next issue of Teacher. 

All staictures in the federation are 
encouraged to contribute to the review of 
services. Local association executives and 
representative assemblies, PSAs, and the 
PSA Council Executive Committee, provin
cial committees, and the two federation 
staff unions have been invited to submit 
responses to a review of services 
questionnaire. 

by Rick Beardsley 

' e are in a period of in
creased demand for new teachers tliat will 
likely last for 10 or 15 years. For the first 
10 months of 1990, the College of Teach
ers issued approximately 200 certificates 
more than for the same period in 1989. 
And look at all those new faces in the 
staffroom. 

It has been about 15 years since we 
last welcomed a wave of newcomers to 
the profession. Most of us were in that 
earlier wave, and most of us survived 
those initial years of teaching. That we 
did survive was as much the result of our 
resilience as the valuable but incidental 
support from our more experienced 
colleagues. We are probably all sadly 
aware of some very good young teachers 
who were driven from the system by 

those first onerous years of teaching. 
Have things changed? Yes and no. 
Some recent and informal research con

ducted by the Ministry of Education 
shows an alarming attrition rate among 
beginning teachers. By the end of their 
fifth year of teaching, 44% will leave the 
profession. The Royal Commission, in 
reporting on the experience of the begin
ning teacher, cited teacher "misassign-
ment" as the most common cause of dis
affection. Too often, first-year teachers are 
assigned to grades or programs for which 
they have little or no preparation, are 
assigned the most difficult children, and 
are pressed into accepting heavy 
extra-curricular responsibilities. A certain 
conventional wisdom within the profes
sion deems this ordeal by fire an appro
priate initiation to teaching, much like 
interning and residency in medicine. 

On the other hand, there is increasing 
recognition that it is necessary to bring 
newcomers into the profession in a much 
more supportive and responsible manner. 
To do this could lead to greater retention 
of young teachers and improved 

professional practice in the early years of 
teaching. Interest in researching and 
developing systematic support for begin
ning teachers has been shown by many 
educational interest groups, including the 
BCTE Model clause language to support 
new teachers is in the BCTF's Collective 
Bargaining Handbook, and is being pur
sued at the negotiating table by a number 
of local associations. In the 1988-89 
school year the Teacher Education Com
mittee of the BCTF developed an induction 
handbook for local associations. The 
iiandbook summarizes research and 
identifies'principles and models for induc
tion and mentorship programs. The com
mittee also conducted induction work
shops for local leaders at each of the last 
two summer conferences. 

On the provincial educational scene, the 
BCTF has joined other educational stake
holders to form the Teacher Supply and 
Demand Committee. Included on the com
mittee with the BCTF are the tnisiees, the 
Ministry of Education, imiversities, super
intendents, principals/vice-principals, and 
the College of Teachers. The committee is 

to make recommendations on data collect
ing and reporting, induction, and teacher 
recruitment. The committee is currently 
considering a BCTF suggestion that 
research on induction and mentorship be 
conducted to examine both the literature 
and programs in place, to determine 
whether or not induction programs have 
a positive effect on teacher retention and 
the quality of professional practice of 
beginning teachers. All members of the 
committee favor the project. The commit
tee is also moving ahead on a new data 
model and on teacher recruitment. 

If the Royal Commission is close in its 
estimate that there will be an almost 
100% turnover of the provincial teaching 
force over the next 10 to 15 years then 
we see how enormous both the challenge 
and opportunity are to welcome new 
teachers in a professionally supportive 
and responsible manner. 

Rick Beardsley is a staff person in the 
BCTFs Professional Development Division, 
working with the Teacher Education Com
mittee and the College of Teachers 
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hat is the question put to a task 
force of BCTF members appointed by the 
Executive Committee last spring. The 

(Itft or right): Dan Slake (Surrey), Dicii Martin, CLC Executive lice president, 
Ken Novakowski, Nancy Riche, CLC F.xecutivc Vice-president (standing), 
Angela Sc/iira, B.C. l^ederatian of Labour, Secretary lYeasurer. uiny Khucn phoio 

group is to bring a lecomineiulaiion to 
Iho 1991 BCn- Amuial Goiieial Meeiing. 

The quostion of affiliation at this lime 
was initiated hy Ihe local bargainers ai a 
BCTI" confcroiue alter tho last successful 
louud of bargaining. 

'the Task rorco on Labour Affiliation 
has mot wilh two Canadian labour cen
trals or coalitions of dilTerent unions: the 
Canadian l^ibour Congress (CLC) and the 
Confederation of Canadian Unions (CCU). 
The B.C. Federation of Labour, probably 
the best known labour organization 
among B.C. teachers, is the provincial 
organization of the CLC. 

RepresentiUives from both groups 
emphasized that important changes are 
taking place in our society and economy 
and that the labour movement has a key 
role in ensuring that the interests of work
ing people are reP.: '"'̂  in those changes. 

They also agreed that teachers, through 
the BCTF, could play an important role in 
inlluencing that social agenda, although 

ihoy had different perspectives on how 
(hat should be clone. 

Dick Mari.in, executive vice president 
of iho CLC, said that his organization 
intoiuls to pay a great deal of attention to 
a new "social agenda for the '90.s" in the 
context of the globalizing of the economy 
and the breakdown of consensus in Can
ada. He and Nancy Ridie, the other CLC 
executive vice-president, contended that 
B.C. teachers could have a major impact 
nationally, as well as provincially, in 
ensuring that education is a part of that 
social agenda. 

Because teachers are not now affiliated 
with labour, they said, many teacher con
cerns about education don't get the atten
tion they deserve. 

The BCFF's 'Risk Force on Affiliation 
with Labour, chaired by Dan Blake, from 
the Surrey local, will be reporting its rec
ommendations to the Executive Commit
tee in January: 

Larry Kuehn 

by Derek Peach 

Ve been getting far too much mail 
lately from the people who plan 
conferences for English teachers, and 
most of the material advertises' the same 
type of workshop, if not the same 
speaker. Literature response and the pro
cess approach to writing have managed 
to hold the stage even'in.competJtion with 
the Year 2000 bandwagon bunch. Those 
topics give participants the feeling that 
something can be done to promote learn
ing. I think some other topics merit plat
form space at such gatherilngs. Herewith, 
my suggestions. 

Son of Semiotics. 
A presentation byrhomasBeigen or 

rather, an opetiingoftKe inquiry by that 
gentleman, because he does not seem the 
sort to make anything a? definitive as a 
presentation. Tliat quality in itself would 
be refreshing; and it would represent the 
open-ended pedagc^ necessaiy for 
exploring such a topic. Participants in the 
seminar could trade irii their neat lessons 
on die distinctions peculiar to signs; sym
bols, and icons and start to examine their 
own reactions to visual experiences, par
ticularly insofar as they codify them and 
pass them on.-

Et H i Process . 
How has the process approach killed 

creative writing?Also discussed will be 
such topics as the tripling of the school 
photocopier budget and the correlation of 
that increase with tlie increase in paper 
collected for recycling. 

The Beast of Basal 
Not for the faint of heart but for those 

with the courage to accost the monster of 
monotony in whatever fonn it takes and 
wherever it beGinns. Participation is lim
ited to those withthe self-control not to 
interrupt a class reading v/ith a reading 
lesson and with the intelligence to equate 
the grade number of their class with the 
figure representing the probable range of 
reading ability tiierein, and the 
willingness. 
Happy Heidiggef 

Limited to those teachers who have 
actually read Joyce's Ulysses, and who 
thrive masochistically on reading tortured 
English. The course will consist of 
selected readings from On the Way to 
Language, recognizing that after that 
writer's few quotes can Denrida be far 
behind? The only point that v̂ iU be made 
in the entire seminar is that v/hat you say 
is what you get. For the few who aaually 
grasp that concept in a functional way, a 
follow-up course will be offered called 
Magic Mouthings or The Yackee's Way of 
Knowing. 
_ Not-one of these course descriptions - -
need be facetious. I do know some few 
teachere who could do them the jester's 
justice, who could transform all of the 
despair and fetigue of whats so aboii* 
them into the release Qtso what Satiric 
may be possible only in an age that pre
tends to certainty of knowledge; I 
certainly have been so certain of so much 
which now I question, f have pr<K:essed . 
writing and process-writers to deathand 

- used a novd as Uie curriculum, gpne 
symbol searching (never in Joyxe) in ^ r y 
piece of literature and ̂ veh summative 
descriptions like summaiy convictions of 
students \st scarcely known. But then, 
that could also be the drivlt^ force behind 
so much of what passes for wcffkshbp 
material tiiese daj^ - tiie peniceni's need 
to atone for all of the tiioroughly bad 
teaching we have ever done. 

Derek Peach is a teacher at ParMand 
School Sidney. 

by Deborali Court 

% never forget tiie summer of'62, 
tiie summer 1 was 12. "That August,! my 
parents packed'tiiree dau^Wirs,-;3_3pg.'; 
and most ofthe family's M 0 B # h ^ ^ t o . 
a blue '69 Chev -̂ and moved .'a\vay from 
Ontario forever. My firsfboyfrtendgothis 
grandfather to drive him to the htgjiway 
overpass so he could stand and,waW atr 
our car :unti l iWsputefs l^t - l ieS 
gjyen me a shelLn«^ce,-^d ^^'d pipm,-
ised ib write. 1 started to. ojr as:tlte:slgtiar 
from my favorite rock-and-roU station ' ' 
became too weak for tiie car raWto 1 
receive; 1 knew tiiere wouldn't'be a sta
tion like that iriB.'C.. , ' ^ ;, 1 • '1 -

l^ch.night,.weuripackiedomcamping _ 
gear and pifched the big j^nt In a camp: 
ground. Eacl) day, oiiî  old ftome fad^,. 
and our new.hoipe ap{>?oaichĉ  nig^t 
we camped on luake SUp^ripr^ and jiê .';̂ ^̂  
next day, I cUpped rajftp^ja thafhi^^^^ 
cGld,jnlahd'sea.A|ipda^kter^^ . 
highvsray took us thrbu|jli a seaXun^w-
latini", gDMen.prauie.gr3in: i t t n cajfe;.t^^ 
Rockies, and my dog anil Ibteathed the 
clean, crisp air of Epgeis Pass; t&etQ were 
^rldless^^es bf."UCehce,?}ate>r4^I ; 
Spyr and endless Jiambuiger|ih roadside 
diners, where my sister and! would dis
cuss tiie si^ts we had seen that̂ ^ 

Resentmerit gave way to excitement as 
we moved farther aftd fartiier w^Lt" [, 
altiiough' tiie appreliensioh born of uncer-
tainty. gnawed continuaHyun&irtiie sur
face. What would life be like in this new. 

place? Would there ever again be friends 
as good as the ones I had left behind? 
What did I have to know, do, and be to 
succeed in Uiis new place? 

In that summer and the months that 
followed, I discovered that change is pain
ful, exciting, dilftcult and exhilarating, 
and a treinendoiifl opportunity'for growtii 
In personal knowledge and ability 
National and global issues like multicult
uralism, changing political and economic 
conditions. anU t̂he environment are caus
ing us teachers retiiink our classroom 
priorities. Mandated curriculum changes 
are occurring as B.C. implements the Year 
2000 document. It is natural to feel appre
hension about the new iaridscape.in wSiat 
ways does our teaching heed to change 
to prepare our students to meet the next 
century? Hovv can we fvel and manage 
our own learning? Will; we linHeistahd 
and operationalize aspects of thenevv pro- . 
gram so tharv/e can serve our siuderite 

" wen? WiUwe.haye toleav^.b^^ 
arid practices; to whicli we ad^^ " V 
- To^aier widi a^reRsnsloM^ a 

profeMlonS dls^ibldiis â ^̂ ^ 
der<Mil,by thi? ch^^ , 
provj^l^'and'the-^dd;and each ? 
has 

• arid prqf<^oi^ 
. i i hWrna t i bh^^c 

1991 Vd^.wnv 
exanilning 

_ uhcei 

: E V ^ t i f ^ ^ ^ ^ -
sities.-Tiife fdsis. 
changrig 

prdfe^lona! 

mempnoiic 

teachetdevetepni^f 
tive and sustained educaHo 

Dr. l^gmshO^Uit^ajmg^sqri 
Facul^cfB4u(xiioi^V^&^tydf 
Victona.. 
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Wing Chow 
North Vancouver 
Art Teachers' Association 

The College of Teachers' Teacher-
Education Review is long overdue. All 
discussions so far have raised as many 
questions as suggested answers. 

Should teachers be certificated as spe
cialists? Speaking as a PSA president. 1 
say yes. Art education, which deals with 
the creative, the historical, the cultural, 
and the critical, cannot be taken on by 
someone without a solid background in 
history and studio processes. Art teach
ers are expected not only to deliver the 
curriculum but also to develop the facili
ties where they work. Such specialization 
is essential at the senior-secondary level, 
and any integrated approach to our cur
riculum must also draw from specialized 
training. 

Those who have received proper 
prc-service training at the universities are 
in a relatively good position, but so often 
art classes are assigned to teachers who 
lack adequate preparation. Too often one 
or two sections of art are used to fill the 
timetable of a teacher who is, at best, an 
enthusiastic hobbyist. 

A greater tragedy exists at the elemen
tary level. The absence of a specialist usu
ally reduces art education to Friday after
noons spent on gimmicky busy work - a 
simple diversion from real learning. There 
are no simple or easy solutions, but some 
have to be found in order to meet the 
goals of art education in this province. 

Susan Crowley 
Prince Rupert 
Status of Women Committee 

Issues around gender equity have been 
included in teacher education in a 
haphazard manner - in most cases left 
to the whim of teachers interested in tak
ing or teaching such courses. Gen^ r 
equity can no longer be ignored, however, 
because of the enactment of Section 15 
of the Canadian Charter of Rights and 
Freedoms. Similar recommendations of 
the Sullivan Commission have been incor-
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porated into the new School Act and all 
program outlines. 

It is time Ibr teacher educaiion to iran-
.scend traditional limitations - to address 
the knowledge, skills, and proces.ses that 
teachers need to address the questions 
related to gender equity, Teachers at both 
pre-service- and continuing-education lev
els must have a forum to con/Vont and 
analyze their own gender stereotypes and 
practice in recognizing and addressing 
sexism in curriculum, instructional mate
rials, and instruction practices. 

Wc must also consider how to address 
the concerns related to the ratio of male 
and female teachers in all levels of the 
system. 

Atuiining gender equity in educaiion is 
a long-term process. The elimination of 
sexism is a complex problem with com
plex solutions. 

[Draft BCTF definition of gender equity: 
Gender equity is concerned with the promotion 
of personal, cultural, and economic equality 
for all who participate in the education system 
of B.C. The term gender equity arose out of a 
growing recognition in society of a systematic 
and pervasive gender inequity, A continuing 
tradition of stereotypical conccptions^qd dis
criminatory practices resulted in the ̂  .imatic 
devaluation of attitudes, activities, and abili
ties traditionally auributed to and associated 
with girls and women,] 

o 
resources; knowledge about and sensitiv
ity to (he history and dynamics of racism 
in B.C, and in Canada; experience of First 
Nations' history and issues I'rom the point 
of view of First Nation.s' repre.seiitaiives; 
cross cultiual awareness and contlict-
re.solution training; opportimities for stu
dent teachers to confront and analyze 
their own racism. 

This is the only way we catt begin the 
process of unlearning racism and stop the 
cycle perpetuating racism in our .school 
system. 

charlotte Gyoba 
Vancouver 
Program Against Racism 

The Pixjgrain Against Racism's priority 
is to make education equitable for all stu
dents and teachers. 

First, we need to increase the number 
of visible-minority and First Nations' 
teachers in the profession. We must 
ensure that qualifications do not discrimi
nate against any groups, that teacher-
education requirements are those 
necessary to do the job. At the present 
time, we need more certificated First 
Nations' language teachers and more 
heritage-language teachers. In many com
munities, elders are the only people fiuent 
in First Nations' languages. They need 
teacher-education programs at the 
community level to receive in-service and 
professional training. We must act quickly 
before the elders die off and the languages 
are lost forever. We also need minimum 
standards for heritage-language teachers. 
It's important that heritage-language 
teachers be certificated, but it's equally 
crucial that they be fiuent in the heritage 
language they teach. 

Second, teacher-education programs 
must include: efTective anti-racist training 
in altitudes, pedagogy, and curriculum 

Ken K u h n 
Coquit lam 
PSA Council president 

In response to the Royal Commission 
recommendations, educators have no 
choice but to make educaiion relevant for 
the 80% who Sullivan said do not go on 
to university studies after high school. 
Employability requires problem-solving 
skills, commaitu of the English bnguage, 
self-discipline, and the ability to acquire 
and apply new knowledge Graduating 
teachers will need to model good problem-
solving and decision-making techniques, 
creative and critical thinking, and effective 
communication and interpersonal skills. 

The key to success in educat' -"n in the 
future is to offerflexibility in the selection 
of courses from, a wide spectrum of inter
ests at all levels of education. The practi
cal and fine arts strands are as important 
as the humanities and sciences strands 
as components of a general education. 
Because of the diversity and chc nge in 
today's education, I would like to see the 
education faculties have recent and rele
vant classroom experience (within two 
years) in school, and to see theory and 
practice more closely related. As well, the 
teacher-education program needs to give 
graduating teachers the knowledge and 
skills they will need in the increasingly 
technological (microcomputer) environ
ments in which they will work. New 
teachers will need to learn to be effective 
change agents. 

In times of change, 
Learners inherit the earth. 
Wiiilethe learned find themselves. 
Beautifully equipped. 
To deal v/ith a world. 
That no longer exists. 
-Erik Hojfa longshoreman, university 

professor 
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Joyce Lang 
S.F.U, 
Professional Devclopnmit 
Advisory Committee (PDAC) 

Education policy and program changes 
are redesigning the educaiion system, cre
ating demands for new professional rela
tionships. Teaching will need to provide 
more critical- and creative-thinking skills, 
and the use of teaching/learnitm^^arategics 
that meet individual and grou| ĵ )ls. 
EfTective teachers for such progTsfns must 
be autonomous, collaborative, and reflec
tive professionals. Teacher-education pro
grams must establish the attitudes and 
skills necessary for students to be teach
ers in the new system. 

Effective educarion programs will link 
theory and practice, develop collaborative 
skills and reflective practice. Tfie programs 
can no longer be viewed as simply pre-
service; a partnership is required that 
links teacher preparation with Induction/ 
mentorship programs and career-long, 
continuing educarion. 

bne 

Alice McQuade 
Delta 
BCTF Executive Committee o 

A review of teacher education is espe
cially important now, and the Executive 
Committee has placed a high priority on 
encouraging teacher input to the r e y ^ . 
The ministry denied our request fc 
ing to accomplish that. While we li 
received some assistance from the 
of Teachers, the timeliness for our 
limited resources, and a crowded teacher 
agenda, create a difficult context in which 
to undertake a major examination of our 
teacher-education programs. 

The federation will be presenting a brief 
that will reflect, as much as possible, the 
views of PSAs, advisory committees, and 
other interest groups. The Executive Com
mittee will also be looking at revising our 
own policies on teacher education based 
on the submissions. We are also examin-

, ing ways of broadening the input from 
' members. 

Teachers are the best Judges of appro
priate teacher-educarion programs. 

Phil Rexin 
Chase/Kamloops 
Teacher Education Committee 

The college review is timely. 
This is the decade when 15,000 new 

teachers enter our profession. Teacher-
education programs tiiroughout B,C. will 
invite BCTF members to serve as 
sponsors, rneniors, instructors, itnd 
faculty associates. Yet our enthusiar-*'-, •» 
accept these challenges must be bal^ t-
by careful refleclion. Will ours be a > 'v̂  
laborative experience that bestows dignuy 
and due respect to all concerned? By what 
process and criteria will selection be 
made? Will our multicultural mosaic be 
sufficiently recognized? Will our participa
tion cost us benefits, pension, salaiy, 
and/or job security? Will we blink at class 
sizes of 39 for methods courses? 

At present, each university, college, and 
district provides difiering guidelines on 
these questions. The College of Teachers 
should establish provincial standards to 
ensure fair and proper treatment for all 
BCTF members in our profession's 
renewal. Let these standards be inaugu
rated before any teacher-education 
program is accredited. 

Bronwyn Taylor 
Sooke 
Local Association Presidents' 
Advisory Committee 

Effective teacher-education programs of 
the future will require that all teachers 
work coUaboratively to promote consis
tency between research and pracrice. Suc
cessful teacher-education programs must 
be properly supported and funded. 

The growth of the beginning teacher 
from novice to professional should be a 
two- or three-year process. A trained 
mentor should be assigned to the teacher 
new to the profession for Uiat same 
period. A reduced teaching assignment in 
at least the first year of appointment 
would permit time for reflection and col
laboration between novice and mentor. 
Off-campus seminars should be the foun
dation for ongoing self-initiated and self-
directed professional development. The 
University of Victoria's internship program 
is an example. 

Involvement in the continuing educa
tion of a novice (as mentor, instructor, 
empathetic peer, supervisor, or evaluator) 
must be encouraged and valued at all 
levf> 

Teacher educatio|Htiould include famil
iarization with thef JT'S Code of Ethics 
and the professional rights and responsi
bilities of members of a union. Teacher 
education should also give teachers the 
understanding and skills to cope with the 
growing numbers of students with special 
needs who are being integrated into 
today's classrooms. Apart from the 
sweeping changes to the system as a 
result of the Year 2000. integration seems 
to cause die most stress for pracrising 
teachers. , 9 
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r D " l O F E S S I O N IS O N 
by lynrk'lsinclair 

We thought our collective agreements 
would provide a solid foundation for pro
fessional rights, working conditions and, 
overall, quality education. Almost imme
diately after we signed our first contracts, 
however, the government legislated a new 
School Act and introduced the sweeping 
educational changes of the Year 2000. 
Because the rtiles have changed, wc i re 
once again negotiating foundation agree
ments; in cficct, our first agreements all 
over again. 

In bargaining this round, we have more 
at stake than ever before. The issues arc 
the future of the teaching profession, 
working and learning conditions, and eco
nomic welfare. Local updates below are 
based on Nov. 7 information. 

The protection and enhancement 
o f the teaching profession 
No coniracting oul 

We need to ensure that the new School 
Act's provisions are not used to replace 
qualified, competent teachers with persons 
who have little or no educarional training, 
persons who arc not accountable to the 
school board and not bound by any Code 
of Ethics. Instead, we need to negotiate 
no-contracting-out clauses that will sUm-
ulate the "teacher economy" and attract 
certificated teachers to B.C. Public 
confidence in the education system will 
be maintained only if the children are 
taught by certifif^^fteachers. 

Locals that hm.^Jiguage on no con
tracting out: Queen Charlottes, Victoria, 
Mission, North Thompson, Kimberley, and 
Stikine. 
Teachers' Assistant-

The new School Act atiempts to ame
liorate the teacher shortage by allowing 
boards to hire teache.s' assistants instead 
of certificated teachers. The BCTF and 
CUPE have agreed on a clause that 
ensures that only teachers teach. 

Locals tiiat have limitations on the use 
of teacher assistants.- North Thompson, 
Delta, Victoria, Quesnel Chilliwack, Mt 
Arrowsmith, Nechako, and Prince George. 
BCTF Membership and Dues 

IVlany boards have attempted to strip 
frorn coUective agreemerits any reference 
to the BCTE For more than 70 years, the 
BCTF has been an effective and powerful 
voice for teachers and their concerns. 
Boards seem to realize that this will con
tinue as many have now agreed to roll 
over BCTF membership, dues, and leave 
provisions. Others foolish enough to fight 
about this issue will lose in the face of 
strong membership support for the profes
sional organization. 

Locals that have maintained BCTF 
membership and dues- Southern Okana
gan, Re'jelstoke, Quesnel Hope, ChiUi
wack, Surrey, Delta, New Westininster, 
Maple Ridge, Coquitlam, North Vancouver, 
V/est Vancouver, Queen Charlottes, Bums 
Lake, Prince George. Greater Victoria, Mt 
Arrowsmitii, Summerland, Vancouver 
Island V/est, Vancouver Island North, Fort 
Nelson, Shuswap, Vemon. 
Professional Development 

Teacher-decided aaivities and increased 
ftindjng commensurate with diat provided 
by die private sector are the goals at die 
bargaining table. To maintain and 
enhance professionalism, school boards 
must provide PD money and release time 
to teachers, who will, as professionals, 
decide on their own PD activities. 

Locals that have increased PD funding: 
North Thompson, Kimberley, Simimerlaml 
Appointnient .Status 

The old School Act established proba-
lionarj' and temporary appointments. The 
new School Act refers to neither; it affords 
us the opportunity to create a teaching 
profession that has full tenure as its base. 
No more abuse of temps or subs; due pro
cess for teachers instead of pre-emptive 
probationary appointments. Qualified 
teachers will come to B.C., or enter the 
profession and stay, if they're secure. 

Locals that have strong tenure clauses: 
Maple Ric^e and North Thompson. 
Working and Learning Conditions 
Hours of Work 

The most basic of union and worker 
rights, hours of work, must be negotiated 
by teachers this rountl in the face of new 
minimum hours of instmction for 
students in the new School Act and Reg
ulations. Preparation time for elementary 
teachers that achieves parity with second
ary teachers is a major demand within 
the liours-of-work clause. 

Locals that have improved hours of 
instruction (preparation time): North 
Thompson, Prince Rupert, Victoria, and 
Summerland 
Work Ye^ir^ 

The mihiJfry no longer issues a school 
calendar. In spite of BCTF attempts to 
reach agreemetit with trustees, superin
tendents, and the ministry on a standard 
school year, teachers must negotiate the 
issue at 75 different bargaining tables. It 
is imperative (hat teachers know what 
days of the year they work, what daj« of 
the year a ^ ^ d a y s , and tiiat work in 
the s u m n ^ *^^untary and at fiill pay 
We need l A ^ p j that teachers are all 
able to p a r t i ^ ^ in die BCTF AGM, the 
provincial professional day, and other 
teacher events. Teachers need non-
instructional days for professional devel
opment, parent teacher interviews, prepa
ration of report cards, and addressing 
educational changes. 

Locals that have an established calen
darfor teachers: Kimberley, Southern 
Okanagan, North Thompson, Merritt, 
QiJeen Charlottes, ar^^ 
Duration of the Work Day 

The old School Act specified the length 
of the school day. Now, we must negoti
ate this in order to protect teachers from 
working split shifts or working exces
sively long days. 

Locals that have this clause: Queen 
Charlottes. ^-^ 
Class Size \J 

Many locals successfully negotiated 
class-size limits last round. However, tiie 
Year 2000 and societal changes have led 
tiie BCTF and its members to re-examine 
professional standards and recommend 
lower class-size limits. 
Mainstreaming and Integration 

Ministry initiatives, and a correspond
ing lack of resources to implement 
mainstreaming and integration, have 
necessitated strong contract language to 
provide release time, in-service education 
and training, genuine teacher input, and 
other resources prior to placement of any 
students with special needs. In addition, 
teachers have recognized die strong 
significance of class composition in tiie 
learning situation. 

Locals that have this clause: Vemon. 

t<^> Siipn \ isioii 
The elimination of supervision duties 

recognizes the v/ork demands and the 
professional training of teachers. 

Locals that have a no-supervision 
clause; North Vancouver and Victoria. 
Posting, transfers, and Reassignment 

Teachers have long sought fair, objec
tive processes for filling vacancies. Senior
ity and necessary qualifications are fair 
criteria that meet the needs of students 
and teachers. 
Economic Welfare 
A lair .s.il.iiy iiu lease 

Teachers have lost to inflation in the 
last decade, Caleb up began last round, 
and it nuist continue, especially given 
increased interest rates and the introduc
tion of the inflalionaiy G,ST. One group of 
our members, substitute teachers, is long 
overdue for a full teacher's salary - a 
major objective in order to achieve 
fairness for them and to attract and retain 
certificated teachers. 
Paid Maternity Leave 

The importance of family and the rec
ognition of gender equity are major con
siderations. Sixty percent of our member
ship is female; yet most contracts, for 
years, entitled fathers to paid leave and 
mothers to unpaid leave. 

Locals that have Jidlypaid maternity 
leave: Victoria and Abbotsford (Many 
others have partially paid maternity 
leave.) 
Benefits 

Most locals are seeking to improve the 
cost-sharing of benefits and/or to improve 
the benefit plans. Items such as eyeglass 
coverage are on the table, and, if 
achieved, they will reduce costs for 
teachers. 

Heat increases 
Boards continue to stall, and many 

locals have turned to their membership. 
Strike votes taken: Ttail, October 30, 

93.5% "yes" vote 
Strike votes authorized: Delta, Maple 

Ridge, Saanich, and Mission have author
ized their executives to hold strike votes 
if progress is not made at the table. 

Strike votes to be held: Delta (Novem
ber 7), Maple Ridge (November 7-8), 
Saanich (December 6). 

Many locals have appointed action-
planning committees to develop Job-action 
plans, that will help achieve fair 
settiements. It is apparent at most tables 
that such actions will be necessary in 
order to win, solid collective agreements 
tiiat protect tlie profession, limit workload, 
and provide c(J)nomic benefits. 

Lynne Sinclair is a staffperson in the 
BCTF's Bargaining Division. 
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weary Literature 12 teaclier staring 
straight ahead. 

What, then, is a breakdown? 
Something complete, of a piece and 
sound, has by a process of stresses and 
strains, fractures and jolts and thumps, 
broken, the internal connections disjonied, 
and what once was wholeness is no 
longer so, no longer sound, no longer 
functioning. As I read tins, I realize I have 
resorted to quasi-mechanistic language, 
of an enginelike thing that worked once, 
whole and sound and smooth, but in the 
break, the tearing apart is down and not 
up and running, I'm not pleased with the 
imagery, but the sense of a whole of dis
tinct contributing parts degenerating to 
distinct parts cohering no longer, the vehi
cle domx. unmoving, the journey 
terminated, seems appropriate. 

Literature 12 needed a tow truck. 
The story 

It was an awful weekend. Depressed, 
dejected, melancholy, and generally woe
begone, I slouched about Literature, great 
literature, what I wanted, needed, had to 
teach, I was, in my eyes, making a hash 
of, and, on top of it, worse, much worse, 
I'd actually yelledt Facing that class pgain 
would be hard, impossible, and when I 
did face tiiem, as they came ever so 
quietly thrbu^ tiie doors Monday morn-
inig, i felt sheepish, and terribly uncertain. 
But face tfiem I did, widi no otiier than 
niy authentic face, certainly not the one 
got up For staff meetings and public rela
tions, and told a story, one in five acts. It 
v êht something like ti^is: 
Ace I 
, Wkh overhead projecting an antique 
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he breakdown 
Literature j2 came to me late In my 

teaching_career,,and.ib teach It, I lied. The 
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j?rindi)af^^t'l was In literature 
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left'hfs home; Sti:atford-on Avon in about 
15^8, ' j^t about here (points to map), 

''^'^'^'^^''''^'''^yjXiiiA, and entered London 
l^iis^^te, Newgate it wasjcaflii;^ 
^>iuidn bridge, and came to tiiis 

:e'Gip11«i,'where he be^n to cre-
tfiat would make him 

tiv 
•at̂ t 

W'doht know mucK about him 
weimow he had a wife and 

e feu iii love with a dark 
hsftl a-̂ fcroiig attachment to a 

' ^^^ . , t i of course, he wrote 
affd fHdemk" We also know that 

aroutKî ieoo;̂  Tate 30s, he 
stooditoe-toHiofr wifli evil and wrote four 

, im that theme.'He saw evil 
said clearly while retaining a strong 
bf'^>bd-;.but refusing ea^. 

sei^menQjhoptliftism about tiie chances 
o f ^ d " i o pfev3il.rAnd when he under-

ewilf̂ ^̂ ^ it, he went on to 
^ otiwi fliin^,"wtbte a few more plays, and 
^ tiienredi^ai^ih 1616, died. 

Act n 
Four hundred years later, in n69, 

another young man, his head, tcj. Cull of 
dreams, went on anothor journcj', this 
from his job in the forest service in soulh-
c»n Oregon; he hitchhiked one long week
end down to Ashland, Oregon, where he 
spent threv days attending plays and three 
nights sleeping under the stars. The plays 
were by the man from 400 years ago. The 
man from that long ago rime communi
cated strongly clearly and powerfully with 
the young man from Oregon, and that 
long-ago man communicated unforgetta
bly Eighteen years later, in 1987, rhc 
once-young man from Oregon taught a 
literature class in a secondary school in 
Canada on an island off the east coast of 
Vancouver Island, to nine Grade 12 stu
dents, young people, as the teacher had 
been young, and as the man from long 
ago had been young, each with a journey 
to take, and a dream. 

Act III 
The middie-aged man wanted to help 

the literature class communicate with the 
man frorn Stratford-on-Avon, He wanted 
to help them communicate by allowing 
them their voice and a place, a home, 
from which to speak Uiat which was great 
within them. This didn't work so well, and 
one day the teacher got very mad, and he 
felt very badly But the getting mad was 
not the end of the wodd, and neither he 
nor the class needed to feel badly The 
getting mad was an important part of the 
story; it was okay..necessary to the plot 
in fact. 

Act IV 
It is now...today The teacher is taking 

the voice back; he is going to centre the 
class on himself for a while; that is, he 
will lecture, and the students will take 
notes; it could get boring, but the change 
is, for now, necessary Things, in short 
will be very traditional. But, after a while, 
sometime, maybe soon, the teacher will 
offer again to give back to tiie students 
their voices. At that time, they must make 
a decision. 
Act V 

In June, we will know the ending. 
The breakthrough 

The foregoing reads dramatically but 
in retrospect, the Act HI experience was 
dramatic, the breakdown indistinguish
able from a breakthrough and break
throughs, by their nature, are dramatic. 
This is not to imply that one moment of 
one year transformed the students to a 
higher plane of existence, a more finely 
tuned spiritual pitch. The nature of any 
breakthrough is that much precedes and 
much follows, the conditions on either 
side as contingent iipon the breakthrough 
as tiie breakthrough is contingent on the 
bracketing conditions. Preceding this par
ticular one, making it a success (and all 
breakthroughs are successes) were a 
number of things: tiie caring of stiidents 
for teacher and teacher for students, tiie 
students' capacity for openness, enthusi
asm, a hunger after big questions. These 
qualities were manifest in abundance. But 
if contingent, requisite qualities are essen
tial, the nature of ai breakthrough is to 
transform tiiose qualities to a higher con
dition, sloughing off the illusionary and 
negative and retaining tiie essential so 
that on the otiier side, tiiat which we 
break through to, we enter a newer, m.orc 
profound world. 

For what is a breaktiirough? The word 
implies, of course, that sometiiing is bro
ken, but broken in tiie act of movement 
tiirough, in the getting from here to tiiere, 
a journey, that something obsoucts, yet 
we cannot climb over, or dig under, or 
move laterally around. Whetiier the break
through is voluntary or not, there are no 
easy ways. We are allowed only the sin-
guleir preposition through. By going 
through, tiien, we must strain, exert, 
force, possibly even resort to a violence. 
Nor would we make the effort, bear the 

cost, had wc not got news from the otiier 
side, by way of view or intuition or vjord 
from those who have come back to tell 
stories. Clearly then, niovenicnt frorn here 
to there must be felt to be worthwhile; 
the conditions on the far side of the bar
rier are fell, consciously or not, to bc pref
erable to conditions on this side, so that 
the drama inherent in the rupiuro or 
breach must contain the potential to lead 
lo new, worthwhile ground. Thus, despite 
the inherent turmoil, even pain, the bieak-
thfough presents itself as an opportunity 
and we, vigilant and sensitive, must be 
attuned to recognize it. 

It is helpful for nie to think of the 
breakthrough metaphorically As 1 write 
this I imagine a certain enormous stage, 
lengthwise divided by an enormous cur
tain. On one side, my side, a kind of life 
goes on: monochrome, singular, sorue-
vvnat pedestrian, above all, sincere. On the 
other a garden grows: multicolored, vari
ous, vibrant, and joyful. On this side, our 
side, as we move about our daily lives, 
that curtain drifts...dreamily..forgotten, 
something to which we no longer pay 
attention. It is part̂  of a stage contraption 
and engineering of some event long since 
gone that we cannot recollect. But if we 
are to gain the new ground, we must pick 
that curtain out from among many swiri-
ing things amid the diversions and com
peting noise, recognize it as that in which 
we must make a breach. We must part, 
maybe even slash, the curtain so that the 
other is revealed and can disclose to us 
its essence. Thus, the parting...rupture... 
break...and the movement through. 

Something like this happened with the 
literature class. Life on this side of the 
cuitain couldn't have been better. As a 
class, we were chugging right along, mov
ing from poem to poem, from assignment 
to assignment, with plenty of laughter 
along the way. But that wasn't what it 
was about. Change, disclosure, habitation 
- these were closer to it, and the respon
sibility on the part of the kids . . . it was 
this, my attempts to get them from here 
to there was where the resistance set in. 
We f yitd old patterns, old ways reluc-
tanti^^^aybe that's what this curtain 
was...one of no responsibility, dividing the 
kids from their better selves, from fuller 
experience and, in T.S. Eliot's phrase, from 
"deeper communion." It was that no 
responsibility curtain that we had to slash 
through. 

In the end is our beginning 
It was a fabulous class, one of those 

where many students do enter new terri
tory, do slash the curtain and step 
through to the other side. Let's then leave 
our story at this...the end of Act V. 

In June, the Literature 12 class 
surprised me with a dinner at one of 
Saltspring's best restaurants. Everything 
was carefully thought out, a card and a 
boutonniere for me, a card and a corsage 
for my wife, Susan, and, being a surprise, 
the class had tiptoed around and about 
me for a week beforehand, initiating 
Susan into the intrigue to get me from 
home to restaurant without my being the 
wiser. It was a wonderful evening. 

Toward the end, after the dinner and 
desserts, while we sipped coffee, Sonja 
leaned over and asked, "Well, are you 
going to finish the play? How did Act V 
end?" 

I must confess that I don't see myself 
as a wise old person, dispensing maxims 
hitiier and yon, but this once, maybe, 
something authentically wise issued off 
my tongue. 

"It goes on," I said. 
• I engaged in a bit of poetic license here. 
The Globe was built in 1599, and Shakes
peare was creating plays well before then. 

Bill Underwood has taught secondary 
school English in Dawson Creek and 
Prince Rupert and is currently an English 
teacher and teaciier-librarian at Gulf 
Islands Secondary School on Salt Spring 
Island He is enroled in UVic's masters' 
program in curriculum studies. 

A living, potted Christmas tree to replant 
after Christmas. 

A subscription to an environmental 
.magazine. 

A sack of wildflower seeds to sprinkle in 
the spring. 

Local native arts and crafts, such as 
hand-carved bowls, woven baskets, 
prints. 

An acre of rainforest. Contact Worid Wild
life Fund, 201-60 St. Clair Avenue 
East, Toronto, ON M4T 1N5. 

A composter you make using recycled 
materials. 

A gift certificate for post-consumer 
recycled, unbleached paper (from Paper 
Choice). 

A membership in an environmental 
group. 

A handmade basket of organic food. 
A canvas, string, or wicker shopping bag 

to reduce the use of plastic or paper. 
A bus or Seabus pass, to conserve energy 

and reduce urban pollution levels. 
Cloth napkins, to prevent the disposable 

alternative. 
A letter to a faraway friend, using recycled 

stationery. 
A pot of kitchen herbs. 
A gift certificate to a vegetarian 

restaurant. 
A clothesline or a wooden clothes-drying 

tree. 
A house plant to "green" your home. 
A cloth or metal coffee filter with organi

cally grown coffee. 
Complimentary babysitting hours for a 

friend. 
Gardening help for a friend (mulching, 

composting, planting). 
A basket of homemade ecological house

hold cleaners. (Refer to "Stepping 
Lightly on the Earth," by Greenpeace.) 

AChristmas cake made from purchased-
in-bulk organic ingredients. 

A gift certificate from a garden shop. 
A fountain pen or an ever-sharp pencil. 
A real razor - not a disposable. 
A gift or gift certi.licate from Western Can

ada Wilderness Committee (20 Water 
Street, Vancouver, BC V6B 1A1). . 

A cup, preferably unbreakable, to carry 
eveiywhere. 

Cloth diapers or a diaper service. 
Tickets to environmentel concerts, 

benefits, and events. 
Walking shoes. 
An indisposable lunch kit with a vacuum 

bottie, sandwich holder, and cfotii napkin. 
Musical rainsticks from Brazil, bird whis

tles, drums. 
A pet from the SPCA. 
Toiletries not tested on animals and of 

natural ingredients. 
Ah energy-saving shower head.. 
A flashlight witii rechargeable batteries, 

and recharger. 
A tour of a local wilderness area 

(Carmanah, Stein. Stikine. Queen 
Charlottes). 

A whale-watching or sea-kayaking trip. 
Gardening tools for your friend's green 

space. 

A tree or shrub for the ga'"len. 
Baskets for a lionjc recycling system; also 

help to set up the system. 
Books on organic gardening, composting, 

herbs, and llowers. 
Books of organic and vegetarian cooking. 
Field guides and books on wildlife, wild-

dowers, etc. 
Homemade preserves in glass jars. 
jars or attractive sacks of mixed grains 

for porridge, or organic rices. 
Food or time donated to the Food Bank, 
Brazil nuts or cashews ~ sustainable 

crops from the Amazon. 
Gifts from used book, clothing, and fur

nishing stores. 
Gifts of your time to an elderly or a disa

bled person. 
Time donated to a local or international 

environmental group. 
Time given to a local recycling project. 
Gifts wrapped in recycled, reused, or 

homemade paper. 
Outdoor equipment with which to venture 

into and enjoy the wilderness. 
A homemade bird house; make one your

self with recycled materials, (bird style). 
An offer to carpool with a friend. 
A yogurt maker - no more plastic 

containers. 
Beeswax candles. 
A homemade wreath of grapevine, spruce 

bow, dried roots. 
A cotton or woo! blanket or throw. 
Decorative glass jars for storage and 

refilling from bulk-food purchasing. 
Afruitdtyer. 
A subscription to City Farmer 
Homemade Christmas-tree decorations 

from the garden and the forest. 
Cotton hankies and handerchiefs - better 

for the environment and the skin. 
Environmental CD's and tapes -

soundscapes available through Banyen 
Books and the Vancouver Aquarium. 

A pot of flowering bulbs. 
Arts and crafts from the Third World's 

Indigenous peoples. 
Picnic hamper with reusable plates, cut

lery, containers, and teblecloth. 
Gardening gloves, straw hat, and boots. 

For Children 
A bag of recycled goodies from the Imag

ination Market. 
Homemade beanbags, orcushions c' ..ny 

size with environmentaUy safe stuffing. 
A wooden loom and natural fibres for 

craft.making. \ 
Wooden toys, which .will become 

heiriooms in years lo come. 
Used toys that might require a littie of 

your love in touching up. 
A homemade backyard swingmadeof 

wood or an old rubber tire. 
A wagon, a scooter' or homemade stilts.. 
Musical instriirnentsfroniTliird-World .; 

countries or.by local artists. 
Science series books by David Suzuki. 
A gardening kit you assembled for chil

dren,'and help witii.planting a veg
etable or flower garden, ^ 
Wooden or wicker furniture. 
Roller skates, or a bicycle/uicycle for 

energy conservation and health. 
Source: Tills list was compiled by WHEN 

(Worldwide Home Environmentalists' Net
work), 1910 - 27th Street..West,vancouvsr, 
BC V7V 4L2. 

Seasonal 
toy-buying 
by Pat Gallaher 

Choosing a gift is equally dilhcult for 
liist-lirno uncles and cxporienced grand
parents. Each child is unique, so how can 
this year's best seller be exactly right for 
so many kids? 

Merchandisers want us to choose from 
what's on their shelves. Instead of mak
ing the kid fit the toy, consider what's 
suitable for a specific child. Armed before
hand with appropriate ideas, you'll find it 
easier to choose which shelf or catalogue 
page to Stan on. 

Is the child a giri? Have you been told 
she always sneaks her brother's sports 
equipment, creating conflict? While this 
may merely be attention-getting behavior, 
it might also be a clue to a type of gift 
inadvertently overiooked by others on pre
vious occasions. 

Is the recipient an only child in a 
single-parent family? If so, a game 
(requiring someone to play with) is less 
than suitable. This child might be more 
accustomed to solitary activities such as 
art. The paint or drawing stuff from pre
vious gifts has probably been used up, so 
more of the same is likely to be 
appreciated. 

Many toys kids love aren't those 
artificially popularized by the media. Chil
dren haven't changed nearly as much as 
the world they live in. Ironically, amid 
modern trendiness, many kids are unfa
miliar with traditional favorites such as 
yo-yo's, scooters, dolls, puzzles, and min
iature trains. 

Think back to what YOU enjoyed as a 
kid. Choosing something from your own 
experience can be as practical as it is nos
talgic. The more positive you feel about a 
gift, the greater the chance that the child 
will like it, too. When children don't have 
their own set of values, they mirror those 
of people close to them. 

Each gift to each child has its own set 
of considerations. Likewise, every gift 
reflects something unique about eveiy 
giver. If browi..ng through stores or cata
logues ends in a tough choice among a 
few choices, pick the gift you, the giver, 
like the best. 

The most rewarding of gifts at Christ
mas, as always, complement, rather than 
substitute for, the gift of oneself: sharing 
time, renewing bonds, and feeling 
together (whether near or afar). 

Pat Gallaher is an early childhood-
educator, writer and public speedier. 



by Kit Krieger 

anadians are smug about inter-
riational events such as the Tienanmen 
Massacre, the Palestinian Intifada, and 
ANC-Incatha clashes in South Africa. We 
are well schooled in the myth of a culture 
genetically predisposed to evolutionary 
change, tolerance, pacifism, and compro
mise. 

Recent events at Oka and Chateauguay 
\»'liich most Canadians watched for 20 
minutes each night on the evening news, 
challenge these assumptions. Images of 
hooded Mohawk warriors in battle 
fatigues, of arrnored-vehicle traffic on 
suburban streets, and of frenzied, 
hate-fiUed residents of Chateauguay 
throwing rocks at Mohawk elders and 
women starkly conflict with our national 
self-image. 

I know that social studies teachers are 
leading class discussions and encouraging 
student inquiry about the conflict and 
related issues such as native land claims, 
provincial-federal relations, and the rela
tionships of civilian and military authori
ties. This article is a plea that you also 
offer students a systematic inquiry into 
the role of the media in presenting these 
issues to the public. 

It is remarkable that media literacy, and 
in particular television literacy has not 
found a prominent place in the B.C. cur
riculum. The average Canadian srudent 
spends 23 hours a week watching televi
sion, which means that kids spend more 
time in front of the box than they spend 
in classrooms. (Television viewing is not 
periodically suspended for Easter, 
summer, and Christmas breaks.) 

Television's influence is profound. Cana
dians get more information from 
television than from any other medium. 
They also rate television as the most cred
ible medium. Television influences our 
family interactions, our daily schedules, 
our consumer habits, our attimdes toward 
sex, gender, ethnicity, violence, and much 
more. 

The events at Oka are remarkable not 
because they contradict Canadian mythol
ogy but because of die length of time that 
they dominated the media. Usually media 
attention is fleedng. News reporters place 
a high value on currency (the event is rel
evant to current concerns), recency (the 
event was recently disclosed), and novelty 
(man bites dog). Protracted problems usu
ally lose all of tiiese valued attributes, and 
the mass media is .soon diverted to other 
issues. 

However, tiie Oka conflict conrains ele
ments tiiat are highly prized by news 
gathering sources: conflict, violence, and 
graphic images. The promise that a tense 
situation would explode kept tiie story in 
the headlines for almost three months. 

At the core of media literacy 
A classroom focus on media coverage 

of Oka can .contribute to media literacy 
and the acquisition of critical viewing 
skills. A number of core concepts lend 
themselves to active and inquiry-oriented 
learning. 

The narrative style is an element of 
news reporting. In the narrative style, 
each story has an identifiable conCict or 
problem, antagonists and proragonists, 
negative consequences, climaxes, and 
conflict resolution. In news stories, only 

the resolution of the conflict is sometimes 
left out of the script. 

Introduce students to the components 
of the narrative structure and have 
students identify them in the news story. 
Help students learn that the narrative 
style is artifice - a construct to make 
events comprehensible by encoding events 
in familiar patterns and relationships. 

Television's most powerful attribute is 
its visual imagery. Other media provide 
greater depth of analysis. A 20-minute 
newscast contains less text tiian the op-ed 
page in the newspaper. Exploiting the 
strength of the medium, television news 
producers opt for stories with pictiires and 
visual appeal over those lacking such 
qualities. In short, news occurs where 
cameras are located. 

The following activity demonstrates the 
importance of pictures on television. Ask 
one group of students to listen to the 
sound of the newscast, dimming or cov
ering the pictiire. Have a second group of 
students watch the report without the 
sound. Have each group report out, and 
discuss the extent to which the visuals 
affect the impact of the report. 

Television is accused of providing a 
headline service, rarely probing into 
causes and effects. Stories are quickly 
abandoned, and follow-up is rarely 
provided. Background reports, probing 
into the complex and deeply rooted causes 
of events, are absent. Have students test 
this assertion by comparing and contrast
ing how the various media cover an event 
such as Oka. Assign each of four student 
groups one medium (television, radio, 
newspapers, and newsmagazines) for a 
designated period of time. At the end of 
the study compare the depth of coverage, 
and determine which medium gave con
sumers the best understanding of 
background issues such as native land 
claims, constitutional issues, and racism. 

The represenration of native people in 
media coverage of Oka is also important. 
Media depiction of visible minorities is 
characterized by both misrepresentation 
and under-representation. For many 
young Canadians, contact with native 
Canadians is limited to images in the 
mass media. Have students evaluate the 
images, many or all of which are nega
tive; Through first hatibns' guest-speakers 
and research, have students investigate 
the degree to which media depictions are 
fair and accurate. 

I indicated earlier in this article that 
Canadians deem television tiie most cred
ible medium. Student investigation can 
test the wisdom of this trust. One such 
test is a study of the degree to which tele
vision coverage presents the views of all 
parties to the conflict. Have students log 
the number of speakers given air time and 
group them according to bias (Mohawk, 
government, neutral). By your assigning 
groups to track the coverage of a major 
event on the CBC, CTV, and Global 
networks, students will be able to judge 
the important issue of private and public 
media ov/nership in Canada. 

The scrutiny of media coverage of Oka 
is easily adaptable to any other major 
news story, including coverage of the GST, 
the U.S.-Iraq conflict, or a provincial 
election. 

Media literacy embraces much more 
than skills for critically viewing news pro
gramming. Help students become aWare 
of the characteristics of various genres, 
of production values, and of technical ele
ments such as camera angles and editing 

techniques. The most useful activities are 
student productions, applications of con
cepts and techniques. 

If you are not convinced that media lit
eracy deserves a place in the curriculum, 
spend a few hours watching the programs 
that your students watch. You primary 
teachers should watch Saturday-morning 
programming on the American networks, 
paying particular attention to the gender 
messages in ads directed toward children. 
You intermediate teachers should tune in 
to an episode or two of Married with Chil
dren. You secondary school teachers 
should take in a little prime-time rock 
video. (The 23 hours a week cited above 
is exclusive of time spent watching vid
eos!) The experience will more eloquently 
argue the case for media literacy than a 
thousand articles like this one. 

Kit Krieger, a BCTF staff person, is the 
co-author of Television and Society: An 
Investi^tive Approach (Irwin, 1985), and 
Undersranding Media, scheduled for pub
lication in the fall of 1991. 

TV-watching 
tips 

Wouldn't it be nice if the same injunc
tions our parents used to control our tele
vision viewing worked with our children? 
Remember the effect parental d-rectives of 
the 'SOs such as, "Hirn that thing off!" 
"That's close enough...it's bad for your 
eyes!" or "You can't watch TV because we 
are having company." The latter worked 
because we had not four, but just one TV 
set, and it was in the living room, a site 
worthy of an item whose value was 
exceeded only by that of the family car 
and the house. 

Many parents raised on television have 
considerable difficulty controlling and 
monitoring their children's use of 
television. Ch?;rles Ungerleider, a sociolo
gist at UBC's Faculty of Education and an 
author and lecturer on media, offers the 
following tips to parents who want televi
sion to be a constructive influence in tiieir 
children's lives. He cautions that tiie fol
lowing practices are best implemented 
early in a child's development and are 
probably difficult to initiate with 
16-year-olds. 
1. Decide on an appropriate amount of 

viewing for your children, and invite 
children to select programs well in 
advance of air time. Children aged six 
and younger should select programs 
for that day, older children can select 
programs for the week ahead. 

2. Model the selective viewing you expect 
of your children. Children are loathe to 
accept rules that are flouted by 
parents. 

3. Don't let your children watch programs 
you are uncomforteble discussing with 
them. This probably rules out much of 
daj^ime and primetime commercial 
television, rock videos, and home-
shopping channels. 

4. Don't let your children watch programs 
you cannot explain in language your 
children can understand. 

5. Watch television with your children, 
and talk to them about the shared 
experience. In particular, let your chil
dren know the relationship between 
the values revealed on television pro
grams and the values of your family 

- Kit Krieger 

byJotmHar4y 

0 a man with a hammer, ev
erything looks like a nail," goes the old 
proverb. 

"To a person with a computer, 
ever>'thing looks like data;' says Neil Post
man, professor of media ecology. New 
York University. 

"Every technology has its prejudice. 
The writing person favors logical organi
zation and systematic analysis, not prov
erbs. The telegraphic person values speed, 
not introspection. The television person 
values immediacy, not history." 

"And computer people, what shall we 
say of them? Perhaps we can say, as does 
Professor Joseph Weizenbaum of MIT, 'tiie 
computer person values calculation, not 
judgment:" 

These fateful words were said not at 
an English teachers' convention, but 
inside tiie hall of technology itself, tiie Fall 
Conference of the Computer-Using Educa
tors' (CUEBC) PSA, November 2-3,1990, 
in Vancouver, where Postman was the 
keynote speaker. 

It was a stimulating talk, says CUEBC 
president Gord Edmonds who had antici
pated the direction the ralk would rake, 
knowing that Postman is extremely sus
picious of technology. "It accomplished 
what we wanted, getting people to stop 
and think." 

!an Jukes, an educational technology 

"What kind of people must we have if 
we are to preserve t'ae best of our humane 
traditions? ...Confronted with the techno
logical phenomenon and tiie new milieu 
we live in, we must have 'Mumnts: Not 
the mutants of science fiction the tech
nological human beings with a robots 
mind - but quite the opposite. To be a 
murant, a person needs to become some
one who can use the technologies and at 
the same time /?of be usedby them, or 
assimilated by them, or subordinated to 
them." 

- Jacques Ellul 
"Perspectives of Our Age" 

consultant from Kelowna, told the confer
ence audience during his talk on Saturday 
morning, that he generally agreed with 
Postman. "But I'm a little bit more opti
mistic about education than is Dr. 
Postman." 

What Postman does not recognize, 
according to Jukes, is that "it is not a 
black and white situation;' not either/or 
when he says that computers are simply 
tools of enterrainment. "What we're talk
ing about here is not entertainment. What 
we're ralking about is engagement;' says 
Jukes. 

Postman has judged technological 
change as vast, often unpredicteble, and 
largely irreversible. He came with enough 
historical examples to support his claims. 
And he wants teachers, in this age of mir
acles and wonder, to become intellectual 
deviants, cautious about technological 
change. 

The term intellectual deviants refers to 
people who, through education and 
insight, are capable of distancing 
themselves from the new and alluring 
technologies that are so eager to engulf 
them. Intellectual deviants are sceptical of 
Utopian and Messianic visions drawn by 
those who have no sense of history or of 
the precarious balances on which culture 
depends. 

Postman fears the price culture pays for 
technology, the Faustian bargain. He's 
concerned that for the masses, the brick
layers, bakers, and mechanics, computer 
technology has made their private matters 
more accessible to powerful institutions. 
"They are more easily tracked and 
controlled...reduced to numerical objects... 
buried in junk mail. In a word, these peo
ple are losers in the great computer 
revolution." 

"The winners, which include, among 
others, computer companies, multinational 
corporations, and the stete, will, of 
course, encourage the losers to be enthu
siastic about computer technology. That 
is the way of winners, and so they tell 
the losiers that witii personal com.puters 
the average person can balance a 
chequebook more heatiy, keep better track 
of recipes, and make more logical shop
ping lists." 

He is concerned about the capitalists, 
who, he says, are not only-personal risk-
takers, but cuitiiral risk-takers prepared to 
exploit new technologies to the fullest 
without care for what traditions are over-
tiirown in the process. 

Through education,; teachers can create 
a generation of people who are in control 
of tiieir minds, tiieir values, and theJr 
future. "I believe that is what every 
teacher would like to contribute to," Post
man said. 

His seven ideas about tiie relationship 
of technology to culttire are not the seven 
pillars of wisdom, he explained. "But I 
would say that they represent the 
rudiments of understanding the role of 
technology in human afl[airs." (See sidebar) 

"In America, especially in American 
education, we have paid liotJe attention to 
such ideas, and that is because in Amer
ica we love our technology more than we 
respect our history or our traditions or 
our children or our political system; And 
as you know, when people are in love, 
tiiey see no faults in tiieir beloved, spend 
most of their time singing praises of their 
beloved, and as a result, know nothing 
whatever about their beloved. I assume 
Canadians wish to proceed more 

intelligently for the sake of their children, 
if for notiiing else, and 1 sincerely recom
mend these ideas to you as a stort." 

John Hardy is a retired BCTF staff per
son and former teache. 

Seven ideas on 
the relationship 
of technology 
to culture 
by Neil Postman 
1. All technological change is a 

Faustian bargain. This means that 
for every advantage a new technology 
offers, there is a corresponding 
disadvantage. 

2. The advantages and disadvantages 
of new technology are never distri
buted evenly among the population. 
This means that every new 
technology benefits some and harms 
others. 

3. Embedded in every technology is a 
powerful idea, sometimes two or 
three powerful ideas. This means 
that every technology has a philoso
phy that is given expression in how 
people use their minds, in what we 
do with our bodies, in how the tech
nology codifies the worid, in the 
senses the technology amplifies, in 
the emotional and intellectual tenden
cies it disregards. 

4. The philosophy embedded in a new 
technology always wars against the 
philosophy embedded in an old 
technolo^ Media compete with each 
other for time, for attention, for 
money, for prestige, and, above all, for 
the dominance of their world view. 

5. Technological change is not 
additive; it is ecological. In the year 
1500, after the invention of tiie print
ing press, the world did not have old 
Europe plus the printing press. The 
world had a different Europe. After 
television, America was not America 
plus TV. Tfelevision colored every polit
ical campaign, every home, school, 
church; and industry. 

6. The media tend to become mythic. 
This refers to a common tendency to 
think of our own creations as if they 
Wî re God given, as if they were part 
of the natural order of things, not 
artifacts produced in a specific and 
historical context. 

7. A technology is to a medium, as a 
brain is to the mind. Like tiie brain, 
a technology is merely an instrument, 
a piece of hard wiring, so to speak. 
Like the mind, a medium is a use to 
which we put the instrument. Our 
task is to domesticate technology, to 
make technology behave itself in tiie 
way we try to make our brain behave 
itself. 

Neil Postman, Professor of Media Ecol
ogy, New itrk University, recently ^ke 
to CUEBC's Fall Horizon Conference. 

A feature on "Technology in 
B.C. education: a 10year 
restrospecV in a 1991 issue of 



© Call for papers on counselling 
women 

Women arc changing our world by expanci-
iiig their horizons, engaging in new activities, 
and Miî king new choices. Traditional as well 
as contemporary societal, cultural, and family 
experiences of women have created the neces
sity for counseliois to gain more specialized 
knowledge, skills, and techniques to effectively 
assist female clients. 

A special issue of the Canadian Journal of 
Counselling will focus on the current issues 
we are now addressing in counselling girls and 
women across Canada. We invite persons to 
submit appropriate articles about their work 
with specific populations such as low income 
women, ininority women, immigrant women, 
abused women, and/or specific i-sues such as 
developmental theory, career planning, health, 
sexuality and ethics as they relate to counsel
ling women. 

Manuscripts should follow the guidelines for 
submission stated in each issue of the Cana
dian Journal of Counselling. Send by January 
31, 1991 to Canadian Journal of Counselling. 
Faculty of Education. University of Victoria. 
Box 1700. Victoria. BC VSW 2Y2. 

• Narrative speakers as writers 
How do teachers encourage narrative speak

ers to write well? 
From classroom research, Katherine 

Samway (Center for the Study of Writing, 
School of Education, University of CaUfornia, 
Berkley) offers the following guidelines: 

- teach writing jointly with reading and 
speaking. 

- do not structure assignments too much; 
open-ended assignments allow students to 
write as they think and speak. 

- encourage students to think of themselves 
as writers, and encourage them to read 
extensively. 

- avoid being overly strict about spelling 
and grammar. 

- react positively to the student's writing. 
- attempt to learn what the student under

stands above and beyond what the student 
has written. 

- providing a supportive environment is 
essential. 

"Constantly look at writing as thinking on 
paper and respond accordingly," concludes 
Samway. 

Source: Educarion Monitor, Sept. 1990, Vol. 3, No. 
15. 

• RIGHTS! Board game of tlie B.C. 
Human Rigiits Coalition 
Recently reviewed by Catherine Ostler 

Howlett, English Language Institute at UBC for 
the TEAL Newsletter. 

"Canadian customs, attitudes and laws must 
often bewilder new Canadians. When human 
rights violations occur, they may be accepted 
as an unpleasant part of Canadian life. 
RIGHTS! is designed to teach adult ESL 
(English as a second language) students about 
their human rights in Canada." 

The most valuable aspect of the game for 
language learning is the vocabulary for talking 
about Canadian law, culture, and rights issues. 
From a practical point of view, the most useful 
feature of the game is its adaptability. It can 
be played by 3 to 12 players at one time. 

All in all. 1 found this game to be relevant, 
rich in vocabulary, and practical for use in the 
classroom. I'm looking foward to using it with 
my students. 

RIGHTS! is available from B.C. Human 
Rights Coalition, 107-96 East Broadway. Van
couver. BC VST 1V6. (604) 872-5638. 

Source: Human Rights Newsletter. Fall 199u. 

• The Smoke-Free Program 
The Smoke-Free Program is a unique 

smoking-prevention and education program. 
Sponsored by the Canadian Cancer Society and 
Health and Welfare Canada, it is designed to 
give preschoolers (ages 3 to 6) an awareness 
of the benefits of a smoke-free, healthy life
style. Rather than dwell on the negative 
aspects of smoking, it encourages a positive 
attimde about being smoke free. To achiew its 
objectives, the program includes an educa
tional resource package, film/video segments, 
and two pamphlets for parents of preschoolers. 

For more information, contact the Cancer 
Society in Vancouver at (604) 872-4400. 
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n O u a l i c u m : 

i m p l e m e n t a t i o n 

c o m m i t t e e 

The establishment of curriculum-imple-
mentarion committees represents a 
significant achievement of teacher negoti
ators in the first round of bargaining. 

Curriculum-implementation committees 
ensure that the introduction of new pro
grams is supported by sufficient lead time 
for teachers to plan and achieve clarity 
about program goals, and to guarantee 
adequate resources, including money, 
materials, and in-service education. 

The importance of good contract 
language on curriculum implementation 
is clear to Mike Miller, professional devel-
opiiicnt chairperson in Mt. Arrowsmith. 

"Our board is so gung-hol' said Miller. 
"When the ministry proposes anything, 
our board asserts that it must carry out a 
mandate. The district rushed into dual 
entry and the new primary report card 
within days of ministry announcements 
of change. We have had so many screw-
ups because of hasty implementation. We 
have lost teachers to stress because of 
poor implementation. Teachers are always 
ready to work for kids, but there are lim
its to what they can do on their own" 

The Curriculum-Implementation Advi
sory Committee detailed in the Mt. 
Arrowsmith collective agreement provides 
for 12 members, seven of whom are class
room teachers. That the majority of mem
bers be teachers acknowledges that the 
needs of shidents and teachers are best 
determdned by the professionals charged 
with carrying out the new programs in 
classrooms. Teacher representatives on the 
Mt. Arrowsmith committee include repre
sentatives from the association and from 
elementary middle, and secondary 
schools. According to Miller, "It is a com
mittee that is designed to provide input to 
the board from the broadest base possi
ble. It represents no special interest other 
than the interests of students and 
teachers." 

To Mike Miller, the requirement for 
sound implementation policies is not 
derived from theory but is rooted in the 
recent experience of teachers in his dis
trict. "We have had situations in which 
teachers have taught a course for a full 
year without adequate resources. Texts 
are promised for the fall, and they arrive 
after the final exam. Teachers know that 
this is unfair to students and teachers." 

Miller and the bargaining team in Mt. 
Arrowsmith are wo.-'king lo strengthen 
their contract language on curriculum 
implementation. They want to expand the 
clause beyond curriculum implementaUon 
to embrace all educational change. The 
principles of change adopted by the BCTF 
at its 1989 Annual General Meeting would 
provide the foundation for the implemen
tation of all educational change in the 
district. 

Mt. Arrowsmith trustees, according to 
Miller, are resisting association efforts to 
expand the focus of the curriculum imple
mentation committee. "The board regards 
the curriculum committee as a threat to 
its power - as a political issue. Teachers 
see curriculum and educational change as 
classroom and education issues. The 
board wants to keep control, but the truth 
is that it is teachers and not trustees who 
know about education." 

Mt. Arrowsmith teachers are deter
mined to achieve their goal of improving 
their clause language on curriculum-
implementarion and educational change. 
They are ready to work for change but 
insist that their professional knowledge 
be recognized, their need for conceptual 
and value clarity be honored, and their 
efforts be supported by adequate material 
resources. 

In West Vancouver: 

preparation time 
Staff members at Westcot Elementary 

School, in West Vancouver, recently spent 
part of their duty-free lunch hour citing 
how their lives had changed since they 
won 80 minutes a week preparation rime. 

Kelly Wallace, who teaches Grade 4, 
commented, "Prep time is a real plus. I 
managed without prep time for years, but 
there were not as many demands on 
teachers. We didn't have computers, we 
didn't have the personal-safety program, 
and there was no Year 2000. There is so 
much more to do, and we need time to do 
it." 

Preparation rime, long established for 
secondary teachers, was virtually unheard 
of for elementary teachers until the first 
collective agreements were negotiated in 
1986-87. Today, all collective agreements 
in the province provide for prep time, 
ranging from 60 to 120 minutes a week. 

Westcot teachers have no problem 
finding uses for the 80 minutes of weekly 
prep time provided in the West Van 
contract. 

"Marking, phoning parent volunteers 
for field trips, chartmaking..." commented 
Wallace. 

"Meeting with counsellors about 
students with special needs and preparing 
for an upcoming class, added Patty 
Rigby, a P .3/4 teacher. 

"It's time when you can catch a 
colleague. It's when 1 try to grab one of 
the special-education teachers to talk 
about the needs of one of our students," 
said Tenney Homma, who teaches Year 
2 of the new Primary Program. 

Wallace summed up how she and her 
colleagues use their prep time, asserting, 
"Whatever is most pressing gets done." 

At Westcot, teachers have trouble 
finding a quiet place to work during their 
preparation periods. Classroom space is 
at a premium and a new primary resource 
room is not always available. Wallace 
spoke of spending some of her prepara
tion time searching the school for a quiet 
place to work. 

Homma said, "Sometimes I work out in 
the hall at the Kindergarten table - that 
is, if the kids aren't out there working." 

The absence of facilities that promote 
the effective use of preparation time is one 
of the problems many schools in the prov
ince must address. 

Maiy-Jean Abbott, a special-education 
teacher at Westcot, believes that prepara
tion time for teachers has increased col
laboration among teachers, particularly 
between enrolling and non-enrolling staff. 
Wallace believes that prep time and col
laboration with peers are integral parts of 
the successful implementation of the new 
Primary and Intermediate Programs. 

Has preparation time been an 
unqualified benefit for Westcot teachers? 
"Its hard to decide what to give up 
because 1 like teaching everything," claims 
W âllace. Her colleagues agree. 

Preparation time, negotiated for the 
purposes of addressing teacher workload 
concerns, raises important questions 
about the way in which teachers work. If 
teachers have prep time, where do they 
spend it if all classrooms are occupied? If 
teachers are relieved by colleagues during 
prep periods, how does the relationship 
between those colleagues change with the 
shared responsibility for a group of stu
dents? How do schools determine how 
prep time is allocated in the timetable? 
What blocks of time most encourage the 
productive use of prep time? 

Prep tim.e, like many of the significant 
gains in the first round of teacher 
bargaining, represents an embarkation 
point rather than a destination on the 
road to the professionalization of 
teaching. f "i 
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byMarkFoss 
what is fear? When a group of 

Mozambican teachers asked students this 
question, one young child drew a picture 
of darkness and a hand knocking at a 
door. 

Yet underlying this horrific image is a 
small victory. Many children have 
witnessed their own relatives' being killed, 
or captured and taken away. TVaumatized 
by the ongoing civil war, they do not talk, 
laugh, or play with their friends, let alone 
complete school lessons. With help from 
the Canadian Organization for Develop
ment through Education (CODE), teachers 
are learning to draw the children out of 
their shells. When children open up by 
drawing disturbing concepts such as fear, 
it's a positive sign - the first step in a 
long process leading toward emotional 
and psychological stability. 

The work of CODE has been full of 
small victories since its inception in 1959. 
The non-profit agency is the largest book 
sending agency in Canada, sending 
600,000 volumes annually to Third-Worid 

I countries. In addition, CODE provides 
paper, supplies, and equipment for local 

I publishing so that groups can produce 
I materials in their own language. Funds 

are also available for literacy and human 
resource development projects like the 
teacher-training project in Mozambique. 

Teaching in Mozambique is a formida
ble challenge. Learning materials, even 
classrooms themselves, are scarce. Pay 
cheques, which barely cover basic neces
sities, are often late arriving. In February 
1990, teachers staged a week-long nation
wide walkout to protest working 
conditions. The government promised to 
review their concerns. 

In Mozambique, however, teaching is 
more than difficult; it's life-threatening. 

Since gaining independence from Por
tugal in 1975, Mozambique has endured 
an ongoing civil war that has left thou
sands dead, forced a million people to flee 
their homes and villages, and devastated 
the economy. In this war of destabiliza-
tion allegedly financed by South Africa, 
teachers and schools are often targets for 
attack by the Mozambique National Resis
tance of Rename. 

The atmosphere of fear coupled with 
the dismal economy has set back the edu
cational and other social reforms that held 
so much promise during the early years 
of independence. Between 1975 and 1980, 
primary enrolment soared from 600,000 
to 1.6 million. By 1986, enrolment had 
dropped to 1.26 million. Some 2,000 pri

mary schools have been forced to shut 
down, and hundreds of teachers have 
been killed or kidnapped. 

An estimated 100,000 civilians have 
been killed by the rebels, and another 
430,000 have died as a direct result of 
the war. The attacks have targeted trans
portation rou ŝ, power supplies, and 
other key sec. rs like education. 

In the northernmost province of Cabo 
Delgado, CODE'S area of concentration, 
about 13% of the one million people have 
been affected by the war. Either their vil
lages have been raided and they still live 
there, or they have fled their villages 
because of the attacks. 

To date, some 34 of the 538 primary 
and post-primary schools in Cabo Delgado 
have been destroyed. About 17 are Inop
erable because of damage. There are more 
than 98,000 pupils in the province. 

In 1989, the Ministry of Education 
devised an approach for all provinces to 
deal with war-traumatized children. CODE 
agreed to fund the related activities in 
Cabo Delgado, which include a series of 
seminars for primary school teachers over 
two years. The project also includes the 
purchase of much-needed supplies such 
as chalk, pencils, and notebooks. 

During the first seminar, in July 1989, 
a Brazilian psychologist taught some 50 
teachers different ways to approach trau
matized children. A second seminar, in 
January 1990, evaluated the approaches 
and modified them to the various 
situations. 

As part of the third phase in July 1990, 
the newly trained teachers visited the var
ious districts and trained other teachers. 
Originally, 700 new teachers were going 
to benefit from this last phase. That 1,000 
participated demonstrates the importance 
and popularity of the program. 

In addition to special training for teach
ers in war zones, CODE is purchasing cul
turally relevant Portuguese books from 
Brazil. This five-year, $525,000 project 
will provide 90,000 books for schools in 
Cabo Delgado. Six hundred primary 
school teachers will learn to use the new 
materials and to promote reading among 
their students. 

Peace discussions are now under way 
in Mozambique. With the country debili-
rated physically and economically, there is 
desperate hope that some compromise wil! 
be achieved. In the meantime, teachers 
reach out to students who have been 
scarred by the war, searching for one 
more small victory. 

Mark Foss is communications co-ordi
natorfor the Canadian Organization for 
Development through Education (CODE). 

The Canadian Organization for Devel
opment through Education recently 
received a $5000 BCTF (W.R. Long Com
mittee) grant to assist with its efforts in 
Mozambique. 
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In St. John's, Newfoundland, students 

made a model of city-centre buildings and 
displayed it in a downtown shop window. 
In Lunenberg, Nova Scotia, students vis
ited the provincial Fisheries Exhibition 
and 'raagined themselves sea caprains. In 
St. Jean-sur-Richelieu, Quebec, students 
went on horse-and-buggy tours - and 
acted as tour guides. In Brighton, Ontario, 
students talked to senior citizens and 
wrote a history of the town. In Winnipeg, 
Manitoba, stiidents photographed historic 
buildings. In Edmonton, Alberto, students 
discussed ways to save the environment. 
In Terrace, B.C., students square danced 
at an old-time music festival. 

The occasion for all of this activity was 
Heritage Day, the annual day on which 
students from coast-to-coast celebrate 
Canada's diverse natural and cultural 
heritage. 

Proposed in 1974 and celebrated ever 
since on the third Monday of February, 
Heritage Day is now marked in hundreds 
of schools In every province. The 1991 
Heritage Day (February 18) promises to 
be the most widely observed yet: teach
ers' federations across the country have 
agreed to participate. 

Teachers have found that, since 
heritage touches every aspect of Canada's 
natural and cultural environment, the day 
suggests an almost endless variety of 
activities: museum visits, poster contests, 
essays, plays, photographic exhibitions, 
hay rides, walking tours, ralent shows, 
dress-up parties, heritage science fairs. 

Many schools link their Heritage-Day 
activities to celebrations around the 
community: municipal governments, vol-
unrary organizations, herirage societies, 
cultural groups, downtown merchants, 
local museums, and the media. In Otrawa, 
the Governor General invites students to 
Heritage-Day activities at Government 
House. Many communities organize win
ter carnivals for Herirage-Day week. 

Jacques Dalibard, the executive director 
of Herirage Canada, says that while Heri
tage Day is inevitably fun-filled, it has a 
serious purpose. "In a time when Cana
da's ecological and political future is 
uncertain, it is imporrant to help students 
appreciate our diverse natural and cultural 
heritage." 

Herirage Day, 1991, Heritage Canada 
has produced a Herirage-Day resource 
brochure and a poster by Yukon artist Ted 
Harrison, which teachers can obrain free 
of-charge by writing Herirage Day Poster,_ 
Herirage Canada, Box 1358, Sration B, 
Otrawa, ON KIP 5R4. (613) 237-1066. 

Vigil for world's ehildren 
by Kathleen Morel 

"We have gatiiered at the World Summit 
for Children to undertake a joint 
commitment and to make an urgent 
universal appeal - to give every child a 
better future. The children of the world 
are innocent, vulnerable, and dependent. 
They are also curious, active, and fuU of 
hope. Their time should be one of joy and 
peace, playing, leaming, and growing. 
Their fijture should be shaped in harmony 
and co-operation. Their lives should 
mature, as tiiey broaden tiieir perspectives 
and gain new experience. But for many 
children, the reality of childhood is 
altogetiaer different." - Opening statement at 
the mrld Summit for Children, September 28, 
1990. United Nations Building, New ibrk 

James Grant, UNICEF executive director 
began his speech at the Summit, "One 

week ago, over a million candles were lit 
for the success of tiiis summit. Each 
candle a prayer, in whatever religion, that 
today will be a nirning point in the lives 
of children." 

A global grassroots movement of 
candlelight vigils took place in 80 
countries on Sunday, September 23,1990. 

In Canada, 10,000 people participated 
in 67 vigils; witiiin B.C., five vigils were 
held. Former U.S. presidents Carter and 
Ford headed vigils in their country; 
37,000 participated in tiie USSR; President 
Aquino lit tiie first of 10,000 candles in 
the Philippines; Sharifa Fatmeh, aunt of 
King Hussein, welcomed participants to 
the vigil in Jordan. 

In an unprecedented effort, 71 world 
leaders met at tiie World Summit to ratify 
tiie Convention on the Rights of tiie Child, 
make personal commitments to rarget 

children's well-being as a priority in their 
country's political and social agenda, and 
discuss an action plan to save the lives of 
50 million children worldwide this coming 
decade. Although none of tiie world 
leaders backed their voiced pledge witii a 
mo.nerary contribution (the World Bank 
has increased primary healtii funding by 
$500 million), the summit did result in a 
shift in political focus toward the 
necessity of basic human rights for all 
global citizens, particularly tiie children. 
Iri the words of Prime Minister Brian 
Mulroney: 

"Today in tills hall, children may finally 
have found tiie voices and the friends, 
they have long been seeking. Funding is 
imporrant but it is not, in the end, the 
decisive factor in the war on child 
suffering. Political will is." 

Kathleen Morel is a Vancouver 
elementary teacher currently on maternity 
leave. 
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Pension buy back 
Are you a teacher who quit teaching 

and toolt a refund of your pension con
tributions? Consider re-establishing that 
service before December 31, 1994. After 
that date the direct tax deductibilit>' of 
the reinstatement costs will be difficult if 
not impossible. 

In B.C. the cost of reinstating refunded 
service is a return of the money refunded 
to you plus interest on that amount. The 
amount can be paid in cash or transfer
red from an RRSP 

Two reinstatement rules apply. First, if 
the break was over three years from the 
time you were issued the refund and the 
time you began contributing to the plan 
again, reinstatement is not possible. How
ever, time spent in full-time attendance at 
university or at home raising children 
under the age of seven does not count in 
the three-year break. Also, if you returned 
to work before luly 1, 1973, different 
rules apply Second, you are not elibible 
to reinstate service until you have been 
back to work for 10 years. 

What are the advantages to reinstat
ing pensionable service? Your pension 
is calculated on years of service, not on 
dollars contributed, so the longer your ser
vice, the greater your pension. Your con
tributions, plus earned interest, pay for 
less than half the cost of your pension; 
therefore, the purchased service has a 
cash value of more than double your 
actual cost because it attracts more than 
a matching amount of money from gov
ernment. Your contributions are tax 
deductible. 

To reinstate service, contact the Super
annuation Commission to obtain approval 
and an estimate of cost. 

You may reinstate service any time 
before retirement. However, recent 
income-tax changes state that reinstate
ment of pre-1990 service paid for in cash 
should be completed by December 31, 
1994. If you plan to repay for service by 
transferring money from an RRSP, you 
may do so any time before retirement. 

How do you report a cash payment 
for tax deduction? Until December 31, 
1994, you can deduct up to $3500 for 
past service purchase on line 232 of your 
income tax return. If the reinstatement 
amount is more than $3500, you may 
deduct any excess, in $3500 amounts, in 
the following tax years, up to and includ
ing 1994. These deductions are in addi
tion to your normal pension contributions 
for the year. 

Frorn 1995 and on you may deduct 
pre- 1990-service-reinstatement contribu
rions paid in cash from any amounts 
remaining from $3500 less your normal 
pension contributions for that year. For 
many teachers this difference will be zero 
(or negative), making the past-service 
contriburions non-deductible in that year. 
If the difference is posirive, it will provide 
little tax deducribility room. 

Therefore, if you intend to reinstate pre
vious service using cash, do it as soon as 
possible. 

What should you do if you will not 
have the required 10 years of return-
to-service requirement completed by 
the end of 1994? Remember, you can 
purchase the service any rime up to retire
ment by transferring the required amount 
directly from your RRSR In this way you 
can save toward the reinstatement with 
tax deducted dollar. In 1991 and subse
quent years, most teachers will have 
about $2800 of RRSR 

Working after retirement 
"IVe retired and am receiving a 

teacher pension, but the school board 
wants me to work one day a week. 
What will this do to my pension? What 
about Canada Pension and UIC? 

It is possible to return to limited teach
ing without jeopardizing your teacher-
pension benefits. 

If you receive a teacher pension from 
another province and teach in B.C., ihe 
rules of the other province apply. For 
example, a B.C. retired teacher may teach 
full time in another province and conrinue 
to receive the full amount of the B.C. 
teacher pension without penalty. 

A B.C. retired teacher may work full 
time at a different job in the B.C. private 
sector without affecting the teacher pen
sion. But, if you are working for the B.C. 
public sector, including teaching, rules 
apply that may reduce your teacher 
pension. 

To determine whether teaching will 
affect your pension, apply the following 
calcularion: if your new gross earnings, 
plus three-quarters of your pension 
(before deducrions) in any calendar year 
are less than what you could earn as a 
full-time teacher, no reduction in your 
pension will occur. 

If new earnings plus three-quarters of 
your pension exceed your normal full-time 
teacher salary the excess will be deducted 
from your pension. If your post-retirement 
work is essentially the same as what you 
were doing before retirement, then the 
money removed from your pension reverts 
to the pension fund. If your work is not 
essentially the same, then the removed 
money is held in a trust account and 
repaid to you when you again stop work
ing. If you were a classroom teacher 
before retirement, part-time teaching is 
considered the same work, but substitute 
teaching on a casual basis (no specific 
contract of employment) is not considered 
the same work. 

If you reriirn to teaching or substitute 
teaching, you may again contribute to the 
teachers' pension plan. If you work half-
time, or more, or 10 or more days a 
month, the school board must enroll you 
in the pension plan and deduct pension 
contributions. Once you are enrolled with 
an employer, all work, no matter how lit
tie becomes contributory If you continue 
working beyond age 60, you become eli
gible for a second pension based on your 
new service and salary. Any amount of 
service beyond age 60 qualifies you for a 
teacher pension. 

You may voluntarily enroll in the pen
sion plan by signing a form at the school-
board office. 

Here is one word of caurion. The Super 
annuarion Commission will not consider 
you retired if you quit Q-̂ e teaching job 
June 30 and commence a new teaching 
job in September for v;hich pension con
triburions are made; i.e., by working half-
time or more, or by voluntarily enrolling. 

The employer also will deduct Canada 
Pension Plan contriburions from your sal 
ary unless you are receiving a Canada 
Pension benefit. 

All employees below age 65 also must 
contribute to Unemployment Insurance. 

Ken Smith and Karen Harper, BCTF 
Income Security Department, write this 
column for Teacher. 

lanuary 25-26 RiCHiVlOND 
BCFF Conference on Student Assessment, )anuary 
26-26, 1991, Airport Inn Resort Hotel, Richmond, 
BC. Conuict Miite Lombardi, BCTF for further 
information. 

February 1-2 SQUAJVIISH 
A Universal Curriculum, Shared Visions Networking 
Retreat, North Vancouver Outdoor School, Paradise 
Valley. Squamish. Registration and information from 
Melanie Zola, Vancouver School Board, 731-1131, 
local 275. 

Februar>' 7-8 WINNIPEG 
Tenth aimual CEL conference on whole-language 
approach, Winnipeg Convention Centre, $70. Contact 
Hazel Stoyko, 246 Barker Boulevard. Winnipeg. MB 
R3R2E4. 

February 8 VANCOUVER 
Action for Excellence Motivational Seminar. Italian 
Cultural Centre. Vancouver Frank Ogden and Alvin 
Granovvsky keynoters. $75. Contaci Action for Excel
lence Seminars. 3911 Southridge Avenue, Wcbt Van
couver, BC V7V 3H9, 925-3759. 

February 8-9 VANCOUVER 
B.C. Music Educators' Association conference, 
"Ensemble "91," Hotel Vancouver. Contact Brenda 
Wallace. 1734 Evelyn Street, North Vancou\er, BC 
V7K IV!. H: 985-5722. Fax; 985-5770. 

February 14-16 VANCOUVER 
Second International Conference on Teacher Devel
opment. "Teacher Development: The Key to Educa
tional Change," Hotel Vancouver, Vancouver. Contact 
Conference Plus. Box 188 - 2619 Alma Street, Van
couver, BC V6R 3S1. 
February 15-16 SURREY 
9.C. Art Teachers' Association conference. 
"ART-iculation 2000 - Connecting Through Art," 
Semiahmoo Secondary School, Surrey Contact Ms. 
Chris McQuaig, 590-2255. Fax 590-2588. 

February 15-16 VERNON 
North Okanagan Neurological Association confer
ence, "Together We Can - Parent.'Professional Rela
tionships." Vfernon Lodge Hotel, Vexnon. Workshops 
of interest for parents and professionals working 
with chiidren with special needs who are under 
seven years of age. Contact NONA Child 
Development Centre, 2802 34th Street, Vfcrnon. BC 
VIT 5X1,549-1281. 

February 21-23 VANCOUVER 
Hospital/Homebound Provincial Specialist Associa
tion conference, "The Interdependency of Health and 
Educationr Broadwaj Holiday inn, Vancouver. Con
tact Leyanne Burchell. 146 West 22nd Avenue, Van
couver, BC V5Y 2G1. 

February 22 VERNON 
North okanagan Teachers' Convention "91, \fernon. 
Contact \fcrnon Teachers' Association, 203-3306 
32nd Avenue. Vfernon. BC VIT 2M6. 542-0456 or 
542-0564. 

February 22-23 RICHMOND 
Teachers of Home Economics Specialist Association 
annual conference and AGM. Airport Inn Resort 
Hotel, Richmond. Contact Joann Langdale, 4711 No. 
4 Road, Richmond, BC V6X 2M5, H: 278-4805. S: 
274-7258. 

February 27-March 1 VANCOUVER 
B.C. School Counsellors' Association annual confer
ence and AGM, Sheraton Landmark, Vancouver. 
Contact Roz Atherton. 412 East 34th Avenue, Van
couver, BC V5W 1 A3, H: 327-,'j700, S: 255-2644. 

MmCH 
CHANGE OF DATE: 
from NOVEMBER 24 '90 
March 2 RICHMOND 
BCTF Conference on Children in Poverty, Delw River 
Inn, Richmond. Contaci Lou Aldridge at the BCTF 
for further informatioo. 

March 7-9 RICHMOND 
Special Education Association conference. Airport 
Inn Resort Hotel, Richmond. Contact Sue Ferguson, 
Box 5608 Station B, Victoria, BC VSR 6S4, H: 
642-7870, S: 598-3361. 

March 14-16 VANCOUVER 
Canadian Association for Young Children's national 
conference, "Meaningful Connections: Profesfional 
Connections, Curriculum Connections, Community 
Connections," Hotel Vtincouver. Contact June Meyer, 
922-3202 CAYC B.C., or jenny Chapman, 228-1923. 

March 21-22 SURREY 
Speech-Unguage Conference. "Let's Mainstream 
Speech-Language Pathology Service in the 1990s;' 
Surrey Charlann Simon speaker. Contact Ann Maree 
Foxe. 584-2525 or 588-4435. or Gail IVotman, 
591-2414 or 596-0357. 

April MONTREAL 
Canadian Council of Teachers of English national 
conference, Montreal, Conuict lohn E McGuinness, 
12725 56th Avenue. Surrey BC V3W 1G4, 596-5315. 

April 16-18 VICTORIA 
Fourth Annual Energy Forum, "Electricity, Education, 
and the Environment," sponsored by B.C. Hydro, Vic
toria Convention Centre. Contact 663-3389. 

April 22-23 NORTH VANCOUVER 
Learning Assistance Teachers' Association confer
ence and annual general meeting. North Vancouver. 
Features Anita De Boer on consulting. Contact John 
Batallcr, Box 132, Saanichton. BC VOS IMO, H: 
652-2787, S; 652-4401. 

April 26-27 VERNON 
B.C. Teacher-Librarians' Association "Story '91," Sil
ver Star Ski Resort, Vernon. Contact Evelyn LeRose-
T\]1I, c/o Kidston Elementary School. 7857 Kidston 
Road, Vernon, BC VIP ISI, H: 545-6666. S: 
542-5351. 

April 28-May 1 VICTORIA 
Focus '91, "Integration; A Shared Respon.sibility." a 
conference emphasizing a co-operative approach 
tovî ard the integration of children with disabilities 
into regular school settings, sponsored by Greater 
Victoria School District and the Ministry of Educa
tion, Special Programs Branch, Victoria Conference 
Centre. Contaci Barbara Smith, c/o Victor School, 
2260 Victor Street, Victoria, BC VSR 4C5. 

MM 
May VANCOUVER 
B.C. English Teachers' Association spring conference. 
University of British Columbia. Contact )ohn E 
McGuinness, 12725 56th Avenue, Surrey BC V3W 
IG4, 596-5315. 

May 2-4 
B.C. Business Education Association spring 
conference. 

May 2-4, WINNIPEG 
The Canadian Association of Second Language 
Teachers conference, "The Multilingual Child: Today's 
Dream Tomorrow's Reality," Downtown Holiday Inn 
Convention Centre, Winnipeg. Contact josue 
Bensimon. CASLT/ACPLS, 369 Montrose Street, Win
nipeg, MB R3M 3M1. 

May 12-18 VANCOUVER 
Canada-wide Science Fair, Vancouver. Of interest to 
intemiediate, science, computer teachers. Contact 
Patli Leigh at Science World, 687-8414. 

JUNE 
lune 20-23 MIAMI 
Second International Social Studies Conference, "The 
Caribbean; Cradle, Crossroads, and Crucible of the 
Americasr Miami Intercontinental Hotel. Submit pro
posals by September 6,1990. Contact Dr. Donald C. 
Wilson, Social and Educational Studies, Faculty of 
Education, UBC, 2525 Main Mall, Vancouver, BC 
V6T 1W5, 228-2291. or Rick Beardsley BCTF staff. 

OCTCBER 
October BLFRN/CBY 
B.C. English Teachers' Association conference, SFU. 
Contact John R McGuinness, 12725 56lh Avenue, 
Surrey BC V3W 1G4, 596-5315. 

CORRECTION: Previously listed 
as February 15-16 in error 
October 17-19 WHISTLER 
"Bridging the Millenium," a national conference 
jointly sponsored by B.C. Teacher-Librarians' Asso
ciation and Association for Teacher-Librarianship in 
Canada, WhisUer. Contact 922-5781. Fax 922-1469, 
or Yoskyl Webb. 980-4061. 

October 17-19 RICHMOND 
30th Northwest Mathematics Conference. Richmond, 
B.C. Contact Ian deGroot, c/o Sutherland Secondary 
School, 1860 Sutherland Avenue, North Vancouver, 
BC V7L 4C2, H: 980-6877, S: 985-5301. 

November SEATTLE 
National Council of Teachers of English national con
ference, Seattle. Contact John E McGuinness, 12725 
56th Avenue, Surrey BC V3W 1G4. 596-5315. 

November 21-23 VANCOUVER 
B.C. Science Teachers' Association/National Science 
Teachers' Association regional confei-ence. Hotel Van
couver and Hyatt Regency Hotel. Contact John 
O'Connor, 4250 Mahon Avenue, Burnaby, BC V5G 
3R2, H: 299-4166. S: 261-7825 or Steve Cardwell. 
H: 943-8584. 

Compiled by Debby Stagg. BCTF Professional 
Development 

work. University graduation in education, public 
health, or social work. Health knowledge and adult 
education experience an asset. Appropriate lifestyle. 
Send resume to: Alcohol-Dmg Education Service, 
302-96 East Broadway Vancouver, BC VST 1V6, 
874-3466. Closing date for application is Novemlier 
30, 1990. 

ifeachers wanted part-time, use your teach 
ing skills and double your income. Ttachers have an 
edge over everyone else. Call (604) 290-0134, 
2-minute recording. 

T r a v e l / V a c a t l © i i 

Maui Condos. steps from beach - studio to 3 
bdrm. available - fully equipped. Call 1 -800-657-
7879. 
Kihei Maui, on the beach, studio and 1 bdrm. 
condo, from $35. Discounts available. Call (604) 
325-3029. 
Gabriola Island, clean, well-malntained 
2-bdrm. cottage. Beach access and view. Kilbeys, 
2980 Nechako Drive, Prince George, DC V2M 3A8. 
Phone 562-6520. 
Weathervane Bed and Breakfast, charac 
ter home near Government House, 4 min. to town. 
King/Queen beds, ensuite baths, Jacuzzi, down guilts 
and aniiqiif";. Living room with fireplace, full break
fasts. Daily/weekly rates, no smoking. John or Sue 
Cabeldu, 1633 Rockland Ave., Victoria, BC V8S 
1W6, Phone 592-0493. 
London flat. Bed & breakfast/kitchen facilities. 
Chelsea Bridge/Battersea Park area. 3 bdrms., 2 
modern bathrooms, kitchen, dining area, historical 
Victorian building and lovely new interior, beautifully 
furnished. For one night or a week, for one person 
or for a family Can arrange theatre tickets. Contact 
evenings for brochure. Mr. Thomas Moore, PO Box 
2076, Ogden, Utah 84404 or call (801) 393-9120. 
Adventures Abroad, off the beaten track, 
small group holidays to TUrkey Egypt, Morocco, 
Greece, Indonesia. Yugoslavia and Albania! Tours to 
Egypt and Morocco for Christmas Holidays '90! 
Prices from $2700/CDN including flights, sightsee
ing. 2 meals per day and good hotels. (604) 
732- 9922. Adventures Abroad, #310. 1037 West 
Broadway Vancouver. BC V6H 1E3. 
Hummingbird Hollow Bed and Break
fast. TYeat yourself to a relaxing Gulf Island expe
rience. Beautiful lakeside setting. Private bathrooms 
and sunrooms. Gourmet breakfasts, 629-6392 
Pender Island. 
lapan Homestay Program lor teachers and 
students. Departing March 28/91. Other dates avail
able on request. 10 days inclusive from $1,399. For 
further information, phone Himark TYavel Ser\'ices. 
Vancouver 737-8157. 
Himark Travel Services. Meeting the educa
tional travel experience. For tour infomiation or quo
tations, contact Himark TYavel Services, 208 - 2182 
West 12th Avenue, Vancouver. BC V6K 2N4. Phone 
733- 8836. 
London, lovely 2 bed, 1 bath flat. Excellent loca
tion. 5 mins. underground, $600 week. (415) 
368-/629. 
Spring break. T^ke a legendary cruise on Ihe 
New Norway: March 30 April 6, Miami, St. Marten. 
St. John. St. Thomas. US Virgin Islands. Special 
craise rates for teachers from $1545 US, Book before 
Dec. 31 and receive a bonus discount per cabin. 
Telephone immediately (604) 731 -7447, 
Gone Cruising '91. spring break in the Carib
bean with Norwegian Cruise Lines. $1195 CDN 
includes flight and cruise. Decker TYavel, 590-0600. 
ask for Gone Cruising '91. 
Apartment in Spain. Furnished, 2 bedroom in 
sunny Malaga. Monthly rental. Phone 876-4383, 
write Annemarie Segura. 745 West 26th Avenue, 
Vancouver, BC VSZ 3E7. 

Apartment rental short or long tenn. comfort
able, safe, sleeps 3, available most weekends (Thurs. 
-Sun.) and school/summer holidays. Sliding scale, 
references, leave message 254-2040. 

IToublesome position or research 
paper? complete editing services, including ghost 
writing. Privacy guaranteed. Fax, phone or v.'rite: 
M.E. Aitken & Associates, RO. Box 42043, 2200 
Oak Bay Avenue, Victoria, BC V8R IGO, Bus./Fax 
(604) 595-0838. 

Merritt Secondary School, AU class 
members and teachers of the 1960-69 era of MSS 
are invited to attend a reunion to be held in Merritt 
on July 12-14, 1991. For further information and 
registration form, contact Terry Burnett, Box 343, 
New Denver, BC VOG ISO. (604) 358-2608 (H), 
358-7222 (0). Solinet: bctflObarg. 

Community Education Officer needed for 
school and community alcohol/drug prevention 

FRENCH IMMERSION 
on the 

COTE D'AZUR, FRANCE 

This Summer Programme of particular 
interest to core French teachers. 

All levels of French accommodated. 

Staff are all language teachers 
from France . . . 

• Smalt group classes 
• Many interesting enquettes 
• 15th year 

Date: 
JULY 12 - AUGUST 2, 1991 

(extended stay possible) 

Located at CAP MARTIN 
(skuated on the coast, 

5 kms east of Monte Carlo) 

Cost: 
$2,940.00* (from Vancouver) 

(Cost includes flights, transportation, 
course, materials, all meats, 
and hotel accommodation) 

TO APPLY CONTACT EITHER: 

Mrs. Kate Saunders 
159 Quincy Drive 
Regina, Saskatchewan 
S4S 6L9 

(306) 585-1516 

or 

Mr. Joe S. Grey 
Shawnigan Lake School 
Shawnigan Lake, B . C . 
VOR 2W0 
(604) 743-5516 

'Overall cost is dependent upon numbers enrolled 

U n b e a t a b l e V a l u e 
f o r T e a c h e r s a n d 

S t u d e n t s 

C H I N A 

December 24 - Januaiy 6 
CAN $ 1650 per person 

Twin sharing 

H O N G K O N G 

March 22-30 
CAN $ 1299 per person 

Twin sharing 

C A R I B B E A N C R U I S E 

March BOApril 6 
US $1245 per person 

Twin Sharing 

iMARUN TRAVEL 
Brent\Arood Office Centre 294-5224 
Lougheed Mall 420-3032 

art supplies • puzzles • books • construction sets • and more . . . 

CALL TOLL FREE FOR FREE CATLALOGUE 1.800-663-4477 

1065 Marine Drive 
North Vancouver, B.C. 
V7P1S6 Telephone: 986-4111 

Mon.-Sat. 9:30-5:30 
Fridays 9:30-9:00 

Sundays 11:00-5:00 

A conference for teachers and members 
o f the education community. 

J a n u a r y 25 -26 ,1991 

Sessions include: panels, interactive f omms, 
exemplary programs, workshops. 

For registration information contact 
Mike Lombardi 

731-8121 or 1-800-663-9163 
Jl 

r 

SNt\ D I E G O S O m - E U n i V E R S I W 

S U M M E R M A P R O G R A M S 

SDSU Offers a special MA Progiam for Intarnaaonal eiucaters iifho do 
not find It convonleflit to attend university during the acadesisic year. 

300 Canadian educators are already enrolled In the prosram. 

SPECIAL FEATURES 

• No out-of-state tuition fees 
• Compiete in a minimum of 3 

summer sessions 
• Lots of liousing (individual and 

family) 
• Room/board In SDSU dorms = 

$110U.S./weel< 
• Transfer up to 9 units into the 

program 
• 21st Century Sclioois institute -

(Focus: Teacher Empowerment) 

FOUR EXCITING OPTIOliS 
(For teachers and administrators) 

1. Administration and Supervision 
2. Administration and Gurricuium 

and Instruction 
3. Administration and Counseling 

Education 
4. Administration and Special 

Education 

SUMMEA liiSTITUTES 

(May take for inservice, stand alone 
or integt^te into the MA program) 
• Level I: Peer Coaching-

July 12-13,1991 
• Effective Schools - Site Tours -

July 10-16,1991 
• Effective Districts - Site Tours -

July 10-16,1991 
• 21st Century Schools institute -

July 18,19,20,1991 

OTHER FEATURES 

• Combine the program with a 
holiday in and around America's 
finest city 

• Summer MA Program begins 
July 2,1991 

• Total tuition cost (3 summers) 
$4100-$4300U.S. 

For mm Infematlea, eoRtact 1̂ . Raymond F. Latta, 
Dept. of ARPE - tatonmUeBal Summer Programs, 
SSSI! College of HWcatlon, San Diego, CA 02182 

Phoner(610) 504^767 

Is s t ress b e c o m i n g a 
p r o b l e m f o r y o u ? 

Have y o u admi t ted th is 
t o yourse l f yet? 

If stress is a problem for you, the 
Science of Mind Philosophy can 
asslstyoul Science ofMind teaches 
that otir mental perspective can 
require adjustment firom time to 
time. If you would like to increase 
your personal and vocational 
effectiveness and develop a new 
and exciting perspective on life, 
please come and visit us on 
Sunday mornings at 11:00 a.m. 
at 8886 Hudson Street (at 73rd). 
Vancouver. 

For further information call 
Scis&ce of Mind Centre 

V of Vancouver 
321-1225 

i . E . P / s E a s i l y M a d « 
Prepare practical, specific prograxnB̂  

i'User FWendly" software lotApj^, 
Apfle UGS, and Motdntosh™ com
puters. Allows easy preparation of ̂  
individual education programs ibrf 
Instruction.SuocessiulIy used and^ 
revised for over 8 years. Equally» 
suitable for teachers of "ungraded* 
classes and L.A. Programs. 
Programs available: 
I Reading and Math 
lOblectives...... (Gr. 1-Q 
; Basic Reading and 
Uteracy Skills (Gr.2-8) 

sMathSkllls (Gr.2-8Î  
Only $29 for each program. 
Call or write iar order or'lnformatlon/̂  

Sonbel Bntecprise* Ltd. 
(EUiucatlonal Software) 

376 Duncan Stieet 
Coquitlam. B;^ V3k 585 

TWephone (604) 936-91624 

file:///fernon
file:///fcrnon
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Tough, because a student who scorer 75% on any exam 
other than mathematics has done very well. Unfortunately, 
75% on a math exam, means the student probably didn't 
understand 25% of the principles involved. Not under
standing 25% creates the domino principle. If you don't 
understand 25% now, and you go on to more advanced 
principles, you won't understand 35%. And so it goes. 

Simple, because for the last 32 years KUMON has stopped 
the domino principle for over 5 million students around 
the world. Kids have a natural sense of fun and logic. 
Math is logic. We can help them make it fun again and 
quickly have your students back on track, keeping pace 
with your curriculum. 
You may have read about us in the June 4th issues of 
"Time" magazine or the "British Columbia Report", but we 
would like to tell you more about our methodology and our 
impressive track record. Please phone for our information 
package or for an invitation to our next regularly scheduled 

Suite 101-1525 West 8th Avenue, Vancouver, B .C . V6J J.T5 

Phone 732-7930 or 1-800-663-MATH 
IM 

R e a d a F i r s t N a t i o n s ' perspect ive a n d news abou t : 
E d u c a t i o n * L a n d c l a ims « E c o n o m i c deve lopment 

S o c i a l concerns 

Subscr ibe to KAHTOU, amonlhly magazine publ ished by the Nat i ve 
Communica t i ons Society o f B . C . 

Subscr ipt ion rates: $ 1 9 — 1 year; $ 3 5 — 2 years; $5()—3 years. 

M a k e cheque payable to Kahtou. Send to: 

Kahtou 
1161 West Georg i a Street 
Vancouver , B C V 6 E 3 H 4 

Name 

Address 

City. Province 

"the most successful supplemental 
math learning method in the world" 

Classes in the US A . Germany, Taiwan. Brazil, Hong Kong. Japan and more than 56 locations in Canada 

ACTION FOR EXCSLLENCE 
MOTIVATIONAL SEMINAR 2-. 199' 

MM. FOR THE FUTURE 
® ATTITUDES • INNOVATION * MOTIVATION 
KEYNOTE PRESENTERS SPECTACULAR Va PRICE SPECIAL 

IF REGISTERED BEFORE DEC. 31,1990 

$55.00fori $40.00 each3 - 9 
$43.00 each for 2 $30.00 each 10 -15 

$23.00 each for 16 or more 

DR. FRANK OGDEN DR. ALVIN GRANOWSKY 
A Futurist on tlie Cutting Edge Vice-President, School and 
of the Electronic Renaissance Ubrary Services, World-

Book-Chlldcralt Inc. 

^ Many Practical Suggestions, 
Hand-outs and Motivational 
Techniques for all Teachers 

^ Special Interest Sessions for 
Administrators 

LOCATION: Italian Cultural Centre, 3075 Slocan. Vancouver 
DATE: Friday. February 8th, 1991 
FOR FURTHER INFORMATION, CONTACT: (604) 925-3759 

T O - B E R E W A R D E D 

APPLY ¥ © U 

NATIONAL AWARDS PLEASE PRiNT 

NAME. MR./ MS. NAME OF SCHOOL 

NABC-1 

SCHOOL ADDRESS SCHOOL TYPE 

MAIL TO NORTHERN TELECOM NATIONAL AWARDS, PROGRAM MANAGER. C/O CANADIAN CENTRE FOR CREATIVE TECHNOLOGY. 
6 YOUNG ST. E.. WATERLOO. ONTARIO. N2J 2L3 PHONE: (519) 884-8846 FAX: (519) 884-8191 

Each year, Northern Telecom recognizes teachers who 
have enhanced the excitement of learning through 
the use of technology. Nine prizes of $5,000 each, 
split between the winners and their 
schools, are awarded to educators in any 
subject area and level of teaching from 

elementary school through college. To learn more 
about the Northern Telecom National Awards, fill in 
the coupon above. We' l l send you an information 

package, and an application (deadline 
n o r t h e r n ^^rch 31,1991). Pick up your pen now -
t e l e c o m and apply yourself. 

F a c u l t y o f E d u c a t i o n G r a d u a t e P r o g r a m s 
The F a c u l t y of Ec iuca t i on a t the U n i v e r s i t y of V i c t o r i a is of fer ing programs 
for fu l l - t ime and par t - t ime s t u d y l ead ing to M A , M E d , and M S c degrees, 
and ful l - t ime s t u d y l e ad ing to the P h D degree. ( P rog rams are sub jec t to 
f u n d i n g and enro l lment ) . E a r l y app l i c a t i on is adv i s ed . 

S U M M E R P R O G R A M S 

Summer-based M E d p rog rams wi l l beg in in J u l y 1991 in the fo l lowing areas: 

C u r r i c u l u m S tud i e s 
E d u c a t i o n a l A d m i n i s L r a L i o n 

WINTER PROGRAMS 

MA/MEd: 

C o a c h i n g S tud i e s (Co-op program) 
C o u n s e l l i n g 

MSc: 

PhD: 

C u r r i c u l u m S t u d i e s 
E d u c a t i o n a l A d m i n i s t r a t i o n 
E d u c a t i o n a l P s y c h o l o g y : 
— C o u n s e l l i n g 
— S p e c i a l E d u c a t i o n 
— C o m p u t e r A p p l i c a t i o n s 
— G e n e r a l E d u c . P s y c . 

S p o r t & E x e r c i s e S tud i e s 

E d u c a t i o n a l P s y c h o l o g y 

E n g l i s h L a n g u a g e A r t s 
M a t h e m a t i c s E d u c a t i o n 
M u s i c E d u c a t i o n 
P h y s i c a l lOducation 
Science E d u c a t i o n 
Soc i a l S tud i e s E d u c a t i o n 
S p o r t & E.xercise S tud i es 

E n g l i s h L a n g u a g e A r t s 

Qualified students (H average in baccalaureate degree) are invited to apply. 
Financial awards are available to academically superior full-time students 
in all programs. 

STAFF ASSOCIATE PROGRAM 
Staff Associateships will be offered to highly qualified applicants interested 
in full-time graduate work in Education. Each associate will be granted 
S8,500 for the year to assist in the work of the Faculty of Education. 
(Applications for this program must be requested specifically). 

FOR FURTHER INFORMATION CONTACT: 
Graduate Secretary, Faculty of Education, University of Victoria, 
P.O. Box 1700, Victoria, BC VSW 2Y2. Telephone (604) 721-7882/83 

Faculty Associates 

The Faculty of Education invites applications fronn teachers who are 
interested in becoming Faculty Associates for the acadennic year 
1991-1992. Faculty Associates typically have responsibility for the 
supervision of student teachers and instruction in one or more of the 
following curriculum and instruction areas: 

Art 
Business 
English 
Home Economics 
Industrial Education 

Intermediate Education 
Languags Arts 
Mathorr atics 
Modern Languages 
Music 

Physical Education 
Reading 
Science 
Social Studieu 

Qualifications: 

Faculty Associates responsible for the supervision of student teachers 
typically hold a Bachelor's degree and membership in the B.C. College 
of Teachers, and have three or more years of successful teaching 
experience. In addition to these qualifications, Faculty Associates 
who have instructional responsibility in one or more of the above 
named curriculum and instruction areas typically hold a graduate 
degree in the relevant area. 

Please direct applications to: Dr. Charles Ungerleider 
Director of Field Placement & Research 
Faculty of Education 
University of British Columbia 
2125 Main Mall 
Vancouver. B.C. V6T 1Z5 

Application Deadline: 31 December 1990 

(The offer of appointment is subject to budgetary approval.) 

SIMON FRASER 
UNIVERSITY 

Faculty of Education, Professional Programs, Bumaby, B . C . 
V 5 A 1S6. Telephone: (604) 291-3395 

La faculty d'education de Tuniversit^ Simon Fraser 
recherche des enseignants avec experience pour le poste de: 

ASSISTANT P E D A G O G I Q U E P R O G R A M M E D E F O R M A T I O N 
PROFESSIONNELLE (PFP) 

LE POSTE 
Le role essential de rassistant(e) pcdagogique est de superviser les il&ves-maitres 
dans les ̂ les. Il/Elle doit aussi aider les menibres de la faculty dans les cours au 
sein du PFP et constituer ainsi un lioi entre la f̂ uUC et le syst&me scolaire. 
L'assistant(e) p&lagogique aura 6galement I'occasion de se dCplacer puisque lc 
programme est offert dans plusieurs centres rcgionaux de la Colombie-Britaimique. 
La priority sera donnce aux postulants qui seront prets k voyager dans le cadre de 
leurs responsabilitCs js-ofessionnelles. 

LES CLAUSES bU CiDOTRAT 
Le contrat d'assistant(e) pcdagogique est de 9 mois. n prend effet dks la mi-aouu Le 
processus normal d'embauche se fait d'habitude par dCtachcment kpartir d'un district 
scolaire. La majority des nominations sisti confirmde vers le 31 mars pour permettre 
aux assislants de convenir d'un congC sans solde avec leur conseil scolaire. Cede 
annonce s'adresse aussi aux caiididat(e)s dCsirant un poste d'assistant(e) pcda
gogique k temps partiel, poste qui pourralt e(re comtrinC avec des Ctudes de deuxi^e 
cycle, par exemple. Le nombre de postes k ttmps partiel est limitC. Les decisions 
concemant I'admissibilitC au programme de deuxi^e cycle sont jmses par le 
ComitC 
processus 

des programmes de deuxieme cycle; elles sont prises indCpcndanunent du 
us d'onbauche de rassistant(e) pCdagogique. 

CRITERES 
La sClecdon du candidal est im concours de nature tr&s stride. Voici les critferes qui 
sont considCrCs: 
• en principe cinq annSes d'expirience d'enseignement dans un sy^eme scolaire 

public 
• selon les besoins du PFP en maiiire de programme et d'enseignement 
• approbation du dAachemera du candidat par son conseil scolaire 
• expirience antirieure riussie en temps que maSire-associ£ 
• experience au niveau de I'enseignement aux adultes 
• connaissance et expirience en micro-informatique et ses ctpplicaiions 

pMagogiques 
POUR POSER SA CANDIDATURE 
Envoyer toute correspondence, demandes de formulaires el pour renseignements 
Ccrirek: 

Mme Renate Doege, Asslstante, Programmes Professionnels, Faculty 
d'education, University Sbnon Fraser, Bumaby, BC V5A 1S6. 

Telephone: 291-4358 
La preference sera donnCe aux candidat(e)s eiigibles pour un onploi au Canada au 
moment de la demande. L'universite Simon Fraser donne ropponunite d'emploi k 
chance Cgale aux candidat(e)s qualine(e)s. Les formulaires completes, ainsi que tous 
les docimienls t^uyanl la demande, doivenl etre refus k la facultC d'education au 
plus lard le 1? dCpgrnhe, 

SIMON FRASER 
UNIVERSITY 

Faculty of Education Professional Programs, Bumaby, B .C . 
V 5 A 1S6. Telephone: (604) 291-3395 

The Faculty of Education, Simon Fraser University, 
invites application from experienced teachers for the pinsition: 

F A C U L T Y ASSOCIATE FOR T H E 
PROFESSIONAL D E V E L O P M E N T P R O G R A M (PDP) 

THE POSITION 
Faculty Associates primarily supervise student teachers during their school place
ment for classicom practice. They work with Facully members lo design and teach 
the instructional components of PDF, and provide liaison between the Faculty and 
the school system. Facully Associates may have the opportuniiy lo travel as Uic 
program is also offered at several regional centres in British Columbia. Preference 
will be given to q l̂icanis who are prepared to undertake some travel as pari of their 
job responsibilities. 

THE TERM 
The Faculty Associate appointment is a 9 mcmth q^Intmenl conunencing mid-
August The normal method of qipointment is by secondment from a School 
District. The majority of qipointmsnts wDi be finaliz^ by Mardi 31st, so that aleave 
of absence from a School District may be arranged. The Faculty encourages 
applications from candidates interested inpart-time Facul^ Assoĉ iatet̂ yppintments 
comlnned with graduate study. A limited number of such â >poir.lmenls may bc 
made. Decisions on admissibility to the graduate program are made by the Graduate 
Programs Committee and are independent of the Faculty Associate hiring process. 

THECRTTERIA 
The selection will be highly competitive. The foUowing criteria will be considered: 
• usually five years'succehsfid teaching experience in a public school system 
»curriculum and instructional needs ^PDP 
'Secondment approval jfrom school district 
• previous succesrful School Associate expeiience 
• work experience with adult learners 

• knowledgeofandexperience with microcomputer technology asappUedtoschools 

TO APPLY 
All correspondence, request for ai^lici^on form and information packages should 
be addressed to: 

Mrs. Renate Doege, Asdstant to the Director, Prdfessional Programs, 
Faculty of Education, Shnon Fraser University, Bumaby, B.C. VSA 186. 

Telephone: 2Pi-VJ58 
Preference will be given lo ̂ l̂icants eligible for employment in Canada at the time 
of application. Simon Fraser University offers equal employment oppcmmities to 
qualified af̂ licants. Completed applications, logetbT with supporting documents, 
should be received by the Faculty oi Education no later than December 15th. 



SRECTNGS  
TO OUR 

At TCU, we wish you an 
especially festive Holiday 
Season with all of the 
warmth that only family 
and friends can bring. We 
work hard at maintaining 

tlie hospitality of the 
festive season all year 
iound to make your visits 
to 11011 a pleasant experi
ence. Our welcome mat is 
out any time of the year. 

mmsmm 

OAKRIDGE BRANCH 
5594 Cambie Street 

Vancouver, RC.V5Z3Y5 
Tblephone 324-6655 

SURREY BRANCH 
9648-128 Street 

Surrey, RC.V3T 2X9 
Tfelephone 581-9828 

DUNBAR BRANCH 
4445 Dunbar Street 

\^couver,RC.V6S2G4 
Tfelephone 224-2364 

BURNABYBRANCH 
4162 Norland Avenue 

BumabKaC.V5G3S8 
Tblephone 294-5106 

VICTORIA BRANCH 
3055A Scott Street 

Victoria, a c VSR 4J9 
Tfelephone 595-5151 

ADMINISTRmON OFTICE 
5594 Cambie Street 

Vancouver, RC.V5Z3Y5 
Tblephone 3^-6655 

TX:U INSURANCE AGENCIES UTD 
5594 Cambie Street 

Wncouver ,aGV5Z3Y5 
Tblephone 324-6655 

TOLLFREE 
1-800-663-3345 

University of Briiisii Columbia 
Faculty of Education, Distance Education Office 
2125 Main Mali, Vancouver, BC V6T VIS 
228-4499 or 228-2013 

Proposed On-Site Study Credit Courses Winter Session 1990-91 
Thoso coursoij aro offorod subject to onrolrnont and availability ol qualified instructor. 
Additional courses may bo organisod and advorlisod locally through your School District OKico, 

Term 2 UncfergraduBUi (co tor 1.5 millo; $160.00 
3.0 units: $336 00 

j; For (urttier Intortnsdon or regl»tr»llon p»ic(naoo«i call tt» DItttrlcl Contact 
listed or contact the DI»UIM:« Education Otllc«, tJDC 

Location Courae Ti!io Units Instructor District Contact 1 olophone 

Abbotsford ECED 438 Observation and Recording 1,5 Juno Moyor Juno Muyor 853-7441 

Chilliwack LI BE 362 Svcs. & Programs in Elomontary School Libraries 1.5 Joan Harf)or Suzanne Hopting 792-1321 

Coquitlan̂ i ENED 379 The Education of Immigrant Students 1.5 Janice MacDougall Joan Beck 939 9201 

Delta IVIUED345 Education Through Music Level 1 3.0 Flourette Sweeney Donna Gilchrist 596-7101 

Delta EDCI396 Curric. Development & Eva!.: Ungraded Primary 1.5 tba Donna Britton 596-7101 

Del to ENED 342 Trends & Issues in Teaching Children's Literature 1.5 Paula Han Iris Scott 596-7101 

Kamloops EPSE 401 Instructional Design 1.5 Betty Ann Kuhn Stan Pollard 376-2266 

Kolowna EPSE 436 Behavior Disorders in Children 1.5 G, Walker. B. Bell & G. Mason Grog Walker 763-1128 

Langley ENED 340 Using Canadian Children's Lit, in the Classroom 1.5 tba Diana Cruchley 530-4060 

Mapio Ridge EPSE 316 Specific Learning Disabilities 1.5 tba Ann Coombe 463-4200 

Mission ECED 443 Kindergarten Instruction 1.5 Joyce Mahy Jean Borsa 826-6286 

New Westminster EDUC 432/62B The Supervision of Teaching 1.5 John Kehoe Lynne Abbott 228w»499 

Penticton or Kelowna EPSE 317 The Exceptional Child in the Regular Classroom 1.5 Steve Lydiatt Steve Lydiatt 498-3481 

Prince George ENED 480 Advanced Studies in Lang. Educ: Whole Language 1.5 Victor Froese et al Don Bassemian 564-1511 

Richmond MAED488 Mathematics Education (Elementary) 1,5 Darlene Shandola Darlene Macklan 668-6088 

Richmond ENED 480 Advanced Studies in Language Educ; Whole 
Language for First and Second Language Learners 

1.5 Victor Froese et al Tony Carrigan 668-6046 

Salmon Arm ENED 341 Introduction to Teaching Children's Literature 1.5 tba Joanne Leatherdale 832-3741 

Surrey ECED 433 Kindergartr , Curriculum 1,5 Marion Pryor-Hutton Linda Shortreid 590-2255 

Surrey READ 477 Spedal Topics in Reading (ESL focus) 1.5 Lee Gunderson Ralph Sanchez 590-2255 

Surrey EPSE 317 The Exceptional Child in the Regular Classroom 1.5 tba Richard Jensen 583-6300 

Vancouver EDUC ;3£'62A The Supervision of Teaching 1.5 John Kehoe Lynne Abbott 228-4499 

Vemon LIBE38b Intro to Catalog. & Organization of Library Materials 1.5 David Helem l^rk McCulla 542-3331 

TWO WEEK ADVENTURES 

NEPAL Trekking $1180 
EGYPT Sa/7/ng $ 638 

INDIA Camels/Bicycles ... $1125 

KENYA Sa/ar/s $1190 

THAILAND Villages $1035 

PERU Exploration $1529 
'airfare extra, extensions available 

Call the Specialists Now! 

r 
I 
I 

Send tMiay for a full colour brochure 
NAMc. 

mrititvbkrmfHS^fseiaUad 
1965 West 4th Ave.. Vancouver. B.C. V6J IMS 

P/)one; 734-1066 
Toll free outside Vancouver 1-800-663-5132 

I ADDRESS. 

I 
I 
L TEA 

presents 

:^OWBGIANGRUISEIJN& 
ThtPleasuteSk^ 

T H E N E W N O R W A Y 
" M a r c h break at s ea " 

Teachers* special! 7-day Car ibbean cruise 
M a r c h 30 ,1991 

Breai away from Aig/i stress • You deserve the best • A dream cruise! 
To ensure space availability reserve by December 31,1990 

and receive a bonus discount of $50 per cabin. 
2573 Granville Street (South of Broadway), Vancouver, B.C V6H 3G7 

Bahamian Registry 

2125 Main MaU, Vancouver, B.C, V6T1Z5 
Phone: 228-2013 or228-3999 

DlSTANCBi 
EbUCATiON OFFICE 

For detailed course Informatton and TELEREG procedures please mark an "X" in 
the box corresponding to the courses you are interested in, complete the portion 
at the bottom, out of this advertisement and mail it to the Distance Educatton Office 
and materials will be sent to you. 

KNOWLEDGE NETWORK CREDIT COURSES 
Term 2 (January - ApriJ, 1991) 

ECED438 (Section 62K) Observation & Recording 
Catalogue #47720-1.5 Units • 

VIDEO STUDY CREDIT COURSES 
term 2 (January - April 1991) 

ECED336 (Section 62V) 

CNPS363 (Section 62V) 

CNPS365 (Section 62V) 

EDCI396/I (Section 62V) 

EDCI396/II (Section 62V) 

History of Early Childhood Education 
Catalogue #41093—1.5 Units 
Career Counselling 
Catalogue #41979—1.5 Units 

• 
• 
• 
• 

Intro to Theories of Counselling 
Catalogue #65941—1.5 Units 
Curriculum Development & Evaluation 
Catalogue #85731—1.5 Units 
Curriculum Devebpment & Evaluation: 
"Teaching & Schooling" 
Catalogue #11677—1.5 Units 
Law for Teachers: 
Introduction to the Legal Process 
Catalogue #28210—1.5 Units 

REGISTRATK>N 
All of tlie above courses are available through UBC TELEREG—TELEREG for Term 2 opens 
Monday. Decomber 3 and closes Wednesday, December 19. 

LAW497 (Section 62V) • 
• 

KNOWLEDGE NETWORK 
Please re^ster only if you have acoBss to the Knowledge Network on your television at home 
or schod. Students wffl reoeive print material, library and tutorial suppod 

AU Dlstantio Education ctHirK0» are »ubj0ct to Bnrollment 

NAME 

ADDRESS 

crry/PROV POSTAL CODE 

I have attended UBC b^ore: Yes Q j No Q 



bySidBentley 

anada is not only a multicult
ural society but also a multifaith society 
- some communities more so than oth
ers. Wc as Canadians cannot ignore the 
traditions of this rapidly growing part of 
our Canada. More important, as teachers, 
we have a special responsibility to famil
iarize ourselves with the beliefs and prac
tices of other people, whether they are in 
our classes or not. 

Here are short descriptions of a selec
tion of major holy days and festivals. 
These particular festivals were chosen not 
because their dates coincide with Christ
mas, but becasuc they arc major celebra
tory days for the faiths leprcsenteJ. 

Christianity 
Christmas; in 1991, December 25 

In our Canadian, predominantly Chris
tian, society, the month of December is 
dominated by the approach of Christmas. 
Despite the fact that most Christians do 
not consider Christmas to be the most 
important Christian holy day, Christmas 
is the most widely observed Christian fes
tival in Canada. 

Christmas is the celebration of the birth 
of lesus Christ, the founder of Christian
ity In A.D. 336. the Christian church 
declared that from then on His birthday 
mass (which was first known as Christ's 
Mass and later as Christmas) would be 
celebrated on December 25. 

Over the centuries since then, this 
Christian holiday has absorbed many 
customs: some from earlier solstice cele
brations, many considered pagan, and 
some because of our drive to commercial
ize anything that is popular. The Christ-
child is all to often forgotten or at least 
overlooked. 

On this day, many Christians attend 
church services celebrating the birth of 
Jesus Christ and the promise of His 
return. These traditional services are dif
ferent for the various denominations. In 
many churches, the central symbol of 
remembrance for the birth of the Christ-
child is a nativity scene. 

Christmas is a joyous day, a day of 
feasting, family, and good spirits. This is 

often the only day of the year when 
today's nuclear family assembles with any 
semblance of community. We gather 
together to exchange gifts and share a 
common meal while remembering the 
Christmases of yesterday MERRY 
CHRISTMAS. 

Islam 
Eid-ul-Adha (Festival of Sacrifice); 
in 1991, on June 23 

Eidl-ul-Adha is one of the two main 
festivals (the other is Eidl-ul Fitr). Eid 
means "a recurring happiness or festivity." 
The Eids are days of thanksgiving and 
rejoicing for every Muslim, as well as for 
the community of Muslims as a whole. 

Eihl-ul-Adha or The Festival of Sacrifice 
is today celebrated to remember both the 
founding of Mecca, and the test of Abra
ham's obedience. (God commanded Abra
ham to sacrifice his son. and Abraham 
was prepared to do as God commanded 
him.) 

This festival is a time of celebration and 
feasting, an occasion for joy and happi
ness but not for frivolity, overeating, or 
the pursuit of pleasure. The spirit of Eid 
is the spirit of peace and forgiveness; for 
at this time, believers forget all gnidges 
and ill-feeling toward their fellows if they 
have not already done so. 

Each of the Eid days begins with prayer 
and is then spent in alms-giving, visiting 
friends and relatives, and exchanging 
gifts. In Canada, traditional rituals and a 
ceremonial dinner are a part of Eid. 
Devout Muslim families join together to 

buy a ram, kill it according to Islamic law. 
and divide the meat among themselves 
and poorer Muslims. The day often 
includes a family outing, so that families 
can enjoy nature and God's creation. 

Judaism 
Yom Kippur (The Day of Atonement); 
in 1991, September 18 

The most important holy days of the 
Jewish year are the High Holy days with 
which Jews begin their year. The first of 
these 10 days is called Rosh Hashanah; 
this is the Jewish New Year. The 10 High 
Holy Days, or da\s of repentance, end 
with Yom Kippur. (In 1991. Rosh 
Hashanah falls on September 9.) 

Yom Kippur is not a festival or feast 
day but a day of fasting. Atonement 
means "making up. reaching agreement, 
or doing something to right a wrong"; so 
when we carry out this moral obligation, 
we become at one with God. 

In preparation for this holiest day of 
the year, a Jew asks forgiveness of others 
for wrongs committed against them, and 
forgives all those who have caused pain. 
Only then is the person entitled to con
fess sins and to ask forgiveness of God. 

Yom Kippur is the most solemn of all 
High Holy days and. other than the 
weekly Shabat or Sabbath, it is the most 
important of all the holy days on the Jew
ish calendar. On this day. Jews do not 
work; they fast from sunset to sunset and 
attend religious services, which come to 
an end with one long blast on the Shofar, 
or ceremonial horn, at sunset. 

Sikhism 
Baisakhi; in 1991, on April 13 

This is the Sikhs' most important holy 
day. This is also an important celebratory 
day for many other peoples in southern 
Asia; they celebrate this day as the Solar 
New Year. 

Baisakhi is especially important to the 
Sikhs because it is not only their most 
important holy day but also their harvest 
festival. The religious celebration and the 
boisterous harvest festival overlap. 

On that day in 1699. the religious com
munity was reorganized. The reorganiza
tion resulted in the establishment of the 
Klialsa. or Brotherhood of the Pure, as 
the symbol of the Sikhs' uniting against 
their oppressors. On that day in 1699. 
Guru Gobind Singh, the tenth Gunt. cre
ated the Khalsa by baptising the Beloved 
Five with Amrit and by instituting the 
Five K's. the symbols of the faith worn by 
all dedicated Sikhs. 

Most Sikhs attend worship services on 
this day Celebration of this special day 
centres on the Gurdwara or Sikh house of 
worship. Special music is played, and spe
cial hymns are sung. 

Special food is shared at the Langar or 
free kitchen, which is a part of every Gufc 
dwara, and families also gather and feC j 
at home. (Children receive special Baisaw»f^ 
presents. In some Canadian cities Sikhs 
have a religious parade on this day.) 

Sid Bendey is a teacher at Williatn 
Beagle Junior Secondary School in Surrey. 

S o u r c e s : T h e i l l u s t r a t i o n s a n d m o s t o f t h e 

d e t a i l s f o r t h i s a r t i c l e v v e r e d r a w n f r o m t w o 

s o u r c e s : The Multifaith a//i?/7^(rr a v a i l a b l e f r o m 

C a n a d i a n E c u m e n i c a l A a i o n . 1 4 1 0 W e s t 1 2 t h 

A v e n u e . V a n c o u v e r . B C V 6 H 1 M 8 . ( 6 0 4 ) 4 6 9 -

1 1 6 4 a n d Let's Celebrate, b y O i r o l i n e P a n y . 

K i d s C a n P r e s s ( a n e x c e l l e n t r e s o u r c e f o r e v e r y 

s c h o o l a n d l i b r a r y ) . Raymond turn photos 

Peace and 
Best wishes 

BCTF 


