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ANURG 
by Leslie Savage 

Teachers at the December 
CTF Status of Women 
Conference in Vancouver 
politely explored new 
options and strategies for 
gender equity in 
education. But the 
underlying agenda ofthe 
conference was violence 
against women. The tone 
is tough and urgent 

»ow do M̂ e create a society 
that ends violence against women?" 
begins the press release for Thumbs 
Down!, a curriculum kit for K-12 dealing 
with violence and young people, devel
oped by the Canadian Teachers' Federa
tion. 

The kit was released at the biannual 
Status of Wbmen conference of CTF, held 
in Vancouver November 29 to December 
1, 1990. The theme of combatting 
violence against women underscored the 
entire conference. The mood of the dele

gates and speakers was tough, and the 
tenor of the messages exchanged across 
seminar rooms has seldom seemed so 
urgent. 

Roles. Rules, Relationships, as the con
ference was titied, took place one week 
short of the anniversary of the massacre 
of 14 female engineering students in 
Montreal on December 6, 1989. KiDer 
Marc Lepine's final letter had been pub
lished in newspapers across the country 
just a few days before the conference. 
Cool, rational, deliberate, Lepine's words 
undermined tfie widely held notion that 
his was the senseless act of a psychopatii, 
and they reinforced the argument of 
women across the country v/ho saw Marc 
Lepine's victims as one outcome of the 
continuum of violence against women. 

From BCTF President Ken Novakowski's 
opening remarks, to tiie end of three days 
of sessions, the bulging agenda of the 
CTF conference made just fleeting 
references to the Lepine killings. But 
undercurrents of the year's events were 
omnipresent. Corridors echoed with the 
stories: 

• Male students at Queen's University 
harass women. 

• Engineering students at the Univer
sity of Alberta harass female students. 

• High school students in Vancouver 
yell "rape her" diiring a perfomiance of A 
Streetcar Named Desire. 

• 14 is Just the beginning -
on tiie wall of a women's washroom at 
the Learned Conferences in Victoria in 
May 1990. 

• My own contribution, mid-December 
1990: a Canada goose, bloody and decap
itated, is deposited in tiie women's vvash-
room near the ferry terminal on Bowen 
Island. 

Like a ritual bloodletting, the Montreal 
massacre seems to have unblocked 
streams of hatred and violeiice against 
women tiiat have shocked Canadians both 
male and female. In its wake, it's no 
longer possible to dismiss incidents such 
as roguery or personal pathology. Dislike, 
resentment, contempt, and hatred for 
women are deeply rooted in our culture. 
Sj'stemic discrimination against women 
can seemingly flip to violence under con
ditions botii extreme and ordinary 

Violence in childrens' lives 
Sadly, tiiere's no want of evidence that 

chikiren in our schools are implicated in 
this violence. Myrna Kostash, a 
conference speaker, cites American 
research indicating that one-quarter to 
one-half of teenaged girls have beenin 
abusive relationships. The^ Capella 
report by Heather-jane Robertson of the 
CTF, released at the conference, quotes 
from secondary-school girls: 

"Sometimes you have no choice - the 
streets or your dad botiiering you or your 
brotiier or uncle. Do men ever stop think
ing of you as something just for sex?" 

"Guys force you to do tilings that you 
don't want to; they presume you'll say 
yes." 

"My sister went out with a guy for a 
5'(?̂  "Justice for Womeii" page 6 



voice heard 
Thank you for publishing "The First 

Nations' Story" in the October issue of 
Teacher, it is important to get this kind of 
information into the schools. Let's have 
more articles by First Nations' people. 

Marjorie Nicol 
Vancouver 

lo us to understand that women have dif
ferent ways of knowing. 

The number of important articles is 
quite impressive. Your publication has a 
lot of fans in the labour movement in 
Ontiirio. 

James L. TUrk 
Director of Education 
Otuario Federation of Labour (CLC) 

As required by the Society Act, the fol
lowing formal noiice of the 1991 Annua! 
General Meeting is being made to all BCTF 
members pursuant to by-law 8.1 by 
luiblication in this edition BCTF 
Newsletter 

Accepting your 
responsibility 

I am writing to Teacher because 1 
strongly believe that teachers have a role 
and a responsibility in developing a better 
relationship between aboriginal people 
and other Canadians. Misinformation and 
in some cases no information reaching 
smdents can only fuel the fire of bad rela
tions. 

I do not like to spend a lot of time or 
energy looking for someone to blame for 
problems. I do believe that a clear and 
honest understanding of what happened 
to aboriginal people can lead to an under
standing of where they want to go. I hope 
for an acceptance that we can be different 
and equal. We do have a living culture to 
be shared and appreciated. 

I want to see professional training 
offered to teachers that deals with both 
aboriginal history and the contemporary 
situation. Teachers need a general train
ing module that can be supplemented by 
aboriginal people locally. Teachers also 
need relevant printed material. For exam
ple, a decision from the Supieme Court of 
Canada, called the Sparrow decision 
(aboriginal right to fish for food continues 
to exist in non-treaty areas of the prov
ince), has drastically altered the face of 
the earth for aboriginal people. 

Racism and prejudice must be weeded 
out by society but the new seeds must be 
planted by teachers. We aboriginal people 
are prepared to offer the nourishment for 
the plant to grow. 

George Watts 
Chairperson 
Nuu Chah Nulth THbal Council 

Teacher reaches 
Ontario labour 

1 have just finished reading the October 
1990 issue of Teacher. What a fine publi
cation it is. 1 look forward to receiving it 
since it contains so much useful informa
tion and so many thought-provoking 
articles. 

In the October issue alone, there is the 
powerful piece by Jack Law on pedagogi
cal silence as a mode of being with stu
dents. 

Then there is Larry Kuehn's moving 
account of education in black South 
Africa. 

The several pieces on communicating 
with parents will be extremely helpful in 
discussions we are having in Ontario. 
Norma Mickelson's article sets a general 
context. Tom Spear's humorous ?nd accu
rate account of "Eduspeak" will be photo
copied and widely circulated here. I have 
already clipped Cheryl Miller Thurston's 
poem "The Basics," which I intend to use 
in speeches and in our own educational 
work as a wonderful way to point to 
what's been wrong with so much of our 
educational practice in the past. 

Then there is Joan McLaren's challenge 

Good laugh lightens 

1 am employed by the Vancouver School 
Board as a teacher-librarian. 

I enjoyed the article "First Class: tem
porary downfall" in the September issue 
of Teacher. It was so funny! I reminded 
my staff not to miss it. A good laugh 
lightens the load. 

Petra Freybe-Smith 
West Vancouver 

BCTF 75th 
Anniversary 

The BCTF will soon be celebrating its 
75th anniversary - with the focus of 
events coming at the 1992 Annual Gen
eral Meeting. 

The BCTF is looking for materials 
related to its history. Significant gaps exist 
in the federation's archives; to fill those 
gaps, we are looking for materials that 
members have stored away - photos and 
documents, as well as atiecdotes and rec
ollections of those who shaped our his
tory. If you think you have materials we 
might use, please write and describe them 
to us. 

We'd also like you to provide ideas for 
the 75th anniversary celebration. How 
can we bring our history to our members, 
to future teachers, and to the public? 
Larry Kuehn 
Director 
BCTF Organization Support Division 

Education is OUR 
business 

Congratulations on your excellent arti
cles in Teacher, Vol. 3, #3, page 6.1 spent 
more than thirty years in schooling in B.C. 
(more than 50 years studying education), 
and I'm still involved with the system, as 
a member of the Rp.tired Teachers' 
Association. 

Although I'm reaching the 80 mark, 1 
will not fold up and let the others do my 
thinking about teaching and education. I 
keep on preaching, "Education is OUR 
business." 
Howard Denton 
White Rock 

The 75th .A.nnual General Meeting of 
the British Columbia Teachers' Federation 
will be held in the Hyatt Regency Hotel, 
Vitncouver, beginning on Sunday, March 
31, 1991 at 19:00 and continuing to 
Wednesday April 3, 1991. 

U N I C E F : more than 
little orange boxes 

When we think of UNICEF, we think of 
the little orange boxes of Halloween and 
the cards of Christmas. UNICEF also pro
duces educational materials, which 
include the State of the Wodd's Children 
and the World Summit for Children. 

Knowledge enables citizens to make 
informed decisions, and citizens do 
choose to act when given information and 
opportunity. 

T\vo major principles are identified in 
the documents. The first is that children 
deserve first call on society's resources. 
Children should be able to depend on that 
commitment regardless of political or eco
nomic life in our nations. The second 
principle, adjustment with a human face, 
requires monitoring human indicators not 
simply economic variables - nutrition as 
well as inflation, food intake as well as 
balance of payments, shortfalls in house
hold income as well as government bud
get deficits. 

Despite steady economic growth in the 
'80s: 

• average incomes in Latin America 
fell by 10% 

» average incomes in Sub Sahara fell 
by 20% 

• 37 poorest countries' spending on 
schools fell 25% 

• homeless families in the United 
Kingdom and the U.S.A. doubled. 

Health Care: If present trends continue, 
100 million children will die from illness 
and malnutrition. Today almost 8,000 a 
day die from measles, whooping cough, 
and tetanus; 7,000 from diarrhoeal dehy
dration; and 6,000 from pneumonia. 
Specific costs for prevention are $1.50 a 
child for ftill immunization, 10 cents for 
oral rehydration salts, and $1 for low-cost 
antibiotics. 

The solution is not money and technol
ogy alone. Delivery systems, infrastruc
tures, management of skills and training 
need addressing. The additional costs to 
reverse the trend is $2.5 billion a year. 

$2.5 biUion: 
= 2% of the poor world's arms 

spending 
- U.S.S.R.'s spending on vodka per 

month 
= U.S. companies' spending per year on 

advertising cigarettes 
= 10% of EEC's annual subsidy to 

farmers 
= as much as the worid spends on the 

military every day. 
I invite members to take action in 

whatever form is appropriate to them -
for the sake of the worid's children. 
Beverly Davis 
Richmond 

teacher colleagues 
My husband, Bryan, is a teacher in 

School District 14, South Okanagan. We 
were veiy short, of funds during the lock
out in September. (We have two young 
children, and I have not worked since our 
older child was born.) When BCTF made 
the offer of a $1500 loan, we were vety 
grateful and took advantage of that offer. 

Now, thanks to Bryan's fellow teachers 
in the province, we have almost received 
reimbursement for his salary, and we have 
repaid the loan. 

We appreciate all the help, moral and 
financial, you gave this district during a 
very stressful time. 

Sue Coles 
Oliver 

Oops we goofed 
Teachers in the Westcot Elementary 

School photo on page 12, November/ 
December '90 newsmagazine were misla
beled. From left to right they are: Mary 
Jean Abbott, Fatty Rigby, Kelly Wallace. 

Our apologies for this mistaken 
identification. 

Teacher is 
printed on 
recycled paper. 
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UTFE 
CALM= 0 

Dear Mr. Hagen 
Again, on behalf of B.C.'s teachers, I 

congratulate you on your appointment as 
Mhtister of Education. This is a critical 
time of educational change in B.C. public 
schools, and therefore an appropriate 
occasion to draw to your attention the 
major concems of teachers about the pro
posed changes. 

I have recently completed a series of 
school visits where 1 met with teachers in 
many districts and at all levels of the 
school systemil went to listen. 

Tfeachers told me that they are anxious 
and willing to participate in changes to 
the school system if they believe the 
changes will improve the learning condi
tions and opportunities for students. Ever 
since the introduction of proposals to alter 
B.C's education system radically, the BCTF 
has argued for the conditions that will 
ensure the successful implementation of 
the changes: reasonable timelines, a role 
for teachers at the centre of the change 
process, and adequate resources for 
change, including in-service, materials, 
and, ihost important - TIME. 

In every school meeting I had, teachers 
talked about the pressing need for time -
time to meet, to discuss and to reflect 
upon proposed changes in order to 
respond properly; time to study, to adapt, 
to plan, and to implement new programs. 
It is unreasonable, in the extreme, to 
expect that teachers can or will be active 
participants in the government's change 
process unless adequate time for tJieir par
ticipation is provided. 

While continuous progress is widely 
accepted by teachers as a sound basis for 
the primary program, the introduction of 
dual entry to Kindergarten is creating 
problems. The unanswered questions cast 
a negative pal! on the entire program. The 
BCTF has submitted a proposal to your 
ministry to convene a forum on school 
entry. We need to explore the educational 
merit, the logistics, and the funding impli
cations of different school entry schemes. 

Teachers view a reduction in class sizes 
as essential to the successful implemen
tation of changes introduced at the 
primary level and proposed at the inter
mediate and graduation levels. They also 
see it as a key ingredient in improving 
the retention level of teachers new to the 
profession. We are concerned that unless 
teaching and learning conditions improve, 
and specific programs are introduced to 
assist new teachers, B.C. will soon be 
unable to attract and retain sufficient 

numbers of qualified people in the 
profession. 

There has been widespread support for 
the Primary Program among primary 
teachers, because it reflected their current 
practice to a large degree, and because it 
is founded on soimd child development 
principles. There is not the same level of 
understanding and support for the 
proposed Intermediate and Graduation 
Programs. Teachers do not feel they have 
been properly consulted about the 
changes. The literature on successful edu
cational change identifies the need for 
teachers to be at the centre of initiating, 
developing, and implementing change. 
Therefore, I encourage your ministry to 
solicit open-ended feedback from teachers 
about what should happen at the interme
diate and graduation levels. 

I call upon you and your ministry to 
provide the necessary conditions for suc
cessful change. We offer the support and 
resources of the British Columbia Teach
ers' Federation to facilitate the processes 
for real and effective consultation with 
teachers at the school, district, and pro
vincial levels. 

BCTF President 

Novakowski addresses B.C. 
Federation of Labour convention 

' CIT President Ken Novakow
ski made history at the B.C. Federation of 
Labour's week-long convention in late 
November 1990. 

He was the first BCTF president given 
a speaking spot on the B.C. Fed's agenda, 
reflecting the interest of the labour body 
in having the BCTF affiliate with the 
Canadian Labour Congress (CLC). He was 
welcomed warmly. 

Novakowski was interrupted by exten
sive applause when he told the delegates 
that "Teachers, like other trade unionists, 
have come to accept the addage that a 
picket line is a picket line and thou shalt 
not cross: 

Most of his speech dealt with current 
teacher collective bargaining and with the 
common concems of teachers and other 
trade unionists regarding what happens 
in the classrooms of tiie province. 

He emphasized to tiie convention that 
"we will not agree to privatization strate
gies like contracting out, which not only 
tiireaten our job security, but also under
mine the very quality of education offered 
to our children." 

Novakowski's comments that teachers 
are tiying to do more tiian just prepare 
students to be employees were echoed in 
the extensive statement on public educa
tion adopted as the B.C. Fed's policy. 

As of Januaiy 14, 1991, 
23 locals had 
reached agreements 
covering 10,151 
teachers Here are key 
improvements to date: 
Salary increases averaging 14.2% over 
two years 
Preparation time increases expressed 
in maximum hours of instruction. 

Eleven locals have reported increases-
average elementary increase is 20 to 25 
minutes and provincial average elemen
tary prep time is 85 minutes a week. 
Reductions in class size in 10 locals 

Some locals have gained first-time 
clauses, and others have included new 
categories to deal with the Year 2000 
changes. 
Establishment of the teacher 
work year in contract. 

Most locals have language in contî ict 
to set the work year average days of 
instruction - 1991-92 - 188. 
Limitations on supervision duties 

Five locals have achieved reductions in 
supervision or elimination of regularly 
scheduled supervision, e.g., no bus duty, 
no before or after school supenision. 
School Act appeals of 
employee decisions 

TWenty-one locals to date have secured 
safeguards for due process. 
No-contracting-out protections 

IVvenQ/' locals have secured protections 
or limitations oti poniver of school, 
boards to contraaWt educational or 
teaching services. 
Determination of who can teach 

TWenty-two locals have secured 
languagethatensuresthatonly ^^^ 
certificated̂ teaichers will teach. 

" jpeswurces;' 
nTteiitire im? 

(Left to right) Elsie McMurpIfy, Ken NovakowsH and delegates discuss education 
issues in front of the BCTF displqy at the B.C Federation of Labour's November 

Kuehn photo convention. 

The policy contrasts the government's 
mandate for the schools "as a way to pre
pare workers to develop a sustainable 
economy" with labour's view that educa
tion "is more than job preparation" and 
should "provide students with a critical 
analysis and reinforce their sense of social 
identity." 

The CLC's re^onal director, David Rice, 
pointed out to the convention the similar
ity of objectives for tiie school ^stem 
adopted by the B.C. Federation of Labour 
and by tiie BCTF. 

Policies adopted by tiie B.C. Fed call for: 
• Increased provincial spending on 

public education and an end to public 
funding of private schools. 

9 Reductions in class size at all levels 
of the education system. 

9 All end to privatization of education 
programs. • 

• An end to referenda by school 
boards that need budget increases. 

Outside the meeting hall, many conven
tion delegates signed a petition in support 
of tiie Delta Tfeachers' Association, which 
was in a contraa dispute with its school 
board atthe time. 

-Larry Kuehn 
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Iran 

by Ran4y Noonati 

ontract administration . . . 
grievances . . . arbitrations . . . IRC appli
cations . . . judicial review . . . writs of 
summons. These are terms most teachers 
have heard and understand in varying 
degrees, but what do they have to do widi 
day-to-day teaching, and how much do 
they affect teachers? 

The answer to these questions is both 
"not much" and "a great deal." "Not much" 
in tiiat tiie BCTF has a membership of 
about 35,000 and only a small percent
age of the members will ever be directly 
and personally filing grievances, making 
appeals, or taking court action on teach
ing or teachers' employment relationships. 
"A great deal" because outcomes of cases 
filed by that small percentage often affect 
other teachers in the same school district 
or even right across the province. 

Teacher has asked me to contribute a 
regular column to discuss important legal 
issues, cases, and decisions that affect 
B.C. teachers. I hope that this is the first 
of many such contributions. 

The main focus of "Legal Briefs" will be 
on grievances and arbitrations - both of 
which fall under "contract administration:' 

However, I intend to stray occasionally to 
cover important decisions of the Industrial 
Relations Council or the courts that may 
affect you in your role as teacher. In m.ost 
instances, I will outiine the facts, issues, 
decisions, and reasons for the decisions 
in significant cases and discuss their 
potential importance. 

Teachers are affected by a broad range 
of legislation: the School Act, tiie Teach
ing Profession Act, the Industrial 
Relations Act (and regulations pursuant 
to each of tiiose acts) and, perhaps, the 
Criminal Code of Canada. However, the 
single most influential law, in my view, is 
not found among those just listed. It is 
the collective agreement negotiated 
between the local teachers' association 
and tiie school district. The collective 
agreement sets out many of your employ
ment rights and obligations. That, of 
course, is why so much time and effort is 
spent attempting to negotiate effective lan
guage to enhance and protect your rights. 

Even the best contract language works 
only if the day-to-day working relation
ship is administered in accordance with 
the coUective agreement and the 
agreement is enforced. Grievances, which 
may lead to arbitrations, are the usual 
way of enforcing tiie terms of a coUective 
agreement or complaining and seeking 
remedies when a violation has occurred. 

The outcomes of grievances are impor
tant in interpreting similar contract provis
ions in other collective agreements and in 
preventing future violations. They are 
helpful in exposing effective and ineffec
tive language in a coUective agreement, 
thus helping to set bargaining objectives 
in the next round of coUective bargaining. 

1 hope that you wiU find the cases and 
issues discussed in Legal Briefs interest
ing and helpful. 

Randy Noonan is a BCTF staff lawyer 

ne of the most important issues 
teachers face in tiieit day-to-day activities 
relates to hours of work and supervision 
of students. Most coUective agreements 
across the province regulate the number 
of instructional hours per teaching week 
as weU as limit the amount of supervision 
that can be assigned to teachers. Most 
have restricted noon-hour supervision so 
that teachers may enjoy a duty-free lunch 
hour in a coUegial setting. 

TWo recent arbitrations have reviewed 
noon-hour supervision assigned to 
teacher-Ubrarians. 

On April 23, 1990, Arbitrator Hugh 
Ladner wrote a decision in a grievance 
filed by die Cowichan District Teachers' 
Association. The coUective agreement pro
vided that "no teacher shaU be required to 
perform supervision duties during tiie 
school's regularly scheduled noon 
intermission." That language was in the 
1988 agreement, the first agreement In 
which teachers negotiated conditions of 
work. 

Principals in a number of schools in 
the district demanded that teacher-Ubrari
ans remain on duty in the libraries dur
ing die noon intermission. The CDTA 
argued that those demands contravened 
the no-noon-hour supervision clause. At 
the arbitration hearing, a number of 
teacher-Ubrarians testified that before the 
collective agreement had come into force, 
they had historicaUy been required to per
form noon-hour super/ision and had 
assumed that they would no longer be 
required to do so after the noon-hour 
supervision clause was signed. They 
testified that their noon-hour duties they 

performed after the coUective agreement 
were no dilTerent from the duties they had 
performed before. Therefore, they 
believed, they were still being required to 
do noon-hour supervision. 

The school board argued that the 
teacher-librarians were being required not 
to do supervision but rather regular 
instructional duties. Notiiing in tiie coUec
tive agreement prevented principals from 
assigning instiuctional duties during die 
lunch hour. 

Tsachers suffered a serious setback 
when Ladner ruled tiiat die duties were 
instructional and not supervisory. The 
CDTA grievance was dismissed. Instead 
of focussing on tiie coUective agreement, 
Ladner looked to a Ministry of Education 
document on die Year 2000 to find tiiat 
Ubraries play an increasingly important 
role in schools. A teacher-Ubrarian may 
be asked for help by students during the 
lunch hour, so, concluded Ladner, "A 
teacher does not cease teaching simply 
because the teacher is performing what is 
primarily a supervision function." 

By applying such a broad view of 
teaching, Ladner's decision undermines 
agreements Umiting supervisory duties. If 
any stiident assistance is involved, prin
cipals could assign "primarily supervision" 
duties because the teacher "does not cease 
to be a teacher:' 

The issue arose again in a North Van
couver Teachers' Association grievance 
decided by Arbitrator Mervin Chertkow on 
December 14, 1990. The language in the 
coUective agreement was virtuaUy identi
cal and, as in Cowichan, a teacher Ubrar-
ian was being asked to stay in the Ubrary 
during the noon hour. Chertkow heard 
arguments similar to those Ladner had 
heard in Cowichan. As weU, the school 
board argued that because Î iidner had 
already decided the issue, Cheitkow 
should come to the same conclusion. 

FeeUngs run high as Canadian 
students, and most teachers, undergo 
their first experience with their country at 
war. News reporters have frequently cov
ered classrooms of students and teachers 
struggUng with the dilemmas and fears 
created by tiie conflict. 

The BCTF, too, has been facing these 
dilemmas. 

In die days leading up to the January 
15 deadUne, the BCTF Executive initiated 
several activities to join the many caUs by 
church, labour, and community groups for 
time to aUow sanctions to work and for 
Canada to maintain its special role as an 
international peacemaker. BCTF President 
Ken Novakowski prepared a letter request;̂  
ing teachers individuaUy "to add your 
voice to those caUing for a non-violent 
settlement." 

"We take seriously tiie Canadian Teach
ers' Federation poUcy that says 'peace is 
initiaUy the responsibiUty of each individ
ual person and is a special responsibility 
of teachers;" Novakowski told Teacher. "It 
was in that spirit diat the letter was sent 
to aU teachers:' 

"Unfortunately, it came too late;' 
Novakowski said. "By the time the letter 

reached members in tiie schools, the first 
attacks had already taken place, and the 
time for the caU for a non-violent solution 
was past. The letter arrived in teachers' 
hands at a point of high intensity of feel
ings about the war, and it generated seri
ous concerns from some members, who 
communicated to us by phone and letter." 

"I regret that this turmoil about the role 
of their organization was created for 
members;' Novakowski said. "However, I 
beUeve, as does the BCTF Executive Com
mittee, that the issue of peace is one on 
which tiie organization does have an obU-
gation to speak. As Global Education 
Co-ordinator Pat Clarke has said, 'die rela
tionship of playgrounds to kiUing fields is 
not so facile as it might appear...clearly 
an objective of our organization must be 
in helping students to learn how to resolve 
confUct widiout resorting to violence:" 

"It Is in this Ught that the BCTF Execu
tive in November caUed on die Canadian 
government to work toward a diplomatic 
solution" (reported in Teacher, November/ 
December '90), Novakowski said. "And it 
is in this Ught Lhat actions since the start 
of the actual hostiUties have been taken:' 

"I want to emphasize;' he said, "that 

just as students must have the right to 
express tiieir opinions freely, so mu.st 
teachers. AU teachers have a right to 
express their views on die Gulf crisis, 
indeed on any matter of public poUcy" 

"To assist teachers in deaUng with the 
concerns, fears, and desire for knowledge 
by students, the BCTF and our Social 
Studies PSA have joined with a number 
of school boards in commissioning expe
rienced teachers to develop classroom 
materials for elementary and secondary 
students on the Middle East crisis;' 
Novakowski reported. 

- Larry Kuehn 

"Young people in general have not acted 
as if diey feel helpless. The young have 
become the backbone of an emerging 
Canadian peace movement." 

- Globe and Mail, 
January 22. 1991 

CTF beUeves that the pursuit and 
attainment of peace is initiaUy the respon
sibiUty of each individual person and is a 
special responsibiUty of teachers. 

CTF beUeves that violence and the 
abuse of power are never to be used to 
solve conflicts. 

CTF beUeves that children have the 
right to Uve, grow, and develop in a world 
free of war and the threat of nuclear 
destruction. 

CTF beUeves diat students must be 
assisted in acquiring skiUs to make 
choices related to world concerns. 

However, Chertkow had no difficulty on 
the facts before him in deciding that, 
altiiough conscientious teacher-librarians 
wiU undoubtedly assist students during 
the lunch hour, the nature of the assign
ment was, as it had been in previous 
years, supervisoty and therefore restricted 
by the coUective agreement. 

In commenting on the Ladner decision, 
Chertkow said that he found tiie teachers' 
evidence to be frank and objective aiid 
useftil in determining the nature of the 
work performed. Ladner, on the other 
hand, had said that he did not find the 
teachers' evidence useful. 

The issue may arise in some otiier dis
trict in front of some otiier arbitrator. In 
my view, most arbitrators would be much 
more Ukely to foUow Chertkow's decision 
than Ladner's. Arbitrators obtain their 
authority from the provisions of the col
lective agreement, and their duty is to 
interpret and apply diat agreement. In 
Cowichan, Ladner largely ignored die col
lective agreement and looked to a Minis
tty of Education document as tiie most 
useful source in deciding the issue before 
him. Chertkow, on the otiier hand, looked 
to the agreement and tiie evidence of tiie 
teachers who actuaUy did the work to 
determine the nature of their duties. 

If school boards now accept the 
Chertkow decision, they wiU hire supervi
soty staff to supervise during lunch 
hours. If not, more grievances on the 
issue wiU arise, and contract language 
may have to be tightened to more closely 
define supervision in order tiiiat teachers 
benefit from the agreements they thought 
they had reached. B 
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by Mcary Ashworth 

S p o n s o r s 

" C l i i l d r e n i n ^ ^ 9 v e r t y 

C o n f e r e n c e " 

children in poverty is the tiieme of a 
BCTF conference scheduled for March 2, 
1991 at Lord Strathcona Elementaty 
School in Vancouver. 

There is an inextricable Unk between 
poverty and learning. Children in poverty, 
who make up 20% of the Canadian sm
dent population, are less able to attain the 
emotional, social, physical, and inteUectual 
development that pubUc schools seek to 
promote. Conference participants, includ
ing parents, educators, children, and 
members of community-based groups, 
wiU explore die relationship between pov
erty and student development. 

Keynote speakers are Brigetta Kitchen 
(Strategies for EUmination of Poverty) and 
jean Swanson (Effective Advocacy). 

Persons interestsd in participating in 
tiie conference should caU Lou Aldridge 
at die BCTE 731-8121 (local 541) or toll 
free 1-800-663-9163. „ 

n 1895. Dr. Joseph Oleskiw, a pro
fessor of agriculture at Lviv teachers' 
Seminaty, visited the Canadian prairies. 
He had a dream: to improve the lot of 
Ukrainian peasants - first, by improving 
the quaUty of soil in his homeland, but, 
second, by encouraging people to emi
grate, to which end he wrote two book
lets extoUlng Canada. The foUowing year, 
CUfford Sifton became minister of the inte
rior in Sir Wilfrid Lauricr's Liberal govern
ment, and he, Ukie Oleskiw, had a vision 
of peopUng the prairies with agricultural
ists. He established a poUcy whereby a 
newcomer, upon payment of a $10 deposit, 
could choose 160 acres of pubUcland and,, 
to retain it, clear and plow at least 30 acres 
and build a house Viidiin three years of 
taking out the option." Those not meeting 
die terms would forfeit the land; 

In early May 1C96,107 Ukrainians 
arrived in Quebec City, the forerunners of 
many to come; for shipping agents were 
busy advertising free land, which was 
available, and free catUe and free hotis-
ing, which werent available. The word 
spread throughout die Ukraine - "free 
land and freedomr And the "stalwart 
peasants in sheepskincoats," as CUfford 
Sifton called them^ came in (he thousands 
between 1896 and 1914; 

The journey was difficult. One settler 
recalled̂  "I was five years old when we 
came to Canada in 1902... We came by 
ship, then by train across Canada to 
Yorkton. In Yorkton, we istayed iri the 
immigrant shed for six weeks while my 
father went to look for a homestead. We-
slept on the floor. We had tbbuy our own 
food. There was only one p r̂sori who 
knew some En^sh.i who could translate 
for usr Men, women, and children worked 
to dear the land: In time/diide shelters 
and sod-roofed holes in hiSs gave way to 
wooden houses with thatched roofs. 

. The immigrant parents were ieager for 

their children to learn EngUsh in the mon
olingual school system, but they also 
wanted the children to maintain the 
Ukrainian language, the language ol che 
home and of religious practices, the link 
between die generations. In the evening 
under oil lamps, parents read stories and. 
of course, the Bible to tiieir children, and 
diey tau^t diem the Ukrainian alphabet. 
In Manitoba, a change in die School Act 
in 1896 made it possible for Ukrainians 
to set up biUngual schools. In 1890, the 
Manitoba government had aboUshed die 
dual system of denominational schools 
and had decreed that tiiere would be one 
non-sectarian system for aU children in 
which the language of instruction "would ^ 
be English. That had naturaUy angered 
French-Canadians in Manitoba who stood i 
to lose their separate schools. It also 
angered the Quebec government by 
removing die right of Ftehcli-Canadiari" 
children living outside Quebec to be edu
cated in their ancestral language. Sir 
Wilfrid Laurier; in 1896, woiked out a 
compromise widi the Premier of. 
Manitoba, diat resulted in an amendment 
to die 1890. School Act, Section 258: ^ ' 

"When 10 of die pupils in any school 
speak die Ftench language or any .. 
language other than E n ^ h as their 
natiw language, tiie teaching of such 
pupils shall be conducted in Flrenĉ  or?; 
such other language^aa^ng^sh upon . 
die bilingual syscerolTDiii 

The fast public s < ^ ^ k u n by Ukrai
nians seems to have ̂ rted iiyi898;By 
1907, there were more than 90 bilingual 
Ukrainian-English schools. But th^ fsced 
a m^or piDb!^, that of firiding good i . , 
bilingual teachers. A few young Ufot̂ nimi 
men had lecdved a good education before 
emigrating to Canada, but theur En^sh 
^wts poor. EngJIsh-spSaking teachers fuB -
of missionaiy zeal ready to work in die ' 
settlements lacked knowledge of Ukrai-' 
nlan:~JohnBadeiskI; a school Inspmor,' 
recommended, in his 1904 r^rt, dbac to 

meet the demand for more high-quality 
bilingual teachers, a special preparatoty 
school for Ukrainian English teachers be 
established. The Department of Education 
took his advice, and a year later, the 
Rudierian (Ukrainian) IVaining School 
opened in Winnipeg. For 11 years the 
steady supply of biUngual teachers for die 
Ukrainian setUements resulted in an 
increase In the number of biUngual 
schools, and in the number of children 
attending. Some graduates of die school 
went on to further education and entered 
the professions, becoming doctors, 
lawyers, businessmen, and members of 
the provincial and federal governments. 

Despite improved teacher training, die 
biUngual schools were doomed. World 
War I brought discrimination against . 
Ukrainians, "enemy aUensr and there was 
considerable feeUng that biUngual educa
tion was inferior educationTln early 1916; 
the minister of education brought in an 
amendment to the Public School Act that 
repealed Section 258 thus returning Man
itoba to die situation that pertained in . 
1890. . 

Both Saskatchewan and Alberta have 
similar histories. Both pennlttsed. bilingual 
schools, bodi set up training schools for̂ . 
bUingual teadiers, and bodi repealed pro
visions for bilingual education before . . _ 
WorldiW^l ended^ But the last 2ayears 
have seen a change in attitude toward-. . 
thalntaimngheritagsJsngu^es '̂Ihe result 
of Increased Knowtedge legirdli^second-
langua^ ieamhigand tecognitioh of tine 
important rote heritage lan^ages play in 
peoples lives: :t>^y,̂ tho«sanste, 6̂  . 
childreiroftIJkRdhian5tmc?^33^^ 
classes in Ukiainian^dufing ih^ sch<K>l l 
d^y, school, or S a & r ^ mtmiii^. 
The (^la^. 
dian df.Ukiainianancestxy, is present 

fhmtl^iVnh^ 
bcu^gtmsidJn mMiiUmd dkckion:. 

iTurd in a Si 
begimings of our rich 



fusticc for woinciifrom pcigc t 
io'ig time, and lie always beat her up, A4y 
mother and 1 said he was goinc 'f'''^ 
her;-

"There are double .standards for guys 
and girls regarding sex, Guys arc cool; 
while girls are sluts." 

The education system, charged with the 
intellectual development of youth, bears 
at least a part of the responsibility for 
these double standards, which are rooted 
in values reflecting gender inequity And 
now that the schools albeit laigcly by 
default - are charged with the emotional 
and social development as well as cogni
tive growth, the burden is multiplied. So 
is the challenge. 

Curriculum development Is one way to 
address the issue. Thumbs Down!, which 
outlines strategics for conflict resolution 
at the secondary school level and encour
ages a "no hitting" policy among young 
children, is one ray of hope in an other
wise dark landscape. 

Anotiier Is the work in media studies 
by teachers such as Marian Dodds, of 
Vancouver, who presented the National 
Film Board's Media and Society kit. The 
kit raises issues of advertising and con-

It is no longer possible to 
dismiss incidents such as 
the Montreal massacre as 
roguery or personal 
pathology. Dislike, resent
ment, contempt, and 
hatred for women are 
deeply rooted in our 
culture, 

111 Canada, judging from seminars at 
the conference, we may be further along 
the road to eliminating such incquitie.s 
than arc British schools. Several 
workshops dealt with negotiating and bar
gaining strategies. The poini.s at issue are 
fine ones: preparation time, seniority, pen
sion, temporary appointments and 
benefits, and pregnancy leave. The 
assiunpiion is that women should be pro
tected throughout careers that may be 
interrupted by childrearing. 

Inside the profession, many battles 
liave been won by women teachers, ,sup-
ported by their male colleagues. As Ken 
Novakowski points out, the BCTF is com-

sumerism, images of women, pornogra
phy, cultural sovereignty, and information 
shaping. 

Dodds is emphatic about the need to 
talk to kids about pornography, because 
"they're watching it." The video includes 
clips from No Way Not Me and Not a Love 
Story. In the latter clip, Mark Stevens, an 
ac^^ho has given up making pom 
filfei^peaks convincin^y of the degra
dation of his own emotional life as an 
aftermath of movie-making. "Pornography 
is a film projected on a blank screen," says 
the narrator, "and that screen is women's 
silence." 

Gains for women teachers 
Schools can help women to break that 

silence, and when they do, surprising 
things can happen. A major initiative of 
the women's movement in educadon has 
been to address the systemic attimdes and 
rules governing the school as a workplace. 
Sandra Acker is a researcher en route 
from the University of Bristol to OISE. She 
spoke about teachers' perceptions and 
interpretations of their own roles as 
women, teachers, wives, and mothers. 
Irony she notes, "pervades the lives of 
teachersr who have to believe that they 
have some pov/er to shape their own des
tinies; otherwise schools would grind to a 
halt under the weight of demoralized 
teachers. They cannot afford a full-blown 
feminist analysis, with its risk of induc
ing discontent and anger. They have to 
live with the patent inequities of prefer
ment for men in promotion and, in many 
cases, domestic arrangements that give 
them double or triple shifts. At die same 
time, their ideologies induce constant, 
committed, dedicated hard work. 

Acker also notes, however, that the 
wannth of school atmospheres and the 
often "womanly" values that prevail in 
school culture go a long way to compen-
sadng teachers for inequities. 

Violence ai:^ainst women... 
lakes many forms. Not all 
arc physical Bui gender 
as an issue reaches dowti 
lo the very roots of our 
intellecLual premises. In 
science, in politics, in psj 
chology, and in myth are 
questions qf gender bias. 

infertility - often a man's infertility - and 
with the fact that "it is by the woid of a 
woman that a man can ensure his pater
nity." In human reproduction and family 
life, biology Is combined with culture. The 
medicalization of women's bodies is part 
of reproductive technology. It is 
undertaken v/ith little attention to ethics, 
wiUi higli stakes for the medical and phar
maceutical Industries. The outcomes are 
dubious. 

Statistics about success rates, Vandelac 
argues, are debatable. She has counted at 
least 20 different ways that researchers 
calculate success rates. These are low. The 
"take-home baby" rate in the U.S. is near ^ 
zero in half the fertility clinics; in France, 

The idea that women working in isola
tion may not be able to achieve gender 
equity was also expressed in a lier>/ talk 
by "recovering p.sychothenipi.st" Anne Wil
son Schaef (author of mvncn's Reality, 
When Society Becomes an Addict, The 
Addictive Organization, and Mcditcuions 
for libmen Who Love Jbo Much). In her 
work with addiction, Schaef has 
concluded that the addictive system can 
be seen as a metaphor for the white-male 
system that structures western society 
Addiction shuts ofl' awareness and 
increa.ses the tolerance Ibr toxicity. White-
male culture shuts off certain parts of 
humanity protects its defenders from out
side |X)wcr and Influence. When the wom
en's movement reacts against, or denies 
the white-male system, it plays the same 
role as the co-dependent in the addictive 
system. The system cannot endure with
out the reaction against it. Reaction 
becomes part of the system, (Just how, 
was uncj'̂ âr.) "If women were to give up 
the fem .̂J-reactive system;' she .said, "the 
white-male system would collapse," 

This notion, If we accept it, has 
profound implicadons for the helping pro
fessions, including teachers. They too, are 
co-dependents of the addictive society. 
They take the edge off toxicity, help peo
ple adjust to an intolerable society. Tlie 
message is that counselling may be 
counter-productive and that the isolation 
of women as a counterforce to male cul
ture just won't work. 

Furthering this idea, Mary Collins 
(Associate Minister of National Defence 

according to 1990 research, it is below 
five percent; in Canada, between two and Embrace the Studv of men 
six percent. We do know Uiat, world wide, . wnwpn n<: opndprpd 
six women have died from IVF (in vitro WOmcn OS gcnacrm 

mitted to policies supporting gender 
equity, in social and political action, in 
language usage, and in the appointment 
of women to leadership positions. Where 
such action represent mainstream 
thought, it is as a result of women in edu
cation who have convinced male counter
parts that injustice does a disservice to 
the whole community The batties have 
not been won easily. 

Violence against women, as noted by 
several speakers, takes many forms. Not 
all are physical. But gender as an issue 
reaches down to tiie very roots of our 
intellectual premises. In science, in 
politics, in psychology, and in myth are 
questions of gender bias. These questions 
ultimately challenge our curricula and our 
teaching methods. 

Inside the profession, 
many battles have been 
won by women teachers, 
supported by their male 
colleagues The BCTF is 
committed to policies sup
porting gender e^^ in 
social and political action, 
in language usage. . . 

beings, of how we learn 
to be men and women. 
Gender is a cultural or 
learned, identity. Sex is 
what is determined at 
birth. 

I 

(in 
fertilization), that prenatal and neonatal 
mortalities and premature blrtiis of IVF 
babies are from four to eleven times 
higher tiian in normal pregnancies. 

In myth, as well as science, tiiere is 
room for gender analysis. Paula Caplan 
(clinical researcher, psychologist, and 
author of Don't Blame Mother: Mending 
the Mother-Daughter Relationship and 
The Myth of Women's Masochism) told the 
conference how the myths about mother
hood can be transformed to a mytiiology 
about female teachers. Good motiiers have 
perfect daughters, are founts of endless and Minister Responsible for tiie Status 
goodness, are nanirally nurturing, know of Women for Canada) suggested a 
all about childrearing, and dont get angty partnership: "Governments, women's 
Good teachers have perfect students, are groups, non-govemmental or^nizations, 
founts of endless knowledge, are naturally businesses, unions, educators, and fami-
nurturing people, know all about teaching, Ues, wiU see our task not just as securing 
and never get angry. The bad-motiier women's interests, but one of improving 
mytiis about motiiers' shortcomings are gender relations: (Actually tiie printed 
equally transferable: bad motiiers are infe- text of C^tos's talk reads tiiis way but in 
rior to fatiiers, they need experts' advice her spee%!j%illins omitted tiie gender-
in Order to raise healtiiy children, they are 
bottomless pits of neediness. and they are 
dangerous when they have power. 

The function of tiiese myths is to allow gender analysis 
us to blame mothers - or teachers. Blam- This emphasis on gender undeipins the 
ing is different from understanding — it substance of what \^ndelac, £^ yd, 
doesn't get us anywhere. One of the legit- Caplan, and even Collins, are saying, 
imizers of violence is blame. "As long as althougji it's not clear that they 
we legitimize blame as a way of coping, themselves always realize this. It 
as long as we have myths that ensure our represents a radical departure from tiie 
power and our fear are tumed into rage, women only motif that imbued the 
the result is tragic." conference. 

Caplan's suggestion for ending this To explain: a prominent American fern 
destmctive myth-making is female inist historian, Joan Scott in American 
solidarity. The conference commitment to Historical Review, Decercjer 1986, sug-

her S| 
relations 

A radical solution: 

Gender issues in 
science and myth 

On gender issues in science, Louise 
Vandelac (Vandelac from the University of 
Quebec in Montreal, sits on the National 
Bioethics Council on Research in Human 
Subjects and on the Royal Commission of 
Reproductive Technologies) spoke about 
the ecology of reproduction. 

Reproductive technologies begin witii 

this goal was evident in that, witii 30 or 
so men at the conference, discussion 
groups were segregated. Tills circum
stance caused consternation among the 
men and some woaien at the conference. 
According to Ron Poste, first vice-
president the Ontario Teachers' Federa
tion, many of the concems of women at 
the conference are shared by men, who 
tend to have difficulty witii tiie notion tiiat 

gests that justice for women will never 
come about tiirough the endless 
documenting of female oppression. 

Scott proposes anotiier plan: Embrace 
tiie smdy of men and women as gendered 
beings, of how we leam to be men and 
women. Gender is a cultural, or learned, 
identity. Sex is what is determined at 
birth. 

Study of gender could proceed, Scott 
only women's groups can solve the prob- suggests, along four lines of inquiry: laws, 
lems, "\fested interest groups lose credibil- customs, and knowledge; myths; images, 
ity, he said, and action often occurs when both graphic and literary; and subjective 
diverse groups get involved witii issues, experience. Looking at the ways men and 
as in tiie acid-rain crisis. women are created as gendered individu

als woukl provide insights more powerful 
than the oppiossion-domination theme to 
direct the changes we need, 

.̂-.̂ ^ This points (o redirection in pursuing 
C .);eiuler equity It means we all need to 

look at how boys learn to be boys and 
giris to be girls. How do we all teach chil
dren the values and behaviors that result 
in the sad statemcnLs of secondary-school 
girls in the ,4 Capclla rc|)ort7 What can be 
done to focus attention on positive 
change? Should gender studies accom
pany media studies in the new curricula 
emerging in the '90s? 

Women alone have achieved much over 
the past few years, in education as else
where, Btit the segregationist approach 
has alienated some women and some 
men. It has not ended violence. 

What strategies do we need to 

ellectively oppose violence against 
women? The messages of major speakers 
at this conference echo the categories for 
gender analysis set out by Joan Scott, 

We may need to go beyond the context 
of the women's movement as a segregated 
tradition. This conference demonstrates 
the depUi of gender problems in our soci
ety. To tmdcrstand hov; gender works -
lis attitudes, mles, images, myUis, and 
values ~ we may need the hard work of 
botl; men and women. Fourteen women 
died on December 6, 1989; their killer, a 
man, is also dead. The sad part of the 
CTF Status of Women conference was that 
more men weren't there to hear women 
tiilking tough, 

Leslie Savage is an instructor at 
Capilano College arul a freelance writer 
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by fan Nicol 

- - ' a . re today's teenage giris 
feminists? 

Myrna KostaslU;guest speaker and 
author ofNoKid(:^ - Inside the Hbrld 
of Teenage Girls, as& her audience this 
question and then offers both troubling 
and promising answers. 

Job streaming, class prejudice, and poor 
sex education are among the negative 
influences Kosta.sh examined. In her 
research, site discovered that girls still 
avoid science and math courses in large 
numbers. This means they lose out on 
opportunities for lucrative jobs. And while 
more girls enrol in computer courses, she 
says most girls believe computer skills 
lead only to unexciting, low-paying jobs. 

For the working-class giri, Kostash 
paints her darkest picture. Schools are 
detention centres for such girl.*- before 
entrance into working-class jobs and hav
ing babies, Kostash points to a school and 
social culture that shapes girls' low expec
tations and low self-esteem. Girls react by 
creating a subculture, different from the 
middle-class no/m But this subculture of 
resistance is self-defeating, Kostash sug
gests, and leads to re-enforcement of 
these girls' disadvantages. 

Adults are still reluctant to teach young 
people about sex, Kostash also discovered, 
bringing tough consequences to many 

teenage girls, Kostash notes that few girls 
arc emotionally satisfied by sexual activ
ity, and some contract diseases and 
unwanted pregnancies. The dilficukics of 
being a single mother are not fully com
prehended by giris in this situation, she 
observes. 

On the brighter side, Kostash believes 
that some feminist values have seeped 
into the behaviors of this generation of 
girls. Giris take pride in female 
friendships. Girls take pride in their femi
ninity and look forward to adulthood, a 
time Kostash states they see as opening 
up not closing down. Most giris view 
working outside the home as part of the 
future. And as for relations between the 
sexes, girls ^ave a new awareness offaif 
treatment by their boyfriends. More giris 
have boys who are friends too - buddies. 

Despite these positive attitudes and 
behaviors, Kosrash says, these girls hesi
tate toCjify on the cause of feminism. 
They don't want the perceived penalties 
(loneliness and a world without men and 
children), Giris want male approval, and 
tiiey are prepared to accommodate them
selves within the male power stmcture to 
get it, Kosrash proposes. 

Although Kostash present'̂  herself as 
an observer of teenage girls, she does 
leave the audience with some advice. She 
encourages the development of support
ive, pro-female environments where giris 
can, for instance, safely express their 
anger and boys can safely express their 
support for giris' rights. 

/an Nicol is a substitute teacher in ^ 
Vancouver. ff* 
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Thumbs Downl, cicŝ ssioom lessons to 
end Violcna; p.g?Amt Vv'omcn, h?s been 
dewloped by the Canadian Teachers' 
Federation; 

niumbsDownf is being distributed to 
19,(X)0 elementeiy and secondaiy schools 
across Canada. The kit cx)nlains lesson 
plans for students in Kiride^rten 
through Grade 12, fact sheets on violence 
against women, audio-visual resources, 
and other teacher aids. A fiinancial contri
bution from Healtii and Welfare Canada 
made production and distribution 
posslt)le. 

According to Project Director Heather-
jane Robertson, the concept Is unique. 

"Most materials on violence against 
women are for adults and community 
groups. But we know tiiat people form 
attitudes about gender, power, and 
violence long before tiiey reach adulUiood. 
These materials help tiie teacher foster the 
riglit attitudes in students from the 
beginning." 

The lessons are age appropriate. The 
primasy-level lesson develops the theme 
"people aren't for hitting," and dr n't 
directiy mention women as vi' f vio
lence. On the otiier hand, senior second
aiy school students will investigate date 
rape and otiier violence in die lesson "It's 
a Cnmc." 

the background materials for teachers 
emphasize tiie impact of violence on chil
dren who witiiess their motiiers' being 
abused. Such students are often 
misidentified as Inattentive or lacking self-
control, when the real Issue Is the 
yiolerux; in their homes; ^ 
~ TheM is Mhg^siSbuoedln c o i ^ ^ 
tion with tiie Da^rafer 6 anniverssuSr of 

the murders of 14 women students in 
Montreal In 1989. 

According to OFF President Wtty 
O'Callaghan, provincial and territorial 
teacher organizations are encouraging 
teachers not only to take an active role in 
preventing violence again.st v.̂ ĉ men, but 
to contribute to ending It. U Is encourag
ing to know tiiat in classrooms acro.̂ > the 
countiy, students and tiieir r.»achei:; v;iU 
be saying Thumbs Down. 

The complete liit, in Engllsli and 
French, is available from CIT, 110 Argyle 
Avenue. Ottawa, ON K2P1B4, (613) 
232-1505, Fax (613) 232-1836. 

A rule thumb. 
"For most of our histoiy, wl/e assault 

has been legal. In 1767, a British common 
law decision determined that men could 
'enforce domestic discipline'so long as the 
instrument tiiey used to beat their wlws 
was no broader tiian tiie width of a man's 
tiiumb - hence tiie rule of tiiumb as a 
measuring unit. 

Not until 1968 in Canada, did physical 
cntelty become grounds for divorce. Still, 
e\«ry year mom than iOO vwmen are 
murdered iri their hom^ by their male 
partnersr 

- Introduction, y ' " : cTTrpWrntoir 
' Thumbs Downl 

As «̂  follow-up to classdiscusslons ̂ . The work you've done'in tite fast: 
about fen^ws an3;notJb women 
In th&'mM, s & ^ a » l r e to inteiviewjone 
woman they know: i^^e^cj ie, r'^i^"-
itt^tvieskd, f ^ s e shaite yourideas witii 
the stuttefit interview^^ If posslbfe. 
suj^ljlSie inteivt^!!^ with a pte> of. • 

Thtmikym^foiM like to do.ln the 

; Ifi^rtaht ̂ ĝ ts that ha 

—-*=i- jr- ^ w ^ ^-

'Ilie.̂ vdrkyoti d6_nowt ^ _ 

G Source: Carol ts^ht, teacher In Kekwna. 
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- t - .ftflU , TV.' 
Hi 

1*.. tV,/ t 

by Marian Dodds 

"This video would luip 
icenagcrs Icani more 
about sex and/)/n^/ia/ici: 
It is vciy realistic a/id 
Jan bat a/so educational. 
It is one that siudenis 
can relate to." . he tension was xcdWy momWng 

as they for the ending. W^hoi cohx 
viOuXdi the i^xagmncy \&s\\ng kit shawl 
Vi?mx\. Now what? A n open ending to a 
situation ^oxixdcyQ^ in a very real context, 
using language and environments famil
iar to \o<iLdiy's teens. Afterward, they were ^ , 
eager to talk about teen pregnancy This ^̂ ^̂ ^̂  
cross secxxoxi of a dozen (male and female) Having watched Blues, 

"—i^mdigQxntni 11 students pre-

• ^^ideo recently y^\y3^ ^^yoxxc^ 

VVhal are you ihiokiog'" 
- what are they going to do? 
- What would I do in this situation? 

-• Ihxs covAA hdii^^m to me. 
- I am thinking that if in the future I 
were in that position, 1 would definitely 
use protection and make the guy use it, 
too, because 1 wouldn't vj^x^i my child to 
be a mistake. 

1 am thinking dboni my future because 
•- -..fri<»nd who did it to me and I 

be a misidtv*,. 
- 1 am thinking about my tutuic 

L/Uv^ 

- Student, 1 had a boyfriend who did it to me and I 
Gladstone Secondary School Vancouver (Xi<Xxi\. get pregnant. If 1 had gotten preg

nant, 1 wouldn't have had an abortion, 
:^::^'Si hQcms<t\^x(\Cdi\hoX\Q,dSid^'\\:sdig^\x\simy 

• - .-^v before mar-

eager to talk about teen p.-o-
cxoss s^ctxoxi of a dozen (male and female) Having . . u ^ v 
Family mmgQxxitni 11 students pre
viewed the new Baby Blues video recently v y i ^ - i r a r p v n i 1 P e l i H f f 
and agreed it offered a gooA learning ^ •>^*^" • ^ " ^^ 
experience and should be shov/n - sc2.x&6., frightened, more alert ̂ honi 

- -^^«prs. starting as early as Grade 8 birth QOX\*'^^ more hesitant about prem 

wanting 

and agictv. . 
experience and shmXdi be snuv/... 
x&Qx\zgQXS, sV3iX\Xr\g as early as Grade 8. 

The open ending left them wanting 
more. A ^(\MQ\ was suggested. What 
would happen next? How would the cou-
ple tell their parents? It was a perfect 
"teachable moment," the group of students 
eager to discuss, debate, speculate, seek 
information, and ask questions. Voxva-
xidXsXy, the study guide xhax diCCjotxvgmics 
the video provides enough discussion 
questions, suggested activities, and 
''•"'•iia! information for the xeaxhtt to 

ooen, ( 

i^^-ause»u... , 
religion. 
- Is it really safe to have sex before xxa.x-
xxd^Cl Is it really worth the risk? 
- One should always think of the result 

before doing something. 
- The guy should have taken as much 
responsibility as the giri. 

rCb^n^.. 

V^hdii did you like 
about the video? 
~ I the way it showed the guy get
ting ix\xstTdi\&A. He was being st]Sis\i and 
thinking only about himself for awhile. I 
also lited tiie way he faced his fears and 

' 'riri tro through tiie test and 

oalntea _ 

- scared, ix\^\&x\tA, more aicu « 

bxtxh. coxiiXQX, more hesitant about premar

ital sex. 

- they've made that one littie mistake 

tiiat is going to affect tiie rest of tiieir 

lives. 

_ - how are they gomg to tell their 

ager to discuss, debate, , ^^.ttxitsl 
xitoxxxxAXxorx, and ask questions. Voxta- - what would happen in the ftiture if 
.lately^tiie smdy guide tiiat accompanies they decide^ to^^^^^^^^^^ up? If tiiey ^mKtr^S^^^j;. ^ ^^^^^ ^̂ ^̂  _ 
tiie video provides enough d,scussu)n ^^\''^^^^ iorlT^xX I know mv oar- helped tiie giri gli!r,ioxx<^ tiie test and 
questions, syx^^xeA activities, and - I teel soiry tor the girl, l YsiCf^ my par t_Qr«_„/resDonsibiuS^" 
facmal infonnation for tiie teacher to take ents woxxXA freak and . fek angry toward to^k ^^"^^ J ^ ^ ^ ^ ^ -
over orovided tiie Xe3.c\ss.x is ooen caring t̂ ê guy. He should have protected \\ms€& " 1̂  was real - tiiat s how we feel ̂ \iQ\x\. 
over, provmea tne teacner \s o^vi^cm.^, ^^Arlx ^cx^A <io mean to her our classes and school It wasnt an every-
understanding, and comfortable witii tiie axia not actea so mean w tier nn^ HVPC hanniiv aft^r kind nf smrv 
topic. That's the picmre tiie smdents - It was good tiiat tiie guy showed some one ^^^^^^Pf^^ ̂ Ŷ ^̂ ^̂ ^̂ ^ 
panted of tiie teacher who should be support for her after she got pregnant. " I ^^ed tiiat she has an mderstzndmg 

' - - » v , A video ~ Sony for the couple because they're so inena. , , ^ ,. . j 
- e . „ ^ , . , young and ti-.ey botii have different ideas - It is probably tiie most reahsuc and 

••^-^ fn do witii tiie baby If tiiey don't updated film I have seen in school. 
.u^i^ rMHtionship ~ I the mother tiying to reason wi( 

her dau^ter. 
'^'^ (Gladstone 

- It was good mai u.w 
support for her after she got pregnant. 
- Sony for tiie couple because tiiey're so tnetid. 
young and th,ey botii have different ideas 'J ' ^ S ^ t L ^ c ^ n n ? S 
what to do w i i tiie baby. If tiiey don't "P^^f.^^^J" ^ ^ t̂̂  f 
decide tiie same tiling tiieir relationship - ' f^^^ "^^^'"^ ' ^ " S to reason witii 

vfont last long. her daughter. 
Marian Dodds teaches at Gladstone 

Secondaty School Vancouver 

'Its awesome. It can teach 
girls and guys what hap
pens when you mess 
around with unsafe sex." 

- student, 
Gladsu>ne Secondary School Vancouver 

by Karen Harper 

ngela, a 40-year-old 
secondaiy teacher m a small school dis
trict, was enduring adminisirativ, harass
ment. Unable to handle it any longer, she 
went on extended sick leave and salary 
indemnity plan benefits. During that Ume, 
she underwent therapy, and engaged in a 
successful job search. She is now happily 
teaching in a new school district. Short-
term benefits gave her the necessary 
financial resources after her sick leave 
expired and the time to adjust and make 
the transition. 

John, a 51-ycar-old teacher in an 
elementary alternate school, had a sudden 
onset of viral and fatigue symptoms that 
didn't go away He was continually and 
overwhelmingly tired, with regular flulike 
symptoms. His doctor diagnosed chronic 
fatigue syndrome. John was off work 
completely for the next two years; rest 
appeared to be the only cure. As he 
became stronger and after consulting with 
his doctor, the SIP administrator, and his 
school board, John arranged a gradual 
return to work, each year increasing the 
percentage of time worked. The SIP paid 
benefits for the portion of time not 
worked. By next fall, John wiU have 
remrned to full-time teaching, the SIP 
making it possible for him to re-enter the 
work force sooner by financially support
ing his efforts to work part time. 

Virginia, a 57-year-old elementary 
teacher found her ability to cope with her 
classeA îminishing rapidly. She found it 
esserO to go on sick leave and the SIP, 
both short and long term. She was ulti
mately diagnosed with a form of schizo
phrenia that wiU make it impossible for 

her lo re-enter the work force. The SIP 
long term is paying her benefits until the 
end of llie school year in which she iiirns 
65. She will have an adequate income, 
and at 05, a pension based on her leach
ing service and her years on benefits. 
Given that she was a short-service 
teacher, this will make ihe dilTerence 
between retiring with a small pension and 
retiring with dignity 

With one in fifty leachers receiving SIP 
every year, every teacher either knows 
someone who has received benefits, or 
has benefitted directly. These are typic 0 
stories of teachers who suddenly find 
themselves unable to teach. 

Introduced in the '40s, the SIP has been 
a life raft for many of B.C.'s teachers, li is 
a raft in danger of sinking, unless the 
fund receives increased revenue (i.e., a fee 
increase). 

Imagine that your take-home pay is 
$1500 monthly, >̂ut your living expenses 
are $2500. Because of an inheritance, you 
can pay all expenses for five years, but 
once your inheritance is gone, what will 
you do? You need to find some income, 
somewhere, or reduce your living 
expenses. The SIP is in the same position. 
It "inherited" monies, now in the neigh
borhood of $8 million, from the 
grandparenting of the previous Great West 
Life Assurance plan. As well, the short 
term had developed a small surplus over 
the years. Although the long-term portion 
of the plan has been in deficit for the past 
few years, the plan as a whole was not. 
Only two years ago, the total plan had a 
surplus of nearly $7 million. As of 
December 31, 1990, however, the total 
plan will be in deficit for the first time. 

Because the average age of the teach
ing work force is much higher tiian it was 
ten years ago, the SIP experience has 
risen substantially. 

The challenge facing teachers is to fimd 
the benefits fully to ensure its continua
tion. The plan's acmary. and experience, 
botii indicate that we must increase tiie 
fees paid for SIP to provide benefits, both 
short and long term, on a fully-funded 

basis, The only guarantee ol lulure 
benefits is to have them fully fundeii riovv. 

What are our choices? The Income 
Secuniy Conimiltee has exhaiisiively 
studied a large number of options and is 
recommending lhat ihe fee for short-lerm 
benefits be 0.2% of salaiy (cnrrenily 
0.15%) and the long-term fee be 0.8% of 
salar>' (currently 0.55%). 

The committee is also recommending 
the following modifications to the plan: 

1. Thai the $50,000 limit on salary 
covered and benefits paid be ellniinaied. 
The coJT'Miittee feels the $50,000 no 
longer u '!:cis the career teachc's salary 
and necc :br illness protection. 

2. That the short-term-benefit scale bc 
changed to ensure that the minimum 
benefit paid will always qualify the plan 
for the UI rebate, which currently provides 
$1 million in income to the plan. This 
change will improve short-term benefits 
to full-Ume teachers a. no additional cost 
over the recommended fee. 

3. That the termination age for 
long-term benefits be the eariier of 35 
years of pensionable service in B.C. or the 
end of the month in which the member 
turns age bb. This will reduce the cost of 
long-term benefits. Without this amend
ment, the required fee for long-term 
benefits would be 0.95% of salary instead 
of 0.8%. 

4. That the Executive Committee 
approve a plan to establish two rehabilita
tive counsellors to help teachers adjust to 
disabilities, obtain their proper benefits, 
and where possible, remrn to employ
ment. 

Paying more is never easy. When you 
consider a proposed fee increase in SIP 
payments, consider your colleagues 
whose lives have been affected by sudden 
illness, and consider the odds: 1 in 50. 
All teachers deserve this life raft, this 
assurance of dignity. 

The names and/or sexes of members 
have been changed to ensure confidential
ity. The stories are otherwise accurate. 

Karen Harper administers the BCTF 
Salary Indemnity Plan. 

Fortified 
If a nutrient has been added to a food 

that it does not contain namrally, the food 
has been fortified. For example milk is 
fortified with Vitamin D and some orange 
juice is now fortified with calcium. 
Reduced calorie 

A product that has at least 1 /3 less cal
ories than the food it replaces can be 
labelled reduced calorie. Good examples 
include lower in fat mayonnaise or salad 
dressings. 
Imitation 

These foods bear no chemical or nutri
tional resemblance to the foods they imi
tate. Some examples include low choles
terol egg products and imitation jam. 
Low calorie 

A food labelled low calorie can have no 
more than 40 calories per serving or 0.4 
calories per gram. 
Sugar free 

Beware of this one. It only means it 
contains no sucrose. There are lots of 
other sweeteners on the market that are 
not wise choices when you are thinking 
about reducing the sugar content of your 
diet. 

Source: The Fimess Group Newsletter, Octo
ber 1990. 

Counsellor 
offers tips 
on studying 

Like muscles, study habits must be 
exercised regularly for best results. Brinda 
Van, a certified developmental educator at 
the University of Connecticut, says "many 
sti.dents don't know how to study or 
manage their time;' and then they panic 
when they face a major exam. 

Van has for seven years counselled stu
dents at UConn on studying and test tak
ing anxiety Here are eight tips she offers 
in her workshop, Stucfying/or As-. 

Keep current. Review classroom 
notes the same day, begin projects early, 
and study steadily rather than cram at 
the last minute for midterms and finals. 
Once you fall behind, it's doubly hard to 
catch up. 

"Studying notes the same day you took 
them means you'll spend less time review
ing them, ton, because tiie material is still 
fresh;' says Van. "Waiting until Sunday 
night means facing cold notes tiiat look 
as unfamiliar as if someone else wrote 
them." 

Practise comprehension monitoring. 
Pause regularly during smdy to ask your
self "What did I just read? Do I 
understand this? Could I teach this mate
rial to someone else?" 

Tlanslate ideas. When reviewing 
reading material and classroom notes, 
condense ideas into brief, understandable 
phrases, and write down tiie ideas in your 
own words to be sure the notes make 
sense to you. 

Prepare for class. Reread your notes 
before going into class so tiie Ideas are 
fresh. 

Organize your material. Make 
diagrams and flow charts, compare simi
larities of groups of information witii lists 
and columns, draw maps - anything to 
highliglit how things a r c related or can be 
contrasted. 

Stick to a schedule. Plan your day 
and week witii a chart; block out class 
time, regular club meetings, and part-time 
job hours; and make sur J you have 
reserved adequate time to smdy. 

Work witii your smdy style. Do your 
toughest studying at die time of day 
when your eneigy is highesL Also, 
observe whetiier you learn best by writ
ing everything down, by quietiy listening 
in class, or by leaming witii tactile activi
ties (touching, constructing, moving 
around). 

Read faster. "Don't tiy to read and 
digest eveiy word - a common mistake, 
especially when approaching a major sub
ject," says Van. "Push yottrself to read 
faster, not slower." V&n says tills techruque 
will gjve you a stiionger overall iinpresKslon 
of what you're reading and will he^iyoii 
keep tiack of the direction die mL erial is 
heading! 

Source: tJniversity of Cormecticut 
News Release, September 1990. 

eakitig 

e aware when you are buying 
products in the store. Be sure to read 
labels, so you'll know you are getting 
what you really want. 
Enriched 

When a food is processed it loses some 
of it's nutrients. An enriched food has 
some of these nutrients readded. Breads 
and cereals are usually enriched. 



P O N S I B I L I T Y 
by Nancy Little and 
Barry MacDonald 

t is peculiar that in our age of ac
countability and empowerment, traditional 
parent-teacher conferences exclude the 
most important person, the student. We 
believe students are capable of being 
active participants in planning, presenting, 
and evaluating educational growth. 

The Primaiy Program F'oundation Doc
ument says, "The child needs to 
understand and contribute to the process 
by helping identify his or her efforts, 
accomplishments and learning needs!' 
(1990, p. 31). The student-led teacher-
parent conference is one way smdents 
from Primary to Graduation demonstrate 
to their parents what they have learned in 
school, and how well they have learned 
it. 

We encourage student competency to 
self-report by establishing a positive 
school climate. We teach the required 
strategies in an integrated way so the sm
dents are empowered by their own abili
ties. Because school is children's work, 
they complete it, organize it, evaluate it, 
and present it to their parents. Through 
this dynamic process, smdents demon
strate a keener interest in their education 
and pride in themselves from increased 
knowledge and empowerment. 

A climate for success 
In a child-centred classroom smdents 

feel capable and responsible, and they 
establish positive relationships. The 
teacher collaborates with smdents to ini
tiate and maintain a climate for success. 
Such a climate is essential if smdents are 
to feel comfortable undertaking their own 
conferences, risky business. 

Students need to feel capable 
Students feel capable in a classroom 

when they are valued and appreciated. 
Mark TWain once said, "The compliment 
that helps us on our way is not the one 
that is shut up in the mind, but the one 
diat is spoken out:' During the school day 
students need to hear encouraging com
ments about themselves from peers and 
teachers, regardless of their academic abil
ity For example, die initial efforts of a 
draft assignment may be shared wiUi odi
ers at an author's comer. Smdents in the 
audience may respond by indicating what 
they appreciate about the autiior's work 
and by making suggestions for editing. 
The author then decides which advice 
he/she would like to accept. A child-
centred classroom sets the stage for self-
reflection, and it indirectly prepares sm
dents to lead their own conferences. 
Numerous practical and specific ideas for 
helping smdents to feel capable are cited 
by Linda Albert in Co-operative Discipline 
(1989). 

Mistakes are OK 
The fear of making mistakes 

undeimines a smdent's confidence and 
willingness to lead his/her own 
conference. Teachers can minimize such 
fear in several ways (Albert, 1989). Teach
ers can facilitate open discussion about 
mistakes as a namral part of learning. By 
identifying their own mistakes, teachers 
show that errors are human and accept
able. Teachers can equat'̂  mistakes widi 

efloit and active learning, thus focussing 
on what can be learned from the mistake. 
Teachers can also minimize the effect of 
mistakes by not highlighting eveiy error 
but by breaking up corrections and con-
stmctive criticism into manageable steps 
that students can realistically complete. 
Students will be more honest and 
self-reflective about their progress at a 
student-led teacher-parent conference 
when the barrier of making mistakes is 
removed and strengths are highlighted. 

Assuming responsibil ity 
takes practice 

Regularly scheduled classroom meet
ings, led by smdents, provide an oppor
tunity for students to learn and practise 
how to resolv: conflict, make decisions, 
plan activities, and build a sense of com
munity in the classroom. Smdents may 
establish guidelines for their conference 
agenda at a class meeting. Numerous 
other activities such as role playing, peer 
mtoring, and peer counselling also facili
tate students' accepting developmentally 
appropriate responsiblity for their school 
career and indirectly the student-led 
parent-teacher conference. 

Self-assessment and 
communication ski l ls 

Self-assessment and communication 
skills essential to smdents' leading their 
own conference are best developed in the 
context of everyday learning, beginning 
early in the school term. Teachers are in 
an ideal position to model self-assessment 
by discussing with smdents their own 
strengths and weaknesses appropriate for 
smdents' awareness. For example, a 
teacher might say, "I feel very positive 
about what we've accomplished in this 
lesson," and then share, "I took too much 
time introducing the topic to you." 
smdents need opportunities to practise 
communicating their self-evaluation. Ini
tially tills may be accomplished by self-
reflective journal writing, later by sharing 
reflections with peers, thus paving the 
way to discuss self-assessment with par
ents and the teacher at the conference. 

Benefits of student-led 
conferences 
For students the benefits are: 

© ownership for their learning and 
school progress. 

© more commitment to school work 
because of the accountability to parents. 

® increased interaction between parent 
and child, which can increase intrinsic 
motivation toward school achievement. 

® independence to initiate, plan, and 
conduct a conference. 

® self-evaluation. 
s more positive self-esteem, acquired 

through learning meaningful skills. 

For parents the benefits are: 
© appreciation for increased time spent 

in the conference. (Since more tiian one 
conference is going on at a time, there do 
not seem to be tiie rigid constraints of the 
traditional iO to 20 minute conferences.) 

^ better understanding about what 
their child does at school. 

® more participation, which facilitates 
their partnership in their child's education. 

For teachers the benefits are: 
® increased smdent pride. 
® insight gained by observing die fam

ily interaction. 
® relief when a child explains his/her 

school work in a first language and the 

parent comprehends (a multiculmral work
er's time is saved for the individual 
conferences). 

® increased parent attendance and 
participation. 

® efficient use of time (three or four at 
one time). 

® encouragement and energy created 
by the conference. 

Method 
Eight preparation steps for implement

ing smdent-led teacher-parent conferences 
are explained in Student-Led Teacher Par
ent Conferences, by Nancy Little and John 
Allan (1989). Copies are available at the 
following bookstores: UBC, SFU, and the 
Adierian Psychology Association of B.C. 

Nancy Little, formerly a learning-
assistance teacher in Richmond is princi
pal of Franklin Community School in Van
couver Barry MacDonald is a district 
counsellor vi^ith the Langley School 
District and is presently completing 
research on student-led conferencing with 
the Counselling Psychology Department 
at UBC 

Questions 
teachers ask 

/. what if a parent engages the 
teacher in a discussion dbmng the con
ference or asks a direct cpiestion about 
the child's progress? 

It is inappropriate for teacher and par
ent to discuss smdent progress as they 
would at parent-teacher conference. Doing 
so excludes the smdent and undermines 
tiie purpose of die smdent-led conference. 
When adults assume leadership, a child 
may feel discouraged and lose his/her 
sense of ownership for the conference. 

Responding to parents' questions is best 
communicated delicately by acknowledg
ing the parent's concern and redirecting 
the question TO the smdent. If the con
cern is not appropriate for discussion at 
the conference, the teacher might suggest 
a fumre parent-teacher interview. 

A R N 
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Stawamus elementary school in Squamish is one ofB.C. 's schools trying student-
led corferences Stqff planned, prepared and executed the initial effort in Novem
ber. Families (shown here) rated cor\ferences a success. stawamus Elementary photos 

2. What if a parent does not show 
up for the coriference? 

This scenario can be discouraging for 
both the smdent and die teacher. Support 
staff can be available on short notice to 
attend the conference, thus communicat
ing tiiat the smdent's efforts are valued 
and appreciated. The teacher can later 
contact the parent and establish another 
time or suggest that the child present his/ 
her conference at home. Although 
no-shows are rare, they do happen, and 
tiiey are minimized by communicating to 
parents the benefits and purpose of the 
smdent-led teacher-parent conference. 

3. What if a parent criticizes the 
teacher for giving OWCQT the responsi
bility qf reporting on student's 
progress? 

Understandably it can be challenging 
for parents to comprehend the myriad of 
changes in die education system. Taking 
time to address parent concems well 

before the conference helps to eliminate 
confiision about roles and responsibilities. 

4. Whatif students are qfraid that 
tluy will mess up at the conference? 

Students' fears are best discussed 
openly rathe than taken lightly or 
ignored. Classroom meetings can provide 
a supportive arena in which to explore 
fears and co-operatively establish a pro
active plan. Student concerns relating to 
their home life need to be addressed 
respectfiilly and privately witii tiie teacher. 

5. What a studLent is worried that 
he I she mqy be unable to answer aU 
the parent's questions? 

No teacher or parent can answer all 
questions. Smdents need to know that 
butterflies are to be expected and that a 
littie anxiety is positive and enhances per
formance. The key is managing the but
terflies by establishing a nervousness 
response plan and practising it through 
role-playing. 

by Stawamus Elementary 
School stO(Jff 

Parents, students, and teachers all 
agree that the smdent-led conferences 
held in October at Stawamus Elementary 
School were a phenomenal success. What 
transpired within our halls and 
classrooms was tiie most positive commu
nication of how our smdents are doing. 
Gone were the formal, quiet, often intimi
dating parent-teacher conferences. The 
school was filled witii celebration, and the 
celebration was shared with moms and 
dads, brothers and sisters, grandparents 
- even aunts and uncles. 

We let parents know that smdent-led 
conferences do not necessarily replace a 
parent-teacher conference. Most teachers 
had a sign-up sheet for subsequent 
appointments, but few were needed. 

After the smdent-led conferences, we 
compiled feedback from smdents, parents, 
and teachers for use in the fumre. We are 
preparing now for an even more success
ful smdent-led conference day in March, 
and we can't wait! 

Careful planning and preparation for 
the day are essential and begin early in 
the school year. For those of you who are 
tiiinking of organizing school-wide partic
ipation, we have the following tips: 

• Early in tiie school year, use a pro
fessional day to bring in a speaker or to 
brainstorm ideas for the day. 

© Buy a copy of Student-Led Teacher 
Parent Conferences, by Nancy Little and 
John Allan, for each member of the staff. 
This exceUent guide gives all staff mem
bers a common undersranding of the 
concept. 

• Discuss the idea of pride .aiders or 
the collection of as many samples as pos
sible of children's work. Start collecting 
early. 

• Explain to tiie smdents why they are 
collecting work samples. 

• At a staff meeting about four weeks 
ahead, compile a "what to do" list and a 
timeline for everyone. We brainstormed 
and compiled suggestions, but each 
teacher made up an individual Ust. 

Three weeks before 
1. Reinforce concept with smdents. 
2. Role play introducing parents to teach

ers in class. 
3. Read aloud an overview written in 

newsletter to parents, and ask smdents 
to make sure their parents understand 
smdent-led conferences. 

4. Expect everyone to participate. 
5. At assembly, have teachers role play 

introduction of parents to teacher and 
demonstrate how to keep to the 
agenda (even if your parents want to 
diverge). Offer tactiul strategies. 

TWO weeks before 
1. Discuss understanding of an agenda. 

Brainstorm possibilities for agenda -
include some essentials, some choices. 

Students should choose two or three 
from each list. For example: math, 
socials/science, writing. Other choices: 
art, French smdies, computers. The 
students' agenda v̂ ill vary from class 
to class and from individual to 
individual. 

Because early primary smdents 
couldn't read an agenda, they had sta
tions to visit in numerical order or 
posted the agenda on the board for 
parents to help smdents lead. (One sta
tion was a video of smdents during 
gym class.) 

2. Watch video of smdent-led confer
ences. (Courtesy of Barry MacDonald 
of Langley) 

3. Arrange for secondary-school smdents 
to videotape conferences. 

4. Make and put up posters to remind 
smdents and parents of the date. 

One week before 
1. Refine the agenda. 
2. Discuss with the smdents the format 

of the day. 
- Classes are dismissed at 11:30. 
- You and your parents arrive at a 

designated time. 
3. Role play conferences with peers and 

older smdents. 
The conference: 
- Introduce parents to teachers. 
- Show parents and siblings where 

to sit. 
- Use your agenda to show "what 

you can do!' 
- After 20 minutes, you will receive 

a signal (usually music). At tiiis 
point you may want to go to the 
back for refreshments. An extra 
station is available if your family 
wants to conference longer. 

- Tnank your family for coming, and 
invite to tour die school. 

- Remember to introduce the support 
staff if they come into tiie room. 

4. Do a web of ME using positive ideas 
of what the smdent can do. 

5. PoU die smdents early in die week to 
find out possible time slots. (Each 
teacher sent out a letter with a com
mon message at the top but had 
autonomy in choosing time frames. 
Because four families came at one 
time, only five or six sessions were 
needed. Parents remmed die form 
indicating tiieir first and second 
choice.) 

6. Phone parents who do not remm the 
form by Thursday of tiiat week. 

7. Have smdents write invitations to tiieir 
parents with tiie time of tiie conference 
clearly stated. Send invitations home. 

8. Have smdents in older grades, teach
ers in younger grades, or^nize 
refreshment centres. 

9. Have teachers and/or smdents prepare 
a comment book for parent feedback 
on conference day. 

The big day 
1. Post a welcome sign at the front 

entrance. 
2. Have classrooms organize work and 

learning centres to be shown. 
3. Set up classrooms in group settings. 
4. Review agenda and talk about fears 

and hopes for the conference. 
5. 12:30 - Begin the conferences. 

Compiled and submitted by the staff of 
Stawamus Elementary School Squcmiisk 



by Robyn Littleford 

icci returned to school last 
week after a 10-nionth absence that re
sulted from a motor vehicle accident in 
which she sustained multiple injuries, in
cluding a severe brain injury. She spent 
two of the 10 months in hospital and the 
remaining eight months at G.F. Strong 
Centre undergoing intense physical and 
connitive rehabilitation. Nicci returned to 
her old school, to her old peer group, to 
her old teachers as a new student. 

According to the 1988 B.C. Ministry of 
Health Program Survey, an estimated 
4,400 to 6,400 people annually receive 
brain injuries serious enough to warrant 
hospitalization, and 300 to 400 of them 
suffer severe permanent disabilities. Fifty 
to sixty percent of traumatic brain inju
ries occur in motor-vehicle accidents, and 
50% to 60% of the victims are between 
14 and 30. Males outnumber females 
three to one. 

A significant number of elementary and 
secondary school students, from al! over 
B.C., end up in a rehabilitation centre for 
three to six months undergoing treatment 
for severe brain injury. 

There is no typical student with a brain 
injury. That, in itself, makes the reintegra
tion of such a student even more 
challenging. The student with a brain 
injury may have all or a combination of 
cognitive, physical, psycho-social, and 
behavioral deficits. Although the physical 
deficits can be challenging, and the emo
tional and behavioral deficits can be dis
ruptive, the cognitive deficits - difficulties 
with language, attention, concentration, 
memoty information processing, organi

z a t i o n , p r o b l e m s o l v i n g , o r g a n i z a t i o n , 
i n s i g h t , a n d j u d g m e n t - c a n be the m o s t 
c o n f o u n d i n g . 

A r e c e i v i n g s c h o o l m u s t u n d e r s t a n d 
w h o the r e t u r n i n g s t u d e n t i s i n t e r m s o f 
spec i f i c de f i c i t s a n d h o w to m a n a g e the 
de f i c i t s i n the c l a s s r o o m . 

Fifty to sixt}^ percent of 
traumatic injuries occur in 
motor-vehicle accidents, 
and 5CP/o-6CPh of the 
victims are betiwen 14 
and 30. Males outnumber 
females three to one . . . 
many return to school 
1988 B.C. Ministry of Health Survey 

A collaborative effort between the 
rehabilitation-centre team and the receiv
ing school team, helps ensure a smooth 
transition. 

Teams within rehabilitation centers 
generally operate under a medical model. 
Interdisciplinary teams formulate treat
ment goals and discharge plans co-opera
tively The rehab team must work together 
in the ongoing assessment, planning, 
implementing, and evaluating treatm.ent 
plans. Fortunately the two Lower 
Mainland rehabilitation centres, G.F. 
Strong Centre and Sunny Hill Hospital, 
have recognized that because the school 
is the student's community, a teacher is 
an integral part of the rehab team. This is 
a new milestone. To meet this need, the 
Vancouver School Board funds two full-
time teachers and one special education 
assistant to work as members of these 
teams. 

The teacher's role on the rehab team 
has a dual purpose. The teacher provides 
assessment, remediation, and direct 
teaching while the student is in the rehab 
centre. The teacher also initiates liaison 
between the school district and ihe home 
school. Through that connection, the 
rehab team has access to accurate infor
mation about the pre-accident educa
tional, behavioral, and social status of the 
student and about the special programs 
and services available to the student 
when he/she returns to school. The rehab 
teacher translates how the deficits will 
show themselves within the classroom 
and tries to provide environmental aaap-
tations and learning, teaching, and behav
ioral strategies that will help the home 
school cope with the student's deficits. 
Also, the teacher translates the medical 
rehabilitation language into the language 
of educators. All of the above are done in 
consultation with the rehab team. 

For successful reintegration of these 
students, the experts in brain injury and 
the experts in curriculum must be recog
nized. Both contribute invaluable informa
tion when planning for the discharge of a 
student with a brain injury. 

Nicci's return to school had a positive 
beginning. The rehab team and the school 
team met prior to her discharge to discuss 
Nicci's specific deficits and anticipated 
needs. Prior to her return, the rehab team 
met with her teachers and her peers and 
conducted in-service training about the 
basics of brain injury, and they suggested 
possible strategies. 

With ongoing collaboration, co-opera
tion, and consultation, Nicci's home-
school team will gradually become the 
experts on Nicci - a student with a brain 
injury. 

Robyn Littleford teachc- at CF Strong 
Rehabilitation Centre and Sunny Hill 
Hospital 

Important 
infomiation 

about Canada's 
economic plan 

and how it 
affects you 

0 

Tighten it... 

Try to breathe 
vi'ithout fainting! 

bjTedRiecken 
change is no stranger to education. A 

quick look at our current educational 
vocabulary shows us the extent to which 
innovations regularly appear, permeate, 
and change our conceptions of educaiion. 
Such phrases as team teaching, manage
ment by objectives, effective teaching, di
rect instruction, discovery learning, the 
inquiry approach, and school improve
ment all, at one time, represented some
thing new. 

in some cases, the innovations were 
adopted and institutionalized, and even
tually became part of the way we view 
teaching and learning. In other cases, the 
innovations came and went, discarded by 
teachers as they failed to live up to their 
much heralded promises, or the innova
tions were forgotten as they were replaced 
by something newer, better, and more 
exciting. The shelves of school-district 
resource rooms, school storage rooms, 
and university curriculum laboratories are 
veritable graveyards for what comprised 
past innovations. Yet, the tradition 
continues. 

Why is change such an ongoing and 
central pari; of education? Why the con
tinual fascination with things new and 
different? The norms and values of the 
larger consumer society affect education. 
Generally though, the purpose of planned 
educational change is to move us from an 
existing state of affairs toward some yet 
unattained ideal. The purpose of 
educational change is important. We 
must, however, distinguish between im
provement that is self-initiated, personal, 
and individual and improvement tiiat is 
system-wide. These two types of change 
are radically different in several important 
ways. 

Personal, self-initiated change includes 
teachers' decisions to embark on a 
program of graduate studies or to attend 
university or district-sponsored extension 
courses. Self-initiated change may mean 
arranging to do more collaborative plan
ning with colleagues, or it may mean 
travelling to other parts of the worid. 
Whatever form it takes, self-initiated 
change is usually planned, directed, and 
implemented by the individual. More 
often than not, the motivation is personal 
and professional growth, and the process 
is aldn to a voyage of exploration and 
discovery 

System-wide change, on the otiier 
hand, is not initiated at the level of the 
individual teacher. Although the ultimate 
meaning and fonn of the change is even
tually determined by the actions of indi
vidual classroom teachers, the initial plan
ning, direction, and timelines for 
implementation are not developed by indi
vidual teachers. System-wide change, 
imposed from outside, can lead to feelings 
of alienation and despair. Individual 
change results from reluctant adaptation 
to changed working conditions. Old ways 
of doing things must be reworked to 
accommodate a new set of externally 
developed standards and conceptions of 
proper educational practice. 

In the upcoming international con
ference Oil teacher development to 
be heldT=february 14-16, 1991, in 
Vancouver issues of both individual 
and systeiu-wide change will be 
presented and debated. See page 17, 
October '90 Teacher or die PD 
Calendar for conference registration 
information. 

Dr Ted Riecken is a professor in the 
Faculty ofEducatilon. University of 
llctoria 

Head injury 
WHAT TO 
WATCH FOR 

I 
he following characteristics can 

occur in the child with traumatic head 
injury 
Communication 
Observe for problems in: 

- language 
- articulation 
- word finding (anomia) 
- reading 
- writing 
- computation 
- abstraction 

Physical 
Look for impairments in: 

- mobility 
- strength 
- co-ordination 
- vision 
- hearing 

Cognitive 
Watch for difficulty in: 

- memory- (short and long term) 
- thought processes 
- conceptual skills 
- problem-solving 

Perceptual motor 
Think about involvement in: 

- visual neglect 
- visual field cuts 
- motor apraxia 
- motor speed 
- motor sequencing 

Behavior 
Be aware that brain damage may account 

for: 
- impulsivity 
- poor judgment 
- disinhibition 
- dependency 
- anger outbursts 
- denial 
- depression 
- emotional lability 
- apathy 
- lethargy 
- poor motivation 

Social 
Sensitize yourself to know a child with a 
head injury may: 

- not learn from peers 
- not learn from social situations 
- behave like a much younger child 
- withdraw 
- distract in noisy surroundings 
- become lost even in familiar 

surroundings 
Source: Depompei and Blosser, March 
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Eleanor Chapman 

MarkBigler 

Linda SUikavina 

-.here probably are as many re
cipes for bringing substitute-teacher 
issues to tiie forefront in local associations 
as tiiere are recipes for Nanaimo bars. The 
following recipe is working well for sub
stitute teacherr (teachers on call) in the 
district of Nanaimo. Feel free to vary the 
ingredients, adjust quantities, or add 
spices. 

Or^inizing substitute teachers withirt a 
local has alwaj^ presented unique prob
lems. Communication v/ith die members 
is one. Locals cannot rely on substitute 
teachers' gettiing inforraatip.n at schools. 
That is, at best, a hit-and-miss approach. 
c:ontinuity is anotiier pi'oblem. Just when 
tiiat Substitute Tfeacher Issues Steeriyng 
Commiliee gets going, half the members 
get appointments and, of necessity, com
mit tiieir time to titieir new positions. 
However, witii active participation of as, 
many members as possible, organizing 
subs can be done. 

The tiiree groups .tiiat need to see that 
substitiite teiichens are willing to put in 
the time and effort to organize are the 
board, the general membership (ifiembers 

need to be reminded constantly of their 
colleagues difficult working conditions), 
and the substimte teajhcrs tiiemselves. 

Nanaimo began with the leadership of 
two substitute teachers (Eleanor Cliapman 
and Linda Rulavina) and one president. 
Each was concerned that the myriad of 
substimte-teacher issues could get lost 
among aU the issues locals face. The 
ingredients identified in discussions at a 
number of meetings were quickly located 
in tiiree cupboards, labelled professional, 
political, and social. All of the following 
ingredients were found somewhere in 
those three cupboards. 

1. Budget. We increased the local-' 
association budget to provide for tegular 
maiiouts to substitute teachers. There is 
no otiier effective way to comraimlcate. 

2. Newsletter. We set up a newsletter 
dedicated to siibstitirie issues. This is in 
addition to any otitier communication by 
die association. The titie we selected is 
Locum tenentes - "those who temporar
ily take the place of others." 

3. Steering group. Wei, elected nine 
substitute teachers as NDTA staff 
representatives. The nitie form the steer
ing commitijce (name of body still to be 
decided). The steering committee does the 
planning and collects pertinent informa
tion on issues in tiieir staft-cepresentative 
capacity. 

4. Meetings. We hold separate 
meetings of substimte teachers to develop 
a group identity We call the meetings Sub 
Rallies. 

5. Workshops. We tailor them to 
address substitute teacher needs and fill 
the gap normally found. Ideas for work
shops originate from feedback to the reps. 

6. Representation. We changed the 
association constitution to provide for 
voice and vote for a substitu'̂ 'j-teacher 
represematiw on the Bargaining Commit
tee (expanding on the "voice onty" process 
used for the l^t two yeeMTs). 

7. Social activities. We offer special 
activities for substitute teachers only -
especially at the beg^ning of the school 
year. When association activities are 
plarmed, we ensure that all substitute 
teachers are infonm d̂ - we uise that 
mailout system. 

8. Grievances, There is nothing better 
tiian a grievance ort an issue near and 
dear CP die hearts of substitute teachers 
io get attention. A grievance asking for a 
day's pay for a substitute teacher who 
was not called out for dlie Sfth day of a 
contionuing assignment captured the spot-
U^t for substitutes in Nanaimo. 

Here in Nanaimo; substitute teachers 
are really cooking, 

Mark Bigler is president of the 
Ntmodmo District Jttkhers'Assodation, 

^̂ ^̂ ^̂ ^̂  

New Year's 

UOTES OF 
NOTE 

Honest hope derives from a belief tiiat 
positive change is possible in tiie world. 
And we m\\ only believe this if we expe
rience ourselves changing. The key is 
risk, doing that which we thought we 
could not do." 

- Frances Moore Lappe 

Never doubt that a small group of 
thoughtful, committed citizens can -
change die world. Indeed it's the only 
thing that ever has." 

- Margaret Mead 

»any of us set goals for 
self-improvement at the start of the year. 
Perhaps making a similar list of environ
mental resolutions would help us act on 
our good intentiouij toward the environ
ment. 

1. Reviev/ your home heating systems, 
your water heater, and your insulation. 
Much of the energy consumed in the aver
age Canadian home is wasted because of 
inefficient heating systems. TUning up an 
oil furnace, applying caulking and weatii-
erstripping lo seal cracks, insulating the 
attic, and upgrading or replacihg the win
dows in your home can reduc^ energy 
loss and heating bills. 

2. Check your appliances' energy con
sumption. Keeping your refrigerator and 
freezer even 5 degrees colder than neces
sary will increase your energyfconsump-
tion by as much as 25%. Accdfding to 
guidelines provided by Ontarfo Hydro, 
refrigerators sliould be kept atib&hveen 2 
degrees and 5 degrees C and the freezer 

compartments and the freezer at -18 
degrees C. Evety six months, condenser 
coils at the back of die fridge should be 
cleaned carefully with the bmsh or nozzle 
attachment of the vacuum cleaner. After 
appliances, water heaters are the second 
largest energy user in your home. In a 
home without a dishwasher, you can 
safely turn down the thermostat on your 
water heater to 54 degrees C. Tlirning off 
tiie heater when you leave home for a 
weekend or take a vacation is also 
recommended. 

3. TUrk/off tile lights v/hen you leave 
tiie room and choose light bulbs witii con
servation in mind. One 100-watt bulb 
gives ahnost as much light as two 60 
watts and uses less energy. Compact fluo
rescent bulbs are the latest innovation in 
efficient lighting. Altiiough they cost more 
tiian the traditional incandescent bulb, 
they use less electricity and pay off in 
lower energy costs. 

4. Conserve water. Keeping die water 
mnning while you bmsh your teeth, 
shave, or wash dishes is a bad habit tiiat 
in time squanders an astonishing amount 
of water. 

5. The average Canadian household 
tiirows out a ton of garbage a year. Prac
tise tiie three Rs - reduce, reuse, and 
recycle (in that order). Reduce means 
avoiding unnecessary, heavily packaged, 
or disposable goods. Reusing can entail 
borrowing, bartering, renting, or repairing 
items to prevent using items only once. 

Look for goods packaged in recyclable 
materials - l̂ass* metal, or paper; avoid 
plastic and styrofoam. 

6. Handle and dispose of toxic wastes 
such as paints and thinners, oven clean
ers, car batteries, antifreeze and pesticides 
with care. Simply throwing them in tiie 
trash or flushing tiiem down die drain 
evenmaily contaminates tiie soil, water, 
and air. 

7. Reward companies whose goods 
are less harmful to die environment. CSA 
is the testing and certification agency for 
Environment Canada's Environmental 
Choice Program. Under tiiis program, 
guidelines have been developed in prod
uct categories such as re-refined motor 
oil, thermal insulation, plastic fencing, 
and water-based paint. Draft guidelines 
have also been established for newspa
pers, heat-recovery ventilators, energy-
efficient lamps, compost, and water-
conserving products. If products in a 
category are made, used, or disposed of 
in a way that causes significantiy less 
harm to tihie environment than others in 
tile same category, their manufacmrers are 
allowed to display the EcoLogo mark. 

8. Become hiel-efficient. Cars emit car
bon dioxidê  nitrogen oxides, and hydro
carbons - gases that contribute to the 
greenhouse effect, acid rain, arid ozone 
smog. 

Give your car a mne-up. The more gas 
your car consumes, the more harm it does 
to the environment Keeping your car • 
mned up makes it more fuel efficient and 
cuts down on toxic emissions. 

Carjx)oling is another gas-sparing ini
tiative, one that helps your pocketbook 
and the environment 

source:CSA&OieCdnstmiV^!^^ " 



Tdx reform 
and RRSPs 

You've heard about the new pension 
and RRSP Tax rules, and you may have 
read about them. Here's what they mean 
to you. 

You stil! deduct, for income-tax calcu
lations, the full amount of any regular 
teacher-pension-plan (TPP) contributions 
made by you. (See recent articles regard
ing tax deducUbiJity of past-service 
purchases.) 

Under the new rules, the amount r>f 
your regular TPP contributions has no 
effect on your RRSP room. Starting in 
1991, you calculate RRSP room by 
subtracting the value of the pension you 
purchased the previous year (called a PA 
or pension adjustment) from a pre-set 
number. In 1991 the pre-set number is 
the lesser of 18% of 1990 income or 
$11,500. 

The formula for calculating you PA is a 
bit complicated. Since the TPP integrates 
with the Canada Pension Plan, you must 
use the following calculation: 

1.3% of salary up to $ 2 8 , 9 0 0 (the 
year's maximum pensionable earnings 
for the CPP for 1990), plus 2.0% of sal
ary above the yearly maximum 
pensionable earnings (YMPE) to 
$63,889, times 9, less $1,000. 
Let's look at an example: 
The PA for a full-time teacher with a 

gross 1990 salary ot $ 4 0 , 0 0 0 would be 
1.3% of $ 2 8 , 9 0 0 plus 2.0% of the salary 
over the YMPE ( $ 4 0 , 0 0 0 - $ 2 8 , 9 0 0 ) , 
times 9 , less $ 1 , 0 0 0 . 
1.3% X .$28,900 = $ 3 7 5 . 7 0 
2 .0% X 11.100 ^ 2 2 2 . 0 0 

$ 5 9 7 . 7 0 X 9 = 5 , 3 7 9 
less 1,000 

1990 PA = $4 ,379 
RRSP Room (1991)= 18% of $40 ,000 less the PA 

= $7 ,200 - $4 ,379 
= $2,821 

Teachers earning the YMPE ($28,900 
in 1990) or more will have $2,821 in 
RRSP room in 1991. Teachers earning less 
than $28,900 in 1990 will have less than 
$2,800 RRSP room in 1991. 

If you have additional earnings that are 
not subject to pension-plan contributions 
(work during the summer), your RRSP 
room will be greater. 

A second example: 
A 60% teacher who teaches 10 months 

in 1990, or a teacher who works only six 
months in the school year for a gross 
1990 salary of $24,000: 
Acnial salary annualized 

= $ 2 4 , 0 0 0 X 10/6 = $ 4 0 , 0 0 0 
1.3% X $ 2 8 , 9 0 0 = $ 3 7 5 . 7 0 
2 .0% X 11,100 = 2 2 2 . 0 0 

$ 5 9 7 . 7 0 X 9 = 5 , 3 7 9 
less 1,000 

1990 PA = $4 ,379 
X % time worked 

= $2,190 
RRSP Room (1991) = (18% of $24 ,000 ) - $2,190 

= 4 , 3 2 9 - 2 , 1 9 0 
=$2,130 

Don't have any extra money to put into 
an RRSP this year? Under tax reform, up 
to seven years of unused RRSP room can 
be carried forward to be used later. This 
also means you could carry RRSP room 
into retirement (to age 71). 

The Superannuation Commission will 
inform you in the spring of 1991 of the 
pension adjustment earned in 1990. Reve
nue Canada will inform each texpayer 
individually in tiie fall of 1991 regarding 
the available RRSP room for that tax year. 

RRSP rules for 1990 are the same as in 
the past: $3,500 less your contributions 
to the pension plan. 

Bond values have declined noticeably 
with the weakening of the economy and 
coiiiinued high interest rates. 

For the third quarter, ending September 
30, 1990, the fund earned 1.85%. Over 
the ^ l-month period ending September 
30, 1990, the earnings were 7.75%. The 
non-diversified Municipal Pension Fund 
earned 8.28% over the same period, pri
marily because more of its fund was in 
short-tenn GICs and T-Bills. Teacher fund 
returns are less because of the movement 
of fund monies from short-term invest
ments into equities (currently 13% of the 
fund). Short-term-money investments 
averaged 13.4% over the past 12 months; 
whereas stock prices were depressed, 
down 16.9% in same period. The good 
news in this lowered return is that stocks 
are being purchased at reduced values 
and are expected to be 20% higher In 
value by the end of 1991. 

In contrast, the inflation-adjustment 
account, which is held primarily in short 
and mid-term bonds, earned 3.56% in the 
quarter, or 11.39% over the previous 12 
months. 

The Ministry of Finance is preparing a 
list of stocks purchased to the end of 
1990 for review by the Pensions Commit
tee and staff. 

Retirement-
planning seminars 

Chilliwack, Feb-'̂ ary 9, 1991 
Best Western Rainbow Country Inn, 
09:00-16:00 

Surrey February 16, 1991 
Surrey Inn, 09:00 -16:00 

Vancouver, February 23,* 1991 

Richmond, March 2,1991 
Richmond Inn, 09:00 -16:00 

Castlegar, March 16,1991 
Fireside Dining Room, 09:00 -16:00 

Victoria, April 20.1991 
Victoria Conference Centre, 09:00 -16:00 

Attention, 
Ontario teachers 

Teachers who left Onrario and took a 
refund of their pension contributions may 
repay those refunds to the Ontario plan, 
for purposes of transfer to the B.C. plan. 

Applications to repay refunds m.ust be 
made by December 31, 1991 and repay
ments must be completed by December 
31. 1994. 

To apply for reinstatement of refunded 
sei-vice, conract Teachers' Superannuation 
Commission, 400-5650 Yonge Street, 
Toronto, ON. M2M 4K5. 

BCTF president, 
1958-59 

On January 4, 1990, Harold Parrott; 
died. In the midst of a dedicated career In 
education, he served as BCFF president. 
It was the time of the Cold War, and edu
cational organizations were focussing on 
the need for expanded research in pure 
and applied sciences and vocational 
training. Parrott championed a strong 
profession and tackled specific edu
cational issues: tiie introduction of a sec
ond language in the elementary-school 
curriculum; and increased funding for stu
dents with special needs, enhanced 
teacher training, and appropriate place
ment for teachers with supplementary 
special education training. 

Bernard Gillie, anotiier past president 
of the BCTF, speaks of PartottTs caring and 
energetic commitment to education and 
the profession. "Harold Parrott; was a 
loyal, hard-working professional, inter
ested in developing die federation into a 
strong, united force for teachers in gen
eral," said Gillie. 

Recognizing his contributions to the 
profession, the BCTF made Harold Parrott 
an honorary member in 1974. 

Leonard Anderson, Victoria 
Tony Amida, Surrey 
Andrew Bryant, Saanich 
Doug Chamberlain 
Moreen Cobb (Heageny), Surrey 
Donald Cunningjham, Saanich 
Agnes Doerksen, Chilliwsick 
Eileen Eby (Guina), Windermere 
Nathaniel Eccleston. Nanaimo" 
Geraldine Forbes (Gardner), Victoria 
Donald Fraser, North ̂ n̂couver 
Kathleen Hammer (Murray), Victoria 
Jean Lockhart (RunnaUs), Vbmon 
Wibon Merrill, Nanaimo 
George Nachtigal. Chilliwack ' 
Sheila OTBtien (CaroIan),yictoria 
George Rogers, Ctahbrobk 
Ann Salem, Vancouver -
June Shearer (MacDonald), Victoria 

As reported iry the Supermnuation 
CommMion, thefoUowit^ teachers 
have passed awqy recently. 

Charles Adiard, Î ce River 
John AUan. West Vancouver 
Maiy Baritrop/Quesnel 
\fera Barnes (Schoenlng), Shuswap 
Olive Benedict, Bumaby 
John Bowbrick, West Vancouver 
Winifred Boyes, Vancouver 
Norman Bradbury 
William Brand, Coquidam 
Grace Bret'., Powell River 
John Clague, Vancouver 
Burt Cooper, New Westniinster 
Goldy Cross, Victoria 
Doris Davis, Cowichan 
Gwendolyn Debeck (Hawthomevvaite), 

Fraser Â Uey 
Dorothy Devlin (Grant), Vancouver 
George Dickson, Campbell River 
Maiy Dorcette, IVail 
Richard Downing, Surrey 
Donald Flather, Vancouver 
Lorne Ginther, Vancouver 
Edna Graham (Robertson). Bumaby 
Walter Grant, Vancouver 
Ann Haig-Brown (Elmore), Campbell River 
Innes Harrison (Greig), Alberni 
Bernard HUdebrand, Abbotsford 
Uuretta Holdridge (McCafl), Victoria 
James Hutchinson. New V/esiminster 
Kenneth James, Vancouver 
Rhoda JefTers. Delta 
Margaret Johnson (Mclntyre), Victoria 
James Johnston, Vancouver 
Kathleen Kermode, West Vancouver 
Margaret Keyes 
Nicholas Kroeker, Central Okanagan 
Doria Laverock, Vancouver 
Gwynne Lind (Postlewaite), Keremeos 
Kenneth Lx)gan, Suitey 
Alexander Lucas, Burnaby 
Magnus Lunde, Keremeos 
Agnes Mabee (Anderson), Kamloops 
Doris MacConnachle (Greenwood), Saanich 
Anna MacKenzie (Butler). Chilliwack 
Marie McCord (Frew), Vancouver 
Anne McDiarmid (Glugston), Vancouver 
Ileen McDonald, Vancouver 
Edward McKierahan, Cowichan 
Marion McLean, Vancouver 
Donalda McLennan (Cox), Mission 
Mary Mcfiavish, ChiShWck" 
Orin Melsness, Langley 
Bertha Mounce (Wallace), New Westminster 
Janies Muir, Victoria 
Norman Murray, Vancouver 
Ardith Nelson (Vicfcson), "yancouver 
John Nixon, Kamloops 
Maiy Bandachuk (TUmer), Peace River 
NediaPaul 
Kenwood FugpsljEy, Vancouver 
Ann Ra'ihlei^ (Hutchison). Mission 
Elizabeth Reve (Spokes), Armstrong 
cirino Sah4<ior, Fernie , ' 
Kaniet Sandtterg (Hfld). llail 
Frances Scales {yaA), Alberm 
Ross Shandler, Richmond 
Emest Simpson 
Leo Smitfi, \fcrhon 
Joseph Smyth, V«liicouver 
Ra^ftild lat&w (Larson), Cranbrook 
Viola Taytor : 
Ilah Ttiompson, Vancouver 
Edvrard Tolhurst, kamloops 
FtedWelland 
Mais White, New Westminster 
james Wilcox. Kitimat 
Lloyda WiDs (Monis), \femon 
Fred Wilhvay. Saanich 
Afcra Young (Emerson), Nanaimo 

i s y o u r 

A recent article in Joumal of Creative 
Behavior {V. 24, #2, Summer 1990). 
identified four basic types of problem-
solver: generators, conceptualizers, opti
mizers, and implementers. Each type rep
resents part of the problem-solving 
process; each is essential to the effective
ness of the process. 

Generators are most involved in the ini
tial stages - considering all possibilities 
and gathering and absorbing infomiation 
from a wide variety of sources. 

Conceptualizers analyze possibilities, 
organize ideas, and form strategies. 

Optimizers are most useful In later 
phases of problem-solving; they focus on 
practical solutions and the organization 
required to achieve the solution to the 
problem. 

Implementers work to ensure that the 
plan identified to solve the problem is 
efiectively carried out. 

Interaction and balance among all these 
types is essential for effective problem-
solving. 

Source: Precis of article in Education Moni
tor, August 14, 1990, p. 5. "Here's the latest 
fashion: Many styles of problem-solving." 

Are you an 
"at-risk'' teacher? 

We have identified the at-risk smdent, 
the one who is disenchanted, unsuccess
ful, and in danger of dropping out of the 
system. Unformnately we also have 
at-risk teachers, in danger of leaving the 
system because they are fmstrated and 
distres.sed. Ivancewich and Matheson 
(1980) identified five major negative con
sequences of excessive stress. 

1. subjective - moodiness, fatigue, 
anxiety, giiilt; 

2. behavorial - increased accidents, 
impaired speech; 

3. cognitive - poor decision making, 
poor concentration, forgetfulness; 

4. physiological - increased blood 
pressure, high cholesterol.coronary dis
ease; 

5. organizational - absenteeism, mm-
over, losses in productivity, less commit
ment, job dissatisfaction. 

A teacher experiencing these conse
quences reaches a condition called 
"burnout" and drops out of school. 

Source: New Bmnswick Tfeachers' Associa
tion News, September 4, 1990. H 

February 14-16 VANCOUVER 
St'cond Inieriiatioiial ConfereiiCL" on Tt'aclicr Dcvel-
opmont, "Teacher Pevelopincnt; 'lire lU'y to Kduca-
lional Chaiij.',̂ ';' Hotel Vancouver, Vancouver. Contact 
Conference Plus, liox 188 - 2619 Aln\a Street, Van
couver, liC V6R3SI. 

February 15-16 VERNON 
North Okanagan Neurological Ajsociation confer
ence, "Together We Can - Parent/Professional flcla-
tionships," Vi'rnon Lodge Hotel, Vt-rnon. Workshops 
of interest for parents and professionals working 
with children with special needs who are under 
seven years of age. Conuict NONA Child 
Development Centre, 2802 34th Street, Vernon, BC 
VIT 5X1, 549-1281, 
r<;bruary 15-16 SURREY 

Art Teachers' Association conference, 
"ART-iculation 2000 - Connecting Through Art;' 
Semiahmoo Secondary School, Surrey, Contact Ms. 
Chris McQuaig, 590-2255, Fax: 590-2588. 
Februaty 21-23 VANCOUVER 
Hospital/Homebound Provincial Specialist Associa
tion conference, "The Interdependency of Health and 
Eduaition," Broadway Holiday Inn, Vancouver. Con
tact Leyanne Burchell, 146 West 22nd Avenue, Van
couver, BC V5V 2G1. 
Febmary 22 VERNON 
North Okaiiagan Ttachers' Convention '91. Vfernon, 
Contact Vfernon Tfeachers' Association, 203-3306 
32nd Avenue. Vfernon. BC VIT 2M6, 542-0456 or 
542-0564, 
February 22-23 RICHMOND 
Tfeachers of Home Economics Specialist Association 
annual conference and AGM, "Environomics - The 
New Esteem r Delta Pacific Resort (formerly Airport 
Inn) Hotel, Richmond. (Preconference February 21.) 
Contact Noni Langdale, 4711 No. 4 Road, 
Richmond, BC V6X 2M5, H: 278-4805, S: 
274-7258. 
February 26-29 QUESNEL 
Glasser workshops: Control Theoty/Lead Manage
ment. Contact Deborah CuUlaane. 992-72 i i . 
February 2 7-March 1 VANCOUVER 
B.C. School Counsellors' Association annual confer
ence and AGM, Sheiaton Landmark, Viancouver. 
Contact Roz AUierton, 412 East 34th Avenue. Van-
couvcr, BC V5W 1A3. H: 327-5700, S: 255-2644. 

' mmm — - ' t ' - - ^ -
March 1-2 PORT ALBERNI 
Parent Partnerships - The Keys to Education, Port 
Albemi. Keynoters: Gaiy Phillips and Jaime 
Escalante. Contact Lynn Pecknold, c/o Albemi Dis
trict Secondary School, 4000 Burde Street, Port 
Albemi, EC V9Y 3L6, 723-6251, Fax: 723-2126. 
March 4-8 KAMLOOPS 
Glasser workshops: Control Theory/Lead Manage
ment. Contact shelly Brierley. 536-4200. 
March 7-9 RICHMOND 
Special Education Association conference, "Strategies 
That Fly: A Conference of Practical Methods, Delta 
Pacific Resort (formerly Airport Inn) Hotel, 
Richmond. Keynoter: Rick Hansen. Contact Sue Fer
guson, Box 5608 Station B. Victoria, BC VSR 6S4. 
H: 642-7870, S: 592-2022. 
March 14-15 WESF VANCOUVER 
Hillside Middle School's Third Annual Middle-School 
Conference. Contact Iris McEwen, c/o 2295 Queens 
Avenue, West Vancouver. BC V7V 2V5. 926-7534, 
Fax: 984-2468. 
March 14-16 VANCOUVER 
Canadian Association for Young Children's national 
conference, "Meaningful Connertions: Professional 

r ^ Philippines Education 
^ Study Tour 

sponsored by BCTF and 
CoDevelopment Canada 

Dates: July 5 - 23, 1991 
Cost: Approximately $2,900 includes all transportation, 

accommodation and meals 
Hi i^ l i^ts and unique features of flie tour: 
• As guests of the Alliatnce of Concerned Teachers (largest 

national union of teachers) the tour will focus on education in 
the Philippines. 

• 2-day orientation by Filipino teachers to introduce social, 
cultural, geographical, historical, economic, and political 
information on the Philippines. 

• Highlights of Manila and surrounding districts and the sights 
in one of two regions (Mindanao and Visayas). 

For more information, contact Leona Dolan at the BCTF 
office 731-8121 or toll-fit«e 1-800-663-9163 

Connections, Curriculimi Connections, Community 
Connections;' Hotel Vancouver. Contact lune Meyer, 
922-3202 CAYC B.C., or jenny Chapman, 228-1923. 
March 14-16 VANCOUVER 
B.C. Teachers of English as an Additional Liitiguage 
(TEAL) Conference, "Setting Sail with D,C. TEAL,"^ 
Sheraton Undmark Hotel, Vancouver. Contact Caiol 
Kiiy. Box 83244, Burnaby, BC V5C 5P8, or call 294-
TEAL, 
March 18-22 VANCOUVER 
Glasser woiksliops: Control Theor>'/Lcad Manage
ment. Cohtact Shelly Brierly. 536-4200. 
March 21-22 SURREY 
Specch-Umguage Conference, "Let's Mainstream 
Speech-Lat\guage Pathology Service in the 19y0s;' 
Surrey Charlann Simon siwaker. Contact Ann-Maree 
Fo>:e, 584-2525 or 588-4435. or Gail Trotman, 
.591-2414 or 596-0357. 
March 21-23 BANFF 
International Reading Association's Second No.th-
American Conference on Adult and Adolescent Lit
eracy, "Launching the Literacy Decade: Awareness 
into Action." Banff Springs Hotel. Write IRA, 800 
Barksdale Road, Box 8139, Newark. DL 
19714-8139. 

APRIL; 
April MONTREAL 
Canadian Council of Teachers of English national 
conference. .Montreal. Contact John E McGuinness, 
12725 56th Avenue. Surrey, BC V3W 1G4, 
596-5315. 
April 10-13 PRINCE RUPERT 
Adult Basic liducation Association Conference and 
AGM, "Program Design and Delivery: Meeting tiie 
Needs of Uie Learner," Nortiiwest Community 
CoUege, Prince Rupert. Contact Marie Grinstrand, 
Northwest Community College, 130 - 1st Avenue 
West, Prince Rupert, BC VSJ 1A8, 624 6054, fax: 
624-4920 
April 15-19 PRINCE GEORGE 
Glasser workshops: Contiol Theory/Lead Manage
ment. Contact Sandra Nadalin, 992-8303. 
April 16-18 VICTORIA 
Fouith Annual Eneigy Fomm. "Eleoricity, Education, 
and tiie Environment," sponsored by B.C. Hydro, Vic
toria Convention Centre. Contact 663-3389. 
AprU 17-20 NEW ORLEANS 
National Council of Tfeachers of Matiiematics Annual 
Conference, New Orleans, lx)uisiana. Contact lan 
deGroot, Sutiierland Secondaiy School, 1860 Sutii-
erland Avenue, Nortii Vancouver, BC V7L 4C2, H: 
989-6377, S: 985 5301. 

April 18-20 CALGARY 
Seventh Annual National Conference on Dmgs, 
sponsored by Parent Resources Institute for Dmg 
Education, Calgaiy Convention Centre. Contact, Col
let of Pharmacy, University of Sask.. Saskatoon. 
SK S7N OWO, (306) 975 3755. TbU free 
1-800-667-3747. 

April 19-20 TORONTO 
Ontario Primary Provincial Conference, "Catch tiie 
Rainbow." Contact Linda Berg, 1-416-660-3083. 
April 19-21 BRACKENDALE 
Environmental Educators* Provincial Specialist Asso
ciation and B.C. Tfeachers for Peace Education joint 
conference. North Viancouver Outdoor School, 
Brackendale. Using environmental tiiemes to 
integrate curriculum across primary, intenmedlate, 
and graduation programs. Contaa Jim Wisnia, North 
Vftincouver Outdoor School, Box 250, Brackendale, 
BC VON IHO, H: 898-2000, S: 980-5116. 

April22-23NORTH VANCOUVER 
Leaming Assistance Tfeachers" Association confer
ence and annual general meeting. North Vancouver. 
Features Anita De Boer on consulting. Contact John 
Bataller, Box 132. Saanichton. BC VOS IMO. H: 
652-2787. S: 652-4401. 
April26-27 VERNON 
B.C. Tfeacher-Librarians' Association "Story '91 r Sil
ver Star Ski Resort, Vfcmon. Contact Evelyn LeRose-
TUll, c/o Kidston Elementaiy School. 7857 Kidston 
Road, Vfemon. BC VlB ISl, H: 545-6666. S: 
542-5351. 
April 28-Mqy 1 VICTORIA 
Focus "91, "Integration: A Shared Responsibility," a 
conference emphasizing a co-operative approach 
toward tiie integration of children witii disabilities 
into regular school seUings, sponsored by Greater 
Victoria School Distria and the Ministty of Educa
tion, Special Programs Branch, Victoria Conference 
Centre. Contact Barbara Smitii, c/o Vioox School, 
2260 Victor Street, Victoria, BC VSR 4C5. 

McQf 3 BURNABY 
B.C. English Ifeachers' Association Spring C'onl'er-
encc, Simon Fra.scr University. Contact M:ug 
Freilcriclcson or Colleen Shook, Burnaby North Sec
ondaiy School, 751 Hammarskjold Drive, P.nrnaby, 
BC V5B4A1, 291-7301. 
Mqy 3-4 KAMLOOPS 
First Nations Eduattion Associaiion Annual Confer
ence. 'rUimloops. Contact Peter Michel, 828-9806, or 
Robert Matthew, 392-7262. Fax: 392 4625. 
May 8-11 VANCOUVER 
Pacific Sounds '91. biennial Canadian Music Educa
tors' National Conference, hosted by Music Educa
tion, I-acully of Education, on the UBC campus, 
Contact Alex MacLeod or Sandra Davies, 228-5206 
Fax: 228-6501. 

Mqy 12-18 VANCOUVER 
Canada-wide Science Fair, Vancouver. Of interest to 
intemiediate, science, computer teachers. Contact 
Patti Leigh at Science World. 687-8414, 
Mqy 22-24 HALIFAX 
Canadian Guidance and Counselling .\ssociation 
Conference, Halifax Hilton. Keynoters Richard Bolles 
(What Color Is Your Parachute?). Barbara Coloroso 
(Kids Are Worth It), and Laurent Laplante (Quebec 
journalist and professor). Contact Peggy Dutton. Box 
2086. Station M. Halifax, NS B3J 3B7. (902̂  
424-5166. Fax: (902) 424-0511. 
Mqy 23-25 VICTORIA 
Annual Ttaching of Physical Education Conference, 
co-sponsored by tiie Physical Education Provincial 
Specialist .Association and tiie School of Physical 
Education, University of Victoria. Contact Tom 
Holtby, c/o Dr. T.A. Swift Elementaty School, 34800 
Mierau Stieet, Abbotsford, BC V2S 5Y4. 

June 20-23MIAMI 
Second Intemational Social Stiidles Conference, "The 
Caribbean: Cradle, Crossroads, and Cmcible of the 
Americas," Miami Intercontinental Hotel. Submit pro
posals by September 6. 1990. Contact Dr. Donald C. 
Wilson, Social and Educational Studies, Faculty of 
Education, UBC, 2525 Main MaU, Vancouver, BC 
V6T 1W5, 228-2291. or Rick Beardsl̂ r, BCTF staff. 

AUGUST 
August 11-15 CHARLOTTETOWN 
Eightii Annual Faculty [)evelopment Summer 
Institute on Enhancing tiie "̂ feaching Experience, 
University of PEL Contact Ian MacDonald. Univer
sity of PEI, 550 Uniwtsity Avenue, Oiartottetown, 
FE CIA 4P3. 

* 1 

October 1719 BURNABY 
Association of B.C. Drama Educators annual confer
ence. "Interaa "91: Back to Our Future," Sheraton 
Inn, Bumaby. Contaa John White, c/o 5325 Kincaid 
Stieet, Bumaby, BC V5G IW2, 299-0611. 

October 17-19 RICHMOND 
30tii Northwest Mathematics Conference, Richmond, 
B.C. Contaa John Klassen, c/o West ̂ ncouver Sec
ondaty School, 1750 Matiiers Avenue, West Vancou
ver, BC V7S 2V8, H: 926-8005, S: 922-3931. 
October 17-19 WHISTLER 
"Bridging tiie Millennium," a national conference 
jointiy sponsored by B.C. Tfeacher-Librarians' Asso
ciation and Association for Tfeacher-Librarianship In 
Canada, Whistier. Contaa Rcgistiation Secretaty, 
1295 Morris Crescent. Delta, BC V4L 1W.3. 
922-5781, Fax 922-1469. 

October 17-19 VANCOUVER 
Provincial Intenmediate Tfeachers' Association fall 
confetence, "2001: A Learning Odyssey - Learning 
to Leam," HyaU Regency Hotel. Kejoibter Maud Bar
low, national chairperson. Council of Canadians. 
Contaa Rika Ruebsaat, Henty Bose Elementaty 
School, 6550 134tii Stî eet, Surrey, BC V3W 4S3. H: 
526-2804. S: 596-6324. 
October 18 LANGLEY 
B.C. Tfechnology Education Association Conference 
•91. "Problem Solving." Lan^ey Senior Secondaty 
School. Contac: Undsay LangiD, H: 858-4292, S: 
856-2521. 
October 18 BURNABY 
B.C. English Tfeachers' Association conference, SFU. 
Contaa John E McGuinness, 12725 56tii Avenue, 
Surrey, BC V3W 1G4, 596-5315, 

Mqy 2-4 VANCOUVER 
B.C. Business Education Association spring confer
ence, Sheraton landmark, Vancouver. Contaa Bette 
Grace, 9096 TYattle Stieet, Fort Langley. BC V/OX IJO. 
H: 888-3113, S: 434-5581. Fax: 433-7483. 
Mqy 2-4, WINNIPEG 
The Canadian Association of Second Language 
Tfeachers conference, "The Multilingual Chiid: Tbday's 
Dream Tomorrow's Reality," Downtown Holiday Inn 
Convention Centre, Winnipeg. Contact josue 
Bensimon, CASLT/ACPLS, 369 Montiose Stieet, Win
nipeg, MB R3M 3M1. 

November SEATTLE 
National Council of Tfeachers of English national con
ference, Seattie. Contaa John E McGuinness. 12725 
56tii Avenue, Surrey BC V3W 104, 596-5315. 
November 21-23 imiCOUVER 
B.C. Science Tfeachers' Association/National Science 
Tfeachers' Association regional conference,' Hotel V ^ -
couver and Hyatt Regency Hotel. Contact John 
O'Connor, 4250 Mahon Avenue. Bumaby. BC V5G , 
3R2, H: 299-4166, S: 261 -7825 or Steve CardweU. 
H: 943-8584. 

Compiled by Debby Stagg. BCTF Professional 
Development 
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Maui Condos. steps irom beach - studio to 3 
bdnn. available fully c(|iiipped. Call 
1- 800-657-7879. 
Kihei Maui, on the beach, studio and 1 bdrm. 
condo, from $35. Discounts available. Call (604) 
325-3029. 
Gabriola Island, clean, well-maintained 
2- bdrm. cottage. Beach access and view. Kilbeys, 
2980 Nechako Drive, Prince George, BC V2M 3A8. 
Phone 562-6520. 
London flat. Bed & breakfast/kitchen facilities. 
Chelsea Bridge/Battersea Park area. 3 bdrms., 2 
modern bathrooms, kitchen, dining area, historical 
Victorian building and lovely new interior, beautifully 
furnished. For one night or a week, for one person 
or for a family Can arrange theatre tickets. Contact 
evenings for brochure. Mr. Thomas Moore. PO Box 
12086,' Ogden, Utah 84412 or call (801) 393-9120. 
Adventures Abroad, off the bearen track, 
small group holidays to Indonesia, Soviet Union, 
Kenya, Morocco, Egypt and many more exotic coun
tries. Tours to Hirkey, Greece, Yugoslavia and Alba
nia for Summer "91. Good hotels, all ages, comfort
able and varied transport. (604) 732-9922. 
Adventures Abroad, 310-1037 West Broadway, Van
couver, BC V6H 1E3. 
London, lovely 2 bed, 1 bath flat. Excellent loca
tion. 5 mins. underground, $600 week, (415) 
368-7629. 
Cabo San Lucas, Mexico, condo for rent: 
Sat. March 30 to Sat. April 6, 1991. Condo sleeps up 
to six people. Rent negotiable. Phone 536-7328. 
Saltspring Island, ocean beachfront spacious 
1 bdrm.. s/c unit. Sleeps 5. "Island life at its best!" 
clamming, crabbing, beach combing. Good rates! 
Beach House 653-2040. 
B.C. Coastal Sailing Cruises. All inclusive 
low cost group charters from Vancouver with sea
soned instructor. Previous experience unnecessary. 
For details contact Captain John Sailing Association. 
4710 Fleming Street, Vancouver, BC V5N 3W6, 
Phone 872-2267. 
London. Centrally-heated, fully-equipped self-
catering flat (in house). Weil served by public trans-

1)011 10 ciiy (vn'.K'. 10/nij.',lit per adult (ni.ix, 3 
adull.s). Plioiic 743 2842 lor brochure. 
Spring Break Cruise. i:xceiicnt sp. ce still 
available aboard Holland Amorua's ms Wosierdam, 
.sailing March 'M. Visit St. 'I'liomas, Tortola, San 
luan, and Nassau, aboard the No. 1 rated cruise line 
in the world for 1990, Special teacher's group rates 
begin at $1149 VSIpn person and iiicliide airfare 
and Ft. Uiuderdale hotel. Family rates available. Call 
Margaret at Cruise FiicouiUers 657-5785. This sail
ing carries our uiiconditioiia! pricu guarantee! 
Sail the Greek Islands, organizing sunimer 
'91 cruise. Sliareboat $400/wcek or bareboat with 
us. Contact Steven, 303, 1202 - 13th Avenue SW, 
Calgary, AD T3C0T1. phone (403) 229-3392. 

Bed & Breakfast 
Weathervane Bed and Breakfast, charac 
ter home near Government House, 4 min. to town. 
King/Queen beds, ensuite baths, Jacuzzi, down guilts 
and antiques. Living room with fireplace, full break
fasts. Uaily/weekly rates, no smoking. John or Sue 
Cabeldu, 1633 Rockland Ave., Victoria, BC V8S 1W6, 
Phone 592-0493. 
Hummingbiid Hollow Bed and 
Breakfast, ireat yourself to a relaxing Gulf Island 
experience. Beautiful lakeside .setting. Private bath
rooms and sunrooms. Gourmet breakfasts. 
629-6392 Pender Island. 
Captain's Passage Bed and Breakfast. 
Need a weekend getaway'? Hospitality, comfon and 
privacy in a seaview setting tucked away in a quiet 
corner of Salt Spring Island. Stroll beaches, visit 
pubs or read by the fire. Great stress reducer! Phone 
537-9469. 

For Rent 
Vancouver apartment rental short or long 
term. Comfortable, safe, sleeps 3, available most 
weekends (Thurs.-Sun.) and school/summer 
holidays. Sliding scale, references, leave message 
254-2040. 
Port Coquitlam house. Furnished 4 bdrm. 
July and August 1991. Phone 464-8404. 
Want a change? share our homestead 40 miles 
from Williams Lake. Garden, meadow, forest, 2 
houses. For more information write S. Hemphill, Box 
269, Horsefly. BC VOL ILO. 
White Rock house. 3 bdrm. furnished. luly 1 -
.Aug. 31. Maintaining garden plus $400/mo. No chil
dren, no pets. Phone 531-1551. 

T r a v e l w i t h S c h o l a r s 
SUMMER 1 9 S 1 Educational & cultural programs for adults 

A wor ld of ideas opens to y o u when you enroll in one of our popular 
travel/study programs. F r o m the L o n d o n stage to the temples of Japan, 
our expert instructors br ing you straight to the source to study l iv ing 
cultures through art, history, and literature. Join us for a chal lenging 
intellectual adventure in: 

• Oxford 
22nd O x ford/Berkeley Program, 24 
courses taught by Oxford dons 

• Paris 
Impressionism, history of Paris, literary 
Paris, Belle Epoque—taught in Eng l i sh 

• V e n i c e 

Art, history & architecture; 
includes Padua , Pal ladian villas 

• F l o r e n c e 

Mill towns of Tuscany, 
Renaissance art 
& architecture 

• S c o t l a n d 

Historical events and personalities; 
includes Ed inbu rgh Festival 

• J a p a n 
T w o weeks in Kyoto ; one week of travel; 
art, rel igion & history 

C a l l ( 4 1 5 ) 6 4 2 - 3 1 1 2 , e x t . 5 2 , 
for a free brochure describing our 2- to 6-weck programs, or send this coupon with your name and 
address to: Marketing Dept. 52Y, University of California Extension, 2223 Fulton St., Berkeley, C A 94720. 

U C B e r k e l e y E x t e n s i o n 

Misce l l aweoMS 

Troublesome position or research 
paper? complete oditin;', services, including ghost 
writing. I'riv.iiy guaranteed. Fax, phone or write: 
M.F. Aitken & Associates. PO. Box. 42043, 2200 
Oak Bay Avenue, Victoria, BC VSR IGO, Bus./Fax 
(604) 595-0838. 
Multiple Choice: would you rather 1. Drive a 
Mercedes? 2. Vacation in the Bahamas? 3. Wear 
designer clothes? 4. All of the above? It's your choice 
with this business opportunity Phone 498-6204 tor 
a 24 hour recorded message. 
Tliree teachers needed for FSL in japan, 'iwo 
immediately, one in September Call 633-3563 for 
details. 
Primary Exchange Teaching Position. To 
Queensland, Australia. Available 1992 calendar year. 
House, job, car swap. Enquiries: K.L. Bendall, 303 
Mills Avenue, Rockliampton, Australia 4701. 

For sale 
Art Finders International. Looking for lim
ited edition prints? Bateman, Doolittle, Brendcis, and 
others. Great prices! 596-1428. 
A.N.W. Learning Aids, whole language activ
ity books, creative writing bare books, manipulative 
basic skills games, and more. Write or call for our 
free catalogue: (604) 422-3279, FO. Box 277. 
Kimberly, BC VIA 2Y6. 
Abbotsford: luxury retirement town-
homes from $115,000. join other retired 
teachers now enjoying Abbotsford's value, location 
and lifestyle. Call Ron Bowcott., Homelife/Benchmark 
Realty, Abbotsford. Vancouver toll free: 522-0019 or 
534-5352. 

Provincial Normal School (Victoria) 
Grad Class 1931. A 60th reunion is beinp 
planned for Apnl 24-25, 1991 to be held at the 
Dunsmuir Lodge (Saanich Peninsula) - a facility 
only miniiH's from International Airport and B.C. 
Ferries Terminal. For fuither information and/or reg
istration, contact Horace Dawson, 319 Irving Road, 
Victoria, BC V8S4A1, 598-3051. 

' ' ' ^ ^ receive discounts for your 
student groups 

B o o k your students ort: 
• 3-hoursailinglcssonat$15pcrstudcur, 
• 3-day cruises at $189 perstudcni 
• 5-day learn to sail vacations $549 per 

student 
Professional instruction: safe rcUabie boats, 
experienced program planners to a.ssist you. 

Ciklj Dawn for conditions and individual 
programs 

(604)634-9440 
FAX(604)6B7-3267 

C o o p e r B o a t i n g C e n t r e 

Formerly: 
WMt Coast School 
of Saamanshlp Ltd. 
1620 Duranleau Street 

Granville Island 
Vancouver, B.C. 
(Canada V6H3S4 

•CoQper-

art supplies • puzzles • books • construction sets • and more . . . 

C A L L T O L L F R E E F O R F R E E C A T L A L O G U E 1 8 0 0 - 6 6 3 4 4 7 7 

1065 Marine Drive 
North Vancouver, B.C. 
V7P1S6 Telephone: 986-4111 

Mon.-Sat. 9:30-5:30 
Fridays 9:30-9:00 

Sundays 11:00-5:00 

mm 
U B C Social Studies Opportunity 

The University of British Columbia invites applications for a special appoint
ment for teaching and doctoral study in Social Studies Education. 

The successful applicant will be awarded a stipend of up to $40,000 per year for 
two years to pursue a doctoral degree in Social Studies in the Department of Social 
and Educational Studies. 

Duties include teaching four social studies methods courses during one four-
month term (September-December for secondary teachers, January-March for 
elementary teachers). The remainder of the year will be spent as a full-time 
doctoral student. 

C^ualifications include: 
• a master's degree with firpt-class standing. 
• successful teaching experience in social studies for at least five years. 

Applications are due by March 1,1991. Address applications and inquiries to: 
Dr. Jane Gaskell, Professor & Head, Social & Educational Studies, Faculty of 
Education, UBC, 2125 Main Mall, Vancouver, BC V6T1Z5. 

Include a curriculum vitae, transcript, a letter of application, the names of four 
references (two academic and two professional), and an example of your v̂ mtten 
academic work. 

Voting Is Your Right! 
Registering Is Your Responsibility! 

K C E P THIS 

VOTEW IDEN-nriCOTON CARD 

f hi* wM canity irw 
' YOUR NAME HERE 
YOOR AOOREaS HERE 

»><ncw R M r w o l REaiSTRATK>N DATE 

CARONO 12345S7 
M. or v on i * 

This is what a British Columbia voters registration card looks iike. 

If you do not have this card you cannot vote in the next provincial 
election. 

H E R E IS H O W Y O U C A N REGISTER T O V O T E . 

1. Look under " E " in the Government of B .C . listings i n the blue pages of the telephone book for "Elect ions." 
2. Ca l l the Registrar o f Voters and ask to be sent a voter registration application for each member of your 
family who is 19 years old or over. 
3. When you receive the application f i l l it out and mail i t back in the postage paid envelope that is provided. 
Your voters registration card w i l l be mailed to you. 

Remember to register your entire family. Everyone 19 years and over is entitled to vote. 

Ch A T A B A R G A I N 

i m "on. $1639 
PROFESSIONAL TRAVEL 

ARRANGEMENTS AT UNBEUEVABLE PRICES 

14 DAY HISTORIC CHINA TOUR 
•Beijing, Shanghai, Suzhou. Jinan 
•Qufu (Confudus Hometown), Mt Tai (China's 
most sacred mountain) 
10-DAY SPRING BREAK SPECIAL 
March29-April7 16S8 
14-t»VY BEST OF CHINA a HONGKONG 2888 
21-DAY YANGTZE niVER 
SPECTACt^R 3199 
Depart Monds/s am^ Fridays. 
SPECIAL HIGHUGHTS INCLUDES 
•A visit to a typical Chinese Fann and School 
•The ^ o u s Beijing Opera and Acrobatic 
Theatre & Sumptuous Peking Duck Dinner. 
INCLUSIVE PRICE: •Air ^Rrst Class Hotel 
•Meals 'Tours •Shows (Ask for chiki discount) 

C Hi N A PAG I NTERtilA-TlONA L • 

TatophoiM: (8(M) 731-1693 
FAX: (604) 731-1694 

L 

NATIONAL AV^^ARDS PLEASE PRINT 

NAME: MR.' MS. 

SCHOOL .iiDDRESS 

NAME OF SCHOOL 

SCHOOL TYPE 

MAIL TO NORTHERN TELECOM NATIONAL AWARDS. PROGRAM MANAGER. C/O CANADIAN CENTRE FOR CREATIVE TECHNOLOGY. 
3 YOUNG ST. E . WATERLOO, ONTARIO, Ni) 2L3 PHONE: (519) 684-88^6 FAX: (519) 884-8191 NABC-2 

Each year, Northern Telecorri recognizes teachers who 
have enhanced the excitement of learning through 
the use of technology. Nine prizes of $5,000 each, 
split between the winners and their 
schools, are awarded to educators in any 
subject area and level of teaching from 

elementary school through college. To learn more 
about the Northern Telecom National Awards, fill in 
the coupon above. We' l l send you an information 

package, and an application (deadline 

northorn '^^'"'^^ 31,1991). Pick up your pen now -
fislocom and apply yourself. 

C a n a d i a i i C u l t u r a l 

^ i E 5 | ^ ; E x c h a - n g e - . . S o c i e t y T h e H i l r o y 

F e l l o w s h i p P r o g r a m 

Hilroy Resource Bank 
One of the purposes of the Hilroy Fellowship Program is to foster 
Improved teaching practices. In keeping with this objective, the 
Hilroy Resource Bank was created to provide financial assistance 
for P.D. workshops on national award-winning projects. 

Purpose of Funding 
To pay travel and accommodation costs for approved resource 
persons who respond to invitations to participate in P.D. work
shops. 
Resource Personnel 
Approved Resource Personnel are Hilroy award recipients who have 
received national awards. 
Topics ofthe national award-winning projects include: 

Immigration and Refugee Policy in Canada 
Archaeology 
Global Issue. World Peace and the Environment 
Law 
International Development and Co-operation 
Prevention of Drug Abuse 
Mathematics 
Students and Teachers Opposing Prejudice 
Education of Native Students 
Computers 
Suicide Prevention 
Histoiy of Geography 
Language Arts 
Special Education 
Environmental Education 

If you are planning a P.D. conference, seminar or workshop, why 
not invite one ofthe Hilroy national award winners to share his/her 
innovative ideas with other teachers in your area. 
For infomiation on the procedures for use of the Hilroy Resource 
Bank as v;ell as a complete listing of the Hilroy national award 
wlmiers and titles of their projects, contact: 

Stir l ing McDowe l l , Secretaiy-Treasurer 
CTF Trust F u n d , 110 Argy le Avenue , O t t awa , Ontark) K2P 1 B 4 

mm T E A C H E R S T U D Y T O U R S 

TOUR #1 JAPAN/KOREA 
21 DAYS 
2 Homestays - Gifu and Sapporo, 3 days 
in Tokyo. Optional 3 days in Pusan / 
Seoul. School visits, teacher semihar, 
cultural & historical siies, see Cormorant 
fishing and a stay in a traditional 
Minshuku Inn. 

TOUR #2 MALAYSIA BORNEO 
22 DAYS 
Malaysia and Borneo iiicluding a night in 
a traditional Dayak longhouse. Visit 
Kuching, Koto Kinabalu, an orangutan 
reserve, Kuantan, Kualu Lumpur, Melaka 
and Singapore. School visits and lectures 
& factory and cultural tours. 

TOUR #3 MALAYSIA/INDONESIA 
22 DAYS 
Indo.nesian Borneo (Kalimantan) includ
ing and excursion to a native longhouse. 
Visit Singapore, Melaka, Kuala Lumpur, 
Kuantan, Jakarta, Bandung, Yogyakarta, 
Surabaya and Balikpapan. School visits 
and lectures & factory and cultural tours. 

TOUR #4 THAILAND 
22 DAYS 
Participate in a unique educational 
experience. Visit Singapore, Bankok, 
Chiang Mai and Phuket. Homestay in 
Bangkok and one other centre. Each 
participant will spend one week assigned 
to a Thai school for an exchange of 
leaming experiences. 

All participants in these tours will be encouraged to attend a weekend orientation 
in Vancouver approximately one ntontti prior to departure. 

To register or receive further Information ca l l 

^MfMê  C a n a d i a n C u l t u r a l I f C a n a d i a n C u l t u r a l rri\A\ c"^'^ 
I p k E x c h a n g e S o c i e t y Tel: (604) 522-3111 

302 Durham Street, New Westminster, B.C. V3L 1X3 

Or call our travel agent 

fSSSS m (604) 872-0647 
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Tho Yukon Dopartment of Education employs 3 5 0 toachors who work TI IIIG 
pul)lic and separate schools of tho Torriiory. There is usually a 10 por cent 
turnovor in sta(f each yoar and applications are invitod (or tho following 
genorai typos of teachers. 

Teachers for the Public Schools (Kindergarten - Gr. 12) 
Teachers for the Separate Schools (Kindergarten 9) 
Teachers of French Immersion (Kindergarten - Gr. -
Teachers of French As A First Language (Kindergarten - Gr. 10) 
Administrators (Klndcrgarln - Gr. 12) 

GENERAL INFORMATION 
• All applicants must hold a valid teaching certificate from a Canadian 

province. 
• There are 26 schools in the system. All of the schools, except one 

(Old Crow), are accessible by road. 
• The Department of Indian Affairs does not operate any schoolr, in the Yukon. 
• Prospective teachers should bo capable of considering all aspects of their 

pupils' development. This must be interpreted from a position of educating 
pupils in a system which encompasses two culiural perspectives. 

Initially, applicants should request an application form and a copy of an 
iilustraied brochure "Teaching in the Yukon". 
Requests should be sent to: Teacher Recruitment Officer, 

Department of Education 
Government of the Yukon 
Box 2703 

^ Whitehorse. Y.T. 

Education ^̂ ^̂ ^̂ ^̂ ^̂ ^̂ ^̂ ^̂  

Tough, because a student who scores 75% on any exam 
other than mathematics has done very well. Unfortunately, 
75% on a math exam, means the student probably didn't 
understand 25% of the principles involved. Not under
standing 25% creates the domino principle. If you don't 
understand 25% now, and you 30 on to more advanced 
principles, you won't understand 35%. And so it goes. 

Simple, because for the last 32 years KUMON has stopped 
the aomino principle for over 5 million students around 
the world. K ids have a natural sense of fun and logic. 
Math is logic. We can help them make it fun again and 
quickly have your students back on track, keeping pace 
with your currici|^'fm. 

You may have read about us in the June 4th issues of 
"Time" magazine or the "Br i t ish Columbia Report", but we 
would like to tell you more about our methodology ar. our 
impressive track record. Please phone for our information 
package or for an invitation to our next regularly scheduled 

T E A C H E R S O P E N H O U S E 
Suite 101-ir)25West8th Avenue. Vancouver, B.C. V6J ITS 

Phone 732-7930 or 1-800-663-MATH 

" the most successful supplemental 
math learning method in the wor ld " 

Cljssc 1 the U S A ^ Germ,.ny, Taiwan. Hra/.l. Homj Konc. J.ip.in and more than 56 locations i ns in Canada 

S U M M E R M A P R O G R A M S 

SDSU offtn a spmMal MA Pregran for Intmiatlonsl ailacittors wlio do 
Rat find It convralmt to attsnil mlvsislty doiliig the academic year. 

3IKI Canadian edacatoia are already enrolled In the program. 

SPECIAL FEATURES 

• No out-of-state tuition fees 
• Complete in a minimum of 3 

summer sessions 
• Lots of housing (Individual and 

family) 
• Room/board In SDSU dorms = 

$110U.S./week 
• Transfer up to 9 units into the 

program 
• 21 st Century Schools Institute -

(Focus: Teacher Empowerment) 

FOUR EXCITING OPTIONS 
(For teachers and administrators) 

1. Administration and Supervision 
2. Administration and Curriculum 

and Instruction 
3. Administration and Counseling 

Education 
4. Administratioit and Special 

Education 

SUMMER INSTITUTES 

(May take for inservice, stand aione 
or integrate Into the MA program) 
• Level I: Peer Coaching -

July 12-13.1991 
• Effective Schools - Site Tours -

July 10-16,1991 
• Effecth/e Districts - Site Tours -

July 10-16,1991 
• 21st Century Schools Institute -

July 18,19,20.1991 

OTHER FEATURES 

• Combine the program with a 
holiday in ana around America's 
finest city 

• Summer MA Program begins 
July 2.1991 

• Total tuition cost (3 summers) 
$4100-$4300 U.S. 

For more Infeimatlon, contaci Dr. Iteymond F. Latta, 
Dept. of ARPE - brtemaHoaal Sommer Programs, 
SDSU College of Education, San Dlî o, CA $2182 

Pliene: (618) 594-3767 

K i d s 
^ Recyc l in 

Recycling, trash, and composting containers 
made in B.C. For more information, call Tom 
at (604) 271-1324. 

Century Plastics Ltd. 
12291 Horseshoe Way 
Richmond, BC,V7A4V5 
Fx.(604)271-2999 

h a v e y o u r i n t e r e s t a t h e a r t . 

For the top R R S P rates in 

town, check at T C U , your 

Community Credit Union, 

before you make your R R S P 

contribution this year. 

Our rates are so 

competitive that you wil l want 

to consider transfer of any 

maturing deposits to take 

adv??ntage of our outstanding 

interest rates. 

O 

E V E R Y O N E IS W E L C O M E AT T C U . 

lo l l l ice loi O a k n d i ' c Hi.uu li, I ( 
Idsm,i iKc ;uHi Ai i i iHiHsi i , i t ion 
I- ,:') ^r),MVI^ 

O a k i i d j M - Uraiu'li 
'iS'M (•.mibic St icc i 
V i U K o i n n , l i . C V V U ' . 

k-k-phoiu- \?A-(>(,S'^ 
l a x 1.^4-.%2.S 

S i i i u - y n i i m c l i 

' )MH ' l?H Sirci ' l 
S i m c y , V.VI 2 \ ' ) 
Iclophoiu' 5HI-')H2K 
I a x fiKI 13-U. 

Di i i iba i HI a u d i 
444.'i D u n bat .Siii'ci 
Vaiicoiivcr, H.C. V6S 2(i4 
lelephone 2M-2.V)4 
l a x 224-2654 

iJutnaby Hraiicli 
4162 Nor land Avenue 
Burnaby, D C . V5C, .ISH 
lelephone 294-.S|()6 
1 u.\ 2y4-2'>6H 

Victor ia Hraneh 
S c o i i Street 

Victor ia . H .C. VKR 4.19 
Telephone 595-5151 
l-ax 1-595-51.1.^ 

Administ rat ion Olt ice 
5594 C a n i b i c Street 
Vancouver. B . C . V 5 / .n'5 
telephone .124-6655 
l-ax .122-8209 

I C l l Insurance Agencies L td . 
5594 Can ib ie Street 
Vancouver . B . C . V 5 Z .1V5 
Telephone .124-6655 

D o n ' t l e t t h i s b e c o m e t h e m o s t a d v a n c e d 

t e c h n o l o g y y o u r s t u d e n t s u n d i b r s t a n d . 

When your students make use of technology, 
help them understand more than the Top 40. 
Every summer, the National Institute offers 
an all-expense-paid week of seminars for 
forward-thinking teachers, counsellors and 
education administrators. The seminars ex
plore the development and application of in
formation and communications technology. 
Through interaction with industry and educa
tion experts, participants gain insight into 
the impact these technologies have on the 

lives of their students. Educators in all sub
ject areas and levels of teaching from ele
mentary school through college are eligible 
to apply. Seventy-five applicants will be cho
sen. For details about the National l.nstttute, 
fill in this coupon. We'll give you an applica
tion (deadline March 31,1991) and more infor
mation about attending. Apply now, and help 
Canada's students make the leap from CD's to 
PC's and beyond. 

PLEASE PRINT 
Nama: 

O M r . a M s . 

N a m a o f s c h o o l : 

S c h o o l a d d r a s s : 

S c h o o l t y p e : 

M a i l t o : N a t i o n a l I n s t i t u t e , P r o g r a m M a n a g e r , c/o 
C a n a d i a n C e n t r e f o r C r e a t i v e T e c h n o l o g y , 8 Y o u n g S t . E . . 
W a t e r l o o , O n t a r i o , N 2 J 2 L 3 P h o n e : (519) 8 8 4 - 8 8 4 6 
F a x : ( 5191884 -8131 NIBC-1 

National InsUtute \ '< L'lnstiiut national 



by Deborah Fletcher 

ecisions today in B.C., and in 
every corner of the world, will have global 
repercussions; the decisions will affect our 
incomes, our security, and even the life of 
Planet Earth. 

In the classroom, global interdepend
ence has become the most important les
son of our time. Every day brings new 
examples of how all the world's people 
are inextricably linked; new economic, 
political, and ecological realities spell out 
our common future. 

The first week of February International 
Development Week, is a time for adults 
and children alike to focus on our roles as 
global citizens. And it is an opportunity 
for educators to help their students think 
about people in the developing world in a 
spirit of co-operation and mutual respect. 

This Is the third year in which Cana
da's and B.C's role in International devel
opment has been marked in the province's 
schools. On the recommendation of the 
National Committee on Development Edu
cation, the focus has been expanded from 
one day to a whole week. 

Between February 4 ..nd 8, a variety of 
special events will occur In communities 

across the province. And although Devel
opment Week highlights Canada's links 
with the world, global education can go 
on all year long. 

To help bring issues to educators and 
their students, a number of resources 
have been created by voluntary organiza
tions with overseas-development pro
grams, and CIDA, the Canadian Interna
tional Development Agency. Check your 
school library for resource publications. 
The B.C. Global Education Project and the 
B.C. Council of International Co-operation 
have produced a comprehensive new 
guide describing the province's develop
ment organizations and their resources. 

Materials are also available, free of 
charge, in English and in French, from 
Media-sphere, a joint venmre of CIDA and 
the National Film Board of Canada. 
Youth editions 

Publications such as the 1990 version 
of the Developing World Map, storybooks 
for primary pupils, youth magazines, and 
poster-brochures showing the physical 
and human geography of developing 
countries are among the educational tools. 
(For a complete listing of materials, see 
Teaching, Our Common Future, the news
magazine of the B.C. Global Education 
Project, November 1990. Contact Pat 
Clarke at 751-8121.) Also contact Media-
sphere, Youth Editions. 
Videos and films 

Nearly 100 films and videos on devel
opment issues are available through the 

[\iily examples of how the world's 
people are itwxtricably linked under
score the needfor global under stand 
ing as a cctnral curriculum goal for 
this decade. 
CIDA p/uyos. />i/ip Mr/Ud. Cnvnhic.Mi Xcil. 
Mu'lui Dompicnv plhiiimniphcrs 

NFi3. C I D A h a s p u b l i s h e d a c a t a l o g u e a n d 
a n u p d a t e c a l l e d Insight p r o f i l i n g these 
r e s o u r c e s . II is a v a i l a b l e f r o m M e d i a -
s p h e r e o r f r o m t l i e NFB o f f ice i n 
V a n c o u v e r 

C o l l e c t i o n s p ^ i o r e t h a n 20 v i d e o s for 
s e c o n d a r y scfC^^jtudenLs a r c h o u s e d i n 
p u b l i c l i b r a r i e s i n V a n c o u v e r , V i c t o r i a , 
P r i n c e G i ' o r g e , a n d B u r n a b y . T h e e d u c a 
tor 's g u i d e to these v i d e o s c a n be o r d e r e d 
f r o m C I D A . In te r i o r r e s i d e n t s u n a b l e to 
b o r r o w these v i d e o s t h r o u g h i n t e r l i b r a r y 
l o a n c a n o r d e r t h e m d i r e c t l y f r o m M a r l i n 
M o r i o n P i c t u r e s L t d . 
NFB (Vancouver) 
Pacitk Cenirc, 300-1045 Howe Street 
Vaiuoiiver, BC \'6Z IPl 
Media-sphere 
Box 1310. Postal Station B, liiill, PQ K8X 9Z9 
CIDA 
200 Promenade du Porwge. Hull, PQ KIA OG-1 
Marlin Motion Pictures Ltd. 
211 Watllne Avenue, Missi.ssauga, ON L4Z 1P3 
[A\b) 890-1500 

Deborah Fletcher is a consultaru for the 
Canadian International Developmeru 
Agenc}' (CIDA). B 

O W t h e w o r l d ' s 

r e s o u r c e p i e is sliced. 
If the "woMs pop\x\aAon were a 

viViagtoi 100 housMds , six fami
lies, making more than %\7,0(X) 
U.S. annually, would control half the 
community's income; 61 families 
\i6vXd make less than $500 per 
year; die children from 23 
households would not go to school; 
<i\)o\ii 60 homes yiovXd. be mud or 
saXvzgoA materials; half the hoMse-
\iQ\&s ynQxxld be hungry ?L\mosi all 
of the time; and out of every 100 
babies bom, 15 ytoxxXA die before 
theirfifth biitiiiday.. ^ 

So\xtc&:Asiaweek tepo^XnGbbe 
iStAfaH oaoherl, 1990. 

Leaders of new npn-racial South African IJnion visit BCTF 
President Shepherd 
Mdkuaana(^fi)and 
(^enenit Secretary 
RandoB van den Hee-
ver(rigfit), ofthe 
South AjHcan Demo
cratic Ttadiers'Union 
(shown here widi 
Larry Kuehn)r must 
sign up lt)0,t)00 
members Septem
ber 1991, 

Leona Dohm photo 

eacher leaders In the stmggle to cross-Canada tour of teacher unions to 
end the apartheid system in South idenrify aspects of oiganization and col-
Afiica's schools, '/isited dte BCTF in mid- lective baigaining of use to SADTU, the 
December. Shepherd Mdladlana and Ran- new South African teacher union they 
daD van den Heever were on a head as presfdeni and general secretary 

SADTU (South African Democratic 
Tfeachers'Union) was launched in early 
October as a non-racial union to represent 
teachers in a l l l 7 of die racially-based 
school systems that characterize apart-

^ heid.. . 

Although some other unions in the , 
country have eliminated racial bars to 
tnembership, SADTU is expected to be die 

• 1 ^ 
£ nunibersfromaUradal groups within 
I' membership. Accomplishing that task will 

not be easy. 
SADTU must sign up some lOO.CSOO 

members by September 1991 and dien 
getofikialreco^ition from the 
govermnent as die representative of teach
ers \ldladlanaandvvan^^c^^ Heever : t * 
described die task and the few resources 
beyond enthusiasm and commitment 
available to accomplish it. 

The group discussed die campaign run 
. by die BCTF when it had to sign up its 

30,000 members because of Bill 20, and 
the Soudi African teachers took away 
sample materials and organizational man-
uids from that campaign. 

^̂̂̂̂̂^̂̂̂  T^^^ to 
ending apardieid education dirou^i die 
creation of aunitary school system wifli 
a common curriculum open to aU children 
regardless of race. The current ̂ t e m not 
oiify dfecn?<s separate^ucatiori;acw 
tb ra<»;hut proykfesyeiyii 
resources, widi'mbst^t^gtojeducate 
white students, and very Btde going to 
schools for black children. 

CTF President Kitty O'Callaghan repre-
sental Gahadiaul teachers at theSADTU 
launch in loha^in^^rg in; (October 'The i 
(jn^ immedia&invitation to'tftenewr 
organization's president and general sec
retary to visit Canada was an indication 
of x::atwdian teachos" supportfbLth& new 
teach&union as ah impbnantitistittition 
for a post-apardieid society. 

— Larry Kuehn 
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