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. ^ ^ a s a quiet revolution 
begun in intermediateclassrooms in 
British Columbia? 

Is it revolutionary to focus on 
students, not on courses? Seeing students ̂  
as participants in their learning, not 
simply bodies at desks, waiting for 
knowledge may be revoliitionarj'. Moving 
away from traditional age^graded, egg-
crated forms of class organization, look
ing for diverse methods that work may be 
innovative. Acknowledging that social 
development and social responsibility 
underpin education could be considered 
unique. 

Open the intermediate document almost 
anywhere, and you will find statements 
that appeal to teachers. "For most assess
ments of student learning, standardized 
achievement tests are inappropriate:.. It 
is recommended that letter grades not be 
used..-The kind and^degree of curricular 
integration will be a matter of teachers 
professional judgement..." 

This, it would seem, is our opportunity 
to restructure the schools. 

Teacher activists could be forgiven for 
thinking they had opened a new 
document published by the BCTF, based 
on policies developed over the past 25 
years. In fact, the philosophy and vision 
have their genesis in the BCTF study 
Involvement: The Key to Better Schools, 
1967. 

"I think the vision of the intennediate 
document is very achievable in the 
elementary setting;' says Marilyn Bullock, 
a district principal for elementary schools 
in Bumaby. "The document acknowledges, 
finally, that learning is a social process -

" .See"lA\'\ngCh.3nge" page 6 

Initial Steps with the Ministry of Education's proposecl Intermediate Ptogrdtn 
are underway in trial projects- across British Colmnbia.mthusiasmimd excite
ment mix with practical realities and continual questioning as the change pro
ceeds. Shown here are some of the teachers involved: (Tbp) Jeff Temple, Qualia^ 
Middle School; (Lower left) Agnes Worth Quattcum Middle School,-(Lower Right) 
Magy Butterfield, Bridge Lake School , john Hardy and Magy Biucerfieldphotos 



The teachers of B.C. may be suffering 
from a bizarre case of apathy that just 
might result in the demise of the BCTF as 
a tmly democratic association. This 
sounds pretty rash, but hear me out. 

At the 1990 BCTF AGM, the Central 
Okanagan and Fort Alberni teachers' asso
ciations brought forth a resolution calling 
for the deledon of Policy Statement 42.09 
(That the CTF should seek to have abor
tion removed from the Criminal Code of 
Canada). The delegates voted not to 
debate the resoludon. 

As a neophyte, ! could not understand 
why other districts' teachers would sup
port a policy that COTA and Alberni 
teachers opposed. My solution? 1 
wandered around asking this exact ques
tion of more experienced delegates, who 
told me that the majority of their mem
bers felt die same way as the COTA mem
bership. These locals, however, had 
difficulty securing AGM delegates. As a 
result, the same people were requested 
(coerced) to attend the AGM year after 
year. After five, ten, fifteen years of 
AGMs, some delegates felt that they were 
no longer responsible to their member
ship; their personal opinions determined 
their vodng pracdces. I understand how 
they feel. Unfortunately, this means that 
decisions made at the AGM do not neGes-
sarily reflect the opinions of the majority 
of teachers. 

The process, consUtution, and intent 
are all healthy; yet there exists a break
down in the ideal of democracy The 
responsibility does not lie with the dele
gates. The breakdown occurs when the 
membership is not aware of the issues 
and the people who are devodng their 
dme and energy to the association are left 
feeling unsupported and, therefore, 
unaccountable. 

The BCTF is a democratic organizadon, 
with easy access, to influence. If you wish 
to be informed, be heard, or participate, 
you may do so by voicing your opinions 
in your local associadon or by running 
for office or for AGM delegate. You can 
read the Resolutions Booklet in February 
and make yourself heard. Democracy only 
works when people want it to work. 

When I reread this letter, 1 get the 
uneasy feeling that it sounds like a lec
ture. On the contrary; it is a plea. If a 
survey conducted by CQ Research Corp. 
in 1987 is sdll accurate, 58% of teachers 
oppose 42.09's inclusion in BCTF Policy. 
But the 1990 AGM did not reflect this. 
Let your delegates know if they are repre
senting the views of your district. If they 
are, and diis may well be so, dien we may 
rest assured not only that we are mem
bers of the most democratic organization 
in which 1 have ever been involved but 
that we are taking advantage of the 
opportunity to contribute. It is one thing 
to grumble and complain when it is the 
only recourse we have, quite another if it 
is by choice. 

Pauline Wignaii 
1990 ACM Delegate 
Central Okanagan Teachers'Association 

Referenda for 
contentious issues 

As the time for the BCTF AGM draws 
near, we gain new hope. We contemplate 
with interest and anticipation a view of 
those 800 or more dedicated representa
tives of die teachers of this great province 
taking a true leadership,role as they 
respond to the voice of their electorate; 

viz. rescind the divisive, alienating poli
cies and get on with the essentials of 
governance. 

Referenda, the wave of the future in 
leadership, is heard ever louder in the 
worid at ALL levels. We want to have a 
say! We, the grassroots majority, want to 
be heard and heeded! More freedom, less 
government, is a call to true leadership. 
Teach correct principles, and let us govern 
ourselves! The stability and strength of 
the BCTF will be enhanced and respected 
as a model of righteous, democratic 
unionism if, and when, this tnie leader
ship role is assumed. Present leaders will 
inevitably respond or be swept aside. 

To make such strides, delegates must 
have the will to so act. They must carry 
on their own district referenda on divLsive, 
contentious issues, and then they must 
have the courage to vote accordingly. 

Discussion, involvement, and integrity 
are essential to success in this minimal 
government model. Discussion at the 
AGM is one small part. Denis Ottewell and 
Don Walmsley (April 1990 Teacher, p. 2) 
made a point that refusal to discuss con
tentious issues has itself proven to be 
even more divisive than the issue at hand. 
They call tor discussion. That is good rea
soning, but it isn't the satisfying answer. 
It doesn't matter how many times the del
egates vote to keep policy statements 
42.05 and 42.09 (as well as numerous 
other moral, social, political intmsions) on 
the books. That is NOT the voice of the 
teachers! That is not the way the elector
ate would have it be. Such arrogant 
assumptions are demeaning, divisive, and 
destructive. 

We urge the BCTF Executive to carry 
out referenda on contentious issues. In 
the meantime, we ask each delegate to 
diligently seek, and respectfully heed the 
voice of the teachers of their own district. 
United we stand; divided we flounder, we 
fall, and we fail! 

Lila O. Statifbrd 
President, B.C. Teachers for Life 

Attention teacliers 
with Grade 11 

If you are a teacher whose secondary 
education included a Grade 11 high 
school matriculation, you are probably 
aware that your T(2S categorization differs 
froni that of your coUeaguesvvho have a 
Grade 12 matriculation year. As well, you 
are probably aware that this difference in 
categorization affects not only the salary 
you receive today but also the pension 
you will receive in the future. If you are 
interested in this issue and in attempting 
to change this unfair categorization, I 
woidd be interested to hear from you. 

If you have already corresponded with 
me about this issue in the past, and are 
still interested, I would appreciate your 
re-establishing contact. 

Andrea Vogel 
Puntledge Park Elementary School 
401 Willemar Avenue ;1 
Courtenay, BCV9NJL1 J/ 

to move are present. The other seven and 
one-half months are wasted. Negotiation 
budgets are squandered and salary' 
increases needed to match inflation are 
delayed. Increasingly, boards are using 
legal guns whose vested interest is in pro
longation by arguing the definition of 
terms whilst ignoring the real issues. For 
everyone's benefit, I suggest one of the 
following. 

1. Take an IRC strike vote in April, 
THEN open talks and announce to taist-
ees that schools will not open in Septem
ber without a settlement as teachers won't 
work without a valid contract. Such a 
deadline (as used in the U.S.) would 
destroy the incentive for boards to malin
ger. It would also lessen the pressure on 
teachers involved, as negotiating, albeit 
intensive, would be much abbreviated. 

2. Bargain directly with the provincial 
treasury board. Think of the number of 
teachers throughout B.C. who would NOT 
be bargaining. Think of the savings as 
we eliminate duplication of process in 75 
districts. Instead of 75 teams of negotia
tors tied up for almost a year, we could 
second one provincial team of about 15 
people with representatives from each 
zone. We would all be into job action or 
have a new contract within about three 
weeks of straight talks. The differences in 
districts, e.g., remote pay could be 
bargained as special cases as is current 
practice in other provinces. The Nabobs 
of Negativism will cry, "What about local 
autonomy?" but the truth is the parame
ters of this vocation are determined rela
tive to provincial spending. The taistees 
are merely obsequious figureheads 
exploited to bear the heat of disgruntled 
locals. Meanwhile, the cabinet moves the 
goalposts just as we threaten to score. The 
golden rule of bargaining is to negotiate 
with the rulers who have the gold. The 
days of waiting for a glorious break
through in one district to set a provincial 
pattern are over. At the next Representa
tive Assembly AGM, or bargaining zonal 
meeting, perhaps we wiU do teachers a 
favor and modernize our tactics. 

/ohn Ward 
Courtencty 

gammg process 
Will global warming occur before your 

next contract settlement? Do you wish for 
something more expedient than eight 
months of non-negotiations before action 
happens? There is virmally nothing that 
cannot be settled in the two weeks prior 
to or during job action when the reasons 

On November 17, 1990,1 was invited 
to give a workshop, "Teaching about the 
World from Different Perspectives," at the 
National Council for the Social Studies. 
The workshop was held at Anaheim, 
California. My session explored develop-_ 
ments in Canadian education in multicul
turalism, literacy and environmental 
education, with particular emphasis on 
the pilot work being done in UNESCO-
associated schools. 

Teachers from as far away as Zambia, 
Zimbabwe, Kenya, Australia, Japan, and 
Holland attended my workshop. At my 
first session, I had the honor of having 
Andri Isaksson, director of the UNESCO 
Liaison Office with the United Nations. 
Isaksson Informed me that he was very 
Impressed with the work being done in 
Powell River! 

I wish to encourage other teachers to 
take part in conferences such as the one I 
attended. Our world is a very small place, 
and B.C. teachers have much to offer 
countries and places less fortunate than 
B.C. I found the exchange of Ideas, other 
workshops, and the international nature 
ofthe conference veiy worthwhile indeed. 

TonyHannon 
Powell River 

We wish to express our thanks and 
appreciation for the support we received 
from our colleagues before, during, and 
after our lockout. 

Our board's threat to "bring teacher's to 
their knees" was neutralized by the swift, 
collective action of the province's teachers. 

The following sample cf comments 
reflect our membership's deep sense of 
gratitiide and fellowship with teachers 
throughout B.C. 

"As a second-year teacher, 1 was eager 
to begin teaching in my first regular class
room In September. The month-long lock
out and die negative and uncaring 
attitijde of the school board toward edu
cation In School District 14 has been very 
discouraging. If it wasn't for the strong 
moral and financial support of teachers of 
tills province, I would be seeking a new 
career'' - Lorraine Abbie 

"As treasurer of SOTA, I had the plea
sure of disbursing the Incredibly generous 
donations that you sent. What a marvel
lous job that was, especially on the last 
school day before Christmas. I got to play 
Santa for you! - Stefan Cieslik 

It is heartening to know that the sup
port is there when needed. It was mightly 
lonely out there on the line. With your 
support it made our job much, much 
easier - John Surovy 

George Taylor 
President. SOTA 

A mistaken identity 
John G. Bowbrick, a West Vancouver 

principal, was mistakenly listed in our 
Teachers remerhbered column, January 
issue. Hearing from John G., we nov; 
know that it was his father, John T. (also 
a career teacher), who passed away 
recently. We apologize for the error. 
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t h e w r o n g d i r e c t i o n ? 

It is getting to be time that someone 
made an observation about "the emperor's 
new clothes." For the last six months. I 
have been watching my colleagues lean
ing over backward trying to adjust for the 
impending Year 2000. Fully two-thirds of 
them readily admit that they doubt the 
scheme wil! ever work, yet they are going 
through some pretty awkward twisting to 
accommodate its demands. It would be so 
much simpler to say "Enough of this 
malarkey." 

I fully agree that the current state of 
education in B.C. is appalling. Parents are 
perfectly justified in scorning a system 
that takes ample control of their children 
for 12 years and cannot raise the major
ity of them above the intellectual level of 
Tlie Reader's Digest. Roughly speaking. 
Year 2000 wants to clear the tangle by 
moving entirely to self-directed and indi
vidualized learning, with the teacher as 
guide. In my opinion, this is exactly the 
wrong direction, throwing out the lasl 
vestiges that were keeping the present 
system functioning. 

Not having been in this profession for 
long, I cannot claim to have extensive 
experience, and I must limit my remarks 
to the high school level of die Intermedi
ate Program. However, It is my constant 
observation that the students who have 
learned the most in school are those 
whose teachers gave clear and firm direc
tions, were fair but demanding in their 
evaluations, and had no compunction in 
diverting dieir charges from dead-end pur
suits. These teachers generally had a good 
repetoire of approaches to a topic, but 
there was never any question of who was 
running the class, and of what body of 
knowledge, skills, and attitudes the stu
dents were expected to acquire. The only 
effective means of accomplishing our 
democratic, humanistic, and liberal soci
ety's ends are a clear curriculum, well 
written textbooks, knowledgeable teach
ers, and valid exams. Year 2000 is wrong, 
dangerously wrong, and we must fight 
the illusions of the Intermediate Program 
and return to the methods proven by 
experience. 

Should our resistance to Year 2000 fail, 
public education in B.C. is going to be 
reduced to a shambles. Within five years, 
these romantic fantasies will be shattered 
by reality but a whole generation of stu
dents will be their victims. I appeal to you 
60% of teachers who know this will hap
pen not to abandon the province and head 
for saner pastures, but to stay here and 
do your best to mitigate the disaster. Once 
the system lies in pieces, the kids will be 
desperately needing teachers still capable 
of solid teaching. 

Anton de Bakker 
Pemberton 

seeking penpal 
1 am a male Zambian primary school 

teacher, aged 27, looking for penpals of 
any sex or age, but preferably working in 
primaiy education (K-7). My hobbies are 
reading, letter writing, watching fdms, lis
tening to music, and playing darts. At 
times I enjoy gardening. 

It is with much hope that I thank you 
in anticipation for your assistance. 
Ulemu Chirwa 
Box 40329, Mulfulira 
Zambia 

P i 
SSI* 

BCTF President Ken Novakowski walks the line with Vancouver teachers as they 
strikefor class-size limits and resources for mainstreamed students. Teachers 
knew that their demands fell well within the "going rate," and thus were deter
mined to get a good deal. A settlement was reached on February 27. 

Alistair Eagle photo 
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anu"ry looked a lot like September to 
some teachers, as all elementary 
schools welcomed children whose 

fifth birdiday faUs between November and 
April. These dual entry children will 
remember the first day of school as a mid
winter event, not as die unofficial end of 
summer. 

This change brings with it m.any ques
tions. What were our youngest pupils' 
experiences as they entered the school 
system? What were the experiences of 
September-entry children as they watched 
some classmates leave their group and 
others enter? What wiU happen next Sep
tember and next January, and for die Sep
tembers and Januarys to come? What 
guided parents' decisions about their chil
dren's entry to school? What are the 
organizational issues? Important, unan
swered, jjuestfons^ewst,^ 

Dual entry is the law. While not con
vinced that dual entry is in die best inter
est of children, teachers are taking their 
professional responsibility seriously, as 
always. 

Teachers used as many organizational 
strategies as thQ^ could imagine to 
prepare dieir classes, diemselves, and 
their new pupils for January entry. In 
some cases, the entire class was new stu
dents. In other cases, teachers welcomed 
one child or a number of children into an 
existing "reception" class. Some children 
entered multiage classes, perhaps with 
older friends or siblings. Class-size 
clauses in collective agreements provided 
guidelines for organizing classes into 
appropriate sizes. 

"Leadership comes in unexpected places 
as children become helpers or facilitators." 
said Joanne Main, a Vfemon teacher expe
riencing dual entry for the second year. 
Main had 10 new students enter her class 
and three children leave to join older chil
dren in the full-day program. , -

Because of die Vfemon class-size clause; 
Main's morning class of 25 has two teach
ers who team teach, \femon has increas

ing enrollment; Main helped organize and 
plan for the unexpected numbers. She 
sees these supports as key to her adjust
ment to dual entry. 

Chris Burgess, a Port: Alberni teacher, 
is also experiencing dual entry for die sec
ond year. "Everybody gets to be die old
est now," she says, pointing out that, 
before, the younger children didn't have 
diat opportunity for leadership. She estab
lished a buddy system and noticed tiiat 
the newer pupils picked up computer skills 
quickly under the guidance of their older 
buddies. She is concerned about organi
zational problems, such as having to con
duct two speech assessments, and she 
suggests th^t an end-of-January entry 
would provide an easier transition. 

Holly Fletcher, in MacKenzie, has a 
'.vhole new class of January entries. She 
feels her class is separate from the rest of 
the school community, and she is 
planning ways of joining with other 
classes for shared leaming experiences. 
"It's a litde confusing working out all the 
details," states Fletcher. 

Squamish primary teacher Pat MacKen
zie, welcomed diree children from other 
classes into her fuU-day early primary 
class in January. She described her new 
stiidents as being unsure of diemselves 
at fiirst. She pointed out tfiat Decemlsir 
was a difficult mondi in which to attempt 
orientation, "diere's so much other 
actvity." MacKenzie also noticed that "a 
few of the older children seemed to 
become more immature as they adjusted 
to the ypunger (mcs 
impressed with tide caring the older chil
dren showed, and she sees dual entry as 
an opportunity for developing social 
responsibility in children. As to organiz
ing for dual entry, she concludes, "on 
paper, die plans look good. In real life, it 
doesn't work out; diere's always die unex
pected. It's really important to have proper 
class sizes" 

TheBCTCF is undertaking research on 
dual entty in preparation for a forum on 
school entty, tentatively scheduled for fall 
'91. 

If you want to share your dual entty 
stoty, please fax to 731-4891, attention: 
Lisa Pedrini. 

- Nancy Hinds 

Feb 1-2.1991 
Relocation of 8CTF facilities 

The RA instructed staff to begin the 
process of relocating the BCTF operations 
to a more suitable facility. 
Education-Policy activities oi;itlined 

The RA agreed diat the federation 
should continue to influence change in 
Year 2000 proposals by training of local 
leaders, conferences on key issues, pilot 
projects on key issues, en^ging in 
research to develop and support teachers' 
agenda for change, expanding the influ
ence of all leachers in educational 
decision making, and communicdtion to 
members, parents, and student teachers. 

New fiinanciai structures recommended 
The RA, endorsed recommendations 

from the Executive Committee to the AGM 
diat urge the creation of two new ftmds: 
the Collective Bargaining Defense Fund, 
and the Emergency Fund. Tfie Collective 
BargsaJnJng Defense Fund will costs 
direcdy lifelated to local job iiaipfts and 
contract enforcemeflt, in accjrd^ce with 
polices and procedures ipprovcd by the 
RA; liie Eniirgcucj' Fwnd is d?Sjgned to 
ensure ^hat tlie fsderatiori can opr;i«is 
fiom a position of finsRCial strength in 
deaMn« y/itb sp-scial oc en^rggnt sJjinifj-

The EA'wili fecomirind to the AGM 
. fees for U& 1991-92 ntembersiilp. year: 

---.Active Memfcep,'"gi3vemed;Î  ' 
. fey-I^J.i(a)^,d lj(t>)'VjVlS% of actual 
; salaty/plus 01175% aOoqtiori 6?|be/a>l~ 
leOiveBargainln î̂ ^ f̂ensesFuftd and" - , 
0.02$% allocjatlon^b the^Eriier^n^ 

deferred s^aty^eav^'s^ i^aiiian fecti^ 
menibir w .i "vjut" r«i t • T - j 

A^-oct-tt. r.:.njj.fe i^.Z,' f'i^A:s\ \ 
associate ateinhsrs Wĥ '̂ at« lepcns^ i 

iceiiimts (ispceititiftctiwKJ tcpchcrs on \ 

r fee - foj e!i^!J*e rntirhsrsi 
,f r'l i T » ' w i l l ' * ; ' rtir^^B 

' da&or* TO ^.Srf^t cwt cct^'^llt£ riviTT- ine 

a. tjjSur»"th<it .'.achcrs arc'r jiT l̂ercd 

b. p ' ? ! R Vi 'A tj.'.hers nre 'vsniitJ.-fi o*̂  
tFie pitei tPCerd o£d ie ememmeH cw 
eSdcation and the Conunitments 
pastier on the edutaion issues idertilied 
by teachers. 

c. publicly present tS3Cherŝ  p(i£it>oriS 
on public education. 

d. ensure that Iocs! Cand^deites are 
aware of teachers posl̂ ons public 
educ t̂idn îssues and thew party s 

icdiftmî nî iits on those issues 

- " - tlmne Decker 
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Although r/ie Fisherman was k4;ely 
read by judges and by national labour 
leaders, it remained a workers' paper. 
North was equally at home in a cannery 
lunchroom, a parliamentary hearing, or a 
fishboat's wheelhouse, and his writing 
reflected a deep love of working people 
and a determination to see justice done. 
Fishing-industry workers saw the paper 
as their own and the editor as one 
of them. 

It was really only a small step from 
journalism to education. When North left 
the UFAWU in the late 1960s, he took up 
a career in teaching. By 1975, he had 
joined the staff of the B.C. Teachers' Fed
eration, where he worked tirelessly for 
collective-bargaining rights. In his second 
career. North again applied the skills that 
had been so effective with thj UFAWU. 

North never lost touch with the class
room and the problems of the individual 
teacher. During his 15 years with the fed
eration, he played a decisive role in the 
federation's fight for resources for 

by Geoff Meggs 

. : :, he George North Chair in Labour 
Studies is a fitting tribute to a man whose 
life was dedicated to education in the 
broadest sense of the word. 

North was born in 1919. During the 
Second World War, he found work at a 
Vancouver aircraft factory, where he 
quickly became editor of the union local's 
newsletter. In 1945, he became editor of 
The Fisherman, the publication of the 
United Fisherman and Allied Workers 
Union, a post he was to hold for 22 years. 

During Nortli's tenure. The Fisherman 
became a vital and important force in the 
national labour movement. This role was 
acknowledged by the courts in 1959, 
when North was sentenced to 30 days in 
Oakalla for contempt of court (he'd refused improved learning conditions, the cam-

-1 ^ • c - J : . . :_1 .^^t-lt\^A • r 1-! 1 1 : * J ™ , . to apologize for an editorial entitied 
"Injunctions Won't Catch Fish Nor Build 
Bridges."). In that article, North assailed 
the use of Injunctions to smash unions. 
"The closeness of the companies and the 
courts was never more clearly indicated 
than in this case," North wrote, in which 
a judge ordered striking workers to 
resume work on a structure they feared 
would collapse. 

paign for working and leaming standards, 
and the achievement of full collective-
bargaining rights. Just before North was 
stricken with cancer in 1989, he had the 
satisfaction of seeing the B.C. Teachers' 
Federation conclude collective agreements 
across the province. 

Geoff Meggs is a labour Journalist who 
edited The Fisherman and now edits the 
HEU Guardian. 

^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ 

(Left to right) Doug Jardine, Capilano College President; Mcxrie Jessup, Bursar-, 
Betty Merrcdi Labour Studies Coordinator; Margaret North and George North 
Jr.,- and Ken Novakowski on the occasion ofthe creation ofthe George North 
Chair in Labour Studies at Capilano College, December 1990. 

The George North Chair in Labour 
Studies has been created at Capilano Col
lege with financial contributions made to 
the George North .Memorial Fund. The 
Chair will be a perpetual endowment to 
support scholarships, free workshops, 
reduced course fees, and other projects to 
advance labour education. It is the first 
endowed Chair at a community college 
in Canada. 

The fomial announcement took place 
at the BCTF Representative Assembly on 
Febmary 1. The labour studies co
ordinator Betty Merrall recalled the pow
erful impact that George had on her when 
he encouraged her in the midst of a stmg
gle some years ago, saying "you tv'ow. 
an3rthing worth anything is worth 
fighting for." 

Trying to figure out what the B.C. gov
ernment is doing is a major guessing 
game. 

Premier Vander Zalm announced on 
lanuary 29, 1991 a wage-control program 
that he called a "disciplined framework for 
fair wage settlements in the public sector." 
But, as BCTF President Ken Novakowski 
said in reply we already have one.- "It's 
called free collective bargaining." 

Then Finance Minister Couvelier 
jumped onto the scene. He appointed Ed 
Lien, a retread from the old Bennett gov
ernment's wage-control program, as the 
head of a new program that everyone 
admits has no authority to do anything 
until new legislation is passed. 

, But no call was made for the legisla
ture to gather to pass the legislation, and 
the premier got caught up by the release 
of documents showing that he hadn't told 
the tmth about his Involvement In Fan
tasy Gardens. 

Before any legislation could even be 
drafted, let alone passed, Labour Minister 
Jim Rabbitt said he is opposed to the 
wage-restraint program because it restricts 
free collective bargaining. 

If all this were not confusing enough, 
the new minister of education, on Febm
ary 8, 1991, announced the block fund
ing for the next school year. He said that 
the overall funding would increase by 
3.75% at a time when inflation is mnning 
at 5.5%. 

Ken Novakowski reacted with "This 
is an actual decrease In money available 
to school boards to provide quality 
education:* 

Merrall told the local association repre
sentatives that with the programs carried 
out through this Chair, George North will 
"continue affecting men and women 
engaged in stmggles to better their lives 
and society." 

BCTF President Ken Novakowski told 
the assembly that this is "an appropriate 
tribute to George's concern for teachers 
and all working people:* 

Contributions to the endowment fund 
are eligible for a tax receipt and are 
matched by Capilano College. Teachers 
and locals wishing to make donations 
should make cheques payable to 
"Capilano College Foundation" with a 
note that it is for the George North Chair 
and send to Labour Studies Program, 
Capilano College, 2055 Purcell Way 
North Vancouver, V6J 3H5. 

This decrease will affect different school 
districts in different ways. Some will get 
more than the 3.75%, and others will get 
less, according to the allocation in the 
revised "fiscal frame-wxjrk:' 

Are you confused yet? 
Well, so Is the premier. 
In a letter to Ken Novr' owski, Vander 

Zalm said that "public-sector compensa
tion must reflect the marketplace:' He 
seems to have paid no attention to the 
report from the B.C. Business Council that 
less than 1% separates public-sector and 
private-sector wage settlements for the 
past year, and the difference has been 
declining. 

In other words, the premier's stated 
rationale for bringing in wage controls 
conflicts with reality. 

Novakowski told the press following 
the education minister's budget-cutback 
announcements that cutbacks mean "that 
the government has abandoned its com
mitment to the Royal Commission on 
Education." 

He reminded the government and the 
public that the Royal Commission had 
called for "funding systems that could 
lend greater stauility and predictability to 
the school system:* 

The commission had also concluded 
that "the education system cannot 
absorb . . . ups and dov>̂ ns in the same 
way as other segments of the economy 
because the public expects standards of 
service to be malntalneit a reasonable 
level. Education is a long-temi investment 
that should not be subject to violent fluc-
tijations in funding:* 

"Obtaining changes to the teachers' 
pension plan is a fmstrating process;' 
explained Ken Novakowski after meeting 
with Minister of Government Management 
Services Carol Gran. Gran is responsible 
for all of the government-sponsored pen
sion plans, which cover 100,000 
employees. 

The pension committee, acting on pol
icy positions established by the 
federation, held numerous meetings with 
the Superannuation Commission's John 
Cook to clarify and refine a number of 
requests for pension-plan improvements. 

Request 
1. Automatic pension plan membership 

for all teachers. 
2. Two-year vesting (right to a pension) 
3. Lock-in of contributions upon attain

ing vesting. 
4. "85" formula for non-reduced pension 

froiii age 55. 
5. Reduced pension based on years 

under age 60 or "85:* 
6. Additional purchase of leave provis

ions for extended maternity, parent
hood, and adoption. 

7. Ability to reinstate more than one 
refund. 

8. Pre-retirement death benefit of 85% 
of commuted value of pension (for 
unmarried teachers). 

9. Indexation of the CPP offset. 
10. Government to provide MSP, EHB. 

and Dental for retirees. 

Changing legislation requires recom
mendations to go forward from Ms. Gran 
to the Social Policy Committee of the Cabi
net. This committee Involves eight minls-

The requests were formally presented to 
government in November 1987 to Elwood 
Veitch, the minister then responsible for 
public sector pensions. A further meeting 
occurred in December 1988 with Cliff 
Michael. With the appointment of yet 
another minister. Carol Gran, the federa
tion, met with her in May and again in 
November 1990 to present once more our 
case for Improvements and to express 
fmstration with the proces/^ 

The changes the federatU'h seeks are 
listed below. 

Current Provision 
1. Automatic only If teaching half time 

or more. 
2. 10 years. 
3. No lock-in. 

4. 35 years of service or age 60 with 
10+ years for non-reduced pension. 

5. Reduced pension based on years 
under age 60. 

6. Extended maternity, etc., included 
with all other leaves (except 
maternity). 

7. May reinstate only one refund. 

8. Refund of contributions plus interest. 

9. Not indexed. 
10. Government pays 50% of MSP; 

nothing for EHB, and no dental plan. 

tries including Education. If approved by 
the Social Policy Committee, the propos
als must then be approved by the Cabi
net, written into the form of a legislative 

How are unions responding to this 
double whanimy of wage controls and 
budget cutbacks? 

Most of the public-sector unions are 
jtist sitting back and waiting for an elec
tion, rather than rushing out to light a 
government in the final days belbre it 
must go to the polls. B.C. Government 
Employees Union President John Shields 
said the public-sector unions will ignore 
the restraint program. 

Most of those unions can afford to sit 
back and quietly wait for their members 
to express their opinions at the polls. The 
BCGEU, nurses and hospiuil employees 
contracts don't expire until March 31, 
1991, and the end-point of negotiations 
wouldn't normally come until after Vander 
Zalm must call an election anyway. 

But teachers don't have that luxury 
About half the locals signed contracts 
before the wage control and budget 
cutback announceincnts. The remaining 
locals decided they just had to go on 
trying to get agreements equitable with 
those already signed by other teachers, 
regardless of the vague and contradictor>' 
policy pronouncements of the government. 

BCTF Bargaining Division Director Al 
Cornes summed up the position by saying 
that "the critical Issues cannot be aban
doned. Teachers aren't just talking about 
resources; they are seeking the conditions 
necessary for students to be well served:* 

Despite the government*s attempted 
intervention in the collective-bargaining 
system, Victoria teach ̂ rs stayed on the 
picket lines for twelve days until they got 
a settlement. A settlement a few hours 
later in North Vancouver confirmed the 
momentum for better working and learn
ing conditions as Vancouver teachers 
went on strike and the final third of locals 
continued to press for coUective-bargain-
ing gains. 

Teachers, through their actions, have 
joined with Ken Novakowski, who told the 
BCTF Representative Assembly that 
"enough Is enough." 

- Larry Kuehn 
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Doukhobor children at school in th( earfy '60s. /Ohn SmenoM a. jukhobor Historical Society o/B.C photo (with thanks) 

by Mary Ashworth 

bill, and presented to the Legislature. The 
eariiest opportunity for presenting new 
legislation is now the spring of 1991. In 
the meantime, the minister will not reveal 
what will be proposed. 

An election call will undoubtedly put a 
halt to the process. 

In expressing federation concerns about 
the slow and somewhat secretive process, 
Ken Novakowski urged the minister to 
open up the consultative process by estab
lishing annual meetings with the federa
tion to discuss the operation of the plan 
and the fund. In addition, he called on 
the mihister to establish a Pension Plan 
Advisoty Committee. Such a committee 
would advise the minister and the com
missioner on the operation of the pension 
plan, advise the minister on changes to 
the plan and regulations, and promote 
member awareness about the plan and 
retirement planning. These are now func
tions of the BCTF Pension Committee and 
Mr. Cook. 

Ken Novakowski also requested the 
minister to appoint two additional tmst
ees to administer the pension fund; one 
trtist^r)o represent retired teachers, the 
other to represent active teachers. The 
tmstees would be responsible for ensur
ing that the pension fund is pmdently 
managed, including investments. 

The minister has not responded to a 
single item. 

"The 1990 AGM adopted pension plan 
changes as a priority. The ongoing leader
ship turmoil In government has made 
progress on this front difficult and fms
trating," said Ken Novakowski. We're going 
to have to escalate the kind of pressure 
we can bring to bear on government until 
we get a positive response on both the 
substance and the process of change in 
our pension plan. -nen Smith 

few days before Christ
mas, 1898, the S.S. Huron left a port on 
the Black Sea with 2,000 Doukhobors 
bound for the western prairies, and more 
were to follow. The name Doukho-bortsi, 
meaning "spirit wresUers," had been given 
to the religious sect by Archbishop 
Ambrosius of the Russian Orthodox 
Church as a derogatoty terni. Its intended 
meaning was "those who wresUe against 
die Holy Spirit," but die group adopted die 
name and changed the concept to mean 
"those who wrestle WITH and FOR the 
Holy Spirit:' 

Canada, at diat time, was seeking 
immigrants who would settle the prairies. 
The Doukhobors took up land near 
Yorkton and Prince Albert, where they 
built villages and tilled the soil TVouble ; 
began when they were required to regis- feltitglonfiedwarailti 
ter tide to Uieir land, which meant taking ^ 
tiie oath of aUegiance to die crown; Fbr CCmsetltlmCtnWirmtO 
Doukhobors. such an act was uhthink-r 
able. Their only allegiance was to God. 
They therefore shunned human laws such 
as registering births and deaths, and, as 
pacifists, they succeeded in obtaining 
from die Canadian government exemption 
from niilitaty service. 

Land was essential to their way of life, 
so the Doukhobors looked elsewhere. In 
1908, Peter \ferigin, their leader, 
purchased 8,000 acres in the Kootenays 
of British Columbia in the name of the 

Forks should go to the local school and 
diat they would build a school at Brilliant. 
Then things went sour. The school at Bril
liant closed after one terra, and the chil
dren were withdrawn from Grand Forks 
School. These actions probably resulted 
from the arrest of four men far failing to 
register a deadi. William Blakemore was 
asked to conduct an enqulty. In his 1912 
report, he traced the histoty of the 
Doukhobors from their persecution In 
Russia to their present refusal! to let dieir 
children attend school. He wrote: "It must 
not, however, bc supposed diat because 
this misguided people refuse elementaty 
education foj dieir children, they do not 
give them the best of home training. The 
children are intelligent, respective, and 
observant." The Doukhobors opposed edu
cation because they felt it glorified war 
and caused the children to leave die -
community. 

The Doukhobors opposedi 
education because tfiey^ ^ 

leave the commumty. 

D u r i ^ aild afterA«^^ 
ber of children who attended school rose 
and fell. Tlie B.C. government appointed 
its own trustee to mn die schools, and 
underthe immunity R ^ l a t i ^ 
1914, it continued to fine die community 

c h r i S = ^ S ^ S S d ^ ^ ^ 
^ SS<S;^SSi^v?^^* d'sh^onybetween the community and^ 
thereby avoidmg ndividuals havmg to ^̂ e government diere arose a group of 
take the oadi of allegiaiKC. AS he years zeabts, known as the Sons ome^om, 
passed die smacqiiiredmoie land, budt whose'pratests took die fomi either of 
sawmdis ana bnck plants, and, m a ^^^es at which diey frequently s t r i p p 
rernarkably short time, paid all dieir ofTall dieir ctodies.c^?of b u m i 4 s c l S l s ; 

In ion r»,« u^H.t, ^^i..«,Ks. Bttd govcmment Of Doukhobor prop^fly 
In 1911. die Bntish Columbia - td show dieir disapproval of educaSnf 

government b ^ n to press die Doukho- authority, and materiaBsm. : 
bors to send Oieir children to school The - - . - • 
community agreed that children in Grand : M ' :̂  

Fourth in a six part eries I ringt^ M ̂  noi 
begimingsi^oi&' rich '^^j^h^:ii^,h4iR^' 

In 1932, the group staged a seri^ of 
nude marches. More dian 600 adults were 
arrested, and 365 children taken into care. 
While die parents served their time on 
Piers Island, off southern Vancouver 
Island, the children were placed first in 
institutions and later in foster homes with 
Orthodox Doukhobors. This disniption fed 
the resentment within die Sons of Free
dom, such that. In 1953, diey burned 
their homes and gathered at I^rjCsSW 
ing, where t h ^ paraded nude. One hun
dred and forty-elglit adults were arrested, 
and their children taken to the old sana
torium at New Denver, where they would 
receive an educadon with or widiout dieir 
parents'pennission. V 

The New Denver operation lasted for 
six years; for not onfy did it have the chil
dren of diose arrested at Tony's Siding; ^ 

up chikJren v̂ ^hosê parents hafaitimlty kept! 
Uiem out of school Approjdmate^ 170: 
Doukhobor children^nt^me^drae^in^i^ 
New Denwr.FinaSy^ in 1959; the |^.ients 
of 77 children held in the facility appeared 
before die local magistrate arid promised 
to send their di!trffen"toschoorfn'Septetn=: 
ber, a promise they kept. Response to die 
government's action In ap^tehendihg ' 
Doukhobor chUdreh rai i j^ from ccmdcrn-1 
nation to hig^ praise. Some felt thatthe i 
government had no ri^t to coerce people 
even for what appeared w be their'oWn^'-
good; others felt it was'a courageous res^ 
cue attempt. ' < « ̂  

In die early '60s, more actsof violence 
occurred in die Kootenays, resulting In 
more arrests. On September 2; 1962,600 
Doukhobors b^andie trek from KresU)va 
to Mountain Prison, Agassiz, v/here die 
offenders were held. Numbers doubled as 
die marchers left Grand Forks. They set 
up camp at Hope and enterwi into an 
anangenient with the local authorities for 
schooling Xox their children. Some moved 
to Vancouver,'where idiey ehroled IKeir-
children in sclitx>l. Othete telumed to the 
i t o ^ h ^ M t t t ^ S l i w ' l i ^ f t W ^ f f i ^ 
Doukholwis have Ii5?pt lbs promise thQ?' 
made in 1959 to send thdf chiklien to -
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that it's okay to k'am soiucthiiig from 
your iieiglihour... I think it acknowk'ilgfs 
all the good things that good teachers 
have always done." 

But whai about integiation in the upper 
intennediate grades, the grades we tradî  
tionally have known as Grades 8, 9, and 
10? Dirficuli years I'or young [leople. Not 
exactly the a ' " group that teachers have 
been rushing - Vteacli. 

/ait'i' ii/lvu]':^ (Uil-UJA iji/i'/j/ 

hciiuid dosed doors wc 

can now do out in 

the opcnd 
lynni n.Hliri. WillhiinsLake 

Surely If B.C. edOratlon makes happy, 
lifelong learners happen in GraJ'^8, then 
educators across North America-.^ill beat 
a path to our door. It will be like the last 
scene in the Field o/Dreanis, where cars 
are bumper to bumper going to view the 
phenomenon. Dreams for some can be 
nightmares for others. 

Although it's far too early to get a clear 
picture provincially of the results of all 
the projects, you can catch a glimpse of 
how teachers are living with the proposal 
by looking at Intermediate Development 
Sites around tfie province. 

At Qualicum Beach Middle School, 
teachers Agnes Werth, jessica Antosz, 
and Tandy Gunn have teamed and devel
oped their own model for implementing 
the program. They have come to recognize 
that their differences - In age, style, tem
perament - may be impoi^nt strengths 
in making the team workw' 

"I would be integrating in my own 
class;' says Tandy Gunn, "but now it's 
speeded up. I get resources from the oth
ers, so I'm integrating faster dian I would 
on my own." Students are becoming more 
responsible for their own educadon, they 
say. and they note diat diere has been 
"less whining" from them. 

Down the hall, Jane Good and Jeff Tem
ple picked each other for team teaching. 
They combine English, social studies, 
French, math, and science for 60 
students. 

"I support the philosophy," says Good. 
"I feel better about teaching now. I like 
what I'm doing, and the students like 
what I'm doing." 

Teaming supports her in ways diat she 
hadn't expected. Teachers draw on each 
odier's expertise, find ways to help each 
other, save time when one does a task 
faster and easier than another. "It's so dif
ferent from feeling it's you on your own 
widi your class," she says. 

Jeff Temple knows that he is spending 
a lot more dme on meedngs, especially 
widi ministry staff and sharing widi odier 
teachers, but he says integradon "suits 
more the way I am as a person. I never 
benefited from fragments!' 

Tom Blackburn, principal, offers some 
reasons wliy the .school <'ot off die blocks 
so quickly with the new program. It was 
scheduled to go dirough a major renova
tion, so the staff put togtdier a compre
hensive document for the architect on 
dieir program requirements. "In the pro
cess, we looked at who we are as a 
school," says Blackburn, "and die dire*. Jon 
we are going toward die year 2000 and 
what kind of facility would meet our 
needs." 

"It gave us the opportunity to engage 

in disitissioii on [irogram, lacility evalua
tion, nature ol the cla.ssroom in the year 
2000, what leacliei.s' iioeds are going to 
'be - a wide-ranging discussion that 
included paieiils, students, and other 
.stakeholders;' 

Stall' members had already plamied an 
iiiterdi.scipliiiary teaming project, for Sep
tember. Stiilf development and planning 
lime, key to success in the [irogram, were 
already in place; the school wa;] poised to 
go ahead when the ministry aiinojuced 
lis innovative projects suppoif [irogram. 

Also poised to go ahead in September 
was Magy Butterfield. a teacher of 17 
Grade 8. 9, and 10 students at Bridge 
Lake Elemcnutry/Secondary School, in the 
Cariboo-Chilcotin School District. 

Her project is astonishing. "Magy has 
an abstract mind; she took one look at 
the program model, and that was all she 
needed to develop the project;' says Lynne 
Ilodicr, a well-known teacher of teachers 
in the province. But at the same time, 
Rodler will tell you that there are teachers 
who teach best using the lecture mediod, 
"and we should celebrate these people, not 
try to change what works best for them!' 
It's a note of caution worth remembering 
because teachers can get swept away in 
the innovative Hood. 

Rodler serves as a district resource 
teacher for the Intermediate Program. For 
her, the program is a dream come tme. 
"We've talked about teacher autonomy, 
about taking over the curriculum. Now we 
have the opportunity. What we have 
always talked about behind closed doors 
we Can now do out In the open." 

Magy Butterfield is tmly out In the 
open. She has returned to the litde red 
schoolhouse. but her classroom has no 
walls, and she's a teacher who talks of 
"negotiadng a curriculum" wiih her 
students. 

Her project "Connections!' totally 
integrates junior secondary subjects hori
zontally and vertically across Grades 8, 9, 
and 10. Gone are courses as we have 
known them. In their place are four com
ponents, each focussing on a specific 
dieme. All about Me, die inldal unit, 
starts with the students diemselves. The 
second component. Digging up Our l^st, 
is an archeological dig of an old Shuswap 
camp as a way to understand culture, life
styles, and contemporary issues for 
nadves. In die diird component. Our Com
munity Today, students assess the pres
ent state of the forestry, mining, and 
environment-based industries. Through
out diis component, students define ways 
they can participate in their own commu
nity, to making it a belter place to live. 
Somedme in late spring ihQ^ should reach 
their global rpjes, the fpurth^ 

Parents have become active pardcipants 
in dielr children's learning. In bodi class
rooms and field experiences. The commu
nity Is die classroom. 

Talk to Butterfield about any part of die 
project, and you are stmck by how inte
grated the parts are in her mind. Want to 
know about gender equity? About First 
Nadons studies? She has diese aspects 
covered in the attiiudinal part of die 
teaching. It's a tapestry, she will tell you, 
and all die threads combine to make it 
what it is. 

In anodier part of die province, TUm
bler Ridge, Lucinda Lockwood says, "Here 
in die trenches, we're excited about the 
program." 

The school has moved to six-week 
blocks, wilh five weeks for core courses 
and the sixth week for an opdon block. 
For the junior grades, die sixth week has 
become an integrated-project week. 

One problem teachers have come across 
is finding a way to integrate science and 
math into projects that seem tailored to 
die humanides. But Lockwood says diey 
are a young staff, mostly interdisciplinary 
anyway, and they have found projects diat 
work. 

In Mission, Sean McKierahan works as 

tlie Yeai ;̂ .000 lacilitaior in one school. It 
makes good sense, given what we know 
about .school based PD, to have a resource 
person, .schoolif '̂' He's finding that 
teachers neetl a iJ.,<juice [lersoii once they 
have decided on a ̂ \\'(f''^' Theie's a tre
mendous le-eiieigi/.ii,'- . ' .\s\ on" he says, 
"but it's a difficult lime. Wore into 
uncharted territory." 

Uncharted territory witli both risks and 
opportunities. 

From the innovators among us, we can 
learn much about this profession we call 
teaching. They give us a compass to guide 
our way through the dark, uncharted 
waters. Their experiences will serve as a 
map for other teachers, other scJ"^ols. 

Can we generalize from thest. ;acliers' 
experiences? 

There does seem to be a lesson to bc 
learned from the Qualicum Middle School 
experience. First, the change requires a 
massive amount of discussion, and care
ful planning. There may be all kinds of 
unintended benefits along the way, but 
the basic planning has to be done by the 
school staff. And there is a common com
ponent to all the projects: they are 
teacher-driven. 

Any administration that decided in 
September to apply for the ministry grant 
without adequate planning and without 
teacher commitment will h^yc problems. 
This Intermediate Program . Jquires a high 
degree of commitment from teachers to 
make it work. 

This change requires a 
massive amount of 
discussion, and careful 
planning. There may be 
all kinds of unintended 
benefits along the way, 
but the basic planning 
has to be done by the 
school staff... and die 
changes must be 
teacher-driven. 

Dallas Cristofoli, co-ordinator of the 
Ministry's Intermediate Developmental 
Sites, says the Intermediate Steering Com
mittee recognized this danger and was 
concerned that some administrators might 
not be sensidw to teacher time. A teacher 
and administrator from Mission herself, 
she has steered die project from a knowl
edge of what it's like to work In a school. 

Sustaining the revolution seems to lie 
in linking local pockets of success in 
the community, linking people in local 
networks, placing leachers at the centre 
of the change, and having the projects 
embedded in the fabric of the community, 
i.e.. the school. 

The program will go on next year. 
There will be videotapes and multimedia 
presentations to show diese projects as 
part of disseminating Information around 
the province. 

Sustaining a revolution, moving Inno
vations into the mainstream Is difficult. 
There is an expectation that all teachers 
and students will join this wave of 
educational change, bui it won't happen 
by iransplating Qualicum Middle School 
to downtown Prince George, or sending 
Lynne Rodler on a lecture tour. Each 
teacher must ask and answer the funda
mental questions about learning and 
leaching, about what works. Tljachers 
must Identify their own facilitating condi
tions, and fight for diem. The 
circumstances wi'd be different every
where. Colleagues, local associations, and 
the BCTF can help. The revolution will 
flourish as teachers come to change in 
their own time, in their own ways. 

John Hardy isa retired ̂ F staffper-
son and farmer teacher. 

whom do teachers look for 
educational leadership? To the Ministry 
of Education? To their administrative 
officers? To teachers down the hall? To 
their local associations and the BCIT? To 
their lioroscopes in the morning paper? 

The local presidents who met January 
31 at the third annual presidents' seminar 
concluded that during this period of 
unprecedented educational change, there 
is a leadership void. The challenge ahead 
is for leaders at the local and school level 
to assume leadership roles to ensure lhat 
leachers are the masters of and not the 
victims of educational change. 

Leadership will not be handed to leach
ers, particularly those holding ofhces at 
the local and provincial level. The minis
try architects of the Year 2000 working 
plan did not place leachers at the centre 
of the change process. School boards, 
recipients of the lion's share of targeted 
Year 2000 money and administrative 
officers, directly linked with the Minister 
of Education through provisions In the 
School Act and througji Minister's Orders, 
are Identified as die key agents of change. 

Will teachers accept leadership from 
excluded staff at the district level or from 
school-based administrators? Local presi
dents have their doubts. Excluded staff 
lack recent classroom experience and 
daily contact widi teachers and students, 
which are prerequisites for teacher tmst. 
Administrative officers are in an ambigu
ous position, still trying to reconcile dielr 
new role as managers with their 
traditional role of principal teachers. As 
middle managers in industrial-model 
organizations, adminlsiralors may be 
unable to assure leachers lhat their inter-
ests are not Inimical to those of teachers. 

Where does this leave local teacher 
leaders? The ministry, in falling to act on 
Recommendation 6.11 of the Royal Com
mission, deliberately by-passed the option 
of teacher leadership in carrying out the 
Year 2000 mandate. The under-represen-

-tation of leachers at Year 2000 ministry 
orientation sessions and on the important 
Education Advisory Committee, where 
leachers have the same number of repre
sentatives (1) as do district secrerary-
ireasurers and members of the Business 
Council of B.C., signifies the peripheral 
role for teachers Intended by die ministry. 

Are local leaders, including local presi
dents, ready to assume the mande of 
leadership? They will tell you-vhat diey 
stmggle to keep up wilh die demands of 
contract negotiation/enforcement and to 
deal with endless personnel cases. 
Coniiacis have given teacaers control over 
professional development programs that 
once were controlled by administrators 
and boards, but diis achievement has 
been rendered insignificant as the really 

big ivioiiey coming riom the ministiy for 
iiii[)lenieiitatlon is beyond our reach. 
Many locals have acquired the right lo 
send locally eiuloisecl teachers to sit on 
disKict committees, but the accountability 
of teacher represetitatives to local 
iiiembeisliip is olieii tenuous. 

Should local presidents put contract-
related duties on the back burner and 
poi:r their energies into professional devel
opment and related professional maitors? 
To do so would be a mistake. If we look 
to those juri.sdictions in which teacher 
unions have assumed educational leader
ship, we find that they tiki so only after 
the historic inequality between teachers 
and their employers was addressed 
through collective bargaining. The teacher 
unions playing leading roles in the 
restmcturing movement in the United 
States (Rochester. New York; Dade County 
Florida; and Toledo. Ohio) arc among the 
strongest in die countiy. In other words, 
teacher unions will not take bold 
initiatives until their status as key players 
and partners in education is fonnally rec
ognized in bargaining. In the meantime, 
initiatives can and should be undertaken 
by local associations to give teachers con
trol of the change process. They can pro
mote the adoption o»' educational-change 
declarations at the local and school levels 
that reinforce change principles adopted 
at the 1989 BCTF Annual General Meet
ing. They also can give greater priority to 
dialogue with parent groups, Including the 
parent advisory councils required by the 
School Act. It Is vital that parents hear 
the voices of leachers among the voices 
of district staff and administrators, who 
may be less knowiedgable about the 
change process than the teachers, who 
work with change every day In their 
classrooms. 

The presidents who attended die presi
dents' seminar identified an area of lead
ership that has been largely Ignored In 
the implementation process: namely, train
ing to Improve teachers' collaboration 
skills. If schools are to become more dem
ocratic, for students and teachers; If 
leachers are to end the isolation that has 
characterized their work; If ieadership Is 
to come from within teacher ranks rather 
than from without; then teachers must 
de\«lop group skills, Including group facil-
liation, problem solving, conflict manage
ment, consensus building, and co-opera
tive planning. 

In taking up d̂ ie challenge of educa
tional leadership, local presidents must 
offer an alternatiw to the bureaucratic 
model dial has. at least so far, character
ized the Year 2000 change process. 
Teacher leaders must promote a change 

—process more appropriate for a profession. 
Such a model Is essentially collaborative, 
widi change directed practitioners. The 
char ji process is firmly rooted in 
practice, research, and clearly articulated 
professional standards. Furdiermore, 
teacher leadership will ensure that diere 
emerges a school ̂ t e m that, instead of 
being monolithic, reflects a diversity 
appropriate for die human enterprise that 
Is teaching. 

-Kit Krieger 

Talking together 
about education 
change 
A COLLABORATIVE BCTF/ 
MINISTRY PROJECT ON 
INTERMEDIATE AND 
GRADUATION 
Book a teacher facilitator today to 
help your school staff tUscuss anti 
respond to the draft programs. 
Contact Liz Lambert at 731-8121 
or 1-800-663-9163. 

by Tlyriy Stander 
The other day I walked past an office ' 

in our school and couldn't help noticing 
the few little extras my being a classroom 
teacher has cost me, 1 saw a much better 
desk than I ever had. On it was a framed 
picture ofthe occupant's little family A 
few upholstered chairs stood on the com-
fo. able carpet, There were other Items, 
like a degree and a diploma framed and 
hung for all to see. 

In all my years as a classroom teacher 
in B.C., I have never had a little office to 
call my own. Teachers must "find a place" 
to work. If their classrooms are being 
used during their preparation periods, 
they must "find a place!' The staffroom or 
the library Is good enough. If they need 
to see a student privately, the classroom 
Is good enough, or they can "use" one of 
the offices. 

Once, in the Kamloops district, 1 had 
my own desk - one of eight - In a spe
cial marking room at Vall^vlew Junior 
Secondaty. There I had a small picture of 
my family on niy...actually It was a table, 
because It h a ^ '|rawers. 

1 walked hm^imy present classroom 
•- a portable with Its own atmosphere. 
I've taught In dils portable for seven years. 
If I were in a business where one Is pro
moted, I might have had at least a little 
hole in the wall In some building. Here in 
B.C., teachers do not get promoted. In 
some places, one becomes a master 
teacher, a senior teacher, or even a princi
pal teacher, but In B.C., one remains a 
teacher for life. Talk about a dead-end job! 

Unless you are interested in changing 
jobs (administration), our province offers 
the graduate nothing except a teaching 
job ~ and one is ludiy to have that "in 
times like dieser Since 1959, it has been 
"times like these" in B.C. for me. 

1 haven't that many years left to teach, 
so I don't really mind. They can keep Uieir 
promotions. What can we do when diose 
who pretend to be in charge of the sys
tem either cannot or do not want to 
change the dead-end lot of the classroom 
teacher? 1 look at the lads and lasses who 
came into the school seven years ago. 
They're doing year one over again for the 
sevendi time. Some are heads of depart
ments, but most are not. 

My office? Solution: I found two pieces 
of dear plastic between which I 
sandwiched my photos of wife, children, 
grandchfldren, dogs, and cats. It fits nicely 
into my briefcase/office. The degree 
diploma? irs not a degree in administra
tion so irs useless aiQrwsQr. 

ibriy Smifleris a teaser ^Swrdis [~ 
Secondary School Sardis. 

Source: Tfie Thu^y J^wr, newsletter of tiie 
Chilliwack District lechers'Associadon. 
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Using the time you have wisely is 
largely a matter of knowing your priori
ties and allocating your time accordingly. 
If time for professional reading continu
ally falls to the bottom of your list, here 
are some ideas that may help shift that 
trend. 

® Is your route to school shared by 
others? Tty car pooling, even just two 
days a week. A passenger could read an 
anicle, summarizir-g the key points for the 
others. Another advantage of car pooling, 
aside from the obvious environmental 
one, is that you will be committed to 
arriving and leaving at an agreed time, so 
you'll be more likely to use your time 
efficiently after school, and you'll have a 
legitimate reason to limit your availability 
for meetings. 

• Start en Informal reading club - a 
few of you take turns reading an article a 
week and then share ideas infomially over 
a w*. ,«kly cup of tea, coffee, you name it, 

• Keep articles you Intend to read In 
strategic places, so diey'll be there when 
you find a few moments to read . . . In 
your book hgj|_ for appointments or bank 
line ups, li^^^car. In the badiroom at 
home. If you have access to an exercise 
bike, read while you pedal. 

• Get up 40 minutes early one day a 
week. Make this your private time to lin
ger over an article and a steaming cup of 
coffee. 

• Do professional reading during 
DEAR (drop evetything and read) time or 
USSR (uninicrmpted sustained silent 
reading). 

• Use implementation funds for a 
reading day for staff, with an hour shar
ing session at the end. 

• Plan some activity ; vidi cwo 
classes acting as buddies (e.g., art 
projects, older ones reading aloud to 
younger ones, or listening to younger 
ones reading, etc.). While die classes are 
busy die two teachers can informally 
compare observations, discuss successes 
or problems, or talk about sometiiing 
diey're planning to tty. 

-Lisa Pedrini 

evaluation, and FducationalLeadership 
(March 1990) on reading and writing. 

Phi Delta Kappan has the highest cir
culation of all the journals listed above. U 
provides some theme coverage in each 
issue, as well as a range of other subjects. 
ri)K usually prints an "In Canada" column 
that comments on national aspects of 
Canadian education. The journal covers 
educational research, current issues, 
trends, and policies. 

\bung Children has useful material in 
relation to the new Primary Program. It 
focusses on information for professionals 
working with young children, birth to 
eight years. Articles include practical, 
scholarly, and research material. 

Clearing House is for intemiediate and 
secondaty school teachers and adminis
trators. It covers a wide range of subjects, 
including curriculum, instmctional tech
niques, teaching with computers, testing 
and measurements, educational trends, 
etc. 

Education Canada Is written primarily 
by academics. Each issue usually contains 
short articles on current Issues, trends, 
philosophies and practices In elementaty 
and secondary education. 

For individuals, or for vcty small pro
fessional libraries. Educational Leadership 
(excellent In-depth coverage), and Phi 
Delta Kappan (good wide-ranging cour
age) would head the recommended list. 

- Sue Yates, 
BCrCF librarian 
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A popular read 
on educational 
trends 

Need help sorting throu^ the educa
tion issues of the day? Hy any one of the 
following journals for a quick but well 
grounded read in educational topics. All 
should be available in most distria pro
fessional libraries. 
clearing House 
Education Canada 
Educational Leader^ip 
NASSP Bulletin (National Association of 
Secondaty School Principals) 
Phi Delta Kappan 
Theory mU) Practice 
\bung Children 

Educational Leadership. NASSP Bulle
tin, and Theory into Practitx usually 
focus on a theme; consequendy, the 
reader gains wide-ran^njg and in-depth 
coverage of one topic per issue. For exam
ple, iJieory into Practice (Winter 1990), 
focussed on educational evaluation, 
NASSP Bulletin (Sept. 1990) on teacher 

Journals, Publisher?;, Pr ices 
Clearing House 
Heldref Publications 
400 Albemarle Street, N.W. '.• 
Washington. DC 20016 
$49 (US.) - 6 issues/year 

Education Canada 
Canadian EducaUon Association 
8di floor. 252 Eloor Street West 
Tbronto. ON M5S 1V5 
$20 - 4 Issues/year 

Educcuional Leadersidp 
Association for Supervision and Curricvium 
Devetopinent _ 
1250 PIK Street 
Alexandria; VA 22314-1403 
$32 (US.) - 8 Issues/year 

NASSPBuOetin 
National Association of Secondaty School 
Principals 
1904 Association Drive 
Reston. VA 22091 
$65 (U.S.)-9 Issues/year 
l^DelmKappan 
PO Box 789 
Btoomlngton, IN 47402 
$30 (U.S.) - 10 Issues/year 

Theory into Prac^ _ 
174 Arps HaQ. 1945 North High Street 
Columbus, OH 43210 
$20 (US.) - 4 Issues/year 

VstmgCMdren 
National Associadon for die Education of 
Young Chikiren 
1834 Connecticut Avenue N.W. 
W^hington, DC 20009 
$30 (US.) - 4 issues/year 

-SuelScctes, 
BCTFVbrarUm 
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Day 

by Honey Halpern 

angui(gc across the curricu
him means accepting tlic overwhelming 
evidence that elf'ective teaching requires 
sustained attention to die role of students' 
language in learning. Any classroom 
activity in any subject can be turned into 
an opportimity to use and develop 
language skills. 

Knowledge develops in every classroom 
through conversadon: discussions, pre
sentations, role playing, written argu
ments. Interpretive art work, personal 
reading, and resjjonsible listening, In any 
combination. 

Earth Day'90 gave us at I lugh 
McRoberts Junior .Secondaiy' School, Rich
mond, an opportunity to put language 
across the curriculum Into action. Here Is 
what we did. 

Tlie beginnings 
April 4,1990. Donna, school counsel

lor and English teacher, convened a meet
ing of teachers interested in a trial 
program. Using die overhead projector, 
she presented two examples of interdisci-
plinaty studies. Having prepared mind 
maps to oudine the stiidy of Intelligence 
and of flight. Donna presented die maps 
as models of subjects that encompass 
many disciplines. 

Donna proposed that die content teach
ers focus tiieir studies on a single tiieme 
for at least two school weeks. As her 
mind maps suggested, the theme could 
Include visitors, classroom projects, 
school-wide events, lunch and after-
school activities, special readings, and 
demonstrations. The dieme she had In 
mind was Earth Day: an event to promote 
consciousness of die relationship of peo
ple and die environment 

Donna's enthusiasm was Infectious, 
and the teachers' response was immedi
ate and positive. One after another, they 
contributed thoughts and suggestions for 
a school-wide program on Eardi Day 

Ann (art teacher): How about a bank 
of speakers? Teachers could decide which 
speakers to have their classes hear. We 
could invite speakers from die Greater 
Vancouver Regional District, Waste Man
agement, Western Wilderness Comniitijee. 

Denise (science teacher): How about die 
film Save the Dolphin^ 

Donna: I know of a video on air 
pollution. 

Ray (librarian): Delta has vety active 
conservation groups. I can generate 
names from tiifere: 1 also have this book, 
50 Simple TTiirtgs WuCanDoTb Save the 
Earth. 

Gaty (AO): Don't we want to focus on 
how students can be aware and have.. 
practical things to do? How do we put it 

all together? 
Donna; We do have a lot of idea.s, 
Ann: 'lYee planting? 
Donna: We could get students to plant 

seedlings and take photos and tty persua
sive writing. 

Deni.se: We do need more trees. If Rich
mond has more trees that will help to 
keep Vancouver cool. 

Ray: (reading his book): If we all 
recycle our Sunday papers, we could save 
half a million trees a week. 

We tossed around other ideas; 
classroom recycling, school clean-up, a 
banner "McRoberts for a Healthy World;' 
a garage sale, visuals (I^duce-Reuse-
Recycle), a doomsday book, closing down 
the parking lot for a day... 

There was no lack of good ideas-, our 
problem was how to get them into action. 
The meeting dissolved with each partici
pant agreeing to take on some responsi
bility for F^rth Day at McRoberts: seven 
school days of speakers, presentations, 
videos, discussions, slide demonstrations, 
and art presentations. 

Seven days of Earth Week, 
April 10-17,1990 

The resulting program was wide In 
scopeyet manageable In practice. Art dis
plays lined the hallways, recycling boxes 
appeared In evety classroom, hundreds of 
seedlings were distributpd. environmental 
groups presented programs, and die Rag
ing Grannies sang at a school assembly 
Our students experienced an enormous 
rangeof ideas, facts, problems, solutions, 
and visions. They listened to, read about, 
discussed, and wrote about issues around 
Eartii Day 

The participating teachers represented 
math, science, English, an, social studies, 
ESL, French, home economics, and learn
ing assistance. And, since this is partly a 
French-immersion school, half tiie student 
body did much reading, writing, listening, 
and talking in French. 

Reflecting on the 
McRoberts experience as 
"language across the curriculum" 

Cunrent research literature leaves little 
doubt tiiat knowledge of language 
processes is fundamental to good leaming 
and teaching. The motivating drive of any 
cuniculum must be that children !e im 
through their use of language. Language 
across the curriculum means taLking,. writ
ing to learn, reading to learn, and 
purposefully listening in evety subject 
But the term also refers to what happens 
within students as they sort tiirou^ 
Infomiation. activate personal leaming 
strategies, and work to solve Intellectual 
problems. This second aspect of language 
across the curriculum is cmcial to learn
ing but is too personal to die learner to 
be observable or measurable. 

The McRoberts experience is an exam
ple of language across die curriculum. 
Whether smdents were responding to a 
speaker from the Greater Vancouver 
Itegional District talking about recycling 
or a representative from the Western Can

ada Wilderness Committee speaking about 
environmental issues or a speaker from 
the Ministty of the Environment discuss
ing recycling and waste, they were using 
language to speak up and speak out. As 
they formed their thoughts and attached 
new meanings to ideas they had heard 
about but not fully confronted, students 
were enhancing and increasing Uieir own 
understanding. 

When they read The Alan Who Planted 
Trees and then met an adult who took the 
topic a step further through demonstration 
and discussion (he even did bird calls), 
the students were using their knowledge 
of written 'anguage and the transmission 
of oral language to enrich Uieir study of 
the topic. 

The group that wrote a daily PA 
announcement was practising persuasive 
writing. Those who participated in a 
humorous skit on social pressure and 
reduce-reuse-recycle were demonstrating 
wrif'ng to entertain and enlighten. 
Students who wrote the implications of 
Improper forest management or the dan
gers of clear-cut logging were writing to 
learn. Response journals In learning-
assistance classes helped students make 
personal connections between environ
mental issues and their own lives. 

Conclusion 
The trial was successful. Subject teach

ers joined forces for a common theme, 
Earth Day, and organized a meaningfiri 
curriculum to enable junlor-secondaty 
students to discover Ideas for themselves. 
McRoberts teachers demonstrated that all 
teachers are language teachers. By 
encouraging learning through students' 
language, they successfully implemented 
language across the curriculum. All die 
participants in die learning process collab
orated on strategies to piece together a 
healthy environment indoors and out. 
Student-centired receptive and expressive 
language use was the key to this success. 

One year later 
The success of Earth Day '90 at 

McRoberts ripples a year later. We not 
only raised consciousness about environ
mental concerns, we also learned that a 
cross-curricular program makes sense. As 
a result, this year we are engaged in an 
array of programs that emphasize cross-
curricular communication. A sampling of 
these include: thematic programs are in 
progress, such as a study ofthe Middle-
Ages in relation to art. science, social 
studies, English, and matii; opportunities 
to practice writing-to-leam are talked 
about in fonnal and infonnal gadierings; 
speakers are being Invited to discuss 
issues such as student-led conferences, 
assessment m a junior-secondaty school, 
integration of sUidcnts with special needs, 
among otiiers. There has been no looking 
back. 

Honey Halpem is a leaming assistance 
teacher at McRoberts Junior Secondary 
School in Richmond B 
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by Barbara White 

n the days of our ancestors, the 
visions and dreams were tme and as clear 
as the sparkling waters of 100 years ago. 

Learning came from experiencing 
Mother Earth, her wonders and her 
beauty. Life was all around and taught 
the values that evetything lives and Is to 
be reSi/CCted. 

The pebbles talked to t'le river as they 
travelled downstream. The wind talked to 
the trees as it brushed gently through the 
branches, whispering the beauty of where 
It has travelled or warning of a stonn to 
come. 

The plentiful nourishment of the 
animals and sea life was there for our tak
ing when we were hungty, and they pro
vided clothing, music, and regalia. 

We respeaed the cedar tree tiiat had 
the knowledge of a thousand years and 
liad seen the gloty, the niystety, and the 
histoty of change. Our brother, the cedar 
tree, provided us with clothing and bas
kets and talked to us about yesterday. 

If you could hear the Cty of our 
ored elders and Mother Earth, thenV^sii 
would understand the broken visions, the 
dreams of life yesterday, and the empti
ness of life today. For we as a nation have 
adopted a new way of life that has been 
forced upon us. 

The use of a borrowed language, die 
prison of life on reserve were part of the 
destmction created In the name of prog
ress and greed that die new worid values 
brought to us. 

Today we see our Mother Earth being 
destroyed because money is more impor
tant than die nourishment Motiier Earth 
offers. Today we see pur brother, the cedar 
tree, being destroyed and our clear waters 
turning to mud. 

The plentiful nourishment of the 
seafood and wildlife has been contami
nated and depleted. The sickness diat was 
brou^t to our people with first contact 
from die Europeans was only the begin
ning. We as a nation have lost so much 
and gained so littie. Our spirit is dying. 

Will tornortow bring humars destmction 
in die name cf progress? 

Can you see what First Nations hold , 
dear? Can you understand our values, oiir 
dreams, and our visions? Can the waters 
sparkle again? 

Barbara White is a member of. the: 
Nanaimo Indian Band 

April 21 is 
Earth Day 1991 

A C T I N G O N 

B R U N D T L A N D 

C O M M I S S I O N 

by Susan Crichton and 
Henning von Krogh 

s we approach Earth Day 
1991, April 21, many of us are beginning 
to feel better about our personal and pro
fessional contributions to the greening of 
the planet. The environment has become 
big business in the last few years, and 
many of us own two or tiiree books that 
lay out, step by step, ways to save the 
world. As educators, we need to cut 
tnrough the trends, however, and see 
where we are leading our studenis. 

Are we perpetuating the notion that 
action programs are enough, or are we 
enhancing our courses with an interdlsci-
plinaty environmental curriculum? Ste
phen Schneider, author of Global Warm
ing: Are We Entering the Greenhouse 
Century? and one of the leading experts 
In atmospheric change, got many of us 
thinking at the second "Get High on 
Namre Conference;' in Nelson, B.C., when -
he explained that recycling campaigns 
could harm the environmental movement. 
He told die 500 participants that he feared 
the campaigns allow the population a 

' sense of business as usual because they 
are doing something. He pointed out that, 
in essence, we are once again treating die 
symptom, not the cause. Many schools 
and communities have enviable recycling 
projects or action plans; however, we now 
know that they are not enou^. 

Today, as we see acts of ecplo^cal ter
rorism In the Persian Gulf, such programs 
pale by comparison. Globaily, "environ
mental problems seem to be insurmount
able, and-itis inaeasingly^difficultiOjcon-
vince students tiiat die actions tiiey take 
can lead to a solution.afwe are to 
positive change, it nmy be as a result of 
die vision preseated by Albert Schweitizer. 
" . . . if we succeed in retiewal it vdll be in 
vety much tiie same rhsmner as a pasture 
turns green iri the spring, forth&cause of 
Uiatgreening is tiie milUoris of green 
shoots that arise from the roots that have 
survived die winter." (Harrington, 1990) 
Similarly, renewal of society, of which pur 
smdents are a part, will take place by mil
lions of individual decisions. " 

It is much easier for all of us to assume 
that environmental problems happen else
where and to discount our individual 
impact. When we realize that Canada has 
only the population of Southern Califor
nia, it is hard to fuid our place In the big 
picture, While Canadians Icve to dream 
the romantic dream of life in the wilder
ness, 80% of us live in 12 cities. Most 
Canadians have littie or no contact with 
the great outdoors. Gregg and Posner 
(1990) conducted a poll to determine what 
Canadians think about a variety of top
ics. Of particular Interest was their finding 
that as we entered the '90s, both upper-
and lower-income Canadians have con
cluded that there is more lo life than 
money and the things it will buy "This 
may be the most significant change in 
public opinion in modern histOty, because 
It marks a departure from quantity of life 
and an emphasis on 'more' to quality of 
life and an emphasis on 'better'." (Gregg. 
etal 1990) People are moving from cities 
because of quality-of-life decisions. 
Ecotourism Is the vacation of choice, and 
green products are economic gold mines. 
Aside from the economy, the environment 
is the single niosi important issue the 
nation faces. But how do we come to 
grips wilh the major environmenral 
problems? 

Gregg and Posuer concluded that Cana
dians want government to set and enforce 
priorities, but they assume that business 
will provide expertise and technical assis
tance and that volunteer and community 
groups will do the work. The direction for 
all of this is in therecommendatioris from.^ 
the Brtindtland Commission. 

The commission, more correctly called 
die World Commission on Environment 
and Development/was established as an 
independent body by the General Assem
bly of die United Nations, and was-
headed by Gro Harlem Bmndtiand, Prime 
Minister of Norway. It consisted of indi
viduals from 21 different countries, Mau
rice Strong represented Canada. (See . 
Teacher, Januaty 1989 for an overview of 
the Commission findings.) The conimls-
slorfs mandate, as adopted at Its inaugu- 'l 
ral meetirig^n 1984; was: ^ 

1. Tb re-examine thercritical issues of/ 
environment and development and to for
mulate innovative, concrete, and realistic 
action proposals to deal with them. 

2. T o strengthen international co-oper-
atiotion^nvironnKnt and . 
and to assess and propose n e w l o i ^ ^ 
co-operation tiiat can break out of east
ing patiems and influence polldes and' 
events in the direction of needed diange. 
; 3. Tb raise the level of interest and 

„ commitmentto action on tfie "part bf.indi-
viduals, voluntaty diganbtations; busi
nesses, institute, and.gowrnmerits.-.' 
,(W0ridr356-357) fL...^ 

'TlifpuSrt their delibe^^^ 
:testirnohy ^ 
continents, the ttjmmisslon came to focus 
on thecenoal ffieme tha t " . . . many \ : 
present development trends leave increas
ing numbers of people poor^andyulnera-7 

ble, while at the same time degrading the 
environment:' (World; 4) Their findings, 
published in 1987 as Our Common 
Future, lay a framework for governments 
and Industries to ensure that human 
progress can be su.':tajned without bank-
mpting the resources of future genera
tions. 

The commission also made some rec
ommendations as to the role of education. 
"Education must bc improved in quality 
and in relevance to local conditions." 
(Worid: 113) "Most people base their 
understanding of environmental processes 
and development on traditional beliefs or 
on information provided by a conven
tional education:' (Worid: 113) "Environ
mental education should be included in 
and should mn throughout the . . . disci
plines of the formal education curriculum 
at all levels..." (World: 113) The resuk of 
tills education should be the empower
ment of the Individual who Is capable of 
seeing environmental concerns and recog
nizing how he or she can work toward a 
.solution. 

The commission focusses on common 
concerns, common challenges, and com
mon endeavors, which we, as Canadians, 
share with the worid. All three aspects 
are affected by the pressures on them 
from population, resources, security, eco
nomics, and energy. (See Figure 1.) The 
commission attempted to deal widi these 
pressures by recognizing the need for 
"sustainable development . . . that . . . 
meet the heeds of the present without 
compromising the ability of future gener-
ations lo.meet dieir own needs." (Worid: 8) 

Since the document's printing, many 
people have become concerned about the 
issue of development and woidd have 
been happier if die commission had pre
sented a scenario projecting iio develop
ment or a reduction in development. How
ever, at present, governments and -
economies are tied toGNPs to create eco
nomic srability. We must recognize that 
"Sustainable development requires meet-
ing.the basic needs of all and'extending 
to all;the oppormnity to satisfy tiieir aspi-
ratiOhsfor a better lifer (WoHd^44)iA • 
n^ratoriuhi on devdopinerrtii^ofcpnlyi^^ 
unfair ft) developjiig hatlOfis bit, a f pres-

I ent; unrealisticrRoben; Harringtbii?in 
book TbH&Jd iheBtrpi '^;TheCa^fpr 
an EfirtkdEffuirv&tdihfi de#s^toward 
moving past a GNP mentality by calling 

. for a new world view based on afiinda-
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We may be able to take the first steps 
in this direction by encouraging industty 
and government to act on the recommen
dations laid out in 1987 by the 
Bmndtiand Commission, and educators 
have a unique role. We must assess the 
concerns of our local communities and 
tailor the curriculum to address those 
concerns. 

Many of us have already taken steps 
toward greening our schools and homes. 
We attempted to assist individuals in this 
regard through our article in Teacher, Jan
uaty 1990, TVaditional beliefs and conven
tional education must also be evaluated 
and perhaps expanded or improved on to 
reflect our role In a wider world view. For
tunately, the Year 2000 documents have 
given educators in B.C. permission to act 
within another of the Bmndtiand 
Commission concepts, which recognizes 
that education Is interdlsciplinaty and cer
tain issues function best as cross curricu
lar themes. (See Figure 2.) 
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Figure 2: An Action Model 
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by Gcdi Russell 

rand Forks is a small rural 
community in soudieastern B.C. It snug
gles against the American border and 
stretches into lovely river valleys. The 
people live among forests and lakes and 
garden famiyards, and the Persian Gulf is 
half 5 world away. Yet, the Gulf War has 
shaken this pealtful commumty 

In our small city of Grand Forks, a 
great diversity of feeling prevails on Oper
ation Desert Storm among students who 
support the war and who oppose it, 
Doukhobor, American, and Lebanese 
students, and students whose relatives 
are serving in the Gulf. A sample of 
students' reactions follows (originally 
printed in The Good Times, a Journalism 
12, GFSS newspaper). 
, Grand Forks Secondary School has 
about 500 students from the Grade 8 to 
12 level. The war is an important current 
issue being taught and discussed by 
teachers. 

Bonnie Cooke is die teacher-librarian 
involved with students about the war 
issue. She has set up a war room in the 
library where there are maps, articles, and 
pichires of the war to give the students a 
better understanding of what is happen
ing. A lot of time is spent discussing war 
widi the younger students. She says that 
smdents love to research war but do not 
find the same endiusiasm about research
ing peace. Cooke feels that many of the 
smdents have a superficial understanding 
about the war; some are excited by it and 
others are scared. Cooke would like to see 
Grand Forks School District develop a Iv-12 
conflict-resolution and peace-studies pro
gram. "I believe we have a unique oppor
tunity in this community (to develop a 
very fine program) because of the > 
Doukhobor influence. I believe a teacher's 
job is to promote critical thinking and 
never to allow intellectual closure. If war 
is a failure of options then we must teach 
in such a way that students acquire those 
skills necessary to effect more options. In 

.working with students on the present-war, 
I try to present a critical position. Smdents 
need to think more profoundly and feel 
more deeply. They do not need teachers 
taking their personal opinions into the 
classroom, or the rhetoric of a left or 
right bias:' -

FrankTWveri teaches senior social smd
ies and history at the school. Since cur
rent events are discussed regularly in all 
wisclasses, spending time talking about 
the war is not a problem; A lot of class 
time is spent sharing smdents' viewu and 
debating the good and bad aspects. His 
History 12 students are more educated 
on the issue because smdying past and 
present events of the Middle East is part 
Of the curriculum. Triveri says tiiat his 
smdents are concerned and understand 
about the war, and each smdent has his 
or her own opinion. 

Many students in Grand Forks are 
Doukhobors, non-violent followers of 
Christ, of Russian background. Douk
hobors are pacifists. Being pacifist means 
a lot of things; above aU, itmeans one 
shall not kill. The Doukhobors have 
signed a pact with the government that 
states if Canada is forced to conscription, 
Doukhobors will be exempt. No Douk-

hobours support this war, or any war. 
They wil! go to jail rather than go to war. 
The young leader of the Grand Forks 
Doukhobors is J.J. Verigin Jr. He is a 
member of the U.N. Task Force on Disar
mament. He believes that "peace must be 
approached on a global basis" and that 
peace is a quest for the solutions to war. 
As this war in the Gulf continues, the 
Doukhobors will protest it, and when it's 
over, they will still protest war. 

Waleed Himour was born and raised in 
Canada. His parents are Lebanese. 'Waleed 
thinks there is never a good cause for war, 
and no one ever wins a war. He has rela
tives in Lebanon, but none in Iraq, He 
believes the U.S.A. has no right to be in 
die Middle East. He tiiinks the East can 
handle its own problems, and die West 
should handle its own, and neither should 
interfere in each other's problems. When 
asked what he would do if ever Canada 
should have a draft, he stated, "I would 
bum my draft card on live television, then 
mn for the hills:' But if he were drafted 
by the Iraqi army, he would be willing to 
go to war. 

He told us about his Mother country 
"Religion is law in all of the Muslim 
states. Their bible is the Koran. (All 
Miislim reli^ori is Islam. People who fol
low this religion are called Muslims.) For 
the MusUm people, religion is the most 
important thing in life. Western ideologies 
have not broken the old style of living. 
Everything revolves around religion; Islam 
is demanding, but it does not preach war, 
nor does it support any military lifestyles:' 

When asked about all the propaganda 
that goes on in these times of bloodshed, 
Waleed remarked, "You can believe only 
10% of what you see on television, and 
even in that you have to make your own 
judgment. The rest is propaganda. This 
goes for both countries - U.S.A. 
and Iraq." 

In the great msh of peace demonstra

tions that followed hot on the heels of this 
conflict, a group of people was left out. 
The people who support the war have 
largely been disregarded in our commu
nity. There have been peace rallies and 
demonstrations. There are posters and 
petitions to stop the war. Being war sup
porters ourselves, we decided to find out 
if we are alone on this side of the scales. 
We aren't, but it was a little harder than 
we thought to find smdents who support 
the war. 

Kenton Lengyell - "War is a fact. If we 
don't stop this madman, what would be 
his next vicious idea - another country 
and then the world? Saddam Hussein and 
the Iraqis need to know that they can't go 
around taking whatever they want. There 
is a price for (veiything, and die price is 
war - in their case, a lost war;' 

WiUiam Hutchison - "Saddam Hussein 
will take Saudi Arabia if he's not stopped 
now:' 

lamara Clark - "I don't like the war, 
and I don't know if it would have been 
better to see if the sanctions work, but I 
think it's important to support the troops. 
They don't necessarily want to be there. 
Even though I'd rather there were no war, 
I support it anyway:' 

Bmce Butcher - "I don't know whether 
1 do or don't. Acmally, I tiiink I do in a 
way, because I think that people in Can
ada should contribute just as much, 
because it's a world war." 

Steven Scott - Grade 9, lives in Dan
ville, Washington, and attends school in 
Canada. 

"I really find it disheartening to think 
that the Americans couldn't solve the 
problem without fighting. 

"It puts a lot of pressure on me because 
I'm American and yet I'm against the war. 
I am worried about the draft and about 
my fellow men getting hurt. 

"My father was drafted to fight in Viet
nam, so he feels strongly about the war, 
but my family is generally neutral. It 
makes it hard to talk with my family 
about it:' 

Gail Russell is a teacher at Grand Forks 
Secondary School Grand Forks. 

by Susan Hargi'ov'es 

or many of us, Canada's involve
ment in the Gulf War marks not only a 
new chapter in Canada's foreign policy, 
but also a new page in our personal his
tories. For those of us born since 1945 
who have lived all our lives in Canada, 
this is, in many respects, our first war. 
We have enjoyed the image of Canada as 
peacemaker, eschewing nuclear weapons 
on our soil and celebrating the peace ini
tiatives of Lester B. Pearson and Pierre 
Elliot TUideau. When our aggressive 
neighbors to the south intervened in Viet
nam, we offered safe refuge for those 
whose conscience did not permit them to 

fight. It has been easy to fee! moral supe
riority, a certain smugness about our 
"enlightened" country. We have demon
strated for peace with a clear conscience. 
"We" have been peacekeepers: "they" have 
been warmongers. Until now. 

Now the old questions take on new 
meaning. Can aggression only be 
countered by aggression? How else to 
stop a maniac? Aren't some wars 
justified? Given human nature, isn't war 
inevitable? These are no longer simply 
abstract questions. For those of us 
charged with preparing youth to under
stand the worid and meaningfully engage 
in it, diese questions take on added 
significance. 

Most of us teachers entered the profes
sion with a sense of mission, with a 
sense that we could make a ditTerence in 
the lives of others, ultimately in our 
world. 5urely the time to realize that 
potential is now. Our students are wres-
tiing with important questions central in 
our history in our fiimre, and in the 
meaning cf life itself. How do we respond 
to their concerns and questions in a way 
that is accurate but not overwhelming? 
Can we sharie our own point of view with
out indoctrinating? Can v^t present "the 
facts" without bias? Do we need to? Aren't 
some issues too important to respond to 
with neutrality? Can we be neutral with
out modelting passivity? 

I offer some guidelines for addressing 
controversial, emotionally charged issues 
like war and peace in the classroom. They 
are suggestions, a place to start. 

Grand Foin... 
Senior Secondary 
School (and 
around the 
province) when the 
Gulf\mr, began. 

1. lieep commuiiication open 
Listen. Perhaps the most Important and 

powerful thing any of us can do is to lis
ten. This is not a passive response. Good 
listening is an active process of not hear
ing ideas only, but also the feelings 
behind the words. Questions that prompt 
children to express themselves more fully 
are helpful: Can you say more about that? 
What exactly do you mean by "wipe them 
out"? Resist judgment, no tnatter how pre
posterous or offensive the Ideas sound. 
Similarly, resist the temptation to smooth 
things over, to dismiss their concerns as 
unfounded or exaggerated. Their concern 
is genuine and needs to be acknowledged 
as such. Their Information, however, may 
be inadequate. 

Provide information. Guidelines for 
responding to children's questions about 
war and peace are similar to those for 
responding to questions about sex. Be 
sensitive to the level of understanding of 
the child, keeping your answers brief and 
simple. Look for honest ways to provide 
reassurance. After listening, correct any 
misinformation by making statements 
such as, "By the way, one bomb couldn't 
wipe out all of Iraq; bombs aren't tiiat 
powerful:' Direct questions such as, "Does 
Saddam Hussein have nuclear weapons?" 
deserve a facmal answer. If you don't 
know the answer, say "I don't know, but 
let's find out:' Follow the lead of your stu
dents' questions, providing no more infor
mation than Is asked for. 

Create a tolerant climate. The complex 
Issues and limited availlabllity of informa
tion during war, along with our desire to 
feel a sense of control, make it easy for 
us to lapse into "sloganeering" or oversim
plifying ideas and events. Youth naturally 
see issues as black or white, and do not 
understand their full complexity. Within a 
classroom as within a family, diere may 
be widely cllvergent views. As teachers 
and parents we must ensure.that every
one can say what he/she thinks. It's time 
to wony when the whole class sees some
thing the same way. Guide youth by 
"complicating their thinking." To do this 
well, accept all ideas and encourage all 
questions. The greatest challenge is to 
keep communication open when dealing 
with such critical issues. Intense emo
tions, and limited information. 
> Seek other adult supportfor yourself! 
Make sure that you have opportunities to 
talk openly about your feelings and ideas 
with other adults. In this way you safe
guard against having conversations with 
children that meet your needs rather than 
theirs. Having talked your, feelings 
through, you'll be in a better position to 
respond to the children's questions. When 
children meet a.wall of silence from key ^ 
adults on such issues, their fear 
intensifies. Having spoken to otiier adults 
about your concerns, you will have taken 
the first step in breaking down that wall 
of silence. You won't impose your feelings 
of despair or hopelessness on the 
children. 

2. Provide a peacefii role model 
Children cannot feel hopefiil about 

peaceful resolution of conflict when" their 
experience confirms tiiat "might rp-ikes 
right" - that tiie one with the biggest 
stick, loudest ^'rr-Q, or most pc>v;er v/ins. 
There are many opportunities inTamily 
and classroom life to model peace or vio-; 
lence. We teach our children botii by our 
action and inaction. We teach more by 
what we do than what we say. Here are a 
few questions to answer (adapted from ' 
"Perspectives, A Teachitig Guide to 
Concepts of Peace," Educators for Social 
Responsibility, Boston, 1982): 

How open and honest is communica
tion in the classroom/family? 

Are differences respected, or do differ
ences create "small wars"? 
" How does die class/family deal witii its 

"wars" (conflicts, disagreements, misun-
dersrandings)? Do "bombs" ever get 

dropped? Does the class/family have sldUs 
in conflict resolution? Can it resolve con
flict non-coercively? 

Do all members of the class/family get 
listened to; do they experience being 
heard? Who gets heard the most? Least? 

Is there respect for different learning 
styles? Is there opportunity to learn and 
present Infomiation using a variety of 
modalities, or do metiiods favoring visual 
learners dominate? 

Does a sense of safety in the 
class/family make it possible for Individ
uals to bring up sensitive and difficult 
issues? 

Does debate polarize; do people become 
entrenched in their positions? 

3. Learn and teacli conflict 
resolution 

Many researchers and tiieorists now 
believe that violence is a learned, not an 
innate, behavior. Non-violent alternatives 
can be learned. Are our children learning 
co-operative approaches to problem-solv
ing, non-violent strategies for self-asser
tion, "principled" rather than "positioned" 
negotiation skills? What are we doing to 
counter the violent messages portrayed by 
television, video games and children's 
toys? All of us can learn ways to resolve 
conflict other than through the methods 
that prevail around us, but that requires 
deliberate instmction and practice. 

4. Provide opportunities for 
appropriate action 

Like all of us, children and youth feel 
powerless in the face of Internationa! 
aggression and war. To nurture optimism 
and hope, adults need to provide appro
priate outiets for children to make a dif
ference. One example of this is the play 
recently perfomied by die Sundance 
School Drama Club, "How To Make a Uni
verse of Difference." It grew directly out of 
die ideas and concerns of those kids as 
portrayed In theatre improvisation games 
they developed about their concerns 
around the Middle East crisis. With the 
help of their teacher, Louisa Nicol, tiiey 
tempered their earliest, .somewhat grandi
ose impulses (make a video and send It 
to Saddam Hussein) and created a play, 
which they performed for die general pub
lic. Media attention helped them feel that 
their efforts had an impact beyond 
themselves. 

As adults, we need to ensure that we 
are not enlisting young people in our own 
causes. Few things are as abhorrent as 
child soldiers, no matter what the cause. 
It is not our smdents' responsibility to end 
die war or to solve the problems in the -
Gulf Action is therapeutic, empowering, 
but it needs to be appropriate to the age 
and needs of the child/smdent. Tiiere are 
many ways smdents can participate in 
being socially responsible, creating a bet
ter world; they can inform themselves, 
write letiiers to the troops, publish writing 
expressing tiieir views, raise morieyto 
sponsor a clyjdjn the developing world, 
begin a^i^muiiity recycling program. 

5. Model responsible citizenship 
AU of us wony about die undue influ

ence we may have on the thinking of chil
dren in our care, especially vyheri dealing 
witii political issues. We are key people in 
smdents'̂  lives and may have a profound 
and lasting effect on their thinking. For 
these reasons, we will want to^proceed 
cautiously when expressing our own ^ 
opinions. We need to start by first helping 
smdents think critically about many 
points of view, aUowing them to express 
their own ideas and to pursue their own 
questions. We need to help them support 
their opinions witii solid infoimation. VVe 
must let smdents know that there isn't 
one right answer, as there might be for 
other questions they explore in school. 

While it is important not to engagj sm
dents in partisan behavior, someteachers 
have interpreted this as a requirement that 

they appear neutral on controversial 
issues. The danger in this is that neutral
ity can be read as passivity and we know 
that what we do speaks more loudly than 
what we say Teacher neutrality on criti
cally important issues may well be the 
most important factor in the creation of 
student apathy. Declining voting, espe-
ciaUy among newly enfranchised youth, 
attests to the sense of powerlessness 
many young people feel in changing the 
world around them thiough the political 
process. 

Social psychologists argue the need for 
key adults to model social responsibility 
and active democracy if they expect 
young people to do die same. After we 
have given smdents the oppormnity to 
explore an Issue, we could share our ideas 
and demonstrate flexible tiiinking by 
saying something like, "When I first 
learned about I thought 

; tiien later I learned _ , 
then I thought. 

because 
now I think 

.; when I 
have more infomiation about. 
I'll probably decide In tills 
way, we model for smdents the impor
tance of remaining open to new informa
tion, as well as the inevitable process of 
changing our thinking as an issue 
becomes known to us in its greater com
plexity Too often, the focus in thinking 
about controversial issues is on position, 
die end product of one's thinking. This is 
not only unhelpful but also antithetical to 
dealing with complex issues. 

Most important, we need to make clear 
that "waiting until I have all the facts 
before ! act" is probably just another way 
of saying "I'm not going to get involved:' 
We mustn't act impulsively, but act we 
must, with the best information we can 
gather. This isn't a new idea, just another 
version of "living by the light" one has. It 
Is not immoral to be wrong; it is immoral 
to be passive. You might say "Because I 
support Canada's involvement In the Gulf 
War, I've, sent letters to the families of per
sonnel from CFB Esquimalt:* or "Because I 
don't support Canada's involvement in the 
Gulf War, IVe sent letters to 'Key 
politicians:' The tightrope you must walk 
Is to emphasize appropriate action based 
on what one believes, rather tiianaction 
based on a right answer One measure of 
your success will be in the diversity of 
opinions in your class. 

To participate in democratic citizenships 
one needs to practise democracy. Watchr 
ing films about it, leaming about others 
who have done It may be helpful places 
to start, but if diats all the training we 
receive, we'll be amichair participants at 
best. In physical education there Is a prin
ciple known as "specificity of niolor learn
ing"; that isr if you want to be a better 
soccer player, practise soccer moves, not 
wind sprints. So it is with democracy It's 
not enough to hold mbck elections where 
smdents role play die real everit. Smderits 

\\ need to practise genuine decision-making 
\; around the issues diat affect dieif lives, 
C We have niiany rhore questions titian, 

answers. We rtiust continue to push'af 
the boundaries of„tiiese qaestioris, not to 
find ^!e answers, nor to deliver sufh a r 
package to our smdents. We needto : i 
stmggle togiedier as .we "live in.die qties-; 
tions" and act on die light vye see. 
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A teaching resource unit Understand
ing the Middle East Crisis, jointly 
produced by the BCTF, the Burnaby, Delta, 
Coquitlam, North Vancouver, Surrey, and 
Vancouver school boards, the B.C. Global 
Education Project, the Social Studies 
Teachers' PSA, the Teachers' for Global 
Education PSA, and the William R. Long 
Memorial International Solidarity Fund 
was mailed to every school in the prov
ince. Additional copies have been 
provided to teachers, the media, and other 
organizations. 

BCTF President Ken Novakowski said 
"this was an honest attempt at producing 
an informative, unbiased and usable 
resource unit. We hope that teachers who 
have additional ideas and suggestions will 
send them in so that they can also be 
shared." 

Social Studies PSA President Rob 
Sandhu said that he hoped that the model 
of co-operation between the federation, 
six school boards, and a number of other 
agencies would be one which could be 
used in developing other curriculum 
materials. 

SPEAKING PERSONALLY 

Learn some practical tips and share 
ideas for report card writing. Practise 
using positive "can do" language for hon
est and accurate reports. 

Facilitators are practising teachers who 
are successfully implementing the Pri
mary approach and have volunteered to 
help their colleagues. They will provide 
information, assistance, support, and 
ideas to help you create the best program 
for your setting. 

Rates 
The fee lor a full-day session is $225 

(plus expenses) for 25 participants, if 
booked six weeks in advance. (This fee 
covers the cost of materials, handouts, 
and the facilitator's time for workshop 
preparation.) 

This project is made possible by a grant 
Jrom the Ministry of Education. 

For more information or to book a ses
sion, call Marion Shukin or Lisa Pedrini 
at the BCTF 731-8121 or 1-800-663-9163. 

by Ed Harrison 
"Teachers who are not already on board 

had better get on board, or they will be 
left behind." 

Every time I reflect on the Graduation 
Program, the same question returns: What 
is this program about? Parts of it are 
interesting, and other parts are not. For 
instance, there are a number of references 
to the concept of "ways of knowing:' By 
itself, the concept opens up a number of 
pedagogical possibilities that may be 
exciting tx) explore with a class. Then 
there are concepts of provincial account
ability and assessment which are 
designed to control the specific ways of 
knowing. Within the yin and yang of 
these concepts, the teacher is left to pon
der the central question: How can this 
program be described? 

Several metaphors come to mind. "An 
empty train;' "a weak scaffolding!' or "a 
hollow house." Each of these capture 
something of the program, yet don't man
age to take in all aspects. Maybe it is 
difficult to describe the program in a few 
words because it is so complex. If this 
provincial program, designed to funda
mentally change the way students are 
schooled, is that complex, then maybe no 
one is able to describe it. Another possi
bility came to me: What would 1, as a 
classroom teacher, expect from a curricu
lum guide? 

First I'd expect a guide that is useful in 
the classroom. It should inform my daily 
practice and yet leave scope to develop 
lessons that reflect my abilities. It would 
include an outline of topics that reflect the 
disciplihe(s) in which I am instructing. 

Second I'd want a guide useful for 
evaluating tlie skills students are expected 
to understand. 

Third I'd want some activities to help 
develop each unit. 

If I use these criteria to evaluate the 
Graduation Program, I see that it is not a 
curriculum at all. The General Studies pro-
grain, and the concept of integration, for 
instance, which goes with it, does not 
constitute a curriculum. The central ques
tion of what is to happen in the classroom 
is significant. If teachers work through 
areas that are to be intertwined, they 
encounter a serious road block: the con
tent of few existing B.C. curriculums 
(English 11 and Social Studies 11 for 
instance) can be integrated. To enable 
teachers to unify material, a whole new 
course of study, including texts, must be 
developed for each area. 

Further, integration will require a fun-
dairental reworking of the philosophical 
basis of each discipline. Teachers must 
understand the emergent area (i.e., 
English - Social Studies) in order that they 
have a basis upon which to develop their 
daily classroom lessons. Without this 
philosophical background, classroom and 
provincial evaluation programs will exist 
in a vacuum since there will be no articu
lated basis for what educators are 
attempting to assess. The resultant chaos 
in the education system will bring a 
series of finger pointings: BCTF pointing 
at the ministry and ministry pointing 
at the BCTE 

Without the proper groundwork, the 
Graduation Progiam is doomed to ultimate 
failure before it is even begun. The pro
gram is bogged down in jargon, concepts, 
and ideas borrowed from elsewhere with
out a clear sense of what was being bor
rowed and why. That is what makes the 
program difficult to understand. How 
about some simple, straight-forward 
questions in order to evaluate the 
program? Questions like What is curricu
lum? What do teachers require in order to 
succeed daily with this program? 

I may have missed this train, but, rest 
assured, another one will be by soon. 

Ed Harrison teaches at Caledonia 
Senior Secondary School Terrace 

AN ALTERNATIVE TO 
CULTURALLY BIASED TESTING 
by Michael Warsh and Patrick Maxcy 

tandardized assessment tools 
typically used in public schools in B.C. 
are unsuitable for many non-Anglo, non-
North American suidents. One cognitive 
assessment measure is, however, specifi
cally developed for cultural differences. Dr. 
Reuven Feuerstein developed the Learning 
Potential Assessment Device (LPAD) 
specifically for children from diverse cul
tural backgrounds who were immigrating 
into Israel after Worid War II. 

Feuerstein recognized that the common 
intelligence measures, such as the 
Stanford-Binet and WISC, often yielded 
invalid and unsuitable conclusions about 
those children. The tests were too rigid in 
their delivery and too product oriented, 
reflecting a North American bias. They 
were supposed to classify the students' 
stable and irreversible level of functioning, 
with a goal of placement in a suitable, 
and largely undemanding, educational 
environment. The tests tapped ognitive 
styles more applicable to the mainstream 
North American and did not take into 
account the cognitive styles of students 
from non-dominant cultures. The actual 
delivery of these tests, with their stilted 
scripts and non-judgmental feedback rou
tines, troubled children of different 
cultural backgrounds. 

The LPAD radically departs from tradi
tional psychometric approaches, where 
tests are developed following careful and 
precise psychom.etric criteria, i.e., norm 
referencing and standard administration 
procedures that allow standardized com
parisons between the individual's perfor
mance and that of same aged peers. The 
LPAD, a series of 14 tools or instrnments, 
permits the examiner to use various cog
nitive modalities (figural, pictorial, numer
ical, verbal-written, kinaesthetic) to look 
at strengths and weaknesses of various 
cognitive processes of the students. It 
clearly indicates how the student learns, 
what his or her modality is, and the kind 
of teaching it would take to overcome and 
strengthen deficient or weak cognitive 
processes. 

Because the LPAD is for children from 
non-dominant cultural groups, such as 
First Nations peoples, the native-Indian 
specialist for the Vancouver School Board, 
Lorna Williams, brought both the LPAD 
and Feuerstein's companion curriculum, 
the Instrumental Enrichment Program 
(FIE), to the Vancouver school system. 
LPAD's usefulness was not confined to 
assessing First Nations students; other 
student populations such as children with 
special needs and ESL students could 
benefit as well 

One of the big advantages of the LPAD 
with ESL student populations is its 
dynamic and flexible interactive test-teach 
test model. As such, it is a more appro
priate measure of intelligence than the 
standardized North American IQ tests. 
The LPAD indicates not only where a stu
dent is, as do traditional tests, but also 
the learning potential of the student. The 
Learning-Potential Assessment Device is 
concerned with the modifiabiljty of the 

I individual learner ratiier than the 

traditional static view that intelligence is 
unchanging and unchangeable. The LPAD 
tasks enhance the learning capacity of the 
smdent. The LPAD tasks are not content 
specific, but allow the examiner to exam
ine the aspects of functioning that relate 
to the enhancement of the learning capac
ity. Even small changes in the student's 
functioning are noted and amplified to 
ascertain the modifiability of the 
individual. 

The LPAD tester is free from the severe 
constraints that had prevented exploring 
the sources of failure in tiie more tradi
tional standardize tests. The LPAD tester 
is guided by the qualities of the interac
tion or mediated learning experience 
(MLE), a concept stemming from Vygot-
sky's notion of the zone of proximal 
development. A partnership is established 
between tester and stiident. Together the 
partners seek and remove obstacles that 
prevented the student from functioning at 
higher levels. 

Problems with administering the LPAD 
have led to criticisms by psychometricians 
and others trained in more traditional 
assessment measures. As witii tiie conflict 
between qualitative and quantitative 
research, tiie subjectivity of the tester's 
judgment has been severely criticized. 
This objection can be overcome if the tes
ter is given a thorough grounding in 
Feuerstein's learning theoty and ample 
supervised practice in using tiie tools. Not 
all psychometricians are comfortable with 
tiie interactive requirements of the LPAD, 
which does not have a memorized script 
similar tc) the WISC's. The tester needs to 
be insigliiful, to be able to observe and 
react quickly, to hypothesize reasons a 
student might fail to accomplish a partic
ular task, and to pursue different avenues 
or approaches and modalities based on 
tiie interaction. 

Despite possible problems in adminis
tering tiie LPAD, tiiere are definite benefits 
in its use witii students from non-

dcminant cultures. One Vancouver sec
ondaty ESL-special education classroom 
offers an example. Students were placed 
in a self-contained classroom for low 
achieving ESL students solely because of 
results from traditional standardized tests. 
The lest scores showed similar psycho
metric profiles, and the students were 
therefore placed into what was perceived 
as a homogeneous IQ grouping. The stu
dents, when compared to a hypothetical 
peer group, were performing, and were 
expected to continue to perform, well 
below average. 

When the students were given the 
group and individual LPAD tests, however, 
a remarkable differentiation in their cog
nitive skills and learning potential was 
noted. The LPAD indicated the successful 
modalities of learning for each student, 
the modalities that presented problems, 
the cognitive processes that were strong 
and the processes that were weak. The 
LPAD effectively defined, not just 
measured, weak cognitive processes and 
student learning rates. Curricula responses 
and instructional programs more appropri
ately geared to the students were devel
oped. Student achievement, as a result, is 
well beyond the expectations predicted by 
the static standardize tests. Preliminaty 
evidence suggests there will be a remark
able growth when retesting by standard
ize testing is done at the end of this 
school year. 

Practical day-to-day school-based suc
cess resulting from the use of the LPAD is 
weU documented in the research literature. 
It has led to the offering of two LPAD 
training courses in Vancouver. A third 
session is to be held this spring. More 
than 200 Vancouver teachers have been 
trained in FIE, now being delivered to 
1000 stiadents in the district. 

Culturally different students, indeed all 
students, are empowered by the LPAD. 
The LPAD more adequately reflects the 
learning potential of each child rather 
than simply demonstrating a deficiency 
in certain North American culturally 
specific learning processes. The test-teach-
test interactive LPAD creates real changes 
in smdents' sense of self-worth, their will
ingness to participate in their own educa
tion, their development of learning skills, 
and their growth in intelligence when 
measured and re-measured by more tra
ditional means. The value in using the 
LPAD goes beyond overcoming one short
coming of traditional standardized testing 
by simply identifying culturaUy different 
learning modalities and their strengths or 
weaknesses. Our using the LPAD demon
strates our valuing culmral differences in 
Canadian education. Our using the LPAD 
addresses one of the fundamental princi
ples of our society: There is no official 
ctilmre in rhulticulolral Canatia. 
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:XPERIENCiNG 
PEDAGOGICAL S 
by Wendy Mathieu 

OCATION 

t's day one of the new semester. Over 
the past 30 minutes or so, my Grade 12 
English Diploma students have discussed 
and questioned with interest the course 
outiine and materials we will be using this 
term. I've tried to give them a sense of 
the wonderful experiences that we as a 
class will encounter through all the 
strands of the language arts: reading, 
writing, viev^ing, speaking, listening, act
ing, and thinking. They appear to be 
interested as we talk about the titles of 
some of the short stories in our text and 
about the possible novels and plays we 
might read. There are only a few minutes 
until bell time and I think I've made 
it...but no. The inevitable question that 
has been lurking under the surface, the 
one that no one, (including me) has 
addressed, is finally vocalized, "Aren't you 
gonna tell us anything about the Diploma 
Exam we'll be writing at the end of June?" 
Although I've been expecting it, the ques
tion still brings to mind my many criti
cisms of the exam as well as the frustra
tions that i experience in teaching an 
English course that ends in a mandatoty 
exam. 

My immediate thoughts run to the 
component of the exam that involves 
readings and multiple choice questions 
based on those readings. It irritates me to 
think that we should ask smdents to 
respond to something they have read by 
answering multiple choice questions that 
limit their response. This seems so 
counter to our classroom ambience which 
stimulates open-ended discussions allow
ing each smdent to explore the many 
interpretations that can be given to any 
one piece of literamre. Personal response 
to literamre has been our focus. Where is 
there room for the voice of the smdent in 
this type of exam? 

Another feamre involving the acmal 
writing of this part of tiie exam quickly -
surfaces. In my classroom I am constantiy 
encouraging my students to take advan
tage of the literaty tools at their disposal, 
a dictionaty and a thesaums, to help 
them in their understanding of the litera
ture they are reading. This component of 
the exam strictly forbids them from uti
lizing such tools. "VVhen my smdents ask 
me why they can't use them, 1 find it trou
blesome to have to rationalize the reasons 
for something I don't really believe in. It's 
difficult to be genuine in my explanation 
to them because I am torn between what 
I have been expecting of them all year 
and what is allowed by the rules of the 
exam. 

The mles for writing the multiple choice 
section of the test lead me to think about 
a prohibition that concerns the written 
component. As an English teacher in the 
nineties, I've become excited about the 
advantages and benefiis that come fi-om 
writing with a word processor. In fact, I've 
been encouraged to implement it in my 
classroom. It is another tool that has 
helped some of my smdents become bet
ter writers. The day for the written exam 
comes and again, its use is prohibited. At 
this point I wony about my smdents for 

wliom handwriting is such an arduous 
task. 

The format for writing the written rom-
ponent of the exam annoys me even 
more. All of my teacher education and 
the research in composition emphasize 
that the process of writing, not just the 
product, is what is important. The exam 
though asks for the three finished writing 
products - in two and a half hours! 
Again, I agonize because of my belief that 
writing is a recursive process that requires 
time for revising and editing. What does 
this say for the many hours we've spent 
working with peer editing and stressing 
the need for more than one draft? 

Over the five months we're together, I 
encourage my students to be creative and 
original in their writing - to break away 
from the old ways - and to find tiieir own 
voice in writing. I wonder if the people 
who mark my students' papers are able to 
recognize the attempts made by the writ
ers to develop their own voice and style. 
What if the markers still believe in the old 
five paragraph essay? What if they don't 
believe that a sentence fragment can be 
an element of style? 

Tlie exam leaves no oppormnity for my 
students to demonstrate the gains they 
have made in the acting, speaking, and 
listening strands of the program, areas in 
which some of their greatest achievements 
have been made throughout the year. As 
a teacher I am given 50% of the student's 
final mark to assess these areas, but that 
is not enough. Although I am expected to 
teach 100% of the course,! am left to 
determine only half of each student's final 
grade and the exam only tests three of 
the language arts strands. My students 
(and I) sometimes begin to question 
whether or not much of what we do all 
year is inane in light of the exam at the 
end. I believe I could be appeased if the 
diploma exam only counted for 30% of 
my students' final grade. Ah yes! perhaps 
this mental tirade of criticisms and com
plaints about the exam touches only the 
surface of the stmggle 1 am having with 
it. 

Experiencing Pedagogical 
Suffocation 

The problem centres more closely 
around the futility I feel as a teacher in 
ttying to teach an integrated and individ
ualized curriculum which, in the end, is . 
evaluated by a cold and impersonal exam. 
Maybe, what is really bothering me is 
that I am upset by the notion that some 
outside exam could even attempt to 
"measure" the lived experiences that have 
occurred within my English classroom 
over the course of the term. Perhaps that's 
not the root of the fmstration either. 
Maybe, I am really afraid that my teach
ing and many smdents' learning is being 
suffocated by the omnipresence of tiie , 
impending exam. Emotionally, 1 am angty 
that the exam, has become the most 
important thing to smdents (and to some 
teachers too!). How has this exam gained 
the prestigious position of being the finale 
for my students' high school English 
experience? 

M y physical reaction of teeth clenching 
belies the calmness with which my 
response comes. Underneath my nearly 
composed exterior is the ongoing personal 
stmggle I am experiencing witii this all 
pervading force - "The Diploma Exam." 

•f ^ ^ ^ ^ ^ ^ 

Having expected this question from my 
students though, I am prepared with cop
ies of the materials the "Department" has 
sent us to administer to our students. 
Things that explain all the what, where, 
and when. I pass them out (knowing that 
they will have lost them by the enc' of the 
semester when we might glance at them). 
1 explain to the students that we need not 
concern ourselves with this now. but come 
June, I will teach them how to succeed at 
the exam. This satisfies them and so until 
"D-Day" (my students' term for Diploma 
Exam day), we get on with living and 
experiencing what it really is to live and 
learn the joys that can evolve in a high 
school English classroom. I have come to 
terms that life in my classroom will con
tinue before (and after) the exam. 

Wendy Mathieu is a teacher of high 
school English in St Albert, Alberta Cur
rently, she is serving as a faculty associ
ate in the Practicum Program at the Uni
versity of Alberta. 
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How do teachers handle 
omnipresent assessment 
that is somewhat indif 
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students'reality? This 
Alberta teacher writes of 
her experience under the 
sway of an externally set 
assessment Her story 
resonates in British 
Columbia 
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April MONTREAL 
Canadian Council of Teacliers of Unglisli national 
conference, Montreal. Coniact John F. McGuinness, 
12725 56tii Avenue, Surrey, BC V 3 W 1 G 4 , 
596-5315. 

April 10-13 PRINCE RUPERT 
Adult Basic Education Association Conference and 
AGM, "Program Design and Delivery: Meeting the 
Needs of the Learner," Northwest Community 
College. Prince Rupert, Contact Marie Grinstrand, 
Northwest Community College, 130 - 1st Avenue 
West, Prince Rupert, BC V8| 1A8, 624 6054, fax: 
624-4920 

April 15-19 PRINCE GEORGE 
Glasser workshops: Control Theory/Lead Manage
ment. Contact Sandra Nadalin. 992-8303. 
April 16-18 VICTORIA 
Fourth Annual Energy Forum, "Electricity Education, 
and the Environment," sponsored by B.C. Hydro, Vic
toria Convention Centre. ConUict 663-3389. 
April 17 VANCOUVER 
LOMCIRA (Lower Mainland Council of the Interna
tional Reading Association), "Managing a Literature-
Based Reading Progtamr 19:00-21:00, Hotel Georgia, 
Vancouver. Dr. Lee Galda, University of Georgia. 
Contact Shirley Choo. 420-7967, or Nancy Sinclair, 
522-9395. 

April 17-20 NEW ORLEANS 
National Council of Teachers of Mathematics Annual 
Conference, New Orleans, Louisiana. Contact Ian 
deGroot. Sutherland Secondary School. 1860 Suth
erland Avenue, North Vancouver, BC V7L 4C2. H: 
989-6877, S: 985 5301. 

April 18-20 CALGARY 
Seventh Annual National Conference on Drugs, 
sponsored by Parent Resources Institute for Drug 
Education, Calgary Convention Centre. Contact, Col
lege of Pharmacy. University of Sask., Saskatoon, 
SK S7N OWO, (306) 975-3755, Toll free , 
1-800-667-3747. 

Apnl 19-21 BRACKENDALE 
Environmental Educators' Provincial Specialist Asso
ciation .nnd B.C. Teachers for Peace Education joint 
conference, North Vancouver Outdoor School, 
Brackendale. Usiny environmental themes to 
integrate curriculum across primary, intermediate, 
and graduaiion programs. Contact jim Wisnia, North 
Vancouver Outdoor School, Box 250, Brackendale, 
BC VON IHO. H: 898-2000, S: 980-5116. 

April22-23 NORTH VANCOUVER 
Learning Assistance Teachers' Association confer
ence and annual general meeting. North Vancouver. 
Features Anita De Boer on consulting. Contact John 
Bataller, Box 132, Saanichton, BC VOS IMO, H: 
652-2787, S: 652-4401. 

April 26-27 VERNON 
B.C. Teacher-Librarians' Association "Story '91;' Sil
ver Star Ski Resort, \fernon. Contact Evelyn LeRose-
TUll. c/o Kidston Elementary School. 7857 Kidston 
Road, Vfernon. BC VIB ISl, H: 545-6666. 
3:542-5351. 
April 26-27BURNABY 
Connect 2000 '91. "Getting Connected: Telecommu
nications and Netivorkingr spring conference of the 
Computer-Using Educators of B.C.. Simon Fraser 
University. Contact Graham Mulligan. 590-2255. 
fax: 590-2588: ' — 

April26-27 VANCOUVER 
Adlerian Psychology Association of B.C. 12th annual 
T\ining-in Conference. "Meeting the Challenge," Uni
versity of B.C. Features Frank Main. Bob Bradbury, 
and Jim Bitter. Call APABC 874-9614. 

April26-28 VANCOUVER 
Labourtech '91. a conference on the use of technol
ogy to benefit workers and dieir organizations, Mar
itime Labour Centre. Vancouver. $75. Topics include 
video production, electronic networks, desktop pub
lishing, and database management. Contact 
Ubourtech '91, c/o Box 34279, Station D. Vancou
ver. BC V614P2. fax: 731-4891. 

April 28-Mqy 1 VICTORIA 
Focus '91, "Integration: A Shared Responsibilityr a 
conference emphasizing a co-operative approach 
toward the integration of children with disabilities 
into regular school settings, sponsored by Greater 
Victoria School District and the Ministry of Educa
tion. Special Programs Branch. Victoria Conference 
Centre. Contact Barbara Smith, c/o Victor School. 
2'260 Victor Street. Victoria. BC V8R4C5. 

Mqy 2-4 VANCOUVER 
B.C. Business Education Association spring confer
ence. Sheraton Landmark. \̂ ncouver. Contact Bette 
Grace. 9096 lYattle Street. Fort Langley. BC VOX IjO. 
H: 888-3113. S: 434-5581, Fax: 433-7483. 

Mqy 2-4, WINNIPEG 
The Canadian As.sociatioii of Second Liuiguage 
Teachers conference, "The Multilingual Child; Today's 
Dceam Tomorrow's Reality," Downtown Holiday liui 
Convention Centre, Winnipeg. Coniact josue 
Bensimon, CASLT/ACPI.S, 3 6 9 Moniroso Slieel, Win
nipeg, MB R3M3M1. 
Mqy 3 BURNABY 
B.C. English Teachers' As.sociaiion Spring Confer
ence, Simon Frasei University Coniact Marg 
FrcdericLson or Colleen Shook, Burnaby North Sec 
ondary School, 751 Haminarskjold Drive, Burnaby, 
BC V5B4A1, 291-7301. 
Mqy 34 KAMLOOPS 
First Nations Education Association Annual Conler
ence, Kamloops. Contact Peter Michel, 828-9806, or 
Robert Matthew, 392-7262, Fax: 392-4625. 
Mqy 5- 7 EDMONTON 
CAPSLE '91 Conference, Canadian Association for 
the Practical Study of \.JAW in Education, Fantasyland 
Hotel, West Edmonton Mall. Conuict Olive Thome, 
tlOlO - 142nd Street, Edmonton. AB T5N 2R1, (403) 
453-2411, fax: i403) 455-6481. 
Mqy 8-11 VANCOUVER 
Canadian Music Educators' Conference. Contact Alex 
MacLeod or Sandra Davies. 228-5206. 
Mqy 12-18 VANCOUVER 
Canada-wide Science Fair, Vancouver. Of interest to 
intermediate, science, computer teachers. Contact 
Patti Leigh at Science World, 687-8414. 
Mqy 22-24 HALIFAX 
Canadian Guidance and Counselling Association 
Conference, Halifax Hilton. Keynoters Richard Bolles 
(What Color Is Your Parachute?), Barbara Coloroso 
(Kids Are Worth It), and Uurent Laplante (Quebec 
journalist and professor). Contact Peggy Dutton, Box 
2086. Station M, Halifax, NS B3| 3B7, (902) 
424-5166, Fax: (902) 424-0511. 

May 23-25 VICTORIA 
Annual Teaching of Physical Education Conference, 
co-sponsored by the Physical Education Provincial 
Specialist Association and the School of Physical 
Education, University of Victoria. Contact Tom 
Holtby, c/o Dr. TA. Swift ElemenUiry School, 34800 
Mierau Street. Abbotsford, BC V2S 5Y4. 

May 24 VANCOUVER 
Gestalt TYaining Institute Open Evening, Dr. Malcolm 
Pariett, "Inter Being, Reflections on Field Theory and 
the Gestalt Approach!' 19:00, $15, Unitarian Centre, 
949 West 49th at Oak, Vancouver. Contact Gestalt 
TYaining Institute, 1747 Gordon Avenue, West Van
couver, BC V7V 1V4, 925-2012. 

JULY 
Jufy 2-August 1 BURNABY 
Summer Institute in Teacher Education (SITE), SFU. 
Tuesdays and Thursdays. Lecturers are Peter 
Grimmett, Meguido Zola, Ken Zeichner, Ann 
Lieberman, Andy Hargreaves. Nancy Zimpfer, Alan 
Tom. Ken Howey, John Smyth, and Marvin Wideen 
on teacher development, research, leadership, and 
mentorship. Contact SITE. Faculty of Education, SFU, 
Burnaby. BC V5A 1S6, 291-4298. fax: 291-3203. 

SEPTEMBER 
September 27-28 SALMON Aim 
Dance and Movement Workshop, by Phyllis S. 
Weikart. sponsored by Shuswap Music Educators' 
Association. Contact Gordon Waters, c/o Salmon 
Arm Elementary School. Box 609. Salmon Arm, BC 
V1E4N7 832-9877. fax: 832-5221. 

OCTOBER. 
October 5 VANCOUVER 
LOMClRA(IiwerMaVnlahd Council of the Interna
tional Heading Association) faU conference, ".Strategic 
Teaching for Strategic Learning," Hyatt Regency 
Hotel. Contact Shiriey Choo. 420-7967. or Nancy 
Sinclair. 522-9395. 
October 17-19 BURNABY 
Association of B.C. Drama Educators annual confer
ence. "Interaa '91: Back to Our Future." Sheraton Inn. 
Burnaby. Contact john White, c/o 5325 Kincaid 
Street. Burnaby. BC VSG 1W2. 299-0611. 

October 17-19 RICHMOND 
30di Northwest Madiematics Conference, Richmond. 
B.C. Contact John Klassen, c/o West Vancouver Sec
ondary School. 1750 Mathers Avenue, West Vancou
ver, BC V7S 2V8. H: 92&-8005. S: 922-3931. 
October 17-19 WHISTLER 
"Bridging die Millennium r a national conference 
jointly sponsored by B.C. Tfeacher-Librarians' Asso
ciation and Association for Tlsacher-Librarianship in 
Canada. Whistler. Contact Registration Secretary, 
1295 Morris Crescent. Delta. BC V4L 1W3. 
922-5781. Fax 922-1469. 

October 17-19 VANCOUVER 
Provincial Intennediate Teachers' Association fall 
conference. "2001: A Leaming Odyssey - Learning 
To Leamr Hyatt Regencj' Hotel. Keynoter Maud Bar
low, national chairperson, Council of Canadians. 
Contact Rika Ruebsaat. Henry Bose Elementary 
School, 6550 134th Street. Suney. BC V3W 4S3. H: 
526-2804. S: 596-6324. 

October 18 LANGLEY 
B.C. Technolog,y tiducation Association Conference 
'91, "Prol)lem Solving!' l̂ mgicy Senior Secondaiy 
School, Conuict Lindsay lingill, H: 858-4292, S: 
856-2521. 

October 18 BURNABY 
ti.C. English Teachers' As.sociation conlerence, SFU, 
Coniact John V. McGuinness, 12725 56ih Avenue, 
Surrey, BC V3W 1G4, 596-5315, 
October 18 COURTENAY, VERNON, 

TERRACE 
Learning Assistance Teachers' Association regional 
conferences. More information to come. 

October 18-19 PRINCE GEORGE 
"Branching Out," B.C. Primary Teachers' Association 
fall conference, Prince George. Coniact Grace 
Sinnema, 35227 Marshall Road, Abbotsford, BC 
V2S5W4, li: 850-5526, S: 853-7730. 

October 31-November 2 VANCOUVER 
Provincial Council lor Exceptional Children (CEC) 
Conference, Bayshore Hotel. Conuc! Rochelle Watts, 
H: 926-7684, O: 987-8141. 
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Travel/Vacation 
Maui CondOS. steps from beach - studio to 3 
bdrm. available - fully equipped. Call 1-800-657-
7879. 

Kihei Maui- on the beach, studio and 1 bdrm. 
condo, from $35. Discounts available. Call (604) 
325-3029. 

Cabriola Island, clean, well-malnuiined 
2-bdrm. cottage. Beach access and view. Kilbeys, 
2980 Nechako Drive, Prince George, BC V2M 3A8. 
Phone 562-6520. 

London flat. Bed & breakfast/kitchen facilities. 
Chelsea Bridge/Battersea Park area. 3 bdrms., 2 
modern bathrooms, kitchen, dining area, historical 
Victorian building and lovely new interior, beautifully 
furnished. For one night or a week, for one person 
or for a family. Can arrange theatre tickets. Conuict 
evenings for brochure. Mr. Thomas Moore, PO Box 
12086, Ogden, UUih 84412 or call (801) 393-9120. 

Adventures Abroad. Ofr the beaten track, 
small group holidays to Indonesia, Soviet Union, 
Kenya, Morocco, Egypt and many more exotic coun
tries. Tours to TYirkey Greece, Yugoslavia and Alba
nia for Summer '91. Good hotels, all ages, comfort
able and varied transport. (604) 732-9922. 
Adventures Abroad, 310 1037 West Broadway, Van
couver, BC V6HTE3. 

London, lovely 2 bed, 1 bath flat. Excellent loca
tion. 5 mins. underground, $600 week, (415) 
368-7629. 

Himark Ttavel Services. Meeting the educa
tional travel experience. For tour infonnation or quo
tations, contact Himark TYavel Services. 208 - 2182 
West 12 Ave.. Vancouver. BC V6K2N4. Phone 
733-8836. 

Saltspring Island, ocean beachfront spacious 
1 bdrm., s/c unit. Sleeps 5. "Island life at its best!" 
Clamming, crabbing, beach combing. CJood rates! 
Beach House 653-2040. 

B.C. Coastal Sailing Cruises, AU inclusive 
low cost group chartere from Vancouver with sea
soned instructor. Previous experience unnecessary 
For details contact Captain John Sailing Association. 
4710 Fleming Street, Vancouver, BC V5N 3W6. 
Phone 872-2267. 

Sailing Adventures. Enjoy the pleasures of 
sailing the 32" Beneteau Eiprurious. T&ke advantage 
of the 30% discount for teachers/teacher refenrals. 
$200 per day; with discount $140. Furdier discount 
for 6 days or more. Contact Terry Eastman, certified 
CYA instructor 530-2966. 

Study Spanish in Mexico. Small groups. 
Homestay if desired. Begin any Monday. Brochure: 
IDEAL. Apartado Postal 22-B, Cuemavaca. Mor.. 
62190 Mexico. 

Whistler — Spring Break. 2 brdm. condo. 
Close to village. $100 per night, phone 420-0725. 
Adventure Holiday Cruises for two couples 
aboard skippered luxury 45' sloop, everything 
included. Contaa Captain Jack Balmer. 2834 West 
24th Avenue, Vancouver. BC V6L 1R4. 604-733-
5459. 

Camping in Ontario. Ontario Teachers* Feder
ation. 1200 acres of property near Pany Sound. 50 
acres for camping for up to 300 people at once. 
Campsite unstructured. Any BCTF members visiting 
Onuirio are welcome to camp in the campground. 
$9.50 per night per unit. Contact David Aylsworth. 
OTF. (416) 966-3424. 

Spring Breaking in North Okanagan? 
Eagle's View B & B has weekly rates: room $195(d); 
suite (4) $395. \*rnon 545-4708. 

November SEATILE 
National Council of Teachers of English national con
ference, Seattle. Coniact |ohn F. McGuinness, 12725 
56lli Avenue, Surrey, BC V3W 1G4, 596-5315. 
November 8-9 VANCOUVER 
Horizons '91, annual conference of Computer-Using 
lulucaiors of J.C, Hyatt Regency Hotel, Vancouver. 
Coniact Cord Edmonds, 467-6836 evenings. 
November 14-16 TORONTO 
Arts Educators' Assembly, D.f,nnized by OSEA and 
CSEA, Skyline Hotel, Toronto, Write 3186 Newliouiid 
Court, Malton, ON L.4T ir<9, 

November 21-23 VANCOUVER 
B C. Science Teachers' Association/National Science 
Teachers' Association regional conference. Hotel Van
couver and Hyatt Regency Hotel. Contact John 
O'Connor, 4250 Mahon Avenue, Burnaby, BC 
VSG 3R2, H: 299-4166, S: 261-7825 or Steve 
Cardwell, H: 943-8584. 

Compiled by Debby Src^§g. BCTF Professional 
Development. 

Los Cabos, Mexico. For rent to responsible 
individuals, luxury beachfront resort hotel on the 
Sea of Cortez. 2 condo suites, side by side studios, 
complete hotel and gym facilities. Pools, hot tubs, 
sauna, golfing, etc. VIP treatment. Min. I week, 
available year round, monthly rates available. Direct 
flight from Vancouve-'. ToUilly enjoyable. Available 
for July eclipse. Conuict June Barens 936-4551, fax 
936-7826. 

Whistler Yearly Package. From $200 per 
month includes: 2 bdrm. suite for one weekend per 
month. Some of Christmas or Spring Break, two 
summer weeks 932-3502, 

Thailand. 26 days. $2,760. Bangkok, Chiang 
Mai, Chiang Rai, Elephant trek. Golden Triangle, 
Phuket, Krabi, Koh Samui. 19-day tours available. 
Contact Cheri Watt (in association with Bonus TYavel 
1655-3) Phone 604-546-6077, C-12 Frederick Rd., 
RR 2, Armstrong, BC VOE IBO. 

Europe and Britain summer fares, save 
$30 off any charter flights May to September. 
Inquire for group fares. Jetstream Vacations 
682-8471. 

Shuswap Lake, summer cottage, private beach, 
large sundecks. sleeps 6. For reser̂ /ations call 
1-955-6177. 

Charter. 48' diesel cruiser "Impulse" on beautiful 
Shuswap Lake. Accommodation, meals, and tackle 
for 4. For brochure, write Impulse \fcntures. Box 82, 
Celisui, BC VOE ILO or call 1-955-6177. 

Bed &. Breakfast 
Weathervane Bed and Breakfast, charac
ter home near Government House. 4 min. to town. 
King/Queen beds, ensuite baths. Jacuzzi, down guilts 
andantiques. Living room with fireplace, full break
fasts. Daily/weekly rates, no smoking. John or Sue 
Cabeldu. 1633 Rockland Ave., Victoria. BC V8S 1W6, 
Phone 592-0493. 

Hummingbird Hollow Bed and Break
fast. Enjoy the beauty of spring in the Gulf Islands. 
Lovely lakeside setting. Private bathrooms and sun-
rooms. Gounnet breakfasts. 629-6392 Pender 
Island. 

For Rent 
Vancouver apartment rental shon or long 
term. Comfoitable. safe, sleeps 3, available most 
weekends (Thurs.-Sun.) and school/summer holi
days. Sliding scale, references, leave message 
254-2040. 

Port Coquitlam house. Furnished 4̂  bdnn. 
July and .\ugust 1991. Phone 454-8404. 

Vancouver home. To swap for house or apt. in 
Nelson area during July N/S single or couple w/o 
children. Central location near city hall. References 
please. Phone 875-8464 or write M. Prothro, 217 
West 18th Ave., Vancouver. BC V5Y 2A8. 
False Creek. 2 bdnn. furnished apt. in Vancou
ver. Aug. 1/91 to July/Aug./92. $950/mo. plus hydro 
and phone. 873-0105 ASAP. 
Vancouver home. 2 bdnn. fully furnished 
home, centrally located. King Edward and Cambie 
on bus route to UBC and downtown. Available July 
1991 for 14 months. 879-5554. 

Victoria home. July/August. 2 bdnn. house, hir-
nished, $950/mo.. includes utilities. No pets inside. 
385-1238. 
Vancouver home. Fully furnished. 3 bdmi. 
available July/August, $950/mo. includes cable-
vision, hydro. Near rapid transit. Mature family or 
couple. N/S. No pets. 872-3094. 

Rustic summer cottage, shuswap Lake. 
Sleeps 6. $400/wk. Bedding and dishes provided. 
955-6544. Box 37. Angiemont. BC. VOE lAO. 
Near UVic. 2 bdnn. suite, kitchen, badiroom. 
May 1 - August 31. $350 each or $625 single. 
Utilities and cable included. 721-4675. 

White Klock hillside. 2 bdnn.. 2 badi. 
furnished view home. Close to all amenities. N/S. no 
pets, prefer adults. Refs. deposit required. Available 
July/Aug., phone 538-3423. 

Vancouver condominium. 2 bdnn. furnished 
with yard. July 91 to Aug. 92. Near Oak and 14di. 
$1000/mo. Phone 876-6597. 

Abbotsford home. Pumishcd, hoi tub, view., 
1-0 weeks starting |uly 1/91. 3 inin. lo lieeway, 1 
hr. 10 V.iiKOUVcT. Ref. required. Phone 8 5 2 1 0 2 9 , 

New Westminster, cosy lurnisl'.ed I bdr.ii. 
tondo. Cenlially iocalcd near rapid transit. I'atio gar
den. Approx. luly 8 - Aug. 2 3 / 9 1 , . $ 5 0 0 , 

Non smoker Keferences. I'hone 5 2 5 - 1 2 3 3 

Richmond home. Sununer lOOl small 
liirnislu'd hou:;e near Vancouver Rei\sonable. Phone 
Lorna Robb 2 7 8 - 1 6 4 1 . 

Sublet luly-Aug. rurnished 1 bdnn., English 
Bay, view, cable, parking, mac. $ 6 6 5 plus ulililies, 
6 8 4 - 1 7 3 0 . 

Burnaby apartment. Quiet i bdrm, )uiy \ 
Sept. 1, near Central Park, Metrotown, library, sky-
train, bus depot, recreation centre, no children, no 
pets, N/S, half hour to SFU, UBC. Relerences. 
$500/1110. 4 3 7 - 4 8 0 1 . 

Teacher exchange 
NZ teachers seek exchange in B.C. Send suimped 
envelope for list to: Exchange, RR !, S 1 4 , C 9 , Oli
ver BC VOH ITO. 

Teacher exchange to New Zealand, see 
ondar>' English teacher in Hastings, NZ, seeks 
exchange of jobs with same in Victoria, Saanich, or 
Sooke for one year - preferably January 1 9 9 2 to 

December 1902, if po.ssible, but open to negotiation. 
Please write lo Maxine Boag, 8 Napier Terrace, 
Napier N'Z or lelephone (06) 835-6495 for details, 

Miscellaneows 
TYoublesome position or research 
paper? complete editing services, including gliosi 
vvnling. Privacy guaranteed, lax, phone or write; 
M,E. Aitken & As.sociates, l',0. Box 42043, 2200 
Oak Bay Avenue, Victoria, tv: V8R . .0, lMis,/Fax 
(004) 595-0838, 

Need more money? Discover a great opportu
nity to make money on ihe side and potentially earn 
more ihan you do now! c<ill 980-7448 (24 hrs,) 

Kindergarten, Grade 1, leadiers, parents, 
informal readiness test, activities, parent's checklists. 
Send $10.95 to "lumpsum" Deeivalley PO, Box 
43096, Calgaiy AB T2| 7A7. 

Image consulting. Take the first step toward a 
successful and rewarding career this summer 
through your personal network. Ongoing support 
and training provided. For inieiA'iew call 253-8555, 

For sale 
Art Finders International. Looking for lim
ited edition " nts? Bateman, Doolillle, Brendei-s, and 
others. Gre. ,.iices! 596-1428. 

Cinta Batik Arts presents the world's iiioM out
standing baiik paintings by master ariisis of Indo
nesia. Incredibk' designs and inlricafe details are 
produced using wax and dye on doth. Exhibition 
and s.ile; Van Dusen Gantens, V,iiKouver. Sal, April 
13, 11 a,m, 9 p.m,. Sun. April 14. 10 a.m. - 4 p.m. 
Cinia »aiik Aiis, Ikix 291. New Denver IK' VOG ISO, 
358-2680, fax 3.S8-7900. 

Unlimited monthly Income with new prod 
net that removes odours, smoke or liacteria from 
shoes, rofrigeraiors, carpets, living areas - even 
barns and industrial areas. Greatly helps people with 
allergies, Osiomale product available. Extends shelf 
life of vegetables, fruit and llowers. !00'K> money-
back guiiraniee. Great for fundraising. Write; Debo
rah Ritch, 2215 153rd Sl„ While Rock, LiC 
V4A4Ii3. Phone 536-7522, 

Real estate. After 12 years of leaching, I've 
joined the real estate firm of Sun Ridge Realty 
located on the sunny north shore of beautiful 
Shuswap Lake, Let me help you find your perfect 
summer get-away, investment property, or rural acre
age. Marie Kircliliofcr Bus, 955-2275, fax 
955-2912, Res. 955-6177. 

2 Encyclopedia Britannica publications. 
Great Books of the Western World (54 vol.) & Gate
way to the Gr Books (10 vol.) Yours for only $925! 

cauilogue price listed al $1850, (o04) 277-8347 
or 11100 Sixth Ave., Hichmond, V7E3C7. 
Lakeside acre with cabin/lodge, 4 bdrms., large 
central room with circular fireplace, kitchen, noith 
oflVmbeiton. . $ 9 5 , 0 0 0 , 8881657, 

ReuEiions 
Merritt Secondary School. All class 
members and leachers of the |ooo O') era oi MSS 
are invited to attend a reunion 10 be held in Merrill 
on July 12-14, 1991, l-or luitlier iiilbrnuition and leg-
isiraiion form contact, Tcriy Burnett, Box 343, New 
Denver IK' VOG ISO, Phone 358 2008 (II), 
358-7222 (0), 

Kitimat Reunion. Did you attend or teach 
school in Kitimat between 1953 and 1963? Reunion 
- lune 28 to july I, 1991, Contact Reunion Commit
tee, c/o 5 Bunting St., Kitimat, BC V8C ISt, 

Manitoba Teachers' College graduates 
1960-61 will be holding a 30th anniversary reunion 
May 17-18. 1991 at the International Inn, Winnipeg, 
For information conuict Guy Boulianne at 255-9560, 
Larry Burdeny at 889-2005 or Helen Fcniuk at 
453-4041 or ttl, 390 Wellington Cres.. Winnipeg, 
MB R3M 0B7. 

D o n ' t l e t t h i s b e c o m e t h e m o s t a d v a n c e d 

t e c h n o l o g y y o y r s t u d e n t s u n d e r s t a n d . 

When your students make use of technology, 
help them understand more than the Top 40. 
Every summer, the National Institute offers 
an ail-expense-paid week of seminars for 
forward-thinking teachers, counsellors and 
education administrators. The seminars ex
plore the development and application of in
formation and communications technology. 
Through interaction with industry and educa
tion experts, participants gain insight into 
the impact these technologies have on the 

lives of their students. Educators in ail sub
ject areas and levels of teaching from ele
mentary school through college are eligible 
to apply. Seventy-five applicants wil! be cho
sen. For details about the National Institute, 
fill in this coupon. We'll give you an applica
tion (deadline March 31,1991) and more infor
mation about attending. Apply now, and help 
Canada's students make the leap from CD's to 
PC's and beyond. 

P L E A S E P R I N T 

N a m e : 

• M r . • M s . 

N s m e o f s c h o o l : 

S c h o o l a d d r e s s : 

S c h o o l t y p e : 

M a i ) t o : N a t i o n a l I n s t i t u t e , P r o g r a m M a n a g e r , c/o 
C a n a d i a n C e n t r e f o r C r e a t i v e T e c h n o l o g y , 8 Y o u n g S t . E . . ' 
W a t e r l o o , O n t a r i o , N 2 J 2 L 3 P h o n e : ( 5 1 9 ) 8 8 4 - 8 8 4 6 • 
F a x : ( 5 1 3 ) 8 8 4 - 8 1 9 1 

NlBC-2 I 

National Institute 
m 

\ L'Institut national 

WKS 11 R N A V . x . s i n N t n o A 

I ' M N l . K . S l l ^ 

1991 Summer Session 
9 - w e e k S e s s i o n 

J u n e 2 4 t o A u g u s t 2 3 

6 - w e e k S e s s i o n 

J u n e 2 4 t o A u g u s t 2 

• A complete summer session academic 
program 

• Numerousshortcoursesandwofkshops 
offered tiiroughout the summer 

• Housing avail̂ Ue on campus 
• Non-resident students pay regular 

resident fees 

Forfreocatalog, contact 
Summer Session Office 
Western Washington University 
Bel!ingham,WA98225 
Phone (206) 676-3757 

« A T A B A R G A I N 

i r i i^7 -$n99 
PROFESSIONALTRAVEL 

ARRANGEMENTS AT UNBELIEVABLE PRICES 

SPRING BREAK SPECIALS 
» 7- Day BeijingTour 1199 
• 10-Day China Spring Festival 1699 

14-DAY HISTORIC CHINA 1739 
14-DAY SCENIC CHINA 239S 
14-DAY BEST OF CHINA & HONGKONG 2599 

Depart March 25,29 from Vancouver. 

SPECIAL HIGHLIGHTS INCLUDES 
• Visitatkxi to school of your request. 
• The Famous Beijing Opera, Acfobatk: Theatre 

& a delicious Peking duck dinner. 
INCLUSIVE PRICE: 

Air • Rrst Class Hotels • Meals • Tours 

XMAS SPECIALS AT$100 DISCOUNT 
BOOKNOW! 

CHINAPACINTERNATIONAL 
TtHephoTw: (604)731-1663 

FAX: (604} 731-1694 

CAPSLE'91 CONFERENCE 
Education and the Law: 

Strengthening the Partnership 
Fantasyland Hotel, Edmonton 

May 5, 6, 7 
Join fellow CAPSLE members for informative 
sessions and tfien socialize on the beach at 
West Edmonton IMali 
Some of the topics to be addessed are: 
Records and Privacy Rights; N/linorily Language 
and Education Rights; Employment Equity; Hu
man Rights Issues and Education; Trusteeship 
and Conflict of Interest; Mandatory RetlremeRt; 
Mainstreaming Special Needs Students, the le
gal and educational implications; Violence in the 
Schools; Religion, State and Schools 
For further conference information and registra
tion contact: 

CAPSLE '91 Conference 
11010 142 Street, Edmonton, AB T5N 2R1 

Telephone (403) 433-2411; Fax (403) 455-6481. 

JAPAN HOMESTAY 

Himark Travel Services, Inc. in cooperation 
with the Program of International 

Educational Exchanges is pleased to offer £| 
this special priced Japan Homestay 

Program for Teachers and'Students. > 

Low Sieason High Season ; 

$1,499.00 $i;649.00 

•> This 15-day program price includes: 
Air Fare from Vancouver to Japan and 
return, Canadian and Japan Air Taxes, , 

HotetAccommodation/meals where 
necessary and a Homestay Arrangement 

which includes school visits, technical a 
visits, local sightseeirg and 

exchange program activities. 
Prices guaranteed through March 31,. 1992. 

For further information please contact: hi 
:h 

H I M A R K 
TRAVEL SERVICES, INC. 

, 208-2182 West 12th-Avenue:,, -K 
Vancouver; B:C. Canada V 6 K 2 N 4 i IS 

Tel: (604) 733-8836 . . Fax: (604) 731-8869^ 
collect calls accepted ' H 
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Hilroy Resource Bank 
One of the purposes of the Hi l roy Fe l lowship Program is to foster 
improved l each ing pract ices. In keeping w i th th i s objective, the 
Hi l roy Resource B a n k was created to provide fh ianc la l ass istance 
for P .D. wo rkshops on na t i ona l award -w inn ing projects. 

Purpose o f Funding 
To pay travel a n d accommodat ion costs for approved resource 
persons w h o respond to inv i tat ions to part ic ipate In P .D. work
shops . 

Resource Personnel 
Approved Resource Personne l are Hi l roy award recipients who have 
received na t i ona l awards. 

Top ics of the na t i ona l award -w inn ing projects Include: 
Immigrat ion a n d Refugee Pol icy h i C a n a d a 
Archaeology 
G loba l Issue, Wor ld Peace a n d the Env i r onment 
Law 
In temat iona l Development a n d Co-operat ion 
Prevent ion of D r u g A b u s e 
Ma themat i c s 
S tudents a n d Teachers Oppos ing Prejudice 
E d u c a t i o n of Native S tudents 
Compute r s 
Su ic ide Prevent ion 
His tory of Geography 
Language A r t s 
Spec ia l E d u c a t i o n 
E m ' i r o n m e n t a l E d u c a t i o n 

If y ou are p l ann ing a P .D . conference, s eminar or workshop , w h y 
not invite one of the H i l r oy na t i ona l award w inners to share h i s/he r 
innovat ive ideas w i t h other teachers i n y o u r area. 

F o r Information o n the procedures for use of the H i l r oy Resource 
B a n k as wel l a s a complete l i s t ing of the H i l roy na t i ona l award 
w inne r s a n d t i t les of the i r projects, contact: 

Stirling McDowell, Secretaiy-Treasurer 
CTF Trust Fund, 110 Argyle Avenue, Ottawa, Ontario K2P 1B4 

EDUCATOR'S 

BR E A K F A S T 
NE T W O R K 

OP[|y$22 a niqhtfortwo 
' 800+ members worldwide 
' Toll-free number to make reservations 
Membership required- educators only 

For free info, write or call: 
Educator's BB Network 
Box 5279 Eugene, OR 97405 
1 (800) 235-4842 

art supplies • puzzles • books • construction sets • and more . . 

C A L L T O L L F R E E F O R F R E E C A T L A L O G U E 1.800-663-4477 

1065 Marine Drive 
North Vancouver, B.C. 
V7P1S6 Telephone: 986-4111 

Mon.-Sat. 9:30-5:30 
Fridays 9:30-9:00 

Sundays 11:00-5:00 

FiEtD TRIP SPECiAt 

San Juan islands Cruise / Whale Museum 
Enjoy a tremendously fun and educational cruise through the renowned and 
beautiful * . San Juan Archipelago, highlighted with a shore excursion in Friday 
Harbor to \ visit the Whale Museum. 

Your 7-hour tour begins with a fully narrated cruise aboard 
the 300-passenger "Star of Semiahmoo', focusing on the 

wildlife, history and current facts of n e 
islands. Throughout the cruise, you should 

have many opportunities to view the marine 
life that abounds here, including: porpoise, seals, 

eagles, seabirds and possible glimpses of the mighty 
Oreo Whole. Binoculars are available with our compliments! 

During your shore stop in Friday Harbor, you are invited to visit the Whole Museum; 
the only museum in the U.S. devoted solely to the natural history of the whales. 

S p e c i a l Fie ld Trip Rate: $15 U.S. p e r p e r s o n 
Please call us toll free for more information, or if you'd simply like to reserve a date; 

1-800-443-4552 • (206) 371-5222 
The "Star of Semiahmoo" departs from Resort Semiahmoo in Blaine, Washington (just 15 minutes 
past border crossings at Peace Arch and 176th St.). 

Gray Line Cruises & Tours, Inc., 9600 Semiahmoo Pkwy, Blaine, WA 98230 

Sl -3 

Tough, because a student who scores 75% on any exam 
other than mathematics has done very well. Unfortunately 
75% on a math exam, means the student probably didn't 
understand 25% of the principles involved. Not under
standing 25% creates the domino principle. If you don't 
understand 25% now, and you go on to more advanced 
principles, you v;on't understand 35%. And so it goes. 

Simple, because for the last 32 years KUMON has stopped 
the domino principle for over 5 million students around 
the world. Kids have a natural sense of fun and logic. 
Math is logic. We can help them make it fun again and 
quickly have your students back on track, keeping pace 
with your curriculum, 

You may have read about us in the June 4th issues of 
"Time" magazineor the"British Columbia Report", but we 
would like to tell you more about our methodology and our 
impressive track record. Please phone for our information 
package or for an invitation to our next regularly scheduled 

i l M W I l P l l i M I 
S u i t e 1 0 1 - 1 5 2 5 W e s t 8 t h A v e n u e , V a n c o u v e r . B . C . V 6 J 1 T 5 

Phone 732-7930 or 1-800-663-MATH 
T M 

"the most successful supplemental 
math learning method in the world" 

C l a s s e s in I h e U S A , G e r m a n y . Taiwan. B r a z i l . H o n g K o n R . J a p a n ^tnd m o r e t h a n 56 locations In Canada 

SPECIAL EDUCATOR RATES 
Make your selections by marking the new or renew boxes below 

Publication 
No.of 

issues 
Reg. VdUft 
Price PRICE 

New Re-

Macleans 52 
Macleans 104 
Time 39 
Time 52 
Chatelaine 12 
Reader's Digest 12 
Ufe 14 
Entertainment weekly52 
Saturday Night 10 
Financial Post daily (Mtl, 

= > = * • = > 260 
woeKly (elsewheie) 52 

Discover Magazine 12 
Financial Times 52 
Equinox 6 
Economist 51 
BasebaM Digest _ 8 
Basketball Digest 8 
Bicycling 10 
Canadian Business 12 
Cdn Geographic 6 
Canadian Workshop 12 
Car a Driver 12 
Chatelaine (fran îsi) 12 

Chickadee 
Cycle World 
Ebony Mag 
Flare 
Football Digest 
Golf 
Golf Digest 

10 
12 
12 
12 
8 

12 
12 

52.00 
104.00 
51.87 
69.18 
17.00 
£5.96 
42.00 
61.88 
19.95 

Oti, Tor, 
130.00 
44.98 
3S.60 
35.00 
19.98 

127.50 
_ 29.25 
33.60 
24.97 
24.00 
22.75 
23.95 
34.16 
17.00 
19.00 
23.18 
24.70 
18.00 
28.80 
30.00 
34.10 

39.00 
6&C0 
34.71 
46.23 
13.50 
2Z96 
21.00 
3a94 
17.50 

Ed, Cal, 
65.00 
Zi.49 
23.40 
laoo 
19.98 
78.00 
25.60 
21.60 
ia97 
19.95 
22.75 
ia9S 
21.60 
13.50 
19.00 
14.28 
17.05 
15.00 
21.60 
18.00 
26.60 
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No.of Reg. YOUR New Re-
issues Piice PRICE Now 

Harrowsmith 6 
Instructor 9 
L'Actualite 20 
Learning "91 9 
Omni 12 
Outdoor Canada 9 
Owrt Magazine 10 
Parents (2 
PC Magazine 22 
Prevention Magazine 12 
Profit 9 
Road And Track 12 
Rolling Stone 26 
Runner's World 12 
Select Homes & Food 8 
Seventeen Magazine 12 
Soccer Digest 
Sporting News 
TV Guide 
US Magazine 
Young & Modem 

6 
21 
52 
26 
10 

19.98 
32.94 
25.00 
28.60 
35,40 
S4.00 
19.00 
£2.94 
91.20 
21.97 
20.00 
31.12 
49.SS 
29.00 
16.95 
33.30 
31.80 
36.00 
39.98 
42.00 
26.40 

l asB 
22.10 
20.00 
16.90 
24.40 
21.00 
laoo 
2S.95 
91.20 
20.97 
19.95 
19.20 
40,23 
22:97 
16.95 
33.80 
19.80 
36.00 
99.98 
2&40 
15.60 

• • 
• • 
• • 
• • 
• 
• 
• 
• 
• 
• 
• 

• 
• 
• 
• 
• 
• 
• 

• • 
• • • 
• 
• 

• 
• 
• 

• • 
• • 
• • 
• • 
• • 

The following maga^nes have boen 
reduced at the last minute {ust lor you! 
Canadian Living 13 23.88 11.99 • • 
Equinox 6 19.98 9.99 • • 
Harrowsmith 6 19 98 ft9S • • 
Select Homes & Food 8 16.95 8.48 • • 
TV Guide 62 39.98 19.99 • • 
Allow 6-12 weeks for start of new subscription. 
Orders must be paid within 30 days of invoice. 
Rales and offers subject to change without notice. 

Mal l To: 

Canadian Educational 
Subscr ipt ions 

fa 5371 Brodeur, Montreal. RQ. 
i H4A1J2 Tel:(514} 482-̂ 980 

4-16-11 

PIsass add 7% GST on all orders. 
• Payment enclosed $ 
Make Cheques payableto Canadian Educational 
Subscnptions ^ ^ ^ 
• Bill me later on'c^rd°"'^ 
• visa • Mastercard 
Card #____ 

Signature:. 

• Mr DMiss • M r s D M s . 
Home Address 
City 

• Teacher •Administrator at; 
Prov. .Postal Cod© 

• Send me a more complete list Name of your school 

UNIVERSITY OF VICTORIA 
1 9 9 1 

FACULTY OF EoucA'noN AND 
TiiE DIVISION OF UNIVERSHY 

EXTENSION 

Directing Institute 
ED A 480 (P50) (1.5 units) 
Dates: July 8-17,1991 
Location: UVic Campus 

Contemporary Issues in 
Education: Music in the 
Ungraded Primary 
Classroom 
ED A 480 (Q50) (1.5 units) 
Dates: July 22-31,1991 
Location: Kelowna 

Getting Started in Drama 
ED A 499 (P50) (1.5 units) 
Dates: July 10-19,1991 
Location: UVic Campus 

Suzuki Piano Institute: 
Level lA 
ED A 499 (P51) (1.5 units) 
Dates: July 10-19,1991 
Location: UVic Campus 

Kodaly Pedagogy III 
ME460(P50) (1.5 units) 
Kodaly Musicianships III 
ME 461 (P50) (1.5unit.s) 
Dates: July 8-26,1991 
Location: UVic Campus 

Vocal Jzzz IV 
ME 421 (P50) (1.0 units) 
Dates: July 8-12,1991 
Location: UVic Campus 

Literature in the Elementaiy 
School 
ED B 341 (Q50) (3.0 units) 
Dates: Aug. 6-23,1991 
Location: Kelowna 

Contemporary Issues in 
Education: China Institute 
ED B 480 (R80) (3.0 units) 
Dates: July 3-Aug. 4,1991 
Location: China 

Contemporary Issues in 
Physical Education: 
Leisure Education and 
Advocacy Education 
ED C 480 (P50) (1.5 units) 
Dates: July 8-17,1991 
Location: UVic Campus 

Contemporary Issues in 
Education: Applications of 
Sport Mental Training 
EDC487(P50) (1.5 units) 
Dates: July 3-12,1991 
Location: UVic Campus 

Microcomputers in the 
Classroom 
EDD338(Q50) (1.5 units) 
Dates: Aug. 14-23,1991 
Location: Courtenay 

Peer Coaching & Mentoring 
ED D 480 (P52) (1.5 units) 
Dates: July 3-12,1991 

Location: UVic Campus 

Peer Referral and Employee 
Assistance in the Workplace 
EDD480(P53) (1.5 units) 
Dates: July 3-12,1991 
Location: UVic Campus 

Peer Conflict Resolution for 
Schools and Families 
EDD480(P54) (1.5 units) 
Dates: July 3-12,1991 
Location: UVic Campus 

Peer Helping for Students 
and Communities 
ED D 480 (P50) (3.0 units) 
Dates: July 3-17,1991 
Location: UVic Campus 

Advanced Training for Peer 
Trainers and Supervisors 
EDD480(P51)(3.0 units) 
Dates: July 2-17,1991 
Location: UVic Campus 

Art Therapy I: Institute 
EDD487(P53) (1.5 units) 
Dates: July 8-17,1991 
Location: UVic Campus 

Art Therapy II: Institute 
EDD487(Q53) (1.5 units) 
Dates: July 22-31,1991 
Location: UVic Campus 

Personal and Professional 
Change in an Organizational 
Context 
EDD487(Q54) (1.5 units) 
Dates: July 22-July 31,1991 
Location: UVic Campus 

Cooperative Learning 
EDE499(Q50) (1.5 units) 
Dates: July 24-Aug. 2,1991 
Location: Kelowna 
Contemporary Issues in 

{education: Exploring 
Cuniculum Integration 
EDE480(F50) (1.5 units) 
Dates: July 10-19,1991 
Location: UVic Campus 

Sustainable Forests 
ES 350 (P50) (1.5 units) 
Dates: July 2-20,1991 
Location: Clayoquot Sound 

Sustainable Forests 
ES 350 (Q50) (1.5 units) 
Dates: July 22-Aug. 10,1991 
Location: Clayoquot Sound 

Contemporary Issues in 
Education—Social and 
Natural Sciences: Global 
Education 
EDE480(Q50)(1.5 units) 
Dates: Aug. 12-21,1991 
Location: UVic Campus 

TRI-UNIVERSITY SUMMER 
INSTITUITS IN SPECIAL 
EDUCATION 

The Ministry of Education 
and the Faculties of Educa
tion at UVic (721-7874), UBC 
(228-2013) and SFU (291-
4417) will be offering a series 
of Summer Institutes in 1991: 

- Collaborative Consulta> 
tion: Teacher Support 
Teams (Richmond, 
Kelowna, Prince George) 

- Assessment and 
Programming (Ft. St. John, 
Langley, Burnaby) 

- Human Sexuality and 
Abuse Prevention 
(Vancouver) 

- Programming for Gifted 

Students (Bumiaby) 
- Mild Mental Handicaps 

(Victoria) 
- Behaviour Disorders 

(Vancouver) 
- Integration of Low 

Incidence Handicapped 
Students—Elementary 
(Victoria) 

- Communication Strategics: 
Developmentally Delayed 
(Disordered Student) 
(Vancouver) 

- Behaviour Management in 
the Regular Classroom— 
Elementary (Vancouver 
and Terrace) 

- Language Disordere 
(Vancouver) 

- Teaching Skills: Managing 
Assistants (Vancouver) 

- Learning Strategies 
(Cranbrook) 

- Gender Equity (Burnaby) 

FOR M O R E INFORMATION 
CONTACT: 

Wes Koczka, Program Coordinator 
Libby Rush, Program Assistant 
Education Extension 
University of Victoria 
P.O. Box 3010 
Victoria, B.C. 
V8W3N4 
Phone:(604)721-7874 
Fax: (604)721-7767 

U N I V E R S I T Y OF V I C T O R I A 

T H E UNIVERSITY O F BRITISH C O L U M B I A 

m Education Through Music I 
MUED345 Credits: 6 
July 2-19,1991 
Arts 1 Building, UBC 

111̂  Education Through Music li 
MUED 445 Credits: 6 
July 2-19,1991 
Arts 1 Building, UBC 

iiw Orff Lever I 
MUED 435 Credits: 6 
July 29 - August 16,1991 
Arts 1 Building, UBC 

(111 Orff Level li 
MUED 437 Credits: 6 
July 29-August 16,1991 
Arts 1 Building, UBC 

m Orff Level Hi 
MUED 438 Credits: 6 
July 29-August 16,1991 
Arts 1 Building, UBC 

1991 

tii» 

Special Topics In Teacher • 
Librarlanship 
•BE 477 Credits: 3 
July 2-12,1991 
UBC Campus 

Working With Parents Of 
Handicapped Children 
EPSE 348 Credits: 3 
July 2-12,1991 
Jericho Hill Schooi.Vancouver 

Pre-Schod Mainstreaming 
and Peer Relations il 
EPSE Credits: 3 
July 15-26,1991 
Jerictio K9I Sctiool.Vancouver 

Instmctional Design 

EPSE 401 Credits: 3 
August 12-23,1991 
Vemon, Okanagan College 

For more Information regarding the Courses and Registration: 

Distance Education Office, Faculty of Education, UBC 
2125 Main Mail, Vancouver, B.C., V6T 1Z5 Telephone 228-2013 

Admission or Re-Admlsslon to the University of British Columbia 
In order to receive UBC credit or transfer credit you must be admissible to the University 
of British Columbia. If you have never attended the University as a registered credit student 
you must apply for admission to UBC. If you have a current UBC student number but have not 
taken a course for credit during this past Winter Session (Sept 90 - April 91) you must apply 
for Re-Admission to UBC. Admission and Re-Admission applications must be made to the 
Teacher Education Office, Faculty of Educaiion. UBC, by April 1/91. Tel^hone 22S;4612. 

T R I - U N I V E R S I T Y S U M M E R I N S T I T U T E S 

I N S P E C I A L E D U C A T I O N 

A series of credit courses jointly sponsored by the Ministry of 
Education and the Faculties of Education at UBC (228-2013), 
SFU (291-4417), and UVic (721-7874) will be offered. Institutes 
will focus on topics of interest to teachers, spedal educators 
and administrators involved in special education programs. 
For more information, please contact the University listed 
above with which you would like to register. 

IIBI Collaborative Consultation: Teacher Support Teams -
Richmond, Kelowna, Prince George 

BII Assessment and Programming -
Fort St. John, Langley, Bumaby 

m i Human Sexuality and Abuse Prevention - Vancouver 

M l Programming for the Gifted Student - Bumaby 

•II Mild Mental Handicaps • Victoria 

i l l l Behaviour Management In the Regular Classroom 
Secondary - Vancouver 

till integration of the Low Incidence Handicapped Student 
into the Regular Classroom (Elementary) - Victoria 

Ijll Communication Strategies: Developmentally 
Delayed/Disordered Students-Vancouver 

IIBI Behaviour Management in the Regular Classroom 
(Elementary) - Vancouver, Terrace 

l i l l Language Disorders - Vancouver, 1 regional centre 

Illl Teaching Skills.in Managing Assistants and other 
Support Workers in the Classroom - Vancouver 

n i l Learning Strategies - Cranbrook 

i l l l Behaviour Management in the Regular Classroom -
Castlegar 



N e w t h i s S p r i n g . J 

»A new affordable elementary science program from the 
publishers of Explos-atlons In Mathematics. 

«A hands-on, process-oriented approach that provides 
successful science experiences for both the child and the 
teacher. 

• Full colour TEACHER'S RESOURCE BOOK with 
Blackline Masters 

• SCIENCE LIBRARY - High Quality Children's Literature 
• IVIATER1ALS KIT - Optional 

B.C. author 

Stephen Campbell, 
Richmond School District. 

General editor 
Jay Ingram 

host of CBC's Popular radio show, Quirks and Quarks. 

For sample copies contact: 
ADDISON-WESLEY PUBLISHERS 

114 8-255 West 1st Street, 
North Vancouver, B.C. 

V7M 3G8 
Tel: (604) 988-2699 • Fax: (604) 988-2694 

Labour and Learning in 
ihe Twenty-First Century 

VANCOUVER 
oOMMUNnr V A N C O U V E R C O M M U N I T Y C O L L E G E 

C O L L E G E L A N G A R A 

May 10,11 and 12,1991 

WORKING KNOWLEDGE will 
provide up-to-date information on 
current trends in work and education 
and iheir implications for Canadian 
society. In an interactive and 
accessible fomm, the conference will 
address such issues as: How is the 
work of Canadians changing? Wixat 
will be the impact of new educational 
developments? How is the economic 
role of women ciiang^ng? How well 
does the educational system ser.'e 
women in tlie emerging economy? 
Wliat are the training implications of 
new n.magement models? How are 
the opportunities of visible minorities 
si-iped by new work, education and 
training developments? 

WORKING KNOWLEDGE is aimed 
at those most directly affected by the 
new workplace and related 
innovations in educaiion and training: 
teachers and post-secondary 
educators, working people and trade 
union representatives, stiidents, 
counsellors, advocates for women's 
equality and representative: of 
immiff-ant support organizations. 
Policy makers: and researchers in 
related fields will find a useful fomm 
for the exchange of ideas. 

Conference sessions: From Educaiion lo Human Resource Management?/Goii)d Work, Bad 
Work: A Preview of the POs/Women's Occupations: Change and Continuity/Economic 
Restructuring and Educational Refomu Educational Requirements of the New 
Workforce/Immigration, Racism and Work/Training for the New Workplace/Learning for 
Earning or Learning for Living: Schools Confront the "Human Resoarce" 
Curriculum/Academy and Access: Race and Opportunity in Education/The Pedagogy of 
Women's Works Gender and the Experience of Schooling/Women's Campus Experience and 
Career Opportunities i n the 90s/Economic Dynamics of Post-Secondary Education/Work 
Design and Skill Development in Sweden/The New Enterprise Culture: Training and 
Teamwork/Human Resource Development and Post-Secondaiy Education: Integration for 
Competition 

FOR PROGRAM AND REGISTRATION INFO CONTACT: 
RICK GORDON OR MIKE OLD (TEI. 324-5524 OR FAX 324-2153) 
OR WRITE: V^ORKING KNOWLEDGE CONFERENCE, VCC-LANGARA, 
100 W49TH AVE., VANCOUVER, BC, V5Y 2Z6 

The Working Knowledge Conference has been endorsed Ijy the BCTF. The organizers gratejulfy 
acknowledge the financial support of Labour Canada and the Boag Foundation Ltd. 

on@ day study skills seminar 

i\^AY7,1991 
VANCOUVER 

hm study skills program 
offers 

an alternative to failure 

Paul Ruta. 
BA., B.Ed. 

Consultant 

Box 25153 
1650 Main Street 
Winnipeg, Man. 
R2V 4C7 

(204)334-0642 

eponwed by to Natotd Assoeiaa<ifl ct Sa«»H)ary Sdtod 
wA « M NaCorai Aoocielcn d BsnienSanr Sdml P l l n e ^ (USA) 

Special A i r Fares for.»teachers 
and travelling companions: 
Destination Low Season High Season 
Tokyo : ' $ 900.00 $1,050.00 
Seoul $ 800.00 $1,050.00 
Singapore $1,130.00 ' $1,350.00 
Kuala Lumpur $1,180.00 $1,450.00 
Penarsg $!• 180.00 $1,450.00 ̂  
Bangkok $1,230.00 $1,450.00 
Phuket $1,280.00 $1,500.00 
LangkavW $1,180.00 $1,450.00 
Jakarta $1,330.00 $1,500.00 
Denpasar $1,330.00 $1,500.00 
Maldives $1,450.00 $1,550.00 
*Air fares are not available for sale to the 
general public. Some restrictions may 
apply. Prices are shown in Canadian 
Dollars, guaranteed until March 31, 1992. 
Canadian Intemational Departure Taxes 
$40.00 extra. 
For further information please contact: 

H I M A R K 
T R A V E L SERVICES, INC. 

208 - 2182 West 12th Avenue 
Vancouver, B.C. Canada V6K2N4 

Tel: (604) 733-8836 - Fax: (604) 731-8869 

- - wm 

Maybe you've heard it at other 
financial institutions. Tellers can snarl 
and loan officers snicker 

But at TCU the air is one of gracious 
hospitality 

I C U members are so accustomed 
to our warm and genial staff, that 
they walk in the door already smiling. 

We see it often, and it affects us 
deeply-gets us feeling appreciated and 
eager to please - which, in turn, reflects back 
on the people we serve. 

At TCU, we take great pride in the friendly way 
we serve our members - and it shows. 

OAKRIDGE BRANCH 
5594 Cambie Street 

Vancouver, B.C. V5Z 3Y5 
Telephone 324-6655 

DUNBARBRANCH 
4445 Dunbar Street 

Vancouver, B.C. V6S 2G4 
Telephone 224-2364 

BURNABYBRANCH 
4162 Norland Street 

Bumaby, B.C. V5G3S8 
Telephone 294-5106 

SURREYBRANCH 
9648-128 Street 

Surrey, B.C. V3T 2X9 
Telephone 581-9828 

VICTORIA BRANCH 
3055A Scott Street 

Victoria, B.C, V8R4J9 
Telephone 595-5151 

TOLLFREE 1-800-663-3345 

A B.C. TeacheirsV Fedemtion Coiaference 
E M E R G I N G I S S U E S iO^D N E W A P P R O A C H E S 

IN C O - O P E R A T I V E L E A R N I N G 
For teachers, workshop leaders, and members of the educational 

community who are already practising co-operative learning 
D E L T A RIVER HXN ̂  APRIL 26 ft 27. 1691 # 9:00 am to 5:00 pm 
$200 R ' ^ I S T R A T I O N F E E + G S T (Includes ionch; accoaa«(»d«l4"*B estra) 

Featurtr^ 
Elizabeth Coelho, East York Board of Education 
Author: Caribbean Students in Caimdian Schools 

and 
John Myers. UBC, Toronto Board of Education 

Founder-GLACIE 
with 

Denis Fafard, Wendy Llm, John Maschak, Tom Morton 
(and others, to be aimounced) 

F o r r e g i s t r a t i o n , c o n t a c t M s r i e GaI Ia |{her /Donmi C o u l o m b e , 
BCTP 3>rofe«8 ionaI D e v e l o p m e n t , 731-8121, o r 1-800-683-8163 ( tol l free) 

Note: This event Is to be held In conjunction with P.D. Associate training. 
All costs for Co-operative Learning Associates will be covered by the BCTF. 

SUMMER GRADUATE STUDY AT UBC 
Department of Social and Educational Studies 

4 courses of particular iutercst to social studies teachers 

PROBLEMS IN H I S T O R I C A L U N D £ R S T A N D I N G ( S S E D 5 6 5 ) Dr.PbterSdxasofUBC This 
cooise will examine recent controversies in North American historical literature and explore ihdr 
i^licstion to intemiBdiaiB and secondary school cimiculum and instruction. Issues will indud« 
gender and historical writicig, multicultural histoiy, ami spedalization vs. the surve 

My2-19,199L 

REVIEWOFRESEARCHINSOCIALSTUDIES(SSED508)I>r.WayneRoss,SUNY,Albany. 
Overview ofies«axch in social studies. July 22-Aug. 10.1S>91. 

EraN(X3RAPHYANDCURRICmUMSrrUDES.(EDST5()8)Dr.RcbePag^ 
Examination of intetpreti ve. critical, edmographic sippsoachcs to the study of schooling. Special 
en^hasisoncuniculumoigairizalionanddifrcrentiationinthesecond«iyschooLJuly2--19,1991. 

SOaOLOGYOFBICULTURAUSMiEDUCATJONINACOMPARATTVEPERSPECnVE 
(EDST565) Dr. Peter Ramsay. University of Waikato, NewZealand. This course will compare the 
issues thatfaceanalyst̂ inteiested in Native education. July 22-Aug. 10,1991. 

For fuzthorinformadon on Graduate Programs in Social Studies, contact: 
Dr. Peter Seixas, Faculty of Educatioo, University of British Columbia 
Vancouver, B.C. V6T1Z5 (604) 228-5277 

2125 Main MaU, Vancoitver,BC V6T1Z5 
monejsm822:(mc)^m . - r -

EDUCATION oma- ; 

UBC VIDEO STUDY CREDIT COURSES 
SUMMER SESSIONS 1991 

SUMMER SESSION TERM A (May • Aug, 1991) 

REGISTRATION DEADLINE: 
COURSE START DATE: 

CNPS363 (Section 9SA) 

CNPS365 (Section 98A) 

EDCI396/I (Section 98A) 

EDC!396/il (Section 98E) 

April 7.1991 
May 7,1991 

Career Counselling 
Catalogue «21206 - 3 CredHs 
intro to Theories c' unselling 
Catalogue #11055-
Curriculum Deveic 
Catalogue #52568 -
Curriculum Deveic 
Teaching £ Schoc 
Catalogue #33455 -

diis 
It & Evaluation 
adits 
It & Evaluation: 

SUMMER SESSION TERM B (July- Oct 1991) 

REGISTRATION DEADLINE: 
COURSE START DATE: 

CNPS363 (Section 98B) 

CNPS36S (Section 98B) 

EDCI39S/II (Section 98F) 

June 7,1991 
July 7,1991 

Career Counselling 
Catalogue #25517 - 3 Credits 
Intro to Theories of Counselling 
Catalogue #07266 - 3 Credits 
Curriculum Development & Evaluation: 
Teaching & Schooling' 
Catalogue #38479 - 3 Credits 

AOMfSStOK/RE-ADKiSSION TO UBC: In order to receive UBC credit or trartsfer crsdit you must ta admisAle to 
the Universiiy oi British CoSumbia. tf you Have never attended the University as a rog îersd crecfi student you may 
apply for ai^ission to UBC. K you have a current UBC stucterst number but have not taken a course for crsdit (&jring 
this past Winter S^sion (Sept 90-April 91) you must apply for re-admission to UBC. Admission and re-admt$sion' 
appScasions must be nude to she Teachsr Education Office. FaoJty oi Education, UBC. TELEPHONE: 822-4612 

REGISTRATION: AS of tha above course are available through UBC TELEREG'. TELEREG PHONE NUMBER; 
e22-S44« Monday-Friday 10:00ai!i-l0:00pm. Saturday & Swiday lOflOam-AiCK^m. ForTELEREG assistance 
please caH the TELEREG HOT: J*^^: 822-6866 Monday-Friday 8:30am-4:O0pm. You must be in the process of re-
admission or admission by the registration deadnes stated above. 

NOTE: Starting vnth ihe 1991 Sumner Session UBC wiH be ising the credt system, t £ Urats wil now be 3 Credits. 

VIDEO STUDY COURSES: Students wil reeeivs prkit materials, ndeo-tapes, Sbrary and tutorial support 

AB Distance EducaSoncoasss are subject to em&nent. 



by Judith Preen by Patrick Clarke 

the QOs primaiy teacher is the how of the 
Piimary Program. I have listened carefully 
to many worî hop leaders, have talked 
with colleagues, and have read some 
wonderful literature on teaching tech
niques and strategies that adhere to the 
philosophy of the Primary Program. 

How can I implement these ideas? 
Should I use centres exclusively? Much 
has been written to support centre-based 
learning. When should I use whole-group 
instruction? What value does co-operative 
and small-group learning hold? I have 
heard luany interpretations of what the 
Primary Program is and how it should 
operate. Multiage groupings and centre 
activities have become the buzz words 
when speaking about the ungraded 
Primary Program. I have come to the con
clusion that the Primary Program will 
become a point of view, and, for some of 
us, the point of view may focus on the 
sur/ival of the teacher. (That's the person 
in a classroom who crawls on hands and 
knees, speaks in a faint voice, and slinks 
along walls in an attempt to be unnoticed, 
while frantically writing on little sticky 
scraps of paper.) The average age of B.C. 
teachers is no longer 25, and when we 
speak of change, have we addressed the 
physical, mental, and emotional and social 
changes our maturing primaiy teachers 
are undergoing? I hope that there is a 
place for the teacher in the Primary 
Program. 

Learning centres, as defined in Creative 
Teaching in Early Childhood Education 
(1988), are "areas in a school or a class
room that define a special focus or that 
afford a specific opportunity not otherwise 
possible. . . . These centres divide a 
school or classroom in such a way as to 
allow children to make choices, to move 
freely and independently, and to grow in 
areas of need!' Children are invited to 
come and see, do, and learn through 
direct experience, to gain self-confidence, 
to learn to think and to solve problems in 
a variety of ways by using a variety of 
materials. Centre activities allow children 
opportunities to develop socially, to share, 
to be responsible to others as members of 
a group, and to use and care for materials 
and equipment. Teachers are to provide 
rich environments, to be facilitators, par
ticipants, supervisors, and evaluators. 
Appropriate centres include discovery cen
tre, dramatic-play centre, painting centre, 
writing-and-drawing centre, reading cen
tre, math centre, music centre, wood
working centre, water-table centre, cook
ing centre, construction centre, sand-table 

centre, blocks centre, aesthetic centre, lis
tening centre, modelling centre, interest 
centre, table-toys-and-games centre, and 
puppet centre. 

I cannot argue that centre activities do 
not provide valuable learning experiences 
for children. But has anyone seen the size 
of my classroom and the amount of stor
age in my classroom? Planning activities, 
collecting and making materials, and set
ting up centres are very time-consuming 
for the teacher, as are effective recording 
and evaluating. Does more learning occur 
during centre activities than during other 
kinds of learning systems such as inde
pendent, one-on-one, and small- and 
whole-group experiences and instruction? 
Does the child help plan the centres? Does 
total free choice always facilitate better 
readers, writers, thinkers, and citizens? 

Let's look at the survival of the teacher. 
Is "living and breathing school" a healthy 
occupation? My questions concerning 
learning centres continue. I cannot sustain 
the momentum requited by a total centres 
approach. Realistically, I need to pace my 
program to allow for a variety of iearning 
styles, activities, and strategies. Constant 
motion does not mean constant learning. 
I need quiet times; so do my children. I 
need thinking time; so do my children. 
Am I preparing my children to live in the 
real world? I value communication but not 
in the fonm of noise pollution. I hope to 
use a wide variety of strategies and activ
ities in my classroom this year. My chil
dren enjoy our whole-group experiences 
(oral reading, supportive readings. Read
er's Theatre, sharing our writing and 
reading, singing, dancing, field trips). I 
have found value in working with small 
groups in problem solving, in writing, in 
reading, and in creative- and critical-
thinking activities. My children need time 
to work independently to learn to use 
their own resources, to develop their per
sonal creative and critical-thinking talents, 
and to rely on themselves as learners. If 
parts of my program are working, then 1 
don't need to fix them. I can incorporate 
centre activities in my existing program^ 
Some centres can be ongoing, such as t ^ 
reading, writing, math, and interest cen
tres. Other centres may last for only a lim
ited time, depending on the space and 
storage problems I encounter, the needs 
and interests of the children, and my 
endurance. Remember me? I'm the 
teacher. 

Reference 
Flemming. G.. Hamilton, D., Hicks, I., & McKay. D. 

(1988). Creative teaching in earfy childhood edu
cation. Toronto: Harcourt. Brace, lovanovich. 

Judith Preen teaches at Uplands 
Ekmentary School in Penticton. 

i .ource: Prime Areas, journal o f the B.C. P r i 
mary Teachers' Assoc i a t i on . Vo lume 33. N u m 
ber 1, Fal l 1990. 

0 you ever suspect that, as a 
species we humans have a fatal flaw? Per
haps something in our nature makes us, in 
the truest literary sense, tragic beings, 
victims of ourselves, unable, because of 
inherent and inalterable traits, to alter our 
collective destiny 

I occasionally have this twinge as 1 
start tny car and blast more carbon into 
an atmosphere I know is disintegratirfg, 
gradually making the planet uninhabitable 
lor us humans. But I forgot to pick up a 
bottle of wine to go with dinner, and it's 
too far to walk. 

My only consolation is that I know I 
am not alone in my angst. If the '90s is 
the turnaround decade, it is also the guilt 
decade. We must be the first generation 
of humans to have so plainly before us 
the contradiction between what our intel
ligence tells us is true and what our 
human nature compels us to do. We know 
we must change, yet, in many respects, 
we are unable to do so. 

We know, for example, the long-term 
catastrophic ecological and social conse
quences of war, but we continue to dem
onstrate an astonishing ability to rational
ize its necessity and accept its inevit
ability. 

We now know the Earth has a 
perilously fragile atmosphere, which is 
essential for our survival; yet we continue 
to destroy it. 

We know the planet can sustain only 
so many humans, but we are propagating 
at an exponential rate. (Resist the temp
tation to point an accusing finger at the 
third worid. The little bundles we give 
birth to will consume far more of the 
worid's finite resources than will Third-
World children.) 

As teachers in these anxious times, we 
not only have to deal with our personal 

i'jDr internal consternation, but we also face 
generation wondering what in the name 

'^of Prometheus is going on and what we 
are going to leave them. We find ourselves 
the priests and priestesses of a bogus reli
gion that has the future as theirs to 
determine. 

1 found myself confronted by this dis
comforting image a year ago. when I was 
on an environment-day panel at a Van
couver secondary school. Having told the 
students what they should do to save the 
planet, we were asked how many of us 
had driven our cars to the school. We took 
turns lamely rationalizing our dependence 
on our automobiles. 

That episode and other encounters with 
the next generation, along with my fret
ting about the species Homo Sapiens have 
led me to a reconceptualization of myself 

as a teacher: I don't know as much as I 
thought I did when I started teaching. A 
good deal of what I learned in university 
is out of date or was wrong in the first 
place. I am not an expert. I am learning 
still. 

This gives me some comfort, for it does 
remove me from the priestly role and 
recasts me as a kind of lead participant. I 
have a certain knowledge and experience 
that those I am teaching do not have, but 
I am, at the same Ume, inquiring with 
them. If I am no longer priestly, the gar
ment of hypocrisy is less likely to fit. Now. 
it is not so difficult to say, "Yes I depend 
on an automobile. Tnis is a problem. How 
can we begin to solve it and overcome 
these harmful machines?" 

I think teacher as learner or "lead 
learner" is the only feasible role these 
days. The information age has given us a 
generaUon that needs a concepUon of the 
whole to understand the parts. These chil
dren need inquiring, thought-provoking 
teachers who will learn along with them, 
because we ourselves do not fully under
stand global systems, connections, and 
patterns. The disjointed facts and 
information that typified our educarions 
will only leave them helpless, confused, 
and, quite likely, angiy. 

There is emerging consensus among 
educators that we are developing a new 
notion of what a basic education is. It is 
a broad, global, education that concen
trates on helping students learn that they 
live in an interconnected world, where a 
sense of perspective, a vision of the 
future, and an awareness of the condition 
of the planet are essential to their individ
ual and collective well being. 

For our part, we must reassess what 
we believe to be important in teaching. To 
what extent is global perspective and con
nectedness and planet awareness part of 
our teaching now? Is what we are doing 
in our classrooms helping children become 
global citizens prepared for the world 
they will live in, not the one their parents 
lived in? 

We do have one great advantage in this 
enterprise of becoming global educators. 
We know what we do not want. We doî 'f 
want our children to go through what vve 
have - you know, the guilt, the anxiety. 
If we do this properly, they should Fiave 
matters well in hand. 

Note: The B.C. Global Education Project 
is in its second year. It operates from the 
BCTF offices in Vancouver. The project 
now has a workshop series on ^obal edu
cation available to schools, association, 
and school districts. The workshops focus 
on global education and how it relates to 
and complements the Year 2000 program. 

Patrick Clarke is co-ordinator ofthe 
B.C. Global Education Project ^ 
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This AGM nmrksthe 
beginning of BCTF's 
75th year as a 
federation of 
teachersy united in 
service to public 
education. Special 
anniversary 
activities and events 
wiU be held all year, 
culminating in a 

atthe 

Sunday, March 31 
FIRST SESSION 
19:00 
Welcome 
Preliinmaries 

(a) Adoption of chairpersons, scrutineers, 
tellers, Resolutions Committee 

(b) Adoption of Agenda 
(c) Adoption of 1990 AGM Minutes 

Report of the President 
Annual General Meeting 

(a) Recommendations 31 -34 
(b) Resolutions 103-104 

Constitution and By-laws 
(a) Recommendations J 0-15, 17. 18 
(b) Recommendations 16. 19-22 
(c) Resolution 102 

Professional Ethics. Rights and Standards 
(a) Recommendations 69-75 
(b) Resolution! 01 

21;30 
Election Statements from Candidates for T̂ ble 
Officer Positions 
22:00 
Adjourn 

Monday, April 1 
SECOND SESSION 
09:00 
Leadership Report 

(a) Recommendations 1, 9 
Report of the Executive Director 
Baigaining 

(a) Supplementary Report 
(b) Resolutions 105-108 
(c) Recommendations 23-30 
(d) Resolutions 138-140 

Leaves of Absence 
(a) Recommendation 68 
(b) ResoluUons 120-121 

Substitute Teachers 
(a) Recommendation 78 

UnfinLshed Business 
12:30 
Lunch 

THIRD SESSION 
14:00 
Greetings from B.C. Federation of Labour 
Labour Affiliation 

(a) Report from T ŝk Force on Labour 
Affiliation 

(b) Recommendations 66-67, 79 
Health and Welfare 

(a) Recommendations 58-64 
Unfinished Business 
16:15 
75rh Anniversary Event 
16:45 
Eleaion Statements from Candidates for 
Member-at-Ixirge Positions 
17:30 
Adjourn 
20:30 
Dance 
Tuesday, April 2 
FOURTH SESSION 
09:00 
Guest Speaker - Stephen Lewis 
Leadership Report 

(a) Recommendations 5, 8 
Report of the Social Responsibility l<tsk Force 
Status of Women 

(a) Recommendations 76-77 
(b) Resolutions 133-137 

Public Affairs 
(a) Resolution 130 

Unfinished Business 
12:30 
Lunch 
FIFTH SESSION 
14:00 
Pensions 

(a) Recommendation 4 
(b) Resolution 129 

Finance 
(a) Receipt of Financial Statements 
(b) Recommendations 46-54,37-45,55-57 
(c) Resoiiitions 118-119 

Unfinished Business 
17:25 
Final CaU for Nominations 
17:30 
Adjourn 
Tuesday evening 
Currently there is no business scheduled for 
Tuesday evening. However, if unfinished 
business begins to accumulate, a session will 
be scheduled. 

Wednesday, April 3 
SIXTH SESSION 
09:00 
Elections 
09:30 
Greetings from: 

B.C. Schponvustees Association 
B C. Confederation of Parents Advisory 

Council 
Leadership Report 

(a) Recommendations 2-3, 6-7 
Education Policy 

(a) Recommendations 35-36 
(b) Resolutions 109-117 

Public Relations 
(a) Resolution 131 

Unfinished Business 
12:00 
College of Ttachers 
12:15 
Questions on Committee Reports without 
Recommendations 

(a) Committee A^inst Racism 
(b) Committee on the Rights of Children 
(c) Local Presidents Advi«)iy Committee 
(d) Professional Development Advisory 

Committee 
(e) PSA Council 
(f) "Risk Force on Social Action and 

Responsibility 
(g) Tfeacher Education Committee 
(h) W.R. Ijong Memorial Solidarity Fund 

Committee 
12:30 
Lunch 
SEVENTH SESSION 
14:00 
CTF Address 

Presentation of Hilroy Awards 
Awards 
Oiganization of the BCTF 

(a) Resolutions 123-128 
Legal Services 

(a) Resolution]22 
Staff Committees 

(a) Resolution 132 ^ 
Unfinished Business 
Late Resolutions -
New Resolutions , 
17:15 
Courtesy Motion _ 
17:30 
.Adjourn 
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. Richard Hoover 

Ours is a very special union -- one that 
has adopted a dual conmiitment to serve 
tiic needs of teachers and to advance the 
cause of quality public education. We can 
mal<e our union the model for elTective-
ncss, democratic participation, and social 
responsibility. How? 
® We can promote shared decision
making and teacher autonomy by improv
ing our training programs for staff repre
sentatives, staff committees, and school 
PD committees. 
• We can strengthen local bargaining and 
grievance processes by training more 
teachers in these areas. 
® We can develop procedures compatible 
with our policy that "working on the pro-

As a union of professionals, we've suc
cessfully used bargaining and professional 
influence to pursue our objectives: quality 

) education, equality for all students, and 
fairness for teachers. We've overcome 
major obstacles put in our way by gov
ernment, obstacles such as contracting 
out and referendums. The challenge ol 
this government's latest interference wiih 
wage controls and funding cutbacks is to 
continue assertively towards our objec
tives, while building support with others 
in education and the public for stable, fair 
funding policies and the continuation of 
free collective bargaining. 

Our schools must be safe, healthy 
places where children can realize their 

fessional stall' of the BCTF i.s to be 
regarded as part of a career in teachitig, u\ 
not a career in itself." 
© We can establish the BCTF as an orga
nization that will stand out among unions 
as a progressive voice fbi social change 
by continuing our work in global educa 
tion, child poverty, ncism, sexism, envi
ronmental prctec , !n(». labour educa
tion. 

To serve teachers we must ensure that 
our union democratically represents the 
views of its members and oHers every 
opportunity for teachers to be involved in 
and to develop a true sense of ownership 
of the union, its programs, and its 
policies. 

I welcome the opportunity to work with 
'ler leachers to achieve these goals. 

'l-xperience: Provincial: Mcntbcr-at-Largc, 
Executive Coniniitlcc (4 years); Local associa
tion rcprescntaiivc (3 years); AGM delegate (I I 
years); Fergusson Memorial Award trustee (7 
years). Local: President, Burnaby (2 years); 
Bargaining comniittce chairperson; chief nego
tiator: advocate w arbitration boards; Public 
relations commiiice chairperson; newsletter 
editor; grievance coriniiucc; stall' representa
tive. Teaching: 20 years teaching secondary 
mathematics and English in Salmon Ami (2 
years) and Burnaby (18 years). Education: 
B.Sc. and teacher training, UBC. 

potential, free from sexism, racism and 
the efTects of poveny 

We need to expand our elTorts on strat
egies like mentorship programs to retain 
teachers in the profession, and improve 
our pension plan for our many colleagues 
nearing retirement. 

When 1 inet with teachers to listen to 
their concerns about the education change 
occurring in our schools, 1 was convinced 
that teachers could not successfully deal 
with the substance of change until the 
appropriate conditions were provided: pri
marily, time. 

I'm convinced that the BCTF can pro
vide the support and leadership for the 
profession to obtain those conditions and 

develop a change process that traly rec
ognizes the centrality of the teacher as 
the key to success. 
Experience: Provincial: Currently BCTF pres
ident (2 years): BCTF First vice-president (1 
year); Member-at-Large, Executive Committee 
(1 year); Local association representative (3 
years); Local: President. Langley (3 years); 
Chairperson. Langley class size committee (1 
year); President, B.C. Social Studies Teachers' 
Association (2 years). Teaching: Teacher in 
Langley since 1971. Education: B.A., B.Ed.. 
University of Alberta. 

Ken ."sJovakovvski' 

1 am running because I have strong 
views about what a democratic union is 
and how it can be achieved. A democratic 
union does not result simply by usi».g 
internal decision-making bodies. Rather, 
we must ensure that meit̂  have the 
time and the appropriate structures to 
receive information, discuss options and 
debate issues before we formally set pol
icy or directions. 

- Several areas need to be addressed: 
' • Waitiitig for key people on how to 

effectively involve members and resolve 
conflicts on major issues. 
• Roles of LARs, school staff representa
tives, and committees in developing mem
bership positions on major issues. 

• Budget planning that incorporates 
effective and cost-efficient ways to involve 
members. 

1 have experience at the provincial and 
local levels in the major areas of BCTF 
work. As an active BCTF member, class
room teacher and feminist I have devel
oped skills in conflict resolution, group 
processes and communications - areas 
that 1 believe are important in BCTF 
leadership. 

Many issues face our union. I look for
ward to the opportunity to apply my 
experience, perspective and skills toward 
building a democratic union in which 
members effectively resolve those issues. 

Experience: Provincial hCVt staff. S/w 
co-ordinator (2 years), PD Division (2 years); 
Bargaining Division (1 year); AGM delegate (12 
years); Status of Women T̂ sk Force: Commis
sion on Gowrnance; judicial Committee; W.R. 
Long Comtnittee; Lciol associajiori repre 
tive (5 years); PD associate; staff representa
tive trainer; Union-made workshop facilitator. 
Local: Bargaining committee; Public relations/ 
Political action committee; Resolutions commit
tee; Pensions committee; Executive council (8 
years). Teaching: 21 years teaching in B.C.. 
currently resource teacher for children with 
behavior problems. Education- PDP, SFU. 

Thirty thousand teachers in classrooms 
make up the BCTE 

Thirty thousand teachers with common 
goals: good learning and working condi
tions, professional autonomy, time and 
resources to do the job properly. 

Thirty thousand individual teachers 
have diverse needs, differing perspectives 
on issues, and nearly thirty thousand dif
ferent views on how the BCTF should be 
meeting those needs and dealing with 
issues, curricular and other. 

As first vice-president, I am keenly 
aware of the range and complexity of the 
activities of the federation. Among the 
most important next year will be: 

• ensuring that teachers shape any Year 
2000 changes; 
« conftnning Uie BCTF as the teacher's 
voice on social issues; 
• involving new members in Uie activi
ties of their professional union; 
• obtaining adequate funding for the 
school system; 
• defending our new contracts; 
• supporting small locals. 

"School Wars" are starting again in B.C. 
Referendums, Bill 79, wage controls, and 
inadequate fiinding add up to restraint 
revisited. Our task as a federation next 
year will be to speak out and act effec
tively as the advocates of teachers, stu

dents and a quality education system. 
Through the BCIT, teachers can work 
togetiier to achieve common goals, meet 
individual needs and develop positions 
on issues. 
Experience: Provincial- Cunentiy BCTF First 
vice-president (2 years); Member-at-l-arge. 
E.\ecutive Committee (2 years); Local associa
tion representative (3 years); AGM delegate (10 
>'ears); Member, Bai]gaining and professional 
rights task force (2 years). LocaL \femon. Bar-
galmng committee (11 years); RA chairperson 
(1 year); First vIce-presiJent (2 years); Presi
dent (2 years); Past-president and chief nego
tiator (1 ycax). nadting: 23 years teaching; 15 
In B.C. Education: B.A.. M.A.. University of 
Canterbury (NZ). 

,'\t tilt.' 1987 .Special ik'iioral Meriinv',, 
wf .iHirnit'tl till" IK Tl' as a imilcHl 
province wido voiio loi teaihers, in.tde up 
ol .siroiij; lot'al a,s,-;o( iaii<ni.s, proviiliiii', sei 
vici'.s to meniber.s and aclclrcssing all 
teachers' eonienis, pn'des.̂ ional, eeonoini*. 
antI .social, 

In the lasl lour years, vve have seen 
siiaessliil eertirication drives in 7.S locals, 
first and second tolleciive agreenieniS, 
ma.ssive ediicaiional reforms and eco-
iioiiiic and scxial change. 

During that time we have inctea.scil 
nienibetsliip involvement, provided loader 
ship on all aspects of educational rerorin, 
helped hiiiki stroni; locals and stipporled 
those locals in times of job action, con-
tiaci enlorcenieiit and organizational 

How can yoti tell when teachers are 
having hargaiiiiiig success? Why when 
the government introduces yet another 
wage restraint program! Wo'ie having MI'.-
coss in bargaining. It hasn't been easy, 
but we'ie developing contrnci,s that will 
(irovide the basis for good working and 
learning conditions. The federation can be 
proud of the bargaining training, co-ordi
nation, and support it has prcwided to the 
locals. 

But we're having an identity crisis in 
PD. The cost recovery principle is pushing 
us into competition with big-name 
programs and into accepting contracts 
from the ministry - a form of 
privatisation. We need to refocus our 

ihan;-;e, luaisseil our iiaiiiiiiy', .uul .service 
needs and loi ihe lirsi lime in years 
moved tow.trtl .i balanced biul.uet. 

The challeihjes aheail iiuliide wa)',e 
coniio!̂ , serious iiiulerrniuling ol ediica 
lion, ivlomi witliotii a'lecjuate stiiipon itiid 
resources, siiiniluinu changes in the 
itetiiogiapliics of the teacliing loiee, 
î reater demafids on ledcation services, 
and lespoiuliiig to the loiillicts, and 
changes in society. 

We tan meet ilie.se challenges if vve 
remain conunitted, united and continue 
to strive to maintain the hCIT vve envi
sioned in 1987. 

I am proud to have been a member ol 
an l̂ xectitive Committee which has 

efforts in PD to support teachers in imple-
meniing curricula and rellecling on prac
tice. We need to encourage action-based 
rese:ircli by teachers; building knowledge 
upon which VA? base our claims to aca
demic freedom and professional auton
omy We nt'cd to find ways to atVcct cur
riculum tc address the social issues that 
concern a'' society. 

i-edcn<iion activitifv; in all areas provide 
auihentf icadetship opportunities for 
members. We cannot allow the erosion of 
the quality ^Tiining we have provided for 
those ?!"••• "i n the provincial, local, and 
scIiooI i .shaoe our new union, 
wc requ;' *!- 3'live involvement of all 
our membcs... 

piov'iiled stioii;.',, le.i.soniible and ivs[Kin 
sive lead<Mship, I ask lor your siip(H>rt, 
I'ixpcrience: I'rovimiai SI'UMUI vicf 
piesidoiil {1 yiMis); Mciiiber .ii Luge, l-.xiHii 
live Coiiimiiuv (1 year); I'liiaiue coinmiucc 
yeais); iVnsions aiinii\iiu-t" ((' ye.iis): I'D asso 
Ii.Ue (J. years); .Status of wonu'ii vvoik.'ihop 
lacilitaior (6 3'c.irs); I'SA exiMiiive (-1 ye.nr,.;; 
Lahour allaiis .ulvisory comiiiilioi' (t year); 
l..ihour education coininiliee (2 years); ;\GM 
ilelegaio ye.irs); CriVAGM tlelegato (2 
years). Local rresidetii, Vico-presidcni, 'IVoa 
;.urer, Secretary, Cl',air|H'rson, Public lelations 
coimuiitee ami stall' rep as.seinbly; member 
\V/I,C conuuitlec, bargaining, l-reiicli language 
program cominiiiee, LSA president, Tciichit\q: 
Secondary teacher 13 years (business educa
tion, social studies). Education: li.A. and 
I'm; Sill; Prepaiatory vvork I'or MHA, SIU, 

Experience: Provincial: Uihour-liaison com
mittee (3 years); IK Tl" Executive Committee (3 
years); Comiiiis.sion on governance (1 year); 
BCTI' stall'. 'It'acher personnel services (3 
years); Facilitator, Program for Quality reach 
ing. Professional relations advi.sory coinniittee 
(3 years). Local: President, Revelstoke Teach
ers' Association (3 years); Uical association 
representative (1 year); Local bargaining com
mittee and negotiating team (6 years); VESTA, 
Task Ibrcc on the evaluation of administrators 
(I year); PD commiticc (1 year); Executive 
committee (1 year). Teaclwig: 20 years in ele
mentary, picseiitly learning assistance centre 
teacher. Education: B.Ed.(Elem,) UBC, Diploma, 
Eng. Ed,. UBC. 

, . "-John l\c^gjiiip\ K 

If we are to maintain the BCTF as a 
democratic union of professionals able to 
meet challenges both present and future, 
we must remain united, we must remain 
focused on our goals, and we must share 
in the effort needed to sustain or modify 
our organization's policies and procedures. 
BCTF services must remain relevant and 
accessible to classroom teachers. 

Meeting our survival and safety needs 
through bargaining and grievance sup
port, release time grants and provision of 
communications equipment to locals must 
certainly continue. In addition, because 
the present demands on staff are exces
sive, advanced training in grievance han

dling and advocacy skills for local officers 
Is required to preserve local autonomy 

Teachers should provide the leadership 
to bring about desirable educational 
changes and the appropn'ate support for 
those entering the profession. The myth 
that involvement in PSAs or Year 2000 
activities is "professional" and union 
involvement is "politlcar should be 
dispelled. These are but facets of being a 
professional and should be seen as 
complementaty. 

By building a stronger sense of belong
ing and an awareness and acceptancp *̂ hat 
the BCTF is us, we can promote Ui? v i 

fare of teachers and the cause of educa
tion in B.C. 
Experience: Provincial AGM delegate (8 
years); Alternate local association representa
tive (3 years); Summer conference participant 
(6 years); Staff representative trainer (1 year); 
Local presidents advisory committee (1 year); 
CTF delegate, 1990. Local- Currentiy president, 
Chilliwack (3 years); Sign-up cettificaUon orga
nizer. 1987; Bargaining chaliperson (6 years); 
Benefits officer (12 years); Ttcasurer (1 year); 
Social conwnor (l year); Staff representative 
(!1 years). Teaching: Classroom teacher (19 
years); teacher on CaU (l j^r). Educadon: 
B.Sc. Math and Physics iriajors, and teacher 
training, UBC. 

W r o r i i c a D o l o n i r e . 

I support a teachers' fedeiation which 
encourages group decision-making, is 
decentralized, is socially responsible, and 
is democratic in structure. If we are to act 
as educational leaders in change for stu
dents, parents, and school boards and 
move towards a collaborative and 
co-opemtive approach, we must first 
model changes in our own organization. I 
suggest the following: 

• adhere to affirmative action policies. 
• achieve a more equitable balance of 

term and continuing appointments on 
BCTF staff. 

• reduce differentials between high 
and low salaries wiUiin the profession. 

• demonstrate our commitinent to 
social responsibilities by restoring organi
zational support to prc>grams such as the 
Status of Women and Uie Program 
Against Racism. 

1 believe these changes wiU improw 
teachers' perceptions of Uie BCTE 
Membershij)̂ alienatioii will be reduced as 
teachers become moriTempdwered, 
informed, and linked together wiUi better 
opportunities to participate in decision
making. 

I am a committed feminist and my per
spective is based on my involvement in 
tills union. 1 am proud to be a member of 
an organization which has been commit

ted to progressive social change. However, 
there is still much work to be done. I 
would like to be part of it. 
Experience: r^waa/' AGM delegate (6 
years); Status of Women Committee (1 year); 
Local association representative (3 years); 
member, B.C. Association of Mathematics 
Tfeachers. Local- Prince Rupert President (2 
y£are);Ijocal union oiganizer (I year):— 
Treasurer (3 years); Status of Women contaa 
(2 years); Staff representative (1 year); BaigjUn-
Ing committee (2 terms); Professional develop
ment/! year). Tiaching: 11 years as a class
room teacher. Education: B.A. Mathematics 
and teacher training. UBC. 

>;.sM: 

it is important as a federation Uiat we 
develop a clear sense of where we are 
going. This is especially true as our ener
gies are focussed on those still in n^oti-
ations. on job aaion and on the adminis
tration of new contracts. We are faced 
with many external pressures and agen
das. If we dont have a sense of purpose, 
ownership, responsibility, or know where 
it is we wish to go, then anyone can take 
us there. We cannot afford that 

We must keep in mind Uiat it is critical 
to Uie vitality of Uiis oiganization that Uie 
democratic traditions of membership 
inwlvement, input and ownership are not 
only retained, but enhanced. Our strength 
Is in the ownership of structures and pro
cesses by classroom teachers. 

Our AGM will establish priorities for the 

coming year. A major focus must be to 
foster, promote and support Uiose activi
ties that will give evety classroom teacher 
ownenship of our oiganization. If schools 
and classrooms are meant to be socially 
responsible places then we must continue 
to model that as an organization. 

I offer a clear commitinent to Uiese 
democratic prindples, broad, successftil 
experience and a wilngness to work hard 
on behalf of all members. I ask for your 
support in my re-election for member-at-
laige. 

Experience: f̂ wiricrfl̂ : Member-at-large, 
Executive Committee (2 years); Education leave 
committee (2 years); N3iA delegate (9 years); 
Local association representative (2 years); Staff 
rep UBinIng fscilltator (3 years); dilHren's 
ri^ts committee (2 years); Hilroy selection 

committee (3 years); PSA Council/PSA Council 
executive (5 years); B.C. School CounseUors 
PSA executive (9 years. 2 years president). 
LocaL- Nanaimo President (3 years); Baigain-
Ing Agreements Committee (5 years); Political 
action/pubUc relations committee (5 years); 
secondary rep on executive (2 years); Curricu
lum committee (2 years); Negotiating team (3 
years); District empk>yee assistance committee 
(3 years); Counseltors LSA executive (7 years); 
Industrial health and safety committee (3 
years); Education commioee representative (2 
years). Tutdting: 16 years teaching En^ish. 
social studies, law, counsdllng, family Ufe, and 
adolescent development in Nanaimo. Educa
tion- B,Ed. (sec.) UVIc; M.Ed. (Counselng Psy
chology) UBC. 
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It came as no surprise lo teachers when 
the Premier amioiuiced lhal a new round 
of wage controls would piu on hold 
"unreasonable" teacher salary dematuls. 
Ability to pay Cotnpensation Stabilization, 
teacher bashing, restraint budgets, and 
iayofl's are all a part of many teachers' 
vocabulary particularly those of us who 
endured a similar assault in the early 
1980s. For teacher;: engaged in discuss
ing and iniple/nenting many v>f the 
changes as outlined in the Year 2000, 
uncertainty and anxiety will grow. We are, 
once again, challenged to protect public 
cducatiiv'n. 

Educational leadership is more than 
just a buzzword which describes local and 

provincial teacher leaders - it is a phrase 
which goes to the root of our beliefs about 
leacliing and the power of our collective 
voice in speaking lot teachers and 
children. The tiiTics ahead will provide 
many challenges and opportunities Ibr 
continuing and extending tliis role. 

As a member of the current Executive 
Conunillec. 1 have been proud of the ini
tiatives we have taken, Improved commu
nications, encouraging greater member 
participation, support for bargaining and 
professional leadership issues, and greater 
ii.scal management have proven that our 
organization is responsive to member con
cerns aqd ticeds. 1 ask Ibr your support. 

E x p e r i e n c e : Provincial: Curu ' i u l y Metnber-
a i - la igc , [•xecutive Conini i t tce (3 years); Local 
assoc iat ion roj)resoiitalive (I year); A G M dclo-
gatc (.5 yoa! !> l.eaf!ershjp conCoronco faci l i ta
tor (1 year), '"^(- •.•iircsontative t o C r r , 1990; 
SiCl'l- rcpresoi.:aiiv,. ;. MAC, 1900. Local VKS-
idont, tUini looi 's (3 y^ : rs ) ; Loca l executive, 
l^ imloops (8 years); Cominittcos: barga in ing, 
job ac t ion , polit icai act ion, publ ic relations, 
unentploycd teacher act ion centre, jjcholarship, 
joint policy, di i ipute resolut ions, professional 
development, safety, employee assistance; D i s 
trict P r imary Adv i s o r y ; stalT representative. 
Teaching: full/part titne in Kamloops (14 years); 
teacher on rail in Victoria and Sooke; currently 
early pr imary teacher in Kamloops, also taught 
as teacher- l ibrarian. Education: B . E d . , U V i c . 

Ft 

Being a science teacher. 1 relate life 
experiences to situations In a biology lab. 
The BCTF is a living organism with teach
ers, not cells, the fundamental unit. To be 
a healthy, thriving body, teachers must be 
united. A body grows and thrives only 
when all systems are co-ordinated. 

Today our body faces attack from exter
nal sources: bargainers face school boards 
who give fiscal responsibility priority over 
teachers and students. In the Year 2000, 
the government Imposed concepts like 
dual entry without supplying funding 
necessary to implement massive curricu
lar change. In B.C. we face the threat of a 
Sovernment that unceasingly attempts to 

undermine the integrity and morale of 
teachers. 

Just as a body mobilizes its systems to 
defend itself, teachers, when united, are a 
resilip *̂, force. We rallied for collective 
agreeitients, we pushed back timelines in 
the Year 2000, and we will defeat any 
government that tries to underfund, 
undercut, or undermine teachers and 
education. 

Teachers are an integral working entity 
within the body of the federation and the 
strength to defeat an invading virus must 
come from informed, Involved cla.ssroom 
teachers. I want to be part of an execu
tive that will be the classroom teacher's 
first line of defence. 

Experience: Provincial jud ic ia l Counc i l ; Pro
ject overseas participant (Cameroon); i^GM del
egate (5 years )VLocal assoc ia t ion representa
tive (3 years); Barga in ing committee (1 year); 
W o r k i n g and l earn ing cond i t ions committee (2 
years); stalT representative trainer (4 years); 
T^sk force o n teaching cond i t ions and profes
s iona l practice (2 years); S u m m e r conference 
(2 years). Local Ba rga in ing chairperson (2 
years>; W o r k i n g a n d l earn ing condi t ions chair
person (1 year); Status o f w o m e n co-chairper
son (2 years); S c ^ t J committee chairperson (2 
years); Str ike prepii'/ation committee (2 years); 
Staf f representative (2 years); Teaching: 11 
years teaching in B.C. Education: B.Sc., M e m o 
rial Universi ty, N l l d . ; PDP, S F U . 

- Bob rav^Mner 

As the BCTF continues to evolve better 
ways of serving its members, and of 
involving them in Its decision-making 
processes, it continues also to face a for
midable array of challenges in its role of 
"defender of public education and tlie 
teaching profession." 

Many locals have not yet concluded 
satisfactory agreements hi this round. We 
must vigorously support them as they 
continue to face their intransigent boards. 

We must renew our efforts, with a 
post-election government of whatever 
stripe, to influence policies on funding 
and educational change. And we must 
continue to utilize opportunities to influ
ence the shape of change, and to imple
ment it in positive ways. 

As the demographics of the leaching 
force change, we must look for better 
ways of welcoming new members, 
consider mentorship programs, ensure 
that standards don't slip because of 
teacher shortages, and press for pension 
improvements as more and more teachers 
retire. 

And to assist us in addressing our con
cerns, economic, professional and social, 
we should work to improve mutually 
beneficial relationships with such groups 
as parents, trustees, other unions, and the 
First Nations. 

The challenges are many, but! would 
welcome the opportunity to tackle them, 
with your support. 

.Ljnda Wai50ii" 

The B.C. Teachers' Federation has long 
been a proud and united body that speaks 
eloquently for all the teachers of British 
Columbia, and for the educational needs 
of all the children in our public schook. 
As a "Union of Professionals." we have 
been able to use negotiated Collective 
Agreements to achieve long-awaited 
improvements in learning and working 
conditions, and to reinforce the rights of 
teachers to make professional decisions 
in the work place. 

As president of my local. I know the 
need for a strong BCTF that will provide 
the support that teachers expect. We must 
exercise responsible stewardship of our 
budget, and at the same time provide the 

sen'ices required to achieve and enforce 
comprehensive contracts, provide effective 
training to locals, and render specialized 
assistance to individuals. The BCTF must 
continue to facilitate teachers exercising 
leadership in the assessment and imple
mentation of educational change. Our 
work in education policy helps to make 
new curriculum Initiatives more manage
able. We also have a role to play in pro
viding reasoned leadership on tlie social 
issues which concern teachers and 
students as citizens in a democratic 
society. 

I am willing to serve the membership, 
and I ask for your support. 

Experience: Provincial Member-at- large, 
Execut ive Committee (3 years); CTF delegate 
(1 year); College task force cha i rperson; Loca l 
assoc ia t ion representative (3 years); Profes
s iona l development adv i so ry committee m e m 
ber a n d Nor th Central P D co-ordinator (4 
years) ; A G M delegate (several years); Member 
o f soc ia l studies and teacher- l ibrarian P S A s . 
Local Pr ince George President (2 years); First 
v ice president (2 years); PD a n d L S A counc i l 
cha i r (3 years); Teacher-l ibrarians' L S A presi 
dent (1 year); v ice-president (1 year). Fernie 
President (1 year); Vice-president (1 year). 
Teaching: 26 . 5 years teaching primary, inter
mediate, secondary, a n d teacher- l ibrarian in 
A u s t r a l i a a n d B.C. Education.- Teach ing 
cerdficate (South Austra l ia ) ; M . E d . (Curr icu
lum) a n d B . E d , (elementary). U B C . 

Experience: Provincial Member-at- large, 
Execut ive Committee (5 months ) ; Loca l asso 
c ia t ion representative; W.I.N, candidate, 
Prov inc ia l barga in ing conference; Summer c on 
ference delegate; A G M delegate,- Special general 
meet ing delegate. Local President, Nor th V a n 
couver (1 year); First Vice-Pres ident , N V T A (2 
years); Secretary, N V T A (2 years); Staf f repre
sentative; Chie f staff representative; Commi t 
tees: barga in ing , negot iat ing team, w o r k i n g 
and l ea rn ing condi t ions , contract implementa
t ion , gr ievance, sa lary appeal , ma ins t r eaming 
a n d integrat ion, b i e n w n u e , profess ional c o n 
sultative committee, teacher-trustee liaLson 
committee, educat iona l leadership task force. 
Teaching: 17 years, intermediate c lassroom 
teacher, NorU i Vancouver. Education: B . E d , 
U B C . 

The advent of unionism has increased 
our political power and enhanced our pro
fessionalism. 

I believe that we can use and further 
both in the immediate future: 

• The Year 2000 onslaught will tax 
federation, local, and personal energies as 
we struggle for adequate time, resources, 
and professional autonomy to meet 
changing methodologies and class com-

i positions. Fortunately, teachers have 
already experienced success. We know 
that we can control our professional lives; 
that we have the vision and wisdom to 
transform the "2000 blueprint" into a car
ing, democratic reality. 

o 1 believe that hierarchical, paternal
istic practices that dictate education poli
cies to classroom teachers are anachro
nisms. We must use the full weight of 
collective agreement language to stop such 
obsolete, expensive structures from under
mining our status and expertise. 

• In the upcoming provincial election, 
we should actively support candidates 
who care about education and who do 
not denigrate teachers. More restraint will 
devastate quality education. 

« In a world growing colder for an 
increasing number of deprived people, our 
collective, articulate voice must condemn 
injustice and cruelty. We can help shape 
less callous societies. 

I've spent 20 years on my local execu
tive striving to empower teachers. I'd like 
to pursue those same goals at the provin
cial level. 
Experience: Provincial W o r k i n g and learn
ing condi t ions committee (I year); Barga in ing 
committee (2 years); A G M delegate (15 years); 
Loca l assoc ia t ion representative (2 years). 
Local 2 0 years o n New Westminster executive, 
most pos i t ions; President (7 years - 1 full 
t ime); Ba rga in ing cha i rperson (6 years); 
Tfeacher advocate i n a rb iua t i on dur ing restraint 
(2 years): T tacher advocate o n c lass-s ize a r b i 
t rat ion, leaching: 2 6 years teaching i n Scot
l and . Aus t r a l i a a n d B.C . Education: Ed inburgh 
Un ive rs i t y (majors E n g l i s h , Phi losophy, H i s 
tory); M o r a y House College o f Educa t i on . 
E d i n b u r g h . 

l i t . 

Notice Ls g iven to al l nienihors, puisunnt to 
till' Society Act o f the Ibliowinj', spec ia l 
icsoliilioii.s to 1)0 (Oiisiiloiod .il l i i o A G M , 

R c c o n i m c n d a t i - ^ n !0 
That lyy-law 1.7 ('Vige 13) be .iinL-nded hy 
cli.mging the second sciUeiue thereor to icail: 
"McDibcTS not in \i>-M siaidi'*,", .shall not ho 
ontitlod to VOK' or to scî Ix. oi WM ollico, or to 
rocoivo boMolii.s of ii)cnil.cr~;hi[i a n d shal l bo 
subject to rocovoiy o f Iocs pur.suaiu lo 
By- law 4,4:' 

Recommendation 11 
that now By-laws 1.8 and 1.9 be added 
as follows; 
"1.8 A n active member w h o is granted an 
unpa id leave o f absence by the schoo l district 
in v/hich the member is employed is, unless 
employed by another school d istr ict , entitled 
to remain a moniber o f the federation wi thout 
payment o f fee for the per iod o f s u c h leave o f 
absence. 

1.9 Subject on ly to Ey - l aw 1.8, 
(a) where no membersh ip fees are paid to the 

federation by a n active member for a 
period o f s i x school mon ths , active m e m 
bership in the federation sha l l be deemed 
for al l purposes to have terminated; a n d 

(b) where no membersh ip fees are pa id to a 
local assoc iat ion for a per iod o f s i x .school 
months by an active member w h o is a 
member o f that local assoc ia t i on , active 
membership i n that local assoc ia t i on shal l 
be deemed for a l l pu iposes to have 
tenninated." 

Recommendation 12 
That by- law 2 (page 13) be amended by delet
i n g the f inal sentence thereof a n d replacing it 
w i th the fo l lowing: 
"Subject to this by-law, a n act ive member o f 
the federation in good s tand ing sha l l have the 

rights to voice, to vote, (o i^-.v'lf, ;»iid to hok l 
olTice in the fodoratioii and in the local asso
c ia i ion o f vvlilch he/.slio is a member, in accor
dance w i th the con.siitutioi is, rules a i i d pro-
codutos adopted hy the rodirat io i i and tlie 
local assoc iat ion. A n active mombor o f the 
Icdoiat ion who is employed by the t'odeiation 
shal l not bo ontit lod, d u r i n g the torni o f such 
o inp loymoiu, to vote, ho ld or seek ofuco in 
the fodoration or in a local associat ion." 

R e c o m m e n d a t i o n 13 
That By- law 4.2 (page 14) be amended to road; 
"4 .2 The n i cmbo i sh ip year for active members 
shal l bo f io in July 1 and shal l end on )uno 3 0 
next fo l lowing. For active members, the fee is 
due and payable i n instalment.'; at the end o f 
each month , pro|>oriionate to the period o f 
employment o f the member d u r i n g the m e m 
bership year. Ac t i ve members shal l execute 
author i za t ions for payrol l deduct ion o f fees 
and Ic. iei : , Act ive members are deemed to be 
in good s tand ing upon execut ion o f the sa id 
author i za t i on . For associate members, d ie 
membership year sha l l be the 12 months fol
l ow ing the date o f appl icat ion for associate 
membership accompanied by payment o f fees 
at the rate current ly i n force, except for asso
ciate members w h o are uncertif icated subs t i 
tute teacher replacements, i n w h i c h case the 
membersh ip year a n d method o f payment o f 
fees a n d levies sha l l be the same as for act ive 
members." 

Recommendation 14 
That By - l aw 5.10 (page 15) be deleted. 

Recommendation 15 
That By - l aw 7.6 (page 16) be amended by 
delet ing the last sentence thereof. 

Recommendation 16 
That by- law 5.12 be amended to read: 
"(a) The Execut ive Committee m a y appoint 

and r e inves t puy monies o f the 
federation. 

(b) The treasurer, or, in his/her absence, a 
person designated by the Exocutivo Coni-
fiiiuoo, and at loa.st ono o f the piosidont 
and vico-piesidonLs jointly bo and aro 
hoiohy au tho i i z ed and ompowoiod on 
behal f o f the fodoration to invest and 
ro-iiivo.st any monies ot the I'odoialion not 
iiivostod in actordnnco w i th b y l a w 5.12 
(a), except that the treasurer aloiio, or, in 
iils/hor absence, a person dosigi iatoi l by 
tho l ixoci i t ivo Conimittco, bo empowered 
to invest and ro-invest any surplus opor 
at ing funds o f the federation, 

(c) A l l investments sha l l bo in accordance y 
w i th policies and invos imoni objoctivos 
approved by the Execut ive Committoo." 

Recommendation 17 
That By - l aw 5.19 (page 15) bo amended in the 
third sentence thereof by delet ing the word "A" 
a n d replacing it w i th " A n active." 

Recommendation 18 
That by- law 7.3 (page 16) be amended by 
delet ing the words " cons i s t ing o f no less than 
three other members " a n d replacing them w i t h 
" cons i s t ing o f no fewer than three members." 

Recommendation 19 
That by- law 11.1(c) be amended to read: 
"He/she sha l l have the care a n d custody o f a l l 
monies o f the federation, whether as member
ship fees or otherwise, and shal l deposit the 
same in such credit un i ons and banks as shal l 
be designated by the Execut ive Committee, 
and sha l l disperse and dispose o f the same i n 
accordance w i t h budgets approvied i n by- laws 
5.15, 5.17 a n d 6.10 or as directed by the 
Execut ive Committee or Representative 
A s s e m b l y a n d i n accordance w i th c r iwr ia 
approved by either the A n n u a l General Meet
ing , Representative Assembly , or the 
Execut ive Committee a n d the purposes a n d 
by- laws o f the BCTF ! ' 

R e c o m m e n d a t i o n 20 
That by- law l l . l ( o ) l̂ o amended to read: 
"Ho/slio .shall submit to tho A n n u a l General 

Moot ing f inancial statenioiits prepared in 
accordance wi th the roquirciuonts o f tho Soci 
ety Act." 

R c c o m i i i c n d a t i o n 21 
That by- law 11.1(1) ho dolotod. 

R e c o m m e n d a t i o n 22 
That by law 15 bo amondod to road as Ibllows: 
"Tho hi ianc ia l year .shall commonce on p i ly I 
o f each year, provided that the Representative 
Assemb ly may, hy throe-quaitois majority o f 
local associat ion ropreseiitativcs vot ing, deter
mine another dato for the commoncomeni o f 
the f inancial year." 

Resolution 101 - Vancouver Secondary 
Tfeachers* Association 
(a) That by- law 5.19 (page 15) be amended by 

delet ing the final sentence and replacing it 
w i t h : 

"A member dissatisf ied w i th a dec is ion o f 
the Execut ive Committee may appeal such 
a dec is ion to a n Appea l Panel o f the j u d i 
c ia l Counc i l by submi t t ing a wr i t ten 
request to the Judicial Counci l chairperson 
w i t h i n 6 0 days o f receipt o f notice o f the 
Execut ive Committee decis ion: ' 

(b) That by- law 7.1 (page 16) be amended by 
a d d i n g d ie w o r d s " . . . and to consider 
legal a id appeals" at the end o f the 
sentence. 

Resolution 102 - Bumaby Ifeachers' 
Association 
That by - law 5.17 (page 15) be amended by 
add ing d ie fo l lowing to the end o f d ie by- law: 
"The Execut ive Committee may author i ze such 
expenditures i n excess o f any program budget 
statement to a m a x i m u m total o f 10% o f such 
budget a n n u a l l y but at no t ime may the total 
operat ing fund budget be exceeded." 

BCTF Annual Financial Report for 
the year ending December 31,1990 
President's Comments 

The accompanjdng financial statements have been prepared in accordance with the by-laws of the federation 
and the provisions of the Society Act. They reflect the stewardship of the Executive Committee over the resources 
of the federation and the committee's accovmtability to the membership for the effective management of these 
resources. 

As shown in the financial statements, the federation again had a significant deficit in its general operations for 
the 1990 financial year. With the 1990 AGM's approval of an increased membership fee, with Executive Commit
tee and Representative Assembly actions to ensure a surplus budget, and with tight controls over operating ex
penditures, the federation has begun to replenish its depleted financial resources. 

The 1991 AGM will be asked io approve a by-law changing the federation's financial year-end from Decem
ber 31 to June 30. The change will make the financial year the same as the budget year. The change should make 
the finances of the federation and the use made of membership fees easier for members to understand. 

Management Responsibility 
for Financial Statements 
The accompanying financial statements and all other in
formation contained in this annual report are the respon
sibility of the management of the federation. The fiiuncial 
statements have been prepared by management in 
accordance with generally accepted accounting principles 
and have been approved by the Executive Committee. 

Preparation of financial information is an integral part 
of the ongoing operation of the federation. A system, of 
internal accounting controls is maintained to ensure that 
transactions are accurately record^ on a timely basis, are 
properly approved and result in reliable financial 
statements. 

The Finance and Audit Committee reviews the 
financial statements and recommends them to the 
Executive Committee for its approval. In addition, the 
Finance and Audit Committee meets with financial 
officers of the federation and the external auditors, and 
reports to the Executive Committee. 

The financial statements have been examined by the 
federation's auditors who are engaged by the Executive 
Committee on recommendation of the Bnance and Audit 
Committee and whose appointment was ratified at the 
Annual General Meeting. The auditors have free access to 
the Fmance and Audit Committee, without management 
present, to discuss the results of their audit work and 
their opinion on the adequacy of internal accounting 
controband the quaUty of financial reporting. 

Elsie McMvirphy 
Executive Director 

Derdc Holden, C A . 
Treasurer 

Combined Operations 
Auditors' Report 
The Members 
British Columbia Teachers' Federation 
We have audited the combined operations balance sheet 
of the British Colimibia Teachers Federation as at 
December 31,1990, the combined operations statement of 
changes in cash resources and the statements of revenue, 
expenses and fund balance of the general operating fund 
and reserve fund for the year then ended. These finandal 
statements are the responsibiUty of the federation's 
management. Our responsibility is to express an opinion 
on these financial statements based on our audit. 

We conducted our audit in accordance with generally 
accepted auditing standards. Those standards require 
that we plan and perform an audit to obtain reasonable 
assurance whether the financial ̂ atements are free of 
material misstatement. An audit includes examining, on a 
test basis, evidence supporting the amounts and disclo
sures in the financial statements. An audit also includes 
assessing the accounting principles used and significant 
estimates made by management, as well as evaluating the 
overall financial statement presentation. 

In our opinion, these financial statements present 
fairly, in all material respects, the financial position of the 
federation as at DecemtMer 31,1990 and the results of its 
operations and the changes in its cash resources for the 
year then ended in accordance with generally accepted 
accounting principles. 

February 20,1991 Ddoitte & Touche 
Vancouver, B.C. Chartered Accoimtants 

S T A T E M E N T I 
Combined Operations 
Balance Sheet as at December 31,1990 

—ASSETS— 
1990 1989 

$ $ 
CURRENT 
Cash and tenn deposits 1,416,652 627,739 
Marketable securities 3,457,875 4,011,420 
Membership fees and 
other receivables .3,992,424 3,272,959 

Inventories and prepaid expenses 208,138 211,425 

9,075,089 8,123,543 

DUE FROM 
Salary Indemnity Fund 47,429 29,226 

INVESTMENT PROPERTIES 
(Note 6) 56,528 56,528 

FIXED ASSETS (Note 7) 2,%2,330 3,059,884 

12,141,376 11,269,181 

-LIABILniES AND M15MBERS' EQUITY— 

CURRENT 
Accounts payable 928,355 723,293 
Currcntportion of obligation under 
capital leAses (Note 8) 88,362 145,929 

1,016,717 869,222 
OBLIGATION UNDER 
CAPfiTAL LEASES (Note 8) 119,190 205,406 

DUE TO 
Pit>vincial %;edalist A^odalions 537,024 426,652 

1,672,931 ^ 1,501,280 

MEMBERS' EQUITY 
General C^perating Fund 2,927,654 3,473,016 
Reserve Fund 5,938,555 4,824,062 
William R Long Memorial Intemational 
Solidarity Fund (Note 9) 107,831.. 100,049 

Capital Project Fund (Note 10) 1,492,180 1,368,549 
Other funds 2;i25 2,225 

10/168,445 9,767,901 

12,141,376 11,269,181* 

npanying notes to finandal statements 



C o i n h I nild O era l i o 1 ss 
Hud-^mcnloi C h a n g e s i n C a s h Ki:* s o u rees 
For the Year E n d e d D e c e m b e r 31, mO 

SOURCES OF CASH 
Fees received for all funds 
(Note 3) 

In veflbnent income received 

1990 
$ 

15,499,609 
463,276 

15^962,885 

T)89 
$ 

13,914,259 

14,6J!9,839 

USES OJ-CASH 
General Operating Fund 
expenses paid 13,999,500 

Reserve Fund expenses paid 1,092,086 
William R. Long Memorial Intemational 
Solidarity Fund expenses paid 253,091 

Capital Project Fund expenses paid 33,300 
Purchase of fixed assets 331,337 
Building renovations 
Salary Indemnity Fund 18,203 

15,727^17 

CHANGE in cash, term deposits and 
marketable securities during the year 235,368 

Cash, term deposits and marketable 
securities, t>eginning 4,639,159 

Cash, term deposits and marketable 
securities, ending 4,874,527 

See accompanying notes tofinandalstatemenls 

12,764,129 
2,702,885 

222,827 

635,49i 
537,388 
(33,642) 

16^97085 

(2,139,246) 

6,778,405 

4,639,159 

Notes to C o m b i n e d Ope ra t i ons 
F i n a n c i a l Statements 
D e c e m b e r 31,1990 

STKTVMEN'r ill 
(Genera l i J p e r n t i n g vvnd 

Statement of Revenue , Expenses 
a n d F u n d B a l a n c e 

S'mifMEN'V IV 

R e s e r v e i ' u n d 
S l a l e n i e n l o f R e v e n u e , 

REVENUE 
Allocation of membership foes 
(Note 3) 

Investment property income 

1990 
$ 

13,784,480 
87,025 

13,871,505 

PROGRAM EXPENSES (Note 5) 
Management, grants and legal aid 2,619,820 
Organization Support 4,330,267 
Finance and Administrative 
Services 2,167,489 

Professional Development 2,563,528 
Bargaining and Member Services 2,453,070 

14,134,174 
Net Coal of borrowing 282,693 

14,416,867 

NET EXPENSE (545,362) 

FUND BALANCE, beginning 3,473,016 

TRANSFER FROM CAPITAL 
PROJECT FUND (Note 10) 

FUND BALANCE, ending 2,927,654 

See accc nanying notes to financial statements 

S^xpenses a n d F u n d B a l a n c e 

31, 1990 F o r the Yea r E n d e d D e c e m b e r 31 , 1990 

1989 
$ 

REVENUE 
Allocation of mciiibership fees 

1990 
$ 

1989 
$ 

12,568,951 (Note 3) 2,005,597 1,430,316 

88,343 Investment income 535,744 5(B,098 

12,657,294 2,541341 1,933,414 

EXPENSES 
1,605,925 

2,991,227 
Strike & Lockout Pay 581,980 1,605,925 

2,991,227 Royal Commission/ 
3,5%,909 New Legislation 269,177 396,444 

Suppori lo Locals re Grievances 194,775 
2,290,174 Certification Sign Up/Fair 

196,107 2,245,920 SelUement Campaign 96,277 196,107 

1,851,719 First Contract Support 59,861 601,933 

12,975,949 
94,667 

Referendum Issue Advertising 57,335 
12,975,949 

94,667 PR Costs re Job Actions 49,307 
12,975,949 

94,667 Personnel Practices Reviews 17,601 
13,070,616 Miscellaneous 60,635 48,288 

(413322) 1386,948 2,848,697 (413322) 
Write-down of marketable 

3,348,950 securities 39,900 

1,426,848 2,848,697 

537,388 NET RSVENUE/(EXPENSE) 1,114,493 (915,283) 

3,473,016 FUND BALANCE, beginning 4,824,062 5,739.345 
3,473,016 

FUND BALANCE, ending 5,938,555 4,824,062 

See accompanying notes to finandal statements 

1. SUMMARY OF SIGNIFICANT 
ACCOUNTING FOUCIES 

Significant accounting policies used in the preparation of 
the financial statements are summarized below. These 
policies are in accordance with generally accepted account
ing prindples and the recommendations of the Canadian 
Institute of Chartered Accountants. 

a. Marketable securities 
Marketable securities are originally recorded at cost. When 
the market value of the port folio has declined below cost an 
adjustment is made to reflect the decline in market value. 
This is known as the carrying value. If there is a further 
decline in market value, this becomes the new carrying 
value. The carrying value is not increased to reflect any 
subsequent increase in market value. 
b. Inventories 
Inventories are valued at cost or net realizable value, 
whichever is the lower. 
c. Investment properties 
Investment properties are recorded at cost. 
d. Fixed Assets 
Fixed assets are recorded at cost. Depreciation is Ceilculated 
on the straight-line method based on anticipated useful 
lives: 

Furniture and equipment - three to fifteen years 
Computer software - five years 
BCTF building - until the year 2015. 

Thecapitalized values of the assets acquired under capital 
leases are amortized on a straight-line basis over the terms 
of the respective capital leases. 

2. BASIS OF COMBINATION 
Tiiese financial statements include the results of the Gen
eral Operating Fund, the Reserve Fund, the William R. 
Long Memorial Intemational Solidarity Fund and theCapi-
talPix)jectFund. 
The Salary Indemnity Ftmd is reported on in a separate set 
of financial statements and is not included in these finan
cial statements. 

3. MEMBERSHIP FEES 
The membership fiee for the year ending June 30,1990 was 
1.25 per ceiit of the gross salary of a member with an 
allocation of 0.15 per cent of the gross salary amount to the 
Reserve Fund, For the year ending June30,1991 the fee was 
1.35 per cent of gross salary with an allocation of 0.175 per 
cent to the Reserve Fimd. 

The General Operating Fund allocates 1.86 per cent of its 
fee revenue to the William R. Long Mem.orial International 
Solidarity Fund. 

4. BUDGETARY INFORMATION 
Budgetary comparison cannot be provided because the 
federation prepares its budgets on a membership year 
basis (July 1 to June 30>̂  and the fiscal year is on a calendar 
year basis. 

5. PROGRAM EXPENSES 
The federation allocates operating expanses of the general 
operating fund to individual programs which are grouped 

within a divisional structure. The following is a listing of 
the programs within each division. 

Management 
Grants in the Management division include: 

Local and sub-local c isociation support grants 
Special grants 
Grants for establishing local offices 
Public relations/political action grants 
Release time grants for local presidents 
College election grants 
Grants to outside agencies 

In addition to the above there are grants in other 
divisions. 

Organization Support 
BCTF Governance 
Organizational Development (leadership 
development training) 

Communications 
CTF & Intemational Program 
Affiliation with Labour 
Information Services 
Membership-Records, Recruitment, Retention 

Finance and Administrative Services 
Treasury and Accotmting 
Computer Services 
Administrative Services 
Purchasing and Building Management 

Professional Fievelopment 
Teaching Rights & Practices 
Community Development & Outreach 
Social Responsibility 
Curriculum Services/Professional Opportunities 

Bargaining Sind Member Services 
Bargaining 
Income Security 

6. INVESTMENT PROPERTIES 
The federation owns a property at 1601 West Broadway, 
Vancouver which is currently leased out under long term 
lease. This property is stated at cost. Current market value 
substantial y exceeds cost. 

quent years - $47,694; for a total of $247,007; less attributed 
interest of $39,455 for a total obligation of $207,552. 

The interest rate attributed in the various capital leases 
includes both fixed and floating interest rates. 

9. WILLIAM R. LONG MEMORIAL 
INTERNATIONAL SOLIDARITY FUND 

1990 
$ 

Fund Balance, beginning 100,049 
Fee allocation (Note 3) 260,873 
Expenses (253,091) 
Fund Balance, ending 

10. 

107,831 

CAPITAL PROJECT FUND 
1990 

$ 
Fund Balance, begimiing 1368349 
Transfer to General Operating Fvmd ~ — 
Investment income 156,931 
Expenses (33300) 
Fund Balance, ending 1,492,180 

Represented by: 
Term deposits, marketable 
securities, acooimts receivable 

Assets financed by lease to 
General Operating Fund 

Due from General 
Operating Fund 

1989 
$ 

85,148 
237,728 
(222,827) 
100,049 

1989 
$ 

1,716,171 
(537388) 
189,766 

14,754 

789,269 

688,157 
1,492,180 

1368349^ 

551372 

631,718 

184,959 
1368,549 

7. FIXED ASSETS 
1990 

Original Accumulated 
Cost Depredation 

$ 

Land 
Buildings 
Furniture and 
equipment 

Computer software 189,925 
Equipment imder 
capital lease 493341 

$ 
205328 

2,402,453 

1353,624 

740,984 

464,175 
132,945 

1989 
Net Book Net Book 

Value Value 
$ $ 

205,528 205,528 
1,661,469 1,728,125 

889,449 760,736 
56,980 94,962 

344,937 148,904 270,533 
4,645,371 1,683,041 2,962330 3,059384 

Depredation expense was: 1990 - $428395,1989 - $351,098 

8. CAPITAL LEASES 
The federation has entered into a nimiber of capital leases 
for the acquisition of computer and office eqtiipment. The 
future minimum lease payments for these leases are: 1991 
- $106,ti34; 1992 - $74,798; 1993 - $17,881; 1994 and subse-

The Capital Project Fund was set up from the proceeds 
derived from the sale of real estate property deenriedsur-
JIUS to the needs of the federation. The purpose of the fund 
s to finance capital improvements to the BCTF building 

and to finance, on a lease basis, major items of equipment 
for the use of the federation and its local associations. 

11. THE BRITISH COLUMBIA TEACHERS' 
FEDERATION STAFF PENSION PLAN 

The federation maintains a contributory defined benefit 
final average pension plan which covers about one-half of 
its employees, and a defined contribution p>ension plan for 
a smaller nvunber of employees. 

Tri-annual actuarial valuations are prepared using the pro
jected accrued benefit method pro-rated on service with the 
assets valued using market-related value, with 5-year aver
aging of investment income. 

1990 1989 
Accrued benefits $5,064,000 $4,374,000 
Pension fund assets $5,652,000 $4,838,000 

After providing for a contingency reserve of $389,000 equal 
to 10 per cent of the defined benefit member liability the 
remaining experience gain of $199,000 as at January 1,1990 
is being amortized over the expected remaining service life 
of the employees then served by the plan. 

12. CONTINGENT LIABILITY 
A former member petitioning on his own behalf and on 
behalf of the members of the British Columbia Principals' 
and Vice-Principals' Association has initiated an action 
against the federation denianding a proportional share of 
the members^^uity. The eventual outcome of this action 
is not determinable at this time. 

Salary i n d e m n i l y F o n d 
A u d i t o r s ' Repou. 

The Members 
British Columbia Teachers' Federation 
We have audited the balance sheet of the British Columbia 
Teachers' Federation Salary Indemnity Fund as at Decem
ber 31,1990, and the statements of revenue, expenses and 
fund balance and changes in cash resources for the year 
then ended. These finandal statements are the responsibil
ity of the federation's management. Our responsibility is to 
express an opinion on these finandal statements based on 
our audit. 

We conducted our audit in accordance with generally 
accepted auditing standards. Those standards require that 

we plan and perfonn an audit to obtain reasonable assiu-
ancc whether the financial statements are ftee of material 
misstatement. An audit includes examining, on a test basis, 
evidence supporting the amounts and disclosures in the 
financial statements. An audit also includes assessing the 
accounting principles used and significant estimates made 
by management, as well as evaluating the overall financial 
statement presentation. 

In our opinion, these financial statements present fairly, 
in all material respects, the financijU position of the fund as 
at December 31,1990 and the results of its operations and 
changes in its cash resources for the year then ended in ac
cordance with generally accepted accounting principles. 

February 20,1991 Deloitte & Touche 
Vancouver, B.C. Cliartered Accountants 

S T A T E M E N T I 
Sa lary I n d e m n i t y F u n d 
Ba lance Sheet as at D e c e m b e r 31,1990 

— ASSETS — 

CURRENT 
Cash and term deposits 
Accounts receivable 

INVESTMENTS (note 3) 

FIXED ASSETS 

1990 1989 
$ $ 

(Restated 
Note 4b) 

5,071,192 2,273,565 
2326,957 2,102,697 
7398,149 4376,262 

28,781,564 28,661,969 

20,686 10,707 
36,200399 33,048,938 

S T A T E M E N T II 
Salary I n d e m n i t y F u n d 
Statement o f Revenue , Expenses and 
F u n d Ba lance 
For the Year E n d e d D e c e m b e r 31,1990 

S T A T E M E N T H I 
Sa lary I n d e m n i t y F u n d 
Statement of Changes i n Cash Resources 
For the Year Eti ded December 31,1990 

1930 
$ 

REVENUE 
Memberahip fees (Note 2) 8361,482 
Teachers' share of unemployment 
insurance premium reductions 1382336 

Investment income 

~ LIABILITIES AND FUND BALANCE — 

1 

CURRENT 
Accounts payable 318,698 
Accrued liabilities for outstanding 
claims, short-term (Note 4a) 2,164,072 

324,112 

2,066,972 
« 2,482,770 2391,084 

i DUE TO GENERAL 
OPERATING FUND 47,429 29,226 i 2,530,199 2,420310 

i 
PROVISION FOR CLAIMS— 
Long-Term (Note 4) 31,742,000 28,799,000 

FUND BALANCE 1.928200 1329,628 
1 36,200399 33,048,938 

CLAIM EXPENSES 
Claim benefits (Note 4a) 
Pension contributions (Note 4a) 

Approved by tt»e Executive Committee 

See acconyianymg notes to finandal statements 

1,811,649  
11355,467 

12,722357 
474394 

13,196,951 
Excess of current year's daim expenses 
over revenue before 
administrative expenses (1,641,484) 

Reduction in prior years' daim 
and pension expenses (Note 4a) 2,412,266 

Adjusted ret revenue 
l>efore administrative expenses 770,782 

Administrative Expenses 
Administrative expenses 568,743 
Investment managemott and trust 
company fee (Note 5) 103,467 

672,210 
INCOME (LOSS) for the year _ 98,572 
FUND BALANCE, beginning as ~ 
previously reported 3,694,^8 

Prior period adjustment (Note 4b) (1365,000) 
FUND BALANCE, beginning 
as restated 1,829,628 

FUND BALANCE, ending 1,928,200 

See accompanying notes to finandal statements 

1989 
$ 

(Restated 
Note 4b) 

6,725365 

1 ^ 8 7 0 
2,790334 

10,754,969 

12340368 
455393 

12,796,261 

(2,041,292) 

2,445,215 

403,923 

503,626 

11.3,966  
617392  
(213,669) 

3,908,297 
(1365,000) 

2,043,297 
1329,628 

1990 
$ 

SOURCES OF CASH 
Proceedsfromsaleof investments 22,944320 
Feesrecdved 8,294396 
Teachers' share of unemployment insurance 
premium reductions received 

Investment income received 
General Operating Fund 

1,434,145 
2,704,602 

18.203 
35,395,666 

USES OF CASH 
Purchase of investments 24,165351 
Paid to claimants 7335,196 
Pension contributions paid 423,970 
Administrative expenditures paid 669342 
Purchase of fixed assets 3,180 

32,598,039 
CHANGE in cash and term deposits 2,797,627 
Cash, and term deposits, beginning 2,273,565 
Cash, and term deposits, ending 
(Note 6) 5,071,192 

See accompanying notes to finandal statements 

1989 
$ 

51382,401 
6,463,879 

1,184,142 
2354,864 

(33,642) 
61,851,644 

55,496,733 
6,457,116 

387,187 
686,198 

6,074 
63,033,308 
(1,181,664) 
3,455,229 

2,273,565 

Notes to Sa l a r y I n d e m n i t y F u n d 
F i n a n c i a l Statements 
D e c e m b e r 31,1990 
1. SIGNinCANT ACCOUNTING POLICIES 
a. Investments 
Investments are originally recorded at cost since they are 
held as long-term investments. In the event of a permanent 
decline in market value, the investments are written down 
to reflect the decline in market value. This is known as the 
carrying value. The carrying value is not increased to 
reflect any subsequent increase in market value. 
b. Fixed assets 
Fixed assets are recorded at cost. Depredation is calculated 
on the straight-line method based on antidpated useful 
lives. 

2. PURPOSE A N D FEES OF THE FUND 
The purpose of the Salary Indenmity Fund is to meet the 
obligations of the Salary Indenmity Plan which provides 
income benefits to members disabled fitim employment as 
a result of illness or accident. 

The total fee was 0.70 per cent of gross salary (to a maxi
mum of $50,000 of salary) forthel990-91 membership year. 
The 1991 Annual General Meeting will be asked to approve 
an increase in the total fee to 1.00 per cent of gross salary, 
without any maximum, effective for the 1991-92 member
ship year. 

3. INVESTMENTS 
The market value of long-term investmients as at December 
31,1990 was $28,989,437 compared to a carrying value of 
$28,781364. 

4. a) CLAIM BENEFITS A N D PENSION 
CONTRIBUTIONS 

AU accrued liabilities and provisions for claims are based 
upon an actuarial evaluation as of December 31,1990. 

As a result of the current year's actuarial review, adjust
ments were required for daim benefits and pei^ion contri
butions attributable to prior years and these adjustments 
are induded in the operations of the current year. 

b) PRIOR PERIOD ADJUSTMENT 
The fund balances as at January 1,1989 and Januaiy 1,1990 
have been reduced by $1,865,()00 as a result of an actuarial 
reassessment of the claims and pension liabilities. This 
adjustment relates to claims occurring in 1988 and prior 
years. 

5. INVESTRffi l^NLANAGEMENT 
A N D TRUST COMPANY FEE 

The investments of the Salaty Indemnity Fund are man
aged by a professional investment firm in accordance with 
investment restrictions as established by the federation 
and the Trustees' Act (B.C.) and are lodged for safekeeping 
with a trust company. 

6. CASH AND TERM DEPOSITS 
The increase in cash and term deposits at year end from 
$2,273,565 to $5,071,192 reflects the decision of the invest
ment manager to hold a larger portion of the investment 
portfolio in short term investments rather than long term 
investments as at December 31,1990. 

7. COIsnrtNGENTUABILITY 
A former member petitioning on his own behalf and on 
behalf of the members of the British Colmnbia Piindpals' 
and Vice-Prindpals' Association has initiated; an action 
against the fed^tion demanding a proportional share of 
the fund. The eventiial outcome of this action is not deter
minable at this time. 



On-site 
in schools 

The Status ol' Women Committee will 
l>ring foi-ward recommendations for estab
lishing on-site childcare for teen parents. 

The issue of accessible, alfoidablc, 
quality childcare wilh trained personnel 
has been and contituios to Lie critical for 
women, particularly teens. Without 
childcare they can afford and access, their 
chances of completing secondary educa
tion are reduced considerably. 

A l issue al.so are benefits for trained 
staff for child-care services. Childcare has 
been described by some workers as a 
career in poverty. The annual income for 
workers in B.C, childcare in 1989 was 
$16,000. That is not a salary that will 
motivate many to further their training. 

should such programs be available. Since 
the majority of iho.se workers are women, 
we are looking at a job ghetto. 

When the cuts to women's centres were 
announced last year, the B.C. government 
responded by establishing coinniittees and 
task forces on women and children's con
cerns. One of those was the 'Risk Force 
on Childcare, and its report is expected 
soon. Rcconiinendalions will likely 
emphasize a new role for schools; partner
ships with caregivers to make childcare 
accessible, innovative approaches with 
community groups, and co-ordination of 
on-site daycare and school-based 
programs. 

The City of Vancouver has instituted 

the Civic Child Care Strategy, which 
includes spending a million dollars in 
operating and starl-ii[) costs for daycaies. 
A large portion of the money wil! he spent 
on portables and land sites. 

Some parents who travel a considerable 
distance to work do not see on-site 
childcare as the answer. The plan 
envisioned does not restrict placement to 
their own place of employment but pro
vides space at the most appropriate site, 

It is iiuportant to respond to these ini
tiatives, not only lo meet an urgent need 
for quality childcare but to establish a 
position that allows teachers a voice in 
how such on-site facilities luight be used 
and started. - Phyllis Westhora 

Defining the 
partnership between 
the public and 
the profession 

A year ago, the Tctsk Force on Teaching 
Conditions and Professional Practice deliv
ered its report to the BCTF Annual Gen
eral Meeting, The task force introduced 
the theme of the educational social con
tract. The task force used the concept of 
the social contract to define the roles of 
both teachers and society in the mainte
nance of a healthy public school system. 

The report writers understood that pub
lic education is a partnership between the 
profession and the public. Teachers con
tribute professional skills, grounded in a 
professional ethic. The public, represented 
by tiie Ministry of Education and local 
school boards, provides the resources that 
enable professionals to meet the mandate 
of public education and to practise in a 
manner consistent with professional 
standards. 

Key elements of the 1991 AGM Leader
ship Report promote the educadonal social 
contract. Educational-change recommen
dations indicate clear commitments by 

teachers to assume leadership in all stages 
of change from research through imple
mentation. 

A profession earns autonomy if it 
upholds its obligations under the social 
contract. Autonomy is granted only after 
tlie public is given assurance that the pro
fession is committed to maintainance of 
high standards of practice, to ongoing 
professional improvement, and to initia
tion of novices into the professional cul-
mre. In calling for "conditions and process 
for career-long professonal development" 
and for the "creation of jointly developed 
mentorship and induction programs," the 
leadership report takes a significant step 
toward placing teachers more fiimly in the 
professional camp. 

The leadership report also promotes 
strengthened links between teachers and 
the public in calling for coalition building 
with parent, labour, and community 
groups. Such liaison can only build trust, 
and thereby strengthen the social contract 
and public support for education. 

As every contract establishes conditions 
for all parties to the agreement, the lead
ership report identifies the support for 
public education that government and 
school boards are to provide. Govern
ment's responsibility includes providing 
time for teachers to research and discuss 
new programs, funding teachers' profes
sional development, educational leader
ship, and curriculum programs. In this 
respect, the leadership report echoes Rec
ommendation 6.11 of the 1989 Royal 
Commission. Calls for intiatives to address 
child poverty and school health also 
require government commitment in terms 
of ideals and resources. 

The social contract is an abstraction 
rather than a legally binding and enforce
able document. However, the 1991 Lead
ership Report reveals that the concept of 
the social contact provides a principled 
framework for identifying the mutual 
responsibilities of the profession and the 
public in the domain of public education. 

- Kit Krieger 

Task Force calls for 
full membership 
discussion in 1991; and 
aWtein Spring 1992. 

XJBG 

You will be asked to take part 
in a wide-ranging discussion after 
the 1991 AGM about whetiier tiie BCTF 
should afftliate with the Canadian 
Labour Congress. 

The T^sk Force on Affiliation with Lab
our is recommending to tiie AGM that 
BCTF members vote in tiie spring of 1992 
on whetiier their federation should join 
with other unions in the formal 
framework of the CLC. The vote would 
take place after tirte 1992 AGM has 
debated tiie issue and made a recommen
dation to the membership. 

"When the task force was created last 
year, we expected to recommend to the 
1991 AGM on affiliation," said Dan Blake, 
the task force chairperson. "However, we 
feel tiiat there hasn't been enough time 
for members to be well informed about 
the issues and to have tiie time to 
discuss them." 

"The heavy load of bargaining, and the 

Year 2000 changes in the school system 
have absorbed most of the energy of local 
associations and members," Blake said. 
'The task force hopes tiiat by taking an 
extra year, there will be time for the tiior-
ough examination that is necessary:' 

In the fall the task force investigated 
the various labour central options the 
BCTF might consider. It ruled out joining 
the Canadian Confederation of Unions 
(CCU) and the Canadian Federation of 
Labour (CFL). Botii are smaUer labour 
centrals, with few public-sector workers. 

"Our recommendation to the AGM asks 
that teachers consider affiliation with 
tiie largest of Canada's trade union 
centrals, tiie Canadian Labour Congress," 
Blake said. 

"The BCTF has a long history of work
ing with tiie labour movement," Blake 
commented. "We were formally affiliated 
from 1944 to 1956, after a membership 
vote on tiie issue in 1943." Wuen the CLC 
was created in 1956, in a very close AGM 

The UBC Teacher Education Office will remain open 
until 6 p.m. on Wednesdays, from February 20 to 
June 26,1991, to assist practising teachers in planning 
degree completion or continuing professional 
development programs. 

Advisors will be available for consultation by telephone 
or appointment. 
Piease call: 228-5242 to schedule an appointment. 

vote, the delegates chose not to affiliate 
with the new organization. 

"The BCTF and otiiier unions co
operated particularly ciosely during the 
•80s. when tiiere were disputes with tiie 
Social Credit government over wage con
trols, education cutbacks, and destruction 
of social programs" he saidl, 

"And now tiiat the Viinder Zalm govern
ment has reinstitiited the conditions for 
confrontation and conflictr Blake said, 
"the BCTF will again need to work with 
public-sector unions in determining com
mon strategiesr When the CLC was cre
ated in 1956, in a very close AGM vote, 
the delegates chose not to affiliate to tiie 
new organization. 

The BCTF Executive Committee is rec
ommending to the AGM a policy 
statement that makes it clear tiiat the 
BCTF will continue to co-operate with all 
other unions on areas of common interest 
while teachers are considering formal 
affiliation witii tiie CLC. 

— Larry Kuehn 

UNIQUE BUSINESS OPPORTUNITY IN 
THE WORLD OF CHILDREN'S BOOKS 

F O R S A L E 

• Book Distribution Company supplying Elementaiy Schools throughout B.C. 
• If you are seeking flexibility, and independence as a seif-employed person, 

please phone Lynn or Elizabeth at 826-5080 
Educare ^ 

W E S T E R N C A N A D A ' S B O O K C L U B F O R C H I L D R E N 

http://iho.se

