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CREDIT OFFERINGS: A total of 208 courses representing four faculties and 30 academic 
departments will be offered. These will include: 

International Trade The Roman Empire 
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Design Fundamentals History of Modern Art. 
French Language and Literature German - The Classical Period 
The History of Australia, New First Year Italian 
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Registrar on request. 

DATES A N D REGISTRATION REGULATIONS 
The full regular University late registration fee of $20.00 must be paid this year by all who 
register after June Istr. Registration closes on June 25th. No registrations are being ac
cepted after this date. 

SUMMER SCHOOL OF T H E ARTS - T H E A T R E , MUSIC, A R T , D A N C E - July 3 - August 18 
NON-CREDIT.-.COURSES INCLUDE: Acting, Speech, Stagecrafts, Directing, Children's 
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Painting, Drawing, Ceramics, Sculpture. 
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hour Festival previews with Nathan Cohen interviewing Festival artists and visiting in
structors, seminar on the inter-relationship of the arts of East and West, evening lectures 
on fine arts and public affairs. 

T H E SUMMER SCHOOL O N PUBLIC AFFAIRS will again offer a major international 
seminar this year dealing with the Middle East, together with an 'East/West Dialogue' in 
which Occidental and Oriental cultures will be compared and contrasted. This will be. 
followed by a three-day national seminar on 'French Canada'. 

SUMMER SCHOOL OF COMMUNICATIONS: Five courses designed for experienced pro
duction staff in radio, television and film will be avail^^ 

For further information and application forms for non-credit courses please write to: 

T H E DEPARTMENT OF UNIVERSITY EXTENSION 
T H E UNIVERSITY OF BRITISH COLUMBIA 
V A N C O U V E R 8, B.C. 
C A N A D A . 
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I N THIS ISSUE 
This is our special English issue and 
almost every article here deals with some 
aspect of the topic. J: H . Sutherland, 
president of the Secondary Association of 
Teachers of English, comments on the 
importance of a knowledge of English for 
all students. See ?agc 159. 
Maurice Gibborj is concerned about the 
fact that students face examinations, 
which leads to teaching the "book." His 
article commences on page 160. 
Grade VI is not the point at which 
instruction in reading should cease. Dr. 
H . M. Covcll, in an article on page 163, 
points out that students in secondary 
school read for different purposes and 
should be taught how to do it. 
Commencing on page 166, Jack R. Cam
eron discusses a piece of research he did 
on the effect of T V on reading habits of 
children. 
The Director of Curriculum, J . R. Mere
dith, outlines some of the changes which 
are being planned and prepared for in 
the field of English. See page 168. 
There are many more articles in this 
issue, too many to. list in this column. 
There is something on every level — 
primary, intermediate, junior high and 
senior high. 

T H E C O V E R P I C T U R E 
This month's cover shows a view of rapids 
on the Liard River, in northern British 
Columbia along the Alaska Highway. The 
picture is by courtesy of the Photo
graphic Division;of the B.C. Department 
of Recreation and Conservation. 
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Clearly written, functionally illustrated World 
Book articles cover virtually every aspect of 
language study—from the rules of grammar to 
the history of literature. In fact, you will find... 

W O R L D BOOK 
E N C Y C L O P E D I A 

an indispensable resource for the teacher and student of English 

Every part of speech is lucidly defined 
in its own World Book article; its uses 
are shown by examples. Other articles 
trace the development of every major 
l i terature of the wor ld : Eng l i sh , 
Canadian, American, French, Ger
man, Spanish—these are but a few. 

Hundreds of biographies relate the 
lives, work, and influence of major lit
erary figures. Among them is an un
usually comprehensive survey of the 
life and work of William Shakespeare. 

Thousands of other up-to-date, fac
tual articles provide a sound basis for 
the creative research so essential to 
written assignments. 

Articles are written by the more 
than 2,500 authorities who contrib
ute to World Book, then critically reviewed and 
edited to insure accuracy and completeness. Articles 
are easy to find in World Book's single-alphabeti
cal arrangement; extensive cross-references 
assure full coverage of each topic. 

World Book-Cliildcraft of Canada, Ltd. 

F R E E ! 
Learn more about how World 
Book can help you and your 
students. See for yourself why 
World Book is becoming the first 
choice of more and more schools 
and libraries. Send today for 
your copy of "High School Eng
lish," one of the famous World 
Book series of idea-filled teach
ing aids. 

M R . L I N D E N C A S T L E 
World Book-Childcraft of Canada, Ltd . 
4345 Lougheed Highway at Douglas Road 
Burnaby, B .C . 

Please send me a free copy of "High School English," an 
instructional booklet for teachers. 

Name. 

Address_ 

School. 
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Our English Issue 
The B.C. Teacher has two main functions — to serve 

as a professional journal to assist teachers in their 
efforts to be as effective as possible in the classroom 
and to serve as a house organ to aid i n keeping 
B.C.T.F. members informed on Federation matters. 
This issue emphasizes the professional journal function. 

This is our second special subject issue. The Feb
ruary, 1961, number concentrated on mathematics. 
This number is devoted mainly to the subject of 
English. 

A generally accepted premise is that all teachers, 
regardless of their particular instructional subject, are 

teachers of English. Thus, while the articles emphasize 
English, we trust they wi l l be of interest and value to 
all teachers. 

As is true with all other subjects, the teaching of 
English cannot be departmentalized to the extent that 
a procedure or a technique has application only at 
one grade level. Some of the articles aimed purposely 
at teachers of particular grades contain ideas which 
teachers of other grades can apply to their own teach
ing situations. 

We are indebted to the many contributors who 
made this special English issue possible.^ 

English is Basic 

i l S A C O N S E Q U E N C E of the Chant Report re
commendations more time for English wi l l be available 
in the revised program of studies. English is to be 
recognized as one of the core subjects. With the 
opportunity now before them tlie teachers of English 
must accept the challenge and provide for the students 
courses worthy of the new significance attached to 
English. 

Not long after leaving high school today the student 
is granted the rights of citizenship. What have his 
English courses done to prepare him for an understand
ing of and an intelligent participation in the activities 
of the world in which he finds himself—a world in 
which his citizenship is in actuality no longer limited 
to his immediate environment but is extended to in
clude all humanity? 

Three questions come to mind. 
Has he learned to read? Too frequently the answer 

to this question is determined by the results secured 
from objective tests. In these tlie student is required 
to selecit answers from amongst those created by an
other mind or to complete statements selected or set 
forth by another mind.. Pablum and regurgitation are 
too frequent in reading training. Such training is con
ducive to the development of the unimaginative and 
conformist mind. And we see that type of mind all 
too frequently. •. 

J. H . S U T H E R L A N D 

To develop the power of critical understanding in 
reading, teachers of English must be prepared to use 
the objective test only for what it was meant t o be 
used and to substitute for it a more dynam J tech
nique, one that requires active participation, not pas
sive selection. The student must be require .1 to read 
in such a way that he digests the basic interrelated 
thoughts and does not end up only remembering un
connected and disconnected facts. Then he must be 
regularly encouraged to reproduce in speech or in 
writing the essence of what he has read to prove that 
he has understood the ideas involved. Only then can 
he proceed to weigh thoughts and to a cept or reject 
them. Facts can. be learned and can be tested objec
tively; thoughts must be generated, developed, dis
cussed, and weighed. Only if the student reaches this 
latter stage can we say that he has learned to read. 

Has he learned to express himself? To be able to 
express himself the student must have ideas. These 
he gathers from his home, from his general environ
ment, and from his reading. But to take form for him 
as his own, they must pass through the melting pot 
of self-expression. It is only when the student is re
quired to express his ideas so that others may under
stand them that they finally take on real meaning for 
him. 

Continued on page 189 
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Let's Teachin 
Start Teachin 

• ^ 

i 

-r-

- r 

T MUST MYSTIFY any teacher new to the English 
curriculum — one not conditioned to its occasional 
absurdities — that in this literary era students, during 
four years of senior high school, are required to study 
intensively only one novel. And it must leave him 
gasping in wonder when he discovers that the novel 
singled out to represent this most important genre is 
such a juvenile, misshapen piece of prose as Kid
napped. In fact it mystifies many of the regulars until 
they stop to consider how such text selections are 
consistent with the attitude reflected in the require
ments of our courses, and in the aspects of literature 
emphasized by our examinations. 

. Set texts are often taught as ends in themselves. 
The student must learn the names of writers and the 
titles of their works; he must know tlie details of what 
happens, to whom it happens and where it happens; 
he must know who says what, v to whom and why. 
And w£)n he knows these details tlie student has, 
presumably, 'learned" the text. By accumulating and 
memorizing factual [ detail, the student may learn 
books, but he will not leam literature. 

#•";;The biggest club held over the English teachers 
head, urging liirri to teach factual detail, is the 

<: examination. -Since examinations are the accepted 
measure of what the student has been taught and of 

) how well he has been taught, the teacher, in justifiable 
self-defence, generally emphasizes what he knows his 
class will be tested on; External examinations, those 
set by the Department of Education, are largely 
objective, being comprised of matching questions, fill 
in tlie blanks, multiple choice — even so-called "sub-

; jective" essay questions, which usually require little 
more thjan indented lists of memorized details. Internal 
examinations are generally considered to be "testing 
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grounds" for the all important Departmental finals 
and so they are objective (in some cases, one hundred 
percent objective) except in those schools where 
there is a certain martyrdom to reasonable evaluation 
of literary achievement It is amazing that school and. 
Departmental examinations, which could reflect and 
encourage the highest objectives in teaching literature, 
continue to ask objective questions even on scholar
ship level, when it is obvious that achievement in a 
subjective, study cannot be tested by matching ques
tions. Surely by choosing or tolerating books as "fact-
bags," by encouraging or forcing teachers to empha
size the fact approach in their lessons and by 
stressing facts beyond reason in examinations, the 
Department, curriculum committees arid supervisors 
are squeezing all that is literary out of literature. 

The search for; alternatives to the "facts for facts 
sake" approach should begin with a reaffirmation of 
what texts, lessons /ind examinations in literature are 
intended to accomplish. Books, whether they are 
novelŝ  plays or col] Actions of stories, essays or poems, 
should be chosen for their quality, for their potential 
impact on the reader and for the range which they 
represent as texts for a complete high school program. 
Most teachers would agree that books should be well 
written, outstanding examples of their kind (although 
the- occasional; pot-boiler is useful for a critical 
session). But what is equally important, the books 
must have impact. The chosen works should have the 
potential power to move the reader emotionally }hx 
intellectually by the drama or concepts inherent in 
them. This impact is at the heart of the literary experi
ence and, although it is a tenuous difficult-to-measure 
effect, unless the student experiences it, unless he is, 
or is made to be sensitive to it, he has not experienced 
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M A U R I C E GIBBONS 

Books — and 
Literature 

literature even if he has memorized every fact in every 
book. 

Kidnapped has some exciting moments but is, by 
w Stevenson's own admission, a poor novel; it has some 
impact but little compared to many other possible 
choices; it has some good qualities but not sufficient 
to make it singularly vital reading for a reasonably 
skilful fifteen-year-old student. If one novel must be 
chosen for high school study (two a year — a classic 
and a modern — would be a more reasonable balance), 
The Red Badge of Courage, The Old Man and the 
Sea or Lord of the Flies are three of a host which 
would be more useful; they certainly have greater qual
ity and more i*:npact. In the Grade X course, too many 
prose selections are written in the dull, painfully pro
lix style of "Torpedo in Feathers." In the short story 
collections used in Grade X and X I not one story by 
an author who has made his name since 1920 appears, 
yet many exciting and brilliant writers have forged 
the short story into a completely new medium of ex
pression. In the light of maximum impact ard quality, 
two essential values in any piece of literature chosen 
for study, some of bur prescribed texts should have 
"The Textbook Is Not For Burning" sign iemoved. 
Literary' incest has deformed too many reat'ers for 
too many years already. 

: Chosen works should also cover a representative 
range in literature. The great works of the past are a 
vital part of any senior English course, but the mod
erns and near moderns are important, too. The time
less and universal qualities of contemporary writing 
may be in question, but the high standard of writing 
and considerable impact of many "new" writers can
not be denied. The student can gain much from 
studying Macbeth, but he wi l l gain much from study

ing Death of a Salesman also. Three Shakespeare and 
one Drinkwater do not seem to comprise a very repre
sentative range of drama; Poo, Hardy, and Kipling do 
not comprise a very balanced study of the short story1; 
nor does one novel seem representative of the most 
significant literary form of our time. 

But even more important than the material used 
is the way in which it is used in the classroom. The 
"way" should not be limited to a thought-and-apprecia-
tion-destroying search for facts. Facts and details are 
important (when they are relative to the solution of a 
problem), but the study of literature is not one ex
tended comprehension exercise; the various genres 
must not be reduced to expository prose. If students 
are weak in reading skills, lessons or courses should 
be provided, but they should be completely separate 
from literature lessons. The study of literature is a 
study in sensitive reaction, understanding and critical 
judgment. Lessons should be designed to promote 
these and the teacher should be freed from intelli
gence-testing through literature to accomplish these 
goals. 

The study of literature must begin with under
standing, and the purpose of teaching a student to 
understand is to heighten his reaction to any particular 
work. Certain facts and details may have to be clarified 
to a considerable degree, as vocabulary and complex 
expression must be explained in the study of a Shakes
pearean play. But most work wil l be on the subtleties 
of language: studying the phrase, verse, image or 
speech to discover its connotations; studying the art
ful expression to recognize the feeling stimulated, the 
meaning inferred and their significance in the total 
structure and effect. The student must be sensitive to 
the parts if he is to react fully to the whole work. 
Without this sensitivity, Macbeth, for instance, remains 
the story of a murderer and cannot be the poem of 
strange, dark and . sleepless gloom wherein lies its 
greatness. 

Impact or reaction is the primary goal of literary 
study. Given works which have impact, the literature 
teacher's job is to see that, once the obstacles to under
standing have been removed, the student is presented 
with the work under conditions which give the writer 
optimum opportunity to move or inform his audience 
as he intended. 

If the student can feel and express in his own words 
the impact of the poem, play or story, the subsequent 
steps wil l be purposeful and logical. Having decided 
what the writer was^attempting to accomplish, the 
reader is prepared to.analyze the work to discover 
the methods used in creating this reaction. He should 
examine the writer's point of view and study the 
methods by which the writer communicates it, he 
should examine the structure of the work to see how 
it was shaped to create the maximum effect, he should 

Mr. Gibbons is a teacher of English at West Vancou
ver Senior High School, . ^ . i v . 
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find the general and the unique stylistic elements in 
the author's manner of expression, he should be shown 
how the writer manipulates the element's of the par
ticular form of his writing (e.g., rhythm, imagery, 
sound effects, contrast, etc., in a poem). The student 
should analyze the writer's techniques not as termin
ology drill but to discover their function in creating 
the total artistic effect. Each time he does this he wil l 
develop a more sensitive reaction to what a writer is 
doing and a greater appreciation of his skill. 

But the study of a literary selection is not complete 
until the reader has made some critical judgment of 
the value of the content and the effectiveness of the 
style. A l l students are critical (although many of them 
express their criticisms in depressing ways), but few 
of them have standards by which to evaluate a work, 
or an approach to evaluation. This is likely a result of 
being taught in a critical void or of having studied 
each work as an ideal example of its kind. 

Develop Sound Standards 
A student can best develop sound standards of 

judgment by close critical analysis of many selections 
over a period of time. Critical analysis itself, may be 
applied in a variety of ways. One simple series of 
questions which may be asked of the work as a be
ginning is: What has the author attempted to do? How 
worthwhile is this purpose? In what ways has he been 
successful? In what ways has he been unsuccessful? 
Such an approach to Romeo and Juliet may '^ad to the 
decision that Shakespeare is eminently successful in 
arousing sorrow in the audience over the tragic end 
of two romantic lovers; that his most successful 
methods are the dramatic contrasts of scenes and 
characters, and the lyrical expression of love; that he 
is unsuccessful in that the downfall is created by co
incidence, and that the central characters lack suffici
ent nobility and'die unaware of the cause of their 
deaths. A comparison with Macbeth may help to illus
trate relative quality, and to show the student that he 
may prefer one, but judge the other to be better. If 
he is encouraged to express his opinions and to sup-
portthem with souu^reasoning, the student may well 
begin to consider the values of what he reads more 
carefully, to see the importance of analysis, and he 

•may well begin to think rather than memorize. 

Having followed these steps of appreciation, analysis 
and judgment, the student wi l l not only have gained 
an understanding of a particular selection, he wil l also 
have developed an approach to the fuller enjoyment 
of any similar piece of literature he encounters; he 
wil l be studying literature, not books A, B or C as 
ends in themselves. 

The approach outlined here, or one like it, cannot 
be employed unless the examination (at its best, 
another:useful teaching tool), which is its secondary 
objective, emphasizes the same aspects of study. The 
only kind of test which can do this, and the only 
acceptable test of accomplishment in English literature 

is a completely subjective one. Further, the subjective 
test should be composed of an equal number of ques
tions on both the course texts and sight passages, there
by testing the full study of some specific works and the 
ability to apply the skills of literary analysis to new 
examples. This is especially desirable for university 
entrance examinations and scholarship papers. A modi
fied version could be prepared for high school gradua
tion finals. 

In the light of the pressures exerted on teachers 
through examinations, such a revision is the logical 
starting point for a renewed emphasis upon the literary 
aspects of literature. The revision, to be effective, 
would have to be accompanied by some modification 
of the teaching and marking load. Selfless devotion 
to their subject is required before teachers with two 
hundred students wil l set objective internal examina
tions or the weekly compositions necessary to teach a 
student to express himself with reasonable clarity and 
effect. Smaller or fewer classes (with no teacher meet
ing more than 100 to 125 students in all classes) would 
be a vital corollary to this change. 

A more flexible system of textbook supply is also 
essential if literature is to be taught. Freed from the 
necessity of providing texts for vast common courses, 
perhaps the Department would provide teachers with 
a full complement of a small well chosen core of books, 
which would be changed each three to five years, add 
several class sets of other books which could be ro
tated, and supply each school with a small yearly grant 
to purchase sets of economical paper-backs. Such a 
system would prevent textbook sterility, and would 
make possible variety, the participation of the teacher 
in selection, and a fresher, more vigorous approach 
to literature; EJI with reasonable economy. 

Give Teacher Good Texts 
Remove the stultification of examinations which do 

not examine achievement in literature, provide the 
teacher at all levels with a range of good and fascinat
ing texts, give him time, give him latitude in the con
tent of his literature courses to emphasize apprecia
tion, understanding, analysis and critical judgment 
and he will at last be able to concentrate on the,j. 
methods and materials of sound literature teaching. 

In a society and an era in which every influence is 
driving students to materialism and its companions, 
conformity and insensitivity, it seems that the responsi
bility for the development of a sense of quality, of 
sound critical judgment, of clear expression of thought
ful conclusions lies primarily with the teacher of litera
ture: under the present conditions of load, curriculum 
and examinations he seems to be doing more to per
petuate simple facts which can be easily converted 
into university or high school-credit dollars. This wil l 
continue until he is able to stop teaching books and 
start teaching literature.-^-

.. . v i y. 
1 Twenty 'Grand is a low-priced pocketful Dt good modern 

stories at a suitable level. 
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H . M . C O V E L L 

Secondary Students Need 
Instruction in Readim 

E V E R Y T E A C H E R should be, to a significant ex
tent, a teacher of reading."1 Clearly implied in this 
challenging statement is the conviction that reading 
instruction should extend beyond the elementary 
grades and the reading skills and abilities associated 
with specific subjects should be taught in the second
ary,schools. 

There is a growing interest in the teaching of read
ing in the secondary schools. Within the past thirty-
five years three of the Yearbooks of the National 
Society for the Study of Education (1925, 1936, and 
1948) have been devoted to the place of reading at 
tho secondary school level. Many other books have 
been published showing the need to extend tho teach
ing of reading into the secondary schools. An example 
of such a book is Helping High School Students Bead 
Better,2 a developmental program manual for high 
school teachers and administrators. This increased 
interest in reading in the secondary schools can only 
be based upon the assumption that more efficient 
reading is .deemed important for achievement in all 
subject matter areas at this level of instruction. 

Although the need has been recognized for the 
teaching of reading in the subject matter areas in 
secondary schools, little has been done in actual prac
tice. A survey conducted in 1942 by the National 
Education Association3 showed that fesver than half 
the teachers in 1,600 high schools felt they had any res
ponsibility for the teaching of reading. In a study com
pleted a few years later, Traxler found that the situa
tion had not improved even among high schools con
sidered to have programs above average in quality.4 

Only about one-quarter of tiiese schools reported 
reading programs which,, attempted to provide for the 
reading needs of all students. 

The condition's referred to in these studies existed 
in American schools but there is no reason to believe 
that reading as such is taught any more extensively in 

the high schools of British Columbia than in the 
schools that were the subjects of these surveys. Accord
ing to a recent survey of reading practices in die 
schools of British Columbia" the formal teaching of 
reading ceases at the end of Grade VI in most school 
districts of the province. In only one school district is 
an organized program of developmental reading in
struction carried on at the secondary school level. In 
the few other areas reporting the teaching of reading 
in the high school, the program was limited to re
medial reading instruction. 

In Junior High School English, a 1956 British Col
umbia Department of Education bulletin, the aims of 
teaching literature and reading are described. These 
objectives emphasize the need for the development of 
literary appreciation among the junior high school stu
dents of the province. This bulletin also contains a 
separate section devoted to the teaching of reading. 
Moreover, the objectives and procedures for teaching 
various reading skills are set forth just as clearly and 
with as much emphasis as are the aims of literature 
instruction. The lack of a formal reading program at 
the junior high school level in die schools of British 
Columbia cannot be attributed to inadequate provision 
for such by the Department of Education. Perhaps this 
lack of a formal reading program wil l be partially com
pensated for by the Department's recent decision to 
make Grade VII a part of the elementary school. The 
most important benefit of the reallocation of Grade 
VII might well be that the students of this grade will 
have one more year of developmental reading instruc
tion than they would have received if Grade VII had 
been retained as part of the secondary school. 

Many English teachers, who may have an excellent 
preparation for the teaching of literature, are frus
trated when faced with the necessity of teaching basic 

Dr. Covell teaches in the College of Education, U.B.C. 
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reading skiils for which they have had little training 
or preparation. English teachers are not alone 'n their 
feeling of inadequacy in the teaching of reading. 
Teachers of Science, Mathematics and Social Studies 
also have received very little training in teaching the 
reading-study skills essential to better achievement in 
their disciplines. One of the recommendations grow
ing out of the recent Harvard-Carnegie study is that 
"a course in basic reading instruction be required of 
all prospective secondary school teachers."0 It is sig
nificant that a growing number of prospective second
ary teachers at the University of British Columbia are 
enrolling in a course in developmental reading. 

Tho dilemma often facing high school English 
teachers is whether they are teaching reading and 
literature, or literature alone. While it is true that all 
literature teaching involves reading, not every reading 
selection which may be suitable as vehicle for drill-
work in developing comprehension and vocabulary 
skills is necessarily good literature. The prescribed 
texts used in the secondary schools are essentially 
literature texts. They usually contain few selections 
that can be used for teaching work-type reading com
prehension and vocabulary skills and give little help 
to the teacher seeking to develop such skills. The dil
emma could probably be resolved to some extent by 
the provision of text material that would provide for 
die growth of such skills. If such material were avail
able, the literature anthologies could be more effi
ciently used for the purpose for which they were in
tended, namely, the development of literary tastes and 
appreciation. 

Dilemma Becomes Obvious 
The dilemma referred to in the preceding paragraph 

becomes even more obvious when typical high school 
literature examinations are studied. A survey of a num
ber of teacher-prepared tests secured from representa
tive junior high schools in the four western provinces 
of Canada disclosed that the teachers who prepared 
these examinations considered they had taught and 
were evaluating the teaching of literature. An analysis 
of the questions on the examinations revealed though, 
that with few exceptions they were work-type reading 
questions. Furthermore, these questions tested a lim
ited number of comprehension skills, the most common 
one by far being the recall of specific details. There 
was little on these literature tests that evaluated the 
attainment of the objectives of teaching literature as 
set forth in the 1956 Bulletin mentioned previously.7 

Reading can best be taught in high school only if 
teachers give more than lip-service to the expression 
"every teacher a teacher of reading." From the indus
trial arts class to the senior English class the teaching 
of reading is vital — as it is in any class where reading 
is used as a tool of learning. Until he graduates, no 
secondary student is through with reading instruction 
even though he may never attend a class entitled 
"Reading." The teaching of reading in the secondary 

school is an all-school responsibility -- but the res
ponsibility for initiating this all-out attack along the 
subject matter front lies with the English teachers 
because they are the ones who are expected to know 
most about the teaching of reading. 

If English teachers are to realize their responsibili
ties they must be aware of some of the basic prin
ciples about teaching reading. Only tiiree such prin
ciples will be considered here. 

First, there is a wide range of reading ability in any 
secondary class. It was reported in a 1952 study by 
May Lazar entitled The Retarded Reader in the Junior 
High School that among more than 50,000 eighth grade 
pupils only 14 percent had eighdi grade reading abil
ity. Eight percent had less than fifth grade reading 
ability and almost seven percent had twelfth grade-
reading ability. This sample is so large that it is reason
able to assume that these differences are typical of 
high school students generally. A very wide range of 
reading abilities among the high school students of 
British Columbia is one of the most dramatic facts 
disclosed by the excellent system of provincial reading 
surveys earned on by Division of Tests, Standards and 
Research of the Department of Education. Coping 
with this spread of reading abilities is the greatest 
single difficulty in teaching reading in secondary 
schools. 

The second "fact of life" that high school English 
teachers should know about reading is that as students 
progress through the schools the demands made on 
them in reading are new and more complex. Many 
secondary schools assume that the sixth grade is some 
kind of magic point of climax in reading development 
and allow reading ability to grow by chance. The bal
anced development of a skill which increases in its 
complexity in the secondary school must not be left 
to chance. In his recent report on the junior high 
school, Conant states that the ability to read is im
perative in secondary school. Developing this view
point further, Conant says that— 

Though instruction in the basic skills is the special 
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responsibility of the elementary schools, it is a res
ponsibility of secondary schools as well. Ideally, all 
English teachers at the secondary level should be pre
pared to teach reading skills; unfortunately, they are 
not.5 

Only by continuing in the high school the reading 
instruction that was begun in the elementary grades, 
is it possible to develop sophisticated, mature adult 
readers. 

In the field of literature alone the road to a develop
ing maturity is bristling with obstacles. Elemei.tary 
pupils are accustomed to following the sequence c.f a 
conventional story. When these students reach high 
school they will be reading stories that begin at the 
end, the plot being developed by a series of "flash
backs." Later, such students will have to keep track of 
several plots running concurrently in a story. Still 
later these students will need to recognize the allegory 
in Huckleberry Finn or Moby Dick as they may al
ready have recognized the symbolism in Blue Willow 
of their elementary school days. Within a few years, 
indeed, such students may be reading Shakespearean 
drama, "the hardest reading the world," according 
to one authority. 

A third principle about reading is that reading skills 
differ from subject to subject. The English teacher, 
untrained in the technical vocabulary and background 
required for teaching chemistry, couldn't presume to 
teach students how to read the chemistry text. In 
mathematics, words like "times," "square," and "root" 
have different meanings from those they have in other 
contextual settings. It is clearly the responsibility of 
each subject matter teacher to teach the technical 
vocabulary and the specialized reading skills required 
for greater achievement in his particular discipline. 

Student Should Know How to Read 
In any program of teaching reading at the high 

school level the English teacher has a distinct advan
tage over the elementary school teacher because he 
can let the student in on the secret of what he is being 
taught. The high school student should not only know 
how to read but also know something about reading 
itself. He should be a sophisticated as well as a skilled 
reader. 

At the high school level it is time for the student to 
develop an independence concerning reading that is 
not feasible with vonnger children. It is time for him 
to know the importance of a good vocabulary and the 
techniques of developing one. Words and phrases like 
"roots," "suffixes," "derived from," "primary and sec
ondary accents," "context," and "semantic variations" 
should be familiar to him as a result of working with, 
the structural elements of English in all aspects of tho 
language _srts — writing, speaking and listening — as 
well as reading. 

In the high school the student should also learn 
that his rate of reading can be improved but that mere 
speed is not enough. Coupled with this should go the 

sophistication of being able to adjust rate of reading 
to the kind of material being read — "to shift gears" 
—to know that skimming is not rapid rending but some
thing different depending on the purpose of the 
reader. The high school student should understand 
the elements of comprehension in reading. He should 
know what the questions and exercises at the end of 
tho selections and chapters are for — provided, that 
is, that the author knew what he was doing when he 
put them there. 

The secondary school student should know when he 
takes a test what skills are being appraised. He should 
learn to evaluate his own progress, to diagnose his own 
reading problems, to find his own remedies. A l l this 
should be done under, the wise guidance ol a teacher 
who knows something about the teaching of reading; 
but still the student, himself, should know what he is 
learning and why lie is learning it. 

In this article an attempt has been made to urge 
that reading be taught in the high school today. It 
has been shown that secondary schools pay only lip-
service to their responsibilities in this respect, that a 
total school attack is needed on the problem, that the 
English teacher is the most logical person to teach the 
general skills of reading, and that each subject matter 
teacher has tho responsibility to teach the reading of 
the technical material pertaining to his subject. 

English teachers may object to "adding" anything 
to what already seems a crowded schedule. Emphasiz
ing reading, however, will ultimately make for more 
effective learning and save time. The English teacher's 
success in teaching reading depends upon his enthusi
asm, his ability to convince his students of the need, 
his "know-how" about teaching reading, the materials 
available, and his colleagues' willingness to co-operate 
and assume their share of responsibility. 

The need is obvious! The burden for action depends 
on all.-)4r 
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Television -

an. A id or 

Hindrance 

to Reading? 

A 

Educators must be concerned about 
the inroads TV has made on the 
reading habits of school children 

J A C K R. C A M E R O N 

Mr. Cameron, formerly at Tsolum Elementary-Senior 
High School, is now a member of the Faculty of 
Education at Victoria College. 

YEAR AGO the television set of a friend blew a 
picture tube. Instead of spending the hundred dollars 
lor repairs, he decided that it would be an excellent 
opportunity to see if television, like; tobacco, was a 
difficult habit to break, or if the family would easily 
adjust to a blackened screen after their first two years 
of fairly chronic viewing. 

Assigning the television set to a dusty comer of the 
basement made what he- said was a gratifying differ
ence in their evening habits (although one suspects 
that the withdrawal symptoms were rather more severe 
than ho would admit). But the most striking change-
was the return to the reading habit of their eleven-
year-old son. Almost immediately after the demise of 
TV, the boy began to read again — avariciously work
ing his way through three or four books a week. His 
parents had not noticed the decline in his reading 
with the advent of television. It was with some guilt 
that they realized what a reading vacuum had been 
created in their home during the past two years. 

Perhaps it is not a typical situation: the father is an 
English professor, and the boy was exposed to a great 
variety of books during his childhood. What struck me 
as alarming at the time was that although he had a 
well cultivated reading habit, television was capable 
of almost totally eliminating his occupation with books. 
Perhaps his parents were remiss in their duty to con
trol his viewing — as they readily admitted — but they 
are both educated people who are well above die aver
age in their concern about the reading habits of their 
children. If they did not realize what was happening, 
I wondered, what is going on in homes throughout 
North America in which the father does not have a 
Ph.D. in English? 

It was this family's experience that prompted me to 
undertake a brief survey of periodical literature in the 
last fifteen years to find what educators had to say 
about the effects of television on the reading habits of 
elementary school children. Although I had no re
search evidence to support the view, I have always 
been convinced that television has decimated tire 
ranks of the reading public, particularly among 
younger children, and I approached the journals with 
the expectation that they would support my pessimism. 

The early commentary, however, was generally op
timistic. Making a rather questionable comparison be
tween television and motion pictures, one educator in 
1949 said, "Some will read more because of stimulation 
through television, for their interest can be aroused 
through good presentations. Many good motion pic
tures have proved excellent incentives for the reading 
of books on which the films have been built."1 Anodier 
teacher, who based her opinion on observation of sixty 
third grade children in one school in one year, was 
more glib: "It would also seem that those who like to 
read wil l continue to read, and those who seldom read 
or never read wi l l continue as they have been regard
less of T V . " 2 
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A decline in reading is .sometimes not noticed when T V is acquired. 

Ah, I thought, you are very naive. You don't realize 
what is going to happen. Writing during the infancy 
of television, you think that three million sets across 
the country is a significant number. Only your wildest 
prophets predict as many as thirty million sets by 
1957, when in reality the number will have reached 
closer to fifty million! What will be your tune then? 
And by I960, certainly the professional journals will 
be full of grim despair — or at best, will be broad
casting a desperate call to arms against this modern 
Cyclops. And so I hurried on to what surely would be 
an increasing note of panic and denunciation. 

I did not find what I expected. In fact, by 1955 there 
was very little being written about the influence of 
television on reading. The most common remark was 
that the popularity of Davie Crockett had resulted in 
a rash of reading on the subject. It seemed that when 
children saw something on television, they wanted to 
read about it. By 1957 the glow of gratification at the 
salutary effects of television on reading habits was 
warmer than ever. Children were coming to school 
talking about the bears that they had seen on Disney
land, and teachers were seizing this interest to lead 
them into reading about bears.3 One educator declared 
that it was obvious that television was stimulating 
children to read: in the past ten years, the sale of 
children's books had doubled; libraries were reporting 
improved book usage, and school libraries had quad
rupled their purchases of books for the young.4 Again 
and again occurs the idea that working as a 12am, tele

vision and the classroom teacher will continue to teach 
and encourage children to read. 

By I960 there was still very little pessimism being 
heard from any quarter. Paul Witty's annual report 
from Chicago on "Children and T V " suggested that 
reading in T V homes seemed to be increased over 
what it was before television was available. From the 
New York schools came Charles Speigler's declaration: 

After working with youth for more than a quarter of 
a century, I have faith in its essential decency, taste 
and good sense; and I believe in the potential of TV, 
when properly used, to turn out, not a generation of 
"vidiots" which some critics predict, but the most 
broadly-cultured, best informed, and best-read genera
tion of all time,r' 

Mary Martin sang and acted on television, and the 
sales of Peter Pan "skyrocketed." The same thing hap 
pened in the case of Alice in Wonderland, Robinson 
Crusoe, Treasure Island, and "every book dramatized 
on television." Not much evidence of this is offered, 
but it is an indication of the frame of mind of educa
tors. It was repeatedly asserted that reading was be
coming more widespread among children because tele
vision had expanded their world of ideas, aroused their 
curiosity, and improved their vocabulary. 

It is not fair to say that there were no dissenting 
voices, but it is true to say that, to the best of my 
knowledge, there were practically none. For instance, 
only one article attempted to puncture the almost uni-

Cnntinucd on page 206 
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The Dirorlor of C u r r i c u l u m Reporls on 

J. R. M E R E D I T H 

T H E S E C O N D A R Y S C H O O L English program is 
being revised. The revision will embrace both lang
uage and literature courses and texts in Grades VIII 
to XII inclusive. A. committee of ten has been 
appointed from nominations requested from the B.C. 
Teachers' Federation, the College of Education and 
the Department of English, University of British 
Columbia. 

This somewhat terse announcement will no doubt 
be greeted with considerable enthusiasm, judging 
from the number of criticisms received from those who 
feel that revision is sorely needed and long overdue. 
Lest this enthusiasm should outrun reason it might be 
salutary to consider some of these criticisms. Of the 
literature program it is said that "it gives its students 
almost nothing in the way of a common literary ex
perience." From another source comes the report that 
"the lack of a choice of books is very restricting: it has 
been too limited in scope and far too inflexible." Both 
courses and texts, in the opinion of one authority, "do 
little to encourage reading beyond the limit of what is 
required." Perhaps the explanation lies in the criticism 
to the effect that with few exceptions "the texts are of 
an abysmally low literary quality." As a result, we 
have- another criticism that very few students "have 
developed a personal standard of literary taste . . . very 
few know what they like and still fewer know why . . . 
most have been taught to read for content only and to 
memorize — for examination purposes — the trivial, un
related unorganized detail of that content." 

The criticism is not confined to literature. Indeed 
the entire program comes under fire from one critic 
for "the almost total, lack of planning and organiza
tion . . . there is no continuity in the method of lang
uage instruction or in the order of difficulty in the 
literature selections." According to some, a few stu
dents commit "grave grammatical solecisms (but) 
many consistently (and often inconsistently) misspell 
. . . most make careless mistakes in punctuation . . . all 
of them are deficient in applying the principles of logi
cal sentence structure." This situation too is considered 

to be attributable at least in part to the texts. One critic 
reports that "the worst book of the lot is English Fun
damentals . . . a set of dreary exercises . . . the sen
tences written in a soggy unimaginative style . . . trulv 
an awful book." Another group reports that the chief 
fault of Using Our Language lies in its organization 
of material and states that "the author's method 
appears to have been to chop each of these elements 
(composition, language and grammar) into minute 
particles and mix thoroughly into a sort of tossed 
salad." It may be well to note in passing that equally 
competent groups of teachers considered both these 
books to have certain desirable features which justi
fied their selection as texts. 

Not all of these criticisms are negative. A few have 
advice to offer. For example, what is needed is "mater
ial of a high literary quality which is appropriate to the 
student's level of intellectual maturity and which will 
add to his enjoyment as well as his understanding of 
literature." Another report urges "specific and con
tinued training in the reading skills required in each 
course until such time as the student achieves the basic 
minimum standard established for that course." It also 
recommends that "all the component subject*, of the 
English program be taught as supplementary and com
plementary subjects." Still another advises that "stu
dents in the academic program should receive instruc
tion in the more complex forms of English grammar to 
improve their facility in English usage." 

This limited sampling of the wealth of criticism and 
advice available to the committee may give some in
dication of the task confronting them. Recommenda
tions for new courses must be clearly and specifically 
set out but they must not be inflexible and rigidly 
prescriptive. A freedom of choice of literature must be 
allowed but a common core of literary experiences 
must be insured for all. Only material of high literary 
quality should be used but it must be appropriate to 
the students' level of intellectual maturity. All parts 
of the program must be organized sy::' ematically but 
each must relate to the other. Every course should pro-
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vide for an orderly progression and avoid repetition 
i)ut each must allow for review, practice and coulin-
uily. Under the circumstances, charting the course of 
the English revision makes the voyage between Seylla 
and Charybdis seem a veritable };", .tsure cruise. 

(Considerable time has been spent studying these 
criticisms and certain tentative conclusions have been 
reached. It <s probable that revisions will be intro
duced on the basis of one course per year. It is also 
possible that certain courses and texts will be given a 
trial use to determine their suitability. 

In order that a start may be made on the revision 
program a revision of the Grade VIII language course 
is being prepared for use on a trial basis next Septem
ber. This will have certain interesting features. For in 
stance, the practice of having a separate spelling text 
and program will be discontinued.- Some concern has 
been expressed that this may lead to a complete 
neglect of spelling but it is felt that teachers are fully 
aware of the importance of this nspect of English and 
would welcome a more functional approach integrated 
with other parts of the course. It is proposed that a 
section oh spelling be included which will offer some 
direction in testing spelling ability and in teaching the 
more difficult spelling using a structural approach and 
concentrating attention on spelling required in the 
pupils' own work. The main purpose is to develop an 
awareness of the importance of correct spelling and 
to provide a foundation of knowledge and principles 
leading to independence in spelling words familiar to 
the pupil in oral use but unfamiliar in writing. 

Changes in Grade VIII Grammar 
The question of what grammar should be included 

and how it should be taught also received attention, 
It.is proposed that some grammatical material be in
cluded for the purpose of giving an accurate, realistic 
description of the structure of our language as seen in 
oral and written use. Parts.of speech will be reduced 
in number to allow for a more thorough and functional 
treatment. The concept of sentence patterns and die 
building of sentences will be used in developing an 
understanding of these parts of speech. Subsequent 
courses will extend but not re-teach this material. 

To accompany this proposed revision a new lang
uage text wi l l be introduced for Grade VIII. Follow
ing detailed discussions of available texts the com
mittee has recommended a Canadian book The Craft 
of Writing (Longmans). This places considerable em
phasis on oral and written expression by the student. 
From the very beginning material is provided to en
courage and direct the pupil to use the language. It is 
obviously not desirable to break up die writing of 
English into sections or types or forms and assign 
each to various courses in a supposedly sequential 
order. This course and text and subsequent courses 
and texts will deal with various forms of writing. 
Unnecessary repetition can be avoided by stressing 
different aspects at different levels, by using a fresh 

approach in later courses, and by making use of the 
pupils' increasing maturity of thought and ideas. 

In tin's text the. study of grammatical elements is 
confined to the function of these elements in expressing 
meaning. It is proposed that the same approach be 
used for punctuation. The committee has sought to 
tivoitl the use of exercises and activities involving the 
memorization of rules, the correcting of artificially 
made errors and the filling in of blanks. In the odd 
ease where they appear in the manuscript revisions 
have been recommended. In summary, it may be said 
that the book is a resource! or aid in teaching pupils 
t<; write, not a handbook for teaching about writing. 
It should prove interesting and stimulating both to 
teachers and students. 

The reading and literature part of tho Grade VIII 
course has taken more time and it is not possible to 
complete changes for next September. Certain basic 
plans, however, have been determined to guide the 
selection of texts and the development of courses. For 
instance, it seems to be desirable to make some differ
entiation between groups of students beginning at 
about the Grade IX level and involving either provi
sion of a core of content and optio-il content and 
texts within the course or provision . two separate 
courses with separate texts. It is also considered de
sirable to make some differentiation between the 
teaching of reading and the teaching of literature. 
Literature selections should not be used for the 
teaching of reading skills. 

Further plans include the following. The concept of 
literary form and the effectiveness of a particular form 
for a particular theme should be introduced in Grade 
VIII. There should be provision for the reading of the 
novel throughout the secondary school program. Em
phasis should be given to different types of writing at 
different levels, e.g., narrative writing in Grade VIII. 
Some emphasis should be placed on sustained reading 
or the reading of longer selections at all levels. Pro
vision should be made for a more thorough study of 
Canadian writing at one particular level in the pro
gram rather than scattered through and repeated in 
various courses. So far as materials are concerned, 
though they need not all be of outstanding literary 
quality, none .should be badly written and none should 
be written-down versions of the originals. Finally, 
courses and texts should be so structured as to give a 
coherent variety of approach, not a haphazard collec
tion of ill-sorted selections. 

It will be evident that much remains to be done. 
Even when the revision is finally completed it is 
doubtful if everyone will find in it a panacea for all the 
ills attributed to the present xerogram. In the final 
analysis the only person, who can make a really effec
tive refutation of the criticisms is the classroom teacher 
and die only way he can do this is through his teach
ing. The sole purpose of this revision is to facilitate 
good teaching.^ 
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Red Pencilitis 

M . Y. M c M E C I I A N 

A major concern of all teachers is finding sufficient time for murking. 
This isparticularly a problem for teachers of English. Here are some 
thoughts on what should be considered in marking compositions. 

MoST E D U C A T O R S agree that the ability to com
municate effectively in writing can best be developed 
through planned, regular practice and they agree, fur
ther, that this practice can be given direction and pur
pose through the use of carefully selected and properly 
employed marking practices. 

What are some of the characteristics of a good 
theme marking system? Fundamentally it should facili
tate learning, that is, it .should assist students to 
improve the quality of their compositions. More 
specifically, it should according to a majority of 
teachers questioned in a survey conducted by the 
California Council of English Associations, arouse and 
maintain interest, focus attention on strengths and 
weaknesses, and indicate progress reliably.1 To this list 
must be added another requirement. Any marking 
scheme, however desirable in other respects, must also 
be practical—it must make only reasonable demands 
upon the teacher. 

Over the years much opinion and considerable re
search have centered on the marking problem. Com
position scales have been and are useful for the estab
lishment of standards but do not serve the primary 
purposes enunciated above. Traditionally, theme 
marking has been characterized by the checking of all 
errors but research has shown that such detailed cor
rection, far from contributing to the development of 
clear and effective expression, does not even lead to 
an appreciable reduction in technical errors. 

At the opposite extreme is general impression mark
ing in which the teacher makes an overall assessment 
of the composition and records it, either as a numeri
cal score or as a letter grade. In the opinion of Steel 

and Talman, "The impressionist method of marking 
composition . . . is fundamentally sound and can be 
made workable." - Variations of this method have been 
tried, both in Britain and in North America. Cast, in 
a rather comprehensive study, found that general im
pression marking was only slightly less reliable for 
evalution purposes than an analytic grading plan which 
required the markers to take more cognizance of par
ticular strengths and weaknesses.3 More recently, 
Wormsbecker found no statistically significant dif
ference in the improvement of composition writing 
ability of matched groups of Grade VI children when 
general impression and content/form (two marks re
corded as a fraction, all errors counted for the Form 
portion oF the score) were applied by classroom 
teachers over a ton-week practice period.1 There 
appears to be little conclusive evidence concerning 
either the efficacy oF impressionistic writing as a means 
For improving student writing or Its reliability as an 
evaluation procedure. This inctnod docs have the 
advantage oF being economical oF teacher Mine and 
energy. 

As an alternative to detailed error correction- and 
general impression evaluation various "limited mark
ing" plans have been proposed. In 1932, Cook urged 
teachers to mark only certain specific points directly 
related to the nature of the writing assignment.5 This 
viewpoint has been reiterated by other writers and in 
the Department oF Education English Bulletins. 
Gregory, instead oF marking only certain paragraph 
elements, marked thoroughly but only with respect to 
Four themes per student per year. The remaining 
themes were graded "S" or " U " , with "sincerity oF 
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(•Hurt" as the criterion. She obtained apparently favor
able results but provided no statistical evidence." 

A number of educators have; tried various .systems 
involving student-appraisal. On the credit side, such 
systems place greater re-sponsihilily on the individual 
student and, to a degree, alleviate the teacher's mark
ing load. On the debit side, they may result in serious 
errors iu judgment because of the inexperience of llie 
raters and they use up valuable! instructional time. 
Student-appraisal serves better as a supplement than 
as an alternative! to teacher-appraisal. 

Too few of the studies reported in tho literature 
have emphasized the primary function of theme mark
ing—the improvement of written composition. In 1952, 
in a research seminar submission, the writer proposed 
a procedure which consisted, in the main, of com
menting upon the "salient features" of themes submit
ted. "Salient features" may be defined as "those aspects 
of a written theme which stand on!-, either for their 
excellence or for lack of it." Later, Dusel, in a similar 
vein, suggested the use of highly selective comments 
"revealing only those reader reactions which will be 
helpful."'1 

An Experiment in Marking 
In 1957, the writer organized an experimental study 

for the purpose of determining whether or not the 
"salient-feature comments" proposal might be of value 
in promoting writing improvement. Four groups, 
matched on the bases of scholastic aptitude, standard
ized language scores, and initial paragraph test 
results, had their practice themes, over a three! and 
one-half month practice period, marked as follows: 

Group X—All themes marked with letter grades only. 
Group Y—All themes marked with "salient-feature 

comments" only. 
Group Xi— One-quarter of themes marked with 

letter grades only. 
Group Yi—One-quarter of themes marked with 

"salient-feature comments" only. 
Statistical analysis with respect to the large hetero

geneous groups employed indicated no advantage for 
any particular procedure—in fact, students whose work 
was marked only one-quarter of the time evidently 
progressed as well as students whose work was marked 
all of the time. However, when results obtained by 
smaller, more homogeneous sub-groups were analyzed 
it was found that high ability students progressed 
favorably regardless of marking procedures but low 
ability students did well only if their work was marked 
regularly. When selection was made on the basis of 
initial test paragraph scores the Y and Yi sub-groups 
seemed, by a very small margin, to have the most con
sistent pattern of gains. On the whole, however, the 
results were inconclusive. 

At the conclusion of the experiment the subjective 
opinions of all participants was sought. Both teachers 
and students selected, as their first choice, the mark
ing procedure involving the placing of "salient-feature 

A former English teacher, I ho author is now prin
cipal of an elementary Scheie:' in West Vancouver. 

comments" on all practice (heme's. Although this viVw 
was neit snbslaiitiate-el by (lie- experimental evidence', 
it was, iKwe'rtheless, e>f e'emsiehu-abli; psychological 
importance for no educational method can be' truly 
successful unless it earns the1 approbation of the1 peeiple-
who use- it. 

On the- basis of the opinion, classroom e-xpe'rience, 
and research he'iein reported, it seems reasonable to 
concluele" that no one marking scheme' which satisfies 
the" previously statcel reuiuirements has been found. 
Nevertheless, some! conclusions may he; reached, some! 
inferences drawn, some suggestions made. 

In general, the' type; of marking employed is pro
bably less important than tho provision for regular, 
purposeful practice'. The wise; teacher, through care
ful questioning and tlieiughtful discussion, can elo 
much tei motivate and set the stage; for. worthwhile 
practice;. At the same; time, ho must be; care.'l'ul neit to 
force; his personal viewpoint upon his students. 
Assignments, especially feir beginning writers, must 
concern themselves with tho real or vicarious experi
ences of the; students. No e)ne can write in a vacuum. 

Students should be encouraged to develop and or
ganize their ieleas first; technical competence follows 
rather than precedes. Tho student's need to express 
himself effectively becomes the motive' for the per
fection of technique, hi this regard, Ifavelock Ellis, 
the English psychologist and writer, stateel in his book 
The Dance of Life, "All the conventional rules of the 
construction of speech may be put asiele; if a writer is 
thereby enabled to follow more closely and lucidly tho 
form anel process of his thought." Not everyone will 
agree completely with his statement; everyone will 
agree, however, that clear thinking must precede 
effective writing. Even if technical competence were 
attainable in the absence: of lucid thought the product 
would be devoid of interest anel value. Sams made 
this point very well when he said, "The process of 
composition should bo one of giving form to ieleas 
rather than one of giving ideas to form." 7 This does 
not mean that technical correctness is unimportant; 
it does mean that creative thought should not bo 
allowed to fall victim to "red pencilitis." 

It should not be inferred from any of the foregoing 
statements that regular practice with a clear purpose 
in view eliminates the necessity for marking. But 
marking must be considered in its proper perspective. 
To be of value it must communicate something to the 
student which he wants or needs to know—it is not nor
mally a reward or a punishment. The kind of marking 
should be related to the nature of the assignment. 
Some assignments may be marked in detail, some may 
receive selective comments, some may be checked by 
other students, anel some may be evaluated by the 
writer only. 

Continued on page 20f> 
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Paragraph Writing 
in the Primary Grades 

Some helpful steps and charts 

O L I V E M . S T E W A R T 

I K N O W I 'M supposed to teach paragraph writing 
but I really have no idea where to begin," is a com
ment often heard from primary teachers. 

While it is an accepted fact that the foundation 
of language skills is essentially laid in the child's 
early years, the primary teacher is presented with a 
constant challenge to devise simple ways to familiar
ize her young pupils with the patterns of expression 
common to our language and culture. 

With this thought in mind the following steps and 
basic charts are suggested as a workable plan to be 
used throughout the term in any primary class. As a 
new skill is taught, die appropriate chart can be 
fastened in a prominent place in the classroom, and 
pupils encouraged to refer to it when any paragraph 
writing is attempted. 

Step I - Understanding the Sentence Concept 
The concept of the meaning of a sentence is de

veloped incidentally through opportunities for speak
ing in sentences. In discussion periods in such sub
jects as reading or social studies, pupils usually 
respond to the teacher's question by word or phrase 
answers. If the teacher says, "Yes, but could you put 
that answer in a sentence?" and then if necessary 
starts the sentence for the child, he soon begins to 
reply automatically in sentences, especially if praise 
is given when good sentence answers are used. Such 
remarks as, "I like sentence answers. A sentence tells 
us a whole thought," help to influence the child's 
pattern of expression. If the concept of a sentence 
is established through oral language experience, the 
transfer to written work does not prove to be difficult. 

Direct instruction in forming sentences can be pro
vided in a few minutes of oral work each day. A 
word, possibly one from the reading vocabulary, can 

be presented on the board or a flash card. Pupils 
think of a sentence using the word. At times the 
sentences can be written on the board and the re
mark made, "See how I begin my sentence with a 
capital letter and end it with a period. A sentence 
tells us a complete thought." 

Chart I can then be presented. 

Chart I 

1. A sentence tells a complete thought. 
2. A sentence begins with a capital letter. 
3. A sentence ends with a period. 

Step II - Understanding the Paragraph Concept 
In the early weeks of school an occasional picture 

with an accompanying paragraph of three or four 
sentences can be presented to the children. If neces
sary, reading is done by the teacher first, then by 
the pupils. They can be directed to see that the 
paragraph has a certain form. They note that the 
first line is indented and each other line goes to the 
edge of the paper. It is poiVed out to them that 
each sentence starts right after the next and does 
not require a new line. After each paragraph i.s 
read the remark can be made. "Did you notice this 
little story or paragraph was all about one thing? 
What one thing did we read aboe'.?" 

After a few such paragraphs have been presented, 
it is then time to begin work on co-operative para
graphs. A topic, preferably one arising out of a 
common class interest, can be suggested. Pupils give 
oral sentences about the topic. A good sentence is 
chosen for the opening. This is printed by the 
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roacnor and then followed by oilier suggested sen
tences printed on the board. Praise is given when 
an appropriate ending sentence is volunteered. 

Chart II can then be presented. 

Chart II 

A paragraph tells about one thing. 
A oaragraph has a special pattern. 

Step HI - An Understanding of Sequential Thought 
One of the skills that some children find difficult 

in paragraph writing is that of sequential expression. 
Disjointed sentences are the result of insufficient 
guidance in making "each sentence grow out of the 
one before it." Here again oral work precedes written 
work. A picture can be shown to the class and pupils 
asked to think of two sentences about the picture. 
The second sentence must explain or add something 
to the first. 

Pupils can be told that writing a paragraph is like 
planting a seed. The seed is the main idea or topic 
of the paragraph. Out of that main idea comes a 
"shoot" or sentence. Out of that "shoot" must grow 
another "shoot" or sentence. A simple illustration on 
the board will make this plain to the pupils. 

Two written sequential sentences about a picture 
can then be tried. This is best done by the teacher 
asking for a good sentence, and then printing the 
suggested one on the board. Pupils copy the first 
sentence and make another sentence of their own 
to grow out of it. With Grade I pupils or lower 
ability Grade II and III pupils it is wise to print 
part of the second sentence and leave blanks for 
certain words. 

An example of this would be: 
"Bobby has a little puppy. It likes to " 
The teacher asks the class to suggest possible 

words they could use and these are printed in a list 
on the board. Other needed words can be "sounded 
out" or looked up in the readers. 

Chart III can be presented and referred to often, 
as pupils are given quite a few opportunities to 
write simple descriptions of two sequential .sen
tences to accompany pictures. 

Chart III 

In a paragraph each new sentence grows out of 
the one before it. 

V 
like this 

_ . — 

not like this 

F E B R U A R Y . 1 9 6 2 

Miss Stewart is Primary Supervisor in School Dis
trict No. 43 (Coquill.un). 

Sometimes the point of the .second diagram above 
can be made clear to children by a simple illuslra-
lion of disjointed sentences. 

An example might be: 
"Hobby has a little puppy. 1 like puppies." 
Primary pupils can quickly see how the second 

sentence does not "grow out" of the first, 

.Step IV—Individual Writing of Paragraphs 
The first paragraphs can be the completion type. 

The beginning sentence is either provided by the 
teacher or suggested by the class. Needless to say 
the topic must lie of vital interest to the children. 
Something arising out of a classroom experience or 
a topic of study often provides good background 
material. Pupils should never be expected to produce 
out of a vacuum. Rich vital experiences are the neces
sary prerequisite to good expression. 

As in Step III the teacher can print on the board 
some words that pupils might need. Simple dic
tionaries of word lists should be provided for pupils 
in the second term of Grade I and in Grades II and 
III. Even primary children can learn to use these 
effectively. 

The first individual paragraphs shonld be limited 
to a few sentences. Brighter pupils can be encouraged 
to write a little more about the topic if they are 
eager to continue on their own. 

Completely individual paragraphs on a given topic 
or on a topic chosen by the child can be the next 
step. Opportunities for paragraph work about a bul
letin board "Picture for Today" or class activities are 
endless. From the very beginning of these individual 
efforts pupils can be taught to follow the suggested 
steps in Chart IV. 

If these three directions are dramatized by the 
teacher occasionally, their importance will be em
phasized. The teacher can play that she is a pupil. 
Sitting in a desk she pretends to look thoughtful as 
though trying to think of a good sentence. She 
then writes it, reads it over, looks alarmed at finding 
an error and immediately corrects it. This simple 
dramatization usually amuses pupils and leaves an 
impression they do not forget. 

Chart IV 

1. Think through the complete sentence. 
2. Write the sentence carefully. 
3. Read the sentence to see if it is correct. 

Step V - A n Appreciation of Words in Our Language 
A vocabulary consciousness is essential for effective 

writing. Each time a paragraph is written the teach-

Conliiiuccl on page 208 
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Teacher 

Opinion 

on English 

An excerpt from the B.C.T.F. Brief 
to the Royal Commission on Education 

I I IK IDEAS P R E S E N T E D in the following brief 
represent the views of I lie lencliers of English in 
Grades VII to XII. They are condensed from the 
replies lo a request sent to the teachers of the province 
asking for tlu'ir ideas on the subject of English. Only 
those ideas supported by the majority of teachers 
replying are presented. 

Four general aims manifest themselves: 
.1. To develop in the pupils the power to express them
selves effectively in speech and writing. 
2. To develop the abili'y to understand what they 
hear and read. 
3. To develop the capacity to appreciate good writing 
—prose, poetry, and drama. 
4. To develop the power' to evaluate ideas and so to 
develop a set of values. 

To achieve those aims the teachers of English feel 
that more time for English should be available in the 
program at all levels, particularly for those pupils who 
an; deficient in their power of expression. The English 
course, i single-block course, terminates hi two full-
scale examinations."one in language and one in litera
ture, whereas the other single-block courses terminate 
in a single examination. If English meiits two examin
ations—and tho teachers .'gn-e it does—then it requires'' 
more time. 

Furthermore, to develop the students' skill in ex
pression, the English teachers must assig'.Y \ome" form 
of weekly composition, for skill in expression develops 
only through "doing." Then tho teachers mi'.vt mark 
what the pupils have written, if the procedure is to 
have value. On the basis of present experience, the 
English teachers maintain they require one free "mark
ing" period per day. 

•because English is the one compulsory subject in 
all grades, it is generally felt that in English classes it 
would be not too difficult and it would be highly bene
ficial to introduce homogeneous grouping of pupils on 
the basis of ability and previous achievement. If such 
were done, teaching content and procedure could be 
geared to the needs, interest, and ability of the pupils. 
Classroom morale would as a consequence improve; 
the boredom the bright pupils experience when they 
have to repeat material they already know and the 
frustration the poorer pupils experience when they are 
presented with material for which they are not ready 
would both tend to disappear. 

Pupils could be divided into four homogene us 
groups. As a corollary of this grouping, a four-course 
Fivilish program naturally follows. 

1. In the first group would be students of greatly 
superior calibre in mentality, attitude, application and 
achievement. Such students should be given the oppor
tunity to vompl?!'; the University Program in English 
a year earlier than is »IPV UK- case, o: they should bo 
given a greatly enriched program if they wish to carry 
on as at present for the .Cull lirat.-. The program for 
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these would begin in Grade IX. 

2. In addition to tho superior classes would be the 
general group electing the University Program.- Into 
this second group should be allowed only those pupils 
whose achievement level in English does not Fall below 
a C Grade (many teachers feel that a C-f- Grade should 
be required). When students of lower calibre arc 
allowed to choose the University Program, the effect 
is an undermining of attitude and achievement in the 
class as a whole. 

11 is maintained in some quarters that every student 
has the democratic right to choose the University Pro
gram. Such a contention may be correct, but the 
students who have the ability to handle the University 
Program also have the democratic right to the best the 
education system can provide. The teacher is handi
capped and the better students penalized when there 
are in the class pupils who are not of real University 
Entrance calibre. 

There are possibly three causes for the presence of 
the weaker pupils on the University Program. In die 
first place there are some pupils who have the deter
mination to succeed despite their handicap. 1 

In the second place there are many parents who -. 
wish their children to have die best, either from a 
desire for "prestige" or from genuine concern for their 
children's welfare. And finally, there is the require
ment by so many employers diat applicants for jobs 
have a Junior Matriculation cerLifieate. 

Whatever the cause, some' method other than the . 
present should be found for the handling of the weaker 
students who insist on the University Program. In the 
lower grades, perhaps, the problem is not so notice
able, but at the end of Grade X I it becomes particu
larly acute in some schools. In Grades X and XI the 
poorer pupils can be placed in English 21 and in Eng
lish 31, the General Program courses, but at the end 
of Grade X I , if they have passed, they can demand the 
English 40 course. 

3. In the third group would be found those students 
who do not wish the University Program or who are 
incapable of handling it—the General Program sbx-
dents. As conditions are at present, there is a tendency, 
particularly in areas close to the,-University, for almost,, 
all students, regardless of ability or inclination, to 
choose the University Program. The feeling seems to' 
be that the General Program course stamps students as 
being of inferior calibre. A _ / 

Perhaps a re-assessment of the General Program 
English course might result in a course that would 
attract more readily the non-university pupils. But 
the teachers feel that for graduation from high school 
the standard in such a course must be one that cannot 
be classed as inferior. 

4. And finally, provision should be made for a fourth 
group—the very weak who remairuin the secondary' 

schools. A course is needed to develop further those 
whose power or achievement in English is so low that 
they cannot expect to graduate. 

If results adequate to the course in which the pupil 
finds himself are to be secured, we believe that either 
or both of two approaches should be adopted. In the 
first place, promotion should not be automatic. In 
the second place any student who cannot or does not 
achieve in English the passing grades for the courses 
in which lie is working should be faced with the neces
sity of accepting a different English program and 
finally required to accept it if improvement does not 
take place. 

Such a program would take into account the English 
a pupil of this type would need as a prospective wage-
earner and as a citizen. 

In a public education system, and especially a 
rapidly expanding one such as that in British Colum
bia, theory does not always manifest itself in practice. 

'< Without going into reasons for the condition, we find 
that teachers in secondary schools constantly state 
that a substantial number of their students so lack 
the power to read intelligently and to express them-

• selves clearly that they cannot handle the work of 
their grade, even though they may have the mental 
ability to do so. The general consensus is diat an 
effective remedial program in English skills should 
have an officially recognized place in every secondary 
school. Success in almost all subjects is dependent to. 
a large degree on these skills. 

But it is essential if such a program is to be effec
tive, that the work be done only by teachers who have 
been professionally trained in the field of remedial 
English. In the hands of properly trained teachers die 
program would not only be highly beneficial to the 
pupils needing it, but would indirectly result in sub
stantial monetary saving, both for school boards and 
the Department of Education, through the reduction 
of retardation. 

In 1957-58 an experiment in reading improvement 
was carried through in an average Grade X class in 
one of die senior high schools in British Columbia 
(I.Q.'s 86-126j. Throughout the year an intensive 
reading training program was carried on along with 
the regulav Grade X English. The average improve
ment for the class was an increase of four grades in 
reading level. Al l but - three. pupils increased their 
English marks by at least one letter grade. There was 
no increase in home study time. It would seenr per
haps that many of our pupils are working far below : 

capacity. ' />' 
It is contended that part of the reason for poor effort 

is to be found in the Department of Education policy 
in the determining of examination results. The English 
teachers feel that a tightening of standards is required 
and that the distribution of marks as determined by 
the normal curve should be less of a deciding factor 
than it is at present; Particularly do they-disapprove 

F E B R U A R Y , 1962 175 



of tho ".scaling" of marks, for students are aware of 
the procedure, and the attitude of many towards the 
final examination, and in consequence towards their 
work, is tinged with unconcern. "Don't worry, I'll get 
through" is often heard. And, frequently, they do get 
through. The teachers, rightly or wrongly, lay the 
blame for this undesirable attitude on the scaling of 
marks. 

The tightening could be achieved in a number of 
ways. The Department of Education could lestore 
Grade XII examinations in English for all or it could 
restore the recommendation grade to C-j-. It is felt, too, 
that beneficial results would ensue if all students wrote 
government examinations at the end of their junior • 
high school years, and if English 41 pupils were re
quired to write a final government examination. 

Opinion was unanimous on the need for a much 
greater use in English of the subjective type of ques
tions in examinations. One of the basic Rims of the 
English course is to teach pupils to organize their 
thoughts and to express them clearly. Because of the 
heavy load involved in marking a subjective examina
tion that covers the course, teachers of necessity rely 
more than they wish on objective examinations. They 
advocate, that English classes be cut in size so that a 
more subjective type of examination may be employed. 

But this need for more subjective-type work under
lines one of the great weaknesses in the teaching of 

'• English in the secondary grades. A n effective program 
requires that pupils write and. speak (under control) 
in class as much as possible, and that their assign
ments and examinations include much subjective 
material. But if these procedures are to succeed, they 
must be carried out by specialists trained in English. 
Too often, because English requires the greatest num
ber of teachers of any subject on the- curriculum, we 

'' find it being taught by teachers who are merely filling 
in temporarily. The importance of English is so great 
that only those who have majored in it at the Univer
sity-should be entrusted with the teaching of it. 

Since all students in all grades are required to take 
English, an adequate supply of teachers of English, is 
imperative. "Perhaps the establishment of special bur
saries and scholarships might be one step towards the 
assurance of adequate numbers. 

A good English teacher can to a marked degree 
overcome the handicap ofinadequate or unsatisfactory 
textbooks. But the .situation created by poor texts is 
very trying. At the present time, for example, the 
languagctexts in Grades IX and X are considered very 
unsatisfactory. Because of the exigencies of the text
book rental plan,.it is difficult to change a book once 

, it has been''approved. It would be highly desirable, 
-;; therefore, .that a.year's trial period be given a textbook 

before its approval for general use. In this way a text
book could ; be tried out in selected areas throughout 

: the province so that pupil and teacher reaction to it 
could be secured. 

In addition to the problems already presented, there 
appeared a number of others which are of major im
portance, but on which there does not yet seem to be 
a sufficient degree of agreement to enable majority 
views to l)c expressed. Among these are: 
1. The place of Canadian literature in the English 
program. 
2. The approach to formal grammar. 

In this brief every effort has been made to limit the 
discussion to those areas which are pertinent par
ticularly to the field of English. Such an achievement 
is difficult, for the teaching of English cannot be 
separated from a consideration, for instance, of the 
philosophy of education. Many and worthwhile were 
the suggestions and comments on the teaching of Eng
lish that overlapped into other fields. This brief, how
ever, has refrained so far as possible from overlapping. 

Recommendations 
We make the following recommendations: 

1. That, where deemed necessary, more time for Eng
lish be provided in grades VII to XII. 
2. That free marking periods (one for each English 
class taught) be provided, in the teacher's time-table. 
3. That homogeneous grouping in English classes be 
provided where possible. 
4. That a four-stream English program be established 
to be based on 

(a) The needs of the superior students, 
(b) the needs of the ordinaiy University Program 

- students, .. '• -
(c) the needs of the General Program students, 
(d) theneeds of the students whose skills are in

sufficient to justify their continuing to Grade 
XII. 

5. That a*definite standard be established at the end 
of Grade XI to determine which English 31 students 
may be allowed to take English 40. 
6. That a remedial program in English be officially 
recognized as a part of each school program, and that 
provision be made at the College of Education to 
train selected teachers for remedial work. > 
7. The Depai-fcnent of Education external examina- • 
tions, in English, be administered 

(a) to all pupils at the end of Grade IX, 
(b) to all English 41 pupils, 
(c) to all University Program pupils whose grade 

falls below C-j-, if general examinations for all 
Grade XII University Program pupils are not 
given. 

8. That the English program provide for a much 
greater use of subjective-type questions on examina
tions. 
9. That English be taught by specialists in English 
and that means be found to encourage an increase in 
the number of specialists. ;< 
10. That some form of tiy-out period be devised to 
determine the suitability of textbooks before they are 
approved, -̂ r 
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Free Writing 

A means of providing necessary loriting 
practice without the burden of marking 

K. M . AITCHISON 

1 H E P R O B L E M OF marking is perhaps the most 
formidable of the many problems any teacher en
counters when he attempts to teach his students how 
to write bodi interestingly and correctly. One device 
can increase substantially the amount of writing 
students do, can lead some students to discover the 
pleasures of writing and genuinely to enjoy writing 
assignments, can improve the quality of most students' 
writing, yet add little to the harassed teacher's already 
too heavy marking load. That device is free writing. 

Free writing goes by many names, but the principle 
involved is always the same—get the students writing. 
The premise (almost invariably justified) is that the 
more students write, the better writers they will be
come. I have used free writing successfully in both 
U.P. and G.P. English courses in Grades X , XI , and 
XII ; I can see no reason why the device could not be 
used successfully in earlier grades. 
, T have my students organize their composition note

books (yes, they will need one thick book for composi
tion alone) in two sections. The first they use for 
regular composition assignments and class work; the 
second, for their freo writing. 

What is free writing? It is exactly what its name 
implies. At the beginning of die year I point out to 
my students the many advantages to them in being 
able to communicate successfully their ideas to others, 
promise them that writing can be fun, and then set 
out to prove my point. I require each one of them 
to do one piece of free writing each week. These 
selections can take any form the students wish, be as •-; 
long or as short as they please (widiin reason), and>' 
can be about any subject they choose. (I usually ma lY 
a joke of some sort about keeping the subjects wit''! in 
good taste. The students get the point, but do not 
feel that their choice is being arbitrarily confined.) 

I take great care to emphasize to the students that 
the free writing will benefit them, if they wil l take it 
seriously. The whole purpose is to improve their writ
ing. I promise that I shall read every selection they 
write (which I do), but that I shall not put any correc
tive marks on their writing. I assure them that the 
free writing they do will have no bearing whatsoever 

on their report grades. Having given the students 
these assurances, I admit quite openly that because 
the selections wi l l not be marked, some,students wi l l 
likely copy rather than write original selections. More
over, I admit that such a procedure wil l not worry me 
in the least because the students will be cheating 
themselves, not me. I assure them that 1 would much 
rather read one line of their own then several pages 
of someone else's work. The result has always been 
amazingly little copying. 

Because the free writing selections are over and 
above the regular writing assignments, their announce
ment is not greeted with universal joy, to say the least. 
Soon, however, as the students begin actually to write 
the weekly selections, genuine interest takes root. I 
try to collect the books every three or four weeks to 
read the selections. As I have promised the students, 
I refrain from correcting their work (even though the 
temptation is sometimes almost irresistible), but I 
take every opportunity to write some word of com
mendation. As would be expected, these compliments 
are greatly appreciated, and seem to spur the students 
on to greater efforts. If I can find die time, I consult 
with students about particular errors diey seem to be 
making consistently, and quite often the error dis
appears from future selections. (The regular writing 
assignments are marked normally.) 

In an effort to keep their work varied and interesting 
I encourage the students to write both prose and poe
try, short and long selections, fiction and non-fiction, 
letters, reviews, and exposition and description as well 
as narration, but again without prescribing. Results 
vary, of course, from student to student. At first most 
students seem to regard the free writing as a chore, 
and write as little as possible. Gradually, however, 
most of them begin to find writing easier to do, and 
as their confidence builds up, the length of their 
attempts increases. 

The free writing is genuinely free with one excep
tion. I insist that my students write everything in 

The author, B.C.T.F. President this year, teaches 
Senior English at Burnaby South High School. 
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pencil first so that they may examine their work 
closely for revision and correction. The free writing 
selections are no exception. I tell my classes that a 
person is being colossally conceited if he contends he 
can write anything perfectly the first time. My object, 
of course, is to get the students into the habit of 
critically examining their own work, for I am con
vinced that there is no faster way to improve anyone's 
writing. After they have finished editing their "rough" 
version, they re-write the selection in ink so that it 
may be easily read. 

My use of the free writing idea over a period of 
several years has convinced me of its usefulness. I 
am constantly thrilled and sometimes amazed by the 
difference in quality of the selections from September 
to June, even though not one has been marked. More
over, in completely anonymous evaluations of the 
technique at tlie end of the year, many students rate 

it as the most useful part of the course. Some go far
ther, and state that they plan to continue the weekly 
writing sessions in future courses, even if they are not 
required. 

Not the least of the benefits accruing from the use 
of free writing is the knowledge gained by the teacher 
about his students. The latter disclose in their writing 
much information about themselves, and the teacher 
can often learn something which enables him to "get 
through" to an individual student. 

The chief advantage of the technique to the teacher, 
of course, is that it accomplishes, at no addition to his 
hours of marking dnidgery, what he most wants to see 
—an improvement in the ability of his students to 
express themselves. This improvement is far greater 
than that which results from class writing assignments 
alone. 

Free writing has worked for me; it should for you, 
too.-A-

Recommendations of the Royal Commission 

ANY P U B L I C A T I O N containing an overall view 
of English would be incomplete without recording 
the recommendations on the subject made by the 
Royal Commission on Education. Listed here are the 
recommendations only. Teachers desiring more in
formation should refer to pages 294 to 303 of the 
Commission's report. 
English Language and Literature: 

The Commission recommends that a high, andard 
of English be demanded in all subjects, and t t more 
emphasis be placed upon systematic practir-c 

The Commision recommends that the co. - in 
secondary school English be revised with av"y.irn 
toward making them more effective for creating added 
interest in good reading. 
Reading: 

The Commission recommends that a more intensive 
use be made of phonics so that the pupils may be 
enabled thereby to extend their reading vocabularies 
by their own reading. 

The Commission recommends that a more thorough 
training in the use of phonetic methods be carried out 
in the elementary teatcher training programme. 

The Commission recommends that remedial instruc
tion in reading be carried out in the elementary schools 
to an extent that will ensure that; all pupils entering 
high school will have reached a'suitable level of pro
ficiency. 
Grammar: 

The Commission recommends that the principal 

objective of the teaching of grammar be mastery of 
the basic grammatical forms, and that the courses 
be organized to achieve this. 

The Commission recommends that, in addition to 
formal instruction in English grammar, greater care 
be taken to correct mistakes in grammar and to indi
cate the correct usage in all written work. 
Writing: 

The Commission recommends that the use of the 
present method of writing (the MaeLean Method) 
and the prescribed compendium be reconsidered in the 
light of other more recent methods for teaching writ
ing. 

The Commission recommends that the continued 
use of pen-holders and steel pen-nibs, as recommend
ed in the Programme for the Primary Grades issued 
by the provincial Department of Education, 1957, be 
discontinued. 

Spelling: 
The Commission recommends that spelling lessons 

include more sentence writing along with the learning 
of word lists. 
Essays and Literature: 

The Commission recommends that teachers of Eng
lish in the secondary schools be allowed sufficient time 
to assign and mark a larger number of essays than at 
present, and that an increased amount of essay work 
be required in Social Studies and other suitable sub
jects. * 
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" i " have, done ike. deed? 

IT IS G E N E R A L L Y well known that an actor will 
gradually take on the identity of a character that he 
is required to play for any prolonged period. Thus 
we hear of a chap playing Othello who suffers un
conscious desires to shut off his wife's ventilating 
system, and of an actor playing Hamlet who can't 
summon up the initiative to get out and clean up 
the mess in the backyard as he promised his late 
father he would. 

As I say, this condition of actors is well known. But 
the world is too little aware that teachers of drama 
suffer from an adjacent trauma. Many of them become 
seriously involved with the words and phrases of the 
plays they read so aloud and so often in the course of 
their teaching, and the teaching of their courses. The 
existence of this syndrome needs to be brought to the 
attention of other teachers, so that they will under
stand why so many literature teachers walk the corri
dors of life looking as if they had just been urgently 
paged over the P.A. system. 

For reasons of example and proof take the typical 
case of me. And I do not offer myself for any im
modest reason. It's just that I feel that I'm an abnor-
ma'Jy typical case. By breaking open this particular 
case, I hope, in effect, to be drinking up for all drama 
teachers in the province who thirst to have their 
problem understood. 

My particular problem is that I suffer from over
exposure to Macbeth. For part of each year I live 
entangled in a web of quotations from the play. The 

A L A N D A W E 

The Perils 

of Literature 

A teacher's problems of identification 

reason for this is that I have read or heard recordings 
of Macbeth- 57 times in the past nine years. If you 
have a pencil, you too wil l realize that this works out 
to 6.33 times per annum. This may not seem excessive 
unless you know that these 6.33 exposures are crowded 
into a four week period that starts at Halloween, that 
witchy and suitable time for beginning a study of 
Macbeth in English 91. Macbeth is not a very long 
play, but its script is replete with hundred.' of adhesive 
lines diat stick easily to an already tacky mind. The 
result of all this is that during the six weeks that I 
am either teaching or tapering off from Macbeth, I 
suffer from a complicated condition of verbal 
obsessiveness that is equal in its intensity to the state 
of raptness suffered by Macbeth in the play that bears 
his name. Just as Macbeth couldn't get the golden 
round of Scotland's crown out of his head, so I can't 
get the silver ring of Shakespeare's phrases out of mine. 

I begin to see the events of my own mild life in the 
idiom of the play almost as soon as we begin reading 
it in class. The first stages of my obsession are in
ternal. I pass a stranger on the streets of our little 
town and find myself wondering: "What bloody man 
is'that?" Or, after a particularly unsuccessful morning 
shave, I remark to the mirror that I've "twenty 
trenched gashes on my head." . 

Gradually my obsession becomes overt. My wife 
need only ask me to empty the garbage, and I'm on 
my way, grabbing at every opportunity that fate and 

Continued on page 208 

F E B R U A R Y , 19GZ 179 



Language Building in the Early Grades 

T. W O O D C O C K 

I EACIIER, T E L L US the story of the Good 
Sardine Man." 

"What story do you want, Glen?" 
"You know, teacher. Him that hit him and him 

that come to git him. Tho Good Sardine Man." 
If you had taken part in such a conversation, as did 

one Primary teacher, what story would you have told? 
Perhaps, even before starting the story, you might 

have thought, "How can I teach him to speak good 
English, let alone write it?" 

Such a situation do^s not call for despair, for the 
boy had thoughts and was ready to talk about them. 
And oral language comes first. Even a shy child in 
time wil l find his voice. 

When a child has said something worthwhile, he 
should be encouraged to write it down. To have 
thoughts worthy of being written is a thrilling and en
couraging experience, upon which language lessons 
can be built. 

In these early written efforts, there will be some 
thoughts or words worthy of being shared with the 
rest of the class or even written on the chalkboard for 
all to enjoy. Teachers should keep records of new 
and exciting words and, when the pupils know how 
to use them, they should be added to each pupil's 
"Treasure House of Words." 

When pupils show promise with the written word, 
it is time to suggest, "We have written some very 
lovely thoughts. Have we written them as well as we 
can?" This is also the time to develop such sentences 
as: "The breaking waves dashed high on a stem and 
rockbound coast" or "Blue waves crept slowly across 
the silver sands." 

Words paint pictures and create moods. The first 
sentence above suggests an exciting, even fearful, 
scene while the second suggests a calm, peaceful and 
relaxing one. 

Another lesson could be based on the development 
of variety. For instance, "The sun sank slowly in the 
west" or "Slowly, the sun sank in the west" or "In the 
west, the sun slowly sank" all have the same words in 
different arrangements. Pupils like to argue as to which 
sentence paints the best word picture. 

It will not take long for pupils to tell that there is a 
conflict in mood in two such sentences as, "The gentle 
wind howled through the silent forest" or "Roarintr 
winds whispered among the wildly swaying trees." 
They will straighten it out and go on to write good 
paragraphs. 

The techniques or mechanics of good composition 
must be taught but enthusiasm must not be killed in 
tin; teaching. The remembering of technical terms is 
not too important in the elementary school. If the 
pupils leam them incidentally, fine, but the important 
thing is that they paint word-pictures with enthusi
asm and satisfaction and take pride in their work. 

To begin the teaching of sentence structure, lessons 
may take something of the following form: 

For a start, let's think about girls. It is a very inter
esting topic of discussion. Because we are thinking 
about girls, we have something to talk about. What 
or who we are talking about is our subject. Let's write 
our subject down Girls." 

All by itself, it seems rather lonely, so let's add some 
friendly words to complete the picture. It might be 
interesting to know "How many" girls. We can choose 
from two, many, several, etc. "Several girls." 

We might wish to know "What or What Kind" of 
girls. Here we can choose from young, friendly, pretty, 
winsome, happy, etc. "Several happy girls." 

These added words are named "adjectives" because 
they describe the girls. You will notice they come be
fore the "noun", which is another word for the sub
ject. Another way to tell "what or what kind or how 
many" girls is this: 

"The girls in our class" 
"The girls at our school" 
"The girls across the street" 
"The girls whom we saw" 
"The girls who went to the concert" 
Now we are using groups of words to describe or do 

the work of adjectives. You will note that when you 
use groups of words, the group comes after the word 
or noun it describes. These words are called "phrases" 
or "clauses" and later you wil l be able to tell them 
apart. 

We have learned to build part of a sentence, but our 
job is only half done. Let's really complete the thought 
or sentence by telling something about the girls or 
what the girls did. When we have done that, we have 
added the predicate to our subject and so have a com
plete sentence. 

What can we say about the girls or what they are 
doing? Here are some suggestions: sang, were sieging, 
may sing, danced, have danced, should, dance, played, 
wil l play, are playing. You will note that to express the 
action we sometimes need more than one word. One 
word is a "verb"; two or more words are called a "verb 
phrase." 

180 T H E B . C . T E A C H E R 



Now let's see what our sentences could look like: 
"Several pretty girls were singing." 
"Many happy girls in our class are playing." 
"The girls, who went to the show, can dance." 
After the sentences have been built up, reinforce

ment of the knowledge of parts of speech can be devel
oped by such questions as: 

Can you put up a fence and separate the subject 
from the predicate? Do you see the noun we started 
with in every sentence? D id we use a verb or a verb 
phrase? How many adjectives do you see? Read the 
groups of words that do the work of adjectives. What 
noun does each adjective or adjective phrase or clause 
describe? What action is going on in each sentence? 

Next comes the work on the predicate of a sen
tence and this is started with consideration of verbs, 
which are very colorful and expressive words. By 
themselves they resemble a Christmas tree without its 
decorations. 

"Many pretty girls in our class were singing." 
We may wish to know "When" (time) they were 

singing — yesterday, lately, after school. We may also 
wish to know "How" (manner) they sang — sweetly, 
quietly, in a happy mood. We may wish to know 
"Where" (place) — there, in the parlor. Examples of 
"Why" (reason) are hard to find, but "because they 
were glad" would do. 

Words or groups of words that tell when, how, 
where or why are doing the work of adverbs. They 
modify or describe the verb or verb phrase and come 
after the verb or verb phrase. 

Our sentence might now look like this: "Many pretty 
girls in our class were singing in the auditorium yester
day because they were happy." 

After working through the formation of sentences 
in this manner, it is time for practice. The pupils 
should have practice in writing sentences and in an
alyzing those which have been chosen for writing on 
the chalkboard. 

Analyze by Questioning 
Analysis can be achieved by having the pupils 

answer such questions as: Who or what is talked 
about in the first sentence? What is the name of that 
part of the sentence? Can you find the bare subject? 
Now read the predicate. Does it tell us something 
about the subject or does it tell what the subject did? 
D i d we use a verb or a verb phrase? Underline the 
predicate with two lines. 

Returning to the subject, practice can be given in 
identifying the adjective modifiers or describers. This 
same practice can be given to the identification of 
modifiers of the bare predicate. 

Later lessons may deal with words which can sub
stitute for nouns, the pronouns, and practice in such 
substitutions wil l enable pupils to tell more about the 
girls who are the subject of the sentences we have 
been dealing with. 

There is still something to be mastered in the predi

cate. Consider the sentence, "The little boy has built 
a wagon." Adding the words "a wagon" has given us a 
much clearer word picture. What did the little boy 
build? He built a wagon. "Wagon" is a name, and we 
call it a "noun." But we have already used a noun as 
our bare subject, the word "boy." Here, then, is 
another use of the noun — as a direct object. It is to 
be noted that the word comes after the verb and is 
part of the predicate. Adjectives can be used to de
scribe the object and make the word-picture even 
better than it is. 

One more thing is to be learned. Consider this sen
tence: "Father has made Joe a wagon." Here it is 
necessary to decide what is the subject, what is the 
complete predicate, what is the bare predicate and 
what is the use of the word "wagon." One word is left 
to be considered. Father made tho wagon for Joe, so 
we say "Joe" is the indirect object. Note the little 
word "for." It is an imaginai) check word and is not 
written. 

In the sentence, "Mother gave Mary a present," we 
have another instance of the use of the indirect object, 
but this time the imaginary cheek word is "to." In 
learning to identify indirect objects, those two check 
words are most useful. If they are written, there is no 
indirect object in the sentence. 

Mastery Leads to Enjoyment 
Finally, the predicate has one more interesting part, 

although it isn't used very often. It is usual to find "is," 
"am," "was," "were," "shall be," "will be," as helpers of 
the main verb. Sometimes, however, they are the main 
verb. It is easy to see that "John wil l be" is not a 
complete sentence. "John wil l be captain." In this case, 
"captain" is not the direct object, because "John" and 
"captain" are the same person. We then say that the 
noun "captain" is the complement, because it com
pletes the word picture. "The boy is strong." In this 
sentence, the word "strong" is an adjective which de
scribes the boy. It too is the complement. Lastly, the 
complement may be a pronoun. 

A golfer is not a good golfer because he has lots of 
expensive clubs nor is a carpenter a good carpenter 
because he has a fine collection of the best tools. These 
men become a good golfer and a good caqienter be
cause they have mastered the use of their tools. Pupils 
in the early grades of school can become masters of 
the English language only when they become masters 
of words and their uses. Lessons embodying the prin
ciples of building and analyzing sentences, as out
lined here, wi l l give children some degree of mastery 
of English. They will then be able to get real enjoy
ment from fine books and enjoy the satisfaction that 
comes from being able to clothe their thoughts in 
beautiful, expressive words.-^-

Prior to his recent retirement from active teaching 
Mr . Woodcock was principal of Vancouver's Sir 
Alexander Mackenzie Elementary School. 
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" W l - I E N I FIRST taught in British Columbia, the 
Grade XII English Literature course was prescribed 
only in so far as the texts were concerned. Selections 
to be taught in detail or those to bo omitted entirely 
were left to the teacher. Not long after that the course 
changed and definite selections to be included on the 
Departmental examinations were prescribed. Why? 
It has been said diat too many teachers took the atti
tude that since nothing in the texts was to be exam
ined, the literature course need not be taught. Such 
teachers devoted time to drill on language usage, 
analysis of the paragraph, memorization of lists of 
poetic devices or kinds of writing, and they omitted 
the study of literature. If this were so, it was a griev
ous fault and grievously hath teaching suffered for it! 

The reading of literature is an accomplishment 
which must be learned and which must be adapted to 
fit the selection to be read and the pupil level of devel
opment and literary background. Sometimes the 
teacher is more concerned with the techniques of read
ing, its craftsmanship, At other times the reading of a 
selection should be considered an art. It cannot be 
taught in the latter sense until the pupil is sufficiently 
skilled in the craftsmanship of reading, and has suffi
cient experience or reading background to give his 
artistry depth and scope. When literature is to be used 
as a vehicle for developing craftsmanship, the impos
ing of the teacher's (or examiner's) will upon the 
pupil has its value. But when the reading is to become 
an art, the reader should not be subjected to the will 
of any outsider. Examination in such reading is not 
only fruitless, it is actually harmful and cripples art. 
By the time a pupil has reached senior high school, 
a large part of his literature course should be of the 
type which cannot be tested. Prescribing a series of 
selections to be jmalyzed and studied intensively so 
that a class can give required answers to an examiner 
is an imposition on the pupil's time and it curtails the 
amount of reading he can do for his own artistic or 
intellectual development. 

Reading.comprehension can be tested. Knowledge 
of die techniques of writing can be tested. The reader's 
mental alertness and imaginative responses can be de
duced from certain responses to sight reading. And 
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Why Prescribe Lit 

something of the quality and extent of a pupil's read
ing can bo determined by the quality of his subjective 
writing. But to what extent a pupil has made literature 
a part of his life, or what has been his aesthetic ex
perience, cannot be tested — on a prescribed course or 
any oilier kind. Surely there is a way to insure that 
literature bo not neglected — a. way other than pre
scribing certain poems which must be, in the interests 
of learning, annihilated, torn to shreds, digested in all 
their various elements and finally regurgitated at call 
on a Departmental examination. 

I do not suggest that the literature courses be so free 
that they have no educational purpose. On the con
trary, I strongly favor a well-organized program which 
progresses gradually, methodically, and with a strong 
thread of continuity from Grade I right through senior 
high school. But let the prescription restrict itself to 
techniques, devices, literary skills, kinds of literature, 
eras, authors and poets to be studied at each grade 
level. For the benefit of those teachers new to the pro
fession, or those not professing to be teachers of 
English but doing their best in such a position, or, if 
we have them, for tho lazy teachers who need goading, 
the program of studies should be very specific in its 
suggestions us to which literature selections might be 
used to exemplify each new concept. It should give 
methods of developing the lesson, even a detailed les
son plan for each kind of lesson. If it is necessary to 
hold teachers to a course, I see nothing wrong with a 
Departmental examination at the end of each high 
school grade — providing the examination tests for the 
pupil's understanding of the craftsmanship of reading 
and does not restrict pupil or teacher to any particular 
selections in their search for understanding of the 
skills and techniques of good writers, or for the; signi
ficance of good writing, or for pure joy or a new light 
on their own inner and outer worlds. 

I wonder if the motive for a prescribed series of 
selections is not one of convenience for examination 
purposes with the objective test in mind. Marking is 
faster and more accurate if pupils put easily recog
nized symbols into neat litile squares and blank spaces 
readily located. But does such-'A test tell us very much 
about a pupil's understanding of literature, its impact 
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Course content should he determined by educational 
ft,dors — not by convenience for examination or by cost 

erature Selections? 
C L O E D A Y 

on him or his ability to think and express thoughts? 
I suggest that subjective answers to questions such as 
those below will not only give us a better picture of a 
pupil's readiness lor more advanced work, but will 
also lead teachers to the presentation of a reasonable 
body of good literature. 

1. On the basis of selections from the poetry of 
Coleridge or Scott, make a definition of romance. Your 
definition should be illustrated and .supported by 
numerous specific references to the work of the poet 
you choose. 

2. With reference to characteristics of tho Eigh
teenth Century poetry and the poetry of the Roman
tics, show to what extent the work of William Blake 
exemplifies qualities of each era. 

3. Four fundamentals of good writing are: (1) Sig
nificance, (2) Sincerity, (3) Restraint, (4) Enthus
iasm. With reference to prose selections and poems 
studied this year, show how the writers have given 
their work the four fundamentals of good literature. 

4. Compare or contrast the imagery of Alfred, Lord 
Tennyson and Ezra Pound, (or of E . J. Pratt and Carl 
Sandburg—or of Edgar A. Poe and Dylan Thomas). 

This last suggestion for a final examination question 
leads directly to another weakness in the present litera
ture courses. Why have we so little of the work of 

j modern writers? Are we afraid to let our pupils come 
i into contact with current literature? Assuming that we 

cannot judge what wil l be the lasting masteqiieces, 
current writing is still the expression of the pupils' 

: own society, the voice of their era. They may under-
! stand it better than we do, and what harm can there 
j • be in giving them the opportunity to try? Is it not en-
t tircly possible that those pupils who "can't get any

thing" from poetry might receive the first Iitde flicker 
of current to the light bulb in their dark attic by 
even a "fuzzy" connection with a beatnik poem, simply 
because they have some spark of enthusiasm for rebels 
of their own day? Every contact, no matter how flicker
ing, with the power center, the poet, helps to clear the 
channel between that power center and their little 
light. We work on the assumption that knowledge of 
the past gives us better understanding and apprecia
tion of the present. I believe that contemporary poetry 
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might awaken an enthusiasm which could serve as 
direct contact with the great power plants of the poetiy 
of the past. 

All this, of course, leads to the question of finance. 
To give the free teacher all the material he needs to 
keep his course vital and alive, to avoid the deadening 
rut and chilled ardor which year-after-year repetition 
produces, is to ask for an extensive array of books-
anthologies of poetry, of short stories, one-act plays, 
essays, novels old and new, many Shakespearean plays 
and a series of other plays, right up to and including 
current productions. We could choose a beauticul set 
of books which would cost over a hundred dol'ars per 
pupil. But is that necessary? Can we not supply paper
backs in classroom sets? Or better still, the smaller 
booklets in the cloth back such as The Children's 
Classics series which Macmillan did publish? I have 
at hand a copy of Hercward the Wake (abridged, 
Charles Kingsley, ages 11 to 14) which has been well 
thumbed by two generations and is still very usable, 
with its ninety-six pages of content intact and only 
minor cover repairs needed. Its original cost was 5d. 
The print is clear and a reasonable size. It is illus
trated with pen and ink sketches, and the paper, 
while not the heavy, glossy-white of The B.C. 
Teacher, is of better quality than newsprint and is not 
rough or bulky. Could we not have a series of such 
inexpensive pamphlets in classroom sets, keep those 
not in use in the room, and give pupils the option of 
buying any they would like to keep? I do not believe 
that replacement cost would be anything like that for 
the thick, heavy books whose backs get broken; and 
surely original costs would not be over twenty-five to 
fifty cents per booklet. 

The accusation that Canadian schools are leaching 
pupils to be little mimics is justified to some extent, 
and must be so long as we have literature selections 
prescribed so that the pupils can put easily recognized 
symbols into easily found spaces on an examination 
paper. Let us free this basic avenue to education from 
roadblocks and traffic bottlenecks.-^ 

Mrs. Day is on the staff of Elphinstone Junior-Senior 
High School at Gibsons. 
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The "Three-Sentence Idea" 

Good paragraphs will result from 
practice along the lines suggested here 

J. R. W A R N E R 

SOME YEARS AGO, while teaching in another 
province, I came across the "Three-Sentence Idea" for 
paragraph writing, I do not know its origin, hut I 
have since used it successfully. 

Basically the idea is thr.v no pupil be required to 
write a composition of more than three sentences dur
ing the year in each grade from Grade II to Grade 
IV. Even in Grade V , the plan may well be followed 
until Christmas. Grades VII and VIII should have 
frequent practice with the three-sentence paragraph. 
At least one such paragraph should be written each 
week by every pupil. The teacher should cheek these 
carefully and make suggestions for their improvement. 
We should never accept more, or less, than three sen
tences. 

Goals should be set somewhat, as follows: Grade III, 
an average of from five to seven words in a sentence; 
Grade IV, six to eight words; Grade V, seven to nine 
words; Grade VI , eight to ten wqrds; Grade VII, nine 
to twelve words, and Grade VIII, twelve to fifteen 
words. It should be firmly established that there are 
standards of sentences for each grade, involving "length 
of sentence, vocabulary, etc. There should be no idea 
that a Grade VIII boy deserves full marks for writing 
a good Grade IV sentence. 

Since it is impossible to write a long story in three 
sentences, it wil l be necessary to spend some time in 
"narrowing" topics. For example, while it is impossible 
to write a three-sentence paragraph on the subject, 
"A Ball Game," it is possible to break this subject into 
such divisions as: time, place and reason for the game; 
comparison of the teams; the opening innings, and 
breaking the tie score. Any one of these, for a senior 
class, would serve as a topic for a three-sentence para
graph. Tlie same step in a more elementary form has 
to be taken in the junior classes. 

Each child should strive to use at least two good 
words which would not be found, generally, in the 
vocabulary of the previous grade. In this respect the 
teacher should guard against the extreme. 

In order to lengthen the average sentence, a Grade 
IV child can be encouraged to use good adjectives, 
adverbs, etc. (without reference to their grammatical 
name). A Grade V child should be encouraged to use 

phrases and perhaps simple clauses. Grade VI should 
use subordinate clauses readily. The clause, to a child 
who is anxious to include more ideas in his three-
sentence paragraph, serves as a method of joining two 
or more related ideas in one sentence. The Grade VIII 
child will find a definite use for the participial con
struction as an alternative method of connecting re
lated ideas in a sentence. In other words, grammar 
becomes functional. 

Each child should strive to begin each sentence of 
his three-sentence paragraph differently for the sake 
of variety, and to avoid monotony. 

The last sentence of the paragraph should complete 
the thought of the paragraph and, for this reason, is 
very important. 

To show this "growth" of the sentence through the 
grades, the following examples use the same topic. 

Crade III: I have a pet dog at home. He is black 
with white spots. We teach him to do tricks. 

Grade IV: My father bought me a terrier pup. It is 
black with a few white spots. Blacky can do many 
clever tricks. 

Grade V: Father bought me a terrier for my birth
day. I call him Spot because he is black with a few 
white spots. He is clever and is learning many tricks. 

Grade VI : When I was ten, my father gave me a 
black and white terrier pup. I spent many hours 
training him to do tricks. He is the best friend I have 
ever had. 

Grade VII: Last year Father bought me a pure-bred 
pup for passing my examinations. As he was intelli
gent, I soon taught him many tricks. Wherever I go 
nowadays, my pal is close beside me. 

Grade VIII: Sometimes, looking into my dog's eyes, 
I think he understands me better than my parents do. 
Ever since Dad brought him home five years ago, he 
has been my best friend because he always keeps my 
secrets. I would never think of doing anything which 
would make my dog ashamed of me. 

If this method is conscientiously used, any teacher 
will be able to see a definite improvement in a pupil's 
work from month to month. 

The author teaches in Lower Nicola School, Merritt. 
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J. II. YVORMSBECKER 

Does the Method of Grading Help 
Improve Pupils' Compositions? 

An examination of the three basic 
methods of grading compositions 

A G O O D D E A L lias been written on the topic of 
composition grading. The need for uniformity and 
consistency in marking is a favorite subject for re
search and discussion. However, some authorities in 
the teaching of composition tell us that the grading 
method itself can be a positive factor in the improve
ment of writing. For example, those who support the 
Overall Impression, or "wholistic" method of composi
tion grading claim that by assigning an overall grade 
which takes into consideration all the elements that 
together make a good composition, the pupil receives 
a balanced estimate of his work. 

Those researchers who favor the Single-Point-per-
Theme method of grading say that more teaching may 
be achieved by stressing only one point from among 
a number of composition elements when a theme is 
graded. If compositions are graded solely on one of 
these points, such as sentence structure, punctuation 
and capitalization, word usage, each time — and if the 
point to be graded is not known to the pupils — this 
scheme focuses pupils' attention on their ability in this 
one aspect of composition. In successive markings the 
various points are graded one at a time. 

Between these two grading schemes is a diird 
method which gives two grades for the composition: 
one for form or mechanics and another for content. 
Supporters of this method claim that it recognizes a 
pupil who has mastered the fundamentals of mechan
ics yet lacks spark and originality in content. The 
opposite, of course, would apply. Two separate grades, 
therefore, are given by markers who use this scheme. 

The statements of expert composition teachers 
claiming the superiority of one grading scheme over 
another prompted the writer to examine under con
trolled conditions these three methods of grading com

positions and their effects upon pupils' writing. The 
Overall Impression, the Content/Form, and the Single-
Point-per-Theme methods were studied with a vie . 
to determining which, if any, of these grading 
methods, was most effective in assisting pupils to im
prove their writing. 

Six teachers and two hundred thirteen Grade VI 
pupils in three elementary schools in Vancouver par
ticipated in this experiment. Each of the six classes 
was divided into three matched groups according to 
a standardized diagnostic language test and a group 
intelligence test. By this method it was possible to have 
each teacher employ the three grading schemes, re
cording grades for each of the matched groups for 
later analysis. 

The writer provided lesson plans for two written 
composition periods per week for the entire fall term. 
Short units, based on the course of studies, culminated 
in written work for grading. No out-of-class assign
ments were given and teachers agreed to limit teach
ing presentation to the material in the writer's manual. 

Teachers informed their classes that for the next 
term their written work would be marked by three 
different methods. They described the grading schemes 
so that pupils would understand the various bases for 
marking. In addition, after each class had been divided 
into three groups for grading, pupils were given guide 
sheets entitled "How Your Compositions are Marked." 
These were pasted in their notebooks and pupils con
sulted them when their graded work was returned each 
week. 

Mr . Wormsbecker, vice-principal of John Oliver 
Secondary School, Vancouver, made this study a few 
years ago. 
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Two samples of pupils* written work and standar
dized language test results were obtained when the 
study commenced in September. The sample composi
tions were graded under standardized conditions by 
three independent markers. Against these scoi s 
similar data, obtained three months later, were coin-
pared. 

During the experiment each week's classwork cul
minated in written work which teachers graded in 
three groups usmg the specified marking methods. The 
letter grades A, B, C, D, E were used. Teachers could 
use customary symbols to indicate spelling errors, 
faulty punctuation, and incorrect form but they were 
instructed to write no comments on assignments be
cause standardized conditions then would have been 
impossible. 

Themes were returned to pupils at the beginning of 
the following week. During the first few minutes of 
the period the pupils examined their compositions and 
consulted their guide sheets. Teachers encouraged 
pupils* questions about the grades they received. Each 
pupil's interpretation of the grade which he received 
was supposed to assist him in improving his next com
position. 

At the completion of the study tlie pupil gains 
achieved in composition skills were obtained by mea
suring the differences between the initial and final 
scores on the standardized language test and initial 
and final scores on samples of compositions written 
and graded under standardized conditions. A statisti
cal analysis of data showed that there were highly 
significant gains in composition skills among all three 
groups in the experiment. In fact, in a period of less 
than three months, the grade norm in composition 
skills as measured by the standardized language test 
proved to be over one full grade according to test 
norms. The written sample gains were also highly 
significant. However, when the measured improve
ment of each of tho three groups was examined there 
was so little difference among them that it was not 
possible to single out one composition grading method 

as more effective than the others. 
In such brief experiments as this one, there are man)' 

factors which might have contributed to the remark
able improvement in composition, bu' perhaps the 
most important factor was that the pupils wrote six
teen compositions in the space of twelve weeks. 
Twelve of these were returned soon after pupils had 
written them with grading symbols indicating that the 
compositions had been examined and evaluated. 

Upon completion of the study, the participating 
teachers met with the writer to discuss the various 
marking schemes as they had used them. Two teachers 
thought the Single-Point-Per-Theme method was 
worthy of consideration. They felt that it seemed to 
have a good motivational effect and found it easy 
and quick to score. Another teacher disliked the same 
method because there was no steady improvement in 
grades. That is, a pupil might fail a paper on sentence 
stincture, receive a high mark the following week 
for punctuation, and fail the next week on usage. 

Little Agreement Reported 
Two other teachers favored the Content/Form 

method, which they had not used before, because they 
felt this method made it possible for pupils to succeed 
in at least one aspect of composition writing where 
otherwise they might receive failing marks. The sixth 
teacher stated that while he had conscientiously fol
lowed the manual's suggestions during the course of 
the study he was returning to the Overall Impression 
method for the remainder of the term. The teachers 
appeared as divided in their opinions about marking 
methods as the authorities in this field. 

The pupils, from reports of teachers, seemed to like 
best the Content/Form and Single-Point-Per-Theme 
methods, and liked least the Overall Impression 
scheme. The novelty of the former two methods pro
bably accounted for this preference. As for pupil in
terpretation of the mark assigned and its subsequent 
effect upon improving writing, this study has shown 
none of these methods to have any superiority. 

Perhaps the importance of any single method of 
composition grading is overestimated. If the pupil's 
written work is evaluated and he understands the basis 
for the mark received, it would appear that this may 
be one important factor in composition improvement. 
The suggested salutary psychological effects of one 
method, the simplicity of another, or the realistic basis 
of still another marking scheme, does not seem to 
affect the pupils interpretation of his grade according 
to the findings of this study. Most teachers would agree 
that having pupils write frequently is likely of far 
greater importance in the development of good writ
ing than is any one method of grading. 

But it mav be that teachers should consider the 
merits of a number of grading schemes for particular 
purposes and utilize these on occasions to stimulate 
pupil interest and to reduce the time spent on mark
ing. * 
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va on oi inter-class 

nstruction 

JOHN F. ELLIS 

A s LONG AS we ha"e-schools, educators will give 
attention to the problems inherent in instracting pupils 
in groups. Historically, attempts were made to facili
tate group instruction by providing the teacher with 

.... manageable numbers and age ranges of students. The 
institution of graded schools bears witness to this. 
More recentiy, educational theorists and practitioners 
have experimented and, argued in attempts to find 
the most efficient means of organizing, graded groups 

• v of pupils for instruction. The relative merks and 
demerits ofability, homogeneous, and heterogeneous 

fgroupings have been debated at length. (14) Still 
^more recently, the suggestion has beeri, made that 

: grade barriers should be eliminated ari.i the, range 
of abilities within the. classroom thereby'vextended. 
•(8,9) "<': . • A ' " 
•• '•• Ifcisnot the purpose of this article to evaluate the 
merits of,the various broad forms of organizational 
groupings!" Excellent discussions of the issues involved 

v are readily^available. (10,d4, 15) Rather, tne purpose 
~\is to Examine grouping- for instruction in reading'with 

%>articula£femphasis or the Drocedure known xis Jonlfn ^particula^emphasis or the procedure knownsas Joplin 
.^^rouping, inter-class, grouping;; "circlinff.T\or grounin? 
>ty reading level. 
'•i/'Wolfe v"(d7) describes'' five different patterns of 

• grouping for use with basal readers. Shane (15) in an 
excellent summary, lists thirty-two different 'grouping 

^procedures," many of ^hichVcan'be^adaptet&to the 
.teaching of reading.qVVritings'on this subject refer to 
interest.groupings,' social groupings, -ability-groupings, 
'temporary grouping.#sp,eei^ 
class* groupings^ ii>tra-cfesif; groiiping^flexiblc'^roupt: 
ings,' fixed groupings, homogeneous groupings, -hetop-Or 
geneous:grouping??grouping by' special needs;)apd so 
on. The;classropnrteacher,assailed by so maiiy varied 
.and sometimes conflicting' suggestions oatfiiot but be 

confused and perplexed. "Are all the experts right?" 
the teacher might well ask. "Were they speaking about 
a class like mine?" "Is there sound research evidence 
to support any or all of die methods advocated?" An 
examination of one form of grouping, inter-class 
grouping, may serve to clarify diis matter. > 

Inter-class grouping in reading is a device for de
creasing the range of reading, abilities in a classroom. 
Pupils are grouped for reading periods on the basis 
of reading level, irrespective of normal grade status. 
Thus, if Grades IV, V, and VI are involved in the ; 

plan, the ton reading group would probably contain 
some Grade IV's, a few more Grade V's, but mainly 
Grade VI's. Conversely, the bottom group would pro
bably contain a majority of Grade IV's, some Grade 
Vs and a few Grade VI's. Grouping need not be con
fined to the grades mentioned but might include more, 
fewer or different grades. Inter-class grouping is 
ability grouping which may disregard grade barriers. 

What research evidence is there on the effectiveness 
of inter-class grouping in reading? The literature re
ports considerable opinion about but relatively few; 
experimental studies of this problem. Furthermore, the;. 
conclusipns_drawn by experimental researchers range 
from ehthusiastiiT-aQceptance to tentative rejection of 
the plan. 

,Barbe and Waterhouse (2) reported good results 
from a six-month experiment in which 180 fourth, fifth, 
and sixth graders were regrouped and taught reading 
in relatively homogeneous-.ioiasses. Bernard (3),. 

> reported similar results after three years of inter-class 
v-grouping involving the sixth, seventh, and eighth 

so , The author, a member of the^Faculty of Education, 
1 U.B.C," is a f'onner" West Vancouver teacher and 

principal. [ - - . . "" 
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grades. Aaron ct al (1) concluded that in a fourth 
grade group of 107 children " . . . cross-class grouping 
was more efficient in terms of teacher and pupil energy 
than the familiar within-class grouping." (1:211) Hart 
(12) reported significantly increased achievement in 
reading from an experiment that involved Grades IV, 
V, and VI . He suggested that his experimental evi
dence " . . . gives strong support to those teachers and 
administrators who believe that ability grouping has 
merit and deserves serious consideration." (12:230) 
Carlson and Northrup (5) reported action research 
involving four teachers and 127 fourth grade children. 
They did not claim to be able to prove statistically the 
worth of their program but they pointed out that the 
teachers were enthusiastic about inter-ckss grouping 
and were encouraged by the results achieved. 

Three research studies seem to differ in their con
clusions from tlie foregoing. Bremer (4) compared the 
reading progress made by first grade children in 
heterogeneous groups with progress made in groups 
where the ability range had been narrowed. The only 
significant difference he found was with high readi
ness pupils who appeared to profit from a broadened 
range of ability in the classroom. Edmiston and Benfer 
(7) found similar results in Grades V and VI . They 
were able to show that children in classes with an 
I.Q. range of forty points made significantly better 
progress in reading than did children in classes where 
the range of I.Q.'s had been narrowed to thirty points. 
Russell (16) examined the achievement made by in
termediate grade pupils over a two-year period under 
"regular" and inter-class groupings. He found no sig
nificant differences favoring cither group. 

Variety in Opinions 
A l l eight research studies cited attempted to meas

ure reading gains when children were grouped in 
classes of reduced range of reading ability. How then, 
one is led to ask, did five researchers conclude that 
inter-class grouping is useful as a means of increasing 
reading achievement and three researchers fail to find 
the same thing? The answer, in this writer's opinion, 
is to be found in the failure to recognize uncontrolled 
variables within certain of the experimental situations. 
The studies which yielded results favorable to inter-
class grouping were all open to this criticism. Several 
of the studies (1, 2, 3, 5, for instance) reported that 
teachers were "enthusiastic" about the experimental 
procedure* This suggests reading gains attributed. to 
grouping might well have been the result of teacher 
attitude. Several of the studies (1, 2, 3, 5) reported 
special procedures for organization, materials, evalua
tion, teacher-involvement and the like during the ex
perimental,. period of inter-class grouping. A l l the 
studies with conclusions favorable to inter-class 
grouping (1, 2, 3, 5, 12), apparently provided; an 
opportunity for the teachers to perceive the grouping 
procedure as different, experimental, or novel. It seems 
distinctly possible that increased reading achievement 

could have been due, nut to the form of grouping em
ployed, but to the desire of the school staff lo make 
inter-class grouping work. 

This point of view receives support from the three 
studies which found no advantage in increasing the 
homogeneity of reading classes. Bremer's study of 
heterogeneous and "homogeneous" classes (4) for ex
ample, seems to have been an "arm-chair" experiment. 
Probably neither the teachers nor the pupils recog
nized the experimental period as being in any way 
novel or stimulating. Likewise, Edmiston and Benfer 
(7) give no indication that teachers or pupils were 
aware of an experimental situation or modified their 
approach during the experimental period. Finally, Rus
sell's data (16) suggest rather convincingly that inter-
class grooving is not inherently superior to other forms 
of grouping. His subjects, it wil l be remembered, were 
drawn from schools where neither inter-class nor "nor
mal" grouping was perceived by the participants as 
being novel or experimental. 

Other Factors Important 
A critical examination of the literature related to 

inter-class grouping for reading instruction forces one 
to conclude that the kind of instructional grouping 
used is probably no more important than many other 
instructional factors. Shane (15) suggests that "The 
uneven growth patterns of individual children make 
grouping hazardous." (15:313) Dawson (6) implies 
that organizational grouping of a number of classes is 
far less important than what happens within the in
dividual classroom. "The problem is to teach the chil
dren through the subject. This can be facilitated best 
through flexible groupings within the class." (6:52) 
Jones (13) seems to agree with Dawson but is more 
specific, " . . . grouping and adaptation to individual 
differences in a classroom are a "matter of management 
of time and facilities rather than one of class size and 
administrative planning." (13:270-1) Harris (11.) 
stresses the importance of dealing with the reading 
problems of individual pupils and implies that reli
ance on grouping schemes may not assist individuals 
but may simply be " . . . a way of justifying the use 
of uniform materials (and teaching methods) . . ." 
(11:37) Russell (.16) sums up the matter when he 
concludes that "More intrinsic factors in the instruc
tional program such as materials used, teacher's know
ledge of the individual child, and efficient and demo
cratic classroom procedures continue to be more im
portant than any external arrangement for reading in
struction." (16:470) To the foregoing opinions might 
be added the thought that the teacher's enthusiasm 
and effort are of vital concern to the growth in read
ing of each child. 

Inter-class grouping by and of itself is unlikely to 
produce the desired improvement in reading achieve
ment. Undoubtedly, inter-class grouping, when com
bined with sound teaching procedures, concern for 
pupils as individuals, and teacher enthusiasm, < can 
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produce gains in achievement. However, it is likely 
that many other forms of organizational grouping, 
when combined with the desirable procedures noted 
above, will also produce significant reading gain. 

In short, the form of grouping employed is prob
ably no more important and possibly less important 
than many other factors within the teaching-learning 
situation.-jfc-
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English is Basic 
Continued from page 159 

To tins end teachers of English must determine the 
purpose of lessons in spelling, punctuation, grammar, 
composition. If the student is going to accept these 
as an essential part of' a program that has meaning 
for him, he must be .able to see in what way they 
.enable him to communicate his ideas better. It is 
possible, as a result, that teachers may have to discard 
some of the time-wom drill lessons and substitute for 
them lessons diat require more thought and creative 
effort on the students' part. Probably grammar will 
have to be streamlined to the point where it can justify 

: its place as a tool in the teaching of composition. (And 
what a delight it would be for the teacher if he no 
longer,-had to worry whether a sentence error that 
manyj'bf his students don't make is to be called Faulty 
Omission, Illogical. Comparison, Grammatical Error, 
or Faulty Subordination.) 

With ths-_added' time in the program and with the 
elimination oF non-profit drill lessons, teachers can 
require more original thought and expression from the 
student. Strangely enough, once he has had some 
success.in the experience, the student often likes to 
try out his thoughts on others. 

Has he become interested in reading for enjoyment, 
for knowledge, and for understanding? Too frequently 
we underestimate capabilities. We place in the hands 

: of a student in Grade IX, for example, books of the 
Grade VI reading level. We do so because on a stan
dardized reading test (Is standardization the major 
goal in English?) he is shown to achieve at the Grade 
VI reading level. But the student is probably normally 
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intelligent. As a result we can often kil l an interest in 
books, for the normally intelligent Grade IX student 
finds Grade VI topics and Grade VI treatment of 
topics very juvenile and uninteresting. Such a student 
needs sound remedial instruction not written down 
material. We often find him to be interested in ideas 
and we should place before him books with challeng
ing ideas. 

Sir Arthur Quiller-Couch in his book On the Art of 
Reading (p. 203) presents a challenging thought. He 
says: "Of The Tempest we may say confidently that in 
reading it—or in reading Hamlet, for that matter—the 
child has no sense of being patronized, of being 'writ
ten down to.' And this has the strongest bearing on 
my argument. The great authors, as Emerson says, 
never condescend." 

On pp. 22 and 25 of the same book Quiller-Couch 
quotes from Philip Gilbert Hamerton's book, The In
tellectual Life. 

"There is a sort of intellectual chemistry which is 
quite as marvellous as material chemistry and a thou
sand times more difficult to observe. One general truth 
may, however, be relied upon . . . It is true that every
thing we learn affects the whole character of the mind. 

"Consider how incalculably important becomes the 
question of proportion in our knowledge, and how that 
which we are is dependent as much upon our ignor
ance as our science. What we call ignorance is only 
a smaller proportion—what we call science only a lar
ger. The larger quantity is recommended as an un
questionable good, but the goodness of it is entirely 
dependent on the mental product iliat we want." 

What is the mental product that we want as our 
student leaves school? 

189 

4 



Other Thoughts on English 

We received several articles which we coidd 
not use because of space limitations or because 
of their overall similarity to other articles. Here 
are excerpts from some of these. 

The Teaching of Poetry, by R. Hepburn, Edmonds 
Elementary-Junior High School, Burnaby. 
Poetry, being an art, must be made meaningful to 

the pupil so that he or she is equipped with a proper 
appreciation on which to build. Although I believe 
that the teaching of poetry should be systematic, that 
is, the study of the appreciation of form and structure 
should be taught logically, I do not mean to imply 
that poetry should be dissected, explored, and labeled 
as one would examine a frog. 

Poetry is expression and in order to appreciate this 
expression fully, one must be equipped with some 
knowledge of what poetry really is. It is my opinion 
that in the past, teachers have taught poetry through 
tho study of its mechanics rather than through the 
understanding of its purpose. Poetry has been a study 
of anatomy rather than an appreciation of emotion 
and feeling. But, at the same time, our approach, our 
introduction, our discussion, must be presented in a 
meaningful way so that the pupil will not be lost in a 
storeroom of metaphor and feel that poetry is abstract, 
difficult, and superimposed from another planet. 

The ideal objectives in the teaching of poetry would 
be, first, to aid the pupils to read simply constructed 
verse with ease; secondly, to help the pupils recognize 
good poetry; and, thirdly, to make the pupils 
acquainted with the greater poets. 

The teacher's oral reading and presentation of the 
poem sets the receptive mood of the class. There is 
no substitute for a good expressive reading of a poem. 
The poem, if properly read, should arouse or awaken 
the pupil to its thought and feeling, for the hearing of 
poetry is an important part of enjoying it. There are 
many other techniques for the presentation of poetry: 

1. Dramatization 
2. Choral Reading 
3. Singing 
4. Listening to recordings. '•' >, 
The teacher must make it clear that poetry has al

ways held a central position in human culture. Its 
natural subject-matter is the kind of experience that 
ordinary language cannot communicate. Poetry is cap
able of narrating, philosophizing, dramatizing, and de
scribing. Poetry's first characteristic is that it expresses 
or evokes feelings and is addressed to the imagination. 

Poetry deals \yith subject-matter that cannot be de

scribed adequately in prose. It is a way of stretching 
the resources of language beyond their ordinary power, 
in order to communicate what language seems unable 
to communicate. When discussing the imager)' of 
poetry, the teacher should stress that expressive com
parisons are not limited to poetry. They are often 
found in prose and in ordinary conversation. 

Television's Impact on Reading, by Lester R. Peter
son, Elphinstone Jr.-Sr. High School, Gibsons. 
In tho furore of inviting this exciting new acquain

tance into the classroom, has a sufficient investigation 
of his character references been conducted? 

Most audio-visual devices have of course proved 
advantageous. It would be fallacious logic, however, 
to accept any one device on the merits of any other 
device, the common factors of which have not been 
established. 

The student who could succeed in completing home
work assignments backed by radio or phonograph 
music cannot do so while he confronts a television set. 
Whatever freedom ho might be allowed by his parents, 
a teen-ager's working hours are curtailed by his own 
biology. He cannot repeatedly work far into the night. 
The hours between 7 and 10 p.m. thus demark the 
battle-field on which is fought, night aftei night, the 
struggle between study and television. 

Now, the process of reading is a complex and diffi
cult enough accomplishment under even the most 
favorable positive conditions. Can we feel justified 
in supposing that it will not suffer from the addition 
of some element that is at least of non-positive, if 
not of negative value? 

Obviously, the T V set wi l l not disappear from the 
living-room any sooner than the car wil l from the gar
age. Recommendations that its use be discontinued 
will not end its existence, beneficial as such an end 
might be from an educational point of view. But if we 
must become reconciled to its place in the home, we 
do not have to welcome its advent to the school class
room. Let us at least defer its entrance until a most 
careful study of its possible effects on reading has 
given us more details on this fellow than we have 
today. 

Reading Instruction Needed for all Grades, by Dr. D. 
T. Oviatt, Dean of Instruction, San Fernando Col
lege, California. 
The introduction of reading instruction at all grade 

levels up to and including adulthood, has plenty of 
psychological and experimental support. Research in 
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psychology in the fields of maturation and motivation 
has been extensive and eonclu :ve. The idea that the 
reading skills are perfected at the end of elementary 
school has been generally discredited. Reading is not 
one skill but many. It involves motor learning as well 
as complex intellectual efforts. 

One might argue that since a child has walked from 
late infancy, he has nothing to leani from the track 
coach when he turns out for the college running team. 
The same fallacy is accepted at face value by a great 
many people when applied to reading. 

The spectacular success1 of the so-called "speed 
reading" is a clear demonstration of the value of in
struction and motivation even among adults who have 
used reading with normal competence for years. Exe
cutives in major organizations such as the Bank of 
America are not inclined to waste either their time 
or their money. Yet L .A. State College instructors have 
been regularly retained for this unique kind of adult 
education. 

The success of the reading laboratory at San Fer
nando Valley State College demonstrates that college 
level students of good native ability can make sub
stantial improvements when they have the benefit of 
expert diagnostic advice and adequate instruction. I 
would strongly recommend that provision be made for 
reading instruction where needed throughout the 
English curricula. 

The Problem of Sclerosis in Senior Literature Courses, 
by Mrs. E . Little, Max Cameron Senior High School, 
Powell River. 
I cannot believe that it is important for students 

leaving our high schools to have studied three or four 
narrowly prescribed sets of selections, chosen arbi
trarily from English literature. Certainly they should 
experience some of that outstanding literature, but 
surely they could be given greater freedom of choice 
even if die course must be terminated by a formal 
examination. Above all, the free reading program 
should not be relegated to an insignificant place. If 
we do so, we are destroying the bridge which might 
join the "littachur" studied in classrooms and lecture 
halls to the interests and activities of adult life. 

Extensive reading, if used freely, can soften the 
appalling rigidity of the prescribed courses. It also 
makes those who do not develop a deep taste for 
reading aware that books are, nonetheless, important, 
and in various ways. For those who do read eagerly, 
it brings awareness of the vast horizons of the world 
of books. Moreover, it makes them acquainted with 
books designed to give delight to the eye as well as 
the mind—books in handsome print on fine paper. And 
it is a far surer way to a generous vocabulary than are 
dictionary drills in class. If one meets a word often 
enough in interesting contexts, it slides at least as far 
as one's effective reading vocabulary, painlessly and 
permanently, long after examinations have receded 
into the past. 

Better Texts for English, by Mary Fallis, King Edward 
High School, Vancouver. 
The book rental system has so far imposed some un

desirable limitations on the scope of the literature 
courses. The anthologies of prose md poetry offer a 
rather "thin" selection, in most cases too weak to in
terest students in further reading. The selection fails to 
give students familiarity with ary significant body of 
literature, and it fails to present our own Canadian 
literature satisfactorily to the main stream of students. 

The student's literature texts — his copies of collec
tions of stories, of poetiy, of plays -- are not his. As he 
goes through school, he makes no collection of books 
containing familiar pieces of work to which he might 
refer in later years. 

A study of literature gives us opportunities to ex
plore our culture, to begin the long quest for an under
standing of our culture and of what is valuable in it. 
Surely this study is important in the complex modern 
world. 

Let us have well-written prose which brings before 
our students some of the important issues of our time, 
issues they are going to live with: town planning and 
conservation of resources, the cause of peace and the 
cause of war, standards, psychology, die role of the 
individual in society, the nature of modern society (the 
community), the mass media, educational concepts, 
the role of the arts, the changes that science is bring
ing into the world and into human relations. 

We must not waste the time of students going on to 
university on second rate material. The field of learn
ing is so broad today that they must get a background 
of general knowledge very quickly before they move 
on to their specialty. Reading time is so hard for any
one to find and high school years are very important 
reading years. This is the time when the gifted student 
should be starting to read selectively both inside and 
outside a classroom. 

There is the same need for vital material for the 
slow stream of students. We have tended to look for 
literature for them in which, as vocabulary has been 
simplified, content has also been simplified, to such 
an extent that there are no ideas at work in the mater
ial. As a result these students are simply bored with 
reading. 

We need good books to do our work in the schools. 
If we had enough vision we would have collections 
that include well-written stories of life in Russia, in 
Israel, in Latin America, in new and old Africa, in 
India. We simply have not begun to tap the sources 
waiting for us to use. 

The anomalies in our present courses are fantastic. 
The students on the slow stream have a better collec
tion of Canadian work, at least they have more titles 
and more recent titles than the students on the main 
stream, but these selections are badly abridged. It is 
time that educational bodies concerned themselves 
about getting Canadian literature into print and get
ting it in editions that students can b u y . ^ 
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The Department Replies to Recommendations 
Emanating from the 1961 Annual General Meeting 

A. LS IS CUSTOMARY, the Federation presented to 
the Department of Education recommendations passed 
at the 1961 Annur General Meeting. For the informa
tion of the mem. -ship, below we give the recom
mendations and the replies received from the Depart
ment. 

Educational Policy 
R E C O M M E N D A T I O N A - l : That the B.C. Teach

ers' Federation make it a matter of major policy that 
teachers and principals be given t in opportunity to 
participate in the formulation of educational policy on 

a basis of equality with other authorities particularly 
at the local level and that the B.C.T.F. Executive take 
active steps to convince the Department of Education 
that this should become province-wide policy. 

Reply: The Department of Education has every in
tention of continuing and extending its present policy 
of enlisting the participation of teachers in curricular 
and other professional matters in which the respon
sibility of teachers is directly involved. As an example, 
it is asking the Federation itself and some of the pro
vincial-wide associations within it to nominate repre
sentatives to the new Professional Advisory Curricu
lum Committees. There are many other examples. 
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The Department is not prepared to interfere with 
local policies in any way. The district superintendents 
are aware of Departmental policy, but in matters 
under the jurisdiction of school boards the boards 
themselves must make the decisions. Any approach 
at this level must be to the boards by the groups con
cerned. 

R E C O M M E N D A T I O N A-2: That this Annual 
General Meeting regrets that the change of Grade VII 
pupils to the elementary school level, as recommended 
in the report of the Royal Commission on Education, 
was so hastily made by the Government that careful 
consideration of all of the educational implications 
was not possible. 

Reply: The position of the Federation in regard to 
the transference of Grade VII is recognized. The 
decision reached, however, was with full considera
tion of all the arguments yet advanced against the 
move, as well as those in favor of it. 

R E C O M M E N D A T I O N A-3: That the Annual 
General Meeting recommends that, where school 
boards are willing and the facilities are available, 
Grade VII pupils continue to attend secondary schools 
and to receive instruction in home economics or in
dustrial arts in 1961-62. 

Reply: The Department is not prepared to approve 
of instruction in home economics and industrial arts 
to Grade VII pupils. 

Pupils will be housed where classrooms are available 
imthe year 1961-62. Eventually, it is hoped all wil l be 
transferred to elementary schools. 

R E C O M M E N D A T I O N A-4: That this Annual 
General Meeting recommends a careful study of all 
of the educational implications of the Grade VII 
change by the Department of Education, by the B.C. 
School Trustees' Association, by the B.C. Parent-
Teacher Federation, and by this Federation, in order 
to ensure that the changers revoked by the Govern
ment if it is not educationally desirable. 

'Reply: Since''he change was made after a long ex
perience with Grade VII in the secondary schools, 
there seems little likelihood that it wil l be revoked in 
the near future. Study of the practical effects of the 
move should, of course, continue, especially to ensure 
that the social and educational values desired are 
attained.. 

R E C O M M E N D A T I O N A-5: Whereas it is doubt
ful, as stated in the Federation's Brief to die Royal 

•;) Commission, that students will benefit from a lengthen
ing of the school day; and 

. Whereas there is a limit to the number of hours 
during which effective lessons can be prepared and 
taught, and a limit to the time which can be devoted, 
after school hours, to checking and correcting of stu
dents' work; 
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Therefore be it resolved that the Federation go on 
record as opposing any increase of teachers' instruction 
time beyond the present limits. 

Reply: There has been no change whatever in 
section 4.12 of the Rules of the Council of Public In
struction, which is the governing regulation. 

R E C O M M E N D A T I O N A-6: Whereas we agree 
with the Royal Commission Report that "fostering of 
intellectual development" should be the main purpose 
of a school system; and 

Whereas the B.C. Music Educators hold the view 
that the study of music is as important to the stimula
tion of the intellect as is the study of any other curri
culum subject; 

Therefore be it resolved that the Federation recom
mend that the current time allotments for music in 
the schools of British Columbia be maintained. 

Reply: Any group specifically interested in some 
phase of instruction is naturally convinced of its im
portance in the educational picture and that no 
decrease in time allotments for it be permitted. Never
theless, in a limited school-day and school-week, some 
time allotments cannot be increased without decreas
ing others. Any changes in time allotments, however, 
will be made only after consideration of the claims of 
all subject fields to the limited amount of school-time 
available. 

Curriculum and Textbooks 
R E C O M M E N D A T I O N B - l : That the Federation 

express appreciation to the Department of Education 
for the invitation to nominate a number of teachers 
for several departmental committees this year. 

Reply: The Department acknowledges this expres
sion of appreciation. It is expected that this procedure 
will be continued and extended where possible. 

R E C O M M E N D A T I O N B-2: That the Federation 
ask the Department of Education for greater repre
sentation of the central curriculum committees (such 
as the Provincial Curriculum Advisory Board) of the 
province. 

Reply: This recommendation has been acted upon 
in connection with the establishing of two Professional 
Committees; one for the elementary curriculum and 
one for the secondary curriculum. 

R E C O M M E N D A T I O N B-3: That the Federation 
reaffirm the desirability of teachers being given- as 
much information as possible about the tentative pro
posals of departmental Revision, Appraisal, or Advis
ory Committees, in order that teachers may be better 
prepared for effective teaching of any revised courses. 

Reply: The Department concurs with the general 
opinion expressed. To be of any practical help in pre
paring for effective teaching, however, proposals by 
Department Committees should be more than tenta
tive. The problem will be discussed with the curri-
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culum representatives of the Federation. 

R E C O M M E N D A T I O N B-4: That the Federation 
reaffirm the principle that, the bulk of curriculum re 
vision should bo done by selected teachers, with the 
advice of expert consultants, in summer workshops 
and that these teachers be paid a suitable honorarium. 

Reply: Consideration is being given to a pilot pro
ject along the lines suggested in this recommenda
tion. 

R E C O M M E N D A T I O N R-5: That the Federation re
affirm the desirability of proposed course revisions or 
new textbooks being used on a trial basis in a few 
districts for a year before being finalized. 

Reply: In theory there is some merit to this proposal. 
However in certain instances where this was done the 
results were inconclusive. 

Teacher Education and Standards 
R E C O M M E N D A T I O N C - l : That the College of 

Education and the Department should be asked to 
insist on one general standard of admission to both the 
elementary and secondary program and that this stan
dard be the highest that is applied at present. 

Reply: It is understood that this recommendation 
refers to persons holding degrees and that the refer
ence is to academic average. There obviously may be 
differences in majors and Other training. The general 
principle is accepted and steps have, already been 
taken. ; 

R E C O M M E N D A T I O N C-2: That the College and 
the Department of Education be asked to insist that 
people coming from outside British Columbia without 
these requirements (as in C - l ) as to majors and 
general standing be required to meet the same or an 
equivalent standard as students from British Colum
bia, before they are granted a teaching certificate. 

Reply: This general principle is already followed. 
. Consideration may be given as to when the training 

was undertaken and the regulations pertaining in this 
province at that time. 

R E C O M M E N D A T I O N C-3: That the B.C.T.F. 
Executive Committee make representation to the 
Department of Education and the University of British 
Columbia to have the elementary program extended 
to a full five years. 
: Reply: The Department is not in complete accord 
with this recommendation which has been under study 
for some time. Final decision has not been made. 

Miscellaneous 
R E C O M M E N D A T I O N D - l : Whereas all children 

whose sixth birthday falls on or before December 31 
may enter Grade I in September of that year; and 

Whereas the immature child is unable to cope with 
the Grade I program as outlined; 

Be it resolved that the Federation strongly recom
mend to the Department of Education that the regular 
basis for admittance to Grade I be an age of six years 
attained on or before September 1; provided that 
children whose sixth birthdays fall between September 
1 and December 31 may be admitted on September 1 
if their readiness has been demonstrated in a public 
school kindergarten class or through recognized readi
ness tests, such children to be admitted on a pro
visional basis subject to confirmation by Grade I 
teachers of their readiness to profit by the Grade I 
course. 

Reply: A study of school readiness and school en
trance age shows that British Columbia follows the 
common practice on this continent. Our own ex
perience in this province and experience elsewhere 
shows that the suggestion made is impractical for the 
following reasons: (1) any method not arbitrarily 
based on date of birth leads to undesirable reactions 
with both children and their parents; (2) the suggested 
"provisional basis subject to confirmation by Grade I 
teachers" is indefensible psychologically in the case 
of the child admitted on a provisional basis and then 
rejected; (3) readiness tests are notoriously unreliable; 
(4) even the judgment of Crade I teachers as to 
probable success is fallible. 

R E C O M M E N D A T I O N D-2: Be it resolved that the 
Federation discuss with the Department of Education 
the desirability of permitting Grade XII students who 
qualify for scholarships awarded by the Department, 
and who intend to take Grade XIII before attending 
the University, to defer such benefits until attendance 
at the University begins. 

Reply: Since Grade XIII pupils are also eligible for 
scholarships for the next year, based on their work in 
Grade XII, this would give them a definitely unfair 
advantage over those pupils who complete the first 
year at greater expense within the University itself. 

R E C O M M E N D A T I O N D-3: Be it resolved that 
the Federation seek an amendment to the Public 
Schools Act whereby it is an offence to loiter in the 
vicinity of a public school; such offence to be subject 
to a fine of fifty dollars. 

Reply: Implementing this recommendation as it 
stands appears to be impractical. Some form of mali
cious intent other; than merely loitering would proba
bly need to be proven. The implications of this pro-
pospl. will be studied. 

R E C O M M E N D A T I O N D-4: Be it resolved that the 
Federation recommend to the Department of Educa
tion that, in accredited high schools, the external in
spection of laboratory notebooks as a prerequisite to 
the successful completion of senior science courses be 
discontinued. 

Reply: This matter will be taken under considera
tion by the Board of Examiners, -j? 
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Teaching Spelling in Junior High School 

A procedure worth considering 

FoR A L O N G T I M E I had often had the feeling 
that I wasn't really doing justice to the teaching of 
spelling because, while I went about it seriously 
enough, my pupils did not seem to make satisfactory 
progress. About seven years ago I began experiment
ing with other methods than the traditional ones I 
had been using and gradually there developed a 
system whereby I really didn't teach spelling at all, 
but still the pupils learned. In the hope that it may 
be of some interest and help to others, I will try to 
outline my system briefly. 

It is based on three main ideas: (1) that meaning 
is essential if a word is to be added to a student's 
effective vocabulary; (2) that meaningful repetition 
is the most useful device in order to learn the spelling 
thoroughly; and (3) that spelling is more an in
dividual problem than a group problem. 

The system is a cut-and-dried one, yet it permits 
of some variety and provides very effective induce
ment: i'o learn. 

On Monday we have a pretest of the entire unit 
(32 words). The pupils are expressly asked not to 
look at the unit beforehand because the purpose is to 
let each one find out what words he does not know 
how to spell. He can then forget about the ones he 
knows and concentrate on those he must learn, which 
makes it an individual responsibility. (The reasons for 
every step in the system are explained to the students.) 
There is no recorded mark on this test and it is done 
on a quarter sheet of foolscap which the student need 
retain only for the test of the week. 

. Monday's homework is to write each word in a sen
tence that wil l illustrate as clearly as possible its pre
cise meaning. The word is underlined to make certain 
of a second look. Certain prohibitions are made. For 
example, no sentence may begin with "it" or "there," 
as.such sentences are very likely to mean practically 
nothing insofar as the precise meaning of the word is 
concerned. 

On Wednesday or Thursday I hand the sentences 
back, marked by using a key (to minimize writing 
corrections in detail). "W" means that the spelling 
word is misspelled; "R" means that the meaning is 

Mr . England teaches at Mission Junior High School. 

W. C. E N G L A N D 

wrong and a new sentence must be written; "S" means 
that this is not a sentence and must be made one; " U " 
means that the words have not been underlined and 
this must be clone; " N " means that neatness is not 
satisfactory and must be improved next week, or else. 
Al l corrections must be made by Friday. (The key is 
a blackboard fixture until Christmas.) A letter grade 
is assigned to this homework, one grade being lost for 
each of the key marks that has been necessary. Thus 
the maximum mark for work with two words mis
spelled and one non-sentence would be a "C." 

On Friday we have a final unit test. This work is 
done in the pupils' exercise books, beginning at the 
back of the book. (The weekly sentences are done 
in the same book but working from the front.) An 
error made on Friday involves a penalty, viz., ten sen
tences using the word correctly, such sentences to be 
neatly done and the word underlined. On Friday the 
two marks are recorded, sentences and test. The 
pupil may earn an "A" for his report card if he has 
not more than 1% errors on all weekly tests and if his 
sentence marks warrant such a grade. 

For the review units, we do not write sentences. 
That has been done already. I ask my pupils to write 
the 100 words in strictly alphabetical order—a formid
able task, but one that means every word is looked at 
several times, and very closely too. The unit is dic
tated on Thursday and Friday and a summary of the 
frequency of mistakes is made by volunteers. The 
penalty for mistakes is to write each misspelled word 
ten times in syllables, with the accent included. 

Variety may be achieved in many ways. Sometimes 
I ask the students to relate all their sentences to social 
studies or the current literature—an exercise they ?eem 
to enjoy. Somtimes I offer them the option of doing 
the alphabetical order with normal penalties or of 
studying by themselves with the penalty trebled for 
mistakes. After Christmas I allow them to use two 
spelling words in a sentence (and only two), provided 
that they had an "A" for the r>revious week's sentences. 

If anyone else should wish to try the system, other 
forms of variety wil l undoubtedly suggest themselves. 
I should be glad to hear about them. 

As I mentioned above, this plan provides real in-
Continued on page 201 
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H . M. Palsson F. J. Caiirnic N. L . Orncs 

Candidates for Office 1962-63 

AT T H E CHRISTMAS Executive 
Meeting, the Executive, as the 
Federation Nominating Commit
tee, named the following candi
dates for election to office for the 
year 1962-63. 

For President 
Haraldr M . Palsson holds the de

grees of B.Sc., B.Ed, and Associate 
in Fine Arts from the University of 
Saskatchewan. He also has had two 
years' training at the Ontario Col
lege of Art. He attended Normal 
School in Saskatchewan and began 
teaching in 1932. From 1942 to 1945 
he served with the R.C.A.F. in the 
Education Branch and as Coun
sellor. He went to Belmont Jr.-Sr. 
High School, Sooke, in 1948 and is 
now vice-principal of Elizabeth 
Fisher Junior High School. Mr . 
Palsson has been active in teachers' 
affairs from the time he first began 
teaching. He has served on various 
committees in the Sooke Teachers' 
Association and as well has been 
chairman of the salary committee 
and president of that association. 
He was a member of the South 
Vancouver Island District Council 
for nine years and represented the 
council on. the Federation Execu-
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tive Committee. He has been chair
man of the Workload Committee 
and is still a member. He is at 
present First Vice-President of the 
Federation and member of the 
Honor."ry Awards and Consultative 
Committees and of the Ethics Sub
committee. He has been chairman 
of the Scholarship Committee. He 
is a member of the Canadian Col
lege of Teacl-prs. 

For First Vice-President 
F. James Cairnie, Past President 

of the Greater Victoria Teachers' 
Association, represented the asso
ciation on the Executive Committee 
in 1959-60. He is at present 
B.C.T.F. Secretary-Treasurer. Mr . 
Cairnie is Scottish-born, but attend
ed both elementary and high school 
in Victoria. He attended U.B.C. 
after two years of service in the 
Canadian Army, and graduated in 
1950 with a Bachelor of Arts de
gree. He followed this with a year 
of Teacher Training and began 
teaching senior high school subjects 
at Lake Cowichan Jr.-Sr. High 
School. After five years, he moved 
to S. J. Willis Jr. High School in 
Victoria. In his local associations, 
Mr. Cairnie has served on the 

executive and reached the presi
dency of both. He has also served 
on the Federation's Academic Stan
dards Committee and is at present 
a member of the Consultative, Hon
orary Awards and Teacher Educa
tion and Certification Committees. 
He was active in community clubs 
in Lake Cowichan, but now con
fines his activities to work with Boy 
Scouts. 

Norman L . Ornes has for three 
years represented Vancouver Ele
mentary School Teachers' Associa
tion on the Executive. After attend
ing school in Vancouver, Mr. Ornes 
attended U . B . C , from which insti
tution he earned a B.A. degree, be
fore going on to take post-gradu
ate work in History, a Teacher 
Training diploma, a B.Ed, and an 
M.Ed . Mr. Ornes is vice-principal 
of Sir Alexander Mackenzie Ele
mentary School. In his association, 
Mr. Ornes has been very active. He 
has served on five of its committees, 
has been vice-president and presi
dent and is now past president. Mr. 
Ornes is serving his second year as 
chairman of the B.C.T.F. Finance 
Committee and as a member of the 
Consultative Committee. 
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For Second Vice-President 
Isobel Alison Cull is serving her 

second year as representative for 
the Vancouver Elementary School 
Teachers' Association on the Execu
tive. She was born in the Okanagan 
Valley and had her early schooling 
in Vernon and Kamloops. Later she 
graduated from the University of 
Toronto with the degree of Bache
lor of Music. Mrs. Cull is also a 
graduate of Victoria Normal 
School. She has taught in a rural 
school in the North Thompson area, 
in a graded school in Duncan and 
in Vancouver. Mrs. (Dull is active 
in both association and Federation 
affairs, having served as chairman 
and member of V.E.S.T.A. com
mittees and as chairman of the 
B.C.T.F. Workshop Committee. 
At the present time she is 
president of V.E.S.T.A., having 
been both second and first vice-
president of that association. Mrs. 
Cull's community interests center 
around the Junior Symphony and 
the Kerrisdale Kiwanis Boys' Band. 

David J. S. Smith, born in Bar-
riere, attended school in North 
Vancouver and took senior matri
culation at King Edward High 
School, Vancouver. He graduated 
from Vancouver Normal School in 
1936, earned a Commercial Spec
ialist Certificate in 1942 and a B.A. 
degree from the University of Brit
ish Columbia in 1944;. He started 
teaching in Peace River, then 
moved to southern B.C. where he 
taught in Abbotsford, Hedley and 
Delta. In 1949 he went to Port A l -
berni, where he still teaches. He has 
served on District Councils in 
Fraser Valley, Okanagan and 
Northern Vancouver Island. He has 
represented Northern. Vancouver 
Island on the Executive for a year 
and a half. He was president of 
the Alberni Teachers' Association 
from 1953 to 1955. He was a mem
ber of the Education Finance Com
mittee for eleven years and has 
been its chairman for three. He is 
at present chairman of the Consti
tution and By-Laws Committee and 
a member of the Consultative Com
mittee. 

Ray J. Wunderlich served two 
years on the Federation Executive 
as representative for the Okanagan 
Valley Teachers' Association. He is 
a native of Saskatchewan and 
attended school there. After serving 
in the Air Force for several years, 
Mr. Wunderlich attended the Uni
versity of British Columbia where 
he earned a Bachelor of Arts de
gree and took Teacher Training. 
He taught in Kelowna from 1949 
to 1961 in the junior high school 
and the senior high. He is now at 
Oak Bay High School in Victoria. 
Mr. Wunderlich has served on the 
executive of both Kelowna Teach
ers' Association and the Okanagan 
Valley Teachers' Association, hav
ing been president of each. He was 
chairman of the O.V.T.A. FuU Con
vention in I960. He has been chair
man of the B.C.T.F. Constitution 
and By-Laws Committee and a 
member of the Consultative Com
mittee. In Kelowna he was a mem
ber of the Canadian Legion and 
Kelowna Productions, a commun-
i.-y group, for which he was in the 
cast of several musicals. He was 
also a member of the Kelowna 
Male Choir. 

For Secretary-Treasurer 
John S. Clark, who has repre

sented Southern Vancouver Island 
on the Executive for two years, was 
born in New Westminster. He 
attended school, including Senior 
Matriculation, in Mission. From 
high school graduation to the out
break of war he was engaged in a 
variety of occupations. A member 
of the R.C.A.F. , he was attached to 
the R .A .F . for a period of four and 
a half years and served in England 
and the Middle East. He attended 
U.B.C. from 1945, graduated with 
a B.A. degree in 1948 and took 
Teacher Training the next year. He 
began his teaching career in 
Qucsnel, where he was president 
of the local association and salary 
committee chairman. He served 
also on the North Central District 
Cci.Ticil. In 195-. he Moved to 
Saanich where he has served on 
various committees, was; president 
of the local association, and has 
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served on die District Council. 

Arthur M . Rempel is serving his 
second yeai on the Executive as 
representative for Vancouver Se
condary School Teachers' Associa
tion. He was born in Manitoba and 
attended school i : i Winnipeg. He 
graduated from Vancouver Normal 
School'in 1944, and has since al
most completed' the. .work for a 
B.-Ed. degree. He taught commer
cial subjects in Nelson High School 
from 1945 to 1948, pttended U.B.C. 
for a year, then;taught one year i n r 

the elementary schools of V a n - ' 
couyer. "(n 1951 he joined die staff 
of Gladstone Jr.-Sf. iHigh School, 
and since 1954 has"'taught at 
Britannia ,Jr.-Sr. ^ High^ .School, 
where kejs-'no'w head of theCom-

J. S. Clark 

mercial Department. He has also 
taught in the night schools for 
many years. Mr . Rempel served on 
the West Kootenay District Coun
cil, was Treasurer of Nelson Teach
ers' Association, served « i i the exe
cutive of the V.S.S.T.A. and became 
its president in 1959. He has been 
a member of the Workshop Com
mittee and is presently chairman of 
the Junior Colleges Committee. 

Donald A. Smith was born in 
Saskatchewan and attended ele
mentary school there. He gradu
ated from Langley High School in 
1935 and; from Vancouver Normal 
Stliool in 1936. Since then he has 

^completed his B.A. at the Univer
sity of British Columbia in 1949 
and earned a B.Ed, degree in 1952. 

A. M . Rcmpel 

His early teaching career was in 
die Peace River Block, where he 
spent five years. Then followed 
teaching in Lytton, Gibsons, and for 
the past 16 years in Victoria where 
he is presently principal of the Es-
quimalt Junior High School. Mr. 
Smith has been an active Federa
tion member at the local level for 
some years, being salary chairman 
while at Gibsons and holding vari
ous positions on the executive of 
the Greater Victoria Teachers' 
Association. In 1956 he became 
president of the G.V.T.A. and in 
that year and in 1960-61 repre
sented Victoria on the B.C.T.F. 
Executive. Mr. Smith served on the 
Professional Education and Induc
tion Committee for some years and 
was its chairman for four years. 

D. A. Smith 

executive and on committees. His 
attitude towards the teaching pro
fession was truly professional at all 
times. 

He also took an active part in 
community and civic affairs, for he 
believed in doing his share for the 
betterment of society and the world 
at large. A man could not have set 
a better example to his children, 
students and community. T o have 
been his friend was a privilege not 
to be forgotten. 

Our sincere sympathy is ex
tended to his wife, Mary, and to 
his five children.—S.A. 
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James A. Robinson 
The sudden and unexpected 

death of\James A.oRobinson on 
August 27,v1961, has shocked the 
entire Greston Valley., and has 
taken from our'midst fdne .of the 
very, bestra trite;educator....' 
' rjim was born February 25, 1922,-
at Victoria, .where he received his 
elementary-and (high school educa-,. 
tion arid where he -also graduated.' 
from Normal:School. He spent his 
entire, teaching career i n i h e 'Cres- £ 

.ton Valley. He taught in .Erickson 
and Wyndell, and was principal at 
Crawford Bay from 1947 to 1951. 

- F E B R U A R Y . 1 9 6 2 . , ; . ' . »" . . 

In Memoriam 
He was head of the Social Studies 
Department at Prince Charles Jr.-
Sr. High School, Creston. 
• As a teacher, J i m was loved and 
respecfed : by. both students and 
colleagues. Although he was suffer
ing from a heart condition, he was 
one of the'most hard-working of 
men. One would find him working 
on classroom projects and school 
activities long before and after 
school hours throughout the year. 
In the local association he was one 
of the most active members, never 
missing a meeting. He served in a 
variety of capacities both on the 



our information 

Abbotsford Nominates Roy Craven 
The Abbotsford District Teach

ers' Association has nominated Roy 
Craven for the office of Second 
'Vice-President of the British Col
umbia Teachers' Federation. Mr. 
Craven was born in Calgary, but 
took his early education in Rich
mond. He holds B.A. and B.Ed, 
degrees from U.B.C. and has par
tially completed the requirements 
for an M.A. in Education. He began 
teaching in Abbotsford in 1953. He 
taught at the junior high school 
for five years and at the senior 
high school for one year. Tn 1959 

R. Craven 

he was appointed vice-principal of 
Clearbrook Junior High School, 
where he also assumes the responsi
bilities of Boys' Counsellor. Mr. 
Craven has rendered extensive ser
vice to the local association. He 
has been on ;the executive of tlie 
association since 1953. He • has 
served on the local' Agreements 
Committee since 1954 and was its 
chairman in 1960 and 1961. He has 

• spent five years as a member of 
the:' Agreements Committee nego
tiating team and i n ; 1960 repres
ented the association in an arbitra
tion hearing. He was a delegate 

to the 1959 Summer Workshop and 
attended tlie 1960 meeting of the 
Canadian Teachers' Federation as 
a visitor. He was president of the 
Abbotsford District Teachers' As
sociation in 1959-60, and has been 
a member of the District Council 
since 1954. Photography is Mr. 
Craven's hobby and he teaches it 
at night school. He is also active 
in the affairs of his church in 
Abbotsford. 

Convention Program Recast 
Tradition has been scrapped in 

planning the 1962 Easter Conven
tion. A l l of the innovations add up 
to very little in terms of what the 
convention will do, but rather more 
in terms of when it wi l l do it. 

Gone is the Delegates' Luncheon. 
Instead, there wil l be a Delegates' 
Dinner, at the Commodore Ca
baret, beginning at 6:30 p.m. The 
change in location enables us to 
seat a great many more people. 
As a result, delegates who wish to 
do so may bring partners to the 
dinner. Presentation of die Dele
gate's Card at registration time will 
entitle the delegate to one free 
ticket to tlie dinner, And also to 
a second ticket at a cost of $4.00. 

The first two general business 
sessions, in the ballroom of the 
Vancouver Hotel, wil l be on Mon
day morning and afternoon, April 
23, beginning at 10:00 a.m. and 
2:00 p.m.v respectively. To make 
way for the morning session, two 
other changes are necessary. Regis
tration wil l be compressed into a 
period of one,hour and a half, from 
8:30 to 10:00 a.m. The annual meet
ing of the Credii: Union will be on 
Monday morning as heretofore, but 
those of the Co-op Association and 

Medical Services will be scheduled 
for Tuesday evening. 

Section Day, which for many 
years has occurred on Tuesday, 
will this year be Wednesday. As 
last year, most sections wil l be 
meeting at either John Oliver or 
D a v i d Thompson Secondary 
Schools. 

In addition to the Monday ses
sions, general business sessions wil l 
o cu r on Tuesday morning and 
afternoon, Wednesday evening and 
Thursday morning and afternoon. 
A l l wil l be at the Hotel. Except 
for the Medical and Co-op annual 
meetings, and any activity which 
any Provincial Specialist Associa
tion may choose to plan, Tuesday 
evening is free of convention ac
tivities. 

Election of officers, for many 
years a feature of the Wednesday 
morning session, will this year be 
conducted on Thursday, beginning 
at 9:30 a.m. 

The Monday evening reception, 
which has proved to be very popu
lar, will be held in the Social Suite 
on the First Mezzanine floor of the 
hotel, following the Delegate's Din
ner program, At the reception, dele
gates and guests wi l l have as their 
hosts the members of the Greater 
Victoria Teachers' Association and 
affiliates of the Southern Vancou
ver Island District Council. 

The program changes here des
cribed wil l be confirmed, and de
tails filled in, with publication in 
the March issue of the complete 
convention program. This prelimi
nary notice is to enable delegates 
to formulate their personal plans 
for convention week. 

Programmed Learning a 
Convention Feature 

Delegates to the 1962 Conven
tion wil l have an opportunity to 
acquaint themselves with a topic 
of lively current interest: program
med learning and the' use of the 
teaching machine. Feature speaker 
at the Delegates' Dinner will be 
Dr. Arthur A. _Lumsdaine, Pro
fessor of Education at the Univer
sity of California at Los Angeles. 
Dr. Lumsdaine is outstanding for 
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his research and leadership in die 
area of programmed learning, and 
a substantial contributor to the 
literature on the subject. 

Dr. Lumsdaine's address will be 
complemented by a display and 
demonstration of teaching ma
chines and program materials at 
die Hotel on tlie Tuesday and 
Thursday of convention week. A 
committee of teachers who have 
studied and worked in this field 
have agreed to organize the dis
play and to be on hand to talk to 
teachers about it as they drop in. 

Plans include the presence of some 
students from Langley school dist
rict who may be observed using 
some of tlie machines. 

In addition, a further discussion 
of the topic by one member or 
another of the sponsoring com
mittee may be requested by any 
Provincial Specialist Association as 
a part of its Section Day program. 
Present indications are that several 
associations plan to take advantage 
of this offer. Details will appear 
when the full convention program 
is published in the March issue. 

Programmed Instruction in 
the Modern School 

Longmans Canada Limited are 
publishing a series of programmed 
text workbooks for the modern 
school in high school English and 
literature and mathematics. They 
are now offering a free booklet 
Programmed Instruction — Wliat it 
is and how it works — to persons 
interested in learning more about 
programmed instruction. Write to 
Educational Promotion, Longmans 
Canada Limited, 137 Bond Street, 
Toronto 2, Ontario. 

Teaching Spelling 
Continued from page 195 

ducement to learn. Several years ago I began giving 
an "Excellent" as a top-grade comment (although the 
recorded mark can only be "A") . This means that the 
sentences are good examples of the use of the words 
and that there is not a single correction to be made on 
any of them. To write twenty-four sentences without 
so much as a comma or period wrong is a real chal
lenge for top-grade students. Some weeks I do not 
have a single "Excellent" to bestow, while in others 
I may have half a dozen. These achievements are re
corded on a comer of the blackboard under the head
ing "Our Excellent People" and it is surprising how 
pupils wil l strive to get on that list, even in Grade 

' VIII. So far this year (almost three months) we have 
only nine names and seven repeaters. 

Not the least of the results of this method is the 

tremendous improvement in sentence construction. 
Furthermore, I teach the parts of speech as early as 
possible and after that use these grammatical terms 
in pointing out errors and improvements. 

Someone is sure to observe that this is a system for 
top-level classes only. I must disagree. I have tried it 
on the lowest level in Grade VII and have secured 
gratifying results. Of course, the standards may have 
to be relaxed a bit and there wi l l be heavier marking 
for a slightly longer period. I usually spend almost 
twice as much time on Unit 2 as I do on Unit 22, 
because the early units are where the standards are 
set. If this is done well, the marking after Christmas 
wil l be more of a joy than a chore. I have found that 
I can mark the sentences of an entire class in just over 
an hour (35 x 24 sentences) and do it meticulously. 
Even if it took twice as long, I would not begrudge 
the time in view of the results in spelling and language 
generally. 

You are Invited 
to 

HOTEL VANCOUVER 
Latter Part of February 

Far Seat Reservations and Further Details 
Phone or Call 

B.C. A U T O M O B I L E A S S O C I A T I O N 
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O V E R S E A S E D U C A T I O N L E A G U E 

LILIAN WATSON TRAVEL SERVICE 
52nd Year of Overseas Tours — 1962 

WRITE (or 1962 TOUR BOOKLET 
Join our Tours Anywhere 

240 Somerset Building Phone WH 2-2819 Winnipeg 1, Manitoba 

"To Get Where You Want To Go" 
Write or Phone N O W for Special Brochure 

DRAINIE'S "SUMMER IN EUROPE" TOUR 
Leave Vancouver June 30th by plane to London 
—Return via ss. Empress of Canada August 14 

or by plane later /•' 

8 Days Tour England and 14 Days Free 
25 Days Tour Continent All Inclusive 

Price $1350.00 

DRAINIE TRAVEL A G E N C Y LTD. 
MU 3-5878 840 Dunsmuir Sr., Vancouver 1 

B.C.T.F. LESSON AIDS 
1815 West 7th Avenue, Vancouver 9 
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piss!! ^m^^^^^^^^ 

on^our behalf 

Mr. Aitchison at the President's desk 

1 H E F E D E R A T I O N ' S commit
tees are in full swing now and 
many have been meeting in the 
Teachers' Building. During latter 

j part of December and early Janu
ary the following have met: Bene
volent Fund, Consultative, Con-

1 vention, Curriculum Directors, Exe
cutive, Pensions, Philosophy of 
Education, Resolutions, Supervi
sion Practices, Teacher Education, 
and the Television Committees. 

i • . • There has been a joint meeting of 
the Philosophy of Education and 

; Supervision Practices Committees. 
The B.C. Education Week Com
mittee also has met. 

December 15 
The General Secretary, C. D . 

Ovans, and H . N . Parrott, chair
man of the Teacher Education 
Committee, attended a meeting of 
the Joint Board of the College of 
Education. 
December 16 

i : K . M . Aitchison, President, at-
i tended the annual dinner of the 
[ B.C.T.F. Credit Union directors 

and spoke to the gathering about 
Federation affairs. W. V . Allester, 
Executive Assistant, attended a 

'' meeting of the executive of the 
B.C. Principals' Association to dis
cuss curriculum and organizational 

, matters. 
I December 18 
I Mr. Allester met with tlie officers 

of the Special Counsellors Associa
tion to discuss with them the asso
ciation's constitution. 
December 20 

The Professional Committee on 
the Secondary School Curriculum 
met in Victoria. J. S. Church, B. G. 
Webber and Mr. Allester represent 
the Federation on this committee. 
December 21 

Mis. L . A. Hanney, J. S. Young 
and Mr. Allester represented the 
Federation at a meeting of the Pro
fessional Committee on the Ele
mentary School Curriculum which 
was held in Victoria. 
January 5 

Mr. Ovans attended a meeting of 
the committee planning the 1962 
B.C. Principals' Conference. Stan 
Evan:s, Assistant General Secretary, 
met with the executive of the Edu
cation Undergraduate Society of 
the University of B.C. to discuss 
arrangements for B.C.T.F. Day at 
die College of Education. 
January 8 

Mr. Aitchison attended a meeting 
of the Okanagan Border Teachers' 
Association at Osoyoos and gave an 
address to the new teachers. Mr . 
Evans attended a meeting of the 
directors of the B.C. Council on 
Education. 
Jahuairy 9 

Mr;, Aitchison was in Penticton, 
where he addressed the members 
of the Penticton Teachers' Associa

tion. In the evening he attended a 
meeting of the Summerland Teach
ers' Association executive. 
January 10 

Continuing his lour of the Okan
agan Valley, Mr. Aitchison ad
dressed die members of the Kel-
owna Teachers' Association. Mr . 
Allester attended a meeting of tlie 
Lower Mainland Secondary Princi
pals' Association. 
January 11 

Mr. Aitchison addressed a joint 
meeting of the Armstrong and En-
derby Teachers7 Associations at 
Armstrong. Mr. Ovans attended a 
meeting of the executive of the 
B.C. Educational Research Coun
cil. Mr. Evans and W. E . Topping, 
chairman of the B.C. Education 
Week Committee, were in Abbots
ford for a meeting with P.R.O.'s 
and members of Public Relations 
committees from several teachers' 
associations in tlie Fraser Valley. 
Mr. Allester met with the executive 
of tlie Primary Teachers' Associa
tion on in-service education and 
curriculum changes. 
January 12 

In Salmon Arm Mr. Aitchison 
visited the teachers' association and 
spoke on Federation ajffairs. Mr . 
Evans attended a briefing session 
for those teachers who wil l be pre
senting material on professional 
ethics on B.C.T.F. Day at the Col 
lege of Education. 
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E S T H E R G. HARROP, Book Review Editor 

COMPOSITION 
Errors in Composition, by Duncan 

Robertson. Macmillan of Canada, 
Toronto, 1961. 85c 

An excellent booklet of corrections 
which will be extremely useful to college 
professors and teachers of senior English 
composition classes. Students when re
quired to correct their essays can, by 
consulting the manual, very easily inter
pret the symbols used, and so discover 
the faults in their work. Every upper 
class student should purchase this book
let.—E.G.H. 

Let Children Write, by Margaret 
Langdon. Longmans, Green, To
ronto, cl961. Illus. $1.50 
Mrs. Langdon's now famous experiment 

in "Intensive Writing" began with an im
aginative spider in a little English school 
where she had previously been in the 
depths of English-teacher despair and 
boredom regarding her senior pupils. 
Brace's spider took him only so far as 
the Scottish crown — Mrs. Langdon's 
has made her work well known in five 
continents. 

Read some of it here, as she describes 
her development of a new form of pupil 
writing with not a few samples from 
various levels; she is not content just to 
tell of success and to quote only the bril
liant. Note how it developed the lower 
half of the class, and watch with her how 
it percolated into a new "fellow-writer" 
interest in the poems of D. I-I. Lawrence 
and Whitman, and even trespassed into 
the hitherto mundane weekly "3-page 
essay." Moreover she not only records her 
occasional failure but analyses such bril
liantly. 

Readers might do very well to become 
acquainted with this book for several 
reasons — first, if it is magic, it is also 
written and charmingly illustrated by the 
author; second, it may well be that as 
you go along you will recall similar suc
cesses of your own and of others; and 
third, you are keeping up with the 
world's most optimistic Joneses who, in 
five continents, feel that with something 
like this, young people can and will 
write like the passionate pilgrims they 
secretly are.—.G.H.C. 

L I T E R A T U R E 
Stratford Papers on Shakespeare. 

Edited by B. A . W. Jackson. 
W. J. Gage, Toronto, 1961. $2.50 
This seminar held under the auspices 

of the Universities of Canada was estab
lished in 1960 at Stratford, Ontario, when 
the papers in this book formed part of 
the program. The material is on a uni

versity level, and possibly students in 
Honor English will find the topics dis
cussed very useful in their work. All of 
the contributors are well versed in their 
topics and their remarks are therefore the 
more helpful to readers.—E.G.H. 

Sliakespeare's Public, (The Touch
stone of his Genius), by Martin 
Holmes. Murray, London, 1960. 
237 pp. $5.25 

Students of Shakespeare will be de
lighted with this engaging account of 
how he shaped his plays for the times in 
which he wrote. Many of the textual 
obscurities are cleared away as Mr. 
Holmes develops the pattern of the 
times in relation to each play. For ex
ample, we arc shown how many of the 
compressions and inconsistencies of Mac
beth may be accounted for. There is a 
strong likelihood that the play was per
formed in 1G0G when the king of Den
mark was on a visit at the court. The 
dumb-show of eight kings and the irrele
vant passage about Edward the Confes
sor's gift of healing would thereby be 
explained. Considerable light is shed on 
Romeo and Juliet when the author shows 
how this play fulfills the main require
ment of comfortable tragedy for middle-
class family entertainment in those days. 

In addition to the exploration of the 
times, this new approach has many ap
posite references to present day affairs. 
This book should prove to be a thor
oughly worthwhile addition to any school 
library for both teacher and student.— 
L.C.B. 

Julius Caesar, by William Shake
speare. Ed . by R. E . C. Hough
ton. (New Clarendon Shake
speare for Canadian Students 
series) Oxford, Toronto, 1938/ 
1961. 215 p. Illus. 95c 

Special features include questions by 
John Stevens, and a glossary of terms 
useful in the discussion of dramatic liter
ature by R. P. McDonald, both Ontario 
collegiate teachers of English; also especi
ally useful are an appendix on Shake
speare's language, and 25 p. of various 
critics from Hazlitt on. Thorough and 
usable: we note Macbeth in the same 
series—G.H.C. 

Great Expectations, by Charles 
Dickens. Oxford, Toronto, 1961. 
495 pp. Photos. Cloth. $1.50 
This Canadian edition of the great 

story of Pip's development includes 
holographs from the J . Arthur Rank 
Im, an admirable introduction b; ob-

erta Charlesworth, including author's life 
and methods as partly formed by serial
ization practices, questions by R. P. 
McDonald, notes and glossary.—-G.H.C. 

An Anthology of Narrative Verse, 
Bk. I, by C. Rulka. Macmillan, 
London, 1960. 267 pp. $1.30 

This anthology contains some thirty 
narrative poems grouped as Ballads, 
Poems in Ballad Form, Poems in the 
Ballad Spirit, Poems of Magic and Poems 
of Adventure. The selection contains 
many of the old favorites. A hundred 
pages, moreover, are devoted to excellent 
notes which give a simple prose version 
of the poem's .story, the poetic treatment, 
unusual words and poetic structure. The 
teacher could readily expand these notes 
or use them as a basis for his own dis
cussions. Suitable to Grade IX.—L.C.B. 

New Swan Shakespeare Ed Hon. 
Longmans, Green & Co., Toron
to, 1958-60. Illus. Linen-covered. 
Good introductory notes. Fifty 
or more pages of notes and ques
tions based on t i e text. Prices 
ranging from 75c to 90c each. 

This edition of Shakespeare is excellent 
for students whether attending regu
lar school classes and receiving instruc
tion from English teachers or studying 
independently. The price range is rea
sonable, the type is clear, and the 
arrangement of the introductory material 
for the study of the play is good. Topics 
such as the life of Shakespeare, date of 
the play, plot, Elizabethan language, versi
fication, Elizabethan stage, Shakespearean 
grammar, sources of the play, chief char
acters arc most helpful to students for 
study, or for gathering material Cor an 
essay on Shakespeare and hi, times. 

In addition to the text, the explanatory 
footnotes on most pages are very useful. 
After the text has been covered, students 
will find very full explanatory notes at 
the end of the book. Not only are there 
these notes but there are three groups of 
questions set down as follows: (a) Re
view questions, (b) General questions, 
(c) Comprehensive questions. This edition 
is a Canadian revision of the English 
Siuan Edition of Shakespeare. Six titles 
arc already available.—E.G.H. 

R E A D I N G 
Reading with Rhythm, by Taylor 

and Ingleby. Longmans, Green, 
Toronto, 1961. No price quoted. 
These enjoyable little books are well-

named for the stories flow smoothly in i 
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As of January, 1962, the Lesson 
Aids Service became subject to 
the British Coiumbia 5% sales tax 
(S:S.andMA.) 

New catalogs and order forms will 
be issued in the fall. In the mean
time, please substitute the 5% sales 
tax for the 10% price increase 
charge indicated on your copy of 
the catalog and order form. 

good phrases. The 18 paper-backed books, 
divided into five sets, are most attractive
ly illustrated. Excellent for Grade II or 
an advanced Grade I class.—D.S.L. 

Happy Ranch, by Dorothy Kendal 
Bracken, E . C. Reichert, Chris
tine Rockefeller. Longmans, 
Green, Toronto, cl961. No price 
quoted. 
The ivell-graded vocabulary is based on 

the third level pre-primers, making it 
possible for Grade I to read this inter
esting cowboy story early in the term. 
Illustrations are attractive and colorful. 
—D.S.L. 

Bonnie, by Lee Wyndham. Double-
day, Toronto, 1961. Illus. in black 
and white. $2.75 
One of the Doubleday Signal Books. 

A good story to maintain the interest of 
reluctant readers.—E.G.H. 

Individualizing Your Reading Pro
gram, by Jeannette Veatch. Put
nam, New York, 1959. $5.45 
An excellent book for reading teachers 

—extremely practical and full of help
ful ideas. Part I explains what "indi
vidualized reading program" means. Part 
II contains practical applications of plans 
discussed in Part I. Here a teacher will 
find easily the materials most suitable 
for his program.—E.G.H. 
Then What Did You Do? by Rob

ert Pack. Brett-Macmillan, Gait, 
1961. Illus. $3.50 

An interesting picture book for kinder
gartens. Some difficulty with longer 
words may be experienced.—E.G.H. 
Terry the 'Tec, by D . C. Williams. 

McDougall's Educational Co., 
Edinburgh, 1961. Illus. 75c 
A book of stories about one principal 

character suited to intermediate grades. 
Exercises in Group A following the inci
dent arc based on the story; those in 
Group B involve a knowledge of langu
age and grammar. A good book.—E.G.H. 

Young Canada Readers, Bk. TV. 
Edited by Jean Bailey and E . J. 
Quick. Thomas Nelson, Toronto, 
1961. Illus. No price quoted. 

This unique and very practical book, 
one of a series by Canadian editors, 
should be very acceptable in our schools. 
The variety of poetry and pros-;'selec
tions and the incorporation of the pro
vincial floral emblems will undoubtedly 
interest readers of Book IV level. An
other excellent feature is the section en
titled Reading Progress Book which will 
give good training to the pupils in lan
guage work.—E.G.H. 

Tim and Tom Play Ball, by Char
lotte Steiner. Brett - Macmillan, 
Gait, Illus., 1961. $3.00 
A very interesting story of easy reading 

in rhyme for pre-school children. Word-
repetition makes the reading even easier 
for little people.—E.G.H. 

Understanding Through Interest 
Bk. I, by Robert J. Hoare. Long
mans, Green, Toronto, 1960. 
Illus. A Reading and Exercise 
pamphlet. 65c 
Short interesting stories, about two 

pages long, not connected, but of good 
variety. Some could b; used in connection 
with science and social studies. Printing 
well placed on pages, frequently broken 
by charming illustrations. Stories towards 
the end arc rather difficult. Some words 
peculiar to England may cause a little 
difficulty. The exercises consist of ques
tions to be answered in an exercise book. 
Not enough variety is shown here. The 
book would be good for the second half 
of Grade II or the first half of Grade III. 
—G.E. 

Understanding Through Interest 
Bk. II, by Robert J. Hoare. 
Longmans, Green, Toronto. 65c 
A varied assortment cf instructive 

stories followed by questions on reading 
material. As the book is English in origin, 
all stories arc slanted to life there. Ex
pressions, way of life, animals, etc., are 
somewhat strange to us. Informative 
material is excellent, but questions follow 
the same pattern throughout, with no 
variety. The illustrations are very good, 
and well-spaced. The sentences are short, 
concise with maximum information. The 
style is interesting. I like this book and 
recommend it for Grades HI-IV.—B.W. 

New Practice Readers, Book A by 
Stone and Burton and Book B 
by Grover and Anderson. Long
mans, Green, Toronto. $1.10 ea. 

These arc excellent silent reading work
books suitable for Grades II and III or 
for remedial classes. 

The short stories, mostly factual, are 
on a variety of interesting topics. In each 
story the reader is introduced to new 
words and meanings. Then the story is 
read silently and tested as to details, 
whole meaning, checking ideas and word 
meaning. Book B also tests for speed in 
some stories. The back pages have simple 
graphs to help the child check his own 
progress.—L.A.M. 

S P E L L I N G 
The Macmillan Spelling Series, 

Macmillan, Toronto, 1960. Book 
II Teachers' ed., 137pp., $2.00; 
Book H I Pupils' ed., 112pp. 
$1.10 

These samples of a new seven-book 
series show scholarship combined with 
real human interest. A remedial expert 
feels that despite occasional vagueness 
they arc a real improvement on most 
existing texts. Their w^-m human tone 
and little drawings do much to remove 
that "old speller" barrier. The Teachers' 
edition includes some very valuable peda
gogic material both in the introduction 
and the interleaved suggestions, as well 
as lists based, like the texts, on recent 
research—G.H.C. 
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NORTHERN CANADA 

SALARY: $3,720 TO $9,300 
(Depending upon Qualifications and Experience) 
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location and marital status). 

PLUS: Administrative and Supervisory Allowances for Princi
pals, Vice-Principals and Teachers in one-room schools. 

PLUS: Bonus of $300 per annum for Home Economics and 
Industrial Arts Specialists. 

ANNUAL INCREMENTS: $240 to $300 per annum according 
to salary schedule. 

POSITIONS AVAILABLE: 
Teaching positions in schools containing 1 to 26 classrooms, 
PrincipaTships, Vice-Principalships, Teachers for Industrial 
Arts, Home Economics, Physical Education and Teacher-
Librarians. 

QUALIFICATIONS: 
(a) Elementary - a First Class Teaching Certificate or 

equivalent. 
(b) Secondary - certification equivalent to basic require

ment in provincial secondary schools. 
DUTIES: 

In addition to regular teaching duties, teachers will be re
quired to participate in community activities, including 
adult education. 

TERMS OF EMPLOYMENT: 
(a) Teachers are employed on a 12-month basis with" 3 
weeks' annual holidays, including certain travel allowance. 
(b) Six weeks' educational leave with pay - within each 
three-year period of service. 
(c) Transportation from place of recruitment to place of 
appointment in Northern Canada and return on separation 
provided teacher hos served at least one academic year. 
(d) Furnished housing, including heat and electricity avail
able at reasonable rent. 
(e) Rations supplied at cost in isolated centres. 

ADDRESS APPLICATIONS TO: 
Chief, Education. Division, 
Department of Northern Affairs and 

National Resources, 
410 Kent-Albert Building, 
OTTAWA, Ontario, Canada. 

APPLY EARLY - APPOINTMENTS WILL BE MADE FROM 
MARCH 1st ONWARD 

Red Pencilitis 
Continued from page 171 

Nothing, as yet, has been said here about individua
lized instruction. But such instruction is probably the 
most promising means for the improvement of written 
work. Experienced teachers know that no amount or 
kind of subsequent marking is as effective as "mind-
to-mind'''̂ discussion while, the actual composition 
proceeds. How can this be arranged? One authority 
has suggested that by judicious arrangement of in
struction and assignments she:,was able to circulate 
throughL one-third of the class during each composition 
period. Thus, in the course of three periods she 
reached every member of the class. Gagg, an English 
educator and writer, goes so far as to suggest that 
marking, if at all possible, should always be done in 
the presence of the student.? These ideas merit con
sideration. Nevertheless, with the large classes which 

•y characterize our schools at present, individualized in
struction will remain, for many teachers, an ideal 
which can only be desired, not a goal which can be 
attained. 

This does not mean that we should wait, with an 
air of helpless rcsi gnation, until the happy day of 
smaller classes dawns. Rather, we must be willing, 
through controlled experimentation and through 
action research in the classroom, to < continue tho 
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search for improved instructional techniques and for 
more fruitful marking procedures and we must, at 
the same time, make the best possible use of the 
methods and practices already at our disposal. It has 
been wisely said, "The person who cannot organize 
and present his thoughts in speech and writing is a 
poor risk as a worker, a citizen, and a man." It is 
our task, regardless of the manifold difficulties which 
confront us, to have our schools produce as many good 
risks as possible. "Ar 

References 
l P'lsel, William J. "Some Semantic Implications of Theme 

Correction." English Journal, vol. 41 ( October 1955), pp. 
390-397. 

•2 Steel, James H . and Talman, John. The Marking of English 
Compositions. London, James Nisbet, 1936. 

8 Cast, B. M. D. "Efficiency of Different Methods of Marking 
English Compositions." British Journal of Educational 
Psychology, vol. 9 (November 1939), pp. 257-269. 

4 Wormsbecker, John H. "A Comparative Study of Three 
Methods of Grading English Compositions." Master's 
thesis, University of British Columbia, 1955. 

B Cook, Luclla B. "Reducing the Paper Load." English 
Journal (H. S. ed. and Col. ed.), vol. 21 (May 1932), pp. 
364-370. 

8 Gregory, Emily B., "Managing Student Writing." English 
Journal, vol. 44 (January 1955), pp. 18-25. 

t Sams, Henry W. "Composition in the New Curriculum." 
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* Recommended reading — especially for secondary teachers. 
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Televisioji— an Aid or Hindrance? 
Continued from page 167 

versal notion that children were prompted to read the 
books on which television dramas were based: 

I wonder how many children turn to a book when, 
having seen it dramatized on television, they already 
know the story. How many children will find they pre
fer the happy ending on the television version of The 
Tied Piper to the sad ending of the poem? The tele
vision industry is doing a service by bringing great 
stories to the screen, but the telecasts cannot be relied 
upon to promote . . . the pleasures and value of 
reading.0 

In the face of such widespread goodwill, I have been 
forced to re-examine my original belief that television 
poses a most serious threat to literacy. After all, I made 
my judgments on the basis of untested assumptions 
about what children do when television moves into 
their lives. I have neither family (the baby doesn't 
count) nor television, and therefore lack any firsthand 
experience. Educators all over the continent — at least, 
those who write for the professional journals — are 
apparently satisfied that all is well, and offer statistics 
.about book sales and library circulation in support of 
their optimism. On the other hand, I am reminded of 
Shaw's comment that there are lies, damned lies, and 
statistics. 

Little Background Material 
The truth of the matter is that there are practically 

no statistics on which one can base a judgment. This 
paucity of research on the effects of television on the 
reading habits of children is surprising, but not half as 
surprising as the cheerful conclusions of educators in 
spite of the lack of it. I am not at all convinced that a 
significant percentage of children want to read a book 
after meeting it on TV, nor am I impressed by reports 
from scattered librarians that circulation has increased. 
Nowhere in the periodical material that I looked at 
was it stated that the increase in library business, the 
rise in book sales, and the expansion of school libraries 
are per capita increases. 

There are other objections to such statistics. Perhaps 
book sales have increased because publishers have in
tensified their promotion in the face of television com
petition; or because many new book clubs for both 
adults and children have appeared, their sales spurred 
by blanket give-away advertising in practically every 
national magazine; or because children's books have 
become more attractive in format and varied in subject 
matter; or, finally, because more books have been sold 
in the last decade as a result of unprecedented national 
prosperity. As for the schools, it is not impressive that 
their purchases have quadrupled in the past ten years: 
bigger, fancier, better-equipped schools have been 
built everywhere, with fatter budgets for libraries and 
book purchases. Whether all this buying is truly a re
flection of increasing literacy, or whether the books are 
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really read, arc questions on which reliable research 
appears to bo practically non-existent. 

Another thing that bothers me is the time element 
in television viewing. After praising T V as a stimulus 
to reading, one educator indulged in this delightful 
bit of understatement: "Elementary children watch 
television for an average of 23 hours a week. Thus 
T V cannot be ignored."7 Other research suggests that 
this figure is about right. The question is, if children 
are watching television for 23 hours a week and yet 
reading as much or more than formerly, what the devil 
did they do with their time when they had no tele
vision? Furthermore, if they are spending over thre^ 
hours a day in front of the set, where do they find the 
time to do all this reading? Perhaps children do read 
in every spare weekday moment, and during most of 
their free time on the weekends, but I will not believe 
this unless I am faced with rather stronger evidence 
than is at present available. 

D i d Children Read Before TV? 
When attacking television as a threat to the reading 

habits of children, one must beware of making the un
warranted assumption that children used to read quite 
a bit before T V arrived. It has not been a case of 
turning a nation of readers into a nation of passive 
watchers. We. were not a nation of readers. In fact, 
it is better to watch good quality television than to 
read all kinds of poor quality literature. M y conten
tion is that television has severely cut into even the 
small amount of reading that children used to do, and 
that educators should be more concerned about it 
than they are. 

It angers me to hear teachers toss the problem off 
with the comment that good readers will always read, 
and poor readers wil l never read, whether there is 
television or not. I have spent many hours of my life 
— and wil l spend many more — spreading the gospel 

,. that the reading of literature is a great and good and 
wholesome occupation, and I think I know an enemy 
when I see one. 

Television does not have to be an enemy. It has a 
tremendous potential as an educational medium, but 

. it has thus far not met its social responsibilities. Until 
it does so, educators cannot afford to minimize its in-

- roads on .the cultural life of North America — or wc.rse 
still,-.tr/insiston telling themselves and each other that 
television is the greatest thing that ever happened to 
reading.^-
l Ji-R; Hutchinson, "Reading, Writing and Television," Secon

dary Education, (April-June, 19-19). 
2 D , B. Gcssleman, "Television and Reading," Elementary 
.English, (Nov., 1951). 
3 Helen Huus, "How a T V Program Can Be Used . . ." Elemcn-

. tary English, (Feb., 1957). 
, 4 "Television Stimulates Children T o Read More," Texas Out-

look, (March, 1957). ' 
• '•. 6 "Johnny and the Big Eye," High Points, (March, 1959). 

o Raymond Lubway, "Children's Literature and Television," 
Elementary School Journal, (March, 1958). 

T "Television Stimulates Children," Texas Outlook, . (March, 
1957).; 
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The Perils of Literature 
Continued from page 179 

metaphorical aid gives me to deliver lines from the 
play in a new context. Thus I. return from delivering 
the garbage to announce: "I have done the deed." I 
want you to understand that I don't really want to 
say things like this. But I am compelled to because 
of several loose synapses in my play-infested brain. 
(I could point out here that there is one character in 
the play with whom I do suffer the type of identifica
tion that plagues the Method actor. I don't, of course, 
develop a sense of identity with anyone important in 
the play, like the Thane of Glamis or the Thane of 
Cawdor. But I do work up a real feeling of kinship 
with that negligible off-stage character, the Dump of 
Garbagecan.) 

By the time all my classes are fully into die play, I 
have become so attuned that I can pick up any event 
in domestica and translate it compulsively into Mac-
bethean idiom. As I butter my bread at dinner, I 
must wonder aloud: "Is this a dagger that I see before 
me?" Should any member of the household answer 
this with umbrage, I am forced to reply: "Never sluke 
thy catsupy fork at me!" But it is my wife who suffers 
most during what we call old second-hand Macbeth 
week at our house. She too is fully familiar with the 
play, and can't help catching the most far-fetched of 
my allusions. What she objects to most is my talking 
to our livestock in the language of the play, telling 
the dog to "Turn, hellhound, turn!" and referring 
always to the cat as "the poor cat i ' th' adage." 

Even the neighbor out across our left moat, a very 
decent chap widi whom I have a non-literary, garden
ing acquaintance, suspects during November that there 
is something especially queer about me. Recently he 
asked me why I had cut our chrysanthemums down 
so early this year. When I told him I didn't know 
why I had done so but that I did "repent me of my 
fury/ That I did kill them," he looked at me hard. 
And later when I advised him where he could best 
plant himself in order to be a perfect spy of his thyme, 
he walked away to the farthest comer of his fief and 
hasn't bothered me since. 

But there comes a point near the end of old Macbeth 
week when even I get sick of how low I can sink. 
When I find myself telling myself that this Christmas 
I wil l Scotch-tape the mail not seal it, I know that not 
only have I o'erleaped the bounds of sanity and fallen 
on th' other side, but done something vaguely obscene 
by the standards of the chaps at the Post Office. 

As I said, my fitful fever with Macbeth rages for 
about six weeks. But usually I manage to look up 
clear for Christmas. Unfortunately, we always start the 
new term at our school with Romeo and Juliet in Eng
lish 40. Then comes my fit again. The idiom changes, 
of course, but the effect is the same: I'm back talking 
by the book. 

I have given this long exposition of my problem 
with Macbeth in tho hope that several staffs in the 
province will realize the need of a general amnesty 
for all English teachers who periodically allow litera
ture to take them too seriously. -JV 

Paragraph Writing 
' Continued from page 173 

er can say, "Let's try to use one or two new words 
today.' Instead of using the word 'ran' we could say 
'raced,' "hurried/ iDounded,' or 'dashed.'" These new 
words can be printed on the board and read by the 
class and then used as the pupils wish. 

Skill in using vivid language can be taught simply 
to primary children. The following are suggested 

'utilizations of opportunities that lend diemselves to 
teaching colourful language. 

(a) On an appropriate day pupils can bo encouraged 
to notice the soft̂  white clouds and decide to what 
they can be compared. 

The following sentence is completed by them. "The 
clouds are as white as Help is given 
with spelling, and pupils illustrate their sentence by 
a drawing. They are led to realize that they can 
create pictures with words or drawings. The com
posed sentence can then be used as part of a para
graph of 'The Sky," to be written in the next lan
guage period. 

(b) If pupils bring flowers such as crocuses, the 
teacher can print on the board a sentence such as 
"The petals are as soft as " After com
pletion the sentence can be embodied in a paragraph 
about "Crocuses." 

Chart V can be presented. 

Chart V 

We choose words that paint 
clear pictures. 

Clouds as white as soap flakes 
A tumble-down house a gnarled tree 

a lazy stream 

Using the five simple steps as outlined, the en
thusiastic primary teacher can sense pupil growth in 
a love for writing, confidence in creating word pic
tures, and mastery of the basic skills essential for 
effective expression, •jfc-
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A Firsthand Look at a 
Programmed Learning Center 

A . L . C A R T I E R 

A member of the B.C.T.F. Committee on Programmed Learning 
reports on his visit to Britannica Center, Menlo Park, California 

JBRITANNICA C E N T E R is primarily a research 
center staffed by 20 Ph.D.'s who are doing independent 
research in the behaviorial sciences and spending about 
half their time applying their knowledge and findings 
to the development of new ways by which education 
can shape human behavior. They are supported in 
their work by a staff of programmers, technicians and 
clerical help. The Center is supported in part by 
Encyclopedia Britannica Films Inc. and in part by 
private foundations. 

The Director, Dr. Calvin, formerly president of 
Hollins College in Virginia, estimates that within ten 
years the market for programmed learning will be of 
the order of $50,000,000 and that by 1975 there wil l be 
an effective demand for over $200,000,000 worth of 
programmed materials. Hence the importance of such 
a Center. 

His colleagues seem to be of the opinion that over 
90% of all learning is the result of a student's response 
to the learning situation. Programmed learning is, in 
their opinion, one of the best methods yet developed 
for assuring continuous positive responses to learning 
situations.'As one of them put it: "Someone just be
ginning to roller-skate spends more time on his "bot
tom' tiian on his skates, and this is really time wasted." 
Programmed learning is a method of presenting subject 
matter in steps sufficiently small that students can 
"stay on their feet" and hence be making continuous 
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progress. The Center has conducted fifteen different 
experiments which demonstrate that matiiematics and 
languages can be taught by programmed learning in 
half the time required by conventional methods. 

What kind of a person does the programming? In 
die experience of the Center, it would seem that one 
out of ten teachers can acquire the art of program
ming. Very young teachers, as a rule, make the best 
programmers. This seems to be because older teachers 
find it difficult to adapt themselves to new, techniques 
of presentation. However, several of the programmers 
that I met were mature and experienced teachers. 

How do die programmers go about their work? They 
begin by clearly specifying their objectives. Exactly 
what do they want the students to know at the end of 
the course? Vague general aims will not do. The 
specific skills and items of knowledge must be clearly 
defined. Having done this, the programmer then writes 
down.in detail all the responses which he thinks a 
student wil l need to make in order to attain die specific : 
objectives of the course. In composing these responses 
the programmer must keep in mind the size of step 
that students can take successfully and the amount of 
review or drill necessary along the way. Once the res
ponses have been decided upon the programmer then 
composes frames which are calculated to elicit the 
desired responses. 

As the frames are completed they are given to a 
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psychologist who criticizes them from the point of 
view of learning theory. At this point revisions are 
made and then the material is duplicated and given to 
students who are hired to work tlirough the program. 
This is a vital part of the process, for the students 
really help to rewrite the program. If they make fre
quent eiTors in any section that part must be revised. 
If a question is not clear to the student he says so and 
the programmer rewrites the frame. In a sense the 
student really tells the teacher how to teach! 

The next edition of the program is designed for 
validation in the classroom situation. From experi
mental classes in various states, data pour in, including 
teachers' criticisms. On the basis of this evidence a 
final revision is made. This is then available for pur
chase by various school systems. 

• Technique for Teaching Languages 
As a former teacher of French, I was most inter

ested in the development of modern language pro
grams. The linguistics and languages department is 
under the direction of Dr. M . W. Sullivan, former head 
of die Modern Language Department at Hollins Col
lege. He was one of the principal investigators in a 
project at Hollins College, supported by a Carnegie 
Corporation grant, in teaching foreign languages by 
teaching machine. 

Dr. Sullivan's department has developed a tech
nique by which the student works with an ingenious 
combination of written program and taped instruc
tions. A "native teacher" guides the student's initial 
steps in pronunciation and in no time at all is ques
tioning the student and answering the student's 
questions in the language being learned. 

I discussed with Dr. Sullivan and two members of 
his staff the relative merits of using a program in 
French or installing a language laboratory in a school. 
A l l had had experience with both methods. To begin 
with, a language laboratory is a very expensive set of 
devices and is of no help to anyone but an experienced 
operator. Because prepared tapes are not available for 
each course to be taught, the operator of the lab would 
be required to spend more time than teachers gener
ally have in the preparation of tapes. Finally, it is 
only the most sophisticated and expensive labs which 
can make provision for individual differences. On the 
other hand, a programmed language course requires 
nothing more than the programs and individual tape 
recorders. The programmed course does not require a 
skilled operator and it provides completely for indi
vidual differences. I was inclined to agree with the 
linguists! at the Center when they said: "Programmed 
language courses are one step beyond the language 
lab." : 

My .visit to the Center was an opportunity to get 
; answers to some of tlie questions that teachers have 

been asking me about programmed learning. I asked 
Dr. Calvin what he thought of the objection that Riling 

. blanks and giving short answers might create a nation 

of inarticulate blank fillers. He showed me data from 
experiments with a statistics program and an electron
ics program in which programmed classes and con
ventional classes were compared. In both experiments 
the final exam involved an essay as well as problems. 
In both experiments tho experimental (programmed) 
group did better than the conventionally taught classes 
in both parts of the exams. However, in the essays the 
experimental group1 did much better than the control 
groups. Dr. Calvin lelt that this could be explained by 
the fact that the program is better organized than 
traditional teaching usually is because the programs 
are thought out and revised in greater detail than con
ventional lessons can ever be. 

Another thing that bothered me was the fact that 
the mathematics programs so far prepared are of a 
very traditional type — just at a time when many 
school systems contemplate revision of mathematics 
courses. Dr. Forbes, head of the mathematics depart
ment, is very concerned about this problem. However, 
he thinks that many of the revisions being made are 
as yet not too well thought out. He therefore thinks 
that for the present it would be better to supplement 
their existing programs with additional programmed 
units containing the new materials. 

Is Programmed Learning Costly? 
I also asked Dr. Calvin about the economics of pro

grammed learning. How expensive will it be? His 
answer was somewhat equivocal. It depends how you 
look upon it. If one thinks of the cost of education in 
tenns of how much it costs to keep a child in school 
for twelve years, then the use of programmed learning 
wil l increase costs. However, if one measures the cost 
of education in terms of how much is learned and for 
how much money, the story is very different. As 

i they have demonstrated that the same amount of 
material can be learned in half the time by program
med learning, it is obvious that from this point of view 
great savings can be made through the use of pro
grammed learning. 

Since I am a language teacher, I was delighted to be 
able to bring home with me a program in what would 
correspond to our Spanish 10. As I have been working 
through this program, I have not only been learning 
Spanish but analysing the techniques that are used. 
Once one has made this analysis, the program can be. 
appreciated not only for its efficiency but for the 
beauty of the order and precision with which the 
method and techniques have been carried out. Here 
we have a teacher who has simply set forth 50 hours 
of excellent teaching unhampered by interruptions or 
discipline problems. He has had the opportunity to 
try the lessons out, to revise them and to know that 
they are guaranteed to produce learning. 

; M y visit to Britannica Center was a very refreshing 
experience. It is very valuable to get one's nose off the 
grindstone for a few days in order to acquire some
thing of the perspective of the research specialist. 
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Preliminary Announcement ol Courses 
Victoria College Summer Session 

July 3 - August 17 
It is proposed to offor the following credit courses at the 196?. Summer Session: 

EDUCATION 

ENGLISH 

FINE ARTS 

FRENCH 
G E O G R A P H Y 

G E R M A N 
HISTORY 

MATHEMATICS 

P S Y C H O L O G Y 

' M U S I C EDUCATION 
,RUSSIAN 
S O C I O L O G Y 
SPANISH 

: CLASSICAL STUDIES 

305 
306 
307 
308 
309 
331 
100 
404 
405 
407 
408 
411 
414 
415 
461 
100 
200 
300 
301 

~rC0 
430 
434 
101 
300 

Art Education 
Curriculum end Instruction in School Health Education 
Music Education 
Curriculum and Instruction in Elementary School Physical Education 
General Science for Elementary and Junior High School Teachers 
Psychology of Childhood 
Survey of Educational Thought 
Curriculum and Instruction in Specific Secondary School Subjects (History and Geography) 
Curriculum and Instruction in the Kindergarten and Primary Grades 
Teething the Mentally end Physically Handicapped 
Teaching the Mentally Superior 
Guidance and Counselling Services in Schools 
Audio-Visual Education 
Developmental Reading 
Diagnostic and Remedial Teaching 
Literature and Composition - First Year 
Literature and Composition - Second Year 
English Composition 
Children's Literature 
Advanced English Composition 
The Romantic Period 
Contemporary Literature 
History of the Fine Arts 
Introduction to the Plastic and Graphic Arts , 

301/305/405 Drawing and Composition; Design I; Design II 
302/401/402 Drawing &nd Painting; Painting I; Painting II 
210/220 Second Year University French and French Language and Literature, Part II 
101 • Introduction to Physical Geography 
303 World Geography 
307 Human and Political Geography 
408 Geography of Europe 
110/120 First Year University German 
r02 History of Canada 
200 History of Modern Europe 
201 British History 

.426 Canada After 1867 i • 
101 Fundamental Mathematics 
202 Calculus 
203 Elementary Mathematics for Teachers 
308 Topics in Algebra 
100 Introductory Psychology 
206 Dynamics of Behaviour 
308 Social Psychology . • •• „ 
101/201' Elementary arid Intermediate Theory 
100 Basic Russian , 
200 Introduction to Sociology ^ 

90 Beginners'Spanish 
331 Ancient History 

PlostVxompIote the back of th;s..card if ycu are interested in obtaining a Summer Session Calendar. No Postage required. 

BUSINESS REPLY CARD 
No Postage Stamp Necessary if Posted in Canada' 

5c P O S T A G E W I L L BE PAID BY: 

THE REGISTRAR 

VICTORIA COLLEGE 

VICTORIA, B.C. 
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Special Courses for Teachers 
(These counst do not carry University credit) 

JULY, 1962 

Refresher Course for Teachers 
J U L Y 9 - J U L Y 27 

This is a course for teachers who wish to study recent developments in the field of teaching 
methods in the Elementary Grades. The course will deal with the following topics: 

Art Science 
Music Health 
Physical Education Audio-Visual Aids 
Language Arts School Radio Broadcasts 
Arithmetic Classroom Organization and 
Social Studies Management 

A class of Elementary School pupils will be on the campus and will be available for demon
stration and observation. 

Time: 9:00-12:00 Monday fo Friday inclusive 
Fee: $35/10 for full course 

School Guidance and Counselling Workshop 
J U L Y 9 - J U L Y 20 

This class will take the form of discussions led by specialists in the field, and the study of 
practical situations and problems in the school. 

, T i m e : Afternoons, Monday to Friday inclusive 
Ft*: $25.00 

Some Basic Concepts of Modern Mathematics 
{Junior and Senior High School) 

J U L Y 3 - J U L Y 13 

This will bo a practical study and discussion group led by specialists who have had classroom 
experience in teaching the new ideas in Mathematics. 

T i m e : Afternoons, Monday to Friday incliillve 
Fee: $20.00 

Folk Dance 
(Men and Women) 
J U L Y 9 - J U L Y 20 

.... This practical course, following a simple and natural progression suitable for all grade levels, 
will present a comprehensive selection of folic dances from various countries. 

Time: Afternoons, Monday to Friday inclusive 
Fee: $25.00 ' . 

I THE REGISTRAR 
! : VICTORIA COLLEGE 

VICTORIA, B.C , 

Please eand Summer Session Calendar. 

and APPLICATION FOR ADMISSION (new students only) ... 
APPLICATION FOR RE-REGISTRATION - • 

!• ACCOMMODATION LIST _ • 

•; Name • —™~ , —_ ; 

- Street —.'. ——-—-—•——— = 

City 



l i W ! V IJWJIJWVitI;!/ 

1815 Wast Sevonth Avonue 
Vancouver 9, B.C. 

Phone RE gent I-8121 

OFFICE H O U R S : 
Monday to Friday, 9 a.m.-5 p.m. 

Saturday, 9 a.m. - 12 noon 

WE HAVE 
FINE BUILDING LOTS FOR SALE 

In 
North Vancouver, Panorama Ridge, Surrey (Boliver Heights), 

Gibsons Landing 

and 

W l HAVE 
The financial structure to assist you in 
purchasing these lots on a time basis 

and 

WE HAVE 
Ample funds to loan to members for purchasing, building 

and furnishing of new or older homes 

and 
Luxury suites are stiil available in 

OAKMONT PLAZA 
Here's how you can buy: 

—Teacher Discount 5% 
—20% Down and 20 Years to Pay. 

Interest at 1% on Reduced Balance 

BORROW WISELY and SAVE WISELY 
USE THE SERVICES OF YOUR OWN ASSOCIATION 




