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“A "This book was written to meet the need in Canada for a
geography of North Amerien suited to the senior high
school grades. The next is essentially a geography of
North America.  Canada, the United States, and
Middle America are studied as part of the whole,

Important features of the text include the following :

1. Tt utilizes the new approach developed in science and mathematics teaching whereby the
structure of the subject is taught. Students are doing geography and learning the method
of the geographer as they study this book.

9. Provides a strong physical and historical background to the regions studied, so that
students are led to apprecinie the personality of each region,

3. Integrates photographs with the written material, utilizing exercises that require students
to study actual examples of distance landscapes, bringing the field into the classroom,

4. The characteristics of regions are illustrated by detailed examples of typical farm and
settlement types.

5. Practical use is made of large scale topographic maps in full colour,
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separately from the rest of North America.
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PLAN A PROGRAM ON COLD PREVENTION
with the delightful film

“HOW TO CATCH
A COLD”

BY WALT DISNEY PRODUCTIONS
10 min. 16 mm. Animated. Sound and Colour FREE on short-term loan

Children enjoy fearning good health habits the “Common Sense” way.
This sprightly cartoon character helps you teach the seriousness of colds,

and how 1o avoid them. Complete program from the makers of Kleenex KLEENEX i;'.
tissues includes: Film, cold prevenlion posters, and individual health ll(riargt!:m‘kc?:vk
pledges (lor grades 2, 3, and 4). Schedule your showing soon! Canada ll'.imned'
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Educational Department BCT 639,
Kimberly-Clark Canads Limited, 2 Carlton Street, Toronto 2, Ontarie. NAME. i sssiienanes e e,

Piease send me free {except for return postage} the 16 mm. sound and

{please print)

colour fifm **How to Catch a Cold” SCHOOL. ... v e esrseserseiseniensrnnsess-GRADE.Liiurriiiins
Day wanted {allow 2 weeks) vediirarreeneans ,
2nd choice (allow 3 wizls) cererenereand . STREET..........
In addition, please send: -

CITY OR TOWN........ veereene vevsened JONE, .. PROV.......

. -copies of Health Pledge for Grades 2, 3, and 4
..sets of posters {large schools may require more than one)
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HOTE: Malerial will be sent to teachers and authorized personnel only




Now...every week...in every
Canadian classroom

Photographed in beautiful colour

Conservationist Armand Denis, host of the
CBC television program “On Safari” is
Editor-in-Chief of ANTMALS magazine.
Advisory editorial board includes Sir Julian
Huxley, Sir Solly Zuckerman, Gerald Durrell,
Duke of Bedford, Dr. Bernhard Grzimek,
Roger Tory Peterson, Rachel Carson, Alan
Moorehead and others. Completely free

of advertising, ANIMALS presents, each
week, 32 pages of colour photography and
stories on the world’s animaly, including
articles on birds, pets, zoos, farm animals,
the world’s big game and various species
in danger of extinction. See the valuable
Easibinder offer on the inside back corawr
of the current issue of ANIMALS. The
Easibinder holds 24 issues of ANIMALS . ..
a magazine worth having . . . worth keeping.

IF YOU'D LIKE A
FREE SAMPLE
COPY OF

ANIMALS MAGALIINE
WRITE TO

ANIMALS MAGALINE,
244 BAY ST.,
TORONTO, ONT.
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IN THIS ISSUE

In an article beginning on page 6, Dr.
David Russell points out that children
need to be taught how to think critically.
He also gives some practical hints as to
how this may be done.

On page 9 there is a statement, prepared
in the BCTT office, of the arguments
against merit pay and of the values of
performance cvaluation.

‘The first of two articles by Dr. 8. C. T,
Clarke on the internship system in
Alberta begins on page 11,

A report on the CTFsponsored summer
sessions in Africa, particularly in Nyasa-
land, starts on page 13.

The mother of a lad commencing the
intermediate grades writes an open letter
to teachers of these grades. See page 18.

‘The Vancouver Public Aquarium has an
organized program of school visits. Mrs.
Bruce describes this program in an article
commencing on page 20.

CUR COVER PICTURE

The Photographic Branch of the Depart-
ment of Recreation and  Conservation
will _again. supply . the. pictures for . our
1963-64 covers, This month’s photograph
was taken at Silver Creek, near Hope.
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Here are the Services we offer
fo the Teachers of B.C.

Y SAVINGS ACCOUNTS in terms of $5.00 shares which earn 4% interest compounded J
annually, and which are matched dollar for dollar by free insurance (subject to certain
age restrictions), i

Y TERM DEPOSIT ACCOUNTS—which pay 5% interest on your savings. These accounts
are in multipies of $1,00C, and the member must already have $2,000 in his ordinary
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% LOW-COST ordinary renewable term and or:'inary life insurance with Cuna Mutual
Insurance Company. . 1

Not foi' Profit — Not for Charity — But for Service
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The Price Must Be Right

SEVER/\L BASIC LECONOMIC truths are gener-
ally overlooked in considering  the  adequaey of
teachers’ salury scales.

The first of these is that a wage or saiary is &
price—a price not for a commodity but for a service
rendered.

In cconomic theory, if the price is not right one or
both of two consequences automatically follow: (a)
a reduction in the quantity of the commodity or
service for sale in the market, or (b) a lowering of
the quality of the commodity or service rendered.

Another basic cconomic truth is that when it
becomes necessary to allocate more of any resource
to the production of a given commodity or service,
the only way of ensuring such greater allocation is
by increasing the price.

“Bad money drives away good” is a third hard
cconomic fact that expresses a consequence which
will surely follow if the price of uny salary structure
is not rignt.

At the present time society unquestionably recog-
nives the importance of the teaching function. It is
now well recognized that young people must stay
longer and longer in school. People are concerned
not ‘onlythat more and more youngsiers stay in
schoo) to the end of Grade 12 but also that con-

tinning educational opportunities be made available
o late adoleseents and adults beyond  Grade 1

Howerer, it s not so well recognized—nput patently
obvivts—that students will stay longer in school only
if the quality of teaching is such that they can truly
profit from their educational experience.

More and more of the hnman resources available
within sodiety must, therefore, be allocated to the
perfurmance of the teaching function and, to a greater
extent than ever before, human resources of very
high quality must be allocated to the performance of
this function. This can and will happen only if the
price is right. '

At the present time the price is not right. 1f it
were, there would not bhe a shortage of teachers,
measured either quantitatively or qualitatively.

Furthermore, if the price is not made right, if
quality becomes sacrificed for the sake of quantity,
the “bad money drives away good™ rule will in time
apply. Quality teachers now in the teaching service
will forsake the profession,

Professional remuneration for teachers is not a
cost to education, but an investiment—an investment
in quality, and one which will pay society large
dividends. ¥

| A Social Studies Issue

FOR THE PAST THREE years the February
issues of ‘our jounal have been special ones, devoted
"_tn a particular subject or theme. These special issues

have been very {avorably received.

This year our speeial issue will be devoted to social
studies. Its success will depend on the manuscripts we
‘receive. You are invited to submit material for the
issue; we want articles on any topic related to social
studies—teaching techniques, new approaches, con-
_tent, objectives, to list only a few. ,

The length of articles submitted will depend upon-
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what the authors have to say, but, if possible,
manuseripts should be approximately 1,500 words.

In social studies, as in the other subject areas,
great changes are cither operative or imminent. The
subject should, therefore, provide much suitable
material. We hope our special isue will be especially
valuable to elementary and secondary social studies
teachers, but of real interest to all teachers.-Will you
help make it so? :

Please submit any materiz] for the special issue on
or before December 3L B e :




Adapted by the author from the text of his enthusiasti-
cally received address at the International Reading Asso-
ciation conference in New Westminster earlier this year.

Critical Thinking and Reading

A CANADIAN MAGAZINE recently stated, “Can-
adizu minds have been shaped, first by radio, now by
television, until they often now aceept the rounded,
ringing cliché in place of the facts, and the appearance
of sincerity for the genuine article”

Perhaps some of you read in an issue of Maclean’s
the article on hook censorship. It concerned a city
councillor, an English class in East York Collegiate,
and the J. I, Salinger novel, The Catcher in the Rye.
In the words of the Muaclean’s writer: “Councillor
James McConnaghy decided that the book was, in
his words, filthy and that he was the man to protect
the innocent students from its influence.” Now The
Catcher in the Rye has been a sonrce of outrage to
many parents and teachers because it regards some
adults, at least, as “phonies,” and there is no doubt
whatever that it contains some profanity and some
dirty words (which most of the students alrcady
know). But there is also no doubt that The Catcher
in the Rye is regarded by most critics as a book which
is first class literature. It is exceedingly interesting to
many adolescents who either identify with or violently
reject the main character, Holden Caulfield.

There are only two. points about this censorship
controversy: 1. "Mr., McConnaghy chose to make his
letter of protest public rather than work quietly with

- the school staff for the good of East York Collegiate;
2. Do we. want self-appointed censors deciding what
school pupils-shall read, or do we want students to
develop the ability to decide for themselves? Censor-
ship usually involves a decision by a person or group
about what - others. should read. Ability in critical
‘reading: suggests that the individual himself makes
the choice. Should the screening be done by tire Lord
Chamberlain“in London, or the Watch and Ward
"Society-in Boston or by the person doing the reading

- ~or.the televiewing?

- Dr. Russell is Professor of Education in the School of
“Education, University of California, Berkeley. '

DAVID H. RUSSELL

The primary concern of teachers is not with the
banning of materials at the source, but since there
are members of school boards in this audience, 1
should like to suggest that we need to have some
established  procedures  whereby  departments  of
English and school boards work together in deciding
what books are good books and perhaps what few
books are bad books. We need to set up some pro-
cedures which will provide regular channels so that
no publicity-hunting person can come along and make
a scandal out of what high school students or the
clementary school pupils are reading. However, as
teachers, our first concern is not with the banning of
books but with the critical abilitics of children and
youth. We want to help young people to reject for
themselves the vulgar, the meretricious, the fallacious.
We want students who can decide for themselves
whether there is communism in Robin Hood, as some
good lady said recently, or whether there is pornogra-
phy in The Good Earth.

Teachers have a special responsibility for develop-
ing abilitics in critical reading and ecritical thinking,
Critical reading does not exist in a vacuum by itself,
but can be thought of best as being rather closely
related to critical thinking, In advocating ecritical
thinking, I am not suggesting that we should en-
courage carping criticism or backbiting. Nor am I
underestimating the importance of the facts, because
critical thinking must be based on knowledge of the
facts. What I am saying is .that knowledge.alone is
not enough. It is dangerously like a cliché these days
to say that we are living in an age where knowledge
grows by leaps and bounds. There is an old saying:
“Knowledge does not keep any better than fish,” We
live 'in a frustrating world in “which" we who  are
fathers and imothers can no longer understand our
children’s mathematics books or their chemistry texts.
There is just too much fresh information, too much
theory, that is new in these books. Nobody can pos-
sibly master all the information, -which is- growing:
faster than we can read .it, So our educational aims
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s L

simply cannot concentrate on having children aequire
all this new knowledge. Instead, it is our job as
teacher and curriculum people to set some priorities.
In addition to knowledge and skill, we want children
to be able o learn how to learn. We want them (o
know how to muke decisions, how Lo judge the worth
of this abundant knowledge around us. We want
them to be able to evaluate idens and ideologies. In
other words, we want children to learn how to think,
and how to think critically for themselves.

This, of course, brings us to the question of what
we mean by thinking and critical thinking, When 1
attempted to elassify the different kinds of thinking
in my book, Children’s Thinking, 1 called them per-
ceptual thinking (response to the  enviromment),
associative thinking, concept formation, problem solv-
ing, critical thinking and creative thinking. T helieve
that these six types cover most of the thinking we do
in school, and perhaps in the rest of the world, In
other words, critical thinking is only one of the kinds
of thinking that we want children to practise and
adults to use. These six types overlap because critical
thinking, for example, is sometimes a part of problem
solving and of creativ - thinking, For example, a child
can be critical of the size of his answer in a problem,
in reading a map, or about the ending of a creative
story that he has written—especially two or three days
afterwards, At the same time, critical thinking has
enough distinctive individual characteristics to he
worthy of a separate label. There is a critical thinking
ability (or abilities) which can be developed.

Three Factors in Critical Thinking

What then is critical thinking? I belicve it can be
described best as a three-factor ability, It includes,
first, an attitude factor of questioning and suspended
judgment. It includes, second, a cognitive or func-
tional or operational factor which involves the use of
methods of logical inquiry and problem solving., And,
third; it involves a judgment factor of evaluating in
terms of some norm or standard or consensus. Adults
incorporate each’ of -these three phases into their
critical thinking. For example, the attitude factor may
be represented from the “I'm from Missouri” or “show
me” type of attitude occasionally. It means checking
on the assumptions of the speaker or entertainer—a
difficult task. The functional or operational factor may
include selecting significant words and phrases in a
statement, identifying emotion and bias in a speaker,
and seeking out stereotypes and clichés. We can all
have fun recognizing an emotional appeal to some-
thing sacred like home or mother, or identifying what
e. e. cummings called “a duck-billed. platitude.” The
third judgment factor may include such things as
judging whether something is relevant or irrelevant,
detecting an illogical inconsistency. Does this really
follow from the other? Looking for evidence in the
conclusion which is drawn by the speaker or writer

s one way of judging.
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These sound like very formidable accomplishments
which we all need to practise. I they sound diffienlt
to adults, how am they possibly be started with
children? We might as well face the facts, that they
are slow wgrowing, but that the need to use them is
all uround ns every day of our lives and our children’s
lives. May Lillustrate the problem of daily need with
one negative example? A first grader came home from
school and reported to his mother: “We mustn’t ask
questions. Teacher says she will never get her work
done if we keep on asking questions.” Another exam-
ple: Television is a fact of life in most homes. The
surveys tell us that in both Cunada and the United
States children look at it about 20 hours a week, and
we know that advertising occurs in many programs.
Few people would ban advertising entirely in news-
papers, magazines or television but children and youth
must learn some defences against it,

Critical Thinking can be Developed

I hope this deseription does not suggest 1o you that
the teaching of critical thinking is something unique,
something that is accomplished in isolation from other
school activitics. Rather, T should like to emphasize
that critical thinking abilities can be developed as a
regular part of everyday school work, The oppor-
tunities are unlimited in language work, in reading,
in social studies, in science and other ureas. Language
work in the intermediate grades, for example, gets
into the structure or organization of the writers
thought. Topic sentences in a paragraph are impor-
tant not only in writing, but also in critical listening,
From the first grade onward, reading may involve
questions not only of who and what but questions of
how and why. In the observations you had this
morning, did the teachers keep on asking the children
“what” questions when the answer was right there on
the page, or did the teachers occasionally ask a “how
and why” question, which forced the children in their
thinking to go beyond the facts of the printed page?
In social studies there are questions of the authen-
ticity of material, the qualificacions of the writes, the
propaganda devices used in the message. In composi-
tion or art, when creative ardor has cooled for two or
three days, there is a question of looking at the clarity
with which the idea has been communicited. Next
week, a teacher in New Westminster, can go into a
second grade class and, after she has given the class
a warning, she can tell them « whopper such as, “We
live in Montreal,” and make them prove something
different. This will help them to develop a habit of
watching for unfounded statements,

I believe, then, that critical thinking may be part
and parcel of every school day, and 1 believe that
this is true because of certain facts or principles at
least partly verified by rescarch., Here are six state-
ments of things that we know pre.ty well by rescarch
or inn terms of what we believe.

1. Some children have acquired abilities in critical
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thinking before they enter school. A five-year-old
recently said to me, with a smile, “All the TV ads say
they have the best breakfast foods.”

2. Activities in critical thinking begin in  the
primary grades, not with the rational adult. A first
grade class [ saw recently distinguished  between
fantasy and reality after they had heard the story
“The Day it Rained Cats and Dogs,” which some of
you primary teachers know,

3. Critical thinking depends less upon specific tech-
niques and more upon attitude and experience. In
the words of Don Marquis, “We can deteet a speaker
who strokes a platitude until it purrs like an
epigram.” But we must have the experience to he able
to discern the platitude.

4. Part of the attitude factor in critical thinking is
the objectivity which comes from the ability to shift
perspective, to sec one’s own behavior and ideas as
viewed by others. This may be part of the developing
self concept which, in turn, may relate to critical
thinking. In the words of Robbice Burns, “to sce our-
sels as others sce us.” This helps when it comes to
critical thinking,

5. The experience iactor in critical thinking involves
considerable participation in the social and linguis-
tic community. This means the chance to talk things
over and explore the cffects of action in a group. Such
action produces a validation by consensus which is a
prerequisite of making sound judgments. One has
only to read onc’s newspaper, where there are direct
quotes by, say, Khrushchev or Castro, to realize that
one must bring to bear one’s experience about what
they are saying. There has to be consensus about
what words mean as they are used by different people.
You and I, as teachers, know it is very difficult to get
agreement on what words mean. Social and linguistic
participation is basic in reading, and in the vocabulary
building you do. Here, agreement becomes experience
which must be the basis for doing some critical think-
ing. As you build meanings with children, you are
helping them along the way in their critical thinking.

6. Although probably not so important as attitude
or experience, there are hundreds of skills in the
cognitive or operational phases of critical thinking.
In one demonstration this morning there were, 1
suppose, fifty different devices by means of which
children could actually practise some of ‘these opera-
tional - phases of critical thinking. They included

" examining a speaker’s statement and detecting propa-

ganda devices such as the glittering generality.

I hope you don't feel that I have been to abstract
and too psychological in what I have been saying.
It'’s not my ivisntion to provide you with a supply of

“gadgets or specific devices for next week, but rather

to talk about the concept of critical thinking and
reading, Lest 1 be acensed of being entirely imipracti-
al, may 1 cast my next to final remarks in conerete
form. Here are half a dozen things you can do about
eritical thinking,

1. If you teach in the primary grades, have fun
occasionally with a joker in your reading material.
Your bulletin board, some morning, may read some-
thing like this, (this is on the bulletin board as the
class comes in): “Today is Thursday. It is o hot day.
We shall freeze today.” The children will find the
joker for themselves, Or the work-type exercise you do
with the children may include true and false items
like the following: “A cow can jump ten miles. Yes.
No,” or “The moon barked at the dog. Yes. No,” and
so on, You see from this that children get the idea
that you have to look at print rather carcfully. You
cannot always depend on what's there, It's not right
to say that the moon barked at the dog; you have to
do something about it. So even in first and second
grades we begin to develop some of the habits that
grow up to make critical thinking abilities,

9. The second device I suggested carlier. Whether
you teach in the primary or higher grades, when you
work with a group in your reading class, please do
ask many “how” and “why” questions, not just those
“who” and “what” questions. There are two great
weaknesses in reading instruction in schools. T think
one of the great weaknesses is that there is still so
much simply reading aloud while others follow in
their books with a bland acceptance of what's in the
book. 1 think the other great difficulty is the teacher’s
asking questions such as: “What is the color of Jean’s
new dress?” when it says right there in the book that
the new dress is blue. Children are not tape recorders.
The question should go beyond the printed page,
“Why is it a pretty dress?” or “Is Jean the kind of
girl you would like to have for a friend?” and so on.
Let us stress the “why” -questions that call for
judgment and critical thinking.

3. Check your teachers’ manuals of the reading
series you are using for examples of ways of develop-
ing critical thinking. If you have a good modern series
at hand, you will find literally scores of examples,
= +haps in an index there is a.topic called critical
reading. I know that in many of these manuals, not
in one series but in many, there are literally scores of
suggestions for developing critical reading abilities.
I think of one around the sixth grade level: have the
children bring in maxims which are exactly the oppo-
site of one another. (We usually accept a maxim as
being ‘a great truth.) This is' something we accept,
so we say, “Look before you leap”—take your time
about it. But we have the opposite maxim, “A stitch
in time.saves nine’—do it as fast as you can. Have

Continued on page 32
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Merit Pay —

or Performance KEvaluation?

IN MANY MINDS, performance  evaluation and
merit pay are as inevitably linked as apple pic and
cheddar cheese. Some of us, though, prefer our pic
ungarnished; and some can see merit in performance
evaluation, but no value in merit pay.

One may properly describe as performance evalua-
tion any systematic use of formal meusurement
devices to determine how closely job performance
corresponds with a set of established eriterin. Salary
determination is only one of a varicty of purposes
for which performance evaluation may be used.
Experience scems to indicate, indeed, that formal
evaluation systems are of very doubtful value in salary
determination, but are potentially very useful if
directed toward other purposes.

There are severe limitations on what an evaluation
device can accomplish, and it is this limitation of
scope which makes the device unsuitabie as a basis
of salary determination. The evaluative instrument
cannot measure in absolute terms the effectivencss of
a teacher’s performance; at best it can measure the
degree to which his performance meets a set of
established standards. The standards themselves are
inevitably incomplete, not necessarily valid, and not
necessarily acceptable to the teacher himself. Some
performance qualities are quite readily observed and,
at least roughly, measured; others have an elusive,
intangible character which defics measurement, For-
mal performance evaluation inevitably tends to place
undue emphasis on the measurable factors, whereas
the. intangible qualities may well be of greater
ultimate significance.

It is relatively easy, for example, to observe in a
classroom an absence of pupil conversation or other
commotion. It is much harder to determine whether
the orderly behavior is the result of harsh discipline,
intrinsic " interest - in the lesson, a genunine rapport
between teacher and pupils, or a general:school tone
for which the principal rather than the teacher is
primacily responsible.~Again, a teacher’s success in

‘getting “his pupils through . external examinations  is

very specifically measurable, but that success may be

_due to a concentrated program of rote-learning of

material which traditionally appears on" examinations.
Examination results rarely indicate either the pupil’s

“grasp of fundamental principles or the desire for
“further learning which the teacher may have inspired.
The- teacher. himself may achieve a favorable. rating
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beeause his day-hook is in good order and his lesson
presentation adheres closely o a logically prepared
fesson plan. Yet many a constructive edueational
experience arises through the teacher’s  skillful reac-
tion to an apparent digression from his prepared plan,

In general, the teacher who achieves a favorable
performance rating is likely to be a willing conformist
in terms of the more superficial mechanies of his
trade. Any correlation between such conformity and
creative teaching would be diflicult to demonstrate.

In recognition of the importance of intangible
qualitics, some performance raters have attempted to
include an estimation of such qualities in the evalua-
tive process. This sort of estimation, however, cannot
be more than a subjective judgment by the rater.
Research indicates that subjective judgments by dif-
ferent raters in respect of the same performer are
unbelievably inconsistent. If such judgments are to
be fair, therefore, each evaluation must be the con-
sensus of a number of persons. To subject the teacher
to the quantity of inspection required to obtain a
reliable consensus creates o major cost to the em-
ployer and an intolerable nuisance for the teacher.

In Summit, New Jersey, for example, each evalua-
tion is based on 500 -minutes of classroom observation,
The superintendent in Canton, Connecticut, describes
a 1:10 ratio of supervisors to teachers as being
essential to that city’s merit salary program. The
experiment  in Provo County, Utah, was dropped
when it became, in the words of the superintendent,
“very evident that any program was going to be
expensive.”

It is not surprising, then, to find that the history
of merit pay plans is a chronicle of failure, In 1938-39,
among large urban school districts in the United
States, some twenty percent had merit rewards in
their salary schedules; twenty years later, the propor-
tion had dropped below seven percent. Moreover, of
219 districts which had merit pay provisions in their
schedules in 1958-59, 86 reported that the provisions
were totally inoperative. After spending a quarter of
« million dollars on research into merit pay; the State
of Utah discontinued the project. In 1962, *he State
of North Carolina commissioned a survey witii a view
to making merit salary provisions mandatory in the
state; the report concluded that no method of per-
formance evaluation had been found which could he
recommended as a basis of salary determination,




In view ol this record, to harass the teaching staft
with constant invasion of classroom privacy and
sountless interruptions of class routine, to direct into
supervision scores of competent educators who could
more usefully teach, to support the whole effort with
massive appropriations of money, and in the end to
come up with a set of superficial ratings of doubtful
validity, appears to be sheer nonsense,

Many of the problems aseribed 1o performance
evaluation tend, however, to disappear if the process
is not related to merit pay. The necessity of obtaining
multiple judgments, rendered by a small army of
supervisory  personncl, s related to the need for
scrupulous fairness when salary differentinls are in-
volved, Questionable ventures into subjective estima-
tion of imponderable factors can be avoided if the
whole performance of the teacher is not the object of
measurcment, The validity of established  eriteria
diminishes in importance if the non-conformist who
rejects some of them s not penalized for his
independence,

Evaluation Used for Sclection

Performance evaluation is a useful tool in the
selection of the most suitable persons to fill positions
of special responsibility. In this case the object of the
exercise is not to measure the whole performance of
each teacher, and determine that A is worth a little
more than B, but not quite as much as C. The objeet
is to identify those teachers whose particular charac-
teristics tally most closely with the special require-
ments of a specific assignment. In this case, also,
arbitrary establishment of criteria is quite justifiable.
To demand that all teachers cast themselves in a
common mold is a blow at the very heart of academic
freedom. To choose for positions of leadership those
most likely to work together in harmony is plain
common sense.

Even this limited application of performance
evaluation may be overdone. In the selection of
educational leaders intangible qualities are important.
Too great a rcliance on. rating sheets may lead to
overemphasis on qualities which are readily measur-
able but not really essential. The preservation of staff
harmony, essential to good group performance, may
also demand that considerations of seniority be
given their place along with estimates of worth. No
rating instrument is a substitute for sound judgment
in personnel administration,

Performance evaluation is most constructively used
for the direct purpose of improving performance. If
this purpose is clearly articulated as the sole object

of an evaluation system, most teachers will willingly

co-operate. It is not necessary to offer the extrinsic
motivation of a merit bonus; most teachers want to
do the best job they can, and welcome any genuine
assistance toward that end.

Apart from the few who are fundamentally unsuited
to the profession, teachers who do not reach peak

10

effectiveness fuil to do so for one of th co reasons,
Some are inadequately trained; sone wee insulliciently
educated; many lack only w ciear analysis of their
strengths and weaknesses, and some explicit direc-
tion toward improvement. The problems of inade-
quate training and edocation most bhe met through
rigorous standards of sclection, training and certifica-
tion, It is toward constructive self-analysis that the
resonrces of  performance  evaluation may  usefully
be directed,

The school systems of Cineinnati and some other
Ohio centers provide a useful pattern. There, a care-
fully devised evaluative check-list is put first into the
teacher’s own hands, so that he may record his self-
evaluation in terms of the listed eriterin, The same list
is then used by principal or supervisor Lo arrive at an
external evalvation of the same teacher. There fol-
lows an interview, in which the two evaluations are
compared, If they are markedly inconsistent, the
teacher may demand an independent evaluation by
the superintendent. If they show such complete
divergence as to be irreconcilable, the teacher muy
request a transfer. More commonly, points of agree-
ment and disagreement ace thoroughly discussed, the
teacher reaches certain conclusions as to indicated
deficiencies, and he is offered assistance in plotting a
remedial course of study, reading or practical instruc-
tion. Throughout the procedure, it is understood that
the evaluation and interview lead to no immediate
reward or penalty, and that acceptance or rejection
of proffered advice is a matter of the teacher’s own
judgment.

Appraisals Kept on File

Although the primary purpose of the evaluation is
therapeutie, both the self-appraisal and the external
appraisal become part of the teacher’s personnel
record. In case of chronically unsatisfactory perfor-
mance, documentation. is  thus. available to support
dismissal for cause. In the case of new appointments,
several evaluations are obtained in the course of the
probationary period, so that the eventual decision to
grant a permanent appointment or to terminate is
based on concrete evidence.

When evaluative procedures are thus directed, most
of the objections to them lose their force, Is the
check-list incomplete? Doces it fail to measure intangi-
ble essentials? Is. it based on criteria of questionable
validity? Is the  external - evaluater biased? * Is his
analysis based on inadequate observation? No im-
mediate harm results. If the teacher finds something
somewhere in the process to help him. polish his
competence, the education system has been enhanced.
If not, no-one has been injured. A judgment which
the teacher deems unfair may find his way into his
personnel record, but his own rebuttal is also recor-
ded, and in any case he suffers no penalty unless an
accumulation of bad appraisals over a period of years,

' ' Continued on page 33
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At a BCTF-sponsored conference on internship, Dr. Clarke discussed a
form of internship which has been successful in Alberta. In this first of two
articles, he defines what he means by internship. Next month he will des-
cribe the Alberta program. Our Teacher Education Committee is at present
investigating the feasibility of a similar program for 3.C. Because B.C.
teachers will want to know the details of the Alberta system, we are

running Dr. Clarke’s address in its entirety.

Internship

‘When 1 use a word, Humpty Dumpty said in
rather a scornful tone, ‘it means 7ust what I choosc it
‘to mean—neither more not less.” -

“‘The question ‘is, said Alice,’

Cwhether you can

“-make words mean dszerent thmgs

" “internship” illustrate this Through the Lookmg Glass

‘The question is,’ said Humpty Dumptz , ‘which is
to be master—thats all’

e
A

MEANINGS CURRENTLY given to thesword

i quahty .In the United States; for example, internship

_than education);.

in the. Master of *Arts m Teachmg program’ means

" 'ing prior to’ cernﬁcatlon ‘A “specific example is in the
. Milwaukee University program with these features.
- Internship is restricted to holders of a degree-{other
‘it replaceés practice - teachmg, ‘the.

intern is:paid up ‘to $3,000 a year; the intern is in

= charge of :a classroom;  internship earns 29. semester
~‘hours of vcredlt durmg two semesters; since it gives

hmvers1t}{‘cred1t ‘it is- marked; ;it is required for

e’ ;umveISIty— gand by the

ertlﬁcatlon' and.the co- operatmg teachers are jointly S
s school :

BT ﬁnally and ultimately responsible. :
- Credit. Internshxp carries no. umvemty credxt and is

S. C. T. CLARKE

As you can see from these examples, “internship”
currently has more than one meaning.

The term was borrowed from medicine. Again,
practice differs, but in Alberta, during the third year
of medical school, neophyte doctors have clinical

< practice—they observe, they interview patients (take

case histories ), they write charts, they perform simple
activities. . In_the fourth .year they have a clinical .
clerkship, which involves observation, performance of
simple tasks, and.practice. After the granting of the

“M.D. degree, the young doctor in Alberta cannot-
practise. medicine.  He:is required to-take a year of
internship. It takes place in a hospital.’ He is paid.
. Heis.not.responsible. for. his. own:work. He cannot,
~for example sign a death certificate, or, as another

example, * the ‘patient- 'sues'not “the intern ‘but. the

responsible doctor behind the intern, After successful

internship the doctor is licensed to practise medicine.
“To return: to Humpty Dumpty, and the question of

, :what 1 choose the word to mean, mternshlp has these
" features: .
s Timing Internshxp occurs after the mstltutlonal pre-
palatlon ‘which' leads to certification as a teacher. The -
- intern- 1s not at the same tlme studymg umverSIty
-+ courses. T
-Practice. Teachmg Internshlp supplementc but does 7
"ot supplant practlce teaching. -

Pay 1. The:mtern is” pmd ‘a small sum, sufﬁexent lo
'f-l)ocket expenses, or. altematlvely, to

o] e }nay temporanly be placed ins chargef
< by” ‘the’ “responsible classroom teacher, ‘but the latter

not a course, wlnch is ma.rked or graded




Dr. Clarke, formerly a member of the Faculty of
Education, University of Alberta, has been General
Secretary of the Alberta Teachers Association since
1958. '

Sponsorship. Internship is jointly sponsored by the
Department of Education (since teacher education,
like all higher education, is a fundamental responsi-
bility of the government), by the: university (since
it is part of teacher education), by trustees (both
school boards and the provincial organization), by
superintendents (as the agents of the Department
and trustees), and by teachers (both as co-operating
teachers and through their provincial organization).
Duration. Internship consists of full school days, full
school weeks, for whatever period of time has been
decided. Ideally, as in medicine, it should eventually
be a year.

These seven features of internship require some
explanation and defense. Internship follows institu-
tional . preparation because the intern then has
increased maturity because of increased age, and a

background of knowledge which he can test in prac-

tice. It is placed after his university courses because
internship is a full-time task, not to be marred by the
distraction of studying other courses. It should be a
genuine on-the-job experience.

Purpose Makes the Distinction

The distinction between practice teaching and '

internship lies in purpcse, since the activities can be
~very- similar. “The fundamental purpose of practize
teaching is to provide first-hand, real-life experiences

- which will illuminate and fructify the knowledge the -

“student is acquiring. The fundamental purpose of
“internship is to provide graduated or-the-job experi-
ence. These purposes tend to dictate timing. Practice
teaching is- best distributed. throughout ‘the years in

“-which - institutional -~ preparation’ ' occurs. Internship.
should ‘immediately precede actual teachirg, ‘Again, -

practice teaching should provide a variety of ‘experi-
enceés - in many schools and settings. Internship “can
““well be more restricted to the school district in which
‘the intern will actually teach. Internship should occur
‘at” a ‘time’ whin there-are no'such “distractions “as

-+ 'studying for university ‘courses or knowing that ‘one’s .
.- efforts are being graded, and should lead ‘quickly ‘te;.

full load, 50 that the intern can get the feel of a ful

‘more a professional attitude. In my mind, internship

-teaching or correcting its deficiencies. = =i

“should  never. ‘be' thought of as- replacing practice

recognizes that his service, even as a ‘learner, has

of-pocket expenses.” - -
~;Responsibili

Je

teaching load. The attitude of the intern is important,
It should ‘be ‘muchless a student attitude and much

 Objectively, the matter of pay marks the"changrériﬁf " The shared sponsorship tends to get university people
o 7des ’ “out'into the schools (which is a good thing) and also "

attitude ‘desired. The intern is no_longer-a student, - 1o t _ v ing) and also” =~
yen’: tends:to get the Department, trustees, and teachers' =

‘even if heis not a full-fledged teacher. Pay also

some value.; Practically, it is necessary to:cover out-

responsible if the class “gets out of hand” or if an
accident occurs? Who is responsible if the children
are not learning, or worse still, if they are learning
wrong things, or are being frightened? I believe that
the ultimate responsibility must rest with a regularly
certified classroom teacher. who is not assigned also
the responsibility for another classroom. In short,
when interns are used to replace classroom teachers,
they lose an essential requirement of internship
according to my definition. Placing neophytes in
charge of a classroom is not internship.

Giving no university credit for internship serves to
emphasize the change in status from student to intern.
It also scrves to underline the joint sponsorship
which in our province seems to be so necessary for
internship. I admit that there are tremendous diffi-
culties ‘nherent in a system in which no one group or
body is finally or ultimat~ly responsible, yet T believe
joint sponsorship is necessary, and believe it can work.
The final feature of my concept of internship is a
full-day-full-weck experience, in order to induct the-
neophyte into on-the-job experience.

The vice-president of the University of Alberta
(and president-elect of Mount Allison University )
stated recently that all professional education is
becoming more theoretical. This is true of teacher
education. The obvious concomitant is that the gap
hetween what the newly certified person can do, and
what he is called on to-do, is widening, - People
interested in education could call for'a less theoretical
course of preparation. Some do. In some provinces,
resistance to changing the old “normal school men-

_tality” is great indeed. The normal schools did not

present overmuch theory, but concentrated on what
has been described as a' “bag of tricks” for the
beginning teacher. '

, Inte}nship Bridges a_Gap B

It is my belief that education will be best served - »
by the university’s concentrating on" doing" what it

can do superbly, that is, providing a’sound theoretical
background. ‘Teachers, trustees, andthe ‘Department

cannot undertake this task.-Let-us recognize that the .
gap between what the beginner is called on t6 do- :

and what he has been prepared to do, is very wide.

‘Let us bridge that gap with internship, so that the

neophyte can:break-into. teaching rather. than break: .

- down in teaching. Sl .
- A second need for internship arises- from the |
- endemic disease of universities—ivory towerism. Left =

- alone; any institation: of higher learning gets more -

and . more out of touch with “the world as ‘'she is.”"

interested in and involved in the problems of teacher .
education, which, I believe, is a better. thing, Teacher

e e .- education is a total process which has many aspects— -
ty is.a vital'matter in internship- Whois* = .. 00 T Ted

7 Continued on '}Sagc"ﬁO:
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Five of the six B.C. teachers who p.xruu!nlcd
in CTPs successful sminmer project in inter-
national assistance, From left to right Mrs.
Ethel Belli-Bivar, H, P, Johnsen, A, C. Young,
G. E. Haikett and W. R, Long. J. B, Bolton
had already left for Africa when this photo-
graph was taken at CTF House in Ottawa,

Summer Session 1 Africa

ON JULY 3 fourteen teachers from all parts of
Canada climbed out of planes and assembled in
Ottawa. Except for two married couples, all were
complete strangers, but in the next six weeks they

.'were to share some of the richest and most memor-
‘able experiences ‘of their lives. This was the first

meeting of eight Ontarians, a Nova Scotian, a prairie
girl, and four British Columbians, including the

.. writer. - .
- Billeted in pairs at Chateau Laurier, we spent the
next three days on an “orientaticn course” at CTF

headquarters, All were impressed by the detail and

" amiount of preliminary work already done’ by CTF

officials. Plane reservations, passport rcquirements,
special insurance protection and such matters as are

- bothersome. to most travelers had all been attended

to by the CTF. Now under the chairmanship of Mr.

- Clark MacDonald, - Superintendent . of ‘Port ~ Arthur -

Public Schools and Administrator for the CTF Africa

-Project; we assembled to gain inspiration and wisdom

from ~the “words “of “Mr. ‘Gerald - Nason, Secretary-
Treasurer, and Mrs. G. Rutherford, Executive- Assis-

“tant of CTF and of Mr. Ray Smyke, WCOTP.

Two oﬁicmls from -the Depflrtment of External

]

MAHENG 'A MANDEBVU
(Always-Busy the Bearded One)

Affairs extolled the importance of our role as ambas-
sadors of Canada. A physician advised us about the

hazards of drinking unboiled water, eating raw fruit’

aud vegetables, sitting on a log under a tree after
sunset and all that sort of thing. A charming lady
from Uganda, Mrs. C. M., S. Kisosonkole, gave invalu-
able hints on how to meet and understand the African
of today. In between times we endeavored to size up
each other by striving to penetrate benéath the mask
of cautious reserve which each one involuntarily
wore. How we chuckled later when, after six weeks
of living as members of a family we frankly compared

our first impressions-of each other. “Did T really-seem-

like that?”
Five teachers, including two from British Columbia,

were alréady on their way to Liberia; our group -

of thirteen was destined for Domasi = Teachers

College in Nyasaland to instruct at a-summer ‘course

for under-trained native teachers. Our three objectives

Albéfrrt Charles Young, who was given the African

name-above, tecches in Vancouver. He was one of

six B.C. teachers to take part in the African Project -

durmg t’le summer

‘13
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were clearly stated: (1) to do an cducational job
well, (2) to increase international teacher under-
standing, (3) te strengthen, in an incidental way,
teacher organizations in other countries,

Our expenses were to be paid and our services were
to he given freely. Qur source of funds: $25,000 from
Canadian teachers’ organizations and $5,000 from the
Rockerfeller Foundation.

It was emphasized that our work was not with
governments but with teachers’” organizations and our
purpose to strengthen teacher organizations and to
increase their prestige and influence.

Brimfull of this gospel we felt more like a united
body when on July 7 we arrived in London. There
we were received by Mr, Ernest Naishitt, Deputy
Secretary of the National Union of Teachers at NUT
headquarters. In the evening we made a party to
attend My Fair Lady at the Drury Lane Theatre,

With brief stops at Rome, Bengazi, and Entebbe,
we flew to Nairobi for the next stage of orientation.
Mr. Kioni, hardworking sccretzry of the Kenya
Hational Union of Teachers, had arranged a full pro-
gram for our three days’ stay. This included visits to

_ every type of public school and college in the Nairobi

area. We also attended a teachers’ meeting where we
each did ¢. best to say a few inspiring words particu-
larly on th; value of supporting the teachers’ organi-
zation and’ " -what it can do for us.

Kenya Tea<.. ... Provide Tours

On the non-professional side Mr. Kioni provided for
us to visit the Nairobi Wild-Life Park, the Rift Vallev,
the museum, the zoo, the Senate (the order of me.r-

- tion is merely the chronological order of the vmts)

and the House of Commons.
The . subject under- debate  in - parliament was
Africanization. The members were nearly all dapper

--..young - men. - Full - of -enthusiasm - they - registered -

approval by kicking their heels against the benches or
by cries of “Heah! Heah!” An East Indian member
drove home a good point when he objected to
“Africanization based on  race,” preferring “Kenya-

" nization ‘based on citizenship.” ‘
. The debate ‘turned ‘to criticism of the government .
policy or “lack of policy” regarding raids by Turkanas

< from.Sudan and Ethlopla' "A list of casualties was
recited and demands were made that the government -

‘provide adequate protection or else arm the Kenya

“border tribesmen. - After lengthy debate punctuated

by heel-kicking and Oxonian. cries” -of “Heah! Heah!”

. Jomo Kenyatta with” the “air of elder st'ltc,sm'm” .
frﬁnally rose to speak.: : B

*Among the other members Mr Kenyatta was easily

' the ‘dominating personality. Wearing - his colorful
- -Muslim-type cap, ‘he ‘spoke ‘sagely -and moderately.
= “One had ‘the feelmg that he was rather pleasantly
- and . approvingly amused at the enthusiasm and .
_ _vitality of the young men around. him.- With_good
o "'humor and patlence he explamed that ~(1) ~all the -

police protection possible was being provided and
(2) the &ovcrnmcnt would not arm the victimized
tribesmen “because if we did, thcy would do exactly
the same thing to their nclg_,hbors

It didn’t secem at all like the “Burning Spear
Kenyatta” we so recently read about as leader of the
Mau Mau cult. We all counted it an honor to be
introduced to him later while having tea on the patio
during recess.

Our brief stay in Nairobi ended in a blaze of inter-
dominion Kenya-Canada good fellowship winding up
at a party where the cup of conviviality was full to
overflowing. We were all teachers together and happy
to be just that.

Flying southward we circled the cone of Kiliman-
jaro, with cameras clicking madly, paused briefly at
Dar-es-Salaam and about mid-afternoon landed at
Blantyre airport. There we were met by a delegation
of Malawi (new name for Nyasaland) teachers who
drove us to our quarters at Domasi, some fifty miles
away.

Canadians Meet Dr. Banda

During the followmg week we were taken to visit
several places in southern Nyas‘al'md including
Domasi Plateau nearby, Mlanje Plateau in the south-
east, Dedza in the west near the Portuguese Mozam-
bique border, and Palm Beach on Lake Nyasa where
we enjoyed bathing and a boat cruise around the
south end of the lake.

A high point of the program was a cocktail party
and reception where we met the Ngwazi of Malawi,
Dr. Kazumu Banda. He received us very graciously
and invited us to visit his official residence the next
morning. Newspaper reports of a movement to deify
the Ngwazi and references to “the Messiah,” among
other things, had caused us some apprehension.
Assembling in the parlor we, and I think our host,
too, were conscious of a strain of formality in the air.

“Clark MacDonald very shortly had occasion to state

clearly to the Prime Minister that our work was
purely on a professional and not a political plane that
“our government scarcely knows we are here.” -
Momentarily taken aback,. Dr. Banda quickly said
he was all the happier for it;-a sentiment which 1
believe was quite ‘sincere ‘as he realized. that we had
come entirely for what good we could do and with no
ulterior political motive whatever. He willingly con-
sented to:shake hands a- second time with “Clark

- MacDonald while I recorded it in moving - pictures .

for.the CTF.- When, ‘because- the camera had not: ’

: ”been set. rlght T had to ask him to please do it still

again the ice was completely broken; we_all enjoyed -
the humor of the situation; the Prime Minister knew

= he-was among friends; he discarded all formality, put .. e

his arm around my shoulder "and laughed ‘Theartily.
He invited us to go anywhele we wished in Malawi,

“to see anything and to talk to anybody It should be

added that unhke some emergmg, ‘or retarded coun-
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tries, here we were free to move without any evidence
of police shadowing at all, In the course of the next
five weeks we learned to know and to love Malawi.
The people were invariably courtcous and friendly.

A cause of some suspense at first was the uncer-
tainty about what we would have to teach. Not until
the day of registration did we know how many
students would be in attendance or how many
Nyasaland instructors would be with us. The students,
a hundred fifty teachers from all parts of Nyasaland,
were divided into ten classes according to ability, as
indicated by tests in English and mathematics.

Then there was a feverish drawing up of a time-
table and allotment of work loads. Each day consisted
of a fifteen minute assembly at 7:45, and three
morning periods and one afternoon period of seventy
minutes each. Because the standard of English in
Nyasaland is low even by African standards, the
Minister of Education, Mr, Chiumi, had requester
that 50% of the time be devoted to that subject. Thc
remainder of the time was divided among science,
mathematics, social studies and art. HMence the six
English teachers each had seventeen teaching periods
weekly, the others somewhat fewer. In addition, there
were tutorial periods from 4 to 5 p.m., though the
students’ enthusiasm and thirst for knowledge fre-
quently extended these te 5:45, beyond which it was
too dark to continue.

Teachers Work under Difficulties

The attitude of the Malawi students was at all
times and in every way commendable. They had all
done at least a year, and sorue as much as fifteen
years, - of teaching in schools of all degrees of primi-
tive equipment. A few schools were well equipped
and modern in every respect, but these are excep-
tional. A typical one-roomed school which the writer
visited consists of plain-brick walls, open for ventila-

_tion and light between five and eight feet from the
.ground,: above which rests the thatched roof. The

pupils sit on ridges of hard-packed earth which serve
as benches, and presumably they balance any written

- work on their knees. There are no-blackboards and
- the school bell consists of an old iron shovel (without
~handle)~ which bhangs "at the teacher’s end of the

room.. Trying- to_bring ‘the ‘class into focus .for a
picture, the writer caused great mirth by backing his

"_,h'ejad—_ into . the shovel with a resounding “GONG!"

For all the lack of modern equipment in their school,
the ‘children were. friendly -and full of good cheer.

~The teacher of such a-school would probably have
" about “a- Grade -7 education - himself." It was our
‘task to give him something of Grade 8 in less than six
Cweeks. L : ,
- ~When it is remembered that there are only about
_ten thousand ‘Europeans: in _a_ population of three
--million in Nyasaland, it will be realized that to these
. teachers, apart from what. might be learned in the
~ “course’ of formal instruction, any contact with Euro-

SEPTEMBER-OCTOBER, 1963

peans would be of great significance. As Mr, Gerald
Nason had said, “A lot will ‘brush ofF just by contact.”

The ultimate questions are: “Was the Africa Pro-
ject worth while?” “Who profited by all this?” “Should
it be repeated another year?”

In answering these questions we must ask our-
sclves whether, as teachers in a fortunate country,
Canada, we have any moral obligation to assist our
teacher brethren in a less fortunate country, These
teachers are just like us, They stand before a class
and carnestly try to present clear cxplanations, to
lead their students by questioning and logical reason-
ing step by step from the known to the unknown,
They exhort their pupils to practise diligence and
neatness in work habits. They endeavor to inculcate
high standards of thinking and conduct. They are
ill-equipped and poorly paid, yet they make a brave
show of respectability and manage to affect the
attributes of genteel professionalism. In Nyasaland
these attributes are jacket, collar and tie, and often
hat and walking cane, zombined with a dignity of
bearing and graciousness of manner which provides
the average Canadian teacher with something to
learn,

Independence Creates Problems

They earncstly seek to improve themseclves, to cle-
vate the status of their profession and to help in the
development of their country. They realize, though it
is a hard thing to have to admit, that they are
dependent on the European not only to make further
progress but alse to maintain the stage of progress
attained under colonialism. During the period of
transition from Federation with Rhodesia to indepen-
dence at the end of this year they have sometimes
experienced bitter humiliation. The colonial servants
and officials are withdrawing—and understandably
so. The country is short of physicians, engineers,
teachers and competent workers in almost every field
of endeavor. Economically Nyasaland has no' re-
sources to provide more than a subsistence level of
existence and the population has already exploded
to the limit. (A subject raised with us for serious
discussion by each and every class was birth control.)
Beset by innumerable problems to which they can see
no solution, the Malawi people and their leaders saw
the helping hand of the Canadian Teachers’ Federa-
tion not just as a useful aid, but as a gesture of
friendship and moral support at a moment when
friendship and moral support were most needed. They
appreciated it because There Were No' Strings
Attached. They were not obliged to accept a humiliat-
ing gift of money and then spend it in the country
of the giver buying things they do not want. ‘

Unlike the immature, inexperienced people so often
sent to Africa to do a job they cannot understand, the
representatives sent by the CTF; ranging in age from

 early thirties to early fifties, were all widely experien-

Continued on’page’ 31
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CTE Visits

Britisn Columbia

FROM JULY 16 to 19 Vancouver played host to a
delegation of teachers from all over Canada. The
occasion was the 42nd Annual Meeting of the
Canadian . Teachers’ Federation. In all some eighty
people attended, including representatives from each
of -the provincial affiliates and a number of visitors
from the United States, Great Britain and South
America,

One of the interesting and, at times, amusing high-
lights of the meeting was the BCTF campaign to
convince- the delegates that Vancouver would be an

JAMES CAIRNIZ
President, BCTF

ideul site for the 1967 Mecting of the World Con-
federation of Organizations of the Teaching Profes-
sion. This meeting would attract nearly one thousand
teachers representing most of the countries of the
world. Wes Janzen and Ken Aitchison headed up a
group of enthusiasts who planned a “selling program”
that could have been the pride of “Madison Avenue.”

Included in their presentation was a brief to the
Directors - extolling the virtues of Vancouver, an
unlimited supply of cards and memos boldly pro-
claiming Vancouver as “The Host with the Most,” the
appearance of a live Captain Vancouver and official
invitations from government, city and tourist repre-
sentatives. The delegates soon succumbed to the
pressure and agreed to present to WCOTP, meeting
in Rio de Janeiro in August, the invitation to come
to Vancouver in ’67. (Subsequently WCOTP accepted
the invitation.) o

In a serics of four general sessions and a number
of workshop ahd committee meetings much  was
accomplished at the convention, far more than can be
outlined in this brief report.

A significant change was made in the constitution

~with respect to voting on fees. A number of CTF

affiliates have felt in the past that annual meetings

The B.C. delegation was, from left to right, R. G. Kaser, Mrs.

1. A. Cull, James Cairnic and ‘H. M. Palsson. Immediately

bebind them can be scen, from left to right, Mrs. G. A. Binns,

President, B.C. Parent-Teacher Federation, Miss K. N. Elliott,
Ian D. Boyd and J. E. Smith, all B.C. teachers.

Photo by Campbell Studios s - -
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were not efficiently or fairly structured, in that repre-
sentation  did not  paraliel  population  sulficiently
closely. For example, Ontario is entitled to six voting
delegates, B, C. four and P three, This imbalance
has been a source of irritation, particularly to the
larger  affiliates, when  decisions were made  on
national policy and fees. After the 1962 Annual
Meeting & committee was struck to consider re-
organization of the constitution. The committee
reported this year and one of its major recommenda-
tions, adopted by the delegates, was that in voting
on resolutions pertaining to fees cach affiliate will
have one vote for each paid-up member in the
afliliate, i.c., Ontario would have roughly 54,000 votes;
B.C,, 13,000 and P.E.I, 1,000.

Fees for the ensuing year were set at $1.75 for cach
member of each afliliate,

In the office staff a few changes have taken place
and further ones are proposed. Mrs. Alice McLeod
retired from her position as Assistant Secretary after
more than twenty years of dedicated service to CTF.
It was with regret that delegates learned that Floyd
Robinson had resigned as Dircctor of Research to
accept a position with Canadian Council for Research
in Education. His position has been taken by Burr
Greenficld, a former member of the Vancouver
Elementary School Teachers’ Association, who has
just completed his doctoral work at the University of
Alberta. Plans were approved to add to the staff an
assistant to Secretary-Treasurer Gerry Nason.

Delegates heard reports from the four major study
committecs of CTF: Advisory Research, Audio-Visual
Education, Education' Finance and - International
Relations.

The Committee on Education Finance has spent
much of its time on a study of the Gill Report on

" Unemployment Insurance and on the preparation of

a brief to the Royal Commission on Taxation. (The
latter is complete and includes many of the recom-
mendations endorsed by B.C. teachers for improve-
ments in - teachers’ tax position). The committec
proposes -to_compile in the next year a booklet, Tax
Tips for: Teachers, containing -pertinent information
on succession duties and income taxes.

The major item in the report of the International

- Affairs Committee was a description of Project Africa.
- Under. this program eighteen Canadian teachers gave

up their summer holidays to assist in training teachers
in Liberia and Nyasaland. CTF acted as the adminis-
trator-and co-ordinator of the project and the provin-
cial organizations provided most of the funds and

“personnel. B.C. can be proud of its role in this area,
.-for-it was the major. contributor of both funds and

personnel. Glowing reports on the success of the pro-
ject have been received and an article by a B.C.

participant,” Charles Young, appears elsewhere in this
“issue.” o ST ' :

Delegates were entertained and informed by a
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number of addresses presented by visitors, Dr, Cecil
Hannan of the administrative stalf of the Washington
iducation  Association was most flattering in  his
priise of the achievements gained and  activities
sponsored by the Canadian provineial organizations.

Harry Dawson, President of the National Union of
Teachers of England and Wales, gave ua succinet
presentation of the problems enconntered by English
teachers in their struggle to retain traditional salary
hargaining procedures.

C, D, Ovans (lelt) comparing notes” with Harry Dawson, Presi-
dent, NUT (center) and Dr. Cecil Hannan, Ficld Representa-
tive, Washington Education Association (right).

A brilliant paper was read by Professor George
Tomkins - of UBC- on - “The Social Revolution -in
Quebec.” Delegates most familiar with developments
in Quebec were high in their praise of Tomkins’
analysis of the aims and aspirations of the Quebecois.

A highlight of the final day was the election  of
officers. Mrs. Inez Castleton of Alberta was chosen
President; George MacIntosh of Nova Scotia, First
Vice-President; our own Wes Janzen, Second. Vice-
President; - and = Wendelin : Herle of - Saskatchewan'
Third Vice-President.

Friday’s final session consisted ‘of a scenic tour of
the city and a drive up Howe Sound to Paradise
Valley for dinner and relaxation.

It is difficult to gauge the accomplishments of a
conference, but if the comments of delegates can be
taken as a measure, the meeting was indeed a success.
In the formal atmosphere of the meeting room' and
the informal air of the late evening sessions delegates
argued, ‘exchanged views, criticized and generally
roved over every educational “topic jmaginable. The
net result, in the minds of most delegates, was that
the convention was an informational, stimulating and
most worthwhile experience. ¥




David Wilson

A continuing problem in the intermediate grades in
our schools is the furtherance of communication
hetween parvent und teacher, Mrs. Renate Wilson, who
has written the following letter, perhaps speaks for
the lndreds of parents who have children entering
this phase of their school carcers. In any case, her
views will be of interest and considerable value to
every leacher of the nine to twelve age group.,

A Letter to a Teacher

R Summer, 1963
Dear Teacher:

Before our son David «ntered Grade 1, we were
given ‘much ‘' good ' advice ‘about preparing him for
~this big 'step. We learncd what it means to a six-year-
old to concentrate for ‘longer periods, and to accept
classroom “discipline.” We -werc made aware of the
-physical and mental growth -around that- age, - of
changes in behavior and interests. We found out a
little of the challenges and difficulties tcachers face
with' Grade 1 students.”
- Now that David is about to enter the middle grades,
we find no such careful preparation: for parents. We
~-are -having to-discover for ourselves what will be
expected. of ‘our boy—such a different creature from
the six-year-old—and how we might help him w1th
_this difficult feat of growing toward his teens. -

~'We are sending you a boy. with an- enormously
enquiring mind. The whole world ‘needs exploring
and he is going about this in a headlong rush. While
¥ ,beforp he was_happy to take ‘in -anything he was

confronted with, now it's a perpetual quest to see,

“to touch, to hear and above all, to du. S we have

tried to satisfy this hunger. We have combed the
city for exhibitions, have become familiar with the
thousand-and-one objects in the museums. We have
travelled on' boats, trains and buses. We have tried
to go along with space science which we old-fashioned
people can hardly grasp, but which makes perfect
sense to our offspring,. ,

We have taken to the hills in winter and patiently
borne the - trials of a small boy learning to keep up-
right on skis. Once David had grasped the principle
of the thing there was no holding him, “Back for
lunch,” Mum!” During summer we have ‘gone camping

-in many parts of our magnificent province. Here too

we could” observe the - unfolding. of a ‘mind which
begins not only to ask “how” but also “why” and
which at times ponders quite deeply on the mysteries
surrounding him.

Physically, he is developing fast, eatmg enormous
quantities of food and burning it all up in a constant
whirl of “activity. He is untidier than ever and his
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room is full of bits and picces, including three goldfish
bowls, a hamster, and a butterfly cocoon in a jam
jar, His private library is building up and there is
always a pile of library books on his bedside table.

We are puzzled at occasional lapses into bashful-
ness and uncertainty. He is unsure of his actions
and tends to throw away half-finished projects. We
have to make sure David doesn’t feel he can't cope,
because, given a little encouragement, he can cope.
Perhaps his age, halfway between the little boy and
the teenager, needs an extra dose of self-confidence
instilled from outside. We hope you will realize this
need; it might be that if he is allowed to do less than
his best in school now, he'll begin not to care. Don't
let him get away with sloppy work, but rather show
him how he can do better. This shouldn’t he hard
because he really wants to do well and is proud of
his achievements, although his pride is easily pricked.

We hope that as David enters the middle grades,
everything possible will be done to stimulate his
spongelike ability to absorb knowledge. At home we
nourish this quality in the way I have described.
This is the time, we feel, when a solid basis for future
learning is laid down. Mathematics, history, science—
all this' we cannot provide at horme—but you can.
Please don’t be afraid to overload his mind with
knowledge. After all, you have been trained to pre-
sent this so that his age group can absorb it. So far
we have been very pleased with the way David has
come home almost every day with a breathless “I've
got to find out more about the sea . .. evaporation . . .

“Indians!”

I would like to make a special plea. Give David
as much practice in expressing his own thoughts as
possible, both in writing and in speaking. IHis cssays,
poems, stories, however short and simple, will help
liis learning much better than dictated or preseribed
paragraphs. Could he give short talks about what he
has scen, with special attention to good English
usage?

One other point I must mention: David is still very
much dependent upon you and inclined to do exactly
what you say. Perhaps the time has come when you
need to loosen this dependence on you by giving him
more responsibility and  freedom of choice. For
example, in the lower grades the teacher is inclined
to say: “Do your writing with a one-inch margin;
draw your picture at the top; don't make it longer
than half a page.” Now is the time to give the assign-
ment and leave it up to him as to how he places it
on the paper, where he puts the drawing, how long
it is to be. I might add that we cencourage this new
sense of responsibility quite suceessfully at home. For
instance, David has been allowed to shop for his own
socks and jeans and to make occasional meals,

We are sending you, therefore, a child who is
ready to step into a far wider world than hitherto,
who realizes how big and interesting this world is,
and who wants to find out all about it. Here is a
child who needs your approval, but also your demand
for good work. Please don’t be afraid to nourish his
mind. That is why we are sending him to you.

Sincerely,
Renate Wilson, David’s mother
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IS THIS YOU?

Do you find difficulty sometimes getting students to identify noun clauses? Why try?
Do you still believe that your time is well spent in drilling traditional grammar into average
students? If so, read this: - S '
“Hoyt, Rapeer and Strom failed to find any significant effects of knowledge of formal grammar -
on the abilities of literary interpretation. Boreas studied the correlations between knowledge of
-grammar and proficiency in various areas of the subject matter. Although all of his correlations
were low, he found a higher correlation between achievement in grammar and in mathematics
“than between achievement in grammar and in composition or oral-language abilities. Benfer
“and Catherwood have substantiated his findings. Research has steadily built a body of evidence
. that knowledge: of grammar does not materially affect a student’s ability to learn a foreign
. language . .. S e e - : : .
" “Frogner applied a grammatical approach and a thought approach to the teaching of sentence
“+.structure.- She_found that. on every count the thought approach secured better results, in addi-
tion to consuming only 809, as much time. She found that even students who have been taught
by the grammatical approach were inclined to use the thought approach when they faced a sen-
tence.problem . ... : ., ' S

it

" “Perhaps most damning of all in the studies of the teaching of grammar are those dealing with
- the retention of grammatical knowledge ... = B : :

' “Teachers constantly fear that students will be hampered in their college work if they do not

"~ -have grammatical information ;.. e RS ; IR

- “Smith demonstrated-that students coming from a program rich in writing experiences with a
- minimum of grammatical drill succeeded better in college than did students who had had much

- grammar and little writing. Thus the teachers fears are not borne out in reality.”

= —Details of source from' BCTF Research Committee, c/o Box 445, Salmon Arm, B.C.
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The Schools Visit the Aquarium

AT 10 AM. ON ANY winter weekday, one may
see a chartered bus draw up at the Vancouver Public
Aquarium and dngOT{,C a long queue of children. The
fresh morning stillness is accentuated by the affronted
squawks of a peacock roosting on the Aquarium roof.
Suppressed excitement ripples the. ranks of the
column, but it proceeds sedately enough to the tum-
stile. Another Aquarium school tour has begun.

In writing of these visits, a journalist has described
the Aquarxum as “the blggest and strangest school-
room in Canada, where all the subjects are alive and
all the teachers are volunteers.” This is substantially
correct; he might have added, “where all the classes
are constantly changing and constantly -increasing.”

Between November. 1962 and- April 1963, 5,060

- children were  conducted - through - the - Aquarium.
These classes ‘were from Grades 4 to 7 inclusive, and
~ represented 58 Vancouver schools, including pnvate :
- -and ‘Roman_Catholic ‘schools. For the_1963-64 session
- :the program will be made available to the schools of -
: ‘North Vancouver, West Vancouver and Burnaby

‘The Aquarium is planning a major expansion which

,',,,:,me provide a well-equinped  lecture hall for an .

audience -of -200, together ‘with aschool laboratory.

“"When' that happens the education” program will be
8 *jextended to take in secondary school instruction. =~
- There is no ‘admission charge for this educational -
: tour but the schools pay for the transportatxon often

jf;The author, Mrs.-Donrald. Bruce, is chairman of the
* Education Committee’ of the Vancouver Publw :
Aquarmm Assoczatzon :
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with the help of the Parent-Teacher Association.

The tour program is planned by the Aquarium
staff, and is related to the science course of the
school curriculum, There is a common aim: “to
develop an intelligent interest and appreciation of
the world in which we live.” (Note: Grade 5 must
visit the Aquarium in October in order to witness the
spawning of the Coho Salmon.)

The program is administered by a group of 24
docents, largely recruited from the Natural History
Society. They include former teachers, housewives,
biologists, two married couples, a retired colonel and
a sapient fisherman of vast experience.

We would like to extend a cordial invitation to
retired teachers to join this enthusiastic corps, Do-

cents are given the opportunity of studying marine
hiology under the personal: direction of the curator,
Dr. Murray Newman. They receive an annual pass.
But their true reward comes with the awakening of

~wonder and delight in the child through this introduc- -

tion to the strange and beautiful aquatic world.
~There 'is no need - to stimulate interest. Children
have a natural affinity with the animal kingdom, and-
here are some 2,000 novel spec-les Lvmg and movmg ,
before their eyes. - - - :
First ‘claim for attention belongs to' certain stellar

performers: - the 600-volt electric ecel, the baby seals - S

from Labrador, the Humuhumu Wakunuku Apuaa
from Tahiti, and the deadly. piranha. This harmless-

looking fish is an inevitable disappointment, but the Gy
“aquarist has' thoughtfully provided a large bone as -+ #

a stage prop.
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Scale does not affect the children's interest. The
brilliant glow of the tiny tetra in his miniature sea-
scape is just as fascinating as the immense bulk of
the lingeod, gaping his huge jaws from the 35-foot
tank,

Questions come thick and fast; they are carnest
and reasonable: Iow does the giant sea turtle
breathe? Does a fish sce with both eyes at once? Why
doesn't the crocodile get water up his nose? And
there is always the alert boy whose empiric know-
ledge of tide-water sculpins and blennies confounds
the docent.

Misconceptivns must be crased. No, the octopus
does not use his suction discs for sucking blood, nor
does he propel himself by rotating his cight arms like
the spokes of a wheel.

More important is the correction of negative atti-
tudes. Little girls learn that the Aquarium is not a
place of delicious horrors, designed to make them
“sea-sick.” The small boy, banging belligerently on
the glass at the monitor lizard, finds out that the
reptile is not putting out that nine-inch tongue at
him; the gentle animal is merely probing hopefully
for an egg or a square of cheese.

The children respond very quickly to the objective
exposition of their guides. In no time they find them-
selves embryo scientists, pursuing the how and the
why, linking cause and effect. They count the five
gill-slits of the dogfish, noting his tip-tilted tail, and
from these same characteristics are delighted to
recognize the leopard shark as his near relation.
Unknown to themselves they are fulfilling the aim of
their science course by learning “the skills of sceing
accurately, listening intelligently, and evaluating
effectively.”

Follow-up Exercise Fixes Facts

When the tour is over the children complete an
exercise which helps fix the newly acquired facts and
provides the satisfaction of follow-up performance.
After the skilled briefing of the docents they have no
trouble answering such questions as these:

How do fisli- breathe?

What are the main differences between plants and
animals?

Whot do we call animals without back-bones?

The questions are not difficult, because the object
has been to arouse and direct interest rather than to
impart information. Moreover, this is a novel pro-
cedure: the children work independently and at their
own' pace, making their observations and drawings
directly from the exhibits. Small groups may be heard
earnestly discussing the headless mouth of the sea
anemone, and the best method of depicting the fins
on the other side of the rockfish. Their sketches may
be a trifle on the wobbly side, but they can proudly
claim.to be “drawn from life.” o

When the children have completed their assign-
ment, they assemble for a talk by Dr. Newman, in
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which the exercise is reviewed and the whole period
summarized.

The co-operation of teachers is essential to the
success of the program. Before the visit the Aquarium
sends the teachers a comprehensive and lucid pre-
paratory outline. Section A can be used as subject-
matter for a lesson prior to the trip. For the teacher's
benefit, the important phyla of invertebrates and
vertebrates in the Aquarium are listed, arranged from
the most simple to the most comples; the four water
systems and their uses are explained; and salient
points of interest are noted. The questions in Section
B constitute the basis for a review lesson after the
visit, when, incidentally, the precious exercises can be
properly corrected.

The docents immediately recognize the class that is
motivated by even a modicum of preparation, from
the children’s rapt aitention and quick response.
So—for optimum results when the queue marches in
on a wintry morning, may the introductory material
be consulted . . . oh yes! please don't forget those

pencilsise

Children on tour watch haby crocodiles being fed.
Photo by Bill Cunningham
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' That the

Department of Education Replies
to 1963 Resolutions

Re Personnel of the Division of Curriculum
Recommendation No. 13

That the Federation express appreciation to the
Department of Education for recognizing the urgent
need to expand the personnel of the Division of Cur-
riculum by the appointment of two temporary Cur-
riculum Consultants, and that the Federation express
its opinion that there should be further expansion in
personnel.

Reply:
A plan by which two teachers, one at the secondary
- level and the other at the elementary, are seconded
.to the Department annually to engage in curriculum
work has so far been very successful and has made it
* possible for the Department to speed up the work of
curriculum revision. This plan which was commenced
on a trial basis for one year, will be continued.

= :Re Prescnbed Textbooks

Recoramendation No. 11 )

Federation request the Department of Edu-
- -cation " to provide - a financial grant to the" local
- authority (district or school) in lieu of the prescribed
textbook for. those pupils for whom it is not: educa-

g ;txonally desxrable to prowde the prescnbed textbook.

: Reply e '
Itis questzonable if a gmnt in lieu of am cnbcd
- textbook would accomplzsh the intent of this , roposal

which; if zmplemented would require - some - basic

changes not. only'in the administration of the system
F-ofrec.and-rental plan textbooks but also .in the
.,”prj,obrisz'o'ns of ‘the "Public Schools Act. under which
. ~textbooks ‘are . prescribed. - The  proposal - iequires
“L further study. = &

,'7722”’; -

Re Curriculum Revision and Development
Resolution No. 10
That the Federation endorse a systeni of lears of
absence with full pay, plus allowances for expenses,
for teachers selected to participate in curriculum
revision and development,
Reply:
T/w De;mrtment appreciates- the -endorsation of the
. C. Teachers’ Federation for curriculum develop-
ment plam involving  paymen: of expenses and
provision of leave of absence with pay. It may be of
interest to:note that over the past year the Depart-
ment madg 70 payments totalling nearly $1,400.00
for substitutes for teachers engaged in - ~nurriculum
revision; that all travclling and living e.ponses of
Committee members were paid; and that two curricu-
lum consultants were engaged at a total cost of
$25,037.26.

Re Consultation by the Umversnty of B.C.
Recommendation No 12
That the Federation request the University and any

- of its schools to consult with and to notify the Federa-

tion and the Department of Education well in advance

~of any proposed changes in any cntrance regulations,

Reply:

 This matter - can be taken-up with the College of

Education and other departments of the University
in. Scptembcr S ;

Re Term-End Dlsmlssnl of Pupils

Resolution No. 11

That - the Foderation request. the  Department  of
Education to authorize district superintendents  to

- permit  the” disiissal - of “elementary “s¢hoo!” pupils,
“according to local needs, carlior - than -the present
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date in June.

Reply:

This resolution appears to stem from the larger school
units which should have sufficient administrative and
stenographic staﬁ to meet this situation. As with
many jobs there is bound to bz an extra pressure of
uzork at a specific period of the year :nd it is dotmtful
if it can be removed by regulation.

The closing of school earlier would reduce the time
the child has at school.

The Depariment considers the present policy for
dismissing elementary schools should be retained.

Re Marking Periods
Recommendation No. 25
: That the Federation establish a firm policy that

working. conditions.
Reply: =~

period” ‘and what is a
Neither is defined.

. Perhaps the assumptzon is. that teachers are e*cpecped

to have five “free” periods every thirty-five; i.e., shall

- tbe scheduled_for: classes: only thirty perwds out of

[ thirty- ﬁve ‘No teacher can be asked to “instruct” for

~ more than 5 hours and 15 minutes per day, even if

 the: school day 1 '5 hours and 30 minutes. or. 6 hours

“thirty-five period cycle”?

In fac secon(’aru teachers now get a mznzmum of
two periods “free” in every thirty -five, unless they

e counsellors or admmzstrators Many -get more. To
increas thzs number of ree” penods to: five . would

. teachers should be entitled to a minimum of five full-
marking periods per thirty-five period cycle as basw ‘

This resolution is not at all clear. What is a “marking

B

N o
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report a minimum of three times during the school
year.’

Reply:

The Department feels that it is not in the best
interests of the pupil or parent to change this ruling.
It is not expected that the November report will be
based on anything but class exercises and tests, nor
that it will be more than a tentative rating.
Houever, the teacher should regard the report from
the position of the parent rather than from his own.
As a parent, it is too long for me to wait until the
end ‘of January or early in Fcbruarj to find out how
well: or how ]700)IJ my child is doing. When a child
brings a “poor’ report home in Januar y, the parent
can ‘do little to help the school or the child to
improve  conditions.- The November report is an
opportunity for the school to inform the parent and
for remedial action to be instituted with some

' reasunable rro.s“pect of success.

a0

Re Grade 12 Supplemental Exammatlons
Resolution No. 8 s
That the Federation request that Grade 12 supple-
mental examinations continue to be made available
as they have‘been in the past.
Reply:

'Ius matter will again be reviewed by the Provmczal

“-Board - of Examiners' after - the results of the 1963
- June: examinations . have "been -considered.:-The - pro-r

cedures in use this year by the Adjudication Com-
mittee will be taken into account in, determmmg
future policy Y.

,Re Department of Eddcatlon Exammatlons ~
'Recommendation No. 10 -

That- the Federatxon request t‘xe Department of

: Educatlon to restrict its examinations to-the areas

-of survey _examinations—which must be . occasional

~The Supehnte*zdent ‘of: Educatwn has certam wspon-

VSchools Act for: “exammatzon ‘and investigation' of -

.- 1in _-any- one grade or- course—and: of achievement -
“examinations for Crades 11 and 12: Umversﬂty' Pro- .

A1

sibilities - under. Section 7. (1) (g) -of the “Public

the progress. ‘of the. pupzls in learning.” Although -
is very *happy to. rece:pe and :consider. recommendd
twns from ‘the B. C: fTeachers F ederatzon in thzs

Department has_ not pt.

gaested in that: eport Gitds sazzsf;ed
tsszons conctuszons in- thi
+
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examine at any gade level that it determines it to be
necessary.

Re Reporting of Attendance

Resolntion No. 22

That the Federation ask the Department of Educa-
tion to secure the services of a business management
consultant, or failing this, to co-operate in forming a
committee for the purpose of eliminating superfluous
and repetitious detail in the reporting of attendance
through such media as registers and monthly and
annual reports.

Reply:

Some. action has already been taken; the monthly
report has been simplified and it has to be com-
pleted only three times each year rather than 10
times as previouy.

However, consideration will be given to making
further changes.

Re Class Size

Resolution No. 23

‘That ‘the Federation commend the Department of
Education for’ establishing a program of reduction of
"the pupil-teacher ratio, express regret that the pro-
gram of reduction has been interrupted, and en-

o - couraged the Department of Education and boards

" of - school :trustees .to continue . the reduction until
“actual’ class size in"every. classroom in . the province

.. reaches a reasonable pupil- teacher rat10 -

-Reply: - '

A p:ogram for the reductmn of the pupzl-teacher
“ratio i “in’ effect, but certain factors have ‘to be
- considered ‘annudlly, such as the current. supply of

‘teachers The: ‘goal. of a maximum of 33 pupzls to one

long 4t : wzll take fo attain thzs obyectwe cannot be
: forecast at the present tzme

: eACertlﬁcatlon g
- Resolutron No. 19 -

G Re Twelve Monthly Salary Instalments
“Resolution No. 3 -

. pay.

= the Trustees Assocratwn and the Teachers F ederatzon

o Re Mld-Term Holxday
.Resolutlon No. 4 S
"~ That a holiday’ at mld-wmter-terrn be granted to -
_.consist of ‘a Friday, and the following Monday, tie: -
“mid-term holiday to ¥
* ‘middle ‘and the end of February, ‘depending vu‘ron'
B ,whether Easter be early or late in any year -
“Reply: R ;
[ Certain holzdays, .s-uch as: Thanksgwmg anrl Remem—_—j
" brance Day, have. been established by Statute. There is
1o convzncmg “evidence to_indicate that additional
~holidays are. needed. ‘If - further haltda JS must be
. established, consideration should -be-given to reduc:
L oings ‘Easter vacation time and redistributing thes
o days.: wtthout actually reducmg the length of  the
e school term : :

“That*the - . Fedération| approach the Department of'
ducatrov and’ requesi" 'the estabhshment of a separatej'

; to read “sha

following provisions:
(1) Ten days’ leave per year to be available to BCTF
members in good standing who have a minimum of
two years’ teaching experience in B.C. and hold a
permaneui B.C. teaching certificate.
(2) Leave to be granted for the purpose of enabling
teachers:
(a) to attend college or university courses which
do not coincide with their vacation periods,
. but which have been accepted by the Depart-
ment of Education toward improved certifica-
tion, or
(b) to attend seminars or conferencss in the sub-
ject fields in which they teach or in which they
hold a university  degree.
(8) Leave not to be cumulative.
(4) Leave to be granted in portions, as requested, (0
a maximum of four portions per school year.
(5) Requests for leave to be submitted at least one
month in advance for the first day of leave required.
(6) The granting of leave to result in no loss of pay
to the apphcant
(7).The provision of leave not to impose an un- .
reasonable handicap upon the school district.

Reply:

Educational leave may be provided by Boards of
School Trustees under Section 129 (k) of the Public
Schools Act. Under this Section, however, the Board

- of -School- Trustees- may grant leave -of -absence -on -

szmzlar grounds to this resolution but it is. wzthcut ,

Since this resolution involves the relatwnsth
tween trustees and teachers the Department wiil be
interested in the results-of the-discussions betueen

3 fixed somewhere between. the' g

That: the Federatlen request that

- sections 3 and 4 of the Public Schoqls Act be amendedj:

mstead of may Gatil




Reply:

Originally teachers were paid on a monthly basis.
This was not convenient because of teacher transfers
over the summer. The annual salary was then paid
on ¢ 10 payment basis with sub-section 3 and 4 being
introduced to allow for a deferred payment in
December and June at the request of the teacher.
In our opinion it should be left on a permissive basis

between Boards and their employees to be dealt

with as a part of salary matters.

Re Institutions of Higher Learning

Recommendation No. 27

That the BCTF give support to the general principles

upon which . the: Macdonald Report is based and to

the proposition contained in the Report that there is

a need .in British Columbia for two basic kinds of

institutions of higher learning; namely;

(a) universities and four-year colleges offering degree
. programs and advanced training; and

(b) two-year colleges offering a variety of programs
. beyond Grade 12,

and that the BCTF. give vigorous support to the

recommendation of Dr. Macdonald that there be

established an independent Grants Commission.

Reply: : 7

The subject matter of this recommendation has been

- largely implemented by legislation passed_at the last

~ ..session of the Legislature.

. Recommendation No. 28

- That the BCTF support the immediate establishment
- of “autonomous public four-year’ colleges . in - British
*"Columbia as -part of a total program for post high

: "’.‘A‘S‘chbbl ‘education, -
~-Reply:... oo

. “The_first four-year college as rc_e’zcbmme“nrtrle'd' byDr v
=07 JohnB. Macdonald in:his report, has in effect been
- established as. Simon Fraser University. o

Recommendation No. 29

of & unified ‘program -of -post high school education

plines-to be ‘offered in" comprehensive-type two-year

~colleges:

~-ment of such an institution feasible. - e

s_been “made- po
chools’ Act  last

gnizing ‘that colleg

iy

CTOBER.: 1963,

That the BCTF press for the immediate development . greater
: d'p n _ graduate level.”
in_ technical, vocational, academic and other disei-- - =
ymmunities which can draw on a student Resolution No 13
population sufficiently large to make’ the establish-

é‘s‘iblg byamendmentstothe o g
_year. From here ‘on, the = .
" of: lobalf‘respg‘nsibrilitry' as’ -

. the principle of flexibility-in
es may be developed in cer- -
ocal -communities tooffer limited or unique =
" the introductory stage when, -

because of limited resources or potential enrollment,
a community might not be able to support a full
scale college.

Reply:

The Department of Education recognizes that while
junior colleges may provide two-year academic pro-
grams, it should be possible also to have other types
of programs in an advanced technical or vocational
field. Also, some communities may have special adult
education programs to meet local situations.

Recommendation No. 38

That the BCTF support the position already taken
by the Joint Board of the College of Education that
two-year junior or community colleges as provided
for in the Macdonald Report be not permitted to
prepare students for direct entry into teaching.
Reply:

The question of a two-year di~. at or regional college
offering teacher-triinir< iias not yet been considered
by the College of Education or the Department of
Education. There is a feeling, nevertheless, that two-
year colleges should not engage in teacher-training,
but only those universities or colleges that can provide

-a complete four-year continuous program.

Resolution No. 1
That' the BCTF request the Government of British
Columbia to supply funds in sufficient amount to

-~ award scholarships or bursaries to suitable graduates

to enable them to take Masters’ or Doctors’ degrees
with the proviso that such graduates shall on com-

- pleting their higher degree or degrees offer to teach

in a college or university in British Columbia for a
period of at least two years.
Reply: - - S

. Although the Government of British Columbia does -

not provide scholarships for post-graduate students,

it does provide limitéd assistance in the amount of -

$5,000 as an annual scholarship award to teachers

engaged in  post-graduate work. It is felt ‘that a

greater need. for . assistance exists at the under-

Re District or Regional Conventions

- That the Executive Committee. be instructed - that “it
-+« is :Federation policy to support, upon request, pro- ...
~ - .posals to hold on a school day a one-day district or -

. regional convention.. B s

Reply:

.-Superintendent of Education.

Resolution passed by the BCTF Consultative Com-

There are occasions when a one-day . in-service con-
_ferencemay justify the" closing of schools or class-
rooms. “All-“such ' conferences which draw ‘teachers,
administrators “or supervisors from -their classrooms. :
on:a-school day;-require the written approval of the: ="

T i




mittee at a meeting on May 11, 1963:

That the Federation protest to the Honorable the
Minister of Finance the action of placing temporary
restrictions on the building of activity roo::s because
of the state of the bond market.

Reply:

The addition of activity rooms is given consideration
on a priority basis. This facility increases the cost of
4-roomed schools by 50% and 5-roomed schools by
40%. There are occasions when it is considered bet-
ter to divert funds to provide for other increasing
demands made for capital expenditures in schools.

Resolutions Passed by the BCTF Executive Com-
mittee for Reference to the Department of Education

. 1. That the Federation endorse request No. 1 in the
brief of the Metropolitan Branch, B. C. School
Trustees, to the Honorable the Minister of Education;
' namely,

" “It be made permissive by legislation for the larger
school districts_to appomt their own superintendents
-of schools as - is done in the case of the City of
Vancouver.”

Reply:
The possibility of making the appoiniment of the

- District Superintendent permissive in the larger school
dzstrwts of the province will be conszdered

hat the Federatlon urge the Department of
o Educatlon to grant permanent vocational certificates
" to teachers employed after September 1, 1963 in

. who:’

" (a) “‘complete senior m'tnculahon standing, and

= (b) complete. the -18-unit teacher : training program
‘operated by the Faculty of Educatxon UBC, for
“'the; Department of Education, and

_j(c) give satlsfactory service for-a period of three

years.

Tha’t the I"ederatlon urge the Department of Edu-
\'catlon to_ permit_ those “teachers now  employcd in

“teacher trammg program..
Rep
, At Semor Secondary School Level :

an

'SA;,Certzﬁcates——these are permanent cemﬁcatcn e

- -vocatlonal schooL ‘operated by public s school districts

-vocational schools operatéd ‘by public school boards
10 earn per’ anent vocational certificates if and when -
theycomplete junior matriculation standmg ‘and the .

“.Vocational " Courses ~may - be. taught bl s
“ Industrial: Education teachers with B.Ed. degree or'v"—‘_ 3
by -those Industrial Arts teachers holding -SB and/or - -

peczfzc ;Vocatzonal Courses, such as automotwe,'

T'satlsfactory )
~~Reply: - ' LI : :
L The matter of certzfzcatzon for the Yukon (

and Vancouver Vocational Institute
It is not essential that instructors in these schools
achicve senior matriculation standing. It is much
more desirable that these instructors devote their
time to keeping “up-to-date” in their particular and
specialized field of instruction.
The view is held that the Department of Education
should retain the right to rencw the Vocational
Instructor's certificate every 5 years, for the following
reasons:
(a) The rencwal of a certificate is bascd on the
instructor's record relative to keeping “up-to-date.”
The instructor’s record of “courses taken” and/or
the “Industrial Liaison Reports” received in the
Technical and Vocational Educatior. Office, are re-
viewed and adjudicated by a Certificate Renewal
Committee consisting of the Registrar and the Direc-
tor of Technical and Vocational Education.
(b) It is most desirable that the instructor accept
the responsibility of keeping “up-to-date,” and there-
fore the onus falls iipon the individual to arrange for
plant visitations, write ‘o brief report to the Depart-
ment on each, and apply to the Registrar for renewal
of certificate—no charge for renewal.
(c) There is no hardship on the instructor with the
manner in which the renewal is now being handled.
As a matter of fact, the present method has enabled
the Department to bring pressure to bear on those.
who 1cere not concerned with getting out and seeing
some of the latest developments in industry, and how, ,
ch developments might change their course of
mstructwn
(d) Vancouver Vocational Institute is the only case
where an’ adult - school is -operated “by - a school -
district. Teachers here are under the same regulations
re certification as the teachers in the B. C.
Vocatzonal Schools. S R

4. That the Federation recommend to the Depart- '
ment of Education that the fee for supervising
Departmental supplemental . examinations be raxsed
from eight dollars to twenty ﬁve dol'ars per day

~Reply:~

The Department of L‘ducatwn does not consider that

. such an-increase ‘is necessary.or- justified, particularly " . -
< with- -the discontinuation of  University. - Entrance -

- August examinations: The matter of amount “will: be
further consulcred —

5. That the Federatlon recommend to the Depart- _
ment -of Education: that” any~B.7C." trained " teacher

" who goes to teach in a Federal School in"the Yukon j,, s
“ibel perm1tted to ‘earn a permanent B. C.:certificate -
- after one further year of service in B. C. (Presummg

_any summer school requirement ‘will have been met

and. that service. in B C w1ll have been ey caluated as -
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Northern Territories) hes been under review and
negotiation for some time. At present the Department
is not prepared to distinguish in this fushion between
such areas and other presinees of Canada. Individuals
who wish to return to teaching in this province may
have their interim cerlificates extended, providing
teaching record is satisfactory, until the usual two-
year service requirement is fulfilled.

6. That the Federation request the Honorable the
Minister of Education to have deleted from the
Public Schools Act Section 129 (f) (1).

Reply:

This section was a result of a recommendation of the
Royal Commission specifically in regard to principals
“that if a principal should prove in any sense to be
incompetent, he be removed from the position
forthwith.”

“The position of a principal is much too important to
permit of any reluctance to remove a principal whose
services are not. wholly satisfactory, no matter how
long he may have occupied 1he position. T'he Com-
mission observed that the level of leadership ap-
péaied to have diminished among some but not all
principals ~whe have - had  their post: over long
periods of time. There should be no - plication of
permanency. to: the position of school. pyincipal.”
- Accordingly, this section was written with an addi-
tional safeguard: namely, the provision for review by

the Superintendent of Education designed to prevent
injustice while at the same time making action within
a reasonable time possible.

If a person with supervisory authority is regarded as
incompetent Dby both the Board of Trustees who
employ him and by the professional administralors
who supervise his work, it is obvious that he no longer
has their confidence. If this is so, it is difficult to sce
how he can possibly be effective in his position. His
compelence as a teacher is not in question; it is his
compelence as a supervisor and administrator in a
particular situation. His livelihood as a teacher is
protected; surely, there should be some measure of
protection for the teachers and children under his
charge.

7. That the Federation request the Department of
Education to put school supervisors on the mailing
list to receive departmental circulars.

Reply:

The Department has considered this request. In view
of the differences among districts in the organization
of their supervisory staff and the fact that not all
circulars are of primary concern to all supervisors, it
is considered that the most efficient procedure is for
the district to arrange for circulation of pertinent
information among its own staff as required. It is
suggested that those concerned with this problem
should take it up with the local authorities.
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Scores of similar tributes, to the practical
usefulness of The Encyclopedia Americana, have
been provided by school teachers and librarians
at every level of education all across Canada. “The
most practical reference source for Canadian
students’’, another educator states.

The newly-revised Canadian edition of The
Encyclopedia Americana, with literally thousands
of NEW articles covering an incomparable range
of subjects, reflects the thoroughness with which
the editorial board strives to satisfy the require-
ments of students, teachers and, indeed, all who
seek information. ‘

With over 69,000 individual articles treating on
just about every subject imaginable, The
Americana provides a most complete and authori-
tative reference source. Throughout its 30 volumes,
more than 17,000 illustrations and hundreds of
maps visually strengthen and enhancethe
encyclopedia’s value as an educational aid.

, "MORE STUDENT APPEAL"

The Principal of a High School in Kentville, N.S.
says “Our students are finding more use for The
Americana than other sets due to the fact thL.:

they (and the staff) feel it is written with move

student appeal than the others.” And he goes on
to state: “Our ambition is to get a reference set for
each classroom and a very large percentage of the
students and staff have expressed The Americana as
their choice.”

The Americana represents the accumulated
knowledge of mankind . . . from articles dealing
with life in prehistoric eras right up to those
reviewing such topics of current interest as
the recent events in the Congo and Cuba, the
flights of Astronauts, controversial Apartheid and
many more.

WIDE SCHOOL ACCEPTANCE

Every student should be provided with the advan-
tage of an authoritative international reference
source to help him achieve the high grades de-
manded today . . . and these excerpts from only a
few of the letters received by The Americana bring
into sharp focus the enthusiastic acceptance of
The Encyclopedia Americana as a foremost aux-
iliary to formal education.

For scholarly reviews and further information
on the use of The Encyclopedia Americana in
schools, please write The Americana Corporation
of Canada, 99 Avenue Road, Toronto.




Canadion Editorial -~

Advnsorx Board
Canadian Editor and Chairman of
I the Advisory Board:

a Dr. D.G. Creighton, M.A. LL.D,,
] D.iitt,, F.R.S.C., Professor of History, l
the University of Toronto.

| Donald Cameron, Director, Banff
School of Fine Arts, Banff, Alberta. Americana) for other school librarians to purchase. G. E. Lamont, Librarian

I Robert England, Economist #nd Writer; I Y. Heorst, Librarian Burtington Centrol High School, Ont,

School Teacher-Librarians tell us...

+ .. I have been able to find articles in it that I could We are verv pleased with the new Encyclopedia

not locate in other sources. We have found it ex- Americana. It is a much-used set in our library. Tte
| tremely useful. 1 have recommended it (The members of the staff are happy to see the new edition.

West Hill Coll. Inst,, Ont,
Author of Contemporary Caiada. In my own classes it has been beneficial in science

W. L. Morto rofes: f His' Students doing research projects in physics, geology, for units on astronomy, Other Worlds Around Us
The Univers?t'ylzf Ma:?t{oga }\}Vltt‘l?lrly'e l home cco;llaln::;-s, etc., have found the Index volume a and Electricity. We found the article on Asteroids

A ' peg. treasure house of information. and Meteorites very valuable. The maps are well done
Alfred G. Bailey, Dean of Arts, l W, A, T, Perrins, Librarian and the illustrations add to the quality of the works.

The University of New Brunswick, Nepean High School, Ottawa. Angus Addlay, Vice-Principal

Fredericton. I The vnlu/nbllc in/orlmalio/n from eacli: volu'l;ne has been Loon Loke Central School, Saskatchewan
et ¥ very useful to students for research work or assign- - . . . . . P

Allan M, Fraser, Provmmal f\l’ChIVISt ments given by their teachers. The illustrations are The Encyclopedia Americana in our library is in

for Newfoundland, St. John's. very accurate and attractive. The list of contributors '-'O"s“’l:'.‘ “5.'2"'/“'"’.‘1‘}"'3 “;‘.‘l leachc;: ’!rt" “’,"::";}.‘"I;y

isa g onit § G i consulting it for information on a variety o) hjects.

Graham,w‘ ROWIeY: Secmafy. ;f,.g"[;fgg I‘:r:ﬁu‘,"zl;z":u‘rnnll’:‘clﬁg; of the set which we are For example, just recently one cliass made very extens

Department of Northern Affairs and
National Resources, Ottawa.
H. D. Smith, President, Nova Scotia

sive use. of the set for material on_architecture. I
could continue indefinitely citing instances .of the
values of Encyclopedia Americana in our library.

A. Lamirande, librorien
.+, Lawrence High School, Cornwall

., . The students find the Encyclopedia Americana Sister St, Francesca, Librarian
Research Foundation, Halifax. ﬁjpocially ;:sc/gl in the .}l;mlfes (;x/ suchs sub]l'ccll)s {;s Movunt Saint Bernard College, Antigonish
5 HH ) istory,, the Sciences, Biographics, Socia rob-
z George Wiliiams Brown, General lems, We like it for the case with which information We do have other scts of encyclopedia but the
" can be obtained . . . it is one of the works most fre- Americana has become the chief source of reference
Blography. quently consulted. I would recommend that this en- in our school. The studenls find the wording of all
Frank MacKinnon Principa! Prince of -cyclopedia be obtained by every High School Library. subject-matter within their undersranding.
Wales College Ch’arlottet M . I Father E, Hanus, O.M.\,, Librarian E. E. Yates, Librarian
ge, own. St. Charles Scholasticate, Soskatchewan Parksville Junior High School, B.C.

Monseigneur Arthur Maheux, I
Archives, Séminaire de Québec,

Université Laval, Québec. THE 1963 CANADIAN EDITION

John H. Archer, Legislative Librarian,

Province of Saskatchewan, Regina. _ I E I-\ I C SZC OPE I ’IA A l-\ /I R CA L\ IA
[:{I;rrlijs _Zaslo_»:r, t)fegartmtent 19f Hii',ory, l L | E I i X - -
~++ - The University of Toronto, Toronto. " e . . . . .y

e mam mam ' e wll  Prepared in co-operation with Canadian educational authorities
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. Internshi P

Continued from page 12

reeruitinent, selection, admission, institutional pre-
paration, certification, internship, placement, and
in-service education. An examination of these reveals
that, except for institutional preparation, all of them
are matters which should be of interest to each of the
four groups: unmiversity, Department, trustees, and
teachers.

Historically, traditionally, constitutionally, and
legally, if any one group is responsible for internship
it is the Department of Education. This conclusion
follows from the premise that internship is an integral
part of teacher education, The Department can pro-
vide the money to pay interns. It can, through regula-
tion, require school boards to accept them. It can i
provide the manpower to organize internship, and to
supervise interns. It can require that internship be a i
condition of initial certification. In short, as is always
true of an arm of government, it has in this case, the i
power to conduct an incernship program. Legally, :
constitutionally, and tr'lditionally education, and ‘,
therefore higher education, is a recponSIblllty of the i
provincial government.

!

ht and motion

g

CANADA IN WORLD WAR |
“16 min. 45 sec. b&w. 16mm sound

Who Should be Responsible?

In British Columbia, as in Alberta, the provincial
government has chosen to delegate this power with
respect to teacher education to the university. Thus -
it could be argued that internship is a responsibility B
of the university. Certainly, if it completes and rounds v
_out_institutional - preparation, it should be integrated . - E ‘ L
with the latter. Already the university has an organi- - - .- e

-zation and staff for dealing with practice teaching,
which is essentially the same set of activities as are
involved .~ in " internship. - Again,” ‘the ~co-operating
teachers should know what the intern has been taught
to date, and his supervision should not conflict with
university precepts. All-in all, a -good. case can'be
made " for mternsh1ps being a respon51b111ty of the .
umversxty :

, Similarly, a case can be made for mternsh1ps bemg B
“a responsibility of trustees or teachers. Both are con-.
cerned that the neophyte be given a-gradual transition =
into full-time teaching. Both are concerned that the . -

“{ initial “on-the-job”habits are sound ‘and :well- basedf-;c SR
" in good theory. Both are concerned with fitting the «

‘neophyte into the working team of a school staff. Both: - -

| "are concerned with staffing the schools with a “soffi- 77 -

" cient number of ‘high- quality people so - that our

- children -are - educated. - Particularly,: trustees” have - i e

‘,emphas1zed‘ over and over that they sincerely desire

-| “to-improve the: quality of teaching in our schools. I- "= = "4~ - oo
sbelieve that: mternshxp is'an’ excellent way of domg",; BRI R i e
thls S

- On the budis of the above coaslderatlons, it is my B

'behef that internship should be a co- operatxve venture ER

‘ofali four groups*

5.
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A vital time for Canada and the world, shown in

the context of events before and after.

TROUT STREAM

Rare underwater studies of the mysterious
instincts that motivate the behavior of fish.

9 min. 30 sec.  color - 16mm sound

¥
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:'space age" look at weather phenomena

and the earth’s dynamic heat exchange. -
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* From Arctic blizzard to burning desert, the regional

variations of climate vividly explained.
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Summer Session in Africa

Continued from nage 15

ced, with much to offer, and also sufficiently mature to
be willing to reccive. The learning was a two-way
process.

At the close of the course a choral group sang
farewell songs which they had composed for the
occasion of our departure. They are conscious of our
kinship as fellow members of the Commonwealth, and
in a closing speecch Mr. Shadrack Khonje, the native
science teacher on our staff, eloquently voiced the
opinion that henceforth Canada will be the Malawi
of North America and Malawi will be the Canada of
Africa. In ambassadorship for Canada the project was
immeasurably successful.,

Having considerable personal contact with colonial
officials and mission school teachers, we also learned
to know their point of view. “Giving Canada back to
the Indians” is still a jest with us, but the equivalent
in Africa means literal dispossession after a lifetime
i of labor. There is something to be said for both sides.
] The Canadians may have accomplished something
: toward reconciling the conflicting views of native

African and white settler.

Whenever the CTF sends teachers on a project of
this sort, as it has to Nigeria, Liberia and Nyasa-
land, the fame and prestige of the Canadian teachers
grows. In the present age of internationalism and a
shrinking world this is all to the good for us.

Perhaps' ti:e  one who profits most of all is the
Canadian teacher himself. He serves without pay; he

““may g a little into the red.” But what he gains in
-fellowship with his colleazues, and through sympathe-
tic. contact . with” people of other lands, and through
_enjoyment of _ their open-hearted friendship and
cheerfulnes:e—apart from -the variety of experience in

N SR

e

in money. Who else wants to apply for next year?
.. The project. was marred by a motor accident when
.2 car overturned on a winding hilly road. Two of our

- " fractured ‘arm. The car was a complete loss. We were
;"'r'deeply impressed-by the efficiency, good. sense and
- discretion:of the British Colonial Police who came to
“'shown us at the home of the local colonial officer.
~“Most striking was the reaction of our colleagues,
the five Malawi instructors.. Cool-headed and “stoical,
; they ‘moved methodically: to-aid: the -injured and to

5 " car belonging to one of them was a small matter, but
_"that an accident should befall guests in their country

* relations. We had shared work, we had shared play,

~thirteen teachers from Canada*

EPTEMBER OCTOBER

RILIEEE

travel—-all this is of worth which cannot be measured -
party. suE\,red superﬁc1al lacerations -and . one - a-

_the scene, and, we were grateful for the hospitality -

“ -avert further: danger. In their 'view the total loss of a

was - mortifying. - For us it ‘was-a _lesson in human- -

- and’ this' mishap served to bind us still more closely - |
- together—David - Ribadiri, “Shadrack ~Khonje, Dick =
‘Malenje; - Augustin - Chavura; Nelson Chuhnda and'

(e.g.

For example . . . for instance . . . to illustrate that

. to show you what | mean . .. Magic phrases in
eachlng phrases that open new doors of under-
standing, breathe life into the abstract, throw light
on the obscure.

Throwing lightin the cause of learning is the special
talent of the new TRAVEL-GRAPH 21000 portable
overhead projector. Precision engineered for school
use, this full-sized 10" x 10" transparency projector
also opens new doors of low-cost utility.

® 3RIGHT, CRISP IMAGES, even in a lighted room,
from its 400 watts of quartz-lodine projection
power.

& RUGGED, ALL-METAL STRENGTH ensures years
of trouble-free use.

@ LIGHT WEIGHT AND COMPACT SIZE provide for
easy storage and handling.

© SMOOTH, GEARED OPERATION and quiet, cool-
running design eliminate distractions.

® SAFETY DEVICE automatically disconnects power
when the hinged easy-access cover is lifted.

© FULL RANGE of transparency accessories avail-
able.

@ LOW COST makes multiple purchasing possible -
one for each classroom ~ even on the slimmest
budget. . . .

THE TRAVELGRAPH 21000 s
just one of a* broad range of
modern audio-visual equipment
for - education, available from

CANFILM SCREEN SERVICE LIMITED
956 RICHARDS STREET VANCOUVER 2, B.C.
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embrace the enchantment of Hawaii
- let Canadian Pacific jet you there

Hawaii, Kauai; Oahu, Maui . , . names that cast the spell of the
Islands. Days are long and leisurely. Spend them surfing, sailing,
exploring. All year round, enjoy perfect holiday weather. You
fly there fastest on a Super DC-8 Jet Empress . .. only 5% hours
non-stop from Vancouver. Or save $26 on jét-prop...only $249.20,
17-day economy round trip. Also to Fiji, New Zealand, Australia,
Call your Travel Agent or any Canadian Pacific office. MU 2-1411,

o f o
J
YRAINS/TRUCKS/ SHIPS/PLANES /HOTELS /TELECONMUNICATIONS
S WORLD'S MOST COMPLETE TRANSPORTATION SYSTEM J

Critical Thinking and Reading

Continued from page 8

fun some day with your fifth or sixth graders getting
as many maxims as they can that are exactly the
opposite of one another,

4. IMustrate in your own activities that you, as a
teacher, as an adult, do some critical thinking. In the
heat of battle politicians sometimes suggest that any-
one who disagrees with them is disloyal to Canada
or is a Communist, or some other arrant nonsense.
Children learn v imitation, so show how you object
to something in the newspaper; how you question
something that occurred on the popular TV program
the evening before; how you have doubts about the
writer’s assumption. Stephen Vincent Bénét illustrated
this attitude very nicely in one of his poems when he
wrote these few lines: “The professional dispensers of
snake bite and poison ivy in syndicated columns. The
air-conditioned boys from the big slicks wrapped up
in their latest serializations. Yes, you can frequently
tell them from the canned soup advertisements, which
are illustrated differently.” This gives an idea of an
attitude which we as teachers can have occasionally.

5. Emphasize critical listening as part of your total
program of critical thinking. In critical listening we
are more likely to be led astray by a status figure who
speaks eloquently but has nothing to say, than by-a
book or a magazine or a newspaper writer whom we
cannot see. The stimulus of the audience and speaker
situation and the dramatic gestures may mean that
we are more easily led away from critical thinking
in the listening situation. But in both listening and
reading, we must ask about the credentials of - the
speaker or author—what his experience is, whether he
is an individual or whether he is representing a group.
We need to ask ourselves the purposes of the speaker,
what is he trying to sell? Most of all, we must watch
his logic. This ability is slow growing for boys and
girls, but with practice we can recognize the non
sequitur or the fallacious syllogism. ‘One of the
favorite political ones in the United States these days’
is: “John Smith belongs to the X association; some
members of the X association are. Communists; there-

fore, John Smith is a° Communist.” In listening as

well as in reading, help your students to become
aware of the violations of logical thought. '

6. Finally, help your pupils to become aware of
propoganda devices in advertising, in public speaking,
and in printed materials. Around the: fifth- and sixth
grades children can have fun and learn much ahout
modern- communications by finding examples of the
glittering generalities I mentioned such as the appeals
to all true British Columbia citizens or to home and
to motherhood. They can detect the bandwagon de-
vice in “Everybody is doing that kind of thing,” or

THE B.C. TZACHER




“We all use this cereal or this textbook or whatever
it is.” They can recognize name-calling or drawing
a red-herring across the trail. I think your best
material is not in readers or literature books, but in
the printed stuff of everyday life. Pupils can bring
clippings from newspapers, magazines, and examples
from radio and television. It seems important to me
that children and adolescents learn to cope with such
material,

These six examples of what you can do about
critical thinking could be multiplied many times. You
should deliberately try for some in your classroom
every week, whether you teach second grade or
tenth grade.

In conclusion, I think we all recognize and admit
that the education of our youth still lags behind the
requirements of our time. Some speakers and writers
today say that the way to overcome the lag is to
speed up the process of education, to teach more
science and maths in the second grade or more
history in the fourth grade, or more reading in the
kindergarten or whatever. But instead of more,
earlier-—instead of a speed-up in teaching—I have
been concerned today with the quality of what we
do. More than ever, teachers must help children to
do some of the things that they don’t get in homes
or on television screens. We must move, in reading
and language, from mere literacy to what I like to
call the higher literacy,.the ability to do critical and
creative thinking about what we read and hear.y

rr'rMerLt Pay—or Performance
. Evaluation

7 (‘onunucd from page 10 . . - -

corroborated by the superintendent, provide grounds
for  his  dismissal. * Constant - efforts- -to refine the
evaluative “instrument and. develop skill .in its use-
~:will; of course, increase the effectiveness of the whole
,fanalyti‘ process. It:is worthy of note that the first
.stage in initiation of the Cincinnati plan was ‘evaluation
“of the supervisory procedures of the administrative
staff itself. Nevertheless, conscientious use even of an
imperfect -instrument: may do -some good and is
unlikely to do. harm. -

supervision—that  teachers need to be altei. tely

‘unattractive in:its lack of enforcement provisions. To
those-who ~would* foster professional “ responsibility,

thlS is its basic strength.’ “To attach ‘monetary value to - ;

various : levels. of: competence improves the" perfor-

‘available measures: of competence, it is- more  likely
‘to; embarrass_ the favored-group,.offend the rest, and

personnel . structure rests. Far better to offer the
'teacher evaluatlon and gmdance, and leav‘ -the rest

Those who subscribe to the. mule-dnver connnpt of

whipped and, bribed—w:ll. find the Cincinnati plan - '

. Nama of teacher ordering ...
: Ncme of Prlnclpm
3 ‘ JJ °f ' 7| .

mance of no one. In View of the unrehabxhty of -

amage the. basis of mutual respect on which a sound |- Send your order to:

Send coupon below for these FREE

LIFE INSURANCE TEACHING AiD>

~you will find them most helpful

Here is information that will ba of life-long value to your pupils!
Each of these teaching aids is piepared in interesting, easy-to-
follow form. Their usefulness both to teacher and pupils has been

Ic]lemonstroted in many Canadian schools, Check the following
st:

BOOKLETS

Life Insuranco—A Conadian Handbook (1962 Edition) — Avail-
able in both English and French, An 80-page illustrated booklet,
Outlines the fundamentals of life insurance, Answers numerous
cweshons which ure frequently asked by teachers, students and

e public generally, One copy free to any teacher.
The Story of Life Insaronce — A 20-page lllustrated booklet
telling the history of and irmportant facts about life insurance
}n simple terms. Available for useful distribution in quantity,
ree,
Problems In Life Insurance — A teacher-student workbnok unit
of value for Business Practice and Mathematics classes, One
complete unit free to a teacher; student portion available free
in quantity,
Caoreers in Life Insurance—Available in both English and French.
A 24~ gage illustrated booklet. Discusses careers in the life insur-
aonce business aos a lifetime occupation. Avallable for useful
distribution In quantity, free.
A Miss and Her Money — Informal and readable 20-page iilus-
trated booklet for teenoge girls, Offers useful tips on earning,
budgeting and saving money, Avallcble for usetful dlsmbuﬁon
in quantity, free,
Money In Your Pocket -—— For teenage boys ~— a bright enter-.
taining 20-page illustrated booklet dealing with simple funda-
mentals of money management and life insurance. Available for
useful distribution in quontity, free,
The Famllr Money Manager—An 8-page brochure prepared to
assist familles in solving money management problfems. Usefu!
for classroom discussions’ on budgeting. Availablc - for useful
distribution in quantity, free.
You and Your Family’s Life Insurance — A 2B-page booklet
describing how life insurance helps individuals and young families
build a-security program for their entire lives. Availoble for
useful dlstribution in quanmy, free,

FILM STRIPS

Careers in Canadian Life Insuronce: Underwriting (Revised 1902)
— Black ond white. Available in both English and French. A

47-frame_film:strip on . the career of the life underwriter, for -

use In guidance classes. One print and one teaching manual free
to each school.”

The Life Insurance Story — Part | — Black and white. Avall-
able in both English and French, Reveals interesting facts, simi-
lar to those In “The Story of Life Insurance’’ booklet, through
the highly effective film-strip medium. One 36-frome prlnt and
one teaching manus! free to each school.

The Life Insurance Story — Part 1l — Black and white. .’\voll-

able in both Englisiy and French. This film strip deals:with the -

various classes of life insurance, the calculation of premium
rates, types of policies and their uses, et cetera. One 42-frame
print_and one teaching manual free to each school.

The ite Insurance Story —- Part I} — Black and white. Avall-
able .in both English and French, Deals with the different kinds

of . life . Insurance companies,  thelr operatlons and’ the foreign .
- business of Canadian companies. One 3 -frame prlnt ond one

teaching manual free to each school.

“~You. and Your Food —Color. Avullcble In both En?‘llsh cnd

French. Valuable instruction on what to eat to be heal Deals:

with proper foods, nutrition and energy. Oneo 28-frome print c1d K

one teaching manual free to each school,

T obtain any of these FREE tec :ing alds, simply tear out_this -
v “advertisement, indicate items dcslu marki
~for each, and  fiil In the information requested below. (Please

ng quantity needoc .
print.)

Grades and subjects ¢ he

Ncmc of

,Emblimm of school

-~ EDUCATIONAL DIVISION,

THE CANADIAN LIFE lNSURAIICE OFFICERS ASSOCIATION,

302 Bay Street,
VTorontol On!urio.
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RYERSON ENGLISH TEXTS

MAGIC CASEMENTS MAGIC OF MYTH AND
Edited by Beulah Swayze LEGEND
$1.35 Edited by Beulah Swayze
This selected anthology of poetry will $1.35 , .
he'P fo de /e'QP apprec;ahon of all An introduction for students to the
types of poetry at the beginning high wealth of tales which come to us from
. school level. the Greeks and provide the base on
which so much of English literature is
founded.
: PROSE PAGEANT
SHORT STORY MAGIC Edited by Cecil J. Porter
Edited by Beulah Swayze
$1.25 $1.50
A new selection of short stories and
" The wide variety of the fifteen favourite essays varied in type and level of diffi-
short stories gives a kighly representa- culty and also designed to provide a
tive view of this modern prose form. lively challenge to student ‘and 'reacher.

THE RYERSCON PRESS,

, 299 Queen St., W.,
LNRyerson Texts. Toronto 2B, Ontario.

9 - Eeonomy

Chrlstle Agencnes Ltd W|th the new low- premlum Homeowners Poltcy and
i{'Preferred Rlsk automoblle msurance provnde B.C. teachers wuth economlcal s
msurcmce in dependable componles offermg attentlve octlon when claims

198 West Hostmgs St | ,Mu 3-2188' '

6]0 ('ourtney St R ' EV 6-1454 BN &
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" ALWYNE BUCKLEY

', :though it is. readlly conceded ‘that _ tained” by the nature of his pro- - -

AT THE‘WORLD’ needs to- :
ch extremes exist only as blends -

constitite ‘character. " ~/"On’ the other extreme of the
~.One extreme - of the: dxchotomy : chchotomy we have the mdxv1dual

: IStS of race consciousness ,plus the -and mamfests wisdom a d msxgh

~fession ‘and dare not reason outside . i
‘together with' other: quahtxes thatf.u-_ of the fields. his economics dictate. - .

s -known as’ personahty and con- - He has, tapped his inner resources : = -




cation as a regular school teacher
and, on the other hand, a certi-
ficated teacher of normal schol-
astics was rarely of the type to
have, or the interest to develop,
the requiremerts for helping a re-
tarded child in its progress for self
fulfillment. There is an abnormal
amount of patience and perse-
verance, of nervous stability re-
quired as wcll ,as an undiminish-
able radiance, adaptability, fluidity,
resourcefulness and imaginative in-
sight. On the other hand many of
the skills of the certified- teacher

" are not only superfluous in this
-field ‘but conducive to a sense of

frustration. s ,

To' stop, look and listen deeply
to the nature and manifestations
of the child are of paramount im-
portance. E )

Many - of -these qualities would
~also "prove  invaluable in saving -
" "drop-outs and discovering the child
. who is gifted in less obvious direc-

tions, and' whose abilities may well

- - be: suffocated by sheer weight of

regimented pattern.

They would often prove invalu-
able to the devisers of curricula.

How then shall we climb out of
this impasse of mechanization in
which our viewpoints have largely
been dictated by our ancestors of
the Victorian age, and see the life
of today with a fresh vision of its
possibilities? It can best come to
us by learning t0 mobilize the
buried freedom of consciousness
which will come to us through in-
tuitions, insights and free percep-
tions which we are willing to allow
to enter and take the place of
our preconceptions, prides, preju-
dices and lack of an enlightened
attitude of mind.

This entails, first of all, the
quality of humility -(which is
another word for receptivity), the
sincerity of being true to one’s
inner self, trust in that part of

~ life which is incomparably wiser,

stronger and more loving than our
outer selves, and a glad acceptance
of new and better ideas. -

Such open-mindedness is essen-
tial to educators in any field, but
more so than ever for those whose
natures do not correspond with the
everyday acceptance of everyday
standards,

It has been the writer's privilege
in recent years to-move among
people in Mexico City, at Stanford
University, San Jose State College,
University of Washington at
Seattle, at San Francisco Menlo
Park, Palo Alto, Ben Lomond, as
well as Vancouver and New West-
minster, people who are doctors,
professors and teachers, seeking
and finding this new liberation of
the spirit and to observe the
effects in their family life, in their
lecture halls and classrooms and
methods of teaching. It has also
been his privilege to study the
processing -of children in permis-
sive schools and classes in Califor-
nia, and study the uses and effects
of this new-found freedom. ,
_The study of this type of educa-
ticn merits further attention. -
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B.CIF. CO-OPERATIVE ASSOCIATION

i 1815 WEST 7th AVENUE, v v- - VANCOUVER 9, B.C. I
CO-OP FLIGHTS
ANNOUNCE | I
JET AIRCRAFT

For Our <summm CHARTER FLIGHTS |

TO BRITAIN

—FOR THE SUMMER MONTHS OF JULY and AUGUST 1964 WE HAVE 3 JET AIRCRAFT
. 'AVAILABLE (DC- 8 's) EACH WITH A SEATING CAPACITY OF 140.

- — THE RETURN FARE (SUBJECT TO GOVERNMENT APPROVAL) APPR. $42.0.00

-—ARRANGE YOUR FLIGHT NOW; WE CANNOT ASSURE THAT ADDITIONAL AIRCRAFT
OVER AND ABOVE THE FIRST THREE WILL BE JET ‘

¥ ‘MMA“‘MAAAAAAAAAAAAAAA AMAAALAAAALSL AAAAAAAAAAAAAAAAAAAA )

L SF’ECIAL ANNOUNCEMENTS
" “Chrlstmas m HAWA"" THIS IS QUR: SECOND CHPISTMAS FLIGHT T0 HAWAII.
o - S " Price $2 49 20

DEPARTURE DEC. 20 AT 6 P.M. — RETURNING JAN. 2
[ BOOK NOW AND AVOID DISAPPOINTMENT LATER.

; “Try Chnstmus in MEJ(ICO " Prlce 3236 00
DEPARTURE DI:C 20 ,_ RETURNING JAN 1 '




Reply to Mrs. Adam

Vancouver, B.C.
The Editor,
Dear Sir:

Under the title, “The Case for
an Enlightened Maternity Leave
Policy,” Mrs. Mildred Adam pa-
rades, in your May-June issue, an
attempt statistically and scientifi-
cally to justify the professional
acceptance of the working mother
who does not need to work.

It is possible to give some credit
tc her thesis that, “Teachers who
are mothers have ‘an ‘understand-
ing that is reflected in their ap-
proach to their class,” although the

. reverse could be the case. It is
.. more - difficult to appraise her,
--“But, in any case, the seeds of the

~ child’s delmquency were sown be-

s . fore the mother went to'work.”

“success . as a-teacher, and not on

- teacher’s success:as a mother, com-

" pletely disregards the adverse ef-

. ~change to, and uncertainty of, the
~available: substltute T
"The ‘serious’ factor in’ Mrs

harge in the parents’absence:”

brigade.” :-Nor. =does: “the - good

~“The Editor
~Dear Sir: g
" I believe that Mr M. Seymour

(“Teachers Should ‘Begin in  One-
:: room *Schools”) . hoped - to assist: in:

‘Adam’s . argument is “her " seemmg.;‘
»fallure -to-realize it is-a - child’s

Chlldren of - successful - parents o
ven' more . so- after - they ;
v atunty, ‘do’ not - picture -
their .mothers 'as, “Members of a -
large section: of :an adul- society -
: condemned to the mop-and-bucket -

‘mother so_consider -herself. Rather
sbe ﬁnds plenty of opportumty in

voluntary zervice within the com-
munity to ruiind out the richness of
her chosen .areer.

I had thought society had long
discarded any ‘adverse comparison
of the perhazs: different, but
equally valuable, assets of fathers
and mothers, men and women.
Perhaps the double demand on the
energy required by two careers
suggests that emotions, rather than
valuations, are displayed by Mrs.
Adam in, “Apparently women just
cannot win, no matter what their
marital status is.”

She should, however, find some
comfort in the fact that a lack of

-courageous educational leadership

has produced an inclination to ride
the trend, and provide facilities
within the school which invite the
transfer of responsibilities from the

““home to"the institution. -
Her concentrating -on ‘mother’s -

-Respe ctfully,
STAN MEADOWS,

L'Teachmg in Rural Schools
i fectron ‘her. pupils because of the

Crescent Spur, B.C.

recruxtm;, for rural classrooms If

1 . 50, good for him.
“him intot e,,world and not from,?."”
YA su1tab1e housekeeper who takes'

However, I should* hke to use:

: every one of his arguments to point
. out that this is-a difficult assign-
-mént, callmg for . both “teaching
.experience and administrative skill.

First, the writer states that the
enrollment is usually small, Merci-

- fully: this is  true, -but: the. “Act”:...

allows twenty-ﬁve, and "I have

‘taught twenty-eight. The most pre-
“cious asset_of the one-rcom teacher -
. is time. There is very little oppor-

tunity for experimenting with time-
tables. Before he faces his class in
September, the teacher should
know exa~tly how many minutes
per day ae can devote to each
child and each subject. If he
wavers, some little “hand-waver”
will early dominate the scene, to
the detriment of all the other
grades. Only +ith experience can
a teacher safely gauge the elasti-
city of a timetable,

Second, most of us have experi-
ments we would like to try. Most
of us have conceived ideas which
later had to be scrapped. For the
sake of the child, these experiments
are better carried on under the
co-operative supervision of a prin-
cipal. During the eight to ten
years he attends elementary school,
the rural student may be exposed
to as many or more teachers, each
wanting to try out experiments. It
is an imposition to use these child-
ren as “guinea pigs.”

Third, a rural teacher gains
administratlve experience. He will
find this experience of no value in

a subordinate urban position. On
the other hand, it will make him-
much more valuable in his next .

rural school.

“The fourth "point mentions ‘the

intangible rewards — community
recognition, hunting, fishing, and

“the slower tempo of rural life. The

beginning teacher has to spend so
many late hours on the preparation
and marking of seatwork that he

‘has very little time for recreation.
These ‘are, rather, the rewards’ thatﬂ

should come with maturity. -

The fifth point, of course, ends :
g all -argument. For: there is no-re-

ward implied in- a- job " without

sanitary - facilities, electricity, and . .~~~
the rest. But this'is 1963, Hardships =~~~
are,. in “most  cases,’ unnecessary.

They - are 'not ‘funny or: quaint;’

simply -out-of-date, - and too - long -
tolerated. ‘Remote - military . and =~ -
scientific stations ¢command modern 555 T
- facilities for ' their -personnel: Yet - .. - -
:many.rural “schools, . fewer :than: ">

- fifty miles from their urban center;

are ¢quipped for’ the last .century, o g
‘A teacher who is mov1ng anyway- - .l
w1ll not press very hard for im- = "
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provements for his school. So the
“funny” little outhouses remain,
the gas lamps smell and hiss, and
our city brothers think we have
somehow missed the boat.

At the AGM, someone said that
the whole question of rural schools
needed to be studied. It does.
Someone else said that no rural
teacher would mind teaching the
extra two o1 three Grade 8 pupils.
We don’t, any more than any other
teacher would mind two or three
extra pupils in the classroom, on a
different curriculum,

Rural schools are becoming
fewer. The teachers who are suited
to them are also few. The abilities
of a good rural teacher are wasted
in ‘a ‘traditional -classroom. The
notion -that any job in the city is
better than a country school is not
true for everyone. For those of us
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amid scenic grandeur, who need

the occasional quiet of solitude, the

delight of unsophisticated children,

and: the daily satisfaction of plan-

ning our own day, thls is our kind
~of ]ob
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“Yours very truly,
(Mas )} DOROTHY IVES
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4 On Social Réspbnsibility
- % _5,'77,,-;57The Edltvorv
‘& . " Dear Sir

ded to. study further their stand on
.whetheror-not they. should -contri-

V;V}In the course of. this ‘study, two or

: :mg the payment ‘of unemployment

teacher in his work. It must also
be remembered that the salary
change from $300 to what it is
today took place over a period of
twenty years; and that these same
teachers have worked faithfully to
improve their qualifications, and
their standards, throughout this
period. One needs only to look
around to see that these pcople
have now passed middle age, that
they are still hard working and
persistent teachers, and that their

full accumulation as a result of
their tcaching nets only a com-
fortable home for themselves and
families at most, with a fair-sized
mortgage for each still to be paid.
One can hardly say these people
have failed in their responsibilities
to society, for a good percentage
of them are ex-seivicemen as well.
Blame cannot be attached to these
teachers for being reluctant to pay
insurance premiums that are not
likely to give them any real gain.

who.choose to live the year round-

‘Riehrnond, vBV.C.
“. At the 1963 'AGM teachers deci-

- bute ‘to" unemployment insurance. -

“three more points; not" reported by
- the press, should-be borne in mind. |-
- First is.the. idea-that’ teachers are”

g their . social - responsxbrh-'. e B
ties if they go.on record ‘as oppos- |

~ insurance. It must not be forgotten =~ ]~
: that many “teachers in 'B.C.; and
across’ Canada, started teachmg ati
salarres ‘of - from: $300  to~’ $500 a -
that they did this foranum- |- oo : T
teachmg then was' largely the same |- annfil Yo I |
as =it is’ today, w1thout perhaps Aty By Shell canada
the extreme pressure whlch tends e T T '

Shell Canada Limited in co-operation
with Shell Companies Foundation,
Inc., announces that up to 10 Shell
Merit Fellowships will be awarded in
1964 to Canadian secondary school
teachers, supervisors and department
heads in the fields of chemistry,
‘physics and mathematics.

Shell Merit Fellows attend special
summer. -leadership : training - semi-
nars: at. Cornell University, Ithaca,

Alto, Calif. The purpose of the pro-
expenences and studies that will help

- assist other teachers in the field.

- -Included in the curriculum of the
~~ seminars are courses, lectures, dis-

+:" duction establishments, and informal
- -“interviews ' with ~leading - scientists,
- mathematicians and-educators.
Oppbrtnnities are ‘also ‘provided to
study- in.detail ‘the new_curriculum
" developments in the. sc1ences and
- 'mathematlcs o ;

“of. the school term and end toward

Applications Invited from Secondary School
Teachers of Chemistry, Physics and
Mathematics for 1964 Shell Merit Fellowships

N.Y., or Stanford University, Palo .
--gram is to provide teachers with new: -

+* them to’improve their own work and

- cussions, visits to research and pro-
: » VISILS 0 resear P - border should ;be dlrected to Dr.

.Cornell " University, “Ithaca; N.Y.’

- date for:a| hcatlons is January 1,
The semmars begm at the close o PP .

. : tﬁ d b early Feb: Tha
. mid-August. Shell Merit Fellows are - o y ry © ruary TR M
'provrded thh free tumon, fees, - )

lodging in university facilities and
some meals. Allowances are also
made for travel (to a round-trip
maximum of $150), for textbooks
and for other meals. In addition,
each Fellow receives $500 to help
compensate for the loss of other
summer earnings.

To be eligible, the applicant must
have completed five years of second-
ary school. teaching .in chemistry,
physics or mathematics; hold at least
a Bachelor’s Degree or equivalent;
and show leadership potential with ..
the prospect of many years of useful
service in the improvement of teach-
ing in his field.

Selection of Shell Merit Fellows is
made by the - universities. Inquiries
from east of the Ontario-Manitoba -+

Philip. G.” Johrson, 3. Stone “Hall, -
Inquiries from Western Canada
should be directed to Dr. Paul DeH:

Hurd, School of Education, Stanford
University, Palo Alto, Calif. Closing =

1964, and -all 'who- apply wxll be

Lmted \,

i1 R




Are we sure we want to con-
tribute toward a social ailment
that can be removed with a few
fundamental social adjustments
beneficial to all mankind? To us
as teachers, at the focal point for
transmitting social responsibility
from the older generation to the
younger, it seems more reasonable
to approach the problem of un-
employment with the idea of
eliminating it from -our society
forever. It is much more impor-
tant for us, as teachers, to teach
people for employment, and not
for unemployment, Therefore, we
must do our part to help assure
younger people of constant and
full employment, and thereby im-
prove their attitude toward our
instruction. No one is in a better
position than teachers to lead
society toward such objectives.

Furthermore, we -cannot be
assured, under press.at social . con-
ditions, that our salaries will re-
- main at the present level. There
. may . be another -recession, when

salaries will come tumbling down

64 FAI.CON

,

again, and teachers will find them-
selves in just as much demand as
they were in the thirties, recciving
who knows how much less pay, and
contributing to unemployment in-
surance as welll This can be risky
business.

If we as teachers want to accept
our full responsibility toward so-
ciety, then we should strive to give
leadership—in the field of educa-
tion, the 1aost important of social
guides—toward eliminating unem-
ployment from our lives, and to-
ward a study of economics that
will help young people to establish
security in jobs and living stan-
dards when they do assume their
responsibilities. This is the chal-
lenge. We cannot allow ourselves
to fall into the pattern that has
existed for the last several decades
without a basic solution coming to
light. Surely teachers will not
admit they are not up to facing
the challenge that is before us. It’s
much too easy for us to say well
pay into the Insurance Fund, and

let it go at that. Our approach

§- CANADA'S LARGESY CAR DEALERS!
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ADVAN'I'AGES OF LEASING!

should be far more penctrating,
with determination to find a solu-
tion to the problem. As tcachers,
let us do just that!

Yours truly,

IVOR J. MILLS

Age Limits for Exchange
Vancouver, B.C.

The Editor,

Dear Sir:

It has been brought to our
attention that some upper - age
applicants for exchange teaching
have been discouraged from apply-
ing,.

To clarify the matter we wish to
draw attention to the CEA regu-
lations which state, “The upper
age limit is 45 years but considera-
tion may be given to an applicant
over that age who is specially
recommended by his inspector or

- superintendent.”

Yours truly,

NORAH P. MONTGOMERY

Secretary,

Vancouver Teachers’ Exchange
Club,

‘64 FAIRI.ANE
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Leasmg Requues No Capital Investment

i w
1\ BGSIC Rote $ 49 50 = . Ixcelve Cash for Your Present Car, Endmg Deprec:ahon = BCISIC Rc:te $56 50
HIES & Waerries. = :
,'Mlleoge.—— st 2. @ Provides Safety & Prestnge, MNew. Car Each Year 2 M'Ieage —_ .
MEll4er Cl’_ Mlle 1‘0.\:\!‘ §:"6 Ava:lable to. Compames or Private Individuals __-_: 1.5¢ca Mlle o 15.00
: 7..'Mon¢h M'nlml-lm) NE-e Ehmmates Paper Work, No Executive Superyision - E || (1,000 & Month” Minimum)
.110.00 A F Insurance® . 10.00-

:VTO'TAL' $8|50f_

PER; MON

'Insurcnce Covera o
$500,000; $1; 000 Medlcal e |
. Coverage, $100 Collision &
-.$25 Comprehenslve R
Deducnble RN AR

nsurance Coverage C g
- $500,000;" $1,000 Medlcul .

' Coverage; $100 CO"ISIOI"I &
9281 Comprehensnve k
Deduchble L
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. Sets up in a second for
GET READY instant use. No compli-

cated adjustments. Compact, too. Just 8 Ibs, light,

SCHOLASTIC SERVICES
¥OR TEACHERS

SCHOLASTIC LITERATURE UNITS offer a
new approach to the teaching of Literature.
Each Unit contains over 100 professionally-
selected paperbound books, including 40
copies of an original Unit Anthology, student
work sheets, AND a Teacher’s Notebook of
lesson plans, book synopses, and suggested
student activities.

THE READERS’ CHOICE CATALOGUE lists
over 500 professionally-selected paperbacks
for grades 2 to 13. Suitable for inexpensive
class sets of novels and of social studies and
science auxiliary textbooks.

RECREATIONAL READING AIDS are avail-
able through our unique book clubs that pro- .
vide free with each offer a Memo to Teachers
of annotated lists of books and reading level
for lower grades and class sets of book club
News with pictures and stories for each title,
All books offered are examined by committees
of Canadian consultants including librarians,
teachers, and university professors. The clubs
are: .

. Simply snap in an 8 mm Magl.
GET SET Cartridge. No reels. No thread-

N - ing. Switch on,

LUCKY (grades 2 and 3) ARROW (grades 4-6)
- TEEN AGE (grade: 7.9) CAMPUS (grades 10-13) o

SCHOLASTIC MAGAZINES—-Fourteen, cover-
ing all grades, prepared by outstanding edu-
cators_in their subject fields, include -up-to--
.~ date  Current Events magazines. and Science
periodicals, an - inviting. 'Home Economics
~magazine, stimulating English Literature and
Composition magazines,

' Your ‘s"ubject comes to bright-image
=’ visual life. Choose from a‘library of
oi)er 200 fsivngle-conceptr films, from Athletics t0.
working. e e
ND SHOW AND SHOW AND SHOW AND sHow
is is a continuous-run projector. The film  [B
s the cartridge. No rewinding. No film .
“damage.:And youl're ready instantly next time.

_THE TECHNICOLOR 8 MM J
INSTANT MOVIE PROJECTOR )

COSTS™:JUST $120 'COMPLETE WITH 5 FILMS -

For further informal‘ion return this coupon

- SCHOLASTIC BOOK SERVICES

_Richmond Hill,- Ontario

Please send-free Jéscriﬁﬁ‘}e material Qlioul;: '

e SCHOLASTIC. LITERATURE UNITS Gr. 7-8.0 Gr. 910 0

| ... READERS' CHOICE CATALOGUE = - B N E e

-f--wEi BOOK CLbﬁS: I.ﬁcky ...... _Arcow ... Teen Age‘....’..... Ccmpus )
Send for our brochure and: catalogue of single- (M .} SCHOLASTIC MAGAZINES " ‘

D CANFILH SCREEN SERVICE LINITED

£56 RICHARDS STREET, VANCOUVER 2, B.C.
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ESTHER G. HARROP, Book Review Editor.

ENGLISH

Poetry: a Closer Look, by James
H. Reid, John Ciardi and Laur-
ence Perrine. Longmans, Green,
Toronto, 1963. $1.95

Here is a very useful and practical
book for a student who is trying net only
to interpret a poem, but to use the sug-
gestions for study that will make a poet’s
work very much clearer in meaning. The
titles assigned to the sections of the book,
such as Part I Poetry: a first approach;
Part II Rhythm.and Metre; Part IIT

.. Metaphor: in_ Poetry; Part. IV Poems for

further reading, are extremely useful to
the pupil and to the teachers of English

poetr{". There is one criticism to be made. .
t

A subtitle for the book is- “Programed
Instruction with - Selected  Poems.”* The
spelling. of the word in’ the title should
be ‘“‘programmed.” ‘However, the hook is

~one that should belong to all senior high
~--school "and ‘- to - all "college 'students in

English~E.G.H. :

Word ' Mastery, by Florence Akin. -
. The Riverside Press, Cambridge,

Mass. $1.88 . .

".7"Although" first published .in- 1913 and -

re-issued-in 11941 this:is still 'a “very: uise-

~ful . manual:’ for-"the: - teacher’s-- use; - It
- .contains " lists "of  over- 8,500 words -which..":
.- are: - well-graded - for::-the - teaching: of -
phonics” in* Grades -1"-and - 2,7and " could

also*find“aplace in”some”Grade 8 class®
rooms. . Because -the book “'was written :at

graded.;The' foregoing applies-equally
he: rkb io"T.B e/

the time:it was, the stress is: on-the’final --
blendrather: thanZon’ the initial blend;.
but this does :not;: détract. from the: use-::

e e lists, There fs an excellent understood. This book should be on every -

‘ ‘math: teacher’s  bookshelf.—A LD, 0.

_MISCELLANEOUS

n bein”providing separate:-hard-cover ;-
bindings‘for ‘a’total of 1150 ‘pages: of ‘text
and::example, : granted :that these ~are -

Three for the Stage, by James Mec-
Mhon. Longmans, Toronto, 19683,
$1.00
These three plays, by an English head-

master, have been tried and found true.

Admittedly didactic, the plays are not

blatantly so. In ‘a delightful' way they

accomplish their stated aim of bringing
pages of history to life on the stage.

Casts are large cnough and flexible

enough to invoive most of the pupils of

an average class. Ample and well-pointed

introductory notes to each play are a

real asset, while the sound experience of

the veteran . school  dramatist = speaks
through the production notes at' the end
of ‘each play. This book. would be an
asset to any school library, dramu teacher,

_teacher “of English, or teacher of social

studies,—T.B.B.

MATHEMATICS

Modern - Mathematics: Introduc-
- tory Concepts and Their Impli-

cations, by ‘A, B. Evenson. W. J. .

“Gage, Toronto, 1962. 206 pp.

83,007 : S
~.. A clearly'written, lucid: and extremely... -
-.well illustrated book on modern secondary
- school-math. Topics covered are sets, num-

ber and numeration, variables, relations,”
- functions, logic and ' proof, and mathe-
. matical -systems.” Much - of . this is directly

applicable ‘to the present .Grade 8. math

‘andeven more .will be applicable to the
- new-Grade: 9 course.-The- author assumes
. the reader to be getting a first exposure

and hence the ‘entire. book ‘can be readily

The Legai Status of the Canadian
- School Board, by Frederick Enns. -
‘Macmillan, Toronto, 1962:$4.50 - -

This is the third :book: in a2 ‘series ‘writ-

‘ten ' to_ deal . with . Canadian’ educational -
~matters.; The first of .the . series discussed *: -
 the: pupil, the second discussed ‘the teacher
fand: the “third,- the school “board,: or,”as - -
one-might say, ' means of-local school-gov-
-.ernment. The phrase "legal status” might -

1963. llus. $3.75 - .7
- This 'story of .the northern® Pacific ‘coast:
in:the ‘halibut fishing arca is an excellent
~-one. . for: boys :who :are . not' afraid’ of .
adventure, . The: principal " characters.‘are. "
AlanMurray, = a - sixteen-year-old;* and
:Captain: Hansen, master " of  the “Stalvard
SIL

- perhaps be -applied ‘to “all three. Inthe
preface, the author-writes: that-duringthe > -
“research : carried = on;  he:was a-'doctoral .~
candidate in" the ‘Division of Educational
Administration: of - the’ Faculty of i Educa-: -
tion~in"the University “of-Alberta.  That" "
.statement; will: give"his: readers consider- -
“able: insight’into”his ability“to" discuss® his -
_subject. e e e I e L e

The first chapter, which is introductory,
describes bricfly various terms related to
the content of the book. At the conclusion
of cach chapter there is a carcful but
briel sumiaary of the material discussed,
This is very helpful to the reader.

The book is both rcadable and very
informative, Members of school boards
would he wise to own individual copies,
—E.G.H.

Horsemen of the World, by Jack
Coggins. Doubleday, Garden
City, N.Y., 1968, Illus. in b. & w.
61 pp. $3.25 ,

The text opens with line drawings of
the horse an(r saddlery. This saddlery is
representative  of that used in various
countries and occupations. Arabia, Can-
2da, Argentina, Australia, England (troop-
ers of the Life Guards), Ethiopia, south-
ern France, Hungary, India, Japan, Mon-
golia, and Mexico—all are shown in pic-
ture. Racing, herding cattle, hunting, rid-
ing illustrations are included. The book
is intensely interesting for all ages.—E.G.H.

Vancouver: Sights and Insights,
by George Kuthan and Donald
Stainsby. Macmillan of Canada,
Toronto, 1962. $5.00
Here is the ideal answer. to the problem

of what to give any former Vancouverite.

This delightful book is guaranized to

induce a severe case of homesickness in
anyone who has leit B.C.'s “big city.”

Unlike - most illustrated - works, ~ the

book’s 144 pages are ‘a series of Kuthan's
pen-and-ink sketches of the - city,  inter-
spersed with Stainsby’s sensitive and dis-
cerning text. Although the two ‘worked

“independently,”the: combination of ‘ their

cfforts captured Vancouver’s: many faces

in a most appealing manner, This is notto
say, however,-that ‘the city’s shortcomings-
.-are_overlooked. Particularly: effective, -for . . -
example,”is :Stainsby’s section,*'Rain as a =~

- Way of Life,” which begins::“Rain domi-
nates. Vancouver.  To. understand the city:
“-you must-study rain and its-variants, wet ‘-

snow and fog. Rain affects the:life of the

- whole city: Even' the absence - of rainis

" notable.” : RS . -
.. The essence of  Vancouver. is  stured .. .
“in the book’s first two'senter “Van-: -

couver - isfirst the-smell of ‘the sca,-the o L
‘stink.-of - ‘the :salichuck, It’s ‘the- slap -of - = =i s
-waves” on sand,’ the tide butting ‘mussel- & -

cased pilings and barnacled boulders; it's: = ="

the sharp.cry of-the:seagull.”

-=The book is a must: for.school libraries, © .=
- for.it: will’ reveal -“Vancouver: to- students ..
‘in” a”~way no ‘other medium: could :do. "
Readers of all ages will enjoy: the text and’ .
-studying the dozens' of ‘drawings, both -of
< which:bring Vancouver te"lif

K.M.A

Alan” has-joined the ‘crew-because he

t-work -and- because- he: is “not “afraid -




Language Journeys Grades I and II

A HANDBOOK FOR
TEACHERS

This new handbook is designed to help
Primary teachers understand the basic
philosophy of language development, and
to outline suggestions for implementing
this philosophy.

4 units designed to give teachers many practical
ideas which can be adapted to other language
topics.

The authors are: Muriel A. Affleck, Associate
Professor of Elementary Education, University
of Alberta; Elsie Bradshaw, Reading Specialist,

Public School Board, Edmonton, Annie C. Rob-
erts, Vice-Principal, Avomore School, Edmonton;
and Katherine G. Therriern, Dll‘CClOl‘ of Elemen-
tary Grade Instrucuon, Separate Schooi Board,
Edmonton, “The price is $2.50, less the usual
educational discount,

Lan:uege Journeys, A Handbook for Teachers
offers a suggested programme for teaching oral
and written language and for the development
of skills, It stresses cumulative growth and recog-
nizes individual differences. In addition there are

i

Aunouncing TWO special POETRY anthologies
For Primary
Austin & Mills: THE SOUND OF POETRY
. For Junior
Sheldon, Lyons & Rouault: THE READING OF POETRY

$5.00

$4.70

For orders .and further information:
7 THE MACMILLAN COMPANY OF CANADA LIMITED
70-BOND STREET, TORONTO 2, ONTARIO

YOURS FOR THE ASKING... | |

valuable teachmg material for youl classes

‘Use thls page ‘as your order form. Mall it (or brmg it) to your fiearest Commerce
", branch — or mail to: Tha Secretary, Canadian Imperial Batik of Commerce, .
o Heud Omce, Toronto Be sure to enclose your name and address.

Quunh?y Reqmred

b AP A, i

Nutural Resources Map of Canada (Enghsh only). Prmted in’ black
and white; 124" x-17%",'A-36....c... i
Historical Picttres (English only) Size 12" x.14%
(@) “An_ Early Maritime_Fishing Station’, A-37 "
2(b) ”Early Pioneer Fur.Trading: Settlement, A-38
A:Mining Camp of. the ‘Nineties’."’; A-39

- 3. Booklets on agricultural subjects destgned for. farmers. Found useful *
“ for: tedching - agriculture - to- Grades 7 “and - 8, and :in" Secondary
Schools: lllustrated. To obtain our latest Farm Booklet and a Requi-
ion:Form_listing other. titles, check here..

. Banking Forms for Schools. To' oblam a selecticn of unkmg
- or. classroom ¢ use, check here for a Requisition Form glvmg complete

_French .

English

R-OCTOBER,
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Exclusive Real Estatn Agents for

B. C. Teacheors’ Foderation
Co-op. Association

BELL-IRVING

- Buying -a House? . Selling a House?

) The Season’s
here for Home-Hunters and we need
more  listings. * Let our experience and
reputation guide you in all your real
estate transactions.

Call

. Bert Edwards — Sales Manager
- MU-3-8411 (24-hour service)

" BELL-IRVING REALTY LIMITED

Head Office: 930 Pender St. W.
- North Shore Office: Park Royal

Meamber V. Wasbml

v er & NOW . 4
Real Estate Boards

FREE: Mall coupon
helow, for your olass, for a set of .
. the Hlustrated booklet:
 “ABUT PULP AND PRPER"

" explaining the role
of Pulp and Paper -
in Canada’s economy. -

§

INFORMATION OFFICE: -
& P?er Association -
Buildi

adian Pulp ,
280 Sun Lite ng, Montreal,

2-your booklet:: i
“AROUT, PULP AND PAPER" -

‘frée class:set (40 copies) of | -

of any adventure, Those that he has do
a great deal to develop his character, The
descriptions of the cuustline in the far
north are -well written, and the book
draws authentic pictures of the fishing
industry there—E.G.H,

Ronnie and the Chiefs Son, by
Elizabeth Coatsworth, Brett-
Macmillan, Galt, 1962. Iilus.
$3.40

This is an exciting adventure story with
its events set in an Africa of imagination
which Grade 3 to 5 readers will enjoy.
It is beautifully illustrated with wood-
cuts, and should make a good addition to
the school library shelves.—E.G.H.

Susan Sometimes, by Phyllis Krasi-
lovsky. Macmillan, New York,

1962, THus. $2.25

A delightful book for Grade 1 readers;
kindergariners will enjoy the pictures. A
childish little story that could almost be
called a family story.—E.G.H.

Nunnybag — Stories for Young

Canada. Gage, Toronto, Illus.

$4.00 :

An anthology of stories, plays and poems
for intermediate grades. Over-simplified
black and white illustrations.—D.S.L.

The Seventh Swan, by Nicholas
Stuart Gray. Dennis Dobson,
London, Eng., 1962. Ilus. $3.75
This tale, one of Scotland in-the 16th

century, involves a fairy tale and a love

story.- The scene.is set in Scotland among
the hills and lochs. In part, it resembles

a story by Hans Andersen entitled “The
- Wild Swans.” It is a story for adult read-:
ers ‘who enjoy the historical cpisodes in

the tales: of Scotland,—E.G.H.
Get ‘off the Desk and The Big
Puppet Mix-up, by Henry Wen-

kart; 4 Shady Hill-Square, Cam-
~bridge 38, Mass., 1962. Illus. 85¢

ea, . .. :

“"These two books are useful in the teach-

ing of plionics and’are designed: to en-
courage - independent ‘word - blending by

Grades’2 ‘and 3, or.to be:used as’review.”
“’reading after ‘preparation by the. teacher.

Gay and well illustrated.—G.M.£.

ceas s

. These books are for students and teach:

Vrers in .Grades 7, '8 “and--9." The com-

7|: ments "by the Editor-in:Chief, ‘especially
“:|.“those entitled “The: Teaching of Poetry,” .
|- and _"Suggestions for . Teaching "the- Selec-

tion,” -are “cxcellent. Beckoning' Trails *is
intended - for.. Grade "7 use .and- Life ‘and

1 -Adventure . for:- Grade - 8. Teachers - will -
+find :the: guidebook - invaluable,. In’. fact,

“both - of these books are uscful, not only
from ‘a work point of .view, but also from

- an_artistic’ point of view. There are also.-".

.such:words ‘as_"power.”

- basketballs ‘heunce “because. the molecules

splendid collections of poems included. It
would be interesting to know whether
there is a Teacher's Guidebook to ac-
company Life and Adventure—E.G.H.

SCIENCE

A Book of Canadian Animals, by
Charles Paul May. Macmillan,
Toronto, 1962. $2.75

An interesting and descriptive book for
children telling about twenty-eight Cana-
dian animals, Black and white illustra-
tions. A good book for the school library.
—W.GS.

Radio  Astronomy, by Frank W.
Hyde. Weidenfeld and Nicolson
(Educational) Ltd.,, London,
1962. Illus. by Michael Newton.
$2.00 ’

This book traces the development  of
radio astronomy from Jansky's discovery,
1928, that electromagnetic waves from
fixed points in space enter the earth’s
atmosphere, to the present day. Radio
astronomy has' made " possible’ more ac-
curate mapping of space, fruitful investi-
gation of extra-galactic nebulae, and more
detailed study of the sun. Design and use

“of radio telescopes are described. The

work of Lovell, Ryle and other leading
investigators is discussed. The book makes
fascinating reading for senior high school
students.—~C.V.A, : :

Science for the Space Age, by Vic-
tor C. Smith and B. B. Vance.
- Lippincott, ¢1962. ( Can. Agt. Mc-
Clelland and Stewart, Toronto)
This book is designed " for Grade -9

students. It-is' a- beautifully. illustrated
textbook which  follows much . the same

pattern-as Exploring Science for the Space

Age. :
In the foreword the authors claim ‘‘that

:in’ the -study: of ‘science . words. have; the
" same  absolute- qualities as" mathematical .
measurements and they should be treated:- - -

with the same respect as other important
tools of science.” . : .

*.% - How - refreshing it would- be to. find a
general science text that adhered to.the -

sentiment of -the above. quotation.: How-"

~ever, ‘when the authors  discuss the mole: -
- -cule’ of sodium chloride - and - diagram " it-
- Lo " e :-~.-without suggesting cither -ions or electro- =
:Beckoning Trails and the Teacher's--~ S
-~ Guidebook and Life and Adven-
» ‘s ture, Both books by P. W. Dievel - -
.. and Reginald McBurney, Editor-
- -in-Chief, Macmillan and Ryerson - -
- Press, Torento, 1962: Illus.’ $2.75 -

s, In connection with the Kinetic: Mcle: '

valence, one is indeed- disappointed:-=" -

In ‘one demonstration the “instructions

state, “slowly.add, drop: by drop, dilute

‘hydrochloric - acid - to :the oxide, - (Magné: -
“sium Oxide) When- all-the power has dis- .
appeared, evaporate ‘the. water.” One ‘is’
at a loss/to sec.any.“absolute quality?.to: -

3

cular: Theory- the book. states, :*actually:

of air inside the ball-are bouncing.” This

sentence ‘fs never explair.ed. The ‘elasticity-
- of “gases ;is" not ~explained “although the
kinetic behavior of molecules is’ discussed ** -
quite fully, oo™ P i

Some  teachers: will ﬁrid,uséﬁkxl,derrﬁoﬁr-;

- strations, “accompanied - by “excellent - dia- ="+ -
grams.: Perhaps by editing. the statement’.
of the problem, it may: be: brought more. =
with ‘the interest of the authors "

in’ lin




to hew close to the meanings of words.—
V.L.C.

SOCIAL STUDIES

Finding out about the Ancient
World, by Donald McLean. Mac-
millan, London, 1961. Illus. No
price mentioned
This is a Student’s Guide to accompiny

any history dealing with the ancient world

aned its people--ancient man, Egypt, Baby-
lonia, Greece and Rome. It is set up in
the form of a workbook, with groups of
questions based on the text of the preced-
ing chaptar, These questions, with answers
to be written out, form an excellent tpe
af review, Any teacher of the history of
the periods covered will he delighted with
the book and the review questions,—E.G.H.

Bath in the 18th Century, by E. ].
Sheppard. Longmans, Green,
London, 1962. (Published in
Canada by Longmans, Canada
Ltd., Toronto) Ilius. 80c
An interesting description of Bath, Eng-

land, which will fascinate anyone who has

visited this delightful English city. T'he
author contrives to show 18th century Bath
at its best.~E.G.H,

How People Live in East Pakistan,
by B. L. C. Johnson. The Educa-
tional Supply Association Limi-
ted, London, 1961, Illus. Index.
100 pp. $1.80

This is an excellent work which covers

the subject well. Dr. Johnson. writes in a-

dynamic style and has chosen good photo-
graphs, charts, and diagrams to illustrate
his work. The reader is rewarded by feel-
ing that he actually projects himself into
the real living conditions in East Puki-
stan.—-W.D.MLS,

Bold Ventures, by S. J. Rogers; and
' D. F. Harris. Clark, Irwin, Tor-

onto, 1962. 267 pp., index. $2.95

Bold Ventures is the worthy first vol-
ume of The Background of Our Times
serjes. There is’a_very good Source Book
for: Teachers. which accompanies - this
hook.: It “costs 95c more. Bold “Ventures
covers the period 1400-1783 and it wonld

appceal ‘to young people about-the Grade
7 level—W.D.MS, :

Canadian  Oxford School Atlas

(Second -Edition 1963.) Same
format - as- first “edition. Oxford
" University Press, Toronto. 155

Copp.e $2.25 ~

“The, new. edition of this very popular
atlas’ has 16 pages morce than ' the- 1957
original.  These additional pages, coupled
" with' somé “rearrangement of existing ma-
terial, have made - possible a’ number. of

new half page, one page and double page -

~maps. - Half: page: 16 . World:. Economic
Distribution  Maps - (dot  maps). Single

page: The Arctic (Canada”and Eurasia) , .

“Carribean, England, Scotland, Ircland and

Wales;” Europe ~ (Climatic  Repions), Ger-

- many -and the~Alps, :Middle East. China,

“:World - (Climatic” Regions) . Double page: -~

“Eastern-U.S.A.,- Western“ U.S.A:; - Western

T SEPTEMBER:OGTOBER, 1563

Europe, Fastern Euvape, World  (Popula-
tion), Our changing world is all too fre-
quently neglected in geography tests, ‘The
publishers of this atlas are to be com-
mended on their treatment of China, Mid-
dle Fast, Germany and other places of
carrent interest, OF partienlar interest are:
the extension of the Western Provinees
AMap to include B.C., the extension of the
Territories Map to iachude some more
Arctic dslands, and the provision of the
additional maps on the US.A, There are
some disappointing features. The revised

Mincrals and Industry Map of Canada
aavries a shade of red which is much less
distinet than formerly. Many of the maps
carry a new shading method which height-
ens the effect but darkens the page. ‘This
may create problems  of legibility  for
younger students, It is perhaps oo ‘much
ta expect from a world atlas that attention
be given to recent highway and railway
extensions in B.C. This new edition of the
Atlay will make the book more than ever
an essential part of the 8810 and Geo., 91
comrses.—AMG.

REEVES

TEMPODISC SETS
Poster colour in cake form. Opaque as
liquid poster colour but can be washed
down to give the semi-transparent
tones of fine watercolours. In metal
boxes holding 6, 8, 12 or 28 colours.

=il ARTISTS' MATERIALS
SONS (CANADA) LIMITED' + 16 Apex Road » TORONTO

colour for creative

expression in school...and at home

FINGER FAINT
Reeves finger paints are specially
compounded of non - toxic colours.
Ideal for all art educational activities.
Eight colours in 2, 8, 18 and 32 oz.
jars, or in complete sets as illustrated.

CE’j766"
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We Shall Miss Them

At the close of the school year in June, one hundred one teachers said farewell to their classes
for the last time. To all these colleagues the Federaiion extends its good wishes for the future.

Miss Dora Albhouse, Victoria

James Ray Atkinsoa, Vancouver

Miss Eunice E. Baillie, Maple Ridge

Miss Vera Winnifred Baker, Abbotsford
Mrs. Geraldine Thelma Batt, Vancouver
Miss Muriel Lillian Baxter, Cranbrook
Miss Ada Clara Bloomer, Castlegar

Miss Anita Mary Bossi, Victoria

John Calvin P. Boyes, Vancouver

Mrs. Cathrine M. E. Bradshaw, Vancouver
Mrs. Winnie Evelyn Brolin, Prince George
Hugh A. Brown, Burnaby

Hubert Leslie Buckley, Windermere

Mrs. Elizabeth Caldwell, Burnaby

Miss Lila Catherine Campbell, Vancouver.
George Beattie Cant, Vancouver

‘Mrs. Mary Cant, Vancouver

Oscar Hedman Carlson, Vancouver
Miss Ethel Blanche Colwell, Vancouver
Stanley Albert Cox, Vancouver

.-Miss Gladys Cunliffe, North Vancouver
“'Howard Walter Daniel, New Westminster
- Miss Lucille:Marie Davis; North Vancouver
" Mrs. Olive Jennie Deasty, Agassiz
- Mrs. Ruth E. Dickson, Ladysmith
2. Miss Helen M. Douglas, New. Westminster
¢ Miss Mary Henrietta Dunmore, Vancouver
¢ ~Mrs. Ruth A. Erickson, Agassiz
¢Miss Marjorie Eliza Fletcher Vancouver
-Albért David Flowers, Courtenay .
-“Miss Florence T. Garrison, Vancouver
<3 Peter Carl Gerrie, Birch Island -

Charles ‘Alexander Gibbard, Victoria-

iss'Marion Evelyn Clbbon, Vancouver
hristine Goodman;- Burnaby i
Mrs. ‘Agatha’ Graham; Barnere .
Davrd Peter Gray, Burnaby

ohn AlexanderC Harkness Bumaby ,

Mrs Lors Ruth Humphrev, West Vancorrver

Mrs. Verna: J essen, Vancouver

e
e
!
N
X
o’
e
w0
o
(.
0
!
o
[
£
-
e
¢
e
14
!
K&
o
il
"’
N
/
4
e
ne
e
B4
24
e
xe
!
He
e
A

f;Florence Raymon] Gray, Vancouver g

1‘Iarold VVr]ham Cwyther Powell Rlver

Miss Ainheld C. Johnson, Castlegar

Miss Margaret C. Kay, Vancouver

Mrs. Edna Irene Keenan, Vancouver

Miss Bessie Helen Killip, Vancouver

Miss Grace Winnifred Xillip, Vancouver
Mrs. Mary E. Korsch, Vancouver

Miss Mary Eleanor Laurence, Courtenay
Miss Margaret Louise Lewis, Vancouver
Mrs. Rosemary Cecelia Lowry, Courtenay
Ronald Adlai Lyons, Burnaby

Mrs, Edith M. McDermott, Maple Ridge
Mrs. Mary :B. F. McGlashan, Vancouver
Miss Marjorie Helen McGregor, Vancouver
Roderick Wallace MclInnes, Terrace

Miss M. Lillian Meclntyre, Saanich

Miss M. Helen acKay, Vancouver

Mrs. Pearl Letitia McKay, Richmond
Mrs, Lillian Hazel McLennan, Vancouver
Mrs. Margaret Helen McLeod, Vancouver
Chesley Ernest Milley, Vancouver

Miss Myrtle Ellen Milley, Vancouver
Arthur Hilton Mitchell, Vazicouver

_George Ray Montgomery; Vancouver

Mrs. Nita Ellafred Murpily, Chilliwack
Miss:-M. Elodie Pamela Noel, Fernie
Ralph Overton Norman, Vancouver
Miss Eleanor Olive Ormrod, Alberni

Mrs. Gladys Esther Partridqe, Grand Forks

- -Mrs. Marian Hay Pearse, Vancouver -
* Miss Annctta Emma Pye, Vancouver
Mrs, Frances A. Quance, Castlegar

Robert Rutherford Rae, Alert Bay

- Miss Margaret E. Ruth Rannie, Vancouver

Ifor Roberts, Vancouver

“Mrs. Una G. E, Robertson, Enderby

John Donald Siddons; North Vancouver

*--Mrs. Anna B. Skeet, Chilliwack
“Miss Kate A" Smith, Sechelt
" Robert Lea Smith, Vancouver '
‘Miss Matilda A. Standish, Burnaby
= - Miss Louise Stirk, Vancouver
" George William Stubbs, Courtenay
“Miss Kathleen E. Sullivan, Surrey
- Miss Laura Mary, Swencrsky, ‘Burnaby :
_ " Miss Isabelle McM. Thomson, Vancouver
<+ Miss 'Phyllis West Turner; Vancouver ,
““Arnold Alexander Webster Vancouver

Miss Isobel Rose Whelan, Vancouver

. “Frederick 1. Willway, Saanich .
‘ = Mrs. Isabella] Wllson Ohver
Mrs Hr]da Mar]orre Yates, Nanalmo :

-
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Winners of BCTF Scholat"ships Announced

Winners of the 1963 BCTF
Scholarships for Teacher Training
have been named. Once again

seven of these¢ will attend UBC
and one will attend the University

of Victoria. -
"Carol Joan Irwin, Burnaby, and
Gerry - Patrick Schroh, Nanaimo,

“have “been - awarded ~scholarships
for students entering Fifth Year,
“the final year of the Secondary
.. course. ‘Esther Claire Clemo, Mis-
. sion City, and Vallerie Ann Dear-
. den, Vancouver, won' the :awards
. for students entering Fourth Year.'
=" One’scholarship for students enter-
- ing Third :Year has been awarded-
~“"to Rosalynn Reiko Izumi, Green-

R

wood; the other has been awarded
to Sylvia Mobey, Victoria, who
attends the University of Victoria.
The Setond Year awards have
been made to Carol Lynne Alex-
ander, North Surrey, and David
James M. Young, Sardis.

_Maxwell A, Cameron Award

‘The Maxweéll A Cameron Mem-

‘orial Medals and. Prizes, presented

by the BCTF, are awarded each
year to the outstanding students in
the graduatmg class, Faculty of
Education, in- the secondary and
elementary fields.

Tne 1963 winners were Mllton

McClaren, B.Ed., Vancouver, for
work in.the secondary field, and
Miss Wilma Anne Lancaster,
B.Ed., Matsqui, for work in the -
elementary field.

New Superintcndents

Three more active members of
the Federation have accepted ap-
pointments as District Superinten-
dents.

Charles A. Bruce, a former Geo-
graphical Representative for Okan-
agan Valley Teachers™ Association,
has left his position as principal of
Kelowna Senior Secondary School -
to become District Superintendent’

- for School Districts No. 18. (Gold-




Exploring
Finger Paint

by Victoria Bedford Betts
Foreword by Rosemary Beymer,
Director, -Department of Art Education,
Karisas City, Missouri

Here is a book with both idcas and practical help for

using finger paint as the basic ingredicnt to explore,
discover ond invent with ort materials,

You see in this book the vivid reflaction of a gifted and experienced artist-teachor, with
the ability to pass on to others the techniques of graphic expression that give form and
- meaning to your thoughts and ideas. As you read this book and use the fresh new
‘ activitias In your classes, you'll find new satisfaction and challenge-In"your teaching.

SPECIAL FEATURES

Essential and opﬂonal materials and equip-
ment given at the beginning of chapters.

Basic processes carefully explained—in con-
clse, direct language.

Suggestions given for experimenting and
exploring new ways ~of using materials—
including mixed media and color.

Many hints and tips on motivation—most
helprul in organizing activities in the class-
room,

Photographs SOVer 200 of them) iliustrate
processes, enliven the text, show examples
of work by chlldrun-—-and adult artists, too.

PRICE

FULLY ILLUSTRATED WITH WORK BY CHILDREN, 132 pages \ $7.50

How to Prepare Visual Materials for School Use

-by George F. Horn, Art Teacher and Supervisor, ‘Baltimore Public Schools
Introduchon by George B. Broin, Superintendent of Public Instruction, Baltimore Public Schools

A here's-how . book for- teachers to-use in making

visual alds for classroom use. Personalized aids that
.~ capture. the:imaginations of your puplls, encourage
faster-learning, make teaching easler. .

" Here are-a faw of the areas where you'll find this
. book  especially “ho!pful:

+ To demonstrate a frash new approach
‘-« To. emphasize major points
e To glva visual “neaning to words

‘o: Yo' avaluate student work

» To clatify’ a lssson
To arouse:Intarest L
To spark new:life in the ordlnary
To publicnu evenfs, p|acas, people

You'll find ‘the material presented in a way most

helpful to teachers:
. Guides given for organizing and using vlsual
material
: "+ Short, concise toxt -
. Imaqinahve cartoon character demons'raias mnk-

ing and using devices

« Drawings and text show how to make and_use: I2 .

different items

~in addition, you'll find ‘tips on using color in visual -
aids, - suggestions for !eMering $itles. and captions,.
_hints on_applying the h\ tc_principles of  design In

arrangement and d:splay, ‘and a list of materlals and
tools’ you' II ‘need — Inexpunsive, readlly available
‘items, ;

P.dcé

1y IlI.USTRATED WITH DRA\'IINGS BY THE AUTHOR sads

‘MORE 'FOOD VBOOKS FOR ART

IES FOR THE VERY YOUNG by Hoover. .
x ] Fully illustrated. - Price $5.60. -
fo “Teachers, by-John ‘W: Cataldo;
=d," color throughout Prlce $6 75 S

ThACHING IDEAS AND METHODS

PAPER SCULPTURE by M. Grace Johnston
: ‘52 pages.:Size 8Yax11, .0
" COLLAGE AND CONSTRUCTION in Elementary nd .

‘Junior High:Schools, by Lois Lord.: .- ;
*:112.pages.-Size: 7%x10 Fully |Ilustrated Pnce $6. 75

CREATIVE EXPRESSION: WITH] CRAYONS by Boylsto K
4

100 pages. Size 7x10; Fully'illus. (6in ‘color).:Price'$ 50

©"MURALS ‘FOR SCHOOLS, by “Arne Wi Rondol

112 pages.

BULLETIN BOARDS AND DISPLAY by chdo & chnes. ‘7

“Size 7‘/2x10~% “Fully: lllustrated Price $6.75

'REAL » TORONTO . WINNI
EPMONTON . VANCOUVER

i b

. Price $4. 25' :

PEw




en) and No. 19 (Revelstoke).
Alexander John (Jake) Long-
more, who has been principal of
Summerland Secordary School and
was, during 1962-53, on loan to the
Department of Education as a sec-
ondary y curriculim consultant, will
serve in School Dlstncts No. 55

PR

R. Eric (. Langton

Friends ' and associates werc
shocked to hear of the sudden
death of Mr. Eric Langton on Sun-

" day, September 8, at Haney, B.C.
_ Mr. Langton was well-known in
: - educational circles. At the time of
his death he was principal of Gari-
“baldi’ Senior Secondary School in
 Maple Ridge and had formerly

. -" Senior Secondary - School.

.. Bidge he had served  the local
“"teachers” association in many capa-
. ‘cities "and ' made" an ~outstanding
‘contribution  to “the BCTF. Super-
ision Practices Committee,

y his fellow members_of the Van-

ty.-anl
‘Royal Horticultural’ Society ¢

‘ been vice-principal of Maple Ridge

+;During his long service ! in Maple :

‘His work in the ﬁeld of:rhodo-
déndron’ culture was:-well known' -

‘eouver ‘Branch of - the A*nencang

land. In his garden in: Manle Ridge
; robably'one of the Best- collec--

(Burns Lake) and No. 56 (Vander-
hoof) as District Superintendent.
Douglas Norman Weicker will
be stationed at Fort St. John, from
which base he will serve as District
Superintendent for School Districts
No. 81 (Fort Nelson), No. 83 {Port-
age Mountain) and unattached

In Memoriam

Laura A. Bosman

Her many friends were sad-
dened to learn of the death of
Mrs. Laura A. Bosman last June.

Mrs. Bosman was born in Souris,
Manitoba. She came to Vancouver
at an early age.

She received her education in
Vancouver Elementary Schools,
Chilliwack and King Edward High
Schools; and graduated from Van-
couver Normal School.

Before her marriage she taught

“at Smithers and at Van. Horne

School in  Vancouver. After the

_tragic death of her husband, she

returned * to teaching ,at David

. Lloyd. Geor;,(, and Dav1d Lloyd

George No. 2.-For the past five

.years she was a ‘member of the

Dr. R.-E. McKechnie School staff.

2= Life, -for “Mrs. -Bosman, ‘was ‘a. -
~rich gift: to:spend, not a treasure
to - hoard.  :Her "devotion - to the,;
children, m_her care, her fine re-
+lationship “with “parents "and . her
gfellow-teachers endeared -her. to

all. Never during her long illness

1 did she fail to stimulate and cheer,’
it ~with her sense of humor and her

“bravery in: adver51ty, those who :
visited her, . .
:;We extend sincere sympathy to F

: y,,pf B ‘this', year, a ‘teacher
well known o many p*lssed away—'.g:

v many. friends and ex-students,' o
who -will’ recall hlS kmd outlook-on - .

in 1904, after havmv been bom":;—fti
and’ educated in Wales He taught:'

schools in the north. Mr. Weicker
served as Geographical Represen-
tative for North Central District
Council for three years and on the
BCTF Consultative Committee for
two years. He was elected Second
Vice-President of the BCTF at the
1963 Annual General Meeting.

in Ponoka, near Edmonton, for
some time, then at Sidney after
World War I, at Creston and at
Port Essington on the Skeena. He
was 88 on the 27th of March this
year,

William Jones was always a
keen student and spent much time
during his 25 years of retirement
taking courses in law, mathematics,
bookbinding at mght school or at

. Victoria College.

Many of his students -will re-
member particularly “Mr. Jones
and -his ‘cock-eyed’ arithmetic.”
He - always liked to explore the
world of numbers and encouraged
his students to do so too.—H.R:M.

- ~Marguerite M Casselman

- A much loved former teacher of -
the: Mission area, Miss Marg,uente

McKa.y Casselman passed  away
on Sunday, August 4. Miss Cassel-

- man taught for thirty years at Mis- =
sion *-prior-- to her ‘retirement . in -
- 1954.. She was ateacher of the
..“old school” and ‘was’ “beloved of
- her. pupils both in, the - ye‘trs ‘of -
_—attendmg her classes and in'those = .~
.. which followed.” Miss Casselman, B
'—r]omed thet Mission staff “in" 1922
. and taught in the high school until
- June 1929, From January 1930 un:-
. til June 1932 she was principal of
“ “Matsqui- Superlor School, and ' re-
turned to: the ‘staff - of the high
:school in ' September 1939, ‘Miss
-+ Casselman was noted for. her' mem-
“ory of the children she had hught
and never failed to inquire, dlrectly 3
if -she ‘should ‘meet them ‘or in- -
directly through ' classmates- ‘or "
- parents, regardmg their progress'
" “Miss. Casselman' is" survived by o
‘brother and'a’ mster,»to whom sin-:
.+ cere sympathy is extended




Overseas Teaching Positions

The External Aid Office is now
receiving applications for overseas
teaching positions in the develop-
ing countries for the 1964-65 aca-
demic year. Candidates who have
experience in teaching mathema-
tics, science, technical trades, in-
dustrial arts, engineering, domestic
science, and English as a second
language, as well as teacher
trainers in these subjects, will be

- recruited during. November and

December to ‘serve abroad- bemn-
ning in September 1964,

During the - current - year 160
teachers from' all parts of Canada
are serving in 18 different countries
in Africa;. South-East Asia; and the
Caribbean’ area. "For the mature,

-experienced teacher, these-assign-
ments  offer . opportunities . for .
.~ making ‘a valiable contribution to.
: ,the development of these countries. -
" ‘Teachers who' are interested in

: ~bemg ‘considered for one of these
-~ positions should write immediately -
~for application forms to the “Exter-
cnal’ Aid Office, 75" Albert - Street,
- Ottawa.  Applications must be sub-
“mitted before November 15 1963

Contmumg Educatlon
for Teachers” .~ = @ -

nsion ]omtly ann
"hment ‘of a new service in-Exten-

mined by “the recently formed

The Faculty. of Educatlon and.
he Department of- Umvers1ty Ex--
ce the estab-

ion. It is:called"Education-Exten- .
n-and it will co-ordinate various -
kmds of umvermty-sponsored non-: . -
'dlt courses, conferences “and
eminars~ in ' Education.  Program
- policy and content will be deter-

ontinuing Education Committes, -
haired by Dr." Coolie Verner and -
omposed, of -seven. members _from -

the Faculty and three from Uni-
versity Extension. The secretary
of the committee and the adminis-
trator and organizer of the courses
is Mr. Jack Blaney who is a pro-
gram supervisor in the Extension
Department,

This commitee will work in
close liaison with the BCTF’s Com-
mittee on Professional Growth
through In-service Education and
discussions to this end have already
taken place.

Enquiries and  requests about
non-credit programs related to
education shouid be-sent to the
committee througi:- Mz,  Jack Bla-
ney, UBC Extension Department.

Book Reviewers Wanted
.Teachers in all parts of British

" Columbia are offered an opportu-

nity to build up their. personal lib-
raries ‘in return for their services
as reviewers for the “New Books”

. department of The B.C. Teacher.
Miss " Esther. rIarrop, Book. Re-. .

view Editor, wisies to compile a

list -of  volunteers to ‘do book re- -
views for this ]ournal Interested -
“teachers are asked to ‘write her at
1540 West -15th Avenue, Vancou-
“ver .9, indicating the subjects in
- which. they have special interest.
The rewards for such’ service-are
the satisfactions gamed from analy-
~ zing new books for one’s colleagues ’
and the books themselves!

f Young Canada 8 Book Week

- Young  Canada’s - Book: Week
1963 w111 be f.om November 15 to.

22

- Mme Clalre Klrkland Casgram
the first woman cabinet member in
‘the province of Quebec, is patro-

ness - of -this year’s - celebration,

- whose theme is “Our French-Cana-
- dian Heritage.” -In her message,’

Mme Kirkland-Casgrain points out
that “young English - speaking
Canadians especially will discover
that besides names like those of
Robert W. Service, Stephen Lea-
cock, Mazo de la Roche or Hugh
MacLennan, it is possible to quote
names quite as distinguished of
persons who have contributed to
make our country known far and
wide through works written in the
French language.”

“No doubt also, numerous young
French-Canadians will find also,
at the same time, that French-
Canadian literature is much richer
and more distinctive thar r.hey
may have believed until now,’
Mme Kirkland-Casgrain continues.
Her message goes on to point out
that this- literature is still on a
modest scale, but it has carried
the fame of Canada abroad.

“This year ‘we are given the
opportunity to discover literary
French Canada. Let us not miss
this chance. It will prove enriching
to all Canadians.”

Further information on Young
Canada’s Book Week may be ob-

tained ‘from Miss' M. J. Peel, 63
"Sparks Street Ottawa 4, Ontano '

vMusm Workshop at, Ollver

An invitation to all teachers and

adrmmstrators who have an interest - -

in any aspect of ‘music teaching in
the schools is extended by the B.C.

Music  Educators’  Association’-to .
attend their annual fall workshop :
on November. 2 ‘at:Southern Oka-..:".:
nagan - Secondary School, Oliver.

The- program - has - been" des1gned

to ~provide for: teachers of spe- .. i
"cialized interests and for teachers
~of varied interests, -0 - LT
Chmcs will dlscuss sruch topxcsﬁ‘ R
as: Basic Sounds in Singing; High = .
School - Choral - Techmques, ‘The: . 7.
- Technique “of ‘the “Baton; Playing * '~
Double-reed Instruments “What ™~ - -
‘the ‘Music Program Should Be in S
.~ the Elementary:Grades; Improvmg'
‘the Quality’ of Singing in:the Ele- -~
mentary. Grades; New Band Music -
—Readmg, New Choral Musw Read‘ ‘
'mg, e 5
Cuest speakers and? chmclansg

' "’,;,TP,!,E B.C. TEACHER.
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will be Dr. Wayn Hertz, chairman,
Department  of Music, Central
Washington State College; Lieut.
Leonard Camplin, Bandmaster,
Royal Canadian Engincers Band;
Dr. R. Ross, preminent Clinician
and Workshop leader on music in
the elementary grades in the north-
western United States; Dr. W. G,
Marquis, head of the Department
of Music, UBC; Dr. A, E. Cling-
man, Department of Music, UBC,
and a clinician on Double-reed
from the Royal Canadian Engineers
Band.

An cvening concert featuring the
South Okanagan Secondary School
choir, directed by Dr. Hertz, and
the Royal Canadian Engineers
Band, under Lieut. Camplin, will
close the workshop.

Registration begins at 8:30 a.m,,
Saturday, November 2, at the
school and sessicns commence at
9:00 a.m. The registration fee of
$2.00 will cover all activities, in-
cluding lunch and supper banquet.

Research Seminar on For-

eign Language Imstruction
The B.C. Educational Research
Council is sponsoring an Invita-

- tional Seminar on research in fore-

ign language instruction to be held
in Vancouver October 23. Eighty
teachers and officials from school

.districts of the Lower Mainland

will participate. The Seminar - is

intended to provide information
“about - current research in the

teaching ‘of foreign languages, to
review appropriate procedures for
assessing the relative effectiveness

of teaching methods, to recognize

research ~ contributions - of B:C.
teachers, and to encourage others

“to undertake similar investigations.

Mr.. Tom" J." Brighouse, Vice-

“Principal - of the J. L. Jackson
Junior “ Secondary - School, Salmon :
- Arm, will summarize research find-

ings in this field.
Mr. John Mei:adith, Director or

7 Curriculum, Department of Educa-

tion, will report on the Departmen-
tal Expenment in Conversatjonal
French. .

Other leaders in the field who

: ’SVEPTEMPE"RV-OVCVTOBER.”7|963

will participate in the Seminar in-
clude: Professor  Sadie  Boyles,
Faculty of Education, UBC; Dr.
Ruth White and Mrs, Elsie Pain,
Instructors of Modern Languages,
King Edward Continuing Educa-
tion Centre; Dr. Robin Smith,
Faculty of Education, UBC; Mr.
C. D. Ovans, General Sccretary,
B. C. Tecachers’ Federation; Mr,
Gceorge Snowdon, Mount Elizabeth
Scnior Secondary School, Kitimat;
Mzr. Douglas Parker, Victoria High
School; Mr. Alex A. Snowdon,
Lester Pearson Secondary School,
New Westminster, and Mr. Harvey
Barnes, Sir Charles Tupper Secon-
dary School, Vancouver.

Judging by the program and its
enthusiastic reception, this promi-
ses to be a worthwhile seminar.

The Council hopes to sponsor
research conferences patterned on
this Seminar in other areas ot the
province, not only in foreign lan-
guage instruction: but also in other
subjects.

UBC Science Symposium
The Fourth Anrnuz! Science

Symposium sponsored by the Fac-

ulty of Education of the University

of British Columbia will be held
on Friday, November 22 from 7:.00
to 10:30 p.an. and on Saturday,
November 23, 9:00 am. to 1:00
pm. in the New Education Build-
ing,

The program this year will focus
attention upon “Science in the Ele-
mentary Scheol.” Recent trends in
teaching of elementary science
will be discussed by an outstand-
ing scientist and educator in the
field of contemporary elementary
science. Dr. David Hawkins is the
Dircctor of Elementary Science
Study for Educational Services
Incorporated. He is noted as an
excellent speaker. In addition, the
program will include a panel
discussion, audience participation,
contributions from B.C. science
educators, a demonstration lesson

‘and displays of equipment.

The Symposium has been plan-

" ned with the hope that it will be

of particular interest to principals,
District Superintendents, trustees,
consultants, and those teachers
with a special interest in teaching
elementary science.

‘Further ; information about the
Symposiura will be sent to schools
shortly. /

7
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WANT TO GET
BEHIND A NEW WHEEL?

GET YOUR CAR NOW WITH
A LOW-COST, LIFE-INSURED

SCOTIA
PLAIR

| LrLoanN

~ .0 | THEBANKOF
Vi /NOVA SCOTIA

LETS

- 450 Grunvnlle
. MU 3-3931

iiSpeclallze

“in educa
ren's records and tapes: :

ourses,” Pronuncna‘hon
R )

to: scho,
Sehor. Manager

snal ‘and better chvnld-‘ :

Language Records, complefe 8

ice,” axperf advnce. and .prompt  at-.-
‘and“teacher's en-

Vancouver s Heritage Record Shop .- ‘

+its classroom publication, the Geo-

Pﬁppels for Safety

The British Columbia Safety
Council’s newest safety program is
“Puppets for Safety,” a kit of
material prepared with the teach-
ers of kindergarten and elementary
grades particularly in mind. The
Safety Council had the materials
prepared as a result of constant
requests from teachers for safety
training aids.

Included in the materials pro-
vided for a total cost of $1.00 (95c¢
plus 5% tax) are stories, songs and
jingles, separate programs for fire,
falls, poison and water safety,
patterns for the puppets, a. puppet
playlet, and other ideas for incul-
cating the fundamentals of safety.

Further information and supplies
may be obtained from local safety
councils or the B.C. Safety Council,
1188 Nicola Street, Vancouver 5.

Geographic School Bulletin

T he National Geographic Society
will, for the second  year, make
available to students and teachers

graphic School Bulletin.

. Simple writing set in readable
~:-type -will" reveal: thewonders : of -

“ nature,. explain - scientific: develop-

i.f;ments,
--where todays headlmes are bemg

and ~ describe -the lands

: made

i
=1

“and teacher subscribers to discover

" the fascinating world around them.
{ . The subscription price in ‘Canada
‘is $2.25 a schiool year- When ten or

- more members:of a class subscnbe

. the National Geographic * Society -
- -will provide the “teacher. s2nding. .
~ - ‘the-order with afree tiass” .copy. -
"The Geograpi..c' School Bulletin is
" available. ‘only:
= Service Division, National - ‘Geo-
o grap}nc Socxety, Washmgton 6'
C : .

from . the:

ii‘Every vear some 25 Canadlan

...ing lists . for .Grades 9 to. 12.

- "dary.-School,.7055. Heather Street

Begmmhg October 7, each of the 5
30 weekly issues will allow student -

_States is Pr ograms:¢ :63, published by -
- the o
- Office. Compxled by the Center for- -
page volume gives mformatlon on»-;
‘School. " pared " by’ September
‘sample page from each program is
+“included, Unfortunately there is no "
" ‘attempt to indicate the degreg to =
, Sl ; ~which these ‘programs have: beenv;l .
Fllm' on Exploswes Hazard °7 used in classroom situations. . i
- : “Supermtendent of Documents, .S,
- children :are” injured,  many. seri- -

:"‘{"f[ously, playmg, w1th mlslald blastmg e B ‘mgton D. C at a cos" of $2 50

caps or dynamite they have found
when exploring construction sites
and quarries. Blasting caps, be-
cause of their small, shiny, pencil-
like apearance, have a particular
attraction for children.

To assist school authorities and
others in informing children of the
hazard, a new motion picture en-
titled “Danger — Explosives” has
been produced by Du Pont of
Canada Limited.

The 5% minute, 16 mm. film
presents the facts about blasting
caps, what they look like, how
dangerous they can be in the
wrong hands, and what a child
should do if he finds one.

The film (in English or French)
and an informative leaflet for dis-
tribution to children are available
from the Motion Picture Library,
Du Pont of Canada, P.O. Box
660, Montreal 3, Que.

Reading List Revision

The Lower Mainland Chapter of
the = Secondary Association of
Teachers cf English has under-
taken to revise the extensive read-

Teachers of English are requested
to assist in the project by submit-
ting suggestions—either book lists
or individual titles—to Mr. G, E.-° . %
Stubbs, Winston Churchill Secon- S

Vancouver 14.

Programmed Insti'uiélion Llst L
_The most comprehensive listing
of programs available in the United -

UsSs. Government Printing ©

all teaching machine material pre- =
1963, A

The book isavailable’ from' t};ei“v"

Government Printing Office, Wash-

',‘THE B c. TEACHER




Adolescence... e sows o

growing up, A time of complex changes

- in a girl, An important time to
revnew her knowledgre of menstruation,

- ", . and give her helpful suggestions
"y about diet and grooming. Schedule n
: CoeT . repaat showing of the finest
: filmof its kind—

“Tiw Sim’,z/»

\!
- K:mherly Clark Canada Lmuled Educational Dept. BcT439 2 Carlton Street, Toronto 2, Ontar'a Q
Please send ‘me free ( except for return’ Name and Title . : :
‘postage) your 16mm. sound and colour fil : S
“The Story of Menstruation." Sehonl Grade " ,
Day wanted (wllhln 3 weeks) S : : IR T
2nd cholce (wllhln 4 weeks) l Street
Also send. P p
: Booklets, "Very Personally Yours®” City : Zone Prov
Teaching Guide . - : ;
Menstrual Physiology Chart Note: Material will be sent to teachers and !
DLt g ) authonzed personnel only.

, K . KOTEXlsatrademarkofKImberly-CIarkCanada lelted
W@WM@WM@WWWW
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Mr. Hamm renties to Mr, Duyvewaardt's

article in the April issue.

Was the Experiment Valid?

MY INTEREST WAS aroused by
Mr. Duyvewaardt’s report on his
action research project in the new
Grade 8 mathematics course. It
is encouraging to find that the
scientific method continues to be
applied to the solution of educa-
tional problems whenever possible.
It is further a sign of professional

maturity: when -2 member of our
- profession. is ‘equipped and “pre-

- pated to utilize existing opportuni-
ties to solve teaching problems and

~ - simultaneously to make .a  signifi- .

~cant contribution to the corpus of
experimental data so much needed

-~ in the field of .education. Mr. Duy- -
- vewaardt:is ‘to: be ,comp]i;pented

-~ for his labor and skill.

.discussion . and " criticism. - Certain

".were:not, suggested, - -

““that, - there - .was. no_ statistically
ignificant difference between 'the

.implications. could have been, but: _

- First, T.would caution Mr. Duy-
~vewaardt’s” readers against - over--
eneralizing. from the findings of "
the experiment.”Mr. Duyvewaardt
reached. i the ~general . conclusion =

Keisler!, E. A. Smith and ]J.
Quackenbush?, and R. E. Schutz?,
who, working with a variety of
methods, age levels, and abilities,
all conclude that programming is
a more effective instructional
method.

It is furthermore doubtful that
Mr. Duyvewaardt’s conclusions are
entirely - justified. .- The' -'statistical

~ analyses are impressive and, to my

knowledge, above criticism; but
there is reason to suspect the
adequacy of the control factors.
“Mr.. Duyvewaardt reports that
the programmed material used by
the experimental group was of his

control group by the teacher-cen-

:+ tered method.; Under  these condi- /-
~ tions, is_ it not: conceivable - that

‘both ' groups received = “program-
med”™ instruction; that Mr.. Duy-
-vewaardt performed., substantially

a_Ttesult of " this,

““control ‘group?

using- linear - programs  conduc-

differer

iltiple choice’ tezChing “ma-

books ' requiring - overt. responses.
(4) programmed ‘textbooks requir-
ing -no_overt responses,” (5) - “pro-
grammed” lecturers, ‘and . (6) stan

_own creation. The report also_im-
T ] nd ... plies that "he himself taught -the
.- The ;report,- however, ‘calls for -

as a programming-device; that, as -
- there 'was no

. Light can be shed on this ques-
tion by a recent experiment which
tested automated teaching methods

2) free-respsnse teaching -

machines, (3) piogrammed text- tion the students would take,

CORNEL M. HAMM

dard lecturers. No significant dif-
ferences were observed between
performance of the students learn-

ing by any of the programme?"

methods, but all of the program-
med methods were significantly
better than the standard lecturer.
Thus Roe concluded that program-
med instruction was more effective
than “regular” lecturing, That is to
say, not the hardware of automated
learning, but the program itself is
the significant beneficial factor.
Another aspect of Roe’s experi-
ment relates to this discussion. A
pilot study, carried out prior to the

. experimert itself;" yielded the re- '
. sult that students who had received ..

normal  instruction performed . as
' well as students who had received

~forming in anything but a normal
manner. They ~were performing
like" “programmed”. lecturers  be-
. .cause of their familiarity ‘with the

order - of  ‘presentation. - ‘In-“other
‘words, they' were merely translat-

:programmed - material -, into~ oral

outline, an example to the examina:

programmed instruction.. The lec-'
tures given the control group, how- -
ever, had been recorded on tape. "~ -
. A review_ of the ‘recordings - indi- -
- cated that- the lecturers were per--

~closely ordered sequence ¢’ items"
‘developed forthe automatic devi- - -
: _ces, It was. also_found. that: they
ted by Arnold Roe at the University . were actually’ preserving ‘the same -
of . California, Los | Angeles.t ' In ¢
this‘experiment a ‘large number of =~
Freshmen ' -engineering  students
studied: elementary probability by -
different teaching methods. The.
following methods were compared: -

_ ing the ‘written'statements of ‘the

P
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How this relates to Mr. Duy-
vewaardt’s experiment should now
be obvious. The contention is
simply that Mr. Duyvewaardt, un-
known to himself, very likely in-
structed both groups identically

.(or nearly so) by programming for

both. The difference between overt
and covert responses to questions,
as revealed by the Roe experiment,
is' of no statistical significance.
That is to say, the teacher-centered
method of instruction can be, and
perhaps should be, at the same
time a programmed method. Is it
not entirely possible that the prin-

“ciples’ of good programming - for

automation — careful - organization

‘of material, step-byxtep progres-

sion in the developinent of ideas,
proper pacing-and s¢tjuence, im-
mediate detailed feeil:-brack to stu-
dent and teacher of inforrnation as

- to the accuracy .of résponses to
" questions—have always been the

methiods upon which gcod teachers

" have relied?. i ,

... - But now, not unlike Socrates in
*.:"Plato’s Protagoras, I have argued
" ‘myself out of my position. The
" circle is’ complete. For:if the good

‘teacher: is to be defined in:terms.

of his ability ‘to program_ subject

‘matter,‘and if as a rule the regular
‘classroom teacher is a good teacher, o
“then the conclusion reached by Mr. -
‘Duyvewaardt: that there is no sig-

nificant - difference - between . learn-

_ competence._

ing which takes place under the
compared conditions of program-
med instruction versus teacher in-
struction may be acceptable.

But the assumpiion that auto-
mated and teacher-centered in-
struction are equally effective does
not spell disaster for proponents
of automation. On the contrary, it
suggests extended utilization of
automation. In the Smith and
Quackenbush experiment, cited
above, it was found that one of
the reasons for the superior effec-
tiveness of the learning condition
when teaching machines were used
was the fact that the classroom
teacher was freed to give personal
assistance to students encountering
obstacles. It should be noted that
in the experiment, which stretched
over a whole academic year, the
subjects were classed as “slow
learners.” ‘The implications were
twofold: (1) machines free the
teacher for more creative classroom
functions, (2) with the properly
designed programs, the slow stu-

" “dent, moving at his own rate, may

rise - to undreamed-of - levels of

There are other ppssibi‘litiesr for

advantageous use of automated '
instruction. A. teaching machine, T
“should think, ‘would "greatly - aid
the convalescing, the isolated, and, -
'in some instances, the handicap-
_ped. One smitten with St.. Vitus's

sion_ courses have ‘been: organized

201, 1962

.. The PSS A he teach- - present the: whole of th
‘ing of physics is so radical that any - se was
teacher, -especially “the * conven-

‘tional teacher;- would be rather -
aive to contemplate teaching this
course” without : thorough prepara-
tion and orientation. For this rea- -
workshops and_Summer Ses- -

“The PSSC aﬁﬁrdéqh to theteach— e the . wh PS¢
" course. Its purpose was, rather, to.

‘course . successfully - teachers  wil
~have.to rely.upon their own experi

- they will gain in time. They should,
ion. ¢ - however, receive the moral support.
‘to help teachers get started. - ...
~.The ‘course this summer (Edu-

this st | teachers. The course will require
cation 565 Physics) was unable to  cons '

: ponsidera'bl pub!

Mr. Hamm was on leave from Van-
couver, studying at Columbia
University, when he wrote this
comment on Mr. Duyvewaardt’s
report.

Dance might try a finger dance on
the push buttons of a teaching
machine to prevent frustration and
failure.

In summary, a caution regarding
over-generalization from Mr. Duy-
vewaardt’s conclusions is warran-
ted. If the conclusions are justified
then perhaps it is because regular
teachers can in fact program their
instruction with great benefit to
the learner. Further, the assump-
tion that automated instruction and
teacher-centered instruction are
equally effective suggests exten-
ded use of automated learning i
devices. %
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 PSSC

give - teachers - the ' right attitude .
toward :the program:To -teach the.

ence - and . resourcefulness,” whic

of . the “administrators " and fellow

licity, both in ge




ting it started and in getting other
teachers to attend future sessions.
As it is anticipated that this new
cwo-yes: physics course will re-
place the existing Physics 91 course
in September 1964, it seems urgent
that the teachers involved acquaint
themselves with the details as early
as possible.

It was suggested that attempts
be made to arrange short work-
shops to assist interested teachers.
Perhaps the B.C. Science Teachers’
Association could help to organize
such workshops.

- A teacher who had taught the
course in Vancouver reported that
pupils accepted the course without
~~ any serious misgivings and were
‘not in any way averse to the new
approach to the subject. This pro-
gram seems much more flexible
‘than the former one, and enables
- the teachei to adapt the.course to
~ meet the needs.of -his class, even
‘the needs of individual pupils,
.. It was the opinion of the group
that ‘a good -deal of mathematics

. “would "have: to be taught dnrmg‘
“‘V.‘t_he physics  course but provision
has been made within the course

“for: :such - mstructlon The new

: Amathematlcs ‘courses - should '1lso

- help o
‘The” average pupll w1ll probably

" find the textbook difficult to read,

- :and’ simple monographs would be

‘topics under consideration.’

St 5 Ottawa ,} ‘

‘a_great asset. The text ‘would then -
_serve to amplify ‘and clanfy the'

" The', group_expressed the- hope" '
that'as . many -'students .as ‘are
mterested Wwill - be * permitted to -
] st year. course,’ ‘but
ho prove able'and

U faspeots of Canadtan life,

Testing at the Grade 11 level
should be left entirely in the hands
of the teacher, who should base
his tests on an understanding of
the subject rather than on an
accumulation of facts. The . testing
program should include the PSSC
tests, teacher-made problems and
an evaluation of laboratory work.
Teachers could gain considerable

help by exchanging ideas among -

small local groups of teachers, but
this exckange would be difficult

to carry out by any formally

organized group.

The group expressed the hope
that the Department of Education
would circulate copies of a proto-
type examination -to all teachers
involved in the teaching of physics
before the program is put into
operation. Perhaps - the Physics

* Curriculum Revision Committee

will supply su¢h an examination
for circulation.
The films associated with the

" course are an /essential part of the -

program, and as such must be
included in any successful teaching
situation. It:is therefore essential
that school boards make the neces-

_sary arrangements to have the films
available at the proper time in the

course. These: films are not gener-
ally avallal:ole on a rental basis.
The ~ Evaluation Assortment  of

Kits- offered by . various supply
_houses contains much material re-
‘quired by the teacher of physics,
“But it'is not ‘to be confused with
the basic equipment required” by’
“the pupils. It is imperative that
_all-of the basic equipment (as-well -
“'as the films) that. is. ‘recommended
by the Department ‘of 'Education .-
++_ be-available:in ‘sufficient quautltles,;
m ‘each’ classroom if the: course is -

in other:

. -conclusions -
.data. Teachers. can ruin this pro-
gram by using stereotyped lessons

.\ \;\ \.\-\-\.\.\ \-\.\-\-\-\-\-\r\.\.\ \o\ \,.\-\ \.\-\.

: CTF PUBLICATIONS AVAILABLE

lorful 16-page.. booklet entztled “Books' About Canada’. lists books, in order ‘of. dzﬂiculty ofu
geographt history and the arts. It-was printed in re-
ountries who had difficulty in obtaining material about
lablelfree to teachers in Canada A letter to CTF 444 Mac#
s sujficwnt i :
Sopies.c f two major. reports are also auazlable free from CTF—the 200-page report on CTF’s e
Seminar. on Teaching Modern Languages and ‘the 125—page report on CTF’s Workshop on Port- o

ab ' rite to C TF at the abooo address L

\ 1 \ \.\ \ \-\ \.\--\ \-'\'\ \ \.\ \-\.-\.\ \-\-‘\-\~\ \-'\-\ \-\-\-\.\

Mr. Unger teaches in Cl.illiwack
and is Past President of the B.C.
Science Teachers Association.

to be taught at all. To this end,
schools would be well advised to
make their purchases early as a
tremendous demand for equip-
ment is anticipated. Additional
equipment to satisfy the needs of
the more capable and ambitious
students should be added from
time to time to increase the facili-
ties of the laboratory. Perhaps,
after examining the Evaluation
Assortment, the teacher may find
that he already has some of the
necessary equipment on hand.

Because this is a laboratory-
oriented program, teaching will
begin in the laboratory where
students carry out their own inves-
tigations. Consequently, students
must have frequent access to tne
laboratory. In schools where a
laboratory is not available, table-
tops with levelling devices could
be made to fit over the sloping
desk tops.

It is hoped that principals will
be found sympathetic to the time
requlred both by the teachers ‘in

: preparing for the necessary labora-
“tory work, and by the students in
‘‘carrying it-out dunng the - school

day.

out. It should- make him . think
through - his " problem and - draw
from experlmental

and by failing to  encourage ‘the

- natural 1mt1at1ve of the student *_

- This program is 1ntended to glve :
‘the student opportunity to investi-
“gate problems in the ‘manner in

- which science research is carried

J.

; \-‘\'.\-\'.\-\.\..\-\v\.\.\.
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B.C.I.E. Co-operative Association

1815 West 7th Avenue, Yancouver 9, B.C.
Office Hours:
Monday to Friday—9:00 a.m. to 5:00 p.m.  Saturday—9:00 a.m. to 12:00 noon
REgent 1-8121

INVEST NOW in- |

CO-OP LOAN CERTIFICATES
and

TR

,F-EATURES e ' PROVIDES

I. A secure investment I. Educational funds for the investor's family
2. Easy to redeem © 2. Funds for retirement
3. May be left to compound at 6% and grow 3. A build-up of savings for summer months
4. Inferest accrues on a daily basis - g 4, A build-up of savings for down-payment on a
5. Interest is calculated to December 31 each year home or auto , k
and paid- or reinvested (depending on the inves- 5. A liquid savings account for whatever purpose
tor's desire) early in January the investor desires '

INVESTMENTS MAY BE MADE BY LUMP SUM AMOUNTS OR BY MONTHLY PAYMENTS
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exercise books and refills 4

Crisp, quality papers, clean-cut modern covers; different *fj

colours for subject categories; handy refills . . , all sound ' ) 2

reasons for advising your students to buy CAMPUS!

GAGE STATIONERY

A DIVISION OF W, J. GAGE LIMITED )

TORONTO « MONTREAL « BRANTFORD « WINNIPEG « VANCOUVER b _.;

Gage Stuart Hall ~ Latter Parfact Statlanery — Campus Scheel Suppliss B ]

Monurch Olfice Supplies A}} )




