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One of the best ways in the world to forget about tenses—and tenseness—is to start planning now to
enjoy your '64 summer holidays in Europe. When you do, keep in mind that the quickest, most relaxing
way to get to Europe is to jet to Europe 9 miles-a-minute by TCA DC-8 Giant Jet. Remember, only
TCA has same plane service to all these countries: France, Germany, Switzerland, Austria and,
with BOAC, to Britain and Ireland. And if you have any questions at all about your trip, ask your
travel agent. His experience can help make your holiday practically perfect.
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The Bell and Howell Autoload Projector is
one of the many precision-engineered tools for
Audio-visual education now on display in our
new showrooms. We cordially invite you to
visit us, o

CANFILM SCREEN SEF’(VICE LIMITED
956 Richards Street, Vancouver 2, BC. : Telephone 682-3646

THE KEY TO CIVILIZATION S PROGRLSS

o IF all knowledgn vere handed down through generauons.‘
- TEACH T NG e by means of the spoken word, how far would civilization -
D T ,fhave Progressed'? Books, the fount of knowledge for students

- ‘and teachers alike, would be non-exxstent

o :The part played by the prmtmg crafts to. provxde thxs ever-r
e growmg store of knowledge, combiried with progresswe teach- :
ethods, assures t:he contmumg progress of c1v1hzatron :
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“DAM.Y FL!GHTS

to the enchantment of

° Daily 'except Moh"day* P
" @ 5% hours non-stop by Super DC-8 Jet
..e Compllmentary champagne

@ Special rate for golf clubs

“Vancouver ... . $249.20 by jet-prop ;.

- fers-+ See your Travel Agent or any Canadlan Pacific office.
MU 2-14 1.

% IRAINS/TRUCKS/ SHIPS /RLARES /HOTELS /TELECOMMUNICATIONS * = -
WORLD’S H0ST COMPLETE TRANSPORTATION SYSTEM

‘ ',Q Round_ trip $275 20,:17- day jet economy from '

VTAKE A'LOW COST TOUR OF HAWAII: 7- days only $49 80
pius air fare.« Tour price includes hotels, sightseeing, trans-"

LT ef, Dec.15,

G. A Fergusson

Memorial Award

Nominations for the G.A. Fergusson Award
are called for by the British Columbia
Teachers’ Federation

K

The conditions provide that the award shall be
made annually to the Federation member (or
ex-member who is no longer eligible for. mem-
bership), or to a member-Association, who or
which has made, in the judgment of the Trus-
tecs, an outstanding contribution to education.

x

Nominations of candidates for the Award may
be made by any Federation member or by any

_Local Association of the Federation. Each

nomination should be accompanied by a des-
cription of the work for which the award is
clalmcd and supporting evidence should also be

»sent Merltonous work on behalf of the Federa-
thon or ‘any Local Assoc1atxon may nghtly be

mcluded
! R

e, X

-

Nommanons .must - be recelved by the
General - Secretary at the Federatron Oﬂice,
" 1815 West 7th Avenue, Vancourer 9, B C., -
; not later than February 20 e 64 . :
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WE’RE FED UP w1th hearmg how soft a job -
teachess have, how short the hours are, and how long
the holidays are. Almost invariably ' people making

- such’ statements " know'_ little - or nothing about ‘a
“teacher’s - job. U'lfortunately, ‘their loquaciousness

:seems to increase in direct. proportlon to-their lack ‘of

knowledge. i -

Take the short’ homs charge for example. Tt usually -

goes something like this: “Teachers? They work only

5% hours: a .day, 5 days.a week. Pretty soft!”. How .

-anyone can seriously make such a ridiculous statement

has always been.a source of wonder to us.” We've

never been able to figure out why ‘supposedly intelli-
gentipeople who just take it for granted that a doctor
do: chmc an see patients,.or that a lawyer
has much ‘to do before ‘he: “appears “in court, will:"
bhthely ignore the fact’ that a teacher has much more.

have arge’ ‘classes with which.to. cope.

"~ ’As for teaching’s b’eing'a' sbft‘joh,fpérha ;
replv to_such nonsense is, “You try itl” People who . -

- are not accqstomed to teaching Lave no idea of the
- expense of spirit that it involves Clergymen are not -
[ _,expected to preach.sermons for: several hours every .

~“'teachers.”. ]
-be.equated w1th a sxmple sehedule of X hours a,week
qu work. " '

xpected of them, and they e
* with perhaps its most unportant service are constantly"
“ belittled by umnformed ‘unthinking; self-styled experts

We Resent Uninformed Criticism o

reorganization of the school system, they still devote :
as much time each year to their work as do: most B
Canadians. The Canadian Department of Labor states
that paid vacations of three or fotr weeks are rapidly -
becoming general practice. A person working a. 44
hour week and having three weeks' vacation could
work a maximum of 2156 hours a year less statutory =~ .-}
holidays.” B.C.’s teachers devote an average of 2125 =~ -+ i
hours a year to-their: work. ‘We don’t intend ‘to get - ..
.. involved .in. a battle of. statistics, but- we think the. -
foregoing - figures are- mgmﬁcant We quote them-to - -
indicate that teachers do, in fact, do a full year’s. work '
in the ten-month school term. ‘ —

“have never taught cannot possibly realize the strain . -
involved in the- work. Bertrand Russell, “ the great.
English philosopher, put it this way “The people who

day, ‘but the analagous effort - is;” demanded " of .
“The emotional drain ‘on téachers cannot

We welcome cnhcxsm 1f it is based on factr But we

K‘\x




Teachers Must Know Their Subjects

UNDER SPONSORSHIP of the B.C. Educational
Research Council a successful rescarch seminar on the
teaching of French was held recently in Vancouver.

Because the oral-aural approach to the teaching of
modern languages is now in vogue, the program
featured an evaluative report of the Department of
Education’s experimental project for the teaching of
French in elementary schools and a discussion of
problems inherent in the administration of oral
language testing,.

The report attempted to evaluate the students’
fluency anc knowledge of the French language, and
to compare the results at the end of Grade 10 of
students who had started their study of the language
in elementary schools with those of students taking

" the regular French 10 and 20 courses in secondary
. schools. .As one would expect, the students in the
experimental group did significantly better on the
average than did the students in the control group on

e - the oral-aural tests.

““We'do not intend to discuss here either the seminar
i*-as'e whole or the total results of the evaluation of the
' ‘experimental project. Proceadings of the seminar will
_soon’ be;published and made available to. mo-ern
- language teachers and others interested in the subject.

-However, we were particularly impressed by ‘one

. arose out of the evaluation report. = .
- The point is a very obvious one, and has been stated

haps

" “point, reléevant ‘to the teaching of any subject, that Lo
e ' ' - French. They must -exist in all programs; we should . "

over and over again. Yet, ‘while accepted in theory, it

e teaching of English, There is -
also great need. for mathematics -
and science at the late elementary -

or ‘early highschool level and per- .-
“The . Vacation Courses~ will last:
‘or;six weeks' during July and- "

is too often ignored in practice. More important by
far than curricular organization, methodology, or
instructional aids is the professional competence of
the teacher offering the course. The corollary is, of
course, that no teacher who is not a master of the
subject he offers can possibly be accepted as profes-
sionally competent.

Although they assumed they were dealing with two
groups, one experimental and the other control, the
ovalustors of the experimental French program dis-
covered that they were actually dealing with three.
The control group was found to include students
taught by teachers who were themselves not compe-
tent in oral French, and other students taught by
teachers who were as fluent in the French language
as teachers handling the experimental group. Control
group students taught by teachers who were them-
selves masters of the French language did as well on
the oral-aural tests as (in some individual cases better
than) students in the experimental group.

The implications are obvious. School - authorities

* should not assign teachers to subjects for which they
' have not been prepared. Teachers should refrain as

much as they can from accepting assignments they
are not properly prepared to fulfil professionally. -+ -

Deficiencies arising from inadequate professional
preparation show up clearly in a program such as. oral

not shut our eyes to them just because they. are not
always so obvious. BRI IC A

try concerned. The teaching staff
“will consist of the ‘Canadian teach:
“ers.and an equal number’ of -well
- qualified: African teachers. = ' "
- Interested teachers are invited to.
- send  their names: to ‘the General
 Secrotary, BCTF, before the dead:
1 line of December 81, Applicatio
- forms will be sent out when ready,

 Project Africa Plans for 1964 |




Children learning to read with i.t.a. have demonstrated
an astonishing superiority over thosc taught by conven-
tional methods. This account is the prst of two articles
on nzw alphabets written especially for this journal.

The Initial Teaching Alphabet

JOHN DOWNING

IN SEPTFMBER 1961 four hundred children in
- England began to learn to read with a new alphabet
- specially designed to give young children confidence
in-reading through a greater certainty of success in
the early stages. Two years later the number of pupils
in the British Isles using this Initial Teaching Alphabet
"(also known as the Augmented Roman Alphabet) has
grown to more than eight thousand. In addition, many
schools in the United States and Canada have begun
- to apply the new alphabet in the teaching of reading
~.and. writing,

‘SirJames Pitman is' the inventor of the Initial |

"~ Teaching Alphabet (ita.). His idea is that young
~beginners ' should ‘use -the more simple and more.

" reliable it.a. until they have: become confident and

- fluent in- readmg books. printed - in it, and that they:

- then - should transfer - their - skill ' and - confidence’ to--

readmg bool\s printed in the traditional alphabet and
o Ihe fll'St b(ok ov mceses cauld

]enCSlS &

e ':.—,,Everythmg except the one factor of the alphabet and ’
= spelling:is, bemg held constant 1n the two groups of :
“ classes; S
If the readlng, attamments of the two groups dlﬁer:
widely, therefore, we may. trace the cause ‘to dlﬂer-

“and the conventional print may be judged from the

_these ﬁrst two years ‘appears to support strongly the

- lish seriously impairs children’s ability to learn to read

... _spelling more suited to the beginning reader. -

E "";*thy We Need ‘A- New Alphabet for Begmmng 7 R g ’
- Reading . . e ' R

chxldren using ita, w1th the-achievements of: puplls";;.' g

) ,'d1fferent indeed. After only five months the four and -
“five year old begmners who were using i.t.

“increased. as’ the ‘months went: by. For: example 25%
“of the' it.a.  group’ (413 ‘children altogether) ‘had
-rreached Book 1V (Grade 2, i) or beyond in the basal

spelling of English. The characters of ita. and its
rules of spelling have been very carefully designed to
make it easy for children to transfer from ita. to P
standard print, The close compatibility between i.t.a. l

it.a. passage shown in Figure 1, b

In Britain it.a’s effects are being carefully studied
by the Reading Research Unit at the University of
London Institute of Education. Our research into the , :
new alphabet is planned to extend for several years to . 5
come, and therefore it is clearly too early to.draw
definite conclusions ‘on it.a’s general effectiveness. , [
However, the objective evidence collected during ,

two basic hypotheses we have been testing: .
1. The conventional alphabet and spelling of Eng- .

and write, We therefore need a" new alphabet and"‘ o

2. Children can .readily transfer their. readmg sklllr - y
from 1ta to standard pnnt : ERE R ¢

“In our research we are companng attamment of' -

MU I R g 0

i R AR R o

ences: in’the: alph;ibet}and ‘spellin'g :
' The ‘progress” of the two groups has been very

. materials
were sxgnlﬁcantly in_the lead and their. superiority

,end of the ﬁrst yea.r, “co




with only 4% of the group using the conventional
alphabet (687 children). After 18 months the pro-
portions were 57% of the it.a. pupils in contrast *o
13% of the group using the conventional print.

All the progress records kept and all the objective
tests made so far in this research have pointed in the
same direction; children using the traditional alphabet
appear to be seriously retarded in reading and writing
when their attainments (though quite normal by con-
ventional standards) are compared with what is
achieved by pupils using the simplified alphabet and
spelling of ita. On tests of comprehension, word
recognition and speed of reading the children learning
to. read with ita. demonstrate an astonishing
superiority.

This testing indicates that the conventional alphabet
and spelling system has two major defects when it is
used in the beginning stages of learning to read and
write: ' '

(a) Young pupils are given too heavy a load of

~learning at the very beginning,.

(b) This code for spoken English is too complex

“and irregular.

- (la) Toorheavy'a load for beginners.

- Traditionally printed English overloads the begin-

.- ner‘in three ways.

(i) Too many characters. -

" To read conventionally printed books the child has

*" " to learn two or more different characters for each
- letter of the alphabet—B as well as b, G and g as well -
."'as'g,’ete. Contrast this with the situation of the pupil '
- using i.t.a. materials.’ He has one single printed form
- for each letter of the alphabet. Where capitals are
‘needed i.t.a: does not use a different shape. Instead a
“larger version: of the same lower case shape is used.

(i)' Too many whole-word representations.

- The use of a variety of forms of letters in the con-
ventional ‘alphabet brings a variety of different pat-
terns

.t.a. pupil has to learn one visual pat-
d.of the five or'more different. sets of -

comm al *patteris: for
onventionally ‘printed  English.
re: than one way of printing

_rials for_ beginning reading is- weighed down
Heavy burden of redundancies, too many unnecessary
* characters, t6o many’ unniecessary whole-word. visual .
“-patterns;: too ‘many ;.unneccssaryffipfiﬁthigél}a}S ii‘ﬁ} pho

~ mics. In ita: the load is greatly lightene

The author is Readiag Research Officer of the Univer-
sity of London’s Institute of Education. Figure 1 is
reprinted, by permission, from TW BEE OR NOT
TO BE (Cassell).

(iii) Too many phonic print-signals.

In our traditional alphabet and spelling there is an
enormous variety of ways of signalling in print the
restricted number of basic sound units of English.
Take for example the sound common to such words
as zoo, shoe, grew, through, do, blue, etc. As Figure 3
shows, there are 17 ways of signalling this sound in
conventional print, and this total must be increased to
28 if we consider the differences between upper and
lower case versions of some of the letters. Figure 3
also shows how these 17 or even 28 different printed
symbols can be reduced to one single symbol for the
single sound when ita. is used. :

" 24-HEU RHEUMATISM  reomatism -

S FLUE . Ml
© ' MANEUVER '

_ Thus the child "usmg “conventionally pri

1ed down by

only one form to learn for each letter,

(R AR ——

PEa—

Gonventional print i.t.a.

I. u ruby @ T@by

2. u.e rule rool

3. 0 do de>

4. o.¢ move m@v

5. ui fruit freot

6. ui.c “bruise breos

7. ou group . gr@p

8. ough  through thre

9. 00 ‘moon , m@n

10. ooe ‘wooed wad

11. 0o.c loose B (OO

12. heu rheumatism - rematism

13. uc flue . flo

14. €u maneuver manever

15. €W grew Cgre

16. oe ~ .canoe - can@ -

17. WO - two Lot
18, U.E- . RULE - 1ol

19OE . MOVE . - -  mev ,

20. ULE BRUISE - .~ brex - o
. 21.. OUGH'THROUGH "t
22, OOE +: WOOED - wedd - =
93, OOE LOOSE . ‘Jws =




pattern for each whole word and sentence, and in
most cases only one letter to learn for each of the 40
odd basic sound units of English.

(D) The conventional alphabet and spelling code is
too complex and irregular for beginners.

Two recent research reviews have stressed the sig-
nificance of auditory perception in beginning reading,
Durrell in looking back over the series of careful
studies done by the Boston school concludes:

“If there are defects in the perception of the separ-
ate elements in the spoken word, there is little pos-
sibility of developing either good reading or spelling,
regardless of the method chosen.”

Elkonin’s conclusions from his studies of Russian
children’s first steps in reading is that:

“To learn to read the child must bz able to hear
and distinguish the separate sounds of words.”

These American and Russian investigators have
reached the same conclusion because their respective
languages have one important characteristic in com-
mon. Both English and Russian use an alphabetic
code. The languages are different; the codes are
different; but the principle is the same. The basic
sound units—phonemes as the linguists call them—are
symbolized in print by letters of an alphabet.

Durrell's and Elkonin’s findings indicate that for
- physically normal children the §rs¢ step toward suc-
* cess in reading alphabetic languages such as English
and Russian is the development in the child’s concepts
- of ‘these sounds. The young pupil is not ready for

- reading until he has learned to perceive and isolate

* consciously these sound units within° words. Then the
-+ child-may learn the printed symbols which are used
‘to ‘signal visually the various sound units of the
“spoken language. 7R R :
Unfortunately for the English speaking child, his
~traditional - printed " code " is' - extraordinarily complex
-and incoasistent. - English: as " printed  conventionally -
“has three special difficulties for the young child trying -

to break the code, -

“()-Inconsistent spelling ~

“for example, howthe ‘letter 0 is used to represent

eral different sounds in Figure 4. .. .

contrast, - i.t.a. is- much more" consistent as a

de,’fd‘lﬂf’spbkeh,, English. Each of the different sounds -
1e:-words ‘of: Figure 4 iss

0

Inour tfaditiph%dvalplvl‘_abef andyépelvlin'g;lefters can-" =
ot be relied upon to keep the same sound value. See,

- To the .child making the simplest most straightfor- - '~
- ward approach to breaking the conventional printed "
~ - code for English these letters appear to-be ambiguous - -
.- and the “solution to’ the ‘problem of  decoding ‘such -
.. words as these is a highly. complex one for:a young.
- child, In ita. this complexity has been drastically re-

~can now be:learned as an individual letter standing
-for its own particular sound. '~ SRR e

- This attempt to make i.t.a..a more'r 1iab1é‘;¢ode for
“young beginners has produced dramatic results in our -
~research, The’ pupils“léarpririxg ‘to read and write with

ignalled by a different

printed symbol, as the young code-breaker would an-
ticipate. He therefore finds that he can rely on the
code, and is not led o doubt his logical approach to
such problems.

(ii) Inconsistency of direction

An essential element in a printed code is the way in
which sequence is indicated. In traditionally printed 5
English we read words from left to right, but within , J
many words the letters are not to be read from left to ‘
right in the carly primitive decoding stage of learning. ‘ |
The examples in Figure 5 illustrate this clearly. In all :
these words, the first sound is signulled by the first j
letter on the left, but the second sovnd is signzlled by ;
letters two and four and the child mus! renzrse from : i
right to left to read the final sound signalied by letter : !
number three.

In ita. the lefi to right rule of reading is never

broken.
Conventional frint i.la.

|

cape cep |

dive diev I

home hem & |
tunc tuen /. e

Figure 5

(iii) Complexity of phonic symbols

The traditional alphabet does not have enough
letters to provide one letter for each of the 40 odd
sound units of English; instead letters have to be used
over again in a variety of combinations. See, for ex-
ample, how the letters c, h and t are used in the re-
presentation of a variety of sounds in the words in

Figure 6. .
Conventional print ita.
cat cat ¥
hat hat .. o
chat Cochat o B
“which - cwhith - e B
thigh i - thie 0
thy w3 thie :

Figure 6

duced, because most of these. sounds have béen sup- »
plied with their own special characters, each of ‘which - -

_ THE B.C.TEACHER
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TW BEE OR NOT TO BE - a Review

Every school system wishes to improve its teaching of reading, The improvement will come
about, of course, by changes in the work of the classroom. The teacher will make those changes,
first, when she sees the problems, and second, when she finds specific methods of solving those
problems. Mr, Downing, in his book on The Initial Teaching Alphabet, has pointed out a major
problem and has made a strong case for a solution.

The problem is that the instruction provided in word identification is not of sufficient quality
to enable most pupils to acquire independence in attacking strange words suceessfully, The solu-
tion lies in the use of the “new” alphabet,

In spite of the usnal “Hawthorne Effcet,” the results have been very impressive with experi-
mental groups of four and five year old English children. Perhaps Canadian six year olds would
not expérience the same need for alphabet simplification but certainly it offers much promise in
the remedial area. Incidentally, nearly all Canadian and American research points to the age of
six to six and one-half years as the desirable age for beginning reading.  Physically, mentally,
emotionally and socially a child must have attuined that age before he can be expected to do
well in the beginning reading program.

Mr. Downm;_, does not mention the difficulty of obtaining sufficient quantities of reading
material set in the i.t.u. In every Grade 1 classroom there should be a large collection of books at
many levels of difficulty and it is too much to expect that publishers would all change to a new
system of printing. Also, the vast amount of excellent material—diagnostic, remedial, enrichment,
ete.~in our schools would have to be discarded.

In spite of these difficultics, the book is stimulating because it offers a teaching aid for the
subject that is the most important and the most difficult to tcach. Grade 1 teachers would do
well to try the method themselves. Whether this will become another trend in our multiple-

P P N TR ST N Y R N T NP N P NP S VRS R NS NS WP N NPT N NS N W e L
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ita. have demonstrated great superiority in word-
building. For instance, on the Schonell graded word
reading test at the end of the first year 25% of ita.
learners could read 30 words (third year level of per-
formance) or more on the ita. version of the test,
whereas only 2% of pupils using, conventional print
could read that.-number of words on the same test in
conventional print. At the end of 1-1/3 years of school-
ing the proportions scoring 30 or more on this test
were 56% -of the ita. group and 6% of the pupils
learning conventional print.

This superiority of the i.t.a. pupils is not confined to

phonic word-building.  They are also very far ad- :;

vanced in comprehension, accuracy in sentence read-
ing, and speed of reading. Their creative writing, too,
seems to be siiperior in both quality and quantity.
The evidence from our research indicates that we
need a new-alphabet for beginning reading. When the
results of teaching with the traditional alphabet are

'*'wmparcd with those obtained through it.a., we see
~“how the conventional alphabet and spelling Frustrate

‘our. children’s attempts to learn the skills of reading
and. writing.

“ One can-only guess at the mhxbltmg effect that the:

use of tlie conventional alphabet and spelling for be-

“ginning veading have on the development of the ele-

mentary ‘{chool curriculum and on the permanent

-attitudes tDW’lrd learmng and problem-solving which

may be p roduced in individuals who -are less well

learning approach in primary reading or not— phat ix sthe kwestion
T. 8. Julian, Past President, Lower Mainland Branch, International Reading Association.
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equipped intellectually to cope with such over-load-
ing, and in those w10 are less able to tolerate the un-
certainty of such iconsistency.

Children can Transfer their Reading Skill from i.t.a,
to Standard Print.

In the British schools using i.t.a. for beginning read-
ing each child makes the transfer to reading traditional
print when he individually is ready for this step. Most
children in Britain begin school at five (some at four

- or even younger). In our experiments a very few chil-

dren have been  transferred from it.a. to standard
print after only two or three months, but most appear
to redch the necessary level of fluency in i.t.a. during
the second year of schnoling.

Fluency in reading i.t.a. is essential before transfer
is attempted, because Sir James Pitman’s design is
based on this principle. He has preserved in ita.
those cues, generally situated in the top part of the
line of print, which we use in fluent reading of the
conventionally printed page. That is why the pas-
sage shown in Figure 1 appears to be so similar to
standard print and why it is so easy for the adult
reader to read ‘i.t.a. A minority of words do' change
more drastically in appearance but children can guess
these from context. A high level of fluency in i.t.a‘is
required before transfer; because only then will the
pupil have developed the necessary skills of using
minimal cues and contextual clues which will ensure
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a smooth transfer,

Our research has not vet advanced very far into the
period after transfer hut already tests have been made
of the ita. pupils’ ability to read conventional print.
Eighteen months after beginuing to learn to read with
ita. they achieved very superior scores on tests
printed in the (raditional alphabet and spelling. The
children who begin with i.t.a. and later transfer to the
standard print can read the latter with much greater
accuracy and comprehension than children who have
been learning the traditional alphabet and spelling
from the beginning.

On the writing side the transfer needs to be more
gradual, but tcaching conventional spelling against
the background of the carlier experience of the re-
lationship between it.a. writing and speech appears
to be producing good results in spelling, too. Judg-
ment on this question must he postponed, however,
until these children reach the age when spelling
standards are generally better established.

Why the Use of i.t.a. is Spreading.

In the British Isles the use of it.a. has spread from
20 schools in 1961 to some 200 schools in 1963. In the
United States i.t.a. has been introduced in many pub-
lic and privatc schools. In Pennsylvania over a thou-
sand children in 17 school districts have recently
started to learn to read withi i.t.a. in a project led by
Dr. Albert Mazurkiewicz of Lehigh University and
aided by a grant of $148,000 from the Ford Founda-
tion. In Ohio a pilot study with 250 pupils has been
initiated by the Educational Research Council of
Greater Cleveland. Several other ita. projects have
begun or are planued to start in 1964 in other areas
of the United States and in Canada.

it.a. is also being used for recovering children from
reading failure and its cffects. Our first experiments in
using i.t.a; te help children who had failed on the con-

ventional alphabet and spelling took place in 1961,
Children with 1.Q's of 80 or lower learned i.t.a. and
were successfully transferred to standard print, and
there appears to have been no regression since reme-
dial teaching was withdrawn.® This recovery work
with ita, has now been extended to over 60 other
centers and experiments are in progress with pupils of
varying ages and in a variety of educational situations.

Why is the use of ita. spreading so rapidly? One
reason is that the first empirical studies of its cffec-
tiveness have shown how i.t.a. can produce exception-
ally high attainments in reading, and these results
have been widely reported.

The importance of reading as a tool of study has
increased as human knowledge has expanded and
been stored in books. It is essential that we find better
ways of ensuring that this route to independent study
is open to as many students as possible.

A less obvious but perhaps even greater force which
is attracting the attention of educators to i.t.a.’s poten-
tial is the general concern to reforin the curriculun: to
meet the needs of our children of the 1960's. The
world in which our young children will grow up will
be subject to rapid and drastic changes, and they will
have to be ready constantly to test new alternatives
for themselves and to deduce likely outcomes on a
rational basis. i.ta. may have an important part to
play in that early training in empiricism and reason-
ing, for when a pupil learns to read with it.a. his
natural, straightforward, rational approach to learning
and problem-solving is rewarded and reinforced, and
he is soon able to succeed in his own independent
experiments in decoding print and in creating words
and sentences with pencil and paper.y¢

*For complete réport on this experiment and others see Chapter
9 of The Initial Teaching Alphabet Explained and Hlustrated,
John Downing, Cassell, London, 1963,

Canada’s Experiment a Warning? j
, P 8 |

Canada’s “experiment” in public
aid: to ‘non-public schools  should
serve as a warning to U.S. policy-
makers:. considering similar .experi-

- ments, - according. to. findings. re-

~ported in an-unpublished doctoral

dissertation completed last year at

‘the University of Chicago.

©Summarizing - his research:in the

- May- issue of -the - Administrator’s
- Notebook, author John E. Cheal,

~a staff- associate - at - the “Midwest

Administrative. Center, . University

,‘ilG

of Chicago, said: “There is no evi-

- dence that the granting of public

aid - to- denominational -school sys-
tems (in_Canada) has increased

. public _investment in  education.

Lower teacher salaries and quali-
fications are generally  associated
with the degree of denomination-

alism. Educational output; in terms
“of the holding power of the-schools

and,-in -the case of one province,
academic achievement, ‘is’ usually

higher -in those - provincial “school -

systems having fewer - denomina-
tional - characteristics.” These data
suggest that the present practice
in the United:States of using pub-
lic funds: only for public schools

‘ensures - the  greatest. return. to in- -~
vestment in education. Any depar-

ture from this policy may lead to

‘a lessening of public ‘support, an
ineflicient -use “of scarce resources;
-and -a. lowering - of .. educational

output.”
) —Phi Delt(: Kappan .-
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Kducational Inequalities

— Canada’s Major Problem

In this bricf, recently presented to the Government of Canada,
CTF points out a condition that the Vancouver Sun describes

T HE CANADIAN Teachers’ Federation wishes to
thank you for receiving this delegation which speaks
on behalf of 135,000 teachers in all ten provinces. We
appreciate this” opportunity of bringing before you
a matter which we believe warrants the study of those
in wiose hands our peuple have placed the responsi-
bility for affairs of national scope and significance.

It is our purpose to document this fact: that the
quality of education available to Canadians dcpends
. on.where they.live.

We intend to state our conviction that this is not
merely a provincial problem, but a national one. It is
"not one that might quietly fade with the passage of
time, but one that is increasing in urgency. Nor is it
merely an emotional argument. It is one that is logical,
—and based on the knowledge that education has a
direct relationship to a nation’s economic growth.

The Problem
In one sentence, the problem is this: there is a

severe 1mbalance in educational oppoxtumtles in

: Canada
“The two mam f'lctors which detcrmme the level of

'opportumty are not the ability and willingness of stu-.

dents to work diligently, but rather the general wealth
* of the.province and the relative importance pl'lced

on education by the people in that province. The

-second factor—the value placed on é&ducation: by a

- province—the Federal Government cannot rightfully
-affect.: The first—provincial wealth—is appropriate to:

- bring to_your- attention, since it affects: the ability ‘of
“-a.province to provide funds to discharge its_constitu-

“tional :responsibilities - towards - education, - since it

"DECEMBER 1063

as “a more serious threat to national unity than the gyra-

tions of a handful of Quebec separatists.”

affects the cconomic well-being of a nation as a whole
and since it has its roots outside the feld of educa-
tion,

The Urgency

This 1963 submission of the Canadian Teachers’
Federation is directed by our sense of urgency which
prompts us to seek a solution to this problem. Our
national and international leaders have again and
again testified to the strategic importance of education
as a basic tuul in the economic and social develop-
ment of all countries of the world, including our own,

Canada has long since reached a state of national
emergency in- education.- Educational costs are ex-
pected to double in the next decade. The post-war
boom in enrollment has not levelled off: indeed the
ratio of young children to the rest of the population
has been increasing rapidly. Even the practical matter
of unemployment is affected more by the general level
of education than by limited,- short-term measures
such as the Technical and Vocational Training Act.
Measures in any one field can never be satisfactory if
built upon an unstable base. Additional training or

retraining for jobs requiring. technical skills. cannot be
effective unless those being trained have an 'ldequate :

basic: education. - It is- at’ this level—the. provision of

“a generally high quality of basic education—that the
pr oblem continues in euel-mc:;asma magnitude.”

'Indw'\tors of Inequality

One central indicator of the quality of educatlonal
programs is the amount of money spent yearly for

‘each pupil. For the calendar year 1961; the per pupil o
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expenditure for elementary and sccondary education
varied between $141 and $378, the average for the ten
provinces being $286.

Table 1.

Per Pupil Expeaditure on Public Elemen-
tary and Secondary Education by Province,

1961,

Alberta $378
British Columbia 373
Saskatchewan 327
Ontario 307
Canada ) ’ 986
Manitoba oA
Quebec 249
Nova Scotia 202
New Brunswick 191
Prince Edward Island 162
Newfoundland 141

Source: Dominion Burean of Statistics, Education Division, Pre:
liminary  Statistics of  Education, 1961-62. Ottawa:
Queen’s Printer, 1962,

Thus, in dollars, one province spends over two and
onc-half times as much per pupil as another. Even if
we take into consideration variations in size and
density of population, in cost of living, or in wages,
these variations would likely reduce this differential
by ‘only one-fifth. .

Per pupil expenditure correlates highly with other
factors—especially: teacher qualifications—ihich rep-
resent the quality of an educational program in a
much more direct way. Few would deny that the
teacher is the most important single influence during
a child’s formal education. Yet the proportion of
teachers with university degrees—and this is the most
reliable indicator of the level of the qualifications of
the teaching force—varies from 37.4 percent in-one
province to only 7.7 percent in ancther. Thus, propor-

tionately five times as many teachers in one province

hold degrees as in another.

" Tatle 2. Proportions of Elementary and Secondnry.
: Teachers with University Degrees by Prov-
ince,  1961-62. .

374%

- British Columbia
- Ontario 320 °
Alberta ' . 296
9 Provinces - - 28.2
. Nova Scotia : 247
+:Manitoba 5o o4 s
Saskatchewan S 18.0
New. Brunswick = . 14.5
“- Newfoundland:~ , o118
Prince Edward Island - - ' 7T

-7 Source: . Dominion: Burcau - of - Statistics, Education. Division,
“i o Salaries and _Qualifications of Teachers in. Public Ele.
mentary” and - Secondary Scliools - -1961-62. - Ottawa:

= Queen's . Printer, 1962, . 2
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There are many other indicators of the uneven
quality of educational programs across Canada, They
include the variety of curricula (the number of sub-
jects offered and the number of hours given to each
subject), the adequacy of physical facilitics, the extent
of auxiliary courses (such as classes for the gifted or
for the handicapped), the transportation essential to
the increasing number of larger school districts being
organized to improve rural education, the texthooks
necessary today for even a basic education.

All these provisions vary widely, as thousands of
Canadians who moved their children from one pro-
vincial system to another this year will testify, and
these indicators of quality correlate positively with
per pupil expenditure.

The Effects of Incquality

And yet, the most telling and direct evidence that
inequalities do indeed exist is found in the proportion
of students who stay in school. Most recent data indi-
cate that in one province six out of ten children in a
particular age group remain in school until they reach
Junior Matriculation while the corresponding figure
for several other provinces is less than three out of
ten. In other words, children born in the province
with the highest retention rate are twice as likely to
reap the benefits of a high school education as child-
ren in several other provinces, Surely this destroys
any illusion we might cherish about cquality of
educational opportunity in Canada!

Table 3, Estimated Retention Rates! at the Junior

Matriculation Level, by Province.

Alberta 60
“Britisli Columbia 50
Saskatchewan 47
Manitoba 46
Nova Scotia 40
Ontarvio 34
Quebec (Protestant) 34
Newfoundland 29
New Brunswick a7
Prince Edward Island 22
‘Quebec (Tatholic) : 18

!Retention per 100 pupils beginning Grade 2 in 1946,
Source:: Dominion  Burcau -of - Statistics, Education Division,
Student Progress  Through the - Schools by Grade, 1960,

_.Ottawa: Queen’s Printer, 1960,

Reasons for. Incquality — Wealth and Effort

Wealth . o e
Funds for educating the children of a province must

be derived chiefly from the wealth of that province.

_ Provincial wealth is difficult to measure with precision;
“but precision is not needed- to produce evidence of

disparities, . 5o large - are- the differences: The best
available indicator of a. province’s wealth, and con-

“sequently, of its ability to support education, is per-

sonal income per capita. In 1961 the average personal
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income per capita for all ten provinees was $1,535,
but the provincial averages ranged from $904 to
$1,829. Tn other words, the average Canadian in some
provincees had access to twice as much money as did
Canadians in other provinces,

It is significant that the provinces with low personal
incomes spend the least on public elementary and
secondary education, have the lowest student reten-
tion rates and the lowest proportion of degree teach-
ers. One can only conclude that those provinees which
spend little for education do so mainly because they
have little to spend.

Table 4. Personal Income Per Capita, by Province,

1961.
Ontario $ 1,829
British Columbia 1,809
Alberta 1,582
10 Provinces 1,535
Manitoba 1,476
Quebee 1,332
Nova Scotia 1,191
Saskatchewan 1,184
New Brunswick 1,054
Prince Edward Island 952
Newfoundland 904

Source: Dominion  Burcau  of  Statistics, National  Accounts
Division, National Accounts, Income and Expenditure,
1961, Ottawa: Queen's Printer, 1962,

Effort

A provinee’s effert is not nccessarily related to its
wealth, that is, the amount it spends to support
education. A wuseful indicator of this cffort is the
proportion. of :personal income. spent.on schooling.
Look at Table 5 below. The national average shows
that 4.2 cents out of every per capita dollar carned

goes toward education, yet across the country, this

varies from 3.9 cents to 6.3 cents. Some of the prov-
inces where per pupil expenditures are lc=v {Table 1)

Table 5.

Total School Board Expenditures for Edu-
cation' as a Percentage of Personal Income,
by Province, 1961.
Saskatchewan 6.3
Alberta : 5.4
New:Brunswick : 4.6
Newfoundland . =~ - 4.5
* British  Columbia S 4.2
10 Provinces : 4.2
Nova Scotia =~ ' 4.9
Prince Edward Island 4.1
Manitoba - - : 4.0
“Quebec - o 4.0
-~ Ontario ; 3.9

1Total cxpenditure -from current revenue,

<. Source: . Dominion > Burcau -of ~Statistics, . Preliminary. Statistics

. -of I'dumlmn, 1961-62, Nal:onal ‘Irrounls, Income and
L\pcnrlxlurc 1961.

. 'DECEMBER 1963 ..

exert i relatively larger effort than some of the prov-
inces having more than double the per pupil expendi-
ture. Conversely, the province with the highest per
apita income maintains a high standard of education
with the least financial effort of any of the provinces.

The inequalities in Canadian ceducation may be
illustrated in two ways, First, we may ask what stan-
dards of education would result if all provinces
expended the same effort on education, The answer
to this question is related to personal wealth which
varies widely between provinees, Therefore, cvcn
if each province spent the same proportion of i
wealth on education, there would still be wide dlffer-
ences between the amounts of moncy available for
education from province to province.

Another way of examining the disparities in Cana-
dian standards of education is to ask how much effort
cach province would have to expend to maintain the
Canadian average in education. A method developed
by Eric J. Hanson for the Canadian Tax Foundation
an be used to answer this question, Hanson showed
that for every province to have provided merely the
average Canadian standard of education in 1956, it
would have cost the taxpayers in British Columbia
and Ontario least (3.2 cents and 3.3 cents respec-
tively per dollar of personal income) and those in
New DBrunswick and Newfoundland most (6.4 cents
and 9.1 cents respectively ). The same level of educa-
tion woulu have required at least twice as much
finuncial effort in some of our provinces as it did in
others. Although personal incomnes may have changed
since these data were available, the pattern of dis-
parity remains much the same. The data show th'lt
some of our provinces appear to be incapable
financing -a - satisfactory level of education for thc
children in their classrooms.

Table 6. Percentage of Personal Income Required to
Provide Average Canadian Standard of
Education in 1956.° .
Newfoundland ) 9.1

Prince Edward Island 6.0
Nova Scotia 5.4
New Brunswick 6.4
Quebec 3.9
Ontario ) 3.3
Manitoba 3.9
Saskatchewan 4.2
Alberta 4.5
British Columbia : 3.2
Total - S B - 3.8

*Hanson, Evic J. Fiscal Needs of the Canadian Provinces. Tor-
onto: Canadian-Tax Foundation, 1961,

These Inequalities Do Matter

Current thinking by economists on the 1elat10nsh1p
between education. and’ economic growth indicates
that there is a close interdependence between ‘educa-
tional and economic disparities.
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Education has traditionally been regarded as
consumption iteni—one on which sociely spends cur-
rent income to gain personal satisfaction for indi-
viduals, The possibility that education might, as well,
be a factor of production vitally important to the
growth of the cconomy has in the past heen largely
ignored,

Recently, however, there has heen a growing aware-
ness that the advanced technological  development
which sustains and causes our cconomy o expand
is dependent upon a high level of training in our
labor force, Whereas the Industrial Revolution was
created largely through individual genius, contributed
on a somewhat erratic basis, today’s Scientific Revalu-
tion depends not only on isolated genius, but more
importantly, on the planned, ce-operative cllorts of
large numbers of h-ghly trained personnel. In addition,
the educational experiments in Russin have success-
fully demonstrated a relationship between economic
progress and the development of human talents.

As a consequence of the growing awareness of
this hitherto neglected relationship, coupled with the
inability to explain economic growth in terus of
increasing man-hours and physical capital alone, edu-
cution has come to be regarded as an investment on
which the future productivity of the cconomy de-
pends. In other words, education has been clevated
in the eyes of many economists to the level of an
investment in human capital, rather than current
consumption,

Investment in education has a unique importance
to any nation because the effect of under-investment
in this field can ncver be fully recovered or made up.
When primary education is neglected, the conse-
quences will be felt throughout the lives of the people
adversely affected.”

Unlike most forms of non-human capital, e:lucation
has a relatively long productive life. A good basic
cducation serves the individual the rest of his life
and serves the economy for approximately forty years

" —the period usually spent in productive work, Thus,

because it is durable and adaptable, it can be said
that a given investment in education adds more to
the productive eapacity of a country than an equal
investment  in non-human capital.

Some of the more ambitious attempts to measure
the effects of education on economic growth using
analytical techniques have been made by a group

~of economists in the United States. These men; in

particular Theodore W. Shultz! and Edward F. Deni-
son?;" have “shown that education, far from being a
consumption item, is instead a vital item of capital

formation—one on° which the future productivity of
‘the economy depends. -

Schultz worked out a relationship between increases

"in" schooling and- increases in real income which

showed that between 36 and 70 percent of the in-
erease in"income in the United States between 1926
and 1957 was attributable to the increase in the
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educationul level of the labor force. Denison went
heyond the analysis of past growth to prediet that
over a filty-year period, the effect of each additional
year of schooling will be a net inerease of <15 percent
in oulput,

The conclusions of these cconomists are important
in two ways, in our discussion of educational ineqnali-
ties. First, they point out the necessity of increasing
the level of educational attainment.” Sccond, they
suggest that finuncial aid to education need provide
only temporary, rather than perpetual, assistance, to
ccononically-depressed  areas. The reason for this
conclusion is thal investment in education brings a
high return in the form of accelerated  economic
growth, a return not equalled by other forms of
cconomie stimulation that have been tried, such as
subsidics (o specific resource industries and increases
in the supply of physical capital or means of produc-
tion, Thus, it is conceivable tha! the economic growth
occasioned by improved educational attainment could,
within several generations, obviate the necessity for
conlinuing grants,

The unprecedented  growth in Canada’s  Gross
National Product sinee the last world war is attribut-
alle to many factors. Yet, one major factor usually
averlooked has heen the upgrading of the skills of
our labor force through our investment in education,

The Canadian government has tried to stimulate the
cconomy of certain sections of our country through
the usc of grants and subsidies to specific industrics.
We believe that cconomic growth in relatively poor
areas of our country could be more effectively stimu-
lated by equalization grants cr other fiscal arrange-
ments aimed at upgrading the level of their education.
Investment in human capital, designed to foster eco-
nomic growth, is perhaps the most promising strategy
in any long-range sttempt to redace our gross in-
equalitics in prosperity—and education.

A National Froblem

Canada is a confederation of ten provinces, but it
is also a nation. Therefore, it is appropriate that in
matters of broader scope we should act as Canadians
and not ouly as citizens of anv one province. Surely
cvery  Canadian boy and gizl has a right to an
equally high level of educational opportunity.

We realize that the making of laws in relation to

_education is the exclusive right of the provincial

governmen' ; and the Canadian Teachers’ Federation

- would not have it otherwise. We recognize the variety
- of Canadian education stemming from this right and

we are not. opposed to this variety so long as the
differences are in kind and not in worth.

Because we believe that the inequalities which
exist are due primarily to a variation in the degree
to which the provinces are financially capable of
discharging responsibilities assigned to them under
Section 93 of the BNA Act; and because the resaltant
dilemma faced by some provincial authorities_has its
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real root: in the unequal distribution of cconomic
resources  among  the provinces—a  field which s
properly vhe concern of the Federal Government—
we, therelore, respectfully suggest that the Federal
Covernmerit not only may, but must, display initiative
in coming to grips with this problem.

What Can ¢ Done

While we do not believe that the Federal Govern-
ment should n any way assume control of education,
the Canadian Teachers” Federation recommends:

THAT the Federal Covernment take the initiative
in calling a w.dely-representative mecting of provin-
cial ministers of education, their advisors, and those
national bodici most vitally concerned, to consider
the feasibility of co-operation in scarching for « means
of alleviating the inequalities which now exist,

We further resquest:

THAT, at the Poderal-Provincial Conference which

P S T e N T S Y

\-\.\.\.

Next in importance to freedom and justice is popular education, without which
neither freedom nor justice can he permanently maintained. James A, Garfield
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is o be held the week of November 25, the Federal
Government seek agreement for such o weeling,

The Canadiun Teachers” Federation and its provin-
cial aflilites are prepared o co-operate by offering
the findings of our nimy years of intensive study and
by applying our professional knowledge to the task
of secking a solution, We are convineed that the
complexity of the problem makes less than satis-
factory anything short of wn all-out, co-operative
investigation, and that this study should be launched,
in the notional interest, as soon as practical. ¥
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When Was the First Christmas?

T HREE MEN SAIL their camels over a sea of sand.
A dazzling star hangs above a town huddled in sleep.
On-the hillsides, sheep stir and the fires of shepherds
‘twinkle.”A single light burns in the town.

No second guesses are needed to identify this word-
picture as the First Christmas. Yet when was it
exactly?

Saint Matthew tells us Jesus was born when Herod

* was  King ‘of Judea.® Scholars have established -that
Herod reigried from 37 B.C. until his death in:4 B.C.
Matthew also relates the story of Herod’s plan to kill
the Infant:King and remove any threat to the pagan
throne, Each-year’ the story:is repeated- in” Sunday

Schools - throughout-the Christian world: how" Herod
sent the Three Wise Men in search of the Child . . .

- DECEMBER. 1963 -

how the Wise Men were warned in a drcam that
Herod was up to no good . . . how Mary and Joseph
received a similar warning and fled to Egypt with
their Child . , . how Herod tried desperately to elimin-
ate ]csus by ordering the slaughter of all male dnl-
dren in and around Bethlehem.

In the words of Saint ‘Matthew, Herod called for
the death of all boys “from two years old and under,
according to the time which he had diligently
inquired of the Wise Men."

According to this passage, the Wise Men told Herod
they had first seen the Star of Bethlehem two years
before the tyrant had ordered the “slaughter of the
innocents.” Since we know' Herod died in 4 B.C,
Jesus must have been born at least two years carlier.
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We say Jesus was born B.C.—Belore the Christian
Fra—because of culendar ehanges in the sisth century.

Many scholars helieve they can got a better idea of
the time of Nativity by learning more about the Star
of Bethlehem and the Wise Men,

Today we know that fundamental mathematicn!
laws govern the motion of the planets. Astronomers
are able to prediet the appearance of comels, st
and cclipses by applying complicated mathematical
time formndas, Scientists note thid one of the most
interesting speculations on the origin of the Star of
Bethlehem was in 1937 by the Rev, W, Burke-Galfney,
S. J.

Writing in the Journal of the Royal Astronomical
Society ol Canada, Father Burke-Guaffney  suggests
the Star might have been a nova. Novae are stars
which flare up suddenly and then fade aftor a few
months, Astronomers believe this is cansed by tre-
mendous explosions, similar to the ones whicl; oceur
on our own sun, itself a sinall star,

Astronomy was a budding “science™ long bhefore
Clirist, Its center was in Buabylonia, which is thonght

The Wise Men were guided by a mysterious star.

—Photo courtesy of Hamilton Watch Co.
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to have been the home of the Wise Men. They were
known s “magi,” the old Babylonian word for the
scholurly, star-gazing priests of the Zoroastrian reli-
gion. Since comets, eclipses and the positions of the
plancts significd great changes in the affairs of men,
theve s little doubt o blazing star would not have
gone nnheeded,

The preat Gernman astronomer Johanu Kepler, who
died in 1630, suggested that Christ had heen born
in 7 B.C. during a conjunction of the planets Mars,
Jupiter and Saturn. This phenomenon would have
certuinly interested the Magi, By caleulating the un-
chunging journeys of these three planets, however, it
has heen learned that Mars, Jupiter and Saturn could
not have been bright enongh to be visible in 7 B.C.
Seven B.Chowever, s still regarded by many to have
been the year of the Birth, Why?

According to the Bible, Christ was horn during one
of the great census takings of the Roman Empire, In
addition, Rome’s history records that an empire-wide
tivalion was begun in S B.C. It is not unlikely the
censts and taxing were held at the smme time sinee
one could have served as a check on the other,

Since Jodea was on the frontier of the Roman
Sipire, it must have taken the tas and census takers
about two vears to work th -y way there, From Saint
Matthew's acconnt we knomw Jesus was at Jeast two
vaws old at the time of Herod's death in 4 B.C.
Allowing a vear and a hall or two years for the
Roman officials to reach Bethlehem, and subtracting
at Teast two yewrs from 4 B.CLL we can narrow the
Nalivity to 7 or 6 B.C. At this point even the experts

differ,

As for the time of year of the Birth, many believe
we need not loak further than the Bible itself. Sajnt
Luke says in his description of the Holy Night, “And
there were in the same country shepherds abiding in
the field, keeping watch over their flock by night.”

Since carliest days, it is only in the spring—when
lambs are horn—that the shepherds wateh their flocks
at night. December is the rainy scason in the Holy
Land, and shepherds are not likely to he out.

If Yesus was born in the spring, why do the major
Christian religions celebrate His birth in winter?
Centuries before Christ, the last week of December
had been a time of pagan festivals. It is the time of
the winter solstice—when the sun stands farthest south
in the sky. According to the old Julian Calendar, the
solstice oceurred on December 25. Our calendar—the
Gregorian—marks it as December 22,

The boisterous Kalends celebrations of the Romans
were held at this time. Since the carly Christians
were outlaws in Rome and forbidden to worship, they
used the Kalends as a disguise for their own solemn
rites. The Kalends customs of gift giving and decorat-
ing doorways with evergreens were incorporated by
the Christians—and Christmas, as we know it, was

born.y
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Responsib.ility for Auto Insurance

— School Board’s or Teachers’?

I S TIIE SCHOOL BOARD responsible for arrang-
ing appropriate coverage when teachers/employces
transport students on occasion in their private cars in
the normal course of employment?

Certainly, the position of school boards, as op-
posed to individual teachers/employees is frequently
the subject of considerable confusion and misunder-
standing. Basically, there are two individuai legal
interests involved: (1) the interest of the individual
teacher/employee; and (2) the interest of the school
board.

Interest of the Teacher/Employee

Under the Motor Vehicle Act the registered owner
of a motor vehicle is personally responsible for any
damages to the persons or property of others which
may be caused by, or arise out of, its ownership, use
or operation. Under the Insurance Act, the only form
of policy which can be written to insure this statu-
tory personal liability of the owner is the Standard
Owner’s Form of Automobile Liability Policy. This is
the type of policy against which a Motor Vehicle
Liability Insurance Curd, or “pink slip,” is issued.

There is therefore no legal way in which auto-
mobile liability coverage can be written for the owner
of an automobile, regardless of for what purposes it
may be used, other than under an Owner’s Form of
Automobile Liability Policy, written in the name of
the individual registered owner,
“This form of policy also includes Passenger Hazard
Liability coverage and no. additional charge is made

for providing this: coverage, as long as the owner

does ‘not “carry passengers “for compensation at any
time. Passengers carried gratuitously in a private
automobile must prove gross negligence to succeed
in any action against the owner/operator should they
be hurt in an accident while being so carried. How-
ever, if the owner/operator is being compensated for
carrying - the passengers, then they need only prove
ordinary neghgence in order to estabhsh a successful
claim.

One of the questlons as]\ed under the application
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for an Owner's FForm of Automobile Policy is, “Will
the automobile be used for carrying passengers for
compensation or hire?” This question is usually
answered “No,” unless the owner intends to use it as
a taxi, or some similar purpose. However, if not-
withstanding having answered “No” to this question,
passengers are carried for compensation on occasion,
and the courts have held a share cost basis to be
compensation in certain circumstances, it is always
possible the owner's insurer might deny coverage if
an accident oceurred while passengers were being so
arried, Whether or not the B.C, courts would uphold
a denial by the insurer on such grounds would be
problematical and entirely depend on the circum-
stances involved. To be on the safe side however, any
teachers/emyployeces who may use their personal cars
to carry pupils at any time and who accept compensa-
tion for so doing, should discuss the situation with
their insurance agent and obtain confirmation that
the insurance company underwriting their personal
automobile insurance is aware of the situation and
has confirmed application of pertinent coverage. They
should also obtain confirmation that any share cost
arrangement, in the event some form of car pool is
operated, would not be considered compensation
within the meaning of the term insofar as it applies to
an automobile insurance policy - contract.

Where individual owner/operators do receive com-
pensation  for carrying pupils on -occasion in their
private cars, most companies are prepared to endorse
the individual’'s automobile policy to give the neces-
sary permission to carry such passengers for compen-
sation or hire, provided they are only being so carried
incidental to the owner/operator’s normal employ-
ment,. There is usually an extra-$3.00 annual premium
charge. The attachment of this permissive endorse-
ment does not in any way affect the validity of their
policy’s ordinary passenger hazard coverage which

Mr. Scott, of The Yorkshire Corporation Ltd., pre-
pared this article for The B.C. School Trustee, from
which it is reprinted.
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will continue to proteet them when carrying other
persons at any time, as long as they do not pay inuny
way for the ride and us Jong as the owner/operstor
is not being remunerated by any other party, sueli as
the school board, on a mileage busis or otherwise, for
providing such trunsportation,

The Interest of the School Board

In the event of any teacher or other school hoard
cmployee being involved in an accident while driving
his or her car on school board husiness, primary
linbility would lie against the owner/operiator and
their personal automobile policy would pay for any
third party liability loss, up to the limits of their
policy.

Under he Master and Servant Act, however, the
master may be held liable for the torts of the servant,
Thercfore, if the injured third party could not, for any
of a number of reasons, effeet full recovery from the
owrmr/operator, it is always possible judgment could
be obtained against the school board. While such a
possible liability of the school board is more contin-
gent than dirvect, it is nevertheless a real exposure to
potential loss,

Insurance against this risk should accordingly always
be curried by sche T boards, under a Non-Owned
Automobile Policy, writlen in the name of the board.
Such a poliey is frequently issued as an endorse-
ment attached to a school board’s Comprehensive
Liability Policy. This policy however, is 1 NON-
OWNED coverage, and does NOT protect the indi-
vidual owner/operator of any automobile heing used
on school district husiness. The third party liability
coverage afforded under & Non-Owned Automobile
Policy makes no distinction between passengers and
other third partics. Therefore it also insures the
board against the possibifity of any passenger injured
in_a private automobile while being operated on
school board business attempting to recover from the
board, as the employer of the owner/operator.

As a matter of principle, where a board knows
teachers or other employces regularly use their private
cars to carry pupils in connection with bona fide
school - activitics, the board should make sure they
carry adecquate third party liability limits of coverage
under their personal automobile’ lability insurance
policies. Furthermore, if any form of compensation, on
a mileage basis or otherwise, is received by the
teachers or other employees concerned, particularly
if 'such is paid by the board; a certified copy of their
auto policy. should be filed - with the board and carry
an endorsement specifically agreeing to such use of
the vehicle,

While it is unlikely many teachers operate their

" private cars without carrying at:least the minimum

limits of third party liability coverage necessary to
give them a “pink slip,” it is not actually a legal

necessity for a teacher or any other owner of ‘a pri-

124

vate car to carry third party automobile liability
insurance,

Most teachers, as responsible individuals, probably
cirry limits considerably higher than the $35,000.00
stututory minimum and those who don’t, or those who
don’t carry any third party Tiability coverage at L.
are taking exactly the same chance of personal finan-
cial loss when carrying [riends or other gratuitous
passengers in their private cars as when they may
curry students. As teachers are not required to carry
students in their cars at any time, any more than they
are required to give friends a ride, the matter of what
limits of liubility coverage they carry under their own
anto policies is really @ matter for their own personal
decision,

Hovrever, from the viewpoint of the school hoard,
it would be in the interest of all concerned for the
board to instruct all teachers, as well as all other
employees, that they must not carry students in their
private cars while cperating these in connection with
any school activily unless they carry third party
liability insurance coverage for limits of not less than,
say,  $100,000.00 inclusive, under their personal
Owner's Form of Automoebile Policy. Furthermore
they should not accept compensation of any type if
they do carry students at any time in connection
with school activities, unless their policies are spe-
cifically endorsed to grant permission to  accept
compensation under such circumstances.

General Remarks

For one reason or another some school hoards
seem to feel they should accept responsibility in the
event of an accident occurring while a teacher or
other employee is using his or her car ‘on school
board business. As pointed out carlier, however, it is
simply not legally possible for school bourds to pur-
chase insurance coverage on behalf of their teacher/
employees.’

This can be provided only under. the statutory
Owner’s Form of Automobile Policy, written in the
name of the individual owner.,

Morcover, this is where lability should lie, as final
responsibility for the safe operation of any automobile
must necessarily rest solely with its owner/driver,

As it is not normally a prerequisite to employment
for a teacher to own an automobile, or; for that matter,
if the teacher does own an automobile, for “it-to be
required-to-be used cither to carry pupils or on other
board - busiress, gratuitously or otherwise, a board
should not accept responsibility for providing insur-
ance in the individual owner/employee’s. interest. If
any teachers or other employees do use. their cars,
with the approval of the board, for purposes incidental
to any school bhoard activities and are remunerated
for so doing, then a portion of .that remuneration
should be considered as-applicable to the cost of
their personal automobile insurance, which in turn is
merely a part of the overall cost of running a car.f¢
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Industrial Education,

OUR GENERAL PROGRAM has been less valuable
for boys than it has been for girls, The commerce
and home economics courses that are offered have a
purpose; they relate closely to realdife, cither in the
home or in the office. Girls in our General Program
know where they are going from Grade 10 onwards,
This cannot be said of the majority of om boys. They
have been given narrow industrial expericences, and
if vocational guidance was given -it was usually
toward a trade. Only a small pereentage have the
interest or ability to become good tradesmen; what,
then, are we doing for the rest?

Our secondary schools are ignoring progress if their
emphasis is on trades alone; what our students need
is an understanding of industry and a realization of
their place in it. When a General Program student
graduates and knows where he is going, then ‘we, as
teachers, principals and parents, have done a good
job. The student can go on to specialized . trades
training in voeational schools or to a company offering
on-the-job training. His chances of success will be
« cater if he has selected his field of interest and has
tested his capabilities in that field. Industrial educa-
tion can provide this preparation and our students
need -this program now, ,

It should be recognized that industrial education,
if “defined fully, is different from industrial arts,

TIndustrial education relates to the whole of industry:
produ.its, organization, operations, production and

labor relations. -Industrial aris ‘deals,” for “the most
part, with skills and operations. Since the whole of
industry is studied in industrial education, one would

- expect the emphasis to be placed on modern indus-

trial practices. No new directions have been issued in
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not Industrial Arts

EUGENE TURNEY

this regard; the new piogram we are offering is still,
in fact, industrial arts,

The reason for changing the name of the program
has not been made clear by the Department of Educa-
tion. The fact that three new shop courses have heen
added does not necessitate a change in name “ese
courses—power mechanices, graphic arts, and electron-
ies—simply increase the variety of trade subjects
offered, and with the exception of a few prosperous
schools, even these courses will not be offered. IHence
there will be little cffective change in curriculum;
metalwork, woodwork and drafting remain, and they
will be taught in the same manner as before. My

“criticism “here is that industrial education is not an

appropriate name for the courses we are offering. We
should either revive the name industrial arts or offer
a program that is truly. industrial education.

A true industrial education program is- the only
alternative if we are to keep pace with industrial
development and give purpose to our program. For-
tunately, our course outlines are flexible enough that

“schools can carry out an authentic industrial educa-

tion program and still complete the present course
requirements. In fact, industrial education, as T have
defined it, goes far beyond the courses prescribed by
the. Department of Education. The first industrial
cducation program will set the future value of such
programs on our educational market. Unless we pro-
vide this year a real industrial education program of
value to all students, our General Program will carry
on in its less than mediocre role—a program without a
goal, : : . o

- Continued on page 133
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A Scholars’ Retreat

An Experiment in Informal Information

THE PROGRAM

Theme: The Individuals Strugeie to Relate Himsell to a
Chaaging Sociely

L UTADAY EVENING
Subject— A Political Ethic for Citizens of a Small Country in an Atomic Age
(Canada’s vole in an age of “big powers; foreign and nuclear
policies; parties and the party system; the voice of the individual)
Reading— Minnilie, Peace Maker or Powder Monkey
' HMailey, High Places or McLennan, Two Solitudes
Debate—  (Professors and students) “Resolved that Canada's futuve role will
be that of an American satellite.”
—Questions, discussion; dance and entertainment,

1. SATURDAY MORNING
Subject— The Problems of Society in the next Forty Years: Survivalr On
‘ what terms?
(Problems of population; depiction of natura' resources; pollution
of the carth by pcs'audns and fallout;” war, ..nxiety and. power
control.) .
Reading~ trown., The Ghallenge of Man's Future
: Carson, Silent Spring
Siviste, On . the. Beach, or Huxley,- Brave New World, or Ol\\L“
1984 )
Lccunc-- Dr. D. Livesay R .
: —-Qucmom small- group (hscussxon. iree lunc "m Inkmg Basehall,
etc :

Tl 1L SATURDAY AF L.RNOON.
,Subyccl—-— Fstabhslm\g a Pensonal Momhl) ina Suuuy with Chdngmg Stan-
: dards i

(Ethics beyond ‘supcrvision; conformu)"'(onﬂlclmg codes of cthics; -

helief or plulosophy, religionzand science; sex, love and nnmng,c)
Rtadmg—— Russell, Marriage and -Morals .
The Orgamzatmn M{m The Slatus- Seckers or
Femmg, “Dir;_,(." 1

he Lonely (‘row(l o
dus, “The- Unl\nown szcn ;
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! ——Quesnons, small group dxscusalon, (lmm,L 'md spomanwus lalks,ﬂ*—l'
frée evening’ ‘with bonfire and dancing. . o0 :
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I'l‘ MAY SEEM pretentious for
a group ol high school teachers
and students to entitle a weekend
of discussion, dancing, lectures,
swinmming, reading and singing at
Camp  Elphinstone  a “Scholurs’
Retreat,” but the blatant aura aca-
deme was premeditated, The “Re-
treal,” an experiment for everyone
concerned, was an attempt by sev-
eral stafl members of West Van-
couver Scecondary School to en-
courage their more academic stis-
dents to become aware of and
discuss ~ serious, ~significant ™ prob:
lems, and to identify themselves
with scholarship. Whether or: not
these airis were achieved with any
degree of permanence may never
be known, but there is no doubt
that hoth the studens and teachers
involved found the experience sur-
prisingly rewarding,

The conditions under which the
venture operated gave it - every
opportunity for success. The two
allotted days in° May were clear
and  swimming-warm. . The ferry
trip to Langdale and two mile hike
through the woods to Camp El-
phinstone created a remote - and
cloistered atmosphere. The beach,
bay and mountain settings were
snagnificent; - the  silence,  un-
blemished by a single transistored
“Twist-a-baby-twist]” made reflec-
tion possible.

More important, the students in
attendance  were sclected by the
staff for proven academic profi-
ciency, -interest and skill in discus-
sion, and for reliability of behavior.
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A Scholar’s Retreat

This undoubtedly eliminated some stimulating con-
versationalists but also eliminated many of the re-
straining influences on both students and teachers.

Those chosen were then given invitations which ex.
plained that preliminary reading would be required,
that the Retreat would be basically lectures and dis-
cussions, and that this weekend of “extra classes”
would cost them ‘eight dollars each. The fifty seniors

(of sixty invited) who accepted under these condi-

tions were obviously enthusiastic and prepared to gain
from the experience. Also, the fact that the invitations

had to be countersigned by one parent gave the group

freedom from the-usual restrictions of classroom for-

- mality, curriculum content ‘and careful reading lists.

The program committee, composed of six students and

one adviser, was able to focus, without fear of censure,

- On topics of major interest to the group. The topics

and required reading were mature and often contro-
~versial, dealing with politics, science and society, sex,

~ philosophy “and contemporary literature; "and  the

- significance of each of them for the individual.

-~ All of these factors contributed to the success of the

- Retreat, but none more than ‘guest speakers Profes-

"+ _sors Derek Livesay and Jan de Bruyn. Their presence

__gave prestige and a change from “the old familiar
faces”; their lectures, which introduced the topics for

- . discussion, set out the principal aspects of the problem

-and - gave : one- clear

) point “of view” from which
~argument could begin, -~ - B
In:these  ways good fortune, careful planning and
0-operation between staff an studjants\‘;);fef) red the
setting for the most important aspect of;the:program,
_group, discussion:* At this point, however, the staff and
‘guests could-only sit back and -hdpe}?:heir approach
-had: been -adequate. Groups’ of ‘sevep to” ten;7 each
haired by a student-leader with only!a minimumi of -
raining, “gathered after the. lectures to discuss each
topic for two to three hours.- Adults joined the groups
by “invitation* only- and ‘then- with the clear under-
- standing that it was on the basis of equality with the
_other members. It was a. dangerous move, but proved
tobeawiséone, e '

- —their convictions; opinions and beliefs—"-

“know ‘an awful lot.”

-+~ “Discussion forced me to'c!

M. GIBBONS

What did participants gain from ali this talk? To
the staff the most startling benefit was the sustained,
nervasive excitement and involvement evident during
discussion periods as well as casual conversations
during “free time” periods. The causes of this excite.
‘ment, the revelations experienced by the students, zre
best expressed in their own words, in these excerpts
from evaluation sheets filled out at the close of the
Retreat. These quotations represent the ideas which
recurred most often:

“My greatest gain was the incentive to read more
because of interest aroused in major issues.”

“ .. the mental stimulation derived from openly
discussing such problems.”

“One of the greatest, single, sustained intellectual
challenges and thus one of the most important steps
in expanding, developing and reinforcing my philo-
sophy.”

“Some of the ideas in the reading were different
from my ideas. Made me think themn over again .,

“(I have gained) a definite respect for other people

“T was amazed to find others concerned ahout the
same problems I am. The most unlikely people have
really thought about things.” :

_ “This idea of talking about” what’s important—

seriously—gave me an idea of what real friendship is. -

Have made friends——good friends—here.”

“Enjoyed ‘meeting those who were only ‘hello’
- people before~enjoyed meeting - student guests from

North Van . .. 'should have more next time.” -

i SThrough -discussion I-learned .". .. to change‘and
~modify ideas I had formerly considered absolute.”
-~ “I have learned to have respect for. myself, for my

- opinions.” . :

“Through the basic reaidiﬁg itself and’ lectures I
gained a lot of new knowledge.” - e ,

“More than anything else I learned that I.don't

‘I never knew some of:
existed before.”

lfY my 1deas s0 i'cénld,
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speak about them and defend them.”

“ .. being in close contact with people I could talk
to about important things.”

“It was one of the most enjoyable times of my life.”

“Teachers became my friends .. . and even more
important, my friends became teachers.”

“Talking openly about some the ‘forbidden subjects’
(in school and at home) was reassuring and cleared
away some of the cobwebs.”

“The discussion of sex helped “me to establish a
personal code of morals.”

The students seemed amazed and delighted to
discover that they were not alone in their anxicty
about - the future, about sex, about developing * a
philosophy to live by and about current problems
which touched their personal lives.

They were so eager to learn, to discuss and to ask
questions that the most exciting class seemed dull by
comparison. In fact, when the students were finally
threatened to silence at night, discussion among the
adults invariably turned to the possibility of preserv-
ing some achievements of the Retreat for the class-
room; some student discussion also turned to this
prospect.

‘Despite- the uniqueé - characteristics of "the venture
and-the select students involved, several conclusions
deserve consideration. First, the use of small student
or teacher led group discussions and seminars seem to
be an extremely valuable means of encouraging in-
terest, involvement and learning. This approach is not

“new, but with the limitation of large, unwieldy classes,
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has been largely unexplored here. Also, the use of
controversial materizls-—books which express ideas
opposed to those held by the students—seem essential
in stimulating critical thought. There are political and
community objections to this, arising, it seems, from
the assumption that to teach a book is to explain it
and have it memorized as catechism, and the assump-
tion that students presented with a range of views or
“immoral” language and situations are incapable of
discrimination. But those involved in the Retreat
intelligently challenged, criticized and modified; they
thought and obviously enjoyed the experience. It was
a shock, however, to hear many of them claim that
this was the first time they had been really challenged
to think. Perhaps our carefully selected curricula, in
literature for instance, imply a standard to he merely
accepted; our teaching procedures, often emphasizing
facts and lists of memorized points, certainly seem to
denigrate the very thinking process which education
strives to nurture. A more balanced range of materials
is definitely required.

It was also cvident that the thinking process is
greatly stimulated by maximum freedom. Many stu-
dents ‘claimed they had never spoken up in class
because their teacher did not like them to disagree
with his statements or, if they were allowed to dis-
agree, because the teacher “never changed his stand”
but “used every trick in the book” to discredit their
viewpoints. “We don’t want someone to give us the
word,” one girl said; “we want to think for ourselves.”
Surely this is what we want for our students, too.
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Freedom without licence in the classroom seems
possible il the teacher aceepts the principle that he
may not be right, or that there may be another point
of view; if he goes oul of his way lo encourage
challenge and makes the student feel his ideas have
worth; if he asks only that the student support his
view.

Teachers were amazed at the nwmber of students
struggling, and struggling seriously, to form a personal
philosophy, despite the difficulties they experienced
in resolving basic problems. They scemed to fecl
caught between the casual, sentimental idealism of
school, the often frightening rigidity of parental
discipline and training, the materialistic and sexual
emphasis of current mass media, and the various
influences of their. religious alfiliations. This concern
resulted in the Saturday afternoon session’s being
referred to as “the big one.” Professor de Bruyn's talk
on Humanism stimulated discussion that lasted long
after the two hours allotted. The young people’s
reaction emphasized the need, especially in  the
humanities, for emphasis on the integration of what
onc learns with how one lives; it pointed out that
students must be actively encouraged and assisted
in discovering a useful standard of values. More
specifically, discussion reveuled an urgent need for
clinical education about sex and some guidance in the
development of wholesome attitudes toward the
subject. In most cases young people are not bheing
informed by any other reliable source.

Perha;s these principles could best be employed in

. DPECEMBER 18637

The author, at present lecturing al the College of
Education, was formerly head of the English Depart-
ment al West Vancouser Secondary School. Anyone
wishing information aboul organizing a “retreat” is
incited to contact him. Photos by Derek Crant and
Dave Tingey, West Vancoucer Sccondury School.

school by providing a period of time during which
students at the senior level could investigate and
discuss in small groups arcas of interest not presented
in our curricnla:  philosophy, religion, humanism,
sociology, psychology, sex, cte. This would muke it
possible for students to participate in the organization
of at least part of their studies and to pursue their
own individual programs. It would also enable the
teacher to foster free discussion in a permissive
atmospliere. A seminar bused on these ideas is being
introduced for trial at West Vancouver Sccondary
School this year under the guidance of Vice-principal
Harry Cullis. If there is any success in recreating the
intellectual excitement of the Retreat in the class-
room, it will be worthwhile.

Meanwhile the Retreat itself, guaranteed to recharge
the batteries of rundown educators, will certainly be
organized by the school again next spring. No teacher
could ignore the opportunity to repeat an experience
which evoked this reaction from Dr. Livesay: “This
weekend gave me a renewed feeling of optimism
about the [uture of humanism. These students are
really prepared to consider honestly what a civilized
society is like %
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ATTENTION

all teacher apartment dwellers

, The NEW Tenants Package Policy gives you the following protection in
; Yancouver and Victoria for o THREE YEAR premium of $30.00 (other areas
may be fractionally higher).

$3000.00 Fire, Burglary, Theft.

1500.00 Off Premises Theft (covers you when you are away on a
' trip).
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600.00 Additional Lmng Expenses (awaiting your suite being re-
C paired in the event of a loss).

2 "00 Liability (for injuries and property damage-—golfing, hunt-
- 3% ing and fishing accidents for example).

500.00 Medical (for people m]ured in your sulfe—excludmg you
and your lmmediote family).

25000 Damage to Ol'her People’s Property (you mlght drop some-
E one’s expensive vase or- comeno)

7 If mcreased llmlfs are desured the increase ln premlum IS very nommol

_ BEW SURE' TO MAKE APPLICATION IF YOU ARE NOT ENJOYING THE
i SPECIAL AUTOMOBILE RATES FOR AN UNBLEMISHED LOSS RECORD
e DURING THE LAST THREE YEAR'® PERIOD '

HOMEOWNERS PACKAGED POLICIES WITH FULL COMPREHENSIVE
. PROTECTION ON: APPLICATION

G ' . B ( 610 Courfney Si'reel-
Vancouver, B C .:1 '7 .V i ;: I VIcl'orIO, B C
MUtual 3-2188 B RN
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T wice in a lifetime we have seen
war produce in quite ordinary men
and women heroic qualities of
courage, endurance, and self sacri-
fice, and make permanently better
citizens of those whom it did not
destroy. Twice we have had to
recognise that our ordinary systems
of education had often failed to
educe those qualities in peace-
time.

(Geoffrey Winthrop Young, moun-
taineer, lecturer in education, in-
spector of schools. )

Although it is debatable whether
all the survivors of the last war
became permanently better citi-
zens, the dangers of wartime cer-
tainly  produced  opportunities
(which are not available in our
education system today) for men
to show courage, endurance and
leadership. The western merito-
cracy in which we live does not
provide socially acceptable forms
of activity to fulfil the need of
adventure which is an integral part
of the personality of normal young
men and women. This frustration
of a natural desire often leads
youth to anti-social or delinquent

- -behavior. “Thri'l-seeking - takes on

. many. familiar*’ forms, from - the
- screeching of tires on a “hot-rod”

;car to smashing beer bottles against
the school wall, or-even, occasion-

- ally, to setting the school ‘build-

ings on fire. -~ -
North American ‘city life in the

£ Tatter part of the twentieth century -

'ii—; is -a boring - prospect for any: ad-
- venturous: youth. His day is tram-
_lined - by stodgy routines ~and

-~ governed by the clock. Even the =
“school _sports *in- which he’is en-"

“couraged  to partxc1pate are. run
'j',accordmg to. rules  set' down - by:
. -adults. Belongmg to the much:
~Tauded school team is often béyond - -
‘his physncal skill—it- is _surprising’ .
to. note the ‘small. percentage of -
'school populatxon that can actually .
take part in overrated team sports -

and’ he ‘must’ therefore becomie. a

~'within the framework of a school
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ctator,  Competitions organized

or ‘community provide real stimu-
lahon for hxm only if: he is success- B

ful, and can be a source of utter
humiliation if he tails.

The adventure of anti-social or
delinquent behavior therefore holds
great attractions for many youths.
It can be a great thrill to outwit
the police or even try to out-drive
them in an automobile. Beer par-
ties and gambling sessions provxde

- “kicks,” and party crashing is con-

sidered fair sport. Too often the
potential leader becomes. a delin-
quent adolescent thwarted into re-
actionary behavior - by an - adult
world which respects on]y con-
formity.

Many - countries, realmng the
adolescent’s - need for ~adventure,
have already established short
term schools where adventure un-

“der - controlled " conditions - encour-
‘ages the development of responsi-

bility. But adventure as an end in

‘itself is not enough. Risks' must be’
taken - with real "understanding of
~.what dangers are involved, not just-. -

as mere displays of bravado Re-

sponsibility - to  oneself - is ‘not -
enough either. An adventurer must™
~-accept his obligations to othcrs and
be fully aware of his respon51b1h- :

ties to them:

““The Outwnrd Bound Trust m' 
 Britain, following ~successful ~pre-

war. experiments - at - Gordonstoun

School in. Scotland..and Salem
School in Cgrmziny,,has_establ_ished ,

Are We Giving
Canada’s Youth a Fair Deal?

JOHN FEARING

two sea schools at Aberdovey and
Burghead,  and two ‘mountain
schools at Ullswater and Eskdale.
There is also an Outward Bound
school for girls in North Wales at
Capel Curig. Other courtries have

followed the experiments with in-

terest, and in 1951 the first Out-
ward Bound school (inter-racial)
was opened in Nigeria. In 1955
Malaya - founded - one  at “Kuala
Lumpur. .Germany - has -an-- Qut-

ward - Bound - school ‘which - began-
operations in 1952 at Weissenhaus

on the Baltic Sea, and a mountain
school which was opened in 1956

in the chme Walsertal in Bavaria.

The -~ aims of - these = Outward
Bound- schools are- summed up in
the: fourfold conception:of the de-
cline “of our diseased civilization
quoted by the County Badge -Ex-
perunental Commxttee which. tried

with -some "success - to develop “a
-system of standards among hlgh ,

schools in prewar Britain. -

.The Four Declmes

1) Decline of initiative as a result =~ ;
of the: w1despread dlsease of L
e spectatorltls o
- 2) Decline of fitness as a result of
~modern means of locomotion;
3) Decline of slull asia result of =

. The author a Vancouver teacher, -
is'on: leave of absence this year
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the weakening tradition of crafts-
manship.

4) Decline of concern about onc's
neighbor as a result of the un-
scemly haste with which daily life
is conducted.

The function of the Outward
Bound school is to train and de-
velap the character of a generation
of youth. Admission is not re-
stricted to those with fine physique
or high mental ability; the only
requirement is good general health.
Boys from all socio-economic back-
grounds are accepted, and attend
for periods of six to cight weeks as
residents.

“The emphasis is quite simply
upon the living of a life in the open
air, in all weathers and under
varying conditions, in which physi-
cal dangers and hardships are
faced in small groups. The boys
operate in patrols in which team-
work must be evident if the chal-
lenges of nature are to be met. They
choose their own leaders from the
patrol once they get to know each
other, and they have to abide
responsibly by their choice once
‘it is made. They are given basic
training in the skills they need
when, " for example, . among the
mountains,. they learn how -to use
map “and - compass, “how to  use

““simple-camping equipment, how to

administer first ‘aid, - and- how to
-rock climb, The purpose is not only
to turn them out as’ competent

"’ mountaineers- or sailors. Many. of

them may never become regular

mountain or sailing ~enthusiasts’

~ once the course is over. The course
is not a training for the sea and the

_ . mountains; it is a training through -

~the::sea--and " the - mountains. - The

_purpose is- to place the boys in

- situations in which by facing haz-

“ard they must face  themselves.

Character is- formed ~when - the
. pressure of danger means that risks

- you belong to-a team and mutual

alty ‘and ‘co-operation upon the in-

have to-be clearly seen and cheer-
ully accepted. This is easier when

support -is= given :within . a 'patrol, .
but it also makes demands of loy-

dividual boy. " Venturing out into
new experiences-upon - the. moun-.

tains and scu teaches many youths
that there are things they can
achicve which they had thought
impossible. They also experience
the humility of knowing their own
unavoidable limitations, The em-
phasis is upon competition with
self rather than with others, and
further importance is laid upon the
service to the comv.mity which
the schools  demonstrate. Most
schools form mountain rescue pat-
rols or coastguard units or com-
bine to help in forestry work. Here
there is a balanced training pro-
viding all the excitement and ad-
venture needed, but all within a
framework of personal and social
responsibility”.?

Many of the Outward Bound
schools, and such similiar estab-
lishments as those at Gordonstoun
and Salem, have developed com-
munity service as an important
aspect of their curriculum. Inclu-
ded are life boat drill, coast guard
watches, first aid and artificial
respiration, forestry work, fire
fighting, rescue operations of all
kinds and other “samaritan” activi-
ties. The headmaster of Salem took
a hundred boys from six nations to
Greece in 1954, and, himself acting
as-foreman, succeeded in building
a’ home for' old people in the
earthquake-devastated region  of
Kephallenia. Too often our social
system denics meaningful respon-
sibilities to its adolescents and, by
lengthy high school and university
training, unwittingly prolongs their
“growing - up” -period until.- well

“after physical maturity.

Primitive . civilizations : often = do
not -have the. adolescent - problems

- so prevalent in our Western society
“because the onset of puberty is
taken = as “an* indication < that “the

youth is ready for-adult respousi-

. bilities: - If “we were prepared - to
~allow our' young men and women
~more; opportunities- to be . respon-..

sible. for real. tasks, much"of. the

-characteristic - loutishness “and list:
~lessness of “adolescerice could be
‘avoided. The zest for life found in
“young ' children‘ need ‘not be re-

placed ~by - blasé - indifference - if

teen-agers were allowed o cope
with natural hazards by being ox-
posed to situations involving un
clement of caleulated risk, Respon-
sible attitudes could be developed
by deliberate idealisim :.nd service.
Canadian cities make availuble
to adolescents many  worthwhile
activitics, ranging from YMCA and
community center  activities  to
baseball leagues and Boy Scouts,
Baden Powell's leadership and vi-
sion have had fine elfects upon
many young lads, but in only a
very few cases, does the appeal of
scouting continue to attract boys
of adolescent years. Sports and
pastimes sponsored by other orga-
nizations often have the limitations
of team competition rather than
competition with one’s self, and
the majority of our nation’s youth
still seek after adventure without
knowing where to find it.

There is no Outward Bound
school in Canada yet, and I believe
we are very short sighted in not
learning from the success achieved
in other countries. In British Co-
lumbia we have the ideal terrain
for setting up a mountain srhool—
perhaps in Garibaldi Park—and a
sea ‘school oni*the west coast of
Vancouver Island or in the: Gulf
Islands.. Organization and staffing
could be dccomplished in. a short
time if interest were shown by
school boards and the Department

‘of Education. - Kurt. Hahn, who

worked in the original school ex-
periments at Salem in_ the - early
thirties -and, after Hitler’s rise to
power, ‘at Gordonstoun, has sug-
gested that funds to start such a

venture might be sought from the -~

charitable foundations and -trusts.

“Some cf them have rendered great-
. service in preserving ancient monu-

ments_and other treasures. There is
no more sacred treasure of a nation

than - the  human ' nature of its

citizens.” * :
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Industrial Education

Continued from page 125

It is human nature to resist change and shop
teachers and administrators are no exceptions. Those
who defend the industrial arts program could claim
quite proudly that it teaches basic skills and a know-
ledge of common power tools, so that students can
enjoy a satisfying hobby in their leisure time. Indus-
trial arts provides, too, an outlet for the emotions and
talents of some boys; they work out their frustrations
in an acceptable manner. In some cases they cven
design their own projects. ‘They learn what quelity
means and develop a pride in finishing an itex;
they may also discover a like (or dislike) for a certain
trade and develop their future plans accordingly. The
weakness in industrial arts, however, is that it does
not satisfy the needs of all our students in an age of
rapid industrial development, The occupations of
most of our General Program students will be in
industry, but industry is continually organizing and
becoming automated, thereby determining the occu-
pations available. Our students should be aware of
what industry has to offer, what it expects, and how
it may treat them. One nceds only to look at want-ads
to see that industry is demanding integration of
trades. The millwright, for example, must be black-
smith, rigger, carpenter, pipe-fitter and machinist all
in one. Moreover, industry requires more than just
men with mechanical abilities; it has need of clerks,
time-study men, designers, accountants and salesmen.
Students who are provided with an opportunity to
experience work that relates to industry will be better
prepared, not only to choose a vocation, but also to
meet the changes that industry will inevitably make.
Industrial education, as I have defined it, would differ
from industrial arts in that more emphasis would be
placed on industrial practices and methods as they
exist now (not as they existed five years ago) and

less on specific skills and trades.

Two-part Program Suggested

A partial outline of an industrial education program
will' be enough to show how valuable it could be to
our students. In this program, the first half of the year

_.consists of the regular industrial arts course of studies
“-geared to a project that can be completed by Febru-

ary; During" this ‘period :the basic tool-and machine

operations and the related theory are taught. In the
.. first ‘half,. however, the drafting periods are used as
"the design and engineering stage for the production

‘project. that will be scheduled to begin in February.
" Lawn “chairs” and - wrought-iron - furniture "are  two
~“common’ productmn ‘projects. 'The teacher ‘organizes
~ his” drafting “class along the lines of an engineering

department, with his students classified as engineers,

- “chief draftsman, designers and draftsmen. In mixed
“ “classes 'of University and General Program students
. the boys are assigned to jobs that suit their intellec-
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tual needs. Designers present sketehes for study,
engineers check  structural details and  revise the
sketches, draftsmen develop working drawings, the
chicl draftsman checks and approves the drawings,
and the chief engincer (teacher) gives final approval
before issuing drawings for production. This engincer-
ing stage in the production of u project is not
fantasy; it is a real-life situation that provides an
appropriate intellectual challenge for all students.

Industrial education can hecome a successful course
even for those students with below average mechani-
cal ability. Students who would normally become
discouraged in industrial arts because of poor co-
ordination or hecause of a physical handicap can find
a place in some department of industrial education.
There is, furthermore, a dirvect correlation hetween
student drop-outs and student success, Industrial edu-
cation, by providing an opportunity for all students
to succeed, would be instrumental in keeping our
students in school longer. As a result a sound voca-
tional guidance program could be developed. The
students would have brief experiences in the many
departments of industry set up in the shop and, with
the advice of the counsellor, would be prepared to
plan their careers intelhigently,

Teacher Can Make Up Own Program

It would be false even to suggest that industrial
education can be carried out easily; in fact, to cover
the course properly would require a degree of ima-
gination and ingenuity far greater than that called
for in industrial arts. Present shops are not arranged
to suit production methods and in some cases they
may  be poorly equipped. However, the way of
setting up the program is not impossible; it depends
essentially on the will. An imaginative and energetic
teacher can make up his own program suitable to the
indnstry in his area or can organize programs similar
to those already operatmg in some schools. Industrial
educition is not new; it has been ‘¢irried on at an
increasing rate in the United States for the past ten
years and industrial arts and vocational magazines
contain many articles describing various programs.
The surprising part is that these programs do not
require any special equipment to begin with; they do,
however: require a high degree of organization: on
the part of the teacher. The challenge to set up a
true - industrial . education program is:great, but: the
value to our students wﬂl make the effort involved
worthwhile.

The industrial education program I have proposed
would not likely remain static; it could develop in -
step. with" industry. Throug,h co-operation “with local

industry, tours of various operations could be made-

cach year, Speakers from industry-and-employment
agencies could be used to keep pace with new devel-
opments. The success of industrial education and the
progress it made from year to year would depend on
the initiative and ingenuity of the shop teacher sk .
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B.CLE. CO-OPERATIVE ASSGCIATION

1815 WEST 7th AVENUE, . .  VANCOUVER 9, BC.

DO YOU LIKE THE OAKRIDGE AREA
OF VANCOUVER?

Do you like
Apartment dwelling?

® With no gardening — but lovely gardens @ Swimming pool
@ Friendly neighbors — some active, some retired, and some non-
teachers @ Within easy walking distance of magpnificent
Woodwards Shopping Center @ Centrally locuted in' Vancouver

e with Cablevision

St At AR

s ire® Swie cw £ =L

Then dont delay — Only 9 Suztes left at
REDUCED PRICES

Eﬂ'ectlve from December 15, 1963 to February 15 1964

Examples:
@ A suite on the Third Floor down from $ 19,250 to $ 17;5()0
® A suite on the Seventh Floor down from- $23,100 to $”"(" 500
‘ A ‘suite on the Eighth- Floor down from- $23,500 to $20,750

RENTAL UNITS ALSO AVAILABLE AT REDUCED RATES
GOOD REPAYMENT TERMS AVAILABLE

For Further Informat:on Contact

B.C.TF. Co-op Office 7 T : Resident Salesman )
CURE 18121 i er ' £261-8613
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EVER HAD trouble trying to
mount pictures on cardboard or on
walls? Here'’s a new device which,
while probably not solving all pic-
ture-mounting problems, will go a
long way toward solving many of
them.

The Lectro-Stik Company of
Chicago manufactures an electric
wax applicator called the “Lectro-
Stik,”. which keeps a’special wax
compound . at"a just-melted tem-
perature. The base: of the applica-
_tor contains a 1” wide tooled wheel

“or roller.” After the Lectro-Stik is
warmed -thoroughly, the roller is
.Tun across the back of a picture, A
thin" coating of wax 1” wide is
deposited on the picture back. The
- applicator is used to cover- all the
- back-of the picture;, An 8” x11”

.a minute, "

' mounting. It will “adhere firmly to
cardboard, paper, woud, varnished

- of - the hand, smooth “down - the

- -picture from'the center outwards, '
*_The picture will adhere and make -

" DECEMBER 1883 -

The Coater
melts the Lectro-Stik
...and rolls on
an even pressure-
sensitive coat,

picture can be coated in less than

- -The_picture is now ready for =

-~ plywood walls, glass; plastic. clean
~blackboards, metal . sheets- or any - -
_other relatively-smooth, firm ‘mate- - -
~-rial. Place the back of the picture =~
- against the surface on which it is
to.be mounted and with the palm -

a good temporary mount. A more
permanent mount can be made by
using the edge of a soft, wooden
burnisher (provided with the ap-
plicator) to smooth the picture
down. The permanent mount will
last for months,

Care Lonld be taken to ensure a
smooth, even, all-over coat of wax
on permanent mounts, One mount,
in_a B.C. school, is of a heavy
paper map approximately 54x427,
on a varnished. plywood wall. The
map is still firmly adhering after

- seven weeks,

Should it be necessary to mount

~a picture or announcement on the

inside surface of a glass showcase
or window, the surface of the pic-
tures may safely: be coated. The
wax will not affect colored inks:

“Permanent mounts of “such ma--
terials as magazine or newspaper

pages,. which deteriorate quickly

and become quite ragged, may be ..
made by mounting onto light card-
board "or bristol board.” The pic- -
- tures- will “ remain  bright, clean,

neat and re-usable for years of
service. =ttt St

- Removing mounts from plywood
‘walls : without - damaging the var--
‘nish or  the  picture " is relatively -

easy. Don't pull or peel the picture

~from the walll Carefully leosen one
corner about a_ half inch-and then -

copies may. be ‘obtained,

fasten a small bulldog clip to the
corner, Leave the picture and
clamp overnight, The weight of the
clamp will gently peel the picture
from the wall. This method of
removing the picture prevents any
damage to the wall or the picture.

Pictures which have a good wax

“base need not be ‘re-waxed for

subsequent . re-use. Simply mount

the picture as many times as you

need. T
The Lectro-Stik is sold in Can-

ada by the Canadian Linotype

Company Ltd., 899 Oxford Street,
Toronto 18, Ontario and is avail-
able, with a plentiful supply of
wax, for approximately $13.00.

Special Note

This department would apprc;
ciate a letter telling of any pro-°
grams you have produced or which .

~you know have been produced in:

B.C. ‘or elsewhere in  Canada.

Copies of the programs would be

appreciated, - too;: together - with -
information as to where further

‘Whatever . response is received.

will be noted from time to time in .

this column: If the response is o
large enough, a listing of Canadian

- programs - will be ‘made available
- to interested teachers. -




~curb its usefulness.

Support for
Mr. Duyvewaardt

Vancouver, B.C.
The Editor,
Dear Sir:

Mr. Hamm’s criticism of Mr, E.
E. Duyvewaardt’s article is most
surprising for he is blatantly guilty
of the errors which he implies have
been made by Mr. Duyvewaardt.
Having re-read Mr, Duyvewardt’s
interesting article, “"Programmed
Instruction in the Classroom,”
(April issue) I can find no justi-
fication for the conclusions reached
by Mr. Hamm. At no time does
Mr. Duyvewaardt make or imply
generalized conclusions from his
limited experiment; indeed, he goes

to particular pains to point out

the limitations of his experiment
and seems perfectly aware of the
restricted nature of his research

‘and ' the reasons for it. It seems

inconceivable to me that his article
would induce “overgeneralization”

_in anyone, with the possible excep-

tion of Mr. Hamm,
“~ Mr. Hamm, on the other hand,

-~ indulges-~ in-an- orgy - of - over-

generalization from specific experi-
ments,- which, although compre-

“hens*,e -in_ comparison . with- Mr,

Duy.rewaardt’s ‘madest- effort,” are

“in themselves strictly limited. How
-anyone can state that'light can be
- .shed on the reasons for Mr, Duyve-
“~waardt’s" conclusions regarding -an-

experiment - carried  out at  the

.. Grade ;- 8 . mathematics.. .ldvel -in
“Canada : by anexperiment of a
- totally - different  nature- involving-
. university engineering. students in
= California,”in- which not one-of the
‘- elements -is -parallel—is - quite be--
yond my comprehension.” To bor-
-row a concept from one domain to
~use in_another,  without - bringing’
its theoretical roots along, is to cut:
it off from much of its meaning and

Northrop (1959) suggested three
stages that characterized fruitful
enquiry in any field: (a) a first
phase embedying an analysis of
the problem in which the Dasic
clements are discerned; (b) a
natural history cffort embracing
observation, description and clas-
sification; and (¢) an attempt at
deductive formulation of a theory—
a process in which inferences are
added to facts in order to obtain
concepts and testable hypothescs.
The order in which these stages
are pursued is not crucial, but
cach must be followed through
thoroughly. I belive Mr. Duyve-
waa: . has made a good atterapt
to tulfil these  requirements anet
has produced a testable hypo-
thesis, The most important thing
is thut he has attempted to carry
out w-practical picee of research;
on his own, guided by scientific
principles, and has not been con-
tent to mdulge in the most primi-
tive form of rescarch—second hand
fact grabbing, For this more power
to him; may ‘many others be en-
couraged to follow in his footsteps.
' Yours - truly,

EX DOMINIE,

Teachers Must Assist

) Kitimat, B.C.
The Editor, R R
Dear Sir:

~May.T have a .wee space in your:

correspondence area to  congratu-

late Charlie Young on his fine sum-"

mary of our wonderful summer in

Africa. I use the word wonderful

in the sense that-it-was ‘one of the
most rewarding experiences of my

» teaching career.” I heartily endorse"

all the things Charlie ‘had to say

~.about our African colleagues. Da-
vid - Rubadiri -and - Shad - Khonje--
“would stand out in any community.

Thc Editor,

I returned more than ever con-
vinced that the developing coun-
tries must have help from experi-
enced and mature people, I found
that I had learned a great deal
myself and that this type of pro-
ject is no one-way street. There is
a great deal which we do not
understand about our fellow men
and a great deal of our so-called
“knowledge” is false or distorted.
I am sure that we all returned
with a realization that many of our
pet theories had been  seriously
challenged.

Finally, I feél that our duty here
is plain. I think it was Rousseau
who said, “It is contrary to nature
that - the privileged few should
gorge themselves with superfluities
while the starving multitude are in
want of the bare necessities of
life.” Could it be that our constant
boasts about our high standards of
material living- and about our sup-
ply of consumer goods reveal a
lack of real appreciation of the
needs of the less fortunate?

R ' Yours truly,
WILLIAM R. LONG.
P.S. :
Charlie: “Once- you work in

-Africa you leave a bit of your heart

there.” Correct? .
! Bill

Lively Discussion Refreshes
Victoria; BC. -

Dear Sir: » L
Teaching is exhausting; but Mr.

* Cianci (The B.C. Teacher, Novem-
“~ber '63) has the secret of the re- -

juvenation engendered by. meeting

“the challenge of “unsettling” ideas.”

How  gloriously ~ “unsettling”  is
Norman -.Cousins™ “Why Johnny. -
Can’t Write” in the same issuel- =

Cousins™ “unsettling”- ideas* and -
. THE B.C. TEACHER ..




their wider implications  deserve
lively and diligent exploration by
our educationai pioncers.
Meanwhile, good Tuck to all our
Ciancis who in lively discussion
will be refreshed and rejuvenated,
and  whose exploration of new
ideas may well result in significant
offerings to sober, down-to-carth
committecs.
Yours truly,
ERIC I, WHITTINGHAM,

We Are Complimented

inderby, B.C,
The Editor,
Dear Sir:

Congratulations on the lwo ex-
cellent editions this fall,

I read the first copy from cover
to cover and thought it one of the
hest yet, I wondered, perhaps, if 1
had forgotten issues of other years,
but as T listened in our staffraom
and i ine corridors, T heard others
remarking on the splendid issuc.

Later T had the wnusual experi-
ence of being able to read the
sccond issuc from cover to cover in
once sitting. It was truly good.
Many teachers appreciate the small
helpful items you tuck in,

Keep up the good work!

Yours truly,
RUBY E. LIDSTONE.

A Letter of Protest

West Vancouver, B.C,
The Editor,
Dear Sir:

I am enclosing a copy of a letter
I have -written to the exceutive of
our local association.

Yours truly,
ERNIE ADDICOTT.
Dear Madam:

I have been disturbed for some-
time over the inept action of tle
teachers in their endeavors to con-
vince government and people that

:the pupil-teacher ratio needs dras-

tically reducing, immediately; that
more classrooms must be built,
immediately; and that ‘more funds
must be earmarked for education,
immediately.
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Fwas saddened to see and hear
that the only solution the teachers
—locally and provincially—have to
these urgencies is o go on asking
for higher salaries,

In view of my feelings in these
matters, I can do noe other than
resign my official position in the
local association, and my member-

ship of the BCTE  Convention
Committee, Please convey the con-
tents of this dciter to the local
exeeutive, and inform the chainnan
of the Convention Conunitter of
my resignation—he will probably
require a substitute from our local.

Yours truly,

ERNIE ADDICOTT,

R E EV ES|/lhe finest range of

school tempera colours

POWDER TEMPERA

Finely ground. When mixed with
water gives an opaque colour of unsur-
pagsed brillinnce. Excellent results
when used dry with a wet brush. Wil}
not deteriorate in tin, 27 colours
available which intermix. Li1b, and 1
1b. tins, May be used to colour Finger
Paint Powder Mix.

ARTISTS' MATE

TEMPERABLOCK SETS & TRAYS
Temperablocks (opaque tempora
colour in cake form) are always ready
for immediate use. Will not deterio-
rate, always respond readily to wet
brush. 27 colours available. Trays stack
eagily, may bo locked together, Suita-

- ble for No.0/No.1and No. 2 size blooks,

RIALS

REEVES & SONS (CANADA) LIMITED . » 16 Apex Road « TORONTO 19
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Ralph K. Bell

In June of this year Ralph Ken-
nedy Bell passed away in Calgary.
He was well known, especially in
District No. 24, for his genial
nature, lesson aids, tests and little
textbooks.

Born in Ingersoll, Ontario, he
attended schools in Victoria and
graduated from Victoria Normal
School in 1913. He attended sum-
mer sessions each year and gradu-
ated with his B.A. degree from
UBC in 1937.

Mr. Bell taught in Shawnigan
Lake, Britannia Beach, Lytton,
Vancouver, Enderby, Armstrong,
and Kamloops. He retired in June
1961 after teaching for thirty-seven

years in Kamloops. He went to live -

with his son in Calgary but taught
- another year and a half at Carbon,
Alberta, beforé illness overcame
him.- e . :
~__Mr. Bell possessed a remarkable
- -memory and was personally inter-
“asted in all descendants of his
- earlier pupils, who ‘were many, for
- Kamloops. =
~Heentertained his staff . with

he. taught three generations in .

~many- stories-of his- earlicr experi- . -

+ ences and vspecially enjoyed telling
the younger  members “about his

o frst salary—sixty-five dollars a’

month! 20

. Our sympathy is ékteﬁdfd to his
_.son Wilfred-and to his four grand.

. children—J.T.

V MrsGeongma G. ‘ Bglrgé |

- lost a devoted friend. -
Mrs. Burge received her educa-
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- With the death of Georgina
“Gwendolyn Burge on October. 20,

1983, the teachers of this province -
' ~ 54th year. ,
Scottish born and educated, Mr. -

tion in Vancouver, graduating from
Britannia - High  School and  the
Vancouver Normal School, Afler
returning to teaching in 1954, Mrs,
Burge attended UBC Summer Ses-
sion and was awarded the Bachelor
of Education Degree in 1961,

Before her marriage she tanght
in the Creston area, and for the
past cight years taught Grade 4 in
the  Saltspring Elementary  and
Secondary School. Her choirs were
perennial winners at the Cowichan
Music Festival, Mrs. Burge, a wo-
man of kindly insight, gentle na-
ture, and keen intellect, will live
long in the hearts of her pupils
and fellow teachers.

Mrs. Burge was a devoted mem-
ber of the BCTF. She served on
the Vancouver Island District
Council for six years. She resigned
only because of poor health.

As a person an- leacher,  Mrs.

-Burge was always- .ecking the best

in those surrounding her, She
maintained an unfailing positive
regard for her fellow man. She re-

“frained from criticizing others, and

in her gentle way would suggest
their admirable qualities. Yet, to-

-ward "the close of her earthly life,

cven she was repeatedly astonished

~at the “goodness” of her friends,

“Mrs. Burge is survived by her

four children, Barry, James, Geor-

gina and Carol; her mother, Mrs.

G McLaren, and  her brother,
Bruce McLaren.—JM.E; =+

~"Roderick Camprbefll‘

“Roderick Céhﬁ)be]l, who joined

~ the BCTF office staff last August as

Kesearch Assistant, passed- away
suddenly -on November 22 in his

Campbell had taught English for
two years at the Quesnel Senior
Scceondary School.

He had a great love for music
and dramatics, During the summer
festival in Barkerville he worked as
a stage director and actor, re-enact-
ing life in the historic gold-rush
period.

Although he was associated with
them for only a few months, the
BCTF office stalf will miss him-
keenly. His good humor, his will
ingness to share and to co-operate
and his ready wit made him a wel-
come working partner.

Our deep sympathy goes to his
widow and six children.—C.D.O.

Exclusive Real Estate Agents for

B. C. Teachers’ Federation
Co-op. Association

BELL-IRVING

- Bu;'inrg a House?
Selling”a House? -

Use Professional Guidange -

Call

Bert Edwnrds—Soles,M’qnn‘ger
MU 3-8411 (24-hour service)

BELL-IRVING REALTY LIMITED
Head Offica: 930 Pendaer St.W. .- ..
"North Shors Office: Park Royal ™~

Member Voncouver & New Westminster
Real Estate Boards - -
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B.C.T.F. CREDIT UNION

OFFICE HOURS: 1815 West 7th Avenue TELEPHONE:
9:00 - 5:00 (at Burrard) RE gent 1-812!
Tuesday - Friday Vancouver 9, B.C.
9:00 - |:00
| Saturday Also At
904 Gordon Street
l Victoria, B.C.

YOU
BENEFIT BY BORROWING FROM |
YOU

o i 1
CREDIT UNION
‘;Egmslider These Hdw@nﬁages
: (l) ’Ourr SERVICE is- fost confldentlo! ond convenlent § :

7 fﬁPayment cre EXCUSED durmg the summer months

(3 All Ioons are: INSURED (to a maximum of $]O OOO) Thus all debfs ' ot &
"fd_le with' the. debtor L

"i""'»rYouiborrow from YOUR OWN GROUP who are sympothehc w;th
your problems R 5 - sl

aWe -fmcnce CAR PURCHASES for ony omount
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~_phic Research Center;-University

-, lingual Canadian . dictionary, giving both
‘international . standards . of - French cand
~.English :
.:spelling,-and also" giving terminology “and -
:style “which" are  peculiar ‘to ‘the: French

ENGLISH and LITERATURE

Looking and Thinking, by A. El-
liott-Cannon. Oliver and Boyd,
Edinburgh, 1962. Illus. 65¢

Here is a book made from a combina-
tion of exercises for pupils and answers
to correct their work. The teacher is
warned that the main elements in Eng-
lish are listening, looking, thinking, talk-
ing, reading and writing. He is also told
that the pupils must be acquainted with
all of these six forms. All of the pictures
are to be used in training the children's
powers of observation and there is accom-
panying the 28 questions based on
observation an answer leaflet. Teachers
could make up a booklet of this kind
for themselves, to be used in the work
of junior high school grades.—E.G.H,

Story Caravan. Edited by Alex-
ander Turner, Margaret Brown,
and E. Benton Miser. Holt, Rine-

- hart and Winston, Toronto, 1962,
Mlus. 404 pp. $3.25

A well bound book with a good  and
varied ~ selection of excellently  written,

- interesting stories, including a’large sec-

tion ‘of - poems pleasing - to children - be-
tween 9 and ‘13 years. Recommended. for

: ”reardi:r.xg-aloudrsrtorr,ics,, as there is'a choice . -
o oijalry, adventure - and “factual oncs.—
- 8.KiB., o : :

FRENCH
. Dictionnaire - Canadien. Prepared

- and published by the Lexicogra-
~of Montreal, Quebec. 1962, $5.95

Dictionrigire . Canadien” is " the first  bi:
in_pronunciation; - usage :and

d-English -languagés. in ' Canada. - 'This-

ctionary~is  thevesult’ of ‘sev .years of-

ographic.

téx;’; for ‘mature : high
thatactually “contains - a

QR TN

wealth of meaningful, understandable and
attainable exercises. Throughout the text
the authors inculcate assessing the rea-
sonableness of an answer, The discovery
approach is always used, thus presenting
an honest challenge to the student. The
text does not give a rule to be blindly
followed. The skillful construction of text,
examples and exercises always gives the
student a chance to reach some generali-
zation before it is formally stated. Funda-
mentals are reviewed and used in different
and interesting ways. Numcrous puzzle

- questions placed strategically throughout

the text act as excellent motivators, Text
covers numbers, mathematics on the job,
measurement, mathematics and your pay,
algebra, geometry, mathematics and secu-
rity, consumer mathematics and formulas,
area.and volume. The chapter on meas-
urement . is particularly well done. This
text is far superior to present G.P. text,
for it talks up to the student, not down

.at_the student.—A.J.D,

Mathematics Enrichment—Program
A, by George Spooner, Longmans
Canada, Toronto, 1962, Cloth, x
+ 177 pp., $3.15; Program B,
1962, Cloth, viii -+ 212 pp., $3.15;
Program C, 1963, Cloth, viii -
-198 pp., $3.15 .

This' series of three programmed in-

struction - booklets -deals  with ' Sets, ' Geo-
metry and Numeration. Each -book. deals

detail- in “cach’ succeeding pregram. Very
suitable “for Grades "4-6, for - hoth ‘ihe
bright and the slow students.-The author
recommends asitting of from-10-80 min-

contains numerous “Try it” sections, quiz-
zcs, reviews and tests, The material used

.-in’ the three programs is  much like the

SMSG. Elementary: texts. - Exposition is_at
all -times very clear and’ consistent. Don’t

pass up’ these books—your clementary stu-
““dents-can profit greatly.—A.].D. S

~ MISCELLANEOUS -
- Philosophy—A to Z, by James Gut-

.mann. Grosset and Dunlap, New

work, mainly, of .Alwin Diemer-.and . Ivo
Frenzel. -It" is-a-good ‘reference ‘work for
the- teacher’s.
philosophical. turn of ‘mind.” The ‘book ‘is
also: valuable:'to the ‘general " reader ‘be:

cause ‘of ‘the clear: explanations  for many:

complicated philosophical concepts,- It: is

- suggested that teachers' of. the social scien-
£ .ces _who are” preparing”for their Masters’

‘oral exams” would *be>wise” to” read ~ this
work over- carefully in ‘'order; to “ansier
historical-philosophical questions witk:the
‘greatest -possible - dispatch.~W.D.M.S

with the’ three "topics, going into more’

utes, no-more, no less. . Each™ program

-York, '1968. 343 pp:, index. $2.95.

This - useful  volume "is based on “the

personal library, if-lie has.a -~

321 pp. $6.75- - : ,
7 “Nineteen' chapters - cover orchestrating -
techniques - for: string,’- woodwind; :brass,.t +
percussion” and - infrequently-used - instru- -
ments. - Special:; problems: in . scoring * for..".
_sections and.vaxisus combinations’are also -
. discussed.” Each instrument ‘is treated in- -
o dividually-in’ great- detail. ‘A list ¢ r

ESTHER G. HARROP, Book Review Editor.

Questions  Teen-Agers Ask, by
Sheila John Daly, Dodd, Mead,
Toronto, 1963, Illus. $4.00

Here is a moderately good addition to
the boak collection in’ the Guidance De-
partment of the school, Some points are
practical and these will be ‘useful to
counsellors. Young people will enjoy the
chatty style of the book, which is set up
in the question-and-answer form.~E.G.H.

Bulletin Boards for Subject Areas,
by T. A. Koskey. Clarke, Irwin,
Toronto, 1962. 32 pp. booklet.
$1.65

Almost 100 diagrams illustrating maxi-
mum use and effectiveness of your bulle-
tin board are included. Basic. principles
of bulletin board use are amply and
cleverly illustrated. Art princiP]cs are
used. Samples cover English, social studies,
science, mathematics, business, home ccon-
omics, speech, fine arts. A very "useful
source booklet, but the price seems too
high.—A,J.D, ’ i

Sports Illustrated Book of Basket-
ball, by Lippman. McClelland

and Stewart, Toronto, $3.75
A ‘complete and  exceptionally well ‘il-

lustrated  book - for -all aspects” of - funda-

mental baskerLail. The best sectiéns are
perhaps those dealing with shooting styles

and fundamentals of a simple 2-3 offense.

Omitted, however, arc sections on team
defense formations and shooting variations

. often applied below junior classification:

SMUSIC e
Songtime, 3, by -Russell,- Wood,
MacDowell and Winter. Holt,
Rinehart and Winston, Toronto,

1962. No price quoted. -

“This ~ book - contains . words and “music * -
intended - for " sight reading -and:rote  for:
~Grade -3.- The sight . exercises -are simple, .
but:the songs by rote lack:interest; there:.

-“fore this hook-loses: some of its value, ==

~DSL.

- 1952. 13 plates of music instru-
" ments; many éxamples of scoring.

£ te

~M.GS.

“tice-Hall; Englewocod Cliffs, N.J., -
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and a chart of ranges is included. This
addition to hooks on orchestrating is be-
ing widely accepted in university classes
4 because of its clarity and compactness.
! —W.K.

Music Education for Teen-agers,
by Wm, R. Sur and Charles
Francis Schuller. Harper Bros.,
New York, 1958, Illus. $6.00

; This fine book is used as a text for
many univcrsily music cducation classes
and should be in every school library for
reference purposes. Every facet of music
cducation is discussed in an inspiring
manner, with pictures that show what
can be done in this field. Each chapter
closes with a summary, suggested activitics
and sclected readings. Topics covered are
choral and instrumental music, repair
work, the exceptional child, music as-
semblics, recreational music, rehearsing,
public performance, audio-visual music
aids and the administration of the music
program.-\W.K.

PROGRAMMED LEARNING

A Guide to Programmed Instruc-
tion, by Jerome P. Lysaught and
Clarence M. Williams, Wiley,
New - York, = 1963. Diagrams.
‘Tables, $3.95 o

.- This book represents;a method of help-

ing the reader 16 undcistand just what is

3 . - a programmed,instructional unit and.how '

oul e 1o develop it./It grew from the authors’
cxperience in- a teachers' training college
and the subsequent: teaching of program-
-ming 10 teachers - and - lecturers, :After -

- studying-the material, teachers will under-

.- stand ‘more: clearly just - what the- phrase.-

i ‘programmed learning” means; what they
~z-can_.do ‘to - select - appropriate. - goals " of

- instruction:’ and- evaluate_ a programmed’

7 sequence- for student use. The book de-

“ mands " very ;careful,” thoughtful : reading.’

. There"-are: many- -useful:-diagrams ' and -

:splendid. biographical “material: included.

Each chapter- closes: with lists “of selected =

‘reading.—EG.H. = "~

:Preparing--Objectives for: Program-

med. Instruction, by Robert F.

- Clarke,” Irwin, Toronto, -

s-little ‘book -is:of value not only-to "
‘those preparing. programmeéd ‘material but
:to’anyone-who: wishes'to spendia couple” "
of pleasant : hours: - thinking - about:the .-
obje: is-teaching. For :Dr. Mager -
bjectives ‘are ‘not:high-sounding 'phrases -
‘which we generally: ignore-in order to. get '
on-withrthe: business . at: hand,;=but: rather
tatcments: which "help”us. to: know: what
cied :toteach;: how we':

11 g o perform’’
g hat:the acceptable standard: .
.for-his performance. is; we -will be well ‘on -

our > way:to: helping “him* achieve’ these

e book' i programumed, which =+
makes-reading-it’a’ novel-experience,“and.:
nds with*a“short self-test to:secwhether

yetiarrived.” %

“be:carefully. chosen”

the author's objectives have been veached
by the reader.” Sixty pages, casily read,
which are of interest to all engaged in
education.—'T.T.D,

SOCIAL STUDIES

A Course in World Geography,
Book IV, The British Isles, by
J. H. Lowry. Edward Arnold,
London, England, 1961." (Dist.
by Macmillan Co. of Canada
Ltd.) $2.00
This could prove to be a useful student

reference for a study of vhe British Isles.

The text is casy to read and there are

numerous good illustrations and diagrams

throughout—N.R.S.

One Dominion, by George E. Tait.
Ryerson Press, Toronto, 1962,

$2.90

This “test  describes the. history of
Canada “from 1800 to 1900. It is well
illustrated with maps, diagrams and pic-
turcs, The historical accuracy 'of the
book is enhanced by the author’s vivid,
interesting style. This book will be a
valuable student reference at the junior
secondary. level—N.R.S.

Three  Nations. Canada, Great
Britain, The United States of
America in the Twentieth Cen-
tury, by Gerald W. L. Nicholson,
H. H: Boys, R. J. Rannie and A.
E. Hobbs. McClelland and Stew-
art, ‘Toronto, 1962. 437 pp. No

© price given. B
Four ‘authors have combined to write

one. of themost unconventional history

texts of the .decade. I belicve it "also to

“hethe most (lisjointed of the decade. In

unbelievable:succession - the - authors- jump

. from ‘the London bilitz to the explosion
of —the - atomic . bomb - (with  an. unex- -

plained - picture " of -a.-mushroom cloud)

~to-the “carly enemy successes” ~ and - the

phony war.-In another case, from- Canada

“immediately . before” 'the. Second -World: -

- War they switch:to the National govern-:

ment: elected in- Britain in- 1931

-2 Any. attempt: to [write - a one-volume.
= history - of -/ th¢: - United-- States, Great
‘Britain - and - Canada, -regardless 'of - their
common* -backgrounds, . can be . nothing
“more than an:unsatisfactory- combination

of -;the’ chronoiogical ‘and the:" regional, =

“The authors': have; - however - made “it 'a "

most: enjoyable ‘book to read. .-

depicting - the. 1926 General - Strike . in

Brita’n is: exnlained . ini’the’ cantion ~and ;7
+- the:student:is- t! gn'_ﬁa'skcd,;"How; many .
“‘bowler: hats’can: you: spot?’’-In’ another,":

showing - a"71925: bus, the student-js-ad-"
vised to “Note. that streamlining - had ‘not’

_Pictures - in “student . textbooks - should .

“‘not,-in. my._.view,. be; explained,::Rather, :
the student 'should :be ‘directed to 'search .
* out significant information’ from the pic-- -

tures. . If “pictures-‘are - to be’used “as-a
teaching - device;™ it is “essential “that* they~

2/ The: major- weak: point:of: the: book’ is L
“the:illustrations and the' captions :which
..accompany them.: For instance, a picture:

In an interesting section on the Atomic
Age, 1 failed to sce rhyme or reason for
the selection of the illustrative material,
A picturc of Calder Hall scemed
appropriate, but onc of the Kennedy-
Nixon dchates, the Bannister miracle
mile, Jackic Robinson playing in the
Montreal Forum and t})c Quecen and
Prince Philip at the Stratford Festival,
in_that order, made no sense at all.

The book does have an excelient
bibliography (but both teacher and
student), a few chapter-end thought
questions, and a section in which the
authors attempt to show how a text with
their  unusual  arrangement may  be
utilized in teaching.—A.J.W.

This is Israel, by M, Sasek. Collier-
Macmillan Canada, Galt, Ont,,
1963. Illus. No price given.

Mr. Sasek’s Isracl is. a land where
biblical ruins and modern man’s most
sophisticated inventions stand side by
side. Camels compete with Cadillacs for
the right-of-way on superhighways. Oil
I)ipc-lines cross the desert, but one may
buy his fuel oil from a horse-drawn tank-
car, In this book we sce a land of many
tongues - and  many - traditions, where
Christians, Moslems,  Jews and Druzes
worship in their own fashion. Children
will be fascinated by the colorful draw-
ings and will' find - Mr, Sasck’s humor
delightful. Adults will enjoy the author’s
charm and the pungent ‘wit revealed in
the ‘commentaries which accompany the
-drawings.. The book .will be a valuable
addition to any school library—C.V.A,

~ WILLYOUR CAR -
| GETTHRU WINTER?

" IF NOT BUY A NEW ONE NOW— .
" WITH A LOW-COST LIFE-INSURED . -

 THE BANK OF
NOVA SCOTIA
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Statistics Teaech a Lesson

Education pays off was the lesson to be learned from a recent
address to the Burnaby School Administrators’ Association by the
Honorable William Hamilton, former Postmaster General of
Canada.

Using the latest statistical information available (from the 1961
‘census), Mr. Hamilton compared two census areas of Vancouver.
" The people of Area 1 were substantially better educated than the
average for the city as a whole; the people of Area 2 were less
well educated than the average. The well educated group enjoyed
a much higher income, and therefore a better standard of living
than the other group. Here are a few of the census results.

/ \-\‘-\;\’n\‘n\o\.\.\.\-\o\-\0\.\-\-\-\.\.\.\.\-\.‘ .

L - Yrustees. Oppose Gill Report
- ~One of the reasons why Cana- -
dian -teachers’ organizations have-
- unanimously “opposed the sugges-
- tion ' that - teachers: should be:
covered under the terms of the-
Unemployment -Insurance “‘Act is -
that: the employer contribution on .
behalf of teachers will have to be
paid 'by - the :school . boards, and
therefore will be, in effect, double
axation: ‘Moreover," the - school
board contributions' to . Unemploy- -
ment Insurance . will ' prodiice no "~ :

“cial level of “gove

ted: with interest, : there-
the October 1963 issue of - .
The School:Trustee, the journal of .
the: Saskatchewan School Trustees’:
ssociation, the - following  quota-
S groups.

, Vancouver Area l Area 2
~Average Income $4,630 -$7,840 $3,370
“Incomes over $6,000 S 11% 29% 4%

~Unemployed .. .. 59 . 3% 9%

‘ Average’Value of House  $13,900 $25,700 $12,100

Houses with Automobile 2% .. 92% 41%
-,\-\-\.-\‘-(-.-\'-\-\‘;a\-\i\-\‘.\.\.\.\.\.\;\.\'.\.'\.\.\.\.\.\.\.\.\.\.

~

_ rnment because:
“(a) it is contrary to good practice " .
- to impose taxation on a governmen- - -
tal group which must in turd im- -
‘pose taxation to raise the revenues: -
_required to pay such: taxes; and -
(b) such federal levies ~siphon-
provincially-raised tax monies out
‘of  the . provincial " field, thereby
- compounding - the : difficulties -
~such ™ financially =hard"* pressed

of

S L AL L L S S L L S e N L
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"“School trustees and other enti- 'leglslahop.
- ties -responsible for public. educa- o
tion ' derive "their ‘entire revenues
_ from provincial sources. They are.
= not, in any sense of the expression,”
_profit-making groups. This Associa-
~tion- takes the strongest exception
~to all -Federal legislation  which .
. imposes - taxation directly or indi-
. -rectly -on any subordinate provin- . -

Programmed Instruction

- CTF . Research Division - estimates - -
_that some 350 Canadian teachers -
- employed . programmed instruction

‘teachers who - have ‘used: the: tech-: -

~materials -will - find an -increasing- -
“role as asupplementary teaching = -
- device. Extremely encouraging re- -
“sults-have been obtained ‘in' reme-

~who transfer to a new school. The
.method also appears to -hold great.

“The report of the Gill Commis-
sion on unemployment insurance
has recommended that all school
teachers be compulsorily covered ;
under the terms of the Unemploy- ’
ment Insurance Act. If this recom-
mendation is put into effect it will
cost school boards, and hence local
taxpayers, an average amount of
$50 per teacher per year plus what-
ever increased salaries the districts
will be obligated to grant to
teachers to offset the contributions
payable by the teachers. This total
could amount to about 15 million
dollars in additional costs to :
Canadian school boards.” :

The Trustees’ Association has
strongly urged, in a brief to the
Royal.: Commission - on Taxation; -
“that’ municipalities - -and ~school
boards be relieved. of any and all -
tax. liabilities under -all Federal

Ma'n'y, VTe?:ach‘éi;s Using 1

A recent: survey. conducted by =

materials during the 1962-63 school -+

Favorable :.comments by 1riost

nique . suggest _that - programmed

dial work, and in assisting students
who miss school: through illness or:

THE B.C. . TEACHER "




promise for adult education.

A report of the CTF survey has
been published as Research Memo
No. 12, A Survey of the Use of
Programmed Instruction in Cana-
dian Schools, 1962-63. Copies arc
free from the Research Division.

A follow-up of this survey is also
planned. CTF has arranged to
make available free of charge units
from some of the commercial ma-
thematics and science courses to
high school teachers interested in
trying out and evaluating this
technique.

Another measure of the growing
interest in programmed instruction
is the extent to which the teachers’
associations affiliated with CTF
are holding workshops, seminars

Six affiliates have sponsored one or
more such activities during the
past three years, and of these at
least five are planning to continue
their program.

Du Pont Scholarship
Program Conlinues

Du Pont of Canada has an-
nounced that it will continue
its scholarship program designed
to help improve science and
mathematics teaching in secondary
schools across Canada.

Under the program the company
makes a total of 15 grants of $1,800
each through 10 participating uni-
versities, of which UBC is one,
which select the scholarship win-

program in 1956, a total of 139
teachers and prospective teachers
have been awarded scholarships.
Each grant may be awarded in
one of three ways: as a $1,500
scholarship in teacher training for
a student intending to teach science
or mathematics; as a $1,500 scholar-
ship to enable a science or mathe-
matics teacher to take a year
of post-graduate work, or as five
summer scholarships of $300 each
to give secondary school teachers
additional training in science
or mathematics. For each $1,500
scholarship, the company grants
$300 to the university for admini-
stration costs. If a winner of a
$1,500 scholarship is a married
man, the amount is increased by

and conferences on this subject.

ners. Since establishment of the  $600.

NO MORE PEEPSHOWS

The HPl MICROSCOPE SCREEN for group
instruction is designed to ® Eliminate time-wasting
!ine-ups for “‘peepshow’’ viewing ® Dramatize sub.
Ject matter ® Pinpoint exact areas of instruction
® Reduce equipment costs ‘

CANFILM SCREEN SERVICE LIMITED
-956 Richards Street, Vancouver 2, B,C.
* Tolephone 682-3646

' JohnA Walrké'r,‘w Dls;rlcf Méhéger;' v o
- 4555 West 6th Avenue, Vgncouver 8,BC S

ENCYCLOPAEDIA
BRITANNICA

NEW with
the largest revision since 1768

The first choice, since 1768, of educators
_and libraries everywhere

An'dr for elementary and junior high
BRITANNICA JUNIOR

- Regular price $125.00 .

Your best buy- at $107.50
School price 2 or more sets-$99.00 each
Recommended by Subscription Book List

ENCYCLOPAEDIA
BRITANNICA
FILMS & PRESS

Exclusive distributors in B.C. for all Encyclopasdia
- Britannica school materials - Ui

omplete. Gas Service for All School Needs
.~ BRANCHES THROUGHOUT B.C, - . .
12 Gramle St o HOUT B L

S MU
AL NO N E K

1 The Finest In Furs |

FURSTID) |

o 906 ‘Graniille: Street, Vancouver 2, ‘B.V (e
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-—Print courtesy o[ Esquire Socks Library of Footlore

“The stockings were hung by the chimney w

ith care, in hopes that St. Nicholas soon

would be there.” In this old drawing St.'Nick is busy at work, keeping up the age-

old legend of filling Christmas stockings.

v‘ HO WAS THE FIRST child to

hang - his stockings on -the ‘mantle -

in anticipation of a visit from St.

- NickP Who sent the first Christmas

card? Sang the first carol? Tossed
tinsel on'thefirst tree? Shared the
first kiss under mistletoe? Enjoyed
the first sip of wassail?

" The answers.lie in the. centuries-

~-old legends:cf Christmas.

Fizst to gather about the wassail

_ bewl—today, the tracitional Christ-
. mas punch bowl—wer: the ancient

Saxons. The word “wassail” is a
“Saxon toast meaning “be-whicle” or

* “have health.” Through the years;
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the word came to mean any liquor
used to toast health—especially the
spiced drinks served at Christmas
celebrations in the Middle Ages.
The basis of the mistletoe legend

is an old Scandinavian myth which’

tells of the god Balders narrow
escape from death.

Loki,-. a- malicious - giant . and
menace to peace in the kingdom of
Odin, ruler of the Norse gods,
sought  a way to destroy the
beloved Balder.

Aware of the danger to her son,
Frigga, Balder’s mother, secured a
charm which made him immune to

injury from fire, water, air, or any-
thing on earth. The only thing she
overlooked - was .an. unimportant,
harmless plant—mistletoe,
Learning this, Loki made an
arrow  of “mistletoe ' and ~ mortally
wounded Balder. In desperation,
Frigga begged the gods to inter-
cede and save her son—vhich they
did. The grateful mother decreed
that, from that moment on, the
plant would-be a symbol of love.
The mistletoe kiss is thought to
be a survival of an ancient Norse
marriage rite associated with- the
legend. : :
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Not as old, but even more com-
plex, is the legend of the Christimas
stocking. The only fact that can be
clearly established is that the first
Christmas stocking was fashioned
of woolen shreds—long before the
days of Dacron blends.

One of the versions tells of the
Bishop of Myra, a kindly clergy-
man who lived in 4th Century Asia
Minor. and later became St.
Nicholas.

One Christmas, the Bishop
learned of an impoverished mer-
chant in his city who had two
d lovely daughters—both unmarried
because their father couldn’t afford
dowries.

The compassionate Bishop, de-
termined to -help, dropped two
bags of gold coins down the mer-
chant’s chimney on Christmas Eve.
Coincidentally, the family stock-
ings were hanging on the mantle
to dry and the gold landed in the
hosiery. St. Nick, the legend goes
on, has been dropping gifts in
stockings ever since.

OO MUCH TIME and: effort and too many: words

The story, though plausible, has
one loophole. Research uncovered
the fact that hose were not made
with feet until the 11th Century,
some 700 years after the Bishop's
bounty. Did St. Nick go around
dropping gifts into bottomless
stockings for 700 years?

A much more likely legend is the
one crediting St. Francis of Assisi
with the introduction of community
carol singing. The word “carol”
means “to dance in a ring” It is
said that St. Francis staged a man-
ger scene one Christmas with real
people and animals. The onlookers
were so delighted with what they
saw that they burst into happy
song. Those first carolers became
as irnportant to St. Francis’ Christ-
mas celebrations as modern carol-
ers are to ours.

The origin of the Christmas tree
can be traced to the deeds of
another good Saint—Winifred. It
is said he hewed down a giant oak
to prevent a human sacrifice a
group of heathens were holding in

New Techniques in Teaching

its shadow.

A tall, young fir suddenly ap-
peared in the oak’s place and St
Winifred proclaimed it a miracle,
stating that from that day forward,
families would gather about a fir
tree—not for wicked deeds—but to
glorify God.

If St. Winifred gave us the
Christmas tree, Martin Luther gave
us the custom of decorating it.
While strolling through the
countryside one Christmas Eve,
Luther was awed by the sight of
the snow-tipped evergreens spark-
ling in the moonlight. At home, he
tried to recreate the scene for his
family by placing candles on their
Christmas tree . . . and we've been
decorating our evergreen boughs
at Christmastime ever since.

Our Christmas card custom is of
relatively recent origin. The first
was sent:in 1843 by Henry Col-,
English educator and art patron.
It bore the now-classic greeting,
“A Merry Christmas and a Happy
New Year to Youl"y

1963 Summer Conferehce Reports

BRYAN M. VINCENT

Much of’ the time given to the sections. on New

are: expended today in conmdermg, what: to .do to,

every . teacher ‘should have the’ opportumty to evalu-

ate what _among ¢ the new developments, is 'lpphcable

or “or about the “poor” or “unqualified” teacher. Too
tle time and effort are given to considering how to
assist the many good and consmentlous tcnchcrs more

Techniques - iwvas - spent - explaining, - describing - or

: “demonstrating a few of the outstanding new develop-
ments. Whitle many participants would have appre-

ciated gicater detail in specific instances, time forbade

“anything but a (.ursory survey of the novel modes i

presented.

The -role: of some audio-visual eqmpment as a
means to enhance and fll 'out a lesson were. touched : Gy
upon. The use of 35 mm slideprojectors and- the,j;;,,
acquisition  of slides -received specnl emphasis. 35 -
mm ‘slides become an inexpensive, highly interesting .
nnd mformatwe medlum of ‘communication - when o

et




are used. Mounted slides can be prepared ready for
viewing for about 5c¢ a slide, using simple home
equipment and a home developing solution kit. There
is little required of the amateur in developing these
films other than the ability to follow instructions, It
is quite possible to take photographs one day and
view them the next day using a moderately good 35
mm camera and the above mentioned film.

The SRA reading kits sparked a good discussion in
most sessions. Several of the conferees had had
experience with these materials and were very
generous in sharing their observations and conelu-
sions. Many of the delegates found the discussion
about the “Listening and Note-Taking  Skills” of
particular interest.

The overhead projector vs. the opaque projector
was discussed at some length in some sessions. The
subject of TOPS projection (tested overhead pro-
jection systems) opened a line of enquiry new to
many of the delegates, as did a brief association
with, and demonstration of, the “Trachtenberg Speed
System of Mathematics.” Several members felt Trach-
tenberg Mathematics might be well employed as a
fresh approach for Mathematics 21 and 31 as well as
a means of enrichment for select students.

_ Programmed instruction was deliberately left until
the latter part of each day. The discussions were
necessarily curtailed by so doing. Such a devious
method ' of limiting discussion of programs was
necessary, for-many hours could have been quickly
consumed discussing and examining these materials.
“Adisplay, in a room separate from the discussion
- room, permitted those attending the conference to
- -browse ~amorig - many programs ' and much displuy

o literature. “The delegates “seemed to appreciate the

opportunity to spend some time with the display and
~ lights burned over the display until nearly midnight

 Public Relations Sessions
THEPATTERN FOR the Ptrlbii‘c:l’{erlétions sessions

-Fraser, "Canyon.- The ‘idea “of “workshop “members
establishing a PR program for an association of free
“enterprising * cocktail -lounge - owners; emerged when
we were above Hell's' Gate; the problem of competi-
 tion from the milk-industry was added on the spot; in

the classroom.

‘politics. -

{b'e a:bui

n_feature.of group dynamics.

'was created as. my. wife. and I drove through the

~British Columbia. N I e
~'Most - enlightening - was - the unfolding, through

“The mechanics madé, tﬁe'éésSith and revealed that -
some _teachers‘would do well* in" public relations or -
. Lookmgback,I know that ;twp"éf three éxpeﬁineijts‘

ollapsed with.a dull thud; but this danger appears'to

cach day. The sections were in agreement that pro-
grammed lcarning materials will become a needed
and invaluable teaching aid as programs are devel-
oped by teachers as supplementary material to good
classroom teaching,

The most consistent conclusion to be drawn from
the scctions on New Techniques was the continuing
need for similar workshops throughout the year at
the local level. A number of suggestions for continu-
ing this type of workshop or for disseminating infor-
mation on new techniques were advanced and
discussed. Chief among these suggestions were:

(1) Some means for informing all teachers of new
techniques as they develop. Delegates favored a
department in The B, C. Teacher, with special news
letters playing a secondary role.

(2) In-service education should concern itself with
bringing demonstrations and/or workshops to the
various local associations.

(3) Provision should be made at the University
whereby student teachers will be given comprehensive
instruction in the use of audio-visual materials, New
techniques should occupy at least a portion of this
course.

(4) A seciion of the Easter Convention could con-
cern itself annually with new developments during
recent years. Some doubt as to the effectiveness of
this suggestion was expressed.

(5) A special summer course be organized by
BCTF or by the University, which students could
attend for a week or two at-no cost.

While many of the suggestions advanced are
worthy of note, there remain many difficulties which

~must be overcome before any of these ideas may be

inaugurated. Certainly the session at Vernon made
some concrete attempts to satisfy the needs' of
teachers for knowledge of new-developments.¥¢

"Most fun was in the daily interviews with Van- i

couver Sun reporter, John Arnett, especially when =

we tried to discover who speaks for education in
questioning, of “This is'my School District.” ,
Most : imaginative “were- the segments, “On- the

- stand,” especially when the groups disagreed ‘in their .

solutions.” =~
It was a fabulous week. The general sessions with"

- =2~ THE B.C.. TEACHER - :

_ Ev Irwin, Harry Evans, Jim Cairnie, the lawyer, the ’
-doctor, and brilliant Dr. Clarence Smith, were a last=" = i
. ing—exper‘rig'nce,*ir : T L i e
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Kimberly-Clark Canada Limited, Educational Dept. Bc7-5312 2 Cariton Street, Toronto 2, Ontario

Please send me free ( éxcepl for return Name and Title
postage) your 16mm. sound and colour film
**The Story of Menstruation." School Grade
Day wanted (within 3 weeks)
2nd cholce (within 4 weeks) —
Also send:
Booklets, ''Very Personally Yours''
Teaching Guide

Menstrual Physiology Chart Note: Material will be sent to teachers and
authorlzed personnel only.

Street

City. : Zone. Prov

KOTEXIs atrademark of Kimberly-ClarkCanada Limited
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A TEACHER, A TEXTBOOK —
AND A NEW INSPIRATION IN READING

The New Basic Reading Program of the 60%s is an :
exciting program presenting lively new stories and
illustrations to stir young imaginations; to speed

youngsters toward fuller understanding of what they

read, first in pictures, then in printed language.

Proven teaching techniques help make the learning

situation more¢ exciting, and at the same time, moroe

meaningful.

GAGE @rrsxrnooxs
OIVISION OF W. J. GAGE LINITED
1500 Birchmount Rd., Scarborough 4, Ontario




