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The Specter of Thought Control

TWO UNRELATED EVENTS last month must cause thinking
people some concern. We refer to the banning of a
- book in’ Victoria and the outcry in some quarters over
the showing on television of an interview with an
Amgrican nazi,

, Euth incidents indicated a desire for thought con-’
“.trol; and: it is this aspect of the ‘events that disturbed
~us. We do not intend to argue the merits of the specific

-~ decisions to ban the book and to show the interview.

‘Rather we're concerned that any individual or group

- of people should set himself or themselves up as the
* arbitrary deciders of what is or'is not ‘right’ for thew ;
"' general public. £

“We are’ partlculariy dlsturbed when elected ‘rep-

. cases last month

sentatwes in a free: country -get caught up-in-the -
let - them - think - what we - want - them - to - think .~
“ hysteria.’ ‘And thls is. exactly what happened in both

(pro ably without . reahzmg 1t) w1th the very people B
they \would be the first to° ab]ure—those who would‘:"

viduals who supported the book banning or protested
the television program would have restricted public
information lest the thoughts of Canadians be
contaminated—dare we say, lest they think for them-
selves? We wonder if those people realize how short
the distance is between last month’s incidents and the -
loathesome thought control of a dictatorship.

The two displays of = hystei:a “have - special
significance for teachers.i Society tells us to teach

young people to think; critical thinking is high on the = ...

list of objectives of school systems - throughout the

- free world. Society says it wants its youngsters to be
able to weigh' varying points of view and to come to
‘their own conclusions, yet far too many people are all

too ready to ban points of view they do not hke We» :

= call this hypocrisy.." i
‘As members of the professxon a551gned to pass on -
_our country’s heéritage, we believe it is high' time = =
L ‘Canadians decided if ‘they really do want youngsters .
- to think for themselves.:If ‘they do, they will-have'to.. .
“learn the lesson history 1 has taught again and again— - AT
“nobody’ can leglslate common sense, m pohtxés m); S
e *morahty, or.in any:( other area.: i it
= If Canadian'teenagers “cannot - be trusted to: read i)
T contemporary books -and: Canadian- adults-cannot be
- trusted- to" hear extremist ~political vig
: betrayed the ‘thousands of our countr ymen: who gave




Another Win for Bureaucracy?

EARLIER THIS YEAR our province witnessed an appalling
example of how bureaucracy in government can
thwart the desires of citizens.

Last spring the Campbell River School Board de-
cided that, under existing entitlement regulations,
classes were too large. So that class size could be
reduced, the board decided to submit to the rate-
payers: a referendum for more classrooms, to house
the additional classes which would result from the
reduction. The entire cost of the building program
would be borne locally.

As required by the Public Schools Act the board
applied to the Minister of Education for approval to
submit the referendum. Approval was refused.

- The only reason given in the Department’s-letter to
the board was that passage of such a by-law would
" result in a tax:rate that would be too high. Someone
sitting in Victoria decided that the citizens of Camp-
= bell ‘River: could: not--even -be “asked if they were
.prepared to-make:-a: fmanczal sacrifice- so- that their

E chzldren could be educated in smaller classes.

whlch would: not be required to contribute one’ cent

-zens' of ‘any school  district the right to decide for
‘themselves' whether. or ‘not they want a standard of
~~education hlgher than that prov1ded by the foundatmn
. program? i

"B, (‘ ‘The: concept of the foundation program was Dr.

NOVEMBER, 1964

By what moral right can a provincial -authority, .

:to the improved- educational facilities, deny the citi-

4 Prior to: the Cameron Report in 1047 there were
g w1de dxspantles in educational standards throughout:

eron’s ‘solution.. By hlS recommendatxon, adopted G

D. J. S. SMITH

anticipated that the figures used in calculating the
first foundation program would have to be revised. It
is interesting to note that in the seventeen years which
have passed since Dr. Cameron calculated his founda-
tion program, costs have risen by approximately four
times—four times per pupil or per teacher, not four
times in total expenditure.

The rise in unit costs is not, of course, due solely to
higher prices. It is due, also, to a demand by the
citizens of the province for higher educational
standards.

One of the rezsons why Dr. Cameron set his face
against centralized control of education was his firm
belief that local school boards would be more sensitive
to the demands of citizens for higher educational
standards. Therefore, he reasoned, educational ex-
pansion should’ be dependent on a number of inde-
pendent decisions by local authorities. When these
decisions resulted in a universal rise in unit costs, the .
foundation program would have to be adjusted.- Thus, '
the provincial - government -would - participate m
universally accepted decisions. .

Between 1946 and 1961 many attempts were made
by government to restrict the free flow of expanmon.
Notable among these restrictions was the approvmg of
budgets. No measures were successful in stopping the -

~quest of the people for a higher standard of education,
however; and attempts - of this nature have been
‘abandoned. But a new tactic has revealed itself. -
;7. The fairest ‘method 'of. calculating. qucatlonal
" burden in &nancial terms is through ‘entitlement,” i.e., -
the number of teachers required to teach: ‘the pupils in
“the various - schools -of the  province. It would not
* - matter-if the entitlement formula’ were not gensrous,

P

: . 50 long as:local authorities: were -perniitted to exceed - - o

it ‘at" will: This right is" qurely fundamental -to .the

~ “ more. teachers than the foundatlo

" that’ budgets ‘do: not: have o7 be scrutlmzed the, -
prachce 1s perrmtted ; e

It is all very well to. have the nght to emp y

: pnnmples established “in - 1946. Thé employment of i
‘allotment is surely -~
just another. way of the boards” foercxsmg their: pre- .-
“rogative  to. spend money - at taxpayers expense.:Now. =20

addltlonal teachers at local’ expense but it is not too - * .
prachcable an enterpnse if there is noplace to put the.. . .
R i CommuedonpageSSi:' “
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" PART I

THE DEFECTS OF OUR ACHIEVEMENTS

A. FULL-LENGTH ARTICLE could easily be written
describing ‘and extolling the manner in which the
provincial associations of ‘teachers in Canada went
from strength to strength in the years following the
end of the second, world war, making good use of the
power and the resources which accrued from statu-

- tory membership. The first few years of this period,

- of course, were a severe testing time for most groups
as a result of wirtme inflation and a temporarily
-~ adequate supply of teachers. The right to.negotiate
-~ had to ‘be won'in many places, and threats of mass
. resignation and similarly strong pressures had to be

~cost of living, - -

: f;;,increas,in"g' demand, "and - as the organized teachers
- gradually won' the. ‘support of - public -opinion for

b

in their respective provinces.

cerning - current ‘activities of the ory;

as ‘economic advancement: (which’ directly improves

- or doing it well enough, or leaving undone some-

._at the outset not to assume that these criticisms apply

-groups were tackling their problems.

.. used in.order to keep salaries in line ‘with the rising - - No Association Philosophy?

* 7 As the 'supply of teachers dwindled in relation to

their - objectives and, "in genera!, for: the methods:
adopted to attain them, fewer complaints were heard
about allegedly professional teachers using strong-arm
trade’ union- tactics, The teachers’ associations them-
selvi e -a: reasonable securityhad been won,
e pend a-good proportion of their fee-revenue -

- they ought to play, nor to engage fully -enough in
-educational change and reform at both local and pro-
-vincial levels. I would submit that only by so doing o
- will we be able intelligently and effectively to exercise - -
_the powers and responsibilities which statutory mem-

and on contributions to the overall good of the school ~ “bership gave us.- This implies a willingness to enter

=~ in-the-operation-of ‘the school system_forthe public
Q. o good_ R = i . :*"’53’,—:‘:“’7’ AR Fien i = g
- Before our. associations can play this- partnership ~

-rcle -effectively, however, they will have to educate.
- the membership, first to accept the philosophy which = -

- gives it meaning and justification, and second; to be
7 _ .- mature and patient enough to realize that such arole -
the quality. of the service given by. the teachers in the- - - ' !
schools), standards of certification, curriculum study
and research, and in various types ‘of direct and in-

nized teaching profession, I must state by way of yire-.
ace that all“the  provincial - groups about which I
know anything at all have reason: to-be prondiof their =
work in"the past ten or twelve years in such Belds:

-benefit for a’ deferred gain, Just as, since Immanuel .~
- Kant, it has been a commonplace of personal morality =~ -

CORPCRATE STATUS

J. M. PATON : |

direct assistance to colleagues in less privileged parts
of the world. This proves, I think, that we have the
means, the personnel and the will to do well whatever
we deem to be important or vital. i

The guestion now is whether we are doing enough,

thing that is professionally essential. I propose to
offer a number of criticisms and to illustrate most of
these from personal observation. -The reader is warned

with equal force in all provinces, or that there are no
excepticns to some of them in particular places. I am 7
writing in- the' main out of my own experience of
fourteen years as General Secretary of the papr of
Quebec, during which time I had many opportunities
to notice how most of the cther: fifteen provincial

. The first criticism is a general one, from which the
others tend to follow. It is that our assoeiations have
not  formulated  an educational philosophy, and/or
havenot thought it through in sufficiently specific and
realistic terms, to enable them to play the role in the
educational  power “structure: of each’ provincethat = -

into partnership with provincial and.local authorities

will' frequently mean relinquishing “an immediate =~
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to state that people should always be treated as ends
and never as means, so it might be said that the
maturity and soundness of a political entity, or of a
collective group like a teachers’ organization, increases
to the degree to which the same principle informs its
thinking and ity acting. Just as an ‘I-Thou,” or
‘otherness” attitude (please note, not ‘togetherness’)
is the measure of maturity in an individual, so a “‘We-
They” point of view is taken by a mature organization
before it adopts a major policy or launches on an
impurtant course of action. ,

Acceptance of the ‘We-They’ principle would re-
quire our associations to conduct their deliberations
within a frame of reference much larger than their
own welfare, It is true that all of them now have
statements of aims in their policy booklets which stress
‘the advancement of the cause of education’ as well as
‘the promotion of the interests of the teaching profes-
sion.” But I am afraid many of the groups, possibly all,
have been disposed to assume most of the time that
what was good for teachers in the view of their assoc-
iations was ipso facto good for education, and so put
the collective conscience to rest instead of constantly
and persistently searching it.

A Closed Shop?

For example {and this is my second criticism), the
general public (referred to hereafter us Joe Doakes)
simply is not awzre of the teachers’ association in his
province as an educational agency with an important
part to play in the public interest. Most people,
therefore, who know anything at all about teacher-
board disputes (from the newspapers, for instance)
simply conclude that teachers have a closed shop
with check-off privileges and a much higher annual
wage than -trade-union members, ‘ie., they are a
privileged and protected lot. Consequently, when we
advocate smaller classes and fewer teaching periods
for what we believe to be sound educational reasons,
Joe Doakes agrees “with the newspaper headline:
‘Teachers demand more pay for less work.’

The time has come, I think, for teacher negotiating
groups- to realize - that many recent successes may
have been due less to the validity of their objec-
tives and the soundness of their procedures than
to the continuing shortage of qualified teachers, par-
ticularly ‘in the secondary schools. Salary policies
ought to be, but seldom are, part of an association’s
overall policy for the advancement of education in

-the school systum concerned. Too often we have been

concerned solely with economic conditions, the cost of
living, with the ‘maximum gain the traffic at the
moment will bear, and with such dubious ‘principles’

as one which seems to be gaining acceptance—that

a teacher’s salary at the énd of twelve or fifteen years
ought to be twice his starting salary. E

It is true that qualifications have been raised by
adding attractive inducements in salary scales for
those earning degree status, or better; and no doubt

NOVEWMBER . i964

Dr. Paton is Professor of Education, Ontario College of
Edueation, Toronto.

benefit: have accrued to the school system from the
creation . of more posts of special responsibility,
thereby promoting more good teachers without taking
them entirely out of the classroom. But—and this is
the point—have these policies been part of a study of
the whole problem of staffing a schoo], of which the
salary schedule is only one? Very little satisfactory
rescarch has yet been done on pupil-tegcher ratio, the
efficient utilization of staff, the varying needs in cer-
tain subject areas for preparation and marking time,
the functions of department heads and whether or not
they need assistants, the detection and elimination of
incompetence, the possibility of wsing technical and
semi-professional personnel to assist professional and
senior teachers. Nor do I sce why the automatic in-
crement should be sacrosanct, when edycational prin-
ciples suggest it ought to be carned.

A Dodging of Responsibility

My third criticism is an extension of the second.
We have left Joe Doakes with the further impression
that we are more concerned with reforms which in-
crease our corperate strength than with any which
might add to our individual or collective responsi-
bilities. Where leadership is lacking or is indecisive,
teacher associations do not vote for direct involvement
with activities that are likely to invite erjticism from
members as well as from laymen. I am thinking of
complete or even partial responsibility for curriculum
and textbook changes, for reforms in the content and
procedures of external examinations, for a controver-
sial change like provision in the school law for cancel-
lation of certificate on grounds of professional
incompetence, or for modifications in the regulations
governing school hours and vacation periods. Final
decisions in most of these areas we have been content
to leave to that anonymous entity known as “The
Department,’ except. when we are advgeating a spe-
cific and isolated change which commends itself

_immediately to teachers.

Admittedly, every provincial group of teachers has
committees working on curriculum problems, out of
which come recommendations that eveptually go to
the provincial authorities. ‘Too often these are piece-
meal -efforts, because the association has no philo-
sophy of the curriculum, no overall point of view. It
is easier to conduct isolated studies and make
individual recommendations, then sit back and
grumble at what ‘The Department’ produces by way
of a course of study, than it is to work out an entire
program for ourselves. It may be said, of course, that

~this is the Department’s responsibility, not that of

the teachers’ association. The latter could, however,
advocate decentralization of responsibility for curricu-
lum, or at least work for a system of acgreditation by
which good school systems would have complete

85
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freedom to experiment with courses of study and
examinations. School evaluation procedures ~ have
changed (and improved?) very little in the past
thirty years. It is customary to blame this on univer-
sity requirements and on the format of the matricula-
tion examinations, but I sometimes wonder if teachers’
organizations have not deliberately shied away from
this controversial and difficult problem. Yct surely
there is no more important project for rescarch and
study than the outcomes of teaching that we think
are essential cnough to be measured at each grade
level, and how these can best be evaluated for sehool
record ar.d promotion purposes.

Any Policy on Incompetence?

The fourth point of criticism applies to the field of
teacher education and certification, where all teacher
groups can certainly point with pride to their persis-
tence in prodding the authorities to raise standards
and, at times of critical shortage, to issue temporary
permits rather than dilute the regular certificate. It
is also a matter of record that the provincial associa-
tions of teacLers have asked for a larger voice in
certification. Put I am not aware that any association
has a stated policy which makes it clear its members
are willing to assume the burdens and the headaches
of accepting full responsibility in this area.

For instance, I doubt if our policies on minimum
standards for the permanent teaching certificate are
much in advance of those now in force, or if any
teacher group is seriously studying a change of policy
in this respect. Moreover, do we know, or are we
trying to know, any more about assessing competence
and detecting incompetence in teaching than the oft-
criticized Departmentai*Inspector? How many asso-
ciations (the Bcrr is the only one I know of) are
spending adequate time ind money on a serious study
of the whole question of/the education and training of
teachersP Has research’ so far provided any valid
answers? If not, along/what lines should research and
study now proceed? In shart, if the teachers were to
be given tomorrow the full responsibility for future
training and certification, would they fall back on
the status quo, or would they have a policy to imple-
ment, based on study and experience, which their
members supported?

At this point it is only fair to recull that, at the
present time, two (the BcrF is one) of the sixteen
groups we are talking about have devised procedures
for identifying incompetents in their ranks and, if
they are .not capable of improvement, for either
persuading them to leave the profession or encourag-
ing school boards not to engage them. And I believe
one or two other associations are considering similar
procedures. This, however, is not the same thing as
expressing a willingness to become involved in and to
accept at least partial responsibility for, admissions to
the profession in the first place. And yet it is doubtful
if any occupational group can attain full professionai
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status in the eyes of Joe Doakes and his Iike unless
it docs control entry to its ranks. The first step is to
prove we know more about the job than any other
group of people, including the Department of Tduca-
tion, and this we organized teachers have not yel
dore.

No Articulation of Principles?

In other arcas of educational planning-—~school law,
regulations, administration problems gencrally—I be-
licve our associations, in varying degree throughout
the country, have failed to create in the public con-
sciousness a corporate image of a body of professional
experts in education whose views on current problems
will be worth listening to because they are grounded
on scholarship, rescarch, and on socially-oriented
objectives. When the layman or some specialist group
becomes concerned about drop-outs, or slow learners,
or handicapped children, about part-time education,
or adult and continuing education, we hurriedly look
into the matter and prepare a statement; but we have
no larger frame of reference into which it can be
fitted. I do not suggest that this concept of an overall
policy is an easy thing to implement, still less that it
must be phrased once for all and never amended,
The trouble is that our groups seldom, if ever, get
down to the job of articulating principles at all; so
that specific policies are prepared and acted upon in
isolation. Take, for example, the administrative prob-
lem of efficient use of the school plant and of the
professional staff. We tend to select the most favor-
able (to the teacher) items from various school
systems we have heard about (Russia’s included),
and propose for consideration a mélange of what
most of our members would like, which no one outside
the association takes seriously.

The principal remedy for the situation I have been
describing amounts to a change in directinn for all
our provincial groups, from inward-looking to out-
ward involvement in educational reform at the point
of action. How this might be done I shall discuss in
my third article. For the moment it might be said that
most groups need to develop more fully than they
have done their facilities for study and research, even
to the point of employing one education officer in
central office who would not be burdened with too
many routine tasks, but would have time for reading,
thinking, planning, and guiding the studies the asso-
ciation decided to undertake. Our associations should
also spend more money in future on commissioning
studies that ought to be done, simply because they
are important to education, and not for any immediate
or tangible gain that might accrue to the membership.

A Challenge to Our Magazines S

Related to this is the sixth and last comment I wish
to make by way of criticism of current activities of
our provincial teacher bodies. I would like to see our
association magazines become educational journals of
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quality and, therefore, shed most of the hiouse journal
characteristics they still retain. I have noted a trend
recently, which I hope will be continued and accel-
erated, to print association news, reports, addresses,
AGM resolutions, ete., in special bulletins or news-
letters instead of in the magazine. There is another
trend which is probably inevitable, but which presents
our journals with a special challenge, and that is to
the formation of specialist associations of teaclic; s,
cach with its own publication. All this is part of the
greater trend toward specialization and the frag-
mentation of knowledge, which, though it cannot be
prevented, can at least be modified to the good of
everybody,

Our association magazines have a unique oppor-
tunity in this respect to serve their readers and the
cause of education, by doing what they can to prevent
the creation of too many islands in education which
cease to communicate with cach other—for example,
elementary with secondary school teachers, kinder-
garten-primary with senior elementary teachers, tea-
chers of mathematics and science with their colleagues
in the humanities, shop teachers with academic in
vocational schools, administrators with classroom
teachers, and so on. We must at all costs maintain
the educational dialog among all our members, who
surely have in common that they teach children and
adolescents, that they are serving society in the same
essential ways for the same important ends, and that
they are members of the same professional association,
which happens to publish the one educational

periodical they all receive,

By cducational dialog T mean a professional dis-
cussion of aims and methods, of children and students,
of psychological and sociological problems in educa-
tion, expressed in terms that should interest and
inform intelligent teachers of any school grade level.
The magazine’s chief aim should be to build bridges
of understanding between all the groups I have
mentioned and others iike them. The need is so vital
that magazine budgets should be increased to meet
it, in order that articles, reviews of seminal books, and
special commentaries may be commissioned from
outstanding writers who are authoritics in their fields,
who have mastered the art of expressing subtleties
and profundities both lucidly and interestingly, and
who believe in the essential unity of education.

This article has dealt largely with eriticisms of our
provincial associations, suggesting that, despite many
important achievements in the past decade, there is a
growing discrepancy between the few stated aims
(in very general terms) of our groups, and the powers
(with implied responsibilities) which came with
statutory membership. This discrepancy amounts to
a refusal (perhaps reluctance is the better word) to
become directly involved in the administration of
education to the end that the school system should be
constantly improved in the best interests of the pupils
and the public. How this involveraent might take
place, and what it might cntail for teacher associa-
tions in Canada, is the subject of the third and last
article.

Project Africa 1964

FROM THE BEGINNING LET IT BE CLEAR that cTr’s Project
Africa is a very worth-while and supremely rewarding
scheme. In the countries of tropical Africa the edu-
cational task is enormous and any sincere help is
much - appreciated. We spent only six weeks in
Uganda, of which barely four were actual teaching
time, yet I feel certain that we achieved something
worth-while. I have  already had several letters . of
appreciation from' African students who attended the
course. One student writes, “The knowledge that I
acquired from all of you will make me long remember
you and your country’; another says, ‘I appreciate
very much everything that the Canadian teachers did
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W. R. LONG

for us.” In addition I have also received a letter from
the Uganda Ministry of Education indicating that
plans are already under way to invite another crr
group in 1965,

What is Project Africa trying to do? As I see it,
there are two main aims. First, to do all that is
possible to raise the standards of education in the
emerging nations of Africa by assisting in the acade-
mic improvement of teachers and by aiding in the
growth of newly formed teachers’ organizations.

Mr, Long, a Kitimat teacher, was lead:r of the Canadian
teachers in Africa last summer.
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The Uganda Teachers’ Association held a reception in honor of the Canadian Teachers' Federa-
tion at Kampma. S$hown here (I to 1) are R, D. Kiwanuka, Chiel Inspector of $chools; Dr. N.
Zake, Miniser of Education for Uganda; W, R. Long; and J. Aryada, Senior Inspector of Schools.

Second, to demonstrate in a practical way that human
sympathies and contacts can bridge all divisions of
race, language, creed or politics. The fact that we are
a non-political, non-governmental group seems to give
us special appeal. We try to work with the Africans
and try to provide what they want, not what we
think they should have. We try to avoid any attempt
to sell the Canadian way of life, or any other ideology
for that matter. I find that our ideas and personal
opinions are always welcomed and heard with respect
and attention, but I see no virtue in forcing our views
on our African friends. If our ideas are truly sound,
they will take root and thrive on their own merits. It
is my considered opinion that Africa today suffers
from ‘a superfluity of culinary experts—there are far
too many recipes being stirred into the educational
broth and not always for the best of reasons. I am
afraid that a great deal of so-called ‘aid’ is for purely
material or political ends and not at all sincere in its

these changes I am profoundly grateful.
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We were told that as a,result of this experience we would find our lives changed. In many ways
that is true. We have been a part, briefly but actually, of a new world differing from our own in
background and in outlook. We have felt, again briefly but closely, the vibrant pulse of new
nationhood. We have seen a desire for learning that we rarely see among our own young people.
We have been able to pool our professional knowledge and experience with fellow teachers of a
different race, and we have been accepted as colleugues by those whose race and background
and opportunity are vastly different from our own. We cannot help but be changed, and for
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purposes. I believe also that much of the aid program
is misdirected and results from failure to evaluate
local needs or to consult local opinion.

Many groups in North America are sending old,
discarded texts to Africa. How carefully are these
sorted before despatch? T saw hundreds of guidance
books for American teenagers which had been sent to
an African college for vernacular teachers. Most of
our social studies texts are of little use because they
reveal sad ignorance of Africa or are very out-of-date.
Even story books could be of only moderate value
since the situations are often incomprehensible to
African children. Carefully chosen English books and
modern mathematics books are probably best, or
good, practical general science books. Much of the
material sent simply accumulates in stores and be-
comes an ecmbarrassment to everyone except the
termites.

The Chief Inspector told me of an ‘enormous sum’
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—W. §. Potter, Gibsons, ¢rr tecam in Kenya
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of money ‘given’ by America for the purchase of
secondary social studies and science texthooks but on
the basis that only American textbooks be purchased,
Apart from the complete unsuitability of American
textbooks for the Uganda program, this backhanded
aid” simply causes resentment. We  saw large and
costly buildings for which even the nails had come
from the donor country, thus doing nothing for local
cconomy. The upkeep of these ‘“white clephants’
swallowed a disproportionate amount of local funds,
This kind of assistance may be productive of fine
photographs for the journals of the donor country but
is of doubtful value at the receiving end,

Those of us posted to Uganda were very fortunate.
We began with a most comfortable flight from London
in the magnificent new British VC10 jet. We enjoyed
a dawn take-off from Cairo and the subsecquent day-
light flight along the Nile from Cairo to Lake Victoria
was fascinating. We spent about a weck settling in
and becoming acquainted with the ‘Pearl of Africa’'—
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as hest we could with press conferencey, paid our
respects al the Ministry of Education und tricd to get
some grasp of educational problems in Uganda. John
Kisaka of the Uganda Teachers Association, u gilted
artist, wus our mentor and guide,

Despite its relative wealth, in - African terms,
Uganda has an alarming number of educational pro-
blems. Lven in Buganda, the richest kingdom, only
about one-fifth of the children can be accommodated
in the primary schools. Even if more classrooms were
available, the teachers are not; and if the teachers
were there, there would be no money to pay their
salaries. In fact we were told that even up-grading a
proportion of the present teachers would put a severe
strain on government funds for salarics. Sccondary
ceducation is for a very privileged few and sccondary
fees are high. Even the cleraentary fees, at $12 per
annum, arce a strain on families whose cash income
rarely reaches $100. (Farm servants are paid about
15 cents a day in rural areas.) Uganda appears to
have a reasonable supply of subsistence foods but

’

; ;
/ , /
/ ... Please come back next year,” was an invitation heard by the Canadian teachers, time and J
/ again, ;
g The sincerily of this plea was demonstrated in rather dramatic fashion in Malawi. Joe M longot, 5
/ president of the Malawi National Teachers' Association, and Gary Nigochi, the secretary, gave up J
/ summer vacations to organize trips and social fu nctions, and to help in any way possible, These /
/ two officials stood up all night on a crowded bus from Lilongwe to Blantyre, a distance of 200 /
/ miles, so they could say ‘Goodbye and thank you’ when the Canadian teachers left for home. /
/ ——CTF report on Project Africa 1964 /
/ ' /
5 ‘

as the Uganda Tourist Board has it. We found no
reason to dispute this title for Uganda is a lovely
country. From the splendor of the Nile at the Owen
Falls dam to the soaring majesty of the Mountains of
the Moon at Kasese, ouvr eyes feasted upon glorious
scenery always decorated with a brilliant greenery
and flashes of color from tropical shrubs and trees.
The climate was nigh perfect—65°F to 75°F most of
the time and never toc humid. Most mornings we had
to wear jackets or sweaters. We had one or two ex-
tremely noisy and dramatic thunderstorms, but these
only served to spice our appreciation. As for the wild
life in the Queen Elizabeth Park—it defies description,
We greatly enjoyed the sight of two large elephants
searching for discarded banana leaves among the huts
behind Mweya Safari Lodge.  Unfortunately - we
missed the lions in the trees! '

But we were not merely tourists—these are not
always a welcome sight. Why do so many tourists
behave so badly? Would you welcome the complete
stranger who walks into your yard to thrust a:camera
into your family privacy? We visited schools, coped
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there scems to be a lack of cush. The land-locked
location makes the growth of export trade difficult and
many of the cash industries are foreign-owned. Rural
schools are usually a series of mud (sometimes local
brick) classrooms with earthen floors and no lockable
doors, windows or cupboards. Children may walk
miles and, on the rainy days common in an
equatorial climate, may arrive tired and muddy. There
being no adequate ‘clean-up’ facilities, the rest of the
day may be imagined. Yet we saw some good schools
and good teaching and some of the secondary board-
ing schools are excellent by any standards. The Kings
College at Budo, for example, has excellent accommo-
dation—including a properly designed and equipped
geography room which made me green with envy—a
beautiful new chapel and very fine  and spacious
playing ficlds lined with graceful trees. The quality of
education was in keeping with the surroundings.
These facilities exist for only a few students and
Uganda may be buying trouble by creating an elite of
favored educated people.

In our course we had regular classes six hours each
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This picture of Mr, Long was taken on the road between
Kampala and Masaka.

day and six days each weck, beginning at 8 aan. Six
Canadians on the staff were assisted by two Ugandans,
three Britons, and a New Zealander. The Director of
the Course was a Ugandan, Mr. Sera Lugumba,
headmaster of Makerere College Sccondary School
and a most able administrator, From n.c. came Hazel
Huckvale of Williams Lake, Hugh Herbisen of
Argenta and myself. Gordon Frew and Syd Potter
were with another crr team in Kenya and Dick
Hibberd was in Malawi.

In Uganda we had 200 students, all of them
elementary teachers, some of them headmasters.
About one-tenth were women. The students had
either six or eight years of schooling plus about two
years of teacher training. Obviously, with this flimsy
academic background, they had frequent large gaps
in their subject knowledge and many misconceptions.
Also, as is usual with undereducated or miseducated
people, there was definite evidence of rote learning,.
We very soon found, however, that such weaknesscs
as they had were definitely due to lack of opportunity
and not to any lack of intelligence. In fact, we had an
encouraging number of very bright students. We also
developed a healthy respect for the ability of several
of the Ugandans with whom we were associated. The
students were extremely anxious to get what they
could from us and our ‘free’ periods were spent in a
series of informal tutorials. Hazel Huckvale scoured
Kampala for teaching materials and produced ex-
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cellent results in her classroom., Hugh Herbisen had
wowonderful time with his musical evenings despite
frustrations  with recording, Our cvening  lectures
covered a wide range of subjects from teachers’
organizations in Canada to the operations of unesco.

A delightful variety was provided by the Asians in
the Uganda  scene. Madhu  Thaker and  Wilfred
d'Sousu were always able to find time to look after us.
Madhu, who is an M, Ed. from the University of
Colorado, comes from Kathiawar and is principal of a
large clementary school. He and his charming wile
provided memorable hospitality, including a wonder-
ful curry supper followed by a demonstration of
Indian dancing by their daughter Pragati. Wilfred
teaches English at the Makerere Institute of Educa-
tion. He was . wartime Spitfire pilot in the Indian
Air Force and knew some of my nar colleagues. He
is a Goan but was born in Uganda. Another excellent
evening was spent in an African village as guests of
Mr. Kakande-Gava, headmaster of a Muslim school,
Here we were garlanded, feted and entertained in
true  African style and provided with a typical
Baganda meal of matoke, cassava, coco-yam, cggs
boiled in banana leaves, groundnut sauce and other
goodies. The board literally groaned! We also, it
scemed, were introduced to all of the adults and most
of the children in the village. Most impressive was
the absolutely sincere dispiay of good manners by our
hosts. T think we all came away with the feeling that
a lot of our so-called manners are mere social
hypocrisy.

New Africa Impresses Canadians

The main problem in describing Project Africa is
deciding when to stop—I could go on for ages. Per-
haps, though, I should re-emphasize the rewarding
nalure of t'. - -vhole experience. By no means the
least valuc - rived from the fact that we all return
with a con. -..ely revised opinion of Africa and we
bring back « great deal more knowledge than we take
out. I am sure we were all impressed by the vitality
of the new Africa and we saw mary very modern
educational ideas being put into practice.

Our Western socicty has becoma disagreeably
complacent. Our preoccupation with material things
and with what we are pleased to call sporting and
cultural activities has caused us to lose sight of
reality. I feel certain that the new nations. hold a
great challenge for us. It is casy to find fault with
them and with their many errors, especially from a
comfortable distance away from their problems. Nor
are we always sufficiently aware of the dubious nature
of much popular ‘information’ about Africa. It could
be that the new nations will end up by teaching
us a great deal about our own shortcomings.

With luck we may one day come to realize that
living humaa beings are always more important than
political slogans and ideologies and that one of the
greatest values of humanity i+ in its rich variety.[]
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A Terrible Mistake

W. . GLEN

IN TG Mzaren 1964 1ssur Dr, Paton pointed up the
need for a continuing dialog to clarify the aims of
Canadian  education. He noted  that” the federal
government’s recognition of our inadequacies  was
indicated by ils readiness to pour dollars into the
breach. O:r provincial government has indieated jts
awareness of a crisis and has moved energetieally to

" fulfil our needs. No less encouraging has been the

response of private agencies and individuals, The
brivate citizen, therefore, may feel the situation is
well in hand. As a taxpayer he has been asked to
give, and give generously. He has been rewarded by
the sight of a multiplicity of new facilities extant and
projected. By 1970 British Columbia will have four
universities where therc was onc before; it will have
an institute of technology; it will have a bevy of
regional and school district colleges, and it will have
a batch of vocational schools.

Alas, it may come as a distinct shock to the tax-
payer that many educators, perhaps u majority, have
deep misgivings about one ecritical aspect of this
program. They consider that although this frenctic
activity must represent a near-optimum  outpouring
of wealth and energies, it secms likely to produce
something far less than optimum results—and for a
reason opposite to the aimlessness mentioned by Dr.
Paton. Rather, they see where this program is taking
us, and they do not liks the destination,

I refer specifically to the philosophy that plans the
vocational schools as separate entities from the
community colleges. Like the army whose boast is
that it never retreats, B.c.’s vocational education  pro-
grama faces resolutely to the front-—and marches
steadily - backward into the past. For there is an
assumption implicit in this program that inevitably
stamps it as retrograde. This is the Platonic assump-
tion (circa 400 Bc) of the duality of body and mind,
out of which spins-the bias that vocational studies- of
a certain order should be separate from the so-called
academic studies—in actuality, vocational studies of a
different order. This poses an obligation of continued
dissent on those who are aware of the fatal implica-
tions of this rigid, restrictive, retrogressive and false
philosophy.

I say fatal, because the advocates of this philosophy
(whose subconscious definition of their own role
appears to be that of exercising the prerogatives ' of
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Plato’s philosopher-kings) define educational suceess
largely in terms of verbalistic and highly intellectu-
alized capacitics. This, in effect, denies success to the
majority of learners who, by any criteria, fall into
average and below  average categorics. Once this
philosophy is made manifest in the form of scgre-
gated. multi-million dollar vocational plants, the
possibility of creating an enlightened  educational
system will be lost for many a decade. It is no con-
solation that these imposing  shells, these hollow
places for hollow men, will stand as monuments to
the lack of insight of their creators—for they will
stand equally as monuments to the inertia of those
who sec the better way, but fail *o make their voices
heard,

There are at least three ways in which this mis-
guided policy will operate to inhibit optimum results
from the educational process. First, it ignores the
fundamental needs of youth for social interaction, for
participation and acceptance, by segregating the
young vocational prospect from his peer group. As
Symonds puts it ‘Psychology would teach that the
molives for most human learning reside in the inter-
personal relationship, for it is acceptance and approval
that human beings most crave, It is so ecasy for
educators to project the focus of the educational
process out there—into the activity, the subject
matter—and fail to recognize that these do not of
themselves have dynamic potency.™ Our current
philosophy aims to stamp vocational pursuits of a
certain order as a separate class of learning. Bruner
says that *. . ., intellectual activity is everywhere the
same, whether at the frontier of knowledge or in a
third grade classroom.® If the current philosophy
prevails, therefore, the result will be that its victims
will interpret being directed to ‘vocational studies’ as
a form of punishment for being unsuccessfal at
‘academic - studies.” Thus large numbers of bright
young people who should be taking honest pride in
vocational studies, and who would be if they were
under the aegis of a community college, will respond
with the silent boycott. The result: frustration on the
part of youth, loss of good artisans by society, and a
harvest of anti-intellectualism by the universities.

The author teaches at John Oliver Senior Secondary School,
Vancouwer.
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That there is u hicrarchy in the levels of abstraction
in learning fow would deny, Should this he used to
establish and justify a privileged position for those in
our society with a particular kind of education? The
records of history indicate the strong temptation mun
has to convert current social advantage into heredi-
tary privilege. Is it reasonable to argue, on the one
hand, that there is a category of learning that trans-
cends all others in significance and worth, and on the
other, to deny any association with it to the majority
of the future citizens of our society? Is it just? Placing
the vocational student in g segregated institulion on
the basis of certain philosopliical assumptions s
hitting him where he lives while denying him con-
sideration of thesc assumptions. It thus negates the
democratic princinle of cquality of opportunity-,

Second, a crucial point made by Hook, it ‘hypasses
the great problem of integrating cultural and voca-
tional (or professional) studies on all levels from the
time the latter are introduced. Such an integration is
necessary if society is to avoid the evil of producing,
on one side, technicians who are blind to the larger
ideals and social contexts whicl, should control the
application of science and mechanjcal skills, and, on
the other, specialists in ‘culture,’ predominantly of a
literal or verbal type, who regard the workaday world
as aiien soil in which sustaining moral values cannot
take roots A society whose operant philosophy of
education attaches different values to separate orders
of learning—a transcendental value to book learning,
and a merely incidental and relatively inconsequential
value to the learnings of the artisan, has produced a
working recipe for a schizophrenice culture, Surcly it
is ludicrous to have to make the point that the hands
possess no mystic learnings independent of mental
processes. The old, mechanistic, reflex-are theory in-
volved in the notion that the manipulative skills of
the artisan involve no thinking is as fallacious as it
is libelous. Actually, there is a certain  humorous
irony apparent in this bias. If the reflective thinking
process is interpreted in terms of problem-solving—
i.e., that man thinks only when he is confronted with
a problem and ceases when the problem is resolved—
then the artisan working in the technology of our day,
making his continuous discriminations and judgments,
and occasjonally creating his own unique solution to
a problem, may actually be doing more ‘thinking’
than a college -professor who confines his mental
labors to a mechanical recitation of the ideas of other
men, for in  the taxonomy. of - cognitive processes,
simple recall represents the lowest order. The expon-
ential increase in technical knowledge has become a
favorite point with after-dinner speakers. They are
often less quick to point out two salient implications:
(1) the mechanic of today should know as much as
the engineer of two decades ago in order to do justice
to.the job, and (2) when he is successful, society
must honor him for it.

Third, under  this philosophy, the educational
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systemn abrogates one of iy primary functions as an
instrament of & democratic socicty—the performance
of an integrative role among all of its ecitizens, The
educational process has but one central aim: to
create a suceessful citizen in o working democracy.,
There is cloquent testimony that the work of the
intellectual and of the artisan represent comple-
mentary ends of the sume seale—the fact that the
former takes his cconomic rewards in lers of the
products of the latter, Tn other words, the intelleetual
prefers as a reward such things as food, clothing,
housing und an avtomobile, rather than his own
product, say, a bale of doctorul dissertations,

Sound Education Increases Dilferences

These comments are not made with implications of
levelling, There is no  claim here to equality  of
capacitics. Algebra teaches that only likes can he
equated, not unlikes, and J. P. Guilford® has indi-
cated that there are at least 120 different kinds of
testuble ability that can be differentiated by content,
product, and operation. Educators are aware not only
that individual differences create diversity in the
achievements of learners, but that sound education
operates to increase the range of differences. It js
recognized, for example, (without implying infalli-
bility} that when leadership is involved, a Winston
Churchill is worth a round dozen of the next level in
the scale. What is insisted on, however, is recognition
of an equality of need in our socicty—the equal neer
of the poet, painter, plumber, risk-taker and frontier
thinker to achieve a meaningful and honored success.
Our. educational philosophy must recognize a scale
in the order of achievement while repudiating a
dichotomy of knowledge.

Certainly it is not too late to set ourselves on the
better path, The very belief that the academicians
hold regarding the paramountey of academic educa-
tion is an argument in their own terms of reference
for giving vocational education within the context of
the community college, in order that all young men
and women may rcceive its benefits. As the accelerat-
ing pace of change confronts society with a continuous
crisis of adjustment, it will nced the best ideas of all
of its creative thinkers., These ideas, however, will he
of little avail in a divided society with no sense of a
common identity. The golden key to a society unified
in spite of its diversities is a philosophy of education
that sees things whole. Neither man nor society can
endure half-slave and half-free. The call is, therefore,
‘Needed: a philosophy of education that unites all
educational experience.’(

1 Percival M. Symonds, What Education: Has ‘lo_ Learn From
Psychology.  Columbia University:- Bureau  of Publications,
Teachers "College, 1964, p. 9.

2 Jerome ' S. Bruner,” The. Process of Education. New  York:
Random House Ine., 1960. p. 4. .

3 Sidney Hook, Education For Modern Man, New York: The
Dial Press, 1946. p. 229

1 Leona E- Tyler, Tests and Measurements.” Prentice-Hall Inc.,
Englewood Clifls, New Jersey, 1963. p. 61. ’
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I will tell you, Gentlemen, what has been the practical
error of the last twenty years,—~not to load the memory
of the student with a mass of undigested knowledge,
but to force upon him so much that he has rejected
all . .. All things are now to be learned at once, not
first one thing, then another, not onc well, but many
badly. Learning is to be without exertion, without
attention, without toil; without grounding, without
advance, without finishing. There is to be nothing in-
dividual in it; and this, forsooth, is the wonder of
the age.

THESE WORDS OF Cardinal J. H, Newman were com-
posed in 1852 to describe the state of university educa-
tion in Europe at that time, but they have an ominous
relevance for anyone reflecting upon the condition of
the teaching of history in school in the 1960’s.

The desiccated nature of so much history teaching
at the present time, with its.emphasis upon memoriza-
tion and ‘upon impossibly broad surveys, is a luxury
we can' little "afford. The traditional history lesson,
as its victims know only too well; does little or nothing
to make- the past real and alive (and therefore
meaningful), to stimulate the imagination, to train the
pupils - to question evidence, or to inculcate. that
perception: which Newman rightly held to be funda-
mental to true learning.- Yet it may be said without
exaggeration that the survival of democracy depends
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Making
History

Live

GORDON R. BATHO

on teaching the rising gencration to think critically
for themselves, to appreciate what is worth-while in
their herituge, and to discriminate between the
genuine and the spurious. The scientific revolution of
the eighteenth century in Britain was accomplished
largely by the co-operation of a handful of men of
genius with a few men of unusual business acumen.
The scientific revolution of the twentieth century is
being accomplished not by the few but by the many,
by the combined efforts of large numbers of highly
skilled men. The scientific revolution of the twenty-
first century will have an imperative nced for trained,
questing minds.

History has a vital part to play in meeting this
challenge to our society, for there is nothing abstruse
and nothing ' impractical about its study. As the
German historian Mommsen put it as long ago as
1874, ‘Every thinking man generally is a seeker -after
sources and a pragmatic historian. You have to be
both in order to understand any event that takes place
before your. eyes. Every business man who handles a
complicated transaction, every lawyer who studies a
case, is a seeker after scurces and a  pragmatic
historian.” The distinguishing feature of history is not
the age of the evidence to b~ studied but the nature of
that evidence, the fact that it cannot be studied
dircctly. The evidence, ‘herefore, cannot speak for
itself~it needs an interpreter. Every man, .as Carl
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Becker has reminded us, must he his own historian.

Probably few teachers of history will quarrel with
these high-sounding principles or” deny the truth of
the implications made above, Probably, too, most
readers by now are assembling some harbed conunents
for the car of the author and asking themselves how
the conscientious teacher, faced with overlarge classes,
overcrowded curricula, and overly-objective exiunina-
tions, may be expected to do more than is already
being done. By himself, the answer is undoubtedly
little. But with help there is no question that much
could be done. The problem of overlarge classes is
a widespread and persistent thorn in the flesh of the
teaching profession, but the increasing recognition of
the obstacle which it presents to effective education
at any level gives hope of its resolution in the foresee-
able future. The problems of overcrowded curricula
and overly-objective examinations are matters for
more frontal attacks by teachers themselves. Con-
siderable freedom of choice already exists within the
preseribed curricula, though less use is made of that
freedom than one might hope. It is the prerogative of
a teacher, as a professional person, to decide how he
may best present material to his pupils, just as it is
his clear duty to give them the best of which
he is capable. As the general level of competence in
the profession rises with the increased opportunitics
for adequate training, the confidence of teachers in
their own expertise will lead to a more vigorous
defence of this prerogative and equally the confidence
of administrators and of parents in the teaching
profession will bring about a more ready acceptance
of it.

There is no panacea for the emancipation of
teachers from the dificulties which at present beset
them practically everywhere in the world, and there
is no panacea for the cffective teaching of history.
Teaching must necessarily be in large measure a
pragmatic craft ‘and is essentially an individualistic
vocation. However, one way of teaching history which
has been found to have a wide measure of success in
the hands of many teachers, and which conforms to
the thinking of many professional historians, educa-
tional psychologists, and classroom practitioners alike,
is the source method by which children are introduced
to the raw materials of the subject.

The source method does not imply the conversion
of students in school into research historians any more
than practical. work in the sciences implies the con-
version of schoolboys into inventors or discoverers.
It _is based on humbler premiscs than this, The
method should enable the student, with appropriate
guidance and encouragement from his teacher, to
gain the rudiments of historical thinking, to catch
something of the spirit and color of a past age, and to
make, at his own level and pace, his own discoveries
based on his own questions and his own study. In
other words, to the advocates of thé source method

didacticism and rote-learning are anathema, the active -
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participation of the student is essentinl, and  the
teacher's vole is 1o inspire rather than to instruet.

There is, of course, nothing new in this. Source-
haoks containing extracts from contemporary records
have been available in wumbers on most aspects of
history for decades, and there has been a positive
proliferation of them, particularly in America, in the
last twenty years, The College of Education at usc
has been most active in advocating inductive learn-
ing, as the merest glance at Professor Frank Hard-
wick's The Teaching of History and Geography
(Gage, 1961) will amply demonstrate But it is one
thing to sce historical records behind the glass of a
museam  showease, projected on a screen for an
ephemeral moment, or transposed to the cold type of
a printed book or a mimeographed shect; it
is another, and infinitely more rewarding, experience
to handle a copy as nearly as possible like the
original—the same size and bearing the sume blem-
ishes—and it is still better to be able to savor its
atmosphere at leisure, to examine it in detail, and by
extracting information from it to reach one’s own
conclusions as to the truth of the past. Many indi-
vidual teachers have given their students this experi-
ence by obtaining copies of historical documents
fiom archive repositories, a number of newspapers
have made reprints of carly issues available to
schools, and commereially-produced folders of repro-
ductions of contemporary paintings and records on
aspeets of Brilish history have recently appeared on
the market,

Classroom Sets Available

The generous co-operation of a large number of
teachers, educational authorities, and commercial
firms has now made possible the production of twenty
sets of teaching materials of this kind on a subject of
British Columbian history which is central to any
consideration of the history or geography of the
province and which affords an excellent illustration
of the opening of the frontier in Western America—
the Cariboo Wagon Road. The sets, known as
‘archive teaching units,” will be distributed to teachers
through the Provincial Division of Visual Education,
1722 West Broadway, Vancouver 9, and to teachers
in their arcas through the Vancouver and North
Vancouver School Boards. Requests for purchase or
loan outside the province should be addressed to
Professor F. C:-Hardwick; Chairman; Social Studies
Departiment, College of Education, usc, Vancouver 8.

"Each 'set contains forty copies of ‘all items which
are intended for student use; to ensure that every
student in the class may have a copy on his desk. The
materials have been deliberately chosen to give as
comprehensive a survey of the subject as possible
from sources of a wide range of difficulty and type.
It is the responsibility of the teacher to decide which
items are appropriate to his immediate purpose and
to his particular class;-an archive teaching unit is not’
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an attenpt to provide a ready-made lesson or o
aceelerate the learning process—this is not instant
history! Tt is hoped, however, that the provision of
first-class copies of first-hand materials will greatly
faciitate the teacher’s task and that the variety of
sources incorporated in the wnit will add to the
students’ interest. Two items in the unit are specifi-
cally supplied for the teacher-—a bulletin sheet of
acknowledgments, references, and contents, and an
introductory booklet to the history of the Cariboo
Road, complete with a bibliography.

The materials in the archive teaching unit for thc
use of the students, as the teacher’s discretion may
determine, include an clectronic-stencilled map of
the Road which is the only non-returnable item for
borrowers. It is hoped that this may fnd its way
into students’ exercise-books to illustrate the all-
important follow-up exercises. There are only two
other items in the unit which are not strictly con-
temporary with the period under review—the ten
years from the foundation of the province in 1858 to
the burning of Barkerville in 1868, A beautiful four-
color reproduction of Rex Woods' study of the
Cariboo Wagon Road in the Confederation Life col-
lection of Canadian historical paintings, included by
courtesy of Confederation Life Association, should
provide a good opportunity for inductive learning by
a critical analysis of an outstanding teaching picture.
Philip J. Thomas has contributed a tape of modern
renderings of six authentic folk-songs with brief,
expository links which tells the story of the Road
very cffectively in less than twenty minutes; an
accompanying songbook gives the full text of the
tape, the musical notations of the songs and, inci-
dentally, a cover taken from a contemporary cartoon.
Teachers of music as well as teachers of histery will
certainly find these items of value,

Materials Are Contemporary

Among the contemporary items in the unit is a
black and white reproduction of C. Fulton’s photo-
graph of the Cameron and Company shaft at
Camerontown in° August 1863, showing the physical
appearance. of some of the pioneers as well as of
typical workings. Two items are in manuscript—the
extracts from the report of a gold commissioner to
the acting Colonial Secretary, which will be found to
be, in the recipient’s words, ‘replete with valuable
information,’ and the extracts from the diary and
~-accounts ‘of ‘Captain™ John Evans, one of the many
less fortunate miners of the era. Two dodgers from
the period provide a touch of humor—The Frazer

River Thermometer’ of July 1858, by its border of

caricatures of the stages of the prevailing gold fever,
~and the handbill giving details of a ‘high-toned and
- elegant route to Cariboo!” by its pregnant sarcasm,
The other * three items illustrate the validity * of
Dominion Archivist Dr, V7. Kaye Lamb’s .recent
comment: ‘Events, opinions, the temper of the times—
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Mr. Batho, University of Sheflicld, England. was Visiting
Lecturer in phe Fuculty of Education, LIBC, last year
all these are reflected more completely in the pages
or newspapers than in any other single source of
information.” A page from the Mareh 11, 1863
British. Columbian containg an editorial by the fiery
John Robson which provides a salutory  shock for
those who have thought of Judge Begbic only in
terms of the conventional portrayal of the instrument
of British justice in the Provinee. The advertisements,
which include one by the photographer, C. I'ulton,
form a revealing kaleidoscope of the social life of the
period. No - study of the Cariboo Road would he
complete without a reference to James Anderson’s
Sawney's Letters which contain such graphic descrip-
tions of the miners’ life, and one of the two extracts
from the Cariboo Sentinel gives, in the occasionally
blurred print of . time, the full text of two of the
pocins.

To supplement this set of mz:lcrial;‘, the Director of
Vil Education, J. R, Pollock, is arranging to add
to his resources a short color and sound film of the
reconstruction of Barnard’s Express Coach journey
into the Cariboo, which formed part of the celebra-
tions of n.c’s centenary in 1958,

Flexibility of Use Retained
The teaching unit has been prepared to retain the
greatest flexibility of use, The introductory booklet

- for teachers, for example, with its three-color cover

of a Frey painting of an incident with Indians along
the Road, may be used independently of the unit
and is likely to interest the general public. This type
of kit has been found valuable in adult and in teacher
education in the United Kinglom and in many other
parts of the world. Elementary pupils will probably
be able to use the pictures with as much advantage
as secondary students, but students in Grades 8 and
11 who study local history, will probably use the
unit most. :

As with any other teaching aid, the effectivencss of
an archive teaching unit depends largely upon its
proper and imaginative use by the teacher. It is
hoped that, with the help of these materials, many of
the issues which determined the establishment of the
province will become meaningful to students and
something of the interest of the subject will be
conveyed. Experience in Britain has shown that it is
far from true that academically-inclined children gain
the greatest benefit from such first-hand  study as
an archive teaching unit permits; the intellectual
curiosity of the less able child is often aroused (with
lasting- advantage to his general education) by some
detail which sparks a previously unrevealed desire for
knowledge and understanding, The labor inevitably
involved in the production of such a project- will be
fully rewarded if through it even one student should
find the joys of a questing mind.[7 SR
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PART I of a five-part series on
educational television

LARRY SHORTER

OVER ThE pAst 10 on 12 years there has been a good
deal of public comment on educational television,
Teachers, administrators, politicians, manufacturers,
and a number of people qualified only by their desire
to render ignorant judgment, have aitacked or
defended the new medium with considerable passion,

A sampling of estreme comment includes: “I'V il
Soon Replace the Teacher’, . . “The Greatest Threat to
Education since the Invention of Comic Books™ . , .
‘The Greatest Boon to Education since the Printing
Press’. . . ‘1984 is Here: Big Brother is Taking Over'. .,
TV Will Slash School Costs’, . . ‘Students Will Become
Robgts’, . . ‘A Master Teacher in Every Classroom’, .
‘Starap Out the Idiot Box.

All such nnqualified comment is, of course, rubbish.
Fortunately, more and more people are beginning to
realize that the truth about ETV, as with most things,
will be found in the middle ground, This series of
articles will be aimed at that ground,

‘Television is just a funnel, A v set is neither sinner
nor savior, in itself. It is a passive conglomeration of
wires and tubes, an ingenious audio-visual - tool.
Why, then, is it known far and wide as ‘the idiot box™?
Clearly the mention of v evokes an emotional
response from many people.

Such .people are not opposed to the telephone,

-altkough it, too, sometimes transmits bad news. Nor
do they decree commercial radio perfect just because

it carries Becthoven once a week. Why the antipathy
toward 1vP The television screen has done its job
well—perbaps too well. The charge of ‘idiot box’ must
be answered, not by the medium, but by its
programmers, '

Let’s examine the funnel before we criticize what
has been poured - through it. Technically, what are
television’s applications to education?

Some  confusing terminology—nn occupational

_ hazard in all things educational—must first be resolved.
Educational Televisinn (ETV) is the generic term.

Any show which is even vaguely educational is Erv,
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whether or not it is intended (o be a learning cxperi-
ence, Instructional Television (rrv) is the specific
term. It applics only to purposeful instruction which
leads to formal learning. Thus the various cnc public
affaits programs are v, but not rev, cnc’s French
language series is rv, hence also kv,

Television troadeasting follows two patterns, cither
open circuit o closed cireuit, Each method has its
own unique capabilities.

Open circuit telecasters use the public air in the
sume mamner as do radio broadcasters. From an
established transmitter, programs are beamed -into
homes within a wide signal arca, and/or carried
across the country by a microwave or cable network
for re-broadcast,

Twelve vy (Very High Frequency) channels are
used in most areas. Should thesc channels become
crowded. 70 vur (Ultra High Frequency) channels,
which require differently-tuned receivers, are in re-
serve. The - Board of Broadcast Governors (BBG)
controls channel aliocation in Canada, .and all open
circuit broadeasting is subject to its regulations,

I{ open circuit broadeasting can be compared to
radio transmission, then closed circuit broadeasting is
similar - to standard telephone - communication, Only
those who are hooked up by direct wire can receive
a_ signal. Broadcasts are received through coaxial
cable rather than over the public air and are not
subject to government control. Closed Circuit Tele-
vision (ccrv) is widely used in_education, business
and “industry. It also operates as an entertainment
medium wmder such  commercial names - as .
‘Cablevision’ and ‘Pay-tv.’ :

In practice, open circuit educational programming
is carried out in three ways:

(1) Over existing commercial stations, ,

(2) Over stations established exclusively for edu-
cational purposes. (None yet in Canada; some 60 in
the v.s.a.) ;

(3) From airborne transmitters circling a wide
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viewing arca. (The Midwest Program on Airborne
Television Instruction covered all, or part, of six
states.)

Educational closed circuit telecasting may tuke
place:

(1) Within a single school, as in the North Kam-
loops Secondary School project.

(2) Throughout a network of schools connccted
by coaxial cable, (uscs closed circuit installation is
connected with two Vancouver schools.)

(2) Over closed circuit microwave. Such a method,
still largely experimental, will fink 86 schools in
Glasgow, Scotland, beginning this year.

When open and closed circuits are compared, some
of the difficulties of public school adaptation to rrv
become evident. Because we are teachers and con-
cerned primarily with quality and utility, we dispensc
with cost comparisons after a mere cavalier nod.

In these comparisons, the cconomics of distance is
all-important. Open circuits have a greater and more
cconomical service range but are feasible only on a
large scale. Smaller, more centralized audicnces may
be serviced at far less exvense by means of closed
circuits.

Because open circuit installations are designed as
large - scale, centralized operations reaching many
people at a small unit cost, they are able to afford
high quality productions. They often have highly-
skilled production staffs, expansive studio facilities
and a wide choice of teachers, many eminent in their
fields. The cBC’s educationa! programs, for instance,
have been cxoclient.

Although closed circuit stations can produce a
better quality picture of greater definition with less
‘signal interference, they seldom have the facilities
or personnel for really professional productions.
Large, polished ccrv networks, such as that in Ana-
heim, California, are exceptional at present.

Programming Must-be. Flexible
“Students and teachers must be in the right place, at
the right time, both academically and physically, to
utilize -large-scale, - open circuit - instruction. Open
circuit broadcast is restricted to one channel at a
" time. If the facilities of an existing commercial station
-, are to be used, only a limited number of time slots
1 - will be available, and even these will take second

” priority to commercial interests.
“To be practical, 1Tv programming must be flexible.
It “must “lend - itself  to = co-ordination ~with- many
' different ‘'school timetables. Elementary schools might
" be-able to kave, say, all of their Grade 7 mathematics

_ classes meeting at 10 a.m., 'but in large secondary =

. schools such scheduling is nearly impossible.
"= In comparing the flexibility of the two broadcast
“methods, closed circuit wins hands down. :
" In-closed circuit broadcasting, as many as six
different lessons - may be broadcast simultaneously;
the installation is available 24 hours a day; it is pri-
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The quthor is directing a closed circuit TV project in North
Kamioops Secondary School.

vate, and there are no regulations governing starting
time, station identification or program content, as in
open circuit.

An example will underline the inflexibility of open
circuit broadcast to the public schooi. Recently a
California school district wished to have all of its
secondary school pupils view a film dealing with
communist propaganda. The film was broadcast over
and over again all day and on into a second day.
Because the film was available at a variety of times,
school administrators were able to schedule it for all

social studies islasses. But this single Slm tied up the

station’s entirc broadcast day, leaving no room for
other programs. A closed circuit network ciuld have
achieved the same result by using only one of its
channels, continuing normal programming over its
remaining outlets.

The comparison comes down to this: while open
circuit telecasting is an admirable means of adult
education, it is of limited value to the public school.
Administrators are unable to arrange their timetables
to suit the television station. Closed circuit program-
ming can be dovetailed with the individual school
timetable; hence is far preferable.

The addition of a video tapc recorder to any
system multiplies its flexibility scveral times. Programs
may be recorded for re-broadcast at more convenient
times or stored in a library and used over and over
again.

Development in video tape recording has been
dramatic. Three years ago the cheapest video tape
machine cost about $30,000. Such firms as Sony and
Ampex were applauded when they began to market::
a good quality, portable machine for $12,000. Now,
through a new British development, a further
revolution is under way. ; ,

By 1965, at least two firms will be selling video tape
machines aimed at the home viewing market. The -
British licensee, Cinerama-Telecan, will offer its:
machine at less than $200, while Fairchild will sell a
more sophisticated version at around $600.

Naturally, the newer machines cannot match the
quality of the $30,000 model. And, like railroads in
Australia, all have the further disadvantage of being

‘incompatible. A tape recorded on a Sony cannot be

played on an Ampex. But with some improvement
the Fairchild and Cinerama-Telecan machines should
be suitable for closed circuit installations. 7
. As a companion piece to the Fairchild machine, a
Tv.camera designed to sell for $150 will be available.
Soon the home viewer will be recording his own
favorite programs, subscribing to a video tape lending
library and producing ‘instant home. movies.” In the
school, meanwhile, low cost, ‘do-it-yourself 1v’ will
challenge the imagination of both teacher and student. -
o v Continued on page 85

67




An authority on the sub ject answers

Questions About Reading

LAST SUMMER I ASKED my usc Developmental Read-
ing class to list queries they had about the teaching
of reading in the intermediate and secondary grades.
Some of the questions they asked (and rather brief
answers to them) follow,

A. The Place of Oral Reading in the Instructional
Program

1. Has oral reading by the teacher a place in the
modern classroom? Most decidedly. A well-read selee-
tion can be used to te.ch students the requisites of a
good oral presentation, to present some needed infor-
mation to a class, or to develop appreciation skills
for a literary work,

2..How important is oral reading? Recently, follow-
ing a rather undue emphasis on silent reading skills,
there has appeared in the more progressive language
arts curricula a new concern for the development of

oral reading skills. Some American senior secondary .

schools, for example, are now - experimenting ‘ with
‘oral interpretation’ options, -

‘3. How can ‘oral reading be made an instructional
tool? In a variety of ways, by a resourceful teacher.
Students can be asked to read to a group or the class
their written - compositions, captions on filmstrips,

- key sentences and paragraphs from authorized text.

books, project reports, parts of literary selections, or

~ selected portions. of newspaper or magazine articles.

. 4.-Can choral reading be used to

. skill?. Yes, ~choral- speech  activities can benefit

e developmentaljreading programs. in  either. the -inter-
~ mediate or the secondary grades. ,

5. How cana child be encouraged to feel at ease

with his classmates when' his oral reading is weakp *

improve reading -

- By giving him material that he can read, time and .

. privacy to practise
classmates, and a sympathetic audience (e.g., a small
group rather than'a large one, or a group of similarly-
handicapped readers).” < -~ ;

€8

it. before he presents it to his

i

3

. and professional skill
small group or tutoring situations. The large-group

L. RUTH GODWIN

B. Grouping in the Reading Program

L How can a icacher evaluate a student’s reading
ability; and then, how can he provide each student
with the appropriate reading materialP A teacher can
discover the reading strengths and weaknesses of his
students by referring to the results of standardized
tests, by giving and grading several simple but brief
reading exercises, by classroom observation, and by
making reference to the past records of his students.
Once the diagnosis has been made, the teacher should
make every attempt possible to plan for the individual
development of reading skill for each of his students
through class, group and individual instruction,

2. If there are two or three grades in a room, can any
of the reading material be integrated? Yes, if the
bright students are sufficiently challenged, and if the
slow students are not asked to read that which they
are incapable of reading, Whenever possible the
teacher should instruct groups, saving his energy
for other types of teaching in"

type of instruction can be used for the introduction
of new selections or new vocabulary, drill in alpha-
betizing or in the use of dictionaries, choral reading
or- dramatized presentations, and evaluation of 2
series of class or group sessions, - :

3. How do you group so you can teach the various
groups effectively? When . the teacher is busy “with -
one of several groups, he must make certain that the

instructional tasks assigned to the other students are -

self-explanatory and self-operable, and that the needs
of both slow and rapid learners are met through
differentiated assignments. Group instruction is pos-
sible only when the teacher has a’ carefully-planned

- time sequence of instructional procedures.

C. Teaching the Under-Achiever in the -Reading -
Program : ST
1. Is there a place for subjective questions with the
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slow group? Students who learn less rapidly than
their fellows deserve a varied, exeiting and interesting
instructional program just as much as do other
students, Any type of question is possible, provided
that its difficulty level matches that of the student.
2. What can be done to help pupils who have
reached Grade 4 level but have a reading problem
which enables them to read at a Grade 2 level only?
Very little, unless they are started with Grade 2
materiall Such students need to have their difRculties
carefully diagnosed (perhaps with the help of a
supervisor) and remedial programs designed for
them as specifically and individually as possible.
Teachers should not be dismayed when differentia-
tion occurs. Rescarch studies indicate that the better
the instruction, the greater the spread in individual
differences.
3. When 1 teach a slow learning group, all the
children seem to require much attention and reme-
dial assistance. Time does not permit my spending
enough time with them. What should I do? Learn
to live with the situation. If you are given too many
students to handle adequately, you mast make the
best of a bad situation—but don't feel guilty!
Whenever possible, enlist the aid of pupil-tutors
(tutoring is a good experience for the rapid learner),
and parents (parents, if given adequate direction,
can do much to encourage and aid the student who
needs individual assistance to improve his reading).
4. In a large class (39) of Grade 4's, I had two
groups for reading. In the slower group there were
three very slow readers, but not slow enough learners
in all areas to warrant sending them to a special
class. Because 1 lacked time and a practical know-
ledge of what to do for them, I just let them work
with the other slow pupils, knowing that they weren’t
getting all they could have got. What would you
have doneP  Probably -little more than you did!
(Except that I don’t think I would feel as guilty as
you seem to feel:) It is high time school boards
realize that such teaching situations are impossible,
and that the needs of such seriously-retarded stu-
dents cannot be met by the busy classroom teacher.
Students who read approximately twenty months
below their grade level should be removed from the

_ regular classroom and given clinical assistance.

5. How can a teacher administer a remedial program
and do all the many things that are required of him?
Whatever he does will have to be simple in format
and execution. It may not answer the needs of all
the students, but he should not expect it to. Clinical
assistance is probably the only. solution.

~ D. Motivation of the Reluctant Reader

1. How can you help a student who hates reading in
any form, and ca see no value in it? Begin by check-
ing the factors in the student’s environment that
militate against his appreciating the need for reading
proficiency. (Do the other members of his family
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manage to get along quite well without reading? Are
there newspapers, magazines and/or books available
in the home? TMas he heen managing to get through
his school tasks with little or no reading because of
the cager ministrations of over-anxious teachers who
supply “canned’ course material for students who fail
to read the prescribed teatbook?) Do what you can
to change the environment (little though this may be).
Discover some interest which the student has and
attempt to find an article or book which caters to that
specific interest—a book which he can read with ease.
Give it to the student with the best build-up’ you can
muster, e.g., ‘Bill, T was reading this magazine over
the weekend, and ran across this article on pigeons.
Thonght you'd like to read it. Let me know if the
writer knows what he’s talking about.” Success breeds
success. Once the student derives pleasure from the
reading act, he will be willing te attempt other
reading selections.

2. How can you motivate an apathetic child? Cater to
his individuality. Let him see that you care! Give
him a successful experience with reading, then
another, and another.

3. What can I do for my senior sccondary students
who are sadly deficient in reading skill? They have to
use the same language textbooks as the bright
students, but they cannot read them. Such students
are often docile, defeated, even apologetic about
their deficiencies. Very little, if you must use
traditional courses and the usual traditional materials,
These students are incapable of reading and under-
standing most of the textbooks used in the senior
secondary school, and it is highly improbable that
they will be anything other than “docile, ‘defeated,’
or ‘apologetic’ when asked to learn their lessons from
that which they cannot read. In other words, your
only hope is to improve their reading skill by instruc-
tion or to give them instructional materials they can
handle. Better still, do both!

E. Reading in the School Curriculum :
1. Reading might be integrated with social studies or
science. How could this be best accomplished without
making all reading the work-study type? The citizen
of tomorrow will have to be an able ‘work-study’ type
of person. Education will be ‘continuing,’ the gradu-
ate will be a student who has learned to use the
tools of scholarship rather than someone who has
mastered a prescribed amount of information. In the -
rapidly changing world of tomorrow there will be little
hope for the worker whe cannot study on his own to
improve his abilities, - o o
Therefore, the more worth-while reading-study
activities which can be integrated into the social

. studies or science courses (or any secondary school

course), the better the chance that the graduate will
be an effective and productive one.

Dr. Godwin is a member of the Faculty of Education at
the University of Alberta.
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How might this integration be effected? By greater

use of the textbook as a study aid (rather than
mimeographed pages and dictated notes ), of supple-
mentary references, of the library. By more assign-
ments which require independent study using printed
materials,
2. We want children to read what we consider {0 be
good literature. How can we get them to want to
read this type of book; perhaps choose a good book
in place of a comic book? Within a decade or so
work will have taken on a new definition, and man
may well have a large amount of his week for leisure-
time activitiecs. He will need to be able to read
efficiently for his study nceds, but he will also need to
be able to read with pleasure and discernment,

Those of us who teach the language arts must do all
we can to produce graduates who are discriminating
readers. This could mean a greater emphasis on wide
reading in the literature program, more emphasis on
providing the student with the tools of literary
criticism,

But, you say, he is reading at the comic hook levell

So what? Find a simple, easy-to-read book with action
and plot somewhat similar to those in the comic book,
give it to the student and hope he will read it. If
your choice is a good one, he will—and come back for
more. The second book should raise the level a little
more, the next a little more, and so on. In the end, the
result should be a student, weaned from comic books,
slowly but surely climbing the long road to maturity
in reading appreciation.
3. Should there be tests and writien assignments
based upon supplementary reading  assignments?
How best can we be assured that the required leisure
reading is done? Does the evaluation for each book
read have to be the same? Is the evaluation such that
students face it with dread rather than enthusiasm?
Students should be so taught in their leisure reading
program that they will want to report on their reading
activities. If they are not, the program will be less
than adequate—it may even teach students to dislike
reading]

F. The Reading Instruction Environment

1. How does a teacher overcome a child’s deficient
home environment in preparing -nim for a rich reading
experience? By giving him as good and varied a
school environment as possible. Students who come
from disadvantaged -homes should be put into class-
rooms and school libraries which are as attractive as
they can possibly be. Such things as films, filmstrips,
bulletin board displays and ‘corridor models should be
used to extend the borders of the child’s experiential
world. :

What a youngster brings to the printed page is as
important as what is on the printed page for the
student in the reading class. If his world is small and
deficient -in experience, his reading will Le
substandard. = T
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2. How can you stimulate an interest in and an
appreciation  for newspapers when the only one
available is a weekly of very poor quality? Perhaps
the school library should use a portion of its budget
to provide for the weekly mail order services of
several of the bettor Canadian, British and American
newspapers, c.g., The Toronto Globe and Mail, The
London Observer, The New York Times.

As a teacher you might be able to do something
about improving the quality of the local weekly—per-
haps a journalism class (or club) in the secondary
school, to do assignments for the local editor? This
co-operative ventwre has worked very well in some
American centers, In fact, in some small towns the
only local newspaper is the one produced by the
secondary school journalism students!

G. Miscellancous Questions about Methodology

L Is it always nccessary for children to correct the
mistakes they make as they read? A difficult fuestion
to answer without knowing what is happening in the
classroom. Certainly children should learn to look at
mistakes without fecling that they are failures because
they err. On the other hand, the enjoyment and
enthusiasm  of a  child for reading must not
be thwarted by a too-detailed approach to error. A
‘middle-of-the road’ approach is the preferable one.
2. How much questioning should there be after the
stories arc read? How much writlen work? Variety is
the key word here. Some selections might be followed
by a considerable amount of oral quizzing, others by
little or none. Students must learn to be perceptive
readers, but they must also enjoy reading. Dull, re-
petitive, routinized instruction should be studiously
avoided,

3. Should spelling errors be checked in reading
exercises? 1 prefer to think of reading as being « part
of the total communication program, rather than a
scparate subject. In other words, instruction in read-
ing, writing, spenking, listening, observing and
demonstrating should proceed at similar rates. If
spelling needs to be checked in a reading exercise, it
should be; if reading skills need to be taught in the
spelling lesson, they should be.

4. Jim can read fairly well and does not show an
obvicus lick of comprehension when asked oral ques-
tions. However, he is unable to write answers, for he
has difficulty controlling his pencil or pen. He is
discouraged because he never gets answers on paper,
although he knows what is asked. How should 1
encourage - him?  Jim s -obviously a boy with
physical deficicncies which hamper him in doing the
traditional classroom activities, Could he be en-
couraged to write key words rather than complete
sentences (a few words which will indicate that he
knows the answer)? Could students who have ‘com-
pleted their work be used to assist Jim in writing his
answers? If he is severely handicapped, he might
even be allowed to record some of his answers
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on tape.

5. How would you present the new words in a story
to a low Grade 4 group? 1 would begin by attempting
to make the words a part of the students’ oral
vocabulary, and I would teach the word ‘in context’
through a variety of illustrative forms, using, when-
ever possible, the experiential world of the child to
build the needed new concepts. In other words, I
would not put the words on the chalkboard in a long
list, teach them one by one as separate entities, and
then expect the children to @ gnize and use them in
their reading assignment, Rescarch studies in voca-
bulary development indicate that such methodology
just does not work.

6. Does creative writing help improve a studenl’s
reading? It certainly does. Students nced to learn
how to decode (receive the message fromn the printed
page), but they also need to encode (produce a
message following the reception of a message). The
writing of such things as scripts, scraps of dialog,
character sketches and ‘better endings,” are all highly
recommended,

H. Instructional Media
1. How much emphasis should be placed upon
workbooks? Another difficult question to answer with-
out visiting the teacher’s classroom. Students should
not be asked to complete page after page of work-
book exercise material without the accompaniment of
enthusiastic teaching and checking procedures. On
the other hand, students must learn to work on their
own to improve their skill level, and well-constructed
workbooks can help them develop this particular type
of proficiency.

And let’s face it—the classroom teacher cannot be
expected to provide all of the instructional material.
When carefully-planned, classroom-tested commercial

lazd the schoolmaster can do little.
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The fouhdations of character are laid in the home; the basis of all training must take place there;
“it"is that training which will influence a boy all his life, for good or for . On the sure founcla-
_tions for good laid in the home the schoolmaster will bmlrl If those foundations have not been

Remember that of all the creatures on this earth, only man las an intellect, which gives him an
immeasurable potential, and yet only to man has God given the gift of laughter I belicve that
< the latter was meant to compensate for the awesome responsibilities of the former.

materials appear on the market, the teacher should be
encouraged to use them to improve his own cfficiency
in teaching,

2, How effective is the controlled reader in the teach-
ing of speed reading? How can one use reading
maclum’s of various types in the classroom? Are they
really useful? What research cvi. ence we have on
reading machines makes us approach their use with
caution, The long-term results are not nearly as
spectacular as the quick first results appear to be,

Most reading  specialists  believe that reading

machines serve only one purpose—incentive. The
machines can be uscful for teaching a student who s
defeated, who believes that he cannot learn how to
read, is so distressed by his failure to read that he will
seldom learn to read through the methods of tradi-
tional presentation. Such a student, often found in
the upper clementary or lower secondary school,
benefits from reading machine instruction because he
believes the machine will teach him to read, and,
psychological difficulties overcome, he learns to read.
A forceful remedial teacher might be able to effect a
similar recovery through the careful use of guidance
techniques.
3. How can programmed instruction be used in the
teaching of reading? Almost the same answer as the
previous onc appears to be applicable here. Pro-
gramming is a rather young fledgling; few programs
of an effective nature have yet been produced, tested
and published. Someday reading will probably be
taught by programmed instruction, but it takes a long
time to produce good programs. Such programs are
not yet on the market.

Like most such commentaries, the above leaves
much unsaid. Perhaps you will ‘take off’ from where
I began, and find answers that are infinitely better
than those I have suggested. Why not try?[]

4

—Ficld Marshal Viscount Montgomery

-—Alfrcd thchcock
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This kindergarten class in a Minsk school was supervised
by both a teacher und o nurse,

IT IS WELL KNOWN that impressions are fallible and
subject to personal prejudice and bias, All of us tend
to sce only those things we want to see, We also look
for those conditions which confirm preconceived
notions, i is difficult to adopt an open mind, but no
one can visit the Soviet Union without changing some
previous views. More important still, many vague
notions * will be clarified and many ignorant
assumptions removed,

Russian life cannot be judged from the background
of the political and social assumptions characteristic
of the West, Theories of life, social aims, and poli-
tical methods are very different from ours and Russian
education is consistent with their philosophy of life

“and not with ours. In the triangle of tenets called
liberty, equality and fraternity, Russians emphasize
equality while we emphasize liberty. They are, there-
fore; more concerned with similarities between human
beings than with individual differences. They are

~much more interested in the. co-operation among
childreni than with competition. Education leading to
competence ‘in socially useful occupations is- extolled
to the highest. Investment in youth is their clarion
call. Their social philosophy and their school philo-
sophy -are ‘identical and there is no conflict between
the morals of the school, the street, the home and the
factory. It is a planned society and they are-able to

‘needed.

.Because their educational system and their social
philosophies are so” different from ours, visitors at
first ask the wrong questions and seek answers to

" problems ‘which do not exist or are unimportant in

~Russia. It takes some time to readjust previous think-

ing to see Soviet problems with their eyes.

In that highly dedicated society, they are rebuilding

- a new_country. Motivation for work and -study" is
built right into the very fabric -of life. It is a pro-
gressive, creative society where education serves real
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concentrate ‘on:what " is needed exactly when it is

A Look at Rus

N. V. SCARFE ;

The authors visited Russia
of their impressions of the

needs. School work is not about abstract remote ideas;
it is practical and related to the immediate problems
of the developing Soviet Union, Education is strictly
uscful and immediately valuable. All society seems
fervently and religiously  dedicated to building a
better world and Russians correlate the building of a
better world very closely with the achievement of
education, especially  technical and  vocational
education.

Let us give an example of the way in which one ean
be mistaken in earlier judgments. We were naturally
interested in the countryside as well us the cities of
the Soviet Union, In winter, our first view of Moscow
and its countryside was a grey, drab, depressing
sight. The endless array of tall square apartment
blocks with their tiny tenements, the wearisomely
wide streets and the expressionless faces of the people
presented the same featureless, characterless, undis-
tinguished melancholy as the open countryside with
its unpicturesque, unkempt,  straggling villages
dumped untidily over an undulating, unpatterned
plateau. The place seemed crude, dark, and lacking
in elegance—so much js makeshift and incomplete.
The grim, gray pall that hangs over everything adds
to this depression,

This was our first impression, but it was wrong, We
were looking at the wrong things and judging from the
wrong vantage point. What we saw, in fact, was
magnificent compared with what could have been
seen, twenty, fifteen, ten, or even five years ago. What
we saw was utilitarian, but there hasn’t been time to
beautify anything—unless you go inside the Ballet or

“the Underground. Of course - everything is make-

shift—it has to be—but they have done wonders,
Russia . cannot be judged  from buildings. The
amazing thing is its industrial growth and the myriad
trucks hurrying hither and thither with merchandise;
The tremendous thing is the absence of poverty in a
land where poverty was the rule. Of course, there
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stan Education

nd C. E, SMITH

last spring. Here are some
- Soviet educational syster.

are some magnificent buildings—a new theater, a new
university, and an old historic monument, but these
are not the important things in Russia.

Another thing that puts a Westerner off and
falsifies his judgment is the alphabet and the
Cyrillic script. It is impossible to read anything, It
is even impossible to make a guess at anything. In
all other European countries which we have visited,
much that is familiar can be read or guessed at, but in
Moscow, it is impossible to read what is printed.
Advertising doesn’t help either. There isn’t any!
Buildings, too, are not obviously shops or offices or
factories or schools. They are characterless.

It is onmly inside that one gets to know what is

ussian; and what is Russian is not things or buildings
but people. The Russian people are good natured,
hospitable, generous, friendly, courteous, natural and
patient with an inborn community feeling which is
traditional, Indoors, their faces light up. People
_ matter, not things. The inevitable cloakrooms are
svelcoming spots where your coat will be mended

gratuitously and from sheer good feeling. It is a land

where tips are unknown, where menial work is im-

portant, and where effort and good fellowship are

respected. SN ' : ,

. In_ a welfare state where everything is insti-
- tutionalized, you 'can' expect some irritating in-

efficiency - and slowness by Western standards, but

compared with past standards in Russia, tremendous

progress has been made, immense changes effected

~andsuperhuman accomplishment performed in an
amazingly short time. This is a land where socialism

‘(not .communism) is a religion, where people ‘are’

_dedicated with fanatic fervor to a course of action

- with clear purposes and clear goals. It is a land where
‘people are desperately anxious for peace. They have

built so much and have invested so much:in recent
- years in: their- land and buildings (and life has:im-
- proved so much) that they wish to preserve it at all

. “NOVEMBER 1964~

TRt
The authors visited this high school class in Moscow where
English wus being taught,

costs against what they fear may be a hostile world.
They want to be liked and respected. They're not
diabolically clever, scheming, or revolutionary. They
are naive, emergent, anxious, and dedicated.

This is the land of technological growth, where
great emphasis is put on science and on trade training
but not to the neglect of culture. Geography and
history are given their share of study in school. Music,
art, ballet, and drama are promoted, particularly the
serious, classical side, Museums, art galleries, and
libraries are well patronized. Russia represents the
success story of grit, determination and hard work.

This is the land where young children matter,
where ethical behavior and social morality are essen-
tial to character training. It is impossible to over-
emphasize the importance that Russians give to nur-
sery and kindergarten education. This is where
attitudes, morality and social behavior are taught.
Training in morality is also particularly effective in
boarding schools, which are growing apace. Children
are educated in an atmosphere of kindly but very
clear ‘and very emphatic social pressure. This is a
land where they arc not afraid to specialize or to do it
early,

Buildings and equipment are quite often jnade-
quate. Sometimes methods of instruction are very
formal. The Russians have decided to spend their

- money on people rather than on things; on teacher

training ‘and on research with people rather than on
facilities or good buildings. They believe in reducing .
the size of classes, in providing teacher aids, in pro-
viding proper medical services for children. Priority
is, therefore, given to the human needs and to personal
relationships. - , L o o
The Russians have beaten the problem of literacy in
a very short time and are now busy attacking the
problem of general education for all from- cradle to -
the grave. For this they have provided a‘tremendous

program of adult education. Furthermore, they have
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Dean Scarfe and Dr, Smith, of the Faceulty of Education,
UEC, were members of a group of Canadian educators who
visited Russia recently,

massive rescarch programs in operation in educition,
For cach of the major problems that beset them in
educating their populace, they have teams of trained
research workers attempting to provide answers.

In the uvssa it is diflicult to separate theories of
psychology from theories of education. The Academy
of Educational Sciences is a highly significant and
influential body and a most important center
of psychological and educational research. It s
manned by serious and enthusiastic workers with
immense resources, devoted to the systematic study
and improvement of education at all ievels (including
pre-school and adult learning), and there is constant
interaction between research, practice, and policy
making,

Research Relates to Education

The Academy of Educational Sciences (or the arn
as it is known because of the Russian initials) is
composed of nine major institutions:

Institute of Psychology

Institute of General and Polytechnical Education

Institute of Pre-School Education

Institute of Teaching Methods

Institute of Defectology

Institute of National Schools

Institute of Vocational Education

Institute of Shift School Education

Institute -of Theory and History of Education

Perhaps the most significant of the institutes (cer-
tainly the largest ) is the Institute of Psychology, which
has over 100.trained experimental workers with an
appropriate number of staff assistants. (The number
of fully-trained staff in each of these institutes varies
from about 30 to 100. Altogether there are over 500
research workers engaged in full-time educational
research). The Institute of Psychology has three
departments: Department of General = Psychology;
Department -of Child Psychology; Department of
~ Educational Psychology. That the Institute of Psy-
chology is a constituent part of the Academy of

Educational Sciences rather than the Academy of

Sciences of the u.s.s.n. reflects the fact that education
is  seen.as the main_field for the application ' of
psychology, and-also is-an indication of the high
degree of respect which is accorded to the pedagogical
sciences.” S SR

The Academy is linked, through its Praesidium,
with'the M#Listry of Education, The Soviet Academy
of Science, and :the universities, all of which also

undertake " research of relevence  to -~ education. It ‘

. follows that research is closely linked to policy-making.

+ The Academy also includes a new type of research
institute known as ‘school laboratories’ which are a
‘type of research center, each with a staff of 10 to 12
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research workers. One of these is an 1l-year school
experimenting with various kinds of curriculum for the
final years, another is a boarding school, and a third
is a rural school. Several institutes have their own
experimental schools and there are 150 ‘base’ schools
attached to the arn which experiment with the use of
new teaching materials and programs under the super-
vision of rescarch workers from the institute. In the
Republics there are  similar  institutes. There  are
flourishing institutes of psychology at Kiev in the
Ukrainian Republic and at Tiflis in the Georgian
Republic, In Armenia, Turkestan and other smaller
republics, institutes or departments of psychology and
education form part of the Ministry of Education.

A considerable amount of research is carried on at
the teacher training colleges (pedagogical institutes).
At the Herzen Institute in Leningrad there are 5,000
day students, 7,000 correspondence students and 2,000
night students, with a staff of 500. There are two
pro-rectors; one of these is responsible for the research
work which is being carried on in the various depart-
ments of the college. There are 17 research workers
now engaged in projects relating to the psychology of
personality,

All the five-year training colleges have departments
of psychology of a similar kind,

All the research undertaken in different institutions
in the ussr. is co-ordinated by the Academy of
Educational Sciences. Usually a program is worked
out on the basis of a seven-year plan, with more
detailed plans to cover a one-year period. Co-ordina-
tion of rescarch and interchange of experience takes
place at frequently arranged conferences.

Emphasis is on Psychology T

Educational developments in the Soviet Union in
the post-war years have bcen concerned with
a iassive extension of provision of many forms of
educational institution, and much emphasis has been
put on psychology as the basic scienee which will
inform these developments.

No rigid doctrinal patterns have been established
which every psychclogist and educator must accept.
Certain principles summarized by Ananiev in 1948
represent a concensus of psychologists, based upon the
results of research to that time, together with a belief
in" dialectical materialism, but the essence of the
dialectic approach is that principles shall not be con-
sidered immutable laws: binding -all- future activity.
They are nothing more than the best hypotheses that
can be made at the time. In fact, among Soviet edu-
cators and psychologists there is to be found a con-
siderable diversity of individual opinions upon a great
many essential questions. ;

For example, in a discussion with a psychologist at
the Institute for Shift Schools in Leningrad we learned
that there were different opinions among psychologists
concerning the exact role played by inheritance in the
development of children. This seemed to be in direct
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contradiction to what we had heen given to helieve
in regard to the ‘official line’ which ascribed to ‘con-
ditions of lif¢’ an all-important role and virtually
denied as unimportant for the great majority  any
outcome of differential heredity.,

We were also told by the same psychologist that
in regard to theories of adult learning ‘our institute
oceupies one position, other specinlists another.”

At another level we encountered evidence of free-
dom to adopt disparate points of view. At Kinder-
garten No, 86 in Minsk, the headmistress showed us
u class of three-year-olds who were being introduced
to the English langnage. She said, “The Ministry rules
that we should not teach English until the age of five
but T am doing it at the age of three.

In conclusion, let us offer four general impressions
gained from visiting some schools and educational
institutions in three Soviet citics.

1. We were struck, as are most visitors to the U.S.8.R,,
by the important place children are given in the life
of the Soviet Union. Each child is afforded cvery
opportunity to experience a good education. In the
schools nearly all the children look happy and con-
tented and seem to enjoy their work there. Teacher-
pupil relations show no sign of being oppressive or
strained. Classes are small, so that teachers can get
to know their pupils well and there is a great deal of
individual attention. Children were not under any
inordinate pressure to excel but they were certainly
under pressure to do their best. It was assumed that
if the child did not excel in arithmetic, he would
probably do well in some other school subject or in
his activities at the Pioneer Palace, or he might even
be good at ‘deportment.” Children receive the best
of medical care.

2. From his carliest years, the Soviet child is en-
couraged to feel himself a part of a group. Groups
compete . against each other in the classroom. Class-
rooms, schools, districts compete against each other.
This group experience is ccnsidered to be an
important aspect of education., One outcome of this
is that there are few discipline problems in schools,
because to be lazy or delinquent weuld not worry the
teacher so much as it would worry the group.
Whenever u student seems to be flagging in his work
his group will soon gather around to ask how they
may help. Groups seem to set a high standard for

themselves.. - :

~ 3. There seems to be no essential distinction in the
USSR between education and vocational training.
 The belief of psychologists that ‘conditions of life’
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play an important part in mental development is used
as an argument to support the belief of educators that
school conditions of life should not be far removed
from work conditions of life, The difficultics involved
in bringing together these two facets of education are
a very lively coneern of Soviet educators today. Each
child in the secondary school is required to devote a
portion of his time to Tabor’ in some local factory or
workshop. He is given a mark for this labor on his
final  examination. Whenewver possible, school and
labor are brought together; we attended one school
party to which representatives of local labor unions
were invited and seemed to be enjoying themselves.
4. Soviet educators believe that education has a
decisive influence upon mental development. When a
child scems to be having difficulty with a school
subject he is not pressed to memorize the new learning
but is taken back by the teacher to simpler forms of
learning that he can understand, and the educational
experience is reconstructed with him. Teachers are
given small classes and are expected to do a great
deal of this kind of remedial work. It is believed that
any normal child will respond to it and any child that
does not is judged to be physiologically abnormal in
some way and is removed from the educational system
and placed in charge of the medical authorities,
Occasionally, children may be judged lacking
in ‘moral’ development and renewed atlempts may be
made to integrate the child into the ‘collective’ group.
It was only after a great deal of persistent questioning
that we finally discovered that Soviet education did
make some provision for children who were slow
learners. They were permitted to take the eight-year
course in 11 years. The only examination they were
required to pass at the end of that time was ‘labor.’
If they were satisfactory in this, they were found a
job in industry.

These are some scattered observations derived both
from what we saw in Russia and from reading since
returning. Such observations can only be ephemeral.
Soviet education is in a state of rapid change; the
observer of five years ago saw a very different picture
from the one we saw, and the next five years will see
further vast changes. In this expansion and develop-
ment the Russians have adopted a psychological frame
of thinking which under-pins the whole system of
education, and they are pursuing an intensive program
of educational research into the processes of learning
and the nature of intellectual development which takes
place within the common school classroom. There are
already many things to admire. There will be more.[]

T A Special Issue on Science | /
Our fifth special issue, planned for April 1965, will be devoled to science.

- Teachers are invited to submit articles on any topis related to science — teaching techniques, new
‘approaches, content, objectives. Manuscripts should be approximately 1,500 words.. . :
Material should be submitted on or before February 1, 1965, '
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Our Cover Sto ry

The Mining Industry

THE HISTORY OF MINING and production of metals in
Cunada is synonymous with the country’s ¢conomic
development, and in British Columbia the search for
mineral wealth was the prime mover in opening up
and settling the province,

It began with the gold rush in 1859, up the Fraser
River and into the Cariboo country, Later, the scarch
extended into the West and East Kootenays—first for
gold and silver, then for other metals,

It was during this period that the world’s largest
lead-zine mine was discovered—the Sullivan ming,
near Kimberley, found in 1892. The Consolidated
Mining and Smelting Company, already operating a
smelter at Trail and a number of small mines,
acquired the Sullivan in 1910,

Since then, the Sullivan has yiclded more than
90,600,000 tons of ore and has generated more than
two billion dollars for the cconomy of m.c. and
Canada.

The highly complex ore of the Sullivan contains
many minerals which include, besides lead and zinc,
iron, silver, cadmium, bismuth, antimony, indium and
tin. A 1nethod -of separating the intimately mixed
metals was developed by Cominco metallurgists in
1920, after 10 years of research, and from then on the
Sullivan has been a key factor in Cominco’s growth
and development.

Extracting the ore from such a huge deposit as the
Sullivan -also has led to the development of special
engineering design and mining techniques. o

Most of the Sullivan ore is mined by blast-hole
diamond drilling methods and the remainder by long-
hole percussion drilling and non-sectional percussion
drilling. Open stopes have produced most of the ore
to date. In this method, pillars are left standing in the
ore zone to support the huge caverns left by stoping.
Later, the caverns are backfilled with rock and the

pillars themselves—containing up to one million tons

-of ore each—are extracted.
~ Because the Sullivan is mined at the total rate of

10,000 tons of ore a day, the extraction of one pillar-

may take up to several years.

The mine portal is at the 3,900-foot level and the
service tunnel into the mine reaches the. fringe of the
- ore ‘body about. 5,000 feet from the entrance. The

! - workings reach as far as 12,000 feet from the portal. .

To illustrate the size of these underground ~work-
ings, more ‘than: 200 miles of ‘development tunnels
have been driven between the levels of 700 feet above
-and 1,500 feet below the’ service tunnel. - ol
. About 40 miles of mine track have been laid

e

underground.

All the ore extracted is crushed underground to
1%” in size in three crushing chambers at levels of
2,500 feet, 2,850 fect and 3,800 fcot. After crushing,
the ore is hanled by ore trains through a haulageway
at the 3,700-foot level to the concentrator, three miles
from the mine,

At the concentrator, the country rock is separated
from the ore which is then ground into a fine powder
and separated into lead, zinc, iron and tin concentrates
by the differential flotation method.

The lead and zinc concentrates are shipped to Trail
where they are processed to obtain the prime metals
as well as silver, cadmium, bismuth, antimonial lead,
and indium,

The tin concentrate is marketed to a custom
smelter.

Some of the iron concentrate is roasted to obtain
sulphuric acid for Cominco’s fertilizer operation at
Kimberley and as feed for the company’s pig iron
plant. The remainder goes into storage where an
accumulation now contains more than 15,000,000 tons
of iron.

The Sullivan mine employs more than 700 people;
the concentrator, about 300.

Occupations in the mining industry may be divided
roughly. into two groups: professional and technical
jobs, and manual jobs.

Professional and technical jobs are relatively
limited in number compared with manual jobs and
usually require either university or mining  school
training,

The basic job of the mining engineer, for example,
may reach from the initial appraisal of mineral deposits
through the design of equipment needed to produce
the material and the extraction of ore. : S

Versatility in training and subsequent experience is
vital for the successful mining engineer. He must have -

‘basic training” in "civil, electrical and mechanical :
engineering and specialized knowledge of such sub- .

jects as mining, metallurgy and geology.

Usual  requirements call for general studies of
mathematics, physics, chemistry - and other basic - -
sciences during the first year of university, followed
by more specialized study of geology, mechanical and

civil engineering, and mining engineering in its

broader agpects, including some metallurgy.- ,
In addition to mining engineers, there is an increas-

- ing demand in the mining industry for electrical ‘and
mechanical engineers, and engineers with specialized .

~ Continued on page 78
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The Mining Industry
Continuced from page 76

training in such areas as venlilation and  rock
mechanics,

Of extreme importance to the success of a profes-
sional mining man is the ability to work with men
who, although technically unqualified, are experienced
and proud of their knowledge of conditions and
working,

Mining occupations may be cither on the surface
or undug,round Certain geological features and also
the size, shape and depth of an ore deposit and the
value of the mineral it contains will determine what
type of mine is to be developed.

Work on the surface may be in open-pit mines, in
strip mining, or in development drilling, Work under-

, ground may be in metal, industrial mincral or coal

: mines,

: ‘Miner’ is the general title used to designate the
men who carry out the duties required to extract the
ore and transport it to the surface. Miners are usually
known by the machines or equipment they operate
(drillers, mucking machine operators) or the work
they do (blasters, muckers).

Drillers, for example, use pneumatic drills to bore a
pattern of holes into the ore body. These holes are
loaded with explosives by the blaster, and wired or
fused together so as to detonate in a pre-determined

" sequence;

Ore that has been broken by drilling and blasting
is- moved out by a mucker into mine cars or onto
conveyors by way of ore chutes or passes. Muckers
may operate a mechanical scraper known as a slusher,
or a mucking machine wl‘uch loads directly into mine
cars behind it. :

In" Cominco operatlons ‘miner’ is also a specific
title—the desiguation for a highly qualified person

_capable of sizing up ground conditions, drilling and
blasting without supervision. Most of the dnftmg and
stoping -in -Cominco mines is handled by miners;
working individually or in pairs.

There are numerous other occupations in mmmg
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Lesson Aids has 672 other .items lo help you. All schools were sent catalogs, but
you may- have one for yourself free of charge (please specify Elemz'nla'ry or
g ~or Secondary) by wrmng : :

o[)eddon ./4 Uld 1815 WEST 7TH AVENUE. VANCOUVEP. 9. B. C.
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There is no specilied standurd of edueation for em-
ployment in the industry, although the person with a
good formal cducation usnally has better opportuni-
ties for promation.

Technical training can be obtained  at several
institutes in Canada with courses availuble for those
with sccondury school graduation or the equivalent,
These iisstates offer two-year courses which include
the teaching of prospecting, mineralogy, geology,
geological mapping, metallurgy, surveying, milling,
mine ventilation and other mining technology,

Miners, however, are trained on the job, with
special training Llussvs conducted underground, Such
periods of practical h.umm., enable the beginning
miner to become familinr with the nature of the work,
the tools and equipment, mining methods, and safety
regulations,

Competent and ambitious persons will find few
positions closed to them in the mining industry, and
as they acquire the necessary knowledge and ability,
they can advance to supervisory levels,

Working conditions in Canadian mines have im-
proved substantially since past days when miners
often encountered discomforts and hazards.

Technological advances in cquipment, ventilating
systems, drainage and special clothing have climi-
nated most of the discomforts and reduced the manual
cffort. Hazards, too, arc at a minimum for mines
employ trained safety engincers and safety regulations
are strictly enforced.

The employment outlook in the Canadian mining
industry is favorable. There are about 70,000 miners
in the industry at present, but as the mining com-
panies continue to diversify their production and new
uses for different minerals are empleyed, an increas-
ing emphasis is being placed on the:discovery and
development of new ore bodies.

The industry may be characterized by sudden
bursts of activity and periods of lesser activity as
metal markets tend to fluctuate, but most segments of
mining ‘in- Canada should continue to offer good
employment opportunities in both tlie trades and the
professional fields.[]
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No. 3023 3¢ Corrections to Mathematics 10
Textbook, by G. Sparling, 2 pp.
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Why Should Everyone Take French?

THE INTRODUCTION OF compulsory
“French into our junior secondary
schools has not met with great suc-
cess. Before this was done, those
who chose French did so of their
own volition; French was a neces-
sary subject to attain the goal they
~-had set-themselves or they had a
-good- scholastic “record “and ‘were:
. interested enough to want to study
.+ .the elements of the French
. language,.. ...
- I remember a case, some years
_ago, where the boy’s father was a
“ professional man-and - insisted that
~his son take French. In the third
~attempt at French 10, at the age of
- eighteen,-the ' boy got 5% on his
final June' examination. This was a
... tragedy because’ his" marks in all
- -other . subjects - were bettes - than
-average. He just hated French,.

i _dent usually. must see;that it is-go-

many “adults in British Columbia
‘ever _have .an' opporfunity to con-
erse in French? How many have

. lived in France or in-a French- |
-~ speaking part” of 'Canada?  How

many read French language news-
“papersor:French bhooks?: i
“Everyone in Europe is ‘close to
France, "in - comparison - with the

~ 'great_distance a Tesident of B.C.

" NOVEMBER 1964 "

- ~To.achieve in any subject a stu--

.ing to be-of somie use to him. How .

H. W, KIRKPATRICK

has to travel to be in a French-
speaking area. Students by the
thousand travel from England
every summer to study French in
France. The distance they travei is
much less, in most cases, than from
Vancouver to Hope. There are
many summer scholarships at the
undergraduate level in most of the
universities in = England. For
“example, the University of Bristol
supports students in Paris for six
weeks each:summer.

Our students feel kindly toward

“the French before they have to take
compulsory French. Whohas not
“been'stirred by stories of Napoleon
‘I and his Grande Armée? Before
ithat we learned about the Gauls,
“the Franks, Joan of Arc and later
‘La Gloire. Students in art appre-

-ciated the great French artists and -
we read  translations of Dumas,

Moli¢re and de Maupassant.
-If a student is 'on the University

- Program, he should be of better
. than average ability. This means he
. has “a fair ‘mastery of English
- grammar. - How' can  French . be - .
-learned by a student who can never -
differentiate between a verb and an &
~ adverb? Yet many students now

-studying - French, despite  in-
-struction from Grade 5 onward,

: have no mastery Of the parts of - The_au;hbrfis gi tec:iichevr,, in.Nelson.- S

speech, or sentence structure, and
many of them never read a book
cutside school.

Because of the demand for quali-
fied teachers of French, the supply
is never sufficient. In certain parts
of Bc. the amenities are much
better than in other parts. Quali-
fied French teachers appear to
prefer the bigger centers, Often,
therefore, a teacher in the outlying
districts, who is not a French
specialist, finds himself teaching
French . in-:addition.. to . his -other
teaching program. He works might-
ily to put across this subject, but if
the students are indifferent or
definitely antagonistic to the sub-
ject, he has an impossible task.
And he realizes. that many of the
students have not the ability or
memory to learn French. . .
" -All teachers know that there are
some students who cannot learn ten
lines of a fairly simple English -

~poem. Others can learn ten, but'not
twenty.  Memory - and  recall are

essential parts of learning a foreign
language. - T

* Labels on nearly ‘every can, box
or container of: Canadian goods,
especially - food,’ are printed in"

French. How' many people in




English Canada ever read the
French, or even notice it, for that
matter? Even in homes where the
mother and father have taken uni-
versity French, how much conver-
sational French is there? We read
English; we speak English; we
think in English.

There are exceptions. Some fa-
milies turn on the meager French
radio programs on the English
networks; some watch the French-
language television. 1 personally
can catch about one word in three
and I am at the second year
university French level. No, 1 am
not a French teacher; I have just
watched the difficulties encoun-
tered by those who teach French

L Sk Wb WL N W ML L WL WL WL W WY WL WY W W W e .
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and those who study it.

McGill University and others
have special French teaching ma-
chines. How many of these are in
use among the higher grades in
B.C.?

French novelists are frank and
salacious. Anyone who has taken
French 120 knows this. There is
enough trouble when we submit
to our students English literature
which is down-to-earth. We could
not expose them to French stories
unless the latter had been carefully
edited. Most of the French students
even skip the very good comic
strip Canadiens which appears in
our newspapers. This is in French,
so they read about Jughead and

Some Deadline Dates

December 15, 1964—Resolutions for the 1965 Annual General Meeting are due in the Federation

January 9 and 10, 1965—Winter Executive Meeting. This is the deadline for nominations by local
associations of candidates for table office positions. Nominations for Honorary Life Mem-
bership must be submitted for consideration at this meeting.

February 20, 1965—Deadline for nominations for G. A. Fergusson Memorial Award.

Archie—and so, in many cases, do
you and L

By all means teach French to
those university-bound  students
who need it. Teach it to those who
want to learn. But don’t try to
force students to learn it if they
are not interested.

I am making no reference to
French taught at the elementary
level. No doubt some teachers have
success. But unless money is poured
into the program, I doubt whether
it will carry over to Grades 8 and 9.

I have known some fine French-

Canadians. I have known some

exceptional people of French birth.
But we did not force each other to
learn the other’s language. 3
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’ Small F ortune

, //wedl‘o%
SYNDICATE LIMITED

" Good Financial Planning
| Enables You To Accelerate
i V'vThe Accumulation Of A

Why not arrange your ﬁnanmal aﬁaus SO as
- not to attract taxation?

: _.:.,FOr,,.;details, please call pr'write:

°526-3725 7 -
Head Office Wmnipeg . Ofﬁces in Prlnclpal Cities - .

Steve Stanford

S.'E/'STANFORD, B.Com., CA.
Division “Manager
601 Royal Avenue
New Westminster, '3.C.
~ CY 8-9763 .

Exclusive Real Estate Agents for

B. C. Teachers’ Fedoration
Co-op. Association

(BELLIVING

Listings Urgently Required!
The. current. active real estate market has
resulted in a shortage of “Homes for
Sale.”  Let our 40 expert sulespeople
serve you.

FREE VALUATIONS — NO OBLIGATION
Call .

VBert Ed;lurds—Soles Mdnuger :
MU 3-8411 .(24-hour service)

BEI.I.-IRVING REALTY I.IMWED

‘Head Office: 930 Pender StW.
N Norfh Shore Ofﬂ:e Park Royal

Member Vancouver & Ncw Westmins'er
Real Estate Baordx

.\

B
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ATTENTION

all teacher apartment dwellers

The NEW Tenants Package Policy gives teachers and their families the
following protection in Vancouver and Victoria for a THREE YEAR premium
of $30.00 (other areas may be fractionally higher).

$3C00.00 Fire, Burglary, Theft.

1500.00 Off Premises Theft (covers you when you are away on a
trip).

600.00 Additional Living Expenses (awaiting your suite being re-
paired in the event of a loss).

25000.00 Liability (for injuries and property damage-—golfing, hunt-
ing and fishing accidents for example).

500.00 Medical (for people injured in your suite — excluding you
and your lmmedlote family).

250.00 Damage to Other Pecple’s Property (you might drop some-
one’s expensive vase or camera).

3 years as above costs only $30.00.

If increased limits are desired the increase in premium is very nominal.

BE SURE TO MAKE APPLICATION IF YOU ARE NOT ENJOYING THE
SPECIAL AUTOMOBILE RATES FOR AN UNBLEMISHED LOSS RECORD
' " -DURING THE LAST THREE YEAR PERIOD.

HOMEOWNERS PACKAGED POLICIES WITH FULL COMPREHENSIVE
: ' PROTECTION ON APPLICATION

LIFE AND MORTGAGE INSURANCE AT YOUR DISPOSAL

 WE REPRESENT ONLY STRONGEST CANADIAN 'AND BRITISH COMPANIES

-IF YOUR LOCATION HAS CHANGED ADVISE US AS YOUR INSURANCE RATES MAY - BE AFFECTED

'énmsﬂs AGENCIES um“p}

4'I4 w. Pewder st S 610 Courtney Street
Vuncouver, B.C. Sl e ) .. Victoria, B.C.

6832188 - 3861454

.- NOVEMBER 1964 -
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Where Your Money Went

BCry members may at any time,
cither by letter or in person, ex-
amine any financial statements or
question any expenditure or fiscal
policy ¢f the Federation. The state-
ment to the left summarizes the
financial operations last year, The
largest items in each area of ex-
penditure were as follows:

® Committees

ABreements e, $ 8,375.21
Exceutive 8,720.90
Public Relations ... 10,602.04

® Conferences
crf Annual Meedng in
Vancouver ..o, $ 1,643.490

Elementary Language Arts

Workshop ... 2,052.82
Summer Conference
NONY e 2,290.50

® Departments
Annual General Mueting .. $12,335.91

International Assistance ...... 9,989.62
; Lesson Aids  (revenue of
$15,856.30) vrcereriinrrian 15,993.78
i Salary Indemnity Claims ... 72.941.82
The B.C. Teacher (revenue
of $59,532.11) ... 47,620.54
Printing Supplies and Sta-
HONETY e 29,903.58
, © General
STATEMENT OF RECEIPTS AND DISBURSEMENTS Equipment (officc and
; FOR THE YEAR TO JUNE 30, 1964 printing, ctc) $19.987.12
; Postage 3,830.39
Q BCTF received from Telephone amd Telegraph..  8,726.10
FEES oo eetiennvcnetenssesese s aons seceeeee oot serenseson .. $568,373.98
] : ’ @ Grants
i B.C. Teacher—Subscriptions . 27,975.50 In-sc?vticc Fducation . S 4.300.90
i —Adv"e‘rusmg """ 81,556.61 Provincial Specialist Associ-
b Convention advertising and displays ..., 247.00 AUONS  eeemeeeeee e 10,066.00
Interest on Investments ... 6.451.27 Scholarships and Prizes ... 9,900.00
# Lesson Aids 15,856.30
Printing services (rsa, Lesson Aids, etc.) 27,448.62 ©® Membership Fees
£ Property Revenue . 24,384.38  $702,293.66 Canadian Teachers’ Fedrra-
_— HON e, $24,268.75
and paid out for .
i paic - ® Salarics
H Committees $ 44,879.66 President $ 835475
: g°"f"’°"°cs - oo 085501 Administrative £6,665.28
‘ Copartments *22'827'29 Non-administrative ... 122,326.17
cnera 05341 Pensions Contributions ... 11.116.16
Grants . 30,181.78
Membership Fees 24,627.35 Y Trave]ing
Salaries 231,714.76 Administrative Staff ... $12,074.02
. Traveling . oo, 34,728.83 District Councils ..... .. 11,007.52
& RENL et it e et 33,648.65 President ..ot 6.867.84
£ Special Project — Teacher Entitlement Study 2,080.38 $659,367.03 R
: . ® Rent
o and therefore had a surplus of o : $_12,926.68 (Paid by the Bere to itsell) $33,648.00
‘82 B THE B. C. TEACHER
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studi;as. }n addition she was active profession.

in school activities—student coun-

cil, club acdvities and spzrts.coli::- Active Teachers Last Taught In Passed Away

- side school hours she was active Ivor Parfitt Saanich July 34
in church organizations and, John Alfred Andrusko Howe Sound August 24

“Club, in the young peoples’ hour

| A COMPLETE TRAVEL SERVICE FOR EVERY PERSON
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Charlesworth Award Winner

The winner of the Charlesworth
Memorial Award for 1964 is Billie
Ann Palsson, daughter of Mr. and
Mrs. A. O. Palsson of Lake Cowi-
chan, B. C, both of whom are
teachers.

Miss Palsson is a graduate of
Lake Cowichan Secondary School,
from which she graduated with a
very high average. During her
years at the school she maintained
high standards of mastery of sub-
ject matter and attitude to her

These Teachers Have Pfissed'Away

With this issue we inaugurate a new method of listing
obituary notices. In the past we have published all obituary
notices we received, but because, in many cases, we were not
aware that active or retired teachers had passed away, some
deaths went unrecorded in the magazine. Moreover, because
the notices were supplied to us, the amount of space devoted
to memorials of different people varied greatly.

Through the kind co-operation of Mr. W. H. Forrest, Com-
missioner of Teachers’ Pensions, we shall receive each month
a listing similar to the one below. We shall therefore be able
to record the deaths of all active and retired members of the

through the Future Teachers Retired Teachers
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at the 1 Brary. a5 Nell M. Hazlitt Vancouver July 16
“an tapti(t)lf?lia l}l;l;argros\'};girl;gs ]e};(ég/: Howard L. Manzer Abbotsford July 30
ship without in any way losing the Mrs. Elva G. Kettlewell Nelson August 11
respect and  friendship of her Mrs. Margaret A. Brown Vancou\fer August 13
peers. She has a faculty for enter- Violet Davis : Ladysmith August 13
" taining children and for recogniz- Constance H. Anderson Vancouver August 14
ing their accomplishments, As a Rhys T. Edwards - Slocan August 15
‘result, she is known and loved by Wm. E. Hoadley Kamloops August 31
“the children of her neighborhood. Mabel C. Boe}n‘ ’ Vancouver September 8
~:Miss Palsson is-attending vec in Chesley E. Milley Vancouver September 9
“the * Faculty 'of Arts, with the Emma M. Frame Vancouver September 14
- ultimate - ‘aim_ - of- entering  the Elizabeth C. Long Ocean Falls - September 19
: teaChing ptofession, - ‘ ' e \\-\ LR N N N W W S ey {-\ S I R R A S
LTS
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. TOURS, HOTELS, U-DRIVES - @Mild, - |

: WORLD.WIDEAIR BUS. RAIL. SHIP. "~ 3 %

o
SR e .+ * TICKETS AND RESERVATIONS . i
) INTERNATIONAL ’ ‘

- SR e oo g AGENTS THROUGHOUT THE WORLD
~ TRAVEL . SR

.-~ HEAD OFFICE - 808 WEST HASTINGS STREET. VANCOUVER 1, B.C. ® BRANCHES - 1030 WEST GEORGIA STREET. VANCOUVER 5. B.C. 937 PARK ROYAL, ",
“7'" WEST VANCOUVER, B.C, * 640 SIXTH STREET, NEW WESTMINSTER, B.C. ® WOODWARD STORES LIMITED, HASTINGS & ABBOTT STREETS, VANCOUVER
"1: B.C. * WOODWARD STORES LIMITED, 650 OAKRIDGE. VANCOUVER 13, B.C. s SIMPEONS-SEARS LIMITED, 4750 KINGSWAY. BURNABY 1, B.C. .- "

. 682:4272 . MU 2.4272 WA 2-9181 LA 24688 MU 24040  AM 3-4333 . HE 1:4828 .




Christmas

shop at

the Bay

by MAIL

or PHONE MU 1-6211

new ...

Toys to television sets, mink to manicure
sets—the Bay’s gift ideas are near as your
phone or mail box. Just call the Phone
Order Board . .. MU 1-6211 or send your
order by mail . . . Georgia at Granville for
prerapt service . . . satisfaction guaranteed,

- Dudgons Doy Company,

INCORPORATED 3"? MAY 1870,

GEORGIA AT GRANVILLE MU 1-6211

BIRKS

daB o

| y c gift is abuays

: apﬁiebiafec[ wAen

i foom Bd”

RANVILLE AT, GEORGIA
VANCOUVER ‘

Your 5%
hristmas

Shopping
BGuine

MU 4-5543

CMEE O D F K Furs 1.
The Finest In Furs
906 Granville Street, Vancouver 2, B.C.

HOTEL
rodvenor

Breakfast ® Lunch ® Di aer
. IN THE SIMON FRASER ROOIA -
Banquet Facilities Free Guest Parking

Winter Rates November to April g

840 Howe Street . MU ]-0141 .

WARD MUSIC I.'I'D

. - We Carry a Complete Stock of

SHEET MUSIC, MUSICAL INSTRUMENTS, nééékos =
RECORD.PLAYERS, TEACHERS' SUFPLIES -

:Mall Orders Our Specialty

- 412 WEST HASTINGS ST

Phone MU 2-5288 Vuncouver 3, B.C.:

You Saw If in

7l|e zc Teacltef




lillers

Jewelers to the People of British Columbia

% Brida! Bouquet Diamonds

Y Famous Brand Name Watches
% English Bone China Dinnerware
% Silverware

% Fashion Jewelry

% Gift Ttems

*Courtesy 10% discount to British Columbia teachers,

The ot with a Diuend Dot}

Millers

i - DIAMONDS, WATCHES, CHINA, FINE JEWELRY

655 Granville
47 W. Hastings

622 Columbia
New Westminster

!

7 vCunudq’s Quality Old Fashioned
Buttermilk Pancake Mix
Nothing To Add But Water

el ergusr’;Az of Caneda L4,

L RE 6-0478 RE 6-0479
2029 WEST 4th AVE, VANCOUVER 9, B.C.

 Quality costs

o more at |

“allowed to flout the wishes of the people; ‘What action -
- does the BeTF planP[] - L

VEMBER 1964 . i -

Bearding the Cyclops

Continued from page 67

It takes no crystal ball to foresee a much wider use
of ETV in the near future. Individual schools will be
able to rent or purchase video tape equipment at no
great expense, record whatever open circuit programs
they find useful, and broadcast them in their owa
school at convenient times.

The whole question of open circuit copyright has
yet to be resolved; many open circuit programmers
justifiably contend that recording of their material is
piracy. But if E1v is ever to reach its full potential,
this is the direction it must take. Only through the
amalgamation of closed and open circuit techniques
will the strengths of the two broadcast methods be
utilized and their weaknesses eliminated.

In this article we have examined television as a
technical device. In the next issue we shall see to what
use it can be put in the classroom.[]

Another Win for Bureaucracy ?

Continued from page 53

additipnal teachers so employed. A board that wishes

to take the lead in this newest educational expansion

will have to provide the space at its own expense. This

is according to principle. But how is it to proceed? :
There are only two ways—by raising money directly
from taxation or by borrowing. The first method is - ‘1
obviously limited, because taxes raised in one ‘year i
must be spent in that year; there is no provision for g
setting aside a building reserve. This prohibition : } i

should be removed. The other method is to borrow g
without matching assistance from the provincial
government, : e i
.- The Campbell River School Board decided ‘on the: o
latter alternative. The borrowings for the additional = | »

classrooms were to be repaid, principal and interest,
entirely from the resources of Campbell River, as
would be the salaries of the additional teachers. But R
the Department of Education decided that the tax-
payers in Campbell River could not even be asked if _ o
they “wanted to incur the = additional financial :

-obligation! "

In other words, the Department has found avery "~ .
effective way of preventing local districts from raising .
the standard of education in their areas by reducing

. the size of classes—even if the taxpayers are prepared - . . e

to pay the additional costs jnvolved.. = =
_BctF policy calls -for smaller classes. Ultimately, - :
these can be obtained only through reduced entitle- -~ -~
ment.: Entitlement; " like . every - other “educational

- standard, should be -subject ‘to the pressure of the S

desire of citizens, as expressed by their willingness to
pay. The dead hand of bureaucracy must not be .

BT




b e b e it S At e e e

-money’ if “thi

Concerning the Shaughnessy Residential Club

Vancouver, B.C.
An Open Letier to the Retired
Teachers” Association—and those
teachers who will soon retire:

Did you know there’s a very
attractive and valuable piece of
property, well located (a block
and ‘a half west of Granville on
41st Avenue), registered in your
name at the Court House in
Vancouver? - -

"It ‘is' important that you get
interested in this at once. It was
bought as a Retired Teachers’
Guest House. There is one teacher
in it at present ‘and one person who

. 'wasin social service work.- When
" . the house was bought, the original
' occurants were permitted to re-

- - main until such time as they
S YWish'edito;leave‘; ‘all-but two have

" now gone.: There . have been 19
.. .vacancies ‘since: 1962, and. -the
~ house “is- now flicd. by anyone

answering the advertisement in the
paper. -Tronic-to run"a place just

_forthesel This building has been

called : the . Shaughnessy. Residen-
tial -Club. Do you want ‘it to be
called ' that  still,. or would you
prefer - ‘Retired  Te:
House’?,
. The

ch 1ld have a say: =
1 Whét-will: you do with the -

‘1t “this property is sold -
(which- may be at any time)?. .

There are only two people st the
present time running it, und they
seem to have full control over it.

2. Do you want it sold? Or do
you like the idea of a Retired
Teachers’ Guest House, as in other
urban centers?

3. Do you want it run as a cheap
boarding-house or as a really com-
fortable, pleasant home for those
who do not want to keep up a
place of their own after retiring?

4. Do you want it in lieu of a

~ nursing home, or one where the

occupants are still able to enjoy
life and sociability? - '

5. Do you think it should be run
by remote control, as it is at pre-
sent—especially the heat and cook-
ing?-The house has not had a bona

fide cook in the last two years—

only cleaning maids turned ‘into

 cooks. The heat is often ou when
it is well over 70° outside, even in

the 80’s, ‘and off on the cold and

dreary days, -
hese, and ‘many others, are
- things which you, as a group,

- should do something about. = -

-~ +-Had you known about this pro-
... perty of yours, would you -have
- Teachers’ Guest * move

liked to have moved in as a guest,

P oo e o0 or cook, or manager,  during the
Lhere. are some -things about - ' :
- which you shou o

last several years?
-~ This is from one retired teacher
who, from the first, has always

been greatly interested in this pro-
~Ject, one who has lived. in for two

years as a guest, but who found a
great many things to be desired,
if it is to fulfil the: expectations we
had for it in the beginning. I have
moved "out for the present, but
hope that some of you will become
interested in one way or another
and will bring your ideas on the
matter to our next convention in
1965.

Remember—it is your property,
registered in your name. You have
a responsibility. - :

Yours sincerely,
EVA M. ORR

Agreements on Subjects
Should Be Honored
: Nelson, B.C.
The Editor,
Dear Sir: L ,
At the opening of school each
September, it is the experience of

- many teachers to find that'the sub- =~

jects they are required to teach

~-bear_little :resemblance to those ™, =i 4
they had ve-bally (or in writing)

. agreed to when they accepted the

- new job, - SRR e ,
Iv-is the verbal type of agree-
- ment, ‘often-made when moving =
~from one schcol to another in the = -

"

same .~ district, ~which is . most
at fault. Usually there is no way of

- proving an agreement ever: existed.

The verbal -agreement  between

principal and teacher should be no - Sk
less binding than the Act declares -

Sl T LU THE B, TEACHER .




verbal hiring agreements to be. If
the latter are binding on teachers,
then the former should be equally
so on the school boards or upon
the principals acting as agents for
the boards.

It might be better to do away
with verbal agreements altogether.
These subject agreements should
be confirmed in writing, Should
board or principal find it expedient
to ‘forget’ the subjects agreed to,
then the teacher should be released
from the contract with plenty of
time to secure another position,

Yours truly,
R A. WARNER

Education in England

Southsea, England.
The Editor,
Dear Sir:

1 have received a number of
The B.C. Teacher which 1 have
found extremely interesting. On
reading them through I have dis-
covered that many problems cn-
countered by teachers in England
are similar to those met by teachers
in British Columbia.

In the April cdition you pub-
lished an article entitled ‘Ava Goh
a Numerer?” by E, Fred Francis,
in which the author looks at
English education and from  this
article I quote: ‘Unfortunately the
separation of children into a gram-
mar stream and a secondary
modern stream at age 11—12 seems
to do as much harm as good.
.+ .. The child who has not been
selected for a grammar school, and
whose * parents cannot afford to
send him to an independent school,
has, for all practical purposes, had
the door of opportunity for a
professional career closed on him at
the age of 11.

While this may be true in many
cases, I must point out that this
statement is not wholly true be-
cause each year after the cce
(General Certificate of Education)
results are published we hear of
many secondary modern children
who have attained 5, 6, 7, or even
8 passes at ‘0" level and who have
proceeded with further studies,
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gaining 2 or 3 passes at ‘A’ level,
and then progressing to university.

The Local Education Authority
is always prepared to give an
award to any student who obtains
a place at university and today
there is quite a number of ex-
sccondary modern students study-
ing in university or teacher training
colleges.

REEVES

I have had two such people on
the staff of my schorl and they
have both proved to be excellent
teachers,

In all fairness to the English
system of education, I think that
vour readers should know the facts
as I have stated them.

Yours faithfully,
HAROLD €, DURMAN

colour for creative

expression. in arl educalion

POWDER TEMPEFRA

Finely ground. When mixed with
water gives an opaquo colour of unsur-
passed brillinnce. Excellent results
when used dry with a woet brush. Will
not deteriorate in tin., 27 colours
available which intermix. ¢4 Ib. and 1
1b. tins. May be used to colour Finger
Paint Powder Mix.

Vbt i ST 3 Y

ARTISTS’

REEVES & SONS (CANADA) LIMITED « 16 Apex Road ¢« TORONTO 19

BUYING BRUSHES?

If you're working with tempera colour
selecct REEVES poster brushes series
909 or 99B fInt, 95R or 107 round. The
range of six.sizes in each series tukes
care of the classroom’s needs.

le; pefmianently:;
aped - C

Cartlully sh
~, handle ensu
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B.C.T.F. CREDIT UNION
° ° ol o
OFFICE HOURS: 1816 West 7th Avenue TELEPHONE:
9:00 - 5:00 {at Burrard) RE gent 1-8121
Tuesday - Friday Vancouver 9, B.C,
9:00 - 1:00
Saturday Also At
904 Gordon Street
Victoria, B.C.

(l) Our SERVICE' is 'fdsf confidentidl and conVenient
(2) f> rPoyments are EXCUSED durmg the summer months

(3)A|l loans are INSURED (to a moxnmum of $10,000). Thus, all debts

BENEFIT BY BORROWING FROM
YO!
CREDIT UNION

Consider These .Edva;n!ages

B dle wnth debtor

[ You borrow from YOUR OWN GROUP who are sympo’rhehc with
i]your problems ' R

flnonce CAR PURCHASES for cmy omount

oW INTEREST RATE compares fovourobly with so- colled “Bonk

otesfr’ onpersonol loans (The octuol cost is: $4 14 per yeor per B
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ARITHMETIC and

MATHEMATICS

Practice in Basic Arithmetic, Bk 5,
by F. J. Schonell and K, P. O’Con.
nor. Oliver and Boyd, 1963, 57 pp.
(Can. Agt. Clarke, Irwin) 40c

‘This pamphlet, one in a series of five,
dealing ‘with common, decimal and per-
cent fractions, provides many exercises
which might be ‘useful for remedial pur-
poses. Although some of the exercises deal
with English money and units such as
furlongs, cwt., ete., ‘these do not detract
from the book. Although it is doubtful
whether this book would be of much
value for most classes in our province, it
might be of some use in occupational
classes  for providing drill on funda-
mentals. A teacher’s hook is available,

—D.R.G.
Algebra: A Modern Approach, 1,

by Max Peters and William L,

Schaaf, Van Nostrand Company

(Canada)  Ltd., Toronto, 1963,

viii and 562 pp. $5.75

This first-year algebra text stresses the
spirit of modern mathematics, by utilizing
the concepts of order relations, absolute

value, and scts as unifying forces. Most of
the twelve chapters have a one-page his-

torical introduction, a_ summary, revicw

exercises; a chapter test, honor work (with
accompanying: exercises) library work in
mathematics, and cumulative veviews, Pro.
vision ‘for individual differences has been
attained via optional sectious and enrich-

‘ment’ (honor work and library work). In

many respects this text is superior to the
present Math ‘9 text, but it containg too
many topics to make it suitable for aver-
age classes.—D.K.S,

COMMERCE
Canadian:~ Business Mathematics,
Book 2, by Catherine Lund.

‘Gregg Division, - McGraw - Hill,

- Toronto, 1964. 274 Pp. $3.45-
This is"a good follow-up to Book ‘1. It
Posscsses .2 modern approach to business

'.mathematics . through' its use  of algebra,

graphs, tables, and_various bases.. A”good
cross-section of impartant  business topics

for ~senior . studentsig given; :some. of
" which' are: simple and compound interest,

installment buying, foreign exchange, and

income and: general - taxation, “Interesting -

and valuable chapters on business algebra

<o and’ binary: numbers - are also “included -

i and each’ chapter: concludes: with a num-

-, ber of -mathematical puzzles, "
" The -problems’. are” realistic and up-to-
~date.” With- the  coverage given - in- " this

book it would: ‘be’ valuable as:‘a’ sup-

-+ plementary text ‘in_ business fundamentals

o “and "along “with  Book -1 should be con- .
» sidered . for  any: - business “‘mathematics
*course—S..D, - EE

~may be:

ESTHER G. HARROP,
Book Review Editor.,

EDUCATION

Schooling for Individual Excel.
lence, by Don H. Parker. Nelson,
New York, 1963. 285 pp. $5.00

‘It is desirable to provide a schooling
situation in which ecach child may start
where he is and move as fast as his
learning rate will let him. On this pre-
mise, Dr. Parker builds the ‘multilevel
philosophy’ from which he details a
scheme’ to provide for individual pupil
differences, "He  divides scheoling ~ into
training and ecducation, and proposes
methods by which the former, particu-
larly, may be individualized. * Those
familiar with the SRA Reading Labs will
recognize them as a practical a plication
of this philosophy, for Dr. Parker works
with Science Rescarch Associates,

This book is written for Jaymen, as
well as for educators. It contains little
technical jargon, Although tcachers may
feel the argument concerning the fact of
individual differences is overdone, they
will, nevertheless, find much to stimulate
their thinking—D.L.F.

Teaching the Gifted Child, by

James -J. Gallagher. Allyn and

- Bacon, Boston, 1964, 330 rp. No

price given :

This book could not have been written
seven ycars- ago. Since that time ‘the
explosion of knowledge’ has made avail-
able many research data ag well as new
Foints of view which dramatically “affect
the education of gifted children.

In particular, there has been an increas-
ing amount of data available as to the
hature, extent, and causes of under-
achievement in' gifted youngsters as well
as evidence that culturally deprived
children constitute an untapped reservoir
of - giftedness.. Even more dramatic have
been the’advances made in the study of
the nature of creativity. and of how it
ostered . in . gifted pupils. ‘In
addition, ! /rescarch _ studies - reveal that
while | the " traditional intelligence - tests
are good predictors of scholastic aptitude
they do not measure many - aspects. of
creativity as seen in-sensitivity ‘to  prob-
lems, flexibility of thinking and of ideas,
originality andy'evaluation. :

This book is based on- the most Tecent

research . findings. in  the study of - the

above -topics. ‘As a.result jts emphasis: is

away -from ‘such- administrative devices as
acceleration and. grouping: ‘rather it em-
phasizes the development of new curricula
and - creative teaching -methods- for gifted

" children.

While the author does not overlook the
need for content, he stresses the nced for

-2 curriculum for gifted pupils “which
-~ emphasizes-the central fabric or structure

of - the: content. ;
Methods - of ' teaching gifted youngsters
are - discussed - in- chapters  on: ‘Creativity

and Gifted Children’ and ‘Discovery and

Inquiry—Tools for Teaching the Gifted.’
There ™ are  separate  sections for the
teaching of the high aptitude-high per-
formance group and the high apiitude-
low performance group,

This volume, because it rests upon the
research evidence of the last six or scven
Years, brings a fresh point of view to the
teaching of gifted children—S,R.L,

FICTION

Little Antclope, by Berta and Elmer
Hader. Collier Macmillan, Galt,
$4.00

After 2 visit with his class to the
Indian exhibit at the museum, Johnny
finds arithmetic more boring than ever
5o he plays hookey and becomes ‘an
Indian for a day. Beautifully illustrated
in both color and black and white.—
D.S.L

An Island for a Pelican, by Edward
Fenton. Doubleday, New York.
(Can. Agt. Doubleday, Torontv, )
Hlus. by Dimitris Davis. $3.25

Based on the story of an actual pelican,
this well-told tale is set on a Greck island
in the Aegean Sca. Petros, the pelican, is
a bird with so much personality that he
changed completely the living habits of
the population of the island. Kidnapping
and war add more to the plot. Bovs in the
intermediate grades would enjoy this book,

— oLl

Zoo Quest to Guiana, by David
Attenborough; Appointment with
Venus, by Jerrard Tickell; The
Hidden Face, by Victor Canning,
Pilot Book Series. University of
London Press, London, Eng.
$1.10 ea.

Clear print and exciting, interesting
stories for Grades 9 to 11 readers make
these Looks easy to read and enjoy. ‘The
first is an account of a zoological project,
which will interest boys. The second is a
story of World War TI, combined with
exciting events ‘on the Channel Islands.
The last is-a fascinating story of a man
imprisoned for two years for a crime he
did not commit.~E.G.H. .
Predicaments of Eustace Prim, by

Maurice Gibbons. Musson, To-

ronto, 1964, $3.75 LR

Ahoy all Prim fans! Run—~don’t walk—
to your nearest bookstore, A collection of
14 Prim’ stories’ is now available in one
hard-cover volume packed with: chuckles.
As the author states in his introduction, . -
“The teaching profession’is a fertile source :
of humour, not beeoo it s ridiculous,
but because it is so .. i1 scrious.” Eustace -
Prim, ‘the-entirely ficiitious ‘non-hero’ of
these  adventures  first appeared - in this

magazine, ‘and immediately. evoked en-: -

thusiastic responscs, some pro,.some con.
I confess .to being pro-Prim; -1 therefore
enjoyed this book ‘very much indeed. Any-
one who_can - laugh™ at “himself - should
enjoy it too, for- although' Prim and the
situations “hie gats” into - have -been pur-:
posely - exaggerated, the - laughable, love-
able pedagogue is a delightful .example
of _cverything that: can 80 wrong. in ..
teaching, He is, as the author puts it, an_




SONGS FOR CHILDREN
AND OTHER PEOPLE

This 12 inch LP. includes folk songs in
both English and French with translation
sheet and vocabulary notes. Suitable as
a teaching aid or as a sing-along record
for play times.

$3.65 (including tax and postage)

All shipments must be prepaid by money
order or cheque to:

THE RECORD GALLERY

936 Robson St., Vancouver |, B.C.
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‘anti-matter Mr. Novak.’ Like most collec-
tions of humorous stories, the hook should
be read a story at a time, not from
cover-to-cover. The stories were written
for fun and should be read for the same
purpose. Eleven of the stories have
appeared in  The -B.C. Teacher; the
others have not been published before,
—K.M.A.

The Calgary Challengers, by T.
Morris Longstreth. Macmillan
of Canada, Toronto, 1962, Illus.
$2.95

A good story built around the Royal
Canadian Mounted Police, spectacular
hockey games, and crimes commitied in
and around the Calgary areca. Boys
especially will enjoy the excitement of
the tale.~E.G.H.

The Magnet Readers, Books 1, 2
and 3, by Andrew Burnham. A,
Wheaton and Co., Exeter, Eng-
land, 1963. (Can. Agt. Clarke,

Irwin, Toronto) INus. 40c ea.

Three brief detective stories involving
the work of the officers of Scotland Yard.
The titles are: 1, The Chase; 2. The Mail
Van Robbery; 3. A4 Crook and a Pencil.
Readers in Grades 4 and 5 will enjoy
these tales—FE.C.H. :

PHYSICAL EDUCATION..

Basic Techniques of Track and
Field for the High School and
College Athlete, by David G.
Kingsmill-Abbott. Powell River
News Ltd. $1.95

‘This book was written for the track and

field novice. The presentation of the basic-

skills-for each event is clear and simple
and is followed .by a section on the more
common faults of the events and a weckly
training schedule, ‘A general conditioning
weight -training! routine ‘is also included.
This publication would be an asset to the
library of- the beginning athlete—~G.D.S.

MUSIC

Pes: and Mausic, by T homasine C.
McGehee  and -Alice D. Nelson.

- .Allyn and. Bacon, -Boston, -1963.-
- (Can. Agt. Macmillan of Canada,

Toronto) 455 pp. $5.30

--A8 a classroom text for senior scconda

--schools; and as. a ‘reference book for teach:

ers in junior secondary schools, this could
be -of considerable benefit. The- authors’
approar’ ¥+ (primarily historical)’ is quite
effectivé ¢/ior f/it 'sets music” in ‘a - true
perspect jve - biecause  other events, - the

. Frcnchig:@evolmion, for example, and the
. entire ﬁymosphcre of “that- time, -had so

great ar:influence on music. Nevertheless,
the eve:tsuficring: Machaut, Landini, Du-

.. fay, Binchois, Dunstable- and- all of the

importint -Flemish - composers -are com-
pletely. neglerted. An. attempt is made to
introduce: :the .. pupil: to: concepts “and

35 a list of encountered terms, relé:

_elémer;ts ‘of :-music-as the story: of music -
i%toll. ” Pertinent - activities . (less “oral;

‘w00ks, ; applicable : audio-visual “ma-" -
rand suitable recordings and songs .

dare provided at the end of cach of the
twenty-two chapters under separate head-
ings. The appendix contains, with other
uscful  information, a list of the best
known publishers in the field of music
and a fifteen-page glossary. The binding
is strong—D.AK,

SCIENCE

Interplanetary Navigation, by Rob-
ert A, Park and Thomas Magness.
Holt, Rinehart and Winston, Tor-
onto, 1964. 128 pp. $1.40

This paperback deals with the principles
and methods involved in journeying to
other planets, particularly to Mars and
Venus, It begins with a description of
navigation principles on the ecarth and
compares these with interplanctary navi-
gation, Planctary orbits and interplaneiary
tinjectories are described, and these are
fcllluw':d by details of how a spacecraft
could be built, launched with booster
vhicles, steered through space, and of the

roblems likely to be encountered in land-
ing and in communicating with the earth.
A worthwhile reference for the senior high
sciiool —P.L.M.

What Happens in the Sea, by Ray
Bethers,  Macmillan, Toronto,
1963. Illus.

An interestingly written and well-illus-
trated: fund of information which deals
with il phases of the occan. It answers
many;: questions and tells of ~strange
and vionderful things that happen under
water, Suited to Grades 2 to 4—G.M.E.
Biolugy for You, by B. B. Vance

ond D. F. Miller. 5th Edn. Lip-

pincott, Philadelphia, 1963. Illus.
dtawings and b and w photos.

Glossary and index. 660 pp. $6.75

This book appears to be written as'a )

usahle text for -an introductory - biolo

- course; It has sixteen well-illustrated, well-

planned and easily read units. The titles
of/ the waits are as follows: The science

,.of biology; Cells, the basic units of living

mitter; Some common - plantsand. how
thdy reproduce; Sced plants, their structure
nd  functions; How plants are grouped;
vhe animal kingdom—invertebrates; The

- animal - kingdom—insects; - The -~ animal
kingdom—vertebrates;  Bodily. and mental -
=#tness; Structures of the human body - and

their functions; ‘How ‘to keep. well; “ Re-
Eroduction-—the origin of new individuals;
Iercdity—how things change; Evolution—
time and change; - Use - and  preservation
of natural resourcss;. How. you will. use
biology. SR o

- Emphasis is placed on' the prescntation -

of broad biological principles rather-than

.- on jsolated facts. Each“unit ends with a’
. summary,.a set of questions, an excellent
exercise called  'Problems  in - Scientific -
Thinking,’- a ‘section” of -‘things to:do" on -

the topic - using * simple  easily.” obtained
et{uipment and -a - selected -reading - list.
Although this is a fifth edition, revisions
seem to have been made to include recent

developments: and - new " information :in: -

most’ fields. Thisbook” would be suitable
as a student reference or as a supplemen-

tary. text - for the “present ® Biology - 91.—
RRG. R
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~Assisi;

More Book Reviewers Needed
:Last year Miss Esther Harrop,
our Book Review Editor, requested

teachers = interested in- reviewing .

books for The B. C. Teacher to
write her at 1540 West 15th

"~ Avenue, Vancouver - 9, 1nd1cat1ng
“the fields - of education in which
- they were. interested. Miss Harrop

greatly appreciated the regponse,

.- particularly. from . teachers ‘in the:f—
~Lower Mainland area. -~

“Miss - Harrop’s list of revzewers
has dwmdled durmg the yeai and

~'sheis’ again  asking teachers - to
" write her. if they - would like to
: wrevrew books.: She would - be par-
- ticulatly pleased to  hear from
- teachers . from areas of the - pro-
_vince other’ than the Lower Main-
:land. -'Any . book - -reviewed  will
1’:become the’. property of ‘the re-

good “way to: build ‘a

,personal" -'v'brary ot professwnal

between: Florence and :Rome in
taly.’ “The: ‘Junior: College of Assisi

will oEer a.complete cumculu.m on:

he'

13 or. ﬁrst year univer-

e"Jumor College of Assisi
In:!the $1965-66 school "year a
mall new college ‘will open at
medieval ' town half-way

" Creston,

sity level. ' There will be ample
opportunity for staff and students
to visit the numerous points of
interest that lie within easy reach
of the college. Persons interested
in the possibilities . of teaohmg at
the - Junior- College - of ~Assisi- are

‘invited to contact Mr. G. Fran-
"~ cesco "Marchesi, Department ' of

Romance - Studies, University of

..B.C., Vancouver 8, BC

Nature Fllms Avallable

"International - Educational Films

' 'Lt'd.; 1500 Stanley Street, Montreal
2, is offering a series of films, both

black and . white ‘and - color, at
reduced prices.: Titles in" the list

-include Spring Comes to 2 Pond,

This® Vital Earth, Vanishing Birds,

~Wildlife of the Desert, and many
, others A descriptive - catalog .may’
-~ be= obtamed from “the address'

above

) Vlsual Alds for Teachers Ox-
-English -
A‘set of twenty ﬁve photographs :
- of authors who have contributed to
~Canadian . literature -is offered by
a.new educational service' based in"
‘B.C. The choice - of .
authors ‘in “the list has been dé-.
termined:largely by the frequency

with which the authors’ works
appear in literature texts, Blogra-
phical notes accompany the pic-
tures, and are as complete and are
as up-to-date as it is ‘possible to
make them. The pictures are 11”7
x14” photographic prints, mounted
or unmounted. A brochure may be
obtained  from P.7 Hilton, Photo
Folios, Box 986, Creston. -

New CBC-

-Documentary Series

The first of a series of four csc-
v documentary type specials on
the rivers and-natural resources ‘of
Canada will be shown on'the cBc
television network “across” Canada’
on Wednesday, November 25,
(Consult. local listings for times.)
The series ‘of programs:is entitled
‘Canada :98,”-and : the - subtitle : for
the first show is- ‘The Fraser River
—Seven -Days. in':July.” ‘Both . the
‘cec ‘and - the” sponsoring: body, the:
Life Insurance Companies in Can--

-.ada, believe the programs will have .-
’outstandmg educational value for
both young ‘and- old, and particu--

larly for teachers and puplls who

are studying. Canadian hxstory and

geography this:year..
. Cameramen have captured dally

A‘.‘hfe along the rmghty Fraser in




British Columbia, along with the
breathtaking scenery of the area.
Each person interviewed will tell
how the river affects his life. One,
an Indian railroad worker, will also
tell of the many problems faced by
the Indians who populate much of
the area along the river. Some of
the scenes were filmed at the
Williams Lake stampede.

Host for the programs is Austin
Willis, who will give some of the
historical background and social
and economics effects of the river.

Future programs will deal with
the highly picturesque processes of
steel-making, the MacKenzie River
which dominates the entire north-
western area of Canada, and the
harvesting and  processing of
timber.

The cBc also plans to continue
‘the series into the next two seasons,
along ‘a similar theme. Two more
rivers and -two resources will be
featured during the 1965-66 fall
and winter season,

Free. Filmstrip Catalog
Nearly a thousand filmstrips for
all grade levels and basic subject
areas are. described ‘in .the new
-1964-65 Jam Handy filmstrip cata-
... log. Designed for ease: of use and
. increased readability, it provides a
~complete NDEA list for quick refer-

~ - ence. Information on free bulletin

board - materials - and - announce-

... ments of three new fall releases are

included.; Copies of ‘free illustrated
. catalog are‘available from The Jam
-'Handy . Organization, 2821 East

- Grand ® Boulevard, Detroit, Michi- -

. gan 48211,

~ Florence S. Dunlop Mem.

- orial Fellowship Fund

A -group of - educators, teachers,

.- parents, professional ‘and business .-

~leaders have joined to establish

lop ‘Memorial: Fellowship Fund, a
tribute  to_the. memory of a well-
. -known: Canadian teacher. The Fel-

- lowship ~will " provide help ~and.
- inspiration_ to- those 'aspiring toa
- career in the field of special teach-

"ing, which was Dr. Dunlop’s own

feld of interest. "Shei began her

~andsupport_the Florence S. -Dun- -

career as a rural teacher, became a
primary teacher in Ottawa public
schools and in 1927 was appointed
supervisor of special education, In
1935 she took on the added duties
of school psychologist. She also
lectured to evening classes at Car-
leton University, spent many sum-
mers instructing at Teachers Col-
lege, Columbia University and at
other Canadian and American
universities.

Further details may be obtained
from The Florence S. Dun-
lop Memorial Fellowship Fund,
Founding Committee, 330 Gilmour
Street, Ottawa,

New Map of Canada

There is a new and interesting
pictorial map of Canada on the
market, which is completely Cana-
dian in every respect. The map, in
color, was prepared by a Cana-
dian artist and is printed on parch-
ment paper produced in Canada.
Published in 1964, the map is
suitable for mounting on a wall or
for framing. It is mailed to pur-
chasers in a plastic crush-proof
tube. The retail price is “$2.00
(including tax), postpaid. Tea-

;chers may obtain this map from
‘Rawhide Maps, P.O. Box 216,

Station A, Vancouver, B.C.

Reading Classics for Fun—
Junior Great Books Program
"An ever-increasing . number  of

- elementary and high school stu-

dents in Canada and the United

- States have been reading and dis-

cussing great books just for the
fun-of it. These youngsters are

demonstrating, in an' after-school .

activity, ' their capacity to respond
to  the ideas - that -have  stirred
men’s. minds -and - imaginations
from -the ‘days - of :the Greeks and

Romans to the more modern peri-
~ods of  scientific inquiry and the
_imaginative novel..- They are -en-

rolled in: the Junior Great: Books
Discussion Program, -initiated by

the Great Books  Foundation, a
non-profit - educational ~ organiza-
‘tion, - which.. has - co-sponsored -a
_similar program for adults for the
past- seventeen -years. :

In the junior program, young-
sters read the works of authors
ranging from Acsop to George
Bernard Shaw. Aristotle, Plato,
Xenophon, Euripides, Homer, So-
phocles, and other ancients appear
on the reading list, as do such
more recent writers as Melville,
Twain, Turgenev, Dickens, and
Kipling. The youngsters will find
works from Treasure Island and
Alice’'s Adventures in Wonderland
to Bernard’s Introduction to Ex-
perimental Medicine and the
Declaration of Independence.

Besides reading great literature,
in their discussion groups youngs-
ters learn to think more clearly and
independently, to express them-
selves more effectively, and to
listen more attentively. Through
an exchange of ideas in the dis-
cussions, conducted by volunteer
leaders trained locally by the Great
Books Foundation, the youngsters
arrive at their own understanding
of the selections, find that there
may be more than one valid way
of interpreting a work, and gain
new respect for the opinions of
others. The participants also have
an opportunity to share feelings
and attitudes that they may have
regarded as unique. The "Junior
Great Books -Discussion Program
is conducted on an informal and
usually extracurricular basis, and

s treated as an enjoyable leisure-

time activity by the youngsters who
participate in'it. The program has
proved a useful supplement to the
youngsters’ formal education, and
will establish the basis for an im- ,
portant: form of continuing self- -
education. " - o
Further information on the pro-
gram ‘may be’ obtained from  the
Great Books Foundation, 5 South
Wabash Avenue, Chicago, Illinois
60603. :

PRIVATE SCHOOL -
Profitable man & wife.operation nets
$700 - $800: month - (could ' be: in-
creased) plus deluxe owner's sufte
and - free-iliving. Land, - bufldings
and . business - $78,000." Flexibie
terms. Owner retiring,

Bell-lrving Realty Ltd.; 930 W. Pender St. .

Mr. Dunne or'Mr. Lightheart,' MU 3-84[1‘
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The ( wimer Vacatonian - ey i ary otr
Code of Ethics 9 KS~ACAPULCO
of the
British Columbia
Teachers’ Federation ‘
The teacher's primary concern is for the quality of INCLUDES JET FARE

service rendered by himscll and bis profession.

® 12 night's at the Palacio sion on a luxurious non-stop
1. The teacher shall speak and act towards pupils with Tropical in Acapulco — all Super DC-8 -'?t- i R
respect and dignity, and shall deal judiciously with breakfasts. .. * All transportation in Mexico
them, always mindtul of their individual rights and * 2 nights at Hotel Premier in —including Acapulco-Mexico
A sensibilities, magnificent Mexico City. City flight.
* Sightseeing tour to Taxco. * Transfers to and from air-
! : . 2. The teacher shall respect the confidential nature of * Round trip economy excur- port.

information concerning pupils and may give it only
to persons or agencies directly concerned with their
wellare.

FLY NOW — PAY LATER, ONLY $39 DOWN

3. The teacher shall recognize that a privileged relation-
ship exists between the teacher and his pupils, and
shall refrain from exploiting this relationship,

: 4. The teacher shall honor his contract with the School
Board, as prescribed in the Public Schools Act, until
the contruct has been legally terminated or has been
cancelled by mutual consent.

5. The teacher shall apply for positions or promotions
only through proper ‘channels, and shall insure that
any information given in support of an application is
truthful,

6. The teacher shall not apply for or accept a position
arising from an unjust dismissal or an .unresolved
dispute. -

7. The teacher shall accept remuneration in aciordance

with the salary agreement adopted by his local asso- INCLUDES AIR FARE

ciation.  He shall not accept olfers of pay -higher or

- lower than called for in the agreement unless in ex- 5 15 nights"at thé fabhlous ® Roﬁnd trip econbmy on a
ceptional circumstances a special rate of remuneration new llikai Hotel on Waikiki - luxurious non-stop jet-prop
is agreed  to- by the local association. : Beach. Britannia.
i N sor e * Lel greeting. * Champagne on your flight. ;
8. F;S:ci;f:c:::c ;i“:yh;"‘ﬁdisd;i‘;‘;%‘::&"{oc:;g;i‘:n %fr oy * :ll_'our of Honolulu and Mount  * Trar?sfers to and from  Air- S
. . o, iy talus. . . port. (available from Dec. 12) :
authority who is.in a position to rectify ils cause, and an
. the associate has been informed of the nature of the FLY. NOW — P. AY,LATE_R' ONLY $39 DOWN
criticism. L Live on the beach ... or “Iivehit up” in gay cabarets. It's up tg :
; = ton el chalt o : - . -you' in Mexico or Hawaii. Such a variety of things to see and :
" don B a1 Wi the Foderon sy || 07§ Fa‘mon'Ston Trom Vandouuer, 1na Tou paire-y s
=] = r e criticisms s 'the facts may warrant, but shall refrain | | Mexth City or anolulu. © Leave on regularly scheduled ‘
. " from making damaging ci'mrges agzlinst a local asso- Canadlan.Pamflc_f.hghts. @ Plan now — see your Travgl Agent
7 ciation, the Federation, - or - their officers by - public or Canadian Pacific. MU —2.],'411’ . : e
o mtterance, T e T : ’ :
3 '10."'The teacher shall acknowledge the powers and obliga- ELY . vr d 2" S
o +,1 tions of local associations and the Federation and shall
1 - refrain from making individual representations to the N - R - I
i "gloard Of SChOOl ,‘TTUS[eCS, DiSU‘iC[ "supeﬁnlendenu. B TRAINS/ TRUCKHS /SHIPS /PLANES /HOTELS / TELECOMMUNICATIONS & WORLD’S NOST COMPLITE TRANSPORTATION SYSTEN R .;‘ e
¢-Department of Education or other bodies regard- - I o

|. CANADIAN PACIFIC AIRLINES NAME. .
| 1004 West Georgia - - ) IR
i Vancouver, B.C. ADDRESS, -
Please send me free folder with
|- complete details on these Mexico | MY TRAVEL AGENT
| .and Hawail winter vacations. X .
|
[

o ing any matters that are properly to be deait with by
associations or by the Federation, (L :

- The teacher at all times shall %0 conduct himself that no
dishonor may befall him- or, through him, his profession.

- i

©
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A Closer Look

at the World of Work

N. F. XERR

IN AN EFFORT TO UP-DATE our in-
formation rsgarding the current
needs of local industry, the Vie-
toria  counsellors “approached the
manager of the Victoria branch of
the National Employment Service,
Mr. George Bevis, to inquire to
what extent the Nes would co-
operate in- bringing us up-to-date
~ “on the employment needs of the
" community. Mr. Bevis was enthu-
- siastic ‘about the possibilities and
~ agreed to seek the approval of the
‘district commissioners of the NEs.
He suggested that they would be
pleased - if the “scheme had the
- backing of .the local school ad-
_ ministration. -A *fairly comprehen-

- sive” program - was considered, in-
- . volving two counsellors at a time
~-spending a ‘period of two weeks

with the NEs. o L
<" The 'a“dmixﬁstrati've_ofﬁcials of
“the Victoria--school * system’ gave .

i *the idea. their ‘unqualified support.

+ They agreed’ that. it was time -
“‘counsellors: obtained a closer view -
~of the “working" world’ for :which =
-our youth are being prepared. -
~+:Even: with so" auspicious a be--

' ginning, months’ went' by before a
rogram: could  be laid before the ..
. counsellors, In fact it was the last .
week ' of - school . before a- meeting
“could-'be called to" get their reac--
tion." It was feared, at . this: late

- their * summer - plans made ‘and-
“would not be able to- take ‘advan--

tage of the course that the wis
was prepared to offer. However,
the meeting indicated that there
was considerable interest; of 60
counsellors in the district, 23 en-
rolled in the course. In addition,
there was one teacher of Occupa-
tional classes.

A schedule was drawn up to
suit the individuals concerned. For
eight weeks three counsellors .a

week attended a series of three

sessions with the -NEs supervisors,
held on three successive days from
1:30 to 4:00 p.m. The nEs people
preferred to repeat the program
rather than speak to the whole
group at once in order to permit
an exchange of ideas and- ques-

_ tions, and to promote a-free dis-
"“cussion of mutual probléms:

‘We were given an overview of

 the nation-wide organization of the

NES and a detailed ‘picture of the
local office.” We: learned of the

~special -fields of each  department
-~ and of the services offered both to
employer and employment seeker. |
" The fields covered are - indicated -
“by -the headings of the various -
.- departments:

General . Manager,

‘Manager of Employment Branch,
Manager of :Insurance Branch.
(soon - to" come  under  separate - -
- federal - administration); ‘Adminis--

te.trative Services, Counter and Files, -
ate, that counsellors would have A X
eir € . skilled, Unskilled and Seamen, Fe-

male; Unit, Efxveéutive;_and Profes- ~ Mys. Kerr is'a counsellor in Victoria.:

Skilled, Sales “ and -Service, ‘Semi-

sional, Special Services, Employer
Records.

As an example, in the Special
Services division we learned of the
counselling given to any who re-
quire special attention and of the
various community and provincial
resources which are available to
assist the individual in finding the
precise employment situation to
meet his needs. This group of ap-

plicants includes physically and

mentally ~ handicapped people,
those just released from peniten-
tiary or mental hospitals, school
drop-outs, or any person who has
a_special problem in finding
employment. :

The ~Es has a form similar to

 the ¢-3 Transfer Card which coun-
sellors use when students move -
_from one school district to another, *’

and would like the schools to use

- this form when a student goes to .
the Employment Office as an entry. -

applicant. The  fonn would give

- some idea of his strong points and

weaknesses and would be of great

" torily. The NEs would advise the
school when .'such a form: was L
required. Victoria’s counsellors and -
-administration ~ will - consider “the
use- of . this form. at ‘an early

meeting,

* ‘When the program was com.
~ pleted "a* summary - session was -

THE B.C. TEACHER
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attended by all the Nes officers
and counsellors who had taken
part, and by the president of the
Greater Victoria Teachers’ Associa-
tion. Mr. Bevis felt that a true
evaluation of the success of the
program would depend on the use
schools make of the liaison estab-
lished. A further meeting is plan-
ned for the Christmas vacation,
after we have had a chance to test
the operation of the proposed
machinery.

From the counsellors’ point of
view the program was an unquali-

fied success; it was an initial move
to familiarize ourselves with the
needs of industry and to orient
ourselves to the world outside the
school, The changing role of the
counsellor in the Space Age de-
mands that we be not merely
school-centered, as in the past, but
that we be vitally aware of the
needs and problems of the world
our young adults enter in their
search for employment,

The local Counsellors’ Associa-
tion has tentative plans for further
in-service education and hopes to

establish closer ties with such
groups as the Personnel Managers’
Association and the various service
clubs, many of which are anxious
to be of assistance to the schools in
any way they can. With the rapid
changes in educational require-
ments needed to meet modern
situations, educators need the co-
operation of the business world.
When it is given sincerely and
unstintingly, the result is a pleas-
ant and productive relationship
between the school and the
community.["] '

Autocratic Victoria

WITHIN A FORTNIGHT of getting into
the new classroom, and before
* ‘complete animation has returned—
for there are plenty. of shocks to
render the newcomer. numb emo-
.. tionally—an invitation comes to you

“and to your principal to a ‘wel-

' ‘come’ in one.of the civic hslls,
< from’ members of the local brar"h
of ‘the 11

.~ District Supenntendents were ‘pre-

. sent, chairmen . of district associa- -

- :ftlons of the B.C, Teachers" “Federa-

tion,. members -of : school boards,

: 'ipnncrpals schools, ~and - lay

B dlgmtanes of the. world of educa-

i tlon in Vancouver. :
~Before_ an audience: of 200 or

S more, and after. a very good and
B elegantly served tea, each principal

- in mellifluous terms:introduced the -
‘exchange ‘teacher’- at his school. -
“The -hapless - victims - walked to- -

verbal ‘execution up the hall, up

“the steps, ‘and “on' to a stage,
"accompamed bya fanfare of “claps -
‘and cheers All I can recall is gaz- .

Before it was-all oy
‘amew. genus— exchange teacher It
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: 1 ague of Commonwealth -
- ‘and Empire. ‘At ours, one or two

ver, I leamed '

as seen by exchange teacher

PEREGRINUS

was to bring many privileges and
once, in a brush with a ‘Mountie’
over some infringement of traffic
rules during the rush hours when
each day a sort of ‘state of
emergency’ exists, it bought my
freedom with a caution instead of
-a ‘ticket.’

‘Have you read your B C. Gurde
to Motoring?’
- Yes—but it’s got 236 questlons.
I'm not really sure of them all yet.’

He must have been SUSPICIOUS of
my accent.

‘Where you from?

‘London—no, not Ontano, Eng-
land Been here a month.’

‘What's your ]ob?

‘Schoolmaster.”

‘Exchange  teacher, I guess OX.
:It sure takes some people a mighty

long time to learn anything. Don’t -
~turn left here again.’
-:‘Exchange teacher had saved me-

95 dollars.
“But before _this~ a" new  social

mechanism  had already " ensnared - -
~me. I decided to learn each fellow-

~ teacher’s ‘name: the - first *day at
~ some

school, - 'and " to - attach-
mnemomcal tag to_each one.:
I had listed their surnames to

‘Adapted from an ' article -
-Teacher,” weekly : journal- of ithe-Na- -
- tional Union “of Teachers of Eugland
and Wales : :

help me, but it was a waste of time.
All names are reduced to mono-
syllables, and surnames exist only
in the telephone directory. I found
myself loaded with names like
Wayne, Doug, Tom, Don, Bev
{Beverley), Gale, Cheryll, Barb...
I supposed.that Canadian parents

eschewed names like Helen for a
- girl, -though- nobody " seemed to

think it improper. to reduce Ran- .~
dolph to Randy.
One attitude that I just couldn't.

' adopt—desplte the sweetest things

he said about me at the welcome—
was - to call ‘my principal: Bob.
Others : did, though and he used
Chnst‘an names in return e

Talkmg of n names; I soon hecame
acquamted with _ Victoria. -(Her

“status is so high that I never heard :

of anyone calling ‘her Vicky yet.) -
It ‘came: about : through’ Dan"Mec-
Geer, with“ whom ‘I had become -

. quite fnendly ‘He was in charge of . '
~social

studles, that maid-of-all-
work Whrch to me. compnsed all

‘in.The. -




that wasnt ‘a science, maths or
another language.’

He had an independence of mind
that set him a little apart, and an
intellectual honesty that brought
him into clashes with the principal.
For these reasons he had always
been known as ‘dangerous Dan
McGrew.’

Dan disliked the textbook pre-
scribed for one of the courses in
social studies, so omitted the parts
he dubbed propaganda, and added
in their place, and to pad cut the
inadequate text, notes of his own.

When these reached massive
proportions, he thought he would
have them duplicated and stapled
into pamphlets, and he asked the
principal’s permission to do so.

The ensuing conservation went
something like this:

‘H’m, rewriting the book, I guess.’

‘VVell, I don’t know. The facts
- are inadequate. I must add. more
from my own knowledge.’

‘Yes, yes, but I dont like it
Teach from the book, if you will.
Victoria likes it to be this way.’
““When Dan told me this, I said

“that Bob had no business to allow":

petticoat rule like this from Vie-
toria.. ‘And’ moreover, I added,
thinking  of ‘my ~English  back-
ground, ‘what’s to stop you chang-

ing the 'book out of hand for one -
. you like? Then youll be able to.
- teach “from the book” and not: qavai

to add all these notes.” pin)

" ‘Oh, 'sure,” said Dan sadly, ‘but'

V'.chtona herself has prescribed this
book—we've had (it now over 10
years :

~“The whole of B.c. gets its teach-

mg from_ this.. It's - convenient, I
... suppose,.when teachers and puglls
~ . change schools,” to - know " exactly:

- where to" ‘carry on.in'the familiar

~-book. Victoria tells us" ‘when we
‘ “'can change our books.” T 2

- Dear, busy -old  Victorial

Lers,
+ - dards;;

more  adult education -and

‘Busy - indeed! - The - present is
- ‘harassing . enough,” with the de-
“mands . of ~day-to-day - administra- -
'tlon, the clamor for more technical -
~and vocatmnal training, more teach- -
nore ~ subjects, higher stan- .

the rest. But a glimpse into the
future—say to 1975—would terrify
the nerves of the strongest Minister
of Education, if he had time to see
that future and to see it whole,

Fortunately for him, the Minister
of Education in B.c. only directs
education for half the day—the
other half he is Minister of Labour.
Yet on his desk lies the Report of
Dean S. N. F. Chant of usc, whom
the Government of British Colum-
bia appointed in January 1958, to
act with two colleagues as a Royal
Commission to ‘make a compre-
hensive survey of elementary and
secondary education in the Pro-
vince and to make recommenda-
tions. . .

To implement this very efficient
and thorough Report is in itself a
heavy task, but the Report’s fore-
cast , of the future requires a
veritable Ministry of Planning.

British- Columbia has a popula-
tion now of 1,650,000, of whom
777,000 are in Greater Vancouver,
83,000 in the Victoria area on
Vancouver Island, and the rest in
communities from 10,000 diminish-

~ing to 1,000 or 50, and ultimately
- to hamlets with ‘one-room schools.”
‘T}Rural -¢ducation over the vast

‘ w*ances is_a problem.on its own.

:,"The Chant * Report, however,
issures the Government of British
Columbia that in 1965 the popula-
tion will:be two million, and 10

years' later. three million, which

means that by 1975 6,000 more

;/classrooms will be needed spread
“over 700 new schools. Putting it

another way, there must be in use
and  built; ' five years after - the
pubhcahon of ‘the Report, cnough
schiols
y: :irger,thar;,tha'tr of East

new

enough to satisfy Birmingham. No

~wonder Victoria is busy."

On top of all this,

uBc, has  submitted ‘a- staggering

- demand for two. new . :iversities

and. six ]umor colleges within the

_mext eight years ‘to avert disaster
“in. higher ~education’ ‘and . for- a

-for ::a - population -
complex - of new - schools - large.

B Dr. ]ohn'j
Macdonald ‘the new Presxdent of

special sitting of the provincial
legislature to consider this matter.
A grants committee, and an aca-
demic board to control standards,
will be the responsible bodies, he
hopes, rather than Victoria.

In a class which 7 take for
English there are nine or ten good
pupils, an equal number of slow-
readers who trail along, and in
between a wide range of diminish-
ing abilities. The two extremes
always irritate each other.

One day I said pensively, in
Bob’s presence: ‘If, in an age
group, I could have all the bright
pupils together, or all the dumb, I
could teach them something. This
mixing of gold and dross makes my
lessons a bankrupt enterprise.’

‘We must avoid training an in-
tellectual elite at all costs,” he
answered.

‘Why?" I asked, surprised.

‘Because,” he said, ‘they get too
big an opinion of themselves. We
must not encourage some people to
believe that they are superior to
others. In our democratic state, we
have no privileged class, we give
equal opportunities to all”

‘Do you, in fact? I said, rather
provocatively. “To. me real oppor-
tunity’ means something - like
making the most of one’s ability. I
teach this class at the rate of the
lowest third: The top group crawls.
Is it true that to give these two
extremes of ability the same lesson
gives them equal opportunity? In
one hour’s lesson, if they were
separated, I could ' teach three-
times ‘as“tnuch.”

“This leads" selection bv
ability,’ ‘he said susplclously ‘V1c-
toria. would never—" -

‘Victoria - is desperately over-
worked,” I interrupted. (I thought
of - Victoria  reading all those

“books.), ‘Couldnt she (or is a

Depa-ment of Education really

_heP) let you teachers decide when

0- change - your own . books?
Couldn’t . principals: have ~a- little
more independence to run . their

~own: show? In so democratic” a ]

society as yours, Victoria seems to
me to be a trifle autocratic.’0
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Start your summer holiday homework early

Europe and you are Summer '65's most entertaining and memorable twosome! Paris,
London, Vienna, Zurich, Dusseldorf, Shannon — the exciting trips and tours awaiting you
would make Marco Polo jade green with you-know-what! Naturally, the quick, « :wenient,
comfortable way to travel overseas from Canada is by AIR CANADA jet. So, start soon
to get the answers to your unanswered questions about a summer holiday in Great Britain, ~
Ireland and Europe. Just ask your Travel Agent or AIR CANADA. Both sources know what

they're talking about.

AIR CANADA (%)




B.C.ILF. Co-opexative Association

1815 West 7th Avenue, Vancouver 9, B.C.
Office Hours:
Monday to Friday—9:00 a.m. to 5:00 p.m. Saturday—9:00 a.m. to 12:00 noon
REgent 1-8121

DID YOU KNOW that
the (O=-0P PAYS

on Co-op Loan Certificates

and

That total investments made by teachers in thése
Loan Certificates as at October 31, 1964 was
‘approxlmately

- s 5’409 ,,ooo

—Just one ‘year ago—October 31, 1963, total teacher investments. in the Co-operative

; -~ were $3,888,000.00 —thus an increase of38 8% has been experienced over the past twelve

- months.

e —In Joneary, l964—mterest amounting to some $233,000.00 was paid by cheque {or

relnvested dependmg on- the investor’s wishes) to those who held loan certlflcates

To enjoy thls tremendous service why not join the Co- -0p now—
just $5 00 for a lifetime membership,

[t




