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B.C.T.F. CO-OPERATIVE ASSOCIATION 
1815 WEST 7th AVENUE - - VANCOUVER 9, B.C. 

WHEN? 
For the Summer Months of 

July and August 1967 

H O W ? 
DC8 Jet Aircraft 

WHERE? 
To London from Vancouver 

H O W MUCH? 
Approximately $430.00 Return 

(Subject to final negotiations) 

BOOK YOUR FLIGHT NOW. In 1966 we were able to arrange for 700 seats 
for teacher travel to Britain. For 1967 charter f l ights ONLY 470 SEATS 
will be avai lable. Ca l l Miss V i Scott at the Co-op to complete your 
arrangements. 

The FINANCING of your fare may be arranged 
through the Co-operative. 
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BUSINESS 
C O M M U N I C A T I O N S 

Oofi camPANY PRODUCTS 

M O D E L 66 

The 3 M Model 66 Overhead Pro­
jector is lightweight, compact and 
yet with all the advantages of larger, 
more expensive models. It is effec­
tive in a fully lighted room, offers a 
10" x 10" stage area, is cool and 
quiet running. Most important, like 
all 3 M V i s u a l C o m m u n i c a t i o n s 
equipment it is delivered, set up 
and serviced from one of 3M's 39 
offices across C a n a d a . For full 
specifications check the reply paid 
postcard at tlie end of this booklet. 

M O D E L 88 

A c o m p l e t e l y new c o n c e p t in 
Overhead Projectors. New low sil­
houette. No movir.o, oarts—com­
ple te ly n o i s e l e s s . W e i g h s 9.3 
pounds—carry it ar.ywhere. Bright 
1500 lumens allows, you to nsa it in 
full lignt. Can be used by the teacher 
while tiitting. A combination of 4 5 ° 
tilt angle and tha possiblity of us­
ing a projector ahviost o'10-third of 
the distance closer to the screen 
allows you to have the advantage 
of Overhead Projection where you 
never thought it possible before. 

Page 4 from the new catalogue 

Mail this 
coupon 
for your 
copy 
TO-DAY 

Visual Communications 
3M Company, Box 2737, London, Canada 
Gentlemen. 

Please forward additional detail on Visual Communi­
cations and particularly on Models 66 and 88 Overhead 
Projectors. 

Name.. 

Tit le-

Company _ 

Address— 

JL I l A v 

Code of Ethics 
of the 

British Columbia 
Teachers' Federation 

T h e teacher's primary concern is for the quality of 
service rendered by himself and bis profession. 

1. T l i e teacher shall speak and act towards pupils with 
respect and dignity, and shall deal judiciously with 
them, always mindful of their individual rights and 
sensibilities. 

2. T h e teacher shall respect the confidential nature of 
information concerning pupils and may give it only 
to persons or agencies directly concerned with their 
welfare. 

3. T h e teacher shall recognize that a privileged relation­
ship exists between the teacher and his pupils, and 
shall refrain from exploiting this relationship. 

4. T h e teacher shall honor his contract wi'h the School 
Board, as prescribed in the Public Schools Act, until 
the contract has been legally terminated or has been 
cancelled by mutual consent. 

5. T h e teacher shall apply for positions or promotions 
only through proper channels, and shall insure that 
any information given in support of an application is 
truthful. 

6. T h e teacher shall not apply for or accept a position 
arising from an unjust dismissal or an unresolved 
dispute. 

7. T h e teacher shall accept remuneration in accordance 
with the salary agreement adopted by his local asso­
ciation, l ie shall not accept offers of pay higher or 
lower than called for in the agreement unless in ex­
ceptional circumstances a special rate of remuneration 
is agreed to by the local association. 

8. T h e teacher shall avoid derogatory criticism of an 
associate except when it is directed to a person or an 
authority who is in a position to rectify its cause, and 
the associate has been informed of the nature of the 
criticism. 

9. T h e teacher shall examine the conduct of all Federa­
tion business, and within the Federation make such 
criticisms as the facts may warrant, but shall refrain 
from making damaging charges against a local asso­
ciation, the Federation, or their officers by public 
utterance. 

10. T h e teacher shall acknowledge the powers and obliga­
tions of local associations and the Federation and shall 
refrain from making individual representations to the 
Board of School Trustees, District Superintendents, 
the Department of Education or other bodies regard­
ing any matters that arc properly to be dealt with by 
associations or by the Federation. 

T h e teacher at all times shall so conduct himself that no 
dishonor may befall him or, through him, his profession. 
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Ha I 1 8̂  

414 W . Pender St., 
Vancouver, B.C. 

610 Courtney St., 
Victoria. B.C. 

ONLY STRONGEST AND MOST HIGHLY REPUTABLE CANADIAN At-U: BRITISH 
COMPANIES REPRESENTED 

Life, Car, Home, Inland Marine, Floaters, 
Mercantile Composites 

"Serving B.C. teachers since the infancy of the Federation" 

Educational apprenticeship should be to see and imagine, 
as soon as possible, the world as a whole in an objective 
manner; to discern its faults early and create by the imagina­
tion and conscientious endeavor that which should be alter­
ed to be more meritorious; to strive for its improvement 
which can never be achieved through the sometimes dis­
torting medium of personal desires, but to embrace tlie 
broader view that has been inculcated in education that will 
ultimately be for the general good of mankind. 

683-2188 
VANCOUVER 

386-1454 
VICTORIA 
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Centennial Scries Canada Savings Bonds offer you 
their highest interest yield ever —5.18% u year when 
held to maturity. 

The new Bonds pay annual interest at the rate of 
5% for each of the first four years; 5 J £ % for euch of 
the next three years; 55f% for tlie following year and 
0% for euch of the last five years —a tolul of $72.25 
in interest on every $100 Bond. 

And for the first time, there is a special compound 
interest option. To take full udvantage of it, leave till 
tlie annual interest uncollected until Nov. 1,11)70, and 
you will get interest on your interest, amounting to 
$27.75 extra on every $100 Bond. 

Il all adds up to t ot til interest of $100 on every 
$100 Bona. It's a safe, sure way to save. nouiii.K YOUK 
MONKY with Cumula Savings Bonds Centennial Series. 

This Series retuins all the traditional features which 
make Canuda Savings Bonds Canada's most favoured 
investment. 

They are still easy to buy for cash or on instalments 
where you work, bank or invest. You may buy us 
little as $50 or as much as $10,000. Every Canadian 
resident may buy up to this limit. So can estates. 

They arc still simple to cash, anytime, at uny 
bunk in Canada for their full face value plus earned 
interest. Just fill out the redemption form on the 
Bond, present il to your bank and you'l! get your money 
right awuy. 

And now they're better than over lo keep with the 
highest interest yield ever and interest on interest. 
Douiii.K Yotm MONKY with Cniuidu Savings Bonds 
Centennial Series. 

C-65 
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KOTEX is a trademark of Kimboriy-Clark of Canada Limited 

Kimberly-Clark of Canada Limited, Educational Dept. BCT-6610, 2 Carlton Street, Toronto 2, Ontario 

Please send me free (except for return postage) your 10mm sound and colour film, "Tho Story of Menstruation." 

Day wanted (within 3 weeks) 2nd choice (within < weeks) Number ot Days Needed 

Also send: booklets, "You'rea Younrj 
Lady Now" (for girls 9-11) booklets, "Very 
Personally Yours" (for girls 12 and over). 

• Teaching Guide 

• Teacher's pamphlet "At What Ago Should 
a Girl Bo Told About Menstruation?" 

• Menstrual Physiology Chart 
• Kotex Demonstration Kit 

Name and Title 

School Grade. 

Street 

City. .Zone. . . .Prov. 

A f o r e ; Material will bo sent to teachers and authorized 
personnel only. 
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The Board of Directors of 
Encyclopaedia Britannica of Canada Limited 

and 
The Canadian School Library Association 

proudly announce the 
ENCYCLOPAEDIA B R I T A N N I C A 

C A N A D I A N 
S C H O O L L I B R A R Y A W A R D S 

$2,000 annually to be awarded 

(SI,000 first prize, S750 second prize and S250 third prize 
to three selected school systems with the most outstanding 
evidence of, or plans for, system-wide improvement o f 
elementary school libraries). 

The purposes of the awards are: 

/. To stimulate public interest in school libraries. 
2. To point up the importance of good elementary school 

libraries to quality education. 
3. To encourage citizen planning for their development. 
4. To commend those school systems whose foresight and 

planning is an inspiration to others. 
The awards will be made by Encyclopaedia Britannica with 
the advisory assistance of The Canadian School Library 
Association. The 1967 awards will be announced during 
Canadian Library Week. 

FOR APPLICA TION FORM write to your Provincial School Library Supervisor, 
The Canadian School Library Association, 63 Sparks Street, Ottawa 4, Ontario, or Canadian 
School Library Awards, Encyclopaedia Britannica, 151 Bloor Street West, Toronto 5, Ontario. 
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PLAN A PROGRAM ON COLD PREVENTION 

with the delightful film 

"HOW TO CATCH 
A COLD" 

BY WALT DISNEY PRODUCTIONS 

10 min. 16 mm. Animated. Sound and Colour FREE on short-term loan 

Children enjoy learning good "health habits the "Common Sense" way. 
This sprightly cartoon character helps you teach the seriousness ol colds, 
and how to avoid them. Complete program Irom the makers of Kleenex 
tissues includes: Film, cold prevention posters, and individual health 
pledges (lor grades 2, 3, and 4). Schedule your showing soon! 

Educational Department BCT-6610 
Kimberly-Clark of Canada Limited, 2 Carlton St., Toronto 2, Ont. 
Please send me tree (except (or rel irn posta(e) the 16 mm. sound and 
colour (Mm "How to Catch a Cold" 
Day wanted (allow 2 weeks) 
2nd choice (allow 3 weeks) 

In addition, please send: 
copies ol Health Pledge (or Grades 2,3, and 4 
sets ol posters (large schools may require more than one) 

KLEENEX Is a 
trademark of 
Kimberly-Clark of 
Canada Limited 

NAME 
(please print) 

SCHOOL GRADE, 

STREET, 

CITY OR TOWN ZONE....PROV 
NOTE: Material will be sent to teachers and authorized personnel only 
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THE EDITOR COMMENTS 

THE 
EMPHASIS 

HAS 
CHANGED 

M U C H H A S B E E N S A I D of the explosion of knowledge, 
how both the amount and the nature of mankind's 
store of information is changing dramatically. Tilings 
arc changing so rapidly that today's fancy is tomor­
row's fact. Few people 'outside' education, however, 
have yet sensed the impact the explosion will hw • •• on 
the schools. 

Teachers have traditionally attempted to 'cover' 
courses—that is, to transmit to their students a given 
body of knowledge. The knowledge explosion has not 
merely rendered this concept of teaching obsolete; it 
ha;; made 'coverage' impossible. 

Because we cannot know what particular knowledge 
our students will need in the future, wc shall have to 
produce graduates who have been taught how to learn 
on their own, who will be able to learn whatever they 
need to learn in their adult life. Tlie teacher's role will 
become that of increasing the efficiency with which 
students educate themselves. 

The subject-centered school is no longer adequate. 
The emphasis today is on developing each child as an 
individual. No longer are schools merely talking about 
developing each child to the maximum of his potential; 
they are now starting to do something about it. 

The experiments with new teaching techniques and 
electronic teaching aids, the emphasis on having stu­
dents accept more responsibility for learning, the 
varied attempts to remove the hurdles imposed by 
grade levels so that each child may progress at his own 
rate, and the decline of final formal examinations all 

attest to the fact that the schools are becoming increas­
ingly child-centered. 

The stress on developing every child is a result, at 
least in part, of the requirements of our technological 
society. Skills are needed today which were not even 
dreamed of a short time ago, and society needs the 
special skills of all its citizens on a much higher level 
than ever before. 

So far, Canada has been able to attract enough skil­
led immigrants to keep her economy moving. More 
and more, however, we shall have to produce our own 
skilled people. The schools cannot be expected to 
teach the thousands of different skills required, but 
they can be expected to develop students who can 
learn the skills efficiently. Hence the emphasis on in­
dividual learning rather than group instruction. 

Teachers in tomorrow's school will be diagnosticians, 
experts in learning and experts in finding their way on 
the ever-changing sea of knowledge. They will diag­
nose the learning requirements of each student and will 
prescribe the appropriate materials and experiences to 
provide the proper learning environment for each 
child. Moreover, no diagnosis or prescription will be 
considered 'right' unless it leaves the student with a 
desire to learn more, for this he must do for the rest of 
his life. 

Yes, today's schools are beginning to change. Teach­
ing has always been a challenging profession; it now 
shows every promise of becoming the most challenging 
of them all.D 

Our SPECIAL ISSUE this year will be devoted to 
the topic 'Mental Health in the Schools.' 

We invite manuscripts of 1500-2000 words on any 
aspect of the topic. They should arrive at the B C I T 

office by December 31, 1966. 
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ISOBEL A. C U L L CHILDREN & TEACHERS 
AS A T E A M 

I N T H E P R E S E N T P E R I O D of extensive educational change, 
tlie end of which is not in sight, the people most 
affected are children and teachers. They arc at ono 
and the same time the victors and the vanquished. 
Such stirring times as these, although exciiing to 
experience, are not comfortable to live in. 

On one hand we catch a glimpse of a great educa­
tional breakthrough due to the medium of technology, 
and on the other '.ve see the unwillingness of govern­
ments to spend additional money on the foundations 
of education as well as on the superstructure. Over­
shadowing both of these facts is the terrible urgency 
laid upon the educational system to equip coming 

This article has been adapted from the text of an address 
given at the B C T F Summer Conference by Mrs. I. A. Cull, 
chairman of the B C T F Curriculum Directors. The address 
was received enthusiastically by the delegates and was one 
of the highlights of the conference. 

Mrs. Cull looks to the future and sees a role for teachers 
which is vastly different from the one they are playing 
today. 

generations to live in the electronic age. 
The most palpable reaction to all this has been the 

recent curriculum reform movement. It has reached 
into classrooms all over the world and has affected the 
lives of children, teachers and parents—in fact the 
whole community. There surely can't be anyone who 
has not heard of the New Maths for instance. It has 
even invaded the 'cool' medium of the comic strip, 
where our friend Charlie Brown finds that explaining 
primary algebra to his unwilling little sister is every 
bit as frustrating as managing a baseball team. 

The present era of curriculum development can be 
described as subject- or discipline-centered; i.e., the 
ends and means of schooling are derived from the 
nature of man's organized bodies of knowledge. Much 
of the curriculum has been planned by physicists, 
chemists, historians and geographers to ensure 
authenticity of content, and the children are expected 
to become scholars, junior grade. Professors Suther­
land and Deyell of U B C , for example, have written a 
new history book for the intermediate grades. The 
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book consists of original source material which the 
children are to examine as historians would do and 
draw their own conclusions. New approaches to such 
methodology as this are important features of the 
current curriculum movement. 

It seems, at a casual glance, that this era of curricu­
lum development has presented few visible problems 
for the secondary school. Traditionally, secondary 
teachers have been prepared in a major field and 
supporting disciplines, so that they have always been 
able to make a neat transition from their university 
studies to teaching in the field. However, let us look 
behind the scenes. 

How have teachers really beqvi affected by the re­
cent curriculum development?, Behind the apparent 
serenity exists a turmoil of internecine competition for 
time, reduction of class size, the best pupils and a host 
of other advantages, real or imaginary. There have 
also been Herculean attempts f:C erect hierarchies of 
prerequisites. Teachers have felt tlie pressure upon 
them to return to university for further education and 
to take in-service courses. The specialist associations 
have undergone great expansion in work and expense. 
The discipline-centered curriculum has moved the arts 
even farther out into "left field, thus contributing to 
the dehumanfcation oi-. the school—a result, in part, of 
the increased, number of science courses in the 
secondary school. There are now two biology courses, 
for example, an attempt to cope with the 16-fold in­
crease in knowledge in this science since 1900. The 
Saturday Revizu.- recenfy reported that the new 
scientific knowledge from last year alone filled two 
hundred fifty million pages. What price content in 
any discipline? How fleeting is today's truth! 

Many Curriculum Decisions Must Be Made: 

The subject disciplines that have traditional 
squatters' rights in the curriculum manage to retain 
their position'despite the seemingly reasonable claims 
of other and more specialized'studies. There seems to 
be no dearth of courses clamoring for inclusion in an 
already overcrowded curriculum, the two latest being 
Family Living and Computer Mathematics—both, no 
doubt, worthy contenders. The B C T F Curriculum Di ­
rectors find themselves in a position of trying to square 
circles and make decisions among conflicting interests. 

And what about the child, in whose name all this 
elaborate edifice is erected? He seems to have be­
come lost somewhere. In some schools he has simply 
been released into the educational cafeteria without 
any real freedom to select his diet. He finds that some 
items he îs forced to have, others are only for special 
customers; some he considers either too bland or too 
rich, and others are not available because of technical 
difficulties. Is it any wonder that many choose to 
boycott the entire menu? Fortunately, however, a real 
effort is made in other schools to plan an appropriate 
diet for each child. , 

The discipline-centered curriculum has posed pro-! 

blems of another kind for the elementary school. For 
one thing, there has been continuous pressure to begin 
the serious study of some disciplines in the elementary 
school. (A case in point is the attitude represented by 
the Sutherland-Deyell book previously mentioned. 
Surely every good idea does not need to be applied to 
the entire school system!) 

Moreover, elementary teachers, usually regarded as 
generalisis, and unable to become instant experts in 
every field, have been encouraged to choose one or 
more subject areas in which to specialize. This em­
phasis on subject orientation encourages the teacher 
to teach the discipline rather than to teach the child. 
The resulting school organization, with its platooning 
to accommodate the available specialists, has increased 
the distance between the child and the teacher. 

And once again, where is tlie child? According to 
psychiatrists, teachers and social workers, he is some­
where in the chaos being subjected to harmful pres­
sures which reduce his capacity to learn. He is also 
being deprived of his childhood and thrust into 
complexities before he is ready. The child must not be 
sacrificed to the ambitions of either parents or 
teachers. 

New Interest in General Education Appears 

However, if John Goodlad is to be believed, there 
is a new day dawning. He has said that the discipline-
centered curriculum is merging into a new curriculum 
cycle, characterized by a resurgence of interest in 
general education. The total curriculum rather than 
the separate subject fields, will provide the focus for 
schooling. In the elementary school we have taken 
one small step in this direction, with our new language 
arts plan. This constitutes an integrated program 
rather than four separate studies. 

The ends and means of schooling in the total 
curriculum cycle will depend upon the unification of 
knowledge into some new organization, perhaps into 
the four major domains which Lome Downey sugges­
ted in a paper presented at Edmonton two years ago: 
'Many attempts have been made to categorize know­
ledge—but never completely satisfactorily. One ration­
ale, however, posits that human knowledge is 
divisible into four major domains: the physical . . ., 
the biological . . ., the social . . ., and the subjective. 

'Secondary education, if it is to be general, should 
expose the learner to learning situations in each of 
these domains of knowledge.' This is surely going to 
involve inter-relationships among disciplines. Which 
ones? How? 

Perhaps one approach could be illustrated by the 
social sciences. It would be possible to devise learning 
experiences based on the key ideas or fundamental 
concepts from the studies of history, geography, law, 
economics, political science, sociology, etc., and give 
them time in the curriculum without identifying the 
disciplines. 

Another approach could be to identify intellectual 
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processes which are common to several related discip­
lines, and teach for them without providing a place in 
the curriculum for al! the disciplines represented in 
the domain of knowledge. An example of this woidd 
be to develop the intellectual processes of observation, 
classification, inference and prediction by means of a 
science-mathematics combination. 

Both of these approaches can be criticized on the 
ground that they undermine tlie present ways of look­
ing at organized knowledge, which is the essence of 
the current curriculum. Of course they do; that kind 
of criticism is to be expected. I suggest that the pre­
sent discipline-centered curriculum movement, like 
things in Kansas City, has gone about as far as it can 
go. Already, the influence of conservatism is settling 
in—the subject specialists are striving to maintain the 
status quo by building the wails around the speciali­
ties higher and stronger. Marshall McLuhan says of 
specialism that it is achieved by ignoring interrelation­
ships, because such complex awareness slows down the 
attainment of expertness. He remarks also that to a 
specialist innovation poses the threat of annihilation 
We must, I am convinced, consciously work to bring 
about a curriculum based on the total environment of 
the child. 

One can see immediately that such a curriculum 
change as this will have a great impact on our special­
ist associations. Their pur-poses will have to be 
redefined and their numbers and diversity reduced. 
As they exist now, they represent a fragmentation of 
the curriculum which, I believe, will not and cannot 
continue much longer. The mere existence of 22 PSA'S 
can in itself throw much sand in the wheels of pro­
gress. And it follows that the constitution of the 
Curriculum Directors will also have to be reviewed. 

Furthermore, revision committees will need to be 
cross-fertilized by llie addition of members from 
related disciplines, so that interrelationships can be 
recognized and utilized. 

I do not wish to intimate that the current curriculum-
emphasis has brought us nothing but grief, but only to 
point out that I think we have got all the good possible 
from it, and that we must not now try to hold back the 
wave of the future. Inasmuch as I delineated some of 
the problems that the subject-centered curriculum 
created, perhaps I should mention some of the gold 
dust that will be carried forward into the next 
curriculum cycle. 

Because the curriculum has been organized around 
the fundamental structures of the disciplines, the 
concepts, key ideas, principles and modes of inquiry 
have been identified. These remain. There has been 
an emphasis on inductive teaching and learning and 
the discovery approach—these will continue to be the 
built-in goals of teaching. Imaginative and functional 
school buildings are being designed and built, more 
and better laboratories are being included in schools, 
some specialized rooms, such as those especially 
equipped for social studies and for team-teaching, are 
being included in some new schools. The concept of 
smaller classes in sciences, technical and vocational 
courses has been accepted by government. 

More freedom is offered to teachers through the 
development of such instructional materials as kits for 
junior laboratory work, films, tapes, records, film strips, 
workbooks and attractive supplementary books. (The 
trick is to have *hese things when you want them 
where you want them, but at least they have been 
produced.) There has been spectacular development 
in the technological field, the latest being teaching by 

Mrs. Meena Dandiyah, of the University 
ol Kajasthan, a guest at the B C T F Sum­
mer Conference, presented a batik wall 
hanging to President Harley Robertson as 
a memento of her visit. 
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computer. In Palo Alto, California, there is an experi­
ment in progress in which 150 O a d e 1 pupils are 
being instructed in reading and mathematics by a 
computer located miles away at Stanford University. 
Most of these developments are attributable to the 
influence of the current curriculum movement. 

I believe the impetus for the next round of curricu­
lum change will come from the elementary school. At 
this level we haven't whole-heartedly bought the 
discipline-centered curriculum. We have flirted with 
it, but it has proved baffling and troublesome. In ..he 
meantime, we have come to realize that the elemen­
tary school, instead of becoming a small scale model 
of the secondary school, has a unique role to play in 
the development of the child's ways of thinking. 

The educational imperative of today is to regard 
each child as an individual and to educate him as 
such. This would be a humane education. For de­
cades we have glibly talked about the individual 
differences of children and the ways of catering to 
them, but at last we have come to the point where we 
are being forced to 'deliver the goods.' 

As Victor Hugo said, nodiing is so powerful as an 
idea whose time has come. This is the very best time 
in our educational evolution to embark on a program 
of fitting the curriculum to the individual child. Society 
demands it, money is available (or should be in a 
debt-free province), the know-how can be acquired, 
and technology is ready to come to our assistance. 

We Must Use Our Knowledge 

What are the implications if we are to treat children 
as individuals? One implication quite simply expres­
sed is this: we must stop ignoring what we know about 
children and learning. We know, for instance, that 
children learn at different rates and to different levels 
of sophistication, yet we place them in grades—which 
assumes that the only differences between them have 
to dp with factors like determination to succeed, 
willingness to work hard, pluck and luck. We know 
that motivation for permanent learning must be inter­
nal, either biologic or cognitive, yet we have devised 
a system of rewards and punishments in the form of 
marks, scholarships, promotion and failure which are 
external—and probably deleterious—to learning. (This 
system reflects society's materialistic concept of educa­
tion, and I am sure that most of us are alarmed at the 
human consequences of children's complete adjustment 
to this system.) This, by the way, is one of the under­
lying reasons why the Curriculum Directors are so 
convinced that the external examination system at the 
Grade 12 level should be abolished. Surely no one can 
argue that any examination set by someone other than 
the teacher directly involved with the children to be 
examined is anything but an external examination. 

We know that most children inhabit a rich sensory 
world, enlivened by what McLuhan refers to as the 
hot and cold media and the mosaic quality of televi­
sion, and yet we confine them to classrooms of 24 by 

36 feet wherein are uncomfortable desks neatly 
marshaled in rows for the convenience of the janitorial 
staff, and attempt to teach them, for the most part, 
through the linear, one-idea-at-a-time medium of print. 

We know that children flourish best in a loving, 
non-threatening atmosphere, and yet we test, grade, 
compare, group, praise the fleet, admonish the lagging, 
and strive to keep up a mythical standard. And I 
could go on! 

Curriculum Must Foster Intellectual Development 

A second implication for teachers is the emergence 
of a new role. For many years education has been 
stultified by the superstition that the mind is a storage 
bin, a vessel to be filled. So firmly has this superstition 
been held that it has become embedded in our lan­
guage in such phrases as 'storehouse of the mind,' 
'bring back to mind,' 'fill the mind.' We believe now 
that this is not true. Minds are assumed to be sources 
of organized energy which find satisfaction in resolv­
ing incongruities. If this be so, the curriculum must 
no long0*- be based on the autocracy of fact, but must 
be one which fosters the development of intellectual 
processes. The teacher then will not be concerned so 
much with teachings as with arranging the environment 
so that learning can take place. To do this effectively, 
she must know her way around in the subject matter 
that the child is using for his development—the total 
curriculum. She must have considerable insight and 
real understanding of and empathy with children. She 
must be able to know the level of the child's conceptual 
development and the degree of cognitive power he 
possesses. She must be prepared to trust the child. She 
must be able to prescribe the nature and size of the 
next step. 

If she is to fulfil this new role, the teacher must 
have very different preparation from what is offered 
now on our university campuses. 

If she is to fulfil this new role, the teacher must 
have, and know how to use, all the products of the 
new technology. 

If she is to fulfil this new role, she can no longer 
close her classroom door and get on with the job. 
Teaching will have to become a co-operative enter­
prise in which the teacher will be assisted by school 
counsellors, experts in special learning difficulties, 
psychiatrists, psychometricians, and paraprofessional 
staff for clerical and supervision work. 

Teaching in an elementary school will become much 
more complex, sophisticated and rewarding. Children 
and teachers, as a team, will work a great deal harder 
than they do now, but the result should be a generation 
of thinking people. 

The challenge of the new school dedicated to the 
development of each child will release tremendous 
psychic energy upon the secondary school, like a dis­
integrating rain, and the secondary school will react, 
I believe, by instituting in its turn a new round of 
curriculum reform. • 
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THE EFFECT OF 
ENTITLEMENT 
ON THE SIZE 

OF CLASSES 

D. J. GRADY 

Tlie address of D. J. Grady, B C T F Director 
of Economic Welfare, was another high­
light of the B C T F Summer Conference. 
This article is an adaptation of that ad­
dress. 

BiuTisn C U L U M M A T K A C I I K U S are united in a common 
concern over their large class sizes and the high pupil-
teacher ratios now in existence in the public schools. 
Large in itself is still a subjective term—is a large class 
one of thirty, or forty, or fifty pupils? In opposing 
large classes, teachers are not opposed to experimenta­
tion with large group instruction. It may well he quite 
feasible for a teacher to teach two classes each of 
seventy-five pupils, in certain subjects, rather than 
five classes of thirty pupils. But, teachers are united in 
their opposition to large groups, unwieldy in terms of 
1966 expectations, and recurring for every teaching 
minute of every day. The basic organization for ele­
mentary schools in this province is still a teacher in 
charge of a large number of pupils for all of the 
teaching time. 

Historical Background 

The early development of the public schoo! in 
Canada was associated with the township unit. Schools 
were small, facilities sparse, enrollments unpredict­
able. Teachers were frequently old soldiers with an 
ability to secure order and with very few other quali­
fications. Some urban centers experimented with moni­
torial schools in the tradition of Lancaster and Bell. 
Teaching was by rote, monitors served as platoon 
leaders. Order and regimentation were characteristic. 
Enrollments were very large, but attendance bore little 
relationship to enrollment. 

Large enrollments were common in early British 
Columbia schools. In 1905, Division 6 of the Fernie 
school had an enrollment of 106 pupils but an average 
attendance was 55 pupils.1 It appears that teacher 
time was spent in praying for epidemics or inclement 
weather. These prayers seem to have been frequently 
answered. Inspections were infrequent and perfunc­
tory—a bare minimum of literacy was all that could be 
expected. 

Changing Expectations 

The school of today has a much more flexible and 
broader curriculum. There is stronger competition 
from competing media and schools place much more 
emphasis on teaching method. The terms—continuous 
promotion, i.t.a., S U A cards, team teaching, educational 
T V — a r e all household terms familiar to the general 
public. The public schools are committed to the 
strengthening of the inner resources of the people 
and far greater expectations are placed on the tea­
chers. The teacher must now display—more and more 
skill—on a broader basis of content—to"a wider mass of 
all pupils. Individual variances are to be recognized, 
developed and nurtured to ensure that the public 
school conforms to the North American credo of the 
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worth and right of all individuals. There is to he no 
favored treatment within the school system for any 
segment of tlie school population. 

The percentage of regular attendance is now over 
90%. Parents recognize the importance of education 
as they are bombarded with information from the 
Department of Labor and other sources encouraging 
students to stay in school. The school is under con­
stant surveillance. The pressures of society are brought 
to bear on teachers and on ildren. The second 
report of the Economic Council of Canada empha­
sized the importance of education by recommending 
attention to 'vigorous efforts to improve the (nullity of 
educational methods.' 

Public education on the basis of individual assign­
ments, never common in Canada, kept pupil-teacher 
ratios low. The monitorial method increased pupil-
teacher ratios. Oral class teaching established an 
intermediate ratio which was perhaps acceptable at a 
higher level when subject mutter only was emphasized 
(as in the university today). Certainly the pupil-
teacher ratio must be relatively low when the teacher 
is expected to give attention to all aspects of the 
development of individual children. 

'Twenty-five to fifty pupils under a single teacher 
were accounted too many by the Superintendent in 
British Columbia—in 1860.'-

Hisrory indicates that in general British Columbia 
never did have a generous pupil-teacher ratio. As a 
frontier society and right through to the present day 
the schools of British Columbia have had high pupil-
teacher ratios and large classes relative to those in 
other provinces, states and countries. 

Class Sizes and Pupil-Teacher Ratios 
A. Secondary 

Obviously class sizes in different systems will vary 
with the system's financial backing, its educational 
philosophy, and in large measure with its traditions 
and expectations. 

In the United Kingdom, Education Minister Pren­
tice has suggested that the public (private) schools 
in England are superior to government-maintained 
schools. He cites the fact that there were 20 pupils per 
teacher in state Secondary Modern schools, 17.9 pupils 
per teacher in state Grammar schools and only 11.5 
pupils per teacher in independent schools.11 In Scotland, 
a country renowned for quality education and for a 
national aversion for wasting money, it is considered 
to be a wise investment to have a pupil-teacher ratio in 
the secondary schools of Edinburgh of 17 : 1 and in 
Glasgow of 16.9: l . 4 

In Canada, the Canadian Education Association 
reports pupil-teacher ratios at the secondary school 
level to be a national average of 19.6:1, with an 
urban low of 16:1 in Carignan, Lachine and St. 

• Laurent in Quebec and an urban high of 26.2:1 in the 
separate schools of Windsor. Of the 70 urban systems 
surveyed, all 13 British Columbia centers had pupil-

teacher ratios at the secondary school level above the 
mean for the 70 systems surveyed. 

B. Elementary 

At the elementary school level it is even more 
obvious that the schools of British Columbia compart! 
very unfavorably, in terms of class size, with schools in 
other jurisdictions. In Alberta 8,361 teachers in 499 
elementary schools teach 245,035 pupils. In British 
Columbia 7,863 teachers in 979 elementary schools 
teach 268,371 pupils." British Columbia with 23,000 
more pupils employed 500 fewer teachers. 

The Canadian Education Association's study pre­
viously cited reveals that the 70 urban centers had a 
mean elementary pupil-teacher ratio of 28.4 pupils per 
teacher. In British Columbia the provincial mean 
was 30.1 pupils per teacher. Only an occasional Nova 
Scotia center and a few separate school boards could 
compare with the high ratios found in such centers as 
Victoria, Burnaby and Surrey. These pupil-teacher 
ratios have their reflection in larger classes in the 
schools of British Columbia. 

Percentage of Elementary Classes with Over 35 Pupils 

U.S.A. (urban centers of over 3,000 population) 9.9%7 

Canada 25.1%N 

British Columbia 40.6%" 

In 1960-61 there were 588 classes of over 40 pupils 
in the elementary school system in British Columbia. 
In 1962-63 the number was 557.10 In 1966 the number 
was 509." 

The Entitlement Provision in the Public School Act 

Responsibiity for education is vested at the pro­
vincial government level. British Columbia has con­
formed to the North American tradition of local school 
boards with delegation of power from the provincial 
government to these local school boards, In all pro­
vinces and states there is some formula for the 
provision of moneys to school boards, some method of 
determining the grants that will be paid to the school 
boards from the provincial or state authorities.1- In 
our view the entitlement formula is an instrument of 
the provincial legislature and its prime function is to 
dispense provincial moneys to education. It does not 
provide a blueprint for the staffing of all schools. As 
Frederickson said, however, the formula in British 
Columbia has baleful connotations. It has assumed 
the mantle of an enforced mediocrity through the 
disposition of approved grants. 

No school board in this province uses exactly the 
figures and form of the salary grant scale to pay its 
teachers. Likewise, no school board uses the formula 
for administrative allowances provided by the pro­
vincial government to pay its principals or secretary-
treasurer. Why then should the approved establish­
ment of teachers for grant purposes be allowed to 
transfix educational decision-making at the local level? 
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Thirty districts now hire two or more elementary 
teachers over entitlement. However, it is a sad reflec­
tion on the local school boards that most boards will 
have policy on reporting sick, on turning off lights, on 
buying chalk, but they elect to remain silent and 
subservient on major educational issues such as class 
size. One feature of the federal system of allocated 
and overlapping responsibilities is that it is far too 
easy for authorities to pass the responsibility over to 
another party. The responsibility for engaging enough 
teachers should rest firmly in tlie hands of the locally 
elected school board. 

That the entitlement formula in the Public Schools 
Act is patchwork legislation is attested to by the gross 
anomalies which have crept in to the legislation over 
the years.13 For example: 

a) A r elementary school with almost 500 pupils is 
permitted to employ 13 teacheis. Once over the magi­
cal 500 barrier, the school is entitled to 14 teachers 
plus one supervising principal plus a librarian. Why 
should thero be this variation from 13 to 16 teachers 
for the addition of a few pupils? 

b) Teachers of home economics and industrial 
education will be approved for every 250 pupils 
enrolled in those disciplines. Is it possible to find at 
this time one school in this province where the teacher 
of home economics and industrial education is actually 
teaching 250 pupils? 

c) The appointment of specialist teachers will be 
approved but the sum total of specialist and other 
teachers must not create an overall ratio exceeding 
1:24 in schools of over 750 pupils. Is it not entirely 
reasonable to expect that, with concentration of voca­
tional facilities in a few schools, there may indeed be 
many schools which should have lower pupil-teacher 
ratios than others in order to offer the program for 
which the schools were physically equipped? 

d) Once a school enrolls over 750 pupils, the overall 
ratio must change from 1: 23 to 1 : 24. Imagine the out­
landish predicament of the school of 749 pupils 
receiving additional pupils to exceed the 750 hurdle 
and at the same time being compelled to increase the 
pupil-teacher ratio in consequence of the addition of 
students. 

Difficulties in Securing Rapid Changes in Class Sizes 
and Pupil-Teocher Ratios 

a) We should not overstate the case to make a 
blanket castigation of tlie public schools. Department 
of Education officials, school trustees and teachers, 
have pride in the public school system and are willing 
to defend their efforts tenaciously. However, if one is 
too close to the scene and too prone to remember 
things as they once were, one can become blind to the 
faults of the system and to the achievements of others 
in other jurisdictions. The demands for changes are 
not so much a revolution as a speeding up of progress. 

b) The shortage of teacheis is frequently quoted as 
the reason for the large sizes of classes. It is our con-

16 

tention that the conditions of work in teaching are 
such that many potential teachers are forced out of 
the profession into less taxing or more rewarding 
vocations. We have not, in our opinion, conducted any 
intensive recruiting campaign for teachers from else­
where. If we were sufficiently interested in recruiting 
teachers, we would recognize, for salary purposes, 
teaching experience gained elsewhere. We would 
provide pension plans comparable to others in exist­
ence for teachers in Canada at the present time and we 
would actively interview and recruit teachers in their 
own province and country. Twenty-six percent of our 
present teaching force was certificated originally out­
side this province. Much of British Columbia's present 
population also came in from outside the province. 
For this reason we do not consider that it would be 
unfair to recruit teachers from other areas. 

c) Lack of physical facilities frequently compels 
large classes. School boards are permitted to build 
with a three-year projection of anticipated enrollment. 
These projections are invariably too conservative. The 
schools are overcrowded as soon as the doors are 
open. The same lack of realism in cost estimates 
results in schools which have cut out of them such 
desirable features its libraries. Wc suggest that a 
governn jnt with the imagination to build the Peace 
and the Columbia Dams and to project a 55-story 
office building in Vancouver for a non-existent bank 
could surely plan and authorize a program to supply 
the neces;sary schools for the children of British 
Columbia. 

d) Are smaller classes a wise investment of money 
in education? The Chant Commission recommended 
class sizes at the elementary school level of 35 pupils. 
The provincial government has accepted this proposal 
but has not achieved the objective as yet. 

We have ample proof from current practice in the 
United Kingdom and the United States, in Scotland 
and in Eastern Canada and in Alberta that pupil-
teacher ratios much lower than those in existence in 
British Columbia are to be desired. 

Recent research indicates that there are consider­
able benefits accruing to children from smaller classes: 

Blake selected 250 class size studies and of these 
chose 85 for scrutiny. Twenty-two of these selected 
studies best filled the criteria for thoroughness. Of 
these 22 studies, 16 favored small classes, 3 favored 
large classes, 3 were inconclusive.14 

Newell concluded that smaller classes lead to more 
inventiveness and a greater adaptability in the teach­
ing situation. He pointed out that good teachers were 
needed in the small class situation but that a good 
teacher with a small class was able to produce better 
results ihan the good teacher with the large class.10 

Frymier was able to indicate that reading improved 
in the frst grade in small classes.10 

McKenna and Pugh emphasized the need for train­
ing of teachers in small class instruction.17 Most of 
our teachers at the present time have received training 
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and experience in the large class situation. We suggest 
that with the advent of smaller classes teachers will 
probably need some retraining in tbe technique of 
smaller group instruction. 

Reynolds indicated in his studies that the small 
clash' provided much more time for individual instruc­
tion. 1 4 

A comprehensive stud;- in the schools of San Diego 
involving 36 classes, 17 principals and consultants was 
able to conclude that smaller classes had definite 
advantages in the teaching of arithmetic concepts and 
word discrimination and reading.1 0 

Clarke, in a study of the urban systems in Alberta, 
was able to show that the system with the lower class 
size also had fewer failures and more honors among 
its students, and in general the students from the city 
with smaller classes were able to achieve higher than 
the students from the system with the larger classes.20 

Most of the studies of class sizes indicate that 
teacher morale is much improved in the smaller class 
situation. As a result of its study the San Diego School 
Board will continue to reduce the sizes of its classes. 
Resolving the Problem 

One's natural tendency to seek peace rapidly disap­
pears with the contemplation of over 20,000 British 
Columbia elementary school pupils of wide ranges of 
ability in classes of over 40 pupils. How many school 
beginners this year will be launched on a school 
career plagued with frustration and fear because they 
could not command enough of the teacher's time? 
How many teachers will be forced to write failing 
comments on the child's report when those failing 
comments should be assigned to the system which 
prevents the teacher from knowing and teaching the 
individual child? 

We must continue to search out up-to-date informa­
tion on our own system and the public school systems 
elsewhere. We must renew our efforts to persuade 
parents and school trustees of the importance of the 
class size issue. Government in general and M L A ' S in 
particular should be informed of the teachers' stand in 
this matter. Persuasion has been and still must con­
tinue to be our chief resort. 

However, in my opinion, all pleas for a reduction in 
pupil-teacher ratios will fall on deaf ears until teachers 
take a stand. The teachers' position must be reason­
able and defensible. Time must be allowed to secure 
additional teachers and to build more classrooms. We 
cannot, by persuasion or coercion, secure classes of 
25 pupils by 1967. We can, however, take the first 
step by eliminating the grossly intolerable situations 
now in existence. 

Is it not reasonable to suggest that: 'As of September 
1967 no teacher in British Columbia elementary 
schools will teach a regular class enrolling over 41 
pupils,'? 

The actual figure may be modified when current 
class size data is collected. The initial figure may be 
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40, 41 or 42, or some other number. The maximum 
figure should also be progressively reduced each year. 
Other defensible limits for grades and subject areas 
can eventually be defined and enforced. To many 
teachers the issue may be remote; to others the stand 
may be loo dogmatic; to some it will be too moderate. 
Who will deny that it is a step in the right direction? 
If this procedure is adopted, there must be available 
sufficient financial and legal assistance to protect the 
right of the teachers immediately concerned. 

Teachers do not lightheartedly seek conflict with 
school boards or with government. Indeed, in our 
efforts, we hope for the co-operation and support of 
the public and of the employing authorities, School 
boards will have a real opportunity to take a step 
forward to quality education. 

Undoubtedly, the pious defenders of the 'status 
quo' (the mess we are in) will accuse teachers of 
being unprofess'onrd in their attitude. Without engag­
ing in specious arguments in semantics, it is very likely 
that the teacher is more unprofessional when lie con­
tinues to accept an impossible task without making a 
stand. Teachers can get by, even with large classes, 
but we are not permitting learning and teaching; we 
are continuing mass exposure to instruction — the 
children are the losers! • 
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COPYRIGHT 
and the right to copy 

You may be breaking the law every day 
without realizing it. Such leaching aids as 

spirit duplicators and overhead projectors place 
teachers in a particularly vulnerable position. 

ROY C. SHARP, Q.C. 

S T A T E D B R I E F L Y , C O P Y R I C I I T is the sole right of tlie 
author or proprietor of the copyright to make copies of 
a published work or the right to make the work public 
and still retain the beneficial interest therein. It is the 
mode of expression, the actual words used, that copy­
right protects. 

Copyright law plays a part in so many fields of 
activity in a modern literate society that it ought to be 
as familiar to the man in the street as the Highway 
Traffic Act. It rests on the theory that the results of the 
original labor of an author should, on grounds of both 
justice and public policy, be protected against piracy. 
Anthony Trollope succinctly underlined the impor­
tance of copyright as an individual privilege and as a 
national asset when he said in his autobiography, 'Take 
away from English authors their copyrights and you 
would very soon take away from England her authors.' 

Under Canadian law, copyright is a property right, 
a form of intellectual property, and like any other 
form of property it can be bought, sold, leased, or 
divided. Unlike a patent, copyright affords no protec­
tion for the ideas expressed. These are free to be used 
by anyone. 

We are here interested in the copying of literary 
works as distinct from artistic, dramatic, and musical 
works. What is meant by a literary work? Section 
2 (n) of the Copyright Act states that 'literary work' 
includes maps, charts, plans, tables, and compilations. 
Clearly, literary copyright is not confined to so-called 

Reprinted with the kind permission of the Bulletin of the 
Canadian Publishers' Textbook Institute and of the author, 
who is Executive Director of the Canadian Copyright In­
stitute. 

literary masterpieces. For a work to be the proper sub­
ject of copyright as a literary work it is necessary that 
rheie be some evidence that its composition required 
the taking of time, the expenditure of labor, and the 
exercise of skill and judgment in its composition and 
arrangement. The following have been held to be liter­
ary works in which copyright may subsist: a directory, 
a trade advertisement, a dictionary, a book of scientific 
questions and answers, a list of Stock Exchange prices, 
an engineer's report, a list of railway stations, and a list 
of foxhounds and hunting dogs. 

The Right to Copy 

The right of individuals to make copies (including 
photocopies and microphotocopies) of copyright lit­
erary works is not widely enough understood. Private 
persons have for the most part a wider right to copy 
such material than is sometimes supposed; on the other 
hand, usually through ignorance of the law, the abuse 
of this right tends to be widespread—particularly in 
schools, universities, and libraries. 

Those wishing to copy copyright material must bear 
ii> mind two points: (a) unless a substantial part of a 
work is copied there is no infringement; (b) the copy­
ing of even a substantial part may be permissible as 
fair dealing with the work for the purposes of private 
study, research, criticism, review, or newspaper sum­
mary. It is only when the Court has determined that 
a substantial part has been taken that any question of 
'fair dealing' arises. 

Substantial Part 

There can be no infringement of copyright in a work, 
therefore, unless a 'substantial part' of it is taken. This 
point is not always fully understood, although it is of 
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prime importance. Tlie right to quote is well recog­
nized in law. And although the Copyright Act does not 
define what a 'substantial part' is, the Courts have laid 
down certain rules which help lo define this term. 

To ascertain what is a 'substantial part' both the 
original and the alleged infringing work must be ex­
amined, as must the economic effect of the copying, A 
small part of the original work may form u large and 
substantial part of the second work and in such a case 
there may well be infringement. All the circumstances 
must be examined, including the quality as well as the 
quantity of what is taken, for quality may be more 
important than quantity. Thus where an important 
portion containing, for example, a summary of the 
work is copied it would constitute infringement even 
though it might form but a small part of the original 
work. 

Illustrations from copyright works, including graphs, 
technical drawings and other illustrations, are gener­
ally regarded as separate works in themselves and their 
reproduction would be regarded as an infringement. 
An article published in a periodical is also usually 
regarded as a separate work and its reproduction or 
any substantial part thereof would also be considered 
an infringement. 

Fair Dealing for the Purposes of Private Study and Research 

Even though a substantial part of the work is copied, 
if it is dealt with fairly for the purposes of private 
study or research, there is no infringement. However, 
such fair dealing must be exercised by the individual 
for himself and not by any one person on behalf of 
another. Thus someone could not by photo-offset 
printing make pirated copies of an expensive medical 
textbook and claim these copies were not infringing 
copies because they were sold only to medical stu­
dents for the purposes of private study by the ultimate 
purchaser. Nor would it make any difference if a 
school or university subsidized the printing and pub­
lishing of the pirated edition and distributed copies to 
students free of charge. It can easily be seen that if 
this were permissible a publisher would probably not 
have produced the book in the first place, in view of 
the very considerable investment required of him for 
typesetting, the reproduction of expensive diagrams 
and illustrations and manufacture. Indeed, the cost 
alone of creating a market for the book would become 
an investment which he would have no assurance of 
being able to recover. Similarly, the author himself 
would probably not have written the book if he had 
no assurance that the law would protect his rights to 
royalties as a payment for his labors. 

Copying in Libraries 

The making of only one copy is sufficient to constitute 
infringement. Libraries have no special privileges in 
this connection under Canadian law. Thus when a 
library makes a single copy of a copyright work or a 
substantial part thereof for a patron such an act is 

sufficient to constitute an infringement of copyright. 
The practice of stamping on the back of such a copy a 
notice that it is made for the purposes of private study 
or research does not lvlieve the library from respon­
sibility. 

Thus llie uses to which photocopying machines in 
libraries are sometimes put can clearly be a contraven­
tion of the law, albeit without wrongful intent being 
present. This can be so even where the machines are 
left to be operated by the users themselves without the 
intervention of a librarian. Libraries cannot divorce 
themselves from responsibility for such machines 
operated on their premises. 

Fair Dealing for the Purpose of Criticism 

A substantial part of a work may also be copied with 
impunity if it is dealt with fairly for the purpose of 
criticism. 'So long as the amount which is taken from a 
previous work is reasonable, and the use to which it is 
put is for purposes of criticism, using that word in its 
broadest sense as meaning a critical use of the material 
for the promotion of the art or science to which it 
pertains, there will be no infringement.' (Fox, Cana­
dian Copyright Law, p. 430.) However, if any com­
petition is likely to exist between the two works this 
fact would also be taken into consideration in deter­
mining whether or not the dealing with the particular 
work was fair. 

Copying in the Schools 

What about a teacher copying copyright material on 
the chalk board? Is this an infringement of copyright? 
For the most part such copying would consist of short 
extracts only and not of a substantial part of the work. 
But even where a substantial part is copied, as for 
example of a poem, so long as the amount is reasonable 
and the use to which it is put is for purposes of 
criticism, again using that word in its broadest sense as 
meaning a critical use of the material for the promotion 
of the art or science to which it pertains, there would 
be no infringement. 

Where, however, a teacher copies the exercises from 
a textbook or a workbook designed for use in schools 
on the chalk board, or one exercise each week for 
example over a period of time, such copying is clearly 
in competition with the original work and could not be 
construed as fair dealing with the work for the pur­
poses of criticism. The practice of buying one copy of 
a text or workbook <md reproducing exercises and 
passages from it by means of liquid duplicators or 
other reproduction devices clearly does not fall within 
the exception of fair dealing and is an infringement of 
copyright. 

It is not unusual for permission to be granted to 
make copies of extracts from copyright works upon 
payment of a modest fee. Undoubtedly there are oc­
casions when the copying of certain extracts from a 
work would not pose any economic threat to its viabil­
ity and in such circumstances it would be unusual for 
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a publisher to make any charge for permission to make 
such copies. It must always be borne in mind, however, 
that under Canadian law such copying may not be 
made without permission. 

Illustrations 

Devices for throwing the image of graphs, charts, 
technical drawings and other kinds of illustrated mat­
ter on a screen are finding increased use as visual aids 
to teaching in the schools. These devices depend upon 
the making of photo-positives, slides, or some other 
transparent copy of the illustrations. Such illustrations 
are for the most part regarded as complete copyright 
works in themselves (i.e., as artistic rather than literary 
copyright works) so that the copying of such works is 
not just the copying of an 'extract' but is in fact a copy 
of a work or substantial part thereof and hence is a 
breach of copyright, unless permission has first been 
obtained. Many transparencies are produced commer­
cially for the purpose of projection by their purchasers, 
so that with the purchase of these no breach of copy­
right occurs. 

These devices are not to be confused with the more 
rudimentary equipment employed a few years ago in a 
less technological age. The epidiascope was commonly 
used in schools and lecture halls to cast upon a screen 
the image of any page of a book, including illustra­
tions. Such a projection did not involve physical re­
production of the work as the modern devices do and 
so was not an instrument capable of infringing copy­
right. 

Remedies 

An action for damages and for an injunction or re­
straining order may be brought in the Courts against a 
party who infringes copyright. A person who prints an 
infringing work will be liable even though he acts only 
as an agent, and an importer of an infringing work is 
liable if he knowingly imports any infringing work. 
Innocent intention affords no defence, and ignorance 
of the existence of copyright is no excuse for infringe­
ment. Copyright being a proprietary right, it does not 

avail the defendant to plead motive or intent. The 
question of intent will, however, have a bearing on the 
question of whether the grant of an injunction is the 
only remedy. 

If any person knowingly (a) makes for sale or hire 
any infringing copy of a work in which copyright 
subsists; or (b) sells or lets for hire or by way of trade 
exposes or offers for sale or hire, any infringing copy 
of any such work; or (c) distributes infringing copies 
of any such work cither for the purpose of trade or to 
such an extent as to affect prejudicially the owner of 
the copyright; or (d) by way of trade exhibits in pub­
lic any infringing copy of any such work; or (e) im­
ports for sale or hire into Canada any infringing copy 
of any such work, he shall be guilty of an offence and 
liable on summary conviction to a fine not exceeding 
$10 for every copy dealt with in contravention of 
these provisions, but not exceeding $200 in respect of 
the same transaction. In the case of a second or sub­
sequent offence such person shall be liable to such fine 
or to imprisonment with or without hard labor, for a 
term not exceeding two months. The word "knowing­
ly' means merely that which is done with knowledge 
of the existence of copyright. 

Conclusion 

Authors, publishers, librarians, and teachers are en­
gaged in various aspects of a common process, the 
creation and dissemination of ideas. They thus have a 
common interest in and concern for copyright. 

Copyright is essential to the development and pre­
servation of a literate society, because it assures the 
continuous flow of fvesh ideas. Modern copying ma­
chines can facilitate the dissemination of ideas, but 
when they are misused they threaten to dry up the 
source. Indiscriminate copying can so reduce sales 
prospects that numerous important publications 
would become uneconomic to produce. Fortunately, 
breaches of copyright law by teachers and librarians 
have, with but a few exceptions, resulted more often 
from misunderstanding of copyright than from a wilful 
intention to evade or breach the law. • 
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It is generally believed the twentieth century and particularly the last two decades, is the age of 
the specialist. More and more emphasis has been laid by high schools, training schools, universities 
—and not least by businessmen—on mastering not one skill, but one aspect of one skill. A reassess­
ment now appears to be underway, however. Wilfrid N. Hall, president of Domtar Ltd., put it this 
way to the company's annual meeting earlier this year: 'Neio machines and different methods are 
altering skill requirements. The level of skill demanded is higher, the importance of technical knowl­
edge is increasing. Some trades may disappear, others which now fall into a semi-skilled category 
will end up as fully skilled. A shift is indicated towards a possession of a larger range of skills rather 
than towards more jobs each with a single narrow skill. The technical worker of this industrial era 
viust possess initiative, mental alertness and flexibility and a greatei scope of knowledge. What is 
required is not an increasingly narrow specialization but a wider and wider range of abilities.' 

—From. Canadian Business, fuly 1966. 
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LINGUISTICS AGAIN M . H . S C A R G I L L and P. G. P E N N E R 

THIS YKAR GRADE 11 STUDENTS in British Columbia will 
have a new text, Looking at Language. As editors of 
the book, we feel that we owe teachers who will use it 
an explanation of our thinking, of our position, of tlie 
ra'ionale behind the book. 

the subtitle indicates, Looking at Language is an 
introduction to linguistics: nothing more and nothing 
less. It is not a panpcea for all the ills of the language 
lesson, but simply an attempt to engage students in a 
balanced and accurate study of the subject that touches 
all of man's activities. 

Looking at Language is based on four fundamental 
assumptions: 

1. Language, as man's greatest achievement, is 
worthy of serious study for its own sake. 

2. It seems likely that the more a student knows 
about his own language, every aspect of it, from its his­
tory to its present dialects, the better equipped he will 
be to appreciate its use and its potentialities in his own 
spoken and written work as well as in the work of 
others. 

3. Young students are far more sophisticated linguis­
tically than some adults have been prepared to admit. 
They take a delight in using language in many and 
varied ways; and they show an ability to invent lan­
guages, to coin new words, to make puns; all this 
argues a surprising amount of knowledge about 
language and skill in using it. 

4. Students at the secondary school level, and earlier, 
are now faced with complex and deep challenges 

in subjects like mathematics and physics, and there is 
every reason to suppose that they are capable of 
meeting similar challenges in the field of language and 
of enjoying them. 

5. Understanding of the world into which our stu­
dents are moving will depend to a large extent upon 
intelligent appreciation of the languages of mankind. 

A question that naturally arises is 'What is linguis­
tics?' Is it the study of grammar, and, more especially, 
the 'new grammar,' the 'newer grammar,' and even the 
'newest grammar'; or is it the study of language in the 
comprehensive sense: that is, the study of sounds, of 
dialects, of words, their history, their changes in mean­
ing, as well as the study of the system we use to 
construct phrases and sentences? It will be obvious to 
the readers of Looking at Language that this book is 
based on the latter, wider view. 

It will also be clear to readers that grammar, if by 
grammar is meant the analysis of the structures of a 
language, is only one aspect of linguistics, and that 
other aspects, equally valid, are in themselves worthy 
of study. These other aspects of linguistics not only 
provide students with information so necessary for 
the development of accurate views of language, but 
give the teacher of language the new material he needs 
to make his job stimulating and rewarding. 

Therefore, to consider linguistics only as grammar, 

Dr. Scargill and Mr. Penner are members of the Faculty 
of Education at UBC. 
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as tho only way of examining a language, is a re­
stricting use of the term. Unfortunately, to think of 
linguistics as grammar, and grammar as linguistics has 
caused some enthusiasts to mistake one promising new 
way of studying language as 'the only way.' Although 
the pitting of one theory of grammar against another 
in scholarly debate is legitimate and, in fact, necessary, 
the replacing of one grammatical orthodoxy by another, 
however new, however promising, is not. Ideas about 
grammar arc always changing and extravagant claims 
for one theory or another may tempt some teachers to 
accept blindly one experimental theory in its early 
stages as a fully developed and tested theory with 
proven applications; such claims lead other teachers 
to reject the importance of this part of linguistics 
altogether. This kind of situation can only throw this 
whole subject of language study into disrepute. 

Linguistics Is Many Things 

Linguistics is not grammar only, and certainly not 
one and only one theory of grammatical description. 
Furthermore, no serious scholar would claim that even 
the whole field of linguistics is a rejilacement for the 
careful study of literature, and for numerous and 
varied activities in speaking and writing. Linguistics 
is not 'English'; it is not 'modern languages.' But lin­
guistics, the study of language, is many things, some 
of which are of interest to the teacher, some of which 
are not; and teachers must be aware of this. Linguis­
tics can, if properly used, provide a sound understand­
ing for the intelligent teaching of English and of mod­
ern languages—even though this is not its primary 
purpose. 

Our first assumption, that language is man's greatest 
achievement, is not merely paying lip service to an 
idea. Learning about language and languages, espe-
cially one's own, is a rewarding pursuit in itself. For 
instance, the study of the history of his own and of 
other languages is fascinating to the student and helps 
him to understand the changing styles, grammars, 
pronunciation, and vocabulary of those authors whose 
writings he studies chronologically. Then too, dialect 
geography, even at ivhe most elementary level, is an 
interesting and useful sociological tool, just as is the 
study of the differences between cultures as expressed 
in language forms. These are but three areas in the 
wholo field of linguistics. There are others, as Looking 
at Language shows; and knowledge of these can be 
applied to any language or literature lesson with 
success, provided their limitations are realized. 

It is our hope, for example, that the chapter on 
grammar in Looking at Language could be so used 
as to encourage the student to write his own grammar 
of English; no matter how elementary, based on his 
own experience in speaking and writing and reading. 
Together with this grammar might go a dictionary pro­
ject. These two areas of study will immediately and 
inevitably lead to the study of other areas, all of them 
represented in Looking at Language. Will the gram­

mar he historical or will it he confined to Modern 
English? Will it be a grammar of the spoken language 
or of the written language? Will it contain 'rules for 
producing sentences' or will it simply be a handbook 
showing sentences that have already been produced, 
a reference work listing 'acceptable constructions' 
drawn from reputable speakers and writers? At once, 
the student is concerned with levels >if language, of 
differences in dialect, of differences that result from 
the changing history of the language. 

Similarly, with the writing of a small dictionary, 
questions arise, are bound to arise, about what goes 
into a dictionary and on what authority. Are pro­
nunciations to be given? If so, then the student must 
go to the chapter on phonetics. Is the dictionary to 
record etymologies? Then he must know the history 
of English. Will the dictionary offer usage labels— 
slang, dialect, obsrYte, sports? At once the student is 
involved in furtl r chapters of Looking at Language. 
He is also wor' ug on his own, for only he can get the 
information c i which to base his decisions. 

We have found that the study of vocabulary is one 
of the best ways to integrate this study of language 
and history, A first-rate introduction to history can 
be based on the investigation of the origin of fifty or 
sixty words. Where does Una come from, or parlia­
ment or fashion or blitz? What is happening to 
modern society that might account for the tremendous 
growth in scientific and technical terminology? Why 
are there so many words from so many different 
peoples and cultures in English? What new words 
have entered the English language in Canada? From 
what sources? 

Language and Literature Arc Integrated 

Literature is language used in a special way, in 
grammatical structures, in patterns of sound, in voca­
bulary. At least two chapters in Looking at Language 
attempt to integrate the 'language' with the 'litera­
ture' lessons. Thus, our book directs the student to 
his literature texts and invites him to apply principles 
of linguistic analysis lo his reading of literature in 
order to enrich his response. 

Some of this may seem at first pretty 'heavy going,' 
'too rich a mixture' for young students. We do not 
believe that it is. Language is men and women in 
action; it is the human race alive. The study of lan­
guage cannot help leading to the study of all other 
areas of man's endeivor. We think that it should. 
The 'language period' is something better than the 
endless repetition of rides for this and rules for that. 

Linguistics is more than grammar but less than some 
of its proponents have claimed. It is a serious discip­
line, many-sided and yet limited; properly used, it 
has a great deal to offer both teacher and student. 
In Looking at Language we have tried to show some 
ways in which language is studied and to relate these 
to the special interests and problems of the teacher 
and of the student of English. • 
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summer workshop on Education and the New Tech­
nology. I did not think the workshop would be of 
much help in my teaching but, with that kind of 
support, I was prepared to work for the month of July 
at Eric Hamber School in Vancouver. 

It was to be a four-week workshop at which we 
would have plenty of opportunity- to use the new 
machinery in teaching. Our firs', week would intro­
duce us to computers, program learning machines, T V , 
film loops, new films—the sort of things that salesmen 
constantly shove at us traditionalists to improve our 
teaching. 
'i We spent a week listening to lectures about new 
lands of schools and new kinds of teaching, trying out 
machines and re-learning group dynamics. Some of 
the lectures proved that machines do a better job. 
Some of the machines broke down at crucial moments, 
and the group dynamics we had all had some time 
before. 

We were polite. We asked appropriate questions 
that often got in the way of the lectures. For the life 
of many of us, we could not see that we would gain 
$100 worth of information out of this workshop. 

Then the miracle! Three hundred fifty Grade 5 
tO' 8 students arrived. We were in business. We tea­
chers were divided into four groups of ten, one adviser, 
two literary appreciation teachers, two social studies 
teachers, two math teachers, and two or three science 
teachers. Our group was given 90 students in a large 
double classroom that would divide into five seminar 
rooms with sliding curtains. We were told that we 
could not teach regular program material, we were 
not to t/^ch in the usual ways, and we were to work 
together as a team. 

The science teachers found they couldn't use the 
laboratories because the school was being remodeled. 
They must create a new scientific-'environment. We 
literature appreciation people discovered there weren't 
enough books in sets, and we would therefore have to 
create new approaches. We had three weeks to create. 
Our students were hungry for experimentation. We 
had to learn the names of our 90 students; we had to 
devise ways of putting them into large groups for 

•information-giving lectures, into small groups for 
seminars and into single unit spaces for independent 
study; we must not confuse them. And it was the 
confusion we created that almost proved our undoing. 
Had it not been for the adaptability of children, we 
would have given up the great experiment. 

We had',to discover what we should teach them. 
•Was content important? We had to discover what rules 
we needed for our: school. Was dress important? 
•. We decided .that neither was important. Teachers 
discovered that all their collected knowledge was of 
little value if the students were not ready to receive it. 
They discovered, too, thatjeans, cut-offs and sports 
shirts were acceptable dress for students and teachers 
alike, without damage to the psyche. 

Creative Teaching 
and the 
Nezv Technology 
C O L I N B R O W N 

We decided that the Glen Heather's four 'process 
goals' were worth a try. We would teach tool skills 
(reading, spelling), problem-solving, self-instruction 
and self-evaluation. We didn't understand what that 
all meant but we decided to try. '3e creative' was our 
rallying call. Create new approaches to the process 
goals. 

I took 45 pupils and chose to teach poetry—a 
challenge at any time. My'pupils groaned. I told them 
they did not have to memorize it or write it unless 
thsy so desired. They sighed with relief. I was begin­
ning to break with traditions. 

Together we discovered the six major conflicts of 
man (survival, art, society, environment, philosophy 
or religion, economics) and then, in small groups and 
in independent study, searched for poems that had 
meaning in terms of the conflicts. In a fit of creative 
effort I invented, on the spot, a new simplified deno­
tation system which speeded up the process of report­
ing to the seminar group or to the whole 'class.' 

I wa.^ 'itisfied, after a week and a half, that team 
learning can be effective, that seminar discussions were 
valuable, that overhead ..projectors can be used to 
discuss poetry and that I can be creative under the 
most unusual circumstances. 

The author teaches at West Vancouver Secondary School. 
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I was no longer a traditional teacher; my students 
were no longer traditional students. We worked to­
gether without bias. They began to accept the confu­
sion of re-forming into seminars and large groups. 
I'm not sure what we did for reading and spelling 
(those tool skills) because we had so little time to 
work as individuals, but we certainly developed inter­
dependence of action. 

In another group some teachers were disturbed by 
what they called 'negative leadership' by a few in the 
seminar discussions. I noticed that the rest of the group 
tended to take care of negative leadership by ganging 
up on him. We had more difficulty with the hard 
worker who always had all the information at his 
finger tips. It was difficult to learn to give each person 
a chance, especially when some would rather sit back 
and let others do the work, We all have this problem 
to solve. 

At tlie half-way point we evaluated by asking stu­
dents and their parents to fill out a questionnaire. 
Almost all the complaints by students and parents 
were that students were not getting enough teacher 
help. Typical of the complaining comments was this: 
Tn my son's group, one or two of the older children 
did all the talking and wouldn't give the others a 

••••'<, chance. Tiie teacher was always busy with other groups 
and didn't come around enough to help him. I com­
plained to the principal of the summer school but 
nothing was done about it. I know you are doing your 
best to make the work interesting, but the younger 
ones need more of your help.' 

Most of the comments, however, were very encourag­
ing. Both parents and students liked the approach— 
the sweeping, interest-and-idea-seeking method. De­
spite the complaints, we found that most of the 
students were progressing very well in the seminar 
system. Evaluation of their progress was difficult, of 
course, because of the great variety of levels at which 
the students operated. 

Half-way through the program I switched to drama 
as a medium but found that the books available lacked 
variety. Be creative! I brought my cheap little 8mm 
movie camera from home and we set up an experi­
mental seminar on making movies. We showed the 
rest of the class the movie we had made. They sat 
transfixed. We assigned thein the work of interpreting 
the silent film. We had the other seminars make their 
own movies and in one great rush we made nine of 
them. This kind of creativity stimulated students and 
adults alike. 

Again, evaluation was difficult. We did see students 
totally absorbed. They solved problems; they in­
structed themselves; they evaluated their own efforts 
and improved upon them. The weakness here was the 
lack of tool skills, but if conversation be the food of 
learning, eat up. • 

i In science, children explored film loops and slides 
by themselves and made and developed photographs. 
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Closed circuit television, computers and many (i 
used during the month-long workshop on E d u 
couvert Eric Hamber Secondary School in July 

In mathematics, stndents worked with computers, 
programmed learning and all the other parapher­
nalia at our disposal. In social studies, I heard a 
tape recording advertising Expo 67 that would beat 
anything you've heard or seen advertised on radio or 
T V . It was done by two little boys on a tape recorder 
in a room with no help at all from any teacher. 

Despite the complaints of the few, we came to know 
that children are entirely responsible, if we give them 
a chance to be. We were now ready to evaluate the 
workshop. 

The Teacher's Role 

If team teaching (team learning is a better term), 
the new technology or any new freedom of methodo­
logy is to overtake our schools, teachers must become 
totally C R E A T I V E to compete. Xf we do not: or cannot 
compete and do continue to use traditional methods 
and machinery, we shall fail our students. 

The totally creative teacher,' like the totally creative 
artist, must develop a strong; free-wheeling attitude. 
Then the strength of that attitude can carry him along. 
He.,inust not let his training, his biases, his sense of 
seif:importance, his 'tried and true' methods get in the 
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>ther new teaching devices and techniques were 
'cation and the New Technology held at Van-

Way of his creativity. He must learn to teach with 
others; he must bow to the superiority of the large-
group* lecturer and accept his responsibilities as a 
learner; he must learn to take brickbats and praise, to 
experiment, to give up his security. Try teaching your 
next lesson with nine teachers sitting at the back of 
your classroom. Then ask them to give you honest 
criticism. Try taking part in a small seminar discussion 
with your students, all the while trying to be 'one of 
them.' Such experiences will give you an idea of what 
is demanded of you. 

What is more important, the student's self-realiza­
tion must become the be-all and end-all of your exis­
tence. Whatever is best for each individual child is 
important, not whatever is convenient or efficient or 
comfortable for you. This is the hardest lesson for 
the teacher. 

The Student's Role 

The student must learn to be ready and willing to 
work with others. Many students will need more 
counselling than they are getting now, especially in 
the elementary schools, to help them adjust to small 
group discussions. The new system will make more 
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mature men and women out of them, but in the 
beginning it will be hard. Elementary students must 
learn the process of 'give and take' well; secondary 
students must use it well. 

The student must learn how to evaluate what he is 
doing. He must become intellectually honest. His 
'best work' must really be his best work. Our tradi­
tional competitive system tends to destroy intellectual 
honesty. It puts high value on the parrot—but more 
and more teachers are training the parrot to sing a 
different tune. The students at this workshop proved 
children are ready, willing and able to learn that 
different tune. 

The Principal's Role 

The principal of a school supporting creative teach­
ing and the new technology must be the teacher of 
teachers. He must do what the creative teacher does 
with his students; he must encourage, cajole, support, 
defend, provide for, push and pull his teachers into 
accepting an honesty of approach. 

The principal's role seems subservient to that of the 
teacher in the new school, but no principal can stick 
to his role unless he accepts the importance of the 
other roles in the casting. It takes a far larger man or 
woman to serve the creative teacher than it does to 
boss the traditional teacher. 

The Role of Trustees and Supervisors 

The next few years will be challenging for trustees 
and for those who serve education in any supervisory 
capacity. Whereas the teacher working with children 
is busy learning how best to fit himself to his role, those 
in offices will get farther and farther away from the 
actual stage. A whole new attitude of mind regarding 
the value of money in terms of the costs of the new 
education will have to be developed. We all know, 
for example, that it is far cheaper to educate a man for 
life than to keep a maladjusted man in jail, where we 
pay for his total support. We are paying out far too 
much now for the partially educated. 

We all know that it is cheaper to educate a man for 
life than to educate a man for a job. A man educated 
for life can handle the four process goals our new 
technology requires. A man educated for a job must 
be retrained as each job becomes obsolete. Traditional 
schools, we are told, educate for obsolescence. 
Creative schools educate for total living. 

Money will not be the only cost to trustees and 
supervisors. A system of creative teaching will lessen 
their control over education. Give me freedom to teach 
creatively. I cannot report results every few months, 
only 'progress.' My method of teaching will take years 
to give results. I need your support, not your domina­
tion. I need a resource center, not a library. I need 
teaching areas, not classrooms. I need funds for things 
I've not yet dreamed of, or dreamed up. I need a low 
pupil-teacher ratio. I need funds for supplies and 
machinery next week to suit these pupils, not next 
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year to suit those pupils. I need the assistance of 
paraprofessionals to free me from trivia. 

You'll get more than your money's worth out of ine. 
You'll get more than your money's worth out of the 
knowledgeable men and women I help turn out of our 
schools. 

The Role of the Machine 
Even the mathematics teachers, in whose subjects 

most of the teaching programs and machinery have 
been most highly developed, thought that we must not 
over-rate their use in teaching. The new courses in 
mathematics develop a better understanding in chil­
dren, they said, because they humanize mathematics. 
Machines tend to de-humanize. They should be used 
only for short-step development of fundamentals, for 
remedial work and for drill work. The machine can 
make the teacher's load easier. The machine can 
handle the individual problem in an overcrowded 
and very busy classroom. At best it gives each child 
a chance to improve himself; at worst it creates a 
boredom in children already bored by the seeming 
impracticality of their lessons. Creative teaching de­
mands that the teacher explore all avenues of approach, 
and machine teaching could eventually be a wide 
and productive thoroughfare. 

The computer may be useful for administrative pro­
cessing and storage, but there is limited usefulness and 
efficiency for it in the classroom, even for remedial 
work. The best kind of machine would be one that 
the teacher can feed and program himself to suit his 
particular pupils. 

Most teachers at the workshop agreed that we must 
all come to accept the computer and other machines in 
teaching. But the teacher must take on the respon­
sibility of selecting the place for their use. No tech­
nology must get in the way of education—the leading 
out of the ignorant into light—the great humanizing 
process. 

The Role of the Reactionary 

To do creative teaching we must do away with most 
of the controls, yet there is a place for the reactionary. 
Take governmental examinations, for instance. Crea­
tive teaching demands that we remove them from the 
scene. They create havoc by demanding that indi­
vidualized instruction come to a stop so the teacher 
can prepare his students for them. In some places 
they bend and warp teaching toward the examination, 
from the earliest grades. Yet we must evaluate each 
student for other agencies, be they the universities or 
employers. 

In the new school, using technological instruments 
and creative teaching, how can we tell just where an 
18-year-old student stands? Is he still at the 15-year-old 
level of reading? Is he well into third or fourth year 
of mathematics at the university level? Is he on a 
plateau of learning, or is he capable of far more than 
we can comprehend at the moment? 

Am 1 as a teacher really capable of judging? This is 
the problem we must help solve to the satisfaction of 
all those who will receive the product of our schools. 
We must make concrete and useful suggestions now. 
If we are truly professional, we will not leave it to 
others to decide. 

The Role of the B.C. Teachers' Federation 

This workshop, perhaps the largest of more than 
100 assisted and/or sponsored by the B C T F last year, 
is the beginning of a new era in professionalism. We 
must have a place and a time and the use of resources 
for this kind of experiment for new and experienced 
teachers alike. Some of those at this summer's work­
shop had been teaching for 40 years, but learned some­
thing new every day, both about the learning of stu­
dents and about the capabilities of their fellow 
teachers. 

We do not have time to do this kind of research in 
the course of the regular school day. Most of us are 
afraid to disturb. We do not often have the facilities 
to check our research findings with our colleagues. 
We lack control groupings; we lack the new technology; 
we too often lack the encouragement in our home 
schools because of traditional standards. We need to 
be with other teachers of our subjects and levels; 
we need to be with other teachers of all subjects and 
levels—all working to improve our own schools. It's 
no good listening to lectures, or reading abides like 
this one. You must E X P E R I E N C E the new technology, 
the freedom of creative teaching. The most impor­
tant single thing the B C T F can do for education is s o l 
up this kind of workshop as a continuing project. Wc 
teachers know that there is no point in going elsewhere 
to gain knowledge for real teaching. We must stop 
merely adding to our knowledge and begin building 
on a strong foundation, a' well-modulated school for 
teachers. We listen to lectures with half an ear; we 
teach with our whole body. 

The B C T F has hit upon the key to full)' professional 
development; we must all support it fully—teachers, 
supervisors, trustees and parents. 

Let me thank the 41 teachers and more than 300 
students of the workshop for giving me a 'lift.' With­
out their constant support, none of us might have had 
the fortitude to try what we tried. Special thanks go 
to Jim Carter who pioneered at Eric Hamber, and 
to Hamber's principal, Ken McKenzie, who gave us 
plenty of sound advice and who is responsible for the 
'great experiment' in Vancouver. Bill Allester and John 
Church and all the crew of the Division of Professional 
Development at the B C T F office excelled even themselves 
with this workshop. 

Only those who have experienced the interaction of 
creative teaching can truly appreciate its value. We 
must develop closer liaison between educators, be­
tween subjects, between levels, between schools, and 
with our own communities, if we are to grow profes­
sionally. And grow we must. • 
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S F F WHAT DO THEY ft J 1 J H E L E N D A V E Y 

WHEN THEY 

V I S U A L P E R C E P T I O N is V I T A L to learning, yet it must be 
learned itself. Piaget has theorized that the newborn 
infant is unable to differentiate himself from the ob­
jects in the world around him. Only as he begins to 
learn about himself and his total body schema can he 
perceive his environment clearly. 

Many children, because of brain damage or mal­
function, visual mechanism dysfunction, trauma, or 
unexplained developmental difficulties, reach our ele­
mentary schools with problems of visual perception. 
This area of perception has been found to correlate 
highly with reading readiness and with abilities in all 
school learning. Dr. Marianne Frostig, creator of the 
Marianne Frostig Development Test of Visual Percep­
tion and founder of the Frostig School of Educational 
Therapy in Los Angeles, has stated that 78% of the 
children referred to her school because of any type of 
learning disability have been found to be deficient in 
one or more areas of visual perception. 

We all are familiar with such optical illusions as the 
ones presented here. But how many of us are able to 
interpret Figure 5? To the individual with poor figure-
ground perception, who sees parts of the background 

Figure 1 
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L O O K ? 
instead of the figure and for whom, therefore, the 
task of learning to read is nearly impossible, Figure 
5 is the printed word figure. 

Figure 5 



Mrs. Davey, a teacher of special classes in Victoria, is cur­
rently studying in California for her Master's degree. 

To the child with poor visual perception much of 
what he sees is in essence optical illusion. The child 
with this type of problem often manifests many emo­
tional problems because he has eyes that see but that 
don't see both what we think they see and what wo 
want them to see. This child, unlike the physically 
handicapped, the orthopedically handicapped, or 
severely retarded child, doesn't 'look' different, so our 
expectations for him are unlimited. His needs are just 
as vital as those of the children who have an obvious 
form of exceptionality, and he silently cries for help. 
Too often this child, exhausted from trying, remains 
in school for many years, never getting the assistance 
which would allow for his success. 

What are we doing about this situation? In many 
schools in our province, virtually nothing. Identifying 
children with problems in areas of visual perception 
while these children are in kindergarten or first grade 
classrooms would reduce the number of classes re­
quired for children with learning disabilities. Identi­
fication of weaknesses in visual perception can be 
successfully accomplished by the classroom teacher 
who is willing to exert just a little more than nominal 
effort. 

Einstein has shown that all relationships in space are 
relative. The first step in seeking problem areas of 
visual perception is to see if the child can relate objects 
in space to his own body. Any but the severely autistic 
child is able to do this to some degree. But as much 
as the child's body image is variable and distorted, so 
also will be his exploration; and as much as it is rigid 
and restricted, so also will be his ability to explore. 

To test for the child's concept of body image, tlie 
Kephart Perceptual Survey Rating Scale is excellent. 
With objects as common as the chalkboard, walking 
boards, and the child's body itself, one can locate 
weaknesses in such areas as balance, visual-motor trans­
lation, eye-foot co-ordination, control of body parts, 
directionality, laterality, perception of position in space, 
visual memory, and gross motor control. 

Test Discovers Specific Weaknesses 

After these major areas have been tested, more 
particular clues to perceptual disabilities must be 
sought. The Frostig Developmental Test of Visual 
Perception is a comprehensive test designed to dis­
cover specific weaknesses in the five major areas of 
visual perception. The first section of this test deals 
with eye-motor co-ordination. Weaknesses in this area 
are often caused by mixed dominance in the brain and 
result in severe difficulty in grasping the left-to-right 
progression needed for reading and writing. 

Next, the Frostig test examines the area of figure-
ground perception. Diffculties here result in the ina­
bility to find similarities within wholes in art or 
design, to locate details in pictures, and to recognize 
certain forms as letters. 

The third area of visual perception with which this 
test deals is that of constancy of shape. Here it taps 
the child's ability to recognize consistently a shape no 
matter what its size, color, texture, or position. Ability 
to perceive shapes in this manner is vital in arithmeti­
cal readiness skills. The child with a lack in this area is 
also at a loss when he attempts to sound out new 
words or to remember old ones. 

The fourth area tested is that of position in space. 
The abilities involved here are both similar and op­
posite to those needed to perceive constancy of shape. 
Our printed letters b, d, p, and q all contain similar 
entities, and the b and q and the d and p actually 
represent constant forms. They are, however, different 
because of their particular position in space. This area 
of visual perception is of extreme importance to the 
child in reading. If he is unable to perceive correctly 
or to copy correctly letter sequences, he will frequently 
make reversals not only in the position of letter shapes 
but also in the composition of actual words, and thus 
read was for saw, on for no, and tub for bur.. 

The final Frostig test involves spatial relationships. 
This test examines the ability to copy patterns, to make 
mirror image patterns, and to locate specific items 
characterized by a particular relationship to others. 
The abilities needed for success in this area are those 
also needed for understanding concepts such as 
'behind,' 'in front of,' 'above,' 'below,' 'top,' "bottom/ 
etc. 

Classroom Teacher Can Administer Tests 

The Kephart and Frostig tests can be administered 
by the classroom teaeher and are, in combination, 
complete in their investigation of both gross and speci­
fic weaknesses of visual perception. If a psychologist 
or psychometrist be available, other tests, such as the 
Ayres Space Test (which tests for form perception, 
space perception, and the ability to visualize the rota­
tion of objects in space) and the Bender Visual-Motor 
Gestalt Test (which, as well as being a projective test, 
examines perception of spatial relationships and visual-
motor areas and provides indications of how stimuli 
are perceived or added to by the subject), may be 
administered. 

The relationship between visual perception deficits 
and the problems of children with learning disabilities 
cannot be altered. However, the years of potential 
frustration and failure that can result from these learn­
ing disabilities can often, with fast action, be minimi­
zed, if not completely erased, by identification of 
visual perception problems before November of the 
child's first year of school and by their treatment there­
after. 

We have a new year and a new group of children. 
Let's do our best to aid in their future academic 
success by seeking clues to their problems in learning 
through careful examination of their visual perception 
abilities. • 
Reading list on request. 
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T H E K E Y T O C I V I L I Z A T I O N ' S P R O G R E S S . 

I 
TEACHING 
and 

PRINTING 

F all knowledge were handed down through generations 
by means of the spoken word, how far would civilization 
have progressed? Books, the fount of knowledge for students 
and teachers alike, would be non-existent. 

The part played by the printing crafts to provide this ever­
growing store of knowledge, combined with progressive teach­
ing methods, assures the continuing progress of civilization. 

When thinking of books remember— the name "Evergreen" is synonymous with quality printing 

E V E R G R E E N P R E S S L I M B T i D 
1070 S.E. MARINE DRIVE • V A N C O U V E R , B.C. • P H O N E FA 5-2231 

C O M M E R C I A L PRINTERS • L I T H O G R A P H E R S • B O O K M A N U F A C T U R E R S 

YOURS FOR T H E A S K I N G . . . 
valuable teaching material for your classes 

Use this page as your order form. Mail it (or bring it) to your nearest Commerce 
branch —or mail to: The Secretary, Canadian Imperial Bank of Commerce, 
Head Office, Toronto. Be sure to enclose your name and address. 
1. Natural Resources Map of Canada (English only) Printed In black Q u a n , i , y Required 

and white, 1214" x 17V4", A-36 
2. Historical Pictures (English only) Size 12" x U"i 

(a) "An Early Maritime Fishing Station". A-37 
(b) "Early Pioneer Fur Trading Settlement, "A-38 
(c) "A Mining Camp of the 'Nineties' " , A-39 

3. Booklets on agricultural subjects designed for farmers. Found useful 
for teaching agriculture to Grades 7 and 8, and in Secondary 
Schools. Illustrated. To obtain our latest Farm Booklet and a Requi­
sition Form listing other titles, check hero 

4. Banking Forms for Schools. To obtain a selection of banking forms 
for classroom use, check here for a Requisition Form giving complete 
list of forms available 

English French 

CANADIAN IMPERIAL 4>, BANK O F COMMERCE 
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ERIC IIAMPSON 

ONE APPROACH TO HELPING THE RETARDED 
T H E R E T A R D E D C H I L D has limitations in the entire range 
of abilities. He may perform relatively better in some 
activities than in others, but his best is rarely com­
parable with that of the normal pupil. We tend to 
overestimate his skill in the better areas and to under­
estimate his abilities in the poorer. If a child is shown 
to be a year or more behind his peers in only one 
subject, or perhaps two, he should be regarded as 
specifically backward, an.q. the approach should be 
remedial teaching on an individual basis. Special 
education for the retarded is different in amount, in 
scope, and in depth from the normal curricula. There 
can never be a course of studies representing a body 
of knowledge that retarded children should master, 
for the goals for each pupil must be appropriate to 
his individual abilities and needs. It is a mistake to 
assess the retarded child against a general standard; 
to do so is to perpetuate the history of failure in his 
l i fe . . - - : .. 

Retardation is due to poor native endowment. In 
terms of intelligence quotients, this implies the I Q : 

range 50-85; the range typical of a class for slow-
learners is I Q 65-80. Without additional and aggravat­
ing factors, those pupils between I Q 80 and 85 will 
perform quite creditably even in comparison with the 
standards of a normal grade. If there are further 
inimical circumstances, they may not be able to match 

even the most retarded. An emotional climate that is 
depressive, oppressive, or unduly stimulating can im­
pair the capacity for learning of the retarded. They 
may also be affected disproportionately by sensory 
defects and faulty teaching methods. It is necessary 
to exercise caution when trying to establish the causes 
of inadequate performance in school. As defined 
above, retardation is always a consequence of limited 
intellectual powers. The other factors which often 
appear to be operating so clearly to the disadvantage 
of the pupil are secondary; for the normal child has 
shown that he can overcome the effects of auditory 
and visual deficiencies, faulty speech, an unfavorable 
home environment, and inept teaching. 

In a class for slow-learners we may expect to find 
about one-fourth of the pupils with speech defects, 
one-third with poor sight, one-tenth whose hearing is 
sufficiently impaired as to limit comprehension, and 
one-fifth from homes where mental hygiene is rudi­
mentary. Three-quarters of all these children will 
themselves exhibit signs of emotional disturbance 
which vary from the severe to the mild. Thus, we 
reach a point where retardation is not a matter only 
for the teacher. He cannot increase the level of intel-

The author is on the staff of Vancouver Technical Sec­
ondary School as teacher of a senior special class. 
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ligence, but by adapting his methods he should be 
able to produce a situation of maximum learning 
provided he has competent opinions on these secon­
dary factors. He should have access to those parts 
of medical, psychological, and welfare-agency reports 
that have a direct bearing on the ability of the child 
to learn. It is not enough that the teacher should 
know that a child is hard-of-hearing, or is short­
sighted; that his home is disturbed, and his parents 
harsh. There is little point in referring a pupil for 
psychiatric assessment if the therapist's findings are 
never made known to the other agencies involved in 
the case. The teacher who ultimately will be charged 
with the education of the child should be aware of 
the degree of sensory impairment, the estimated im­
pact of environmental factors, and the current state of 
the child's mental health. Admittedly, the medical 
records and social workers' reports must remain con­
fidential, otherwise any trust in the integrity of the 
professions will be lost; but confirmation that a home 
atmosphere is oppressive or demanding, that a hear­
ing loss is severe enough to render class-teaching 
ineffective, and that the sight is so impaired that a 
child cannot comfortably seek information from a book 
or interpret what is written on the board, is not betray­
ing any confidence. It is privileged information for 
use by people who are dedicated to helping the 
handicapped pupil. 

Someone Must Co-ordinate Reports 

An exchange of views in a particular case frequently 
depends on the initiative of one of the members of 
what should be a team comprising, as may be neces­
sary, the school doctor and nurse, a social worker, 
the psychologist, and the teacher. Because the teacher 
spends more time with the child than do the others, 
the onus of collecting facts from them frequently rests 
with him. If he should be young and inexperienced, 
he may regard this task with apprehension, for he is 
not secure in his professional competence; and the 
team-approach toward the solution of an educational 
problem is not an established procedure in every 
school. Yet, the efforts of any one of the team may be 
vitiated if no one takes the trouble to co-ordinate the 
individual reports and try to discern a pattern of 
cause and effect in the case under review. A defect of 
hearing, for instance, may not be educationally sig­
nificant, but the attitude of the parents of a child 
with impaired hearing may be devastating. The home 
conditions of another pupil, bad as they are, may 
affect his ability to learn to a lesser extent than a 
speech defect. The apparently deaf child may be 
aphasic, implying in this instance disturbances other 
than deafness. The relative importance of each finding 
can be assessed only when a conference of all the 
workers on a case produces a comprehensive report 
that is representative of all the. disciplines involved. 
It is essential that the meeting have a recording sec­
retary (it may be the special-class teacher) who is 

sufficiently aware of the impact of various deficiencies, 
whether physical or sensory, on the learning process 
to be able to isolate the main and subsidiary causes 
of backwardness or retardation. 

There are reports prepared on pupils who are 
referred for clinical assessment, but each is written 
from the point of view of the profession concerned in 
that part of the examination. Thus, the audiologist 
records his findings, the psychologist makes his tests, 
and the psychiatrist prepares a summary which 
reaches the school. This is read by the school nurse 
and the teacher. It is interesting, general information 
which may or may not affect the approach of the 
latter in the classroom. To obtain any further clari­
fication on points in the reports or in the summary is 
difficult because no simple machinery for continual 
consultation exists at the presx-nt time. An additional 
weakness is the absence of any means of producing a 
teaching program which has the overt support of all 
those consulted during the case-study. 

'Operation Order' Should Be Prepared 

Ideally, we should find for each handicapped child 
who has been the subject of a comprehensive exam­
ination an 'operation order' which lists his present 
deficiencies, assesses the degree of improvement that 
can reasonably be expected in his rjhysical, mental, 
and educational growth, and sets out specific and 
realistic goals for him. It should then contain an out­
line of the teaching methods to be used and any 
suggestions about modifications in the school routine 
as they apply to this child. Such a document is ana­
logous to the schedules of treatment prescribed by a 
doctor. It is the executive aspect of any measurement 
of abilities. Without it, we shall continue to have our 
files stuffed with a mass of high quality reports on 
which no effective action has ever been taken. 

The steps necessary to attain an ideal position are 
clear. First, we may continue to refer children under 
the present system. Second, w'len a clinic is held, the 
reports of all those who have been engaged in the 
examination should be read aloud. Third, under the 
chairmanship of the psychiatrist, the members of the 
clinic should constitute a committee charged with the 
task of preparing a comprehensive report which 
avoids mention of any details in the individual reports 
that may be considered to be a breach of confidence. 
Fourth, the teacher in consultation with his principal 
should prepare the 'operation order' for the child's 
education. Sufficient copies of this should be available 
for other members of the clinic, and they should be 
invited to comment on the suggestions. The present 
writer feels that if this procedure were adopted, the 
non-teaching members of a board of assessment would 
have the satisfaction of knowing that their findings 
had real significance for the school, and the teachers 
would appreciate more fully than they do at present 
the value of a team-approach to problems arising in 
the classroom. • 
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W E ' R E T H E B O A T A R T H U R D . L A F F E R T Y 

MISSING 

Teachers involved in a unit of sludv discuss and determine procedures. T h e resource 
person (the author in this case, at head ol table) guides and directs the unit. 

W E A R E C A R E L E S S L Y and inexcusably overlooking one 
of the greatest educational achievements of modern 
times! 

Team teaching emphatically challenges our 'rooted' 
system of education to awaken to the enormous 
possibilities of. modern, progressive thinking. Thus 
far, this innovation has presented sound evidence of 
success in its many pilot runs, and is successfully 
entrenched in many regions outside our province; yet 
we are hardly aware of its existence. 

Basically, team teaching is a means by which 
authoritative instruction can be placed before and 
shared by all students in a given setting. There are, 
perhaps, dozens of systems, but the basic concept 
remains consistent throughout. Indeed, some modern 
schools have planned their entire physical plant 
around the team teaching movement, providing a 
central area expressly for team functions. The motive 
and purpose is clear and precise: students have an 
inherent right to receive the best possible instruction 
and we teachers have the solemn duty to provide it. 

It would be foolish for any teacher ever to suppose 

3 2 

that he possesses the vast reservoir of knowledge 
necessary to cover thoroughly all aspects of a course 
in depth and detail. All too often, we find the world 
progressing beyond our basic understanding. Team 
teaching provides the most reasonable and concrete 
method by which we can share in our common 
plight and, consequently, assure the continuity of a 
purposeful and far-reaching program of quality 
education. j 

One cannot refute the need for, nor the dynamic 
results of, team teaching. One may quibble for years, j 
however, in an effort to determine how such a concept 
should be applied in a local setting. Lets be frank! 
The success of team teaching depends wholly upon 
competent leadership and sincere motivation. Such 
an activity doesn't just happen; it must be created. 

Formerly head of the English Department at Booth Mem­
orial Junior Secondary School, Prince Rupert, and now at 
Campbell River funior Secondary School, the author has 
had considerable experience with team teaching. 

THE B.C. TEACHER 
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Team teaching, if properly undertaken, is not an easy 
task. It is time-consuming and demanding, but the 
results are proportionately favorable. Team teaching 
requires co-operation among members of an academic 
department, and often among departments themselves. 
Essentially, team teaching challenges our professional 
stature. It demands that we adjust our thinking to 
seek the far-reaching results of a broadened curri­
culum, rather than the narrowed results of an 
isolated effort. 

A successful team teaching program requires three 
fundamental considerations: (1) facility, (2) resource 
personnel and (3) preparation and organization. None 
of these features is beyond the scope and limitations of 
most schools. Let's examine each briefly. 

Facility—Administrators and school boards should 
provide a multi-purpose room capable of housing all 
students enrolled in a given subject at a given time. 
A room designed expressly for team teaching is 
obviously preferred, but this is, unfortunately, a 
rarity. 

Resource Personnel—Department heads should logi­
cally assume the responsibility of integrating team 
teaching into their academic areas. After reviewing 
the course content, teachers • should be pooled in an 
effort to determine areas of outstanding strength. This 
becomes the first criterion in determining who should 
be the resource personnel. Thereafter, one should de­
termine, from desire and motivation, who among the 
staff would be sincerely interested in pursuing a topic 
in depth, thus researching and obtaining up-to-date 
material and knowledge. Next, one should analyze 
the availability of outside resource personnel. Tremen­
dous success has been achieved tlirough securing the 
services of such people as police officers discussing 
problems pertinent to driver education; athletes dis­
cussing their specialties in physical education; pub­

licists and authors discussing their methods in English; 
politicians on government/social studies, etc. The po­
tential is virtually unlimited. Such people are very 
often extremely anxious to co-operate, even to the 
extent of assisting in the preparation of preliminary 
and follow-up procedures. Finally, we should never 
overlook the potential of audio visual aids. Such de­
vices, if properly planned, can provide lasting 
results. 

Preparation and Organization—Tlic success and 
lasting effect of team teaching depends upon sound 
planning and organization. Every team teaching 
effort should include detailed preliminary data as well 
as extensive follow-up material. Preliminary data 
should be distributed early enough to allow for ample 
class preparation prior to the team teaching event. 
Resource people will very often prefer a certain amount 
of prior awareness before presenting a lecture. Often, 
recommended readings will be provided, or, perhaps, 
simple discussions will fulfil the need. At any rate, 
such preliminary work should be prepared by or with 
the co-operation of the resource person himself. 

In similar fashion, follow-up plays an integral part 
in the total success. Here again, simple discussions 
and/or selected readings may be recommended, often 
followed by selected testing. All recommended fea­
tures, including timely questions and source data, 
should be distributed long enough in advance to 
facilitate individual planning. 

Three basic and fundamental considerations can 
change the entire spectrum of education. Here lies an 
opportunity to discard traditional stagnation and take 
the lead in one of the most dynamic innovations of our 
time; yet, we are hardly budging. Why are we allow­
ing ourselves to miss the boat? Is it a fear of the 
unknown? Are we still clinging to traditional cob­
webs? Whatever the case, we must eventually awaken 
to the world around us; it moves . . . and so must wel • 

The resource person presents a prc-dctermined subject to a large group. The students have already undergone prelimi­
nary preparations -within their assigned classes, and can look forward to detailed 'follow-up' procedures i n like manner. 
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C. R. MOSS 

updating science 
in the 

elementary schools 
L A S T N O V E M B E R 24 tlie B.C. Elementary Science 
Curriculum Revision Committee held its first meeting, 
and in so doing marked the beginning of a long over­
due attempt to improve the present elementary science 
curriculum, which the B C T F Curriculum Directors had 
earlier described as 'hopelessly inadequate and badly 
dated.' 

This Elementary Science Curriculum Committee is 
a unique committee in two respects: it is the first B . C . 
curriculum revision committee to be jointly sponsored 
by the B C T F and the Department of Education and it 
includes two members from areas other than the Lower 
Mainland. 

These two departures from previous practice are 
significant as far as the planning of future committees 
in B . C . is concerned. The joint sponsorship reflects a 
growing interest and participation in curriculum de­
velopment by the B C T F . The inclusion of members from 
Vancouver Island and the Interior indicates a recog­
nition that teachers in districts'outside the Lower 
Mainland should not be prevented by distance and 
cost factors from contributing to curriculum develop­
ment. 

An interesting ieature of the committee is the 
establishment of two sub-committeei1 under the chair­
manship of the Vancouver Island and Interior 
members of the main committee. These sub-commit­
tees were formed to provide for continuous and broad­
ly based critical evaluation of f i e main committee's 
findings and recommendations. The sub-committees 
are also initiating, supervising, and reporting on trials 
of new elementary science units in their areas. It ap­
pears that, so far, these sub-committees are fulfilling 
their roles very well. 

Since its formation, the main committee has held 
eight meetings and reports the following progress: 

a) It has identified the weaknesses of the present 
elementary science program. 

The author is principal of Bert Edwards Elementanj School, 
Kamloops. 

li) It has prepared a draft-copy of objectives for the 
new elementary science curriculum. 

c) It has produced a preliminary curriculum plan— 
in curriculum committee jargon, a scope and sequence 
plan—designed to achieve the suggested objectives. 

Tlie committee's preliminary report on the 'scope 
and sequence' of the new curriculum indicates that 
extensive use will be made of units developed by the 
Elementary Science Study ( E S S ) — w i t h other units de­
veloped by scis. E S S I ' and ucESsr being used to lesser 
degree.0 

For example, the first year may include the following 
units: Material Objects (scis); Animals in their En­
vironments ( E S S ) ; Variation and Measurement (scis); 
Growing Seeds ( E S S ) . 

The fifth year of the curriculum is suggested as 
follows: Small Things ( E S S ) ; Kitchen Physics ( E S S ) : 

'How I Began' ( I I C E S S P ) . 

The seventh year might include: Microu,ardening 
( E S S ) ; Batteries and Bulbs ( E S S ) ; Charting the Uni­
verse ( E S S F ) . 

The fact that many of the units being considered 
are of very recent development makes the placement 
of units at a suitable level of the curriculum difficult. 
In an attempt to acquire adequate information on 
which to base its decisions, the committee has en­
couraged the trial teaching of a variety of units in 
various school districts in B . C . , including Alberni, 
Birch Island, Earriere, Coquitlam, Kamloops, North 
Vancouver and West Vancouver. 

This list is not an exhaustive one—the committee is 
aware that other districts have tried out new elemen­
tary science materich and approaches—but it repre­
sents the districts with which the committee has had 
most contact. 

The reports on these trials will form a fund of 
experience on which the committee can draw in mak­
ing its recommendation on the placement of units. 

The problem of placing units at the correct level of 
the curriculum is, in fact, not a critical one, for most of 
the proposed units have a broad 'grade spectrum' and 
can be used effectively at several levels of the 
curriculum. 

Some districts have experienced difficulty in obtain­
ing the materials required to teach some of the new 
science units, but this is a temporary difficulty which 
will disappear as production, packaging and distri­
bution problems are overcome. 

The committee has observed lessons involving the 
use of several of the proposed new units and has been 
impressed by their effectiveness. In most of the lessons 
observed, the units were being successfully taught by 
teachers who had no special training in science. The 
obvious interest and enthusiasm of the pupils in these 
classes as they worked with their materials to solve 
problems and discover relationships was convincing 
evidence that this practical discovery approach was 
achieving results far beyond those possible in a text­
book-centered approach. 
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During the next few months the committee will 
continue to refine and develop the 'scone and sequence' 
aspects of the new curriculum. It will also work on an 
introduction to the new curriculum which will attempt 
to outline the philosophy on which the new program is 
based and pinpoint significant differences of approach 
inheient in the new program. It is evident, even at 
this stage, that retraining of all elementary teachers 
will be necessary if the new elementary science curri­
culum is to be successfully introduced into our schools. 

This retraining will not be aimed primarily at de­
veloping the teacher's fund of factual scientific know­
ledge, but will attempt to reorient his attitude to 
science teaching from the present textbook-centered, 
authoritarian approach,- in which the teacher tries to 
play the role of an omniscient scientist determined to 
tell the children all the answers to one in which the 
teacher abandons his position of authority and says, 
'Let's find out,' or 'Let's test our idea.' 

The success of the proposed new approach will 
depend upon the teacher's acceptance of the idea 
that—to use Piaget's words—"The goal of education is 
not to increase the amount of knowledge, but to create 
the possibilities for the child to invent and discover. 
Teaching means situations where structures can be 
discovered; it does not mean transmitting structures 

which may be assimilated at nothing other than the 
verbal level.' 

The committee believes that the elementary teachers 
are ready to accept the philosophy on which the new 
approach to elementary science is based. Given a well 
planned curriculum, adequate equipment and facili­
ties, our elementary teachers could fulfil their vital role 
in the school system's task of producing a scientifically 
literate society. 

In view of the urgency of the need for a new 
elementary science curriculum, it is to be hoped that, 
before the end of this school year, the committee will 
be able to publish another article entitled 'A New 
Elementary Science Curriculum for B.C' • 

'Elementary school science experimental units arc now heing 
developed by the following study groups in the United States: 

ESS (F.k 'iiK'iitarv Science Study)—Educational Services Inc., 
10H Water St., Watcrtown, Massachusetts 02172. 

SCIS (Science Curriculum Improvement Study) —Department 
ol Physics, University of California, Berkeley, California 91720. 

ESSP (Elemcntarv School Science Project)—University of 
Illinois, HOfi West Pennsylvania Ave.. Urbana, Illinois 0180). 

VC. ESSP (University of California, Elementary School Science 
Project)—222 Building T - 3 . University of California, Berkeley, 
California '.11720. 

A A A S (American Association for the Advancement of Science) 
—1515 Massachusetts Ave., N . W . , Washington, D .C . 20005. 

ESCP (Earth Science Curriculum Project) —University ot 
Colorado, Boulder, Colorado. 

ARM0HA3R iN-SERVlCEi! 

I'M S U H E T H A T Y O U , like most other professionally-mind­
ed teachers, have been faced with the dilemma of work­
shop attendance. By the time Saturday rolls around 
you are ready to put your feet up sand relax, or 
pursue that hobby which provides for the recuperation 
so necessary, for teachers. You> need ;those relaxing 
Saturdays but feel you must attend a series of Satur­
day/workshops which will help you to do tlie best 
possible job in the classroom. 

?Many local association in-service chairmen have 
t/ied to remedy this Saturday; problem by holding 

< workshops after school or in the evening, but here too 
/teachers are faced with a choice between two un­
desirable elements—-attend and miss your class pre-

. paration and marking time as well, as your recreation, 
• or don't attend and miss an opportunity for further 
proftTisionalfdevelopment.1 ••: 'V- -.:••••}••• ; 

x.f;r'Add'.tolhis:'.the-frustration'iorthe,fact;:that-.a]l work­
shops are notias valuable as they might be, in spite of 

••ftheibest efforts of in-service committees,: and you have 
. the classic symptoms of 'workshopitis/ a relatively new 

The?author, :mi elementary;school principal in:Nelson; is 
£ In-service Education Co-ordinator for the West Kootenays. 

R O N A L D R. M O N T Y 

malady for which there seems to be no known cure. 
I suggest we prescribe television. if 
Most teachers devote at least one hour each week 

toward their own professional improvement through 
attending workshops, reading professional journals or 
discussing some professional problem with colleagues. 
Many would welcome the opportunity of extending 
this improvement by watching special in-service tele­
casts for an hour early on Saturday mornings, leaving 
them with the rest of the day free for their own 
activities/This approach could conceivably lighten the 
workshop load which, because of new courses, system 
changes and the development of new teaching tech­
niques, seems to be increasing. , -

Picture this hypothetical case on a Saturday morning 
in October. Grade 7 mathematics teachers in all cor­
ners of the province who have been teaching the new 
course are watching a stimulating telecast 'starring' 
Dr. Eric MacPherson, one of the authors of the new 
text. Because this is the last in a series, the speaker is 
answering questions his viewers have phoned in to 
the T V station's Zenith (collect) number. Many Grade 
4, 5, 6, 8, and 9 teachers are watching too, for they 
realize that they can teach most successfully when 
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they know where their students have been and where 
they are going. 

Each Saturday morning throughout the school year 
teachers could be provided with high quality pro­
grams including lectures, demonstrations, taped class­
room sessions conducted by master teachers, and new 
course workshops of the nature recently proposed by 
the Department in certain secondary fields. Row could 
it be done? 

The C B C has a network of T V repeater stations 
which reach all population centers in B . C These sta­
tions, as far as I am aware, transmit test patterns every 
day up to 10 a.m. It may be possible to purchase time 
from 9 a.m. - 10 a.m. on Saturday mornings for 
teacher in-service education. The C B C is already active 
in providing air time for the educational telecasts used 
in the schools, and it seems to be a logical extension 
to provide this further service to those implementing 
the educational system. In any event, if the Depart­
ment believed that television used in this fashion 
would assist teachers to become more effective, I'm 
sure it would make a valuable ally in negotiating with 
the C D C for the time we would require. 

I am not suggesting that all workshops be replaced 
with telecasts. I do believe, however, that many work­
shop organizers would welcome in-service telecasts as 
an excellent way of providing the best speakers with­
out the usual expenses of travel and honoraria. In other 
words, if teachers in an area favored the workshop 
approach to any subject, a successful program could 
be built around a telecast. 

There are many teachers in remote parts of the 
province who, because of their isolation, have little 
opportunity to attend workshops. Those within range 
of the booster stations could benefit greatly from TV in-
service. There may be some in the metropolitan areas 
who feel that this minority group need not be the 
concern of the rest of us, but any profession is judged 
by all its members, not only the more effective ones. 

Though Expensire, Proposal Has Advantages 

My prescription is an expensive one. However, most 
patients will gladly pay the cost of the remedy if it 
cures the ailment. Where is the money to come from? 
From the pockets of our members, just as it does now 
for our present in-service program. The actual cost 
per teacher will depend upon many factors including 
the cost of air time, production costs, the nuriiber of 
telecasts, and the total membership sharing these costs. 

Probably the most convenient way to approach the 
money problem would be to assess the membership an 
initial levy of, perhaps, $1.00, either through local asso­
ciations or district councils. This levy could provide the 
capital to finance a pilot project this year which would 
give us an opportunity to assess the effectiveness of 
TV in providing for our in-service needs. If the pilot 
.project*were successful, direct BCTF financing would 
"•.have to be considered at an AGM. 

I am sure you can see some advantams to my 

proposal, but I would like to enumerate them in case 
there are some you may not have considered. 

1. Workshop time can be reduced without a reduction 
in training value. 

2. Teacher and resource person travel time and ex­
pense can be minimized. 

3. The hazards of winter travel can be avoided 
through 'living-room1 in-service. 

4. The very best authorities in a given field can be 
utilized to provide the best quality in-service education. 

5. Genuine classroom demonstrations can be taped 
and utilized as program material. 

6. Programs can be re-broadcast from tape upon 
demand. 

7. Programs can be used in the traditional workshop 
format by any local in-service group if desired (with 
the added advantage of no expenses or honorarium for 
the speaker). 

8. Related-field interest would likely be displayed 
by more teachers and this could result in a general 
broadening of teacher background. 

9. Greater teacher-involvement in in-service would 
likely result in a higher level of classroom effectiveness 
for more teachers. 

Limitations Must Bo Considered 

There are also limitations to be considered. 
1. The workshop question period is often the most 

valuable part, and T V cannot offer direct contact be­
tween speaker and audience. This disadvantage can be 
partially offset, however, through the use of collect 
telephone calls to the T V station. 

2. Expense could be considered the greatest disad­
vantage to the scheme. However, if it is considered in 
the light of what is already being spent on our in-service 
activities, perhaps in-service through TV would be a 
more efficient means of fulfilling our needs with the 
money available. We may be able to get more, of better 
quality, more conveniently. 

3. Some may consider it a disadvantage to program 
professional material through a medium available to 
any T V set owner. However, I see two distinct advan­
tages to the public's viewing our in-service material. 
First, if Billy's mother can learn something about his 
mathematics, she can understand not only his prob­
lems in learning but also ours in teaching. Second, 
the knowledge that teachers are spending thousands 
of dollars on their own professional development could 
do much to help offset some of the criticism we receive 
at agreements time. 

4. Perhaps a one-hour telecast is insufficient to con­
sider all aspects of a given subject. For certain sub­
ject areas a series would have to be considered. 

I am sure there are other arguments both for and 
against in-service" through T V . However, I hope I have 
convinced you that the idea is worthy 'of further in­
vestigation and consideration. 

I'm looking forward to more Saturdays at home, 
aren't you?D ;i 
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S T A F F 
R E Q U I R E M E N T S 

For DEPARTMENT OF 

NATIONAL DEFENCE SCHOOLS EUROPE 

1967-1969 

Department of National Defence Schools provide elementary 
and secondary education for children ol personnel of the 
Canadian Armed Forces serving in Europe. Teachers at the 
Canadian Schools in Europe are on loan from their school 
boards for a minimum term of two years. 

To qualify for such assignments teachers must: 

(a) be single, 

(b) have at least five years successful teaching experience, 
(c) be between the ages of 23 and 40 years if female and 

between the ages of 23 and 59 years if male. 
Exception! to (a) above aro sometimes made whon ilnglo, 

well qualified teachers of senior subjects (Gradvu 11 ta 13) 
or principals are not avdloblo. 

SALARIES: 

Staff receive basic salary and other staff benefits as if 
they had continued to be employed in iheir Canadian school 
subject to the following ceilings: 
Teachers —$9,000. 

Principals of schools with classes at Grade 9 to .13 level 
$13,500 and of elementary schools $11,000. 

REQUIREMENTS: 

for September 1967 requirements will be as follows:(, 

Elementary Level (Kindergarten to Grade 8) 

Several Principals, Teachers for all grade levels but willi the 
. majority of vacancies occurring at the Kindergarten-Primary 

level and Teachers of French Conversation. 

Secondary Level (to Grade 13) 

Teachers Gr. 13 Biology, Chemistry, English, French, German, 
Geography, History, Latin, Mathematics, Physics; teachers 
of Home Economics, Industrial Arts, Physical Education 
(Boys and Girls) and Commercial subjects (Pitnan Short­
hand). 

Department of:National Defence will negotiate with employ-. 
Ing Boards only and not with teachers. Teachers wbhlng to btt -
nominated for positions overseas mutt apply to their employing 
Board for such nomination and not to the Department of No-
tionrl Defence Boards which have not as yet nominated toachct 
and are Interested In doing so should write to the Director of ' 
Dependants Education, Department of National Defence, Ottawa, ; 
for detailed advice.on procedures to be followed. 

• Nominations for th* 1967-69 term must be received by tho 
Director of Dependants Education before 1 Decembor, 19*6. • 
Most' School Boards nominate teachers at a form of recognition 
for exemplary service rendared and it Is hoped that this policy 
will continue. 

Send coupon below for these FREE 

LIFE INSURANCE TEACHING AIDS 
- y o u will find them most helpful 

Here is Information that will bo of life-long value to your pupils! 
Each of these teaching aids is prepared in interesting, easy-to-
follow form. Their usefulness both to teacher and pupils has 
been demonstrated In many Canadian schools. Check the fol­
lowing list: 

BOOKLETS 
Life Insurance—A Canadian Handbook (1964 Edition)—Avail­
able In both English and French. An 80-page illustrated booklet. 
Outlines the fundamentals of life insurance. Answers numerous 
questions which arc frequently asked by teachers, students and 
the public generally. One copy free to any teacher. 
The Story of Life Insurance—A 20-page illustrated booklet tell­
ing the history of and important facts about life insurance in 
simple terms. Available for useful distribution in quantity, free. 
In English only. 
Problems in Life Insurance—A teacher-student workbook unit of 
value for Business Practice and Mathematics classes. One com­
plete unit free to a teacher; student portion available free In 
quantity. In English only. 
Careers In Life Insurance—Available in both English and French. 
A 24-page illustrated booklet. Discusses many careers in the life 
insurance business as a life-time occupation. Available for use­
ful distribution in quantity, free. 
A Mill and Her Money—Informal and readable 20-page Illustra­
ted booklet for teenage girls. Offers useful tips on earning, 
budgeting and savin 1 money. Available for usoful distribution 
in quantity, free. In English only. 
Money In Your Pocket—For tccnago boys—a bright entertaining 
20-page illustrated booklet dealing with slmolo fundamentals ol 
monoy management and life insurance. Available for useful 
distribution In quantity, free In English only. 
The Family Money Manager—An 8-pago brochure prepored to 
assist families in solving money management problems. Usoful 
for classroom discussions on budgeting. Available for usoful 
distribution In quantity, froo. In English only. 
You end Your Family's Life Insurance—A 28-page booklet de­
scribing how life Insuronco holps Individuals and young families 
build a security program for their entire lives. Available for uso­
ful distribution In quantity, free. In English only. 

FILM STRIPS 
Careers In Canadian Lifo Insurance Underwriting—(Revised 1962) 
Black and White. Available in both English and French. A 47-
frame film strip on tho career of tho life underwriter, for use 
In guidance classes. One print and one teaching manual free to 
each school. 
The Llfo Insurance Story—Part I—(Revised 1963) Black and 
White. Avallablo In both English and French. Revoals Interesting 
facts through tho highly effective film-strip medium. Ono 36-
framo print and ono teaching manual free to each school. 
Tho Life Insurance Story—Pact II—(Revised 1963) Black and 
Whito. Available in both English and French. This film strip 
deals with the various classes of Ufa insurance, the calculation 
of premium rates, types of policies and their uses, etc. One- 42-
framo print and one teaching manual free to each schocl. 
Tho Llfo Insurance Story—Part III—(Revised 1963) Black and 
Whito. Available in both English and French. Deals with tho 
different kinds of life insurance companies, their operations and 
the foreign business of Canodian companies. One 31-frame print 
and one teaching manual free to each school. 
You and Your Food—Color. Available in both English and 
French. Valuable Instruction on what to cat to be healthy. Deals 
with proper foods, nutrition end energy. One 28-frame print and 
one teaching manual free to each school. 

To obtain any of those FREE teaching aids, simply tear out this 
odvortinement, indicate Items desired, marking quantity needed ' 
for each, and fill in the Information requested below (please 
print). 

Name off teacher ordering _ 

Grades end tubfects taught _,. -

Nome of Principal _ .-.ur.„,;. : . ; ... 

Name of School -

Address of School _ £, 

Enrolment of School „..;C : 

Send yevir aider to: 
EDUCATIONAL DIVISION, 
THE CANADIAN LIFE INSURANCE ASSOCIATION, 
302 Bay Strest, Toronto 1, Ontario. 
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Adequate equipment, including typewriters, 
must be readily available for student writers. 

W A R R E N D A M E R 

wanted: 
a course in 

contemporary writing 
THEME SHOULD BK SOME P L A C E Or 
some time for the good-student to 
explore his skill in writing und 
speaking. Most English courses de­
pend upon the teacher's cultural 
background for their drive, but what 
room is there for the individual and 
creative senior? 

Far too many would-be writers 
never discipline their talents for an 
audience. This is where a solid 
course in contemporary writing can 
be valuable. Some schools may 
call their course 'Journalism,' others 
may call it 'Creative Writing,' but 
both titles carry suggestions con­
trary to what I have in mind. 

Courses in 'Journalism.' used as 
dumping options for easy credit, 
lacking either entrance require­
ments or evaluation standards, lead 

The author, a Victoria teacher, has 
written for the magazine previously. 

only to producing a school pap'ir 
and possibly a yearbook for a sott 
course. Nobody really appreciates 
such a course. 

Yet surely there has never been a 
greater need for people knowled­
geable in the history and the prob­
lems of free public information. 
And here is where one of the seri­
ous problems of journalism in the 
secondary schools lies. The student 
paper must be free enough to invite 
the contributions of the more radi­
cal sections of the school; the publi­
cations sponsor must be sufficiently 
shrewd in assessing the needs of 
his school to permit the widest poss­
ible freedom of expression without 
seriously overstepping bounds of 
good taste. Student publications 
must be free to criticize even the 
administration of the school if criti­
cism is merited and is intended to 

improve the educational life of the 
students. It is the sponsor-instruc­
tor's job to ensure that his students 
are taught the ways and means of 
handling controversial copy. 

If this sounds like a troublesome 
premise, I agree. But it is only by 
taking a few risks that imaginative 
and resourceful students can be 
taught to cope with a treacherous 
world. 

I would suggest, as a basic class, 
not more than 20 students. An 
average of 100 words a clay for 
submission and grading would be 
adequate workload for teacher and 
student alike. 

By using a weekly newspaper 
and a standard duplicating system, 
the problems of space, lay-out, art 
design, and color could be handled 
on the job. A minimum of one type­
writer for each pair of students 
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would be necessary. Failure to sup­
ply adequate production equip­
ment with suitable permanent 
space is like asking a person to 
teach cooking without a stove. 

There must be an adequate lib­
rary available at all times. There 
must be copies of the local daily 
newspapers in the journalism room, 
and there should be a minimum of 
four international subscriptions as 
well. Radio and television equip­
ment is needed for monitoring lo­
cal newscasts and for studying their 
techniques. Other resource material 
should include magazine subscrip­
tions to cover a wide range of pub­
lic affairs, farm, factory, social and 
scientific news. 

In addition to the project aspects 
of work, there must be a lecture or 
lesson series covering the history 
of Western journalism; from Ned-
ham to Thomson or Harris to Luce. 
By the time one had explored Mil­
ton as a pamphleteer, Dryden as a 
politician, Addison and Steele as 
journalists and Dickens as a Grub 
Street hack (and don't forget 
Thackeray), the way would be 
clear to study Franklin's approach, 
and Cricket's, through Mencken's 
to Ernie Pyle's. It wouldn't hurt to 
see the dispatches of Winston Chur­
chill, either. At some time or other, 

Problems of space, lay-out, art design and 
color are worked out as the job progresses. 

a great many of llie world's literary 
men have put in time for the Press. 

The study of style includes both 
trade-writing and entertainment-
writing. News reporting includes a 
great range of general coverage, 
while journals and magazines re­
quire specialists of all kinds. The 
entertainer may well turn out to be 
an artist at writing the short story, 
essay or play. 

Technical studies should include 
the means by which printed, oral 
and visual communications are car­
ried into production, with field 
trips wherever possible to news­
paper plants and radio and televi­
sion studios. 

A course in contemporary writing 
may well serve as a means for stu­
dents in the upper third of the 
school's academic community to 
contribute their thinking best. Uti­
lizing individual methods of in­
struction, the project-backed pro­
gram serves to explore and delineate 
the community within a school, 
helping all students in their search 
for values. Such a course tailored to 
the student by his instructor should 
call upon the widest abilities oi 
pupils in all their studies, giving 
them the opportunity to test their 
skill in expression against many 
levels of criticism. • 

LIFE, AUTO, FIRE, FLOATERS and 
INLAND MARINE INSURANCE 

G. C. (Gordie) ALLEN 

Tho all-Canadian company 
Organized by and for Credit Union 

and Co-oporatlve Mombers 

CO-OP INSURANCE SERVICES 
872-74S4 Phones 266-2446 

96 E. Broadway Vancouver 10, B.C. 

KINDERGARTEN. Well est.il.lished, 
n r x t - e l i i K H reputation, always mil 
enrolment, needs a new ciimll/led 
owner as the present one wants to 
retire. Util it ies of the school include 
u piano. There Is a playhouse In a 
liit-Bo treed (,'urdcn and also a 
clmrmliifr 2-lieilrnnm home. A v«rv 
(fond Investment anil Income. J.'o'r 
further details contact Mrs. White-

i r H£t r t
B.;% 4- co 2 i8,. o r < , t , n M - T h " " " -

S P E C I A L I S T I N X.OW C O S T 
T E R M l i l P B I N S U R A N C E 

hxiimplo—gr>(),000 — 20 years 
ir " premium sin.O.'t per month 

QBRAIiB E . V R A B E X 
, „ „ . I N S U R A N C E A G E N C Y 
4!Ui> K l i i K H i v a y - S. H l i y . - t3.1-830r. 

Plan ahead — 
March 5-11, 1967 
is Education Week 

FREE: Mail oaupon 
below, for your class, (or a set ol 

the illustrated booklet: 

" A B O U T P U L P flOD P A P E R " 

explaining the role 
of Pulp and Papar 

in CanadaV economy. 

INFORMATION OFFICE; 
Canadian Pulp & Paper Association 
2280 Sun t i l e Building, Montreal. 

Please send me a free class set (40 copies) ol 
your booklet: 

-/ "ABOUT PULP A N D PAPER" 

„aMgSf|| Name 

"^m®, Address... 

r-4A ::::::::::::::::::::::::::::::::: 
fHI ——— 
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FROM OUR READERS 

Is the Answer Right or 
Wrong? 

Port Coquitlam, B.C. 
Sir, 

How many times does it occur in 
a Grade 8 mathematics class that 
the pupil will 'do' a problem this 
way? 

2 5 6 eight 
+ 3 2 3 eight 

5 7 9 eight 
Of course, tlie answer is wrong, 

it should be 601eight. So Johnny or 
Jane gets a big X for t l 3 effort, and 
the entire operation has contri­
buted not a tittle to his or her 
mathematical • inderstanding. 

In point of fact, the answer is 
correct, moreover is correct without 
regard to the base. The problem 
Johnny or Jane has correctly solved 
is conventionally written: 

2x2 + 5x + 6 
+ 3x2 + 2x + 3 

5x2 + 7 x + 9 
In other words, the answer is 

correct for any base. 
To mark such an answer wrong 

is to teach only slavish adherence 
to the rule that the digits must be 
less than the base. Such answers 
can be used by the teacher to im­
part a wider understanding of the 
structure of the number system and 
to provide the pupil with an entry 

These Teachers Have Passed Away 
Active Teachers Last Taught In Passed Away 
Fred Hadfleld Kelowna June 18 
Mrs. Mary Charlotte Kirkpatrick Enderby July 18 
James Garnet McNish Vancouver May 24 
Llewellyn John Prior Burnaby July 21 
George Douglas Watkins Cowichan June 1 
Mrs. Dorothy G. C. Williscroft Nelson August 11 

Retired Teachers Last Taught In Passed Away 
James Ray Atkinson Vancouver August 24 
George Anstey Victoria July 28 
Miss Nellie Bain Vancouver March 22 
Miss Olivia B. Burgess North Vancouver May 15 
Sydney W. J. Feltham Summerland June 8 
Mrs. Irene V. Green Vancouver April 19 
Norman Leslie Kirk Vancouver August 10 
William H . Kolthammer Creston April 3 
Oliver Lacey Vancouver March 31 
Miss Alice M . Lacombe Vancouver April 24 
Frederick J. Lawrence Vancouver May 6 
Thomas Peddie Vancouver May 3 
Miss Anna Petanaudo Williams Lake July 15 
George E . Richards Penticton August 15 
Miss Emma S. Snider Vancouver July 2 
Owen J. Thomas Vancouver April 22 
Max H . C. Wright Alberni February 21 

into algebra ('Suppose I do not 
know the base, can I still do the 
arithmetic?'). 

I feel the topic; of bases other 
than 10 is included in our course 
with this intention. To mark wrong 
an answer such as the above 
defeats this intention. 

B R U C E E W E N 

Correspondent Wanted 
4 Gray Street, 

Woodville West, S.A., 
Australia. 

Sir, 
Please permit me to enlist your 

assistance in my venture to secure 
an art and craft teacher in the late 
twenties to correspond with me. I 
do not expect any more than one 
or two exchanges of mail per term 
but I would prefer to establish a 
fairly lasting dialog with said teach­
ers. Therefore will you kindly circu­
late my request and state that I 
intend to turn over any extra res­
ponses I cannot acknowledge to 
the Art Teachers Association. This 
should not cause any disappoint­
ment to teachers in answering my 
request. 

Thanking you in anticipation. 
JOE H . L A M B 

A Child Views his Family 
Oyama, B.C. 

Sir, 
Today I had my Grade 1 class 

write a little composition about 
their parents. The one I have en­
closed is priceless. I think it should 
be shared. 

The young author, age 6, is a 
pupil in our little country school, 
The child's parents read it and ag­
reed to my sending it to you to 
publish if you wish. 

( M R S . ) E V E L Y N CRINDER 

Mother and Father 
My Mother is pretty. 
She has a present from Father. 
She open the pressent and there 

was a gold dimend. 
She kist Father. He said you are 

pretty. I Love you. Mother said I 
Love you to. 

She said you have two take me 
down to the store. Lets go to bed. 
yes 
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B.C. TEACHERS CREDIT UNION 
Tuesday - Thursday 

9 a.m. - 5 p.m. 

1815 West 7th Avenue 
Vancouver 9, B.C. 

731-8121 

He ours of Business 

Friday 
9 a.m. - 6 p.i 

Saturday 
9 a.m. - I p.m. 

Monday 
Closed 

Also at 
904 Gordon Street 

Victoria, B.C. 

HERE ARE THE SERVICES WE OFFER 
TO THE TEACHERS OF B.C. 

* SAVINGS ACCOUNTS in terms of $5.00 shares which earn 4% interest com­
pounded annually, and which, with few exceptions, are matched dollar for dollar 
by free insurance (subject to certain age restrictions). 

* ONE-YEAR TERM DEPOSIT ACCOUNTS — which pay 5Vz% guaranteed interest 
on your savings. These accounts are in multiples of $500. 

* FIVE-YEAR TERM DEPOSIT ACCOUNTS — which pay 6V4% guaranteed interest 
on your savings. These accounts are in multiples of $500. 

DEPOSIT ACCOUNTS on which cheques may be written. These accounts pay 
4% interest on minimum quarterly balances. 

•fa MAIL SERVICE. All types of business may be transacted by mail. This is a 
convenience to our out-of-town members, and avoids time-wasting parking prob­
lems '/or Greater Vancouver teachers. 

•ĵ  PERSONAL LOANS for any "provident or productive purpose." The cost is 
reasonable ($4.14, per 10 months, per $100) and the life of each borrower is 
insured to the amount of his loan balance. (Subject to a maximum of $10,000 
and to certain age restrictions.) 

* 15 YEAR ENDOWMENT SAVINGS PLAN — $2,000 CASH AT MATURITY 
(plus $4,000 life insurance throughout life of Plan.) 

* COMPOUND INTEREST DEPOSITS (earnings over 10 years equal 6.75% simple 
annual interest on your deposit.) 

A Professional Means of Savings and Service 
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These Teachers Have Retired from Teaching 

At the close of the school year in fune, one hundred 
the last time. To all these colleagues the Federation 

Mrs. Mary F. Adcock, Quesnel 
James Allan, Nanaimo 
Mrs. Merle D. Allingham, Belmont Park 
Mrs. Elsie A. P. Anderson, Vancouver 
Mrs. Gladys Armour, Sechelt 
Mrs. Jean L. Astbury, Vancouver 
Mrs. Alice M. Atkins, Belmont Park 
Miss Alice S. Augustine, Trail 
Miss Maud F. Bailey, Chilliwack 
Mrs. Nellie E. Bailey, South Okanagan 
Mrs. Ann Wallace Baird, Vancouver 
Mrs. Vina J. Bartindale, Chilliwack 
Carl Francis Barton, Vancouver 
Mrs. Hila A. Bawtinheimer, Penticton 
Mrs. Vera Annie Baxter, North Vancouver 
Mrs. Christian D. Beams, Golden 
Mrs. Mary K. Beecroft, Keremeos 
Miss Ella W. Bell, Vancouver 
Earl Edgar Benedict, Bumaby 
John Gordon Bennett, North Vancouver 
Mrs. Marjorie A. Borland, Vancouver 
William Earl Boyes, Vancouver 
Mrs. Charlotte Brightwell, Coquitlam 
Robert Leishman R. Bruce, Nelson 
Mrs. Alice Agnes Bryans, Courtenay 
Lawrence H. F. Bryans, Howe Sound 
Miss Mary Irene Bunyan, Vancouver 
Erling William Burton, West Vancouver 
John Stuart Burton, Burnaby 
Mrs. Isobel Cain, Vancouver 
Mrs. Freda E. Calhoun, Vancouver 
William Murray Cameron, Trail 
Harold Boswell Cassan, Fraser Canyon 
Mrs. Lillian Chamberlain, North Vancouver 
Daniel Clark, Merritt 
Mrs. Mary Munro Clark, Bumaby 
Miss Mary Asenath Clarke, Vancouver 
Mrs. Isabella Conn, Lillooet 
Mrs. Marion D. Cornfoot, Vancouver 
John Gregory Davy, Burnaby 
Henry Drummond Dee, Victoria 
George Blair Dickson, Campbell River 
Miss Edna Dodson, Vancouver 
Miss Norma Pearl Douglas, Victoria 
Miss Bertha Violet Efford, Vancouver 
Miss Anne Isobellc Elliott, Vancouver 
Mrs. Hazel Evans, Sechelt 
Mrs. Elizabeth M. Farquhar, Ashcroft 
Miss Elsie E. Fergusson, Vancouver 
Mrs. Austa Forbes, Kamloops 
Mrs. Lily V. Forrester, Grand Forks 
Mrs. Arietta P. Forsyth, Kelowna 

seventy-eight teachers said farewell to their classes for 
xtends its good wishes for the future. 

Archibald J. Fouracre, Victoria 
Miss Adelaide M. L. Girling, Vancouver 
Ernest A. Goddard, Cowichan 
Mrs. Edna Maud Gooding, Delta 
George Haldon Graham, Coquitlam 
Mrs. Phyllis Graham, Coquitlam 
Mrs. M. C. Lillian Greig, Vancouver 
Mrs. Josephine Gyllenspetz, Saanich 
Mrs. Annie McK. Hall, Surrey 
Walter Henry W . Hardwick, Vancouver 
Mrs. Gladys J. Harris, Richmond 
Richard Colebrook Harris, Vancouver 
Mrs. Margaret H. Haworth, Qualicum 
Miss Winnifred C. Henderson, Vancouver 
Miss Edith L. Hill, Vancouver 
Frederick V. Holyoke, Lillooet 
Mrs. Marjorie C. Honey, Williams Lake 
Mrs. Clara E. Houldridge, North Vancouver 
John Houston, Nelson 
Mrs. Doris Atha Howard, Vancouver 
Alfred Noel Humphreys, Vemon 
Alec Hutchinson, Victoria 
Andrew Herbart Hutson, Vancouver 
Mrs. Laura M. Jacklin, Sooke 
Mrs. Hazel M . Jamieson, Vancouver 
Miss Rhoda M. Jeffers, Delta 
Robert Jenks, Courtenay 
Miss M. Lillian Johnston, North Vancouver 
Mrs. Eva M. Jones, Kettle Valley 
Mrs. Georgina M . Jones, Cowichan 
Mrs. Goldie M. Keene, Victoria 
Miss Jean McRae Keir, Vancouver 
Mrs. Fannie E. Kinney, Prince George 
Rudyard T. Kipling, Victoria 
Mrs. S. Margaret Landon, Armstrong 
Edwin Ivor Lane, West Vancouver 
Mrs. Helen Christie Lane, West Vancouver 
Joseph Harold Lane, Vancouver 
Miss Myra W. Lang, Vemon 
Miss Marion E. Lawrence, Vancouver 
Miss Frances W. Leach, Vancouver 
Miss Beatrice L. Lehman, New Westminster 
Edwin James Lockhart, Qualicum 
Miss F. Jean Lorimer, Victoria 
Torstcn Edward Lundcll, Creston 
Lorence Blanche McCallum, Kimberley 
Norman Dean MacDonald, Burnaby 
Miss Esther E. MacFarlane, Surrey 
Mrs. Mary T. Mcintosh, Cowichan 
Miss Margery Mclntyre, Vancouver 
Miss Mary 1. MacKenzie, New Westminster 
Mrs. Gladys V. McKinnell, Merritt 
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Miss Dorothy B. McLean, V a i icouver 
Harold W. McLean, Vancouver 
Mrs Gladys MacMillen, Sechelt 
Miss Sheila McPherson, Vancouver 
Miss Jessie B. Manning, Ravelstoke 
Mrs. Bertha A. Maulson, Agassiz 
Miss Alice C. Michie, Vancouver 
Mrs. Elva Leila Moreside, Richmond 
Robert Allan Muir, Vancouver 
Miss Winifred Neate, Vancouver 
Clifford Earle Nesbitt, North Vancouver 
W. Kenningale Nevard, New Westminster 
Miss Winnifred H. Ogg, Vancouver 
Mrs. Aileen E. Olson, Kamloops 
David Claude Ormc, Chilliwack 
W. Charles Ozard, Victoria 
Mrs. Eleanor M. Palmer, Victoria 
Miss Greta M. Partriquin, Vancouver 
Mrs. Phyllis M. Paulsen, Windermere 
Miss Eleanor Piggott, Victoria 
Mrs. Ruth B. Plant, Vancouver 
John Wilfred Plommer, Penticton 
Mrs. Mabel V. Preddy, Ocean Falls 
Mrs. Frieda 1. M. Purvis, Vancouver 
Miss Martha T. Reed, Vancouver 
Mrs. Margaret V. Recdman, Salmon Arm 
Miss Isabel T. F. Reid, Burnaby 
James Reid, Richmond 
Mrs. Dorothy E. Richardson, Victoria 
John N. Riecken, Nanaimo 
Miss Agnes Robertson, Nanaimo 
Mrs.: Dorothy M. T. Robertson, Ladysmith 
Mrs. Lilly Ruth Rogers, Vancouver 
Mis. Marie C. Ross, Vancouver 
Leon Andrew Rushcall, Fernie 
Mrs. Margaret L. Rutherford, New Westminster 
Mrs. Mary Agnes Sanders, Vancouver 

Mrs. Freda Mary B. Sanford, North Vancouver 
Walter E. Schmidt, Vancouver 
James Karl Schunaman, Kelowna 
Mrs. Beatrice E. M. Selleck, Merritt 
Mrs. Mildred Irene Seymour, Gulf Islands 
Mrs. Verna M. Skelton, Armstrong 
Mrs. Donalda Marie Smith, Vancouver 
Miss Elsie Kate Smith, Victoria 
Mrs. Kathleen Lcnora Smith, Sooke 
Mrs. Thora Sigrithur Smith, Vancouver 
Burton B. Stallwood, Nelson 
James Laurie Steel, Vancouver 
Mrs. Henrietta E. Stretch, Burns Lake 
Bernard Wilfred Taylor, Vancouver 
?vlrs. Mary Ten-Broeck, Abbotsford 
Miss Jean E. S. Tennant, Vancouver 
Mrs. Jemina Thompson, Coquitlam 
Miss Kathleen B. Tobin, Victoria 
Miss Emily H. Trembath, Coquitlam 
Mrs. Marjorie E. Tyson, Saanich 
Mrs. Vivian A. Van Stockum, Princeton 
Miss Norah DeB. Vicars, Victoria 
Henry Edward Vogel, Windermere 
Miss Nessie G. Wallace, Victoria 
W. Smith Wallace, Burnaby 
Mrs. Mary M. Waller, Vancouver 
Charles C. Watson, Burnaby 
Mrs. Kathleen Webber, Kamloops 
Mrs. Hazel M. Westhaver, Trail 
Miss Dorothy E. Whiles, Vancouver 
Vemon Ansel Wiedrick, Vancouver 
Arthur Frederick Wilks, Vancouver 
Miss Marien A. Williamson, Burnaby 
Mrs. Anna L. Wilson, Vancouver 
Carl Alexander Wilson, Chilliwack 
Mrs. Velma 1. Windrim, Richmond 
Mrs. Irene D. Woods, Victoria 

N E W S O F G O L D on the lower reaches 
of the Fraser River caused great 
excitement in the' territories of 
Oregon and Washington. Many of 
these people had heard of the 
fortunes made in the California 
gold rush nearly ten years before 
and so decided to try their luck in 
these new fields to the north in 
British territory. In addition, many 
miners in California also heard the 

news. The result was a stampede 
to the Fraser River area. 

In 1858 ship after ship came into 
Victoria's harbor carrying people of 
all types clamoring to get licenses 
to work the sandbars and to try 
their luck in the gold fields. It has 
been estimated that some 20,000 
people crowded into Victoria 
between April and August. 

Any kind of vessel, large or 
small, was pressed into service to 
take the prospectors from Vancou­
ver Island up the Fraser to Hope 
or Yale. The most famous of all 
the steamers on the river was the 
little Beaver, the first steam vessel 
on the Pacific Coast. The picture 
on our cover shows her loaded with 
miners on the journey up the 
Fraser. • 

A most valuable book— 
A library of information about B.C. 

INVENTORY OF THE NATURAL RESOURCES OF B.C. 
$9.50 

^ & X i ! a ^ W r W l i l , x • • M s | , " , R o ? o u r « s c m , « -«nc», c/u ueparrmenr ol 
Buildings, Victoria, B.C. 

ond Conservation, Parliament 

UNIVERSITY OF OSLO 
INTERNATIONAL SUMMER SCHOOL 

Six weeks, June 25 to August 4, 1967 
Write: Admissions Office, Oslo International Summer School, 

c/o St. Olaf College, Northficld, Minnesota 55057. 
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QUOTES AND COMMENTS VITO CIANCI 

M A N Y YEARS ACO I abstracted tbe 
following quotation from an essay 
by H . G. Wells—it seems like a good 
one with which to lead off this 
year's series of columns: 

'Telling the truth is the latest 
achievement of the human mind. 
So far the achievement is very 
imperfect... There is a real resent­
ment in most minds against people 
who talk or depict too nakedly. 
Most of us prefer to float in a rich 
warm buoyant juicy mass of make-
believe. Our minds are still in the 
amphibian stage and cannot hold 
out in the clear dry air . . . A day 
will come when we shall cease to 
hide away from each other, creep­
ing into holes and crannies. Man 
is born secretive, intricate and self-

• defensive, and he learns to become 
frank and simple. Candor, like 
everything else, is a thing to be 
achieved with infinite difficulty. 
Our deeds are dreadful because 
our minds are dark.' 

Candor is not only infinitely dif­
ficult to achieve, but when achieved 
apt. to prove an uncomfortable, 
even dangerous, characteristic to 
possess. 

Wells must have been aware that 
the candid person has a very tough 
time of it these days. He is quite 
likely to find himself in a minority 
of one, surrounded by indifference, 
suspicion or hostility. 

As an interested spectator, I have 
been astonished over and over 
again by the intensity of the resent­
ment aroused - when make-believe 
is confronted with honesty and sin­
cerity. I'm reminded of a re­
mark made by a character in a 
Thomas Mann novel, 

'We are most likely to get angry 
and excited in our opposition to 
some idea when we ourselves arc 
not quite certain of our own posi­

tion and are inwardly tempted to 
take the other side.' 

There is something else to be 
noticed about these resentful reac­
tions, and that is that they are apt 
to reveal more about the individual 
expressing himself than he is aware 
of. It's surprising how much of him­
self an angry and resentful person 
reveals to someone who listens 
with a third ear.' 

Maybe the trouble with the 
angry one is that he listens with 
only one ear. He then either hears 
imperfectly, or hears only what he 
wants to hear. Then, like many 
critics, he criticizes not what the 
speaker says, but what he himself 
hears, and so misses the point 
completely. • 

The British Columbia Building, open 
daily throughout the year, presents 
without charge, not only exhibits to 
represent the various departments of 
the provincial government; the indus­
tries ot Forestry, Fishing, Petroleum, 
Natural Gas, Telecommunications and 
Power; the Lipsett Indian Collection; 
the Hagor Game Collection and the 
B.C. Sports Hall of Fame, b'jt also an 
attendant to provide an Informative 
commentary as you travel by gantry 
across a giant relief map of the 
province. 
Our cafeteria is open for your con­
venience. 

For further details and tour arrangements 
please write to: 

T H E HOSTESS, 
British Columbia Building, 
Pacific National Exhibition, 
Vancouver 6, B.C. 

Or: phone 
253-2311 , Local 233 

BANK OF MONTREAL 
H I G H « I X ™ 
^ S A V I N G S * * -
-CEOTIFICAT 

BUY A¥10 CERTIFICATE FOR f F.iD 
Your Investment Grows by One-Third in Six Years! 
On maturity, you receive $ 10.00 for every $7.50 invested. 
This represents an interest rate of 4.S5% per annum 
compounded semi-annually, or a simple interest rate of 
5.55% per annum. 
Certificates may be cashed at any time with 
graduated interest added after six months. 

Available in Amounts trom$IOto$50,000 I f i j f T f f 
at any branch of Canada's First Bank UHUil 
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B.C. TEACHERS CREDIT UNION 
Hours of Business 

Tuesday-Thursday Friday Saturday Monday 

9 a.m. - 5 p.m. 9 a.m. - 6 p.m. 9 a.m. - I p.m. Closed 

1815 West 7th Avenue Also at 

Vancouver 9, B.C. 904 Gordon Street 

731-8121 Victoria. B.C. 

Were are the SAVINGS PLANS available 
for YOU in YOUR 

B.C. TEACHERS CREDIT UNION 
• SHARE SAVINGS 

4 % dividends compounded annual ly 
Li fe Savings Insurance (with few exceptions) 
Deposits of any amount 

• ENDOWMENT SAVINGS 
15 year plan 
M a x i m u m life savings insurance 
Up to $2,000 maturi ty value 
Payments of $12 per teaching month 

• TER$t DEPOSITS 
Deposits in mult iples of $500 
Guaranteed interest rate of 5V2% per annum on 

One-Year Term Deposits 
Guaranteed interest rate of 6Vz% per annum on 

Five-Year Term Deposits 
AND 

• COMPOUND INTEREST DEPOSITS 
Earnings over 10 years equal 6 . 7 5 % simple 
annual interest on your deposit 
Possible income tax advantages 
Matur i ty values $50, $100 and $500 

A Professional Means of Savings and Service 
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Curator of Histor 7 
required for 

NEW PROVINCIAL MUSEUM 
VICTORIA 

B.C. Civfl Service 

S A L A R Y : $7,080 - $8,C40 per annum. 

To be responsible to the Director of the Museum for the 
acquisition, documentation, care, study and exhibition of 
museum materials relating to the history of B.C., and to 
prepare research reports and popular articles for publica­
tions; give lectures, lead informal discussions, as well as 
train and supervise staff. 

Applicants must be Canadian citizens or British subjects; 
a university graduate at the M.A. level in History, prefer­
ably with training and courses in Western Canadian 
History. 

Application forms may lie obtained from 

The Chairman, B.C. Civil Service Commission, 
544 Michigan Street, Victoria. 

Competition No. 66:750 

MODERN LANGUAGE I 
S ^ I C T I O N A R I E S ^ 

DUDEN Pictorial Dictionaries in 
English, French, Italian and 
German. 

The Classic of all Modern 
Language References. 

HARRAP French and German, the 
dictionary that is indispen­
sable in the school room, at 
the office and on your 
travels. 

Pocket or Regular size. 

A detailed circular will be sent 
upon request. 

• ^ C L A R K E I R W I l T ^ N , 
791 St. Clair Avenue W.. Toronto 10 

EXECUTIVE APPOINTMENTS AT 

BURNS AND MacEACHERN 
LIMITED 

The appointment of Mr. R. W . W . Robertson as a Vice-
President and Editor-in-Chief is announced by Mr. H D. 
Sandwell, President of Burns and MacEachern Limited, 
book publishers. 

Mr. Robertson, who entered publishing from the field of 
education, has been Executive Director and Editor-in-
Chief of a major Canadian publishing company. He will 
apply his knowledge and experience in both fields to the 
development of a strong list of educational texts and 
reference works at Burns and MocEachern. 

In this work he will be ossisted by Mr . Walter G. Scott, 
who joins the Company as Field Editor. Mr, Scott, also, 
has had extensive experience in education and in book 
publishing. 

BURNS AND MacEACHERN LIMITED 

62 RAILSIDE ROAD, DON MILLS, ONTARIO 

| For Novices and Seasoned Investors— 1966 Home-Study Course In 

H O W T O INVEST Y O U R M O N E Y 
IN BONDS AND STOCKS 

This practical, ten-lesson home-study course describes and illus-
I trates Canadian securities, investment terms, principles and 

procedures and their wise use In the investment of your money. 
Based on questions of hundreds of Canadian investors and the 

| experience cf leading investment dealers, this course includes a 
i 325-page text book, illustrative material, self-test questions and 
i a free question and answer service on all course material. Total 
| fee Is $10.00. For descriptive folder and registration write toi 

Investment Dealers' Association of Canada 
112 King Street West, Toronto 1, Ontario 

-nor 'PREMIUM POOR" 
/ INITIAL LUMP SUM '. 
I 20 vcur reducing and ] 

how to be "PROTECTION RICH' 

$50,000 INSURANCE \ -convertibTe-te"rm-
MONTHLY PREMIUMS 

ago 25 — $ 8.22 age 30 — $10.03 age 35 — $13.56 
ugo 40 — $19.85 age 45 — $28.70 

JIM TARLTON AGEHCY-OCCIDENTAl LIFE 987-ip,hoTe6ovs 
3046 Edgemont Blvd., North Vancouver 987-7246 Eves. 

Remember — 
Deadline for PSA Memberships 

November 15, 1966 
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NEW BOOKS 

C. D . N E L S O N 
Book Review Editor 

W E L C O M E AGAIN 

to another school year full of 
interest and activity. We have a 
slightly mixed bag this month, with 
the main interest seemingly in Eng­
lish grammar, composition and such. 
We are also pleased to introduce a 
new reviewer, Conrad Schamberger, 
an expert on modern languages. 

W E RESPECT 

the opinions expressed by our re­
viewers, and are not unduly dis­
turbed if their evaluations of the 
books they handle do not happen to 
agree with those of others. We there­
fore print a commentary by one of 
our regular contributors without any 
apology, since none is needed. Be­
low it we fL'o print a portion of a 
letter from the publisher to the re­
viewer in which certain reservations 
are expressed on the review. In our 
opinion, perhaps tlie real interpreta­
tion lies somewhere in between. We 
also hold to our belief, stated some 
time ago, that there is a place in 
these columns for critical, even un­
favorable, reviews i i they reflect 
honest opinion. 

c . D. N E L S O N 

CANADIANA 
Indian Lives and Legends, by Mil­

dred Valley Thornton. Mitchell 
Press, Vancouver, 1966. $9.50 

. •This book is exactly what the title in­
dicates—stories about individual import­
ant Indians who have lived in the past 
twenty years!" and some Indian history, 
but for practical purposes it is of little 
use to the schools of British Columbia. 
For one thing, there is no index,,making 
materials hard to find. Also, although the 
various brief chapters are grouped accord­
ing to tribes, the material itself tends to 
be incoherent. There is no map of localities, 
which would have proven useful. Even for 
units • dealing with; the .Indians, there,*as 
little factual information, and the lang­

uage used is trite and out of date. T l i e 
price itself makes the book a third pur­
chase, and then only for large libraries 
where there is a considerable interest in 
the B . C . Indians—Betty Holt 

'. . . You state "for practical purposes it is 
of little use to the schools of British 
Columbia," and go on to fault the book 
for (a) lack of an index, (b) incohcrcncy 
of material, (c) absence of a map, (d) 
lack of factual information, (c) triteness 
and "out-of-date" language, (f) price. 

'That is a fairly formidable fault list for 
a book that every other reviewer com­
menting to date has called a worth-while 
contribution to the subject. Most have 
been more than ordinarily complimentary. 

'This :,3 a book that docs not pretend 
to be more than its name implies—an 
artist's contemporary sketch book of rem­
iniscences about experiences and tales told 
to her while : he was painting Indian por­
traits. As such t i': would never be indexed 
for' research purposes. (Pauline Johnson's 
Legends of Vancovver carried no index 
yet was much used i n the school system.) 

'Incoherency is not noted by the pub­
lisher but the work is the product of an 
avocation of diarizing and is character­
istic in that respect. Mrs. Thornton is an 
artist. 

'The language is the style of the author 
and I am not in a position to understand 
what is meant by "trite and out-of-date." 
It obviously is reflective of the way Indians 
spoke, which is with a certain marked 
simplicity. 

'I think any bookseller will tell you that 
what is charged for the b o c i is reasonable 
in relation to quality with full color 
plates tipped in by hand operation. In 
my judgment those who buy the book 
are likely to find that one day it will be a 
collector's item. . 

"The manuscript appealed to us as one 
that deserved, to DC made available. 

'Such an unconstructive review as you 
have written, seeing nothing whatever of 
value in the book, would scarcely encour­
age initiative of writer or publisher in 
the very restricted field of Canadiana 
publishing in this region . . .' 

C O M M E R C I A L 

Building Production Skills, Book 2, 
b y McConnell and Darnell. Mc­
Graw-Hill, Toronto, 1965. $3.20 

T h i s is a Canadian book containing a 
maximum of material _ ana a minimum 
of instructions. T h e emphasis is on com­
posing at the typewriter, previews'for 

timed writings, and tabulation. T h e re­
views at the beginning of each lesson are 
varied and pertinent. 

T h e two-tone pages seem to add very 
little to this book, possibly because they 
are grey on white. A t times the print 
tends to be somewhat greyish, especially 
in the reproduction of typewritten work. 

A very good book for a second-year 
evening or refresher course.—S. J . Dunster 

E N G L I S H 
The Excitement of Writing. Ed . A. 

B. Clegg. Chatto and Windus, 
London, 1964. (Can. Agt. Clarke, 
Irwin, Toronto) $2.85 

A compact anthology of English child­
ren's writing, with comments by their 
teachers and the editor on the circum­
stances under which the work was pro­
duced. T h e selections arc from Infant, 
Junior, Modern and Grammar schools. 
T h e editor focuses attention on the child's 
power of expression developed through 
writing about first-hand experiences. These 
children have known little formal gram­
mar and English exercises. Spelling, punc­
tuation and grammar are corrected inci­
dentally to the child's use of words and 
his expression. There is a section on ways 
to teach spelling and another on the use 
of external examinations. T h e ideas in 
this book arc provocative and seem to 
agree with the philosophy of the present 
language arts teaching in B . C . A stimu­
lating reference book for teachers at all 
grade levels.—John R . Al lan 

Composition: Models and Exercises 
10, by Harold Fleming and Allan 
A. Glatthorn. Harcourt, Brace 
and World, New York, 1965. 
(Can. Agt. Longmans, Toronto) 
Price not given. 

T h e authors state that students learn 
something of composition from precept, 
more from example, and most from prac­
tice. T h e y present models of writing i l lu­
strating specific skills, followed by a dis­
cussion of the writer's craft, and then 
sections entitled 'Now You T r y It' using 
a variety of exercises related to the models 
and the discussion. questions. T h i s is a 
systematic, traditional approach to teach­
ing paragraph unity, development and 
coherence; the topic sentence; the skills of 
descriptive, narrative, expository and per­
suasive writing'.xthe character sketch, in­
formal essay, booK review and short story. 
T h e models are selected from the works 
of Lowell Thomas, Wi l l i am Golding, Edna 
Fcrber, Charles Morton, Pierre Berton, 
John Steinbeck, James Thurber , and many 
more. T h e organization of the text is such 
that groups of students (or individuals) 
could proceed independently with this 
book as a guide.-^John R . Al lan 

Techniques in Writing, Book 
Three, by Florence Gogins. Holt, 
Rinehart and Winston, Toronto, 
1965: $3.00 

T h e title page tells us that this is 'a 
textbook in composition form based on 
structure for the third and fourth year 
secondary school.' T h e arrangement of the 
chapters shows a new slant on composition 
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which inverts llie usual order of topics, 
proceeding from (he precis and Ihe parti­
cular lo the expanded or Ihe general, 
stressing the P L A N throughout. Grammar 
is interpolated al limes as the need arises. 

T h e book is attractive, having an illus­
trated, appealing cover and clear print 
wilh section headings in blue. There are 
no illustrations. I l includes a well-
arranged index. 

Th i s book could be of great value to the 
English teacher who likes lo try something 
new.—Betty Holt 

NUTRITION 
Nutrition in Action, by Ethel Austin 

Martin. Holt, Rinehart and Win­
ston, Toronto, 1965. $6.60 

T h i s attractive book is easy to read and 
well indexed. T h e chapter bibliographies 
and extended leading list should prove use­
ful lo student and teacher alike. However, 
wilh so many newly discovered facts and 
current experiments being carried on in 
dietetics, i l seems strange that a recent pub­
lication should consist mainly of Ihe same 

d a t a o n e m a y lind in the present Foods 
Manual. 

As a quick a n d easy standard guide and 
reference h o o k , i l may have a use in l; ie 
foods laboratory or in the school library, 
b i l l it is doubtful that ils usefulness would 
extend further.—Margaret Davidson 

R E A D I N G 
New Perspectives in Reading In­

struction, by Albert J. Mazurkie-
wicz. Pitman, London, cl964. 
(Can Agt. Copp Clark, Toronto) 
$8.75 
Albert Maznikicwicz has cleverly pre­

pared this te).t by selecting a variety of 
authorities who have concerned themselves 
with the problem of reading. Mentioning 
only a few, they arc Hotel, Betts, Dolch. 
Gales, Gray, Hildreth, Larrick and Shel­
don. It i i called 'A Book of Readings' and 
is just that, containing a wealth of knowl­
e d g e a n d fresh ideas useful for any modern 
classroom. With a paragraph and questions 
lo introduce a critical touch lo the reading 
oi! each selection, this book would be of 
equal value as a text for the student-teacher 
o r the classroom teacher. In addition, a 
supplementary reading list, index and most 
useful key lo leading tcxls (chapters and 
pages specified) is included, along with a 
list of contributors and their universities. 

T h e ideas contained in this fine volume 
are sound, modern and most acceptable. 
They can be easily understood and the 
formal and print makes for easy reading. 
It is a most stimulating storehouse of 
opinions and research.—Jean G . K . Bailey 

SPANISH 
Oral Spanish Revieio, by Dalbor 

and Sturcken. Holt, Rinehart and 
Winston, Toronto, 1965. $7.65 

T h e authors' credo is that the mastery 
of basic linguistic habits is the foundation 
of Ihe move advanced areas of composition, 
stylistics, and the study of literature. T h u s 
they endeavor in this review grammar to 
teach the basic grammatical and phonologi­
cal patterns, employing a high-frequency 
vocabulary, and to provide the oral prac­
tice which make them automatic and habit­
ual responses. 

Oral Spanish Review is a thorough pres­
entation of the essential grammar. T h e 
approach is descriptive, each detail is ex­
plained through an abundance of examples 
and their analysis. T h e reading passages 
consist of highly credible and often amus­
ing dialogs which arc accompanied by a 
free and colloquial English rendition. Here 
further explanations will have to provide 
the link between the two languages (some­
thing that has been successfully accomp­
lished in Deutsch fur Amerikaner with ils 
two-way—from literal to free—rendition). 

T h e drills consist of cued and choice 
responses, correlation, multiple substitu­
tion, expansion, questions and translation. 
T h e text is designed to be used with tapes 
recorded by native speakers. A lab manual, 
equipped with self-correcting tests, and a 
Teacher's Manual are provided. 

T h e program is educationally sound and 
well defined within the framework of an 
intermediate course for students w h i . vvill 
appreciate that their intelligence is not 
insulted. T h e text is attractively printed, 
durably bound, and we l l indexed.—Conrad 
Schambcrgcr 

T H E B . C . T E A C H E R 

H R E E V E S C O L O U R S . . . 
- a d d l i fe to i m a g i n a t i o n 

B U Y I N G B R U S H E S ? 
If you're working with tempera colour 
select Reeves poster brushes series 909 
or 999 flat, 995 or 107 round. The range of 
six sizes in each series takes care of the 
classroom's needs. 

T E M P E R A P A S T E 
A new exciting medium in a practical 
package. Use like oils or as a tempera. 
ECONOMY OF POWDER, CONVENIENCE 
OF LIQUID 10 FLUID OUNCE POLY VINYL 
TUBE. 

To: Reeves & Sons (Canada) Ltd., 16 Apen Road, Toronto 19 
Please send me free samples and TEACHERS' NOTES. 

. Name... 

° ' ^ T , S T S C O ^ 

School 

Address (Home or School)... 
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IMIMCS I M S ! UNB M^THOHi 
Printmaking Activities 
For The Classroom 
by Arnel W. Pattemore, Coordinator of Art, 
City of St. Catharines, Ontario 
Foreword by C. D. Gaitskell, Ass!. Supt.. 
Curriculum Div., Ontario Dept. of Ed. 

Published in tarHida by Moyer Division, Vilas Industries, Ltd. 
Printmaking becomes an exciting adventure for your students 
with the ideas and practical help you'll find in this book. Only a 
few simple tools and materials, liberally spiced with imagination, 
are needed and they're on their way. Nine Dig chapters cover these 
subject areas: Piintmaking for Young Children, Stenciling, Relief 
Printing, Using Natural Materials, Activities for Senior Students, 
Color in Printmaking, Related Techniques, The Classroom Print-
shop, Teaching Tips. Thirty-nine exquisite examples of full color 
prints by children, plus "here's how" help on techniques for 
making color prints. When a subject needs new or different 
direction or emphasis; when an imaginative mind is looking tor 
new outlets; when an idea needs visual expression, you'll turn 
with confidence to this book—a basic guide for a basic art 
medium—orintmaking.. 
712 pages (8 in full color) fully illustrated Price $8.40 

Puppet Making Through 
The Gradss 
by Grizella H. hts-jer, 
Miami Public Schools, Florida 

Do you sometimes look in vain for a new or different way of 
emphasizing a point, dramatizing an event or an idea, pointing a 
new direction? Try puppets! Paper bags, tongue depressors, 
cardboard boxes, socks, balloons and styrofoam are mere 
samplings of the many everyday items your students will 
use to make lively, imaginative puppois. The book in­
cludes many sharp, clear photographs of puppets made by 
children showing, with delightful freshness and sensitivity, 
examples of techniques described in the text, plus giving you a 
host of ideas for further exploration. You'll also find the basic 
materials and techniques for making 15 different kinds of puppets, 
ideas for dressing and manipulating, plus practical suggestions for 
staging puppet plays. 

64 pages fully illustrated Price $6.35 

Weaving Without 
A Loom 
by Sarita ft. Rainey, Supervisor of Art. 
Montclair. N.J. Public Schools 

A book to help all age levels experience the design potential in 
weaving—simple, imaginative weaving that sparkles with origi­
nality. Variety of materials and techniques offers endless 
opportunity for personal expression, with yarns and fabrics the 
key ingredients. 

132 pages (12 In full color) fully illustrated Price $8.95 

DAVIS PUBLICATIONS, INC. 
PRINTERS BUILDING, WORCESTER, MASS. 01608 

BOOKS for ART EDUCATION 

Design In 
Three Dimensions 
by Reino Randall and Edw. C. Haines 

A sound guide to basics and a rich source of creative ideas, this 
fully-illustrated book gives you the "what", "why", and "how" r • 
three-dimensional design. 
72 pages fully illustrated Price $6.25 

Posters: 
Designing, Making, Reproducing 

by George F. Horn, 
Art Teacher and Supr. 

All the elements for original, imaginative poster making. 
96 pages (8 in color) fully illustrated Price $7.00 

Young Piintmakers 
Edited by F. Louis Hoover, Head, Dept. of Art, Illinois State Univ. 
A portfolio of 30 exciting prints—examples of outstanding work 
by junior and senior school students from all parts of the country. 
Selected from over 7000 examples, the prints show printmaking 
experiences in the following techniques . . . Woodcuts . . . Litho­
graphs . . . Silk Screen . . . Collatypes... Etchings... Monoprints. 
With each print is a statement by the student explaining in his own 
words exactly how ho made it and how he felt about his work. All 
prints on heavy stock, 9x12 inches, suitable for classroom study 
and general display. 
30 plates, size 9x12 inches Price $5.25 

Art Activities for the Very Young, by F. Louis Hoover 
78 pages Fully illustrated $5.95 
Art from Scrap, by Carl Reed and Joseph One 
100 pages Fully illustrated $4.75 
Bulletin Boards and Display, by Randall & Haines 
72 pages Fully Illustrated $4.75 
Cartooning, by George F. Horn 
72 pages Fully illustrated $4.25 
Clay in the Classroom, by George Barf ord 
118 pages Fully illustrated $6.95 
Collage and Construction—In elementary and Junior 
High Schools, by Lois Lord 
112 pages Fully illustrated $6.95 
Creative Expression With Crayons, by Elise Boylston 
100 pages Fully Illustrated $4.50 
Creative Use of Stitches, by Vera P. Guild 
52 pages Fully illustrated $4.75 
Design Activities for the Elementary Classroom, 
by John Lidstone 48 pages Fully illustrated $2.85 
Exploring Finger Paint, by Victoria Betts 
132 pages Fully illustrated $7.25 
Exploring Papier-mache, by Victoria Betts 
134 pages Fully Illustrated $7.25 
How to Prepare Visual Materials for School Use, 
by George Horn 74 pages Fully illustrated $4.25 
Lettering: A Guide For Teachers (revised and enlarged) 
by John W. Cataldo 96 pages Color throughout $7.75 
Mask Making, Creative Methods and Techniques, 
by Matthew Baranski 112 pages Fully illustrated $6.50 
Murals for Schools, byArne W. Randall 
112 pages Fully illustrated $6.95 
Painting in the Classroom, by Randall and Halvorsen 
102 pages Fully illustrated _ $6.75 
Paper Sculpture, Revised and Enlarged, 
by M. Grace Johnston 88 pages Fully illustrated $5.95 



INVEST NOW 
-EASY TO REDEEM 
-INTEREST ACCRUES ON A DAILY 
BASIS 

-A SAFE, SECURE W A Y TO SAVE 
-CERTIFICATES ARE ISSUED IN 
$50.00 A N D MULTIPLES THEREOF 

These certificates shall not earn less than 6% per 
annum and the interest rate may be increased in 
any year by the Board of Directors. For the 1966 
calendar year a rate of 614% was declared. 

B.C.T.F. Co-Operative Association 
1815 West 7th Ave., Vancouver 9, B.C. 

Telephone 731-8121 

Office Hours: 
Monday io Friday: 9:00 a.m. to 5:00 p.m. 

Saturday: 
Receptionist only—9:00 a.m. to 12:00 Noon 

^B|lltirWiair^'*^V^Tl i l " ^ " " ' ^ T T m • " • * " 


