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The B.C.LE. Co-operative Association

is pleased to announce an interest rate of

To be paid on loan certificates
for the 1967 calendar year

i

Present certificate holders as well as new investors
..will earn this new rate of interé.st during 1967,

Assets now exceed $12, 000 000.00. while earnings and
nembershlp have increased substanhally

+ Co-o0p- Lonn Cel tificates provide a safe secure investment — are
“leasy to redeem ~— earn interest on-a daily basis regardless of the
length of hme the mvestment remams on depusu'
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PLAN A PROGRAM ON COLD PREVENTION o
with the dellgh:lul film

“HOW TO CATCH @
A COLD”

BY WALT DISNEY PRODUCTIONS
10 min, 16 mm, Animated. Sound and Colour FREE on short-term loan

Children enjoy learning good health habits the “Common Sense” way.
_This sprighlly cartoon character helps you teach the seriousness of colds,

-~ and how to avoid them. Complete program from the makers of Kleenex , 5:55#5’; ;’f a

“tissues includes: Film, cold prevention posters, and individual health - ) Kimberly-Clark of

- pledges (for grades 2,3, and 4). Schedule your showing soon! - #% .. Canada Limited ¢
Educationa Department BCT-6611 ' : co
Kimberly-Clark of Canada Limited, 2 Carlton Sl., Toronto 2, On!. NAME. . o oiuitiinnniinia Soseesaenises e ieneiaiiiseensses ‘
Please send me free (excep! for return postage) the 16 mm. sound and . iplease print)

- colour film “'How 1o Catch a Cold"
Daywanled (allowaeeks),
an choice (allow 3 weaks)

SCHOOL....uuvviinniivansnns

«.GRADE.......000iius

cree

! ln addlllon please send' : ) - : : T S o o [ ‘
Ciensiediid, coplesolHeallhPledzarorcradesz 3, and 4 CITY OR TOWN........00ccvvunvess, ZORE. .. PROV....... o B
i .sets of posters {iarge schools may requite more than one)

NOTE: Material will be sent to teachers and authorized personnel only

THE B.C.. TEACHER"




EDITORIAL BOARD

H. S. JOHNSTON

MRS, L. A. HANNEY
D. NELSON

J. H. ROBEKTSON

STAN.EVANS

K. M. AITCHISON
Editor and Business Manager

A, BARBARA MACFARLANE
Associate Editor

BCTF OFFICERS
President .
J° H. ROBERTSON

First Vice-President

R. M. BUZZA
Second Vice-President
" T. HUTCHISON

Past President
R. G. KASER

‘ ADMINISTRATIVE STAFF

General Secretary
C. D. OVANS

8 As.mtant General Sccretary

:STAN EVANS

Direclor of Economic Welfare

D. J. GRADY

7A.s.rt Directors of Economic Welfare

G. R. KIRBY
B. 'C. WATSON

: Dtrector of Proiesswnal

Deﬂelopmeﬂt
o W, V. ALLESTER

,Asxt Dxreclors of Pro[essmnal

J: S‘CHURCH
A SPRAGGE

wIndex,

Jul
eved i “to:the. 10th

June,”.
B!

PUBLISHED BY THE BRITISH COLUMBIA TEACHERS' FEDERATION
Affillated with the Canadian Teachers' Federation

VOLUME XLVI, No. 2

NOVEMBER 1966

: Departments

‘The Edltor Comments
:Quotes and Comments

ews 0!
thors “and "do not* neccssaruy express oﬂiclal
pollcy of. the Brltlsh Columbia Teac crs Federa- .

caicher is lndexedr n the Canadlan‘:?
ORIAL:OFFICB:"-1815:W.. 'nh' Avcnue,,, g
Vnncouver 9,/B.C.:Published ‘évery month except -
:August and Scplen;b‘e;. Advertising -

TABLE OF CONTENTS

Yeatures

crF—An Active Reality - . - -

Help Them See When They Lo

Computers in the Classroom . -

The Special Class Teacher

ok

Ballad of Outer Space IR
Prescriptive Teaching—An In-service

Program for Teachers -

Kitimat Has a Student Parliament - -
.In'Sweden the Student is Kiimg‘,
Canadian ‘Scholarship Trust. 'Foundation S
‘We Can't Ignore Audio-Visual
: School Takes to the Slopes I

"UNEscos Acl'uevements - S e

Cover Story . .- - - - S =t
~From Our Readers - = - . .
»New Books ",jfj-‘ , - e

p.: | anadian ‘Te/ichers’
rmsh Informauon Services;: p.= 72
uth

Aids -

pplied : by’

Gillian Arsenault 70

Susan Hamberg 72

ederation;: 6—supplicd by Mr. ‘Kotak;
YD, Bis0

avery : ‘short. time,; The:

Page

“uvic’s Teaching intemship Program. R. H, J. Monk and F. T. Tyler 56 -

59
Helen Davey 63 :

C. B. Kotak and W. P. Goddard = 65

Eric Hampson 68

- L. J Peter 71

R. W, Sca?es 78
Croft Allisen ' 18
] R: Pollock -~ 83
. Mary Daem = 86
BRI

ould really have :

; 6—supp




B.C. TEACHERS CREDIT UNION

Hours of Business

: Tuesday - Thursday Friday Saturday Monday
P 9 am.-5 p.m. 9 am.-6 p.m. 9 am.- | p.m, Closed
. , Also at
1815 West 7th Avenue 904 Gordon Street
Yancouver 9, B.C. ‘ Victoria, B.C.
73i.812} 388-4408

ﬂERM DEPOSITS
WE OFFER

"‘ Deposn*s of $500 (or ony mulflple fhereof) wnll be oc- '
cepted ot onytlme

o Interest will be credn‘ed onnuclly on' onmversary
e dates ’ro the member s shore occount

: ' can ‘borrow up
forthe cmount of the deposut at a SpeClCll
rate ‘of i "rétest.' e S o

. THE B/C.TEACHER .. = . .. .




ST X a——

b

To foster critical t/zz'n/ez'ng

Collections of origiral materials introducing students to the critical evaluation

of the basic materials of social studies.

CURRICULUM RESOURCE BOOKS SERIES

General Editor Mollie E. Cottingham, M.A., Faculty of Education, The Uniyersity of

British Columbia

TODAY’S WORLD
Selected Sources from 1688 to Modern Times
J. Arthur Lower, M.A., University Hill Secondary Scheol, Vancouver, B.C.
96 pages
THE NEW WORLD
. Selected  Sources ' Canada, the United States, and Latin America to 1914
Patrtcza M. Jahnson, ‘M. A., Nanaimo District Secondary School, Nanaimo, B.C.
64 pages
THE FIRST MILLION YEARS

Selected Sources from Prehistory to the Christian Era

Molhe E Cottmgham, ‘M. A., Faculty of Educanon, Umvers:ty of Brmsh Columbta '

110 pages

: EAST AND WEST , o
.Selected: Sources from the Fall of Rome to 1700

Mollie E: 'Cottmgham, M A F aculty of Educatlon, Umverszty of Brmsh Columbza
. : 96 pages

CANADA’S PACIFIC PROVINCE

" Britis} :Columbla from Early Tlmes to the Present .
n, =M. Nanatmo Dtstrzct Secondary School Nanatmo, B.C.

Hans: Stolle, Waterloo - University.” Halftcne llustratlon )
ic maps’for; all- regnons. Excellenr for.Busmess 11, :

" 96 pages : :

$1.25
$1.00

$1.25
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INCREDIBLE
FOREST

h

“Ten’ complete sets of The Incredlble For- ‘
est have been presented to the D1v1smn ‘

“ ment of Education. They. w1ll be cireu- ¢
“lated to every Secondary School in, B. C... :

by the: Department

“‘Thls fascmatmg ﬁlm record w1ll appeali
to all students, regardless'of thelr spe '




THE EDITOR COMMENTS

a teachers’ commission

THE ONTARIO TEACHERS FEDERATION has recently ap-
pointed a small commission to help its members keep
abreast of educational trends and developments so
that the organization will have some chance to in-
fluence the direction of educational change. The pace
of change in Ontario is so fast that on occasion, it has
been found, new educational policies are adopted and
announced by the Department of Education before
‘the Federation has had time to adopt any policies of
its own. - )
The concern of the otr is understandable. Teachers
organizations generally have as one of their aims the
~advancement of education and to this end they have
struggled over the years, often with considerable
- success, to win for themselves the right to make
representations, to be consulted or to be involved on a
partnersi '» basis | concerning developments in the
: - school system: Today the right to be consulted or to
* .o participate may be threatened, not by any deliberate

desire or intent of the authorities to ignore the organi-

" zalons, but by the failure of the organizations to
prepare themselves to participate intelligently - and
effectively in the decision-making process. In this time

- of rapid change the experts and the specialists tend

© " to get the serious attention. Any organization that does
-~ not keep at least some of its members in the forefront

- reasonable ' claim - of “expertise, by its own compla-
.cency, casts_itself in anonlooking role. Through _its

-slipping:away from it by default. ,
+-"Education today is generally accepted as having an
~important contribution to make to personal develop-
‘ment and to social ‘and economic progress while at
-the same time there still exists a great deal of public
-misgiving and concern about the quality”of education
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_ of developments to the point that they can‘make some

-~ proposed commission on education the orr hopes to
- jrecapture the leadership: position that seemed to be

on education

offered by the existing school system. Royal commis-
sion reports in almost every province in Canada and
injections into the school system of vocational pro-
grams have allayed some uneasiness, but enough
distrust is left to create a climate of opinion which
favors innovation. In this atmosphere the public and
the elected representatives of the public would
welcome from the teachers’ organizations clear cut
statements on educational objectives and needs and
on the merits of the many innovations currently being
promoted, sometimes by agencies whose motives are
clearly profit-oriented. Any pronouncement offered by
the teachers, however, to carry any real weight will
have to be supported by serious study and reflection.

In this there is a challénge to the teachers’ organi-
zations, a challenge to go beyond consultation and
participation into direct promotion of ideas and

- policies which will win acceptance because they are

well thought out and in the public interest. _

The Bctr has demonstrated that a teachers’ organi-
zation can influence * the direction of . educational
change. For example, while the victory is by no
means complete, external examination systems are be-
ing considerably modified and continuous progress is
gradually becoming much more than a mere slogan as
a result of conferences, studies, publications and-
debates sponsored by “its  professional development
division dealing with these two topics. '

The Berr through its Curriculum Directors even has
a kind of education commission in existence already.
Given only slightly broader terms of ‘reference, the
Directors would function as an ‘education commission’
as envisaged by the otr. o TR

Would only that we had the resources that th
sixty-seven thousand teachers of Ontario can easily pro-
vide to support onr Tittle education commission. (]

55




R. H. J. MONK and . T. TYLER

SINCE THERE 1S NO clear-cut evidence to demonstrate
that any one program is superior to all others, experi-
mentation and innovation in teacher education seem
highly desirable. And since individual differences are
as apparent in potential teachers as they are in pupils,
it seems reasonable to assume that a program which is
appropriate for men and women in their early twenties
may not be suitable for graduates who have spent
several years in business, industry or the home.

The Teaching Internship Program—Secondary (‘1ips)
soon to be established at the University of Victoria
has been planned with these two consideration: in
mind. It represents a search for a new currictium
which will provide an effective pattern of teacher
education for the mature person who has held one or
more degrees for some time, as opposed to the younger
individual who i¢ newly graduated from university.

The members of the two broad age groups just
mentioned have quite different backgrounds upon
which to build a period of professional preparation.
The potentially - greater experiential ‘maturity” of the
older group may make it possible and even desirable
to provide them with a program which departs from
many traditional - curricula. For these reasons, then,
and. to. make. it -attractive to the special group for
which it was intended; the new program will differ
rather markedly from the regular one now taken by
younger ‘students at the University of Victoria.

.. -To be eligible for 11ps, applicants must be at least 28
years old and must have held a bachelor’s degree for at
least four years. In-addition, to be admitted into the
program they must have a satisfactory academic record
and must have appropriate teaching majors. In other

~words, they are expected.to.have the.same academic

*Dr. Tyler'is Dean and Dr. Monk a member of the Faculty
of Education, UVIC. :
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qualifications as those applying for the present one-
year graduate program (secondary). Applicants who
satisfy these requirements will be interviewed by per-
sonnel officers in co-operating school districts and
members of the TFaculty of Education at Victoria.
Those who are admissible and who are willing to
accept a position offered in one of the co-operating
schools will be enrolled in the program.

This ‘internship’ program has been discussed with
the various organizations and groups concerned with
the preparation of teachers including the Department
of Education, the B.C. Teachers’ Federation, the
B.C. School Trustees Association, the Joint Board of
Teacher Education and the Senate of the University of
Victoria. All have concurred in the desirability of a
field trial of the program, provided that certain safe-
guards are an integral part of the project. These
safeguards include careful selection of the candidates
and - continuing supervision by the University, They
also include careful and continuing assessment, and to
this end evaluative instruments and methods are being
developed. The research features of the program will
start even before the interns enter the classroom. In
addition, comparative data will be obtained from stu-
dents if the one-year graduate program and will be
used for assessment purposes.

The University will be responsible for conducting
the research and for the selection, supervision and
assessment of the students, but always with the assist-
ance and advice of the teachers and administrators in
the co-operating schools. The results of discussion and
conferences already held with school superintendents
and with teachers and principals in the junior second-
ary schools of School Districts 62 and 63 (which will
be responsible for the first phase of the program)
augur well for a successful experience for the appli-

THE B.C. TEACHER




UVIC'S

TEACHING INTERNSHIP

PROGRAM

cants, It secems certain that co-operative interns will be
well received by che teachers and will become mem-
bers of the teaching staff in a very real sense. The
important role played by members of the profession in
this program cannot be overemphasized, The Univer-
sity is iadebted to them for their willingness to ex-
periment with this pattern of teacher education.

The 1ps program has been planned in four phases:
instruction in methods together with observation and
student teaching at chosen junior secondary schools;
a summer session; a year of full-time internship teach-
ing; and a second summer session. Details of each of
these phases follow:

Phase |. Supervised Teaching

Applicants who are admitted to this program will be
assigned in May and June of 1967 to one of the six
junior secondary schools in the Sooke and Saanich
districts. In general, each intern will be under the
guidance of two teachers according to his subject
specialties, although in some instances it may be neces-
sary to assign him to more than two teachers so that
he may have an opportunity for an optimal amount of

- classroom experience.

~In-the early stages of this phase of the program
the intern will devote part of each day to classroom

~work and part to a consideration of both the general

problems of instruction and the school curricula in his
particular teaching fields. The latter will be under the
charge of a member of the Faculty of Education but
will be planned and developed with the assistance of
the supervising teachers in the participating junior
secondary’ schools. Such a close liaison between the
faculty and the teachers will make it possible to plan
and supervise an effective program of instruction for
each intern.

NOVEMBER 1966

Teaching assignments will be made by the teachers
as carly as possible in May. Thus, in the first two weeks
the interns can receive instruction and can be given
considerable help in planning both the teaching and
cvaluation of an extended series of lessons for which
they will be held responsible. The co-operative guid-
ance they receive in this period from the teachers and
the faculty should do much to ensure a maximum
understanding of goals, purposes, methods, and con-
tent on the part of all concerned.

For the next five weeks the interns will be in the
classrooms for the whole teaching day although,
especially in the early stages, they may not teach every
period, When they arc not teaching they will be able
to visit other rooms or prepare their lessons with the
help of other teachers and the university supervisors.

Tow:ird the end of June the amount of co-operative
instruction may have to be reduced to cnable the
classroumn teacher to bring his own work to a con-
clusion. Nevertheless, the interns can continue to give
individual instruction to the pupils and can take part
in those activities which come at the end of a school
year, ‘including the preparation and grading of ex-
aminations, the preparation of various reports, and
o on.

Phese H. Summer Session (1967)

The interns will register for six units of work at the
1967 summer session of the University of Victoria. The
curriculum of the summer study is not yet planned in
detail, but it will not be a replica of specific courses in
the winter program for the professional year. In the
initial stages of an innovative program . there is an
opportunity to experiment with content that varies
from that found in curricula that have become estab-

-lished "and have the weight” of tradition and anwn
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results to support them. The possibilitics inherent in
TIPS, as in any novel approach, will be realized only if
attempts are miade to assess the merits of different
content and of modified secquencing of this content,

Educational and adolescent psychology, philosophy,
sociology, and anthropology  contribute  valuable
guides to effective instruction and instructor behavior.,
But the traditional curricular sequence may not be the
most effective one that can be devised. Are there parts
of these disciplines that could well he postponed until
after an individual has had & serious and extended
introduction to teaching? For instance, is it possible
that some of the material on learning would be more
significant after a year of teaching than during the
professional year? Could it be that certain develop-
mental concepts are more meaningful after a person
has facod several groups of adolescents day after day
for a whole year? Would the logic of instruction be
more palatable after the individual has discovered
that instruction is indeed a matter of defining, proving,
opining, explaining® Wonld one come to realize that
there are many strategiss one may employ as he secks
to modify his pupils’ behavior toward specific ends?
Would task analysis come to imply a valuable process
once the individual has discovered that his teaching
needs direction and sequence if it is to change pupil
behavior in desired ways and directions?

This internship approach will make it possible to
experiment with a revised curriculum at two stages in
the educational program—Dbefore and after a year of
teaching, It also provides an opportunity for investigat-
ing a rather well integrated curriculum and of utilizing,
more than is charactcristically done, teams of special-
ists in developing the professional aspects of teacher
education. :

Phase 11l Teaching in Secondary Schools

With the opening of the school year in September
1967, the interns will assume responsibility for a com-
plete teaching assignment.® They will be expected to
be members of the teaching staff, with all the duties
that such a position implies. They can expect no
special privileges, but this does not mean that they
will not be given every help and assistance they need
from the regular teachers. Indeed there could even be
close co-operation between the two for their mutual
benefit. For instance, some team teaching ‘procedures
could well develop in which the more and less ex-
perienced individuals jointly planned the instructional
program. Such efforts would capitalize upon  the
greater experience of the one and, at the same time,
provide ‘appropriate and relevant intructional oppor-
tunities for the other. University supervisors - would

*The interns. will reccive ‘Lettérs  of Permission’ from  the De-
partment to cnable them to be employed in the co-operating
school 'districts. They will be paid on the districts’ pc salary
scales. The Victoria, Sooke, Duncan, Lake Cowichan, Lady-
smith, Nanaimo, Qualicum, Alberni, Courtenay ‘and-Campbell
River. school boards have- each agreed’ to-employ a: limited
~number of interns, -
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welcome such a development and would seek to bene-
fit from it as well, However, whether or not such a
program develops depends upon teachers in the co-
operating schools. It is not an inherent part of this
program.

During this year, which is regarded as a ‘training’
rather than an ‘experience’ period, the faculty of the
University of Victoria will continue to carry on fre-
quent supervision, keeping close watch on the intern’s
progress and providing continuing help with problems
as they arise. Co-operating teachers who have partici-
pated in planning Tirs sce the continued supervision
and assistance by the University instructors in this
first year of teaching as one of the decided advantages
of the program. The interns, who in one sense are still
regarded as students, may be willing to seek help
from their instructors where regular first-year teachers
might be loath to disclose weaknesses to their fellow
teachers or immediate supervisors.

Supervision and assistance by the University will be
given in this internship year in two ways, Faculty
members will make regular visits to the classrooms to
discuss the work being done and to offer suggestions.
In addition, they will conduct Saturday morning
seminars every two or three weeks at which time
group assistance and instruction can be given. At these
group meetings the interns will be able to learn about
the problems of their fellows and compare them with
their own. Such an opportunity to talk over diffi-
culties and to get help in developing their instructional
plans for the next few wecks should make an addi-
tional contribution to their professional development.
Supervision and seminars are seen as the means by
which the University can remain in close touch with
the interns and maintain, at the same time, good
working relationships with the members of the pro-
fession as they share in the preparation of teachers.

Phase V. Summer Session (1968)

With the close of the school year the interns will
register at the University for the six units still required
for certification. The general pattern of instruction for
this summer session, 1968, will be similar to that
found in the preceding summer., Again the content
will derive from educational history, philosophy,
psychology, etc.; it will be related to the students’
problems and concerns as they developed while they
were teaching and will look beyond past practice to
future possibilities.

This last phase will complete the sixteen-month pro-
gram of Tips making the instruction it provides ccin-
parable to that offered in the normal one-year program

- for graduates. Its activities and content will be similar

to the latter but the sequence will vary. In addition,
it will provide continued supervision in the crucial
first year of teaching. The hope is that the interns will
become not only skilled craftsmen in the classroom but
also contributory, innovative members of the teaching
profession. [ S
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an active real:ity

Pictured at the CTF Annual General Mceting in Edmonton in July are (left to right) Novman Goble, CTF Assistant Sceretary; Miss
Tess Sturgeon, CTF stafl; Dr. Gerald Nason, CTF Secretary; Wesley Janzen, President; George Maclntosh, Past President; Wendelin
Herle, First Vice-President; and Rev, J. Harold Conway, Sceond Vice-President, Mr. Herle is now CGTFs President,

ONE OF THE INTERESTING ANOMALIES of Canadian edu-
cation is that the national teachers’ organization, des-
pite an active program at the national and interna-
tional levels, is virtually unknown to most of the more
than 150,000 teachers who are, indirectly, its members.

This really isn't surprising, however, for education
in Canada is very much a provincial affair, under the
terms of the British- North America Act. Teachers

associate themselves with their provincial teachers’

organizations in protective and professional matters.
However, the interests and responsibilities of the pro-
fession and of education cross provincial (and even
national) boundaries in the twentieth century, and

- the provincial teachers™ organizations long ago recog-

nized this fact by joining together to form the Cana-
dian Teachers’ Federation.-There are twelve affiliates:
two in Quebec and one in each of the other provinces

'NOVEMBER 1966
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and the Northwest Territories. Teachers do not join
crF on an individual basis but are members through
their membership in their provincial organizations.

Canada’s national teachers’ organization is a busy,
active reality, rccognized and respected at the inter-
national level, where it plays a prominent role in the
activities of the 94-nation World Confederation of
Organizations of the Teaching Profession (wcotr).
At the national level, ctr acts for teachers when
federal government agencies must be contacted. c1F
also serves as the voice of the teacher in such areas as
national broadcasting. The views of the profession are
expressed on a variety of matters through crr and

Adapted from material prepared by Walter A. Sargent and
supplied by the CTF Distribution Service.
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close relationships are maintained with such national
bodies as the Canadian National Commission for
unisco, the Canadian School Trustees” Association
and the Committee of Ministers of Education.

Like the provineial teachers” organizations which
make up the national body, the Canadian Teachers’
Federation takes a continuing interest in the profes-
sional competence of the teacher. It assembles and
distributes information, and attempte to stimulate and
encourage the professional programs of the provineial
teachers” organizations,

The Canadian Teachers’ Federation has its own re-
scarch section and conducts educational rescarchs
both independently and in co-operation  with its
affiliates. Among the publications of crr are rescarch
material and information concerning seminars, work-
shops and conferences which arc sponsored regularly
by the national organization.

¢re acts in arcas where the federal government
participates directly in education. In matters concern-
ing teachers in overseas schools operated by the
Departmenc of National Defence, in' technical voca-
tional programs operated under provincial-federal
agreements and in arcas dealing with External Aid
programs, which send experienced teachers to de-
veloping countries, the Canadian Teachers' Federa-
tion speaks for teachers and acts to protect the rights
of teachers. crr also speaks on behalf of its affiliate,
the Northwest Territories Teachers’ Association, about

matters  concerning  teachers in the Northwest
Territories.
The program of the Canadian Teachers

Federation covers five major areas: (1)  federal
government representations and relations; (2) inter-
national activities and relations; (3) development of
professional competence; (4) research and informa-
tion; (5) liaison and co-operation with other national
organizations.,

Representations Are Made to Federal Government

crr makes representations on legislation which affects
teachers, either directly or indirectly, The national
organization protested to federal authorities, for ex-
ample, when legislation was proposed which would
force teachers to pay unemployment insurance,
Spokesmen pointed out the discriminatory nature of
such a proposal. The legislation was not passed. crr
observed a constant vigilance on Parliament Hill when
the Canada Pension Plan was being considered. The

‘organization was successful in gaining permission to

present briefs on the upcoming legislation. It then
assisted affiliates with the preparation and presenta-
tion of regional briefs which pointed out to the
Commons-Senate committee the feelings and, in some
cases, fears of Canadian teachers regarding the

- proposed plan,

The Canadian Teachers’ Federation serves as a
source of advice and consultation for federal govern-
ment programs which touch on education. These in-
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volve such things as technical vocationa education,
the national production of classroom Rlme by the
National ¥ilm Board, and nominations for government
delegations to international meelings,

CTF Originated Project Africa

At the international level, ere has gained. much
respect and influence for Canadian teachers, The
national body marshals and co-ordinates the efforts of
individual affiliates and also conducts international
projects on behalf of all the afliliates. The best known
and most suceesslul program is Project Africa. Under
this program, degree-holding, highly-qualified Cana-
dian teachers conduct short courses each summer to
help African teachers upgrade their qualifications. In
this way, the profession serves in the  rea it knows
best—teaching. The project is entirely .« professional
venture of Canadian teachers, conceived. administered
and paid for by the profession.

Lach Project Africa course is under the direction of
the appropriate African national teachers’ organization
and on cach staff, Canadian teachers work with African
colleagues. The course director is always an African.
Provincial affiliates pay the expenses of participants
from their own province, and ¢rr administers and
co-ordinates the program, conducts an orientation
course and bears related expenses. The program was
born in 1962, when two teachers participated, and has
expanded rapidly. Last summer, 28 Canadians took
part and, for the first time, crr sent teachers to
French-speaking Africa.

International Relationships Are Important

crr also works to improve communications with
teachers and education in Latin America. A special
Spanish language newsletter is mailed in quantity to
Latin American teachers’ organizations and exchange
visits by key teacher leaders of both cultures are en-
couraged. crr has pressed the appropriate authoritics
to expand teacher exchange programs beyond the
Commonyealth. The reference point for much of cre's
international program is the World Confederation of
Organizations of the Teaching Profession. wcote re-
presents about five million teachers in 94 countries.
It will hold it annual Assembly in Vancouver in
August 1967. cTr is active in wcorp, not only because
it believes the profession has a responsibility at the
world-wide level, but also because it vealizes that the
status of teachers in other countries can have an effect
on the status of Canadian teachers. wcotp has as one
of its prime purposes the raising of the status of the
profession. '

‘The effect of lowering of status, or abrogation of
any of the rights of the teacher in an: country, has a
direct effect on what people believe about the status
of teachers, George MacIntosh, then crr President,
declared in 1964. ‘This cffect is felt here at home by
the ‘teacher in the wizssroom. The protection of the
rights of the teacher and the raising of the status of

THE B.C. TEACHER



the teacher anywhere, is the responsibility of overy
teacher and of every teachers” organization in Canada)

The development of professional competence has a
high priority with cre. [t assembles authentic informa-
tion {rom national and international sources and makes
this information accessible to Canadiun  tewchers
through its afliliates, Professional programs in tae
affilintes are stimulated by incaductory seminars de-
signed to present new edacational ideas o afliliate
representatives. These representatives can then pursue
the application of these ideas to their own provinees
through provincial programs. o1 also serves as a clear-
ing house, so that the activities, thinking and decisions
of the various affilintes wre made known (o other
affitiates,

CTF Sponsors National Gatherings

Last May saw the Cauadian Teachers” Federation
sponsor a national seminar on teacher education and
certification, This meeting in Ottawa attracted many
experts in the ficld in addition to representatives of
every provincial affiliate. A somewhat similar gather-
ing in the foll of 1965 drew together experts and
specialists in the field of education finance. Wz, king
papers, statisties and addresses delivered at these crr
gatherings are made available to all the affiliates and
this often leads to further investigations and
developments at the provincial level,

crr operates its own rescarch division, which per-
forms fundamental research in such areas as education
finance and learning theory. It conducts surveys of
educational practices and teaching conditions with a
view to defining trends and making comparisons, The
crr research section advises alfiliates about their own
research programs and other matters requiring con-
sultation with specialized crr research staff. Many
requests for information and statistics on matters
related to educzation are handled by crr.

Many publications are printed for teachers, librarics
and educational institutions in every part of Canada

and other countrivs, Articles are prepared and dis-
tributed to teachers’ magazines across Canada, In
addition, ¢ pablishes w prive-winning newsletter
monthly, September through June,

The Canadian Teachers” Federation maintains close
liison and co-operation with other national organiza-
tions to see that teachers” views wee expressed when-
ever and wherever appropriate. Teacher welfare and
the greater good of Canadian education wre promoted
in this manner. At present, ¢ has close working re-
lationships with such major national bodies as the
Association of Universities and Colleges of Canada,
the Canadian Education Association and the Canadian
Council on Rescarch for Lducation, The Canadian
Teochers” Federation has taken the initiative in con-
vening an annual meeting of the major national edu-
ational organizations to provide better liaison and
co-ordination of cffort wherever feasible.

CTF Was Formed in 1920

The Cuanadian Teachers” Federation was born in
Calgary at a two-day mecting in July 1920, when a
gathering called by teacher representatives o form a
foderation of the four western teachers” organizations
was joined by two Ontario teachers. The groundwork
had been laid at Winnipeg in October 1919.

During a conference there on character education
and citizenship, Harry Charlesworth, secretary of the
newly-formed B.C. Teachers’ Federation, met L. K.
Marshall, editor of the Manitoba Teachers’ Society
and soon-to-be first full-time sceretary of that organi-
zation. The meeting in the Winnipeg yaca was also
attended by other teachers from Manitoba, Saskat-
chewan and  Alberta. Charlesworth convinced the
meeting of the value of a federation of the teacher
organizations in the four western provinces. These de-
legates in turn sold the idea to the westorn organiza-
tions and the July 1920 organizational meeting was
scheduled.

News of the planned federation traveled east and

The BCTF delegation to the 1966 Annual General Mecting of CTF included (left to
right) D. ]J. §. Smith, R. G. Kaser, R, M. Buzza and J. H. Rebertson. Behind Mr.
Smith is Mrs. Isobel Cull, BCTF member of the CTEF Board of Directors,
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when Miss 1L S, Arbatlinot aid Charles G, Fraser of
Toronto appeared at the Calgary mceting, the idea of
a western federation  was  serapped  in favor of
a national organization. Charlesworth was elected the
fivst president, H. W, Huantley of Manitoba hecame
vice-president and Miss Arbuthnot, secrelary-treasurer,

The newly-formed provineial teachers’ organizations
across Canada were not strong in 1920 and were busy
fighting theiv own similar but separate battles. They
were fighting to hecome strong organizations and for
recognition and welfare of teachers. It is surprising,
therefore, and a credit to the profession, that the
formation of the local and provincial associations was
followed 50 soon afterward by the interprovincial and
national movement,

Creation of the Canadian Tcachers’ Federation gave
the profession a national voice for the first time. There
were other national bodies interested in education but
these were under the sponsorship and direction of
those outside the profession. Whatever their value,
these associations had no place in their sessions where
teachers could discuss salary and tenure problems, or
other matters related to working conditions.

The press, which generally took an anti-union stand,
had some significant things to say about the formation
of the Canadian Teachers’ Federation, The Calgary
Albertan reported, “The organization of the teachers’
federation of different provinces was forced upon
the teaching profession because the public did not
properly appreciate the services of the teachers.
Similar favorable sentiments were expressed by the
press across the country,

Professional Aspects Were an Early Interest

In an era which saw a surplus of teachers, salary-
cutting and short-notice dismissals, the national or-
ganization soon proved its value in protective matters.
The exchange of information across provincial boun-
daries and co-operative efforts by teachers across these
boundaries, helped considerably the fight of the pro-
fession for decent working conditions. Right from the
beginning, however, crr took an active interest in the
professional aspects of education.

The interest of the Canadian Teachess’ Federation
in international affairs goes back to 1920, when Sir
James H. Yoxall, secretary of the National Union of
Teachers of England and Wales, was asked to address
each affiliate during a forthcoming visit to North
America, In 1923 crr became affiliated with the World
Federation of Education Associations. Importance
continued to be attached to international relations. In
1925, 21 delegates, 12 alternates and nine participating
representatives of crr attended the Edinburgh Con-
vention of the World Federation of Teachers. The
WFEA met in Toronto in 1927,

In 1923 the Provincial Association of Protestant
Teachers of Qucbec and the Prince Edward Island
Teachers’ Federation had joined crr. The New Bruns-
wick Teachers’ Association became part of the national
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organization in 1926 and the Nova Scotia Teachers
Association joined the following year, The ¢re roster
of provincial aflfilistes was almost complete hy 1927,
The first Annual Meeting in 1921 had delegates from
the B.C, Teachers” Federation, the Alberta Teachers'
Allinnee, the Saskatchewan Feachers’ Alliance, the
Manitoba Teuachers” Federation, the Federation of
Women Teachers” Associations of Ontario, the Ontario
Public School Men Teachers’ Federation and  the
Ontario Secondary School Teachers” Federation.

The Ontario Teachers’ Coumeil joined in 1935 and
took over representation for the three original Ontario
affiliates. In 1944 the Ontario Teachers” Council be-
came the Ontario Teachers’ Federation, when it added
to its list of affiliates the Ontario English Catholic
Teachers” Association and T'Association d’linscigne-
ment Francais de I'Ontario. Since 1944 orr has repre-
sented all five Ontario organizations in crr.

The Federation of English Speaking Catholic Tea-
chers of Quebcec joined the national body in 1945,
the Newfoundland Teachers’ Association joined in
1919 and the Northwest Territories Teachers” Associa-
tion joined in 1963. The French-language Catholic
teachers of Quebec are the only provincial teachers’
organization not afliliated with crr. Contact is main-
tained with cic, however, and areas of co-operation
are explored on a continuing basis,

AGM Determines CTF Policy

Every provincial afliliate is represented by a dele-
gation at ¢r’s Annual General Meeting, which de-
termines policy for the organization. The acar is held
in a different province cach year. Each affiliate is also
represented on the Board of Directors, which is
appointed by the Annual General Meeting to manage
the organization’s affairs in accordance with policy
established by the acat. A small Exccutive consisting
of Past President, President and three vice-presidents
serves as a steering committee for the Board of
Directors.

The headquarters of crr is in Ottawa. The staff is
responsible, through the Secretary-Treasurer, to the
Board of Dircctors, for the day-to-day business of the
organization. Several committees give intensive con-
sideration to the various areas of the program, and
serve in an advisory capacity to the Board. These
committees deal with such areas as education finance,
research, international relations and teaching practices.

The serr has always been a leading supporter
of crr. Six ncrr presidents have gone on to become
presidents of the national organization, the most recent
being Wes Janzen, vice-principal of Henry Bose Ele-
mentary School in Suirey, who was crF president last
year.

By their very nature, national organizations seem
remote to their members. However, teachers can be
sure that in crr they have a strong voice in national
and international matters affecting the teaching
profession. [J
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HELP THEM SEE

WHEN THEY

THE INPORTANCE OF TRAINING in visual pereeption can-
not be underestimated, For the child with problems
in this area, retraining can be the solution o most, if
not all, of his learning disorders. Conceptualization
can occur only after the child has control over his
sensory-motor being and over his perceptual processes.
Often we, as teachers, by failing to understand that
the naturc of a child’s problems may be perceptual,
expect him to be able to use abilities he does not have
and to build upon these an understanding of language
and a capability for forming concepts. Indeed, the
inabilities caused by poor visual perception occur in
areas in which competence and readiness are ncces-
sary for all school learning,

The child who has problems in visual-motor co-
ordination, besides appearing generally awkward and
clumsy, will be unable to perform with any degree of
accuracy such activities as cutting, drawing, pasting or
writing, As a result of difficultics in figure-ground
perception, he is not only unable to find similaritics
within wholes, to locate details, and to recognize that
certain forms are letters, but also to find the correct
place on a page in a reader or workbook and to find a
word in a beginner’s dictwnary. Constant recognition
of a form regardle.s of its size, position, color or
texture is a diflicult task for a child with problems in
perceiving constancy of shape. Difficulties in recog-
nizing position in space are evidenced by the child’s
making reversals of letters, of letter sequences, of
words, or of number sequences, and by his lack of
understanding of such spatial words as in, out, below,
above, up, down, front, back, left, and right. Finally,
the child with problems in discerning spatial relation-
ships is unable to perceive correctly letter sequences
within words and to copy patterns from pictures, peg-
boards, or block designs.

Before training in the specific areas of weakness of
visual perception, general training must be done, Both
Frostig and Kephart suggest large muscle exercises to
increase awareness of the body in space. Many of
these exercises are related to four of the specific areas
of visual perception aud can be used to lead into work
more particularly suited to the separate area. For
example, before small niuscle training in visual-motor
co-ordination can be attempted, exercises such as

_these suggested by Dr. Frostig should be used:
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HELEN DAVEY

catching and throwing bean-bags or balls of different
sizes; jumping from crouched position to stretched
position; duck walk (waddling in a crouched position
with hands on hips); touching toes with legs stiff;
crawling; skipping; walking forward and backward
while crossing feet; balancing on tiptoes and on one
foot; cat walking (‘walking’ on hands and knces with
back alternately arching and falling); creative play
(pretending to be a wind, a river, or a butterly ).

To these activitics Kephart would add the following:
walking board exercises (Walking forward, walking
backward, walking sideways, and turning and bounc-
ing on the board. These cxercises can be done on a
plank or on a bencl either right-side-up or reversed.);
balance board exercises (balancing on a square plat-
form approximately 16” x 16” which is nailed through
its center to a 3" high block of wood whose top and
bottom surfaces are 3" x5”, 4"x4”, or 5" x 5", later
bouncing a ball, catel.ing a ball, and throwing objects,
all while balanced on the board).

Any of these exercises can be done with a limited
amount of equipment in physical education periods or
in the classroom during little ‘breaks’ between activi-
tics. If more equipment is availalkle, more activities
are possible. Kephait, in his The Slow Learner in the
Classroom, -uggests, as well as the exercises I have
mentioned, many others involving a trampoline.
Certainly the importance of these physical activities in
laying the groundwork for good visual-motor co-or-
dination, as well as that of other such exercises in
initial training in other arcas of visual perception,
stresses the often unrecognized importance of physical

Mrs. Davey, a teacher of special classes in Victoria, is
currently studying in California for her Master’s degree.
in an article in our September-October issue, she dealt with
the importance of locating children. with problems of visual
perception very carly in their school life and told of tests a
clussroom teacher could administer. This article describes
ways of helping such children with classroom exercises.
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education to the clementary school child, the inter-
relationship between such education and the academic
subjects, and the necessity  for conscientiously  ob-
served physical education periods in the elementary
school.

Training excercises of a general nature which muy be
done prior to specifie exercises for figure-ground per-
ception are fewer in number than those for use prior
to specific training for visual-motor co-ordination.
Frostig suggests for an ‘in-the-classroom’ activity the
diseriminating between various objects in the room,
The children might look, for example, for all square
things, all black things, all metal things or all smooth
things. Kephart suggests that dilicultios in figure-
ground pereeption in the dimension of time nmay be
corrected throngh rhythmic activities. Some of these
activilies include drum beating, first with one hand
and then with both, and later with one hand and the
opposite foot tapping,

General pre-training should also be given Lo children
with dificulties in perceiving position in space. Two
of the activities Dr. Frostig recommends here are the
locating and counting of body parts and the following
of such dircctional instructions as, ‘eo back” and ‘go
left” Kephart again suggests the use of the walking
board, this time with stress on the different dircetions
of movement needed for the development of the
laterality and dircctionality that are prerequisite for
reading and writing.

Understanding of Space Can Be Increased

The fourth specific area of visual perception which
should be approached only after the child has success-
fully performed gencral activitics is the perception of
spatial relationships. The child's own understanding
of himself and the space he fills can be increased by
having him cut out a life-size picture of himsell which
the teacher or another pupil has drawn while the
child lay on a large piece of paper.

Other activities involving space orientation are
crawling through barrels or hoops. If these materials
are not available, crawling under desks or under
chairs and tables may be substituted. Kephart sug-
gests a modification of the game ‘Angels in the Snow’
in which the child lies on the floor and follows direc-
tions involving stiff arm and leg movements, both
alone and in combinations.

For facilitating the understanding of such relative-
space concepts as big, small, short, tall, top and
bottom, modifications of some of Montessori’s equip-
ment may be used: a cylinder block made from a
block of wood with fitted cylinders of different sizes,
a tower built of blocks of graduated sizes, or a flight
of stairs made from 1locks similarly graduated in size.
The colored Cuiscnaire rods can also be used for the
concepts of big, bigger, smaller, ete.

But in the main area of visual-perceptual retraining,
that of the direct treatment of specific areas of weak-
ness, the suggestions are practically unlimited, In
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addition to the techniques and materials (o be men-
tioned here, iany similar ones can be devised by the
ingenious and creative teacher., Certainly for the five
specific areas of visual-perception weakness — eye-
motor co-o.dination, figure-ground perceeption, posi-
tion in space, constaney of shape and spatial rela-
tionships — the Frostig worksheots are excellent, 1f
these are not avaitable, however, modifications of
them can be ereatud and used in combination with
other exercises. Many of the following uctivitics are
used by Frostig, Kephart, Laurence Peter, members
of the Strauss schoal, members of the Flaring and
Phillips school, and the followers of Montessori and of
Cruickshank,

For eye-motor co-ordination exercises such as these
may be given: drawing lines on a blackboard with
cach hand and with both hands: drawing lines within
limits, both on paper and on the blackboard,; drawing
many lines in all directions from a central point and
from many points to a central one; following dotted
lines to make a picture (Haring and Phillips recom-
mend this.); connecting dots to make a picture;
threading wool, string, or thread on spools; cutting
fringes, geometric forms, and simple pictures; pasting
forms on piclures that contain these forms; tracing;
coloring; finger tracing on sandpaper, in sand, or on
paper (Fernald recommends this method, which can
be madified for use in spelling and reading. ); drawing
parallel lines; solving mazes; sequencing beads; se-
quencing pictures that make up a series; matching
and sorting paper forms; solving jig-saw puzzles,
(Simple puzzles can be teacher-made casily by past-
ing the chosen picture on cardboard and cutting it
into a very few pieces. )

Exercises Help Figure-Ground Perception

IExercises to train children with weaknesses in figure-
ground perception include: locating details in pictures
(These pictures may relate to reading, social studies,
science, health, ete.); finding similarities within wholes
in urt or design; sighting specific items in scenery;
solving mazes with overpatterns (For older children
map-reading skills such as following rivers, highways,
or borders can be used. ); reading with the aid of color
cues for specific sounds in words and with stippled
silent letters; completing pictures in which only a sam-
ple of the full picture is shown.

For a child with a specific weakness in the area-of
constancy of shape or perceptual constancy, the follow-
ing activities may be used: finding similar shapes (such
as round shapes) within drawings or pictures (Again
these pictures may relate to any subject. ); recognizing
similar shapes in words: endings, roots, or blends;
recognizing forms of letters in cursive and manuscript
writing; locating numbers in ‘number-people’ (people
drawn using a number for each part of the person);
counting ohjr~t - when some are visible and others are
partly hiddew; selecting all similar or different sized

Continued on page Y
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C. B. KOTAK and W. P, GODDARD

THERE 1S ALREADY A substantial quantity of literature
dealing with computers in education and so, after a
very cursory general discussion of educational uses of
digital computers, we shall present our own observa-
tions and experiences in the B.c. classroomn,

We in B.C. are certainly not explorers, but rather are
frontiersmen in computer-education. There are already
computers in classrooms i1 the u.s.a. A number of texts
for sceondary schools have been prepared and are in
use in regular teaching. To date, however, there have
been no computers installed in regular B.c. classrooms
(i.e., other than at technical schools and the Univer-
sity} apart from that which was installed in North
Vancouver School District and then in Burnaby and
Vancouver School Districts. It is our experiences, then,
with these computers with which we shall deal.

The computer. was used by regular classes during
the day and by teachers at night. (Courses for edu-
cators were made available for those in Burnaby,
Coquitlam, Delta, North Vancouver, New Westmins-
ter, Richmond, Surrey, Vancouver and West Vancou-
ver.) L ,

Certainly the advent of classroom computers in the
province is inevitable—indeed the mathematics, sci-
ence or -commerce teacher without a knowledge of
computers will soon become an anachronism.

Whether or not a student ever works on computers
in his chosen vocation, he will utilize them indirectly.
From atomic research to accounting, in fish canneries
and logging operations; for executive decision-making
and medical diagnosis, the computer is here to stay.
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Students in our province should be prepared for
these things now, as students in other parts of the
continent have been for a riumber of years. The com-
puter relates to every secondary student. All levels of
students require some form of computer-orientation.
The vocational student should understand the mech-
anics of operating a pre-programmed machine, the
technical student must be able to teach the computer
to do complex computations, and the academic stu-
dent will use the large computers of universities to
analyse theoretical questions. Future executives who
will never program a computer will need to under-
stand the process so that they can use required data
and frame questions suitable for a machine to handle.
All students must earn the discipline of thought re-
quired by computers-—a mode of thought which has
always been practised by scholars has now become a
necessity for everyone. The large volume of material
now taught in the secondary school necessitates some
time-saving. One way this time is saved by the com-
puter is -in eliminating repetition of those easily
mastered ‘mechanical processes which must be used
again and again in solving more dificult concept-
forming problems.

If some fear a loss of skill with the mechanical
processes, our experiencs has shown an opposite trend.

Mr. Kotak taught at Handsworth [Jr. Secondary School,
North Vancouver, and Mr. Goddard at Sentinel Secondary
School,: West Vancouver, when this arlicle was prepared
earlier this year.
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A student is incapable of using even the most cle-
mentary process on a computer unless he understands
its Tong-hand’ operation thoroughly. Tn fact, the ‘flow
chart’ method of reasoning, and the techniques of
problem solving by analogy und discovery, which have
always been desirable, now become essential. The
rigor demanded by the machine is complete as there
are only two sorts of answers recognized—right and
wrong. The machine accepts what is logical and rejects
(with an explanation) all clse.

The computer mathematics demands a structured
approach. Concepts of munbers, numerals, open and
closed sets, are reinforced so that even the Crade 8
student sees the immediate necessity for these ideas
from the ‘new math,’

One might wonder, with an already crowded curri-
culum, how this new ‘subject’ can be squeezed in,
Yet, we found that only a few hours of formal ‘com-
puter instruction’ need be given, (Obviously we arc
not discussing the future specialist, but rather the
general student in regular secondary school mathema-
tics, science, industrial arts and commerce classes. )
Other instruction can be given as the regular course
progresses. And there is time—for the students learn
the regular subject material so much faster—as, with
one computer program, he solves many equations,
predicts many experiments, and writes many ledger
pages.

Before giving specific details of the student’s reac-
tion to his encounter with the machine, let us just
briefly discuss the feasibility of the clissioom-compu-
ter.

The miniaturization of computer components has
reduced both the size and cost of these machines
eough to make them accessible to the average school
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Pupils and teachers work with
Wocomputer in school, From
left 1o right are Mr, Goddad,
Ann Davis,  Sue  Rathbone,
Fleather  Faweedt,  Mr, George
Melaychuk  of  Mowoe  Inter.
mational, Brent Kerr and Mo,
Kotak,

for use in existing classrooms. It is now possible to
have a computer, the size of a teacher's desk, which
can be rolled from room to room, which plugs into any
standard electrical outlet, and which requires no air
conditioning or other auxilliary equipment, Such a
machine, which has the same logical abilitics as larger
computers, costs the same amount as half a2 teacher a
year, and (for a school of 40 teachers) costs less than
1% of the total annual payroll for &4 personnel in the
school. ("This is caleulated on the basis of the machine’s
lusting six years, although in fact it may be expected to
last very much longer,)

Now we returs, to our impressions, We were most
impressed by that sense of wonder which the students
regained—a sense so easily destroved by tedious repiti-
tion. The student; having solved a problem, often
wonders ‘what would have happened if we had done
this, or that'—ael. seated at the computer, he can find
his answer—an answer which he might not seek if it
meant hours of dull ealeulation.

We took classes of students from Grades § through
12 (from all programs of study) to the computer, and
found no difficulty in having them, within 2% hours,
design elementary programs and solve problems with
direct application to their current courses. Some of
this enthusiasm was gencrated by the novelty of
working with these fascinating machines, but cven
now, six months since the machine was available to
them, the students suggest computer techniques for
solving problems in current school work, On their own
they have even continued to design programs for com-
puters, in spite of the fact that they know they are
unlikely to have immediate access to a machine.

A few cases in point may well illustrate the quality
of thinking observed during the time the computer
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was in the classroom. The students took an equation
from the regular Grade 10 mathematics book and
taught it to the computer. They then asked the com-
puter to use the formula to solve various problems
and were amazed to find that the computer detected a
flaw in the formula under certain circumstances. This
led the students to investigate these circumstances
further and find out for themselves a great deal about
numbers. Not only was there a detectable increase in
knowledge derived from this experience, but also an
obvious improvement in attitude. Formulac were no
longer merely routines for these students—they beczme
meaningful expressions of deep significance.

One student, whose hobby was electronics, pro-
duced, after school, a table of 2160 operating frequen-
cies for various types of crystal, involving several
mathematical operations for the calculation of each
frequercy. A long-hand’ calculation would have taken
approzimaicly 128 hours, yet this boy completed the
job in less than two hours.

A Grade 9 student (of apparently less than average
scholastic ability ) was given the task of approximating
sguare roots. He had almost given up this repetitive
task but, upon understanding the process thoroughly,
he decided to teach the computer the routine and, as a
result, was encouraged to solve many more problems.

Students in our Grade 12 physics normally take only
six to eight readings in their experiment to calculate
the earth’s ‘g’ with a pendulum. As a result they some-
times get rather unsatisfactory results. One student,
with access to the computer, took 25 readings, and
was able to make -a very pleusing graph with the

Instruction in computing is now part-of
the curriculum of the school near London
that these boys attend. They arc at work
on an Elliott 903 computer. British edu-
cators have found that ll.year-olds find
the principles of computer programming
easicr’ to understand than algebra.

increased number of computations done by the mach-
ine in the time saved from the usual long time on the
slide rule. This boy did a better lab in less time and
gained skill and experience in two fields by writing the
computer progran,

Grade 8 students were able to experiment with a
complex addition series (impractical to study by ‘long-
hand’ methods) and beecame so curious about this
serics, its discoverer, and number theory in general,
that they were driven to the library to learn more.
The reports written by some members of the class
showed new insights into not only mathematics, but
also history and philosophy.

These have been only a few subjective results of
the bricf time we worked in the classroom with the
computer. More results will soon become apparent.

There are now more than 300 educators in the pro-
vince who have shown cnough interest to give up
three hours an evening to begin to prepare themselves
for the task ahead.

Eight school boards and a computer manufacturer
(Monroe International), mutually interested in the
computer’s role specifically in the classroom, supplied
all facilities for these courses.

About 600 regular B.c. high school students have had
‘hands-on’ time with the computer. Our experiences
certainly indicate the desirability of extending the
benefits of the classroom computer to every secondary
school student in the province.

All educators need to strive very hard to bring these
new teaching aids into our classroom, to equip the
student of today for the world of tomorrow.
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THE SPECIAL CLASS TEACHER

ERIC HAMPSON

IT IS THE RIGHT AND PRIVILEGE of every child in our
society to receive the type and the level of education
from which he will derive the most beneft. Essentially
there must be a compromise, for it is clearly impossible
to plan for each individual to the extent that is implied
in this statement. Fortunately, however, there are
certain basic skills which form the core of every child’s
curriculum. Additional areas of study may be added
as the student acquires the intellectual tools for the
appreciation of his cultural heritage.

The child who is backward has rights and privileges
similar to those of the normal and gifted, although he
may never learn as much or produce intellectually and
economically as much as the more fortunate child.

He makes more demands on his teachers, who may

feel that the returns for their efforts are pitiful; and,

-~ more often than not, the full range of welfare agencies

must be enlisted for his sake. Because of the difficulties
he experiences_in learning; his teachers must be par-

_tcularly competent. ‘At the secondary level, they must

be -capable- and ‘enthusiastic in subjects other than

o the fundamental skills, for only in this way can they

broaden the experience of the underprivileged stu-
dent. If these teachers have a specialty; it is in mental

~ hygiene. I implied the need for such an emphasis in -
- last month’s article; where I stated that three-fourths

- of the students in special: classes exhibit some degree
_-of emotional disturbance; ‘- ' R

... To offer the retarded child an education any less
* comprehensive than the one implicit in_the foregoing
*paragraphs is to cheat him; to offer him teachers who

- are less than‘able in instructional method and human

‘understanding is -to be hypécritical: It is-the more -
-unfortunate, therefore, that special education has some--
“times. come to be regarded as a questionable haven
~+ “for.the incompetent teacher, the misfit, and the self-
: seeker, for it is, as well, the chosen work of those who -

|

believe in what they are doing. The influence of the
ineffective teacher spreads across the entire spectrum
of special education, and ‘retarded’ becomes a term
of abuse for students and one almost of reproach for
those who teach the less fortunate.

Few teachers in special education are there because
a principal has had them shunted onto a professional
siding; they are not there because they have found the
gradient of promotion too steep. Most special class
teachers are there because that is where they want to
be.

Special education will be accorded parity of esteem
only through the quality of those engaged in the work.
In short, the tcacher lends or denies dignity to the
teaching. Quality in a human being embraces charac-
ter, temperament, intelligence and performance. Good
character is difficult to define; it is largely a function
of the culture of a particular society, and every
teacher should exemplify what Matthew Arnold, in
Culture and Anarchy, has called ‘the best that is known
and thought in the world.’ Intelligence and perfor- -
mance -are more susceptible of definition, - and the
special class teacher should be selected from the most
able: Temperament is linked with character and in-
telligence, but its nature requires further examination, ‘

Patience,  concern, confidence, faith and humility—
do these represent a desirable temperament? They
cannot be divorced from work with the handicapped.
There are times when exploitation or neglect can be
overcome only-with arger and impatience directed

- toward those who would abuse the retarded. Trials
- of -the spirit are legion in special education, for no

.- Mr, Hampson, of,Vancouvef Techniqal Secbndafy Svchrool;", =
.is d teacher of a senior special class. Last month he wrote - - -

an’ article about teaching retarded children.
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teacher is likely to escape disparagement of his eflorts,
or a disturbed student’s display of hostility. There are
days when five beautifully-wrought lessons are worth
so much chaff, and others when one’s own confidence
is all but destroyed. Restraint, objectivity, and the
ability to be concerned about, but never too involved
in, the problems of other families are the qualities
demanded.

There should be little recourse to the administration,
for the essence of the education of the retarded is a
personal relationship between the student and his
teacher for the greater part of the day. In this context,
the teacher is counsellor as well; and to apply to the
administration, except for advice, is to shelve
responsibility and to destroy rapport.

The academic and professional preparation for
teaching in special classes in B.Cc. is well conceived.
The Bachelor of Education degree with the appro-
priate major subjects is designed to make teachers
aware of the several physical and sensory handicaps
they will encounter. The degree is in the elementary
field; but teachers who seek the basic qualification for
work in secondary schools may take an additional
year of study in courses that have particular reference
to the education of those variously handicapped stu-
dents who remain on the roll beyond the statutory
leaving age. The provision of teachers who are ade-
quately qualified, professionally and emotionally, to
work with these young people is a matter of urgency.
(I am not hcre referring to the highly-specialized
techniques employed in the education of the blind
and of the deaf.)

Teachers Must Have a Personal Philosophy

It is essential that all special class teachers have a
personal philosophy that will prompt them to work
realistically in the best interests of their students. In
the elementary school the fundamental aim is fairly
obvious—to help the pupils to acquire that degree of
skill-in the basic subjects of which they are capable.

_This work should continue throughout the secondary

school, but here must be added a new dimension.
Students who remain in special classes until they are

'18, 19 or. 20 years old frequently complain that they

are asked to repeat, without variation, courses and
assignments' set’ at’ earlier stages.- The work bhecomes
soulless and dull, for it should be admitted that there

- _is a limit to a.teacher’s ingenuity and to the students’
- mastery of the basic skills. At this stage, the aim
" should-be to broaden the students’ experience; and this

“means more than merely adding metalwork to wood-
““work or: foods to needlework. It means more- than

talking “about the United - States and forgetting

- Canada, or preaching to youth the morality imposed
-+ - on'us-by our-parents. .. B U ,
" The special class student will rarely be competitive

“as a carpenter or as a metalworker. By all means let
" him have the experience of working in various media,
" but'do ot ‘lead ‘him to- believe. that employers are -

clamoring for his services. It is a hard fact of life that
the special class student will more often meet rejection
than acceptance in seeking cmployment, In many ways
he should be prepared for a life in which there will be
much enforced leisure, because there is no work for
him, and but a narrow field in which he is employable.

It is casy for teachers to become eynical about the
future of retarded students, but this form of defeatism
helps no one. These young men and women have as
much right as anyone clse to escape the demoralizing
influences of Skid Road, which, unfortunately, they
arc too often conditioned by circumstances to regard
ns their fate. A knowledge of industrial relations and
labor economics will often assist the teacher-coun-
sellor in any appreciation of the field of employment.

Similarly, once it is cstablished that a limit has been
reached in the basic skills, the curriculum, particularly
in English and social studies, should embrace the
cultural aspects of the former and contemporary as-
pects of the latter course. The need for a survey of
current affairs is obvious when it is realized that these
students will be voters and tax-payers, but the very
idea of poetry and prose appreciation may appear to
be unrealistic. I can rcly only on my own experience,
which has convinced me that enthusiasm for literature
does communicate itself to people of all levels of
education.

Special Class Pupils Can Appreciate Poetry

If the students cannot read sufficiently well, they
can listen, and at home they can often see television
programs based on famous stories. The more capable
will begin to appreciate the beautiful economy of the
poetic statement and, by contrast, the tawdriness of
much of the reading matter on the bookstalls. They
will not stop browsing in sensational novels and maga-
zines; nor will they invariably speak with perfect
syntax; but they will know what is good and what is
cheap. A few may be given a means of spending their
leisure hours happily and creatively.

Science, too, has a place in the special class, but it
should be the science of everyday things, not that of
the specialist. It should embrace the elementary ‘ap-
plication of principles rather than the principles as
such. The course should allow instruction in hygiene,
elementary physiology and sex. Much will depend on
the environment of the school and the aptitudes of the

- teachers; special class students ask questions on re-

production, marriage, venereal disease, and personal
relationships. Until these topics become a recognized
part of the curriculum, teachers, in their capacity as
counsellors, should seek the. consent of parents.and of
the administration before discussing them, but the
young person of 16 or more can see through evasion,
and the teacher who' practises it will earn only the,
contempt of ‘his class. It is also a fact that a youth”
will sometimes more readily approach a teacher of the
opposite sex for advice on these matters. Thus, it is
’ : ) : Continued on"page. 85
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- Editor’s VNote:'Althdugh it is not the policy of the magazine to publish poetry, the editors were much impressed ‘

- Winfield. In her covering letter, Mrs. Snowdon wrote: ‘Occasionally something ‘better than ordinary comes as
“a result of work done in an Englich class, and then the stars sing and the jaded teacher claps hands. I thought = ..
.~ you might be able to find a place for the enclosed poem written by a Grade 9 fourteen-year-old. Obvious =~

BALLAD OF OUTER SPACE

Scal the ports, undamp the pile
Let the reactor foam

And up ship! Lift shipl

For we are going home.

Our tiny ships are ready now

As ever they will be.

The crews are set, the piles are het,
The countdown’s gone to three.

The count is blast and ten ships lift
On radioactive fire.

Our ship’s steel groans a human moan
As the jet thrust blasts us higher.

Nine space-ships have made their lift
And are setting course for home
But twenty men the dark of space
Eternally will roam.

The lust for wealth and an easy life
Has torn men from their world—
Desire, and greed and an alien cull
Men into space has hurled,

Now we know the value of

That fertile, sandy loam;

Of fresh green hills and windswept skies
So we are going home. '

The intercom gives a sudden buzz;
The captain’s voice sounds struck:
‘Jolm, you're piler aboard this ship—
The carbon damps are stuck.’

Nineteen men depend on the pile
Yet to fix it means my life; :

But I think of the twenty men who died

-+ And I think of jean, my wife.

And I am home again. -

‘T'm coming, Captain,’” I say aloud.
I jump down to the deck.
A minute later I stand by the pile
To make my final check.

The carbon rods are stuck, all right,
And I need magician’s tricks

But I get the rods controlled again
And the pile damps are fixed.

I stand by the pile and shut from view
The throbbing grey bulkhead.

I think of wind in forest pines

And flaming sunsets red.

I think of deer in bounding flight,
Of waving meadow grass

I think of cleansing scented wind
I think of a mountain pass.

The radiation’s like sunshine’s warmth
It pierces to my bone

The pile is fixed but I am dead

And I have died for home,

I shut my eyes and think again

Of clear and sudden dawns

Of troutlets darting in crystal streams
Of shy and startled fawns. '

I feel a horse beneath me now,
The reins are in my hand
Casey neighs and I see some strays

Roamed from pasture land.

The wind’s .up fresh, the thﬁnderheads roll.

I feel the first sharp rain. ‘
I smell northern air in every breath

... influences are Coleridge’s Ancient Mariner and an independent: reading’ of Lays of ‘Ancient"Rome. But the

. authorshiy by a girl is interesting.’

GILLIAN ARSENAULT =~ -

by this poem, sent to them by Mrs. Flora B. Snowdon, teacher of English at George Elliot-Secondary School, .

poem stands-on its own—excuse-me, I wasn’t looking where-I was" going—feet,"and has great timeliness. Its:
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PRESCRIPTIVE
TEACHING

An In-service Program for Teachers

" THE STORY 1S WELL KNOWN of a teacher, Anne Sullivan,
.who went to Alabama many years ago and established

communication with the mind of a blind and deaf
child, Helen Keller. Those of us who. work in schools

“-are familiar with less well-known examples of teachers

who have accomplished outstanding results with child-
ren experiencing a wide range of difficulties. We have

- seen the seriously handicapped child, when given a

skilled teacher/, :th an effective approach, make signi-

" ficant progress. Teachers working with hostile, with-

drawn, ‘or insecure children have helped them find

'appropria'te ‘activities, ‘acceptable expression of feel-

' ings, and opportunities to learn their real strengths and

adequacxes Children from extremely depnved social

7 situations; or with severe physical or emotional dis-

- abilities have learned. to - overcome these or them 5
S handlcappmg consequences;’ :

Itis evident that teachers who have approprlate intui-

- “tions™ about * childrencan’ be’ ‘highly “effective in a
* remedial ‘program. ‘A" teacher who is sensitive to the
- child’s spemal ‘needs and who has the requisite teach-
/ing skills can provide a beneficial program. The tea- -

cher who has developed supenor understandmg of the

L.]J. PETER

child in the educative process can be wise in making

_ decisions regarding the educational therapy provided.

How do teachers acquire these intuitions, sensitivities,
understandings and skillsP Most of the attempts to
improve or increase these qualities have met with
quite limited success. Let us look for a moment at
these attempts to improve quality of teaching for

_handicapped or disadvantaged children.

Teacher-training - institutions provide a number of
courses in educational psychology, child development,
and mental health, The relationship between profi--
ciency in or grades achicved in these courses and
improved ability ‘in working with_ children has never
been reliably ‘established. It is .not unusual- to: find
teachers of outstanding competence, who have not had
the benefit of these courses, working with handicapped
and disturbed children and conversely many teachers -
who have had these courses show a lack of the desir-

~able personal qualmes, insights, and understandings.”
“Later we shall examine some of the reasons for the

mcffectweness of such courses.
*~Another solution is to ‘provide- pmchsmg teachers
w1th various kinds of consultants. In most communities -

: - the child can be referred to a variety of diagnostic
: Dr Peter, a member of: the UBC Faculty of Educatzon haS' =
h :

and treatment resources, such  as hospitals, -mental
Continued on page 74
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OUR SCHOOL GOVERNMENT for the last six years has been
modeled as closely as possible after the Government
of Canada. We have a House of Commons composed
of clected representatives of the student body, five
for each grade. The Governor-General is the principal
of the school, Mr. James Smith, and the Senate is
composed of teachers.

Our . government deviates from the Canadian
government in that we do not have a party system.
This has been a much-discussed issue in the House of
Commons, but it is generally thought that there is not
enough student support of the government to make it
possible to form a governing party and an opposition
party. Because of this, our Prime Minister is a nominee
of the House of Commons, but a school-wide election
for the position is held following a week of campaign-
ing. The Prime Minister then gives a Speech from the
Throne, and appoints his Cabinet. Cabinet Ministers
do not have to be members of the House but can be
any.of the student body. Each Cabinet post is spon-
sored by a staff member, who is given the title of
Deputy Minister-.

The writer was a member of the Mount Elizabeth Sec-
ondary School Parliament in 1965-66.
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The Ministries of our government are, of course,
very different from those of the Canadian government,
We have Ministries of Sports, Social Affairs, Junior
Affairs, Finance and Communications, as well as an
Attorney-General. The Attorney-Gencral serves mainly
as a middleman between the school’s prefect system
and the Government.

The 1964-65 government undertook the difficult job
of writing a constitution. It took a long time to write,
for there was much uncertainty about what it should
contain. We thercfore believe that its acceptance was
a big step forward for the government. The govern-
ment of 1965-66 passed a Crest Bill, which would be a
parallel to the Canadian government’s Flag Bill,

The government has several other pieces of major
legislation: a Uniform Replacement Bill, which pro-
vides the school’s teams. with new uniforms on a
rotational basis; a Dance Bill, which spccifies conduct
and rules at dances; a Clubs and Activities Bill and a
Defunct Clubs Bill, which control organizations with-
in the school; a Communications Bill and, of course,
an Annual Budget. There are also a School Bank and
a School Store, run by the government.

House of Commons meetings are run according to
parliamentary procedures. A Speaker is elected and
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he appoints a Sergeant-at-Arms. Minutes are kept of
all House meetings and a Hansard, kept in the
library, contains official copies of all legislation. Per-
haps our meetings are more informal than those of the
Canadian House of Commons, but we, too, employ
rousing rounds of ‘desk-thumping’ and the occasional
cry of ‘Mir. Speaker, I object.’

We think our school has undertaken a very meaning-
ful and educational task in trying to establish a school
government based on the one at Ottawa. Our idea of
government has occasioned considerable surprise and
interest when we have sent delegates to Student
Council Conferences, and we hope we have influenced
other schools to try it. We believe we have estab-
lished a ‘first’ in systems of school government, We
have also had a ‘first’ over the Canadian Government:

- in 1964-65 our school had a female Prime Minister.
‘Not only that, but both candidates for the post of

Prime Minister were girls. Ottawa Take Note!

We believed that in our school there was much
apathy on the part of the students not only toward the
school,” but also toward the country, so cur govern-
ment in 1965-66 introduced a National Identity Week.

- During noon-hours of that weck the government was

host to five speakers who presented opinions on such

NOVEMBER 1966 _

KITIMAT
HAS A
STUDENT
PARLIAMENT

SUSAN HAMBERG

various subjects concerning Canada as Is there a
Canadian Culture?, Forcign Ownership in Canada,
and Youth’s Responsibilities in Canada. In presenting
these talks, the government hoped to interest the
students in their country and to bring about discussion
and new ideas. ,

Perhaps a major reason for introducing this system
of school government was to allow greater partici-
pation in the running of school affairs by a greater
number of students. And the students taking part in
the government have certainly learned a great deal
about government, the intricacies of procedures and
the headaches and rewards of leadership.

Our government has now completed most of the
major legislation necessary for the efficient operation
of the government and we are now at a crossroads.
From now on, the affairs of the government can quite
casily be run by the Cabinet alone. But to allow the
government to be controlled from the Cabinet will
simply ‘be a reversion to the old system of Student
Council. We must now seek to develop the House of
Commons, and thus the school government, into a

useful group of people working to make our school-

life one filled with harmony, spirit, pride and fun, as
well as education.
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Prescriptive Teaching
Continued from page 71

hygiene and child guidance clinics, social agencies and
other services. The advent of psychological evaluation
the refinement of nedical diagnostic techniques, and
the social welfare and rehabilitation movement have
all contributed to our understanding of the individual
child. As a result the interdisciplinary team coneept
has become the ideal of consultation, As schools have
become more aware of ancillary services, children are
referred with inereasing frequency. These services are
essentially roads away from cducation and irto other
fields. A child presenting problems is referred by the
teacher to the school administration, then to the school
counscllor, the school psychologist, school social wor-
ker, school nurse, child guidance clinic, social agency,
or psychiatric clinic. The resources vary, but the
movement is always out or away from the classroom.
The road back, so that medical, psychological and
social work diagnoses are implemented in the class-
room, has been frequently missing. What is the reason
for difficulty in establishing a useful relationship
between the interdisciplinary diagnosis and teaching?

Telling Does Not Communicate Skill

How does one acquire understanding and compre-
hension? Educators believe, and extensive research
and experience supports, that didactic methods” are
comparatively ineffective means for facilitating under-
standing. Telling a person about a principle or genera-
lization, no matter how eloquent the telling is, does
not necessarily communicate the skill and attitude
required fer effective implementation of a principle or
generalization.

A psychiatric social worker explained to a teacher
that a disturbed child in a clinical setting had, after
being abusive toward the worker, broken windows in
the building. The worker explained that this showed
the severity of the child’s disturbance. He also sug-
gested that this behavior was necessary as a release
of the child’s hostility. Although appropriate to the
worker’s frame of reference, to the teacher this was
unacceptable. The teacher could not accept that the
child’s abuse of persons in authority or the destruction
of public property was desirable. The specifics deal-
ing with appropriate means of expression for the child
would have been more useful. ,

To the therapist the child’s expression of hostility
~ and anxiety may be regarded as cathartic, but to the
- teacher the same behavior may seem to be reinforced.
Both ideas may be valid. The child expressing hos-
tility and anxiety in the clinic, perceived by the child
as'a treatment situation, may be releasing his nega-
tive emotions. The child expressing these same feclings
in-school, which he perceives as a learning situation,
to a ‘teacher, whom -he perceives as- an authority
person, may be reinforcing his hostility and anxiety.

~ It is not uncommon to find advocates of psychonaly-
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tie, permissive, and structured approaches cach claim-
ing that their theory is the right one because, when
their particular approach is consistently applied, posi-
tive results oceur. On the basis of experience, observa-
tion and examples, the teacher can form his own
generalization, which might include the importance of
consistency of approach in working with disturbed
children, e might be much less concerned about
which approach is ‘right’ and more concerned with
the consistency of approach because a fluctuating
approach will reinforce the child’s insceurity,

Communication from other professions to teaching
is impeded by another aspect of the didactic methods
employed by consultants who attempt to convince by
stressing the importance of their owa principles or
beliefs. It might be assumed that experimental facts,
which can be repeatedly tested and checked, would
take precedence over broader and vaguer psychologi-
cal speculation. This is usually not the case, Various
claborate personality theories which are important to
the particular consultants involved are advanced as
explanations for the behavior under study. The cause
of contemporary behavior abnormalities is usually
explained in terms of personality deviation resulting
from past experiences. The teacher may find himself
primarily interested in present behavior and the
environmental modifications which facilitate more
complete functioning of the child. He may even show
a lack of interest in the experts’ arguments about
which factors were important in the irreversible past.
The teacher may find it more consistent with his func.
tion to be concerned more with contemporary solu-
tions than with etiologies.

Teachers Need Their Own Understandings

Another problem involved in the communication of
principles and generalizations about children to tea-
chers is that it has never been reliably established that
generalizations appropriate for psychologists, psychia-
trists, and social workers are appropriate for teachers.
In other words, even if it were possible for the genera-
lizations of the learning theorist, personality theorist,
and case worker to be adequately communicated to
and adopted by the teacher, the question still remains,
‘Would he be a better teacher?” It is probable that the
teacher needs his own generalizations and understand-
ings appropriate to his own particular function just as
the other professions need their theoretical frame-
works and principles upon which to base their
practices.

How are meaningful and useful generalizations de-
veloped? In education it has been found that teaching
the principle before the student has had appropriate
experiences upon which to generalize is not only
ineffective but also detrimental. The teaching of the
deductive process before the inductive process, can
resultin ritualistic behavior and verbalizations which
do not reflect internalization or understanding,

The full potential of courses and consultation has
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not been realized. They have avoided the inductive pro-
cess through assuming that the process is unnecessary,
by assuming that it has oceurred or by assuming that
the generalizations developed by the clinical profes-
sions are appropriate for teachers, As a result, the
proliferation of courses and  consullants may  not
further the development of teacher insight. Programs
providing structure in which induclive process is
fostered will have a much higher probability of
suceess.

Educators have known for some time the ceffective
means for providing development of understanding of
their students at all levels and it appears that the sume
means are effective in facilitating teacher understand-
ing. This is illustrated in the diagram of the inductive-
deductive process.

GENERALIZATION OR PRINCIPLE

EXPERIENCES IMPLEMENTATION

EXAMPLES VERBALIZATION

SPECIFICS

SPECIFICS

FROM EXPERIENCE TO EXPERIENCE

The learner must have ample experiences, facts and
examples from which to induce the generalizing
principles underlying the specifics he experiences. As
he induces these generalizations they influence future
experience. As principles take form they can be im-
plemented through the deductive process in moving
from the general to the specific.

A generalization becomes meaningful after success-
ful experience, completion, or closure. It is then that
the explanation of the consultant can form a meaning-
ful integration.

Too often it is assumed that the teacher’s experience
has provided a basis for inducting appropriate gene-
ralizations, whereas, in practice, it is common to have
the teacher admit that everything tried with this child

" fails to produce desirable results. On the basis of this

kind of experience the teacher is not ready to induce
or internalize effective generalizations. An in-service
program based on consultation is more appropriately
based on directing the teacher to specifics, facts, and
examples rather ‘than to principles and theoretical
frameworks, Without experiences with successful solu-
tions: to learning problems of handicapped children,
the teacher is notready to improve insight, intuition,
and understanding.

~The pre-training of teachers is even more vulnerable
to this defect. Much is dependent on a teacher-pupil
relationship, -but teacher-training and practice-teach-
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ing seldom provide opportunities for this. Child de-
velopment beeomes meaningful when the teacher's
understanding of a child grows through a relationship
extsting over an extended period of time, Many tea-
chers have not worked through their own attitudinal
problems which block implementation of principles of
child psychology and learning to which they think
they are connnitted at the time they receive their
eredentials, Teachers need wn opportunity for the kind
of systematic consultation which is characteristic of
the clinical professions. In the pre-training course work
in colleges of education as presently constituted, this
would be o difficult task,

In the in-service aspecets of consultation, a program
based on sound educational practices involving the
inductive-leductive process can be implemented. A
program which facilitates therapeutic  education
through increased teacher understanding and compe-
tence provides the teacher with appropriate specifics
and cxamples and contributes to the inductive process.
A program I have developed which mects these cri-
teria is called Prescriplive Teaching,

Program Provides Fecdback to Teacher

Prescriptive Teaching is an approach to educational
therapy vwhich deals with the means of achieving
souna edueational goals for disturbed or handicapped
children. It employs educational means to accomplish
therapeutic uims. It achieves this through employment
of interdisciplinary diagnosis which is translated into
cducational  implementation. The educational rele-
vance of the handicap determines the appropriate
modifications of the specifics of the educational pro-
gram, Criteria for remediation are established so that
the teacher will be aware of the effectiveness of the
educational modifications.

By providing these educational specifics, based upon
the individual diagnosis, the teacher has incicased
opportunity to induce principles appropriate to his
educational function.

The Prescriptive Teaching program is based upon a
circuit which provides feedback to the teacher, which
reinforces or supports those intuitions and understand-
ings which are celated to successful remediation of
the child’s problems.

By providing the teacher with the educational

specifics and by providing the feedback mechanism
whereby reinforcing consequences become attached to
effective applications, the Prescriptive Teaching pro-
gram facilitates . development . of desirable teacher
characteristics. Appropriate understandings, generali-
zations and intuition are reinforced.
. By providing a rationale and methodology - based
upon -the educationally sound - inductive-deductive
process, = Prescriptive Teaching ~ (See  Prescriptive
Teaching, by L. J. Peter, published by McGraw-Hill,
1965) resolves many problems related to educational
implementation and affords a positive ongoing in-
service program.(]
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IN
SWEDEN
THE
STUDENT
IS

KING

R. W, SCALES

" "The duthor, Director of Adult Education for School District

No. 28 (Quesnel), was one of six business and professional
men from B.C. and Washington who toured Sweden last
summer as part of the Rotary Group Study Exchange Team.
This article resulted from that part of the study program
which dealt with Swedish education.
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SWEDEN 18 WELL KNOWN as 1Hg Welfare State with
cradle-to-grave seeurity, Over a period of thirty years
in power socialist govermnents have produced legis-
lation that is designed to enable the individual to
enjoy a life free of the worries of poverty through
sickness or illness, unemployment or disablement, For
children there are massive doses of legislation to en-
sure they are healthy, have aceess to education and to
vocations and a sccure future.

Education in the clementary schools in Sweden con-
tinues for nine years, broken into three three-year
periods—primary, intermediate and junior sccondary.,
The program of studies very closcly resembles our
own, with the exception of the intreduction of English
as a required foreign language at the fifth grade level.
It is continued as an cight-ycar compulsory course.
As a result, few young people don’t speak excellent
English.

There are no guidance classes at the clementary
level, but a nine-year-old in the second grade (children
start school at age 7) begins a course in sex education
that continues into the sccondary schools. This pro-
gram is primarily of a biological nature, explaiving
with the use of realistic charts and diagrams what
puberty is and how a baby i< conceived and born.
Other topics include menstruation and social discases,
and the responsibilities of both partners in a marriage.
Boys and girls are not separated for these classes, but
meet together and are instructed by their regular
teacher. It is regarded in the same way as an
arithmetic or social studies class.

During the three primary years in the elementary
school students may not be failed, unless a parent
specifically requests that his child repeat the grade.
Teachers are not ¢ven permitted to suggest to a parent
that his child should repeat, and the school is not
allowed to submit a report on the child’s progress
unless such a request has been received from his
parents.. Often this results in-a child attending school
for three years without the parents having any knowl-
edge of the child’s progress. Class size in the elemen-
tary school is limited to 25 students. There are no
exceptions. If 76 students register in a three-room
school, there must be four classes, or the extra student
may be taken to and from the next closest school by
taxi if his parents agree. : :

Corporal punishment is prohibited by law, and the
only punitive measure a teacher may take is to detain
a student for mo more than 15 minutes after school.
Freedom is a byword in Sweden, and it is a jealously-
guarded right thai is indoctrinated, and practised; at
an early level. This is a noble idea, but, combined with
the restrictions placed -on teachers in punishing, re-
sults in- what appeared to me to be an unruly and
unhealthy situation. No matter what a student does,
punishment _is restricted to the 15-minute detention.
Several court cases have taught teachers it doesn’t
pay to lay a hand on any offending pupil.

There is onc recourse open to the teacher of a pupil
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who continually disrupts his class. After three serious
offences have been recorded, the teacher is permitted
to ask the parent to request that his child be sent to a
‘help center,” where in small groups he will be in-
structed in socially acceptable patterns of behavior.
If the parents do not make the request, the teacher
must take the child back into the classroom until such
time as an investigation is conducted by the education-
al authority, which alone has the power to transfer a
studlent to a ‘help center’ without the parent’s approval,

The facilities we saw in Sweden were excellent.
Although we probably saw the best there was, at no
time in our tour did we have reason to believe it was
out of the ordinary. The clementary school buildings,
although inflexible in design, contained bright modern
furnitare, and a myriad of such aids as overhead,
slide, und movie projectors. Printed charts and dia-
grams were displayed in every classroom, and it was
not uncommon to find a piano in the classroom. We
were often of the impression that perhaps there was
too much in the way of mechanical aids. I suspect
that this has political connotations—school boards are
clected along party lines and no doubt the plentiful
equipment is helpful at election time to convince the
electors that their students are getting the best
possible from this or that political party.

Secondary System Is Like Our Own

The senior secondary schools—or Gymnasia as they
are called in Sweden—are three-year institutions for
students in Grades 10, 11 and 12. A recent reorganiza-
tion of the Swedish school system has produced a
system remarkably like our own. I was curious to know
if they had patterned their new system on ours, but no
one knew. Quite probably both systems developed
separately. Students entering the Gymnasium select

one of five programs. Three are of an academic-tech-
* nical nature, and two are vocational programs.

An interesting difference is the role of the guidance-

counsellor. Counsellors in our schools help a student
to. select his program, but this does not occur in
Sweden. The law prohibits a school from suggesting
a coursc of studies to a student. He must plan his
program with the help of his parents; if the parents
wish, they may then consult with the school, but the
school is prohibited from initiating 'such action,

In fact, guidance counsellors are - seldom - found

"~ in Swedish schools, although most schools have a

~ ‘Vocational Director,” whose job is to place each stu-
dent in three jobs of one week’s duration each during
the school year." In talking to one young woman who
held this position, I was surprised to discover she had
- -only four years of teacher training and no experience,
and that she was placing students in jobs, designed to
“help them select their future career, without the use of
-any. tests and solely on the basis of ‘a five-minute
interview. When she was asked if she didn’t feel un-
qualified to. direct boys into vocational fields, for
_surely she had no comprehension of the man’s worka-
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day world, her reply was that in a democeracey all
people were equal and women had as much right to
direct boys as men had. She even went so far as Lo say
that Sweden was becoming a unisexoal state, and
that in a few years, when the state nurseries were
fully operating, women would no longer bear the
burden of caring for their children and would be on a
completely equal footing with men,

This idea of equality and freedom is prevalent
thronghout Sweden, Teenagers are held completely
responsible for their own behavior. One’s initial ro-
action, on walking into a Swedish school, is one of
shock and surprise. In one Gymnasium we visited a
large majority of the boys wore dirty, unkempt,
shoulder-length hair; gitls wore slacks of every des-
cription, and those who weren’t wearing slacks wore
mini-skirts and tight sweaters that left little to the
imagination. Such dress hardly provides an atmos-
phere conducive to learning! Dress is the student’s

responsibility and the school is not permitted to inter-
fere.

Behavior Is a Personal Responsibility

The same thing is true of manners. With a 15-
minute maximum detention period, a student may
behave in almost any way he wishes. In cases of fla-
grant disobedicnce and violation of regulations, he
may, with parental permission, be sent to a ‘help
center,’ as noted earlier.

The Gymnasium in which we spent most time en-
rolled 500 students. The staff consisted of 45 teachers
and administrators. The rooms were very similar to
classrooms in B.c.,, with similar furniture and fixtures.
The exception was in the area of audio-visual equip-
ment, Each classroom had its own slide projector and
ceiling-mounted screen and blackout curtains. In
addition, each two classrooms had an overhead pro-
jector and each four classrooms a movie projector,
In this particular school eight classrooms were
equipped with a 23” television set used to monitor
programs broadcast by the state television network,
There was also a fully equipped 25-place language
laboratory. But again, politics may- have been the
main reason for all the equipment—it wasn’t being
used. Layers of dust gave mute testimony to long
periods of idleness. The school, _rlthough only one

~year old, showed little imagination,in design. It was

a’ standard, inflexible ‘shoe-box.’ There were, for
example, no special facilities- for team teaching, )

It was revealing, too, that of four classes I visited
only one was being taught by a properly qualified
teacher. Two were being taught by university students
(neither of whom was planning to be a teacher)

_earning a little extra money, and one was being taught
by a retired army officer doing the same thing. This

reflects one of the major problems in Swedish educa-

tion. In spite of high wages many teachers are leaving
the profession to enter less harassing occupations in
industry. The restrictions placed on teachers regard-




. funds.” ‘ _ SR
-".;cst Foundation was organized with all this in mind. -
-~ It is a non-profit charitable organization which is de-

-voted to programs of educational support and research.
.+ - Leading these programs is the Canadian Scholarship .
~ . Trust: Plan. The Foundation’s' Canadian Scholarship
" Trust Plan is original ‘and unique in its co-operative
-+~ method of:enabling parents and others to provide the
“= funds-necessary for the university - education of chil--
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ing how they may discipline students and the freedom
permitted students are the major factors contributing
to the teacher drop-out rate.

Education in Sweden is provided by the state at no
direct cost to the student or his parent. Instruction is
provided and, in addition, a student receives new books
cach vear (which he may keep), paper, pencils, pens,
and all the sundry items required. During the morning
milk iy available, again without charge, and in secon-
dary schools coffee, too, is on hand. Every child in
every school in Sweden is served a hot lunch at noon,
and after their sixteenth birthday, students receive
a study allowance of $10 a month. Costs are a
staggering burden to the taxpayer.

In some respeets Swedish education may be ahead
of ours, aund in some respects it has developed along
a different line. As a result of dircet political influence,

schools are well equipped physically, cluss size is
restricted to what would generally be regarded as a
rcasonable level, and students are provided with all
they need. There is never an cconomic reason for a
student’s leaving school. On the other hand, although
the Swedish people tend to think they are ten yoirs
ahead of us with respect to sex education, to freedora
for students in manners and dress, to restriction of the
schools in guiding students, and to the lack of commu-
nication with parents, this development has taken place
in Sweden as a result of that country’s cultural and
social organization,

I am couvir vd, as a result of my study, that,
before we i ane that we should imitate or shun the
cducationa’ developments of any other country, we
must exar aue our own social and cultural background,
Any chauges must be made aceordingly. O

;" CANADA NEEDS UNIVERSITY GRADUATES in great numbers

~and. will: reward ‘those who can bring ‘a university
.-.education to her service. The greatest problem facinjz

“ parents nr others interested in children is to provide ~

the ‘money necessary to meet the expenses involved in
achieving higher ‘education, ‘even though a growing
part of the basic expense is to be paid from public

CANADIAN SCHOLARSHIP TRUST FOUNDATION

CROFT ALLISEN -

dren under the age of eight years at time of enrollment.

Statistically speaking, Canada will -graduate only
7% of its clementary school students from university
in the coming years. Nuinerous surveys across- the
country show that the main reason for such a low grad-
uation rate”is Jack of funds. A university education |

s expensive; in spite of all that government contri-

butes, a four-year university : course - may - cost- the
individual $6,000 or more. If, however, a child is for-

‘tunate “enough to  begin a university training, his
~’chance of completing is good, for more than' 24 of

those enrolling for university graduate with a' degree. -
-We know, -too, that a university education -is the

‘key to the benefits of higher income. On' the average

the -university - graduate will have-lifetime earnings

~from - $140,000 -to - $180,000 'r'rip're ‘than ‘a-person-with::
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only a secondary school education, and $220,000 or
more more than a person with only an elementary
school education.

It was for all these reasons that cst Foundation was
instituted. There are now 35,000 children enrolled and
this number is increasing steadily. More than
$17,500,000 has been subscribed to date undor existing
pians and an additional $80,000,000 has been pledged
by parents and others for the future higher education
of these children.

How does the cst Plan workP It is very simple.
Anyone (parent, grandparent, corporation, etc.) may
enroll any child before that child reaches eight years
and four months of age; the best time is between birth
and the first or second birthday. The subscriber (par-
ent, etc.) deposits small sums at regular intervals, or a
lump sum, in a savings account at any of the 1,500
branches of the Canadian Imperial Bank of Commerce,
the depository of the plan. The principal funds on
deposit are in the name of the subscriber, and are
always his money. The funds may be withdrawn at
any time or on completion of the plan. The subscriber
agrees to contribute the income earned from these
deposits to the trust funds of the Foundation and, in
turn, the Foundation is bound by the terms of its
incorporation to pay out all'tf these funds in tax-free
-cash scholarships for the advancement of university
education of Canadian school children enrolled in the
plan.

Savings Pay First-Year Fees

Upon completion of the deposit period, the sub-
scriber . closes the savings account and uses the
-accumulated funds; less a small enrollment fee, to pay
for the first year’s expenses of attendance at, university
for the nominated child. If the child is successful in
merely passing ‘into second year, the Foundation will
.award cash scholarships which will pay in full for all
- costs of attendance. The same holds true for the third
- ~and fourth years, The students may attend any uni-

- versity in the world which comes up to the standards

“of - the - Conference of Canadian Universities. The

‘scholarships:cover room and board,  tuition, registra-

. = -tion,"books, equipment, laboratery and library fees. -
. If the child should receive a scholarship -or financial
- assistance from any other source, including government
_participation, he still receives his full allotment from

- csT on-the same basis as any other enrdllee. o
- There are other protections and benefits. If a parent

before completing his deposits, no further deposits are

‘ long as they-are both under eight. If an enrolled child
~dies-any time up to the completion of the first year of
university, all the benefits may be transferred to any
other :student who' is not older. A Family ‘Allowance
Plan

‘Wwho was’ under ‘45 at_the time of subscription - dies .

equired-and the child still participates fully in the
bénefits. One child mdy: be substituted for another as -

available for. children who have ‘not reached -

their.vﬁrjst‘bii'thda'}'i.'ltiis‘yvals’o possible to purchase the Vancouver" 15.0 "

Mr. Allisen is the CST Foundation representative for the
Vancouver-Burnaby area.

right to the three years of scholarships by making
a special single deposit. Under this method there will
be no capital savings for first year of university, but the
nominee will be entitled to full participation in cst
scholarships for second, third and fourth years. Com-
pletion insurance of $2,000 is also available at very
little cost. If the enrolled child does not wish to attend
university, the subscriber may convert the university
plan for the technical plan which will allow the nomi-
nee to receive the second and third years of any
approved technological course.

Directors Recommend the Plan

In British Columbia the Advisory Board of Directors
includes Senator Norman A. M. MacKenzie, President
Emeritus of usc; Neville Vincent Scarfe, Dean of the
Faculty of Education, usc; Dr, John F. McCreary,
Dean of the Faculty of Medicine, vsc; Dr. Malcolm
Taylor, President, University of Victoria; Wilfrid J.
Borrie, Chairman, Pemberton Securities' Ltd., and
Stanley H. Bekins, President, Bekins Moving and
Storage Co., Ltd.

In a message to British Columbia parents these
Directors state:

‘As members of the Advisory Board of cst Founda-
tion we would like to state.our full support of the
Canadian Scholarship Trust Plan.

‘We note that citizens are gaining an impression
that all expenses of higher education will be borne by
government. There is danger in such thinking. Gov-
ernments in Canada are faced with the expenditure
of over three billion dollars in the next few years
merely to extend our university facilities and to assist
with their operating expenses. -

‘If governments make more money available to stu-
dents, both a means and an aptitude test will probably
be required.. A substantial number of children who
should attend university’ or who should acquire a
vocation may be left out unless a plan of financing is
started early by their families. 7

‘We fear that undue publicity and exaggeration of
government aid ‘to-Canadian-students -may create a
false sense of security, The end_ result could be

- fewer, rather than more children achieving a higher

education, ..

o Im our'opinibil the Camidian Scholarship Trust Plar.

offers one of the best guarantees that every intelligent

* young man and woman whose parents take advantage

of this plan wiil have the opportunity to receive higher
education.”. o g her

" The Canadiéﬁ ‘Scholarship Trust Foundation main- ;
- tains’ offices throughout Canada. Information may be

obtained by telephoning Croft - Allisen- at’ 327-3845-in .

. the Vancouver-Burnaby area, or Bryan Bell at 939-7043 < .
~‘in’ the New Westminster-Coquitlamarea, or:by writ- -

ing to either of the above at 796 East 56th Avenue,
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COMMUNICATION

‘and Curriculum Reform

. THE ULTi:MATE PURPOSE OF EDUCATION is to civilize a

human being. The public schools take a self-indulgent,

~ undisciplined child and attempt to turn him into a

charitable, co-operative, rational adult. In other

words,  education is .designed to change a savage
into a gentleman. . - . e

Since man’s ability to use language appears unique,

- learning how to use language effectively is a vital
_“-phase “of this civilizing process. Such training has

- largely been the responsibility of English studies,
“~which aim at producing efficient senders and receivers
-of. verbal: communication. I propose to examine one

. * _major reason .why the:public schools have often been

- unsuccessful in their efforts to train efficient senders of

‘communication—speakers and ‘writers—and then to
. speculate on whether or not certain principles in the
field " of - English “ have' implications for  curriciilum

< reformiin the other disciplines.

. One of the first things we must realize is that it is a

. larly applied to language, the words ‘right” and ‘wrong’

of the English language." Standards

guistic h;
dards. The

A former: member. of. the Faculty. of Education, UVIC, the -
author is ‘now working for hrsPhDatthe Un‘zverstly of .-

lbert

-great mistake to think in terms of absolutes. ‘As popu- -

“are meaningless; rather, it is proper to speak of lan- -
guag being “‘appropriate’ or ‘inappropriate, as -
or.‘unacceptable’ There. are no rules
orrectness ‘are, social in their origin, and ‘as the
abits: of society. change, so do. these stan-
le of the grammar book and the English

JACK R. CAMERON

teacker is to report as accurately as possible how the

language is used by native speakers today. Any state-
. ments about language must be descriptive, not
" prescriptive.

This principle of usage is often attacked by - other-
wise well-informed people ‘who do not realize -that
much of the information they have inherited about
language is mythology. ‘Are there no rules? they pro-
test. Tloes anything go? May we talk and write any
way we please?’ The only reply the linguist can make
is that' it depends on the language standards accep-

table in a person’s state in life. If one wishes to ex-
perience economic and social success:among a certain |

class of people, his linguistic habiis should closely
approkimiate those of others in that class; otherwise he

risks jembarrassing or imitatiog hi5 audicnce. There

are always exceptions, of course, /but. it is generally
true that people are fairly sensitive, even emotional,

is-an important skill. - -

The tasks of the curriculum builder are to determine™ -
what ‘dialect’ ‘of English is ynost influential dnzour oo
"~ socicty and to, ‘organize courses ‘and ‘write textbooks -
t/focus realistically on that dialect, which might be = . =i
called Standard English.. This is the brand of English- o2

v i

that/

~spoken and written most of the time by the majority. of

- educated, cultivated people. Within' it are varying o
~.degrees of formality, depending on the social situation, ;=
Sttidents should certainly have an insight into the two

~othier :main ‘dialects,” Formal and ‘Non-standard,” but
their. primary ' goal is - the mastery -of -the Standard
diglect. oo oo eneEg

about: language, and the ability to'use it appropriately :

sl
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Two rather thorny questions immediately face the
teacher of English: first, who are the ‘cducated, culti-
vated people’ who set the style; second, how does the
linguist discover what the language standards of such
people are?

In answering the first question one cannot set up
such rigid qualifications as possession of a college
degree. The fluency of many graduates, particularly
those who have not had the exposure to language
demanded by the humanities, is frequently marginal,
Nor is it satisfactory to rely solely on the language
habits of specialists in English and linguistics. The
majority of them have been involved in the profes-
sional study of language too long to be entirely de-
pendable as judges of current usage over the whole
spectrum of the educated population. Their judgment
is valuable, of course, but there is a danger that they
will be somewhat myopic as a result of prolonged
association with the formal standards of student essays
and language textbooks.

What Is the Standard for ‘Good’ English?

Experienced, reputable editors and journalists
would no doubt be included, as would representatives
of industry and the professions. The business world
must surely be consulted as long as teachers of English
insist that students must learn ‘good English’ to get
and hold jobs. But what businessmen would be in-
volved? Bank managers? Personnel managers for large
companies? Owners of hairdressing establishments?
In any case, it appears important that teachers have
a clear idea of how influential men in business who
deal with public school graduates interpret the term
‘good English.” In the past only commercial specialists
have shown any interest in this problem, and they have
frequently  based their assumptions - on - traditional
grammar texts rather than on empirical investigation.

-Data could- be gathered through “personal inter-
views, observation of formal and informal speech and
writing, “and - questionnaires. Unfortunately, - ‘many
people, when asked about their language habits, reply
in terms of what they think they should do rather
than in terms of what they actually do-—which is what
- counts. Informal observation is. the most valid
-approach, but it is cumbersome and inefficient, par-

- ticularly in matters of speech. It is rather awkward to

*ask a man if he minds letting a tape recorder grind
_“-away in his home or office day after day. And mem-

‘- bers of university or professional organizations would -
- - likely balk -at prclonged: recording- of -their linguistic -

. ~Howeyver, suppose the evidence has been gathered;
it is then'a question of ‘what'to do with the data.
. The first'move would probably be to examine both

: - performance during meetings.

~the course of study and the official textbooks to deter-

‘mine whether or not their contents accurately reflected
:the: linguistic -practice  of - educated . Canadians.--What
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- -did not would be discarded or revised. For instance, -
- the average student spends dozens of hours during his

school years attempting to learn when to place commas
in a compound sentence and when to use the com-
parative instead of the superlative degree of an ad-
jective. If the empirical method revealed that edu-
cated Canadians regularly neglected such punctuation
and usage, the teacher would be better advised to
spend school time Gn something more important,

If drill and textbook space involving insignificant
points (i.c., unimportant in Standard English) of
grammar, punctuation and usage were eliminated,
there would be more time for study of such things as
mass communication, critical thinking, the principles
of language, and vocabulary enrichment. English lang-
uage instruction would become more useful and more
interesting,

One of the main reasons why public school educa-
tion has neglected the principle of usage and has,
instead, forced all students to learn the rigi¢ minority
dialect called Formal English, is that mass education
has yet to shake free from the idea that secondary
education is designed primarily to prepare students
for university work. ‘English departments have been
influential enough to keep the secondary English
curriculum centered on the standards of the college
term essay rather than on the realities of Standard Eng-
lish. Because English teachers have traditionally been
oriented to literature, they have had neither the train-
ing nor the interest in linguistics to see how fallacious
it is to design a secondary school English program on
the premise that university work is the ultimate goal.
They have neglected the living language from the pens
and tongues of contemporary Canadians.

Classroom English Is Not ‘Outside’ English

Students, of course, recognize rather early that the
English language taught in the classroom is not the
same English language they hear in' the world outside,
and they do not believe that the English program is
preparing them to enjoy the pleasures and avoid the

“dangers of the electronic culture outside. Thus the

teaching of language loses its vitality, and students
fail to acquire a respect for the power of the spoken
and written word. Many of them become careless in

~ using and listening to language simply -because no-

body has ever demonstrated convincingly that. the
standards- of the English class-are realistic; and not-a
series of academic quibbles. The frequent comment,
‘Oh, you're an English teacher—I'd better watch what
I sayl” reflects the failure of language instruction.

- English teachers and- curriculum specialists have made -

their own reputation. TR :
“Does the principle of usage apply only to English
studies, or does it have implications for other subjects

_'in the curriculum? A little reflection reveals that it .=~~~

has a great deal of significance for other subjects—par-"" :
ticularly mathematics, science and social studies.

The- principle of usage indicates that there are no
absolute standards of linguistic correctness and  that
the acceptability of ‘any utterance can'be determined

et




~studies have b
“education is ar last seeking a compromise, but
- mathematics and science in particular are even more
flagrantly - disregarding the  principle of usage by
oughening up-their secondary school courses, making
- them more technicil and advanced than ever before. -
- English teachers;albeit slowly and often reluctantly,
—are facing the fact that the goal of language instruction
* in secondary -school is not ‘merely to produce writers
of effective ‘termessays in college. Mathematics and

only within a specific social context. Ir. other words,
it is necessary to make distinctions if one wishes to
communicate effectively in various situations. If this
concept of usage is broadened to include all fields of
study, not merely language, it might be restated as
follows: There arc various levels of sophistication
possible in discussing the subject matter of any disci-
pline, and it is necessary to know what mastery of
that subject matter is required for effective
commaunication at the various levels.

For instance, one can talk about mathematics to a
child in elementary school, to a friend who has
mentioned the recent rise in the cost of living, to a
teacher who is concerned with percentiles on a reading
achievement test, to a trust company about a mortgage,
to a freshman class about set theory, or to a nuclear
physicist about wave functions.

Science can likewise be discussed at several levels:
an_explanation to a child of why the leaves fall, a
coffee-break chat with a friend over the latest Gemini
capsule, a heated discussion at a public meeting pro-
testing local water pollution, or a learned conference
with a geophysicist concerning magneto-hydrodyna-
mics.

In social studies one may speculate on whether or
not-to go to the rnountains or seashore for a vacation,
discuss the local egg market, participate in a seminar
on the economic development of Central America, or
read a paper to a learned society on a new theory of
western culture.

Levels of Communication Must Be Considered

There are many levels of communication. Specia-

- lists in the various disciplines must be prepared to give

an honest and realistic answer to the important ques-
tion, For what levels of communication are we

___training young people?”. . -

__ The point was made earlier that one of the mistakes
of English education has been the teaching of a level
of English that is-used least in our ‘society.Much-of

“the: blame ‘has been laid on English departments at

the universities, which have trained English teachers

-and—although perhaps indirectly and often simply by-
- default—have encouraged the public schools to teach a
.- majority of students a formal level of English appro-
_priate to_term essays. in the humanities. They have
‘countenanced the focus on'a minority dialect simply
because such ‘a dialect happened to suit their par- -
- ticular - purposesi Science, 'mathematics and " social -
studies: ha enguilty. of the same error. English .

it

- before undertaking ‘intensive work:

science teachers must also understand that the role
of those same schools is not to prepare students for
future discussions of wave functions and magneto-
hydrodynamics. Curriculum planners have been
wrong to force all students in the academic stream to
learn to write Formal English; it is just as wrong to
force all students to work at a relatively sophisticated
level of scientific and mathematical thought when, for
most, such efforts are not only extremely painful and
time-consuming, but also essentially useless.

Perhaps it is necessary to emphasize once more what
is meant by the statement that science and mathematics
are ‘disregarding the principle of usage.” It is impor-
tant to note that this principle does not call for a
mastery of subject matter at various levels, but rather
for an awareness of the existence of those levels. Thus
the goal of mathematics and science education should
be to give every student an opportunity to learn as
much mathematics and science as will be useful and
meaningful to him in his state in life, and no more—
since anything more would be superfluous and quickly
forgotten.

Courses Should Be Broadened

If this were the aim of the schools, the bank clerk
with a Grade 12 education would possess a functional
skill in mathematics, plus a broad knowledge of the
field of science, yet would be aware of the historical
development of mathematical and scientific theories.
He should also have a general conception of their role -
in the world of sophisticated research and technology
that will forever be beyond his reach. He would have,
in short, a more liberal education than he gets today.
As things stand now, his final two years in secondary
schocl make him sweat over technicalities designed to
prepare him for college study he will never undertake

--and leave him with little grasp of the philosophy of

mathematics and science and their place in the modern
world.

- A-partial remedy is to injeét courses in general

_science, and in the history of science and mathematics,

into the secondary curriculum, so that non-specialists
will not be forced -into a rigid stream of unduly

_technical - courses. Students who : show promise .in

mathematics and science might be given an enriched
program, - but even -they would profit. from a more- "
historical-philosophical approach for a couple of years.

It is not a more difficult and specialized curriculum

--that is needed .in secondary education, but rather an .

approach designed to turn out men and women with -

" a broad perspective on the major areas of human” =

knowledge and with an awareness of the contributions

- of each to the development and functioning of civiliza- .
-.tion. :Once : this - premise is “accepted " by curriculum”

designers for all subjects, it-will be possible to build’ -

~a program of secondary education that will be of =~
- interest and value to the majority of students, not just

those headed for university.OJ -

il
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WE CANT IGNORE AUDIO-VISUAL AIDS

WHILE FLOATING IN THE RARE atmosphere of cloud nine
I came upon a litdle stcry in Marshall McLuhan’s
Gutenberg Galaxy. He atiributes it to Heisenberg. It
recounts how Tzu-Gung in his travels came upon an
old man irrigating his garden. With tremendous effort
this farmer repeatedly descended a well and lifted out

- 'a vessel. of water which brought meager benefit to

" the parched land. Tzu-Gung explained to him how,

g through the employment of a draw-well, he could

- irrigate many times the amount of land with the same
“expenditure of labor. .

“ Angrily the old man rephed I have heard my teach-

“ér ‘'say-that whoever uses machines does all his work

like"a machine. He who does his work like a machine

“grows 4 heart like a machme, and he who' carries a

strivings of hls soul. Uncertainty in the strivings of the
soul is somethxng which..does not agree with honest
:-sense.-It is not that I do not know of such thmgs I am
ashamed to use them.” e A

- Today,

lyoung people to eet. the challenge of ‘a technological = .
ciety.” Now: it'is almost auomatrc that the surv1va1 of' '

everybody and this'concern'is reflected
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heart like a machine in his breast loses his- sunphcrty :
He who -'ha§ Tost his simplicity becomes unsure in the

‘two ;thousand five ] hundred years later, no *
ore aware’ of the uncertamty in the striving of

nsidered to be true’ whether one thmks o
tional: efence “économic’ well bemg or

tlcal observatlons pertment and 1m-;'i"t o
; e The author is Dzrector of the B.C: Division of Visual Edu-v

-+ cation. “This. artlcle “is reprmted with permission - from’ th
e May-]une zssue of The Canadxan Audxo Vlsual Revrew

J. R. POLLOCK

It also makes education the very serious business of
the teachers who are charged with the professional
responsibility of bringing training and education to
the young people of our country. This is their job and
because it is an extremely important and vital job, it is
only right that they be provided with the tools to do it.
Important among these tools are. audio visual aids.
Some of these aids are the mechanical and electronic
products of our technological society. In exploiting
them, is there a danger of perpetuating the uncertamty
in the strivings of the soul?

_The task is essentially one of communication and

the teacher is a specialist in communication. He knows.

that he faces failure at the outset if he senses the stu-’
dent has little interest in what he has to communicate

or feels no-need for it. The skilled use of audio visual - - :
“aids can help the teacher stimulate interest and estab-

lish-need. The teacher: also:knows one.cannot: effec-
tively communicate something which lies outside the

-experience of the pupil.- Audio visual -aids can help

the :teacher widen the pupil’s. background- of expen—'

‘ence. “Finally, the teacher knows communication‘is not - -
~ complete unless the pupil understands the concepts G i
involved: Audio visual ‘aids: can" help the teaoher exs o At

" plain and the pupil to understand. - '

“Audio visual aids are frequently referred toas medla §

, of communication and there is ample evidence today
that their intelligent use contributes a great deal to- - = -
**ward more effective communication and the- resultant.
learning. - Yet there are those among us who, l\'nowrng i

these things, are ‘ashamed’ to use them.~ = -~

In splte of his’ opposmon to-it the ancxent farmer,: 7
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contribute. [J

with his vessel of water was powerless to stop the
inevitable advance of technology. The teacher who
ignores audio visual materials is just as powerless to
arrest the growing use of these media of communica-
tion in the schools today. They arc here to stay and
are destined to play an increasingly effective role ac-
celerated by the evolving improvements in zhe tech-
niques of production and utilization. They may be
here because some feel they offer some panacea to cure
geriatric ills of an incompetent school system or some
potent vitamin which will provide the energy and
stimuli needed to increase its productivity, They may
be here because some appreciate their value as a status
symbol. They may be here as the result of aggressive
salesmanship. They are here in part because an in-
creasing number of dedicated teachers use them to
increase the effectiveness of their teaching.

Teachers are evaluators. They must constantly at-
tempt the objective assessment of what their students
learn, what they themselves attempt to teach, the
effectiveness of the methods they employ and the use-
fulness of the teaching tools they use. Today they face
the additional challenge of assessing the pressures and
motives that lie behind the introduction of the various
media of audio visual education.

Education is the teacher’s business. The selection
and evaluation of the tools of teaching is part of this
business. Teachers should have their say. But are they
willing to speak out? There seems to be a certain
reticence here. Where teachers hold back others rush
into print or to the microphone. After all, McLuhan

‘points out that Socrates wrote nothing, that “The Mid-

dle Ages regarded Plato as the mere scribe or amanu-
ensis of Socrates. And Aquinas considered that neither
Socrates -nor Our Lord committed their teaching to
writing because the kind of interplay of minds that is
in teaching is not possible by means of writing,’

It is this interplay of minds, the Socratic approach,
which has, down through the centuries, made such a
precious contribution to tee ing and learning, Under
the pressure of a technological society it may be well
to remember this. Perhaps the old farmer with his
vessel and Socrates have still something of value to

Sl piiinl o 6B4-5543 0 Do il
~ Mmoe DODEK rurs tmo.
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The Special Class Teacher
Continued from page 69

essential that teachers equip themselves with accurate
information and adopt an objective, almost clinical,
attitude to subjects of an intimate nature,

The implication is clear: a good measure of emotion-
al maturity is a prerequisite for this kind of teaching,
Years of service are not a realistic guide, and youth is
not of itself a bar; for it is a lamentable fact that
among the older, as well as the younger, members of
the p.ofession there are men and women who project
their .own insecurity and hostility in the classroom.
Nevertheless, the special class is not a suitable =n-
vironment for the newly-qualified teacher. Gencral
teaching is surely a necessary part of the preparation
for work among exceptional students; and later a re-
turn to a normal grade—if only for one subject (as in
the sccondary school)—is advisable as one means of
enabling special class teachers to maintain a reasonable
perspective. :

Concern is less with actual skill than with the abi-
lity of younger teachers to rank their objectives in a
realistic fashion and to survey their task, as it were,
from an Archimedean point. Should they fail to do :Lis,

~they will, on the one hand, remain stereotyped in
their approach and, on the other, be swept by every
tide of change. In both cases the outcome will be
sterile from the point of view of both the teachers and
the students.3:

.  selected works of
~ MAO TSE-TUNG

= Volumes I-IV
_(ENGLISH EDITION) "

i Volume T contains 1"} of Mao Tse-tung's writings during the
“7 First’ Revolutionary Civil War: Period .(1924-1927) and the Sec-
- ond Revolutionary Clvil War Period (1927-19373.. 7 - ;

% Volume 11 containg 40 of Mao Tse-tung’s writings covering
.the perlod from_ the outbreak. of the War of Resistance Agninst
Japan:in.July 1937 to the repulse of Chiang Kai-shek's"second
;. ant{~Communist onslaught in -May 1941, . E Lt E

. :Volume  IIl contains 31 of -Mao Tse-tung's writings of the -
. riod from March:1941  to the victorious conclusion;of the War
-of Resistance Against Japan: in-August 1945, An_appendix con-"
“:tains the Resolution:on: Certain- Queations in the History of Our .
-~ Party, adopted:at‘the ‘Enlarged Seventh Plenary Session of the
Sixth Central Committee of the Communist Parfy of. China, -
tains' 70 .of “Mao. Tse-tung’s .writings. during
ugust 1945 -to  September 1949,  This is-the -
eriod of the Chinese People’s War of Liberatio.: = ... :

; -1 prepaid
344 pages ;.7 $2,60 orders - - %
460 pages 788,00 . < post-free

- PEKING, CHINA .7

53&1.
STINGS STREET. VANCOUVER 4, B.C;
ND FOR FREE CATALOGUE : . . '

OREIGN LANGUAGE PRESS -
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Graduate
Studies
at the

UNIVERSITY
OF VICTORIA

The School of Graduate Studies, University
of Victoria, welcomes enquiries from prospec-
tive students secking admission in 1967,

Programmes leading to the degree of Mas-
ter of Arts are currently offered by the Faculty
of Education in Educational Psychology, Edu-
cational Administration, and Curriculum and
Instruction.

M.A. programmes are also offered by the
Departments of Geography, History, Linguis-
tics, and. Psychology, and M.Sc. programmes
by the Departments of Biology, Chemistry,
Physics, and Psychology. Doctoral programmes

may- be undertaken in certain areas within .
- the science departments named. '

For further information  on - programmes

and financial aid, write in the first instance

__to the head of the department concerned, or.

 THE CHAIRMAN, =

School of Graduate Studies,
—TI:Jlrii“:'ersity:ofr,Vii:téria? N
' VICTORIA, BC.

-




THE UNUSUALLY HEAVY SNOWFALL in
the Selkirk Mountains of British
Columbia gives Revelstoke child-
ren a chance to Learn for Leisure.
From the windows of their school
rooms, the Grade 4 pupils can look
out at the wide ski slopes on Mount
Revelstoke, in Revelstoke National
Park. It is there they are taken by
bus one afternoon a week, to learn
to ski. This requires co-operation of
" school board, National Parks Ski
- Patrol, bus drivers; janitors, teach-
ers and several skiing ladies.
The children approve so heartily
" of lessons on the snow that tv.o of

Mrs. Daem, a professional writer, is
the wife of a member of the Revel-
’sto’kechhool Board.

them actually planned to fail their
year so that they might repeat the
following year.

Divided according to ability, they
quickly learn to use the 500-foot
rope tow and to handle and care
for their equipment. But when one
pupil .was having more than the
usual amount of trouble, he was
found to be wearing his big broth-
er'’s boots and skiis and coming
right out of them.

Not all pupils are able to take
advantage of these lessons, Equip-
ment is expensive and not all child-
ren are sports-minded. The school
board believes in at least ‘giving
them the opportunity.

Once on the slopes, there is work
to be done-—packing the slopes if

MARY DAEM

SCHOOL
TAKES TO
THE SLOPES

fresh snow has fallen, They make
all kinds of excuses, but the instruc-
tors make sure that all do their
share,

The City of Revelstoke is known
for the annual Tournament of
Champs and the Nels Nelson kiit
on which, almost ycarly, records
are broken in jumping ‘contests.
While skiing lessons were in pro-
gress, a new judges stand was
lifted and put in place by helicop-
ter. The children hardly even
looked up. They were too involved
in ‘stem christies’ and ‘snow plows’
and laughter.

This may be a part of Learning
for Leisure. It is also Learning for
Fun.O

. Active Teachers

“Mrs;‘Norah -May 'Burr
William Morton Campbell
- Jack Gurney S
Mrs. Clara Webber

. Rehredv Teuchers k
- Robert: N.. Grubb

Miss: Elizabeth Knowlton "
‘A-“Mrs.-Ida G, C; Murphy
“Miss Lucy E. Underhill
= Miss Evelyn Wickett = -

_‘;Thése 'Téachers, Have Passed Away

Last Téughl’ In Passed Away

Vancouver August-4
Vancouver August 20
Victoria September 28
Nanaimo August 28

Last Taught in Passed Away

Victoria September 20
Vancouver August 23
Vancouver: September 11
Vancouver September 24
Vancouver August 23

These Teachers
Retired in June
SINCE THE PUBLICATION in:the Sep-

" tember-October issue of the names

of “one hundred - seventy-eight
teachers who retired from teaching .
at the end of June, the editors have

‘been informed that Mrs. Madge

Brett, of Penticton, and Mrs. Isobel
Simard, of Enderby, also retired at

~ the end of the school year.

To these teachers are extended

_ the good wishes of their colleagues
-for a happy future O
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For your consideration

The Glass Menagerie

by Tennessee Williams; Notes and Questions by H. D, Gutteridge

NEW—a single-volume text edition of this classic mcdern play, with an ecssay and production notes by
WIHAIMS  oococcmrrossrosssnmssomesmimesssmsemsssssmsmssssssssontss s e $1.35
Many Minds I & 1I

edited by I).C. Diltz and R. J. McMauster

A three-ycar programme of prose study, Book I—speeches, cditorials, letters, storics, cssays, and articles,
a Glossary of Prose Forms and a Dictionary of Literary Terms.
Book 1l-—short stories, essays, and articles,

Book 1 $1.75
Book 1I $2.75

Prose Mostly Modern
by John M. Bassett and Donald Rutledge

; An exciting collection of short stories, essays and articles designed to stimulate creative writing as well as
an appreciation of literature, Questions that help students develop critical judgement of theme and
technique $1.70

The Art of Poetry

by Florence A. Harris

An introduction to the critical analysis of poetry for secondary school StUEntS ... $2.40
A Book of Canadian Poems

edited by Carlyle King

A representative anthology of Canadian poetry for secondary schools. Provocative comments and questions
to stimulate thought and discussion $3.00

The Critical Approach
A Guide 10 the Comprehension and Appreciation of Prose and Verse

Critical Questions ) .
A Guide to Literary Criticism for Secondary Schools ... $1.00 ¢
by R. G. Harrison .

A revolutionary approach that incorporates the enjoyment of literature with the understanding of compo-
sition - techniques.

The Apprentice Writer

by John M. Bassett; Donald Rutledge, and Arnott Mcintee

A practical senior composition textbook for two-year use that is closely related to work done by students
. /in their tecnmcal clzsses and helps them to write clearly and concisely $2.50
SHETEE B [ Six Scnpts for Three Media: Telcvision / Movies / Theatre ' i
e o - _.edited by Grant Huffman :

A new and exciting form of textbook that provides students wnth an understanding of current dramatxc } *
. trends in the media familiar to them., :
Especxally suitable for Visual and Performing Arts—Grade 12 $1.90

12 Detertive Steries: Their H\story and Development
- selected by Grant Huffman

“From Sir Arthur Conan Doyle to John Dickson Carr, this fascinating collection offers' a wide range of
detgchve fiction- guaranteed to arouse and to hold student interest. Questions and suggestions for fu;ihgg
reading ........

some Enghsh texts from s Sisie
~ McCLELLAND AND STEWART | | G

: Completc lists of our Englxsh ‘textbooks, refercnces and library books are available
. on request from: :

MCCLELLAND AND STEWART LIMITED .' : o '
The Canadian Publishers »
‘25 Hollinger Road, Toronto 16, Ontario-
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_ THE UNITED NATIONS Educational,
Scientific and 'Cultural Organiza-

tion “came into existence after

World War II in order ‘to contri-
- bute to peace and security by pro:

- moting . collaboration among the

. nations through education, science
and culture. , . « :

On September 20, 1963, in speak-
ing before the General Assembly of
- the United Nations, the late Presi-

dent John F. Kennedy emphasized
‘the importance of ‘building “the
‘institutions of peace.” He added

that ‘new. means should be found

T for ‘promoting the free expression
-and trade of ideas—through travel -

- and communications, and through

- increased exchanges of ‘people ‘and

- books:and broadcasts, .’ - SR
. These words eloquently describe
the ‘purposes -and ‘the ‘functions of

' UNESCO, ‘Because 'UNEsco is man’s
- best-hope for the future, and be-

_ cause UNESCO is now celebrating its -

. twentieth anniversary—actual cele-

ea

UNESCO’S
SVEMENTS

brations will extend for an entire
year beginning November 4, 1966
— we “have outlined some of
UNESCO’s achievements.

- Intergovernmental Action

UNESCO has regularly assembled
the governments of the world to
attend to hitherto neglected poten-
tials for international co-operation.
These meetings caused govern-
ments to give higher priority to the
business of utilizing education, sci-

ence, and culture for the common .
- good of all peoples.” =~ 7o

Intellectual Co-operation

~ . During the past twenty. years,
' UNEsco has brought together tens .
-~ of thousands of world leaders in
. education, ~science, and _culture, -
. From "the interchange of their
- knowledge and  experience have
* ‘come- productive activities and
programs - transcending national

sboundaries.

i

Attack on Illiteracy

uNEsco has focused world atten-
tion on the scourge of illiteracy, It
has shown that 700 million people
in the world are totally illiterate
and that almost half of the world’s
children do not go to school. The
World Literacy Congress at Teher-
an in 1965, sponsored by uNesco,
laid plans to begin attacks against
illiteracy.

Improving Village Life

To improve the lives of people
in remote villages, many of whom
lack such fundamental knowled;re
as how to write their names, how
to count or even about the element:
of basic hygiene, unesco has estab-
lished two community development
centers: in Egypt (for Arabic-
speaking peoples) and in Mexico
(for Spanish-speaking countries )-
These centers train teachers from
many lands who will devote their
lives to reducing ignorance and
poverty found in small villages the
world over.

For the Refugee and Displaced )

For nearly 16 years, ungsco has
provided elementary and vocation-
al education for thousands of Arab
refugee children in Palestine. More
recently, uNEsco provided teachers
for the Congo when that country
was in turmoil.

Struggle for Compulsory Education
Convinced - that the' attack on

ignorance must take many forms,

UNESco has concentrated upon pro-

- viding selected solutions to the 7
problem. One of these is universal, -
and compulsory primary education;

Today, as a result of uNEsCO’s urg-

ing, prodding—even pleading —

there are in-Africa, Asia; and Latin

America regional long-term plans
* for “making - compulsory primary
‘education a reality. - IR

Preserving Man’s »Herirtuger ) B
UNESCO - has:stimulated interna-
tional. interest - in preserving, - pro-

-tecting, and  restoring historical
buildings and monuments as well ,

as areas of natural beauty. uNEsco

helped save Abu Simbel .and other
monuments - of - Nubia- from*: the-

< THE B.C. TEACHER




CHRISTIE AGENCIES LIMITED

414 W. Pender St., 610 Courtney St.,
Vancouver, B.C. Victoria, B.C.

ONLY STRONGEST AND MOSY HIGHLY REPUTABLE CANADIAN AND BRITISH
COMPANIES REPRESENTED

Life, Car, Home, Inland Marine, Floaters,
Mercantile Composites

Insurance in all its Branches , .

“Serving B.C. teachers since the infancy of the Federation”

The teacher can be lost, his or her conscientious effort to , R S
no avail, if first the parent fails to teach the child self- - R
control and is remiss by neglecting to instill, from its earliest 5 '
~ impressionable years, the. holdmg of passion and prejudlce
- and evil tendencies subject to an honorable and reasonable
- will; in substance, the Golden Rule, to do unto others as
'they would be done by. For education begins with the ‘
oS ':breath of life and, before we are aware of it, the foundations =+ -
o of character are 1a1d This initial training combined with
- 'the prll’s careful” association, eases the burden  of “the
R teacher when further educatlon of the mmd can ﬁounsh

. 683-2188 L R 386 1454
AVANCOUVER Sl el s e VICTORIA




rising waters of the lake formed by
the Aswan High Dam on the Nile
River.

Human Rights

UNESCO has steadily pressed on
governments and peoples through-
out the world for acceptance of the
principles set forth in the U.N.
Declaration of Human Rights. It is
especially well situated for this
work through its association with
civic leaders, educators, and other
opinion makers,

Exchange of Persans

UNESCO has facilitated the ex-
change of thousands of students,
scholars, teachers, and workers
through its publications listing fel-
lowships and other opportunities
for study, travel and work abroad.
It also awards uNesco fellowships
for foreign study and training,

East-West Undefsrunding

- UNEsco has promoted mutual ap-
preciation of Oriental and Western

cultural values. Its special project

has helped create institutes of Ori-
ental studies at Tokyo, New Delhi,
Beirut, Damascus, Cairo, and Teh-
eran. It has brought about im-
proved curricula and textbooks,
stressing previously neglected cul-
tural values. And to spread know-
ledge about life and values in East
and West, the project has sponsored
lectures, translations, exhibitions,
travel, and films.

Planning for Schools

UuNEsco underscored the need for
long-range planning fo- orderly
development of schools and col-
leges. It helped set up the Inter-
national Institute for Educational
Planning in Paris. Leaders from
developing countries look to this
center for help in making the blue-
prints necessary to the growth of
their educational systems.

The Setting of Standards :

UNEsco has initiated 17 interna-
tional Conventions and Recommen-
dations * for universal standards
regarding formal aspects of educa-

tion, seiencr, and culture. The most
significant of these protect copy-
rights; climinate customns duties on
educational, scientific and cultural
materials; and reduce discrimina-
tion in education.

Cross-Fertilization of Culture

UNESCO sponscred the translation
of literary masterpicces and the
reproduction and circulation of
works of art from many lands. It
has extended and increased the
world’s knowledge and apprecia-
tion of ‘tlie common cultural herit-
age of mankind.

Space for Learning

The world’s children need mil-
lions of new classrooms and school
structures, Recognizing this, unes-
co has established in the Sudan,
Indonesia, and in Mexico regional
school building research centers.
These centers are used by govern-
ments seeking advice on all aspects
of school design, especially adapta-
tion of building materials to local
requirements. 0
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- TEACHING

“and

 THE KEY TO CIVILIZATION'S PROGRESS.

Lhe IF all knowledge were handed down tﬁroﬁgh generations
by means of the spoken word, how far would ‘civilization

- have pfogtéssed? Books, the fount of knowledge for students

. and teachers alike, would be non-existent. = - -

The part played by the printing craits to provide this ever- -
growing store of knowledge, combined with progressive teach- -

. Wlxeﬂ tiﬂnkmg of borq_k’.r;:f:nt/efm‘b:r,; 't‘hAe'Aimtﬁ‘e"“Ei;ergfééif‘,'; is .rynranyrgiqu% wzth quality prmtmg v

S_-BR 1070 SE MARINEDRIVE ' - - VANCOUVER, B.C. - ~ PHONE FA 5:2231

COMMERCIAL PRINTERS o LITHOGRAPHERS "o BOOK MANUFACTURERS

- ing :methods,'as's;ure,s”!:he_;c‘on;riijuing progress of civilization. . |. -
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QUOTES AND COMMENTS

VITO CIANCI

CN THE WALL ACROSS FROM where I
sit in the staffroom is a spanking
new cork-surfaced bulletin board
on which are stapled a number of
items of particular interest to me at
the moment. i

‘One is the recent Administrative
Circular on Examination Policies
and Procedures for June 1967.
Another is a clipping from the Van-
couver Province with the heading
‘Exams de-emphasized in Vancou-
ver report cards.” Finally, two clip-

L pings from the latest EctF Newslet-
" ter—the  editorial proclaiming ‘Put

Up. or Shat Up? and a piece with
the heading ‘Good 'Riddance to

»: Something here doesn’t add up.

De-emphasis - in Vancouver. : Any-

:where elseP Good riddance where?
_‘Are the newspaper and newsletter
~pieces accurate or are they prema-
- turely jubilant? Is the administrat-
~ive:circular ‘designed to curb this

B SR

stepping out of line?

For a while earlier this term it
seemed that we classroom teachers
were going to be allowed, in the
words of the editorial, ‘to accept
the responsibility for what goes on
in the classroom’ and make our own
judgments on the work done by the
students. It even appeared to the
more optimistic that we were going

.. to decide on passes and failures.
- The millenium was just around the

corner (maybe P) and we were to
be freed from the heavy-handed
bureaucratic and centralized con-
trol of the.éxternal final examina-
tion. e
As I interpret the administrative
circular, my idea that the whole
business was going to be de:cen-
tralized and simplified promises to

- be another pipe dream.

"ve lost count of the number of

" times' since I started teaching that

we've_gone through changes and

upheavals and been smothered in
an avalanche of departmental bul-
letins about examinations, report
cards and the rest of it. As Omar
Khayyam almost said, ‘This is
where I came in.’

Does anyone really want to sim-
plify procedures? Is anyone seri-
ously interested in trusting me and
my fellow classroom teachers to
pass judgment on the students we
teach? I doubt it. It seems as if
things are going to tighten up even
more. I might as well pack it up
and let a computer take over and
decide whether or not my students
should pass.

The new regulations are even
more cumbersome than the pre-
vious lot, and their implementation
will put a heavier burden and bring
bigger and better headaches to
principals and teachers.

But then, the bureaucratic mind
seldom considers the welfare of
those at the bottom of the heap.
Even Churchill had to admit this,
when during the war he said,
‘When one is in office, one has no
idea how damnable things can feel
to the ordinary rank and file of the
public.’O L _ '

- -~ COVER STORY

ALTHOUGH OXEN . WERE : commonly

teams; pack horse

ed to pull the  heavy freight
agons on the Cariboo Road, mule -

w: camels  into

‘Britisjh Columbia. . The ' United
States. Government had’ used 'Bac-

trian’ camels like these during the
+:1850’s for transportation over ‘the

California deserts and that is where

' Léb.meigter Pprobably secured them. -

& Thmkmg the:y wb'uld be athome '

in our dry belt, he used them to
~pack supplies into the interior. The ..
-sharp rocks of the road: cut their

. feet, and they frightened the pack

trains: of ‘mules  and ‘horses.. They *
were: finally turned loose to graze -

in the fields near Westwold, where
the last one died about 1905.07 7

e ,s,ugscm
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FROM OUR READERS

Public Speaking Should
Be Taught

Vancouver, B.C.
Sir,

A good teacher knows how de-
pendent he is on public speaking
for the successful presentation of
his-*deas in the classroom. But how

, ma-., ‘teachers make public speak-

ing-a lesson for their students?
- Several teachers I talked to while

" an. Education. student at the Uni-
" versity of British Columbia told me

how: painfully inadequate their

- training. in public speaking had .
. been. Most of these men and wo-

.men had made a deliberate effort
- to improve their own skill before
' Qbecommg teachers, but I was sorry
to learn that not one had set aside
- “classroom time .to help their stu-
“dents’ develop thernselves -in thls‘ :

vital area,

oral reports-in ‘the sciences, a_ de-

‘each ‘can. prov1de a:step

feel the’ cure lies ‘with the ‘youn
and with’ therr teachers. The :dev

R done ‘this way:

“While I believe the proper pla\ e -
for,detarled lessons in public speak-,_;,,

g is the English class, there is no*
“ reas on why the teacher of any sub-
““ject cannot help Presentation of -

bate “on_ Viet - Nam' in“a social =~
studles _period,  even an’ informal "~
' —‘Mod styles " in home» =

toward self-conﬁdence in oral com--

We -~ hear .so,much these daysf :
about the breakdown of communi-" "
cation between ‘men; but so- little
aboutthe curefor: the problem T

tion of even’ ‘an‘hour:a week in each:’
classroom - to oral commumcatlonj i

would give students that touch of
self-confidence which would carry
thein a long way forward in today’s
world.

ERIC H. WILSON

Reply to Bruce Ewen
Kitimat, B.C.
Sir,

Bruce Ewen’s example was well
chosen to illustrate his argument.
However, as long as place value is
being ‘used, the answer is either
wrong or incomplete.

The: situation might be clarified

if Jt is stated that an intermediate

stage in working this type: of pro-

" blém may be included if the figures

are sef.out with spaces between the

i columus as is-done with Ibs. and

o0zs. The problem could then be

i 2 5 7 elght
: ;‘ {-— 3 - 2 4 eight
7 11 eight
-7 848 eight-

8 3 eight .
_6 0. -8 eight

"Answer: 603exght , ‘

111 for 18 4- 3:

to the base elghu the synibol

- for cight “ would be lﬂelght and
- that the symbols 8 and 9 would not
'be used, the eight digits, necessary
being G.to 7. In the binary. system, =~
: for mstance the .only - digits used..
and L Contrary to Bruces

are 0

‘and vredlt could then b~ given for -
- correct steps. It-will-be seen’ that, -
i in this. example an answer of 5711-
erght is no ‘more aceeptable than

“»which - reads:
;Banel of Money
ote - that - ina m:meratlon sys-'
751]‘
'and I.desire adventure in what is.

nevertheless plannéd to" be qulet"
~tempo for 16 weeks of ocean travel_;

opinion, it would seem to me that
the digits being less than the base
is a fundamental concept and
should be stressed.

One other point. It might be
more mathematically s"ltlsfymg if
the algebraic form had been given

as: 2x* 4 5x' 4 6x°

where 0 indicates the unit column
multiplied by no base factor, 1 in-
dicates units multiplied by one base
factor (of eight), and 2 indicates
units multiplied by two base fac-
tors (each eight). This would pro-
vide the pupil with some urder-
standing of exponentials as well as
an entry into algebra,

BERT BREWER

A Note of Humeor
Creston, B.C.
Sir,

In these times of salary negotia-
tions perhaps a note of humor
would be appreciated by some of
our committees and by school
board committees.

Last fall while we were in the
midst of our negotiations here, the
local board, as has been its custom
for some’ years, kindly invited all
administrators and teachers new to
our area to a very pleasant social
function.-

I had been detailed to-organize:
some entertainment in which I in-.
cluded some comnunity singing.

Durmg this . activity. . I..offered

various dlgmtanes including prin-
cipals and board members a'chance

to_name 2_tune for us to sing-to- -
gether Mr. Hugh Anderson, 'who "

was,- and . still is,- chairman ‘of the
board came up with song number
72, ‘Side by Side.” You can imagine-

-.the reaction this brought when we

looked at the: first line in-the song;:

Soon to set out on safan my wife

and a: hke perxod ashore

THE ,e.c. TEACHER :

‘VVe Amf Got a:w

AT..FBED B PRICE R

Mrs. Cull Comphmented o
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For my wife, adventure will be
based largely on all that inspires
her pencil and biush,

For me, wlatever else comes my
way may not for long distract at-
tention from the adventure of work-
ing out, imaginatively at least, im-
plications and specifics of Isobel
Cull’s ‘Children and Teachers as a
Team’ in your September-Cetober
issue.

An article that has appealed so
strongly to one on pension must
mean far more to those of you
seeking wider horizons and deeper

: meaning while still in the zctive
i pursuit of your profession.

Good luck and high adventure to
those of you who use Mrs. Cull’s
article as the basis for workshop
discussion and classroom practice,

ERIC H. WHITTINGHAM

Prove That Which Is New
_ Vancouver, B.C,
Sir,
I have just been reading my
September-October B.C. Teacher,
~and with mixed feelings of admira-
tion and regret. I sincerely admired
i much - of what was said in the
i ~ Editor’s. comments and by Mrs,
Cull—not so much that by ‘Colin
- Brown—but I regretted what was
leftout. .. " e =
It is unfortunate that our educa-

Paul’s advice to.‘Hold fast to_that
which is good and prove that which
is new.” It is also unfortunate that

over-enthusiastic emphasis on half-
truths,” prevent a state of baiance
involving the changing world and
those things that never change.

be good teachers and we old-timers.
- should not be pictured ‘as ‘putting

. at-a-time medium of print, or as
- having “traditionally: attempted to
. transmit. to their ‘students’ a given
-body . of knowledge.’ We meet too
many of our old pupils, now mature
and. appreciative, who greet us as

for their experiences. with us.

'NOVEMBER 1966

I note that the Special Issue will
be devoted to ‘Mental Health, If
the usual procedure is followed we
shall hear much about early dis-
covery, rehabilitation and special
services, all of which are good, but
we shall hear nothing about such
basic causes as the failure to em-
phasize for the youngster, in co-

ordination with personal kindness
and interest, the importance of the
satisfaction  of  accomplishment
achieved through effort, a respect
for properly constituted authority,
respect for another’s person and
possessions, and a sense of
obligation,

STANLEY D, MEADOWS

tional progress does not follow St. .

- conveniently set up straw men; and

.+ 'Most teachers were, are, and will  Thurs. and Fri.

~10'a.m. to 10 p.m.
-+ all' emphasis on ‘the. parrot’ or -| 10am.to5pm."
g ,fattempting to teach for the most |
part through the’ linear. one-idea- : =

“777»' fi y B . - = 'VV, , ot o ) h -
old friends-and sincerely thank e 481 University Avenue, Toronto 2. Telephone: 362-5311

Attend this dynamic showcase
of Education Ideas-In-Action!

CANADIAN
EDUCATION
SHOWPLACE

AUTOMOTIVE BUILDING
EXHIBITION PARK

TORONTO

(See and compare latest school equip-
ment, supplies and services in dis-
plays by more than 275 major
exhibitors.

See Canada's nationa! Exhibition of
School Architecture — a graphic dis-
play of the newest in schools and
colleges across Canada.

Examine latest audio-visual aids in an
exciting feature exhibit.

_See and hear multi-screen audio-vis-
ual presentation by Dr, James D. Finn, -
head of Department of Instructionai -
Technology, University of Southern
California, sponsored by the National

~Audio Visual Assaciation of Canada.

- Learn about building better schools
in the first Canadian presentation of
the School Construction Systems De-
velopment -project - by Educational
Facilities Laboratories, New York. :

Join'in live demonstrations of educa.
tional-television.with special empha-

. ; sis -on the ‘use of ETV in ‘science’-
Show Hours: = - : teaching. :

JANUARY
26, 27, 28

Thursday, Fridey ; :
and Saturday

‘- ing"’—classroom _demonstrations in

teaching math and sc
Saturday — g

Participate in “Experiences in Learn: |-

: Ljputsta nding educators.

. SHOWPLACE

Industrial and Trade Shows of Canada

ience—led by J e




Help Them See When They Look

Continued from page 64

objects from a picture or from a group of concrete
articles; selecting similar or different shaped objects
from a picture or r from a group of concrete articles.

If the weakness is shown in the visual perception
area of position in space, such exercises as these can be
used for retraining: copying letter sequences correctly,
copying number sequences correctly; copying word

. sequences correctly; pattern making with multi-folded

paper or with a number of different colored squares of
paper; games of body identifications (e.g., one child
takes off one shoe and assumes various positions; other
children name foot with no shoe.); locating one dif-
ferent article in a page of similar ones; making mirror
image patterns on paper divided into squares.

Exercises Can Be Adapted and Modified

Finally, these exercises are suitable for retraining
children with problems in perceiving spatial relation-
shlps finding incomplete or partially hidden objects
in pictures; ﬁndmg objects which are close to, distant
from, behind, in front of, above, below, or beside
something else in the same picture; relating numbers
to their right columns; pattern-making and pattern-

"“copying - either on paper or with the use of beads,
blocks, or the marble beard that Strauss recommends; -

pattern makmg and copying with the use of pegboards
(This activity -may involve two and three color pat-

" terns and ° patterns made. by winding wool around and
- between". certain - pegs.); solving ,mazes;  picture
‘_jvfsequencmg and completing.

The exercises and activities outlmed can be, as has

~been: suggested adapted and modified to suit a par-
“ticular classroom, grade level, and tirme schedule. Many
of them are activities that are frequently included in .
_workbooks ‘and in art, craft, ‘and physical education
“lessons.: Others  often are used in- reading, arithmetic,
~and  writing.  Still others which Inay appear, super-
Iy, have* little relationship to-the: regular curri- | -
‘culim:can- with' thought be modified for. use thh a’.
‘ parhcular sub]ect ox lesson area. s

_The visual perception trammg whxch is given to the-
: lementary school ‘child in need of it can prevent his
“experiencing failure-and  disillusionment in his upper -
rade years and n many. cases, can-even:prevent his: = - |
pending nnecessary years in a special:class. When |
- this type of :vproblem are. ueated and"— '

ﬁcla

hlldren

- activities for Visual percepﬂ on can: easxly[‘ ,
into even the busxest ‘clas oom schedule

erceptuall

HARRY SMITH,;%& SON

! regularl_yiand consmentlously 'm'order to glve S

under the omnge dWﬂl.ﬂgf.'

CANADA'S
LARGEST
LIBRARY

BOOK
STOCKS

at Canada’s lowest =
delivered prz"ces"'

At Harry Smith & Sons you’ choose from an up ,

to ‘date - inventory “of ‘approximately 40,000 - titles

"' and over 400,000 volumes! By selecting personally L
,.whenever possible ' you ‘can evaluate “usefulness

more accurately You ‘also_ receive an additional

dxscount that can frequently oﬁset travel expense -

L As \another servxce, we will be. happy to Shlp ani
comprehensive current book: dxsplay to “your ‘next, - .
board or annual meeting.-You may retain or return -
some or all ‘volumes: at your option, We ‘pay ship-~ -
.- . ping charges both  ways. You are under: no obhga--‘ :

: ; ‘tlon whatever Iust drop us a lme DI :

WHOLESALE BOOKSELLERS

1 150 Homer Stgeet_,’ 'Yancouveri;’;
- Phone 681-6345: % .
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NEW BOOKS

C. D. NELSON
Book Rev:- Editor

ENGLISH

Modern Composition, Book 4, by

. Wallace E. Stegner, Edwin H.

Sauer and Clarence W. Hach.

. Holt, Rinehart and Winston,
Toronto, 1964. $4.32

The chief virtue of this book lies not

in its originality but in its comprehensive-

“ness, In its 601 pages, set in forbiddingly

small type, the reader may find intensive

discussions on everything from the ‘bread-
and-butter. note’ to:the formal or informal

- use of ‘who’ and ‘whom. Each discussion

is accompanied by a number of up-to-date
_examples and practices which require both
_ analysis and original composition on -the
-part of the student. - = .- :
-+';'The book - contains. two- major - and
approximately _equal sub-divisions, ‘The

"+ “Art of ‘Writing' and ‘Grammar and Usage.’ -
‘.. “The Art of Writing' begins with a chapter

on the  history  of -the English language,

- “then proceeds to analyze the writing of

paragraphs’and -themes-in " a traditional
“manner. Later chapters on literature ques-
tions, :writing letters, oral  compositions
“and - semantics . treat these” subjects more
.completely than'the:books now being.used
.~in_ the B.C. curriculum, I was particularly
pleased to:find: the short story, ‘The Cask
“of ‘Amontillado,’ and a play, 'One Day

-More." ..

prehensive: for “a “one-year - course.. The'
authors.. mention :such “modern~ !inguists
as’Gorrell; Laird “and " C. C. Fries, but:in

£ the practices’ involve ‘parsing, as in -the
Grammar: Handbook’ in Mastering Effec-

accompanied: by, a‘ simplified “correction

achers and_ principals’ up-to

::Withthe ‘modern: de-emphasis on . the-
: teaching ' of ‘grammar. per.se, most.would"
- find+ this section "of  the - book "too_ com-. ..

_spirit _ their.grammatical - analyses " more. .
closely - resemble. :those - of - Curme.’ Many .. -

ive. English. Some discussion’ time is given'
o.the effective-use: of the parts of speech.
ould: be better’ if . this: section .were -

ey. to_facilitate self-study of specific.prob-- k
‘on"the’ “of the student=—Ralph

by - William - K.
University. Press,

“""This .very, readable "book_ sets'forth for

date mcthods for imgroving the education
of gifted children. The author devotes two
chapters to detailed descriptions of ways
to enrich instruction in the language arts,
social studies, science, and mathematics.
Another chapter discusses successful pro-
grams for the gifted in eight representa-
tive school systems. There are also chap-
ters -on creativity and motivation and
guidance of the gifted. A good appraisal
is made of acceleration and ability group-
ing. Finally, therc are chapters on the
teachers of the gifted and relationships
with parents and the community.

‘This is one of the best of recent publi-
cations in this field—S. R, Laycock

MATHEMATICS

Algebra, a Modern Approach, by
Max Peters and  William L.
Schaaf. D. Van Nostrand Co.
(Canada), Toronto, ¢l1963. 562
_pp. $5.75

This is a first-class textbook, combining

as it’does the most important aspects of .

the new mathematics with the best of the
old. It covers a first course in algebra in

- detail and with great clarity of presenta-

tion, It seems- somewhat “too long for a-.
one-year course, but would be an excellent.:
source - of . enrichment . for - the brighter’

students. The problems at the end of each

“-unit.of work are alone worth the price,
and:-‘wou'd .provide a. richbackground of-

test” questions for:any algebra teacher.

... Some’errata were discovered, -however,
- over. and -above those indicated by the
- publisher:

“Page 188, Scc. 4.17 (4). If a = b then

a :b:=a '+ c should read: If a = b

then a 4 c=b+4 c..’

s

hand " diagram is imgro'perly”labeled. The

;i'sides ‘should ~be .'a’.and_ ‘b, with the
> “this_is.supposed to’. "
represent.. the formulas ‘given on’ page .
+-877, As it stands)’it represents ((b'+4-¢) 2=
a2 (VG oyt T e
h %n’-handfdiagram' of Figure 2:is " '
meaningless -here, as it sheds no light on’. ..

hypotenuse :as: ‘c,’..

='The rig]
the discussions" .
:-Page - 465, Sec.’-10.9

equation” is 'y = (

. Page 208, Sec. 5.3, Example 8: The ( ésit)

in the middle term = =— (-g—) should - be -
in red, ‘to :conform: to' the presentation: .-
throughout the remainder: of the-text.: . .
:Page. 376, Sec.-8.18, Figure 2: The Jeft-: i~

: ,Eﬁxﬁple :: The :
2)2'— 1 should "~

read: The cquation is y == —Vo (x — 8)2
— 1

Page 487, The third sentence in the last
paragraph refers to graphs on facing page.
There are no graphs given, but instead
there is a picture of Descartes.

These crrata in no way detract from
the value of this text. As a mathematics
teacher, I have read (and taught) several
of the recent algebra texts, and for my
money this is the best book of the lot.—
P.L.M.

MISCELLANEOQUS

Child Development, by Elizabeth
B. Hurlock. McGraw Hill, New
York, 4th ed., 1964. 776 pp. $9.95

This is a revised and enlarged edition
of a standard textbook on child develop-
ment that first appeared in 1942, It up-
dates carlier editions and gives the rcsuﬁs
of recent research in areas of child train-
ing methods, family relationships, emo-
tional deprivation, levels of aspiration,
under- and overachievement in schools,
social class differences in attitudes and

MR. KENNETH L. BROWN

Vice-President of
Grolier of Canada Limited

announces the appointment of

RONALD W. L. HAGERMAN

as schoo! and library representative
for British Columbia.

- Mr. Hagerman: has many. years .of
experience as a"teacher and prin- -
‘cipal-in- Montreal. L

M)'.'Hagér)ﬁah }nayrbve co’ﬁlziéted at
~ Suite 1102, 1636 Haro Street; - -

SUEE U Vancouver 5l T
.. Telephone 685-9810 - -

: BOHOOLS 1967 is: an -educational,’| -
~recreational - travel - programme . to_| .
“Burope :and .:Japan-. offering - Prin--

= yond:-the confinesg of the classroom.:
-+ Vigit the cultural centres of Europe*
“““or the fascinating shrines in Japan,:
|-::Free arrangements:for teacher.es-"
M corts; ~Write:: today . for:.brochure
.‘to; CANADIAN YOUTH HOSTELS:
. ABSOOIATION, PACIFIC REGION,
: BL - BBCTION, 1408 - W.

TRAVEL. ON, 1408~ W. |-
BROADWAY, VANCOUVER 9, B.0..

ADVENTURE - HOLIDAYS - POR |. .-

“‘cipals "and- Teachers: an opportun-:|: 5
T T7ity- toextend: thairteaching be-:]"-




values, and the cffects of social mobility
on personal and social adjustments,

An innovation here is the use of brief
sections in each chapter headed by ‘serious-
ness of,’ ‘advantages of’ and ‘disadvantages
of.’ This dirccts the reader’s attention to
the practical applications of research
findings in child development.

All phascs of a child’s development are
dealt with—from adjustments to birth,
through physical, motor speech, emotional,
social and moral development to play,
family relationships and personality.

This book, which is primarily intended
for use in teacher-cducation, is simply
written and very complete. A Frincipnl or
teacher in an clementary school would
find it a compendium of up-to-date and
useful information—S. R. Laycock

Creativity: Progress and Potential.
Ed. Calvin W. Taylor. McGraw
Hill, Toronto, 1964. 241 pp. $8.70

Today there is a rising intcrest in
creativity among teachers, other educators
and laymen. As a result therc is danger
of superficial thinking and practice in this
field. It is important, therefore, that
teachers, principals, and superintendents
of schools have an up-to-date summary of
what is currently sound knowledge in this
area, as well as of the gaps of knowledge
which must be filled by further research.
The editor of this book, his five fellow-
writers, and the three senior consultants
who reviewed the manuscript are all in
the forefront of rescarch in this field.

The book begins with a general intro-
duction which stresses the importance of
creativity to our society and to future
progzess in every ficld of human endeavor.
Chapter 2 deals with predictors of creative
performance and discusses -what is known
about the intellectual, ‘motivational, and
personality -characteristics. of the creative
individual. and _how. . these may be
measured. Chapter 3, the. largest scction
of - the book, deals with - cducation and
creativity.- and - is . of ‘special interest to
teachers, as is the chapter on ‘cnvironment
and . training: for ‘creativity."- The author
presents evidence -that ‘a child’s creativity

LV_.,can be- fostered -or injured b{ the prac-

tices and ‘policies of the schoo
:.The chapter on ‘criteria .of creativity’

7" is ‘more technical. and “will" be of interest

to those: concerned- with the theoretical

- and research -aspects * of - the: study of
- creativity. The final chapter is a readable
~summary: of ‘some knowns, needs, and

leads.” There is a’very complete bibliog-
raphy of publications on creativity—S. R.
Laycock - : e

- SOCIAL STUDIES =
M en and Machines, by C. F. Strong. -

New" Secondary Histories; Book

- UL University of London Press,
+ -~ no date given. (Can. Agt, Musson)

-$2.65 7

.- Third in:a serics for slower students which
-+ treats” world history~as-‘the story-of the
- -adventures of ‘mankind through the ages,’

-~ and has the Machine Age of the 18th and

19th: centuries . for its' topic. . Much- more

‘than’ just machinery is dealt with, however.
“Thetext is clcar and readable. Each chapter
- concludes “with - questions “to: test compre-
hension, and"aprofusion* of “illustrations,
-~all of which are true historical ‘documents,’

enlivens cvery page. Time charts, lists of
bnoks for further reading (including hist-
orical fiction) , and useful sketch maps add
to the tudy value of this inexpensive, well-
made volume.—J. R. Stickney

Social Studies in Secondary Educa-
tion, by Jonathan C. McLendon.
Macmillan, New York, 1965.
(Can. Agt. Collier-Macmillan)
$8.25

This book is oriented to curriculum and
instruction in social studies, with special
attention to the junior secondary grades.
Wherever appropriate, secondary  social

studies are related to the clementary
grades. In presenting the main clements
of social studies, McLendon reviews valu-
able practices of the past, updates and ex-
tends the teacher's knowledge by closely
examining many new experiments and
proposals.
The book is divided into threc major
sections:
1. Why Teach Social Studies?
2. What is Taught in Social Studics?
3. The Teaching of Social Studics.
a) Approaches and Mecthods
b) Utilizing Instructional Material
¢) Guiding Learning Activitics.
At the end of cach vhapter an excellent
bibliography is given—E. A. Lancaster
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It costs so little
to make a photo talk

When a family grows up and goes its several ways, when a job that has to be
~ done separates you by thousands of miles from near and dear ones, there’s
", agap left that photographs only partly fill. And yet, it takes only a minute—and

o ST

As the years pass by, the telephone becomes one of the
strongest links holding scattered families together. On birth-
days and other special anniversaries—on occasions like Easter,
Mother's Day, Father's Day, Thanksgiving and Christmas—
a long distance call- is "'the next best thing to being there.”

“n0sts SO little—to pick up your phone and make that beloved photo talk.

v

If you ‘ravel frequently on business or have to spend
extended periods away from home, be sure to arm yourself with
a B.C. TEL Long Distance Credit Card. It enables you to call
long distance frcm any phone in the country to any other phone
and charge the call to your personal or business account.

VANCOUVER—PRINCE GEORGE............ 81,35
NEW WESTMINSTER—CALGARY............$1.50
VICTORIA—TORONTO. . ..........vvviiin . . $1.95

(Evening, station-to-station calls, first 3 minutes)

The pleasure of a long distance call remains one of
today’s biggest bargains. Despite rising incomes and
living costs, many long distance calls actually cost less
in dollars and cents than 10 years ago. Use Long Distance
forallit’'s worth!

In'/ancouver call 683-5511

If calling long distance, ask the operator
for ZENITH 7000 (there is no charge).

ELTEL =

BRITISH COLUMBIA TELEPHONE COMPANY

403C1 REVARLD

WORLOWIDE TELEPHONE CONNECTIONS « INTERNATIONAL TWX AND TELETYPE SERVICE » RADIOTELEPHONES * CLOSED CIRCUIT TV = INTERCOM AND PAGING
SYSTEMS » ELECTROWRITERS *» DATAPHONES = ANSWERING AND ALARM UNITS « OVER 300 OTHER COMMUNICATION AIDS FOR MODERN HOMES AND BUSINESS




B.C. TEACHERS CREDIT UNION

Hours of Business

Tuesday - Thursday . Friday Saturday Monday
% am.-5 p.m. 9 am.-6 p.m. 9 am.-1 p.m. Closed
1815 West 7th Avenue Also at

Vancouver 9, B.C. 904 Gordon Street
731-8121 Victorie, B.C.

s THE TIME FOR ¥ U

'I'O BECOME A MEMBER[OWNER IN

”»%?;YOUR “TEACHERS CREDIT UNION"

* PERSONAL LOANS (for any provndent or productlve purpose) .
(Cosl‘ - $4.14 per-$100 per 10 months)
(Llfe msured subject to certain restrucflons)

V429% interest for you) |

* FIVE {blphekgrgr SAYVIjNYGS‘ p’;A NS (up to 6

- FIFTEEN VYEAR AENDQWMENT SAVINGS PLAN (créate a $4 000 es-

CASH: 't’motunty)

MAIL_SERVICE (All types ofbusmessmay be f;a;asaa;a by mail)

tate. |mmed|otely,~W|th thls plan —worth $2 000,'? o




