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When school’s out—
head for Hawaii

(CPA will jet you there
for just $28.80% down)

And have fun! Hawaii is the
place to let yourself go. To lift
your sagging spirits. To enjoy life
to the fullest. From swinging
Waikiki Beach to the quieter
Neighbour Islands, Hawaii is a
wonderland of sunshine,

surf, coral beaches.

What's more, a holiday in Hawaii
needn't be expensive. There

are ocean-front hotel¢ with
reasonable rates, inexpensive
housekeeping apartments,

even live-in trailers.

Canadian Pacific soon.

*Down payment on economy round tnp
fare lrom Vancouver.

See your travel agent or ;
i

Let CPA jet you there.
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' CANADIAN PACIFIC AIRLINES

CANADIAN PACIFIC ~ TRAINS /TRUCKS /SHIPS [ PLANES /HOTELS/ TELECOMMUNICATIONS / WORLD'S MOST COMPLETE TRANSPORTATION SYSTEM
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REEVES

TEMPERABLOCK -
TEMPODISC COLOURS
Tempera Blocks are ready to use, easy to
stack and store. 27 opaque colours in 3
sizes to suit any classroom need. Self
stacking palettes contain four, six or eight
blocks. TEMPODISC, the student unit comes
in sets of six, eight and twelve discs.
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serving Canadians since before Confederation 2 VAN

COLOURS...

Oll. PASTELS

ART ROOM IN A BOX.and there's a hox and
size for every classroom need. No cust, no
fixing. Clean brilliant colours. Apply it
thick or thin, blends, wax resists, two sizes
of resilient sticks.

Reeves & Sons (Canada) Limited
16 Apex Road, Toronto 19, Ontario
5239 Victoria Drive, Vancouver 16, B.C.
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With the completion next month
of the new wing of the B.C. Teachers' Building
the addresses of the BCTF and B.C.T.F. Co-op
vill change to

VANCOUVER 9

For your convenience, here are the addresses and telephone numbers
of all organizations in the B.C. Teachers’ Building

B.C. Teachers’ Federation $+105, 2235 Burrard Street, Vancouver 9 731-8121

B.C.T.F. Co-operative Association $#206, 2235 Burrard Street, Vancouver 9 736-7741

B.C. Teachers Credit Union #201, 1815 W. 7th Avenue, Vancouver 9 731-6191
‘ {Mail Address: P.O. Box 4309, Postal Station ‘D’, Vancouver 9)
Provincial Teachers’ Medical Services #101, 1815 W. 7th Avenue, Vancouver 9 736-7687

V.ncouver School Teachers’ Medical Services Association
#£205, 1815 W. 7th Avenue, Vancouver 9 731-4121

Vancouver Elementary School Teachers’ Association
s 202, 1815 W. 7th Avenue, Vancouver 9 731-8121

Vancouver Secondary School Teachers’ Association :
#204, 1815 W. 7th Avenue, Voncouyf?r 9 731-8121
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THE EDITOR COMMENTS

GAMPAIGN FOR QUALITY

SEVERAL THOUSAND CHILDREN in our province will bene-
fit directly this fall from the BcrF campaign to improve
learning conditions. Indeed, many children have bene-
fited already. Last year there wers 509 elementary
school classes with 40 or more pupils. This year, des-
pite an increased enrollment (140 additional classes),
the corresponding number is 411. The reduction means
that 4,000 youngsters are in smaller classes this year,
largely as a result of the BcrF drive to eliminate large
classes. And we predict that classes of 40 or more will
have virtually disappeared from our schools next
September. N

Although eliminating ridiculously large classes is one
aim of the BcTF campaign, it is not the main objective.
We want to improve learning conditions for all stu-
dents, not just those in large classes. The part of the
campaign which has received most attention from the
mass media is the move to eliminate the intolerable ‘40
or more’ classes. More important, however, is the ob-
jective of making all classes small enough to permit
teachers to give their students individual attention.

We must not let people become hypnotized by the
figure 40, lest they conclude that classes of 39 are satis-
factory learning conditions. Everyone must realize that
the BcrF stand on ‘40 or more’” was taken to indicate a
class size which no one could defend. Certainly we
want to eliminate such- classes, but we want to reduce
all classes to a desirable size, not merely to eliminate
the intolerable ones. We think primary classes should
be no larger than 25 and other regular classes no larger
than 30. Obviously the campaign to achieve these ob-
jectives will be a continuing one.

School boards and teachers” associations throughout
the province are now discussing the BcTF’s move to im-
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prove learning conditions. These discussions should
not be limited to class size, but should explore every
conceivable way of improving the quality of education
offered to students in this province. Using teacher-
aides in various capacities to make better use of the
time of professionally trained teachers is an obvious
step. Issuing adequate supplies and equipment to
schools to ensure that all students benefit is another.
Using part-time teachers, particularly in the specialty
courses, is a third. Analyzing teaching assignments to
make the best possible use of the talents of the staff is
a fonrth step.

We could go on, but we think we have made the
point—the BCTF campaign is to improve learning condi-
tions for all students. Reducing the size of classes is an
obvious first step, but only the first, that should be
taken. '

As in all fields, quality in education will cost money
but, as in all fields, quality represents the best buy in
the, long run. Surely no one can seriously dispute that
zducation is an investment which pays high dividends
to both the individual and to the community. The
question is not ‘Can we afford quality? but ‘Can we
afford not to have it?” Custodial costs for adults are
much higher than educational costs for children.
Money invested in children now to prepare them to
lock after themselves will save society a fortune in
future years in looking after them as adults.

The serr has, as its major aim, Excellence of Instruc-
tion. The campaign to improve learning conditions is
an attempt tn make it possible for teachers to imple-
ment that aim.

It is, in short, a campaign for quality.O
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NEW GUINEA, THE LARGE bird-shaped island of swampy
plains, impassable rain forests, mountains and occa-
sional habitable areas, lies to the north of Australia. In
Northern New Guinea, the Sepik River, vital in the
lives of many New Guineans, commences in the high-

lands near Telefomin and flows across the swampy °

plains to the coast near Wewak. The Sepik River and
its artery-like tributaries are the only means by which
one can penetrate vast areas of mosquito-infested
swamps of the Sepik plain,

Walking is restricted by the swamps and one very
rough road from Malui, on the Sepik, serves the villa-
gers in Maprik, some 20 miles into the hills, But, for the
majority of New Guineans in the Sepik region, the river
with its tribuiaries, is the all-important factor in their
culture and its change.

The traditional culture of the Sepik New Guinean is
faltering as westernized culiure, brought by Austra-
lian and United Nations decree, is carried systema-
tically into the river district. The process of culture
change is illustrated by the disappearance of tradition-
al village customs and the emergence of new social
order in the developing centers of administration and
commerce. Culture is here defined broadly as ‘a way
of life” More specifically, culture includes all distin-
guishing behavior patterns, such as language, art,
family and community organization, social customs,
craft and government. The New Guinean’s growing
desire for culture change and the present studied im-
plementation of a policy intended to assist New Guine-
ans achieve the most effective changes without dis-
orienting individuals has occurred only in recent years.

Change began in the 1870’s when Germany estab-
lished a colony in northeastern New Guinea. The Aus-
tralians replaced the Germans in 1914, and the region
was temporarily occupied by the Japanese in 1942, Up
to 1946, when the Australian School of Pacific Ad-
ministration was established to train personnel for New
Guinea, no explicit policy of western acculturation
existed, and change in the pre-1946 period was charac-
terized by a ‘laissez faire’ attitude.

In the post-Second World War era, New Guinea and
Papua was established as a Unijted Nations Trust Ter-
ritory, administered by Australia, with unification and
self-government the goal. The last 20 years have been
characterized by enlightened efforts to secure uniform
patterns of change, at the same time minimizing their
ill effects. :

In the summer of 1963 I traveled over the middle
portion of the Sepik River and some of its tributaries,
visiting many small villages along the way. I was able
to'observe cultural adaptations first hand and to pursue
my special interest in the arts and crafts of the Sepik
Region. The Sepik culture, though not as colorful as
the highland culture of the Mount Hagen district, is
rich in human expression, but can the New Guinean
successfully blend his traditional culture with Western

" culture? S
Traditional Sepik customs may still be seen in iso-
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A special interest in the arls and crafts of the
Sepik region of northern New Guinea prompted a
summer visit 1o the region. Mr. Foster found that
the traditional culture there is fallering under the
impact of Westernized culture introduced by Australia.

NEW GUI

NEA

A WAY OF LIFE 1 Xerme FOSTER
IS DISAPPEARING

lated villages, which can be reached only by several
days of river travel. In some cases these villages are
in ‘uncontrolled’ areas, where entry is restricted to
patrol officers and anthropologists. One such isolated
group are the Arambaks, up the Karawari River. But
since the threat of village warfare has been removed by
the coming of the patrol officer, the Arambaks have
migrated from the easily defended hilltops and have
established new villages close to the banks of the
Karawari.

The men engage in timber-cutting, and a common
sight along the Sepik is their log rafts with family,

On leave from his teaching position in Australia, the author
is doing graduate work at UBcC.
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temporary shelter and livestock. Once the timber has
been sold to the sawniill at Murienberg, the Fanily
returns to its village in its dugoutl cunoe driven by an
outhoard motor. The Armnbaks, who contimue to pro-
duce traditional artifacts, are blending old and new
and illustrate how enlture transition is being accomp-
lished successfully,

By contrast, the villagers of Kinganaman are not so
successful, Kanganaman is « middle-Sepik  village,
between Angoram and Ambunti, and contains the last
Haus-Tambaran, the village center of metaphysical-
religions rites, standing in the river district. The [Laus-
Tambaran symbolizes the old culture. The anthority
of the clders controls village beliefs which are pre-
served and transmitted from male generation to male
generation within the mystical scereey of the Hans-
Tambaran’s twilight interior, The now little-used
garamut-drums (large Jogs hollowed through a narrow
slit and claborately carved), which are silent reminders
of the now imcaningless song, dance and art of a formoer
culture, rest heneath the huge stracture against the log
pillars carved with the history of the people.

The Kanganaman men sit beneath the Maus-Tam-
baran, talk much and occasionally chew betel-nut to
pass the time away, as the traditional occupations of
weapons manafucture and fighting have heen stopped.
Unlike the Arambaks, Kanganaman men have not yet

found any other occupation, and are held captive to
the past by the ever-present iysticism of the Haus-
Tambaran and the story it carries of their former grreal
men,

As T was taken into the Haus-Tambaran by the
Lalui, or vilkige headman, 1 sened the strong resent-
ment to such entey by the men below, whose manner
chimged from surly quictness to open displeasure, They
did not welcome the envious visitor and 1 was liappy
to go. The Kanganwman men's individualism may yot
blend with the emerging common culture and add i
spirit needed i New Guinea is to attain its own jden-
tity. But at the moment they illustrate the problem
inherent in culture change when new purposes do not
mesh smoothly as old purposes are discarded. The 30-
mile journey from Kunganaman to the village of Aibom
emphasizes the fragimented nature of the Scpik people.

Aibom, tucked under a hill up the Kamalia River
toward Chambri Lake, greeted me with a cool, fresh
coconut from which [ drank the sickly sweet liguid.
The villagers” hospitality was probably due in part to
their awareness of ontside influences, for a lingnist,
recording the langnage, had resided with them for
some time, The presence of the linguist's hut with its
polythene water pipe trailing off to a spring in the hill
behind the village was evidence of the presence of
influences that would he conducive to change,

At Aibom two main forms of pottery are still made, These are made in the tra-
ditional way from local clay and are traded for shells, sago and sometimes cash,
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The villagers still continue to manufacture tradition-
al pottery from local clay which is fired in open fires.
The pottery is traded downriver for shells, sago and
sometimes cash. I observed the manufacture of two
main forms of pottery at Aibom, large jars and shallow
dishes. The large jars, some as high as three feet, arc
used for storing sago flour, a starch material obtained
from the trunk of the sago palm which grows in the
Sepik swamps. The jars are drawn up by hand, more
clay being added as needed, closed into a narrow neck
and decorated on the sides with huge faces. The long
noses of the faces, which are extended and joined at
the chin, are used as handles. The large shallow dishes
zre often decorated with built-up designs and are
used to coniain the small cooking fires within the huts.
‘The traditional customs still have functional value in
Aibom, as does the method of canoe construction 1
observed at Mendimbit,

Canoes Are Made Slowly by Hand

Canoes are still made by laboriously hollowing and
shaping logs, although the stone axe has been replaced
by steel. The hollowing process is slow and careful. At
‘Mendimbit, downriver from Kanganaman, I observed
an old New Guinean carving a new dugout. We con-
versed about the dugout as well as our limited use of

. each other’s language would allow, and I was curious
~_enough to want to try. He allowed me to work on his
‘canoe, but he carefully supervised, communicating fine

" points of technique in elaborate pantomime.
" -With so many dugouts along the river, I eventually
‘attempted to paddle one. They are difficult to balance

- out stationary against the current, yet Sepik children
_.can drive them with ease across a half-mile of the swift
. Sepik. It is a pleasant sight to watch the small fleet in
- tne evenings as the women return-from fishing. Some-
" how the ugly dugout acquires a little of the grace of
.- the flowing movements of the occupant as it glides
*_easily under rhythmic strokes. ‘Such sights will soon
‘disappear as the New Guinean acquires the cash to
“buy the whiteman-style power boat. Already the modi-
“fied’ dugout, fitted with an outboard motor, is seen
along the river and probably represents the first stage
in transition to Western-style water travel.

an entrepreneur class. At Tambanum, a Sepik village
_above Moim, a group of Sepik woodcarvers has formed
co-operative, sharing an open-sided hut, timber and

2 The
arvings intended for ‘sale at Madang, farther down
6 coast.. The craftsmen design and carve each piece
s an individual item, adding clay, shell decoration and

hase new. equipment for them on my return to Sydney.

rich experience.

and my best paddling efforts could only keen the dug- -

~Another manifestation of change is the emergence of
en work irrand near the hut, producing

natural ‘ochres to’ complete the artistic  effect. The
p-acknowledges the leadership of one man who.
ects activities and who negotiated with me to pur-,

th this-group for two days and enjoyed a -
T'participated in their carving activi-

ties. T observed a mutual stimulation among these inen
which helped produce creative art. The unified out-
look of the carvers at Tambanum is an isolated example
of much more pronounced development at Moim.

Moim, a collection of villages, school and Council
House, 30 miles upriver from the administrative cen-
ter at Angoram, represents an emerging cultural pat-
tern of the Sepik pecpie as they seek to comprehend
and acquire Western culture. The Moim villages are
located on the banks of the Sepik and in nearby round-
waters, which are remnants of the river left after it has
cut a new channel. The Moim comraunity is centered
on an area of public land containing the Biwat Council
House, where elected village representatives meet, a
school, the teacher’s residence, a school playing field,
and some agricultural plots,

The responsibilities of the only white resident at
Moim, the teacher, extend beyond the school. He has
the task of communicating to adults the meaning of
Western-style education, a concept of self-government
on a larger-than-village scale and possible courses of
action that may be adopted with benefit for the com-
munity. The teacher is aided by such visiting specia-
lists as the Patrol Officer and Agricultural Officer. The
Patrol Officer is trained in government, law and anth-
ropology and is skilled in guiding the meetings of
elected village representatives. The Agricultural Offi-
cer gives guidance to villagers attempting to improve
crop yields.

New Cash Crops Have Been Introduced

New crops also have an appeal to the Moim villagers
since the teacher demonstrated the cash and food pos-
sibilities of peanuts. He invited adults to observe the
planting of a small quantity of seed peanuts and later,
when the crop had matured, to the harvesting of some
90 wheat-type bags of green peanuts. He made his
point. .

From time to time, usually early in each school year,
the teacher must visit each village to determine who
should be at school, the actual age of each prospective
pupil and his state of health. Sometimes, at night, the
teacher must sit and smoke with the elders about a
fire. while he gently draws their attefition to some
aspect of village life which perhaps will not fit in the
emerging culture. (So. successfully had the young
Australian at Moim. filled his role in the community
that village elders attempted to buy him from his
father to ensure his continued residence with them.)
But adult and community education is only an extra-
curricular part of the teacher’s life. His prime con-
‘sideration is the children, - - S

The children at:Moim sit.in an open-sided. school,
which admits fresh air and quantities of mosquitoes,

~and struggle to learn a new language, English, and

such Western concepts as responsible national govern-
ment and education. The outcome of the struggle to
learn in Moim school, and in many more like it, is vital, -
for from the -generation ‘of children -now passing
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These men are members of a woodcarvers’ co-
operative at Tambanum. Their products are
sold down the coast for their mutual benefit.

through the elementary schools in New Guinea will
come the future doctors, teachers, leaders and skilled
workers necessary to take over as Australian specialists
are gradually withdrawn. The prospects of success in
the struggle are good, for the Moim children are quiet
but alert, although they find school a mixture of plea-
surs -and frustration. They are impassive when not
happy; but express pleasure with huge smiles that
come from deep down when they are happy. The
children of Moim, gathered from several separate vil-
lages, represent a microcosm of the possible future
unity along the Sepik River.
~ Fragmented villages at Moim are’ uniting haltingly
in joint action as elected village representatives meet
. to -discuss common problems of health, sanitation,
water supply and agricultural projects. Innovation re-
quires patience, but successful transition is occurring
as illustrated by village co-operation in the Angoram
coconut seedling nursery, which is intended to intro-
~duce higher-yielding coconut stock along the Sepik
" River. The production of copra from coconuts is one
-possible” contribution to the establishment of a cash
economy. But the district of Moim is passing through
one of the more advanced stages of culture transition.
Many districts still have the problem of control, which
is not always successful, as occasional outbreaks of
violence between villages indicate,
The peaceful co-operation of Moim villages is partly
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the result of Moim’s long contact with Western culture,
but is also partly the result of a pattern of systematic
culture penetration adopted by the Australian admin-
istration. The urgency of cfforts to control and edu-
cate New Guineans to the point of assured responsible
government is the result of two forces. First, a con-
cern that New Guincans be prepared for indepen-
dence, especially since the Congo disaster illustrated
vividly the possible results of leaving an emerging
nation ill-prepared for self-rule. Sccond, no longer can
a technologically-backward country be left to continue
unchanged or to develop as best it can in the present
world environment, and Australia has accepted the
responsibility for guiding New Guinea through the
trensition stage. The means adopted to ensure a more
even rate of transition from New Guinean to Western
culture is a successive wave-like penetration of control
and order, basic services and unifying influences.

Westernization Comes in Waves

The first wave, in the form of an armed New Guinean
patrol under an Australian, penetrates new districts to
make initial contact with villages. The patrol’s job is
to establish inter-village peace and to open the area
for systematic study from which is determined pos-
sible courses of action.

The second wave implements immediate plans for
such basic services as medical posts and schools, and
encourages community development schemes which
will improve living conditions. Superstition and tropi-
cal diseases are prevalent in New Guinea, and compli-
cate the process of culture change by unfounded fears
and poor health,

The third wave ushers in the era of unification, as a
cash economy and self-government grow. Local coun-
cils are elected to administer cornmunity affairs. A
concept of tax is introduced, followed by the collection
of a token tax. Guidance is given where co-operative
ventures are undertaken by New Guineans.

The pace of acculturation leaves too little time to
test fully the feelings and desires of the New Guineans.
United Nations demands for tangible results and Soviet

bloc cries of ‘colonialism’ serve only to confuse the’

issue and force a too rapid pace. Two things, however,
are clear. First. New Guineans will have to be assisted
in the present line of social evolution, and second, the
emerging leaders are aware of their need for continued
assistance,

Ignorance and fear will inevitably be pushed aside
as experience in living with new ideas gives New
Guineans confidence, through group action, to create
new purposes in their lives and to succeed in attaining
a unified New Guinea society. Meanwhile the rate of
culture change gathers momentum as more areas are
opened up and the Moim experience is repeated ever
more frequently. The next few years will test the
quality of the New Guinean and his Australian mentor
as the ripple of change washes through each small
New Guinea village.O
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Paperback bnoks can work wonders in
motivating reading and library study.

PAPERBAGKS IN THE SCHOOLS?

o ALL FOR THEM EDWARD D. VOGT

‘ ARE PAPERBACK BOOKs the answer to. classroom prob-
- lems . of motivating reading and lxbrary study? Do

~they allow for individual differences and preferences?
1 believe they are, and do.

. Are paperback book clubs a su1table source-of sup-
-plementary reading matenqls? I believe they-are.

" “Very définitely my experience with paperback books
" and paperback book clubs in my classroom has been a
‘good one. Certainly my Grade 7 students have bene-
‘fited, to a considerable degree, from having the ser-
vices.of two paperback. book clubs available to them
—and the ‘amount of reading they did in one school
- year is astonishing.

Because I believe in- the use of paperback books and
in the_service offered by the. book clubs, I was suffi-
: clently concemed about last year’s-bad pubhmty and
“the: decxslon of my school board that the. buying of
»-‘books from the book clubs must cease ‘to prepare a

was instructed to record the title, author, source, type
and rating of all books read during the year from all
sources—class ( paperback library or book club), school
library, home, other libraries, etc. The rating to be
given was 1 (excellent), 2 ( good), 3 (fair). Books
that are poor to a student are usually not read and
therafore were not included as a valid rating.

- Lach student was given a TAB News Sheet each -

':month from which to select books to purchase (from

Ucholastic Book Services, Ontario) at an approximate
cost of 30 to 40 cents.” There werc usually about 30
books to choose from each month. Every student was
also given the Arrow Book Club News Sheet each
month with a similar number of books listed. (These'
were taken home.)

Approximately 70 paperback books (about 50 pur- .
chased by myself from the book clubs: the previous . -

- year and some 20 other paperbacks, such as How and -
. Why Wonder Books and others) were displayed in the -
" classroom bookracks with all front covers:showing.

This_class library was set out in such sections. as ..

~sports, biography, science, hlstory, fiction, etc. The =~
'books were kept at the side of the room so that the -
- students could see them easily, use them in. spare' :

time,.and sign them out to take home. = . . ,
" During the year I purchased approximately 70 more :
paperbacks ‘from the book clubs. when student pur-

chases  were made. (One free book was allowed for .
'the class with each 10 ordered by the students in the T

'ssg',f,j :
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Arrow Book Club and one free book was given to the
student for every four books he purchased from the
TAB Book Club.) The free books allowed the class
were kept in the classroom and used by the students.
Some 15 free books were obtained in this manner, but
I purchased at least 50 more during the 1965-66 term.
These were displayed in the manner described above
as soon as they arrived, and many were covered with
plastic to preserve the covers and to enhance their
appearance.

A class librarian was chosen, who took care of the
signing out of our books (for one week at a time). The
books were taken home, just as were the regular school
library books, but all the work was done in the class-
room. The books could be signed out during library
period once a week and/or during recess, at noon or
after school.

The students were encouraged to sign out books
from the schoo! library as well, Tuese could be taken
at similar times and could be kept for one week also.
Sometimes selections from the regular school library
were displayed in the classroom to encourage the stu-
dents to take them out, especially when new books
arrived in the school library,

About every second week the students were re-
minded to complete their record of books rcad. No
reward was offered for the longest list nor was there
a penalty for the shortest or for no list at all, The stu-
dents were told, though, that their lists would assist
me . to choose books that most interested the class for
future purchases for our classroom library. They were
also told -that the jumber of books read would not
affect their report-card marks, except that, if a student
reads many books, his reading ability naturally
improves. :

VMa'n‘y B.obks Were Read in One Year

By the end of the year the motivation and interest
had “reached an - almost  unbelievable level. Every
month students would ask when the next TAB and
Arrow.news sheets were coming. Almost every stu-

.- dent bought some books; some bought as many as six
- books -per-order, although it sometimes turned out
*that they were ordering for older brothers and sisters
‘- also, : ' '
" Information taken from the cards of 27 students at
.- the end of the year showed that they had read from 5
" _to 56 paperbacks ‘(yes, one student really listed 6
-~ titles and another 42!) ai.d from. 0 to 19 hard-cover

. books. 'Most of the students read 11 or more paper-
--backs, while only a few read more than 10 hard-cover
~books: ‘Oral and written reports on these books indi-
“.cated- that the students had actually read the books,
+had. enjoyed them and had gained the essence of =
- their content.”Some of the books reports were even in-
.cluded in the school newspaper. I believe that the -
“. students who read the most books and favored paper-
.. backs -generally were influenced by the ease with
... which ‘they could get such' books and by the wide

sclection available. The fact that our school has no
librarian undoubtedly had an effect also,

From the students’ cards I made a list of 51 paper-
backs that had been read by 10 or more students, the
books having been selected from the class library
and/or purchases from the book clubs. Some of the
titles (with the number of times read in brackets)
were: Association Football (10); Helen Keller, Hickok
(18); Little Women, Alcott (17); Wild Horse Tamer,
Balch (20); The Call of the Wild, London (23); Out-
law Red, Kjelgaard (27); Sea Siar Orphan, Henry
(12); Ghost Stories, Kramer (22); Peppermint, S.B.S.
(10); Julius Caesar, Shukespeare (10); Tom Sawyer,
Twain (21); Around the World in Eighty Days, Verne
(10); Wonders of the Human Body, Barrell (10);
Dragging and Driving, MacPherson (17); The Great
Auto Race, Carlsen (19); and Robots and Electronic
Brains, Scharff (13),

All 51 books were displayed in the classroom period-
ically during the year and were easily available to
sign out. Some were also purchased through the book
clubs by individual students and their own copies read.

The total number of readings of the 51 books was
7231 What a loss it would have been if 21 students had

not been able to read Tom Sawyer or 23 The Call of
the Wild.

Paperbacks Have Many Values

A simple comparison points out the value of having
books readily available in paperback form. If our
school library had one copy of Tom Sawyer in hard-
cover format and if it were out every week for 30
weeks (which is improbable because it would be on

the shelf some of the time in all likelihood), only 30

students in the whole school could read it. Suppose,
though, 20 students from Grades 4, 5, 6 and 7 did read
it in one year, these 20 would be only 1/8 of the
number in those grades. Yet our paperback Tom Saw-

yer was read by 21 students, or % the class of 43. It

was actually read in our class in a ratio of 4:1 times
more often than would have been possible with one
copy in the school library.

Besides the great impetus given to general reading,

as I have outlined above, there is other evidence in

favor of paperbacks and paperback book clubs in our
schools. One of the most important items of this evi-
dence is cost—which is negligible. Ten books can be
obtained for $3.00 or $4.00—the approximate cost of
one hard-cover book: This, surely, should be a very
attractive item in these days of rising costs and rising

taxes. There is also no outlay of the tax dollar by

either the school board or the Department of Educa-

tion for the purchase of these books, but the result is
that many highly recommended and desirable books .-
" are read by the students. o S
- Motivation to read books is increased especially in DN
schools which have neither a permanent librariannora - -

" library large enough to accommodate a whole class at .-

one.time. When children- see books, they naturally
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want to look at them and read them.

Children also gain the idea that they want to begin
or cnlarge a personal library. More important is that
they learn to discriminate and exercise judgment in
choosing their books, with guidance from their parents
or teacher. A child need not purchase a single hook,
but he will benefit from the class library. And is it not
! better that he spend his money for books rather than
: for pop or candy or other evanescent pleasures?

i The idca of receiving a new book is stimulating to
everyone, Some new books were for the class-—for
those who did not order an individual purchase—and
every child enjoyed their arrival. When ‘new’ books
’ come to a school library, all must be process=d and
catalogued before they are placed on the shelves—and
this takes time. By the time the books reach the
D shelves, some of the appeal of ‘newness’ has disap-
peared.
Children help with the collecting of the money, maj. -
“ing up the order, distributing the books, listing the
titles on class library cards, acting as class librarians,
covering the books with plastic—all of which activities
are useful learning.

Quontities of Books Grow Rapidly

One very important advantage of the paperback
books is their immediacy. Recent titles are available
because of the quick methods of binding and the

~large volume of sales in a short: time. For instance,
1965 Football Stars was a favcrite because it was
received in 1965. :’ :
" Because there are enough titles to interest every
- -student, -the interest level was kent nigh. It would
. take years to acquire the same selections in hard-cover
“books. Dragging and Drivinz—for the boys—even ex-
rlaifis *he principles of mechanics, car maintenance
and care, and safe driving ‘habits, all geared to their
avel. - 7 ' :

‘Reading le\'/elvs"ar'e,listéd in the teachers’ guide copy

‘of the selection lists. If some pupils do select books

beyond their capacity, the teacher may assist and thus
_avert the disinterest that often occurs when a teacher
-attempts‘to select Books for a library: without such a
. guide or without having a considerable background
.of ‘experience. All teachers cannot be library and level
‘axperts], There are available - three levels of book
_clubs - primary—Lucky Strike. Book Club; -interme-
diate—Arrow - Book Club; . and intermediate-junior
econdary-——Tab Book Club. All these offer a separate
eachers” guide each month, which gives ‘the teacher
omething thz*“not only interests all levels of students

oks once they-arrive.” - " -

ere given and the results indicated that the reading
vel of the whole class had improved beyond normal

expectations. Many. new interests were awakened in
nearly all the students and the general academic level
-‘of ‘the ‘class’

class, but also enables each student to read the
At-the end of one year, standardized reading tests

actually loses by it. .- o , : S
1 have yet to hear-one valid criticism of the book =
clubs that cannot easily be corrected. Indeed the . DR

class in all subjects improved. Many of the - benefits outweigh the’disadizanfages'% to 11O

children, now in Grade 8, have told me that they have
found the work of this grade very casy-—but all the
cffects of their Grade 7 rcading, experiences can
probably never be measvrerd.

How many schools could afford to have each teacher
keep 150 books in his classroom? (For & school of ten
rooms, this would mean 1500 books—more than all the
books in the school, usually.) Using the services of the
paperback book clubs can make this quite possible at
very reasonable cost. If a tcacher can have 20 or so
hard-cover books in his room, he can use them as
‘central’ interest points for a larger group of paper-
backs. We all agree that hard-cover books have a bet-
ter appearance and are, as a rule, better illustrated,
but it is impractical to have a large selection displayed
in the classroom because they are not available in large
enough quantities and because most classrooms do nnt
have sufficient room for them. But hundreds of paper-
backs can be accommodated in a small space and the
titles are constantly before the students,

The time spent on reading paperbacks could be
spent on getting into trouble, both in school and out of
it. Happy moments in the class are long remembered,
and if books can form the core of these happy mo-
ments, one of the major objectives of clementary edu-
cation is achieved—the association of joy and happi-
ness with reading,

Parents Control Their Child’s Selections

The involvement of parents with their children in
the selection of books to be purchased should be en-
couraged. The parents can help control the interests
of their children and, when the books arrive, they
often find their own interest so keen that they read the
books too. Poring over the selection lists opens up a
channel for many families to make appropriate selec-

. tions of other books for themselves.

The use of paperbacks can and does, at least in part,
compensate for the deficit in the number of books in
most school libraries. I believe most school libraries

" have less than one-third of the minimum number of

books recommended by library authorities.

There have been arguments against having paper-
back books and against having paperback book clubs
in the schools. Many of these arguments are based on
objections to ‘commercialism’ in the schools, to the
‘Americanism’ of the books, but is it not better to have
selections made under the guidance of teacher and
parents than from the lurid displays offered in the
store at the corner? ' S el ST

One particular objection ‘to the paperback book

clubs last year was that ‘the teacher makes a profit’ from

their operation, Ridiculous! The teacher, if ‘he spends

. the time I did on the operation of a paperback book club : L

and purchases extra books from his own funds as I did;
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GEOFFREY ING

THE PROBLEM OF THE GIFTED cHILD, discussed by Wal-
ter Hardwick in the December 1968 issue, is not pecu-
liar to British Columbia or Canada. Tt is of increasing
concern to educators in all the affluent democratically-
oriented countrics, How do essentially egalitarian so-
cieties cater to gifted children? -

In the us.A. the problem is similar to that of Canada.
The traditional grade system of both countries lays
-~ stress on a commor: core of learning for all students,

__This tends to hamper the development of the gifted
- child. New testing techniques are being developed in

‘the us.A,, based on the importance of divergent think-

ing and -involving- individual interviews, to discover

- the gifted child. Once discovered, he will be given a

_special form of education. - ,
- " A similar situation exists in the v.s.s.R. where a solu-
_...tion similar in essence to that advocated by Mr, Hard-
" wick is being tried.- It entails segregating the gifted
. children into boarding schools and so ensuring them
~-an_enriched environment in which to develop their
special ‘talents, It is interesting to. reflect’ that the
Nazis, albeit with vastly different ultimate objectives,
also set up boarding houses for the highly talented.
. The reason’ for this preoccupation with the most
able .is ‘ sometimes - cloaked - in -obscure  phraseology.
However, Mr, Hardwick states it clearly and concisely.
t-is::“To match.the  competition and ‘contributions of
the gifted in other nations.” He prefixed this, expres-
sion"of ‘educational nationalism by saying that school
administrators. ‘are being’ forced to provide: for the

the ‘climate of opir

their dual responsibility to the students in their charge

Mr. Ing
edburgh’
and

Gfb"rﬁmqr.i‘slchoql,_]edburgh, Roxburghshire, Eng-

development . of the- brightest minds.” It ‘seems doubt-'
ful if there is'any actual compulsion, but undoubtedly -
' f. opinion in the countries mentioned is -
moving ‘in‘that - direction.. However, - educators, with-

on mcch,an'ge‘ to Penticton Secondary School from-

THE GIFTED CHILD

Once a community adopls segregated education based
on differing abilities, the broad mass of pupils tends
to suffer and divisions are generated in society which
ultimately nullify the tenets of democracy. How then
to cater for the gifted child?

and to the societies they serve, should surely be resist-
ing this tendency.

It is interesting and illuminating to contrast the
experience of Britain, which has traditionally been
concerned less for the mass of average students and
more for an elite, scholastical as well as social. Here
the pendulum of educational fashion is swinging to-
ward comprehensive schools and away from streamed
or homogeneous classes. The reasons for this are very
pertinent to present tendencies in Anglo-America.

The British find that by segregating the gifted child-

ren one not only isolates them from the mass of people, -

but also alienates them, This alienation sets up caste
divisions between children which work up through
all age levels to the detriment of society in general.
Furthermore, the broad mass of children is denied
the stimulation of the gifted in the basic classroom
situation, :
Once a distinction is made between the most able
and the less able, perceptible and significant neglect
of the broad mass of chiidren creeps in. It is easier to
persuade administrators that sophisticated equipment

is needed for gifted children than for average children. =

Education is an investment, and obviously it pays to

invest more in the most able than in the less able. = -

Friction is set up within the teaching profession as the .~

~able children are thought 1o deserve the best teachers. .
In Britain, of course, with its dual system of state

and private ‘education, thesé developments ‘are very

obvious. ‘But.even within the state system, streaming -
of children generates discontent among parents. If the

wealthy father finds /. child streamed with the less

able children, taught by less able teachers in less con-

genial surroundings, he cpts out of the state system. -

-+~ In 1944, the ‘British introduced universal secondary =~ *
~‘edu~ .zion within the state system. It was thought by - .

- many that this would ‘act as a counter-attraction to

© . private schools: Quite the opposite occurred. The tri-

partite state system, and rigorous streaming of students

into grammiar, technical, and modern schools, with all - .}
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CAN A DEMOCRAGY PROPERLY PROVIDE FOR HIM?

its attendant social dissatisfaction, actually encouraged
the private system. This has flourished until, in Surrey
for instance, one-third of the school population attends
private fee-paying schools. The parents of thesc child-
ten are ceitainly the financial and often the cultural
elite of the community. They are its natural leaders,
who paradoxically, from their position of political
power, are often responsible for running the state sys-
tem which they do not consider suitable for their own
children. Smail wonder that the teachers in this sys-
: tem often complain of neglect of their schools. Thus to
; initiate the segregation of the scholastic elite is to
trigger a process of social division which can vitiate
the basic aims of a democratic society.

Of course, Mr. Hardwick and the advocates of
special consideration for the gifted children will argue
that they are concerned only with the exceptionally
) gifted. The numbers involved are a tiny fraction, not
[ to be compared wita the 10-20% of the school roll
T which the British system segregates in its grammar

schools. However, this is to argue very accurate iden-

tification techniques. In practice, in order to include
all the gifted, a number of doubtfuls will have to be
"included. Since Mr. Hardwick assumes ‘that school
marks of gifted students should not be cousidered in
distributions of marks assigned to normal classes, one
- wonders what would be the position of drop-outs from
- the course devoted to the gifted.
Furthermore, the gifted child may come from any
" home background, and British experience shows in-
~creasingly the futility of attempting to foster brilliant
~academic or cultural achievement against a negative
~ home background. For ‘the individual students con-
" cerned it is often a personal disaster. The Russian
" solution of placing such ccudents in boarding schools
‘is commendably realistic in this respect even though
" it is blatantly undemocratic. One would have thought
~ that if ‘separate and equal’ was uot good enough for
- 'Negroes in the us.A, separate and unequal education
-~ 'would be even less acceptable to Canadians.
"~ 'Once a community adopts segregated education
. based ondiffering abilitics, the broad mass of pupils
" ‘tends to suffer and divisions are generated in society
~ which ultimately nullify ac tenets of democracy. Bow
‘then to cater for the gifted child?
“~The answer lies in o general rise in environmental
° ‘standards for all studouts. at school, at home and in

“the world at large. No school should open its doors
- without a compreliasive. library. If the Department
~ of Education in ctoria is able to issue textbooks, it
should also bz capable of issuing a basic library. This
ould b’e*gfrsuch a size that the smallest schools are
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adequately served. For larger schools, it should be
issued in duplicate, triplicate, etc., as numbers dictate.
Over and above this, of course, the school staff should
have the funds to choose and purchase additional
books according to their particular interests or the
particulur locality the school serves.

As for the home environment, it should be the norm
of a democratic society that every child should have a
separate study-bedroom. Perhaps this seems an exces-
sive demand on a family with more than two or three
children, in which case there will possibly be more
agreement with the negative statement that using the
kitchen table for home assignments should be as repre-
hensible as driving a car with bald tires. Similarly, a
home without a stock of books and records, all kinds
of each—good, bad and indifferent—so that children
may experiment and exercise their tastes on a wide
variety of sounds, should be regarded as unfit for hu-
man habitation. Certainly the presence of a piano, as
a basic musical instrument, should be considered to be
as essential as the kitchen sink. But one hears the
Jeremiahs saying it would be impossible to persuade
parents to spend money in this way. To which one
retorts that these same parents are persuaded to pur-
chase expensive encyclopedias, often trashy and out
of date. If they can be persuaded to spend money on
trash, why can they not be persuaded to spend money
in more worth-while ways?

The scope for improvement in the general environ-
ment in which children grow up is vast indeed.
Teachers should be the first to protest the inadequate
news coverage on radio and television. They should
be the first to demand wavelengths for universities to
veam worth-while programs, as is beginning_ to be
Gove in the v.s.a. They should be the first to advocate
the recoustruction of the decayed centers of many of
our biggest cities. They should lead the campaign
against distasteful illuminated signs that do so much
to detract from the dignity of main streets everywhere.

Unfortunately, 1 suspect that most teachers do not:

understand how these things stultify and nullify their
efforts in the classroom. ‘ ' :

These aims may seem fanciful and unrealistic and -

far removed from a concern for gifted children, but it
is these aims which should be engaging the minds of

our educators. If we can raise, the general level of

taste and opportunity, the gifted will not only have a

broader springboard to start: from, but will -also be
‘more likely to find their ultimate achievements ap- IR
preciated by the-‘mere participants’ in our culture. .. 1.0

The short-cut solution of segregating the most ‘able

Continued on page S61
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the president

reports

to the 1967
AGM

J. HARLEY ROBERTSON

T 1S W UH SOME CONSIDERABLE regret that I rise to pre-
sent the report of the President for the year 1966-67,
indicating as it so clearly does the approaching end of
my term in office, To say only that I have enjoyed
serving would be an understatement, yet I cannot prop-
erly express, without becoming maudlin, my real feel-
ings in the matter.

I have traveled extensively in the province and
have renewed old acquaintances and made new
friends. I have visited thus far more than 50 districts
and, while I cannot pretend that my messages were
received with tremendous enthusiasm in all of them, I
can say that T wholeheartedly enjoyed making visits.
I remain convinced that the teaching force in British
Columbia may be favorably compared with any group
of teachers in the world. I am proud to be numbered
among them.

I should be very remiss if I did not add my voice
to that of every individual who has served as president
in complimenting ourselves on the caliber of our em-
ployees. I refer not only to the administrative staff,
but also to the office staff, stenographers, bookkeepers,
printers, maintenance staff, record keepers, tabulators,
clerks—I am tremendously impressed with all of them,
They are all imbued with a desire to do their work well,
This I believe to be partly due to the careful screening
which precedes hiring and is also due in some con-
siderable measure to their following the example of our
administrative officers. We are fortunate indeed.

Each year the Federation office receives news of the
passing of former teachers—all of whom have made a
contribution to the society in which we live. Their
imprint remains on their many students and friends,
Mr. John Prior was one such, He was a very active
teacher and will be well remembered not only by his
students but also by many teachers for his leadership in
education. I make special mention of Mr. Prior be-
cause of the invaluable contribution he made to edu-
cation in British Columbia. We recognized this contri-
bution in awarding him the Fergusson Memorial Award
in 1962, It is now proposed that we recognize this con-
tribution in perpetuity by naming the auditorium in our
new building the L. John Prior Auditorium.

In reporting the substance of my year as president I
must report that this year has been a ycar of innova-
tion to some small degree. We ventured for the first
time into the political arena and were successful in
bringing education onto the political platforms of at
least some of the prospective members of the Legisla-
tive Assembly, We received approximately a 709 re-
sponse to our questionnaires asking candidates to com-
mit themselves on educational issues, but unfortunate-
ly, too many ‘are not yet disposed to give to education
the priority it deserves. ,

I must remark also on the growing militancy of
teachers, very definitely evident at the Summer Con-
ference in Prince George. Teachers have shown that
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they no longer wish to be cast in a submissive role in
education; thev ao longer wish to react to the pro-
posals of others, but prefer to act on their own behalf,
This, at least, is my interpretation of the wishes of
British Columbia teachers.

This growing militancy has led teachers directly to
campaign on class size, to act politically, to seek pub-
licity in their areas of interest, to seck support for their
oducational demands, in short, to act in the sure know-
ledge that what they want for the children in their care
is what society must have in order to progress.

In thai process our professionalism was called into
question, I subscribe to the views held by Dan. u.
Levine of the University of Missouri who stated:
‘The professional teacher is the militant teacher be-
cause he refuses to tolerate conditions which seriously
hamper his effectiveness as a teacher.’

It remains only to convince socicty that certain
necessities must be met if we are to improve oppor-
tunities for children, and I am yproud of the fact that
teachers have adopted as part of their role in socicty
the necessity of convincing these others, Our newslet-
ter has done a great deal in making these necessities
known Ly outlining the many shortcomings of educa-
tion in British Columbia.

We have mounted a campaign on class size which
will be outlined to you in detail during this Annual
General Meeting. Thus far publicity has been practi-
cally free—we cannot expect this to continue.

We have endeavored tc exert pressure on the
Government to reduce entitlement figures by means of
a brief, by means of publicity and by reans of joint
action with other interested groups. I have appeared

Miss' F. M. Worledge (top leit) presented the Charlesworth
... Memorial Award to Valerie Jean Hunter (lower center) while
her parents and her sister Nina, who won the Award last year,
looked on. [

on radio and television, as well as having been quite
widely quoted in the press, relating what I believe to
be teacher opinions in the matter of class size.

We have, I think, been partly successful, The en-
titlement figure has been reduced by one, and more
important than that reduction is the statement by the
Minister that boards of school trustees should be wil-
ling to hire above entitlement figures—a tacit agree-
ment by the Government that classes are too large, but
due to financial pressures in other directions, the prob-
lem must be shifted to the Jocal arena.

We have always recognized that the battle for im-
proved teaching and learning conditions would have
to be fought on a local as well as a provincial front.

As this will be my last opportunity at this Annual
General Meeting to speak directly to the delegates, 1
feel that I must outline to you that which I consider
must be the role of the Federation in the future. I
would suggest to you that our problems are only
beginning. Granted we have been partly successful in
the matter of class size. I am absolutely convinced
that we must consider that we have only begun. I
would propose that we sustain the pressure on class
size. I would caution delegates, however, not to expect
free publicity such as we have obtained in the past.

I was asked by a radio anuouncer in Victoria to tape
30 seconds or so concerning Federation affairs. He
specifically asked me not to mention class size because,
and I quote him, ‘We've had that.” Class size, I submit,
should have a co.tinuing priority, but we must be very
clearly aware that the campaign will be expensive. For
those of you who demand a dollar by dollar account-
ing—I would ask you to tell me how much such a
campaign will cost. I do not know. 1 only know that I
am willing, as I think most teachers are, to meet what-
cver expenses are reqiired. Publicity campaigns can-
not be run on the cheap.

We have begun to be leaders in education. Much
of our work in curriculum has had positive results al-
ready in the classroom. I am proud that teachers have
taken the initiative in this area and I um sure that I am
stating the obvious when I say that as professional
people teachers meet the broad personal responsibili-
ties inherent in their work. I feel, however, that in this
time of rapid curriculum change, in this time of re-
evaluation of classroom techniques, we must expand
our activities in the field of professional development. I
think it long past time when we should have a woman
in high administrative office on staff, not to represent
women particularly, but to ensure that the primary
and intermediate areas, those most important years,
are represented by both sexes.

Related to the problems of the curriculum is the

" problem of research in education. I do not think at

this time that the Federation should become deeply
involved financially in research. Our ~contribution
should be primarily one of time and talent on the part
of the individual teacher. I do believe, huwever, that
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His wife Joy and his three daughters were present when R, M,
(Bob) Buzza was named BCTF President for 1967-68,

we should be aware of the research being done in
other areas. None, as you know, is- being directly
sponsored or supported by the provincial government.
The B.C. School Trustees have voted $100,000 for re-
search in educaion. Ontario, thus far, is the only pro-
vince supporting educational research to any degree.

I believe that we should not only keep ourselves in-
formed of research being done but that we should also
continue to make the results of this research imme-
diately available to interested teachers. The only
method by which it may adequately be done is to have
on staff a person whose duty it shall be to collect
research information, disseminate it -and thus enable
us to use quickly research in support of our aims and
objectives. We must be able to answer the challenge

- ‘What research justifies your claims?’

In my journeys throughout the province this year

--one very - great failing has come to ‘my -attention. I
- “refer, of course, to the problem of communication. The
average teacher does not know of the many and varied

activities of the Federation. The written word is not
sufficient and must be complemented by personal con-
tact.: This is especially. true in the larger local associa-

S tions. I believe that the Federation officers, both
- elected and permanent, must make a greater effort to
-appear at'meetings of local associations. By the same

token, the association must invite these officers to ap-

_pear on the local scene. All too frequently the officers
- appear locally only in answer to some emergency.

YT

To satisfy this very apparent need, and at the same
time ensure that the volume of work done may con-
tinue without inteniuption, at least one or perhaps two
people should be added to staff. The existing work-
load of the officers is far too great now. I do not feel
that we should continue to take advantage of their
willingness to perform well beyond the call of duty,

The things T have mentioned thus far are partial
answers to problems that are already with us. We
must now look to the future in education, With that
should we be concerned both as individuals and as a
corporate body?

Are we prepared to be Jeaders in education? It is
patently clear to my mind that we are not. We are
teaching for the future using the attitudes and mate-
rials of the past. Where are our experts in educational
television? Where are our experts in programmed in-
struction—in language laboratories—in the operation of
continuous progress systems—in the use of electronics
in_education—in tha systems approach to education?

We are faced with a tremendous struggle on three
fronts. Internally, in that we must develop ey perts and
expertise in thesc various areas. Internally, again, in
that we must convince teachers that the use of these
new materials is essential to teaching. It is no longer
sufficient to rely on textbook and chaik, Externally, in
that we must convince society and through society,
government, that these materials are essential to the
survival of society and that massive infusions of money
are absolutely essential to develop an educational Sys-
tem adequate for the future,

We cannot do these things unless we are prepared
to meet some of the initial costs ourselves, We must
demonstrate our concern by the only method now un-
derstood, by reaching into our own pockets to prime
the pump. We cannot hope to persuade the govern-
ment to shift the financial emphasis from hydro de-
velopment to education without taking the leading
role ourselves. Again, in answer to those who would
request a dollar by dollar accounting, I cannot say how
much such a program will cost, but I believe that a
fee such as I have often suggested will make such a
program possible.

This is one of the choices you will be called upon to 7
make at this Annual General Meeting, My position I
believe I have made abundantly clear. I believe tea- -
chers should be in the forefront of this educational
revolution, I believe that teachers should be the lead-
ers, not the submissive, patient followers of those
who do not have education as their prime interest. I
believe teachers must take the field in a massive pro-
gram to convince others that the individual child is
our most important natural resource—not fish, not tim-
ber, - not great pipe dreams of tremendous wealth
off-shore. : -

You will be called upon to answer two basic ques-
tions. Shall we act or react? Shall we lead or follow? -
It is your choice.(3 :
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the secondary school programs are unrealistic

THERE ARE TWO MAIN 2REAS in which the non-univer-
sity-bound student must be counselled. The first is
yours essentially—educational counselling and all it im-
plies, Then your product becomes our client and we
enter the area of vocational counselling,
~ Before we come to grips with the problems of voca-
- tional counselling, let us divide our clients into their
.. natural areas: first, the Grade 12 graduate; second, the
drop-out; third, the occupational student. You know

- them all, you have been associated with them in an
- .academic setting for anywhere from a few months to
- four years. The two latter categories carry problems
- with them wherever they go. We know that industry
is asking for more.and more education, The drop-out,
whatever his reason for leaving school, has the addi-
-~ tional problem of having insufficient educational back-
ground for most occupations outside the laboring areas,
If he was unfortunate enough to have left school with
less than Grade 10, he is indeed handicapped and faces
- a future almost exclusively in the laboring field, unless
“he is willing .to upgrade his education in order to be
accepted by vocational schools and by industry,

-The occupational student is in a class by himself and
his: handicaps-are many and.various, I shall not say
much about him other than that he is difficult to place
-employment and ' exceedingly difficult to place in
des-training "courses. His - educational program in

dy.
H

sity .oriented?. This year will see the first graduating
class on the six streams of secondary school education
ffered. ‘I shall mention only five of these streams,
understand it little work has yet been done on

for as I understand it i
the Trade Preparation stream. .

‘Manpower, Center, Vancouver.

the secondary- schools should be a matter for close

‘a outtheGrade 12 student who is non-univer-

Mr. Graham is supervisor of the Youth Division, Canada

This is the first of three articles on counselling the
non-university-bound student. The first two are critical
of our secondary school curriculum. In the third, a
counsellor comments on the first two.

Let us start with the Visual and Performing Arts.
None of these specialties, art, music or theater, really
lead directly to employment. The art program is diffi-
cult in that the Vancouver School of Art normally has
more than double the applicants for whom it has
room. Even on graduation from this school there are
limited opportunities in the art field in B.c. The tele-
vision and radio industry, which would usually be
thought to provide a few positions for graduates of
these specialties, wants more training than secondary
schools provide. Some of this training, especially in
the theater area, is provided by Vancouver City Col-
lege in its Drama program, and by sarr in its Broad-
casting ‘Communications program, but the graduates
of the secondary school arts program are not eligible
for Berr training, There are always opportunities for
the truly talented in any art medium, bu* we find that
these opportunities are more readily available in To-
ronto and Montreal than in Vancouver, = . -

- Next we corzo to the Community Services. I some-

to take up the slack, to use up two years of school

that she has completed secondary school.’ ,
Graduates of vocational school courses in’ cooking

‘time to provide the graduate with a diploma’ stating

 are normally registered at Canada Manpower Center.

as apprentices or cooks’ helpers, Graduates of -the

Food Specialty courses must be registered as cooks’
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helpers or kitchen helpers, but they will have less op-
portunity for employment than a graduate from vvi or
scvs. Therefore, Canada Manpower would probably
suggest that these graduates, if they wish to continue
in this field, go to vocational school for further train-
ing as cooks, rather than attempt to find immediate
employment,

Graduates of the Textile and Home Services special-
ties are being trained to be, we hope, good housewives,
and it would be difficult to relate their training directly
to any part of the labor market,

Graduates of the Commercial courses have by far
the best opportunity for direct employment. There is a
continuing and growing demand for clerical and
secretarial staff with good training. The increasing use
of computers, the constant paper war being fought in
all industries make the commercial field one of the best
for employment of secondary school graduates. For
some graduates of the Accounting specialty there will

" be a course available in the near future to train com-
puter programmers. This is a demanding job requiring
a logical mind and the ability to work under extreme
pressure. Some of the graduates of this specialty may
have the required interests, abilities and, we hope,
aptitudes for this work,

Secretarial skills, shorthand and typing are in con-
stant demand, and we have little difficulty in placing
graduates of these courses with skills of 50 words a
minute ¢ mere in typing and 80 words a minute or
more in shorthand.

Acadamic-Technical Groduates Pose Problems

Graduates from the Academic-Technical Program
* pose some problems. We should expect that these grad-
. uates would have slightly higher intellectual capa-
- bilities than most of the other studeats, but this is not
-always the case. Nevertheless, we do not usually have
too much difficulty in the original placcinent of these
students, Ideally, these students should go on to fur-
" ther training at Berr, v, or the vocational schools.
- You will have noted that I have omitted the Indust-
rial stream. We have some reservations about this
- -program. If it is the intention of the secondary schools
to enter the vocational training field, should the train-
- ing not be complete? For example, should not a stu-
dent; taking- electrical training be exposed to the

a required knowledge of mathematics? Should a machin-

“~ist-in‘training - not be required to-be able to do the
mathematics required by industry? Should a student
-takingelectronics not know the physics and math re-
quired by industry? I have done a little research on
these subjects and have been disturbed by the answers
I have received. Let us use a hypothetical case.

... We have a student on the Electrical specialty. He
" took the normal Grade 11 program including Applied

Ma 11. He graduates from secondary. school with
.average marks. He is not eligible for.electrician’s pre-

-apprenticeship courses at Bcvs. He is not eligible for

the electrician’s course at vvi. He does not have. the
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required math and science, The Apprenticeship Board
will not accept his application. Both union and em-
ployer insist on Ma 91 or its cquivalent, T know that
you probably don’t agree with this; however, to qualify
for further training, the hoy must go back to school
and complete his education, in a secondary school, a
community college, or privately, The alternative is that
we ask the vocational schools to assume some of the
functions of the secendary school and start teaching
such sukjects as math and science. Somewhere along
the line the roles of the vocational schools and the
secondary schools have apparently been switched.

I do not pretend that all students in the Industrial
Program are going to have a large barrier in front of
them, but 1 do think that we may be misleading the
students by indicating to them that vocational schools,
apprenticeships and employment are readily available
to them on completion of these programs. Some of the
graduates will enter the lumber industry, some min-
ing, etc,, and many will leave their specialties forever.,
However, those who wish to continue in their special-
ties may well have difficulty. I appreciate that many
of these students are intelligent and capable of assimi-
lating the math and science. Could this not be pro-
vided for them? It is not my function to suggest
amendments to the curricula; however, we at Canada
Manpower deal with your product and we are not
completely satisfied that your curricula are realistic.

Work Habits Last Throughout Life

I seem to have been completely negative so far, On
the positive side, let me emphasize that for the average

student there is average employment; for the good .

student, there are good possibilities of employment;
for the excellent student, there are excellent possibili-
ties.

Work habits formed in the secondary school years
seem to carry forward over life. :

Our economy is growing and expanding and ther
are many opportunities for those who earnestly desire
them. One example is the forest industry, which will
require approximately 12,000 additional employees
over the next six years. About 6,300 of these yeople
will require training beforehand, i.e., pipefitters; car-
penters, machinists, etc,, and about the same number

will be unskilled and trained by industry on-the job. -

This is, of course, only one industry and there will =
be numerous opportunities available in the construc- -~ {
tion, mining, sales and other industries. Part of your

function-is to train people, and part of our function

to place them in employment where they can put their
knowledge to work and amplify it to the point where - - .
they have saleable skills. In an economy that has in-._
“creased dependence on technological skills, it is abso- ..
lutely necessary that your role be that of exposing the =~ -

student to a realistic training and education. Our role
is to take your product-and expose it to training and

employment which will develop it into an integral part ot

of our economy. ]
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E. G. STROYAN
says that the new secondary programs will
not be accepted by the public unless educators

explain the curriculum

THE SECONDARY SCHOOL STUDENT who will attend uni-
versity, a community college or the B.C. Institute of
Technology usually presents few problems. Not so the
nen-university-bound student, whose secondary school
- - life must combine education for living, training for
" .work, and, I hope, the inculcation of habits and at-
titudes which will influence his entire life. It is this
second group which I wish to discuss.

o There are some deep-seated flaws in the curriculum,
.. the public understanding of the curriculum, and the
.. manner in which it is administered. There are many

i paradoxes in the relationships between educator and
- employer... .. -

- ‘Teachers are trying as never. before to understand

‘the world of work, there are more dedicated voca-

tional counsellors than ever in the history of education

in"B.C., yet we have many employers who are appa-
rently not satisfied with the product.

~Our school system provides for more fields of aca-

. demic education and non-academic teaching than ever

_in’our history, yet counsellors experience great diffi-

‘culty “in placing students directly into employment,

“particularly from those very classes which, by name

" anyway, are designed to lead to’ the labor market—

" the Occupational classes. ,

We in p.c. have a brand new curriculum, yet most
personnel people_ are still. hiring on the basis of two

questions: How far did you get in school?” and ‘Were

OUONGPOrUPY =~ = o g

On one hand weknow that the object of education

to lead .a child to search for the answers to ques-

yns which arise out:of a learning situation. On the

her hand, we have employers who state that they

care little aboutthe general-education of a-student so -
ong as he:can perform a repetitive job thousands of

times. with" an: accuracy of 95%; and‘in:some cases

100%. The employer, -however, still wants a_student

%

g Stfd;i}‘izn“ uManagPJ, "Coryr'n'nunity Relaﬁbns;;Vahcouver .
ind- Branch of MacMillan Bloedel - Limited, Nanaimo,_

who can learn and who can be promoted from one
repetitive job to another repetitive job. Possitly we
are talking abov: training and educating; possibly we
fall into the trap of using these words synonymously
when we kncw they are not.

It must b2 recognized that training is still important,
that the employer demands it, and that such training
must be accurate if the student is to succeed.

I fully recognize that the total purpose of education
is not training for employment. At the same time, we
know that all students must ultimately (at least in this
stage of our history) find employment. Each must
‘make a living.” ,

Somehow, we have to reconcile these points of view:
When is educaticn a training ground? When does the
student transfer from progress at his own rate to pro-
gress determined by external standards? When does he
cross the bridge between the self-imposed standard
and the superimposed standard? - '

Most successful people will finally emerge from the
superimposed standard to  one which is again self-
imposed. These people will become the leaders, the
self-starters, the originators, the true educators—in
short, the really great people of our society.

There are many rnore paradoxes but these will serve
to illustrate our point.” . . : : S

Wkhat is the problem?. Why the paradoxes? -

I suspect that one problem is lack of communication

~ between the secondary schools and the labor-manage-"
- ment-personnel complex. : !

I suspect that another problem is that educators

“have become insulated . from the world of industry—
and I suggest that the fault is with both grovps.
-+ T suspect that education is worshipped for its own

sake, and that we too often forget that at least one

‘major-aim of education is to equip the student with .

knowledge and know-how that he can sell to an em-

. ployer-. .. and hence become a self-supporting indi-

vidual in our society. . = | , - :
These are pretty vague generalities, but it is not my
4 ' '
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purposc to deal with generalities. Let’s get down to
some specifics,

What of the first problem—the lack of communica-
tion between secondary schools and management of
industry?

Lack of communication can be fatal to the under-
standing of education which is vital to the acceptance
of the new curriculum.

I suggest the lack of communication is the fault of
educators. You have something to sell—not the par-
ticular student in this case, but the ideas which are the
foundation of the curriculum.

There must be more education of the public as to
why the new curriculum was developed and what it is
designed to do. The B.c. curriculum is probably one
of the finest on the North American continent, but you
are hiding it, keeping the full interpretation away from
the public.

Do you have any person in the BcrF, the Depart-
ment of Education, the school boards, or the schools
whose job it is to create an awareness of the full implica-
tion and impact of the curriculum on the employer?

You have tc take some steps to insure that those
who will employ your students will krnow what is
meant by such phrases as ‘technical-vocational option,’
‘occupational courses,” ‘community services program’
and ‘visual and performing arts program.’

There should be a certain person or groups of people
charged with this responsibility.

1 suggest to you that district superintendents should
have this responsibility as a major function of their
jobs—and that other functions which compete for their
time should be passed to school principals.

The employer must be welcomed to your school. You
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may be surprised to learn that in many cases he is
afraid of you, afraid of the timetable, of the regula-
tions, and of the academic aura with which you
surround yourself,

At the senior levels of the educational system there
must be consultation about the curricalum—consulta-
tion between labor, educators, and management, so
that courses are not designed which lead nowhere, as
does the Occupational course, which could do—and is
designed to do—such an excellent job, but which is now
falling much below the targets established for it.

Now to the matter of worshipping education for its
own sake.

Before starting this section, I must make certain
things clear,
1. I recognize that employment is not the sole pur-
pose of education. At the same time you must admit
that some part of his education must train a person to
make a living. Each of us must do this, and each of
you is the product of some training school which fitted
you for your job.
2. I firmly believe that some people are not fully edu-
cable, in the sense that their powers of reasoning can-
not be developed to the same degree as those of
others. We must, at some stage, retain some rote
learning for those whose major achievement will be
the mastery of certain facts or processes, and we must
not relegate such people to the bottom of the heap, for
they can and do perform a valuable service in our
economy.

In this regard and in this Centennial year, possibly
it is topical to quote Governor Frederick Seymour, who
stated in 1867: ‘It is vain for the state to attempt to

This student of an Occupational
class works in a clothing store some
afternoons as part of his Occupa-
tional course. He attends school the
rest of the week.
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drive on, in an even line, the idle and the industrious;
the boy of ready aptitude and him whose brain be-
comes pained and confused iu endeavoring to master
the simplest problems.’

I would amend this reasoning slightly to state that

there must be separate standards for these individ-
uals, and that every person must know these stan-
dards.
3.-1 am not opposed to an educated waitress, a bilin-
gual garbage collector, or a surgeon who can quote
Shakespeare. I do believe, however, that the surgeon
must primarily know where to operate. After that he
can cultivate an excellent bedside manner by quoting
The Merchant of Venice or anything else. Education
must somehow adopt varying standards of efficiency,
and varying standards of proficiency. To get back to
our surgeon—1I expect 1009 accuracy when he is opera-
ting, but I'll tolerate 60% efficiency when he is quoting
Shakespeare,

There must be some priority established for the
various learning processes, some standards which will
assure the prospective employer that a student has
attained a specific level of proficiency in the skills he is
buying,

You may object strongly that education is not sup-
posed to equip students specifically for employment, If
this be so, why will we this year, as in past years, see
a series of newspaper, radio and Tv ads sponsored by
the Manpower Center—ads which will in effect promise
young people that by staying in school they can in-
* crease their life-time earnings by thousands of dollars?
- .. .Be assured that education and earning capacity are

* synonymous in the eyes of many of your students.

g Iiidustry. Has Not Stated Precise Needs

" “I-don’t think that leaders of industry have ever
_stated precisely what they need. It is to the credit

" “of educators that they have stated, almost ad infinitum,

B what they want to produce, but there remains the
problem of getting the two points of view to coincide.

- " Or maybe not. Possibly the aims of education should
.+ always be higher than the requirements of society.

" Now what about the matter of general education vs
o' ‘specific ‘education? - , ‘
"7 +" In'schools today there is a shift of emphasis in nearly
: " all subjects away from a concern for factual information
© -and toward an ernphasis upon the process or methods by
" which subjects ute learned. This is excellent for those
~“students who 'seek to continue their -education or
“those who wili enter the higher echelons of business.
But what of the many thousands who are non-univer-
sity-bound or who will not enter the top ranks of
business?. T e T ,
".“We have to abandon the position that there must
be the same standard for all types of education.
> We must get away from the ‘60% syndrome.’
" In the beginning were reading, writing, arithmetic.
" These were core subjects and a very high standard was
“set. Because the subjects are measureable, it was pos-

‘MAY-JUNE 1887, .

sible to test for achievement, and students who gradu-
ated from a certain grade were known to have
achieved the required standard, In some cases it was
close to 100% (e.g., spelling, arithmetic).

I do not say that this is ‘education’; I do say that
this is a base upon which education can be built.

Following this came the enrichment subjects, e.g.,
English literature and English composition and gram-
mar, Originally the same standards were applied here
— the student memorized verse, he parsed a sentence,
repeated grammatical rules-——again not increasing his
education, but the standard was still close to 100%.

Then came the recognition that true education
comes with the use of thoughts, ideas and materials—
and we tried to relare all to current usage.

With this we realized that all things are not measure-
able and we recognized that 60% or the C grade re-
presented a standard which indicated that the student
has absorbed enough of the !nponderables to be able
to make his way.

I do not question this, for it is not possible to
measure accurately some things we teach, It is mani-
festly impossible, for example, to measure the very im-
portant attitudes which are inculcated in students by
all good teachers.

But I believe we are guilty of accepting the 60%
standard in the core subjects—and this is not good
enough when the student must enter a world of work
where 95% or even 100% accuracy is the only stan-
dard. A lumber grader must be 95% accurate or his
work can be challenged by a customer. Nothing less
than 100% accuracy is accepted by the accountant or
paymaster. (Would you accept a pay cheque which
varies w'thin 80% of the true figure?) A good sec-
retary musi -3, L suppose, 98% accurate in the work
she does.

How, then, do w. get the student from the ‘60%
standard’ to the level of accuracy demanded by his
employer?

1 submit that we must reinstate the 95% or the 100%
standard in the tool subjects. And I submit that this is
1ot education for employment only, but education for
a future goal—whether that goal be work or further
education.

I submit that we must have a ‘double standard’ of
achievement, It must be very high when measuring
those specifics which can be measured, but can be
lowered when measuring those things which cannot
be accurately measured. We must find a standard or
standards other than the 60% syndrome.

In summary:

First. You must create among employers a full under-
standing of all implications of the new curriculum.
You must show him what he is getting when he hires a
student from the Occupational course or from the Voc-
ational-Technical course or from the Visual and Per-
forming Arts course. You must let him know exactly
what these terms mean—and the capabilities of the
student who graduates from the course.
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Second. There must be a meeting of minds to ensure
that what you produce is acceptable and usable in the
world of work.

Third. There must be a retention of some imposed
standards so that a student going to work expects to be
measured on a standard which requires a very high
degree of accuracy.

RONALD WARN

the critics have a point . ..

Fourth, There has to be some measure of priority
given to skills or abilities so that the major skill has a
high degree of accuracy, and minor skills a lower
degree of accuracy,

These actions will result in changes which will help
you to assist the non-university-bound pupil to bridge
the gap between classroom and employment office. 0

hut...

DURING THE PAST YLAR there have been se¢veral con-
ferences whose aim has been to instruct guidance coun-
sellors on the ‘correct way’ to direct their students into
society’s various slots. For too long a time the lack of
communication between our schools and the labor-
management-personnel complex has been an appalling
one, both from our point of view and from theirs, ac-
ccording to Mr. Stroyan. In a half-hearted way, we have
attempted to instruct those ‘on the outside’ on the pro’s
and con’s of the new programs. To make matters
worse, our students (the employers, in this case) have
-been mainly unwilling ones who still tend to clutch at
- such ‘employment security’ symbols as Math 91 or ‘full
_University Program’ and use them as sole predicators of

- success and ‘production boosters.” Indeed, the problem

of securing jobs for our non-university-bound people is
.. increasing, - . . _

~One firm in Burnaby offered a job involving duties

- ranging from shop clean-up to laying out patterns for

... metal braces and supports. The applicant would have

~to be able to trace designs onto metal before it was cut

. out and weided. The employer demanded that the lad

- have a good grade in Math 91 because ‘with a back-

- ground like that, he’s bound to be reliable” The B.C.

" Institute of Technology apparently shares: this view,

for it insists on Math 91 or, now, Math 12 for its Hotel-

. Motel Management course which, when one examines

its ‘aims and content, demands more accounting and

_bookkeeping than' it does academic math. But what

' The »ft‘zuthor is a counsellor' at Burnaby South Senior Sec-
ondary. School. S S
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better screening device have they to offer?

Another firm phoned a school to ask for a ‘reliable,
intelligent girl’ to work on its assembly line. The de-
tails of the job, for which Math 91 and a full up course
were demanded, involved placing cans in a carton and
stapling the lid closed! What next? .

Like most traditionalists, employers fear something
new, Already the products of our new programs -are
being criticized and we haven’t veleased the first
groupl The only losers in the ‘new’ (?) game are the
students, The employers can stand pat; we can stand
or sit pat, but the students are forced to move—and to
what? We must do something definite about this situa-
tion. There must be a meeting of the minds, as Mr.
Stroyan suggests. We have the products to sell to in-
dustry and therefore it is up to us to spend time and
money to advertise them—untii such time as the pro-
ducts from the various streams can sell themselves. And

this job has to be done at the local level.

Most of the fallacies at the conference were a direct
result of misinformation within the same organization.

For example, at a conference held earlier this year at

UBC, representatives from the Victoria branch of Cana- -

da Manpower assured us that they had ‘had no diffi-
culty in placing Occupational students. But Mr. Graham
implies that this is one of their most difficult chores. He

further implies that graduates of the Visual and Per-

forming Arts and Community Service programs- are

products of wasted years when on such programs, and - =

that ‘there’s nowhere to go from here.’ His organization
is supposed to be aware of the need to re-educate in-
dustry about the potential our graduates have, ‘but- I

- Continued on page 360
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THOSE WHO HAVE ATTEMPTED in the past to humanize
our schools have frequently been discouraged. The
struggle to push back the waves of tradition has been a
relentless one. Each gain has been made after long
periods of concerted effort. Then, just as signs.of pro-
gress are visible, a new wave of nostalgia for ‘the good
old days’ sweeps away most of the advances and it
becomes necessary to begi'i again.

A good example of this type of siluation are the
advances made in introducing the Effective Living
courses into our schools in the early 1950’s and the
tragic way in which they were tossed out or made in-
effective because of objections from one MrA. What
disappoints me, on looking back at the situation, was
the fact that the educators (and I was one of them)

‘did not go to battle to hold on to the worth-while

gains.
It took man half a million years or more to become a

. somewhat civilized human being. But of course man is

not born civilized today any more than he was in pre-

~ historic days. Each child has to repeat the process of
learning to be human in his own lifetime. What we ac-

comphsh in the schools will decide in large part how

“much we help man to free himself from slavery to his
~environment and from the drive of his baser instincts.
L But we have created a world today whose problems

an no longer be solved by traditional methods of edu-

cation, For hundreds of years teachers have been
- gathering information and . giving it to studeats. Stu-
dents have prachsed and polished the art of ‘memori-
“zation assiduously. Science has provided the teacher
“with ‘electronic devices to bombard the student faster
“with more factual information. ..

~ But: pxlmg on more information more eiﬁmently does

“not. solve the problem. The problems we face in the

wbrld today and. the ones students wxll face tomorrow

rxndoctnnate the young person in- an elaborate

'dgro’ ihorithé
ill h

]ohn Gardrier in Self Renetval, puts it another v way '

“alternative ‘is_ to develop skllls, attltudos, :
md and the kinds of knowledge and under--

oned i system that prowdes for its ownf’:

HUMANIZING
OUR
SGHOOLS

D. B. MacKENZIE

- Mr. MacKenzie is Assistant Superinten-

dent for Secondary Schools, Vancouver

pedlc knowledz,e of physxcs, chemlstry and the mathe-
" matics needed in these fields. Forty years ago a student .
could master one of these fields. Today each field must = -
_ be broken down into specialized: areas and a studeunt” -
- has difficulty - mastermg one: frachonal area of unei. ik

‘science.

Surely from this we can learn somethmg about our

‘own_secondary - curriculum, Take chenistry, for in-. 7
- stance. Why try to. cram students’ minds with all the .
: . - o Conlmucd on page 852, 2
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“most in demand by

“The New Book of Knowledge, recently published by Grolier is a com-
plete book of reference suitable for young people and grown-ups. The
production of this stupendous, 20-volume encyclopedia took six years to
complete, and the result provides everythmg required in both written and
prctorral form. In children’s libraries it is the book most in demand by
inquiring minds. It is easy to use for reference purposes and makes fas-
cinating reading. ¥ has everything necessary to provide a good background f
of general knowledge so necessary for students who are proceeding to
higher educational levels. I personally recommend the New Book of
Knowledge for use in schools, libraries and homes where young people
read to increase their knowledge, from curiosity, or for enjoymeni”,

Completely created by educators, |
THE NEW BOOK OF KNOWLEDGE

answers the new needs oj elementury school children.

' Entlrely new and alphabetlcally arranged .
- NEW in content . .. NEW in format .
-~ NEW in that thousands of its illustrations
-+ were  specially commissioned from the na-
. tion’s leading artists and photographers.
©..22,400 illustrations in all. -
"'Classroom Tested — articles were tested in

Controlled Readability -— every article was
written with the readmg level of elementary
- school children in mind ‘and then tested
against the Dale-Chall readability formula.
Articles found to have too high a readinglevel - . ,
were carefully re-edited and made simpler. |
Many more full-color pages than any other =

'~ actual’ elementary classroom situations. Chil-
‘dren’ of every econcmic level in urban, sub-

reglons partrcrpated

resent and- emergmg currrculum in every
ajor. sub_]ect area:in geography, history and
other. socral studies ;. . 1n the language arts.

in scxence and math . in music and the arts

ROLIER OF CANADA

urban .and - rural schools, in_five separate

Educatlonal Orrentatlon — orxented to the .

‘the best chlldren s encyclopedla in the world toclay” — The Canadran Teacher Nov 1966

HE N'EW BOOK OF KNOWLEDGE

set, and used wherever needed, not just where -

" traditional printing methods dictate theymust - .
- be. It is the only elementary school encyclo-
pedia of which all 20 volumes were prmted on ..
_a four-color press. ey
- Even the selection of the type face is NEW It

~is “Times Roman” —
_search to be the most readable and attractwei'

“a type shown by re-

for young readers. -

200 Umversrty Ave,, » Toronto, Ontario -
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inquiring minds”

Paul LeButt, MBE,
Literary Editor, The Duaily Gleaner,
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Humanizing our Schools
Continued from page 349

facts concerning 103 elements, when, I am assured, all
the principles needed to predict most of the properties
of any element can be illustrated by the study in depth
of four well-chosen clusters of elements?

What is most important is the development of an
awareness;

1. an awareness of the uncertainty of man’s know-
ledge.

9. an awareness of the painstaking modes of thought
which have enabled man to develop his present
knowledge of the world.

3. an awareness of the need to examine all concepts
and implications before attempting any conclusions,

William Ward m1, President of Baird-Ward Printing
Co., has pointed out that today’s craftsmen have not
had their logic developed as 2 tool to use in the solution
of their problems. When a problem arises, they apply
only known or taught solutions, He believes craftsmen
should be taught in an educational rather than in a
production environment.

But what about this educational environment? I be-
lieve that the proper educational environment will
produce students who: will be keen to know and
understand, will question the ‘so-called’ facts, will
search for the meaning of data collected, will insist
on verification, will understand and respect logic, will
‘examine and consider premises, and will examine, con-
sider and forecast consequences.

Values and Attitudes Can Be Developed

* These are values and attitudes of mind that cannot
be acquired by indoctrination but can be developed in

many subject fields in the right gducational environ-

ment, ... L
“Dr.’N. R. Lupal, of the University of Alberta, has

. written: ‘When academic_courses are stripped of lib-
- eralizing, civilizing, and humanizing-influences as most
.. ‘are today, they too become vocational courses . . ; the
.+ academic program today .. . is bookish, pedantic, con-
~“ventional, and exam-ridden. The chronic shortage of
* teaching time does not permit pupils to’ theorize and
_:speculate about the subject matter before them—and
“.where pupils do not theorize and speculate, there is no

“liberal education.’?: ' : :

T was very interested in the way in which one
teacher used: the study of Silas Marner to awaken a

Theft'smdents-iistéd ‘on the board 30 of their own

'”mite:‘ia’: for maturity. Then, day:by day as they ana-
+lyzed_ and 'discussed . characters "and ‘actions in Silas

Marner, they. tried to assess the actions in terms of

~levels of maturity, Later they viewed soap operas on -

their own time and rated the maturity.of the actions.

'They found that people didn’t always act on the same -
level of maturity, that criteria for maturity can change,
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whole area in the mind that is sometimes called social
“intelligence. < - | ,

that insofar as soap operas were concerned the level
of the maturity of the characters always dropped in the
last five minutes in the attempt to sct up a reason for
the episode to come.

Is this type of study not of more value to students
than traditional approaches used in the study of litera-
ture in the classroom? Will this or similar approaches
not be of great value to students when they are faced
with important decisions concerning people in their
own lives—marriage, business, raising a family?

Teenagers have been treated as children far too long,
In earlier days youth of this age had important re-
sponsible roles to play in the economy of the family.
Not so today in most cases. They are still having
recreational centers built for them—to keep them out of
mischief, delinquency—at a time in their physical and
mental development when they should be accepting a
responsible role—making a real contribution to others
and feeling that this contribution is known and valued
by the family, by society.

Secondary Schools’ Business Is to Develop Maturity

Adolescence and tue development of maturity in
tecnagers are the business of our secondary schools.
Schools have done an excellent job of giving respon-
sibility and developing maturity in the top 10 or even
20% of the student hody. But what of the 80%? Can
we honestly state that we have helped materially here?

Have we developed confidence, responsibility, and a
high degree of social intelligence in each member of
the student body, regardless of the scholastic aptitude
label which we are prone to use as an excuse, a salve to

. our conscience? |

Those who have studied the problem have become
cenvinced that we are on the edge of a breakthrough—
that it is possible to influence a student’s intellectual
“unctioning by developing the person’s inner-personal

* trength—his confidence in himself, If we insist that
eve-y student be given opportunities to succeed and be
proud of his achievement, a breakthrough will come.

A secondary school girl gave this sumi.aary of the
situation . one of the staff. ‘I think too many people
have lost their pride—they don’t care about aaything.
And it is important that you have pride in everything
you do or belong to and pride in what you think and
say.’s RN

If we are to humanize our schools and inspire our -
students, we must outlaw the current ‘frenzy to evalu-
ate.” In an open letter to administrators in Educational
Leadership, Richard C. Nelson of Purdue University
made these points: ‘

We create pressure tco early—skills- do not develop
best under pressure, — :

We create pressure too often—in some classes eval-
uation time equals or exceeds teaching time. o

We permeate every endeavor with pressure—every-
thing is letter graded. .~~~ o
.- We promote an examinee culture—creativity and in-
novation are weaned out of students.
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We set up situations designed for frustration—in the
interests of a good spread in the distribution of letter
grades,

We must remember that at all levels—even ours—
evaluation will leave scars. Maturity, development of
personal worth cannot be promoted by testing. We
: must remember that a student can only be taller
than he was yesterday, To reward with a failing grade
4 a student who has succeeded in improving on his
i previous performance does not make sense to me. A
: student who sits day after day in the midst of unrealis-
tic learning demands is not being given a fair deal.
There can be only one fair curriculum for cach student
and that should involve one step more than his
achievement of yesterday.

New Approaches Are Needed

But none of this can be realized if we continue our
‘frenzy to evaluate and publicly compare.” It will be of
no avail in our secondary schools if we merely redouble
our efforts with the same old techniques we think
worked before, There is an old saying that sometimes
you can sell more papers by shouting louder on the
same corner but generally it is better to move to
another corner. A good example is social studies—here
an entirely new approach is needed, not a reshuffling of
the geography and history routine.

Our concern must be more with the growth of stu-
dents—what they are beconiing-—and not with those
aspects of education that are being tested and rated by
filling in blanks on mimeographed sheets.

" It is interesting to note that the citizens of Pittsburgh
. recently voted 50 million dollars to develop a complex
~ of Great High Schools—five in total—which are to be
“a shining example of urban edncation at its best—
" schools which will ‘stretch for excellence’—be a ‘magnet
for city living—‘a major force engaged in lifting our
. City upward in economic prosperity and cultural
cworth Lot i )
“"Each school will énroll 4,000 to 5,000 students and
. will ‘provide: more extensive opportunity for indepen-
- dent study; more opportunities for wider use of re-
“source people; more extensive library facilities for both
students and adults; more formal and-informal learn-
. ing opportunities for students and adults for fourteen
- hours a day; wider use of the new technologies; more
_“extensive -adaptation of team teaching and seminar
’situations; more learning resource centers—fully equip-
-ped; and enlarged counselling services. ~ < )

ST e e R R
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" Education is being developed as a service to people.

Inconclusmn,I list some of the tBings I believe a
modern ‘secondary school administrator should be, if
~he is to humanize his school. He §hou1d: S :

. be :;vitvaily‘f éwzarré:ﬂlatv edpcéﬁqh?ié a social force as
~well as an' institutional responsibility,” .

tive action. Administrators who are satisfied with the -

R TR D v e ‘ ~ challenge? 3 - :
- 2. be concerned about the difference: among individ- -

uals and the crucial importance of each student’s de-
veloping a sense of personal worth, pride and self-
confidence in what he is accomplishing and standing
for. Success experiences arc essential here,

3. be rid of rigid restrictions in his school, especially
those dealing with curriculum credits and procedures.

4. be constantly aware of his responsibility for leader-
ship, He must be aggressive and outspoken for the best
in teaching-learning situations, for individualizing in-
struction.

5. be sure that all students have opportunities to pursue
their education at their individualized optimum pace
rather than at the average pace for a heterogeneous
group. Promote vigorously ‘learning on their own.’

£. be a promoter for learning outside the formal school :
setting (and I don’t mean the traditional type of home- l
work).

7. be ready and willing to grant credit to students who
demonstrate competence in specific subject areas, i
whether or not such competence is acquired in a class-
room.

8. be a supporter of a system of continuous promotion,
whereby a student is moved into the study of more :
advanced work, when he is ready for it, not only at the i
time of annual promotions.

9. be specific and definite in opposition to the over- |
emphasis on testing and the unnecessary public com- !
parison of ratings.

10. be sure that reports are sent home when progress
has been made, success achieved—an not restricted to
the legal reporting dates. 3

11, be prepared to graduate students when they are
sufficiently mature to undertake post-secondary edu-
cation, regardless of time spent in secondary school or
the number of courses taken, L

12. be a crusader, exert every possible influence, to
obtain a change in university entrance requirements,

so that students may be admitted on the basis of ‘ex- -
cellence in their fields of interest and succass, not kept
out because of a weakness or lack of interest in some
entirely unrelated field of study. oo

_ Educational leadship reqhirés déciéivé and affirma-
status quo are no asset to the school system. The role of -

the school in our constantly changing society.is in their . .~ - = -
hands. Are they ready and willing to accept the - . - -

.

References available on request. -
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‘| asst. teachers | .o
. Men i 0

“I’ don 't know;
It appeats that there is no written policy whxch dis-

IS THERE DISCRIMINATION against women teachers in
B.C.P Is this why so few women hold administrative
positions in the province? Is this why so few women
occupy policy-making positions in local associations
and in the BcrFP Or are there some qualities innate in
the feminine personality which cause women to avoid
or to decline such positions?

In a survey of the status of women in such positions
in the Lower Mainland some interesting ﬁgures came
to tight. There are 250 school principals in the area;
five of this number are women. Of 189 vice-principals,
one is a woman. There are 42 men who are head or
assistant teachers and 53 women who occupy similar
positions. This is the only category in which women
outnumber men or come close to equa ling them, A
head or assistant teacher is generally in charge of an
annex, usually but not always on the same school
grounds as the parent school. These annexes range in
size from two to six or erght rooms, but may be 1arger.

There are 237 men serving as department heads in
junior and senior secondary schools and 64 women
holding such positions. In one area, that of primary
and intermediate supervisors and. oonsultants, school
boards have been willing to recognize the abilities nf
women. These positions all over the area are filled, not
exclusively, but predominantly, by womer:.

Here is a summary of the findings:

SURVEY OF WOMEN IN ADMINISTRAT!VE POSITIONS
ON LOWER MAINLAND

No. teachers Van. [N.Van.|W. Van.|Burnaby Rchmd.| Surrey [TOTALS)

Men © (1339 | 338 | 125 | 503 | 223 | 417 | 3045
Women - . | 1719.| 437 | 178 | 404 | 297 | 477 | 3512
No, principals )

en’ . 86 33 12 53 20 40 245
Women = - 10 1 2 2 0 0 5
“No,-vice-

-principals Co )

Men .~ 80 30 | 14 17| 19 29 189
‘Women - - - =00 8] -0 ‘1 0 21
No. head or | ’

) 1 10 4 21 42
Women™. .-~ | 20| " 5 1 6 16 5 53
-No; department - : )
heads: ‘ o S s
: 128— 4971.:.18 36 6 0 237
Y744 6 1 12 2 0 64

d asked what was the pohcy of the school boards in

‘their_ districts’their ‘answers were varied. All answers
ere preceded by, ‘Don’t quote me, but. .’ The replies,
auged from ‘The: matter -has never been drscussed’ »

good ds‘a-man to' get an administrative posi-
When asked why he thought this was so, he said,
but that’s the way it seems to be.

When the's supermtendents of ‘some of the districts s
re contacted i in the course of compiling these ﬁgures :

BERNICE McDONOUGH

Mrs. McDonough is an Associaie of the Education-
al Foundations Center at Simon Fraser Univer-
sity. She has writien for the magazine previously.

WOMEN
HAVEN'T
A
CHANCE
IN

OUR
SCHOOL
SYSTEM

crlmmates agamst women in any of the school dlstncts
surveyed But is there an unwritten policy, a gentle-

. man’s agreement? Or is there a dearth of women who
" are fitted by intelligence, training or expenence to

occupy such posrtxons?
There was a time in the hlstory of Canada when the

role of the schoolmaster or school pnncrpal ‘was com-
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pounded of equal parts of authoritarianism and sadism,
The very first qualification for a principal was his
ability to administer corporal punishment frequently
and painfully or, better still, to be able to lick the
biggest boy in the school in a fist fight. Can it be that
this type of outmoded frontier thinking still lingers?
Can it be that school boards believe that brute
strength is still required in principals and vice-princi-
pals? Can it be that they believe that any student in
our schools needs or would benefit by such treatment?
Or do they believe that there are problems in adminis-
tration which are beyond the understanding of an
educated woman?

Though this was not always so, there is now parity
of salary in the profession, based on education and
experience. But many women believe that there is not
teally parity of esteem. Women are regarded as cap-
able of carrying an equal work-load, an equal share
of extracurricular activities, but incapable of taking
an equal part in planning .ad administering a school.

Other School Systems Have Female Administrators

By way of contrast, let us look at the Catholic schools
in the Lower Mainland, These schools are filled with
the same kind of children who have the same potential

. for learning and the same problems as those in our

public schools. There are 50 such schools and 47 of
them have female principals. The three which do not
are those which enroll only boys.

The immediate answer to the above statistics is,
‘But the parish priest is the real principal of the school’
Certainly, the spiritual welfare of the children is his
concern, but the administration is in the hands of the
principal and a school board elected from the laity.
Sisters and lay teachers in these schools will concur
in this,

In the Winnipeg public school system, where pre-

- sumably the children are not significantly different

"MAY.JUNE 1867

from B.c. children, there are 51 male principals em-

.- ployed and:28 female principals. There are 54 men

who are heads of departments and 18 women, a figure

. which seems more equitable than s.c.’s approximate

ratio of four men to one woman in this category. Win-

-nipeg employs 27 men as vice-principals and 13 wo-
_ men. In the Lower Mainland area, there is one female

vice-principal. '

- To refute any of the figures quoted in this rudimen-

tary survey the Department of Education could no

..-doubt produce alist of 99 women who are school -
- principals in B.c, I have seen such a list. But on ex-
_-‘amining it, we find that almost all the schools listed
- are one- and two-room units in outlying districts with
~. a small pupil ¢~"7llment. One could safely wager that -
7.if “any-young ‘man presented himself “to ‘the school
- boards concerned, he would have preference over any
~woman' of comparable qualifications and experience.
= It 'would be unrealistic to state that there is no dif-

ference in the status of men and of ‘women in the pro-

i,,ﬁ, fession. Many young men enter teaching with a

v

view to making it their life work. They are looking for
promotion and they take the required courses and the
necessary steps to obtain it. Most young women enter
with the idea of teaching for a few years and then
marrying and raising a family, and this is what a large
percentage of them do. Thus, in those early years
women are looking for good working conditions and
a class assignment which suits their particular talents.

However, when women return to the profession, or
when they have proved by their educational qu:lifica-
tions and their years of service that they are career
teachers who are likely to be active until retirement,
the discrimination becomes very evident,

Many such women have said, ‘If there is any status,
any kudos or any extra money attached to a job, it
will go to some young man, regardless of comparable
qualifications. If it simply requires some hard work,
it will be assigned to a woman.’

Several female professors, who also did not wish to be
quoted, have said, ‘Don’t think that situation is limited
to the public school system. It holds true at the uni-
versity level, too. We are equal, but not quite as equal
as the men. There is still that attitude which tends to
underrate women. Like all discrimination, it is un-
spoken, nebulous, difficult to prove, but it is there.’

When we examine the status of women in the con-

duct of scrr and local association affairs we find the
following figures:

SURVEY OF WOMEN IN BCTF POSITIONS

Local | District
Associatlon Representative [ Council
Pres. Vice-pres. |  Assembly Pres. Vice-pres.
Men 85 72 40 11 9
Women 4 13 9 [] 1

Certainly it would be inane to argue that women
ought to be elected simply because they are women,
just as it would be ridiculous to state that local as-
sociation and sctr affairs have not been well and com-
petently administered,. We must ask three questions.

Are women unwilling to take an active part in profes-

sional affairs because they feel they are accepted only
on sufferance? Is;:’.is why competent women do not
run for office? And if they do, why do they fail to
receive support from their group?

For many men, a position in the local association or

the BcrF carries status and prestige and is recognized,
.consciously or unconsciously, as ‘an avenue to promo-

tion, To_say this is in no way to denigrate the effort
which men devote to these positions, This is a legiti-

mate way of testing and demonstrating initiative and .

ability to oranize and the profession as a whole reaps
the benefits. But do capable women refrain from par-
ticipation. because they are so ofters accepted  as
secretary of the association, capable of writing the
letters and handling the paper work, but not really
regarded as capable of having a voice in formulating
policy? :

Let us examine some of the most commonly heard

1.1
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objections voiced when the subject of women in top
administrative positions is discussed. These remarks
are often made in jest, but nevertheless they reveal to
women the prejudices which do exist in the profession.

1. Women are biased in their judgments and tend to
play favorites.

How then are they capable of conducting classes
and dealing fairly with their pupils?

2. Women take everything personally; they make
decisions on emotional rather than rational grounds.

Is there any evidence to support this claim? Is a
woman’s view of her work more personal than that of a
man who is similarly committed? Does not each one
of us take a personal view of his world?

3. Women have too many home responsibilities;
they cannot give enough time and attention to the job.

To which women are we referring? Do most men
not have homes and children and responsibilities too?

4. Men do not like to work under the direction of a
worian,

Swely education needs the best brains and talents
of the most capable men or women for the job.

5. Women are indecisive; they can’t make up their
minds and delineate a course of action.

To which women are we referring? Surely not wo-
men like Hilda Cryderman, Mollie Cottingham or
Isobel Cull? ‘

6. Women in administrative positions become ag-
gressive, masculine ar.1 unladylike,

This is often the smoke screen which men throw out
at women when seeking to keep them satisfied with
subordinate positions, It is tantzmount to saying that
-~ a man who helps bathe and feed his youngsters is not

" really very masculine.

- Women face a very subtle form of discrimination in
- the matter of age. We frequently hear, ‘He is a young
man of forty-three—a rising star in the field of politics,
.- or-econoraics, or science.” Did. you ever hear anyone
~“say, ‘She is a young woman of forty-three? Uncon-
- sciously - woman’s ‘role is equated with the biological
- function of child-bearing. There is no evidence that

her intelligence or talents atrophy when she reaches
the advanced old age of 45 or 55 or even 65. Indeed
women have quite a propensity to outlive men, as
statistics prove,

Just how this particular form of prejudice functions
is illustrated by what a v producer told me; ‘No one
wants to listen to anything a middle-aged woman has
to say. A man can have gray hair and wrinkles and a
few chins and be an authority on his subject, but not
a woman. If I use women on a public affairs panel,
¥ n looking for photogenic ones and if they are smart
.00, that’s good, but it doesn’t really matter.’

Sociologists have become increasingly concerned
about the fact that many boys who have no male at
home with whom to identify often go through cie-
mentary school and on into secondary school before
they have a male teacher. Perhaps many children
would benefit if some system could be devised where-
by more good men teachers would stay in the class-
room, especially at the intermediate and junior secon-
dary levels.

When a male colleague read the draft of this article
he said, ‘You have asked a great many questions, but
you haven’t given any answers. You haven't taken a
stand,’

Like discrimination in any area, this discrimination
against women in B.C. is difficult to prove. Perhaps
the roots lie deep in our culture, where girls are
trained early not to be interested in mathematics or
science or medicine. Certainly, for a progressive West-

ern nation, we produce few women who can take their

place in-these fields. Yet the world is in desperate need
of the talents of not just one-half but of the whole
population.

If women are satisfied to remain in subordinate posi- .

tions and to be excluded from promotion, it is a per-
sonal ' choice. But I confidently assert, and many
female colleagues will agree with me, that the career-

women teachers of this prevince are disgruntled: by - (

the fact that the establishment in education refuses to
grant them positions of authority and responsibility in
the educational system of this province,[]

P o These Teachers Have Passed Away
7Actri,vé-‘1;eache|;s' : _* Last Taught In Passed Awoy
-~ Donald Clair MacDonal Surrey May 2
* John Julius Niedzielski - - Surrey February 2
‘Richard Laurient Robert ‘Vancouver - April 27
.. - Retired Teachers ., ° Last Taught.In Passed Away
.- . Miss: Margaret E; Cartwright - -Vancouver . March 15 -
- Mrs. Ada L. Croft Victoria. April 4
" Miss Mary Fletcher Vancouver : April: 25
‘Miss-Annie. M. Loggie * Vancouver March 3
. -Mrs: 'Edith M. McDermott Maple Ridge February 25
~.-Miss: Janet- L.;: McTavish Vancouver March 28
Mrs. Laura J. Morrish . Trail March 18
‘Mrs. Ada W, Parker. " .- South Okanagan’ March 11
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JEAN B. WILTON

‘scaoors seE all the children of all the people. In-
cluded among these are children who are too {ius-
trated, too nervous or too frightened to get the most
out of their schocl day. These are the children who
are the drop-outs and possibly the delinquents of
tomorrow.

The Board of School District No. 23 (Kelowna) was
one of the early pioneers in implementing the philo-
sophy that the school has a certain responsibility to
help this group of children. For a three-year period,
beginning in 1952, Joe Billyeald was employed as a
Mental Health Co-ordinator, after having been sent to

Miss Wilton is Special Counsellor for School District #23
(Kelowna).

‘SEGRET AGENTS’

can help our children

Toronto for a year's training in this field. In April of
1958 there took place the first meeting of a Mayor’s
Committee ‘to investigate ways and means of combat-
ting juvenile delinquency.” The membership consisted
of principals, counsellors, and representatives of a
number of agencies, including the church. Following
their recommendation, that of the school superinten-
dent and of the Parent-Teachers’ Association, the school
board appointed me as ‘a full-time social worker named
Special Counsellor’ to work between the home and the
school. The community continued to show more and
more interest in providing services for children, includ-
ing Boys’ Club, the ‘Big Brothers of British Columbia,’
a small juvenile detention or remand home, and a full-
time probation officer.

a teacher’s view of Paradise

for your Summer home now . ..

Fintry Estates

for retirement later!

WEST SHORE OF LAKE OKANAGAN’S

miles and miles of scenic shoreline

* WATERFRONT AND ADJACENT LOTS — on easy terms
or lease. Serviced lots available for immediate development.

% SPECIAL LOW INTEREST PURCHASE PLAN — assist-
ance with loan arrangements for purchase and development.

*x WRITE‘FOR FULL DETAILS ON FINTRY — property

prospectus, area and local development charts, registered
plans available on request. WRITE—

SHALAL GARDENS #3 LTD.

Box 3004 — Vancouver, B.C.
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We try hard
to reduce the risk
in quantity buying

of Library Books

Like yourself, we're acutely aware that a per-
centage of library books simply waste budget
dollars because they seldom circulate.

After fifty years in the wholesale book business
we still make mistakes. Not all the 40,000 titles
under our orange awnings deserve a place on
your shelves—or anyone’s!

The point is we keep trying. Each month we
spend hundreds of professional man hours and
thousands of dollars attempting to evaluate the
‘current crop of publishers’ offerings. Cata-
logues, we find, are no substitute for on-the-spot
appraisal.

We invite you to lend a hand ia this screening
- process—to- check your own experience with
-ours before committing funds hard come by.

To make it worth your while, there’s an extra
2%  discount when you select direct from our
stock—the largest in Canada. That’s in addition

©to our regular 20-25-30% discount scale in--

cluding prepaid delivery, which adds up to the
lowest effective acquisition cost in the trade.

« You're welcome to drop in anytime.

| HARRY SMITH & SONS

1150 Homer Street Vancouver 3, B.C.
s © o~ Tel. 681-6345

A traveling team from the Provincial Child Guid-
ance Clinic had been visiting Kelowna twice a year
since 1950, assessing an average of 26 children a year,
but little follow-up service was available. In Novem-
ber 1959 the mayor appointed a fourteen-member com-
mittee to determine the need for a resident Child
Guidance Clinic. For many months an extensive cor-
respondence was carried on. However, it was dis-
covered that there was no likelihood of financial help
until after the release of the report on mental health
needs in British Columbia prepared by Dr. Ross, the
medical director of the American Psychiatric Associ.. -
tion. Nonetheless, hopes were not dashed. The Mayor’s
Youth Committee continued to meet regularly, and the
climate was becoming more and more favorable for the
establishment of the first of the regional mental health
centers recommended by Dr. Ross,

In the fall of 1962 the Okanagan Mental Health Cen-
ter was opened, with Dr. Frank McNair as the psychia-
trist, Ish Holmes as social worker and Keith Barnes as
psychologist. Although there have been some changes
in personnel and in geographic area covered, the rela-
tionship with the school has remained very much the
same. School children may be referred by their parents
through their private doctors, in which case a school
report is obtained by the Special Counsellor, who later
passes on to school personnel the recommendations of
the team. Other referrals are made through the Public

Charlesworth
Memorial

Scholarship

Applications for the Charlesworth Memorial Scholarship
are called for by the British Columbia Teachers’ Fed-
eration. ) :

Conditions of the Scholarship are:

1. The award is an annual scholarship of $500.

2. The scholarship is open to the son or daughter of
any present, retired, or deceased member of the
British Columbia Teachers’ Federation.

3. The award is made upon the basis of demonstrated
ability and with some consideration of need.

4." The scholarship is available to students proceeding
to any public post-secondary educational institution.

5. Applications should be made in writing to the Gen-
eral Secretary of the British Columbia‘ Teachers’
Federation, #105, 2235 Burrard Street, Vancouver 9,
B.C., on or before August 15, 1967, .

6. Sxé%)lication forms are available from the Federation
ce. o .
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Health nurses or the Special Counsellor. After the child
and parents have visited the Clinic, conferences are held
to discus: the assessment and future plans. Some chil-
dren are treated by play therapy, but the major service
is through interviews with parents and consultation
with school personnel and other agencies involved. In
the last annual report of the Okanagan Mental Health
Center the number of children seen in Kelowna in a
twelve-month period was 78. The pediatrician also has
a very important role in this whole spectrum of services
for children with various handicaps, as has the speech
therapist who spends 2/ days a week in Kelowna, The
Adult Education director has co-sponsored numerous
courses in various aspects of mental health—for all
ages.

Believing that ‘special education for exceptional
children’ is worth the extra cost involved in operating
these smaller classes, the Kelowna School Board now
provides six elementary classes for slow learners, as well
as four occupational classes at the secondary level. For
some at the opposite end of the continuum two major
work classes are provided, offering enriched programs,
in Grades 7 and 8. The board pays for the services of
the Mental Health Center psychologist for two half-days
a week to test individual pupils who would not nor-
mally be seen at the Mental Health Center.

Mental health services have been greatly strengthen-
ed by the provision of additional personnel in the De-
partment of Social Welfare and in the Probation De-
partment, and by the establishment of a Family and
Children’s Court. A group of representatives of various
professions now serves as a Family and Children’s Court

- Committee. The formation of a Foster Parents’ Asso-
_ciation has brought about an increase in foster homes
available for placement of youth who might otherwise
have been charged as ‘incorrigible’ and sent away from
" the community. There has also been further expansion
both of property and of staff at the Sunnyvale School
for Retarded Children and the Workshop Training
Center. :
. With the steady increase in school population the
. functions of the Special Counsellor have, of necessity,
- hed to change. As the 6,000 mark was passed, no fur-

ther referrals werc taken from secondary schools. How-
ever, many conferences have been held with principal,
counsellors and Public Health nurses—now 11 in num-
ber—as well as meetings with any one of these, to
discuss possible referrals to the Mental Health team.
As the 8,000 mark was reached, the decision had to be
made to accept for active work with child and family,
new cases from the first four grades only. However, a
considerable amount of work is still carried on with
other cases previously referred, including interviews
with child, parents, and teacher, along with others in
the child’s constellation of adults in i.i- life. Inter-
views are often held with teacher and/or principal
along with one or both parents, as well as many meet-
ings with groups of teachers. The purpose of these is
to discuss such problems as stealing, lack of participa-
tion in the school program and manifold other symp-
toms which indicate underlying conflicts in the child’s
life.

An ever-increasing amount of the Special Counsel-
lor’s time is spent in liaison with the several agencies
mentioned previously as well as with church and Sun-
day School leaders, Mental Health Association and
John Howard Society. (The two last-named organiza-
tions include a preventive program in their functions. )
Because we believe that help in the early years of life
is as important to the commurity as to the child, we
are interested in helping arrange a kindergarten ex-
perience for children from some of the families with
whom we are working. More and more are now en-
joying this as a result of the increased number of pre-
schools in operation. Twenty-eight kindergarten teach-
ers are now in the second year of training, in Saturday
sessions, arranged by the Adult Education Depart-
ment.

Together, the school personnel, members of other
professions, parents and volunteers try to think of the
whole child. He is an individual with individual prob-
lems which must be lessened before he is free to con-
centrate on his work. His hidden talents and strengths
will in time be surely discovered by one or more mem-
bers of the team, working slowly but surely, often as
‘secret agents.’0]

" School District No. 35 (Langley)
T.owell MHeart of the Sraur Valley"
""The Home olm;:rlend(ly_ People’’

‘ - . and

Trinity Junior College (Liberol Arts)

D -Open since 1962

Less than an-hour. commuting distance:
’ - - U.B.C., Vancouver
- .. ~'Simon Fraser, Burnaby
- Western Washington College, Bellingham

Teachers now. reqtired for term opening September, 1967: Music
({elementary. and -secondary), Commerce, Physical Education, Lib-
rary {elementary and secondary). It is anticipated there may be
a number of vacancies: at various grade levels.

- Teachers are:Invited -to learn what we have to. offer in school
facilities. services and living accommodation.
- . Address enquiries to
Harold D. Stafford,
Distr&ct Superintendent of Schools,

o;jﬂ), Murrayville, B.C.

Remember

Deadline for Handbook
Orders

IS

June 30, 1967
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The critics have a point . . . but . . .
Continued from page 348

wonder whether Mr. Graham is. It seems, once again,
the onus is on the school to do it.

Some counsellors have started in a small way by
phoning representatives of Canada Manpower, in-
dustry and management directly and inviting them for
tours of the various non-acade:nic departiments within
their schools, The response has been great; those
contacted seem only too willing to co-operate, 1 believe
that through this small-scale witness program, many
will become aware that there are some good employ-
able students who inay not want to go on to university
or do not qualify because they are incapable or have
aptitudes for other jobs.

We don’t have funds to finance banquet meetings,
etc.,, but I.don’t think we'd be as effective with such
an approach. I do think that, as we assume a more
positive information-giving role, other organizations
associated with the welfare of our students will assume
their respective roles. Mr, Graham says, for instance,
that more opportunities are available in Toronto and
Montreal than in Vancouver for radio and tv people.
Well, that's supposed to be part of Canaca Man-
power’s new ‘mobility’ phase—to ‘send them where the
action is.”

What Mr. Graham and Mr. Stroyan do not fully
understand is that in the secondary school educational

nrocess, we cannot begin to teach all the specialities re-
quired for employment in industry and the trades.
Leaders in these fields themselves demand that we
do not train in specifics—‘just send us someone and let
us train them the way we want and for what we want,’
is their cry. Mr. Stroyan makes a good dilferentiation
between training and educating, but fails to qualify
these processes with respect to whose responsibility it
is to do either. To me the picture is a lucid one: we
educate generally and provide a base upon which in-
dustry and the trades can capitalize. Because of the
very complexity of the labor market, it can’t be any
other way.

Another point that was not mentioned was that
throughout the synthesis of the new programs, labor
and management were consulted and had nothing
more constructive to offer.

Once again we have had our knuckles rapped by
the outside world. The attitude we might feel justified
in taking could be one of indignation, but what of our
responsibilities to our charges, the students? What
benefits could they receive from such an action?

I am convinced that, as professionals and teachers,
our duty must be to further the aims of education, not
curb them; and to create a buyer’s market for the
young people who pass through our hands. Our game
is educating—so let’s educate! Let’s face the gigantic
task of providing a receptive work-society into which
our students may go as acceptable citizens.O

THE KEY TO CIVILIZATION’S PROGRESS.

i s S ot i o

IF all knowledge were handed down through generations
by means of the spoken word, how far would civilization
have progressed? Books, the fount of knoiﬁvledge for students
and teachers alike, would be non-existent.

TEACHING
o and ‘
| ) - PRINTING The part playedvby the printing crafts to provide this ever-

o growing store of knowledge, combined with progressive teach-
ing methods, assures the coﬁtinui;ng prégress of civilizacion.

: When thinking of books remember— the name “Evergreen” is manﬂom with quality printing

EVERGREEN PRESS LIMITED

1070 S.E. MARINE DRIVE +" VANCOUVER, B.C. . PHONE 325-2231

;COMMERCIAL PRINTERS e LITHOGRAPHERS e BOOK MANUFACTURERS
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The gifted child

Continued from page 339

) and giving them an enriched environment is not only

! the cheaper in the long run and therefore unworthy of
i an affluent society, but also alienates the ‘construction-
ists of culture’ from society in general,

But if this general rise in environmental standards is
deferred as a long term aim, what can scnools do
immediately? Far a start, all students can follow
courses planned around a core of common knowledge
with which even those with moderate ability can deal.
But in addition, and integral to each course, there
should be lines of study which the gifted child is en-
couraged to work at on his own. Remember the fun-
i - damental quality of the gifted child is dissatisfaction
and discontent with the basic course. Once a teacher
recognizes such a child, he should have additional
material on hand to stimulate that child further.
Ideally, this will take him out of the ordinary class-
room, into the library or laboratory or outside the
school altogether,

it

ol

T o R e I L B S e

Children Must Be Able to Consult

* However, because these few gifted children work
on their own and the numbers involved will be very
small, there should be scmeone in each school whom
they can consult. It might be a particular staff mem-
-ber—say the librarian—all the time. It might be a
variety of teachers who would be detailed to §ll this
consultative role at different times as their basic teach-
ing “duties permitted. In this way the:gifted child
would never be totally isolated; he would always bene-
-fit'from integration with a broad cross section of his
_contemporaries, and yet still have the extra individual
“contact with mature minds that he needs. Further-
" “more, the classroom teacher could give more attention
“to the less able. _

" :Canada today is a focus for the energetic and enter-
“prising who,wish to escape from the inhibiting social
._structure of older societies. To introduce segregated

education for the most able is to take a:first step

toward a similar structure of privilege in Canada, The

naive-innocents who claim: that they. can institute a

privileged education without affecting the social struc-

“ture-as 2 whole are ignoring the past experience and

present predicament of more mature societies. Human

- nature: being. what it is, all- communities tend to
.- generate subgroups based on social, athletic, intellec-
" tual or property-owning distinctions. It should be the
_prime duty of a school system to arrange its affairs so
. that it does nothing to foster these tendencies. :
- The crux of the problem'is that the desired enriched
.. .environment and stimulating learning situation for the
" "exceptionally gifted should ‘be a natural growth from
».~ the_basic- learning situation experienced by all. Only
:-7/in"this way can'a democratic society maintain the es-
- sential mutual respect between the gifted and the less
zable.d7 ' - ‘

7 MAY-JUNE 1967 -

NANAIMO

Teachers are required for:

ELEMENTARY
Primary
Intermediate

Slow Learners

SECONDARY

Home Economics

Apply to

H. D. ABBOTT
District Superintendent of Schools,

395 Wakesiah Ave., Nanaimo, B.C.

HUNTINGDON
ELEMENTARY SCHOOL

HUNTINGDON, QUEBEC

Requires one male teacher ot the Grade 5 level to begin
in September, 1967.

SALARY: An attractive personnel policy and salary scale
Cat. 1 3800 - 6225 Cat. 4 5125-8800
2 4250 -6825 5 5500-9600
3 4600 - 7400 6 5960 - 10,650

Maximum salary is reached in 15 years, and full credit is
given for teaching experience elsewhere. Category | represents
one year of training after Junior Matriculation; Category 2,
2 yrs., etc. :

SCHOOL: We are a two track elementary school from 1-7, with
good facilities. Gymnasium, loboratorz, audio-visual_rocom and
a library of 3-4,000 volumes. With Cuisenaire in Grodes-1-3
and reading - to level in all grades, we are now preparing for
the next phase towards continuous promotion. Staff is con-
genial and is composed of 12 women and 3 men. We have
two specialists, so teachers have some free time,

COMMUNITY: Huntingdon is a town of about 3,500 @eople,
fifty percent of whom are French., We are situated 5 miles
from Montreal and Expo, ond 10 miles from the New York
border. - . -

CANDIDATE: The primary requisites are good teaching ability,
enthusiosm and a liking for “children. Knowledge  of  non-
groding is an asset but not a necessity. Candidates should
aive full particulars in their applications, including name and
address of principal. . .

Address letters to A. M. BROCKMAN, Principal,
Huntingdon Elementary School, Huntingdon, Quebec.. -
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QUOTES AND COMMENTS

A REPLY TO CRITICS

VITO CIANCI

IT IS PRECISELY because I am fami-
liar with the efforts of the so-called
education reporters on the four ma-
jor B.C. daily newspapers that I am
disappointed with the situation;
and also because I am on the in-
side, aware of the problems facing
education in B.c. that I feel these
same: daily papers are not dealing
with them adequately.
- My idea of an education reporter
‘is someone who has been a success-
ful and satisfied teacher, not one
~who has escaped to the newspaper
to get away from the classroom. He
should  have a'wide acquaintance
. with, and the confidence of, tea-
chers,  students, administrators,

.- school board members, Department

officials . and " parents. He' should

.- “know what questions to ask, where
.~ to.ask them, and be able to make
- sense of the answers.

= He shouid be more than a re-

write man, working over material
handed to him by public relations
officers, or asking se! questions of
the proper authorities.

He should be able to write clearly
and concisely, since the need is to
establish cffective communication
among the groups mentioned above
(and the daily newspaper is still
the best medium for this). He
would have to avoid at all cost both
the turgid jargon of the professional
educator and the over-simplified,
fragmented, cut-up-into-bite -size
pieces of the standard newspaper
story.

He should be interested in every
aspect of education, not, as it seems
too often, only in the ephemeral and
the sensational,

This may be setting too high a
standard, but I can’t see any other
way of getting the kind of reporting
which the importance of the sub-
ject calls for.

The fact that a reporter is as-
signed to a particular beat by his
editor does not automatically make
him an expert in that field. Many
years ago, when I was on the staff
of the Vancouver Province, I no-
ticed that the really competent
newsmen could cover almost any
beat satisfactorily enough for the
simple needs of the reading public.

The needs of education are ton

great to be given this sort of treat-
ment, and should certainly not be
left in the ineffectual hands of the
kind of woman reporter who hit the
front page of the second section of

the Victoria Colonist on the same
day I read the letters in The B.C.
Teacher praising that paper’s edu-
cation reporter and reporting,

A five-column head stated ‘City
High School Graduates Not Pre-
pared for Jobs. The story which
followed was the usual blanket con-
demnation of the entire group of
graduates, a list of unsupported
generalizations based apparently on
a questionnaire sent out to 500
parents, etc.

You know the kind of stuff, * . .
they can’t write a decent letter . . .
aren’t made aware they have to go
to work . . . losing interest in their
education . .’

The story was a shoddy and su-
perficial piece of work, and the last
sentence, ‘. . . one reason for con-
ducting the survey was to focus at-
tention on the forthcoming school
referendum,’ left this suspicious rea-
der with the feeling that the piece
as written was simply an invitation
to vote against the referendum,

The same reporter, in the same
paper, gave a lot of space recently
to another sensational bit of fluff
about secondary school girls being
supplied with The Pill by their boy
friends, and so on and so on. My
Grade 12 students hooted with deri-
sion at this yarn, and said it was too
bad the reporter was so gullible that
she didn’t know she was being kid-
ded by the secondary school girls
who gave her the details.

Sorry, but this is not my idea of
responsible education reporting.[]

. COVER STORY

“THE ARMS OF CANADA, containing the

" Arms of England, Scotland and Ire-

" land and ‘the arms of the royalist

< France in the first and second divi-

- 'of Canada. in the’ third division,
- symbolize Canada’s national sover-
" eignty as a monarchy. The emblems

in . the first ‘and second. divisions

o show that the arms are derived from

- 362

~- sions of the shield, and the emblem:

the ancient Kingdoms of England,
France, Scotland and Ireland and

also exemplify the fact that men and

women of these countries contri-
buted to the settlement and early
development of Canada.

~The desfgn in color of the Arms of
Canada faithfully depicts the arms
described in the words of the royal

prdciamaﬁon dated November 21,

1921. It was approved in 1957 for all

government purposes, and replaces
a former design in order to adopt a
representation of the St. Edward’s
Crown, for which Her Majesty the
Queen expressed a preference, in-
stead of the Tudor Crown in use
since the reign of King Edward
VIL.O '
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THE UNIVERSITY OF
CALGARY

ENGLISH 67

A Programme of
Continuing Education
Summer Institutes
On the Teaching of English

Ancn?ed by The Facuity of Education and
the Division af Continuing Educotion, The
University o¥ Calgary, In cooperation with
The English Council of the AT.A.

Reflecting the ’Jrcscnt international
interest in English, a series of institutes
on the teaching of English will be
conducted at The University of Cal-
gary this summer. The aim of the
institutes will be to acquaint leachers
with current thought and practice in
the teaching of En lish in Canada,
Great Britain, and the United Slates.
The institutes do not carry university
credit,

The total program of English '67 will
be organized so that participants in
each institute will have the oppor-
tunity to draw on the resources of all
instructional personnel.

1 Teaching the Larguage Arts in the
Elementary School
July 24 - August 11. Fee: $100.
Chief Instructor: Dr. Ves ‘Thomas,
The University of Calgary.

11 Teaching Composition in the Scc-
ondary School
July 81 - August 17. Fee: $100.
Chief Instructor: J. D. McFetridge,
Alberta Teachers' Association.

III Teaching Literature and Reading
in the Secondary School
July 81 - August 17. Fee: $100.
Chief Instructor: Professor James N.
Britton, Head of English Institute
of Education, University of London.

IV Invitational Conference for Depart-
" ment Heads, Coordinators and Sup-
- ervisors of English. (School Boards
are invited to apply for their staff
membersz
August 14 - 17. Fee: $40.
Chief Instructor: Dr. Muriel Crosby,
. Assistant Superintendent for Educa-
tional Programs, Wilmington, Dela-
ware; Past President N.C.T.E. Presi-
" dent-Elect, AS.C.D: :

Assistant Instructors:
Professor Nancy - Martin, Institute of
Education, University of London.

Mr. Glyn Lewis, ftaff Inspector, De-

] partment of ‘Education and Science,
:London.

Professor .Norman Stephenson, Univer-
sity. of Bristol.

Coordinator:

Dr. Merron Chorny, The University of

-Calgary. .

Further information and registration forms
are avoilable from: R, 5. Chapman, Division
of Continuing Education, The University of
Calgary, Calgary, Alberta,

FRCM OUR READERS

Comments on Mr. Cianci’s ‘Skeptic’s Notebook’

North Vancouver, B.C.
Sir:

Woe unto Mr. Cianci; everything
is wrong in the art world, nothing is
right. The curriculum does not meet
his specific needs, the members of
his staff ask him embarrassing ques-
tions about art and he does not feel
a part of the new trends in his own
profession. Everyone is out of step
but Mr. Cianci.

A few valid points do emerge
from his cynic’s notebook, but we
must not be misled by his cute jour-
nalism with its loaded words and
hasty generalizations. True, art cri-
ticism has reached a new low in this
area with its lack of clarity, wordy
phrases and pedantic imagery, but
read one of Mr, Cianci’s paragraphs
and tell me what it means. ‘I am fed
up to here with the waspish tones,
the looking - down - the - long -
European-nose attitudes of all im-
ports who comment on the Cana-
dian art scene, especially the critics
at large and critically speaking lot
on the csc.’

I must agree also that novelty has
become an issue, that critics, the
public and even the ‘artists’ have
been taken in with the idea that
innovation is all there is to art. I

could not agree more that ‘artists’
are practising novelty for novelty's
sake and not for art’s sake, But this
is just a phase which will soon pass.
You can’t fool all the people all the
time. But to suggest that all artists
are practising novelty is an un-
founded generalization.
I think it is naive to suggest that
the artist has a ‘responsibility to
share his vision and thoughts with
others’; it shows a lack of under-
standing of the creative process. It
is to suggest that the artist became
an artist of his own free will; that
the fact he was endowed with a
wonderful gift played no part in his
course of action. Herbert Read very
delightfully answers this statement
abovt communicating: ‘If you put
the artist and his feelings on one :
side, to whom, on the other side, ;
must he convey his feelings? Natur-
ally, Tolstoy had to conclude to
every man. And if every man, then
art must be so intelligible that the
simplest peasant can appreciate it. i

So good-bye to Euripides, Dante, :
Tasso, Milton, Shakespeare, Bach,
Beethoven, Goethe, Ibsen, etc’ of o

course, Mr, Cianci, the artist wants
to communicate but on his' own

QUESNEL
School District

A few vacancies still exist in the Quesne!
Schools for teachers interested in curri-
culum development. Applicants should be
prepared - to -experiment with teaching
techniques.

There are openings for both Primary and
Intermediate teachers in the Elementary
Schools. :
The Secondary Schools have openings for
Girls' .Phys Ed., Commerce, Home Econo-
mics and all Academic subjects.

Please send applications to:.
Dist. Supt. of Schools
i .x 508 Quesnel, B.C.
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Again, when Mr, Cianci says that
the stuff around these days has no
meaning outside the artist’s personal
life, he obviously does not under-
stand the subject he is teaching, All
artists are making a statement on
life and if he does not derive the
statement from his own experiences,
what validity has it? Artists have
always made personal statements:
Giotto's frescoes are religious state-
ments but they are made in the
light of his own experiences. Of
course 95% of the work done today
will disappear. Is Mr. Cianci sug-

gesting that Monet, Manet, Renoir,

Degas, Pissaro and Sisley were the
only painters at the end of the 19th
and in the early 20th cer..ury?

You see, where Mr, Cianci got
lost was back in the 16th century.
He wants the writers of today to
continue to emulate Shakespeare
and he wants the painters to con-
tinue to practise the tricks of the
Renaissance masters (if I read his
inference = correctly). Art never
reached the ultimate during the Re-

is a comment on life, it too must
change. If it does not, it is dead.
Art is always in a state of flux, The
true artist is always reaching out
and beyond just as the men of
science are reaching out and be-
yond. We could not hope to place
a man on the moon with Da Vinci's
calculations, so why does Mr. Cianci
want to judge present-day paintings
with old standards? We have new
rules for the new game. If Mr. Cian-
ci wants to play the game, he must
learn the rules.

Mr. Cianci talks as if there never
was an adverse comment made by
the Vancouver art critics. Let me
assure him that Mr. Watmough is
just as ruthless with the dilettante
painter as he is with the dilettante
actor. But what does it really mat-
ter? The only valid test of what is
good is time itself, Critics are as
often wrong as right. Consider
Wolff in Le Figaro, 1874 when he
called the impressionists ‘lunatics,’
their paintings ‘madness’ and their
colors ‘cadaveric putrification.’

something else along in five min-
utes, so you better do your home-
work so you can appreciate it.

J. T. JICKLING

Accommodation for Expo

10835 Wilfrid St. Louis
Montreal 39, P.Q.
Sir:

This is an invitation for the bene-
fit of any of your members or staff
who may be attending Expo 67 here
in Montreal.

We are registered with Loge-Ex-
po, but as my husband is a profes-
sor with the Catholic School Board
of Montreal and studies at McGill
University, many persons have
asked us already to make reserva-
tions. We thought that by writing to
you some of your members or staff
would be interested to know what
we can offer.

There are three rooms for rent.
One big one could accommodate 4
to 5 persons and two others, 2 per

naissance that he suggests, Since art Yes, Mr.

Cianci,

there will be  room.

. PACIFIC MUSICAL
WHOLESALE SUPPLY LTD.

6695 Main St. (at Slst Ave.)
Vancouver 15, B.C. — 327-8355

RECORDERS (HOPF)
~ AUTOHARPS (GSCAR SCHMIDT), ETC.
BAND EQUIPMENT — BRASS — REED
PERCUSSION AND STRING PROGRAM
" REQUIREMENTS — ETC.

Ser\"iée Department — We Service what We Sell

Are You on Our Mailing List? Send us your
* ‘Name
Address ...

: “BRIDGING THE GAP
FROM INTEREST TO OWNERSHIP

Specxal Program for Educauonal
& .
Servnce Organizations

PAMUS RENTAL
- LTD.

_' 1195 E. Sist Ave. (at Main)
Vancouver 15, B.C.—325-1811

NOR-WES CHALETS
2-5 Bedrooms in a vide range of prices —

® Distinctive architecturally designed quality structures.

® Your “Get-away” home, for ski chalet, summer home
or for year round living

@ Nor-Wes A frames and chalets are a complete  pre-
cut- package

- @ Free brochure on request

'NOR-WES BUILDING SUPPLIES

1075 Marine Dr., North Vancouver - 988-5221
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We are 10 minutes from the Mct-
xo.

1 would be pleased to supply fur-
ther information should it be de-
sired.

ALINE DUPORT
(Mrs, Antonin Dupont)

On the Creative Approach

Campbell River, B.C.
Sir:

Recently I have heard a great
deal of talk about the new method
of teaching — the action method—
and how difficult it is to ‘convert’
teachers to using or trying this ap-
proach. I am convinced that this
action method is a great approach
to learning, but I see reasons for the
resistance of teachers toward using
the method themselves.

A great storm cloud of truth is

about to break over your head! .

The big wind has been increasing
in velocity and the menacing cloud
hangs just overhead. ‘Aha,” booms
the big wind, I am a creative

teacher and ycu are not . . . . T work
hours into the night . . . b]owmg,
exploring, forcing . . . and now I

have found a resting spot for this
cloud of creative teaching right over
you.’

Let’s take a look at this creative

- cloud,’ A common ' complaint from

the creative crowd or cloud above
is the lack of magnetism they have
been or ‘are being able to pole
throughout the profession. Good

- grief! It's no wonder. If an ‘in’-
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spired cumulo-nimbus claims his

o _'creatwe approach to educatior: is so
‘consuming that he 'is often up to
- burn past-the-midnight oil in lesson

‘preparation, he' gets
plause ‘i.. .

great- . ap-
but little carry-over.

- What' employee wants to work an
-18-hour shift?

~ I'm convinced- that if there were
less- of ‘the Puritan:vs the Devil’
blowing -done about the ‘creative’

.+ cloud, a lightening response would
. spread horizontally. Teachers would
- be more’adventuresome.

‘Let’s be honest. The children in a

- creative program are not high vol-
.+ tage units looking for a hook-up in
o every facet of knowledge They

chew gum, spit, fight — and still
leave the room! They like school—
they aren’t consumed with resis-
tance toward playing hookey, The
classroom demands as much discip-
line and there are still registers,
marking, and problem children. The
preparation for creative teaching
does not make your profession a
tapeworm of your time.
Let’s make the approach more ap-
proachablel
MRS, A. F, EGER

He Likes Our Author

Edmonton, Alta.
Sir:

While researching a term paper
on Canadian education, I came ac-
ross Jack Cameron’s article on ‘Com-
munication and Curriculum Re-
form’ in your November issue, Three
points I would like to make:

1) I enjoyed his definition of
‘education’ in the first paragraph—
a delightfully Victorian ring about
it.

2) I am a former teacher of
mathematics, history and English
on the Prairies, and can heartily en-
dorse his perceptive statements
about levels of cominunication. As a
former student of Mr. Cameron, I
am grateful for having been exposed
to his general philosophy of Eng-
lish instruction. It was the first time
anybody had asked me to think
deeply — and practically — about
the aims of mass education.

3) After wading through piles of
Canadian periodicals on education,
I must congratulate The B.C.
Teacher on its general quality—best
of its type in the country right now!

J. MACDONALD
~University of Alberta

We Are Commended

Vancouver, B.C.
Sir: .

Just a word of appreciation for
the very fine issue of The B.C.
Teacher, April 1967. Congratula-
tions on an excellent contribution
to those interested in education.

J. P, POLLOCK
Director,
Division of Visual Education.

Once again,
GAF speaks
your language
...with a new
set of
“Language
Development”
transparencies

The most comprehensive line of
overhead-projection educational
color transparencies is now even more
comprehensive. Introducing
“Language Development for Pre-
School, Kindergarten and Early
Primary Grades.” As you can gather
from the title, this new set of GAF
Projecto-Aid® language development
and concept formation transparencies
is equally ideal for schools, nursery
schools, day care centers and “Head
Start” programs. The set consists of

62 colorful, ready-to-use, teacher-
designed transparencies encompassing
8 unit areas—About My Classmates &
Me, The Family, Different Ways of
Living, Parts of a House, Roomsin a
House, Things We Do and Use around
the House (Parts A & B and Evolution.
Since you'll undoubtedly want more
information about this Language
Development set—and also our
Instruction Manual, prices, free
demonstrations and Preview-Approval
plan—we’ve made communication
easy here too.

Just mail us the coupon.

CJ CIF OENERAL ANILINE & FILM (CANADA) LTD

2403 STANFIELD ROAD, CODKEVILLE, ONTARIO

|- Rush details on your new “Language
Development” transparencies.

Name,
Title,
School,
Street,
City, State Zip.

BCT-B
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An Honorary Member Questions Our Accuracy

Cartier Discovered

CANADA?

As ONE wHO was born in Nova
Scotia, who has lived in New Bruns-
wick, Ontario, Saskatchewan, and
for the past 23 years in British
Columbia, I am frequently in-
trigued by the attitudes of Cana-
dians and, particularly, thosc in
Quebec and Ontario to the history
of Canada. As illustrations of this,
Rolf-Clark-Stone in the very attrac-
tive and interesting calendar which
they have published this year, give
‘Le Régiment de Carignan-Saliéres
(1865)" as the first regular French
troops ‘to defend Canada.’

Another attractive print issued, I
believe, by another firm, and fea-
tured on your January 1967 cover,
depicts the ship in which Jacques
Cartier ‘discovered Canada. If, by
-Canada, one means the Province of
Quebec and parts of the Province of
Ontario, this may be accurate
enough, but if, by Canada, we mean

- the Atlantic Provinces, the Prairie
- .. Provinces, and more particularly

‘British Columbia, this kind of state-

- mentis, of course, inaccurate,

‘My, own view is that the term

L Canada means the whale of Canada

from - Newfoundland-Labrador in
- the east to Vancouver Island and

- " the Queen Charlottes ia the west
- and ‘from. the American border
-..; through to the North Pole. .

. Asnoted in a recent issuz of Mac-
leans ‘'magazine, - John Cabot, em-

" ployed by ‘an English king, Henry
... VII, was_probably the first of those .
~"--to’sight the Atlantic shores of what -
:.is.now.Canada; though the Vikings

- were there hundreds of years before
.. either Cabot or Cartier.. Sir Hum-
.. .~'phrey  Gilbert. took possession of
v Newfoundland on behalf of Queen

Elizabeth I in 1583 and attempted
the first settlement there.

The Hudson’s Bay Company was
one of the main factors in opening
up the Prairies and the West, along
with the other fur trading com-
panies who were served by distin-
guished men like Sir Alexander
MacKenzie, the first European or
white man to cross the continent
north of Mexico, and Simon Fraser
and Thompson, after whom the
grea': rivers of British Columbia are
named.

British Columbia itself was ex-
plored by Sir Francis Drake in the
late 1500°s; by the Spanish from the
south; by the Russians from the
north; by the British under Captain
Cook and Captain Vancouver and
others frora the sea. Later, parti-
cularly after the discovery of gold
in the rivers and valleys of British
Columbia, American miners and ad-
venturers poured into the province
in large numbers and they, too,
made their contribution to it. If
British Columbia is part of Canada,
and I believe it is, then these are
the discoverers, explorers and the
developers of British Columbia.

A few days ago in the book Bri-

“tish Columbia: Challenge in Abun-

dance, published by the Canadian
Confederation Centennial Commit-
tee- of British Columbia, I read:
‘These were some of the Path-
finders: Capt. James Cock, in 1778

beczme the first white man to set

foot on British Columbia; Capt.
George Vancouver, in 1790 led Bri-
tish expedition to survey. the coast;
Bodega y.Quadra, in 1792 was the
Spanish governor at Nootka; Sir Al-
exander MacKenzie, in 1793 was

N. A. M. MacKENZIE

first white explorer to traverse con-
tinent north of Mexico; Simon Fra-
ser, in 1808 explored the Fraser
River for the North West Company;
Sir James Douglas, in 1843 founded
Fort Victoria, is now called the
‘Father of British Columbia.’

Another matter of major impor-
tance which tends to be ignored by
most Canadians, including some of
those who write history in Eastern
Canada, is the fact that English-
language Canada was, is and will
continue to be, a northern projec-
tion of the ‘English-language set-
tlement and occupation’ of the
whole continent outside of Quebec
and north of Mexico.

In the earlier days, that is in the
Jate 1500’s and the early 1600’s, the
British came to the Atlantic sea-
board, to Jamestown in Virginia and
to Plymouth Rock in Massachusetts.
These explorers and settlers were
followed by a continuing stream of
colonists from the British Isles.

The competition and conflicts be-
tween them and the French in the
Atlantic Provinces and the Valley
of the St. Lawrence was a contin-
uous and, with the co-operation of
their respective Indian allies, a cruel
and bloody business, The situation

was, without doubt, one of the main-

causes of the British conquest of
New France, which finally took
place during the Seven Years’ War
and, more particularly, in the period
1758-63. .

It is my opinion, however, that
the basic and deciding event or fac-
tor in this struggle was not the Brit-
isk victory on the Plains of Abra-
ham, or the capture of Louisburg,

but rather the fact that the British- -
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colonists at that time numbered

3% illion and the French only Th@?&'ﬁ i’ﬁ@ﬁ“@
o some 60,000 oz 70,000.

One typical incident of special in- E@ m@vsﬁg
: L7

terest to myself was the capture of

Port Royal (now Annapolis, N.S.) «.;
and its creation as a Scotltish colony. &han musce'
Sir William Alexander, the first Earl
of Stirling, was given a grant of the
whole of the area which included
Nova Scotia, Cape Breton, Prince
Edward Island, New Brunswick,
part of Maine and most of Gaspe,
by James VI of Scotland (I of Eng-
land) in 1621. As a result of this,
Nova Scotia got its name, its flag
which it still flies, and an order of
chivalry, The Baronets of Nova Sco-
tia.

Two small settlements were at-
tempted; one in the Annapolis Ba-
sin, another on the eastern shores of

TR

Cape Breton, but later on these
4 were abandoned or the settlers were
8 deported by the French, probably
3 the first ‘expulsion’ in Canadian his-
S H tory. In any event, Nova Scotia was
’ Ej returned to the French by Charles
% I on the promise that the rest of his
a4 unpaid dowry due him on his mar-
) % rying a French princess would be .
LB forthcoming. Nova Scotia did not, ;
3 finally, become British until the |
. - Treaty of Utrecht in 1713. !
] N - . . ¢
E The American Bevolutlon, or War There's know-how, for example. Ar.d the kind of know-how i
8 of Independence; changed the na- . ) ) ) :
£ ture of the English-language occu- and equipment Johnston’s have can save you time and money.
- % pation of North America and di- Every detail is pre-planned so there's not a moment wasted. !
% vided this into two sections or And Johnston’s are ready to do everything. Disconnect i

,ﬁ?ﬁs’S:fe?g;n:;zr?::ogznsgggﬁ appliances. Take down drapes. Pack your hi-fi. Move or store

ler one English-language Canada, your furniture. And even arrange to have the house

following the conquest of New cleaned when the move is over. *

‘France in 1759-63, and the arrival Johnston's will help you move, too. Purchase travel tickets.
“of tens of thousands of the United 5

o Emplre Loyalists at the end of the Make hotel or motel reservatlons: See to the care and shipping of
. ‘American . Revolutionary War in your pets. Anyone can move furniture. But Johnston’s
-+ 1788, ‘Continuing migration of Can- remove the worries. Next time you move ~ across town or across

o adians to the United States and of the world - leave it all to Johnston's. Johnston men know how!
-*Americans to Canada, has made this

relatlonslnp and partnership in the For a free estimate, call collect from anywhere in B.C.

.+ development of the continent a very :

- real and continuing one.
- These, for me, are 'some of the

m TERMINALS LTD.

in my . opinion, tend to be over- -
looked or forgotten by too many 2020 Yukon St., Vancouver. Tel. 874-7371

anadlans 0o AGENTS FOR ALLIED VAN LINES

RN T e R i

A <v'<‘

. major and minor items of interest.
o :;,about the hlstory of Canada: and,"
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B.C.LE. Co-operative Association

Office Hours
July 4 to Sept. 1 Monday to Friday 9 a.m. to 4 p.m.
CLOSED ALL DAY SATURDAY

We Are Movmg EVERYTHING Into Our New Offsces’ '

IT'S NOT FAR —JUST DOWN THE HALL

COMMENCING AUGUST 1
Our Ngw Postal Address Will Be
#206 - 2235 BURRARD‘ STREET, VANCOUVER‘9,

and our new Telephone Number will be
731-7741

Please NOTE THESE IMPORTANTCha’nges
Why not. drop in to see ‘our new offlces?

Imtlate your vnsut by buymg our Co-op chmg Certlflcctes (they
pay 6V2% mterest) -and acquamt yourself wnth our many fine.
servnces

e i e {0 AT A b 25 o it o b S
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NEW BOOKS

C. D. NELSON
Book Review Editor

WHERE HAS THE TIME GONE?

It seems just yesterday I sent offa
bunch of reviews to The B.C. Teach-
er, in response to the usual urgent
request from that tireless taskmaster,
Miss Macfarlane. Would you believe
that another month, and another
memo, has come and gone? How I
wish I could be like all you teachers
—mark sheets all up to date, regis-
ters perfectly balanced, desks all in
order, and bags packed for instant
departure to distant vacation lands
the second the term is overl
BEFORE I LEAVE
for this term, may I thank all the
faithful reviewers who have done
the bulk of the work in these col-
umns, with -special thanks to the
many new names that have appear-
ed here. We look forward to next
term after the summer hiatus.

NICE TO HEAR -

from Miss Esther Harrop, my worthy
predecessor, in this week’s mail. She
kindly takes me to task for undertak-
ing some of the reviewing myself,

“ and sagely passes on the advice
she ‘learned years ago-at Western

Reserve “School - of Librarianship:

“Make your students do the work,
‘instead -of their handing it over to
you” To which I solemnly intone,

‘Amen.’ I might point out, though,

- that since T have been involved in

teaching this past year, as well as in
library work, 1 sometimes fall into

.“the trap of doing things myself in-
.-stead of waiting for others. Anyone
- care to send me a good, strong bull-

whip? , C. D. NELSON
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ART
Group of Seven Drawings, by Paul
Duval. Burns and McEachern,

Toronto, ¢1965. $9.50

A large-sized book, with high quality
paper and format and many illustrations.
The subject has always been of interest to
Canadians, and is even more timely at this
particular moment.

1t is most disappointing to find that this
expensive book contains No colored plates!
This is unfortunate, for surely the Group
of Seven artists were famed for their revol-
utionary treatment of both form and color
as applicd to the Canadian scene. Black
and white blobs cannot do justice to such
work. Teachers should be aware that none
of these illustrations are in color.—Elcanor
Blatchford

ART ACTIVITIES

Printmaking Activities for the Class-
room, by Arnel W. Pattemore.
Davis Publications, ¢1966. (Can.
Agt. Moyer Division, Vilas Indus-
tries) $8.40

Another excellent book for art instruc-
tion, for the clementary teacher, by a Can-
adian author. Like Puppet Making, it is
illustrated with photographs, mostly black
and white, and diagrammatic sketches. The
few illustrations in color suggest methods
used to apply color to the prints. This
book also progresses from simple print-
making using the child’s hand, to the more
complex textured wood block, lithography,
marbling and other techniques, with well
iliustrated procedures.

Ynciuded are a bricf history of print-
making, teaching tips, suggestions for cor-
relation with other subjects, a glossary of
terms, a bibliography and an index.

The format of both books is attractive,
and both are fairly well bound.—Pamela
C. Harder

Puppet Making through the Grades,
by Grizella H. Hopper. Davis
Publications, ¢1966. (Can. .Agt.
Moyer Division, Vilas Indus-
tries) $6.35

‘This hbook, well illustrated in black and

Eaclusive Real Estate Ayents for

B.C. Teachers’ Federation
Co-op. Association

WE WOULD LIKE TO SELL
YOUR HOUSE!

Now’s the time to get your house on the
market. We specialize in personalized

service. 40 competent sales personnel
assist you.

Call for Professional Service!

FREE VALUATIONS — NO OBLIGATIOR

Call
Bert Edwards, S.R.A., R.1.(B.C.)
683-8411 — 261-1553

BELL-IRVING REALTY LIMITED

Head Offica: 930 Pender St. W.
North Shore Offica: Park Royal

Member Vancouver & Hew Westminster

Real Estate Boards

to

" Particular attention given
to summer storage
for teachers

L (]

Moving & Storage (B.C.} Ltd.

4285 Dawson Street
Burnaby 2, B.C.
CYpress 8-5511

BRANCHES
Prince George Phone LOgan 4-5611
Peaticton Phone HYatt 2-3104
Cranbrook Phone JUniper 6-3211
Kamloops Phone 372-2454
Trail Phone 364-1818

— Coast to Coast Movers —

AGENTS IN ALL PRINCIPAL CITIES
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POR RENT — July 1 - August 25 —
Fully furnished, four bedrooms, 2
bathrooms, forest setting — Lynn
Valley, North Vancouver. 45 min.

C, 20 min. SFU, Car pool avail-
able, Suitable for two couples or
family. Rent $300. Phone 987-8721
or write J. B. Fulton, 2647 Kilmar-
nock Cres,, North Vancouver, B.C.

FOR RENT 10 min, to UBC. 2 bed-
room house for July and August.
Adults, Mrs. I, Scherrer, 3349 West
20th Ave, Vancouver 8, B.C.

FOR RENT — near beach, UBC July-
Aug, Cute furn. 2 bdrm. Spanish
Banks home, large private grounds,
R. Huish, 4309 W. 3rd Ave, Van-
couver 8. Phone 224-G676.

SUMMER SCHOOL — UBC — Room
available on campus with kitchen
facilities, Write: John Margan,
Kappa Sigma Fraternity House,
%2%0 Wesbrook Crescent, Van, 8§,

NEW S3-BEDROOM Burnaby home;
fabulous view; July 2-Aug. 20. 4562
g:h&rlotte Court, S. Burnaby. 435-
3167.

FOR RENT-—-July, Aug.; furn. house,
suit couple or couple with 1 child;
near beach, civic center. Miss D,
Jacobson, 1896 Pandosy §St., Ke-
lowna,

POR RENT — Furnished house. $§275
for Summer Session. Close to UBC,
beaches and shopping center. G.
Macey, 122 W. 4bth Avenue, Van-
couver 15. 327-1046.

VICTORIA -— University one mile,
secluded, furnished bedroom
house, July 2-Aug, 19 or later, Fa-
cilities paid. Breakage deposit re-
quired. Write: A. D. Avery, 2646
MacDonald Dr.

¥FOR RENT — July 1 to late August,
Completely equipped lower duplex
and cheerful basement rooms. Ideal
for four adults, no children. Three
blocks from UBC bus, $300. L. A.
‘Wrinch, 4574 West 6th Ave., Van-
couver 8.

8.F,. BAY AREA. — Trade res., car? —
for month of August. Exchange par-
ticulars, Bill Shaw, P.O. Box 5081,
Berkeley, California, U.S A.

WANTED TO RENT — 2 or 3 bdrm
house in Greater Vancouver area,
mid-July to mid-August, Prefer en-
closed play area for 3- and 1-year-
old.t D. B. Sommer, 68 Oriole, Kiti-
mat,

SUMMER HOME for rent, on Okana-
gan Lake, sleeps ten or more, com-
pletely furnished, secluded, large
beach, boats, available anytime ex-
cept August, Write Walter Karen,
36056 - 19th Street, Vernon.

POR RENT — Comfortable 3-4 bed-
room home for a summer holiday
in the Okanagan; pleasant garden,
sun-deck, orchard location, and
fully furnished, all for $45 per
week. Availlable for month of July.
‘Write Holmes-Smith, Box %06, Oll-
ver, B.C.

LARGE HOME IN OTTAWA, furni-
shed, 2 bathrooms, rec room, fenced
yard, to rent for summer months,
references - required. Mrs. James
Kelly, 852 Byron Ave, Ottawa.
Phone 729-2979.

WCOTP
August 2-9

Hotel Vancouver

37¢

white with both photographs and dia-
grammatic sketches, should prove valuable
to the clementary teacher who is inter-
ested in correlating the language arts and
art programs, It gives a comprehensive
coverage of puppet making from the
simplest paper bag to the more complex
dressed papier miché puppets, Directions
are clear and casy to follow, and for the
most part materials used are inexpensive.
As well as puppet construction, the book
contains a bricf history of puppetry, the
origin of papicer miché, directions for stag-
ing a puppet play and for making a simple
classroom stage—Pamela C. Havder

DRAMA

An Introduction to Drama, by G. B.
Tennyson. Holt, Rinehart and
Winston, Toronto, c1967. $1.65

This excellent little book is exactly what
it sets out to be, ‘an introduction to drama
for beginning students, and a reference
book on the drama for more advanced
students.’ Its coverage is good, from Greek
to modern drama, and the study is made in
an academic fashion. Mercifully, the
reader is spared the usual quagmire of
‘meaningful’ dramatic situations and dra-
matic ‘learning situations.’ Instcad, he is
treated to considerations of the stage, the
language of plays, plot, character, struc-
ture, play types, analytical practice and
reference material. A very good point of
the work is the use of simple diagrams to
aid in the discussion of plot and structure,
as well as good floor plans for the stages
of various eras. The age-old cliché of pic-
turcs being worth thousands of words was
never more true.

The abundant use of quotation and the
wide range of national considerations
helps greatly, The book is lacking in one
respect—it fails to say that this is a con-
sideration of Western drama, not drama
of the Orient. On the credit side, though,
a good description is given of such types
of drama as melodrama and the various
branches of comedy. Good, clear pictures
of the similarities and differences will re-
main with the reader.

The binding and print is uniformly ex-
cellent, the size convenient. The hook will
be of use to senior secondary students, cs-
pecially those involved in Drama, En, 12
or En. Lit. 12. Though slim (134 pages),
this volume is very rich and well worth
consideration for those who plan to go
on in the above-mentioned fields—sS.
Nankivell

ENGLISH
The Force of Few Words, by Jacob
Korg. Holt, Rinchart and Win-
ston, Toronto, cl966. Price not
indicated
The chicf weakness, in my cyes, is indi-
cated clearly in the title: there are too few
words. This introduction to poctry at-
tempts to do too much within its covers
and runs thin in spots as a result. It pur-
ports 1o be an clementary consideration of
poetic principles, accompanied by an an-
thology of verse. Presumably, the anthol-
ogy is to be used as a storehouse of reserve
material to be referred to after the reader
has digested the preliminary considera-

ticns, The book is described as an expan-
sion of a pamphlet published carlier with
the anthology added later.

The first section is concise and un-
doubtedly good. It proceeds through a gen-
eral statement, some illustrative poems,
and questions of a tcaching-text nature.
This section occupics 157 pages. Perhaps
it might include more commentary on the
exemplary poems at the end of each chap-
ter. As not much is told about the pocts
themsclves, the answers to many of the
questions are likely to be far from full.
For instance, questions about Ycats's “The
Second Coming’ are difficult if one is not
familiar with the poet's theories about
time and gyres.

The second part, the anthology, covers
a wide range of verse from medieval to
modern. It is quite a good collection, if
not outstanding. Seme poets arc notably
absent, or are given rather cursory treat-
ment. Examples are Suckling, Pope, Gray,
Sir Walter Scott, Yeats and Auden.

The text should prove uscful to senior
sccondary students and Grade 13. 1t is also
quite likely that the first part will be of
greater value, while the second will have
to be used along with other larger antho-
logies.—S. Nankivell.

FICTION

Too Hot to Handle, by Matt Chris-
topher. Little Brown and Com-
pany, 1965. $3.75; library bind-
ing $3.56

There scems to be a steady demand by
boys from Grades 3 to 5 for sports stories,
and of the few written at this reading level
those by Matt Christopher are ncarly al-
ways good. Toa Hol to Handle is no excep-
tion. It is a Little League story, with
sportsmanship and family loyaltics em-
phasized. David learns to accept being a
good player rather than an outstanding
one, as is his older brother, and as were
his father and uncles before him. The
tecam, of which he is neither the star player
nor the captain, loses as well as wins -its
games. Characterization is adequate, and
both family and necighborhood relation-
ships are realistic,

The trade edition is fairly well bound,
but as this hook is intended for the young-
er male reader, library binding is prob-
ably a wiser buy. The format and black

and white illustrations are good.—Pamela
C. Harder

MODERN LANGUAGES

Trends in Language Tedching. Ed.
by Valdmann, McGraw-Hill Can-
ada, Scarborough, c1966. $8.90

Do you feel sometimes that you would
like to know better why you are doing what
you are doing? The time has come-in B.C.
to re-cvaluate our philosophy as classroom
teachers with the improving outlook on
the future of modern languages, with
French firmly established, with German 11
‘making the scene’ - officially, and even
Spanish sncaking in through the back door
and politicians talking about bilingualism,
and keeping a straight face, too.

Trends in Language Teaching helps you
to find your way through the maze of con-
flicting idcas in the search for progress,
dating from the US. National Defense
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Education Act of 1958, The directions this
scarch has taken are complex and frus-
trating to language teachers and it is a
refreshing idea that we must ‘somechow
cease to regard matters of method as mat-
ters of belief, and question the assump-
tions underlying suggested approaches.’

The book is a collection of 14 papers
submitted to recent Linguistic Summer
Seminars in the us.A. and in Europe by
linguists, anthropologists, sociologists and
other catalytic agents to whom we can
tera fer impetus (o start taking stock of
our own pet ideas, to weed some out and,
who knows, maybe even to acquire a few
new ones.

Although a smidgcon of linguistic
gobbledygook sneaked into the book in
spite of the assurance that ‘most of the
articles hold technical languages to a neces-
sary minimum,’ there is a good chance that
the majority of the rcaders will agree that
‘no one can finish this book without a bet-
ter understanding of foreign language
learning.'—Conrad Schamberger

PHYSICS

Foundations of Physical Science, by
Ramsey, Phillips and Waten-
paugh. Holt, Rinehart and Win-
ston, Toronto, c1967. $6.68
Teachers Guide $3.96

This is certainly not a traditional type
of science book—both the materials in it
and their arrangement are quite unusual,
In fact, the three Californian authors have
diverged so far from the general run of
such books that it is a difficult volume to
assess. We are told in the Preface that ‘the
thread which runs throughout the book is
the general notion that continuous shift-
ing of energy accounts for most of the
complicated changes that are obscrved in
Nature.’ This thread is perhaps not always
as clear to the readers as it may have been
to the editors, but it is at any rate good to
see the clear emphasis which is given to
understanding concepts of science rather
than accumulating a collection of scienti-
fic facts. Illustrations are quite good and
each chapter includes numerous meaning-
ful experiments, observations and cxer-
cises. These are further amplified in the
Teachers’ Guide,

In such a ‘new’ beok it is cheering to sce
the many interesting references to the great
scientists of the past—the writers have
rightly felt that to get a true perspective
on the present triumphs and problems. of
science, it is helpful to look backward as
well as forward. Considerable emphasis is
on astronomy and ‘space science.’ This

- may well be the right approach for these

‘post-Sputnik’ days, but what I find con-
fusing is the apparent haphazard mingling
of 'very simple and elementary scientific
concepts with others which are by no
means simple.. The writers are no doubt

- brilliant -scholars who believe that such

concepta {iy Kinstein's Theory of Relativity

and mn\\&‘-}\\ theories regarding the life

historied I the stars and planets are just
‘ordinary stuff.’ Despite their cfforts, it is
by no means certain that the students
who use the book will do so.

The book represents a well written and
ifuteresting ‘new look’ at the science curri-
culum. However it is hard to sec just how
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it could be used at the present time in
British  Columbia sccondary  schools.—
Dennis R, Stubbs

SCIENCE

Weather, by Philip D. Thompson
and Robert O'Brien. W, J. Gage,
Scarborough, ¢1966. $3.95 (Also

available in library hinding)

The thrill of discovering our ‘own
storm’ in the North Pacific Ocean last
summer, watching it being reported by
the ship’s radio operator, and secing it ap-
pear on the next weather map was relived
many times as we read Weather,

Part of a 2l-volume scries of text-and-
picture books in the Science Life Library,
this book suggests that meteorology is
probably the most exciting single subject
of modern scientific investigation. After
tracing the basic circulation of heat and
winds from cquator to poles, it cxplains
wcather phenomena ranging from  hail-
stones to hurricanes, The last chapter is
most significant—the thesis that modern
mceteorologists, with such tools as radar,
laser beams and computers, may change
civilization itsclf as they make more and
more accurate weather predictions. In-
deed, it scems possible that a modification
of the weather or the climate of an arca
is possible in the future.

Like other books of this serics, each
chapter of text is followed by a picture
essay. In WWeather, the overlays which
accompany the diagrams of cold and warm
fronts are valuable teaching aids. The
picturc essay on ‘Home Weatherman,
showing how a young scientist built a
home weather station as a science fair pro-
ject, could be inspiring to many young
people. The barometer illustrated in this
scction might -be copied in many class-
rooms.

An appendix gives extremes of tem-
perature throughout the United States,
and some interesting figures are revealed
—including a low of 14°F. for the Hawai-
ian Islands! A good index and a biblio-
graphy are also included. ‘

Two more titles in the Science Life
Library are Flight, by H. Guyford Stever
and James J. Haggerty and Ships, by Ed-
ward V. rLewis and Robert O'Bricn.
($3.95 ca))

In Flight, the story of manned flight
from its carliest beginnings, through its
sophisticated present to the science-fiction
future of aviation, is told in alternating
text chapters and pictures. A glossary of
airmen’s slang terms and a chronological
list of the highlights of manned flight
have becn included. As far as Canadians
are concerned, the failure to mention the
flight of the ‘Silver Dart’ by McCurdy is
significant of the nced to present our con-
tribution to scientific progress in more
detaill

In Ships, the effect of sailing ships on
civilization is traced from prehistoric to
modern times. It shows how their evolu-
tion has been based on our growing
knowledge of hydrodynamics, metallurgy,
clectronics, nuclear physics and acrody-
namics. It was interesting to find the type
of ship on which we crossed the North
Pacific last summer mentioned as the
‘Mariner class’ of cargo liners—Grant M.
Paterson

WANTED MALE OR FEMALE -—

Qualified swim instructors July 3 -
August 11, Burnaby Y.M.C.A. Tel
No, 299-6411,

WANTED — OFFICE ASSISTANT

FOR SUMMER SESSION, UBC.
July 3 to August 18, 5 hours a day.
$2.00 per hour, Reply stating quali-
fications and experlence to Mr. R.
Blount, 1804 Sutherland, North
Vancouver, B.C.

BINGLE ADULTS
SINGLE ADULTS
Meet compatible people
Phaone (83-3045
COMMONWEALTH MARRIAGE
BUREBA

Ste 612 - 736 Granville St.,
Vancouver
Ethical. Confidential, Licensed.

EXCHANGE ACCOMMODATION —-

Several weeks, August, 67 or 68.
Scenic, populated area, recreational
facilities. Teacher couple, 3 small
children. T’hoto of accommodation
helpful. AVAILABLE: furnished
3 bdr, house, Responsible occupants
ONLY. References desired. Detafls:
W. R. Kinch, 124 Beachwood Ave.,
London, Ontarlo,

ROOMS FOR SUMMER SCHOOL —

A number of rooms will be avail-
able at THE ANGLICAN THEO-
LOGICAT, COLLEGE OF BRITISH
COLUMBIA, 6050 Chancellor Boule-
vard, for the period July 3 — Aug-
ust 18, 1967 inclusive, Ideal loca-
tion on campus. Men only. Our
rates include room and full board:
$157.40 -— Single room; 148.80 —
Double room. A deposit of $20.00
will assure reservation. Please
make reservations early to: The
Bursar, Anglican Theological Col-
lege of B.C., 6050 Chancellor Boule-~
vard, Vancouver 8, B.C.

POR RENT — July and Aug., fur-

nished 1-bdrm. apt., $70 per month,
Kitsilano nren, 3 blocks feom bench:
Write Jim Dow, 1933 W. 2nd Ave.,
Vancouver 9; phone 733-4673.

FOR BENT — July and Aug, fully

furnished 3-bdrm. plus den and
basement home. Sperling and Hast-
lggs, near all facilities and Simon
Fraser, Mrs. C. W. Paul, 6537 K.
Goorgia St., Burnaby 2, Phone
298-2350 (home); 291-3821 (work).

FOR RENT — July and August, 3-

bedroom furnished house, 40 min-
utes from UBC, 15 minutes from
Vancouver Tech, one block. from
heated pool and park, close to
stores and bus. Rent. $100 per
month, Write 8144 - 19th Ave., Bur-
naby 3, or telephone 521-4127,

FOR RENT — basement apt., suit two

girls sharing, South Granville,
quick_access UBC or town, avall-
able June, July, August at $80 per
g&%négésor S.8. term at $140. Phone

FOR RENT — Furnished home in

White Rock for  1966-67 school
term, Teachers ONLY, NO CHILD-

REN. $60 per month, -
REN $60 p th, Phone 584

FOR RENT — One bdrm. fully furni-

shed suite, July and Aug. No child-
ren. Near beach, tennis, park. $130

month., 1. Heel. #703 - 2050
St., Vancouver 5,#B.C. Nelson

BCTF SUMMER HOURS

Mon. - Fri,—9 a.m. to 4 p.m.
Sat. — Closed
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CHRISTIE AGENCIES LIMIT

414 W. Pender St., 610 Courtney St.,
Vancouver, B.C. Victoria, B.C.

ONLY STRONGEST AND MOST HIGHLY REPUTABLE CANADIAM AND BRITISH 3
COMPANIES REPRESENTED i

Life, Car, Home, Inland Marine, Floaters,
Mercantile Composites

i i 5

“Serving B.C. teachers since the infancy of the Federation”

The sweetest and most inoffensive path of life leads through
the avenues of science and learning; and whoever can either
remove any obstruction in this way, or open up any new pros-
i pect, ought, so far, to be esteemed a benefactor to mankind.

Mere learning is only a compiler, and manages the pen as the
composer picks out the types — each sets up a book with the

- hand. Stone masons collected the dome of St. Paul’s but
Wren hung it in the air.

Are you enjoying the No Claims Bonus for an unblemished loss record?

832188 S 386-1454
VANCOUVER | | VICTORIA

THE B.C. TEACHER ~ *
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ART
Correspondent Wanted (letier) ... 40
Art as a Language—Esther V. Colton 116
AUDIO-VISUAL
We Can't Ignore Audio-Visual
Aids—J. R. Pollock .o 83

AWARDS AND SCHOLARSHIPS
AVAILABLE
Canadian Scholarship and Trust
Foundation—Croft Allisen .......... 76
G. A. Fergusson Memorial

Award (notice) e 122
Charlesworth Mcmorial Award
(notice) 358
BCTF ACTIVITIES
The Code of Ethics c.ccovvvcccccccnvnannns 2

Call to Mceting and Notice of
Extraordinary Resolutions

Nominations for 1967-68

The President Reports to the 1967
AGM—]. Harley Robertson ........ 340

BOOK REVIEWS 47, 95, 175, 225, 323, 369

CLASS SIZE

The Effect of Entitlement on the

Size of Classes—D. J. Grady ............ 14
The Size of Classes Must Be

Reduced .
Research and Class Size ..
Children are More Important

than Statistics (cditorial) ............... 235
Campaign for Quality (editorial) .... 330

COVER PICTURE DESCRIPTIONS
3, 51, 99, 131, 181, 229, 289, 329

COVER STORIES
43,91, 124, 170, 218, 281, 321, 362

CREATIVE TEACHING
Children and Teachers as a

Team—1Isobel A. Cull ..................... 10
The Specialist Age—Or Is It?
L (filler) .. 20
We're Missing the Boat—Arthur D,
Lafferty 32
Mrs. Cull Complimented (letter) ...... 92
Pot Filling or Fire Kindlingt—
" Sir Alec Clegg .. ncunireeneicrnscrencas 101
- How Do We Choose What Know-
ledge to Use?—Sir Alec Clegg ........ 133
Frecdom—Worth Morc than It
Costs>—John A. Young ............... 162
Let’s Develop Individuals—Helen
Bumphrey 295
Teaching, Learning and Continuous
- Progress—Isobel A. Cull ............. 299
Individualizing Instruction— :
Bernice'J. Wolfson .o, 302
Secondary Education Tomorrow
“=J. Lloyd Trump ..cerroncrorcesivonnas 304
Learning Thrives in a Whirlwind
of Wonder—Mona W. Dayten ...... 306
Humanizing Our Schools-—
D. B. MacKenzic ......cociiieenin 349
On the Creative Approach: (letter) .. 365
CURRICULUM
. Updating Science in the Elementary
Schools—C. R. MoSs ......cc.cciceienrnnnee

Wanted: A Course on Contem-
porary Writing—Warren Damcer.. 38
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Index 1966-67

Let's Stop Ignoring Sex Education
—8. R. Laycock e 119
The Old Myths and the New
Evangelism (gucest editorial)

—Julius Friesen ... .. oo 290
No Teachers Revising Curricula?

(etter) e 320

EDUCATION

Quality Education or Mere

Schooling? (editorial) ....coceceeeee 100
To Be a Good Teacher—

Harriett Esselmont ....ooovevvenae 170
Bridging the Gap between Expert

and Pupil—E. T, Tribe . e 240
Teaching in the Space Age—

Frank Beinder oo 291
Unshackle Our Youth—Betty

NICKCTSON ot ... 309

EDUCATIONAL SYSTEMS
In Sweden the Student is King

—R. W. Scales e 76
‘From Tommy' (England)—Don
Hunter 274

EDUCATIONAL TECHNOLOGY
The Emphasis Has Changed

(cditorial) 9
Creative Teaching and the New
Technology—Colin Brown ........... 23

Computers in the Classroom—
C. B. Kotak and W. P, Goddard .. 065

ENGLISH AND LANGUAGE ARTS
Linguistics Again—M. H. Scargill

and P. G. Penner ..... 21
Ballad of Quter Space—

Avsenault (POCM) .oevoeremceeceseiaennnenns 70
Communication and Curriculum

Reform—]Jack R. Caineron ............ 80
Public Speaking Should Be Taught

(letter) 92

Farewell to a Friend—Alan Dawe ... 148
A Research Work of Interest to

Teachers of English (letter) ............ 173
Manuscripts Reviewed, Anyonc?

e AlAN DAWE ceeererecinetcneierae 316
Paperbacks in the Schools?—I'm All

for Them—Edward D. Vogt ........ 335

GUIDANCE AND COUNSELLING
The Sccondary School Programs Are

Unrealistic—David Graham ....... 343
Explain the Curriculum—

E. G. Stroyan ....coneenecssaenee 345
The Critics Have a Point ... but ...

—Ronald Warn ..o, 348

IN MEMORIAM
40, 86, 127, 170, 211, 274, 322, 356

MATHEMATICS
Is the Answer Right or Wrong?
(letter) 40
Reply to Bruce Ewen (letter) ........... 92

MENTAL HEALTH
Mental Health is-Vital to Learning
—]J. A. Findlay (editorial)
The Troubled Child—L. H. Garstin 186
How is Your Mental Health?—
Dr. H. Roy Brillinger ... 190
Children’s Learning Problems—
T. Tillemans and H. P. Mickelson 193
The m/h Factor and the Classroom
Teacher—Alan Dawe

A Successful School-Community
Team—Jack Downs ... 197
Freedom—the Key to Mental
Health—Anne McCreary-Juhasz ... 200
Co-operation in Trail—W. E. Jones 203
The Grade System—Prime Obstacle
to a Child's Peace of Mind—E. L.
Nordquist 204
May Day, M'Aidez—Johan Fuller .... 206
‘Secret Agents’ Can Help Our
Children—]Jean B, Wilton ... 357

MISCELLANEOUS ARTICLES AND
LETTERS
Copyright and the Right to Copy

~Roy C. Sharp, Q.C. ... 18
A Child Views his Family (letter) ... 40
Kitimat Has a Student Parliament

—Susan Hamberg ...vvcinnnnne
Prove that which is New (letter) ......
The Confederation Train ...
Christmas around the World
Happy Birthday (editorial) ..... -
Our Euphemism Decried (letter) ...
Around-the-World Tonr (letter)
‘The Charm behind the Blarney

Stone 245
We Agree! (editorial) ..eeenrcevnneee 290
Canada’s Story in Songs and Plays

(letter) 321
New Guinea—a Way of Life Is

Disappearing—]J. Kcith Foster .... 331
Women Haven't a Chance in our

School System—

Bernicc McDonough .................... 354
Accommodation for Expo (lctter) .... 364
He Likes our Author (letter) ...
We are Couunended (letter)
Expo 67—K. M. Aitchison

MODERN LANGUAGES
A New Look at Teaching French
—M. H. EAWards ....ocemccnerricerons 267

PHYSICAL EDUCATION
School Takes to the Slopes—Mary
Dacm 86

QUOTES AND COMMENTS

44, 91, 125, 168, 217, 286, 322, 362
The Art Guide Is Useful—Ted

Kingan 210
Vito Cianci Appreciated (letter) ...... 221
Mr. Cianci is Taken to Task

(letter) 320
Comments on Mr. Cianci's ‘Skeptic’s

Notebook' (letter) v 363

RETIRED TEACHERS 42, 86

SALARIES AND RELATED BENEFITS
A Note of Humor (letter) .................. 92
A Summary of Salary Scales ................ 247

SCHOOL ADMINISTRATION
The Businessmen Take Over—
Richard Lunm cooiieiiecneennns 108
A Sccretary-Treasurer Reacts to our
‘Businessmen’ Article (letter) ....... 221
Reading for Sccretary-Treasurers
(letter) - 320

SOCIAL STUDIES, HISTORY AND
GEOGRAPHY
Digging up the Past—Angus M,
Gunn : 242
Cartier Discovered Canada?—
N. A. M. MacKenzice




SPECIAL EDUCATION
What Do They Sce when They

Lookr—Felen Davey 27
One Approach to Helping the

Retarded-—Eric Hampson ... 31
Help Them See when They Look

—Helen Davey v 63

The Special Class Tea
Eric Hampson ..ceenennrecenns 68

Prescriptive Teaching, an In-service
Program for Tcachers—L. J. Peter 71

Are We Shortchanging the Gifted?
—Walter H. W, Hardwick ............

A Reply to Mr. Harapson (letter) ...

A Very Special Chila (letter) ............

EXPO 67

THINKING OF PASSING UP Expo?
Don’t. You'll be making the mistake
of the century.

Expo 67 is a ‘first category World
Exhibition,” whose aim is to demon-
strate the value and usefulness of
the many articles assembled. Be-
cause many nations are involved,
each providing its own ideas, the
gathering of peoples of the world
effectively chronicles the contem-
porary era.

There have been only two other
first category world exhibitions,
both in Brussels, in 1935 and 19538,
Expo 67 is therefore the first world
category exhibition in the Americas.

To stimulate the intelligence and
ingenuity of participants and visi-
tors alike, world exhibitions usually
have a central unifying theme.
Expo 67s theme, ‘Man and his
World,” tells the story of man’s
hopes and aspirations, his ideas and
endeavors. The emphasis is on the
common bonds uniting the peoples
of the world rather than on the dif-
ferences —real or artificial — that
tend to separate them.

Five pavilions develop the themne
in these divisions: Man the Creator,
Man in the Community, Man the
Explorer, Man the Producer, and
Man the Provider. From the primi-
tive huts of Neolithic man to the

super-city of the 2lst century,"

“man’s world—past and future—is on
view, : ‘

Seventy countries are participat-
ing and have related their pavilions
to aspects of the central theme.,

Expo 67 is an education in itself,
Certainly no one who can possibly
go should miss it.

It will be worth the trip to Mon-

874

Mr. Hampson Explains (letter) ... 242

‘The Gifted Child—Can a Democricy
Properly Provide for Himp—
Geollrey Ing IR 338

TEACHER EDUCATION

Armchair In-service!!—Ronald R,

MOMLY (e
UVIC's Teaching Internship Pro-

gram—R. H. J. Monk and

FT TYIEr 56
UBC Offers Three Ways to Become

an Elementary Teacher—

F. Henry Johnson . 270
My First Year as a Teacher ... 282

treal just lo see the architecture. I
toured the Expo site while construe-
tion was stili under way, and I was
amazed at the variety of architec-
tural styles. Although the pavilions
of the w.s.5.r. and the u.s.A. have re-
ceived most of the attention in the
mass media, all the buildings are
fascinating.

It will be worth the trip to Mon-
treal just for the World Festival, the
most ambitious program of enter-
tainment ever planned to take place
in one city over a six-month period.

The festival will feature several
of the world’s leading opera, ballet
and theater companies, orchestras,
popular singers and comedians,
chamber music ensembles, film fes-
tivals, mammoth spectaculars and
international sports meets.

Nearly all of these paid-admis-
sion events will take place off-site
at Montreal’s Place des Arts and in
the exhibition’s own Expo Theater
and Automotive Stadium, both of
which stand just outside the Expo
grounds.

Expo also has a major program
of free entertainment, involving
hundreds of performers, for other
areas on the site. A particularly ap-
pealing feature is the ‘Special Day’
celebrations to be held in honor of
the various national and interna-
tional groups participating in the
exhibition. These colorful and en-
tertaining pageants are staged in
the Place des Nations, an amphi-
theater and plaza capable of hold-
ing 8,000 spectators.

About 300 amateur performing
groups from across Canada—bands,
folk singers, dancers, choirs, etc.—
will contribute to the free enter-

TEACHERS' ORGANIZATIONS
A Teachers” Commission on
Education (editorial) ... i)
CTF—an Active Reality .
UNESCO's Achicvements ... 88
A Major Step Forward (editorial) ... 182
‘Fhe Status of ‘Feachers
Would You Believe Beavers on the
Nile?—Mary Ashworth ... 286

WORLD CONFEDERATION OF
ORGANIZATIONS OF THE
TEACHING PROTESSION
Scoul—Prelude to Vancouver for

WCOTP—Rudy Kaser ....eeneenes 150

K. M. AITCHISON

tainment, performing in six band-
shells at strategic points throughout
the site. Most pavilions also offer
some form of free entertainment,
and motorized Expo troubadour
units tour the site performing to
crowds waiting to visit the pa-
vilions,

It will be worth the trip to Mon-
treal just to sample the food, for
Expo 67 is a gourmet’s paradise. It
offers visitors a choice of more than
70 restaurants and as many snack
bars, with a total seating capacity
of 23,000. Thirty of the national
pavilions have restaurants, bars or
cocktail lounges. Expo itself pro-
vides 40 restaurants and additional
food facilities.

It will be worth the trip to Mon-
treal just to see Habitat 67, a pyra-
midal cluster of houses of from one
to four bedrooms. The houses con-
sist of precast concrete units assem-
bled in such a way that the roof of
each house provides a garden for
the one above.

It will be worth the trip to Mon-
treal just to experience some of the
new film techniques. The Czech
pavilion is showing films on 50
screens at once; the telephone exhi-
bit has a 360-degrce screen; the
National Film Board exhibit uses a
screen in front of you and another
below you.

There is so much to Expo that
you'll have to see it to believe it.
You'll love it, and so will your chil-
dren. It will be a real education for
them, one in which they can ac-
tively participate,

In short go-go to Expo. Canada
won't see its equal again in our life-
time.d
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What's in this free Cheviron
Travel Kit]

A PERSONALIZED ROUTE MAP prepared A HIGHWAY LOG (not this kind), one that
especially for your trip, with fastest, most describes the various points of interest
scenic or alternate route if you wish. along your route.
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|BoARDING KENNEL]
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A HANDY RECORD — check-list of things A SOURCE FOR ACCOMMODATIONS
to do before you leave the house, plus telling you where to write for hotel,
mileage and travel expense records. motel or campsite information.

We'll be glad to heip you plan your trip. Stop first at the sign of the
Chevron for your Chevron Travel Kit request form. Fill it out, send
it in, postage-free and we'll send your kit with our compliments.

Standard Stations ¢ Chevron Dealers
Where we take betfer care of your car
STANDARD OIL COMPANY OF BRITISH COLUMBIA LIMITED
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B.C. TEACHERS CREDIT UNION

Hours of Business

Tuesday - Thursday Friday Saturday Monday
9 am. -5 p.m. 9 am. - 6 p.m. 9am. -1 p.m. Closed
i815 West 7th Avenue Also at
Vancouver 9, B.C. 904 Gordon Street
731-8121 Victoria, B.C.

FELLOW TEACHERS

BORROW WITH CONFIDENMNCE
FROM YOUR B.C. TEACHERS CREDIT UNION

® The COST of a Credit Union loan is low— ($4.14 per $100 per 10
months).

® All eligible Credit Union loans are COYERED BY LIFE INSURANCE
(to @ maximum of $10,000) at no extra cost.

- ® With the Credit Union the borrowerCAN PAY AHEAD OF SCHEBULE
WITHOUT PENALTY.

@ You are dealing with YOUR OWN GROUP who are sympathetic with
.. ~your problems.
@ The Credit Union loan is made TO MEET NEEDS, NOT TO MAKE
" MONEY. ’ '

® Teachers on permanent staff with an approved credit rating may
borrow up to $1,000 on their own signature.

Not for Profit — Not for Charity — But for'Service
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