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Attained Age 
under age 41 
age 41 to 45 
age 46 to 55 
age 56 to 60 
age 61 to 65 
age 66 to 70 

S C H E D U L E O F INSURANCE COST 
Life Insurance Unit 

$10,000.00 
10,000.00 
10,000.00 
7,500.00 
5,000.00 
2,500.00 

Annual Premium Per Unit 
$23.00 

45.00 
93.00 
93.00 
93.00 
93.00 

members may purchase up to a maximum of 3 units 

A N D WAIVER O F P R E M I U M INCLUDED CONVERSION PRIV ILEGE 
H O W T O A P P L Y . . . 

1. Complete the answers to the questions on the application form on the opposite page. wm—^t^i^. 
2. From the schedule of insurance calculate the annual premium. 
3. Complete a cheque payable to: . , . 

Canadian Premier Life Insurance Company 
4. Mail application and cheque to: 

Canadian Premier Life Insurance Company 
300 - 2695 Granville Street 

Vancouver P, British Columbia 

C E R T I F I C A T E O F INSURANCE WILL B E ISSUED O N A C C E P T A N C E 
In cases where it is deemed necessary the Company reserves the right to request applicants to 
undergo a medical examination or submit any other evidence of good health that may be 
required. 



BRITISH COLUMBIA TEACHERS' FEDERATION 
Application for Group Life Insurance 

Annual Prem. 
Enclosed 

FOR HEAD OFFICE USE ONLY 

Group No 
1. Name of .applicant 

Annual Prem. 
Enclosed 

FOR HEAD OFFICE USE ONLY 

Group No 
First 

Address 
Middle Surname $ Cert. No First 

Address 
Effective Date 

Number Street Date of Birth 

City Province 

Particulars relating to Me life to be Insured. 

2. (a) Name of insured: Mr., Mrs., Miss 

First 

(b) Address: 
Middle Surname 

Street 

(c) Place of Birth: 

City Province 

Date of Birth: 

(d) Height Weight 
Day Month Year 

Ft, Ins. 

(a) Beneficiary: 

Lbi. 

First Middle 'Surname 

(f) Name of School 
(g) Address: 

Street City Province 

3. Are you now actively engaged in your occupation 
on a full-time basis? Yes No 

4. Have you ever been postponed, rejected or rated for any Life 
Insurance? (if yes, give details) 

5. Are you in good health? (if no, give details) 

6. Have you been a pilot or member of the crew of an aircraft in 
the past 5 years? (if y o l , give details) 

7. If the answer,to any of the following is YES, please give conditions, dates, duration, results and name and address of doctors and/or 
hospitals. ' 
Have you ever had or been told you had: 

(a) Lung disorder (e.g. Asthma, Bronchitis, Tuberculosis)? 
YES or NO 

(b) Heart trouble (e.g. Pain in chest, shortness of breath, high 
blood pressure or murmur)? 

(c) Stomach trouble {e.g. Ulcer, indigestion or gall bladder)? 
(d) Diabetes, 1 Kidney disease or abnormality of the urine? 
(e) Tumor or growth? 
(f) Epilepsy, Paralysis, nervous or mental disorder? 
(g) Neuritis, arthritis, rheumatism, back, spine, or muscle disorder? 
(h) Any disease, Impairment or deformity not named above? 
8. Have you, during the past five years, been under observation, 

had medical or surgical advice or treatment, other than stated 
.: above or been hospital confined? 

IF ADDITIONAL SPACE IS REQUIRED FOR AHY SECTION, ATTACH SEPARATE SHEET 

I ,hereby declare that the above answers and statements are complete and true and agree that any coverage issued in consequence of 
this application shall not tale effect unless, on the date the insurance would have become effective, I am actively engaged in my occupation 
on a full-time basis. I further agree that the insurance applied for shall not become effective until the first day of the month following 
approval of this application by the insurance company. 

Dated at. this 
SIGNATURES 

Day of 19.. 

Life to be Insured ......Owner (if other than life to be insured) 

MEDICAL AUTHORITY 
I hereby authorize and request each physician or other person who has attended or examined or may hereafter attend or examine me and 
each hospital or sanatorium in which I may have received or may hereafter receive treatment to furnish tc Canadian Premier Life Insurance 
Company any knowledge or information thereby required. A photostat of this authorisation shall be as valid as the original. 

Data Signature of Life to be Insured 
Day Month Year 
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Sandy Harris, a siudent of Piince George Senior Secondary School, says of her 
painting: 'Often one is intrigued by simple objects in life and is causjd to react 
to them in some way. Such occasions move some people to singing, some to speak
ing, others to photography or writing. I find myself wanting to paint as an ex
pression of my feelings and experiences. This particular stump aroused in me 
a desire to paint as I saw it while hiking near Banff, Alberta. I used wet on wet 
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THE EDITOR COMMENTS 

BEDSORES ON THE SLEEPING GIANT 
A Guest Editorial 
R. M. Buzza, B C T F President 

'EDUCATION, T H E SLEEPING GIANT in the B . C bed, has 
bed sores. Are we prepared to turn him over?' 

In discussing unity, Sir Ronald Gould quotes Sheri
dan as stating that if all the fleas in his bed were of one 
mind they could push him out of bed. If we had the 
unity of purpose of Sheridan's fleas, we should long 
since have roused the sleeping giant and put him on 
his feet. Its obvious that we teachers are not of one 
mind. Nor should we be—on everything. Unity and 
consensus arc not synonyms, nor should they be 
thought of as such. 

Any malaise affecting our society is inevitably re
flected in our ichools. In fact, the choice between 
chicken and egg, cause and effect, is never a simple 
one . . . nor is it necessarily significant. The magnitude 
of the task facing thoae of us who teach, on behalf of 
all of us who would learn, has a significance that beg
gars description. Many of us need help. To those 
among us who don't, turn on your lights so that we 
who work in ignorance may sesk you out and bow low. 

What of these sores on our sleeping giant? Are they 
minor blemishes which will heal rapidly when exposed 
to the air? Even exposing them to the air would be a 
major task; bureaucratic giants are difficult to move. 

Or are they deeper than that . . . pus-filled, perhaps? 
Perhaps beyond the scope of modern medicine to 
treat? Is nis sleep a healthy one—the nap of the in
nocent; or does it have an element of the r.oma to it 
that is unhealthy? Wo who teach and learn, for learn 
we must, have a responsibility to ourselves and to 
society to assess constantly our treatment of the giant 
for whom we have a direct and inescapable responsi
bility—for his sake, for ours, and for the sake of those 
who will follow both of us. 

We cannot make this assessment, have our dialog, in 
a vacuum. But we can start and have started the dis
cussion and already it's a healthy, significant one, 'as 
those who were at the Summer Conference in Prince 
George with our Commission on Education will freely 
attest. 

Our findings, through our commissioners and those 
others in society who feel a responsibility in this mat
ter—and surely this bars none—will have implications 
for our whole organization. For if we have created in 
the B.C. Teachers' Federation a compulsory bureau
cracy which is not immediately responsive to our 
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needs as classroom 'facilitator; of learning,' we have 
created a monster. We should disband the organiza
tion under such circumstances. 

I commend to all members their responsibility to 
assist our Commission in its work. • 

Things Are Changing 
W E ABE ENTERINC our forty-seventh year of publication 
with a new cover series and a new look. 

Our covers this year will feature artwork by students 
in the secondary schools of our province. The selec
tions .vere made by the B.C. Art Teachers' Association 
from the many works submitted last spring. 

Our new look involves the shape, the paper, the 
cover stock and the printing process we are using this 
year. Our page is a little longer and slightly narrower 
than those of recent years. The change was made in 
consultation with the editors of the teachers' maga
zines in the other western provinces—which will also 
use the new page size. This change should make it 
easier to obtain advertising for the four magazines. 

To satisfy many requests received over the years, we 
have changed to a r.on-glossy paper. No longer will 
our pages fight back at youl The use of this new 
paper was made possible by a change to the offset 
printing process (we used letterpress before). We 
could not make the change earlier for two reasons: it 
took our printer about four years of investigation to 
find a suitable stock (the paper companies simply did 
not produce until recently what we were looking for) 
and we had to wait until we reached our present 
circulation (22,500 copies) before the offset process 
became financially possible. 

The new process has also resulted in our adopting a 
self-cover, i.e., the cover is printed on the same paper 
as the rest of the magazine. This change, also not 
feasible until now, will reduce the cost of the covers. 
The new process offers us several advantages, not the 

least of which will be the use of more illustrations. 
We hope to bring you more and better pictures. 

These are the first really major changes we have 
made since our September-October 1961 issue, when 
we adopted the 8%" x 11" page and four-color covers. 
We hope this year's changes will improve the maga
zine as much as, if not more than, those made in 1961. 

s 



The B.C. Teachers' Federation has established a 
Commission on Education 'To stimulate and 
provoke a study and debate within the teaching 
profession in British Columbia of major 
educational issues, in the hope that out of such 
study and debate will emerge guidelines for the 
future design of education.' 

D. B. MacKenzie, former Assistant 
Superintendent of Secondary Schools for 
Vancouver, has been appointed chairman of the 
Commission. The other Commissioners are Mrs. L . 
Hanney, Intermediate Supervisor for Burnaby, and 
R. J. Carter, Vice-principal of Point Grey 
Secondary School. 

Each of the Commissioners was invited to 
speak to the BCTF Summer Conference at Prince 
George, despite the fact that they had not yet had 
an opportunity to discuss the issues together or to 
hear from teachers. (They had had only one 
meeting before the Prince George Conference.) 
Accordingly they could not report any conclusions 
and could speak only as individuals. They decided 
to be provocative — and they were! 

The three articles which follow are the papers 
the Commissioners presented to the Summer -
Conference. They do not, remember, represent 
conclusions reached by the Commission. Indeed, 
the Commission is net likely to arrive at any 
conclusions before the end of this school year. 

Local associations are urged to establish study 
groups or committees to consider issues related.to: 

(a) purposes and objectives in education; -'' : , 
(b) the need for change in the existing school 

system; 
(c) directions for change 

produce quality education, particularly 
to the curriculum, the provision ot necessary 
desirable 
and learning 
administration 

(d) im 
concerning teacher preparation; continuing 
education of teachers and deployment 
that arise from any suggested design for 
education in the future 

The Commission will be pleased to receive 
briefs from local associations, school staffs, groups: 
of teachers or individuals; and will arrange hearings 
at which such briefs may be discussed. - I' 

will 
mm 

M i l 
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A NEW APPROACH TO STAFF UTILIZATION D. B. M a c K E N Z l E 

WHY SHOULD TEACHERS WASTE THEIR TIME ON NON-PROFESSIONAL TASKS? 

M U C H HAS BEEN SAID and written by educators, and by 
others outside the profession, about change in the 
world around us and about need for change within the 
school system. 

A few years ago Martin Mayer, one of the first and 
most outspoken advocates of needed changes, stated 
that one of the most difficult tasks: ahead is to 'yank' 
the schools out of the 19th century and into the 5i0th 
century.1 

More recently W. ]. Hartrick, in his article on Re
search in Education—a Perspective,' referred to this 
problem again when he pointed out the alarming gap 
between knowledge and practice in education and 
tried to analyze why the teaching profession and those 
related to it refuse or are unable to move into the 20th 
century.-

Another worried critic, Melvin Tumin, has stated 
that schools are in urgent need of reappraisal and that 
a fundamental change in our thinking regarding stu
dents, curriculum and teachers should be our first task. 
He claims that schools have been quite inadequate in 
a number of basic tasks they have been assigned or 
have assumed.''1 

More specifically Tumin points out the following 
sad and serious areas of failure in the education of all 
pupils regardless of their so-called native capacities: 
(1) the acquisition of a satisfying self-image; (2) a 
capacity to live with differences; (3) a vital interest 
in participation as citizens; (4) sound emotional de
velopment; (5) a continuing refinement of tastes and 
sensibilities. 

Jack R. Gibbs, of the Western Behavioral Sciences 

Institute in California, claims that we are preparing 
children for life, but a life that is leaving us, for a 
world that was, for a society of the past. He claims that 
our present educational system tends to fit people to 
live in a culture where organizational forms are in
herited from the medieval church and from the mili
tary—a vertical hierarchy with prescribed role respon
sibilities and delegated authority.4 

According to Gibbs our present organization form 
and operation do not provide education for growth, 
authenticity, humanness and creativity. They do not 
develop the Judeo-Christian ethics of love, honesty, 
faith. They do not develop a climate for research, in
quiry, scholarship, contemplation, learning. They do 
not encourage co-operation, group planning, team 
building, and other forms of group effort. 

Although he admits that we are caught in forces of 
upheaval and change, he is cautiously optimistic. He 
sees signs of growth, a restlessness within the school 
system and demands for change. He sees the begin
ning of a 'quiet revolution,' the development of a new 
philosophy and practice, more suited to the type of 
society we are trying to become. 

Carl R. Rogers, also of the Western Behavioral 
Sciences Institute, claims that only ' a tremendous 
change in the basic direction of education can meet the 
needs of today's culture, that the goal of education must 
be to develop a society in which people can live com
fortably with change, that the capacity to face new 

Mr. MacKenzie, chairman of the Commission on Education, 
retired from his position as Assistant Superintendent of 
Secondary Schools in Vancouver in fune 1967. 
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Bob Deal in, Windermere, left, and Adam 
Robertson, Creston, right, discussed educa
tional systems with Ivor Lancaster, of 
Australia, at the Summer Conference. 

situations is more important than the ability to know 
and repeat the old. 5 

He also maintains that a way must be found to de
velop within the schools a climate conducive to per
sonal growth, a climate in wluch innovation is not 
frightening, a climate in which creative capacities of 
teachers and students are encouraged rather than 
stifled. 

And his vital point—in my estimation— a way must 
be found to develop a climate in which the emphasis 
is on self-directed learning and not upon teaching. 

Of course the thinking behind those statements is 
really not new. We have privately admitted many of 
these ills for as long as we can remember. We know 
that, if we are honest, we must admit that many pupils 
in our classes are neglected. As someone said, 'Un-
dereducated and miseducated, they are all too anxious 
to close the door on school forever,' 

One could go on and on summarizing views of 
thoughtful, forward-looking men ana women, who 
have taken the time to analyze or assess the present 
educational scene and who have spoken out about the 
urgent need for change in the philosophy and practice 
within our schools. Nowhere in contemporary educa
tional literature have I found any educator who, after 
careful research or assessment of the present situation, 
has come out in favor of maintaining the status quo. 

But neither have I found a simple, easily workable 
plan that can be quickly and effectively implemented 
to facilitate the desirable changes. 

There is, however, considerable agreement about 
many of the basic changes needed. For example, most 
teachers and educators will agree that: 

(1) Every pupil should have at least twelve years of 
free education of a type that will best develop his 
inherent abilities to the fullest and which will develop 
desirable habits, attitudes, and a self-concept with 
which the pupil will be happy to live. 

(2) Each pupil should progress in this development 
at an optimum rate, suited to his individual successes 

and without public comparison to other pupils in the 
class or school. 

Using these two desirable developments as examples, 
how should we go about the task of ensuring universal 
acceptance and implementation? Without providing a 
tutor for each child, how do we accomplish these 
changes? 

I am not sure that anyone has all the answers to our 
problems, but I hope to obtain from the combined 
experience and advice of the profession some of the 
answers that will help achieve a workable plan for 
implementing desirable changes. 

The first step is to analyze why teachers are not 
accomplishing these desirable objectives now. The 
answer to this may be simple and obvious. The tea
cher has not had the time to analyze each child's 
individual needs and to plan and implement an indi
vidual program for each child. 

Individual assessment and planning for each child 
involves a better and more time-consuming system of 
evaluation than we are now using. The 1967 Yearbook 
of the Association for Supervision and Curriculum 
Development states: 'The going system of evaluation, 
which has largely drifted into the service of marking 
and grading and crediting, must be replaced by a 
system dedicated to the fundamental needs of the 
learner and teacher as well as those of the curriculum 
designer and policy maker.'" 

Education Should Lead to Better Teaching 

This Yearbook is dedicated to a plan for using 
evaluation as a positive force toward better teaching, 
better learning and a better balanced curriculum. The 
Yearbook points out that in our modern world 
cybernation is beginning to play a very important part. 
One of the essential features of cybernation is a plan 
or arrangement for feedback, built into the machine, 
to gather data from what the machine has done and 
what has happened as a result of what has been done. 
The machine uses the feedback information to make 
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necessary adjustments before proceeding with the next 
operation. 

This, of course, is what is needed in the classroom— 
diagnostic evaluation of each child's progress so that 
there will be a feedback to the teacher that will in
fluence the individual program and experiences to be 
set up for the particular child. And just as important 
is a constant feedback to the pupil. Five criteria for 
satisfactory evaluation feedback were listed: 

(1) Evalution must facilitate self-evaluation. 
(2) Evaluation must encompass every objective 

valued by the school. 
(3) Evaluation must facilitate learning and teach

ing. 
(4) Evaluation must produce records appropriate to 

the purpose for which records are essential. 
(5) Evaluation must provide continuing feedback 

into the larger questions of curriculum development 
and educational policy. 

As a result of this feedback 'every teacher would 
soon be teaching with greater precision, because he 
would be getting data constantly on what was "work
ing" and what was not, what was already mastered 
and what remained to be learned. The ideal of 
"diagnostic teaching" would be close to fulfillment. 
Meanwhile the student himself would be channelling 
his own efforts with greater precision for he, too, would 
hava a clear sense of direction.'7 

A dream? I think not. I sincerely believe this is 
possible and practical, if we can give the professional 
teacher the time needed. 

Why hasn't the teacher adequate time for proper 
individual evaluation, feedback, planning and imple
mentation of programs suited to the individuals in the 
classroom? Because he is bogged down with count
less tasks that are in no way related to his many years 
of professional study and training. We must find some 
way to relieve the teacher of those tasks that can be 
done by personnel who have not had the years of 
study required of a professionally certified teacher. 
This in turn would give the teacher: time to work with 
individuals, time to assess the progress and needs of 
individuals, time to help each child develop an accept
able self-concept, and time to facilitate feedback to 
curriculum makers. 

The medical profession and the hospitals are years 
ahead of educational institutions in restricting the use 
of professionally trained staff to those tasks that can
not be undertaken by various classifications of non
professionals. How different this is and how sensible 
compared to the old practice when nurses were used 
to scrub floors, walls and bedpans. 

In the teaching profession, however, the profession
ally trained staff are still doing the same non-profes
sional busy-work that teachers have been saddled with 
for as long as I can remember. Is it not reasonable that 
a professional teacher should be able to plan and 
direct an educational program for a group of pupils by 
delegating to non-professionals seme of the routine, 
repetitive and time-consuming tasks that are now tak
ing up so much of his time? If doctors and nurses 
can assess and delegate, why not professionally 
qualified teachers? 
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One question that will come to mind immediately 
will be concerned with corts. In my opinion costs 
should iot be an insurmountable roadblock. There 
are several different classifications of non-professionals 
that should be considered as aides, depending on the 
use envisaged and the background of training re
quired. Professional staff would be occupied full-
time with duties that can be undertaken only by 
professionals, and would be paid on a professional 
level. Non-professionals used would carry out other 
duties and would receive compensation according to 
the level of education and training required to carry 
out their assigned duties. Classification of non-profes
sionals might be as follows: 

(1) Interns or teachers-in-training. (Possibly we 
should also include here teachers with less than profes
sional certification.) 

(2) Staff assistants (markers, stenographers, clerks, 
technicians). 

(3) Volunteer service from the community. (Sev
eral cities report very favorably on the advantages of 
involving parents and willing citizens in the work and 
activities of the school.) 

(4) Student aides. 
We should also bear in mind that there are valuable 

aids of the hardware type, such as listening posts, that 
can play an important part not only in individualizing 
instruction but also in freeing the professional teacher 
for other duties. 

How Con Staff Be Better Utilized? 

My hope is that you will give serious and searching 
thought to the implications and details involved in a 
possible change in staff utilization. Many of the answers 
needed will depend upon your advice and your experi
ence. I have listed below some questions for which, 
answers are needed 

(1) At the various levels (kindergarten, primary, 
intermediate, junior secondary, senior secondary) 
what specific time-consuming tasks could be per
formed by non-professionals under the supervision of 
professional staff? 

(2) Of the tasks listed in answer to Question 1, 
which could be handled satisfactorily by non-profes
sionals of the various categories (1, 2, 3, or 4 above)? 

(3) If you were given the responsibility for employ
ing professional and non-professional staff for an 
elementary school of one hundred pupils per grade, 
what would be a reasonable distribution of staff and 
how should they be utilized? 

There are too many student casualties at all educa
tional levels. This is uneconomic and seriously damag
ing to the students concerned. We must find ways to 
remedy the situation and move our schools out of the 
past into the world of today and tomorrow. 

Better staff utilization would be a worth-while 
beginning, if, as a result, we can give the profession
ally trained teachers: time to work with individuals, 
time to assess the progress and needs of individuals, 
time to help each child develop an acceptable self-
concept, and time to facilitate feedback to curriculum 
makers. • 

References available on request. 



THE CREDIBILITY 
T H E K E Y I S S U E I N E D U C A T I O N today, as I see it, is the 
wide gap between what the present knowledge of 
child development and the learning process indicates 
we should be doing and what we are doing in the 
schools. 

The first point to consider is the purpose of educa
tion—what are we trying to accomplish? In our wes
tern Christian society, we believe in the dignity and 
worth of every human being. We therefore accept that 
'each individual is due an equal opportunity to de
velop his abilities fully.'1 We are committed to pro
vide for each individual the maximum possible 
development of his unique self so that he may be a 
fully functioning member of society. Social scientists 
describe a fully functioning person as a 'truly healthy, 
adequate, self-actua'Jizing person.' To develop this kind 
of person, then, is our goal. 

The next question is, 'What is the nature of a truly 
adequate, fully functioning person?' and further, 'How 
does he develop this nature?' Arthur Combs in his 
article 'A Perceptual View of the Adequate Persona
lity'2 lists four basic characteristics common to 
adequate persons. Because his observations have vita! 
significance for teachers, I shall outline them briefly. 

The first and most important characteristic of an 
adequate person is a positive view of self. He sees 
himself as capable of dealing with life. (This is not 
to be confused with a self-report. People who tell you 
how capable and important they are usually are 
basically inadequate.) With a positive self-concept he 
expects to be successful, so has courage to face new 
situations. With a high degree of respect for his own 
individuality, he is less disturbed by criticism. He 
feels liked, wanted, accepted, worthy and able. 'It is 
the people who see themselves as unliked, unwanted, 
unworthy, unimportant or unable who fill our jails, our 
mental hospitals and our institutions.'8 

'Having a positive view of self is much like having 
money in the bank. It provides a kind of security that 
peimits the owner a freedom that he could not have 

Mis. Hanney has long been active in BCTF affairs. She is 
Intermediate Supervisor in Burnaby. 
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otherwise. With a positive view of self one can risk 
taking chances; one does not have to be afraid of 
what is new and different. A sturdy ship can venture 
farther from port. Just so, an adequate person can 
launch himself without fear into the new, the untried 
and the unknown. This permits him to be creative, 
original and spontaneous.'4 

How do we develop a self-concept? A self-concept 
is learned. We learn who we are and what we are by 
the experiences we have, by the way we are treated as 
we grow up. The only way we feel that we are liked, 
wanted, acceptable and able is by having been liked, 
wanted, acceptable and successful. We don't learn by 
being told, only through the experiences of being 
treated as though we were. To produce a positive self, 
it is necessary to provide experiences that teach in
dividuals that they are positive people. We learn we 
are able, not from failure, but from success. The best 
guarantee that a person will deal with failure effec
tively is to have been successful in the past. 

The implications for teachers are obvious and vital. 
If we are to help our students develop as fully func
tioning members of society, we must be concerned 
with positive self-concepts. 

Before someone states th^- this is not the role of the 
schools, that our job is to teach subject matter, let me 
say whether we want to or not, we are building self-
concepts. We are affecting each child's concepts of 
self daily. Every school experience affects each child. 
It builds up a credit or deficit in his security bank. It 
is not a question of whether or not this should be 
part of our job; we are doing it, consciously or uncon
sciously. Our responsibility is to see that the self-con-
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cept effects of the child's experiences in the school are 
positive, not negative. Are we doing what we should 
to help children develop a positive self-concept? Are 
there conditions that hinder our role? 

What about the child who is working at his level 
to his capacity daily and receives E'S on his report 
card? What ideas is he developing about himself? 

What about the Grade 7 pupil who is struggling 
with the literature of the basic reader, Beckoning 
Trails, even though his instructional reading level is 
about 5.5, because we have to 'get him ready for Grade 
8' (and he has paid his rental money). What ideas is 
he gaining about himself? 

Let me tell you about Bobby. Bobby was an ele
mentary school 'drop-out' in Grade 6. His home life 
left much to be desired. The children lived in constant 
fear the welfare agencies would separate the family 
of seven children. Bobby's teacher was a conscientious 
hard-working type. He had all his pupils in the Grade 
8 basic reader: Assignments were given from the texts 
in social studies and science. Because Bobby's in
structional reading level at that time was about the 
Grade 4 level, he was hopelessly lost and gradually 
withdrew from the situation. His daily work was 
never finished. He had continual detentions. He never 
completed his homework. As a result he had a straight 
'E' report card and 'unsatisfactory' in attitude and work 
habits. 

Bobby not only felt 'I am not able,' he began to 
have a strong feeling of 'I am no good.' He was put on 
an individualized program at his level. Bobby had 
ability but, by this time, he had lost confidence in 
himself. It takes a long time to rebuild a credit balance 
of positive feelings. 

Are there other Bobby's in our schools? 

Identification With Others Is Learned 
Are we as concerned as we should be with the de

velopment of each child's positive self-concept? Are 
we working toward the removal of all conditions that 
hinder our role? 

The second common characteristic of an adequate 
person is his capacity for identification with others. 
Because he has a feeling for others, he has a high 
degree of responsible, trustworthy behavior. He has 
a respect for the dignity and rights of others. He is 
'other-centered' as opposed to 'self-centered.' 

How is this developed? It, too, is a learned concept. 
We learn to have a feeling for others, an identification 
with others by having satisfying, successful experiences 
with other people. The school situation affords one of 
the greatest opportunities for children to interact with 
many others. 
•Do-we. ensure continuing opportunities for children 

to work co-operatively together—planning, working 
and evaluating? Growth in responsibility and trust
worthy behavior comes only from being trusted and 
having opportunities to develop responsibility. 

Do we plan for and evaluate each child's growth in 
responsible behavior? 

How conducive to satisfying group projects are 
periods of 40 or 50 minutes when children must clean 
up.at the bell and leave for the next subject and the 
next teacher? 

How flexible are the physical arrangements of our 
classrooms? 

Are we giving each child the many opportunities 
he needs to develop a sense of identification with 
others? 

The third characteristic defined by Combs is an 
'openness to experience and acceptance.' The ade
quate person who views himself positively and is able 
to identify with others sees no threat in new experi
ences. He is capable of change and adjustment. Feel
ing no fear or threat, he can behave more intelligently 
and thus more effectively. He has a realistic view of 
himself, and can see the value of personal growth in 
new experiences. 

Accurate concepts of oneself are the essential bases 
for growth. We learn to accept ourselves by being 
accepted. Children need assistance to feel positively 
about themselves first, then with this 'bank-credit' they 
can accept honest information about themselves. The 
child who feels unwanted or unable cannot be ac
curate in self-assessment. He has nothing to go on. 
He needs the teacher's unconditional acceptance, ac
ceptance as a person. He must learn from being 
accepted and being respected to accept and respect 
himself. 

How well do we rate here? Do you believe it is the 
unloved, unwanted, the unable that are given our 
unconditional acceptance? 

Ashley Montague, speaking at the Association for 
Childhood Education International conference in 
Portland in 1964, said 'the supreme treason is to fail 
the dependent human being when he is most in need 
of you.' And again, 'the developing human being must 
not be failed in the sustenance and support he expects 
and has a right to inherit. When the parents fail, the 
child should know teachers will make up for their 
failures insofar as possible.' 

The fourth and last characteristic is that the truly 
adequate person must be well informed. He must have 
a broad field of understandings on which he can draw 
to live effectively. 

Learning, to be effective, must produce some change 
in the behavior of the learner. It is not an accumula
tion of facts/There must be personal meaning in
volved so the individual will act on the information 
when the appropriate time comes. 

Knowledge doesn't guarantee use—if there is no 
behavior change, there is no learning. As Don Parker 
puts it in Schooling for Individual Excellence, 'if pos
session of knowledge guaranteed use, our jails would 
be considerably less crowded.'5 Learning is affected 
by our self-concept, by our openness to experience 
and by our ability to identify with others. Learning, 
then, is an individual thing—an involvement of self. 
What a child brings to the learning situation, how in
volved he becomes, determines his learning response. 
In any learning situation there will be a wide variety 
in the meanings each person holds. 

^student needs not only exposure to ideas but many 
opportunities to explore and discover personal mean
ings. 

How much learning occurs when we 'lecture at' a 
Continued on page 41 
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THE TEACHER AND SCHOOL ORGANIZATION 
WHERE SHOULD WE GO? 

Educational changes will be made by teachers or there 
will be no changes. The most effective means of change 
is to have individuals in groups interact to change each 
other. But our school organization is inadequate to 
promote change in that way. 

MBS. H A N N E Y HAS INTRODUCED the problem of the gap 
which exists between wliat we know and what we are 
doing; Mr. MacKenzie has focussed on a particular 
aspect of the gap, staff utilization; I hope to raise some 
questions concerning the method of closing the gap. 

Implicit in the purpose of the Commission is the 
need to consider the method of change. As I sat with 
a friend at one of the many conferences we all attend 
throughout a year, the speaker made a point which we 
had both heard many times before. We agreed with the 
point; it was valid, backed by evidence, and not cur
rently in general use in our school system. Whispered 
in my ear was the comment, "When are we going to 
move from the talking phase to the action phase of 
this so-called revolution?' A simple question, but one 
which contains the kernel of the problem facing us. 
There was a speaker imploring us to change to a new 
and exciting method while using the very method he 
was deploring. We have failed to translate the mean
ing of what we are saying should happen in education 
to the very processes by which we hope to effect that 
change. 

The mountains of material which have been pro
duced and distributed on the subject of 'what to 
change' have been more than adequate. In fact, I must 
admit to a certain amount of weariness when reading 
article after article imploring us to change. We spend 
literally hundreds of hours listening to speeches and 

Mr. Carter, vice-principal of Point Grey Secondary School, 
Vancouver, has been active in BCTF work for some years. 

discussing the relative merits of the latest innovations, 
but most of the participants are unable to use the 
knowledge because they know nothing about the pro
cess of changing people. Here we deny the very 
principle we are attempting to communicate. We are 
arming our people with the facts and failing to con
sider the process of change necessary to implement 
the facts. 

The most persistent frustration confronting those 
attempting to change the face of education is the in
ability to change people. Our educational system has 
never before been faced with the problem of change 
that has arisen in the last decade. Literature is sparse. 
University research has been concerned with 'what to' 
rather than 'how to.' School personnel have been too 
involved in the techniques of the innovations to spend 
time considering the problem. There seems to be a 
broad consensus concerning the direction of change, 
but absolutely no idea of how to get there. 

It is our responsibility to work out the details be
fore we can implement the principles of change. We 
have ignored the problem of changing people and are 
consequently failing in our efforts to effect fundamen
tal change. 

Teachers' organizations—consciously or uncon
sciously—are beginning to uncover the tip of this ice
berg. Teachers' magazines all over Canada are stress
ing the need for increased participation by teachers in 
educational planning and decision-making. However, 
because such words as 'militancy' are being used, I 
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Teachers working on curriculum revision committees exemplify 
that kind oi study so necessary for creative answers to the 
educational revolution. 

should like to examine the basis of their motivation. 
It seems that desire for power, rather than a desire 
to effect solid educational change, may be involved. 
Let's go back to what evidence we have on the nature 
of innovation. 

I believe there are two poles in the discussion. The 
first represents the 'like-Topsy-it-growed' schoc > /hich 
we seem to be following currently; the second is a 
concept of planned change. City planning is an ex
ample. As a city grows, or deteriorates with age, it is 
necessary to adopt a plan that meets the needs of all 
the people in the community. So it is with education; 
as we grow (I would parallel this with the increasing 
responsibility being placed on the schools) and as our 
methods become outmoded and fail to fit the needs of 
the community we serve, it becomes necessary to 
develop a plan. 

Education in B.C . is like a city without a plan. We 
have hundreds of organizations and individuals at
tempting to achieve a goal that lacks a plan of imple
mentation. We are trusting in a non-existent fairy to 
make the translation from idea to action. Like cities 
without a plan, we are becoming lost in the details. 
Planned change is our only hope. The first step is to 
study the nature of planned change. 

Although the literature on the topic is sparse, there 
are three basic steps involved in effective change: 

1. Diagnosis of the problems (consulting). We are 
currently reaching a reasonable level here. One rarely 
finds dissent when talking of the need for change. 

2. Internalization of prerequisite skills (train
ing). Here lies the core of our current failure. Most 
of us know little or nothing about how to move people 
to accept and believe in the agreed-upon changes. 

3. Evaluation (research). Little effort is being made 
to evaluate the small number of changes taking place 
today.1 

Effective change seems to depend upon those im
plementing the change. If we hope to avoid new wine 

in old wineskins, we must go beyond change by Rat. 
Structures must be created which allow for those in
volved in change to internalize the essence of the 
change and not to deal with the technique alone. Too 
often decision for change has come from above and 
has left the teachers scrambling for implementation 
techniques without consideration of the principles 
underlying the order. 

An example from my experience is team teaching. 
Some school boards have decided that team teaching 
should be instituted in one or more of their schools. In 
a number of cases schools have been built which have 
incorporated spaces designed for team teaching. These 
are beautiful buildings, the pride of the local districts. 
In two cases within my experience, these flexible 
spaces have yet to be used. The staff hired to use the 
spaces were given no opportunity to be involved in the 
planning. Correctly, I feel, they have not used them 
because they have not internalized the goals under
lying the technique of team teaching. Without teacher 
involvement in the planning and implementation, the 
technique was doomed to fiailure. 

It appears, then, that Step 2—internalization of the 
prerequisite skills, or training—is crucial. Most training 
methods rely heavily on group processes. The reasons 
are clear. Learning, particularly of an emotional and 
attitudinal nature, is facilitated by group membership. 
Group conditions can be set up that represent in a 
realistic sense the underlying dynamics of the actual 
organizational setting in which change is to be made. 
'Change processes need to be concerned with altering 
both the forces within an individual and the forces 
in the organizational situation surrounding the 
individual.' 2 

Current School Organization Is Inadequate 

If, then, the most effective means of change is to 
have individuals in groups interact to change each 
other, our current school organization is inadequate. 
In the final analysis teachers must effect the changes. 
If they are not an integral part of the whole process, 
the change will be less effective, if not ineffective. If 
the individual must be ready to change, the organiza
tional structure of the system must be ready to modify 
as the need arises. It is here, in the complex inter
relationship of the individual, the group, and the 
organizational bureaucracies of our school systems 
that the greatest problems exist. 

As individual teachers and professional groups 
realize that the heart of professionalism rests with 
decision-making in the area of the technical compe
tence of the teacher, conflict with the bureaucratic 

• structure of our school systems has increased. Symp
toms of this are occurring in B.C . Increasing militancy 
in such matters as class size, province-wide exams, 
working conditions and school design are examples. 

The trend today is toward local autonomy, which is 
being transferred to the classroom teacher. Yet with 
increased autonomy, the teacher increases his chances 
of conflict with the bureaucracy. In a bureaucratic 
structure the individual does not need to understand 
the goals of the organization; he need only understand 
the system of rules applying to his specific task. When 
increased responsibility is given to teachers, the pro-
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fessionals, four distinct areas of conflict arise: 
1. professionals resist bureaucratic rules; 
2. professionals reject bureaucratic standards; 
3. professionals resist bureaucratic supervision; 
4. professionals render only conditional loyalty to 

the bureaucracy.-'1 

Let us examine each a little more fully; and apply 
the concepts to our school system. 

L In the past our profession has been guilty of ac
cepting the rules of our school organization without 
reference to the profession's norms. As we gain free
dom, we must work to modify the rules of the organiza
tion to meet the norms established by the profession. 

2. Too often we have accepted the standards of the 
school system we work in rather than used our profes
sion as the reference point. Two examples of how 
rapidly this occurs come to us from the United States. 
An eastern teacher-training school established a for
ward-looking training program which included the 
latest techniques and a strong sense of standards in 
its trainees. When enrollment dropped, the school's 
officials realized that the school systems were not 
accepting their graduates who had a different set of 
values. The school dropped the program. Another 
teacher-training institution has theorized that the only 
way to prevent its graduates from adopting the stan
dards of the bureaucratic system into which they 
move is to have them attached to a school as a colony, 
with all supervision and guidance coming from the 
teacher-training establishment for the first two years. 
Put succinctly—we sell out early! 

3. As teachers become increasingly aware that their 
right to make decisions on matters concerning learning 
is based on their superior competence in their field, 
they become less willing to accept authority from 
above. Some schools, while giving their teachers in
creased responsibility, have also increased supervi
sion. Resistance is inevitable. 

4. Conflict may arise because the professional tea
cher has only conditional loyalty to the bureaucratic 
structure. Standards and norms derived from out

side the structure mean that loyalty to peers and routes 
to advancement through recognition given by peers 
take precedence over the organization. 

Mow does this affect the task of the nenv? How 
does this affect the role of the individual teacher? 
We have two choices. 

First, we may increase the tempo of the struggle with 
the bureaucracy and fight with it on an issue-by-issue 
basis, thus winning through struggle a victory for 
the profession. Second, we may look for new struc
tures which will allow full professional freedom in 
areas of developed competence, while recognizing the 
need for some form of organizational structure. Of 
the two, I prefer the second. Here wc would have to 
grapple with the fundamental issues. The respon
sibility for developing professional competence would 
rest with the Federation. Ii we arc to minimize the 
conflict during this period of educational change, new 
structures must be found for the running of our 
schools. One of the purposes of the CommL-iion will 
be to examine potential organizational patterns. 

This brings me to one of the many unresolved di
lemmas. Wo have heard that groups arc the best 
means of having an individual internalize attitudinal 
changes necessary to bring about fundamental 
changes. My whole concept of the importance of all 
types of groups was re-oriented recently by a talk 
given at U B C by Dr. H . Tussman, head of the Politi
cal Philosophy Department at Berkeley. HLs topic was 
'Is Individualism in Jeopardy?' His opening statement 
was, 'I certainly hope so!' He pointed out that we are 
the product of groups—family, church, school, and a 
multitude of more or less highly structured organiza
tions. This attitude was further supported by H . A. 
Simon, quoted by Dr. John MacDonald, in an article 
'Decisions and Educational Decisions': 

'The rational individual is, and must be, an orga
nized and institutionalized individual . . . the indivi
dual must in his decision be subject to the influence 
of the organized group in which he participates.'4 

Simon characterizes the individual as a singularly 

Delegates to the Summer Conference came 
from al l parts of the province. From left 
to right in thi& picture are Margaret 
Smith, Nanaimo; John Young, Campbell V • " . i v 
River; John Anderson, T r a i l ; and Art •' * <-"-" 
Beiircr, T r a i l . i -* ' r 
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unimpressive figure, who acquires dignity and worth, 
and the ability to solve problems, solely through mem
bership in organizations. A decision is rational only if 
it fulfils the goal of the organization. 

But what has happened to the professional indi
vidual, to the increasing autonomy of the individual 
teacher? Will not this emphasis upon group action 
make change a matter of wishy-washy compromise? 
Historically, organizations have striven to maintain the 
status quo. This is a natural outgrowth of the re
ward system inherent in any bureaucratic structure. 
Promotion is based upon the individual's demonstrat
ing the norms and standards of the system. Deviation 
from the pattern can only be interpreted as non-
rational behavior not worthy of reward or promotion. 

Two Groups Come Into Conflict 

It is necessary at this point to make a distinction be
tween two types of groups. Earlier I outlined an inter
acting type of group which was based on the premise 
of the individual's changing the group and the group's 
changing the individual. Each respected the value 
and importance of the other. Here the group could be 
described as one in which the members are genuinely 
free to determine the best possible path of action. A 
group of teachers studying and discussing the possi
bility of team teaching, with the real power to make a 
decision on the matter, would characterize the group. 
(Too often, unfortunately, teachers are either unable 
or unwilling to prepare themselves to make an intelli
gent decision.) A second group would be the bureau
cracy. While not demonstrating any of the character
istics of group maturity, the bureaucracy is often 
thought of as the paternal leader and the professionals 
as the dutiful flock. Conflict between the organization 
and the professionals has been outlined earlier, but 
we tend too often to ignore the teachers who refuse 
to accept their professional responsibility and default 
to the organization. 

In an attempt to resolve this conflict between the 
individual—the true decision-making group—and the 
bureaucratic group, we must turn to another concept of 
the individual in the decision-making process. G . L . 
S. Shackle takes a position opposite to that of Simon. 
He sees decision-making as a problem of 'the indi
vidual faced with uncertainty, and describes him as 
autonomous and self-determining, the only source of 
stability in a swirling universe of doubt.'5 Shackle re
gards men as being necessarily and inevitably creative. 
Their creativeness springs from their having to make 
decisions under uncertainty, and thus act in novel and 
unpredictable ways.0 He then draws the conclusion 
that, if the individual operates by edict from above 
within the bureaucratic structure, chances for creative 
innovation are severely reduced. 

This seems to indicate that innovation (or change) 
and a highly structural bureaucracy cannot exist side 
by side. Here is the crucial hurdle which must be 
jumped if we are to achieve significant change. Intrinsic 
uncertainty is a natural part of any system which grants 
to its members any significant degree of freedom for 
decision-making. The organization, however, constantly 
refers to such words as 'rational,' 'stable,' 'consensus' 

and other standards which seem to be the opposite of 
creative innovation, 

A model from automation may help to focus on the 
difference between the positions of Simon and Shackle. 
Man seems to want two things from machines—sub
servience and intelligence. The more we get of one, the 
less we get of the other. The more like humans com
puters become, the more unpredictable and 'creative' 
their decision-making. A Swiss scientist recently asked 
a computer to tell him whether to keep a watch that was 
broken or one that lost five seconds every 24 hours. The 
computer chose the broken watch because it was correct 
twice every 24 hours while the watch that was running 
slow was correct only once every two years. Profes
sionals given the freedom to make decisions may well 
come up with that kind of answer. We may have to re
orient our thinking to accept the 'broken watch' answers 
if we are to gain the creative solutions based upon intel
ligent study so necessary to the educational revolution. 

The authors I have read conclude, without reserva
tion, that teachers must take over in their area of 
professional competence. This concept is basic to our 
thinking and much more fundamental than the issue-
by-issue approach upon which we are currently em
barked. I hope that a great deal of time will be 
spent studying the shifting relationships that are 
occurring in such haphazard fashion today. 

The task of this paper was to provoke discussion. 
To do this I should like to draw a series of assump
tions based on the paper and to state the conclusions 
as questions for discussion by teachers throughout the 
province. 

Assumptions: 
1. The free, decision-making group is crucial to ef

fective change. 
2. The individual must be free to make his own 

decision in matters in which he is professionally 
competent. 

3. As teachers have become increasingly compe
tent, decision-making powers to match that compe
tence have not been granted. 

4. As teachers are granted more freedom in deci
sion-making, we are heading for increasing conflict 
with the bureaucracy. 

5. We have failed to study the dynamics of change. 
Conclusions: 

1. How do we resolve the conflict between the pro
fessional and the bureaucracy? 

2. What is the responsibility of our professional 
organization in assisting this move to increasing auto
nomy? 

3. What new structures do you envisage as a means 
of resolution? 

4. Where has the profession failed to meet increas
ing responsibility for decision-making? 

5. Where has the bureaucracy failed to recognize 
the importance of the professional in decision-making? 

I hope these questions will generate discussions 
which will produce further questions and statements 
which the Commission may study. • 

References available on request. 
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Ahourahmanc Cis.se, of Srneg il , presented the report of the Reso
lutions Conunittee. Me was one «r several delegates who wore 
their national dress when speaking to the assembly. 

Loa Thorarinsnn, a Burnaby teacher, and John Thompson, 
Deputy Secrclary-Gencral ol W C O T P , pose with one of the 
special W C O T I " flags designed and made by students at Ihe Bur-
naby Voralional School. T h e flags decorated du- sheets of down-
town Vancouver during Che assembly. They will be sent to 
Dublin for use at next year's assembly. 

W C O T P 
I N 
V A N C O U V E R 

Sir Ronald Gould, President of W C O T P and one of its driving 
roices, chaired ihe assembly. A n outstanding orator, lie delivered 
a powerful presidential address, a portion of which will appear 
in next moiiih's issue. Sir Ronald has been re-elected President 
even- two years shire W C O T P was founded in HI52. l i e is 
General Secretary of the National Union of Teachers of Eimland 
and Wales. " 

Members of lhe delegation from the Philippines wore national 
dress to the opening session, and were particularly impressive. 
T in - group was one of the largest of the overseas delegations. ^ 
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Sixty-one countries were represent at tlie iissemlily. T h e dele-
gallons were seateil alphalietirally; these were the delegates al 
the lirsl table, lu llie background are some of Ihe Hags of Ihe 
!M member count lies of W C O T P . 

T h e delegates from Ghana wore brightly colored robes, ami were 
a favorite subject of the press photographers who covered Ihe 
assembly. They helped lo make Ihe assembly one of Ihe niosl 
colorful meetings ever held in Vancouver. 



(panada Welcomes. Tfou 

I". J . Broome (right), Deputy Mayor of Vancouver, presented Sir 
Konnld Could with a .special proclamation in which the city 
proclaimed the week of the assembly World F.diitalinn Week in 
Vancotixcr. 

T h e Australian delegation followed the proceedings with more 
than usual interest, because the 1(17(1 assembly will he held in 
Sydney. In the background are the four booths in which inter
preters provided simultaneous translation into English, French, 
Spanish and Japanese. 

A very special visitor to the assembly was Herbert Huntley, who 
was President of the Canadian Teachers' Federation in 1923. 
Now 88, Mr . Huntley has not lost his interest in education and 
in the work of teachers' organisations. He praised the work of 
teachers' organizations in recent years in improving teaching and 
learning conditions and in raising lhe salaries of leathers. 

4 Helen Aitchison (your editor's wife) and 11CTF First Vice-
President T o m Hutchison posed with delegates from Malaysia, 
Indonesia and Korea. 
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T w o little North American girls were impressed hv lire teachers Irom overseas. Left to right are: C. Kwafo Penrose, Ghana; Rev. J . 
Harold Conway, President of the Canadian Teacher's' Federation; l)r. Louise Vim, Korea; .Mrs. Thelnia Pyne, Jamaica; Joseph I). Derkyi, 
Ghana. Admiring them are Kathy Standa (left), of Pennsylvania, and Debbie Nason, of Ottawa. 

Most members of the Japanese delegation depended a great deal 
on the translation service. T h e excellence of that service enabled 
everyone attending the assembly to follow all speakers with ease, 
no matter what language was spoken. 

T h e assembly was a teachers' United Nations. T h e delegates 
made extensive use of the simultaneous translation provided for 
then. 

T h e delegates were treated to a typically Canadian ice show, fea- Betty Redmond, First Vice-president of the Canadian Teachers' 
luring figure skating, hockey and curling. An excellent recep- Federation, presented Sir Ronald Gould wilh an ookpik, Ihe 
l ion, sponsored bv Ihe H.C. School Trustees Association, followed. souvenir C T F gave to all the delegates and observers. 
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R. M . BUZZA 

PRESIDENTIAL 
PRIORITIES 

THE PRESIDENT OF THE B.C. Teachers' Federation is 
chairman of the Professional Relations Commission 
which has the function of attempting to resolve within 
the professional family disputes of the kind that, if left 
unattended, could result in serious ethics or tenure 
cases. He is, with First Vice-president Tom Hutchi
son, co-chairman of the Commission on Intolerable 
Teaching Conditions, the group which will deal with 
'40-and-over' situations. He is also a member of the 
Board of Directors and vice-president of the recently 
incorporated Educational Research Institute of B.C., 
which includes as members UBC, UVIC, SFU, NDU, the 
Council of Public Instruction, the B.C. Parent-Teacher 
Federation, the Vancouver School Board, the B.C. 
School Trustees Association and the BCTF. Further, he 
is a member ex officio of all other BCTF committees, 
standing and ad hoc. 

Beyond these responsibilities are others which are at 
least as significant. From these I have chosen four 
which will be given priority this year. 

Preparation for Major Meetings 

The Executive Committee met 14 times last year. 
These were Saturday and Sunday meetings which 
began at 9:00 a.m. and often lasted beyond the dinner 
hour. This group acts as the Board of Directors for an 
18,000-member, $l,500,000-a-year organization which 
has as employees some 14 administrative and 60 non-
administrative staff. 

The responsibilities of the Executive Committee are 
extensive: advisory committees or sections involving 
jnembeis of the BCTF can take no action outside 
the members M the committee or section except with 
the approval of the* Executive Committee; the com
mittee hears appeals from decisions of the Board of 
Admissions and Review; the committee has the power 
to appoint, fix the remuneration of, and dismiss the 

General Secretary or any other member of the staff; 
the committee also has the power to refuse member
ship, terminate membership, suspend membership, or 
reprimand any member who in its opinion has been 
guilty of conduct prejudicial to the interests of the 
BCTF. 

All members of this committee have been elected by 
their fellow teachers at a general meeting of the BCTF. 
In theory they represent the best possible persons for 
this office. 

The Representative Assembly exercises budgetary 
control, acts as an appeal board concerning Executive 
Committee decisions pertaining to the Code of Ethics 
or Board of Admissions and Review, may authorize or 
prohibit any proposal of the Executive Committee for 
action which is contrary to, or beyond the scope of, 
BCTF policy, and may reprimand or suspend for cause 
any local or provincial specialist association. 

As the one Executive Committee member free from 
teaching duties for the year, the president has the 
distinct and definite responsibility, with the assistance 
of staff, to prepare carefully the agendas for Executive 
Committee and Representative Assembly meetings. He 
must know what should be on the agenda and what 
can legitimately be left off it. He should have suffi
cient background on all items to ensure that logical 
questions have been anticipated in the presentation of 
material—the illogical ones we accept as inevitable— 
to facilitate the business. As chairman for both groups, 
he has a responsibility beyond that of any other indi
vidual for ensuring that the combined experience of 
all present is brought to bear effectively on items of 
major concern. 

Obviously, time will be allotted in the presidential 
year for agenda preparation. 

Selective Travel 

Large urban local associations have problems dif
ferent in many respects from those of smaller outlying 
associations. These problems are often a reflection of 
size and specialization. Problems of communication 
and co-ordination within an organization of 1,000 or 
more are at least as significant as problems of com
munication and co-ordination between the local and 
the provincial organizations—particularly in the de
centralized system we support. 

There have in the past been as many as four visits to 
an outlying area or district that may have fewer than 
50 teachers. Such visits are worth while and perform a 
useful function. 

This year, however, I should like to keep such visits 
to a minimum, so that I may work more closely with 
the large urban local associations. I hope to meet 
frequently with the executive committees of these 
associations, or with staffs within them, with a view to 
getting a better understanding of some of the prob
lems they face so that I can, in turn, through our 
provincial organization, help develop solutions for 
these problems. 

I have already had the pleasure of meeting with 
the staff representatives of the Vancouver Elementary 
School Teachers' Association and with the counsellors 
of the Vancouver Secondary School Teachers' Associa
tion. 
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I shall, of course, be looking forward to invitations 
from other than 'large' associations—and I am not sure 
what 'large' merns—and have, in fact, with Commis
sioner Don MacKenzie, already planned with repre
sentatives in the East and West Kootenays a wesk-long 
tour in that area in October. 

Obviously, such visits must be carefully scheduled 
so that full use is made of the time of all concerned, 
Occasionally the president may have to indicate to a 
local association when he is available for a meeting, 
and, if the time is not convenient for the association, it 
may well be that the president will have to forgo a 
meeting during this particular term of office. 

As indicated in the BCTF Newsletter, I am not a 
table decoration; if I am invited anywhere, I expect 
my time to be well spent. 

Class Size 

To date we have established only one real measure 
of intolerability. a regular jlass of 40 or more students. 
We have taken a clear-cut stand on this issue; we have 
seen the results already. 

But we are asking for 25 students per teacher in 
primary grades and 30 pupils per teacher in Grades 4 
to 7 for grant purposes, with an improvement at the 
rate of two a year until these objectives have been 
attained, and for a change at the secondary level which 
will provide a 20 to 1 total student-staff ratio for 
schools enrolling between 251 and 500 pupils and 22 
to 1 for schools for 501 and over. Naturally, I shall do 
everything I can to see that these objectives are 
attained. 

Coupled with attaining these objectives is the re
sponsibility for us to know what we are going to do 
with those in our charge when we do attain these 
objectives. Essentially we must look within our own 
resources for the answer to this problem—not only 
within our own resources, but within ourselves. We 
have a magnificent statement of curriculum develop
ment principles to which we subscribe. We are a very 
long way, for a number of very good reasons, from 
actually putting these principles into wide-scale prac
tice. So one of my main objectives as your president 
this year will be not only to help attain the goals we 
have clearly set out in our representations to govern
ment for changes in the pupil-teacher ratio for grant 
purposes, but also to try to help bridge the gap 
between what we say we should like to do and what 
we actually do in many of our classrooms. It follows, 
therefore, that I shall assist the Commission on Educa
tion, of which Messrs MacKenzie and Carter and Mrs. 
Hanney are members, in every way possible. 

We often look without for solutions to our problems; 
for many of them, we must look within. We must be 
prepared, on a continuing basis, to evaluate what we 
are doing, compare it with what we want to do, and 
then find means of bridging the gap between the two. 

AGM Policy Implementation 

Our Annual General Meeting is sovereign within our 
organization—as it should be. It follows that the presi
dent has a responsibility to see that AGM policy is 
implemented where possible. That this is a widely 
shared responsibility detracts not one whit from it as 
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President Bob Buzza will preside at many meetings during his 
year in office. The official opening of the new wing of the B.C. 
Teachers' Building was the first such occasion. 

a responsibility of the president. It may mean heading 
a delegation to Victoria or elsewhere, or visiting a 
large number of local associations about a particular 
topic, or helping in the preparation of documentation 
with respect to one item or another, of having meet
ings with the press, radio and T V , or meeting with 
MLA'S or MP'S, or arranging meetings with such other 
significant groups with a common interest in the prob
lem as the B.C. School Trustees Association, the B.C. 
Parent-Tt ?her Federation, and so forth. Like my 
predecesy ,rs, all of this I am prepared to do. 

I am very little in sympathy with someone who 
damns out of hand a member of this organization, or 
any other, for what he may read or hear somewhere on 
a second-hand basis. Members are aware that they 
can phone the B C I T collect on any matter of urgent 
concern to them. I should not expect to find us re
acting to what we think someone may have said or 
written without giving the individual the opportunity 
of indicating his point of view in full. 

To summarize: the president has a responsibility for 
the preparation for major meetings, for selective travel 
as a representative of the organization, for assisting in 
every way possible with our class-size campaign, and 
for doing what he can to see that ACM policy is 
implemented. 

My purpose in summarizing these four responsibili
ties is to indicate that they are a hard core. They will 
take priority over appearances at conventions or else
where where nothing is expected but sitting up in 
front of peonle and looking happy. 

Like most of those I have met, I find my personal 
satisfactions in more significant ways.D 
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T H E E X P E R T I S E 

OF THE TEACHER 
C. D. OVANS 

S I R R O N A L D C O U : . D , in his presidential address to the 
W C O T P assembly in Vancouver, listed three criteria 
which any occupational group would have to satisfy to 
be professional: (1) a strong organisation, substantially 
self-governing; (2) a united group, marked by profes
sional solidarity; (3) a knowledge of the theory and 
practice of the calling—possessing both culture and 
expert knowledge in some special direction. 

In terms of these criteria he concluded that teaching 
was not yet a profession, but was on its way to becom
ing one. 

I intend to examine more fully than did Sir Ronald 
the third of these professional characteristics, as it 
applies to teaching—the teacher as expert. 

I found myself thinking as Sir Ronald spoke that the 
expertise of the interpreters in action at the Assembly 
was readily definable. Obviously they had to be mas
ters of several languages. Obviously they had to be 
broadly educated so they could interpret at any 
meeting regardless of the topics under consideration, 
which could be professional, philosophical, scientific 
or political. Obviously they had to possess certain 
highly developed skills—intense, prolonged powers of 
concentration, ability to project the feeling as well as 
the meaning of the speaker, ability completely to sub
merge self so as to project faithfully the thinking of the 
speaker no matter how unacceptable the thinking 
might be to the interpreter. 

It would take a brave man indeed to place himself 
in the interpreter's box without special training and 
preparation for the exercise. And yet the same per
son, possessing a good knowledge of a foreign lan
guage and not daring to act as interpreter, would 
likely be entirely willing to try teaching the language. 
Is this because there is no expertise involved in being 
a teacher or is it that the expertise involved is not 
obvious, causing fools to rush in where only angels 
would fear to tread? 

In what is the teacher expert? Is it in subject mat
ter? Very rarely is a teacher rated an expert in a 
subject-matter field. I can recall only one teacher 
widely recognized as an expert in his subject—a tea-

This is the text of an address hy the BCTF's General 
Secretary to the delegates al the Summer Conference in 
Prince George. 

cher of mathematics at old King Edward, long re
tired, who was commonly consulted by newspapers on 
mathematical topics. True subject-matter experts are 
normally found only in universities and as a rule they 
are expected to have doctoral degrees. In any event, 
does not being an expert in history make one a his
torian, not a teacher? A teacher is not necessarily an 
expert in a subject-matter field. 

We could also say that teachers of such skills or 
crafts as typing or metalwork are not necessarily ex
perts. A teacher of typing good enough in typing to 
hold a job in a commercial office would, I suspect, be 
a rare bird. As for shop teachers, I was told some time 
ago that the tradesmen-instructors of Burnaby Voca
tional School tend to place themselves in a caste above 
that to which they feel the trainers of shop teachers 
belong on the ground:-, that they, not the teachers, are 
the real experts in their crafts. 

Is the teacher an expert in pedagogy? At best tea
chers in B . C , even in the five-year B.Ed. (Secondary) 
program, are exposed to only one year of professional 
training. During this period they get some exposure to 
the so-called foundations of education—psychology, 
philosophy and sociology plus a little about school 
administration and methodology. Is it not a very 
limited expertise if it can be acquired in one year? 

Let us try asking the question, 'In what is a teacher 
expert?' in another way. Let us ask, 'What is the sine 
qua non of success in teaching?' I wonder if you will 
agree with my observation that the 'without which 
nothing' mark of teaching success, at least as judged 
by those who hire and fire teachers, is classroom 
management and pupil control. Unquestionably this is 
an area in which teachers become experts. 

There is another still too commonly accepted mark 
of teaching success that I wish to illustrate through the 
story of a very good ex-teacher friend who left the 
profession about 15 years ago to enter the more lucra
tive field of busiriess. The last time I stopped to see 
him he insisted I go home with him for dinner. Also 
visiting in the home at the time was his daughter-in-
law, a teacher. It was in June and it had just become 
known that a younger brother had failed to get recom
mended in several subjects. 

The daughter-in-law had the usual instant answer to 
this kind of problem—if only teachers were more com
petent, if only all teachers were as good as her father-
in-law was when he taught her years ago! Why, if 
you were in his class you just had to work and the 
work was so well organized you could not help 
passing! 

You will see from her description that my friend had 
been a real expert in classroom management and con
trol. The students were made to work and the work 
was well organized for them. You will have noted also 
that he was a real expert in getting his students 
through examinations. This was wherein he was a real 
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honest-to-goodness expert—in teaching for examina
tions. He was a past master in anticipating what ques
tions or kinds of questions would appear on the 
examination paper. But before we give in to the im
pulse to belittle him for having developed this kind of 
expertise, let us not forget that his students and their 
parents liked and respected him for it and his princi
pal and superintendent always assigned him high 
rankings. 

And still today, at the secondary school level at any 
rate, any teacher who keeps good control and who 
regularly gets his students through examinations is 
judged successful. 

This is hardly the kind of expertise that makes for 
professionalism, is it? Yet, unfortunately, it is all the 
school system expects of teachers. 

The Report of the Parent Royal Commission on 
Education in Quebec was in parts quite critical of 
teachers. At the same time, the commissioners care
fully noted that teachers had more than nobly risen to 
the expectations held for them. It is not the fault of 
teachers if expectations are set too low. 

I am sure most teachers in B.C., the great majority 
perhaps, rise above minimum expectations and func
tion professionally. Yet we are held back as a profes
sional group so long as professional levels of perfor
mance and of attitude are not required of us. About 
ten years ago, when the BCTF slogan in the salary 
campaign was 'Professional Pay for Professional Ser
vice,' I was challenged by a school trustee spokesman 
in these terms. That's all very well. I agree that some 
teachers, perhaps even most teachers, render a profes-

T H E 
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sional service, but all don't. Until all teachers are 
required to be professional, you can't demand profes
sional-level pay.' 

By the same token, we are not likely to be able to 
keep untrained or ill-trained people out of teaching 
until all teachers are required to function profes
sionally. 

Let u.s now examine the question, 'In what should 
teachers be required to be experts?' 

To answer this question we must appear to digress 
for a moment and examine some pairs of words to 
make sure we are aware of some important distinctions 
between them. These pairs of words are: education 
and schooling, educator and schoolmaster, and teaching 
and learning. 

What is education? One dictionary definition is 'the 
development of the special and general abilities of the 
mind.' 

What is schooling? One dictionary definition is 'in
struction, education or training esp. when received in 
a school.' 

Professor Marc Belth, of Queens College, New York 
City University, suggests that it is useful to distinguish 
between education and schooling by considering 
schooling as training. Training can be defined as 
'developing or fonning the habits, thoughts, or be
havior of a child (or other person) by discipline and 
instruction.' Education he limits to thinking, to the 
development in man of the ability to think and the 
power to use thought processes in coping with his 
environment. 

He has written an important book called Education 

S P E C I A L I S T " 

O V E R H E A D P R O J E C T O R 
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HERE'S THE START OF YOUR PAPERBACK CLASSROOM LIBRARY 
Yearling Books, Dell's new series for children grades 2-7, brings you paper-
bound reprints of the best of children's literature by award-winning authors 
like E . B . White, Lois Lenski , and Elizabeth Enright. 

Yearling reprints—priced at 5CV, 65c1, and 75<*—give you all features im
portant in children's books: large size type, illustrations from the original 
hardcover edition, colorful covers, and handsome large format 5lA" x 7%". 
A t last it is economically possible for you to enrich your reading program 
with fine children's literature. Wi th a classroom library of Yearling Books 
you can offer your students both self-selection of books and individualized 
reading, right in your own classroom. 

A selected listing of Yearling titles now available 

Fantasy and Animals 
CHARLOTTE'S WEB 75 v 

E. B. White 
Illustrations by Garth Williams Ages 8-12 
(A, BE, CS, H, L J ' , TE, W C " , WH') 

STUART LITTLE 75$ 
E. B. Whito 
Illustrations by Garth Williams Ages 8-12 
(H, LJ) 

ELEPHI, THE CAT WITH THE 
HIGH I.Q. SOv 
Jean Stafford 
Illustrations by Erik Blegvad Ages 7-11 
(LJ) 

Family Life 

650 THE SATURDAYS 
Elizabeth Enright 
Illustrations by the author 
(A, CS, H. LJ, TE, WC) 

Ages 8-12 

650 THE FOUR-STORY MISTAKE 
Elizabeth Enright 
Illustrations by the author Ages 8-12 
(A, H, LJ, WC, WH) 

ALL-OF-A-KIND FAMILY 65$ '. 
Sydney Taylor 
Illustrations by the author Ages 8-12 
(A. BE, CS. H, LJ, WC) 

THE BEECH TREE and JOHNNY JACK 
AND HIS BEGINNINGS 65$ 
Pearl S. Buck 
Illustrations by Kurt Werth Ages 7-10 
(LJ) 

Growing Up 
750 HARRIET THE SPY 

Louise Fitzhugh 
illustrations by the author 
(H. LJ") 

I GO BY SEA, I GO BY LAND 650 
P. L. Trivers Agas 6-12 
(A, H, LJ) 

CALL ME CHARLEY 65C' 
Jesse Jackson 
Illustrations by Doris Spiegel 
(A, BJ, LJ. WC) 

Ages 9 up 

Ages 8-12 

Adventure and Foreign Lands 
THE WATER-BUFFALO CHILDREN 
and THE DRAGON FISH 500 
Pearl S. Ruck 
Illustrations by William A. Smith 
and by Esther B. Bird Ages 7-11 
(H. LJ) 

LANDSLIDE! 650 
Veronique Day 
Illustrations by Margot Tomes Ages 8-12 
t'A. H, LJ, WC) 

Key to booklist 'ecommenuatlons 
A American Library Association, The Booklist 
BE ALA, Basic Book Collection for Elementary Grades 
BJ ALA, Basic Book Collection for JuniorHighSchocIs 
CS Child Study Association booklists 
H Horn Book 
U Library Journal and School Library Journal 
TE National Council of Teachers of English booklists 
WR H. W. Wilson, Children's Catalog 
WH II. W. Wilson, Standard Catalog 

for High School Libraries 
Especially recommended 

** Most highly recommended 

A l l Yearling paperbacks are available 
through your local supplier of paperbacks. 
If you don't know his name, send corre
spondence to Dell International, 156 Broad 
Street West, Toronto, Ontario, Attn: T o m 
Schneller—and it will be forwarded to your 
nearest supplier. 

Please send me the new catalog D E L L 
P A P E R B A C K S F O R Y O U N G 
R E A D E R S , which describes over one 
hundred highly recommended paper
backs for grades 2-8. 

To: 
Dell international 
156 Front Street West 
Toronto, Ontario 
Attn: Tom Schneller 

BCT 

school 
address. 

city/state/zip-

24 THE B.C. TEACHER 



as a Discipline. The concern of education is for the 
kind of thinking that is particular to other disciplines— 
an analysis of the kind of thinking pertaining to phil
osophy as distinct from, say, the kind of thinking that 
pertains to mathematics or science. The task of the 
educator becomes that of developing in man, on the 
basis of his expert knowledge about thinking, the 
power to think mathematically, scientifically, histori
cally or philosophically. 

You can see from this that there is in this approach a 
basis for establishing the unity which Sir Ronald in
sists is required of a professional group. All teachers, 
as educators, would share a common concern—the 
development of the intellect—and possess a common 
body of special knowledge, knowledge about thinking 
and the ways of developing in others powers of 
thinking. 

It is said that it is rationality that distinguishes man 
from animals. A Russian educational psychologist 
claims th;»t, unlike animals, man has the capacity to 
develop in his nervous system a 'second signaling sys
tem' so that he is not dependent upon what his senses 
tell him directly about his environment. Through 
language man can symbolize his concrete experi
ence, forming abstractions which he can then act on 
directly rising a process we call thinking. Education 
is the development of this second signaling system. 

Again, if we accept this proposition, teachers would 
have to acquire a body of expert knowledge about 
thinking. Included might well be some knowledge 
about the physiology of the nervous system, of stages 
of mental development in children and of the process 
of language development as basic to thought. All this, 
too, would be basic knowledge required of all teachers 
as educators. 

Teachers Are Expert in Schooling 
If Belth and the Russian psychologist are right, it 

must be admitted that to the extent that teachers are 
expert at all, they are expert in schooling; i.e., in train
ing, instructing and disciplining, not in education. 
They are schoolmasters, not educators. 

Teaching and learning, while obviously related, are 
distinct processes. 

Carl Rogers, an American psychiatrist who has in
terested himself in the problem of mental health in 
schools, has argued that the word 'teach' and its 
derivatives should almost be dropped from our voca
bulary in favor of learn.' 

When you stop to think about it, we want to learn, 
but we don't want to be taught until we ourselves are 
interested in learning. When my daughter was about 
ten years old, we took her on a motor trip across the 
U.S.A. As a teacher, I was determined to make sure 
that full advantage was taken of the trip to make of it 
a truly educational experience for my daughter. In 
particular, here, I thought, was an opportunity for her 
to leain some geography first hand instead of through 
textbooks. The teaching lasted almost but not quite 
as far as the Rockies. By then every time I opened my 
mouth to bring a geographical feature to her attention 
I was met with an increasingly vehement response: 
'Dad, you're trying to teach me again.' 

Someone has said, 'You can't teach anybody any-
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Here is information thot will be of life-long value to your 
pupils! Each of these teaching aids is prepared in interesting, 
easy-to-follow form. Their usefulness both to teacher and 
pupils has been demonstrated in many Canodicn schools. Check 
the following list: 

BOOKLETS 
Life Insurance—A Canadian Handbook (1964 Edit, in)—Avail
able in both English and French. An 80-page Illustrated booklet. 
Outlines the fundamentals of life insurance. Answers numerous 
questions which are frequently asked by teachers, students and 
the public generally. One copy free to any teacher. 
The Story of Life Insurance—A 20-page illustrated booklet tell
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FILM STRIPS 
Careen In Canadian Life Insurance Underwriting—(Revised 
1962) Black and White. Available In both English ond French. 
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use in guidance classes. One print and one teaching manual 
free to each school. 
The Life Insurance Story—Part I—(Revised 1963) Black and 
White. Available in both English and French. Reveals interesting 
facts through the highly effective film-strip medium. One 36-
frame print and one teaching manual free to each school. 
The Life Insurance Story—Part II—(Revised 1963) Black and 
White. Avolloble In both Engiish and French. This film strip 
deals with the various classes of life insurance, the calculation 
of premium rates, types of policies and their uses, etc. One 42-
frame print and one teaching manual free to each school. 
Tho Life Insurance Story—Part III—(Revised 1963) Black and 
White. Available !n both English and French. Deals with the 
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print and one teaching manual free to each school. 
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The Board of Directors of 
Encyclopaedia Britannica of Canada Limited 

and 
The Canadian School Library Association 

proudly announce the 2nd annual 
ENCYCLOPAEDIA BRITANNICA 

CANADIAN 
SCHOOL LIBRARY AWARDS 

$2,000 annually to be awarded 

($1,000 first prize, $750 second prize and $250 third prize 
to three selected school systems with the most outstanding 
evidence of, or plans for, system-wide improvement, of 
elementary school libraries). 
The purposes of the awards are: 
/. To stimulate public interest in school libraries. 
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libraries to quality education. 
3. To encourage citizen planning for their development. 
4. To commend those school systems whose foresight and 

planning is an inspiration to others. 

The awards will be made by Encyclopaedia Britannica with 
the advisory assistance of Th i Canadian School Library 
Association. The 1968 awards will be announced during 
Canadian Library Week. 

The 1967 Award Winners were: 
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2nd P R I Z E , North Gwillimbury Township School District 
3rd P R I Z E , Okanagan School District No. 14 

FOR APPLICATION FORM WAS to: Canadian School Library Awards, 
Encyclopaedia Britannica, 151 Bloor Street West, Toronto 5, Ontario. 



thing; you can only help him learn.' Certainly learning 
is a very individual thing. 

It can easily happen in teaching that the only one 
who has learned anything is the teacher. Most begin
ners find this out after they have given their first 
test after completing, they thought, the first unit in a 
course of studies. You will have heard it said, 'If you 
really want to learn something, teach it.' 

Learning is beginning to take its rightful place in 
the school system. The teacher today is coming to be 
regarded as a facilitator of learning, not as an im-
parter of knowledge—as Sir Alec Clegg put it in the 
December 1966 and January 1967 issues of this maga
zine, as a 'fire lighter' rather than a 'pot filler.' 

After observing children and teachers at work using 
Elementary Science Study programs which feature 
learning through discovery rather than didactic teach
ing, the editors of the ESS Newsletter observed that, 
as seen by the children, the teacher is a person who: 
• is not too busy to listen to your ideas 
• helps you find exciting things to do, and then lets 
you do them 
• helps keep others from bothering you when you 
want to think 
• gets excited with you about your ideas and your 
discoveries 
• encourages you to work on different problems, with
out ruining it by telling you the answers all the time 
• is a helper when you need an extra pair of hands 
and all others are busy 
• helps you realize what you have learned 

This kind of teaching is impossible, of course, when 
classes are too large. 

Each of the observations implies that the teacher 
felt it was critical that through their school experiences 
the children come to see themselves as able persons; 
able to think for themselves, able to work co-opera
tively with others, and able to learn new things. This 
the teacher did, not by directing the children's efforts, 
but by facilitating them. To us, this lesson helpfully 
illumines a response to the question, "What is teaching 
all about?' It implies that teaching is facilitating a 
child's search for adequacy as he interacts with his 
environment. 

There is nothing contradictory about this view of 
teaching and the Belth or Russian contention that the 
legitimate concern of education is the development of 
the intellect. To facilitate a child's search for adequacy 
a teacher will have to help him develop skills. The 
most important of these skills will be mental skills— 
thinking skills, including skills in manipulating sym
bols, especially words and numbers. These skills will 
be developed through exposing children to activities 
(learning is an active process) in which they will be 
stimulated through their senses (seeing, feeling, smel
ling, hearing, handling) to the point that mental 
processes (describing, classifying, explaining, inter
preting, imagining, generalizing) are invoked. 

Does this not suggest areas in which teachers should 
be expert? Would they not need to become experts 
in devising activities appropriate to the stage of men
tal development the pupils have reached, in selecting 
and making use of appropriate materials to facilitate 

Staff Requirements 
for 

Department of 
National Defence 

Dependants Schools 
Europe 
1968-70 

Department of National Defence Dependants Schools 
provide elementary and secondary education for 
children of personnel of the Canadian Armed Forces 
serving in Europe. Teachers at the Canadian Schools 
in Europe are on loan from their boards for a mini
mum term of two years. 

To qualify for such assignments teachers must: (a) 
be single, (b) have at least five years of successful 
teaching experience, (c) be between the ages of 23 
and 40 years if female and between the ages of 23 
and 59 years if male. 

Exceptions to (a) above are sometimes made when 
single, well qualified teachers of senior subjects 
(Grades 11 to 13) are not available. 

Exceptions to (b) above will be made in case of a 
shortage of teachers of Kindergarten and primary 
grades. 

SALARIES 
Staff receive basic salary and other staff benefits as 
if they had continued to be employed in their Cana
dian school. 

REQUIREMENTS 
For September 1968 requirements will be as follows: 

Elementary Level (Kindergarten to Grade 8) 
Several principals, teachers for all grade levels but 
with the majority of vacancies occurring at the 
Kindergarten-Primary ievel, teachers of French Con
versation, primary consultants and teacher-librarians. 

Secondary Level (Up to Grade 13) 
Teachers for Biology, Chemistry, English, French, 
German, Geography, History, Latin, Mathematics, 
Physics; teachers of Home-Economics, Industrial 
Arts, Physical Education (Boys and Girls), Commer
cial subjects (Pitman Shorthand) and secondary 
school principals. 

Department of National Defence will negotiate with 
employing boards only and not with teachers. 
Teachers wishing to be nominated for positions over
seas must apply to their employing board for such 
nomination and not to the Department of National 
Defence. Boards which have not as yet nominated 
teachers and are interested in doing so should write 
to the Director of Dependants Education, Depart
ment of National Defence, Ottawa, for detailed ad
vice on procedures to be followed. 

Nominations for the 1968-70 term must be received 
by the Director of Dependants Education before 1 
December, 1967. Most school boards nominate 
teachers as a form of recognition for exemplary 
service rendered and it is hoped that this policy will 
continue. 
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the kind of learning the teacher intends to promote, in 
encouraging and assisting the pupils to master the 
learning tasks and to know when he has mastered 
them? 

In this kind of learning situation would disciplining 
be a problem? 

What has been said so far about learning is, by and 
large, more appropriate to the elementary school. At 
the secondary school level there is a place for recep
tive learning, at least so argues—very convincingly, I 
think—Dr. Ausahcl of the Ontario Institute for Studies 
in Education. Reading his book, Learning Theory and 
Classroom Practice, made me feel very ignorant about 
the learning process involved even in the study of 
formal subject matter. 

What particularly impressed me, however, was his 
insistence on the need for teachers to have available 
to them some meaningful learning theory. Teachers 
arc apt to say of their preparation program, 'It's all 
too theoretical, it's ivory-tower stuff; it's quite divorced 
from the reality of the classroom.' 

Tlie criticism may be valid, but, if so, it is a criticism 
of what has been given them masquerading as theory, 
for there is nothing more practical than theory. With
out it practice has to be unguided and intuitive, not 
deliberate and reasoned. 'He who practises an art 
without theory,' said one writer, 'is a dabbler, not an 
artist.' In the same way, he who attempts to practise 
teaching without theory is a muddler, not a profes
sional. 

Teachers must, and I am sure soon will, have avail
able to them a body of specialized knowledge about 
learning theory which will make them truly expert in 
a professional sense. It is not their fault they do not 
have this knowledge today. They have not been given 
it in their teacher preparation programs. 

I have suggested that teachers need to develop ex
pertise in educating rather than in schooling, and in 
learning rather than in teaching and that becoming 
experts in learning will involve acquisition of a learn
ing theory seen and appreciated as meaningful to tea
chers so that it will affect classroom practice. 

It is rapidly becoming imperative that this kind of 
expertise be developed. 

Education is said to be the key for social and econo
mic progress and for individual fulfillment. This is 
true, but this progress and this fulfillment will not 
happen merely by keeping youngsters longer in school, 
by establishing new kinds of schools or by devising 
more programs within existing schools. 

The proof of this contention can be seen today in 
the U .S .A.—the country with the most highly developed 
school system in the world. Paul Goodman, the Ameri
can sociologist, claims that more than 50% of Ameri
cans today are separated from their society. They are 
unemployed or unemployable, chronic welfare cases, 
mentally disturbed, criminals, delinquents, beatniks 
or hippies—some menacing, some harmful only to 
themselves—protesters and escapists. Certainly, even 
though his contention may be exaggerated, we are all 
aware of riots, burning and looting that have scarred 
large urban society in the U . S . A . 

The social progress that is possible through educa-
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Of all the things you can do to improve your home, nothing 
adds so much for so little as a colored extension telephone. It 
saves you thousands of steps a year, gives you privacy when 
required, brings that glamourous modern note to any room 
in your house. And the cost is only a few perm "res per day! 

AN EXTENSION FOR YOUR TEEN
AGER can bring important fringe benefits 
for you, tool Teenagers being the talking-
est people in the world, you solve at one 
stroke the problem of having to listen to 
them endlessly. Also, teenagers save you 
a lot of steps by answering the phone 
automatically, every single time it rings. 
A well-mannered teen is almost as good 
as having a butler to take your calls! 

B U S Y M O T H E R S , B A B I E S A N D 
K I T C H E N S go together naturally with a 
Speakerphone extension. At the flick of a 
switch your hands become free again— 
you iisten over the compact loudspeaker 
and talk back over the sensitive micro
phone. Meanwhile, carry on giving Junior 
his formula, preparing the dinner or mixing 
the cake. In fact, the Speakerphone makes 
kitchen calls a piece of cake every timel 

HOBBY SHOP PROJECTS ore a de
manding and often intricate affair which 
should never, NEVER be interrupted! No 
more rushing upstairs or into another 
room when the phone rings. Take the call 
the modern way, and still concentrate on 
that important work-bench project. Find 
out more about these glamorous low-cost 
home aids TODAY, without obligation, 
from your B.C. TEL Business Office. 

B.C. TEL ® 
BRITISH COLUMBIA TELEPHONE COMPANY 

WORLDWIDE TELEPHONE CONNECTIONS • INTERNATIONAL TWX AND TELETYPE SERVICE • RADIOTELEPHONES • CLOSED CIRCUIT TV • INTERCOM AND PAGING 
SYSTEMS • ELECTROWRITERS • OATAPHONES • ANSWERING AND ALARM UNITS' • OVER 300 OTHER COMMUNICATION AIDS FOR MCOERN HOMES AND BUSUESS 

In Vancouver call 683-5511 
If calling long distance, ask the operator 

for ZENITH 7000 (there is no charge). 
4 0 8 C - 6 - R E X 
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-Booklets, "Very Personally Yours" 

-Teaching Guide 

-Menstrual Physiology Chart 

.Booklet—"How to tell the retarded 
girl about Menstruation" 

Note: Material will be sent to teachers and f 
authorized personnel only. ? 

KOTEX is a trademark of Kimberly-Clark of Canada limited ^ 

/y-. i ^ - . t*£>i L ^ - - r ^ ^ i '~Gr. t̂ >~. <^-, _̂ >-, '^r. (̂ -. -̂ 5̂  >^r. t̂ >-, t̂ >-, 'jy. ^> 
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tion will come about only if the schools stop empha
sizing schooling and start educating, when teachers in 
turn become educators more than schoolmasters, and 
school principals become educational leaders rather 
than headmasters. 

An American university student, in a little volume 
containing critical essays about society and education 
(To Makj a Difference, edited by Dr. Otto Butz, San 
Francisco State College), has written: 'I would say my 
education began when I started to change my general 
outlook and to think more for myself. This means 
that what I call my education started after about 
eleven years of public school, that schooling having 
had virtually nothing to do with the beginnings of my 
real education.' What a condemnation of the schools 
he attended! How can there be social, individual or 
economic progress through education, if education is 
delayed until university? Shall education be the pre
serve of the privileged few? 

The same student goes on, optimistically, 'If present 
trends continue, it will be education for the full de
velopment of total human beings—people who will be 
informed, capable of thinking and creating and sensi
tive to the issues of our times.' 

But his optimism is in respect to education at the 
college level. In today's complex, ever-changing so
ciety every man needs education, not jost schooling. 
Education must begin with first entry to school. 

Another student, who, incidentally, intends to be
come a teacher, writes in the same volume: 'In science 
we have believed and hence we have achieved. What 
now remains is to extend logical faith beyond science. 
We need to humbly recognize that man has not yet 
been seen in the fullness of his being, that there is a 
Reality about him that has so far escaped us. In order 
to develop the potentialities of man we must put faith 
in man.' 

To this I say amen. Let us also, as teachers, put our 
faith in ourselvos because we too are Man. We have 
the same potentiality for learning and development 
as our pupils. Let us put our faith in ourselves that 
we can acquire the expertise to become educators, 
not just schoolmasters. 

The fact that teachers in our province have recently 
launched their own Commission on Education, through 
which uV=y are prepared to take a critical look at 
themselves and their practice, as well as the existing 
school system, shows that they have faith in their col
lective ability to bring about improvement in educa
tion. 

It shows also a willingness to heed Sir Ronald 
Gould's admonition that they cannot spare blood, 
sweat and tears in advancing themselves professionally. 
To blood, sweat and tears they are adding their own 
money—$15,000 worth in the first year of the Commis
sion. 

I suspect that, in the beginning at least, most of the 
blood and the sweat will be shed by the three Com
missioners. The tears, let us hope, will be tears of joy 
to come when the work of the Commission is ended 
and we can take pride in ourselves for our daring and 
foresight and our vision in taking direct action on our 
own toward the improvement of education. • 

SCHOOL PRINCIPALS AND 
HOME AND SCHOOL GROUPS 

FREE! 
FOR 

YOUR 
SCHOOL 

K O D A K 
16 mm Deluxe 

Sound Projector 
Retail Value 

$843.00 

"FUNDS TO SERVE" shows you and your students 
how easily your school can win a FREE KODAK 
SOUND PROJECTOR, plus earning $4860.00 extra 
in cash profits for any worthwhile purpose. 

If money is required for any department in your 
school, such as bands, uniforms, equipment or 
travel . . . you can be sure of excellent results, with 
no risk involved, through our proven services, which 
are advertised regularly in most Canadian schools 
and educators' magazines. 

FUNDS T O SERVE SCHOOL 
SPECIAL "C-l00" PEN SETS 
An exclusive plastic pouch, containing 
5 clear-view pens, in a variety of 
colors. 
C-100's long life, quality ink, gives as 
much writing as pens 5 times the cost. 
Write instantly—No skip—No smear. 

HERE IS HOW YOUR SCHOOL CAN EASILY 
REALIZE A LARGE CASH PROFIT PLUS A FREE 
KODAK SOUND PROJECTOR. OTHER CON
STRUCTIVE PRIZES suitable for schools, available 
for smaller groups. 

WRITE TO-DAY . . . for FREE C-l00 pen pouch 
and brochure, PLUS our 16 page colorful, illus
trated, descriptive and self-explanatory catalogue. 

'Jundd Jo S&w& 
Division of 

FRED THOMPSON SALES LTD. 
48 Apex R d . , Toronto 19, Ontario 
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Can these accusations 
against the Fathers of 
Confederation be true? 

O D'Arcy McGee swore a solemn oath to destroy Britain's power in Canada 
6 A. T. Gait intrigued for years to help the U.S. annex Canada 
6 G. E. Cartier was a secret traitor and a revolutionary leader 

At least one newspaper, the Acadian Recorder, inflammatory report has been reproduced in 
reported these charges as fact on July 1,1867— precise, full-size facsimile as part of an exciting 
the first Dominion Day. Now, 100 years later, new history teaching system: 
the newspaper page that carried this outraged, 

CANADIAN JACKDAWS 
from 

CLARKE IRWI 
CANADIAN JACKDAWS are wallets stuffed with 
copies of letters, documents, pictures and objects 
from the past, all of which allow students to learn 
history in the most interesting and effective way 
possible—by immersing themselves in the actual 
evidence of the period being studied. 

In CONFEDERATION 1867 (Jackdaw No. C1), 
for example, the student may balance the extreme 
views of the Acadian Recorder against the 
pro-Confederation report that fills the Toronto 
Globe's edition of the same date. The Globe is 
reproduced in full, exactly as it first appeared. This 
kind of material in every Jackdaw is supplemented 
by a number of broadsheets dealing in modern 
terms with the important aspects of the 
period covered. 

Every modern method of communication and 

effective teaching can be part of a 
CLARKE IRWIN CANADIAN JACKDAW. 

When teaching about Canada's part in the Dieppe 
Raid during World War II, for example, what could 
seize and hold attention more effectively than 
listening to the Jackdaw recording of the 
eyewitness news reports that were broadcast to 
Canada and the world on the day of the raid? How 
much more real Confederation becomes when a 
student can examine in his own hands a heavy 
plastic reproduction of the few commemorative 
medallions struck for the Queen and the members 
of our first legislature. 

These, and other objects, colours, shapes, sounds 
will make the series of Canadian Jackdaws the 
most refreshing new approach to history teaching 
for a long time to come. Bookstores: $2.50 

Now Aveilable* 
No. CI C O N F E D E R A T I O N 
No. C2RIEL 
No. C3 C A N A D A V O T E S 1791 -1891 
"including Jackdaw No. 23 
W O L F E AT Q U E B E C , originally 
published in the British series 
distributed by Clarke Irwin in Canada. 

Ready next month: 
No. C71837: M A C K E N Z I E 
No. CB DIEPPE 
No. C9 BRISTOL 

& T H E C A B O T S 

Another teaching innovation from 

In preparation: 
T H E LOYALISTS 
1837: PAPilMEAU 
T H E W A R OF 1812 
P U S H T O T H E PACIFIC 
T H E FUR T R A D E 
BUILDING T H E C.P.R. 
LOUISBOURG 
and many others 

CLARKE IRWIN 
Toronto Vancouver 
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JLet's have 

T E A C H E R - C E N T E R E D S C H O O L S N E NELSON 

W E MUST RECOGNIZE that we live in a rapidly changing 
world—a world in which, moreover, the rate of change 
is also rapidly increasing. Unfortunately, this change 
does not take place uniformly in all sections of our 
society. If we think in terms of the different environ
ments of which our society is composed, we will 
"ecognize at once that the educational environment is 
changing much more slowly ihan either the economic 
or social environments. 

Let us look briefly at these three areas of change. 
Surely I need not stress the economic changes that 
are taking place in today's society. We have all heard 
statistics relating to the growing effects of automation 
and cybernation on the world of work. We have 
heard, too, the disquieting thought that perhaps we 
should not be educating to produce a working society, 
since work is rapidly becoming obsolete in so many 
fields. Two or three years ago, Dr. H . S. Broudy of the 
University of Illinois suggested that B.C.'S vocation
ally-oriented streaming system was excellent prepara
tion for the world of 1940. 

Writing in Saturday Review, Robert Maynard Hut-
chins points to the absurdity of educating for market
able skills which are rapidly losing their market value. 
He says, 'What education can and should do is help 
people become human. The object of education is not 
manpower but manhood. . . . We can now make the 
transition from a working to a learning world.' 

So much has been written and said on this area of 
change that I would be wasting your time to dwell 
on it at too great a length. If it is true, however, that, 
as a top official of General Electric put it, 'Computers 
. . . will make up your grocery list, remind you of 
appointments and anniversaries, take care of your 
finances, pay your bills, write your cheques, figure out 
your income tax, and answer your telephone . . . in fact 
carry out every function except that of reproduction,' 
it is also true that modern technology is substituting 
not only for the muscles of men but also for their 
minds. If this be the case, our 1940-oriented educa
tion system is rapidly becoming obsolete. 

The other rapidly changing environment is the 
social environment. Most teachers are guided by the 
value system which got us safely through the Depres
sion and through the last World War. Most of us still 
think in terms of the Freudian concepts of adjustment, 
the Dale Carnegie approach to social relationships and 
the Protestant ethic with respect to morality. 

N. E. Nelson, BCTF Second Vics-president, addressed the 
delegates to the Summer Conference. This is his text. 

But consider the world from the point of view of 
the young person of today. As one speaker put it in a 
paper delivered to North Vancouver teachers, 'These 
young adults have never known a pre-TV world; they 
have more money, more leisure than previous genera
tions, their cars have propelled them into a world that 
we did not meet until we were mature. They have 
learned by the age of six what it took us twice as long 
to learn in our day. In Marshall McLuhan's words, 
"the adolescents wear all mankind as their skin." In 
other words, they know through the media of TV and 
radio the instant anything of note happens anywhere 
in the world. They partook of Kennedy's assassination, 
trembled over the Cuban crisis at the very moment 
they and we neared nuclear destruction. 

'As a result of their early knowledgeability they no 
longer tend to look up to their teachers as oracles; they 
demand involvement and participation in the affairs 
of the school.' 

These students who have been plunged into the 
world's problems in depth by TV (one half-hour in 
tortured Viet Nam, followed by a half-hour in race-
torn Detroit) come to school accustomed to consider
ing human problems from the core of their complexi
ties and without extensive preparation—only to crawl 
snail-like through the ponderous sequences of nar
rowly defined, out-dated and separated courses. 

Is it any wonder the young adults of today are be
ginning to question the values of our generation? We 
see this questioning everywhere, in the universities, 
in the so-called 'hippie movement,' the Nsw Left, and, 
closer to us, in the secondary schools, particularly in 
the senior grades. Those of us who have teenage 
children see it unmistakably at first hand in them and 
in their friends, and we can learn a great deal from 
them. 

Thus we see rapid changes taking place in the eco
nomic and social environments, and the educational 
environment lagging sadly behind. 

Yet there are hopeful signs, for change is occurring in 
education, too. There are signs that there is a quiet 
revolution going on in educational thought—or per
haps it is premature to call it a revolution, since very 
few have so far sprung to the barricades. We see 
around us new ideas, innovations which reflect the 
changes taking place elsewhere in our society. Two of 
these changes are the increased stress on the individua
lization of instruction and the changing concept of the 
role of the teacher. 

One thing is certain; the educational changes are 
not keeping pace with economic and social changes. 
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MB BEHIND 
THE 

SCREEN" 
. . . is a random collection of 
thoughts and suggestions on 
a subject that's close to all 
readers of this magazine. 
Namely, the ever-expanding 
audio-visual method of teach
ing. We say ever-expanding, 
because new techniques, new 
forms of equipment and ma
terials are constantly being 
developed and new audio
visual applications found. Not 
only in schools, colleges and 
other institutes of learning 
but in industry and allied 
fields. The whole idea of 
"Behind the Screen" is to 
help you keep in touch with 
these new developments. 

There are many interesting 
things going on in AV gen
erally and we'll be showing 
you some of them regularly in 
the illustrations on the right 
of this page. 
Our own people at Audio-
Visual Systems', technical 
men, management, sales and 
dealers will be supplying the 
material. But if you've got an 
item you feel will be of interest 
to AV people we'd be de
lighted to have it. 
In the meantime if you'd like 
some really interested help 
with your AV planning/simply 
write: 

"BEHIND 
T H E S C R E E N " 

Audio-Visual Systems, a divi
sion of Anglophoto Ltd., 27 
Haas Rd., Rexdale (Toronto), 
Ont. Or phone Toronto 249-
7811, Montreal 631-9851, 
Vancouver 733-4177. 

'Distributors in Canada of H.P.I., 
Neumode, Projection Optics 
(Transparencies: Tweedy), Ra
diant, Technicolor (Loop Films: 
MacMillan, Thorne, Walt Disney, 
I.C.F., I.V.A.C) Viawlex. 

previewing and projecting: 
Viewlex makes it easy! 
Viewlex V25 
Rugged, easy-operating projector 
that's guaranteed for life. Accepts 
35mm filmstrip, either single or 
double frame, and 2" x 2" and 
bantam slides. Cannot tear or 
scratch film. No filmstrip sticking. 
Range of lenses available. 

P rev sewer Sr. 
Desk-top, large screen viewer 
that's perfect for individual or small 
groups, study in library or resource 
centre. For 35mm single frame 
filmstrips. Simple threading, click-
step advance and reverse. 

"Overhead" 
on a Budget 

with Projection 
Optics Quality! 

Travel-graph 99 
Quality-made overhead pro

jector with a host of expensive 
features. Flawless needle-sharp 

screen image corner to corner, 
even in daylight. Easy main

tenance. "Straight-thru... 
See-thru" lamp changing ease. 
Safety switch shuts off power 
when door is opened. "Can't 
lose"access door. Quiet, cool 

operation. Professional size 
10" x 10" platen to accept 

standard transparencies. 

Audio-Visual Systems 
a division of Anglophoto Ltd. 
27 Haas Rd.. Rexdale (Toronto), Ont. 
Montreal: 160 Graveline St., Montreal 9. Quebec 
Vancouver: 1655 West 4th Ave., Vancouver, B.C. 
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Perhaps the first duty of educators everywhere is to 
ask why. Obviously the overriding reason is money. 
There is no discernible profit in education so, in our 
business society, businessmen tend to dissociate them
selves almost completely from education. Yet look at 
the billions that are spent without question on tech
nology, for research, on test projects and the like. No 
wonder technology advances faster than education! 

If our society would reflect the same concern in its 
budget foi' education as it does in industrial and mili
tary budgets, the cultural gap would close much more 
rapidly. 

If we glance in even the most cursory manner at 
the history of educational thought, we shall recognize 
that in educational philosophy the pendulum has 
swung, customarily, from the traditional subject-cen
tered point of view to the progressive or child-cen
tered point of view. There was the classical 17th 
century system which marked the educated gentleman. 
Then came Rousseau and his Emilc in the 15th cen
tury, and with him a new progressive concept of the 
child as a young adult with all the entitlements and 
dignities of adulthood. Then back swung the pen
dulum to the traditional subject-centeredness of the 
Victorian era; then a return to child;centeredness with 
Dewey and the progressive, experience-oriented 
'learn-by-doing' schools. Then, of course, came Sputnik 
and the frantic scramble back to the subject. Now we 
have continuous progress, individualization of learn
ing, centering our attention once more on the child. 

I believe that we educators can contribute most to 
the achievement of effective teaching and learning 

conditions in our schools by refusing to be fascinated 
any longer by the hypnotic swing of the pendulum 
between the two extremes of subject-centered and 
child-centered education. It is now possible, and in
deed imperative, for us to think in terms of a teacher-
centered philosophy. 

This does not mean that we are any the less con
cerned for the child. On the contrary, teacher-centered-
ness in education is the surest guarantee that the 
child will be the ultimate recipient of all educational 
benefits. 

I know it is difficult to envisage, under present cir
cumstances, an educational system in which prime 
attention is focussed on the teacher—difficult to en
visage because the teacher has been the forgotten man 
for so many years that no one really listens to him any 
more unless he speaks through a powerful organization. 

Whenever the experts have concerned themselves 
with improving the subjects or adjusting the child, they 
did so without particular reference to the person most 
essential to any quality educational system, the tea
cher. For years curricula were revised secretly and 
announced suddenly, without consultation with the 
teachers who had to use them. Even now, although 
we have a voice, final control lies with the Department 
of Education. 

Studies have been made of the gifted child, the slow 
learner, the normal child, the abnormal child, individ
ual differences in children ad nauseam and, as a result, 
teachers took courses for credit in these various 
studies. Then they went out into the school system to 
become ciphers, transfer record numbers, swamped by 

YOURS FOR THE ASKING... 
valuable teaching material for your classes 

Use this page as your order form. Mail it (or bring it) to your nearest Commerce 
branch — or mail to: The Secretary, Canadian Imperial Bank .of Commerce, 
Head Office, Toronto. Be sure to enclose your name and address. 
1. Natural Resources Map of Canada (English only) Printed In black Q"™** Required 

and white, 12'/«" x 17%", A-36 
2. Historical Pictures (English only) Size 12" x U " : 

(a) "An Early Maritime Fishing Station", A-37 
(b) "Early Pioneer Fur Trading Settlement, "A-38 
(c) "A Mining Camp of the 'Nineties'", A-39 

3. Booklets on agricultural subjects designed for farmers. Found useful 
for teaching agriculture to Grades 7 and 8, and in Secondary 
Schools. Illustrated. To obtain our latest Farm Booklet and a Requi
sition Form listing other titles, check here 

4. Banking Forms for Schools. To obtain a selection of banking forms 
for classroom use, check here for a Requisition Form giving complete 
list of forms available 

English French 

C A N A D I A N I M P E R I A L B A N K O F C O M M E R C E 
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The Alberta Teachers' Association 

invites applications for the position of 

Executive Secretary 

The Alberta Teachers' Association is the professional association of the 18,000 teachers 
employed in the publicly supported schools in the province and organized into 72 locals 
of the Association. In its head office in Edmonton there is at present a professional staff 
of 15 members and an office staff of 36. The executive secretary is the chief executive 
officer of the Association with responsibility in three main areas: leadership, coordination 
and administration. 

The person appointed to this position will be a successful professional educator with a 
firm commitment to the importance of teaching as a profession. In making the appoint
ment, consideration will be given to auch factors as scholarship, experience and attain
ments in education and other fields, and skills in the field of human relations. Further 

^v information regarding the position and the necessary qualifications for it may be had on 
request from the secretary of the Selection Committee. 

Applicants should provide complete curriculum vitae covering academic and profession
al achievements and should submit the names of several persons from whom references 
may be obtained. 

The 1967 salary is $23,500. Personnel benefits include group medical services, hospi
talization, life insurance, provision for sick leave and sabbatical leave, coverage under 
The Teachers' Retirement Fund Act, and five weeks' annual vacation. Salary and other 
benefits are reviewed annually. 

Employment will begin on or after August 1, 1968 as executive secretary designate with 
actual functions as executive secretary to commence January 1, 1969. Deadline for 
receipt of applications is December 15, 1967. 

Enquiries and applications should be addressed to: 

W. P. Wagner, Secretary, Selection Committee, 

7431-119 Street, Edmonton, Albarta 
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impossible work loads and endless trivia. 
In time, teachers became so much a product of this 

system that, although, generally speaking, they want 
to bring about innovations, to change the old, out
moded ways of doing things, to end the frustrations 
which so often accompany teaching, they don't know 
where to start. This is no reflection on the teacher; it 
is, rather, a reflection on the educational system which 
makes it so difficult for teachers to break the mold. 

Now a new fresh wind is stirring education. We 
hear more and more about innovations in thinking, 
about the learning processes, about student self-
directed learning, large group techniques, paraprofes-
sional aides, and so on. 

One such innovation, for example, is suggested by 
Dr. Carl Rogers, who examines the learning process 
and comes up with what he calls 'experiental learn
ing.' By experiental learning Dr. Rogers means that 
learning must form a part of a child's experience as he 
finds himself in a situation wherein he is face to face 
with a problem that is meaningful to him—a problem 
to which he wants to find a solution. The child is at 
the center of the learning process, not the teacher. But 
the teacher is the key figure in initiating understand
ing. He is the facilitator of learning rather than the 
impartar of knowledge. It is almost paradoxical that, 
as the teacher becomes a less dominating figure in the 
classroom, at the same time he becomes a far more 
important factor in the learning process. 

There is more to Rogers' theory than is suggested 
here. It is one uf the promising theories now being 
advanced. What we must concern ourselves with, and 
guard against, however, is the tendency of our educa
tional system to absorb innovations as they come 
along without itself undergoing any really significant 
change. And so long as the teacher is relegated to a 
subordinate role in our educational structure, so long 
will innovations be defeated by the weight of 
tradition. 

Bob Buzza, our president, recently said: 'Our con
cern is with the short term and long term future. The 
Chant Report was limited to suggesting changes in a 
school system which was taken as being basically 
sound. Our concern is with the total fabric—not just 
with patching up a garment that still has to be worn 
for some time to come. We are concerned with an 
ideal to work to, and therefore wish to look beyond the 
immediately practicable.' 

It may be tl...t the ideal for which we are looking— 
the long term future, that is—is a rebuilding of educa
tion toward a teacher-centered point of view. If learn
ing is to be facilitated, the educational structure must 
be organized to accommodate the teacher to a greater 
extent than is now the case. 

The teacher must have time to teach; he must have 
equipment and materials to work with; he must have 
space in which to work; he must have opportunity for 
study; he must, himself, have an understanding of his 
true role as a teacher and he must have the prestige 
that will give others confidence in him and give him 
confidence in himself. Only then will education be in 
the hands of the true professionals and the gap be
tween theory and practice narrowed. 

If we start with this premise, we can see the role of 

Apply Immediately 
Accept the Challenge 

Two Year Teaching Assignments 

AFRICA, ASIA 
and the 

CARIBBEAN 
Beginning September, 1968 

Qualified secondary teachers especially math and science 
with university degree and five years' experience. 

Teacher trainers both primary and secondary, and technical 
fields. 

Education specialist various fields. 

Both French and English speaking teachers required. 

APPLICATIONS CLOSE OCTOBER 2.5 

EXTERNAL AID OFFICE 
75 Albert Street 

Ottawa 4, Ontario 

P A C I F I C M U S I C A L 
W H O L E S A L E S U P P L Y L T D . 

6695 Main St. (at 51st Ave.) 
Vancouver 15, B.C. — 327-8355 

RECORDERS (HOPF) 
AUTOHARPS (OSCAR SCHMIDT), E T C . 
B A N D E Q U I P M E N T — BRASS — R E E D 
PERCUSSION A N D STRING P R O G R A M 

REQUIREMENTS — E T C . 

Service Department — We Service what Wc Sell 

Are You on Our Mailing List? Send us your 
Name 

Address 

B R I D G I N G T H E G A P 

F R O M I N T E R E S T T O O W N E R S H I P 

RENTALS — SALES 
TRADES 

PAMUS R E N T A L 
L T D . 

195 E. 51st Ave. (at Main) 
Vancouver 15, B.C. — 325-1811, 327-8355 
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NOR-WES CHALETS 

• Distinctive architecturally designed quality structures. 

• Your "Get-away" home, for ski chalet, summer home 
or for year round living 

• Nor-Wes A frames and chalets are a complete pre-
cut package 

• Free brochure on request 

NOR-WES BUILDING SUPPLIES 
1075 Marine Dr., North Vancouver 988-5221 

W A N T E D 

Dynamic Reading 
Teachers to teach part time 

• Must have Master's degree in Education or allied 
subject. 

• Applicants would be required to take the course 
(expense paid) plus further intensive training which 
would not in itself guarantee a position. 

• Applicants would hu/e to reach a top level of teach
ing ikill as the success of the programme is deter
mined by the quality of instruction. 

• Evelyn Wood Reading Dynamics has had an un
precedented success in business and all levels of 
education; this can be accounted for in part by 
our highly skilled part lime teachers. 

For further information please call 

Mr. L . McGowan at 685-2374 

or call at 

602 - 1075 Melville Street, Vancouver 5. 

the principal, the local association and the B C T T more 
clearly. Their greatest concern must be to heip the 
teacher to realize his destiny by helping to free him 
from the shackles which now hold him, by working 
toward those conditions which will allow him to be 
more effective. Those conditions include: 

1. The creation of conditions under which he can 
function effectively in his new role. 

2. An understanding of, and a willingness by the 
teacher to accept, his new role as teacher. 

3. An understanding and acceptance among admin
istrators, superintendents, school boards, government 
officials and the public generally of his new role. 

We shall, of course, hear the stout upstanders, the 
nay-sayers, saying, 'But this is impossible! It is too 
idealistic, too sweeping, too revolutionary, too costly.' 

I agree. One cannot start anything that will neces
sitate an uprooting of traditional practice and expect 
that it will be accepted and instituted holus-bolus. 
Just as the ripples from a stone thrown into a pool 
radiate outward, so do sweeping changes begin in a 
small way. We must first throw a few stones into the 
pool. 

For the short term we must think in terms of ex
perimental situations to show that this philosophy 
works. We must set up pilot projects, in selected 
schools if necessary, to create the conditions I have 
described. 

A New and Exciting Philosophy Is Possible 

There is at present a willingness to experiment. If 
such projects could be shown to work, and to work 
well, we could expect the gradual growth of a new 
and exciting teacher-centered educational philosophy. 

Such a pilot project is suggested by the National 
Education Association's 'Time to Teach Project of the 
Department of Classroom Teachers.' The plan, briefly, 
is to bring about educational reform within a district 
by setting up a committee which involves teachers in 
decision-making regarding school policies. Teachers, 
administrators and superintendents would work to
ward a common goal—to free the teacher to provide 
time for teacher-student interpersonal relationships 
which could result in the pursuit of educational goals 
that are meaningful to both students and teachers. 
They start with a frank evaluation of present practices, 
they set up criteria for better practices and they clear 
the way for teachers to choose alternative courses of 
action. The NEA plan, in effect, provides teachers with 
an opportunity to take a leading part in determining 
how practice can be improved at the local level. 

N E A also provides resource materials for such pilot 
projects. It has published a book, Innovations, which 
contains much of the research done in attempting to 
determine high-priority use of the teacher's time. We 
cannot begin such projects immediately, however, for 
our Commission has just begun its deliberations. It 
would be premature to set up a project which might 
have far-reaching implications before the commission
ers have had an opportunity to study all possibilities. 

What can we do in the year ahead? We shall, of 
course, continue the class-size campaign at both the 
elementary and secondary levels. 

But we cannot continue to demand better teaching 
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Get ready now for Spring '68 ... 
Lovely Suits, Coats, Dresses and Costumes from London, England and Dublin, Ireland — fabulous 

wool tweeds; Crimplene and Orion Knits — all in the subdued, classic elegance. 

Order your selection November 1 through 25 in your size and colours for delivery in early February. 

Present your B.C. Teachers Card for a discount of 1 5 % off regular store prices. 

Visit our showroom — by appointment only — telephone 684-1044 

Washburn International 
#614 u'ank of Novo Scotia Building, 602 West Hastings Street — Vancouver 2 
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General Secretary 
The Ontario Secondary School 
Teachers' Federation 
requires for January 1st, 1968 
a person of demonstrated 
leadership ability 
in education for the position 
of General Secretary 

Duties: 
As the chief administrative officer of this rapidly 
expanding organization, the major responsibilities 
of this position are: 
- to advance the goals of this organization by 

recommending imaginative, effective courses of 
action to be taken by an elected Provincial 
Executive, to which he is directly responsible. 

- to plan and direct the activities of an expanding 
professional staff and office staff. 

Qualifications: 
- Proven superior ability as a teacher and adminis

trator, preferably involving secondary education ; 
a university degree, and evidence of additional 
achievement in education beyond university 
work. 

Remuneration: 
- Competitive with other major positions in edu

cation ; the amount in excess of $25,000 will be 
negotiated. 

Applications should be addressed to: 
The President 
Ontario Secondary School Teachers' Federation 
1260 Bay Street, Toronto 5, Ontario 

UNIVERSITY OF OSLO 
INTERNATIONAL SUMMER SCHOOL 

Six weeks, June 27 to August 7, 1968 
Write: Admissions Office, Oslo International Summer School, 

e/o St. Olaf College, Northftold, Minnesota 55057. 

ACT NOW-
The deadline for joining 
your PSA is 
November 15, 1967 

conditions without examining more closely our own 
parallel responsibilities for improving the quality of 
the services we provide. 

Whatever the long range plans we decide to pursue, 
we can be sure that they will involve a greater respon
sibility for the teacher. Let u.s, therefore, begin to 
stress, through our Professional Development Division, 
discussions on the nature of learning, on the changing 
role of the teacher, and so on—in other words, add to 
our in-service program. 

At the same time, in anticipation of the setting up of 
pilot projects, we might consider developing a greater 
spirit of self-evaluation throughout the profession. Most 
of the criticism of educational practice conies from 
outside the teaching ranks. It is time we began to 
examine our own practices—after all, we are the ones 
most qualified to do so. As Malcolm Provus, director 
of the Time to Teach Project, says: 'Only when educa
tors themselves, whether teachers o.- administrators, 
see a need for change in terms of tho inadequacy of 
their own behavior will they willingly turn to a vast 
research literature in order to solve practicable prob
lems in the public schools. Teachers and administra
tors alike must recognize that a candid assessment of 
their own personal-professional problems is the only 
realistic starting point for constructive change.' 

Is it true, for example, that many of our schools are 
operated from the point of view of administrative 
expediency rather than concern with learning? 

The Gap Grows Wider Daily 

The gap between things as they are in the schools 
and as they are in the world outside grows wider daily. 
If the gap between educational change and socio-eco
nomic change is to be closed before the entire educa
tional structure as we know it becomes completely 
discredited in the eyes of our young people, we must 
translate theory into practice far more quickly than we 
are now doing. 

The way to do this is to trust the teacher, to place 
both theory and practice within his charge, to make 
the practitioner the instrument of change, so that, 
ultimately, we shall have a far more flexible school 
system, a system which can adapt more readily to the 
changing needs of our society. We cannot think 
in terms of a single panacea for all educational distres
ses; change is too rapid for that to be possible any 
longer. We must, instead, envisage a flexible system 
which will adjust continuously to changing conditions. 

And when the day comes that we have a truly 
teacher-centered educational system, on that day we 
shall have reached the state of professionalism of 
which Sir Ronald Gould spoke at the recent W C O T P 

assembly—a state of professionalism which 'will not 
fall like manna from Heaven, nor from some benevo
lent government. Neither the gods nor government 
can give teachers professional status, for it is not a gift 
at all; it is earned, not bestowed.' 

If we can prove to the world that teachers can 
accept the true responsibilities of the great profession 

. they serve, if we can prove that to allow the teacher 
more self-direction is ultimately to help the child, we 
shall at last have earned the right to call ourselves 
true professionals and to rejoice in the rewards of our 
calling. • 
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The Credibility Gap 
Continued from page 11 

class in which each child has a different perceptual 
background? 

How well can we know our Grade 5 child and his 
unique learning problems when he is one of 150 child
ren to whom we are teaching social studies? 

How much time is there to explore ideas and de
velop personal meanings between the 10:05 and 10:55 
bell? How much time is there to integrate learning? 

I have taken a brief look at some significant facts 
stated by social scientists. They raise basic issues for 
education that I believe we should be considering. 
Let's think about what happens to the child as he goes 
through our school system. If we teach the subject 
matter of each grade to all children, we are teaching 
only 'to whom it may concern.' 

If we attempt to teach each child at his own level 
and then use a common evaluation measurement to 
labei him A, B, C, D or E , in the process some children 
leave the elementary school believing they are not 
worthy and unable to achieve—so why try? We have 
pushed them out, but they can't leave As soon as 
possible they 'drop out.' Others have coasted along 
and got the idea they can get by with little effort and 
never really learn the satisfaction of a real challenge 
faced and conquered by their own efforts. We are 
closing doors to self-realization in both cases. 

One more thought. Are we headed in the right 
direction? The trend toward subject specialities in the 
elementary schools with the concomitant increase in 
departmentalization—will this help or hinder each 
child to develop a positive view of self? What about 
the 'stiffening of the curriculum'; the tendency to 
teach more and more concepts in the early grades to 
prepare them for upgraded curricula in the higher 
grades. What effect does this have? 

Should one level of learning be organized and 
evaluated as preparation for the next? Is the elemen
tary school merely a preparation for secondary school? 
Are these tendencies consistent with the pursuit of our 
goal of 'the maximum possible development of each 
unique individual?' 

What do you think? • 

References available on request. 

AN ESTABLISHED CANADIAN 
ELECTRONICS MANUFACTURER 

REQUIRES NEW DIVISIONAL 
SALES MANAGER 

Tlie Job: To establish Canadian Audio Visual Education 
Division including remedial reading and talking pro
grams. 

'JVie iWiiri: A teacher with experience and interest in this 
field. He could be at retirement age. 

Location: Vancouver, but willing to travel. 
Training: Will take place in our Los Angeles Training 

Center. 
Reivards: To be negotiated but will be substantial to the 

right man. 

Apply Box 5512, Station F, Vancouver 6 

NEW 
MANAGEMEN 
TECHNIQUES 
FOR 
EDUCATORS" 
a conference Nov. 24 & 25, 1967 

for administrators in education 

about some of tlie recently developed 
decision-making, management 
techniques adapted for use in 
educational administration and 

a workshop Nov. 27, 28 & 29, 1967 

for those interested in using the 
Program Evaluation and 
Review Technique (PERT ) 

'jt The Bayshore Inn, Vancouver 

For a brochure, write: 

EDUCATION-EXTENSION 
EXTENSION DEPARTMENT 

University of B.C. 
Vancouver 8, B.C. 
Phone 228-2181 

* 2nd Annual Conference on Educational Administration, spon
sored by the Center for the Study of Administration in 
Education and the Extension Department, U.B.C. 
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QUOTES AND COMMENTS 

E V E R Y T E A C H E R OF ENGLISH has had 
the experience of being asked by 
some harassed student, 'Why do we 
have to write this?' I wonder some
times, do professional writers ask 
themselves the same question, in 
slightly different form? Do they 
ask. 'Why do I have to write this?' 

Advertisement 

W O R K L O A D R E L I E F ! 

A new electronic test-scoring system, which relieves 
teachers' workload and at the same time expedites the 
evaluation process, Is now being Introduced Into B.C. 
S'HlOlS. 

Called the AUTOMATA 450, the machine scores objec
tive tests at the rate of 450 50-questlon cards per hour. 

The AUTOMATA marks the right answer where the stu
dent Is wrong, marks total right and wrong on his card 
and shows total class right and wrong on the machine. 

The special 'DATA DOT' System again separately marks 
each wrongly answered question al the edge of each stu
dent's card. By stacking the class cards In the AUTO
MATA viewer one can easily determine which question: 
were missed by the majority of the class and on which 
more work Is needed. 

The teacher simply marks the master card correctly 
against the test and places It on the drum In the 
machine. 

The marked student cards are then placed In a hopper, 
the start-up button Is pressed and. In 4 minutes, a class 
of 30 Is scored. 

Operation Is very simple and can be conducted by any 
teacher or administrative personnel. 

Full details and literature on the AUTOMATA 450 have 
been sent to all District Superintendents and secondary 
school principals In B.C. 

It Is suggested that a machine In a secondary school 
could score students' cards from nearby elementary 
schools. 

The AUTOMATA 450 Is being marketed by Automata 
Canada Ltd., 820 W. Broadway, Vancouver 9. Phone 
879-8671 days and 922-5148 evenings. 

Demonstrations and meetings are now being arranged 
in various districts and enquiries are Invited. 

Even the occasional note-maker 
(me, for example) ; >ks himself 
that bothersome question from time 
to time. And, as a teacher of Eng
lish, I complicate things for myself 
by asking a variation of the stu
dent's question, 'Why do I make 
them write this?' The longer I think 
about these two questions, the har
der it seems to find an acceptable 
answer. 

One obvious answer is that it is 
undeniably pleasing to the ego to 
see one's stuff and name in print, 

but in the long run this is a dubious 
sort of satisfaction, and may even 
be dangerous. 

For a teacher, there is certainly a 
satisfaction in seeing some of his 
students developing into competent 
writers. He can even flatter himself 
that he has had something to do 
with the process (although I am 
never really sure about this). 

Writing this particular section of 
the magazine o:ten reminds me of 
a game I used 13 play with a group 

A T T E N T I O N 
Special Education Personnel 

join 

P A T S E 
A Provincial Association 

for Teachers of Special 
Education that offers: 

* R E S O U R C E M A N U A L S * 

* N E W S L E T T E R S * 

* J O U R N A L S * 

* WORKSHOPS * 

Update your program 
by joining now 

Writ': 

P A T S E 
105-2235 Burrard Street 

Vancouver 9, B.C. 

F R E E : Mail coupon 
below, for your class, for a set of 

the illustrated booklet: 
'ABOUT PULP flflD PAPER" 

explaining the role 
of Pulp and Paper 

In Canada's economy. 

INFORMATIOt 0E; 
Canadian Pulp & Papu. association 
2280 Sun Life Building, Montreal. 

Please send me a free class set (40 copies) ot 
your booklet: 

"ABOUT PULP AND PAPER" 

Name 
(Pl.m Print) 

Address 
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CHRISTIE AGENCIES LIMITED 
414 W. Psr.der St. 

Vancouver, B.C. 
610 Courtney St. 

Victoria, B.C. 

ONLY STRONGEST AND MOST SilGHLY REPUTABLE CANADIAN AND BRITISH 
COMPANIES REPRESENTED 

Life, Car, Home, Inland Marine, Floaters, 
Mercantile Composites 

Serving B.C. teachers since the infancy of the Federation 

He who learns and makes no use of his learning, is a beast of 
burden with a load of books. Does the ass comprehend 
whether he carries on his back a library or a bundle of 
faggots? 

It is easy to learn something about everything, but difficult 
to learn everything about anything. 

It is very little learning which makes men conclude hastily. 
Experience and humility teach modesty and fear. 

Are you enjoying the No Claims Bonus for an unblemished loss record? 

683-2188 
VANCOUVER 

386-1454 
VICTORIA 
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We Shall Miss Them 
Active Teachers 

William Bateman 
Robert William Boal 
Miss Marjory E . K. Gorringe 
William Herchuk 
Miss Ena G. Johnson 
Hugh J. Noakes 
Donald B. Stevenson 
Mrs. Isobel M . Wood 

Retired Teocheri 

Miss Bessie N. Allan 
William E . Boyes 
Miss Bertha M . Carruthers 
Miss Ethel G. Clark 
Miss Eva Cook 
Miss Janet P. Davidson 
Handley B. Fitch 
Harold W. Gwyther 
Hugo V. Hildidge 
Miss Vera I. Hunt 
Wilfred C. Kelly 
John F. Leonard 
Lome A. Rushcall 
Miss Ruth O. Stewart 
Alfisd T. Warder 

Last Taught In 

Vancouver 
Vancouver 
Vancouver 
North Vancouver 
Vancouver 
Kelowna 
Abbotsford 
Vancouver 

Last Taught In 

Vancouver 
Vancouver 
Vancouver 
Victoria 
Vancouver 
Burnaby 
Vancouver 
Powell River 
Campbell River 
Abbotsford 
Ocean Falls 
Langley 
Fernie 
Qualicum Beach 
Victoria 

Died 

May 25 
July 28 
June 14 
April 13 
June 14 
May 2 
May 26 
July 4 

Died 

April 6 
June 15 
April 28 
August 1 
May 30 
June 6 
May 4 
May 6 
July 4 
July 7 
August 2 
May 10 
July 12 
July l 
May 13 

I was involved with when I was a 
student at the school of art. This 
group was made up of art students, 
university students, some student 
nurses and a few musicians, a lively 
and stimulating lot. 

We used to relax from our varied 
labors in a sort of restaurant-cum-
speakeasy-cum-dance pavilion call
ed The Blue Goose, where in dis
creetly curtained cubicles surround
ing a minute dance floor we ate 
sparingly, drank surreptitiously and 
talked endlessly on a variety of 
Lofty Topics. 

Some of us were partial to 
steamed clams, and as we ate them, 
we occasionally flipped the empty 
shells out and over the top of the 
booth, and then sat back to listen 
for repercussions. 'I shot an arrow 
in the air. . .' sort of thing. 

Expressions of indignation could, 
and did, come from any direction, 
and only the threat of being 
bounced stopped the game. 

I'm reminded of that feeling of 
anticipation once in a while when 
I put out some idea of mine in this 
space. I throw it out, and then sit 
back to wait for repercussions. It 

strikes me that perhaps this is the 
best justification for writing any
thing, the putting out of an idea, 
and then waiting for someone to 
take it up and argue about it, or 
examine it, or take it all apart. 

In one of my notebooks this 
morning I found a quotation from 
an unknown source which I think 
covers the situation very neatly: 

'I do not believe that I have the 
right or the qualifications to tell 
other people what to think. I be
lieve that the exchange of opinions 
for consideration is one of the 
greatest privileges of being a hu
man being. I believe that as you 
grow--t/ you grow—these opinions 
will be under constant change.' 

An editorial writer in the British 
magazine Art and Industry offered 
this variation on the same general 
idea: 'Allowing the printed word to 
pass without challenge is a loss to 
both reader and writer.' 

I feel that the attitude expressed 
in these two quotations is justifica
tion enough for writing, in the 
magazine, or in the classroom, es
pecially since there is implied an 
active participation by the reader. • 

LIFE 
AUTO 

FIRE 

Liability 
and 

Mortgage 
Insurance 

GORDIE ALLEN 
872-7414 - 266-2446 

Co-op Insurancu Services 
organized by Credit Unions & Co-ops 
96 E. Broadway, Vancouver 10, B.C. 

SINGLE ADULTS 
SINGLE ADULTS 

Meet compatible people 
Phone 083-3045 

COMMONWEALTH MARRIAGE 
B U S B A V 

Ste 612 - 736 Granville St., 
Vancouver 

Ethical. Confidential. Licensed.. 
OPAQUE PROJECTOR 

Silently well used — $30 
Phone: Mlwsion 826-8808 

Education Week 
will be the 

first full week 
in March. 
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NEW BDEA BOOKS 
FOR ART T E A C H E R S 

Art for Today's Schools 
6/ George F. Horn. 
Art Supervisor. 
Baltimore, Maryland Public Schools 

' s»'*'*̂ H A major new contribution to contemporary 
.'v|3flS>W art educationl This comprehensive art 

teaching reference and idea book encourages personal involve
ment and experimentation in all areas of expression. Many 
months in preparation, it is an impressive volume with excep
tional range and quality. Its exciting range of good design 
encourages a new awareness of the importance of design in 
classroom and community. Profusely illustrated, it helps develop 
the spirit of adventure and creative discovery in students. Chal
lenges teachers to achieve new artistic heights, while offering 
practical suggestions for developing a school art program, 
including specific "how-to" techniques for using tools and 
materials. You'll be delighted to find such breadth and depth 
of i-ubject treatment. Chapters cover: Sculpture, Printmaking, 
Crafts, Commercial Art, Drawing and Painting, The Esthetic 
World Beyond the Studio, Organizing School Art Programs. 
272 Pages 597 Illustrations $17.25 

Young Sculptors , . 
'AnArl RisourcA Edited by F. Louis Hoover. ( 

Head. Department of Art, 
Illinois State University, Normal 

Pom* J 

An inspiring new portfolio of 29 outstand-
g&e™**"~~ Ing sculptures created by high school 

students. Includes their own revealing comments about their 
work and what they were trying to achieve. The examples are 
sensitive and varied; the statements are frank and perceptive. 
They communicate easily in the everyday language of young 
people. Each studont's work and statement are handsomely 
reproduced on a large, sturdy 18" x 12" sheet that is ideal for 
display or for individual study. This unique teaching portfolio 
will inspire students to achieve new levels of self-expression and 
to experiment with various materials. Works illustrated are made 
from varied materials such as papier-mache, plastic, ceramic, 
vermiculite and plaster, bronze, wood, lava stone, asbestos-mache. 
30 Plates, 18" X 12" Art Resource Publications $5.95 

« , . „ » , t o " . . Weaving Without a Loom 

Jersey Public Schools 

_ native weaving that sparkles 
with originality! This book holps all age 

levels become aware of the exciting design possibilities in weav
ing. Describes and illustrates many materials and techniques. 
No need for a looml Weave into scrim, cotton or wire mesh, 
burlap. Use reed, corn husks, weeds, cattails. Weave on card
board,' pencils, drinking straws. All these are covered and more, 
plus needlepoint, tapestry, rug hooking. 25 chapters in all I A 
comprehensive, exciting study of the subject. A 12-page section 
in full color gives over 40 original examples of techniques, using 
a wide range of media. This book will give a refreshing lift to all 
weaving activities. 

132 Pages (12 in full color) Fully Illustrated $8.95 

Printmaking Activities for the 
Classroom 

by Arnel W. Pattemore, Coordinator of Art. 
City of St. Catharines, Ontario, Canada 
Foreword by C. D. Gaitskell, Asst. Supt, 
Curriculum Div., Ontario Dept. of Education 

Printmaki.ig becomes an exciting adven
ture with the ideas and help in this book. 

Only a few simple ! ̂ ols and materials needed, plus imagination. 
Nine comprehensive chapters include: Printmaking for Young 
Children, Stenciling, Relief Printing, Activities for Senior Students, 
Classroom Printsliop, Teaching Tips. 3 9 full-color prints by 
children. Techniques for making color prints. Hints for further 
exploration. For hi aginative minds looking for new outlets. 
112 Pages (8 in full color) Fully Illustrated $8.40 

Puppat Making Through the Grades 
by Grizella H. Hopper, 
Miami Public Schools, Florida 

Fresh new techniques for classroom pup
petry—to emphasize a point, or dramatize 

an event or an idea. Gives a basic introduction to puppetry, 
plus stimulating new ideas. Describes how to make 15 different 
kinds of lively, imaginative puppets—using everyday materials 
like paper bags, tongue depressors, cardboard boxes, socks, 
balloons, styrofoam. Includes many sharp, clear photographs 
of puppets made by students. Gives ideas for dressing and 
manipulating puppets and staging puppet plays. 
64 Pagos Fully Illustrated $6.35 

18 Mora Outstanding Valumet That 
Should 0*! (n Evary Art Education Library 

Art Activities for the Very Young, by F. Louis Hoover 
78 Pages Fully Illustrated 
Art from Scrap, or Cert Reed end Joseph One 
too Pages Fully Illustrated 
Bulletin Boards and Display, byftandall & Haines 
72 Pages Fully lllustratld 
Cartooning, by George F. Horn 
72 Pages Fully Illustrated 
Clsy In the Clessroom. by George Batlotd 
I IB Pages Fully Illustrated »o. 
Collage and Construction—In Elementary ana Junior High Schools, 
by Lois Lord 112 Pages Fully Illustrated 36.S5 
Creative Expression With Crayons, by £lise Boylston 
100 Pages (6 in color) Fully Illustrated 
Creative Uae of Stitches, by Vera P. Guild 
52 Pages Fully Illustrated 
Design Activities for the Elementary Classroom by John Lidstone 
48 Pages Fully Illustrated 
Design in Three Dimensions, by Rendell & Haines 
72 Pages Fully Illustrated 
Exploring Finger Paint, by Victoria Betts 
132 Pages Fully lllusueled 
Exploring Papler-Mache, revised, by Victoria Betts 
134 Pages Fully Illustrated * 
How to Prepare Visual Materials for School Use, by George Horn 
74 Pages Fully Illustrated S4.2S 
Lettering: A Guide tor Teachers (revised and enlarged] by John W. Ceteldo 
96 Pages Color Throughout S7.75 
Mask Making. Creative Methods and Techniques, rev. by Methew 
RarantH i n o -

SS.95 

S4.7S 

S4.75 

(4.25 

S6.9S 

S4:50 

S4.75 

S2.85 

SS.2S 

S7.2S 

S7.2S 

Barenski 112 Pages Fully Illustrated 
Murals for Schools, revised. byArne W. Rendall 
112Peges Fully Illustrated 
Paper Sculpture. Revised and Enlarged by M. Grace Johnston 
"BPeges Fully Illustrated 
a2*"'' ?"'""ln<>- Making. Reproducing, by George F. Horn 
9B Pages (3 m color) Fully Illustrated 

SS.S0 

S6.95 

SS.3S 

S7.00 

MOYER ORDER FROM 

M O Y E R D I V I S I O N V I L A S I N D U S T R I E S L l M I T F I " ) 

MONCTON . MONTREAL . TO R 0 ̂ C O UVE p ^ • SA SI; ATOO N L̂M'OSS 
Diatrlbutor. in Canada of Book. Pub.lsh.d by Davis Publication., inc.. Worcester. Ma.s.chu..,,. 



B.C. TEACHERS CREDIT UNION 
Hours of Business 

Tuesday - Thursday 
9 a.m. - 5 p.m. 

1815 West 7th Avenue 
Vancouver 9, B.C. 

731-6191 

Friday 
9 a.m. - 6 p.m. 

Saturday 
9 a.m. - I p.m. 

Monday 
Closed 

Mail Address 
P.O. Box 4309 

Postal Station "D" 
Vancouver 9, B.C. 

IS THE T IME FOR Y O U 

T O B E C O M E A M E M B E R / O W N E R I N 

YOUR "TEACHERS CREDIT UNION" 
• PERSONAL LOANS (for any provident or productive purpose) 

(Cost - $4.14 per $*i00 per 10 months) 
(Life insured, subject to certain restrictions) 

* SIX DIFFERENT SAVINGS PLANS (up to 6 ^ 2 % interest for you) 

• FIFTEEN YEAR ENDOWMENT SAVINGS PLAN (create a $4,000 es
tate immediately with this plan — worth $2,000 
C A S H at maturity) 

* MAIL SERVICE (Al l types of business may be transacted by mail) 

Not for Profit — Not for Charity — But for Service 


