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3. Complete and mail application with cheque payabh to: 

Canadian Premier Life Insurance Company 
300 - 2695 Granville Street 

Vancouver 9, British Columbia 

CERTIFICATE OF INSURANCE WILL BE ISSUED ON ACCEPTANCE 
JM cases where it is deemed necessary the Company reserves the right to request applicants to 
undergo a medical examination or submit any other evidence of good health that may be 
required. 

Enquire also about our new low cost income protection policies. 
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BRITISH COLUMBIA TEACHERS' FEDERATION 
Application for Group Life Insurance 

1. Name of applicant 
Annual Prom. 

Enclosed 

* 

FOR HEAD OFFICE USE ONLY 

First Middle Surname 
Address 

Annual Prom. 
Enclosed 

* Cert. No First Middle Surname 
Address 

Number Street 

City Province 

Particulars relating to the life to be Insured. 

2. (a) Name of insured: Mr., Mrs., Miss (f) Name of School 
(g) Address: 

First Middle Surname First Middle Surname 
Street City Province 

(b) Address: 3. Are you now actively engaged in your occupation 

Street City Province 4. Have you ever been postponed, rejected or rated for any Life 
(c) Place of Birth: - Dato of Birth: 

Day Month Year 

(d) Height . , Weight 5. 

Ft. Ins. Lbs. 

(e) Beneficiary: 6. Have you been a pilot or member of the crew of an aircraft in 

. First r I Middle Surname 

Relationship: 
7. If the answer to any. of the following is YES, please give conditions, dates, duration, results and name and address of doctors and/or 

hospitals. 
Have you ever had or been told you had: I YES or NO 

(a) Lung disorder (e.g. Asthma, Bronchitis, Tuberculosis)?  
(b) Heart trouble (e.g. Pain in chest, shortness of breath, high 
•': blood pressure or murmur)? 
(c) Stomach trouble (e.g. Ulcer, Indigestion or gall bladder)? 
(d) - Diabetes, Kidney disease or abnormality of the urine?  
• upTumor or growth? 
(f) Epilepsy, Paralysis, nervous or montjl disorder? 
(g) Neuritis, arthritis, rheumatism, back, spine or muscle disorder? 
(h) Any disease, impairment or deformity not named above? 
6. Have you, during the past five years, been under observation, 

; had medical or surgical advice or treatment, other than stated 
above or beon hospital confined? 

IF ADDITIONAL SPACE IS REQUIRED FOR ANY SECTION, ATTACH SEPARATE SHEET 

I hereby declare that the above answers and statements are complete and truo and agree that any coverage issued in consequence of. 
this application shall not tale effect unless, on the date the insurance would have become effective, I am actively engaged in'<ny occupation 
on a full-time basis. I further agree that the insurance applied for shall not become effective until the first day of the month following 
approval of this;application by the insurance company. 

Dated at. .....this 
SIGNATURES 

Day of 19.. 

: Life to:be Insured ...............Owner (if other than life to be insured) 

MEDICAL AUTHORITY 
I hereby authorize and request each physician or other person who has attended or examined or may hereafter attend or examine me and 
each hospital or sanatorium in which I may have received or may hereafter receive treatment to furnish to Canadian Premier Life Insurance 
Company any knowledge or information thereby required. A photostat of this authorization shall be as valid as the original. 

Date ~ ... — Signature of Life to be Insured ......... . 
Day Month , Year 
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Get three extension phones! 
Some housewives actually enjoy sprinting upstairs, downstairs or along the 
corridor whenever the phone rings. But maybe you prefer gentler exercise, 
like reaching gracefully for a nearby phone in any room where you happen 
to be. Why not, indeed? Today a handy, companionable extension phone Tor 
kitchen, living room, bedroom or you-name-it room costs so little. Order 
one or more this week from your B.C. T E L Business office (it can't be the 
price that's stopping you!) 
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Adolescence.. . tho process of 
growing up. A time of complex changoa 

in a girl. An important time to 
review her knowledge of menstruation, 

and give her h?'pful suggestions 
about dint and grooming. Schedule a 

repeat showing of the finest 
film of its kind—; 

"The Story ^ 
Menstruatm 

63/ Disney ProductwHa-
• -f'̂ S&k ^ minutes, 16mm. 
AalpSt^cr^Jn sound and colour, 
Pr^ferrcdjby church and school 

groups" throughout the world. 
Available free on short-term 
- * • ' loan from the maksrs 

of Kotexnapkins . 
plus coordinated teaei^oUi 

aids listed bejji^^P 

.Booklets, "Very Personally Yours" 

-Teaching Guide 

-Menstrual Physiology Chart 

.Booklet—"How to tell the retarded 
girl about Menstruation" 

Note: Material w'l| be sent to teachers and 
authorized personnel only. 

KOTEX Is a trademark of Kimborly-Clark ol Canada Limited ^ 
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The BCTF has set out to publicize the facts of the school 
construction slow down which the provincial govern
ment imposed last year on the school districts. Over 
and above statistics such as the number of classrooms 
short, the number of portables in use, the number of 
pupils on shift or the number of schools without such 
facilities as libraries or gymnasia, there are the much 
more important facts concerning the harmful effects of 
the accommodation lack on actual teaching and learn
ing conditions in the schools affected. Some of these 
bad consequences have been described in BCTF pub
lications. 

The government obviously doesn't like publicity of 
this kind—no government welcomes publicity which 
calls its policies into question, publicity which invites or 
even compels criticism of policies. Publicity is, how
ever, never legitimately withheld just because it is un
welcome or because it generates political pressures 
against a party in power. It is only when the harmful 
effects of a policy become known that enough public 
concern becomes aroused and expressed to provoke a 
change in that policy. 

What will not likely be evident, on the surface at least, 
is that the BCTF, in creating pressure against the govern
ment for its policies, invites pressure against itself from 
its own members over its own policies, or lack of pol
icies, in effectively protecting pupils and teachers. To 
publicize a bad teaching and/or learning situation in
vites the question, 'What is the Federation doing about; 
it?' Again, publicity is never legitimately withheld on 
the ground that it stands to arouse internal pressures.] 
Again, policies get reviewed, re-examined and re
formulated most expeditiously under stress of an 
aroused concern. 

There is already evidence, in some school districts at 
least, that what was feared at the last BCTF Annual 
General Meeting might happen has happened, namely, 
teachers themselves, already in many instances over
burdened through large classes, too many courses, lack 
of teaching materials, or no provision of supporting staff 
to perform non-professional tasks, are now being put 
into the unfair position of assuming a still more onerous 
load or refusing it, knowing the pupils will suffer the 
consequences. Teachers, being people with a built-in 
concern for children, feel they have no real choice. 
Being human, they will still feel resentment—against the 
government for its short-sighted policies; against their 
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organization for its seeming inability effectively to pro
tect them and their pupils from the effects of that 
policy. 

But the Federation is only the organized collectivity 
cf the teachers themselves. The only choices open to 
either the collectivity or the individual are Hobson's 
choices. 

Cries or even screams of protest won't make accom
modation available overnight. In some situations the 
space needed nov/ is under construction now, but won't 
be ready until next year. Shall the school which is trying 
to meet the problem through an extended school day— 
meaning a longer working day for teachers—refuse the 
longer day and trade its problems for those being ex
perienced in the school operating on shifts? Shall the 
school with only one science lab where two are needed 
dictate that the students will be given only 50% of the 
science course? Teachers can decide to take stands of 
this kind and the Federation can adopt policies en
couraging and supporting such stands. Hobson's 
choices! 

There is only one possible way of avoiding the 
Hobson's choice—look for new ways of doing the old 
things. 

If the old way demands two science labs where only 
one lab is available and if there is absolutely no way of 
getting that second lab, maybe the old way should be 
re-examined. If Lake Erie is so polluted that it can never 
again be made pure, perhaps it could be drained. 

Yes, it is today accepted that children should 'do' 
science, not just talk about science. Yes, the Depart
ment of Education, in terms of educational considera
tions, favors the lab-centered approach to the teaching 
of science even while the government, in terms of 
political considerations, does not make possible the 
facilities needed to implement that approach. 

Despite these two yesses, it is nevertheless open to us 
to check the basic assumptions we bring to our daily 
teaching, such as: 

Does every pupil really have to be in the school for 
a minimum of five and a half hours every day? Why 
should he not go home—or to the public library, or to 
the recreation center, or to the cafeteria for coffee if 
during a particular period the school has no place to 
put him? 

Does the course laid down in the curriculum for the 
year really have to be fully covered or are there within 
it only a limited number of sequential and dependent 
concepts that have to be taught, with supporting mate
rial left to be learned through independent study? 

Would there not be strength for teachers in the stand: 
We insist that what we set out to do for our pupils will 
be done well. If a limitation is imposed upon us, it must 
be a limitation in quantity, not in quality. What would 
our policies—or our practices—be if we started with this 
guiding principle? 

Let's publicize and protest, yes. But let's also address 
our minds to this kind of guestion. C . D . O . Q 

6 THE B.C. TEACHER 



ammm 

THE VICTORIA INSURANCE C O M P A N Y 

OF C A N A D A 

N O W O F F E R S Y O U 

LOW COST AUTOMOBILE INSURANCE 

IF Y O U QUALIFY FOR PREFERRED RATES 

F O R D E T A I L S W I T H O U T O B L I G A T I O N A P P L Y T O 

REED SHAW OSLER LIMITED 
1203 WEST PENDER STREET 

V A N C O U V E R 1, B.C. 

Telephone 688-4442 

. ' SEPTEMBER-OCTOBER 1968 

C3S" 5 



It is high time that education be brought into line with 
the times we live in, for it is sadly out of step. If the pur
pose of education is to fit the young by systematic 
schooling for the work of life, it would be less than 
sensible not to ask ourselves how are we doing. 

The answer seems to be, 'Not very well'—we point for 
evidence to the disaffection among the undergraduates 
of Columbia and Berkeley on the one hand, and to the 
Sorbonne, Rome and Madrid on the other. There are 
many others, including, to a lesser extent, cur own 
Simon Fraser. 

Most university rioting centers on local issues, but 
even where the causes extend as far as Vietnam, we 
cannot escape the notion that any excuse will do for a 
demonstration. The real reason for the discontent is 
this: the students are rebelling against a mass-minded 
society dominated by the middle-aged. And the society 
is the product of our education, which has moulded 
our concept of what the community should be. 

The widely held opinion that an acceptable social 
system is an affluent system leaves little room for the 
cultivation of spiritual and cultural values, which are 
infinitely more important in terms of human happiness 
than the purblind pursuit of money and place. Further
more, the emphasis on 'relating' between the person 
and the group, and its corollary, 'togetherness,' add up 
to a denial of individuality. 

As for 'understanding' with regard to, say, a recal
citrant pupil, the understanding too often takes the 
form of smoothing the way for him by easing an unfor
tunate family background so that he may fit better into 
the group pattern, now in school and later in adult 
society. 

The fact is, our young people are tough, much 
tougher than we give them credit for being. They resent 
the implications of 'togetherness,' 'relating' and 'under
standing' as being a form of coddling, leading to 
security in the money-minded world about them. They 
are ready, for instance, for longer school days and 
terms—New York State's Education Department is ex
perimenting with an 11-month school year—so that they 
may better master the vast and complicated new tech
niques, approaches and concepts of our age, and the 
moral and social problems inseparable from them. 
; Young people want to express themselves, to thrill to 
a sense of accomplishment, and if hard work, stern 
discipline and self-denial are dtrriandad, so he it. Or 
did these virtues perish with our grandfathers? Ycu see, 
our students feel closing in on them a world they did 
hot make and do not want, and they know thai if they 
would stand out in it as human beings of dignity and 
purpose, they must be given the opportunity and the 
tools with which to prove themselves, both as people 
and members of the body politic. 

What tools will they need? First on the list would be 
things of the spirit, especially the appreciation of beauty 
in the fine arts. The perception and creation of beauty 
is an exercise in aesthetics that calls for spiritual aware
ness. But whether the contemplation is limited to the 

A retired federal Civil Servant, the writer gained special knowledge 
of education from his teacher-wile and school trustee-lather. 

a layman says 

fine arts, or is broadened to include natural 
phenomena, say a rainbow, the requirements are the 
same; they claim a quickening of man's higher nature. 

Education should take two broad forms; one leading 
to responsibility, the other to cultural appreciation. 

Responsibility entails a sense of worth and technical 
sufficiency. To this extent it serves a materialistic end 
which, while an integral part of the economic philoso
phy of the western world, especially in the United 
States, is open to abuse. And worse, it cannot meet the 
deeper needs of the people. Its theory, as enunciated 
by the philosopher, William James, may be summed up 
as 'if it works, it is good.' 

Apparently, the Jamesian idea is not working well. ; 
The monotonous substitution of one teaching method 
for another, the trial samplings of gradings, classifica
tions, subjects and disciplines, seem to argue that the 
emphasis on the pragmatic is misplaced. Further, it ap
pears to have produced a highly unstable population. 

To be effective in its best sense, education must re
turn to drills and skills. Scholarship, and mental disci
pline for character, must be stressed. In knowledge, a 
clear line must be drawn between the thorough and the 
superficial. What passes for knowledge is often a surface 
glibness which can be punctured with a single well-
directed remark. 

While practical and informational aims are necessary, 
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they must take second place to the intelligent or im
material part of man. The utilitarian idea tends to ob
scure the truths of life. Of what use is it to till a field 
if the sole object is to make money? Or to build a sky
scraper for prestige and profit? We need farms and 
buildings, but they should not be considered as ends in 
themselves. To the extent that production, profit and 
prosperity are placed before the people as the chief 
ends of life, the more firmly the utilitarian idea takes 
hold of their'minds. It creates a sense of emptiness, so 
that one day is much like another. 

Opposition to the utilitarian ideal is pungently ex
pressed by Bertrand Russell in these words: 'It appears 
to me that the dignity of which human existence is 
capable is not attainable by devotion to the mechanism 
of life, and that unless the contemplation of eternal 
things is preserved, mankind will become no better 
than well-fed pigs.' Cenerany,jhe.iafisLlifeJ^Jie^yjTJch 
thmks truly and feel's "greatly about human beings, and 
whiclvjn_j^d.Ltion, pays HHe^-giHfuL^ejrjlijM^Q-Jiie-
VXr^cToTbeaijry a n f * a h g t r a ^ l - t c u l h i : 

Further, more goods are being produced today than 
ever before, despite the fact that workers are putting in 
shorter days and weeks, expending less effort, and re
tiring earlier. Taught little but the functional in the 
schools, and the skills necessary to make a living in 
their active lives, retirement becomes a problem be

cause the retired do not know what to do in their time. 
Workers should be encouraged to cultivate hobbies 

and skills so that when they retire they will be capable 
of adapting themselves to new conditions. The speed 
of social change puts a premium on flexibility. Everyone 
needs to grasp environmental opportunity, whatever 
form it may take, and follow not the line of least resis
tance but that of greatest opportunity and benefit. 

The retired man is the product of the life that went 
before. His character is richer or poorer, noble or ig
noble, selfish or unselfish, according to his learning 
and experiences, and in all this his education has played 
a vital part. 

The fact that many retired people turn to activities 
chat offer no financial return, such as the reading of 
philosophy, the cultivation of flowers or the study of 
art forms, while others give freely of their skills and 
services to persons and institutions in need of their 
help, indicates that, basically, most people want some
thing better than dollars and things. 

If education is to serve one of its most important pur
poses—to provide instruction for the individual so that 
he may best meet the demands of his environment— 
the system must be flexible. Much has been done along 
this line, but education still falls short of the real and 
present need. 

The lack is probably most evident where the necessity 
is greatest—the area between parents and their 
bewildering offspring. Parents cannot be expected to 
return to their textbooks so that they may emerge as 
academic equals, with ability to talk the language of 
their children in French, mathematics and chemistry. 
But it is a sensible supposition that courses in child 
management and in the arts and crafts of the home 
would go a long way toward bridging the gap of igno
rance that lies between parents and their progeny. 

As things are today, parents lose touch with their 
children, and children with their parents. Often, not 
knowing what else to do, parents become wholly per
missive or unduly restrictive. Either way, they lose the 
respect of their children on the one hand, or appear as 
tyrants on the other. And the teacher, catching the pupil 
on the rebound from an unhappy home situation, finds 
himself in the middle of an untenable situation. 

It is essential that our school systems create a learning 
situation that will be conducive to the discovery of basic 
truths, and which will produce a climate of spiritual 
experience. Such a situation will point the way to a rich, 
full life, incapable of description in terms of money, 
influence and social standing. A man or woman so 
blessed may be defined as a person of quality, for he 
realizes there is something beyond success—excellence. 
Excellence is a thing in itself, embracing many kinds of 
achievement at many levels. It produces sound and dis
ciplined character which takes no account of what the 
possessor is thought to be but what he actually is. 

This happy state of affairs can best be brought about 
by school, home and church, working in close 
co-operation. 

Parents should provide a stimulating and instructive 
Continued on page 33 
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A n 
Interview 

with 
Marc Belth 

Dr. Belth, Professor in Philosophy of Education at the Queens College 
of the City University of New York, has taught in both primary 

and secondary schools. A recognized authority on education, he 
was consultant to C T F in its Teacher Education Project. 
John Arnett interviewed him while he was conducting an 

enthusiastically-received short course for the B C T F in July. 

Arnett: Dr. Belth, as an ex-reporter I've been 
amazed to find out how enthusiastically teachers 
have been reacting to your course. What have you been 
saying to them anyway? I understand you're & philo
sopher; Can we start this interview by asking what you 
as a philosopher have been telling them about 
education? How does a philosopher look at problems 
in education? 

Belth: I think I had better answer that by showing you, 
specifically, the kind of analysis he is likely to do. I will 
consider the problems that! see in education, at three 
different levels. First, let me talk about the way in which 
education appears to people who look at it from the 
outside. Then let me explain a little of how I think the 
teacher views education, and then let me explain what 
my own detailed philosophical investigations lead me 
to think missing in education. 

To the general public, education appears as a school 
system which is conducted by people who have them
selves gone-to school and developed some special skill 
in handling children, in being able to understand 
children, who love children, who want to help them 
grow to be the best kind of children they could pos
sibly, be. and; ultimately to. become the best kind of 
adults. 

Such schools, in addition to being conducted by tea
chers, hav* to have administrators. The administrator 

is the man who keeps the 'factory' going. He has a kind 
of two-pronged job, which gets more complicated as 
there are more children in the school, as the school 
system gets larger, and as the community itself gets to 
be more complex. On the one side he has to be 
honestly concerned with what the parents want for 
their children, and no less concerned with what the 
community or the society wants for the children. O n 
the other side he must also be very much concerned 
with the well-being of his teachers. He has to keep the 
situation so balanced that they will be able to do the 
job that they are called upon to do. 

Arnett: So far, you've really not said much about 
education, have you? 

Belth: That's right. At this level it's as much a politi
cal and economic problem as it is an educational prob
lem. In fact it becomes at this level very deeply im
mersed In economic problems: raising of money, paying 
of salaries, maintaining a good school building, buying 
of books and distributing them, and so on. It really is an 
economic problem. It's a political problem, too, be
cause you can't be teaching in ths school the things that 
the parents don't want their children to be taught. Nor 
can you teach in a school what society doesn't want you 
to teach. In a society such as ours, for example, no one 
would dare teach Fascism or Nazism out in the open 
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and the teachers and principals, especially the princi
pals, really have to be concerned with this. 

This is how education appears out in the open to 
most people. They see their school system as the in
strument that a society has created for keeping itself 
alive and for continuing to improve itself. And, after a 
while, the only way they ever think of a school is as a 
political instrument. > 

Arnett: Is that bad? 

Belth: In a democracy, of course, this isn't bad. Po
litical instruments in a democracy are designed to help 
democracy stay alive, and that's fine too. But from the 
side of the teacher there is a good deal of difference. 
The trouble is that from the teacher the public doesn't 
always'get a complete understanding of what's going on. 

Arrl<tt:^ .You are suggesting to me that the teacher 
shouldn't have to look on the school as a political 
instrument (or only as a political instrument). What is 
going on as the teacher sees the school—or should see 
it? • • . li - • 

Belth: The teacher is trainedto perform certain opera
tions, to do certain things in a class, that would never 
happen to the learners if they didn't come to school. 
They also do a great many things (that the children learn 
to do elsewhere anyway. « 

For example, the public expects that the teachers will 
teach children good manners and the teacher is willing 
to try to teach the child good manners. At the same 
time, of course, the child learns some manners at home. 
If he belongs to clubs or to other organizations, or to a 
church, he also learns manners there. 

The teacher teaches the child to speak correctly or to 
speak well. He also learns this elsewhere. He learns to 
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enjoyed lively sessions. 

speak at home; after all, he comes to school knowing 
how to speak. He learns to speak in every other situa
tion he is in. 

Now, there begins at this point to show a little bit of 
a difference between what the child is expected to do 
in school and what he does elsewhere. Elsewhere he 
learns informally, naturally. But what he learns else
where he doesn't always learn in the most effective 
possible way that he could have learned. That is, he 
doesn't learn the best: in the best possible way. So he 
goes to school to have these informal learnings made 
formal, and thus improved. 

If you live in one section of Canada, for instance, you 
come out with one kind of an accent. If you live in a 
different section, you have a different accent. But you 
go to school to learn a way of speaking that all Cana
dians would understand so that all of the provincial 
characteristics or the parochial qualities are rounded 
off in this formal setting. The school makes of the child 
a more universal person. 

This is what makes the teacher quite different from 
an ordinary citizen and an ordinary parent. Unfortu
nately, the public will admire and respect the teacher 
in principle, but in particular they easily get angry at 
teachers. They often denounce the teacher without 
altogether understanding what is it that the teacher is 
trying to do and how the teacher is trying to do just 
what he's doing. This movement from informal to for
mal learning, very simple at the level of language, 
becomes increasingly complicated as the child goes on 
in his learning. He learns to read stories quite easily and 
normally. But at a much later period he learns to read, 
say, books on mathematics. Or he learns to read 
advanced books in physics or in history or philosophy. 

/Arnett: So children go to school to learn to do better 
the things they would learn to do even if they never 
went to school and to learn things they would 
likely never learn anywhere except at school. Is that 
what you're telling me? 

Belth: Fundamentally. The school is designed to make 
possible things that would not otherwise happen. But 
the real conflict comes when the general public con
tinues to see education as a political instrument while 
education is only in small, part a political instrument. In 
a much larger part it is a kind of intellectualizing instru
ment. To learn to read is an intellectual act, to learn to 
talk correctly is an intellectual act, to become a member 
of a profession is an intellectual act. Even to learn how 
to control your feelings, so that you come to have a 
better sense of feeling, a richer awareness of the world, 
is a intellectual act. 

This is the fundamental role of education. No politi
cal organization can either coerce this kind of activity 
or prevent it from doing what it is supposed to do. If it 
ever does, education itself ceases to exist and all you've 
got is an authoritarian situation, some kind of excessive 
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dogmatizing, with the result that the people who were 
sent to school to become better than they could be, 
are now reduced to becoming the slaves of the people 
who make the rules. 

Arnett: What about all the criticism you hear these 
days about schools—even from teachers? Should one 
educator be criticizing another educator? 

Belth: Because the general attitude of the public 
toward education is at this first level, the political leval, 
too many teachers, to protect themselves against con
stant observation and criticism, criticism which is c l -
most exclusively negative, find that it is wisest to think 
politically about themselves and their schools. One 
educator will criticize the whole educational system 
so as to make it known that he's a forward-looking 
person. In making this kind of criticism, without realiz
ing it, he is taking a purely political point of view. 

If the educator were to offer criticism on educational 
grounds, he could be acting as members of a discipline 
do, one scientist criticizing another, never condemning, 
but, rather, asking the kind of questions that oblige 
the other to make clearer what he is doing, or to study 
again what he thought he was doing. One lawyer, 
doing a critique of another, doesn't condemn. He asks 
such questions as oblige the second lawyer to improve 
his capacity to do more. So with every profession. Un
happily, this doesn't happen sufficiently often in educa
tion. The questions that educators ask each other tend 
to be political questions, not educational questions. 
This creates a real difficulty for the schools. The result 
is too much condemnation and not enough criticism. 

Arnett: What do you see as missing in the schools? 

Belth: What we have been doing this summer with a 
group of excited, insightful and very active educators is 
to try to discover the one thing that seems to have 
escaped so many educators—the answer to the ques
tion, 'What is the basic material that educators need to 
know more of, need to work on, and which in the 
knowing would make them continuously better tea
chers?' A doctor knows what he has to study if he's to 
be a doctor. He studies the human body. He studies 
what all other biologists and scientists have found out 
about the human body. He learns how to use the 
instrument of medicine. It's all quite clear in his mind. 
The same with a lawyer. The same with an engineer. 
But most of us really do not believe that there-is the 
same kind of isolatable basic materials or foundational 
field that you can study in education that will make you 
a better educator. 

What we have done this semester is to lay out just 
that basic material, which could be offered as constitut
ing the field of education which every teacher must 
study if he is to be a teacher. 

Arnett: What do you say these basic materials are? 

Belth: Fundamentally, education, although it tries to 

do many things for children, is concerned to do just one 
thing that no one else is concerned to do deliberately. 
And that is to teach children how to think. 

But since this is both a cliche and ambiguous, I'll give 
you a synonym for how to think. It is to teach children 
how to sort out things in the world so as to make sense 
of the world. We have sorting-out categories all around 
us. These the children learn. Some of these sorting-
out categories, when brought together, we call history. 
Seme of them we call mathematics. Some of them we 
call literature. Some of them we call science. Every one 
of the subjects that children, or even adults, study in 
school are really systems for sorting out the things of the 
world. If you learn how to sort things out, or if you le*rn 
how other people sorted them out, you really are being 
enabled to think about the world. For instance, if you 
learn geometry, what are you really learning? You're 
learning the way in which a man named Euclid sorted 
out certain aspects of the world, gave them names and 
enabled you to examine the world with them. 

When you sndy history you stur!/ the categories, the 
sorting-out system which enables us to see meanings in 
past and present. Then you learn, for instance, the 
terms like 'war,' 'peace,' 'economic growth,' 'politics,' 
'democracy,' 'totalitarianism.' These are sorting-out 
terms. When you have learned these, you apply these 
terms to things of the past. So you say, 'I'm going to use 
the sorting-out words—war, peace, economic growth, 
government, democracy—to look at the past of Canada.' 
As you begin to do this, you realize that you are learn
ing not only the history of Canada, but also to think 
historically about Canada. 

Now a teacher designs his work to enable a child, 
first of ali, to learn these categories or to develop more 
categories of his own, and then to use them on the raw 
materials that he finds all around him—in books, in his 
own experiences. In this way, the child learns to think. 

We then find that our categories come together and 
form models of reality through which we can think in 
whole figures or completioiis; And a model is just that— • 
a model. 

If you want to teach a child, for example, what a big 
train is like, you give him a model train. If he studies 
the model train, he will understand the big train. When 
a woman wants to buy a dress, she sometimes wants to 
know in advance what she will look like in it. She might 
go to a store and ask, 'Could you have this modeled for 
me?' Another woman puts the dress on and the buyer 
gets a chance to see how she.would look if she decided 
to buy the dress. In other words, everything that needs 
to be collected, having been collected and brought 
together through the model, gives the learner a chance 
to study it without getting into it immediately. In this 
way intelligence grows. 

Arnett: I don't see how a train as model or modeling 
a dress relate to what teachers are expected to teach 
in school. Are there models in mathematics, for 
example? 

Belth: I have given you two simple models. At more 
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complex levels, every formula in mathematics is a 
model. Every theory that we have about nature is a 
model. Freud, for instance, has a theory about human 
beings. It turns out to be his model of man. Karl Marx 
has a theory about society. That theory is his model of 
what society is, or should be. When you learn to think, 
you learn to handle models. When you learn to identify 
a model and to use it, you find that you suddenly con
trol the whole world that is inside that model. 

What I have been doing this summer is introducing 
the Short Course participants to the idea of models. 1 
have been concerned, also, to introduce them to very 
special models in the various subjects making up the 
school curriculum so that now the whole subject would 
become quickly graspable and easily communicated to 
students. Tho last thing I've been working on is the 
proposition that if education is going to be a field as 
distinct, say, as law or engineering or medicine or even 
theology, it has to have its own technology. Medicine 
is, in fact, a technology. It has its own instruments; it 
does what it has to do by being able to follow its own 
blue-prints. So does the law. So does every other discip
line. Well, education needs its own instruments and its 
own blue-prints. We have come to the realization that 
education does indeed have its own models and that 
those models entail the techniques for helping children 
to sort out different types of experience. So, for ex
ample, sometimes a teacher teaches by making it pos
sible for children to understand how the categories they 
use mean mc>re than they think they mean. He lets a 
child study these in order to recognize that when he 
says, 'I love you,' it means more than just 'I throw my 
arms around you.' After all, a child who says, 'I love 
you,' also means that if you ask him to do something, 
he will really have to do it. 

A child might say, 'I love you/ and then add, 'if you 
love me, then you'll give me your candy.' The second 
child might say, 'Well, it doesn't mean that at all.' 
What we have here is a simple illustration of what can 
be found to apply in a much more advanced problem. 
Let's say that democracy implies that every man who 
is influenced by a decision ought to be permitted to 
have a hand in making the decision. This meaning of 
democracy is quite familiar. 

But this gives rise to the question, 'But does that also 
mean that a student just entering the college, or the 
university, in a democracy, must be given the right to 
write the curriculum or to hire the faculty?' Such prob
lems become the very basis of advanced study, just as 
at an earlier period they are the basis of early study. 

Arnett: Are you suggesting that teachers should 
tell students the exact meaning of democracy so 
that they will not in the name of democracy make 
demands which have nothing to do with democracy? 

Belth: Not at all. It is not the teacher's job to 'tell' 
children what words like 'democracy' mean, because 
'democracy' is not a term with an exact meaning. Never 
forget that the teacher's job is to teach children to 
think. In dealing with a term like 'democracy' the dia-
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log, which is the methodology I am talking about, 
becomes a model for the educator to use. By means of 
it the teacher gets the learner to understand as much as 
he possibly can of what is meant and what could be 
meant by the statement he made, the ideas he has, or 
the beliefs he holds. 

Arnett; You've explained how a child with the help 
of a teacher learns to sort out for himself the meanings 
of abstractions like democracy. The teacher engages 
a child in a dialog in the course of which the child 
is required to check and clarify his thoughts. How 
about another example of learning to think by learning 
to sort things out? 

Belth: I'll give you just one more example and we'll 
stop at that. Sooner or later we have to examine things 
that really exist—things like this table. If we're not ex
pert and we know it, yet want to know more, somebody 
who is an expert has to show us how this thing is put 
together, how all the materials were brought together 
in a sorting-out, or classifying, way to make a table. So, 
we discover how nails and wood and paint and the 
pattern and drawers were all sorted out and brought 
together to make a desk. Now, that's the simple thing. 
You do the same thing with as complex a problem as, 
say, the church. To concern yourself with this problem 
you have to ask yourself, 'What are the things that were 
brought together and classified to make the church?' 
In that way what you're studying is an event that really 
happened—it has a beginning and an end. Sometimes 
what you study is tangible, like a desk; sometimes it's 
intangible, like a church. But in both cases the student, 
when he learns how things are put together, really is 
learning about the world. This is what we've been doing 
for the past three weeks—learning about the educa
tional world by learning how to sort out and categorize 
the things that belong in this world—the things which 
have to do with teaching children to think. 

Arnett: Gives us something to think about, doesn't 
it?D 
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Industrialized building methods have been successfully 
used in many parts of the world as an answer to the 
problems of school building. In this article I shall try to 
explain the concept and to describe the implications 
for British Columbia. In a later article I hope to discuss 
the role of educational specifications as a means for 
educators to contribute their ideas and experience. 

The concept of the industrialized building system is a 
technological one, that is, it exploits the methods of 
technology. Its greatest potential is as an agent for 
change to improve construction methods and increase 
productivity in the building industry. To the sponsor of 
a building system it can become a social tool, because 
more effective use is made of resources to provide 
benefits to the community that cannot be achieved by 
traditional methods. The conditions that must exist in 
order to sustain system building are met by the mani
pulation of a series of interrelated social, economic and 
educational factors. In these terms the successful intro
duction of the concept for the benefit of the community 
is a political problem. 

The technological explanation of the concept is rela
tively easy to grasp. Essentially, a Meccano set or kit of 
components is created which can be used by architects 
to provide a wide variety of designs (variety of appea-

Mr. Clarke is an assistant professor ol architecture al UBC. 

14 

ranee and plan) for specific local educational require
ments. The building components that comprise a build
ing system must possess face-to-face compatibility, that 
is, it must be possible to fit them together on the site 
with a minimum of site labor. This differs from the 
present use of factory-made components, which are 
mostly custom-made for each building and conse
quently are not interchangeable. The kit of building 
components can provide very real benefits to the client 
and the community: 
• Initial capital and maintenance costs are reduced. 
• On-site construction time is shorter and the out
come more predictable, consequently building dead
lines can be met more readily. 
• Quality control of the finished building is assured 
because of factory production methods. 

The benefits are a direct function of the size of the 
annual program that can be organized to justify the 
modification of methods by the building industry to 
improve productivity. 

Why Hasn't It Boen Done in British Columbia before? 

The question can be asked, 'If this is such a r̂eat 
idea, why hasn't it been used in British Columbia 
before?' The answer is a complex one. First of all, the 
building industry is subject to the fluctuations of the 
open market. The demand for building space is not 
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steady and the federal government, traditionally, has 
manipulated the factors affecting the market to achieve 
an ov :i balance of the economy, sometimes at the 
expense of the building industry. When times are bad, 
construction men are laid off, whereas in a capital-
intensive industry idle machines tie up large blocks of 
capital. 

Second, the building industry cannot be expected to 
industrialize its processes unless there is a real assu
rance of a market demand and, consequently, the 
economic risk a reasonable one. In Canada the frag
mented nature of space requirements, on a building-
to-building basis, has meant that neither the client, his 
professional advisors, nor the building industry have 
had any incentive to reconsider their approach to 
problems of construction. 

Times are changing, however. The client, who is ulti
mately the paying pubiic, for at least 40% of construc
tion in Canada is faced with progressive increases of 
income and property tax caused by escalating construc
tion costs. In the case of school construction the public 
elects its representatives to the provincial government 
and the school trustees, who jointly become the 'client' 
for educational building. The 'client' can now, figura
tively speaking, approach the building industry and say 
that every year so many millions of square feet of 
school space must be provided. !s there a better way of 
solving the problem than by traditional methods? The 
answer is, of course, 'Yes; if you are prepared to re
think the way school space is designed, constructed 
and purchased.' 

Who Should Take the Initiative? 

The sponsorship of system building is a key issue of 
the whole problem. Someone must be prepared to 

make substantial investment in research, design and 
development of building components manufactured 
specifically to meet the educational requirements of 
school building. Whose interests are great enough to 
justify the investment and to carry the risk until the 
benefits become fact? 

Commercial sponsorship is a possibility, although it 
is subject to certain inherent limitations and pitfalls. 
The sponsor must have reasonable assurance that his 
product will be purchased in sufficient volume to make 
it competitive with traditional methods. If a number of 
projects are completed, there is every likelihood that a 
competitor will develop his own building system to 
compete for the same market. In this eventuality the 
trend can lead to a proliferation of building systems, 
of groups trying to 'jump on the bandwagon/ which 
will cancel out the broad social benefits of the concept. 
In Britain, where Hertfordshire County Council success
fully pioneered the first educational building system in 
1947, there are now more than 300 educational and 
housing systems, of which only about 40 are economi
cally viable. The proliferation of commercial systems in 
this province could be particularly undesirable be
cause of the limited size of our school building program. 

Another shortcoming of the commercially-sponsored 
system is that the factor of repetition in factory produc
tion which provides saving for the consumer will pro
vide increasing profit for the manufacturer only so long 
as there are no major design changes. This means that 
there is no built-in incentive for a commercial sponsor 
to modify the design to suit new curriculum patterns, 
or to meet the more sophisticated requirements of an 
expanding market. It is understandable that private 
interests are reluctant to initiate investment in such a 
demanding field. 

The building methods described in this article were used during the construction of the University of York, England. 
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Workers assemble pre-cast concrete 
components of the INTERGRID system. 

The client, if the building program is large enough, 
is in a much stronger position to sponsor the develop
ment of a building system. This possibility is already 
fact in many parts of the world: 
• Two client oriented public building consortiums, 
CLASP and SEAC, have building programs in excess of 
$55 million annually, and 75% of all school construc
tion in Britain utilizes system building methods. 
• Thirteen school districts in Southern California and 
The Educational Facilities Laboratories Inc. (agent of 
Ford Foundation) jointly sponsored the 'School Con
struction System Development' which was used in 1966 
to build $25 million worth of school space. 
• In Canada at the present time the Catholic Schools 
Commission in Montreal and the Metropolitan Toronto 
School Board have commissioned major research and 
development projects on building systems for educa
tional facilities. Manufacturers have already been in
vited to bid on V/i million sq. feet of school space in 
Toronto. 

The issues are apparent. The client is vested with 
the responsibility to spend public money wisely and is 
faced with an increasing demand for educational faci
lities every year. The unique problems of the British 
Columbia economy, combined with a rapidly increas
ing population, demand that the most effective use be 
made of our provincial school building resources. 
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Inherent Characteristics and Benefits to the 
Community 

It would be useful to examine the inherent charac
teristics of system building to see if they differ greatly 
from traditional methods so as to discover where the 
educator can most usefully contribute, 
o The architect will design a school in the traditional 
manner, although he will choose from a catalog of pre
ferred components determined by the system sponsor. 
The variety of choice available to him and consequently 
the opportunity for variety in the planning and appea
rance of the individual school, will have been pre
determined through the initial-user studies. If the edu
cator puts forward well founded reasons for a variety 
of activities within the school, which may evolve from 
certain influences based upon definitive arguments 
rather than personal preference, his requirements can 
be so interpreted as to become useful characteristics of 
the system. 

• The improved technology will enable the architect to 
provide a greater variety of spacial arrangements, larger 
spaces with more internal flexibility, using better 
finished materials, for less cost to the client. 
• In terms of image-making, the opportunity for cus
tom design remains the same as it is now. If the variety of 
appearance available with the system is considered in
sufficient on aesthetic grounds, custom facades or fea
tures can be provided using traditional building 
methods. 
• It will be a simple matter to add to an existing school; 
exterior walls may be dismantled easily and new spaces 
added, with a minimum of the dirt and noise of tradi
tional building methods. The school will be ready for 
immediate occupancy because all materials will arrive 
pre-finished from a stock pile of components. 
• The problems of adapting to changing curriculum 
patterns can be more easily solved. Provision can be 
made for the rearranging of interior spaces hourly, daily, 
every term or semester, each year for every five years -
important features for an investment of public funds 
that must meet educational requirements for the next 
thirty years. 
• The building components will be retrievable—an 
outdated wing of a school could be dismantled and the 
components returned to a stock pile—an important fea
ture where shortage of capital funds and mobile school 
populations are a problem. 
• System building can be administered to achieve an 
equalization of resources between wealthy school 
districts and less fortunate ones, so that all can enjoy a 
high quality of school space at a cost the community 
can afford. An affluent district may wish to embellish a 
school building with architectural cosmetics, but the 
fundamentals will be available for all to enjoy. 

We are discussing, essentially, the qualities of an 
architecture that can resolve the conflicting social and 
educational problems of a mass society, an architecture 
that is responsive to changing community needs and 
that, by definition, is less preoccupied with the for
malities of architectural expression. Visually the build-

Continued on page 31 ' 
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THE TECHNOLOGY TRAP 

In November 1967 I attended a conference of the 
Canadian Council for Research in Education, the 
theme of which was 'Education and the New Technol
ogy.' After hearing the papers presented I became con
vinced that, by and large, we still have not solved the 
problems of using technology in education. 

We are hearing more and more about the use of com
puters and television in schools. Education is beginning 
to enter the space age in terms of the use of modern 
electronics to assist the learning process. However, as I 
travel in British Columbia I see little evidence that we 
have moved significantly beyond the most traditional 
learning format—with a few notable exceptions. Black
boards, books, pencils, crayons, pens, and teachers' 
voices are the most commonly encountered visual or 
audio-visual aids to learning. 

In a world where teenagers can daily come in contact 
with the most sophisticated uses of media, the schools 
remain remarkably conservative in their approach. In 
short, we have not really begun to apply modern tech
nology to learning in our schools. What do I mean by 
modern technology? I really mean technology which 
has been available for at least 20 years. 

•••'•'••"Let's consider some examples. The use of film in 
schools provides a sample of the kind of problems 
which beset media of all kinds when applied to educa
tional settings. The most common film format used in 
schools is the 16mm movie. Sixteen mm movies are 

Dr; McClar'en Is assistant professor in the Department ol 
Professional Foundations at Simon Fraser University. 

Now is the time for a careful 
assessment of educational media. 
Now—before schools purchase 
equipment which they don't need 
and can't use effectively. 
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usually too expensive for an individual school to pur
chase, but a popular loan or rental film is virtually im
possible to obtain when teachers want to use it. For 
these two reasons, cost and low availability, the use of 
16mm film in classrooms is often an incidental event in 
the learning process—an additive, but not an integral 
part of ihe experience. More significantly, educational 
films are still mainly in the control of the teacher and are, 
therefore, not at the command or under the control of 
the learner. 

If we examine the content of educational films, we 
find even greater causes for dismay. Many educational 
films'-are boring, many are even of poor technical 
quality. A noteworthy exception are some of the excel
lent films produced by the National Film Board of 
Canada. In general, however, the actual use of the film 
as a medium is 20 years behind when considered in an 
'educational film' context. Even if the quality of educa
tional films is suddenly improved, however, the high 
cost and general low availability of these materials will 
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relegate them to their present 'special presentation' 
status. 

If the explanation for the method of using 16mm films 
in the schools is to be found in the two causes outlined 
above, the same explanation cannot be applied to the 
use of another common medium which has made very 
few inroads into the educational system. This medium 
is audio-tape. Many schools have a few tape recorders 
available. These are usually large, expensive machines 
for which there is a limited supply of tape. Frequently, 
these machines are kept under the jurisdiction of a P.A. 
club. Often they are almost totally unused outside of 
the language arts areas, and often they receive little use 
even there. 

However, a technological revolution has occurred in 
the design of tape recorders and recording tape itself. 
This revolution has not been carried into the schools. 
The cassette tape recorder is becoming a common item 
on display in drug stores, radio shops, and elsewhere. 
It is frequently priced at less than $100, including 
microphone. Simple playback machines are available 
for less than $40 (retail). These machines are small, inex
pensive, and, since they use tape which is pre-packed 
in a cassette, are simple to load and operate. 

Taped materials have an enormous, unexplored edu
cational potential. In the fanfare and publicity over 
computers and television they have been largely over
looked. Yet these simple, cheap, modern tape recorders 
have one powerful advantage which is denied many 
other educational media; they can be placed in the 
control of the learner—they can individualize 
instruction. 
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At Simon Fraser University the introductory biology 
and chemistry laboratories are programmed through the 
use of tape recorders.The university library regularly 
has tape recordings of lectures given in the various 
courses. Through tape the services of the scarce human 
resources can be extended to students, on a basis which 
is much more convenient to the learne'. Tape is not a 
panacea, but it deserves a careful examination by all 
schools and school districts. 

I have considered two very common items of tech
nology which have not transformed the learning situa
tions in our schools. One of these, the 16mm film, will 
probably never do so, simply because of its cost. The 
other medium, audio-tape, may yet play a significant 
role in education. There are other items of technology, 
however, which should be considered. 

Television has become commonplace in Canadian 
homes. It has transformed our daily lives by giving the 
news of the day a unique immediacy. Yet what of the 
use of television in schools? Certain areas of B.C. have 
begun to employ ETV facilities in a variety of ways. At 
its worst, television is simply used as a means of enlarg
ing an image or of bringing the page of a book closer 
to the observer. . . a very high-cost overhead projector. 
At its best, television involves the students in the crea
tion of television programming and brings into the 
school resources which would otherwise be lacking. 

Television also has a number of built-in limitations. 
Because of the relatively high cost of ETV systems, tele
vision viewing frequently falls into the same 'special 
presentation' format that characterized the use of 
movies. In other words, the T V programming decisions 
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are made by the teacher, and the time and rate of pre
sentation are not individualized. In many other cases 
the use of television in schools vis-a-vis 'school-pro
duced' materials is so unsophisticated and amateurish 
that students reject it by comparison with polished 
presentations they see daily at home. 

If cost has been one of the main factors prohibiting a 
more individualized use of television by both students 
and teachers, some solution to this problem may be 
found in the new video-tape recorders. Small machines 
are relatively low-cost by television equipment price 
standards. Small video-tape units have been used in a 
variety of ways, 'specially in the teaching of perfor
mance skills, since they give the students an opportunity 
for instant replay, with the unique opportunity to ob
serve their own actions. 

However, the small, portable V%" video-tape recorders 
have certain built-in technical limitations on their use, 
in addition to the fact that, while they are cheap by 
television standards, they are still beyond the reach of 
a great many schools. 

In general, until major technical advances are made 
in television equipment which will bring it down to a 
lower price range, television probably has limited value 
as an individualized medium. 

A basic dichotomy has emerged in this discussion of 
modern media and education: high-cost, special pre
sentation media versus low-cost media which can be 
used at the control of the learners. 

A few schools in British Cclumbia, for example, are 
equipped with $60,000—$70,000 worth of television 
equipment, but these schools may have as few as three 
conventional tape recorders. In other words, a very 
large amount of money has been spent on prestige 
equipment, which may serve only a single school in the 

This technicolor super 8mm film loop projector is a useful 
piece of audio-visual equipment. 

district and, most important, which requires technical 
support staff or specially trained teachers. We must ask 
how many cassette recorders or 8mm film loop projec
tors could have been placed in the hands of individual 
students in that district had the money which has been 
spent on television facilities been spent in other ways. 

It would be foolish indeed to downgrade the poten
tial of television as an educational medium. However, 
a careful appraisal should be made by schools and 
school districts before they leap into expensive, long-
term television contracts. This evaluation should ask 
some of the following questions. 

Will this medium require technical support staff and 
special buildings? If this be the case, a variety of con
siderations begins to come between the teacher/student 
users and the medium itself. Expensive equipment is 
often carefully protected equipment, and as soon as the 
equipment itself becomes more important than the 
learning situation, it ceases to be effective. 

Is the particular medium capable of control in terms 
of rate and playback by the students themselves? In 
other words, what is the potential of the medium as a 
means of individualizing instruction? Since we are 
beginning to recognize that people do not all learn at 
the same rate or in the same way, this question is of 
primary importance. If the medium, because of cost or 
design factors, must be used as a special presentation 
or as something which is mainly under the control of 
teachers, it is not effective in individualizing instruction. 
If the medium is out of the control even of teachers, 
having been placed in the control of technicians who 
direct and delimit its use, it is really useless in an edu
cational format. 

Cost and Usefulness Are Criteria 
Does a lower-cost, more simple system already exist 

which will do all things that the higher-cost item of 
technology is supposed to do? If 600 cassette tape re
corders can be introduced into a school district as op
posed to one ETV system consisting of a production 
facility with 12 ETV monitors, this question becomes 
most pertinent. 

The above questions have been asked by way of com
paring ETV systems with other items of educational 
technology. They are questions which should be asked 
by any school district considering any major purchase 
of audio-visual equipment. 

The business of educational technology is really in its 
infancy. As the years pass, more and more companies 
will recognize the enormous market potential of educa
tion for the sale of various items of equipment. Corres
pondingly, the pressure from salesmen of educational 
technology upon school administrators will increase. 
These administrators must seek to examine and to evalu
ate the sales campaigns and the equipment itself, a task 
which will become increasingly difficult. 

Now is the time for a considered analysis and for a 
careful appraisal of educational media. Now—before 
schools are committed to the purchase or lease of 
equipment which they do not need or cannot yet use 
effectively. Look before you leap. • 
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COMMUNICATIONS 

IN EDUCATION 

Dr. Herbert Trotter, Jr., chairman of the board of 
General Telephone & Electronics Laboratories Inc., 
says we must find new and radical approaches 
to meet present and future demands. This article, 
which first appeared in Electronics and 

, Communications, a Southard Business Publication, 
is reprinted with permission. 
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The crisis in education is a function of three separate 
factors: 
1. The rapid increase in school population. 
2. The increase in cost of education per student per year. 
3. The rapid increase in educational requirements for 
employment. 

Although the problem is more acute in the U.S. be
cause of the larger number of students and potential 
students involved, it is no less a problem for Canadians. 
One only has to observe the rate of increase in new 
school buildings, and note the ser'ous overcrowding 
occurring in buildings only a year or two old to confirm 
this. For purposes of illustration, let's take a look at 
these three factors as they apply to the U.S., according 
to Dr. Trotter's analysis. 

'Increase in school population. In 1953, there were 
approximately 32 million students enrolled in all of our 
schools. By 1963 this number had grown to about 47 
million, or an increase of 47% in ten years. Present esti
mates indicate that by 1970 the school population will 
probably exceed 57 million, which means that facilities 
will have to be provided for 10 million additional stu
dents in the next seven years. 

'The cost of education per student per year has also 
been increasing at an extremely rapid rate, if we con
sider only the cost for the elementary and high school 
students, we find that the annual cost per student 
increased from $265 in 1953 to $455 in 1963. This is an 
increase of over 70% in a decade. Even though many 
educators feel that the $455 rate is insufficient to pro
vide a desired level of education, it is estimated that 
by 1970 these costs, based on present teaching 
methods, will probably rise to $588 per student, and 
there is no indication that even this figure will provide 
adequate education at all levels. 

'The third factor—the rapid increase in educational 
requirements for employment—is undoubtedly the least 
understood of the three factors, but probably the most 
important one. The enormous technological advances 
since the end of World War II have completely altered 
the educational requirements for many jobs in this 
country. This is not only true at engineering and tech
nical levels but has extended down to jobs that were 
formerly considered unskilled, such as road construc
tion, common labor for building trades, and many 
factory jobs. We are rapidly approaching a time when 
the minimum requirements for any such employment 
will be a high school education, with many jobs requir
ing advar-red formal training. As the wage rates have5 
spiraled upward, the only recourse that manufacturings 
and service industries have had is to provide more com
plicated and better tools which enable a skilled worker 
to produce more goods or services per day. By its very 
nature, this process of changing technology has placed 
more stringent educational requirements on workers at 
all levels, and this trend will continue. 

'The net result of this trend is that we are rapidly 
approaching the condition where we will have, not a 
basic unemployment problem in the United States, but 
rather a group of unemployables. The fault, with many 
of these unemployables can be traced to inadequacy of 
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our educational systems of past years. With this trend 
of increasing educational requirements continuing, 
and probably being accelerated, society may soon be 
faced with the problem of providing almost permanent 
relief for thousands of its citizens to whom it is unable 
to provide a good fundamental education. We cannot 
generalize the drop-outs in our educational system as 
being solely the victims of mental incapacity. Some of 
our educational systems have not been able to provide 
sufficient motivation to hold the interest of all of our 
brighter young people.' 

Educational Up-dating Is Mandatory 
There is still another factor in the effect of our 

expanding technology. The time has probably arrived 
when very few people can ever expect to start a job in 
their early 20s and have the content of that job remain 
approximately static throughout their lives. As an 
example, in the telephone business we have seen the 
change from switchboard operators to automatic dialing 
and then to direct distance dialing, and now we see 
that the electromechanical switching centers of the 
present will be replaced with the solid-state, electron
ically-controlled, computer-instructed switching centers 
of the future. In other electronic equipment we see 
vacuum tubes rapidly giving way to transistors, and 
even before they have settled into circuits, we see inte
grated circuits already starting to challenge them. The 
result of this constant change is that not only must 
better basic education be provided, but better facilities 
for adult education are needed, that will enable our 
employed citizens to up-date and expand their educa
tional background on a continuing basis. It has been 
estimated that any person entering a profession at age 
30 today will require re-training three timt> during his 
working life. 

Six Basic Methods 
There are six basic methods, according to Dr. Trotter, 

whereby a student gains knowledge: 
1. From instruction by a teacher. 
2. From discussion with teachers. 
3. From discussion with other students. 
4. From recorded information such as textbooks, etc. 
5. By experimenting—such as laboratory work, lan

guage labs, etc. 
6. By testing his skills—examinations, papers, etc. 
Examining these, we see that 1,2, and 3 are basic live 

communication techniques. It would appear, therefore, 
that a study of modern communication tools as they 
might be applied in these three fields would be worth
while. 

For the first method—knowledge gained from in
struction by a teacher—modern communications elimi
nate the necessity for the teacher to be in the same 
room with the student. Educational television, properly 
used, has proved that it provides an excellent one 
direction communication system—and this is not limited 
by the size of the audience. Such outstanding examples 
as the educational television in use at the U.S. Air Force 
Academy in Colorado Springs and the state-wide net

work in South Carolina are ample proof of the effec
tiveness of this communication tool. The Air Force 
Academy has gone one step further. Under their ar
rangement, one professor lectures to a number of differ
ent sections—as many as 12 at a time. For example, in 
their freshman mathematics, one teacher teaches all the 
sections at one time. By means of telephone circuits, 
the students in any classroom are able to ask questions 
of the lecturer. Students simply press a button which 
indicates by a light in the studio that they want to ask a 
question, and at the proper time, the lecturer can ask 
for the questions room by room as the lights indicate. 
They have found as a general rule that the number of 
questions does not go up very markedly with an 
increase in the number of classes, as the same question 
is often in the minds of different groups at the same 
time. 

As helpful as TV has been, it has not been a complete 
solution to all of the existing problems. One of the 

reasons is that to be really effective in a school system 
throughout a large area, or a parochial school's diocese, 
or even an entire state, many channels are needed 
simultaneously, not only to cover the different grades of 
the school but also for different levels of proficiency in 
the same grade. Present costs to transmit these high-
frequency TV signals would make a state-wide micro
wave or coaxial cable system consisting of 30 to 40 
TV channels extremely expensive. Therefore, the con
clusion is that, as good as television is, it should be 
implemented with less expensive communication tools 
wherever possible. 

Long-Distance Telephone Circuits 
There are less expensive tools that can perform some 

of the required tasks. One of these is the lecture by 
means of telephone lines. Since 1958, Stephens College 
in Columbia, Missouri, has had distinguished scholars 
and leaders in various fields located in many parts of 
the United States, and evjn in England, teach its classes 
by long-distance telephone circuits. Loudspeakers were 

Continued on page 28 

SEPTEMBER-CCTOBER 1968 21 



The communist as he exists today is merely a shadow of 
that which he is intended to be. Today the new Com
munist Man exists in man's imagination, as a vision, as 
an idea which has its roots deeply engrained in Marxian 
thought; Whether or not he will exist in the future 
remains to be seen. 

In November 1967, I was a member of a Canadian 
and American delegation invited to visit a variety of 
schools, technical institutes, universities and research 
centers in Yugoslavia, Russia, Poland and East Germany. 
The teacher union in the host countries together with a 
representative from the Comparative Education Society 
in the U.S.A. made all the tourand study arrangements. 
From my observations, I realized that in the communist 
countries; education is viewed as an engineering 
science. As such the educational and social goals are 
clearly defined within the Marxist-Leninist framework. 
Various techniques and methods are devised to imple-

;meht these goals and evaluative criteria developed to 
measure^the extent to which the goals have been 
achieved. 

: How are the communist countries attempting to 
implement the dream which Marx originated early in 
his political life when he wrote: 'Here with us the new 
human being1 of the socialist society grows up. This new 
human being must get accustomed to the best human 

;•;qualities by education. Today we are not what we• were 
yesterday arid;tomorrow we won't be what we are 
today.' The debate on the qualities of the new 'human 
being/which began' 50 years ago with the Russian 
revolution, is still engaged in today. -
v: A t the Institute for Educational Research in Moscow 
I was introduced for the first time to a drastically new 
concept in human planning—the 'Science of .Futuris-
tics.'The purpose of this new science is to develop pro-
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cedures for anticipating and shaping or influencing the 
future. The concept of future-planning is of major irti-
portance to education in communist countries. The 
people I met from research institutes, schools, teacher 
unions and.universities, considered future-planning an 
indispensible part of education. 

Dr. Use Gerth, of the comparative Education Depart-
meht in the East Berlin Teacher Training Institute, 
told us that educators must consider the question, 
'What kind of man shall we develop for 1970 or 2000?' 

Communist educators, particularly those with whom 
I spoke in Russia and East Germany, have an implicit 
faith in their educational system and its ability lo de
velop people with superior scholastic and athletic abi
lity and outstanding personal integrity. It was interesting 
to note the communist desire to produce a superior 
person in the area of human values. In an address Dr. 
Loser, sociologist, educator and philosopher from East 
Berlin, stated, 'If communist Countries cannot put for
ward a higher form of personality and social morality 
than capitalist countries do, they have no right td exist.' 
This same sentiment was repeated again and again by 
poll: nns and leading educators I met. 

Du - .'iny visits to classrooms the application of psy
chological techniques became very evident. The educa
tional goals expressed within the framework of Marxist-
Leninist thought are very deliberately planned asid im
plemented. Psychology and the principles of learning 
are central to curriculum development. A heavy em
phasis is placed on psychology in teacher training in
stitutes and universities. At the Humbolt University Re
search Institute we were told that psychology is the 
cornerstone of all educational research activity. 

The author is a member of the Faculty of Education at UBC. 
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At the University of Moscow She Department of 
Human Engineering is attached to Psychological Studies. 
I was told that the principal aim of this department is to 
develop techniques to influence, change and mold—in 
short to control—human behavior. Human engineering 
is a method of employing sophisticated means for com
bining values from education and related disciplines, 
thus deliberately creating an educational environment 
which enhances particular goals. 

Conditioning, procedures are used regularly. I ob
served a classical example of conditioning in a primary 
classroom. O n the bulletin board was the Red Star; on 
the points of the star were pictures of students who had 
achieved well in a test. This was an attempt to bond ac
ademic excellence to Soviet patriotism. 

Another method of preparing children and youth is 
competition. Competition occurs within the classroom, 
between classrooms, between schools and between re
publics.. It is not too difficult to, see ho.v the concept of 
competition fits into the communist philosophy of 
education. In line with dialectical materialism, conflict 
at one level leads to synthesis at another and, finally, to 
resolution at another. Competition occurs locally, na
tionally and internationally but always at the service of 
the state. 

Competition in the classroom is" used in a variety of 
ways. As might be expected, competition be
tween groups of children Seems to be used more than 

-competition between individuals. In the elementary 
school elaborate records are kept of the performance 
of each row in scholastic achievement. In addition, 
there seems to be an equally heavy emphasis placed 
on good behavior and deportment, or such externals of 
behavior as dress, manners and speech. There must be 
no spots on shirt or collar, shoes must be shined, note

books must be neatly kept and pupils must always stand 
to attention when an adult enters the room. 

Good behavior and high levels of achievement are 
both consistently rewarded. Individual pupils, but more 
frequently groups of children, are presented with 
badges, pennants and emblems. Occasionally they are 
photographed as worthy examples to follow. 

The last technique is typified by the consistent use 
of identification models. Lenin is given particular promi
nence as a desirable identification model. His portrait, 
in a variety of sizes and exposures, appears in every 
classroom. His statue is often found in the school en
trance foyer, at the back of the classrooms, in the school 
hallways and in all public buildings and squares. 

Lenin represents the supreme concept of Com
munism, and his entombed body therefore lies in state 
in the mausoleum within the Kremlin walls. Two to 
three thousand people pass by his body in reverential 
tribute daily. 1 

Very early in life children are; made aware of the 
political and revolutionary leaders, through the educa
tional process as well as the mas1; media. Great efforts 
are made to acquaint the young people and public at 
large with leading scientists and artists. 

Within Moscow a 25-acre, plot has been developed to 
exhibit recent Soviet advances in;science and culture. 
Large permanent buildings have been constructed to 
exhibit displays and to host meetings, conferences, 
lectures and the like. The grounds are beautifully land
scaped, and the area is an attraction and showplace. 
A visitor immediately notes the abundant and consis
tent use of exemplars or identification models. 

A deliberate moral and political influence is achieved 
largely through the Komsomol and Pioneer Youth orga
nizations, which in a sense parallel the Girl Guide and 
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How to alleviate boredom, how to make them want 
to learn: these are the big problems you as an edu
cator face day after day. 

You can stop worrying about it. Kodak Education 
Markets Division introduces the new KODAK EKTA-
GRAPHIC A / V aids for educators. This complete new 
line of A / V products can provide an exciting, stimu
lating atmosphere for students and make a 
more creative teacher out of you. 

For instance, one of our new pro 
ducts, the new K O D A K E K T A G R A P H I C 
Sound 8 Projector, an excellent 
supplement to your 16mm 
sound film programs. Ideal for 
small study groups, it can be 
used with headphones or 
used as program sources in 
multi-headphone "listening" 

centres. And Kodak's magnetic sound projector has 
the highest quality sound reproduction available 
anywhere on super 8 film. 

Combine this with the new K O D A K E K T A G R A P H I C 
8 movie camera, with important new features that 
make it just right for such applications as school 
projects and sports. It offers instant, foolproof load

ing; variable filming speeds, manual and 
power zooming of its 5-to-l 2 0 0 m lens; 

reflex viewing; and automatic, be-
hind-the-lens exposure control. 

For more information on all the 
new K O D A K E K T A G R A P H I C A / V 
aids and the super 8 films avail
able, ca l l your K o d a k A / V 
dealer, or write: 
Canadian Kodak Co., Limited, 
Toronto 15, Ontario. 

Kodak Ektagraphic AIV Systems 
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Russian children in a Grade 2 class (top left) all wear unilorms. The classical conditioning technique is evident in the pictures and pen
nants on a classroom wall (bottom left). Right is a view ol the entrance to the 25-acre center for culture and technological development. 

Hoy Scout organizations in our country. 
Elaborate Pioneer Palaces are built and serve as com

munity centers. I was told that, although membership 
is not compulsory, 95% of the children and youth are 
members of either the Komsomol or the Pioneers. Ac
tivities range from the arts, graphics, musical and dra
matic to scientific pursuits in chemistry, physics and 
biology to technical metalwork, woodwork, mechanics 
and electronics. Each palace has a Lenin Room where 
the communist creed is taught and membership pledge 
is taken. 

As an illustration, the Tito Youth Palace in East Berlin 
has some 164 workers, of whom 65 are employed full-
time. Although most of the activities of the youth orga
nization take place after school hours and particularly 
on week-ends, each school I visited in the Soviet Union 
had a large central Pioneer room. In East Germany we 
were told that each school had two to four specially 
trained teachers whose sole responsibility was to guide 
the youth organization within the school and provide 
liaison with the Pioneer Palaces. 

In some ways the most significant or perhaps potent 
method of developing the 'New Communist Man' is the 
widespread resort to group and individual criticism.. 

We were told that group criticism is the vehicle for 
training in self-criticism in the presence of one's peers. 
Such public self-criticism is regarded as a powerful 
mechanism for maintaining and enhancing commitment 
to approved standards of behaviors. Significantly, it is 
also used to bring deviants back into line. 

It is not surprising that corporai punishment is not 
used in the schools in communist countries. Compli
ance is achieved by use of such methods as withholding 
rewards, group competition, conditioning and group 
and self-criticism. Good behavior is established through 
the effective use of the peer group to reinforce desir-
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able behavior. The use of physical violence is contrary 
to established educational principles. 

How effective is education in the communist count
ries? Dr. Okon, director of pedagogy at the University 
of Poland, gave us his impressions of the success of the 
socialist educational system. He stated that the main 
difficulty was the resistance of students and more par
ticularly the parents to adopting a scientific world out
look. He stated that the vacuum created by an uprooting 
of traditional and religious values cannot easily be filled 
by the values found within the Marxist-empiricist 
framework. 

To accelerate the adoption of the 'scientific world 
outlook' in the Soviet Union, compulsory parent educa
tion will be introduced within the next year. We were 
told that a committee of educators and artists have 
spent several years on developing the adult curriculum. 
The curriculum itself deals largely with methods of 
child training and character development. It is hoped 
that parent education will create the conditions for 
communist growth. 

There are, of course, many other important features 
of the communist approach to education. The ones I 
have mentioned present the greatest contrast to those 
patterns we employ in the West. Anyone who thinks 
there is no real difference between education and life 
in the communist countries and the West should spend 
some time in these countries. Only through direct con
tact can one perceive the philosophy and significant 
differences. 

The deliberate attempt at directing and determining 
human thinking and behavior is, of course, very foreign 
to our Western way of life. Perhaps it also creates a 
dilemma for us when we take seriously some of the pos
sible outcomes of either system.• 
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The best way to know 
the totally new elementary encyclopedia 
so many authorities are recommending 

"Without a doubt, the best children's 
encyclopedia in the world today..." 

Rarely has a reference work achieved such wide ac
ceptance in so short a time as has T H E NEW BOOK OF 
KNOWLEDGE. Here are brief excerpts from the first 
reviews. We invite you to read them, and then to con
sider our special offer to put this all-new elementary 
school encyclopedia in your library at our risk: 

"The many clean and vivid four-color photographs 
are fresh and well selected. Pictograms, graphs and 
charts are used liberally.. .Practically every article is 
at least half a page—a refreshing innovation for a com
prehensive encyclopedia." _ T h e , n s t r u c t o r 

"Its alphabetical arrangement, like all the other ele
ments that have gone into it, grew out of ten recent 
years of thorough research and testing with children 
and teachers. The resulting set should easily win top 
place in the eight-to-twelve year range . . . " 

—Saturday Review 

"Without a doubt, the best children's encyclopedia in 
the world today . . . The articles are simple yet detailed, 
presenting a full range of information while maintain
ing an elementary school reading level throughout. 
Full -color photographs, original illustrations, charts, 
graphs and sketches are woven into the text whenever 
needed to aid comprehension or simplify instruction 
. . . A 'must' for all elementary school libraries ?nd 
classroom collections." 

—The Canadian Teacher 
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Put THE NEW BOOK 
OF KNOWLEDGE 

to work 
in your 

Classroom 

The Grolier special offer makes it convenient for you to examine 
T H E N E W B O O K O F K N O W L E D G E — w i t h o u t making a commitment to 
buy. For your set, simply send your school or library purchase order 
endorsed "60-day examination" to the address below. If firsthand ex
amination and use do not convince you that this is the essential ele
mentary school encyclopedia for today, return the set and owe noth
ing. If you decide to keep it, as we confidently believe you will, your 
library can acquire itat a generous discount off the list priceof $199.50. 

Grolier of Canada 
200 University Avenue 
Toronto 1, Ontario 
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Communications in Education 
Continued from page 21 

placed in the classroom so the students could hear the 
lecture, and microphones in the classroom allowed the 
students to ask questions and discuss ideas with the 
lecturer. The Ford Foundation became interested in this 
new teaching technique, and provided funds in the 
1963-64 school year which enabled the course to be ex
panded to include ten additional schools in the states of 
Missouri, Georgia, Tennessee, Oklahoma, Ohio, Kansas, 
Mississippi, and Louisiana. In other words, one lecturer 
was able to discuss his particular field of interest with 
as many as 11 groups of students or faculty at the same 
time, without having to leave his office or his home. 
This meant that it was possible to obtain many out
standing scholars and leaders who would not have been 
able, with their busy schedules, to travel to even one of 
the schools. In most cases, the total cost of the com
munications system to the 11 schools was less than the 
lecturer's traveling expenses would have been to one of 
the schools, even considering the value of the lecturer's 
time. The tele-lecture group series proved extremely 
helpful to the students, who were motivated by the ex
cellent teachers to do an extra amount of outside study 
and library work on the subjects. The questions asked 
the lecturer showed that the students had obtained a 
much deeper grasp of the subjects than those taught by 
their regular teachers. In a relatively few minutes, stu
dents adjusted to the absence of the lecturer, and from 
then on felt as much at home in the physical environ

ment as one does in talking to a close friend over 
normal telephone channels. For many subjects, this type 
of live lecture with student participation can prove to 
be even more effective than one-way television. 

Blackboard by Wire 
Notwithstanding the success of the tele-lecture series, 

it was of necessity limited to subjects that could be 
taught and discussed by oral means. For example, it 
would be extremely difficult to teach a course by voice 
alone that would require diagrams on a blackboard, 
such as mathematics or science. Realizing the need for 
an extension of the tele-lecture series, Dr. Trotter's 
organization started experimenting with the Electro-
writer, and on March 3, 1964, demonstrated the 'black
board by wire' before a conference of the National 
Association of Educational Broadcasters in Columbia, 
Missouri. The national conference was co-sponsored by 
the NAEB and the University of Missouri. In this arrange
ment, two telephone circuits are used to connect the 
lecturer to the classroom. One is the usual two-way 
telephone lecture circuit, and the other is the circuit be
tween the Electrowriter upon which the lecturer writes 
and a 'slave' unit that reproduces this writing in the 
classroom. In the experiments conducted so far, closed-
circuit television has been used in the classroom to en
large the image from the Electrowriter and show it on a 
number of monitors. Design work is now being com
pleted on a projector that will cast the writing on the 
Electrowriter onto a large screen. With this equipment, 
the students can see the actual handwriting of the 

Y O U R S F O R T H E A S K I N G . . . 
valuable teaching material for your classes 

Use this ad as your order form. Mail it together with your name and address to: 
The Corporate Secretary 
Canadian Imperial Bank of Commerce 
25 King Street West, Toronto. 

. Natural Resources Map of Canada (English only) Printed In black 
and white, 12X" x 17X". A-36.... 

. Historical Pictures (English only) Size 12* x 14": 
(a) "An Early Maritime Fishing Station", A-37 
(b) "Early Pioneer Fur Trading Settlement", A-38 
(c) "A Mining Camp of the 'Nineties' ", A-39 ;. 

. Booklets on agricultural subjects designed for farmers. Founii useful 
for teaching agriculture to Grades 7 and 8, and In Secondary J chools. 
Illustrated. To obtain our latest Farm Booklet and a Requisition Form 
listing other titles, check here v. 

. Banking Forms for Schools. To obtain a selection of banking forms 
for classroom use, check here for acquisition Form giving complete 
list of forms available 

Quantity Required 

English French 

C A N A D I A N I M P E R I A L .0. B A N K O F C O M M E R C E 
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lecturer as he writes on the 'blackboard' and draws 
diagrams in explaining his points. 

C a n a d i a n A c t i v i t y 

A pioneer Canadian venture in the field of tele-lectur
ing is currently being tested from the Regina campus 
of the University of Saskatchewan. Using Victor Comp
tometer Corporation's Visual Electronic Remote Black
board (VERB) and equipment and lines supplied by 
Saskatchewan Government Telephones, Professor E. J. 
Klopoushak is conducting o n c e - a - w r » k lectures from 
Regina to night classes in Moose Jaw, Swift Current, 
Melville and Weyburn. The course is a mathematics 
course which concentrates on the philosophy, concepts 
and programming of traditional and modern math. Pro
fessor Klopoushak says, 'it doesn't bother me that there 
are no students taking notes: its worth as a lecture 
method remains to be seen, but it is no more 
impersonal than lecturing directly to a large class.' 

If the series proves successful, the University plans to 
extend the program to include other classes and areas. 
At the present time, in order to obtain university 
credits, participants from outlying districts must travel 
as far as 300 miles, round trip, in temperatures as low as 
4 0 ° below zero. 

In Toronto, a Canadian firm which has been engaged 
in the field of electronic educational aids for several 
years, will be installing a central retrieval system in the 
University of Toronto's University College French library. 
This system will have 40 student positions, with 75 lan
guage programs on dial demand. Facilities are also 
being provided for interconnection to other universities 
in the Toronto area and, conceivably to any university 
in Canada, once telephone circuits have been made 
available. The equipment is also capable of providing 
video circuits. Although the original installation will be 
used for teaching languages, any other course which 
uses similar teaching techniques can be taught using 
the central retrieval system. 

In B.C., a reciprocal arrangement between UBC and 
the University of Washington used audio and visual 
aids to enable a medical seminar to be given to students 
at both universities at the same time. One-half of the 
seminar was given by Victor Doray, of B.C.'s medical 
faculty, and the other half by a Washington professor. 

T o o l s f o r t h e E d u c a t i o n a l R e v o l u t i o n 

Four means of communication—television, tele-
lecture, 'blackboard by wire,' and discussion by confer
ence calls—when combined, can gradually alter teach
ing methods. When added to the improvement being 
made in text material, such as the programmed text on 
various subjects, and the use of electronic equipment 
in language laboratories, we are beginning to consider 
some of the tools that can revolutionize education. 

Dr. Trotter envisions these tools being combined .1 
the following manner. 'Let us assume a large area—a 
major portion of a state or even an entire state—and 
further assume that from one central point within the 
school system we install a complete communications 
center with telephone circuit, microwaves, and/or 

O N THE SUBJECT O F 
S C H O O L LIBRARY BOOKS 

t everything 
en our shelves 
is worth reading 
...some ef it, in fact, 
is a waste of time! 
Like everyone who deals in books (publishers 
included) we make our share of mistakes. We 
buy some heavily promoted offerings that don't 
live up to their advance publicity and others 
which attract little attention and deserve less. 

BUT who works 
harder to provide 
librarians with the 
information they need? 
With a stock of approximately 30,000 titles, it's 
obviously impossible to evaluate every book 
on hand. We do try to spot the better ones. 
Our professional staff are happy to make 
recommendations or to forward specific 
volumes on approval. At our Vancouver head
quarters librarians can personally select their 
choice while qualifying for an additional dis
count which helps offset travel expense. On 
orders of 100 or more, shipment is prepaid to 
any point in B.C. or Yukon Territory. 
See what we mean? 

HARRY SMITH & SONS 
1150 Homer Si.. Vancouver 3. B.C. - Telephone 681-6345 
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coaxial cable terminations. In this communications 
center we might have as many as five or six television 
channels and up to 50 telephone circuits, some of which 
would be used in pairs for "blackboard by wire" and 
telelecture programs. With this kind of an arrangement, 
it is possible to schedule teaching so that most subject 
matter would be taught from this central point. For 
classrooms, teachers would be chosen with broad 
educations and with special strengths in student de
velopment and adjustment. The subject matter would 
be left largely to the expert educators in our central 
location. Thus, French would be taught by a French 
scholar, and the salary would enabie him to spend 
many summers in France, so that the language he is 
teaching would be a dynamic, living language—not a 
language learned from only a relatively few courses in 
an American college. In the same way, science could 
be taught by a scientist who Is not only extremely well-
trained, but one vitally interested in keeping constantly 
up-to-date in his field. Under this method, things as 
new as a commercial television program on satellite 
communications, rocket-orbiting astronauts, medical 
research, etc., can form a usable med'^m from which to 
delve into deeper scientific knowledge. This program 
would probably require fewer teachers but much better 
qualified ones, and hopefully salaries that would attract 
the caliber of teachers that the task would demand.' 

Effect on Schools 

The use of modern communications tools has a 
startling effect on the individual school. Dr. Trotter 
describes the problem as follows: 'First, consider rural 
schools. The present philosophy is to build large central
ized schools in order to obtain a large enough concen
tration of students to provide a Variety of courses and 
stil! make effective use of teaching staff. In order to 
accomplish this, the children have been transported in 
school buses for long distances. In fact, some students 
spend as much as three hours a day on school.buses. 
In addition to the expenses of operating the transporta
tion system, the waste of the children's time Is consider
able. From my observations and from discussions with 
school authorities, I do not believe that much useful 
information is gained by the students during these long 
bus rides. With a central communications center setup 
such as that described above, we can reverse the trend 
in rural areas. Instead of taking the children to the 
source of instruction, we will bring the instruction to 
the student. This means that we can go back to the 
small community schools located near the homes of 
the residents. With this complete communications net
work, we would be able to bring the desired instruction 
to the student, even if only one student in a particular 
school desired the course. In other words, every student 
in the entire school system would have the same 
instruction and therefore an equal educational 
opportunity. 

'With a complete communications system in com
munity schools, we are now in a position to do some 
other exciting things in education. For example, the 
elementary and high schools normally use their facilities 

only from 8:3b in the morning to 3:00 o'clock in the 
afternoon. With a small additional expense, these same 
facilities could be used from 3:00 o'clock in the after
noon to 8:00 o'clock at night to provide a complete 
junior college program. A separate faculty at the com
munication headquarters could furnish a wide variety 
of courses, using the same techniques. The junior col
lege courses would probably be of two types. One 
would be the normal freshman and sophomore years of 
college, which could be followed by the junior and 
senior years at a state university to receive a degree. 
The other type of course would include various spe
cialized courses for those who do not wish to go on to 
attain their degrees. These courses would prepare 
students for such specialized fields as store manage
ment, agriculture, electronic technician, bookkeeping, 
secretarial positions, etc. In other words, every graduate 
of high school would have the opportunity to enroll for 
two additional years of education, probably tuition-fee 
and without having to leave home. 

'This same community school and communications 
network would also be available for adult courses in 
the evening. These courses could range from cultural 
courses in philosophy, to operas and plays not available 
for commercial broadcast, or perhaps how-to-do-it 
courses in home maintenance and gardening, courses 
required for updating employment in such fields as 
electronics and chemistry, and many others. In other 
words, the community school, connected to the com
plete communications network, could become the cul
tural and educational center of the community, and 
would provide equal educational opportunities to 
everyone, not only those in school, but every citizen of 
the community. 

students' May Make Friends by Phone 
'This availability of educational courses would cer

tainly help promote the realization that education is 
rapidly becoming a continuing way of life, rather than 
something that is limited only to our childhood and 
younger years. If we want to contribute to the dynamic 
years ahead, we will have to continue our education 
beyond the present range. Communications tools and 
techniques provide us with the opportunity for fresh 
approaches to the problems of education. Future history 
may show that by the education of all of her people, 
the United States was able to remain strong and free 
during a difficult age of Communistic aggression.' 

As satellite communications make world-wide 
circuits available, Dr. Trotter envisions the time when 
college students will be discussing international prob
lems with students in other parts of the world, and it is 
not beyond imagination that on some future day, at a 
meeting of an important committee of the United 
Nations in New York, the members may find that 
although they are meeting face to face for the first time, 
they have spent many hours as college students dis
cussing world problems with each other over the tele
phone circuits. This would greatly increase the possi
bility of arriving at satisfactory solutions to some of our 
international problems. • 
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School Construction 
Continued Itom page 76 

ings are more matter-of-fact about their pqrppse, less 
self-conscious or monumental in the traditional sense. 
There is equal emphasis on the problem, not on archi
tecture as an end in itsejf—the outcome of the com
mitment of a younger generation of architects to the 
new scale of social problems and values. 

The benefits of system building will not be achieved 
by a casual approach to pr. '''em-solving. Great variety 
is possible. The question is What js essential, and on 
what basis?' It's a new game with different ground rules. 

Innovation Has Many Problems 

The process of introducing industrialized building 
methods is neither simple nor easy. It must be appre
ciated that the factors contributing to the success of 
system building are interrelated. This means that if a 
decision is made in one area in isolation from other 
issues, there can be unexpected and probably harmful 
effects on the entire approach. The sponsor must be 
prepared to undertake a planned approach to the prob
lem, with decisions supported by enlightened govern
mental policies. A casual approach will do more harm 
than good and may quite unjustifiably damage the 
reputation of system building and slow down the rate 
of industrialization of the building industr/. 

The discussion here is about a concept of building 
that must be introduced into the social-economic struc
ture of the community at an appropriate level. If the 

initial program demands too much technological in
novation on the part of industry, there may be an ap
parently successful response, followed by a period of 
reassessment by the manufacturer, who may find he is 
over-committed. The initial forecast of benefits may 
have been too optimistic, or misunderstood; in which 
case, if his capital investment ceases to be justified, 
the manufacturer will stop production. On the other 
hand, if the program is too low-level, the product banal, 
the results will have not justified the effort of organiza
tion. Essentially, the introduction of system building is 
concerned with two key issues: 
• The product must be better in some important way 
than the traditional product. 
• System building is a means of speeding up the in
dustrialization of the building process and must be 
geared to achieve this goal. 

Expressing fhe same purpose in a different way, sys
tem building is a means by which the unrealized poten
tial of the manufacturing industry (within existing and 
future capital investment) can be exploited for social 
ends. A manufacturer operating near capacity on the 
basis of a series of preferred building components will 
be able to pass on the savings to his customer, in this 
case the community. 

Initial Participation by Educators is Critical 

System building must be sustained by a large volume 
of work and, by definition, must be capable of satisfying 
a far broader range of user-requirements than the cus
tom designed individual building. The whole process of 

THE FACULTY OF EDUCATION, DEPARTMENT OF SCIENCE, UNIVERSITY OF BRITISH COLUMBIA 
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Make checks payable and send com
pleted form to: 

Janice Woodrow, Faculty of Edu-
; cation; UBC; Vancouver < 8, British 

Columbia. 

ADVANCE REGISTRATION FORM 

PRINT last name first name initial 

mailing address 

SEPTEMBER-OCTOBER 1968 
31 



Staff Requirements 
1969-71 

for Department of 
National Defence Schools 

Europe 

The Department of National Defence operates schools in 
Europe to provide elementary and secondary education for 
children of the Canadian Armed Forces. Teachers and Sup
ervisory staff members are obtained on a loan of service 
basis with the co-operation of their employing school 
boards in Canada. A two-year Agreement is negotiated by 
DND with the school board and the teacher nominated by 
the board. 

For the school year commencing September 1969 it is ex
pected that teachers and principals will be required for the 
following grade levels and subject areas: 

(A) Elementary Levels 

Kindergarten, Primary, Junior, Intermediate, 
French Conversation, Library, Principals. 

(B) Secondary Levels 

Mathematics, Sciences, Geography, History, Eng
lish, French, Latin, German, Guidance, Physical 
Education, Home Economics, Industrial Arts, 
Commercial with Pitman Shorthand, Principals, 
Library. 

Procedures 

The Department negotiates with employing school boards 
only. Teachers interested in being nominated for positions 
overseas must present their request to their Superinten 
dents. Nominations for the 1969-71 term must be forward
ed by Boards not later than I r December, 1968. Boards not 
yet participating in this plan and interested in doing so 
may obtain information by writing to the Directc of De
pendants Education, National Defence Headquarters, Ot
tawa, Ontario. Interested teachers should NOT write dir
ectly to the Department of National Defence. 

Nomination letters should include: 

(A) An outline of the experience of the candidate; 

(B) The subject area and grade level preference; 

(C) The Academic and Professional standing; 
(D) The present basic salary rate; 

(E) The age, marital status and number of dependants, 
where applicable; 

(F) An efficiency assessment, general comparability rat
ing and other relevant information to assist in the se
lection of candidates. 
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design, and the professional working with that process, 
must deal effectively with the complexity and sophisti
cation of the problem. In the case of educational facili
ties, a very thorough study must be undertaken of the 
activities that will be carried on in the school and of 
the factors that determine the rate of change that is 
likely to occur. 

This requires an investigation into the thinking 
behind current trends in teaching methods, and the 
theory and policies coupled with an understanding of 
the potential of current audio-visual media. It is funda
mental to an understanding of a concept of this scope 
(that is, building requirements that will match the 
volume of school construction of the Lower Mainland) 
that the educational requirements be analyzed and for-
ma'ly programmed, because the commitment to design 
and manufacture in the latter stages of development 
will modify the kind of variety the architect can provide 
with the system. 

This presents an unprecedented problem to the client 
and users of the building srace, the full significance of 
which must be appreciated now so that educators will 
be ready to contribute their ideas during the critical 
programming process. The initial policy decisions con
cerning the sponsorship of a building system in British 
Columbia are extremely important because the system's 
growth will have far-reaching implications for those 
who pay for and enjoy educational facilities. Being wise 
after the event will do little to improve an existing 
situation. It will require informed and enlightened 
leadership from all participants—the provincial govern
ment, the school trustees, the teachers, the professional 
consultants, and the building industry—to provide the 
community with the benefits of the concept. 

The client has never faced so many conflicting prob
lems of cost and requirements and, until recently, the 
annual volume of school construction in the province 
has not been great enough to justify the systems ap
proach. It is clear that we, have reached a point of 
change. The financial commitment and activity in Mont
real and Toronto indicate that we are the last metro
politan center in Canada to take system building 
seriously; and yet we have the greatest potential in 
natural resources to exploit. If educators ignore the 
responsibility of influencing this change in a creative 
way, industrialized building methods could represent 
the worst in mechanistic solutions. 

Teachers will feel only dissatisfaction about system 
building if they opt out at the planning stage. Indeed, 
much of the current reaction against technological 
change is conditioned by a reluctance to become 
involved. 

The first step is to achieve sufficient understanding 
of the concept to appreciate why the benefits to the 
community are greater than the penalties. 

The second step is to realize that the successful use 
of industrialized building methods for educational 
goals depends upon the formalization of user-require
ments through educational specifications. After all, the 
systems approach is only a vehicle for the human 
potential in the learning experience.D 
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Return to Drills and Skills 
Continued Irom page 9 

environment for their children, placing before them a 
standard of values in which high performance is en
couraged. Let the parents qualify themselves, according 
to their talents and the time and facilities available, and 
exert themselves to make their offspring familiar with 
books, ideas and the basic truths of existence, for these 
are the ways and means of intellectual life and under
standing. 

The churches must be allowed to pull their full share 
of the load with the parents and schools. All of the great 
religions have enunciated principles of conduct, and 
teach them. The Christian ethic, relating as it does to 
moral questions and rules of conduct, should be made 
an integral part of every child's life. It will exert a 
powerful influence on his behavior, and on his attitudes 
toward all aspects of his affairs. 

Indeed, a change of attitude is needed everywhere if 
an acceptable form of civilization is to survive the 
current tendency to violence and greed. The economic 
philosophy which has dominated the affairs of men for 
so long, and which has shaped the world into hostile 
camps of differing ideologies, must be replaced by a 
system wherein men of good-will, intellect and moral 
quality may direct the affairs of peoples, by and for 
them. 

We Must Look to Ourselves 

We may begin in the classrooms of our country. As a 
start, we may write our own textbooks, which would 
honor the human spirit, and lend distinction to the arts 
of peace. Among such books would be those relating 
to history, government, moral conduct, aesthetics and 
languages. It would be implicit in the curriculum that 
the pragmatic theory, // it works, it is good, is no 
longer valid; another would be substituted for it— 
it is good if it does good. 

We have in Canada scholars, educators and men of 
integrity who are well qualified to lead any movement 
dedicated to higher standards of thought and behavior 
than any we have known so far. 

We have been influenced up to the present by the 
United States. Most of our textbooks are produced 
there, and the American doctrine of utilitarianism, that 
workable actions are right actions, reaches us through 
every form of media, while the voice of the thoughtful 
American is seldom heard. 

We must look to ourselves for a better way of life, 
place the necessary tools in the hands of our young 
people, and by trusting them encourage their trust in us. 
Youth is not afraid of the hard work and discipline 
necessary to ensure a world in which they may realize 
fulfillment as human beings of personal worth and dig
nity. They will not let us down. Given the opportunity, 
they.will create an environment in which their instruc
tion will flourish, and with our understanding they will 
become the vanguard of a new and better world. 

Greece had her Golden Age, and England the Renais
sance of the first Elizabeth. Why not Canada?D 

Life Insurance WM 
Teaching Aids for Use in Your Classroom 

BOOKLETS 

LIFE INSURANCE, A CANADIAN HANDBOOK; 
1968 ed. 104 pp., Illus. English and French. Explains the fundamentals 
of life Insurance, company operation and Investment policy, personal 
financial planning, etc. Ono copy to a teacher. 

THE STORY OF LIFE INSURANCE: 
24 pp., Illus. English. Discusses history and explains facts for students 
Avallablo In quantity. 

LIFE INSURANCE: DOLLARS AND SENSE: 
20 pp. English and French. Answers questions frequently asked by the 
general public. Available In quantity. 

PROBLEMS IN LIFE INSURANCE: 
English. Teacher, student workbook unit for business practice and math 
cmatics classes. One unit per teacher. Student portion In quantity. 
SETS, PROBABILITY AND STATISTICS: 
36 pp., Illus. English and French. Explains tho mathematics of llfo In 
surancc. Avallablo In class sets. Single copy of Key to each teacher. 
CAREERS IN LIFE INSURANCE: 
24 pp., Illus. English and French. Discusses the careers In the life insur 
anco business. Available in quantity. 

ACTUARY: 
12 pp. English and French. Outlines career opportunities and educational 
requirements. Written by tho Canadian Institute of Actuaries. Available 
In quantity. 

A CAREER FOR YOU IN A LIFE INSURANCE COMPANY: 
24 pp. English and French. Outlines career opportunities for university 
graduates. Available in quantity. 

THE FAMILY MONEY MANAGER. 
8 pp English. Outlines fundamentals of money management. Useful for 
cla'.sroom discussion. Available In quantity. 

A MISS AND HER MONEY: 
24 pp.. Illus. English. Tips on oarnlng, budgeting and moving for toon-age 
girls. Available in quantity. 

MONEY IN YOUR POCKET: 
24 pp., Illus. English. Fundamentals of money management and llfo In
surance for teen-age boys. Available in quantity. 

YOU AND YOUR FAMILY'S LIFE INSURANCE: 
28 pp. English. Describes tho IUv Insurance rolo In family and Individual 
security. Available In quantity. 

MAN AND HIS MONEY (ECONOMICS AND YOU): 
24 pp., Illus. English. Witty articles explaining economics; for senior high 

ts. Available In quantity. school students 

F I L M S T R I P S 

CAREERS IN CANADIAN LIFE INSURANCE UNDERWRITING: 
Rev. '62. B/W. 47 frames. English and French. The career of a life Ift-
surance agent. Ideal for guidance. Ono print and one manual to each 
school. ji 

THE LIFE INSURANCE STORY—PART 1: 
Rev. '63. B/W. 36 frames. English and French. An Introduction and history 
of life insurance. One print and ono manual to each school. 

THE LIFE INSURANCE STORY—PART 2: 
Rev. '63. B/W. 42 frames. English and French.' The various forms of life 
Insurance, policies and uses. One print and one manual to each school. 

THE LIFE INSURANCE STORY—PART 3: 
Rev. '63. B/W. 31 frames. English and French. Life Insurance company 
operation and foreign business. One print and ono manual to each school. 

YOU AND YOUR FOOD: 
Colour, 28 frames. English and French. Instruction on good eating habits, 
nutrition and food value. One print and one manual to each school. 

To obtain any of these Free teaching aids, simply tear out this advertise
ment, Indicate items desired, marking quantity needed for each, and fill 
in the information requested below (please print). 

Nome of Teacher ordering -• 

Grades and Subjects taught - -

Nome of Principal Name of School 

Address of School Enrolment of School 

Sond your order to: Educational Division 
The Canadian Life Insurance Association 
44 King Street West, 15th Floor 
Toronto 1, Ontario 
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C OME-WHEN-YOU-WANT 
Last February and March, Comox Junior Secondary 

School permitted all Grade 10 students, 78 in all, to 
attend classes or not as they decided. They were not 
permitted, however, to leave the grounds during regu
lar instructional hours. 

In planning the program the staff laid down certain 
specific concepts that were to be observed. The program 
was concerned primarily with observing attitudes— 
basically the capacity to work independently, and to 
maintain or improve the standard previously established 
by the individual. 

To evaluate the program, we used survey devices to 
find out what classes students were missing, how often 
they missed classes, and what reactions they had to the 
program, in addition, we interviewed more than 20 of 
the students, and held staff discussions in a variety of 
situations, formal and informal. 

The staff decided to make one change during the 
course of the program—to limit the choices when stu
dents were not present in their regularly scheduled 
classes. We soon recognized that choices of where to 
go should have been more limited to give greater force 
to the word 'study' in our 'Independent Study' program. 

Student survey sheets indicate that about 20% at
tended fewer than half their classes; about 25% at
tended between one-half and three-quarters of their 
classes; 55% attended more than three-quarters of 
their classes. All of those who attended fewer than half 
their classes were girls, and about 50% of these were 
honor students. 

The above figures do not indicate all the relevant 
facts. During the period of the experiment, two of the 
Grade 10 social studies groups were on an independent 
project which required an in-depth study and report of 
a facet of their course. Naturally, many of these classes 
were not attended. In fact, another question on the 
survey showed that about 15% of the pupils missed all 
social studies classes, which, in its turn, accounts for 
more than 10% of the allotted subject time. 

The survey also indicated that students did not gain 
the 'free' time (i.e., time to do assignments or study) 
that could be gained from the independent study. 
Fifteen percent of the pupils indicated they were doing 
less work at home than they had been doing, most in
dicated that they werevdoing'i'ne same amount of work 
at home, and only 5 to 10% indicated they were doing 
more. 
••: To a question that asked for their "estimate of their 
own weaknesses, students invariably gave one of four 
replies. First, they found it easy to 'goof off.' The tempta
tion to 'do nothing' with a friend was too great to resist. 
Second, students found that they 'robbed Peter to pay 

Mr. Seduz is principal of Comox Junior Secondary School. 
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it didn't work for us 

LOUIS BEDUZ 

Paul.' They would mis'? a class to study for an exam and, 
as a result, fall farther behind in that class. Third, they 
did things that interested them, not those things that 
needed to be done. Fourth, they found it easy to put 
things off. 

None of these traits is uncharacteristic or particu
larly revealing. Perhaps they indicate that students re
quire a guiding hand. Certainly we found very few 
ready to be left completely on their own. In a subject 
by subject assessment, which was included with their 
third report, only eight were evaluated by five or more 
teacheis as being capable of truly independent work. 
On the other hand, 33 were selected as needing 
guidance. 

Fifteen of the pupils teachers indicated were unable 
to work independently (or, as stated on the report to 
parents, 'needs direction') were pupils who had elected 
the pre-vocational options—almost half the class. Eigh
teen were on the pre-academic options—about one-
quarter of that group. There were no surprises among 
the names. All were the type of pupil with whom a 
school staff deals constantly. 

One should read into this that work habits and pat
terns are set long before: pupils arrive in Grade 10. 
Giving pupils the right to make a decision is not enough 
to re-create an interest in education. Pupils have to 
learn to handle this decision-making process as a regu
lar part of their school life. Further, extrinsic goals do 
not motivate unless those goals are a part of the child's, 
total environment. 

Many conclusions can be drawn from this period of 
two months of independent study. I think seven are 
particularly significant. 

1. Well meaning as students are, to state the obvious 
does not always lead to action. Nearly every student 
interviewed recognized the easiness of not doing what 
should be done when no pressure is applied. Very few 
could change their patterns to conform to their obser
vations. In some cases, interviews by the principal or a 
staff member, in which the proper approach was 
strongly advised, were required before students would 
act. 

2. Our program demonstrated that students cannot 
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be dumped into the area of free choice without prep
aration. The original proposal permitted too wide a 
choice; clear alternatives are necessary. The ability to 
work independently has to be developed through 
teacher-guidance and instruction. 

3. The basic disillusionment with school among cer
tain groups is not corrected by saying, 'Your education 
is up to you.' Particularly at this level, teachers have a 
responsibility to lead, advise and even cajole a student 
into doing his best. If society had clear work alterna
tives—or work education programs—for 16- and 17-
year-olds, one could more easily permit them to make 
a choice. 

4. Classroom discipline problems are lessened—al
most totally removed—but this can be so in many other 
cases: provision of meaningful material, variety of teach
ing procedures, etc. 

5. Pupils did not seek out additional assistance as we 
had hoped they would. The lack of private offices which 
would make interviews easy and informal is a part of 
.this problem, as is the lack of time for staff members to 
conduct such interviews. 

t\ Pupils did find assistance when classes were small 
enough to enable a teacher to be concerned with indi
viduals. Several students who had had difficulty in cer
tain areas expressed their pleasure at going ahead and 
gaining competence through the individual assistance 
possible during the two months. 

7. A difficult area to evaluate is that of inter-personal 
pupil relationships. Some individuals gained assistance 
from others because of their ability to work with others. 
Pupils joined together to plan or work on such school 
projects as the school annual, newspaper, fund raising 
projects, etc. Work on those which have cross-class 
membership was made easier because pupils were able 
to agree to meet at a certain time. 

The experiment in Independent Study w a s L ' valu
able experience. The students handled themselves well 
and stayed within the rules set out for them. The staff 
now knows that some students cannot discipline them
selves well enough to overcome the pull of friends. 
These are the ones who need (almost beg for) guidance. 
Because of these, a total group program of the type 

.we had is not feasible. 
.! cannot stress too much that the ability to work 

UNIVERSITY OF OSLO 
INTERNATIONAL SUMMER SCHOOL 

r'' Six weeks, \ 969 

^Write: Admissions Office, Oslo International Summer School, 
!;V c/o St. Olaf College, Northfield, Minnesota 55057. 

TEACHER-LEADERS REQUIRED 
Teachers .interested in grou;> educational travel for students 
are invited ito participate in-;he adventure holidays for schools 
programme .operated successfully oy C . Y . H . A . for the past 
several years. 
Programme for'summer 1969 includes Rockies, eastern Canada, 
U i S . A ; and Europe with Osaka 70 (Japan) planned for 1970. 
For. further -details^write to CANADIAN YOUTH HOSTELS 
ASSOCIATION, 1406"WEST BROADWAY, VANCOUVER ! 9, B.C. 

independently must be learned. Starting in the earliest 
grades, teachers must give pupils the opportunity to 
proceed on individual-study programs. At first these 
programs should be clearly guided by the teacher; then, 
gradually, the initiative should be given to pupils. The 
experiences that lead to an ability to work indepen
dently must be started early and repeated constantly 
as the child develops and matures. With his increasing 
maturity should come increasing responsibility for his 
own learning. 

We think that about half of our students were able 
to pursue independent work; we had hoped the per
centage would be higher. Perhaps, at some not too 
distant date, nearly all pupils will arrive at their tenth 
year of school ready and able to work effectively with 
a minimum of direction. I believe we must work toward 
this goal. 

If we predict that pupils are not capable of inde
pendent study, self-discipline, self-evaluation and self-
criticism, they are not likely to develop these attributes, 
except in a negative way. We recognize that not all our 
pupils have developed such basic self-revealing skills, 
but we should not say they cannot develop these 
attributes. 

We see our problem now as that of providing the 
opportunity for students to develop these vital, self-
critical characteristics. The school cannot do this alone, 
but if it believes it can help, and plans instruction to 
foster these attitudes, concepts to develop them, and 
situations to experience them, it will assist positively in 
the development ot those attitudes.D 

PACIFIC MUSICAL 
WHOLESALE SUPPLY 

6695 Main Street, Vancouver 15, B.C. 
Tel. 327-8355 

Third Generation Serving ihe Musical Needs of B.C. 

F. H. (BUD) WARD—Manager 
F. G . (GARY) WARD—Sales Manager 
M A T T H E W EVANOW—Educational Sales Representative 
BOB PROVENCAL—Educational Sales Representative 

Specializing in all phases of musical education for both 
students and adults. Plans tailored to meet your every 
need for purchase, lease or renting all your musical 
requirements. Your idle instruments gladly taken in 
trade. 

Drop in, write, or phone 

All inquiries promptly attended to 

N O W O P E N F R I D A Y 9 a.m. — 9 p.m. 

PAMUS RENTALS 
LTD. 

195 East 51st Ave. (at Main) 
Vancouver 15, B.C. 
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One should never mess around 
with a language, especially other 
people's. It's too close to them. It's 
iike kicking their baby. Conse
quently, I feel the schools of B.C. 
should take a look at what they're 
doing to the French language. 

I could go on about what the 
Course of Studies says about the 
objectives of secondary school 
French. The basic one is to teach an 
appreciation of our French-speaking 
countrymen. One should come to 
this appreciation specifically, and 
to appreciation of other cultures 
generally. 

I don't doubt that these objec
tives have been reached now and 
then in almost every secondary 
school in the province. Some stu
dents succeed in spite of their tea
chers, and some teachers succeed 
in spite of the system. 

I don't think anyone can have 
qualms about these objectives. 
They're safe. What one should have 
qualms about are the side effects. 
They're deadly. 

Let me rewrite the objectives cf 
the French courses as they really 
are: first, the objective is to weed 
out those students who either lack 
the intelligence or the study habits 
to succeed on the Academic Pro
gram in the secondary schools of 
B.C.; second, the objective is to 
give those who do succeed in 
French an appreciation, etc. 

Now maybe this is fair enough. 
Maybe French should be a counsel
ling course, along with its strange 
bedfellow, mathematics. One can
not doubt the effectiveness of either. 
But the difference between mathe
matics and French is that no one 
speaks math, except for the odd 
mathematics teacher. Mathematics, 
that is, belongs to everybody, 
whereas French belongs to a culture; 

The upshot of the whole thing is, 
ironically, that we teach a majority 
of secondary students to hate tbe 
French and their language specifi
cally, and to be suspicious of all 
other cultures generally. 

If you don't believe me, ask the 
students who failed French 8 and 
were.passed on grade promotion; 
then, of course, failed French 9 the-5 
next year because they had not 
passed French 8 the year before— 

A M A T T E R OF OPINION 

FRENCH 
enjoy it or 

junk it 
ED CARLIN 

and were passed on grade promo
tion; then failed French 10 for 
obvious reasons; then switched to 
the Vocational Program as a result 
of it all. 

Ask the teacher who handles the 
textbook rentals in your school each 
year; have him explain why there 
are more damaged French books 
than there are other damaged 
books. It's not from the pages being 
thumbed as much as it is from tlie 
books being kicked through every 
mud-puddle on the way home. 

Ask any dumbfounded parent 
who never took French in school 
because he never went that far, but 
who knows that for some mysterious 
reason it prevented his boy or girl 
from going on to university. 

Now, we all know that it may not 
be true that failure in French has 
kept the youngster off the Academic 
Program. He probably made a poor 
selection of parents and either can't 
overcome it by. Grade 8, or ever, or 
hasn't had the desire to overcome it 
by Grade 8. But to use the French 
language as a cover-up for this 
situation is ludicrous. The point is 
that anybody, other than a hope
less idiot, can learn to speak a 
language. Even a chimpanzee can 
muster a dozen words: a parrot can 
handle six or so. How, then, can we 
accept the facf that some students, 
after two years of sitting in class, 

The author is vice-principal of Semiahmoo 
Sr. Secondary School, White Rock. 

can't give back many more words 
than can a chimpanzee? 

It should be obvious why a stu
dent is less than moronic in French 
—he ain't interested. The light went 
out the first time he had to come 
back to class f.repared. The light 
may have sputtered a few times in 
later lessons, but that's all it did. 
And by the end of either Grade 8 or 
Grade 9, he decided the Vocational 
Program was his niche. He made his 
decision to go Vocational because 
he could not handle the French lan
guage as it was thrown to him. 

We all talk about biculturalism, 
and then we do this to the other 
culture. The people I blame the 
most are the French teachers. They 
know the situation, yet do nothing 
about it. Through their ?SA they 
could demand a change and get it. 
That's how the industrial education 
teachers got what they wanted; and 
that's how the senior secondary 
science teachers got what they 
wanted; and that's how the Lower 
Mainland principals get what they 
want. If there is a dire need for a 
change in the system, you organize 
and speak as one voice and you are 
listened to. 

The cure? One of the following: 
French in Grade 1 when children 
are learning sounds and the alpha
bet, or French at the secondary level 
as an option for those who wish to 
learn conversational French. The 
first suggestion should work if any 
B.C. teachers can remember their 
high school French. But just in case 
they don't remember, the second 
suggestion could be used. I think 
French-Canadians would be hap
pier to know that French isn't at 
least a counselling course. 

There's still a third suggestion: 
junk French and teach Esperanto. 
Biculturalism is just another name 
in Canada for nationalism and na
tionalism is as outdated as a garlic 
bag around the neck. Tell the 
French-Canadians that we love them 
dearly, but that we love the world 
and survival even more. Someday 
someone has to start a world lan
guage which is divorced from any 
culture and I can't think of anyone 
in the worid who would like to start 
the ball rolling more than would 
Mr. Bennett. • 
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U A great and undetermined number 
of years ago, on a sub-zero day in 
January, I walked into my first 
school. (After a two-mile hike from 

\-. the cattle ranch where I was 
J boarding.) 
{' It was a classic of its kind, a wea-
£ thered old log building on a small 
! point of land sticking out into a 
;' beautiful lake. Miles from any-
J< where. Surrounded by silence and 
js space. Almost the only sounds, the 
j rustle of the leaves, a whisper of 
i? wind in the tops of the pines or the 
\ occasional call of a loon on the lake. 
\ (These poetic touches I didn't find 
} out about until spring, though.) ' 

•i • On that first morning the most 
i attractive item was the forty-five-
\ gallon oil drum stove glowing 
\ warmly at the front of the room, but 
\ I soon found out that it wasn't ef-
k fective much beyond a ten-foot 
I range. The chinking had fallen out 
| from between a lot of the logs, and 
s occasionally' the room got a bit 
| nippy. Especially on that February 
I day when the ink-wells at the back 
I started to freeze. 

HERE'S PATSE 
The Provincial Association for Tecchers of 

SPECIAL EDUCATION 
- invites -

. Regular Class Teachers/Remedial 
Teachers/Special Class Teachers and 

Special Services Personnel 
to join an organization that offers: 

Resource Manuals/Newsletters/Journals 
and Workshops 

geared to meet the educational needs of 
teachers of exceptional children. * 

Join Now, Write 

P A T S E 
#105 - 2235 Burrord Street 

Voncouver 9, B.C. 
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QUOTES AND COMMENTS VITO CIANCI 

H E R E ' S W H E R E I C A M E IN 
Water came from a hole cut in 

the ice on the lake; three-foot logs 
for the stove were piled neatly out
side the door; two small leaning 
towers of Pisa out in the shrubbery 
served another useful purpose. (I 
noticed that winter that kids who 
asked to leave the room didn't 
linger.) 

We had literally nothing to work 
with except the desks and the pre
scribed textbooks, scribblers and 
drawing paper. There simply wasn't 
any money for anything else. We 
scrounged old magazines; some of 
the kids managed to buy crayons or 
paints; I myself had to buy things 
like scissors and paste and colored 
paper for the primary section. But, 
as they say, things were tough all 
over, and we coped. Nobody really 
gci into a flap. We took it for 
granted that this was the way it was. 

It certainly was a peaceful exist
ence. There were eleven kids in five 
grades, most of them darn glad to 
be in school, if for no other reason 
than to get out of doing tough 
chores on the ranch. No discipline 
problems. No directives. No staff 
meetings. No extra-curricular acti
vities. No parent interviews. (No 
phones!) 

I've often wondered since then if 
maybe we weren't operating under 
the best possible conditions for 
teaching and learning. All this re
cent talk about free schools isn't as 
new as all that. We had a free school 
of'sorts in that we had control of 
our activities. It was a flexible, in
formal, free-wheeling sort of pro
gram, with the activities often over
lapping the grades, some of them 
involving all the grades. Older kids 
would help the younger ones. The' 
very young ones largely decided 
their timetable; the older ones 
viorked independently. 

We were all together in our own 
environment, surrounded by as 
beautiful a landscape as you would 
find in B.C., free to carrv on without 

interference or bother. 
All this came forcibly to mind on 

the first day of school this year, 
when once again I walked into a 
one-room school, this time set on 
the lawn in front of the main build
ing, under immense horse-chestnut 
trees instead of graceful poplars 
and pines. I seem to have come full 
circle. I started out in one room, 
and it seems possible that I'll 
wind up in one. (Maybe the use of 
the small annex is a form of pro
gress?) 

I'm not complaining, mind. When 
I found out that we were to have a 
number of annexes plunked on our 
lawn, I asked for one immediately, 
and so far I have no regrets. A lot of 
the advantages of the old log cabin 
out on the lake have carried over 
into the annex. 

There is once mote the feeling of 
being in an environment controlled 
by students and teacher; there is the 
feeling of isolation from the super
charged atmosphere of a crowded, 
busy.; and sometimes confusing 
main building; there is gradually 
developing the relaxed yet busy 
kind of attitude which we all find 
productive and satisfying. Already 
the art classes seem to feel that 'this 
is our room. It's new and raw and 
bare—let's decorate it.' How the 
English sections feel about it I don't 
know yet. When I find out I'll tell 
you.D 

School district No. 28 (Quesnel) 

Required January 1969: 

PRIMARY SUPERVISOR 
^Applicant should have a degree in 
Education and some administrative 
experience. 

Applications to: 
D. L. FEIR 

District Superintendent of Schools 
Box 508 

Quesnel, B.C-
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F R O M OUR READERS 

New Typeface Appreciated 
Vancouver, B.C. 

Sir, 
No doubt you have received 

many comments on the new type
face in the last two issues of The 
B.C. Teacher. I have been rereading 
certain issues of the magazine this 
summer and, on looking through 
the April and May-June copies, 
found them much easier to read 
than the others. 

I must confess that I rarely wouid 
read the whole of our magazine 
when I first received it. I usually 
picked out articles whose titles in
terested me. Not so with the last 
two issues. I can truthfully say I 
read them from cover to cover right 
away. The Optima typeface defi
nitely improved the readability of 
the magazine for me. I hope you 
continue to use it. 

(Mrs.) Karen A. Hales 

So Much Condemnation! 

Vancouver, B.C. 
Sir, 

I have been trying to fathom ?.he 
reason why there is so much con
demnation of our educational sys
tem. H i g h - s o u n d i n g words and 
world-shattering ideas are causing 
confusion to some of our best tea
chers. The same confusion exists 
among so many of our college stu
dents. It seems so easy and popular 
to protest and get a following for 
the Lord knows what! 

'The fact of the matter is that 
there are two kinds of education, 
just as there are two kinds of sci-
ence/'pure science and applied sci
ence, the latter being the applica
tion of the former to every-day re
quirements.. A certain part of our 
education is cultural . . . learning to 

read, spell, write decent sentences, 
do number work (mathematics), 
etc., and the other aspect pertains 
to the economic side, job prepara
tion, in medicine, law, dentistry, 
and mechanics. The individual must 
have some grounding in the first 
type before he can be successful in 
the second. 

How successful would a carpen
ter or a mechanic be if neither 
knew any mathematics? And how 
successful would anyone entering 
the learnpd professions be if he did 
not understand the written lan
guage, and at least enough mathe
matics to make out his income tax 
form? Even college presidents can 
become unpopular recognizing 
these facts. 

And now we have another news-
catcher who proposes to purge the 
great body of teachers because they 
do not measurri up to her self-
imposed standards (Jenny G. Boni
face, May-June T968 issue). 

She condemns out of hand one 
who tried a little persuasion to get 
Johnnie to realize that he has some 
responsibility for the cultural side 
of his education—a matter of fail
ure, forsooth, on the part of hjs 
parents. This teacher could have 
ignored the matter and let Johnnie 
become a drop-out. Some teachers 
let their emotions run away with 
their intelligence (if they have any). 

This self-styled critic (to say noth
ing of her professional ethics) 
should be one of the first to go. 
However, age and experience may 
modify some of her ideas. 

Condemn something . . . teachers 
are a good target, as is also our sys-
of education, or the Minister of 
Education, or the government, and 
get the ear of a reporter, hungry for 
the sensational, and, presto, you 

have your name and image before 
the public, This type of stuff is 
becoming too frequent, and is nau
seating. 

C. F. Connor 
(Retired teacher) 

Open Letter to an Author 
Sardis, B.C. 

Dear Mr. Braithwaite, 
Young people are telling us that 

they will not go along the path that 
we so carefully tread for them. We, 
who are over forty, walked on the 
ground—literally walked. They go 
in automobiles even to school and 
to walk the 'Miles for Millions.' Per
haps their children will fly to the 
moon, with its attendant problems. 

Let us adults face our own prob
lems of alcoholism, depression, cy
nicism, and self-abnegation, and let 
the young adults worry for them
selves. We cannot take on more 
problems than we can attempt to 
solve, and trying to smooth the path 
that we have already trodden leads 
only to frustratjon. 

Mrs. Maripn Barnes 

(Ed. no(e: Dennis Braithwaite's article ap
peared in our May-June issue.) 

We Get a Hand 
Victoria, B.C. 

Sir, .. 
The B.C. Teacher 67-68 has been 

a joy and inspiration. Congratula
tions! 

'Tell It Like It Is' is a treasure to 
those of us who were not privileged 
to attend the A G M . 

In the May-June issue, too, the 
letters of Mrs. Dorcas Blair and D. J. 
S. Smith give splendid perspective 
upon the work (and 'faith') of one 
who has lively and significant con
cern in educational values and 
practice. 
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These Teachers Have Retired 
At the dose of the school year in June, one hundred fifty-seven teachers said farewell to their classes lor the last 
time. Fourteen others, whose names are also included here, retired during the six months prior to June 30 or 
during the two summer months. To all these colleagues the Federation extends its good wishes for the future 

Mrs. Annie Matina Acreman, Sooke 
Donald Stewart Allan, Coquitlam 
Lawson Monro Allan, Vancouver 
Mrs. Hilda Miller Allison, Summerland 
Mrs. Rose Allison, Surrey 
William Alsbury, Vancouver^ 
Miss Sarah Evelyn Beach; Vancouver : 
Mrs. Bertha Ellen Binks, Howe Sound 
Mrs. Lucille Beatrice Botkin, Kamloops 
Mrs. Marion Alberta Bouey, Summerland 
Mrs. Leila Fern Brabazon, Victoria 
Miss lleen Young Bradley, Vancouver 
William Cordon Brandreth, Vancouver 

• Mrs. Hazel Brooke?, Peace River N.:...... 
: - - Mrs. Louisa Mae Brookes, Lang!«y 
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: Mrs. Irene Rhodes Brunton, Richmond •?:; 

i Mrs. Nettie Helen Burgess, Chilliwack 
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,Mrs. Hazel, Bathia Cameron, Vancouver 
" Mrs. Nora Ellzabetli Carter, Vancouver 

' - Mrs. Jessie Mary Chinery, Vancouver 
Miss Evelyn May Clarke,1 Vernon 

• Mrs. Marie Kathleen Collins, Victoria 
Mrs. Flo. a Mildred Couture, Nanaimo 

> ' Theodore George Cujrie, Vancouver 
i Miss Annie Eliza Curts, Sooke 

Mrs, Velma Beryl Cuthbertson, Burnaby 
h^W-i "Mrs. Daisy Madora Dackj Victoria : 

i\ ' • Edward Davies, Trail i 
v Vernon Dawson,1 Victoria t 

.-. - .Eugene Deagle, Vancouver 
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"Mrs." Freda'Jane Gilbert, West Vancouver i 

:.Mrs,f Irene H.J?Gill, Kelowna ' i 
'Mrs. Ella E. M:Goff, Kamloops 
Mrs. Marjorie G. C. Goodwin, Victoria 

-;/Mrs. Dorothy Margaret Gourlay, Coquitlam 
William y. E. Green'away,' Kelowna , i 
Miss Barbara Mary Guinan, Vancouver 
Arthur Halleran, Summerland 

- Miss Bessie Hankinson, Vancouver 
i William Leslie Hardie, Victoria 

Francis William Hargitt, Maple Ridge 
John Alexander Harper, Vancouver 
Norris Harwood, Victoria 
Mrs. Phyllis Lilian Hastie, Vancouver 
James Fenton Herd, Vancouver 
Thomas-Drummond Herd, Vancouver 
Mrs. Sophie Olga Heycock, Lake Cowichan 
Mrs. Honora Theresa Higgs, Victoria 
Mrs. Harriet Isobel Kild, Trail 
James Boyd Hill, Victoria 
Clifford Frederick Hillary, Vancouver 
Mrs. Mona Neville Hodsdon, Victoria 
John Desmond Howard, Kamloops / : 
Gordon Muir Hunter, Vancouver 
Miss Katherine Elizabeth Jones, Vancouver 
Mrs. Rose Genevieve Keiran, Nelson 
Mrs. Fanny Virginia k'enny, Kamloops 
Mrs.Meta Kiernan, Kimberley -
Miss Geneva Elizabeth King, Vancouver 
Roy .King, West Vancouver 
McDdnneiJ, Knight, North Vancouver 
Mrs; Margaret Isabel Lamperson, Nanaimo 
Miss Lottie Louisa Lawrence, Vancouver 
Miss Margaret Stevenson Loch, Vancouver 
George Hart Love, Victoria 
Mrs. Bertha Lowe, Cowichan ..... 
Ernest William Lythgoe, Victoria 
Mrs; Annie Mary.MacGregor,: Vancouver. 
Allan Roy MacNeill, Richmond 
Miss Mary Evelyn MacQueen, Victoria 
James Alexander McCurdy, Shuswap 
Mrs:: Frances Leoma McGillivray, Kamloops . i 
Walter Morton McGown, Vancouver 
Miss Averil Norma McKechney,rChi|liwack . 
:Mrs; Robina Williamson:McLeod, •.;: 

Vancouver 
Leon Wilber Lacey Manuel, Vancouver- v 
Frederick joseph'Martello/Creston-Kaslo 
Harry Keith Martin, Nanjimo . \ 
Raymoncr.Orlisle^Matt(iewspAbbotsfo^ 
•iir^m^n^b^l^^,^^^^^^^^,^ 
Selvvyn Arch'ihiifd Miller,' Vancbiive/ ' ^ v | 
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Mrs. Margaret Olive Muir, Slocan 
Miss Dorothy Alzyna Murray, Vancouver • 
Mrs. Minnie Jean: Nicholson, Trail :. • s •;.. 7 
Mrs. Nora Nicolson, Cowichan 
Mrs; Lilian.Ruth Norris, North.Vancouver 
Mrs. Alice Evelyn O'Brien,.Langley • v. , 
Mrs. Aurelia Olive O'Dell, Williams Lake -: 
Mrs. Elsie Orser, Grand Forks 
Mrs. Beverley Mary Orum, 

North Vancouver 
Fred Hamblin Parfitt, New Westminster' • 
Edgar Everett Perkins, Trail 

Mrs. Dorothy Mary Peiry, Vancouver ' 
John Milshie Petrak, Ladysmith 
Mrs. Effie Helen Plaskett, Cowichan 
Mrs. Dilys Poole, Richmond 
Miss Marie Eva' May Porlier, Vernon 
Sidney Herbert Price, Burnaby 
Mrs. Annie 0. H. Pudney, Mission 
Mrs. Ida Louise Reid, Saanich 
Mrs. Janet Reynolds, Shuswap .. 
Mrs. Thelma Helena Riddell, 

North Vancouver 
Miss Louise H. M. Riffer, Coquitlam 
Mrs. Inez L. L. Robertson, Langley 
Miss Esther Grace Robinson, Vancouver 
George Russell Robinson; Vancouver 
Mrs. Ada Frances Rowe, Peace k;ver S. • 
John Rukin, Ladysmith 
Mrs. Audne Elsie Sands, Mission ?• 
Mrs. Frances Sayers, Smithers 
Mrs. Ruby Frances Scott, Qualicum .. 
Mrs. Ethel Florence Seifner, Vancouver. 
Miss Mathilde Sengel Sellon, Vancouver 
Miss Gertrude Catherine Sharp, Vancouver, 
Mrs. Margaret Shaw, Maple Ridge 
Miss:Ethel May Sherbart; Vancouver 
Miss Catherina Siemens, Cranbrook ' /• 
Mrs. Margaret Eleanor Slater; Sechelt 
Douglas Edgar Smith, Victoria 
Mrs. Iris Natalie Smith, Nanaimo _ ^ 
Wehtworth Austin Smythe, Revelitoke . 
William Ernest Sones, Nanaimo 
Miss Florence E. Stephens, Vancouver. 1 . • 
Miss.Lillian Beatrice Stevens, Vancouver,;.:'. 
Mrs Caroline Surtees, Sechelt 
Miss Christine M. Sutherland; VanaiuvCr vt 
Miss Gladys Elizabeth Swanson, Vancouver? 
John Rangvald Swanson, Vancouver «• 
Sydney Taylor, Vancouver — 
Joseph Stanley,-Terry, North Vancouver.:;;..); 
Mrs. EhsieTeryo, Victoria' . t .'-..8 
Frank Srfjith Tholmsb'n,'Chllliwack " * * * - - | 
Mrs. Katjileen M' Thomson, Penticton A 

jMjs^j.r.a^ 
Alla'n Stanley Trueman, Sechelt' « ~ . | 
Misŝ Eveiyn Edith Tufts, North Vancouver : 

rMrs^Katherine^B.iVirinedge, Vancouver-p'f 
:Mrs;,W;Brenda<0.,Wagner,̂ Vancouver :• ;,-
Kenneth Arthur Waites; Vancouver --" 

• Mrŝ ' Grace Isabel Waldoh,' Lake Cowichan?'; 
Miss Eula Bernice Walker, Keiowna >: 
Fraser Melvin Wallace, Vancouver t 

: WiIliamMacpherson.Warner; Maple.Ridge 
Wesley Napper Watson, Richmond 
Norman Elmer West, Saanich.•:.";•'.' v. ' ?, 
Sydney White, Creston-Kaslo 
Mrs. Annie Nina Will, Vancouver 
Miss Olive Kathleen Wilson, Vancouver. 
Ralph Elliott Yarwood, Kimberley 
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'D. J.' of Alberni is surely one of 
the most far-sighted men that we 
of the BCTF have had so diligently 
and effectively working for us. That 
objective, needless to say, was no 
accident! 

'Nuff said!' 
Eric H. Whittingham 

(Ed. note: This letter was written before Mr. 
Smith joined the BCTF staff.) 

Innovate at Your Own Risk! 
Port Coquitlam, B.C. 

Sir, 
Three occurrences of the past 

year stick sharply in my mind. They 
are (1) statements of Dr. Kenneth 
Argue of UBC to a conference of 
educators on the North Shore 
which clearly indicated that the 
Faculty of Education at UBC re
garded very highly the use of ex
perimentation in the classroom, 
most especially in remedial and en
richment settings; (2) the appea
rance in The B.C. Teacher of De
cember of an excellent article by 
Melvin Tumin, from which I quote: 
'Teachers have no right to claim 
professional status . . . Above all, 
teachers need freedom . . . to inno
vate on the spot without continuous 
reference to committees and higher 
authorities . . .' (p. 99); and (3) the 
appearance of Don Glines and 
Mark Slade at the North Vancouver 
Teachers' Association conference 
last spring—as neat a piece of team
work as one can imagine—the mes
sage of which was loud and clear: 
innovate or stagnate. 

Now, an ordinary workaday tea
cher who is aware of his personal 
responsibilities and willing to un
dertake all that is necessary to meet 
the demand that he act in a profes
sional fashion, may be excused if he 
finds himself in a quandary. He 
might well be asking himself, 'What 
can I do which introduces altera
tions?' and 'How can I tell if it is of 
value?' The difficulty of finding 
answers to these questions is prob
ably the reason we do not find tea
chers in B.C. creating the brave, 
enlightened shambles which Glines 
and Slade at least would agree 
could do no harm. 

The answer to the first question 
must come from the teacher him
self. However, if he has a little 

humility, he will want something 
more than his own subjective ap
praisal for an answer to the second 
question. Where can he get such an 
appraisal? There are four sources I 
know of from which he can get an 
appraisal of sorts: his pupils, his 
administrators, his fellow-teachers 
and the 'higher authorities' men
tioned by Melvin Tumin. 

The appraisal by his pupils is 
much akin to his own—highly sub
jective and perhaps even emotional. 
Moreover, his pupils are in no posi
tion to know the relative value of an 
innovation compared with that 
which was altered or substituted 
for. 

Nor will the reaction of a princi
pal or superintendent tell much 
about the value in pedagogy of an 
innovation. If an administrator can 
say, 'The man seems to know what 
he is talking about, and the young
sters are listening,' you will cer
tainly receive encouragement, but 
not time and facilities for improve
ment. 

Your fellow-teachers, a rare few 
of them indeed, will come to listen 
while you outline the basis of your 
innovation at an in-service meeting. 
Should you put something in writ
ing, few will read it, and none will 
acknowledge it, if they read it. The 

Active Teachers 
Miss Reva Ballen 
Ian Douglas Boyd 
Gordon Alexander Clark 
Mrs. Harriet J. Horseman 
Cyril A. Michell 
William Alexander Negrave 
Mrs. Charlotte Henrietta Nemeth 
Mrs. Gordon Phillips 
James G. Young 

Retired Teachers 
Dr. Henrietta A. R. Anderson 
Francis C. Boyes 
Miss Dorothy Bradbury 
Samuel B. Clements 
William G. Donaldson 

John D. Godfrey 
Mrs. Ada W. Hume 
Miss Marian E. Jukes 
Miss Eleanor M . Y. Love 
Miss Mary E. Pullinger 

rarest of all is the teacher who will 
sit down and thoughtfully criticize 
your efforts within the framework 
of its intention. Teachers have their 
own problems, their own shortages 
of time and besides, it isn't likely 
your innovation can be useful to 
them—it isn't in the curriculum! 
Should you send your material to 
your PSA, you'll receive no com
ments on it from there, either. PSA 
executives are also working tea
chers. 

The 'higher authorities'—mem
bers of the Faculty of Education— 
may give you an appraisal, but it 
wili be colored by their own pet 
ideas of innovation, and by the fact 
that they are teachers working with 
adults. Their principal criterion for 
appraisal will be, 'Does it fit what I 
want?' or 'Does it fit the curriculum 
as ! have set it out?'. And it must be 
quite evident that a working tea
cher cannot produce in his spare 
time anything which is superior to 
our university product. If it was any 
good, we would have thought of it! 

So, Mr. Teacher, go ahead—in
novate! But don't be surprised to 
find yourself on your own in the 
matter of evaluating what you are 
doing. You may even find this one 
of the qualities of professionalism. 

Bruce Ewen 

LaBt Taught In Died 
Vancouver Island North June 20 
Vancouver June 26 
Coquitlam May 13 
Burnaby April 12 
Victoria July 21 
Kamloops May 11 
Nanaimo August 4 
Nelson July 20 
Vancouver June 29 

LaBt Taught In Died 
Vancouver July 16 
Vancouver June 24 
Vancouver June 24 
Vancouver May 5 
Department of Education July 6 

(formerly University Hill) 
Vancouver July 16 
Saanich May 25 
Vancouver July 28 
Vancouver August 7 
Vancouver July 27 

We Shall Miss Them 
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N E W BOOKS 

LET'S START OFF 
with an argument about rental 

texts in secondary schools. Libra
rians, as a down-trodden class, are 
unanimous in wanting to wash their 
hands of them completely. But after 
all, who handles the wretched 
things is merely an administrative 
detail. Blessed are the downtrod-
denl 

The arguments for rental texts 
are well known. They are cheaper 
to provide, both for the Depart
ment and the student. They can be 
rebound without too much fuss. 
T^ey apply uniformly across the 
entire province, and, generally 
speaking, they are available when 
they are needed and in sufficient 
numbers. 

The case against rental texts is 
admittedly less pragmatic. Everyone 
knows that books cost more than 
they used to, but so does everything 
else. An authorized rental text tends 
to ossify a course for a number of 
years since the Department, having 
invested thousands of dollars to 
provide the book, could not afford 
to change a text very frequently. 

Perhaps a more urgent objection 
is to the whole concept of autho
rized texts. I thought we had got 
away from the old idea of teaching 
from one textbook. True enough, 
alternate and supplementary titles 
are issued, but every teacher is still 
restricted to a set number of books 
/iG tjirJ not choose and cannot 
c|\i\lige. i 

What about cost? Well, what 
about it? Somehow people used to 
buy their own books, even during 
the unlamented Depression days. 
We are affluent as a society. Could 
not some system of subsidies, grants 
or other assistance be worked out 

to provide part or all of the cost of 
purchasing books for needy cases? 
Couldn't publishers put out inex
pensive editions of their books? I 
know one thing: the student who 
has to buy his own books takes o r e 
of them, either to keep or to resell 
to another student. 

Next time you have a spare 
moment, take a look at the books 
in your book room. The things that 
happen to rental texts are almost 
beyond belief. It is sheer vandalism, 
brought about by the attitude that 
'I just rent these books; I don't care 
what happens to them.' Respect for 
books? Dontbefunny. Incidentally, 
teenagers seem to be able to afford 
other things — cigarettes, confec
tionery, cars and clothing — with
out too much strain. 

Back in the Stone Age, when I 
went to high school, I was able to 
keep some of my textbooks rather 
than sell them. I did so because 
they were worth keeping. Inese 
days, a student finishes with a text, 
hands it back at the end of the 
course, and promptly forgets every
thing that was in it. 

I shall be interested in your views 
on this question. Surely I can't be 
the only heretic in the province. 

LET'S FINISH 
on a more positive note. We are 

ready to welcome any new re
viewers to these columns. We 
sometimes forget that every' year 
sees several hundred new teachers 
joining our ranks, some of whom 
must be willing, and qualified, to 
review books for us. Just drop me a 
line, care of The B.C. Teacher. It's as 
simple as that. All right, back to the 
salt mines, everyone!—C. D. Nelson 

DRAMA 
The Drama Studio, by Richard 

Courtney. Pitman, London, 1967. 
35s 

This work is Pitman's latest addition to 
its invaluable Theatre and Stage Series. The 
publishers call this book 'the first major 
work on architectural design and equip
ment for Dramatic Education.' I agree, and 
recommend it most highly. 

Here is a careful examination of the 
needs of a drama classroom. Size and shape 
of the room, seating, and equipment are 
all thoroughly discussed. This book reveals 
a great deal of careful research, even into 
such items as characteristics of human vis
ion and anatomy as they affect proscenium 
opening width, width of chairs, etc. This 
section, and the accompanying diagrams, 
should be required reading for all school 
board architects. 

This book fills a definite need, and de
serves careful perusal by drama teachers 
and principals, as well as by the aforemen
tioned architects.—Laurie Lynds 

E N G L I S H 
A Student's Guide to 50 European 

Novels. Abraham H. Lass and 
Brooks Wright, eds. Washington 
Square Press, 1967. (Can. Agt. 
Simon & Schuster). Paper. 75c 
Without a doubt, this paperback will 

be of immense interest to many people 
who lack the time for reading novels in 
their entirety but would like to have an 
idea of the story prior to reading it. This 
work will solve part of that problem, since 
it provides a list of the chief characters 
with notes as to their roles, an outline of 
the main plot, a short contemporary critical 
study of each work and a short biography 
of the author, as well as a listing of his 
major works. 

Using this technique, the work selects 
novels which have been of prime interest 
to literate persons (and even to censors) 
for the past five centuries. The range is, as 
the title suggests, 'European,' and excludes 
those of British origin. This exclusion is 
perhaps a little unfortunate where the 18th 
century is concerned, but the editors have 
stayed most consistently with their aims. 
The bulk of the works included are French, 
Russian and German, while those of Italy, 
Spain and Eastern Europe are given rather 
short shrift. However, whatever the Span
ish 'Generation of '98' may lose in this 
work, the Russian Golden Age of literature 
gains and this is much to be praised. 

A short introduction on 'How to Read a 
Novel' is included fo- the benefit of those 
to whom it may present a problem, and 
this is useful as a very brief statement on 
Character, Reality, Plot, Theme and the 
technical side of prose writing. Ironically, 
it draws on British authors for much of its 
material! 

Overall, the work is perhaps better des
cribed as a survey of the 19th and 20th 
centuries of the European novel, for the 
previous centuries are represented by only 
one novel each. This gives a slightly ludi
crous touch to the work since it suggests 
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that Don Quixote was the only worth-while 
novel of the 16th century, to the exclusion 
of picaresque and pastoral novels, to name 
but two genres common to that period. 
However, the 19th century is carried off 
well and fully, as is the 20th. 

The value of the work lies in its applic
ability to the teaching situation in which a 
teacher may send a student out to gather 
a few notes on several related novels, pro
bably not present in translation, for discus
sion in class. The weakness in the work 
lies in Its failure to give adequate coverage 
to more than the two centuries.—S. Nan-
kivell 
Romeo and Juliet, Henry the Fifth, 

As You Like It, The New Claren
don Shakespeare for Canadian 
Students. Oxford University 
Press, Toronto, 1965. $1.10 ea 

These three titles are the latest additions 
to the series published by the Oxford Uni
versity Press and aimed at the Canadian 
market. The notes are thorough—and 
stodgy; the questions are impeccable—and 
all too familiar. Perhaps one of these years 
someone will bring out an edition of 
Shakespeare aimed at catching the interests 
of teenagers. However, If you want single 
copies of the plays, this series is probably 
the best bargain around. The books are 
very durable, have extremely clear print, 
and have an excellent, glossary.—Laurie 
Lynds 

FICTION 
Red Paddles, by Isabel M . Reekie. 

Mitchell, Vancouver, 1968. $3.50 
A great deal of research and information 

has gone Into this much needed book 
about the early days in British Columbia. 
The setting is the new town of Granville 
or, as it was re-named, Vancouver, in the 
year 1885. We are clearly and interestingly 
shown the lives of the townsmen at that 
time, their hopes for their new city, and the 
excitement of the coming of the railway. 

At the same time, there is a picture of 
the lives, economy and beliefs of the Coast 
Indians in that area that could not be bet
tered. Much of the information here can
not be found elsewhere. 

We follow the adventures described in 
this book with real interest and the chapter 
on the Great Fire of 1886 is enthralling. 

I heartily recommend this book for tea
chers in search of the above information, 
as the book may be used for class reading, 
for project work or for individual reading. 
—Betty Holt 
The Secret of the Sacred Lake, by 

.Suzanne de Borhegyi. Holt, Rine
hart and Winston, Toronto, 1967. 
$4.56 

This is a very readable book about Gua
temala including archeologists, Guatemalan 
idols and superstitions, aqualung diving, 
earthquakes and the traditional 'bad men.' 
Much of the action comes from teenagers 
Jim, Sandra, Derek, their Guatemalan friend 
Roberto and, unwittingly the solver of the 
mystery, little Billy. The author, well versed 
in Guatemalan affairs, says 'These incidents 
did not happen—but—they could have.' 

Canadian readers may be a bit daunted 
at first by the-Spanish words and express
ions which are liberally used, but transla

tions follow or the context gives the mean
ing. 

We find a moral in the tale in that 
Derek, who at first hates Guatemala, be
cause 'it was different from what he was 
used to,' comes to love it—a lesson for all 
of us who travel in foreign countries. 

This novel would have a place on the 
shelves of a junior secondary school lib
rary, possibly even for Grade 10.—Betty 
Holt 
The Arrow Sash, by Margaret Bem-

ister, Musson, Toronto, 1965. 
$4.25 

A novel of New France for young adults, 
this delightful story opens in the year 1668 
when King Louis XIV-directed that girls be 
sent from France t<j become the brides of 
the townsmen and formers of New France. 

The main theme is the love story of An
toinette de Beaumont and Pierre Ucerte, 
a handsome coureur-de-bois, but we are 
also given colorful characterizations of the 
inhabitants of New France—seigneurs, 
nuns, habitants, friendly Algonquins and 
hostile Mohawks, and there are many in
teresting vignettes of the life in the town 
of Quebec and in the country, with authen
tic details of New France. 

This book would be a very useful sup
plementary material for Social Studies II, 
although it would also be popular, I think, 
in other upper grades.—Betty Holt 

POETRY 
The Making of Modern Poetry in 

Canada, by Louis Dudek and 
Michael Cnarowski. Ryerson, 
Toronto, 1967. No price given 
The lean ranks of Canadian poetry have 

been accompanied by an even more starv
ed 'cousin'—literary criticism on the sub
ject. To the field now comes this work, 
aptly subtitled 'Essential Articles on Con
temporary Canadian Poetry in English.' The 
word 'essential' is an excellent choice, for 
the average person has little knowledge of 
Canadian literature and is frequently treat
ed to ghastly works produced on the eve 
of elections, centennials, Empire Days and 
other occasions demanding a literary out
pouring. 

It is to the credit of the dedicated few 
that Canadian poetry, ignored by most of 
the Canadian public, has persisted and that 
such excellent quality has been produced 
—quality that has been hidden, to a great 
extent, by the limited printings of collec
tions of poems. Anyone searching for a 
copy of Phyllis Webb's Naked Poems will 
soon appreciate this factl 

The lack of basic material, the poems 
themselves, has been accompanied by an 
equal lack of printed critical material. Such 
material as has been printed has been pres
ented, to a large degree, in small maga
zines and university papers. The fleeting 
nature of many of these magazines has 
added to the difficulty of gathering a satis
factory collection of published material. 
Hence, this book ranks as both essential 
and unique to the fief J. 

The editors have successfully skirted 
the touchy problem of antl-Victorianism 
and the violent (if not openly bad-temper
ed) attacks made on those who wrote 
poetry prior to 1920. Their selection of es
says and letters has balanced the conflicting 

sides well—a difficult job, considering the 
militancy of the anti-Victorians and the 
painfulness of the transition to new forms 
and ideals. Here poets with a sincere 
purpose (Bliss Carman, for example) have 
been relieved of the mass of the barrage 
and their academic assistants (such as Pro
fessor V. B. Rhodenizer) have been moved 
into the line. This complicated process has 
been well handled through the inclusion of 
such essays as Robert Currie's 'Don't Blame 
This on Bliss' and the more conservative 
view of Professor Northrop Frye, who, in 
his shrewd assessment of the Canadian lit
erary scene, has created light where many 
others have merely generated heat. 

This 'heat vs light' problem has been a 
constant source of trouble, as the editors 
of the small literary magazines have fre
quently portrayed themselves as martyrs at 
the hands of the Canadian Authors' Assoc
iation. This martrydom (albeit sometimes 
self-imposed), coupled with the transient 
nature of the magazines themselves, has 
made quite difficult the task of accurately 
assessing the situation. In this respect the 
editors are to be praised for an Intelligent 
assessment of John Sutherland, the enigma
tic editor of the influential Northern Re
view. Both r.agazine and editor have fared 
poorly at the hands of many critics, but in 
this work Mr. Sutherland emerges as a 
strong and uncompromising non-academic 
amid a host of disorganized though enthus
iastic followers. If his 'Review of "Poems" 
by Robert Finch' is no more than savage 
slander, his reasoned 'Brief to a Royal Com
mission' will set the balance right. For this 
type of balance and the outcome of such 
situations, exemplified by P. K. Page's 
'Letter to Northern Review,' the editors are 
to be strongly commended, for to strain 
and remove offending particles would have 
been only too easy at such a point. Since 
both editors are academically inclined, to 
adopt the attitude that Sutherland's non-
academic and iconoclastic approach was 
merely a vocal and inconsequential left-
wing affair would have been fairly easy. 
They have, however, treated the internal 
course of events of the Northern Review 
objectively and somewhat sympathetically. 
Professor Gnarowski, himself the editor of 
the little magazine Yes, can be especially 
appreciative of the fact that the Northern 
Review had only a few thousand subscrib
ers. Part of the problem is that these small 
magazines have given space to many fleet
ing names as well as to poets of greater 
subsequent importance. 

The trials and tribulations of the 'little 
mas?zinps/. a rarely discussed topic, are 
chronicled by the editors and Frank Davey. 
These small works—run on precarious fin
ances, fluctuating levels of enthusiasm and 
always with inadequate public support— 
have given a voice to most of the impor
tant/emerging poets prior to their adop
tion by publishers and to their espousal 
by the CBC. In this regard the Contact 
Press, which has allowed for limited print
ings of first works by many poets, must be 
mentioned. Although the Contact Press has 
yet to be included in a full index of pub
lishers, its value in the field of poetry is 
unquestionable. 

The editors also treat another rarely cov
ered area—the shadowy expanse of Anglo-
French literary relations. When one consid
ers how few students, even after two to 
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five years' exposure to French, can read a 
French-language newspaper intelligently, it 
is obvious that French-Canadian literature 
has remained an almost sealed kingdom. 
This is doubly ironic since for decades 
Montreal has been one of the centers of 
poetic and artistic ferment. Assuming, 
though, thai the reader has mastered 
French, the essay, 'L'influence de la litera
ture canadienne-anglaise au Canada fran-
cais' will provide a clear view from the 
other side. 

A curious feature of this work is that it 
dwells on Eastern Canada and B.C. as cen
ters of poetic activity, but does not give 
information or hints about the state of poe
try on the Prairies. One is tempted to 
assume, therefore, that activity there has 
been minimal, if present at all. 

In the previously-mentioned areas, the 
treatment follows the development of 
poetry from 1910 through the 40s, the sub
sequent lull, and the new vitality of the 
late 50s and early 60s. With the last of these 
the work deals especially strongly, and the 
reader will be pleasantly surprised to find 
that the statement does not rest merely 
with some reprinting of Irving Layton's blis
tering statements on the current situation. 
Humor and serious statement alternate well 
and it is striking that all the articles amply 
demonstrate that poets and critics are ac
tually human beings, despite the apparent 
deification they may receive in classrooms. 

For a library, this book's value is great. 
Its arrival reaffirms that the field of Cana
dian literature is, after all, a serious one 
and that casual scoffers and 'ignorati' must 
either go silently or become knowledge
able.—S. Nankivell 
READING 
Evaluating the Initial Teaching Al

phabet, A Study of the Influence 
of English Orthography on Learn
ing to Read and Write, by John 
Downing. Cassell, London, 1967. 
No price given. 
Briefly, the initial teaching alphabet 

(i.t.a.) is a regularized one-symbol-for-one-
sound orthography to be used by beginning 
students as a transitional step designed to 
facilitate the grasp of the traditional ortho
graphy (t.o.). Two questions are pertinent 

i to the discussion here, and, in fact, to the 
entire question of whether such proposals 
should be considered or adopted. 

The answer to the first question—Is the 
t.o. of English a source of difficulty and 
frustration in learning to read?—seems fair
ly obvious. The writing system of English no 
longer relates to the sound system of Eng
lish in a regular and unambiguous way, 
and learning to cope with the relationship 
between the two systems presents a size
able learning task. 

The second question—Assuming that 
children do learn to read with greater suc
cess in a regular and simplified system like 
the i.t.a., can they transfer these superior 
reading and comprehension skills to the 
to. at the time of transition?-r-ieems less 
obvious. While it is to be expected that 
children learn to read more rapidly and 
more completely in the simplified i.t.a., it 
does not necessarily follow that such skills 
are to be' automatically transferred to the 
t.o. of English when the child is asked to 
learn the latter. It is precisely these ques

tions that Downing has set out to answer. 
However, John Downing's latest work is 

perhaps best described as a detailed history 
of the I.t.a., rather than an evaluation of the 
i.t.a. These questions have been discussed 
in other publications, and this work is best 
viewed as a collective summary of these 
treatments. In Downing's words, 'The out
come of the experiment and other inquiries 
made in the years 1960-67 have been gath
ered together in this book' Thus, the fam
iliar arguments are there, but so also are 
the test experiments (and in great detail at 
that) on which Downing and his colleagues 
base their conclusions. Criticisms and ex
cerpts from reviews of the i.t.a. work are 
also variously sprinkled in the text, but 
these are, on the whole, comments of a 
favorable nature, and should be weighed 
as such. 

Among Downing's conclusions is the as
sertion that the use of the i.t.a. as a transi
tional system does eventually produce sup
erior results in both t.o. spelling and read
ing, even though serious setbacks may oc
cur at the point of transition itself. His re
commendations that the i.t.a. be the ob
ject of continuing investigation and de
velopment is commendable, but his sugges
tion that the i.t.a. be incorporated without 
hesitation into more and more school pro
grams seems a bit premature at this point. 
It is clear that such a system does have its 
advantages in the initial stages of learning 
to read and write. However, the system is 
not entirely without its limitations, and 
there are still questions to be answered and 
practical needs to be met. For example, the 
formulation and implementation of an ef
fective teaching methodology to accom
pany the use of the i.t.a., the stance the 
i.t.a. will take in respect to dialectal and 
stylistic pronunciation patterns, etc. The 
book is a bit too secure in its claims and 
recommendations in this respect. 

Otherwise, the book is a fairly exhaustive 
treatment of the question of spelling re
form in general, and more specifically, the 
i.t.a. claims and proposals. Since 'an at
tempt has been made to gather and review 
evidence from previous research related to 
this problem,' the field is well covered (the 
bibliography at the end of the book is ex
cellent) and the presentation is concise and 
most informative. Evaluating the Initial 
Teaching Alphabet would make a welcome 
addition to any curriculum library or ped
agogical methods collection.—Joseph F. 
Kess 

REFERENCE 
Merit Students Encyclopedia. 20 

vols. Bernard S. Cayne, editor-in-
chief, illus. bibliogs. index. Cro-
well-Collier and Macmillan, New 
York, 1967. $289.50 

This new reference set, for Grades 5 to 
9, planned and written within the last seven 
years, was designed primarily as a learning 
aid for the college-bound student. The 
scope and content of the encyclopedia 
were developed 'after analysis of the pub
lished curriculum material from all the 
states of the United States, from the pro
vinces of Canada, and from parochial 
school systems.' 

Each article is written for the grade level 
at which it is likely to be encountered. If 
the subject is complex, easier material is 

placed at the beginning of the article and 
enrichment for the more advanced or older 
student is provided as the article develops. 

Every major article has a 'Student's 
Guide' plus a 'Fact Box' which offer basic 
information about the subject at a glance. 
Many of the articles have an editorial over
view as well which tells what the article 
covers and where else to look for related 
information. Bibliographies follow most of 
the articles. Some of these indicate whether 
the book suggested is suitable for the 
younger reader, the general reader or for 
the advanced student. 

The 21,670 articles are written by author
ities in their fields, or are reviewed by an 
authority who then signs the article. 

Arrangement is alphabetical, letter by 
letter. 'See' cross-references suggest alter' 
nate headings; 'see also' cross-references 
direct the reader to further information re
lated to the article he is reading. 

Teachers and students will find good 
coverage of Canadian material. The Stu
dent's Gu !de for Canada offers these head
ings: Physical Geography, Religion, Educa
tion, Cultural Life, Recreation and Sports, 
and Government. There are special sections 
on Canadian History, Economic Activities, 
Canadian Literature, Eskimos, Indians, and 
the St. Lawrence Seaway, among others. 
Each province is dealt with separately. 
Many of the biographies of Canadians are 
extensive; for example, the four-page ar
ticle on Louis Stephen St. Laurent illustra
ted with five photographs. 

Included in the 15,000 illustrations are 
1,350 maps which help the young reader to 
understand the geographical articles. Three-
dimensional transparent overlays illustrate 
such articles as 'Anatomy and Physiology.' 

Volume 20 contains a detailed index that 
young readers will find easy to use. Re
ference Service and Yearbooks are avail
able. This is an attractive, useful encyclo
pedia, highly recommended for purchase.— 
Lynn Dick 

P U K A W D m T E N D S 
The "20-40" Club 

An established, recognized social club 
for separated, widowed or divorced 

men and women. 
Enjoy music, dancing:, sports, 

discussions, tours, etc. 
It's terrific! 

Phone 87G-4222 now 
for details 

ATTENTION NSW TEAOStEBS For sale: 
complete correspondence courses for Eng
lish 8, 9 and 10 (approx. 1000 pages). 
These coursos supply excellent reference 
material for making lesson plans. Call 
936-6884 after 6 p.m. 
CHANGING YOUS MIND? If you have 
made a reservati< -I for the Xmas trip to 
Hawaii and wish to cancel, please write 
Mrs. J. P. Regthr, G933-124 St., N. Surrey 
or phone 5:96-2378.  
MOVING? Want to sell or buy a house? 
Let me handle your real estate problems. 
Appraisals!given free without obligation. 
Maurice DesBrlsay (Lord Byng Secondary 
staff—20 years) 220-8496—261-3171 Gor
don & Gordon Realty, 55G9 Dunbar St., 
•Vancouver 13, B.C.  
HOUSE POIS SALE OB. K E N T in Parks-
vllle, easy reach to Nanaimo, Qualicum, 
Port Alberni. 2 bdrms., wall-to-wall car
pet, large fireplace, storage place, patlo-
sundeck-carport. Lovely view to sea, 3 
min. to beach. Contact Mrs. D. Hunter, 
391 Bay St., Parksvllle; phone 248-9971. 

SPECIAL BATHS TO TEACHERS 
Carpet and chesterfield cleaning. 

Ai l work done at your house 
and guaranteed. 

Very reasonable rates. 
Free estimates. 

JJ Fabrics 
Phone 254-3727 (between 5 and 7 p.m.) 
(We do Vancouver School Board work) 
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Take your students places 
with these new 

Instructo flannel board sets 

start with 
BREAKFAST 

(portion of set No. 277, 
Balanced Meals) 

msmm 
call on your 
COMMUNITY HELPERS 

(portion of set No. 150, 
Community Helpers) 

wander through the 
WOODS 

(portion of set No. 282, 
Animals in the Woods) 

tour your 
SCHOOL 

(portion of se? I Jo. 134, 
The School) 

visit the 
ZOO 

(portion of set No. 
Zoo Animals) 

90, 

see the 
FARM 

(portion of set No. : 
Farm Animals) 

Contact your nearest Moyer office for 

additional information, prices or to 

place your order for any of these sets. 

MOYER 

discover your 

COMMUNITY 
(portion of set No. 147, 

The Community) 

explore 
OUTER SPACE 

(portion of set No. 266, 
The Solar System) 

hitch a ride to 
FAIRYLAND 

8, (portion of set No. 165, 
Mother Goose Rhymes) 

M O Y E R Division 
V I L A S I N D U S T R I E S L I M I T E D 
Serving education and industry since 1884 

M O N C T O N • M O N T R E A L . T O R O N T O • W I N N I P E G . S A S K A T O O N . E D M O N T O N . V A N C O U V E R 



effective Nov. 1, 1968 

NO TERM NECESSARY 
TO EARN THIS RATE 

B.C.T.F. Co-operative Association 
206 - 2235 Burrard Street 

Telephone 736-7741 Vancouver 9, B X . 
O F F I C E H O U R S S E P T 1 - J U N E 3 0 : M O N . T H R O U G H F R I . 9 a . m . - 5 p . m . 
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