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The acrylic painting on the cover this month is the work of Taisto Makela,
a student of Windsor Secondary School in North Vancouver. On his work,
the painter comments: ‘The artist being a recorder of the present is one

of Marshall McLuhan's assertions. Ari, therefore, tends to be a “'mirror image"
of the environment in which it is conceived. This image is individual to the

viewer, but the viewer tends to be subjected to heing told what art should
be approved or disapproved. This, | believe, is seriously incorrect. The
viewer should be able to choose what he likes by his own standards.’
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A money-saving offer from a life insurance company?
Of course. Helping you save for your own security is
our business, But there's another angle to this offer—
a legitimate way for you to save on your income tax.
You'd like to be as financially healthy at retirement
as you can, right! That’s where tax savings comes in.
Scction 79B of the income tax act allows you to make
substantial deductions from your annual taxable income
for the purchase of a Registered Retirement Savings
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By making full use of 79B, you can lower your in-
come tax by saving more for retirenent. It applies
not only to those who must arrange their own retire-

ment Savings Plan™
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ment plans but in many cases to those who are already
contributing to group pension plans, Of course tax
still has to be paid on these savings, but not until
retirement, by which time you'll probably be in a lower
tax bracket anyway. .

The wellinformed professional from Manufacturers
Life has all the facts about 79B, anc many more be-
sides, at his finger-tips. Facts about o variety of plans
to help you save money, all with the built-in guarantee
that only an insured plan can give.

Call him soon, or mail this coupon for our free
brochure. It can save you money.
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Twenty years ago this month the United Nations adopted
the Universal Declaration of Human Rights. To mark
that historic event, 1968 was proclaimed Human Rights
Year by the U.N. That human rights have been ignored,
abused and violated all over the world in 1968 does not
detract at all from the importance of Human Rights Year.
Indeed, the many violations underline the fundamental
and paramount importance of human rights to man-
kind's efforts to achieve peace and goodwill among
nations.

Last month we included an article on human rights
by Sir Ronald Gould; this month we have included one
by Dr. ). F. Leddy, President of the University of Wind-
sor. Both men have messages of importance to teachers.

Education has an important role to play in assisting
human beings everywhere to win and keep their rights
and freedoms. The preamble to the Universal Declara-
tion states: ‘A common standard of achievement for all
peoples and all nations, to the end that every individual
and- every organ of society, keeping this Declaration in
mind, shall strive by teaching and education.to promote
respect for these rights and freedoms, and by progres-
sive measures, national and international, to secure their
universal and effective recognition and observance. . ..

Consequently, human rights are a prime concern of
teachers—or should be. Teachers everywhere will agree
‘with the first part of Article 26 of the Universal Deciara-
tion that everyone has the right to education. But do
we pay more than lip service to the other two sections
of that article? They read: ‘Education shall be directed

"'to the full development of the human personality and

to the strengthening of respect for human rights and

“ fundamental freedoms,’ and ‘Parents have a right to

choose the kind v cducatlon that shall be given to their
-children.’

Does - our scheol system contribute significantly to
‘the full developmient of the human personality’? The
BCTF Commission on Education thinks not, and has
offered various suggestions for changes which would
enable schools to come closer to achieving that objec-
tive.

-And to what extent are we successful in strengthen--
~--ing “‘respect-for- human rights and fundamental free-
~~doms? The many mamfestauons of student unrest seem
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to indicate a sorry lack of success. On one hand, re-
sponsible protesters are criticizing a lack of respect
for student rights and freedoms; on the other hand,
irresponsibie elements seem incapable of recognizing
the rights of others.

Perhaps one of the most important responsibilities
teachers have is to assist students to recognize their own
rights and those of other people. In this regard, it is a
bit frightening to teachers to think of the tremendous
influence they have on the developing attitudes of the
children entrusted to them. Moreover, much of that
influence is not a conscious thing, but the result of the
example teachers set in their everyday contacts with stu-
dents. Youngsters probably learn far more from the way
their teachers act than from the lessons their teachers
present.

Itis no accident that the first clause of the BCTF Code
of Ethics reads: ‘The teacher shall speak and act toward
pupils with respect and dignity, and shall deal judic-
iously with them, always mindful of their individual
rights and sensibilities. Ltudents are human beings;
they therefore have certain rights which adults, teachers
included, must respect. The reverse is also true, of
course; adults have certain rights which youngsters must
respect.

Human Rights Year is almost over; the denial of
human rights in all countries—including Canada—con-
tinues to be perhaps the most basic problem confront-
ing mankind. It is probably not overstating the case to
suggest that if men, women and children everywhere
were more conscious of human rights and the need to
respect them, many of the world's problems would be
eliminated.

Teachers who are truly dedicated to the cause of
human rights render an invaluable service by conscious-
ly striving to assist their students to recognize and res-
pect the rights of all people. The degree to which they
are successful will probably determine in large part
whether or not mankind can escape nuclear annihila-
tion.

Education has many important objectlves, but the
prime objective of school systems everywhere should
be recognition of and respect for the rights of all human
beings.—K.M.A.
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In the century since Confederation of the provinces, our
understanding of the nature of freedom has expanded
and evolved. We no longer think of it entirely in politi-
cal terms. We have enlarged its range, realizing that
political freedom is incomplete and unstable until it is
supported by economic and social equality. Recently,
too, we have glimpsed the fact that it does not reach its
logical development if it stops short at a national boun-
~dary. International freedom is both the extension and
- the protection of national freedom.

We have also discovered something which would
have distressed our forefathers, with their unquenchable
optimism and their strong faith in the steady march of
progress. We have learned, at least in the abstract, that
freedom once gained can be lost utterly—as it has been
in some countries in our time—or, short of that disaster,
can be slowly eroded, whittled away by the zealous
regulations of fussy bureaucrats more concerned with
rules than with people.:

In our universities we have probed deeply in research
for political, economic and social case histories. We
have amassed much information, and we now know
more about the facts which stand behind the ebb and
flow of freedom. Yet it remains difficult for us to take
this-knowledge completely into our rezlization, and to
accept the full implication that z fizrn hold on freedom
is not always to be presumed. It calls-for constant con-
cern and watchfulness, since the reduction of freedom
can be insidious and casual, unnoticed at the time. In
fact, this seems to be a general trend in history.

A dejected cynic once observed that given sufficient
time, all human affairs end badly. Such a decline is the
clear and ever-present threat to freedom, even in our

- Dr. Leddy is president of the University of Windsor, Onlario.

94

time, if we are complacent and unaware of the lurking
dangers.

One of these is the rise in temperature in political
controversy, an increase in the bitterness and malice of
personal attacks so noticeable in recent years. In ex-
treme cases we have seen a flareup of mindless emotion
in destructive riots and demonstrations in many parts
of the world. When the wild irrational is riding high—
and we have seen that grim spectacle in North America
—national unity begins to splinter, and freedom is at
once in danger.

Our freedom is based on our unity, and would
crumble without it. We maintain that unity through our
willingness to accept others as they are, reassured by
what we share in common, and yet not resentful of our
differences. In any democracy, if we expect any indul-
gence and reciprocity for ourselves, we must extend to
others an individual respect and a genuine deference as
human beings, whether or not their religion or politics
their color or language, are identical with our own.

The large issues of freedom and unity come back in
the final analysis to the individual. If we consider the
broad sweep of historical movements, the onrush of
current events, there may be some temptation to feel
discouragement, to assume that the trend of the times is
beyond our contro!, and that no individual action will
be significant against grinding impersonal forces. Such
a reaction is to be resisted, for it is a denial of the real
facts of life. Ingenious men have spun many theories,
seeking an intricate philosophic basis for freedom and
unity, but in the end they have returned-to the indivi-
dual, and from that fact | draw my own optimism.

The fundamentals are stated with elegant simplicity
in the first article of the Universal Declaration of Human
Rights: ‘All human beings are born free and equal in dig-
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As individuals, we are not helpless spectators,
standing afar off, remote from the scene of decisive actions,
when the future of liberty is at stake.

nity and rights. They are endowed with reason and
conscience and should act towards one another in a
spirit of brotherhood.’

The bright successes and disastrous failures in the his-
tory of freedlom may reach their climax in high drama
in Parliament or in some other public setting, but the
real story begins unnoticed on our streets and unfolds
quietly in our classrooms. It is here, in the ordinary ex-
change of everyday life, that the real victories are won,
and the dangerous defeats take place, which ultimately,
long afterward, cumulatively determine the outcome of
some great issue,

There are many choices open to the individual who
seeks, within his own range of activity, to make a posi-
tive contribution, however modest, to freedom. One line
of thought which appeals to me is to ask, assuming that
you take the Universal Declaration of Human Rights
seriously, what action would be the gravest affront to
that statement, and conversely, what alternative would
most significantly advance its principles.

There can be many offenses against the dignity of the
individual, such as slavery, unfair imprisonment, degrad-
ing poverty, political and religious prejudice, and limi-
tation of free speech. All these are grave infringements,
but there is another which is an even more profound
affront to the individual—deliberately to deprive him of
access to knowledge, or even, carelessly, to fail to open
up the way for him. It is a sound instinct which prompts

"'the people in developing countries to resent a lack of

educational facilities much more keenly than other,
material deficiencies. Consequently, | feel that what-
ever | can do-to promote the welfare of education is,
in a most direct way, an effective and vital service to the
freedom and the unity of the people of Canada. Simi-

larly, whatever we can do for the advancement of edu- .

cation in emerging cousntries abroad is bound to lead
to greater freedom and unity in the world. Education is
not the total answer, and certainly not the only answer,
but it is the essential process in a modern democracy
without which any other activity will miss its full effect.

We cannot guarantee that wisdom will always result
from the gaining of much knowledge, but we can be
certain that, without knowledge, wisdom will not even
begin to emerge. In North America we are therefore
committed to continue and to extend our vast invest-
ment of time, resources, and people in education, seeing
it as closely sustaining the whole fabric of our society
and of our democratic system of government. Our free-
dom and our unity are served by many converging in-
fluences but by none more than the advantage which we
gain from education.

As individuals, we are not helpless spectators, stand-
ing afar off, remote from the scene of decisive actions,
when the future of liberty is at stake. Within our imme-
diate environment there is continually available to each
of us a significant opportunity for some effective action
on our part, in our dealings with others, which will ulti-
mately set up a powerful chain reaction.

It was from just such small, personal beginnings that
our freedom today began in another age. What was
done in these earlier centuries, by men less advantaged
than we are today, can be done again in our time/:Some
of the events of the past several years puzzle men.of
goodwill and cause them uneasiness for the future of
their country, but this ought not to be our paramount
mood. D

We have our freedom. We hold our unity, and we
shall maintain it. We have a great:irkeiitance from the

~ past, and we shall pass it along undiminished. We are

free men, determined to stand tall in history.[]




There rs perhaps more turmorl in education now than

atany previous’ time. ‘One of the most tumultuous areas

s specral educatlon

desrgned to. mcrease the flexrblhty of
umably a more flexible system should

i Visor. fSpe al Educat‘ron for School
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ising wha‘t could be monumental inconsis- ;-
tency on: the part of educators and others who deal wrth
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demand: for- further prohferatlon of. specral classes’ of
different types, which presumably would: syphon an

- increasing number of chlldren out of the regular schoolg o
structure. S

Those advocatmg this expansron mclude good class-~ S

- room teachers who have been’ given massive feelings of
inferiority. by the vocabulary . special “educators and: . -
- others have developed and are using to replace accept—j' :
- able English words. These good teachers have’ grown
- -to-accept the mystique that there is, in fact, some all-

healing -performance that-goes on in special classes, = - :
without realizing that special education techmques have

" 'been used by regular classroom teachers for ‘many. years . .
: ‘when faced with situations which necessrta\n the |ntro- S
ductlon of dlfferentral methods s F Sy
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More special classes are also desired by teachers who
are simiply incapable of handling children who deviate
§ from ike group, and by physicians and child psychiatrists
i who discover the inadequacies of their professional
knov/ledge in dealing with many children who are re-
ferred. '

Th= group demanding more special classes also in-
clud as parents who have become desperate in their
3 searih for help in dealing with their exceptional chil-

dren. These parents too often find themselves on the

diagnostic merry-go-round, being passed from point to
point by people who, with honesty or not, feel that
someone else has or should have the answers.

The growth of special classes has also been fostered by
special educators and educational administrators who
find the class concept much neater than other pro-
cedures for dealing with these children.

~ Although special classes solve some of the difficulties
of -parents, child psychiatrists and teachers of special
classes, evidence is sorely lacking that they solve many of
& ~ the problems of children without creating still further
E - problems. “Experts’ are. prone to justify this failure by
~ pointing to poor placement practices, inadequately-
“trained special class teaChers, lack of financial assistance,
- and other factors over which the experts, much to their

" own secret satisfaction, have no control.

-““Looking at-these justifications for  failure is not a

reassuring task. The first — the advisability of having

‘pure’ classes —is similar to the arguments for homo-

“geneous grouping. The objective is simply not possible
" to reach because children do not come in categories,

- regardless of the time, effort and resources spent to guar-

“ antee the purity.of diagnosis. Special classes are almost

- always made up of ch‘i.ldren who fit the nominal category

STy slerrherme ¢

PR

“;{dli,ét“gj:rbed,‘CUlrtu!{a‘!ly»djsadvantaged, perceptually handi-
““‘capped or }bv,:riainf-‘i'r_ijUrve'd, or who have that current and

disability. s S :

In any given group of special class teachers a question-

naire would probably get a 100% affirmative reply to

the query, ‘Do you:have children in your class who do

“.- not belong there?" If.one asks who these children are,
."he will most often find they are those who are not ‘pure’

. * members of the diagnostic category purportedly served
by theclass: = o

- short lived, however, when we find-that the child has

i
i
¥
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- of the class, but who may be, and often are, emotionally.

‘most fashionable syndrome known as ‘special learning

f,:r"f_lt{i_s,.rvarelbyt:r"ef,reshi'ngv.w’h'enfa child is referred back
" to regular class. The feeling of refreshment is too often

- become 50 used to the style and pace of the special class.

that he can’t function in the regular group. The feeling
turns to discouragement when we discover that a child
branded as being ‘from special class’ must actually func-
tion superlatively to survive. It degenerates into hope-
lessness when we become aware that the child has suf-
fered so much stigmatizing social damage that even if
special class placement had helped some specific diffi-
culties, he can no longer function with his peer group.

Coming to the second justification for failure — the
lack of trained teachers — we have to ask what a trained
teacher in special education is. The ‘acceptable’ answer
is a teacher with a special education major and prefer-
ably some graduate courses. Advocates of better training
have succeeded in getting special education certification
established in many part; ‘of the continent. When one
looks at what this entails, he usually finds certain speci-
fied courses most often taken in a vacuum by tired
teachers after school or in the summer. Rarely is any
particular experience a part of training. When practical
experience is available, it is usually given in clinical
schools on a short-term basis, with adult-child ratios
which will never be duplicated in the public schools.
If prospective teachers fail with these laboratory. chil
dren, they have a great advantage over teachers in the
public schools in that they don’t have to live with their
mistakes. The clinic schools can return their specimens
to the public system, and the institution of higher !earn-
ing to which they are attached can point with pride to
the existznce of quality programs. =~~~

If scmeone suggests that ‘trained’ teachers would be
more useful if they had been exposed to special educa-
tion programs in the public schools, he is told, ‘We don't
think the students wouild l=arn anything there.’ One of
the reascns for this ttatement is that much of special
‘education has been built on psychological and medical
models, and training is too often under people who have -
had'little contact with the regular school system and
whose contact has-mo:t often been only with the most
deviant situations. i e L

Actually, what prospective special education teachers
might learn is that good work can be and-is being done
using special education techniques without creating the .
'special class’ child. If this concept is not ‘acceptable, it
is because it denies emphasis on refined diagnostic pro-
‘cedures aimed at fitting children into the: professional-
ized categories. Itignores the practical experience which
strongly suggests that-the variability within groups is -
as great as, or greater than, the variability between
_groups. O

- The third,jystiﬁcatirornr Vf'ql:f'aiilrure "—V'rytrlf_e;;lla;cjkbf'fih"ahé"' B
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cial support -— does not lend itself to any valid rescarch.
same highly funded experimental classes have indicated
short-term: gains for certain kinds of youngsters, but
these have rarely presented sound evidence on long-
term follow-up. In addition, the results have frequently
been vitiated by highly selective acceptance procedures.
These resources could not possibly be duplicated for
large numbers of exceptional children in any educa-
tional structure,

Rescarch on alternative programs designed for keep-
ing similar children in regular classes with sufficient
supportive help is almost non-existent and the clear
implication 15 that the only choices are special class
placement or sinking in an unadjusted traditional regular
class. Special educators have not taken account of the
fact that the traditional class, as they have known it,
seems to be rapidly disappearing.

One cannot he oo all-encompassing in condemning
special classes. They have fulfilled a number of useful
functions, and undoubtedly will continue to do so. First,
they have provided training for certain youngsters who,
because of inherent disakilities, will never be able to
take their places in an adult world without the protec-
tion of a sheltered environment. If such an environment
is going to be required eventually, children may as well
get used to it early. These children include the trainable
retarded, the more severely handicapped of the edu-

cahle retarded, and very few others.

Second, the classes have cased the consciences of the
establishment by offering placements to children who
seemed unable to Tunction in the traditional school
systems. For these we have adopted the ‘separate but
equal” theories so prevalent and so unacceptable in
the area of race relationships.

Third, the speaal classes have provided the con-
trolled setting in which certain methads could be tried,
In the carlier days of special education it was verv
difficult to make innovations within the traditional struc-
ture of the school. These days have gone, however, and
now almost anything that can be done usefully in a
special class can be done just as well in a regular class,
either by using technological advances or by using
teachers” aides or similar forms of assistance. These
things could be done without increased financial cost,
and doing them would eliminate the very expensive
social costs which have resulted from segregation. Mo-
dern technology might even be able to reduce the need
for such ‘respectable’ special classes as those for the
hearing-impaired.

Special education is now at the point where it should
be considered as part of the individualization of instruc-
tion, not simply as special classes. We are constantly
bombarded with figures on the percentages of children
requiring special classes 1or great varieties of reasons.

It may be possible, with madern technology, to reduce the need even for special classes lor
children with hearing impairments and return them to regular classes.
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Children requiring some additional educational
consideration should have it available to them
in regular classes with their own teachers.

If ' we were to take these statistics seriously and add
them together, we should have about 25% of our school
population in special class and probably more than:half
our teachers teaching them,

The great majority of children requiring some addi-
tional educational consideration should have it available

to them in their regular classes with their own teachers...
eachers have a right to expect assistance from princi-,

pals and from cthers employed by the school system
for the primary purpose of assisting teachers in the edu-
cation of children. For a smaller number of youngsters,
the next step would be reinforcing by such specific sup-
portive measures as crisis teachers, remedial teachers,
teachers’ aides, itinerant teachers and elementary school
counsellors. .

Only when these resources have proven inadequate
should special class placement be considered. More-
over, the great majority of special class placements
should be made on a transitional-ind part-time basis,
so that specialized personnel can develop a means by
which a child can be taught more effectively in a regular

_class. It is in this area of transitional and part-time place-

ments that special classes have their greatest future.

* Their function, however, should be clearly defined as

being for the study of children and for the training of
staff. This training should be available to teachers of
regular classes, to reach the ohjective ‘of involving all

“teachers in special education. The children in;such

, k«=pt only until an effective. program.for dealing Wit}}i'

classes should rarely be there full-time and shom.ld be
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their problems has been developed. No child should be
admitted until those referring him have laid out the
changes required to enable him to survive in a regular
class.

Long-term placements should be used only when
children must be trained for a type of living very dif-
ferent from that of their peers. Such placements should
not be made for those youngsters who could be cured
were special day-schools and residential facilities more
readily available. Itis questionable whether the onus for
treatment should be on the educational system or on
health and welfare systems. Be this as it may, the time
must surely have passed when children must suffer be-
cause provincial departments can’t get together.

If our society provided services of the kinds | have
outlined, it should be possible for the various disciplines
to contribute to what the child needs, rather than what
he is. By following such a procedure, we could keep to
a minimum the ‘hardening of the categories’ which is
becoming such a major occupational hazard. We must
admit that we have tended to estzblish classes primarily
to take the strain off the system, and that in so doing we
have helped some children, but have permanently re-
legated others to an evergrowing sub-culture of society.

The key is to normalize experiences. Service from
elementary counsellors, from helping teachers and cri-
sis teachers, is more in keeping with living than is special
class placement, and there is ro evidence that it is less
effective. A partial special class placement is preferable
to a self-contained special class, and day-schools and re-
sidential treatment centers are certainly preferable to
institutionalization.

In our endless search for something which will solve
our problems in special education, we seem to have
become more preoccupied with diagnosis than with
methods and techniques. We haven’t grown much clos-
er to our real objective, but in progressing along the

‘i have lost some of our social consciousness

- C,Amen that the children we deal with must even-

i tually be able to function in society. To function in soc-

iety a person must be aware of his own position in rela-
tion to all society, not simply in relation to one sub-
group of it. Certainly, if it is at all possibie, children
should not be removed from their society until all possi-
ble resources have been brought into play.

Above all, teachers must have confidence .in their
own ability as educators. This is their profession, not
that of psychologists or of child psychiatrists, although
people in both these disciplines can assist as para-educa-
tional resources. Teachers have the knowledge and the

skills, but too frequently have been hesitant about using
them. Their reluctance stems partly from the fact they

have been downgraded by the ‘experts’ and partly from
the fact that even the most competent teachers have
been inhibited by a structure which, by its nature, re-

sists deviation from traditional patterns.

Let us hope that such reports as the BCTF Commis-

““Gon on Education’s Involvement: The Key to Better

Schools will accelerate the-inevitable cha/ges in the

system.[]
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TWO REPLIES TO MR. MANNING

From A Retired Teacher

G. J. REEVE

The opening sentence of Mr. H. C. Manning'’s article
‘Education Should Return to Drills and Skills’ (Septem-
ber-October issue) reads as follows: ‘It is high time that
education be brought into line with the times we live
in.

Mr. Manning’s views on the objectives of education
cannot be faulted. His primary concern is with the
pupil in his role as human being. He wants education
to produce human beings of top quality, capable of
enjoying the finer things of life—beauty, art, music,
etc. The things of the spirit get top priority with him.

He feels strongly that the development of a spirit
of responsibility is an integral part of any sound edu-
cation. T :

He rejects, quite properly in my opinion, William
James’s pragmatism (‘if it works, it's good’), in favor of
Bertrand: Russell’s’ dictum that ‘It appears to me that
the dignity of which human existence is capable is not
attained by devotion to mechanism.’

But-although ' | subscribe ‘unreservedly to these ob-
jectives; | can’t see that a return to drills and. skills will
help achieve them. AR

Let us not forget that the drills-and-skills type of
education is the one that has produced today’s adults
and-today’s affluent society, run by the affluent in the
interests of the affluent. -

‘The complacency and cynicism of today’s world are
coming under increasingly heavy fire. Most of us, for
instance, ‘are-appalled by U.S. doings in Vietnam, by
wide-spread support for South Africa, Rhodesia, Spain,
{ Greece and their tyrannical governments, and by failure
to deal adequately with poverty, housing and racial
discrimination at ‘home. The younger generation are
;3] society’s severest-and most vocal critics. -

-Mr. Reeve, a retired Winnipeg high school
principal and a constant reader of this -
magazine, died three days after he hadf ~
“parranged 1o have these comments sent (o s,
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Itis good to know that, over the length and breadth
of Canada, thousands of dedicated teachers are trying,
by every means in their power, to get rid of the dead
hand of authoritarianisin in education and to give their
pupils a chance to make the best of themselves. The
concepts of ‘total involvement’ and shared-decision-
making are beginning to come into their own, and
child-oriented education is on the march.

A word of caution here. The child doesn’t exist in a
vacuum. He's a member of a community, even to the
point of trying to change it, should change be desirable.
His freedom of choice (which shou!d be as wide as
possible) must be such that he will be able to make a
meaningful contribution to the well-being of his com-
munity.’

Unless vital changes are made in its outlook, the
affluent society will be a menace to the world.

Its giant mergers and fantastic technological  ad-
vances will inevitably lead to more and more centrali-
zation and ever-increasing authoritarianism. The effect
of this on the individual will becatastrophic. Except for
a handful at the top,“he will become a faceless robot,
a vegetable. But does ‘this matter? e

{The way of salvation lies along the road of decen-
trilization in every aspect of life, political, economic,
educational. If the individual is to retain any semblance
of human dignity, he must have some sort of share in
making the decisions that control his life. He urgently
needs a stake in life if he is to have any meaningful
sort of existence.

Decentralization (a dirty word these days) may con-
ceivably (though not necessarily) lower the standard of
living, but it will in any case immeasurably raise the
quality of that life. o

It may be that drills and’skills may have a contribu-|
tion to make to today’s affluent society, but they'll be
of little help to" the teacher who is trying to build a |
half-decent tomorrow.1 :
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In our September-October issue H. C. Manning gave a layman’s

view that ‘Education Should Return to Drills and Skills.’

The article aroused much interest. Here are two reactions.

From A Student

MERILYN CAMPBELL

I agree with Mr. Manning’s opening statement that our
education systems are not in tune with the times. How-
ever, | cannot agree with his propositions to solve the
problem.

Mr. Manning has s..* _-d that ‘. .. students are rebelling
against a mass- mmded society dominated by the middle-
aged. And the society is the product of our education.’
However, if this were so, there would be no student
rebellion. Our institutions of learning would keep turn-
ing out students year after year, who would fit into
established society because they had all been * program-
med’ with the same concept of what society should be.
This is not the case.

I think, rather, that education is the product of society,
dictated by the needs of society. Even in the r st primi-
tive society this is so: the education is neither formal
nor elaborate. It is designed to transmit to the young the
things they will need to survive in their society. Students
are rebelling today because our education systems no
longer do so — society is rapidly changing, but educa-
tion is not. This, rather than just the ‘generation gap,’ is
the cause of student revolt on campus.

Mr. Manning also writes about the needs of youth for
individuality, and our resentment of ‘the implications of
“togetherness,” “‘relating” and “understanding’” as be-
ing a form of coddling, leading to security in the money-
minded world about them.’ ‘Young people want to ex-

| press themselves, to thrill to a sense of accomplishment,’

he says. Yet-he advocates & return to skills, drills . . . and
mental discipline for character must be stressed. He
speaks of individuality and then strips it away by sug-
gesting a system which will:press our youth into molds

{and deny us some form of iritellectual. freedom. He

brings up ‘self-expression,’ but would deny us an audi-
ence, and thus also the ‘sense of accomplishment.’
Another point in the article brings out the idea that
‘the utilitarian idea . .. creates a sense of emptiness’ .. .
‘the dignity of human existence . . . is not attainable by

| devotion to mechanism.’ But will skills and drills bring
Jus_closer to his desired true thoughts, great feelings,

attention to the world of beauty and abstract truths? | do
not see how any skill is not utilitarian: even the smallest
objéist or most modest skill-has a use, and is therefore
utilitarian in some way. And if the utilitarian detracts
from the aesthetic and the:abstract, then skills and drills
would defeat their own purpose..

Miss Campbell is-a Grade 11-student at Port

_|.Coquitlam Secondary School,
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than any amount of skills and drills will ever be.[J

This idea of abandoning utilitarianism for the spiritual
is very idealistic; especially in a society which is not
ready for such a drastic change. This is borne out by the
reaction to hippie ideals. | believe that something so
integrally personal as self-actualization must come if and
when each individual is ready for it. It cannot be forced
by a formal learning situation,

Mr. Manning also writes, ‘The speed of social change
puts a premium on flexibility . . . to provide instruction
for the individual so that he may best meet the demands
of society the system must be flexible.” Our education
does fall far short of this goal today, but I fail to see that
a system of skills and drills would provide more flexi-
bility than a situation where students are being stimu-
lated to think for themselves. The ability to think and
reason for oneself is the most adaptable possession of
any man. ,

‘It is essential that our school systems create a learn-
ing situation that will be conducive fo the discovery of
basic truths, and which will produce a climate of spiri-
tual experience,’ Mr. Manning has written. However,
supposing that such an atmosphere were to be striven
for, it would affect only a percentage of the class, for, |
think, everyone experiences.things on different levels
from anyone else, even though, for appearance’s sake,
the end result may seem similar. This would necessitate
a much smaller pupil-teacher ratio tnan .can ever be
achieved in Canada ~

Last, but not least, Mr. Manning brings in ‘the ways
and means of intellectual life,” and the churches. Most
of our society (termed ‘middle class’) are- working
people, far from intellectuals. As for the churches, in
society today they are more an economic.institution
than a way of thinking. and acting. Also, contrary to
what Mr. Manning says, the church has been a very
large contributor to the ‘generation gap.’ In its (the
church’s) ranks you find adults steeped in one way of
belief, in conflict with young people who are searching
for deeper answers and more realistic applications.
What is more realistic, individualistic, and flexible than
that? And yet, this is part of the ‘revolt’ ‘Mr. Manning
began by 'commenting on. :

Though many of Mr. Manning’s ideas sound very
good, practical application and acceptance would prove
difficult. For myself, I think stimulating a child to think
and to enjoy will be far more valuable to him in the end
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THE STORY OF CHI

Christmas is described in song as ‘the season to be
merry.” It's also a season steeped in rich traditions—
some of which evolved from customs practised before
the birth of Christ.

The use of greenery at Christmas, for instance, grew
out of ancient customs of Roman, Greek and other
origins. Romans made lavish use of green boughs and
garlands to honor Saturn, their god of agriculture. Early
Creeks awarded laure!l wreaths to victorious athletes.

Holly was a favorite Roman decoration. The Druids
of ancient Britain thought it sacred.

Mistletoe was regarded as a charm against evil in
Creek mythology. It was a symbol of hope and peace
to the Romans. The Druids believed it had healing pow-
ers. The Norse considered it to be sacred and a symbol
of love.

It was in heavily-forested northern Europe that the
Christmas tree custom was begun by St. Boniface, an
8th century monk. He converiad to Christianity the
pagans living in what is now Germany, and ended their
human sacrifices to Odin’s sacred oak. He convinced
the people, instead, to adorn fir trees and place them
in their homes in tribute to the Christ Child.

Although Christ's birthday was celebrated—on vari-
ous dates—as early as the 3rd century, its observance

Winter Pastime—Currier & Ives

wasn’t sanctioned officially for another century. Until
then, Church fathers withheld their blessing because
they feared the occasion would be tied in with pagan
festivals.

Finally, to satisfy a growing desire among Christians,
Pope Julius | authorized an investigation to determine
Christ’'s probable birthdate. This led 1o the selection of
December 25. On that day in 353 A.D., the Feast of the
Nativity was first observed in Rome.

Exchanging Christmas cards is a fairly recent custom.
It began in England in the 1840s—the exact date is in
dispute. The identity of the first sender is also a source
of argument. At least four persons, including a 16-year-
old artist, are credited with being the first to send a
Christmas card.

Christmas cards were introduced to the U.S.A. by
Louis Prang, a German immigraiit who settled in Rox-
bury, Mass. Known as the ‘father of the American Christ-
mas card,’ Prang printed his first card in 1873. By 1881,
he was turning out five million Yule cards a year.

It was in the 1870s that nostalgic winter scenes by
the famed lithographers Currier and Ives became highly
popular as Christmas card illustrations. Even today Cur-
rier and Ives Christmas cards are perennial best sellers.
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The prime Christmas favorite of children is, of course,
jolly, old Santa Claus. The original Santa Claus was St.
Nicholas, a 4th century bishop famous in his lifetime
for his great generosily, especiaily to children.

Legend has it that St. Nicholas secretly tossed bags
of gold into the home of three dowerless girls as each
reached marriageabie age. On one of these occasions,
the bag of gold fell into a stocking hurg near the chim-
ney to dry. And so began the custom of hanging stock-
ings on Christmas Eve.

‘St. Nick,” who tived in Asia Minor, became the patron
saint of children in several countries, including Greece,
Holland, Russia and Belgium. As his fame spread to Scan-
dinavia, he acquired his reindeer and sleigh.

Santa’s rosy cheeks, white beard and portly frame
came from the pen of Dr. Clement Moore of New York
who immortalized him in ‘A Visit from: St. Nicholas.’
This poem, written in 1822, starts with the famous line,
‘Twas the night before Christmas . . ./

Cartoonist Thomas Nast popularized Santa Claus even
more in 1863 by depicting him in a bright red, fur-trim-
med suit.

The use of poinsettias as Christmas decorations isn’t
old as customs go. Dr. Joel Poinsett, of Charleston, S. C.,
after whom the flower is named, introduced the plant

Winter in the Country—Currier & Ives

RISTMAS CUSTOMS

into the U.S.A. in 1828, In Mexico and Central America,
where the flower apparently originated, it was known
as the 'Flower of the Holy Night.'

One of the most revered of Christmas customs is the
re-enactment of Christ's birth with a créche, or crib
scene. Although it actually began several hundred years
carlier, the custom wasn’t widspread until the 13th
century. At that time, there were few books available
and very few people could read anyway. To give an
understanding of the meaning of Christmas, St. Francis
of Assisi dramatized the Nativity in 1224 at Greccio,
laly.

Villagers tcok the parts of Mary, joseph and the
shepherds and live animals were used. The Christ
Child was represented by a life-sized wax figure, which
was placed in the manger. This living créche attracted
large crowds from nearby and distant areas.

And, as the pilgrims stood admiring the scene, St
Francis led them in joyous songs written in the vernac-
ular. Thus was born another great and popular custom—
Christmas caroling.[]

This material was prepared for Nationwide Mutual
Insurance of Columbus, Ohio and supplied by Precis,
an editorial service.
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LEONARD MARSH

what’s ahead

When social scientists, politicians or ordinary people
are confronted with the job of talking about the future,
they quite commonly blanch and stutter a bit, and usu-
ally make reference to a crystal ball, the suggestion be-
ing that only fools and fortune-tellers play this particular
kind of game, whereas sensible men grind away at what
they are doing now and simply hope for the best.

I suggest that educators can’t avoid responsibility in
this way. I've chosen the year 1980 to signalize this, be-
cause in 12 years all the children we are teaching now,

- even in Grade 1, will either be leaving secondary school,

or.will already be at work (or perhaps not at work, if
they dropped out).

Whether we like it or not, a large part of the future,
not just of Canada, but of all mankind, is in the hands

_of teachers. | say flatly that a teacher who doesn’t give

seriouis thought to what the next generztion must face
is not a true educator. I 'go further, because | am a social
scientist as well as an educator. ! assert unreservedly
that a social scientist in 1968 who does not help athers
to visualize the challenges of our immediate future —
and this again must be on a world scale, as well as in

terms of that renewed crisis of our country’s hislory,.
the unity of Canada — is not recognizing the social-pur-

poses of the social sciences,
We are only one generation away from the 21st cen-

"¢ lury. There is abundant evidence that youth-groups of
.many kinds — serious, idealistic, rehellious, or disillu-

~This article is adapted from a longer paper, The full text
- Is-available from the writer, who is a professor of educational
_.sociology in the Faculty of Education at UBC, Lo
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in education?

sioned — are conscious of this. They are uncertain, they
are striving, they are looking for direction. They are fre-
quently misunderstanding — they are confused about
the issues — and they are even more frequently mis-
understood. o

There is, if we are honest, equal evidence that too
many influential /itizens are still in the 19th century in
their comprehension of events and in the policies they
are pursuing. This is true of government, particularly
local and provincial government; it's true in business,
particularly insofar as economic doctrines — as distinct
from the use of technology — are concerned:; it is true
in other important areas which include health, social
welfare and, | regret to say, education.

Tiere is also a ‘21st century fantasy’ way of confusing
the i=sue. If there is one area of so-called prediction |
want to repudiate, it is the glittering realm of new tech-
nological wonders, when they are written about as if
they can do the job all by themselves. This is educational
space-fiction, Schools all built with plexiglass and plastic
tile, eminently adaptable, wired for four-dimerisional
total psychedelic involvement. Machines which will

“teach our children while they sleep, so they can learn

French with either a Parisian accent or a Quebec one,
according to which button they press. Computers which
will solve the ‘real’ problems, like getting all the pupils
to the right class on time, or totaling up their marks
properly so that they get passed on to the right colleges.

Of course, I am being a little satirical. But there are
two reasons why | am allergic to this kind of educational
space-fiction, First, it is dangerous to divorce technical

-improvements from the personal components which
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must come with them from the teachers and the changes
in organization and policy involved in their utilization.
These we must have, if we are to use them properly and
not have them run us. Perhars we should understand
bet:zr the need for policy and human participation if
we called the things ‘social inventions.’ This is what they
are; this is what we need. Asa prime example, the ‘open-
area school’ may be one of the most valuable social
inventions of our era, but if it is not properly understood
and properly developed, it may be only a gimmick.

The second reason for my conviction that we must not
be led down the path of glorifying technology (or
science, for that matter) is that the social issues of our
world, and our children’s world, slip away from our at-
tention all too easily, particularly in schools. We have
become so curriculum-bound in certain ways that mod-
ern social issues have a hard time getting enough atten-
tion. The basic issue of the 20th century is not the new
technologies which have accelerated so fantastically
since the end of World War 11, and which were given
new emphasis and even panic-stimulus, after the first
Sputnik. The critical issue is whether we can harness the
knowledge and thé insights of the social sciences in
time to stave off the Armageddon of nuclear war; to
stave off the authoritarian, mindless, tech.'ological tyr-
annies made so real for us by Orwell's 7984, or Huxley's
Brave New World, and all too many related crises — the
growing threat of the population explosion, world food
supplies, pollution, erosion, and the still unrestricted
plundering of our planet; and the newly liberated forces
of all the former colonial empires, including the possible
issues arising from the new significance of the Common-
wealth, The old colonial areas of yesterday, which today
are a hundred independent countries, are a confused
and explosive mixture of desires for freedom and educa-
tional emancipation on the one hand, but of passionate
and intolerant nationalisms on the other — sometimes
even tribalisms,

Finally, mixed up with all of this, and preventing us
from seeing the issues properly all too often, is the all-
pervading ‘cold war,” which is cold in the sense only of
its spine-chilling propensities every time it gets hot.

There are five major issues which point up vividly the
social context of education for the future: (1) the educa-
tion explosion — the vast numbers, from kindergarten
' university, who now seek better education; (2) the
dominance of secondary education — something we
take for granted, but which within half a century has
become a major issue all over the world; (3) the new
and urgent questions of what are we to teach; (4) the re-
lated but quite different questions of how are we to
teach; (5) the consequences of all these for teaching as
a profession. | should like to comment on the last three
of these.

What are we o teach? The trouble with curriculum is
subjects. 1t's almost impossible to break up the frame-
work; and peopic get impatient if you ask, ‘What are we
trying to offer the whole child — in the whole world?’ |
don’t need to remind you that there have been cycles
in recent history. One was the era of ‘progressive educa-
tion” — which really was concerned with social responsi-
bility as a vital ingredient in adulthood — under the im-
petus of Dewey, but also of the American dream of
grass-roots democracy. How much we followed in Can-
ada and how much we followed other leads, English and
Scottish among them, is a complex story | can't go into
here.

The next big tidal wave was concerned with science
teaching. The Sputnik panic led to the Jevelopment of
some healthy questioning of the m. {hods of all teach-
ing (or, if you prefer it, as | do, of all learning), as well
as many new thoughts on curriculum balance. | suggest
that this is now a major concern — much more impor-
tant than how best to teach the new mathematics.

Can you believe that there might be something even
more important than science teaching? The big issue for
the next two decades will be how to incorporate the
social sciences into the whole curriculum. The signs are
already breaking out all over, particularly in new ap-
proaches to the social studies. Valuable as this change
is — and there is still much to be done in that area — it
has aiso to be wrestled with in the humanities, particu-
larly in English. Enlightened English teachers know this
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After Sputnik there was an upsurge of interest in science and science teaching. These British students and their science master, using dis-

carded government radio gear worth about £25, discovered the orbit of a satellite which did not conjorm to their previously plotted Cosmos
satellite orbits. From the information gathered, they plotted the probable faunch point of the new space vehicle.

and struagle with it, but somebody will have to take up
the question of how to let the social sciences into Eng-
lish us well as into history and geography. | suspect that
you will see it happening first in Quebec (which is un-
dergoing a revolution which many people still don't
understand) and then in the rest of eastern Canada.
With tuck, this may have some influence on schools in
this blissful part of the world.

The relation hetween the social sciences and social
studies is an enduring issue which is being threshed over
by many curriculum commiltees, but no really radical
changes have been made. | am sure, however, that there
are going to be many in the next 20 years. For one thing,
there is the new wave into the profession of socially-
oriented geography teachers. This is very welcome, but
is not enough. It is best 1o see this question hig, and 1o
see it in comprehensive form for the whole school. Can
the contribution of the social sciences enliven all teach-
ing, and even in the carly grades? | have no patience
with those who say that sociology or political science,
for example, is a subject which can be taught only when
someone reaches the age of 16, 18, 60, or whatever. It
depends on how it is taught. '

| am not suggesting for a moment that teachers are
not aware of social questions. Many are already using,
intuitively, the methods of the social sciences, or draw-
ing on the materials of those sciences. But why is it ur-
gent to increase this? If you think my special pleading is

DECEMBER 1968

a result of my being a social scientist, just think for a
moment of what the future adults whom we are now
teaching already have to face. A new Canada, weaving
French contributions into our national texture as never
hefore. The over-mobilization of scientists into space
programs, military projects, commercial super-prod-
ucts: their under-mobilization into such vital matters as
food supplies, pollution control, disarmament, the or-
ganization of peace.

The revelution demanded of vocational counselling
which is being created by automation; the ‘new leisure’
and what it means for parents and youth, to say nothing
of teachers, writers, artists, and so forth. The need for
social skills to offset the increased growth, but the in-
creasing narrowness — deadening narrowness, quite
often — of technical competence. The revolt, which can-
not be much longer delayed, against the scandalous cap-
ture of television hy commercial advertising. When it
comes, it will open up new vistas for the social purposes
of youth education and adult educaticn, constructive
entertainment, social awareness, public responsibility.
If this is not written iniv the needs for the next genera-
tion, then | know nothing at all.

How are we to teach? New roles for the teacher. | have
great regard for the definition of the teacher as an or-
ganizer of learning situations. | think we have to trea-
sure this and work away at it. V¥'> have to use itin the
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‘It's called multi-media’

presentation of the teacher s lmage and that of the new
school.

A new era, long heralded at all the progressive fringes,
is now at hand. Changes in the techniques of teaching,
revision of the roles of the teacher — only exceptional
so far — will become the rule. Programmed learning,
visual aids of all kinds, language laboratories, filmstrips,
all the rest of it, are irresistibly on the wave of the fu-
ture because of the big welcome extended to everything
technical; the desire of parents to have the schools up-
to-date, and the activities of hundreds of companies
eager to sell their equipment.

- Less readily, but equally inevitably, will be the break-
through in getting people — not machines, but people

— to help the hard-pressed, over-worked, and waste-
fully utilized teacher. Obviously. there must be more
clerical staff and a variety of teacher aides. What | want

to point to is some of the implications for the class-
room and for the school system.  ~ T

Teachers are going to have to be given better accom-
modation. There are going to be technical assistants in
the schools, and that's a good thing, because they are
usually able to demand accommodation. Teachers don’t
do this enough. | wonder if the best chance of getting
a welcome for these newcomers (including the teacher

~“aides, who seem to be resisted by some teachers) will
‘be to accompany it with a companion revolution; i.e.,

of providing teachers with rooms of their own, where
they can rest, or study, ormark papers, or even eat meals
in decency and dignity! :

-=AS for team teachlng, if the professxon is wnse, it wxll

associate team teaching with all these other develop-
ments; it will make sure not to detach it from everything
else as a separate panacea. We must all fully understand
why team teaching makes sense. Not just because of
teacher shortage, but because of the greater demands
made on 20th century teachers; because of the need to
emancipate the learning process; because of the variety
which must be built in if secondary education is not to
become a machine or a fetish. Not least, to overcome the
resistance of the adolescent to school, if in his eyes it
is a custodial and regimental institution.

Perhaps the greatest change is another human one.
Better teachers will be offered more scope, whether
they be the better informed ones or those who are most
temperamentally suitable to be teachers, or both. (There
are two kinds of teachers, those who know their subject
and those who love teaching — and they aren’t always
the same.) There are going to be many more young
teachers than ever before. The big question is, are the
innovators going to be given a chance, or counselled
not to rock the boat?

Progress in teaching as a profession. There is a revolu-
tion breaking out all over. But its course is going to
depend on the extent to which the teaching profession
can cope with the fact that (like other professions,
only more so because of its large numbers and myriad
schools) it embodies two generations: the enthusiastic,
Ilberally emancipated types who want to change things,
“-and the others who, if not content with the way things
are, still believe that they work well enough.

The whole teaching profession is now pulsating under
the stress of all the things | have mentioned: the increas-
ing enrollment, the dominance of the secondary schools,
the technical changes, etc. The profession has to be at
the receiving end, and that will depend on the extent
to which teachers are willing to act as members of a
professional body, and on whether or not they can do
a betler job of communicating among themselves (on
innovations, for example) and with the public at large.
This is an adult education job, not a matter of adver-
tising or unfocused public relations.

We should take our cue from Expo — which was
superb in winning the respect of both adults and young
people — not from commercial advertising, which has

-50_debauched television ano .radio.that-most people .

{now turn off either their sets or theit itinds when con-
fronted with it. The 'redlblllty gap which yawns before
both big business and. big government should warn us
against a public relations approach. What is needed is
honest information and exploration of issues, no mat-

ter how controversial. Education (and the tasks of teach- -~
ing) cannot be sold; it demands two-way, not one-way,

communication,

As important and as welcome as the work of the BCTF
Commission on Education was, ‘teachers ‘should “also
pay close attention to the three-year study of teacher
preparation and certification launched by the Canadian
“Teachers’ Federation in May 1966. A series of position
papers is already-available, and a-preliminary analysis

of the issues of teacher qualification has been made by-
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Dr. James Paton, well-known Ontario educator.

Also, the most notable developments of recent years
occurred in Britain — the establishment of the Schools
Council (1966) acting for the whole country, primarily
with teacher membership. With the co-operation of the
Nuffield Foundation, it has produced a series of reports
and recommendations on examinations, curricula and
methods of study; and they are being implemented. Of
course, all this is a challenge, too. Teachers have to make
up their minds about what they know and what they
don’t know; but what they do know must have accepted
channels and not be left to the administrators.

It will be obvious, from only the few examples | have
mentioned in our rapidly-engulfing future, that teachers
will have to have much more exposure to the social
sciences. This is not only for ‘subject’ reasons {notably
the social studies), but also to broaden the base of pro-
fessional training.

It is not enough to rely on new teachers, however; a

clear implication is an organized development of re-
fresher courses, orientation courses, in-service training.
These will have to be envisaged as distinct from the sum-
mer courses which already engage so large a proportion
of teachers seeking advanced status and promotion.
Refresher courses or orientation courses must be ‘built
in,/ with proper adjustment of workloads, not merely
acdded to existing teaching duties. | shall be surprised if
this does not come up as a major tonic when the BCTF
Commission on Education’s assessment of needs has
been debated and absorbed.[]

‘G. A. Fergusson

Memorial Award

- Nominations for the G.A. Fetguéébn Award
are called for by the British Columbia
‘ Teachers’ Federation

“The  conditions provide that the award shall be made.

annually to the Federation member (or ex-member who

is no longer eligible for membership), or to a member--
:: -Association; who or which has made, in the judgment of
. the “Trustees,” an outstandmg conmbunon to - education.

"~ Nominations. of candidates for the Award may be made

by any Federation member or by any Local Association of

~'the Federation. Each nomination should be accompanied

by a description of the work for which the award is claim-

ed and supporting evidence should also be sent., Meritor-

ious work.on behalf of the Federation or any Local Asso-
cxation may nghtly be mc]uded

Nomm..uons must be rccenvcd by the General Secretary
-at the Federation Office, #105-2235 Burrard St, Van-
7 couver 9, BC., not later than February 20, 1969.

HARRY SMITH & SONS
INAUGURATES THE
MOST COMPREHENSIVE
SCHOOL LIBRARY
CATALOGUING AND
PROCESSING SERVICE
AVAILABLE IN CANADA

65,000 TITLES

We have local access to the largest commercial list
of catalogued titles jor school libraries in North
America. It contains more than 65,000 volumes — a
total surpassed only by the Library of Congress!
Additional cataloguing for Canadian and British titles
is now in preparation.

HIGHLY SELECTIVE CATALOGUE

Our 10,000 title catalogue lists the choice selections
of recognized authorities in Canada, the U.S. and
Britain. it is unquestionably the best list yet compiled
for Canadian schools. -

UNIQUE SERVICE FEATURES

We will supply cataloguing and processing for at
least 80% of catalogued items within 3 weeks of your
order.: Uniquely, we will undertake cataloguing and
processing .of books you may have purchased from

-~ other wholesalers. We gladly furnish information-and :
prices on_-alternative sources of cataloguing and

processing materials.

'FLEXIBILITY ... DEPENDABILITY

Because we ‘are locally based and owned, we can
make decisicns and handle specialized needs with-
out delay. Our long experience, professionally quali-

tied “staff and knowledge of regional requirements -
enables us to provide you with a consistently de- .-

nendable school library service avallable from no
other sourze.

HARRY SMITH & SONS

1150 Homer St., Vancouver 3, B.C: - Telephone 681-6345
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Is the title fair? Does the magazine
truly warrant such drastic action?
The title certainly blasts out the tone
of my concern. In its present form
The B.C. Teacher is, in most of its ar-
licles, missing most teachers’ needs.

I think there is need for a change
in its basic philosophy. At present
The B.C. Tcacher is a sort of social
magazine containing a little bit
about everything for everyone. ft
often has articles applying to speci-
fic subject areas. For example, there
were articles last year on arithmetic
and mathematics, art, drama, music,
English, foreign languages, physical
education, science and social
studies. Such articles belong in the
subject-matter journals of the
special areas concerned.

Many articles are aimed at prim-
ary, intermediate or secondary grade
levels. If there is a need for a grade
level magazine, let it be published
separately from and in addition to
The B.C. Teacher. (Incidentally,
there is a need here which should
be filled.) The result of aiming at
instructional areas like these in The
B.C. Teacher is to produce a frag-
menied journal with only one or
two items in a whole magazine
which are of interest to every
teacher and a couple more of inter-

est because they relate to the sub-

ject of a particular teacher. This
makes the rest of the articles of no
interest to that one particular
teacher.

There is another area where |
believe th * basic philosophy needs
changing. in his speech to the 1968
Annual General Meeting, according
to the article ‘Tell It Like It (May-
june 1968), Mr. Buzza told us that
meetings can waste lime in pol-
emics. In my opinion, The B.C.
Teacher does just that. Many articles
are fraught with opinion, this one
among them. One has only to look
at the titles of the articles over the
last year to see how many of them
expressed opinioiis=enly. We all
have our opinions and we all know
that opinions are emotion-laden.
Can we depend on opinion to im-
prove the classroom learning situa-

tion? Opinion is needed, no doubt, .

hut 'so _much?.Can we not get a

-little fact, experiment.and research

110

HARRY. TURNER

between these covers as well? This
to me is-an urgent need so the .
teacher can improve the learning
atmosphere in his classroom.

Mr. Turner teaches in Burns Lake.at

_Lakes District Secondary School.

Ave,

Ea—

Having suggested where | con-
sider the magazine to be in error, |
should like to submit the following
proposals. Perhaps following these
suggestions will improve the maga-
zine and in consequence give us a
little empathy about our role and
direction in education and in the
classroom.,

1. Introduce
columns about:
a) What is news in education?
Here could be related significant
happenings in other countries and
provinces about their methods, their
laws regarding education, their
buildings, their progress, their
needs, etc. To get these articles we
could try to make exchange arrange-
ments. We could send other publi-
cations copies of The B.C. Teacher
and allow them to reprint any art-
icles which they can use in exchange
for the same privilege being ex-
tended to us. (Ed. note: Such ex-
change arrangements are present
practice.)
b) A law forum. Practising law-
yers could be invited to write an
article for each issue about the Pub-
lic Schools Act and other acts con-
cerning the schools or teachers.
Law cases fought in the courts about
teachers or teaching instruction
could be reviewed. Legal situations
of which teachers need o take heed
could be written up by our own
legal counsel. Acts from other prov-
inces could be examined and com-
pared with our own legislation. This
would provide a continuing view
so teachers would be ‘up’ on the
law governing themselves in the
school system and governing the
school itself. Every teacher would
then have a background from which
to judge for himself the impact of
new legislation and to decide better
what should be done in light of it.
¢) Experiments or new approaches
tried by schools in the province.
Each school in turn could be re-
quested to describe something in-
teresting it is now trying. At present
many schools in the province know
little about what the others are do-
ing. Hence good new ideas are
slow to circulate and come into
effect. As members of a professional
organization we have the obligation

regular  monthly

THE B.C. TEACHER




to inform each other of our begin-
nings and doings which are prom-
i ising.

2. Another area | should like to
see stressed monthly is educational
psychology and sociology. | put this
as a separate item because | feel it

: warrants special attention. The im-
. -_ . portance of these two subjects is
v % shown by the curricula of teachers’
colleges. No student teacher gradu-
ates without several courses in
these two subjects. Yet in looking
through last year’s articles | can find
hardly any which could be classified
directly under these two headings
and there is no major heading in
the index for either subject. Perhaps
there is not much research being
‘ done in these areas in Canada, but
S e I suspect there is a lot more being

: done than we hear about. Could the
- professors of UBC, SFU, UVIC and

universities in other provinces be
" requested to submit articles on a
“series basis about their formal re-
search “and the results which oc-
curred? '

3. We have very few articles in
the magazine from related disci-
plines.

)| Psychlatry Some mterestmg
. ~things "have been done in group

~dynamics by psychiatrists. In - his
-~ book, 'Teaching and Learning, Lay-

‘cock states, ‘...". it is_ probable that
‘the teacher’ educatlon of the future
- will “increasingly lnvolve a know-
'f,ledge of group processes and a
‘training in skill in: their use on the
part” of the- teacher.” later in the

ill do well; too; to make use of the
esults of studies i
as: these become available.’ (Italics
‘mine)’ The psychlatnsts may - have

can:admlnis r.in: co-operatron w1th
the—psvchlatns “We: have a stake in

‘book he continues, ‘He (the teacher)

group dynamics’

'made some useful dxscovenes that =
' o - -sciences. Should we_teachers, then, :

not do.some .in-service  learning
-about them? How else but through
: _iour own ;ournal can we reach every-;; :
‘one? - : 5

4. The BCTF should enlarge its
“library to cover the latest educa:’.
* tional‘journals and books in educa-
~The ..BCTF. library -
A.should be second only to that of
The -journal -articles -
should ~be _looked . at . carefully -for -

_. tional

often think the schools unwittingly
are promoting poor mental health
in many students.

b) Medicine. Doctors could write
articles teaching us to discover the
diseased child (outbreaks of such
contagious diseases as measles and
mumps have occurred in every
teacher’s classroom at one time or
another) or the drugged child. Doc-
tors at Woodlands and similar
schools may have some interesting
information on identifying the re-
tarded child. There is hardly an edu-
cational psychology textbook which
does not emphasize the need to
know, about a child’s exceptional
physical or mental skills. Advances
made in medicine to enable the
teacher to discover and help the
child with deficiencies in sight or
hearing, or who has orthopedic or
other physical handicaps, should be
part of every teacher’s bag of tricks.

I should -also like to see more
articles on memory drugs and other
advances in the bio-chemistry field.

) Philosophy. How do we give
the child more awareness of this
world? How can we' accept and
work. with' the values of children
from different socio-economic
classes? What were some of the
earlier school philosophies and how
do they compare with the current
one?

d) Computer Science. Since com-
puters are becoming so important,

- maybe we could start an éducational
program through Tke B.C..Teacher
“on their use in schools.“Tfis- would
-educate those who carinot go to

workshops. We ‘might even try a
‘through” the magazine correspon-
dence course’ in how to use them.
They are now bemg used-in all the

“areas we teach in: English, French, -

law, business and, of course, ‘the

fields.

umvers;tles

material of interest to B.C. teachers.
Especially  enlightening  articles
should gain circulation through re-
printing in The B.C. Teacher.

Now, there is one area | have
been carefully avoiding throughout
this article because of its spelling,
M-O-N-E-Y. Some «f the ideas sug-
gestad are going to cost. The budget
barely enables us to publish the
present contents of this journal. |
suggest we vote more money for
the magazine. Then we could afford
to commission authors to write art-
icles rather than just accept volun-
tary contributions of material, How-
ever, we must not forget to try to
make bilateral agreements with
the magazines of such other asso-
ciations as the Canadian Medical
Association. These would be of the

form | suggested earlier. In addi-

tion to such agreements, however,
our magazine should have :money
to solicit any article it wants, especi-
ally those written by hlghly quali-
fied B.C. authors.

I have an alternative to the im-
provements suggested above. The
B.C. Teacher could become an en-
tity separated from the Fecleration
and a subscription price could be

paid for it. It is extremely unfair for. .
the magazine to have a captive mar--

ket when it does not fit the needs
of every person in the market. With
no captive market, the riagazine
would have to live up to the ex-

‘pectations of its subscnlbers or

pensh

"1 should like to emphasnze that |
favor the first proposal, narnely, ims
proving - the .magazine:- | Ihmk we
need 'a means of communication,
but it must fit the needs. oi its read-

‘ers; As teachers, we hav4= both a .
right and an obligation to'seek out. :
and inform ourselves on recent ad- * "

vances in our own field. Let us try

to add to the total- envnronment type -
of change ‘which opinion.articles ..
~evoke, and pick away at small areas .
" of change as well. More change may_ -
come from evolution than" from -

revolution. If we can combine the
two, that would be even better.-

If you have read this far, perhaps -
:you see some needs of your own. If -
s0, | ask that you send in lhose xceas ‘
to. help The B.C. Teache: I:I

.11'11A e




QUOTES AND COMMENTS

VITO CIANCI

KINDERGARTEN POWER AND THE NEW BARBARIANS

Ed. note: This column was written before
students occupied the Administration
Building at Simon Fraser University.

Two' facts emerge with startling
clarity from the current exhibitions
“of local student unrest. One is that,
shori. of actually killing someone,

““ students can_ defy.-regulations or

break.laws with the greatest free-
~dom. The other, that established
-authorities - are -afraid to take any

“kind of _positive “action to stop

: thern

S There are no" end of examples A
e mob takes over the Faculty Club at
"UB(,, |nsp|red by an imported goon;
“rat=UVIC: -another . lot - repeatedly
; ;fcrashes a closed meeting of faculty;
with: this sort of: example to follow,

'drdn't ‘have a ‘gymnasium.
.Union.of: Students is quoted, ‘What

er-we have comes from our
;potentral to bnng the mstltutlons to

a group of mfants at Port Alberni -
chcose to go on 'strike because they‘

: .he presndent ‘of ‘the: Canadlan :

pre5|dent of the UBC :

Students’ Council follows the same
line: ‘It's possible that change will
occur in proportion to the number
of people the university administra-
tions think might be dangerous.’
The president of the Students’
Administrative Council at the Uni-
versity of Toronto, ‘I can’t accept
the sanctity of private property in
a .university community, the idea
that this building belongs to them
and | can’t go in there.’
Talk about the barbarians being
at the gates—they're right inside,
- “and I’'m wondering just how long it’s
going to be before they get through
to the high school level. I have a
feeling “that-almost any--time now
some gang of immature activists is
~ going to take over a high school,
and what's more get away with it,
since the pattern has already been

established that - authorities must -

.give'in to student demands or. face
further violent action. “

Just for once, somewhere along -

_the line, I'd like to see someone in
“authority (after al!, that's what they

Mansell Morris Blllmgs
Gilbert Helmn Coggin .,
Alexander Cameron Falrbalrn
Mi WmlfredM G Rance S

tir dv'l‘eachers SRR

We Shall Mzss Them

- Last Taught In - : Died_ e
Smithers September 1
Surrey - August11
Victoria .. October18:

- Victoria " - October 11

. Last.Tatight In ‘Died’

- Departmentof  August8

. Education - - o

close down an institution and tell

~have seldom, if ever, had to accept;;

-1t's ours and we want it now! Quote "\
from: Jerry Rubin.) They have sel- .©

-vist careers they've been surrounded -

get pard for) take a flrm stand and
. —as in Students for a Democratic -
‘Society—is-"a joke. One speaker

If that is so, where do-these people

: cratrcally?

do one of several things.
They might, for instance, actually

the activists to rustle their own edu- !
cation. Or they might expel (re-
member that old-fashioned word?) ‘
the unruly minority—and they are
a minority everywhere. '
This might be interesting to
watch. They might turn the place
over to the students and tell them
they could have the fun of running
the show themselves, financial res-
ponsibilities and all.
~ Of course, responsibility -is the
key word to this whole business.
The activists, the noisy minority,

the responsibility. of meeting such"\?tg
demands as they make. (It's all freet .y,

e

dom, if ever, been challenged on |
their ideas; throughout -their acti-

by yes-men, and as a result have ~
been deluded into thlnklng their
ideas have some validity.

Thelr use of the word democracy

from SFU, in a radio interview, said
something to. the effect that het -
represented a -minority . on that o
campus, on the order of 23%_or so.

get the idea they are actmg demo- ]

1 have a notlon that some of these '

i characters are not in the garne,for s :




. for the advancement, largely politi-
; cal, of themselves. The university
campus is merely a testing ground
‘ for future political activity, and the
% apathetic majority of the students
' are simply a body to be practised
on. The campus is really quite a
safe, not to say amply protected,
place to practise rabble-rousing. (If
you remember, one individual first
gained notoriety by butting in on a
private matter of discipline at a sec-
ondary school in Vancouver with
which he had no connection what-
; ever.)

The assumption by the student

power lot that they alone are aware
of the magnitude and urgency of the
problems facing education is arrant
nonsense. Many of the rest of us are
; just as aware, if not more so, but we
: do not believe that solutions are
going to be found by giving in to
barbaric behavior and threats. There
is still the civilized way of consulta-
tion and discussion.

In addition to dealing with curri-
culum, 1 feel that it is part of my
job to develop in my students this

" attitude of reasoned discussion, and
to accept the idea that they should

I say that you are failing us—in fa:lrng to learn and respect discomforting facts; in
failing to learn how to think (it is easier to complain); in using violence to shut down
colleges; in shamefully deaying the freedom of others to study and to teach; in bar-
barou.-,ly slandering and abusmg and shouting’ down those who disagree with you; in
looting, stealing and defiling; in Iamng to see how much more complicated social
problems are than you blindly assume; in acting out of an ignorance for which ideal-
ism is no excuse, and a hysteria for which youth is no delense.
You confuse rhetoric with reasoning. Assertions are not facts. Passion is no substitute
for knowledge. Slogans are not solutions. Your idealism takes no brains. And when
you dismiss our differences with contempt, you become contemptible,

Leo Rosten, ‘To an Angry Young Man’ (Look, November 12, 1968.)

be free to comment on or question
any phase of their education. I do
not feel that it is part of my job
either to tolerate or give in to threats
and bullying demands, and | object
to authorities at higher levels of in-
struction doing so.

Here is where | stop making
noises like a teacher and make
noises like a taxpayer. As an indivi-
dual who is helping to foot the
whopping bill for education in this
province, and as one who, like many
others, had to pay for his own higher
education, | feel that authorities
should accept their responsibilities
and use the power they have to cope
with this problem. (At this point the
word pusillanimous keeps popping
up.)

I would remind the noisy minority

that | owe them nothing; that I
don’t feel like paying out good
money to encourage goons to
wreck a campus or bring it into dis-
repute; that | don’t see why a Cana-
dian campus should be a stage for
imported trouble-makers and para-
sites on the student body to spout
out-of-date and ill-digested Marxist
doctrine.

There are problems enough and
more. They are not going to be sol-
ved by the antics of squalid barbari-
ans or irresponsible activists.

The Spanish philosopher Ortega
y Gasset said many years ago, ‘The
world is being overtaken by a verti-
cal invasion of the masses.’” In my
present state of irritation, | would
say itmore simply. The scum is rising
to the top.[]]

THE UNIVERSITY OF CALGARY
~..'1969 Summer Session

PAMUS REN TAL

In. addltlon to regular courses on the Calgary Campus the
‘following special programmes are planned:
Calgary - Institute of Philosophy - Philosophy Department
| United Kingdom .- The following will be offered for three
.| ‘weeks "at Oxford England and three weeks at St. Andrews,
Scoﬂand
Hlslory 350~ Early Modern Britain (1461-1760)
.- History 351.- Modern Britain (1760-present)
Hlslory 559 Studies in the History of British Culture
;& Society . (Graduate Seminar)
. Enrollmen! ln thgse courses is limited because of available

= ... accommodation, )
DE&DLINES tiol tor iss) to "the Unlversny - March 31,

+ 19869
.Course Reglmallon - Aprll 30, 1969 :
3 "For a, culendar and information on the special pragrammes write:
- SUMMER SESSION  PROGRAMME
Divislon of Continuing Education
The Unlveulty of Calgary, Calgary 44, Alberta

LTD.

195 East 51st Avenue (at Main)
Vancouver 15, B.C.
Tel. 327-8355

SALES - RENTALS - TRADES ,,

Band znd Orchestral Instruments L
Excellent Quality, Reasonably Priced M
Special Arrangements and Discounts for School ;
Band, Church or Community Groups- i

and Participating Students including Adults ,
Call, Phone or Write for Further Information

Complete musical facilities for all types of mstruments i o
~‘and accessories A PR ;

‘PACIFIC MUSICAL , |
WHOLESALE SUPPLY S

6695 Mam Street, Vancouver 15, B.C.
~Tel. 327-8355

. UHIVERSITY OF 0SL0
INTERNATIONAI. SUMMER SCHOOL

Snx weeks, June 28——August 9, 1969

,,_4_-_Wrne Admlsstons thce, Oslo International Summer School,”

~'c/o St. Olaf College, Northfield, Minnesota 55057. KINDERGARTEN
— : COLLEGE !
ELEMENTARY

PAT RON IZE RECREATION -?

YOURIQ%E%HSERS | TeRY ,;’JRC;’ff"gg’;[ﬁ,‘;

Call Write or Phone for F urther Informatwn
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FROM OUR READERS

French Should Be a Privilege, not a Punishment

Sir,

1 had been working on my own
protest when | received the Septem-
ber-October issue and found the
‘A Matter of Opinion’ article on
French, That article gave me the im-
petus to send you these thoughts.

Some years ago the Chant Com-
mission recommended that French
be taught to secondary students be-
ginning in Grade 8, with few ex-
ceptions permitted. The students
were to pursue the study of French
through French 11, if they were in
the academic stream.

Thzre has been time to evaluate
the recomrhendation. First, its im-
plementation, as conceived, failed.

“Why? The right tools—teachers,

‘tapes, tape recorders, and markers
for the routine exercises to re-rein-
force mastery  of patterns—and the
right ‘conditions — small enough
‘classes: to..ensure -opportunity for
feasible articulation—were not pro-

" vided.- Second, the philosophy of

the older teachers of French was
faulty. Their Utopian goal, to.have

- everyone learn French, - permitted
" their zeal to override common sense
- in"urging such a recommendation.
" “Third, -a new factor, the threat of -
- separatism, has entered the scene.
#2120 ] suggest. that the last is impor--
- _tant. The fact of geography must not
= be overlooked. ‘The Rockies  that -
Vmake us a separate province divide
“us:in _many ways from_the rest of
;‘:1'.Canada We are oriented as much
" westward or southward as eastward.
. The. events in Quebec evoke little
" .real interest or concern. S
"2 If Canada is to remain one, we
' must reverse our thinking, that of

f‘o,rcvlng an_unwanted language on

.students when the total environ-
 ment is not conducive to it. It is

important that Canada remain
whole. We teachers of ¢rench
should have that in mind as we
teach the language.

The present curriculum has not
produced many students who are in-
terested in the language or articulate
in it. | suggest that this number
could be increased by permitting
French to be a privilege, rather than
the punishment it is in many cases.
By all means, expose Grade 8 and 9
students to all possible aural media,
daily for a limited period, but after
that allow them to pass French by if
they wish. The psychological barrier
would be removed; there would
be a more receptive attitude, and
more rewarding results, | am sure.

The emphasis in examining the
student should. be on his ability
to communicate in the oral form,
using a basic vocabulary. As long
as students do not have to show

competence in aural/oral communi-

cation, they lack the stimulus to do
so. Only in French 11 or 12 should
examinations testing writién expres-

sion be included. Many hampered
" by spelling deficiancies in Englisk
are even more hampered in French.

The written examination should not ;

exceed 50% of the total value of

marks.

Is the role of the senior secondary '

teacher to prepare students for-a
university . literature  course, or to

produce students able to articulate

in our second language after four

‘years of study? If the latter is true,
‘and 1-think.it is, it is time that the

.. Grade 12 examinations in June took
‘a different form.

Inconclusion,
reallstxc The recommendation of
the Chant Commission is not a good

i T e L Bk AR e e e

1 say let us be '
~one and should be rescinded. Set

reasonable goals for teachers of
French. We don’t want to go to the
moon; we just want to bridge the
space across the continent.

Victoria An lIslander

Scholarship Appreciated

Ed. note: This is typical of the kind of letter
the BCTF gets from the winners of its Stu-
dent-Teacher Scholarships.

Sir,

As the recipient of a B.C. Tea-
chers’ Federation Student-Teacher
Scholarship this year, | should like
to express my deep appreciation to
the Federation. | feel deeply hon-
ored that | was considered for this
award. The money is perhaps not
the greatest factor for me. Rather,
the knowledge that organizations

such as the Federation, of which 1 -

shall soon be a member, are con-
cerned enough about those coming
into their ranks to help them in a
tangible way is most rewarding.

| am indeed looking forward to

. that time when | shall be able to

make my contribution to secondary

. education in our province as a tea-
* cher of English. | look forward to the

ever-increasing challenge- that the
field of education offers.. The
courses in educational psychology
and ‘sociology which-| am studying

this year are helping to make me =
" equa! to the task which | have set =
for myself. Along with these courses,

I am completing my work -in the -

Honors English program. During my.
professional year next year, | shall
be completing my Honors Thesis in

English with a professor who'is cur--

rently on leave at Cambridge. -~~~
" My university education has been,,

and continues to be, stimulating and -

rewarding. -Your " recognition | has
made it even more so,-and | hope

| shall be worthy of that recognition, s
Stephen Bailey " -

New Westminster
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Book Review Editor

C. D. NELSON

ON OBSCURITY ...

‘(The artist’s) abstractions, conse-
quently, are transmuted into ab-
stractions themselves; and their
meaning grows so disingenuous that
they appeal to smaller and smaller
segments of the population. With-
out profundity, lost in an expressive
“paralysis of action” resulting from
that “‘excess of imagination and im-
prisonment in the void of infinite
possibilities,” the work becomes

- stifled by-a Prufrockian dullness,
o ,:complete with its “peculiar privacy
' which admits no wide sympathies’’
"--and hinders an articulate, sensitive,
~recounting of the points of view of

olhers _ .
The above quotation from an

- article .in"-an . educational - journal-
~is, admittedly, shamelessly removed
*from its proper context. However, it
Alllustrates the point | wish.to make:

our- wrutlng is - too often woolly,

‘Advance New Years _resolution:

S"TIME WILL ALLOW

Erma Bombeck; is a very funny book

tha; takes a: shrewd look at: today s
domestic scéne, Doubleday, '$4.75;

about Food and Drink; 'by Helen Mc-
Cully, IS an absolute mune of |

either.in or. out of context. What:
,srmple translation of the above pas-
fsage is’ possnble? Do teachiers ever
_‘resort to ‘verbiage ‘and jargon? (It
omes easily with a little practice!)

resolve to express your thoughts as

Hereare some suggestlons ror glftﬂ
ks this Christmas (all. prl\.eb fist,
"'varylng dlscounts) At Wit's End, by

Nobody Ever Tells You These Thrngs ‘

NEW BOOKS

formation for teachers of home eco-
nomics, science and social studies,
Holt, Rinehart and Winston, $6.95;
North American Indian Mythology,
by Burland, is one of a remarkable
series published by Paul Hamlyn at
the unbelievable price of $3.95—
the art work alone is far better than
that found in many $10.00 books—
other titles include Chinese Mythol-
ogy, Egyptian Mythology and Greek
Mythology. And don't overlook
the authorized biography of The
Beatles, by Davies, published by Me-
thuen at $5.95; it's a lively account
of a modern phenomenon.

SEASON'’S GREETINGS .
to all our readers and reviewers.
Keep reading!—C. D. Nelson.

FICTION

Iroquois War Trail, by Fred Swayze.
Ryerson, Toronto, no date given.
$3.75

For those in search of a readable book for
boys on the history of New France, between

> the years 1683-1690, this one offers informa-

tion, excitement and adventure.

In 1683, three companies of marines were
sent from France to drfend Canada against
the attacks of the Iroquois. Seasoned veteran
fighters had been requested, but for the most
part the marines who came were -untried
youngsters of 16 and 17 years of age. It
is with the varying adventures of three of

- these lads that the book is concerned.

1 would have liked a more dramatic style
for this interesting subject, possibly more in-
teresting conversation, and some useful illus-
trations. The print is fairly.- small, but the
general composition of the book is good.
—Betty Holt -

The M.thtara Chlldren, by Sally>

.. Watson. Holt, Rinehart and Wins-
~ton, Toronto, - 1968. 248 pp.
Grades5 -7 $5.50°

“This is the story of the struggle for exis- -
tence in an Arab vullage and a Jewish kib- -
- butz_after the 1948 War of Independence

The 'village “mukhtar (leader) is-bound by
Arab - tradition,-and his- strong belief in. the

will of Allah causes him to ignore the small .

‘group . of fanatics in his own village .intent
on. destroying- the. developing . kibbutz, .as
well ‘as the young Jews so feverishly busy
nearby. His own children, from whose view-

.. point'the storyis told, are far. from inactive,.
- however. His son, Khalil, secretly conspires

‘with the village rebels, while his’ daughter,

- Jasmin, resenting . the Mohammedan "tradi-
- tion_of the inferiority of women, secretly
~ learns: to read,-and also visitsthe kibbutz.--
'The klbbutzs goodwxll which' overcomes‘

the tensions, troublemakers and violence, is
sometimes strained beyond the point of
credibility, and the overly dramatic ending
—the daughter's being called back from
near death by her fathar—adds a jarring note
to what could have been a good intruduc-
tion for young people to the complex Mid-
dle East situation. INevertheless, this book
will prove of some use, particularly in Grade
6 where the Middle East is studied, as it
does give some insight into the complexities
of co-existence of two diverse cultures.
There is a glossary of Arabic and Hebrew
words.—Pamela C. Harder.

Britannia Mews by Margery Sharp.
Little Brown, Toronto, 1946, Can.
Agt. Popular Library) Paperbound.
95¢c

This Book-of-the-Month Club selection
has been highly acclaimed by critics and
may be included in the paperback section
of our senior secondary libraries, although
librarians catering to students with strict
parents should be wary of this long novel
of Victorian London. It is the story of Ade-
laide, who struggled against adverse condi-
tions to become ‘a passionate woman with
the power to break men’s hearts—and the
strength to shape their destinies. 1 have
found that even the hardcover edition had
no appeal to the students, and certainly the
print in this edition is very small and a strain
on the eyes. | feel that this book falls into
second or even third class category, and
then only for very mature students. :

—Betty Holt

GUIDANCE -

Eye to the Future, by Lorne Kelsey,
Russell Morgan and Carl Safran.
J. M. Dent & Sons (Canada),

Toronto, 1968. $2.00

Designed by a group of Calgary teachers‘
for use by those students who are going to
leave school early, this book is intended as
a basis for study and class discussion.' The

" authors point out that automation will mean

the disappearance of .many existing jObS,
but that the qualities needed for success in--

.- any occupation will remain.

Each section is presented in‘the form of . -

" a story well ‘within' the comprehension of =
. a group of slow-learners. Then follow ques-..

tions intended for individual thought or
class discussion. -

In the introduction it is pomted out, qurte
rightly, that materials suited to use by regu-

lar guidance classes should-not:be watered

down for use by slow-learners.-Teachers of

occupational classes would -find -it worth-. .

while to peruse this paperback: volume with
an eye to its use in the classroom. There is
also- a teacher’s manual to accompany the
text—G. D. Corsan. .

HOME ECONOMICS

,CIcthmg——A C omprehenélye Study, SO

by “Hazel T. Craig. Llpplncott
- 1968. No price given -

ThlS is an attracuve, well- bound reference LT
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book for tezchers of clothing and probably
of theater.

The historv of fashions is very comprehen-
sive, with many colored and black and
white illustrations of the different periods.

The section on consumer buying is up-
to-date, very detailed and well illustrated.
1t includes planning a wardrobe for girls and
boys of all ages (infancy to adulthood),

The sections on sewing are not as well
done as the foregoing topics.

There is an abbreviated but useful illus-
trated glossary of clothing construction.

Hazel T, Craig's book would be helpful
in any clothing teacher's library.—Elva P
Hanson.

POETRY

The Wind Has Wings. Comp. by
Mary Alice Downie and Barbara
Robertson. Oxford U. Press, 1968.

$5.95

A delightful blend of the old and the
new; this book of Canadian poetry should
be on the shelves of every elementary school
library. 1t appeals primarily to the 8 - 12 age
group, but teachers looking for extra re-
source material in Canadian poetry will find
something for everyone.

The Wind Has Wings contains 77 poems
representing 48 poets, covering the spectrum
of Canadian poetry from Carman, Service
and Johnson to the moderns. The illustra-
tions, in both lino-cut and full color, are
very effective and appropriate, enhancing
the attractiveness of the poetry.

The book is easy to handle. The binding
is strong and the paper is of good qual-
ity. There is a list of contents, an index of
authors and a page of sources and acknow-
ledgements—David B. Hughes.

.~ SOCIAL STUDIES
The Italians, by Luigi Barzini. Ban-
-~ tam Books, 1965. Paperbound. 95¢
“This is.an excellent book for adults, par-

‘ticularly those who have spent or who in-
tend to spend a considerable time in Italy,

=77 As-far as the school library-is concerned, 1

do'not fee! that the book will have much

~.‘appeal for the general run of students. There
aremany -more_pocketbook editions that

-would® have ‘more: value for those below
‘the: university level. 1 ‘amglad to have read
“thebook: myself, but.1. do not see that it
“has any place in the public.school system.—
Betty Holt. "<~~~ = R :

Buffalg Kill; by Gardell Dano Chris-

ork; 1968. 50c -

‘how: the s Blackfeet  Indians - Jured buffalo
herds to” their destruction; this"book’ offers
good material. for’those teachers:who need

work:= The~illustrations . by- the author are
excellent and in themselves offer additional
information, i cre i Sl

“This is a pocketbookin format,. but the
quality of. the binding is fairly. good, so the

particularly clear. -

- (Ed. note: Why not share the wealth, Betty? -
“Afterall,:the world is getting smaller.}:

ensen. Archway Paperbacks, =y
Washington :Square Press, New

citing and informative description of

material “on’ the’ Plains” Indians -for project ©

book:should :last for. some time.:The print.;

his story has been recommended by the

Library:Journal for use in' American schoals. .~ Laycock. - T

British Columbia teachers, however, may
feel that it Is of more use to talk about our
own native tribes.—Betty Holt,

SOCIOLOGY
The Scalpel’s Edge, by Alfred A.
Weinstein., Lancer Books Inc,,

1967. No price given

Here is a book that | feel would be read,
assimilated and understood better when the
reader is more maiure and has more know-
ledge of the world in which he lives than
is or has a sccondary school student. One
must have had personal contact with racial
and religious discrimination for this book
to make much of an impact, We can all ap-
preciate the great effort that medicine is
making to bring more healing to people,
but, again as above, the reader of this book
must Lo more adult and adjusted to the
adult world to understand the desires and
sexual urges of a brilliant man. | do not
think, therefore, that this book has a place
on school library shelves.—Betty Holt,

SPECIAL EDUCATION
The Teaching-Learning Process in

Educating Emotionally Disturbed

Children. Ed. Peter Knoblock and

John L. Johnson. Syracuse Uni-

versity Press, Syracuse, N.Y,,

1967. $3.00

This publication is a report of the Pro-
ceedings of the Third Annual Conference
on the Education of Emotionally Disturbed
Children held at Syracuse University. Papers
by such leading authorities as Wm. Cruick-
shank, Ralph Rabinovitch and Sheldon Co-
hen give the reader contrasting points of
view concerning the role of brain-injury in
the behavior of hyperactive children and
the place of remediation and diagnosis in
dealing with disturbed youngsters. Maynard
Reynolds  and- Rhoda Lee Fisher deal with
the problems of evaluation and research in
a public school setting. John W. Wilson has
a final chapter on diagnosis and treatment
in educating emotionally disturbed young-
sters in the field of mathematics.

This .is a valuable and readable report
which would be of use not only to those
engaged in special education, but also to
principals - and superintendents of schools
and to classroom teachers.~—S. R. Laycock.:

TEACHER EDUCATION.

Guiding - Student Teaching 'Experi-
“ence, by Pauline Hilliard ~and
~ Charles Durrance. Assn. for Stu-

Loogiven, BT :
This revision of a.previous bulletir is de-
:signed-to be a resource and-guide tc cotlege
- supervisors, . supervising - teachers -and -ad-
ministrative  personne!- in promoting “the

growth of student teachers in schools. -
=2 The authors try to-answer such questions
as:'What are the responsibilities of the prin-
- cipal.in a student teaching program? What
“"is the role of the teaching staff of the school?
What steps-should- the . supervising teacher
take? What assistance is given by the college
supervisor? Very practical and. helpful ans-

“ton, D.C., 1968. 25 pp. No price

wers ‘are given: to .these questions.—S. R.

- dent Teaching, N.E.A., Washing-::

TEACH 1IN CANADA'S
NORTHLAND!

PRESBENT SALARY SCALR*
$5,300 to 813,776
{Depending upon Qualifications
and Experlence)

Annual
Minimum/Maximum Increments

Level 1 $6,300 § 7,688 8 x 286
Lovel 2 6,840 486 9 x 206
Lovel 2 6,020 9,649 9x 336
Lovel 4 8,003 12,293 10 x 429
Level b 8,602 13,262 10x 456
Level 6 6,110 13,716 10 X 466

*Applieable uniil August 21, 1969,
Rutes for school year, commencing
september 1, 1969 to be negotiated,
PLUS: Specinl Northern Allowance of
$44 to $176 per month (depending
upon location and marital status);
Administrative and Supervisory Al-
lowances for DPrincipals ($330 -

$2,960): . sistant Principals ($495 -
$076,26): Teachers In _ one-room
schoold .3200); Extra allowance of

$300 per annurn for specialists in
Home Economics, Commercial, In-
dustrinl Arts, Primary Methods, Mu-
sle, Auxillnrr Education, Opportunity
Classes, Guidance, Arts and Crafts,

ate.,
Extra duty allowance, Pupil Resi-
dence Supervisory Allowance  and
Departmental Administrator's allow-
ance in some communities,
POSITIONS AVAILADLEB: Commen-
cing September 1969,
Teaching positions are available
throughout the N.W.,T. and Aroctlc
Queber, in _schools with one to 60
teachers; Principalships, Assistant
Principrlships, Teachers for Special-
ist subjeets and Teacher-Librarians,
QUALIFICATIONS:
(n) Elementary - A first class Tea-
ching Certificate,
(b) ,Secondary - Certificate equiva-
lent’ to basic requirement In provin.
clal secondary schools,
DUTIRNG:
In addition to regular teaching dut-
fes, teachers will have challenging
opportunities to provide leadership
and service in a varlety of com-
munity activitles and adult educa-
tion programs.
TERMS OF BEMPLOYMIEINT:
(a) Subsidized transportation for
holidays once per yeor. ..
(b) Transportation costs are pald
from place of recrultment to place
of appointment {n Northern Canada,
Roturn transportation costs are paid
on separation provided the teacher
has served at least one academlic

year,

(¢) Furnished housing, including
heut and electricity, available at rea-
sonable rent. Because of local needs
for techniclians, tradesmen_ and la-
bourers, married accommodation is
‘not  avaflable for  married . women
teachers whose husbands are employ-

ahle, :
(d)  Rations supplied at cost in
conters where there are no commer-
cial suppliers, .
(e) Allowance equal to half pay for
.anproved educatfonal -leave, :
(f) Pension Plan. Groun . Medical-
Surgieal Plan and other benefits. -
NOTE: Teachers selected for positions
~ “in the Mackenzie District of
the Northwest Territories will.
he offered positions by “the:
Government of the NNW.T,
DETAILED INFORMATION :
For a copy of ‘Teach in Canada’s
write . .
D, W, BIMPSON, - Fen L v e
Assistant Director, Baucation Branoch, .
Dopartment of Indian Affalrs and
Northern Development, L
Centennial Tower, o
Ottawa, Ontario.

Speech. and Hearing' Therapist,”M/A:: and
ASHA qualifications, valid.B.C. teacher’s
certificate, Canadian. teaching experlence

‘wishes ‘employment in progressive schoo

district...Lower. Mainland - preferred, - but

would _consider other - areas.  Excellent:

references. Available - September . 1969,
Write E. C,, 915 W, Blaine, Seattle 98119,

SPEHCIAL RATES TO TEACHERS
Carpet and chesterfield cleaning. = -
All work _done in your home
and guaranteed, - . oo
Very reasonable rates. . - :
Free estimates. . R
Fabric Cleaning Spocialists .

-Phone 254-3727 (between 5 and 7 p.m.) = -

_THE B.C. TEACHE

Nortliand' and application ' forms, " “

EMPLOYMENT WANTED: FPEMALE

e s b i,




SEPNENEC I

Canadian Education Showplace is colourful, exciting, and
informative, It's the largest, most comprehensive event of it's
kind in Canada. If you're interested in the latest developments
and techniques in education , . . then, this is the show for you!

Here are just a few o’ the many special features that are waiting
for you at {he 1969 Showplace:

MULTI-MEDIA ENVIRONMENT FOR INDIVIDUALIZED IN-

hat's so great about
Canadian Education She

lace?

wp

new products, The very latest school supplies, equipment, and
furnishings from more than 300 exhibitors.

Plan NOW to attend. For more information and FREE advance
registration card, contact

Industrial and Trade Shows of Canada,

481 University Avenue, Toronto 2, Ontario.

Plus, hundreds of colourful displays, thousands of interesting

STRUCTION — a fascinating look at new teaching methods
presented by the OISE Adult Education and Computer Appli-
cation departments «+ TELEVISED INTERVIEWS with [eading
educators on Ryerson's closed-circuit station CJRT ¢« DAILY
SEMINARS on New Dimensions In Education presented by the
Canadian Association For Children With Learning Disabilities «
An exciting view of the solar system in the 55 seat PLANE-
TARIUM « Canada's national EXHIBITION OF SCHOOL ARCH!-
TECTURE, a graphic display of pace-selting designs
Continuous FILMS, DISCUSSIONS, AND DEMONSTRATIONS
in the CES Theatre . ..

CANADIAN
EDUCATION

SHOWPLACE

Automotive Building - Exhibition Park . Toronto

JANUARY 23-25, 1969
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The Directors and Staff

of the
| BGIE Co-operative Association
N Wish You
A ng Christmas
and
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