


A. Designing With Light . . . on paper 
and film 
Robert W. Cooko, Professor of Art 
Paterson State College, Wayne, Now Jersey 

This handsome book is about light and 
design and how they may be combined in 
endless variety of imaginative creative ways. 
You don't need a camera—students simply 
arrange items on photosensitive paper, film 
or glass and expose them in ordinary room 
light—an exciting technique for youngsters. 
More experienced students enjoy using photo 
equipment in the darkroom to explore this 
wide range of visual expression. A superb 
selection of photos,student and professional, 
gives a sampling of the exciting design 
possibilities. 

88 pages, fully illustrated $8.35 

B. The Crayonoa versatile medium for 
creative expression 
Ceorgo F. Horn, Art Teacher and Supervisor 
Baltimore, Maryland Public Schools 

Packed in this little book of only 64 pages are 
all the basics to motivate and guide students 
in 18 fresh/exciting ways of using crayons 
creatively—by themselves or in combination 
with other materials. You'll be delighted with 
the many examples of children's work—pre
school through the elementary grades. Text 
gives concise coverage; colorful photos add 
interest—interpret techniques. 

64 pages, fully illustrated (16 in full 
color) _ _ _ _ _ $ 7 7 5 
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C. Wire Sculpture and other Three 
Dimensional Construction 
Gerald F. Brommar, Art Teacher 
Lutheran High Schoo1, Los Angeles, Cat. 

Here are ideas and techniques for creating 
three-dimensional art forms, using wire and 
other easily available materials. Many ex
amples of student and professional work pro
vide an almost endless variety of subjects, 
media and techniques. Students are en
couraged to "see" the many and varied 
sources for three-dimensional design and 
construction that surround us—to make 
imaginative use of materials in exploring this 
fascinating, highly personal art ,'nrm. 

128 pages, fully illustrated $9.50 

D. Ceramic Art in the School Program 
by Thomas G. Supensky, High School Art Teacher 
Baltimore City Public Schools, Maryland 

This book offers a helpful and exciting method 
of presenting a complete course in ceramic 
art—designed to give students an open—free 
concept of ceramics and to encourage thorn 
to express their feelings creatively in clay. 
Major subject areas covered in six big units 
are: Clay. Tools and Equipment, Clay Con
struction, Decoration, Firing the Kiln, Glossary 
and Glaze Recipes. Clear "here's how" 
photos and captions give essentials of tech
niques—quickly and easily. Superb examples 
of contemporary ceramics help students 
visualize results—give them confidence to 
explore this versatile medium. 

112 pages, fully illustrated $9.25 

E. Painting in the School Program 
by Virginia Gayheart Timmons, Art Specialist, Secondary 
Schools, Ba/timoreCity Public Schools, Mary/and 
A complete reference for organizing and im
plementing an exciting, effective painting pro
gram—to develop in students an understand
ing and appreciation of fine painting, past and 
present. Emphasizes tho practical aspocts of 
painting in tho classroom ns well as aesthetic 
values. Each painting medium—tempera, 
casein, synthetics, oils, collage, crayons and 
chalk—is covorod soparatoly, Includod also 
aro helpful suggestions about tools, materials, 
techniques, storage, display and evaluation— 
al! genrod to tho classroom, A romorkabla 
rango of pictures givos examples of toch-
niquos, moclin, stylus, and appro? ,ies, plus 
work by professional artists, o'.'jrmg a wide 
sourco of inspiration to students. Eight 
pages in oxcitlng color. 
136 poges, fully lllustrotod (8 In color) 

$12.76 
F. Weaving Without A Loom 
Sarita It. Rainny, Supervisor ot Art, 
Montclair, New Jersey Public Schools 
A book to help all ago levnls discover tho de
sign potential of weaving that sparklos with 
originality—with yarns and fabrics the key 
ingrodients. No need for a loom! Fingers, 
cardboard, wire mesh, burlap, paper, materials 
from nature aro just a few of tho things used 
in exploring this versatile craft. A 12-page 
section in brilliant color gives 42 original 
examples of weaving techniques, covering 
grado, high school and college. 

132 pages (12 in full color) fully 
illustrated $8.95 
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Art For Today's Schools 
6y George F. Horn, Art Supervisor 
Baltimore, Maryland Public Schools 

This comprehensive art teaching reference and idea book encourages 
personal involvement and experimentation in all areas of art expression— 
helps give students a new awareness of the importance of design in 
classroom and community. Profusely illustrated, it offers practical sug
gestions for a school art program including specific "how-to" tech
niques for using tools and materials. You'll find an impressive range and 
depth of subject treatment in this volume. Chapters cover: Sculpture, 
Printmaking, Crafts, Commercial Art, Drawing and Painting, The Esthetic 
World Beyond the Studio, Organizing School Art Programs. 

S17.25 272 pages 
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597 illustrations 

Creative Use of Stitches 
(3rd printing, revised and enlaiged 1969) 
by Vera P. Guild 
Director, Needlework and Sewing Center. 
Good Housekeeping Magazine: 
Editor, Good Housekeeping Needlecralt Magazine 

A needle, some yarn, thread and fabric—spiced with imagination 
are the basic ingredients for experimenting in the exciting and versatile 
craft of stitchery. Book offers basic approaches with 14 stitches 
clearly demonstrated. Other highlights are charming, uncomplicated 
examples of creative stitchery by students, with comments by their 
teachers—to help you introduce this fascinating craft to your class or 
group. Includes eight pages in full, vibrant color, plus exquisite exam
ples of sensitive work by studio artists. 

64 pages, fully illustrated (8 pages in full color) $6.75 
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Puppet Making 
Through the Grades 
by Grizella H. Hopper 
Miami Public Schools, Florida 

For those who work with young people and for youngsters themselves 
a basic introduction to the fascinating art form of puppetry for beginners 
plus new, stimulating approaches for the more experienced. This fun-
filled book gives suggestions for 15 different ways of making puppets 
using many everyday items including paper bags, tongue depressors, 
cardboard boxes, socks, balloons and styrofoam. You'll also find ideas 
for dressing and manipulating plus suggestions for staging puppet plays. 
Many sharp, clear photos show puppets made by children plus examples 
of techniques described in the text—giving you a host of ideas for 
further exploration. 
64 pages, fully illustrated . $6.35 
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OUTSTANDING V0LUiyi€S:O„;\. 
THAT S H O U L D BE IN 
EVERY ART EDUCATIC 
L IBRARY 

A child's puppet—a low 
scraps of paper, plus 
imagination. 

Art Activities for the Very Young, by F. Louis Hoover 
78 Pages Fully Illustrated 
Art from Scrap, by Carl Reed and Joseph Orze 
100 Pages Fully Illustrated 
Bulletin Boards and Display, by Randall & Haines 
72 Pages Fully Illustrated 
Cartooning, by George F. Horn 
72 Pages Fully Illustrated 
Clay in the Classroom, by George Barlord 
11B Pages Fully Illustrated 
Collage and Construction—in Elementary and Junior High Schools. 
by Lois Lord 112 Pages Fully Illustrated 
Creative Expression With Crayons, by Elise Boylston 
100 Pages (6 in color) Fully Illustrated 
Design Activities for the Elementary Classroom, by John Lidstone 
48 Pages Fully Illustrated 
Design in Three Dimensions, by Randall & Haines 
72 Pages Fully Illustrated 
Exploring Finger Paint, by Victoria Betts 
132 Pages Fully Illustrated 
Exploring Papier-Ma*che, revised, by Victoria Betts 
134 Pages Fully Illustrated 
How to Prepare Visual Materials for School Use. by George Horn 
74 Pages Fully Illustrated 
Lettering, A Guide for Teachers (revised and enlarged) by John W. Cataldo 
96 Pages Color throughout 
Mask Making, Creativo Methods and Techniques, rev. by Mathew 
Baranski 112 Pages Fully Illustrated 
Murals for Schools, revised, by Arne W. Randall 
112 Pages Fully Illustrated 
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88 Pages Fully Illustrated 
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96 Pages (8 in color) Fully Illustrated 
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112 Pages Fully Illustrated 
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96 Pages Fully Illustrated 
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Maureen SchutzlHow do beginning teachers view teaching? Here is 
the reaction nl a BCTF delegate to a CTF sponsored conference o/v 
the topic. 
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Wlnfield. Printing from nature gives the pupil a direct experience of form 
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FROM OUR READERS 

Educatr e in the Communications Business 

Sir, 
Whether they recognize it or not, 

educators are in the commun ica 
tions business and use a variety of 
communicat ions tools. It seems in
conceivable, therefore, that educa
tors have largely over looked the 
greatest communicat ions tool of the 
second half of the 20th century — 
coaxial cable. 

Recent announcements by the 
Canadian Radio and Televis ion 
Commiss ion have all but handed a 
mi l l ion miles of cable to educators 
just for the taking. It is also equal ly 
clear that unless educators move 
rapidly in the next few months this 
tool wi l l be snapped up and f i l led 
with more media mediocr i ty. 

C R T C is exerting considerable 
pressure on cable o p e r a t o r to pro
vide a 'un ique service. ' The pr ior i 
ties for broadcast they have estab
l ished place 'educat ional program
ming ' above Amer ican channel 
recept ion. The net effect is that ca
ble operators are being pressured 
into prov id ing ' local programming ' 
to get a l icence. 

A few of these peop le are look ing 
to local school boards to take up 
the slack. If school boards act wi th 
their tradit ional speed, these cable 
owners wi l l solve their p rob lem and 
forget about school boards. 

Mos t cable systems in B.C. have 
three or more open channels. 
These wi l l be f i l led wi th weather 
reports; stock market data, o ld 
movies or even horoscopes, for 
each cou ld qual i fy under the local 
programming label . W i th their 
l icence arid existence at stake, 
don' t count on cable TV companies 

wait for school boards to solve 
their problems. 

The point is that even if a school 
board were to run straight audio 
information from a tape recorder 
down a TV channel it wou ld qualify 
as local programming and thus tie 
up a channel for a variety of future 
uses. Some of these future uses 
may wel l turn out to be even more 
valuable than television. 

The fact is that cable can also 
be used to provide remote access 
to a central language lab, a c o m 
puter or a test-marking device. 
Such mundane but important ser
vices as fire alarms, surveil lance 
against vandal ism and t imed door-
locking devices from a central 
source via cable are technical ly 
possible. 

There's plenty of precedent for 
all these things. The cable is there 
and its owners are anxious to 
negotiate. N o w is the time for edu 
cators to begin to recognize and 
use the greatest communicat ions 
device we 've ever had. 

Campbe l l River G . L. Goodsh ip 
District A / V Co-ord inator 

How Does Your Reading 
Program Stack Up? 
Sir, 

In Apr i l 1969, wh i le I was an As
sociate at S imon Fraser University, 
a survey of current practices in the 
teaching of reading in B.C. schools 
was conducted to examine trends 
in light of current research. A ques
t ionnaire was mai led to a randomly 
selected half of Ihe student teach
ers (elementary level) in the Profes
sional Deve lopment Program. 

The students were asked to des
cr ibe the reading program in the 
classroom in wh i ch they had spent 
most of their 16-week practice 
teaching per iod. Of the returned 
questionnaires, 7 6 % of the students 
were in schools containing from six 
to twenty classes. Slightly more than 
half the classes were at the inter
mediate level, 3 0 % at the primary 
level and the remainder a comb ina
t ion of both, or the homeroom 
teacher d id not teach the reading 
class. 

Practices used in the teaching of 
reading were descr ibed as fo l lows: 
basal readers u s e d — 2 4 . 2 % ; ind i 
v idual ized read ing—27.3%; a c o m 
binat ion of basal and ind iv idual ized 
— 4 5 . 5 % ; and o ther—3.0%. 

The prescribed basal series was 
used by 6 1 % of the classes (presu
mably as just another book, when 
used in an indiv idual ized program). 
Supplementary readers were used 
in at least half the classrooms, 
either wi th or in place of the pres
cr ibed books. Other materials used 
wi th or in place of basals were 
tradebooks in 3 0 % of the classes, 
and SRA kits in 1 2 % of the classes. 

W i th regard to grouping, 8 2 % 
d id group in the one or more ways. 
It should also be noted that more 
than 'A of the classes used more 
than one of various grouping 
methods. 

Free reading t ime, inc luding l i 
brary per iods, was a l lowed in 9 1 % 
of the classes. Week l y free reading 
al lotments were : up to 30 minutes 
— 1 2 . 1 % ; 31 to 60 minutes— 
1 5 . 2 % ; 61 to 90 m inu tes—21.2%; 
91 to 120 m inu tes—12.1%; and 
more than 120 minu tes—24.2%. 
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'Skip the kid lit and give me something 
with some real substance in it!' 

Surprisingly, almost all (97%) 
schools boasted central libraries, 
and about had additional library 
books in the classrooms as well. 
The books per classroom were: up 
to 35 books—33.3%; 36 to 70 
books—21.2%; 71 to 105 books— 
12.1%; and more than 105 books 
—12.1%,. 

The research literature makes it 
relatively clear that any one type of 
reading program is not superior to 
others, that it does not provide for 
all reading requirements, and that 
it is not best for all children. 

Furthermore, as the Guide to 
Teaching the English Language Arts 
in the Intermediate Years (1968) 
states, 'The school should provide 
materials and facilities for all types 
and levels of reading so that, in ad
dition to grouping for basal instruc
tion, grouping for special interests 
and remedial work is made pos
sible. Schools may wish to study 
the feasibility of individualized 
reading programs.' 

These objectives apparently are 
being realized to some extent. O n l y 
about 1A of the schools used the 

basal program exclusively, about 
40% did not use tne prescribed 
basal at all (possibly because it was 
not at the appropriate level for the 
pupils), and supplementary read
ers, tradebooks, and SRA kits were 
used quite extensively. Also , some 
library books were found in 82% 
of the classrooms, with some free 
reading time being provided in 
91% of them. 

Some individual differences are 
being recognized in most class-
rocms through various grouping 
procedures. Eighteen percent of the 
classes contained four or more 
reading groups. Also , 27% of the 
rooms had individualized programs 
and an additional 46% used some 
elements of an individualized pro
gram. 

Although the picture of our state 
of reading looks relatively good it 
must not be forgotten that, v ien 
using measures of central tenden
cies, half generally fall below, half 
above. 

H o w does your reading program 
stack up? 
Bellingham Victor Froese 
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In a poignant letter to a former pupil, a teacher 
recalls his first year of teaching— 

in a one-roomed rural school. 

Dear Ronny, 

Much time has passed since you 
and Sunnyside Cannery and the 
Skeena River were part of the life of 
a young, beginning teacher filled 
with ideals and enthusiasm. 

As time has passed and the 
experiences of Sunnyside School 
pass before me, the realization of 
both what I did there and what I left 
undone overwhelms me and I be
come ashamed. ! want to try to 
make clear what I mean. I hope that 
you will be able to understand. 

^Ronny is not a fictitious character. 
He was a student in Grade 7 in a 
small, one-roomed school in a place 
called Sunnyside Cannery, in 1956. 
The school was composed of 29 In
dian students and a Japanese girl 
who spoke little English at the time. 
It was not an Indian School, in the 
sense ol being under federal juris-

I am sure you remember the small 
school with its barren walls and its 
30 desks screwed tightly to the floor, 
its windows which wouldn't open to 
let in fresh air, and the six oil lamps 
which used most of the air which 
was left after the oil stove in the 
back had received its share. 

But do you remember your first 
assignment? Remember the scissors; 
the colored paper and the paste 
with which I showed you how to 
make a box? When the three other 
Grade Is took the materials, yo':i 
just stood and shook your head. 

diction, but happened to fall within 
the borders ot the Prince Rupert 
School District. 

It was my first teaching experi
ence, and the incident referred to in 
the letter actually did occur—and 
long before I had made the acquain
tance ol Jerome Bruner, E. S. Neill, 
William Golding, Kahlil Gibran, Al-

Being anxious to begin the Grade 
2 arithmetic lesson, I became angry 
and ordered you to pick up the 
scissors and other materials and re
turn to your seat. When at last you 
slowly removed your nands from 
your pockets, revealing the tiny 
stump which was your right hand, I 
said without thinking, and with 
much the ,;.ame force as before, 
'Well, use your left hand then!' 

You did so and made a good box, 
too, and for the remainder of the 
year, you became my devoted slave, 
following me to and from school, 

bert Camus,Nikos Kazan tzakis,Erich 
Fromm and others. 

The reader may judge my kinship 
with these men, some of whom are 
very close friends; others, acquain
tances only. Had I met them before 
meeting Ronny, I am sure that he 
and I would have been friends more 
and strangers less. 
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and along the docks, answering my 
carefully-framed questions with the 
words which were so much a part of 
your schooling, 'yes' and 'no.' 

I want you to try to understand 
why I now wish that I had said more 
such things to you and to the other 
29 pupils, without thinking. You see, 
so much of what I tried to accomp
lish had been thought out either for 
or by me in advance. 

The manuals and the courses of 
study were fairly new to me, and I 
felt it necessary to follow them relig
iously. In trying to tell you about my 
world, I was forced to phrase my 
questions in such a manner so that 
they could be answered by your shy 
yes's and no's. 

I became discouraged, and wrote 
a letter to the school board saying 
that I wished to leave; so that a more 
experienced teacher would come. I 
tore it up when the storekeeper told 
me that no one would. 

On Friday afternoons, when I 
walked down the seven miles of rail
road track to the road and you 
would follow me for a while, you 
never knew that I was on my way to 
the Inspector's office for help. I'm 
sure you felt that I needed no help 
whatsoever, i did. So deep in 
thought was I that I didn't see that 
you were the help 1 needed. 

That is why I am ashamed. I feel 
ashamed, also, when I consider the 
time I spent telling you things when 
I should have been looking at you 
and listening to you. 

Listening became a little easier 
when October came and we hung 
the ropes from the tall evergreens 
behind the school, and tested them 
to see that they were safe to swing 
on. You all chattered more freely 
then, until we re-entered the school 
and once more you respected the 
silence ! had authorized and revert
ed to the quiet one-word answers. 

Observing you became easier, 
too, when the heavy snow came =»nd 
the outdoor swings had to be 
abandoned. What physical educa-

The author is the elementary counselling 
psychologist lor Langley School District. 

lion we were to have, had to take 
place inside the school. 'Yes' and 
'no' were quickly abandoned when 
we were working out how to put 
the desks on runners. How far apart 
each should be from the one in front 
and what size screws we would 
need, and how many, all coincided 
conveniently with the Grade 6 unit 
on fractions, and somehow we all 
found tasks to do. 

Although I felt guilty in abandon
ing tho manual and the texts which 
were replete with illustrations, I 
was happy because everyone 
seemed so interested in transform
ing the school into a gymnasium, 
complete with mattresses upon 
which to tumble and wrestle. You 
always managed to climb to the top 
of the human pyramids we built, 
and laughed gaily as they collapsed 
underneath you. 

I watched you singing as I played 
that wheezy old organ we rescued 
from the damp net loft, and 
I watched you draw beautifully. 
These were happy times. 

Remember the crisis in the spring 
when the maintenance man dis
covered that a fire-ladder was miss
ing from one of the many shacks 
built on poles over the water? We 
had talked about community 
helpers; the farmer, the mailman, 
the policeman and the fireman. Re
member the parade of sullen boys, 
each holding a splinter of the 
smashed ladder we had found be
hind the school after the snow was 
gone? We all paraded down across 
the tracks, up the dock and past the 
store until we found that big man, 
who asked in a very loud voice, 
'Who the hell did that?' 

That man was your community 
helper, Ronny, something like a 
fireman. You may not have recog
nized him withojJt the uniform, or 
the brass pole, or the spotted dog 
which you saw in the book. He cer
tainly wasn't smiling and friendly, 
but, in a way, he was your helper. 
But the whole thing happened out
side school hours—it was different 

then, for it was how things actually 
were. 

What I am asking you to under
stand and forgive is my blindness. 
It took mc quite a while to discover 
that your restlessness in class was 
due, not to lack of respect, but to 
lice. I had had no experience with 
them—they were not a part of my 
world. 

Neither was cramped housing, 
poor ventilation, and poorer sewage 
disposal, or foul-smelling candle-
fish. Furthermore, I had both my 
hands, and was unaware of how you 
had learned to adjust to your handi
cap in that world of yours, and to a 
larger extent than I care to admit, 
uninterested. I was too busy telling 
you about my world, as it was pres
cribed and described in the 
manuals. 

Perhaps I shall remain forever ig
norant of the harm 1 did in attempt
ing to force upon you the values of 
my world when I should have been 
helping you to live more healthily 
and happily within yours. You see, 
I had little knowledge of yourworld, 
Ronny, and 'yes' and 'no' were the 
main tools you gave me to work with 
in the school. Moreover, I was more 
interested in hearing these words 
than in really listening to them. 

When these words failed, as they 
often did, you sat in a silence which 
shouldihave spoken a world to me, 

had I had rars to listen. From it, 
I shoul ', have learned what was 
precious and important to you. I 
could have h;een provided with 
more material vhan all those manu
als combined, \had I looked and 
listened more arj;d lectured less. But 
I was blind, so flow could you see? 

How can I explain to you that 
even if I could*have spoken your 
Tsimshian dialect^well, if we had 
had firmer structures than the shaky 
bridges of 'yes' and 'nc^ with which 
to close the distance between us, 
we still would have been in - dif
ferent worlds. Even your brotheYs, 
although they live in the same house 
as you do, nevertheless live in 
worlds of their own. 
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But, in spite of these barriers, w e 
cou ld have had many more happy 
experiences, had I not been so con
cerned with pre-primers and pres
cr ibed programs. Such misplaced 
emphasis created a bigger barrier 
than d i d our language dif ference. 

I see n o w the harm that s ^ ' h 
b l ind adherence on the part of w> i 
jntent ioned peop le has done tc 
your race. I see the rotting totem 
poles beh ind your villages and the 
o ld men sitt ing in si lence smok ing 
and I wonder . 

I wonde r how many of your tiny 
totems I managed to make you feel 
ashamed of. H o w many d id I topple 
ai-inot replace? You see, what one 
thinks about, feels deeply about, or 
bel ieves i r r is l ike a totem. I lack the 
skil l to carve my totems in w o o d , 
but I have many. 

If you were to ask one of the old 
men about totems and potlatches, 
he cou ld perhaps tell you about 
them, if he too has not forgotten the 
wor ld of his youth , in wh ich these 
things were important. A chief 
w o u l d invite other chiefs to his pot-
latch and give blankets and beads 
and precious things to other chiefs 
to show h o w power fu l he was and 
shame the guests w i th his generos
ity. These guests w o u l d return to 
their homes, and try to outdo h im 
at later potlatches of their own . 

Teaching is l ike a pot latch, but its 
purpose is different. A l though it is a 
display of the power of knowledge, 
it is.not meant to make you asham
ed. Gifts of beads and blankets are 
replaced by skills such as reading 
and wr i t ing. 

If teaching is proper ly carried out, 
it shou ld enable you , in your turn, 
to give gifts to others, at different 
and perhaps more important pot
latches. A wiser teacher than I 
w o u l d have been able to give these 
gifts in such a manner as not to make 
you ashamed, but, 'rather, p roud . 

Please try to realize that I was but 
a little teacher, too young and proud 
to admit that I d idn' t know, and in 
my ignorance too b l ind to see the 
many totems and gifts you brought 
to m e ; your faith, your hope, and 
your trust for wh i ch , in exchange, I 
unknowingly gave confus ion, shame 
and despair because my totems 
were foreign to your house. 

If I had it all to do again? I should 
encourage your laughter at my ex
pense, for I cou ld learn more. I 
should apply soap to l ice-r idden 
scalps sooner, for then you wou ld 
be made not only more comfor
table, but also more aware of how 
to comfort yourself. If I used a man
ual at al l , I think it w o u l d tell what 
happened that day, but not what 
was scheduled to happen to
morrow. 

I should have more t ime for the 
games and the songs you l iked so 
much , more oppor tun i ty for you to 
d o things in wh i ch you are inter
ested, and occasions for you to in
terest yourself in new things, rather 
than spend your t ime carrying out 
my instructions. 

I should try to promote under
standing of your wor ld in both of us 
by guid ing as you lead, not contro l 
l ing as you fo l low. I should study 
your peop le and their history more 
thoroughly and attempt to make 
you proud of their accompl ishments 
and understanding and more ac
cept ing of the failures of both our 
races. 

A n d I should try to f ind ways of 
making you richer and freer in your 
wo r ld , rather than poorer and more 
fearful in any false and foreign 
wor ld wh ich I might try to create 
w i th your wel fare in m ind . I should 
study and try to learn from your 
many withdrawals into si lence, but 
shou ld not make si lence in the 
classroom a rule, based upon fear. 

Mos t important of a l l , I shou ld 
try to eradicate rather than add to 
your feelings of fear. H o w m u c h 
more cou ld I have learned had I 
a l lowed you f reedom instead of en 
forcing my arbitrary rules! I should 
have given you more respect and 
less remorse. 

A n d n o w it is I w h o am ashamed. 
I know I must have added to the 
fear w h i c h prompted your w i l h -
drawl to the point of 'yes' and 'no, ' 
and this fear is at the root of prob
lems of hate far removed from Sun
nyside on the Skeena. You may have 
learned to hate by now. For h o w 
much of that am I responsible? 

I k i l led a little of your fear that 
day when , wi thout th inking, I told 
you.-to use your left hand. Had I 
taken thought I should probably 
have pi t ied you and found another 
less-chal lenging task for you . Your 
incapacity may have been a source 
of pain and fear to you , and in acc i 
dental ly ignoring it, I perhaps freed 
you to do l ikewise for a wh i le . I 
don ' t know. 

In future, I shall keep a keener 
ear and sharper eye attuned for o p 
portunit ies to use the gift you gave 
to me. Truly, you shamed me at our 
pot latch. Had I been less proud and 
p reoccup ied , I should have per
ce ived sooner the fact that you were 
the true chief, not 1. 

M u c h t ime has passed and the 
lesson your gift impl ies has been 
learned, s lowly and wi th some sor
row in the knowledge that I cannot 
give you in return anything to c o m 
pare to it in value. I can only hope 
to bring it wi th me to the huge pot
latch wh ich is life itself. 

There are those who think that 
the left hand is the dreamer, t h e , 
receiver, the intuit ive hand, w h i l e ; 
the right hand is the active one , the 
doer . Thank you for show ing me 
h o w to use my left hand more 
effectively.§ 
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M A U R E E N S C H U T Z 

H o w d o b e g i n n i n g t e a c h e r s v i e w t e a c h i n g ? L a s t s p r i n g 
t h e C a n a d i a n T e a c h e r s ' F e d e r a t i o n s p o n s o r e d a c o n f e r e n c e 

f o r b e g i n n e r s t o find o u t . H e r e i s t h e r e a c t i o n o f o n e 
o f t h e f o u r y o u n g t e a c h e r s t h e B C T F s e n t t o t h e c o n f e r e n c e . 

T 'Who are y o u ? ' t h e y asked. 
' W e are teachers,.' we answered. 

'Beginners. ' 
'But what is a teacher?' they per

sisted. 'What kind of people are 
you? ' 

' W e are all different. W e are 
people w h o l ike peop le , care about 
peop le , want to be i nvo l ved 'w i t h 
people, and so have chosen a peo-

: pie-centered profession, namely 

Miss Schutz was teaching in Fori Nelson 
"when this report was written. She is now 
teaching in Kamloops School District. 

teaching, yet w e have each approa
ched it in our own way. She is from 
St. John's, she from Stratford, he 
from Ponoka and I f rom Fort Ne lson , 
yet we are very much al ike and our 
habitats are the same: l iv ing class
rooms, communi t ies of 20, 30, 40 
peop le , l iv ing and work ing together 
five days a week. ' 

' W h y are you here?' 
'Because " T H E Y " want to know 

h o w we feel. Y o u see, we look at the 
job wi th new eyes, we hear the kids 
say what we heard ourselves say not 
so very long ago, and we try to 

understand with hearts not much 
o lder than their o w n . The sharp 
edge of our enthusiasm hasn't had 
long to be du l led , nor our ideal ism 
the exper ience w h i c h can destroy 
it.' 

' A n d can you tell " t h e m " n o w 
h o w you feel? Wha t are your reac
tions? Are you frustrated, d isen
chanted, .or st imulated and exhi l 
arated? Tel l us about these " c o m 
muni t ies" you ment ioned. H o w do 
they work? Wha t is your role in 
them? Wha t are your reactions? A n d 
the larger commun i ty of the schoo l , 
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with in whose conf ines you must 
prac t ise—how are your relations 
wi th it? W h e r e are your problems?' 

He cou ld say no more. 
Eager voices tumbled over each 

other in a torrent of shared prob
lems, joys, frustrations, concerns 
and crit icisms. Group dynamics? 
Seldom had one seen so much dyna
mism, so many leaders. 

These were teachers? The quiet 
standard-bearer of the middle-class 
moral i ty and the status quo was not 
evident. These were peop le in
volved in a dynamic society, in at 
the roots, wo rk ing wi th its bu i ld ing 

'Organize? W h y not unstruc
tured? W i th an assemblage like this, 
every indiv idual so involved in his 
o w n special concerns, w i l l not struc
ture h inder the free f low of ideas, 
whereas homogeneous groups wi l l 
evolve around these c o m m o n con 
cerns?' 

They d id . 
A n d they revolved around two 

themes: teacher-training and huma
niz ing the schools. 

H o w d id our institutions fail us? 
W h y weren' t we prepared for what 
we met? Because we didn' t know 
ch i ldren, nor understand the learn-

b locks—ch i ld ren , w h o were desper
ately anxious about the complexi t ies 
of their role. 

W e want to talk about our train
ing ; it's superf ic ia l . A n d our qua l i 
f icat ions; are we gett ing the right 
kind of people? 

The schoo l in the commun i t y ; 
pub l ic relations. 

Human iz ing the schools ; are w e 
a d ip loma factory? 

W h a t abour our aims? 
A n d innovat ion? 
Don ' t forget curr icu lum and dis

c ip l ine. 
There were so many urgent top

ics. W e had the w h o l e Canad ian 
educat ional p rob lem to solve. 
C o u l d w e ever do it in two days? 
(Egotists, you say? Perhaps. Idealists? 
Maybe.) 

'Yes, yes, ' they said patiently, 'but 
h o w are you going to organize all 
this discussion?' 

ing process wi thin our classrooms 
and our role in this process. 

W h y not? Because w e hadn't 
spent enough time in the classroom 
with those ch i ldren. W e read that 
learning is do ing , yet w e didn' t do 
it. If w e are to lead a ch i ld into self-
d i rect ion, so our program must lead 
us into it. 

It was a sharing exper ience, a self-
analysis, and an exercise in crit ical 
evaluat ion. From St. John's to V ic to 
ria the story was the same, w i th one 
except ion : it was exci t ing to realize 
how many of the recommendat ions 
for the improvement of teacher pre
paration were already practised at 
Simon Fraser University. 

W o v e n through the training talk 
were the threads of the qual i f ica
tions theme—what k ind of person 
should a teacher be?—the social 
awareness theme, and sensitivity 
training. 

Sensitivity! H o w little there is in 
our wor ld where the mechanica l 
roar of nothingness echoes in minds 
wh ich cannot communica te , b lan
keted in the sound of s i lence. A re 
our schools, w i th their bigger and 
better everything, just factories de
signed to p roduce one more market
able machine? Cont ro l led by a 
board of directors, cal led the ad
ministrat ion, and operated by sk i l l 
e d workers, known as teachers, they 
turn out graduates labeled first 
qual i ty and seconds. 

H o w d o we break d o w n the wal ls, 
open the channels among adminis-

The BCTF delegation ol young teachers, 
shown here with President lim Killeen 
(top right), were Peter Marsh and Robert 
Mitchell (top lell and center) and Mrs. 
Birgitte Harris and Maureen Schutz 
(bottom left and right). 

trator, teacher and student, and as a 
communi ty learn to live, learn and 
love, wi th the vision that a society 
wi l l deve lop in w h i c h peop le are 
aware of one another's needs, and 
can communicate? It has to happen 
in our schools. 

A n d on we talked. Disc ip l ine and 
sel f-discipl ine, cur r icu lum and 
learning environments, parents and 
the pub l ic—al l these became in
volved in the humaniz ing process. 

M inds , stifled by the humdrum of 
running off enough stencils to get 
them through tomor row, revived. 
Author i t ies w i th in their c lassroom 
walls broke out and were humbled . 
Friendships happened. Resource 
people stimulated...teachers acted, 
observers reacted. Little was new, 
but little was o ld and irrelevant. W e 
learned from each other. W e grew. 

It was good.§ 

The B.C. TEACHER 

4 



DEL TURNER 

f O n e thing is apparent from the 
contents of the new elementary 
science program and that is that 
Miss Jones is asked to move out-of-
doors. 

That 'sc ienc ing ' out-of-doors 
should be just as realistic as that ad
vocated for our classrooms comes 
through strongly in the statements 
of ph i losophy and object ives, but 
we must recognize that what we 
used to call 'nature study' does not 
entirely fill the bi l l in such terms. 

You might recall your Scout ing or 
camping days when a trained guide 
led you and others a long nature 
trails, point ing to the characteristics 
and beauties of the out-of-doors. 
They were pleasant days and, in
d e e d , such approaches to nature 
still have a charm and a use. 

But someth ing is missing in the 
'nature walk ' that limits the educa
tion that takes place, and we must 
recognize the factor before we can 
successfully carry out the new 
program. 

Teachers are aware that under
standing anything means taking part 
in the acquis i t ion of the learnings 
invo lved, and it is on this point that 
the nature walks fail us. The instruc
tor tells of the balance of nature, 
tells of the propert ies of objects in 
the envi ronment, and tells of man's 
obl igat ions concern ing the use and 
conservat ion of such things. 

G o o d instructors of nature study 
catch the poetry of the moment , 
however , and d o manage to instil l 
in their l isteners the appropr iate 
awe and sentiment tending to open 

Mr. Turner is principal ol Haldane Elemen
tary School, Chase. Debbie Robertson, 
a Grade 5 pupil at Dallas Elementary 
School, Kamloops, took the pictures 
during an out-of-doors project. 

The new elementary science program calls for sciencing out-of-doors. A 
member of the Kamloops sub-committee of the joint BCTF-Dcpartment 
of Education committee that prepared the new program comments on 
the adjustments needed, and offers suggestions for implementing 
the program. 

MISS JONES GOES 
OUT-OF-DOORS 
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minds to the possibi l i ty of prob lems 
associated wi th the out-of-doors. It 
is doubt fu l , however, that any deep 
commi tment to the ideals expressed 
ever develops in any but a few of 
the listeners, for they are only 
listeners. 

A n alternative form of nature 
study calls for an outdoor educat ion 
program in wh i ch the ch i ldren 
themselves carry out the inquiry, do 
the sciencing. If a chi ld interprets 
the envi ronment himself, he might 
be better prepared and disposed to 
act intel l igently upon that env i ron
ment at some future date. 

A n d it is the future date that must 
concern us very seriously at this 
t ime in history: our planet is ap
parently wel l on its way to a state of 
absolute po l lu t ion, the deplet ion of 
our i rreplaceable natural resources 
being the fuel of our fol ly. But what 
can mere chi ldren learn of such 
complexi t ies? 

As an addi t ion to the attitudes ob 
tained through recreation and na 
ture study in the out-of-doors, ch i l 
dren might be asked to pursue 
deeper objectives through different 
means, for one thing. 

If w e arrange it so that ch i ldren 
may use the procedures of science 
wh i le out-of-doors, they might 
come to look upon their env i ron
ment as more than just a place to 
indulge in fancy: chi ldren might 
learn through a program of p lan
ning, co l lect ing, measuring and re
cord ing to be less wanton in their 
ways when they become cit izens in 
the tomor row they wi l l l ive in. 

Such an approach to the out-of-
doors suggests a m u c h greater par
t ic ipat ion by ch i ldren than hereto
fore and, in turn, impl ies not only a 
strong shift in teaching role, but also 
a mul t i tude of techniques npjt n o w 
in the repertoire of the teacher. 
Sc ienc ing out-of-doors wi th ch i l 
dren requires some adjustment for 
most of us. 

The Out-of-doors Offers Surprises 

The out-of -doors is a mul t i -s t imu
lus env i ronment ful l of surprises and 
distract ions for ch i ld and teacher. 
There are the problems associated 
wi th transport and safety, the c o n 
siderations regarding hygiene and 
teaching facil i t ies, the dangers of 

. . . . - 4 ' , 

muti lat ing the envi ronment dur ing 
study, and the uniqueness of the 
educat ion at each site to make such 
undertakings quite different f rom 
those we do indoors. But there are 
solut ions to all of these problems 
if w e put our minds to work. 

Schoo l buses might o r might not 
be avai lable, but charter buses (at 
very reasonable rates) can always be 
f inanced through funds from the 
PTA or even sol ic i ted from home. 
Parents and col leagues may also be 
asked to furnish au tomob i le trans
port, and the supervision gained is 
an asset; such assistance is qui te 
necessary in work ing wi th very 
young ch i ldren. 

Parents, by the way, should a l 
ways be advised of outings and 
might be asked to sign notes ack
nowledg ing their agreement wi th 
your plans. Such notes have no legal 
weight, however, and d o not pre
vent accidents. Through fore
thought, though, you can c i r cum
vent them. In other words, p lanning 
and organizat ion w i l l give you and 
the ch i ldren more security than any 
note you obta in f rom the parents. 

Let's turn to an anecdotal ap
proach and look at some of the ways 
a teacher might put sc iencing into 
the hands of chi ldren out-of -doors. 

M iss Jones, a Grade 5 teacher, de
c ided to int roduce her ch i ldren to 
ou tdoor sc iencing by undertaking a 
study of a local pond . She investi
gated the site and found that it was 
on ly a 15-minute walk f rom 

Boys ol the Pond Croup collected and recorded 
specimens ol plant and animal lile in the water. 

the schoo l , thus requir ing no trans
portat ion. 

She found out, too, that the pro
perty was o w n e d by the city and 
upon her return to the schoo l , 
phoned the city hal l for permission 
to enter it. It was not until she had 
thoroughly investigated the site that 
she broached the topic wi th the 
chi ldren. 

In her open ing discussion, Miss 
Jones asked h o w the class might 
f ind out what goes o n in a pond . 
John thought they might consult 
the encyc loped ia ; Pete said that he, 
personally, w o u l d look for tadpoles; 
Mary became excited about the 
possibi l i ty of co l lect ing leaves; and 
Henry was anxious to p ick up a vari
ety of rocks. 

But Miss Jones he ld off decis ions 
and just l isted the comments and 
suggestions on the chalkboard. 

Three Groups Collect Specimens 

Referr ing to the lengthy list wh i ch 
had been p roduced , M iss Jones sug
gested that three groups of workers >-
wou ld be in order and asked the 
chi ldren to examine the list to see 
how best the enterprise might be 
d iv ided. 

The ou tcome was that the ch i ld 
ren dec ided to have groups wi th 
jur isdict ion over p o n d life, p lan t 
life and animal l ife. The teacher 
d iv ided the class into the three 
groups, taking into account the 
wishes and needs o f her pupi ls, and 
even saw fit to appoint an assistant 
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Below: Parents who drove the children 
to lhe pond also becr.mc interested in 
what was collected. 

for herself when one youngster 
found himself left outside the 
process. 

The next lesson was to concern 
itself wi th ways of investigating 
pond life, they dec ided . 

Miss Jones mental ly noted that 
she wanted the chi ldren to devise 
ways of co l lect ing, measuring and 
recording wi thout destroying the 
envi ronment , and guided that les
son by these thoughts. 

It was soon agreed that not every
body need enter the water and that 
on ly a few samples were really re
qu i red to f ind out about the pond 's 
contents. Harry, Joan and D ick (all 
w h o had waders avai lable from 
home) were designated as the only 
ones w h o w o u l d col lect offshore, 
wh i le others were designated as 

Loll: While one girl removed bugs and 
worms Irom her net. the other displayed 
her record oi their collection. 

shoreskie col lectors. 
D id it matter where one col lected 

a sample? The chi ldren dec ided that 
it might have some relevance and, 
after d iscussion, it was dec ided that 
samples should be col lected from 
the surface and at various depths 
and locat ions, inc luding bot tom 
mud . 

Reply ing to a quest ion posed by 
the teacher, Joan said that she 
thought that the temperature of 
water varied wi th depth and even 
proximity to shore because her w a d 
ing activities at the seashore showed 
this. Two boys were appointed to 
obtain such temperatures, and two 
more sets of waders found to ac
commodate them. 

It wasn't long before the necessity 
of recording locations of sampl ing 
and temperature-taking came up 
and ways and means of do ing so 
were needed. Greg suggested that 
each sample should be labeled 
somehow (maybe wi th masking 
tape), and his plan was approved, 
a long wi th an appropriate number
ing system reading A - 1 , A - 2 , etc., to 
keep track of events of the Pond 
Group . 

The teacher suggested a note
book log might be a necessary sup
p lement to the number ing system 
and saw that such a record might 
be maintained by the group leader 
and her recorder. Each chi ld w o u l d 
take samples to the leader, w h o 
w o u l d issue a number for label ing 
and enter the nature of the sample 
and the name of the 'scientist ' in a 
catalog. 

W h e n the lesson ended, the Pond 
Group and the class had devised not 
only the col lect ing procedures and 
lists of samples they thought they 
might f ind, but also each chi ld in 
the group knew his part in the c o m 
ing event: there were a group lead
er, a recorder, in-water and p o n d -
side col lectors, temperature-takers, 
a photographer, an artist responsi
ble for recording pond-s ide plant 
aggregations, and even a depth-
measurer—al l quite ready to get on 
with the tasks of preparation and 
sciencing at the site. 

Sampling Is Carefully Planned 

The members of the Plant G roup 
at first were quite keen to col lect 
randomly, wi th some intention of 
getting certain species in their c o l 
lect ion, but Miss Jones offered an
other possibi l i ty. She suggested that 
one way of carrying out their inquiry 
might involve the use of a transect: 
a ten-yard cord wou ld be staked 
from the shorel ine up the pasture 
and sampl ing wou ld be done only 
a long the transect so formed. 

The chi ldren l iked the alternative 
because it showed purpose and they 
soon became involved in discussing 
how such sampl ing should be done . 
O n e boy remembered the concern 
that had been expressed wi th en 
v i ronment damage when pond c o l 
lect ing had been discussed and 
asked how they cou ld prevent such 
damage when they intended to take 
out a w h o l e l ine of plant samples. 

John immediate ly responded 
wi th the assertion that one need 
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only take out one of each species, 
but Henry said Ihis wouldn ' t work 
because 'you wouldn ' t know much 
that way. ' 

Discussion revealed the possib i l 
ity of taking a frequency count 
along the transect without removing 
the plants, and even tin- idea of 
mapping the ten-yard line lo show 
what species had been located 
where was dec ided upon. It was 
agreed that one sample of each 
species wou ld be col lected, how
ever. 

The group leader (motivated by 
what had been done in the Pond 
Group) wanted label ing and cata
loguing to be part of her enterprise 

Al lan jumped up to suggest that the 
trench should be carefully dug, be 
as narrow as possible, and f i l led 
again after the co l lec t ing, Miss Jones 
know she was making some head
way. 

Ry the l ime the animal life study 
came up for discussion, the rele
vance of co l lect ing procedures, 
measurement and record ing was 
wel l establ ished. 

The pi l l jars dec ided upon for 
water sampl ing wou ld be useful for 
col lect ing insects, worms and other 
small animals. The label ing and 
cataloguing procedures were ex
tended to inc lude a p lan-map of the 
pond with appropr iate notations of 

Specimens were also taken at the far end ol the pond 
at the point where a stream ran out ol it. 

also. A n d so it came about. But the 
teacher saw at this stage that the 
chi ldren had not recognized the 
possibi l i t ies of subsurface sampl ing, 
as they had done in the pond p lan
ning session, so she asked whether 
they thought such procedures had 
relevance to their task. 

Several group members se ized 
upon this 'exot ic ' idea and proposed 
digging a trench for a coup le of feet 
a long the transect, where soi l sam
ples and even photographs of the 
layers and root systems that were 
exposed w o u l d be real ized. W h e n 

where samples had been taken. 
The necessity of replacing rocks 

and organic material that were lifted 
was obvious. Frequency counts of 
insects and their proximity to the 
pond had roots in the transect and 
pond procedures. Even the taking of 
small samples was seen to be pos
sible if one noted the number of 
animals near where the sample was 
taken. 

Miss Jones put off discussing the 
classroom activities that w o u l d fo l 
low the f ield day because she rea
l ized the chi ldren's interest was in 

the immediate object ive. She d id , 
however, lay down a few rules re
garding the field day program. 

She po in ted out that each group 
leader was directly responsible to 
her not only for ensuring that all 
preparations were comple te before 
they left (he schoo l , but also for 
liaison whi le on the si le. She wou ld 
carry a whist le w h i c h she might use 
if she thought they should all got 
together for some reason inc luding 
the possibi l i ty of changes in plans. 
The class agreed on the procedures 
of the stroll to and from the site, as 
we l l as on the necessity of removing 
all litter (lunch debris especially) by 
carrying it back to the school for 
disposal. 

As the environment was safe for 
chi ldren (there were no cliffs to fall 
d o w n , no steep paths from wh ich 
boulders cou ld fall on those below, 
no fast-running creeks or deep 
water to fall into, no Rocky M o u n 
tain ticks or rattlesnakes to beware 
of, and so forth), Miss Jones merely 
told the chi ldren that she wou ld 
take along the school 's small first aid 
kit. 

Preparat ion for the safety of the 
chi ldren is an important part of out
door study as far as the teacher is 
concerned, but you should not be 
frightened from any but a few sites, 
once you have achieved techniques 
for work ing wi th ch i ldren out-of-
doors. 

If this out ing is Miss Jones's first 
one, she is probably wise in her 
choice of site, for it is a safe one. She 
wi l l soon see how she may antici
pate ch i ld reactions at sites and, 
with meaningful preparat ion, may 
later venture even into rattlesnake 
country qui te conf ident ly. 

Class Makes Further Inquiries 

But let's return to her classroom 
to see how she is making out. 

The f ield day had gone pretty wel l 
as p lanned, even though John d id 
squabble wi th Henry and have to be 
placed in other than the Pond 
Group . 

The class now was able to pursue 
inquiries der ived from the col lected 
data and samples. Each group be
came the topic of short class discus
sions, and microscopes, handbooks 
of species descr ipt ions, hand lenses 
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and other apparatus came into use. 
Detai led sketches to scale were 

proposed for a study of the pond 
samples and some of the shore l i fe; 
the hand lens was suggested as one 
way of look ing at soil more closely; 
sketches of animals and plants were 
thought to be found in handbooks 
as wel l as in encyclopedias, 

There were plans to develop cu l 
tures of green plants in soi l , molds 
on sterile tomato soup, algae and 
pond animals in muddy water and 
insects in terrariums. 

A great wart-covered toad that 
had been col lected (and wh ich Miss 
Jones avoided) inspired reference to 
a book on how to keep such animals 
in the c lassroom—and the beast 
somehow or other acquired the 
name 'Jones' ! 

Specimens Were Preserved 

The preserving and mount ing of 
specimens interested quite a num
ber of the class. Leaves were placed 
between sheets of Saranwrap, 
wh ich sealed of its o w n acco rd ; in
sects were mounted on pins, fo l 
lowing instructions found in a book 
obtained from the school l ibrary; 
worms were preserved in a lcoho l , 
and live animals were housed in 
everything from w ide-mouthed fish 
bowls (where they cou ld get lots of 
oxygen) to an o ld aquar ium quite 
proofed against the sneaky ways of 
a garter snake wh ich shared the set
t ing wi th some transplanted plants 
and a few rocks. 

There was no doubt about it—the 
classroom looked more l ike a b io l 
ogy laboratory than its usual sterile 
and bookish self, but one cou ld 
identify an organizat ion, for the 
chi ldren had agreed to keep their 
work displayed so that outsiders and 
other classmates cou ld see what 
they were about. 

Labeled tack - board arrange
ments, tabletop displays, and graphs 
of temperatures were spr inkled 
wi th identif ications of species and 
mapping efforts. Poems and copious 
theses (not all original) found some 
place in the scheme of things, too, 
until Miss Jones wondered when it 
w o u l d ever end. 

She d id manage, however, to 
br ing into focus the measuring that 
had been carried out on the site and 

ushered a semi-formal inquiry into 
the matter. 

What was the signif icance of the 
frequency counts a long the transect, 
if any? D id the water samples differ 
from locat ion to location? Was there 
any correlat ion between sample and 
water temperature? These were 
questions that led to some good 
sciencing. 

A month after the start of the unit, 
Miss Jones d ropped a new ' bomb
shel l ' wh ich brought life back to 
'scene' wel l before a third of the 
pupi ls had d ropped their inquir ies. 
Actual ly , it was Harry who promp
ted the turn of events when he 
asked whether she had seen the 
television show on pol lu t ion. 

Harry's comment that po l lu t ion 
d id not occur in their town prov ided 
the inspiration Miss Jones needed. 

D id the chi ldren think their c o m 
munity environment was pol luted 
or otherwise misused? H o w d id it 
compare wi th others? 

Qui te a discussion deve loped, 
but cont inual chal lenges by Miss 
Jones and individuals in the class re
vealed that they were really quite 
short of ev idence. But how could 
they, themselves, carry out the in
vestigation necessary? 

Miss Jones had learned much 
from her successes wi th the pond 
study, and it wasn't long before 
classroom plans were formulated. 
Cameras were to be the initial tools 
of inquiry, wi th low-pr iced black 
and white film the resource they 
cou ld afford. The pictures were to 
be taken after school hours, dif
ferent groups taking various sec-

Continucd on pago 79 
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The report of the BCTF Commission on Education suggested 
what the schools of tomorrow should be like. An Education class 
at the University of Victoria decided to find out the reactions of 

PETER A L E X A N D E R 
J O H N F L O Y D 
and DENNIS L A C K E Y 

^A l though the recommendat ions 
conta ined in Involvement: The Key 
to Better Schools are based upon 
op in ions expressed by teachers, ad 
ministrators, student-teachers, and 
other interested c i t izens, very little 
weight seems to have been given 
to the op in ions of students them
selves. 

This p rompted us to try to dis
cover whether or not students were 
in agreement o r disagreement wi th 
the BCTF on recommendat ions 
w h i c h , if enacted, w o u l d affect 
them. 

As a result of this init ial curiosity 
we administered 192 questionnaires 
to students in Grades 9, 10, 11 and 
12 in four schools in the Vic tor ia 
Schoo l District. 

A l though our means of distr ibu
t ion was largely one of convenience 
rather than one of statistically sound 
sampl ing, the results obta ined f rom 
the four schools appeared to be in 
ful l agreement w i th one another. 
For this reason w e have not separ-
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ated the statistical results by schoo l , 
but rather by grade level. 

The statistical results presented in 
the next sect ion need little c o m 
ment. It shou ld suffice to point ou t 
that recommendat ions 3 and 4 (as 
conta ined on the questionnaire) 
were the only recommendat ions 
wi th wh i ch the students disagreed. 

This disagreement may have been 
caused by lack of understanding on 
the students' part or to ambigui ty 
in the two recommendat ions. It 
shou ld be stressed, however , that 
students overwhelmingly empha
sized their desire for a greater se
lect ion and wider cho ice of 
subjects. 

Recommendat ion 6, wh i ch stated 
that 'corpora l punishment shou ld 
be e l iminated, ' p roduced one i n 
teresting result. A l though students 
agreed that corporal punishment 
shou ld be e l iminated, one in four 
students favored its retention. 

The other recommendat ions w i l l 
be presented wi thout comment . W e 

should note, however, that in the 
sect ion on 'student comments ' w e 
have tried to select comments 
wh i ch cover the complete range of 
student op in ions—from those w h o 
strongly agree to those w h o strong
ly disagree. 

It is ou r hope that those w h o read 
this summary, short as it is, wi l l be a 
little more aware of students' o p i n 
ions on some of the latest recom
mendat ions promot ing mod i f i ca
tion of our present school system. 

Statistical Summary 
These are the statistical results of 

the quest ionnaire given to the 192 
students. The students were asked 
to give their reactions to 10 of the 
recommendat ions in the report of 
the BCTF Commiss ion on Educat ion. 
The results are given in percent, to 
the nearest one percent. 

The comb ined results of two 
classes are shown for each grade 
level. The comb ined results for the 
girls and for the boys are shown 
separately. Abbreviat ions used are 

M : male, F: female, C I : class (boys 
and girls comb ined) , D : disagree, N : 
neutral, A : agree. 

The table is read in the fo l lowing 
manner. In response to Quest ion 1, 
7 9 % of all Grade 9s agreed, 1 3 % 
disagreed and 8 % made a response 
of 'neutral . ' O f all students respond
ing to Quest ion 1 , 8 2 % agreed, 1 0 % 
disagreed and 9 % were neutral. 

Student Comments on the 
Recommendations 

The primary purpose of this ques
tionnaire was to f ind out what stu
dents in local schoo ls thought of 
several 'key' recommendat ions pro
posed by the B C T F . As a result of 
this inquiry we have di l igent ly read 
each quest ionnai re. 

The comments by these students 
have often been insightful , some
times unexpected, frequently very 
conservative, but invariably st imu
lating and informat ive. 

Thus many ' t yp ica l ' comments are 
n o w presented. It is ou r hope that 
these comments w i l l somehow con-
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Ques. 
1 

Ques. 
2 

Ques. 
3 

Ques. 
4 

Ques. 

Ques. 
6 

Ques. 
7 

Ques. 
8 

Ques. 
9 

Ques. 
10 

CI 
M 
F 
CI 
M 
F 
CI 
M 
F 
CI 
M 
F 
CI 
M 
F 
CI 
M 
F 
CI 
M 
F 
CI 
M 
F 
CI 
M 
F 
CI 
M 
F 

Gr. 9 
D N A 
13 00 79 
Of, 09 05 
24 08 68 
21 23 56 
17 22 60 
28 24 48 
51 32 17 
43 31 26 
62 32 08 
34 29 39 
30 35 .34 
40 16 44 
22 10 68 
17 14 69 
28 04 68 
31 18 51 
27 27 46 
36 04 60 
03 05 91 
06 06 88 
00 04 96 
11 25 63 
06 31 63 
20 16 64 
13 04 83 
14 06 80 
12 00 88 
12 18 70 
09 14 77 
16 24 60 

Gr. 10 
D N A 

00 07 93 
00 08 92 
00 06 94 
20 06 74 
24 06 70 
12 06 82 
57 10 33 
56 12 32 
59 06 35 
67 11 22 
59 17 24 
82 00 18 
20 18 62 
21 20 59 
18 12 70 
25 22 53 
30 16 54 
18 29 53 
02 04 94 
03 06 91 
00 00 100 
16 10 74 
14 14 72 
23 00 77 
13 09 78 
13 12 75 
12 06 82 
04 07 89 
02 09 89 
06 05 89 

Gr. 11 
D N A 

14 08 78 
07 16 77 
20. 00 80 
23 17 60 
20 27 53 
25 10 65 
57 23 20 
40 27 33 
70 20 10 
54 32 14. 
73 20 07 
40 40 20 
17 12 71 
07 26 67 
25 00 75 
20 20 60 
27 20 53 
15 20 65 
03 17 80 
07 13 80 
00 20 80 
11 11 78 
00 13 87 
20 10 70 
00 17 83 
00 13 87 
00 20 80 
09 11 80 
13 20 67 
05 05 90 

Gr. 12 
D N A 

14 12 74 
15 1B 67 
12 00 88 
33 18 49 
37 23 44 
25 19 56 
49 25 26 
52 33 15 
44 12 44 
53 12 35 
52 19 29 
56 00 44 
16 22 58 
18 26 56 
13 24 63 
16 31 53 
19 33 48 
13 24 63 
09 17 74 
15 22 63 
CO 06 94 
30 14 56 
33 11 56 
25 19 56 
07 30 63 
11 33 56 
00 25 75 
16 24 60 
11 15 74 
25 37 38 

Totals 
D N A 

10 09 82 

24 16 60 

53 29 17 

51 20 29 

19 16 65 

25 22 53 

04 09 87 

17 16 68 

09 14 78 

10 15 75 

tr ibute to a ful ler and more mean
ingful student-teacher relat ionship. 

The Comments 
1. Every student in the secondary 
school should be on an ind iv idual 
ized program. (Students shouldn' t 
be made to fit the programs; the 
programs shou ld be made to fit the 
students.) 

* Every student is an indiv idual and 
should be treated as such. 
* Yes because some students have 
the natural abil i ty to d o things that 
others can't . 
* French should dec ide what f inan
cial bracket you are in because if 
you fail French you d o not gain en 
trance into a university. 
* This is great but also set a manda
tory retirement age of 55 and give 
a l l . teachers annual psychological 
examinations. 
* This is good to a certain extent but 
to accommodate it fully, expenses 
w o u l d become too high for our 
society. 
* The average student w h o gradu
ates under the present system has 
only a general ized educat ion in a 
f ield wh ich he may not even l ike, 
but was forced to take because his 
preferences were not avai lable. 
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2. Crades should be replaced by a 
plan for cont inuous progress. 
(Schools shou ld be organized so that 
students p roceed at their o w n 
pace.) 
• Many peop le are held back and 
bored by the pace. 
• W h y should I have to be s lowed 
down or speeded up because of the 
system. 
' Students w o u l d not work and they 
need reports as st imulat ion. 
• This may be fine for some people 
but others have to have a speed set 
for them or they wou ld slack off or 
stop altogether. 
• This may I i the coming advance
ment in the schools, but I still be
lieve that the 'o ld system' is better 
in the long run. 
• It w o u l d reduce the dropout rate 
as morale w o u l d be raised; i.e., stu
dents wou ld not have to worry 
about failure. 

3. The number of courses to be 
taken at any t ime shou ld be drasti
cally reduced. 
• If anything is to be changed as to 
the number of courses, we should 
be a l lowed to take more. 
• If the number of courses were re
duced , it w o u l d mean that the stu

dents w o u l d have to concentrate o n 
a few things for a long per iod of 
t ime. They w o u l d qu ick ly become 
bored and this w o u l d defeat the 
purpose. 
• A student needs at least five dif
ferent areas of study so he wi l l not 
become bored or frustrated. 
• A student has far too much to d o 
at one t ime; he shou ld have on ly 
two or three subjects in wh ich to 
study. 
• The number of courses is insignif i 
cant; it's whats in the courses. 
• I feel that any student should be 
able to carry at least 6-8 subjects 
wi thout too much diff iculty. 
• It is an ind iv idual thing. Some 
peop le can handle a large number 
of courses at one time and thrive o n 
it. • 

4. H u m a n relations and c o m m u n i - -
cat ion shou ld be the on ly requ i red! ; 
areas of study in the secondary 
schoo l . A l l other areas should be 
opt ional . 
• W e shou ld be forced to take some 
subjects for our o w n good . 
• Personal ly I w o u l d l ike more 
courses. Perhaps so that the student 
is not pressed too hard some k ind 
of a semester programme cou ld be 
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worked out. 
• English, maths, and a cho ice of 
one or more languages should be 
compulsory. 
• Human relations should be stress
ed . This is how w e l ive and w e need 
this more than speci f ic academic 
courses. 
• A person at the secondary level 
needs mere subjects to f ind out 
what he really is interested in. 
• A l l courses should be opt ional . 
• There have to be science courses. 

5. A single graduation certif icate 
shou ld be issued listing areas of 
study satisfactorily comple ted . (This 
certif icate w o u l d be issued no mat
ter w h e n a student comp le ted or 
d ropped out of school.) 
• A student should be accredi ted 
wi th what he does. 
• This w o u l d at least give poorer 
students a rating of some sort when 
apply ing for a job . 
• It w o u l d be easier for the student 
w h o has d ropped out to get a job. 
• Too much emphasis is p laced on 
the Grade 12 certif icate. 

6. Corpora l punishment shou ld be 
e l iminated. 
• A t sixteen accord ing to provinc ia l 
law w e can leave schoo l . If we stay, 
why are w e subjected to juveni le 
forms o f punishment? 
• W i t h some impossib le peop le it 
is the only way. 
• A si tuat ion as such w o u l d end in 
disorder and lack of progress. 
• Such methods are archaic and the 
product of a warped mind . 
• Corpora l punishment selves ab
solutely no purpose and only cre
ates resentment for the administra
t ion. 
• I feel that corporal punishment is 
necessary for some students. If it 
works for just a few it w i l l be wor th 
the effort. 
• M a n y students w o u l d act up if 
they knew there was n o punish
ment. 

It is necessary when the t ime of a 
who le class is wasted by one person. 

7. Extended f ie ld trips should be 
prov ided for all students. 
• It is fitt ing that the wor ld be a 
classroom too. ' ' r 
• Excel lent! 

• Some students are not mature 
enough to be taken out on trips. 
• Not for all students because for 
some it's a waste of time. For stu
dents (most) a f ield trip is missing a 
few per iods of school and no more. 
• They say 'a picture is worth a 
thousand words, ' but I think that the 
only thing kids really get out of it 
is a good t ime. 

8. The responsibi l i ty for school at
tendance beyond the age of 15 years 
should be assumed by the student 
and his parents, and should no 
longer require the close attention 
of school personnel. 
• Some students don' t care, but wi l l 
later; some parents don' t care 
either. 
• I think it is up to the student if he 
wants to fail or not. At tendance by 
students in Grades 11 and 12 should 
not be compulsory. 
• If the student doesn't want to 
learn, you cannot force him to. 
• Bringing a note from home is ri
d icu lous and chi ld ish. 
• The average 15 year o l d isn't ma
ture enough to assume this much 
responsibil i ty. 
• A waste of time and trouble for 
the schoo l . A student should know 
whether or not he can afford to miss 
a subject. 

9. The nature and amount of home
work in an ind iv idual ized, cont inu
ous progress scheme shou ld be
come the responsibi l i ty of the 
student. 
• After several months of noth ing
ness w e wi l l real ize where this w i l l 
lead us and get down to responsible 
homework. 
• Mos t students, l ike myself, w o u l d 
never do anything. 
• I w o u l d be too easy o n myself and 
regret it later. 
• I agree al though a teacher should 
give the student a course guide 
so he knows what he is responsible 
for. 
• The student is the only one w h o 
can get himself through, so if he 
wants to do homework it's up to 
h im. 
• Sounds good , but is it possible? 

10. Students should participate in 
the running of their schools to the 

maximum of their maturity and 
competence. 
• I think that students should run 
schools to some extent. They should 
be able to choose the curr icu lum, 
what types of clubs they should 
have, punishment, and some rules. 
• Students should be a l lowed to 
prepare for adul thood by running 
their lives as they wi l l in years to 
come, 
• I think that this is too much of an 
equality basis. After al l , the kids are 
there to learn, not to run the schoo l . 
If they want lo run schools, they 
should go in for teaching. 

Additional Sludenl Comments; 

Many students inc luded supple
mentary remarks at the end of their 
questionnaires. They d id this en
tirely on their own with no p rod
d ing from us. W e mink that this in 
itself says much for the necessity of 
teacher-student communica t ion . 

W e bel ieve that the comments of 
one 17-year-old girl dr ive this point 
home better than we cou ld hope to. 
For this reason her addi t ional c o m 
ments fo l low in their entirety: 

P.S. D o you think that the tea
chers, p r inc ipa ls /and parents w o u l d 
be wi l l ing to change. Some parents 
feel what's the use of changing. ' W e 
d id all right o n the o ld system so 
why can't they?' If this system ever 
comes to a reality it wi l l probably 
be too late for me to enjoy it. I wish 
w e cou ld have it right now, but sys
tems have to be int roduced gradu
ally or people scream. I also feel 
homework should be cut down so 
•extra-curricular activities can be 
part icipated in. I myself am ex
pected to do two hours of p iano 
practising, one hour of clar inet and 
two hours of homework each day. 
As a result it's l ike being in school 
all day. I don' t even get a chance to 
relax. I feel relaxation per iods (in 
between classes) o r spare per iods 
should be given to students dur ing 
the day to a l low them tl.ne for re
laxation*. As of n o w most students 
work almost all day. 

P.S.P.S. If you have gotten this far 
wi thout giving up on m e — T H A N K 
Y O U . I'm glad to know students' 
op in ions are n o w being taken into 
considerat ion. Thank you very 
much.§ 
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Mrs. 'lahnny' Troupe, a member ol the 
Retired Teachers' Association, (ills a tea case 

with spelling textbooks. 

Below right: Because the Overseas Book Center 
has limited storage space, sorting has lo be done 

quickly lo allow room lor packing. 

The p lea is urgent and is d i rected lo Len C . Curt is, chair
man of the Overseas Book Center in Vancouver . It comes 
from Rita Han , a high school teacher in Java, Indonesia. 
He r schoo l has only 45 books for more than 300 students. 
She, a long wi th many other teachers abroad, constantly 
receives appeals from her students for more 'western ' 
books and magazines. 'For them, books are l ike oases 
prov id ing water to the thirsty travelers,' she writes in a 
letter. 

Hers is only one of the myr iad requests Curt is receives 
daijy f rom educators and schools in all parts of the 
wo r l d , even from as far away as Mon rov ia , Liberia. He 
ships more than 300,000 books a year to 66 different 
countr ies, inc lud ing Ch ina , India, Korea, the Wes t In
dies, Malays ia and; fcjsst A f r ica . 

The Canadian Counc i l for International Co-opera t ion , 
formerly known as'?'r.he Overseas Institute of Canada, 
sponsors the Overseas Book Center , w h i c h has eight 
branches across Canada. The C C I C is a private, vo lun 
tary organizat ion formed in 1961 to promote greater 
part ic ipat ion in international deve lopment . 

The Vancouver branch, at 3844 O a k Street, was 
fo rmed in 1964. In that year Curt is sh ipped 75,000 books 
overseas; last year his total sh ipment exceeded 375,000 
books. 

'It started as a hobby, and I wo rked dur ing my leisure 
h o u r s / he reflected w h e n I talked to h im . 'But now, 
because of the tremendous response from book sources 
and the increasing requests for books, it's becoming a 
real job. ' In his 'non- le isure ' t ime Cur t is ' is pr incipal of 
Hastings Elementary Schoo l in Vancouver . 

He said that the Vancouver center is entirely self-
support ing. 'A l l the other branches depend on the main 
body for f inancial he lp, but, a l though w e d o receive sup
port f rom var ious clubs and organizat ions throughout 
B.C., w e operate on a non-prof i t basis.' 

The B.C. Teachers' Federation makes an annual grant 
of $2,000 to the center and the Federal Government 
contr ibutes a matching grant for every dol lar the center 
obtains. 'By the end of 1968, w e had received $10,000 in 
donat ions, ' said Curt is. 'The March for M i l l i ons cam
paign recognized the k ind of aid w e were engaged in 
and presented $2,500 direct ly to us.' 

The O B C ' s main expenditures inc lude the actual sh ip
p ing charges and some cartage costs. ' W e can supply 
books to overseas countr ies at a cost of less than_5c a 
copy, ' said Curt is. A t present the annual i ncome just 
meets current costs—'which, are always rising.' 

This is a voluntary organizat ion w i th no ful l - t ime per
sonnel or off ice facilities.. Mrs . Blanche McAl l i s te r , the 
part-t ime secretary, has worked wi th the center since 
its incept ion. Members of the Ret ired Teachers' Asso
ciat ion and some of his fe l low pr incipals donate t ime 
twice a week to help Curt is pack, label and whee l the 
books into and out of trucks. The R ichmond Rover 
Scouts work every Tuesday evening. 

Several Vancouver companies donate materials for"" 

Mrs. Symes wrote this article while still a member ol lhe 
BCTF stafl. Other articles by her appeared previously: 
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KATHLEEN SYMES 

Schools in the developing countries are desperate for books, 
while Canadian schools discard thousands of hooks each year 
A voluntary organization headed by a Vancouver principal 
is doing its part to solve the problem by shipping 
30,000 books a month overseas. 

the book center. Safeway of Canada and Nabob Limited 
supply the tea chests, wh i ch are l ined wi th waterproof 
b rown paper donated by St. Regis Paper Company . The 
cases are f i l led, addressed and strapped by the packers, 
and are then transported by truck to the docks, where 
they begin their l ong journey. 

Eastern Canadian centers ship books to the west coast 
of A f r ica , because of its proximity, wh i le the Vancouver 
O B C concentrates or: the eastern coast of that cont inent 
and Pacif ic ports. Saguenay Shipp ing Company , o w n e d 
by A l c a n , takes books free of charge from Kit imat to Port 
Esquival in Jamaica, whence they are distr ibuted to other 
islands of the Wes t Indies. After four months of v igorous 
negot iat ion, the Canal authorit ies agreed to a l low 
the ships through the Canal w i thout extra freight charges 
for the books. Curt is also commented that ships of the 
Canadian Navy based at Esquimalt w i l l soon be taking 
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books w i lh them to the countr ies they visit. 
Shipping charges have been reduced considerably 

since 1964 when one ton of books cost $72. (One ton is 
approximately 2,000 books.) In 1966 the cost was re
duced to $58 a ton and last year a further reduct ion to 
$32 was effected. 'This is a result of good pub l ic rela
tions,' said Curtis. ' W e can now make a substantial in 
crease in our sh ipments—prov ided we get the books. ' 
Thirty thousand books is the usual monthly shipment. 
'Right n o w our stock situation is very poor. O u r shelves 
can't be ho ld ing more than 5,000 pieces, wh i ch is the 
lowest they've ever been, ' he est imated. 

Curtis added that there is an almost comple te lack of 
elementary books, 'and two-thirds of the demands are 
for pr imary textbooks and f ict ion. ' 

The center w i l l ship anything it receives. Last year the 
University of British C o l u m b i a donated science appara
tus w h i c h went to a schoo l in the Wes t Indies, and six 
tons of paper from Evergreen Press L imi ted was sh ipped 
for classroom use in Liberia. In one corner of the stock
room was a stack of records, all ready for packing. 

Canadian teachers overseas under the auspices of 
; C I D A (Canadian International Deve lopment Agency) 

and C U S O (Canadian Universi ty Service Overseas) v o l 
unteers are the main contacts w i th the center, accord ing 
to Curt is. 'But news travels so fast by word-o f -mouth that 
we never know where the next request wi l l come f rom. ' 

Book contr ibut ion is the vital and sole basis of the 
O B C ' s existence, and to date it has never had to make a 
forma) i T ' ^ues t for books. Curt is remarked that the cen 
ter does receive a good number of excel lent chi ldren's 
books f rom the Vancouver and Wes t Vancouver pub l ic 
libraries. 'But, ' he added , 'I surely w o u l d l ike to see more 
B.C. schools contr ibut ing. So many books, still in good 
cond i t ion , are s imply discarded at the e n d of June be
cause newly revised edit ions come out every year. 

'Schools that pay sh ipp ing charges f rom their schools 
to the O B C headquarters w i l l receive a refund f rom the 
Department of Educat ion, ' he stated. 

A t the end of her letter, Rita Han entreats, ' D o some
thing extra please—share your books wi th us to make 
them do doub le duty, instead of throwing them out if 
they're out of date. Thank you very much in advance.§ 
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N O R M A N and J O Y C E L. R O B I N S O N 

M o r e a n d m o r e a u x i l i a r i e s a r e b e i n g u s e d i n o u r s c h o o l s . 
A h u s b a n d a n d w i f e t e a m e x a m i n e s t h e t r e n d 
a n d t h e r e s u l t i n g c h a n g e s i n t h e r o l e o f t h e t e a c h e r . 

ence wi th auxil iary schoo l personnel | 
have been c i rculated. 

After a careful review of in forma
t ional materials be ing c i rculated 
among teachers and trustees in the 
prov ince, we have come to the c o n 
c lus ion that there is a need for c lar i 
f ication on a number of points c o n 
cern ing the emp loyment of auxil iary 
personnel in schools. Mos t of the 
informat ion be ing circulated tends 
to be rather personal ized a s d based 
on experiences wi th auxil iary school, 
personnel in a certain schoo l or .cer-
tain district. There has been Wills 
attempt to examine the research 
ev idence that is available on this 
topic and to use this ev idence as a 
guide to po l icy formulat ion and to 
educat ional practice. •'• 

^Educators and trustees have been 
s low to recognize the inherent pos
sibi l i t ies in the idea o f adding new 
kinds of auxil iary personnel roles to 
the instruct ional force o f schools. 
The prevai l ing personnel structure 
of the typical Canadian school today 
inc ludes on ly a few nonteaching or 
administrat ive, roles. These are the 
school custodian, the part-t ime 
nurse (in more fortunate schools), 
and the schoo l secretary. 

Left to teachers, as the chief man
power source in the schools, are 
many, many funct ions not direct ly 
related to the professional task of 
instruct ion. As a result, teachers 
have found it diff icult to give much 
attention to indiv idual needs of 
pupi ls w h e n a considerable.par t of 

their t ime must be spent on non -
instruct ional activit ies. 

W i t h i n the last few years there 
has been a growing interest in B.C. 
in the idea of in t roducing new kinds 
of auxil iary personnel roles in 
schools. These roles inc lude those 
of teacher aide, schoo l aide, theme 
marker, laboratory assistant, intern 
teacher, and a number of others. 

Near ly all districts, whether they 
are actually employ ing auxiliaries or 
not, have many quest ions regarding 
the proper ut i l izat ion of nonpro
fessionals in educat ion. To meet the 
informat ional needs of educators 
and trustees in the prov ince, a num
ber of study groups have been oper 
at ing; and in some instances reports 
of a district 's or a school 's exper i -
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Dr. Robinson is currently on leave Irom 
SFU to work with the B.C. School Trustees 
Association. Mrs. Robinson is leaching 
in North Vancouver. 

This is somewhat tragic, for the 
decis ion to employ auxil iary schoo l 
personnel is a costly one ; in add i 
t ion, the decis ion has widespread 
educat ional impl icat ions. Schools 
and school districts cou ld avoid 
costly errors if they understood bet
ter the who le quest ion of the role of 
auxiliaries before they actually im 
p lemented auxil iary school person
nel programs. 

Research ev idence on the proper 
employment of this k ind of person
nel is availabfe. Studies investigating 
the use of auxil iary personnel in 
schools have been carr ied out since 
the early 1950s. Representative of 
these studies are the fo l lowing: 

A Co-operative Study for the Bet
ter Utilization of Teacher Compe
tences,1 more common ly known as 
the Bay City Study, wh ich investi
gated the use of teacher aides over 
an eight-year per iod , particularly as 
a solut ion to large classes; 

Teacher Assistants: A Report ol 
the Yale-Fairfield Study ol Elemen
tary Teaching." This study examined 
a number of broad quest ions as 
they related to elementary teach
ing, one of wh ich was the feasibil ity 
of employ ing recent high schor 
graduates as teacher aides; 

School Aides at Work: Catskill 
Area Project in Small School De
sign.3 This report discusses the c o n 
tr ibut ion school aides can make to 
the total educat ional services pro
v ided in small schoo ls ; 

The Teacher Aide in Nor th Ca ro -
lina's Comprehensive School Im-
provementProject* Auxi l iary school 
personnel in this project were e m 
p loyed at the primary level as part of 
a total innovative package wh ich in 
c luded team teaching, nongraded-
ness, and the extensive employment 
o f technological a ids; and 

The Okanagan Staff Utilization 
Project.5 O n e part of this study was 
concerned with an in-depth analysis 
of school organizat ional effects re
sult ing from the employment of tea
cher aides, schoo l aides, and intern 
teachers. 

In this article we attempt to pre
sent some of the common ly asked 
question:; about auxiliary school 
personnel and to present answers 
to these questions based on avai l
able research evidence. W e hope 
that educators and trustees wi l l f ind 
this informat ion helpful . 

What are auxiliary school personnel 
and what do they do? 

Auxi l iary school personnel are in
dividuals brought into schools to 
assist teachers and administrators in 
the professional task of instructing 
chi ldren. They may be paid or 
volunteer personnel . A b o u t eight 
main categories of auxiliary school 
personnel can be ident i f ied on the 
basis of the funct ions they per fo rm: 

Teacher aide. This is a person as
signed to one , two o i three class
room teachers to rel ieve them of the 
necessity of per forming certain non 
professional tasks. The duties of the 
aide can vary wide ly depend ing 
upon the c lassroom, but can inc lude 
check ing attendance, preparing 
stencils, entering report card marks, 
etc. 

School aide. This indiv idual is not 
assigned to a particular teacher or 
team of teachers, but instead is de
p loyed by the pr inc ipal to serve the 
needs of the who le schoo l . The 
school aide has a general, al l -pur
pose funct ion, assisting teachers 
and the pr incipal by per forming a 
w ide variety of nonpi j fessional 
duties. 

Theme marker. Theme markers 
are individuals employed to mark, 
evaluate, and correct wri t ten works 
of pupi ls. These markers usually 
work at the secondary level , on a 
part-t ime basis, wi th a group of 
subject teachers. 

Laboratory assistant. This is the 
most c o m m o n type of auxil iary 
school personnel role in Canada at 
the present t ime. Laboratory assis
tants work wi th science teachers by 
look ing after equ ipment , setting up 
experiments, and assisting in a 
general way dur ing the laboratory 
per iod. 

Learning resources center assist
ant. W i th the increased emphasis 
being put on learning resources 
centers in schools, there has de

ve loped a need for learning resour
ces center assistants. This role is 
concerned wi th book processing, 
supervising the resources center 
dur ing evening or weekend hours, 
maintenance of displays, distr ibut
ing audio-visual materials, etc. 

Supervision assistant. As the title 
impl ies, this role is concerned with 
the provision of services designed to 
relieve teachers of recess, noon-
hour and after-school supervisory 
duties. 

Administrative assistant. The ad
ministrative assistant is a noneduca-
tor w h o performs business mana
gerial functions under the direct ion 
of the school pr inc ipal . He is not a 
l ine off icer in the schoo l , as is the 
v ice-pr inc ipa l , but is strictly a staff 
officer. 

Intern teacher. Student teachers 
who serve for relatively lengthy 
per iods of t ime (two months or 
more) as interns in a school can 
quite proper ly be considered a kind 
of auxil iary schoo l personnel . These 
intern teachers are really preprofes-
sionals, not nonprofessionals, as are 
all the other groups l isted above; 
and they are more int imately con 
nected wi th the direct provision of 
instructional services. The interns 
do , however , provide teachers wi th 
considerable help in the perfor
mance of nonprofessional tasks. 

In addi t ion to the above eight 
main categories of auxil iary school 
personnel roles, there are a number 
of newer roles emerging. These in
c lude data processing assistants, 
audio-visual technicians and c o m 
pensatory program workers. 

What are the causes of the current 
widespread interest in the use of 
auxiliary personnel in education? 

A number of po l i t ica l , social , eco
nomic and educat ional factors have 
contr ibuted to the current w ide
spread interest in the use of auxi l i 
ary school personnel . Some of these 
factors are : 

Increasing scope and complexity 
of school services. In many ways the 
job of today's teacher has become 
unmanageable. Teachers are, on the 
one hand, expected to be alert to 
signif icant developments in their 
subject or grade specialty, to be 
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cont inu ing students of the educa
tive process, and to be cut rent wi th 
respect to innovations in teaching 
methods and materials. O n the 
other hand, teachers find them
selves hopelessly bogged d o w n in 
a mire of cler ical and technical 
duties. 

The trend of the times is such that 
teachers are required to have higher 
and higher levels of professional 
skills. If teachers are to acquire and 
practise these skil ls, they must he 
rel ieved of the many nonprofess ion
al tasks wi th wh i ch they a r « cur
rently burdened. 

The valuable contributions non-
educators can make in schools. Tea
chers are not alone in realizing that 
they are being asked to perform 
tasks for wh ich their background of 

training and experience does not 
equip them. 

This situation is recognized by 
trustees, parents, students and other 
groups. For example, many of the 
vice-pr incipal 's duties are business 
managerial in content and yet very 
few vice-pr incipals have the busi
ness managerial training needed for 
the successful per formance of these 
managerial functions. Many of the 
vice-pr incipal 's tasks thus cou ld be 
per formed more competent ly by a 
noncduca lo r trained in business 
management. 

Vice-pr inc ipals, w i th the rich 
background in educat ional exper i 
ence they nearly all possess, should 
devote themselves more exclusively 
to matters of high educat ional con
cern. For example, they cou ld be 

Teacher aides, both paid and volunteer, can assist 
teachers in many ways. They can, under guidance, work 
with and encourage children who perhaps need more help 
than their teacher can find time to give them individually 

primari ly responsible for curr icular 
adaptat ion and development . In 
add i t ion , they cou ld be of immea
surable help lo principals in p lan
ning, d i rec l ing and co-ordinat ing 
the activities of teachers, paid auxi
liaries, interns and volunteers. 

It should also be pointed out that 
there are a certain quasi- instruct ion
al tasks in schools that can be per
formed more competent ly by non-
educators drawn from the school 's 
immediate ne ighborhood than by 
teachers. 

In s lum areas, for example, many 
chi ldren have a great deal of dif f i
culty relating to teachers of midd le 
class background, but have less 
diff iculty relating to non-educators 
work ing in the slum schools who are 
drawn from the immediate neigh-

NOVEMBER 1969 

71 



borhoocls of the schools. 
Increased availability and flexibi

lity ol grants for human resources in 
schools. Wi th in the last three to four 
years in the U.S.A. and Canada, 
there has been a trend toward l i 
beral izat ion in the provis ion of gov
ernment grants for the employment 
of noneducators in schools. Grants 
tend no longer to be tied to a tea
cher ent i t lement formula, and in 
some areas special grants have been 
set up for auxil iary schoo l person
nel , 

In B.C., for example, the teacher 
enti t lement formula has been aban
doned as the basic formula for hu
man resources funding in schools 
and it is n o w possible for a schoo l 
district to employ any particular 
combinat ion of educators and non-
educators in its schools. In the 
U.S.A., special federal funds have 
been prov ided for the employment 
of non-educators. 

What qualifications and training do 
auxiliary school personnel need? 

Auxi l iary school personnel d o a 
variety of j obs ; therefore the job 
qual i f icat ions for auxil iary school 
personnel of necessity wi l l vary. The 
supervision a ide, for example, does 
not need the same level of academic 
qual i f icat ions as the theme marker 
in secondary English. Teachers and 
administrators must, then, deve lop 
job classifications wi th speci f ic re
quirements for each job laid out. 

As a general rule, almost all pro
grams in the U.S.A. and Canada 
have used three basic cri teria in the 
select ion of auxil iary school per
sonne l : (1) a secondary school edu 
ca t ion ; (2) exper ience or interest in 
work ing wi th ch i ldren, and (3) pleas
ing appearance. These have proved 
to be adequate basic cri teria, a l 
though it shou ld be remembered 
that certain jobs wi l l require more 
speci f ic abil i t ies. 

In all communi t ies where auxi l i 
ary schoo l personnel programs have 
been operat ing, there has been no 
shortage of peop le avai lable to f i l l 
the roles. Communi t ies , large and 
smal l , appear to have a huge reser
voir of underut i l ized human resour
ces wi th diverse skil ls. 

This reservoir inc ludes not only 
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married w o m e n whose home and 
family responsibi l i t ies do not con 
sume all their avai lable time, but 
also retired persons, secondary 
school graduates, university stu
dents not pursuing studies, etc. 

O n e of the most important 
aspects of an auxil iary schoo l per
sonnel program is the need to pro
vide pre-service and in-service train
ing for all those involved in the pro
gram. The most successful training 
programs have had the fo l lowing 
characterist ics: 

(a) They have had a pre-service 
and an in-service component . 

(b) They have been co-opera
tively p lanned by representatives 
from all the agencies concerned 
wi th the auxil iary schoo l personnel 
programs. This involvement has 
meant, in most cases, only local 
school district personnel , but in 
many cases there has been involve
ment of the communi ty col leges 
and other communi ty agencies. For 
example, wel fare agencies have had 
to be involved in the case of pro
grams deal ing wi th cultural ly dis
advantaged ch i ldren. 

(c) Pre-service programs have 
been relatively short (two weeks to 
two months). These programs have 
inc luded basic ideas about school 
programs, ch i ldren and the learning 
process; they have attempted to de
velop concrete skills in the trainee 
(preparation of curr icu lum materi
als, operat ing school equ ipment , 
etc.); they have had a pract icum 
componen t ; and they have inc luded 
training for those teachers and ad 
ministrators w h o are to be work ing 
wi th auxiliaries on how to use these 
new kinds of personnel effectively. 

In-service educat ion programs 
have emphas ized an expansion of 
the basic features of the pre-service 
training programs. 

How does the employment ol auxi
liary school personnel affect the 
work ol the teacher in schools? 

In the past, teaching as a social 
act consisted primari ly of putt ing 35 
chi ldren in a room with one teacher 
and a l lowing certain kinds of act i 
vities and interactions to occur. Put
ting an aide into a teacher's class
room upsets the tradit ional idea of 

the sel f -contained teacher in the 
sel f -contained classroom. A b o v e a l l , 
it means that the teacher n o w has 
responsibi l i ty for p lanning, sche
du l ing , d i rect ing and organiz ing the 
activities of an adult as we l l of 35 
ch i ldren. 

The research ev idence indicates 
that some teachers are not effective 
in di rect ing the activities of another 
adult and should not be given a tea
cher aide." A lmost all teachers re
quire orientat ion in the proper 
direct ion of adult personnel in the 
classroom. 

This p rob lem of leadership is 
compounded when auxil iary school 
personnel are shared by a number 
of teachers, because one of the tea
chers has to assume responsibi l i ty 
for the overal l co-ord inat ion of tea
cher-auxi l iary schoo l personnel 
efforts. 

The benefits outweigh 
the disadvantages . . . 

Research shows that the use of 
auxil iary personnel in schools re
sults in changes in the amount of 
t ime teachers devote to various 
duties. Essentially, there is no overal l 
change in the gross amount of t ime 
teachers devote to in-school and 
out -o f -school activit ies that are job-
related, but there is a redistr ibut ion 
of the amount of t ime they spend 
on various activit ies. 

In the Bay Ci ty Study, for exam
ple, the use of aides enabled tea
chers to spend 2 3 % more t ime on 
activities closely related to instruc
t ion (lessons plans, preparat ion of 
assignments, pup i l counsel l ing, 
etc.) and 4 8 % less t ime o n those 
activities not closely related to in 
struct ion (correct ing papers, house
keeping duties, mon i to r ing pup i l 
movement , etc.)! 

Near ly all studies report an in
crease in job satisfaction among tea
chers w h e n auxil iaries are employed 
to help them. s The most probab le 
reason for this increase is related to 
the fact that the emp loyment of 
auxil iary personnel in schools leads 
to a restructuring of schoo l social 
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Interns are preprolessionals and as such are more intimately connected 
with the direct provision ol instructional services. This intern is 
helping a small group in arithmetic. 

roles. This restructuring enhances 
teacher status because teachers are 
no longer at the bot tom of the work 
hierarchy in schools, and because 
they are freed from performing 
many menial tasks. 

O n e of the main concerns tea
chers have regarding the employ
ment of auxil iary personnel in 
schools relates to the possible in
fr ingement by auxil iaries upon the 
duties and pierogat ives of cert i f i 
cated teachers. Many teachers and 
schools have attempted to handle 
this p rob lem by stating that auxil iary 
school personnel can perform 
only noninstruct ional activities in 
schools. 

There exists a very thin, grey line 
between instructional and noninst
ructional activities and it appears, on 
the basis of studies done to date, 
that it is neither necessary nor desir
able to develop an approved list of 
noninstruct ional duties for auxi l i 
ary school personnel . 

The proper perspect ive on the in
vo lvement of auxil iary schoo l per
sonnel in offering instruct ion seems 
to be 'that as long as the auxil iary's 
part ic ipat ion results f rom mutual 
agreement by members of the 
teaching team and contr ibutes in a 
posit ive way to the pupi ls ' learning, 
such involvement is both reasonable 
and desirable. '" 

In short, the teacher remains the 
organizer, director and evaluator of 
the instructional experiences of
fered, and can delegate to the auxi
liary whatever responsibi l i t ies he 
feels the auxil iary can perform. The 
only reasonable l imitat ion on the 
activities of an auxil iary school 
worker , therefore, are those wh ich 
recognize the auxil iary's own per
sonal l imitat ions. A n y arbitrary, un i 
form list of duties for al l auxil iary 
school personnel is s imply not jus
tif iable. 

How successful have school volun
teer programs been? 

In the U.S.A. today there are more 
than 250,000 unpa id volunteers 
work ing side by side wi th teachers 
and pupi ls in schools. The range and 
variety of activities in wh ich these 
volunteers are engaged grows wi th 
each passing month . 

Some volunteers work direct ly in 
classrooms assisting teachers in of
fering instruct ion to indiv iduals or 
smail groups. Others perform c ler i 
cal functions, serve as library 
workers, help wi th cafeteria super
vis ion, assist the school nurse wi th 
health check-ups, teach conversa
tional French, or take chi ldren o n 
field trips. 

Regardless of the task involve
ment of the volunteers, the message 
conveyed to the school by the w i l l 
ingness of volunteers to contr ibute 
their services is the same: we care 
about what goes on in our schools, 
and we want to be involved by mak
ing a contr ibut ion. 

M a n y schoo lmen have misgivings 
about using unpaid volunteers in 
schools for a number of different 
reasons. Some see the volunteers as 
parental spies, wh i le others are con
cerned about the prob lem of super
vis ing programs that depend upon 
nonemployees. 

The evidence to date indicates 
clearly that the benefits outweigh 
the disadvantages in a volunteer 
program if the program is properly 
p lanned and conduc ted . Essentially 
these are the guidel ines that should 
be fo l lowed in establishing and o p 
erating a school volunteer program, 
(a) Def ine the object ives and po l i 
cies of the volunteer program. Since 
school needs vary from neighbor
h o o d to ne ighborhood , statements 
concern ing object ives and pol ic ies 
wi l l differ f rom schoo l to schoo l . 

(b) Involve in the planning all those 
school personnel who wi l l be work
ing wi th volunteers. This may in
c lude teachers, administrators, paid 
auxiliary school personnel , and 
interns. 
(c) Ant ic ipate space requirements; 
peop le need room to work in . 
(d) Deve lop a coherent plan for 
select ing, assigning and co-ord ina
ting volunteer services. There are 
several ways of handl ing this. In 
some schools it can be done by the 
v ice-pr inc ipa l ; in others it can 
be done by a teacher, a paid auxi
liary c r an exper ienced volunteer. 
(e) Provide pre-service and in-
seivice training experiences for 
volunteers. 
(f) Deve lop tough-minded guide
lines for volunteer part ic ipat ion; in
sist on regular attendance by 
quick ly e l iminat ing those w h o fail 
to keep their week ly schedules; do 
not accept all volunteers w h o offer 
their services, choose only those 
that can meet the needs of the 
schoo l ; and finally, reject those vo l 
unteers w h o are not ready or abie 
to take professional d i rect ion and 
advice. 

This last point is cr i t ical, for re
search ev idence indicates that the 
relationship between unpaid vo lun
teers and teachers tends to be a re
ciprocal one, not a superordinate-
subordinate relat ionship as in the 
case of the paid auxil iary-teacher 
re lat ionships. 1 0 This means simply 

Continued on page 76 
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D. E. G O O S 

Nicomen Island Elementary School in Mission School District 
is trying to make its safety programs real experiences 
for children rather than don't-do-it sessions. The school principal 
tells how a member of the Legion of Frontiersmen conducted 
a novel bicycle safety program. 

BICYCLE 
SAFETY BLITZ 

Above: Mr. Oliver starts the children oil 
in single file so he can gauge their control 
of their bicycles. 

Right: Straight riding and steering through 
narrow 'gates' takes lots ol practice. 

^ M a k i n g safety educat ion a real ex
per ience for very young chi ldren 
can be a very diff icult task. 

Young chi ldren seem to feel, even 
more than the rest of us, that acc i 
dents are someth ing that happen to 
others. To give students dri l l in good 
safety habits, it is more effective to 
prov ide a mot ivat ion beyond dire 
warnings about 'what w i l l happen 
to you if you don ' t fo l low the rules.' 

That's why, w h e n I learned that 
C larence O l i ve r had tr ied out a 
novel b icyc le safety program at 
West Heights Elementary Schoo l , 
M iss ion Ci ty, I immediate ly tele
phoned h im and asked if he w o u l d 
try it out at our schoo l . H e very 
eagerly agreed to d o so. 

Mr . O l i ve r is a member of the 
Legion of Front iersmen, an organi
zat ion that performs supervisory po
l ic ing duties for groups that require 
such a serv ice—e.g. , supervising 
park ing lots and corr idors for school 
dances. 

Because the Legion frequently 
comes in contact w i th the youth of 
the communi ty in this authoritarian 
role, Mr . O l i ve r thought it w o u l d be 
good for the Legion if it cou ld do 
something for the chi ldren in a re
lated but more posit ive way. 

It was also obv ious that M r . O l i ve r 
loves ch i ldren and perhaps his Leg
ion affi l iation merely gave h im the 
justif ication for do i ng someth ing he 
wanted to do . In any case, our 

The B.C. TEACHER 



Being able to steer his bicycle in such narrow zig-zags will ensure 
that a rider knows what he and his bicycle can do. 

schoo l was to enjoy the benef i t of 
M r . Ol iver 's interest. 

O u r schoo l , N i c o m e n Island Ele
mentary, is a two- roomed school in 
Miss ion School District. O u r stu
dents attend f rom Grade 1 through 
5. A t the t ime of the program they 
ranged in age from six to twelve 
years. 

There were 49 students in the 
schoo l , 39 of w h o m normal ly rode 
bicycles to schoo l . A l l but five of 
these students took part in the safety 
program. 

The program Mr . O l i ve r has de
ve loped is similar to the car roadeo 
program established in many c o m 
munit ies for teenage drivers. The 
program sets a number of tasks re
lated to safe b icyc le contro l wh i ch 
the pupi l then practises in prepara
t ion for a final test. 

The skills tested inc lude: h o w 
wel l a rider balances his b icyc le, 
part icularly at s low speeds; the ski l l 
w i th wh ich a rider can contro l his 
bicyc le in smal l , s low turns; the 
abil i ty of the rider to brake 
rapidly and safely; the rider's know
ledge of signals and his abi l i ty to use 
them wi thout endangering himself 
or a passing motor is t ; and finally, an 
evaluat ion of the condi t ion of the 
rider's b icyc le wi th regard to safety 
is added to the scores obta ined in 
the skil l tests. 

W e began the program on a M o n 
day afternoon at three o 'c lock. M r . 
O l i ve r came to coach the chi ldren 
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through the course and returned 
every day that week at 3:00 p.m. to 
help the chi ldren as they practised 
for the final tests, w h i c h were to be 
held on Saturday morn ing. 

O n Thursday afternoon the ch i ld 
ren were shown a f i lm cal led 'I'm No 
Fool,' a cartoon on bicycle safety 
obta ined from the B.C. Safety 
C o u n c i l . 

W e hoped that on Friday after
noon an R C M P officer wou ld talk to 
the ch i ldren about safety, but the 
pol ice were unable to f ind the time 
to do so and the pupi ls were disap
pointed. 

There was d isappointment again 
on Saturday morn ing when we 
awoke to c loudy skies and rainy 
weather. However , by 10 o 'c lock , 
when everyone was assembled to 
begin the tests, the rain had s topped 
and we were able to cont inue in 
comfort . 

Mr . Ol iver , assisted by two other 
Front iersmen, conducted the tests. 
It was a pleasure to see the improve
ment that had taken place dur ing 
the week of pract ice. W i th in an 
hour the testing of the 34 contest
ants was completed and we went 
into our classroom to present the 
awards. 

Never had the room been so 
quiet. Trophies, donated by the Leg
ion of Front iersmen, were presented 
to the best rider overal l , to the best 
boy rider and to the best girl rider. 

A bicycle light, donated by a local 

b i cyc le shop , was awarded to the 
o w n e r of the safest b icycle. In add i 
t i on , M r . O l iver presented a crest to 
the pupi l he bel ieved had shown 
the most improvement dur ing the 
week . 

Ice-cream, donated by the local 
Da i ry Q u e e n , topped off the pre
sentat ion ceremony for the b icyc l 
ists and their mentors. 

Both the chi ldren and the adults 
tak ing part in this program felt it had 
been an unqual i f ied success. As a 
teacher, I know it was much more 
effect ive than just tel l ing students 
to obey the safety rules. It made the 
ch i ld ren think about those rules. 

Excitement and adventure in the 
process of learning the rules added 
mean ing . The uni forms of the Front
iersmen gave co lor to the program. 
I h o p e Mr . O l i ve r achieved his goal 
of teaching the students and the 
c o m m u n i t y that his organizat ion is 
interested in helping chi ldren. 

W e hope to make this safety pro
gram an annual event so that our 
b icyc le riders wi l l be encouraged a l 
ways to practise the safety habits 
they learned. Safety consciousness 
m a y then become a habit. 

A n d , as Bob Greenwood of the 
B.C . Safety Counc i l suggested after 
observ ing our program, perhaps 
this safety consciousness wi l l re
m a i n wi th these chi ldren as they 
b e c o m e teenagers and start dr iv ing 
cars. That's when they really need 
safety awareness.§ 
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Auxiliary Personnel 
Continued Irom page 73 

that a teacher does not have any 
real formal authority over the vo lun 
teers, and he must conv ince them 
of his professional knowledge to en
list their co-operat ion in mutual 
endeavors. 

Obv ious ly , then, those volunteers 
who are not ready or able to be c o n 
v inced are a threat to the teacher, 
and a decis ion to remove them wi l l 
probably have to be made, 
(g) Deve lop a plan for evaluating 
the success or nonsuccess of the 
school 's volunteer program. 

O n e final po int—any chool or 
schoo l district contemplat ing a v o l 
unteer program should contact The 
Nat ional Schoo l Volunteer Program, 
24 West 40th Street, N e w York, N. Y. 
10018, for informat ion on imple
ment ing and operat ing volunteer 
programs. 

Does the employment ot auxiliary 
school personnel improve the teach
ing-learning situation in schools? 

Auxi l iary personnel can be used 
in schools w i thout any percept ib le 
change in the educat ional program 
or in the qual i ty of instruct ion. 
Schools can remain du l l , stif l ing and 
unimaginat ive w i th , as wel l as wi th
out, auxil iary personnel . However , 
the use of auxiliaries can trigger a 
genuine reform in the nature of a 

Auxiliary personnel are particularly helpful 
to teachers ol the early grades, where a 
child's attitudes to his schooling really begin. 

school 's activities. Auxi l iary school 
personnel can be used to facilitate 
an examinat ion of all the tradit ional 
roles and programs in the schoo l , to 
promote indiv idual izat ion, and to 
bu i ld stronger, posit ive relationships 
between the home and the school . 

What is the ev idence to date o n 
how the use of auxil iary school per
sonnel affects the teaching-learning" 
situation in schools? A few studies 
have attempted to examine the re
lat ionship between gains in pupi l 
achievement and the use of auxil iary 
personnel in classrooms. The results 
of these studies indicate posit ive, 
but smal l , gains in pupi l achieve
ment in favor of classrooms where 
auxil iary school personnel are em
p loyed as compared wi th class
rooms where teachers are work ing 
unassisted. 1 1 

The fact that the employment of 
addi t ional personnel in a classroom 
does not result in increased pupi l 
achievement is not too surprising 
when one remembers that much of 
the variabil i ty in pupi l achievement 
(as measured by standarized tests) 
can be attr ibuted to factors largely 
outside the control of the schoo l . 

For example, D a v e ' - has shown 
that 6 4 % of the variabil i ty in pupi l 
achievement can be accounted for 
by dif ferences in the educat ional 
environments of the homes chi ldren 
come from and that an addi t ional 
1 1 % of the variabil i ty can be ac-
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counted for by differences in pupi l 
intel l igence. This means that 7 5 % 
of the variabil i ty in pupi l achieve
ment is attr ibutable to factors over 
wh ich the school has little cont ro l . 

A l though the ev idence relating 
gains in pupi l achievement to the 
use of auxil iary school personnel is 
not too encouraging, there are other 
benefits that can accrue to pupi ls 
when auxil iary school personnel are 
emp loyed . 

Perhaps the most important of 
these rentes to the fact that add i 
t ional human resources in a school 
increase the probabi l i ty that each 
chi ld wi l l have the opportuni ty to 
be recognized as an indiv idual . The 
use of auxil iaries s imply increases 
the chances that a chi ld wi l l be 
l istened to emphathet ical ly and that 
he wi l l have the strong personal 
support of some adult in his life 
space. 

Future research on using human 
resources in schools should focus on 
the quest ion of whether there is a 
relat ionship between growth in 
pup i l sel f -concept and the employ
ment of auxil iary personnel in 
schools. There is already a growing 
body of research evidence to ind i 
cate that the higher the pupi l self-
concept , the higher the pupi l per
formance, other factors being 
equa l . 1 3 What needs to be veri f ied 
is the contr ibut ion auxiliary school 
personnel can make to improv ing 
sel f-concepts in pupi ls. 

There is ev idence to indicate that 
auxil iary school personnel are very 
useful in he lp ing chi ldren become 
self-direct ive. O n e auxil iary worker 
in Berkeley, Cal i forn ia explains her 
exper ience in he lp ing a ch i ld be
come more self-directive in this 
way . 

' O n e day I went to a chi ld as I had 
been do ing every, day for several 
weeks to give h im help in reading 
certain words . The ch i ld gave a 
beautiful smi le and said p roud ly— 
"I don ' t need you any more . " He 
was on his own . He knew I w o u l d 
be there if he needed me, but he 
n o w felt sure enough to work by 
h imse l f . ' 1 4 

O n e frequently hears teachers 
say, 'If w e just had more time^ we 
should do things differently. ' D o 
teachers teach differently when 
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Kodak's Education Markets Division introduces 
its new line of KODAK EKTAGRAPHIC A / V aids for 
educators. Actually it's almost a "Do it yourself" 

' communication centre. 
\ v In the fast moving world of education these 

aids will ease, speed and put fun in the learning 
process for both you and student alike. 

For example, one of our new pro
ducts the KODAK EKTAGRAPHIC 
Visualmaker, enables you to do 
close-up photography (say for 
slides) from magazines; or 
details from charts, graphs, 
and maps, even from three 
dimensional objects such as 

hrj^y rV-v .' 

TITVC-VNJ .0 O'rv^cwiA-o 

C / V 
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flowers, fossils and old coins. And you don't 
have to be a professional photographer to get 
sharp clear results, just position the Visual -
maker over your subject and shoot. No fussing 
with focus or exposures. To complete this, show 
your slides on the new KODAK EKTAGRAPHIC 

slide projector, fashioned after the 
famous KODAK CAROUSEL Projector, 

but with addec A / V refinements. 
Learn more about the new 

KODAK EKTAGRAPHIC A / V 
aids, call your local Kodak 
A / V dealer, or write: 
Canadian Kodak Co., Limited, 
Toronto 15, Ontario. 

Kodak Ektagraphic AIV Systems 



they are freed from the perfor
mance of menial tasks? In other 
words, does the use of auxiliary 
school personnel help teachers be
come more creative or innovative in 
their teaching behavior? The answer 
to this quest ion, as reported by the 
Okanagan Study 1 3 and the Bay Ci ty 
Study, 1 " in genera! terms is 'no. ' 

The Bay City Study, wh ich exam
ined the quest ion of changes in tea
cher behavior in classes where tea
chers were assisted in their work by 
aides, reported after an eight-year 
study per iod that teachers d o not 
signif icantly change their teaching 
behavior w h e n they have assistance 
of an aide. 

The use Oi auxiliaries 
means fewer teachers. 

In other words, merely freeing a 
teacher from the performance of 
nonprofessional tasks wi l l not gen
erally result in the teacher's deve
loping creative and innovative ways 
of do ing the job. To produce 
changes in teacher.behavior appar-
entl'.'vL'q'uires much more than pro-
viding'iteachers wi th addit ional t ime 
to devote to instructional tasks. 

The use of auxil iary personnel in 
schools facilitates experimentat ion 
in staff ut i l izat ion and program de
velopment . The use of paid auxi l i 
aries, intern teachers-and school 
volunteers offers opportuni t ies for 
deve lop ing new programs and new 
patterns of staff ut i l izat ion not pos
sible in the convent ional ly staffed 
schoo l . 

The use of auxil iary school per
sonnel results in an increase in the 
use of technological media by tea
chers. Developments in audio-visual 
educat ion offer real promise to tea
chers in making learning situations 
more interesting and meaningful for 
the learner. 

Effective use of audio-visual me
d ia requires considerable prepara
t ion and know-how. Auxi l iar ies ab
sorb most of the t ime-consuming 
tasks of material preparat ion, equ ip 
ment operat ion, and minor main
tenance associated wi th aud io 
visual med ia ; teachers therefore 

make more use of these technologi 
cal aids. 

The use of auxiliary school per
sonnel , both paid and unpaid , re
sults in closer home-school rela
tions. Nearly all schools wh i ch have 
been involved in auxil iary school 
personnel programs report that 
auxiliaries serve as excel lent pub l ic 
relations officers for the schools. 
They form a new pipel ine f rom 
the school into the communi ty . 

What is an ideal staffing pattern lor 
schools? 

In this article we have attempted 
to examine some of the basic ques
tions frequently asked by schools 
and school districts contemplat ing 
the introduct ion of an auxil iary 
schoo l personnel program. W e have 
restricted ourselves to the educa
t ional d imens ion of each quest ion. 

W e have not attempted to treat 
the very important legal and e c o n 
o m i c dimensions of these quest ions, 
such as: What increased costs are 
associated wi th an auxiliary schoo l 
personnel program? What problems 
does such a program create w i th re
gard to union bargaining? Wha t im
pact does such a program have on 
a school 's phyr 'cal facilities? Wha t 
is the legal responsibi l i ty of boards 
and teachers for auxil iaries' act iv i
ties? 

These are crit ical questions wh ich 
deserve considerable comment in 
the future. In the meant ime, any 
school or school district con tem
plat ing an auxil iary school person
nel program wou ld be wel l advised 
to contact either the B.C. Schoo l 

'Trustees Associat ion or the BCTF for 
advice. 
. The answers to the questions dis
cussed in this article all suggest that 
schools can benefit f rom the e m 
ployment of auxil iary school per
sonne l . O n e quest ion remains: 
What is an ideal staffing pattern for 
schools? 

Schools should be staffed by 
teams composed of a mix of admi 
nistrators, teachers, paid auxil iary 
school personnel , intern teachers 
and volunteers. The exact mix re
qui red for a school wi l l depend 
upon the particular needs a school 
has, and this in turn wi l l depend 

upon the characteristics of the stu
dent and adult populat ion served by 
the schoo l . 

It wi l l also depend to a very large 
degree on the extent and variety of 
technological assets available to the 
school and on the program objec
tives of the schoo l . 

A typical ne ighborhood school in 
a suburban area might have the 
fo l lowing staff: (a) pr inc ipa l , (b) 
v ice-pr inc ipal (with responsibi l i ty 
for curr icu lum deve lopment and 
co-ordinat ion of human resources 
ut i l izat ion), (c) administrat ive assis
tant (to handle business managerial 
duties), (d) school secretary, (e) a 
paid auxiliary and an intern teacher 
for every ungraded modu le of six 
teachers (one of the six w o u l d be a 
senior or co-ord inat ing teacher*, (f) 
school volunteers to assist w i th 
supervision duties, resources center 
duties, and the preparat ion of cur
r iculum materials (in add i t ion , the 
volunteers wou ld be involved in 
such special interest programs as 
conversat ional French, instrumental 
music, etc.), (g) specialists (either 
resident or circuit, depend ing upon 
the size of the school) in the f ie ld of 
music, art, physical educat ion, spe
cial educat ion assisted by auxil iary 
school personnel , (h) circuit person
nel in the fields of health services 
and psychological services, and (i) 
custodial staff. 

The key quest ion in staffing a 
school wi th a mix of professional 
and nonprofessional personnel is 
how many teachers are needed. Is 
the usual 35 chi ldren to one teacher 
any longer a reasonable ratio? 

The research evidence available 
indicates that fewer teachers can be 
employed w h e n auxil iary schoo l 
personnel are used in schools. For 
example, Hagstrom suggests that 
six adults, two of them nonprofes
sionals, cou ld probably do as wel l 
as for six classes of pupi ls as six tea
chers now d o . 1 7 

In v iew of the tremendous back
log of unf inished business in 
schools, part icularly in the f ield of 
curr icu lum development , it seems 
wise to argue for supplementary 
personnel in schools at this time 
rather than for any cutbacks.§ 
Relercnces available on request. 
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We Shall Miss 
Active Teachers 
Elvin Arch iba ld A b b e y 
Mrs . A m y Gladys (King) Enoch 

Retired Teachers 
Arthur L. Bagshaw 
Miss l leen V. Bradley 
Miss C laud ia E. G i l p i n 
Mrs . M o n a M . (Graham) Hodsdon 
Mrs . Edith G . M c C a m m o n 
A l f red J. Richards 
Miss Grace A . Taylor 

These Teachers 
Last Taught In Died 
Creston-Kaslo August 25 
Miss ion August 16 

Last Taught In Died 
Victor ia September 30 
Vancouver August 30 
M a p l e Ridge September 6 
Vic tor ia July 18 
Burnaby June 28 
Burnaby September 13 
Vancouver September 11 

Miss J o n e s Out-of-Doors 
Continued from page 6 7 

tions of the communi ty landscape 
for study. 

Wha t might they look for? Known 
abuses came to m i n d : automobi le 
exhaust, l i t tering, industrial smoke, 
wrecked cars, etc., and from these 
arose the decis ion that they w o u l d 
photograph anything they sus
pected might damage the env i ron
ment. 

W h i l e the photographers were 
busy arranging their inquiry, others 
were look ing into the costs of pre
vent ing po l lu t ion. W h a t d i d it cost 
to d ispose of a wrecked car? to dis
pose of the domest ic garbage? to 
rid the homes of sewage? Letters 
were wri t ten to appropr iate auth
orit ies to f ind answers. 

Eventually, Miss Jones involved 
the w h o l e class in this top ic by 
schedul ing small group discussions 
wi th pupi l chairmen w h o were 
asked to pursue quest ions that even 
the adul t populat ion has not been 
able to resolve: w h o should pay? 
Taxpayers? Owners of the waste? 
Industrial-waste producers? The 
casual p icn icker w h o meets his 
obl igat ion by paying a f ine imposed 
by the Courts? 

Miss Jones knew that all aspects 
of the prob lem should riot be under
taken by the chi ldren in this Grade 
5 year, not because it w o u l d be too 
dif f icult for them, but because she 
thought she saw that depth study of 
narrow topics p roduced more and 
deeper understandings than the sur
face 'coverage' of topics she had 
used more frequent ly in the past. 

A n d this is the point. O n c e a tea
cher undertakes sc iencing using 
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Miss Jones's approach, it wi l l not be 
long before ideas w i l l fo l low quite 
naturally f rom classroom successes 
and events. A narrower look at a 
pond (maybe on ly the water habitat 
itself), cont ro l led studies of the 
effects of pol lu ted water on fish, 
tracing of food chains in an aquar i 
um populated wi th a variety of an i 
mals, are some ideas wh ich may 
occur to her later. 

The use of resource persons from 
the communi ty to tell of their con 
cern about man's abuse of nature 
and of his posit ive efforts to use the 
envi ronment wisely (because the 
prob lem is not one-sided) wi l l be 
wel l received if these people are 
br iefed not on ly on the objectives of 
their visit, but also on the l imitations 
of their audience. 

The success of any cur r icu lum, in
c lud ing the new elementary science 
program, depends more on the way 
teachers interpret the stated inten
tions than on the way the intentions 
are arranged on the pages of the 
course of studies. It depends so 
much upon teachers who , through 
implementat ion in their classrooms, 
are w i l l ing to share their insights 
w i th others wh i le cont inual ly revis
ing what must never be considered 
final proposals, even though they 
appear in print. 

W i th i n a schoo l , teachers can in 
vestigate local sites and devise ways 
of using them to mutual advantage 
in their c lassroom program. Even if 
a teacher does undertake the task 
a lone, there is no reason why the 
knowledge gained shou ldn ' t be
come part of the schoo l and district 
resources. 

O n e way to ensure such sharing 

is to take the initiative and get other 
teachers involved with you in your 
endeavor. W o r k through some 
central agency, l ike your district 
resources center, to secure contact 
wi th teachers who wi l l jo in you in 
your p lanning. Gather staff m e m 
bers together across the grades of 
your o w n schoo l to form product ive 
commit tees a imed at using local 
sites or even the schoolyard to best 
advantage. Wr i te up your efforts as 
unit guides or merely as lists of ideas 
that you have found useful. 

Above al l , be prepared to learn 
from your experiences and those of 
the ch i ldren. If what you plan 
doesn' t work w i th ch i ld ren, doesn' t 
p roduce the joy of pursuit and 
meaningful outcomes, modi fy your 
approach. 

Sciencing out-of-doors means 
just that: an approach by chi ldren 
that al lows them to invent and test 
ways of explor ing their part in the 
scheme of things on this planet. 

A n d one thing you can predict for 
toachers and ch i ld ren w h o go out-
of-doors is that they wi l l have a lot 
of fun do ing so.§ 

If you enjoy working with your hands (10 
many people do), then you will appreciate 
the contents of our new 1970 

CRAW? 
CATA-&6&UB 

Its 132 pages are full of Craft ideas, basic 
Instructions and materials you can use during 
your creative leisure hours. Many craft-
work a rs consider it a reference book on 
contemporary Arts 'n Crafts. So, if you 
enjoy working with your hands and would 
like a complimentary copy, simply \ send us 
your name and address. v 

•284J86KING ST. WEST-; 
TORONTO 2B, CANADA 
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Distinctive Fur Fashions and Servia 
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5844 Cambie Street 

30fc Discount on fully 
AUTOMATIC BERNINA 

Sewing Machines to Home Economics Teachers. 
For more information and brochures phone or wf/fe/i1 ft JL\ 

SOUTHVAN SEWING CENTER 
Authoiized Benilria Dealer 

6606 Froicr»r««t r Vancouver 15, B.C. Phon 
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INTERNATIONAL SUMMER SCHOOL 

Six weeks, June 27 to August 7, 1970 
Write: Admissions Office, Oslo International Summer School, 

c/o_St Olaf College, Northfield, Minnesota 55057. 

patronize our 

s^dverlideri " 

We've tried to make this 
the most useful 

catalogue you've ever 
worked with 

for example — 
• We've listed every i j/f jorauthority recom
mending a particu^fr .book — including 
Departments of Education in Alberta, British 
Columbia and Saskatchewan. Eighteen re
cognized Canadian and U.S. sources are 
represented. Suggested grade levels are 
shown for most books. 

• In addition to the normal ID code, title, 
author, publisher and price information, 
we've indicated type of binding in stock and 
its relationship to discounts. 

• Each of the 200 computer-pr'mt-out pages 
perforated and may be used as an order 

fr|rm. Al l 10,000 titles are immediately avail-
le — as are nearly 20,000 more. 

"A copy of "Books for Canadian School 
Libraries" has been sent to your school. We 
hope you are finding it useful. 

Now please teli us how we can 
make the next one still more 

useful! 

HARgY SMITH & SONS 
1150 Homer St.. Vancouver 3, B.C. - Telephone 681-6345 
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•^Professor H. S. Broudy, of the U n i 
versity of Il l inois, suggests that we 
are witnessing today in North 
Amer i ca a 'taxpayer revolt against 
the pub l ic schoo l teacher. ' 

Part of this revolt, he suggests, 
stems from resentment against 
higher property taxes, wh i ch in 
many instances have come to 
threaten home ownersh ip . Part of it 
stems from the fact that the tax
payer is not conv inced that increas
ing school budgets have increased 
the effectiveness of schools. 

Related to this latter suggestion, 
Jason Epstein, wr i t ing in the New 
York Review of Books on the N e w 
York -Ocean Hi l l controversy, says: 
'The point is not that school bud 
gets should not be increased. It is 
that N e w York 's present school ad
ministrat ion has not been able to 
use its increased budgets for pur
poses pedagogical ly more fruitful 
than MES (More Effective Schools 
through smaller classes plus extra 
professional services) or the talking 
typewriter, to say noth ing of the 
hundreds of other programs wh ich 
haven't made any dif ference either. 
In N e w York most of these innova
tions have been sacr i f iced, no mat
ter what their l ikely effectiveness, 
to bureaucrat ic mismanagement or 
internal administrat ive rivalries.' 

Broudy claims that some of the 
so-cal led school ' reforms, ' espe
cial ly those cal l ing for more free
d o m or more permissiveness, are 
chal lenging the i l l iberal value sys
tems of some taxpayers. Their dis
content about rising school expen
ditures feeds on their discontent 
about what is happen ing or not 
happening in the schools. 

A t the same time, contends 
Broudy, the failure to maintain an 
effective educat ional enterprise may 
lead to social disaster. Quo t i ng Ep
stein again on the N e w York situa
t ion in support of this content ion : 
' M o r e than 20,000 new welfare 
clients are added to the city's bur
den each month and many of these 
unfortunate peop le , perhaps most 
of them, are the product of schools 
that had fai led them. ' 

W h e n educat ion is seen as hu
man growth and development , 
every human being w h o fails to 
grow and deve lop has to be regard
ed as an educat ional casualty. 
: Casualt ies of this k ind are not a 
pecul iar ly N e w York phenomenon . 
Educat ional prob lems vary on ly in 
t ime and degree. Even though, for
tunately, British C o l u m b i a is not 
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the 
taxpayer 

revolt 
C. D. O V A N S 

N e w York, we have too many edu
cational casualties here to warrant 
complacency. 

It seems obv ious that we in B.C. 
must face up to the two serious 
discontents descr ibed by Broudy: 
discontent about the level of school 
taxes (which may be a reflection of 
an over -dependence on the proper
ty tax rather than a resentment of 
the level of spending on educa
tion), and discontent about the 
qual i ty of the schools, coup led wi th 
misgiyjngs about the effectiveness 
of many of the innovations design
ed to improve them. 

Wha t does all this portend? It 
seems l ikely that these twin d iscon
tents are such that improvement in 
educat ion wi l l have to depend 
more upon greater eff iciency and 
less upon increasing expenditures. 
The c l iche that ' there is no prob lem 
in educat ion that the spending of 
more money can't resolve' falls on 
deaf ears in today's educat ional 
c l imate. 

H o w is greater eff iciency in edu
cation to be brought about? The 
economic pr inciples that apply in 
the business wor ld , may apply in 
educat ion. In business or industry, 
when the main factor in product ion 
is labor, economies are int roduced 
by: (1) using technology to reduce 
the labor component , or (2) reor
ganiz ing to increase the propor t ion 

Mr. Ovans is the BCTF's General Secretary. 

of low-cost to high-cost labor, or 
(3) upgrading the skills and know
ledge of the existing labor force, or 
(4) d ropp ing of high-cost low-
product iv i ty l ines. 

App l y i ng these same principles 
to the school scene, we could be 
faced wi th the fo l lowing conse
quences: 
1. a much greater dependence on 
technology — hardware and soft
ware — for instructional purposes, 
inc lud ing the creation of new 
school agencies to deve lop, distr ib
ute and promote the use of pack
aged materials (resource centers); 
2. a separation of teachers into 
two main categories, teacher- 'n-
structors, trained to use the tech
nology, and teacher-educators, re
sponsible for what Broudy calls 
'encounter teaching' ; 
3. an in-service educat ion program 
designed to orient a certain propor
tion of the existing teaching force 
away from instruction and toward 
educat ion seen as nurturing human 
deve lopmen t—in te l l e c tua l deve l 
opment ; 
4. a reduct ion in the number of 
technical-vocat ional courses seen as 
high-cost low-product iv i ty lines. 

In business and industry it is the 
funct ion of management to keep 
costs d o w n . If the school system 
were operated as a business enter
prise, it w o u l d be much less waste
ful of expensive human energy than 
it is today. Management seen as 
the comb in ing of human and mater
ial resources to produce most eco 
nomical ly a desired end does not 
exist, partly because school boards 
and school administrators lack man
agement skills and know-how and 
partly because ends in educat ion 
are ill def ined and indeterminate. 

A t present the government has 
intervened in an effort to keep unit 
school costs f rom rising, wi thout at 
the same time accept ing any res
ponsibi l i ty for making the school 
system more product ive—i.e. , to 
achieve its ends wi th fewer casual
ties. To l imit expenditures wi thout 
improv ing eff iciency must inevi tab
ly lead to more casualties. 

Under this pressure school 
boards and school administrators 
may be forced to seek greater effi
c iency through more effective use 
of school personnel . M o r e l ikely, 
the teaching profession itself w i l l 
have to adopt, and push to imple
ment, pol ic ies leading in this d i rec
t ion. § 
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QUOTES AND COMMENTS VITO C l A N C i 

f O n e sect ion of my bookshel f , nat
urally enough, is f i l led wi th books 
on educat ion. Some of them have 
been around a long, long t ime and 
are beginning to sruv,v signs of age. 
They are not only pretty wel l bat
tered physical ly, but the contents 
have faded a bit as we l l . 

Today, H i lda Neatby and Sybil 
Shack seem quaint and fussily ma
ternal ; Bernard Iddings Bel l , A lber t 
Lynd and Mor t imer Smith, all of 
w h o m raised a fair rumpus a few 
years ago, now sound merely petu
lant; Gi lber t Highet and Sir Richard 
Livingston upho ld values still sound, 
but considered irrelevant in some 
quarters; Jacques Barzun reads like 
a museum piece, a real ivory tower 
type. 

A m o n g the few whose ideas are 
as va l id , to me anyway, as when 
they were publ ished are Paul G o o d 
man, John Hol t , M y r o n Lieberman, 
Dav id Ho lb rook , W . R. Niblet t and 
A . J. Nock . I f ind a timeless quali ty 
about the last three particularly, a 
sol id foundat ion f rom wh ich to ex
amine the educat ion scene. The rest 
of the books on the shelf are a bit 
shadowy. 

A l l this is by way of in t roducing a 
book I bought last week, one wh ich 
may b low all the rest away by the 
force and intensity of the ideas ex
pressed. Appropr ia te ly enough, the 
emb lem on the cover is a shiny red 
apple — with a l ighted fuse for a 

. stem. 

the little red bomb 

Have you asked 
for a new catalog? 

BCTF LESSON AIDS 
#105-2235 Burrard Street 

Vancouver 9, B.C. Ah 

The book is Teaching as a Sub
versive Act iv i ty by Postman and 
Weingartner. It is a shaker-upper, a 
disturber of the peace, a deflater of 
stuffed-shirt o f f ic ia ldom, a blast of 
fresh air b lowing through the mug
gy atmosphere of educat ion 's bur
eaucracy. 

The style is witty enough to leaven 
the presentation of what the auth
ors refer to as 'pract ical , bizarre and 
practical bizarre ideas.' There is 
not a trace of the soggy involved 
prose affected by far too many writ
ers on educat ion. 

Briefly, the aim of the book is to 
suggest ways of changing the nature 
and purpose of educat ion, the chief 
one being the use of the inquiry 
method. 

The authors speak of 'the futility 
of p lanning any new curr icu lum un 
less you plan to get a new kind of 
teacher. ' They talk about ' educa
tional innovat ion that w o u l d pro
duce a different k ind of person from 
that valued in schoo l today,' of 
teachers who 'are afraid to go where 
the feelings, percept ions and ques
tions of chi ldren w o u l d take them. ' 

They feel that the business of the 
school is 'to subvert attitudes, be
liefs and assumptions that foster 
chaos and uselessness,' this, as they 
imply, being characteristic of our 
times. 

They suggest a first step for sub
version. Wr i te three questions on a 
scrap of paper: 

1. What am I going to have my stu
dents d o today? 
2. What 's it good for? 
3. H o w do I know? 
Then stick the paper up where you 
wi l l see it every morn ing, and the 
authors hope the questions wi l l 
make you uneasy 'about shi l l ing for 
someone else, ' about ' teaching 
things wh ich have a specious value 
or for wh ich there is no evidence 
that your anticipated outcomes do 
in fact occur . ' 

Mos t of the book is serious and 
hard-hit t ing, and a lot of it hurts, 
but there are light touches, espec
ially in the section on N e w Teach
ers. Here is just one sample : 

'Suggestion N o . 12: M a k e every 
class an elective, and w i thho ld a 
teacher's month ly cheque if his stu
dents do not show any interest in 
going to next month's classes. 

'This proposal w o u l d s imply put 
every teacher on a par wi th other 
professionals such as doctors, den 
tists, lawyers, etc In this propos
al we are restoring the Amer ican 
ph i losophy: no cl ients, no money ; 
lots of cl ients, lots of money. ' 

There are 16 proposals al to
gether, some serious, some a bit 
facetious, all wor th reading. 

In fact the who le book is worth 
reading — I'd say required reading 
for everybody in the business. O n e 
of these days one of my students is 
going to get a copy, and in no t ime 
it wi l l be all over the class, wi th in 
teresting repercussions. I'll tell you 
about them. § 

HOTTSH FOR flAMH—.3385 _ 
(^bedrooms; newly renovated Tnslc 

\n ^out; lot worth .(til, 000—total price i 
| I' Easy terms!for teachers. Ph. 254-G 

SWISO CCWCBCiVivlth organist (pcrcus-
i slon, split ikeybonrd, bass) for parties, 
yi dances, 'all-in.j', etc. ftor'inn Hnllvwnml-

.2231 J3L_52nd Ave.,_Vancouver 16. TelT 
J z r ^ l 7 9 ; — . ' • 

•CARGO WEST ANTIQTJES 
237'J liurrard Bt., vimrrsuver 9 ft ,« 

(M block above BCTF) " \L) 
Tho special piece . . . for that special place 
. . . for the special Kift . . . for the special 
person. Antiques & collectibles bought & 
sold. Hrs. Tues.-Sat. 10-5. Phone 732-5515. 
t O N D O N - K H A T M A N D T r O V E B X . A N D — 
Depart B.C. May '70, return August. 12 -J CQ 
seats for under 25's. Ed Wilks. #45-2560 r J 

^Whlfnlcv Qt.r TJ. V n n c n n v p r . 
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CHRlSflE AGENCIES L IMIY 
414 W . Pender St., 

Vancouver, B . C . " ~ 
1006 Blanshard St. 

Victoria, B.C. 

O N L Y S T R O N G E S T A N D M O S T H I G H L Y R E P U T A B L E C O M P A N I E S R E P R E S E N T E D 

Life, Car, Home, Inland Marine, Floaters, 
Mercantile Composites 

Serving B.C. teachers since the infancy of the Federation 

In the educational process the intelligent pupil will always bear in 
mind that, 'Whoever is wise is apt to suspect and be diffident of him
self, and upon that account is willing to hearken unto his teacher's 
counsel; whereas the foolish pupil, being in proportion to his folly, full 
of himself, and swallowed up in conceit, will seldom take any counsel 
but his own, and for the very reason it is his own.' 

Education being the apprenticeship of life, no boy or girl, no man or 
woman will ever be in any proper sense an exemplary human being 
until the pearls of wisdom imparted by the patient teacher have been 
absorbed and put to use in proper perspective and the manner intended. 

Hove you made application to our Vancouver or Victoria office for the 
No Claims Bonus on automobile insurance to which you may be 

entitled? 

(rVore new address for our Victoria office) 

m 

VANCOUVER 
683 2:88 

After Hours 
A. M. FRASER 988-8772 

T. W. CHRISTIE 261-2400 

VICTORIA 
386-1454 

K. PHOENIX 
24-Hour Service 
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MONITORING THE MEDIA JAN DRABEK 

tv through a jaundiced eye 
f There is one of those lines in the 
1950 movie All About Eve wh ich 
tend to stick to one's gray matter 
because they contain a grain of the 
universal truth. 

' M a y b e I should try television, ' 
wai ls the dejected Mar i lyn M o n r o e , 
portraying a no-talent actress w h o 
had just f lubbed her big chance on 
stage. 'Are there any audit ions on 
television?' 

' M y dear,' replies the suave, Per
sian lamb-col lared Broadway crit ic 
played by George Sanders, ' tele
vision is nothing but audit ions. ' 

The C B C audit ions this year were 
preceded by an embarrassing half-
hour in September when Graham 
Kerr (The Ga l lop ing Gourmet , w h o 
d id for home economics what the 
Mahar ish i has done for phi losophy) 
emcee 'd a preview of the new 
season. 

Graham huffed and puffed, smi led 
and qu ipped and managed to thor
oughly confuse. A t the end of the 
bedlam one wasn't sure whether 
Knowl ton Nash was going to be the 
fe l low who says 'verrry in teres t ing , ' 
or whether he wou ld portray Skippy 
the Bush Kangaroo. 

Since TV series-can be canceled 
at a drop of a hat if the ratings are 
bad, and since it takes a lot of half-
hours to make a week, .here is 
ample room for mistakes. The Cana 
dian and Amer ican networks are 
col laborat ing in a supreme effort to 
fill it. 

That was our initial reaction after 
watch ing a bevy of thirty-minute 
serials. 

O n the Bill Cosby Show the Negro 
star plays a Phys Ed teacher, but 
you 'd never know it. He d id ment ion 

it once when he gave his occupat ion 
to a po l iceman, but that's al l . The 
open ing episode gave us a mi ld ly 
funny mono log , a dec idedly un 
funny situation and camera work 
about as imaginative as those air
port TV sets wh ich show how late 
your flight w i l l be. 

Turn to Governor and / . / . ; maybe 
we can recommend it to the kids 
the next day as a pleasant way to 
bone up on Amer i can pol i t ics. D a n 
Dai ley, the humorous song and 
dance man of yore, has gone into 
poli t ics. (Reagan? Murphy? Temple? 
. . . Lester Maddox?) 

But wait. A l though the darn thing 
was not particularly informative, it 
was extremely we l l done. G o o d 
montage and cont inui ty prevai led, 
and the cracks were at t imes so 
funny that they submerged the plot. 

It's becoming increasingly clear 
that for her occasional ant i -Amer i 
can outbursts Canada is be ing pun 
ished wi th the Dor is Day and D e b 
bie Reynolds shows. A n d unless 
That's Canada lor You, through 
some superhuman effort, has mirac
ulously raised its standards to med i 
ocre in the later shows, it cou ld 
easily be the big winner in the 1969 
big loser of the year compet i t ion. 
To take Laugn-/n and substitute bad 
Canadian content in the mold is l ike 
trying to f i lm a Yukon version of 
Gone with the Wind. Above al l , it's 
s imply undigni f ied. 

McQueen is a series about a writ
er for a co lumn cal led 'Act ioneer , ' 
wh ich is based on the Toronto Tele
gram's 'Ac t ion Line' co lumn. If the 
show seems a bit l ow-brow c o m 
pared to its C B C predecessors W o -
jeck and Quentin Durgens, take a 

look at the 'Ac t ion Line' in the V a n 
couver Province — an idea lifted 
from the Telegram — and you' l l see 
why. 

So much for the situation trage
dies. As ide from the regular fare 
there are notables and expected 
notables among the less pub l ic ized 
programs, largely documentar ies. 
Many of them should be preserved 
on video-tape for future classroom 
use. A m o n g them: 

The Royal Family was great— 
superb. Shown in early September, 
it was an hour-and-a-half look be
hind the scenes of off icial royal life 
in England. It focused on a queen 
and her family so endearingly that 
it must have made even the staunch-
est republ icans waver. 

But only for a moment . Because 
there was also the excit ing Making 
ol the President 1968, based on the 
Theodore H. Wh i te book, wi th 
Wh i te do ing some of the interpret
ing. Excellent. That's what TV's all 
about. 

Thursday night documentar ies 
got off to a false start w i th a thud 
cal led The Last Best West. It merri ly 
insisted on lumping Saskatchewan 
wi th coastal B.C., and the camera
man f lying over Vancouver must 
have had a bad case of h iccups. It 
was all about the West 's animosity 
toward the Toronto c rowd . Ho hum. 
Someday i plan to p roduce an Eas
tern about life in the southern O n 
tar io-Cape B ie ton Island region. 

Sunday night dramas wi l l feature 
Ben Johnson's Volpone later in the 
season, but the date has not yet 
been set. 

The C B C has tentatively sche
du led for late Oc tobe r Isabel, a 
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The Galloping Gourmet—he did lor Home Ec what the Maharishi has done lor philosophy. 

haunt ing tale with Genevieve Bu-
jo ld , shot in the Gaspe Peninsula. 
Here's hop ing that the date wi l l be 
postponed, or that Isabel wi l l be re
peated — often. Heart i ly recom
mended . 

A week later the Harry Sommers 
opera Riel comes to T V in a 2V4-
hour vers ion, starring Bernard Tur-
geon. It cou ld be of use to social 
studies departments, but Madame 
Butterfly it is not. Dissonant and 
lacking in l i l t ing melod ies, it is great 
news for the esoteric musicologist. 

The Nature of Things has been 
look ing at po l lu t ion in a six-part 
series, wh i le Man at the Center has 
Margaret M e a d look ing at the evo
lut ion of human sexuality in a ten-
part series starting this fal l . 

The British Redif fusion produc
t ion of A M idsummer Night 's D ream 
opened this year's morn ing school 
broadcasts, but Shakespeare fans 
should not despair if they missed it. 
O n December 3 a two-hour p roduc
t ion of Twelfth Night should be a 
treat. As ide f rom A l e c Guinness and 
Ralph Richardson, it wi l l have T o m 
my Steele playing his first Shake
spearean part. 

The programs of the school tele
casts should have been sent out to 
most teachers. A t the risk of being 
redundant w e should ment ion that 
the 10 a.m. Tuesday and Thursday 
telecasts inc lude a five-part science 
series on matter and energy, and 
a series of programs examining the 
factors wh i ch determine the growth 
of our cities. 

A most notable C B C omission is 
its failure to buy the 26-week serial
izat ion of Galsworthy 's The Forsyte 
Saga. In England, Yugoslavia and 
N e w Zealand it was such a hit that 
even the Russians wi l l be showing it 
next year. But there is good news 
for the aff luent cablevis ion set a long 
the U.S. border ; the series started 
on the Amer ican educat ional chan
nel early in Oc tober . 

A t the end , permit me a thought 
of some pert inency. In The Guten
berg Galaxy McLuhan insists that 
whi le the western man lives in a 
visual wo r ld , the Af r ican tr ioesman 
inhabits the wor ld of the ear. 

The quest ion is: who is the back
ward one? § 

M A T E R I A L S R E C E I V E D IN B C T F R E S O U R C E S C E N T E R 
(All materials available on loan—by mail or in person. Resource Center hours: 
(Mon.-Fri. 9-5; Sat. 9-1.) 

A C U R R I C U L U M FOR C H I L D R E N , edi ted by Alexander Frazier. W a s h 
ington, Associat ion for Supervision and Cur r icu lum Development , 
1969. 

FILM M A K I N G IN S C H O O L S , by Douglas Lowndes. London, Batsford, 
1968. 

G E O M E T R Y IN THE C L A S S R O O M : N E W C O N C E P T S A N D M E T H O D S , 
by H. A . Elliott and others. Toronto, Holt , Rinehart and Wins ton , 1968. 

P L A N N I N G FOR PLAY, by Lady A l l en of Hur twood . Cambr idge, Mass., 
MIT Press, 1968. 

T E A C H I N G D I S A D V A N T A G E D C H I L D R E N IN THE P R E S C H O O L , by 
Carl Bereiter and Siegfr ied Engelmann. Englewood Clif fs, N.J., Pren
t ice-Hal l , 1966. 

THE T R O U B L E D G E N E R A T I O N ; T O W A R D U N D E R S T A N D I N G A N D 
HELPING THE Y O U N G A D U L T , by Rudolph M . Wit tenberg. New 
York, Associat ion Press, 1967. 

T A P E S 

DIRECTIONS IN EARLY C H I L D H O O D E D U C A T I O N , by A l i ce Kel iher. 
NEA. 

D IRECTIONS IN ELEMENTARY S C H O O L SCIENCE, by Vern Rockcastel . 
NEA. 

D IRECTIONS IN ELEMENTARY S C H O O L S O C I A L STUDIES, by Bruce 
Joyce. DESP. 

THE PRINCIPAL AS A N I N N O V A T O R , by Fred S loan. NEA. 
S C H O O L S FOR THE 70'S, by O l e Sand. DESP. 
S O C I O L O G Y ; G E O G R A P H Y ; POLIT ICAL SCIENCE; H ISTORY; E C O N -

MICS. 5 tapes prepared by the B.C. Social Studies Teachers' 
Assoc ia t ion. 
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G A D , H O W THE TIME FLIES . . . 
Here it is m id -November already 

. . . what happened to those lazy, 
hazy days of summer? A n d how 
was Ha l loween at your place? A n d 
h o v .-nany more teaching days be
fore Christmas? A n d what have you 
been reading lately? This issue c o n 
tains a 'guest review' f rom Mrs. 
A l i son Armstrong, a member of J. R. 
Mered i th 's staff. W e are pleased to 
have the opportuni ty of br inging it 
before you . 

W H I C H REMINDS M E . . . 
that w e are sometimes in a 'bit 

of a b ind ' when it comes to offering 
reviews, since we receive books 
from publ ishers wi l ly-ni l ly , and the 
qual i ty of the books is extremely 
varied and unpredictable. Indeed, 
some publishers never send the 
books w e should l ike to have re
v iewed . So I should l ike to suggest 
to readers of this page (who natur
ally total around 20,000?) that, if 
they know about important books 
in the f ield of educat ion or of gen
eral interest to teachers, they send 
me a review pronto, or, fai l ing that, 
the author, title and publ isher of 
said book so that w e might try to 
secure a review copy. Any c o m 
ments? 

THE OTHER D A Y . . . 

I came across what must be the 
ult imate put -down of an author. In 
assessing a book (no names, please) 
in a recent journal the reviewer 
ended his cr i t ique wi th these words : 

. and (it) is recommended only 
for those libraries wh i ch already 
have everything. ' H m m m m . . . 

— C . D . N e l s o n 

CANADIANA 
Fur Trade Canoe Routes oi Canada 

— Then and Now, by Eric W . 
Morse . Queen 's Printer, O t tawa, 
1969. $3.75 

As well as undertaking the reconstruc
tion of Louisburg and other historic sites, 
the National and Historic Park;. Branch of 
the Department of Indian Affairs and 
Northern Development has planned a 
series of books dealing with major histori
cal themes. Here is the first one—an un
usual combination of geography, history 
and practical travel advice that links the 
era of the fur trade in Canada to the 
present day with an immediacy rarely 
found in purely historical accounts. 

The author is a Fellow of the Royal 
Geographical Society, has done consider
able research in historical records, and has 
himself traveled the fur trade routes by 
canoe. In Part I of the book, through a 
geographer's eyes, the reader discovers 
the part played by climate, soil, abundant 
fresh water, and the Pre-Cambrian Shield 
in creating and preserving these routes. 
As a historian, the author wastes little time 
on the standard information readily avail
able elsewhere. Note how the word 'fuel' 
in the following extract neatly leads the 
reader into making useful comparisons 
with today's transportation: 'A North Canoe 
witli six men already carrying 25 pieces 
would need to take aboard four pieces of 
pemmican to "fuel" it for the next 500 
miles. This distance was the general spac
ing between the three North West Com
pany pemmican posts.' (p.23) The phrase 
'spare parts' (p.21) is similarly effective in 
linking the past with the present. His
torical accounts also serve the author in 
his efforts to locate disused and neglected 
portages of which even local inhabitants 
are unaware. 

It is the author's experience as a canoeist 
that gives Part II of the book its special 
dimension. Contending that 'any canoe 
route once plied regularly by the fur canoes 
is still good canoeing today' (p.118), he 
guides the reader along the waterways, 
suggesting fly-in points to begin trips, 
warning against dull sections or inoppor
tune times of year, and recommending the 
Hudson's Bay Company's unique U-Paddle 
service whereby a traveler can pick up a 
canoe at one post and leave it at another 
when his journey is over. 

The theme in the title, Then and Now, 
is never lost. Extracts from the accounts 
of early travelers describe the routes as 
they were, while the author verifies them 
or indicates how conditions have changed 
as a result of dim building, pollution, etc. 
Past and present coincide when the author 
recalls meeting old men who have heard 
their grandparents describe the actual 
canoe traffic. 

The book is handsomely produced, the 
front cover reproduction of Arthur Hem-
ing's 'Canadian Express' setting a high 
standard. Paintings and photographs from 
the Public Archives of Canada illustrate 
conditions, craft and techniques. Clear, 
conveniently placed maps and suggested 

voyageur readings will please both scholar 
and traveler. 

The small print (although it is set in good 
wide margins) and the scholarly treatment, 
which is sometimes rather dry in style, 
would make Ihe book a doubtful choice 
for most elementary school libraries, except 
as a teacher's source book. However, it can 
certainly be recommended as first pur
chase for secondary school libraries and 
those considering it will note its suitability 
for two different types of use—to attract 
students interested in canoeing, and to 
act as an excellent source of information 
on the fur trade.—Alison Armstrong 

DRAMA 
The One-Act Play, A Laboratory for 

Drama, by James J. Greene. Hol t , 
Rinehart and Wins ton , Toronto , 
1969. $1.32 paperbound 
This book contains an Introduction by 

the author, a reprint of the famous J. M. 
Synge play 'Riders to the Sea,' Strindberg's 
'Miss Julie,' and a lesser-known play called 
'Impromptu,' by a U.S. playwright, Tad 
Mosel, who was educated at Amherst, 
Yale School of Drama and Columbia Uni
versity. The first two plays will no doubt 
be very familiar to teachers of English. The 
third, according to the author, 'has the 
power to involve an audience, as an audi
ence, in an emotional situation that is 
potentially moving and meaningful.' 
Whether this is a new contribution to the 
theater will depend on whether one has 
ever seen any good play performed in a 
theater before Mr. Mosel wrote his play. 

If we exclude the obvious merit of Synge 
and Strindberg, the best part of the book 
is the Introduction, covering the first 12 
pages. A handy publication for lhe teacher 
of English or as an addition to the 
library shelf.—John Cetgood 

PHYSICS 
Physics, ed . by Samuel A . Marantz . 

Benzinger Bros., N e w York , c1969. 
$5.94 U.S. 
Here is a physics text which is 'djfferent' 

—no pretty pictures to fill up space—just 
750 pages of physics! Marantz states his 
aims in a brief preface: he wishes to 
show how physicists go about their work; 
their goais"and drives; and the methods 
they use. To do this he draws heavily on 
the basic research of the 'greats' from 
Galileo and Newton in the 16th century 
to Schrodinger, Chadwick and Fermi in 
the 20th. , 

In one sense the book is 'old-fashioned' 
—it uses the historical approach quite 
unashamedly. However, the author ob
viously has an understanding of modern 
physics which is complete and thorough, 
and while his feet are planted firmly in 
the past, he brings out very clearly the 
full relevance of this to the present and 
future. The result is a book which is quite 
outstanding. ' 

At the end of each chapter are useful 
lists of references and a large number of 
general questions and numerical prob
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lems; the appendix contains a particularly 
good collection of physical constants and 
other data. 

This book is strongly recommended 
for the reference shelf in the Physics 12 
laboratory, and it would be useful also 
for the first year university courses.—Den
nis R. Stubbs 

READING 
Reading Effectively, by Maxwe l l H. 

N o r m a n , w i th Enid E. Norman. 
Hol t , Rinehart and Wins ton , Tor
on to , 1969. $1.32 paperbound 
This book belongs to a series entitled 

'Aspects of English.' The author is the 
instructor of developmental reading at 
Phoenix College, Arizona. There is no 
doubt that a considerable amount of tech
nical research has been done in connec
tion with this publication. Detailed instruc
tions on reading procedure are given; 
there are chapters to be read as quickly 
as possible and timed with a stop-watch; 
at the back ol the book a 'Time-Rate Con
version Chart' is given and one is permitted 
to duplicate this chart without infringing 
the copyright law. It is also pointed out 
that rate control in reading may be 
accomplished without a timing device if 
special reading 'pacers' are available. 

There are seven chapters, arranged in 
a logical and progressive order, starting 
with the chapter entitled 'Are You an 
Effective Reader?' and leading on through 
a technique known in the book 'as 
'OARWET' to such topics as the elimina
tion of 'no-message' words and 'Effective 
Semi-reading, Skimming and Scanning.' ' 

Summer 
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lhCO*POHA!CO . "r 

lfoIiS»T.lS!l*t'-M0 I " S I E B N Office -

The section on 'Eye Exercises—You Have 
Muscles' is of particular interest. Students 
may enjoy one exercise which starts with 
the warning, 'This one will hurt!' and goes 
on to explain that one should Mock your 
head in a level position . . . pull the eye 
focus-point back until you are looking at 
the ceiling. Try to see your own eyebrowsl 
Roll your eyes in a clockwise direction, 
looking for your right shoulder. Continue 
the rotation, keeping the focus pulled in, 
looking for your nose. Reverse the move- -

ment lo a counter-clockwise direction.' 
There are many exercises, matching 

questions and quizzes with which teachers 
of English will have become familiar. 
Admittedly, this book deals with the kind 
of reading and skimming that attempts 
to convince students that they can cope 
more easily with an ever-increasing volume 
of study and information. Reading for ths 
sheer joy of reading and relaxing, un
fortunately, is not within the confines ol 
this publication.—John Getgood 
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T H E EDITOR C O M M E N T S 

'HE WHO P A Y S THE P I P E R 

<i-Elsewhere in this issue C. D. 
Ovans, BCTF General Secretary, dis
cusses the taxpayer revolt against 
educat ion in general and school 
costs in particular. He conc ludes 
that in the f u u r e educat ion wi l l 
have to depend more on greater 
eff iciency than on increasing ex
penditures for any improvements in 
the qual i ty of educat ion offered 
our young people. 

There is no escaping the fact that 
there has been a growing reluc
tance on the part of property o w n 
ers to pay school taxes, despite the 
fact that such taxes in B.C. are 
among the lowest in Canada. The 
oppos i t ion is particularly not ice
able f rom senior cit izens on fixed 
incomes, f rom supporters of inde
pendent and parochial schools and 
from farmers, w h o depend for their 
l ive l ihood on large land holdings. 

The prob lem is compounded by 
rising school costs that are un
avo idab le—those, f o r example, re
sult ing f rom steadily c l imb ing en 
rol lments and from the inf lat ion 
besetting the entire economy. Fur
thermore, there are increasing de
mands on all levels of government 
for larger expenditures on all other 
areas of governmental a c t i v i t y -
health services, housing, pol lu t ion 
cont ro l , transportation and power 
development , to name only a few. 

It is not surprising, therefore, that 
there has been growing pressure in 
recent years for tighter controls on 
educat ional expenditures. No r is it 
surprising that the provincial gov
ernment responded to those pres

sures by in t roducing the new edu 
cat ion f inance formula. 

O n e of the major benefits of the 
formula was that it was supposed to 
equal ize educat ional oppor tun i ty— 
no matter where a chi ld l ived in the 
prov ince, he w o u l d get the same 
qual i ty of educat ion. N o one can 
quarrel wi th the object ives, of 
course. W e disagree, however, wi th 
the content ion that equal iz ing the 
money input wi l l p roduce equal i ty 
of output in educat ion. This premise 
ignores the fact that school districts 
throughout the province vary great
ly, and that their school costs must 
inevitably vary too. Equal iz ing the 
money invested in educat ion in
creases, rather than d imin ishes, 
inequal i ty of educat ional oppor 
tunity. 

O n e of our major problems in 
conv inc ing taxpayers that money 
spent on educat ion is an investment 
is the fact that there is a severe lag 
between the t ime when the invest
ment is made and the t ime when 
d iv idends to the indiv idual and to 
the communi ty become apparent. 
The t ime lag makes it appear as if 
educat ion is a cost rather than an 
investment. There is no immediate 
proof tha t -spend ing more money 
wi l l result in better educat ion. 

W e must not forget, however , 
that the critics of educat ion have 
not conf ined their comments to 
educat ional costs. Some are d is
satisfied wi th the service the 
schools are now offering. It is all 
too easy to dismiss such cr i t ic ism 
as i l l - in formed or mis in formed, but 

we must be careful not to de lude 
ourselves. People do show c o n 
tempt for weak teachers; they are 
concerned about the number of 
young, people w h o drop out of our 
school system; many of them do 
not regard teachers as experts on 
learning, and s imply do not trust 
teachers as individuals or as a 
group. 

Some of the crit icisms are prob
ably due to a tendency of peop le 
to suspect intel lectuals; some, to 
opposi t ion to the l iberal iz ing ten
dencies so evident in today's 
schools. 

Whatever the reasons, the fact is 
that more money for educat ion . is 
going to be increasingly hard to 
come by. It behooves the profes
s ion, therefore, to analyze cri t ical ly 
what we are do ing , to see if the 
things we are do ing are the best 
things, and to see if we can do 
them more efficiently. 

Schools do not be long to trustees 
or to educators. Both these groups 
serve as agents of the pub l ic at, 
large. They therefore have a joint 
responsibi l i ty to the cit izens w h o 
pay the tax bil ls to see that full 
value is received for every dol lar 
spent on educat ion. 

Such things as the organizat ion 
of schools and the roles of teachers 
are changing rapidly now, and give 
every indicat ion of changing even 
more rapidly in the future. If the 
taxpayer's revolt is partly responsi
ble for the changes, it w i l l not have 
been a complete ly negative reac
t ion. K .M.A; 
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The challenge in teaching is to learn more 
than you teach. 
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Mr. R. Kelly Robertson 
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