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A money-saving offer from a life insurance company?
Of course. Helping you save for your own security is
our business. But there’s another angle to this offer—
a legitimate way for you to save on your income tax.
You’d like to be as financially healthy at retirement
as you can, right! That’s where tax savings comes in.
Section 79B of the income tax act allows you to make
substantial deductions from yourannual taxable income
for the purchase of a Registered Retirement Savings
Plan, (as high as $2500 in some cases).

By making full use of 79B, you can lower your in-
come tax by saving more for retirement. It applies
not only to those who must arrange their own retire-

ment Savmgs Plan™
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[oney Saving Offer!

ment plans but in many cases to those who are already
contributing to group pension plans. Of course tax
still has to be paid on these savings, but not until
retirement, by which time you’ll probably be in a lower
tax bracket anyway.

The well informed professional from Manufacturers
Life has all the facts about 79B, and many more be-
sides, at his finger-tips. Facts about a variety of plans
to help you save money.

Call him soon, or mail this coupon for our free
brochure, It can save you money.
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.. hindrances to -its
" properly?

FROM OUR READERS

Sir,

As a probationary teacher who
has just returned to Canada after
many years’ service in India, a non-
Christian country, | would like to
comment on Mr. Robertson’s article
‘Let’s Cut Out School Religious Ex-
ercises.’

! realize that Mr. Robertson wrote
his article out of an experience of
the Canadian scene that | do not

> have, and for this reason | am a little

hesitant to put a dlfferenr point of
view.

| was interested to note that the
present legislation in B.C. dates
back to 1944, the year of the Educa-
tion Act in Great Britain, which also
made some kind of non-sectarian
religious instruction obligatory in
the State system, For B.C. apparently

.this was a revolutionary step, taken

to placate ‘public feeling about re-
ligion” which had grown during the
war,. '

I'think this is an important point.
The change was due to a new ap-
preciation of old values built up
during times of unparalleled stress.

- Perhaps’in our affluent society we
© _do not cherish the same sense of
“values, but surely we should pause
- _before @uing back from what .was
" considered, at that time, a step
“forward. i

But is anythn.g worth doing if it

" cannot be done properly? This_is a
'practlcal consideration- of real im-

portance. ‘What are some of the
being done

‘The - presence of ob/ectors? It

e need not be so..In india, in a school
e Wlth a Chnstlan tradition, attended

by:an overwhelmmg majority of

nog,—Chnstnans, not ‘one child ab-
~stained from - morning prayers,

though each was given the liberty of
doing so. The point was that it was
clear that no conscious attempt
would be made either to proselytize
or criticize others.

The classroom? Not necessarily.
Surely it is a good thing to show the
relevance of the sacred to the secu-
lar, of the spiritual to the physical
and intellectual,

The stereotyped form especially
with the repetition of the Lord's
Prayer? Here | would make two sug-
gestions. One is the plea for the use
of any modern version which makes

the language more intelligible; e.g.,

‘publican’—government official or
revenue officer. This does not come
under the category of explanation
but{ransiation. The other is the use
of silent prayer. This gives an opj:or-
tunity for each to use his or her own
prayer. In the case of youngsters
who know little or nothing of pray-
er, it at least gives them the oppor-
tunity for a few moments of quiet,
reverent silence. Perhaps a book of
school prayers, approved by the
Education Department, could also
be used.

The lack of enthusiastic teachers?
1 think this is, and probably will be,
the - biggest hindrance. Just one
point here. | think that teachers

sometimes refrain from conducting =

these exercises because they sense
a certain hostility in the children.

But this is no reason to refrain. They

meet the same kind of attitude ir

other subjects and overcome it by.

Let Us Remember the Spiritual

trying to create interest. | am sure .

that perseverance in this matter of{lif
o

religious exercises will alse: ormg
good results.

As | said earlier, | do not know the:
Canadian scene well enough to pass

_a judgment, but as one who believes'

in.the value of religious instruction,

I recommend that the exercises be
continued, on a voluntary basis, in
the highest interest of the children,
and that as many teachers as pos-
sible engage in them.

Westbank Donald S. Fox

Keep the Bible in School

Sir,

I wish the people who are press-
ing their campaign to ban the Bible
from our schools would state the
real reasons for their actions.

The reasons [ have heard thus far,
whether they come from individu-
als, or are found in such documents
as the 1965 Consultative Commit-
tee Report on Religious Exercises in
the Schools, hardly appear valid
when examined closely.

Those findings of this committee,
cited by Mr. Dave Robertson in the

Sept.-Oct. issue, can be refuted with .

little difficulty. The findings can be
summarized as follows:
1. The assertion is made that to be

i/ of educational value, the exercises

(i.e., Bible reading) would require
explanation .and . comment, now
prohibited by the Act (Sec;167), and

that the - exercises: should not be

automatlc

2. A further problem, claims the = -
committee, lies in the fact that class-
- room atmosphere hardly lends it- = .
~self to devotional exercises (if the -~

devotlonal aspect is intended).

3. Another objection is that many " g
teacherc are not, or do not feel =~

C]uallfled to lead devotional exer-
‘cises or instruct in religious matters:
“Regarding the first objection, one

mlght well wonder-what kind of -
‘comment_would - be required to
‘make - the Ten . Commandments -
plam—-orthe stories ofJoseph Sam-, ot
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son, or Jesus. The call for comment
by the teacher sounds rather out of
step with current thought, which
admonishes us to let pupils discover
for themselves.

This element of discovery by
pupils may well invalidate the claim
that an exercise is ‘automatic.’ And
who can say with any intention of
being fair that reading a different
portion from the Bible each morn-
ing is an automatic exercise? If part
of the religious exercise is automa-
tic, let's remember that the auto-
matic responses and exercises (in-
cluding the singing of our rational
anthem) in any school day are many.
I haven’t heard anyone proposing a
ban on these because they are auto-
matic, and therefore useless.

In answer to claims that a class-
room atmosphere is not conducive
to devotional exercises, or that some
teachers are not competent to con-
duct such exercises, | suggest that
an atmosphere conducive to religi-
ous exercises can exist outside of a
church, and that a person other than
a member of the clergy can conduct
them. Really the only requirements

are a tongue articulate enough to
read in the language used for in-
struction, and the quietness and at-
tention that any classroom of pupils
who respect their teacher is pre-
pared to give.

I submit the following as reasons
for continuing the reading of care-
fully selected scriptures in the class-
room (selected from the point of
view of content, interest and ease of
understanding):

1. Here is one minute of time (not
equal time, just one minute) used to
balance such statements made by
some teachers, and contained in
some textbooks, which many par-
ents feel are in violation of their
religious liberties. | refer to state-
ments based on pure speculation,
and not on proof, which tend to
destroy the religious training given
by the home and church, by assert-
ing the basic dishonesty and unre-
liability of the Bible.

2. Here is the one time of day
when all pupils are treated to a
reading, without comment, from an
excellent literary work. Such an

exercise could not be boring, unless
the teacher is determined to make it
s0.

3. It seems to me that when we
have a gem that doesn’t, we think,
quite fit into our setting, we ought
to find a place for it. | think the
Bible is good medicine and can be
used to combat the ills of society. |
believe it should be read to anyone
who will hear it, or let his children
hear, and that retaining it in our
schools is a wise investment.

I would go even further. | think,
for instance, that frequent, if not
daily, reading of the Ten Command-
ments would help produce a saner
society. While we're experimenting,
let's give it a try. Is there no place
in our schools for the wisdom of
Job 28:28?

Abbotsford Herry Hiebert

Vito’'s Comments Lauded

Sir,

Vito Cianci’s article in the Sep-
tember-October issue was first rate.
Vancouver David Macdonald
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cFot the past four years | have
taught senior physics at Handsworth
Secondary School, using the PSSC
physics program.
: For the first three years | used a
rather standard discussion-lecture-
laboratory approach. | did my best
to select problems related to the
laboratory work and to check labor-
atory reports regularly .o that post-
lab discussions would be meaning-
ful.

It became increasingly evident,
however, that | was not reaching
many of the students. Because it is
extremely difficult to conduct dis-
cussions with' class-sized groups of
students of various intellects, abili-
ties and backgrounds, students were
being forced to proceed in a fairly

rigid ‘lock-step’ fashion. There was Is continuous prograss for students possible in second-
no provision to individualize in- ary schools? A North Vancouver senior physics teach-
struction, and as a result the brighter  er describes how he uses the approach successfully—
siudents were not challenged and to the benefit of his students and himself.
‘sometimes appeared bored. When
the discussions took on more depth,
the slower students become more
and more restless and unintereste:!, =
The enrollment in physics has not
been high in recent years. Students
entering physics have generally
been limited to those proceeding to
a science. specialty at university.
Perhaps there are many more stu-
- dents who are capable of and would
benefit from secondary school phy-
sics, if it were more interesting and
less formidable to the student.
- Just over a year ago'| began to
" develop another means of present- W. G. DUNLOP
“"ing  the ~physics “course. The “ap-
proach | instituted is not-new or

DECEMBER 1969 : T - 95




revolutionary. The basic concept is
that of ‘learner-paced’ or continu-
ous progress instruction. If 1 in-
tended to provide situations com-
patible with learning and more at-
tractive to the learner as an indi-
vidual, ! had to abandon most of the
formal class meetings and leave the
students free to work at their own
rates.

I believe a teacher must have
some definite ideas about what
aspects of a course will be of value
to his students. He must adjust the
curriculum to suit the particular
needs or requirements of the stu-
dents’ program and to suit the learn-
ing abilities of his students.

veniently possible. In laboratory
work this means that students may
work individually, in pairs, or in
small groups. The stereotyped part-
nership which used to last all year
no longer exists. Students change
partners as they progress, and as the
individualized nature of the pro-
gram dictates.

The very nature of this new ap-
proach results in students arranging
themselves into small groups. In a
class of 24 students there are gener-
ally six 1o ten students studying a
particular problem or lab at one
time, | am available to help students
with these problems or labs when
they ask. Frequently the better stu-

An experiment in Physics 11 on straight line kinematics,
finding the relation between velocity and time, was

the project of (from ieft) Sandy Richardson,
Bruce Mclellan and Beverley Smith.

In September 1968 a new set of
ground rules was established for
physics. The first regular classes
were used as orientation meetings
during which the ground rules were
explained and the projected goals
discussed.

Each student is-to work as nearly

;0 his own. capacity as is con-

9

dents teach the slower ones for me.

The better students can receive
credit for physics upon satisfactory
completion of core requirements of

the course. Outside reading for en--

richment or clarification is encour-
aged, and, additional ‘in-depth’ lab-
oratory exercises are available for
these students.

Students who complete the
course requirements by mid-May or
early June are permitted to do addi-
tional ‘student devised’ experi-
ments, to utilize their time for
scholarship study, or to work in
other subject fields.

To know what my students are
doing on a day-to-day basis, | check
their laboratory reports regularly
and ‘spot check’ solutions to as-
signed problems. Less capabie stu-
denis usually do the easy or average
problems, Better students usually do
the problems most likely to help
them interpret the theory.

This year | divided the course into
several sections of work. | tried to
include in each section the work
and problems related to a particular
concept. | drew up a schedule indi-
cating the requirements for ilie
completion of a section. The sche-
dule, which | posted, indicated
minimum requirements in labora-
tory work and problem-solving as
well as suggested enrichment acti-
vities. A suggested time for com-
pletion was indicated on the sche-
dule so that students could be aware
of their position in relation to the
time required to complete the
course effectively.

Besides the lab and problem
schedule, the student is given infor-
mation about where tests fit into the
program. When a student com-
pletes the designated material in a
section, he requests a test on that
section. Although test dates are sug-
gested, the student selects the date
and time for each test. After all stu-
dents have taken a section test, it is
discussed with the class. | use a
series of tests, designed somewhat
parallel in structure and depth of
required subject matter for each
section. Each student chooses a test
at random, so the problem of trans-
fer of test information is limited.

| expect that cach student will do
his best to compi=te the course re-
quirements by the end of the year. |
believe that to gain some know-
ledge of and some appreciation of
each of the major concepts of the
course, a student must encounter
each concept at some level. The bet-
ter students receive credit for com-
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Students (from left) Dave Radcliffe, Ernest Kenward, Chris

Robinson and Jim Conner worked as a team to find a value
for the acceleration of gravity, a Physics 12 experiment.

pleting the course and the addition-
al optional labs. Students who have
difficulty in grasping the facts and
concepts proceed more slowly and
receive credit for the work they do
complete.

My chief roles in this program are
to see that lab materials are avail-
able as required ‘and to serve as a
resource person or tutor forstudents
when problems arise. Since several
different labs may be under way
during any given class, several sets
of laboratory equipment may be re-
quired at one time. Physics students
who are on a scheduled ‘spare’ may
also come into the lab to do addi-
tional work. It may appear some-
what chaotic to an outside observer
to see some students working on
labs (usually on different labs), some
solving problems or studying alone,
some in small groups, some check-

"inig solutions to problems at the bul-
letin board, and:some, perhaps;:in
the prep room writing a test.

DECEMBER 1969 . s

Although the type of program
outlined requires the teacher to be
very active and creative during class
time, it does free him from the pre-
viously required series of lecture-
type lesson preparations. It is neces-
sary to plan the course at least a sec-
tion in advance. Having had one
year's experience, | now believe it
would be better to plan the entire
year in advance.

Generally, the  students soon
come to enjoy the new or different
procedure. In September | had
some difficulty in convincing stu-
dents that if they were going to pro-
gress as individuals ‘at" their own

pace, they would have to abandon

partners, perhaps several times dur-
ing the year. The results, in terms of
numbers of  students satisfactorily
completing the course, are indeed
gratifying. ‘Fewer than 10% of the

students had difficulty completing

the course; o :

it would be presumptuous of me
to conclude after only one year that
this is the way to teach physics.
However, the learner-paced ap-
proach has several advantages over
my previous approach,

1. Students tend to group them-
selves into small groups, which
makes it possible to give more indi-
vidualized instruction.

2. Within the schedule limits the
student can spend as much time on
a lab as he feels he needs.

3. Better students may work ahead
on their own if they wish. Often the
better students become leaders in
the group and help to tutor other
students.

4. The student can schedule his own
time for a test. The results have
shown that the majority of the stu-
dents understand the concept well
before they request to write a test.
5. The students are generally ‘sold’
on the different approach and, for
the first time to my knowledge, they
have been encouraging other stu-
dents to enroll in physics.

6. The teacher is available for a grea-
ter amount of time to help students
with individual problems.

We have instituted flexible modu-
lar scheduling at Handsworth this
year, and this approach to teaching
physics lends itself to the new pro-
gram. Student timetabling is more
individualized, making it possible to
develop more fully the concept of
continuous progress.

It will now be possible for stu-
dents to complete a course early in
the year and to begin the succeed-
ing course if they wish to do so.
Those who progress more slowly
will be permitted to continue the
course to its completion sometime
during the next school year, if their
program includes this provision.

The predicted increase in enroll-
ment in physics has come to pass.
Although all students who have
elected to study physics may not
succeed, | believe the learner-paced
approach will make it possible for
more to do so than was possible
previously. This approach has re-

- newed and revitalized both student

and teacher interest in physics in
our school.
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¢This is the first of four articles con-
cerning Computer-Assisted Instruc-
tion (CAl) which we hope will pro-
vide an introduction to a wide
variety of topics about CAL

Specifically, in this first article we
have directed our discussion to the
question: Where is CAl in the pro-
cess of individualizing instruction?
To that end, we discuss the advan-
tages and educational uses of CAI,
as well as cost factors.

The second article will deal with
the future of CAl in B.C. CAl activi-
ties in Canada will be reviewed, and
the article will conclude with a dis-
cussion of CAl activities in B.C.

The third article has been written
specifically for those readers who
are interested in pursuing the topic
of CAl further. It is a response to the
question: What are some of the
major sources of information on
CAI? Tables will be provided to
guide the reader to sources of in-
formation- most in - line with his
interests.

The final article is aimed at ans-
wering the following question: How
might one implement a CAl system
in the schools and what are some of
the problems encountered?

It is our hope that this series of
articles will assist readers in con-
sidering the future of CAl in B.C,;
and will also open some paths for
those who are interested in pursu-
ing the topic of CAl further.

What constitutes individualized

instruction? For the purpose of this..

article, individualized . instruction
refers 1o the capability of adapting
instruction to- coincide with - the
prior knowledge, skills and abilities
of each student. Individualization of
instruction is, then, the process of
providing for individualized instruc-
tion. CAl can be viewed as one of a

. variety of media that can make 2
contribution to the individualiza-

tion ‘of instruction. CAl, by itself,
does not necessarily constitute indi-
vidualized instruction and of course
it is possible to have an individua-
lized instructional program without
including CAL.

Although there is not yet a con-

-clusive - set of research evidence
on CAl effectiveness, the findings to*-
: dat&support the general statement

8

that CAl does facilitate and enhance
the individualization of instruction.
Tke following is a short summary of
the findings regarding CAl and indi-
vidualization of instruction.

1. CAl can provide a one-to-one
or tutorial learning situation.

2. CAl can allow each student to
wark at his own rate and level of
difficulty.

3. CAl can provide adaptive in-
struction, Through accurate records
of responses and learning paths, CAl
can diagnose learning problems of
each student and vary the instruc-
tional- content and sequence as a
result of the findings.

4. CAIl can increase instructional

flexibility for each student, allowing’

students to review or branch ahead.

5. CAl can provide sequential
testing. Test items can be matched
with each ‘student’s prior perfor-
mance. Individuals are not compet-
ing as much with®a group of students
as they are with themselves.

6. CAl can control feedback and

rmdlwduahze theifeedback -

&/

7. CAl can vary instructional assis-
tance as well as the content of the
assistance. 4

8. CAI can offer selectlon poten-
tial to each student. Each student
may have a choice of pursuing each
topic in more detail or simply ‘main-

lining’ the program and learning the |

bare essentials.

9. CAl can allow inexhaustive

repetition - of responses and pre-
sentation of learning sequences.

While the above list is not all-
inclusive, it does show the potential
of CAl for individualizing instruc-
tion.

The effectiveness of CAl in pro-
viding assistance and individualiza-

*._tion to the instructional program is

totally dependent upon the quality
of the instructional program. It
should also be noted that students
may spend only a small portion of
their learning time during any day
at a CAl terminal (15 to 60 minutes
would be a reasonable estimate).
The remainder of a stu-int's ti
would be spent interacting - with

T
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WALTER DICK
RAYMOND LATTA
LeROY RIVERS

other media and students.

Most educational uses of CAl fall
into one of four categories: (1) drill
and practice, (2) tutorial, (3) simula-
tion and gaming, and (4) informa-
tion retrieval. Descriptions of in-
structional uses vary from one
author to another. Fortunately, how-
ever, these - descriptions = contain
comimon characteristics.

1. Drill - and  Practice—supple-

- ments classroom instruction‘in that
the teacher supplies the instruction
in-introducing concepts, following
which the students proceed to the
terminal for drill and practice relat-

~'ing to the concept. The difficulty
.~-level and the number of problems

can be adjusted to individual stu-
dents.

2. Tutorial or Socratic Instruc-
tion—utilizes the same approach as
a good tutor or teacher. It can be
used to - present concepts and - to
-provide initial learning experiences

. for .students. Student interaction
... -within the, instructional -or- tutorial

-DECEMBER 1969

The first of a four-part series on Computer-Assisted Instruction. This
month’s article discusses the use of GAI in individualizing instruction
and looks at the costs involved,

process is also provided. This mode
of instruction provides for flexibility
in adapting instruction to each indi-
vidual depending upon each stu-
dent’s skills, abilities, and past and
present performance. The adaptive
process might involve providing a
student with assistance, branching
to remedial material, selecting ano-

- ther instructional strategy, or other

alternatives provide:!. by the pro-
gram. . -

3. Simulation and Games—usually
involves the repetition of a learning
experience, and allows the students

to work through the experience and -

make decisions without paying ex-
treme consequences. The power to
change variables and examine out-
comes as a function of the change is
usually provided to the student. Stu-
dents are permitted to practise with
the concepts they have learned, thus
adding realism to the educational
process and reducing the artificial
environment often present in edu-
cational systems.

- 4. Information Retrieval—is a rel-

o

atively new use of CAI. This function
is now being referred to as Compu-
ter-Managed Instruction (CMI) and
Computer-Monitored Instruction,
The latter is simply a computer-
based data evaluation system to aid
the teacher in monitoring individual
students’ progress. The former is
more sophisticated in that, in addi-
tion to the monitoring function, it
is both  diagnostic and prescrip-
tive. For example, the computer, un-
der computer-managed instruction,
based on earlier validation data for

each student, can select for each

student a mosaic of learning experi-
ences involving the prescription of
many different media uniquely tai-
lored to each student.

How do students learn? How do
individuals differ from each other,

and who should receive instruction-. ;

al treatment A as opposed to treat-
ment B, and why? How do such
learner variables as personality

styles, conceptual:styles, attitudinal

processes, interest patterns, and
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need for autonomy interact with
media?

CALl has the potential of providing
educators with perhaps the most
powerful research tool ever applied
to educatioral research. With CAl
one can trace learning paths, exam-
ine accurate response patterns, vary
one learner variable while holding
the others constant, compile accu-
rate unbiascd data during the col-
lection precedure, eliminate con-
tamination of instruction by main-
taining maximum consistency, and
most importantly, prc.i”e one with
data for evaiuation almost immed-
iately—i.e., reduce the time lapse
between the collection and the
evaluation of the data.

CAI Costs Are Going Down

Before discussing actual cost
figures, we should note that the cost
and use of CAl in public and private
schools depend on the following:

1. Development of instructional
materials. For example, the develop-
mental cost of material for drill and
practice use is considerably less
than the deveiopmental costs of
software for the other uses—e.g.,
tutorial ‘or simulation uses. The de-
velopmental costs referred to below
are independent of the type of CAI
svstem. One cannot avoid these

“costs.

2. Utilization and type of system.
There are two types of systems: (1)
rented or purchased systems and (2)
time-sharing systems (TSS). While
the former requires no further de-
scription, the latter refers to systems
in which terminals aré linked by
regular telephone lines to a large
central computer that may be many
miles away from its users. TSS may
have as many as 200 or more termi-
nals linked to the central computer,
each terminal sharing its central
processing unit in such a fashion
that each user feels he has the un-
diminished attention of the system.

Educational uses of a TSS are

Dr. Dick, assistant protessor of educational
research at Florida._State University, is also
research associate in the CAl Center. Mr.
Latta, a former B.C. teacher, and Mr, Rivers
participated in a recent year:long CAl'insti-
tute at the university. e
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Students at the CAl Center at Florida Stale University receive

tutorial instruction on cathocle ray tube (CRT) terminals.

somewhat restricted when com-
pared to the flexibility and sophis-
tication of rented or purchased sys-
tems. Because users of the system
all share the central processing unit
of the computer and because infor-
mation must be transmitted over
distances, TTS cannot provide ex-
tensive storage facilities or text-pro-
cessing languages. Since the tutorial
mode typically requires both a text-
processing language and extensive
storage facilities, TSS users usually
avoid this mode of instruction.

The cost of instructional systems
varies with the type of system and
its use. The cost of a rented or pur-
chased system depends largely
upon the hardware; the larger the
central processing unit and the
greater the storage capacity, the
higher the cost. Financial resources
must be spent or allocated for such
a system regardless of its amount of
use. In short, this cost is unavoid-
able.

The cost of CAI per student per
hour becomes less as the number of
students using the system increases.
Ideally, one attempts to maximize
both the number of students receiv-
ing instruction and the utilization
factor for each terminal in the sys-
tem (utilization factor refers to the
actual time a terminal is in use
divided by the total time the termi-
nal is available for instructional pur-
poses).

Since the cost of the hardware is
fixed and unavoidable, it is advan-

tageous to use multiple terminals to
spread the fixed purchase or rental
cost over as many terminals as is
feasible. Without multiple terminal
use, CAl costs per studert per hour
would be unrealistic, using such an
instructional system.

On the other hand, if a school is
on TSS, costs result only when the
terminal is using the central pro-
cessing unit. Unlike the rented or
purchased instructional system, the
utilization factor is not important
when terminals are linked to a TSS,
for one is paying only for the time
each terminal is actually uz24. Addi-
tional terminals in a TSS have a mul-
tiplicative effect in that if one dou-
bles the number of terminals the
fixed costs also double. Each addi-
tional terminal requires a separate
data line to the central computer;
thus additional terminals accumu-
late a fixed cost independent of the
number of terminals,

Some TSSs offer a very slight re-
duction to individual users for in-
creasing the number of terminals.
However, these reductions often do
not result in significant savings.
Obviously, as in the case with a
rented or purchased system, the
cost per student per hour for a TSS
decreases as the number of students
using each terminal at any one time
increases.

Some costs are actually indepen-
dent of the type of system used. One
such cost, development of instruc-
tional materials, has already been
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CAl is being used at Simon Fraser University for a

number of courses at present. These students are
working on individual projects in the chemistry program,

_discussed. Another is the cost of
peripheral gear per terminal—the
more equipment per terminal, the
higher the cost of instruction. Addi-
tional equipment per terminal in a
TSS often requires separate com-
munication lines.

Z1To illustrate the increasing cost
factor with the addition of equip-
ment, the additional renial per ter-
minal per month for an IBM-1500
instructional system is as follows:
teletype, .$90; image " projector,
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$100; audio unit, $100. (These costs
are approximations.)

As a result of costs, the vast
majority of the public and private
schools using CAl in Canada and
the United States will be involved
with it in the following way this
school year.

1. Most schools will be connected
to a TSS, each user having only one
or two terminals, The main factors
contributing to the use of this type
of system are cost and experience.
This type of use allows the user to

gain experience at a minimal cost,
and to consider the advantages and
disadvantages of CAIl with respect
to their objectives. After such an
experience, users may decide to
terminate the use of CAI, continue
present activities, add more termi-
nals, or rent or purchase a computer
of their own for CAl.

2. The majority of schools will be
using drill and practice material.
The main factors contributing to the
use of this are cost and ease of ap-
plication. As mentioned earlier, the
cost of the development of materi-
als for drill and practice is consider-
ably less than the costs for develop-
ing materials for the other uses.

The second factor contributing to
the overwhelriing use of drill and
practice material is its ease of ap-
plication. Schools can easily adapt
to this use, because drill and prac-
tice material can be used without
disruption, or without interrupting
the instructional program. In short,
this use does not have to be us
inter-related with the existing in-
structional program as do the other
uses.

The actual cost of CAl for a school
owning or renting an IBM 1500-32
terminal instructional system would
be approximately $8,000-$12,000 a
month, This cost figure includes all
hardware costs including the 32-
terminals (no peripheral gear is in-
cluded). Other costs not included in
the above rigure are those of soft-
ware, faciiities and staff. Costs per
student hour should decrease rapid--
ty as the number of terminals is in-
creased. The 1500 system, however,
can handle a maximum of only 32
terminals.

For schools using a time-sharing
CAl system, CAIl currently costs ap-
proximately $1,000 per terminal per
year. This cost factor includes ter-
minal cost, communication cost and
hook-up cost. Other costs not in-
cluded in the above figure are those
of software, facilities and staff.

An alternative to the large com-
puter network or TSS concept of
CAl is the possible development of
a small computer, especially de-
signed for CAl yet capable of per-
forming other data processing and
administrative purposes. We antici-
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styles.
.cedures typically provide for inter-
-action between- only one -student

Besides working alone on CRT terminals, students can
work together on a topic.

pate that the low-cost computer
would be purchased outright, along
with 32 typewriter terminals, for ap-
proximately $180,000.

This system should be able to
provide the following capabilities:
(1) computer-managed instruction,
(2) computer-assisted instruction,
and (3) computer-science instruc-
tion (i.e., instruction about compu-
ters, such as programming and
operation). One should add $75,000
for additional hardware necessary
to facilitate such other data process-
ing and administrative uses as stu-
dent personnel records, scheduling,
attendance reporting and many
more.

Cests of CAl might be reduced
considerably if several students use
one terminal. Research strongly sug-
gests that multi-student use of ter-
minals is feasible. A recent study
found that two students at one ler-
minal can learn as effectively as one.
Such muitiple student use of the
terminals would depend largely

"upon the course content, the learn-

ing situation and the individuals in-
volved.

lf. further research in CAl sup-
ports multi-student use of one ter-
minal, it could enhance the ‘socializ-
ation’ aspects of CAl. Such a system

-of sharing terminal time would al-

low for-student interaction, social-
ization and sharing of learning
Regular  classroom - pro-
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and the teacher. The terminal-shar-
ing concept could well utilize the
‘I've gotit’ impetus of one learner to
motivate, explain and transfer his
findings and discovery logic to his
peers. Given that transfer occurs,
the sharing of discovery logic and
learning styles might well result in
significant increases in learning.

Research with computer systems
which include thousands of termi-
nals is also well under way. One
such system is under development
at the University of illinois. A key to
the success of this system is a plasma
screen terminal that will be more
advanced technologically and less
expensive than present TV-like
(CRT} terminals.

The long-range plans for the

plasma display indicate that by 1972
“Or 1773 g system capable of servic-
‘ing +,uU0 operational terminals will

provide more than ten million stu-
cent contact hours per year at a
cost of 27c an hour.

The 4,000 terminals will be con-
nected to the central computer by
low-grade telephone lines, which
will sharply reduce the communica-
tion costs. Such a system, if imple-
mented, would be ideal for coun-
tries, states or provinces whose
population. is sparsely distributed,
as well as compacted urban areas.

This year more than 500 schools
either own, rent orshare the use of a
computer for instructional purposes.
Some + 20,000 students - in - these

schools receive instruction of some
form presented by a computer. The
majority receive their instruction
through terminals conrnected to a
time-sharing system. Terminals are
linked to the central computer by
reguiar telephone lines. It is prob-
able that by 1970-71, the number of
schools using CAl and the number
of students receiving some instruc-
tion by means of a computer will
double or even triple.

Future Needs for CAI

1. More information regarding in-
dividual characteristics (in learning
style, special aptitudes, ability, etc.)
and interaction between individual
characleristics and media.

2. Development of good instruc-
tional materials. The materials might
well be developed by any combina-
tion of industry, teachers and/or
educational specialists. Teachers, if
involved in the development, will
need reduced teaching loads to free
them for the added responsibility.

3. A data management system to
organize data into usable form for
teachers.

4. Trained faculty and staff cap-

able of planning, integrating and
implementing CAI systems.

5. Computer response times of
five seconds or less, regardless of the
number of terminals in use.

Computer-assisted instruction can
effectively assist instruction. CAl is

" simply one more medium that

should be used with all other in-
structional resources to facilitate the
individualization of instruction. It
may also play an important role in
managing the individualized instruc-
tional process. Time per student
using CAl will vary from individual
to individual; one hour per sitting
will probably be maximal.

It may be anticipated that, as the
world becomes more complex and
the body of knowledge increases
beyond comprehension, the teach-
ing profession will react to bring
about positive changes. Although

CAl does not propose to offer a.
panacea, it certainly can become an

excellent transmitter of knowledge
and should certainly be considered

.as one more medium available to

teachers to assist them - in their

changing roles. T T8
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¢Fade in registration desk.

Super ‘Pacific Education Show-
place.’

Cut to LS of couple leaving desk.
Pan with them to development cen-
ter.

Cut to CU of ‘Explorations in

Media.’

CBC or Mational Film Board TV
crew on location?

Television, yes. But the crew is a
class of Vancouver secondary stu-
dents filming a mini-production of
Pacific Education Showplace—'69.

The success of the new media
course at Eric Hamber Secondary

Mrs. Gariepy is editorial assistant in the
BCTF's Division of Comimunications.
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School in Vancouver prompted the
BCTF to sponsor this fascinating ap-
proach to learning as a special multi-
media presentation at .-this year's
Showplace.

A type of behind-the-scene: ap-
proach to learning about living. "{x-
plorations in Media’ was a highlight
of ‘the exhibition and attracted
many visitors to the improvised
theater-film-sound studio.

Under the direction of Hamber
teachers Jim Mulholland and Terry
Barker, the student-manned exhibit
demonstrated some aspects of the
experimental media course now
being tested in the school. While
some students made on-the-spot
news broadcasts, others filmed
Showplace scenes, which  were

JOYCE GARIEPY

In an attempt to show how schools
can use audio-visual media effec-
tively, the BCTF sponsored six
booths at Pacific Education Show-
place in which students of Eric
Hamber Secondary School’s media
program demonstrated the ways in
which they use the varicus media.

shown on closed circuit television at
intervals during the three-day exhi-
bition. Still others demonstrated
film production and the techniques
cf cinematography.

within the limited scope afforded
by the Showplace buildings, the
students were able to demonstrate
an amazingly complex variety of
methods for exploring media. Tele-
vision pictures were bounced off a
gigantic balloon used as a satellite
screen; films and taped interviews
became components of learning
situaticns; news reports were gath-
ered, scripted and broadcast from
the news desk; students were avail-
able to answer questions and ex-
plain  the workings of various
mechanical devices used in their
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course; and students willingly ex-
pressed their opinions, all the while
recording the reactions of people—
to be used later in further explora-
tions.

But the television productions,
films, video-tapes and newsreels on
view at the educators’ exhibition are
only a minor part of the media
course potential, according to Mul-
holland and Barker.

Both men envisage the use of
multi-media 2s an integral part of
every classroom experience. The
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Above: The camera is one of the most
important instruments used to explore
media. Students at the Showplace display
sponsored by the BCTF explained how they
use various types of cameras from 35mm to
the large television camera shown here.

Right: The right lighting and an effective set
are a necessary background for any
production. Students created their own
props and experimented with different
lighting angles for unusual stage effects in
preparing for the display at Showplace.

cameras and film, tape recorders
and Moog synthesizers are only
instruments used to probe and ex-
plore environment. The purpose of
the media course is to enable stu-
dents to find new dimensions of
learning and to experience the im-
mediate impact of their work on the
environment.

Mulholland says the course seeks
to stimulate in the student a series
of discoveries about himself as a
feeling, responding being, and

Llﬂ = & .|
about media as a modern language
through which he can give shape
and expression to his experiences.

He sees the media method of
study as freeing the student from
the outworn patterns of learning
and believes it will bring unprece-
dented understanding between
generations,

The 20th century teacher and
parent, he says, are chronological
thinkers—events follow events and
achieve a goal. The student on the
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P
brink of the 21st century lives in a
world of immediacy. He knows only
now. By talking to adults, asking
how they see it, and then companing
the same subject as he sees it now, a
student experiences a new under-
standing—and huilds a bridge be-
tween the generations.

Mulholland says the media course
is in effect a sociological and be-
havioral study.

Barker agrees that the media
course is an ‘intellectual experience’

DECEMBEF. 1969

and can be adapted to the teaching
of any subject. But he also points
out the practical potential of the
course, and suggests students put
their media education lo extra-cur-
ricular use.

Producing a television film, for
example, gives a student an oppor-
tunity to pursue knowledge on his
own, He originates the theme or
story he wants to tell and tackles the
problems of research and script de-
velopment. Then he must rely on his

Above: Classroom discussion and viewing
the work of professional film makers is an
integral part of the media course, this
student explained to Showplace visitors.

Left: Given the opportunity and needed
encouragement, students can create
wonders. Here three of Hamber's student
TV crew make last minute check of
equipment before broadcasting show
produced for BCTF-sponsored exhibit
‘Explorations in Media, a highlight of this
year's Pacific Education Showplace.

own imagination, resourceiulness
and skill with camera equipment to
translate his ideas to film and sound
track.

Fach student has his finger in
every phase, from planning to actu-
al filming and editing for a finished
product.

So what's wrong with using that
knowledge outside the classroonm
Barker asks—either as a hobby
the basis of a career in televi<'on,
photography or another relatea me-
dium? §
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What is teacher power? How

does it manifest itself? Is it

defensible? Is it good or bad? A

noted B.C. teacher trainer, who

was once the Executive Secretary

of the Alberta School Trustees

Association, examines the growing

militancy of teachers and their

organizations,




ARTHUR KRATZMANN

THere are a few quotations which
appear in the American School
Board Journal' just before the turn
of the century.

‘Lima, Ohio, Board of Education
has forbidden the teachers to take
part in politics, except to vote.’

‘The Steubenville, Ohio, Board
will dismiss teachers who do their
buying out of the city.’

‘Grand Rapids, Michigan. The
School Board has decided that each
school teacher, before signing her
contract, must swear that she will
entertain no matrimonial proposi-
tions during the year.’

‘The Blue Mound, Kansas, School
Board has a peck of troubles on its
hands. The teacher objects to mak-
ing the fire and sweeping out any
longer and demands a janitor.’

Readers with considerablé tenure
in our chosen career could add
many more gems to the list, drawn
from periods in time which in all
probability . extended into the for-
ties. In fact, in my own first teaching
assignment in Canada in 1949, my
rights to normal personal and civil
liberties were occasionally in jeo-
pardy, and | was very much aware
of the fact that three local elected
school officials shaped a goodly
share of my destiny for three years.

These manifestations were reflec-
tions of an era, the first in public
education’in North America, which
saw the major policy-making and
policy-execution - functions in the
hands of local school politicians in a
multitude of school districts. The
non-educator was in strict control
of the situation; most districts were
small;- boards of education were
supreme; and teachers were sub-
servient .employees. Few, if any,

“:. administrative intermediaries stood

. between the hirer and the hired.

" Dr. Kratzmann is Director of Teacher
Educatior: at the University of Victoria and
chairman of the Teacher Qualification
Service. The article has been adapted from a

‘paper given to a conference of educational
administrators, sponsored by the Alberta
Council on School Administration, a :

‘specialist association of the Alberta Teachers’
Association. .
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The locus of power changed with
the appointment of professional as-
sistance by local school boards. The
superintendency developed and
through an extension of this role
came additions to the central office
staff of school districts, as well as the
development of the positions of
principal, vice-principal, depart-
ment head and the like. For many
years, the most influential person in
both American and Canadian edu-
cation was the superintendent of
schools. In some cases he still is.

Now, we see a third phase
emerging, one which took shape in
Canada at least a couple of decades
before it became evident in the
United States. Teachers and teach-
ers’ organizations have demanded,
and are continuing to demand, a
voice in decisions which bear upon
any of the concerns they have for
their jobs. Western Canadian teach-
er groups have been particularly
visible in this regard.

Much impetus has been given to
the movement by the involvement
of U.S. teachers in drafting viable
refationships with their employers
at the bargaining table. There has
been a large spill-over from what
began as purely welfare issues. Tea-
chers are more vocal than ever
before in matters of working condi-
tions, role ipecifications, relation-
ships to administrative personngl,
curriculum-making and so forthi.
They are mustering and exerting
considerable power.

As a recent editorial in Phi Delta
Kappan* stated, ‘The Romantic Age
has given way to an age of realism
which - recognizes, among other
things, the reality of power. People
act in their own interasts and in the
interests of the groups to which they
feel loyal. They have learned that
the way to act in behalf of these
interests is to wield the power they
have. Why, they ask, should man-
agement wield its power through
organization and labor not do the
same? Why should Whites exercise

- their power and Negroes not exer-

cise theirs? Why should School
Boards use the power that is theirs
while teachers sit back and com-
plain about the way this power is
sometimes exercised? The realist is
not content to complain or petition;
he has learned that the healthy
response—and the expected re-
sponse—is to use whatever power
is available to him.’

What is teacher power? In what
manner does it manifest itself?
Upon what motivations is it deve-
loped? Is it good or bad? What are
the defensible dimensions for its
application? This article attempts to
deal with these and other issues.

Horvat® states: ‘Power is the abi-
lity, either real or imputed, which
when possessed by one entity en-
ables that entity to cause another
entity to behave in a manner in
which it would not have behaved if
the threat or actual application of
action by the first entity were not
possible.’

By this definition, if Miss Jones
can, by marshaling support of pa-
rents, offset an administrator’s' re-
commendation for a transfer which
would otherwise have been effect-
ed, she is using teacher power.

If a teachers’ association can,
through group action, modify estab-
lished school board policies with re-
gard to kindergartens, classroom
enroliments, or the employment of
para-professionals, it is employing
teacher power.

If a teachers’ organization can
operate, unilaterally, a teacher qua-
lification service, much against the
wishes of other educational agen-

“cies which could not offset the

development, it has exercised tea-
cher power.

Obviously, the exertion of power
is often closely related to what is
termed the politics of education,

Campbell and others* maintain

that ‘Educational policy-making at-

all governmental levels is immersed
in politics and by definition educa-
tional ~ policy-making - is ~political

action.” lannaccone® defines the
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politics of education simply as the
governing of education. If teachere
accept these definitions, and if they
realize that policy-m. king for edu-
cation takes place around them as
educators and at the levels of local
and provincial governments prima-
rily, and if they further understand
that they want to affect those deci-
sions, teachers must be involved in
political action,

There is always the element of
power or influence present in such
action. Political scientists stress the
use of this power and include it in
their dofinition of politics.

Fromin® is typical of these people
when he says: ‘Politics, in its broad-
est sense, is cnncerned with the
distribution of advantages and dis-
advantages among people.’ He sees
politicians making decisions that
affect people, and says that some of
these decisions are definitely in-
volved in the distribution of pay-offs
of one kind or another,

To Fromin politics is a matter of
what kinds of people receive what
kinds of pay-offs or advantage, and
under what circumstances. Obvi-
ously, by his definition, those who
are more influential will gain a larger
share of the advantages to be dis-
tributed.

Groups Exert Power

Individuals and groups therefore
become concerned with influences
as related to the decisions in poli-
tics. They exert power. Corey” de-
fines power as ‘the organization and
implementation of the activities and
influence of a somewhat homo-
{.2neous group in an attempt to gain
conscious and desirable ends.’ A
logical extension of the definition of
power would be that it includes the
individual as well as the group.

While other forms of teacher
power may attract newspaper head-
lines and hence public attention, the

* pulse of public education rests with

the development and maintenance

~of the individual teacher’s power as

evidenced'in his or her influence in
changing the behavior of students.
This.is the ultimate criterion of the
viability of teacher power in any
form.

Intermediate criteria, related to
such other evidence of power as
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welfare gains, curricufum modi-
tications, or legislative enactrnents,
are of little consequence unless
there is some demonstrated linkage
with the greater professional power
of causing beneficial behavioral
change in learners.

The individual teacher's power
can also reside outside the class-
room. We have seen such a person’s
influence on colleagues, principal,
parents, or board members. How-
ever, this type of power is usually a
product of a particular circum-
stance, is informal rather than for-
mal, is unstable, and has a minimal
effect on the overall picture of tea-
cher power.

The type of power which has re-
ceived most attention is that of the
thrust of the teacher organizations
through group action. In North
America, this activity has been pre-
dominantly the prerogative of the
provincial or state organizations, for
obvious reasons.

‘Pressure groups tend to adjust
the form of their activities . . . to the

Teacher Susan Mackie participated in the
one-day work stoppage in Powell River last
spring.

etiective power within a govern-
mental apparatus.” On this conti-
nent the crucial decisions have been
made at the provincial or slate level,
and teacher power has drawn a
bead at that same point. Not so in
Britain, where the national Ministry
has held legal control of education
and the National Union of Teachers
has exerted its influence at the same
level.

| shall make no attempt to docu-
ment the historical development of
Canadian provincial associations
and their increasingly influential
position in the ten (or really eleven)
power structures for education in
this country. Suffice it to say that in
this country, particularly in the
West, teachers’ associations exhibit
most of those characteristics wished
upon such organizations in the
United States by Myron Lieberman,?
who claimed nine years ago that the
American groups’ futility in protect-
ing the public interest and the legi-
timate vocationai aspirations of tea-
chers was a natiorial tragedy.

Frcm the very beginning the
western associations represented
breaks with tradition that were des-
tined to move them to the avante
garde position they hold. They were
for teachers only, providing an inde-
pendent source of power, free from
internal influences of school inspec-
tors, departmental officials, and lay
citizens. And they stressed a homo-
geneity of membership, with ali tea-
chers having equal status.

Such independence and solida-
rity, when combined with a high
degree of combativeness in the
educational arena, has brought tea-
chers’ organizations in this region to
a level of very visible and very con-
siderable influence.

Many Causes of Teacher Unrest

Teacher power is here, and is here
to stay.

Recent publications have ad-
vanced many motivational bases for
such displays of teacher power;
some economic, others psychologi-
cal, sociological, political and pro-
fessional.

Teacher unrest is seen by some as
one aspect of a larger societal unrest
sweeping this continent. Students,
minority groups, occupational asso-
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On November 12 several thousand Lower Mainland

teachers gathered in the Agrodome in Vancouver to
protest the stalemate in salary negotiations and to

demonstrate their solidarity of purpose.

ciations in the private sector, age
factions, the man in the street—all
seem immersed in a state of general
restlessness with their lot. Some
writers believe that the cuirent up-
surge in teacher power is related
primarily to this unrest,
" Perhaps the most recurring moti-
vation attributed to displays of tea-
cher power is that of material bene-
fit. -Unquestionably this was the
common theme in.the early years of
Canadian organizations, and it has
been without doubt i1: focus of the
recent impetus to teacher influence
in the United States.

At least one writer® advances a
thesis  related to-a psychological
basis. The drive, he claims, is based

_on a drive to emancipate teachers

from the role of the subservient, the
apathetic and the meek. That may
have relevance on the American
scene, but it is hardly descriptive of
the contemporary scene in Western
Canatia.

- However, emancipation from a

bureaucratic structure may be an-

‘other thing. Teacher power has in-

creased in intensity in the United
States in direct relationship to dist-

. rict size and the number of levels of

authority present. In addressing an

audience in Saskatchewan, | in- -

sisted!-—and would still maintain—

_ that first and forerost teachers are
bureaucrats. They are bought at a
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price by a board, they are superin-
tended by superintendents, in-
spected by inspectors, proctored by
principals, co-ordinated by co-ordi-
nators, and controlled by clocks.
They are custocians of the public’s
children, and/in many ways parent
surrogates.

Groups May lte Filling Vacuum

The model /;":of an independent
educator is hard to come by and the
power movement could well have
roots in a driye toward a degree of
professional zmancipation.

Is it possible, others ask, ‘that
much teach[ér power is attributable
to the upward mobility of a group
drawn sornewhat disproportionately
from the lower socio-eccnomic
levels ofjsociety? :

Or is the new emphasis in teacher
action based upon an insistence on
a tenet cf democratic action, in
which educators are demanding
that they be extended the right—not

merely the patgrnally ascribed pri-
4 lilege—of influencing, and perhaps

sharing in, decisions which affect
their professional liyes?

Or could. teachers:be attempting
to circumvent a hierarchy of autho-
rity which is not working weli? Cor-

‘win'? states -that -educational bu-

reaucracies—such as Departments
of Education and district central of-
fice structures—are not working

very effectively, that school systems
appear to be failing to come to grips
with many of the problems of the
day, and that administrators are not
coping adequately with the ail-
ments of inadequate financing,
competing objectives, educational
failures, student dropouts, and the
like. Perhaps teacher groups are
moving to attempt to fill vacuums,
and to correct deficiencies in the
status quo.

Unquestionably, the increased
educational and professional spe-
cialization of the teaching force re-
quire that some of the traditional
administrative processes of deci-
sion-making be modified to include
the teachers’ voices. But neither
elected nor appointed officials have
relinquished their traditional autho-
rity willingly. I suggest that this tea-
cher demand and this reluctance to
respond to the demand are at the
center and circumference of the
currrent positions of teacher power.

Teacher knowledge (and know-
ledge always provides a potent basis
for influence) and teacher specia-
lization have not only challenged
the conventional authority of lay-
men; they have placed teachers in
positions of having superior infor-
mation to that of the administrators
who hire and evaluate them. The
traditional roles which line adminis-
trators have played as curriculum
leaders have already become
unfeasible,

Organizations Are of Four Kinds

Blau and Scott!® identify four
basic categories of persons who can
be distinguished in relation to for-
mal organizations: the members,
the owners, the clients, and the
public-at-large. Classifying organi-
zations in terms of which of these
four categories of people are the
prime beneiiciaries, they have
established the following cui bono

" typology:

1. mutual-benefit associations,
where the prime beneficiary is the
membership;

2. business concerns, where the
owners are the prime beneficiary;

3. service organizations, where
the client group is the prime bene-
ficiary; - o

Continued on page 720
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One of our favorite humorists recalls
the Christmas concerts he starred in as

an elementary school pupil in the 19303,

Sir,

Re your letter of September 14,
1962. | mean the one in which you
ask me to help you track down
someone from the Little Red School-
house era who,could write you a
light, nostalgic piece about Christ-
mas Concerts, something that would
add a festive and hysterical air to
some December issue.

During the seven years that your

letter has been on my desk and
. conscience, | have carried on the
-search. But without success. All |
have been able to discover is that
none of the squares who make up
my circle of acquaintances suffer
~from anything resembling total re-
call about Christmas Eve in the Little
Red School House.

| guess we'll just have to admit
- that the Little Red School House is
no longer the  Happy Hunting
Ground  for educational memoir-

mongers that it once was. Surely it's

time now for the proper authorities

- to announce that it's: Open Season -

“for reminiscers on those urban pre-
serves most of us knew during the
-Thirties.and.Forties. :

If this were done, I might even be
- able to write you a-merry set of
’ kChnstmas ‘Concert- memories my-

self, although | am not absolutely
-convinced that what happened to~

. me’'on the stage of Vancouver's Lord
Kitchener School during the mid-
thirties was all that laughable.

ks Nor am | entirely certain that I
: cpuld remember enough to make

- “jaded and expenenced one:

the length of story you'd want. Let’s
see. | can somewhat dimly recall
being dressed up as an Elf and join-
ing my Grade 2 classmates in a
timorous rendition of ‘Rudolph The
Rude-Nosed Reindeer’ (1932 was a
bad year for head colds), while our
teacher waved her arms desperately
and contemplated going on per-
manent exchange to some Pagan

- country.

Having built up this much remi-
niscent steam, | find | can also re-
member what happened in Grade 3.
Once again | was trussed upin_an
Elf's costume, this time as part of
the background in one of those tra-: -
ditional forest idyls. It was called, 1
believe, ‘Robin Hood And His Merry :
Christmas Men.’ ,

Things got even more dramatlc in

Grade 4 when our class of 38 schol-v o

ars produced a little number called - :
‘Snow White And The Thirty-Seven :

Dwarfs.” (You'll notice that all-out
participatory democracy was strong .|
at Lord Kitchener even before the. :
Trudeau era.) During the casting of

this production, 1 lost out in: the -

race for the lead role to a sleepy
blonde, and once again had to settle ..
for being an Elf, albeit.a some h

For some reason"Grade 5.
complete blank.” Perhaps tha was
the winter of the Great Snow when
the roof of the gymnasium-leake

'i,";Or perhaps it was simply: that the
- brilliance " of what “happened. .in
“Grade 6 has cast into_eternal sha
dow my memories of what kind of




an Elf 1 played in Grade 5.
-~ What did happen in Grade 6 was
that | got my first more or less
starring role. This was in a Corona-
tion Pageant that was, so | have
been told, second in its splendor
only to the original cast production
that had been. the rage of London
earlier that year (1937).
. Dressed.in a Japanese kimona, |
was  the  Archbishop of York. My
only -worry’ throughout the long
‘performance (other, of course, than
the fear that from sheer habit 1
would:approach the throne in an
O'p) w'as that my winter boots

ttle- pageant was an artlstlc
It ‘won parental . plaudits,
hope-—-tenure for the dear

In those simpler days, you may
recall, the educational approach to
pubescence was that boys should
be with boys, and girls with girls;
and that the twain should meet only
in the giggling hallways.

| was, therefore, in an all-boys
class, a fact that is relevant here
only because it leaves forever un-
explained why someone - in their
mysterious wisdom decided that
this class’s contribution to the
Christmas concert should be a scene
from Alice In Wonderland, starring
Alice. '

Since | was among the class’s late
bloomers (my voice was still: so
high-pitched -that - only attentive
dogs heard half of what I said), the
finger was: put on me to be- Alice.

. This | took lmmvdlate steps to pre-

vent. It wash't that. |- resented being
among the’late bloomers but just
that | had nq strong urge to-appear

- in’public wearing a pair of them.

However, the close-call taught ime
something. | never again spoke up

in class until second year university, - -
- when | was sure: my - voice had

; changed And-1-have-had" nothmgr ;
- to do with Christmas concerts'since.’

‘1 realize, sir, that | haven’t helped -
~.'you to brighten up some December -
“issue. Still, I hope- this-won't stop

you from calling on‘me again. when - -
you are faced with some other prob- -~
~lem that I .won't be able to help e
o W|th either.: A S

'k

Sat -As ever,

Alan Dawe B




_ qAfter more than three years of
. operation, some asseéssments can be
‘made of the work of the Depart-
““ment of Professronal _Foundations,
Slmon Fraser University. -
S The prmcrples underlying ~ the
- operatlom are . sound. In essence,
.. they - are  prihciples held by the
L BCTF, and supported by psychologl-

i 'whlch half the timeis spent.
' ‘ol "and a major part of the

Simon Fraser's
Teacher Education

ANTON VOGT !
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Program

~ HOW SUCCESSFUL IS IT?

A member of SFU’s Faculty of Education examines seme strengths .

and weaknesses of his umverslty’s unique method of trammg teachers.

are invited to form their own ‘per-
cepts’ of the nature of the job;to
recognize its problems as the result

‘of ‘immersion,” and to “form ‘con-

cepts’ ‘about strategies needed to
cope with them.

If this method is at variance with
normal procedure, it is; neverthe-
less, in accordance with the ways'in
which most of us usually learn.
Learnmg consists largely of iden-
tifying problems and solvmg them.
Theory unconnected with problems

identified by the learner seldom has -
“any transferability—as is frequently

demonstrated by~ students- - with
good grades in Principles of Educa-

. tion who, nevertheless, are’ mcom-,
~-petent in the classroom.
, From the students’ pomt of view,
there are other advantages in the
arrance with that cus*omarrly as-
umed m teacher—trammg mstltu- '

Simon Fraser system. ,
: One is that those who are un-

. suited to the profession find out
11 that they are unsuited to it in. the
. first few weeks of their tralnmg, and
. “can withdraw, or be persuaded 'to
i wrthdraw, without much financial
"~ loss or loss of time. This is in sharp*
‘contrast to other systems, under:

. .weeks can only be personal If they‘ -

‘.isrgned to shatter confidence. On the,
contrary, SFU -students are, given

~ lated ways.

;*for work professronally rn'keep g

which. students may spepd four or
five years preparing theoretically for
a profession which turns out in
practice to be something with whrch .
they cannot’ cope _ g
‘The early. ‘immersion’ without :
preparation is déliberate. The ‘per-
cepts’ to be derived from the first-

were to be elicited in question” .
form, the questions would be: ‘Do~ -
you like working with children? Do« - .~
you enjoy being back in'schoolina =«
new role, as teacher rather than -
pupil? Do you want to improve _
yourself as a teacher after this initial -
experience? Do you feel that it IS)— =
your vocation?’ -
The first eight weeks are not de-~

strong ‘support, in dlfferent but re-.

First, they .are sent out in teams‘
of three or four. S ‘

" Second, they are ant to- ap-
proved’ teachers: Assouates, ap- °
pointed by district superintendents,’
who' are -paid .modest honorari

The B, C TEACHER—‘
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The writer is an associate professor in the
Department of Professional Foundations. His
views are not necessarily those of the
Department.

with the aims of the BCTF—i.e., the
training of others entering the pro-
fession,

Third, they are visited regularly by
Associates of the Center, teachers
of proven ability, employed by the
university for that purpose, and to
conduct seminars during the weeks
on campus, In additicn, members of
the faculty are available for con-
sultation.

In practice the organizational
plan is subject—like all other plans
—to human fallibility. ‘Teams’ do
not always ‘jell.” Approved teachers
do not always, themselves, approve
of having students foisted upon
them. Associates of the Center, who
are by definition themselves in a
new and temporary role, often find
it difficult to brief students and tea-
chers on a program which is new to
them, too.

Faculty members, despite their
own lack of pretensions, can scarce-
ly escape the ‘Ivory Tower' aura,
which led to the adoption of an anti-
Ivory Tower organization in the first

place. They are therefore sometimes -

nct ‘approached by the students
who need them most.

Neveuheless, there are few fall-
"ures, _except in- communications.
Most of our students do reasonably
well in the first eight weeks, in the
- 401 program. Those who withdraw
voluntarily, or- are asked to.with-
- draw, IOSe'relatively little. The vast

majority choose to remain; and are’
permltted to enter the second phase »
-of. ‘the - program, 402—eight weeks

on campus, for lectures, educational
“and "urncular semmars, and mdl-

vidual study. Most of them arrive
with an inchoate bundle of ‘per-
cepts,” strongly opinionated, and
full of reforming zeal.

Meanwhile, the teachers with
whom they have been associated in
the schools range from those who
despair of young teachers trying to
teach without any background of
methods to those who try to give
them the on-the-job training they
are there to get. With the best of
them, the on-the-job training in-
cludes a continual dialog, not only
on methods, but also on objectives.
With the worst, the students are
non-professional assistants, to be
used for menial tasks only, including
giving lessons whose content and
format are wholly determined by
the ieacher.

Freedom Is Misused

The 402 program is subject to
human fallibility in more subtle
ways. Students are given more free-
dom, both in unscheduled time and
in choice of scheduled activities,
than most of them have ever had
before in their formal education.
Insofar as the faculty can be said to
have a common philosophy of edu-
cation, freedom of choice by the
learner is consistent with that philo-
sophy; but there are obvious pit-

~falls, -

-One factor, in 402 as always, is
time, Eight weeks is too short a time

~for many students, who may have

been regimented through most of
their school years, to learn to use
their freedom responsibly. A num-

- ber:seem to drift through the first-

weeks, exploring rather than under-

_taking any study in depth, whereas
the intention is that they should be-
vengaged in both

Moreover, once work in the class-
room has been savored in 401, even
some of the most enthusiastic be-
ginning teachers—perhaps especi-
ally the most enthusiastic ones—
chafe at what they regard as ‘mere
theory.’

The 402 program is designed to
combat this in several ways, not all
equally successful, and never suc-
cessful with all students. The ‘emor-
gasbord’ approach is presented be-
cause it is thought to be the best
approach pedagogically, for stu-
dents at all tevels, in the school sys-
tem as well as at the university. In
other words, it is itself designed as
a method, to be learned by exper-
iencing it, so that it may be used
for teaching others,

Students—given ‘free’ time and a
wide variety of choices in determin-
ing their use of seminar time, and
attendance at lectures—almost in-
varizbly ‘enjoy’ 402. Nevertheless,
many of them are convinced that
they do not learn anything, or at
least that they do not learn anything
that will be useful to them as
teachers,

Perhaps- an innate Puritanism
suggests that learning and enjoy-
ment are mutually exclusive? Our
view is directly opposed, but in
many instances we okviously fail to -
communicate what should be -
obvious.

Meanwhile, the Ivory Tower aura
is built up in one area and exploded
in another. The 402 program in-
cludes two or three lectures a week
by university professors. Some, but’
not all, are from the Faculty of Edu-

cation. A few, but not the majority,

are asked to talk on various aspects
of the school currlculum .

Key to course ‘names, and time- sequence, in the
SIMON FRASER PROFESSIONAL DEVELOPMENT PROGRAM




‘It takes courage to be a teacher, because wé are

so exposed to criticism every minute of the day.’

Dr. Selma Wasserman, shown with two of her students, is

Acting Head of the Department of Professional
Foundations. i

“The chief concern of Professional
Foundations, through the co-ordina-
tor of the 402 program, is to intro-

* duce students attending the lectures
to significant ideas: social, historical,
_scientific, -aesthetical, cultural and

.~ ethical, as well as educational.

“""_. Again, the smorgasbord type of .
_presentation is followed. Itis hoper

" that ‘everyone will find something
significant; but no one on the facul-

__ 'ty expects that everyone will find

" everything equally valuable. Need-
less to say, students with such ex-
pectations are as often disappointed
as students in any other kind of lec-

“ture series.” It is because of such
expectations that lectures form such

. a small_part of the total program.
~Lecturing to the whole class has its

“ "uses, but it is a minor, and largely
~ out-moded, ' ingredient in good

" teaching practice. -
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~ ciate-teacher

An entirely opposite approach in
other activities should furtker dispel
the Ivory Tower aura. First, students
have more unscheduled than sche-
duled time—to pursue their own in-
terests; in ti;2ir own way, at their
own speed, with the entire univer-
sity and its personnel to draw on as
‘resources.’

‘Second, in whatever seminars and
workshops they choose to join, most
of the ‘teaching’ is done by Asso-

ciates of the Center, who were in ’

the schools in the preceding year,
and will be returning to the schools
in the year following. Faculty mem-
bers who enjoy teaching naturally
join in, and sometimes direct pro-
grams in areas of special interest to
themselves, but the major liaison
and responsibility is between Asso-
and teacher-to-be,
here as in the 401 experience. -

Both Associates of the Center and
students, especially in the first
semester of Associates’ appoint-
ments, find certain difficulties in
this deliberate decentralization of
authority, just as Associates in the
schools sometimes find difficulty in
their own roles, as extensions of uni-
versity personnel, performing facul-
ty functions.

The idea is wholly in keeping with
the declared objectives of the BCTF
—to share professionally in teacher-
training. Moreover, to achieve it,
budget allowances for Associates’
salaries and honoraria make up so
large a portion of costs that per-
manent faculty is too small to do all
the teaching. It was never intended
that it should.

With one semester completed in
Professional Foundations, on which
half has been spent in a ‘team situa-
tion’ in a school, students go out
singly to a full semester of on-the-
job training. Education 405 tends to
make or break. If screening has been
adequate before entry and during
401 and 402, it usually makes a:
promising young teacher. But again
there are. pitfalls.

Student Weaknesses Show Up

“The mere fact of being ‘alone’—
as a student-teacher, without sup- -
port from other student-teachers—
may reveal weaknesses not exposed
in 401. Preparation in 402, in all
likelihood, is inadequate; not for
405 so much as for expectations
raised in both the student and his
new Associate. The student may feel
confident about being adequately
‘trained’ already. His Associate may
expect him to be, and expect him to
cope as a fully-fledged teacher, to
be allotted classes and subjects on a
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scheduled timetable, with few op-
portunities for observation, and lit-
tle joint planning or joint evalua-
tion.

That such attitudes vitiate the in-
tentions of the program can be
made clear by stating that if the
student were indeed adequately
trained there would be no need for
405, or 404, or further in-service
training.

Curriculum and other seminars in
the brief eight weeks of 402 can
perhaps widen horizons and give
some indications of possible meth-
ods. But it is in the four months of

405, if anywhere, that methods can

be learned, and tried, and modified
as the result of experience and of
discussions between novice and

- teacher. Clearly, the Associate in the
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Head of the Department of Professional Foundations,
Dr. John Ellis, is currently on a research semester.

school has here a major role—as
mentor to his student, as well as
teacher of his class.

The designers of the program—
Dr. Ellis and his colleagues—chose
the 'prentice-master system not only
because it is hallowed by tradition
and pedagogically sound, or only
because teachers, in their move to-
ward professional status, demand
it. The hope was also that it would
lead to an on-going ‘up-grading’ of
teachers, with built-in opportunities
for dialog.

For the most part, this is taking
place. However, even in the largely
one-to-one relationships of ‘pren-
tice and master in 405, our human
foibles get the better of us. After all,
the chief concern must be with the
class, and teaching any class is diffi-

cult enough, as any teacher knows.
But in addition, frank dialog requires
a lelting down of barriers—and we
all hate exposing our weaknesses,
either to those ‘above’ us or those
‘below’ us.

Students in 405 are unfortunately,
like other students, over-concerned
with grading. The Associates, in
many cases, are like the rest of us,
over-concerned with saving face.
Perhaps too few of us have the
requisite humility, or the genuine
pride, to accept ourselves as we are
and to move forward rationally from
where we are, profiting from our
own mistakes. It takes courage to be
a teacher, because we are so ex-
posed to criticism every minute of
the day.

Similar weaknesses are observ-
able in the third and final semester
of the Professional Development
program. Designed to round out
and complete what is still, by the
standards of other professions, a
short period of training, it does not
always achieve what it sets out to
do.

Certainly it cannot in any sense
‘complete’ teacher-training; yet a
number of students make this as-
sumption, and do not even seriously
attempt to ‘round out’ their educa-
tional experience in that direction.
On the centrary, resenting the obli-
gatory aspects of the 404 semester,
some deliberately choose ‘soft op-
tion’ courses at first-year level, stat-
ing that they do so to maintain their
grade-point average.

If this is a corrupt practice—and |
think it is—there are corrupting in-
fluences leading to it. One suspects
that it is the trade-union element in
the BCTF and in the Department of
Education that is concerned with
time-serving rather than effective-
ness, as part of professional training.
In B.C. Socrates himself would not
be allowed to teach without certi-
fication through the normal chan-
nels, and an eye to his grades.

Meanwhile, the program is com-
pletely successful in at least one re-
spect. It lures three times as many
applicants as we can cater for,
physically or financially. Moreover,
many schools are as impressed. by
our students as we are. §
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1 Teaching English to immigrants is a specialized

L

“The number of immigrants pouring into British Colum-
bia has been steadily increasing over the last few years.
Demand for instruction in English is increasing too. Who

-is-going to teach them?

Forty years ago Leonard Bloomfield deplored the fact

could only ‘waste time and reach a poor result.” Have we

i+ imade much progress in the intervening years?
' Britain has long offered teacher training courses in
~ this field, and graduatec from there are teaching all over
the world. It is only in the last decade that Canada has
recognlzed the need for special training for teachers of
“ English as an additional language. Laval University was
. the first to offer instruction at the university level. The
' Ontario Department of szenshrp has taken a strong
~~lead . in providing - courses for students, training for
L teachers, and’ emphasns on becoming: happy, useful

. citizens.

£  ordinator of New Canadian Classes for the Vancouver
~.-School Board's. ‘Adult Education.Department, prompted

of: Crtrzenshrp, the Vancouver School Board and the
- University of British Colimbia co-operated to offer the
first_ training program: three years ago. The university
brought in as director a renowned authority in second
‘language teachmg, A V P. Ellrott of the Umversnty of
London, England

Mrs. Wakefteld a teacher of Englrsh asa
second language, wrote this artrcle last ;-
spring while attendlng umversrty

_that teaching language without a knowle dge of its nature -

The: enthusrasm of the: late M, L Henderson, Co-

g __the opening’ of a course here. The Federal Department.

year T BT e

field of instruction because of the many problems of
pronunciation and word order faced by newcomers learning
a new language. A teacher of this special field
describes Vancouver’s program of teaching English to
New Canadians and tells why such teachers as hersclf
need training for this work.

PATRICIA WAKEFIELD

The fourth such course began on the UBC campus in
January, under the direction of Dr. R. E. McConnell, who
is assisted by a team of experts which includes Dr. R. E.

Gregg, a phonologist. It is quite possible that such

courses will soon be an option within the regular teacher
education program.

The large numbers of lmmlgrants-—adults and child-
ren—seeking instruction in Engllsh has strained the pro-
fessional resources available in B.C. and the need for

doing the best possible job has become a matter of grave '
concern for responsible educators and government

officials. The urgency of this problem has ilso focused
attention on the similar plight of our Indian people. For
many of them English is also a second language, and they
have been offered little special help in overcoming the
handicap in an English-based school system.

Programs for New Canadians vary throughout the
province. In Vancouver, classes are sponsored by the
Vancouver School Board. The Adult Education Depart-

ment offers two-night-a-week classes in 'many of the -
secondary schools, as well as a few four-night-a-week
classes. Manpower has purchased all adult places at

Dawson School, which is operating on a shift basis from

'7:30 a.m: to 10 p.m.; five days-a week. :
Children under 17 attend classes in the elementary
schools. These are under the Special Classes Division,

and are scattered at various schools throughout the city.
Children are taken by bus to the class assigned them. As

soon as they can cope with the language, they are trans-
_ ferred to-a regular day class. Some secondary schools

have classes also-——Krtsr!ano, for mstance, has three this




There is a great need, but little provision, for day
classes for adults. The VSB offers four half-day classes at
- the YMCA, but facilities are not available for more.
Consequently, there are private classes springing up
throughout the city and in the surrounding area. Victoria
has an enterprising program for adults. New Westmins-
ter started night classes last fall and has now day pro-
grams as well, Prince George, Ocean Falls, Powell River
and Kitimat all have classes. In fact, there are more than
60 centers in B.C. offering instruction in English as an
additional language.

‘TEAL Teachers Must Be Trained
What trammg is necessary for a ‘TEAL' teacher and
“why?

Itis not enough to know how to speak the language; a
teacher must have a conscious awareness of the struc-
‘ture, of the system or systems which constitute a langu-

-~ age. Fach one has its own phonology (scund system),
morphology  (word: formation) and syntax: (sentence
s p’d'tternin'g) '
“An Arab’student hears no difference between p and b
- ,because in his language the difference is not significant.
s srgmfrcant in‘English if he asks for a ‘pill’ instead of a
““bill." To Spanish, Greek and ltalian students, ‘bit’ and
- ‘beat’ sound the same. ‘Today | saw a beeg sheep een the
-harbor.” How often we have smiled when Chinese peo-
“ple substitute | for rIf you hear a student determinedly
*“’muttering over and over ‘a loaf of rye bread, you will
know he has been to Englrsh class.’
“-Itis not practical to expect that a teacher can know
- the native languages of all the students. In a class of 15+
;'students -there ‘may be-12: countries represented! A
rained teacher, however, will know the main areas of
probable interference in transferring from one language
~'to another; and will be prepared to correct the difficulty
quickly and efficiently. -
Many’ people are_not aware that the plurals of dog
and cat are drfferent sounds. We are so ‘print-bound’
hat: we: assocnate sound and letter without thinking. "
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Teacher Doris Standly, of Vancouver's
Laura Secord Elementary School, teaches
English to children of many nationalities.

Listen as you say ‘dogs’ and ‘cats.” Are the final sounds
the same?

A foreign learner must hear the sounds and become
adept in imitating them long before he sees the written
form. German students, for instance, will say ‘doks’ in-
stead of ‘dogs.’ His teacher will know what drill will help
him quickly before the error becomes a habit.

Word order in English is very important. A change
usually means a change in meaning:

The dog bit the man.

The man bit the dog.

Some languages are not so dependent on order. When
they transfer patterns from their own languages the
order is often distorted in English:

Did you come front Victoria over?

He sold last month a car to' me.

TEAL.teachers analyse the structure of the language
and begin teaching the students the -basic patterns,
gradually progressing in difficulty as each one becomes
familiar. The ultimate goal is automaticity, but this re-
quires hours of -practice. Here are a few examples ofj
simple patterns:

This is a chair. Is this a chair? Yes, it is.

This is a table. Is this a table? No, it isn’t.

Now I am walking to the door. What am | domg? You re
walking to the door.

Your name is Marra What's his name? His name is -
George. '
The emphasis is always on oraI Ianguage———llstenlng then
speakmg

“Untrained teachers may not realize the primacy of

speech. All societies have language—spoken language; -

the written language is merely a graphic representation’

of it. This does not indicate a deprecation of the impor- " - 7

tance of the written words; it underlines the develop-
mental process of language learning—listening, speak-
ing, reading, writing. ‘

In the last few years, linguistic research has’ uncovered

a great deal of knowledge about language. These dis- SR
coveries and theories are being applied to the methodo- -
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logy in second language teaching with remarkable
results. A New Canadian student will not be able to
recite the definition of a noun or verb, but he will be
able to generate a sentence from a given pattern, and he
will be able to transform the basic pattern into other
kinds of sentences.

A TEAL teacher cannot stop with knowledge of ‘ap-
plied linguistics,” however. In his classroom are people
from many different cultures, all trying to adapt to a new
way of life as well as to a new language. Language and
culture are so intricately interwoven it is almost impos-
sible to consider them separately. Culture embraces
everything that determines how people live and think; it
is an intimate part of every human being and he is
comfortable within it.

What happens when a person shifts his environment
to an entirely new culture? What interferences will be a

Being able to speak English is as important
for adults as it is for children. Here the late
Mel Henderson is shown working with two
New Canadians in a night school class

in Vancouver.

problem for him? Must he shed the old culture entirely
as he tries to fit into the new? And how should a teacher
react when Indians of different castes refuse to remain
in the same room, when a German and an Austrian
glower angrily at each other, when an Israeli and an Arab
almost come to blows?

Antihropology has discovered many of the answers,
and provides a wealth of information painstakingly
documented. A TEAL teacher must at least open the
door to this field of study for background knowledge.
Such knowledge will reinforce his techniques and
strengthen the sympathetic bond between him and his
students.

Sociology is a closely allied discipline. A newcomer to
Canada faces the problem of fitting himse!f into a new
society, an existing class structure. He has come from an
entirely different class structure, often a very rigid one,
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where mobility is rare and difficult, not matter of fact as
we like to think it is in North America.

Many people in Canada are blissfully unaware of the
slructure of their own society and the forces which pre-
dict it. A TEAL teacher cannot be so because it is part of
his job to he cognizant of the problems his student faces
and to help him in the process of accuituration. Why?
Because the enormity of these problems bears directly
on the student’s ability to learn the language.

Are we biologically programmed for language? How
do we learn to speak? Does language acquisition involve
the same processes for a child learning his first language
as for an adult learning a second language?

These are indeed deep open-ended questions, but
questions which concern all teachers of language—in
fact, all teachers! Experts in this area are doing important

research. Studying the results of their work is part of the
continuing education for a TEAL teacher.

At the conclusion of the present ‘crash’ course at UBC,
there will be approximately 100 trained TEAL teachers in
British Columbia. Some of them will not stay in the pro-
vince because, although our need is great, the need in
other parts of the world is greater. In fact, the demand is
more than twice as great as the supply.

Yet the number of immigrants arriving in British
Columbia is steadily increasing. The newcomers are
bringing with them skills, traditions and ideas which
make a valuable contribution to the Canadian ‘mosaic.’
They are anxious to become useful, involved citizens.

Are they wasting their time in classes where teachers
are well-meaning but untrained? Are we derelict in our
responsibility as Canadians by neglecting training in
citizenship? §
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Teacher Power
Continued from page 109

4. commonweal organizations,
where the prime beneficiary is the
public-at-large.

Canadian teachers’ associations
must be considered in three of the
four categories. As ! indicated ear-
lier, they have been most active as
‘mutual-henefit associations,” con-
cerned with teacher welfare issues—
saiaries, tenure, pensions, living and
working conditions, Yet one cannot
deny a relationship between the at-
tainment of better social and econo-
mic conditions for teachers and the
services they render. In addition,
teachers’ organizations on this con-

tinent (with the exception of the
American Federation of Teachers)
have concerned themselves with
more directly client-oriented acti-
vities—action research endeavors,
sub-association activities of special-
ists, seminars and workshops, to
name only a few. They have there-
fore possessed the attributes of a
‘service organization.’
Furthermore, catering as they do
to a multiple clientele, the profes-
sional teachers’ groups can hardly
escape the pursuit of certain goals
designed to promote the common
good. When the organizations
called, and often were among the
first to call, for equitable financing
arrangements for education, the
equalization of educational oppor-
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tunity, the development of viable
administrative units, the unification
of provincial teacher education and
the provision of free adult educa-
tion, they typed themselves as ‘com-
monweal organizations.’

The significance of these observa-
tions? Any analysis of teachers and
their influence which restricts itself
to emphasis upon a particular type
of organization is inadequate. Tea-
cher power has slipped beyond the
bounds of benefit to the member-
ship only. The only meaningful dia-
log on this point can be in terms of
value judgments as to the balance
among the various emphases.™

Teacher power in Canada has
manifested itself in diverse struc-

tural forms, Here are a few ex-
amples.

Because most crucial decisions
are reached at provincial legislative
levels, and since teachers are col-
lectively numerous (and most of
them do vote), there has been a pre-

dominant emphasis upon direct ap-

peal to elected members of govern-
ment. Discussions with the local
member, keeping communication
pipelines open to the Minister and
the Cabinet, persistent and con-
tinuous dialog with senior Depart-
mental officials, the wining and din-
ing of both majority and opposition
members, the securing of candi-
dates’ identification with association
policies—these and other similar ap-
proaches have been very evident.

Such voter influence has beer: en-
hanced by the public’'s general
apathy toward education. It is rather
a sad commentary on the democra-
tic process for education that, on oc-
casions, teachers have made legisla-
tive gains despite the strong and un-
animous oppaosition of school trus-
tees and Departmental officials.
When legislators have apparently
counted heads, they were at times
obviously convinced—as was |
when | worked with a trustee asso-
ciation—that the voting strength re-
presented by the elected trustees
did not add up to that marshaled in-
ternally by the teachers’ organiza-
tion. It makes one wonder who re-
presents whom, and how little use

Al Blakey of VESTA (left) and Bob Pyke of
VSTA (right) discussed the education finance
formula with the Hon. Donald Brothers,
Minister of Education, as part of the lobby
involving representatives of local
associations throughout the province during
the 1969 legislative session,

one of the groups in the educational
power structure is able to make of
the influence of its theoretically ex-
isting electorates.

Eckstein'® claims, and | have re-
ferred to this tenet, that a group in
command of specialized knowledge
will exert pressure on the specialists
in the governmental structure,
chiefly the bureaucrats. There are a
number of senior civil servants and
district superintendents who can at-
test to the validity of this generaliza-
tion. Because teachers are each year
in greater command of specialized
knowledge, as indicated by im-
provements in their education, this
form of activity is not likely to wane.

Appeals to the public through
carefully planned publicity and
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public relations programs have been
evident in Western Canadian tea-
chers’ organizations. In some in-
stances, these have been geared to
direct vote-getting; most, however,
appear to he designed 1o bring pub-
lic pressure to bear upon politicians.
In other instances, such as with the
Alberta Teachers’ Associalion’s
sponsorship of Education Week
activities, and the BCTFs recent
provincial pre-election publicity,
the attempt has been to genefate
public and public representative
concern for crucial policy positions
of the oiganizations.

Funds and Power Related

The availability of funds must be
related to the efficiency of the
power thrust of any group. Teachers’
organizations in Western Canada
are, relative to any other organized
group on the provincial educational
scene, including the employers’
association, abundantly wealthy,
That most of them spend more
monies on welfare matters alone
than is found in the total budgets of
trustees’ groups indicates that signi-
ficant countervailing forces to tea-
cher power have been, and might
be, hard to locate at this level.

| need not enlarge on certain
more obvious structurings of influ-
ence. The business of strikes, slow-
downs, black- or grey-listing, de-
lays of negotiations through dis-
trict recruitment periods, and the
like, are familiar to us all. We are
also aware of the direct and indirect
benefits to organizations of legisla-
ted compulsory membsership, a sys-
tem of check-ofis for dues, and
other concessions normally found
in the private, labor section of
society.

While the foregoing has not been
exhaustive, we are forced to con-
clude that the influence of teachers
shows in diverse structural forms.

is teacher power, ‘as currently
manifested, a good thing? Is it de-
fensible? What is on the horizons?
A number of value-laden comments
follow.

It must be admitted that people
do indeed have a right to influence
decisions which will affect their liv-
ing-and working conditions. If they
can bring the impact of specialized
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kriowledge to the decision-making
table, knowledge which otherwise
is not available to the educational
politicians or is withheld from them,
this is appropriate and defensible.

And if the present decision-
makers do not provide answers to
certain educational needs, surely it
is only a reasonable expectation that
teachers, with a dedication to ren-
dering quality service to students,
will combine this drive with their
specific knowledge to fill perceived
vacuums.

I believe that teachers’ organiza-
tions should continue to marshal
their resources behind defining the
means they will use to exert the
power they possess and, having
done so, apply such power with all
the vigor they can muster.

Political scientists appear to agree
with this point of view. To quote
Eckstein,!® who undertook a per-
ceptive study of the activities of the
British Medical Association, ‘Demo-
cratic systems seem to work most
effectively, from the standpoint of
action, where parties work least
effectively, from the standpoint of
representation. For in democratic
systems parties must perform simul-

tancously two functions which are,
on the evidence, irreconcilable: to
furnish cfficient decision-makers
and to represent accurately opin-
ions. The best way to reconcile these
functions in praclice is to supple-
ment the parties with an alternative
set of representative organizations
which can affect decisions without
affecting the positions of the deci-
sion-makers, This is the pre-2minent
function of pressure groups in effec-
tive demo. ratic systems, as the com-
petition fur powar is the pre-emi-
nent function of the parties.’

It seems meaningloss to  get
caught up in the 'utiion veisus pro-
fessional’ debate. Teashers’ groups
exist both for their members’ well-
being and for that of the larger
clientele. Any association with any-
thing to offer must merge both em-
phases. United States national orga-
nizations have seriously limited
their impact by either restricting
their activities (as is the case with
the American Federation of Tea-
chers and their sole emphasis on
welfare matters) ‘or by devising
semantic mains (as did the National
Educational Association with its
emphasis on professional negotia-

Teachers in Powell River staged a one-day strike last spring

to publicize the efiects of the defeat of a school

relerendum in their district. Leaders of the two opposition
parties attended a meeling called by the teachers on the
day of the strike. Dr. Pat McGeer is shown here (right)
discussing the issues with some of the teachers.
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Active Teachers

Miss Gloria }. Parkhill

Retired Teachers
Augustus J. Devereau
Miss Vera M. Smith
Miss Mary R. Wilson
Mrs. Evelyn Wood

We Shall Miss These Teachers

Last Taught In Died

Lillooet August 22

Last Taught In Died

Vancouver October 1
Vancouver September 17
Vancouver September 25
Departmentof  October22

Education (Castlegar)

tions and sanctions, rather than col-
lective bargaining and strikes) to
offset a possible image akin to that
of the competing agency.
~ Yet this type of debate persists.
Those who criticize teacher activity
as being non-professional, and
really mean it, had better be pre-
~ pared to see teachers truly act pro-
fessionally — including assuming
control over (1) the methods and
technigjues they use in their profes-
'sion, (2) the criteria for entry of new
persons into the profession, and (3)
decisions which affect the practice
: fﬁhe profession and those being
: pr,actrsed upon.
5/I suspect that often they do not
' Amean what they say and really wish
to relegate teachers to the ranks of
“hard-working,  powerless employ-

~ ‘benevolence and capabilities of
“their elected and appomted superr-
ors :

“As teachers move to a hrgherr

X "“plane of activity in- the decision-
. making process, they might well ex-

. pect that they will be called upon

fora greater. ‘accountability for their
~actions: Only in instances of -gross
. “misconduct are questlons of -ac-
- countability raised now. Cunning-
- f;ham" expressed this point of view
- this ~way: .
“.greater press for participation in

- from other professional groups.
" ‘What may not be expected, but
_ls bound to ermrge, are elevated

‘Complete texts of Dr. Kratzmann’s address
and. other. papers delivered at"the’ confer-

-Alberta: Council -on’School: Admmrstratlon,

1010 : 142 Street Edmonton 50, Alta

ees, who ‘place their faith in the

‘We. can expect . even

- more and more #reas of educational
,decrsmn from teachers as well as

ence. will_be ‘printed ‘in_monograph_form =
and=will =be " available for - $5° from--the-

expectations for the performance of
professional personnel, especially
teachers, since they are the advance
guard in the present power display.
As teachers gain a larger voice in
policy affairs and as their compensa-
tion is improved, the public inevit-
ably will be expecting improved ser-
vices. The performance “monkey”
will be squarely on the backs of tea-
chers. Questions as to “Why Johnny
can’t read” will not be directed as
much to school boards, or adminis-
trators, as to teachers. The responses
teachers are able to give to per-
" formance. questions will feed back
directly into public acceptance or
rejection of further participation in
policy areas as well as compensation
levels. Time will determine whether
teachers can carry the responsibili-
ties which accompany thelr new
authority.’ .
Time will also determine whether
Cunningham and others who share
his view are reasonable prophets.
The desire of groups to assume
greater autonomy must always. be
questioned in terms of their ability
to cope with such autonomy. With
respect to teachers’ groups, one has
certam misgivings.
First, while the educational qualr-
frcatrons of teachers are being im-

~ proved, there are still large numbers
_in their ranks who, hecause of youth

or.inadequate education, or both,
are ill-equipped to enter the deci-

. sion-making arena intelligently.

. Second, one has to be impressed
by the degrée t> which teachers
have been magnificently resistant to

. change (an evidence of true tea-

cher power even “if madequately'

dlrected)
Thlrd if, because of these short-

comings, we are to rely upon the
strength and wisdom of the tea-
chers’ organization itself, we had
better beware that individual tea-
chers do not merely substitute a
professional hierarchy for the cur-
rently constituted legal ones. In fact,
the role conflict of teachers in terms
of political, legal, professional and
parental expectations, particularly
in Western Canada, would be an
interesting area of résearch study.

The final emphasis must be given
to teacher power with a purpose. By
any honest definition of profession-
alism, the most professional tea-
chers are those who have the great-
est degree of power to cause bene-
ficial change in the behavior of
learners. The appropriateness of any
individual or group action must be
assessed ultimately in terms of
whether it helps or hinders such
change.

Teachers’ organizations would do
well to document all their demands,
all their political activities, all their
decisions, and all their accomplish-
ments, in terms of what they mean
to the prime client—the student. §
References available on request.
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¢Young people today are frequently
misrepresented by the mass media.
Adults often look down on kids as
if the latter were contemptible crea-
tures. Drugs, sex and the generation
gap are being discussed now more
than they have ever been discussed
in the history of mankind.

But as a teenager myself, I'd like
to ask, ‘What's the matter with
youth?’ Granted that this generation
is different from the last generation,
but wasn’t the generation before
different from it? The last generation
lived through the war and the de-
pression; but because it did, should
we be deprived of the things we
have now?

Circumstances today are very dif-
ferent from those of past years.
Through mass media the students
of today learn more about the world

-and the conditions of the world than

their parents could even have
hoped to learn at the same age.
Improved technologies and scienti-
fic advancements have given stu-
dents the opportunity to learn more
and do more than some parents will
ever be able to learn or do.

But is the change caused by these
advancements restricted only to
young people? Are not adults pro-
foundly affected too? The economy
of the country has certainly im-
proved since their youth. In fact, a
two-car family nowadays is com-
mon—one car just isn’t enough.
Whereas in the past generation
food, clothing and lodging were the
bare necessities, nowadays these
are nothing. Comfort, luxury and
convenience are among the most
primary concerns. People cannot
just have the things they need; they
must compete with their neighbors
to have the best of everything.

“It is this type of competition that
affects today’s youth. Because of
their need for the best of everything,
adults often become too concerned
with. monetary  problems to be
bothered with family problems. It is
not unusual for both parents to have

-a full-time job, or at least for the

father to work full-time and the
mother part-time.

. Because their children are older
now, they think it doesn't affect
them _as_much. This is a great mis-
take. Kids of high school age often
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need their parents just as much as
those in elementary school—some-
times even more. It is at this age that
the individual begins to change in
so many ways. Physically, emotion-
ally and mentally, the person is
trying to find his identity in life—he
is trying to fit in, but many young
people do not want to conform to
a way of life in which so many things

Miss Hoffman is a student at David
Thompson Secondary School, in Vancouver.

are wrong. Students see things every
day that they don’t understand, and
they often see things that make
them fear coming adulthood.

Parents who work most of the day
and get involved in social activities
at night simply do not have time to
help their children struggle with
their problems.

One girl at our school informed
me that her mother held down two
jobs. One week she met her mother
leaving the house as she was enter-
ing. After a short hello and good-
bye, the girl turned to me and said,
‘That's the first time I've seen my
mother this week.’ It was Friday.

This, of course, is an extreme ex-
ample, but it does happen. The lack
of adult attention to and interest in
activities and needed discipline
leaves kids to find their own activi-
ties. These kids get the impression,
and rightly so, that adults really
don’t care about them. They are at
the age when they begin to lay
foundations on which they can base
their morals and ideals, but when
they look around themselves, what
do they find? Newspapers filled
with crimes of burglary, murder,
rape and assault. They see people
entering the so-called marriage
state for life and, within a year or
two, off to divorce court.

They see TV filled with sex, vio-
lence and immorality. Almost every
movie has the wife with a secret
lover just around the corner, and
the husband who's having an affair
in the other room. Is it any wonder
they can’t find a base for their
morals? They see a world full of
contradictions; they hear parents
tell them what they can’t do, and
the next day see the parents go out
and do it themselves.

People whom they respect and
admire, they try to imitate; but if
the people set a bad example, what
can they do? If they admire them,
they follow anyway; but if they be-
come disillusioned, where can they
turn?

The behavior and values of par-
ents act less and less as models for
the young since they are contra-
dicted and outmoded by the alter-
natives offered by the mass media.
Adults increasingly adopt the dress,
music, dances and even the heroes
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of youth—thus depriving teenagers
of the tradional safe areas of rebel-
lion and challenge, and driving
them, perhaps, to unhealthy ex-
tremes to find other areas where
they can express their youthful
differences.

Lincertainty among parents about
which basic values and morals re-
main essential for social survival re-
sults in a failure of necessary limit-
setting for their adolescent off-
spring. Here, too, parents often re-
member their own childhood and
the strict discipline they received to

~keep them in line. They remember
the things they wanted to do and
couldn’t, and now permit their
children so much freedom that their
parents would be shocked.

Drugs of today enter here. For the
past generation it was alcohol, but
now it seems to be more serious.
Motivations behind the use of drugs
by youth are highly complex and
highly individual—curiosity, de-
fiance of authority, outside group
pressures, escape from frustration
and a sense of existential despair,
pure self-indulgence, a search of

mystical experiences, unsatisfying
family life, and so on.

Once they've tried drugs, how-
ever, they often continue because
it's a good way to lose themselves—
they don't have to think about the
state of affairs they’re in as a result
of home life, school life, etc. Drugs
become their way of expressing
their youthful individualism.

But although a large portion of
today’s youth have tried drugs, only
a small portion stay with them and
become addicts.

Outside of drugs, most students
today are concerned with reforma-
tion of the educational system.
One group in particular, The Van-
couver Inter-High School Union, is
working on a program to permit
students to work at their own rate,
non-competitively, for their own
personal satisfaction.

The student would learn things
related to his interests and work
with variations on a basic course
theme or outline. The teacher would
become a resource person and
counsellor. In this the student would
learn things relative to his environ-

ment and situation instead of some
facts that have nothing at all to do
with his present life. Students of
today take a much more active in-
terest in their education than stu-
dents of yesterday did.

Parents and adults often tend to
criticize students who rebel without
really listening to their cause. More
often than not, | think, they might
find the cause quite worthy. Quite
a number of students have re-
marked on how unfair adults are in
judging individual kids and groups
of kids.

| have personally heard grownups
refer to a group of kids innocently
walking down the street as a gang
or a bunch of hoodlums. This is
really quite unfair discrimination.
Outward appearances that seem
odd to adults do not necessarily rep-
resent something wrong or bad.

| hope | have succeeded in giving
you a better understanding of adults
as today’s youth sees them. If I had
to make only one comment on the
situation, 1'd say that the so-called

troubled youth of today are that way
only because of their upbringing.§

SIMON FRASER
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9 There used to be a popular song
years ago, warbled, on ohe record
| had, by a chick with a sort of
little-girl voice who plaintively kept
nagging her reluctant admirer for
‘... alittle less talk, a little more
action, please ...’
~ This phrase leaptinstantly to mind
when | picked up the October issue
of The English Journal, and read over
the _program planned for the annual

“ - love-feast of the National Council

of the Teachers of English, and no

- .- sooner had that one registered than
. another one popped up, ‘English
S Irterature is over-taught and under-
" read.’ To which 1 would ‘add, ‘and

Lo over-talked-about ’

: You should take a look at that
: elaborate program. Even allowing

. . for the American genius for organiz-
““ing and plannlng and allowing for -

,everythrng, the doings- planned for
this conventlon stagger the |mag|-
natron T

ol know |t's a natlon-wrde affalr,-

: ’and presumably must cater.to an
"attendance of thousands, but——-one
handred eleven sectlon meetings,
wlth from two o six speakers and
panelists at each one? And this is
not- countmg 22 specral meetlngs,
'srttmgs of- commissions, -seminars
Vand conferences, 13: study groups;

12’open ‘meetings; 28 closed meet- -

ings, and the usuaI breakfast' and
banquets'

The topics ranged from the banal
l'tltudmous (’Poetry in.

QUOTES AND COMMENTS

VITO CIANCI

A LITTLE LESS TALK

the Classroom,’ ‘Reading and Writ-
ing Skills in High School with Em-
phasis on Individuals,’ ‘Before Writ-
ing, Preparation Is Important’) to the
esoteric (‘Media for Disseminating
Critiques’).

I wonder what really useful pur-
pose all this elaborate yakking
serves. As one of my pupils is fond

of saymg,.undoubtedly it's an ego

trip .for the speakers, but at the
practita' . cldsstoom level, whete
reading and writing and speaking is
going on among the students, ddes
any of it really mattei?

| keep wondering, too, how much
of all the palaver arises out of deep-
ly-felt experiences, or sound know-
ledge and skills on the part of the
speakers; or whether it's just stuff
they dredged up by digging around
in the mass of material turned out

each year by others like themselves?
. How many of the speakers have ever

done anything except read others’

‘oprmons about literatyre and lan-+

guage, and teach jt?.. ,
_Inflated commentary ori llterature

' seems to be an occupational disease
:among teachers of English, espe-

cially dt the unrversuty levels. | once
read a' comment on a poem by
Robert Frost, ‘Nothing Gold Can
Stay.” The poem consisted of eight
lines—40 ‘words. The commentary
ran tc 1,600 words.

-But the prize for flatulent com-.

s mentary must surely go to the effort- -
in_one university quarterly. This
V,,,consrsted of13 pages, mcludmg one e

and a half pages of foot notes, with
a total of just over 5,000 words, on
—'Dover Beach.’ To save-you look-
ing it up, this poem has 37 lines,
260 words.

This sort of thing, to my way of
thinking, is not much more than
a form of talking to yourself for
self-aggrandizement. | think the re-
action to a work of art is so personal
a matter that elaborate’ analysis is
often an interference, when not
actually an impertiner.ce. What hap-
pens when | read ‘Ncver Beach’ is
strictly a matter between me and
Matthew Arnold. All others keep
out, with or without their 5000

v words

The change that i icel when 1

listen to the Violin C “oncerto in’ D
s absolutely a maitler between
Beethoven, Jascha Icifetz and me. R
Any sort of critical n umbo-jumbo‘ R
is only an rrntatlon (Does anyone. . - i

else besrdes me find the lofty- and

superior’ sort. .of talk that accom- -

panies :so much radio music pro-

- gramming, annoymg?)

The only question that has any

value for me——and I’ suspect for
many of my puplls as weII-—rs, ‘Has. .-
this. offering any message for me,
do | get something out of it by my--
- self, regardless of whit anyone else”
- says about it?”

Do we, honestly, need the ego-j
boost that makes . us kid ourselves - -
_that ‘they ‘can’t. get the message - 1
. .without our help?. ... e §e
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MONITORING THE MEDIA

JAN DRABEK

CELLULOID WARS PACK QUITE A PUNCH

¢Back in the warm womb of the Fa-
_ culty of Education we v.ere instruct-
. ed to think in concepts: Love, Na-
tionalism, - Poverty in the Andes,
‘Bennett. ‘

Once we were in the classroom it
.didn’t take us long to see that some
: conceptuallzatlons were more diffi-

" cult than others. Like, man, you can
~talk your lungs out about the Ma-
-hatma-and the Southern Christian
“Leadership Conference, but you can

'~ “also bet your bottom pension dollar

_that when you start the next period
‘off with a short test all that will be
'remembt-red will be the ' gory de-
“tails of tne assassmatnons i

to her shoulders. She will remember
all about the salt’ monopoly and the
;1954_.Supreme Court decnsnon And

- (Except, of ‘course; for: ‘the little.
girlina bulky sweater and hair down

At the movies until recently world
wars were periods of time during
which Robert Taylor and Vivian
Leigh found it altogether fitting and
proper to fall in love. Also, it was
a convenient time for John Wayne
noisily to storm Mount Suribachi.
As seen by Hollywood, it was the
time to find out what living was all
about and/or to utter some pro-
fundity before dying of a wound
carefully hidden by a Marine Corps
tunic. No wonder that in classes lib-
erally peppered with late show fa-
natics there was so little enthusiasm
for the concept of peace.

© But there is hope. The new war
pi ctures have changed their charac-
ter

“There IS the semi-documentary
approach which no longer regards
war as an irksome complication for

- Alan Ladd’s or. Greer. Garson’s fa-
mlly lifé. There is an attempt.made -
" to mold the plot on historical facts
,rather than' the other way. around.
" Granted that the two pictures in

this category that come to mind—

,:';':The Longest Day and'Is Paris Burn-
i ing?—were : not that memorable.

But they were, after all, pretty much
ploneers in the fleld ' :

Much more viewable is this year’s
Battle of Britain and, judging from

the number of kids who have.seen-

it, this is by no means an isolated
opinion. First of all, it is in color.
The Spitfires and the Messer-
schmidts are no longer just black
spots, exploding after the obligatory
five- or ten-second staccato of the
machine gun. They are very clearly
the labile craft which so often served
as a coffin for the young man at the

controls. Since real planes were used -
in place of the usual models, their =

movement ‘s more natural, What is

more important, our involvement is

less superficial as a result.

The semi-documentaries usually

do not question the causes, but =~
they do attempt to show relation--
ships between the two sides in a

sober manner. This, too, is a wel-

come innovation and it frequentlyf
serves as relief from the our-cause-

was-blessed-by-God approach. -
True, it will take a while- before

~another new breed of the war =

movie—the - protest plcture—-wﬂl

make a massive entry into our liv-.
" ing rooms via TV, but some of the =
forerunners of the current crop are - -

already with us.

Write: Admusslons Ofﬁce, Oslo lnternahonul Summer School
¢/ St OldffCollege, Northfleld anesotu 55057

::‘; 6606 qur Strnf, Vaneouvef 15, B.C.:

Discount on (u.-f A

3 070 © . AUTOMATIC BERNINA = - ° |
Sewung Machines to Home Economics Teacheu ,’
For more information “and brochurés phone or wsite < 7

SOUTHVAN SEWING. CENTER

Authorized Bernina Daolar S :
B Phono 327-7013
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414 W. Pender St., 1006 Blanshard St.
Vancouver, B.C. Victoria, B.C.

ONLY STRONGEST AND MOST HIGHLY REPUTABLE COMPANIES REPRESENTED

Life, Car, Home, Inland Marine, Floalters,
Mercantile Composites

. Sevrv_in_g B.C. teachers since the infancy of the Federation ' i

:' SEASONS GREETINGS

S ':A babe m a home or a babe ina manger is a well-sprmg: EER RS TR B ey o B
'_of joy and happiness, a messenger of peace and love, the‘ h SR EERE T

, *embodrment of innocence in thrs earthly sphere, a link. Tt o L
,between heaven and mortal - man, the glorified spirit of | SR B
o ; he mfant 1s the star to gulde us to our own bhssful chme.. :

: "iHuve you mude oppllcutlon to our Vuncouver or Vlctorlu offlce for the -
No. Clulms Bonus on: automoblle insurance ‘to whlch you muy be
: enhtled’ RN R

VICTORlA
- 386- 1454

K PHOENIX

-683-2188

" After Hours i
FRASER 988 8772f
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The Americanization of Emily,
made in 1964, was a financial failure
maybe because it was too articulate,
but it seriously questioned some as-
pects of World War Il heroism. And
that was definitely a first.

Lester's How | Won the War was
a later attempt to prove war is mad-
ness, but it missed the very im-
portant point that in satire one
doesn’t use a sledgzhammer, but a
needle,

This year’s most notable endea-
vor in the field is Attenborough’s Oh
What a Lovely War! Despite its un-
evenness, it depicts World War |
with biting sarcasm, unabashedly
compares its events to a boardwalk
show at Brighton. The petty and vain
concerns of the leaders are stressed.
In one poignant scene Sir Douglas
Haig is shown praying for Allied vic-
tory ‘before the Americans arrive.’

While the semi-documentary
must face the danger of neglecting
the extremely important emotional
side of the war, the protest picture
faces the danger of becoming con-
veniently selective in the use of his-
torical facts, as well as in the choice
of the geographic direction from
which the war is viewed. To the
Westerner World War |, for ex-
ample, may have been a useless en-
counter caused by inept diplomats
and saber-rattling general staffs, but
to the Pole or Yugoslav it was the
most classic of all the wars of lib-
eration.

While the new wave in war films
on TV will increasingly make its
impact felt in classroom discussion,
there is one great limitation on its
effect. It concerns itself only with
wars at least a quarter of a century
behind us.

Although some notable films have
been made dealing with the Korean
War (The Bridges at Toko Ri, Fixed
Bayonets), these have not broken
any new ground in their approach.

In particular, the Vietnam War,
when shown on the screen, sadly
lacks in originality. In Green Berets

- John Wayne may have fought with

the same fury and moral convictions
he had while assaulting Suribachi,
but this time he seems to have been
very much the exception rather than
the rule.
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John Mills as Sir Doug/as Halg in Oh What a Lovely Warl—
World War | compared to a Brighton boarciwalk show.

There has nct been any serious
attempt to bring the Vietnam War
to the screen via the movie house.
On TV we are treated to an endless
series of expertly shot but incredibly
shallow and overly tendentious
statements, which are usually mis-
named as documentaries. Like Beryl
Fox's award-winning Windmills of
Cod, they show the misery of the
Vietnamese, which photographers
are allowed to film freely south of
the 17th parallel.

One exception to this was last
month’s A Face of War which,
stead of simplifying solutions, un-
derlined the complexity of the
problem.

What goes on in the north is
told either by technically inferior
official North® Viethamese films, or
by those grateful Western newsmen
who have been taken around by a

representative of the Hanoi govern-
ment.

Admittedly, the wounds are too
raw for the satirical approach. But
what is sorely needed is a movie
which would show Diem’s ruthless
dictatorship as well as the 800,000
refugees who streamed out of Ho
Chi Minh’s republic after the sign-
ing of the Geneva Agreement. It
should show Thieu’s government's
corruption as well as the mass graves
at Hué, B-52 bomb craters in Hanoi
as well as Saigon’s houses destroved
by rocket shells.

The trouble is that no one wants
to inform anyone about this war.
Everyone is out to persuade. With
that kind of attitude, it looks as
though we had better start looking
for new ways to conceptualize war.

. Because peace as a concept
will remain an elusive devil. §

The B.C. TEACHER



C. D. NELSON
Book Review Editor

WRITING AN EDITORIAL

is a little like making out Iesson
plans for five weeks in advance. |
guess all editors have to be a bit
schizoid to do this, | mean, here it
is two weeks into November, and
these lines will appear around the
third week of December. At this
writing Apollo 12 is en route to the
moon; my daughter is recovering
from yesterday’s blistering 25-mile
walk ‘in the Miles for Millions;
teachers’ salaries are all up in the
~air—in- short, everything that is
going on right now will all be stale
news by the time you read it! It
- gives ‘one -to think.

Fig
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. "MANY THANKS ...

7. to the dozen or more people who
" took the trouble to write and offer
.~ their_services in reviewing books.
~ You will be seeing their work in
issues to come. We invite any
others who are mterested to send
" in_their names at any time. It was
: ,;partlcularly gratifying to hear from
“such faraway places as Fort St. John
-and ‘Burns Lake, as well as other
_closer areas. Interestingly enough,

_city.. types call ‘rural areas’ except

‘for, treat. yourself to ohe These

g'roup 2

”PY ’ HRISTMAS!

_trivia' of daily classrcom’ life.
-is scholarly, and gives one much to think

In: rephes so_ far are from what we’

one, Wthh came- from darkest Van-

: days there are books to suut every B

—;probably apprecuate “the ' written - -
word- b_etter than any other profes-‘

NEW BOOKS

COMMUNICATIONS

T.V. in Education and Industry,
New Era in Teaching, by T. D.
Connochie. Mitchell Press, Van-
couver, c1969. lllus, $5.25

Two separate items in a Vancouver
newspaper recently should be considered
together by teachers:

Item 1: Longshoremen could be auto-
mated out of their jobs.

Item 2: A consulting firm which has
opened offices in B.C. hopes to advise
school boards on the application of com-
puterized teaching, television and teaching
machines to education,

Who is going to advise the teacher?
How is he (or she) going to get some
understanding of some of the implications
of appyling more technology to education?
One way is to read T.V. in Education and
Industry in which Mr. Connochig expiains
in the simplest terms possible how the
television medium works. and how it is
organized, in addition to surveying its
present uses throughout the world.

The book is well illustrated and con-
tains an excellent glossary of television
terms.—J. Tothill

ELEMENTARY EDUCATION

Life in Classrooms, by Philip W.
Jackson. Holt, Rinehart and Win-
ston, Toronto, 1968, $4.35

This -is a - discourse - on traditional ele-
mentary -school classes which were, and
some - still are, ‘institutionalized’  institu-
tions . of learning.- The author makes - one
quite uncomfortably -aware of the con-
formity foerced on “children in the ‘class-

_rooms, pinpointing. the labels we too

often put on them, and the adjustment
all children must make to these and other
The book

about, particularly now when there. are
so many changes in the patterns of edu-

" cation evolving.

Recommended for teachers’ professnonal
librasies,  and .of ~particular interest to
administrators.—Pamela C.- Harder

FRENCH

“Chez les Frangais, by Alice Langel--

lier, Sylvia ‘Narins Levy and the
- Holt editorial staff. Holt, Rinehart

- and Winston, Toronto, 1969. $6.50 -

“This - book, a|though given a.new title,
is, in effect, a new edition of Le’ Frangais:
Parler et Lire. The revision has been ex-

_tensive. .The following thmgs have been
added: -

A sectlon of colored plctures at the

_beginning - of .the book." These are: attrac-
- 7’tive rand -up-to-date, and should provide

material for considerable conversation and
readmg of ‘the’ pictures.
‘2. New. reading and: lesson matenal has

“'been’ liberally added- throughout ‘the “text.- -
'j’Le petlt dlctlonnalre _has_ been moved to

the end of the chapter, where it looks,
perhaps, less formidable to the student.
In this position it suggests a reference
vocabulary, and is less likely to prompt
the question, ‘Do we have to memorize
all these words?

The dictionary has been supplemented
by short word drills, synonym drills, and
other specialized word drills appropriate
to the lessons. These have been set in
frames, which tend to call attuntion to
them.

3. Definite drills and exercises on the
grammar of each lzsson have been added
to the bocly of the text, In this respect,
the teaching of grammar will be much
more direct, neat and tidy, and perhaps
much more thorough.

Whether the teaching of grammar as
such is a desirable change, each teacher
will have to decide for himself. Many of
these drills and exercises are modeled on
those in the back of the book, in the
teachers’ rnanual ‘and in the student’s
handbook for Parler et Lire,

4. There is a section of questions on
the text at the end of each reading lesson.
They will be a good source of classroom
convearsation.

Compared to Parler et Lire, this book
offers more variety of work for the student.
The provocative gquestions and lively ma-
terial seem to be a thin disguise for what
is essentially - just. another traditional
foreign language text. It will offer less
difficulty and less challenge for inexperi-
enced teachers or those who are. teaching
French without too much preparation or
background: of “ their .own. They will find
here a comforting similarity. to-the texts
they learned from, and a simplicity which
should avoid confusing both teacher and -
pupil.

There is much more ‘seat’ work than is

. suggested in Parler et Lire. This will be a

boon to those of us who lack (alas)) the
background : that enables us to  think
quickly of a:great variety of snappy ques-
tions and activities for oral drill. :

Considering. these differences, the aver-
age pupil and the:inexperienced - teacher
will - progress - well with this text. There ®
seems a danger that it will also make the
pupil more: dependent on the ~written
work or printed page.  Because exercises

are labeled A, B, etc., the pupil is. likely ~:~

to revert to the old pattern of simply-
doing the exercises, and not, developing

“the skill ‘of using the Ianguage )

Parler et-Lire, in some cases, has been
a very “effective ‘method of  teaching the .-

"-student to ‘think in French: first, and then -

transfer the - thought to. the written . page,
without tying his. skill _to.some particular
reference of page and’ exercise number.
Not having used Chez les Frangais in
the. classroom, ‘| hesitate to say. that. the

same result- could not be obtained with = -

this book with " less “work,:but .1 do -feel -

“.-that Parler et Lire, with more work on the -
-teacher’s part, perhaps,. does ‘accomplish ...
- the result of ‘Think-French first, and:then .- -

wiite, down your ideas.—Faith E. Lot ...




PHYSICAL EDUCATION

Sports and Games in Canadian Life:
1700 to the Present, by Nancy
Howell and Maxwell L. Howell.
Macmillan, Toronto, 1969. $6.95

One of Canada’s leading authorities on
physical education has collaborated with
his wife to produce a comprehensive his-
tory of sports activities in Canada. This
unique book is well written, effectively
organized, and has in its pages a wealth
of fascinating information which will ap-
peal to readers of all ages. The style is
direct and lucid, the illustrations very
good considering the age of some of the
originals, and the index, notes and biblio-
graphy are extensive.

Besides being a vital reference work for
specialists in physical education and
sociology, the book is an excellent source
for the ‘in-depth’ approach used in the
new social studies courses. It should be
on the shelves of every school library as
an added window into the development
of the (anadian way of life—Brian T.
Wightman

SOCIAL STUDIES
The Social Studies: Myths and Rea!-
ities, by David F. Kellum. Sheed

and Ward, New York, c¢1969.
$5.00; paperback $2.45

Should you be so fortunate as to read

this book, be prepared to come down from
your tower swinging and to return with a
good few well-placed bruises, if not com-
pound fractures.

Mr. Kellum, in an all-out assault on
pedagookery, presumes that every well-
equipped classroom has an essential piece
of basic equipment: a well-read, informed,
curious, enterprising and cultured instruc-
tor who has more regard for the human
z00 than most of us evince, in the class-
room or elsewhere.

Do not seek a guide or a handy-dandy
prescription within these covers. Rather,
expect exposure to persistent questioning
as to why and how you present this subject
or any other. That holy of holies, ‘Our
Intellectual Achievement,’ is by-passed in
favor of the abused and scorned entity
‘temperament,’ for Mr. Kellum bases the
effectiveness of any facilitator on just that:
how many doors can you open and when
they are, are you able to communicate
enough impetus and direction to get a
young mind through and beyond with a
reasonable chance of survival?

The 11 chapters scratch, irritate, exhila-
rate and confound. They range through
REALISTIC testing and evaluation to the
relevant use of literature and art in the
history program. The challenge to the pro-
gram based on the firm and secure but
scattered and unusable facts is clear and
delivered in a straightforward and enter-
taining style. At every turn is a challenge
to the instructor—and some of the turns
are tight, provoking and dangerous.

Mon.-Fri. 9-5; Sat. 8-1).
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MATERIALS RECEIVED IN BCTF RESOURCES CENTER

(All materials available on loan—by mail or in person. Resource Center hours:

" DEVELOPING SCHOOL SYSTEMS; PLANNING, ORGANIZATION AND
PERSONNEL, by T. B. Greenfield and others. Toronto, Ontario Insti-
- tute for Studies in Education, 1969.
EDUCATIONAL SPECIFICATIONS AND USER REQUIREMENTS FOR
* INTERMEDIATE SCHOOLS. Toronto, Metropolitan Toronto School

~EXPERIMENTS IN SECOND-LANGUAGE LEARNING, by Edward Croth-
|- ~ers'and Patrick Suppes. New York, Academic Press, 1967.
“PERCEPTION AND READING, edited by Helen K. Smith. Newark, Del.,
- ~’International Reading Association, 1968.
+-STUDY OF EDUCATIONAL PROVISIONS FOR AND NEEDS OF EMO-
- TIONALLY 'DISTURBED CHILDREN IN THE ELEMENTARY AND
- SECONDARY SCHOOLS OF BRITISH COLUMBIA, by 5. R. Laycock
Findlay. Vancouver, Educational Research Institute of B.C.,

SUPERVISION: EMERGING PROFESSION, edited by R. R. Leeper.
~Washington, Association for Supervision and Curriculum Develop-

“TEACHER AIDES TO THE RESCUE, by B. A. Wright. New York, John

" YEAR:AROUND SCHOOL. Harrisburg, Pa., Bureau of Administrative
.. Leadership, Pennsylvania Department of Public Instruction, 1969.
/|- CASSETTE TAPES - B S :
“PHILOSOPHY OF SCHOOL LIBRARIES — James A. Bowman. Cana-
~~"‘dian School Library Association Workshop, St. John's, june 7, 1969.
_THE: POPULATION_EXPLOSION — Paul Ehrlich. C.B.C., January 28, |

"THE ROLE OF THE SCHOOL ADMINISTRATOR AND THE DEVELOP-
"2 MENT OF THE LIBRARY — Jean Lowrie. Canadian School Library
Association ‘Workshop, Stg,‘:john’s, June 7, 1969. - .~ - A

Highly recommended for the self-satisfied
(and who isn’t}) and the hopelessly lost.
There is plenty to chew on for both ex-
tremes and for those in the wilderness
between, there is a firm indication that
somebody else does care.—Bill Calder

The Yukon, by Richard Mathews.
Holt, Rinehart and Winston, To-
ronto, ¢1968. No price given

One of the Rivers of America series, this
book deals with the Yukon River from its
source in the Yukon Territory through
Alaska to its mouth in the Bering Sea at
Alakanuk. It traces the history of the river
from the time the area was occupied by
the Russians to the present.

The style is narrative, dealing with the
native inhabitants and early explorers, and
recounts in some detail numerous tales of
the Gold Rush of 1898, Interspersed
throughout the text are black and white
illustrations and some diagrams. The bind-
ing is sturdy, the format attractive. There
are appendices, giving chief tributaries, a
bibliography and an index.

This volume is published at an oppor-
tune time because of the increasing in-
terest in Alaska as a result of recent dis-
coveries of major oil deposits and the
resurgence of interest in the development
of the state’s natural resources.

This book can be enjoyed by pupils of
Grade 8 and up, and can serve as a social
studies resource book for the elementary
school.—Pamela C. Harder

SOCIOLOGY

Family Living and Sex Education: A

Guide for Parents and Youth
Leaders, by S. R. Laycock. Baxter =

Publishing, 1967. $2.00
Catching up with our Children:

New Perspectives in Sex Instruc-

tion, by John Rich. McClelland

and Stewart, 1968. $5.00; $2.50

paperbound ,
These two recent publications deal wit
a topic which is of. increasing concern
to educators. They can be considered  as
guides ‘only, since with ‘a topic .so con-

troversial no-one book: will meet the re- .-
quirements of .eévery community.. Both can -

be considered good resource books, not

only for their content, but also” for the "."

extensive bibliographies.

" The Rich book deals with sex gdu'ca-. o
tion only, more specifically for- adolescents, -
but is not discursive. The question is left

open, but the need for such education is

stressed. Scattered throughout the ‘text are’ . .
occasional pages of questions which have - .~757

been asked by children, fromas early as

Grade ‘5, and certainly indicating a need s

felt by young people. BRI
The Laycock book is broader.in’scope
both in-its coverage and intended reading
audience, covering ‘as ‘it does .the pre-
school period ‘up to preparation: for: mar-

riage.- The need for security in the home, ../
of which sex ‘education 'is~a necessary'

part, is made apparent. - - :
Both -books: are ~quite ' readable, - and

i ... . The BO.TEACHER -
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"~ recommended for’ a.teachers’ professional =~ .- £
library.—~Pamela C." Harder =" "= T




How do you teach it to students who
think they know more about it than
you do?
As an educator, you are well aware of the changing
concepts of sex education, and the growing demand
for appropriate sex education programs.
You are also aware that today’s students know
more—or think they know more—than any genera-
tion to date.
Together, these factors have caused a country-wide
dialogue about what should be taught—and how. In
all the controversy, there is agreement on one point:
Menstruation, for example, must be taught in context
of a young woman's physical maturation and her
healthy identification of self as a female.
At Kimberly-Clark, we have watched with keen
interest changing
theories and practices
of sex education; and
concurrently, have
engaged in an exten-
sive re-evaluation of
our own educational
materials. The result
~ has been the creation

of the new Life Cycle
Centré by Kotex products—a complete source of
information, teaching aids and sanitary protection

literature.

Please allow four weeks for delivery of film and

___THE STORY OF MENSTRUATION.
A 10-minute animated colour movie by Wait
Disrey Productions that tells how and why

the menstrual process happens—simply, beau-

tifully, and in excellent taste. 16mm sound.

products for women
of all ages.

We invite you to
make use of this new
facility, and we call
your attention to our
educational materials
and teaching aids
listed below.

Three new booklets have been specifically designed
for classroom use: The Miracle of You—for the young
adolescent girl; Your Years of Self-

Discovery—for the girl in her
mid-teens; and for use at home, S8
a new bookiet for Mothers—
You and Your Daughter.

In addition to these book-
lets, the Life Cycle Centre
provides a wide variety
of valuable teaching aids
such as unit plans, over-
head transparencies,
and a film, *““The Story
of Menstruation™.
All are available
to you at no cost.
Just fill out the
convenient

order form.

Free Booklets and Teaching Aids (Please specify
. quantity of booklets needed).

THE MIRACLE OF YOU

T YOUR YEARS OF SELF-DISCOVERY
~"YOU AND YOUR DAUGHTER

One TEACHING GUIDE

One MENSTRUAL CYCLE—
OVERHEAD TRANSPARENCY UNIT
____One GUIDE FOR RETARDED GIRLS
One TEACHER’S PRODUCT DEMON-
STRATION KIT (for Grades 4, 5 and 6 only)

The Life Cycle Centre
, by Kotex Products, D k)
Kimberly-Clark of Canada Limited 2nd Choice

Send to: Educational Director,
Life Cycle Cenire, Dept. BCT-6912
Kimberly-Clark of Canada Limited

(Allow 5 weeks).

3rd Choice
(Allow 6 weeks)

2 Carlton Street,
Toronto 2, Ontario.

Number of Days

e e e e i o e i i e i e e ]

wanted (limit S days) e

Materials will be sent to teachers or
authorized personnel only,

Name and Title.
Grade School
Street

City Zone. Prov.

131




THE EDITOR COMMENTS

NOTHING PARTICULARLY NEW ABOUT IT

¢The recently released report of the
Department of Education’s Commit-
tee on School Utilization contains
seven recommendations, some of
which have received a fair amount
of attention—notably those recom-
mending an extended ‘day of
operation’ and a semester system
for all secondary schools.

Our first reaction to the report
—s0 - what - else - is - new?—hasn’t
changed much. There is nothing
very startling. in the report or the
- recommendations. ‘At least 53 sec-
ondary schools are already using
- the semester system, for example.
~Although it may be too early to
~ analyze all the advantages and dis-
advantages of the system, reports
we have had indicate that the ad-
vantages seem to outweigh the dis-
advantages. If that be so, the
semester. form -of organization
would ‘probably have come any-

L way, regardless of the committee’s

- findings.::

= And-there is nothing partlcularly

‘new “about extended school days.
- There may have been a time when

. 'schools were empty from 4:00 p.m.
on, but that is certainly not the

-situation - .now.. Indeed; = some

~schools are used by more people

" in the evening than during the day.
" Moreover, the idea of making sec-
ondary school ‘programs available

. at any time of the day or evening
~_is not new in this province. Surely

-'no sensible person ‘can disagree
- with the principle of making sec-
ondary education  available to as
many people as poss:ble '
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What is desirable in education is
not always done, of course, and the
reason is usually cost. A semester
system organized on an extended-
day basis would inevitably bring
increased costs — administrative,
teaching, counselling, operational,
janitorial and maintenance costs, to
list only a few., And if, as the com-
mittee suggests, one of the semes-
ters operated during the summer

~months, air conditioning would be

required for schools in most areas
of the province.

In other words, the committee
has suggested that the people of
the province buy more aducation
than they are buying now. We're all
for this, but will the provincial
government be willing to finance
the additional costs? We doubt it.

Our main concern has been that
teachers be consulted before any

amendments are made to the Pub-

lic Schools Act to implement ex-
tended days and semester systems. It
goes without saying that the rights
of teachers must be protected in
any changed patterns of organiza-
tion. We are pleased  that - the
Minister of Education has recog-
nized our right to consultation and
has - indicated that he will be

pleased to discuss the matters with

us.

One thing about the report that
pleased us was that the committee
does not favor two shifts a day for
elementary schools. In  a classic
understatement the report states
that ‘the people of British Colum-

bia would not approve of the dis-
ruption that such a system could
cause to established patterns of
home life.’ (If an extended day for
secondary schools resulted in dis-
ruption of family life, it would not
be acceptable either.)

The other recommendations of
the committee few people will
quarrel with. It is only sensible, for
example, to provide legislation ‘to
permit joint ownership and opera-
tion of educational and other facil-
tties at the local level,” and to take
steps ‘to integrate planning of
school and other community devel-
opments.’

The recommendation for ‘region-
al patterns of school organization,
without the necessity. of a single
provincial pattern’ is a welcome
step toward decentralization, and is
consistent with the move to con-
solidate some of the present school
districts.

Another
teachers will welcome, but that the
provincial government will prob-

ably view with a jaundiced eye, is

one that suggests that the Depart-
ment of Education co-operate with
school districts in pilot projects for

greater school utilization, even if
‘the initial phases of such projects
are_more costly -than normal pro- '

cedures.’
Al in all, there is nothing very
startling in the committee’s report.

What would be startling would be

the acceptance and implementation
of the suggestions by the pro-
vmcnal government—K M. A
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DEAL DIRECTLY WITH WESTCO AND SAVE $20,
$30, $40, $50 OR MIORE THIS YEAR.

One phone call to WESTCO can
save you hundreds of dollars

oncarinsurance over the years..

You can save $20, $30, $40,
$50 and, in some cases, more
per year — for the same
insurance coverage you
have now! Many B.C. drivers
are enjoyin? these low rates.
So canyou! :

. Youdealdirectly with WESTCO,
a new auto insurance company
with its head office in B.C. The
company was established to
carry out the recommendations
‘of the Royal Commission on
‘Auto Insurance and to comply
with the new legislation on car

- insurance to be introduced by

...the B.C, government on
“January 1,197

The most dramauc feature is
“ that car.insurance will be
compulsory, Drivers without
coverage will face fines of
$250, three months imprison-
ment or both. You wull haveto
buy car insurance... . it no .
longer needs to be’ ‘sold". So,

WESTCO has no ‘salesmen. The

sales commissions.— one of
the most expensive costs of

127 typicalinsurance conipanies —

arereturned to you in‘the form

~.. of.much jower rates.

RECT CLAIMS SERVICE

" Ifinvolved in an accident, you:
eak dlrectly toa specrally ‘

I Are you now insured?

su-nANCE CDMPAY

trained WESTCO Claims
Adjuster in Westco's head
office — without going through
a salesman, agent or any other
"middle man'’. You get
immediate attention from
WESTCO's streamliined claim
service system — as well as
fewer delays and a lot less
paperwork (which are other
factors that raise insurance
rates).

WESTCO provides quick, fair
claims settlements handled
without red tape. You'll
appreciate the service as well
as the savings.

ONE PHONE CALL MIAY
SAVE YOU HUNDREDS OF
DOLLARS OVER THE YEARS.

If you need additional insurance
to meet the new government
requirements of $60,00 0
minimum coverage (P L. and
P.D.) — orif you are planning
to change or renew your
present coverage — call
WESTCO first and learn how
much you can save.

PHONE NOW! OR

MAIL THIS COUPON TODAY.
NO OBLIGATION — AND

NO SALESMAN WILL CALL!

l------—-n---—----n-—-I
MAIL THIS COUPON FOR OUR LOW RATES ON YOUR AUTOMOBILE

COMPLETE AND RETURN TODAY FOR WESTCO RATES.
No obligation—No salesman will call.

Name

i, Residence {Please Punt) .

& Address

E City ; - Prov

Office

Phone: Home
. Age Married (3 Single 3
- Male [ -Female {J)
Number of years licensed to drive
Give number and dates of accidents in last 5 years,
l (circle dates of thase accidents which were not your fault).

I In the fast five years
Has your license been dad?.

——..Date it expires

This coupon.is designed solely to enable n-p licy-holders to obtain

Car No 1 CorNe 2

Year of
Make of bil

No. of cylinders — o
Model (Impala, Dart, etc.}
2/4 dr-Sdn, siw, hit, OV, e
Days per week drivan to work, train
or bus depat, or fringe parking area
One way driving distance .

“and from work)? Lo~ fes (] No [ Yes (3 No O3
Give number and dates of tralfic convictions in 1ast § yoars.

LIST ALL ADDITIONAL DRIVERS

Mate or : Years - |- Married - % of Use
Age | Female Relation { Licensed | or Single [

an application and rates for their cars.
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Is car used in business {except to I -
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