


Money Saving Offer! 
A money-saving offer from a life insurance company? 
O f course. Helping you save for your own security is 
our business. But there's another angle to this offer— 
a legitimate way for you to save on your income tax. 
Y o u ' d l ike to be as financially healthy at retirement 
as you can, right! That's where tax savings comes in . 
Section 79B o f the income tax act allows you to make 
substantial deductions from your annual taxable income 
for the purchase of a Registered Retirement Savings 
P lan , (as high as $2500 in some cases). 

By making ful l use of 79B, you can lower your in 
come tax by saving more for retirement. It applies 
not only to those who must arrange their own retire-
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ment plans but in many cases to those who are already 
contributing to group pension plans. O f course tax 
stil l has to be paid on these savings, but not unt i l 
retirement, by which time you' l l probably be in a lower 
tax bracket anyway. 

The well informed professional from Manufacturers 
L i fe has al l the facts about 79B, and many more be
sides, at his finger-tips. Facts about a variety o f plans 
to help you save money. 

Ca l l h im soon, or mai l this coupon for our free 
brochure. It can save you money. 

MANUFACTURERS L I F E 
INSURANCE COMPANY 

200 Bloor Street E., Toronto 5, Ontario 

MANUFACTURERS LIFE INSURANCE COMPANY 
Dept. N, 200 Bloor Street E., Toronto 5, Ontario 

Please send me your brochure "Registered Retire
ment Savings Plan" 

Send for 

1 brochure. 
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I 
I 

City- -Prov.. 

42-69 
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including January. 31 j wilthe interest if earing, 
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minimum interest bearing balance ii $50,00j 
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FROM OUR READERS 

Let Us Remember the Spiritual 

Sir, 
As a probat ionary teacher w h o 

has just returned to Canada after 
many years' service in India, a non-
Christ ian country, I w o u l d l ike to 
comment on Mr . Robertson's article 
'Let's Cut O u t School Rel igious Ex
ercises.' 

I real ize that Mr . Robertson wrote 
his art icle out of an exper ience of 
the Canadian scene that I do not 
have, and for this reason I am a little 
hesitant to put a different point of 
v iew. 

I was interested to note that the 
present legislation in B.C. dates 
back to 1944, the year of the Educa
t ion A c t in Great Britain, wh ich also 
made some k ind of non-sectarian 
religious instruction obl igatory in 
the State system. For B.C. apparently 
this was a revolut ionary step, taken 
to placate 'pub l ic feel ing about re
l ig ion ' wh ich had grown dur ing the 
war. 

I think this is an important point. 
The change was due to a new ap
preciat ion of o ld values bui l t up 
dur ing t imes of unparal le led stress. 
Perhaps in our affluent society w e 
do not cherish the same sense of 
values, but surely we should pause 
before J>\)ing back f rom what was 
cons idered, at that t ime, a step 
forward. 

But is anything wor th do ing if it 
cannot be done properly? This is a 
practical considerat ion of real i m 
portance. Wha t are some of the 
hindrances to its be ing done 
properly? 

The presence of objectors? It 
need not be so. In India, in a school 
wi th a Christ ian tradi t ion, at tended 
by an overwhe lming majority of 
non-Chr ist ians, not one ch i ld ab
stained f rom morn ing prayers, 

though each was given the liberty of 
do ing so. The point was that it was 
clear that no conscious attempt 
wou ld be made either to proselyt ize 
or cr i t ic ise others. 

The classroom? Not necessarily. 
Surely i l is a good thing to show the 
relevance of the sacred to the secu
lar, of the spiri tual to the physical 
and intel lectual. 

The stereotyped form especially 
with the repetition of the Lord's 
Prayer? Here I wou ld make two sug
gestions. O n e is the plea for the use 
of any modern version wh ich makes 
the language more inte l l ig ib le; e.g., 
'pub l i can '—government official or 
revenue officer. This does not come 
under the category of explanat ion 
but translation. The other is the use 
of silent prayer. This gives an oppor
tunity for each to use his or her own 
prayer. In the case of youngsters 
w h o know little or noth ing of pray
er, it at least gives them the oppor 
tunity for a few moments of quiet , 
reverent si lence. Perhaps a book of 
school prayers, approved by the 
Educat ion Depar tment , cou ld also 
be used. 

The lack of enthusiastic teachers? 
I think this is, and probably wi l l be, 
the biggest h indrance. Just one 
point here. I think that teachers 
somet imes refrain f rom conduct ing 
these exercises because they sense 
a certain hosti l i ty in the ch i ldren. 
But this is no reason to refrain. They 
meet the same k ind of att itude in 
other subjects and overcome it by 
trying to create interest. I am sure 
that perseverance in this matter of 
religious exercises w i l l a l s o ' b r i n g 
good results. 

As I said earl ier, I do not know the 
Canadian scene we l l enough to pass 
a judgment, but as one w h o believes 
in the value of rel igious instruct ion, 

I recommend that the exercises be 
cont inued, on a voluntary basis, in 
the highest interest of the ch i ld ren, 
and that as many teachers as pos
sible engage in them. 
Westbank D o n a l d S. Fox 

Keep the Bible in School 

Sir, 
I w ish the peop le w h o are press

ing their campaign to ban the Bible 
f rom our schools w o u l d state the 
real reasons for their act ions. 

The reasons I have heard thus far, 
whether they come f rom ind iv idu
als, or are found in such documents 
as the 1965 Consul tat ive C o m m i t 
tee Report on Rel igious Exercises in 
the Schools, hardly appear val id 
when examined closely. 

Those f indings of this commit tee, 
c i ted by Mr . Dave Robertson in the 
Sept. -Oct . issue, can be refuted wi th 
little diff iculty. The f indings can be 
summar ized as fo l lows : 

1. The assertion is made that to be 
of educat ional value, the exercises 
(i.e., Bible reading) w o u l d require 
explanat ion and comment , n o w 
prohib i ted by the Ac t (Sec. 167), and 
that the exercises shou ld not be 
automatic. 

2. A further p rob lem, claims the 
commit tee, lies in the fact that class
room atmosphere hardly lends it
self to devot ional exercises (if the 
devot ional aspect is intended). 

3. Ano ther ob ject ion is that many 
teachers are not, or do not feel 
qual i f ied to lead devot ional exer
cises or instruct in rel igious matters. 

Regarding the first ob jec t ion , one 
might we l l w o n d e r what k ind of 
comment w o u l d be required to 
make the Ten Commandmen ts 
p la in—or the stories of Joseph, Sam-
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son , o r Jesus. The call for comment 
by the teacher sounds rather out of 
step w i th current thought, w h i c h 
admonishes us to let pupi ls discover 
for themselves. 

This element of discovery by 
pupi ls may we l l invalidate the c la im 
that an exercise is ' au tomat i c ' A n d 
w h o can say with any intent ion of 
being fair that reading a different 
por t ion from the Bible each morn 
ing is an automat ic exercise? If part 
of the rel igious exercise is automa
t ic, let's remember that the auto
matic responses and exercises (in
c lud ing the singing of our national 
anthem) in any school day are many. 
I haven' t heard anyone proposing a 
ban on these because they are auto
matic, and therefore useless. 

In answer to claims that a class
room atmosphere is not conduc ive 
to devot ional exercises, or that some 
teachers are not competent to c o n 
duct such exercises, I suggest that 
an atmosphere conduc ive to religi
ous exercises can exist outside of a 
church , and that a person other than 
a member of the clergy can conduct 
them. Real ly the on ly requirements 

are a tongue articulate enough to 
read in the language used for in 
struct ion, and the quietness and at
tention that any classroom of pupi ls 
who respect their teacher is pre
pared to give. 

I submit the fo l lowing as reasons 
for cont inu ing the reading of care
fully selected scriptures in the class
room (selected from the point of 
v iew of content, interest and ease of 
understanding): 

1. Here is one minute of t ime (not 
equal t ime, just one minute) used to 
balance such statements made by 
some teachers, and conta ined in 
some textbooks, wh ich many par
ents feel are in violat ion of their 
religious liberties. I refer to state
ments based on pure speculat ion, 
and not on proof, wh ich tend to 
destroy the rel igious training given 
by the home and church, by assert
ing the basic dishonesty and unre
l iabil i ty of the Bible. 

2. Here is the one t ime of day 
when all pupi ls are treated to a 
reading, wi thout comment , f rom an 
excel lent literary work. Such an 

exercise cou ld not be bor ing, unless 
the teacher is determined to make it 
so. 

3. It seems to me that w h e n w e 
have a gem that doesn' t , we think, 
quite fit into our setting, we ought 
to f ind a place for it. I think the 
Bible is good medic ine and can be 
used to combat the ills of society. I 
bel ieve it should be read to anyone 
w h o wi l l hear it, or let his chi ldren 
hear, and that retaining it in our 
schools is a wise investment. 

I wou ld go even further. I think, 
for instance, that frequent, if not 
daily, reading of the Ten C o m m a n d 
ments wou ld help produce a saner 
society. Wh i le we' re exper iment ing, 
let's give it a try. Is there no place 
in our schools for the w isdom of 
Job 28:28? 
Abbots ford Henry Hiebert 

Vito's Comments Lauded 

Sir, 
V i to Cianc i 's art icle in the Sep

tember -October issue was first rate. 
Vancouver Dav id Macdona ld 
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C H O O L ? 

WHY NOT? 
^For the past four years I have 
taught senior physics at Handsworth 
Secondary Schoo l , using the PSSC 
physics program. 

For the first three years I used a 
rather standard discussion- lecture-
laboratory approach. I d id my best 
to select problems related to the 
laboratory work and to check labor
atory reports regularly that post-
lab discussions w o u l d be meaning
ful . 

It became increasingly evident, 
however , that I was not reaching 
many of the students. Because it is 
extremely diff icult to conduct dis
cussions wi th class-sized groups of 
students of various intellects, ab i l i 
ties and backgrounds, students were 
be ing forced to proceed in a fairly 
rigid ' lock-s tep ' fashion. There was 
no provis ion to ind iv idual ize in 
struct ion, and as a result the brighter 
students were not chal lenged and 
somet imes appeared bored. W h e n 
the discussions took on more depth , 
the s lower students become more 
and more restless and uninterested. 

The enrol lment in physics has not 
been high in recent years. Students 
enter ing physics have generally 
been l imited to those proceeding to 
a science specialty at university. 
Perhaps there are many more stu
dents w h o are capable of and w o u l d 
benef i t f rom secondary school phy
sics, if it were more interesting and 
less formidable to the student. 

Just over a year ago I began to 
deve lop another means of present
ing the physics course. The ap
proach I instituted is not new or 

Is continuous progress for students possible in second
ary schools? A North Vancouver senior physics teach
er describes how he uses the approach successfully— 
to the benefit of his students and himself. 

W . G . D U N L O P 
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revolut ionary. The basic concept is 
that of ' learner-paced' or cont inu
ous progress instruct ion. If I in 
tended to provide situations c o m 
patible wi th learning and more at
tractive to the learner as an ind i 
v idual , I had to abandon most of the 
formal class meetings and leave the 
students free to work at their o w n 
rates. 

I bel ieve a teacher must have 
some defini te ideas about what 
aspects of a course wi l l be of value 
to his students. He must adjust the 
curr icu lum to suit the particular 
needs or requirements of the stu
dents' program and to suit the learn
ing abil i t ies of his students. 

venient ly possible. In laboratory 
work this means that students may 
work indiv idual ly, in pairs, or in 
small groups. The stereotyped part
nership wh ich used to last all year 
no longer exists. Students change 
partners as they progress, and as the 
indiv idual ized nature of the pro
gram dictates. 

The very nature of this new ap
proach results in students arranging 
themselves into small groups. In a 
class of 24 students there are gener
ally six to ten students studying a 
particular prob lem or lab at one 
time. I am available lo help students 
wi th these problems or labs when 
they ask. Frequently the better stu-

An experiment in Physics 11 on straight line kinematics, 
finding tlie relation between velocity and time, was 
the project of (Irom left) Sandy Richardson, 
Bruce McLellan and Beverley Smith. 

In September 1968 a new set of 
ground rules was establ ished for 
physics. The first regular classes 
were used as or ientat ion meetings 
dur ing wh ich the ground rules were 
explained and the projected goals 
discussed. 

Each student is to work as nearly 
. to his own capacity as is c o n -

dents teach the s lower ones for me. 
The better students can receive 

credit for physics upon satisfactory 
comple t ion of core requirements of 
the course. Outs ide reading for e n 
r ichment or clari f icat ion is encour
aged, and addi t ional ' in -depth ' lab
oratory exercises are available for 
these students. 

Students w h o complete the 
course requirements by m id -May or 
early June are permitted to do add i 
t ional 'student dev ised ' exper i 
ments, to ut i l ize their time for 
scholarship study, or to work in 
other subject f ields. 

To know what my students are 
do ing on a day-to-day basis, I check 
their laboratory reports regularly 
and 'spot check ' solut ions to as
signed problems. Less capabie stu
dents usually do the easy or average 
problems. Better students usually do 
the problems most l ikely to help 
them interpret the theory. 

This year I d iv ided the course into 
several sections of work. I tried to 
inc lude in each section the work 
and problems related to a particular 
concept . I d rew up a schedule ind i 
cating the requirements for s.l;e 
comple t ion of a sect ion. The sche
dule, wh ich I posted, indicated 
m in imum requirements in labora
tory work and problem-solv ing as 
wel l as suggested enr ichment act i
vities. A suggested t ime for c o m 
plet ion was indicated on the sche
dule so that students cou ld be aware 
of their posi t ion in relation to the 
time required to complete the 
course effectively. 

Besides the lab and prob lem 
schedule, the student is given infor
mat ion about where tests fit into the 
program. W h e n a student c o m 
pletes the designated material in a 
sect ion, he requests a test on that 
sect ion. A l though test dates are sug
gested, the student selects the date 
and time for each test. After all stu
dents have taken a sect ion test, it is 
discussed wi th the class. I use a 
series of tests, designed somewhat 
parallel in structure and depth of 
required subject matter for each 
sect ion. Each student chooses a test 
at random, so the prob lem of trans
fer of test in format ion is l imi ted. 

I expect that each student w i l l d o 
his best to comple te the course re
quirements by the end of the year. I 
bel ieve that to gain some know
ledge of and some appreciat ion of 
each of the major concepts of the 
course, a student must encounter 
each concept at some level . The bet
ter students receive credit for c o m -
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Students (from left) Dave Radcliffe, Ernest Kenward, Chris 
Robinson and Jim Conner worked as a team to find a value 
for the acceleration of gravity, a Physics 12 experiment. 

plet ing the course and the add i t ion
a l op t iona l labs. Students w h o have 
dif f iculty in grasping the facts and 
concepts proceed more s lowly and 
receive credit for the work they do 
comple te . 

M y chief roles in this program are 
to see that lab materials are avai l 
able as required and to serve as a 
resource person or tutor for students 
w h e n prob lems arise. Since several 
di f ferent labs may be under way 
dur ing any given class, several sets 
of laboratory equ ipment may be re
qu i red at one t ime. Physics students 
w h o are on a scheduled 'spare' may 
also come into the lab to do add i 
t ional work . It may appear some
what chaot ic to an outside observer 
to see some students work ing on 
labs (usually on different labs), some 
solv ing problems or studying a lone, 
some in small groups, some check
ing solut ions to problems at the bu l 
letin board , and some, perhaps, in 
the prep room wr i t ing a test. 

A l though the type of program 
out l ined requires the teacher to be 
very active and creative dur ing class 
t ime, it does free h im f rom the pre
viously required series of lecture-
type lesson preparations. It is neces
sary to plan the course at least a sec
t ion in advance. Having had one 
year's exper ience, I now bel ieve it 
wou ld be better to plan the entire 
year in advance. 

General ly , the students soon 
come to enjoy the new or different 
procedure. In September I had 
some diff iculty in conv inc ing stu
dents that if they were going to pro
gress as individuals at their o w n 
pace, they wou ld have to abandon 
partners, perhaps several t imes dur
ing the year. The results, in terms of 
numbers of students satisfactorily 
comple t ing the course, are indeed 
gratifying. Fewer than 10% of the 
students had dif f iculty comp le t ing 
the course. 

It wou ld be presumptuous of me 
to conc lude after only one year that 
this is the way to teach physics. 
However , the learner-paced ap
proach has several advantages over 
my previous approach. 

1. Students tend to group them
selves into small groups, wh ich 
makes it possible to give more ind i 
v idual ized instruct ion. 
2. W i th in the schedule limits the 
student can spend as much time on 
a lab as he feels he needs. 
3. Better students may work ahead 
on their o w n if they wish. Of ten the 
better students become leaders in 
the group and help to tutor other 
students. 
4. The student can schedule his own 
time for a test. The results have 
shown that the majority of the stu
dents understand the concept wel l 
before they request to wri te a test. 
5. The students are generally ' so ld ' 
on the different approach and, for 
the first time to my knowledge, they 
have been encouraging other stu
dents to enrol l in physics. 
6. The teacher is available for a grea
ter amount of t ime to help students 
wi th indiv idual problems. 

W e have instituted f lexible m o d u 
lar schedul ing at Handsworth this 
year, and this approach to teaching 
physics lends itself to the new pro
gram. Student t imetabl ing is more 
ind iv idua l ized, making it possible to 
develop more fully the concept of 
cont inuous progress. 

It w i l l now be possible for stu
dents to complete a course early in 
the year and to begin the succeed
ing course if they wish to do so. 
Those w h o progress more s lowly 
wi l l be permitted to cont inue the 
course to its comple t ion somet ime 
dur ing the next school year, if their 
program includes this prov is ion. 

The predicted increase in enro l l 
ment in physics has come to pass. 
A l though all students w h o have 
elected to study physics may not 
succeed, I bel ieve the learner-paced 
approach wi l l make it possible for 
more to do so than was possible 
previously. This approach has re
newed and revital ized both student 
and teacher interest in physics in 
our schoo l . § 
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«fThis is the first of four articles con 
cerning Computer-Ass is ted Instruc
t ion (CAI) wh i ch we hope wi l l pro
v ide an in t roduct ion to a w ide 
variety of topics about CA I . 

Specif ical ly, in this first article w e 
have directed our discussion to the 
ques t ion : W h e r e is CAI in the pro
cess of ind iv idual iz ing instruction? 
To that end, w e discuss the advan
tages and educat ional uses of CA I , 
as we l l as cost factors. 

The second article wi l l deal wi th 
the future of CAI in B.C. CAI activi
ties in Canada wi l l be rev iewed, and 
the article w i l l conc lude wi th a dis
cussion of CAI activities in B.C. 

The third art icle has been written 
specif ical ly for those readers who 
are interested in pursuing the topic 
of CAI further. It is a response to the 
ques t ion : What are some of the 
major sources of information on 
CAI? Tables wi l l be prov ided to 
guide the reader to sources of in
format ion most in l ine wi th his 
interests. 

The final article is a imed at ans
wer ing the fo l lowing quest ion : H o w 
might one implement a CAI system 
in the schools and what are some of 
the problems encountered? 

It is our hope that this series of 
articles wi l l assist readers in con 
sidering the future of CAI in B.C., 
and wi l l also open some paths for 
those w h o are interested in pursu
ing the topic of CAI further. 

Wha t constitutes ind iv idua l ized 
instruction? For the purpose of this 
article, ind iv idua l ized instruct ion 
refers t.o the capabi l i ty of adapting 
instruct ion to co inc ide wi th the 
pr ior knowledge, skills and abil it ies 
of each student. Indiv idual izat ion of 
instruction is, then, the process of 
prov id ing for ind iv idua l ized instruc
t ion. CAI can be v iewed as one of a 
variety of media that can make a 
contr ibut ion to the ind iv idual iza
tion of instruct ion. C A I , by itself, 
does not necessarily consti tute indi 
v idua l ized instruct ion and of course 
it is possible to have an ind iv idua
l ized instructional program wi thout 
inc lud ing CAI . 

A l though there is not yet a con 
clusive set of research evidence 
on CAI effectiveness, the f indings t o l 
date*support the general statement 
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that CAI does facil itate and enhance 
the indiv idual izat ion of instruction. 
The fo l lowing is a short summary of 
the f indings regarding CAI and ind i 
v idual izat ion of instruct ion. 

1. CAI can provide a one- to-one 
or tutorial learning situation. 

2. CAI can a l low each student to 
work at his o w n rate and level of 
diff iculty. 

3. CAI can provide adaptive in
struct ion. Through accurate records 
of responses and learning paths, CAI 
can diagnose learning problems of 
each student and vary the instruc
tional content and sequence as a 
result of the findings. 

4. CAI can increase instructional 
f lexibil i ty for each student, a l lowing 
students to review or branch ahead. 

5. CAI can prov ide sequential 
testing. Test items can be matched 
wi th each student's pr ior perfor
mance. Individuals are not compet
ing as much wi th a group of students 
as they are w i th themselves. 

6. CAI can control feedback and 
ind iv idual ize the-i feedback/ ' 

7. CAI can vary instructional assis
tance as wel l as the content of the 
assistance. , 

8. CAI can offer select ion po ten
tial to each student. Each student 
may have a choice of pursuing each 
topic in more detai l o r s imply 'ma in 
l in ing ' the program and learning the 
bare essentials. 

9. CA I can a l low inexhaustive 
repeti t ion of responses and pre
sentation of learning sequences. 

W h i l e the above list is not a l l -
inclusive, it does show the potential 
of CAI for indiv idual iz ing instruc
t ion. 

The effectiveness of CAI in pro
v id ing assistance and ind iv idua l iza
t ion to the instructional program is 
totally dependent upon the qual i ty 
of the instructional program. It 
.should also be noted that students 
may spend only a small por t ion of 
their learning time dur ing any day 
at a CAI terminal (15 to 60 minutes 
w o u l d be a reasonable estimate). 
The remainder of a stuL^-nt's time 
w o u l d be spent interacting wi th 
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other media and students. 
Mos t educat ional uses of CAI fall 

into one of four categories: (1) dr i l l 
and pract ice, (2) tutorial, (3) s imula
t ion and gaming, and (4) in fo rma
t ion retrieval. Descr ipt ions of i n 
struct ional uses vary f rom one 
author to another. Fortunately, h o w 
ever, these descr ipt ions contain 
c o m m o n characteristics. 

1. Drill and Practice—supple
ments c lassroom instruct ion in that 
the teacher suppl ies the instruct ion 
in in t roducing concepts , f o l l ow ing 
w h i c h the students p roceed to the 
terminal for dr i l l and pract ice relat
ing to the concept . The diff iculty 
level and the number o f prob lems 
can be adjusted to indiv idual stu
dents. 

2. Tutorial or Socratic Instruc
tion—utilizes the same approach as 
a good tutor o r teacher. It can be 
used to present concepts and to 
prov ide init ial learning exper iences 
for students. Student interact ion 
wi th in the v instructional or tutorial 
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process is also prov ided. This mode 
of instruction provides for f lexibi l i ty 
in adapt ing instruction to each ind i 
v idual depend ing upon each s tu
dent 's skil ls, abil i t ies, and past and 
present per formance. The adaptive 
process might involve prov id ing a 
student wi th assistance, branching 
to remedial mater ial , select ing ano
ther instruct ional strategy, o r other 
alternatives prov ide f by the pro
gram. 

3. Simulation and Games—usually 
involves the repeti t ion of a learning 
experience, and al lows the students 
to work through the exper ience and 
make decis ions wi thout pay ing ex
treme consequences. The power to 
change variables and examine out
comes as a funct ion of the change is 
usually prov ided to the student. Stu
dents are permit ted to practise w i th 
the concepts they have learned, thus 
adding realism to the educat ional 
process and reducing the artif icial 
envi ronment often present in edu 
cational systems. 

4. Information Retrieval—is a rel

atively new use of C A I . This funct ion 
is now being referred to as C o m p u 
ter-Managed Instruction (CMI) and 
Compu te r -Mon i t o red Instruction. 
The latter is s imply a computer -
based data evaluat ion system to a id 
the teacher in moni to r ing indiv idual 
students' progress. The former is 
more sophist icated in that, in add i 
t ion to the moni tor ing funct ion, it 
is both diagnost ic and prescr ip
tive. For example, the computer , un
der computer -managed instruct ion, 
based on earl ier val idat ion data for 
each student, can select for each 
student a mosaic of learning exper i 
ences involv ing the prescr ipt ion of 
many different med ia un iquely ta i 
lored to each student. 

H o w d o students learn? H o w do 
individuals differ from each other, 
and w h o shou ld receive instruct ion
al treatment A as opposed to treat
ment B, and why? H o w d o such 
learner variables as personal i ty 
styles, conceptual styles, att i tudinal 
processes, interest patterns, and 
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need for autonomy interact with 
media? 

CAI has the potential of providing 
educators with perhaps the most 
powerful research tool ever applied 
to educational research. With CAI 
one can trace learning paths, exam
ine accurate response patterns, vary 
one learner variable while holding 
the others constant, compile accu
rate unbiased data during the col
lection procedure, eliminate con
tamination of instruction by main
taining maximum consistency, and 
most importantly, pro k'e one with 
data for evaluation almost immed
iately—i.e., reduce the time lapse 
between the collection and the 
evaluation of the data. 

CAI Costs Are Going Down 

Before discussing actual cost 
figures, we should note that the cost 
and use of CAI in public and private 
schools depend on the following: 

1. Development of instructional 
materials. For example, the develop
mental cost of material for drill and 
practice use is considerably less 
than the developmental costs of 
software for the other uses—e.g., 
tutorial or simulation uses. The de
velopmental costs referred to below 
are independent of the type of CAI 
system. One cannot avoid these 
costs. 

2. Utilization and type of system. 
There are two types of systems: (1) 
rented or purchased systems and (2) 
time-sharing systems (TSS). While 
the former requires no further de
scription, the latter refers to systems 
in which terminals are linked by 
regular telephone lines to a large 
central computer that may be many 
miles away from its users. TSS may 
have as many as 200 or more termi
nals linked to the central computer, 
each terminal sharing its central 
processing unit in such a fashion 
that each user feels he has the un
diminished attention of the system. 

Educational uses of a TSS are 

Dr. Dick, assistant protessor ol educational 
research at Florida State University, is also 
research associate in the CAI Center. Mr. 
Latta, a former B.C. teacher, and Mr. Rivers 
participated in a recent year-long CAI insti
tute at the university. > 

100 

Students at the CAI Center al Florida State University receive 
tutorial instruction on cathode ray tube (CRT) terminals. 

somewhat restricted when com
pared to the flexibility and sophis
tication of rented or purchased sys
tems. Because users of the system 
all share the central processing unit 
of the computer and because infor
mation must be transmitted over 
distances, TTS cannot provide ex
tensive storage facilities or text-pro
cessing languages. Since the tutorial 
mode typically requires both a text-
processing language and extensive 
storage facilities, TSS users usually 
avoid this mode of instruction. 

The cost of instructional systems 
varies with the type of system and 
its use. The cost of a rented or pur
chased system depends largely 
upon the hardware; the larger the 
central processing unit and the 
greater the storage capacity, the 
higher the cost. Financial resources 
must be spent or allocated for such 
a system regardless of its amount of 
use. In short, this cost is unavoid
able. 

The cost of CAI per student per 
hour becomes less as the number of 
students using the system increases. 
Ideally, one attempts to maximize 
both the number of students receiv
ing instruction and the utilization 
factor for each terminal in the sys
tem (utilization factor refers to the 
actual time a terminal is in use 
divided by the total time the termi
nal is available for instructional pur
poses). 

Since the cost of the hardware is 
fixed and unavoidable, it is advan

tageous to use multiple terminals to 
spread the fixed purchase or rental 
cost over as many terminals as is 
feasible. Without multiple terminal 
use, CAI costs per student per hour 
would be unrealistic, using such an 
instructional system. 

On the other hand, if a school is 
on TSS, costs result only when the 
terminal is using the central pro
cessing unit. Unlike the rented or 
purchased instructional system, the 
utilization factor is not important 
when terminals are linked to a TSS, 
for one is paying only for. the time 
each terminal is actually v.iz~i. Addi
tional terminals in a TSS have a mul
tiplicative effect in that if one dou
bles the number of terminals the 
fixed costs also double. Each addi
tional terminal requires a separate 
data line to the central computer; 
thus additional terminals accumu
late a fixed cost independent of the 
number of terminals. 

Some TSSs offer a very slight re
duction to individual users for in
creasing the number of terminals. 
However, these reductions often do 
not result in significant savings. 
Obviously, as in the case with a 
rented or purchased system, the 
cost per student per hour for a TSS 
decreases as the number of students 
using each terminal at any one time 
increases. 

Some costs are actually indepen
dent of the type of system used. One 
such cost, development of instruc
tional materials, has already been 
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discussed. Ano ther is the cost of 
per ipheral gear per terminal—the 
more equ ipment per terminal , the 
higher the cost of instruct ion. A d d i 
t ional equ ipment per terminal in a 
TSS often requires separate c o m 
municat ion lines. 

. To il lustrate the increasing cost 
factor wi th the addi t ion of equ ip 
ment, the addi t ional rental per ter
minal per month for an IBM ,1500 
instruct ional system is as fo l lows: 
teletype, $90; image projector, 

$100; audio unit, $100. (These costs 
are approximations.) 

As a result of costs, the vast 
majority of the pub l i c and private 
schools using CAI in Canada and 
the Uni'ted States w i l l be invo lved 
wi th it in the fo l lowing way this 
school year. 

1. Mos t schools w i l l be connected 
to a TSS, each user having only one 
or two terminals. The main factors 
contr ibut ing to the use of this type 
of system are cost and exper ience. 
This type of use al lows the user to 

gain exper ience at a min imal cost, 
and to consider the advantages and 
disadvantages of CAI wi th respect 
to their object ives. After such an 
exper ience, users may dec ide to 
terminate the use of C A I , cont inue 
present activit ies, add more termi
nals, or rent or purchase a computer 
of their own for CA I . 

2. The majority of schools wi l l be 
using dri l l and practice material. 
The main factors contr ibut ing to the 
use of this are cost and ease of ap
pl icat ion. As ment ioned earlier, the 
cost of the deve lopment of materi
als for dri l l and practice is consider
ably less than the costs for develop
ing materials for the other uses. 

The second factor contr ibut ing to 
the overwhe lming use of dri l l and 
practice material is its ease of ap
pl icat ion. Schools can easily adapt 
to this use, because dri l l and prac
tice material can be used wi thout 
d isrupt ion, or w i thout interrupt ing 
the instructional program. In short, 
this use does not have to be as 
inter-related wi th the existing in
structional program as do the other 
uses. 

The actual cost of CAI for a school 
own ing or renting an IBM 1500-32 
terminal instructional system w o u l d 
be approximately $8,000-$12,000 a 
month. This cost f igure includes all 
hardware costs inc lud ing the 32-
terminals (no peripheral gear is in
c luded). Other costs not inc luded in 
the above f igure are those of soft
ware, facilit ies and staff. Costs per 
student hour should decrease rapid
ly as the number of terminals is in
creased. The 1500 system, however , 
can handle a max imum of only 32 
terminals. 

For schools using a t ime-sharing 
CAI system, CAI currently costs ap
proximately $1,000 per terminal per 
year. This cost factor includes ter
minal cost, communica t ion cost and 
hook-up cost. O the r costs not in
c luded in the above figure are those 
of r.oftware, facilit ies and staff. 

A n alternative to the large c o m 
puter network o r TSS concep t of 
CAI is the possible deve lopment of 
a small computer , especial ly de
signed for CAI yet capable of per
forming other data processing and 
administrat ive purposes. W e ant ic i -
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Besides working alone on CRT terminals, students can 
work together on a topic. 

pate that the low-cost computer 
w o u l d be purchased outright, a long 
wi th 32 typewriter terminals, for ap
proximately $180,000. 

This system should be able to 
prov ide the fo l lowing capabi l i t ies: 
(1) computer-managed instruct ion, 
(2) computer-assisted instruct ion, 
and (3) computer-sc ience instruc
t ion (i.e., instruction about c o m p u 
ters, such as programming and 
operat ion). O n e should add $75,000 
for addi t ional hardware necessary 
to facilitate such other data process
ing and administrat ive uses as stu
dent personnel records, schedul ing, 
attendance report ing and many 
more. 

Costs of CAI might be reduced 
considerably if several students use 
one terminal. Research strongly sug
gests that mult i -student use of ter
minals is feasible. A recent study 
found that two students at one ler-
minal can learn as effectively as one. 
Such mul t ip le student use of the 
terminals w o u l d depend largely 
upon the course content, the learn
ing situation and the individuals in
vo lved. 

I ̂ f u r t h e r research in CAI sup
ports mult i -student use of one ter
mina l , it cou ld enhance the 'soc ia l iz
a t ion ' aspects of C A I . Such a system 
of sharing terminal t ime w o u l d a l 
l ow for student interact ion, soc ia l 
izat ion and sharing of learning 
styles. Regular classroom pro
cedures typical ly provide for inter
act ion between only one student 

102 

and the teacher. The terminal-shar
ing concept cou ld we l l ut i l ize the 
'I've got it' impetus of one learner to 
motivate, explain and transfer his 
f indings and discovery logic to his 
peers. G iven that transfer occurs, 
the sharing of discovery logic and 
learning styles might wel l result in 
signif icant increases in learning. 

Research wi th computer systems 
wh ich inc lude thousands of termi
nals is also we l l under way. O n e 
such system is under deve lopment 
at the University of Il l inois. A key to 
the success of this system is a plasma 
screen terminal that wi l l be more 
advanced technological ly and less 
expensive than present TV- l ike 
(CRT) terminals. 

The long-range plans for the 
plasma display indicate that by 1972 
or a system capable of servic
ing 4,uu0 operat ional terminals wi l l 
prov ide more than ten mi l l ion stu
dent contact hours per year at a 
cost of 27c an hour. 

The 4,000 terminals w i l l be con 
nected to the central computer by 
low-grade te lephone l ines, wh i ch 
wi l l sharply reduce the commun ica 
tion costs. Such a system, if imple
mented, w o u l d be ideal for coun 
tries, states c r provinces whose 
popula t ion is sparsely distr ibuted, 
as wel l as compacted urban areas. 

This year more than 500 schools 
either o w n , rent or share the use of a 
computer for instruct ional purposes. 
Some 20,000 students in these 

schools receive instruction of some 
form presented by a computer . The 
majority receive their instruct ion 
through terminals connected to a 
t ime-sharing system. Terminals are 
l inked to the central computer by 
regular te lephone lines. It is prob
able that by 1970-71, the number of 
schools using CAI and the number 
of students receiving some instruc
tion by means of a computer wi l l 
doub le or even triple. 

Future Needs for CAI 
1. M o r e information regarding in

d iv idual characteristics (in learning 
style, special apti tudes, abi l i ty, etc.) 
and interact ion between indiv idual 
characteristics and med ia . 

2. Deve lopment of good instruc
tional materials. The materials might 
wel l be deve loped by any comb ina 
t ion of industry, teachers and/or 
educat ional specialists. Teachers, if 
invo lved in the deve lopment , w i l l 
need reduced teaching loads to free 
them for the added responsibi l i ty. 

3. A data management system to 
organize data into usable form for 
teachers. 

4. Tra ined faculty and staff cap
able of p lanning, integrating and 
imp lement ing CAI systems. 

5. Compu te r response times of 
five seconds or less, regardless of the 
number of terminals in use. 

Computer-assisted instruct ion can 
effectively assist instruct ion. CAI is 
s imply one more m e d i u m that 
shou ld be used wi th all other in
struct ional resources to facil i tate the 
ind iv idual izat ion of instruct ion. It 
may also play an important role in 
managing the ind iv idual ized instruc
tional process. T ime per student 
using CAI wi l l vary f rom indiv idual 
to ind iv idua l ; one hour per sitt ing 
wi l l probably be maximal . 

It may be ant ic ipated that, as the 
wor ld becomes more complex and 
the body of knowledge increases 
beyond comprehens ion , the teach
ing profession wi l l react to br ing 
about posit ive changes. A l t hough 
CAI does not propose to offer a 
panacea, it certainly can become an 
excel lent transmitter of knowledge 
unci shou ld certainly be cons idered 
as one more med ium avai lable to 
teachers to assist them in their 
changing roles. § 

The B.C. TEACHER 



J O Y C E G A R I E P Y 

In an attempt to show how schools 
can use audio-visual media effec
tively, the B C T F sponsored six 
booths at Pacific Education Show-
place in which students of Eric 
Hamber Secondary School's media 
program demonstrated the ways in 
which they use the various media. 

F̂ade in registration desk. 
Super 'Pacific Education Show-

place.' 
Cut to LS of couple leaving desk. 

Pan with them to development cen
ter. 

Cut to CU of 'Explorations in 
Media.' 

CBC or National Film Board TV 
crew on location? 

Television, yes. But the crew is a 
class of Vancouver secondary stu
dents filming a mini-production of 
Pacific Education Showplace—'69. 

The success of the new media 
course at Eric Hamber Secondary 

Mrs. Caricpy is editorial assistant in the 
BCTF's Division oi Communications. 

School in Vancouver prompted the 
BCTF to sponsor this fascinating ap
proach to learning as a special multi
media presentation at this year's 
Showplace. 

A type of behind-the-scenes ap
proach to learning about HvJnr». 'ex
plorations in Media' was a highlight 
of the exhibition and attracted 
many visitors to the improvised 
theater-film-sound studio. 

Under the direction of Hamber 
teachers Jim Mulholland and Terry 
Barker, the student-manned exhibit 
demonstrated some aspects of the 
experimental media course now 
being tested in the school. While 
some students made on-the-spot 
news broadcasts, others filmed 
Showplace scenes, which were 

shown on closed circuit television at 
intervals during the three-day exhi
bition. Still others demonstrated 
film production and the techniques 
cf cinematography. 

Within the limited scope afforded 
by the Showplace buildings, the 
students were able to demonstrate 
an amazingly complex variety of 
methods for exploring media. Tele
vision pictures were bounced off a 
gigantic balloon used as a satellite 
screen; films and taped interviews 
became components of learning 
situaticlis; news reports were gath
ered, scripted and broadcast from 
the news desk; students were avail
able to answer questions and ex
plain the workings of various 
mechanical devices used in their 
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Above: Tbe camera is one ol tbe most 
important instruments used lo explore 

media. Students at the Showplace display 
sponsored by the BCTF explained how they 
use various types ol cameras irom 35mm lo 

the large television camera shown here. 

Right: The right lighting and an effective set 
are a necessary background lor any 

production. Students created their own 
props and experimented with dillerent 

lighting angles lor unusual stage effects in 
preparing for the display at Showplace. 

course; and students wi l l ingly ex
pressed their op in ions, all the wh i le 
recording the reactions of p e o p l e — 
to be used later in further explora
tions. 

But the television product ions, 
f i lms, video-tapes and newsreels on 
v iew at the educators' exhib i t ion are 
on ly a minor part of the media 
course potent ia l , accord ing to M u l -
hol land and Barker. 

Both men envisage the use of 
mul t i -media zs an integral part of 
every classroom experience. The 

cameras and f i lm, tape recorders 
end M o o g synthesizers are only 
instruments used to probe and ex
plore environment. The purpose of 
the media course is to enable stu
dents to f ind new dimensions of 
learning and to exper ience the im
mediate impact of their work on the 
environment. 

Mu lho l l and says the course seeks 
to stimulate in the student a series 
of discoveries about himself as a 
feel ing, responding being, and 

about media as a modern language 
through wh ich he can give shape 
and expression to his experiences. 

He sees the media method of 
study as freeing the student f rom 
the ou tworn patterns of learning 
and believes it wi l l br ing unprece
dented understanding between 
generations. 

The 20th century teacher and 
parent, he says, are chronolog ica l 
thinkers—events fo l low events and 
achieve a goal . The student on the 
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brink of the 2'1st century lives in a 
wor ld of immediacy. He knows only 
now. By talking to adults, asking 
how they see it, and then compar ing 
the same subject as he sees i l now, a 
student experiences a new under
standing—and bui lds a bridge be
tween the generations. 

Mu lho l l and says the media course 
is in effect a socio logical and be
havioral study. 

Barker agrees that the media 
course is an ' intel lectual exper ience' 

and can be adapted to the teaching 
of any subject. But he also points 
out the practical potential of the 
course, and suggests students put 
their media educat ion lo extra-cur
ricular use. 

Produc ing a television f i lm, for 
example, gives a student an oppor 
tunity to pursue knowledge on his 
own . l i e originates Ihe theme or 
story he wants to tell and tackles the 
problems of research and script de
velopment . Then he must rely on his 

Above: Classroom discussion and viewing 
the work oi professional film makers is an 
integral part ol the media course, this 
student explained lo Showplace visitors. 

Lelt: Given the opportunity and needed 
encouragement, students can create 
wonders. Here three ol Hamber's student 
TV crew make last minute check of 
equipment before broadcasting show 
produced lor BCTF-sponsorcd exhibit 
'Explorations in Media,' a highlight ol this 
year's Pacific Education Showplace. 

own imaginat ion, resourcefulness 
and skill wi th camera equ ipment to 
translate his ideas to f i lm and sound 
track. 

Each student has his finger in 
every phase, from planning to actu
al f i lming and edit ing for a f inished 
product. 

So what's wrong wi th using that 
knowledge outside the classroon-
Barker asks—either as a hobby r 
the basis of a career in t e l e v K o n , 
photography or another relates me
dium? § 
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What is teacher power? How 

does it manifest itself? Is it 

defensible? Is it good or bad? A 

noted B.C. teacher trainer, who 

was once the Executive Secretary 

of the Alberta School Trustees 

Association, examines the growing 

militancy of teachers and their 

organizations. 



A R T H U R K R A T Z M A N N 

f H e r e are a few quotat ions wh ich 
appear in the Amer i can School 
Board Journal1 just before the turn 
of the century. 

'L ima, O h i o , Board of Education 
has forb idden the teachers to take 
part in pol i t ics, except to vote. ' 

'The Steubenvi l le, O h i o , Board 
w i l l dismiss teachers w h o do their 
buy ing out of the city.' 

'G rand Rapids, M ich igan . The 
School Board has dec ided that each 
school teacher, before signing her 
contract, must swear that she wi l l 
entertain no matr imonial propos i 
tions dur ing the year.' 

'The Blue M o u n d , Kansas, School 
Board has a peck of troubles on its 
hands. The teacher objects to mak
ing the fire and sweep ing out any 
longer and demands a janitor. ' 

Readers wi th considerable tenure 
in our chosen career cou ld add 
many more gems to the list, drawn 
from per iods in t ime wh ich in all 
probabi l i ty extended into the for
ties. In fact, in my o w n first teaching 
assignment in Canada in 1949, my 
rights to normal personal and civi l 
l iberties were occasional ly in jeo
pardy, and I was very much aware 
of the fact that three local e lected 
schoo l officials shaped a goodly 
share of my destiny for three years. 

These manifestations were reflec
t ions of an era, the first in publ ic 
educat ion in North Amer i ca , wh ich 
saw the major po l icy-mak ing and 
pol icy-execut ion funct ions in the 
hands of local school pol i t ic ians in a 
mul t i tude of schoo l districts. The 
non-educator was in strict control 
of the s i tuat ion; most districts were 
sma l l ; boards of educat ion were 
supreme; and teachers were sub
servient employees. Few, if any, 
administrat ive intermediar ies s tood 
between the hirer and the hired. 
Dr. Kratzmann is Director ol Teacher 
Education at the University ol Victoria and 
chairman of ihe Teacher QualifLation 
Service. The article has been adapted from a 
paper given lo a conference of educational 
administrators, sponsored by the Alberta 
Council on School Administration, a 
specialist association ol the Alberta Teachers' 
Association. 

The locus of power changed wi th 
the appointment of professional as
sistance by local school boards. The 
super intendency deve loped and 
through an extension of this role 
came addit ions to the central off ice 
staff of school districts, as wel l as the 
deve lopment of the posit ions of 
pr inc ipa l , v ice-pr inc ipa l , depart
ment head and the like. For many 
years, the most inf luential person in 
both Amer ican and Canadian edu 
cat ion was the superintendent of 
schools. In some cases he still is. 

N o w , we see a third phase 
emerging, one w h i c h took shape in 
Canada at least a coup le of decades 
before it became evident in the 
Un i ted States. Teachers and teach
ers' organizat ions have demanded , 
and are cont inu ing to demand, a 
vo ice in decis ions wh ich bear upon 
any of the concerns they have for 
their jobs. Western Canadian teach
er groups have been part icularly 
v is ible in this regard. 

M u c h impetus has been given to 
the movement by the involvement 
of U.S. teachers in drafting viable 
relationships wi th their employers 
at the bargaining table. There has 
been a large spi l l -over f rom what 
began as purely welfare issues. Tea
chers are more vocal than ever 
before in matters of work ing cond i 
t ions, role Specif ications, relat ion
ships to administrat ive personnel , 
cur r icu lum-making and so fortri. 
They are mustering and exert ing 
considerable power. 

As a recent editor ial in Phi Delta 
Kappan2 stated, 'The Romant ic Age 
has given way to an age of realism 
wh ich recognizes, among other 
things, the reality of power. People 
act in their own interests and in the 
interests of the groups to wh ich they 
feel loyal . They have learned that 
the way to act in behalf of these 
interests is to w ie ld the power they 
have. W h y , they ask, shou ld man
agement w ie ld its power through 
organizat ion and labor not do the 
same? W h y should Whi tes exercise 
their power and Negroes not exer

cise theirs? W h y should School 
Boards use the power that is theirs 
whi le teachers sit back and c o m 
plain about the way this power is 
sometimes exercised? The realist is 
not content to compla in or pet i t ion ; 
he has learned that the healthy 
response—and the expected re
sponse—is to use whatever power 
is available to h i m . ' 

Wha t is teacher power? In what 
manner does it manifest itself? 
U p o n what motivations is it deve
loped? Is it g o o d or bad? What are 
the defensible dimensions for its 
appl icat ion? This article attempts to 
deal wi th these and other issues. 

Horvat' 1 states: 'Power is the ab i 
lity, either real or imputed, wh ich 
when possessed by one entity en 
ables that ent i ty to cause another 
entity to behave in a manner in 
wh ich it w o u l d not have behaved if 
the threat or actual appl icat ion of 
act ion by the first entity were not 
possible. ' 

By this de f in i t ion , if Miss Jones 
can, by marshal ing support of pa
rents, offset an administrator's re
commendat ion for a transfer wh i ch 
wou ld otherwise have been effect
ed, she is using teacher power . 

If a teachers ' association can, 
through group ac t ion , modi fy estab
l ished school boa rd pol ic ies wi th re
gard to kindergartens, classroom 
enrol lments, or the employment of 
para-professionals, it is employ ing 
teacher power . 

If a teachers' organizat ion can 
operate, uni lateral ly, a teacher qua
l i f ication serv ice, much against the 
wishes of o ther educat ional agen
cies wh ich c o u l d not offset the 
development , i t has exercised tea
cher power. 

Obv ious ly , the exert ion of power 
is often c losely related to what is 
termed the pol i t ics of educat ion. 

Campbe l l and others 4 maintain 
that 'Educat ional po l icy-making at 
all governmental levels is immersed 
in pol i t ics and by def ini t ion educa
tional po l i cy -mak ing is pol i t ical 
act ion. ' lannaccone r ' defines the 
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poli t ics of educat ion simply as the 
governing of educat ion. If t eachp^ 
accept these def ini t ions, and if they 
real ize that po l icy-m. k ing for edu
cation takes place around them as 
educators and at the levels of local 
and provincial governments pr ima
rily, and if they further understand 
that they want to affect those dec i 
sions, teachers must be involved in 
pol i t ical act ion. 

There is always the element of 
power or inf luence present in such 
act ion. Pol i t ical scientists stress the 
use of this power and inc lude it in 
their def in i t ion of pol i t ics. 

Fromin" is typical of these people 
when he says: 'Pol i t ics, in its broad
est sense, is concerned with the 
distr ibut ion of advantages and dis
advantages among peop le . ' H e sees 
pol i t ic ians making decis ions that 
affect peop le , and says that some of 
these decisions are def ini tely in 
vo lved in the distr ibut ion of pay-offs 
of one k ind or another. 

To Fromin pol i t ics is a matter of 
what kinds of peop le receive what 
kinds of pay-offs or advantage, and 
under what circumstances. O b v i 
ously, by his def in i t ion, those w h o 
are more influential wi l l gain a larger 
share of the advantages to be dis
tr ibuted. 

Groups Exert Power 
Individuals and groups therefore 

become concerned wi th inf luences 
as related to the decis ions in po l i 
tics. They exert power. C o r e y 7 de 
fines power as ' the organizat ion and 
implementat ion of the activities and 
inf luence of a somewhat h o m o -
j^ ineous group in an attempt to gain 
consc ious and desirable ends. ' A 
logical extension of the def in i t ion of 
power w o u l d be that it includes the 
indiv idual as wel l as the group. 

W h i l e other forms of teacher 
power may attract newspaper head
lines and hence pub l ic attent ion, the 
pulse of pub l ic educat ion rests wi th 
the deve lopment and maintenance 
of the indiv idual teacher's power as 
ev idenced in his or her inf luence in 
changing the behavior of students. 
This is the ult imate cr i ter ion of the 
viabi l i ty of teacher power in any 
form. 

Intermediate cri teria, related to 
such other ev idence of power as 
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wplfare gains, curr icu lum mod i -
rications, or legislative enactments, 
are of little consequence unless 
there is some demonstrated l inkage 
w i th the greater professional power 
of causing beneficial behavioral 
change in learners. 

The indiv idual teacher's power 
can also reside outside the class
room. W e have seen such a person's 
inf luence on col leagues, pr inc ipa l , 
parents, or board members. H o w 
ever, this type of power is usually a 
product of a particular c i r cum
stance, is informal rather than for
mal , is unstable, and has a min imal 
effect on the overal l picture of tea
cher power. 

The type of power wh ich has re
ceived most attention is that of the 
thrust of the teacher organizat ions 
through group act ion. In Nor th 
Amer ica , this activity has been pre
dominant ly the prerogative of the 
provincial or state organizat ions, for 
obv ious reasons. 

'Pressure groups tend to adjust 
the form of their a c t i v i t i e s . . . to the 

Teacher Susan Mackie participated in the 
one-day work stoppage in Powell River last 
spring. 

effective power wi th in a govern
mental apparatus. ' s O n this cont i 
nent the crucial decis ions have been 
made at the provincia l or state level, 
and teacher power has drawn a 
bead at that same point. Not so in 
Britain, where the national Min ist ry 
has held legal contro l of educat ion 
and the Nat ional U n i o n of Teachers 
has exerted its inf luence at the same 
level . 

I shall make no attempt to d o c u 
ment the historical deve lopment of 
Canadian provincial associations 
and their increasingly inf luential 
posi t ion in the ten (or really eleven) 
power structures for educat ion in 
this country. Suffice it to say that in 
this country, part icularly in the 
West , teachers' associations exhibi t 
most of those characteristics wished 
upon such organizat ions in the 
Uni ted States by M y r o n Lieberman," 
w h o c la imed nine years ago that the 
Amer ican groups' futil ity in protect
ing the pub l ic interest and the legi
timate vocat ional aspirations of tea
chers was a national tragedy. 

Frcm the very beginn ing the 
•western associat ions represented 
breaks w i th tradit ion that were des
t ined to move them to the avante 
garde posi t ion they ho ld . They were 
for teachers only , prov id ing an inde
pendent source of power, free f rom 
internal inf luences of school inspec
tors, departmental off icials, and lay 
cit izens. A n d they stressed a h o m o 
geneity of membersh ip , wi th all tea
chers having equal status. 

Such independence and so l ida
rity, w h e n comb ined w i th a h igh 
degree of combat iveness in the 
educat ional arena, has brought tea
chers' organizat ions in this region to 
a level of very visible and very c o n 
siderable inf luence. 

Many Causes of Teacher Un res t 

Teacher power is here, and is here 
to stay. 

Recent publ icat ions have a d 
vanced many mot ivat ional bases for 
such displays of teacher p o w e r ; 
some economic , others psycho log i 
ca l , soc io log ica l , pol i t ical and pro
fessional. 

Teacher unrest is seen by some as 
one aspect of a larger societal unrest 
sweep ing this cont inent. Students, 
minori ty groups, occupat iona l asso-
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On November 12 several thousand Lower Mainland 
teachers gathered in the Agrodome in Vancouver to 
protest the stalemate in salary negotiations and lo 
demonstrate their solidarity ol purpose. 

ciations in the private sector, age 
factions, the man in the street—all 
seem immersed in a state of general 
restlessness with their lot. Some 
writers believe that the current up
surge in teacher power is related 
primarily to this unrest. 

Perhaps the most recurring moti
vation attributed to displays of tea
cher power is that of material bene
fit. Unquestionably this was the 
common theme in the early years of 
Canadian organizations, and it has 
been without doubt i h i focus of the 
recent impetus to teacher influence 
in the United States. 

At least one writer1 0 advances a 
thesis related to a psychological 
basis. The drive, he claims, is based 
on a drive to emancipate teachers 
from the role of the subservient, the 
apathetic and the meek. That may 
have relevance on the American 
scene, but it is hardly descriptive of 
the contemporary scene in Western 
Canada. 

However, emancipation from a 
bureaucratic structure may be an
other thing. Teacher power has in
creased in intensity in the United 
States in direct relationship to dist
rict size and the number of levels of 
authority present. In addressing an 
audience in Saskatchewan, I in
sisted11-—and would still maintain— 
that first and foremost teachers are 
bureaucrats. They are bought at a 
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price by a board, they are superin
tended by superintendents, in
spected by inspectors, proctored by 
principals, co-ordinated by coordi
nators, and controlled by clocks. 
They are custodians of the public's 
children, and/in many ways parent 
surrogates. 

G r o u p s M a y l ie F i l l ing V a c u u m 

The model; of an independent 
educator is hard to come by and the 
power movement could well have 
roots in a drive toward a degree of 
professional emancipation. 

Is it possible, others ask, ;that 
much teacher power is attributable 
to the upward mobility of a group 
drawn somewhat disproportionately 
from the lower socio-economic 
levels of (society? 

Or is the new emphasis in teacher 
action based upon an insistence on 
a tenet c f democratic action, in 
which educators are demanding 
that they be extended the right—not 
merely the paternally ascribed pri
vilege—of influencing, and perhaps 
sharing in, decisions which affect 
their professional lives? 

Or could teachers be attempting 
to circumvent a hierarchy of autho
rity which is not working well? Cor-
vvin12 states that educational bu
reaucracies—such as Departments 
of Education and district central of
fice structures—are not working 

very effectively, that school systems 
appear to be failing to come to grips 
with many of the problems of the 
day, and that administrators are not 
coping adequately with the ail
ments of inadequate financing, 
competing objectives, educational 
failures, student dropouts, and the 
like. Perhaps teacher groups are 
moving to attempt to fill vacuums, 
and to correct deficiencies in the 
status quo. 

Unquestionably, the increased 
educational and professional spe
cialization of the teaching force re
quire that some of the traditional 
administrative processes of deci
sion-making be modified to include 
the teachers' voices. But neither 
elected nor appointed officials have 
relinquished their traditional autho
rity willingly. I suggest that this tea
cher demand and this reluctance to 
respond to tht- demand are at the 
center and circumference of the 
currrent positions of teacher power. 

Teacher knowledge (and know
ledge always provides a potent basis 
for influence) and teacher specia
lization have not only challenged 
the conventional authority of lay
men; they have placed teachers in 
positions of havjng superior infor
mation to that of the administrators 
who hire and evaluate them. The 
traditional roles which line adminis
trators have played as curriculum 
leaders have already become 
unfeasible. 

Organizations Are of Four Kinds 

Blau and Scott1 3 identify four 
basic categories of persons who can 
be distinguished in relation to for
mal organizations: the members, 
the owners, the clients, and the 
public-at-large. Classifying organi
zations in terms of which of these 
four categories of people are the 
prime beneficiaries, they have 
established the following cu; bono 
typology: 

1 . mutual-benefit associations, 
where the prime beneficiary is the 
membership; 

2. business concerns, where the 
owners are the prime beneficiary; 

3. service organizations, where 
the client group is the prime bene
ficiary; 

Continued on page 720 
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One of our favorite humorists recalls 
the Christmas concerts he starred in as 

an elementary school pupil in the 19303. 

Re your letter of September 14, 
1962. I mean the one in wh ich you 
ask me to help you track d o w n 
someone f rom the Little Red Schoo l -
house era w h o , c o u l d wri te you a 
light, nostalgic p iece about Christ
mas Concer ts , someth ing that w o u l d 
add a festive and hysterical air to 
some December issue. 

Dur ing the seven years that your 
letter has been on my desk and 
consc ience, I have carr ied on the 
search. But wi thout success. A l l I 
have been able to discover is that 
none of the squares w h o make up 
my circ le of acquaintances suffer 
f rom anything resembl ing total re
call about Christmas Eve in the Little 
Red School House. 

I guess we ' l l just have to admit 
that the Little Red School House is 
no longer the Happy Hunt ing 
G r o u n d for educat ional memoi r -
mongers that it once was. Surely it's 
t ime now for the proper authorit ies 
to announce that it's O p e n Season 
for reminiscers o n those urban pre
serves most of us knew dur ing the 
Thirt ies and Forties. 

If this were done , I might even be 
able to wr i te you a merry set of 
Christmas Concer t memories my
self, a l though I am not absolutely 
conv inced that what happened to 
me on the stage of Vancouver 's Lord 
Ki tchener Schoo l dur ing the m i d -
thirties was all that laughable. 
~ N o r am I entirely certain that I 
cou ld remember enough to make 

the length of story you 'd want. Let's 
see. I can somewhat d imly recall 
be ing dressed up as an Elf and jo in
ing my Grade 2 classmates in a 
t imorous rendi t ion of 'Rudo lph The 
Rude-Nosed Reindeer ' (1932 was a 
bad year for head colds), whi le our 
teacher waved her arms desperately 
and contempla ted going on per
manent exchange to some Pagan 
country. 

Hav ing bui l t up this much remi
niscent steam, I f ind I can also re
member what happened in Grade 3. 
O n c e again I was trussed up in an 
Elf's costume, this t ime as part of 
the background in one of those tra
di t ional forest idyls. It was ca l led, I 
bel ieve, 'Rob in H o o d A n d His Merry 
Christmas M e n . ' 

Things got even more dramatic in 
Grade 4 w h e n our class of 38 schol 
ars p roduced a little number cal led 
'Snow W h i t e A n d The Thirty-Seven 
Dwarfs. ' (You' l l not ice that all-out 
part ic ipatory democracy was strong 
at Lord Ki tchener even before the 
Trudeau era.) Dur ing the casting of 
this p roduc t ion , I lost out in the 
race for the lead role to a sleepy 
b londe, and once again had to settle 
for being an Elf, albeit a somewhat 
jaded and exper ienced one. 

For some reason Grade 5 is a 
comple te blank. Perhaps that was 
the winter of the Great Snow when 
the roof of the gymnasium leaked. 
O r perhaps it was simply that the 
br i l l iance of what happened in 
Grade 6 has cast into eternal sha
d o w my memor ies of what kind of 
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an Elf I p layed in Grade 5. 
W h a t d id happen in Grade 6 was 

that I got my first more or less 
starring role. This was in a C o r o n a 
t ion Pageant that was, so I have 
been to ld , second in its sp lendor 
on ly to the or ig inal cast product ion 

•k that had been the rage of London 
k earl ier that year (1937). 
i? Dressed in a Japanese k imona, I 
& was the Archb ishop of York. M y 
f on ly worry throughout the long 
iq per formance (other, of course, than 
js the fear that f rom sheer habit I 
k w o u l d approach the throne in an 
& Elf in.hop) was that my winter boots 
§ (the on ly shoes this archbishop 
f.r o w n e d in 1937) might in some way 

detract f rom the oriental and 
% theological sp lendor of the rest of 
U my costume. 
ftThis'little pageant was an artistic 
|s success. It w o n parental plaudits, 
I and—I hope—tenure for the dear 
f lady w h o p roduced it. But as p ropo-
| ganda ori behalf of the monarchica l 
% system, V can see now that it was 
| a fai lure. Even the star of the pro? 
§ duc t ion (my good fr iend the A r c h -
I b ishop of Canterbury) is no longer 
I a m o n g us, he having made his c o n -
| s iderable contr ibut ion to the brain 
|j drain by becoming ?. psofessor of 
^ m e t a l l u r g y somewhere in the Re-
I pub l i c to the South. 
I But the peak and , indeed, the 
I terminal -moment , in my career as 
p the ne ighborhood M i c k e y Rooney 
|] came a year later when I at tended 
f l Ki ts i lano Jun ior H igh School for 
% Grade 7. 
i'4 

In those s impler days, you may 
recal l , the educat ional approach to 
pubescence was that boys should 
be wi th boys, and girls wi th gir ls; 
and that the twain should meet only 
in the giggl ing hallways. 

I was, therefore, in an al l-boys 
class, a fact that is relevant here 
only because it leaves forever un 
expla ined why someone in their 
mysterious w isdom dec ided that 
this class's contr ibut ion to the 
Christmas concert should be a scene 
from Alice In Wonderland, starring 
A l i ce . 

Since I was among the class's late 
b loomers (rpy vo ice was still so 
high-pj tched that only attentive 
dogs heard half of what I said), the 
fjnger was put on me to be A l i ce . 
This I took immediate steps to pre
vent. It wasn't t haM resented being 
among the late b loomers but just 
that I had nq strong urge to appear 
in 'pub l ic wear ing a pair of them. 
However , the c lose-cal l taught me 
something. I never again spoke up 
in class until second year university, 
when I was sure my vo ice had 
changed. A n d I have had noth ing 
to do wi th Christmas concerts since. 
• I real ize, sir, that I haven't he lped 
you to brighten up some December 
issue. St i l l , I hope this won ' t stop 
you f rom cal l ing on me again when 
you are faced wi th some other p rob
lem that I won ' t be able to help 
w i th , either. 

As ever, 
A lan Dawe. 



A N T O N V O G T 

Simon Fraser's 
Teacher Education 

Program 

H O W SUCCESSFUL IS IT? 
A member of SFU's Faculty of Education examines some strengths 

and weaknesses of his university's unique method of training teachers. 

^After more than three years of 
operation, some assessments can be 
made of the work of the Depart
ment of Professional Foundations, 
Simon Fraser University. 

The principles underlying the 
operations are.sound. In essence, 
they are principles held by the 
BCTF, arid supported by psychologi
cal research. 

As a professional organization, the 
BCTF rightly wants the profession to 
have major responsibility in the 
training of recruits to the profes
sion; and this is achieved in a pro
gram in which half the time is spent 
in schools and a major part of the 
work done in the university is spent 
with teachers brought in from the 
schools. 

The underlying psychology is at 
variance with that customarily as
sumed in teacher-training institu
tions, but appears to be sound. In
stead of getting massive theoretical 

^preparation before going into the 
schools, our students are sent into 
the schools for two months with 
scarcely any briefing at all: 
• - In the words of Dr. J. F! Ellis, they 

are invited to form their own 'per
cepts' of the nature of the job;'to 
recognize its problems as the result 
of 'immersion,' and to fprm 'con
cepts' about strategies needed to 
cope with them. 

If this method is at variance with 
normal procedure, it is, neverthe
less, in accordance with the ways in 
which most of us usually learn. 
Learning consists largely of iden
tifying problems and solving them. 
Theory unconnected with problems 
identified by the learner seldom has 
any transferability—-as is frequently 
demonstrated by students with 
good grades in Principles of Educa
tion who, nevertheless, are incom
petent in the classroom. 

From the students' point of view, 
there are other advantages in the 
Simon Fraser system. 

One is that those who are up-
suited to the profession find put 
that they are unsuited to it in the 
first few weeks of their training, and 
can withdraw, or be persuaded to 
withdraw, without much financial 
loss or loss of time. This is in sharp 
contrast to other systems, under 

which students may spepd four or 
five years preparing theoretically for 
a profession which turns out in 
practice to be something with which 
they cannot cope. 

The early 'immersion' without 
preparation is deliberate. The 'per
cepts' to be derived from the first 
weeks can only be personal. If they 
were to be elicited in question 
form, the questions would be: 'Do 
you like working with children? Do 
you enjoy being back in school in a 
new role, as teacher rather than 
pupil? Do you want to improve 
yourself as a teacher after this initial 
experience? Do you feel that it is 
your vocation?' 

The first eight weeks are not de
signed to shatter confidence. On the 
contrary, SFU students are given 
strong support, in different but re
lated ways. 

First, they are sent out in teams 
of three or four. 

Second, they are /^nt to 'ap
proved' teachers: Associates, ap
pointed by district superintendents, 
who are paid modest honoraria 
for work professionally in keeping 
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The writer is an associate professor in the 
Department of Professional Foundations. His 
views are not necessarily those ol the 
Department. 

with the aims of the BCTF—i.e., the 
training of others entering the pro
fession. 

Third, they are visited regularly by 
Associates of the Center, teachers 
of proven ability, employed by the 
university for that purpose, and to 
conduct seminars during the weeks 
on campus. In addition, members of 
the faculty are available for con
sultation. 

In practice the organizational 
plan is subject—like all other plans 
—to human fallibility. 'Teams' do 
not always 'jell.' Approved teachers 
do not always, themselves, approve 
of having students foisted upon 
them. Associates of the Center, who 
are by definition themselves in a 
new and temporary role, often find 
it difficult to brief students and tea
chers on a program which is new to 
them, too. 

Faculty members, despite their 
own lack of pretensions, can scarce
ly escape the 'Ivory Tower' aura, 
which led to the adoption of an anti-
Ivory Tower organization in the first 
place. They are therefore sometimes 
net approached by the students 
who need them most. 

Nevertheless, there are few fail
ures, except in communications. 
Most of our students do reasonably 
well in the first eight weeks, in the 
401 program. Those who withdraw 
voluntarily, or are asked to with
draw, lose relatively little. The vast 
majority choose to remain, and are 
permitted to enter the second phase 
of the program, 402—eight weeks 
on campus, for lectures, educational 
and curricular seminars, and indi

vidual study. Most of them arrive 
with an inchoate bundle of 'per
cepts,' strongly opinionated, and 
full of reforming zeal. 

Meanwhile, the teachers with 
whom they have been associated in 
the schools range from those who 
despair of young teachers trying to 
teach without any background of 
methods to those who try to give 
them the on-the-job training they 
are there to get. With the best of 
them, the on-the-job training in
cludes a continual dialog, not only 
on methods, but also on objectives. 
With the worst, the students are 
non-professional assistants, to be 
used for menial tasks only, including 
giving lessons whose content and 
format are wholly determined by 
the teacher. 

Freedom Is Misused 

The 402 program is subject to 
human fallibility in more subtle 
ways. Students are given more free
dom, both in unscheduled time and 
in choice of scheduled activities, 
than most of them have ever had 
before in their formal education. 
Insofar as the faculty can be said to 
have a common philosophy of edu
cation, freedom of choice by the 
learner is consistent with that philo
sophy; but there are obvious pit
falls. 

One factor, in 402 as always, is 
time. Eight weeks is too short a time 
for many students, who may have 
been regimented through most of 
their school years, to learn to use 
their freedom responsibly. A num
ber seem to drift through the first 
weeks, exploring rather than under
taking any study in depth, whereas 
the intention is that they should be 
engaged in both. 

Moreover, once work in the class
room has been savored in 401, even 
some of the most enthusiastic be
ginning teachers—perhaps especi
ally the most enthusiastic ones— 
chafe at what they regard as 'mere 
theory.' 

The 402 program is designed to 
combat this in several ways, not all 
equally successful, and never suc
cessful with all students. The 'smor
gasbord' approach is presented be
cause it is thought to be the best 
approach pedagogically, for stu
dents at all levels, in the school sys
tem as well as at the university. In 
other words, it is itself designed as 
a method, to be learned by exper
iencing it, so that it may be used 
for teaching others. 

Students—given 'free' time and a 
wide variety of choices in determin
ing their use of seminar time, and 
attendance at lectures—almost in
variably 'enjoy' 402. Nevertheless, 
many of them are convinced that 
they do not learn anything, or at 
least that they do not learn anything 
that will be useful to them as 
teachers. 

Perhaps an innate Puritanism 
suggests that learning and enjoy
ment are mutually exclusive? Our 
view is directly opposed, but in 
many instances we obviously fail to 
communicate what should be 
obvious. 

Meanwhile, the Ivory Tower aura 
is built up in one area and exploded 
in another. The 402 program in
cludes two or three lectures a week 
by university professors. Some, but 
not all, are from the Faculty of Edu
cation. A few, but not the majority, 
are asked to talk on various aspects 
of the school curriculum. 

Key to course names, and time-sequence, in the 
SIMON FRASER PROFESSIONAL DEVELOPMENT PROGRAM 

f f * Semester 2 

in schools, 
alone,. *;Y£Ti3S$y 
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It takes courage to be a teacher, because w6 are 
so exposed to criticism every minute of the day.' 

Dr. Se/ma Wasserman, shown with two ot her students, is 
Acting Head of the Departmen t of Professional 
Foundations. 

The chief concern of Professional 
Foundat ions, through the co-o rd ina
tor of the 402 program, is to intro
duce students attending the lectures 
to signif icant ideas: soc ia l , h istor ical , 
scient i f ic, aesthetical, cultural and 
ethical , as we l l as educat ional . 

Aga in , the smorgasbord type of 
presentation is fo l l owed . It is hoped 
that everyone w i l l f ind someth i / ig 
signif icant; but no one on the facul 
ty expects that everyone wi l l f ind 
everything equal ly valuable. N e e d 
less to say, students w i th such ex
pectat ions are as often d isappointed 
as students in any other k ind of lec
ture series. It is because of such 
expectat ions that lectures form such 
a small part of the total program. 
Lectur ing to the who le class has its 
uses, but it is a minor , and largely 
o u t - m o d e d , ingredient in good 
teaching pract ice. 
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A n ent irely opposi te approach in 
other activities should further dispel 
the Ivory Tower aura. First, students 
have more unscheduled than sche
du led t ime—to pursue their own in 
terests, in thair o w n way, at their 
o w n speed, wi th the entire univer
sity and its personnel to draw on as 
'resources. ' 

Second , in whatever seminars and 
workshops they choose to jo in , most 
of the ' teaching ' is done by Asso
ciates of the Center , w h o were in 
the schools in the preceding year, 
and wi l l be returning to the schools 
in the year fo l lowing. Faculty m e m 
bers w h o enjoy teaching naturally 
jo in in , and sometimes direct pro
grams in areas of special interest to 
themselves, but the major l iaison 
and responsibi l i ty is between Asso
ciate-teacher and teacher-to-be, 
here as in the 401 exper ience. 

Both Associates o f the Center and 
students, especial ly in the first 
semester of Associates' appoint
ments, f ind certain diff icult ies in 
this del iberate decentral izat ion of 
authority, just as Associates in the 
schools somet imes f ind diff iculty in 
their own roles, as extensions of un i 
versity personnel , per forming facul
ty functions. 

The idea is who l l y in keeping wi th 
the declared object ives of the BCTF 
—to share professional ly in teacher-
training. Moreover , to achieve it, 
budget a l lowances for Associates' 
salaries and honorar ia make up so 
large a port ion of costs that per
manent faculty is too smal l to d o all 
the teaching. It was never intended 
that it shou ld . 

W i t h one semester comple ted in 
Professional Foundat ions, on wh ich 
half has been spent in a ' team situa
t ion ' in a schoo l , students go out 
singly to a ful l semester of on- the-
job training. Educat ion 405 tends to 
make or break. If screening has been 
adequate before entry and dur ing 
401 and 402, it usual ly makes a 
promis ing young teacher. But again 
there are pitfalls. 

Student Weaknesses Show Up 
The mere fact of be ing ' a l o n e ' — 

as a student-teacher, w i thout sup
port f rom other student- teachers— 
may reveal weaknesses not exposed 
in 401. Preparation in 402, in all 
l i ke l ihood, is inadequate; not for 
405 so much as for expectations 
raised in both the student and his 
new Associate. The student may feel 
conf ident about being adequately 
' t ra ined' already. His Associate may 
expect h im to be, and expect h im to 
cope as a ful ly- f ledged teacher, to 
be al lotted classes and subjects o n a 
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Head ol the Department ol Professional Foundations, 
Dr. John Bllis, is currently on a research semester. 

scheduled t imetable, wi th few o p 
portunit ies for observat ion, and lit
tle jo int p lanning or jo int evalua
t ion. 

That such attitudes vitiate the in
tentions of the program can be 
made clear by stating that if the 
student were indeed adequately 
trained there w o u l d be no need for 
405, or 404, or further in-service 
training. 

Cur r i cu lum and other seminars in 
the brief eight weeks of 402 can 
perhaps w iden hor izons and give 
some indicat ions of possib le meth
ods. But it is in the four months of 
405, if anywhere, that methods can 
be learned, and t r ied, and mod i f ied 
as the result of exper ience and of 
discussions between nov ice and 
teacher. Clear ly, the Associate in the 

school has here a major role—as 
mentor to his student, as wel l as 
teacher of his class. 

The designers of the p rog ram— 
Dr. Ellis and his co l leagues—chose 
the 'prent ice-master system not only 
because it is ha l lowed by tradit ion 
and pedagogical ly sound, or only 
because teachers, in their move to
ward professional status, demand 
it. The hope was also that it w o u l d 
lead to an on-go ing 'up-grading ' of 
teachers, wi th bui l t - in opportuni t ies 
for d ia log. 

For the most part, this is taking 
place. However , even in the largely 
one- to-one relationships of 'p ren
t ice and master in 405, ou r human 
foibles get the better of us. After al l , 
the chief concern must be wi th the 
class, and teaching any class is dif f i

cult enough, as any teacher knows. 
But in addi t ion, frank d ia log requires 
a letting down of barr iers—and we 
all hate exposing our weaknesses, 
either to those 'above ' us or those 
' be low ' us. 

Students in 405 are unfortunately, 
l ike other students, over-concerned 
wi th grading. The Associates, in 
many cases, are l ike the rest of us, 
over-concerned with saving face. 
Perhaps too few of us have the 
requisite humi l i ty , or the genuine 
pr ide, to accept ourselves as w e are 
and to move forward rationally from 
where we are, prof i t ing from our 
own mistakes. It takes courage to be 
a teacher, because w e are so ex
posed to cr i t ic ism every minute of 
the day. 

Similar weaknesses are observ
able in the third and final semester 
of the Professional Deve lopment 
program. Designed to round out 
and complete what is sti l l , by the 
standards of other professions, a 
short per iod of training, it does not 
always achieve what it sets out to 
do. 

Certainly it cannot in any sense 
'comple te ' teacher-training; yet a 
number of students make this as
sumpt ion, and d o not even seriously 
attempt to ' round out ' their educa
tional exper ience in that d i rect ion. 
O n the contrary, resenting the ob l i 
gatory aspects of the 404 semester, 
some del iberately choose 'soft op 
t ion ' courses at first-year level , stat
ing that they do so to maintain their 
grade-point average. 

If this is a corrupt pract ice—and I 
think it is—there are corrupt ing in 
f luences leading to it. O n e suspects 
that it is the trade-union e lement in 
the BCTF and in the Depar tment of 
Educat ion that is concerned wi th 
t ime-serving rather than effective
ness, as part of professional training. 
In B.C. Socrates himself w o u l d not 
be a l l owed to teach wi thout cer t i 
f icat ion through the normal chan
nels, and an eye to his grades. 

Meanwh i l e , the program is c o m 
pletely successful in at least one re
spect. It lures three times as many 
appl icants as we can cater for, 
physical ly or f inancial ly. Moreover , 
many schools are as impressed by 
our students as we are. § 
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Teaching English to immigrants is a specialized 
field of instruction because of the many problems of 

pronunciation and word order faced by newcomers learning 
a new language. A teacher of this special field 

describes Vancouver's program of teaching English to 
New Canadians and tells why such teachers as herself 

need training for this work. 

PATRICIA WAKEFIELD 

i t i 
•m 
m 

The number of immigrants pouring into British Colum
bia has been steadily increasing over the last few years. 
Demand for instruction in English is increasing too. Who 
is going to teach them? 

Forty years ago Leonard Bloomfield deplored the fact 
that teaching language without a knowk ige of its nature 
could only 'waste time and reach a poor result.' Have we 
made much progress in the intervening years? 

Britain has long offered teacher training courses in 
this field, and graduates from there are teaching all over 
the world. It is only in the last decade that Canada has 
recognized the need for special training for teachers of 
English as an additional language. Laval University was 
the first to offer instruction at the university level. The 
Ontario Department of Citizenship has taken a strong 
lead in providing courses for students, training for 
teachers, and'emphasis on becoming happy, useful 
citizens. 

The enthusiasm of the late M . L. Henderson, Co
ordinator of New Canadian Classes for the Vancouver 
School Board's Adult Education.Department, prompted 
the opening of a course here. The Federal Department 
of Citizenship, the Vancouver School Board and the 
University of British Columbia co-operated to offer the 
first training program three years ago. The university 
brought in as director a renowned authority in second 
language teaching, A. V. R. Elliott, of the University of 
Lpndon, England. 

Mrs. Wakefield, a teacher ol English as a 
second language, wrote this article last 
spring while attending university. 
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The fourth such course began on the UBC campus in 
January, under the direction of Dr. R. E. McConnell, who 
is assisted by a team of experts which includes Dr. R. E. 
Gregg, a phonologist. It is quite possible that such 
courses will soon be an option within the regular teacher 
education program. 

The large numbers of immigrants—adults and child
ren—seeking instruction in English has strained the pro
fessional resources available in B.C. and the need for 
doing the best possible job has become a matter of grave 
concern for responsible educators arid government 
officials. The urgency of this problem has n\so focused 
attention on the similar plight of our Indian people. For 
many of them English is also a second language, and they 
have been offered little special help in overcoming the 
handicap in an English-based school system. 

Programs for New Canadians vary throughout the 
province. In Vancouver, classes are sponsored by the 
Vancouver School Board. The Adult Education Depart
ment offers two-night-a-week classes in many of the 
secondary schools, as well as a few four-night-a-week 
classes. Manpower has purchased all adult places at 
Dawson School, which is operating on a shift basis from 
7:30 a.m. to 10 p.m., five days a week. 

Children under 17 attend classes in the elementary 
schools. These are under the Special Classes Division, 
and are scattered at various schools throughout the city. 
Children are taken by bus to the class assigned them. As 
soon as they can cope with the language, they are trans
ferred to a regular day class'. Some secondary schools 
have classes also—Kitsilano, for instance, has three this 

year. 
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Teacher Doris Standly, oi Vancouver's 
Laura Secord Elementary School, teaches 
English lo children oi many nationalities. 

There is a great need, but little provis ion, for day 
classes for adults. The VSB offers four half-day classes at 
the Y M C A , but facilit ies are not available for more. 
Consequent ly , there are private classes springing up 
throughout the city and in the surrounding area. V ic tor ia 
has an enterprising program for adults. N e w Westmins
ter started night classes last fall and has now day pro
grams as we l l . Prince George, O c e a n Falls, Powel l River 
and Kit imat all have classes. In fact, there are more than 
60 centers in B.C. offer ing instruction in English as an 
addi t ional language. 

TEAL Teachers Must Be Trained 
What training is necessary for a 'TEAL ' teacher and 

why? 
It is not enough to know h o w to speak the language; a 

teacher must have a conscious awareness of the struc
ture, of the system or systems wh ich consti tute a langu
age. Each one has its o w n phono logy (sound system), 
morpho logy (word formation) and syntax (sentence 
patterning). 
' ' A n Arab student hears no dif ference between p and b 

because in his language the dif ference is not significant. 
It is signif icant in English if he asks for a ' p i l l ' instead of a 
'b i l l . ' To Spanish, Greek and Italian students, 'bit ' and 
'beat ' sound the same. 'Today I saw a beeg sheep een the 
harbor. ' H o w often w e have smi led when Chinese peo
ple substitute I for r. If you hear a student determinedly 
muttering over and over 'a loaf of rye bread, ' you wi l l 
know he has been to English class. 

It is not practical to expect that a teacher can know 
the native languages of all the students. In a class of 15 
students, there may be 12 countr ies represented! A 
trained teacher, however , w i l l know the main areas of 
probable interference in transferring from one language 
to another, and wi l l be prepared to correct the diff iculty 
qu ick ly and eff iciently. 

M a n y peop le are not aware that the plurals of dog 
and cat are different sounds. W e are so 'p r in t -bound ' 
that we associate sound and letter wi thout thinking. 
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Listen as you say 'dogs' and 'cats.' Are the f inal sounds 
the same? 

A foreign learner must hear the sounds and become 
adept in imitat ing them long before he sees the writ ten 
form. German students, for instance, w i l l say 'doks ' in 
stead of 'dogs. ' His teacher wi l l know what dr i l l w i l l help 
h im qu ick ly before the error becomes a habit. 

W o r d order in English is very important. A change 
usually means a change in mean ing: 

The dog bit the man. 
The man bit the dog. 
Some languages are not so dependent on order. W h e n 

they transfer patterns from their o w n languages the 
order is often distorted in Engl ish: 

D id you come f rom Vic tor ia over? 
He sold last month a car to me. 
TEAL teachers analyse the structure of the language 

and begin leaching the students the basic patterns', 
gradually progressing in diff iculty as each one becomes 
familiar. The ult imate goal is automatici ty, but this re
quires hours of pract ice. Here are a few examples of 
s imple patterns: 
This is a chair. Is this a chair? Yes, it is. 
This is a table. Is this a table? N o , it isn't. 
N o w I am walk ing to the door . Wha t am I doing? You ' re 
walk ing to the door . 
Your name is Mar ia . What 's his name? His name is 
George. 
The emphasis is always o n ora l language—listening then 
speaking. 

Untra ined teachers may not real ize the pr imacy of 
speech. A l l societies have language—spoken language; 
the writ ten language is merely a graphic representat ion 
of it. This does not indicate a deprecat ion of the impor
tance of the writ ten words ; it underl ines the deve lop
mental process of language learning—listening, speak
ing, reading, wr i t ing. 

In the last few years, l inguist ic research has uncovered 
a great deal of knowledge about language. These dis
coveries and theories are being app l ied to the methodo-
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logy in second language teaching wi th remarkable 
results. A N e w Canadian student wi l l not be able to 
recite the def in i t ion of a noun or verb, but he wi l l be 
able to generate a sentence from a given pattern, and he 
wi l l be able to transform the basic pattern into other 
kinds of sentences. 

A TEAL teacher cannot stop wi th knowledge of 'ap
p l ied l inguistics, ' however. In his classroom are people 
f rom many different cultures, al l trying to adapt to a new 
way of life as wel l as to a new language. Language and 
culture are so intricately interwoven it is almost impos
sible to consider them separately. Cul ture embraces 
everything that determines how people live and think; it 
is an intimate part of every human being and he is 
comfor tab le wi th in it. 

What happens when a person shifts his envi ronment 
to an entirely new culture? What interference?, wi l l be a 

where mobi l i ty is rare and diff icult, not matter of fact as 
w c like to think it is in North Amer ica . 

Many peop le in Canada are blissfully unaware of the 
structure of their own society and l l ie forces wh ich pre
dict it. A TEAL teacher cannot be so because it is part of 
his job to be cognizant of the problems his student faces 
and to help him in the process of accul turat ion. Why? 
Because the enormity of these problems bears direct ly 
on the student's abil i ty to learn the language. 

Are we biological ly programmed for language? H o w 
do we learn to speak? Does language acquisi t ion involve 
the same processes for a ch i ld learning his first language 
as for an adult learning a second language? 

These are indeed deep open-ended questions, but 
questions wh ich concern all teachers of language—in 
fact, all teachers! Experts in this area are do ing important 

Being able to speak English is as important 
lor adults as it is lor children. Here the late 

Mel Henderson is shown working wilh two 
New Canadians in a night school class 

in Vancouver. 

prob lem for him? Must he shed the o ld cul ture entirely 
as he tries to fit into the new? A n d h o w shou ld a teacher 
react w h e n Indians of different castes refuse to remain 
in the same room, when a German and an Austr ian 
g lower angrily at each other, w h e n an Israeli and an Arab 
almost come to blows? 

An th ropo logy has d iscovered many of the answers, 
and provides a wealth of informat ion painstakingly 
documented . A TEAL teacher must at least open the 
door to this f ield of study for background knowledge. 
Such knowledge wi l l reinforce his techniques and 
strengthen the sympathet ic bond between h im and his 
students. 

Soc io logy is a closely al l ied d isc ip l ine. A newcomer to 
Canada faces the p rob lem of fitt ing himself into a new 
society, an existing class structure. H e has come f rom an 
entirely different class structure, often a very rigid one , 

research. Studying the results of their work is part of the 
cont inu ing educat ion for a TEAL teacher. 

A t the conclus ion of the present 'crash ' course at U B C , 
there wi l l be approximately 100 trained TEAL teachers in 
British C o l u m b i a . Some of them wi l l not stay in the pro
vince because, al though our need is great, the need in 
other parts of the wor ld is greater. In fact, the demand is 
more than twice as great as the supply. 

Yet the number of immigrants arr iving in Brit ish 
C o l u m b i a is steadily increasing. The newcomers are 
br inging wi th them skil ls, traditions and ideas w h i c h 
make a valuable contr ibut ion to the Canadian ' m o s a i c ' 
They are anxious to become useful, involved ci t izens. 

Are they wasting their t ime in classes where teachers 
are we l l -mean ing but untrained? Are we derel ict in our 
responsibi l i ty as Canadians by neglect ing training in 
ci t izenship? § 

DECEMBER 1969 119 



Teacher Power 

Continued irom page 109 

4 . commonwea l organizat ions, 
where the pr ime beneficiary is the 
publ ic-at- large. 

Canadian teachers' associations 
must be considered in three of the 
four categories. As ! indicated ear
lier, they have been most active as 
'mutual-benef i t associations,' con 
cerned with teacher welfare issues— 
salaries, tenure, pensions, l iv ing and 
work ing condi t ions. Yet one cannot 
deny a relat ionship between the at
tainment of better social and econo
mic condi t ions for teachers and the 
services they render. In addi t ion, 
teachers' organizations on this con-

tinent (with the except ion of the 
Amer i can Federat ion of Teachers) 
have concerned themselves wi th 
more direct ly c l ient-or iented act i 
v i t ies—act ion research endeavors, 
sub-associat ion activities of specia l 
ists, seminars and workshops, to 
name only a few. They have there
fore possessed the attributes of a 
'service organizat ion. ' 

Furthermore, catering as they d o 
to a mul t ip le c l ientele, the profes
sional teachers' groups can hardly 
escape the pursuit of certain goals 
des igned to promote the c o m m o n 
good . W h e n the organizat ions 
ca l led, and often were among the 
first to ca l l , for equi table f inancing 
arrangements for educat ion , the 
equal izat ion of educat ional oppor 

tunity, the deve lopment of v iable 
administrative units, the unif icat ion 
of provincial teacher educat ion and 
the provision of free adult educa
t ion, they typed themselves as ' c o m 
monweal organizat ions. ' 

The signif icance of these observa
tions? Any analysis of teachers and 
their inf luence wh ich restricts itself 
to emphasis upon a particular type 
of organizat ion is inadequate. Tea
cher power has s l ipped beyond the 
bounds of benefit to the member
ship only. The only meaningful d ia
log on this point can be in terms of 
value judgments as to the balance 
among the various emphases. 1 4 

Teacher power in Canada has 
manifested itself in diverse struc-

ft* 

tural forms. Here are a few ex
amples. 

Because most crucial decis ions 
are reached at provincial legislative 
levels, and since teachers are c o l 
lectively numerous (and most of 
them do vote), there has been a pre
dominant emphasis upon direct ap
peal to elected members of govern
ment. Discussions wi th the local 
member , keeping commun ica t ion 
pipel ines open to the Min is ter and 
the Cabinet , persistent and c o n 
t inuous d ia log wi th senior Depart
mental off icials, the w in ing and d i n 
ing of both majority and oppos i t ion 
members, the securing of cand i 
dates' ident i f icat ion wi th associat ion 
pol ic ies—these and other similar ap
proaches have been very evident. 

Such voter inf luence has been en
hanced by the publ ic 's general 
apathy toward educat ion. It is rather 
a sad commentary on the democra 
tic process for educat ion that, on oc 
casions, teachers have made legisla
tive gains despite the strong and un
animous oppos i t ion of school trus
tees and Departmental off icials. 
W h e n legislators have apparently 
counted heads, they were at times 
obviously conv inced—as was I 
when I worked wi th a trustee asso
ciat ion—that the vot ing strength re
presented by the elected trustees 
d id not add up to that marshaled in
ternally by the teachers' organiza
t ion. It makes one wonder w h o re
presents w h o m , and how little use 

Al Blakey ol VESTA (lelt) and Bob Pyke ol 
VSTA (right) discussed the education finance 
formula with the Hon. Donald Brothers, 
Minister ol Education, as part ol the lobby 
involving representatives ol local 
associations throughout the province during 
the 1969 legislative session. 

one of the groups in the educat ional 
power structure is able to make of 
the inf luence of its theoret ical ly ex
isting electorates. 

Ecks te in 1 5 c laims, and I have re
ferred to this tenet, that a group in 
command of spec ia l ized knowledge 
wi l l exert pressure on the specialists 
in the governmental structure, 
chief ly the bureaucrats. There are a 
number of senior civi l servants and 
district superintendents w h o can at
test to the val idity of this general iza
t ion. Because teachers are each year 
in greater c o m m a n d of specia l ized 
knowledge, as indicated by im
provements in their educat ion, this 
form of activity is not l ikely to wane. 

Appea ls to the pub l ic through 
careful ly p lanned publ ic i ty and 
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publ ic relations programs have been 
evident in Western Canadian tea
chers' organizat ions. In some in
stances, these have been geared to 
direct vote-gett ing; most, however, 
appear to be designed to br ing pub
lic pressure to bear upon pol i t ic ians. 
In other instances, such as wi th the 
A lber ta Teachers' Associat ion's 
sponsorship of Educat ion Week 
activit ies, and the BCTF's recent 
provincia l pre-elect ion publ ic i ty, 
the attempt has been to generate 
pub l ic and pub l ic representative 
concern <br crucial po l icy posit ions 
of the o iganizat ions. 

Funds and Power Related 
The availabil i ty of funds must be 

related to the eff iciency of the 
power thrust of any group. Teachers' 
organizat ions in Western Canada 
are, relative to any other organized 
group on the provinc ia l educat ional 
scene, inc lud ing the employers ' 
associat ion, abundant ly wealthy. 
That most of them spend more 
monies on welfare matters alone 
than is found in the total budgets of 
trustees' groups indicates that signi
ficant countervai l ing forces to tea
cher power have been, and might 
be, hard to locate at this level . 

I need not enlarge on certain 
more obv ious structurings of inf lu
ence. The business of strikes, s low
downs , b lack- or grey-l ist ing, de
lays of negotiat ions through dis
trict recruitment per iods, and the 
l ike, are famil iar to us a l l . W e are 
also aware of the di rect and indirect 
benefits to organizat ions of legisla
ted compulsory membersh ip , a sys
tem of check-offs for dues, and 
other concessions normal ly found 
in the private, labor sect ion of 
society. 

W h i l e the foregoing has not been 
exhaustive, w e are forced to c o n 
c lude that the inf luence of teachers 
shows in diverse structural forms. 

Is teacher power , as currently 
mani fested, a good thing? Is it de
fensible? Wha t is on the horizons? 
A number of value- laden comments 
fo l low. 

It must be admit ted that peop le 
do indeed have a right to inf luence 
decis ions wh ich wi l l affect their liv
ing and work ing condi t ions. If they 
can br ing the impact of specia l ized 

kt iowledge to the dec is ion-mak ing 
table, knowledge wh ich otherwise 
is not avai lable to the educat ional 
pol i t ic ians or is w i thhe ld from them, 
this is appropr iate and defensible. 

A n d if the present dec is ion
makers do not provide answers to 
certain educat ional needs, surely it 
is only a reasonable expectat ion that 
teachers, wi th a dedicat ion to ren
der ing qual i ty service to students, 
wi l l comb ine this dr ive wi th their 
specif ic knowledge to fill perceived 
vacuums. 

I bel ieve that teachers' organiza
tions should cont inue to marshal 
their resources behind def in ing the 
means they wi l l use to exert the 
power they possess and, having 
done so, apply such power wi th all 
the vigor they can muster. 

Pol i t ical scientists appear to agree 
wi th this point of v iew. To quote 
Eckstein, 1 " w h o undertook a per
ceptive study of the activities of the 
British Med i ca l Assoc ia t ion, ' D e m o 
cratic systems seem to work most 
effectively, f rom the standpoint of 
act ion, where parties work least 
effectively, f rom the standpoint of 
representation. For in democrat ic 
systems parties must perform s imul

taneously two functions wh ich are, 
on the evidence, i r reconci lab le: to 
furnish efficient decis ion-makers 
and to represent accurately op in 
ions. The best way to reconci le these 
functions in practice is to supple
ment the parties wi th an alternative 
set of representative organizat ions 
which can affect decis ions wi thout 
affecting the posit ions of the dec i 
sion-makers. Thi'i is the pre eminent 
funct ion of pressure groups in effec
tive demo* ratic systems, as the com
peti t ion for povvar is the pre-emi
nent funct ion of the parties.' 

It seems meaningless to get 
caught up in tl.o union vei'jus pro
fessional ' debate. ' teachers' groups 
exist both for their members ' we l l -
being and for that of the larger 
cl ientele. Any association wi th any
thing to offer must merge both em
phases. Un i ted States national orga
nizations have seriously l imited 
their impact by either restricting 
their activities (as is the case wi th 
the Amer ican Federation of Tea
chers and their sole emphasis on 
welfare matters) or by devis ing 
semantic means (as d id the Nat ional 
Educational Associat ion wi th its 
emphasis on professional negot ia-

Teachers in Powell River staged a one-day strike last spring 
to publicize the effects ol the defeat of a school 

rclerendum in their district. Leaders ol the two opposition 
parties attended a meeting called by the teachers on the 

day ol the strike. Dr. Pat McGeer is shown here (right) 
discussing the issues with some ol the teachers. 
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We Shall Miss These Teachers 

Active Teachers Last Taught In Died 

Miss Glor ia J. Parkhi l l L i l looet August 22 

Retired Teachers Last Taught In Died 

Augustus J. Devereau Vancouver Oc tobe r 1 

Miss Vera M . Smith Vancouver September 17 

Miss Mary R. W i l son Vancouver September 25 

Mrs . Evelyn W o o d Department of Oc tobe r 22 

Education (Castlegar) 

t ions and sanctions, rather than c o l 
lective bargaining and strikes) to 
offset a possible image akin to that 
of the compet ing agency. 

Yet this type of debate persists. 
Those w h o cr i t ic ize teacher activity 
as be ing non-profess ional , and 
really mean it, had better be pre
pared to see teachers truly act pro
f e s s i o n a l l y — inc lud ing assuming 
contro l over (1) the methods and 
techniques they use in their profes
s ion , (2) the criteria for entry o f new 
persons into the profession, and (3) 
decis ions wh ich affect the practice 
o f /.he profession and those be ing 
practised upon. 

Jd suspect that often they d o not 
mean what they say and really w ish 
to relegate teachers to the ranks of 
hard-work ing, powerless employ
ees, w h o p lace their faith in the 
benevolence and capabi l i t ies of 
their e lected and appoin ted super i 
ors. 

As teachers move to a higher 
plane of activity in the dec is ion
mak ing process, they might we l l ex
pect that they w i l l be cal led upon 
for a greater accountabi l i ty for their 
act ions. O n l y in instances o f gross 
misconduct are quest ions of ac
countabi l i ty raised now. Cunn ing 
h a m 1 7 expressed this po in t o f v i ew 
this way : ' W e can expect even 
greater press for part ic ipat ion in 
more and more sress of educat ional 
dec is ion f rom teachers as we l l as 
f rom other professional groups. 

' W h a t may not be expected, but 
is bound to emerge, are elevated 

Complete texts ol Dr. Kratzmann's address 
and other papers delivered at the confer
ence will be printed in monograph form 
and' will be available lor $5 from the 
Alberta Council on School Administration, 
11010 -142 Street, Edmonton 50, Alta. 

expectations for the performance of 
professional personnel , especial ly 
teachers, since they are the advance 
guard in the present power display. 
As teachers gain a larger vo ice in 
pol icy affairs and as their compensa
tion is improved , the pub l ic inevit
ably wi l l be expect ing improved ser
vices. The per formance " m o n k e y " 
wi l l be squarely on the backs of tea
chers. Quest ions as to " W h y Johnny 
can't r ead " wi l l not be directed as 
much to schoo l boards, or adminis
trators, as to teachers. The responses 
teachers are able to give to per
formance quest ions wi l l feed back 
direct ly into pub l i c acceptance or 
rejection of further part ic ipat ion in 
pol icy areas as we l l as compensat ion 
levels. T ime wi l l determine whether 
teachers can carry the responsibi l i 
ties wh i ch accompany their new 
authority. ' 

T ime w i l l also determine whether 
Cunn ingham and others w h o share 
his v iew are reasonable prophets. 

The desire of groups to assume 
greater au tonomy must always be 
quest ioned in terms of their abi l i ty 
to cope wi th such autonomy. W i t h 
respect to teachers' groups, one has 
certain misgivings. 

First, wh i l e the educat ional qua l i 
f ications of teachers are being i n -
proved, there are stil l large numbers 
in their ranks who , because of youth 
o r inadequate educat ion , or bo th , 
are i l l -equ ipped to enter the dec i 
s ion-making arena intel l igently. 

Second, one has to be impressed 
by the degree to wh i ch teachers 
have been magnif icent ly resistant to 
change (an ev idence of true tea
cher power even if inadequately 
directed). 

Th i rd , if, because of these short

comings, we are to rely upon the 
strength and w isdom of the tea
chers' organizat ion itself, w e had 
better beware that indiv idual tea
chers do not merely substitute a 
professional hierarchy for the cur
rently const i tuted legal ones. In fact, 
the role conf l ic t of teachers in terms 
of po l i t i ca l , legal, professional and 
parental expectat ions, part icular ly 
in Western Canada, w o u l d be an 
interesting area of research study. 

The final emphasis must be given 
to teacher power wi th a purpose. By 
any honest def ini t ion of profession
al ism, the most professional tea
chers are those w h o have the great
est degree of power to cause bene
ficial change in the behavior of 
learners. The appropriateness of any 
indiv idual or group act ion must be 
assessed ult imately in terms o f 
whether it helps or hinders such 
change. 

Teachers ' organizat ions w o u l d do 
we l l to documen t al l their demands, 
all their pol i t ical activit ies, all their 
decis ions, and all their accompl ish 
ments, in terms of what they mean 
to the pr ime c l ient—the student. § 
References available on request. 
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^ Y o u n g people today are frequent ly 
misrepresented by the mass med ia . 
Adu l ts often look d o w n on kids as 
if the latter were contempt ib le crea
tures. Drugs, sex and the generat ion 
gap are being discussed now more 
than they have ever been discussed 
in the history of mank ind . 

But as a teenager myself, I'd l ike 
to ask, 'What 's the matter w i th 
youth? ' Granted that this generat ion 
is different from the last generat ion, 
but wasn' t the generat ion before 
different f rom it? The last generat ion 
l ived through the war and the de 
press ion; but because it d i d , shou ld 
w e be depr ived of the things w e 
have now? 

Circumstances today are very dif
ferent f rom those of past years. 
Through mass media the students 
of today learn more about the wor ld 
and the condi t ions of the wor ld than 
their parents cou ld even have 
h o p e d to learn at the same age. 
Improved technologies and sc ient i 
f ic advancements have given stu
dents the opportuni ty to learn more 
and d o more than some parents wi l l 
ever be able to learn or do . 

But is the change caused by these 
advancements restricted only to 
young people? Are not adults pro
foundly affected too? The economy 
of the country has certainly i m 
proved since their youth . In fact, a 
two-car family nowadays is c o m 
m o n — o n e car just isn't enough. 
Whereas in the past generat ion 
f ood , c loth ing and lodging were the 
bare necessit ies, nowadays these 
are noth ing. Comfor t , luxury and 
conven ience are among the most 
pr imary concerns. People cannot 
just have the things they n e e d ; they 
must compete wi th their neighbors 
to have the best of everything. 

It is this type of compet i t ion that 
affects today's youth . Because of 
their need for the best of everything, 
adults often become too concerned 
wi th monetary prob lems to be 
bothered wi th family prob lems. It is 
not unusual for both parents to have 
a fu l l - t ime job, or at least for the 
father to work ful l - t ime and the 
mother part-t ime. 

Because their ch i ldren are o lder 
now , they think it doesn' t affect 
them as much . This is a great mis
take. Kids of high school age often 

A TEENAGER A S K S — 

W H A T ' S - ; 

M A T T E R 
W I T H 

Y O U T H ? 
S A N D R A H O F F M A N 

need their parents just as much as 
those in elementary schoo l—some
times even more. It is at this age that 
the indiv idual begins to change in 
so many ways. Physical ly, emot ion 
ally and mental ly, the person is 
trying to f ind his identity in l i fe—he 
is trying to fit in , but many young 
people do not want to con form to 
a way of life in wh ich so many things 

Miss Hoffman is a sludenl at David 
Thompson Secondary School, in Vancouver. 

are wrong. Students see things every 
day that they don ' t understand, and 
they often see things that make 
them fear coming adu l thood. 

Parents w h o work most of the day 
and get involved in social activities 
at night s imply do not have t ime to 
help their chi ldren struggle wi th 
their problems. 

O n e girl at our school in formed 
me that her mother he ld d o w n two 
jobs. O n e week she met her mother 
leaving the house as she was enter
ing. After a short hel lo and good 
bye, the girl turned to me and sa id, 
'That's the first t ime I've seen my 
mother this week. ' It was Friday. 

This, of course, is an extreme ex
ample, but it does happen. The lack 
of adult attention to and interest in 
activities and needed disc ip l ine 
leaves kids to f ind their own act iv i
ties. These kids get the impression, 
and rightly so, that adults really 
don' t care about them. They are at 
the age when they begin to lay 
foundat ions o n w h i c h they can base 
their morals and ideals, but when 
they look around themselves, what 
do they f ind? Newspapers f i l led 
wi th cr imes of burglary, murder, 
rape and assault. They see people 
entering the so-ca l led marriage 
state for life and, w i th in a year or 
two, off to d ivorce court. 

They see TV f i l led wi th sex, v io
lence and immoral i ty. A lmos t every 
movie has the wife wi th a secret 
lover just around the corner, and 
the husband who 's having an affair 
in the other room. Is it any wonder 
they can't f ind a base for their 
morals? They see a wo r l d ful l of 
contradic t ions; they hear parents 
tell them what they can't do , and 
the next day see the parents go out 
and do it themselves. 

People w h o m they respect and 
admire, they try to imitate; but if 
the people set a bad example, what 
can they do? If they admire them, 
they fo l low anyway; but if they be
come d is i l lus ioned, where can they 
turn? 

The behavior and values of par
ents act less and less as models for 
the young since they are contra
dicted and ou tmoded by the alter
natives offered by the mass media. 
Adul ts increasingly adopt the dress, 
music, dances and even the heroes 
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of youth—thus depriving teenagers 
of the tradional safe areas of rebel
lion and challenge, and driving 
them, perhaps, to unhealthy ex
tremes to find other areas where 
they can express their youthful 
differences. 

Uncertainty among parents about 
whioh basic values and morals re
main essential for social survival re
sults in a failure of necessary limit-
setting for their adolescent off
spring. Here, too, parents often re
member their own childhood and 
the strict discipline they received to 
keep them in line. They remember 
the things they wanted to do and 
couldn't, and now permit their 
children so much freedom that their 
parents would be shocked. 

Drugs of today enter here. For the 
past generation it was alcohol, but 
now it seems to be more serious. 
Motivations behind the use of drugs 
by youth are highly complex and 
highly individual—curiosity, de
fiance of authority, outside group 
pressures, escape from frustration 
and a sense of existential despair, 
pure self-indulgence, a search of 

mystical experiences, unsatisfying 
family life, and so on. 

Once they've tried drugs, how
ever, they often continue because 
it's a good way to lose themselves— 
they don't have to think about the 
state of affairs they're in as a result 
of home life, school life, etc. Drugs 
become their way of expressing 
their youthful individualism. 

But although a large portion of 
today's youth have tried drugs, only 
a small portion stay with them and 
become addicts. 

Outside of drugs, most students 
today are concerned with reforma
tion of the educational system. 
One group in particular, The Van
couver Inter-High School Union, is 
working on a program to permit 
students to work at their own rate, 
non-competitively, for their own 
personal satisfaction. 

The student would learn things 
related to his interests and work 
with variations on a basic course 
theme or outline. The teacher would 
become a resource person and 
counsellor. In this the student would 
learn things relative to his environ

ment and situation instead of some ! 
facts that have nothing at all to do 
with his present life. Students of j 
today take a much more active in- | 
terest in their education than stu- j 
dents of yesterday did. ] 

Parents and adults often tend to j 
criticize students who rebel without j 
really listening to their cause. More i 
often than not, I think, they might 1 
find the cause quite worthy. Quite i 
a number of students have re- j 
marked on how unfair adults are in 1 

judging individual kids and groups j 
of kids. ; 

I have personally heard grownups '; 

refer to a group of kids innocently 
walking down the street as a gang • 
or a bunch of hoodlums. This is I 
really quite unfair discrimination. 
Outward appearances that seem j 
odd to adults do not necessarily rep- • 
resent something wrong or bad. I 

I hope I have succeeded in giving 
you a better understanding of adults j 
as today's youth sees them. If I had j 
to make only one comment on the 
situation, I'd say that the so-called ! 
troubled youth of today are that way ; j 
only because of their upbringing.§ ; 

SIMON FRASER 
UNIVERSITY 

D E P A R T M E N T O F 
PROFESSIONAL F O U N D A T I O N S 

Applications are invited from teachers interested in securing an 
appointment as Associate of the Department of Professional 
Foundations. Appointments are for two semesters (8 months) 
beginning in late August 1970. 

Persons appointed as Associates assist Faculty in the Profes
sional Development Program for teachers through school visits, 
by counselling, instructing and assisting students both in schools 
and on campus. 

Minimum qualifications for the position are an appropriate 
degree and five years teaching experience. The salary paid to 
Associates is commensurate with the salary scale for the district 
in which the applicant is currently teaching. Neither adminis
trative nor other allowances are taken into account in the salary 
calculation. 

As it will be necessary for successful applicants to arrange for 
leaves of absence from their current positions, it is suggested 
that interested teachers write for application forms immediately. 
The deadline for receipt of such forms in this office, is Decem
ber 31, 1969. Applicants will be informed of the results by 
February 1, 1970. 

Enquiries should be addressed lo: 
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Department of Professional Foundations 

Simon Fraser University 
Burnaby 2, B.C. 
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A LITTLE LESS TALK . . . 
T There used to be a popular song 
years ago, warb led , on one record 
I had , by a ch ick w i th a sort of 
l i tt le-giri vo ice w h o plaint ively kept 
nagging her reluctant admirer for 
' . . . a little less talk, a little more 
act ion, please . . . ' 

This phrase leapt instantly to m ind 
w h e n I p i cked up the O c t o b e r issue 
of The English Journal, and read over 
the program p lanned for the annual 
love-feast of the Nat ional Counc i l 
of the Teachers of English, and no 
sooner had that one registered than 
another one popped up, 'English 
l i terature is over-taught and under-
read. ' T o wh ich I w o u l d add , 'and 
over- ta lked-about. ' 

. Y o u shou ld take a look at that 
elaborate program. Even a l low ing 
for the Amer i can genius for organ iz
ing and planning and a l lowing for 
everything, the doings p lanned for 
this convent ion stagger the imagi 
nat ion. 

I know it's a na t ion-w ide affair, 
and presumably must cater to an 
at tendance of thousands, bu t—one 
hundred eleven sect ion meet ings, 
w i th f rom two to six speakers and 
panelists at each one? A n d this is 
not count ing 22 special meetings, 
sittings of commiss ions, seminars 
and conferences; 13 study groups; 
12 'open meet ings; 28 c losed meet
ings, and the usual breakfasts and 
banquets. 

The topics ranged f rom the banal 
and the plat i tudinous ('Poetry in 

the Classroom, ' 'Reading and Wr i t 
ing Skil ls in H igh Schoo l w i th Em
phasis o n Individuals, ' 'Before Wr i t 
ing, Preparation Is Important') to the 
esoteric ( 'Media for Disseminat ing 
Cri t iques') . 

I wonde r what really useful pur
pose al l this elaborate yakk ing 
serves. As one of my pupi ls is fond 
of say ing, ,undoubted ly it's an ego 
trip .for the speakers, but at the 
pract ica ' c lassroom level , where 
reading and wr i t ing and speaking is 
go ing on among the students, ddes 
any of it realiy matter? 

I keep wonder ing , too, h o w much 
of all the palaver arises out of deep
ly-felt exper iences, or sound know
ledge and skills on the part of the 
speakers; or whether it's just stuff 
they dredged up by digging around 
in the mass of material turned out 
each year by others l ike themselves? 
H o w many of the speakers have ever 
done anything except read others' 
op in ions about l i terature and lan
guage, and teach it? 

Inflated commentary on literature 
seems to be an occupat iona l disease 
among teachers of Engl ish, espe
cial ly at the university levels. I once 
read a comment on a poem by 
Robert Frost, 'No th ing G o l d Can 
Stay.' The poem consisted of eight 
l ines—40 words. The commentary 
ran to 1,600 words . 

But the pr ize for f latulent c o m 
mentary must surely go to the effort 
in one university quarterly. This 
consisted of 13 pages, inc lud ing one 

and a half pages of foot notes, wi th 
a total of just over 5,000 words , on 
— ' D o v e r Beach. ' To save you look
ing it Up, this p o e m has 37 l ines, 
260 words. 

This sort of th ing, to my way of 
th inking, is not much more than 
a form of talking to yourself , for 
self-aggrandizement. I think the re
act ion tb a wo rk of art is so personal 
a matter that elaborate analysis is 
often an interference, when not 
actual ly an impert inence. W h a t hap
pens when I read Dcve r Beach ' is 
strictly a matter Ix i.veen m e and 
Mat thew A r n o l d . A l l others keep 
out, w i th o r wi thout their 5,000 
words. 

The change that i u-el when I 
listen to the V io l in Concer to in D 
is absolutely a mailt-r between 
Beethoven, Jascha I lei ietz and me. 
A n y sort of cri t ical mumbo- j umbo 
is only an irritation. (Does anyone 
else besides trie f ind the lofty and 
superior so r t .o f talk that a c c o m 
panies so much radio inusic pro
gramming, annoying?) , 

The only quest ion that has any 
value for m e — a n d I suspect for 
many of my pupi ls as we l l—is , 'Has 
this, offer ing any message for me, 
d o I get someth ing od t of it by my
self, regardless of whdt anyone else 
says about it?' 

D o we , honestly, need the ego-
boost that makes us k id ourselves 
that they can't get the message 
wi thout our help? § 
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MONITORING THE MEDIA | A N DRABEK 

CELLULOID WARS PACK QUITE A PUNCH 
TBack in the warm w o m b of the Fa
culty of Education we were instruct
ed to think in concepts : Love, N a 
t ional ism, Poverty in the Andes , 
Bennett. 

O n c e w e were in,the classroom it 
d idn ' t take us long to see that some 
conceptual izat ions were more diff i
cult than others. Like, man. you can 
talk your lungs out about the M a -

. hatma and the Southern Christ ian 
Leadership Conference , but you can 
also bet your bot tom pension dol lar 
that when you start the next per iod 
off w i th a short test al l that w i l l be 
remembered wi l l be the gory de
tails of tne assassinations. 

(Except, of course, for the little 
gir l in a bulky sweater and hair d o w n 
to her shoulders. She w i l l remember 
all about the salt monopo l y and the 
1954 Supreme Cour t dec is ion . A n d 
loan Baez.) 

M a y b e because it's more drama
tic, because it's closer to human na
ture,-because it's more tangible a 
concept , war is much more reward
ing classroom discussion subject 
than peace. For Canad ian kids it is 
also a concept v iewed through the 
large end of a te lescope, wh i ch 

.tends to make it far away in space 
as wel l as t ime. 

A t the movies unti l recently wo r l d 
wars were per iods of time dur ing 
wh ich Robert Taylor and Viv ian 
Leigh found It altogether fitt ing and 
proper to fall in love. A lso , it was 
a convenient t ime for John W a y n e 
noisi ly to storm M o u n t Sur ibachi . 
As seen by H o l l y w o o d , it was the 
time to f ind out what l iving was all 
about and/or to utter some pro
fundity before dy ing of a w o u n d 
careful ly h idden by a Mar ine Co rps 
tunic. N o wonder that in classes l ib
erally peppered wi th late show fa
natics there was so little enthusiasm 
for the concept of peace. 

But there is hope. The new war 
pictures have changed their charac
ter. 

There is the semi-documentary 
approach, w h i c h no longer regards 
war as an i rksome compl ica t ion for 
A l a n Ladd's or Greer Garson's fa
mily life. There is an attempt made 
to mo ld the plot on historical facts 
rather than the other way around. 
Granted that the two pictures in 
this category that come to m i n d — 
The Longest Day and Is Paris Burn
ing?—were not that memorab le . 
But they were, after a l l , pretty much 
pioneers in the f ie ld. 

M u c h more v iewable is this year's 
Battle of Britain and, judg ing f rom 
the number of kids w h o have seen 
it, this is by no means an isolated 
op in ion . First of a l l , it is in color . 
The Spitfires and the Messer-
schmidts are no longer just black 
spots, exp lod ing after the obl igatory 
f ive- or ten-second staccato of the 
machine gun. They are very clearly 
the labi le craft wh i ch so often served 
as a coffin for the young man at the 
controls. Since real planes were used 
in place of the usual mode ls , their 
movement :s more natural. Wha t is 
more important, our involvement is 
less superficial as a result. 

The semi-documentar ies usually 
do not quest ion the causes, but 
they do attempt to show relat ion
ships between the two sides in a 
sober manner. This, too, is a w e l 
come innovat ion and it frequently 
serves as relief f rom the our-cause-
was-b lessed-by-God approach. 

True, it wi l l take a wh i le before 
another new breed of the war 
mov ie—the protest p ic ture—wi l l 
make a massive entry into ou r l iv
ing rooms via TV , but some of the 
forerunners of the current c rop are 
already wi th us. 

UK1VERSITY OF OSLO 
INTERNATIONAL SUMMER SCHOOL 

Six weeks, June 27 to August 7, 1970 
Write: Admissions Office, Oslo International Summer School, 

e/o St. Olof College, Northfield, Minnesota 55057. 

3 0 f c 
Discount on (u'.'tf 

AUTOMATIC BERNINA 
Sewing Machines to Home Economics Teachers. 

For more information and brochures phone or write 

SOUTHVAN SEWING CENTER 
Authorized Bernina Dealer 

6606 Froier Street, Vancouver 15, B.C. Phone 327-7022 
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Life, Car, Home, Inland Marine, Floaters, 
Mercantile Composites 

Serving B.C. teachers since the infancy of the Federation 

SEASON'S GREETINGS 
A babe in a home or a babe in a manger is a well-spring 
of joy and happiness, a messenger of peace and love, the 
embodiment of innocence in this earthly sphere, a link 
between heaven and mortal man; the glorified spirit of 
the infant is the star to guide us to our own blissful clime. 
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The Americanization ol Emily, 
made in 1964, was a f inancial fai lure 
maybe because it was too articulate, 
but it seriously quest ioned some as
pects of W o r l d War II heroism. A n d 
that was defini tely a first. 

Lester's How I Won the War was 
a later attempt to prove war is mad
ness, but it missed the very im
portant point that in satire one 
doesn' t use a sledgehammer, but a 
needle. 

This year's most notable endea
vor in the f ield is At tenborough 's Oh 
What a Lovely War! Despi te its un -
evenness, it depicts W o r l d W a r I 
wi th bit ing sarcasm, unabashedly 
compares its events to a boardwalk 
show at Brighton. The petty and vain 
concerns of the leaders are stressed. 
In one poignant scene Sir Douglas 
Ha ig is shown praying for A l l i ed v ic
tory 'before the Amer icans arrive.' 

W h i l e the semi-documentary 
must face the danger of neglect ing 
the extremely important emot ional 
side of the war, the protest picture 
faces the danger of becoming con 
venient ly selective in the use of his
torical facts, as wel l as in the cho ice 
of the geographic di rect ion from 
w h i c h the war is v iewed . To the 
Westerner W o r l d W a r I, for ex
ample , may have been a useless en 
counter caused by inept d ip lomats 
and saber-ratt l ing general staffs, but 
to the Pole or Yugoslav it was the 
most classic of all the wars of l ib
erat ion. 

W h i l e the new wave in war f i lms 
on T V wi l l increasingly make its 
impact felt in classroom discussion, 
there is one great l imitat ion on its 
effect. It concerns itself only w i th 
wars at least a quarter of a century 
beh ind us. 

A l though some notable f i lms have 
been made deal ing wi th the Korean 
W a r (The Bridges at Toko Ri, Fixed 
Bayonets), these have not broken 
any new ground in their approach. 

In part icular, the V ie tnam W a r , 
w h e n shown on the screen, sadly 
lacks in original i ty. In Green Berets 
John W a y n e may have fought w i th 
the same fury and "noral convict ions 
he had wh i le assaulting Sur ibach i , 
but this t ime he seems to have been 
very m u c h the except ion rather than 
the rule. 

There has not been any serious 
attempt to bring the Vietnam W a r 
to the screen via the movie house. 
O n TV we are treated to an endless 
series of expertly shot but incredib ly 
shal low and overly tendent ious 
statements, wh i ch are usually mis
named as documentar ies. Like Beryl 
Fox's award-winn ing Windmills of 
God, they show the misery of the 
Vietnamese, wh i ch photographers 
are a l lowed to f i lm freely south of 
the 17th paral le l . 

O n e except ion to this was last 
month 's A Face of War w h i c h , in 
stead of s impl i fy ing solut ions, un
der l ined the complex i ty of the 
prob lem. 

What goes on in the north is 
told either by technical ly inferior 
official Nor th Vietnamese f i lms, or 
by those grateful Western newsmen 
w h o have been taken around by a 

representative of the Hanoi govern
ment. 

Admi t ted ly , the wounds are too 
raw for the satirical approach. But 
what is sorely needed is a movie 
wh ich w o u l d show D iem's ruthless 
dictatorship as well as the 800,000 
refugees w h o streamed out of H o 
Ch i M inh ' s republ ic after the s ign
ing of the Geneva Agreement . It 
should show Thieu's government 's 
corrupt ion as well as the mass graves 
at Hue , B-52 b o m b craters in Hanoi 
as well as Saigon's houses destroyed 
by rocket shells. 

The trouble is that no one wants 
to in form anyone about this war. 
Everyone is out to persuade. W i t h 
that k ind of attitude, it looks as 
though we had better start look ing 
for new ways to conceptua l ize war. 

. . . Because peace as a concept 
wi l l remain an elusive dev i l . § 
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WRITING A N EDITORIAL . . . 
is a little like making out lesson 

plans for five weeks in advance. I 
guess all editors have to be a bit 
schizoid to do this. I mean, here it 
is two weeks into November, and 
these lines will appear around the 
third week of December. At this 
writing Apollo 12 is en route to the 
moon; my daughter is recovering 
from yesterday's blistering 25-mile 
walk in the Miles for Millions; 
teachers' salaries are all up in the 
air—in short, everything that is 
going on right now will all be stale 
news by the time you read it! It 
gives one to think. 

MANY THANKS . . . 

to the dozen or more people who 
took the trouble to write and offer 
their services in reviewing books. 
You will be seeing their work in 
issues to come. We invite any 
others who are interested to send 
in their names at any time. It was 
particularly gratifying to hear from 
such faraway places as Fort St. John 
and Burns Lake, as well as other 
closer areas. Interestingly enough, 
all replies so far are from what we 
city types call 'rural areas' except 
one, which came from darkest Van
couver. 

MY ANNUAL REMINDER . . . 
is here again: when in doubt, buy 

books as Christmas presentsl And 
if you have no one to buy books 
for, treat yourself to one. These 
days there are books to suit every 
taste and pocket. As teachers, you 
probably appreciate the written 
word better than any other profes
sional group. 

HAVE A HAPPY CHRISTMAS! 
— C . D. Nelson 

COMMUNICATIONS 
T.V. in Education and Industry, 

New Era in Teaching, by T. D. 
Connochie. Mitchell Press, Van
couver, c1969. Illus. $5.25 

Two separate items in a Vancouver 
newspaper recently should be considered 
together by teachers: 

Hem 1: Longshoremen could be auto
mated out of their jobs. 

Item 2: A consulting firm which has 
opened offices in B.C. hopes to advise 
school boards on the application of com
puterized teaching, television and teaching 
machines to education. 

Who is going to advise the teacher? 
How is he (or she) going to get some 
understanding of some ov the implications 
of appyling more technology to education? 
One way is to read T.V. in Education and 
Industry in which Mr. Connochie explains 
in the simplest terms possible how the 
television medium works, and how it is 
organized, in addition to surveying its 
present uses throughout the world. 

The book is well illustrated and con
tains an excellent glossary of television 
terms.—J. Tothill 

ELEMENTARY EDUCATION 
Life in Classrooms, by Philip W. 

Jackson. Holt, Rinehart and Win
ston, Toronto, 1968. $4.35 
This is a discourse on traditional ele

mentary school classes which were, and 
some still are, 'institutionalized' institu
tions of learning. The author makes one 
quite uncomfortably aware of the con
formity forced on children in the class
rooms, pinpointing the labels we too 
often put on them, and the adjustment 
all children must make to these and other 
trivia of daily classroom life. The book 
is scholarly, and gives one much to think 
about, particularly now when there are 
so many changes in the patterns of edu
cation evolving. 

Recommended for teachers' professional 
libraries, and of particular interest to 
administrators.—Pamela C. Harder 

FRENCH 
Chez les Francais, by Alice Langel-

lier, Sylvia Narins Levy and the 
Holt editorial staff. Holt, Rinehart 
and Winston,Toronto, 1969. $6.50 

This book, although given a new title, 
is, in effect, a new edition of Le Francais: 
Parler et Lire. The revision has been ex
tensive. The following things have been 
added: 

1. A section of colored pictures at the 
beginning of the book. These are attrac
tive and up-to-date, and should provide 
material for considerable conversation and 
'reading'of the pictures. 

2 . New reading and lesson material has 
been liberally added throughout the text. 
'Le petit dictionnaire' has been moved to 

the end of the chapter, where it looks, 
perhaps, less formidable to the student. 
In this position it suggests a reference 
vocabulary, and is less likely to prompt 
the question, 'Do we have to memorize 
all these words? 

The dictionary has been supplemented 
by short word drills, synonym drills, and 
other specialized word drills appropriate 
to the lessons. These have been set in 
frames, which tend to call attention to 
them. 

3. Definite drills and exercises on the 
grammar o( each lesson have been added 
to the body of the text. In this respect, 
the teaching of grammar will be much 
more direct, neat and tidy, and perhaps 
much more thorough. 

Whether the teaching of grammar as 
such is a desirable change, each teacher 
will have to decide for himself. Many of 
these drills and exercises are modeled on 
those in the back of the book, in the 
teachers' manual and in the student's 
handbook lor Parler et Lire. 

A. There is a section of questions on 
the text at the end of each reading lesson. 
They will be a good source of classroom 
conversation. 

Compared lo Parler et Lire, this book 
offers more variety of work for the student. 
The provocative questions and lively ma
terial seem to be a thin disguise for what 
is essentially just another traditional 
foreign language text. It will offer less 
difficulty and less challenge for inexperi
enced teachers or those who are teaching 
French without too much preparation or 
background of their own. They will find 
here a comforting similarity to the texts 
they learned from, and a simplicity which 
should avoid confusing both teacher and 
pupil. 

There is much more 'seat' work than is 
suggested in Parler et Lire. This will be a 
boon to those of us who lack (alasl) the 
background that enables us to think 
quickly of a great variety of snappy ques
tions and activities for oral drill. 

Considering these differences, the aver
age pupil and the inexperienced teacher 
will progress well with this text. There 
seems a danger that it will also make the 
pupil more dependent on the written 
work or printed page. Because exercises 
are labeled A, B, etc., the pupil is likely 
to revert to the old pattern of simply 
doing the exercises, and not developing 
the skill of using the language. 

Parler et Lire, in some cases, has been 
a very effective method of teaching the 
student to think in French first, and then 
transfer the thought to the written page, 
without tying his skill to some particular 
reference of page and exercise number. 

Not having used Chez les Franqais in 
the classroom, I hesitate to say that the 
same result could not be obtained with 
this book with less work, but I do feel 
that Parler et Lire, with more work on the 
teacher's part, perhaps, does accomplish 
the result of 'Think French first, and then 
write down your ideas.'—Faith E. Lort 
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PHYSICAL EDUCATION 
Sports and Games in Canadian Lile: 

1700 to the Present, by Nancy 
Howell and Maxwell L. Howell. 
Macmillan, Toronto, 1969. $6.95 
One of Canada's leading authorities on 

physical education has collaborated with 
his wife to produce a comprehensive his
tory of sports activities in Canada. This 
unique book is well written, effectively 
organized, and has in its pages a wealth 
of fascinating information which will ap
peal to readers of all ages. The style is 
direct and lucid, the illustrations very 
good considering the age of some of the 
originals, and the index, notes and biblio
graphy are extensive. 

Besides being a vital reference work for 
specialists in physical education and 
sociology, the book is an excellent source 
for the 'in-depth' approach used in the 
new social studies courses, it should be 
on the shelves of every school library as 
an added window into the development 
of the Canadian way of life.—Brian T. 
Wightman 

SOCIAL STUDIES 
The Social Studies: Myths and Real

ities, by David F. Kellum. Sheed 
and Ward, New York, cl%9. 
$5.00; paperback $2.45 
Should you be so fortunate as to read 

this book, be prepared to come down from 
your tower swinging and to return with a 
good few well-placed bruises, if not com
pound fractures. 

Mr. Kellum, in an all-out assault on 
pedagookery, presumes that every well-
equipped classroom has an essential piece 
of basic equipment: a well-read, informed, 
curious, enterprising and cultured instruc
tor who has more regard for the human 
zoo than most of us evince, in the class
room or elsewhere. 

Do not seek a guide or a handy-dandy 
prescription within these covers. Rather, 
expect exposure to persistent questioning 
as to why and how you present this subject 
or any other. That holy of holies, 'Our 
Intellectual Achievement,' is by-passed in 
favor of the abused and scorned entity 
'temperament,' for Mr. Kellum bases the 
effectiveness of any facilitator on just that: 
how many doors can you open and when 
they are, are you able to communicate 
enough impetus and direction to get a 
young mind through and beyond with a 
reasonable chance of survival? 

The 11 chapters scratch, irritate, exhila
rate and confound. They range through 
REALISTIC testing and evaluation to the 
relevant use of literature and art in the 
history program. The challenge to the pro
gram based on the firm and secure but 
scattered and unusable facts is clear and 
delivered in a straightforward and enter
taining style. At every turn is a challenge 
to the instructor—and some of the turns 
are tight, provoking and dangerous. 

Highly recommended for the self-satisfied 
(and who isn't?) and the hopelessly lost. 
There is plenty to chew on for both ex
tremes and for those in the wilderness 
between, there is a firm indication that 
somebody else does care.—Bill Calder 

The Yukon, by Richard Mathews. 
Holt, Rinehart and Winston, To
ronto, c1968. No price given 

One of the Rivers ol America series, this 
book deals with the Yukon River from its 
source in the Yukon Territory through 
Alaska to its mouth in the Bering Sea at 
Alakanuk. It traces the history of the river 
from the time Ihe area was occupied by 
the Russians to the present. 

The style is narrative, dealing with the 
native inhabitants and early explorers, and 
recounts in some detail numerous tales of 
the Cold Rush of 1898. Interspersed 
throughout the text are black and white 
illustrations and some diagrams. The bind
ing is sturdy, the format attractive. There 
are appendices, giving chief tributaries, a 
bibliography and an index. 

This volume is published at an oppor
tune time because of the increasing in
terest in Alaska as a result of recent dis
coveries of major oil deposits and the 
resurgence of interest in the development 
of the state's natural resources. 

This book can be enjoyed by pupils of 
Grade 8 and up, and can serve as a social 
studies resource book for the elementary 
school.—Pamela C. Harder 

SOCIOLOGY 

Family Living and Sex Education: A 
Guide for Parents and Youth 
Leaders, by S. R. Laycock. Baxter 
Publishing, 1967. $2.00 

Catching up with our Children: 
New Perspectives in Sex Instruc
tion, by John Rich. McClelland 
and Stewart, 1968. $5.00; $2.50 
paperbound 

These two recent publications deal with 
a topic which is of increasing concern 
to educators. They can be considered as 
guides only, since with a topic so con
troversial no one book will meet the re
quirements of every community. Both can 
be considered good resource books, not 
only for their content, but also for the 
extensive bibliographies. 

The Rich book deals with sex educa
tion only, more specifically for adolescents, 
but is not discursive. The question is left 
open, but the need for such education is 
stressed.' Scattered throughout the text are 
occasional pages of questions which have 
been asked by children, from as early as 
Grade 5, and certainly indicating a need 
felt by young people. 

The Laycock book is broader in scope 
both in its coverage and intended reading 
audience, covering as it does the pre
school period up to preparation for mar
riage. The need for security in the home, 
of which sex education is a necessary 
part, is made apparent. 

Both books are quite readable, and 
recommended for a teachers' professional 
library.—Pamela C. Harder 

MATERIALS RECEIVED IN BCTF RESOURCES CENTER 
(All materials available on loan—by mail or in person. Resource Center hours: 
Mon.-Fri. 9-5; Sat. 9-1). 

DEVELOPING S C H O O L SYSTEMS; PLANNING, ORGANIZATION A N D 
PERSONNEL, by T. B. Greenfield and others. Toronto, Ontario Insti
tute for Studies in Education, 1969. 

EDUCATIONAL SPECIFICATIONS A N D USER REQUIREMENTS FOR 
INTERMEDIATE SCHOOLS. Toronto, Metropolitan Toronto School 
Board, 1969. 

EXPERIMENTS IN SECOND-LANGUAGE LEARNING, by Edward Croth-
ers and Patrick Suppes. New York, Academic Press, 1967. 

PERCEPTION A N D READING, edited by Helen K. Smith. Newark, Del., 
International Reading Association, 1968. 

STUDY OF EDUCATIONAL PROVISIONS FOR A N D NEEDS OF EMO
TIONALLY DISTURBED CHILDREN IN THE ELEMENTARY AND 
SECONDARY SCHOOLS OF BRITISH COLUMBIA, by S. R. Laycock 
and J; A. Findlay. Vancouver, Educational Research Institute of B.C., 
1969. 

SUPERVISION: EMERGING PROFESSION, edited by R. R. Leeper. 
Washington, Association for Supervision and Curriculum Develop
ment, 1969. 

TEACHER AIDES T O THE RESCUE, by B. A. Wright. New York, John 
Day, 1969. 

YEAR-AROUND SCHOOL. Harrisburg, Pa., Bureau of Administrative 
Leadership, Pennsylvania Department of Public Instruction, 1969. 

CASSETTE TAPES 
PHILOSOPHY OF SCHOOL LIBRARIES — James A. Bowman. Cana

dian School Library Association Workshop, St. John's, June 7,1969. 

THE POPULATION EXPLOSION — Paul Ehrlich. C.B.C., January 28, 

1968. 
THE ROLE OF THE SCHOOL ADMINISTRATOR A N D THE DEVELOP

MENT OF THE LIBRARY — Jean Lowrie. Canadian School Library 
Association Workshop, St. John's, June 7, 1969. 
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Sex 
How do you teach it to students who 
think they know more about it than 
you do? 
As an educator, you are well aware of the changing 

concepts of sex education, and the growing demand 

for appropriate sex education programs. 

Y o u are also aware that today's students know 

more—or think they know more—than any genera

tion to date. 

Together, these factors have caused a country-wide 

dialogue about what should be taught—and how. In 

all the controversy, there is agreement on one point: 

Menstruation, for example, must be taught in context 

of a young woman's physical maturation and her 

healthy identification of self as a female. 
A t Kimberly-Clark, we have watched with keen 

interest chang ing 

theories and practices 

of sex education; and 

concurrently, have 

engaged in an exten

sive re-evaluation of 

our own educational 

materials. The result 

has been the creation 

of the new Life Cycle 

Centre by Kotex products—a complete source of 

information, teaching aids and sanitary protection 

products for women 
of all ages. 

We invite you to 
make use of this new 
facility, and we call 
your attention, to our 
educational materials 
and teaching aids 

listed below. 

Three new booklets have been specifically designed 

for classroom use: The Miracle of You—tor the young 

adolescent girl; Your Years of Self-

Discovery—for the girl in her 

mid-teens; and for use at home, 

a new booklet for Mothers— 

You and Your Daughter. 

In addition to these book

lets, the Life Cycle Centre 

provides a wide variety 

of valuable teaching aids 

such as unit plans, over

head transparencies, 

and a film, "The Story 

of Menstruation". 

A l l are available 

to you at no cost. 

Just fill out the 

c o n v e n i e m 

order form. 

The life Cycle Centre 
by Kotex Products, 

Kimberly-Clark of Canada Limited 

Please allow Tour weeks for delivery of film and 
literature. 

THE STORY OF MENSTRUATION. 
A 10-minute animated colour movie by Wall 
Disr.ey Productions that tells how and why 
the menstrual process happens—simply, beau
tifully, and in excellent taste. 16mm sound. 

Day Wanted 
(Allow 4 weeks)_ 

2nd Choice 
(Allow 5 weeks)_ 

3rd Choice 
(Allow 6 weeks)_ 

Free Booklets and Teaching Aids (Please specify 
quantity of booklets needed). 

THE MIRACLE OF YOU 
YOUR YEARS OF SELF-DISCOVERY 
'YOU AND Y O U R DAUGHTER 
One TEACHING GUIDE 
One MENSTRUAL C Y C L E -
OVERHEAD TRANSPARENCY UNIT 
One GUIDE FOR RETARDED GIRLS 

— O n e TEACHER'S PRODUCT DEMON-
STRATION KIT (for Grades 4, 5 and 6 only) 

Send lo: Educational Director, 
Life Cycle Centre, Dept. BCT-6912 
Kimberly-Clark ol Canada Limited 
2 Carlton Street, 
Toronto 2, Ontario. 

Number of Days 
wanted (limit 5 days)_ 
Materials will be sent to teachers or 
authorized personnel only. 

Name and Title 
Grade School 
Street -

City _Zone_ 
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T H E EDITOR C O M M E N T S 

N O T H I N G P A R T I C U L A R L Y N E W A B O U T IT 
•/The recently released report of the 
Depar tment of Education's C o m m i t 
tee on School Ut i l izat ion contains 
seven recommendat ions, some of 
wh ich have received a fair amount 
of at tent ion—notably those recom
mend ing an extended 'day of 
opera t ion ' and a semester system 
for all secondary schools. 

O u r first reaction to the report 
— s o - what - else - is - new?—hasn't 
changed much . There is noth ing 
very startl ing in the report or the 
recommendat ions. A t least 53 sec
ondary schools are already using 
the semester system, for example. 
A l though it may be too early to 
analyze al ! the advantages and dis
advantages of the system, reports 
we have had indicate that the a d 
vantages seem to outweigh the dis
advantages. If that be so, the 
semester form of organizat ion 
w o u l d probably have come any
way, regardless of the commit tee 's 
f indings. 

A n d there is nothing particularly 
new about extended school days. 
There may have been a t ime when 
schools were empty f rom 4:00 p.m. 
o n , but that is certainly not the 
situation now. Indeed, some 
schools are used by more peop le 
in the evening than dur ing the day. 
Moreover , the idea of making sec
ondary schoo l programs avai lable 
at any t ime of the day or evening 
is not new in this prov ince. Surely 
no sensible person can disagree 
wi th the pr inc ip le of making sec
ondary educat ion available to as 
many peop le as possible. 

What is desirable in educat ion is 
not always done , of course, and the 
reason is usually cost. A semester 
system organized on an extended-
day basis w o u l d inevitably br ing 
increased costs — administrat ive, 
teaching, counsel l ing, operat ional , 
janitorial and maintenance costs, to 
list only a few. A n d if, as the c o m 
mittee suggests, one of the semes
ters operated dur ing the summer 
months, air cond i t ion ing w o u l d be 
required for schools in most areas 
of the province. 

In other words , the commit tee 
has suggested that the peop le of 
the prov ince buy more educat ion 
than they are buying now. We ' r e all 
for this, but wi l l the provincial 
government be w i l l i ng to f inance 
the addi t ional costs? W e doubt it. 

O u r main concern has been that 
teachers be consul ted before any 
amendments are made to the Pub
l ic Schools A c t to imp lement ex
tended days and semester systems. It 
goes wi thout saying that the rights 
of teachers must be protected in 
any changed patterns of organiza
t ion. W e are pleased that the 
Min is ter of Educat ion has recog
n ized our right to consultat ion and 
has indicated that he wi l l be 
pleased to discuss the matters w i th 
us. 

O n e thing about the report that 
pleased us was that the commit tee 
does not favor two shifts a day for 
elementary schools. In a classic 
understatement the report states 
that ' the peop le of Brit ish C o l u m 

bia wou ld not approve of the dis
rupt ion that such a system cou ld 
cause to establ ished patterns of 
home life. ' (If an extended day for 
secondary schools resulted in d is
rupt ion of fami ly life, it w o u l d not 
be acceptable either.) 

The other recommendat ions of 
the commit tee few peop le w i l l 
quarrel wi th . It is only sensible, for 
example, to prov ide legislation ' to 
permit joint ownersh ip and opera
t ion of educat ional and other fac i l 
ities at the loca l level , ' and to take 
steps ' to integrate p lanning of 
school and other communi ty deve l 
opments. ' 

The recommendat ion for ' reg ion
al patterns of schoo l organizat ion, 
w i thout the necessity of a single 
provincia l pattern' is a w e l c o m e 
step toward decentra l izat ion, and is 
consistent w i th the move to c o n 
sol idate some of the present schoo l 
districts. 

Another recommendat ion that 
teachers wi l l we l come , but that the 
provincia l government w i l l p rob
ably v iew w i th a jaund iced eye, is 
one that suggests that the Depart
ment of Educat ion co-operate wi th 
schoo l districts in p i lo t projects for 
greater school ut i l izat ion, even if 
' the init ial phases o f such projects 
are more costly than normal pro
cedures. ' 

A l l in a l l , there is noth ing very 
startl ing in the commit tee 's report. 
W h a t w o u l d be startl ing w o u l d be 
the acceptance and implementat ion 
of the suggestions by the pro
vincial government .—K.M.A . 
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D E A L DIRECTLY WITH W E S T C O A N D S A V E $20, 
$30, $40, $50 OR M O R E THIS Y E A R . 

One phone call to W E S T C O can 
save you hundreds of dollars 
on car insurance over the years. 
You can save S 2 0 , $ 3 0 , $ 4 0 , 
$ 5 0 and, in some cases, more 
per year — f o r the s a m e 
i n s u r a n c e c o v e r a g e y o u 
have n o w ! Many B.C. drivers 
are enjoying these low rates. 
S o can you! 
You deal directly with W E S T C O , 
a new auto insurance company 
with its head office in B.C. The 
company was established to 
carry out the recommendations 
of the Royal Commission on 
Auto Insurance and to comply 
with the new legislation on car 
insurance to be introduced by 
the B.C, government on 
January 1, 1 9 7 0 . 
The most dramatic feature is 
that car insurance will be 
compulsory. Drivers without 
coverage will face fines of 
$ 2 5 0 , three months imprison
ment or both. You will have to 
buy car insurance . . . it no 
longer needs to be "sold". So, 
W E S T C O has no salesmen. The 
.sales commissions — one of 
the most expensive costs of 
typical insurance companies — 
are returned to you in the form 
of much lower rates. 
DiRECT CLAIMS SERVICE 
If involved in an accident, you: 
s~eak directly to a specially 

trained W E S T C O Claims 
Adjuster in Westco's head 
office — without going through 
a salesman, agent or any other 
"middle man". You get 
immediate attention from 
W E S T C O ' s streamlined claim 
service system — as well as 
fewer delays and a lot less 
paperwork (which are other 
factors that raise insurance 
rates). 

W E S T C O provides quick, fair 
claims settlements handled 
without red tape. You'll 
appreciate the service as well 
as the savings. 

ONE PHONE CALL MAY 
SAVE YOU HUNDREDS OF 
DOLLARS OVER THE YEARS. 
If you need additional insurance 
to meet the new government 
requirements of $ 5 0 , 0 0 0 
minimum coverage (P.L. and 
P.D.) — or if you are planning 
to change or renew your 
present coverage — call 
W E S T C O first and learn how 
m u c h you can save. 

PHONE NOW! OR 
MAIL THIS COUPON TODAY. 
NO OBLIGATION - AND 
NO SALESMAN WILL CALL! 

COMPLETE AND RETURN TODAY FOR WESTCO RATES. 
No obligation-No salesman will call. 

Residence 
I Address— 

(Please Pnnt) 

Year ol automobile _ 
Make ol automobile . 
No. of cylinders 

| City 

I Occupations 
Phone: Home Office. 

Married • Single Q 
Male O Female • 

Q Number of yean licensed to drive. 

Model (Impala, Dan, etc.) -
2/4 dr-Sdn, i/w. h/t. vonv. 
Oays per week driven to work, train 
or bus depot, or fringe parking area 
One way driving distance — 

I A g e -

Number of1 

Give number and dates ol accidents in last S years, 
(circle dales of those accidents which were not your fault). 

Is car used In business (except to 
and from work|7 : — 

Car No 1 Car Nc2 

(es • No • Vet • No Q 
Give number and dates of traffic canvictioni in lilt S years. 

Q In the Ian five years 
^ Has your license been suspended?. 

Date it expires-Are you now insured? 

• This couport.ii designed solely to enable non-policy-holders to obtain 
in iDolication and rates (or Iheir cars. 

LIST AIL ADDITIONAL DRIVERS 
Male or Years Married Kof Use 

Age Female Relation Licensed or Single #1 #2 
« K 

* « 

t u e s i c o 
I N S U R A N C E C O M P A N Y 

HEAD OFFICE: 1927 WEST BROADWAY, VANCOUVER, BRITISH COLUMBIA 
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2035 
VANCOUVER 

B C , TEACHERS CREDIT UNION 
l r Hours of Business 

Saturday 
9 a.rp« • I JWTI. 

Monday 
Closed fe|§ 

Mailing Address m 
Box 4309, Postal Station "D" > 

Vancouver 9, B.C. M 


