


M o y e r makes it f u n and easier to grasp w i t h the w o r l d ' s f inest learning a ids . 
Take the Theodo l i t e our y o u n g s tudent is us ing , for examp le . W i t h it. our P lane Tab le and 
T rund le W h e e l or 1 0 0 - f o o t tape (all s h o w n b e l o w ) , accurate m a p p i n g of c l a s s r o o m , cor r idors 
or even ou tdoors b e c o m e s a s t imu la t ing adventure . H o w h igh is the s c h o o l f l a g p o l e ? T h e 
C l i nomete r (front) w i l l help h im to f ind out. W h a t ' s the diameter of the c lass vo l leyba l l ? 
It's easy to measure w i t h our Vern ier Ca l iper (r ight) . Or, he can f ind for h imsel f h o w A r c h i m e d e s ' 
p r inc ip le w o r k s w i t h our sturdy p last ic C a p a c i t y M e a s u r e s (left) and D i s p l a c e m e n t C a n 
( b e l o w ) . In fact, w e offer more than 100 mathemat ica l learn ing aids for 10 - to -1 3 - y e a r - o l d 
s tudents . If y o u ' d l ike to k n o w more about t hem, just c o n t a c t : M O Y E R D iv i s i on . V i l as Industr ies 
L im i ted • M o n c t o n • Mon t rea l • To ron to " W i n n i p e g • S a s k a t o o n • E d m o n t o n • V a n c o u v e r . 



For Senior English 
M A N IN REVOLT 
Part 1/ Man En Revolt 
Part 11/Alienated Man 
Man In Revolt is a collection 
of short stories and essays 
which deal with themes that 
have relevance to the lives 
of students. 

by Eva Taube, author of The Study of Man 

Only $2.50 list 

THE GLASS MENAGERIE 
Tennessee Wiiiiams 
Notes and Questions by 
H. D. Gutteridge $1.40 

T E X T S F O R T H E E N J O Y M E N T O F L E A R N I N G 

For Junior and Intermediate English 
STEEL AND S U M M E R RAIN 
Poems and Projects 
Charles W. Weir $1.00 

WORD MAGIC 
New revised edition, 1969 
Selected and edited by 
Bert Case Diltz $2.30 

CURRICULUM RESOURCE BOOKS SERIES 

History 
THE FIRST MILLION YEARS 
Selected Sources—from Pre
history to the Christian Era 
Mollie E. Cottingham $1.60 

C A N A D A ' S PACIFIC PROVINCE 
Selected Sources from Early 
Times to the Present 
Patricia M . Johnson $1.25 

NATIONALISM TO INTERNATIONALISM 
Selected Sources from 1844 
to Modern Times 
J . Arthur Lower $1.20 

CONFEDERATION 1867 
Selected Sources—from Lord 
Durham's Report to the British 
North America Act 
Thomas F.Bredin $2.20 

THE PRAIRIES 
Selected Historical Sources 
Kenneth Osborne $1.70 

INDUSTRIALIZATION A N D SOCIETY 
Selected Sources 
Gerald Walsh $2.10 

A PACKET OF PROSE 
Selected and edited by 
Florence A. Harris $1.60 

VARIOUS BRAVERY 
A Selection of Poems 
for Young People 
Donald Rutledge $1.25 
Teacher's Edition $1.25 

Geography 
THE LANDSCAPE OF EUROPE 
Four Geographic Studies 
Jampes Popple $2.15 

THE NORTHLAND 
Studies of the Yukon and 
Northwest Territories 
John Wolforth $2.25 

Modern Living 
ADOLESCENTS IN SOCIETY 
Selected Sources in Personal 
and Social Relationships 
Anne McCreary-Juhaz and 
George Szasz $1.45 

CAREERS TODAY 
Selected Sources 
Joan Morris $1.25 

THE FAMILY 
Selected Sources 
Phyllis Meiklejohn $1.40 
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VANCOUVER TO DEPART RETURN DAYS * 

LONDON JUNE 28 AUG. 31 64 315.00 
CP. Air 

LONDON JUNE 23 AUG. 30 62 315.00 

LONDON JUNE 30 SEPT. 6 68 315.00 
Air C871 scis • n • 

LONDON JULY 21 AUG. 16 26 315.00 

LONDON JUNE 28 SEPT. 2 66 315.00 

P.W.A. LONDON JULY 14 AUG. 19 36 315.00 

LONDON JULY 11 SEPT. 5 56 315.00 

Making Your Holiday Plans For Next Summer ? 

Why Not "Jet" to London on one of the B.C.T.F. 
Co-operative Association's Charter Flights? 

SPACE STILL AVAILABLE 

VISIT EXPO '70 j 
The Fabulous Orient 

Space Still Available on the Co-op Charter 

Air Fare — Vancouver to Tokyo $350.00 
Optional 21 Day Tour of Japan 
With 4 Days In Osaka at a Cost of $425.00 

Total All Inclusive Tour and Fare $775.00 

For further details phone or write — Attention: VI Scott at 
B.C.T.F. Co-operative Association 

#206 - 2235 Burrard Street, 
Vancouver 9, B.C. 736-7741 

or our Victoria office — Mrs. M. Redford 
3491 Saanich Road, 
Victoria, B.C. 385-3393 
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138 DRUGS I 
Joyce Gariepy I The drug problem among students Is probably a lot 
worse than most people think, it this analysis ol the situation In the 
Lower Mainland applies to other parts ol the province as well. 

143 I'M AN INSUBSTANTIAL SUBSTITUTE 
Anita Gray I What kind of welcome do school staffs give substitute 
teachers? None at all, charges one substitute. 

144 COMPUTER-ASSISTED INSTRUCTION. PART 2—INTEREST 
IS GROWING IN CANADA 
Walter Dick, Raymond Latta and LeRoy Rivers I In this second of a 
tour-part series on Computer-Assisted Instruction, the authors look at 
CAI activities In Canada, with special emphasis on B.C. 

148 HOW WELL DO WE TEACH INDIAN CHILDREN? 
Gladys Heshidahl, Fteda Hoff, Rita Douglas, Richard Anderson and 
Robert Harding I In this article a group of teachers offers suggestions 
for greatly Improving the education ot Indian children. 

154 INVOLVEMENT FOR WHAT? 
R. J. Bishop I Education, as outlined by the BCTF Commission on 
Education, will be a rudderless vessel, says the writer, tor It will have 
no objectives. 

158 INDIVIDUALIZING INSTRUCTION 
Ronald Serod, Charles Galloway and Norma Mickelson I This is a 
description ot the way in which one school staff went about Individual
izing instruction. 

160 CLOSING THE CREDIBILITY GAP 
P. L. Punt I Cold P.Ivor Elemeniary School also works on a continuous 
progress plan. This article describes the school's program. 

167 A MATTER OF OPINION / CAN STUDENT PAPERS HANDLE 
CONTROVERSY MATURELY? 
Mary Benedict 

169 NEW BOOKS 
C. D. Nelson 

172 MONITORING THE MEDIA / PREDICTING MEDIA TRENDS 
Jan Drabek 

175 QUOTES .AND COMMENTS / LET'S DISCUSS IT 
Vito Cianci 

176 THE EDITOR COMMENTS / THE LIGHTS ARE GOING OUT 

COVER PICTURE 

Matthew Williams created this Interesting, well-executed ceramic figure while 
a Grade 7 pupil at Ocean Grove Elementary Scnool in Campbell River. He 
now attends E. J . Dunn Junior Secondary School in Port Alberni. Perhaps 
because Matthew can proudly claim Chief Maquinna of Nootka as an ances
tor, his inspiration for this work arose from the same feeling that moved the 
early totem-carvers.—Margaret Carter. 
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FROM OUR READERS 

Correspondence Courses and Scholarships for Latin 

Sir, 
The purpose of this letter is to 

acquaint administrators, counsel lors 
and teachers wi th the regular course 
offerings, cor respondence courses 
and scholarships avai lable in Latin. 
The numbers of students elect ing 
Latin have been dec l in ing in recent 
years, and we bel ieve that some of 
the reasons for the dec l ine are the 
lack of awareness of changes in the 
courses and lack of knowledge of 
the scholarships avai lable. 
1. Regular Courses. The regular 
courses, Latin 9 , 1 0 and 11, p roceed 
to Latin 1.2, in wh ich a recommenda
tion is n o w possible. The compul
sory writing of a Departmental ex
amination ss no longer required. 
2. Beginners' Latin 11. This new 
course has been instituted to suit 
the needs of good language stu
dents at the Grade 11 o r 12 level. 
W h i l e such students w o u l d meet 
the foreign language requirement 
for graduation by studying another 
foreign language, they cou ld take 
Latin as an elect ive to round out 
their language studies. 
3. Latin 8. This Grade 8 course may 
be in t roduced wi th the consent of 
the district superintendent, as pro
v ided in Sec. 546, Cur r i cu lum C i r c u 
lar, 10.9.65. The content of such a 
course is not laid d o w n in the Cur 
r icu lum Guides , but is a local pro
duct ion wh ich must be approved 
first by the I: al authorit ies before 
being author ized by the Depart
ment of Educat ion. A specimen 
course may be obtained by wr i t ing 
to me. 
4. Correspondence Courses. Corres
pondence courses in Latin 9 through 
12, including Beginners' Latin 11, 
are now avai lable. The marking of 
macrons (vowel quantity signs) is no 
longer required in correspondence 
courses. 

5. B.C. Association of Teachers of 
Classics Scholarships. Two scholar
ships of $150 each are available to 
students of Latin 12. The scholar
ships must be appl ied for and are 
awarded on the basis of high marks 
in the Latin 12 Departmental scho l 
arship examinat ion. O n e scholarship 
is awarded to a student proceeding 
to the study of Classics at the U n i 
versity of British Co lumb ia , and the 
other to a student proceeding to the 
study of Classics at the University of 
Vic tor ia . 
6. Classical Association of the Pacific 
States Scholarship. O n e scholarship 
of $150 is avai lable to students of 
Latin 12 proceed ing to the study of 
Classics at a Canadian or Amer ican 
university. App l ica t ions must be 
submit ted, and select ion is made on 
the basis of the results of a special 
examinat ion wh ich is given annual ly 
in M a y or June. In 1968 and in 1969 
the scholarship was w o n by British 
Co lumb ia students. 

Further informat ion about any of 
the above matters may be obta ined 
from myself, M r . W . A . Huggett, 
President, B.C. Associat ion of Tea
chers of Classics, 3944 Braefoot 
Road , V ic tor ia , B.C. 

I wish to close wi th the plea that 
the above matters be brought to the 
attention of teachers, students and 
parents. O u r cont inu ing concern is 
the discovery and encouragement 
of promis ing students in the classics. 
V ic tor ia W . A. Huggett 

Teacher or LC? 
Sir, 

W h i l e I am very impressed wi th 
the new terminology wh ich has ac
compan ied the many innovations in 
our educat ional system, I must c o n 
fess that I'm rather dismayed at one 
serious oversight. I do not wish to 

blame any educat ionist in part icu
lar, but I'm anxious to know whether 
this b lunder was by any chance a 
del iberate act. 

M y concern is over the rather 
casual use of the terms ' schoo l ' and 
' teacher, ' both of wh ich are obv i 
ously relics f rom an ant iquated sys
tem. H o w on earth cou ld anyone 
over look the fact that these expres
sions are entirely incompat ib le wi th 
our desire to change; e oecial ly 
since their replacement presents no 
apparent dif f icult ies. 

The emphasis is on learning, not 
teaching; and our federat ion wou ld 
therefore be wel l advised to urge 
replacement of ' teacher ' by ' learn
ing co-ord inator ' (abbreviated LC) 
everywhere in this prov ince. 

A n d every LC knows very wel l 
that students pract ical ly shudder at 
the thought of having to go to 
'schoo l , ' whereas it is obv ious that 
their concerns w o u l d be greatly 
d imin ished if we had them attend a 
'communicat ions center ' (abbre
viated C C ) . 

Let's see if our LCs are sensible 
enough to suggest some further im
provements in our C C terminology. 
O f course we cou ld always set up a 
commit tee to look into this matter. 
Vancouver P. J. Pul le 

Workers Deserve Reward 
Sir, 

John Hardy's contr ibut ion to the 
Oc tobe r issue raises quest ions that 
few peop le have dared to pose in 
the past—the degenerat ion of a sys
tem w h i c h , al though it is known by 
the title of Democracy , bears little 
relation in its manifestations to the 
ideals f rom wh ich it has sprung. 

W h i l e Hardy discusses bargaining 
procedures for wage and salary c o n 
tracts, I shou ld l ike to pursue his 
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theme in another d i rect ion and 
show that a major part of the neces
sity for cont inual strife lies in the 
inept i tude, if not cr iminal cu lpab i 
lity, of governments, in the realm of 
s imple economic business. 

W e are cont inual ly told tales 
about inf lat ion's being due to the 
demands of the w icked wage-earn
ers and the w icked merchants. This 
nonsense finds ready acceptance 
among groups wh ich are penal ized. 
It is a c o m m o n occurrence for pen
sioners to wri te to the newspapers 
protesting the irresponsible actions 
of groups wh ich are trying to gain an 
increase in pay. 

The labor groups rightly point to 
the fact that increases in wages have 
been responsible for only a small 
fraction of pr ice increases. A recent 
survey by the Vancouver Real Estate 
Board shows that increases in c o n 
struct ion workers ' wages have had 
negl igible effect on the price of 
houses. The greater part of the in
crease in the pr ice of homes is due 
to increased land costs, and it is sig
nif icant that land is not a labor 
product . The recent soaring of l um
ber prices was by no means accom
panied by a comparab le elevat ion in 
wage rates in the lumber industry. 

If the monetary systems were not 
cont ro l led by governments, perhaps 
the fixed money- income part of so
ciety w o u l d have a val id compla int , 
but it so happens that immediate ly 
peop le gain an increase in money-
wages, that increase is e roded by 
inflat ion and increased rates of in 
come tax, so that to stand still in the 
matter of real wages (the goods and 
services that a person receives for his 
work) , an ever- increasing amount of 
money is necessary. 

W i thou t going into the mechanics 
of inf lat ion (I think the quantity-
ve loc i ty -product ion theory seems 
logical) , I shou ld l ike to point out 
that governments can and do c o n 
trol the value of money and to give 
some examples. 

W h e n , after cont inual inf lat ion, a 
monetary system becomes unwie ldy 
governments can ' re form' the cur
rency at w i l l . By replacing inflated 
bi l ls and other credit instruments 
wi th new bil ls and credits to a frac
t ion of the original value, they are 
able to revalue the money as they 

wish. The Soviet ruble and the 
French franc are pr ime examples of 
this process. 

N o r is it entirely accidental that, 
several years ago, the Canadian d o l 
lar suddenly assumed a discount 
posi t ion in relation to the U.S. d o l 
lar. This act ion was def ini tely pre
d ic ted and del iberately embarked 
upon by the Canadian government 
of the day. Since that t ime, our d o l 
lar, in peace-t ime, has been consis
tently maintained at a discount to a 
dol lar wh i ch is affected by all the 
inflat ionary forces of a war-t ime 
economy. Plainly, our currency has 
been managed to a fine degree wi th 
little effort. , 

It is quite obv ious that if our 
governments bel ieve that high 
wages are a cause of inf lat ion, they 
are a pack of innocents out of touch 
wi th wh.*t is be ing done by the 
'sinister f igures' w h o are manipulat
ing our dol lar in spite of the govern
ment's having the power itself to d o 
so. 

Governments whose ideas are 
rooted in the superstit ions of the 
Dark Ages look upon wages as a cost 
of p roduc t ion , and falsely assume 
that high wages are bad for a 
country. Thus, as soon as a jump in 
money-wages is attained, inf lat ion
ary forces are set to work to null i fy 
the increase. 

This, of course, makes no sense at 
al l , for wages are paid out of the 
produce of labor. High wages mean 
that those w h o work receive in re
turn a Iciige propor t ion of the fruits 
of their labor. Low wages imply that 
of all the goods and services pro

duced by work, the l ion's share goes 
to those who do not work (assuming 
always that incentive to work is not 
affected by the wage-level) . 

Histor ical ly, high wages do not 
seem to have resulted in higher 
prices, for we f ind that it is the high-
wage countr ies that are able to sell 
their products against wor ld c o m 
peti t ion. Japan, when a country of 
low wages, exported little. Today 
its exports are rising wi th its wage 
level . W e may ask ourselves what 
place in the wor ld 's markets is oc 
cupied by Brazi l , M e x i c o , Peru or 
India, countr ies tradit ionally of low 
wages. 

M y stand is the opposi te to that of 
those w h o wou ld deny the producer 
the right to the produce of his labor. 
I declare that only the people w h o 
work to supply commodi t ies and to 
render services should have an un
deniable right to their full reward, 
because all that is economica l ly de
sirable in life is produced by some
one's labor. Those of us w h o do not 
work must exist by the charity of 
such workers, unless w e be long to 
the group wh ich takes from them 
wi thout their permiss ion, i.e., the 
thieves. 

Pay claims of teachers, of con 
struction workers, of te lephone em
ployees, of transport wo rke rs— 
you name them—are not inf lat ion
ary. If the federal government wi l l 
stop inf lat ing the currency, these 
claims can serve only to direct more 
of the weal th in the d i rect ion where 
it be longs—in the di rect ion of the 
useful members of society. 
A ldergrove E. A . Bryan 

We Shall Miss These Teachers 
Active Teachers Last Taught In Died 

Edwin Floyd Ashw in Miss ion Apr i l 9 
Peter Frank Cubis Prince Rupert November 3 

Mrs . Kathleen Agness Eyre Vic tor ia Oc tobe r 11 
Me lv in Laird Henderson Vancouver August 9 

Mrs . Elsie Lockett Pent icton Oc tobe r 3 

Kenneth A . Spencer Burnaby August 13 
Mrs. Margaret Hadden Stapleton Vic tor ia November 19 

JCetjrjd Teachers Last Taught In Died 

Edward P. J. Beckett Department of September 28 
Educat ion (Lillooet) 

Mrs . Rosaman Lawrence Burnaby Sep tember5 

Miss Sadie M i l l s Vancouver November 22 

James R. M i tche l l West Vancouver Oc tobe r 19 
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J O Y C E GARIEPY 
BCTF Editorial Assistant 

Just how bad is the drug problem 
among students? Probably a lot worse 
than most people think, if this analysis 
of the situation in the Lower Mainland 
applies to other parts of the province 
as well. The writer interviewed 
students of various ages, young people 
who have just left secondary schools, 
teachers, counsellors, principals and 
parents. The comments of the various 
groups may surprise you. 

TDrug is a four-letter w o r d . Like 
love. A n d hope. Like D E A D . 

Statistics for the Lower Ma in land 
indicate that as many as 70,000 stu
dents in the area have exper imented 
w i th i l l ic i tdrugs. Near ly one- th i rd of 
Greater Vancouver 's young peop le 
are speed freaks, ac id heads and 
only a shot away f rom being a 
junkie. 

Some quit. M a n y don' t . 

W h a t do you d o if you know a 
youth is on drugs? If you ' re his 
father, you ' l l be fur ious. His mother? 

The B.C. TEACHER 



Y o u r heart w i l l break and you ' l l 
b lame yourself. If you ' re a teacher, 
you ' l l p robably ignore it because, 
after a l l , what can you do? 

But if you really care about kids, 
you ' l l cry inside. They ' re heading 
for disaster and they don ' t give a 
damn. 

Like an ep idem ic o f measles, the 
use—and abuse—of drugs that in 
fect human minds has spread across 
the country. 

A l t hough the Narco t ic A d d i c t i o n 
Foundat ion of B.C.'s most recent 
study, released in December 1969, 
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reported 2 8 % of secondary stu
dents had used one or more drugs 
one or more t imes, estimates of ob 
servers c loser to the scene count the 
number of 'heads ' even higher. A c 
cord ing to independent surveys in 
Lower M a i n l a n d schoo l districts, 
secondary schools have an average 
propor t ion of drug-exper ienced stu
dents w h i c h po l ice est imate at 5 0 % 
and counsel lors put at 7 5 % . Some 
secondary pr incipals estimate that 
that 9 0 % of the students in several 
schoo ls have exper imented wi th 
hal luc inogens, a l though all rate 
Habitual users m u c h lower . 

This pharmaceu t i c plague is here. 
It is here n o w . A n d medica l author
ities warn it w i l l get worse, and wi l l 
leave in its w a k e an a larming n u m 
ber of c h r o n i c psychot ics and 
deaths. 

Vir tual ly every ch i ld attending a 
schoo l in the Lower M a i n l a n d has 
been exposed to the d rug scene. 
Every schoo l day, as we l l as on 
week-ends, students by the thous
ands are sni f f ing, smok ing , tasting, 
testing, ingest ing and inject ing a 
myr iad chem ica l concoct ions ca l cu 
lated to send them on a tr ia l-and-
error tr ip to ' someth ing else. ' 
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Huddled in a corner ol an open all-night laundromat, teenagers ( P o s e d picture) 

share a 'joint.' Laundromats are popular hang-outs lor pot-smokers. 

Twice that many adults are dai ly 
becoming concerned, puzz led and 
wor r ied to the point of panic. 

' W h y ? ' wai l anguished parents. 
' W h y do they do it? What do they 
want? H o w wi l l it end? ' 

' W h y not?' retort the users. 'Wha t 
do we want? Someth ing else! H o w 
wi l l it end? W i th peace and tran
qui l i ty! ' 

D rug use is unquest ionably be
coming a way of l i fe for some young 
peopie . 

Encounters wi th mind-affect ing 
drugs are once- in -a-whi le events for 
most teenagers. But the l ine be
tween the occasional mari juana 
smoker and the turned-on drop-out 
is a slender t ight-rope. 

W h i l e most of those w h o smoke 
mari juana occasional ly do so wi th 
no apparent harm, some young peo
ple do get hurt, and the casualty 
rate from 'd ropp ing ac id ' (LSD and 
STP) is h igh. 

There are real dangers in drug 
abuse. Each person's exper ience 
wi th drugs is compl ica ted and 
unique, and indiv idual r eact ion is 
on ly conjecture. There is no guar
antee that a person's first acid test 
won ' t backf ire. Wha t was intended 
as an innocent exper iment cou ld 
become a recurr ing nightmare. 

But to the immature the risks are 
offset by the fantastic rewards ex
pected. Intrigued by tales of 'd ream 
wor lds outside of t ime where colors 
have sounds and music can be seen, ' 
they consciously dec ide to take a 
chance. 

'Sure it's dangerous, ' commented 
one student. 'But so is l iv ing. ' 

W h e n Lower Ma in l and students 
were asked about their experiences 
wi th 'grass' and 'ac id , ' they were 
surprisingly w i l l i ng to discuss drug 
use among their peers. 

'I smoke pot because it makes me 
feel good. ' 

'The who le wor ld looks different. 
Things are cleaner and nicer some
how, more beaut i fu l . ' 

'I thought I cou ld f ind out w h o 
I am. Drugs looked l ike the answer 
to many bewi lder ing emot ions I was 
feel ing. ' 

M a n y kids consider it a passing 
phase, a part of g rowing up. 

'It was just someth ing I had to try 

for myself. N o second-hand trips for 
me. I'm definitely glad I tr ied it, but 
I've grown up now. ' 

Others admit the exper ience was 
enormously d isappoint ing. 

'I felt nothing after it was over 
except a guilty consc ience. ' 

'I've s topped taking drugs. W h e n 
I saw it was taking me nowhere, 
I quit. ' 

'I see n o w that drugs can ruin 
your life. It's O K to say "It's my life 
and I'll do what I want wi th it," but 
life isn't really l ike that. It really 
isn't yours to ruin. Everything you 
do to yourself affects those close 
to you in some way. ' 

'A t first the high was great. But 
you can't sustain it when it's over, 
so what 's the point? ' 

Op in i ons vary among users and 
medica l authorit ies concern ing the 
effects of hal luc inogens on the 
human psyche. 

Proponents of mari juana use pro
c la im it is perfectly safe and abso
lutely non-addic t ing. Research has 
not d isproved this, a l though some 
scientists theor ize that there is a 
psychological dependence after 
p ro longed or frequent use by some 
people . 

Evidence of ch romosome break
d o w n and brain damage related to 
LSD use is growing, but is stil l large
ly guesswork rather than establ ished 
fact. 

W h i l e many youths scoff at those 
w h o l ink LSD to ch romosome d a m 
age, and r id icule those w h o profess 
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to know the peri ls of 'pot, ' others 
are taking the authori t ies' views 
qui te seriously. The use of LSD is 
def in i te ly dec l in ing , accord ing to 
researchers, w h o attribute the taper
ing off in part to publ ic i ty given to 
recent suicides of young people 
k n o w n to have been under the in
f luence of LSD at the t ime of their 
deaths. 

A l though advocates of acid are 
fewer n o w than a year ago, the 
number of pot -smok ing pupi ls has 
reached an al l - t ime high. 

Even more appal l ing, surveys in
dicate drugs are being pushed in 
elementary schools as early as 
Grade 4, and the young students are 
not l imi t ing their experiments to 
smok ing pot. Counsel lors , as we l l as 

taking drugs, have become prophets' 
of d o o m for this class of students 
and are hop ing for a miracle before 
next term. 

Parents, too, are throwing up 
their hands in dismay. Admi t t ing to 
failure in her attempts to get parents 
interested in an adult program of 
drug recogni t ion, one mother 
c la imed that parents won ' t take 
act ion until the drug prob lem hits 
them in their homes. 

'They won ' t bel ieve it can hap
pen to their son or daughter. Drugs 
are not part of their rationale. In
du lgence in sex and a lcoho l they 
can accept as relatively harmless 
k ids-wi l l -be-k ids antics. Drugs hap
pen to other people 's ch i l d ren ; they 
can't affect their home. ' 

Voting people are getting increasingly careless about what kind 
of drugs they are taking. Here teenagers 'do up' wilh marijuana. 

(Posed picture) 

fami ly doctors and psychiatrists, are 
aware of elementary students w h o 
are regularly ' shoot ing speed ' (the 
far more dangerous methedrine) 
and they know of 13-year-olds w h o 
make poly-sni f f ing a habit. 

' Anyone w h o tries to tell you that 
drugs haven' t penetrated our e le
mentary schools doesn' t know what 
he's talk ing about, ' insists C e c Leng, 
special counsel lor at Vancouver 's 
Sir Char les Tupper Schoo l . 

O n e of Vancouver 's deep ly c o n 
cerned educators, Leng says it's a l 
most too late to help this genera
t ion . 

H e is not a lone in his th ink ing. 
Some schoo l off icials, d is i l lus ioned 
by the fai lure of drug educat ion pro
grams to discourage students f rom 
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But when they do , parents panic. 
If there is b lame to be la id, par

ents seem to be the scapegoats. 
Robert H ickey, Supervisor of Edu

cat ion, Narcot ic Add i c t i on Founda
t ion, places the b lame for much of 
student d rug abuse direct ly on adult 
society. 

This is the age of chemistry, he 
says, and points out that drug d e 
pendence is a disease of society. 
A d u l t abusers far ou tnumber the 
youths taking drugs, observes 
Hickey. 'Dea th by overdoses of pre
scr ipt ion remedies are c o m m o n . 
Fatal accidents attr ibuted to a lco 
hol consumpt ion are phenomena l . 
There's a pi l l for every w o e sitt ing 
on the med ic ine cabinet shelf. Is 

it surprising that kids try drugs as a 
way out too?' 

Cur ious ly , it is the students them
selves w h o are showing the adults 
how to control the drug prob lem. 

Drug- induced deaths make daily 
headl ines, and there is no doubt 
that these one-way trips are produc
ing a sober ing effect on some of 
those w h o are left beh ind . 

Students themselves want to 
know more about drugs. 

'But don ' t tel! us what to do. For 
once give us a chance to make up 
our o w n minds. ' 

Student after student echoed this 
plea in a random survey of Lower 
Ma in land schools. 

Asked about drug educat ion in 
their schools, students' answers 
were blunt. 

'They try to scare the hel l out of 
you . W h a t a laugh. ' 

'They're not teaching us anything 
more ; they're just catching more of 
us.' 

' O u r pr incipal doesn' t know 
what's happening. He thinks the 
kids in the schoo l don ' t take drugs, 
so it's never ment ioned. ' 

'The teachers are stupid. They 
don ' t even know w h e n a kid's 
stoned out of his m ind . ' 

' W e ' v e been saturated wi th f i lms 
and talks. W h e n wi l l they smarten 
up and tell us what we don' t already 
know? ' 

Students are equal ly crit ical of 
parents. 

'They have their booze . I'll take 
pot. ' 

The young have become a l ien
ated from adult soc ie ty—a domain 
where they can f ind little ident i f ica
t ion and less ideal ism, and few 
sources of pr ide and satisfaction. 
Hypocr isy runs rampant and domes
tic strife is a family by -word . Some 
turn away from society, hop ing to 
f ind a life of meaning and a place 
where love abounds and ful f i l lment 
can be ach ieved. Some turn to drugs 
for this tranquil i ty. 

Lurid stories about drug addic t ion 
have proved useless. Teenagers tend 
to regard the supposedly inevi table 
progression f rom pot to heroin as a 
fallacy. They scorn tales of brain 
damage and genet ic abnormal i t ies 
and demand proof that these suspi
cions are we l l - founded . 
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If drug programs in the schools 
have been designed to turn young 
peop le off drugs, the students 
haven't been tuned in. 

Consc ious of this fai lure, schools 
everywhere are look ing for new 
ways to reach today's younger gen
erat ion. 

Conv inced that young people 
can be reached through informat ion 
given the right way, a somewhat 
different approach to drug educa
t ion was started last month at Sen
tinel Secondary Schoo l in West V a n 
couver . The program, backed by 
counsel lor Neal Henderson and 
pr inc ipal Jim Carter, is a program 

designed and taught by the stu
dents. Students ask their o w n ques
tions and a counc i l of students, 
made up of users and non-users, 
gives them straight answers. 

' W e ' l l be standing by, of course, 
but if they want help, they' l l ask for 
it. W e won ' t interfere, ' said H e n 
derson. 

H e admit ted it was a gamble. 
' W e ' r e trying to discourage dr tgs, 

'bu t they're already here and be ing 
used by a high percentage of our 
students. O u r job is to give them the 

right in format ion. W e ' l l be here 
when they need help. 

l W e also have faith in these kids. 
They're smart. G iven correct infor
mat ion, they' l l make the correct de
c is ion. ' 

O n e serious side-effect of drug 
use, warned Henderson, is that 
youngsters f requent ly don ' t k n o w 
what they're getting. 'What they 
think is mari juana can be tobacco 
mixed with anything. Wha t they 
think is LSD is sure to be laced wi th 
something else these days. The 
drugs being circulated are often 
contaminated and G o d only knows 
what the kids are taking. 

' W e hope this student-to-student 
program wi l l get that much through 
to them. ' 

Somewhat less conf ident of stu
dent -p roduced programs are C e c 
Leng and the special counsel lor at 
John Ol iver Secondary Schoo l , Ar t 
Messenger. Student programs, they 
contend, add glamor to the part ic i 
pants and feed the ego of the stu
dent body. 

Both men advocate a program 
that concentrates on educat ing the 
very young very early, and the par

ents immediately. There sho^ id be 
a family life program, the men in 
sist, that concentrates on the family. 

'There's a new crop of mothers 
today,' says Leng. 

'They're too busy, too wor r ied or 
too indecis ive to give proper gu id 
ance. O u r job as educators is to 
teach today's chi ldren to be good 
parents tomorrow. ' 

Messenger supports this tack. H e 
claims that 1 0 % of the schoo l p o p 
ulat ion is going to be a p rob lem 'no 
matter what. ' This group is pred ic
table, he says. 

'The pattern often starts to de
ve lop as early as Grade 2, and you 
know the kid is heading for trouble. 
Rarely can w e change the pattern.' 

They' re dest ined, he insists, to be 
misfits, t rouble-makers and society's 
drop-outs. 

'Whatever is " i n " wi l l be " the i r 
th ing . " This year it's drugs. W h o 
knows what it w i l l be next.' 

Acco rd i ng to Messenger, another 
10 to 2 0 % wi l l not consider taking 
drugs. 'The b ig group in the midd le 
is go ing to grow out of this thing. 
Sure, they' l l have a try at i t ; it's the 
thing to do. But kids are smart. They 
grow up. A n d they quit. 

' O u r job as educators is to c o n 
centrate on the very young kids 
coming up. If w e teach them to be 
stable adults and good parents, the 
generat ion after that shou ld pro
duce some pretty good kids. ' 

H ickey, too, cal led for educat ion 
of the very young. 'But know what 
you ' re talk ing about when you talk 
drugs wi th kids, or be prepared to 
be laughed at.' 

It helps to know the law, too, he 
says. The use of mari juana and the 
non-medica l use of other drugs is 
i l legal. A cr iminal record is forever. 
Ask them if it is worth the risk. 

As ide f rom al l the legal, mora l , 
f r ightening reasons for not using 
drugs indiscr iminately, perhaps the 
best reason came from the student 
w h o learned that ' l i fe isn't really l ike 
that.' 

Drug- induced insight or not, par
ents w o u l d be wise to listen to this 
chi ld 's message. 

Drug is a four-letter wo rd . So is 
help. A n d LIFE. § 

A new disease threatens society, according to two Vancouver 
drug experts, and the medical profession is aware of no cure. 

Called menticide—mental suicide—those afflicted have become 
invalids through drug abuse and are beyond medical and psychia
tric help. 

Both Dr. Conrad Schwarz, consulting psychiatrist at U B C , and 
Dr. Murray Cathcart, Cool-Aid medical co-ordinator, said they 
both know of 'several cases' of menticide. 

Dr. Schwarz said these patients, usually in their late teens or 
early twenties, look like chronic schizophrenics. 

They are completely unable to take care of themselves, accord
ing to the doctor, and have a preoccupation with internal thoughts. 
They cannot make decisions, do not respond to external stimuli 
and have 'flat' emotional responses. 

'They create a feeling of helplessness in me as a medical doctor 
and psychiatrist. We just don't know what to do with them.' 

Dr. Schwarz said that anyone taking any hallucinogen is taking 
an 'uncalculated risk.' 

Dr. Cathcart, who stated that he treats up to 60 medical cases 
every week at Cool-Aid, said he knows of many who have had to 
be admitted to mental hospitals. 

'We need accurate research to show these kids that they take 
a serious risk when they use these drugs.' 

The doctor has called for a large scale epidemiological and 
behavioral study of users and non-users to show the pharmaco
logical, psychosocial and toxic effect of hallucinogenic drugs as 
quickly as possible. 
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insubstantial 
substitute 

What kind of welcome do school 
staffs give substitute teachers? 
None at all, charges one 
substitute. 'It's not that you 
knowingly squeeze me out. You 
never really let me in.' 

"̂1 don ' t want an elephant to tremble 
when 1 speak. But as a substitute 
teacher I yearn for a share of the 
lowly mouse's talent to make its 
presence felt. 

N o w and then I'm a transient in
truder in your staf f room—a mouse 
of sorts—but I can't cause a bit of a 
stir. 

For six weeks I've reported at var i
ous schools for a one- or two-day 
stand to take the place of an ai l ing 
col league of yours. 

3ut, search as I w i l l , I can't f ind 
her p lace in your staffroom. As for 
her chair , her coat hanger and other 
things movable, I'm wi l l ing to be
l ieve that it's c o m m o n practice for 
the indisposed teacher to take them 
home to bed wi th her. 

But what about her territorial 
stake, her breathing space, her per-

'Anita Cray' was a teacher tor several years. 
She is now a substitute teacher. 

Tv^':Pri¥&i3-r---

sonality niche? They elude me too. 
There's one clue that is worth pur
suing. C o u l d it be that each of y o u — 
her 30 or 40 healthier fe l low tea
chers—take advantage of the tea
cher's absence to expand your nor
mal sphere of inf luence? Deny it if 
you w i l l , but I'm conv inced that the 
absent teacher leaves beh ind no 
staffroom gap, physical or soc ia l , for 
the substitute to occupy. 

It's not that you knowing ly 
squeeze me out. You never really let 
me in. A t 8 : 3 0 this morn ing—or per
haps it was one day last week or the 
week before—I crashed the gates of 
your private preserve. As is my un 
fortunate habit in unfamil iar sur
roundings, I bo l ted through the 
door wi th unseemly haste, clattered 
at the coat iack, and b lundered 
through the w rong exit. Y o u d idn ' t 
see me. You d idn ' t hear me. 

At noon I barged in again. After 

tentative reaches for at least three 
chairs wh ich fended me off wi th an 
occup ied look, I perched f inal ly in 
the vicini ty of a table for six. I 
munched my sandwiches and fum
bled unsuccessful ly for the c o m m u 
nal salt. I l istened pol i tely to your 
conversations and attempted to in
terject a few words. They went 
unnot iced. 

It's been the vain hope of my life 
to exude an air of unobtrusive 
charm, but this is someth ing else. As 
a substitute I'm nameless, faceless 
and complete ly wi thout substance. 

You ' re still f lesh-and-b lood peo
ple, of course, and very real to me. 
I'm trying hard to keep you in focus. 
But there's a real danger that you ' l l 
disintegrate into an indist inguish
able mass of unresponsive nerve 
ends. 

Before that happens, I must de
vise a plan, it w i l l have to be a 

Continued on page 765 
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^Canad ian interest in C A I , al though 
not manifested by a large number 
of publ icat ions, is increasing. A 
glance at some statistics produces 
some eye open ing results. 

For ex?mple , of the 30 to 35 in
stitutions in Canada offering post-
baccalaureate educat ion, four are 
very much involved in CAI research 
and/or implementat ion. In the 
Uni ted States, of the 1,647 institu
tions offering post-baccalaureate 
educat ion, 50-60 institutions are in
volved in CAI activit ies. 

A look at similar statistics for 
schools involved wi th CAI wi l l pro
duce almost simi lar results. Propor
t ionally, then, Canadian institutions 
are very much involved in CA I . 

W e have selected four Canadian 
universities to prov ide some insight 
to the state of CAI in Canada. It 
should be noted that most of the 
major universit ies in Canada are 
either interested in CAI or consider
ing its use. Many have actually ex
per imented with the deve lopment 
of software on a small-scale basis, 
but foi the t ime be ing have d iscon
t inued their pursuit in this area be
cause of high costs and the man-
hours required to deve lop good 
software. 

The four universit ies or insti tu
tions discussed in this art icle are: 
the Ontar io Institute for Studies in 
Educat ion, the Universi ty of West 
ern Ontar io , the Universi ty of A l 
berta and Simon Fraser University. 

O f part icular interest to the read
er should be the activities that are 
to take place in the coming year and 
those p lanned in the near future. 
This is especial ly the case in Br i 
tish C o l u m b i a , since CAI should be 
imp lemented in two B.C. schools, 
one rural, the other urban. Act iv i t ies 
of the three institutions outs ide B.C. 
wi l l be discussed first. At tent ion wi l l 
then be directed to CAI activities in 
B.C. fo l l owed by a few statements 
about the out look for the future of 
CAI in the province. 

The authors would like to acknowledge 
the following individuals for their contri
butions in the preparation of this article: 
J. F. Hart, University of Western Ontario; 
B. Haselgrave, Simon Fraser University; S. 
Hunka, University of Alberta; J. M. Ken
nedy, University of British Columbia and 
L. D. McLean, The Ontario Institute for 
Studies in Education. 
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a m 
CAI In Institutions 
Outside British Columbia 

The Ontatio Institute for Studies in 
Education (OISE) 
• The Ontar io Institute for Studies 
in Educat ion (OISE), wh ich was 
founded in July 1965, has been ex
per iment ing wi th CAI for the past 
few years. Some of the major activ
ities or projects of OISE, to men
tion only a few, have been : 
1. The deve lopment of a new c o m 
puter language C A N and C A N 5 to 
be used for C A I . 
2. The Picker ing Project. This pro
ject involved the instal lation of two 
teletypewriter terminals at W o o d 
lands Centennia l Schoo l . The termi
nals, wh i ch became part of the 
school 's enr iched resource center, 
were used to assist in the ind iv idua l 
izat ion of the school 's instructional 
program. The last school year saw 
57 Grade 7 and 8 students receive 
tutorial instruct ion via the two 
terminals. 

3. In co-operat ion wi th the Nor th 
York Schoo l Board, OISE tested the 
viabi l i ty of using computer termi
nals in con junct ion wi th the Harvard 
Project physics teaching material . 
This material was in t roduced on an 
experimental basis in two schools in 
the fall of 1968. T w o terminals were 
involved, one in W . L. M a c k e n z i e 
Col leg iate Institute, where 70 Grade 
11 students received instruct ion via 
C A I , and the other in York V i l l a C o l 
legiate Institute, where 60 Grade 11 
students part ic ipated in the project. 

Results of past CAI exper imenta
tion at OISE have been encouraging. 
This year O i S E , among other p lan
ned activit ies, wi l l reorganize and 
reconsol idate its resources avai lable 
for C A I . The Institute also plans to 
cont inue its exper imentat ion at W . 
L. Mackenz ie Col leg iate Institute, 
adding a second terminal to the one 
now instal led. A b o u t 60 Grade 11 
students wi l l receive some of their 
instruct ion in physics via the two 
teletypewriter terminals. 
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Computer 
Assisted 
nstruction 

W A L T E R DICK 

R A Y M O N D LATTA 

L e R O Y RIVERS 

P A R T 2 

INTEREST 1 
GROWING 
IN CANADA 
In this second of a four-part series on Computer-Assisted 
Instruction, the authors look at CAI activities in Canada, with 
special emphasis on B.C. 

The University of Western Ontario 
The future of C A ! in Ontar io pub

l ic schools rests not only upon the 
CAI activit ies at OISE, but also upon 
the ou tcome of exper imentat ion at 
the Universi ty of Western Ontar io . 
Both institutions are actively sup
por t ing the efforts of the Nat ional 
Research Counc i l (NRC) wh ich is at
tempt ing to co-ordinate CAI activ
ities in Canada. 

Act iv i t ies on the Universi ty of 
Western Ontar io campus relating to 
C A I stem mainly f rom the efforts of 
the Computer -Ass is ted Instruction 
Research G r o u p , establ ished in Feb
ruary 1968. The main object ive of 
the group is to explore the use of 
f i lms and computers in educat ion . 

A t present, CAI research at Wes t 
ern Onta r io is incorporated wi th in 
the university's master's program in 
Compu te r Science. A $3000 fe l low
ship for CAI research has been pro
v ided by IBM to assist students 
w o r k i n g o n speci f ic research pro
jects. 

Some of Western 's activities have 
been as fo l lows: 
1. Three students, w h o are comple t 
ing their master's degrees in C o m 
puter Science, d id their theses in 
activities relating to CA I . O n e thesis 
invo lved exper imentat ion wi th ma
thematics teaching in a secondary 
s c h o o l ; the other two involved ex
per imentat ion wi th interactive tech
niques associated wi th C A I ; 
2. Exchanges have been held wi th 
the Ontar io Institute for Studies in 
Educat ion and wi th Dr. Patrick 
Suppes ' group at Stanford Univer 
sity; 
3. A teletype terminal was instal led 
at Wheab le Secondary Sc!".'ool and 
was used to present tr igonometry to 
Grade 10 students. 

Past activities at Western have 
been encouraging enough to war
rant cont inuat ion of the CAI exper i 
ments a t W h e a b l e Secondary Schoo l 
this year. O the r activities p lanned in 
the 1969-70 school year inc lude 
prel iminary investigations for CAI 

in one or more primary schools. In 
a recent conversat ion wi th the sec
ond author, Dr. Hart, D i rector of 
the Compu te r Center at Western , 
indicated that funding for addi t ional 
exper imentat ion remains the major 
drawback to further explorat ion of 
CAI . 

The University of Alberta 
In spite of problems of fund ing, 

such institutions as those previously 
ment ioned , as we l l as the Universi ty 
of A lber ta , have made signif icant 
efforts in exper iment ing wi th and in 
implement ing C A I . 

The University of A lber ta got its 
beginning in CAI in a somewhat un 
usual way. Mos t institutions used 
programmed instruct ion as the 
spr ingboard for their init ial dunk ing 
into CAI . The University of A lber ta , 
on the other hand, moved into CAI 
through numerical work w i th its 
IBM 360/67 system. The university 
uses the 360/67 system to assist it 
in its work wi th a recently acqui red 
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IBM '1500 instructional system. The 
use of the two systems has led to 
some interesting developments. 

Two very excit ing projects at the 
Universi ty of A lber ta , wh i le related 
to instruct ion, are more in the de 
ve lopment f ie ld. They are the c o n 
struction of a pre-compi le r for 
coursewriter, and the deve lopment 
of an instructional logic tracer. 

The former project invo lved the 
wr i t ing of a new author language, 
cal led V A U L T , wh i ch al lows for the 
separate deve lopment of instruct io
nal logic and subject matter. The 
system has been tr ied out wi th a 
group of teachers and the results 
have been encouraging. Us ing V A U 
LT, for example, one can design or 
select instructional logic separate 
from the preparation of subject mat
ter to be used for instruct ion. Us ing 
V A U L T and the 360/67, the logic 
and subject matter are integrated, 
the result being coursewri ter out
put. The coursewri ter statements 
can then be used wi th the IBM 1500 
system. 

This approach has interesting i m 
pl icat ions for instructional software. 
O n c e complete ly debugged and re
f ined, it may shorten the product ion 
t ime of software and a l low changes 
in course f low and content to be 
made wi th much greater ease than is 
now possible. In add i t ion , this tech
n ique may a l low the teacher to 
become more c losely invo lved in 
the deve lopment of instruct ional 
materials wi thout having to be an 
expert in CAI systems. 

The second deve lopment , that of 
the instructional log ic tracer, per
mits users of the IBM 1500 system to 
trace paths of instruct ional logic and 
to obtain a detai led listing of the 
course f low as computer output . 
Such a deve lopment facilitates the 
testing of the instruct ional program. 
By simulat ing student responses, 
one can examine all the possible 
branches involved in the course 
logic and determine whether or not 
they are funct ion ing proper ly. 

Dr. Dick, assistant prolessor of educational 
research at Florida State University, is also 
research associate in the CAI Center. Mr. 
Latta, a former B.C. teacher, and Mr. Rivers 
participated in a recent year-long CAI insti
tute at the university. 
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Through s imulat ion, wh i ch al lows 
one to change student variables and 
examine the changes in the output, 
one can actually test the logic of the 
instruction program wi thout having 
actual students suffer the conse
quences of faulty logic. Us ing this 
approach, one can test and modi fy 
a course until it is judged to be 
acceptable. 

The two Alber ta projects are im
portant developments in the f ield of 
C A I , and w i l l undoubted ly cont r i 
bute to its future growth. 

Some future i?search projects or 
activities at the Universi ty of A lber ta 
wh ich are perhaps more instruct ion-
ally or ientated, are: (1) the deter
minat ion of indiv idual differences 
and their relat ionship to students' 
per formance in elementary school 
mathemat ics; (2) the investigation 
of learning styles important in pre
sentations via cathode ray tube 
(CRT) terminals; and (3) studies re
lating to the sequenc ing of complex 
learning tasks. 

CAI Activities 
In British Columbia 
Simon Fraser University 

Simon Fraser Universi ty became 
involved in CAI activities in 1968. 
SFU is the major institution in B.C. 
active in CA I . W h i l e the Compu t ing 
Center had been investigating the 
feasibil i ty of CAI for some t ime 
prior to 1968, efforts were not co 
ordinated and act ion was not taken 
unti l Dr. Brian Pate, in con junct ion 
wi th IBM, formulated a project to 
evaluate C A I . 

The project entai led the evalua
t ion of CAI in SFU's Chemist ry D e 
partment, w h i c h was already we l l 
exper ienced in using audio-visual 
techniques as an aid to regular class
room instruct ion. The main ob jec
tive was to compare CA I w i th the 
other teaching techniques used by 
the Chemistry Department. Several 
CAI programs have been writ ten 
and evaluated wi th students. A 
corol lary interest of the C o m p u t i n g 
Center was the feasibil i ty of using 
the university's general purpose 
comput ing system concurrent ly for 
both regular appl icat ions and CAI 
activit ies. 

The Compu te r Center has made 
signif icant progress in C A I . It has 

been able, for example, to run 
Coursewr i ter III concurrent ly w i th 
its other activities under a full 
operat ing system. The Center is also 
able to prov ide, in addi t ion to C A I , 
two addi t ional te lecommunicat ion 
app l ica t ions—remote batch entry 
and an on- l ine library c i rculat ion 
cont ro l . 

The results of exper imentat ion at 
SFU have been encouraging enough 
for the university to cont inue its 
efforts wi th CAI . This year CAI act i 
vities wi l l be expanded to inc lude : 
(1) the addi t ion of two or three ter
minals in the Department of Educa
t ion, (2) the provis ion of remote ter
minal capabi l i ty for research at the 
University of V ic tor ia , and (3) the 
p lacement of two terminals in two 
schools in B .C .—one a rural schoo l , 
the other an urban schoo l . 

This last venture should prov ide 

Elementary students are responding 
favorably lo CAI. This student is being 
assisted with a reading program she 
is receiving via a teletype terminal. 
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Th/s ;un/or high schoo/ student is pondering some practice math problems. 

B.C. educators and other interested 
peop le wi th valuable in format ion 
about the use of CAI in B.C. schools. 

A l though not n o w active in C A I , 
U B C has investigated its possibi l i t ies 
in the past. Last year the Depart
ment of C iv i l Engineering exper i 
mented wi th a programmed course 
at the fourth year level . W h i l e re
sults of the exper iment were re
ward ing , the department does not 
intend to exper iment further be
cause of the t remendous number of 
man-hours for program deve lop
ment per hour of student use. 

The above statement does not im 
p ly that U B C is not interested in 
C A I ; nor does it imp ly that U B C wi l l 
not plan future CAI activit ies. A t 
present, U B C ' s 360/67 compute r 
is operat ing as a ful ly t ime-shared 
facil i ty. The hardware and software 
at the Compu t i ng Center cou ld 
easily support CAI activities. The 
Faculty of Educat ion has given some 
thought to a pi lot project in CAI . 

Some of the indiv iduals respon
sible for CAI exper imentat ion at the 
institutions discussed above have 
expressed a concern that readers 

may overgeneral ize the present 
state of the art. W e shou ld po in t out, 
as they have, that many of the pro
jects are still in the initial stages, 
many f indings must yet be ver i f ied, 
and many prob lems must be worked 
out before CAI becomes an every
day tool in the process of educat ion. 

Does CAI Have A 
Future In B.C.? 

Some factors that have contr ib
uted to the interest and involvement 
in CAI in the schools have been the 
increasing emphasis o n ind iv idu
a l ized instruct ion and the int roduc
tion of computers in the schools for 
record keeping and computer i n 
struct ion. Schools in B.C., a long 
wi th other Canadian and Amer i can 
schools, have been p lac ing increas
ing emphasis on ind iv idua l ized in 
struct ion. O n e need not go back any 
further than the Apr i l 1967 ed i t ion 
of this magazine to f ind ev idence of 
this. A lmost the entire issue was de 
voted to a discussion of ind iv idua
l ized instruct ion. 

Because of the emphasis o n ind i 

v idual iz ing instruct ion throughout 
Grades 1 to 12, and because CAI has 
been clearly demonstrated to be a 
potent tool in prov id ing for ind i 
v idual ized instruct ion, the interest 
in and use of CAI wi l l probably c o n 
tinue to increase. 

Schools that are n o w using c o m 
puters for activit ies other than CAI 
may f ind that the next logical step 
toward computer-assisted instruc
t ion is not as formidable as it in i 
tially seemed. In add i t ion , those 
schools involved in CAI on a smal l 
scale through the efforts of such un i 
versities as S imon Fraser may pro
v ide not on ly valuable in format ion, 
but also the impetus for other 
schools and institutions to become 
actively invo lved in C A I . 

Two factors that may create p rob
lems in the widespread use of CAI 
in B.C., as wel l as the rest of Canada, 
are costs and shortage of exper i 
enced personnel . As ment ioned in 
the first article in this series, CAI 
costs are on a d o w n w a r d trend. 
However , whether one rents or pur
chases a CAI system or uti l izes a 
t ime-sharing system, the investment 
is considerable. The personnel 
needed to operate a CA I system 
drives the cost even higher. A rough 
estimate is that as much shou ld be 
spent for personnel per month as is 
spent for hardware. 

Many of the indiv iduals respon
sible for CAI exper imentat ion at the 
institutions ment ioned in this article 
have stressed their concern about 
the shortage of exper ienced person
nel . Indeed, the personnel needed 
to run a CAI center effectively are 
both expensive and in short supply. 
These problems are not insurmount
able, but they are possible inhib i t ing 
factors in the widespread use of 
C A I . Perhaps, as the interest in CAI 
cont inues to grow, the federal 
government can be encouraged to 
support research in this area. 

The attempts by the Nat ional Re
search C o u n c i l to co-ord inate CAI 
activities in Canada can certainly be 
considered a posit ive factor. The 
greater the communica t ion and co 
operat ion among those interested in 
C A I , not only wi th in B.C. but across 
all of Canada , the brighter the future 
of CAI wi l l be. § 
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In this article prepared especially 
for our magazine, a group of 
teachers offers suggestions for 
greatly improving the education 
of Indian children. 

G L A D Y S H E S H I D A H L 
FREDA H O F F 
RITA D O U G L A S 
R I C H A R D A N D E R S O N 
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^Unders tand ing is the universal key 
to the solut ion of most problems. 
A p p l i e d to the Indian p rob lem, as in 
all human relations, understanding 
is a two-way street. W e must under
stand the Indian and the Indian 
must come to understand us. 

This land was theirs. W e took it, 
w e p lanted, w e reaped, but very few 
ndians now share the crop. Indians 

have been cast aside, degraded and 
restricted to struggle in poverty and 
despair. 

Many people have in the past mis
takenly thought that total assimi la
t ion w o u l d be the ideal future when 
incorporat ing Indians into 'our ' 
society. H o w wrong can w e be if 
assimilat ion means to be thrown 
into a large mel t ing pot only to lose 
all identity? 

What we really want is integra
t ion, wh ich means the existence of 
various subcultures of ethnic, po l i t i 
cal or economic groups each ma in 
taining its own identity. Each must 
have equal oppor tun i ty for love, 
understanding, self and social ac
ceptance, job oppor tun i ty and 
educat ion. Because the greatest 
measure of equa l ized oppor tun i ty 
is equa l ized and ind iv idua l ized 
educat ion, teachers must carry a 
major share of the responsibi l i ty for 
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prov id ing this equa l ized oppor 
tunity. 

Cultural Differences 

Mos t Indians agree that they are 
not totally responsible for their c o n 
di t ions. They wou ld l ike to retain 
some of their culture wh i le being 
accepted and becoming invo lved in 
wor ld progress. 

They w o u l d l ike to be l istened to 
and to have some of their ways and 
ideas about life respected and used. 
They w o u l d l ike the whi te man to 
listen and, maybe, change some
what in his ways. They w o u l d l ike 
to part icipate in the blessings of 
f reedom and prosperity. 

Indians, more than any other 
group of Canadians, must increase 
their part ic ipat ion in the th inking 
and p lanning that must be done . 
This pertains especial ly to matters 
that affect their o w n present and 
future welfare. They haven't been 
l istened to for so long that it is di f f i 
cu l t now, dif f icult for them to re
spond accord ing to our expecta
t ions and diff icult for us to listen 
w i th a posit ively tuned ear. 

Listening is not enough. To avoid 
repeat ing the mistakes made in the 
past in our dealings wi th Indians, w e 

must make great effort to learn h o w 
to assist them construct ively, not 
wi th just a different set of handouts. 
O u r society cannot absorb any more 
marginal men. 

O u r response must be to he lp the 
Indian help himself. W e must c o n 
sider that Indians are not shal low in 
their acceptance. Thei r sense of 
feel ing is keen and their feelings go 
deep. If w e of fend the Indians, how
ever, we may never know it because 
most Indians wi l l not tell us; they 
wi l l endure in si lence. 

Mos t Indian people are very de 
l iberate in their decis ions and need 
t ime to ponder and dec ide. W h e n 
the decis ions are made, they wi l l be 
largely intuit ive and the sensitive 
teacher wi l l bu i ld his or her o w n 
teaching around the Indians' o w n 
concepts. 

T o o many studies focus on the 
problems of the Indians. Too few 
attempt to identify their many pos i 
tive characteristics or strengths. 

O u r native Indians have many 
posit ive characteristics. As a peop le 
they are noted for their manual dex
terity—they are artistic and or ig inal . 
They are loyal and wi l l share w i th 
others. They are unhurr ied and un 
spoi led and are more concerned 
wi th the humanitar ian than the 

material ist ic approach to l iving. 
But there are also many problems 

wh ich both sides must recognize if 
progress is to be made. Not the least 
of these is the deep-seated Indian 
resentment of the whi te man. Re
gardless of the reasons, what to do 
about it n o w is the on ly quest ion 
of signif icance. 

Ful f i l l ing present needs is a part 
of current life and has noth ing to do 
wi th the past, no matter what that 

: ght have been. If resentment is 
j c k i n g progress now, it must be 

e l iminated. Both sides must be w i l l 
ing to accentuate the posit ive if they 
are to walk together. 

The Indians must learn to stand 
up for themselves. M a n y have a l 
lowed themselves to become de 
graded and defeated. They are too 
t imid to speak up and be heard. 
Unfortunately, group pressure o n 
the reservation is against indiv iduals 
standing out f rom the rest, and it is 
for this reason that many resist 
change. 

But change must come, for the 
o ld way is gone. Many younger In
dians realize this and are w i l l ing to 
adapt their ways to those of the 
modern wor ld . They seek guidance 
in their approach to necessary 
changes. 
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Perhaps the p r o b l e m ; w h i c h In
dians face have been over-stressed. 
The mass med ia must look to issues 
wh ich carry a new interest. To air 
problems concern ing Indians is of 
little use if the problems are o ld 
ones. 

It is t ime for all concerned in this 
team approach to work together on 
solut ions. Teachers can play an im
portant role. It is up to the teacher 
of Indian chi ldren to learn more 
about their needs and then, know
ing these, to take act ion. 

Pre-school Training 

The subsistence existence of par
tially educated Indian parents on 
the reserves al lows for on ly a m in i 
mal amount of exper ience and 
background for their ch i ld ren. C o n 
sequent ly, when the chi ldren enter 
Grade 1 they are unable to keep up 
wi th non-Indian ch i ldren. 

Their knowledge must be supple
men ted ; their background enr iched 
in some way. T o o often Indian 
youngsters fail one, two and even 
three grades. W i t h this history of 
fai lure, can they be b lamed for los
ing their enthusiasm for learning? 

Indians perform poor ly on tests, 
inc lud ing IQ tests, because of their 
different basic pre-school training. 
Educat ional research shows that IQ 
and intel l igence scores can be im
proved . A lot of sound educat ional 
research gives support for nursery 
schools and kindergarten programs 
to help fi l l some of the gaps in pre
schoo l training. 

These activit ies, if suitably c o n 
duc ted , shou ld help to encourage 
the chi ld 's self-expression and 
w iden his experiences. Early e m 
phasis shou ld focus on language, 
deve lop ing a posit ive se l f -concept 
and thus encouraging skills and a 
mot ivat ion toward self-expression. 

Pre-school programs cou ld be ex
panded to encompass as many 
chi ldren as possib le, and perhaps at 
earl ier ages. Results of ' H e a d Start' 
programs in the U.S.A. have shown 
that the advantages gained by the 
ch i ld are often lost dur ing the first 
year of schoo l . This w o u l d suggest 
that enr ichment programs shou ld 
be started for an even earl ier age 
a r d inc lude even the three- or four-

year-olds, that the instructional 
programs at subsequent age levels 
be re-evaluated and that efforts be 
made to enr ich the total family and 
communi ty env i ronment to be sup
port ive of newly acquired skil ls. 

Ideally, kindergartens should be 
co-operat ively run, w i th Indian 
mothers help ing. This wou ld not 
only give them a sense of involve
ment, but w o u l d perhaps enr ich 
their experiences as we l l . 

Indian parents and others are 
very anxious that at least nursery 
and kindergarten teachers be In
d ian. Local arrangements cou ld 
probably be made whereby the In
dian communi ty wou ld supply the 
bui ld ings and the school beards the 
teachers' salaries and the cost of 
suppl ies. 

Wherever possible all means of 
audio-visual enr ichment should be 
ut i l ized in schools as wel l as in k in
dergartens. Perhaps special radio 
and TV programs cou ld be arranged 
wh ich w o u l d be pert inent to Indian 
educat ion. 

Any contact wi th concerned ind i 
viduals is bound to enr ich their Eng
lish expression, for a large percent
age of the Indian ch i ldren now en 
tering schoo l lack the degree of 
f luency in English that is exhibi ted 
by non-Indian pupi ls. 

W h i l e pre-school programs pro
v ide ihe earliest intervention in the 
lives of Indian ch i ldren, and there
fore offer the most hopeful long-
range solut ion to their school prob
lems, most of the present generation 
is already in schoo l . 

Language Barrier 

English shou id be taught to Indian 
chi ldren almost as one w o u l d teach 
a second language. The Indian 
chi ld 's exper ience wi th abstract lan
guage is l im i ted ; he thinks naturally 
in concrete terms, and is unable to 
grasp the meaning of some of our 
id iomat ic expressions. 

To he lp overcome the speech and 
language prob lems of Indian ch i ld 
ren, teachers shou ld use as many 
pictures, diagrams and charts as 
possible to il lustrate ideas. These 
shou ld relate t o the Indians' frame 
of reference^ 

A n enthusiastic teacher should 

have on hand a l ibrary of books 
wh ich are of interest to the Indians, 
concern ing Indians. George Clutesi 
of Vancouver Island has wri t ten 
several books. 5on ot Raven, Son of 
Deer, one of his books about Indian 
legends, is now part of the Grade 5 
language arts course for B.C. 
schools, and should be of interest to 
all Indians. 

Fo l lowing the lead given by Sylvia 
Ashton-Warner 's (Teacher) exper i 
ence wi th Mao r i ch i ld ren, each In
dian chi ld cou ld be encouraged to 
write a book based on his o w n 
background. 

Language is often a barrier for the 
Indian adult as wel l as for the Indian 
ch i ld . Indians do have opportuni t ies 
to air their v iews on radio and tele
v is ion. Somet imes these oppor tun i 
ties are not successful because many 
Indians d o not express themselves 
f luently or in correct Engl ish. 

Basic English skil ls shou ld be 
made avai lable at all educat ional 
levels so that the Indian people can 
present their ideas effectively. W h e n 
Indian ch i ld ren begin to see the 
value of educat ion , they wi l l want to 
share wi th their parents the joy of 
the accompl ishments of reading and 
self-expression. 

Teacher Attitudes 

Indians are tradit ional ly shy in the 
c lassroom. It is best not to make an 
issue of any lack of response be
cause an Indian never wishes to be 
singled out publ ic ly . App roach h im 
privately first, to let h im know that 
you are taking an interest in h im, 
and then attempt to draw h im out in 
class by quest ion ing h im on subjects 
w i th wh i ch he is famil iar. 

O n e way of drawing out o lder 
boys is to get them involved in dis
cussion groups. This cou ld be done 
dur ing the lunch hour. Topics for 
d iscussion cou ld b e : assuming their 
p lace in the wo r l d , st icking up for 
their rights, changes in the Indian 
Ac t , etc. Af ter achiev ing success 
w i th out-of-class discussions, gradu
al ly involve these lads in class dis
cussions and then in mixed-group 
discussions as they learn the skil ls 
and become better able to relate to 
non-Indian students. 

Grad ing systems should be flex-
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ib le for certain classes. Success in 
such courses as shopwork and 
science should not depend on pro
f ic iency in English. Permit any stu
dent to submit wri t ten assignments 
once for check ing and di rect ion 
toward improvement and then for 
final acceptance, so as to a l low the 
chi ld to improve wi thout the usual 
fear of his work 's be ing inadequate. 

Teachers shou ld be warm, under
standing and genuinely interested in 
their Indian students. Ask if they 
have any object ions to your meet ing 
their parents or guardians. O n their 
terms such visits can often be set up 
through the parents themselves. The 
parents and students wi l l be quick 
to tell you if you should not visit 
their homes. If you meet Indian 
parents w i thout pr ior in t roduct ion, 
greet them even if you do not know 
them. 

Teachers should try to make the 
early years of schoo l as successful as 
possible for Indian students. A pos i 
tive att itude toward school deve
loped in the first three grades often 
carries over. Encouragement and 
praise for any kind of good work 
achieves better results than repri
mands for poor per formance. 

Cul tura l differences between In
dians and non-Indians are many. In
dian ch i ld ren lack social exper ien
ces, they are not future-or iented, 
they do not value possessions; 
therefore they are dif f icult to mot i 
vate. 

Compet i t i on is foreign to the In
dians. This is why it is considered 
'bad fo rm ' for someone to answer a 
quest ion in the presence of another 
student w h o does not know the 
answer. This ret icence also appl ies 
to making presentations, wh ich is 
cons idered a form of showing off. 

M a n y Indian-pupi l reactions that 
invite teachers' misunderstanding 
are rooted in indian tradit ions and 
home condi t ions. If teachers under
stand the cultural background, c o n 
fl ict w i l l be lessened. 

H o w can a teacher help an Indian 
student boost his self- image and not 
think of himself as a second-class 
ci t izen? First of a l l , he can accept the 
Indian student as a person, equal in 
status to a non-Indian student, but 
wi th different needs and problems. 

If the Indian student has fal len 

beh ind his age group, remedial 
wo rk shou ld be undertaken and 
cont inued unti l he is again able to 
take his place among his peers. 
There is nothing qui te so devastat
ing to the ego as be ing branded 'a 
stupid Indian' in a class whose 
members are two to three years 
younger and much smaller in size. 

The teacher can also point out the 
inaccuracies in our textbooks and 
T V programs, where the Indian a l 
ways appears as the vi l lain or the 
cruel savage. Many opportuni t ies 
arise spontaneously in a classroom 
when class and race discr iminat ion 
can be discussed wi thout making an 
obv ious issue of it. 

Gordon J. Reid, a member oi the 
Qualicum Indian Bard and vice-prin
cipal of the Hazelton Amalgamated 
School, has been appointed curricu
lum consultant on Indian education 
with the Department of Education. 
Mr. field will bo on leave ot absence 
from the Skeena-Cassiar school dis
trict for his new duties from January 
to June of this year. 

Indian chi ldren excel in such 
things as woodcraf t , f ishing, boat
ing, and so on . The teacher cou ld 
use this knowledge by drawing ex
periences and skills f rom these stu
dents dur ing a science or social 
studies lesson. 

To make the Indian chi ld feel 
wor th wh i le , br ing h im into the 
group as much as possible. Foster 
his pr ide in being Indian. Include 
units of work on true Indian history, 
culture and art. Invite Indians (cho
sen by Indian students) w h o are 
knowledgeable and wi l l ing to speak 
at schoo l o n Indian subjects, such as 
present industry, art forms, history 
and their potential posi t ion in 
society. A l l these things improve his 
self- image. 

Indian chi ldren are often b i l ingu
al. W h y not have the w h o l e class 
learn a few words of the local Indian 
language? 

Curriculum and Administration 

The average educat iona l attain
ment of the Indian in B.C. is Grade 
9. H o w many Indians go on to un i 
versity? Current ly, o n a per capita 
basis, in B.C. about o n e out of 100 
non-Indians attend universit ies as 
compared with one out of 1,000 
Indians. 

To compete in a predominant ly 
non-Indian industr ia l ized society 
such as ours, the Indian needs a 
suitable educat ion, and the majority 
of those w h o drop ou t do so by the 
end of Grade 8. 

The main p rob lem begins before 
the ch i ld enters schoo ls , and it is 
aggravated dur ing the years f rom 
Grade 1 to Grade 8. 

If the Indian ch i ld cont inues his 
educat ion into secondary schoo l , he 
wi l l then face many addi t iona l p rob
lems. He needs encouragement to 
discuss his p rob lems w i th his peers 
and wi th sympathet ic adults. 

Teachers should remember that 
Departmental cur r i cu la and admin 
istrative bul let ins m a k e provis ion 
for the meet ing of such educat ional 
needs as those created by the cu l 
tural dif ferences of Indian ch i ldren. 

The 1967 Admin is t ra t i ve Bul let in 
for Secondary Schoo ls explains that 
pr incipals may make changes in 
suggested course t ime al lotments to 
suit the needs of par t icu lar groups 
or situations in a s c h o o l . Provis ion is 
made for increasing the t ime for 
English and other bas ic subjects as 
requi red. 

O u r Ind.'an students must be 
he lped wi th Engl ish, in part icular. 
Some Indian groups have trouble 
p ronounc ing certain sounds, espec i 
al ly the sh sounds. In the very early 
stages of learning the skills of the 
English language, ch i ld ren w h o have 
speech defects shou ld be given re
medial work . 

Social studies, gu idance and Eng
lish courses cou ld be more advan
tageous to Indian students if these 
courses cou ld relate to the Indians' 
o w n background. For example, re
search projects of Indian students 
cou ld be to investigate problems of 
concern to them. These might be 
more wor th-whi le than the tradi
t ional ly structured projects. 

In such assignments the Indian 

JANUARY 1970 151 



Mrs Isobel Midmore and a group ol students discuss current literature on Indian afiaus 
at a large Vancouver secondary school. 

chi ldren cou id be helped to wr i te 
for various i tems, many of w h i c h 
w o u l d also be useful in class discus
sions and presentations.* 

Ano the r suggestion (a project 
successful ly undertaken wi th m u c h 
enthusiasm by the students of Mrs . 
Isobel M i d m o r e in a Vancouver 
secondary school) is to have the stu
dents gather and preserve in a 
scrapbook newspaper and per iod i 
cal articles concern ing Indians, 
w h i c h can then form a focal po in t 

*List of sources available on request. 
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for d iscussion. 
Projects such as these may help 

Indian students better understand 
their people 's emerging purpose 
and their role in society. 

If a teacher finds it necessary to 
discard a course of studies, or part 
of it, he must select and arrange his 
own new course and its content 
wi th his pr incipal 's approval . If the 
teacher decides io make alterations 
in the courses he is teaching, he may 
also require the sanct ion o f the D e 
partment of Educat ion. Many tea

chers have undertaken such pro
ceedings to the advantage of their 
pupi ls. 

In isolated communi t ies , Indians 
face the prob lem of commut ing to 
schools—of ten an uneconomic 
proposi t ion. 

In certain i n s t a n t s t u a c . ' s can 
live in superv ;ed do rm iD r i es , 
wh icn enuDies them to attf i d a 
central secondary school for t r a d e s 
8 to 12. In most cases they can go 
home on weekends, so that their 
family bonds are not altogether 
broken. 

A t present twelve dormi tor ies are 
operat ing in the prov ince wi th some 
success. These are cons idered by 
by some to be better situations than 
board ing homes or residential 
schools, f rom wh ich students may 
be unable to visit their famil ies for 
months. 

Support from Home 

The success of any student is 
largely dependent upon the support 
he receives f rom his home. Teachers 
can play an inf luent ial role in o b 
taining this suppor t by going into 
the Indian commun i ty and attempt-

The B.C. T E A C H E R 

O n the Integration of Indian Students 

Teachers can be the most effective representatives of Canadian 
society insofar as Indian people are concerned. They need to be 
ready to listen to the Indian people. 

—William Mussell, Special Assistant to the Minister ol Indian Affairs 
and former secondary school teacher in B.C. 

The presence of Indians should enrich the whole class situation 
because the challenge, if met, would produce a new kind of education 
which would be stimulating and valuable for all. 

— C . Kent Cooderham, Assistant Chief Superintendent, Education 
Branch, Department of Indian Affairs. 
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ing to establish adult educat ion 
classes wh ich w o u l d meet the needs 
of the people involved. 

A door - to -door survey, wi th pr ior 
publ ic i ty, is a very effective way to 
get part ic ipat ion. Such visits should 
be done by Indians rather than by 
non-Indians. 

By extending their efforts into the 
communi ty , teachers can encourage 
Indians to take an active part in 
making known their needs and 
wishes to those wr i t ing the new In
dian Act . Is it possible that secon
dary school Indian students cou ld 
be made more aware of the new ob
jectives of the Department of Indian 
Affairs through school projects? 

The ult imate object ive of the D e 
partment is to help the Indian peo
ple attain social and econom ic c o m 
petence so that they may participate 
in the life of the country in the same 
measure as other ci t izens do and be 
able to choose how and where they 
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Harry Lavallee (above) is Director-
Counsellor and Mrs. Marge Cahlryn (below) 
is Counsellor at the Vancouver Indian 
Center. 

wi l l l ive. 
The Depar tment of Indian Affairs 

is usually very anxious to co-operate 
f inancial ly w i th local school boards 
on such matters as central secon
dary school and dormi tory facil i t ies, 
if these wi l l help the Indian people 
reach their broad objectives. The 
Department shows interest in con 
t inuing this procedure even though 
the provincia l governments are 
being made responsible for Indian 
educat ion. 

Training for Teacheru 

Educating both the new and the 
exper ienced teacher in the ways of 
Indians cou ld be an important as
pect of in-service teacher training. 
To be effective, the teacher should 
be acquainted wi th the values, 
morals and customs of the Indians 
he is teaching. 

If he isn't, he won ' t understand 
his students, and wi l l exper ience 
diff icult ies in he lp ing them achieve 
success in schoo l . It is only by mak
ing the earl ier years successful and 
enjoyable that the Indian student 
wi l l w ish to go o n . 

Compet i t i on is not characteristic 
of most Indian life-styles. Over t be
havior wh ich wou ld cause one to 
appear super ior—thus making his 
peers seem infer ior—wi l l be avo id
ed . The change of emphasis and atti
tude toward compet i t ion wi th one's 
peers cou ld be confusing to the In
d ian ch i ld and it might take h im 
some t ime to learn to work on his 
o w n . 

Aga in , the Indians are not a talk
ing peop le ; they are a ponder ing, 
thoughtful peop le . W i l l the teacher 
understand and give t ime, or wi l l he 
regard Indiar 'Johnny 's ' as s low 
learners, unable to cope wi th the 
whi te man's ways? This has hap
pened a l l ' t o o of ten—the Indian 
ch i ld has been placed in the s low 
learner category and he is thus 
' labe led. ' 

As was ment ioned previously, In
dian parents wou ld l ike any pre
school programs operated by In
dians. Sechelt Schoo l District is try
ing a pi lot project, running a pre
school program in the 1969-70 
school year, using as instructors In
dian girls w h o have graduated f rom 
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secondary school and have c o m 
pleted preparatory programs. This 
type of program has been operated 
in Aler t Bay for pre-schoolers for 
five years now, and is showing 
success. 

Indian involvement in the educa
tion of their chi ldren w i l l , it is to be 
h o p e d , increase parental interest, 
concern and co-operat ion in the 
educat ion of their ch i ldren. If the 
Sechelt project proves successful 
(as the Alert Bay project already 
has), incent ive for trying similar 
projects in other school districts 
w o u l d result. The f inancial support 
of schoo l boards is needed. 

Summer school programs or 
workshops on Indian educat ion 
wou ld be an essential e lement in 
establ ishing such a program o n a 
provincia l basis. A very successful 
and wor th -wh i le non-credi t work
shop on Indian educat ion was c o n 
ducted in the summer of 1969 at the 
Universi ty of British Co lumb ia by 
Dr. A . M o r e . Considerat ion is being 
given to offering a credit course on 
Indian educat ion in the summer of 
1970. 

Ano ther aspect of teacher train
ing wh ich should not be over looked 
is that of the teacher dur ing univer
sity training. The teacher educat ion 
programs should expose some of 
the p rob lems—and possible so lu 
t ions to them—of work ing wi th In
d ian youth in an effort to draw 
future teachers into this chal lenging 
f ie ld. Oppor tun i ty should be pro
v ided in every school district for 
teachers to learn more about the 
needs of the Indians in their area. 

Vancouver Indian Center 

The Vancouver Indian Center is 
one pi lot project in wh ich Indians 
are showing true leadership. The 
Center , a Red Feather agency, is a 
f inancial ly-part ic ipat ing member of 
the Uni ted Commun i t y Services, re
ceiv ing money grants from the fede
ral and provincia l governments as 
we l l as f rom the city. 

It is organized and run c o m 
pletely by a group of Indians, and is 
ded icated to he lp ing Indians make 
the transition from a way of life not 
unl ike what it was 500 years ago to 

Continued on pags 166 
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The Key to Better Schools 



R . J . B I S H O P 

Education, as outlined by the B C T F Commission on Education, will be 
a rudderless vessel, says the writer, for it will have no objectives. 
People who attack society's traditions take on themselves a dreadful 
responsibility, for they can ruin as well as raise the individual, the 
group or society. 

For we are here as on a darkling 
plain 

Swept by confused alarms of 
struggle and flight 

Where ignorant armies clash by 
night. 

So writes Mat thew A rno ld at the 
end of 'Dover Beach ' to express his 
d ismay at the increasing b reakdown 
of tradit ional values i n his age. In the 
anarchy ̂ of warr ing values in w h i c h 
every modern man must l ive, one is 
frequent ly tempted to bel ieve that 
this is the way things have always 
been , and that this is the way they 
must always bf;. N o t so. 

Whatever.- their—superficial d is 
putes in rel ig ipn o r pol i t ics, ou r 
ancestors were buoyed up o n the 
ocean of life by points of secure 
reference wh ich gave them d i rec
t ion and dynamic no matter h o w 
they were buffeted by the storms of 
exper ience. They knew what the 
purpose of human life w a s ; they 
knew what the end of educat ion 
was, and they knew what art was 
supposed to achieve. 

I want to remind y o u , at this 
po in t , of a few of the ph i losophica l 

The author is a professor of English at the 
University ot Victoria. 

and crit ical assumptions that lie be
hind the educat ion and the art of 
our ancestors, for on ly by con tem
plat ing past assumptions and the 
achievements consequent on those 
assumptions can w e p lace ourselves 
in a posi t ion to cr i t ic ize intel l igently 
new assumptions in educat ion , pre
sent demands for change in ob jec
tives in teaching, in attitudes to the 
ch i l d , in methodology, and then 
gauge the ends they are l ikely to 
achieve. 

W e need to remind ourselves 
that, imperfect ly as things may have 
been done in the past, they were yet 
done in such perfect ion that, in a 
measure, the w h o l e dynamic of our 
present day civ i l izat ion rests on 
what our forebears d i d , that all the 
great books, works of art, scienti f ic 
discoveries and rel igious and social 
insights w e take for granted today 
were w i l l ed by them to us. 

In his Apology for Poetry, Sir 
Phi l ip Sidney tells us that the end of 
poetry is ' to del ight and teach, and 
del ight to move men to take that 
goodness in hand, w h i c h , wi thout 
del ight, they w o u l d f ly f rom as a 
stranger, and teach, to make them 
know that goodness whereunto they 

are moved. ' O n e should never forget 
that if every artist in the Western 
tradit ion agreed that poetry d id 
these things (delight and teach) 
supremely w e l l , it was also his op in 
ion that every other art f o r m — 
drama, paint ing, sculpture, and 
even the essay and nove l—was sup
posed as we l l to be directed to 
achieve these ends. Specif ical ly, the 
value to be insisted on (again I 
quote Sir Phil ip) is that 'the end of 
all earthly learning is virtuous 
act ion. ' 

A l l the great writers and- educa
tors of the Western wo r l d unti l ou r 
day fo l l ow Sir Phi l ip in these as
sumpt ions. A l l of them insist w i th 
A lexander Pope that ' the proper 
study of mank ind is man, ' and that 
the proper end of that proper study 
is to forward the refining and c iv i 
l iz ing of man so that he may, in the 
words of Francis Bacon, stand upon 
-the vantage ground of truth, and . . . 
see the e r r o r s , . . . in the vale be low , 
so always that the prospect be wi th 
pity, and not wi th swel l ing or pr ide. ' 
The result of educat ion may be clar
ity of v is ion, but clarity of v is ion de 
mands humi l i ty : 'not w i th swel l ing 
o r pr ide. ' The educated man', in 
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know ing himself, knows his o w n 
littleness. 

Such considerat ions as these set 
the ends of l iterature and d i rected 
the educat ional endeavor of our 
ancestors. Because they feel that the 
new scienti f ic movement is def lect
ing man's scrutiny from the study 
and improvement of himself to the 
study of things, a series of satirists, 
inc lud ing the mighty Jonathan Swift, 
attack repeatedly the activities of 
the scientists. Swift's v iew is typ ica l ; 
in his v iew the projectors or sc ien
tists w h o think they know al l , know 
noth ing, for they do not rightly un
derstand the first duty of man, the 
search for sel f -understanding, for 
moral improvement . Against the 
background of this controversy and 
to meet these attacks on the sc ien
tists, Thomas Henry Huxley fo rmu
lated in the 19th century his seminal 
re-def ini t ion of a l iberal educa t ion : 

Education is the instruction of the 
intellect in the laws of Nature, un
der which name I include not mere
ly things and their forces but men 
and their ways; and the fashioning 
of the affections and of the will into 
an earnest and loving desire to move 
in harmony with those laws. 

In thus re-def in ing educat ion to 
inc lude not merely the ' knowledge 
of men and their ways, ' but 'of 
things and their forces, ' Hux ley re
conc i led the o ld wi th the new. He 
also went further. H e po in ted ou t in 
unsentimental terms the serious 
consequences to the indiv idual and 
the communi ty of disregarding right 
educa t ion : 

Those who learn the laws which 
govern men and things and obey 
them, are the really great and suc
cessful men in this world. The great 
mass of mankind . . . pick up just 
enough to get through (life) without 
much discredit. Those who won't 
learn at all are plucked; and then 
you can't come up again. Nature's 
pluck means extermination. 

W e should remember that both 
the humanist ic v iew of educat ion 
and Huxley's enlarged v iew were 
f ramed against a bel ief in the sur
vival of the fittest.' Mora l perfect ion 

was important to the humanist lest 
he be rejected by G o d ; scient i f ic 
educat ion is necessary to the m o d 
ern lest he be rejected by Nature. 
Either way educat ion was deemed 
essenti?! by our ancestors for moral 
growth and for physical survival. 

I have gone on at this length 
about the educat ional object ives of 
our ancestors because I want to 
make clear that our socie ly in the 
past has had behind it certain sus
taining beliefs wh ich have given 
dynamic to its educat ional system, 
its home life, and to every phase of 
its social intercourse. These beliefs 
have shown to the simplest the 
meaning of everything they must 
do , and the rewards that each can 
expect both in the here and the 
hereafter for his wi l l ing co-opera
t ion. 

M e n and societies live by such 
beliefs. W r e n c h them f rom us and 
there is t rouble. Those who attack 
tradit ions, who establish new myth
ologies, take on themselves a dread
ful responsibi l i ty, for they can ruin as 
wel l as raise the ind iv idual , the 
group or the society. 

As I read Involvement: the Key to 
Better Schools, I was anxiously 
searching for the beliefs, the myth
o logy, the assumptions o n wh ich its 
conclus ions rested. A n d I must 
admit that I was d isconcer ted when 
I reached page 1 3 6 and found the 
commissioners saying that they have 
'del iberately not stressed the goals 
or aims of educat ion and curr icu
l um ' because 'we cou id f ind little 
agreement concern ing the aims of 
educat ion. ' A n d I was further non
plussed to d iscover that they 
seemed to feel that the aims of 
educat ion were of such incidental 
impor tance to our society that they 
cou ld safely be left to be deve loped 
'on the schoo l level . ' A n d the one 
gent leman they quote on page 1 3 6 
seems to equate the formulat ion of 
lofty object ives wi th 'hypocr isy. ' 

W e l l , it may be human nature to 
fall short of lofty object ives, but it 
isn't hypocr isy to have lofty ob jec
tives. A m I to assume that no m o d 
ern teacher has any lofty object ives? 
A m I to assume that any teacher 
w h o dares to c la im that he has is to 
be dismissed as a hypocr i te? Let's 

hope that things have not yet c o n i c 

to this pass. 
For teachers to give over lofty 

aims and object ives, just because 
there is dispute about them and just 
because cynics throw br icks, w i l l be 
disastrous for the teaching profes
sion and for our society. For man is a 
goal seeking an imal , and if the 
school system and the teachers in it 
d o not bend every effort to prov ide 
proper models on wh ich chi ldren 
can form their behavior, by wh ich 
they can set their standards, ch i ldren 
wi l l f ind those models , those stan
dards, e lsewhere. 

Teachers Are Embattled 

The good teacher today is embat
tled as never before by hucksters of 
every sort who , to achieve personal 
profit or power , are prepared to re
sort to any sort of man ipu la t i on— 
and the hucksters are being aided in 
this manipu la t ion by al l the w i za rd 
ry of modern technology. 

Let me give some examples of the 
problems caused by a l low ing lea
ders to be s loppy-minded about 
object ives. N o one today dare un 
derest imate the impact of T V pro
grams or o f T V advert is ing o n the 
minds of the young. Thus, much 
concern has been expressed re
cently about the impact of the 
moral i ty taught in T V westerns, that 
most popular form of entertain
ment. Here, against a background of 
v io lence, ' good guys' may w in , but 
to achieve that w inn ing they use ex
actly the same v io lent methods as 
the 'bad guys.' Can one wonde r at 
assassinations, at riots, when this 
TV-manufactured myth of the satis
factions of v io lence stalks Nor th 
Amer i ca , ever ready on the draw? 
Can we wonde r at last spring's des
truct ion at Sir George Wi l l i ams U n i 
versity in Montrea l? 

Marshal l M c L u h a n has reputedly 
stated that ' the med ium is the mes
sage.' Besides v io lence there are 
several other messages, w h i c h I 
consider equal ly pern ic ious, that 
are purveyed hour by hour , day by 
day, through our newspapers, our 
radios, our T V sets. 

O n e is the myth of the instant 
solut ion. If we take Ger i to l , we shall 
have instant energy; if w e take 
Sominex, we shall have instant 
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s loop; if wo brush wi th Crest, we 
shall have instant relief f rom tooth 
decay ; and if we use True, Oxydo l 
or N e w Bolder Bo ld , we shall have a 
new, improved something or other 
that wi l l guarantee instant f reedom 
f rom lung cancer or instant c lean l i 
ness. W e can have instant beauty 
and we can have instant and c o n 
t inued relief from perspirat ion 
odors. 

A d o l f Hi t ler proved that you can 
fool most of the people most of the 
t ime if you can just keep at them 
often enough, and can prevent any 
oppos i t ion from speaking out. Ove r 
the past generat ion our advertisers, 
because of our technological pro
gress, have been guaranteeing us 
instant solut ions for prob lems in 
numberless areas of our lives. The 
advertisers also have been dismiss
ing 'all that hard work ' and dis
count ing the w isdom of exper ience. 

Solutions Are Not Easy 

The present generat ion, more and 
more, is demand ing , by analogy, 
' instant no-work ' solut ions in areas 
where we still must work by s low 
human wit and not by technologica l 
witchcraft. There is a g rowing de
mand for ' instant, no-work ' learn
ing, for instant solut ions to social 
problems of all kinds, for instant 
peace and prosperi ty; and there is 
a growing irr itation wi th anyone 
w h o is o ld- fash ioned enough to in
sist that the f ind ing of a workab le 
solut ion to any social p rob lem can 
come only as the result of careful , 
s low work. 

In effect, our advertisers are 
bu i ld ing such a gap between expec
tations in the young and possibi l i t ies 
of ful f i l lment, that we are coming 
into a dangerous per iod in wh i ch w e 
are going to be under more and 
more pressure to abandon our o ld 
tradit ion of laissez-faire, ou r tradi
t ional trust—if w e do noth ing, if w e 
let things drift, the interplay of c o m 
petit ive forces wi l l somehow or 
other furnish us wi th satisfactory 
solut ions. 

Some of the things I have been 
saying may annoy some readers. 
Whe ther you agree with me or not, 
I am trying to suggest that real 
educat ion as never before is under 
attack f rom both wi th in and w i th 

out, that day by day new social c o n 
cepts are be ing hammered into us 
by mere repet i t ion, and not as a 
result of intensive rational scrutiny 
in terms of possible educat ional and 
social consequences. 

A n d I am suggesting that because 
of this constant brainwashing it be
hooves teachers as never before to 
think about their object ives and 
about the means to attain them. A n d 
it behooves them, once they have 
their own object ives straight, to car
ry the educat ional war out of the 
schools and into society so that the 
use of TV in particular to instil l so
cial ly harmful attitudes and values 
can be curbed a., rapidly as possible. 

O O O 

'I'm on continuous progress 
all right — downhill!' 

I began this article by an attempt 
to out l ine the aims and objectives of 
educat ion as enunciated by our 
ancestors. A m I being inexpressibly 
naive when I suppose that know
ledge is the end of educat ion today 
as it has been in all generations past: 
knowledge of ourselves, our fe l 
lows, our tradit ions, our present 
society, and our hopes for its future; 
knowledge of our society in relation 
to other societ ies and their ob jec
tives; knowledge of things and the 
total env i ronment about us; know
ledge of the problems that beset us, 
of the brevity of our lives, of our 
physical l imitat ions, and yet of the 
possibi l i t ies inherent in us for ind i 
vidual and col lect ive magnif icence? 

Is it not this knowledge of the 
good and evil of man's estate that 
the school system seeks to impose 
on ch i ld ren, generat ion after 

generat ion, as they battle their way 
to maturity? A n d is it not the pur
pose of the learning process (what
ever techniques we may use and 
however gadget-conscious we may 
be) to get each chi ld (or as many as 
possible) quiver ing wi th such eager
ness to participate in this great ex
ploratory quest of the humaniz ing 
of man and of his environment, that 
he can hardly wait to become adult? 

A n d where imaginat ion in the 
teacher or parent meets imaginat ion 
in the ch i ld , is this not the t ime 
when a new fire of zeal is passed on 
to a new generation? A n d is it not 
the sense that he occasional ly achi 
eves this transmission wh ich gives 
every teacher, more than any dross 
of salary expectations, the courage 
to go on through all the diff iculties 
that beset us ordinar i ly of our own 
and others' inadequacies? A n d if 
this be true, dare we, in v iew of all 
the t remendous diversity in situa
tions possible in classrooms, in 
social situations and in human ind i 
v iduals, become doctr inaire about 
methods of administrat ion, or teach
ing? Is democracy the only way? 

I think w e shou ld d o very we l l to 
remember, in the face of all the pre
sent c lamor in the educat ional 
wo r ld for democra t ic procedures, 
the words of Sidney Hook in his 
article enti t led 'The W a r against the 
Democra t ic Process' in the February 
1969 issue of The Atlantic. Though 
intended as a warn ing to the un i 
versities, I think they apply to the 
schools as w e l l : 

The fact that a society is politic
ally organized as a democracy does 
not entail that all its other institu
tions be so organized—its families, 
its orchestras, museums, theatres, 
churches, and professional guilds. 

I think that we may expect that all 
the institutions in a political demo
cracy function in a democratic 
spirit, and by that I mean that all 
participants of any institution should 
be regarded as persons, should be 
heard, listened to, consulted with. 
But the responsibility for decisions 
cannot be shared equally without 
equating inexperience with experi
ence, ignorance with expertness, 
childishness with maturity. 

Continued on page 163 
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HERE'S H O W ONE S C H O O L STAFF WENT A B O U T 

fWhen the levels system was ap
proved as one way of individualiz
ing instruction in the language arts 
for children in the primary grades in 
B.C., little guidance was given to 
assist in its implementation. 

The staff of Victoria's McKenzie 
Avenue Elementary School un
doubtedly asked the same questions 
most other teachers asked. It seem
ed evident that much study and 
planning would be needed before 
any system of levels could be pro
perly initiated. 

To understand the philosophy 
and administration of the levels sys
tem, therefore, the staff embarked 
on a careful study of programs 
which had been introduced in such 
other places as Ontario, Saskatche
wan and Whitehorse, N.W.T. After 
several months and many meetings 
—some with district supervisors and 
the district superintendent — the 
staff concluded that, even though 
not all of the problems involved in 

7 he authors are., respectively, principal ot 
McKenzie Avenae School, Victoria; an 
associate professor in the Faculty of 
Education at the University of Victoria, 
and an assistant professor in the same 
faculty. 

meeting individual differences of 
children were known, the rationale 
for individualizing instruction was 
sufficiently sound to justify their 
implementing such a program. 

Traditional administrative road
blocks had to be removed. 'Grades' 
took on new meanings and became 

/synonymous with 'a year in school': 
they no longer referred to a specific 
body of knowledge or a program. 
Textbooks were not prescribed for a 
specific year or grade. The tradition
al use of competitive marking and 
reporting was changed so as to fit 
more closely an anecdotal model. 
Teachers judgment was accepted as 
a legitimate form of evaluation. 
Comparisons with ether children 
were not made and letter grades 
were eliminated. A great deal of 
flexibility was allowed at all stages. 

Children were placed in groups 
as homogeneously as possible, tak
ing into account their past perfor
mance. These groups were flexible 
enough to allow re-grouping it any 
time or to allow a pupil to be trans
ferred to another group, or, pos
sibly, out of his own classroom for 
one or more subjects. One major 
problem proved to be the re-group

ing of pupils for a new term. Mem
bers of functioning groups could not 
be separated merely for administra
tive convenience nor could a class 
contain an unworkable number of 
groups. 

As the teachers attempted to in
dividualize instruction, they realized 
that the prescribed program of 
studies did not outline the skills in
volved in each subject, nor did it 
givi! any guidance on the sequences 
of skills. A content-style curriculum 
did not seem complete without the 
guidance provided by a carefully 
sequenced list of tasks. 

Toward the end of the 1967 
schoc! year, the staff realized the 
need for a more comprehensive 
rationale on which to base future 
program planning to accommodate 
the individual differences of child
ren. They therefore asked for the co
operation of the Faculty of Educa
tion at the University of Victoria. 
Faculty-staff discussions took place 
at noon, after school, and from 1:00 
to 3:00 p.m. one day each week, for 
which time parent volunteers and 
student-teachers relieved the staff. 
This proved to be of inestimable 
value. 
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Dur ing the workshops of 1967-
1968 gross affective goals for ch i ld 
ren in a pub l ic school program were 
structured. These initial goals were 
descr ibed the staff's interpretation 
of an ' idea l , wor th -wh i le c i t izen. ' 
Gradual ly it became clear that each 
cogni t ive area of the curr icu lum had 
to be related in some way to the 
overal l goal of good c i t izenship. 

By June o f 1968, the dif f iculty of 
expect ing teachers to bu i ld pro
grams in their 'off hours ' was recog
n ized . It was evident that f inancial 
aid w o u l d have to be obta ined to 
prov ide teacher t ime. A research 
proposal was therefore submit ted to 
the Educational Research ln?:i lt!ta 
of B.C., wh ich gave support to the 
project through a research grant. 
This grant made possible the h i r ing 
of substitute teachers on a regular 
hal f -day-a-week basis. Resource 
personne l—such as specialists in 
the f ields of hearing, sight and physi 
cal co -o rd ina t ion—were consul ted. 
Secretarial help and resource mate
rials were obta ined. 

Fo l lowing the formulat ion of 
affective goais, the staff chose the 
language arts area (communicat ion 
skills) as the first cur r icu lum content 

area to deve lop wi th a v iew to 
meet ing indiv idual needs of pupi ls. 
This cur r icu lum deve lopment went 
ahead in seven phases: 
Phase 7: A theoretical rationale was 
deve loped for construct ing a pro
gram to meet indiv idual dif ferences 
of ch i ldren. This rationale became 
the basis for subsequent phases of 
the project. 
Phase 2- A task analysis was de 
ve loped for the seven-year e lemen
tary program. This involved analyz
ing the four major strands of the 
commun ica t ion skills program into 
their components (l istening, speak
ing, reading and writ ing). 
Phase 3: Behavioral object ives were 
composed for each task o r topic 
out l ined in the task analysis (Phase 
1). 

Phase 4: Samples of exercises for 
each behavioral ly stated object ive 
were noted. A n indicat ion o f h o w a 
teacher might evaluate progress in a 

• speci f ic ski l l was thus prov ided. 
Phase 5: r i loom's Taxonomy was 
used to classify each object ive into 
one of two categories: knowledge 
and comprehens ion ' or 'h igher. ' To 
date, Phase 5 of the cur r icu lum de 
ve lopment schedule has been c o m 
pleted and mimeographed as Work

ing Paper Number 1 for use in M c 
Kenzie Avenue Schoo l , 1969-1970. 
Phase 6: Subsequent to the deve lop
ment of curr icular object ives for 
ind iv idua l iz ing instruct ion, a per
sonal prof i le of each chi ld in the 
school wi l l be made to indicate his 
progress in all areas descr ibed in the 
program. This is to be done early in 
the 1969-1970 term. The program 
wi l l then be used as an ind iv idual , 
small group, or large group program. 
Phase 7; The value of the program 
wi l l be assessed in M a y 1970, to 
show the degree of progress. 

It is not diff icult to imagine the 
t ime that w i l l be invo lved in adapt
ing an ind iv idual ized program to 
the needs of each ch i ld . Diagnosis 
of enter ing behaviors (readiness), 
p lanning of relevant activities and 
instruct ional procedures, evaluat ion 
of pupi l progress toward stated 
goals, and a redefini t ion of each 
chi ld 's program on the basis of his 
dai ly growth and deve lopment are 
on ly a few of the teaching- learning 
strategies relevant to ind iv idual iz ing 
instruct ion. However , it does seem 
that adequate provis ion for ind i 
v idual dif ferences of ch i ldren can be 
achieved only through such a c o m 
prehensive rationale. § 
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And here's how 
Gold River Elementary 

School goes about 

CLOSING 
THE 

P. L P U N T 

160 

M u c h has been wri t ten, recently, about what shou ld be 
taking place in the classrooms of our schools. 

' G o o d ' schools should be: 
Training pupi ls in independent study ski l ls ; 
Shif t ing a great deal of responsibi l i ty for his o w n 

learning to the learner; 
Careful ly organiz ing the learning env i ronment to 

stimulate and direct the pupi ls ' learning a long p roduc
tive l ines; 

Deve lop ing self- instructional materials and learning 
packages around each educat ional object ive and c o n 
tent concept or sk i l l ; 

Informing pupi ls in advance of the object ive of a 
learning activity and of the behavior they wi l l be ex
pected to demonstrate as a result of what they have 
learned; 

Permitt ing learners greater access to all the learning 
resources of the schoo l , not just those that may be c o n 
tained wi th in a single c lassroom; and 

Recogniz ing that a chi ld 's rate of growth is var iable, 
but cont inuous, and that learning shou ld , therefore, be 
related to the maturity and growth of the ch i ld . 

T h e B . C . T E A C H E R 
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Above: These pupils are involved in carrying out group work 
in the school's project room. 

Left: The young scientist is very much involved in a science 
experiment she has undertaken. 

In the Gold River Elementary School we are practising, 
not just preaching, this educational philosophy. We 
have, to a large extent, closed the credibility gap be
tween recent research on child development and the 
unique learning patterns of children and the traditional 
educational practices currently being followed in many 
of B.C.'s elementary schools. 

Our pupils may progress continuously with their 
learning experiences from the time they enter kinder
garten until they leave to enroll in a secondary school. 
Such obstacles to learning as grading, passing and fail
ing, and time barriers have been removed. Success, 
therefore, is emphasized as the motivational key to 
learning progress. 

Initially, a levels system was developed as an adminis
trative bridge in the process of developing complete 
individualization. Emphasis on levels is gradually being 

.phased out as instruction becomes more individualized. 
^A. hierarchy of skills, concepts, understandings and 
attitudes has been identified and arranged on a con
tinuum for the elementary school years. The degree of 
sophistication to which skills and concepts are learned 
depends, of course, on the maturity and capability of the 
pupil. 

The success of our individualized program hinges, 
basically, on three factors: teacher inclination toward 
change, physical facilities, and a generous supply of 

The author is principal ol Cold River Elementary School. 
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up-to-date equipment and instructional materials. The 
staff has been responsible fo; adapting curricula, for 
accepting and assisting with the development of modern 
reporting practices and for bringing about changes in 
the whole area of evaluation of pupil learning. 

Because learning is an on-going, continuous process, 
evaluation must be done, also, on a continuous basis. 
Check lists of activities for each child are kept to ensure 
continuous progress. Pupils are not evaluated merely to 
determine a letter grade. They are evaluated to deter
mine the extent of their mastery of material and to 
diagnose their weaknesses so that corrective measures 
may be prescribed. 

The enthusiastic involvement of our teachers in the 
individualizing of pupil learning in the language arts, 
arithmetic and science programs has led to other inno
vations, including an individualized i.t.a. program for 
first year pupils (believed to be the first of its kind in 
B.C.), co-operative teaching programs in two areas of the 
school, language experience programs and a conversa
tional French program. We have found that co-operative 

..teaching lends itself well to the individualization of 
instruction as it permits greater flexibility of grouping. 

Teachers have b en successful in getting pupils in
volved and respo-sible for much of their own learning. 
In fact, pupil imolvement is the most important aspect 
of our indiviuualized program. Pupils can be seen 
operating audio-visual equipment, writing and taping 
their own plays in language arts, constructing models in 
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mathematics, manipulat ing their own laboratory equ ip
ment in science or going to the library to research a 
topic. 

Pupils have access to the l ibrary-resources center at all 
times. Such audio-visual equ ipment and materials as 
sl ides, f i lmstrips, f i lm loops, sound tapes, visual pro jec-
tuals, v iewmaster sl ides, record-f i lmstr ip sets, pictures, 
maps and other materials are avai lable for pupi l use. 
The l ibrary is used almost as much as the c lassrooms—it 
is the focal point of the schoo l . The schoo l , then, has 
been organized for pupi l as wel l as teacher use; equ ip 
ment and materials are near at hand for the use of both. 
Teachers realize that it is pupi l learning that is most 
important and not course content. In other words, stress 
is on learning, not on teaching. 

O u r method of report ing to parents is compat ib le 
wi th our goal of ind iv idual ized instruct ion and the sus
taining of an eagerness to learn for the sake of learning. 
Conferences wi th parents are scheduled twice a year 
and anecdotal reports are sent home twice a year. The 
instrument used, however, is not as important as the 
informat ion conveyed : Is the ch i ld eager and interested? 
Is he learning? Letter grades are not used because they 
denote compar ison of an unfair nature. They are an 
arbitrary rating, at best, and merely a convenient way of 
'packaging ' o r classifying ch i ldren. 

Schools, such as ours, that are making efforts to re
move practices based only on tradit ion and administra
tive expediency and that are making efforts toward 
comple te indiv idual izat ion wi l l reduce and eventually 
c lose the credibi l i ty gap that exists in educat ion today. § 
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Involvement for What? 
Continued irom page 7 5 7 

As Hook sees it, many of our uni
versities are in the process of shut
ting up educational shop because of 
activist pressures to apply this con
cept of across-the-board democracy 
to the university process. Frankly, 1 
hope the schools are not going to 
follow suit, for if they do, the de
struction of our society will inevit
ably follow. 

By all means let us have consulta
tion, dialog, or what have you in our 
school system if it will make every
one feel better, but let us never for
get that standards must be estab
lished and maintained, by those 
who have the experience, by those 
who have the training. 

It has; been the great faith of our 
school system that every child is 
capable of being illuminated. It is 
the sad knowledge of every teacher 
of any experience that it is the few 
rather than the many who can be so 
gifted. 

Despite the constant demand of 
our egalitarian society that the 
schools and their teachers light 
lamps in which there is no oi l / and 
despite the constant attempts of our 
educational politicians to devise so-
called democratic systems which 
wil l disguise for as long as possible 
the inequalities that providence 
thrusts upon each generation of 
mankind, the truth of nature has 
eventually to be faced, that no two 
children are equal (or for that mat
ter no two teachers), and that while 
excellence and even originality is 
possible for the few, for the many 
the best that can be achieved is a 
training in good habits, and in res
ponsibility, in what is meant by 
citizenship. 

Insofar as the BCTF report per
suades our society to embark on 
new programs to give opportunities 
to learn to our children, I think it is a 
very good thing. Insofar, however, 
as it continues the tradition of per
suading the public that the extra
ordinary can be achieved with the 
ordinary, it continues the education
al confidence game. And insofar as 
it contributes to increase the guilt 
feelings of teachers, especially of 
younger teachers, when they do not 

have the success wilh all students 
that they are led to expect they can 
have if they will only find the right 
method, or the right gadget, I think 
its effects can be positively evil. 
Idealism betrayed can lead to deadly 
cynicism. 

Some people like smorgasbord, 
and the report is as good a smorgas
bord as one can find in the educa
tional field at the moment. I suspect 
those consuming it are going to treat 
it exactly as a smorgasbord is usually 
treated. They will take from the 
copious table exactly what they 
want and ignore all the rest. 

For teachers to give over lofty 
aims and objectives, just be
cause there is dispute about 
them . . . will be disastrous 
for the teaching profession 
and for our society. 

Yet, looked at critically, would it 
be untrue to say that our education
al cooks have in their enthusiasm 
for certain dishes given them a dis
proportionate share at the table to 
the neglect of less flashy, less 
fashionable articles of diet that are 
nevertheless essential if the social 
relevance of the educational pro
cess is to be stressed? 

In their concern for the develop
ment of the individual child and in 
their concern to sustain the profes
sionalism of teachers, the commis
sioners have forgotten to stress suf
ficiently the relation of that develop
ment and of that professionalism to 
the needs of our society. We forget 
that relationship at our peril. What 
is our freedom for? It can be for self-
development. It can be anarchistic. 
It can be socially constructive. What 
is our freedom for? 

The pendulum of change in our 
North American society has swung 
radically away from discipline to 
permissiveness in the last 50 years. 
During that time we have indulged 
in many experiments in permissive

ness; now the commissioners pro
pose more at every level in the edu
cational process. Our society is 
going to be very interested in the 
possible consequences of these. 

The danger always is that, if new 
experiments are based on faulty 
premises and result in harmful con
sequences, the whole process of ex
periment, of change and growth 
and, in this instance, the whole 
prestige of the teaching profession, 
will be set back in the subsequent 
reaction. No matter how you twist 
or turn in the agony of answering, 
the great question our society will 
ask is how this new program in per
missiveness will equip its children 
to compete and survive in the world 
of the future. 

I know 'compete' and 'survive' 
are dirty words for many modern 
educate^ You must pardon me, 
however, for I live upon the shore, 
and every day as I look out to se,i I 
am reminded through the activities 
of crows, gulls and eagles of the 
predatory nature of the world. And 
when I consider the history of the 
settlement of this country, I am re
minded of the predatory nature of 
our ancestors. We have this great 
land today because they were ef
ficient enough to take, industrious 
enough to ('evelop what they took, 
and Warlike enough to keep it when 
developed. 

W h a t A r e O u r A i m s T o d a y ? 

What are the aims of our educa
tion today? To tell our students that 
human nature is other than it is, to 
blink the facts of life, to ignore na
ture until, as Huxley says, she gives 
us 'a blow under the ear'? Last year, 
when I was on sabbatical, I took oc
casion to investigate the school sys
tems of many countries. I was not 
surprised to find that three of the 
countries we in North America fear 
as most competitive and productive 
—Japan, Germany and Russia—had 
non-permissive educational systems, 
and that each system is addressed to 
training every youth, in the full 
measure of his ability, to be an 
obedient, industrious, enthusiastic 
and highly competent servant of his 
country. 

But I was astonished as I wan-
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dered through Northern Europe and 
talked to peop le from Ho l land , 
Cv-nmark, Norway and Sweden to 
f ind that they also had highly c o m 
petit ive and relentlessly d isc ip l ined 
educat ional systems. W h e n I asked 
why, I was invariably to ld : ' W e are 
small countr ies. W e must be c o m 
petit ive to survive. ' 

Today w e seem to shrink from 
terms l ike obed ience , duty, industry 
and d isc ip l ine. W e don ' t l ike to 
think that everyone isn't capable of 
setting his o w n goals, of be ing crea
tive, of 'do ing his o w n thing. ' W e 
l ike to think of every classroom as a 
funct ion ing example of part ic ipa
tory democracy. A n d we l ike to be
lieve that a society wi l l emerge from 
this exper ience in w h i c h all men 
wi l l voluntar i ly co-operate for the 
greatest good of the greatest num
ber. 

It's a f ine dream, but h o w true is 
it? W i l l all the f ine phrases in the 
wor ld change the nature of man, or 
make the immature mature? H o w 
much permissiveness can our soc i 
ety stand? Haven' t the deve lop
ments of the past few years ind i 

cated that permissiveness has gone 
about as far as it can go? Aren' t our 
teachers being asked to dance on a 
f ine line between involvement and 
anarchy? A n d aren't our students 
being asked to carry burdens of de
c is ion wh ich most of them are i l l -
equ ipped to carry? To make the 
who le quest ion a personal one : how 
many teachers in this province are 
capable of ' do ing their own th ing ' 
w i thout any external assistance, 
without—I hesitate to use the term 
— s o m e social coerc ion? 

In putt ing forward their p ropo
sals for increasing stress on ind i 
v idual se l f -development, their pro
posals for undermin ing authority 
and tradit ion in our school system, 
and in fai l ing to def ine precisely the 
object ives of social use wh ich they 
expect to obta in , the commissioners 
are asking all of us—ci t izens, tea
chers and parents a l ike—to become 
passengers on a mystery cruise. 

Reading the report in these skep
tical terms, I see a vision of a new 
luxury l iner equ ipped wi th all the 
latest in e lect ronic equ ipment and 
manned by a c rew of increasing 

capabil i ty, but I see it as a ship 
wi thout an object ive, a ship wi thout 
a captain, a ship wi thout a rudder. 

A m I supposed to have faith that 
this rudderless vessel, this superb 
enunciat ion of the doctr ine of 
laissez-taire in educat ion, wi l l carry 
us all to some enchanted paradise of 
unbounded social good? W e l l , I do 
not have that faith. W i th all our joy
r iding on the magic carpet of 
modern technology, w e need to 
remember that the magic formula 
has not yet been found to change 
the nature of man, that the wor ld is 
still a predatory and compet i t ive 
place, and that, high as the t ide of 
our present prosperity may be, there 
are still rocks under the smooth 
waters. 

If we neglect our job of training 
chi ldren in the realities of man's 
estate, sooner or later they and our 
society wi l l pay the penalty. It is the 
di l igent, the eff icient, the excel lent 
who survive. H o w di l igent, h o w 
efficient, h o w realistic, h o w rational 
wi l l the Commiss ion 's proposals 
make the next generat ion of our 
cit izens? § 
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I'm an insubstantial 
Substitute 
Continued from page 143 

devi l ishly subtle one , I'm afraid. I'm 
not devious by nature; I'd much 
rather just slug you ove ryou r co l lec
tive heads wi th the truth. But for a 
wrai th, that's next to impossib le. 

Not that I'm all that famil iar wi th 
the habits of wraiths. I've been in 
contact wi th only one as far as I'm 
aware. 

His name was J immy, the imagi
nary boy w h o struck up a summer
time fr iendship wi th my four-year-
o ld nephew, Peter. A l l summer long 
J immy kept me on my toes. Absent -
minded ly I'd sit in his chair, close 
the doo r before he 'd s l ipped 
through, neglect to set a place at the 
table for h im. I d idn ' t really under
stand the ch i ld , I guess. A t least, I 
se ldom had a ready answer for 
Peter's reproachfu l , ' H o w do you 
think J immy feels?' 

Today, 15 years and six substitute 
weeks later, I know all too wel l h o w 
j immy felt. It's just possible that, 
armed wi th that insight, I may have 
the ingenuity to work out a scheme 
to breach the staffroom barrier. 

I've had to abandon down- to -
earth plans. It was iVatural at first to 
look to seasoned/ fe l low substitutes 
for inspirat ion. But, alas, they're also 
beyond the pale,\ f loat ing along the 
same ephemeral i;oad. 

There was one/substitute w h o d id 
show considerable promise. Lindy 
was young ancV eager. Early one 
morn ing shest i / red my hopes by her 
explanat ion of/ / /hat she had in mind 
for her physical educat ion class. Sne 
was about t o ' l aunch a 'sensit ivity' 
program, jj 

'Teenagers are uptight, ' Lindy 
conf ided to me. 'They don ' t relate 
wel l w i th | he i r peers. I'm going to 
show ther^i how to reach each 
other. ' 

I was vague about how the break
through was to be effected, but I 
unders tood enough. Obv ious ly L in-
d ' ^possessed the^modern psycho
logical k n o w - h o w Vo solve my sub
stitute hang-up. Y\er technique 
w o u l d bear watch ing in the midd le 
of the day. 

As fate w o u l d have it, neither of 

us made it to your staffroom that 
lunch hour. Instead we paced the 
muddy banks of a small stream 
nearby. 

Lindy's 'sensit ivity' hour had gone 
as p lanned. The repressions of one 
16-year-old had been '(.'leased for
ever in a f lood of hysteria. Lindy was 
pleased about that. But her success 
catapulted her into the confines of 
the square wor ld . Nei ther the pr in
cipal nor the school nurse nor the 
girls' counsel lor cou ld be persuaded 
that the girl's hysteria represented a 
major breakthrough. 

I don' t see how I cou ld have been 
much help as a conf idante. Actual ly 
she terrified me wi th her claims for 
the therapeutic value of a catatonic 
state. 

But I'm glad we missed lunch. 
G o o d heavens, I'm not one to stom
ach a mass Teacher Love- in. I don' t 
really want to know who 's a Rachel , 
Rachel or who 's enjoy ing The Prime 
of Miss Jean Brodie. I want to reach 
you , sure, but it's never been my 
hope that we should all sob to
gether. 

I'd settle for a much quieter rec-
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ogni t ion, the kind I usually get when 
I c l imb onto a coffee-shop s loo l or 
take a seat on a bus. Char isma I 
don' t possess, but I do have the k ind 
of prof i le people talk to. I didn' t 
realize how much I've relied ,>n that 
quirk prof i le—unt i l you d isem
bod ied me. 

A h wel l , it may not be so bad in 
the spirit wor ld . Since I'm already 
half-way there, I may as wel l go all 
the way. It's not that I'm resigned to 
my fate. I'm count ing on the art of 
the occul t to provide me wi th a staff-
room presence of sorts. 

Reputable mystics c la im that, 
through contact wi th souls long 
gone, they can control the thoughts 
and direct the actions of earthly in 
habitants. As I understand it, the 
important thing is to conjure up the 
right med ium. 

I'm trying to tune in on an ances
tor of mine. Apparent ly he made 
quite a thing out of studying the 
bumps on people 's heads. O n c e I 
f igure out how to raise h im, my 
great - great - great - grand uncle 
should come through wi th some 
practical unwor ld ly schemes. 

It's a chancy business, this tam
pering wi th psychic phenomena. I 
run the risk of intensifying the 
sch izophren ic symptoms I'm n o w 
deve lop ing. 

There's something deadly real 
about five-sixths of a substitute's 
da' / . Mos t of us make an honest- to-
goodness, down-to-earth run at 
meet ing the pecul iar exigencies of 
your c lassroom. A fey approach to 
bewi lder ing lesson plans and hig
gledy-piggledy seating arrange
ments cou ld court disaster. In fact, 
my best pragmatic approach often 
brings the same results. 

M y biggest trick to date has been 
to adjust f rom the stark realism of 
the morn ing hours to the airy noth
ingness of the staffroom noon . But 
I'm game to go one better. 

I'm about to recruit my fe l low 
substitutes. It may take us some t ime 
to get the hang of our scheme, but 
you musn't fear that our demands 
on your attentions wi l l become out
rageous. A t least I hope not. Speak
ing for myself, a sport ing chance at 
the salt shaker wi l l be enough to 
br ing me down-to-ear th . § 

JANUARY i970 165 



How Well Do We Teach .. . 
Continued from page 7 5 3 

that of the late 20th century. 
The Center provides recreational 

activit ies, such as bi l l iards and tele
v is ion, as we l l as counsel l ing. D i rec
tor -Counsel lor Harry Lavallee and 
Gi r ls ' Counse l lo r Mrs . Marge C a n -
tryn hope that eventually the pre
sent heavy counsel l ing funct ion of 
the Center w i l l d imin ish , as more 
and more young Indians are proving 
that they are capable of being 
active, wor th - wh i le , p roduc ing 
Canadians. 

The counsel lors of the Center wi l l 
gradually shift the emphasis from 
the counsel l ing and rehabi l i tat ion 
work to that of preserving Indian art 
and culture. 

Canadian culture is rich as a re
sult of the cultural contr ibut ions of 
all ethnic groups. Indian youth 
shou ld be proud of their people 's 
contr ibut ion to Canadian culture. 
A t present, many are interested in 
learning as much as possible about 
their Indian tradit ions and heritage 
before the o lder tribe members are 
gone. 

Mr . Lavallee believes that the 
schools cou ld provide a place for 
students U work on such projects. 
Explorat ion in these areas wou ld be 
meaningful and interesting, part icu
larly in the social studies and English 
curr icula. 

In the near future the Indian C e n 
ter w i l l move to a new, larger bu i l d 
ing capable c," accommodat ing ex
panding programs in Indian art, 
danc ing, cultural studies, carving 
and sports. The Vancouver Indian 
Center is a project of wh ich all 
Canadians, particularly Indians, 
shou ld be proud. 

Strangers to the Vancouver area 
may go to the Center to meet other 
Indian people. Besides being a rec
reational and counsel l ing area, the 
Center is a place where c o m m o n 
problems can be discussed, whether 
they deal wi th culture, educat ion, 
city life or just where not to buy a 
car. 

Small groups of Indian students 
cou ld , possibly, visit the Center as 
the basis of a social studies, English 
or guidance assignment. Appo in t 
ments should be made in advance 

by telephone or letter. 
Teachers in the area cou ld profit 

from a visit to the Center to learn 
more about Indian people and how 
to tackle specif ic problems they 
might have at their schools. 

If counsel lors in the Vancouver 
area have diff iculty in getting Indian 
students to stay in school or have 
other problems, they might f ind it 
helpful to contact a counsel lor at the 
Center. A n appointment can be ar
ranged, even dur ing school hours, 
for a student to talk to the Center 's 
counsel lors. The student may be 
more responsive to their sugges
tions. 

The current feelings and desires 
of Indians, teachers and many 
others are reflected in this article. 
There is particular agreement that 
all people must be more sensitive to 
and more interested in each others' 
needs. 

Ways of deve lop ing better under
standing must be found in order 
that people wi l l take up their roles 
in the dec is ion-mak ing wh ich affects 
their own lives. § 
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eligible if both are suitably qualified and child will 
remain below school age for duration of assign
ment. 
.INTERESTED? Write now stating age, qualifica
tions, marital status, etc., to CUSO, 151 Slater, 
Ottawa 4, Ont. Quote: B C T / 1 
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•rA sophomore was arrested for 
pushing drugs in schoo l . 

Five senior girls have d ropped out 
of school because of pregnancies. 

Seven boys were suspended for 
coming to class intoxicated. 

This list is typ ica l ; the real one 
much longer, and such news has a 
way of making the rounds. Mos t 
newspaper staff members c lamor to 
make their papers ' relevant ' by giv
ing space to such topics. 

The adviser often shakes his head 
wi th good reason. The high school 
editor sighs a lot and goes ahead 
feeding his readers b land accounts 
of Spanish C lub Pinata parties, 
Chess C lub chal lenges, and Student 
Counc i l dances. 

Occas iona l ly , there's the person
ality sketch of a girl whose judo tdi; 
ents are such that she can toss a 30C . 
pound opponent over her left 
shoulder or the feature about boys 
who o w n their cars and n o w must 
keep work ing to pay for them. 

N o one is d isput ing the need for 
such stories if a school paper is to 
l ink informat ion wi th reader. C l u b 
activit ies, curr icular and extracurri
cular news, and interesting features 
are all part of a we l l balanced 
publ icat ion. 

But what of those other top ics— 
the subjects we 've c o m e to call c o n 
troversial? Surely they cannot be ig
nored if that same paper meets its 
journal ist ic responsibi l i ty, even at 
the high school level. 

The adviser had every reason to 
shake his head regarding the story 
about the sophomore drug sales
man. Chances are that the metro
pol i tan dai l ies and the local radio 
and television stations protected the 
boy's identity. 

That story about f ive pregnant 
senior girls w o u l d very l ikely result 
in a l ibel suit if just one of those 
girls 'fails to del iver ' (pun intended). 
Where are the rel iable sources for 
the information? Doctors are l ike 
daisies when it comes to that k ind 
of in format ion. The dean of girls and 

! * • CAN . 
STUDENT 

PAPERS 
HANDLE * 

CONTROVERSY 
MATURELY? 

\U\RY BF.NFDICT 

the school nurse are not going to be 
unprofessional . There goes that 
story. 

By the t ime the newspaper comes 
out, even if it's a week ly , those seven 
senior guzzlers are back in class, 
having served their sentences. The 
rumor factory has turned out other 
juicy items. Those boys and their 
breakfast escapade have been for
gotten. Just how relevant is stale 
student ' c r ime ' news? 

The author leaches journalism al 
Arlington High School, Indianapolis. The 
article is reprinted with permission 
from Communication: journalism 

; Education Today. 

The point is that most of these 
occurrences wh ich students are dis
cussing and about wh i ch they are 
genuinely concerned cannot be re
ported in a straight news manner 
and for very sound reasons. Should 
they then be ignored? Not if a staff 
wants to have a signif icant vo ice in 
communica t ing issues to classmates, 
not if they want to come to grips 
with the major problems of their 
wo r ld , certainly not if they want to 
train for the profession of journa l 
ism. 

The subject matter is there wi th 
bui l t- in reader interest. The need 
for intel l igent coverage is obv ious. 
F inding the right approach or 
spr ingboard into the story becomes 
the chal lenge. 

Let's take that three-lettered 
word SEX that used to attract so 
much attention before four- lettered 
words became popular. The list of 
stories or possible approaches is 
endless. 

The weakest staff member wi l l 
probably wri te a personal essay and 
call it an edi tor ia l . Result: top of the 
head op in ion , no basis in fact, no 
valid suppor t for conclusions. 

Ano ther reporter m a / gather a 
random sampl ing of student op in 
ion . The probable quest ion—what 
do you think of sex educat ion? Re
sult: a garbage can story col lect ing 
ignorances, go ing nowhere. 

The serious reporter w i l l search 
for an angle or direct ion that wi l l 
give his story meaning and, yes, rel
evancy. He may do a ' fo l low up ' on 
students w h o d id marry early, some 
who had to quit school in order to 
marry. He wi l l protect their iden
tities and at the same time give the 
reader an honest picture of their 
reasons, their prob lems, major ob
stacles, and the probabi l i t ies for 
successful marriages. 

There are psychologists and social 
workers available for interviews on 
the subject of ' the p i l l ' and teen 
moral i ty. That part icular story wi l l 
now relate the p rob lem to the adult 
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THE UNIVERSITY OF CALGARY 

1970 SUMMER SESSION 
July 2 to August 17 

In addition to regular courses on the Calgary 
campus, the following special programmes 
are planned: 
Calgary 
- Institute of Philosophy 
- Institute of Sociology and Anthropology 
- Summer Institute of V.I.F, Methods 

(CREDIF Certificate) 
- Calgary Summei School of Drama 
British Honduras 
- Undergraduate Intensive field study and 

seminar courses in Geography, Educational 
Curriculum and Instruction (Social Studies), 
ond Sociology, wKh field work in areas 
such as Guatemala, British Honduras, 
Honduras and Yucatan. 

Continental Europe 
- An undergraduate course on Comparative 

Economic Systems. 
Guatemala 
- An Archaeology field course for Arch

aeology seniors at a major excavation site. 
Mexico (Guadalajara) 
- Senior undergraduate courses in Latin 

American History, Political Science, 
Geography and beginner's Spanish. 

United Kingdom 
- Undergraduate courses In History, English 

(Shakespeare), and Political Science, 
located for 4 weeks at Oxford, England 
and for 2 weeks at Aberystwyth, Wales. 

Watcrton Lakes National Park (Alberta) 
- An undergraduate introductory Archaeology 

field course at an excavation project. 
DEADLINES: 
Application for Admission 
to the University 
(new students) MARCH 31, 1970 
Course Registration APRIL 30, 1970 
For a calendar and Information on special 
programmes write to: 

Summer Session Programme 
Division of Continuing Education 
The University of Calgary 
Calgary 44, Alberta 

Australia 
New Zealand 
Association 

announces 

SOUTH PACIFIC 
TOUR 

to SYDNEY 

Departs July 3, 1970. 

Full details contact 

MRS. SHIRLEY RUSSELL, 
A N Z A Club, 

5 West 8th Ave. 
Vancouver 10 

325-2894 

community, widening in interest 
and in appeal. 

Legislatures often consider and 
sometimes pass bills which regulate 
sex education in the public schools. 
The searching reporter will seek out 
the sponsors, research his story, and 
project it to his readers. 

A review of the sex education 
program in the school with an ap
praisal of its effectiveness by reli
able sources, including students, 
and with an evaluation of trends by 
others who have studied the prob
lem has natural appeal. In fact, sex 
instruction in the school is good for 
several different stories, among 
them curricular news coverage. 

Imaginative reporters could add 
to this list. Imaginative and mature 
staffs are providing their readers 
with stories on the subject of sex. 

The point is that the word con
troversy disappears with the mature 
approach to coverage. Whether the 
subject is drug abuse, teen drinking, 
or racial discord, no story is too con
troversial for today's high school 
press if the approach has been 
journalistic. 

A high school paper should be 
just that—a newspaper.. .Not a bul
letin board for stale items.. .Not the 
VIEWpaper of the underground 
press. 

The underground press has 
taught us to be pertinent, to be con
cerned, to be relevant. In many 
cases, ii hai jarred us into an aware
ness of our responsibilities. 

High school papers which have 
imitated their underground com
petitors, however, have fallen into 
the trap of collecting personal es
says from students who disagree 
and presenting these extreme views 
to readers as 'the real story.' Con
fused readers will react, but they 
won't be able to react to reliable 
information. 

The responsible high school jour
nalists are pursuing their stories as 
though they were working jigsaw 
puzzles. They search out the rele
vant factors and fit the pieces to
gether to form coherent pictures for 
their readers. 

What's all this fuss about contro
versy? Let's go after those important 
stories. Get the picture! § 

TEACH IN CANADA'3 ARCTIC 
NORTHWEST TERRITORIES 

POSITIONS A V A I L A B L E commencing 
September, 1970. 
Tho Northwest Territories Depart
ment of Education will reeruito ele
mentary school and secondary school 
teachers, vice-principals, principals 
and specialist teachers to 1111 posi
tions In schools with one to sixty 
teachers. 

QUALIFICATIONS 
(a) A valid leaching certificate from 
a Canadian Province; 
(b) At least one and preferably two 
years or successful teaching ex
perience. 

DUTIES 
In addition to regular teaching dut
ies, teachers will have challenging 
opportunities to provide leadership 
and service In a variety of com
munity uctlvltles and adult education 
programs. 

TERMS OF EMPLOYMENT 
(a) On appointment transportation 
costs are paid from place of recruit
ment to place of appointment In 
the Northwest Territories. Return 
transportation costs are paid on 
separation provided the teacher has 
served for one acudemic year. 
(b) Subsidized transportation for 
holidays once per year, to point of 
departure—Edmonton, Winnipeg or 
Montreal. 
(c) Furnished housing, including 
heat and electricity available at rea
sonable rent. Because of local needs 
for technicians, tradesmen and la
bourers, married accommodation Is 
not available for married women 
teachers whose husbands are em
ployable. 
(d) Hations supplied at cost in cen
ters where there are no commercial 
suppliers. 
(e) Allowances equal to half pay 
for approved educational leave. 
(f) Pension Plan, Group Medical— 
Surgical Plan and other benefits. 

SALARY SCALE 
Salary scales for 1909-70 and 1970-
71 school terms are presently under 
negotiation. 
The 1908-09 salary scale Is pre
sented below: 

Annual 
Mlntrmi'Yi Maximum Inclement 

Level 1 }r..30D $ 7,588 8 x 280 
Level 2 5,830 8,485 9 x 295 
Level 3 0,(125 9,049 9 X J3G 
Level 4 8.003 12,293 10 x 429 
LevelO 8.C92 13,252 10 x450 
Level 0 9.11G 13,776 10 x460 
Plus: 
(a) Northern Allowance of $528 to 
$2310 per annum (depending on lo 
cation and marital status). 
(b) Administrative and Supervisory 
Allowance for principals $330 (?) to 
$2,950.00 dependent on size of school. 
(c) Teachers in one-room schools 
$200. 
(d) Extra allowances of $300 per 
annum for certain subject specialists 
(e.g. Home Economics, Commercial, 
Industrial Arts, Etc.) 
(e) Pupil Residence Supervisory Al 
lowances In some communities. 

DETAILED INFORMATION 
For a copy of "Teach in Canada's 
Arctic: Northwest Territories" and 
application forms, write to: 

B. O. GILLIE, 
Director of Eduoatlon, 
Government of the NorthweBt 

Territories, 
Yellow-knife, MT.W.T. 

SWING WITH COMBO ORGANIST (per
cussion, split keyboard, bass, Leslie) for 
parties, dances, 'all-ins', etc. Gordon 
Hollywood, B.Ed., Musicians Union, 2231 
E . 52nd Ave., Vancouver 10. Toi. 321-8179. 

Plan now for a 
R E N T - F R E E VACATION 

For Information write 
Holiday Home Exchange, 

Box 444, West Vancouver, B.C. 

M A K E YOUR, OWN F U L l - C O L O R 
TRANSPARENCIES from magazines for 
projection on overhead projector. Inex
pensive easy process using hardware 
store materials. Instructions $1 cheque 
or m.o. Box 125, Wellington, B.C. 
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NEW BOOKS 

S 
l l 
. ° 

H E L L O , 1970 . . . 

C a d ! another decade is at hand. 
I hope our readers were not too 
badly bruised by the last one. Y o u 
wi l l have to bear w i th us, at any 
rate, in the matter of books. For a 
wh i le all the titles rev iewed here 
w i l l bear 1969 or earl ier dates. 

BY N O W E V E R Y O N E . . . 

shou ld be we l l acquainted w i th 
the paperback book. W e have 
watched its evolut ion f rom the 
'penny dreadfu l ' and the popu lar 
f ic t ion p iece to its present status as 
an indispensable part of the educa
t ional and l ibrary scene. N o student, 
secondary schoo l or university, can 
d o wi thout the ub iqu i tous paper
back nowadays, despite the relent
less rise in the prices w e have to 
pay. I ment ion this to remind peop le 
that there are many t remendous 
bargains to be had in this relatively 
cheap fo rm. Several of this month 's 
reviews il lustrate this fact. 

CHEERS F O R O N E . 

of our reviewers, Mrs . Jan Harris, 
for her lament on the dec l ine of the 
art (skill?) of be ing able to quote 
f rom works of l i terature, chief ly 
poetry. I can remember w h e n it was 
mandatory for students to commi t 
to memory certain immorta l l ines. I 
never regretted this requirement. 
I'm glad Jan hasn't forgotten either. 

— C . D. Nelson 

DRAMA 
Reading and Staging the Play, an 

Anthology of One-act Plays, by 
John Gassner and Frederick H. 
Little. Hol t , Rinehart and Wins ton , 
Toronto , 1969. $3.25 paperbound 

This is an excellent collection of one-act 
plays, each of which' is accompanied by 
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useful production notes on characterization 
and style, tempo and timing, costumes, 
properties, and miscellaneous other notes. 
There is also an introduction to the one-
act play as a theater form, an essential 
glossary of theatrical terms and a useful 
guide to the ins and outs of royalties and 
copyrights. The book is well bound and 
has a good quality paper cover. 

A person reading this book for the first 
time, whether he has been engaged in 
theater work or not, cannot fail to learn 
something from it. I recommend it highly 
for senior students who want to try their 
hand at direction; for the actor who wishes 
to find more in a play than the mere learn
ing of words; and for all teachers of English 
and others who are, in any capacity, respon
sible for staging a play. 

All the selections are worth while—some 
are masterpieces. Senior secondary and 
many junior secondary students will be able 
to profit from this book. It is not too 'far 
out' to suggest that any study of this anthol
ogy could help to eliminate some of the 
theatrical rubbish that so often finds its way 
into drama festivals. A good book of this 
kind is rare—don't niiss it!—J. Cetgood 

ENGLISH 
Voices of Literature: Sounds, Masks, 

Roles; Compiled with Notes and 
Commentary, by Marshal l M c -
Luhan and Richard J. Schoeck. 
Hol t , Rinehart and Wins ton , T o 
ronto, c1969. $3.45 paperbound 

Can it be possible that the same Marshall 
McLuhan who stunned the world with his 
esoteric disclosures on everything from 
architectural trends to educational methods 
could have compiled the delightfully simple 
collection of favorite poems entitled Voices 
oi Literature? Perhaps the most refreshing 
aspect of this book is that two university 
professors could collaborate on an anthol
ogy that includes selections that have been 
among the most widely quoted of every 
generation of the 20th century. 

These range from such familiar ballads as 
'Sir Patrick Spens' and 'Get up and bar the 
door' through Shakespeare's lovely lyrics 
and sonnets, not ignoring the ever-popular 
works of Burns, Wordsworth, Byron and 
Tennyson, and rounding off with the most 
musical and striking examples of modern 
Canadian and American poetry. 

The book is divided into four parts, the 
poems being categorized as Ballads and 
Narrative Poems, Poems of Characterization, 
Poems of Comment and Criticism, and Lyric 
Poems. The strong paper cover bears an 
exciting psychedelic design, and the book 
contains full indexes of titles and authors as 
well as a glossary of terms related to the 
commentaries and notes on each poem. 

Here is an anthology designed to meet 
the needs of any English teacher who seeks 
to enrich and build for his students a back
ground of poetry that is so sadly missing 
from the class texts we have in B.C. schools 
today. And whatever happened to the 
warming experience of being able to quote 

colorful passages from memory? Did you 
every try to memorize some of the 'modern' 
poetry with which we are inundated these 
days in Ihe English courses? Apparently 
there is still a place for 'Horatius' and 'Loch-
invar'; for 'Cunga Din' and 'The Village 
Blacksmith'; for the 'Seven Ages of Man' 
and the 'Rubaiyat' of Omar Khayyam, At 
least two university professors think So and 
have taken the trouble to show us the way 
back to poetry we can appreciate and love 
at any age with any degree of intellectual 
sophistication. 

Add to these ingredients notes on back
ground, vocabulary, settings, explanations of 
passages, and a set of well chosen questions 
which precedes each selection, and you 
have a treasury of poetry that becomes a 
valuable possession of every teacher.—Jan 
Harris 

FRENCH 
A Handbook of French Irregular and 

Defective Verbs, by A lexander H . 
N ico ta . Ox fo rd Universi ty Press, 
c1969. $1.95 paperbound 

A new edition of a book previously en
titled A Dictionary of French Irregular and 
Detective Verbs. To quote from the preface 
by Maurice Crevisse, 'Rien n'a ete oublie.' 

The book begins with complete para
digms of samples of the three classes of 
regular verbs. Next comes a synoptic table 
of regular verbs in -er having orthographic 
peculiarities in conjugation. Twelve types of 
verbs are included in this table, and reasons 
are given for the orthographic irregularities, 
whichshould help the student to remember 
them easily. A list of abbreviations used in 
tha text follows. 

In the main section of the book the verbs 
are arranged alphabetically, and each is 
given what seems to bu a complete list of 
possible English translations and equivalents. 
The derivation of the word shows whether 
it is from Classical Latin, Latin, Low Latin, 
Old French, German or Old High German. 

The auxiliary is indicated for each verb, 
and there is also an indication of those verbs 
which take the auxiliary avoir for the trans
itive form and etre for the intransitive or 
pronominal form. In those cases where the 
auxiliary changes to indicate the action as 
opposed to the result of the action, this 
also is shown. 

There is an indication of the preposition 
to be used before a complement or a fol
lowing infinitive. The classification is. shown 
for each verb (whether transitive, intrans
itive or pronominal), and the conjugation is 
indicated. For each verb there are sample 
sentences in French showing its actual use. 
There are explanations of any irregularities 
or peculiarities in usage, spelling or pro
nunciation, and reasons for these idiosyn
crasies. 

There is also a lucid explanation of the 
use or frequency of use in modern French; 
where a verb is outmoded or outdated, 
this is indicated, and an explanation given 
of what verbs are replacing it in current 
usage. Where the use of the verb is limited 
to certain tenses, persons or forms, this is 
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explained clearly. There is a list of synonyms 
for each verb, and for many a list of anton
yms as well. Where adjectives h;>vc been 
derived from verbs, these are given, and 
frequently synonyms and antonyms for the 
adjective, with examples of use in sentences. 
Each entry is concise, clear, reliable and 
methodical. 

There are two appendices dealing with 
the use of pronominal verbs, and Ihe agree
ment of the past parlifipal, respectively. All 
this in 128 sturdy pages, paperbound, and of 
a convenient size to fit into a pocket: An 
absolute must for the library of every school 
where French is taught, and of use to all 
students, whethe.' beginners or experts.— 
Faith E. Lort 
(Ed. note: Whew!) 

SOCIOLOGY 
What 's It All About, Charlie Brown; 

Peanuts Kids Look at America To
day, by H. Jeffrey. Hol t , Rinehart 
and W ins ton , 1968. Profusely 
i l lustrated w i th Peanuts cartoons 
by Char les Schulz . N o price given 

This is a clever running commentary on 
the 'Peanuts' comic strip, with selections 
from the cartoons to supplement the text. 
The text is an interpretation of the char
acters and their actions, and deals wilh 
Lucy on psychiatry, Snoopy oh leisure 
time, as well as politics, religion, school, 
parenthood, sports, business, etc. 

Recommended for 'Peanuts' fans of 
junior secondary level and up; perhaps 
too sophisticated for most elementary 
grade pupils.—Pamela C. Harder 

Look for a future in education 
C A R E E R OPPORTUNIT IES 

in the land of the Midnight Sun 
There are outstanding opportunities in Vukon for well-qualified teachers in all grades 
and subjects. Continuous and rapid expansion of the population and a dynamic economy 
are creating openings for teachers at all levels and in all subject fields. Young, 
ambitious teachers are required to cope with the growing pupil population in a school 
situation where a continuous progress plan is in operation at the elementary level. 

Yukon offers a wide range of teaching experience; two-room elementary schools In 
relatively isolated frontier settlements to a large modern secondary school in White-
horse. The Territory also offers a wide rnnge of living experience. Yukon is world 
famous for its hunting and fishing. A l l types of outdoor activity are within reach of 
everyone. 

Minimum salary (according to the 1969-70 salary schedule) paid to a teacher with 
two years of education beyond senior matriculation, with two years of experience, Is 
$6,845 per annum. This goes up with Improved certification to $9,470 per annum 
for a teacher with four years of education beyond senior matriculation ana two years 
of teaching experience. The maximum salary at the Master's level, with ten years of 
experience, is $14,300 per annum. Generous benefits end allowances are also provided. 

The Department of Education, Government of the Yukon Territory, invites applica
tions for the 1970-71 term from teachers holding a valid teaching credential from a 
Canadian province, preferably based on at least three years of post-secondary train
ing, and having a minimum of two years of teaching experience. Application forms 
and additional information can be obtained from: 

Superintendent of Education, 
Department of Education, 
P.O. Box 2703, 
Whitehorse, Yukon Territory. 

Completed application forms must be received prior to February 15, 7970 for the applicant to 
be considered for the 1970-71 school term. 

a sourcebook for the study of Canadian 

geography in junior and senior high schools 

Resources of the 
Canadian Shield 
by J . Lewis Robinson 

(University of British Columbia) 

128 pages, with maps and photographs 

$2.50 list ($1.95 net to schools) 

Literature in Perspective 
Each book in the series sets out the 

background to the life and times of one 

major figure or group, takes an overall look 

at their works and indicates the critical 

approach most appropriate to present day 

study. To students of literature this series will 

prove a reliable guide through the maze of 

existing literary criticism. 

Some of the titles are: Charlotte and Emily 

Bronte, O. H. LaWrence, The Elizabethan 

Poets, Chaucer, George Orwell, Jane Austen, 

Restoration Drama, Shakespeare and 

Wordsworth—each available at $1.75 paper 

and $3.25 cloth. 

Write for complete list of Literature in Perspective. 

for Spring Publication 
the educational edition of 

Canada 
A Geographical Interpretation 
Edited by John Warksntin 

(Canadian Association of Geographers) 

• same authoritative text 

• same superior cartography 

Only a new binding and a new low price 
$7.50 list ($5.95 net to schools) 

a new approach for the study of poetry 

Poetry of Relevance 
by Homer Hogan (University of Guelph) 
with Special Consultant Kenneth J . Weber 
(College of Education, University of Toronto) 

This book is designed to help the student find 
the connection between the poetry of established 
English, American and Canadian poets and the 
song lyrics of contemporary singer-composers 
by comparing representative selections from the 
works of both. 

P r e s e n t e d in two s e c t i o n s : B o o k 1 a n d 
Book 2, each 256 pages and illustrated .with 
photographs, each book $2.50 list ($1.95 net 

to schools) 
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T H E 
C A N A D I A N 

COLLEGE 
OF TEACHERS 

A national organization aiming 
to establish a learned society 

within the teaching profession^ 
embracing properly qualified, 

proven and outstanding educators 
from all levels of teaching. 

Membership Inquiries 

S. R. BERRY, (Sec. Treas.) 

39 Leacock Way Box 760 Kanata, Ontario 



MONITORING T H E MEDIA JAN D R A B E K 

PREDICTING MEDIA TRENDS 

i T h e y had a funeral in our school 
the other day. They bur ied the liter
ary magazine. The school 's week ly 
radio show has gone the way of Our 
Miss Brooks. The school paper 
hasn't been seen this year because 
of many problems. Prominent 
among them is lack of interest. 

Four jazzy- look ing TV sets ac
qui red wi th money earned through 
students' efforts are used, on the 
average, less than an hour a week. 
There is little interest in look ing at 
Peyton Place reruns and, so far as 
w e know, the subject of the use of 
cablevis ion (which w o u l d enable us 
to capital ize on educat ional tele
v is ion programs) has not been 
broached by anybody wi th in the 
district. 

O n the other hand, there are 
three f i lms either be ing shot o r at 
least in preparat ion in the schoo l . 

The band is sure a going concern , 
and morn ing, noon and night we 
are being blasted by electr ic guitars 
over the pub l ic address system. 

There is something being said 
here, one w o u l d suspect, about 
commun ica t ion . Someth ing about 
commun ica t ion in the late 60s and 
early 70s. 

In the 50s, when some of us were 
kids and T V started to p inch the 
f i lm industry, the PR people thought 
up an incantat ion w h i c h w o u l d 
ward off evi l networks. 

'Mov ies A re Better Than Ever!, ' 
they shouted from every street cor
ner. But no th ing—magic or other
w i s e — c o u l d alleviate the misery of 
the moviegoer , caused by the 
bombs wh ich ro l led out of Ho l ly 
w o o d . Certainly the state-subsi
d i zed , badly-exposed atrocities that 

ca l led themselves European art p ic 
tures cou ld not even hope to d o 
the trick. 

N o self-respecting teenager of 
that era w o u l d dare to miss U n c l e 
Mi l t ie on Tuesday o r Show of Shows 
o n Saturday night. A n d each gag o n 
the Mar t in and Lewis Special was 
replayed ad inf in i tum by the class 
comed ian the fo l low ing morn ing . 

O n e wintry af ternoon Dave Gar -
roway set up a television receiver in 
Newfound land and for 90 minutes 
we sat g lued to our chairs, await ing 
Wide Wide World's first transatlan
tic transmission from England. (That 
it never came is beside the point.) 

O h to have been alive before T V 
got fat and ugly! Even deeply 
wr ink led Roscoe C a m s seemed 
young and fal l ible on his private eye 
show, as he ad- l ibbed his way 
through forgotter. l ines. His spon -

SIMON FRASER UNIVERSITY 
M.A. Programme In Canadian History 

The History Department, Simon Fraser University, invites 
applications from B.C. teachers within commuting distance 
of Simon Fraser for a part-time programme in Canadian 
history leading to the degree of Master of Arts. The pro
gramme is designed specifically for full-time teachers of 
Canadian history and social sciences. Applicants must meet 
the normal requirements for graduate studies at the University 
and in the Department. 
DEADLINE FOR APPLICATION IS MARCH 15, 1970 
Address inquiries lo: 

DEPARTMENTAL ASSISTANT 
Department of History, Simon Fraser University, Burnaby 2. 
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145 Front St. E., Toronto 2. 
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taneity at times had noth ing to do 
w i l h the plot, but it had a lot to d o 
wi th be ing human. 

Meanwh i l e , back in H o l l y w o o d , 
monster chi ldren were be ing born . 
Some l ived and with massive injec
tions of imaginat ion they became 
almost normal . Others, l ike 3 D , d ied 
and were bur ied a long with thous
ands of pairs of cardboard glasses. 

N o b o d y took movies seriously 
then. Y o u went, ducked a spear 
thrown at you in Bwana Devil, and 
you swore you w o u l d not let them 
trick you out of vour money next 
time. You yawned through second-
rate orchestras playing light opera 
favorites, shown before C i n e m a 
scope pictures in stereophonic 
sound. For real music you w o u l d 
turn o n the radio. 

Each year thousands of mov ie 

lohn Voigt and Duslin Hoffman in Midnight Cowboy-
nothing middle-aged about it. 

ation of new visual art forms at 
Expo in Mon t rea l . 

The Beatles appeared in a superb 
flick cal led Hard Day's Night, wh ich 
was symbol ic in that it brought kids 
back to the movie houses. A n d be
fore you knew it the young ones 
were not only watching, but also 
making p ic tures—both in school 
and commercia l ly . 

A t least seven new movie houses 
have opened in the Vancouver area 
wi th in the past three years. Recent ly 
three theaters on the west side of 
Granvi l le Street featured Midnight 
Cowboy, Easy Rider and Last Sum
mer. No th ing midd le-aged about 
any of them. 

What is midd le-aged and what is 
coming to an end , accord ing to a 
recent article in the New York 
Times, is the era of the b ig studios. 

theaters c losed in Nor th Amer i ca . 
N o b o d y cr ied. Just as nobody cr ied 
w h e n dinosaurs became few and 
far between. 

Then , about the mid-60s, some
th ing happened. Maybe it had 
someth ing to do wi th all that talk 
about h o w many of us were under 
25, and a lot of peop le gett ing t ired 
of twenty-mi l l ion dol lar Cleopatras. 
There was, of course, the relevancy 
o f V ie tnam and India and Watts. 
There was also the Johnson's Wax 
picture, To Be Alive, from the N e w 
York 's W o r l d Fair, and the prol i fer-

C i t i ng as examples 20th Century 
Fox's $6 mi l l ion loss o n Dr . Doolittle 
and $12 mi l l ion loss on Star! the 
author, V . Canby, says that this crisis 
has many reasons. 

Then he adds, ' . . . but none so 
obv ious as the publ ic 's magni f icent 
apathy in the face of some hugely 
expensive, apathet ic f i lms. ' 

The absence of the c igar -chomp
ing mogu l , however , does not auto
matical ly indicate quali ty. A badly 
conce ived , ed i ted, acted and scored 
nudnik ca l led Explosion opened in 
B.C. last month . It deals ob l ique ly 

w i th draft dodgers, paranoia and 
North Vancouver . A n independent 
product ion , it has been subsid ized 
by Canadian taxpayers. O n e wishes 
Mr . Benson's whi te paper had some
thing to say about that. 

Sti l l , the idea of a group of p -o-
ple getting together to make a p ic
ture rather than having been cal led 
together by a c igar -chomping m o 
gul seems like a better bet so far as 
quali ty and imaginat ion are con 
cerned. 

N o w , getting back to the first part 
of our story, if you v iew the school 
as a sort of a mini-society, and if 
you read the signs proper ly, you 
can at least attempt to predict what 
the attitudes wi l l be in 10 years, 
when the present crop of kids is 
firmly establ ished. 

Obv ious ly , the rise of the non -
f ict ion novel and social ly conscious 
c inema is one trend. In Cold Blood 
is as far removed f rom Pride and 
Prejudice as Easy Rider is from 
Cleopatra. 

But there is also an iconoclast ic 
strand in the who le thing. The 
media have to show change and 
flexibil i ty. Just because they have 
been do ing it one way for years is 
no longer enough. They must re
main in step wi th society. Since our 
society is a rather fast-paced one, 
it w i l l require media that keep ex
per iment ing and mov ing , are excit
ing and, in form and content, easily 
and quick ly accessible. 

If kids don ' t talk m u c h about gags 
on TV, it's probably because the 
gags, l ike the comedians, l ike the 
writers, l ike the programs, l ike the 
networks, are t ired. Sure, there are 
except ions, but we ' re talking about 
trends. A n d a lot of peop le think 
that even Laugh-In shows signs of 
fatigue. 

W h i l e TV by its very nature fits 
at least the second st ipulat ion, 
newspapers really don ' t fit either. 
What 's worse, among the larger B.C. 
dai l ies there is little ev idence of 
any understanding of what is hap
pening. There is stil l their virtual 
monopo l y to fall back on , even 
though the prol i ferat ion of weekl ies 
makes this a less dependab le meth
od of defence. 

. . . But let's talk about that next 
t ime. § 
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D E A L DIRECTLY WITH W E S T C O AND S A V E $20, 
$30, $40, $50 OR M O R E THIS Y E A R . 

One phone call to W E S T C O can 
save y ° u hundreds of dollars 
on car insurance over the years. 
You can save $20, *30 , $40 , 
$ 5 0 and, in some cases, more 
per year — for tho s a m e 
i n s u r a n c e c o v e r a g e y o u 
have n o w ! Many B . C . drivers 
are enjoying these low rates. 
So can youT 
You deal directly with W E S T C O , 
a new auto insurance company 
with its head office in B . C . The 
company was established to 
carry out the recommendations 
of the Royal Commission on 
Auto Insurance and to comply 
with the new legislation on car 
insurance to be introduced by 
the B . C . government on 
January 1, 1970 . 
The most dramatic feature is 
that car insurance will be 
compulsory. Drivers without 
coverage will face fines of 
$ 2 5 0 , three months imprison
ment or both. You will have to 
buy car insurance . . . it no 
longer needs to be "sold". So, 
W E S T C O has no salesmen. The 
sales commissions — one of 
the most expensive costs of 
typical insurance companies — 
"nr? -eturned to you in the form 

.luch lower rates. 
DIRECT C L A I M S S E R V I C E 
If involved in an accident, you 
speak directly to a specially 

trained W E S T C O Claims 
Adjuster in Westco's head 
office — without going through 
a salesman, agent or any other 
"middle man". You get 
immediate attention from 
W E S T C O ' s streamlined claim 
service system — as well as 
fewer delays and a lot less 
paperwork (which are other 
factors that raise insurance 
rates). 

W E S T C O provides quick, fair 
claims settlements handled 
without red tape. You'll 
appreciate the service as well 
as the savings. 

O N E P H O N E C A L L M A Y 
S A V E Y O U H U N D R E D S OF 
D O L L A R S O V E R T H E Y E A R S . 
If you need additional insurance 
to meet the n e w government 
requirements of $ 5 0 , 0 0 0 
minimum coverage (P.L. and 
P.D.) — or if you are planning 
to change or renew your 
present coverage — call 
W E S T C O first and learn h o w 
m u c h you can save. 

P H O N E NOW! OR 
M A I L T H I S C O U P O N T O D A Y . 
N O O B L I G A T I O N - A N D 
NO S A L E S M A N WILL C A L L ! 

BCLC No. 2 T2 
M A I L T H I S C O U P O N F O R O U R L O W R A T E S O N Y O U R A U T O M O B I L E 

COMPLETE AND RETURN TODAY FOR WESTCO RATES. 

• 
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I 
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I 
I 
I 
I 
I 
I 
| In the tilt five years 
_ Has your license been suspended?. 

I 

No obligation-No salesman will call. 

Name - ... _ - „ ™ — . . 
Residence 

A d d r e s s _ . . . . 

City ,. .... „ _ t 
Occupations 
Phone: Home 
An-

Yen ot automobile _ 
Make ol automobile . 
No. of cylinders — 

Ollice . 
Married Q Single Q 

Male • Female Q 
Number ol years licensed to drive. 
Give number and dates ol accidents in last 5 years, 
(circle dates of those accidents which were not your fault). 

Model (Impala, Dart, etc.) 
2/4 dr-Sdn. i/w, h/I, t,onv. 
Days per week driven lo work, train 
ot bus depot, or fringe parking area 
One way driving distinct - — 
Is car used in business (except to 
and from work)? _ _ 

Car No 1 

Yes CI No • 

Car No 2 

D No D 
Give numbei and dates of traffic convictions in last 5 years. 

Are you now insured? Date it expireŝ . 
I This coupon.is designed solely to enable non-policy-holders to obtain 

an application and rates for their cars. 

LIST ALL ADDITIONAL DRIVERS 

Age 
Male or 
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Married 
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Q U O T E S A N D C O M M E N T S VITO C IANCI 

i LET'S D ISCUSS IT 

m 

38S 

-» 

1 

fEar ly in Oc tobe r some vocal m e m 
bers of one class I have in En 12 
suggested a change in the rout ine 
w e have been fo l lowing. Their sug
gest ion fo l lowed a per iod of talk 
tr iggered by a remark one student 
made regarding the value, s igni
f icance, interest or relevance of the 
material in the text Poetry of Our 
Time. 

Said he, ' W h y shou ld we bother 
to read the ideas of the writers of 
the past?' or words to that effect. 
No t exactly an or ig inal remark, as 
any teacher of English knows. A n y 
way, the class p icked it up and the 
fun began. W h e n the fuss d ied 
d o w n a bit, what emerged was a 
request to try, for a t ime at least, 
the so-ca l led discussion technique. 
They under took to draw up a list of 
topics, connected , I hoped , w i th the 
'examinat ion of our language env i 
ronment ' w e had been busy w i th , 
and then deal w i th them by free, 
o p e n and undirected discussion. 

Their major object ive was to f ind 
ou t more about themselves and 
their fe l lows, w i th a nod toward 
their problems as expressed in c o n 
temporary literature. 

Students are always in favor of 
discussing things. It's so much easier 
for them to s imply talk off the tops 
o f their heads than to undertake the 
tougher j ob of researching and 
organ iz ing material into a coherent 
wr i t ten essay. The fact that most of 

them haven't the background of ex
per ience and knowledge o n w h i c h 
to base fruitful discussion doesn' t 
bother them a bit. 

Anyway , I wen t a long wi th the 
idea, making a mental reservation 
that I'd cal l a halt when I had heard 
enough or became bored w i th the 
who le thing. 

Two o r three days ago we had a 
per iod of evaluat ion, and here is the 
gist of what I reported to the class, 
based on notes made throughout 
the talk-fest. 

There is a fairly predictable pat
tern in al l student discussions, and 
a c o m m o n set of characterist ics: 

1. The talk is dominated by a vo l 
uble few, whi le the majori ty sit back 
and let them go to it. 

2. Elements of arrogance, self-
pity and the occas ional tone of 
moral superior i ty are no ted . A lso 
some over-s ized chips o n the 
shoulder. 

3. There is a total lack of histor
ical perspect ive—a total ignor ing of 
what man in the past has thought 
and done . 

4. This is coup led wi th an irrita
ting self-centeredness, where the 
only th ing that counts is ' now ' and 
'me. ' (I tr ied to point out that an 
ind iv idual w rapped up in himself 
makes a pretty smal l package, but 
no go.) 

5. They object to using reference 
mater ial , preferr ing to pu l l ideas out 

of their own scanty store. This sort 
of exchange is not very product ive, 
and tends to f izz le o u t o r get w i ld l y 
s ide-tracked, away f rom the topic. 

6. Topics chosen for discussion 
are apt to be w o o l l y abstractions, 
rather far removed f rom problems 
and ideas w h i c h really concern 
them, as 'Wha t is Dea th? ' and ' C a n 
our prob lems be so lved? ' 

7. W i t h few except ions, the talks 
dissolved into fo rmless and unpro
duct ive chatter. The need for some 
kind of d i rect ion and pattern 
doesn' t seem to b e apparent to 
them yet. 

By this t ime any number of my 
readers must be w o n d e r i n g where I 
was al l this t ime ; w h y I wasn' t sup
ply ing the d i rec t ion they needed ; 
w h y I d idn ' t suppress the vo lub le 
and draw out the dif f ident, and 
so o n . 

By c o m m o n consent , the class 
had dec ided to carry out the project 
entirely on their o w n . I was sup
posed to retire to the sidel ines, to 
be on call for c o m m e n t if and w h e n 
asked. It d idn ' t qu i te work out that 
way. 

This part icular enterpr ise is about 
f in ished, and wi l l no t be cont inued 
into the new term in its or ig inal for
mat. The o l d author i tar ian w i l l re
sume his favorite pos i t ion in charge 
of the group, so that at least one 
indiv idual w i l l k n o w where we' re 
going. § 

Deadline for Nominations 

for Executive Committee positions 

JANUARY 31,1970 

UNIVERSITY OF OSLO 
INTERNATIONAL SUMMER SCHOOL 

Six weeks, June 27 to August 7, 1970 
Write: Admissions Office, Oslo International Summer School, 

c/o St. Olaf College, Northfield, Minnesota 55057. 
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T H E EDITOR C O M M E N T S 

THE UGHTS ARE GOING OUT 

fThe Learning Cond i t ions Commis 
sion appoin ted to investigate the 
consequences of referenda defeats 
in Kit imat and Powel l River last 
spring has conf i rmed that the qua l 
ity of educat ion in both districts has 
suffered this year. 

The commiss ion listed nine 'eas
ily ident i f iable effects' of the refer
endum defeat in Kit imat, and 10 of 
the defeat in Powel l River. It re
ported that it ' cou ld f ind no ev i 
dence that any of the services 
restricted or removed as a result of 
budget-cutt ing represented " fa t " 
components of the educat ional sys
tems. Indeed, each of the restricted 
or removed services represented 
the loss of a posit ive e lement in the 
system. The budget-cutt ing d id not 
el iminate unnecessary spend ing ; it 
s imply reduced the qual i ty of the 
educat ional services offered. ' 

The importance of this f ind ing 
cannot be over -emphas ized. The 
money being spent by school 
boards in Powel l River and Kit imat 
in past years was not being wasted ; 
it was be ing spent to prov ide the 
youngsters of the two communi t ies 
wi th high-qual i ty educat ion. N o w , 
as a result of the provincia l govern
ment's f inance formula , the chi ldren 
of Kit imat and Powel l River are re
ceiv ing a lower standard of educa
t ion. 

The commissioners reported that 
many cit izens of the two c o m m u 
nities obviously had no concept ion 
last spr ing of the consequences of 
vot ing against the referenda, and 
were astonished when some aspects 
of the school system had to be cur
tai led o r e l iminated this fall as a 

result of the defeats. The people 
do not l ike what has now happened 
to educat ion in the two c o m m u 
nities, but the school boards, of 
course, had no opt ion but to cut 
back. 

A part icularly tragic aspect of the 
situation in both communi t ies is 
that the cutbacks necessitated by 
the loss of f inances have, in effect, 
transferred some of the costs of 
educat ion from all the taxpayers 
(the main one in each case is a 
large corporat ion) to the parents of 
the chi ldren attending schoo l . Even 
more i ronic is the fact that the trans
fer is a result of efforts by the pro
vincial government to contro l the 
amount of money it has to put into 
educat ion—yet neither Kit imat nor 
Powel l River has been receiving any 
provincia l money for operat ing ex
penses. Local taxpayers have been 
paying the entire cost of the two 
school systems. 

C o m p o u n d i n g the irony is the 
fact that the government 's f inance 
formula has as one of its purposes 
the equal izat ion of educat ional o p 
portunity. The result of the formula 
in Kit imat and Powel l River, how
ever, has been to increase inequality 
among youngsters in the two c o m 
munit ies. Suppl ies that used to be 
prov ided by the school boards, for 
example, n o w have to be suppl ied 
by parents, put t ing the chi ldren of 
poorer famil ies at a dist inct d isad
vantage. 

Ano ther serious result of the ref
erenda defeats has been the impact 
on the morale of teachers in the two 
districts. Uncertainty about the de

gree of pub l ic support for educat ion 
and about the publ ic 's att i tude to
ward teachers and schools has had a 
marked effect on the out look of the 
teachers of the two districts. The dis
tricts wi l l obviously lose some of 
their exper ienced teachers ( indeed, 
several have already left), and wi l l 
exper ience real diff iculty in recruit
ing new staff. The result wi l l be even 
further deter iorat ion in the qual i ty 
of educat ion avai lable to the ch i l 
dren of those districts. 

Perhaps the most dangerous 
aspect of the who le situation is that 
the deter iorat ion in educat ion is not 
obvious to the layman. The chi ldren 
still go to schoo l , for example. The 
fact that they are be ing short
changed when they get there is not 
obv ious to many ci t izens of the 
communi t ies . The danger is that the 
peop le of our prov ince may be led 
into accept ing qui te casually severe 
decl ines in the qual i ty of our school 
systems. 

As the commiss ioners ' report 
says, ' Improvements in educat ional 
systems come as the result of small 
steps, not giant leaps. The little lead 
enjoyed by such districts as Kit 'mat 
and Powe| l River shou ld be treas
ured by a l l . Advances in educat ion , 
as in other endeavors, are made o n 
a b roken, irregular front. The lead
ers in every f ie ld must be respected 
and mainta ined. ' 

The leaders are not be ing respect
ed and mainta ined in British C o l u m 
bia. In at least two of the ' l ight
house' schoo l districts of our prov
ince the lights have gone out. Total 
darkness may be on ly a matter of 
t ime.—K. M . A . 
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A New Approach to 
the Study of Shakespeare! 

FESTIVAL S 
EDITIONS | 
(An All-Canadian Publication) 

Directors of Shakespearean 
plays from Canada's famous 
Stratford Festival Theatre 
make Shakespeare come alive 
by presenting their notes and 
ideas as used in an actual 
stage production! Prepared 
under the general editorship 
of Johii Stevens, College of 
Education, University of Toronto. 

Merchant 
of Venice 

DISTINCTIVE FEATURES 
• Full dramatic text with notes as edited by 

leading Canadian English teachers. 
• Director's notes on i.he play as a whole. 
• Director's commentary on each scene. 
• The story of the Stratford Festival Stage. 
• Authentic illustrations of Stratford Festival 

costumes and stage settings. 
• A study of the times, theatre and audience 

of Shakespeare. 
• Thought-provoking suggestions for further 

study. 
• Easy-to-read type. 

Ready March 15 t h. 1970 

The Mepchsot of Venice 75° F E S T I V A L PRODUCTION) 

Editor: John Stevens/Director's Notes: Jean Gascon/Theatrical Designs: Desmond Heeley 

JULIUS ESAII r 7£\ < ' ' B A S E D 0 N T H E 1965 S T R A T F O R D 
V W U l P V W U i m n I O F E S T I V A L PRODUCTION) 

Editor: John Saxton/Director's Notes: Douglas Campbell/Theatrical Designs: Leslie Hurry 
(MORE EDITIONS TO FOLLOW) 

For order information and our Festival Edition Preview Booklet, write: 

SCHOOL BOOK FAIRS LIMITED 
145 Front St. E.yToronto 2 
National Distributors for: Festival Editions of Canada, Limited 
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