


This amazingly low new group af
finity return fare is yours when you 
organize and fly with at least 79 
other members of a bonafide asso
ciation or organization, the main 
aim of which is not travel, and of 
which you have been a member 
for at least six months. 
You go and return as a group on 
regularly scheduled flights. And 
you can stay as long as a year. 

Air Canada affinity 'Group 80' 
Economy Class fares apply from 
major cities in Canada to dozens 
of exciting European cities. Start 
your 1970 holiday planning now. 
Air Canada can clear up any ques
tions you may have about organ
izing your group. But do it now 
and make your arrangements very 
soon to get the benefit of the low
est affinity 'Group 80' fares of the 
year. 

From 
Vancouver 
to 

In elloct from 
Apr. 1 - May 31 

Nov. 1-Mar. 31/71 Aug. 10 - Oct. 31 June 1-Aug. 9 

London 
Paris 

$271 $294 $342 
$277 $300 $352 

Ask about affinity 'Group 25' and 'Group 40' (ares as well. For all the details, call Air ..anaoa. 

Ck>'Group80' A I R C A N A D A 



Tomorrow's secretary needs 
Smith-Corona Secretarial 250-today! 

After all, when she gets out into the business world, 
most of the typewriters being used in her future office 
will be electric. Today, over 60% of the typewriters 
purchased by business firms are electric—many of 
them Smith-Corona. 

Smith-Corona started an office typewriting revolution 
X ith the first compact electric typewriter, and today it is 
the most imitated office electric typewriter on the 
marUet. 

fodfy's educational standards are undergoing a 

radical change too. Students are taking a more active 
role in what "iey are taught—how they are taught. They 
want the most modern equipment possible—because 
their future depends on it! 

Smith-Corona's newest pace-setter in electric type
writers—the Secretarial 250, can become an important 
part of that progressive new teaching equipment, and 
at little more than the cost of a manual typewriter. 

The Smith-Corona Secretarial 250 can help shape the 
modern, efficient secretary of tomorrow. 

SMITH-CORONA OFFICE TYPEWRITERS 
Smith-Corona Merchant Division o f S C M (Canada) Ltd. 

06 Gcrvais Drive, Don Mills, Ontario. 
Offices in Canada, U.S.A. and major cities throughout the world. 
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BRANCH OFFICE 
3491 SaanicK'Road 

Victoria, B.C. 
385-3393 |i 

. ^ w J B H ^ T I V B ASSOCIATION 
Assets $25,300,000 
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268 FROM OUR READERS 

272 HIGH SCHOOL WITH NO WALLS—IT'S A HAPPENING 
IN PHILADELPHIA 
Henry S. Resnlk I Like most American communities, Philadelphia has 
had its share ol public school problems, a major one being over
crowded high schools. The city's response: a brand new approach to 
teaching and learning. 

278 BRITISH AND B.C. TEACHERS AGREE i.l.a. IS BETTER 
John Downing I The man who is probably more closely associated 
with i.t.a. than any other person tells why he and teachers all over the 
world believe i.t.a. is better than traditional orthography. 

284 HOW TO TEACH SWIMMING Ar iD SAVE $494,000 
Eras! W. Wilmink I Richmond operates a successful swimming instruc
tion program tor school children and the general public. The portable 
pool involved cost only $6,000. 

286 A SCHOOL IS NOT A FACTORY 
G. M. Moore I Replying to two articles we ran recently, the author 
disagrees with the contention that the principles ol business and 
industry can be applied to education. Efficiency is not ol primary im
portance in education, he says. 

289 WE CAN LEARN A LOT FROM SWEDEN 
John Burdikln I A Powell River teacher doing post-graduate work in 
Europe last year visited Sweden and reports on an impressive school 
system. 

292 STUDENTS CAN'T HELP BEING NON-INTELLECTUAL 
Raymond P. Grigg I Students become non-intellectual because intel
lect, an extension ol print, is not compatible with the sense ol aware
ness to which their electronic environment has brought them. 

301 NEW BOOKS 
C. D. Nelson 

304 MONITORING THE MEDIA / BllvG BANG BOOM 
AND BEETHOVEN'S NINTH 
Jan Drabek 

306 QUOTES AND COMMENTS / LEFTOVtflS 
Vito Cianci 

308 THE EDITOR COMMENTS / MORE COMPETITION, LESS MOBILITY 
K. M. Aitchison 

COVER PICTURE 
The cover picture this month was painted by Fred '','ilson when a Grade 5 
pupil at Parkcrest School in Burnaby. There is a characteristic Grade 5 dis
regard tor conventional proportion and natural color in this portrait. Fred 
has mads his figure sit very convincingly and has built up color areas of 
figure, chair and background into a pleasing composition.—Margaret Carter. 

PHOTO CREDITS 
Pp. 273-7—Joseph Nettis; pp. 278, 281, 282, 297—Gibson's Studio; p. 291— 
supplied by author; p. 292—Brian Kent; p. 293, cols. 1 and 2—Ken Oakes; 
p. 293, col. 3—British Govt. Office; p. 304—National Film Board. 
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F R O M O U R R E A D E R S 

'Innovativeness' Has Always Been Practised by Real Teachers 

Sir, 
I must compl iment 

several very pert inent a 
your February issue. O n e in , .-
lar struck me as being particularly 
t imely, 'The Mytho logy of Change, ' 
by Eric Kelly. 

Before comment ing on the article 
let me state that I know Mr . Kelly 
wel l enough and have known h im 
long enough to assure your readers 
that if there is any change wh ich wi l l 
benefit the students, he wi l l be an 
active supporter of it. He is indeed 
no reactionary. The profession 
w o u l d d o wel l to listen to peop le 
l ike h im. 

I hope the article wi l l serve as a 
reminder to al l of us that no innova
t ion is any better than the compe
tence and integrity of the people in
vo lved in it. M u c h of what passes for 
' innovat iveness' has always been 
pract ised by real teachers. A l l that 
has ever been required is c o m m o n 
sense, inventiveness and a measure 
of se l f -conf idence. Too many of us 
look outs ide ourselves for g immicks 
and ready-made techniques to save 
us f rom our own lack of init iative. 

Some of what passes for research 
in educat ion is little more than 
op in ion based on thin study. The 
kind, of test that can be appl ied to 
research in other branches of in 
quiry often cannot be appl ied rigo
rously to educat ion. Too often there 
are uncontro l lab le variables. H o w 
ever, one test can be brought to bear 
by honest and logical pract i t ioners: 
Does it. stand up or does it merely 
have status because of its author? 

As in the various branches of sc i 
ence, perhaps the test should be ad
ministered by people w h o are not 
biased and not necessarily inter
ested in its success. They shou ld be 
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people w h o are not part icularly im
pressed by the status or authority of 
any study. 

Progress of knowledge about the 
atom has been successful because 
every scientist for years has tried to 
f ind out where the flaws are. The 
theory has had to prove itself. It is 
still classed as a theory in spite of 
contr ibut ions by some of the most 
respected names in chemistry and 
physics. If we app l ied this tech
n ique to educat ion , we should not 
lunge from one practice to another. 
O u r change might then be evo lu 
t ion. 

The article shou ld cause us to 
look at our claims for f lexibil i ty. 
Wh i l e we profess to be trying to re
spect ind iv idual dif ferences by at
tempt ing indiv idual instruct ion, in 
many cases we may still be promot
ing another form of rigidity through 
the methods w e use. 

From exper ience I have found 
that some students don ' t want 
open-ended treatment of subject 
matter. A number have asked to be 
removed f rom cont inuous progress 
classes. Others have bitterly c o m 
pla ined about be ing taught inte
grated subject matter. M a n y w o u l d 
agree that almost anyone wi l l swim 
if thrown into the water. These stu
dents w o u l d argue that they w o u l d 
prefer a little more o ld- fash ioned 
guidance. If we truly bel ieve in in
div iduals, we must take them into 
account too. 

For the moment , at least, we seem 
to have persuaded many of our stu
dents and our col leagues that some 
of our progressive techniques are 
'good for them. ' I am sure we have 
also subscr ibed *o the 'sulphur and 
molasses' theory—you may not l ike 
it, but by golly it's good for you so 

you' re go ing to get it! Apparent ly 
there are still some students w h o are 
not bra inwashed. They still prefer 
or thodox methods. Perhaps they, 
too, shou ld get some considerat ion. 
Maybe we should take as hard a 
look at some of our methods as 
these students have done . 

Both M r . Kel ly and I have been in 
this business long enough to have 
seen most of these ideas tr ied at 
least once before in some form or 
another. It isn't easy to get exci ted 
about techniques any more. I think 
we can testify that they worked wel l 
where the peop le invo lved knew 
what they were do ing , had thought 
them out careful ly and had the 
courage to apply val id evaluat ion 
techniques. Many were not afraid to 
face up even to such unpopu lar c r i 
t icism as the results of external ex
aminations. They qu ick ly d isap
peared where teachers and students 
were merely 'c lothes horses' for an 
educat ional fashion. 

The most successful were the 
people w h o d id not claim to be sav
ing the wor ld . They humbly admit
ted that they used what seemed to 
be the best tools avai lable a : the 
time, and that they wou ld be quite 
l ikely to change to something else if 
necessary. They were too wise to 
risk becoming false prophets, for 
they real ized that students do not 
necessarily fit into anyone's theories. 

M a y I thank M r . Kel ly for his very . 
t imely cri t icisms and you , M r . Edi
tor, for inc lud ing them in the maga
z ine. 
Burnaby T. M . Chalmers 

Eric Kelly Pricks Bubble 

Sir, 
M r . Kel ly deserves an A for his 

Y The BC TEACHER 



t imely article (February) in wh i ch he 
bo ld ly pricks the bubb le of the 
'My tho logy of Change, ' as set afloat 
by the so-ca l led spel l -b inders in 
educat ion , w h o are, direct ly o r in 
direct ly, vested interests trying to 
market their educat ional gadgets 
under the smoke screen of innova
t ion. Their untenable claims, stock 
phrases and rhetoric serve no edu 
cat ional a im. They are, rather, bad 
pub l ic relations. 

Seeing is bel iev ing. Cal l it a re
source center ; it is still a l ibrary for 
the unini t iated. Press computers 
into service or install c losed circuit 
T V in schoo ls ; the communi ty wi l l 
not be impressed by these gadgets 
unless they are instrumental in 
br inging about a d iscernib le change 
in the total personal i ty and out look 
of the youngsters. In the absence of 
any tangible results such changes 
are not the solut ion. 

Wha t is happen ing to the PTAs? 
W h y do school referendums often 
fail? These and similar quest ions we 
have to ask ourselves and try to find 
answers. Maybe the pub l ic wants 
change, but not the rhetoric of 
change w i th wh ich our educat ional 
scene is character ized today. 

CAI centers are in the of f ing; 
there is one in A lber ta . W e in this 
prov ince shou ld not succumb to this 
temptat ion unless w e have statisti
cal ev idence to warrant this innova
t ion . It is a sad fact that the means 
are .becoming the be-al i and end-al l 
of our educat ional endeavor ; w e are 
losing sight of the ends. 

I have always looked at formal 
educat ion as the interact ion be
tween two minds (the minds of the 
teacher and the taught). A two-way 
traffic. But unfortunately the gad
gets are sans minds and cannot c o n 
sider the human equat ion and wi l l 
not k ind le minds. They appeal 
mostly to the aesthetic sensibi l i ty of 
the ch i l d . A n d this is only a part of 
the who le . 

I am not against educat ional gad
gets per se as long as they supp le
ment the teacher. But any c la im that 
these can supplant the teacher is 
s imply preposterous and runs 
counter to the basic concept of the 
total educat ion of the ch i ld . 
Trail G . S. Sandhu 

February Issue Was a 
Good One 

Sir, 
Your February issue must be one 

of the best for a long t ime. Its arti
cles show that change, relevance 
and the quality of teachers are being 
quest ioned, and I should l ike to 
comment on one aspect. 

Eric Kel ly suggests that some tea
chers deal wi th such subjects as po l 
lut ion and abort ion as s imply talking 
topics because the students f ind 
them relevant. Dr . Jerome Bruner 
encourages us to obtain deep 
knowledge about the issues and 
take them beyond the immediate 
situation. C . F. C o n n o r suggests that 
wor ld prob lems be stressed if 
change is essential. I shou ld l ike to 
congratulate these peop le on their 
comments, and request that we o b 
tain more details on their plans for 
posit ive act ion. 

The populat ion explosion wi th 
the resulting po l lu t ion, wars, fam
ine, poverty and misery are so rele
vant that the BCTF should make it 
part of its business to col lect infor
mation for teachers on these topics, 
and suggest h o w it can be used in 
the classroom. Overc rowd ing in the 
classrooms should persuade the 
BCTF that it is in our interests to 
educate the present and future 
generations in such topics. 

The main prob lem in at tempting 
to in t roduce the subjects into the 
regulai cur r icu lum is the att i tude 
that sex, pol i t ics, re l ig ion, and labor 
and management are too controver
s ia l—they shou ld be taught at 
h o m e ! If we expect the parents to d o 
a better job , don ' t forget they were 
educated by the very same schoo l 
system. W e also have laws that mi l i 
tate against 'deep knowledge about 
the issues.' 

should l ike to see the BCTF take 
i ' stand on populat ion control and 
po l lu t ion and encourage teachers to 
pursue knowledge for the benefit of 
future generations. W e should be 
taking our lead from the universities 
in B.C. , wh ich are do i ng inter-de
partmental work on po l lu t ion , and 
apply s imi lar co-operat ion in our 
cur r icu lum commit tees and schools. 
W e shou ld demand that schools no 

longer regard l i l tei co l lect ion as a 
punishment, and that sex educat ion 
be geared to advice on family l imi 
tation. 

. . . the sanity test—in wh ich the 
candidate, confronted wi th ., over
f lowing sink, is classif ied cord ing 
to whether he reaches ( .he mop 
of the faucet. 
Powel l River C. S. Palmer 

More Praise for Kelly 

Sir, 
Cheers for M r . Kel ly and his art

ic le, 'The Mytho logy of Change. ' 
I, too, strongly support change, but 
only the kind that wi l l deepen and 
broaden the student's understand
ing. 

Too many innovations are intro
duced to gain recogni t ion for the 
teacher and to dazzle the students. 
In reality, these are often t ime-con
suming and insignifican'., and thus 
may be considered a .aste of t ime 
and money. 
Vancouver (Mrs.) M . M . Jakeway 

Peter Coleman Applauded 

Sir, 
A re you invisible (February issue)? 
I'm afraid most teachers are a little 

invis ible much of the t ime. 
M r . C o l e m a n is exactly right when 

he says the emphasis for p romot ion 
and pay raises should be based on 
a teacher's abil i ty to run a c lassroom 
successfu l ly—not on his abil i ty as 
an egghead or on the number of 
birthdays he's had. 

Can you think of any successful 
company that does not reward its 
employees on a merit basis? If the 
schools were in business, they 
w o u l d have been bur ied long ago. 

The sooner teachers are given in 
centives, the sooner the students 
wi l l be given incentives. 

C o m e on , good teachers, let's 
promote this idea—and force the 
invisibles to get to work . W h o 
knows.. th«y might even enjoy it. 
They cou ld start by reading 'Teach
ing Is O u r Best Pub l ic Relations,' 
in your February issue. 

A n d a good evening to C. F. 
C o n n o r (Letters, February). 

Thanks for the good magazine! 
Vancouver Lee J. Powel l 
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SO ARE MANY OF THE FAMILIES WHO ARE INVOLVED IN THE 
VITAL BUSINESS OF EDUCATING OUR YOUNG PEOPLE 
AND PREPARING THEM FOR THE FUTURE. 
Many fami ; ies on the move f ind hous ing to be a very real problem, many 
others are f ind ing Mobi le Home Liv ing to be the sens ib le , pract ica l solut ion. 
If you and your fami ly are faced with this problem, investigate the many 
advantages of owning your own M A N O R , S A F E W A Y or D U C H E S S 
M O B I L E H O M E . Bui l t to exact ing C M H T T A standards, they are avai lable in 
1, 2, or 3 bedroom models . You have a wide select ion of interior des igns 
and styles to choose f rom. See your nearest dealer and f ind out for 
yoursel f how you can have your home and take it with you wherever your 
profession may take you. 

As well as being one of the 
nation's largest manufacturers of 
Mobile Homes we are also 
manufacturers of relocatable 
structures. If the population 
explosion has created a space 
problem in your school district 
we may be able to help you 
solve it with one or more portable 
classrooms. We will be pleased 
to discuss your requirements. 

w 
Phone or write Mr. Doug Holmes Director of Sales 

WATSON 
INDUSTRIES (ALBERTA) LTD. 
P.O. Box 970, Claresholm, Alberta Phone (403) 235-3311 
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. . . and Criticized 

Sir, 
W h a t a dreadful article that one 

by Peter C o l e m a n was. The one 
about the so-cal led ' Invisible Teach
er,' pub l ished in your February is
sue. Makes you w o n d e r whether 
the author is one of vl'vat select 
group of educationists w h o haven't 
taught a lesson in a pub l ic schoo l for 
the past decade o r so. Mus t be very 
n ice to sit in an ivory tower and f ind 
t ime to write nonsense l ike that. But 
if M r . C o l e m a n had addressed his 
remarks to the members of U B C ' s 
Faculty of Educat ion instead, they 
cou ldn ' t have been more appropr i 
ate. 
Vancouver Paul J. Pul le 

Economics Course Needed 

Sir, 
The letter f rom E. A . Bryan in your 

January issue on wages and inf lat ion 
provides overwhe lming ev idence of 
a grave omiss ion in teacher-training, 
i.e., in the f ie ld of economics . Even 
one good course to student-tea
chers might have spared us the e m 
barrassment of seeing publ ished in 
an educators ' magazine such a glar
ing example of econom ic i l l i teracy. 

M r . Bryan presents a co l lec t ion of 
sweep ing , unsubstantiated genera
l izat ions based on fal lacious and 
confused reasoning that led h im 
into absurd conc lus ions. It is almost 
incred ib le that even one teacher in 
B.C. cou ld bel ieve that teachers' 
salaries, inc lud ing his o w n , were not 
a cost fac to r ' i n B.C.'s educat ional 
bi l l of some half b i l l i on ; or that 
Canada 's labor income of some $35 
b i l l ion (over 5 0 % of the C N P ) paid 
out as wages has noth ing to d o w i th 
costs of p roduc ing consumer goods, 
capital goods or services. 

Space w o u l d never permit a full 
analysis of al l the errors, but an ed i 
torial in the February 4 issue of The 
Sun aptly enti t led ' W h o M e ? Yes, 
Y o u ' just happens to p inpo in t many 
of M r . Bryan's false premises, and 
says in reference to the publ ic 's cre
d ib i l i ty : 'Too many peop le a«-a sen
sible enough to know that wages are 
a cost of p roduct ion and that cost is 
the basic determinant of pr ice. ' 

Then again, 'But what if wage gains 
unrelated to product iv i ty improve
ment cont inue to be fed into the 
pr ice mix?' strikes at the very core of 
the prob lem of inf lat ion. To b lame 
the government for causing inf la
t ion, wh i le ignor ing excessive wages 
and over-buy ing, is as i l logical as a 
dog chasing his o w n tail b laming 
some head dog for his failure to 
catch it. 

M r . Bryan's arguments, if taken 
seriously, add fuel to the fires of in
f lat ion. H e utterly ignored the fact 
that the rise in the G N P , in real d o l 
lars, s lowed d o w n to 4 % in 1968, 
and then d o w n to 2 .2% in 1969, 
wh i le wages, inc lud ing his o w n , 
rose by some 7 % each year. Is he 
unconscious of the demand-pu l l ef
fect on inf lat ion psychology f rom 
excessive wage increases that acce
lerates the cost-push? 

His reference to Japan's rising 
prosperity hit the jackpot of irra
t ionali ty and cause-effect confus ion 
when he noted her exports rising, 
apparently because her wages rose. 
A l l the essential factors leading to in 
creased product iv i ty were ignored, 
i.e., r ising technological skil ls, i m 
prov ing automatic^ growth, high 
level of nat ional savings diverted to 
capital growth, sensitivity to wor ld 
demand in an era of dec l in ing trade 
restrictions, stable government , : 
m in imum of economic waste in '" 
armaments program, e t c . — a l l s u p -
port ing the obvious fact that high 
product iv i ty begets high wages. 

The reference to Canada's 1962 
exchange crisis w h e n , in Bryan's 
words , ' the Canadian dol lar as
sumed a d iscount pos i t ion—an ac
t ion del iberately embarked upon by 
our government, ' is a ludicrous dis

tortion of the facts. O u r adverse 
trade balance had reached such 
dangerous proport ions due to ex
cessive imports, in spite of C o y n e ' s 
warnings, that the threat of a 'se l l -
o f f of Canadian exchange l o o m e d . 
O n l y quick action by the IMF, 
backed by loans from the U.S.A. , the 
U.K. and the IMF of $2.5 b i l l i on , 
saved our dol lar f rom co l lapse. The 
fixed 92.5c dol lar , wh ich a ids ex
ports and decreases imports, is held 
judic iously in the nat ion's interest 
by the Bank of Canada. 

The ch id ing reference to pen
sioners demands a comment . Does 
Bryan think we are so s tup id that 
w e can't relate our 1970 raise of 
5c a day to the raises of teachers 30 
times as h igh, or to some union 
raises 100 times as h igh—in general , 
raises 2 to 5 times that of the cost of 
l iving? 

W e can see our pens ions being 
steadily e roded by in f la t ion, and 
recognize the greatest s ing le fac
tor—irresponsib le wage demands 
that exceed both the rate of pro
duct iv i ty growth and the r is ing cost 
of l iv ing, and, if u n c h e c k e d , cou ld 
br ing our e c o n o m y in to chaot ic 
col lapse. 
De l ta J. E. Hi l l -Tout 

We JTravel a Long Way 
Prague, M a r c h 3,1970 

~Doar Sir : 
I was very much impressed wi th 

Dr. Ar thur Kratzmann's art ic le o n 
Teacher Power . Can y o u arrange 
about send ing me the l ist of refer
ences since I am interested in the 
subject? 

Thanks in advance. 
Va le ry Pivovarov 

We Shall MissTHhe Teachers 

Active Teachers 

Wi l l i am Reid G len 
Robert G o r d o n M o o r e 

Retired Teachers 

Miss Mary E. Clark 
Mrs . E. A legra (Youmans) G o o d 
A . W i l l i a m H o l m w o o d 
Mrs . Mar jor ie L. (Findlay) Horner 
Miss Li l l ian G . Rath 

Last Taught I n Died 

Vancouver January 27 

Prince Rupert January 14 

Last Taught l n Died 

Vancouver January 23 
Ch i l l iwack January 29 
Powel l River January 27 
Vancouver February 22 

Depar tment of January 29 
Educat ion 
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High School 
With No Walls-

It's a Happening 
in Philadelphia 

," i.ikf; mon I Am»>ri«;Hr: t:nnimuni*i'?s. 

brand now aiiprtwt:h lo ' teaching 
and {naming. Gone , in tho >xperi-
ment dnscr-itJisd here, is the con-
w n t i o n a i c lassroom. In'its place, 
the c i ty itself is the school ; tin: l i fe 
of the ci ty IK ihe. curnct i lnm. . 

HENRY S. RESNIK 

The author, a graduate of Yale, is a pro
lific magazine writer and book reviewer. 
This article and the accompanying illus
trations are reprinted, with the permission 
of the author and the magazine, Irom the 
November-December 1969 issue of THINK 
Magazine, published by IBM. Copyright 
1969 by International Business Machines 
Corporation. 

În the great jungle of public educa
tion, the high schools are open 
game these days, and the onslaughts 
of the critics, from respected aca
demics to long-haired student acti
vists, are having a devastating effect. 
The severest criticisms define the 
typical American high school as a 
prison-and-factory, but even estab
lishment insiders have admitted that 
most high schools are several gener
ations behind the times. Everybody, 
it seems, is looking for alternatives, 
and the school system of Philadel
phia has found what many educa
tional reformers consider a truly ex
citing possibility: an experimental 
high school called the Parkway 
Program. 

A year-round happening, the pro
gram is a school without grades, 
marks, arbitrary rules, authority fig
ures, a building—or, its advocates 
claim, boredom. 

The locale is in and around cent
ral Philadelphia: in offices, muse
ums, science centers, hospitals, 
theaters, department stores; in 
luncheonettes, in the Automat, on 
street corners and stairways. Stu
dents can opt for such courses as: 
law enforcement at the administra
tion building of the Police Depart
ment, library science at the public 
library, and biology at the Academy 
of Natural Sciences. In fact,!with all 
of Philadelphia as a resource, Park
way students are free to^tudy just 
about anything that may interest 
them. 

When most administrators want 
to boast about a new high school, 
they produce drawings of a $14 mil
lion edifice that took three years to 
build; the best picture of the Park
way Program is an aerial view of 
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Phi ladelphia 's Center Ci ty. The pro
gram is named after the Benjamin 
Frankl in Parkway, a mi le- long bou
levard l ined wi th cultural institu
tions lhat begins at Ci ty Hal l and cu l 
minates in the Greek-revival Muse 
um of Art on a hil l over look ing the 
Schuylk i l l River. The Parkway Pro
gram brushes aside the tradit ional 
not ion that learning must be ac
qui red wi th in four-wal led boxes 
cal led classrooms and acknowled
ges that l ife and learning are all part 
of the same on-go ing process. The 
city itself is the c lassroom, and the 
life of the city is the curr icu lum. 

No Lid to Blow 

There are no dropouts here. Park
way students l inger long after sche
du led classes are over and often 
volunteer to come in for various 
weekend activit ies. As far as the pro
gram is concerned, no administra
tors are worr ied that ' the l id wi l l 
b low. ' There is no l id . 

Perhaps most important, the pro
gram is structured to acknowledge 
the value and uniqueness of /^very 
indiv idual . For most of the people 
the program serves—teachers and 
students as we l l—schoo l has be
come a portal to self-fulf i l lment. 

Phi ladelphia 's ' schoo l w i thout 
wal ls ' began as a bri l l iant g immick 
for decreasing overcrowding—at 
virtual ly no cost to the school system 
— a n d pub l i c i z ing the cl imate of in 
novat ion that a new Board of Educa-

Tulorial class on walking lour ol main 
boulevard; background, Center City and 

City Hall. Stwlents arc Iree to study 
just about anything that interests them: 

law enforcement at police administration 
building, library science at public library, 
biology at Academy ol Natural Sciences. 

.raw 
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t ion had been trying to establish 
since the beginn ing of 1966. 

Acco rd ing to local legend, a 
board official looked out his off ice 
w i n d o w in the board's Parkway 
headquarters one day, saw the huge 
palaces of cul ture—the Free Library, 
the Franklin Institute, the Ar t M u 
seum and dozens of others—that 
l ine the Parkway for most of its 
length, and said, 'Why not use all 
this as the campus of a high schoo l? ' 
W h e n the proposal was announced 
in February 1968, it was the talk of 
Ph i lade lph ia—the combina t ion of 
economy and novelty lent the idea 
an almost irresistible magic. Several 
leaders of Parkway institutions c o m 
pla ined that they had not been c o n 
sulted and that their part ic ipat ion 
was far f rom guaranteed, but these 
object ions were lost amid the gen
eral d in of rosy publ ic i ty. 

O l d guard administrators at the 
Phi ladelphia Board of Educat ion 
still maintain, as they d id at the be
g inning, that the program is no more 
than a good job of pub l i c relations 
on the part of the reformist board 
and the l iberal administrat ion of 
Super intendent of Schools Mark 
Shedd. It is indeed good copy, but, 
more than any other single exper i 
ment in Phi ladelphia 's huge reform 
movement , the Parkway Program 
delivers the basic educat ional chan
ges that Shedd promised w h e n the 
board hired h im early in 1966. A l 
though the program has a good deal 
of surface glitter and seems so much 
a merely slick idea, it questions 
basic assumptions about the struc
ture of schools. Its supporters be

lieve that its potential for effecting 
change is virtually un l imi ted. 

'The Right Man' 

In retrospect, it is clear that the 
possibi l i t ies of the proposal might 
never have been real ized if it had 
fallen into the wrong hands. For 
months after the board's announce
ment, traditionalists wi th in the 
school system l imi ted their reaction 
to questions about how administra
tors cou ld ever co-ordinate the act i
vities of so vast and sprawl ing a 
campus. For them, the proposed 
'Parkway High Schoo l ' was merely a 
dif f icult exercise in schedul ing, a 
nightmare v is ion of shuttle buses 
jamming the parkway and harried 
v ice-pr incipals implor ing systems 
analysts to help them out of the 
mess. If this att i tude had prevai led, 
the program cou ld easily have 
amounted to a bizarre variat ion on 
the usual humdrum theme. 

But then, in June 1968, the board 
announced the appointment of 42-
year-old John Bremer as the pro
gram's director. A n Englishman and 
a born rebel , Bremer had roughly 20 
years of educat ional exper imenta
t ion to his credit. N ine of these he 
had spent in England, pr incipal ly in 
connect ion wi th the Leicestershire 
schools, wh i ch are now being w ide
ly hai led as models for reform in 
elementary educat ion throughout 
the Un i ted States. Mos t recently, 
after emigrat ing to Amer ica and 
teaching educat ion at the university 
level, Bremer had been unit admin 
istrator of New York 's Two Bridges 
district, a tempest-torn effort at de

central izat ion and communi ty con 
trol. Bremer was so soft-spoken and 
mi ld -mannered that some observers 
wi th in the centrai administrat ion 
wondered in the beginning whether 
he cou ld handle the pol i t ics of the 
jo!.. Soon , however , their fears were 
set f irmly to rest, for it became clear 
as t ime went on that, in the words of 
an educat ional consultant close to 
the program, Bremer has been 'the 
right man in the right place at the 
right t ime.' 

Typical of Bremer's approach was 
his insistence, from the earliest days 
of his appoin tment , that, contrary to 
popular belief, there wou ld be no 
shuttle buses connect ing the various 
parkway institutions — students 
wou ld have to f ind their own way of 
getting f rom one p lace to another, 
no matter what the distance. The 
decis ion reflects a ph i losophy that 
has come to domina te -he program 
and to determine its basic shape 
and style: Bremer is commi t ted to 
indiv idual growth, creativity and 
au tonomy; he is an enemy of bu 
reaucracies that tell people exactly 
what to do and think (or how to get 
to a dest inat ion); he delights in pub
lic cr i t ic ism of the educat ional 
establishment. A t the open ing of the 
summer session in July 1969, he told 
a group of students entering the 
program for the first t ime, 'In terms 
of behavior and attitudes, you're 
going to have to unlearn everything 
you've learned in your pub l ic school 
educat ion so far, as qu ick ly as 
possible. ' 

The pi lot 'unit ' of the Parkway 

There are no dropouts here, the author found: 'Parkway students linger long after scheduled 
classes are over and often volunteer to come in lor various weekend activities.' 

274 The BC TEACHER 



In lulurislic house displayed on Parkway, a vis/ting class 
gels a glimpse oi the designs and materials ol tomorrow. 

Program o p e n e d in February 1968, 
w i th approx imate ly 140 students, 
among w h o m half were black and 
20 were f rom Phi ladelph ia suburbs; 
n ine fu l l - t ime teachers; another ten 
o r so student-teachers or under
graduate interns; and a huge sec
ond-story ioft headquarters two 
blocks f rom Ci ty Ha l l . A second unit 
was o p e n e d , in rented off ice space 
five b locks f rom the first, at the be
ginn ing of the summer session, en 
ro l l ing another 130 students. In 
September 1969, a third un i t ; about 
ten b locks f rom the first; was opened 
in an o ld school bu i ld ing. This c o n 
sists of an elementary school for 130 
ch i ldren in kindergarten ^ th rough 
fourth grade, mode led on the l iber
tarian British infant schools that 
Bremer he lped to pioneer, and a 
high school for 130 students w h o 
part ic ipate in and study, among 
other things, the entire operat ion of 
the elementary schoo l . " A fourth 
unit, again wi th 130 high school stu
dents, has just opened. The or iginal 
plan cal led for a high school of 2,400 
students, and although Bremer has 
considered such modif icat ions of 
the plan as a 'non-geographical 
school distr ict ' encompassing much 
larger numbers of students through
out the city, each unit in the grow
ing program has been mode led on 
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the same basic pattern. 
O n e of the greatest attractions of 

the Parkway Program for students is 
the t remendous f reedom it a l l ows— 
some observers bel ieve that the pro
gram is merely chaot ic. Bremer in 
sists, however , that he has prov ided 
a tight ' in ternal ' structure. Wh i l e 
each unit has taken o n a dist inct 
character of its o w n , at any rate, 
certain structural e lements are c o m 
m o n to the entire p rogram: 

Like a Family 

Tutorial groups: These groups of 
about 15 students and two teachers 
are the pr inc ipal base, rather l ike a 
family, of each student 's Parkway 
career. In the tutorial group, wh i ch 
meets for two hours four days a 
week, the student plans his sched
ule, receives personal counsel l ing, 
and makes up def ic iencies in such 
basic skil ls as reading and math. 
Some tutorial groups plan parties 
and out ings; others organize infor
mal athlet ic events; others agree to 
study a subject of mutual interest. 
The tutorials are also responsible for 
the extensive wnt ten evaluat ions of 
both students' and teachers' work 
that take the p lace of grades. 

Selection by lottery: O n e of 
Bremer's educat ional axioms is, 
'Anyth ing than can be measured 

is educat ional ly worthless. ' Conse 
quently, the Parkway Program by
passes standardized tests as a basis 
for admission and favors the totally 
random method of drawing names 
from a hat. There were 10,000 ap
pl icat ions for the 130 places in the 
second unit ; some teenagers burst 
into tears when they missed their 
chance at the pub l ic drawing. 

How Teachers Are Chosen 

Faculty selection by committee: 
M o s t teachers in the Parkway Pro
gram are selected by commit tees 
consist ing of university students, 
parents from the communi ty , visit
ing teachers, and students and tea
chers f rom other units. After the 
initial interviews, a few d o z e n of the 
most promis ing applicants are as
signed the task of dec id ing what 
process of e l iminat ion they should 
use in f i l l ing the l imi ted number of 
openings, and are then observed by 
Bremer and key advisers as they 
thrash out the p rob lem. 

Institutional offerings: Each unit 
is responsible for enl ist ing the a id of 
the various d o w n t o w n institutions, 
both pub l ic and private, in the form 
of courses and other projects, w h i c h 
range f rom discussion and planning 
groups to paid employment . So far, 
each unit has managed to l ine up 
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more than 30 offerings. The Parkway 
catalog lists 90 'co-operating institu
tions.' 

Faculty offerings: Since the pro
gram operates only within general 
requirements for the high school 
diploma in the State of Pennsyl
vania, the permanent faculty mem
bers have been able to explore 
many subjects and courses of study 
that the traditional high school 
would never allow. During the first 
session, for example, students could 
choose from such unusual fare as: 
'Psychology and Personal Problems,' 
'Multi-media Journalism,' Film
making,' 'Vagabond Sketching,' 
'Kite-flying,' numerous workshops 
in creative writing, and courses in 
10 languages. 

Town meetings: Sometimes 
shouting sessions, sometimes or
derly public debates, the program's 
weekly town meetings have emer
ged as the principal form of govern
ment in each unit. Discussions range 
from such basic questions as what 
kinds of rules and philosophies the 
unit should adopt to such mundane 
matters as the filling out of forms, 
but the emphasis throughout is on 
total participatory democracy. 

'Everybody's Your Friend' 

What may be the most important 
factor in the program's success, 
however, is the emphasis on com
munity that has come to motivate 
the behavior of most participants as 
if it were a religious force. The vari
ous structural elements have cer
tainly encouraged this sense of com
munity, but it seems to derive as 
much from Bremer's inspiring, al
most charismatic vision as any other 
single factor. According to Mario 
Fantini, the program's liaison with 
its initial sponsor, the Ford Founda
tion, -John Bremer made the pro
gram human:' Most teachers are 
known, at any rate, by their first 
names only, and students usually 
describe the warmth and intimacy 
of the program as if they can scarce
ly, believe they have found such 
things in a place called school. 'Here 
you get the feeling that everybody's 
your friend' is a typical reaction. 

Bremer insists that the almost 
random selection of students and 

faculty has neutralized his power to 
create a private fiefdom; neverthe
less, it is clear to any visitor that he 
has set the tone for the entire opera
tion and that this tone is almost al
ways informal and spontaneous. 
Members of the first unit were so 
friendly and drew so close, in fact, 
that they may have inadvertently 
perpetuated a certain anti-estab
lishment cliquishness. 

'The first day of the program,' re
ports one teacher who had had 
more than a decade in the tradi
tional system, 'one of the students 
said "What do you want to be 
called? Some of the teachers are 
called 'Mr.' or 'Mrs.' Some are 
called by their first names." I said, 
"You call me 'Mrs.' " After 10 days' 
time I didn't want anybody calling 
me "Mrs." again.' 

Another teacher defines what 
seems to be the most important fac
tor in the self-education of everyone 
in the Parkway community: 'One 
of the things I've gotten,' he ob
serves, 'is a sense of power. In the 
regular school situation you have it 
within the confines of the class
room, but here I'm really in control 
of myself and the program as it 
affects me and the people I'm work
ing with. There's always the sense 
that the kids are teaching you and 
you're teaching the kids.' 

'My kid had already dropped out, 
even though he was still going to 
school,' says the father of a Parkway 
student. 'They discouraged him at 
his old school; they discourager/ 
his musical talent, one of his main 
interests. He's a much different per
son now—he's interacting with the 
other kids and the faculty to a far 
greater extent. . . .' 

Constantly attracting such testi
monials from throughout the city, 
the Parkway Program flaunts its own 
inability to be evaluated in tradi
tional terms. 

'It's founded on a new principle of 
what education is,' says Mario Fan
tini, who is also one of Ford's lead
ing educational theorists. 'The ex
isting system isn't working. If you 
look at the student unrest as a symp
tom of the inability of the educa
tional system, forged in another 
century, to be responsive to the con
cerns of this generation, it seems 

that many of those concerns would 
be addressed in a Parkway-like 
school.' 

More Parkway Programs 

Some educators across the coun
try seem to agree. By the fall of 1969, 
similar programs were under way in 
at least four major cities; several 
community groups in Philadelphia 
were eager to align themselves with 
Bremer and his philosophy; the 
Board of Education had voted to in
crease the size of the student body 
in 1969 to 700; and Bremer had a 
pledge of $500,000 from the school 
system's operating budget. For once, 
it seemed, a school had managed to 
please just about everybody. 

There have been critics, of course. 
The program has been attacked as 
just another of the board's fancy ex
periments and there have been 
threats to block city funding. Yet the 
Parkway Program costs no more 
than what the board would need to 
educate the Parkway students in 
regular high schools. 

Some observers argue that de
spite his emphasis on individual in
itiative, Bremer has often been 
hypocritically, arbitrarily authoritar
ian. A few teachers contend, more
over, that the most important ad
vantage of the program is not its 
structure but the intimacy provided 
by a smaller teacher-student ratio— 
an intimacy that Bremer may have 
trouble maintaining as the program 
grows. 

Though riding the crest of a wave, 
Bremer appreciates what he often 
refers to as the 'messiness' of learn
ing. He is almost proud to admit that 
the first sessions were not without 
their problems. Principally, too 
many students have not received 
the training in basic skills which is 
supposed to be a primary function 
of the tutorials. He is confident, 
however, that the problems will be 
solved—solving educational prob
lems is, after all, what the program 
is about. § 

The Philadelphia program is committed 
to individual growth, creativity and 
autonomy. These students are sketching 
in the Art Museum. 
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fin the February issue ot The B.C. 
Teacher, Kenneth Slacle and Tory 
Westermark prov ided an excel lent 
summary of cri t ical articles o n i.t.a. 
research, inc lud ing some crit icisms 
w h i c h I have made of the details of 
the i.t.a. system itself. But all these 
cri t icisms ( including my own l must 
seem l ike the 'n i t -p ick ing ' o l ivory 
tower theorists to practical class
room teachers w h o use i.t.a., espec i 
ally now that the British government 
report on i.t.a. has conf i rmed so 
strongly the teachers' favorable ex
per ience of i.t.a. This article explains 

why I, at any rate, have accepted 
the teachers' v iewpoin t that i.t.a. is 
better than T .O. , and that, therefore, 
w e shou ld not delay in t roducing 
i.t.a. into more schools in the hope 
of minor improvements wh i ch may 
or may not be made in the i.t.a. a l 
phabet in the distant future. 

By the autumn of 1969, about one 
school in every five in England was 
using i.t.a. for the beginn ing stages 
of learning to read. W h i l e contro
versies have been raging among 
some reading experts, the teachers' 

lohn Downing was formerly senior lecturer 
In edu, lional psychology and d rector ol 
reading research at the Univcrity ol Lon
don's Institute of Education He Is now 
professor ol education at the University ol 
Victoria. 

grapevine has been spreading .the 
practical down-to-earth good news 
that i.t.a. works we l l and , therefore, 
wi thout pressure or persuasion, 
sfowly but sureiy i.t.a. has been tak
ing over. But in December 1969 the 
situation changed more dramat
ically. The trend toward the general 
adopt ion of i. a. suddenly acqui red 
new urgency. 

British and B.C. Teachers 
Agree i . t a . i s b e t t e r 
The man who is probably more 
closely associated with i.t.a. than 
any nther person tells why he and 
teachers all over the world believe 
i.t.K is better than traditional 
orthography. 
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>r"V\i i "Mi^jr- J - T V i 4l/»£S ir Commons on December 17, 1969, 
| f|U.4jr)tr-T « / U JAlt1 r she referred to the Schools Council 
13̂  1 ..J II II report on i.t.a. and said that its find-TO£ Pelu fit GMl. i n s s : ' w i ! l b e c o v e r e d i n a n a r l i c l e 

i« . I . i / || I it in a forthcoming edition of my De-

m Willi CVJW fie h&'s ok ?r̂ 7„r,',ir;̂ : 
L—v _ A drawn to them in the Schools Coun-
I IQj • cil's newsletter "Dialogue," which 
A , / JJ . . it ,_• . , . goes into every school. And the 

( j . i i an abridged and cheaper version of 

bravest n/et wos mi t h e r e p ° r t n e x t y e a r ' < 1 9 7 ° > -

C A f) P-Jlr 'It is to be expected that numbers 
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killd Jfie dragon and 
wrfrk 
J'|-H~ ' in in-service training for teachers 
r)\ in) ~ T r ) £ /"V3v IIP) which is provided by authorities, 
U\ \y >J/ I'd L-Olo U p / institutes and colleges of education 
Or^f" t \ Z \ n V l A and other bodies, and also through 

/ JlO't ! ( j > my Department's short courses.' 

Wi hfSPPiV £H&C ftft^f". Why has the Minister given such 
• 1 r J unprecedented support for this par-vĝ jQ t ticular approach to reading instruc-

A Irce composition in i.t.a. by Greg 
Walters, a Grade 1 punil at M,icaulay 
School, Victoria. 

i.t.a. Gets a New Boost 
The Minister of State for Educa

tion and Science in England and 
Wales, Miss Alice Bacon, went to 
the recognized limits within which 
a minister can bestow favor on any 

of local education authorities will 
organize conferences and discus
sions about the initial teaching al
phabet in teacher's groups and cen
tres, that the alphabet will feature 
in in-service training for teachers 

tion? 
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Grade 7 pupils at Macau/ay School 
create an experience story in i.t.a. with 

their teacher, Mrs. Cowx. 

Vital New Evidence 
The Minister's support for i.t.a. is 

based on her reading of the special 
report commissioned by the Schools 
Council, the official body for curric
ulum in England and Wales. Profes
sor Frank Warburton and Mrs. Vera 
Southgate of Manchester Univer
sity's School of Education were 
asked to make a completely inde
pendent and detached investigation 
of all i.t.a. research and to study in 
depth i.t.a.'s current use in the 
schools. In September 1969, the re
sults were published in i.t.a.: An In
dependent Evaluation. The follow
ing quotations from this book by 
Warburton and Southgate1 indicate 
the reasons for the Minister's favor
able view of i.t.a. 

Easier Beginning 
Vera Southgate's task was, chiefly, 

to interview teachers, headteachers, 
inspectors, advisers, etc. Frank War-
burton's part was to check all the 
research reports on i.t.a. by a search
ing! critical analysis. These two au
thors of the Schools Council's report 
worked independently of each 
other. Their conclusions are pub
lished as separate parts of the book, 
although in a final section they sum
marize the points of agreement in 
their findings. 

The interviews with the teachers 
led Southgate to conclude (p.65): 
'Among infant teachers who had 

used i.t.a. there was almost total 
agreement concerning its favour
able effect on children's reading 
progress. The comments most fre
quently made by teachers were that 
i.t.a. enables children to make a 
good beginning with reading; the 
task is simpler and consequently 
children can begin earlier, learn 
more quickly and achieve greater 
pleasure and satisfaction in so 
doing.' 

The evidence from hard statistical 
research shows the same result. 
Warburton reviewed 17 i.t.a. experi
ments conducted by various British 
and American authors either in Bri
tain or in America. Of these, he in
dicates that the original British ex
periments conducted between 1960 
and 1967 were scientifically more 
valid and superior in design and 
methods to any others. The results 
of those large scale longitudinal ex
periments were published in Evalu-
ating the Initial Teaching Alphabet2 

just over two years ago. Now, War-
burton's critical analysis has vindi
cated their findings. 

The teachers' professional opin
ions of i.t.a. revealed by Southgate's 
interviews are completely in accord 
with the statistical results of the 
original British experiments. For ex
ample, when i.t.a. students were 
tested at the end of one year, they 
were able to read more than twice 
as much of the English language 

printed in i.t.a. as the T.O. control 
group could read when the same 
material was printed in T.O. Thus 
the i.t.a. pupils had a remarkably 
greater access to printed or written 
language. 

Creative Writing 
But the greatest joy to i.t.a. tea

chers of children in their first year 
of school has been its effects on 
creative writing. Southgate states 
(p.68): 'The common features 
which most teachers noted in child
ren's free writing when i.ta. was 
used were as follows: it begins at a 
much earlier age; it is greater in 
quantity; and the quality has im
proved in content, in the flow of 
ideas and in the breadth of vocabu
lary used.' 

The experimental statistics sup
port the teachers' opinions in this, 
too. A special study of creative writ
ing in the British i.t.a. experiments 
was reported3 early in 1967. It 
showed that i.t.a. pupils wrote 50% 
more than T.O. students, and that 
the breadth of vocabulary in the 
i.t.a. sample was 45% wider in 
range. When independent judges 
graded i.t.a. and T . O . compositions 
for quality of creative expression, 
the i.ta. students gained consistent
ly higher grades. All the composi
tions were re-written in correct T.O. 
spelling so that the judges could not 
identify from which group they 
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came. Despite this, the results for 
all practical purposes sorted the stu
dents back into the two groups, i.t.a. 
and T .O. , on the basis of the quality 
of their creative work. 

These results from the original 
i.t.a. experimental group were so 
dramatical ly superior lo those from 
the T .O. control group that they 
seemed unbel ievable lo many edu
cators not directly involved. South-
gate's independent survey of tea
chers' experiences was needed to 
bring home the fact that i.t.a.'s 
effects are truly excel lent. 

A new Amer ican research report 
conf irms the British conclusions. 
Auguste and Na lven ' using objec
tive measures found statistically 
signif icant differences in creative 
wr i t ing between i.t.a. and T .O . 
groups. They conc lude : 'It is clearly 
evident that the i.t.a. program made 

il possible for more chi ldren to ex
press themselves creatively in writ
ing at an early and undoubtedly im
portant phase of Iheir school 
careers.' 

How i.t.a. Works 

The i.t.a. experiment began as a 
straightforward test of a purely 
practical attempt to simpl i fy and 
regularize English orthography. But 
as the research has progressed with 
such excit ing results, there has been 
an increasing desire to understand 
how psychological ly i.t.a.'s effects 
are being achieved. A recent theo
retical article"' suggests that i.t.a.'s 
essential contr ibut ion is that, in 
clarifying the phonemic structure of 
spoken and written English, and the 
relat ionship between these two 
forms of the language, i.t.a. gets its 
results by prov id ing chi ldren with 

experiences of language in .1 writ ten 
form which helps them lo under
stand how language can be analysed 
into words and sound units (phon
emes) and how these are repre
sented by bundles of letters and in
div idual writ ten symbols respective
ly. (Any reader who wishes to have 
either a theoretical or a practical 
guide to ihe way the i.l.a. code sys
tem works can obtain either or both 
from myself, without charge.) 

Besides this clari f icat ion of struc
ture, i.t.a. produces an important 
by-product wh ich further enhances 
its primary effects. Southgate des
cribes this as fol lows (p. 57): 'Tea
chers' comments thus represented 
a general conc lus ion, wh ich was 
conf i rmed by the investigator s ob 
servations in schools, that usually 
chi ldren who learned lo read by 
i.l.a. both want to, and do, spend 

Mrs. Isabel Cowx ,i/n/ her punils do a science lesson while Principal 
Hector Sutherland is shown science charts in i.t.a. 
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more t ime o n reading than ch i ld ren 
taught by T .O. This conc lus ion re
fers to all ages and all intel l igence 
levels of ch i ld ren , and covers lesson 
t imes, free t imes, break times, and 
time at home. ' 

This posit ively mot ivat ing effect 
of the more rapid success in learn
ing to read and wri te in i.t.a. is c o n 
f i rmed by Ivan Rose's" exper iment 
at Stockton, Cal i forn ia . He has 
shown by object ive testing that, in 
contrast to T.O. 's ego-damaging ir
regularities and ambigui t ies, i.t.a.'s 
consistency enhances chi ldren's 
sel f -conf idence in attacking new 
words. 

Transition from i.t.a. to T.O. 
M a n y sensible teachers have not 

been prepared to cons ider adopt ing 
i.t.a. unti l they are satisfied that their 
students w i l l not be endangered by 
the inevitable change-over f rom 
i.t.a. to T .O . This seems a reasonable 
precaut ion, even though, if one 
reads the literature on i.t.a., it qui te 
soon becomes clear that i.t.a.'s de 
signers c la im to have '.aken very 
great care to plan its characters and 
spel l ings accord ing to perceptual 
pr inc ip les w h i c h w o u l d facil itate 
the transfer f rom i.t.a. to T . O . But 
' h o w successful is this design for 
transit ion in pract ice?' remains a 
val id query about these c la ims. 

O n this point, Southgate ex
presses herself most adamantly 
(p.168): ' O f all the verbal ev idence 
co l lec ted in this enquiry , the fact 
most f requent ly and most emphat i 
cal ly stated was that ch i ldren d id 
not exper ience diff iculty in mak ing 
the transit ion in reading f rom i.t.a. 
to T . O . Teachers and those exper i 
enced visitors to schools w h o had 
observed the transit ion taking place 
had no doubts whatsoever on this 
score. ' 

! The or ig inal British exper iments 
w i th i.t.a. were at first less certain 
in their results, s imply because the 
avai lable statistical data were rather 
meager. The most hopefu l ev i 
dence , when the results were pub
l ished in 1967, were those of a test 
administered at the end of three 
years of schoo l , by w h i c h t ime most 
ch i ld ren had been transferred f rom 
i.t.a. to T .O . (Transition is ind iv idu
a l i zed , and it is made w h e n the stu

dent completes a course of i.t.a. 
materials. This takes about two years 
for the average British pupil.) The 
results of testing all the i.t.a. stu
dents in T.O. reading showed a sta
tistically signif icant advantage over 
the T .O. students. But the other tests 
administered at that t ime showed 
no significant differences. Hence , 
the report was properly cautious 
concern ing the effectiveness of 
i.t.a.'s design for transit ion. 

But, in November 1969, a fo l low-
up study of the chi ldren in the or ig
inal study was publ ished in an 

Dr. D o w n i n g had submitted 
this article before the February 
issue reached him. In a letter 
to the editor he has comment
ed in detail on the article by 
Kenneth Slade and Tory Wes-
termark. Unfortunately, the let
ter is too long to publish with 
this article. Readers interested 
in his specific comments should 
write him c /o the Faculty of 
Education, University of Vic
toria, for a copy. 

article in the British journal of Edu
cational Psychology."1 This reports 
the results of various T .O . tests ad
ministered in the fifth year of 
schoo l . A l l showed that the i.t.a. 
pupi ls were signif icantly superior to 
the chi ldren w h o had begun wi th 
T .O . However , a w o r d of caut ion 
must still be uttered o n transit ion 
because these fo l low-up data are 
l imited to this one exper iment only. 
O the r investigations have not yet 
reached into the fifth year. Mos t 
studies have reported on ly T .O . 
tests of i.t.a. students in their second 
or somet imes third years, and the 
safer conc lus ion wou ld be that the 
T . O . reading attainments of i.t.a. 
students are not worse than those of 
T . O . students. 

Warbur ton d id not have access to 
the fifth year test results when he 
wrote his report for the Schoois 
Counc i l . Abou t the more l imited 
data avai lable then, he cou ld say 
only that ' the results obta ined when 
the chi ldren are pursued into the 
third year suggest that the T .O. 
groups catch up. W e must await the 

findings of other researches, par
ticularly D o w n i n g and Jones (1966), 
to obta in more conclus ive evi
dence. ' The new fo l low-up study of 
fifth year attainments contr ibute to
ward this need for more evidence, 
but, in any case, it must be remem
bered that i.t.a. never c la imed to be 
a means of improv ing reading at 
such later stages. Its purpose was to 
make reading easier in the first year 
or two of school. 

For this reason, Warbur ton con 
cludes that, even if the T . O . students 
do catch up wi th the i.t.a. students 
after a few years, this does not 
'necessari ly imply that i.t.a. has 
fai led. The educat ional and intel lec
tual advantages of a ch i ld learning 
to read f luently at a very early age 
are very considerable and may affect 
his who le conf idence and future 
progress.' (p.277) 

Southgate independent ly arrives 
at the same conc lus ion (p. 165): 'It 
shou ld be emphasized that an ac
ceptance of the v iew that the read
ing and wr i t ing of i.t.a. and T . O . 
chi ldren are approximately the 
same at the age of eight, does not 
discredit the use of i.t.a. for the in i 
tial stages of reading and wri t ing. 
N o c la im was original ly made to the 
effect that i.t.a. w o u l d produce bet
ter readers in the long rui. The aim 
was to simpl i fy the initial task of 
learning. Thus, even if i.t.a. ch i ldren 
are on ly at the same level of attain
ment as T . O . chi ldren after three or 
four years, if learning to read has 
been easier and more pleasant for 
them, if fewer chi ldren have exper i 
enced frustrations and failures and 
if many have known the enjoyment 
and value o f reading a year o r so 
earlier than they w o u l d have done , 
it can fairly be c la imed that its use 
has been justi f ied. ' In this statement 
Southgate summarizes the op in ions 
of the many British teachers w h o are 
getting so much more satisfaction 
f rom their teaching of the first and 
second years of the primary school 
cur r icu lum now that i.t.a. has re
placed T .O . in their classrooms. 

Spelling 
' No t one infant teacher w i th ex

per ience of chi ldren transferring to 
Continued on page 297 
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f l h e concept of a portable learner 
poo l became a reality in R ichmond 
dur ing November 1969. The idea it
self was thought of and init ial ly ex
p lored in Apr i l of that year, and 
fo l lowed by the necessary research 
and design in co-operat ion wi th 
Alexander Meta l Products, the firm 
that constructed the poo l . 

Today, the Recreation Depart
ment, in co-operat ion wi th the 
school board, is operat ing a success
ful sw imming lesson program for 
school chi ldren dur ing school time 
and for the general pub l ic there
after. The program commenced on 
November 17, 1969, and has grown 
to its present max imum capacity, 
offering lessons for mothers and 
babies (6 months to two years), pre
schoolers (ages 3-5), school-aged 
ch i ldren, adults, and special classes 
for s low learners and the mental ly 
retarded. The pool is in use dur ing 
tlie week from 10:00 a.m. to 9:00 
p.m. dai ly, as wel l as on Saturdays. 

To achieve a success of this 
nature, many problems had to be 
overcome. The key to the translation 
of this idea into a pi lot project and 
an eventual successful program, 
was the co-operat ion between the 
R ichmond Recreation Department 
and the R ichmond School Board. By 
comb in ing the resources of both 
organizat ions, the desired facility 
was obta ined at a very low cost of 
$6,000. If one realizes that the cur
rent cost of the average 25-meter in
door poo l is $500,000, one must ad
mit that an indoor teaching facility 
for sw imming for $6,000 is a super-
bargain, especial ly when the $6,000 
includes not only the poo l , but also 
its adherent f i l tration, chlor inat ion 
and heating system. 

The poo l , wh ich is located at M i t 
chel l Elementary Schoo l , is 28 feet 
long by 16 feet w ide and has a maxi
mum depth of 4 feet. As I have said, 
the poo l is portable, constructed of 
galvanized steel wi th p l ywood walls 
and a vinyl l iner. The parts are so 
designed that two men can dis
mantle the poo l easily in one day 
and reassemble it on another site 
the next if this is desired. However , 

TEACH 
WIMMING 

The author k Recreation Program Co-ordi
nator lor Richmond Recreation Department. 

the unique thing about this poo l is 
that the fi ltration system is designed 
in such a manner as to a l low the in
structor to vary the depth of the 
water f rom one class to the next. 
This feature al lows for a compre
hensive program, prov id ing depths 
of 2 feet for the small pre-schoolers, 
3 feet for the somewhat taller 
school-aged chi ldren and 3'A feet 
for the adults. 

Dur ing the exploratory investiga
tions of the feasibil ity of locat ing a 
learner poo l in an existing e lemen

tary s c h o o l , the basic agreement be
tween the Recreation Department 
and the school board regarding 
cost-shar ing and subsequent admi 
nistrat ion of the facil ity and its pro
gram became of vital impor tance to 
any success that might be achieved. 
The staff of the Recreat ion Depart
ment be l ieved that the cost of the 
facil i ty should be borne by the rec
reat ion budget because of the rec
reat ional , as wel l as the educat ional , 
funct ion of the facility. Further
more, the administrat ion shou ld be-
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come the department 's responsibi
lity because of its past exper ience 
wi th and resourcefulness in aquatic 
programs. This reasoning, and the 
benef ic ial practical impl icat ions in 
it, gained the acceptance of the 
school board and resulted in the 
fo l lowing agreement: 

Capital Cost— 
(a) P o o l , filter, heater, shower cab i 
net, vacuum cleaner, e t c . — M u n i 
c ipal 
(b) Bu i ld ing modi f icat ions as re

qu i red—Mun ic i pa l 
Maintenance Costs— 
(a) Servicing and maintaining the 
plant (filter, heater, e tc . )—Mun ic i 
pal 
(b) Chemica l s—Mun ic i pa l 
Operational Costs— 
(a) Accommoda t i on (heat, light, 
water, gas, etc . )—School Board 
(b) Jani tor ia l— 

(i) M o n d a y to Friday dur ing 
school te rm—Schoo l Board 
(ii) Saturdays, Sundays and school 
ho l idays—Mun ic ipa l 

Staff— 
(a) Adm in i s t r a t i on—Mun ic i pa l 
(b) Instructors' fees— 

ii) Dur ing school u s e — S c h o o l 
Board 
(ii) Dur ing communi ty U s e - — M u 
nicipal 
The school program lhat has re

sulted consists of 7 hal f -hour les
sons, one a week, for al l t hose pupi ls 
in Grades 3 to 7 who are interested. 
The pool handles a m a x i m u m of 16 
pupi ls, d iv ided into two classes, 
each half-hour. Two qual i f ied Red 
Cross instructors are in a t tendance . 
Grades 1 and 2 were not cons ide red 
at this t ime because o( the d i f f i cu l 
ties involved in their chang ing into 
and out of bathing attire. Of the 370 
pupi ls in Grades 3 to 7 w h o were 
el igible, 304 are taking the lessons. 
The cost of the lessons, amoun t i ng 
to $7.40 an hour for two instructors, 
is paid by the school b o a r d and 
there is absolutely no cost to the 
pupi ls. 

The cont inuat ion and further ex
pansion of the lessons for schoo l 
chi ldren dur ing schoo l t i m e , l ° oe 
paid for by the boa rd , is subject to 
the success of present programs. So 
as not to create any suspense, it can 
quite safely be reported that, after 
five weeks, all indicat ions a r e that 
the program is a t remendous ly gra
tifying success. O n e of the main 
reasons that previously env i s ioned 
problems are not occur r ing is that 
the pupi ls are supervised b y we l l -
qual i f ied instructors p rov ided by 
the Recreat ion Depar tment a n d that 
teachers can remain in the i r class^ 
rooms to attend to their regular 
teaching wi th the remain ing pupi ls . 
The actual schedu l ing of c lasses is at 
the discret ion of the school p r inc i 
pal so that it w i l l least d is turb regu
lar school proceedings. 

In c los ing, I shou ld l ike to say 
that thus far this jo in t effort is on ly 
the first phase of learning abou t the 
potential avai lable through c o 
operat ion between local recreat ion 
departments and schoo l boards . I 
sincerely hope that efforts of this 
nature wi l l lead to the bet ter acqu i 
sit ion by chi ldren o f recreat iona l 
skills so that they may en joy the 
ever- increasing amount of leisure 
t ime the future wi l l br ing. § 
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A SCHOOL 
IS NOT A 
FACTORY 

^Recent articles by C . D. Ovans 
(The Taxpayer Revo l t / November 
1969) and Peter C o l e m a n ('The In
visible Teacher, ' February 1970) in 
dicate the existence of an idea that 
may soon manifest itself in a new 
'eff ic iency in educa t ion ' movement . 

M o r e and more of ten, our repre
sentatives and schoo l board off icials 
refer to ' the appl icat ion of the pr in
ciples of business and industry to 
educat ion. ' W e shou ld not be sur
prised at such statements, for, in our 
highly industr ial ized society, the 
word 'ef f ic iency' is se ldom decr ied . 

Mos t members of industr ia l ized 
societies real ize that to be eff icient 
is to he lp guarantee the greatest 
economic return for investment, 
whether that investment is meas
urable in dollars and cents, man-
hours, or materials used for a f in
ished product. 

But w e should be wary of invok-

Tfie author is on the staff of Sir Winston 
Churchill Secondary School in Vancouver. 

ing eff ic iency as a panacea. There 
are certain areas in o u r society 
where efficiency is not o f primary 
importance. Education is one of 
these areas. For this reason, I wish 
to quest ion some of the assump
tions on wh ich the two articles were 
wri t ten, and to consider the effects 
of a historical movement I be l ieve 
parallels the one g row ing in B.C. 
today. 

Mr . O v a n s wrote that ' improve
ment in education w i l l have to d e 
pend more upon greater ef f ic iency 
and less upon increasing expend i 
tures,' and that'the e c o n o m i c pr in
ciples that apply in the business 
wo r l d may apply in educat ion . ' O n e 
of the consequences o f the app l ica
t ion of these principles, h e po in ted 
out, might b e the categor izat ion of 
teaching staffs to ' increase the p ro 
port ion of low-cost to h igh-cost 
l a b o r . . . . ' 

The same suggestion was made 
by Mr . C o l e m a n - - o n e o f several 
ways he identified of 'mak ing the 
teacher visible.' H e wrote that eva
luat ion of teachers by compar ing 
their students' writ ten test results 
and a merit system of salaries w o u l d 
he lp to eliminate incompetent tea
chers. Al though Mr . C o l e m a n a d 
mits the limitations of this k ind o f 
incentive system, he seems opt imis
tic about its success. H e bases m u c h 
of his opt imism on an art ic le by Pro
fessor Wa l l i n of U B C , ent i t led 'Fac
ulty Input: A Function of a C o l 
lege's Incentive System.' 

Professor Wallin's conclus ions 
about Mer i t College and Nonmer i t 
Co l lege are based on the fo l l ow ing 
measures: t he number ; of staff who 
read journa ls ; the numbers under
taking advanced study; the n u m 
bers attending conferences; the 
numbers participating in c o m m u 
nity act iv i t ies; the numbers coun 
sell ing students regularly; and the 
number of staff wi th another job. 

Replying to two articles we ran 
recently, the author disagrees with 
the contention that the principles 
of business and industry can be 
applied to education. Efficiency is 
not of primary importance in 
education, he says. 

G. M . M O O R E 
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O n these bases, none of wh i ch re
flects direct ly o n teaching abil i ty, 
Wa l l in reaches his conclus ions. 

M r . C o l e m a n uses these results to 
justify 'meri t pay. ' H e calls Nonmer i t 
Co l lege arid Me r i t Co l l ege 's imi lar , ' ; 
and indeed they we re , in terms of 
size and degrees of fered. Little else 
is considered. W e d o not know the 
'ages' of the two staffs, nor d o w e 
know any th ing about the p res i - " 
dents' personal i t ies. In fact, for al l 
Professor W a l l i n tells us, the most 
highly paid teacher at Nonmer i t 
Col lege may be pa id less than the 
most poor ly pa id instructor at Mer i t 
Col lege. 

Furthermore, Professor Wa l l i n 
admits that his study is based on 
prel iminary ev idence. In fact, he 
uses evidence f rom more highly re
f ined industrial studies to justify 
merit pay in genera l , then appl ies 
the business-industr ial yardstick to 
educat ion. O n e of Wal l in ' s foot
notes is interesting in that it points 
out the true object ives of a merit 
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pay system, f rom a managerial point 
of v i ew : ' . . . in 514 plants where 
wage incentives were in t roduced, 
production increased 38 .99% and 
labor costs decreased 11.58% A n 
other study revealed that an hour ly 
wage differential of 3 0 % led many 
workers in a steel plant to transfer 
f rom their non-repetitive, skilled, 
autonomous jobs for assembly-line 
jobs that lacked the desirable char
acteristics of the former but which 
paid better.' 

That teaching should become an 
'assembly- l ine j ob ' is obv ious ly 
an . inappropr iate recommendat ion . 
This intent ion w i l l , no doubt , be de 
n ied by the protagonists of merit 
pay in educat ion. But, whether in 
tended o r not, these are the results 
w h i c h inevitably fo l low f rom the 
appl icat ion of ideals unsuited to 
educat ion : A n d , whether or not a 
merit system w o u l d be successful in 
solv ing the prob lem of incompetent 
teachers, I contend that the losses 
suffered by more competent teach
er? and by the profession in general 

' w o u l d be sufficiently serious that 
such a business-or iented system 
shou ld not be in t roduced. 

: W h a t w o u l d be the effects of such 
a system? Such obv ious diff icult ies 
as personal i ty confl icts between the 
evaluat ing col leagues and the tea
cher be ing evaluated w o u l d arise. 
But: outs ide of this factor and the 
imp l ied rigidity of curr icula under a 
system of computer ized evaluat ion, 
I feel that serious threats w o u l d be 
posed to the professional ism and 
autonomy of teachers, and thus to 
the general qual i ty of educat ion. 

A n important part of a teacher's 
professional role is the f reedom to 

dec ide o n the organizat ion of the 
courses he teaches, and to deve lop 
teaching programs geared to his 
personal i ty, as wel l as to the 'charac
ter' of each of his classes. This means 
that in many cases the object ives of 
a teacher may differ f rom the ob jec
tives of the organizat ion of wh ich he 
is a part. 

Educat ion is unl ike business and 
industry, wh i ch , to attain the great
est eff iciency and profit, require that 
members wi l l always pursue the 
goals of the organizat ion. Educat ion 
is far too diverse, too personal an 
organizat ion to impose such restric
tions of goal on its members. 

In The Nature and Types of For
mal Organization, Peter M . Blau has 
po in ted out that educat ion is a ser
vice organizat ion, dist inct f rom a 
business organizat ion and that ' the 
welfare of clients is presumed to be 
the chief concern ' of a service or
ganizat ion. The dist inct ion between 
business and service organizat ions is 
clear. W h e n Mr . Co leman writes of 
encouraging members, through 
various incentives, to pursue the 
goals of the organizat ion, he is 
th ink ing of a business, not a service, 
organizat ion. The consequences of 
fai l ing to dist inguish the differences 
between the two kinds of organiza
t ion are made clear in another 
statement by B lau : 

The professionals or semiprofes-
sionals in a service organizat ion 
must steer between two dangers. 
O n the one hand, they must not lose 
sight of the welfare of their cl ients, 
either through concern wi th their 
o w n status and career or through 
preoccupat ion wi th administrat ive 

problems. The latter may become 
manifest in rigid adherence to and 
enforcement of procedures or in 
permitt ing budgetary cons idera
tions to dominate all decis ions (for 
example, consider ing it more im
portant to protect the taxpayer than 
to serve clients adequately in a pub
lic agency). O n the other hand, the 
professionals must not become 
'captives' of their c l ientele and sur
render to them the power to deter
mine the nature of the service f in
ished. To err in the first d i rec t ion is 
to become despot ic or over ly r ig id; 
to err in the second is to become 
subservient. 

W o u l d rigidity of procedure or 
subservience to our 'c l ients ' result 
f rom the appl icat ion of business-
industrial ideas to the educat ional 
system? To answer this ques t ion ; I 
turn to a considerat ion of 'The Cult 
of Efficiency' of 1900 to 1930, and 
its effects, discussed in Raymond 
Cal lahan's forceful study, Education 
and the Cult of Efficiency (Phoenix 
Books, Universi ty of Ch icago Press, 
1965). 

Bureaucracy has been a useful 
social invent ion. It emerged out of 
the need for predictabi l i ty and or
der in the new age of the Industrial 
Revolut ion. The pyramidal-hier
archical organizat ion was successful 
in solv ing the problems out o f wh ich 
it grew. It was so successful , in fact, 
that business methods in general 
were soon be ing app l ied to the 
el iminat ion of waste in 'the b lood
stream of Amer ican l i fe. ' Education 
was an important part of that b lood
stream, and one wh ich was seen to 
be inefficient. So by 1907 such 
books as Classroom Management, 
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by Wi l l i am C. Bagley, were pub
l ished. 

The extent to wh ich eff iciency 
had by then progressed is evident in 
Bagley's thesis that c lassroom man
agement was mainly 'a p rob lem of 
economy : it seeks to determine in 
what manner the work ing unit of 
the schoo l plant may be made to re
turn the largest d iv idend upon the 
material investment of t ime, energy 
and money. From this point of v iew, 
c lassroom management may be 
looked upon as a "bus iness " p rob
lem. ' 

Thus the procedure for br inging 
about more efficient and business
l ike organizat ion of the educat ional 
system consisted of demonstrat ing 
that industry, wi th its strict adher
ence to pr inciples in tended to en 
sure profi ts, was more eff icient w i th 
the money of investors than the 
educat ional system was wi th money 
der ived f rom pub l ic taxation. Few 
critics po in ted out that the ob jec
tives of educat ion d id not inc lude 
the mak ing of profits. A n d , w i thout 
signif icant oppos i t ion f rom the most 
inf luential groups involved in edu 
c a t i o n — administrators, university 
professors and school board off i
cials, radical changes in cur r icu lum 
resulted. 

Practical View Caused Changes 

Members attending the Nat ional 
Educat ion Associat ion meet ing of 
1909 heard the fo l low ing remark: 
'Ord inar i l y a love of learn ing is 
pra iseworthy; but when this del ight 
in the pleasures of learning be
comes so intense and so absorb ing 
that it d iminishes the desire, and 
the power of earning, it is posi t ively 
harmful . ' 

This narrowly practical v iew of 
educat ion soon resulted in changed 
courses of study, he lped a long by 
men l ike A n d r e w Carnegie, w h o be
l ieved that the study of Greek or 
Latin, for instance, was 'of no more 
p rac t i ca l use to (students) than 
Choc taw. ' 

Teaching methodo logy was also 
affected. The ideas of Frederick Tay
lor, of ' t ime-mot ion study' fame 
(assigned tasks over a short t ime 
per iod , and bonuses for work we l l 
done) , became integral parts of 
c lassroom teaching in many cases 
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Other aspects of Taylor 's system 
were also imp lemented. These, 
much more closely connected wi th 
today's recommendat ions for merit 
pay, are evident in the fo l lowing 
select ion, by Joseph Taylor, super
intendent of N e w York schools, in 
1912: 

O n e may easily trace an analogy 
between these fundamentals of the 
sc ience of industr ial management 
and the organizat ion of a pub l ic 
schoo l system. For example: (1) 
The state as employer must co 
operate wi th the teacher as em
ployee, for the latter does not a l 
ways understand the science of 
educa t ion ; (2) the state provides 
experts w h o supervise the teacher, 
and suggests the processes that are 
most eff icacious and e c o n o m i c a l ; 
(3) the task system obtains in the 
schoo l as we l l as in shop, each grade 
being a measured quanti ty of work 
to be accompl ished in a given term; 
(4) every teacher w h o accompl ishes 
the task receives a bonus, not in 
money, but in the form of a rating 
wh ich may have money value; (5) 
those w h o are unable to d o the work 
are e l iminated. . .; (6) the di f feren
tial rate is app l ied to the teacher, 
quantity and qual i ty of service being 
considered in the rat ing; (7) the re
sult ought to be max imum output at 
a low relative c o s t . . . ; (8) the teacher 
thus receives better wages, but only 
after demonstrated fitness for high 
p o s i t i o n ; . . ; 

O n e last unfortunate result of the 
cult of e f i i c isncy was what Cal lahan 
calls 'sel l ing the schools to the pub-: 
l i e ' Adver t is ing campaigns were 
mounted to conv ince the pub l i c that 
'the schools are economica l l y adr 
ministrated. ' Signs l ike ' W e are 
do ing our best. W e wi l l appreciate 
your suggestions' were taken quite 
seriously by the publ ic . From this, 
increased pub l ic contro l of educa
t ion resulted, and the teacher, w h o 
was not a businessman, was no lon
ger the expert in educat ion. These 
and such other results of the cult of 
eff iciency as the cler ical work done 
by teachers to save administrat ive 
t ime, are still w i th us today. 

Obv ious ly the o ld protagonists of 
the cult of eff iciency were more ex
treme in their recommendat ions for 
business ideals in educat ion than 

any current writer wou ld dare to be. 
But there are similarit ies in the ideas 
of the o ld eff iciency experts and the 
recent comments of Mr . Ovans and 
M r . C o l e m a n . Both past and present 
commentators exhibit a c o m m o n 
misunderstanding of the fact that 
there are essential differences be
tween business organizat ions and 
service organizat ions. 

In 1913, Frankl in B o b b i n , then in 
structor in educat ional administra
t ion at the Universi ty of Ch icago , 
wrote 'In any organizat ion, the d i 
rective and supervisory members 
must clearly def ine the ends toward 
wh ich the organizat ion strives. . . . 
They must place incentives before 
the worker in order to st imulate de
sirable effort.' A n d this year Peter 
Co leman wrote , 'If a bureaucrat ic 
system does not, in the incent ive 
arrangements, actively encourage 
its members to pursue the goals of 
the organizat ion, only a small minor 
ity w i l l be dedicated to d o s o . . . . ' 

Values Are Being Reassessed 
It is important to real ize that 

bureaucracy and its hierarchical 
structure once demanded the ded i 
cat ion of its members to fulf i l l the 
object ives set out clearly by the 
organizat ion's executive. But this, I 
bel ieve, is changing. As War ren 
Bennis has noted in Organ/'zac/ons 
of the Future, organizat ions today 
are much more complex than ever 
before, and members of diverse, 
highly specia l ized competence are 
required. A new concept of man, 
'based on increased knowledge ofh 
his complex and shift ing needs, ' is/ 
replacing 'an overs impl i f ied, inno-< 
cent push button idea of man. ' n 

A n d , most important ly, organiza-v\ 
t ional values are be ing reassessed, % 
'based on humanist ic-democrat ic I 
ideals w h i c h replace the deperson
a l ized mechan ized value system of 
bureaucracy. ' 

If we are to witness such encour 
aging developments in B.C. 's edu 
cat ional system, w e must not a l l o w | 
the in t roduct ion of 'the incompe-: ! 
tent teacher' or 'the taxpayer revolt ' / 
as issues to draw our attention from 
the unt imely appl icat ion of princi-i 
pies that w i l l strengthen business-: 
type bureaucracy in 'our ' e d u c a ^ 
t ional system. § 
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Sweden devotes more of its re
sources to education than any 
other western country. A Powell 
River teacher doing post-graduate 
work in Europe last year visited 
Sweden and reports on an im
pressive school system. 

J O H N BURDIK IN 

•[Your country is large geographi
cal ly, but sparsely popula ted. It is 
situated north of main popula t ion 
centers and must endure Song, co ld 
winters. There are natural resources, 
but commun ica t ion and transporta
t ion have unti l recently been dif f i 
cult and cont inue to be expensive. 

If your country is Sweden, you 
have met these chal lenges and 
many more (your language prob lem 
is ever present) and achieved a 
prosperity that is second on ly to 
that of the Uni ted States; a pros
perity that is more enjoyable for 
more peop le in that it is equi tably 
distr ibuted among all your peop le . 
Sweden 's e c o n o m y is the envy of 
many countr ies and, signif icantly, so 
is her educat ional system. 

H o w has this situation come 
about and what lessons d o Swedish 
schoo l ing and society have for us in 
Canada? These were quest ions that 
intr igued me, and al though a few 
weeks of visi t ing are obv ious ly not 
sufficient to prov ide exhaustive or 
def in i te answers, at least they pro
v ided a few clues. 

Sweden's is a planned society and 
her educat ional system is neces
sarily the product of thorough p lan
n ing. Jonas Or r ing , one of Sweden's 
most eminent planners, has ex
p la ined that 'it is possible to 

inf luence our society and our own 
fate by rational methods wi th in a 
democrat ic f ramework. ' This inf lu
ence, it is evident, is being appl ied 
through a highly organ ized, very 
complex , central ly-directed educa
t ional system. 

Because great results are ex
pected, great efforts are being made 
— s o great that Sweden is probably 
mak ing the most generous prov i 
sion of school ing of any nat ion. 
Educat ion is for all in Sweden . The 
Swedes seek to create the 'educa
t ional society' wi th unrestricted pro
vis ion for educat ion for a l l , f rom the 
cradle to the grave. They are c o n 
v inced that on ly through massive 
educat ional efforts is it possible to 
ensure progress and security in a 
wor ld of rapid cultural and techno
logical change. 

Sweden has been labeled 'a p lan
ner's paradise' wi th some justi f ica
t ion. It may have earned this label 
because its people appear to w e l 
come p lann ing; they are d isc ip l ined, 
and take 'naturally' to rational pro
cedures. Certainly, there seems to 
be very general acceptance of their 
careful ly devised and researched 
educat ional prov is ion. 

Their new comprehensive schoo l , 
w h i c h is the basic, compulsory 
schoo l for everyone, is famous. Af ter 

APRIL 1970 



n a n y years of extensive trial and ex
per iment the n i r ear comprehen
sive school was in t roduced in 1962 
and is now the universal provis ion. 
A l l chi ldren must attend this school 
at age seven; provis ion for younger 
chi ldren is made in day nurseries, 
play schools and kindergartens 
w h i c h are organ ized by the State 
Wel fare Board. 

The chi ld is immedia te ly intro
d u c e d to the nat ional , standard cur
r iculum. Dur ing the first year of the 
jun io r leve l—equiva lent to our pri
mary school—'the ch i l d w i l l be given 
an 'easy start' and wi l l attend for 
on ly four hours a day in a class 
w h i c h by law may not exceed 
25 pupi ls. Emphasis is upon literacy 
skil ls and these are qui te formally 
and thoroughly taught. 

The pupi l is p rov ided w i th every 
faci l i ty—transportat ion to and from 
schoo l (almost comp le te conso l ida
t ion of rural schools has been ac
compl ished so that un i form school 
ing (equality?) may be prov ided 
throughout the country) , wri t ing 
materials, textbooks, aprons, PE 
equipment , and art materials are all 
p rov ided free and (to the amaze
ment of Canadian visitors at least) 
become the property of the student 
at the end of each schoo l year. 

Every effort is made to ensure that 
every pupi l has acqu i red basic liter
acy and number skil ls du r ing these 
first years, Ch i ld ren w h o are having 
diff icult ies in learning in any subject 
might be enrol led in ' c l i n i c ' classes 
or 'specia l ' classes or in 'specia l ' 
schools or be taught by ' travel ing 
teachers '—the b l ind and the deaf in 
part icular receive the latter two 
k inds of provis ion. 

It is c la imed that Swedish is rela
t ively easy to learn to read and write 
compared to Engl ish, and that there 
are therefore fewer ch i ld ren with 
reading problems in Sweden . H o w 
ever, extensive remedia l act ion is 
taken for those w h o d o have diff i
cult ies, The hours of schoo l ing are 
increased /gradually : unti l the fifth 
grade, w h e n the max imum of 35 
hours (lesson per iods of 45 minutes) 
is reached. ; 

The off icial second language, En
gl ish, is in t roduced in the fourth 
grade and cont inued all through the 
comprehensive schoo l for every stu

dent. O ther opt ional languages are 
in t roduced at the seventh and ninth 
grades. English, mainly oral at first, 
is very thoroughly taught and it is 
relatively easy for English-speaking 
visitors (teachers) to teach classes of 
Swedish pupi ls f rom about the 
seventh grade up. 

Nat ional ly administered examina
tions are taken by all chi ldren at the 
end of the sixth grade, the results of 
wh ich are used to counsel pupi ls 
(and parents) about wh ich opt ional 
subjects they might have most suc
cess in dur ing the seventh and 
eighth grades. A t these levels, all 
pupi ls ' read ' the same subjects for 
30 hours a week, but can take either 
an easier general course or more 
dif f icult courses in mathematics 
and English. Pupils have five groups 
of opt ional subjects to choose from 
for the remaining five hours a week. 

Ano ther state examinat ion is 
taken at the end of the eighth grade 
when pupi ls must dec ide upon 
wh ich of nine alternative l ines—five 
mainly theoretical and four mainly 
pract ical—they wish to pursue. At 
each stage the pupi l and parents 
have the f inal say and must sign a 
contract signifying that the program 
is one they have chosen. 

Careers teachers attempt to pur-
suade pupi ls into making 'sensible' 
choices, but every effort is made to 
assist every pup i l , irrespective of the 
suitabil i ty of his cho ice , by means of 
observat ion classes. Where extra 
help is needed , t imetable a l lowance 
is made for it, and special tuit ion 
after schoo l is p rov ided. Whenever 
a m in imum of five pupils choose a 
subject (almost irrespective of what 
it is), a teacher must be provided for 
that 'class. ' 

The alternative lines in the ninth 
grade are cal led the gymnasium 
l ine, l iberal arts l ine, technology 
l ine, commerc ia l l ine, soc io -econo
mic l ine, general practical l ine, 
technological practical l ine, trade 
l ine and domest ic sc ience l i ne— 
each obv ious ly being preparatory 
for study in the post-comprehensive 
school system, to wh i ch about 8 5 % 
of the pupi ls wi l l p roceed. 

Experiment and innovat ion wi th 
curr icu lum and organizat ion for the 
comprehensive school proceed on 
a national scale; new methods and 

programs are introduced as soon as 
they have been thoroughly tested 
and approved by the central curr i 
cu lum organizat ion. At present 
changes are being made to prov ide 
for the introduct ion of a comple te ly 
re-organized post - comprehens ive 
school system, wh ich wi l l consist of 
a single type of school in place of 
the present three types of schoo l . 

At present about a third of the 
comprehensive school graduates 
qual i fy for the Gymnas ium, the aca
demic high schoo l ; the remainder 
p roceed either to the Cont inuat ion 
School wi th its social services l ine, 
economics l ine and technology l ine 
or to the Vocat ional Schoo l . In these 
schools a very w ide cho ice of o p 
tions is p rov ided, especial ly in the 
Vocat iona l Schoo l , where extremely 
generous provision for practical 
subjects is made, wi th only a m in i 
m u m of required academic subjects. 

Dur ing the last 18 years the 
number of students taking the r igo
rous academic program of the G y m 
nasium has increased roughly five 
times. It is c la imed that this hao 
been accompan ied by an overal l in 
crease in quality through the app l i 
cat ion of new teaching methods and 
materials. 

Educational Potential Is Not Fixed 
The Swedes are conv inced that 

the educat ional potential of their 
peop le (or of any nation) shou ld not 
be v iewed as a fixed quantity. They 
assert that prov id ing very broad 
educat ional opportuni t ies, to w h i c h 
all have equal and unrestr icted ac
cess, can cont inuously raise the gen
eral level of performance. In fact, 
they bel ieve that the educat ional 
per formance of their society must 
be cont inuously improved if they 
are to achieve their goals of progress 
and security in the future. Their ex
periments indicate to them that a l l , 
inc lud ing the most moderate ly en 
d o w e d , can learn o n a scale not 
cons idered possible even a decade 
or so ago, but to achieve this, c o n 
siderable intell igent p lanning and 
appl icat ion are essential. 

Education is therefore accorded a 
very high place in Sweden. The 
Swedes are conv inced that modern 
industrial societies can no longer be 
content to let the schools react in 
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Third year class at Huddinge. We liked the 
separate workroom (in the background) 
provided lor each class. 

due course to the impulses they 
receive f rom society at large. In
stead, the schools themselves must 
act as a motor in deve lopment , and 
their task must be to exploi t to the 
full the educat ional potent ial of the 
peop le—the nation's most valuable 
natural resource. 

Every effort must be made to f ind 
better and better ways of teaching 
and learning to meet ever-changing 
demands and condi t ions. Research 
is therefore given a high place, and 
the f indings o f research are tested 
in schools and appl ied qu ick ly and 
complete ly . Every solut ion is seen 
as temporary and no pattern or 
mode of educat ion is regarded as 
the ult imate. 

Educat ion is seen as the lever by 
means of wh ich a modern , plural is
tic society can lift itself and the ind i 
v idual to ever higher levels of func
t ion, both in technological p roduc
t ion and in cul tura! i ife. The Swedes 
strongly deny that there is neces
sarily any corVlict between the eco
n o m i c necessities and the cultural 
aspirations of society. 

Basic Education Is Compulsory 
In particular, then, what educa

t ional beliefs and practices do the 
Swedes have? First, they bel ieve that 
basic educat ion must be c o m p u l 
sory for all for a m in imum of n ine 
years. They argue that in a d e m o 
crat ic society it is not on ly the ina
l ienable right of everyone to receive 

an educat ion that w i l l enable h im to 
funct ion as a c i t izen, but also the 
duty of every c i t izen to obta in the 
'necessary' educat ion to the best of 
his abil ity. They see that what is 
necessary now is to impart to young 
people a techn ique—and a w i l l — 
cont inuously to learn anew for 
themselves, cont inuously to absorb 
new experiences and translate them 
into usable knowledge. 

It fo l lows, the Swedes reason, that 
when schoo l ing is compulsory , to 
reject a ch i ld f rom a desired l ine of 
educat ion against the wishes of the 
pup i l and parents is inadmissible. 
Schools must therefore be 'schools 
of opt ions. ' Streaming, setting or 
any other dif ferentiat ing devices are 
to be resisted. Even though pupi ls 
may not necessarily avail themselves 
of them, every oppor tun i ty must be 
prov ided and pupi ls given the 
chance to succeed pr fail at what
ever level to wh i ch they aspire. 
Special izat ion in schoo l is to be 
avoided or de layed, for it tends to 
restrict choices. 

Pupi l assessment is cont inuous. 
Examinations are designed mainly 
to assist in diagnosis and to provide 
a basis for counsel l ing. The o ld lec
ture method of teaching (with the 
teacher as dispenser of knowledge) 
is rapidly be ing replaced at all levels 
by provis ion of gu ided, indepen
dent study programs wh ich ut i l ize 
a mul t i tude of learning aids and 
media. 

A thorough search for obstacles 
that can prevent individuals from 
achiev ing their highest educat ional 
levels has been made. Whether 
these obstacles are geographical , 
socia l , economic , environmental or 
att i tudinal, they are assiduously 
countered. Pupils attending school 
after the age of 16 are pa id an a l low
ance by the State, and if they must 
l ive away from home, are complete
ly provided for. Ch i ld ren of parents 
w h o are not at home after school 
('key' children) are encouraged to 
stay at school to participate in pro
grams that prov ide recreational, 
cultural and play activities under the 
guidance of special ly trained staff 
(and to be fed). Extensive free adult 
educat ion programs are prov ided 
and any adult w h o enrol ls in ful l -
t ime educat ion receives a l iv ing 
a l lowance and free tuit ion. 

O f all the Western countr ies, 
Sweden is probably making the 
largest educat ional effort in propor
t ion to her size. Hav ing reached the 
conc lus ion that in this post-atomic 
wo r l d the on ly effective defense 
and means of achiev ing security is 
through emphas iz ing educat ion, 
few resources are al located to mi l i 
tary expenditures. 

The d isc ip l ined exploi tat ion of 
Swi -den 's natural and human re-
M HI i r e s through educat ional efforts 
i u i reated the most prosperous 
i n d u s t r i a l nat ion in Europe. A visitor 
i - . u u i o i but be impressed. § 
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STUDENTS 
CAN'T HELP BEING 

NON-INTELLECTUAL 

-and we're 
not doing much 
to make them feel 

well 
adjusted 

«rSome teachers, part icularly those 
in urban secondary schools, may be 
sensing a kind of non- inte l lectual -
ism among their students. This isn't 
imag ined ; it's real ! 

It may take the form of a resis
tance to analyz ing poetry, to p rob
ing for histor ical detai ls, to wr i t ing 
essays or to do ing more than e le
mentary mathematics. There may 
also be tendency for students to 
want to discuss a topic rather than 

Now at Campbell River Senior Secondary 
School, the author previously taught at 
Centennial School, Coquitlam. 

write about it, and then to resist the 
researching of details for in formed 
discussion. There may be a prefer
ence for talking in generalit ies and 
sensing the cl imate of response of 
their classmates. 

You may be conv inced that the 
kids are just lazy. But I don ' t t i ink 
it's as s imple as that. I think the s t u 
dent is non- inte l lectual , and wi th 
good reason. 

Student rebel l ion, throughout 
secondary schools and universit ies, 
is essentially a normal response to 
the discrepancy between the intel-

R A Y M O N D P. G R I G G 

lectual object ives of those institu
tions and the student's awareness of 
what constitutes reality and mean-
ingfulness to h im. 

Non- inte l lectual ism is entirely 
compat ib le wi th the e lect ronic age. 

The majority of in format ion the 
student receives comes through 
radio and televis ion. Radio content 
is both vo ice and mus ic ; television 
adds a visual informat ion source as 
we l l . These 'mosaic ' informat ion 
sources are what the adolescents 
are accustomed to. 

Yet the printed wo rd—wha t tea-
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chers expect the student to learn 
f rom—is un i -d imens iona l . Worse 
st i l l , it is segmented and abstract, 
essential ly oppos i te to the e lect ron
ic and mult i d imensional env i ron
ment wi th wh ich the student has 
grown up. 

Radio in part, and TV more fully, 
e l iminate the unrealistic abstraction 
and l inearity of print and replace it 
w i th feel ing through voice and fac
ial expression. ' Electronic in forma
tion becomes more realistic and 
more anthropocentr ic , as all human
istic in format ion must be. 

Indeed, schoo l is a place where 
young peop le go to interrupt their 
educa t ion ; a place shut off f rom the 
visual-auditory wor ld where they 
grew up and to wh i ch they are we l l 
adjusted. A n d they are being taught 
by teachers w h o are intel lectual ly 
or ien ted—reared pr imari ly on 
books, pr int culture. 

Mu l t i -med ia or ientat ion is not 
necessarily better than print o r ien
tat ion—but they are different. 

The student's response to educa
t ion must be respected because the 
assumpt ion must be made that he 
is more in tune wi th the con tem
porary than his teachers of a gener
at ion o lder . This is not to say that 
students are right and teachers 
w rong about educat ional ph i loso
phy ; on ly that the younger genera
t ion is always more unconsciously 
adjusted to the present env i ron
ment because they are growing up 
in it. 

They sense when they are learn
ing what they should know. The 
teacher thinks that he knows what 
they shou ld learn. The discrepancy 
between these two views wi l l be de 
termined primari ly by h o w long the 
teacher has been teaching and h o w 
staid he has been in his methods. 

This di f ference of attitude exists 
because schools and universit ies, 
teachers and professors, are pr i 
mari ly intel lectual. Present educa
t ion is based upon the segmenta
t ion and analysis of informat ion 

wh i le the predominant m o o d of the 
modern informational env i ronment 
is based upon the synthesis of ideas. 

TV and movies are best at putt ing 
ideas together, but print, because of 
its inherent slowness, is best at tak
ing ideas apart. Teachers are at
tempting to break d o w n ideas to 
br ing about understanding; stu
dents are attempting to put ideas 
together to br ing about under
standing. 

TV has taught—along wi th radio 
and, to some extent, newspapers— 
that the intel lectual point of v iew, 
being essentially f ixed and rational 
and analyt ical , is inval id. Instead, 
being 'with-it, ' having a feel ing, an 
att itude or a sensitivity toward a 
subject, is to be educated. 

Some aspects of this concept of 
learning, of knowing , have long 
been in existence in the Or ient . 
Eastern thought is essentially a pro
cess that is opposi te to Western 
thought. The Eastern thinker thinks 
naturally in comprehens ive terms 
and then must force himself to ana
lyze to f ind the speci f ic components 
of a concep t ; the Western thinker 
tends to see the components first 
and then must labor, by synthesiz
ing the components , to understand 
the comprehensive. 

A lan Watts and other social ph i l 
osophers have long noted wi th c o n 
v inc ing ev idence that the East is be
coming Western and the West is 
becoming Eastern. O u r educat ional 
system, therefore, is attempting to 
perpetuate a Western educat ional 
method in a wor ld that is deve lop
ing Eastern thought processes. 

A fundamental quest ion is posed. 
M a y b e we should examine some of 
our basic precepts about learning 
and understanding—that learning 
has to be a process of breaking 
d o w n an unknown into its c o m 
ponents and then reconstruct ing the 
pieces, that understanding has to 
come through a process that ut i l i 
zes only examinat ion and explana
t ion. Understanding is surely a res

ponse to the total, not the partial. 
The who le must always be greater 
that the sum of its parts. 

It is interesting that students may 
thoroughly enjoy a song—possib ly 
one such as Leonard Cohen 's 'Suz
anne '—wi thout really understand
ing it in the sense that they can 
explain it. What they respond to is 
the unanalyzed and unsegmented 
total effect of the sp»md and the 
m o o d of the words. They may sense 
what the song is about, and be re
luctant to examine it for fear of 
losing the magical ly del icate effect 
of pure feel ing. What , for example, 
are the effects of analyzing the aes
thetics of a kiss? 

What essentially is the relat ion
ship between intel lect and being? 
Descartes exercised all his intel lec
tual and rational prowess and ult i 
mately came to the conc lus ion that 
he must be because he was th inking 
about being. Jhe slightest bit of c o n 
siderat ion should reveal that that 
was hardly an astounding conc lu 
s ion. It is interesting to consider 
what he w o u l d have done if he had 
made a wrong deduct ion and was 
forced to conc lude that he wasn't. 
Fundamental ly, human questions 
are not understood intel lectually. 

A Lebanese writer, Kahl i l G ib ran , 
notes that, ' W h e n you have learned 
all you can know, then you may be
gin to sense what you should know. ' 
His point is clear. Learning in the 
convent ional intel lectual sense is 

only one way of acqui r ing under
standing and it may be satisfactory 
for on ly the most superf luous k ind. 

Certa in ly intel lect a lone does not 
apply to humanist ic questions. A 
man is not moral because he knows 
what moral i ty is; it is because he 
feels what it is. 

Ideas of a truly pro found nature 
are not intel lectual , rational or aca
demic . Creativity and genius have 
the strange characterist ic of sensing 
new hor izons, not bu i ld ing them. 
The idea is segmented on ly to ex
plain it, not to understand it. 
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The student of the e lectronic age 
—pardon the c l ich6—is th inking 
more Eastern, less analyt ical ly be
cause the instant, synthesiz ing and 
mul t i -d imensional characteristics of 
the e lectronic wor ld more closely 
cor respond to the real thought pro
cess than prjnt does. Print, and 
speech for that matter, del ineate ex
per ience a long a un i -d imens iona! 
plane. 

To speak or to wri te, we must un
naturally shuffle the pattern of natu
ral th inking into the pattern of print 
or speech. TV and movies are mul t i 
planar (sound and s ight—each of 
these may be mult i -p lanar in them
selves) and thus more closely re
lated to real truth, real awareness. 

The Criterion Is Shifting 
The di f ference between the l ine

arity of print and the mosaic of the 
audio-visual corresponds to the dif
ference between the intel lectual i ty 
of understanding and the mosaic of 
understanding. The mul t i -d imen
sional quali t ies of radio, f i lm and TV 
leave no doubt in the m ind of the 
adolescent student about wh i ch is 
the proper avenue to proper under
standing. 

There is a further di f ference be
tween the e lect ronic wor ld and the 
print wor ld that is convert ing the 
student to be non- inte l lectual . The 
pr inted w o r d is stationary enough 
to be examined o r / i f you l ike, to 
permi t intel lectual izat ion. F i lm, rad
io and TV d o not stop for examina
t ion. They create the more realistic 
impression that understanding is 
really passing sensations and fee l 
ings, not f ixed and isolated seg
ments of informat ion. 

Thus the student becomes non -
intel lectual because intel lect, the 
extension of print, is not compat ib le 
w i th the sense of awareness to 
w h i c h the electr ic env i ronment has 
brought h im. 

There is a considerable case 
against the val idi ty of the intel lec
tual process. Certain kinds of know
ledge, possibly all humanist ic know
ledge, is shift ing the cri ter ion for 
val id i ty f rom whether it stands up to 
examinat ion or analysis to whether 
i t ' fee ls ' right. 

It is no co inc idence that the pop 
ular musics are pr imit ive in nature 
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(and mul t i -media) ; that the drug 
craze, as it is ca l led, is a m ind -
expanding search (not mind in the 
intel lectual sense); and that there 
is an influx of such Eastern and non -
intel lectual ideas as Z e n , Transcen
dental Med i ta t ion (10,000 adherents 
in B.C. a lone, I understand), Bud
dh ism and Yoga. 

Other environmental factors dis
courage the student f rom being 
intel lectual. 

This is an envi ronment of vast in 
format ion movement as we l l as 
rapid informat ion obsolescence. 
The effects are noteworthy. Randal l 
Jarreil in his essay, A Sad Heart at 
the Supermarket, comments that 
even the Bib le and Shakespeare are 
now cons idered 'esoter ica. ' 

C o m m o n knowledge is now this 
week's edi t ion of TV Guide, Time 
magazine and today's newspaper. It 
is vast, but ephemera l , and lacks 
(because of its ephemeral i ty) the 
sense of tradit ion toward w h i c h 
most schoo l learning is geared. 

The vastness of the present i n 
format ion f low drowns the rele
vance of tradit ional in format ion; the 
ephemeral i ty quest ions its val idi ty. 
Yet, in spite of this, the student is 
forced to d ig into the petr i f ied de 
posits of history for peop le and 
events that, in his frame of refer
ence, bear no relevance to the 
present that he is so vitally c o n 
cerned w i th . His speeded-up e lec
trical env i ronment has told h im 
that last year is history. Anyth ing 
much o lder is palaeontology. 

Only the Present Is Relevant 
The student is conv inced that 

only the present is relevant to the 
present. A n d he may be right. 

O n e more aspect of this subject 
is still to be explored. In Under
standing Media, Marshal l McLuhan 
explains that the electr ic env i ron
ment is re-tr ibal iz ing man. The 
same is happening to the student. 

The emot iona l d imens ion of the 
word that is spoken and the face 
that is seen has made the student 
more and more social and less and 
less intel lectual . He w o u l d prefer 
to discuss issues and feel the 
emot ional and att i tudinal atmos
phere of his peers than d ig into the 
depth of some idea privately 

through a book. Indeed, a book 
scholar detaches himself f rom 
peop le to learn; the elect ronic 
scholar involves himself w i th the 
vo ice and the faces of peop le to 
learn. 

The pace of modern informat ion 
movement contr ibutes to the dis
p lacement of the book. Books pro
vide s low informat ion feedback. 
Nearly a year may transpire be
tween the t ime an event occurs and 
an author presents it in print to the 
publ ic . 

This snail 's speed of in format ion 
transfer impl ies two things; first, 
that there is t ime to look at an issue 
in depth because topics are chang
ing so slowly, and second , that 
s ince the event is l ikely to have be
come history in that year, there is 
little or no need for the student to 
personal ly identify w i th the event. 
Hence books cause detachment and 
in-depth study, exactly the pr imary 
characteristics of the intel lectual , 
the academic and their cong lomer 
ate, the s low- respond ing pub l ic . 

TV, radio and newspapers, on the 
other hand, have an oppos i te effect. 
Informational transfer is almost in 
stantaneous. The impl icat ions are 
clear; there is little t ime for s low, 
in-depth considerat ion because the 
issues are coming and going more 
rapidly and with,greater concent ra
tion than there is t ime for. 

Moreover , the informat ion is a l 
ways relevant when it is presented 
because there is no t ime lag. It is 
never histor ical . It therefore de 
mands involvement and the super
ficial perusal of large amounts of 
informat ion. Electr ic med ia def ine 
the non- inte l lectual and its c o n 
glomerate, the emot iona l and fast-
mov ing new social response cal led 
the mass. 

The publ ic 's temperature is taken 
by o p i n i o n ; that of the mass, by 
emot ion . The student responds the 
same way. H e is interested in what 
his attitude should be rather than 
what his argument shou ld be ; inter
ested in immediacy, not delay; in 
terested in involvement, not detach
ment. 

He simply can't help being n o n -
intel lectual. A n d we' re not do ing 
much to make h im feel wel l 
adjusted! § 
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Take a seat at one 
of your own classes. 
It's easy. A l l you need is a K O D A K E K T A G R A P H I C pro
jector and some slides. 

K O D A K E K T A G R A P H I C projectors mean trouble-free 
gravi ty feed, spi l l -proof trays, rapid t ray change and 
a bui l t - in ruggedness that wi l l take a l l the work you 
give them and come back for more. Coup le this to a 
terrif ic l ine-up of accessories and you've got versa
t i l i ty un l imi ted. 

There's the EK T A G R A P H I C film strip adapter — turns 
your jamproof sl ide projector into a jamproof film 
strip projector. A sound synchroniser that allows 
easy showing of synchronised sound-sl ide programs. 
A complete range of lenses for superb sharpness and 
clar i ty under any conditions. A n d to show your slides 
and films, what else but the K O D A K E K T A L I T E screen. 
Y o u get the brightest image in broad dayl ight with 
no loss of deta i l or color. G e t a K O D A K E K T A G R A P H I C 
slide projector, then take a seat and enjoy yourself. 

Contact your K o d a k dealer, he's in the 
Y e l l o w Pages, or wr i te : 

Education Markets Division, 
Canadian Kodak Co.. Limited, 
Toronto 15. Ont. 



HUNDREDS OF 
B.C. TEACHERS 

HAVE BOUGHT THEIR 
NEW CARS 

THROUGH TRIAD 

HERE'S W H Y ! 
1. The LOWEST Price — without haggling! 

(or do you en/oy It?) 

2. ALL Makes and Models — at one location! 
(so we have no bias) 

3. FULL SERVICING and Warrantiest 
(We guarantee It) 

4. B.C. Teachers Credit Union Financing 
(We recommend it) 

5. ALL OPTIONS at Factory Cost! 

SAMPLE PRICES 

NEW 1970 Dodge Dart 
from $2595 

NEW 1970 Mustang 
from $2950 

NEW 1970 Olds 
Cutlass irom $2995 

NEW 1970 Volvo 
from $3095 

NEW 1970 Sunbeam 
Alpine GT 
from $2625 

Campers 
from $1000 

TRIAD LEASING COMPANY LIMITED 
#240 • 1070 West Broadway, Vancouver 9, 732-7833 
Office Hours: 3-9 p.m. weekdays; 10 a.m.-4 p.m. Saturdays 

W. R. (Bill) Stonier, President 

rtPOGRAPHEKS DESIGNERS PRINTERS 

EVERGREEN PRESS BOOKBINDERS DESIGNERS 

626-22Z\ EVERGREEN PRESS PRINTERS LITHOGRAPHERS 

TYPOGRAPHERS LITHOGRAPHERS PRINTERS 

BOOKBINDERS EVERGREEN PRESS 

PRINTERS 6*2-7722 LITHOGRAPHERS 

EVERGREEN PRESS BOOKBINDERS 325-2231 

DESIGNERS LITHOGRAPHERS 

TYPOGRAPHERS EVERGREEN PRESS 

625-223\ PrWHTEfiS BOOKBmOBBS 

LITHOGRAPHERS EVERGREEN PRESS 662-7722 

325-2231 EVERGREEN PRESS DESIGNERS 

PRINTERS BOOKBINDERS 662-7722 
EVERGREEN PRESS 682-7722 PRINTERS LITHOGRAPHERS 
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Mrs. Cowx's pupils learn a Spanish song using I.t.a. 

Teachers Agree 
i.t.a. Is Better 
Continued Irom page 283 

T . O . spel l ing expressed the v iew 
that i.t.a. had had a deleter ious ef
fect on chi ldren's spel l ing in T . O . 
Hence the verbal ev idence given by 
infant teachers, as we l l as observa
tions in schools, led to the c o n c l u 
s ion that teachers' or iginal fears that 
the use of i.t.a. w o u l d be l ikely to 
have a harmful effect on chi ldren's 
spel l ing have not been just i f ied. N o 
ev idence of a dec l ine in spel l ing 
abi l i ty was noted in infant classes 
and there were certain indicat ions 
o f improvements. ' (p. 74) 

Southgate's cautious note of 'cer
tain indicat ions of improvements ' 
have received rather strong suppor t 
in the new fifth-year fo l low-up tests 
ment ioned earlier. In these, the T .O . 
spe l l ing attainments of the i.t.a. 
pupi ls were signif icantly super ior to 
those of the T .O . s tudents ; A n ear-
ler independent study by Margaret 
Peters 8 of the Cambr idge Institute 
of Educat ion in England reached a 
conc lus ion w h i c h may explain w h y 
i.t.a. students achieve surprisingly 
super ior attainments in T . O . spe l l 
ing after the transit ion stage is 
passed. She found that ' i.t.a. taught 
ch i ld ren, wi th their more systematic 
and economica l attack, present a 
more receptive base for the teach
ing of spel l ing convent ions. ' This, 
she suggests, was because the ex
periences of regularity of relations 
between the. i.t.a. characters and 
the phonemes of spoken English 
prov ided a k ind of perceptual train
ing w h i c h left the i.t.a. student after 
transit ion wi th ' the sort of n o n -
redundant " ske le ta l " structure f rom 
w h i c h convent iona l English spe l l 
ings can be readily deve loped. ' 

Which Children Do Best with i.ta.? 
Southgate was unable to give a 

s imple general izat ion in answer to 
this quest ion. The teachers were 
somewhat d iv ided in their op in ions : 
' M o r e than half the teachers wi th 
w h o m discussions took place were 
conv inced that the use of i . ta . was 
benef ic ia l to chi ldren of all levels of 
in te l l igence/Th is conv ic t ion related 
to-:earlier,- easier beginnings, as we l l 
as to increased standards in both 

reading and wri t ten expression. O f 
the teachers w h o d id not ho ld this 
v iew, a p ropor t ion thought that it 
was most effective wi th chi ldren of 
low intel l igence and least effective 
wi th ch i ldren of high inte l l igence; 
the remainder reversed this c o n 
c lus ion. ' (p. 84) 

".,.- The statistical data from the or i 
ginal Brit ish experiments, however , 
show conclus ively that the biggest 
improvements in test scores pro
duced by i.t.a. occur among the 
superior students—those w h o learn 
to read satisfactorily wi th T .O . any
way. In i.t.a. these students seem to 
race ahead faster than ever. 

But most pract ical teachers are 
concerned about the other stu
dents—those w h o are more l ikely to 
fail in T .O . H o w does i.t.a. help these 
chi ldren w h o are more 'at risk'? The 
earlier reports from the British ex
periments were extremely caut ious 
on this ques t ion—even pessimis
tic. However , in 1969, data were re
ported from new analyses and from 
the fo l low-up study. These articles 
report, for example , 9 that 'i.t.a. re
duces the propor t ion of poor 
achievements both in reading and 
spel l ing. The results of new fo l low-
up tests show that these advantages 

of i.t.a. persist unti l at least the fifth 
year of schoo l . ' 

Professor Magda len V e r n o n 1 0 

also has commented on the results 
of the or ig inal British exper iment 
that ' there were fewer chi ldren of 
poor reading abil i ty in the i.t.a. than 
in the T .O . group. ' i.t.a.'s effect in 
reducing the inc idence of reading 
failure seems l ikely to be regarded 
as its greatest benefit in most class
rooms. 

British Conclusions 

For ten years i.t.a.'s proponents 
have had to work hard to prove the 
wor th of the new alphabet. The o p 
pos i t ion to i.t.a. has rested easily o n 
the long history of tradit ion and 
convent ion o n w h i c h the use of T . O . 
is based. Probably, most profession
al educators have been wai t ing, 
qui te proper ly, for more conclus ive 
ev idence on i.t.a.'s effects, a l though 
some seem to have bel ieved that 
T . O / s tradit ional use must be based 
on what they consider is the obvious 
fact that T .O . provides the best way 
to learn to read the T .O . that one 
must read for the rest of one's 
l i fet ime. 

N o w the ev idence has accumu
lated to the contrary, and it is qui te 
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ISSUE BY 
ISSUE THE EPIC 

STORY UNFOLDS 
UNTIL AFTER 112 

WEEKS IT BUILDS 
TO 7 IMPRESSIVELY 

BOUND VOLUMES. 

THE HISTORY OF THE 

English Speaking 
Peoples 

Here is Churchil l 's famous History of the English Speaking 
Peoples in a totally new, weekly magazine format. This . 
momentous work is complemented by the articles of 400 
special contributors and 6000 illustrations, maps and 
diagrams, mostly in full colour. Compell ing, attractive and 
easy-to-read, the 112 weekly issues are only 750 each, 
$84.00 for the complete set. 

Subscriptions from 
T H E R Y E R S O N P R E S S 
299 Queen Street West 
Toronto 133, Ontario 

Horseshoe Bay 

Whyteclll 
. . . own a delightful 
WATERFRONT LOT 

only eight miles from 
downtown Vavcouver 

PASSAGE ISLAND 
for people who love the sea 

Thirty-two acres of beautiful, park-like forest. Coves, 
beaches; bluffs and rocky headlands. Breathtaking 
views of sea, mountains and city. Waterfront lots at 
$6,500'with only 10% down. For free transportation 

'call 682-5674. 

Point 
Crey E S T A T E S L T D . 

6 6 0 HOWE STREET, VANCOUVER, 1. B . C . 
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clear that this bel ief is unjust i f ied. 
As Warbur ton says in his report to 
the Schools Counc i l (pp. 234-5): 
T h e r e is no evidence whatsoever 
lor the belief that the best way to 
learn to read in traditional orthog
raphy is to learn to read in tradition
al orthography. It would appear 
rather that the best way to learn to 
read in traditional orthography is to 
learn to read in the initial teaching 
alphabet.' 

Because the research conducted 
over the past ten years has produced 
'no evidence whatsoever' in sup
port of T .O. , but a great deal of evi 
dence to sustain the claims of i.t.a., 
the Min is ter of State for Educat ion 
and Science in England and Wales 
has given her support to off icial ac
tions wh ich seem bound to lead to 
the eventual oust ing of T .O . f rom 
beginning reading classes in Britain. 
Its p lace, w i th equal certainty, w i l l 
be taken by the i.t.a. alphabet. 

i.t.a. i n B . C . 

British schools were first to use 
i.t.a. in 1961. Two years later it 
spread to the Uni ted States, and 
soon it was taken up in other parts 
of the Engl ish-speaking wor ld , in 
c lud ing Canada, Austral ia and Ber
muda , as we l l as for teaching English 
as a second language in many other 
countr ies, such as Russia, India and 
Niger ia . 

In Canada , B.C. has been in the 
vanguard of the deve lopment of 
i.t.a. The Vancouver Schoo l Board 
first instituted i.t.a. instruct ion in 
1965 in five Grade 1 Ciasses . By the 
fall o f 1969, 83 classes wi th first 
grade pupi ls had adopted i.t.a. This 
represents approximately 4 0 % of 
the classes at this level . Thus the 
propor t ion of Vancouver, beginners ' 
classes using i.t.a. is about doub le 
the propor t ion for England and 
Wales as a who le , but several British 
cities have 100% of their first year 
classes in i.t.a. Several other B.C. 
schoo l districts are using i.t.a., in 
c lud ing V ic tor ia . 

The rapid growth of i.t.a. in B.C. is 
based on the same foundat ion as its 
expanded use in the country of its 
bi r th—teacher enthusiasm for an a l 
phabet they have tested out for 
themselves and found highly suc
cessful . B.C. teachers have found the 

same benefits as those reported by 
Vera Southgate in her report to the 
Schools Counc i l . 

For example, Mrs. I. Cowx , first 
grade teacher at Macau lay School in 
Vic tor ia , summar ized her o w n per
sonal exper ience of i.t.a. at the end 
of the first year as fo l lows : 

1. Every chi ld has learned to read. 
N o pup i l feels that reading is too 
diff icult or that he or she cannot 
learn to read. A l l have exper ienced 
success. 
2. The goal of independence in both 
reading and wr i t ing in i.t.a. is 
reached in four to five months. 
3. Pupils wri te their own thoughts 
wi thout frustration and concentrate 
for longer periods of t ime wh i le 
wr i t ing, than under the regular sys
tem. 
4. There are no interruptions to ask 
h o w to spell so seatwork assign
ments require less supervis ion and 
group instruction is more easily 
mainta ined. 
5. Creative wr i t ing gives a clearer in 
sight into the chi ld 's m ind through 

Is More Than Nuggets 
It is the last frontier — the quiet 
wilderness. Outdoor living, boiling 
coffee, camptire smoke. Spell of the 
north, northern lights, the midnight 
sun. The Yukon is fish, and gold in a 
pan fresh from the creeps. Above a l l , 
the Yukon offers something beyond 
price — hospitality. Try it. 
For complete information write 

Yukon Trairel Dept. o 0 
WHITEHORSE, YUKON, CAN ADA*A I* 

| At-I 
J NAME | 
I ADDRESS - | 

1 CITY/TOWN - | 

| PROV./STATE ZIP :.. | 
|_ _40BCT_ _ _ _ _ _ _ _ _ _ _ _ „ J 

ideas that can be easily expressed on 
paper. 
6. The reading material used, right 
f rom the start, is interesting and 
var ied, so that indiv idual preferen
ces and maturity levels are more 
easily accommod ' . i ed . 
7. W o r d attack skills are greatly i m 
proved and the size of a word is 
never considered a barrier to ex
pression by the pupi ls. 
8. The transfer to reading in T .O . 
occurs at a higher level than is 
reached dur ing the first year under 
the regular system. 
9. Pupils do much more wr i t ing and 
gain greater dexterity in the use of a 
penci l because of the slightly more 
compl ica ted forms mastered w h e n 
wr i t ing in i.t.a. This should be e d -
vantageous in transferring f rom 
pr int ing to wr i t ing. 
10. Mistakes in pronunc ia t ion are 
detected more fully under i.t.a. and 
correct pronunc ia t ion is e m p h a 
s ized more fully. 

N o wonder that Vera Southgate's 
very first conc lus ion f rom her re
search was: 'W i th on ly rare excep
t ions, the teachers concerned have 
no desire to revert to the use of T .O . ' 
(p. 10) Her statistical ev idence 
showed that, in fact, of all schools 
w h i c h had ever tr ied i.t.a. s ince 1961 
on ly 2 per cent have reverted to T .O . 
and even then the cause was not 
dissatisfaction wi th i.t.a. itself. 'The 
reasons were often adminis t rat ive— 
for instance a change of headtea-
cher o r of staff.' (p. 108) 

British teachers and B.C. teachers 
have tr ied i.t.a. independent ly , and 
conf i rmed each other's exper iences. 
They agree w i th the teacher inter
v iewed by Southgate, w h o quotes 
her as saying (p. 35): 'I have ac
cepted i.t.a. so happi ly that I just 
cannot imagine teaching infants 
wi thout it now. I am absolutely in 
favour of it. 1 only w ish all schools 
w o u l d use it.' Mrs . Southgate c o m 
ments: 'This last op in ion was ex
pressed by many teachers w h o ap
proved of i.t.a. They felt sorry for 
chi ldren in other schools w h o d id 
not have the advantage of i.t.a. and 
cou ld not think why other schools 
were taking so long to change over 
f rom T .O . ' § 
References available on request. 
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teach . . . train . . . . m i — ' «• 
more effectively 

nnouncing... 
A NEW, FULLY EQUIPPED 

udio-visua! 
DIVISION 

UNDER THE DIRECTION OF PAUL 

. . . brilliant young educator-
communicator who acquired an 
international reputation as Director 
of Montreal's Lome School Project. 

V U 'ith the opening of this new facility, 
we are able to provide teachers and school 
librarians throughout Western Canada with an 
extensive previewing service covering all types 
of educational audio-visual materials. 

We now stock a wide selection of 
film strips, slides, tapes, records, wall charts and 
multi-media kits. We also distribute educational 
films and associated materials from leading 
sources in many countries including France, 
West Germany, the U.S.S.R. and our own Na
tional Film Board. 

PAPERBACK DIVISION 
15,000 educational and quality paperback titles 
from 135 publishers In Canada, U.S.A. and U.K. 

LIBRARY BOOK DIVISION 
30,000 Library Book titles In stock, Including 
Time-Life Books. 

H A ^ R Y SMITH & SONS 
Educational Resource Materials Centre 

1150 Homer St., Vancouver 3, B.C. 

CHART-PAK's® Visual Instructional Materials Kit lets you 
fit standard transparencies to your particular classroom 
needs, lets you create original projectuals, without costly 
equipment. 

VIM Kit contains everything you need . . . and easy to 
use! Chart-Pgk's pressure-sensitive solid color and pattern 
tapes, pre-printed symbols, Deca-Dry® transfer lettering, 
Contak color tints, shading films and all accessories are 
included. Using is believing... write for complete VIM Kit 
information. 

CHHRTPHK ROTEX 
Distributed by: 

THE GEO. H. HEWITT CO. LTD. 
944 Richards St., Vancouver 2, B.C. Tel . 682-5861 

"That makes mighty interesting reading, doctor." 
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S P R I N G H A S S P R U N G . . . 
w i th a vengeance in these parts, 

and for some strange reason I've 
been th ink ing about gardeners and 
teachers, part icularly l ibrarian-type 
teachers. Wha t have they in c o m 
mon? I don ' t mean that o ld bit about 
p lant ing seeds, and so o n . I mean 
catalogs. Both lots of peop le spend 
cons iderable t ime por ing over cata
logs—ei ther seeds and plants, or 
books and other teaching med ia . 

But most good gardeners prefer 
to go to a nursery and examine 
plants and shrubs in the flesh (bota-
nical ly speaking). Then they know 
exactly what they are getting. S im i -
lafly, teachers and librarians l ike to 
gO to book displays or other places 
where they can actually examine the 
books they want to buy. There is no 
substitute for such on-the-spot eva
luat ion. Even the best book reviews 
fall far short in deal ing wi th their 
subjects. As for advert ising circulars 
and publ ishers ' catalogs, they, by 
their nature, are uncri t ical and 
b iased. 

BUT ALL IS N O T L O S T . . . 
for those teachers and librarians 

w h o are i tching to spend their book 
budget for the year. Fortunately, 
there are several places in V a n c o u 
ver where they can spend hours, 
even days, in browsing among thou
sands of books, maps, pictures, f i lm-
strips and other educat ional hard
ware to their heart's content. If any 
reader is interested in the names 
and locat ions of these book super
markets, please drop me a l ine and I 
shal l g ladly share the weal th. 

I M U S T M E N T I O N O N E . 
i tem I purchased on a recent buy-

N E W B O O K S 

ing spree in Greater Gas town. It is 
the New International Atlas, pub
l ished by Rand, M c N a l l y in 1969. It 
costs $34.95. W i th discounts it came 
to $27.50 or thereabouts. It is a 
superb work. O f interest to language 
teachers is the in t roduct ion in Eng
l ish, French, German and Spanish. 
O n e can only marvel at the beauty 
and clarity of the map plates. Every 
school should own one. 

— C . D. Ne lson 

BIOLOGY 
Modern Life Science, by F. L. Fitz-

patrick and J. W . Ho le . Hol t , Rine
hart and Wins ton , Toronto , 1966, 
1970. N o pr ice g iven 
Modern Lite Science is an ecological pre

sentation of biology and is suitable for jun
ior secondary schools as a reader, rather 
than as a reference textbook. The style of 
writing varies from being technically de
scriptive to philosophically conversational. 
Topics are grouped in four major divisions: 
(1) general cytology and physiology; (2) eco
logy; (3) human biology; and (4) genetics 
and development. 

The treatment is not intensive in length or 
detail. Some topics, such as biochemistry, 
are glossed over to the extent that they 
would be better omitted. The authors admit 
that life depends on chemical changes but 
nowhere in the text is there a chemical 
equation! 

Illustration is profuse with full-color, half
tone and black-and-white photographs, as 
well as many line drawings. The inclusion 
of many of these is difficult to justify, judg
ing from .the captions which accompany 
them. In this regard, the book resembles an 
attempt at 'comic book' presentation so as 
to hold the reader's attention. The position
ing of illustrations and topic divisions causes 
occasional difficulty in following the text 
from one page to another. No magnifica
tions are indicated on photomicrographs. 

Generally, the book suffers from being 
dogmatic as a result of oversimplification 
and generalization. Specific terminology is 
often accompanied by phonetic pronuncia
tion—a feature which could have been more 
widespread. There are some wrong names 
and several glaring errors in labeling. 

Each chapter is followed by some useful 
vocabulary exercises and subjective ques-

C. D. N E L S O N 

tions. Suggestions for student investigation 
are located in appropriate places through
out the book. Further reading references 
are also appended. A fairly extensive gloss
ary and a somewhat limited index are in
cluded. 

I would not recommend this book for 
standard classroom use, but it may have 
some value as a reference reader for slow 
learners. —D. A. Arnott 

CANADIAN HISTORY 
A Short History of the Canadian 

Constitution, by George F. G . 
Stanley. Ryerson, Toronto, 1969. 
$7.95 

Written by the Dean of Arts at Royal 
Military College of Canada, author of The 
Story oi Canada's Flag and Louis Riel, this 
book was inspired by the reception given 
to a summer lecture series at the University 
of Victoria. 

The general thesis is not that of the Com
pact Theory which was generally accepted 
for over half a century until the European 
War of 1914-18 and the Creat Depression 
led to a rewriting of the constitution along 
centralist lines by the Rowell-Sirois Com
mission^ Nor is it the Centralist Theory that 
was put into effect by the federal govern
ment during World War II. It is that of a 
Negotiated Federalism of co-operative fed
eralism. 

The author traces the rise of our govern
ment and constitution from the 16th cen
tury, with the Intendant and seigneurial 
system, to the Constitutional Conference of 
February 1969. He outlines the trend to
ward inflated centralism which marked the 
years after World War II and produced 
restiveness in Quebec, with Maurice Du
plessis refusing to renew wartime taxation 
agreements, the introducing of a provincial 
income tax in 1954, and the fighting for 
provincial autonomy in the provincial elec
tions of 1948, 1952 and 1956. The Union 
Nationale was the main defence against 'les 
centralisateurs d'Ottawa.' 

The Trembley Report of 1956 advocated 
the concepts of 'the two nations' and the 
'status particulier' for Quebec. With the 
election of Jean Lesage in 1960, Quebec 
embarked on the political and social revo
lution in that province to which the term 
'quiet revolution' has been applied. To 
counteract this the Pearson government 
used a system of 'ad hoc-ism' or Co
operative Federalism. 

Separatist parties had sprung up in the 
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1960s, with their demands for an independ
ent French-language republic, La Laurenlic. 
To offset these, the government, at the insti
gation of Premier Robarts of Ontario, called 
the Confederation of Tomorrow Conference 
in 1967. This conference underlined the 
need for constitutional reform. Several 
weeks later the Dunton/Laurendeau Report 
was tabled in the House of Commons, and 
in 1968 Prime Minister Trudeau introduced 
the Official Languages Bill which would 
make English and French the official lan
guages of Canada. At the Constitutional 
Conference of 1969 the three prairie prov
inces challenged the constitutionality of 
this bill. The federal government also pro
posed reducing the scale of its grants to the 
provinces and indicated that no more major 
federal welfare schemei, on (he scale of 
Medicare, would be introdured. 

The author concludes by slressing the 
seriousness of the conflict between the West 
and Quebec based on their views' of the 
constitution. 

Since it is an up-to-date account of the 
Canadian constitution, this book will bp a 
valuable reference for the study of gov
ernment. —Elden W. Kier 

The Canadians at War 1939/45 (2 
vols) accompan ied by The Tools 
of War 1939/45. Reader's Digest 
(Canada), Mon t rea l , 1969. $17.95 
the set; special school pr ice 
$14.35 

The Digest has come up with a real win
ner in this 3-volume set. The two main 
volumes record the story of Canada's armed 
forces, merchant navy and civilians during 
World War II. The companion volume illus
trates and describes many of the weapons— 
from handguns to warships—used by the 
Canadian and German armed forces. 

All facets of Canada's outstanding contri
bution to the Allied war effort are covered 
in detail, the results of three years of re
search that made the set the first complete 
record ever compiled of Canada's achieve
ments and losses in World War II. 

Fortunately, my set arrived when I was 
confined to bed for a few days. I say for
tunately, because once I had started read
ing, I could hardly put the books down. 
Anyone who lived through the war years, 
either as a civilian or as a member of the 
armed forces, will be delighted with the 
books. Rather than being a dull chronicle 
of Canada's part in the war, the books are 
a series of excerpts from letters, articles, 
news stories, interviews, radio broadcasts, 
etc., most of them done during the events 
they describe. The reader is able to relive 
the sights, sounds, smells and experiences 
of wartime. Readers born after the war will 
get an understanding of the war years they 
could get in no other way. 

Those interested in things military will 
be particularly fascinated by the companion 
volume of weapons of the war. 

Typographically, the books are a joy to 
behold. The pages are large (81/<" x 10'A"), 
beautifully printed (by Vancouver's Ever
green Press) and profusely illustrated. Spe
cial care has been given to the pictures, 
and one can spend hours just looking at 
them and reading their captions. The books 
are sturdily bound and come in attractive 
jackets. 

In short, valuable material attractively 
presented. —K. M. Aitchison 

C A N A D I A N A 
Canada: This Land, These People. 

C o m p i l e d by the Editors of Read
er's Digest. Reader's Digest Asso
ciat ion (Canada) Ltd., c' l968. $9.75 
There is a song in the old Broadway 

musical Guys and Dolls in which a schem
ing female suggests ways to trap the man 
of her choice. In part the words go some
thing like this: 'Slowly introduce him to the 
better things/Respectable, conservative and 
clean;/Reac/er'5 Digest—Guy Lombardo/ 
Rogers Peet, golf—galoshes—Ovaltinel' I 
am one of those who never cared much for 
Reader's Digest, considering it respectable, 
conservative and clean and altogether 
bleaghhh. When RD started to publish edu
cational materials {Reading Skill Builders, 
Science Readers, etc.), I reconsidered 
enough to give them credit for some use
ful reading resource books (as most teach
ers will readily -ittust). But when they be
gan to publish hardback library-type books 
I was all ready with my prejudices at the 
alert to greet them with a cold critical sneer. 
Memories of RD Condensed Booksl 

Let me state categorically that this book 
is one of the best pieces of Canadiana I 
have seen anywhere. It came as a pleasant 
surprise after the glut of mediocre Centen
nial garbage dumped upon us in 1967. The 
reason I didn't get it reviewed when it came 
(early 1969) is that accidentally it got pro
cessed and put into service in my school 
library, where it has been doing excellent 
work in the reference department! 

The art work is superlative, with stunning 
full-page color photographs, and several end 
papers, front and back, with both color and 
black-and-white photographs. 

The list of contributors reads like a Who's 
Who of Canadian Letters: Bruce Hutchison, 
Farley Mowat, Gustave Lanctot, Leslie 
Roberts, Stephen Leacock, and A. R. M. 
Lower. There are pieces by V. S. Pritchett 
and Arnold Toynbee as well. 

At school it didn't take the students long 
to discover that this book had the only 
significant article in my library on the famed 
schooner Bluenose, with striking action pic
tures and well-written text. The text is made 
up of articles about things Canadian which 
have appearec' M the Digest over the years, 
some of them ^jting back to the '30s. But 
the fine illustrations greatly enhance the 
text material, giving it more contemporary 
feeling. The scope of the book is indeed 
wide—history, geography, tourist attrac
tions, EXPO, personalities, triumphs and 
tragedies. Regarding the last, there is a grip
ping account of the Springhill mine disaster 
of 1958. Lighter moments are provided in 
stories about Ma Murray and Stephen 
Leacock. 

A miscellany, yes, but an indispensable 
book in any school library. — C . D. Nelson 

F R E N C H 
Les Comediens, by Roger Dumas. 

Hol t , Rinehart and Wins ton , To 
ronto, 1969. $2.00 paperbound 

This play makes highly enjoyable reading 
and would be even better on the stage. It 
was written for this purpose and is excellent 
theater. Here we have absurdity, irony, slap
stick and a tangible degree of tragedy. In 
its comic elements it rivals lonesco's La 
Cantatrice Chauve, and the tragic elements 
are reminiscent of the same author's Les 

Chaises. Nevertheless, Mr. Dumas's play 
stands highly in its own right. 

It is pleasing to get such good material 
from Quebec because so much of our ma
terial is oriented toward Frunce. The French 
is direct, simple and saucy and well within 
the ability and interest of good senior stu
dents. It could, and should, be performed 
by such students, and I should enjoy both 
seeing and participating in it. 

The format Is clear, simple and pleasing to 
the eye. Although a paperback, this is such 
a light book that the stapled binding should 
be strong enough. My only criticism is that 
for a book of this size $2.00 seems ex
pensive. However, it is quality not quantity 
that is being bought; not intellectual qual
ity but entertainment quality—as the play
wright states, 'c'est avant tout un spectacle, 
un (show).' I agree, it is a show that could 
have a place in every secondary school. 

—George W. Riley 

*Ed note: Take heart, George; the $2.00 is 
list price. The publisher always gives a 
discount to schools. Rates vary, but most 
paperbacks carry 20% discounts. 

SCIENCE 
Modem Physical Science. Ed. Trady, 

T ropp and Friedl . Hol t , Rinehart 
and W i n s to n , Toron to , 1970. 
$7.30 
This is the seventh edition of Modern 

Physical Science. As in previous editions, 
the compilers have tried to produce a text
book that will be attractive to students and 
will cause them a minimum of personal 
effort in their learning. 

The text develops what is called a non-
mathematical approach to science. Such a 
development would ba in order if the 
mathematical base had been replaced by 
some other worth-while student approach 
such as a sound and well developed series 
of experiments. Unfortunftely, this also is 
lacking—the experiments suggested in the 
text are singularly elementary and uninter
esting. 

Despite the above criticism, the book has 
a number of features which will make it a 
popular book on the reference shelves in 
junior secondary school libraries. The il
lustrations are quite outstanding, the layout 
is excellent and the text is written in an 
interesting and attractive style. The result 
is another good book about'modern science; 
but hardly a suitable textbook for a worth
while science course. —D. R. Stubbs 

SCHOOL DISTRICT #75 
(MISSION) 

Applications are invited for the posi
tion of Supervising Principal of Mis
sion Central Elementary School for 
September, 1970. This school has:— 
1. An enrolment of SOO pupils. 
2. Three special classes of Educa

tionally handicapped. 
3. Staff of 18, excluding Principal. 
4. A school library with a full time 

librarian. 
5. A full size gymnasium auditorium. 
6. A two classroom open area. 
Applications should Include lull Information 
on oualltlcatlons and experience and copies 
ot latest Inspection reports, and should be 
addressed to:— 

K. F. ALEXANDER 
District Superintendent ot Schools 

P.O. Box 966, MUtlon, B.C. 
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Sex 
How do ycu teach it to students who 
think they know more about it than 
you do? 
As an educator, you are well aware of the changing 

concepts of sex education, and the growing demand 

for appropriate sex education programs. 

Y o u are also aware that today's students know 

more—or think they know more—than any genera

tion to date. 

Together, these factors have caused a country-wide 

dialogue about what should be taught—and how. In 

all the controversy, there is agreement on one point: 

Menstruation, for example, must be taught in context 

of a young woman's physical maturation and her 

healthy identification of self as a female. 

A t Kimberly-Clark, we have watched with keen 

interest c h a n g i n g 

theories and practices 

of sex education; and 

concurrently, have 

engaged in an exten

sive re-evaluation of 

our own educational 

materials. The result 

has been the creation 

of the new Life Cycle 
Centre by Kotex products—a complete source of 

information, teaching aids and sanitary protection 

products for women 
of all ages. 

We invite you to 
make use of this new 
facility, and we call 
your attention to our 
educational materials 
and teaching aids 
listed below. 

Three new booklets have been specifically designed 

for classroom use: The Miracle of You—for the young 

adolescent girl; Your Years of Self-

Discovery—for the girl in her 

mid-teens; and for use at home, 

a new booklet for Mothers— 

You and Your Daughter. 
In addition to these book

lets, the Life Cycle Centre 

provides a wide variety 

of valuable teaching aids 

such as unit plans, over

head transparencies, 

and a film, "The Story 

of Menstruation". 

A l l are available 

to you at no cost. 

Just fill out the 

c o n v e n i e n l 

order form. 

The Life Cycle Centre 
by Kotex Products, 

Kimberly-Clark of Canada Limited 

Please allow (out wecki tor delivery or film and 
literature, 

THE STORY OF MENSTRUATION. 
A 10-mlnulc animated colour movie by Walt 
Dlincy I'roduciloni thai tells how and why 
the menstrual process happens—simply, beau
tifully, and In cxctllent taste. 16mm sound. 

Day Wanted 
(Allow 4 week«)_ 
2nd Choice 
(Allow 5 wccks)_ 

3rd Choice 
(Allow 6 wccks)_ 

Number ot Days 
wanted (limit 5 days) 
Materials will be sent to teachers or 
authorized personnel only. 

Free Booklets and Teaching Aids (Please specify 
quantity or booklets needed). 

THE MIRACLE OF YOU 
YOUR YEARS OF SELF-DISCOVERY 
YOU AND YOUR DAUGHTER 
One TEACHING GUIDE 
One MENSTRUAL CYCLE— 
OVERHEAD TRANSPARENCY UNIT 
One GUIDE FOR RETARDED GIRLS 
One TEACHER'S PRODUCT DEMON
STRATION KIT (for Grades 4, 5 and 6 only) 

Send to: Educational Director, 
Life Cycle Centra, Dept. BCT-704 
Kimberly-Clark ol Canada Limited 
2 Carlton Street, 
Toronto 2, Ontario. 

Name and Title_ 
Grade 
Street 

_School_ 

City_ _Zone_ -Prov.. 



AND 

MONITORING T H E MEDIA JAN DRABL'K 

BING 

BANG 

BOOM 

BEETHOVEN'S NINTH 

t M y idea of teaching music is to put 
Bruno Wal ter 's record ing of Beetho
ven's Ninth on the turntable and 
play it over and over again unti l 
everyone in class experiences en 
raptured exhilaration over the West
minster Cho i r singing Schi l ler 's 
words : 

'A l le Menschen werden Brueder 
W o dein sanfter Fluegel we i l t . " 
N o w I f ind I got it all wrong. 
Ove r at S imon Fraser University in 

Burnaby there is a bearded profes
sor of music named R. Mur ray Scha-
fer w h o has discovered a different 
method. He and the Nat ional Fi lm 
Board have even made a movie 
about it. It's cal led Bing Bang Boom. 

So far as fl icks go, Bing Bang 
B o o m ' is nothing to write home 
about. But what makes it is the sub
ject. It's the o ld adage about the 
wor ld 's worst cameraman at the 
Cruc i f ix ion. Since he was the only 
man wi th a camera at Go lgo tha , he 
got the Oscar for the year's best 
documentary. 

Bing Bang Boom s imply records 
the excited kids' replies to such 
Schafer questions as, 'Are colors 
associated wi th sounds?' Occas i on 
ally it offers a gl impse of the O n 
tario teacher in whose classroom the 
lesson is taught. She is a looker ! 

But I am getting ahead of myself. 
Schafer asks the kids, first, to br ing 
an interesting sound to schoo l wi th 
them. Then he expresses his hope 
that the sound wi l l 'be absolutely 
ravishing.' 

Off to the pile of junk in papa's 
garage the kids scamper. They bang 
garbage can lids, strike rods, pul l 
strings. W i th a little practice they 
soon become backyard Menuh ins . 

Then they proudly present theii 
sounds to Schafer. O n e by one they 
are commended for their imagina
t ion. A n d just as they are about to 
become complacent fo l low ing their 
t r iumphs, their professor throws a 
curve at them. 

He asks them to hear si lence. 
HEAR SILENCE? 

Eventually everyone understands 
that there s imply 'ain't no such 
thing. ' There is always heartbeat, 
r inging in the ears, breathing and 

various and sundry such happenings 
going on . 

O n to new discoveries. Everyone 
tries to produce the most beaut i ful 
sound. The ugliest. The longest. Not 
bad. O n e kid snorts, screeches and 
wheezes so atrociously that he 
emerges as the undisputed cham
pion. Another almost col lapses from 
oxygen def ic iency as he holds a note 
wh ich resembles an air raid siren 
dur ing the Bli tz. He holds it. A n d he 
holds it. Does he ever ho ld it! 

Further on we f ind out that short 
sounds are exc i t ing; long ones are 
bor ing, l ike a prairie landscape. 

There can be no doubt that the 
who le thing must lead to the de
velopment of an acute sensitivity to 

From NFB's Bing Bang Boom—with a Hale practice kids become backyard Menuhins. 

•From Schiller's Ode to joy: 
'All mankind are brothers plighted 
Where thy gentle wings abide.' 
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sounds around us. I am even assured 

by one educat ional authori ty that 

the deve lopment of a posit ive atti

tude toward music is another by

product . 

This is what B/ng Bang Boom fails 
to tel l . O n the basis of its content 
there is noth ing to prevent the 
v iewer from growing suspicious that 
Schafer's success wi th the Scarbor
ough class constitutes an interest
ing use of g immickry. It's not in 
frequent nowadays that a strong 
response f rom the class is assumed 
to be synonymous wi th useful learn
ing. A n d that, of course, is a c o n 
venient s impl i f icat ion of an enor
mously complex proposi t ion. 

M u c h more material is available 
about the sound awareness f rom 
Schafer's o w n booklets. The latest 
one , ca l led wi th a certain amount 
of or iginal i ty The N e w Soundscape 
and pub l ished by BMI Canada Ltd. 
at D o n Mi l l s , Ontar io , is subti t led 
A Handbook for the Modem Music 
Teacher. A n d , aside f rom such in 
teresting facts as that the average 
human sphincter resonates at 77 
cycles, there is in it much other use
ful in format ion wor th reading. 

B/ng Bang Boom ends wi th kids 
becoming composers and di rect ing 
their o w n compos i t ions , as per
formed by their classmates. O n e 
boy div ides his buddies into three 
groups. He has them sing a sort of an 
ode to fr iendship enti t led Me, You, 
He, Us Friends. 

A n d in a way that's the proof of 
the pudd ing . Because f rom that to 
A l l e Menschen werden Brueder is 
really just a very short step. § 

WANTED 
The issues of this maga
zine for the first 2V2 years 
of its existence (1921-24). 

Anyone knowing their 
whereabouts is asked to 
contact the editor. 

Attention 
'would be' 

EXPO 
TRAVELERS 

W e sti l l have a few seats 
avai lab le for this exc i t ing 
year in the Or ient . 

Y o u have a c h o i c e of s p e n d 
ing 21 d a y s tour ing J a p a n 
and tak ing in E x p o or 12 
days in J a p a n , wi th an ex 
tens ion to Hong K o n g , B a n g 
kok, Ta i pe i . 

For further deta i ls on cos ts , 
contact your C o - o p off ice, 
# 2 0 6 - 2 2 3 5 Bur ra rd Street , 
V a n c o u v e r 9 or phone M i s s 
V. Scot t at 736-7741. 

BRITAIN 
Hurry! Limited space still 
available on charter flight 

July 21 to August 16 
Cost $315.00 

School District 
No. 38 

(Richmond) 
Required for September, 1970. 

ELEMENTARY 
1. Instrumental M u s i c 

T e a c h e r s 

2. S p e c i a l C l a s s T e a c h e r s 

SECONDARY 
1. Industr ial Educa t i on 

2. F r e n c h — J u n i o r 
S e c o n d a r y 

t." Please submit applications 
to tho 

DISTRICT SUPERINTENDENT 
OF SCHOOLS 
689 No. 3 Road 

v. • Richmond, B.C. 

PLANNING TO A T T E N D UBO this dim
mer? Or just coming to visit Vancouver'.' 
Thero are 15 rraternlty houses waiting 
to servo your needs. Thirteen houses are 
located right on campus. Every house has 
the personal atmosphere and the Indivi
dual characteristics of your own home. 
Houses nro open and room available for 
single men, single women and married 
couples. Single and double rooms: ap
proximate rat6 per month $50 for room 
only; approximately $90 for room and 
hoard: also dally rate. Houses offer full 
laundry and kitchen facilities, TV, pool 
table, refreshment machine, etc. Houses 
open May 1 to August 31. No reserva
tions required. Choose any house. For 
further information write Gordon Mac-
Ivor. Box 45, Student Union Building, 
UBC, Vancouver 8 

FOR RENT July anil Aug. Largo 1-hed. 
apt. Fully furnished. West End Hl-Rlse. 
$150,011 per month. Apply to D. Duncan, 
Apt. 1000, 1100 Jervis, Vancouver 5. Toi. 
II.S5-287II. 

POR RENT modern, 3-bdrm. house, fully 
furnished. Available Juno 15-Sept. 1. 35 
min. from UBC. N. Spruston, 857 Fairdell 
Cr., Itlchmond, B.C. 

POR R E N T modern 3-B.R. home — 20 
minx. UBC for summer school duration 
only. Total rent $300. References needed. 
Write D. Glurlato, 2521 E. 20th Ave., 
Vancouver 12 for further Info. 

POR RENT in Victoria. 1-bedroom suite. 
Fully fiirnhihed. 11th floor. 1 July to 31 
August, 11170. Brown, No. 1000 - 701 Es
quimau Rood, Victoria. 382-0049. 

HOME POR RENT—June 29-Aug. 29, 
Fully furnished, 3-bcdroom home in So. 
Burnaby, color TV in family room. Re
ference required. Write: 0030 Sperling 
Ave., Bumaby 1, B.C. or phone 020-5107. 

TO R E N T 
3 Bedroom Furnished Home 

July - August 
Write 3909 Sunset Blvd., 

North Van. Phone 987-0053 

POR R E N T J U L Y / A U G . 3 b.r. comp. 
furn. homo. 1 hour Western Washington, 
45 mln. UBO. Quiet st. for child., 20 min. 
beach, gardener provided. Rof. required, 
$200. per month. Write: B. Neighbors, 
12947 its A Ave., Surrey. 

APARTMENT A V A I L A B L E Summer Ses
sion. Fully furn., 1 BR (2 beds); close 
lieunli, park, shopping; pnrklng avail.; 
$175/1110. References req. Mrs. E. S. Sims, 
No. 1101 -!>«!) Gilford St., Vancouver 5. 

FOR R E N T XSRRISDALS HOME: June 
28-Aug. 22. Six rooms all found, lncl. 
Hydro and fiat rate phone. Near park, bus, 
shopping, UBC. Refs. please. 0037 Beech-
wood St., Vancouver 14. 260-2595. 

YOUNG F E M A L E TEACHER WILL 
SHARE Kltsllano apartment with 2 young 
rcmale teachers for July and August. 
Write H. l-ullock, No. 202 - 2235 W. Cth 
Ave., Vancouver 9, 731-0969. 

Plan now for a 
R E N T - P R E E VACATION 

For Information write 
Holiday Home Exchange. 

Box 444, West Vancouver, B.C-

FOR R E N T July and August, 2 B.R. 
furnished house; near shopping, trans
portation; 15 mlns. UBC. Mrs. Dunn, 7160 
Arbutus St., Vancouver 14, 26G-9208. 

WANTED TO R E N T : furnished house, 
:i bedrooms, for 12 to 14 months from 
about July, In western part of city. Thono 
738-0271. B. E. Wales, 3005 W. 24th Ave., 
Vancouver 8, B.C. 

R E N T OR EXCHANGE with Vancouver 
home or apt. Modern 3 bedroom home on 
Okanagan Lake. Private beach. 5 miles 
from Vernon. Available July 3-Aug. 21. 
R. D. Atkins, R.R. 4, Vernon. 542-2213. 

WANTED TO R E N T in Vancouver area: 
small house or cottage by teacher at
tending summer school. Write L. A. Hot-
brook, Box 151, Port Alice, B.C. 

DO YOU T E A C H RECORDER? Further 
your own knowledge of this instrument 
by attending a workshop directed by Paul 
Ehrllch of New York at. Totem Resi
dences, UBC from July G to 11, 1970. 
For brochure contact Miss Beryl Hard-
staff, 3354 Radcliffe Ave., West Van
couver, B.C. 
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Q U O T E S A N D C O M M E N T S VITO C I A N C I 

left-

f i t ' s obv ious at this point that I'm 
go ing to have a lot of material left 
over. O n my desk are masses of 
scr ibb led notes, c l ipp ings, remin
ders to myself to d o someth ing or 
other about this terribly important 
issue (by now outdated), all the 
over f low f rom two fat notebooks. 
A l l I can do , then, is present them in 
untreated form, hop ing that a spark 
or two may be struck f rom a re
sponsive reader: 

John Cage is quoted somewhere 
as suggesting that peop le can be 
made aware of the noises around 
them so they can orchestrate their 
o w n symphonies. Extend this to 
educa t ion—make peop le aware of 
all the material a round them from 
w h i c h they can design their o w n 
lives. Maybe one of ou r troubles is 
that w e teachers have been on the 
wrong track in trying to design other 
peop le 's l ives for them? 

The examinat ion as a tool for self-
evaluat ion, not as a judgment. 

T o m Lehrer said in a T V inter
v iew, 'Unde r the new system it's^ 
more important to understand what 
you ' re do ing than to get the right 
answer. ' 

'Educat ion has a femin ine image, 
but educat ion is male, and the 
sooner w e get rid of some of the 
sweetness and light that surrounds 
our profession the better off we ' l l 
be. ' 

Umpteen years ago the Depar t - ' 
ment came up with a new course of 
study. (To give you an idea, it was 
conta ined in one volume.) There 

overs 
was a lot of acc la im for it, one reader 
of The B.C. Teacher exc la iming 
lyrically, '. . . the w ider f ield and 
greater task unfo lded in the pages of 
the new bul let in . . . the task and 
privi lege of bu i ld ing l i ves—opening 
w indows of youthfu l t h o u g h t . . . fit
ting young minds and youthful b o d 
ies to play their part in a changing 
and complex w o r l d . . . ' A n d so on a d 
nauseam. I suggest that this senti
mental and romant ic approach be 
di tched for good . 

Then there is the var iat ion on the 
evangelical approach : ' W e tea
chers have a wonder fu l chance to 
help young peop le in their struggle 
to interpret l i fe and to int roduce 
them to the wonders of l iv ing. ' 
F lapdoodle . Kids know more about 
the wonders of l iv ing than any adult, 
certainly than most teachers. 

A certain Dr . M a c C r a c k e n said, 
'What the student needs is a teacher 
fr iend. I don ' t mean Mark Hopk ins 
on a log or Hannah Lyman beh ind 
the teapot. I mean real teaching by 
real peop le . . . w h o think, fee l , 
judge and act w i th sk i l l . ' 

From a list of topics given to a 
class in En 12 to use as a start for 
an essay: 

'Wha t shall I do? ' 'Become what 
\ you have always been. ' 

'You can sing about l ife, or you 
can try to understand it. Y o u can't 
do both. ' 

'I was so busy trying to save the 
wo r l d I forgot a l l 'about me. ' 

'Whatever w e do , w e always end 
up with ourselves. ' 

. 'Take what you wan t—and then; 

pay for it.' 
'If I was l ike that then, and am 

this now, what can I be?' 

A note for teachers- in-charge-of-
student-teachers: 'There's a certain 
intuit iveness in any area that can' t 
be put d o w n on paper. A f i lm-maker 
must f ind out what works for h i m 
self.' Change f i lm-maker to teacher 
or student, and it's stil l true. 

'Awareness is be ing in tune w i th 
your appeti tes. ' 

'The task of prevent ing ch i ldren 
f rom changing in any signif icant way 
is precisely what most societ ies re
qui re. ' So said George Leonard, and 
I have thought that if w e need any 
proof that ou r aims are not those of 
society, take a look at what peop le 
go for, and are w i l l i ng to pay for, 
w h e n they leave schoo l . 

A n d James M i c h e n e r makes a 
good point : .but each traveler 
must d iscover for himself those 
deep ly personal exper iences w h i c h 
inf lame his imaginat ion, but w h i c h 
might be meaningless to anyone 
else. ' 

Artists and craftsmen often come 
up wi th st imulat ing bits: '. . . t o 
search and f ind our identi ty and our 
inner coherence. It is to give our 
best always, w i thout corrupt ing our 
taste o r our intel l igence. ' This f rom 
Leo L ionni . 

O n c e more John Cage : 'Teach
ing is no longer a transmission of a 
body of useful knowledge . .... but 
a conversat ion, a lone, together, 
whether in a place appointed or not 
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p / ' \ MATERIALS REpEIVED, IN BCTF RESOURCES CENTER 
I ,(AU{irhajieriaIs available on loan—by mail or in person. Resources 
[^Center bourst^fon.-Fxi. 9-5; Sat, 9-1), 

[;. T H E ' M L A N C E BOOK; A GUIDE FOR TEACHERS OF PRIMARY 
r*i BALANCING, ̂ Elementary Scienc^ Study.' New York, McGraw- -

I' BASIC'BOOK LIST, FOIt CANADIAN SCHOOLS, SENIOR DI-
; VISION, GRADES 10-18. Ottaw^clriadian"libraryrAssociatiori; - , 

* ; ltjee;. • . ^ m ^ J ' ^ m m M r % « # >-'\M&' 
; CHILDHOOD AND ADOLESCENCE; P S Y C H O L O G Y OF THE 
! GROWING PERSOJ«tSJosepb Stone' andjosepf ChwcL New• ' 
' fork. Random House id^Vf* f '<*' ' ^ t • '* 4* 
r^THE D K A D V ^ TO EDUCATION, by MarW 
! , ,0. Fanlini and Gerald Wemotein New Yorl , Hmper & Row, 196B. I 
f EDUCATIONAL SYSTEMS ANALYSIS, bj Frank W Banghort To- i 
^>'if-̂ ojitPtCCopie& Canada, lt)b9 
' GUIDE FOR PLANNING FDUCATIONAL FACILITIES. Columbus \ 
[ , , Ohio'. Coup^lof Educational Faciht\ Planners, 1PJ9 
i; MUS?C>AND.; YOUNG CHILDREN, by Frances Webber Aionoff j 
:.'!' fNpw i .York, Holt, Riuekirt and Winston, 1969. 
i ^ P ^ Y O R ^ I ^ S TOR CITY CHILDREN, by M Paul Pnedbp-g. 
f-&^^j^ngtonV"D C , Association for Chilahood Education Interna-
,^mm0mR^S MANY THING3,.Ly Earl V. Pulhfls and Jan, L i , 
;M^?|XdtiM^Bloopxuigton, Ind , Indiana University Press, 10BB ' 

fff^WWMi^ PHYSICAL ENVIRONKiENT-FOR PRE-SCHOOL- -
^ V f t ^ ' G U i t n g h E K N E . . ' . \ V , J . * V -. - « . . . . ' 

:̂ |ifsi% '̂iaTS- H> ; , ' . j 
i^jlrel^ School District Na..-' 

^«?JjW ,W>'P f e^' ;''a , I d•C ^% , ,, * " T v H ' 

in that p lace, whether wi th those 
concerned or those unaware of 
what is being said. ' 

What a shock to f ind out that you 
are carrying a great load of excess 
baggage, p i led on you by your so
ciety through its school system. 

I am wi l l ing to help foot the bi l l 
for whatever makes the student use
ful to his soc ie ty—a contr ibutor. If 
he merely wants 'to do his o w n 
thing, ' then let that inc lude his pay
ing for it. 

Ours must be the only occupa 
t ion in wh ich so much t ime is was
ted on unwi l l ing and unresponsive 
part ic ipants—in wh ich all concern 
ed generate so much frustration. In 
any other profession those w h o f ind 
themselves in an unworkable o r un 
product ive situation s imply part by 
mutual agreement—no one forces 
them to remain in antagonist ic 
partnership. 

A book I w ish I had t ime to rave 
about—another of the few I really 
feel shou ld be required reading for 
al l teachers—The Arista, by John 
Fowles, author of The Collector. 
Publ ished by Little, B rown. This is a 
t remendous co l lec t ion of short 
notes, ideas, scraps about pract ical ly 
everything important to becoming a 
human be ing . Great. 

D o you ever get the idea that you 
have more ideas than your senior 
students, and that you wish they'd 
catch up wi th you? 

Wha t I have found out at last— 
h o w it is wi th me. § 

The Editor Comments 
Continued Irom page 308 

f idence at al l . But in the case of a 
teacher w h o has not qui te found his 
feet in his first year, the board 
should have the right, if the teacher 
agrees, to extend the probat ionary 
contract for a second year. 

Under the present regulations, 
probat ioners whose contracts are 
not renewed are f inding it extremely 
diff icult to f ind posit ions in other 
districts. Because more teachers are 
avai lable, and because school 
boards cannot give a second year of 
probat ion wi thout the approval of 
the Super intendent of Educa t ion— 
and such approval is given only 
rarely—the profession is in danger 
of losing many good peop le . 

The supply of teachers and the 

educat ion f inance formula have 
comb ined to place major restric
tions on the mobi l i ty of teachers. 
W e foresee a situation in wh ich 
many teachers w i l l be ' f rozen ' in 
their posit ions. This cou ld have one 
long-term benef i t—the supply of 
wel l -qual i f ied and exper ienced 
teachers may be more evenly dis
tr ibuted throughout the province. 

However , that benefit may be out
weighed by disadvantages. Is no 
mobi l i ty for teachers any better for 
students than unl imi ted mobil i ty? A 
series of frustrated exper ienced tea
chers is no better for a chi ld than a 
series of beginners. 

The situation bears watch ing .— 
K.M.A. 
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«;Several forces are work ing to re
strict the mobi l i ty of teachers. The 
two major ones are the increasing 
supply of teachers and the prov in-

; cial government 's formi ' la for f i 
nancing educat ion. 

There has been a shortage of tea
chers for so long that many peop le 
have regarded a teacher shortage as 

j a normal situation. The fact that for 
| many years teachers—part icular ly 

the wel l qual i f ied ones—were in 
constant demand made it possible 

i for them to change posit ions almost 
at w i l l . 

i That situation no longer prevails. 
I Such factors as the graduat ion from 
! university of the pos t -Wor ld W a r II 
j ' bumper c rop ' of babies, the effect 
! of The Pil l on present and projected 
i . school enrol lments, and the econo -
i m ic gains made by teachers have 
j comb ined to improve greatly the 
i teacher supp ly-demand situation. 

Last year saw the first signs of real 
I compet i t ion for teaching posit ions, 

and that compet i t ion wi l l increase 
this year. Teachers may no longer 

•! f ind it possible to move at w i l l . 
I In several ways, however , the 
j educat ion f inance formula is having 
! an even greater effect in prevent ing 

teachers f rom changing posit ions. 
I As we have pointed out repeatedly 
1 in the past two years, the main o b -
! ject ive of the f inance formula is to 
j restrict the amount of money chan

neled into educat ion. The formula 
j has been very effective in enabl ing 
•j the government to achieve that 

object ive. 
O n e of the results of the f inancial 

I restrictions o n school boards is that 
j many of them have had to pare their 
j. budgets severely; Because teachers' 
i salaries are the largest item in a 

'• ~> - •.' ' : ' \ , - " : : - - - • 
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t-'y-"'. .- V". 
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T H E EDITOR C O M M E N T S 

MORE COMPETITION, 
LESS MOBILITY 
school board's operat ing budget, it 
is inevitable that the board w i l l look 
long and hard at its total salary b i l l . 
Some boards have dec ided that 
their f inancial problems leave them 
no alternative but to hire only tea
chers wi th m in imum qual i f icat ions 
and/or exper ience, regardless of 
the effects on the ch i ldren. The 
better-qual i f ied teachers and those 
wi th any signif icant amount of tea
ch ing exper ience f ind it virtual ly 
impossib le even to be considered 
by some districts, let alone be ap
po in ted by them. 

To their credit, some school 
boards have publ ic ly announced 
that their first considerat ion in hir
ing teachers wi l l be the qual i ty of 
teaching, not the posit ion on the 
salary scale. The chi ldren of such 
school districts are fortunate; many 
of their peers are not. Some of them 
may be subjected to a series of un
tried neophytes who wi l l learn to 
teach—or fai l—at the chi ldren's ex
pense. 

This considerat ion leads us to a 
related and equal ly important mat
ter—the posit ion of the probat ion
ary teacher. A t present all teachers 
new to a school district are on pro
bation for the first year of their ap
pointment. If they are exper ienced 
teachers w h o have been able to 
move to one of the districts that still 
consider quali ty teaching more im
portant than salary placement, the 
requirement of probat ion may be 
annoy ing, even insult ing, but in 
most cases it wi l l be.a mere formal
ity. 

Not so wi th beginning teachers. 
A l though they must accept f rom 
their first day the full responsibi l i t ies 
of teachers, and al though they are 

generally not given the assistance 
beginners in any profession need, 
they must sink or sw im dur ing their 
first year. Unless schoo l boards are 
satisfied wi th the service of p roba
t ioners—to the point of having no 
doubts whatever—they tend to let 
the probat ionary contracts expire 
and to try other beginners the fo l 
low ing year. 

This situatiun is unfair to both 
students and teachers. Some ch i l d 
ren may be 'educated ' by a series of 
teachers wi th no exper ience, a 
s i tuat ion, surely, no one c o u l d de
fend. But the situation is just as un
fair to some of the teachers whose 
contracts are not renewed. Many of 
them have real potent ia l , but under 
the s ink-or-swim condi t ions of their 
first year they have no real oppor 
tunity to deve lop to the point where 
there is no doubt at al l about their 
future as teachers. Schoo l boards 
c la im that they f ind it very diff icult 
to dismiss a teacher given a perma
nent appointment . If they have any 
doubts about a probat ioner, there
fore, they tend to let h im go. 

W e have been trying to conv ince 
the Depar tment of Educat ion for 
some t ime that the probat ion regu
lations should be revised. O n e of 
the revisions should permit a school 
board to grant a second year of pro
bation to a beginner w h o has not 
quite 'made it' dur ing his first year. 
The board should have the right, of 
course, to appoint successful pro
bationers to permanent staff at the 
end of their first year, and should 
cont inue to have the right to release 
at the end of their first year p roba
tioners in w h o m they have no con -

Continued on page 307 
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