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.+« he government in Victoria has
changed. After 16 years of Social Credit,
British Columbians have eiected an NDP
government. The anticipation of change
creates electricity. “What now?” go many
staffroom conversations. After all, govern-
ments have changed before. Ministers of
Education have changed during the term

of a:single government. Educational prac--

tice has changed with, and without
government involvement.

Some things aren't different today,
after the election of a new government.
Teachers in the classrooms of British
Columbia are still working to meet the
needs of every individual child; teachers
in their staffrooms and locals are still
working as colleagues to strengthen the
teaching profession; teachers in their
communities are still working as
advocates for public education.

‘The BCTF hasn't changed. For 75

years, the federatlon has vngorou':ly pur—
sued its original goals: to foster and pro-
mote the cause of teaching, to raisc the
status of teaching as a profession, and to
promote the welfare of teachers.

Whiat Aas changed, for teachers and for
their federation is that today we have a
governiment that will work with us, not.
against us, to provide the quality of edu-
cation B.C's children deserve.

See “Government” page 2
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Teacher leaders Izave alwqys worked

" with government. (From top, clock-

wise): Eileen Dailly, Min. of Ed. ’73-75
Patrick Clarke, BCTF Pres. '84- 86;
Hilda Cryderman, BCTF Pres. *54- 55
Mike Harcourt, Premier-elect, 91 and
Ken Novakowski, BCTF Pres.; Brian -
Smith, Min. of Ed. '79-82. (Inset) Jim
MacFarIan, BC77~‘ Pres 73-75. -
BC‘TF archlves plzotos




Close-captioned
Videos

I note with interest Sue Ferguson's let-
ler concerning close captioned videos.

All new videos for which provincial
rights are purchased are close-captioned
prior to duplication for school use. This
policy has been in piace since the intro-
duction of the new Primary Program
resources in 1990.

Videos are now purchased from Image
Media Services. The Provincial Education
Media Centre (PEMC) has been incorpo-
rated into the Learning Resources Branch,
which recommends print, video, and soft-
ware resources for school use.

Annotations or: newly available video
print and software resources for the early
intermediate level have just been released
to schools. Funding for purchase of the
new resources will be sent to districts in
July.

Cynthia Williams
Ministry of Education
Learning Resources Branch

Homophobia articles
insightful

We thank and congratulate the BCTF
Teacher newsmagazine for printing two
insightful articles, “Facing Homophobia;
April/May 1991, and “A Day Withoui
Homophobia; June 1991. As gay and les-
bian educatiors, we are well aware of the
day-to-day problems and injustices gay
and lesbian students, teachers, and par-
ents face in an intolerant society. These
problems and injustices are the result of
ignorance and institutionalized fear. We
also know that to see the end of homo-
phobia, we must educate the pubiic, and
to do this, we must first educate the edu-
cators. Both articles will do a great deal
in creating a more supportive and under-
standing climate for lesbians and gays in
our society.

We are pleased to see not only the
problems being addressed but also solu-
tions being proposed.

A day without homophobia can be
realized in the near future, and we are
pleased to see the BCTF heing instrumen-
tal in this realization.

GALE-BC
Gay and Lesbian Educators of B.C.

Statistics don’t add up

As a long-time local bargainer, I have
always nurtured a healthy degree of scep-
ticism with regard to statistics, whether
emanating from Victoria, the BCSTA, or
the “building on Burrard!’ Furthermore, as
a science and (sometimes) math teacher, I
get rather irritated when inappropriate or
non-sensical conclusions are drawn from
a set of numbers. It appears to me that
such a situation occurred in the Septem-
ber issue of Teacher.

1 refer specifically to the article entitled,
“Feeling a Squeeze? B.C. Enrollment up
by 17,500 Since the total enrollment
increase claimed for the districts listed is
about 17,500, one is led to conclude that
the total projected increase for the remain-
ing 56 districts is virtually zero! In any
event, my rcading of the ministry figures
shows that the 17,500 figure represenis
total projected enrollment for these 19 dis-
tricts, and not projected enrollment
increases. It also shows a total increase
for B.C. of 12, 064 and a total increase for
these districts of minus 9!

Now to the dollar figures quoted. The
figure of $122 miilion for the combined
1991-92 grants to these 19 districts

appears 1o be reasonably accurate (my
figure is $125,985,600), but I simply can-
not fathom the reasoning behind compar-
ing that figire to the $200 million (my
figure $182,820,503) of new money made
available province-wide. 1 would really
like to know what possible conclusions
one can draw from the difference between
two unrelated figures, as the article seems
to do.

While there are no doubt mauny legiti-
mate reasons for questioning the provin-
cial government's commitment to public
education, I am afraid that the misuse or
distortion of statistics, whether out of
matice, carelessness, or ignorance, does
nothing but harm to whatever case our
profession might make for improved sup-
port of the system.

Darvell Cursons
Nechako

Peace River North says
“Thanks, colleagues”

On behalf of the teachers of Peace River
North, thank you to teachers around the
province who extended their support
during our strike. The support we received
was exceptional. Executive members and
local presidents from arcund the province
joined our members on the picket lines
with words of encouragement; messages
of support appeared daily in the strike
office and in the Picker Line News; donuts
from Peace River South and Fort Nelson
kept us well fed; and the financical

contril:utions from teachers around the
province reaffirmed we were not alone

in our determination to achieve a fair
collective agreement,

Donaticns from locals were matched by
a grant from the BCTE In addition to
strike pay, each teacher received $1700 in
support.

Our members appreciated the efforts of
BCTF staff: Kit Krieger in getting our
message out and of Shirley Cox in get-
ting our strike-pay cheques to us.

Jim Caldwell was here on May 7, when
we said “No more!” and he was still here
supporting us 102 days later when we
seitled. His support, ideas, and
determination encouraged us to persevere.

Teachers in Peace River North have a
much deeper understanding of the
strength of a union. To each of you we
extend our thanks.

Ellen Ellis
PRNTA President

BCTF president
applauds members’
election efforts

On behalf of the Executive Committee,
! want to congratulate all BCTF members
who took up the call to become involved
in the election campaign. 1 believe the
extent of teacher involvement in this cam-
paign will help significantly to enhance
the influence of teachers in the months
and years ahead. It is appropriate that in
this the year of our 75th anniversary as
an organization of public school teachers
in B.C. that we have achieved a potential
situation in which public education will
be able to develop in a healthy and posi-
tive climate.

I look forward to working with the new
government to build a climate of trust and
respect. 1 look forward to stability in our
public school system.

Thank you again for acting as citizens
working in the interests of public educa-

tion. A special thank you to all those
teachers who accepted the added
challenge to run as candidates, and con-
gratulations to those who were successtul
and who will be MLAs in the new legisla-
ture. I know you will be advocates for a
strong and healthy public education
systenu.

Ken Novakowski

BCTF President

We should have

known better . ..

Two items slipped by five paiis of
eyes, as wrong names appeared in the
September issue of 7eacher. Our apologies
to CUSO for its invented title as “Canadian
University Students Overseas” (CUSO is
its official name). Also to Sylvia McCleay
for giving her the surname Rayer in the
caption on Page 20. Of course, regrets to
S. Rayer as well.

Letters to the editor

Letters to Readers write (72acher Newsmag-
azine, 2235 Burrard Street, Vancouver, BC V6j
3H9) may be edited for reasons of legality,
taste, brevity, and clarity. To be considered for
publication, they must be signed, and include
the writer's home address, schoo! district, and
a telephone number (which will not be pub-
lished) so authorship may be verified.
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According to BCTF President Ken
Novakowski, “Teachers have been trying
to forge a social contract for education,
one in which teachers pledge high stan-
dards of professional practice, and society
promises sufficient resources and auton-
omy to permit the profession to meet
those standards. The previous government
kept its demands high and its support low.
Teacher morale and public education
really suffered”

Novakowski said the BCTF looks
forward to meeting with the new govern-
ment at the earliest opportunity. Rebuild-
ing quality public education after years of
restraint, confrontation, and chaos isnt
an overnight job, but Novakowski is
optimistic.

“We know that we share expectations
for public education. The NDP mandate
for education, and our own goal statement
9.A.01 are compatible. The NDP campaign
platform includes the restoration of the
authority of local school boards, fair and
stable funding on a multiyear basis, rea-
sonable timelines and adequate resonirces
for educational change, and full consulta-
tion with parents and teachers. We look
forward to hearing the details of those
promises”

‘I expect a lot less
teacher bashing.”

Jim Swanson

Novakoswki said he looks forward to
working with a government that
recognizes teachers’ professional expertise
and comtnitment. “Teachers have a lot to
offer. In their daily work, and in more for-
mal discussions, stuich as the province-
wide deliberations we had about the Royal
Commission report, teachers focus on

educational improvement. B.C. teachers
have been involved in education policy
analysis, action research, alternative mod-
els of school organization, curricuium
development, in-service education. We
want to contribute this experience and
knowledge

BCTF representatives will meet with the
government at the first opportunity. “We'll
reaffirm our belief in consultation among
education stakeholders, and we'll co-oper-
ate on plans for incremental, effective edu-
cational change. We'll seek a speedy
repeal of Bill 82 and an end to referen-
dum financing. We want to discuss the
Royal Commission's Recommendation
6.11, which recognizes teachers’ profes-
sional autonomy, giving them control of
their own professional development. The
governance and decision-making structure
needs to be reviewed so that it lives up to
the Royal Commission's expectations for
democratic representation and appropriate
consultation. Assessment is a topic for
lengthy discussion, as is the future of the
Year 2000 initiatives”

And what will change in the
classroom? Jim Swanson, an intermediate
teacher at Winchelsea Elementary School
in Parksville, says, “There will be peace.
Now there will be a chance for a regular

“When they restore my col-
lective bargaining rights,
they will also reinstill the

Jeeling of professional
integrity that Bill 82
took away.”

Bev Kolson

classroom teacher like me to get on with
the job. 1 can scarcely rememt 't a year
when my teachmg hasn't been plagued
by conientious issues, by negative press.
I expect a lot less teacher bashing?

Bev Rolson, teacher-librarian at
gayview Community School, in Vancou-
ver, agrees. 1 expect this government to
make good on its promises and repeal Bill
82 so i can be guaranteed the salary that

“Weenwe work together —
e ministry, the school
boards, the BCTFE the
teachers’ associations, the
redl beneficiaries will be
ihe students.”

Donna Bulmar

I stood on strike for. When they restore
my collective bargaining rights, they will
also reinstiil the feeling of professional
integrity that Bill 82 took away, just as
surely as it took away my salary”

Donna Bulmar teaches at Robert Ogilvie
Elementary School, in Peace River North,
a district with the dubious distinction of
having had the province’s longest teacher
strike. Bulmar, who knows about conflict,
admits to feeling thrilled about a change
of government because of the potential
for co-operation. “It will be so beneficial
to have a government that supports edu-
cation and teachers;’ she said. “When we
work together — the ministry, the school
boards, the BCTF, the teachers’ associa-
tions, the real beneficiaries will be the stu-
dents. In my classroom I will go about
my job with a new sense of security;
when a student needs some special help,
the odds are good that the help will be
available”

“I'm sure this government
will be more willing to lis-
ten to the practitioners.
We'll do a better job of edu-
cational change, because

teachers will take the lead”

Marie Skinner

Marie Skinner, teacher-librarian at
Baker Elementary School, in Quesnel, is
also her local's professional development
chairperson. Skinner faughingly com-
ments, “First, we'll kiss Bill 82 goodbye.
Then we'll work to implemernt the better
parts of the Year 2000. I'm sure this gov-
ernment will be more willing to listen to
the practitioners. We'll do a better job of
educational change, because teachers will
take the lead”

Teachers expressed the hope that the
change in government will mean stability,
fairness, greater respect for teachers, and
the resources they need to do their jobs
well.

For Keith Lindstrom, of Pernticton Sec-
ondary School, the change was overdue.
“As 1 watched the results come in, I said
to myself, ‘Finally, finally, finally..!”

Elaine Decker is the BCTF Communica-
tions Qfficer.

. Enrolment growth
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Facing facts
on the current
education
- system
Students

© Estimated FTE population of B.C.
public scheols (September '91) 520,000.

® Percentage of students eniering
Grade 12 but not graduaiing 24%.

& Percentage of First Nations students
entering Grade 12 but not graduating
50%.

@ Percentage of students enrolling in
Grade 8 but net reaching Grade 12 13%.

Unemployment

® Unemployment rate for people with
less than Grade 12 completion 7.5.4%.

® Unemployment rate for Grade 12
graduates 8.9%.

School facilities

@ Percentage of B.C. school facilities
more than 30 years old 44. 7%.

@ Percentage of B.C. school facilities
less than 10 years old 5. 7%.

Teachers

® Percentage of teachers who are
female (September '90) 67.1%.

® Average salary of a female teacher
(Sepiember '90) $40,870.

@ Average salary of a male teacher
(September '90) $45, 74.3.

Administrators

@ Percentage of school-based adminis-
trators who are female (September '90)
22.3%.
Salary

® Average salary of a regular
classroom teacher (September '82)
$32,176.

®_ Average salary of a regular
classroom teacher (September "90) -
$42,031. ,

@ Net change in average salary since
1982 (4.2%).
New teachers

e Number of new teachers needed in
B.C. between now and the year 2000~
27,000,

® Percentage of new teachers who
leave the professnon within five years
44%.
Professxonal development

@ Fiscal framework funding earmarked

for teacher professional development (cur—i .

riculum implementation and in-service.
education) 1990-91 $75.3 million..

. ® Professional development fundmg;:* :
_per teacher. 1990-91 $539 E

N i English

viedu Ricka rdmvx Tangie

On August 28, the BCTF hosted a cele-
bration marking the release of the teach-
ers’ guide to accompany C/ironicles of
Pride.

Chronicles of Pride is a series of 31
paintings by portrait artist Patricia Rich-
ardson Logie. The subjects of the portraits
are leaders of Canada's First Nations com-
munities, but Logie says the paintings
“deal with the concepts of awareness and
of role modelling; of personal pride and
human dignity; of the rewards of open
communication and knowledge of other
cultures!” A book by the same title

includes colored reproductions of the
paintings.

At the book launch, President Ken
Novakowski said, “The BCTF is commit-
ted to better understanding of First
Nations culture, and to improving the
quality of public education for First
Nations students. Publicizing this resource
guide is one way we can move towards
these goals”

The book and resource guide are avail-
able from Detselig Enterprises Ltd., PO.
Box 399, Calgary, Alberta, (403)
283-0900.

Cowichan

The Cowichan District Teachers' Asso-
ciation got started early this fall. An all-
day executive meeting at the end of
August produced a list of goals and objec-

% tives for 1991-92. Urging teachers to

become involved in the fall election was
the' first goal, followed by increased —-—

issues and support for staff reps.
Three weeks later, the local's
professional development committee 1t

- a morning co-ordinating its workloa d
- it spent the afternoon meeting with . >l
~ PD reps to approve plans and to exa. 2
~ issues affecting individual schools.

An cbijective for Cowichan teachers is
to support teachers new to the district,
especially teachers new to the profession.
PD reps are takmg colleagues tinder their
wing, ensuring that they know about the
PD opportunities: local and provincial s spe-
cialist association and district activities.
First-time teachers in Cowichan benefit
from an extra five paid days in the local
agreement for their particular use: for
observing of colleagues’ classes, for
in-service education, for planning, or sim-
ply for catching their breath during thelr
first expenente of report wntmg '

- Delta

" Delta teachers worked in the election
campaign while maintaining a high
degree of involvement in professicnal
development. All stakeholders worked
together to offer the best possible profes-
sional development to district teachers.

~ reflecting forever!”

Participants in PD activities, jointly spon-
sored by the Delta Teachers' Association,
the BCTF, and Delta School Board, in Sep-
tember and October said, “Best workshop
I can recall in a 20-year teaching career!”
“We were challenged and given the oppor-
tunity to stretch and accomplish
something” “My mind is full — I'll be

The BCTF’s Curriculum Services and
Professional Opportunities program
provided two workshops: a. team—bulldmg
session for Delta teacher consultants by
BCTF PD staff member Dale Kelly, and a
two-day leadership and facilitation skills
workshop for teachers from five school -
districts, jointly sponsored by the local
association and the school board. A thrrd
workshop, paid for by the local associa-
tion and led by the PD chairperson and
BCTF staff, was 2 day-long immersion for
school-based PD contact persons. -

Teachers continue to pursue profes-
sional development in addition to working
on the election campaign. They participate
in many BCTF-sponsored activities, ,
including PSA conferences, school-based
workshops, and drsmct workshops for PD
leaders.

Howe Sound
Secondary

Anyone who teaches in a secondary
school knows how “far-flung” a staff can
become. Decision making by these large
groups is unwieldy at best, fmstratmg
and soul-destroying at worst. But a recent

See “What's up?” page 4



What's up? from puge s

experience at Howe Sound Secondary
School in Squamish proved (perhaps even
to the surprise of those taking part) that
even large diverse groups can reach con-
sensus. And they found a bonus: a
heighiened sense of collegiality.

How did this come about? Not by acci-
dent. The staff of 60 (48 teachers and 12
teaching assistants) got off to a staut last
fall in Year 2000 response groups. The
school district embarked on a program of
carly dismissal on Wednewdays. So, from
14:00 to 15:00 two Wednesdays a nionth,
homogeneous groups met to discuss a
response to that document. From those
working grotips arose the need and desire
to address other staff-development topics.

Anne Davies, of Victoria, gave us a leg
up. She came to Howe Sound last Febru-
ary to conduct a needs assessment. The
power of the Wednesday work groups
emerged. Our having six months’ experi-
ence working in small, manageable
groups made tackling the practical prob-
lems identified by the needs assessment
child’s play, refatively speaking.

Staff members moved out of their Year
2000 groups into larger groups of their
choice, groups that would address a sin-
gle topic related to stafl’ development. The
larger groups, like the smaller ones before,
represented a cross-section: of depart-
ments and personal philosophies. The six
months of working in the response groups
had helped dismantle the barriers (real or
imagined) that impede effective school-
wide communication and co-operation.

By the end of May, the larger groups
were able to report to the entire staff their
respective findings and recommendations.
The diverse results reflected many hours
of research. Some of the projects to
emerge from the working groups were cre-
ating a staft handbook, devising a more
flexible timetable, drawing up plans and
recommendations for projucted renova-
tions to the physical plant, and planning
to improve both internal and external
communications. Some of the groups
tackled projects that quickly showed
results {the staff handbook will be issued
next month). For other groups, the prog-
ress will take more time.

But we all know how easy it is to lose
momentum over an extended vacation. So
to help keep the enthusiasm alive, Anne
Davies returned. She and the staff held a
one-day-and-a-half retreat in Whistler,
September 12 and 13. The retreat was a
huge success. Rarely does a staff that size
find itself in an informal setting. We spent
Thursday evening playing “The Change
Game;” a board game that leads its players
through the mire of what is required to
change effectively the attitudes and prac-
tices of any group of people. Friday, we
got down to business.

In addition to updating the school's
mission statement, we estabiished the pri-
orities in staff development: becoming
aware of the features of the district and
the school itself that would both help and
hinder the causes at hand. By the end of
the day, everyone was clear as to the
staff-development priorities for the year.

To you, these might seem like everyday
procedures for accomplishing tasks at
hand. Yet, often our time, energy, and
commitment get sucked up into a huge
void. We can devote hours to meetings
and discussions only to have money,
enthusiasm, or support dry up, and we
are left with an increasingly unsatisfac-
tory status quo.

At Howe Sound that isn't likely to hap-
pen. The work is in manageable pieces,
and participants are no longer starry-eyed,
waiting for the carth to move.

~ Patti McLaughlin

Compiled by members gf Teacher work-
Sroup and advisory board Newsy items
about people and events in your local
are invited by phone, mail, or Solinet.

While the provincial election captured
teachiers’ attention in September and Octo-
ber, preparations were also under way for
another election of some significance tc
teachers — the selection of councillors to
the college. All 15 elected positions will
be decided later this fall.

Local associations have been conduct-
ing endorsation meetings and votes to
confirm the teacher candidates for these
positions. In every zone at least one
teacher has sought this endorsement.
Candidates endorsed through th:. process
will ensure that BCTF policies on the col-
lege are followed and implemented.

The change of government makes
achieving BCTF policy a possibility for the
first time since the coliege was imposed
on teachers in 1987.

The most significant policy, adopted
without dissent by the . zpresentative
Assembly, calls for the BCTF to seek leg-
islative changes that would:

a. cimit the functions of the College of
Teachers to certification, certification

review and decertification, and related
teacher education and disciplinary
matters,

b. Eliminate the duplicate membership
structuie.

¢. Provide for a governing council with
a 75% majority of BCTF representatives,

d. Provide full funding from govern-
ment for the colleze.

The clection of teacher candidates to
the college council will assist the achieve-
ment of teachers' view of the appropriate
structures and role for the college.

Nominations closed on October 15. The

following teacher candidates have received
BCTF endorsation:

East Kootenay

Joyce McLeod (Windermere)
West Kootenay

Bob Jackson (Trail)
Okanagan

Wes Nickel (Penticton)
Mainline Cariboo*

John Kooistra (Shuswap)

Fraser Valley

Terry Eastman (Langley)

surrey

Keray Rollins (Surrey)
Delta-Richmond

Phillip Milligan (Delta)

Vancouver*

Bill Davison (Vancouver Secondary)
Metro

Debbie Gregg (Coquiddam)

South Coast

Wayne Wiens (North Vancouver)
North Central

Bob Steventon (Prince George)

North

Steve Gomolchuk (Peace River South)
South Island

Bill Broadley (Victoria)

North Island

Rod Sherrell (Vancouver Island North)
North Coast*

Elizabeth Bitterlich (Queen Charlottes)

— Ray Worley

Note: * candidates face elections.

Teachers considér joining the

Canadian Labour Congress (CLC)

by Mavis Lowry

The question of whether the BCTF
should join the CLC will be debated in var-
ious forums by teachers this school year,
before they vote after the 1992 AGM.

® In May 1989, a BCTF Task Force on
Affiliation was struck to investigate the
range of affiliation options.

® The 1989 AGM asked that informa-
tion be sent to members, about affiliation
with all labour centrals, for wide member-
ship discussion before the 1991 AGM.

® 1 january 1991, the task force rec-
ommended that the debate become more
focussed. Joining a labour central other
than the CLC was deemed 1o offer no

L]
advantages. The task force recommended
that more time be taken to give all teach-
ers an opportunity for study, discussion,
and debate on whether teachers should
affliate with the Canadian Labour
Congress.

® In November 1991, discussion and
debate will begin in locals. Members of
the task force are prepared to speak in
locals, to lead the discussions.

@ The task force has produced a draft
brochure and a video about the CLC. The
task force will continue to gather feedback
from teachers who attend local meetings,
so that it can make a recommendation to
the BCTF Executive in January 1992,

® At the winter RA, LARs will debate
the Executive Committee recommendation
and determine what recommendation to
make to the 1992 AGM

Talk to your local association represen-
tatives — let them know what you think.

@ The March 1992 AGM will make a
recommendation to the membership about
whether or not the BCTF should join the
CLC.

® Finaily, all teachers will have an
opportunity to vote on the matter and
confirm or reject the AGM advice.

Mavis Lowny: « BCTF staff member:
co-ordinates support to the Task Force on
Affliation.

Sisulu, African
National ( ngress

visits BC

Walter Sisulu, the deputy
president of African
National Congress, spent
25 years in prison, along
with Nelson Mandela, for
his oppositions to apart-
heid. He was in Canada
recently to thank Cana-
dians who have sup-
ported the struggle
against qpartheid.

Sisulu emphasized that
“the education system in
South Africa has col-
lapsed” and that contin-
ued support is necessary
if apartheid is really to
end.

Bored
meetmgs’?

Most ir terastzrg meeargs

— . included brainstorming

— followed specific themes

— demonstrated technigues
— interpreted results

— updated relevant news

- dlscussed changes in pohcy

Least mteremng _‘eetvg

Wes Knapp, BCTF scqffer, has set up office in the Faculty of
Education at the University of Britisit Columbia. Through seminars
and individual meetings like this one with student Jeanne Crouse,
Knopp aims to build bridges between teacher education and che

profession.

his year the BCTF and UBC have
teamed up on a unique on-campus
project ... a pilot program to orient student
teachers to the profession. 7
An estimated 25,000 new BCTF mem-
bers will have joined the profession by
the year 2000. This assumes an attrition
rate of 2500 teachers per year, a ﬁgure
ted in the 1988 Royal Commission on .

Educauan xeport. and.bome out during the a program of thi

past two years. The entire profession will
have renewed itself within the next 15
years.

Eight hundred cmd ﬁﬁy Z;?F
students entered teacher
education tizas*year -
selected from more than.

2000. czpplzca s, Thez,

mSt mq/ong/;_ave:_a least
one academic degree.
T?zats quzte a ch‘ange

UPBC photo

Knapp is also looking into structures
and ﬁmdmg sources for a long-term BCTF
orientation program. for student teachers
at all universities in the province.

The program is going well at UBC. “It's
~quite a change for me; he reports, “in that
I've worked with and on behalf of practxs-

- ing teachers for the last 17 years. Work-
- ing with student teachers is a new expe-
~+rience, one l'appreciate very much" says

Knapp.
“My biggest regret is that a similar pro-
gram doesn't exist at the other universi-
ties and off-campus centres; he said.
“Students and faculty are tellmg me that

in teacher education” .~ . .

_ Knapp said he is impressed thh the
calibre of student teachers'in the’ famlty
at UBC. “Enght hundrcd ﬁfty students

between smdent teachers‘and the teach-
ers' fevsration:

- :Student’ teachers typacally ‘have had: ht—; g

Ty R

tle understanding of the issues they will
face in teaching or of
teachers” organization. ‘Moreover, th
have had little knowledge of the federa

tion's growth as a union of: professxonals.

¥

Student teachers need an‘opportunity
to interact with the BCTE PSAs,‘and local )

teachers"associations about’ such',matters
as current educational issuw
rights in-collective agreements;

and salaries, learning and- workmg wndx- i

tions, provincial specnahst assocnauon ser-
vices, and Lesson ‘Aids.:

Knapp is. conductmg sessmns on' the
BCTF as part of existing courses: Wxthm
the Faculty of Education: In‘addition; he*
is available to assist students.individually
on such matters as job resumes,: profes-
sional resources, collecuve agreements
and TQS requlrements o5

"'xr ﬁg))?! ’ﬁg“s :3 b his s

by Carol Crom

hat are you doing
now?" I'm: asked this several times a week
by people I've nct seen for a long time.
Sometimes I say that I'm doing graduate
work, but often 1 reply, “Oh, I'm back at
school”

Two years ago, when I quit teaching
and began doing undergraduate courses
in anthropology, that choice of phrasing
was natural to me but uncomfortable. 1
felt frustrated that 1 appeared like the irre-
sponsible adult who couldn’t make it so
went back to school. Without a nice con-
cise summary of what 1 wanted to be
“when 1 grew up the best reacticn 1 could
expect was, “Um, that sounds interesting!”
End . 7 conversation. Some would ask,
“Well, what exactly do you want to do
when you are finished?” Some would start
making plans for me when 1 did finish.
Their flurry of proposals usuaily left me
convinced that T would never be able to
finish. Nevertheless, 1 appreciated the
interest, however short-lived.

The pride 1 also felt, was much more

secret. 1 would hold it close to me. 1 was
finafly takifig steps-to=de™ oo % e

myself the freedom to choose, to dec:de.
to direct my pubhc life.

On rare occasions, | would meet some-
one living their life in the same way. The
conversation and the reflectiors became
closer to a truth, closer to my reality. The
conversations were usually mterrupted or
snatched away because both of us were -
so busy getting on with the doing. But
the ‘gems of truth rang through “Dont
ever listen to your biological clock!” “I-
know now that I'mi'capable of- leammg
whatever I'want to” “Let's meet agam for '
coffee. This is lonely” -

Was T going back to school? It seemed -
like it. Feelings arose in mé that npped '
me backward into my years of high -
school. 1 felt 17; confused, powerless, -

irnmature. 1 had to remind myself. over PN ~Mym my:boundaries-are pmadingout"’
' ,,Ward ina ci;cu]a fashion :

and over that 1 had recently left a career -
where I had ‘enormous’ responsxbihty. was
respected by the community, was expectec
t be professnonal ha.d mdeed fought”

Later, being accepted into graduate
schiool was more reassuring, some kind
of landmark. This was a place | had never
been. Surely this was not going back.
Must I not be grown up now? 1 quit
saying that 1 was “going back to school! |
said instead that [ was “doing graduate
work? It had a much better ring to it, in
my ears anyway. But suangely, people
asked the same questions. Sometimes |
would go into an elaborate explanation,
especially if on that day 1 was reasonably
sure of what I was doing. This would
usually be met with the glazed eye. But
more often I would be vague, deflecting
the question with some joke.

Leaving teaching to return
to school is a journey of
discovery and re-discovery

Jor each of us. Somehow it

does not feel like going
back, but forward,

Recently though the words gozrgv back
to school do not have an authentnc:ty to
me. They are jarring. What is it about this
phrase? The problem is going back. 1 can-
not fit myself into this notion. Am I then
going ahead? Every time I reach for a new
idea and manage to integrate it into my
own patterns of thmlung and viewing.
do sense a kind of going ahead. But what
is going ahead? Does this roncept imply
some kind’ ‘of perf ’tatewr the human?

Shou!d; Ttry to'view what'is :happening :
to mie within the metaphor '




Kelowna intermediate students descend into a B.C, interior Salish Kekuli
@ (winter home) and reconnect with Planet Earth.

lustery weather gives way to
dnvmg rain. 1 wait behind the last of the
10-year-olds who carefully descend a
notched pole jutting from atop the tradi-
tional Kekuli, a semi-subterranean winter
dwelling of B.C's Interior Salish Indians.
Surrounding this small acreage, still in
its wild, natural state, is the frantic devel-
opment of new roads and modern homes.
Cement-truck drivers, one after another,
gear down to make the steep grade lead-
ing to a new housing development just a

indigenous families
worked together to sur-
vive, and greatly valued
each_family member. These
First Peoples were stew-
ards of the land, air, and
water. First Peoples lived
in harmony with nature,
wasting nothing.

few hundred metres from us. 1 turn my
back to the scarred hillside and watch the
children lower themselves into the earth.
Our Indian costumes are soaked
through, and a chill wind whips across
Okanagan Lake. The last few students
disappear into the top opening of the
grassy dome covering the winter dwelling.
I am the last to embrace the thick cedar

pole and climb four metres down into the
darkness of this Kekuli reconstruction.

Students call out to me as I reach the
earth floor. For a few seconds, 1 cannot
distinguish faces. Light comes from the
narrow opening through which we've just
descended. I glance away from this single
ray of light, curtained by rain, and move
toward children making room for me on
the earth ledge along the perimeter.

After a few minutes, I'm able to count
the 21 students. Most huddle near the
museum teacher; others scatter along the
eight-metre diameter base. There is light
enough to distinguish the red and black
designs painted on each face.

As soon as the students settle into this
very different environment, the museum
teacher shows us artifacts from early
days, “before the white man arrived? he
says.

One student gently interjects to offer a
gender-neutral term white people. Others
chime in with Europeans or non-Indians.

“I stand corrected;” responds the young
man from the museum. He smiles and
glances toward me.

We smell pine-needle and birchbark
baskets and the smoked hides. We run
our hands over the rawhide bindings that
join support beams framing the shelter of
this Kekuli. Stone and bone tools pass
from student to student. Carefully we
touch the sharp, fragile edges of basait
and obsidian atrowheads.

When the war hammer passes, some
studenis pantomime the gore of knocking
another’s brains out. I'm relieved when
the war hammer is put to rest.

The museum teacher explains how
indigenous families worked together to
survive, and how greatly valued each
family member was. These First Peoples
were stewards of the land, air, and water.
First Peoples lived in harmony with
nature, wasting nothing.

At the end of 40 minutes, the rain less-
ens. Students on either side of me radiate

enough warmth that I no longer feel the
cold.

After al! the artifacts have been
collected, we mark time ior the rain to
stop. Rather than hurry to begin another
activity, we enjoy the natural hush within
the cosy warmth of this Kekuli. Children
who find rocks along the earthen floor

Decp wiriun this carth
lodee, listening o the
riyichmic f:@zz..ndz.zzg; [ close
my cyes and saccumb (o «
pleasant drowsiness. Time,
this rare luxury of time.

begin a ~ythmic pounding of stone on
stone — weir activity is not a distraction.
They continue with a singular focus on
shaping their rocks.

Some of the children make Indian-
village models from the earthen floor.
They scoop out places for the cooking
pits, sweat houses, and Kekuli. A couple
of students turn out their hand-sewn
medicine bags and mix new-growth tips
from the Douglas fir with their
store-bought nuts and seeds. They com-
pare notes about edible plants of the
Oxanagan, claiming Douglas-fir tips make
their snacks tastier and more nutritious.

The rhythmic rock pounding continues.

“1 wish we could stay here forever;
whispers a 10-year-old next to me.

I know that once we climb out of the
Kekuli, we are to hike up the back trails
to play games called Ugly Face, Spear
Through the Hoop, and Tug 'o War. The
finale of our special Indian Days will be a
drura dance with chanting to thank the
Great Spitit for Planet Earth. At day’s end,
we'll return to the school by bus.

Deep within this earthlodge, listening
to the rhythmic pounding, I close my eyes
and succumb to a pleasant drowsiness.
Time, this rare luxury of time.

I start when someone announces that
the rain has stopped. Time is tightly
schieduled, and I must organize our
ascent.

Loose sand from the students’ earth
models creates a haze in the beacon of
light. One boy makes a replica of the war
hammer from a larger rock. With the jute
cord from his medicine bag, he attaches
the stone to a stick handle. He enacts a
kili, and his victim dramatizes a slow
death. This provides some entertainment
for children sitting nearby. They lose inter-
est when the stone falls off the stick.

I survey this gathering and connect it
to earlier days. In my fake suede dress,
sitting high on the dirt ledge, 1 am the
matriarch, and for mutual survival, I care
that the children learn to value 1:arth and
each other.

Within a few hundred metres of this
underground dwelling, the modern world
is knotted in conflict. These childrer have
an awareness of the planet's fragility, and
some struggle with personal fragility. The
basic goals for a life of quality haven't
changed in the last 300 years; who could
argue everyone's need for a healthy, lov-
ing life? But the mission to save the
planet and ourselves overwhelms me. 1,
too, wish we could remain here forever in
the warmth and security of the Kekuli.

I'm the last to leave the earth lodge.
Climbing the pole, 1 hear excited voices
overhead; the children tell me to hurry so
that I won't miss it. Looking up, 1 see chil-
dren standing in shafts of sunlight and 1
know the promise of a rainbow.

Carol Tgylor, an intermediate teacher
in Kelowna, serves as the Status of
Women contact person and as an execu-
tive member of the Central Okanggan
Teachers’ Association.

Carcl Taylor photos
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by Kit Kricger

How did your school's stall representa
vve get the job? Was hesshe elected in a
spirited contest among teachers anxious
 play a leadership role in the school?
Probably not. I your school is typical,
your stall rep was a reluctant volunteet
maybe a teacher new to the district who
was perstaded to aceept the role after
being assured that “there's nothing, to it
but atending a few meetings!” Or maybe
the job fell o someone who didn't make it
to the meeting and couldn't protest the
appointment.

The stall rep has always been an
important person in the school. But when
teachers unionized in 1987, the
importance of the role increased.

With unionizatiorn, the relationship
between teachers and their school board
cmployers changed. The relationship
became more formal and, for the first
time, subject to the terms of a collective
agreement, terms that define an unprece-
dented array of conditions of employment
for teachers.

Both parties to the collective agreement,
the teachers' association and the school
board, have qgents in the school. The
board's agents are the administrative
officers. The union's agent is the stafl rep-
resentative. As the agents of the signato-
ries of the collective agreement, staff rep
resentative and the administrative officers
in_your school are peers. No other teacher
enjoys the peer status wfforded the staff
representative.

TQS proposes
fairer criteria

If you are from outside B.C. or if you
are considering upgrading vour Teacher
Qualification Service (TQS) category, read
on.

If an accerd is reached between the

BCTF and the B.C. School Trustees Asso- -

ciation, fairer criteria for determining TQS
salary categories for B.C. teachers will be
established. (The new accord must be
examined and ratified by both the BCTF
and the BCSTA before the present regula-
tions can be changed. Both parties can
veto any proposed amendments. Should
no final agreement on the exact language
be achieved by March 1992, the
implementation date of August 15, 1992,
may be abandoned.)

If you completed your teacher-educa-
tion training in Quebec, Newfoundland,
or Ontario, the accord may make you eli-
gible to have your salary category
upgraded upon application as of Septem-
ber 1, 1992. Upgrades would not be retro-
active. In the pa !, some teachers were
deducted a pay category because the sec-
ondary school system where they matric-
ulated was not identical to B.C's. The
accord would establish a national
standard that evaluates all teachers
according to the quality of their
post-secondary academic and professional
preparation.

This peer status s asserted innost col
fective agreemients, Wherever the contuat
expresses the tights of the amor i the
school, it means the right of e ail rep
resentadive. These rights inciude the right
o convene union meetings and tse school
Lacilities,

Amony, the most important rights ow
conitracts provide is the right of union 1ep
resentation, This right, articulated with
varying degrees of streneth in Jocal col
Jective agreements, allows teachets to
have a union represeniative present at
meetings with administrative officers.

Ideally, the right 1o union representation
is unqualified and cin be exercised at the
discretion of the member. Many locals
have achieved this model language. Ina
number of vollective agreements, this right
is limited to grievances, discipline,
suspension, or dismissal of the employee.

‘Teachers should never hesitate 1o use
union representation. Before a meeting,
the teacher and the staft rep should plan
the conduct of the meeting: who will
speak, who will take notes. ete. The stalt
rep's presence will, in man, cases, change
the tone and the outcome of the meeting.

Statt-representative -training sessions,
held in nearly every local, focus on devel-
oping advocacy skills and increasing
understanding of the collective agreement.
After they get over the shock of learning
that they are the peers to the AQ, staft
reps are eager to assert their status and
work on behalf of their colicagues.

50, at the annual meeting where your
stafl selects the stafl’ committee, the social
chairperson, the PD chair, and the rest,
give special care to the clection of your
staff representative. You should probably
give his or her selection the same concern
you would give the selection of a new
administrative officer. After all, they are
peers!

Kit Kricger, a BCTF staff member,
co-ordinates the BCTF Staff Rep Training
Program.

What is the price for this accord? A
beginning teacher, after August 1996, will
be required to complete a four-year-degree
program before being awarded a Category
4 (PC). Under existing TQS policies, Cate-
gory 4 may be awarded to those holding
standard certificates who have completed
four-years-university but have not com-
pleted a university degree.

In addition, after August 15, 1992,
integrated program upgradings will not
be permitted, although those who begin
such upgrades by next summer will have
10 years to complete their program.

1t should be noted that TQS anid the
Coliege of Teachers are separate
institutions with separate {anctions. TQS
examines teachers’ credentials for the pur-
pose of establishing salary categories,
whereas, the College of Teachers examines
credentials for certification purposes.

Starting January 1, 1992, the College
of Teachers wiil require 2 minimum of
four years preparation (non-degree) for a
standard certificate. Degree cc:pletion is
required for a professional certificate.

For a closer look at the proposals ana
their rationale, contact your local associa-
tion president or local association repre-
sentative, and ask for a copy of the TQS
Review Comr “‘tee's White Paper.

Phil Rexin, a teacher at Chase Second-
ary School, is a BCTF representative ofi
the Teacher Qualification Board, and a
member of the BCTF Teacher Education
Committee.

The problem
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by Patrick Clarke

ow could something so
important be so marginalized? How can a
subject rich in opportunities for inquiry,
debate, and involvement be so consis-
tently maligned by students and
dismissed as "boring™? How do educators
respond to studerit observations recently
reported in the B.C. Minisiry of
Education's annual repor ? Students teel
they are adequately served by schools in
communications, science, math, and tech-
nology, but they see their social education
as lacking,

Today, the social studies of
capes, bays, and dead men
is about as pertinent as
learning to make buggy
whips.

I have worked in social education in
B.C. schools since 1973 and 1 am discour-
aged when I consider our approach 10
social issues. Let me be blunt. On issues
iike environmental degradation, racism,
international co-operation. and global
concerns in general, our students are too
often ill senv

Once upi - ~me, we could persuade
the generation we were teaching that
what seemed dull and irrelevant was a
foundation of learning and the starting
point for a complete and liberal education.
Today, however, the social studies of
capes, bays, and dead men is about as
pertinent as learning to make buggy
whips.

This generation sees recurring famine,
world-wide daily political change, a global
environmental crisis, persistent economic
convulsions, and its naiion on the verge
of disintegration. Yet, all of these current
affairs are rarely considered or discussed
in most classrooms.

We are bogged down in a daily routine
devoted to history or physical geography
that is almost never related to any current
concern.

We have before us a generation of stu-
dents who sense they have particular
needs determined by new and critical
global factors. Yet we remain tied to a
content driven curriculum that is virtually
the same as that delivered to their
parents. Few institutions or programs
have changed so little as what we call
social studies. Yet, without question,
social change has occurred dramatically
and rapidly. When I peruse the current
social-studies-curriculum guides, 1 have
the same feeling 1 have when I entera-
gothic cathedral: timeless, unchanging,
remote.

The prescribed curriculum and content
for social studies is my concern. Teachers
are constrained by the tools they have to
work with, specifically, curriculum guides
and assigned textbooks. The 1989 minis-
try social studies assessment team
concluded: “... many teachers would wel-
come shifts in content emphasis within

social stud

ies

the curriculum, for example, increased
attention to global awareness, current
events, and environmental studies at all
grades ... In particular, curriculum guides
need extensive clarification and content
needs to be integrated with skills and
attitudes?’

The assessment team has hit on the
critical weakness with 13.Cs social educa-
ton, Itisn't connected. 10 is content in
search of meaning,. As long as that orien-
tation remains, social education will con-
tinue to be of marginal value and eftec-
tiveness, and students will question its
relevance.

Relocussing social education in B.C.
schools should be a critical concern for
education in the '90s, That means care-
fully considering what we are doing and,
more important, why we are doing it.

Time is an issue. We don't have the
usual decade or so usually required to
muke the changes needed in social stud-
ies. The past process of curriculum revi-
sion or change in this area is not encour-
aging. 1 recall my dismay on beginning
my first year teaching social studies using
the same mouldering texts that had been
inflicted on me as a student almost 10
years previous. And those texts were still
around five years later.

The nceds of students we teach now
are urgent. They certainly do not have the
option of passivity or blissful ignorance.
There is no question of the importance a
global perspective holds for them, They
nced a social education that will give
them an awareness of global intcrdepend-
ence and global connections. They must
accept and thrive with cultural diversity
and view social responsibility in global
terms. They face some of the most
difficult ethical and moral choices any
humans have ever faced.

When 1 e the current
social studies curriculum
guides, I have the same
Jeelin
a gothic cathedral: tim

less, unchangmg; remate

We must re-evaluate the adequacy of
our approach to social education on the
basis of those needs. As educators, we
must take the lead in making changes.
The central issue is relevance. To be rele-
vant in social studies, we must provide a
giobal perspective ard a broad concept of
goba! citizenship. The 1989 social stud-
ies assessment is sub-titled more than a

good idea. Effective, meaningful social
education is mere than a good idea ora
matter of theoretical value. It has become
for our students a ratter of survival.

Patrick Clarke, the B.C. Global Educa-
tion Project co-ordinator; is a secondary
school social studies teacher, seconded

Jrom Sn41 (Burnaly).

I have when I ente(ﬁ B
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by Micchell Barnes

n the last Friday of the
month, the Rod ard Reel was janmined, a
consequence of pay cheques for the log-
gers and mill workers and a sudden hierce
southwesterly storm ofl Barkley Sound
that had sent the trolling fleet into harbor.
My hair, hands, and grey Stanfield top

were caked with scales and humpy blood,

and the wind and weather had, over time,
taken the color from my jeans, but the
Rod and Reel was a working man's bar
and my dishevelment was acceptable
uniform.

ANOTHER IN
OUR SERIES:
NARRATIVES
OF TEACHING

Waiting a moment as [ lought o adjust
to th smoky twilicht inside, Toould soon
see that o chair, any chair, wouldd be at a
premiun in the place, Twas seriously con-
sidering returning (o the boat, when
nearhy, two mountaing in overalls and
heavy boots decided 1o try their unsteady
hands at darts. T edged past them as they
moved like a landslide through the crowd
and parked myself in a recently vacated
chair.

Into the other chair dropped another
patron, whose line-cut hands and
similarly filthy unifornt identified him as
another fisherman, His wind-bisted face
revealed both the fine qualities ur his
Kwakiutl heritage, and the scars earned
from drinking.

“Hi

“Uh...Hlo”

Both of us looked around uncomfort-
ably, hoping that the barmaid would meet
our thirsty stares,

The obligation our proximity created
made us both try another attempt at
talking,

“So...you get caught in that storm?”

“No;" he replied with the rasp peculiar
to hard-drinking Kwakiutl. “Me and my
decky managed to run in “fore it really
hit”

“Good thing, 1 replied, “Betcha it's
blowiu' like stink out on the Goose island
Bank about now!

Gradually, through the bond of storms,
broken gear, clusive fish, and beer, we
talked and exchanged the purchase of
rounds.

We had both consumed enough to take
the edge off our unfamiliarity when he
stopped a description of a recent pub
crawl in Port Alberni in mid-sentence.

Looking sccretively to the feft and to
the right, he then motioned me close with

B IiS hand.

“You still in school?”
I was taken off guard by his change in
direction.

“Uh...yeah. Why?”

“I went to school once, but I quit. You
wanna know why? Go ahead, you guess
why?

[ sipped onomy beer o stall for time,
My st instinet was (o say, “Too tough
for you, eh?y but I dide't know how he'd
take that, So 1just ook another drink and
replied, "Oh, T don't kKnow.. It interfered
with your social life?”

He laughed, and his eyes disappeared
in & toothy squint,

“Naw, and ** wasn't because T was
dumb ecither. It was thent”

“Who?"

“Them, my teachers. They were stupid!”

“Oh yeah?! How s0?”

He leaned back inhis chair until the
legs creaked. He seemed to be stretching
his body and mind as he tried to call up
an image from the back of his brain.

“You know fish?” he said at last.

“Well, 1 catch ‘em?

“Yeah, but do you know fish? My
teachers thought they knew fish. |
remember sitting in class, and they taught
us Kids all about the way salmon swim
an” what's inside 'em an” how they go up
the river to spawn an' die an’ all that shit.
There we were, sittin' in rows looking at a
chalkboard picture of a salmon and writin’
down notes about what the teacher said”

“Yeah, I remember something like that”

He took another drink and continued.

“Well, 1 went home, an’ my grandfather
said, 'What did you learn in school?' So |
told him all about what the teacher said
about salnion. He kept real quiet while |
talked, an’ when [ finished he didn'i say
nothit’; he just put on his cap and told
me te follow him. I remember thinking
that he must be mad ‘cause he was walk-
ing real fast, an’' 1 had to run to keep up:

“Where did you go?”

“He stopped when we got to the creek
near our place. It was in the fall, an’ the
first humpies were startin' to come up to
spawn. The two of us crouched on the
bank of the creek with humpies close
enough to touch, an' he said, These are
salmon, not a chalk picture. Salmen are
more than scales ai' bones. Each fish has

a soul, an’ because of that, we must
respect each one™

He paused, took another drink, and
hesitated for a minute. Finally, I said,
“That must have made you think”

“Yeah, an' after he showed me the fish,
he taught me this prayer for the salmon.
My grandfather told me it came from long
ago. At the start of each season, 1 say
this to the first salmon 1 catch; then 1 let
the fish go so he can tell the others?”

He pushed himself away from the table

= Was not enough for the boy to know the

slightly, placed both hands tflat on the
table, and closed tus eyes, His chin lified,
and his voice came out clear and strong,

"We have come to meet alive, Swimmer.

Do not feel wrong about what |

Have done to you, friend Swimmer,
for that

is the reason why you come and that |
may speak vou,

that I may eat you, Supernatural One,

you,

Long-Life-Giver, you swimmer,

Now protect us, me and my wife,

That we may keep well, that nothing

may be difficult for us

That we wish to get from you,

Rich-Maker-Woman,

Now call after you your father and

your mother and

uncles and aunts and elder brothers

and sisters to

come to me also, You, Swimmers,

You Satistiers”

He remained in his position, eyes
closed and a slight smile now on his face.
I didn't know what to do or say.

A logger standing at the bar turned to
the bartender.

“Christ, can't someone shut that dumb
Indian up? I'm trying to watch the TV?"

But my table companion ignored ihe
anger from the bar. He just looked at me.

“Now, you think you know salmon?”

I had to admit that 1 didnt.
Stripping away to
the soul of a subject

What does this story have to say about
my own situation? It seems (o strike at
the heart of the question that is so dra-
matically affecting my work in computers.

As a young Kwakiutl boy, the man had
been taught about fish. The instruction
took place in a sterile, unnatural environ-
ment, and the manner and content of the
lesson was two-dimensional. Missing was
the difference between a fish as a draw-
ing on a chalkboard and as a splashing,
living thing. The classroom lesson gave
the boy a set of facts presented in a com-
plete unit of knowledge. But that in itself

salmon. It had no feeling, no sense of the
grandeur, the spirit, the soul of the
salmon. Only the boy's grandfather was
able to provide that missing vital element.

Such is the case in computer studies.
Techrical knowledge is being presented to
students as a complete set of knowledge.
Unfortunately, the pupils are left with a
bowdlerized version of the subject. They
might have some knowledge of the tech-
nical aspects, out the knowing of
computer studies will be foreign to these
students.

These technically trained students will
not see this subject in terms of its greater

ARG RSB ERI TE R e

mmpact on e owvorld, onother subjects,
and crow e Fihiisking, The students
concepla ot Gas subject will be apparently
autte detnted, bat like the chalk drawing,
will nave o depthe The Kwakiod boy was
i danger of losing, a vial vart of his cul:
tural heritae with resard 1o the salmen,
In computer stodies, we risk maskiag or
cven omitting the growing pait of our stu-
dents' social heritoee that is being, formed
in part by compulters.

The title "Knowledge and Knowing”
reflects the fundamental difference
between what is being presented in com-
puter studies and what mak s for a
greater understanding of the subject.

I we po (o the Oxford English Dictio
nury, we notice an interesting difterence
in the definitions of the word dnowledge
and knowing. According to Oxford,
knowledge is defined as “What one knows
of a subject, facts, or person!” Knowing.
on the other hand, 1s described as “Being,
aware of or having information about!' It
is this greater awareness that we teachers
should be striving to develop in our stu-
dents. This greater awareness permits the
child to see the raw information presented
in class in 2 more holistic sense. The les-
sons that gave the Kwakiutl boy a knowl-
edge and a knowing of the salmon stayed
with him into adult life. The lesson's con-
tent did not remain as iformation in
some notebook. The Anowing resulted
from an experience that would influence
his life, lifestyle, and culture.

Today, efforts are being made to avoid
the shallowness of two-dimensional edu-
cation, but still we must attempt to under-
stand why so much of cducation has been
this way. Such understanding may permit
me to better understand the resistance to
an integrated and non-technical approach
to compuiter studies.

At this point, 1 cannot presume to have
the answers to this question. On the con-
trary, this question simply raises more
questions: “Do teachers fear the potential
of the computer?’ “Is the technical-skills
approach being used because it is easiest
or because those teaching are themselves
unaware of the hidden questions around
computers?; and finally, “What kind of
cultural/social message am 1 transmitting
by my advocacy of the non-technical
appicach to computers?”

These are just some of the many, many
questions that arisc when I contemplate
computers in the schools. Perhaps, the
unanswered questions force schools to
cling tenaciously to the technical skills
approach. It provides a safe, though shal-
low harbor amid a storm of unanswered
questions and questionable approaches in
the subject.

€o where does all of this lead me?

When 1 was recollecting the story,
“Knowledge and Knowing,' I was driven
by a strong desire to say something about
the narrow, tunnel-vision view of comput-
ers in scme schools. The desire was
pushed by the dual engines of frustration
and anger about what I was witnessing.
The story began with memories of an
angry storm, but as 1 wrote, I found
myself smiling with hope. The Kwakiuti
fisherman bore scars from his life and
experience but still possessed the ability
to reach within himseif for peace and a
greater knowing despite surrounding
hostility.

1 hope | may attain that goal myself.

I want to know the salmon.

Mitchell Barnes, teacher ... Strawberry
Vale Elementary School, Victoria, last year
received a Northern Teiecom National
Institute award for excellence in teaching
using technology. He and his students
worked wz'th the Fisheries Technology
Project (s¢” ™ored jointly by the B.C. Min-
istry of ERssonment and the Greater Vic-
toria SD). His students developed a com-
puter program for use in B.C. hatcheries.
He will speak on this project next month
at two conferences in vancouver. e

he first time 1 thiy)
about the names of school
that my mother was a proud alumna of
PS 79, in New York City. With patriotism
a staple of the American diet, and so
many American heroes to choose from
(mine then was Davey Crockett), 1 couldn’t
understand why the Big Apple named its
school after footnotes to correspendence
and numbers.

Years passed, and | next thought 'about
the subject when, in 1965, Sir Winston -
Churchill expired. You see, 1 Was theén a-
student at Sir Winston Churchill Second-
ary School, in Vancouver. The day after
Churchill died, my school closed for the
day. 1 rushed to the corner store that
passed for a shopping mall in those days,
ready to celebrate Churchill's passing with
my pals from Magee and Hamber, only to
discover that those schools were open,
because their namesakes were Iong dead.

On returning to my 'school the next
day, 1 began a petition to rename Churchill
schocl to honor fornier U.S. Presndent
Harry Truman. | was banking on Truman's
dying before my graduation, affording
another holiday. Always willing to seize
the opportunity to give a lesson‘in the =
poliiical process, the school administration
confiscated the petition and suspended me
for three days: | gave up the struggle, but
took. somgconsalanon in” Tmmans livmg

ber that seens a tad inadequate given * -
that all 100 schools were constructed on -

their land. Ten schools-are named for pol"‘"jf

iticians; seven for soldiers; eight for per- :

sons whose first name was Lord or Sir,: -
six for doctors (three GPs; two- surgeons ,
and one proctologist), -and’ three for art-. -

ists or writers. A handful of schools are

named for explorers, and a like number
for neighberhoods. 1 confess not to know
whether Ecole Bilingue was named after

& Monsic.r or Madame Bilingue. 1 also
have n¢* aliowed for the possibility that
the people were named after the school,
rather than the other way around.

What can we conclude? Your chances
of having a school named after you
increase dramatically if yvou are a white
male who has killed lots of folks, expro-
priated lots of land, or inherited a great
fortune. A surprising number of people
for whom Vancouver schools were named
had credentials in more than one of these
categories.

Is there a remedy for the omission and
~ underrepresentation-of wormen; visible: =
minorities, humanists, basebali players, -
and people whose hands got dirty when
they went to work? From my experience
with Winston Churchill and Harry Truman
1 found that it is no easy feat to get a.
school to change its name. Whether they
have a strong bias toward men in suits or
are reluctant to spend money to change
letterhead, the. powers: that be will resist
such change. '

‘1 suggest we start naining portables
after members of the unreprecented
groups. With the number of portables
around the province; the: imbalance could
quickly be redressed. Each portable is'its
own building, often distant from the main
school. It certainly quahﬁes for its own’
name. It would give a sense of pride and
ademnty to teachers and? chxldren'who re

-named after:First-Nations persons, a:num-

e you e
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Wiped out?
Fight
fatigue with food

Feeling fatigued, but not sure why? No
zip in the mornings? Suftering from the
alternoon blahs? One hin to possible
causes of latigue is the time of day in
which it is experienced.

Morning fatigne

If you wake up wishing you could keep
sleeping or you feel tired throughceut the
morning, you have morning fatigue.
Although inadequate slecp or overexer-
cising could be factors, you may wish to
examine natritional reasons and solu-
tione. You may not have caten enough
food for fuel the night before. In future,
try to ensure that your last meal of the
day is rich in complex carbohydrates such
as rice, pasta, whole-grain breads, or
beans. Too much sugar in your dict, and
especially late at night, may leave you
feeling sluggish in the morning from low
blood sugar. Try to reduce all refined sug-
ars, honey, and alcohol in your diet, and
replace them with starches.

Afternoon fatigue

People who don't eat regular meals or
who eat foods high in sugar often experi-
ence afternoon fatigue. Eating too many
sugars or not eating often enough may
cause a low-blood-sugar response. Try not
to skip meals. Reduce your sugar intake,
and eat a little bit of food every few
hours. Have a complex carbohvdrate
snac half an hour or so before the time
fatigue usually sets in.

On oing fati
If you suffer fa 1gue throughout the

day, you may want to try one of the fol-
lowing tips to boost your energy. Replace
beverages containing caffeine with water
or decaffeinated beverages. Limit your
refined-sugar intake and fresh-fruit intake
to help keep blood sugar and energy sta-
ble. You may suffer from a food allergy or
sensitivity. You may wish to speak to your
physician if you suspect this.

Try making dietary changes, and watch
for a boost in your energy levels and a
drop in your fatigue.

Source: The Fitness Group Newsletter, September
1991,

Dial-A-Dietitian

Dial-A Dictitian is a non-profit
telephone answering service funded by
the Ministry of Health providing free,
up-to-date information to the public, the
media, and professionals in the areas of
nutrition and dietetics. We feel that we
are an invaluable education service, given
the present interest in heal'h and fitness,
and the amount of misinformation avail-
able on these topics.

Ti:e hotline for the Vancouver area is
732-9191. A toll-free number for outside
the \\Jancouver area is 1-800-667-3438.

BCTF, a non-smoking
buﬂdmg

The BCTF Executive Commlttee passed
a motion effective july 1, 1991 that the
BCTF building be designated a smoke-free
building. The proposal was recommended
by the staff of the federation.
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have smali patience, really, with the
padantic feminism that agonizes over a
substitute for every male-oriented noun
and pronoun in the English language. We
could argue long over siumanity: Surely
we do not want luwomanity; and, if we
go back to Latin roots, iae equivalent of
homo is mulicr; so do we replace
hwmanity by mulierity, since femininigy
already has its own connotations? Of
course, we could always go the people
route, and take the Latin gens to produce
gentility ~ but we all know what a mis-
nomer that would be.

Similarly, I would rather have a
chairman (of whatever gender) conduct a
meeting than address my remarks to an
inanimate object of wood, chrome, or
plastic called the chair.

By now, most teachers have also been
made aware of their unconscious
tendency to let boys dominate a
classroom, giving them more question/
answer time and judging student perfor-
mance on two somewhat different levels
— to produce the stereotypes of the boy
as the aggressively original thinker and
the girl as the politely quiet, neat worker
with decorative value.

That snake-in-the-grass, the biased
texthook, has also been hauled out into
the light. Students have been made aware
that, while their brave pioneer forefathers
were opening up a nev land, felling trees,
raising log cabins, and ploughing land,
women were around somewhere (though
certainly not in the textbook illustrations)
cooking and sewing, caring for the chil-
dren and the sick, and giving birth
between times.

I came all the way through school, four
universities, and 40 years of teaching’
without realizing that a cloak of invisibii-
ity had been thrown over the women in
all my areas of study — and that cloak is
still in place. Of course, I learned about
Joan of Arc and Jane Austen, Marie Curie,
and Florence Nightingale, but 1 got the
impression that these were very brief
flashes in the pan of solid masculine
achievernent.

Worse still, I knew of the exploits of
some fameus men, without knowing of
the women who were there, alongside or
ahead of them: Leif Eriksson landed in
Newfoundland in 950, but it was the two
woimen, Gudrid and Freydis, who
wintered there. Cartier sailed up the St.
Lawrence, but it was Marguerite de
Roberval’s three years' sojourn on the lle
des Démons there that convinced
Champlain that settlement of the area was
possible. Eli Whitney is credited with giv-
ing the Agrarian Revolution a boost
through the cotton gin, but the machine
was the invention of his landlady, Kather-
ine Green, who, as a woman, lacked the
legal right to patent it. St. Patrick is said
to have rid Ireland of snakes as he con-
verted the country to Christianity, but St.
Brigid produced just as many converts.
David Livingstone opened up the
continent of Darkest Africa, but it was
his wife, Mary, who gave birth to their
fifth child under a thorn tree in the jungle

out there. Everybedy knows that King
Alfred the Great of Wessex preserved the
Anglo-Saxon culture by paying the Danes
danegeld 10 stay out of his territory, but
fewer people know about his daughter,
Ethelfleda, who drove out the Danes by
conquering them at the Battle of Derby in
the year 200.

[ came all the way
through school, four uni-
versities, and 40 years of
teaching without realizing
that a cloak of invisibility
had been thrown over the
women in all my areas of
study — and that cloak is
still in place.

Those are isolated cases, but why are
students not made aware of the part
women played right through the history
of certain movements and disciplines in
our culture?

In medicine

Women were practising medicine as
early as 3,000 B.C. in Egypt, where the
Kuhn medical papyri of 2,500 B.C. estab-
lishes that women specialists dealt with
all branches of gynaecology.

Agnodice, in the 4th century B.C., after
attending Greek medical classes, practised
gynaecology disguised as a man, until
she was accused of seducing one of her
patients. In court, she nad to reveal her
sex and was acquitted. She became the
first woman gvnaecologist whose name
we know.

Fabiola, a Roman who died in A.D.
399, established a hospital, where she
worked as both nurse and doctor, and
became the first £7own wornan surgeon.

Trotula of Salerno, in the 11th century,
wrote a book. The Diseases of Women, in
which she made the revolutionary sugges-
tion that infertility couid be attributed
equaily to the male or female partner. The
book was, of course, later attributed to
her husband.

From 1389 to 1497, 15 licensed women
doctors were practising in Frankfurt alone.
Of these, three were Jewish, specializing
in ophthalmology.

Dorotea Bocchi, in the 14th century,
succeeded her father as professor of med-
icine and moral philosophy at the Univer-
sity of Bologna.

Marie Colinet, in the 16th century, in
Berne, Switzerland, used a magnet to
remove a piece of metal from a patient’s
eye. Her husband got the credit, although
he was recording the proceedings while
she did the operation.

In business

Faustilla of Pompeii is recorded as hav-
ing been a money-lender who charged
45% interest per annum, SO women's
business instincts go back a long way
past Helena Rubinstein and Coco Chanel.

Chaucer's wife of Bath was a forerun-
ner of the real-life character Alice Chester,
who, in 1500, traded in wool, iron, and
oil with Flanders and Spain, making
enough profit from her business to endow
a church.

Mary Reibey, in 1790, was transported
to Australia, charged with stealing a
horse. She was then 13 years old. Later,
she became a grain-trader and shipping
magnate and Australia’s most successtul
business womar.

In writing

Many mythologies show women not
only iaventing language but also creating
the writing skills: Carmenta is supposed
to have created Latin from Greek. Medusa
gave the alphabet to Hercules; whereas
Isis gave it to the Egyptians, and Kali
invented the Sanskrit alphabet.

Sappho of Lesbos, a much maligned
wife and mother, was hailed as the tenth
muse in her own day, and Eurydice,
grandmother of Alexander the Great, had
a monument erected to show her joy in
having learned to read and write.

Wei-fu-jen, of the 3rd century A.D., is
still honored as China’s greatest calligra-
pher and the founder of the whole school
of writing there.

Lady Murasaki, of Japan, wrote 7he
Tale of Genyi, that country’s great classic,
in A.D. 1000, at the same time Hrotsvitha
of Gandersheim was writing drama, to
pecome the first German poet and
playwright.

Christine de Pisan, an early feminist
who lived from 1365 to 1430, wrote 7he
Book of the City of Ladies to examine why
women were held in such low esteem.

Aphra Behn, in 1680, was one of the
very first English novelists, as well as a
spy and an explorer in South America.
She had 10 plays produced in London,
and wrote five novels.

More familiar names to us, of course,
are Mme de Staél, Mary Wollstonecraft,
Jane Austen, George Eliot, and the
Brontés.

In teaching

Cleopatra, the alchemist of Alexandria,
in the 3rd century A.D. wrote the
Chrysopeia, a text on the art of making

Why are students not
made aware of the part
women played right
through the history of cer-
tain movements and disct-
plines in our culture?

gold, which was stili being used in the
Middle Ages.

Hypatia, born in A.D. 370, taught
geometry, algebra, and astronomy at the
University of Alexandria. She was killed
in 415 by a terrorist mob incited by the
patriarch, Cyril.

Aristoclea, a woman mathematician,
taught Pythagoras, who married another
mathematician, Theano, by whom he had
a daughter, Dano, who also became a
mathematician and wrote about women's
rights.

Aspatia of Miletos taught Socrates and
championed the education of women.

Aspasia, whose intelligence was
praised by Plato and who was the mis-
tress of Pericles, ran a school for the
Greek hetaera.

It is more likely that students have
heard about women warriors and rulers

of the past, because history tends to glo-
rify dynasties and battles, but, even there,
it is surprising how the female figures
fade into the background. in the Old Tes-
tament, Deborah, Jael, Judith, and Esiher l
saved the chosen people in some very

during retirement vears, to find that there
was a whole world of women out there
i that teachers, for some mystericus reason,
, forgot.

Constance Rulka is a retired teacher
and a school trustee in the Howe Sound
School District.

tricky situations. The Mother
Maccabees probably saved judais
at a crucial moment. Semiramis of %
Assyria brought about the irrigation of
Babylon by inspired control of the flood- ¥
ing of the Euphrates. Hatshepsut brought
enlightened rule to the 18th dynasty of
the Egyptian monarchy, as the Empres
Theodora brought it to Byzantium: The
Queen Tomyris conquered the
Cyrus the Great, and Xerxe
woman naval commander, A
fought at Salamis. Boad
wiped out the Roman ci
just as Jinga of Angola,
out the Portuguese slave
corner of Africa.

It has been claimed th
tributions to our world ar
because what they produc
perishable: food and clo
families and equipment for the
That is insufficient justi
ing them from our past
give students only half a;pictus
origins. When we event
all those invisible wome
into their rightful places i
ment, we cannot help but
for it — male and female alik

“(and) . .

, . chools are failing miser- -
ably to meet the needs of young women.
There has been little or no discussion to
assess their needs. ' ‘
We teachers should be working
diligently and consistently to provide a
meaningful education that will affect the
lives of teer women. There are many
areas of concern: teen piegnancy, the rap-
idly rising number of women in the work-

force, the place of wumen ina technolo:z—

ical society, wage meqwty and the
likelihood that many women will be .
forced to live and raise their children in
poverty.

We must strive to secure language
within our collective agreements that will.
result in powerful and meanmgful Wom-
en's Studies curricula in every secondary
school in this province. We must develop
a program of studies that will deal with
finance, parenting, the challenges of rela-
tionships, and a mynad of other - :
problems.

Educators must alsc’ ﬁnd ways to k\ ep
more of our young women in school lo\ng
enough to finish their education — long

enough to acquire the skills to functlon in-

the workforce and in a technological soci-
ety. On-site daycare and more relevant
and accessible curricula are only two of
the ways schools might retain adolescent
women. :

the damning: accusatxons in A‘Cappella
Isobel Colebrook -
Kitimat

' rooms that offer an atmosphete o respect‘

— it b an e

What should teachers be doing to improve
the learning opportunities for teen women?

A CAPPELLA, a report on the realities, concerns, expectations, and barriers
experienced by adolescent women in Canada (Canadian Teachers' Federation,

November, 1990) states:

“(Female) students emphasized the need for relevance in subjects they study
in school . . . don't talk to us about stuff that is not meaningful, that doesn't

impact our lives . . .

feelings of a lack of control, lack of power were expressed in relatlon
to the gxrls interactions with parents, teachers, and the judicial system .

Last, we must find a way to impress -
upon our female students the realigy of
life, to convince them that soap operas
are only for television, and that they, and
they alone, are responsibie for their lives. -
These young wonien should be '
“encouraged to seek leadership roles in-
student govemment to form extra-
curricular women's-studies groups, and to
- .participate in peer—he!pmg programs. -

Teachers must accept rcsponsnbxhty for

Dhavinder hwdri
Peace River North

he ado!escent woman
needs not only academic skills and knowl-’
edge, but more importantly, problem-' -
solving and conflict-resolution. strategles.,
We teachers must respond, to the expres-
sion of powerlessness in the CTF report-4
Cappella The personal mtegnty of women =
is cha]lenged by coercion and C onﬂlct N

and encourage risk-taking allow the ado g :
lescent wornan to build a strong sense of -
self so she may become a conﬁdent selr-
reliant aduit.

Leslie Wright

Alberni

~ will indeed have come a long W
 Diane. mmer :
Vatzcoaver
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Quesuons

1. A day to commemorate, October 18
marks Person’s Day, the day:

a. 14 women were murdered in
Montreal.

b. Canadian women legally became
persons.

c. Women garment workers in New
York City marched to protest
working conditions.

d. Canadian women were granted
the vote.

2. What percentage of BCTF meinbers
are women? (a) 31% (b) 51% (c) 61%

3. In B.C., what percentage of math
teachers at the secondary level are
women? (a) 21% (b) 31% (c) 51%

4. The saiary difference between the
average maie teacher and the average
female teacher is about: (a) $0000
(by $2300 (c) $4500 (d) $6700

5. The salary difference between the
average male principal and the aver-
age female principal is about: (a)
$0000 (b) $2300 (c) $3200 (d)
$4500

6. For every dollar a male wage earner
in B.C. makes, a female worker earns:
(a) 50 cents (b) 64 cents (¢) 81 cents
(d) a dollar

7. Recent research on classrooms indi-
cated that teachers gave (males/
females) more attention and more
time to talk in class.

8. Out of any ten girls in your
classroom, how many will (match
these numbers 1 -2 -6 -8 - 9):
— Marry?

—— Have children?

—  Have to hold a paying job?

Head a single-parent family?

—— Be widowed before age 507

9. Who is responsible for this quote?
“When I grow up a rich man will fall
in love with me and marry me and
take care of me” (a) a Grade 11 stu-
dent (b) Cinderella (c) a Grade 1 stu-
dent (d) both a and c.

10. As the first female MP for B.C., and a
B.C. MLA, she was passionate in her
defense of women's right to safe, legal
abortion, consumer rights, low
income housing, and women's equal-
ity. (a) Agnes MacPhail (b) Grace
Maclnnes (c) Marila Morris.

11. How much would a single parent with
two children have to earn per hour to
escape poverty living in Vancouver?
(a) minimum wage (b) $8.26 (c)
$12.44

12. A resolution calling for “equal pay for
equal work, with equal privileges for
women” was first introduced at a
BCTF AGM in: (a) 1918 (b) 1946
(c) 1973 (d) 1989

Answers
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by Margot Gibb-Clark

t used to be that students at Nova
Scotia’s Pugwash District High School
pretended they went to school elsewhere.
Morale was bad and Pugwash District had
some of the lowest achievement test
scores in the province.

Then, in 1987, the school got involved
in a partnership with a local company,
Seagull Pewterers & Silversmiths Ltd.
Seaguli has done everything from buying
computer equipmeni ta donating a bus so
that students could travel more easily and
learn about surrounding communities.

It also promoted a stay-in-school pro-
gram that incorporates counselling on bet-
ter study skills, and encouraged its own
employees to take night courses offered
by the school board.

Now, four years later, test scores are up
and the school reports that people in this
tourist and fishing region on the
province's north shore are feeling less the
victims of destiny.

The venture is also one of the provin-
cial winners in the Conference Board of
Canada’s first annual contest for
excellence in business-education partner-
ships sponsored by Telecom Canada.

The Pugwash partnership is an exam-
ple of how business support for education
can be much more than largesse, said
Michael Bloom, a research associate with
the non-profit research group.

“Corporate support for education should
be part of human resource planning rather
than simply donations; he said in an
interview. Such co-operation is in a com-
panies own interest because it helps -
develop the pool of highly skilled workers
Canada will need in commg years he -
said. S

Enquz’nlg'/% less? ‘

Statistics Canada prcdlcts that 55% of
new jobs that are created in this country
in the '90s will require at least a high
school education, said Florence Campbell,
a conference board vice-president and
director of its new National Business and
Education Centre. Yet Canada still faces a
30% dropout rate from secondary school.

Two years ago, the conference board
started hearing from chief executives that
one of their prime concerns was educa-
tion, she said. The board questions chief
executive officers from member compa-
nies twice a year about what they see as
key emerging issues affecting business.

Interest in education was great enough
to lead to establishment last fail of the
new centre, which is designed to encour-
age dialogue between the two groups to
do research and disseminate the findings.

The centre also aims to help member
companies become involved in education
in a way that will ensure Canada has a
well-educated work force to enhance its
international competitiveness, Campbell
said. Today's 30% dropout rate is a con-
siderable improvement from the '50s,
when 70% of Canadians did not make it
through high school, Bloom said, but it is
not good enough. “In an age of global
competition, other countries like Germany
and Japan are performing better

He is currently studying 30 partner-
ships between companies and education
institutions, which are directed at keeping
students in school.

Partnerships with that aim and others
are becoming increasingly common. A
recent study on human resources policies
at larger Canadian companies done by
Sedgwick James Consulting Group showed
that almost half had some kind of joint
initiative under way with school boards,
colleges, or universities.

And most of the organizations using
them rated them as extremely successtul,
particularly as a way to recruit staff.

Other regional winners in the
Conference Board-Telecom contest range
from a Manitoba school division, which
has set up a program for community
members to acquire the skilis to work in
health care, to one at Watson Lake Sec-
ondary School in the Yukon.

Watson Lake studerits run a conve-
nience store accountable to a board of
directors with business and student mem-
bers. A local hotel and construction com-
pany and a branch of the Canadia Impe-
rial Bank of Commerce and the town are
involved. Students learn to apply theory
they have been taught in the school's
business education program.

In the eastern townships region of Que-
bec, two local school boards, one Protes-
tant and one Catholic, have combined |
with about 60 local companies. Together,
they have set up a centre that provides
state-of-the-art technological training
designed to meet the labour needs of local
industry.

There are certam areas where business
should 7ot be in education, Campbell said.
“Educators are the experts in cumculum
and how 0 teach” ‘
advice. on how to' keep up with technol-
ogy. Business has also gamed alotof -
experience recently in managmg change
she added. i
o § wouldn't want to suggest that man-
agement in school is the same as in busi-
ness. Schools and business are different
entities, but the process can be shared.

- “We are trying to help the groups come
toge ther a dfunderstand the complexmes

Try the power of optimism

Did you know that optimists:

e Enjoy better health?

@ Make more money?

o Excel in school?

e Establish long and happy marriages?

These are some of the research findings
cited by Dr. Alan Loy McGinnis in his new
book, The Power of Optimism. And,
according to the author, an optimistic atti-
tude is acquired — not inherited — and
most people can achieve it.

Optimists, he says, “know how to keep
themselves motivated and approach their
problems with a can-do philosophy”

He has identified 12 characteristics of
what he calls “tough-minded optimists”
Among other things, they:

@ Are seldom surprised by trouble.

e Believe they have control over their
futures.

e Use their imaginations to rehearse
success.

e Accept what cannot be changed.

e Believe that they have an almost
unlimited capacity for stretching — that
their personal best is yet to be.

The book outlines step-by-step
techniques for developing an optimistic
attitude. Here is a sampling of its recom-
mendations designed to help readers
maintain a balanced approach to trouble:

e Think of yourself as a problem
solver. People who adopt this attitude
excel in stressful situations.

e Look for multiple options. With this
technique, you'll simply move on to
another option when one apnroach fails.

e Anticipate problems. Be aware that
things can go wrong and ask such ques-
tions as Is there a way this will
backfire? Where could we get cheated in
this deal?

# Look for the good in bad situations.
Learn to turn stumbling blocks into step-
ping stones.

e Avoid phoney pep talks. “Successful
people;’ the author says, “do not talk
about how wonderful things are when, in
fact, they're bad”

e Monitor your automatic negative
thoughts. Keep a log of them as they
occur. You'll soon slow them down and
make them less automatic.

e Avoid jumping to wild generaliza-
tions. Don't see setbacks as personal
deficits that will plague you forever. See
them as mistakes that can be remedied.

Source: The Power of Optimism, Dr. Alan
Loy McGinnis, Harper & Row, 10 East 53rd
Street, New York, NY 10022 — $16.95.
Reprinted from Communication Briefings,
December 1990. 4
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higher wages, union democracy, and better conditions for children.

It is through umﬁed action, like this recent sit-in in Mexico City, that teachers press ﬁ)r

Ross McLaren photo

g&i@ %* t was early March, and the tarp city
extended for five city blocks in downtown
Mexico City. A sea of blue and green plas-
tic stretched into the distance, forming a
canopy over the city streets. Under the
temporary living quarters, men and
women sz. awkwardly, faces tired and
gaunt. Here and there, groups played
cards. Others slept fitfully amid the stench
of pollution and the cries of the hawkers
pedalling goods up and down the narrow
streets.

Pedestrians rushed by, busy with work
or pleasure, oblivious of the scene. Like
many of them, I took. this street as a short
cut; unlike many, I stayed when 1 discov-
ered the reason for the tarp city: In the
Santo Domingo Plaza, across from the
Ministry of Education, more than 40,000
public school teachers from the National
Teacher's Co-ordinating Group (CNTE) had
gathered to press for higher wages and
union democracy.

After two months of living in a refugee-

HOPE:

Seeing Our World Through New
Eyes is an exhibition on interna-
tional development at Vancouver’s
Science World until January 5,
1992. Unusual attractions, de-
signed for participant interaction,
bring alive breakthroughs occur-
ring in Africa, Asia and Latin
America.

Students can operate a peanut
sheller developed in Thailand that
uses an old car tire to do the job
many times faster than by hand.
They can mix and taste an oral
relydration treatment that has the
potential to save the lives of
millions of children, or they can sit
in a real Bangladesh rickshaw, and

Jind out how its driver has doubled
his income through a credit
program aimed at the landless.

To obtain a copy of the curricu-
lum kit and to book your class tour,
call Science World at 687-8414.

camp atmosphere, however, the lack of
resources was showing. “We are running
out of food, medicine, and water,” said
Jesus Alfonso Cardenas, a teacher from
the state of Oaxaca. In a soup line formed
on the left in time for the afternoon meal,
men and women shuffled into position to
receive their food, a thin soupy gruel, rice,
and beans. The faces looked thin, a result
of inadequate nutrition and sleep. But the
striking teachers were not moving, even
though the federal government had issued
an uitimatum: leave in two days, or be
forcibly evicted. “Nobody is going back
said Juvenal Uriostegui Qiuroz, a teacher
from Caujiuicuilapa. “Nobody wants to
make this salary.”

Earning about $200 a month, public
school teachers in Mexico make less than
garbage collectors. Out of this pay, teach-
ers must equip the 50 students in class
with supplies, according to Alfonso.
Extra-curricular activities are non-
existent. Alfonso says the government
offers extra money for books, but with
strings attached. In return for financial
aid, teachers are expected to support the
government, the Institutional Revolution-
ary Party (PRI), and CNTE's parent union,
the largest in Latin America, with more
than a million members, called the
National Teachers’ Union (SNTE).

For many in the 250,000-member
CNTE, the price is too high. After estab-
lishing CNTE's dissident commiittee in
1979, the two groups have had a turbu-
lent, often violent, relationship. The state-
imposed SNTE leadership has tried to
cradicate union democracy by stacking
union conventions, using intimidation,
and, in on. case, attempting to kidnap a
CNTE union local in Oaxaca. On the
extreme, CNTE member Misael Nunez
Acosta was assassinated in 1981, alleg-
edly by the union leadership, after trying
to link the teachers’ struggle with the pop-
ular labour movement.

In a country where independent unions
are a contradiction in terms, and democ-
racy often translates into stuffing ballot
boxes, CNTE's troubles are not surprising.
Since the 1920s, the government has tried
to co-opt the labour movement. Labour
leaders, handpicked by the state, support
government policies at the expense of the
union membership. In return, the govern-
ment ignores union corruption and allows
labour leaders to become fantastically
weaithy through misuse of union funds.
Trouble makers are bought off, are jailed,
or disappear.

CNTE tries to buck this trend and
engages in mass mobilization movements
to push for union democracy and higher
wages. The results have been satisfying.
In 1981, 100,000 teachers marched on
Mexico City and occupied the office of the
Secretary of Education. After the assassi-
nation of Nunez, 40,000 teachers
responded with a mass march and work
stoppage. In May 1983, a one-day strike
saw 200,000 teachers stop work. A
month later, 300,000 teachers participated
in a one-day work stoppage. About
50,000 teachers joined forces with peas-
ants in 1983 to engage in a national civic
strike to protest government austerity
measures. And in 1986, 30,000 CNTE
members established their first tent city
in downtown Mexico City in an attempt
to force their union to convene <*ate
teachers’ conventions. The sit-in lasted
months. SNTE agreed to the demands but
later reneged.

The latest sit-in represents another vic-
tory for CNTE. After threatening the
teachers with eviction, the government
backed down and promised wage
increases of from 50 to 100% and new
fringe benefits. More important, CNTE's
ability to mobilize teachers and press both
union and government shows the
independent labour movement in Mexico
lives.

Ross McLaren is a B.C. freclance writer.
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B ammes how theu' own values are formed.

Randy Matheson. 8 P 1991 Includes cntcal and

BCTF LESSON AIDS

Paper Pandas % Links to Literature
% Earth Book For Kids *
Treasure in the Trash % Gtobalchild
Cieometry and Art % Mice Thoughts
* Munch a Bunch For Lunch *
* A Touch of Japan %

These are just some of the 64 new lesson aids
included in the 1991-92 Lesson Aids catalogue,
which has been mailed to all school libraries this
fall. In addition to the 84 new titles added last
year, the Lesson Aids catalogue is worth con-
sulting for a selection of over 800 different
lesson aids for K-12,

To order any of the following new lesson aids,
enclose a cheque or money order with your order
to BCTF Lesson Aids Service, 2235 Burrard
Street, Vancouver, BC V6J 3H9. (Shipping and
GST included in prices.)

ELEMENTARY

8033 Robert Munsch Books: An Integrated Unit for
Later Primary by Sandra Holden and Bosemary
Anderson, 26 p. 1990. Includes story lesson plans that
relate to primary goals. The lessons also contain whole
language activities, Math Their Way activities, co-
operative learning activities, higher thinking skills, a
variety of experiences to include all children, and a
bibliography with topic reference. ....... ... $5.80

8543 Mice Thoughts: An Integrated Unit for Primary
by’ Primary Teachers: at McLeod Elementary in
“Nechako; 77 p. Inichides leason planis that relste tothe
primary goals. ‘Also, includes -whole language ac-
tivities, Math Their Way acthtles. higher thinking
skills, and a variety of experiences to- include ‘all
children. .................. e PR $ 12.65

8316 Let's Get Movmg Sequenual Early anary PE
Lessons by Joy Collins, 32 p. 1990. This unit includes
15 PE lessons suitable for multi-age; early primary
classrooms for use by teachers- with a minir;um
amount of equlpment ina 30- mmube PE perlod

.................................. AP .$3.30

ESL201 I Hate English Hy Ellen Levine. 32'p. 1991.
©1989. Color illustrations. This book is about-an im-
mxgrant gxrl whose stery helps chxldren cope. w:th new
situations’in a new country. Tt'is written with’ humor
and sympathv Smtable for K 6 i ;$5.70

EEZOO Earth Book for Klds Actmhes 0. Help Heal ]
the Environment by Linda Schwartz and illistrated -
by Beverly Armstrong, 184 p.-1981 ©1990; Sections -
include; Energy, Resource and Recycling; Air, Land
and Water; Plant and:Animal Habitats; More Ways
to Make Every Day Earth Dey; and Where. To Write,
and a Glossary. Suitable for elementary 31650

_ PD111.Our Co-operactive_Classroom-by.David W.___
Johnson, Roger T. Johnson, Judy K: Bartlett and Lin-
da M. Johnson, 92 p. ©1988. This book is written to
help students be better co-operators "The activities in
this book are designed to. dssist students to develop
a better understanding of and. apprecmtmn for -co-
operative learning. As the actmtxes tec
students will have repeated opportuniti k co-

SECONDARY

. AEM Altematwe Cumculum Value Clanﬁcatxon A

tive Thinking, Skills, Discussion ‘and ‘Writing

* Unit by Patrick O'Neil,13 p. 1991. This unit outlines

-~ how students discuss and wnt,e about valueszand pgo
$2.

1059 The Red P Pony: A Novel Enrichment Unit by

2083 nlahsmmAInca.ACﬁtwallek'bySusan'
‘Gage, 40 p. 1991. This unit examines the history and -
structure of colonialism in Africa, and its importance

. to Africa today. Case studies link African colonialism
§  to the South African scene, to neo-colonialism, and to -
. Canada’s -native  people. - Includes activities  and

resources. Smtable for Grades 8 to 10. S .swoo



Strategies for reading
reflect years of research

Cutting-edge reading research points to
what many may think is good sense:
reading comprehension is an act of con-
structing meaning that requires negotia-
tion between teachers and students.

Using this framework, rescarchers
devised a five-part strategy for instruction
in reading.

1. Questionin
Students should generate questions

about what they read. Comprehension
increases when students gencerate
questions, although student-generated
questions are not as frequently used as
teacher-generated questions.

But students must receive good train-
ing and assistance with organization.
Otherwise, the questions they ask may
make no difference in comprehension.

2. Summarizin ‘
Summaries can be writer-based, focus-

sing on recall of information, or reader-
based, emphasizing the audience and the
reader. Reader-based summaries are more
of a writing assignment than a compre-
hension strategy, the researchers suggest,
but both should be part of reading
instruction.

3. Inferring
Students should practise drawing infer-

ences from their reading. Contrary to
common belief, inference-drawing instruc-
tion should begin as reading instruction
begins, not later. Even very simple read-
ing texts require inference skills.

4. Rating importance
Students need to determine importance

of ideas, both to the author and to them-
selves, so they can urganize, reconstruct,
and remember information.

This strategy includes not only the tra-
ditional search for the main idea but also
analysis of theme and discussion of
author bias and intention. Research has
shown that students who can evaluate
importance have a significant comprehen-
sion advantage over those who can't.

5. Self-monitoring
Students should monitor their own

comprehension. Studies of good readers
show that those who excel keep an eye
on how they're doing, changing compre-
hension strategies as needed. Poor read-
ers are not as aware of problems and are
less capable of fixing them, usually rely-
ing on one or two narrow methods of
comprehension.

Together, these strategies help readers
use their prior knowledge to construct
meaning from what they read, let their
teacher know what they understand and
what they don't, monitor their own
growth as readers, and choose among

various comprehension strategies as they
read.

Source: “Moving from the Old to the New...” Janice
Dole, et al., Review of Educational Research, Vo),
61, No. 2, Summer 1991, 1200 - 17th St. NW, Wash-
ington, DC 20036, (202) 223-9485. Reported in
Education Monitor, August 27, 1991.

The Heart and Stroke Foundation's
Jump Rope for Heart Program is a school-
based educational program designed to
improve cardiovascular fitness through
jumping rope. While children jump for the
joy of it, they also give from the heart, by
collecting pledges for heart and stroke
research and education.

If you ask 18-year-old Laurie Toth what
sparked her interest in a heart healthy
lifestyle, yow'll find she answers without
hesitation.

“It was the Jump Rope for Heart pro-
gram we had in our school. It made me
realize how much fun physical activity
can be. “Toth, a Prince George resident,
took part in her first jump-off in Grade 9.
Now that she’s out of school, she keeps
fit by doing aerobics.

Jason Maihara is another young athlete
who jumped for heart. The 16-year-old
North Vancouver student says that jump-
ing rope has helped him improve his foot-
work and endurance for other sports such
as football and hockey.

This year, tens of thousands of children
like Laurie and Jason will celebrate Jump
Rope for Heart's 10th anniversary by help-
ing to create the nation's longest jump
rope.

Teaching ractices
judged to be most
fair by students

Thorkildsen, T.A. Justice in the
classroom: The student'’s view. Child
Development, 60, 323-334. (1989)

Most students and teachers have been
in situations where students complete
their work at different rates. This study
investigated how students view the fair-
ness of five different ways teachers han-
dle the faster and slower students. Across
all ages, the practice of making everyone
stop when the faster students have com-
pleted their work was viewed as being
most unfair, while peer tutoring (having
the faster students assist the slower stu-
dents) was viewed as most fair. Accelera-
tion for faster workers was viewed as
more fair as age increased, as did allow-
ing faster workers tc do other tasks. Hav-
ing the faster students sit and wait for
everyone to finish was judged to be unfair
with increasing age.

Students reported that teachers use giv-
ing other tasks to the faster students
acceleration, and sitting quietly the most
often, and only four percent haa experi-
enced the use of peer tutoring. Students
rationales for deciding what practices
were fair or unfair were also analyzed.
Five levels of justifications were identified:
Level 1 —~ students who indicate that
attaining a reward is mc:e important than
learning;

Level 2 — everyone should do the same
amount of work, keep busy, avoid piinish-
ment, and obtain rewards;

Level 3 — everyone should learn the same
thing;

Level 4 — all students should work at
their own pace and have the same
amount of work; and

Level 5 — acceleration, peer tutoring, and
enrichment are all desirable. With age,
children tended to move from Level 1 to
Level 5 in their justifications of what they
believe to be fair. Surprisingly, even
though only four percent of the children
had experienced peer tutoring in school,
97% thought this was the most fair
method of helping all children to learn.

Source: Physical Education PSA Newsletter, Sum-
mer 1991.

Every participant will add one kilometre
of jump rope to the total. Organizers envi-
sion the symbolic rope eventually stretch-
ing from the west coast of Vancouver
Island to the eastern-most cape of
Newfoundland.

Since Jump Rope for Heart's launch in
1981, more than one million students have
raised well over $35 million for heart and
stroke research and education.

Vancouver Canucks centre Cliff Ronning
is honorary chair of B.C's anniversary
campaign. The Burnaby hockey player is
donating a signed jersey, hockey stick and
puck to the child who collects the most
pledges. His participation will also be key
in encouraging more boys like Jason to
participate in the program.

The Heart and Stroke Foundation
invites all schools to help celebrate jJump
Rope for Heart's 10th anniversary.

Participating schools receive:

@ instructional manuals and wall
posters

@ class set of jump ropes

e ready-made lesson plans for health
education and PE

@ special 10th anniversary student
incentives

@ 10th anniversary T-shirt for co-ordi-
nators

® a five percent NET return of event
funds raised.

Register now for jump Rope for Heart
and celebrate 10 years of improving our
odds against Canada’s No. 1 killer. And
help your students to healthy hearts.

Retired teachers can help too. The foun-
dation is looking for promoters across the
province. Organizers would love to hear
from you.

For information, call the Health and Stroke Foun-

dation of B.C. and Yukon at 736-4404. Outside the
Lower Mainland. call toll-free 1-800-663-7010.

Teachers remembered

As reported by the Superannuation
Commission, the following teachers

passed away recently. The last known dis-
trict in which the member taught is also

listed.

Margaret Ahrens, Central Okanagan
Mary Elizabeth Ailen, Vancouver
Olivia Backman, Terrace
Florence Battey, Kitimat

Yvonne Briand, Kimberley
Frances Brown, Vancouver
Roderick Butler, Trail

Myrtle Cantrill, Chilliwack

Elsie Carr, Kamloops

Edith Carter, Vancouver

Alan Chalmers, West Vancouver
john Clapperton, Summerland
Evelyn Clark, Vernon .

Gladys Clerihew, Vancouver
William Cumming, Delta

--James Curr; Vancouver—- -
Robert Cuthbertson, Vancouver
Daisy Dack, Victoria
Jean Davidson, Vancouver
Paul Dyck, Abbotsfora

“Rufus Earle, Maple Ridge
Philip Elliott, Vancouver
Mary Fairburn, Howe Sound
Theresa Felker

- Rolley Ferguson, Maple Ridge
Ruby Forteath, Prince Rupert

~ Duncan Fox
Thelina Fraser, Vancouver

- Dotothy Frisby, Vancouver
Robert Galloway, Vancouver
Jean Gemmell

* Helen Genier, Cariboo-Chilcctin
Ross Gibson, Courtenay
Elizabeth Gildea, Sooke = -

- William Godfrey, Vancouver -

- Anna Graham, Grand Forks
Jessie Grant, Victoria.
Rowland Grant, Victoria
Gladys Harris, Richmond
Amy Henke, Kaniloops
Audrey Hole
Mona Horn, Victoria
Hettie 1ddins, Langley
Helen Johnson, Central Coast
Viola Johnson, Kamloops
George Kapples, Surrey
Dora Kelley, Central Okanagan
Audrey Kemlo, Victoria

Annie MacGregor, Vancouver
jean MacLennan, Surrey
John MacLeod, Vancouver
Eileen Makepeace
Gordon Manzini, Victoria
Frederick Marshall, Nanaimo
Margaret Martin, Victoria
Bernard Matthews, Langley
Alethea McAlpine, Quesnel
Thomas McCallum, Courtenay
John McFarland, Terrace
Peter McLellan, Vernon
Lillie McMeekin, Vancouver
Carmene Michell, Victoria
james Minnis, Alberni
John Monroe, Vancouver
John Moore, Burnaby
Clark Morrison, Vancouver
Reta Munro, North Vancouver
Anne Naylor, North Vancouver
David Norman, Burnaby
Florence Paget, Cowichan
Marion Parfitt, Victoria
Percy Parfitt
Gardner Peacock, Mission
Irene Pearson
Phillip Penner
Lester Peterson, Sunshine Coast
Caroline Porteous, Sooke
Kenneth Raison, West Vancouver
Tibor Rittich, Burnaby
Lorne Robb
Agnes Robertson, Nanaimo
Walter Robinson, Hope -
Osbert Sanford, Vancouver
William Stene
Daisy Stewart
Victor Stielow, Sunshine Coast
Elsie Tervo, Victoria
Robert Thorburn, Lillooet
. Mabel Tomczyk, Qualicum
Hortense Warne, Vancouver
Dorothy Warren, Langley
Grace Watson, Victoria.
Charles Webb
Harold Welburn
Herbert Westgate, Campbell River
Carol Wheller, Kettle Valley
tenneth White, Vancouver
Anna Wilson, Vancouver
iillian Woodland, Vancouver
- Harold Woodward, Vancouver
'Donc’d Woodworth, West Vancouver

Changes to the Employment
Standards Act

The provincial government has changed
the maternity-leave provisions of the
Employment Standards Act to bring them
in line with recent changes to the Unem-
ployment Insurance Act's provisions for
maternity and parenthood benefits.

The revised Employment Standards Act
guarantees 18 weeks of maternity ' ave,
with a possible extension to 24 veeks if
medically required. This is not new. How-
ever, i you are planning maternity leave,
you must now give your employer four
weeks' notice of that leave.

A new category called parental/adoption
leave has been added. It also requires four
weeks' written notice and provides 12
weeks, with an extension of five weeks in
special cases. This leave is available to
cither parent. For the first time, adoptive
parents are covered by the Employment
Standards Act.

The maximum combined maternity and
parental/adoption leave period possible is

32 weeks per birth or arrival in the home.

The employer must continue to provide
benefits such as medical, dental, and pen-
sion during this period, as long as the
employee maintains his/her share of the
premiums.

Contractual provisions regarding mater-
nity, adoption, or parental leaves take pre-
cedence over the Employment Standards
Act. Locals shouid ensure that their col-
lective agreements provide no less protec-
ticn than the Employment Standards Act
in each of these situations, and in many
cases, it may wish to provide far more.

BCTF offers low-cost
life insurance

The BCTF/Seaboard Voluntary Group
Life Insurance Plan offers additional life
insurance at the lowest possibie costs. It
you need extra insurance for yourself, or
to insure your spouse, your children, your
mortgage, or to cover accidental death and
dismemberment, this may be the plan for
you.

Information and application forms are
available from participating school-board
offices. Piemiun::, are paid through pay-
roll deduction, again only with participat-
ing employers.

In non-participating districts, additional
insurance may be obtained through the
BCTF/North American Life Voluntary
Group Life Plan (formerly Citadel
Insurance). Information and application
forms may be obtained from the BCTF
income Security Department.

Ken Smith and Karen Harper of the
BCTF's Income Security Department, write
this column _for Teacher.

Missing persons

Superannuation Commission is trying
to locate the following teachers:

Nina Bell, Janet Carlson, Edna
Hamilton, Ruth Eleanor Johnson, Ethel
Mann, Brita Margarete Park, Tara Teresa
Shantz, Victor Verhulst

We ask that these people forward
updated addresses and their Social Insur-
ance Numbers to Teachers’ Accounts,
Superannuation Commission, 548 Michi-
gan Street, Victoria, BC V8V 4R5.

Retrrement seminars, desrgned to help you (and your spouse ) prepare
for the next 1/3 of your life, will be held throughout the province.

Penticton, November 16, 1991
Coast Lakeside Resort )

Fort St. John, November 30, 1991
- Pioneer Inn

" Vancouver, Februaryl 1992 -
_-Holiday Inn Broadway ..~ .

"?Surrey, February 8, 1992
Surrey Inn - -

chhmondFebruary 5, 1992 o

Vernon, March 28, 1992
~Village GreenInn

Victoria, April 4, 1992 .
~ Victoria Conference. Centre

',wllliams Lake, Apnl ll 1992
: Overlander Motor Inn..

Sechelt, Apni 23, 1992
: ';antwood inn (1600 21 00)

NOVEMBER

November 1-2 CALGARY

ATESL 91, "Master Keys: Unlocking Potential)” Sher-
aton Cavalier, Calgary, Alberta. Contact Marsha Fehr,
sarcee Postal Outlet, Box 35038, Calgary, AB

T3E 7C7, (403) 284 -3598,

November SEATTLE

National Council of Teachers of English national con-
ference, Seattle. Contact lohn E McGuinness, 12725
50th Avenue, Surrey, BC V3W 1G4, 596-5315.
November 7-¢ VANCOUVER

Reflections on Change, Stafl Development Council of
B.C., Vancouver Trade and Convention Centre, Con-
tact Robin Arden, 869-4891.

November 8 VANCOUVER

The Continuing Legal Education Society of B.C.,
School Law: *Trends and Issues for the 1990s)
Ramada Renaissance. Contact Mary Kingston,
009-3544.

November 8-9 VANCOUVER

Horizons '91, annual conference of Computer-Using
Educators of B.C., Hyatt Regency Hotel, Vancouver.
Contact Gord Edmonds, 467-6836 cvenings.

November 14-16 TORONTO

Arts Educators’ Assembly, organized by OSEA and
CSEA, Skyline Hotel, Toronto. Write 3186 Newbound
Court, Maiton, ON L4T IR9.

November 20-24 PRINCE GEORGE

Basic Intensive Workshops in Glasser's Control The-
ory. Contact Lana Caldwell, 562-2131.

November 21-22 PRINCE RUPERT

District convention, "Empowerment and Change;
Year 2000, environment, computers. Keynoters:
Ruben Nelson and Milt McLaren. Speakers include
Sharon Jeroski, John Harker, Susan Close, Alison
Preece, Nancy Littie, and David Porter. Contact Kathy
Fuller, 624-9370, or Craig Fritch, 627-8974, 1500
Ottawa Avenue, Prince Rupert, BC V8] 2Z8.

November 21-23 VANCOUVER

B.C. Science Teachers’ Association/National Science
Teachers' Association regional conference, Hotel Van-
couver and Hyatt Regency Hotel. Contact john
O'Connor, 4250 Mahon Avenue, Burnaby, BC

V5G 3R2, H: 299-4166, S: 261-7825 or Steve
Cardwell, H: 943-8584.

November 25-29 QUESNEL

Basic Intensive Workshop in Glasser's Control The-
ory. Contact Debra Cullinane, 992-7211.

JANUARY

January 10-11 VANCOUVER

Second National Perinatal Drug Dependency Confer-
ence, Coast Plaza at Stanley Park. Contact Continu-
ing Education in the Health Sciences, 105-2194
Health Sciences Mall, Vancouver, BC VoT 123,
822-20626, F: 822-4835,

January 23-24 RICHMOND

B.C. Alternate Education Association Conference,
Delta River Inn, Richmond. Contact Bonnie Burgess,
S: 859-5141, H: 853-1322.

February 6-7 PRINCE GEORGE

Year 2000 Conference: Crossing the Boundaries,
Blackburn Elementary School. $225. Contact Martha
Otteson, Crossing the Boundaries, 1894 Ninth Ave-
nue, Prince George, BC V2M 117, 963-7898, Fax:
963-7381.

February 6-8 VANCOUVER

B.C. Music Educators' Association conference,
“Soundwaves '92." Hotel Vancouver. Contact Curt
jantzen, Curriculum and Instructional Services Cen-
tre, 7532 - 134A Street, Surrey, BC V3W 7]1,
590-2255.

February 17 VANCOUVER

An evening with Jim Trelease, author of Tke Read-
Aloud Handbook, co-sponsored by the Vancouver
Sun Newspaper-in Education Services, B.C.
Conferation of Parent Advisory Councils, the
Children's Literature Roundtable, and the Lower
Mainland Council of the International Reading Asso-
ciation (LOMCIRA), Hyatt Regency Hotel, Vancouver.
Contact Donna McCormick, 261-5919.

February 21 22 NO11! VANCOUVER

B AT Teachers Assodiation conlerence and AGM,
Carson Graham. Major Keynoter: Arthar Erickson,
Coatact Bill MacDonald, 987 606067, I 987 8907,
February 26-29 EDMONTON

Conference of the Western Canadian Association for
Student Teaching, w reflect on past experiences and
explore new possibilities in teacher education,
University of Alberta, Edmonton. Contact WestCAST
92 Committee, Undergraduate Studies: Field Experi-
ences, Faculty of Education, Rm. 833, Education
Southy, University of Alberta, Edmonton, AB

ToOG 2G5,

February 27-28 VANCOUVER

B.C. School Counsellors” Association conference,
“Focus on Families;' Coast Plaza at Stanley Park,
Vancouver. Contact Kathi Adams, 1166 West 14th
Avenue, Vancouver, BC VOH 1P6, H: 734-2098, S:
738-3191.

February 27-29 VICTORIA

Teachers of Home Economics Specialist Association
annual conference, “Perspective '927 Victoria Confer-
ence Cemre. Contact Mary Soby, 4630 Rocky Point
Road, RR2, Victoria, BC V98 5B4, H: 474-0145, S
478-5501.

February 27-29 SECHELT

Hospital/Homebound Provincial Specialist Associa-
tion conferenice, Sechelt. Contact Hanne Ratzburg,
H: 885-9872, S: 886-2204.

February 28-29 RICHMOND

For-Ed 92, “Communities, Forestry, and the Environ-
ment;’ a conference for teachers and Grade 10-12 stu-
dents, Delta River Inn. Contact Anne Rishop,

6061-5385, F: 601-5235.

March 3-7 VANCOUVER

TESOL '92, 26th annual convention and exposition
of Teachers of English to Speakers of Other
Languages, Inc., “Explore and Discover, Vancouver.
Contact TESOL, Inc., 300-1600 Cameron Street,
Alexandria, VA 22314, (703) 836-0774, F: (703)
836-78604.

March 12-13 RICHMOND

Special Education Association Conference, “Swim-
ming Together in the Mainstream,” a conference for
regular education and special education teachers,
Delta Pacific Resort Hotel, Richmond. Contact Joyce
Pauls, H: 859-3015, S:859-7820.

March 19-21 CALGARY

tith Annual Conference of the ATA Computer Coun-
cil, “Synergy '92: People, Ideas, Technology:' Paliser
Hotel. Contact Bill Leonard, Cambrian Heights Ele-
mentary School, 640 Northmount Drive NW, Calgary,
AB T2K 315, 284-2246.

enyor

April 2-5 VANCOUVER

12th National Conference of Carl Orff Canada,
“Melody/Melodie from Sea to Sea un Potpourri;
Waterfront Centre Hotel, Vancouver. Contact joyce
Wallace, 6170 Cypress Street, Vancouver, BC
V6M 352, H: 261-0420, S: 879-6571.

April 3-5 BRACKENDALE

Environmental Educators’ Provincial Specialist Asso-
ciation spring conference, “The Environment as an
Integrating Theme;” North Vancouver Outdoor
School, Brackendale. Contact Roger Hammill, H:
248-5347, S: 248-5721.

April 29 - May 2 CALGARY

25th Anniversary Conference of the Canadian Coun-
cil of Teachers of English and Language Atts,
“Remembering the Past: Remembering the Future;'
Westin Hotel, Calgary. Contact Patricia M. Harvey,
210 - 39th Avenue SW, Calgary, AB T2S OW5, (403)
243-1871.

May 1 BURNABY

BCETA Spring Conference, SFU, Burnaby. Contact
Marg Frederickson, 970 Gilroy Crescent, Coquitlam,
BC V3} 3T1, H: 939-5781, S: 291-7301.

May 6-9 MONTREAL

Seventh Canadian Symposium on Instructional Tech-
nology. Queen Elizabeth Hotel. Contact Alexis Mac-
Millan, 1002 Park Plaza, 10611 - 98th Avenue,
Edmonton, AB T5K 2P7, (403) 424-4433, F: (403)
424-4888.

May 13-15 GUELPH ;

2nd North American Media Education Conference,
“Constructing Culture}” sponsored by the Association
for Media Literacy, University of Guelph, Guelph, ON.
Contact Construction Culture, 500 -.10th St. Mary
Street, Toronto, ON M4Y 1P9, (416) 923-7271, F:
(416) 923-0862. '

Compiled by Debby Stqgg, BCTF Pmﬁmonal
Development. :



students?

map.

global themes.

"T'his conference will give teachers, trustees, studentweach-
ers and other educators arare opportunity to explore idceas
on teaching the urgent and global issues of today: environ-
ment, peace, human righes, sustainable development. How
do we approach these issues which are so critical for our

Integration of disciplines/subjects and themes; global edu-
cation in the primary and intermediate grades; teaching
controversial issues; global educition in subject arcas.

"T'he World Gamse: a"keynote" you participate in. Deal first-
hand with world issnes as a player on the huge World Game

T'om Hanley with an inspiring look at the challenges hefore
us as cducators and global ciuzens.

Presentavons of student drama, are, and other projects on

arly bird registration by December 15: $75
Accommodation at UBC $29 per night.
Call for a registration form from Leona Dolan
at BCTI 731-8121 or toll free 1-800-663-9163

Pracocal ideas on:

Plus:

And:

Conference fee: $100

£ 38:8
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Information;
Mailyn Letts
2048 Delmar Drive
Ottowa, Onfario KTH SP7
613523-9208

Travel/Vacation

London flats. Chelsca Bridge/Battersea Park area.
One fat acconunodaies 3-4 persons; the second flat
accommodates 5-7 persons. Elegant interiors, fully
modernized to a high standard; two-hour maid ser-
vice Monday Friday. If our properties are fully
booked, we recommend and book luxury serviced
flats at 26 Queen's Gate, Hyde Park. Also, Folly Farm
Cottages, Tetbury, Gloucestershire, two fields from
the Prince and Princess of Wales. CAN ARRANGE
FOR THEATRE TICKETS. Contact for brochures and
photos: Mr. Thomas Moore, 801-393-9120 or PO.
Box 12086, Ogden, Utah 84412 USA, Fax
801-393-3024.

Egypt or Morocco for Christmas. Sce the pyra-
mids, sail on the Nile, visit village homes, walk in
the Sahara desert, explore Marrakesh! Prices from
$2850 CDN including flights, sightseeing, two meals
per day and good hotels with ensuite. Also journeys
to the Greek Isles, Turkey, Indonesia, Syria/jordan,
Albania, Nepal and Guatemala/Belize. Brochures
available. Adventures Abroad, 310 - 1037 West
Broadway, Vancouver, BC V6H 1E3. Telephone (604)
732-9922,

Sunny Hong Kong. December 26/91 to January
2/92. Budget-priced tour. Relax in new hotel or
shop. $1495 covers airfare (Cathay Pacific), transfers,
bed/breakfast, single supplement $240. Contact
Maggie, Cultural Tours 736-7671.

Los Cabos, Mexico. For rent to responsible indi-
viduals. Luxury beachfront resort hotel on the Sea
of Cotez. 2 condo suites, side by side studios, com-
pleie hotel and gym facilities. Pools, hot tubs, sauna,
golfing, etc. VIP treatment. Min. 1 week, available
year round, monthly rates available. Direct flight
from Vancouver. Book now. Contact June Barens
836-4551, Fax 936-7826.

Himark Travel Services. Meeting the educational
travel experience, For tour information or quotations,
contact Himark Travel Services, 208 - 2182 West 12

Ave., Vancouver, BC V6K 2N4, Phone 733-8836.

Serenity Farm Retreat. Refreshing, relaxing rural
getaway, facilitated programs snme weekends, RR 4,
S4, €23, Nanaimo, VIR 5X9, 245-2340.

Bed & Breakfast

Weathervane Bed & Breakfast Character home
near Government House, 4 min. to town. King/queen
beds with ensuite baths (one with jacuzzi), down
quilts and antiques. Private livingroom with
fireplace. Gourmet breakfasts. Daily/weekly rates.
Non-smoking. John or Suzanne Cabeldu, 1633
Rockland Ave., Victoria, BC V8S 1W6, Call
592-04935.

The Eagle’s, a seaside bed and breakfast on
Gabriola island. Miles of country roads, rugged cliffs,

sandy beaches, quiet seclusion, panoramic view.
RLscrvauons 247- 9769

: For Rent/:'l‘: ‘»‘Rent/Share

Home Exchange worldwide. E\(changc or rent
your home and/or cottage year round. For next sum-
mer, list in our February issue directory: deadline
Decemiber 1. Jack Graber, WorldHomes Holiday
Exchange, 1707 Platt Cres., North Vanceuver, BC
V711X9. (604) 987-3262.

Wanted to Rent/Share. Furnished townhouse/
condoshouse in West or North Vancouver by female
teacher (NfSY teaching in West Van. Photnie

988 0853.

Exchange for Chiristmas vacations. Waterfront
house in Sidney (30 minutes to Victoria) for house
near ski resort. 655-4792,

For rent Blind Bay. Charming two bedroom home
with loft on 1/2 acre close to beach, 20 minutes from
Salmon Arm. Available January for two-year lease,
$600/month, 675-4597.

Miscellaneous

Synerg; 2. 11th annual conference of the ATA
Computer Council. People, Ideas, Technology, March
19-21, 1992. Palliser Hotel, Calgary, Alberta. Contact
Bill Leonard, Cambrian Heights Elementary Schoot,
640 Northmount Drive NW, Calgary, AB T2K 3)5,
(403) 284-2246.

Penpals Needed for 100 African high school stu-
dents, form 3 (Grade 11) aged 13-18. Predominantly
rural arca. Contact teacher: Ms. Ann Waters, Box
1096, Tamale, GHANA, West Africa.

Relocating or investing in Okanagan? Id like
to assist you in finding a suitable property. After a
B.C. teaching/administrativenker Horizon Realty firm
in Kelowna, and I'm enjoying my contacts with for-
mer colleagues throughout the province. As an
Okanagan resident of 37 years, I'm in a position to
successfully serve your real estate needs here. Ring
Roger Tait 868-2223 or Fax 868-2488.

Troublesome position or research paper?
Complete editing services, including ghost writing.
Privacy guaranteed. Fax, phone, or write: M.E. Ait-
ken & Associates, PO Box 42043, 2200 Oak Bay
Avenue, Victoria, BC V8R 1G0, Bus./Fax (604)
565-0838.

For sale

Kindergarten/Grade 1 teachers. Informal Read-
iness test, readiness activity, parent's check list, chil-
dren's check list. Send $12.95 (o Jump Start, Deer
Valley, PO Box 43096, Calgary, AB T2] 7A7.

EDU-CATER teacher-written/classroom-successful
units now available. Elementary novel studies, math,
art, science, language arts. High school drama and
social studies. For unit descriptions and prices (from
$13.27 to $47.06), contact Edu-Cater, PO. Box 1446,
Lethbridge, AB, T1J 4K2. (403) 381-7768.

Easels for the primary Big Books. They are
$89.95 with a green, magnetic chalkboard. Brown
chalkboard available for $10 extra. They have a
removable ledge to allow charts to be hung, with a
tackboard on back. Send for information. Also
available: magnifying glasses 99c¢ or 12/$10, Pinatas
$9.95. Parachutes from $149 to $225. Book of para-
chute activities $2 (refundable on order). Giant col-
ored chalk - 3 tor $1.49. Prehistoric shark teeth 50¢
each, $4/12. Alder Distributing, 2599 - 160 Street,
Surrey, BC V4B 425, Phone: 536-7773.

Travelling Sound System. Powerful commercial
system housed in security cart with 4 portable
speakers. Used for 3 years for recreation centre aer-
obics (10,000 sq.ft. gym). Components: Amdek
Graphic Equalizer, Hafler Preamip, Akai AC3800
deck, Traynor PS 600 Power Amp, built-in fan, cus-
tom speakers in matching cases. Very sturdy.
wheeled, lockable cabinet. $25G0 obo. Contact W.

Lewis, 39 - 9000 Ashgrove. Burnaby, BC V5A 4M3,
421-0910.

Need some Christmas concert (assembly)
ideas? More than 25 classroom tested suggestions
including songs, skits, acrostics, drills, and recita-
tions. Only $14.99 plus $1.05 GST. Send cheque or
money order to: Christmas Concert Collection, Vol. 1,
Box 1358, 4904 - 4-4th Street, Barrhead, AB.

TOG OEQ. Order now - make this December less
stressful.
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JAPAN HOMESTAY

Himark Travel Services, Inc. in cooperation

with the Program of International

Educational Exchanges is pleased to offer

this special priced Japan Homestay
Program for Teachers and Students.

Low Season High Season

$1,199.00 $1,649.00

Tel: (604) 733-8836

This 15-day program price includes:
Air Fare from Vancouver to Japan an

return, Canadian and Japan Air Taxes,

Hotel Accommodation/meals where

necessary and a Homestay Arrangement
which includes school visits, technical

visits, local snghtseemg and
exchange program activities.

Prices guaranteed through March 31, 1992.

For further information please contact

TRAVEL SERVICES, INC.
208 - 2182 West 12th Avenue
Vancouver, B.C. Canada V6K 2N4

Fax: (604) 731-8869

d

Don't let this become the most advanced

technology vyour students understand.

When your students make use of iechnology,
help them understand more than the Top 40.
In mid-August each year, the Northern Telecom
National Institute offers an all-expense-paid
week of seminars for forward-thinking teachers,
counsellors and education administrators. The
seminars explore the development and appli-
cation of information and communications
technology. Through interaction with industry
and education experts, participants gain insight

into the impact these technologies have on the and beyond.

lives of their students. Educators in all subject
areas and levels of teaching from elementary
school through college are eligible tc apply.
Fifty-five applicants will be chosen to attend
this year's program in Victoria, BC. For details
about the Northern Telecom Nationaii Institute, fill
in this coupon. We'll give you an application
(deadline March 31, 1992} and more information L
about attending. Apply now, and help Canada’s

students make the leap from CD’s to PC's

PLEASE PRINT 7] s, 1 Ms,
Name:
Nama of School:
School Address:

School Type:

Meii t0: Northern Telecnm National Institute, Program
Mensger, c/o Cenadian Centre for Creative Technology,
8 Young Street E., Weterloo, Ontario N2J 2L.3

Phone; (619) 884-8846 Fax: (619) 684-8191

_____________ — o o
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TECHNQLOGY THE WORLD CALLS ON

In 1987 UBC implemented new teacher-education programs for both
elementary and secondary teachers. Previous programs of initial teacher
education are being phased out and the university has established dead-
lines for completing programs according to the previous requirements.

Those admitted to -~ the four-year B.Ed (Elementary — including NITEP)

— the five-year B.Ed (Secondary)
— the five-year B.Ed (Special Education)

must complete all degree requirements by 31 August 1993 to qualify for

the degree.

To enquire about your remaining degree requirements, write or

telephone a Program Advisor.
THE

UNIVERSITY OF
BRITISH

K&COLUMBIA

Teacher Education Office
Faculty of Education
University of British Columbia
2125 Main Mall

Vancouver, B.C., V6T 125
(604) 822-5221 or 822-5242
Fax: 822-8227

),

San Diego State University and
the University of San Diego, present a

NEW Doctoral

Program

in Educational Leadership featuring:

¢ Joint Program between Two Major Universities
SDSU & USD
e Begins July 1, Summer 1992
e Complete in three summers (92, 93, 94) with a
six-month residency
* Residency January 1, 1994 through June 1994
* Ample Housing
* Sensitive to International Educators’ Needs
* Summer 1992 Tuition $2,200 U.S.

» Application Deadline:

January 3, 1992

Malil requests for information to Dr.Raymond Latta, Director,
ARP International Graduate Programs, College of Education,

San Diego State University, San Diego, CA 92182 or
Call (819) 594-3767 or Fax requests to (619) 594-4687.

F Includmg Air & Includlng Air & oM
"Ou Accommodation Accommodation "'“ Bg
¢ 2 Week Combination Holidays _} S% OBk
oW o, from $1399 CDN DBL 6o
< 2V Vol

| SPRING BREAK G copars waren 1,52

NCL Skyward: San Juan, Aruba, Curacao, St. Thomas, Tortola/Virgin Gorda

EEIERREY Cruise & Air from $1389 CDN DBL - 3/4 sharing $869 p.p.

SUMMER OF !92%%&%6 (departs July 12, 1992)

Carmvai brand new Ecstacy: Miami, San Juan, St. Thoinas, & Nassau
‘8:NIGHTS" Cmsse & A|r from $1 499 CDN DBL - 3/4 shanng $669 p p

- —_—— - —— - —_ o ot ot o . i L S - ——————— " —n A s - - - —— -

SPECIAL EDUCATOR RATES

Make your selections by marking the new or renew boxes below

No.of Feg. YOUN  New Re- No.of Reg. YOUR New Ra-
Publication issues Price PRICE Now

Publication issues Price PRICE New

PISTSOMNES 52 5200 38.00 instructor 9 2284 2210 Ooa
'“"?‘Qﬂ!“,’f 104 10400 88.00 L'actualité 20 2600 2000 [ (1
39 51.87 3470 Learring 51 9 2860 1890 0oa
52 66.18 48.28 Omni 12 3540 24.40 0 a
12 17.00 1350 Outdoor Canada 8 24.00 21.00 oo
3C 42.80 2400 Owl Magazine 10 1600 19.00 on
TSN 12 2796 2266 Parents 12 3284 2505 o0
enlenmemmz 61.88 20.94 Prevention Mag 12 2187 2197 (]
LIFE| 14 4200 21.00 Profit p 200 1993 D0
Canadian Uving 13 23.88 11.98 Road and Track 12 3112 18.20 ao
Equinox 6 1888 9009 Rolting Stone 26 4908 40.23 ao
Harrowsmith 68 1068 .99 Runiner's World i2 2000 2297 a0
Select Homes&Food 8 16.95 848 Saturday Night 10 10985 17.50 0Oa
TV Guide 52 3988 1098 Seventeen Mag 12 s380 e [0 0O
Financial Times 52 40,00 20.00 Ski 8 1785 wa7s OO
Hockey Digest 8 3160 21.60 Ski Canada 7 1645 1250 0O 0O
US Magazine 12 4200 28.40 Success 10 3000 18.00 oa
—i= ‘Young&Modem 10 2840 1860 [0 O

Business Weak 51 53.85 A4)14
Canadian Business 12 24.00 1895
Cdn Geographic 8 22,75 21.08
Cdn Moneysaver 11 33.00 2800

DDDDD"DDDDDDDDDDD OO0OoOocoo0oooooogoan
0oOoon OooOooooogogoionoonooooooaooocooao

Car & Driver 12 34.16 21.80 Allow 8-12 mhmmldmwb;cm
Ordars must be n a) i
Chitelaine (francais) 12 17.00 1350 R P:d ok ys of irvol '
Chickades 10 18.00 18.00 Plaase add T% m:’m"' ol change notice
Cross Country Skier 12 31.50 31.50
Ebony 12 2470 17.05
Economist 51 140,00 $5.00 DPayment enciosed §
Discover Mag zine 8 28.80 21.60 iMabk:c%r;quu payableto Canadian Educational
Financial Post daily (Mti, Ott, Tor, Ed, Cal, Van
Expiry Date
> —> — 260 13000 8800 O silt me later Expiy ©
weekly (sbove cities) 52 67.60 33.80 Ovisa [JMasterCard
weekly (elsewhere) 52 44.88 3390 Card #.
Flare 12 18.00 1500 Signature:
Hockey News 43 40.95 40.85
O mr O miss COOMrs OO ms
Home Address Apt. #
City Prov. Postal Code
O 1eacher [J Administrator at:
. hool
3 send me a more complete list Name of your sc 4-17-31

Mail To: Canadian Educational Subscriptions

5371 Brodeur, Montreal, P.Q. H4A 1J2
Tel (514) 482-9980 Fax: (514) 482-4487

-k
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4 Duy Ching Sun & sand

14 Day Historie China

SPRING BREAKM.2

10 Day Historic China

14 Day Best of Ching & HongRong
14 Day Yangize River Spects ular
SUMMER U2

1 10 Day Wonders of China

14 Day Historic China

18 Day Yangee River Spectacular

? Air- Fint Class Hovrels - Meals - Tours

weeks at the Beijing University
JEPARCT June 26, July 3 & 31,

Toll free 1-800-663-8182

Eojoy sammerhike weatherinsouthern
China’s vopical “FHatnan Bland”
FHawan of the Ovaent with unspoiled
sanndy beaches, delicions seafood ald
warnm Liand Miao nnnarity people,

LR
1739

16'H)
2h99

2494

1839
20045
299%

21 Day Mongolia & 'Tibet Advenure 3899

INCLUSIVE PRICE {rom Var.couver
*Shows

LEARN TO SPEAK basic Mandarin in 4

2459

CHINAPAC INTERNATIONAL
#2-1955 W. Broadway, Van,, BC /6] 143
Tel. 60477311693 FAX €04/731.1694

Christmas In Thalland
Dhee, 21/91 Jan, 05 /90
apan, Hong Kong, Thailand
Ketived Teachersy” Tour
Feb, 92

Student Tour Quotiations
March Brealk 92
Japan, Hong Kong, Thalland
Jul. 08 30/92

-] L] ®
For further information please contuct:

HIMARK
TRAVELSERVICESINC,
208-2182 West 12th Avenue
Vancouver, B.CC. Canada V6K 2N4
Tel: (604) 733-883¢  Fax:(604) 731-8869

i

Tough, because a student who scores 75% on
any cxam other than mathematics has done
very well. Unfortunately, 75% on a math exam
means the student probably 4idn't understand
25% of the principles invalved fiot under-
standing 25% creates the domir.
you don't understand 25% now,
to more advanced principl
stand 35%. And so it goes.

arinciple. I
aud you go on
¢s, you won't under-

+ Do you instill In your students a respect for all life regardless of the
. subjact you are teaching?

* It you do - we invite you to accept a complimentary  ambership in
: our Society for the 91-92 school year.

B.C. HUMANE EDUCATION SOCIETY

Siinple, because for the last 33 years KUMON
has stopped the domino principle for over 7
million students around the world. Kids have a
natural sense of fun and logic. Math is logic. We
can help them make it fun again; quickly putting
your studenis back on track, keeping pace with
your curriculum.

For more informztion about our impressive track
record foz-helping youngsters of every age and

P IR

The advice onsaving that we fiest heard at our Mother's
knce makes good sense —— and good business at all stages
ol life,

Saving tor that fiest bicycle or planning your retirement
income, TC has accounts that will mect your
needs with rewarding rates of interest,

Our unique Summer Savings Account lets you put
moncey aside with Bonus Interest Rates. Start saving
now for next summer’s dreams, whether that's a special

#322-470 Granvllle St., Vancouver, BC, V6C 1V5
PHONE: 681-7272 or 681-3379 FAX: 681-7022

O Please sand information on your Society, programs
: and materials.

| ADDRESS:

POSTAL CODE:

skill lev¢ /

Phone TOLL FREE 1-800-663-6234

“the most successful supplern.:ntal
math learning method in the world”

Suite 101-1525 West 8th Avenue, Vancouver,B.C. V6J1T5

Classes in the U.S.A., Germany. Taiwan, Brazil,

i R i
o, o =, A& 3

™

Hong Kong and more ikian 75 locations in Canada.
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STRAIGHT TALK

ABOUT

TOUGH SUBJECTS

uberty can be a
confusing and

sometimes fright-
ening time for young people.
Their changing bodies and
emotions influence the way
they act and the way they feel
- at home and at school.
What they need most at
this time is reassurance and
straight answers. A supportive
professional resource is avail-
able to help you help them.
Over the past two decades,
the "Inside Story" sponsored
by Tambrands Canada Inc.,
has been welcomed in many
schools to supplement the
health education curriculum.
It prevides teachers with
thoughtful, well-researched
information about issues of
concern to their pre-teen and
teenaged students. Teachers
and other health educators
help to keep our information
current and appropriate.

Our program is multi-faceted
and can be tailored to meet
the specific needs of your stu-
dents. Each learning activity
is tailored for students aged
10-14 and each activity card is
marked accordingly.

CONSULTING SERVICES
Face-to-face communication
with our Education
Consultants can provide:

« Classroom presentations
(30-50 girls per presenta-
tion), individualized for your
students' needs; co-ed
classes can be arrazged.

» Health educator workshops
during professional develop-
ment days.

« Educational resource
displays for health fairs or
conferences.

TEACHING RESOURCES
In those communities where
a Cousultant is not yet locat-
ed, we have available a com-
prehensive, easy-to-use
teachers’ resource package
to use as a classroom guide.
it encourages zn active
approach to learning and
developing positive attitudes
about puberty, with emphasis
on menstruation,
The resource package
includes:
* a 20-minute video,
"The Inside Story"
- student information booklet
- student activity cards
» product demonstration
samples
- a teachers’ guide featuring
suggested lesson strategies
and overhead masters

Whether you are an elemen-

»Lary school homeroom

Jacher or a health educator
working with several classes,
you'll find Tambrands'’
resources of benefit to you -
and to your students!

HOW TO REACH US
Our Education Program is
available free of charge.
All materials and services are
avaiiable in English or
French. To discuss our con-
sulting services or to order
your classroom resource
package, call
(416) 497-3301 or outside
Toronto 1-800-268-3448,
or write:

Education Program
Tambrands Canada Inc.
255 Consumers Road
Suite 280
Will»wdale, Ontario
M2j 1R4

vircation ora new automobile to take it in.

TCU Term Deposits can be customized to your savings
poals and we give excellent personal counselling to people
whoare preparing for or enjoving the Golden Years with
Registered Savings Plans,

savers at TCU have the Peace of Mind that comes from knowing that
they are able to handle an emergency or capitalize on an opportunity because
there is money on deposit. Join them by opening your TCU account today.

OAKRIDGE BRANCH BURNABY BRANCH
8594 Camine Mreet 16D Narland Streee
Vancouvern, BC VSZ 3YS  Burnaby, BC VSG 3SK
Telephone 424-0068% fefephone 294 5100

VICTORIA BRANCH
JOSSA Scont Street
Mictoria, BO VER 49
lelephone S98.5141

DUNBAR BRANCH SURREY BRANCH TCUINSURANCE AGENCIES L1TD.
145 Dunbur Street Q0-18-128 Street 3594 Cambie Street
Vinvouver, BC VOS 2G4 Surrey, BO VAT XY Vincouver, BO VSZ 4YS
Telephone 224-2304 Telephone SKE-OH2R Telephone 3241-0655

TOLL FREE 1-800-663-3345

________________ —
ﬁ_uuuomu AWARDS PLEASE PRINT :
! i
1 !
] NAME MR MS NAME CF SCHOOL i
! I
| i
i SCHOOL ADDRESS SCHOOL TPt i
! |
l MAIL TO NORTHERN TELECOM NATIONAL AWARDS. PROGRAM MANAGER, C:O CANADIAN CENTRE FOR CREATIVE TECHNOLOGY, l
l 8 YOUNG ST £. WATERLOO. ONTARIO. N2j 21T PHONE (519) BBA-BB46 FAX. :519) 884-8191 NABCTR12 -:
S —_———— . —— e

elementary school through college. To learn more
about the Northern Telecom National Awards, fill in
the coupon above. We'll send you an information
package, and an application (deadline ;
March 31, 1992). Pick up your pen now-
and apply yourself.

Each year, Northern Telecom recognizes teachers who
have enhanced the excitement of learning through
the use of technology. Up to nine prizes of $5,000 each,
split between the winners and their
schools, are awarded to educators in any
subject area and level of teaching from

northem
teiacom

TECHNOLOGY THE WORLD CALLS ON
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G | tree Lalls in the forest, does
anyone hear it? When a dancer pertorms
witheut an audience, is the artistic expe-
ricnce complete? When an author writes
A thoughttul, interesting children's story,
and itisn't read by any children, is there
a payoll?

surrey teacher David Chudnovsky's
Grade 12 Creative Writing students asked
that 1ast question when they completed
their children's stories and only an adult
= their teacher - read them.

Chudnovsky talked over his concerns
with two teacher friends. The conversa-
tion led to a buddy writing project with
payofl'indeed - in story writing, editing
and publishing, giving feedback, inter-
viewing, and intercultural communica-
tions.

Each class developed
criteria for good children's
stories; learned how to
Live and receive criticism,
practised interviewing,
studied the elements of
plot and sequence, and
cxamined differences in
age groups, social classes,
and language and ethnic
groups.

-~

Donna Girling was an intermediate
teacher at Bridgeview Elementary School,
in a socio-economically disadvantaged
community, at the time of this project.

Gitling had worked with the writing pro
cess for several years, but felt that the
publishing aspect had been neglected. Her
Grade 5 students had been “older buddies”
an several occasions, and she thought the
yvounger buddy role would help them
fearn. The project would be an incentive
for her students o work on developing,
logical and sequential plots in their
stories,

Moira Mackenzie teaches primary at
Ray Shepherd Elementary School, in an
upper middle class neighbourhood. The
project captured MacKenzie's interest
because her students would meet students
from different backgrounds and of differ-
ent ages, She saw the potential o change
outlooks and challenge stereotypes. Mac-
Renzie also wanted to expand on her
literature-based reading program by hav-
ing her students help develop literature
that took their interests and epinions into
account and was written specifically for
them. Like Girling, MacKenzie had worked
with mixed-age groupings and buddy
pairing.

The project consisted of the shared
writing, editing and proofreading, critiqu-
ing, illustrating, and publishing of
children's stories. Each Grade 12 student
worked with an intermediate or a primary
buddy.

Before mieeting their buddies and
inbetween the classroom exchanges, cach
class developed criteria tor good children's
stories, learned how to give and receive
criticism, practised interviewing, studied
the elements of plot and sequence, and
examined different age groups, social
classes, and language and ethnic groups.

Buddics were carefully matched. Teach-
ers described their own students and
identified potential problems and chal-
lenges. Each class discussed stereotypes.
The younger children shared what they
thought teenagers were like and later
compaced theg ~sreconceptions with real-
ity. The Grade Y25 discussed how elemen-
tary students differed from them,

Each visit began with one of the teach-
ers' reading aloud a children's story that
had particular meaning for them in style,

Surrey studenes buddy-up to learn about good children's literature and each . B
other, in a secondary/elementary writing project. (Below top) Teacher David
Chudnovsky reads a favourite children's story. (Below) Partners groove on read-

ing together.

Tim Pelling photos

content, or illustration. This shared quiet
experience at the beginning provided a
structure that both older and younger stu-
dents came to expect and depend on, and
it set an appropriate tone. The exchange
visits also included trust-building
CXCICiSes.

While the project was directed to pro-
ducing a book, the interaction between
the older and younger children was impor-
tant in itself. Art activitics, worksheets
on likes and dislikes, and interviewing
were hughlights. Students corresponded
between visits to express thanks, commu-
nicate enthusiasm, or just keep in touch,
These exchanges provided continuity and
helped to build the relationships.

The primary and secondary buddies
completed a book initially written by the
older students, crinqued and edited
together, and then illustrated by the pri-
mary students. The intermediate and sec-
ondary buddies cach wrote a story and
shared the tasks of editing, critiquing, and
illustrating.

The project concluded with a
celebration with special guests, book sign-
ing, refreshments, speeches, and picture
taking. Partners received a photo of them-
selves and a copy of their published work. .
The teachers concluded that their
academic and social learning outcomes
had been realized. The work had payoff.
Here's what the children said.

“I felt like an egg that hadn't hatched;
[whereas] they hatched 10 years ago;
Grade 5. “ was nervous, and I felt small,
[but] when we packed up to leave, | wasn't
scared anymore;” Grade 5. “The interviews
were the most fun because me and Cindy
kept saying the same things; Grade 5.
“That was great, sir. Thanks for organiz-
ing it;” Grade 12. “Before, I thought teen-
agers were criminals and mean to little
kids, but these teenagers were the best 1
ever met” Grade 1.

— Kit Krieger
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