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TRIAD LEASING COMPANY'’S Teachers’ Purchase Plan

is the easiest way to buy a new car

DON'T

spend your holidays in Mexico practising haggling
before buying your new car

DO

‘ask around—hundreds of B.C. teachers and professors
have purchased through our iacllitles and know:

TLC MEANS: our prices are the lowest in B.C.—without argument
—All prices are ‘“‘cost-plus”
—All cars are brand new
—All cars carry full warranties and servicing
—All makes and models |
—All options at factory cost ' o 1
‘—Trucks and campers too A
' —Trades accepted
: -—‘T_ender»Lovmg Care

JURSURIE: PR SSREEPREEE S - - .

: Fmance Through

l c TEACHERS CREDIT UNION
-~ 1815 W. Tth Ave,l o Vancouver 9

Yo ,wrll save your tlme, money and nerves -

_Surte 240 1070; |
: Vancouve;,,
7327 _3




Mover makes it fun and easier to grasp with the world’s finest learning aids.
Take the Theodolite our young student is using, for example. With it, our Plane Table and
Trundle Wheel or 100-foot tape (all shown below), accurate mapping of classroom, corridors
or even outdoors becomes a stimulating adventure. How high is the school flagpole? The
Clinometer (front) will help him to find out. What's the diameter of the class volleyball ?
It's easy to measure with our Vernier Caliper (right). Or, he can find for himself how Archimedes’
principle works with our sturdy plastic Capacity Measures (left) and Displacement Can
(below). In fact, we offer more than 700 mathematical learning aids for 10-to-13-year-old
students. If you'd like to know more about them, just contact: MOYER Division, Vilas Industries
Limit~d « Moncton « Montreal e Toronto » Winnipeg e Saskatoon e Edmonton e Vancouver.

Unbreakzble Polyshapes
Dispiacement fibreglass for making
: _large solids

Can Lo 100-f1. tape

Trundle

-\ Wheel
"} (clicks at
./ evety yard)

SEPT.-OCT, 1970
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1. Equal credit for all years of service
L as in all other provinces

"2, Full pensions for long-service teachers at age 60
— as'in all but two other provinces

3. A lower averaging period
- —-asin all but one other province

| Pension payments on full salary
- -—ag'in all but one other province

5. Famuly pensions without cost to pensionar
- —as-in all but two cther provinces

6. Standard of Iwing maintenance
as in _two other provmces

,,s

it-pension to follow salary continuance

Disability pensuonsbasedon service performed

The BC TEACHER
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¢ FROM OUR READERS

10 ADVANCES IN EDUCATION, FISCAL RESPONSIBILITY — MOT AN
EITHER/OR PROPOSITION
Robert W. Keyes / An economist school trustee says .there are both
advantages and disadvantages to the education finance formula. He
suggests a method to exploit the advantages and minimize the
disadvantages.

13 LESSON AIDS’ NEW LOOK
Shirley Cox / To tha bost of our knowledge, the BCTF Is the only
teachers' organization offering a Lesson Alds service. Several changes
have been made in thy service this year, including a venture into
photographic slides.

16 AND TEACHER MAKES THREE
Jennifer Wright / When parents sand thelr child to school for the lirst
{’l'me, I;hey're ot losing a baby; they're galning a new household god —
eacher.

18 ACCOUNTABILITY .
John V. Trivétt / Responsible prolessionals are held accountable for
what they do. Why shouldn't teachers, principals, Department of Educa-
tlon officials, school district officials, school tristees, universities and
p’a,;'ﬁ;vls ;II be held responsiblo for thelr parts in the education of
children?

23 WHO ARE THE DROP-OUTS?

Sam Dumka / Teachers can be reasonably satisfied with the. fob they
are doing for the young people who complete secondary school. But
what about the drop-outs? The author interviewed both drop-outs and
stay-ins and got some penetrating observations on our school system.

24 . WHAT'S IN A TEAM ANYHOW? . )
" 4. A. Downs / The writer belleves teamwork Is necessary In education
ioday, and offers suggestions. for organizing teams of teachers.

37 A MATTER OF OPINICN / ECONOMIC ILLITERACY
- Emil Bjarnason

38 MONITORING THE MEDIA / FROM ZIG ZAG TO LELOUCH
Jan Drabek . ,

41 CROSSWORD PUZZLE

42 NEW BOOKS
C. D. Nelson

44 THE EDITOR COMMENTS / WE'LL HAVE TO ADAPT
K. M. Aitchison . A g

COVER PICTURE - ) :

Because the year 1970-71 marks the 50th anniversary of this magazine, the
cover pictures wili have-a Then-and-Now theme. All the layouts have been
designed by Cleland-Kent Western Ltd: This month's cover shows a selection .
of our styles since we began publication. Yes, even Volume ! is represented.

PHOTO CREDITS - : - :
Pp. 13, 14, 15—Dave Looy; p. 20—Texarkana Project; p.. 21—from Phi Deilta
Kappan, with permission; p. 22—Teach Me!, National Education Association;
pp. - 24, 25—Audio-Visual Education,. Vancouver School Board; p. 40—
supplied by author. - - b : . L
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A NEW GROUP LIFE INSURANCE PLAN

Available through the mass buying power of the British Columbia Teachers’ Federation.
“The Flan is endorsed by the Executive Committee of your Federation,

SCHEDULE OF INSURANCE COST

Attained Age Life Insurance Unit Annual Premium Per Unit
under age 41 $10,000.00 $23.00
age 41 to 45 10,000.00 45,00
age 46 to 35 10,000.00 93.00
age 56 to 60 7,500.00 93.00
age 61 to 65 5,000.00 93.00
age 66 to 70 2,500.00 93.00

‘ members may purchase up to a maximum of 3 units
The annual premium will change upon the premium due date following your attainiag ages 41 or 46.

CONVERSION PRIVILEGE . . . AND WAIVER OF PREMIUM INCLUDED
HOW TO APPLY ...

1. Complete the answers to the questions on the application form on the opposite page.
2. From the schedule of insurance calculate the annual premium.
3. Complete and mail application with cheque payable i0:

Canadian Premier Life Insurance Company
300 - 2695 Granville Street, Vancouver 9, B.C.

CERTIFICATE OF INSURANCE WILL BE ISSUED ON ACCEPTANCE

If the applicant has reached his 45th birthday, has a medical history or is applying for $20,000
or more of life insurance, a medical examination by a doctor of his own choice will be required,
at the company’s expense. The company reserves the right to request a medical examination in
any case where, in its opinion, such evidencc will assist in the issue of the coverage involved.

eVERGREEN PRESS 60




BRITISH COLUMBIA TEACHERS FEDERATION

Application for Group Life Insurance

LIFE Amount of Insurance $ Annual Prein, FOR HEAD OFFICE USE OHLY
. Nama of applicant Enclosed
Greup No.
First Middle Surname $ Cert. No.
Addross Efiective Date
Number Street Date of Birth ...
Sex
Cty Province

Particalars velating to the life to be lnsured.

2, 1a) Name of insured: Mr., Mrs,, Miss (f) Name of School ...
: {g) Address:

First Middle Surname

| Street city Frovince
: (b} Address: 3. Are you now actively engaged In your occupation
: on a full-fime basis? Yes No.
i | Street City Province 4, Have you ever baen postponed, rejected or rated for sny L'fe
; {c) Place of Birth: Date of Birth: | EIT T 1T Y Z (i€ yeos, give detalls)..neee....... .
E Day Month Year
; (d) Height Waeight 5. Aro you In good health?........... revssesssraasasees {if no, give detalls)
) % R m, Lbe,
‘ {e) Benodiciary: 6. Have you bsen a pilot or momber of the crew of an alrcraft in
. o the past 5 ysars? (i€ yos, give details)
Flrst Middle Surname
; Rellﬁomhlp.
1 Lf the ?n.wor to any-of the following h YES, pleate give condmum. dates, duration, results and name and address of doctors and/er
ospitals.” -
“Heve you evar had or baen fold you had ) YES or NO

P (u Lung disorder {e.g. Asthma, . Bronchitis, Tuberculosis)?
i (b) Heart troub’’ « {e.q. Pain: in clmt. shorfneu of breath, Mgh
“blood. pressury:or-murmury? -
. c) Stomach trouble (e.g. Ulcer, Indiguilon or gl)ll bladdor)?
“"(d) :Diabetet; Kidnoy dluuo ot abnormclity of fho ur!no?
(@) Tumor:or ‘growth? :: -
f) -Epilepsy,: Parslysis, nervous or moMa| dl:ordor?
g) Neutitis,- arthrit?s, rtheumatism, back, spine or muscle dilerdor7
h)-Any. diseate, impairment or_deformity not named above? ‘-

"Hava you, during :the patt five years, been under nburvmon.
hnd'modlccl'er surgical advice or froaimonf, oﬂur ﬂun shiod
bo bo n hosp: ol conﬁund?

L IF AID“IOHAI. SPAC! |S IIQIII!!D FOR ANY SECTION, ATTACH SlPAlATE SHEET

any covougo lnuod in conuquonco of
| "am actively ong-god in: my occupation . -
ﬁm day of the monfh followlng

“the ‘above amwon nnd ‘statements are comploh and frue and agree that
not fake effect unless, on the date the insurance  would have become effsctive,
'I further“agros  that the insurance oppliod for shall m bscome_ effestive until ﬂu
slication: by- the Imuranco company.r R L

m.
SlGHATlFIES

Ownor (u( oﬂ\or fhcn I|

umw. mmm ‘

d: request. uch physiclnn or ofhor ponon whc Iul attended o
torium in which | may. have recoived or_may hereafter o
lnowlodgvf, or'informahon ﬂ\oroby roquind. A photostat of this

or;may llornfhr aﬁond or: cumlno me md
to furnllh to Canadian Premier Life lmuunco
nlld as iho or?glnal. T IR

Slgnnhm




FROM OUR READERS

‘The Seamless Cloak of Learning’ Appreciated

Sir,

This note is to tell you that, in my
opinion, the address given by Char-
lie. Ovans entitled ‘The Seamless
Cloak of Learning’ is one of the best
philosophical discussions about
education that | have read in many
years. Your magazine is richer for
having printed it. | suggest that it
will be quoted for many years by
people who have a broad concept
of educational objectives.

E. G. Stroyan, Manager,
Community Relations,
Vancouver Island,
Machllan Bloedel

Nanaimo Limited.

A —Rebuttal of C?:iticism

: ‘:'{_,stl'idy'l eompleted several years ago

~on-the subject of performance

. evaluatlons -The author, however,

placed - hlmself in: the. uncomfort-: :

*“able position of .cr cnzmg a.piece

 of ‘work having only  a sketchy,

= knowledge of the work itself.
~His:most serious error.was, | be-

“poses of advancement in salary and
of business and- industry.”. Actually
the procedures followed in- Merit
llege, that is, evaluation-of: pro-
s Y appropriate
: colleagues and outside experts, are

employmg scnentlsts, in_special re-

“lieve, in making the assumpti‘oh’ that -
'performance evaluations” for pur-

'posmon classification are ‘principles -

t all typical practices for in--
ry-and business.:While it is true -
that -several - large industrial -firms

search and: development dlwsnons,,_

for example, have found it neces-
sary to use such technique in those
particular divisions, these are far
from typical.

It is a good deal more common
for public and private professional
organizations to make use of per-
formance evaluations in which there
are among the team of evaluators
some combination of one’s col-
leagues, superiors and outside (less
involved) experts. (In the case of a
chemistry instructor, for example,
the ‘outside’ person might be a pro-
fessor of chemistry or of science
methods who was acceptable to the
instructor, the instructor’s depart-

ment, and to the senior appoint-
ment’'s committee or dean.)

The organizations with which I'm
familiar that make use of techniques
similar to Merit College’s include
hospitals, law firms, medical clinics,
universities, and, more recently,
scientific and professional divisions
of the Federal Civil Service. None of
these organizations use such tech-

niques to gain in ’‘efficiency’ as

Moore has charged. Their main pur-
pose is to make salary and promo-
tion decisions that will be fairest to
the professional and his career and
at the same time protect the client’s
interests.not to mention the reputa-
tion and credibility of the organiza-
tion—whether it be a school, psy-
chiatric hospital, or a government
tax appeal division.

Finally, let me provide several of
the bits of information that Mr.
Moore did nothave. - '

1. ‘Age’ of the two staffs. Both col- N
leges had nearly 50 years of opera-

‘tional experience. Both began as

adjuncts to high schools. Of ‘the =
Non-Merit College sample 21 % as:
compared with 18% of the Merit

: College sample, had no: previous. . ~-:
teaching experience. The mean age -~
of the two colleges was not signi-- - =

ficantly different. '
2. Presidents’ personalmes ldld'-

‘not measure these, Non- Merit Col-""
‘lege’s president had a doctor's de- -
gree in education while the presi- = °
# dent of Merit College had a doctor’s
%t degree ‘in_ public  administration. .
4" Non-Merit College 3 presudent was,” o
-ex officio, on every committee ‘of . ...
“the college; Merit*College’s presi-
~dent acknowledged little expertise .-
“in_educational ‘matters and relied .~
rheavnly upon the advnce of hus Sl

~Tre BC 'TEACHER
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- CHARLOTTE'S WEB . E. B, White
Adopted for use in British Columbia Schools :
The charming story cf a little girl and her friends—V." Ibur the pig,
and ‘Charlotta- A, ‘Cavatica," a beautlful spider who spins her ‘web
and saves Wilbur's life, Ages 7-11- 75¢

STUART LITTLE E. B White
* An inventive, debonair mouse, Stuart has a great adventure when he
=+"“leaves home in search of his friend, a beautiful little brrd
: 'Ages711 75¢

- THE FURIOUS FLVCVCLE Jan Wahl
_Melvin_ Spitznagle, “dedicated boy inventor, is oft on his Funous
Flycycle on a. herolc rescue mrssron—and finds the key 1o his great-

FREEI A unique ard for the elemenlary school teacher lhe first
guide desrgned ‘specifically-for- use "with paperbacks !or young
raaders ‘A TEACHER'S GUIDE TO YEARLING BOOKS

By Charles F. Reasoner .

Prasents leachmg aids and ideas for thirty-two Yearlmu Books de-
- signed . to" help-children increase their comprehension and joy in

EE'copy! ®

“ALSO FREE! Hundreds of hvely and aulhomanve paparbacks suned
for: the classroom are listed In our new 1970-71 calalog Send for
-your. FREE copyl

Ages 7-11 - 75¢.

can haverror a very special pet.

‘reading. Regularly pnced at $1 00 Use thus coupon lo oblain your =

THE CRICKET IN TIMES SQUARE George Selden
Drawings by Garth Willlams

A runner-up for the Newbery Medal, this is the story of
Chester the Cricket and his friends—a cat, a mouse
and a boy. Together they have many ups and downs in
New York City as they struggle to bring success to an
almost bankrupt newsstand. '‘Most appeaiing whimsy,
with beautiful illustrations.”—Library Journal

Ages 8-12 75¢

PETER GRAVES William Péne du Bois

A swift-moing science-fiction adventure story about

the fabulous exploits of an eccentric old inventor, an

inventive teenaged boy, and a remarkable invention,
. in the happy tradition of THE TWENTY-ONE

BALLOONS."—Chicago Tribune Ages 10-14 75¢

PIPING DOWN THE VALLEYS WILD

Edited, with an introduction, by Nancy Larrick

A rich and varied anthology designed 1o engage and
sustain children's interest in poetry and to increase
their enjoyment of it. Full of sensible recommendations
for parents and teachers. ''No other collection contains
so many poems with so wide an appeal.”’—Horn Book
Ages 10-up 95¢

PLEASANT FIELDMOUSE Jan Wahl

Pictures by Maurice Sendak

A gentle and heroic mouse leads his animal friends
through adventures and perils in this enchanting forest
tale. " Young readers will be enchanted . . ."—The New
York Times Ages 7-11 65¢

Paperbacks for y@umg readers

Provlously published favorites

STRAWBERRY GIRL = Lois Lenski

In the backwoods ‘of Florida, Birdie Boyer battled nature, animals,
and feuding neighbors to become the best "strawberry girl" the
backwoods ever knew, A Newbery Medal Winner. . Ages 8-12.. 76¢

HARRIET THE SPY Louise Fitzhugh

Harriet has a secrel notebook filled with honest jottings about her
parents, classmates, and neighbors ... but one day the notebook
is-found by her schoolmates—to their anger, and -Harriet's -rue.
Ages 10-up 75¢

EDGE OF TWO WORLDS Weyman Jones

The unusual and moving story of the friendship belwaen a white
man (the survivor of an Indian massacre) and a Cherokee Indian
in search of the, origins of his peop|e ALA Notable Book.

Ages 10-14 75¢

SHADRACH Meindert De Jong
Itlustrated by Maurice Sendak

~Shadrach, a little black rabbil, was Davie's very own. Thelr story is

told with.sensitive understanding-of the Intense love a small boy
Ages 7-11.-75¢ -

DELL‘PUBLlSHING CO., INC.

DELL PUBLISHING CO., INC., Education Sales Department
750 Third Avenue, New York N.Y. 10017

Please send .[] A TEACHER'S GUIDE TO YEARLING BOOKS .

O PAPERBACKS FOR ELEMENTARY SCHOOLS,
1970-71 CATALOUG

City . Province




When does the noun “mirror”
become understandable as a verb?

World Book
makes it its
business to know.

- On the desk of every World Book editor is a

copy of a computerized vocabulary study. This
study contains 34,000 words that have been
tested nationally on students from grade 4
-through college level. If two-thirds of the stu-
dents understand a word at a certain grade
level, it is judged appropriate for usc at that
level.
- Our editors use the list to chcck words agamst
the grade-level or levels for which an article is
“intended. If they find a word is too difficult, a
sxmpler word is chosen or the original word is
used, in- 1ta1|cs and is deﬁned parenthetlca]ly

“or'in context

Forfurlfer Inj‘ormallon write: Mr. Robert Silberg, Warld Boak/ChlIdcmﬂ of Canada Ltd.

Take the word “mirror” for example. As a
noun meaning “looking glass” it is understood
by two-thirds of the children on a fourth grade
level. When the same word is used as a verb
meaning *“‘to reflect” it becomes a sixth ’gradc
word, and as a verb meaning “to imitate” it is
understood on the twelfth grade level and over.

The testing and study program that has de-
veloped this word list for World Book repre-
sents nearly a lifetime of work by Dr. Edgar
Dale of Ohio State University. Because new
words continually enter our language and re-
quire testing, the list is dpdated every six
months.

No other encyclopedia goes to such lengths
to make sure that the words used can be under-
stood at the grade level for which an article is
written. Understandability is-ari unalterable

part of the World Book editorial phllosophy _
It is one reason why World Book should be in

your classroom or hbrary

150 Egllnran Avenue East, Toronto 12, Ontarlo, Canada

The BC TEACHER = .
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decs, department chairmen and
campus-wide committees.

3. Salary. N-M.C. M.C.
Actual
Median  $10,300 $10,300

Actual Mean 10,110 9,881
Herman A. Wallin,
Faculty of Education,

Vancouver University of B.C.

Segment Ideas only
to Explain Them ?

Sir,

Says Raymond P. Grigg (The B.C.
Teacher, April): ‘Ideas of a truly
profound nature are not intellec-
tual, rational or academic. Creati-
vity and genius have the strange
characteristic of sensing new hori-
zons, not building them, The idea is
segmented only to explain it, not to
understand it (Italics mine)

Would that we could explore this
thought in a not too restricted ses-
sion of honest-to-goodness meeting

of minds! Formal debate? God
forbid!
Victoria Eric H. Whittingham

~-Some Solutions
B for the Educatlonal Dllemma

i Slr, : :
.There sxmply has to be a solution
,to Mr. Grigg's acknowledgeable ob-
. servation, ‘Students can’t help being

. ‘non-intellectuals.” And the solution.

‘these students avoid.. We obviously
‘can’t burn’all ‘the books and feed

~ . these minds to the Cyclopsian elec-
= trode: that; by being in itself all-see-
"-jmg, obviates" the. personal experi-
“ence of sight-and sound: So now we
‘need ‘those - mcreasmgly popular;

;,tylyeness, has. to be taught ‘listening
{skills “You.don't: respond (commu-

always true and can be accepted at--.
" face value, we seldom question. the

' f{;may’ be in books, which, | gather, -

g Sens'tlvuty courses; and the TV gen-.
_eration,: accustomed :to_total reac- -

: nlcate)jto_a TV set; you receive and -

healthy sign.

If TV has further limited self-
awareness, it has at the same time
expanded our awareness of others

—'the global community’ is a fact,

a fact that should have terrific impli-
cations in terms of education. The
cosmopolitanized student can’t help
resanting the over-emphasis on his
(our) cultural tradition. For hiin,
new vistas of experience have been
opened—another sign of hope,
Young people now leave the tradi-
tional ties of hearth and home and,
desiring direct experience, go
abroad, not to sight-see, but to be-
come totally immersed in the milieu
of humanity. And we may, indeed,
‘Unite our separate novels into a
common novel—Unite our separate
consciences into a comraon con-
science,’ as the Russian poet Yevtu-
chenko suggests.

Here, perhaps, are sorae possible.

solutions to the educatianal dilem-
ma;

1. Libraries and teachers must ba-
come cosmopohtan in outlcok.

2. Libraries need to develop large,

well-catalogued periodical sections..

Electronics has speeded up print,
and microfilms are coming, but are
our libraries and educational institu-
tions keeping pace? = '

. come more realistic,’

3. Speed-reading techniques
should -be taught at the secondary
level.

4. We need to adopt a visual ap-
proach to composition. Both fiction
and non-fiction must re-create a
situation, vividly and concretely, for
only then will books compete favor-
ably with other media. May | recom-
mend Pictures for Writing by David
A. Sohrn—an up-to-date approach
to composition.

5. The spoken language must find
its place on the written page. TV has
ordained it, not Noah Webster, Dia-
logs read with an enlivening fresh-
ness that incites involvement, Try
the compelling dialog between H.
.G. Wells and Rabindranath Tagore,
where East and West truly meet
(The Tagore Reader),

6. More rapidly-changing langu-
age demands the teaching of gene-
ral finguistics in the English program.
<7, Above all, TV must attain the
status of art and, like ast, be sub-
jected to the scrutinizing eyes of the
¢ritic. And we should ali be critics.
Cne correction, .Mr. Griggs: ‘Elec- -
“tronic communication doesn’t be-
it appears
more realistic—and this s its most
dangerous feature.

Burnaby ~ Mrs. Joanne Wmtney

Active Teachers
" 'Owen Kenneth Bennett -
" Denis W. Brown
Arthur Franklin Hurt
Roy Krutow
Mrs. Gladys (Brereton) Puddy

-Retired Teachors
~ Robert D. Affleck -
- Miss Margaret S. Bell
-Desmond Burdon-Murphy
Miss Jean M. Cantelon

4§ James E.Condon- -

Miss Helena F. Crake

James Henderson - .

‘Miss Anna Hildebrand’
= Arthur T, Hunkin

“Miss Margaret J. Nlchol

We Shall Miss These Teachers

Last Taught In:  Lied
Chilliwack August 2
Victoria ““May-3
Surrey “Julyé
Coquitlam August 2
Penticton May 15
Last Taught In ~ -Died
University Hill -~ May 4
Vancouver May 17
Vancouver - - May5
Vancou'ver ~July30
Fernie . July5
Vancouver'" . 'March 25
~ .. Vancouver s July 2.
Courtenay May5.:
- Victoria " August 15 -

" North Vancouver June2:

‘ -1 John M. Orr - Salmon Arm _February 13
dlalog, as. you suggest' -~ Miss Jessie F. B. Parkes “:Vancouver ApnlB o
toiss to overcome that ““Miss Gertrude K. Re - Metritt 7 July 28
' Edgar R. Sprot . Richmond " "April 17

_ Mrs. Marie (Lund) Wilso _langley .. . March23 .




sThe CELDIC* report is directed to
the ‘One Million Children’ in Cana-
. da with emotional and learning dis-
orders. Nonetheless, its authors
-.--enunciate- some. basic . principles
- respecting the full spectrum of
_education in Canada and, particu-
+ larly, but in small measure, the role
~of the school trustee. '
. Itis not my purpose riow to sup-
pott, to condone or to condemn the
CELDIC report. It is my purpose to
_ relate some of their positive state-
~‘ments  respecting. education in
~general tc-a specific proposal for
. implementing changes, for reinforc-
*ing ‘the acceptable, for planning
priorities, and for providing flexibi-
lity within the provincial education-
“al framework. ' :

. ‘From the point of view of sociéty, :

it is clear that among other things,
the educational system makes for
social cohesiveness, economic effi-
___ciency, political stability and scien-

“tific and cultural “advancement.
" From the point of view of the indi-

-vidual his education should not only |

~help to prepare him to live in soci-

-*Commission’-on : Emotional “and - Learning.. -

: Disorders in Children .- .

ety, but also enable him to develop
his own unique potentialities to
their fullest extent, . .2

While our society views educa-
tion as a national investment, it has
nevertheless a very confused atti-
tude toward the methods it should
use to ensure that such a large in-
vestment will produce results bene-
fiting the largest possible number of
citizens. It is not sufficient to make
schooling atall levels financially and
geographically accessible to all
young people. Planning. for the
economy and the welfare of the na-
tion implies that a democratically
chosen authority has to establish
priorities  and- that it must inform

~and orient its youth according to
- the ‘chosen areas. of national de-

velopment. , .2 :
One of the.fundamental dangers

in a planning approach to ‘chosen

areas of national development’ is
that the plan becomes the objective.
In other words, the person with a
modicum of /aissez faire philosophy
still in"his being will, and should,

ask, ‘Who is going to plan the plan- -

ners?” We should never forget that
the protection in a democratic sys-

L T

tem of government against ill-cho-
sen areas of national developmant,
or from major shifts in objectives, is
the ballot at the next election. The'
authors of the CELDIC report hold
this philosophy, despite the inter-
pretation that might be put on some
of their statements.

‘There is an apparent conflict
between these two educational
aims of equipping the child to live
in society and of allowing for the
development of a unique indivi-
dual . . . The dilemma belongs as
much to society as to education.
How much freedom should; or can” -
the individual have? If today, we
have difficulty -in - answering - this

“question for society as a whole,

small wonder that we have difficulty
in answering it for our schools.: "
We may, however, conveniently
distinguish between the formal and
the informal aspects of education;
between the organized system of
schools, colleges and -the :like and
the relatively unorganized influen-
ces operating in the community and
through the mass- media. In our

thinking about education weareapt -

to overvalue the effectiveness of the

" The BC TEACHER -,




- NOT AN
EITHER/OR

S
]

. formal ‘system, and ‘to underesti-
mate the informal educators, espec-
ially parents, families: and, above all, .
the child’s own peer grcup ‘
';Thls artlcle suggests a method

B Ulhe

. PROPOSITION

jointly responsible at the local level
for educational progress. '

In Canada education, in the for-
mal sense, is considered a basic hu-
man - right.. This right governs the

state’s approach to education—cur-

ricula, compulsory attendance, pay-
ment through the public purse, be-

. ginning ‘age, graduatmg or ’terml-'
! natlng -age, and so on.

- There is no question in my mlnd

Lthat equality of educational oppor-
- tunity is a basic human' right, but
~ one wonders whether the rules and. &
) "regulatlons ‘governing our. present
* system, which arise from the ‘right’"
- concept, promote-or detract from &
-.good learning experience.: Perhaps -
- ~education should -be a privilege
~(available to all, Eut exercisable by

and the responsibility of the  parent).
orgamzatlonal

-0 structure,
< 'which in' many respects is a_hierar-
5 chy;- has been’ developed: .around:
~ this_basic right ‘and our federalist
“'system of government. ‘The:C: na

An economist school trustee says
there are both advantages and dis-
advantages to the education fin-
ance formula. He suggests a meth-
od to exploit the advantages and
minimize the disadvantages.

ROBERT W. KEYES

to publicly elected school trustees.

The Commissioners seem to have
been surprised to find that ‘in many
instances, particularly -in recent
years, . . . it has been trustees who

~ have pressed vigorously for change

while the opposition has come from
school officials and departments of

: educatlon e .

But, should this really have been al
surprise? Who, more than the repre-

sentatives of the community, are.

.aware of the wants and needs of the"
community? It is when the trustees

get out of tune with the commumty

that _difficulties “arise.” The .-most -
- pressing. problem ‘currently.:f
 trustees is that of sifting needs from
wants and. establishing ‘a systtam of

A pnormesforlmplementatlon sGthat -

~educational advancement and flscal 'y
responsnblhty go hand in hand
. The reports -authors go on to state ;

that ‘it is clear that in the system of -
checks and balances in educational
power, school trustees occu py a key

| s . dian constitution (the British:North
y - AmericaAct of 186Z)f‘establs
rfeducatlon as a provincial:responsi

position “and_ that changes. in" the -
educational : system - can” only be
-introduced with' their support.’”.

-Mr. Keyes is chairmay 1 of the West g
Vancouver School Board
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o changed agairi. :
1f,-as a result of this method one
school district i in the provmce gains -
by employmg its resources in a more
||l be, "'

This key position arises from our
federalist system of government,

" from our system of local trustee

elections and from the awareness by
the trustee of the views of the com-
munity he represents.

It is appropriate for a school
trustee to end this liberal extraction
from the Commission’s excellent re-
port One Million Children with the
last quotation, which offers 2 note
of praise for the much-beleaguered
trustee—the one who ‘gets it’ from
either direction!

This is also an appropriate point
of departure for the fundamental
message of this article, namely, that
the educational hierarchy—and |
stress hierarchy—has been woefully
inadequate in its approach to and
implementation of the new method
of financing education in British
Columbia. We have failed, in par-
ticular, to relate it to present daily
needs.

This is just as true, in my opinion,
of the department that instituted
the change as of the school district
trustees, superintendents and secre-
tary-treasurers—that - must work
with the formula. The Department

- -~ of Education’s developmental sup-
poriis nelther suffncnent nor- ade-
. quate.. -

Let me |Ilustrate some of the diffi-

methodv by which' the advantages
'be exploited and the disadvant-

“and- found unworkable should be

effectrve way, thls effor
orth while.. /
,'Money, flnance and budgets are

ot, as: euphemlsms “for. reaction,

Ities-| see, and then* “present. a

nimized. There are both ad--
: vantages and disadvantages in the
. .-recen arnendments ‘to the Public

- Schools: Act Those features tried

taken’ by educators, more often than

strlctlon ‘and" restraint. " All . too"
ften: their. experiences have justl-'
fled their attitudes. This need not be -
- s0. It ought not to be so. But do the
i educators say. wrth tongue-m-cheek

be the financial translation and
blueprint of its educational plans.
Do the real educators (not the edu-
cational administrators) know what
an operational budget is and
means? My experience is that they
do not. Perhaps we need to ensure
that an administrator in education
has more knowledge of basic eco-
nomics and business methods as a
requirement for his job. Too often,
the administrator in education’s
view of the whole picture, which
is essential for maximum results, is
obscured by his concern for the
myriad details.

A budget is a document that
should permit the fulfillment of
educational objectives, not frustrate
them. So that this fulfillment will
come tc pass, the details of a budget
on a line-by-line basis must not be
adhered to slavishly. The operating
budget must be subject to change
so long as appropriate reasons arise
for change. Flexibility is the watch-
word, otherwise overspending will
result, and the educator and the
administrator will not have the op-
portunity to relate the budget to the
locai area.

A basic principle of sound bud-
geting is that accountability and re-
spensibility go hand in hand. In
other words, an organization places
its basic responsibility, accountabi-
lity -and “control mechanism  at the

level where results are achieved,
changed or influenced. It seems un-

necessary. to state that the only. rea-
son . for ‘the -existence of ' formal
education is to educate the child in

. the school.

_Itis at the school level that almost

~all-a district's resources are em-

ployed. It is at the school level that
costsare incurred. It is at the schoo!

--level: that the budget should be de--
veloped. It is at the school level—
" -on the principal and his staff—that

accountablllty -and responsrblllty
should rest.: :
In Involvement——The Key to’ Bet—

ter Schools, the report of the BCTF-
T' Commission on Educatlon ‘th
- missioners. state in part

“'We believe that schooi *
make more * effectlve usc of the

- talents and physical resources of the

community and that-the community

: should become more lnvolved in

assisting the school and using the
school resources . . . (and) that in-
troduction of most educational
changes should be at the school
level not at a district or provincial
level.”®

The New Education Finance
Formula

it is my opinion that new finance
formula, if well understood and
given a chance, permits this ap-
proach to resource employment
more than ever before. The formula
provides—in fact, it invites—the use
of the Programming-Planning-Bud-
geting (PPB) approach to education-
al objectives, but school districts
apparently have failed to see the
potential flexibility inherent in it.

The 110% limitation, the averag-
ing concept, and the pupil-teacher
ratio, which are restrictive in some
districts, but not many (and we tend’
to forget this), have unfortunately
become the issues in British Colum-
bia. That this is so has diverted the
time and energy of many dedicated
people to an attack on the formula
itself whereas a more positive ap-
proach directed to its advantages
would have yielded greater returns.
{Such an approach would, inciden-
tally, have pointed up more quickly

" the more obvious weaknesses in

the formula—weaknesses that are
bound ' to occur in’ anything: new,
and untried in a new environment.)

What does the new formula do
that the old did not? To-put it sim-
ply, a school district is now given a
pie to cut-up as. it sees fit, rather
than a pie cut up as predetermined

by the Department of Education. -

The whole focus has been shifted,

as it should, from the educational:
-and administrative organlzatlon to- ..
the child. It is up to the school drs- I

trict to make this shift effective.” . .
“This was the main concern of the :

~Provincial Committee on Aims and "

Objectives . of Education 'in the =

Schools of Ontario, as stated m rts
‘report, Living and Learning.

‘It 'should be noted that althoughr :
the recommendations are- numer-.-.
ous and 'varied," they aII are” em-.’

braced by an overrldmg concern for_"l .
a total child-centered ‘program of - . !
educatlonal opportunity. This is the

i Conunued on page 31;“ :
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Any teacher may examine the content of a Lesson Aid before

purchasing it and staff members will fill his order at once.

¢What are lesson aids?

Some day someone is going to
come up with a simple, conise, yet
conclusive definition of lesson aids.
Last spring, we considered changing
our name to describe more aptly the
wide variety of units that we handle.
Teacher resources? Students’ aids?
Learning helps? No matter what was
suggested, the stock retort was, ‘But,
the name such-and-such doesn’t in-
clude so-and-so type of units.” So it

SEPT.-OCT, 1970

is that we, quite happily, remain the
BCTF Lesson Aids Service.

Although the name of our depart-
ment remains the same, we have
made several changes and have
launched into what might be called
a new era for the Lesson Aids Ser-
vice—for the first time, we are sell-
ing something other than printed
materials, namely slides.

When you look at the 1970-71
catalog, the first thing you are likely

LESSON
AIDS’
NEW
LOOK

To the best of our knf)wli_édge, the
BCTF is the only teachers’ organ-
ization offering a Lesson Aids ser-
vice. Several changes have bcen
made in the service this year, in-
cluding a venture into photogra-
phic slides. ‘

SHIRLEY COX

to notice is its bright yellow cover.
This will enable you to find it more
easily when it gets mixed up with
that pile of papers on your desk.
You will probably notice also that
there is only one catalog, covering
all the grades, rather than separate
elementary and secondary catalogs.
It was our opinion that the distinc-
tion made between elementary and
secondary was often an arbitrary
one, because with a very slight

13



adaptation by the teacher, many of
the units could be used with almost
any age group. Thus, the 1970-71
catalog is divided solely on the
basis of subject areas. We have
made an effort, however, to list
those materials appropriate for
younger children at the beginning
of each section and, if a unit is de-
finitely oriented to a certain grade
or age group, we have so indicated.

When you take a good look at the
catalog, you will see that there is a
new section, Multi-use Slide Sets.
These sets include slides and printed
materials. They may be used by
individual students, by small groups
of students, or by teachers and stu-
dents together. We hope that this

will be the first of many new, more
flexible, and more varied materials.

Another change is related not to
the design or content of the catalog,
but to its distribution. In past years,
we have mailed one catalog to each
school in the province and have
given away additional copies upon
request. As a result, last year we
printed a total of 8,500 catalogs and
still ran out in May—a rather ex-
pensive business! In an effort to
keep costs down, this year we are
mailing catalogs to all schools in the
province in the ratio of one to every
five teachers and are cutting back on
the number of catalogs we give to
individual teachers. it would be

helpful to everyone concerned if

someone in your school would un-
dertake to put them in the library
or in some other place where they
will be easily available to all the
teachers.

At this moment, we have more
than 760 units in the catalog and
another 30 are ‘in the works.” The
total number of units has dropped
slightly since last year, because dur-
ing the spring we took a critical
Jook at all our units and ‘discon-
tinued’ a large number of them.
However, it will not take long to
build up the number again. Since
February we have added about 60
new iterns, such as:

M1 Earth Science Slides. A set of
103 slides, compiled by Mr. Anand
Atal under the sponsorship of the
B.C. Science Teachers’ Association,
with a printed booklet describing
the features shown on the slides.
This series illustrates the geological
features which are dealt with in the
earth science units of Science 8
and 10.

M2 to M6 Indoor Field Trips. Five
independent lesson aids (20 slides
in each unit) with printed materials,
including a narrative and questions
and answers, on: the physical and
cultural geography of the area in
question. These are designed to be
used as an introduction to the con-
cept of field trips as, through them,
the students can learn what to look
for when on an actual field trip.
These units will be supplemented
by two Outdoor Field Trips (50
slides and printed materials in each
unit). These are designed to be used
as preparatory work before going
on a field trip or, if necessary, as a
substitute for an actual field trip.

713 Contour Maps. This unit is
one of our pet projects, because it is
the first Lesson Aid in which color is
used. It is a learning activity pack-
age designed to teach the recogni-

Because the Lesson Aids service is primarily
a mail-order service, staff members work
hard to fill each order as rapidly as
possible.
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Lesson Aids are stored in banks of shelves.
Here Supervisor Shirlev Cox selects an
item ordered by a teacher.

tion and use of contour maps. It is
recommended for use with eight- to
ten-year-olds.

9003 Guides to the Study of
Novels in Language Arts Grade 6.
Written by Miss Bev Buchanan of
the North Vancouver School Board,
this unit is designed to aid the tea-
cher in the new Grade 6 language
arts program. It includes such in-
formation as notes on the authors,
background information on the
novels, questions, and lists of diffi-
cult vocabulary.

2065 The Cariboo—Birthplace of
B.C. An envelope containing such
items as original writings and docu-
ments of the early pioneers with re-
lated questions. Could be used by
individual students, by students
working in small groups, or by the
teacher when preparing lessons. It
could serve as a basis for a more
detailed study of this era of Cana-
dian history.

2066 to 2092. A variety of back-
ground reading materials relating to
urbanization—its problems and its
effects on the individual—and pol-
lution. Although these units have
been published primarily for use in
the new Social Studies 11 course,
several of them might be related to
such subjects as guidance.

2383 and 2384 Violence and Steal-
ing, respectively. Two learning acti-
vity packages designed to assist stu-
dents in the development of their
own value systems. These have been
compiled by Dr: Sheilah Thompson.

Where do we get these new
materials? Our sources are varied:
some PSAs are active in encouraging
the development of helpful and in-
novative materials for their subject
areas; individual teachers send us
units that they think would assist
other teachers; supervisors working
for school boards often allow us to
publish - material - they have de-

SEPT.-OCT. 1970 _.

veloped for use in their own school
districts; and students in the facul-
ties of education at the universities
often permit us to use materials they
have researched arid developed for
their own practice-teaching ses-
sions. '

If you have, or know of, any units
that you believe would be useful to
other teachers in the province,
please write or telephone us. We
are looking, basically, for materials
that are innovative and adaptable,
are prototypes, are not too limited
in their use, and are not copy-
righted. '

You probably know that the Les-
son Aids Service operates on a non-
profit basis, but did you know-that

from July 1, 1969 to June 30, 1970 we

sold more than $38,000 worth of
materials, an increase of more than
$11,000 over . the previous year's
sales? And did you know that, dur-
ing that same period of time, we
had not only many orders from right
across Canada, but also orders from
such places as Mittagong, Australia;
Johore, Malaysia; and Kericho and
Kagumo Colleges in Kenya?

Those of us who work with the
Lesson Aids are convinced that this
service has the potential for being of
real assistance to teachers. If you
have any questions about the ser-
vice or any ideas about how it can
be improved we should like to hear
them. §
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¢It beats me why fond Moms and
Pops despair when their first-born
reaches school age. Clutching their
balding heads, or sobbing into a
long discarded baby dress, they
utter such plaintive cries as: ‘But
she’s so LITTLE’ or ‘I don't think
Junior is ready to sit still all dayV’

Speaking with the voice of ex-
perience, | can assure them—
they’re not losing a baby at all,
they’re gaining a new household
god. All powerful and omnipotent,
the god may change shape and form
from year to year, but its name re- ;
mains the same—Teacher. -

Well may Mom and Dad fear this
day, for their reign  of supreme
knowledge is over. Henceforth, the
King and Queen of the lowly board
know nothing, and teacher kriows
ALL. Sweet waste of time to argue
that black is not white, for if teacher
says so, anythmg is possuble!

PO bR

i T R

BUtJUSt to prove that she (for they i
. are usually she’s, in these first few
traumatic years) is a benevolent and .
forgiving god, teacher likes to sur-
prise Mom and Dad several timesa
year. Like the day’before- pay-day, L
at 8.30 a.m., when teacher sayswe -~ |’
have to send seventy-five cents—no = -
pennies please—for workbooks, orl_
Junior will flunk Kindergarten. = -
-~ However, ‘it is in: celebratmg all;r-" g
'pagan, Christian, and hitherto un->- "
known festivals that -our godlike -
" teachers have excelled.” Everything "
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When parents send their child to
school for the first time, they'’re
not losing a baby; they’re gaining
a new household god. All power-
ful and omnipotent, the god may
change shape and form from year
fo year, but its name remains the
same — Teacher.

JENNIFER WRIGHT, Debbie’s Mother

from Wart Hog Day to the Festival
of the Pumpkin Gatherers is cele-
brated with due acclaim. Of course,
the really big productions are saved
for Hippety Hop. Easter, Ho-Ho-
Christmas and Ha-Ha-Halloween.
In fact, | no longer judge the
passing seasons by the calendar or

+ weather, but by the requests for ten
pine cones and green sparkle paint,

1 Ib. cotton batting and five hard

- boiled - eggs; or twelve cardboard
“*. tubes, three and a half inches long.
- This-may come:as.a shock to Zee,
--but household gods, not holiday -
- buying, account.for their increased
S sales flgures at Festlval tlme

Take last week for example. Deb-
bie came in from a hard afternoon’s
roller skating to announce drama-
tically:

‘Mom—it's 5 o'clock already, and
you. haven’t started. my tree. cos-
tume yet.’ Sarah Bernhardt couldn’t
have commanded a better scene.

‘WHAT tree costume?’ | asked,
blood pressure rising.

‘I'm in this play at school, and

teacher says | have to be a tree by.

lunchtime ~ tomorrow.’  She - was

“wide-eyed at the honor of it all.

“Is it a speaking part, dear?’ |

“asked, stalling for time.

'Oh,:no——l just stand around and

. -move my limbs,’ came the innocent -
- Which e to ar ,.'reply Eoie : :
~servation.” The: supplies. that our.
educators give out-are of ‘fantastic. -
_-quality. Despite three dry cleanlngs,
~we have yet to prise open Debbie’s -
- coat pocket and See, the l- can counti*

Several hours and flfteen paper
sacks later,” Debbie was encased in -
- brown paper to everyone’s satisfac-
*_tion. True, she couldn’t walk at all, -
. =~ her_roots. read-Safeway, -and her. .
~gifth exhorted: one to Keep B.C.
g ,,Green, but <he Iooked roughly I|ke :

fva tree..

ol could hardly walt t|II she came[
e home from school next day. ‘
" ‘How.was the tree?’ 1 called ’Dld ;
the Scotch’ tape keep you together?’ - ¢
“Oh the janitor used my bags for
the garbage, but it ‘was all-right,

““'Debbie replled bnghtly ‘1 cned 'S0
’much Teacher said | was 'ust per-,

fect as a Weepmg Wl”OW _

thought, Last year | broached the
subject a whole ten days before the
big event.

‘Our class is singing a song,’ Deb-
bie shrugged. ‘We're going to be
early Canadians.’

My heart sank to my non-creative
boots. | imagined poke bonnets,
crinoline skirts and sausage curls.
Every night | hopefully pressed for
more details, with-no result.

‘Teacher says she’ll tell us in
plenty of time,’ Debbie snapped ir-
ritably, three days before the con-
cert. The next night the request did
indeed ‘come home. | ranted and

. raved, screamed and hoilered, but

midnight . found..me ironing  the.
washed potato-sack, preparatory to

fringing the hem. Teacher had sur- =~

prised ‘me again. And, darn it, she
was  correct—oh so.correct. For.
what earlier Canadian can one think

“of than an Indian smgmg the Huron

Christmas. Carol? o
‘But ‘even' that. surprlse ‘was ‘sur-. -

‘passed. by my Christmas gift. It just -
~proved to me: how' clalrvoyant our
- teacher had become, For | received, - -
damt:ly ‘wrapped, ‘a specially- de-
: s:gned case to. hold twelve pairs of

ear-rings. Each: Tittle ‘compartment

~was tenderlylmed with toilet tissue,
ff;;and under. the crayoned flowerson. . -
~the lid | could still read the- legend -

ONE DOZEN BEST LAID e
~Now..who but.: our: very -own,

.r—'lhousehold god - could know that my "
" jewelry is-always scrambled? - 8§
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7A new jargon will shortly cross the
border. Its forerunner is ‘account-
ability,’ its followers are ‘perform-
ance contracting,’ ‘educational en-
gineering,” ‘management support
group’ and ‘independent auditing.’
Even if in fact these exact phrases do
not travel from their birthplace, the
U.S.A., their intents and some of

their implications certainly will.
Early this year there was held, in
‘Washington, D.C,, the annual con-
-ference of the National Laboratory
- for the Advancement of Education
of .the Aerospace Education Founda-
“:tion. These ‘meetings, lasting three
~ - days, were followed by -another
_..smaller_meeting: convened by Dr.
~ Leon Lessinger, Professor of Educa-

~Atlanta. Until the end of 1969, Dr.

'foflce of Education, -

countablllty, .Community Involve-
“ment,~ - Instructional -

5 tlon, Long Range Informatlon Stor-
age ‘and . Retrieval.

tion at Georgia State University in

Lessmger had served for 15 months .
~.as'Associate: Commissioner of Edu- -
" cation’ at the- Bureau of. Elementary -
. and - Secondary’ Educatlon of the, !

The National Laboratory meetmgs ‘
had well ‘organized but free discus- -
snons for alI participants under such
adings “as’ Performance - Objec- :
ives, - Instruction * Design,."Media; -
Multiple : Option: Curriculum, “Ac-:

TV, Drug.
: Abuse, Computer-Assnsted Instruc- -

*“Classroom
: demonstratlons of students’ working
- with computers, lessons wnth CAL

Responsible professionals are held accountable
for what they do. Why shouldn’t teachers,
principals, Department of Education officials,
school district cfficials, school trustees,
universities and parents all be held responsible
for their parts in the education of children?

(Computer - Assisted Instruction)
were held every afternoon, and
there were main speakers address-
ing themselves to educational chal-
lenges of the 1970s.

Although, as the titles indicate,
discussions followed a wide spec-
trum of topics related to the advan-
ces of technology, the almost in-
evitable undercurrent theme on
everyone’s lips was the ‘Texarkana
Project,’ destined - to be the first
representation of one’ significant
change in American educaticn.

Texarkana is a city divided down
Main Street by the Texas-Arkansas
bord.». Many Canadian viewers
may have been introduced to this
city last fall on a Walter Cronkite

news special that showed the city -

overrun-by rats! This offered great

scope to the many owners of guns

and rifles, but it seemed that no one

“then would take the responsibility-
~“for.the removal of garbage. Disease
- was rampant and the majority of the
populatlon seemed not to notice the

seriousness - - of ~ their "~ situation.

~Whether. that’ problem  has been '
- solved by now is not known, but

one ‘can well imagine that in a city

* with such environmental difficulties -
‘the high schools have a drop out,
“problem.” : ,

Meanwhile - federal money

~pranted for state and- local aid to
- schools has not always, over the past

six or seven years, been used in the

best way and many of the problems
that the additional huge funds were
intended to solve have not been
solved. Criticisms increase, contro-
versy rages, ‘children still don't read
well,’ ‘arithmetic standards are low
and students can’t compute.’ ‘Head
start’ programs have produced du-
bious results.

Changes have certainly been
made.. New schemes have been
tried. Investigations into leakages,
mismanagement or: simple _ineffi-
ciency have been begun. But more
millions of :dollars would .be the
price -of thorough research into

- matters like those.: -

For such reasons and also because
of international pressures, inflation,

-a relatively new government out- .
look: and ‘the. rising-notion of ‘ac~.. - -
countability," the brakes on more .~

lush gifts are on! : i
‘The Texarkana. people have now -

‘succeeded in: ‘coming up’ with new’ i
insight_and - have ‘been federally -
“funded for a project that is intended "

to stop their potential drop-out rate -
in the high school grades. They have - -

accepted the ‘guaranteed perform- = -
ance “contract’ ‘of ~a private- firm,- -

Dorsett Educational Systems, Inc., of -
Oklahoma, to teach the 10th" gradeT

students and raise their standards of
“reading "and arithmetic to" grade“';
* level. This had to be achieved in not-

more than 80 hours of instruction. If

the firm falled to do thls, lt would f,'i:"
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not be paid. If six months after the
end of the 80 hours the students
have slipped back in their standards,
the firm has agreed to be fined.
Evaluation of the project is the
responsibility of a group indepen-
dent of the school district and the
Dorsett employees, and the overall
- direction of what is done is also
undertaken by an independent
group. The IEAA is the ‘independent
..~ educational achievement audit’; the
~MSG is the ‘maniagement support
group.’ :
. The method used by Dorsett is
“basically to seat students before
simple computers, with screen at-
- -~ tachment, sound, flash slides and
. & conditioned responses, within a set-
‘ ting as unlike a normal classroom as
‘possible. For. this purpose a large
- -mobile room, decorated handsome-
- ly with sofas, curtains, carpets and
- all the comforts of home, is brought
=" "to the school playground. The stu-
- dents are rewarded for good per-
. formance with ‘green: stamps’-that
«can be exchanged for leisure peri-
ods and/or material rewards..
Apart from'the modern decor in

-pretend to present other than tradi-

 presentation aided, of course, by

Mr. Trivett, an associate professor-in the
Professional.Foundations Department,
Faculty of. Education, Simon Fraser Univer-
ity, is currently on_leave from the uni-

e special room, the firm does not -

- tional  content with ‘old styles “of.

the modern technology and mach-
ines.

Whether Dorsett Systems turns
out to be the Pied Piper of this
American Hamelin town is one mat-
ter. The rats may go, the drop-out
problem may be solved, but if only
superficial learning has occurred, it
may be in the long run to the detri-
ment of the students. Many educa-
tors will wish to look very carefully

- at what is proved by this technologi-

cal success. Questions that may be
asked include, ‘Is it important to
solve the drop-out problem at all?’
‘Why not graduate everyone on
leaving school whether or not he
has completed the courses?—indi-
vidual's records can still show what
did kappen in school. ‘What is being
upgraded? ‘Is it a slickness in com-
putation . elicited from a narrow
range of conditioned responses?’

‘Does the 80 hours actually assist in

the improvement of “ow to read, or
does it just encourage and motivate

“more the student frequently bored

in the traditional classroom?’
Another matter has important im-
plications. 'One ' can imagine, for
instance, how._some of the local
teachers will react when they have

to ‘accept that a private firm has"

done in a short time what the
schools have not done in ten years

of schooling. There is, too, the pub- -
lic reaction -following the publica-
 tion of the results. The goal has been
attained (did you doubt it?) ‘and in

- human - values i€
‘There are specific-models of boys

considerably less time than the
contracted 80 hours.

This kind of successful project,
therefore, will almost certainly be-
come an important, tested beach-
head for many people who are say-
ing increasingly often that educators
should be more accountable for
what they do, to guarantee results
from their efforts in schools. As a
consequence there will be new, ris-
ing pressures that will not neces-
sarily be in the best interests of
children.

The educators invited to the Les-
singer. meeting included. some - of
those who are asking the more fun-

‘damental questions and who wish

to look more deeply into implica-

_ tions of the Texarkana project. They

emphasize the concern that the new
bandwagon noise should not- blot
out any dehumanizing clang, how-
ever - technically attractive. They
stress that there.are more subtle
tunes that must be amplified, that

- technology can be viewed and must

be used only with full recognition of
and ' sensitivities,

and girls as learners, as well as those
of the machines that may help. ‘A

- marriage “is needed between hu-
‘maneness and technology.’

If the marriage is ’contempléted, |
the ceremony has hardly occurred,
although the invitations may gradu-

~ally be circulating. The period of -
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engagement, however, is certainly
appearing to end as more and more
educators see the need for co-
operative effort. It is probable that
during the next year such prompt-
ings will begin to be gathered to-
gether under a new family name,
such as The Society of Educational
Engineers, ready to tackle anew the
formidable educational tasks of the
1970s.

Meanwhile, ‘accountability’
seems to be a good concept to take
to heart, Responsible professionals
are held to be accountable for what
they do. Doctors answer to the pub-
lic and their professional sensitivi-
ties tend generally to have them
accept that it is primarily up to them
to maintain better health in the

community. They do not excuse
their failures by saying that the
patient’s lack of ability to be healthy
or the patient’s background is the
reason why cures cannot at least be
attempted.

Why, then, do teachers not ex-
pose themselves more and be held
accountable for what they do?

When the nth grade teacher
seems not to communicate with the
students, or is ignorant of what to
do next to advance a learning situa-
tion, should he go on shifting the
blame or assigning the cause to the
inadequacies of the (n-th grade
teacher?

When will teachers in secondary
schools stop blaming their junior
secondary school colleagues for not

Most of the pupils in the Texarkana Project Rapid Learning Centers (RLCs) have come out
of a classroom with group instruction where they have been frustrated and humiliated

by not knowing the answers to questions. In the labs they work at their own level, and

if they make a mistake, only the machine knows about it.
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equipping the incoming students
with ‘the facts’ and ‘the fundamen-
tals’~—whatever they are! . . . And
the junior secondary teachers blame
the elementary teachers, and they
the kindergarten teachers and they
the parents .. . and they each other’s
families ... ad nauseam!

If every teacher’'s salary were
doubled tomorrow, what changes
would occur in classrooms? Are the
alleged low salaries really the cause
of poor teaching? Or is it that we

- don't know better?

If class size were lowercd, even if
there were a one-to-one student-
teacher ratio, would learning be im-
proved or might it be worse?

Such questions smack of attitudes
of nonaccountability; nevertheless,
remarks prompting them are ban-
died about staffrooms daily to case
frustrations, and place the reasons
for our pupils’ hehavior and non-
learning upon a thousand vague
heads.

There is some truth underlying all
such comments, of course. Money is
scarce and it is absurd that, appar-
ently, one weapons’ system financial
overrun in the U.S.A. last year ex-
ceeded that country’s entire spend-
ing on elementary and secondary
education!

Many homes are fraught with
boring, fractious and unhappy acti-
vities during which children are
anything but encouraged to view
the world as a lovely and exciting
place in which effort will bring joy.

Fundamentals are not kiiown, and
the later in school life these lacks
are noticed, the harder they may be
to rectify.

But, when all is said and done,
the century is wearing on and many
of the anticipated improvements do
not come from public or from gov-
ernmental sources.

The children in my class wait with
their difficulties, possibly oblivious
to those alleged causes. When all
the rites of sticking pins into the
effigy of the principal who has as-
signed me this ‘poor class,’ into that
of the superintendent who ‘allows’
such inadequate school buildings to
be erected, and into those images
of the (n-Nth grade teachers who
have passed on to me an impossible
task are over, I still have 1o make a
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‘probed,

This is a typical Rapid Learning Center in the Texarkana Project. RLCs are
mobile units furnished for comfort, with carpets, wood paneling and upholstered furniture.

decision. The 30 students whose
portion of lifetime spent with me
will never be repeated are there. |
must surely say to myself, to them,
and to my society, ’/ wish to be held
accountable for much that happens.
The. brunt of. the responsibility is
mine.’

~ Once the challenge is accepted, |
know there is much work ahead.
Better human relations must be
developed, individual differences
learned - and always ac-
cepted. My own values have to be
examined continually: my beha-
vior, my ‘interests, my knowledge,

.my beliefs. The needs, not only the
- wishes, of every student have to be
" identified and the attempted com-

munications for- support, -informa-
tion and criticism of what I do must
be overhauled again andagain. If
fundamentals are not known, | have
to_ find out how they can be com-

'?mumcated even in a short while,
‘and although belatedly met—for

without them it is true that little

~lasting effect can be expected.

Activities for every day need to be
thought - out, planned and en-

- gineered ‘as the plans prove to be

only vaguely descriptive of guide
lines. Equipment has to be assem-

 bled, essays and other writings read

for pleasure, mathematics papers
studied for the joy experienced in
sharing evolving thought patterns.
And | must watch myself as well as
my pupils, seeing whether and
when | dominate or whether | lead
in a quiet, unassuming way to re-
lease growth and creativity, whether
| teach or act as a learning facilitator,
whether | demand respect or earn
it, whether | blame or seek causes
without judgment.

Finally, lest one think that tea-
chers are the only people involved
in education who might accept the
notion of accountability, let me
pose some questions for others.

Do trustees accept accountability
for what they do, non-financially as

~well as financially.

Do they really know what i is hap-
pening in schools?

What would happen if a principal
chose " his staff according to: the
individual styles and activities of his
school? Would he then be prepared
to held himself more accountable

" for what happened?

Is' the Department of Educatlon
willing to be accountable to the
public, alive to the many growing
criticisms and frustrations of school
life? Are its members meeting these
challenges now or is comparative

silence evidence of non-account-
abllnty?

Do school district officials be-
come aware of what is actually oc-
curring in the hearts and minds of
their teachers and children? Or are
they superficially content to praise
all as -doing ‘magnificent jobs,’
maintaining an insecure status quo
to hide the widening credibility gap
between needs and imarined
wishes? )

Are the universities regirding
their loins not only to combat future
threats of ‘student trouble,’ but also
to serve better in roles of leadership
in all aspects of learning?

Do parents take trouble to flnd
out whether their sons’ and daugh-
ters’ hasty criticisms of school are
justified?

Will mothers and fathers accept
accountability for their parts in
molding  the attitudes - of their
youngsters to learning and to life?

Everyone is involved directly or
indirectly..in. education. Account-
ability-in the'whole process can-be

“encouraged only if accountability

grows within individuals—that is,
me and, maybe, ycu. if this does not
happen, we may, in the words of a
BCTF official, ‘be perpetrating -a
colossal fraud on the public’  §
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B.C. forces schools to practise dif-
' ,,_:'ferentratron and dlscnmmatlon As
L non-acader'nc ‘programs,-_they are
S branded by teachers ‘parents and
' employers as béing ‘somewhat lack-
in, the upper story and are rele-
gated tc
a sham k

. After starting on thrs note of con-
demnatlon, I should offer some ex-
planation. My opinions are strongly

commendations. of young people. |

ho are passmg through it.

D rt; of my Masters .program, |

consrsted of mterwewrng 100
"m‘ the Greater Vlctorla

parrson, l also mtervrewed 100'staya
in 'pupr!s who did-not wrthdraw
school) The populatlon con-

ary School in V.

' 4The present system of education in

influenced by the: opinioris-and.re-

beheve t}“at no one’ knows our sys- -

th wce-prmC/paI Of Reynolds :

with the job they are doing for the

young people who complete secondary
school. But what about the drop-outs?
The author interviewed both drop-cuts
and stay-ins and got some penetrating

observatiors on our school system.

SAM DUMKA

enrolled in the Greater Victoria
School District dunng the 1966-67
school term.

A random selection of the pupils
was ‘made, and each structured in-
tervrew lasted for a minimum of one
Hour! 'The pupils felt they were mak-
ing a_contribution to educational

- change and improvement. It was
- often difficult to turn them off when

they felt that someorie was really
interested in- their opinions and
recommendations, | believe there is
much merit in what they had to say.

My flndmgs are based upon-1,800 .

pages of information gathered dut-

ing: - 200 -interviews, and_ facts -
: gleaned from 200 permanent record )
. cards 5.& -

“The flndmgs show that there are

charactenstlc differences- in = the
--school and -home: expenences of
‘drop- outsgand stay-ins. Drop-outs

‘have:a. hlgher record of grade fail-
ure,. reading retardation, : truancy
+ and rate of{absence than have stay-

: gurdance anid vet it has
some" schools ‘Guidance Thust be
- part-and parce] of counselling: The -
’ins. Grade’ fmlure, particularly at the
-+ elemeritary level, seemed to destroy
s a youngster’s self-image. | wonder
--how.many. of us_could: maintain:a-"-
" healthy. self-image as teachers if we
,,fhad our. fallunas ‘made- consplcuousf

W/HO ARE THE DROP-OUTS?

Teachers can be reascnably satisfied

in the same dramatic manner.
Drop-outs ‘do not receive less
counselling than do stay-ins. Ac-
cording to both drop-outs and stay-
ins, however, guidance and counsel-
ling services are far from adequate.
Pupils state they lack confidence in

counsellors who -are insufficiently -

trained and who lack, as well, the
type of personality thdt would pro-

mote a good pupil-counsellor rela-:

tionship.. Accordii:g to pupils, a
teacher who'is also a counsellsrihas

difficulty divorcing himself from

the authority a teacker represents,

“thereby increasing the difficulty of

establishing rapport wuth his coun-

“sellees.

Guidance, which should be part
of. counselhng, is used by ‘some

admlnlstrators as a convenlent way
of arrangmg spares -for teachers.

Such a practice makes a travesty. of

two should not-be. separated, and

 their task- must-be the responsibility

of full-time . schoo! " courisellors.
Pupils should also be- permitted ‘to

choose any counsellor in the school.
Ferin e Conllnued on'page 27'
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qAfter viewing the recent Apollo
missions on television we could
easily see that success did not lie in
the hands-of the astronauts alone.
As one astronaut said, ‘It was a gi-
gantic team effort.’ Certzinly this
could not be disputed after.one wit-
nessed the complex operation at
Mission Control in Houston, and the
thousands of men and women work-
ing together there.

Likewise, teachers can no longer
work  effectively in isolation. The
moon shots proved to'me beyond a
shadow of a doubt that teamwork is
as necessary in eclucation today as it
is in the field of ‘modern scientific
technology. C

‘Much time and money have been
spent recently to develop ‘innova-
tive schools.’” A year ago at Stan-

I
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WHAT’S

IN A TEAM
ANYHOW?

ford University it was my good for-
tune to attend a workshop spon-
sored by the Stanford School Plan-
ning Laboratory on the subject. |
was bombarded with talks by archi-
tects, planners and leading educa-
tors on all subjects pertaining to the
topic.

We visited a number of open area
schools and talked mainly about
buildings. | met many interesting
people and learned much through
private bufl sessions, but came away
with a feeling of frustration because
the workshop didn‘t really get down
to the main issue at hand, namely,
what happens after the building is
built. : :

In an open area school the great-
est advantages are gained through
teaming. Two or more teachers must

plan the program for children in
their respective areas. If the tea-
chers cannot work well together,
the results will obviously be chaotic
and not in the best interests of the
children. My main recommendation
to all educators interested in open
area schools, therefore, is that team-
ing be given prime consideration. If
this is not done, many existing open
area schools will soon have per-
manent partitions in them.

Let me state again that there are
tremendous gains in teaming, for
both teachers and children. Tea-
chers can learn much more about
subject fields that were foreign to

Mr. Downs, vice-principal of Vancouver’s
Dr. H. N. MacCorkindale Elementary
School, is at present on loan to DND
schools overseas.
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The writer helieves teamwork is necessary in

for organizing teams of teachers.

j. A. DOWNS

them. Joint discussions about ways
to help children can result only in
better understanding of children’s
needs. Beginning teachers can learn
from the more experienced, and
vice versa. Children have the oppor-
tunity to work with a variety of tea-
chers. Through co-operative teach-
ing, integration and correlation of
curricula can become a reality.
This co-operative teaching all
hinges on whether or not the mem-
bers of the team can work together
effectively. When school officials
begin to consider staffs for open
area. schools, therefore, they must

‘carry out two steps. First, they must

have general orientation sessions for

teachers who are interested in team-.

ing. Second, following the orienta-
tion program, they must have a

SEPT.-OCT. 1970

- education today, and offers suggestions

more intensive program for those
teachers who are vitally interested
in teaming.

The leaders chosen for both ses- .

sions must have had experience
teaching in open areas and must
themselves be vitally interested in
teaming. The hope is that small
groups will emerge from the latter
sessions and individuals will soon
see whether or not they could work
well together. In some districts tea-
chers working on a team are paid to

return two weeks prior to school-

opening in September to work to-
gether without distractions and plan
the program for the children in their
respective areas.

In schools in which teams have
heen working together, the mem-
bers themselves must be involved in

the selection of any replacements.
Prospective team members could
be given a trial period prior to selec-
tion. To my knowledge there are
very few districts in B.C. in which
the principal and his tearn are al-
lowed free rein in the hiring of a
new teacher to a team.

From my experience as a team
member, | think the ideal tcam in
an elementary open area school
should have the following:

1. a natural leader to act as a co-
ordinator;

2. sorne good followers as well as
leaders;

3.. teachers who are sensitive to

ithers;
“tewchers who are willing to give

lanid to receive constructive criti-

cism;
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These Teachers Have Retired

At the close of the school year in June, one hundred seventy-three teachers said farewell to their classes for the !

last time. Fifteen others, whose names are also included here, retired during the six months prior to June 30 or R

during the two summer months. To all these colleagues the Federation extends its good wishes for the future.

Mrs. Annie D. Abercrombie, Shuswap
. Mrs, Dorothy M. Aberdeen, Delta
James Frederick Aberdeen, Richmond
‘Boyd McKechnie Acteson, Vancouver
Peter Henry Andres, Chilliwack
" Mrs, Corday B. Atkinson, Powell River
" Mrs. Ethel M. Belli-Bivar, North Vancouver
-, George William Biddiccombe, Vancouver
Miss A. Eleanor Blatchford, Abbotsford
~ .’ Cecil Meek Blois, Maple Ridge
".. Mrs, Catherine S. Boone, Victoria
John Tindall Bowbrick, West Vancouver
. RiKenneth Bradley, Powell River
“.Clarence Hector Bramwell, Vancouver
""Mrs. Mary. McK. Broughton, Williams Lake
,'i‘MISS Viola-Grace Bumstead, Vancouver
Frank-Clare Canty, Ocean Falls :
."Mrs. Jessie L. F. Cavill, Vancouver
“ John Goodson Chappell Vancouver
- .. Wilbur St. Clair Chater, Victoria
"~ CecilChatfield, Peace River North
:.Vito §.:M. Cianci, Victoria  ~
,Mlss Nora Dorothea Clements, Nanaimo
“‘George Hubert Cockburn, Kamloops
:Mrs..Dorothy Annie Coffey, Burnaby
Mrs.-Helen Foster Compton,
North:Vancouver
“ Miss Mabel Ruth Conibear, Victoria .,
Mrs..Mabel E. Cook,:Prince Rupert .
Mrs.’). Margaret Cooper, Surrey’ .
“~Mrs. Edna.Wilhelmine Cox, Creston-Kaslo
“Mrs. Agnes O'H. Crichton, Qualicum
"“'Robert Thomas Cuthbertson, Vancouver -
Miss Elizabeth L. Dallas, Keremeos:
Mrs. Catherine M: Davidson;, Vancouver
Mrs. Evelyn Mary Davis; Abbotsford.
Mrs; Cloe Irene Day, Sechelt . -

Mrs. Minnie Anme E
" South- Okanagan';

rton,

Philip Leslié Elliott, Vancouver.: -

Eldred Keith:Evans, Nelson .= .7
5:-Jean“MacD. Fallows, Sechelt =
Miss Freda Miriel Fennell, Burnaby
[ “lealand: Ferguson,’ Cnllhwack
‘nna I Forsberg, Saamch

6rge-Herbert Frost,: Vancouver
Enc 'Alexander Gee, North Vancouver

Mrs, Eileen R, “Glassford; Sechelt
lngvald ‘Andrew Gleddre, Vernon =
Martin‘Alexander:Goheen, Surrey

‘Mis: Josephme L Gretsinger,. Vancouver -

Mrs ertrudeW Haegart, Vlctona
iss:Mabel:Lorine Hall, Golden

"‘Mrs, Marjorie Emma DeHart, Kelowna el

Mrs. Phyllis C. Eltringham; Victoria .

elen M, C. Gilmour; Skeena—Cassnar

‘Miss Ellen Mary Greenaway, Surrey - 75

Mlss'Patrrcna E K. Gwyer, Penticton. .. .0 o
“Mrs. Ellen M. Noble; Prince George ™~

: - %0 Bertrand E.MacW. O'Neail, Slocan ..
Mrs, Mary Etxzabet_h Hall, Kelowna Lo

Mrs. Winifred H. Hammett, Vancouver
John Enos Hanna, New Westminster

John Irvine Hassard, Vancouver

Mrs. Alice O. Henrickson, Kitimat

Edison Joseph Henry, Trail

Robert John Henwood, North Vancouver
Miss Annie Laurie Hills, West Vancouver

~Harry William Hcbbs, Burnaby

Mrs. Dorothy Mary Hobson, Powell River
Mrs, Marjorie G. Holland, Vancouver
Mrs. Marjerie E. Holmwood Powell River
Mrs. Dorothy Howard, North Vancouver .

" Frederick Huber, Richmond

Robert Huddleston, Victoria

-Mrs. Irene Mary Hurley, Alberni

Mrs. Bernice M. Hutchinson, Victoria
Mrs. Lillian F. Inglis, Saanich

Mrs, Eileen F. M. Jenkins, Golden

Mrs. Edith Mildred Jensen, Alberni

Miss Jessie Johns, Vancouver

Mrs. Agnes L. Johnston, Victoria

Mrs. Neteliah ). Jones, Richmond

Mrs. Margaret MacK. Keeling, Coquitlam
Leslie Keith, Princeton’ -

Miss Lois Ethel Kinley, Victoria

William Daniel Kirk, West Vancouver:
Alan George Kirkby, Chilliwack

Kar! Keever Knapp, Kamloops

Mrs. Margarethe Knight, North Vancouver
Miss Grace E. Knipfel, West Vancouver _

“Mrs. Frances M. LaBelle, Coquitlam
_Miss Helen C. Lade, Vancouver

Laurence E; Lakeman, Delta

© Mrs. Lola Marjorie Lamming, Kelowna

Mrs. Laura E. Lampert, Vancouver.
-Edouard 1. LeFrancois; Coquitlam

~-Mrs, Mary Ross LePage, Vancouver .

‘Mrs.-Winifred E. MacCabe, Castlegar
Miss’Anne B. MacLeod, Vancouver -

* Miss-Gladys F. Magar, Vancouver

Herbert Thomley. Elford, Shuswap - " Harrington C. Manly, Langley

Duncan Laverock Marrs, Vernon

- -Mrs..Bertha Matthews, Victoria . * SR
<77+ Clarence R. Mattice, West Vancouver "7
2.0 Miss Clarice AL McAlpine, Quesnel -

.~ Malcolm Cowan McCallum, Prince George; )

“Mrs.*Marjorie I. McCosham, Nelson™

174 Mrs: Elsie G.\McHardy, Peace Rlver South :
~.. Miss-Martha A’ McKay, Surrey -

Mrs. Ann McKilvington, Skeena- Cassrar

“ . Miss Lillie M/ McMeekin, Vancouver ;
" Miss Mamie E. Meek; Kimberley -

Frederick G.'Mitchell, Vancouver
John Grant Mnir, North Vancouver -
Mrs. A. Dorothy Morrison, Vancouver

".“Miss Catherine A."Morrissey, Vancouver

John J.'Morse, Kamloops

- Mrs. Jessie Munton; West, Vancouver
+ "Mrs. Alice M."Neilson, Surrey e
.‘Reuben-W. Nesbitt, Coquitlam" - :

James Erskine Nimmo, Sooke-

Mlss Gladys W. Owen, Vancouver

" Mrs, Jessie E. Stewart, Surrey

" “ M. Stella Aleta Unwin, Coquitiam -
"Mrs; Helen G. von Alton, Burnaby
. Mrs: Jean E. Walker, Vancouver

" :John Graham Wallace; Victoria .
' Ms: Bessie Walton, Arrow Lakes

* “Miss Mary Grace Ward, Vancouver )

- Miss Edith E. Weir, Vancouver .
- Mrs; Margaret Westgard, New' Westmrnster

7 Miss Laura Wilcox, Vancouver:
- Gearge Wesley Williams; Vancou
- Miss Clara'M.-Wilson, Vancouver .

MIS'» ‘Mary M. M. Wrnter, Vancouver

). Gardiner Peacock, Mission '
Frederick W. Pennington, Vancouver :
Miss Katherina Peters, Abbotsford
Mrs. Alma Lillian Piggot, Trail

Douglas Beaton Pollock, Vancouver

Mrs. Helena M. Poliock, Delta ‘

Mrs. EricaM. Porter, Victeria i
Robert G. Potter, Ncr.h V ncouver !
Frederick Henry Prair, i g
Miss Susan A. Prosser, Vancouver o
Miss Kathleen M. Purdy, New Westmmsler :
Miss Joan M. Railton, Langley -

Albert Edward Reid, Qualicum

Mrs, Florence E. Roberts, Kimberley

. Miss Margaret Robinson, West Vancouver ... L

Mrs, Margaret G, Robinson, Vancouver o
Mrs. Marian R. Robinson, Nelson ‘ 3
Thomas Henry Robson, Vancouver - :
Mrs. Alice H. Russell, Nanaimo

Ernest H. Scarlett, Vancouver

Mrs. Marion M. Schilling, Kamloops .-
Mrs, Evelyn Scott, Vancouver :
William Russell Selman, Richmond

Mrs. Mary Sharpe, Williams Lake .
Mrs. Anne A. Sharples, Vancouver - - .- o
Miss Helen M. B. Shears, Vancouver . .- .
Mis. Ida E. Sheppard, Victoria

Mrs. Edith E. Smith, Vancouver .

Mrs. Iris'A, C. Smith, Sechelt

Frank Snowsell, Kam!oops

Ode Sostad, Vancouvar -
Mrs. Dorothy K. S. Stearns, Burns Lake
Mrs; Daisy M. Stewart, Vancouver-*

7
A

Mrs. Jane B. Sutherland, Vancouver
Harold E: Symond, Burnaby

Paul Gilbert Taylor; Vancouver-
Herbert A. Thicke, Ladysmith. .

Miss Constance F.'Thomas, Victoria "
Mrs “Lilace M. Thompson,\/ancouver SR B
Mrs; Edna L. Tibbetts, Peace River. South ARSI
Njuta H.'A. Toéws, Shuswap . Sl et
Reginald Abbott Toole, Victoria ;
‘Miss Eyllie Joy Tuckey, Vancouver =
George Anthony Turner,.Sooke
Abtiot Edward Tweeddale, Trail”

‘Mrs: Grace Webster, Penticton. -

Miss Marjorie Westman, Richmond’

" Miss Viclet J: Wilson, Vancouver -

Mrs EdlthWootton, Vancouv 2
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5. teachers who are child-centered
rather than subject-centered;
6. teachers who can discuss any sub-
ject frankly and honestly;
7. experienced teachers as well as
inexperienced ones.
It is difficult to determine the
i optimum number on a team, but |
i believe a two-man team can main-
tain communications most easily.
On teams of four, there is a natural
tendency for two people to pair off
and work closely together on a unit
i ofwork. On a three-man team, one
i person could become isolated from
5 the other two, while any more than
. four members could produce seri-
ous difficulties in communication.
Teams must meet continually to
examine and re-examine their aims
and objectives. | have seen seem-
ingly well organized teams fail to do
.this simply because the members
could not communicate with one
another. For example, if the majority
of members of a team of four are all
very aggressive leaders, the results
can be chaotic, for each will try to
dominate meetings. Similarly, | have
observed what seemed like a dis-

organized team succeed because
the members had a mutual respect
for each other, were sensitive to the
feelings of other members and were
absolutely honest with one another.

Recently the teachers at Mac-
Corkindale School spent much time
preparing a brief to the Vancouver
School Board entitled ‘The Need
For More Planning Time." At pre-
sent, teachers are expected to do
the greater part of their planning
out of school hours. The law of di-
minishing returns becomes evident
as teachers spend more and more
out-of-school time throughout the
year. They become exhausted and
cannot function well together. The
answer is not to give each teacher a
spare at different times—which may
be the case in a traditional setting—
but to find some time when all
members of the team can meet to-
gether, More communication not
only facilitates the successful execu-
tion of the program, but also eases
psychological pressures brought on
by higher noise levels in the open
area and added distractions and
movement. Time must be made

available on a weekly basis for teams
to assess and re-assess their pro-
grams, teaching methods and
methods of evaluation.

The open area is not a panacea
for all the problems in elementary
education. It is only one method
through which children learn and
teachers work co-operatively. When
a principal encourages his teachers
to make decisions that affect the
learning environment of the child-
ren, and if the teachers are capable
of this responsibility, the results can
be mutually beneficial. As one tea-
cher remarked to the principal upon
leaving the open area school for a
consultant’s position, ‘Thank you for
allowing me to develop as a profes-
sional teacher.’

If the current trend continues,
and more open area schools are
built throughout the province, more
thought must go into the training
and selection of teachers. They must
be given more in-school time to
plan. Whether the recipe is a suc-
cess or failure will depend upon not
only the ingredients, but also how
well they mix together. §
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- Who Are the Drop -outs ?

7 . ,Contlnued from page 23

When certaln pupils withdraw
from school, there are sighs of relief
_f'from the staff and administration.

“-Another school problem has left!
"= Should the school thén be freed of

““out?.Should" the school relax and

needs so desperately?.:

.time ‘counsellors be provided for the
located for their task, and that some

* outs 'so. guidance - can- be ‘offered

have to face a hostile society en-
rely on their own. They must know
where they can be warmly received

,ACounseIhng “services,

“all future- responsnblhty for its drop-

- feel confident that society will pro-
. vide 'the gu:dance the “drop-out .

tis essential that qualified, full- :

schools; that sufficient time be al-

~. them” whenthey “need -and: want
*“these services.'Drop-outs must not
feel they have been rejected and

‘and counselled - if they 50 desire.

Drop-outs feel that they are less
understood and accepted at home
and at school than do stay-ins. It is
important to have pupils participate
actively in all phases of school work.
The pupil and the teacher should
establish a relationship wherein the
pupil: would be encouraged to dis-
cuss -his - doubts, difficulties and
needs. The teacher should ask the

- pupil for his opinion, suggest vari-

ous job responsibilities to-him and
help him build his self-esteem. The
pupil will respond to any personal

- interest taken in-him by the teacher,

.contact be ‘maintained with ‘drop- -

‘and-such a pupil-teacher relation-

ship will provide a strong defence
against ideas of dropping out that
might _occur later on. The pupil

k‘should be ‘invilved in. some deci-
sion-making. There is no substitute

for the pride and pleasure the pupil

. derives from having a share in mak-

“ing the decisions that control his

therefore,"
ust “be ; easﬂy}avallable to bothl'

life. The teacher must be ready to

listen to the pupil’s reactions and to -
go along with his suggestions, if they :

are appropriate. The pupil -is'anin-

~ dividual; if his individual needs are

met, he will put forth his best effort.
- To promote the best develop-
ment of the pupil, there should be
friendly. communication between
the parent and the teacher. Each has
information about the. pupil that
would be very valuable in promot-
ing his welfare. The parent and the
teacher should bring the pupil into -
the picture before any decisions are
made. The three people concern-

ed—pupil,  parent and teacher—

should freely discuss rules and pro-

grams of action. If the pupil has an
opportunity to voice his grievances
and to help, even in a small way, to
decide upon a programof ‘action,
he will tend to be much more co-
operative.  If communication and -
rapport among the child, parent and
school were established, pupils with
varying degrees- of -ability,  talent,

-interests and emotional equilibrium-

would be better accommodated.-
There was general condemnation
of corporal  punishment by both

drop-outs and stay-ins. Many drop= |
outs became disciplinary problems -
because they ‘found ‘school "unin-




teresting or because they were not
making satisfactory progress. In
their cissatisfaction with school and
with themselves, they lashed out at
teachers who questioned their anti-
school and anti-social behavior.
Punishment did not change their
behavior; nor did it improve their
attitude, Corporal punishment ser-
ved merely to intensify their dislike
of school and detentions made their
resentment more acute.

Corporal punishment is being
used less and less in Victoria, par-
ticularly since the school board
questioned its practice. The use of
corporal punishment could be
phased out entirely if closer rela-
tions were developed among the

pupil, his parents, the counsellor:

and school authorities. The pupil
and the parent should be made
aware that the pupil could he asked
to withdraw if his behavior cen-
tinued to interfere with the rights of
others. There must be more com-
munication with the parents; the
school and the home must work in
partnership for a better understand-
ing and development of the pupil.

‘Schools Cater to ‘Heroes’ _

:Drop- -outs partluoate in fewer'
. extra~curricular- ac’ivities than do

stay-ins.. According to -drop-outs,
~our.schools cater to the basketball
_hero; we eulogize the rugby cham-
pions;  we " offer adulation to the

“ track ‘star.’ But' who wants to be
laughed at when he lumbers in last?.

Vr,-rMany drop outs, suggested that we
“should emphasnze

ams. be ‘asked to
’ -ﬂdutles rather than play in intramural

~‘time ‘and‘attention to the beginner,

~the ‘mediocre ‘and the below aver-: -
" age: We should not lavish our praise

and: attentlon on the superior.
The majonty .of drop-outs, at least

trict; do not ‘come from lower socio-

. economic. levels “Some-drop-outs,
'who had ‘one or both_ parents en- -
J'aged in: profess:onal work claimed -

that. they rebelled: against the con-

tant pressure: “for the high:achieve-. -
ment expected of them. Others said -
they Vacqmred an mfenonty com—.,r, :

‘participation .
;,:.rather than. competition; that mem-

*take on- coachmg -and " refereeing -

|n_the Greater Victoria’ School Dis--

plex because they could not match
the high academic achievements of
their parents. Some from lower
socio-economic levels stated they
were determined to work hard so
they could enjoy life more than their
parents did.

Drop-outs have lower scholastic
aptitudes than stay-ins. The rela-
tionship between male and female
drop-outs and intelligence quo-
tients below 110 is very significant.
More than 65% of our pupils are on
the academic program, a program
designed to prepare pupils for uni-
versity, yet only about 20% go on to
university. 1t is obvious that the reor-
ganization of the secondary school
system based on the six programs is
not fulfilling the needs of many of
the pupils. There is still too much
emphasis on the academic program.
This emphasis repels and frustrates
the pupil who is 1ot academically
inclined.

Prestige Is Lacking

The programs deemed to be non-
academic are not sufficiently pres-
tigious to be acceptable to parents
and referring to them as non-acade-
mic is a misleading and erroneous
categorization. Many  parents are
reluctant to.accept that their child-

-ren have limited academic abilities.

They . clutch - desperately - at the

faintest hope and in their mind’s eye.-

see their children as university gra-

duates. This concern and frustration”

could be eliminated if no distinc-
tion were made between-academic

- and non-academic pupils, or among

the- six senior secondary programs
_with their rigid constants. .

~The ~Department: of  -Education:

7 - should eliminate the organization of
© games;- that we should give more :

courses ‘into " programs. - Pupils
should' be permitted to take a full

program' of such electives: as cor-
- respond with their fields of interest.

Counsellors - -could’ . ‘recommend

- courses that would' provide enrich-
‘ment and continuity ‘of “interest.
Pupils would -not graduate on.any
-particular program. They would gra-
~duate_from senior secondary after -
completmg a specrflc nu’nber of -
. courses.

- Admission - to - university - should

Vlnot be based upon the completion
-of - rrgld prereqwsrtes, but_ upon,

demonstration of a certain level of
competence in a student’s chosen
field of study. If such were the case,
parents would not insist that their
children take courses for which they
are unsuited and for which they
have no liking or competence. Em-
ployers would not differentiate or
discriminate between academic and
non-academic if the Department of
Education eliminated such differen-
tation. Pupils would be more willing
to stay in school and study subjects
within their fields of interest.

More Research Is Needed

The implications of early school
withdrawal are unique for every in-
dividual. More research is required
on this topic, but the immediate im-
pact appears to be harmful, par-
ticularly whan a pupil withdraws at
the junior secondary level. Unless
he has completed Grade 10, em-
ployers are reluctant to hire him,
vocational schools and many ap-
prenticeships are closed to him.

Most drop-outs from the serior
secondary grades are employei: or
are continuing with some forn: of
further training. The shock that is
part of the aftermath of dropping
out may be just the jolt needed to

‘ prcvide the initiative and persever-

ance;required for more meaningful

further training. ‘Many  drop-outs

they are both academically

_and cul‘turally disadvantaged. They
could, in addition, be psychologi- -

cally disadvantaged. Completion of

secondary schoo! would contribute .

generally to a pupil’s self-esteem,

to-his confidence and to his: know-]
ledge of the art of living. e
" The door should be left open for., S
drop outs to return to school. Every -

pupil contemplating leaving school .-
should be made .to feel that, after*

he: has withdrawn, he can still talk: =~
“to his school counsellor or to a spe-
cial -counsellor outside the school -
environment who is designated for = .7
this purpose. Every pupil who has =
withdrawn from school should be = -

followed - up a year later. Such an

-expression of interest in his welfare

could encourage him' to take such

steps as would enable him' to be-j',_"g =
come a_better trained, more.in- " i
volved and more producnve mem-= :
,ber of his commurity. oo o8 o
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Introciucing: the new Kodak super 8

projection system.

ilakes classroom movies
as easy as turning on a TV set.

Snap on the new Kodak car-
tridge, push a button and the
Kobpak EXTAGRAPHIC 120
projector does the rest...com-
pletely automatically. Fum-
bling with
film reels
has become
obsolete:
the Ekta-

. graphic 120
projector will thread itself,
run through your film, then
automatically rewind itself
back into the cartridge. Your
fingers need never touch film
again. And it’s so flexible a

Kopak E'KTAGRAPHIC .
120 Movie Projector

“SEPTAOCT. 1970

system, you can use it to show
hundreds of films already
available
from educa-
tional film
preducers.
Or to show
short films
produced
by yourself or your students.

Films will last longer too.
Gentle winding on a con-
cealed separate reel takes
care of them. You can reverse
the film to re-view a partic-
ular scene simply by touching
a button. Film just zips back

to the scene you want. Press
the same control forward and
the film continues at the
normal speed. You can pro-
ject still frames with the flip
of a switch too.

The new cartridge system
and the new KopaAk EKTA-
GRAPHIC 120 Movie Projector
can make super 8 movies the
teaching tool you always
hoped it
would be.
And as
easy as
turning
on a TV
set.

See it
at your
Kodak Audiovisual dealer,
he’s in the Yellow Pages, or
mail the coupon.

MOTION PICTURE AND
EDUCATION MARKETS
Canadian Kodak Sales Limited
Toronto 15, Ontario

Please send me more information
about the new Kodak Ektagraphic
120 Projector.

NAME

POSITION

SCHOOL

ADDRESS

CITY.

PROV.

I
|
|
|
|
|
|
|
|
|
1
!
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SO ARE MANY OF THE FAMILIES WHO ARE INVOLVED IN THE
VITAL BUSINESS OF EDUCATING OUR YOUNG PEOPLE
AND PREPARING THEM FOR THE FUTURE.

Many families on the move find housing to be a veiy real problem, many
others are finding Mobile Home Living to be the sensible, practical solution.
If you and your family are faced with this problem, investigate the many
advantages of owning your own MANOR, SAFEWAY or DUCHESS

MOBILE HOME. Built to exacting CMHTTA standards, they are available in
1, 2, or 3 bedroom models. You have a wide selection of interior designs

and styles to choose from. See your nearest dealer and find out for
yourself how you can have your home and take it with you wherever your
profession may take you. '

8
=, =

-5 &;I ﬂ
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As well as being one of the
nation's largest manufacturers of
Mobile Homes we are also
manufacturers of relocatable
structures, If the poputation
explosion has created a space
o L2 : T Eoath = &  problem in your school district

Eotd = B LA o Al S : ettt we may be able to help you

i = = icweame, solve it with one or more portable

ST = . — == classrooms. We will be pleased
-~ g = to discuss your requirements.
‘é"r\’v lh-- o Sy SR

VY WATSON

INDUSTRIES (ALBERTA) LTD.

Phone or write Mr. Doug Holmes Director of Sales

P.O. Box 970, Ciaresholm, Alberta Phone (403) 235-3311
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Advances in Education
Continued from page 12

context in which they are offered
and in which they must be read.””
., The key to the financing of public
i school education is th= instructional
unit, which is the basis of the foun-
dation grant program. The control
1 unit is the school (where the in-
structional unit is derived) plus ad-
ditional benefits for special pro-
grams, and for medical and dental
care.

The key to the door of flexibility
has been offered. Can the trustees,
A administrators and teachers use the
key in a co-operative, cohesive man-
ner to open the door for the bene-
fit of the child—in fact, for all?

Indeed, can we really work to-
gether for educational advancement
and fiscal responsibility, and offer
opportunities for our share of the
‘One Million Children’ in Canada,
! for ‘Involvement’ and for’lemg and
Learning’?

The CELDIC report says again:’

‘It is not sufficient to render
schooling at all levels, financially

young people. Planning for the eco-
nomy and the welfare of the nation
implies that a democraically chosen
authority has to establish priori-
ties, . /1"

The following procedure for the
development of a school district op-
erating budget sets out a systematic
approach to achieve priority objec-
tives through the allocation of lim-
ited resources. It is designed to per-
mit the fulfillment of -educational
plans and programs. It is focused on
the school to reflect necessary
changes most rapidly, and to permit
maximum communication with the
parents and other resources of the
community.

Formally, the objectives'! of this
procedure are:

1. To provide the best possible
education at the least possible cost.

2. To permit maximum flexibility
in the use of district resources.

3. To recognize the differences as
between schools necessarily exist-
ing in offering the approved stan-
dards of education.

4, To give to the trustees ade-
quate financial tools to guide the
district toward the first objectives as

each school year progresses.

The details necessary to the im-
plementing of a school-oriented
operating budget follow. The focus
is on the school, given a set of edu-
cational objectives within which the
school may operate. These objec-
tives may vary from school to school
or from group to group of schools,
depending on the local communi-
ty’s aims.™

Detailed Procedure

A. Procedure at the District Leve!
(1) Establish educational objectives
for the ensuing year (on approval by
trustees)

(a) Program to be offered

(b) Frograms to be added or

deleted

(c) Research, experimentation, in-

service training to be authorized

(d) Auxiliary services to be avail-

able, e.g., teacher aides, itinerant

teachers, programmed instruc-

tion, audio-visual

(e) Special classes or services to

be available 7
(2) Forecast pupil population by
school -

Continued on page 33

~ and geographically accessible to all

teach . . .

more effectively

train . ..

’T
EAVER

- CHART-PAK's® Visual Instructlonal Matanals Klt lets you

Dlsfnbuted by: -

| 7nwarnean
umlncmls

fit standard transparencles to your partncular classroom
needs, lets you create ongmal projectuals, without costly

" equipment. -

VIM Kit contains everything you need . . and easy to
use! Chart-Pak's pressure-sensitive solid color and pattern

» tapes, -pre-printed symbols, Deca-Dry® transfer lettering,

Contak color tints, shading films and all accessories are
included. Using is believing . . . write for complete VIM K|t
information. :

I:HHRTPHK R.DTEX

- THE GEO. I% HEWITT €0. LTD.

944 Richards St., Vancouver 2, B.C. Tel. 682-5861 -
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under one roof...

all the resources
you need to teach

effectively 6\@@

Let's start with LIBRARY BOOKS — over
30,000 titles — the largest stock in
Canada. We'll send you a custom tailored
selection on approval, handle your cata-
ioguing and processing requirements,
back order any vulume in print, give you
fast efficient service.

Our fastest growing division is devoted
to educational paperbacks — particularly
thosehard-to-get ELEMENTARY PAPER-
BACKS. Currently in stock are some
22,000 titles from 150 publishers world-
wide. We'll back order © or more copies
of any title not on hand (back order re-

“quests for 1-to 4 copies subject to 25¢

handling charge per title). Quality paper-
backs ‘are beautiful and inexpensive. We
invoice by price range only — not indiv-

M idual title.

Our new. Audio Visual division has as-

“.sembled an exciting treasure house of
8 educational FILMS, FILM STRIPS,
4 WALL CHARTS, RECORDS, STUDY

- GUIDES and MULTI-MEDIA KITS from

many countries. Latest addition to this
~ area is REALIA authentic replicas of sig-

nificant historical artifacts (viz: the Rosetta

“Stone). Cur AV-Director, Paul Azaroff, is

conducting media workshops in School

‘Districts throughout the West. Write for
~available dates. -~ . :

Centre *

-EDUCATIONAL DIVISION

D LIFE INSURANCE
TEACHING AIDS

for use in your Classroom

BOOKLETS

Life Insurance, o Conadian Handbook: 1968, 104 pp., illus.
English and French. Explains the fundamentals of life insurance,
company operation and investment policy, personal financial
planning, etc. One copy to a teacher,

The Story of Life Insurance: 24 pp., illus, English, Discusses
history and explains facts for students, Available in quantity.
Life Insurance: Dollars and Sense: 20 pp. English and French.
Answers questions frequently asked by the general public.
Available in quantity.

Problems in Life Insurance: English, Teacher-student workbook
unit for business practice and mathematics classes, One unit
per teacher. Student portion in quantity,

Sets, Prebability and Statistics: 36 pp., illus. English and French.
Explain: the mathernatics of life insurance. Available in class
sets. Singie copy of Key to each teacher,

Careers in Life Insurance: 24 pp., illus. English and French,
Discusses the careers in the life insurance business., Available
in quantity. .

Actuary: 12 pp. English and French. Outlines career opportuni-
ties and educational requirements. Written by the Cariadian
Institute of Actuaries. Available in quantity.

A Career fof You in a Life Insuronce Company: 24 pp. English
and French. Outlines career opportunities for university grad-
uates. Available in quantity.

The Family Money Manager: 8 pp. English. Outlines funda-
mentals of money management. Useful for classroorn discussion,
Available in quantity.

A Miss and Her Money: 24 pp., illus. English. Tips on earning,
budgeting and saving for teen-age girls. Available in quantity.
Moncy in Your Pocket: 24 pp., illus. English. Fundamentals of
money management and life insurance for teen-age boys. Avail-
able in quantity,

You and Your Fomily’s Life Insurance: 28 pp. English. De-
scribes the life insurance role in {amily and individual security.
Available in quantity,

Man and His Money (Economics ond You) Series 1 and 2: Each
24 pp., illus. English and French. Witty articles explaining
economic theory; for senior high school students. Available in
quaritity, free. French in one volume, is entitled Le Fric et Yous
—VFeconomie sans douleur.

FILM STRIPS

The Career of a Life Insurance Agent: Colour. 47 frames. Erg-
lish and French. For use in guidance classes. One print and
one manual to each school. -

The Life Insurance Story—Part 1: Colour, 34 frames, English
ond French. An introduction and history of lifc insurance. One
print and one manual to each school, - -

The Life Insurance Story—Part 2: Colour. 42 frames. English
and French. The various forms of life insurance, policies and
uses. One print and one manual to each school. h
The Life Insurance Story—Purt 3: Colour. 30 frames, English
and French. Life insurance company  operation and foreign
business. One print and one manual to each school. N
You and Your Food: Colour, 28 frames.. English and French.
Instruction on good eating habits, nutrition and food value. One
print and one manual- to each school. i

To obtain. any of these FREE. teaching aids, simply tear. out this
advertisement, indicate items desired, marking - quantity needed for
each, and fill in the information requested below (please print}),

Name of Teocher ordering

Grades and Subjects taught

Name of Principal

Name of School
Address of School

Enrolment of School

Send your order to:

THE CANADIAN LIFE INSURANCE ASSOCIATION
44 King Street West, 15th Floor
Toronto 1, Ontario )

Siigp-
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Advances In Fducation

Continued from page 31

(3) tstablish cost of instructional
unit by major operating expense for
current year-for each school in the
district
(4) Estimate cost of instructional unit
‘ for district for ensuing year
4 (5) Estimate cost of instructional
unit for each school for ensuing
year, for purposes of initial school
budgeting only
(6) Estimate number of instructional
units by school for ensuing year
(7) Estimate overall desirable pupil/
instructional resources ratio
(8) Request from principals their
school budget on two bases:
(a) a realistic school budget (B to
D accounts), assuming no limita-
tion of funds
(b) an adjusted school budget (B
to D accounts), assuming a limita-
tion on funds (i.e., school instruc-
tional units multiplied by cost of
instructional unit)

e e T b
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- B. Procedure at School Level
(1) Principal, in consultation with
his staff, to prepare a budget for his
school on above two bases, taking
- into- account:
(a) programs to be offered
- (b):resources he and his staff con-
"~ sider necessary to offer these
" .liprograms. .
i () nature and size of the school
' population expected in his school
2) The school budget should cover
‘all direct and variable instructional
s expenses of the school including:

S g A R R e

e

RO

ndsalaries - :
“(c) teaching supplres needed in-

- of school: supphes

shops; courses requested for staff

"+ (e) tours; plant visits, functions re-
quired: for students

. clude all operating (C) expenses, but

- the school will be expected to in-

~-fluence only the method of custod-

o trnct standards as these apply to the

number of teachers and -

' V(b) number of auxnlxary personnel'

_cluding an: mventory of the stock»

L'i(d) “in-setvice . training, work--
o f’(3) The school budget should in-

;‘lal care, i.e., to accept or reject dis-

standard, its budget will reflect
these expenses as provided by the
district office If it rejects them, the
school should make the equivalent
adjustments elsewhere in its budget,
or show due cause for special treat-
ment.

(5) The school budget should in-
clude all repairs and maintenance
(D) expenses as estimated by the
district.

(6) The principal may establisk his
program of preventative repairs and
maintenance in consultation with
the maintenance superintendent.
The school should be allowed to ad-
just these if the principal’s priorities
call for expenditures elsewhere, and
the risk of postponement is revealed
to principal, district staff and trus-
tees.

(7) All school budget figures should
be presented with a monthly break-
down of estimated expense, to en-
able effective corrective action. This
is an essential part of the process.

C. Procedure for Joint School and

District Review - .

(1) The school budgets will be to-
taled to secure an. overall district
budget—in the District Superinten-
ent's Office (without or with iimita-
tions)

(2} Surpluses and deficiencies by

~ school should be drawn out, .and

resource shifts as between schools
should-be made wherever possible

- (e.g., school A may wish to use vol-
unteer aides thus releasing a teacher -

for service in another school; school
B- may have a surplus of teaching
supplies; :etc.).

(3) Joint budget review meetings
should occur between the district
superintendent:-and (a) elementary
principals, and (b) secondary princi-
pals. A’ consensus budget for pres-
entation to the trustees should now
be';p;'epa‘red'. (Where:-a consensus
cannct be obtained, subject to Fin-

ance Committee veto, the recom-

mendation of "the district superin-
tendent will prevail.)

{4) Provision for the Finance Com-
mittee of the board to be called in
for a review of each school budget

~ should be made at this point.

~ D. Trustee Approval
(1) The secretary-treasurer, after

agreement between the district sup-
erintendent and principals, should
present an operating budget for ap-
proval by the trustees in summary
form with supporting detail by
school, on a monthly basis.
(2) The presentation should in-
clude: )
{a) Comparisons with previous
year's actual and budget
(b) Estimated effect on instruc-
tional unit cost of the district
(c) Estimated overage/underage
in provincial average instruction-
al unit cost
(d) Estimated aiternative areas for
resource adjustrnent, if recom-
mended, together with the effect
on educational standards
(e) Estimated effect on next year's
mill rate showing estimated
sources of new revenue—in-
creased enroliments, increased
assessments, change in basic levy,
other sources, e.g., fees
(3) The presentation should also in-
clude an estimated monthly cash
flow showing short-term cash sur-
pluses or deficiencies, and recom-
mended borrowing program.

This procedure is in outline only,
but it calls for major shift in thinking

with respect to the use of funds in

a school district. The Department
of Education may well have to make
a change in‘its financial accounting
requirements. It certainly ought to
run a series of workshops for school
board secretary-treasurers and dis-
trict superintendents to orient them
to this school-oriented -philosophy.
School districts will benefit from a
resultant better use of the: instruc-
tional unit concept. School districts

sy turn, will need to acquaint . all
administrators — educational and

business—to the effective use. of
budgets. &
Successful -application of this
philosophy and procedure should
result in maximum use of existing
resources, an effective utilization of
the educational finance formula, a
flexible educational . environment,

and an ability to meet the rapidly '

changing requirements of a fast
moving world.

But what do the teachers think? =~
And what will regronallzatron do? s

" References available on request.
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The New Book of Knowiedge in the classroom
..springnoard to research.

Reading, 'riting and 'rithmetic—the three R’'s—are still with
us, but to these essential three, a fourth has been added.
RESEARCH is the fourth R,

Obviously, the ideal place to conduct research is the well
equipped library or in.ilti-media resource centre. But a young-
ster’s research projec. seldom starts there. Most often, it is
inspired by a combination of teacher and book in the class-
room. A student may dig for information elsewhere but in
most schools, he staris in the classroom, works on his project
there and when it is finished, reports on it there.

THE NEW BOOK OF KNOWLEDGE is one of the greatest
reference resources available to elementary graders, yet as
highly commended as it is, we cannot claim that it is a com-

34

piete or sufficier.t resource for research in depth. No single
medium is that! The New Book of Knowledge is a teaching
aid second to none, enormously capable of sparking a student
to meaningful activity in the central library or resource centre;
and that is how it should be used . . . for what it trulyis...a
springboard to the mastery of skills in the fourth R,

Write to Grolier of Canada for details about the **best children’s
encyclopedia in the world"”. We'll send you the information
together with a free copy of the book: The ENCYCLOPEDIA-
A Key To Effective Teaching and Learning, and a copy of an In-
tegrated Study Unit prepared from The New Book of Knowledge.

Grolier of Canada, 200 University Avenue, Toronto 1.

The BC TEACHER



q! have never been an economic
determinist in the crude sense of
believing that each individual’s
opinions are necessarily determined
by his position in the social scale.
But when | read Pensioner Jim Hill-
Tout's attack on Teacher E. A. Bryan
in your Apiil issue, | begin to won-
der. ‘

‘We can see our pensions being
steadily eroded by infliion, and
recognize the greatest single fac-
tor—irresponsible wage demands
that exceed both the rate of pro-
ductivity growth and the rising cost
of living. . . .

The greatest single factor? In this,
Hill-Tout contradicts both the Eco-
nomic Council and the Task Force
on labor Relations. But then, of
course, he does quote the higher
authority of the Vancouver Sun.

Anyone possessing a speaking
acquaintance with economics is
aware of the close connection be-
tween inflation and war expendi-
ture. A graph of the U.S. wholesale
price index over the past 200 years,
for example, is almost a horizontal
line interrupted by five éxceedingly
high peaks comnciding with Ameri-
ca’s five major wars. As to the
‘peacetime’ inflation of the past 25
years, one need only look to the fact
that during that period U.S. ‘de-
“fence’ expenditures have totalled
more than one trillion dollars.
© ‘Cost Push’? What is that but the
increasing pressure of war contracts
on commodity prices, interest rates,
labor supply, etc.?

.‘Demarid Pull’? What is that but
the excess purchasing power gen-
erated by astronomical, deficit-fi-
nanced military budgets?

In the face of that over-riding
reality, no economic group can do
other than protect itself as best it
can against the inflation that is there
whether we ask for 5%, 7%, or
what have you. For any individual
group (teach€is, - workers, pension-
ers, farmers) to settle for less than
full compensation for the inflation
loss is simply to perform an act of
futile philanthropy. ‘

As to ‘economic illiteracy,” let Jim -

sharpen his own pencil. A union

that settles for an increase equal to

¢ the’ cost-of-living increase chvious-

- - ly forgoes any participation inrising

©' SEPT.JOCT. 1970 i

productivity. A union that settles
for an increase equal to the rise in
productivity obviously forgoes any
compensation for rising living costs.
No wage movement can possibly
give its recipient the full benefit of
productivity unless it is equal to the
rise in productivity compounded
with the rise in consumer prices.
That is mere arithmetic. And such
an increase in today's economy can-
not be less than 7 or 8%, the level
that Jim finds repugnant.
‘Economic illiteracy’? When did it
become fashionable for ecenomists
(and Jim Hill-Tout is an economist)
to compare the rise in' GNP (a social
aggregrate) with the rise in wages
{a rate per unit)? Or to compare a
movement in real dollars (his refe-
rence to GNP) with a movement in

Mr. Bjarnason is the director of the
Trade Union Research Bureau.

current dollars (his reference to
wages)?

Mr. Hill-Tout compares a pen-
sioner’'s 1970 raise of five -.nts a
day to teachers’ raises 30 tim': as
high and some unions’ 100 times as
high. Possessed though 1 am of in-
finite sympathy for the pensioners,
and ready as | am to support their
case for higher pensions, 1 suggest
that he take a longer view and
compare the amount of pension he
is receiving (inadequate though it
be) with the pension received by
teachers retiring in the period 25
years ago, when he and | were
doing our poor best, 3n behalf of
the Federation, to get pensions
raised—ijust” as the Federation is
still doing. Then let him compare
the resulting percentage increase
with the rise over the same time
span in teachers’ salaries. He may
find the comparison enlightening.*

Pensioners ‘will never win their
fight against infiation by directing
their fire -against their unretired
brothers, the only group in society
that can and will fight for their
cause. Rather, both groups should
turn out in struggle against the
common enemy, the war-makers.

Or should | deduce from Jim's
letter a case against any struggle at
all? After all, the five cents a day he
says he got in 1970 is closely akin to
what he suggests the rest of us
should get. Should 1 not conclude
that, if that is the case, he should be
satisfied with it?

*| don’t know what year Jim Hill-
Tout retired, and | don’t have in
front of me full information on
teachers’ pensions for all years,
but taking the first and last years
for which the figures do come to
hand withott too much digging, it
appears that a basic teacher’s salary
(PC or equivalent) increased by
170% at the minimum and 83%
at the maximum between 1947 and
1964, while an average teacher’s
pension (including OAP) increased
by 224%. Both, of course, have
further increased since then. That
makes neither the wage nor the
pension adequate, but it gives the
lie to the notion that the employed
teacher is exploiting the poor pen-
sioner. §

37

Ll



il

: ology

¢One of the by-products of being a
teacher with interest in the audio-
visual i< an unfortunate tendericy to
view each TV program or movie as
a lesson aid. It gets to be so bad at
times that one feels guilty for mere-
ly enjoying oneself.

So, for example, among the twen-
ty or so movies | saw this summer
was a minor epic called Zig Zag.
| guess television serial watchers
wilt see better plotting any night on
Perry Mason or The Defenders, but
the wide screen is my cup of tea
and so is the crunching pop corn

~;and the total absence ‘of the little

ones yelling at the top of their lungs
when the ice cream man is allowed
to pass by unnoticed. And Zig Zag
took place in the criminal milieu of

palm-treed California. It was prob-~

ably totaily conirived in situation,
characterizations and  the current
realities of Los Angeles. That's why
| liked it, because there -was no

“harsh realism-and | couldn’t pos- -

sibly ‘identify ‘personally wuth any-
body. "
It was. great fun, but‘no matter

~how much-one strained- his eyes;-it

was difficult to come up with any-
thing educational about it. Except
that crime doesn t pay,’but’'that's a
lesson that“under present world
realities belongs to ancuent m\,th-

A few yeérs ago The Deflant Ones

“showed ‘Tony - Curtis .and Sydney

Poitier. chained together while. at-
temptmg to escape: from the cIut-
ches of the law. Race was thereby

100% ‘in’ 'so far as serious films
- were concerned This year's .crop

% 0

MONITORING THE MEDIA

JAN DRABEK

FROM ZIG ZAG TO LELOUCH

of the racial ones wasn’t spectacu-
lar; if Canadian kids got some sort
of an idea about American racial
problems from them, they certainly
got the wrong one.

They got a lot of laughs in Cotton
Comes to Harlem with Godfrey
Cambridge; they got a cheap imita-
tion of an integrated Tennessee
Williams play in The Liberation of
L. B. Jones, which should have right-
ly been called The Son of In the
Heat of the Night. The Landlord,
with Pearl Bailey, was largely unin-
telligible because there was too
much art and not enough coherence
in the cutting. It alsa had a very

" progressive soundtrack in which the

audibility of the performers’ words
was considered secondary to the
clinking of glasses and rattling of
garbage cans.

‘Then there were the war movies,
Catch 22 and M.AS5.H. The latter
was displayed in Canada with un-
common pride -because its star,
Donald Sutherland, is a native son.
Most disquieting to those who have
seen World War [l with the original

~cast and to those who were alive

and aware when the Korean War
was being fought was that both
movies were lying. Attitudes such
as those shown in them were either
totally non-existent or -so. rare in
their appearance that their posses-
sors kept them under their hats.

" The implications of the lie are
much more widespread than ap-
parent-at first glance. And much
more important than the fact that
the Vietnamese War'is being pro-

tested through jiglenn Miller, day-
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light bombing and crushed caps of
the pilots of the Army Air Corps.
It becomes uncomfortably clear that
because a decade or twe after the
events we allow such flagrant tamp-
ering with history largely unchal-
lenged, our versions of, say, the
Balkan Wars or the Crusades must
be monstrously distorted.

The most horrifying thought in
this ‘'connection is that Hitler, for
example, could very well be meta-
morphosed within a century into
something resembling the Napole-
onic legend. The ubiquity of the
audio-visual treatment of history
nowadays would probably be re-
sponsible for a much faster growth
of legends.

But on to the happier side of
pictures.

Last year the French director
Claude Lelouch put together.a film
called Love Is A Funny Thing, which
had a much better twang to itin the
original French as La Femme Qui

Me Plait. He put Jean Paul Belmon-

do opposite Annie Girardot and he

LEARNING IS JOY AND CHANGS
and the development of the human poten-
tial. Learning is excitement. We offer
workshops and seminars in this area. Con-

tact: The Humanistic Learning Project,-

Box 22, Saturna Island, B.C. We also pub-
lish PREE SCHOOL: THE JOURNAL OF
CHANGE IN EDUCATION at $7.560 per
year. :

STAY AT mnn JOSEPH BENJAMIN

* RESIDENCE
Kelowna's finest . residential hotel.  The
quiet atmosphere- an:d good service. will
please you. Monthly rates are: Doubles at
$6.00 each per day; Singles at $7.00 per
day, Dining room, l'\.undry and maid serv-
jce included in-above_ rates. Contact The
Joseph Benjamin  Residence, 14697 Suther-
land " Ave., Kelowna, B.C.

HOME 4 SALE!

4 yr. old basmt. Near Douglas College,
Surrey. Rent for bsmt. $160 per month.

Cash to 7% % mtge. or 7 Agt. Dnve Patter-

son 588-3651 or-581-6121.
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Sex

How do you teach it to students who
think they know more about it than
you do?

As an educator, you are well aware of the changing
concepts of sex education, and the growing demand
for appropriate sex education programs.

You are also aware that today’s students know
more—or think they know more—than any genera-
tion to date.

Together, these factors have caused a country-wide
dialogue about what should be taught—and how. In
all the controversy, there is agreement on one point:
Menstruation, for example, must be taught in context
of a young woman’s physical maturation and her
healthy identification of self as a female.

At Kimberly-Clark, we have watched with keen
interest changing
theories and practices
of sex education; and
concurrently, have
engaged in an exten-
sive re-evaluation of
our own educational
materials. The resuit
has been the creation
of the new Life Cycle
Centre by Kotex products—a complete source of
information, teaching aids and sanitary protection

A}

literature.

Please allow four weeks for delivery of film and

THE STORY OF MENSTRUATION.
A 10-minute animated colour movie by Walt
Disney Productions that tells how and why
the menstrual process happens —simply, beau-

products for wornen
of all ages.

We invite you to
make use of this new
facility, and we call
your attention to our
educational materials
and teaching aids
listed below.

Three new booklets have been specifically designed

for classroom use: The Miracle of You—for the young
adolescent girl; Your Years of Self-
Discovery—for the girl in her
:.:id-teens; and for use at home,
a new booklet for Mothers—
You and Your Daughter.

In addition to these book-
lets, the Life Cycle Centre
provides a wide variety
of valuable teaching aids
such as unit plans, over-

head transparencies,
and a fiim, ‘““The Story
of Menstruation”.
All are available
to you at no cost.
Just fill out the
convenient
order form.

Free Booklets and Teaching Aids (Please specify
quantity of booklets nceded).

____THE MIRACLE OF YOU
———YDUR YEARS OF SELF—D_!]_SCOVERY

The Life Cycle Centre tifully, and in excellent taste, 16mm sound.
by Kotex Products, &lyo\\yinffius\
Kimberly-Clark of Canada Limited 2nd Choice

(Allow 5 weceks).

Send to: Educational Director,
Life Cycle Centre, Dept. BCT-7010
Kimberly-Clark of Canada Limited

3rd Choice
(Allow 6 weeks)

2 Carlton Street,
Toronto 2, Ontario.

Number of Days
wanted (limit 5 days).

e e e e e e e e e

authorized personnel only.

SEPT.-OCT. 1970

Materials will be sent to teachers or

Name and Title
Grade. School

Street
City. Zone

Prov.
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Annie Girardot and Jean Paul Belmondo
in Love is a Funny Thing—Should the
director get the ‘Educator of the Year

award?
made them fall in love in a funny
way. Then he gave it an ending
without the happy.

No world shaking achievement
yet? Well, not really. Except that
Lelouch took an awful chance. He
took this romantic French couple
and instead of walking them up and
down the embankment along the
Seine with the lle de la Cité fuzzily
in the background, he took them
on a trip across the dry and dusty
U.S. Southwest.

Now here is the twist: Instead of
following in the footsteps of the
Italian director Antonioni, for
whom it would seem (after watch-
ing Zabriskie Point) the U.S. is an
obscene word, Lelouch gave credit
where it was due. He also con-
demned where necessary. One of
the most amusing scenes in Love Is
A Funny Thing occurs when a wait-
er in a small American town dis-
covers French money. Sure, he can-
not help showing his ignorance of
the stuff, but the way Lelouch pres-

ents it, there is no guile implied. In
fact, one has the welcome feeling
that Lelouch sees no logical reason
why French currency should be a
common sight in a roadside res-
taurantin the U.S.

That is why Lelouch should be a
strong nominee for the ‘educator of
the year’ award. In patiently ex-
plaining, in tolerating, smiling and
at times admiring an alien culture

P s

PR Barim s

he has set an example in Love Is A
Funny Thing. The idealistic kids of
today will find that example endear-
ing.

Too bad the movie played in a
small art theater. Since that is the
kind of place teenagers generally
shun, it will probably be something
like three years before they get to
see the film.

On television. 5

DR. G. R.-EASTWOOD
Professor and Head
Department of Sociological and
‘.-Philosophical Foundations

Facuity of Education
Simon Fraser University

o International |
Science Education Symposium

THEME:

Science, Change and the Quality of Life

DATES:
Noventber 6 and 7

PLACE:
Facuity of Education, UBC

SPEAKERS TO INCLUDE:

DR. F. JAMES RUTHERFORD
Executive Director
Harvard Project Physics
Harvard University

SEMINARS:

Small group seminars will follow the addresses

REGISTRATION:

$10.00 (includes- admission to a Social on Friday evening and a copy of
the 1.S.E.S. Journal which will be inaugurated this year)

INFORMATION:

Prof. J. Woodrow, Science Department, Faculty of Education, UBC

PROFESSOR F. A. GORNALL
Department of Science Education
Faculty of Education
University of British Columbia

“The BC'TEACHER -




A B LR s AR e e Y

1AMA
ROCKY MOUNTAIN
BIGHORN SHEEP

AND | FACE A
PRECARIOUS
FUTURE.

A Feature Artlcle '
K |n the CJrrent
ssue of

BG OUTI

Reveals Why.

A wide range of other articles
focus on topics such as our:
deteriorating environment, history,
travel, conservation, pioneers,
wildlife, nature and many other
aspects of outdoor British Columbia.
Now in its 26th year, BC Outdoors
Is the largest magazine of its kind
in Canada. It is a family-type
outdoor magazine used by many

" B.C. school teachers for class

" assignments. Subscribe now for
yourself or for your school.

I SN I GRL VA U UM SN NS Y G S SR B S TR

BC OUTDOORS

5543 - 129 st.
Suriey, B.C.

Enclosed is [} $3.50 for a 1-year
subscription or [J $5.95 for a
= 2-year subscription

NAME

Here is a new feature we hope will prove to be enjoyable. Thanks to one
of our readers, we shall run an original crossword puzzle each month in
the hope that it will prove of interest. We should appreciate receiving
your reactions — puzzles worthwhile, too hard, too easy, etc.

CLUES ATROSS

4.

8.
9.

10.

11.
13.

18.
23,
24,
26.
27.

28.

So if sac ‘burst-apart utter failures
would result  (7)

Seen in a Chinese pagoda (3)

A lot at random should supply every-
thing " (5)

Genuine thousand go to make up the
klngdom A 1R

..... in which the king did this (5)
See pace go clumsily’ for the run-
away. (M

Wishful thoughts prevail ‘when dams
ready for disposal ' (9)

Beat blade (anagram) (9) ]
Segregate when Leo is at variance (7)
Misdeals " to get “front positions - (5)

. Take the wrong trail — and end up

in court?  (5)
Something to drink from tar we splash
around  (5)

Part of a race very keenly contested
(3)
Reactor (anagram) = (7)

(Anéwers will be printed next month.)

1 5 6 7
9 10
11 14 15

18 =
23
28

CLUES DGWN
1.

2.
3

4.

. Artistic  support

Having a fatherly feeling even though
3 tear in plastic can result (13)
Countless and unrevealed . (6)

Boy in the” merry month has an ail-
ment. (€)

Container used when noisily getting
on in years (6) -

Continent which, if a car is used,
would take a long time to cross  (6)
Painful spasis—to affect one’s

style?  (6)

Holiday places created when. storm °
resumers change (13)

formed  when the
lease is re-drawn - (5)

. Eats. awkwardly when the bristle is

around (4)

Enough from the cainp leader (5)
Curse! The dart has gone astray (4)
Coiled (anagram) (6)

Bet all on getting to see ‘Swan Lake,
for example ()

Sore quotation  (6)

. Bowler (anagram) - (6)
2. Ear set askew for the religious

festival (6)

A Reminder —

The deadline for resolutions for the 1971 Annual
General Meeting is December 15.
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WILL THE CLASS .

- please come to order. Greetings,
fellow bookworms and other edu-
cational fauna. As noted elsewhere
in this isstie, we (not the editorial
‘we’) are now 50 years old, and we
(editorial this time) can promise
you an interesting year in this cor-
ner. | am.particularly pleased with
" two reviews of creative writing in
the classroom, a hitherto neglected
field, as well as a perceptive analy-
sis on reading instruction by a
- guest reviewer, Tory |. ‘Westermark,
~who is an associate professor at

" UBC.

THIS SUMMER :

| had a mind- blowmg two weeks
taking an in-service course that ask-
ed the _gusstion, ‘Have you dis-
covered media?’ | can truthfully
_answer: ‘Like wow! I have indeed.’
“Kudos- to all" those excellent re-
source people for an exceptional
experience,” If it is ever offered
‘anywhere close  to your - district,

run, don’t walk, to sign up. You .

won't regret the time.

PHILOSOPHY ... e

CIf | were asked to dilate on my
own personal summer activities
(with the notable exception allud-
ed to in para 2 above), | could do
no better than to quote the im-
mortal  James Thurber: ‘It is better

to have loafed and lost than never

i to have Ioafed at all.’ ,
] '—C D. Nelson

“ ENGLISH

"~ Grade '3

NEW BOOKS

C. D. NELSON

BIOLOGY

Living Things, by F. L. Fitzpatrick,
T. D. Bain and H. F. Teter. Holt,
Rinehart and Winston, Toronto,
1970. Price not given.

Living Things is yet another standard
presentation of junior secondary level biol-
ogy. The preface claims that the material
presented has been selected on the basis
of its relation ‘to the needs and interests
of students as they confront their daily
concerns,’ resulting in ‘a book that sup-
ports the general or liberal education aim.’
This claim is, for the most part, unsub-
stantiated.

A perusal of the book reveals the same
old half-tone illustrations of what foods to
eat for good nutrition; root hairs; con-
jugating Spirogyra; and guard cells. Some
of the terminology is rather elementary—
a vertebra is a ‘neck bone’; molars are
‘heavy grinding teeth.! Some labeling is
erroneous—a butterfly pupa is labeled a
‘cocoon’; what would appear to be the
embryonic chorion is labeled ‘uterus.’

The text is generally direct, clear, readable
exposition. Boldface type and italics are
widely used for new. terms and pronouncia-
tion guides appear often. A limited glossary
and an adequate index appear at the end of
the book. Each chapter is concluded by a
good summary and related subjective ques-
tions. Suggested laboratory activities are
included frequently throughout.

The three-kingdem system of classifica-
tion is used. Evolution is presented as fact
rather than as theory to account for variety
among living things. Special_creation is not
mentioned as an alternative concept.

A total of four pages of ‘simple chemistry’
constitute Chapter 3. Chapter 4 deals only
empirically with the chemistry of: proto-
plasm. In" contrast, Chapter 5 makes a
chemical distinction between' the light and
dark reactions of photosynthesis.

The profuse illustration includes photo-
graphs of good quality, but the overall
effect is marred by many of poor quality.
.One photograph is obviously faked. The
impression is given that many of the photo-
‘graphs “are merely space-fillers, often in-
:volving half a page or more. The capllons

raccompanying many illustrations make’ii-eir

nclusnon un;ust:fled
““This volume is not recommended for

“ extensive use as a’ supplementaty reference
"text as it does not provide anything suffi-
o cuently new or. mnovatlve —D. A. Arnott

1

We Live and: ea
of Grade 3.:Comp. by W. Ready.

- Cromleck: Press, Ancaster, Ont.,

1969. Paper. Price not given

_This is a short 35-page book of stories and
a few poems’ written by the pupils of a
classroom “in “Ancaster,” Ontario.

by the children

Their teacher, judy Lcimas, states in the
introduction that she has tried to emphasize
creativity by sharing experiences and
through discovery, enquiry and exploration.

The selections are indeed imaginative,
with stories about strange creatures from
a new planet, and of how animals got their
particular body peculiarities. However, the
book’s usefulness to the teacher is, in my
opinion, limited by the lack of variety in
the topics. Too many items on one topic
by various students are included. Since the
stories were not copy-read (the teacher felt
the pupils’ enthusiasm would be dampened
by using red marks), the stories are often
difficult to read.

This self-covered book is printed on very
good quality paper in a variety of colors,
but the type seems iather cramped for
8-year-olds to read easily. Imaginative illus-
trations done by the children accompany
the stories, but, unhappily, are unsigned.

—Lois Joyce

An Ice Cream Cone Feeling in the
Dark of December; an anthology
of writing from the students of
Alberta. English Council of the
Alberta Teachers’ Association,
Edmonton, 1969. Paper. Price not
given
The purpose of this anthology, ‘as out-

lined in the introduction by editors Emma
E. Plattor and jack R. Cameron, is to act
as a catalyst in encouraging:-more: imagin-
ative teaching and writing in Alberta class-
rooms. To achieve this aim, a wide variety
of material from both primary and secon-
dary students is presented. The topics are
pertinent to the parucular ages “of the
writers. A minor _criticism. is 'the: lack of
humorous selections. Haiku, tanka, cinquain
and limerick are some of the verse forins
used here.

i found this book extrernely useful in
the classroom as a handy source of practical
ideas- for creative . writing . lessons. The
teachers’ comments on some of the stu-
dents’ work are - helpful.- My pupils were
motivated - by both hearing and reading
poems’ and stories " written-and ‘signed by

- children- their. own- age.-Reading this-book

is a pleasure rather. than a chore,-because,
unlike many similar collections, this one has
been copy-read! ;

The format is attractive, with W|de mar-

gins and good clear print. It is self-covered ~

but durable, and the pages open flat.-us-
trations by the children are in black-and-

“white’and add charm to the selections.

A tape recording to accompany this an-
thology is currently in preparation. it will

~ provide . guidelines for using the book in

teaching reading, language and literary ap-

preciation. Besides using the voices of stu- -

dents reading, the tape will include selec-
tions for blending sound and :music-in

creative oral expression. The ane-hour tape
will-be available in" cassette ($5.00) “or reel=-:
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($4.00). Orders should be sent to: Dr. Emma
Plattor, Faculty of Education, University of
Calgary.—Lois Joyce

HISTORY
Canada and Its Leaders, by John S.
Crosbie. Baxter Publishing Co.,

1969. $4.95

In this 176-page cloth-bound collection
of short biographies of the prime ministers
of Canada, beginning with John A. Mac-
donald and concluding with Lester C. Pear-
son, John Crosbie presents a panorama of
the political history of Canada.

Through the lives of the various prime
ministers, the author gives us an insight
into the personalities of Canada’s leaders
and their contribution to Canada’s growth
as a sovereign nation.

Unfortunately, the review copy bhad
pages that were joined together at the top,
thereby causing the reviewer to wonder if
publishers should recall their books. In ad-
dition, some pages were creased and the
type was slanted.

The bibliography has an excellent fist of
sources of information about the prime
ministers of Canada. There are chronolog-
ical charts of Canadian Governors-General
and of Carada’s ruling monarchs since
Confederation.

A very suitable reference for in-depth
studies of our political leaders. It is recom-
mended for Grade 10 and 11 social studies.

—Elden Kier

READING
Reading in the Elementary School,
by George Spache and Evelyn

Spache. 2nd ed. Allyn and Bacon,

1969. (Can. Agt. Macmillan of

Canada) Price not given

Teachers are aware that there is no one
best way to teach reading, but that for cer-
tain children some approaches are more
appropriate than others. The authors reflect
this point of view in the new edition of
their book. Differentiated instruction, flexi-
bility and preventative diagnosis are themes
elaborated upon throughout.

The scope is similar to the 1964 edition,
with some welcome additions. The revisions
incorporate recent research, previews and
additions to “biblographies and suggested
materials; there are useful discussion ques-
tions following each chapter, and the format
and. type quality have been improved. A
new chapter deals with- comprehension,
critical reading and questioning techniques
to promote comprehension; another deals
with innovations and recent research in
reading.

Following "a definition of reading, the
authors examine readiness and the advan-
- tages and limitations of basal readers, indi-
vidualized, linguistic ‘and language expe-
riences apptddthes to reading. Within this
framework (h&Y offer a program for the
future "and suggestions for implementing
that program.

in the section on.readiness, the authors
are critical of the inadequacies of existing
practices. They offer, instead, a variety of
activities that have proven successful in the
prevention and correction of reading diffi-
culties. The sections on auditory and visual
perception have been extended and should
be ‘especially useful to teachers of initial

"SEPT.-OCT. 1970

reading and corrective reading.

Capitalizing on the advantages of several
programs, the authors present their pro-
gram for the future. While essentially indi-
vidualized, the program is not prescriptive,
but is offered as an initial guide for the
teacher who wishes to differentiate instruc-
tion for the gifted, average and slow child.

A singular strength of the Spaches’ unit
on individualized instruction is the empha-
sis on the diagnostic aspect of the confer-
ence between pupil and teacher. This,
coupled with suggestions for record-keep-
ing, planning procedures, and scheduling,
make the section highly useful.

Units on word recognition techniques
and skills and vocabulary follow essentially
the development of the earlier edition. In
my opinion, however, the chapter on com-
prehension and critical reading is the best
published in a general textbook. The appli-
cation of Bloom’s Taxonomy of Educational
Objectives to specific types of ques’ions
that can be used to develop differert levels
of comprehension will be valuable to any
teacher who is concerned with the prob-
lems of teaching reading as a thinking
process.

Reading in the Elementary School is
highly recommended for the professional
library of anyone interested in the teaching
of reading. Ideas and concepts are clearly
stated without the usual elaborations found
in most reading texts. The authors assume
an intelligent, professional audience and
present a scholarly work for which we
should be grateful—Tory I. Westermark

SOCIAL STUDIES

107 Stops of Interest in Beautiful
British Columbia, by David E.
McGill. Privately published, $2.95

The result of 12 years spent traveling
B.C.’s highways, this book offers a delight-
ful way of getting to know our province.
It consists of a collection of color photo-
graphs of 101 of the Department of High-
ways' ‘stop of interest’ signs, together with
information elaborating the text of each
sign. A map at the beginning of the book
shows the location of the signs.

Each page is devoted to one sign. The
picture includes enough of the background
to indicate the type of country in which
the sign is located. The additional informa-
tion supplied by the author is very read-
able, and has been checked for accuracy
by Willard lreland, Provincial Librzrian and
Archivist. This supplementary text helps to
answer many of the questions prompted by
the brief information included on the signs.

The idea is a simple one, but has been
carried out very effectively. The book
should have a special appeal for motorists,
and would certainly be a valuable addition
to the glove compartment of any car
However, it should also be useful in teach-
ing the pgeography and history of our
province, and would therefore be a useful
addition to school libraries.

Traveling B.C. in an automobile or in an
easy chair should be more enjoyable with
Mr. McGill's book.—Ken Aitchison

(Al materials availahla on loan—by mail or
nter hours: Mon. Fri, 9:5; Sat. 9-1)
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gLike all animals, man must adapt
to changes in his environment to
survive. In the last year the teaching
environment has altered significant-
ly. The supply of teachers has im-
proved to the point where the re-
cruitment-and-employment picture
has been completely changed. Tea-
chers and their organization are
going to have to do some adapting.

The change was not unforeseen.
Indeed, the research division of the

‘Canadian Teachers’ Federation pre-

years

dicted it six or seven years ago. It
was, however, a dramatic change
for those who found themselves
caught in it. A teaching environ-
ment in which for more than 20
employment opportunities

. were virtually - unlimited, has be-

come one in which some teachers
cannot find-a position anywhere in
the province. For the first time there
are more people than positions
available.

How significant a problem is the
surplus of teachers? No'one can
say with any certainty yet, but it is
probably not as serious or alarming

~a situation as some people make it
-out-to be. Let's* try to put it into

. perspectlve

The situation in which people

must compete for the positions
available- is new for teachers, but

not for most other people. An un- -

,employment flgurc. of 4% of their

“working forces seems normal for

_ most occupations. For years the rate

“in“teaching was nil. Even now it is

only 1%. As of the middle of Sep-

tember, some 250 teachers had reg-
istered with the BCTFas being avail- -
‘able for employment, but even this

figure is misleading. Some of the

250 indicated -that"they would be

THE EDITOR COMMENTS

WE’LL HAVE TO ADAPT

available only for one area of the
province. Obviously, their chances
of employment were greatly re-
duced by this stipulation.

A somewhat paralle! situation
exists in nursing. For years there
was a chronic shortage of nurses.
Now nurses are finding it very diffi-
cult to find jobs.

At any rate, there is no doubt
that the supply of teachers has im-
proved. What about the future?

The Department of Education
predicts higher enrollments over
the next five years, especially in the
secondary grades. A greater student
population will, of course, create a
demand for more teachers. Mean-
while, we foresee four conse-
quences of the improved supply of
teachers.

First, the mobility of teachers will
be greatly reduced. Those teachers
who have “positions will tend to
keep them, and turnover in the
school districts will be much lower
than in past years. Indeed, the turn-
over in several districts_this year

-was minimal.

Second, there will be higher stan-
dards for. the profession. Higher
expectations will be held for teach-
ers in terms of gaining admission to

training, of graduating from training
‘programs, of obtaining  positions,

and of being kept on staff after the

- probationary year. Higher standards
- will, of course, be good for the pro-
- fession as a:whole, but they will be

hard on those individuals who can-
not measure up to them.

Third, new  teachers will find
their choices of first appointments
restricted. They will have to go
where the vacancies are rather than
where they would like to go—a

situation similar to that of the 1930s
and 1940s.

Fourth, teachers on probationary
appointments will find it increasing-
ly difficult to gain appointments to
permanent staff if their first year is
not a successful one. In this regard,
it is now more important than ever
that their colleagues on staff, par-
ticularly the principal, make sure
the beginners get all the advice and
assistance they need to become
established.

If standards of entry to teaching
were high enough (a university de-
gree is the minimum required for
the other professions), if classes in
B.C. schools {(now among the larg-
est in the country) were reduced,
and if every teacher in the province
were assured of a manageable
workload, there would be no sur-
plus of teachers.

Unfortunately, however, the
improved supply ' situation has
occurred at a time when the provin-
cial ‘jovernment has severely cur-
tailed the amount of money that
can be devoted to education. For
years improvements have had to
await the availability of more teach-
ers. Now that ‘teachers ar- Jally
available, school boards a.. pre-
vented from hiring them. Society is
the loser when the talents of its
people are not put to good- use.

One thing is certain: traditional

responses: likely will not be approp-

riate in a changed environment. The
BCTF must,. therefore, review . its
policies.on such matters as teacher
education and recruitment, tenure,
working conditions and unemploy-
mentinstrance.:

As we said when we started,
man must adapt to changes in his

. envumnmem——'( M.A.
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B have paid as commissions to a
- salesman or an agent — one of the
" most expensive costs of typical
" insirance companies — is now
‘returned-to_you-in the form

YOU CAN SAVE $20, $30;‘ $40, $50 OR MORE
PER YEAR BY DOING BUSINESS WITH WESTCO.

One phone call to WESTCO or the
simple act of mailing this coupon
could save you hundreds of dollars
on car insurance over the years. You
could save $20, $30, $40, $50 and,

in some cases, more per year —

for the same insurance coverage
you have now! Many B.C. drivers are
enjoying these low rates. So can you!

You do business directly with WESTCO.,
a new car-insurance company with

its head office in B.C. It was established
to reduce the cost of car insurance

for British Columbians by eliminating
the commissions baid to salesmen

and agents. '

Those who do not have car insurance
now face fines of $250, three
months imprisonment or both. In -
British Columbia car insurance
is'now compulsory, It no longer has

to be "'sold”. So WESTCO has no
sa|esmen or agents What you would

of much _lower rates,

fl_NsunANt:E COMPANY
OF‘FlCE 1927 WEST BROADWAY VANCOUVER, BRITISH CQLUM 1A

DIRECT CLAIMS SERVICE

If you are involved in an accident,

MAILING THIS COUPON MAY
SAVE YOU HUNDREDS OF

you speak directly to WESTCO's head DOLLARS OVER THE YEARS.

office without going through an agent,
salesman or any other “‘middle man",

You get immediate attention from

WESTCO's streamlined claim service

system — as well as fewer delays
and a int less paper work (which
are other factors that raise
insurance rates).

WESTCO proviqgs quick, fair claims

settlements hansdled without red
tape. You'll appreciate the service
as well as the savings.

H B D O O AU @ 9N B BR N BN rR
MAIL THIS CQUPON FOR OUR LOW RATES ON YOUR AUTOMOBILE

Name
(Please Print)
' Rasldence
Addrens
Py
Phone: Home Office ..........
CHY .ol Prov.
Age ........ Mals O Femsie O

Marrled [J  Single [J
Dale first liconsed 10 dAVE ...l ennniresanrasense

Give number and dates of accident in lesi 5 years,
{circle dates of thoss acsidents which wore not your
fault).

in the last five ysars has you'
license been suspanded?

Are you now insured? ...

Date currant policy expires . ...

This coupon is désxgned solely lo enable non-policy
holders to oblain an application and rates for their cars,

If you need insurance to meet the

new government requirements of
$50,000 minimum coverage (P.L. and
P.D.) — or before you renew your
present coverage — contact WESTCO
first and learn how much you can save,

PHONE NOW! OR
MAIL THIS COUPON TODAY.
NO OBLIGATION — AND

NO SALESMAN WikL CALL!
2 BN B T e R ' 2

Car No. 1

Car No. 2
Yeur of automoblte - o
Make of sutomoblie
No. ol cylindsrs .
Modol (|m «ala, Dart, eic.) .
2/4 81864, nfw bt gonv.] e
Days pe! week driven fo
work, Urain or bus depot,
or tringe parking aiea
One way driving
ts car used in business N
(excapt lo and from work)?| Yes O No [J| Yes O No [0

Giva numbder and dates
of tratlic convictions
in last S years.

LISY ALL ADDITIONAL DRIVER!
Mate or . Yenrs | Married % ot Use
Age | Female [Relation|Licensed]or Singlel 21| #2
b . | %
% %
% %
TCYS6

nn-mu-nu--n-nmlllmunnn-l
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