


A businessman can:

1) Work from9-5

2) Chase secretaries

3) Have an expense account

4) Buy his car through company fleet plans.

TRIAD leaves Number 1) up to you, and cannot help you with
2) & 3). We can help you with 4).

TRIAD has bought over 400 new cars for B.C. teachers. That
kind of volume buying gives you fleet prices.

You won’t be disappointed

- FlNANCﬁiNGTHROUGH
B.C. TEACHERS CREDIT UNION
- 1815 West Tth Ave., Vancouver 9, B.C. ,

TRADES ACCEPTED .
| FULL SERVICING & WARRANTIES
ALL MAKES & MODELS

TREAD LEASENG CO LTD |
Sunte 240 1070 W. Broadway, Vancouver 9, BC '
e BILL STONIER, president:

732-7833
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239 ideas to help children communicate

The Moyer Language Programme is planned to help children from early kindergarten to

‘grade four to use language effectively. The programme includes aids to help children

associate . . . aids to help them think logically . . . aids to help them express themselves
more candidly- and clearly. Included are: reading tapes, drama Kkits, flannel board
sets, phonic rummy games, magic cards, picture-word dictionaries, word bingo
games, as well as boxes and boxes and boxes of other materials. In fact,
there are more than 239 different aids to help you make language learning an
effective, more fascinating adventure for children. We'd like to tell you more
about them. MOYER Division, Vilas Industries Limited. Moncton, Montreal,
Toronto. Winnipeg, Saskatoon, Edmonton, Vancouver.
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University of Victoria - Summer Session 71
June 28 - August 13

The Accelerafed Indus’ma| Education Programme will offer the prerequisite courses Education 200 -and

- courses will be offered.

ANTHROPOLOGY 320
ANTHROPOLOGY 335
ANTHROPOLOGY 139
ART 105
ART 109
ART 315
AP 337

T 375

. BIOLOGY 150
CHINESE 100
CLASSICAL STUDIES 350
ECONOMICS 200
EDUCATION 145
EDUCATION 200
EDUCATION 301
EDUCATION 303
EDUCATION 305
EDUCATION 340
EDUCATION 341
EDUCATION 342
EDUCATION 343
EDUCATION 344
EDUCATION 345
EDUCATION 346
EDUCATION 347
EDUCATION 148
EDUCATIGN 360
EDUCATION 01
EDUCATION 403
EDUCATION 406
EDUCATION 407
EDUCATION 408
EDUCATION 409A
EDUCATION 415
EDUCATION 416
EDUCATION 417
EDUCATION 418
EDUCATION 419
EDUCATION' 423
EDUCATION "425
EDUCATION 427
EDUCATION - 430

"EDUCATION 442

- EDUCATION 444
“ART EDUCATION - 300
ART EDUCATION 301
ART- EDUCATION 302,

_ ART -EDUCATION 400
LIBRARY. EDUCATION 430
LIBRARY EDUCATION 431~
MUSIC-EDUCATION 305
PHYSICAL

EDUCATION = = " 343

S PHYSICAL = i F e
- EDUCATION 344
CPHYSICAL ™ ° el
' EDUCATION 442 -
PHYSICAL S

- EDUCATION 445~

: Graduafo: : 5

"EDUCATION" . 505"

Ethnology of a Selected Area
Minority and Ethnic Group Relations
Indians of the Pacific Northwost
Foundation Studies
Drawing |
Painting
Printmaking
Sculpture
Principles of Modern Biology
First Year Chinese
Classical Archaeology
Principles of Economirs
General Science
Introduction to Educational
Psychology
Introduction to Measurement
in Education
Introduction to Psychology of
Classroom Learning
Psychology of Childhood
Curriculum and Instruction in the
Kindergarten and Primary Grades
Literature in the Elementary School
Foundations of Reading
Reading in the Elementary School
Spoach Development in the
Elementary School
Selected Topics in General Science
Social Studies in the
Elementary School
Foundations of Elementary
School Language
Language in the Elementary School”
Introduction to Educational Media
Evaluation of Learning
Social Psychology of School and
Classroom
Psychology of Adolescence
The Exceptional Child—Cognitive
and Affective Functions
Tke Exceptional Child—Sensory
and Motor Functions
Education of the Excephonal Child
—the Gifted
Diagnosis of Learning Difficulties
Remedial Instruction
Introduction to Counselling
Vocational Development and
‘Occupational Choice

‘Individual and Group Counselling

Ristory of Education
Anthropology and Education
Sociology of Education -

The Organization and Administration

of the-B.C. School ‘System
Corrective Reading Instruction
Mathematics Education in the
Elementary School
Art Education (Advanced)
Three-Dimensional and Crafts
Drawing and Painting for Elementary
Schools .
Special Study
Selection and Organization of
Library Materials -
School Library Services
Music Education (Advanced)

] Recreuhon in School and Commumfy

Care and Prevention of
- Athletic Injuries

Percaptual-Motor Foundatians

Developmenful and Adaptive
Physucal Educahon :

Basnc Concepfs in Human
Development

EDUCATION 512
EDUCATION 560
EDUCATION 561
ENGLISH 120
ENGLISH 200
ENGLISH 201
ENGLISH 300
ENGLISH 301
ENGLISH 400
ENSLISH 413
ENGLISH 424
ENGLISH 429
ENGLISH 430
ENGLISH 433
ENGLISH 434
ENGLISH 438
FRENCH 290
FRENCH 350
FRENCH 412
GEOGRAPHY 101
GEOGRAPHY 203
GEOGRAPHY 305
GEOGRAPHY 31
GEOGRAPHY 464
GERMAN 100
GERMAN 140
HISTORY 210
HISTORY 230
HISTORY 240
HISTORY 323
HISTORY 342
HISTORY 358
HISTORY 364
HISTORY IN ART 100
HISTORY IN ART 360
HISTORY IN ART 485
LINGUISTICS 390
LINGUISTICS 430
MATHEMATICS 100
MATHEMATICS 101
MATHEMATICS 110
MATHEMATICS 160
MATHEMATICS 170
MATHEMATICS 171
MATHEMATICS 200
MATHEMATICS - 201
MATHEMATICS Zio
MATHEMATICS 340
MUSIC 100
MUSIC 10
MUSIC 330
MUSIC 333
MUSIC 380
- PHILISOPHY 212
PHILOSOPHY 302
POLITICAL SCIENCE 200 _
POLITICAL SCIENCE ~ 318
POLITICAL SCIENCE 325
POLITICAL SCIENCE - 340
PSYCHOLOGY 100
PSYCHOLOGY 220
PSYCHOLOGY 331
PSYCHOLOGY 350
PSYCHOLOGY 432
SOCIOLOGY 335
SOCIOLOGY 305 -
SPANISH 240
SPANISH 290
THEATRE 312
THEATRE 299/399
ZOOLOGY 414

SPECIAL COURSES AND WORKSHOPS

T:'V'Lu Menson Francalse—June 28-August 13, Oral-aural teaching by
"Voix et Images de France method. Boih credﬂ' and non-credit

Counsellors’ Workshop—Augusf 17-20. The fheme this year will be:
- Humanizing our Schools—the Counsellor's Role.
: lUmvemfy Translhon Programme—~August ~ 23-September - 3. A

Meeasurement in the Affective Domain

Statistical Methods in Education

Methods in Educational Research

Literature of English-Speaking
Countries

A Survey of British Literature

Studies in Literature

English Compaosition

Children's Literature

Advanced English Composition

Shakespears Survey

The Eritish Nove! in the 19th Century

Twentieth Century American Fiction

The Romantic Peried (1790-1830)

Modern Period, English and lrish
Literature, 1890-1914

British Poetry from 1914 to the
Present Day

20th Century British Fiction

French Oral and Written Practice

La Maison Francaise

Nineteenth Century (Part 11}

lnfroducﬁon to Geography
LICG' Geography

an Geography

The Geography of Economic and
Cultural Change

Geography of China

Beginners' German

Elementary German

History of the United States

History of Cenada

History of Modern Europe

Britain, 1660-1815

British North America, 1763-1867

Selected Topics in Canadian History

Europe in the Nineteenth Century

Survey of World Art '

Painting Since |750

Preservation of Antiquities

The Growth and Structure of
Modern English

Dialectology

Coaleulus |

Calculus |1

Algebra and Geometry ;

Fundamental Aspects of Mefhemahcs
for the Elementary Teacher ~~

Introduction to-Computing *

Computer Applications

Calculus 111

Calculus IV

Linear Algebra |

Probability :

Language of Music |

Introduction to Music History and
Literature

Strings

Percussion

Choral Techniques

Philosophy of Religion

Moral Philosophy

Introduction to Polifical Science

Government of Canada .

Law and Public Policy {Part 1)

International Studies

General Psychology

Intro, to Personality

Social Psychology

Environmenta! Psychology

Survey of Clinical Psychology-

Minority and Ethnic Group Relations

Sociology of the Family

Intermediate Spanish

Review Grammar and Conversahon

Modarn World Drama

Theatre Laboratory

Marine Invertebrate Zoology

Education 406.

short intensive programme designed to cssmf siudenfs to improve .
their reading and study skills before entering University.: :
Summer Camp for Boys and Girls—July 5-30. Under the direction
of the physical Education Department, the Camp aims té provide
a recreational and educehonol experience w:ih an emphasls on

outdoor activities.

> For -further mformahon or a calendar write to the Director of Summer Session, University of .Victoria, . Victoria, B.C.
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167 From Our Readers

168 The Teacher Stands on Shifting Ground
Rabbi Baskin / In this address to the 1970 convention of the Provinclal Asso-
clation of Pro‘nstant Teachers in Montreal, Rabbi Baskin analyzes seven broad
areas of educativnal concern in the 1970s.

172 Adventure Playgrounds — the ‘New’ Way to Play
Gerry Reynolds / Adventure Playgrounds are fun, cost very little, and develop
both mind and body. Here's how to go about developing one for your school.

175 The Human Factor in the Classroom
S. R. Laycock / The human lactor is all important in the development of
students. No teacher can afford, either for his own or his pupils’ sake, to dis-
like any student.

178 Needed: A Major Reorganization of School Districts
Norman Robinson / The author contends that there are far too many school
districts in the province. He analyzes how this situation developed, provides a
set of criteria for determining what constitutes an adequate school district and
suggests how reorganization could be effected.

182 It Cost Me a New P~*« of Trousers, But...

Brian Swallow / Many me,. 1ave wondered what it must be like to be con-
fronted with a class full of beginners. The writer taught such a class in Britain
(five-year-olds), and gives us a memorable account of his experiences.

184 A Human Mirror

Ernie Fiedler / Is sensitivity training valuable for teachers? Here are some
strong points in favor of and a few reservations about a group technique
growing rapldly in popularity.

188 The Teacher Who Stirred Up a Storm

L. Johanne Stemo / A nostalgic look at the one-room rural school of 50 years
ago.

194 A Matter of Opinion / Let’s Ignore the Differences

and Stress the Similarities :
C. D. Ovans

198 New Books
Q. D. Nelson

201 Crossword Puzzle

202 Monitoring the Media / No Glr"z;\ss, Revolutionary Profs

and Urban Breakdowns
Jan Drabek .

204 The Editor Comments / The Great Debate
: K. M. Aitchiscn ;

COVER PICTURE

Physical education in the schools may. have cihianged in nature over the years, but both
basketball and football are still popular team games. The picture of the Victoria High
School basketball team was taken in 1923 and Is used here by courtesy of the Provin-
cial Archives. Dave Looy took the picture of the Kitsilano Secondary School team
during a game last fall. -

" PHOTO CREDITS

' Pp. 173, 174—supplied by author; p. 176—Teach Me!, Nat. Ed. Assn.; pp. 184,185,
186—supplied by author; p. 202—Metro-Goldwyn-Mayer Inc.
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A NEW GROUP LIFE INSURANCE PLAN

Available through the mass buying power of the British Columbia Teachers’ Federation.
“The Plan is endorsed by the Executive Committee of your Federation.

SCHEDULE OF INSURANCE COST

Attained Age Life Insurance Unit Annual Premium Per Unit
under age 41 $10,000.00 $23.00
age 41 to 45 10,000.00 45.00
age 46 to 55 10,000.00 93.00
age 56 to 60 7,500.00 93,00
age 61 to 65 5,000.00 93.00
age 66 to 70 2,500.00 93.00

members may purchase up to a maximum of 3 units
The annual preminm will change upon the premium due daze following vour attaining ages 41 or 46,

CONVERSION PRIVILEGE . . . AND WAIVER OF PREMIUM INCLUDED
HOW TO APPLY . ..
1. Complete the answers 1o the questions on the application form on the opposite page.

_..2. From the schedule of insurance calculate the annual premium,
3. Complete and mail application with cheque payable 10:

Canadian Premier Life Insurance Company
300 - 2695 Granville Streei, Vancouver 9, B.C.

CERTIFICATE OF INSURANCE WILL ;BE ISSUED ON ACCEPTANCE

If the applicant has reached his 45th birthday, has a medical history or is applying for $20,000
or more of life insurance, 2 medical examination by a doctor of his own choice will be required,
at the company’s expense. The company reserves the right to request a medical examination in
- any case where, in its opinion, such evidence will assist in the issue of the coverage involved.
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Canadian Premier Life

INSURANCE COMPANY - HEAD OFFICE - WINNIPEG, MANITOBA

BRITISH COLUMBIA TEACHERS FEDERATION

Application for Group Life Insurance

LIFE Amount of Insurance $ Annual Prem, FOR HEAD OFFICE USE OHLY
1. Name of applicant Enclosed
Group No,
First Mlddle Surname $. Cert, No,
Address Effective Date
T Street Date of Birth
Sex
City Province

Particalars relating to the life to be lasured.

2. (a) Name of insured: Mr., Mrs., Miss (f) Neme of School
(g} Address:

First Middle Surname
Street City Province
(b) Address: 3. Are you now actively engaged in your occupation
on a full-time basis? Yeos No
Street City Province 4, Have you ever been postponed, rejected or rated for any Life
{c) Place of Birth: Date of Birth: INSUPENEO?.cc.eereeeenneenscascemonrsrasens (if yes, give detalls).....oeourerneee
- Day Month Year
{d) Height Woight . 5, Are you in good health?......iiiiivinnna. (if no, give details)
T FI P i, ibi. ‘
‘? (e) Benef’cnary ' : &, Have you been.a pilot or member of the crew of an aircraft in
- N - “the past § yerrs? (if yos, give detalls).
: " First : Widdle " Surname : i . .
e Relaﬁonshp by
5 :'f the ?nswer 1o ‘any of the followmg is YES, plone give condihons. dates, duration, results and name and address of doctors and/or
ospitals. .
: Havo you ‘ever had or bsen fold you_had: - YES or NO
. (a): Lung“disorder. {e.g. Asthma, Bronchitis, Tubereulosis) ? .
Tl (b) Heart - troible . {e.g.- Pain in chest, shoﬂnou of breath, high i : : {
S Fi bloed ‘pressure or ‘murmur)? c - : - L ] . t
c) Stomach trouble {e.g. Ulcer, indigestion or qnll blnddor)?
“{d) ‘Diabetes, Kidney disoau or abnormahfy of the urine?
{e) Tumor or: growth? . ]
—=:i:{§) “Epilepsy,” Paralysis, nervous or menhl dimrdor? |
() Neuritis,  arthritis, rheumatism, back, spine or muscle disorder?
“Any_disoass, impairment or deformity not named above?

3. Have: 'you, during the rnf five years, bean under observation, | j R ) :
had medical or_ surgical advice or fruimonf other fhan stated R 1' R : c : ;
above or bun Impihl wnﬁnod? : R : :

E ' If A“l“ﬂﬂll SPACE 18 IEQl"IEl fOI ANY SECHON ATTACH SEPARATE SIIEEI'
hereby dochn that fho ubovo answers. and uahmenh are comploh and {ruo und ogue ﬂni any covougo muod in conuquouco ‘of L
“this application shall not take oﬁocO unlou, on the ‘date the insurance would" luvo ‘become. effective, | am actively engaged in my occupation

on a8 full-fime' basis,. l fudhor agroo that the Insurance applud for slull nof becomo oﬂochve until ﬂu frsf dny of the month followlng

g-"m vl : ' DaY of e sererss 7‘|9'7"
smumss : = o

‘: Ownor (if ofher ﬂwn Mo to ba msured)

> U:fio‘,foj be: insured T

Sele WmitmonT ga e
hereby: auﬂ\onu and roquosf uch phylician or ofhor person who has attended or oxammod or ‘may hereafter aﬂond or cnmlno me and .

sach hospital or” sanatorium in which | may have received or may hereafter receive treatment to furnish 4o Canadian Premier Life lnsnnnco R : B »
lnowlodgo or informaﬁon ihoroby uquirod A phefosm of fhu auﬂlonxahon shnll be . valid L fho or!ginll A;'\' R L R R R

: Slgnlfuid offLifo fo’be" Insured
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8 OF BUSINESS

ay Friday
9 admn.-5 p.m. 9 a.m. -6 p.an.

Tuesday-Thuyrsd

1815 West 7ih Avenue Mailing Address

Saturday
8 am. -1 pan.

Vancouver 9, B.C P.O. Box 4309
S Postal Station “D”
7316191 :

Vancouver 9, B.C.

%@?l@% @5 %?é?é%ééa %%%%?

NG
EUSINESS

L ";:Pursuant to Section 30 of the Credit ‘Unions. Act,
1961, the. Twenty~Ninth Annual Meetmg of the B.C. _

- Teachers Credit- Umon ‘will“be ‘held. on. Monday, "
‘Apnl 12 1971 |n the‘_ Boardroom, Hotel Vancouver,_

g EJSIMPSON, Treasurer

The BC TEACHER



FROM OUR READERS

The Basic Problem Is What, Not How, To Teach

Sir,

Mr. Frizell’s article, ‘A Flan for All
Seasons,’ in your December issue, is
a mind-numbing plan based upon
outmoded ideas of what constitutes
education.

Can there be an aware, alert, so-
phisticated educator anywhere who
would suggest that the serious prob-
lem facing education in the 70s can
be overcome by tinkering with such
inconsaquential matters as semes-
ters, tetramesters, grade levels,

- timetabling, credits for courses,
quarterly courses, etc.?

Alrdost all our schools are in deep
trouble because too many teachers,
and the general public, think that all
we- have to do to improve the
schools is to tiriker either with the
administrative organization of the
schools or improve the so-called
‘methods of teaching.’

~Why don’t more educators per-
ceive that the fundamental problem
facing education is what to teach,
not how to teach it?
. Education’ has very little to do

. with courses, promotions, staff ar-

_“rangements, rotating blocks and all
the rest that so many schoaols fraud-
‘ulently attempt to pass off on unsus-
- pecting students and the gulhble
"pubhc

suggest that ‘taking courses,’ what-
-ever that means, and passing them is
" tantamount to . . . getting an educa-
“tion, which is what is suggested in

: Fnzell s article?
Humanity stands in the most ur-

":,:gent and “insistent need of a new

generation that will value co-opera-
~_tion over competition, group goals
over unbridled individuality, human
needs over technologlcal require-
" ments, personal expression over so-

.. FEBRUARY 1971

-~ Most of us are gunlty of the sin of
7confusmg means with ends. -

Can:any. alert teacher . serlous|yf “:define their contents so that they

cial reforms, personal rights over
property rights, distribution over
concentration and consumer rights
over producer privilege.

If mankind is to survive, our
schools must eliminate the violence
that is fraudulently passed off as
education.

Love and respect for the rights of
children should be enshrined in our
schoois, but these will remain hol-
low sentiments so long as schools
continue to punish children, label
them, pass them, fail them, grade
them, coerce them, tetramester
them, timetable them, prerequisite
them, strap them, detain them, | Q
them, stream them, quarter them,
segregate them, special-class them,
module them, expel them, or other-
wise inflict other forms of violence
on them.

Rather than ‘A Plan for All Sea-

sons’ we should be attempting to

find ways and means of making our
schools truly responsive to the hu-
manistic needs of all our children.
In conclusion, .| cannot refrain
from commenting upon what is
probably the most distasteful and
humiliating paragraph in Mr. Friz-

_ell’s article. The paragraph reads as

follows:
‘The Curriculum Branch of the

‘Department  of Education . will re-

view ‘all present: courses, ‘and re-

can be divided up into units that can
be covered in 55 teaching hours.’
First, the Department of Educa-
tion is sensibly moving away from
the concept that it should prescribe

“what a teacher should teach. The

Department is wisely moving in the
direction of expecting professional
teachers to accept responsibility for
what they teach and how they teach
it. '

Second, no teacher can expect to

gain sympathy for an idea, or a plan,
so long as he thinks in terms of ex-
pecting other people to make deci-
sions for which he alone is respon-
sible.

As long as we have teachers and
principals who rely upon the De-
partment of Education for direc-
tions, rather than upon their own
brains and ideas, it may be just as
well that the Department continue
to exist.

Campbell River John A. Young

Two Writers Appreciated

Sir,

| should like to comment upon

two items in your December issue.
1) ‘A Tribute to Franklin P. Levirs’ is
an excellent appraisal. Thank you,
Mr. Ovans.
2) “Survival Is at Stake’ is a credo
challenging us to face reality and
to learn, teach and lead accord-
ingly. Thank you, Mr. J. H. Robert-
son.

It is not too much to expect that
a student will come to understand
that current scientific concepts and
so-called laws are but functional
and tentative way-points in the fui-
fillment of human destiny.

To embrace the concept of discip-
lined change as vital in every field of
human thought and endeavor re-
quires nothing short of true adult-
hood." '

As individuals we may by the
bewitchment. of our emotionally
tinged language hold to values and:
beliefs ~that,  personal treasures
though they be, lull us to immature
communication ~with the world
about us .

At this point we return, with
deep appreciation, to a re-reading
of Mr. Robertson’s letter,

Victoria Eric H. Whittingham
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¢What are some of the basic and
unvarnished realities that teachers
and students will face in the volatile
and exciting 70st Undoubtedly,
there are a great number of these,
but | should like to confine myself to
seven broad areas of educational
conceri.

The first of these is the realization
thz* aducation itself is a subject of
infinite complexity about which
educators seldom agree. A study of
the history of education reveals that
theories popular in one gencration
are denigrated in the next, only to
reappear with renewed vitality in
the third. What to teach, how to
teach and the very aims and objec-
tives of education are largely unre-
solved problems. In other words,
strange to relate, there is no
consensus among North American
educators as to curriculum, teaching
methods and educational goals.

And, of course, the problem is
compounded by a legion of articu-
late detractors. Speaking of modern
education, Marshall McLuhan says
itis ‘irrelevant.’ Norbert Wiener says
it “shields from reality.’ John Gard-
ner says it ‘educates for obsoles-
cence.’ Carl Rogers says it ‘avoids
the promotion of significant learn-
ing.’ Paul Goodman says it ‘induces
alienation’ and Edgar Friedenberg
says it ‘punishes creativity and inde-
pendence.’ | have the feeling some-
times that these distinguished au-
thorities are trying to tell us some-
thing. -

‘And if you can withstand this con-
“centrated assault from the pundits,
you ought to listen to the students.
Last year a professoral team from 28
American colleges and universities
conducted a campus poll across the

“i - pations”

" Forty-six percent of the students
“interviewed: said- that the number
one need was for better teachers.
Fifty-four percent said that the grad-
" ing system was a source of constant
irritation. But the real contention
came at the level of requirements.
Students - argued that they were
being asked to conform to the rules

Rabbi Baskin’s Keynote Address to the 1970

Convention of the Provincial Association of

Protestant Teachers ( Quebec) is reprinted

" with permission from The Sentinel (No-
. vember 1970), the PAPT newspaper.

- FEBRUARY 1871

of a society with which they were
not sure they agreed.

One student commented: ‘| am
required te take courses that are of
no essential interest to me; they are
based upon arbitrary and archaic
criteria of what an education is sup-
posed to mean. | do not particularly
enjoy conforming to something that
came out of Germany several cen-
turies ago and which has been de-
bated ever since.’ Another said:
‘The college catelog says we are
being trained to be mature, well-
rounded citizens, equipped to face
the responsibilities of life. My re-
quired courses do not accomplish
this.’

At this point | can’t resist a brief
quotation from an American profes-
sor who wrote: ‘A requirement de-
ters education because it is a con-
tradiction of what education actu-
ally is. Requirements imply that a
student “‘takes” certain subjects and
after he “takes’” them (like the mea-
sles), he has ““had” them and if he
has “had” them, then he is “im-
mune” to them and need not take
them again. This is the famous
“Vaccination Theory of Education.”’

In his recent book, Future Shock,
Alvin Toffler argues: ‘Why, for ex-
ample, must teaching be organized
around such fixed disciplines as
English, economics, mathematics or
biology? Why not around stages of
the human life cycle: a course on
birth, childhood, adolescence, mar-
riage, career, retirement, death. Or
around contemporary social prob-
lems? Or around significant tech-
nologies of the past and future? Or
around countless other imaginable
alternatives?

‘The present curriculum and its
division into air-tight compartments
is not based on any well thought-out
conception of contemporary human
needs. Still less is it based on any
grasp of the future, any understand-
ing of what skills Johnny will require
to live in the hurricane’s eyes of
change. It is based on inertia—and
a group of academic guilds, €ucin
bent on aggrandizing its budget,
pay scales and status.

“This obsolete curriculum, fur-
thermore, imposes standardization
on the elementary and secondary

schools. Youngsters are given little

choice in determining what they
wish to iearn. Variations from school
to school are minimal. The curricu-
lum is nailed into place by the rigid
entrance requirements of the col-
leges, which, in turn, reflect the
vocational and social requirements
of a vanishing society.’

! don’t want to belabor the ob-
vious, but do not the problems of
the teacher begin with the fact thai
he stands on constantly shifting
educational ground and is hard-put
to maintain his footing? Pity the
poor harassed teacher, trying to do
his best and baving at his heels an
assorted group of principals, stu-
dents, parents, home and school
councils, boards of education,
etc.—each of nese trying to assert
fixad positions in a culture that is
undergoing constant educational
change and re-evaluation.

Axioms Are Now Questioned

The second reality—a corollary of
the first—is that many long cher-
ished educational axioms are now
being vigorously questioned. For ex-
ample, don’t we all accept the con-
cept almost as a truism—that the
more available morey, the better
the school? Yet, james S. Coleman
of Johns Hopkins University, who in
1966 headed the largest and most
thorough examination of American
public schools ever undertaken,
was amazed to find otherwise. He
wrote: ‘The evidence revealed that
within broad geographic regions,
and for each racial and ethnic
group, the physical and economic
resources going into a school had
very liitle relationship to the achie-
vements coming out of it

The most detailed report now
available on any large city school
system, that of New York City, indi-
cates that reading and arithmetic
achievements in the highest expen-
ditures sctols ($1,100 per pupil
and up, median $1,330) average
between five and seven months
behind those in the schools with the
lowest expenditures (below $600
per pupil, median $510). 7

Let us turn to another long cher-
ished ideal. Most programs for edu-
cational improvement place their
main emphasis on reducing class
size. But it has long been known
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from hundreds of research studies
that there is no correlation between
class size and pupil achievement.

The aforementioned Coleman re-
port, for example, found that the
teacher-pupil ratio ‘showed a con-
sistent lack of relation to achieve-
ments among all groups under all
conditions.’ But the myth that pupils
learn more in smaller classes still
flourishes and the demand for cut-
ting class size increases, while re-
sistance to technological progress,
such as programmed learning with
the help of machines or television
and films, continues to grow.,

Consider for a moment the wide-
spread practice of tracking or
streaming students, This would
seem to be a progressive and desir-
able method of dealing with = diffi-
cult problem. But the opposition is
rising. Harry Kemmelman ip his
recent book, Common Sense in
Education, writes: ‘To divide pupils
by intelligence tests scores is to
divide them on the basis of a single
measuring device, one that primar-
ily tests speed of mental reacticn.
This is like dividing all athletes on
the basis of their speed in the hun-
dred-yard dash with no considera-
tion of such other faculties as the
ability to run a long distance or to
jump or to strike a ball or to lift a
weight.
~There is also the effect on the
classroom situation. In an unsegre-
gated. class - the quick-witted stu-
‘dents serve as pace-makers to their
slower classmates, who respond to
the challenge. Nor does the quick-
witted student lose by the situation.
There is a kind of mentai exhilara-
tion in the interaction between his
mind and the rest of the class that
in’ turn: spurs -him on to greater
" endeavor.

- Another aspect of the track sys-
_tem. is that the student soon finds
that:it-is a railroad track; he is on
_rails and cannot get off. Although
“he can be dropped from a higher
track to a lower, he cannot possibly
. climb from a lower to a higher be-
‘cause he will have missed the addi-
tional work that is taken in the
-~ higher track. Thus, the slow starters,
-~ those whose minds develop a little
later than the average, are particu-
larly hurt by the system.
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Just as the public eventually
soured on psychiatry when every
court action produced psychiatric
experts on both sides of the case, so
education is now a kind of no-man’s
land where explosive shells are
being detonated from all sides.

Increasing Doubt Emerges

A third reality is that all of us—-
but especially the young and im-
mature—find ourselves in a world
of frightening technology and in a
society of uncertain values and con-
flicting ideals. Just consider, the
average youngster experiences
2,500 hours of exposure to televi-
sion before he even enters school.
This is the first generation in history
that is taught as much or more by a
box in the living room as it is by a
parent or teacher.

-North America is now on the
threshhold of becoming the first
trillion dollar society in the history
of the world. But from this figure of
affiuence, of technical mastery, of
mushrooming growth, of constantly
enlarging markets, there emerges
increasing doubt about our pur-
poses, individual and national. At
the very peak of our progress the air
is foul, the beaches are filthy, the
lakes and rivers die, some plants
wither, birds flee, the garbage piles
up.

Last year America built a moun-
tain of rubbish which included 26
billion bottles and jars, 48 billion
metal cans and 65 billion metal and
plastic cups. To this, add the human
waste, the manufacturing wastes,
the chemicals, acids, the algae-
destroying insecticides, the whole
range of biocidal materials which
are already making visible inroads
on photosynthesis—and  without
nature’s. -photosynthesis, we are
without- oxygen. Leo Cherne, the
well-known economist and social
scientist, predicts: ‘By the year 2000
millions of Americans may be wear-
ing respiratory devices.” And this
profound social dislocation is made
without-reference to- drugs, family
breakdown, racial conflict and war

as an ever-present threat.

How Do We Establish Rappert?

The fourth reality flows inexor-
ably from the third. How do we

establish rapport or effective com-
munication with a generation pro-
duced by our kind of society whose
interests, enthusiasms, judgments
and values are so different from our
own? In increasing numbers young
people do not acknowledge the
validity or legitimacy of the school.
This is perhaps the greatest failing of
the modern high school—it does
not derive its authority from the
consent of the taught. Educators
have long maintained that teachers
derive their authority from the con-
cept of ‘in loco parentis’ or ‘in place
of parents.’ In the average com-
munity the teacher is not in place of
parents, either as perceived by the
students, the teachers, or the pa-
rents. Hence without legitimacy
many schools are operating dead-
end custodial programs.

In no area is this matter of con-
sent more important than in dealing
with problems of discipline. Discip-
line, in a democracy, is, of course,
basically self-discipline. That is,
there have to be inner controls
which cause the person to weigh his
own interests against the common
good. There are standards of author-
ity which are clear and unequivocal,
but they are set up by the group—
rather than by some outside au-
thority. Crime . has been defined
by Durkheim as ‘behavior which
shocks the collective conscience.’
Often students do not behave re-
sponsibly because they do not share
a collective conscience; they have
no built-in control which stems
from a responsibility for good
citizenship.

Students Will Have More Freedom

A fifth reality—one that follows
from what has been said and is not
likely to be viewed by many tea-
chers or principals with equanimity

—is that out of the tensions ‘and

conflicts of the present school situa-
tion will probably emerge greater

freedom for the student.

Some months ago the: National
Education Association held its an-
nual convention in San Francisco.
An extensive preliminary - report
charged that elementary and secon-
dary school administrators and tea-
chers have failed to comprehend
and protect their pupils’ rights as
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citizens and as ‘clients of the educa-
tional system.’

Recently in Toronto a brief was
presented by high school students
to the Minister of Education. This
brief demanded the freedom to de-
termine the learning environment
best suited to a student’s needs, in-
terests and abilities. What it wanted
for students was freedom of speech;
freedom of assembly; freedom of
publication and distribution; free-
dom of conscience and thought;
freedom from arbitrary invasion of
privacy; freedom frorm any humili-
ating or degrading forms of punish-
ment; and the “ight to effective par-
ticipating in school governments.

At about the same time, teachers
at a Toronto collegiate-institute sent
a private note to the Toronto Board
of Education demanding 50% of the
total representation on any selec-
tion committee that might be set up
to choose a new principal for the
school.

What emerges from all this is the
certainty that arbitrary rules, par-
ticularly on discipline and dress, will
be widely debated and opposed.
Representative student government
is certain to gain far more effective
control over students affairs. ‘Due
. process’ is sure to.replace adminis-
trative fiat. Options for independent
study and for less standardized aca-
demic. requirements are clearly in
the offing. Students will enjoy a
greater voice in the shaping of re-
form. Whether all of this is regarded
as good ‘or bad will depend on the
experience, sagacity, imagination
- and inventiveness of the school, the
"administrator, “the principal and
teacher. . ¢ : ‘

Certainly, if the school is going to

reach out to the student, it cannot
as an institution contradict what it is
.trying‘to teach' in-the classroom. it
cannot teach the value of freedom
of inquiry and at the same time cen-
sor books and ideas. It cannot teach
the value of individual dignity and
-disregard student opinion. It cannot
~ call for responsible behavior with-

~out -allowing  students—and - tea-

chers~—to - have responsibility. It
- cannot be built around the govern-

““mental structure of a boss who dic-
"7 tates school policy and then expect
- to produce students who really be-
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lieve in a majority rule, or even that
a human being matters.

How Can We Teach Tolerance . ..

In the sixth place, the school must
be increasingly concerned with the
problem of mutual tolerance and
understanding. This is the recogni-
tion that in a pluralistic society, ra-
cial, ethnic and religious animosities
can tear asunder the very fabric of
our society. How do we teach stu-
dents that prejudices are the child-
ren of their fears and ignorance?
How do we teach students to avoid
the invidious generalization and
the cruel stereotype and the need
to seek scapegoats for their own sins
and inadequacies?

I think it is true to say that young
people today are open to differen-
ces. They are willing to accept the
weak, the unfortunate and the vul-
nerable. They are essentially fair
and open-minded until the prejudi-
ces of their elders poison their
hearts and minds. How can our
schools bring to students a recogni-
tion of the importance and dignity
of every human being despite his
color, religion, social status or place
of origin?

.. . And Inculcate Moral Values?

Finally, | am sure that it is going to
be increasingly difficult to inculcate
moral values—even in the broadest
sense—at a time when the church
has become largely ineffectual, the
so-called Puritan Ethic discarded
and the traditional sources of autho-
rity weakened.

" Recently, the American poet Ar-
chibald MacLeish related a conver-
sation with a friend who had at-
tended most of the Broadway plays
this season. MacLeish asked if any of
the plays had a plot that accorded
man.any. basic. dignity. His friend
thought for a moment and said, ‘No,
they: really didn’t. Macleish com-
mented, ‘In times gone by there
were those who thought that great
art ‘should ennoble or exalt. Now,
many prize that art which “tells it
like it is,” not like it could be. We
are raising whole nations of young
people whose steady musical diet
has been the physical gratification
of rock music, never even exposed
to the exhilaration of Beethoven, or

the tranquility of Mendelssohn, or
the sheer joy of Mozart’ And he
concluded, ‘Talk about poverty and
underprivilegel’ How can our
schools drive home the thrill of
creativity? The wonder of an infi-
nitely diverse universe? The insights
and satisfactions that flow from a
keen appreciation of the world of
the spirit?

Before | conclude, and despite a
tone and impression | may have im-
parted, | should like to confess the
admiration | fee! for the idealisrn |
discover in many young people,
their sense of integrity, their desire
for service, their essential fair-min-
dedness, and often their quest for
knowledge. How adequately to
channel and utilize this reservoir of
good will and dynamism is a prime
challenge for parents, teachers,
principals and, | suppose, clergy-
men,

Seven Problems Need Attention

Here, then, are seven areas which
we must face realistically in the days
and months that lie ahead. (1) The
very unstable nature of the educa-
tional process itself. (2) The uncer-
tainty and even break-down of long
cherished educational ideas. (3) The
complexity and contradictions in
our deeply troubled and muddled
affluent society. (4) The need to
communicate effectively with stu-
dents who often are on a different
wave length or who do not even ac-
cept the validity of the school system
itself. (5) The probable increased
freedoms that will be afforded to
the student in the foreseeable fu-
ture. (6) The furthering of tolerance.
(7) And the paramount task of
bringing the values of our culture at
their highest and best to our stu-
dents in an enduring and practical
fashion. , 7

Some years ago | went through a
period of personal discouragement.
Problems were mounting up which
| found frustrating and burdensome.
| went to a wiser and older colleague
to- complain. He said: ‘Who ever
told you that a minister's job was
easy?’ Ladies and gentlemen, con-
fronted by the host of problem:s that
you face, | can only say to you, ‘Who
ever told you that the work of a tea-
cher was simple or easy?’ §
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Adventure playgrounds are fun,
cost very little, and develop both
mind and body. Here’s how to go

about developing one for your
school.

: GERRY REYNOLDS

Vice-principal
Fromme Elementary School
North Vancouver

SeP also 'Adventure PIaygrounds Have
Proved Their Worth’ by Gary Pennington,
- -September-October 1969 issue.
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¢Were you one of those ‘under-
privileged’ youngsters who had to
make his own fun? Did you head
into the woods or the nearest vacant
lot to build treeforts and play-
houses? Did you build dams in the
ditches or streams? With these
structures, did you build dreams?

You weren’t underprivileged; you
were lucky!

Increasing urbanization and the
trend toward living in concrete can-
yons deprive more and more chil-
dren of the chance to get close to
nature. Their opportunities for con-
structive play are sharply reduced.
Research published by Dr. D. M,
Fanning in the British Medical Jour-
nal shows that children living in
apartment blocks suffer a higher
rate of sickness than do those living
in houses, not to mention the higher
incidence of -psychoneurotic dis-
orders among their mothers. This
can be attributed to lack of fresh
air, exercise and creative play with
others of their age group.

We British Columbians are more

- -fortunate than people - in heavily

populated countries. For most of us
the - great outdoors is still' quite

close. But even_ here our urban cen-.

ters -are growing. rapidly. Many
children in low-income, city fami-
lies have only-the streets and ‘aes-
thetically - bare, sterile school-
grounds on which to play. And this
brings-us to my point.

We can, to some extent, provide
play areas in the city and on school-
grounds that have the advantages of

<0°

the woods. They are called ‘Adven-
ture Playgrounds.’ The forms they
can take will be as varied as their
designers’ imaginations will permit.
The philosophy, however, is -the
same.

The purpose of the adventure
playground is twofold—to develop
the mind and the body. The various
structures encourage children to in-
vent games. Loose building materi-
als in one section of the playground
permit construction, so. creativity
with concrete  cbjects develops.
(This works best if there is a play-
ground supervisor who can supply
tools, nails, etc.) Secluded nooks—
like a seat on a stump or up a tree—
provide solitude for just dreaming.

For physical development the ad- -
venture playground. is excellent. A
good selection of devices causes
children to exercise and develop
most of their muscles without even

being aware of it. Along with in-- -

creased strength, they gain such
motor skills as agility and timing.

They also develop a better sense of =~

balance. Perhaps most important of
all is the self-confidence gerierated
by success in the myriad activities of
the playground.: :

If the children themselves desngn'
and build the playground, there are
additional advantages. They glow
with the pride of accomplishment
and proprietorship. They learn to.
work . co-operatively . with “others.
They receive -training in ‘working

" with_tools.  They_ can,- if skillfully
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Top: What are these youngsters playing?
Are they chickens on a roost?

Center; Commercial products can be
used in conjunction with home-made.
A general view.

Bottom: This is another general view
of the school's adventure playground,
from the opposite direction.

guided, learn lessons in drawing,
physics, economics, horticulture
and landscaping,.

A final advantage, of interest to
school boards, is the low cost of this
type of playground. Utility and log-
ging companies will usually donate
poles. Rough lumber, galvanized
spikes and pipes are fairly cheap.
The labor is free and is part of the
fun.

‘Theory is fine, but you can’t eat
it some philosopher (I think it was
myself) once said. So, for those
readers who have stuck it out this
far and are still interested, we shall
progress to a few suggestions on
how to go about building an adven-
ture playground. Much of what fol-
lows presupposes that pupils will be
participating in the construction
and that the playground is located
on school property.

The first step is to select a site.
You may have very little choice in
the matter, but anything—rough or
smooth, large or small, treed or
bare—will do. A rough area adds
interest. Steep earth-banks can be
held  together with logs, bricks,
groundcover, etc. If the area to be
used is adjacent to the other play
areas, supervision will be easier. |
have found, however, that an ad-
venture playground requires a mini-
mum of supervision. Trees improve
the aesthetics and, if large, are use-
ful structurally. If there are none, or
not enough, itis easy to plant some.
Fall and spring are the best times
for planting.
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The second step is to motivate
your building crew. This is very easy.
Just ask the senior pupils (minimum,
Grade 6 or 7) if they would like to
build a playground—and then try
to hold them down.

Planning, the next stage, should
not be unduly protracted. If it is,
enthusiasm to get on with the job
will be lost. One thing to watch:
boys often want to build sophisti-
cated devices that are far beyond
their capabilities and that would be
unsafe without constant adult
supervision. A lot of guidance is
needed at this stage. Children
between 12 and 14 years of age
have difficulty in expressing their
ideas in the form of working scale-
drawings. It helps if they can see
and measure their building mate-
rials before they start to plan.

The planning depends not onlv
on the shape and contours of the
site, but also on the materials avail-
able. Almost anything can be uti-
lized. Imagination and a bit of skill
turn logs, trees, old power poles,
concrete blocks and culverts, truck
tires, old cable spools and rough
lumber into all sorts of interesting
devices. Old cars, trucks and boats
are extremely popular. They have
merely to be immobilized. Their
cushions should be removed, also,
because they get wet and soggy.
Some thought should be given to
positioning devices so that their
users will not interfere with each
other.



When the actual construction
starts, the boys should be divided
into groups, each under the direc-
tion of a ‘foreman.’ Each group is
made responsible for one part of the
project. The teacher oversees all
groups and assists when any tricky
work has to be done (such as drilling
a hole through a tree, some 20 feet
from the ground, for a swing). For
foremen choose boys who have dis-
played leadership ability and give
them some advance instruction,
stressing the safe use of tools.

To proceed from the general to
the particular, it may be helpful to
give you a description of the build-
ing of our adventure playground at
Fromme Elementary School in North
Vancouver. We were blessed with a
beautiful site—approximately three-
quarters of an acre between the
school driveway and a mountain
creek, the center of which forms the
schoolground boundary. It had
many large hemlock, cedar and al-
der trees and was covered with
dense brush, deadfdlls, rotten logs
and stumps.

It took 34 Grade 7 boys about two
months to clear two-thirds of the
area. They used machetes, axes,
mattocks, shovels, wheelbarrows
and rakes. Heavy logs and roots
were plled out with the tug-o-war
rope. Al. the big trees were pre-
served. The boys burned most of the
debris, hut some was removed by
truck.

The next step, which actually be-

Stepping blocks provide opportunity to develop agility.
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gan before clearing was finished,
was smoothing the ground. General
contours were left, but small holes
were filled and areas of loose boul-
ders covered with fill,

Once the ground was cleared,
construction began. The groups got
to work on utility poles donated by
B.C. Hydro and planks supplied by
the School Board Maintenance De-
partment. Logs were sawn with a
two-man crosscut saw. The notch-
ing of steps involved some axe work,
and this, for reasons of safety and
accuracy, | looked after. Where logs
had to be split we used wedges and
an eight-pound sledge hammer. The
boys moved the logs from the drive-
way to the building sites by drag-
ging them with the tug-o-war rope.
Many hands and lots of push put
them into position.

We made sure that every instal-
lation was very solid and secure,
even if not exactly in the Chippen-
dale tradition. Heavy galvanized
spikes of approximate lengths—
from four-inch for planks to twelve-
inch for logs—were used for fasten-
ing. If spikes larger than twelve-inch
are used, holes somewhat smaller
than the diameter of the spikes
should be pre-drilled to prevent
splitting. A firerman’s pole was set in
concrete and held at the top by a
horizontal plank.

The accompanying pictures show
the kinds of devices the boys built.
Not shown in any picture is a single-
cable swing suspended from a lean-

ing tree. This, however, is in process
of being re-rigged from a stronger,
lubricated suspensicn point. The
first swing wore out the shackle con-
necting it to the eyebolt through the
tree. As | suggested earlier, the var-
jety of devices that can be built is
limited only by the imagination of
the designers and the physical limi-
tations of building materials and
skills. As ouir pictures show, we have
confined ourselves to devices hav-
ing a minimum of moving parts.
Some manufactured items have
been used because they were avail-
able. The metal slide, too, was easy
to build into the platform.

The construction of our adven-
ture playground is a continuous pro-
cess. This year's Grade 7 boys have
cleared the remainder of the site
and have built an island in the
creek, They plan a bridge across the
creck, additions to some of the ex-
isting devices, park benches made
of split logs, another swing and a
few other items. One lad is nego-
tiating with a neighbor to obtain an
old boat, which, although no longer
seaworthy, will still provide hours of
make-believe voyaging.

If you should decide to build an
adventure playground at your
school, you will find the project ex-
tremely rewarding. Not only is it a
worth-while achievement for the
student-builders, but also it pro-
vides hours of fun on schooldays
and weekends for children of all
ages from toddler to teens. §

These lads are warking on the now-completed island.
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¢Tne school of today is under fire
and the school of tomorrow may
well be even more so. Just as, since
World War 11, there has been grow-
ing distrust of the established chur-

. ches, so the public’s confidence in

the schools is being increasingly
undermined.

There are many reasons for this.
One is that suggested by Rollo May”
in his recent non-fiction best-seller,
Love and Will. May points out that
overemphasis of the technological
revolution has resulted, in.our day,

in a sense of emptiness, depersona-

lization and aliepation, These char-
acteristics, he believes, lead to
apathy, which, in turn; leads to
violence. - :

These feelings of alienatiop and
depersonalization are probably im-
portant factors in the unrest and
protest of students, strife on the
labor front, racial conflict, the re-

~ vulsion-against war, and the cheap-

ening and banalization of sex as

_ portrayed in the Playboy philosophy

and as depicted in many of-the cut-

rent novels and movies.

. One aspect of the public’s feel-

Professor Emeritus of Education, University
of Saskatchewan, Dr. Laycock is still

active in education. He has written for
this magazine previously.
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S. R. LAYCOCK

The human factor is all important
in the development of students. No teacher
can afford, either for his own o+ his
pupils’ sake to dislike any student.

ings of depersonalization and ali-
enation is shown in dissatisfaction
with the schools. This expresses it-
self not only in the defeat of plebis-
cites for school construction but
also in the spate of such books and
articles of criticism as those of
Holt,” Illich,® Hart,® Goodlad and
Klein,® Silberman'* and Postman
and Weingartner°

The dissatisfaction with today’s
schools expresses itself in two main
ways. On one hand is the hard-line
approach of thosz who demand
greater efficiency in the teaching of
reading and other basic skills. This is
seen in some American schoo! sys-
tems that are entering into business
contracts with commercial firms
whereby  the latter are paid for
measured improvement in pupils’
reading skills. On the other hand are
those who are dissatisfied with the
school because of its emphasis on
subject-matter, administrative de-
vices and teaching techniques to
the detriment of the development
of the child as a person.

This second point of view is in-
terested in the humanizing of edu-
cation, in" teacher-pupil involve-
ment and interaction, and in the de-
velopment of healthy self-concepts

in pupils. The Association for Super-
vision and Curriculum Develop-
ment of the National Education As-
sociation! has, for example, issued
several publications dealing with
ihe humanizing of education,

Combs’s" study of the helping
professions has shov i that affective
teachers and counsellors ar2 char-
acterized by: (1) perceiving them-
selves as reasonably secure and ade-
quate; (2) perceiving their pupils as
able and worthy, and (3) perceiving
their job as one of freeing rather
than controlling. Certainly, the full
acceptance of the last-named prin-
ciple by teachers at all levels (in-
cluding university) would amount
to a full scale educational revolu-
tion.

Another facet of the study of the
human factor in education has been
the work of Rosenthal and )Jacob-

,son** and of Rosenthal'® in study-
* ing the effects of teachers’ expecta-

tions on the self-concepts ana
achievement of pupils. A dramatic
example of such effects is found in
Lowry’s story of ‘The Mouse and
Henry Carson’ as cited by Purkey.!!
This story describes how a mousé
ran into the ofv' e of the Educational
Testing Bureau and “accidentally
triggered 2 delicate point in the ap-
paratus just as the College Entrance
Board’s data on one Henry Carson
were being scored.

Henry was an average high school
student. who was unsure of himself
and his abilities. Had it not been for
the mouse, Henry's scores would
have been average or less, but the
mouse changed ¢l that; for the
scores that emerged from the com-
puter were amazing—very high in
both the verbal and the quantitative
areas. '

When the word reached Henry's
school, news of his giftedness
spread like wildfire, Teachers began
to re-evaluate their gross underesti-
mation of this fine lad, counsellors
trembled at the thought of neglect-
ing such ability, and college admin-
istrators began to recruit Henry for
their schools.

New worlds opened for Henry
and as they opened, he started to
grow as a person and as a student.
Once he became aware of his po-
tentialities and began to be treated
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“Tiie help a teacher gives a child should be based on the youngster’s own individual
strengths and weaknesses and her own unique style of learning.

differently by the significant people
in his life, a self-fulfilling prophecy
took place. Henry gained in confi-
dence and began to put his'mind in
the way of great things. Lowry ends
his story by saying that Henry be-
came one of the best men of his
generation. ‘
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This story is nct as fantastic as it
sounds. In his article in The Un-
studied  Curriculum, Rosenthal
brings up-to-date, through 1969, re-
search data on the effects of both
experimenters’ and teachers’ ex-
pectations on achievement. He cites
59 studies of experimenters’ and

seven studies of teachers’ expecta-
tions. In both groups he found that
about 7 out of 10 experimenters or
teachers are likely to show the effect
of their expectation on the perfor-
mance of their subjects or pupils.

A major aspect of the studies re-
ferred to has been the efiects of ex-
pectations on pupils’ self-concepts.
Certainly, there is increasing cvi-
dence that how an individual feels
about himself very greatly influen-
ces his reactions to others and how
he tackles life’s problems, including
school problems. An increasing
awareness by teachers of the role of
the self-concept in pupil achieve-
ment as well as in personality
growth and social development is
likely to result in changes in teach-
ers’ attitudes toward pupils and the
methods they use in the classroom.

An increasing number of studies
are being made of teacher-pupil in-
teraction. Spaulding,'” for example,
found that the type of emoticnal in-
teraction between pupils and their
teacher affected both tine pupils’
self-concepts and school achieve-
ment.  Pupils’ self-esteem and
achievement were raised when the
teacher had a warm supportive atti-
tude and were adversely affected
when the teacher was cold, aloof,
dominating or threatening or when
she taught in a formal fashion em-
phasizing knowledge of facts as
such.

Children Sense Attitudes

In my work in teacher-education,
| have long used the cliché ‘Few
people can resist being liked.” Ap-
plied negatively, no teacher can af-
ford, either for his own or his pupils’
sake, to dislike a pupil. Through the
subtle process of non-verbal com-
munication, the pupil responds to
the teacher’s attitude of dislike or
disinterest and is likely to become a
learning or behavior problem. Then
the teacher, in self-congraiulation,
says, ‘| had a hunch that child would
be a problem,’ when he created his
own problem.

Watzlawick'® in his Pragmatics
of Human Communication says that
we cannot not communicate; that
behavior has no opposite; that we
cannot not behave. Even ignoring an
individual is a form of communica-
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tion. While teachers have always
consciously used non-verbal com-
munication through the smile, the
frown, the shaking or nodding of the
head, tone and inflection in speak-
ing, placing the hand on the shoul-
der of the pupil, etc., they have not
always been aware of the uncon-
scious non-verbal communication
by which they convey to pupils their
dislike, disapproval, embarrassment,
fear, tension, annoyance, boredom,
or whatever.

Non-Verbal Clues Give Hints

Sometimes what teachers do in
their non-verbal communication
drowns out what they say in words.
Children and teenagers are particu-
larly sensifive to feelings conveyed
by non-verbal clues. Certainly, the
teacher’s liking and respect for his
pupils must be real, not phony. In
any case, respect for the child as a
person is more likely to lead to
Combs’s idea that the teacher’s job
is one of freeing rather than con-
trolling and to focusing on.:the
child’s ability to discover, inquire,
experiment,
solve problems and to be creative.

Although teachers nece‘ssanly
make use of “generalizations and
classifications, when it comes to
“individual®* pupils,
labels can be dangerous. In labzling

“a child as dull, bright, average, emo-

tqonally disturbed, brain damaged

or’ perceptually handlcapped tea<’
_-chers are likely to-set up expecta-
""" tions that affect the youngster's per-
~ formance.:In addition they assign
: h|m a general pattern of characteris--
__-tics; many of which are not his. As a
v :result he is taught in terms of abili-
 ties, traits; and quallues he may not
R possess :

~It is.as r:dlculous to assume that
ail: ‘the children in‘a class for the re-

s ,'tardeo “have  the - same  deficits,

- -,strengths and styles of learning as it
~ .is:to assume that this.is true for a

" class-of average chi Idren or for that

“matter: children of the same IQ.

Sometimes teachers use the child’s

“.,{—IQ in an unprofesssnonal manner to

- sterectype him.and to restrict what
- is done.for him rather than use this’
““information as -one bit of evidence
“about where the child -is'in: hls de-
"_velopment ‘
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When it comes to handicapped
children, Barbara Furneaux,* in dis-
cussing the evil effects of labeling,
says, ‘It may well be that soon the
whole method of categorizing chil-
dren for special education will be
revised and be based not upon their
disease or defect but upon their
learning characteristics as well as
their immediate level of intellectual
and emotional functioning.’ Every
teacher of normal children also
needs to take that statement to
heart, basing the help he gives
in teaching a particular child on
the youngster's own individual

strengths and weaknesses and his
own unique style of learning.

If a teacher is going to help a child
to build a healthy self-concept, he
will have to see that the youngster is
provided with a good backlog of
success experiences. The weight of
evidence in modern learning theory
is that nothing succeeds like success
and nothing stultifies like continued
failure. A major criticism of the tra-
ditional school is that, with its grade
system and emphasis on competi-
tion betiwveen unequal pupils, it has
often damaged the self-concept
and, therefore, the achievement of
pupils. A basic principle in school-
ing is that every child has a right to

schoo! work at which he can suc-

ceed after reasonable effort.:

The self-concept-of pupils is af-
fected not only by the attitudes of
their teachers, but also by the atti-
tudes of their fellow-pupils. Often
there is a close connection between
the two. The attitudes of the princi-
pal and classroom teachers in- a
school  powerfully - affect the atti-
tudes of a child’s peers toward him
whether he is conceived of as aver-
age, dull, gifted .or handicapped.
This makes the teachers’ attitudes
doubly important.

Recently, in an acddress in a prax-

rie Clty, | was challenged by a pai‘lt'l " Refereiices available on request.

member to the effect that my ideas
were radical and revolutionary. This
was because I had listed the goals of
the school in the following order:
(1) the development of a healthy
self-concept; (2) growth in the abil-
ity to establish effective interperson-
al relationships; (3) school compe-
tence in reading and learning tech-
niques; (4) growth in responsible
social behavior; and (5) the achieve-
ment of self-actualization.

The critic claimed that the tradi-
tional role of the school was to
transmit the culture of the race and
that the school existed for society’s
sake, not the child’s sake. | believe
that the two goals are not antitheti-
cal but interlocked—that one can
ensure citizen competence and re-
sponsible social behavior in ade-

- quate fashion only when the goals

of a wholesome self-concept and
effective interpersonal relations are
taken fully into account.

The effects on pupils of the goals
of the school has been studied by
Biber? and Minuchin, who found
that the general goals of the school
made a significant difference in

. both the pupils’ self-concepts and

their school achievement.

Human Factor Is Important

It seems, then, that the human
factor in the development of pupils
is of high importance. This human
factor relates not only to teacher-
pupil interaction, but also to the tea-
cher’s relationship to his-principal,
supervisor, colleagues and the par-
ents of his pupils as well as to the
general public. A discussion of the
latter aspects is beyond the scope of .
this article but is none the less
important.

-While research in the use of edu-
cational - technological hardware as
well as- that of administrative de-
vices and methods of teaching and
learning must go on, increasing at-
tention should be given to research
in the human factor of the teacher’s
relationships: within the classroom
and the school. Advances in tech-
nology will not displace the teacher;
rather they will require that. he
make more skillful use of the human
factor in the development of his

pupils. 8
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NORMAN ROBINSON

¢The local school district continues
to be the basic administrative unitin
education in Canada and the U.S.A.
Because this is so, legislators, school
trustees and educators continue to
be concerned about the develop-

- ment of school district units that are

_ - viable in both an educational and an
-.economic sense.

..~ Changing ' political, economic,
- “social and educational forces in so-
“ciety give rise to'a continuing need
for _school district - reorganization.

. Whatmay today be an effective and

-efficient school’district unit can be-

‘..come-an: ineffective and. inefficient
*.»‘,iiunlt through a change of the forces

operating in society. : :
= In British Columbla we need a
comprehensive ; and systematic reor-

~-purpose here is to discuss some.of
- the reasons why this need arose; to
prov:de a set of criteria for deter-

- ganization of school districts. -My

- mining’ what’ constitutes _an ade- .

" quate school district in B.C. in the
~1970s; and, flnally, to suggest howa
. reorgamzatlon could appropnately
be effected:

" B.C.:at'the moment. The present
pattern differs- only to a minor-ex-
“tent: from the one that has ex:sted
;"for the past 24 years :

“Dr/ Robmson is assrstant professor

-at Srmon Fraser Umversrty

" in the Professional Development Center”' N

% There are 76 school dlstncts in .

In 1944 the provincial govern-
ment appointed a Royal Commis-
sion to make a comprehensive study
of the administration and financing
of education in the province.
Named as a one-man commission
was Dr, Maxwell A Cameron, head
of the School of Education at the
University of British Columbia.

Cameron’s .investigation brought
to light substantial inequalities
among school districts in terms of
educational opportunities for stu-
dents ‘and taxable resources for
school support. For example, some
districts,= particularly city - districts,
had large tax bases and could- sup-
port - adequate -educational pro-
grams. In many rural districts, how-

‘ever,. it was difficult to find even

three residents who had paid-their
taxes and thus possessed eligibility
to serve on the school board.!
Cameron concluded that, to en-
sure that all students received ade-
quate educational programs- and
services, -two basic reforms were
necessary in the previncial educa-
tional system. First, ‘& )
program of educational grants: had
to beinstituted. Second, an exten-
sive and comprehensive reorganiza-
tion -of 'school districts had to be

effected to reduce the number of'

districts in the province.

Cameron recommended that, to

s achleve the twin: goals of equallza-

foundation -

tion of educational opportunity and
equalization of educational sup-
port, a school district in B.C. should
have the following characteristics:
1) The district should be 'large
enough to justify a reasonably
adequate schooling from Grades 1
to 12. If one test is more important
than others; it is this one.’
2) The district should disregard
existing municipal boundaries and
take in extra-municipal areas.
3) The district should be ‘under- -
standable or comprehensible-
to the local pecple. It should, if
possible, be:a community, ‘an-.
economic entity, or a trading area.’
4) The district should employ at
least 40-teachers, although 100
would be a more desirable number. -
5) As much as possible of the
province’s-area should be included:
in the districts to be organized.?-
Cameron stated -in unequivocal

‘terms that not only was the ques-

tion of the foundation program of
educational grants a provincial res- -
pansibility, but so was the establish-
ment of adequate school dlStl‘lCtS
He sald :

educatxon is at root a Provm- :
cial respon5|b|I|ty. If this statement
has any meaning whatever, the size
and powers of the:local districts.
cannot be left to local discretion. It
is the duty of the Provincial Govern-
ment to put into operation ' the
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~mended that the

school districts which it thinks will
best- serve the -Province’s children;
just as it would be the duty of the

- government to abolish school dis-
“tricts entirely if it were convinced

that. - centralized- administration

. 'would provide the best service.

« ‘For these reasons, it is recom-
government
through its ‘Council of Public In-

" struction proceed to redistrict the

school system without seeking local
approval.of 'its ‘proposals.’

. The provincial government of the
day - accepted - Cameron’s conclu-
sions. In a single legislative enact-

“.ment in 1946, B.C.s approximately

700 -school- districts were reduced
to just over 70 and a foundation pro-
gram  of - educational grants was

-instituted- - - =

-~ The.implementation of the Cam-
-eron Report resulted in substantial
improvements in B.C.’s educational
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effected.

programs and services. it also re-
sulted in a more equitable means of
financing education.

- In a 1954 study of the changes in
B.C. education resulting from the es-
tablishment of large school district
units and the institution of a founda-
tion program of educational grants,
Dr. J. F. K. English found improved
programs and services being offered
at both elementary and secondary
levels, improved school plant facili-
ties, less local friction and local poli-
tics, better educated persons stand-
ing - for school - board - office, and
greater  tax - equalization - between
urban and rural- areas.*

A-large number of studies done
elsewhere in North America sup-
port English’s findings as they relate
to the superiority of larger school
district units in terms of their ability
to produce substantial educational
and economic benefits to students,

The author contends that there are far

too many school districts in the province.
He analyzes hew this situation developed,
provides a set of criteria for determining
what constitutes an adequate schoeol district
and suggests how reoxganization could be

teachers and taxpayers.®
Widespread political, economic,
social and educational changes have
occurred in B.C. since 1946 and all
have had an impact on the prov-
ince’s school districts. Their general
overall effect has been to bring into
question the effectiveness and effic-
iency of a large number of the dis-
tricts that were established in 1946,
It is not possible, here, to discuss
fully how the changinrg political;
economic, social and educational
forces operating since 1946 have
given rise to the need for a reorgan-
ization of school - districts. in the
province. Instead, | shall make only
a limited examination of two critical
educational changes that have oc-
curred during the last 20 years and
the impact they have had on school
districts. The two critical changes
are: (1) the rapid expansion of edu-
cational programs and services dur--
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ing the 1950s and the 1960s;: and
(2) the 1968 modification of the
foundation program of grants in
education.

During the 1950s ai... 1960s, edu-
cational programs and services in
B.C. were expanded considerably.
For example, regional colleges were
established; new and expensive
comprehensive programs were in-
troduced into the senior secondar;
grades; new programs were insti-
tuted in elementary schools (e.g.,
special education classes, conversa-
tional French); and new school dis-
trict administrative and supervisory
roles were created.

B.C.'s school districts experi-
enced little difficulty in financing
these expanded programs and ser-
vizes as long as the provincial gov-
ernment continued to maintain a
foundation program of grants in
education as it had since 1946.

Some Districts Get Higher Grants

Under a foundation program of
grants, a district computes the cost
of the province’s approved basic
education program for the district,
deducts from the cost of the basic
education program the amount that
can be raised in the district by a pre-
scribed provincial levy, then re-

ceives from the province a grant that .

_is the difference between the cost of
the basic education program for the
district and the amount raised by
the required levy.

" Thus, those districts that are poor
in taxable resources but have. high
costs in offering the basic education

- -program - 'get - larger . provincial

- grants than do those that are rich
“in'taxable resources but have low

costs in offermg the basic education
program.

‘In-1968 "the provincial govern-

“‘ment. adopted -a" new education -

finance formula that modified sub-
- stantially the previously existing
" foundation -program of . grants. in
education. . This - new. education
finance formula (which is- still in
effect) is based on the concept of
‘average practice.’

-Essentially, the formula is. based -

on aschool district’s ability to meet
~ the cost of a basic education pro-

gram, which is defined as the prov-
~ince-wide average of approved cost
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per ‘instructional unit’ multiplied
by the number of ‘instructional
units’ in the district.

An ‘instructional unit’ consists of
30 elementary students or fraction
thereof, 20 secondary students or
fraction thereof, or 60 kindergarten
students or fraction thereof. A spe-
cial class of 15 students or fraction
thereof counts as 75% of an ‘in-
structional unit.’

Most (but not all) school districts
are required to impose the basic
provincial levy to finance their
share of the basic education pro-
gram. The difference between the
cost of the basic education program
for the district minus the amount
raised in the district by the basic
provincial levy constitutes the pro-
vincial grant to the school district
for the basic education program.

Under this financing formula
districts with poor tax resources re-
ceive higher provincial grants than
do those with rich tax resources. In
this sense, the formula does possess
one characteristic of a true founda-
tion program. It should be pointed
out, however, that since the cost of
the basic education program is
based on province-wide average
costs, districts with high operating
costs tend to be penalized.

In the sense that the cost of the
basic education program for any
district is based on ‘average prac-
tice’ and not on a district’s particu-
lar level of financial need, B.C.'s
financing formula is not a founda-
tion program in the true sense of the
term.

Some Have to Cut Programs

The use of average practice in de-
termining the cost of the basic edu-
cation ‘program means that high-
cost districts have to curtail pro-
grams and services or pay for these
items out: of supplementary local
revenue. Consequently, as Johns, a
noted American authority in public
school finance, points out: *. . .the
use of “average practice’ in a state
to- determine-the units of need for
the level of support for the foun-
dation program should be clearly
recognized as an obsolete-practice
that will not make it possible for
the  schools to meet emerging
needs.’ ‘

That many B.C. school districts
cannot provide provincial basic ed-
ucational programs and services for
their students under present pro-
vincial education finance policies is
a problem that requires immediate
attention.

In attempting to solve this prob-
lem several approaches are possible.
Since the areas of educational pro-
grams and services, education fin-
ance and educational administra-
tion are inextricably interrelated,
the provincial government could,
and possibly should, examine the
total question of programs, services,
finances and administration in edu-
cation in B.C. through a Royal
Commission.

If this holistic approach is not ac-
ceptable to the provincial govern-
ment, the government must recog-
nize publicly that certain districts
with above-average educational
needs and costs must accept a level
of educational programs and ser-
vices below what is generally con-
sidered a basic provincial standard.

Alternatively, the government
must modify its education finance
policies to provide extra assistance
to districts with above-average edu-
cational needs and costs.

Another alternative is-to under-

" take a comprehensive examination

of B.C. schoof districts to achieve
the objective of abolishing ineffec-
tive and inefficient districts and re-
placing them with districts that are
workable in both an-economic and
an educational sense.

During the past two years there
have been no public statements

from either elected or appointed

government officials to indicate a
willingness to establish a Royal

Commission on education, to make

special provisions for educational
programs and services in ‘needy’
districts, or to change present edu-
cation finance policies. :

As a-matter of policy, however,
the government has - encouraged
certain school districts, particularly
those with financial or program dif-
ficulties, to seek amalgamation wnth
neighboring districts.

As a result of this policy of persu-
asion, a number of reorganizations
have occurred. There remain, how-
ever, a large number of school dis-
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tricts that are experiencing difficulty
in offering adequate educational
programs with the financial re-
sources at their disposal.

Preliminary data from a study |
am now making show a strong re-
lationship between paucity of pro-
gram offerings, budget overages and
smallness of districts.” In short, B.C.
has a sizable number of school dis-
tricts that are not workable in either
an educational or an economic
sense.

To eliminate these ineffective and
inefficient districts, there should be
a comprehensive and systematic re-
organization of school districts, To
accomplish this reorganization, two
conditions are necessary: (1) a set of
criteria for determining school dis-
trict adequacy in B.C. for the 1970s
has to be generated for discussion
and consideration; and (2) the pro-
vincial government must assume its
responsibility for the creation and
maintenance of school district
adequacy.

Criteria Are Based on Values

Any set of criteria for determining
the adequacy of a school district is
based on certain underlying values.
Organizational sfructures are devel-
oped to maximize opportunities for
realizing the values on which the

‘structures are based.

Cunningham® has pointed out
that three basic kinds of values in-
teract to influence the development

_of school district structures: (1) pro-
.gram values—which emphasize di-

versity, flexibility and adaptability of

- educational programs; (2) financial

values—which . emphasize  effici-
ency, equalization of tax burden
and - local “initiative;” and (3)  con-

- sumer. values—which = emphasize
- citizen participation and sensitivity
"~ to local demands. ~

Any plan forschool district organ-
ization is based on a mix of these
three kinds of values. The degree of
emphasis in each of the three value

~areas will, of course, vary from one
province or state to another.

" In B.C., prior to the implementa-
tion -of Cameron’s recommenda-

" tions, the emphasis on consumer

~  values was reflected in the many
~ “small, - local districts that then
“~ existed. Equally apparent was- the
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de-emphasis of program and finan-
cial values as reflected in the poor
quality of most local educational
programs and the imbalances in tax
burdens among districts. Cameron’s
recommendations were designed to
place more emphasis on program
and financial values in the design of
adequate school districts.

The mary widespread political,
economic, sccal and educational
changes that have occurred in B.C.
since then necessitate a review of
the criteria that Cameron used for
judging school district adequacy.

In terms of today’s educational
needs, some of Cameron’s criteria
for judging school district adequacy
can be considered too limited in
scope. For example, Cameron made
no -mention of kindergarten ser-
vices or of community college ser-
vices in assessing the adequacy of a
district’s educational services.

Others of Cameron’s criteria are
still valid in a substantive sense, but,
to be useful in an operational sense,
they have to be ‘fleshed out’ with
specific operational - definitions
appropriate to today’s needs. To
illustrate this point, one needs only
to examine the most important of
Cameron’s criteria, i.e., that a dis-
trict should be ‘large enough to just-
ify a reasonably adequate schooling
from Grades 1to 12. . ./

This statement, to be useful, has
to be defined in operational terms.
That is, some guidance must be
given as to how many pupils are
needed today to operate, for ex-
ample, a comprehensive education-
al program in the senior secondary
grades, or what services in the field
of special education are required
in the elementary grades. :

In terms of the current political,
economic, social.and educational
situation in B.C., the major criteria
listed below, with their constituent

operational definitions, seem to be
suitable for use in judging the ade-
quacy of a school district. They are
designed to achieve a balanced mix
of program, financial and consumer
values.

The major criteria areas that
should be considered in judging the
adequacy of a school district are:
(1) scope of educational program;
(2) provision of adequate staff, ser-
vices and facilities; (3) provision for
community involvement; and (4)
economic workability and effici-
ency.

A school district should provide
instruction from kindergarten to
Grade 12 that will meet the varying
individual needs of the pupils of the
district. The program offered should
meet standards generally accepted
as basic for the province.

At the elementary school level, in
addition to the regular instructional
services offered, provision should be
made for programs to provide for
the physically and mentally handi-
capped, for health, guidance and
counselling services, and for remed-
ial services.

The district should offer a comp-
rehensive secondary school pro-
gram that will, first, provide a gen-
eral education for all students;
second, provide programs for those

students who wish to use their skills

right after graduation; and, third,
provide satisfactory preparatory
programs for those students going
on to post-secondary institutions.

Minimum Population Is 2,500

To mount this basic K~-12 program
a school district should -have a
school population base of at least
2,500 pupils, with the supplemen-
tary condition that at least one of
the schools in the district that offer
senior secondary instruction should
have at least 300 pupils in Grades
11 and 12, : o

At the present time 34 of the 76
school districts enroll fewer than
2,500 students each. The elimina-
tion of those districts with fewer
than 2,500 students would bring the
number of B.C.s school districts
down to 42. S

It should be understood cleariy,

- however, that 2,500 is the minimum
Continued on page 190
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7l'd had a week of sitting in with the
class teacher—now | was on my

own. Apart from 34 five-year-olds!

The class teacher was taking a
seven-week course; | was about to
taste the implications of the Plow-
den Report. Naturally | had fore-
bodings, but perhaps they would be
unfounded—small voices  with
which to compete. Tots busily draw-
ing  news pictures—idyllic!  Of
course there might be problems,
but after ten years of juniors they
seemed minimal. The clouds on the
horizon were small and fluffy.

First to call the -register and col-
lect dinner money. ,
_'Avril? Avri| Jones? Does anyone
" know why Avnl is not here?’ ..

‘That's ‘er’ A score of fingers -

point to a sweetly smiling cherub. -

‘Avril, you must answer when 1
call your name. If you don’t I will
think that you are away—then you
won't get your mark. I haven't, had
time to know you all yet.’

The cherub vanishes, to be re-

placed by a'screaming virago want-
ing only her mother.

“Abandoning the register | cuddle
the howling mite until her distress
subsides to'an occasional sob. A re-

quest for a handke(chnef meets w:th o

renewed wails.

- 'Miss ‘as tissues,’ offers a nelgh- -

bormg gentleman.
‘Where does she keep them?’
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BRIAN SWALLOW

Many men have wondered what it must be

like to b. confronted with a class full

of beginners. The writer, on exchange in
Vancouver, taught such a class in Britain

‘In ‘er bag.!

Having succored the distressed
female with my spare handkerchief,
| return to the day’s business. By
this time the majority of the class
have completed their news pictures,
their unconcern - epitomizing the

_frequency of such -episodes.

'Miriam?! v
‘Yes,”
‘Miss writes our news.’
‘Yes, -Vl ‘do* lt in a moment.
Gwen?’ :
<'Miss:writes it and we do it after

. 'Yes.! 'Carol?’ ...

~-The:register-can-always be done

Iater ‘The children must be kept oc-
“cupied. Thirty odd pictures clamor
and* flutter’ beforé -my  bemused

—gaze..Ten minutes. later—while still -
strugglmg with: luige ‘and unaccus-
~.tomed -print—comes the first, ’Can
~ I'read to you?' - o
- ““!Just-a’ moment.: ‘Now sit Stl” in
: our,own places whlle I count you,

rei ders—unt|| I have collected the
dmner -money.-By-which time the
‘bell rings for break. :

R ST L T T SETISP R e

Sir, will you undo my buttons— .
le—"nyrshoes? PIease tle my,

- (five-year-olds), and gives us a memorable
- -account of his experiences.

on the wrong feet.’
‘Where did you put your shoe
bag, Michael?’
‘Isn’t it on your locker, Jane?’
‘Now come on, Avril, change for
PE. Oh don’t start crying again: Here
you are, blow hard. We all have to
do PE.*
‘Put your foot up, Alan.’
. 'All right, Avril, but you’ll have to
do it tomorrow.’ 7 :
‘Now—are we all ready?’
Ten minutes of the period left and

~ we actually troop out to the play-

ground—dishevelled, " bewildered,
and victorious,
. Time to return!

‘I' wonder how quickly we can
dress?’

‘Buttons! Tie! Michael’s got his

shirt on wrong! Tiel' Somebody’s

taken my shoes! My dress is back to
front! Tie my shoes please! He’s got

" 'em. Miss says we've got to wear

ties. | can’t do mine!’-
‘Lunzh comes quickly!

So class time rushes on. Chtldren o
trip between my

rapldly from locker to sand tray to
Wendy .house—interests ‘and seats
changing - with ~ equal rapidity—
bricks falling—paint spilling (never

" mind, my trousers are not new)—
‘water

splashing———puddles under
chairs. ' ‘

‘Can | play with the water——you

‘said I'could after Anne?’

e e

legs—moving .

‘John spilled it. Can | read to you?
Can we play on the bars?’

‘Miss said we had to wear 'iaps to
play on the bars.

‘The mop's in the cupboard!’

Time to put on coats.

‘All ready for the bus?’

‘Alan’s gone to the toilet. Some-
body’s taken my coat.. | know . my
gloves was in my pocket.’

At last the children are dispatch-
ed. Now [ can set about clearing the
debris—ready for the next day.

As the term presses on the tempo
seems to slow—paints still spill—
ties refuse to knot, but Alan can tie
his laces. John notices that his feet
differ somewhat from each other.
Avril enjoys PE, and answers her
name with a smile! The walls lose
their vacant, baleful reproach and
blossom with color. Self-portraits—
life size—depict the smallest child
as taller than the door. Children
mature to individual entities. Smail
hands steal into large ones. Others, -
equally grubby, grip paint-splashed -
trousers. Organization dévelops and

- with it, rhythm. The children’s pip- - 7

ing tones are stilled by mere male
whisper.  The Wendy. house  falls
over--a fleeting interruption. Hear
30 children read—it really happens.
Children’s singing no longer flattens

to baritone accompaniment.

It cost me a pair of trousers—but .
it was worth 14 IR §-
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It requires trust and courage to cry in a group. Members who cry usually report
a joyous experience: others usually admire or envy the confidence demonstrated.

A HU IRROR

Is sensitivity training valuable for teachers?
Here are some strong points in favor of

and a few reservations about a group technique
growing rapidly in popularity.

184

¢'Sensitivity training’ has become a
meaningless expression or even a
sort of ‘dirty word’ in some circles,
and considering some of the activi-
ties that have been offered under
this name, it is not surprising. It is
for this reason that | am eager to
empbhasize what | do not mean.

| do not mean groups in which
members unload personal problems
on each other to get advice. | do not
mean groups in which a sort of wolf
pack attacks a member on a ‘hot
seat’ until it finds some weakness.
Nor do | mean groups that demand
that members change to conform to
some kind of group expectation.

What I ¢ advocate is something
like having a ‘human mirror'—a
group in which one member can try
new styles of behavior, knowing
that the others will honestly give
their responses. It is much like a girl
trying new hair styles in front of a
mirror, to decide which style cre-
ates the effect she likes best.

In actual practice, the styles that
invariably get the favorable reac-
tions are the ones that seem open,
honest and direct; while the ones
that get less favorable feedback are
those in which defensive habits dis-
tort and curtail self-expression. Thus
the member adds to his repertoire of
behaviors, and learns how they
affect those around him.

The training session is called a

The BC TEACHER



lab, since the group is literally a
laboratory of human beings, experi-
menting on and learning from each
other. Labs usually vary from 10 to
16 people, range from 20 to 60
hours, and are scheduled over a
long weekend or up to two weeks or
more. No agenda is prescribed; the
group must form its own. Conversa-
tions in the meetings are limited to
incidents within the experience of
the entire membership, and thus
only the things that happen in the
room after the beginning of the lab
may be discussed. Discussions - of
prior and private experiences are
tabooed. :

No words can successfully convey
the experience of being in such a
lab, but I shall try to give some illus-
trations. The earliest concerns of the
group might be a sharing of the ex-
perience of sitting in a group with

"nothing to do, and the anticipation

of what's ahead. A later, ‘tentative
approach’ stage might be illustrated
by the comment, ‘Jim, would you
take off your glasses? I'd like to see
what you look like without them.’
The speaker might learn, to his
dismay, that this simple statement
can be taken as ‘my glasses must be
ugly’, ‘he wants to know me better,’
or even ‘he’s trying to set himself up
as some sort of leader in the group.’
Toward the end of the group ses-
sion, statements are heard that sum-
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The three facing the camera, role-playing as students, report to the ‘teachers’

how it feels to be talked ‘across to,” ‘up to, and ‘down to.’

AOARIM

ERNIE FIEDLER

Dr. Fiedler teaches psychology
in UBC’s Faculty of Education.
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marize such new awarenesses as, ‘I
really see now that I've always as-
sumed that my concerns were more
important than other people’s con-
cerns. | even assumed you people
would think my concerns were most
important. No wonder people never
seem to want my friendship.” When
a few members of the group can
enter into this sort of self-evalua-
tion, it is easy and exciting for others
to follow.

Throughout the lab, a qualified
trainer is a necessity. He has three
main functions: (1) Sometimes he

186

must see that things happen—that
the group has meaningful experi-
ences. Labs need never be dull, (2)
He has to keep behavior within
some bounds. Lab training should
not be painful. (3) He needs to in-
terpret the events taking place in
the group, so that the group under-
stands them both in terms of the
interpersonat events and in terms of
the group as a whole. This cognitive
interpretation is very important in
helping the member retain the ex-
perience and benefits of the lab
after it is over.

To fall, knowing your friends will catch
you, builds psychological trust.

So how is this related to the train-
ing of teachers? It is training in in-
terpersonal interaction, which is
one of the most important aspects
of teaching. It is because real teach-
ing is essentially a process of human
interaction that we teachers have
not been, and cannot be, replaced
with machines. 1 shall try to offer
more specific examples.

An important cause of disciplin-
ary problems in classrooms is ten-
sion in the voice and facial muscles
of the teacher; participants usually
leave the lab visibly and audibly
more ielaxed. An important cause
of student resistance is the ‘know it
all’ teacher who makes them feel in-
adequate by comparison; partici-

Sensitivity techniques in the
classroom?

Some questions for the teacher lo consider:
® What are you trying to accomplish?
Is this an attempt to improve communica-
tions?

@ If communications are faulty, are there
alternative means of solving the same prob-
lems that do not incur the risk of precipi-
tating situations of high stress?

® Is there any sort of assessment built in
to judge the impact, good or bad, on
pupils?

pants usually leave the lab with
more of a sense of relatedness to-
ward all people, and less need to be
‘top dog.’

An important cause of lack of
learning by students is the fact that
many teachers seem not to listen to
them and respect their opinions;
participants usually leave the lab
having learned to listen better and
to take time to understand before
reacting. Students experience frus-
tration and failure because they fail
to understand the teacher’s instruc-
tions or explanations; participants
usually leave the lab having dis-
covered that the same words are in-
terpreted very differently by differ-
ent people, and that considerable
clarification is needed of what
seems to be a simple explanation.

A competitive relationship is acted out
through ‘shoulder pushing.’ Since neither
participant can be pushed to the floor
until he oends his knees somewhat, it is
a test of willingness to risk losing to the
other. (Dr. Fiedler is at lower right

of picture.)
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Teachers may be cut off and re-
jected by students for attitudes that
they have held for so long that they
have become unaware of them;
participants usually leave the lab
having been told of the attitudes
noticed in their words, mannerisms,
or tone of voice. An imporiant prob-
lem in staff relationships is the tea-
cher who sits in the staffroom telling
other teachers of his advanced phi-
losophies and techniques, without
discovering that his audience has
believed and practised the same
techniques for years; participants
usually leave the lab with more of a
need to get ‘feedback’ as they talk,
to know how they are being re-
ceived.

In addition to these gains in inter-
personal skills, the lab offers much
learning about groups and how they
operate, which learning can be ap-
plied to the management ¢f small
groups within the classroom, and to
staff meetings as well.

It is sometimes said that the be-
ginning teacher learns his subject
matter at university, and learns how
to relate to the class when he is on
the job. | suggest the reverse: is also
possible. One can learn to r=late to

others at university and learn the
subject matter on the job. Which-
ever is left to chance will be hap-
hazard.

For more than 20 years, this kind
of training has been applied, re-
searched and improved. It is being
used by groups ranging from the
U.S. ambassadorial service and
aero-space program to prisoners
and drug addicts. It is extensively
used in business, where its value
must be proven in dollars of profit,
It is used in cities to bring to- :ther
such groups as police and * groes.
In Vancouver, police, ‘hi- »ies’ and
‘straights’ are sharing a l.ib.

So what about teacher education?
I believe | am correct in saying that
the three large teacher-education
programs in the province all have
some ‘lab-type’ training. This is cer-
tainly true at UBC; however, it is far
from having general acceptance.
There are some cbvious reasons.
Neither the schedules nor the finan-
cial structures of the universities
lend themselves very well to this in-
tense sustained exposure. New sub-
jects are hard to get into a curricu-
lum, for old subjects are nearly im-
possible to get out,

Furthermore, as with every learn-
ing situation, some gain more than
others in a lab. Occasionally, espe-
cially when an unqualified person
leads the group, a member leaves
confused and hostile. The talk of
such people has cast some doubt on
labs. However, the lab as described
here, under a competent trainer, has
very little chance of doing any harm
to anyone. In fact, lab training has a
built-in check that other learning
situations do not. If a math teacher,
for example, robs his students of
their dignity, making them hate
school, adults, or authority in gene-
ral, the change is very gradual, and
safely concealed in the complexity
of the student’s life. The teacher’s
effects are very hard to recognize. If
a lab has a slow learner or a ‘turned
off’ member, that person quickly at-
tracts the help and concern of both
the trainer and the rest of the group.

Lab training is no panacea, to be
sure. But in our world of ever-larger
cities, schools and other institutiorn:s,
| know of nothing better to fight the
concomitant depersonalization and
alienation, or to deal with the gene-
ration gap, or to equip teachers to
share the joy of being human. §

In view of the increasingly widespread
opportunities being presented to the pub-
lic for experiences in small group ‘inter-
“action, the Section of Psychiatry now feels
-that it should offer physicians some guide-
lines that they may find of .value when
consulted. by patients, ‘teachers, parents,
etc., about the  advisability of enrolling
themselves or “children in such programs.

" The groups are claimed to make the
individual more sensitive or aware of him-
self ‘and -other peuple and to benefit his
-individua;-growth ‘as a person. They may
attempt to facilitiate his educational ach-
ievement.or to contribute to greater pro-
ductivity in his area of work.

"z The Section: of Psychiatry recognizes that

-these: are- all- valid -goals, - but wishes to
point. out 'that utilization of intense emo-
tional interchanges between people 'in
such " groups may- result in-adverse reac-
tions. These -may. take’ the form of per-
‘sistent - anxiety, depression, parancid epi-
sodes, psychotic reactions, suicide, marital
breakup and disruption of previously ade-
- quate patterns of behavior.

“In_advising anyone about such groups
the physician should encourage the person
“to: ‘enquire “into -the" following points in
‘relation to any particular group: .

Sensitivity Training for Non-Medical Groups

(a statement proposed by the Section of Psychiatry
and endorsed by the B.C. Medical Association)

1. GROUP LEADERS

The leader of such a group must have a
professional qualification in one of the
health fields or have had adequate and
extensive training = specifically in group

.work at a recognized center under recog-

nized teachers; e.g, National Training
Laboratory Institute. He should be a stable
individual who has, through training or
therapy, resolved his own conflicts. He

~ must have a thorough knowledge of psy-

chopathology in order to be able to screen
out applicants who are unsuitable. He
must be able to recognize and deal with
abnormal - processes and - situations ~ that
arise in the group, and must be willing to
refer individuals in the group for profes-
sional assistance should the need arise. He
must be-prepared to accept responsibility
for thie members of the group and. for the
kind of adverse reactions listed above
when these are related to group activities.
He must not require a group member to
sign-a waiver absolving him from this re-
sponsibility. Finally, he must be able to
bring about satisfactory termination for all
in the group, or arrange necessary follow-
up if this is not possible.
2. GROUP MEMBERS

Individuals who themselves wish to ‘join
in such groups should have. fairly stable
personalities and should not be involved in

Their joining the group must be voluntary

anv on-going psychiatric treatment and
should not be in the middle of any major
emotional crises. They should not be suf-
fering from any serious physical condition.

and must not be under pressure from any
superior if the group experience is related
to their work or school. Each group mem-
ber must be individually assessed for selec-
tior, and in the case of children, parental
consent is necessary.
3. GROUP CONDUCT

The group should be carefully selected
and the goals and purposes of the group
should be specifically outlined at the be-
ginning. Modes and limits of behavior
must also be formulated and stated at the
beginning of the group. Confidentiality of
each and every member of the group
must be assured.

If the physician directs the individual to
make enquiries * of  the ' potential ~ group
leader on the above points, usually enough
information should then be available for
a considered decision "to be made on
whether. or not- the .individual should ‘join
such a group. In cases of doubt, the Sec-
tion of Psychiatry could be consulted on a
confidential basis. )

Conrad J. Schwarz, M.B., .Ch.B.,
Chairman.
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- ¢My first teacher wore cotton un-
derwezy. Her pale, crinkly hair was
pinned back in a bun topped by a
black velvet bow. In winter she was
a ball of dark fuzzy wool and over-

" shoes. She probably had a Grade 10

education and some teachmg in-
_strL.ctlon. -

My grandsons teache. is a gor--

,geous creature in minidress. Her
~blonde hair ‘cascades ‘around her
“shoulders and on _rainy days she
““comes packaged in fluorescent cel-

R f'f-‘lophane and boots by Sistini’D. She '
. is a university graduate,
- In spite of their dlfferences, these,
‘_ﬁ_two teachers share a mystique not
,I'Uncommon to Grade 1, taachers, a

: 'quahty that .captures. the energetic

: ‘Ic')ve and’ adoratlon of asmall child. -
. the™ nostalgla, :
. .,‘{school as’| remember it,in rural Al-

Screemng out.

—”berta, 1917-18, was exciting. It was

a meeting place, an mtroductton to

The authoris a free—lance wnter
in Vancouver

blackboards and chalk, books, il-
lustrations in color, poetry readings,
new songs, pumping the organ foot
pedals to produce an effervescence
of sound, the tremendously satisfy-
ing sound of marching feet on bare
boards, King George  the . Fifth,
horse~racing, the fearful mass of
blood red organs and skeletal bones
inside. our skins as depicted in a
book on health, numberwork and
gold and silver stars,

The grounds of .our school, two
acres of trees and grass, were origi-
nally par: of a 160-acre farm. Our
school bunldmgs did not belong to
the government, but to each one of

us mdlvndually there was a barn for -

our horses, ‘two outdoor privies, a

_pump, a “woodshed and an “ax. "

When the weather grew cold all of
us helped to-carry in the rounds of
poplar_logs that fed the black iror
heater that stood in a corner of the
one-room school house.

* Our community, a Canadian con-

glomerate, was heavily weighted
with Scandinavians, but it was not
unusual for a child to arrive among
us knowing only German, or Hun-
garian, or Belgian or some other
strange tongue, so we became pai-
tially unilingual and interpreters of
these lanquages into English.

Our parents hauled the lumber
for the school buildings, erected the
studs, squared and leveled, sawed,
hammered and painted. When the
black stove-pipes filled with soot, or
the fir floor needed oiling, it was our
parents who did the job. In the six
years | attended classesthere, no

window was ever broken. A ball

through - a wmdow would have
meant accompanymg your father to

‘school with a new pane of glass and

putty—and none of us wanted to
risk that.-
Having eight grades in-a snngle

room was not all bad for the stu-

dent, and access to a limited num-
ber of books, particularly when

The BG TEACHER
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a storm

A nostalgic look at the one-room rural

school of 50 years ago

mbst'of the beoks Were well known =

classics, worked a kmd of mlracle of

S f‘|ts own.:

By the tlm(, I started school 1
_could read’ and ‘write - Norwegian.

""vﬁThns early instruction by my mother

was very elementary and :did not

- prepare :me for the delights of a
~roomful of children-whose ages ran
" from six to sixtezn. In no time at all

" ‘and with little conscious effort, | was

reciting. from’ memory. extracts and
whole:pages irom the daily reading

,rlessons going on around me.:And,
like today’s. childrex; we were not
verse to turning off the thlngs we

|dh’t want to, llsten 0.+

EBRUARY. 1971

itoed

rmoved up to the. seventh grade ‘
the September:Miss Evans, an ex- -
: f-change teacher. from Birmingham,
[ ;to our school t0'

M;gs Evans shook the commumty " 1
ith. her appearance in ‘pastel Eng- -
ish knits (we had. recently been in-

roduced to whole cIoth), round-:

acher
0 stirred u

slippers (pointy toes and
French heels were high style with
us) and a total rejection of face
powder and rouge (we had just dis-
covered, via Eaton’s catalog, the
magical qualities of white powder
and rose-red cheeks). -

Miss Evans was a disappointment

_to enterprising fathers in search of

an-educated - daughter-in-law, and
an extravagant user of soap and hot
water. Through the grapevine we

. discovered that she daily took a bath

and brushed her teeth, also dally,

" with ordmary table salt. -
Pandemonlum broke. over our

normally quiet classroom as Miss

" Evans dealt unsuccesstuily with our

dlfﬁcult names—40 names, double

- that with the surnames, at jeast two- ~
thirds of them unpronounceable to
- this strange, young-old woman be-

hmd the familiar.oak desk. -
- Our first roll call ended in disas-

'fter and'we didn’t have another one
for ages In the meantime some ex-

r’ ™y
(a

traordinary things were happening.

Shakespeare had written pages of
dialog that wasn't all that bad when
you put actions to the words. By the

time we interpreted Miss Evans’s '

Birmingham English and improvised
costumes and gestures, we had

several swinging scenes going, and

we grew less hilarious and more
concerned with the.proper execu-
tion of the play.

Evans said we had enough vonces :

to do part singing and so; in place
~ of O Canada and God Save King

George, we sweated over scales and
phrasing. We fought for the privi-
lege of staying after school to prac-

tise at the organ.

. We constructed a book, illustrat-
ing our handprinted copy, sewing
and binding the -pages, covering

-cardboard with ‘cloth .and glumg

down the endpapers.

We turned into amateur botamsts S
and collected not only W|ld flowers, - - -

- butalso every kind of green growmg
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thing native to the central Alberta
countryside. Our finest specimens
were placed between layers ot
newsprint and then, a week or 10
days later, we mounted and fabeled
the dried product, giving even the
weeds an identity, among them net-
tle, shepherd’s purse, Russian thistle,
yellow mustard, wild oats, stink-
weed and mare’s tail.

Our surroundings took on new
values and our estimation of Miss
Evans rose. And then she introduced
us to germs. To combat this invisible
nothing we were supposed to bring

our very own bar of soap, a towel
and drinking cup to school. Forty
bars of soap! There wasn’t that
much soap in the whole community,
somebody said.

‘It's because of the germs,’ | told
Mama.

What was wrong with the gal-
vanized water pail and dipper?
Germs.

Why wash our hands before eat-
ing when we hadn’t done a thing
except write with pencil and paper
since the last time? Germs.

We were willing to concede that

cleanliness was next to Godliness,
but the several towels, cups and
soap gathering dust on a shelf some
weeks later were mute evidence of
Evans’s single failure.

Into the life of every child one or
two teachers move like sunlight
through rain. When Miss Evans left
at the end of the school year we pre-
sented her with an expensive ivory
powder box complete with feathery
puff. In retrospect the gift seems
strangely ill-conceived, but we gave
it to her with love and she was a
highly perceptive individual. §

A Major Reorganization
Continued from page 181

number of students required to pro-
vide a basic educational prgram,
To provide optimal educational ser-
vices to students of all ages requires
a pupil population pool of about
15,000 students.

This number is required to ensure
an optimal educational program
“that would make provision for not
only basic K-12 programs, but also
¢ such other services as post-secon-
--dary education, psychological ser-
vices, consultants in subject spe-
cialties, etc. At present there are
only seven school districts (Surrey,
* Richmond, Vancouver, Burnaby, Co-

",iqmtlam -North - Vancouver and

" 'Greater Victoria) with:pupil enrofl-
ments of more than 15,000 pupils,
- and the capacity to offer optimal
- educational services.

For-the 69 districts -that have en-
roliments: of ' fewer than 15,000
pupils, two possibilities exist that

= would enable them to offer optimal

.- ‘educational services. -The _first of
~:-these'is for'a number of contiguous
. -school- districts to amalgamate to
- form a-larger school district with an
“increased pupil population pool.
“The other-is for a group of school
districts to form’ a reglonal school

’dlstnct

"A‘regional school,dlstrlct is simply

a grouping of a number of local

- school districts to build up a suffi-
~ciently. large pupil population pool

. to-enable the regional school dis-
- trict'to engage in providing needed

services that are beyond the capac-
Ity of the local districts individually.

The regional district would be
governed by a regional board com-
posed of representatives from the
participating locai school districts.
The board would have no indepen-
dent taxing powers, but would draw
up a budget for scrutiny and appro-
val by the local district boards.

Some of the educational services
provided by the regional school dis-
tricts would include the following:
(1) regional colleges; (2) vocational
schools; (3) compensatory educa-
tion; (4) ancillary instructional ser-
vices, e.g., ETV; (5) in-service edu-
cation; (6) educational planning;
(7) group purchasing; (8) school
construction; and (9) salary negotia-
tions.

The major criterion that should
be used in determining the ade-
quacy of a school district is the one
that has just been reviewed; that'is,
the scope of the district’s education-
al program. All other criteria are; in

a sense, of secondary importance.

In terms of educational staff, a
school district should have a super-
intendent of schools who gives full
time to the administration and sup-
ervision of ‘the district’s affairs.: He

_should be.the chief executive offi-

cer of the school district and be
fully accountable to the locally-

elected board of schqpl trustees. He'

should have adequate educational
and administrative support to carry
out his functions.

At the district level, educational
staff is needed for curriculum devel-
opment, instructional improve-
ment, teacher recruitment, pupil

personnel services, health educa-

tion, community interaction and re-
search activities. Adequate non-
educational staff is needed in the
areas of business administration,
school transportation, building
maintenance, food services, etc.

All the teachers and administra-
tors of the school district should be
fully certificated. The district should
have specialists in music, art, physi-
cal education, special education,
counselling and library. All the ed-
ucational staff in schools should
have available to them services of
non-professionals, either paid or
volunteer, to assist them with those
tasks -that are non-professional in
nature.

Finally, the school district should
possess school facilities that are up-
to-date, weli-equipped and in good
repair. The facilities and equipment
provided should be adequate in
terms of their adaptability to chang-
ing needs in curriculum, teaching
strategies and school orgamzatlonal
pract:ces

One of the major. problems of

school district organization is how -
“to obtain a local school district that

is large enough to be educationally
adequate and economically -effici-
ent, yet small enough to retain a
sense of community identity -and

involvement.- Many educational-au-- -

thorities believe that it is important
that school districts be built around
‘natural  communities’ - that - have
common interests and concerns in

education. This enhances the pos-

sibility that -schools -will become

constructive outlets for community -
enthusiasm and prlde
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Are you getting through to them?

Pop festivals. Psychedelic colors. The Beatles. From the
time they leave class on Friday “till you see them again,
these are the kind of high-powered stimulants
your students arc cxposed to. Come Monday
morning the problem of keeping them
interested is back in your lap.

Today audiovisual material is readily
available, and we all know it really works
The Kobak ExTaGrAPHIC Slide projector
and filmstrip adapter offer the versatility
you need to show this material —easily
and quickly. You can switch from slides

to filmstrips and back again in a matter of seconds,
simply by removing the projector lens and inserting
tres the filmstrip adapter.
"“‘“‘““m""”::’” IUs the s:mrl \")uy to stretch your A/V dollars,
and an interesting one for your students,
For more information call your
Kodak A/V dealer, he’s in the
Yellow Pages or write:

Motion Picture and Education Markets,
CANADIAN KODAK SALES LINITED
Turonto 1§, Ontano
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It is difficult, however, to define
‘natural communities.” Any one of a
number of definitions possesses cer-
tain inadequacies and, in addition,
definitions are subject to changes
in meaning over time. What is moré
important than trying to define
‘natural communities’ is to provide
for greater involvement of citizens
in the affairs of communities.

This involvement is particularly
important in education because
schools are institutions that serve
the total community. What are the
benefits of a greater involvement of
citizens in commiunity affairs, par-
ticularly education?

First, such involvement provides a
way for citizens to help shape the
direction and form of their public
institutions.

Second, involvement develops
more interested and better in-
formed citizens. ‘

Third, groups with special needs
and interests are more likely to have
these needs and interests con-
sidered if the groups involve them-
selves. ,

Fourth, public dialog is the most

W HOME OF THE KLONDIKE

satisfactory way of reconciling the
interests of conflicting groups in a
pluralistic society.

Last, an involved and informed
citizenry is society’s best form of
protection against the development
of a society with institutions totally
controlled by professionals and
bureaucrats,

The American sociologist, Cor-
win, puts it this way in discussing
the situation in education: ‘The real
threat to democratic contro! over
education is not the diminishing in-
fluence of local boards in favor of
regional or super boards, but con-
trol by experts, a problem that pre-
vails at all levels of government.”

Thus an important criterion for
judging district adequacy is the ex-
tent to which the citizens of the dis-
trict are involved in educational
affairs and to what degree this in-
volvement results in citizen identi-
fication with the district and its
schools.

One of the fundamental purposes
of school district organization is to
bring together certain financial re-

_-and principalships.

recognized university;

TEACHING OPPORTUNITIES

“Teaching positions will be available throughout the
Yukon's school system effective September 1, 1971 at
the primary, intermediate, and secondary levels.

_ Some administrative opportunities i the areas of Modern
Languages, English, Mathematics/Science, Geography
and History may aiso be available including vice-principal

* To ensure consideration applicants must:
1. have completed a minimum of two years study at a 7

2. have completed at least one year of teacher training
at an approved teacher training institute;

3. bein possession of a valid teacher's certificate from
one of the provinces of Canada;

4. 'submit acompleted application form prior to February
15, 1971 along with required support documentation.

Salaries range to a high of $15,230 per annum with new
rates to be negotiated effective. September 1, 1971. Full
credit is granted for relevant teaching experience.

7 Please do not submit career resumes; application forms are available from:
GOVERNMENT OF THE YUKON, Personnel Department P.O. Box 2703, Whitehorse, Yuken Territory

g2

sources needed for educatior:al pur-
poses and to use these resources
effectively and efficiently in operat-
ing the educational program of the
district. Consequently, any list of
criteria for school district adequacy
must consider how well a district
can perform this economic function.

With regard to economic worka-
bility, a school district should be
large enough to have a tax base that
has some breadth and depth. One
cannot have districts existing side by
side with highly disproportionate
tax resources, It was the inequality
in tax resources among B.C. school
districts that prompted, in part, the
establishment of the Cameron Com-
mission in 1944. As a result of the
implementation of the Cameron Re-
port’s recommendations, a great
deal of financial inequality among
districts was eliminated.

Examination Must Be Continuous

Changing economic conditions
create the necessity for a continuing
examination of a school district’s
economic justification. To remain
economically feasible, a district
must have hot only breadth and
depth in its tax base, but also some
potential for future financing in
terms of community growth and
economic developments. The State
of Washington, for example, regards
$100 million as the basic assessment
valuation a district should possess to
meet the criterion of economic
feasibility.1?

Whether or not a school district
spends its money economically is an
additional factor in determining”if
the school - district possesses ade-
quacy. On this question, there is a
strong, though not completely lin-
ear, relationship between school"
district size and economy of school
district operation. Morphet, Johns
and Reller'! suggest that in districts
with fewer than 1,200 pupils, high
costs act as a deterrent to improving
educational opportunities. How-
ever, in districts with more than
50,000 pupils, costs tend to rise
again. -
Fitzwater has succinctly summar-
ized the nature of the relationship
between district reorganization and
economy of operation thus: ‘Reor-
ganization is not an economy mea-
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sure in the sense of reducing total
school expenditures and cutting
local tax rates. . . it is a means of
getting more and better education
per tax dollar expended. . ."*?

It has often been assumed that
the quality of educational programs
is directly proportionate to the
amount of money spent on them.
Were this true, many small districts
would be providing programs of
high quality. In most cases, the high
per pupil cost in the small district
is caused in part by the inefficiencies
of operation resulting from the
handicap of smallness.

Currently in B.C. a sizable num-
ber of school districts are experienc-
ing difficulty in offering adequate
educational programs and services
with the financial resources that are
available to them. There are data
that suggest that a systematic and
comprehensive reorganization of
school districts would provide not
only educational benefits, but also
economic benefits.

The responsibility for creating
and maintaining workable school
district units is quite clearly a pro-

vincial one. It is unrealistic and un-
wise to think that school district re-
organization on a provincial scale
can be accomplished rationally
through the initiative of local school
boards. There is considerable re-
search evidence to suggest that
school boards oppose district re-
organization even when the educa-
tional and economic benefits to the
school district are quite apparent.!®

Indeed, an example of the block-
ing by social localism of needed
school district reorganization occur-
red recently. A study* | did a year
ago demonstrated clearly the edu-
cational and economic benefits that
would accrue to School District #21
(Armstrong-Spallumcheen) if the
district were amalgamated with
Schaol District #22 (Verron). The
recommendation for amalgamaiion
was rejected outright by the Arm-
strong School Board.

To repeat, the responsibility for
the creation and maintenance of
adequate school districts is that of
the provincial government and not
that of local school boards or any
other agencies. To fulfill this res-

pensibility, the provincial govern-
ment must undertake a comprehen-
sive and systematic study of school
district  reorganizational needs
throughout the whole province; de-
termine school district adequacy
through the use of a defined set of
criteria appropriate to the times;
make known its findings; and then
implement these findings. In fulfil-
ling this responsibility, the provin-
cial authorities should, of course,
consult at appropriate times such
interested groups as teachers’ asso-
ciations and school boards.

There is, then, every reason to
suggest that a comprehensive and
systematic reorganization of school
districts in B.C. could produce sub-
stantial educational and economic
benefits to the people of the prov-
ince. The fact that we live in a time
when our educational needs are
massive and our taxable resources
limited makes imperative the need
‘or a reorganization of the prov-
ince’s school districts to produce
maximum educational benefits with
minimal economic outlays. §
References available on request.

request.

prices for quantit

FOR COUNSELLORS AND STUDENTS

CAREER PLANNING, a student text for senior high school students.
by Gerald P. Cosgrave, Ph.D., Psychological Services, York Univer-
sity and William W. Dick, Ph.D., Director of the Counselling Depart-
ment, University of Waterloo.

New Editions of Sixteen Guidance Centre Monographs.
PLASTERER, BiOLOGIST, HORTICULTURIST, COMPUTER PRO-
GRAMMER, PSYCHOLOGIST, BUS and TROLLEY COACH OFERA-
TOR, MEDICAL ILLUSTRATOR, AIRLINE STEWARDESS, DENTIST,
BEEKEEPER, ACCOUNTING CLERK, LOCOMOTIVE ENGINEER,
FLORIST, BANKER, RADIO and TELEVISION SERVICE TECH-
NICIAN, RECREATION DIRECTOR.

A list of the 200 monographs for Canadian students and details of
y purchases of these monographs are available on

CANADIAN UNIVERSITIES and COLLEGES, 1971.

The official Handbook of the Association of Universities and Col-->
leges of Canada, with details of all Canadian university courses, ad-
mission procedures—over 600 pages.

. 1970-71 Catalogue with list of standardized tests available from

GUIDANCE CENTRE

The College ot Education, University of Toronto,
1000 Yonge Street, Toronto, Ontario, Canada

Price: $2.00 (postpaid)

Price: $ .25 per copy

Price: $7.50 (postpaid)
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sWe owe children, according to
Caleb Gattegno, the right to de-
velop the powers naturally within
them. This is really what education
is all about, isn't it?—at least in the
original Latin sense of ‘educare,’ to
draw out or to lead out. The power
or the capacity is potentially within
the child; the function of the tea-
cheris to nurture it, to help the child
develop it to its maximum potential.
Is this not the function of every
teacher?

The first general power within the
child, Gattegno suggests, is the
power to ignore certain stimuli and
to choose to respond to others.
After all, as William James sug-
gested years ago, the child is born
into a blooming, buzzing confusion.
He cannot possibly cope with all the
countless sounds, sights, touches
and tastes impinging on his senses
until and unless he somehow learns
to sort them out, to discriminate.

This capacity to discriminate de-
pends in its turn on one’s becoming
aware that some things are different
and others the same, or similar. This
makes  understanding possible.
With understanding one can delib-
erately choose to ignore differences
and to stress likenesses.

This is my plea—let’s concentrate

not on the differences in children,
but on the ways in which they are
alike.

I do not for a moment deny or
decry the differences in children or
suggest that our concern to respect
every child as a unique individual is
misplaced. | do suggest that the dif-
ferences are too many, too complex,
effectively to be dealt with directly.
Much more manageable is the task
of dealing with samenesses and we
can do it in such a way thzt differ-
ences will emerge.

In what respect are children the
same? Obviously in the fact that
children all belong to the same ani-
mal species. All are homo sapiens.

I keep coming across various
forms of the statement, ‘Children
learn in different ways,’ and | want
to protest, ‘Dammit, you're forget-
ting something. All children are
human animals. All human animals
learn in fundamentally the same
way, the human way. There really
can be only one educational pro-
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cess, which must apply to all human
animals, at all ages. The old man of
80 must learn in the same way as
the babe of six months.

‘Surely you can observe all kinds
of differences as human beings go
about the job of learning. Some
plunge into learning with zest, some
with great hesitation or not at all.
Some prefer (if they have a choice)
to learn by listening, or by seeing,
or by touching, or by tasting. All, not
just some, to learn anything worth-
while, must learn 7 doing (a better
expression than ‘learn by doing’).
They display great differences in
what they want to learn. These dif-
ferences are very real. But to try to
respond to them is to impose on

Mr. Ovans is the BCTF General Secretary.

ourselves impossible tasks, We end
up, as Marc Belth has suggested,
making teaching a travesty of an art
form—everyone doing his own
thing. So let’s ignore the differences
and work on the samenesses.’

The human animal is designed to
function as a learning animal. This
is his strength—that he can and may
learn—and also his weakness—that
he may fail to learn or that he may
learn things that will harm him. The
teacher’s charge is to help him learn
to learn, to learn to learn things that
will enhance him. We say it; let’s
mean it.

If we are to help children ‘learn to
learn,” we must learn to build on
strengths and try to strengthen in all
children the functioning of their
eyes, ears, voice boxes, muscles and
brains. We must do this so that ali
will come to see more clearly, to
hear more acutely, to speak more
communicatively, to move more
surely, to think more rationally, and
thus to live more appreciatively.

We will seek to extend the natural
powers of children, which, accord-
ing to Gattegno, include the power
to extract (finding what's common
among many variations), to abstract
(dealing in symbols), to transform
(changing one symbol appropriately
into another).

The idea that a child’s natural
powers can be extended is a very
interesting one. Consider that:

1) Through learning to use the tech-
nology we can extend the eyes, as
with the telescope, the microscope
and the TV camera; or the ears, as
with the amplifier; or the hands, as
with tools; or the muscles, as wiih
motors. -

2) Through learning languages we
can extend the range of communi-
cation. Communing with anyone
whoever lived and wrote or was
written about, communing with
anyone in any part of the world, is
made possible.

3) Through learning to symbolize
and to operate through symbols we
can extend the power of the mind.
4) Through learning to be imagina-
tive with faith and hope, we can
hold out and work toward a vision
of the future that can extend our
very humanity.

These powers that teachers may
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OISE's multi-madia kit about the age of the Great Depression has been tested in
over 250 schools In Canada and the United States. it has been used from Grade 2

to Grade 13, and in History, English, Art, Home Economics, Man & Soclety, and
other courses.

The Thirtles Box welghs over 12 Ibs. It contains hundreds of Items, Including 9
phonograph records, 22 colour slides, 4 black & white filmstrips, 1 audio tape (60
minutes), and a very large assortment of posters, newspaper pages, pamphlets,
postage stamps, recipes, blueprints, postcards and reproductions of paintings.

A 1€0-page report on the 1930's Box is available from OISE Publications, price
$1.25, Here are two extracts from this report.

“The kit is completely unstructured. It is simply a boxful of materlals
about the 1930s; a cross-section of an era; an almost random selection of
source documents. A student who opens the box finds himself in much the
same situation as someone who prizes open the Iid of an old trunk In the
attic which has remained locked for forty years, He Is faced with a jumble
of relics: old photographs, letters, newspaper cuttings, souvenirs, and so
forth. He has to try to reconstruct the past from the bewildering mass of
data, to create order out of chaos; to discern patterns anc relationships, to

sort and classify, correlate and verify - in short, he has to behave like an
historian.

--...The students start to sort through the box; some of them pick out slides
or filmstrips and begin to project them on the walls; others play the
records or the tape; another group may prefer to spread out the printed
materials or the posters....The effect Is a sort of chaotic and random
immerslon in sounds and images of the Thirtles. The Horst Wesse| song
competes with a speech by R.B, Bennett or a Longines commercial. Slides
of paintings by Salvador Dall and Grant Wood vie with flimstrips of Okijes
and starving negroes. Images of millionaires’ yachts are juxtaposed with
photographs of soup kitchens and Hitler Youth rallies. The voice of Yukon
King drowns a speech by the Prince of Wales. An overhead projector
transparency of American and German fasclst symbols splashes over the
celling, Orson Welles announces that the Martians have landed,”

Ontarjo Price $50
Anywhere Else Price $100

Make cheques payable to The Ontario institute for Studijes in Education
Address orders to:
8OX

The Ontario Institute for Studies in Education
252 Bloor Strest West
Torento, Ontarjo, Canada
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@ Land travel arrangements or destination
® What clothes to take )
@ Visas and passports '

682-4272

808 West Hastings St., Vancouver 1, B.C.

On your Teacher Charter are you concerned about:

WE ARRANGE ALL THIS AND MORE FOR YOU. AT NO EXTRA CHARGE. CALL US TODAY.

© Hotels

® Gourmet eating spots and places to see
@ Foreign currency

Exclusive American Express Representatives

1,000 American Express Offices to sarve you
around the world

.Medicine Hat Roman Catholic
. Separate School District No. 21

requires a a :

_-SUPERINTENDENT OF SCHOOLS
“This "progressive School District in the City of - Medicine
Hat, Alberta employs ninety-two. teachers in seven schools,
The:schools offer a:wide curriculum to one thousand nine
hundred (1900) - students: in 'Grades - one through twelve
Inclusive, == : mo . -

A masters degree in Education or-equivalent and admini-
strative experience are necessary requirements.
" When applying, ‘ please provide -a comprehensive resume.
- State expected salary and supply references to:
I ‘SUPERINTENDENT OF SCHOOLS
Medicine Hat Roman Catholic
L Separate School District No. 21
::1. 13 - 7th Street 8.E., Medicine Hat, Alberla

.. Applicatl wlill be pled up to March 15, 1971.
* Duties to commence in Jyly 1971, -

, BWELTA S
School District No. 37

Delta School District is at the South End of the George
Massey Tunnel, just across the river from Vancouver, and
has welt equipped, attractive schools of advanced design.
INTERVIEWING
School Board Office
Thursday, March 18, Monday, March 22
and Wednesday, March 24, 1971
Georgia Hotel (Windsor Room) -
Easter Monday and Tuesday, April 12 and 13, 1971
INTERVIEWS BY APPOINTMENT ONLY
Mr. R. F. Thorstenson, District Superintendent of Schools
4629 - 51st Street, Delta, B.C.
Telephone: 946-4101, Local 37
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‘Grades and Subjects taught

B LIFE INSURANCE
TEACHING AIDS

for use in your Classroom

BOOKLETS

Life Insurance, a Canadian Handbook: 1968. 104 pp., illus.
English ond French. Explains the fundamentals of life insur-
ance, company operation and investment policy, personai
financial planning, etc. One copy to a teacher,

The Story of Life Insurance: 24 pp., illus. English, Discusses
history and explains facts for students. Available in quantity.
Life Insurance: Dollars and Sense: 20 pp. English and French.
Answers questions frequently asked by the general public.
Available in quantity,

Prublems in Life Insurance: English, Teacher-student workbook
unit for business practice and mathematics classes. One unit
per teacher, Student portion in quantity. ‘

Sets, Probability and Statistics: 36 pp., illus. English and
French. Explains the mathematics of life insurance. Available
in class sets. Single copy of Key to each teacher.

Careers in Life insurance: 24 pp., illus. English and French.
Discusses the careers in the life insurance business. Available in
quantity,

Actuary: 12 pp. English and French. Outlines career oppor-
tunities and educational requirements, Written by the Cana-
dian Institute of Actuaries. Available in quantity,

A Career for You in a Life Insurance Company: 24 pp. English
and French. Outlines career opportunities for university gradu-
ates. Available in quantity.

The Family Money Manager: 8 pp. English. Outlines funda-
mentals of money management. Useful for classroom discus-
sion, Available in quantity.

A Miss and Her Money: 24 pp., illus, English. Tips on earning,
budgeting and saving for teen-age girls. Available in quantity.
Money in Your Pocket: 24 pp., illus. English. Fundamentals of
money management and life insurance for teen-age boys.
Available in quantity.

You and Your Family’s Life Insurance: 28 pp. English, Describes
the life insurance role in family and individual security. Avail-
able in quantity.

Man and His Money (Economics and You) Series 1 and 2:
Each 24 pp., illus. English and French. Witty articles explain-
ing economic theory; for senior high school students. Available
in quantity, free.

French, in one volume, is entitled Le Fric et Yous - I'economie
sans douleur,

FILM STRIPS

The Career of Life Insurance Agent: Colour, 47 frames. Eng-
lish and French. For use in guidance classes. One print and
one manual to each school. .

The Life Insurance Story—Part 1: Colour. 34 frames. English
and French, An introduction and history of life insurance. One
print and one manual to each school.

The Life Insurance Story—Part 2: Colour. 42 frames. English
and French. The various forms of life insurance, policies and
uses, One print and one manual to each school.

The Life Insurance Story—Part 3: Colour. 30 frames. English
and. French, Life insurance company operation and foreign
business. One print and.one manual to each school.

You and Your Food: Colour, 28 frames. English and French.
Instruction on good eating habits, nutrition and food value.
One_print and one manual to each school.

To obtain any of these .FREE. teaching aids, simply tear out this
advertisement, indicate items desired, marking quontity needed for
each, and fill in the:information requested below (please print).

Neme of Teacher ordering .

Neome of Principal

Name of School
Address of School

Enrolment of ) S;:H:;ol

Send your order to:

EDUCATIONAL DIVISION
THE CANADIAN LIFE INSURANCE ASSOCIATION

- 44 King Street West, 15th Floor
‘Tcronto 1, Ontario ) -

teach . .. train . ..
more effectively

Put
ViM
into
your
overhead
projectuals.

CHART-PAK's® Visual Instructional Materials Kit iets you
fit standard transparencies to your particular classroom
needs, lets you create original projectuals, without costly
equipment.

VIM Kit contains everything you need ... and easy to
use! Chart-Pak's pressure-sensitive solid color and pattern
tapes, pre-printed symbols, Deca-Dry® transfer lettering,
Contak color tints, shading films and all accessories are
included. Using is believing . . . write for complete VIM Kit
information.

CHRRTPRK ROTEX

Distributed vy:

THE GEO. H. HEWITT CO. LTD.

944 Richards St., Vancouver 2, B.C. Tel. 682-5861

Another New
Festival
Edition

RAMED AIND JULIET

Editor:  Kenneth Weber
Director’s notes: Michael Langham
Theatrical designs: Tanya Moiseiwitsch

Like THE MERCHANT OF VENICE and JULIUS CAESAR
recently published, ROMEO AND JULIET (an all-Cana-
dian publication) features a full dramatic text with notes
as edited by a leading Canadian teacher of English —
Director’s notes — Director's commentary on each
scene — The story of Stratford Festival Stage — Au-
thentic illustrations of costumes and stage designs —
a study of the times, theatre and audience of Shakes-
peare along with thought-provoking suggestions for
further discussion.

The Festival editions, present a dramatically fresh ap-
proach to the study of Shakespeare and are prepared
under the general editorship of John Stevens, Coliege
of Education, University of Toronto.

For order information, write

SCHOOL BOOK FAIRS
LIMITED
145 Front St. E., Torqntg 2, Ontario
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~_vironment

" learn how
‘socially.

L g h e R 58 0 S

seek to extend in others are powers
they would wish to extend in them-
selves. They are developed through
a process of education that is the
same for pupils and teachers alike.
To be human is to be educable,

Professor Rene Dubos, in a book
called So Human an Animal, makes
clear to us that there are universal
human characteristics on which
man’s educability depends. We
cannot extract from them blueprints
for teaching children. We can use
them as clues to what we need to do
to help children grow and develop
educationally.

They suggest to me that Dwayne
Husbner may be right in proposing
that curriculum designers are wrong
in making learning central to their
concerns; he would make the en-
vironment central, Essentially he
talks Gattegno’s language.

The word ‘environment’ appears
very often in Dubos’s statements
about universal characteristics. Man
does ‘have two universal needs: to
learn to cope with and surmount
demands imposed on him by his en-
(which “includes that
handed-down set of human experi-
ences called his culture) and to
to gain acceptance

Nature, which imposed these
necessities on him, gave him the

“natural- capacities with which to
- -meet them, and they are developed
' through use.

lf we can create env1ronments

: that invite and in a non-threatening
~way require children to use their
sense -organs, their muscles, their

brains, these capacities can be de-
veloped into powers that will stand

- them in good stead no matter what
: the eventualltles Is there in these
~ . times of rapid change any other
T basus for determining a curnculum?

No one ever comes even close to

v"vexhaustmg ‘the ' potential of the
- - human brain. The more the environ-
““ment demands that we learn, the

more likely we will learn. The more

A _"-rwe learn, the more we gain in’
E power to ‘learn,

Teachmg, ‘of course, can hasten

" _-the process. One of my friends has
- defined being taughtas ‘a shorthand
_-way. of ‘gaining. experience.’ This, |
"'i%'*suggest is‘a very apt description, It--
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leaves it to the learner to do his own
experiencing; it simply speeds up
the process, making learning less
frustrating and more rewarding. It
can ensure that certain kinds of ex-
periencing, which might well not
have occurred if left to chance, will
occur,

This can mean, in turn, that cer-
tain human powers that, left to na-
ture, would have developed only
weakly will, thanks to teaching, de-
velop strongly. It can suggest to tea-
chers that their essential function is
to control or to create environments
in which learners can have experi-
ences appropriate to the develop-
ment of human powers.

What criteria will teachers use to
determine what kinds of environ-
ments need to be created for par-
ticular groups of children or for in-
dividual children?

in Dubos we find recurring the
words ‘patterns,’ ‘formative’ and
‘structures.’ ‘Functional stimulation
activates structural development,’
we read. | argue that all human de-
velopment is structural in nature.
We create, as we go through life,
patterns or structures of response
that we bring to bear on life situa-
tions. To the extent that we develop
effective patterns or structures we
meet life successfully.

The tool for making our life-style
patterns or structures is human in-
telligence. The forms, patterns or
structures we use in sorting things
out are mental images. The Grade 3
teacher who continually admon-

ished me to ‘do it in your head’ had
it right. Unless we are using our
heads simply as storehouses for in-
formation, we can respond intelli-
gently only by ‘doing it in our
heads.’

Professor Marc Belth has picked
up and developed this idea in a
book entitled The New World of
Education. The mental images | have
called ‘patterns’ or ‘structures,” he
calls ‘models.” He argues that the
educational concern is to help
children learn to develop, use and
create particular kinds of images,
‘models,’ that they may use as tools
in dealing with life in all its aspects.

The child has three environments
he must learn to control—the physi-
cal, the social and the internal world
of his private being. There are five
basic models that he will need to
learn to use if he is to deal effective-
ly with all his worlds. The teacher,
in turn, becomes tool-maker, a
maker of models for making the
tools children need.

This brings us back to sameness.
All children need the same tools.
All teachers need to be tool-makers.
All teachers should be able to use
the same five basic models for tool-
making. Some will, of course, use
them with exceptional elegance and
style; in the hands of some they will
bring about unusual productivity;
some few will be creators of excit-
ingly -different originals.” Through
sameness there will- come differ-
ence. §
Bibliography available on request.
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We Shall Miss These Teachers

Active Teachers - Last Taught In Died

Douglas Albert Carter Nanaimo “September 27 -
Mrs. Grace E. (Shiell) Causey North Vancouver July 18 -

Miss Elvira Collen Victoria December 13

‘Miss Frances Oxley Dickie Vancouver - November 26
David Cadwaladr Ellis Vancouver November 11
Mrs. Mary Y. (Campbellj Hult Langley February 4, 1970
Miss Margaret C. Jackson - Vancouver December 21
Mrs. Pearl L. (McKay) McKay Richmond October 12 .
Reginald Robert Potter " Trail November 11
Mrs. Linda C. (Rosen) Shepherd  Burnaby May 2 '
Norman Marsden Simister Victoria October 26
Mrs. Corinne A. (Leifer) Walter  Nanaimo May 29

Daniel Raymond Wendt South Cariboo September 18
Retired Teachers

Last Taught In Died.
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MARGINAL NOTES . . :

are common to telephone books,
studerit textbooks, date books and
other literary forms. So it was with
some dismay that | found myself
reading a long-anticipated library
book during the holidays, only to
find that some featheibrain had
annotated it with the wildest set of
footriotes, squiggles in the margin
and exclamation points to accom-,
pany underlined passages that |
have ever seen. There was even a
postscript to the story written on
the endpapers of the bock.

NEEDLESS TO SAY ...

I was outraged. How many
damns do I.give about what some
ninny thought of the story? What
right had he to poke his long nose
into my reading enjoyment? 1 suf-
_fered - through three pages of this
eavesdroppmg, and then decided
to take direct action. Not wishing
“to diminish my own pleasure in
“the book, | proceeded as follows:
first i got a large art gum eraser;
then' | turned the “book upside
down so | could not read either the
print or the penciled -gibberish;

then | carefully removed every ves-

tige of ‘my pompous _intruder’s
f’at‘uosltles.v (Gad! it's catching)

' AFTER THE DUST HAD SETTLED .

1. read. through the book (nght
. way up this_time) and enjoyed it
thoroughly It was only after.1 had

put the book away on the shelf

that | began to have little spasms
“of curiosity about all those margin-
al notes | had erased. Maybe they.
~were the thoughts of a superior
mind ~after “all<~had' | been too
hastily -piqued? Was | justified in
-giving such short shrift to some-

198 . - 7 '

NEW BOOKS

C. D. NELSON

one’s labors? Now | shall never
know.

THEN CAME THE DAWN . .
and | forgave the unknown scribe
with a glad heart. For it suddenly
struck me that writing book reviews
is first cousin to writing marginal
notes—both are the opinions of
one person about the worth of
somebody’s work; only the format
differs. So now | don’t care if some-
one out there writes, ‘I don't
agreel!’ in these very margins.
—C. D. Nelson

ART

Relief Printmaking, by Gerald F.
Brommer. Moyer Divn, Vilas
Industries, 1970. $11.50

In this book, almost every conceivable
way of producing mulnple -original’ works
by ulock or screen is covered. Fully illus-
trated und documented in a stimulating
manner, this volume could be of - value
to the art instructor.

Psintmaking is presented as an art, ot
a craft. The author wisely stresses the bal-
ance that must exist between fundamen-
tal understanding of the media and crea-
tive expression. This is not one of the
prevalent ‘express yourselves, kids’ series.
It begins with an excellent section that
comprehensively explores relief printing,
with emphasis or. sensitivity to the block,
and. then introdizes  the extraordlnary
range - of .new malerials, toois and tech-
niques now available to the prinimaker.
A multitude of experiments and depar-
tures from the traditional approach are
well illustrated by student work.

Included is a list of reference books on
the subject, a section on matting finished
prints and a consolidated list of materials
by categories. All illustrations are black
and white. It would have been pleasant
to have seen a few of these in full color
and, considering the price of the book,
one might wonder why-not. Much .of the
information ' is available  elsewhere, but
the intelligent presentation and the phil-
osophy of the author is not, and them
may be of great value to you.

—William Calder

ATLASES

Holt World Atlas, by Jeande
Varennes and Jean Lavalee. Holt,
Rirehart and Winston, c1970. $6.95

(also French edition)

This new atlas of the world is in many
ways a gem. It is divided into six sections,
and, - unfortunately, the first part is the
least impressive. The maps showing air
pressure: and - prevailing winds  are - most
difficult to read in relation to the adjacent
continents, although the belts and winds
are clear enough. The world precipitation

and temperature maps are shown in
Eckerts Equal Area Projection, which causes
great distortion at the extreme eastern and
western edges of the map.

The remaining sections more than make
up for the inadequacies of the first. Each
continent is introduced by a small scale
physical map followed by a number of
smaller scale maps showing a wide variety
of detail: ethnology, languages, degree of
econornic development, population den-
sity, soils, growing seasons, land use, geolo-
gy, vegetation, climatic regions, annual
precipitation, temperature, religion and
economic zones are among the topics
covered.

Large scale regional maps for each con-
tinent, showing physical features, conclude
each section. These maps are something
of a disappointment, largely because of
what is left out rather than what is actually
contained in them. Two full pages are
devated to each of the regions of the
continent. Physical features only are shown,
with the major cities of that region. Repre-
sentative climatic graphs of stations within
the particular region are shown along the
map margin. However, vast areas of the
map pages are unused. Here was an op-
portunity to make up for one of the defi-
ciencies -of the atlas and show resources
and transportation -on a much larger scale
than is used throughout the atlas. Major
industrial regions for each area might also
have been included, to show their relation-
ship to resources, transportation routes and
major centers of population.

Perhaps this is asking too much of an’
atlas, but 1 think that more emphasis
should have been placed on current eco-
nomic and polmcal events. The European
Community is shown, but only in terms of
economic zones. | should have liked to
have seen more about the trading patterns
between the members of the Community.”
In fact, the international trade of the
world is limited to the statistical section at
the end of the atlas.

Section C deals with Canada in a most
thorough way. Topics .include geomors
phology, geology, glacial geology, soils,
vegetation,- climate -(three -full- pages are

- devoted to -air pressure, precipitation and

temperature), population (distribution and

demography), transportation, agricultural

regions, natural resources, industrial and

_shipping areas. A very detailed study in-
:deed. Four land use maps of Vancouver] '

Edmonton, Toronto and Montreal conclude
this part. Used in conjunction with town
plans of the National Topographic Series,
these. maps could be of great value in

. urban géography.

Section I covers the U.S.A., and is well
done, although not as exhausnvely as is
Canada. The distribution of the major agri-
culftural regions is well shown on small
scale. maps. The regional physical maps
again - waste valuable space. There is a
land use inap of New York City.

Section E shows in a series of small scale
maps the world. distribution of resources
including: food crops, cash crops, live-
stock, minerals and world trade. The lead-
ing ‘producing countries " are listed, as’ is
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their percentage of world production.

The final section is statistical and shows
in graph form pertinent information about
124 countries, Such general items as area,
population density and total, land use,
major exports and standard of living in-
dices are shown, The Canadian data are
used throughout as basic comparative
figures. Colors are used to indicate the
comparable Canadian figure for each of
the 11 statistics, and whether national
figures for that country are greater or less
than the Canadian figures. The pages for
each section are rimmed in different colors
for speedy reference.

The wealth of information included in
this moderately priced atlas should make it
an asset to every library and Social Studies
Resciirce Center (if you are lucky enough
to ha-2 one). It should be especially use-
ful in the revised SS 10 course, ‘Canada
in its North American setting,’ and to a
lesser extent in the revised SS 12 course.

—William Murray

CHILD STUDY
How Children Learn Mathematics
{Teaching implications of Piaget’s
Research), by Richard W. Copeland.
Collier-Macmillan Canada, ¢1970.
Price not given

Since most elementary school teachers
teach mathematics to their pupils, this
book will be of special interest to them.
The author, in an appealing and easily read
style, presents most of Piaget’s experiments
that are related to mathematics instruction

in the first six grades. He shows how
notions of riumber, operations with num-

Canadian Writers on Tape
Modern novelists come to
life .in these half-hour in-
terviews, recorded by Earle
Toppings. One to a tapse;
two to a cassette. Morley
. _Callaghan & Hugh Garner;
. Margaret Laurence & Hugh
MacLennan; Mordecai Rich-
ler & Sinclair Ross. Cas-
settes $6; $18 a set. Tapes
$6; $36 a set.

s

name

address

Orderfrom l
Publications Sales I

. The Ontario Institute
4 for Studies in Education
252 Bloor Street West

\ T T

-w . Toronto, Canada -
\um-

bers, geometry and measurement arise in
children and points out the developmental
limitations that might be expected from
children at certain age levels. Numerous
problems, illustrations and samples of
children’s responses add to the practical
value of the book.

The author shows how Piaget’s experi-
ments can be used in assessing the stage
of intellectual development in a child and
how they can be used to assess learning
outcomes in a curriculum. Since, according
to Copeland, the observations based on
th2 experiments are suggestive of certain
typus of learning atmospheres, a descrip-
tion of a laboratory setting for the mathe-
matics classroom in the elementary school
is included. Hlustrations, sample problems
and plans for organization are part of this
description.

} recommend this book for teachers and
parents wishing to gain insight and under-
standing of how children think and learn.

—Werner W, Liedtke

GUIDANCE

Guidelines for Ethical Behaviour,
Committee on Professional and
Ethical Conduct, Canadian
Guidance and Counselling Assn.
Guidance Center, College of
Education, Univ. of Torouto, 1970.
45c paperbound

This 8-page pamphlet, a code of ethics
produced by the Canadian Guidance 2nd
Counselling Association, is excellent. It is
intended as a basis for the conduct of per-
sons engaged in providing guidance ser-

vices, and |, who am just beginning in
this field, found someo of the information
invaluable.

However, others who are more experi-
enced may find the book just common
sense!l —Judy Henrichsen

Career Planning, Search for a
Meaningful Future, by Gerald P.
Cosgrove and William W. Dick.
Guidance Center, College of
Education, Univ. of Toronto, 1970.
$2.00 paperbound

The foreword to this manual reads:
‘finticipating what lies ahead in one's
education and work should make a stud-
¢nt's present activities more meaningful,
eaable him to make life decisions with
confidence, and help him to cope with
the future when it comes. This manual is
a guide for developing such anticipation.’

By following the steps outlined, a stud-
ent is supposed to be ablie gradually to
develop ‘such anticipation’ and therefore
able to make sound and lasting decisions
about his career. (I wonder!)

The text is divided into four main areas:
Understanding Yourself; Making Decisions;
Understanding Opportunities; and A Look
to the Future. Each unit introduction is
written in a clear, concise matter-of-fact
manner, These introductions are followed
by a barrage of self-evaluating question-
naires.

If the students can accept the validity
of the questions and are able to interpret
the results of the ‘tests,’ this book/manual
is an excellent means of discovering where
their interests and talents lie with relation

and license fees.

FLEET PROGRAM
B. C. TEACHERS

Purchase any brand new
American Notors automobile
GREMLIN, HORNET, JAVELIN, MATADOR,
AMBAESADOR

for Factory Invoice plus $100

Including all dealer preparations and handling charges. Yes, that's
right, there are no additional charges except for usual local taxes
TRADES ARE WELCOMED

This program is available by appomtment only with
Mr. Ralph Lanzel, Fleet Mgr.*

FOR COMPLETE DETAILS CALL OR WRITE RALPH LANZEL

. RALPH WILLIAMS MOTORS LTD.

World's Largest Automobile Dealer

Fleet Phone No. 688-7633
5965 Kingsway, Burnaby, B.C.

*Avallable only to teachers who have not recently taiked to one of our salesmen,




to certain careers.

The book is generally geared to first
and second year university students, but
Chapters | and Ii could encourage the uni-

versity-bound secondary school student to
consider alternative courses to give him
a broader range of selection when he
decides to specialize.

THE CANADIAN LIFE INSURANCE ASSOCIATION

Director, Educational
Division
The Position

This staff position will appeal to an imaginative person
interested in helping to develop educational programmes
about life insurance, money management and related topics
for use in Canadizn schools, colleges and universities.

Responsibilities will include:

1. The development of courses in life insurance for use in
community colleges and appropriate universities.

2. A continuing programme designed to improve communii-
cations between the life insurance industry and Canadian
universities.

3. The development, production, distribution and promo-
tion of teaching aids such as booklets, film strips, etc.

The Candidate

Candidates should be fully conversant with the needs and
trends of higher education.

As well as having a B.A. or equivalent, their experience may
be in teaching, educational administration, teacher training,

preparation of educational materials, or allied fields. The -

successful candidate will probably have some knowledge of
French. The location is Toronto.

Starting salary will be in the $10,000 to $15,000 range depend-
ing on qualifications. There are pension, medical and insur-
ance penefits. : '

Further details concerning this position may be obtained
from:

Managing Director, The Canadian Life Insurance
Association, 44 King St. W., Suite 1519, Toronto, Ont.

DIRECTOR OF EDUCATIONAL SERVICES
o required by B
The Manitoba Association of School Trustees (New Position)

AT

Duties .
® To advise and assist the Associaiiun - and
its members In educational matters,
@ To confer and cooperate - with teachers'
organizations and government officlals in pro-
ti ducati devel in the pro-

i vince.

" ® To prepare brlefs, proposals and recommen-
.- dations for presentation on behalf of the As-
soclatlon, .

For Further_.Delalls Write:

e
1 % A, C. ANDERSON :
i ‘ Manitoba Association of School Trustees, -
216-1120 Grant Avenue, Winnfpeg 9, Manitoba

to e 13

, Exacutive Director.

@ To repiesent the Association on committees
and at conferences dealing with educational
matters,

Quaiifications

Academic and professional degrees.

Experience In the educational field.

Selary commensurate with quallfications and
experlence, Dutles to commence on or about
July 1, 1971. Interviews will commence early in
April. All applications treated In confidence.

e
%
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This is not a book to give to each stud-
ent to follow through methodically, as
the authors suggest, but it does belong on
the reference shelf of every guidance
teacher. —judy Henrichsen

POETRY

Contemporary Poetry of British
Columbia: Vol. 1. Sono Nis Press,
Vancouver, 1970. $8.30

For those who still rely on the old adage
that Vancouver's literary plant grows in the
East there is news: the West Coast is re-
placing Toronto as the literary headquar-
ters of English Canada. What was once a
doubtful boast is now verified in this fine
new anthology. The book is an eye-
opener, not only for those whose know-
ledge of the West Coast literary scene is
somewhat dated, but no less for those who
thought they knew.

The book presents 55 publishing poets,
yet shows none of the usual signs of wear
and tear that most anthologies display in
their scramble to fill the prescribed num-
ber of pages. Here is a book of solid, air-
tight poetry; a poetry that uses its B.C.
origin not as an excuse, but simply as a
convenient classification. It manages to
balance a happy combination of divergent
styles and often diametrically opposed ap-
proaches against a diversified and uncom-
promising adherence to international stan-
dards. This book is no false front to a
threadbare tradition, nor is it wishful
thinking for a literature to come. B.C. has
earned the right to designate itself as a
self-generating and self-supporting area of
literary activity.

An examination of the perimeters of
this book reveals a span of almost 40
years, from the unsettling lyricism of Susan
Musgrave:

I am the last one left
with blood on my hands,
to the poetry of Earle Birney and Dorothy
Livesay: ) -
When | see my grandchild running
in a game of football
his helmet is empty
in his right arm
he carries his head.

The madly tilted surrealism of Stanley
Cooperman alternates 'with the more
thoughtful realism of George Amabile:

But the crooked figure

Of lightning that has danced

Off in the darkness of his mind
Flickers to life at the storm’s core
Millions of nightmares later.

The areas between cover virtually every
stylistic variation, right down to this terse

~ observation by John Corsiglia:

The lone eagle
with thirteen everythings
has had it.

What is important and attractive about
this anthology is that it is not just a
museum or old folks’ home for pensioned-
off writers. It stands as a record of poets
who are . alive, writing, publishing ~and
totally engaged in .the destruction and
creation of styles and subject matter—the
respiration of all literature. This is poetry
one can enjoy reading cover to cover with-

cut hecoming. bogged down by intermin- .

able repetition or endlessly unvaried pace.
it comes across as a deftly syncopated
piece of music: well scored, well orches-
trated, and well played—David Frith
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SAFE-T-PLAY
HOCKEY KIT

Great game for indoors or
outdoors, boys and girls,
all ages. Equipment will
not mark or mar any

C‘) floor or furnishings.
~ @@

'BAT & BALL SET

The only Polyethylene bat
with uniform wall thickness
for longer life, Bats are 31"
long; hollow with internally
reinforced handles.

y

FOOTBALL

Puncture Proof.
Polyethylene.
Perfect for
play polishing.

22,

FUN BALL

Finest plastic
ball made.
Perfect balance

SCOOP GAME

Catch, carry and
throw balls
with Scoop.

for true flight.

; Canada Ltd:
2357 32nd Ave, :
Regma, Sas{talchewan

FEBRUARY 1971
s A

Dedicated especially to C. D. Nelson, Book Review Editor.

1 2 ! 3 4 5 6 7
8
9 10 !
11 12
13 14 15
16
17 18 19
20 21
22
23
CLUES ACROSS CLUES DOWN
1. Oil wells — but by no means gushers! 2. Overturn the gratuity (3)
9) 3. Excellent way to start the gasoline
8. Part of a Robin Hood escapade (3) engine (5)
9, Painter's submission for a job? (11) 4, Devours 90 and demands payment
11. The merciful man (7} (6)
12. ‘The search after the great is the .... 5. Welds in a criminal action (7)
of youth’ (Emerson) (5) 6. U.S. state | first put together and
13. ‘Now my . . are all o'erthrown’ then take apart (11)
(Shakespeare's The Tempest) (6) 7. Skirt made these ocean tracks (9)
15. Epistle (6) 10. Peter a vicar? Evade the truth (17)
17. Degree given to the criminal?  (5) 11. Ace critic (anagram) (9)
18. Views given by the snakes when they 14. Claimed an annual check-up (7)
. contain the confused remainder (7) 16. Operatic drivers?  (6)
20. Collected little by litle " (11) 19. Greek letter placed above and below
22. 21 0f 6 (3) the mountain to get the taste organs
23. Guilt done — measured in degrees (5)
{9) 21. Goal (3)
Answers will be printed next month.
Answers for last month’s puzzle
AGCROSS DOWN
1. Sacrificial 19. Ranger 2. Anthem 15. Bihar
: 3. Ritual 16. Seven
. L .
o Lt 22. Claret 4. Fleet 19. Radar
10. Treasures 26. Alien 5. Costal 20. Nipper
11. Arena - 28. Irony 6. Abroad 21. Ensign
14. Ab 29. Amoli 7. Float 23. linear
ase 9. Amplitude 8. Aster 24, Robbin
17, Tumult 30. Bee 12. Rural 25. Types
18. Slider 31. Transparent 13. Nudge 27. Stump
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¢That overused word ‘relevancy’
shouldn’t really be used to start a
highly imaginative department such
as this one. But a highly imaginative
writer such as this one can’t think
of a better word to use.

There used to be a relevancy of
sorts in The Sands of Iwo Jima and
Guadalcanal Diary type of pic-
ture. It was highly relevant at that
time that the American people be
imbued with ebullient enthusiasm
for the destruction of the Land of
the Rising Sun.

After the Hiroshima and Nagasaki
blasts paled the rising sun there
were internal problems to be taken
care of. So we studied class distinc-
tions in A Streetcar Named Desire
and we were terribly daring in
showing schizophrenia (or even
worse) at first hand in The Three
Faces of Eve.

They were relevant too. | guess
we should know about individual
disasters before we go on to group
ones.

Relevancy has really come into
its own these days in the movies.
If you are a director, it means that
your approach must be as timely as
this morning’s paper. It has to be
brutul, foul-mouthed and bloody.
it has to be explicitly seductive,
erratic in editing. Your budget must
be diminutive, your stars bearded.

Three relevant themes so dear to
us progressive social studies teach-
ers have recently been cinematic-
ally exploited. The level of success
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MONITORING THE MEDIA

JAN DRABEK

NO GRASS,

REVOLUTIONARY PROFS
AND URBAN BREAKDOWMS

was uneven,

The ills of the unbearable
metropolis have never been more
vividly summarized than in Out-

comes a highly uncomfortable train
ride (breakdown in transportation
systems). The hotel has not held
their reserved room (breakdown in

¢

Fopulation control in the movie No Blade of Grass, where pollution has gone commercial.

Of-Towners, a film with Jack Lem-
mon and Sandy Dennis. The urban
nightmare begins to unfold from
the moment this Ohio couple
boards a plane for New York where
the hubbie plans to clinch an exec-
utive job.

First the plane circles the city for
hours (air congestion). After it
finally has landed in Boston, there

communications), there is a gar-
bage strike on (awesome power of
organized labor), they are robbed
while walking to another hotel
(rising crime rate), etc., etc. . . .
Of course, with Jack Lemmon
around, the whole thing is played
for lotsa laughs, which is what re-
sounded through the theater when
| saw it, right down to the last
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scene, in which the plane is hi-
jacked to Cuba di ‘ng the couple’s
return flight to Ohio.

Cornel Wilde's No Blade of Grass
uses pollution as a come-on. A
famine comes to England and we
are made to follow the story of a
London family trying to escape to
a farm in the north. As an adven-
ture picture—a type of science
fiction—it is effective. But pollu-
tion-wise there are just too many
holes in the logic.

Despite all the shots of raw
sewage and crop dusting, the con-
necuon between the zbused en-
vironment and the disaster is never
adequately explained. It is, for ex-
ample, hard to understand why the
most industrialized areas are the
last ones affected by the blight.

And even when we agree to
leave the larger issues behind to
concentrate on the family’s terrible

SUMMER
CHARTERS

For six years the 3200 members of the
Vancouver Pedagogical Society have
enjoyed speakers, films, lectures and
charter travel. Join Us!

LONDON $310
July 9 - August 23

AMSTERDAM $310
July 2 - Sept. 1

Phone Ted or Helen Hunt,
2735 W, 30th Ave., Vancouver 8, B.C.
261-3887

STAY AT THE JOSEPH BENJAMIN
RESIDENCE

Kelowna's finest residential hotel. The
quiet atmosphere and good service will
please you. Monthly rates are: Doubles at
$6.00 each per day; Singles at $7.00 per
day. Dining room, laundry and maid ser-
vice included in above rates. Contact The
Joseph Benjamin Residence, 1460 Suther-
land Ave., Kelowna, B.C.

HOLIDAY HOME EXCEANGE—Exchange
your home for North American or possibly
overseas vacation. Only $6.00 lists you in
a Directory. For free brochure write Box
444, West Vancouver, B.C

TO RENT-—July and August furnished
3 bedroom home close to downtown Vic-
toria In quilet residential area. Write D
Massy, 533 View Royal Ave., Victoria.

TRIP OF A LIFETIME
71-72 Cruise Pacific Islands aboard 55’
motor sailer. Limit 6. 3 mos.-12 mos, par-
ticipation. Taylor P.O. Box 6213, San
Diego 92106.

WANTED TO RENT—Furnished 3/4
B.R. house Victoria July, August. Refer-
ences. Box 412, Port Alice, B.C.

FOR RENT—Oakridge area Vancouver,
fn house, 2 bdrm. Available May 1-Sept.
1. Phone 261-5417.

FEBRUARY 1871

ordeal, we are amazed to discover
that when man is threatened by
starvation and sudden death, he
reacts in a peculiar manner. He
becomes a sex maniac. Funny that
most accounts of life in concen-
tration camps have failed to ob-
serve the phenomenon.

But if No Blade of Grass shows
signs of commercialism, R.P.M.
{Revolutions per Minute) by Stanley
Kramer is nothing but. Take the
university disorders, add a touch of
the generation gap, promiscuous
professors and stagnant adminis-
tration and you've got it. Black
Power? White radicals? Sure. It is a
credit to today’s movie audience
that R.P.M. appears to be a flop.

How do you know right away
that the prof is a radical? Well, he
rides this motorcycle, you see. And
he lives with a female graduate
student. (Why not a freshman?

Would that be going too far?) The
cops are human, but their chief is
not. Is he ever base! He bowls and
has a red neck.

The university trustees are such
stereotyped dinosaurs that they
couldn’t survive even if there were
no radicals. From the onset they
serve only as the villains who will
be destroyed unce their usefulness
to the plot has ended. Next time,
maybe the director could have
them all wear black hats and sin-
ister moustaches.

Why does Out-Of-Towners suc-
ceed where R.P.M. and No Blade
of Grass have failed? Maybe it re-
sults from following the same prin-
ciple as that by which pilots are
taught night-vision: they are told
not to look directly at what they
want to see. The screen version of
the principle is even simpler: Don’t
try so hard! §
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gIn these rapidly changing times
the debate about what we should
or should not be doing in schools
continues apace. Experimentation
and innovation have become al-
most required processes for schools,
sometimes without too much
thought. Zealous ‘reformers’ criti-
cize all schools, and issue blanket
condemnations based, often, on
limited knowledge of what is really
going on in schools all over the
province. '

On the other hand, equally
zealous ‘traditionalists’ staunchly
defend the old ways, and attack the
reformers’ suggestions as being
‘half-baked.’

In “any examination of what
schools should or should not be
doing, we think it would be useful
to bear in ‘mind some comments
made recently by Norman Goble,
Secretary-General of the Canadian

Teachers’ Federation. Speaking to

the Ottawa chapter of the Cana-
dian College of Teachers, Mr. Goble
said, in part: -

‘It is questionable what is gained
if'schools offer youth only its own
image. There is too much of this
already in society. The entertain-
ment industry in particular, and the
world of commerce in general, are
strenuously engaged in presenting
the image of youth to youth.

. 'We can scarcely blame the
young for the collective narcissism
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THE EDITOR COMMENTS

K. M. AITCHISON

THE GREAT DEBATE

which results, but certainly we are
making things much worse for them
if education offers a mirror rather
than a window. If imitation of our-
selves is to be the only guide to our
activity, we shall always fall short
of our own potential, and will
probably suffer retrogression.

‘In seeking to make education
significant for the child, we must
not fall into the trap of limiting it to
the actuality of the child. Education
must be the bridge between the
individual and an accepted goal. If
it is not a better bridge than he can

.find by his own unaided resources,

and if the teacher does not accept
the task of inducing him and help-
in~ him to cross the bridge, then
the.e is no purpose in organized
education.

‘We must clearly recognize that
imitation of acted-out behavior is
no substitute for the provision of

-relevant and compensatory experi-

ences.’

We think Mr. Goble’s commeénts
are sound ones. Much is made of
the word ‘relevant’ these days, but
seldom does anyone suggest to

whom or to -what education is

supposed to be relevant. We think
‘significant’ is a better word than
relevant, and we suggest that edu-
cation must be significant in two
senses: (1) in that it is related to
the background and goals of the

student who is receiving it, and (2)
in that it helps prepare him to -
understand and confront problems
in the real world about him.

Most people will readily agree
that a child’s education should heip
him to develop as an individual.
His education must therefcre be
significant to him. But surely the
total activity of education must
have some effect on society in
general, toward an improvement in
the human condition, just as speci-
fic activities should have beneficial
effects on the individuat.

To put it another way, we can-
not expect any society to sustain a
system of education at public ex-
pense unless that system serves the
real and proper needs of that
society.

In our view both extremes of
the reformer-traditionalist debate
are wrong. The ultra-traditionalist
would prepare students for life'in a
society that is rapidly disappearing;
the ultra-reformer would concen-
trate all his attention on the child,
with no thought whatever for the
needs of society.

As in most disputes, the answer
will lie between the two extremes.
More attention to making sure that

- education is  significant- to- both

students and society as a whole
should mean fewer disagreements
on the means to reach thatend. §
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YOU CAN SAVE $20, $30, $40, $50 OR MORE
PER YEAR BY DOING BUSINESS WITH WESTCO.

One phone call to WESTCO or the
simple act of mailing this coupon
could save you hundreds of dollars
on car insurance over the years. You
could save $20, $30, $40, $50 and,

in same cases, more per year —

tfor the same insurance coverage
you have now! Many B.C. drivers are
enjoying these low rates. So can you!

You do business directly with WESTCO,
a new car insurance company with

its head office in B.C. It was established
to reduce the cost of car insurance

for British Columbians by eliminating
the commissions paid to salesmen

and agems

Those who do not have car insurance
now face fines of $250, three
months imprisonment or both. in
Britlsh Columbia car insurance

is now compulsory. It no longer has
to be “sold". So WESTCO has no
salesmen or agents, What you would
have paid as commissions to a
salesman or an agent.— one of the
most expensive costs of typical
insurance companies — is now
returned to you in the form

of much lower rates.

!'NSUFIANCE CDMPANY

DIRECT CLAIMS SERVICE

If you are involved in an accident,

MAILING THIS COUPON MAY
SAVE YOU HUNDREDS OF

you speak directly to WESTCO's head DOLLARS OVER THE YEARS.

office without going through an agent,

salesman or any other *middle man''.
You get immediate attention from
WESTCO's streamlined claim service
system — as well as fewer delays
and a lot less paper work (which

are other factors that raise

insurance rates).

WESTCO provides quick, fair claims
settiements handled without red
tape. You'll appreciate the service
as well as the savings.

1 i ) BN 0D B B e

If you need insurance to meet the

new government requirements of
$50,000 minimum coverage (P.L. and
P.D.) — or before you renew your
present coverage — contact WESTCO
first and learn how much you can save.

PHONE NOW! OR
MAIL THIS COUPON TODAY.
NO ORLIGATION — AND

NO SALESMAN WILL CALL!
R OR S N N G0 63 BN oX B g

2 B3 En
MAIL THIS COUPON FOR OUR LOW RATES ON YOUR AUTOMOBILE

Name ...

: {Plasse Print)
Residence
Address .

o

Phons: Homs ...... ..o Oftlce .. .
City ...

Age . ... Mals 0 Femele O
Married [J  Single

Date first licensed 10 drive ... ..o i e

Glve number and dates of accident In last S years,

(circls dsies of those accldents which were not your
teult}).

Prov. ...

Car No. 1 Car No. 2

Year of sutomoblie .
Make of sutomoblite L . e
No. of cylincers

Mods! (Impala, Dart, etc.) .
2/4 dr-8dn, s/w, h/:, conv.| ..
Days per wesk drivan to
work, train or bus depol,
or fringe parking aren
One wey drlving distance
Is car used in business
(axcept to and from work)?| Yes ] No {3 Yes (] No [

Give number and dates
of trathe conwictions
n tast S years.

LiSY AL. ADDITIONAL DRIVERS —
IIr- the lest tive vnudhn your Males or Years | Marrisd % of Use
icense been suspended Age | Famale L or Single] ~ #1] 92
Ate you now Insured? . ... e .o - "
Date currant policy expires ™ e
% %
This coupon 1s designed solely to enable non- pohicy
holders to obtain an application and rates for Iheir cars
TC2-T1
A8 R N N 8- R N N B N BRI EF EF N NN K K|
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