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— Full servicing and warranty included
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ART | CULTURE | RELIGION | MUSIC | LANGUAGE | ECONOMICS
AGRICULTURE | HANDICRAFTS [ FAMILY & TOMMUNITY LIiFE

This unique realia kit is designed to evoke discussion on varied aspects of life in India
from students at every educational level from elementary o senior secondary, and
beyond. Its 52 carefully chosen items are treated at considerable depth in the 85
page TEACHER'S MANUAL which accompanies the kit. Scale models of
utensils, musical instruments and costumes are authentic to the minutest
detail. An actual spinning wheel is included together with language charts,
phonograph records and handicraft items. Properly used, ‘A Window on
India’ unforgettably documents the complexities and contradictions of a rich
and ancient culture now rapidly emerging into the modern world.

Produced under supervision of the Goverrment of India in co-operation with the New York
State Department of Education. Packed in sturdy trunk. Prepaid on approvat:

$140.

*when ordering, please quote
this prefix number.

RY SMITH & SONS ITD

EDUCATIONAL RESOURCE MATERIALS CENTRE
1150 Homer Street, Vancouver 3, B.C. Tel: 681-6345
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ax-280D

AKATI's GX-365D, GX-280D and GX-
220D have formed a new GX generation.
All three decks boast the AKAT-developed
GX (glass and crystal ferrite) Head which
is the first of its kind in the world. In
conventional heads, tape dust and wear
greatly reduce sound quality. But our
GCX Head is “dust free”, “wear free" and
guaranteed for over 100 times the service
life of conventional permalloy heads.
AKALI engineers were successful in focus-
ing the magnetic bias field of the GX
Head so that the influence of the bias
is drastically lessened. And greater fre-
quency response was obtained because ar:
ideal gap width and gap depth were de-’
veloped and ultra-precision processing
techniques were used in the manufacture
of this head.

GX-2200

@¢385D

GX-365D Professional Stereo Tape Deck

Features 3 heads, world's only auto-
matic continuous reverse (Reverse-O-
Matic), sensing tape reverse, automatic
volume control (Compute-O-Matic), mag:
netic brake, one hysteresis synchronous
3.speed motor for capstan drive and two
eddy-current outer-rotor motozs for sup-
ply and take-up ree! drive, and automatic
stop/shut off.

GX-280D Stereo Tape Deck

Featvies 3 heads, one 2-speed servo-
control outer-rotar motor for direct cap-
stan drive and two eddy-current outer-
rotor motors for supply and take-up reel
drive, sensing tape automatic continuous
reverse, automatic stop/shut off, and
pause button with lock. The two 7-inch
reels can be completely covered with an
optional plastic dust cover. -

GX-220D Stereo Tape Deck

Features 3 heads, automatic continu-
ous reverse with sensing tape, and 3
speeds. The two 7-inch reels can be com-
pletely covered with an optional plastic
dust cover.

AKAI's GX-365, GX-280 and GX-220
Stereo Tape Recordersare also available.

Audio & Video

FRANCHISED DEALERS
IN BRITISH COLUMBIA

House of Stein Stereo Stores located at:—

901 Granville 1005 Granville 138 W. Hastings 739 Columbia 155 Commercial
Vancouver Vancouver Vancouver New Westminster Nanaimo
Kelly-Deyong Stores located at;—
540 Granville 2714 W. Broadway Park Royal 611 Columbia
Vancouver Vancouver West Vancouver New Westminster
648 Yates 22 Victoria Crescent Parkwood Shopping Centre
Victoria Nanaimo Prince George
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Experiencing Art

in the Elementary School

George F. Horn, Art Teacher and Supervisor
Baltimore, Maryland Public Schools

Grace Sands Smith, formerly Director, Art Education

Houston Public Schools, Texas

An important new book of art teaching
ideas and help for the classroom teacher.
Offers a complete art program for the
elementary level teacher in the self-
contained clessroom—the teacher with
little or no fcrmal art training. No matter
what grade you teach—from one through

Design in Nature

Art Resource Publications
Vivian Varney Guyler, Instructor in Art History
Temple University, Philadelphia, Pennsylvania

With 130 superb photographs of a wide
range of objects from nature, this beauti-
ful volume opens wide the door to the
wonderful world of design in nature.
Each element of design—shape, line,
texture, value, space-—is examined sepa-
rately. Short, caption-like text explains
design elements. A rich source of
design ideas.

128 pages, size 8%'" x 11*'

six—you'll find just the material you need
to teach a dynamic, creative and educa-
tionally sound art program. Throughout
the book, the emphasis is on contem-

OTHER BASIC ART TEACHING BOOKS

Art Activitias for the Very Young $5.95
poray teaching of art and the use of by F. Lauis Hoover 78 Pages  Fully llustrated
material suitable for each grade level. ,
. . . . Art for Today’s Schools $17.25
With this book as a teaching 'gmde, by George F. Horn 272 Pages 537 lllustrations
you'll approach the art program in your Art from Scrap $4.75
school with new confidence and en- by Carl Reed and Joseph Orze 100 Pages  Fully lllustrated
thusiasm. Bulletin Boards and Display $4.75
; . A by Randslland Haines 72 Pagas  Fully lllustrated
240 pages, 375 illustrations (16 in color) $13.75 Cartooning $4.95
by George F. Horn 72 Pages  Fully lllustrated
Ceramic srt in the School Program $9.26
a VVI a m by Thomas G. Supensky 112 Pages  Fully lllustrated
Sarita R. Rainey, Smeervisor T Clay in the Classroom #6.95

by Gaorge Barford 118 Pages  Fully lllustrated

of Art, Montclair, Now Jersey i weavmg thholﬂ a foom Collage and Construction in School-Preschool/Junior High

Public Schools : i by Loislord 112Pages  Fully Hustrated $7.50

A book to help all age levels The Crayon $7.75

discover the design potential of l;y Ge::lga EF Horn i064 P:'ghez . Fully lllustrated -
. . . reative Expression w ayons R

E’Ve;’_w"y t{';t sparkles with or 19- by Elise Boylston 100 Pages (6 in color)  Fully lllustrated

inality—with yarns and fabrics Creative Use of Stitches #6.75

the key ingredients. No need by Vera P. Guild 64 Pages (8in color)  Fully llustrated

for a loom! Fingers, cardboard, Dasign in Three Dimensions $6.25

wire mesh, burlap,. paper, mate- by Randall and Haines 72 Pages  Fully lllustrated .

rials from nature are just a few of Designing with Light 98.35

the things used in exploring this by Robert W. Cook 89 Pages  Fully lllustrated

versatile craft. A 12-page section in full color gives 42 original sll\:/l’orln.g ;ingnr;;azll;,t cutly Hustrated 87.25

examples of weaving techniques covering grade, high school and Ey ;C"l"" Pe"sl Ma :g“ ully tlustrate $7.25

. Lo . . xploring Papler-Mache .
collage.. A book to seark the imagination—give new meaning and © by Victoria Batts 134 Pages  Fully llustrated
expression to an ancient craft. : How to Prepare Visual Materials for School Use $4.26

by George F. Horn 74 Pages  Fully lllustrsted

Lettering: A Guide for Teachars (Revised and enlarged) $7.75
by John W. Cataldo 96 Pages  Fully lllustrated

132 pages (12 in full color) fully illustrated $8.95

RCIICf Pr‘lntnlakl IMask Making: Creative Methods and Techniques 86.60
by Mathew Baranski 112 Pages  Fully lllustrated
Gerald Brommaer, Art Teacher Modern Painting #1196
Lutheran High School, Los Angeles, Califorma by Burton Wasserman 132 pages . Fully Illustrated
Murals for Schools $6.96
This new book offers a thorough ground- by Arne W. Randall 112 Pages  Fully lllustrated
ing in the basic techniques of the lino- Painting in the School Program $12.,76
leun cut and the woodcut. With these by Virginia G. Timmons 136 Pages  Fully lllustrated
fundamentals as a basis, the book then Paper Sculpture $6.95
covers literally dozens of a dditional ways by Mary Grace Johnston 88 Pages  Fully lllustrated
: p : Pouters: Designing, Making, Reproducing $7.00
of work{ng .WIth the ’elle., surla?e. The by Gaorge F. Horn 96 Pages  Fully lllustrated
amphasrs s on 8Xp9llm8n18"0n and
K i tion. Complete coverage of tools Printmaking Activities for the Classroom 68.40
‘nnova . J g ! by Arnel W. Pattemore 120 Pages (8 in color}  Fully Hustrated
and techniques plus examples of prints Puppet Making Through the Grades $6.36

by talented students and professional
: artists. The teacher will find this book
; an excellent reference and a fine source
: of printmaking activities for me class.

by Grizella H. Hopper 64 Pages ~ Fully lllustrated

Seff-Expression in Classroom Art: Materlal, Process, {dea $6.96
by John Lidstone 96 Pages  Fully lllustrated

Wire Sculpture $9.60
by Gerald F. Brommer 128 Pages  Fully lllustrated
Young Sculptora 30 Plates 18" x 12*° Hardcover Slipcase $86.76

146 pages, 418 photographs $11.50
Young Printmakers Il 30 Plates 18" x 12°* Hardcover Slipcase $6.76
MOYER VICO LIMITED Both edited by F. Louis Hoover

MONCTON ¢ MONTREAL o TORONTO WINNIPEG ¢ SASKATOON s EDMONTON ¢ VANCOUVER
Distributors in Canada of Books Published by Davis Publications, Inc., Wor ., M h tts
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OUTSTANDING BOOKS FOR THE
ART CLASSROOM AND LIBRARY
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Wall Hangings:
designing with fabric and thread

by Sarita R. Rainey,
Supesvisor of Art for the public schools of Montclair, New Jersey.

By the author of the best seller Weaving Without A Loom, this new book is
churning with ideas to help you with just about every conceivable kind of wall
hanging activity. The text is brief and factual while the host of illustrations—over
400, including 16 in full, vibrant colors—give full views and detailed close-ups
of procedures, techniques and finished hangings—ranging all the way from ele-
mentary to college level. In addition, a section “Artists at Work™" gives examples
of hangings by professionals and artists—offering a wide range of ideas and
techniques—a whole new world of color you can adapt to your classes.

164 pages 422 photos (16 in full color) $9.85

Experiencing Art in Kindergarten

by George F. Horn, Supervisor of Art, Baltimore, Maryland, Public Schools.

This new book offers a complete program to keep young minds and fingers
delightedly exploring creative art experiences. Amply illustrated with many
photos — 16 in full color ~ it gives you a program with a purpose: to develop
fully five-year-old imaginations and expressive abilities. Its three sections — "The
World of the Artists”, “Our Environment”, and “Creative Art Activities’’ — center
on five main types of art experiences: Drawing and Painting, including finger
painting, tempera, crayons; Printmaking, using simple everyday objects; Three-
dimensional activities, using wet clay, boxes, wood; Group Projects — murals,
paper masks, stick puppets; and lastly, simple Weaving. You'll find this hook
the best of guides for making the kindergarten creative experience educationally
sound — and happy.

Paperback 52 pages 65 photos (16 in full color) $3.95

Tissue Paper Activities

Try colorfu! translucent tissue paper - by itself and with other materials - for a
lively medium to encourag? original designs and spontaneous creativity with your
young pupils. Among the 13 activities in this book are tissue collage and three-
dimensional constructions, stained glass effects, and tissue-méché sculpture.
| Tissue can be used for drawing and printing; it can be accented with crayons,
paint, and markers. 69 photos (13 in full color) show children at work and their
gay tissue creations. A list of simple tools and matsrials you'll need helpfully
heads the section devoted to each activity. Tissue Paper Activities gives you the
basics you need to introduce this happy medium to your class on short notice -
and creatively too.

Paperback 36 pages 69 photos (1 3lin full color) $2.50

CRDER FROM
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Distributors in Canada of Books Published by Davis publications, Inc., Worcester, Massachusetts
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FROM OUR READERS

National Service Would Benefit All Young Canadians

Sir,
" During the summer of 1970 | visi-

“ted several European countries. |

was traveling with a group of other
B.C. teachers, so we were especially
interested'in what school systems
were like in the countries we visi-
ted.

We had several opportunities to
visit schools and talk to teachers.
My conclusion was that we could
in most cases compare our problems
to theirs and come to a mutual des-
pairing conclusion. Not enough
money, too many students, too
much clerical work, recalcitrant
and obdurate students were the basis
for our mutual problems.

There was one thing, though, that
| quickly noticed about most of the
Western European nations, espe-

cially the smaller ones, and this
was that they almost all had come
form of required military service
for their young men. Switzerland,
Denmark, Sweden and Finland all
had some form of national military
service. This surprised me at first,
for most of these nations had always
evoked an image of non-militarism
in my mind.

After thinking about this for quite
some time, however, | have come to
the conclusicn that these countries
don’t preteind that their small mili-
tary will really frighten off one of
their larger neighbors should they
care to become acquisitive and in-
vade their smaller neighbor. The
purpose of this military traming has
more to do with education than
national defence.

In Service
Lloyd Johnstone Costley
James Alexander Findlay

Retired

Cecil Chatfield

Miss Annie W, Eaton

Miss Gertrude Field

Miss Annie T..Forrest

Mrs.’A. Dorothy (Besson) Fraser
Mrs. Mildred (Salter) Houston

© _..E Miss Aleeta |. Kerr

Miss Annie M. McKinnon

WE SHALL MISS THESE TEACHERS

Mrs. Barbara A. M. (Reaney) Lassfolk

Last Taught In Died

Burnaby May 21
Burnaby May 11
Saanich August 17

Last Taught Ip Died
Peace %ivir porth  September 24

Victoria August 27
Victoria August 25
Burnaby September 3
Trail August 21
Vancouver August 27
Vancouver June 25
Vancouver August 1
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in Canada we dropped the mili-
tary draft right after World War
ended. Since then, and especially
under the Trudeau administration,
the Canadian armed forces have
been cut greatly in number. Today
we have a miniscule military force,
though an efficient miniscule, we
are told.

This brings me to my point. 1 do
not wish to sound the drum for a
larger Canadian military force per
se. However, since so many young
Canadians are finding it most diffi-
cult to find work, especially during
the summer (private industry no
longer seems to need the large num-
bers of young people it once used
to hire during the summer), 1 should
like to advocate some forn of na-
tional service for all Canadian young
people.

Every Canadian between the ages
of 16 and 24, say, should be re-

“quired to put in two years in this

national service. | should also like
to see the ‘liberated’ and ‘cqual’
females put in their two vyears. |
could see that there might be a de-
ferment for those who want to con-
tinue in school; they could put in
their time during summers or after
they finish school.

This would not be just a national
military service—service in the

Canadian Armed Forces could be

one form of service. The emphasis
could be placed on social services
of one type or another. The types

The B.C, TEACHER



of work that could be done would
be along the lines of environmental
preservation and  clean-up, refor-
estation, working with day-care
centers  or with senior citizens’
groups.

The type of work is limitless and
not that important in itself. The
only criteria | should like to see
is that the work be meaningful and
that it not take away already exist-
ing jobs. ! also should not like to
see this hecoming a job-training type
of experience. Vocational or tech-
nical training could result after the
national service time is put in.

The benefits would be several.
First, the whole country could ben-

efit fr. -~ this in the form of more
and -arks, day-care centers,
et . the young pecople
the wvould be able for at [east

two ycars to find useful employ-
ment, learn about work and the dis-
cipline of work, and—1 hope-—learn
about working foi and with people.
Third, this would be an anti-
inflationary measure that would
provide services for money received.

Too many of our young people

are being given a very one-sided pic-
ture of life through our schools. The
idea of the free choice of the indi-
vidual, while a valuable philosophy,
is not completely in tune with the
reality of the world outside the
school walls. The life most of us are
being forced to live and will con-
tinue to live is at variance with this
ideal. We live, work and play in
groups, and as more of us live in ur-
ban areas that as a result become
more and more crowded, regimenta-
tion and loss of individuality will
become even more a fact of life.

It is my opinion, theretore, that a
form of national service as briefly
outlined above would not only be of
service to the nation as a whole, but
would also be of educational and
social value to the individual.

The people in the national service
would, of course, be paid a living
wage. Who would pay for this? The
taxpayer, of course. He already pays
forall kinds of other similar schemes.
Why not formalize it, and if my con-
tention is correct, gain all the values
from it?

PrinceRupert Fred Busch
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What should the schools
be trying to do?

The writer says the goals
of education can be
classified into three types,
and offers some practical
suggestions for dealing
with them.

CHRISTOPHER HODGKINSON

Dr. Hodginson is Chairman, Educational
Administration at the University of Victoria.

. .. we gotta go and never stop
going till we get there.’
‘Where we going, man?’
‘I don’t know but we gotta go.’
Jack Kerouac, On the Road

§The logic of the current pressure
for accountability in education turns
upon the question of goals. Tell us
what the goals, purposes, values,
ends, aims, targets of the public
schools are, only tell us this, say the
educational leaders and administra-
tors and we will plan, program, bud-
get, PERT and otherwise procure
and prepare the desired outcome.

Moreover, we shall then be able
to evaluate process agairist product,
the ends against the means, and so
achieve accountability.

But first there is this matter of
goals, aims, purposes, philosophy:
etc. What is it that the schools are
supposed to do? What is it that we
want from the schools? Since these

The B.C. TEACHER
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questions do not yield immediate or
simple answers, the matter of ac
countability often comes to rest,
sterile in its very genesis.

Serious attempts are often made
to tackle this problem by means of
exhaustive and intensive study by
committees, by specialists, by ad-
ministrators and boards, or by direct
appeal to all interested constituen-
cies—parents, public, students and
so on. Such attempts are weli inten-
tioned and can be highly sophisti-
cated as in some of the examples |
shall mention in a moment. An
underlying assumption of all of these
endeavors, an assumption that
usually goes unexamined, is that
goals exist that can be stated. And
a further assumption is that goals
need or ought to be stated. This
article is concerned with these as-
sumptions.

Let us define goals as concep-
tions of what is desirable as an out-
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come of the system of public
schooling. Goa! statements prolif-
erate. They make up a major concern
of the administration of education.!
In a recent study based on 900 Cali-
fornian school districts? an analysis
of the goals stated led to the listing
of 18 major categories, such as ac-
cumulation of knowledge, mental
health, homemaking, economic and
consumer efficiency.

Analysis of statements of philos-
ophy, policy handbooks, written de-
clarations and manifestos of goals
tends to become a kind of verbal
factor analysis in which the investi-
gator seeks to isolate as few general
factors as possible in order to ac-
count for as' much of the variation
and variability of the expressed aims
as possible. Sometimes actual
quantitative factor analysis is used

as in the Tasks of Public Education

example,! which isolated the four
major catergories of intellectual

dimension, social dimension, per-
sonal dimension and productive di-
mension.

Another approach to the practical
problem of formulating the tasks of
the schools is to distinguish between
goals in the sense used above and
‘objectives.’ This is the hard-headed
behavioral approach. The object of
the exercise is quantifiable (or at
least measurable) specification. It
is sometimes very reassuring to be
able to hold out the possibility of
reducing a blurred and baffling com-
plexity to numbers, for numbers are
amenable to machine treatment and
to statistical and dccounting pro-
cedures. The work of Bloom et al in
taxonomizing educational objec-
tives is well known.3

in general it is fairly well accepted
that the term ‘goals’ refers to a
larger and more value-laden, value-
complex end, while the term ‘objec-
tives’ refers to narrower, more
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preciseiy defined subordinate ends
or means, the value connotations of
which are more implicit. The dis-
tinction is a useful one since we can
see ourselves moving from the gen-
eral to the specific and from the
abstract to the concrete. The diffi-
culty is that between these two
things a gulf is fixed, and in our
haste to arrive at something quanti-
fiable and mazasurable we some-
times part company with and di-
vorce the larger end that was our
starting point. True ends generate
means, and then the means them-
selves become false ends. This is the
disease that infects goal-setting. The
state of research in this area gives
us no consolation about this fallacy’s
being avoided.4-10

The problem of philosophy, goals
and objectives in education appears
in another guise, very familar to ad-
ministrators. This is the distinction
between policy and execution. Ac-
cording to conventional wisdom it
is the role of the layman, the elected
trustee at the local level, for ex-
ample, to determine policy, while
it is the role of the administrators
to execute this policy and put it into
effect. Thus the trustees should be
engaged primarily in determining

the ends of the system and the ac-

ministration should be engaged pri-
marily in translating ends into means
that can be verified, checked upon,
or evaluated. (Nothing here about
teachers or students, please note.)

545

Of course, this describes the way
things should be. What is intriguing
about it, however, is the consensus
on the rightness of this particular
should be. Administrators, teachers,
laymen, professionals and public
can all be shown to agree that policy
should be set by the owners of the
enterprise since, of course, the
schools belong to the people. Let
us cling to this remarkable con-
sensus, for agreementis a rare flower
in the garden of education, and we
can bear it in mind as we consider
some further difficulties about goals.

One example is peculiarly illus-
trative, the goal of morality. There
is another consensus in the educa-
tion community: that the public
schools should educate in morality.
Synonyms for this term abound—
citizenship, character development,
personal growth, self-realization, etc.
In the simplest language, we want
our children to be good. We want
the schools to teach goodness to
them. Most of the public want to
include this within the constellation
of school goals. But what on earth
does it mean? How can one specify
it?

This problem has been thoroughly
and precisely examined in recent
years by the Farmington Trust Re-
search Unit in England.1! It was able
to break the components of moral
education into the following specifi-
cations: PHIL (an attitude or frame
of mind regarding other people as

equals in their interests relative to
self-interest), EMP (an ability to
know what other people are feeling
in particular situations), G1G,
(actual knowledge of relevant facts),
G1G, (social skills of specific kinds),
DIK (a ‘mode of thought’ involving
moral principles), KRAT, (action or
behavioral traits necessary for mo-
rality), KRAT, (will or capacity to
translate moral judgment into
action).!2

So we achieve some degree of
specification. The point is, however,
that to make even this advance to-
ward the specification of objectives
from a diffuse goal took this high-
powered research organization four
years (1965-1969), and even then
the work was classified as a ‘guide
for research’ that ‘teachers and
others are invited to use in conjunc-
tion with their own experience and
reflections.’13

What is the conclusion from ali
this? That certain goals are very
difficult to specify. True. Rut there
is yet another dimension to il.e pro-
blem—perhaps certain goals should
not be specified! Let it never be
suggested that an educational sys-
tem should have as one of its aims
the maintenance and expansion of
the incomes that system provides.

To sum up. There are clearly spec-
ifiable goals—such as the aim of
teaching typewriting to a skill level
of 60 words a minute. Let us call
these Type A goals. Then there are
goals that are specifiable only with
the greatest of difficulty—such as
the goal of moral »27Jucation. Let us
call these Type B. And finally, there
are goals that are undeclared and
perhaps should not be declared—
such as the purpose of the public
school system as a holding institu-
tion to keep young people off the
street, out of their parents’ hair, and
off the labor market. Or the goal of
providing better life chances for an
elite of some description. Or even
the social role of acting for society
as some kind of meritocratic sieve.
Let us include this final category of
tacit and illicit goals as Type C.

Somce goals are clearly specifiable — such
as the aim of teaching typewriting to a skill
level of 60 words a minute or other *skill’
subjects to appropriate levels.
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Is using the public school system as a holding institution to keep such young people as this
off the street or the labor market a valid goal of education?

How Do We Deal With Goals?

Now that we have classified goals
or purposes, the problem is how to
deal with the several classes. There
is no problem with Type A goals.
They can be reduced to specifica-
tions directly, and their implementa-
tion, administration and evaluation
is solely a matter of will.

Again, somewhat strangely, we
can in practice often discount Type
C goals. In the first place we simply
cannot, at the political level, dis-
cuss them at all. We cannot say that
the goal is to ‘hold kids’ or ‘do
society’s dirty work by sorting out
winners from losers.” And we do
not need to specify these goals for,
whatever they are, they are implicit
inthe system and the administration,
evaluation and efficiency account-
ing is likewise implicit. That we do
not need to specify them does not
mean that we should not do so.
Nonetheless, in practice, it is the
Type B goals with which we must
wrestle.

The difficulty with this type of
goal lies in its specification. As |
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have shown, it is sometimes ex-
tremely difficult, if not impossible,
to explain what such a goal as, say,
self-actualization means. We may
all subscribe, for example, to the
goal that schools should develop
maturity in young people, but goal
statements of this kind are at this
stage mainly the mere expression of
sentiment. The sentiment has to be
raised to the level of conscious ratio-
cination—it has to be explained and,
to the best degree possible, ‘opera-
tionalized.” But the behaviorists
who demand operational goals per-
haps go too far and expect too much.
It is enough if we can somehow use
the technique of increasing approx-
imation.

Arecent and excellent demonstra-
tion of this technique occurred in
the city of Victoria, where, under
the title Project Learning, groups of
citizens, students, teachers, trustees
and administrators were assembled
throughout the community for the
purpose of clarifying the schools’
goals.

The project began with widely
publicized invitations to citizens

to form working groups and com-
mittees, which wera then succes-
sively reduced in number. As each
group submitted its report it was
further consolidated until a final
report was produced.14 Precise spec-
ifications were not forthceming, but
the entire operation gave com-
munity-wide educative exercise in
the technique of successive ap-
proach to the problem. 1t is worth
adding that the goals derived in this
study were clearly pluralistic rather
than monolithic. :

There is another technique ' for
dealing with the Type B imponcer-
ables. It has a glorious title in the
jargon—’'disjointed incrementzl-
ism.’18 This technique, dearly loved
by the British administrators of Em.-
pire, is also sometimes affection-
ately referred to as ‘muddling
through.’

The delightful central assumption
of the technique of disjointed incre-
mentalism is that one does not know
where one is going! The less con-
crete and objective the destination,

Continued on page 75
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No doubt, like me, you've always
felt a bit sorry for Mother Hubbard’s
poor dog, and perhaps, indirectly,
for Mother Hubbard herself, be-
cause the rhyme implies that she
expected the cupboard to yie'd a
bone for her dog.

Reseach into the Hubbard Estab-

 lishment reveals a curious situation,

one that belies this conclusion. Of
course the clueisthere; | had merely
misinterpreted it all these vyears.
How can one feel sorry for the dog
—the poor dog—before the out-
come of the event? It is illogical.
However, now that | realize how
‘poor’ a dog the Hubbards had, it is

_quite obvious that both the dog and
Mother Hubbard knew there would
- beno bone in the cupboard. In truth

he Was a poor dog; in fact, he was
an undeserving dog.

Since early puppyhood, when his
parents -had placed him in the
Hubbard Establishment, the dog had
had his difficulties. At first he had
tried hard to please Mother Hubbard,
and the cupboard had yielded some
small bones. These were not very
satisfactory, but they had kept him
going. Eventually, of course, the
commands had beC>me too difficult
for him to manage. He knew Mother

Mrs. Clarke teaches at Mt Prevost junior

.. Secondary.School in Duncan.
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Old Mother Hubbard went to the cupboard,
To get her poor dog a bone;

When she got there, the cupbeard was bare,
And so the poor dog had nene.

Hubbard wanted him to stand on his
hind feet, and he could sometimes
manage to do it quite well. He had
learned to do that in the days of the
small bone reward. However, be-
vond this he was lost. He didn't even
urderstard what they wanted of
him any more, but, of course, it
would never do to let on that he was
that dumb. Look what had hap-
pened to the donkey!

He didn‘t really understand why
they put him through the cupboard
‘bit.” Four times a year he suffered
that torture. So did his parents. They
couldn’t help him get bones. In fact,
his sire wasn’t so hot in the bone
line himself! They were disappointed
in him, he knew this, and he felt
ashamed of his inadequacy. Some-
times he blamed his Dad. This made
him feel more ashamed, but only
thus was he able to rationalize away
the responsibility for his failure;
and, too, he knew that, secretly,
Mother Hubbard ascribed his lack
of success to his ‘poor’ background.

He was an all-round failure. An-
other boneless year, and no hope of
ever reaching the FAIR. You'd think
his parents would have got the mes-
sage by now; he had; Mother
Hubbard had. Maybe it was their

hopeless ambition for him that-
forced Mother Hubbard to go.

PATRICIA CLARKE

through the empty cupboard rou-
tine. It really was very humiliating.
He wondered, as only adumb canine
can, how it was that such wise folk
as Mother Hubbard, and Big Brother
Hubbard, hadn’t come up with a
better system by now. Perhaps they
didn’t really care that much.

Life at the farm might have been
tolerable had it not been. for the
constant pressure to earn a bone.
Twice a week Mother Hubbard took
the dogs out for exercise, and he
enjoyed this, Only the big dogs went
on these occasions, and although
Mother Hubbard encouraged com-
petition among them—and he never
came home first or with a rat, he
enjoyed the run around anyhow.

He had heard that on some farms
they had an exercise period every
afternoon, and he had asked his
parents about this, for he would
have liked that. He might even have
learned to run more quickly, or to
catch rats, with more practice. But
this was not to be.

To attend such a farm was a costly
business. And his sire had it on good
authority that such farms were full
of problem animals, from problem
homes, and - that there were bred
feelings. of self-importance. There
certainly was no chance of that
happening to him at the Hubbard’s!
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- -Nor-"could -he be ‘dismissed from
- Mother Hubbard’s Establishment -
- unless, of ceurse, “he- acted like the

L 'donkey : o

" In his innermost self he admrred

the dohkey He himself was far too

: <cared of the Establishment to ki [N

_agamst it:: He. accepted that he was

a failure, so he- didn‘t reaily see now

-he could. have any worth-whlle con-

tribution to_ make -on“the farm—or
elsewhere ‘come to that.

“~Not that the donkey had had any -
onstructrve ldeas, but he had dis-

there"was some- truth |n’j__'
onkey had sald Perhapsf‘

theother creatures. But he suspected
that, despite this element of truth,
thedonkey had become a Judas goat.

“He was glad, after all, that_he had .
" managed to resist the leadership of

the donkey.

The dog knew on which side his
bread was-buttered. That sounded
clumsy, but he knew better than to

~end a sentence with a-preposition,

Some famous: British BulIdog had

“once said, “The preposition is'a very

bad thing to end a sentence with.’

~And, “This is" something up' with
- which I will not put.” He had remem- ..
bered this* because “the donkey’s -
uncle had told them how poorly this
Bulldog had fared as a pup on the
.....farm. Apparently, -he hadn’t’ been -
able to bark: like a French Poodle, -
coria’ Cerman Shepherd too ‘well,’
- either.’ And his efforts to”emulate
o l,some Roman dog then considered -
“oa very necessary accompllshment'
.+ for entry to the FAIR~were appal-]
"’:f,lmg ‘He had had l’lIS troubles earning

bones, too: Butdespnte these failings,

- -this Bulldog: had become a world'
”""f'famous leader. -

 Of course, th|s “success was no.
L doubt dependent upon the oppor- -
" tunities afforded him by.fine’ breed- *
"v'i*lng ‘Our dog’ could project himself -~ -
-up to’a point,- but he was realrstrc;""'
ough to realrze that a common

mongrel like himself could never
rise_without the qualifications of
regular farmyard accomplishments.

It was not enough to be talented in-

oratory, -statesmanship, .and. " have
artistic ability—like the Bulldog; or

even to be ingenious—like the

donkey. Personal attributes ‘were. a
necessary adjunct to success, "but
useless in this day and age without

first the license to proceed —the cer-

tificate that gave assurance of con-
formability, that said, in-effect, to

“the Establishment, ‘| am your dog, ‘
_am predlctable

‘What worries Mother Hubbard s

: dog is that he sees, clearly, how un- o
“fit he is for the farmyard. For him i
there is no bone‘labeled;-'I: am your .+ <
-bone—1 am your reward.’ For him °
“there is no place, only a: choice— -
~ ‘opt-out’ like the" sheep or ’drop-

out’ like the donkey g
‘Perhaps Mother Hubbard does not

' really care how her poor’ dogs feel. - - -
You: see, she has’ many more now"
than just the one of legendary fame.-
Or could it be that she is so busy--

preparing the few for thel FAIR that
she is.unaware (but_not of the alli-

teration!)? If Mother Hubbard really -
_cared, would she not dedicate her-= .
self ‘to" the enlightment ‘of all the
‘Brothers Hubbard, ‘and in partrcular":
3 the little Brothers?.~ == ‘

\_—/
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. §fThe Sunset Years.
Golden Age.
Senior Citizens. :

1 have never liked these euphe-

misms. They suggest condescension
on the part of people fortunate
enough to be—so far—spared old
age. )
-"Do ‘you “ever- think - about .your
Golden Years? | never-did until 1
read a magazine article. A very bitter
statement written by a woman who
had given a full life to teaching.
Then, retirement.

Out of our school, old lady. Take
your ‘posters of France and your .

story of seeing King George in. '39
and your place by the classroom win-
dow where you stood for 34 years
watching favorite faces leave at 3:30.
Take your brown class photographs

Tiny wooden houses were constructed
“entirely in bottles by Dan' McCGowan, 89,
who points out miniature workmen to Wyck
Porteous (left) and Sandy Derpak, both

15 yearsof age. . - - R
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WHITE ROCK
STUDENTS
DID SOMETHING
ABOUT

ERIC H. WILSON

Mr. Wilson is on a two-year leave of absence
from his school to live in England.

and your yellow school annuals.
Someone else will stay after school
to explain verbs.

It was a short drop into a rest
home, where she was told to rest.
After catching up on her sleep, she
offered her energy. Forget it. You're
now enjoying your Sunset Years. !f
you want exercise, there’s shuffle-
board Tuesdays at 7:30 in the base-
ment games room.

So she wrote her unhappy maga-
zine article. Her theme: old age is
emptiness. It wasn’t going to happen
to me, but it did. It isn’t going to

. happen to you, but it will.

“" 1 don't remember who that lady
was. But she affected my life, forced
me to do something. | hope that,
when the bell rings and you put
down this magazine and your coffee
cup, my words wili stay in your mind
long enough to compei you to take

action. That will repay in part one -

old lady.

None of us can picket for legisia--

tion banning old age. Even increas-
ing pensions won't give these people
what they need most: a reason to
get up in the morning. Once a week,
students from the junior Secondary
in White Rock help provide that
reason for some,

The plan is simple, with tremend-
ous benefits. That is why | want to
share it with you, because your social
studies, typing, science students
can do the same thing.

Once a week my Grade 9 English
class puts on coats, opens up um-
brellas, and walks to the nearby
Evergreen Rest Home. These visits
are preceded by a mimeographed
program, inviting residents to join
students in the assembly lounge at
10 a.m.

Song sheets are distributed, a girl
acts as MC while one of the residents
plays piano, and loud bursts of My
Wild Irish Rose il the room. Each
week a special ‘event is planned.
Past highlights have ranged from a
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student speech advocating the form-
ation by Canadian Indians of a Red
Panther Party to a resident reminis-
cingabout helping construct Qakalla
Prison Farm and attending the first
hanging at that establishment.

Lven more important than the
program is the time that follows.
Lvery week the residents are urged
to invite a student for a chat in a
lounge or private room, This is a
groat success because it provides
the opportunity for friendships to
grow. For me, the most pleasant
moments of cach week come when
I walk down hallways and can see
students talking to the residents in
their rooms.

Oneword of caution before begin-
ning such a program: prepare the
students. For some, the first day
will be difficult unless they know
exactly why they are going to visit,
and what to expect.

One way to initiate a discussion
on the topic is to tell students they
are 75 years old and residents of a
rest home. What would they do on
Monday morning after breakfast?
Monday afternoon? Monday even-
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ing? Tuesday morning? By then, they
may have begun to understand old
age.

This program is life. 1t will give
your students more than anything
you can do in the classroom. | can
tell you this only with grinted words;
| cannot take you individually into
the Evergreen Rest Hame and show
you the faces of happy people,

How else can | persuade you?
Photographs help. The only other
way is to let the voices of residents
and students speak to you. Here
they are:

The Residents

I wouldn't ‘have thought young
people would be interested in us,
or what we did with our llves, but |
was wrong.

- Alotof older people are afraid of
teenagers because of what we read
~in'the newspapers’ and see on tele-
vision, but we don't feel that about
‘these young people that we meet
“personally.: - .
~-Thisis quitea large building, w1th
a lot of residents, and these visits
have helped us to get to know-each
other. We all meet with the young
.~ people at the same time, and then
" have something in.common to dis-
cuss when we see each other.in the
“lounge.
~1_have been cut: off from young
people until these visits started, and

] have always luked young people.
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We enjoy the singing and the talks,
and we enjoy the students coming
around to our rooms, It's quite a
help to - aple who are getting older
to get the views of younger people
because they are very much different
to our day.

I think a planned program is good
hecause students and older people
can display what they are capable
ot doing. It's a very valuable experi-
ment. i think it’s wonderful because
each age group has something to
offer the other one.

is it a success! Well, our people

keep coming back every week,
don't they?

The Students

| never thought before that old
people would laugh at things we
think are funny.

One lady loves flowers; her room
is full of artificial flowers. On"her
birthday my friends and | bought
her some potted flowers sc she would

have something to take care of, in-

stead of feeling useless because
everyone was looking after her.

The only thing that surprised me
was the talk of death, dead wives or
husbands and even their own future
deaths. At times it got depressing
but that can be a learning experience
as well.

‘One time | was sitting by a man
who ‘wasn’t singing. |- asked him

why and he told me that he couldn’t

sing. 1 said anyone can sing if they
try. | really felt good when he started
to sing when the next song began.

| still can’t talk to the people in
the rest home, but | can tatk to my
grandparents a lot more often with-
out feeling uncomfortable,

I thought they wouldn’t talk about
interesting things. Many of them do,
but even if they don’t we are learn-
ing to be patient and pleasant about
it. We have become considerate of
others and their pleasure, instead
of our own. That is better than a year
of textbook education,

Anyone can sing — particularly if the
company is congenial and the songs are
the old familiar ones.

The first time we went, there were
very few old people waiting for us
but as there were more visits more
people showed up. {t was really ex-
citing talking to a man who told me
about drawing up the plans for some
of the big buildings in Vancouver
and Victoria.

The only type of people | don't
talk to very wei!l are the ones we
have to speak to like small children.
These people | should spend more
time with, but | try to see as many
people as | can.

One lady came running into the

lounge really excited to show us her

room. When we went in she told
about how she hated Australia but
didn’t know 'how to tell her relatives:

It has been a success for me to

realize that, like anybody else, old

people are a lot of fun. They are a
beautiful bpr@chrorf people. o §
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Dr. Paton teaches at
the College of
Education, University
of Toronto, where he
is professor of
education. In this

article he deplores the

the frenzied pursult

f novelty’ in our

J. M. PATON

- lish-speaking peoples may; very. well -
- describe the period- between 1945
" and 1975 as the age of neophilicism, -
 when the prlnCnpal shapers-of: men’'s:.
, "mlnds—ln the ‘communications”
- ,medla in schools and colleges, and :

; ,CIrcles—were the neophlllacs the.
. klovers of the new.-

lication, "The’ Neoph:hacs, argues .
_ . that these are-the people who have
-generated " the collectlve phantasy

" lishment (whatever: that may - be),”
- ridiculing”order.-and stability, ‘des
crlbmg every: technologlcal chang:
_as mevntable and “good, -

ﬂSome future hnstorlan of the Eng-"

Chrlstopher Bookers récent pub-

that cocklng a snoot at the Estab

egardmg_‘;

“journal of the Ontario Secondary Sche
"'Teachers Federat!on, Mar1971 lssu




innovation and excitement as syno-
nyms for.impoitance and relevance,
~are the. marks of the intelligent,
_free, creative man the world so des-
- perately needs at.this time. -
Significantly, - perhaps,

Booker

e That Was The Week That Was: but
e :f'at the age of 32' he has joined hands

" characterizes social oehav:or and

*was himself one of this group about -
~six years ago as a.scriptwriter’ for
- -.the.immensely. popular. TV show..

. with  his>'much older compatriot, -
~Malcolm- -‘Muggeridge, :in ‘deploring .
- _the frenzied pursuit of novelty and
o~ instant pleasure that he thinks now -

attltudes to - values- in - both~the -
“United Kingdom and the United
ﬁfﬂStates (See, for instance, the: lead;',
_revies |n theluly6 1970 |ssuei'"

What has all -this to do with
Canada?

While Canadians have not experi-
enced the  cultural revolutior ot
*Swinging England’ in the ‘50s and
‘60s, or ‘the political “and - social
stresses—the " Vietnam - war, - black
power, campus riots— of the United

States .in the last decade, we do.

_appear to have absorbed some of

“their side-effects, and display many -

of the symptoms of neophilic ‘mal-
alse

of this cultural distemper, | suggest,

“is: the prominence given to criti-
cisms of the publicly supported
“school system and its teachers, and
_the tendency- to glonfy every self-
_proclaimed expert in any one of in- -
»numberable specialized areas of
teachmg-learnmg, techmque or- ot:’ ‘

The becaharly Canad|an varlety :

administrative procedure, especially
if 'he or she manages to imply—
and they usually do—that the reg-
ular teachers are too lazy or un-

‘informed, and too afraid of change

to measure up to the edicational
challenges of our times. ¢

Seldom, if ever, do the reports of :
these  criticisms mention (a) the

public school’s obligation to: medi-
ate between the commumtys pre-
vailing views —usually conservative
~and the attraction for the young

of what is novel and of immediate

interest; or (b} the teacher’s pro-
fessional awareness that there: are

simply ‘no instant “solutions,” no -
universal nostrums for. the variety

of problems —‘individual needs,

~abilities-and-attitudes —with- WhICh' il

they must contend every day




Innovations in teaching and learning should be encouraged by every means possible,
but not for the purpose of imposing them on every teacher and pupil in every school.

Teachers as Whipping Boys

Sybil Shack of Winnipeg, a past
president of the Canadian Teachers’
Federation and of the Canadian
College of Teachers, who is as
knowledgeable as any one person
can be about teachers in this coun-
try, said in Monday Morning that
their morale is dropping seriously
low. They feel they are being treated
as society’s whipping boys.

Many competent teachers of her
acquaintance are suffering, she
suggests, from a persecution com-
plex, or from debilitating uptight-
ress in the face of blanket charges
of failure to meet the needs of youth
on the one hand, and the demands
of society on the other.

Because of the hippie revolution,
the community expects them to get
tough and inculcate respect for law
and order;- while the child study
experts preach a gospel of freedom
-and love that would provide warm
encouragement to chtldren and
students to do their own thing, thus

learning by spontaiieous discovery.

~Allowing for some  jourrialistic

.ixaggeration, Miss Shack’s picture

is not overdrawn. Activist elements

~-among high school and:college stu-
-_dents, .who_are demanding what

“amounts to majority control of cur-
nculum plannmg and teaching pro-
cedure, are getting support not only
from'avant garde commentators in
“the press and on TV, but also from
the . writings -of several educators
whose prestlge assures them of wide

: ,,readershlp

- Perhaps the most popular and in-
fluentlal book on the new education

ersive Actlwty (1969). by Postman’

analysus ‘of “its'tone and . content
ill show the difficulties it creates
for. those who i must accept respon-

educatlon of youth

~att the moment is Teachlng as'a Sub-
and’Wemgartner Because it is’also’’

e of .the best written. and most:
persuaswe books of its kind, an -

b'hty for the compulsory mass

he authors are- possessed of ank :

the school in building a better social
order, a New Jerusalem. Two tre-
mendous assumptions undergird
their entire argument. The first is—
as Postman again insists in the May
1970 issue of the Harvard Edu-
cational Review—‘that all edu-
cational practices are profoundly
political in the sen:ze that they are
designed to produce one sort of
human being rather than another’;
that it is the business of the public
school system to help young people
to ‘master concepts necessary to
survival in a rapidly changing world’;
and that to do this the curriculum
must be focused on immediate prob-
lems affecting the survival of our
society.

There follows a long list of prob-
lems: mental illness and high suicide
rates among youth, crime in busi-
ness as well as among adolescents,
various credibility gaps, the elec-
tronic revolution, sex, drugs, the
population explosion and birth con-

- trol, housing, . poverty, pollution,

war and peace and nuclear annihi-
lation, etc., etc.

No one can doubt that these are
vital issues and that young people
would enjoy having opportunities to
discuss -them- in-school. They are,
say our authors, so much more ‘rele-
vant’ than- Shakespeare’s Macbeth
or Athenian democracy. They cut
across traditional subject- bound-
aries. Material for studying them is
available in the community and in
current publications, not in musty

, old books:

That, however, is jUSt one sude of

_the coin. Human experience; to say
nothing of wisdom;, is not confined.
to, or defined by, contemporary -

- records. More -important; the Post- .-

_man and Weingartner proposals beg-

the entire question of maturity

levels, of continuity and develop-

ment in learning experiences, or the =

practical impossibility of teaching
inquiry skills divorced from the

“ significance of the content. Not ~
“Teveryone would agree that data on
|mmed|ate socnal |ssues can- be dl-

- McLuhan; - 7
when they failed to get their nom- ~

inee elected—a "headline winning -~
innovator from ‘the United ‘States =~
s and England At the tlme of hIS ap-""

vested of prejudice and bias. There
is surely more hope of this when one
examines human experience in the
literature and history of the past.

The second questionable assump-
tion of this book is that certain gene-
ralized criticisms of schools and
teachers are fully valid because they
were spoken or written by men who
have been crowned educational
gurus by the news media.

For example, Marshall McLuhan:
the school at present is irrelevant;
Paul Goodman: the schools educate
for obsolescence; Jerome Bruner:
they fail to develop intelligence;
John Holt: their teaching is based on
fear; Carl Rogers: they avoid the pro-
motion of significant learnings; E. Z.
Friedenberg: they punish creativity
and independence,

My personal reaction to all such
statements is that they are without
meaningforteachers until they make
specific reference to individual sit-
'uations involving actual boys and
girls 'whose personal. backgrounds,
experience, abilities and needs have
been evaluated with attainable ac-
curacy as well ‘as with concern and
sympathy,

‘The Omniscient Specialist

It seems to me significant that
each of the above-mentioned critics,
like others of their ilk, have attained

deserved eminence through special-

izing in one area of education, from

which-they then make the mistake -

of extrapolating to the whole school

- system from preschool preparation

to college entrance. An illustration

-of this tendency is furnished by the =
- experience.of the Toronto Board of -
Education in 1969 with one of its'ap-
plicants for the top post of. Dlrector :

of Education.

A-group_ of nﬂeophlllacs on- the"

board, with the support of a few em-
inent:. . citizens..
rather

became upset
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plication, lohn Bremer had heen
operating the Parkway project in
Philadelphia—‘the schoo! without
walls'—for less than one school
= year, and it consisted of no more
than 500 students, 30 teachers and
1) interns,
When he addressed the University
§ of Toronto chapter of the Phi Delta
Kappa educational fraternity on
i October 23, 1969, he left his au-
dience, or at least this listener, with
_ three distinct impressions: (1) the
H project was in his view already an
; unqualified success; (2) he thought
the regular schools of Philadelphia
were in such a mess that they could
be redeemed only by revolutionary
methods like his; (3) he did not ex-
; pect to remain with the Parkway
project after the 1969-70 school year.

this—that-Mr. Bremer, with his un-
doubted abilities as an idea man and
publicist, could doubtless have
made a valuable contribution
to Metro Toronto schools as a short-
term consultant. The mind boggles,
however, at the thought of his send-
ing all the pupils of a metropolitan
center into its offices, board rooms,
courts,stores, factories, ‘museums,
- craftshops, etc., to" receive - alive,
~‘relevant,’ unpaid -instruction; still

‘more at- his assuming. final respon-
-...sibility for the adminstration of Tor-
.~ onto’s 136 schools, 5,900 teachers
~~and 111,000 pupils. Yet so powerful
‘is the cult' of neophilicism today
- that Mr “Bremer’s failure to secure
' che senror school appomtment in

o ;lesu|t in"a direct challenge to the

- rule an. applrcant melrglb|e for ap-
porntment by a'local board for lack
7 of the’ requrred professronal cer-
tlfrcate :

s T LIRS A AN

‘Any Conclusions?

The lesson to: be learned from
the foregomg instances is-not, of
_course, - that " the neophrhacs are

,}always wrong, or . that innovations
n teachrng and learmng should al-

_they shouId be encouraged by every

eacher and pupll in: every school
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The point | wish to emphasize is"

right of the Minister of Education to -

ays be:suspect..On the contrary, -

Schools in Canada are only now
being released from the stifling re-
strictions of provincial prescription
of courses and province-wide regu-
lations. What we don’t want is a full
pendulum swing to an equally auth-
itarian insistence that all the
teachers and schools in a large sys-
tem adopt the new ‘free’ philosophy,
and introduce open area activities,
voluntary attendance, pupil control
of curriculum, inquiry methods,
abandonment of so-called compet-
itive tests and grades (marks)—
in short, the complete litany of
innovation,

The shifting balance between
man's nephilic and neophobic
urges not only explains the
~many fluctuations in human
- taste and cholce, but also is
basic to both progress and
survival

Whatever success has been at-
tained so far by innovative private
schools modeled on Neill’'s Summer-
hill School in England, or by indi-
vidual schools in Ontario that have
‘taken advantage of current per-
missive. regulations in-the. spirit of
the Hall-Dennis Report, has been
entirely due, in my opinion, to the
one fact that they recognize the

importance ' of - schooling taking

place under conditions that permit

" a teacher and his students:to find:

the most comfortable and. benefi-.
cial ways of working and learning -

- together in an atmosphere of mutual

help and of constantly seeking out

~ better wavs to -understand . what
" human life in thrs old world is aIl
-about.::

Whether these ways are Ilkely to~
_be: labeled traditional . or ‘progres- -
. sive, student-controlled or teacher- -
" dominated, is of very little impor:

tance, provided the young people

actually learn and enjoy the. experi- -
~.ence enough to want to. go on
“* learning: by themselves. -
;means possrble, but:not for the pur-- -
.pose. of . imposing . them .on_every .

-~-To -implement this: prmcrple does"——;
imply-that the ‘school system pro- -~
vide a large. number ,of,c_horces for...

pupils. In this connection the Globe
& Mail reported an interesting joint
study in York County by a committee
of teachers, parents, trustees and
students of a proposed ‘traditional’
high school with such unfashionable
features as strict discipline, com-
petitive grades, regular tests, and
an emphasis on assigned work and
good study habits.

The intention was that this school
would provide an educational ex-
perience quite different from that
at the county's Thornlea Secondary
School established five years ago.

Commented the area’s director
of education, Samuel Chapman,
‘I've a gut-level hunch that kids
learn in quite different ways.’ Per-
sonally, | much prefer this modest
bit of common-sense to most of the
dogmatic neophilia of Postman
and Weingartner.

A Moratorium Is Called For

I make a concluding plea, there-
fore, for a moratorium on public
criticism of our schools and teachers
that takes the form of demanding

_that they embrace every new iJea

that happens to be supported by a
‘name’ in education, on pain of be-
ing dubbed incompetent neopho-
bics—people fearful of change—
who are robbing students of thelr

- ~educational - birthright.

Desmond Morrisin The Naked Ape

reminds us that studies of the be-

havior of the higher order mammals

support the hypothesis . that the
_exploratory drive in both primates
.and man toward new experrencesi
- is always balanced by the urge to

take refuge in the familiar. -

“He further asserts that the shift- .
ing balance between man’s neophll-", )
~ic - and "neophobic ‘urges—’the
“exciting new stimulus ‘and ‘the .
A frlendly old one’—not only explams o
“the “many " fluctuations ‘in human
-taste and chorce, but also’is basrc B
- to both progress and. survival. :

- 1f the good society of the future

must continue’ to preserve a bal-

ance between the neophrlrc ‘and the
* neophobic demands of its members,-

" the school: has ‘no alternatrve but -

to-promote intelligent- understand-- - -

ing_ and applrcatron .of. that prm-'-,

,crple TR o P
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Teenage cowboy takes aim in the calf-roping event.

A young cowgirl gets a good view of the action from the saddle.

ACTION

AT THE BC CENTENNIL

GORDON R. CORE

fKamloops Secondary School is host
for the annual B.C. High School
Rodeo. Held first in May 1970, the
event was an instant success. So
much so, that the 1971 rodeo was
granted the status of a centenaial
event.

The Kamloops high school rodeo
is unique in British Columbia in
that it is organized and run entirely
by high school students.

The idea for a high school rodeo
came from Don Martin, a student at
Kamloops Secondary School. Fortu-
nately, Don’s agriculture teacher
was Nick Kalyk, part-owner of the
Kalyk-Bryson Ranchin Barnhartvale,
near Kamloops. Thisranch is now the
permanent home of the rodeo.

Under Nick’s direction, and with
principal Ed Tait’s enthusiastic-ap-

proval, agroup ¢
a Kamloops Ro
work building t!
Commerce teac
provided guidar
who looked aft
listing support
men, organizin
obtaining prizes
ing of program
ments and cou
were handled er
Dennis Trave
ation students
cession stand f
Other students
Countless busy
freshments unc
tion of the sch
Jack McMillan.
The rodeo wi
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' HIGH SCHOOL RODEO

The writer is a member of UBC's Faculty of Education.

idents organized
Club and set to
rena and chutes.
Mrs. Sandy Cook
or a crew of girls
pokkeeping, en-
1 local business-
icket sales and
dvertising, print-
qntries, refresh-
ss other details
‘ly by students.

" industrial educ-

i
t
i
i
i
H

structed a con-
is year’s rodeo.
a barbecue pit.
ds dispensed re-
he expert direc-
vice principal,

(én extra public-
i
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ity by the Kamloops Daily Sentinel,
which published aspecial eight-page
supplement on the event. Journalism
students, under Bernie Rothen-
berger’'s guidance, prepared the
supplement. Needless to say, many
other teachers provided assistance
for this masterpiece of school team-
work, but credit for the success of the
rodeo must go to the hardworking,
enthusiastic students of Kamioops
Secondary Schoc!

The rodeo is a week-end affair.
The 10 hours or so of action is just
the tip of alarge iceberg —the climax
to months of planning, organizing
and just plain, hard manual labor!
Why not take a week-end trip to
Kamloops early next May and- see
the Third Annual B.C. High School
Rodeo? Tell Nick | sent you. §

This pame is rough, and that's no bull?

This bareback brone rider hung on, but others didn't.

67



‘All 1 have to do is get that ribbon off the bull. Now if
he'll just stand still for a minute!”

Don Martin originated the idea of having a High School
Rodeo in Kamloops. A protty voung cowgirl rounds one of the barrels in the barrel-racing competition.

PRERESRL R
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How to milk a wild cow: First competitor holds the cow’s head, get a milk shake! To win, a team must collect enough milk in the
the second pumps her tail and the third gathers the precious white | bottle to pour. Competition in this event is between teachers who
v fluid in a beer bottle. If the second man pumps hard enough, vou represent their schools. i

A bareback ride comes to an unhappy end!

NOVEMBER 1971 69



9l want to make clear at the outset
that ‘we ‘must avoid saying about
_our schools, ‘Whatever is, is- right!’
_But in'so doing we must-avoid also
_the equally false statement that
‘Whatever is, is wrong!’ because it
. -leads- to another. false conclusion
S that ’Any change is for the better!’
~l-am_convinced that the vituper-

'vatlve Jeremlads ‘and the verbal vio-~

- ‘lence that' many pour upon ourrr
" schools' constitute a rhetorical over- -

kil and ‘this “serves “badly- serious

5 'dlscussmn and sound planmng

: n;mg‘that students should
yleld sometlmes in_times of stress
#to? omantlc utoplan moods, lllu-

| suppose anyone. ‘has the right to -
play the prophet of doom in attack--
ng our schools. Doing so may arouse
‘and satisfy the emotional needs of =
mmature or. the inexperienced,
ror those hell bent on destroying our .-
nstitutions, . or those who .
; W|sh to be'hailed as innovators: It is .

chdols should questlon con--—i

G St S e S

stantly what we are doing, and why
and how. But it would be unfortu-
nate if both students and teachers
should be so overcome by gross ex-
aggerations of their shortcomings

that they. give up the whole enter-

prise.
The proponents of the new in
education do not so much argue or

- debate their theses as voice them
~. and ~assume their valldlty Their

rhetoric” is  their argument.. Their

world is a world of absolutes. Every-

body and everythingis to be emaici-

- pater in a'sort of general amnesty,
and freedom is to take off m all i

directions; ~ -~
- Agreat deal of nonsense is spoken

~and written about the consequences
~of change in this era—the techno-
'loglcal changes and the social, eco-

nomic and cultural ‘changes arising

bragglng when |'say | try to keep up
in my reading:"

* But are people fundamentally dnf-
ferent people in the face of these

*ff', changes? The human problems re- -
" main much’ as they were. ‘
- -We live or. thnve, or we do not: ,
v v_thnve, just as-our’ “grandparents and
parents dld Educatlon should re-

member the permanent in life as well
as the transient, and educate for
mastery and richest enjoyment of

~ the permanent values.

This does not mean that we can

stop change or that we should fear-
it. But there remain values and phil-

osophies that are the heritage of a

_people like us and that our young
. people should know and understand.

With-all our’ emphasis on ‘science

". and techniques, these should remain

essential- elements of the school
program.
That is why 1 ask if any useful

purpose is served when some teach-

ers, or principals, or school super-

intendents, or school trustees state : S
publicly; go on' record:through the

various media to proclaim that:
* the children must be liberated -

A - from our prison-like schools;
from them. Now I'm as aware of
" these. changes as-anyone. i’'m not

* almost 70% of what we teach is
of little.use today; .

*‘our education system as it now
stands is obsolete;

* our schools have not changed
basncally in the last 50 years;

. our curriculum is not relevant

Let 3 examme this type of thmkmg

“1am notin favor of a stnctly regl-'. .
mented authontarlan school

on
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-dorse.heartily any moves to get rid

of petty rules and regulations. But it
“is a refocusing of authority we need
- today, not an zhandonment of it.
: i should like tc hear much more
4. about the individual’s responsibili-
; ties and a'little.less about his rights
and freedom. Belonglng toany social
~ group— —and the school is a social

_straint on .individual freedom. One
~purpose of education must surely
.-be to encourage young people for
'good reasons to postpone or forgo
“'some immediate “gratifications.
-~ “Many schools in"the past were too
"~ -authoritarian: But we need not-go
" to the other extreme of ultra-permis-

- choosmg for oneself what to study,
“how to study it, with no examina-

- - program.- ‘
= Nor am: I suggestmg that students
be offered any curriculum; the only
“standard:to-be that they must not
“like it. That, of course, is as non-
' i_sen5|cal as is the opposite view, that

pleasure. - -
i Ratlonallty is better than |rrat|on-

come ]USt by growmg up. It can ‘be

group—means of necessity a con- -

“siveness. — voluntary absences, -

:thl‘lS and each evaluatlng h|< own

-anything-is’ educatlonal |f it glves”

allty, and:l’ say. ratlonallty does not

S A e T T R i i S i

encouraged within the framework
of a curriculum and school organ-

7 ization that has some structure. | am

not in favor of replacing education
by ‘faducation,’ or of handing out

‘pedagogic pablum’ by permissive

teachers. | cannot accept that our
schools are to be perpetual fun fairs,
or the classrooms some kind of
celestial cookie‘jars to-titillate
sweet-toothed children. v
How can anyone familiar with our
B.C. schools today make the state-
ment:that our schools have not
changedinthe last 50 years? Whether
they have changed enough-to-suit

“the change-makers.is another point.

But to claim that:schools have re-
mained basically unchanged is an-
other example of how many of the
critics fanta5|ze, sensatlonallze and
romanticize.”

ldon'tknow if itis pecuhar to the
field of education, but we seem to -
suffer from-an occupational disease

in"the plethora of slogans, shibbo-

leths and catchwords that create a .
femming-like’ scurry among those’
who wish to be ‘with'it. The aduca-

tion prophets thrust their programs
at teachers in the manner of ‘faith
healers;’- and. often_withthe. same

degree of authenticity.

An outspoken school
principal says, ‘The
vituperative jeremiads and
the verbal violence that
many pour upon our
schools constitute a
rhetorical over-kill, and this
serves badly serious
discussion and sound
planning.’ :

ERIC KELLY

- Mr Kelly is principal of Vancouvers

Krllarney Secondary School




In recent years no catch word has
had the mesmeric repetitiveness of
‘relevance.’ Courses at every level —
elementary, secondary and univer-
sity—must be ‘relevant.” As Eric
Nicol wrote in a recent column, ‘Our
young people do not seek learning.
They are hunting for a herd of rele-
vants.’

But the word ‘relevant’ in itself is
meaningless! A thing is never ‘rele-

I don't want to see a student
leave our schools under the
handicap of the intellectual mis-
representation that he doesn’t
really know what he thinks he
is supposed to know,

vant’ in and of and by itself. It must
be relevant to something. And being

‘relevant to’ something is not a finite

quality. Its relevance to that some-

thing is a matter of degree.

Proponents of ‘relevance’ in edu-
cation rarely define the term, but

-. the_burden . of their message ap-
".pears to be that much of our cur-

riculum-has" llttle meanmg for

; contemporary life.

~Herice they disparage the educa-

L ,tlonal srgmflcance of -accumulated
- -human experience. Theclassics must .
f;glve way to modern literature, the -
Vmore contemporary the better; his-
; ‘tory must. yield its place to current_
events and modern problems. Tha
‘relevant people’ accept ~unthink-
,lngly the message of the mass media °
‘that’ what is happenmg now must’
‘necessarlly be more: important for ‘

“us’and" the determinatlon of iour
future than what took place in the

ast

‘I'do not wish to close our students

off from modern writing, but L must
~point out that all our yesterdays are
“filled with examples of ‘best sellers’
~ that never had a tomarrow. When it -
- comes to recent or_current flCthﬂ,

< ltis thls klnd of shallow thlnklng .
,that leads a 16—year-old student, ar-
:rogant of course in his ignorance, to .
- tell his English teacher that Shake- -
.~ speare has nothing to say to us today.”
" ‘Why can’t we study modern’ stuff?’

tion may be far from the last judg-
ment. Survival down the years secems
to me to be at least one very fine
criterion of the worth of a work.
Let’s be more specific about ‘rele-
vance.” Certainly students should
be allowed to discuss pollution,
population, poverty, peace, drugs
and other current topics. But is there
not more to education than these
topics? And for how long each day,
each week, each month and each
term, can these be discussed?

A friend of mine visiting in an
eastern city one night at dinner
asked his host’s 16-year-old son hovs
school had gone that day. The
young fellow replied, ‘It was O.K.,
I guess, but I'm sure fed up with
pollution.” ‘Why?’ asked my friend.
‘Well,’ said the lad, ‘we got it in five
classes todav—in five classes—we
discussed it in English—we had a
panel on it in socials—we had a
film in science—we had to make a
pollution poster in art—and believe

it or not, in PE we had to note the

litter on the grounds and clear it up.’

1 can’t accept the idea that stu-
dents in elementary school or
secondary school have the know-

ledge, the experience, the judgment -

or “he maturity to decide what is
relevant -to- their- needs, to decide

- what they should study, how they
“should study it, or how their work
should be evaluated.

‘Yet we hear murky amblgurtles
and - inchoate -jargon ‘about child-

~ centered education, children’s feit

interests and needs, ‘involvement,’
‘self-discovery,’ self-expression and

“ ‘relating-to the group.’ The school
should have no grades, no exam-
matrons, students: should set their— -
own goals and be allowed to pro-'

+'gress at-their own rates: :

| read recently of ‘an educator

~who wanted ‘to’ make sure our
schools ' move from a spiritless cli-

mate to one with a zest for learning.’

‘Learning is fun,” he caroled. I'm not

in favor of sprrrtless climates, and
I'm all for zest in learning:. I'm-not

in_favor of a harshly regimented -
-~ school with fearful children-sitting -
~ silently in'rows memorizing mind-

lessly “factual . knowledge with no

- real understanding.- -
But here agam I make a plea for .

‘progressive changes based on reality

schools
“‘emasculated or evrscerated_‘by soft- *
s 'headed'pedagi)gy ‘I don’t want:to

: educatlon

“ously enough, he should be expected ' -
~-to know he has met a certaln stand-"
~-ard. :
‘leave our schools under the handi-- -
“cap of the intellectual misrepre- . -

" sentation that he doesn’t really know ~

know

common sense, There is a strain of
sentimentality running through
some of our educators today, a strain
of general unworldliness that takes
the form of flattering the students
by all but becoming one of them
and seeing them all in a rosy glow. i
I am concerned about the senti- i
mental flapdoodle we get about the _
all-wise and the all-good child, and ¢
the appealing pictures we get of

these charming, delightfully angelic

children who gather each morning -
in a state of euphoria and enter into ;
rapt communion with their teacher
and each other, each without ex-
ception eager to learn, stretching
forth his mind to grasp new know-
ledge, to discover new truths, and
singing softly as his eyes shine (his
eyes must shine in this script), ‘Arith-
metic is fun!’‘Frenchis fun!’ ‘Science 4
is fun!’

L g e

I cannot accept that our schools
are to be perpetual fun fairs,
or the classrooms some kind of
celestial cookie jars to titillate
sweet-toothed children.

. I want teachers to like kids,:but |
don't see them as acolytes of youth
at the expense of therr maturlty of
judgment. L

There has been much wrong wrth e
our schools."We have  made many -
changes. We have many yet to make.

I am in favor of enlightened and

and empirical evidence. But | do" i -
not wish to see much of valie in ourv‘ o
.deleted, - ~“disembowelled;

see our students cheated, given edu-
cational pap lnstead of a real

Ifa student studles a sublect Iong s
enough and well enough and'rigor--

I dont want to see a student.

what he thinks he is supposed toi;"'

: —f}*—}.%'i'he's.o,':'re)\cne»t il
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but succeed is a
than humdns.

¥ ﬂWhenever teachers get together to
i discuss the problem of reporting
pupil progress in school, it is never
very long before fundamental issues
- in-the philosophy. of ‘education. be-
~ come the real focus for discussion,

---been'a move away:from such forms
. of grading as percentages, ~letter

-avord mvndlous comparlsons be-
tween students.

‘children, not on!y in terms of genetic

" -.vIn.recent years, in-a’ number of
. pubhc educatron systems, there has .

wgrades and rank orders to anecdotal ..
orms - of - reportlng that attempt to-

- AN mcreasmglyw:despread reahz-i
ation cof sindividual -differences in

- inheritance; but also i in terms: of the-

Iarge measure of courage
effects of early and present environ- .-

Anecdotal reporting is not only not superior to
comparalive reporting in the later years of
school, but is positively harmful — possnblv as
hdrmful as comparative reporting in the primary
vears. Failures have their uses for older students.
‘A school in which it is not possible to do anything

school for beings other

the children themselves) of ‘pro-
gress’ in school. Such a response
seems to fit well with the philosophy
of continuous progress, of children

“proceeding- at their own individual

rates,  ‘avoiding -all ' possibility of
experiencing the trauma of “failure.’
In: this connection one can pro-

fitably reflect on that gently illumi-

nating story of Tschiffly training his

young: colt not to-be ' afraid of'the"'
sea..-Readers - will: remember -how

patiently- and - how-gradually - the

--master enabled his potentially strong- :
- but_nervous’and ‘vulnerable charge
“to conquer his fear of- the sea, and

in so doing to-win: forever his flrst

ablestagewould havebeen senously,r

“if not-permanently, damagmg At'is

iworth reflecting that there was only =
““one" horse ‘present: ‘there were no".~
‘invidious comparlsons to influence

‘moreand moreone’sown: Itbecomes

the ‘master to move’ “either faster.or =

v ,:slower toward the: water. All 'that

- mattered was one horse’s poundmg o
heart, and the threat of surf and spray -

, 10 be’ measured and ¢ ‘overcome, with

n.the help of someone who cared and, :

could be trusted.~

5.t0" nform ‘parenits (as well ‘as

The.writer.is;Supervisor. of Elementary ana’;
ezontﬁ)ry Instruct ‘fi

‘NOVEMBER 1971

increasingly important to'get an
‘curate measure, against.some;nor
“referenced - standard, ‘of - one’s:
irprogress in_various fields. of study

: j f:one .accepts,’ from such con-';/,

7;~herent capabulltles and lrmltatlons
. or.of the. degree to which one has g
- been; responsnble, ,throug,h self-

E. L. BULLEN

forms of reporting for young child-
ren, does it follow that it is superior
for all learners, whatever their ages?
Experienced teachers who have
taught at various levels know. that
there are somesignificantdifferences
in both learning, and the stimulation
of learning, at various ages.

The ‘needs’ of learners varies with
agetoa consrderable degree, a point
well made by A: N. Whitehead ‘in
his discussion of the ‘Age of
Romance,’ " the "Age of Precision”

- and ‘the ‘Age ‘of- Autonomv’ Itis-a-

point well made, too, by the story -
of two .12- year-olds ‘who were dis-
cussing adversely their new teacher.
When asked: what it was they didn‘t

“like about this teacher, one of them’ :
replied, with' sullen-finality,” ‘We're
712 and hetreatsusasnfwe reonly b

As one grows older the
bnhty for ‘one’s Iearnmg

and in the development of vanous

; skllls—not -only to enable one to
make wise. choices of courses and
;programs, but also to enabl'

R




One of our tasks as educators is to enable children to grow

in strength (and in grace) so that failures may be overcome;

so that the whole of life may be faced squarely and
accepted; so that the possibility of finding fulfillment and
happiness is enhanced rather than eliminated.

the lack thereof, for one’s ‘successes’
and ‘failures.’
Through the teenage years,
students need to become increas-
ingly aware of standards in educa-
tion. It has been well said by R. S.
Peters that ‘education implies stan-
dards, not necessarily aims. It
--consists “in- initiating * others into
- activities, modes of conduct and
thought. which have standards writ-
ten into them by reference to which
it is possible to act, think, and feel
- with-varying degrees of skill, rele:
~ vance, and taste. If teachers are not
~ convinced of ‘this they should be
““otherwise employed;’: = - :
Elsewhere, Dr.:Peters: remarks ’In
= the early: stages of “education ‘the
empha5|s on" “individual differences

~ which “are: necessary for later
: exploratlons, Ain: the manner whrch

tions::Hence the . relevance -of

of mdlvrdual' growth hence ‘the

what' psychologlsts have discovered
out‘ individual:
d_development

- muist be more marked; for the enter- -
prise is to: present the. basic’ “skills,
. meamngful Recent efforts to popu-

~larize the concept of criterion—re- -

is‘most. appropriate to minds com-:
paratrvely unformed bypublic tradi-

activity:methods and of the model
appositeness of - the 'slogan " “We -
teach children; not sub]ects, “hence -
“the. need for: teachers to understand :
dlfferences *and
ys. ‘At the other end. of -

the enterprise’of the educatron, :
ersntles, adult edu-' E

reporting alone, with its avoidance
of ‘failure’ within the context of a
philosophy of continuous progress,
is not only not superior to compara-
tive, norm-referenced forms of re-
porting in later years of school, but
is positively harmful, possibly as
harmful as comparative forms of
reporting in the primary years.

- Itis harmful because it rarely tells
the whole truth and because it
tends to withhold from students
their right to know, as nearly as
possible, where they stand in com-
parison with others.- It is harmful
because it weakens for senior stu-
dents the immensely important
idea of standards in education. This,
of course, is not to say thatitis easy,

- for: small “schools particularly, - to

relate comparisons to widei norms,
so that_comparisons ‘will be truly

ferenced standards are obviously .a
move in the right direction.
Comparatlve forms- of reportlng,

~with reference to both schoolmates’
‘achievements and to wider norms,

imply - the possrbllrty of ::failures.

~ Should that be disturbing? I for one,
=-“am’sure it should not,"if 'we are con-
. sndermg older students.: In fact, fail-
‘ure, like: adversrty, has'-its ‘uses. -
Thomas Huxley put it most positively
when he said, ‘There is the greatest:
jpractrcal benefit in making-a few,
fallures early inlifers o
Aneducatronthatshleldsastudent i
o 'from all: possrble failure does that
-student, in_ my opinion, a great. dis-
- service; Of course it is true that noth--
. ffmg succeeds like's success, that every

~ evitably complex and difficult.

‘that all invidious ‘comparisons .
should be avoided is not to say that - -

~ a form, forall pupils, of all ages:

student should have the opportunity
to succeed in something, that the
building of ego-strength is a prime
task of all who teach, but a world
(or school) in which it was never
possible to do anything but succeed
would be a world for beings other
than humans,

It wouid be a world of unreality,
incapable of bringing either joy or
fulfillment to man. Joy without the
possibility of sorrow is an impossi- .
bility; likewise, it is impossible to
have true success without the possi-
bility of failure, Joy and sorrow,
success and failure, are opposite
sides of single coins. If we should
ever succeed in eliminating one side
of these coins, we should lose the
coins themselves. Do we want to do
that for those we teach?

No, it seems to me that one of our
tasks as educators is to enable
children to grow in strength (and’in

grace) so that failures may be over- [

come; sothatthewholzof lifemay be
faced squarely and accepted; so that
the possibility of fir. {ing fulfillment
and happiness is enhanced rather

e g

than eliminated. To do this we need i

to nourish children with food appro-
priatetotheirstages of development,
with milk and pablum in the early
years, and with successuvely stronger :
foods later. ‘

Pmcess ls Complex and leﬂcult

The problem of evaluation and
reporting pupil progress in schoo! is
therefore very much tied: up “with
stages  of development, and is in-

“To state firmly and categorically .

all comparisons are invidious.

“To state that one is concerned as
a -teacher: only “with a* form -of
evaluation and reporting that is most
beneficial to the pupil is not to’ say?'
that one has necessarily found su_ch E

What is most necessary, in- evalu-,rr'\ L
atlon reportlng and ‘many other.

aspects-of -education, is-that.very = %"
_careful -and" continuous’ consndera-c-_,,_v :
‘tion -be given to the- real develop- -

g,;fmental needs ‘of young. people at .o
g Early rn /lle here means, in the context inl e

—,{Mthh Huxley was. wrmng the late teens or. .l d
: e ST of thelr becomrng

various ‘stages of - herr growth

-/ The B.C. TEACHER
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The ABC of
Education’s Goals

Continued from page 55

the better. |f clear goals or end-items
of Type A exist, it becomes possible
to plan factually for all contingen-
cies in a perfectly rational and log-
ical manner since, the value problem
having been solved, the factual or
means aspects of the problem can
be concentrated upon. But surely
in public education it is compel-
lingly obvious that there is no clear
end-item. Public education is an
open, not a closed, system. Logical,
factual, all-embracing, synoptic
types of decision-making do not
seem particularly apropos to the
control of public education.

On the uther hand, the branch or
incremental
making proceeds by making short-
term or marginal 'value judgments
based on what factual evidence
there is at hand. The resulting value
judgments and consequent “policy
decisions are subject in practice,
therefore, to constant modification,
alteration and :change depending
upon the positive or negative feed-

- back received.

 This incremental method is suited
to the _‘complexity of real life con-
tingency conditions and results in a

" “'type of intertwined value-and-fact
- decision-making process. It must be
_noted that by this_method the de-
- clared ends or goals—education,
" citizenship or whatever—are con-
- tinually -being modifed, and their
“very. lack- of definition- affords the
"% capacity: for- definition- in-flux, for
" humanistic reconstruction and, per-
- haps, even for the development and
- exercise of wisdom in the affarrs of
e of men.

What 1-am.saying here is that

y ‘muddling through:or: drs;omted in- -
_crementalism -at-least permits the
~possibility of,-not to-mention the -
~incentive for, artistic, creative and
;specrfrcally human accomplrshment:
* " because of the very plasticity of the .~
,value-fact ‘miXx, whereas ‘program- .

\atic'pianning, ratlonalrzatron,

method of decision-

- computerization . and ' the “iogical -
-+ conceptual- divorce of value from.

* fact; while: aII very: ‘well in their®
place, constram specifically human -
problem-solvrng as- pre—""’

sented, for example, in the instance
of Type B goals.

Disjointed incrementalism seems,
therefore, singularly appropriate to
the problem of goals in education.

Where Do Teachers Fit In?

The problem of goals is directly
and intimately related to the pro-
fessionalism of teachers. | men-
tioned earlier that there is a con-
sensus that it is up to the people
throughtheir elected representatives

to decide what the schools should
do, and it is up to the teachers to
decide how to do it. There are
fallacies and dangers in this crude
dichotomy, but it is a part of the
Anglo-Saxon tradition. The expert
(the teacher) should be subservient
to the layman, the amateur. ‘The
expert should be on tap and not on
top.’

By and large, school trustees need
little convincing about this piece of
conventional wisdom, but, unfortu-
nately, the dichotomy between ends
and means can by no means be so

‘clearly drawn. Ends and means are

intertwined ‘as | have attempted to
show in the discussion of disjointed

incrementalism. Consequently, ~

teachers have a_professional -obli-
gation to be concerned and involved
in the decision-making - processes
that establish the goals of public

education. Their involvement should -
" be’ prrmarrly, but -not.“exclusively,
- with-the last of the practical. sug-
.- gestions listed below. Not to become .
S Cat.

involved is to move in the direction

. of reducing the status of the teacher
to that of ‘a technician. To be con-:
~ cerned is to' move toward.‘:ue pro-.

fessronalrsm, the translatlon of

" educational phrlosphy into actlon '
~ 7 In the “above drscussron 1-have
attempted to sort: out some.of - the -
_complexities assocrated with -goals.
“For educational’

and purposes..

jj]_leaders, partrcularly lay trustees, the -

: ‘enough./ e o

setting of goals is the continuing
and first priority problem. Here are
some practical suggestions for deal-
ing with this task.

1. Name the whole constellation of
overt goals (Type A and B) without
concern for sophistication or speci-
ficity.

2. Attempt to identify and discuss
the covert (Type C) goals. Raising
these to a level of consciousness
and openness within a confidential
setting can be advantageous in
determining true group consensus

and setting the limits or perimeters
more realistically for the Type A and
B goals. :

3. Re-examine the purposes stated
in 1 and classify them into cate-
gorres A and B. :

4. Dispose of the Type A goals by
consensus.

5. Direct attention to the remaining
goals of Type B and agree to some
continuous working arrangement for
their speufrcatron through the tech-
niques of increasing approximation
and drs;omted rncrementalrsm

This -last stage also |mphes the
establishment of some sort of pro-
cedure for undertaking the whole
process (1-5) again in. penodrc re-
views. If these suggestions are fol-
‘lowed, rationality may increasingly
tend to supplement the Ioglc of the: B
Cheshire feline: o

. “Would you tell me please, whrchr
way | ought to go from here?’: -

‘That depends a: good deal on
where you want to get to, sald the

‘1. don't much care where L
said Alice.

“Thenit doesn't matter whrch way

you go, *said the Cat. ,

. so long as | get somewhere !
Allce added asan explanatron i
‘Oh;, you're ‘sureto do that,’ said
the Cat, |f you only walk Iong,l

References avarlable on request
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These Teachers Have Retired

At the close of the school year in June, one hundred eighty-one teachers said farewell to their classes for the last time.

Twenty-two others, whose names are also listed here,

summer months. Seven teachers who

but were granted deferred allowances

wishes for the future.

Miles Malcolm Acheson, Cowichan
Mrs, Lily D, Anderson, Maple Ridge
Mrs. Ada Mary Avigdor, Williams Lake
Mrs, Florence N, Backman,
Vancouver Island West
Mrs, Ellen Eliza Baldwin, Burnaby
Lorne Cecil Barclay, Vancouver
" Miss Marion Oliver Barrie, Nanaimo
Mrs, Isobel Bate, Vancouver
Mrs, Marcella E, Bell, West Vancouver
Mrs. Miriam Bell, Mission
Carl Herman Benell, Saanich
Mrs. Barbara Ann Bennett, Victoria
George Arthur Bishop, Courtenay
Albert Forrester Black, Vancouver
‘Mrs. Elsie Boone; North Vancouver
Ewart Harry Bowering, Southern Okanagan
Miss Sadie M. Boyles, UBC
" " Mrs. Annie Bray, Peace River South
Miss Alice M, E. Brown, Langley
Miss Edith Mary Brown, West Vancouver
Mrs, Frances Belfry Brown, Birch tsland
William McBeth Brown, Vancouver
Stanley George Bryant, Sechelt
" Mrs_ Ellen Margaret Byers, Rlchmond
Mrs: -Vieno C; A Cameron, Kelowna
. James Alexander Campbell, Penticton
Miss Mary E. Campbell, ‘Viancouver
po Mrs, Winnetta M. Card, Burnaby "
== = Mrs; Lillian Carnell, Vanderhoof -
U Frank Albert E, Chlld Victoria - ¢
2. MrsiMargaret Neil. Clarke, Vernon
" Mrs.:Bessie H, Collins, Delta.*" ..
= Geoffrey Edward Cook, Prince Rupert -
Mrs. Annie llene Corkery, Maple Rldge :
Miss Grace Jean Cornell, Victoria «
iss Mol lié ;Conlngham, UBC -
Miss' Alberta’Minnie Cox;. Courtenay
William ‘Samuel Creamer,. Courtenay -
“Mrs Edith'Mae Dane, Courtenay-;
Mrs. Phyllis V. Davidson, Smithers
“Mrs. Margaret ] Davies Qualicum
Ernest Gerald: Dawson;
Douglas James Dewar, New Wes min
Miss-Ladona well Courtenay

s Ferguson; l.ad
hew, chhmond

7 Miss Shirley.lsabelle: Mayse,.Vancouver
' -Orrn M:M

retired during the six months prior to June 30 or during the two

taught at universities or regional colleges and five who left teaching before 1971
during 1971 are also listed, To all these colleagues the Federation extends its good

Edgar Arthur Gourlay, Vancouver
Mrs. Bernice Irene Govier, Burnaby
Mrs. Marion Murray Graham,
Peace River South
Mrs, Belle Grattan, Sechelt
Mirs, Jane Elizabeth Gray, Nelson
Mrs. Olive Adelaide Hackman,
Summerfand
Mrs. Noreen Mary Halleran, Quesnel
Garnet Russell Hardy, Vancouver
Mrs. Alice Myrtle Hay, Victoria
Mrs, Freda Katharine Heron, Abbotsford
Mrs. Irene Rosetta Hicklenton, Howe Sound
Mrs, Margaret Jean Hole, Smithers
Mrs, Violet Alexandria Hou, Vancouver
Mrs. Anna Pearl Hunter, Vancouver
James Richard Hurford, Nanaimo
Everett Franklin Hurt, Vancouver
Mrs. Kathleen Phyllis James, Alberni
Mrs. Lilian Mary Jenkins, Vancouver -
Mirs. Bridget Helen Johnson, Vancouver
Mrs. Margaret Ann Johnson, Victoria
Mrs. Marjorie Ethel johnson,
Portage Mountain
Miss Eleanor Loriane ]ollrff Vancouver
Vernor Wilfred jones, Kamloops
Mrs, Isabel Almira Karula, Maple Ridge
William Kay, Victoria
Mrs. Dorothy E. Kenny, Penticton )
Mrs. Mary Stewart Kerr, Vancouver
Mrs. Doris May Kinnear, Burnaby

“ Mrs. Jessie Jemima Kullander, Kamloops

Mrs. 1sabel Florence Laird, Vrctorla :

*.."Mrs, Agnes Marjorie Lambe, L

~New Westminster:

7 Walter Sydney Lanning, UBC -
-~ Miss Frances ‘Margaret Large, Vancouver

Mrs:‘Amy Nonnearl Larson, Vancouver -

“Mrs. Jean Eva-May" Ledgerwood, Vancouver
.- George Menzies Ledingham; Vancouver.
-+...Mrs, Clara Ellen Lee, Sechelt
-7 Mrs:‘Mary Ina Lindberg; Vancot eri
©'Mrs.-Pearl Mardith Lindsay, Coquitlam e

' Mrs,-Ella Margaret Lockhart, Courtenay,- -\
~“Charles Frederick Lucas, Burnaby ~ 7, "
+ David ' William. Macdonald, Vancouver. = .
- Kenneth lsaac-Mackenzie; Penticton =

hn Kempton Macl.éod,:Vancouver.:
Louise Mary McAlister, Vancouver:
Miss Margaret N McAstocker,” Penticton
Miss Margaret C McDonald,: :Vancouver
Mrss Mary. McDougal Vancouver:
yn Blanche McGauley, Trail .

Joesph: Mcllwam, Kamloops®:

Charles Mears Mclintyre; North Vancouver

MrszSylvia Jennie McKay; Victoria 3.

Mrs? Rose Selena McKenzue, Courtenay

Mrs: Con\.ance ma ‘McKibbin,
d

Céci,'Edward McLaughlin, V. couver
MrsiLois Elizabeth*McLean, Victori
Alan john Alfred McLuckx :
Herman Mang;: Nelson
Mrs: Margaret Noble Martin, Chllllwack
Mrs. Mary Davidson’ ‘Martin; Vancouver

lsness, Langley :

- Mits. Mona ‘Jean C: Tucker, Victoria i

nne.C-McGillivray; North Vancouver:=

U Mrsl

Mrs. Isabel Helen Morrison, Vancouver
Mrs. Jessie Maud Mulder, Kamloops
Harry Elsworth Myers, Vancouver
Jacob V. Neufeld, Vancouver
Miss Helen Todd Nisbet, Merritt
Mrs. Violet Thelma Palfreyman, Surrey
Miss Lillian Margaret Palmer, Vancouver
Fred Edward Parsons, Nelson
Mrs, Anna Geneve O. Pausche, Ladysmith
Mrs, Marion C. Pennington, Cranbrook
Mrs, Lillian Edna Peterson, Sechelt
Mrs, Dorothy D. T. Prllsbury, Vancouver
Mrs. Isabel Mina Pitt, Coquitlam
Miss Kathlyne Mary Porter, Nelson
Jerrald Alexander Potts, Peace River South
Miss julia Lamont Reckie,
Okanagan College
William Seigfried Richardson, Langley
Mrs. May Ridley, Victoria
Mrs. Margery L. Ringheim, Creston-Kaslo :
Murdoch McLeod Robertson, Cowichan
Mrs, Violet L: Robertson, Sooke d
Alexander Fisher Robinson, Vancouver 3
Mrs. Gladys Wynne Rorke, Vancouver
Ivor Eugene Scott, Vancouver
Mrs, Frances Evelyn Seney, Surrey
Earl Benjamin Severson, Sechelt
Mrs. Kathleen May Sims, Kimberley
Mrs, Jean Miller Singer, Nanaimo
James Easton Smith, UBC'
Murs. Evelyn E. Southwell, North Vancouver
Sidney Helmer Standen; Burnaby :
Randolph Perley Staniforth, Langley
* ~James Fenwick Allan Stuart,
North Vancouver Lo
Mrs, Annie Swyck, Agassiz o .
“:Mrs; Janet Isabelle Taylor, Cowichan’ ™~ ="
" Mrs: Jean Gentle Taylor, Campbell River:. .~ = < '}
Mrs. Katherine Elsie Taylor, Kelowna : .
~John Bertrand Teir, Vancouver .. T )
- Francis John Templeton, Vancouver e
- Mrs. Mary Kathleen Thomas, Flat
‘North Vancouver. 7w £ 0
: Mrs Myrtle Fern Thorne, Vancouver
" Mrs;:Mabel-Beth Thorton, Vancouver
=:Harold James Todd, Smithers: " :

‘David Howieson_ Tully, Penticton .-~
.~ David N. Van Ness,-Vancouver.
" Mrs. Helen Isabel Vant, Quesnel
Horst E.'Von Wittgenstein,
- Vancouver City-College
-Mrs, Erma Lucille Walden, Vancouver
“Bertram Edwards-Wales;: Vancouver
‘Robert Thomas Wallace, "
i Umversrty of Victoria
rs; Dorothy Walters;” Chrlllwack-
Herbert James Walters, Sooke™ -
- Mrs::Pear}:Webster;: Richmon
:Wilfred George Webster,. Vancouver
Mrs: Gwladys May Welsh, Vrctorra
Mrs: -Margaret V; Wheatley, Trai
=+ Mrs; Dorothy E:White;: Victoria’
Arthur Bassett Whittred, Creston- Kaslo:
- Roscaé Benjamin erlxams, Delta .,
{irefie Margaret Wilson;’ l\arnloops
- Mrs Margaret E- Wilson: West Vancouver
~.Mrs. Helen May. Witt, Victoria >
Srdney Eric Woodman, Vancouver
Mrs, Mary Margaret Woods, Colden
MISS M =
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YAny attempt to improve education
by developing a ‘program’ or by
changing a program is doomed to
failure. It is something like saying to
a furniture builder, ‘Design for me
some original and contemporary
furniture for this room. However,
you may use only the material in the
existing furniture of this room. If
you really get stuck, you can get
some of the other furniture out of
the shed behind the house.’

We can’t make education relevant
by introducing a new course or by
re-aligning courses in a new pro-
gram. Even the recent suggestion to
do away with all constants except
English 11 and 12, Social Studies 11
and Physical Education 11 is inade-
quate.

Education is in deep trouble with
young people, and offering a new
product will not be enough. (l've
been guilty myself of just that in
advocating anenvironmental studies
course.) They don’t want to buy;
they want to be involved.

What | should like to suggest is
the total abolition of courses. This
is just about the only measure that
will come at all close to the goal of
truly humanizing education.  And
humanizing education must be our
goal: if we try for much longer to

=~ adhere to the knowledge-dispensing

factory notion, we shall be sunk. A

glance at Herman Kahn's and

Anthony '}. Wiener's table of ‘one
hundred technical innovations very
likely in the last third of the 20th
century’will reveal that there would
have to be a very large number of

- 'knowledge courses’ to try to encom-

pass all ‘of these techmcal innova-

e tlons

-What we shall have to do, instead,

“is to offer students the help they
" need.to develop the human re-
~ - “sources of confidence and resiliency
- necessary to deal with such a tech-
“nological world. That development
~cancome only through close human

contact, without the impediment of
course content.

fspoke some time ago to a capable
and intelligent girl who ‘couldn’t do
math’ and was, consequently, on
the secretarial program: She is
locked in the room with the out-
moded furniture of specific course
requirements. The program that was
supposed to help her prepare for
life wasdoing her harm —she doesn’t

- want to be a secretary. Do away

with programs, 1 say, and then with
courses entirely.

This obviously isn’t a new idea.
The BCTF Commission on Education
was one of the more recent groups
to say something much like it. Here
are a few of the Commission’s re-

‘commendations:

+ The program of specialties of the

-present secondary school should be

eliminated.

Mr. Dressler teaches at Coquitlam’s
~Centennial Secondary School.

» Human relations and communica-
tion should be the only required
areas of study in the secondary
school. Al other areas should be
optional.

« Students should be able to choose
from an extensive array of courses.
The diversity should be controlled
only by the size of the school and
the interests and ingenuity of the
students and teachers.

The last recommendation is al-
most on the mark. But as long as
there is a ‘course,’ with a curriculum
and standards and letter grades im-
plied, there isn’t enough of a change.

What we should have, instead,
are just teachers and students, who
are all learners, with no artificial
role behavior separating them. We
shall provide the means whereby a
student and a teacher with similar
learninginterests can come together.

This can be done by providing a
teacher description rather than a
course description. It might work
like this:

On registration day, students com-
ing into school would find posted
the names of all the teacher-learners
inthe school. Along with their names
would be listed their educational
backgrounds, their special interests,
their special experience and, per-
haps, a brief outline of the kinds of
learning experiences the teacher
has planned for the semester. There
would be spaces for the names of
the number of learners the teacher
could reasonably be expected to
work with—maybe 50, or 100, de-
pending on the organization of the
school. If a student found the tea-
chers he was interested in were al-
ready booked up, he would have to
make second choices (as we often
have to do in other circumstances).

When would a student attain
graduation? When the school’s learn-

ing experts, with the student’s best-

interests at ‘heart, decided he had
learned enough.
What about university entrance

. .lw’e' have Lesson Aids
- for all the grades

= ,BCTF Lesson Aids Ser\nce MIKE CANIC.
#105 2235 Burrard Street, Vancouver 9 T

JIM PATTISON LTD.,
-MAIN AT 18th

PONTIAC o BUICK » VENTURA ¢ LEMANS ¢ FIRENZA ¢ G. M C.
TRUCKS CAMPERS & TRAILERS » MINI MOTOR TRAIL BIKES.

SPECIAL Fleet Plan available to teachers CONTACT BEN BELL or

JIM PATTISON LTD. -
MAIN AT 18th .- .PHONE 879-4233
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standards? These are for the uni-
versities to maintain,
What if a student wants to change
teachers? By all means let him.
What if the learning takes more

ATTENTION CURLERS

or less than one semester? Let it [
Why should five months, or ten, be XMAS OPEN BONSPIEL, DECEMBER 28, 29 and 30
such a magic length of time? MARPOLE cu RLING CLUB

What would happen to a student
who couldn’t find his particular
kinds of learning experiences in the
school? He should be encouraged
and assisted to find the school where
they are available.

What about a student who finds
that his teacher-learning assistant
has moved to another school? He
should move also, if he decides it's MEMBERS. .......... ... .., I

; worth it. (It was so, in Greece’s gold- ™~
i en age of learning.) '

DEADLINE DECEMBER 10

ENTRY FORM
TEACHERS' OPEN BONSPIEL

NAME OF RINK. . ..o e e e e

i Much of education occurs outside
the school. If what goes on inside the
school.is to be valuahls, it must be
human and it must satisfy very in-
dividual needs. Paul Goodman, in

..............................................................

.............................................................

CompulsoryMis-education, says:
‘The future—if we survive and have
‘a future, whichis touch-and- go-—
~will certainly be more" leisurely. |
‘that leisure is not to be completely

~ “inane and plgglshly affluent, there

‘must be a communlty and civic

" culture. There must -be more "em-

'ployment in human ‘services and
- less in the production of hardware

:‘gadgeéts;
“and less regimentation; and in many
: spheres, decentrallzatlon of control

Entry Fee $40. Cheque or Cash.

Payable to D. A. McLachlan
Livingstone Elementary School
315 East 23nd Avenue, Vancouver 10

OPEN TO ALL BCTF MEMBERS, AFFILIATES, WIVES, HUSBANDS

‘more - citizenly - initiative .

7. Arc -

Answers to last month's crossword puzzle 7

ACROSS

DOWN

1. Mephistopheles - 18. Hatred 1. "Missing the boat 14." Exemption
. 9. Spume 20. Enigma 2. Plunder . .. 15 Fry
:10. - Bucktooth - - 24: Blimp 3. ldeas .~ - .19, Tripoli
~1. - Indispose T 25, Terrorist 4. “Taboos . - - 21, Grissom-

12.” River "7, Abolition 5. Pucker . - 22 A thief
13, - Garden . .28, Basic’ L 6. “Entertain "+ 23." French
:16. : Catsup 029, Signofthetir'nesv 7. - Evolves ©7.726.7 Orbit

Bl el o 8. Sharp practices" o

CHARTER FLlGHTS
I Pedagoglcal Soc|éty

; London ~ Boeing 707 — $310
tructlve evolutmn, otherwuse the .. :
chool wnll become, to the drop outs

“have taken a minimum number of seats -
-1.on several flights. erte to us wnth your,

tand and: stare;” Iong after.the . |-

tomobile | had'taken over the road-. ,L2735 West;% Ogh Yo Vancouver 8 B. c.

“Vancouver
-(since 1967)

June 27« August 4 5 1/2 woeks
July 24 - Augusl 23 - 30 daysr )
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THIS MONTH .

we are pleased to present the first
of two parts of an ‘omnibus’ review
by our old frir- ~d and recently re-
tired colleague, Ceorge Cockburn.

teered to submit ‘a little something’
from time to time if we so desired.
We did, and a totally prodigious
amount of material has poured into
your editor’s mailbox during the past

interest, George, and thank you for
~ seeing us through an otherwise dry
v spelll

- AS OF MID-OCTOBER

= just being mailed, so | have no way
be from our urgeni:plea for re-

“viewers. We anticipate several re-

" plies, and from as many different

- of caution,.
.-we: just don't get from - publishers

. This can often Iead to delays in' get-
nating books to you. To offset this we

-+ should:be m(.luded here So don’t
-~ hold back"»readers :

OVERHEARDV INA COUN:ELLOR S
| OFFICE ;. '

5 V,f‘"vthat made the top half possible!” .
' —C D. Nelson

ino B. c., WITH LUV!

acceleratlon in"the production. of

Novemeen’wn

Ik R ~ of knowing what. the response will"

school, but was always in the group -

_B-.C “local” histories; thanks™ to -the--
: ennlals that fostered both local'} T

Geéorge, in-a weak moment, volun- .

few weeks. We are grateful for your .

NEW BOOKS

C. D. NELSON

‘ratriotism and demand. Some of

these volumes have deserved and
got a wide circulation. These were
often written by good journalists
like Bea Hamilton and Alan Morley,
by careful students writing accept-
ably like Derek Pethick, or by
amazing ‘natural-writer’ amateurs
such as Cliff Kopas and Captain
james Barr.

If you knew these dear ships, you
will find the story of the North Van-
couver Ferries a happy little book
(Ferry Across the Harbour, by Cap-
tain James Barr, Mitchell Press,

1969, $4.75). Besides the well-told

“the. September-October issue 'is -

interest-areas as possible. One word i
‘however—sometimes

" “the books we should like to-review. =

main theme, here are memories of
passengers, = operating personnel,

and pioneers of the North Shore.
And that Second Narrows Bridge,
which sometimes wasn't, as well as
16 pages of photos. It is a legacy,
for the Captain died just before its
-printing.

comprehensively of that lovely spot

"in the Gulf of Georgia where she

.are always pleased to consider un-
- solicited reviews of- books you feel

wasborn and grew up. Her Salt Spring )
Island (Mltchell Press, C1969, $6.50)-

‘makes clear why today she is its
chief journalist. in particular, one

" enjoyed her treatment of the orig-

- inal Negro colony, the: later-arriving ...

Kanakas and the various Indians.

o flcan truthfully say that'l’ ve neverv :
been’in the top half of my class in

- She gives afine and often exciting . .

- picture of the white and japanese

~afaw past—and present photographs »

““Inrecent years, there has been an-

'7,sett!ers, and carries the narrative -
into the 1960s. includid are a good

index, two full-page maps and not

Cllff Kopas, author of Bella Coola

. (Mrtchell Press, ¢1970, $6.95), de-

- scribes-his writing.as-‘fun.’ +Ha_and

his young wufe rode there from AI-

Bea Hamilton writes wittily and-

berta, 38 years ago, and he has been

very active in its exciting life for
38 years. Most teachers and second-
ary students will enjoy this book’s

lively style and striking quotations,

such as his detailed extracts from

Alexander Mackenzie or the details
from the letters of that ‘long, lean,

learned and loquacious’ museum

collector, B. Fillip jacobsen. They
will be amazed by the saga of the
building of the Bella Coola-Anahim
road. One could enthusiastically go
on, but . . . The book has also con--
siderable reference potential on the
Coast and Interior Indians (often
primary source ‘material); the. fur
trade and post life; coastal explora-
tion as well as the Cariboo Gold
Rush. Twenty-six photographs and a
good index are included, but alws,

- no detailed map.

if you wish to augment or bring
up to date your Vancouver from
Milltown to Metropolis, by Alan
Morley (Mitchell Press, c1969,
$6.95), this second edition came.to
press eight years after the first. It
has been changed by: the addition

- of some 20 excellent photos; there- .
placement of some old iflustrations =

by modern versions; the bringing up

" to date of several chapters and the - -

index; and the deletion of the list of
illustrations, which is a pity since
the many fine pictures are not
indexed. - ,
" Born in .Vancouver in 1905 and
educated there, in Penticton and at
UBC, Mr. Morley is now an editorial -
writer with The Sun. His intention is
‘to paint a plcture of the living Van-

~ couver, as | know it’ (Preface) Per-

haps in thizicase one will not too’
greatly miss. some ‘apparatus,’ for:

here we have the proud and happy e




CANADIAN INTERNATIONAL
DEVELOPMENT AGENCY

Government of Canada

EDUCATIONAL DEVELOPMENT

‘The Canadian International Development
Agency (CIDA), in co-operation with provincial
Departments of Education, offers an important
opportunity to both English and French speaking
Canadian secondary teachers, teacher trainers,
educational research specialists and advisors to
contribute to the advancement of developing
countries.

CIDA supports educational programmes in
Africa, Asia, the Commonweaith Caribbean area
and Latin America.

CONTRACT DURATION

Assignments are normally for a minimum of
two years, with contracts for 1972-1974 com-
mencing in September.

QUALIFICATIONS

Educators who -are Canadian citizens with
post-secondary school training and/or vocationatl
certification, professional teaching qualifications
and normally at least five years teaching exper-
ience are invited to apply for overseas assign-
ments. Candidates should be qualified to teach,
instiuct, or advise in one of the following fields:

Advisors: Education Planning and Stafistics
Technical/Vocational Administration
Curriculum Development

-| Technologists:

‘Engineering — Civil, Mechanical, Electrical, Electronic

r Architecture — Building Construction

| Teacher Trainers:

Primary and Secondary Levels — Math/Science-
— Commercial
- Technical/Vocational

Secondary Teachers Commercnal Subjects
, .= Machine Shop’
Industrial Arts
- Building Trades
Automotuve Trades

‘ Educators possessing appropnate qualifica-
tlons are invited to write for, fu)iher information
and apphcatlon forms to: '

Manpower Resources Division -
- The Canadlan Internatronal Development Agency
| ' . 122 Bank Street,
Ottawa, Ontario.
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Shell White high gloss lacquer  finish will .
Rosewood color top. Titan 101 Handcrafted » C4730X

Chassis, Solid-State Super Gold Video Guard
Tuner. AFC—Automatic. Fine-tuning Control,

Featuring a totally advanced
Chromacolor system for a picture
so much brighter, so much sharper,
with so much greater contrast

and detail —you really have to

see it, to see if! f

See a!l the latest Color TV, BW TV, Stereo,
Radio-and Phonograph at your nearest Zemthr
Dealer.
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writing of a native son on his Van-
couver—its beginnings, Gastown,
growth and booms and busts, two
Werld Wars, vignettes of leaders,
sports and the modern city. Not to
~mention the many people and things

you can happily trace through an
" 8-page double-column index.

Derek Pethick, who wrote the
next three books here reviewed, was
born in Victoria in 1920. He is a
graduate of UBC (major in history)
and has done post-graduate work
at UVic, as well as much writing
for the CBC. Between researches
in the Provincial Archives, he farms
in Saanich.

His books are very thorough —ex-
cellent bibliographies, a wealth of
footnotes, which often contain ad-
ditiona! information as weli as mere
reference, adequate illustrations and
fair indexes (not covering illustra-
tions). He has several fine styles
wisely adapted to varied mattar, and
can quote effectively.

His S.S. Beaver; the Ship that
Saved. the West (Mitchell Press,
1970, $9.75) gives good detail on

-# CHEVROLETS
OLDSMOBILES

L] LEASING

SAVES YOU MORE ON

OEUSEDCARS&TRUCKS

its British building, its epic trip
around the Horn to our Northwest,
and its high days of service to the
Hudson’s Bay Company and our
infant government. It traces her
gradual decline after these glories
to maid-of-everybody’s-all-work,
how she literally went on the rocks
in 1888, and then, after four years
of being well photographed and
‘souvenired,” sank into 20 kindly
fathoms off Vancouver’s Prospect
Point. A chapter on ‘Relics and
Souvenirs’ is of particular interest,
for, like the rest of the book, it has
many photographs and reproduc-
tions. -These, together with the
strong ‘binding of the volume (9” x
9” in size), make it very suitable for
all school libraries. Teachers and
secondary students will also profit
by the written history, very much of
which will be new to them.
Mainland teachers and secondary
students will enjoy this next book
almost as much as will Victoria resi-
dents’and tourists, for there is much
for everyone in Mr. Pethick’s
Victoria: the Fort (Mitchell Press,
1968, $7.50), which takes the

capital’s story to 1864. (It began
with the lce Age, as you will find in
Chapter One!)

Two very important chapters de-
serve special mention; Ch. 1 on B.C.
Coast Indians and Ch. 2, which is
about explorers and the early fur
trade. The rest is expectable—much
about Sir James Douglas, the early
City and Council, the little Assembly,
the quiet or stormy leaders of the
city. Wisely, Mr. Pethick includes
also the lesser things (if they are)—
real ladies, teachers and schools,
clergy and churches, early settlers
with healthy firmness, Indians and
their difficulties; theater . . . One
might have wished for more that
one wanted to see—more on the
Anglican schools, on societies, clubs
and sports, on cultural life at the
Fort. But there has been a good and
quite comprehensive coverage, with
many excellent portraits and photos
of street scenes, including the valu-
able full page overlay of modern
Victoria from the air, with indica-
tion of where old bu1|d|ngs once
stood.

All theworld loves a success story.
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Teach
Overseas for
Two Years

Africa - Caribkean-
Asia - latm Amenca

. Develobing nations are putting increas-

ing emphasis on education. More.

" students are attending secondary

schoo! than ever before, and as a result
-the shortage of trained, experienced
‘teachers remains acute,

‘cUso expects to receive over 300 re-

.. quests for Canadian teachers in 1972,

* fn greatest demand are teachers of En-

glish, math, physics, chemistry and

"~ French. Most positions are at secon-
“* dary and post-secondary level. Some

' ‘teachers are also requrred for special
: - courses such as English as a second”

-language and rernedlal readung

Schoolbunldmgs and facnlmes vary

enormously from one area to another.

" What matters is that you aré‘'able to .
'adapt to living and teachlng in an envi-

s ronment that'will be unlike any you

g*have encountered in Canada. ;

Al CUSO assignments ary for a mnm- 7

mium of two years, and most school

boards wlll now grant a Ieave of ab-

\

: ~ living in even during the confusions
: ,of the Cold Rush invasion. -As his
great friend, Blshop Cridge, summed

Such is the third of this author's
books—James Douglas: Servant of
Two Empires (Mitchell Press, ¢1969,
$7.50). It teils how this Scottish boy
rises from: obscurity through very
hard work, in loneliness and the
shadow of initial failure, to become
Sir James Douglas, K.C.B., Governor
of two British colonies. His carcer
well illustrates the value of taking
definite stands after planning, and
how, when one can’t win, to com-
proimise so as to retain initiatives for
a sunnier tomorrow! Conversely, it
is also the life of a man who stayed
loyal to fellow workers, employers,
Britain and Canada—and especially
to his dean family.

Mr. Pethick is not afraid to include
in a good portrait the blemishes of
greatness —occasional hardness and
austerity, the ‘seeking for the correct
thing’ as Sir James went up in-the
world,  and the strong prejudices
and conservatism of a man who
wanted and created order. Yet think
of sorme of the things-he built and
conserved —the rule of law, the early
churches and schools, the integrity
of-the boundaries that faced two
mighty nations, the infant ‘econo-
mies-and communications of Island
and-Mainland, -and a-city worth

II'up at'the funeral of Sir James;

v’The right man was in the’ right -
“place.” A man and .a_ bookvto re--
—'.V_mvmb(*r —G H. Cockburn .

" DRAMA

Ch/ld Drama in Actlon,

v+ A Practical Manual for Teachers
ke ‘by BI”V Tyas Gage, c1971 $6. 25

1h|s is.a very handsome book, well‘con- -
stnlcted with hard covers and ‘an’ excellent
exzmple of the printer's art, As the title sug-
gests; it.is for the teacher, not the student.

.4 YHe!author was a pupil of Peter Slade in
Enpland. consequently- much of ‘the "Peter

Slade ‘method’ comes through in the book,

2 'but this is tempered by -the fact that Billy
"/ Tyas. 'has been a’professional- actress ‘and ™
.« -director  and - consequently - adds - much .of
-~ that practical aspect of; creativity that o.1|y :
".thevindividual artist can possess.

Elementary teachers should find this book
useful. Those teachers who" also possess ‘an

: - effectivie’ background. and - appreciation - of
“music; art and. other. creative’ pursuits will

.find this book enjoyable and of great pr'ac-*
tical \value-in- combining:work::in: various"
ubjects; aimed at the:all-i lmportant purpose -
f stimulating ‘the child’s ir aglnatlon L
~~The book’also contains a very good: list of =
'records suggested for- use " in conlunctlon

with the various activities. Considering the
present state of the record market, the selec-
tions may be owt-of-date, but the titles will
act as a puide.

This is not a publication for the book-
bound teacher but for the one with imagin-
ation and inventiveness, Whichever category
you may belong to, it will be well worth your
while to get a copy of this book. It could do
much to brighten the imaginative lives of the
youngsters under your care. — Joha Getgood

ENGLISH
The Dimensions of English:
A Concise Compendium,
by John McMurty.
Holt, Rinehart & Winston, ¢1970.
Paperbound. Price not stated

it sounds like a good idea, A compendium
for English teachers and students, ‘on every
arca of their subject,’ arranged alphabetically
for fingertip reference, and all in one paper-
back volume of just over 300 pages. Here,
in three tidy sections is much of what the

average English teacher requires in a life-

time: literary terms, from alliteration to
zeugma; literary figures, with a special sec-
tion on Canadians; and the grammar and
logic of language analys:s

This is an impressive array and could be
an invaluable reference for English students
who often require quick information in con-
cise form, especially information that is hard
to locate in good, summary form, or is simply
hard to locate, period.

But how useful is the book? The greatest
strength of such a volume, what separates
it from all other literature dictionaries and
handy references, surely must be in its strong
(a) contemporary, and (b) Canadian slant.

... :/And here, anfortunately, is where thls book

has its greatest weaknesses. -

At a time when pcople are Iappmg up
McKuen, Tolkicn, Bradbury and even Lennon,
there are. none of these mentioned along-
side” the old “regulars” (Milton, . Tennyson,

" Eliot). Heine, but not.Hesse; Rilke, but nat
Roethke; Frost, but not Ferlinghetti; Pinter,
. but not Albee; Theater of the Absurd, but
‘not Bread and Puppet :

Recent material is weak; .too; in the short

(13" pages) Canadian. section. ‘Avison, but -

notAtwood; Nowlan, but not Newlove. Thé
author, in h|s introduction,, does apologlze
for.omissions, but unfortunately what is:in-

cluded does not distinguish’ the work from"

many-other similar references lining Engllsh
. teachers’ bookshelves these days.

’ —James Hoffman g

MATHEMATICS .
“The Growth of Understandmg

Mathematics: Kindergarten through i

‘Grade Three; by Kenneth Lovell.:
"Holt, Rinehart & Winston; c1971

204 PP, paperbound No prlce glven ,

: Textbooks for elementary school teachersi
- on how to teach’ ‘mathematics-are numerous

.indeed.. However, it seems that in many of

" these books the assumption-is made that a. -
young child acquires' notions of number and -
--other mathematical concepts just.from-.

Vlteachlng /Usually an attempt “is. made"by

~The B. C TEACHERT" :

authors to make mathematics learning con-" "1
sistent “with ‘the " structure ~of < the: sub;ect' ST
* matter and frequent|y Ilttle attentlon 15 pald, o

R

;




MepLvy

THE
CANADIAN
COLLEGE
OF TEACHERS

A national organization aiming
" 10 establish a learned society
within the teaching profession,
embmcmg pmperly qua/zﬁed
proven and outstanding educators
from all levels of teaching.

Membership Inquiries

s. R. BERRY, (Sec. Treas.) .

39 Leacock Way Box 760  Kanata, Ontario E

Centre. Appoin
in late -August,”

- Persons.app

schools throug

plicationsare invite
an apponntment as

V no Iater than April 30,1972.

Development Proaram for teachers through school visitations,
y counselling; -

"'Slmon Fraser Umversrty Faculty of Educatlon
e ed from teachers Interested in securmg - The salary pald to Associ

Associate of the Professronal Development “ gcale for the districtinw

tments are two semesters (8 months) beginning
into account in the salary. calculatlon There is a special need

-1972.-Successful: appllcants will be rnformed :
: : for Associates experience<’in the areas of primary teaching, ..
Art, Music and French: Teachers with expertlse m these areas "

cinted as *Associates work inthe Professlonal'
" are encouraged to apply

‘instructing - ‘and - assisting - students . both in
houtthe provinceandon the unwerSIty campus

uld be addressed to: - R . s
Dr: Dan R. Birch, ‘Acting De.an, ] L e
ity of Educatron,‘Srmon Fraser Unlverslty. Burnaby 2,B.C. -

ates is commensurate w1th the salary . g ;
hich the applicant is ‘currently teach- |
ing. Neither- -administrative nor. other aliowances: are- taken -

- - As it will be necessary for successful appllcants to arrange, :
- for leaves of absence from- ‘their current: positions, it is.sug=" .. j-oo .
‘Qﬁahf,cat,ons for the position are normallv an approprlate _“gested that interested- teachers’ write for-application” forms - -} ST
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D LIFE INSURANCE
! TEACHING AIDS
& ' b for use in your Classroom

BIRKS

El'lg BOOKLETS :
Lite Insurance, a Canadian Handbook: 19G8. 104 pp., ilus. ;

English and French. Explains the fundamentals of life insurance, ;
company operation and investment policy, personal financial :
planning, etc. One copy 1o a teacher.
y / / "11':19 Story of Life lnsurancf:e: 20dpp‘. illus, IE?)?II?h. Disctutsses
4 . story and explains facts for students. Available in quantity.
our 9‘ t s a wayd Problems in Life Insurance: English. Teacher-student workbook
unit for business practice and mathematics classes. One unit
N t J A per teacher. Student portion in quantity.
a,aprecta ea wnen Sets, Probability and Statistics: 36 pp., illus. English and French.
Explains the mathematics of life insurance. Available in class :
{3 » sets. Single copy of Key to each teacher. :
it’:} ﬁom gfl’éd Careers in Life Insurance: 24 pp., illus. English and French. Dis- !
cusses the careers in the life insurance business. Available in ;
quantity. ¢
Actuary: 12 pp. English and French. Qutlines career opportuni- : \
ties and educational requirements. Written by the Canadian !
Institute of Actuaries. Available in quantity. i
A Career for You in a Life Insurance Company: 24 pp. English i
i and French. Outlines career opportunities for university grad-

uates. Available in quantity. i
B I P K The Family Money Manager: 8 pp. English. Outlines funda- I
L ¥ mentalsof money management. Useful for classroom discussion.

Available in quantity.
JEWELLERS sl\glss and lr-fior Mone);: 20 pp., illus. English. Tips on earning,
udgeting arld saving for teen-age girls. Available in quantity.
GRANVILLE AT GEORGIA Money in Your Pocket: 20 pp,, illus. English. Fundamentals-of
| OAKRIDGE — PARK ROYAL ?bcl)g?r)\' ?L?:rﬂ?t?/?]em and life insurance for teen-age boys. Avail-
i ORCHARD PARK, KELOWNA You and Your Family's Life Insurance: 28 pp. English. Describes
o thelife insurance role in family and individual security. Available
in quantity.
Man and His Money (Economics and You) Series 1 and 2: Each

s -

Educator Approved

24 pp., illus. English and French. Witty articles explaining
° Here's how economic theory; for senior high school students. Available in :
- Diazo TI’IIISII&I'GIIGY a Master Book quantity, free. French, in one volume, is entitled Le Fric et Vous ;
: lar Boanke — l'economie sans douleur. 3
program can
Mastqr Books gram ¢

into effect...

Seleet mantars from muster
k. Esch cal s,
laved

s FILM STRIPS

e

on a separsis master — cargfully

p The Career of a Life Insurance Agent: Colour. 47 frames. English
and French. For use in guidance classes. One print and one

manual to each school.

The Life Insurance Story — Part 1: Colour. 34 frames. English

and French. An introduction and history of life insurance. One

print and one manual to each school.

The Life insurance Story — Part 2: Colour. 42 frames. English

" and French. The various forms of life insurance, policies and-

et o s TR : uses. One print and one manual to each school.

: - - The Life Insurance Story — Part 3: Colour, 30 frames. English
and French, Life insurance company operation and foreign
business. One print and one manual to each school. -

You and Your Food: revised edition. Colour. 28 frames. English
and French.-Instruction on good eating habits, nutrition and 3
food value. One print and one manual to each school.
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to the learner, how he learns and how he
learns mathematics.

Lovell contends that to avoid lfearning
that is merely verbal, a teacher of mathe-
matics must consider the mental or logical
stage of development of the child, In his
book he presents most of the topics that are
included in today’s mathematics curriculum
for the primary grades. He cmphasizes the
i thinking skills that are involved and attempts
to relate the topics to the developmental
stage of the child, Many excellent ideas for
activities that will help young children to
understand mathematics are presented, Var-
ious limitations of the learner at these age
levels (K-3) are described, and some of the
difficulties and frustrations a teacher may
encounter in working with these children
are pointed out,

The author suggests that, although know-
ledge about Liuman thinking is as yet insuf-
ficient, Piaget's position regarding the
acquisition of certain kinds of new know-
ledge is of more value to the mathematics
teacher than any other position at the
moment, In the first few pages of the book
he uses Piaget’s theory to illustrate the growth
of logical thinking in children. The factors
afiecting growth of thinking, the stages
children pass through and some of the limi-
tations characteristic of young children in
these stages are described.

Simple language, familiar examples and

activities suitable for the classroom are used
by the author to show how children develop
an understanding of nuwmber, numeration,
the operations and mathematical sentences.
For the operations an understanding of the
number relationships involved as well as the
skill of carrying out the operations is em-
phasized. Various sections in the book con-
clude with a list of experiences or activitios
designed to accomplish both of the above
objectives.

Lovell claims that young children are un-
able to grasp abstract structures, In dealing
with abstract notions, concrete realizations
of such structuies in the real world must be
found. Sets of manipulative aids are sup-
fosted and the author skows how these and
seltings other than the mathematics class-
room (i.e., physical education) can be used
to help children grasp concepts of space,
measurement and metrical geometry,

Mathematics for children, according to
Lovell, is essentially a tool with which to
explore the world. If this is the case, perhaps
heds contradicting himself when he suggosts
that children in kindergarten should, with
the aid of drawings, study open and closed
curves. However, many excellent ideas and
activities are presented that would give
young children an intuitive understanding of
distance, length and area. Perhaps the most
important outcome to be achieved from the
teaching of these concepts in the primary

prades is that the pupils, through activitics,
grasp an intuitive understanding of these
concepts. This point is well illustrated in the
sections of the book dealing with weight,
mass, time and volume, The chapter ‘Further
Work with Number deals with various topics.,
1t includes some good ideas for the use of
the number ling, and a few interesting num-
ber patterns suitable for study by pupils in
the age range are also included. The mathe-
matical values of pictorial representations
are discussed and many appropriate ex-
amples that deal with the construction and
interpretation of wuach representations are
presented,

Some hints and comments on making a
beginning, organizing a classroom, appara-
tus, children’s recording of their work and
evaluation are made in the concluding part
of the book. These could perhaps be a bit
more elaborate, but they do manage to re-
late the content of the book to the practical
day-to-day operations of the classroom.

Not only will the reader gain new insights
into how children learn mathematics, but
he will also discover many practical ideas for
the classroom, —Werner Liedtke

Classified

REAL ESTATE
Buying, sclling or uppraisals.
Call your ‘Pembenon‘ man

277-1913. 634-9!72

Dedicated to all science teachers

ke T L VI e

ee. the preacher about a nuclear
device = (7) - -
‘A daily occurrence, provmg that

"Copernicus was rlght (7 :

7'71 4. The resistance shown bya basic

-~ radical attached to a bit of metal . (3)
16.-" Scientific group involved inan
: .. accurate ammeter reading = (4)

-..18."His works could be used as examples

of sonic impact " -(6)

21, One having eaten a mixture, it is
+ 7 hoped that these organlsms are not

included - (7) *

: 22. * Canter (anagram) - (6 -

24,721 across are examples of thls klnd
p ,of worm (4)

25, Substance made trom 28 down  (3)

26. These insect stages go as I'm
directed (6)

29. -The best occasion to observe the
eating habits of experimental
animals (2, 4)

32. Suchinsects are seldom airborne! (7)

33.  Essential foodstuff —although it
could be not quite ripe- (7)

34. Rhoda’s permit he changes for these

- bisexual organisms  (14)

CLUES DOWN

1. Descartes invented this device to
demonstrate the compressibility
of gases (9, 5)
2. lce trials can provide a practical
view of things (9)
3. Bony tumors can result when tomatoes
undergo a change - (9)
4. Be away from marble and get a sample
: of rock soil (4) )
5. Organ thumbed in scorn” (4)
6. Half a score and no other wnll gat
you this gas (5) -.
7. Vacuum tube that is an odd
‘mixture  (5)
8. Simple machines made from pencnl
and lines . (8, 6)
13.. " This gene is one of the lelsrons of
- the Cenozoic era - (3}
15. To.a bee, this represents the end
result of 22 across ' (5) ,
17. . Disfigure most of 4 down (3)
18. Felis domesticus (3)
19.. -What eastern door is not made of thrs
part of the tree?  (9)
20." Good advice to the eugenicist” "(3-6)
23, Mid-stage tip of an animal’s tail - (3)
27.  Organic derivative of ammonia to.
““which one name could be given (5)

.28, - Fuming sulphuric acid found in'a

. Creole umbrella-tent. (5)

'30.--The commotion created by the hxnged -
... portion of an aircraft wing ..(4) ... .-
31. . Stimulate a short tree shoot - (4)

v ‘Answers will be printed next mrmth
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Without being aware of it, the guest

columnist this month is a certain
Karel Horalek. That the worries of
teachers functioning under another
political system are quite different
from ours is evident from the follow-
ing ‘article by him. It is translated
from the spring issue of Tvorba, a
weekly of the Czechoslovak Com-
munist Party and now, of course, a
faithful trumpeter of the Soviet line.
The article-is entitled ‘Conscience
of a Teacher.’
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“Mr, Hnipirkb slammed the door

50 hard that the dishes in the kitchen

rattled. He took off his coat, -hat
-and:shoes .and. without ‘a word for
~ his wife he went’on into the living
-room. There, in. the corner, he had
a small table for tnarking written
-work, for preparing his iessons and

“for domg anything that was part of

5 hIS job-as a‘teacher:- o

7 He sat down at the table with some
‘ clean sheets of paper and a pen and
“he ‘called out to his wife for tea.

- 'She brought ‘it ‘to him almost in- .
~.stantly, but left the room just as

quickly to avoid any outburst of his
obvious wrath. ..
And Mr. Hnipirko was in an un-

5 ', usually bad 'mood. He took a sip of

his tea, leaned back in his chaur and
‘looked out the window.: -
~“A report about a teacher’s con-
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party? To discuss it at a teachers’
meeting that would be OK, but to
write a report for the party is quite
another thing.

Can teachers still afford to have
a conscience after what has hap-
pened during the past few years?
Do | have a conscience? But that's
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even a third of the staff are party
members. In 1968, when Dubcek
was in power, those who weren't
party members met us Communists
with a smirk on their faces. From
their behavior it was obvious they
were convinced we would soon be
out of power.
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silly. Everycne has a conscience,
the question is what kind. A teacher’s
conscience must concern-itself pri-

_:marily with pupils, i.e., with-society.

Everyone knows that. But experience

‘proves something else again. N
" Take our school, for example. Not
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After August* they nddded their
heads, saying: You certainly should
be proud of what you have done!

And when they-started screening -
~the party members for loyalty, they
~smiled with glee because they ‘were

: "The month of tho Soviet i lnvasmn :
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not in the party and this didn’t con-
cern them at all. They were upset
when the party gave us a clean bill,
They wondered what we had had to
promise in order to pass.

But then the shoe was on the other
foot. The screening of non-party
members started. Each one of them
was to write a sort of a self-evalu-
ation. You should have scen them —
lily-white to the last word. To make
them sound even better, they went
around asking what were the names
of the Communist Party newspapers
so they could say they read them.

Typical, eh? But it doesn’t concern
only teachers. What about the stu-
dents, who should be brought up
in the spirit of socialist ideology?
They were on the receiving end of
this ‘personal conscieace of a
teacher.’ Because what is more sen-
sitive than the eye 2nd soul of young
people? Does anynody really think
that the studeris ‘barometer’ did
not note such an enormous change
in the teachers’ consciences?

Up to here the report would be
no problem. Except that there is an-
other part and that’s the one which
makes me mad. Whether | want to
or not | will have to say something
about my own personal conscience
in the report. 1 think that | can
truthfully say that mine has always
been clear—until recently, that is.

We found out that party members
from schools with strong party or-

~ ganizations will be sent to teach in

schools with weak ones. The basic
idea isn’t so bad, but in reality it
punishes the good party members.
Because the non-party people who
were so worried about being: trans-
ferred -somewhere else can_smile
again. This doesn’t concern them.

And that’sthé‘Core of the prob-
lem. We Communists_are not' only

- to teach the younger generation but

the whole teaching staff as well. The

idea means practically to beginanew -

and under much: less desirable con-
ditions. Just now, when one got to
know the surroundings, people, stu-
dents and their parents, when one
is no longer distracted by the various
‘unknowns,” he is to leave again.

" ‘How can | write a report about the
_conscience of a teacher without an_

aroused personal conscience?

~NOVEMBER 1971

Where is the solution, where
should 1 start looking for it? Among
the first year teachers who came to
our schoo! this year there wasn't a
single party member. Try to offer
them membership and you will see
how artfully they wiggle out of a
clear answer, you will hear excuses
and explanations. Nothing new here.

Old habits don’t die out, but the
consciences of teachers seem to.
The teacher training course they
have just completed should have
prepared them for joining the party.
That's how we get to the teachers
again. No one else is responsible.

So we go around in ridiculous
circles. We have to break through
the circle somewhere. One way out
would be like they suggest, the
strengthening of party organizations.
But this conscience of mine . . .

Damn it, a few of us can’t do it
alone. On one hand we have to edu-
cate the non-party teachers, on the
other hand we have to educate those
who are most important for the
nation’s future, the young people.

Here the parents and other organ-
izations must help. Maybe their rep-
resentatives will be at the next staff
meeting. The most important thing
is that there will also be present
people from the Education Ministry,
from local councils and from party
newspapers. We'll see.

It's easy to talk about a teacher’s
conscience. But very few people
actually have any clear idea of
what’s behind it. | could mention
so many things, for example . . . But
better not. | would sit here till
morning.

Mr. Hnipirko sighed with resigna-
tion. He tock up his pen and started
to write his report about a teacher’s
conscience:

]. A. Comenius stood at the cradle
of our pedagogy. Other notable
educators such as Dobrovsky through
their actions have caused their name
to be written in gold not only in the
history of our pedagogy but of our
nation as well. Why? Because they
considered teaching as their calling,
not as their job . . . §
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fiBecause we believe in local con-
trol of education, we are disturbed
by what appears to be a growing
trend toward removing from school
trustees responsibilities they have
traditionally had for determining
and providing the educational pro-
grams needed by their districts.
Space does not permit an exten-
sive analysis here, but a few ex-
amples may illustrate what we mean.

The most recent example is the
Minister’s incredible interference in
teachers’ salary negotiations,
severely curtailing the rights of
trustees to bargain collectively wnth
teachers. ,

‘The provincial government'’s ed-
ucation finance -formula has effec-

“tively -removed - from _trustees the

. responsibility for determining: the
.~ quality of education to-be offered
- to'the youth of their districts. Even
~if,in the considered judgment of a -

school board, the children of a dis-

tnct need a sngmflcantly better pro- -
¢' gram than the basic program. (prov-
incial’ average approved. by the -

government), the " trustees cannot
: prov1de the addltlonal features with-
out submitting a ‘referendum to the

 put.it another way, . the’ provrnC|al

: elected todoiz il

with the government by parmg'costs

;'~owner-electors “of: ‘the = district: To

government. does not trust-school
trustees to do the 1ob they were'é,

S S school boards are steadily being
’»To make matters worse, the,: leaving trustees with few
-~ goveriment- now - mtends to: make g
e the’fmance formula 'even more res-

ve. than. |t has been Large dis- :

“to’ the"bone,wnll now. be hit agam——'ﬁfb'f

THE EDITOR COMMENTS

K. M. AITCHISON

ARE TRUSTEES

ON THEIR WAY OUT?

the provincial curriculum cannot do
so without first obtaining the ap-
proval of the Department of Educa-
tion to conduct ‘experimental’
courses or programs.

School boards are not permitted
to provide the variety of learning
materials many of them would like.
Two forces work against them —the
provincial textbook rental plan and
the restrictions of the education
finance formula.

Trustees are no better off in try-
ing to provide school accommoda-
tion for the children of their districts.
They are not permitted to plan ac-
commodation more than three years

“ahead, are restricted in the type of

accommodation they can provide,

and have been told in many cases
- that they can’t build at all. '

Like teachers, trustees are “often
not consulted by the Department of
Education before decisions are made

‘that affect their work. The govern-

ment seems to believe that consul-
tation consists of telling the officers

~of the BCTF or the B.C. School -

Trustees Association that somethlng

.is going to happen.

Except “in Vancotxver, “school
boards are_not permitted.to have

‘their own superintendents;’ they are
- required to choose provmcrally-ap-
'pomted civil servants. :

~In short, the. respons:bllltles of

eroded, ‘
tasks’ that are important. Ironically,
provincial - bargaining -of teachers’

-salaries, which trustees want; wouid

remove from them the major. respon-

"',.5|b|I|ty they have left.: .
The authonty of -trustees has al-
! zways been limited .to some extent,
“of course.” They can .employ only
'._ “teachers certificated by the Depart:
"i”ment they must use the textbooks?

and curricula specified by the De-
partment; and they have always
been limited by the fact that part
of their financing (in some districts
a major part) comes from the pro-
vincial government.

The constraints placed on trustees
in recent years, however, are far
more stringent. It is one thing to
have a budget limited by the size of
provincial grants; it is quite another
to be denied the right to spend
money that can be raised locally.
It is one thing to have to have build-
ing plans approved by the Depart-
ment of Education; it is quite
another to be prevented from pro-
ceeding with construction that has
been approved by the. Department
and authorized by local taxpayers. -

It is not overstating the case to

say that. trustees.are in.danger. of .
becoming puppets of the provmmal .

government. ,
Recent developments seem to in-
dicate that one of two things will

happen. -Either ‘school districts will
be consolidated into educationally:
“and economically sound administra-

tive units, - with “school boards ‘to

which-real authority has. been '
restored, or there will be a full pro-

vincial takeover, with the result that
all- education: in the province -will

“be directed by the. Department of

Educatlon

~We believe a provmaal takeover i
-would be disastrous for education.
" We believe that school systems can

be administered more efficiently

. and: effectively- by school boards:

than by a large bureaucracy in Vic-
toria. To do their. job, however, trus-

to them

*'We shall be pleased torwork wnth'
' them to thatend. :
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