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FROM OUR READERS

Graded Competition Should Be Available on Voluntary Basis.

Sir,

A recent arrival from Saskat-
chewan, where controversy is as
highly regarded as here, | read the
November issue of The B.C. Teacher
with some interest and disappoint-
ment. | take it that in the light of
more recent knowledge, there is a
full ‘scale ‘second-thought’ move-

- mentregarding the non-graded con-

cept going on. Such criticism s
_ordinarily constructive, but if I sense

_the trend correctly, the - gathering

unbridled ‘reversionism’ will be far
more tactless and senseless than

- even the most pointless concession
- to liberalism. If some of the authors

in the November issue are indica-
tive, | see teachers and/or their ad-

" ministrators once again guilty of the

‘pendulum-swing trip; i.e., modera-

- tion'can be taught but not practised.
- To be more specific, Mr. Bullen’s -

article leaves a number of distres-

128 T R

sing questions. True, ‘it is impossilile

“to have true success without the

- possibility of failure.’ Is it legitimate, .

therefore, ‘to make that axiom, ap-:

plicable to other relevant areas of
tlife, e.g., poverty is - necessary in -

-.order'to ascertain and establish

. ._economic success? | do not:mean to
" be spurious, bat | feel the correla-

- . tionis correct and suggest therefore .
~ that Mr. Bullen’s idea of success is
-inappropriate to the educational

~ . milieu.-So"is his use of the -word -

- ‘grace.” Does this represent one of -

-Dr..Hodgkinson’s ‘Type-B’ goals; -

Machiavelli’s ‘vertu,’ the papal con-
cept of a ‘gift,’ or what? | feel a more
definitive position is altogether
necessary.

Why should students be required
to know ‘where they stand in com-
parison with others’? Some thrive on
competition; most are thwarted by
it. Such graded competition at the
Grades 10-12 level could and should
be made available to students on a
voluntary basis; to suggest that it is
‘necessary for all at those levels is
ridiculous. It’s the sort of thing that
one has to opt for on an individual
basis, and is entirely inappropriate
to the first portion “of the educa-

. tional _experience, -as Mr. Bullen

agrees. My recent experience in a
local school leads me to the opinion

that a majority .of the students in

an open-area are competing - with
themselves; for most that is quite
sufficient. Some ‘slackers’ there are,

‘but already their lack of completed

package material, -etc., - is quite

- noticeable and they are aware that
they must bear the responsibility for

theirlack of effort themselves. About

‘time. education ridded itself of the

abominable ‘push’ idea.:
Lastly, -Mr. Bullen’s ‘immensely
important idea of standards in edu-

cation.” Which consist of? ‘To-be .

established by? Maintained for how

long? Are they capable of ‘relevant’ ..
- assessment? Of sufficient tensile and
* malleable strength to be continually
pertinent to our ‘obsolescent-orien-

tated society? It is to be hoped that
educatars of whatever mien or posi-
tion will ultimately establish and
maintain that viable position of :
moderation that is so vital and o
necessary in our dynamic milieu, “
characterized by an abject refusal

* to climb on any ‘bandwagon,” be :

Is it not time that greater values of

that uncompromising acceptance of
or excessively critical rejection of
educational goals and/or methods.

quality and excellence emanate from
the schools as well as to them? Or

~that society reflect its educational

S

-~ thatalmostanyonewhowould knock:

'Novemb'er" Isgiim Pleased LR

B.C. Teacher. It was' my_contention .

posture rather than the other way S
around? 3
Prince Rupert ~ E. G. Obrigewitsch ol

~ I'took the time a few months ago -
to express displre'asurer.,with some of =
the articles that had appeared in The -

that too much space was being given
to ‘tearing down.’ It 'seemed to me.

. existing practice would get space

- dissentanother push. * o =
L i‘re'alizéwh‘atyourintentvhas been; -

" The entire issue struck me as:one

-and thereby give the pendulum. of .
had notbeenserved until the Novem-

.ing peopie. Mr. Eric Kelly-and.Mr.-

However, my bias, being what it is,

ber issue appeared.-

filled with articles by positive-think
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Bullen had me pounding my desk in
appreciation.

Thank you for this very fine issuel
I'll continue my subscription for an-
other year.
Coquitlam

It Also Displeased
Sir,

Two articles in the November
edition have greatly shaken my faith
in the BCTF. The articles were ‘The
Neophiliacs,” by J. M. Paton, and
‘A Plea For Common Sense,’ by Eric
Kelly. In each article the author
seemed to step back and look at the
horde of barbarians attacking the
established schools. In each case he
deplores the excesses of the critics.
Neither meets any specific criticism,
but rather implies that the main
problem in the schoois is that they
are in denger of falling to the bar-
barians.

If | ware to grade the pieces, how-
ever, | wouid have to give each a
Failing grade, unless they were sub-
mitted ‘as examples of propaganda
writing. TFor despite their : evident
literacy, and the extensive and very
clever use they make of other writers,
both- are shot through with falla-
cious arguments. They are designed
to “dismiss “or* defuse criticism, an
-+ - “essentially. dishonest method of de-

,fendmg thmgs as they are."

T. E. Nelford

" failure to take’ the critics seriously.

'Paton’s . rejection’ of “McLuhan,

“until , they make" specrfrc reference
wdividual situations ‘=" Besides

'ments are . ‘us' Ies flt's clear that

The key flaw in both artrcles isa

o Goodman, Bruner Holt, Rogers and

-F ledenburg ’My personal reaction .-

7~ to"all such statements is that.they
“are: wrthout meaning: for- teachers'

;the qulcal fallacy-in the suggestlon
) thatgeneral ‘abstract or poetic state- -

’n‘ or'he’d be
‘f=examples< “

of their specific criticisms than is
usually rallied in support of estab-
lished practices. Dr. Paton’s com-
ment is without meaning until he
makes specific references himself.
This reluctance to engage the
enemy, like generals that like wars
but not battles, leads both Paton
and Kelly into further examples of
crooked thinking: to labeling, name-
calling, and to setting up straw men,
which are both easy and safe to
kriock down. Paton’s Neophiliacs are
straw men. They favor change for
change’s sake, and slavishly follow
every dictate of the educational
gurus. They favor the extreme form
of every experimental method, and
employ ‘the complete litany of in-
novation.” In Kelly’s view they pour
‘vituperative jeremiads and verbal
violence’ on the schools, and sug-
gest that ‘anything is educational if
it gives pleasure.” They also ‘scurry
like lemmings’ because they ‘wish to
be “with it.”* Mr. Kelly should know
better, living in R.C. where we have
so many re:zonable, articulate and,
above all, rational critics of the
school system, but perhaps he avoids
them. If so, however, then he is

- guilty of the same arrogasice out.of
‘ignorance he deplores in his stu-

dents when they choose not to read

- Shakespeare.

Certainly beth men would have
contributed ~more to the school

system if their - energies ‘had been

.spent looking, at how it ‘could be

Perhaps nerther author -wanted to, “improved, rather than engaging in

- for how else’ can we account for ..

their own form of rhetorical over-
kill as a means of running down
their critics.

In case I've given the impression
that | didn’t enjoy the two articles,
Fd like to correct the impression.
They infuriated me to the point
where | am considering returning to
gain my teaching certificate in order
to have the opportunity to use the
articles as examples of false reason-
ing. One purpose of the schools,
presumably, is to build up children’s
resistance to such traps. Mr, Kelly
may not agree,

Vancouver David Robinson

Mr. Kelly Was Too Violent

Sir,

In the article ‘A Plea For Common
Sense,” in the November issue, Mr.
Kelly states that . . . the vituperative
jeremiads and the verbal violence
that many pour upon our schools
constitute a rhetorical over-kill .

This statement is just an example
of the verbal violence Mr. Kelly in-
flicted on thé reader throughout -
the entire article. By the end of this
vituperative jeremiad 1 felt ‘disem-
bowelled’ and ‘eviscerated’ by his
rhetorical over-kill (the article was
very dead by the second column)

‘and hard-headed pedagogy.

Mr. Kelly should return to the
classroom and take a close look . at

the students’ faces.: Their- eyes do

shine. Learning is fun.
Coqurtlam Dennrs W. Secret

| Oswald Wardil
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i%é o ANTON VOGT

o l-The writer contends that

- - are no told what' ‘they must
- " do; they determine th t"for
- fthemselves. He gives us
- sSome: provocative ideas
ﬁabout how we should‘ treat

v,The writer is a member. of the Faculty of
Educatlon et 5:mon Fraser Umvers:ty

' the school is’g misrecosm ef
.. -acivilized society. anid that
ina civilized society citizens

ﬂlf teaching were telling, we would
" all know. Never before in history

has so much been told to so many,
for so many years, through so many

v _vgrades of schooling.

“In Western countries at Ieast most

children are told for ten or more .

years; how to behave, what values

‘to hold, how: to.study, and what

they must learn. Thou shalt and the

'.J;multlpllcatlon table. Thou shalt not

and poetry appreciation. Geography

,f'and cmzenshlp Spelling and- gram-
- mar.- Foreign  languages 'and ‘self-
_ discipline. Respectfor elders. Mental

‘health. Sportsmanshlp Conformlty'

and obedience:
~There has been |ndeed no lack of

-telling,or of good -intentions. The

only question to ask-is: whether- it

“has‘added up to what was-and “is
- -intended:. a-good education for all, -
“or_even- for many. If there are
grounds:for.self-congratulation,  let.....

us congraf late ourselves: If not,
let us stop'talking and start domg
something different. -~

| believe there are grounds for
self-congratulation; which detractors -

of the system seldom admit. How-" =~

ever bad our: schools' may :be, they
are. superior. in- many. respects- to

society .writ large. One:needs no
figures to support the contenticn -
that there is less major crime in-thé.

schools than :there-is.in- the Iarger

~ community; - murder, arson, -rape,

and:armed. violence; are rare:
Formal discipline is usually good,

~even ifitisonly because itis seldom

" questioned by those who  exert it,
and-even less often openly: chal- v
lenged by those who obey-it.: Esprit-
is often high, if only because those

who share it are young.. Learnmg of

a kind goes on,-if only because thatr Ty :
-is what the system is for.: =
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: 5 ‘Adtlvitléélrl\rlreéd;ileassessment

to be in than our schools; and few
of us, except in one respect, emerge
into better situations in later life.

The exception is, of course, in the
matter of choice. As pre-school
children and as adults we exercise
considerable choice in our activities.
As school children we exercise
scarcely any choice at all: other
than dropping out, and being
branded as failures. There are many
ways of dropping out. if there are
grounds for doubting the effective-
ness of teaching as telling children
what to do and what to learn, they
lie in the percentage of drop-outs,
real and metaphorical. At best, 25%
of our pupils are successful, by our
standards, in the things we expect
of them.

We have names for the rest, to
excuse our failure to educate them:
retarderl, hackward, special voca-
tional, lower stream, stupid, lazy,
or unmotivated. If we are right, 75%
of our children are retarded, back-
ward, special, etc. But if we are
right in this assessment, it must

follow that we' are wrong in what

we are doing about it, in the name

~ofa general ‘education for all. Any

human' activity that is only 25%
successful in its avowed aims needs
reassessment, if only .in ‘terms of

. efficiency.

~'When the costs are as high as
“'they: are for education, in terms of
_ buildings and equipment, and teach-
- ers' salaries and administrative man-
- hours, they. must be ‘reviewed -in’
. terms " of - social “sanity. When  the
~  losses involve the mental health-and
" happiness of. three-quarters of ‘our
" children, for ten years or more of
- their:lives; -and with-ensuing-con-
~ sequences for their futures, they
“must be combatted in the name of
- justice.and decency.

don’t need to live with it. The mon-

~ 7" We have built'a monstér,v but we

- ster is something-called a subject-
~ centered curriculum. It is composed:
“of sets of facts, logically ordered

and graded, according to difficulty.

*.-The monster.is very sensible, on the

. surface-The trouble is that although
 the facts are concrete, the logic is
*abstract, and unrelated to psychol--

ogy. :

The nature of the learner, for
whom it is meant, is ignored. Indeed
it both processes and measures the
learner, making value judgments all
the time. Only by twisting the tail
of the monster in the right way can
one move to the next operational
levc:, passing a grade by imitating a
r ,del. To do it, year in and year
Lut without error, requires a certain
doggedness in the performer, who
becomes his own Procrustes: until
he gives up.

Those of us who have not given
up call ourselves scholars, and try
to reproduce our kind. As we have
seen, our success is limited to the
one child in four possessing our own
attributes. These attributes are a
better-than-average intelligence, en-
durance, lack of imagination and
self-assertion, and willingness to
conform and obey. At best, the vir-
tuesare Spartan, Roman orVictorian.
In social terms, they are perhaps
unsuitable to the century we are
supposed to be livipg in.

A curious aspect of all this is that
the monster we havfe built is hal-
lowed by references to tradition and
universality. Neither claim can be
justified. -

-The subiject-centered curriculum
has existed in the past, but only for
the few laying claim to scholarship
of some special kind: the students
of Plato’s Academy, the scholastics
of the Middle Ages preparing for the
Church, and the privileged elites in

“the: schools and universities, pre-
paring to take their places in"a
- ruling class.

Edpcation For All Is Not New

= The ,universality is: ‘quite’ new.

" Education for all has always existed,
.- jn'the. form: of Qn-the—job participa-

tion of the young in the work of

their elders.: Education for all, in
“schools, with subjects separated

from the normal -activities “of ‘the
community, is less than a hundred
years old at-the elementary level

“in the most advanced countries; and

only just beginning elsewhere, or at

 higher levels. Even in England, there

were only 2,000,000 children attend-
ing school a'century ago.-Of these,
only half attended for more than a
year; and-only 4% for. more than

. four years. Not unnaturally, the edu-

The human baby does not emerge from
an egg ready to do battle with the world.
He must be helped to realize his unique
perconality as a human being.

cators conceived a system of first
steps in literacy, and Mr. Gradgrind
was born.

What is more difficult to under-
stand is the the innate snobbery of
the under-privileged, who as parents
tend to press their children into a
pattern of social privilege to which
they are themselves unaccustomed;

and, as legislators in a democratic™
community, tend to support the -

compulsions which they found re-

pulsive when applied to them by

an elite.

The children, for whom universal
and compulsory education was pre-
sumably designed, suffer most. The
statistics of drop-outs, actual and
metaphorical, are alarming enough;
but they conceal as much as they

reveal. It is the distortion of human -

personality, on the Procrustean cur-
riculum-bed we have devised, that
is most frightening. Moreover, the

dangers increase asthe colossus =
grows bigger. More and more child-. -
"ren are staying at school longer and
longer. More and more subjects are

added. ~ :
To cope, administrators and
teachers devise more and more
complicated timetables and organ-
izational procedures. Most of them

~are designed as measures; to divide
_sheep from goats. At each division

we counsel: which means that we
persuade someone to move into a

pen we deem suitable. As we be-

7 The BO TEAGHER —izts
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come more and more skillful with
our batteries of tests, we feel more
and more professional. We arc not
merely Cood Shepherds, amateurs
relying on intuition. We are ‘social
sCientists’ now, relying on data:
achievement tests, intelligence tests
and vocational aptitude tests. The
only major problem is that we are
supposed to be dealing with child-
ren rather thar sheep. Unlike any
curriculum, chiidren are human and
should—in Kant's phrase—be re-
garded as ends in themselves.

As all adults know, children have
many unfortunate characteristics.
They are young, physically unde-
veloped, socially immature, emo-
tionally dependent, technically

the day-old chicks inexorably to the
final frozen product, with every-
thing provided, including a balanced
diet. Some men, including Hitler,
have had this dream for the human
race.

Perhaps too few recognize the
similarity in what we do uncon-
sciously. If we regard education a< a
process of making children conformi
with society, instead of a way of
helping each child to realize his
own unique personality as a human
being, we are heading in the same
direction. Most schools are heading
in this direction now. The baby farms
are called schools. The platforms
on the conveyor belt are called
grades. The diet is the curriculum.

Never before has so much been told to so many through so
many grades: how to behave, how to study, and what to learn.

unskilled, aesthetically crude, and
crudely ‘amoral. Unlike baby croco-
diies, they do not emerge from an
egg ready t0 do battle with theworld.
Unfortunately, they do not even
possess sufficiently similar charac-
teristics to be dealt with in the same
way until they do reach physical,

“social and psychological maturity.

If they did, they could simply be
placed on baby farms; preferably
patterned on the modern chicken

~farm, with the conveyor belt moving

.JANUARY 1972

Its elements are subject-texts. The
farmers are called teachers. The
veterinarians are counsellors. The
slaughterers are examiners. The

frozen products are graduates: trim-

med to fit various market levels, in

the name of efficiency. A "handful .

of hens and an ccasional rooster are
kept for egg-laying, or hatching

ideas; but ideas are a.nuisance un-.

less they support the machinery.

_Departments of education appoint

truant officers, administrative as-

sistants and experts in remedial
techniques, but seldom philoso-
phers.

Those who are seriously con-
cerned have a number of alterna-
tives. The most popular alternative
is the child-centered curriculum. It
is far frotn new, but presents many
difficulties. Chief among these are
the highmindedness, idealism and
industry of the caretakers of the
machine: the administrators and
teachers, with a vested interest in
their own value system.

The second difficulty is less easily
diagnosed, and even less easily con-
veyed to those directly involved,
because of its seemingly paradoxical
and self-contradictory nature. High-
minded, idealistic and industrious
teachers seldom have any faith in
human nature. After all, a child-
centered curriculum depends on
children having minds, and using
them industriously to achieve their
goals; but few teachers are prepared
to accept such raw assumptions.

Teachers Make False Assumptions

Instead, despite all evidence to
the contrary, they make a series of
other and false assumptions. One is
that children have blank minds,
which must be filled. Another is
that they will do nothing unless they
are driven. Yet another is that we,
as experienced adults, can prepare
them for the lives they will lead
when they in turn are adult. It fol-
lows that, as teachers, we must take
responsibility for everything they
do: motivating them to accept our
values, and persuading them by
rewards and punishment to swallow
our prescriptions. .

A child-centered curriculum can
have no fixed prescriptions since it
must necessarily evolve according -
to the nature of each child. Teachers
who have no faith in human nature
are not likely to have much con-
fidence in evolution of any kind.
Unfortunately, they ¢o not even
recognize the revolution that has
occurred in their own subject, which
is pedagogy. No social scientists of
any kind can any longer ignore the
human condition: man as central
to any system, to be observed as he

- actually behaves. Teachers tend to

Continued on page 147
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A father introducing his

forty-third child, ninety-minute

pre-breakfast lectures, mammy wagons,

the teachers’ song, nine official languages,

a predominantly young populatien. These are
some of the memories of Burnaby teacher Bob
Buzza, who led a Canadian leadership
training team to Ghana last summer

as part of Project Overseas.

QA Peugeot-on-the-go in Ghana is
treated with respect. Long-gowned
women, babies on their backs, fag-
gots on their heads, fade into the
grass. Machete-wielding men and
young children disappear with them.
"Villages are attacked with heavy
pedal and horn, crowds responding

"“on cue, a twist here, an arch there,
‘only the zig-zag of young goats
breaking the rhythm.

Our Project  Overseas foursome
met with teachers i in Sunyani, Dun-
kwa, Cape Coast, Kpandu, Akro-
. pong, Tamale, and a dozen other

: vnllages ‘and cities. Road-memories
~ are vivid: young girls plaiting- each
other’s hair at charcoal stops; richly-
L muscled boys, muskets in one hand,
~‘mole-like grasscutters.in the other,
peddlmg their kill; crammed mam-

- my-wagons . chugglng ‘along, ‘em-
" blazoned with’ ‘such slogans as Trust

: ,l love you.” .. -
- =Equally. vnvnd however, are: mem-
- ories: of the meetings. These were

packed the wmdows

Progam format seldom vanedi

peace..

God, not others ‘and ’Jack Palance, :

»often held in village churches, their
“ lancet arches open to the air. Teach-~ i
T f‘ers came: by lorry, blcycle, train, -
. canoe and foot. If we were late, they -
e walted sometimes for several hours:’
= _Those unable to squeeze, mto a pew :

as.one,: full-throated the teachers’®
song,~’We shall "unite as ‘teachers:

still, And work in concord; love: and
' 'folIOWed by a prayer; the

‘mtroductlonfof the.chairman, ad-
dresses by our. .CTF team and repre—*f"
sentatives.. of the ‘Ghana' National =
on’ of . Teachers ((GNAT),
an open forum ‘then the final thanks
nd, 'elsewhere, the'-ln-'

evitable ‘libation,” 40-ounce bottles
of Star or Club beer.

Such meetings were demanding.
Open forum questions were pointed,
attention complete. Chairmen who
attempted to cut off questions were
hissedtosilence. Atseveral meetings,
the hunger for information was ap-
parently more compelling than the
need for lunch, and we went from
early morning to mid-afternoon with-
out a break. Audiences wanted to
know the full extent of the profes-
sional and economic services pro-
vided by Canadian teachers’ associ-
ations, and some of the ways of
organizing- to- attain them. After
2,500 miles: and 20 such meetings,
we had gained considerable insight

into the magnitude of the problems ..

facing -our ~Ghanaian colleagues,
and a great deal of respect for the

iako, the Actlng General- Secretary
of the GNAT, and the other six full-

_ time members of the teachers’ secre-"

tariat. Mr. Bediako helped draft the -
first constitution of the Republic of
‘Ghana, has: studied at The' Hague -
- and has chosen to work directly on " -
behalf of teachers rather than in the'
“ House. The demands upon the secre-
“‘trariat-are enormous.: :

R Through the GNAT our. team met

““with members of parliament and of =
" the cabinet, ‘including the Mlnlster
and: Deputy Mlmster of Educatlon,
~“and-attended the opening of parlia-~
‘ment. We also met:with three of. the‘;

nine reguonal “chief “executives -in

“their. ‘residencies, the: paramount
_chief Ga Manche in Accra, and the .
“newly-enstooled " king “of Ashantl,‘”"
“Nana Opuku Ware'll; in Kumasi. -~

These meetings were helpful to
the CNAT as well as to us, of course;
informal discussions are'often more
fruitful than formal ones.

We finished our six-week odyssey
by assisting the GNAT in a ten-day
leadership course at Kumasi on the
Wesley College compound. Ninety
part-time local officers were se-
lected to participate. These teachers,
one-third of them women, came
from ail parts of the country. Their
schedule, and ours, was heavy, start-
ing with prayers at 6:30 a.m., fin-
ishing with an open lecture or

" symposium at 9:00 p.m., daily. Appe-
_tites certainly improve with 90-min-

ute pre-breakfast lectures!

" And here again we were struck by

- the. dedication, the ‘commitment;
= of those with whom we worked.
' —waysm which they are tackling them..

" We ‘were ™ particularly- impressed -
with the contribution of Tom'Bed-

Problems  abound; “ours seem |n-

sngnlﬁcant in comparison. :
“Over 50, different " languages or

dlalects are spoken; the last of the»

" nine offncral languages’is only now
- appearing in print. Only 25 percent
o of the general populatlon is literate
~in-English; neighboring ‘countries -

are French- speaklng Slxty-flve per-

) cent of Ghanaians are - traditional .- -
anlmlsts, 20 percent are Chnstlans, :
15 percent are Muslims..The average -

e-span isin the mld-fortles S
Customs vary’ wndely Polygamy,j
mough declining, -is::legal. (One'

vrllage elder who had sacked' two

wives: mtroduced us' to- h| ‘forty-

_third child and told us he was in the
jprocess of pacufymg his* flfth wife
in preparatron for! b.mgmg her-suc- =
" cessor into-his home:) Both-matri- -~

archal “and . patriarchal mhentance

‘:rvsystems are followed in addjtion to
crvul and church marnages, the state

Cas T

G4 e, S




recognizes a variety of village cere-
monies, one of which consists of
acceptance of two guineas and two
bottles of schnapps by the bride’s
family.

The school system, though state-
controlled and highly centralized,
owes its genesis to the various
churches; thereis considerable resis-
tance to consolidation of the many
small schools, and to change. Ap-
proximately 40 percent of Ghana's
nine million people are under 16
years of age, family-planning pro-
grams notwithstanding. Entrance to
secondary school is highly competi-
tive; places are few, even with 25
percent of the national budget de-
voted to education. Over 22,000 of
GNAT’s 54,000 members have no
teacher training. Most of the pri-
mary and middle schoo! classes we
observed were 50 or larger. Teachers
are assigned to positions by the
central government and can be
arbitrarily transferred or dismissed.

Several significant pieces of legis-
lation affecting teachers have been
endorsed in principle by both parties

Mary Odai, first woman to be elected to the National Council (GNAT),
Tom Bediako and Bob Buzza at closing ceremony, Wesley College, Kumasi.
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WCOTP Comment

Canadian teachers were singled out
for high praise for ‘their outstanding
contribution to developing countries’
at the annual assembly of the World
Confederation of Organizations of the
Teaching Profession, held at the
University of the West Indies in
Jamaica August 4-11.

Reference to what was hailed as
Canada’s ‘singular gift’ was made early
in the first plenary session by Thomas
A. Bediako of the Ghana National
Association of Teachers.

More than 600 delegates and
observers from over 60 countries
around the globe heard Mr. Bediako
express the gratitude of Chana’s
52,000 teachers to CTF for its
‘invaluable assistance’ through
Project Overseas.

Mr, Bediako stated that for the past
four years CTF and its affiliates have
been sponsoring groups of teachers to

and are now before the House. The
GNAT deserves considerable credit
for the proposed legisiation, which
is similar to that found in Canadian
law as it relates to decentralization,
tenure, ethics, bargaining, credit
unions, pensions and curriculum. In

help the Ghana National Teachers’
Association in organizing courses
which were ‘eminently successful.’
During the first two summers, for
example, close to 500 teachers in
Ghana upgraded their qualifications.

‘During the past two years we tried a
new dimension in the whole process of
Project Overseas, namely, training
leaders of teachers,’ he said. More than
100 teacher leaders drawn from all
levels and from all parts of Ghana
benefited immensely from the
seminars, workshops and lectures in
leadership, communications, economic
services, credit union and teacher
organization,.

‘Our association and its branches
have been strengthened as a result of
the practical and inspiring courses,’
he said. — Joe Nancoo, PAPT Sentinel,
Canadian correspondent at the
WCOTP assembly.

addition to meeting with teachers at
the local level and participating in
the leadership course, we also spent
considerable time analyzing various
ordinances and acts and making re-
commendations concerning them.

Our purpose, then, was to assist
the GNAT to improve the position
of its members and the effectiveness
of the organization. Most Project
Overseas teams, however, teach a
‘subject’totheir African or Caribbean
colleagues. The teachers of host
countries are enthusiastic about
both approaches.

In my closing remarks to the
Kumasi leadership course, | com-
mentedthat’. .. so-called “civilized”
or”developed” countriesare in many
ways barbaric.’ | suggested that they
be wary of technology, that they use
it, not be used by it, that they be
selectivewithout apology from other
countries, other cultures—but re-
main true to Africa, to Ghana, for
their sake as well as ours,

There are few, if any, Canadian
solutions to major problems. that
are fit for export, particularly in
education, particularly from B.C.
High on the list of reasons for sup-
porting Project Overseas is the op-
portunity to learn from others. |
recall Bill Long’s statement that we
gain more than we give, and |, along
with the hundreds of other teachers
who have had the privilege of
participating in the past ten years,
agree. §
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Sex discrimination

PATRICIA PRESTON

Women in Teaching is an organization
‘dedicated to ending the secondary and
supportive roles of women in society, and
to changing our school system, which -
WIT says channels students into roles

and relegates female teachers to
secondary positions. This article, ,
submitted by WIT, analyzes how some

of our elementary school textbooks
condition girls for second class citizenship.
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There was a little girl,

Who had a little curl

Right in the middle of her forehead.
And when she was good

She was very, very good.

And when she was bad

She was horrid.

Y/And so is the educational system
that propagates the sex-role imagery
hinted at in this nursery rhyme. For
it is formal education that reinforces
the sex-role differentiation estab-
lished in early childhood.

If we assume that, by about the
age of two, children are able to dis-
tinguish between male and femaie
roles, then by the time a girl begins
schoo! she has arelatively clear idea
of what is considered feminine. She
also knows what kind of behavior
is expected of her as a ‘girl.’ She is
generally encouraged to be quiet,
genteel, coy, motherly and to have
a score of other equally nebulous
and passive traits considered ‘fem-
inine.’

Instead of reinforcing such indif-
ferent traits, parents and educators
should be urged or even pressed to
realize the importance of expanding
the horizons of their daughters and

students, and to respect their aspir-

ations and encourage their initiative.
Society must begin to develop a
sensitivity to the individuality of
girls as well as boys. ,

- Betty Friedan says, ‘It (sex-directed
education) must have been going on

for ten or fifteen years before any-

‘one suspected it."! Gradually it be-
came and still is apparent that,
although more girls were going to
univerisity, fewer were going on to
become physicists, philosophers,
poets, doctors, lawyers, states-

‘women, social pioneers or-even uni- -
versity professors. Fewer female.

university students were preparing
for any career or profession requir-
ing more than the most casual com-
mitment. 1t was as if female college
students felt that the wrongs of
society would right themselves with
little or no intervention on their
part.

it seemed that ‘college profes-
sors, under the influence of the
feminine mystique, had become
more concerned with their students’
future capacity for sexua! orgasm
than with their future use of trained
intelligence.’? Instead of opening
new horizons to able women, the
sex-directed educator moved in to
teach them adjustment within the
world of home and children.

And this prejudicial teaching is
what many Canadian women are
battling now. They want truths to

counter popular prejudices of the
past, or critical ways of thinking,
against which prejudice cannot sur-
vive, Sex-directed education must
be ended. The place to begin is in
the home, but frequently parents
subscribe, often subconsciously, to
the feminine mystique—that fulfill-
ment for women centers on the
home, with a glorification of the
role of housewife.

Realistically, then, it must be ac-
cepted that, even today, by the time
a child reaches school many of her
prejudices and most of her feminine
preconceptions are already taking
shape, if not already formed. The
task falls more heavily then on
teachers and other educators to
battle these prejudices and to com-
bat the feminine mystique with

Father’s role is that of provider and entertainer, Here father and son
build a doghouse — and little sister just looks on.




These pages in Off to Schooi are typical. Little girls play
with dolls and learn to cook; Mother is the homemaker.

truths and simultaneously present
new goals that encourage able
women to attain them.

S0 the beginning of this process
of developing feminine individuality
and aptitudes is in the home. But if
the home environment has n2glec-
ted this aspect of growth, the school
becomes the working ground for
the abolition of sex-role- Grifferen-
tiation.  F '

Unfortunately, formal education
seems to reinforce further the sex-
role differentiation established in
early childhood, for it is in the safe
confines of the classroom that sex-
role imagery flourishes. Little girls

“adapt easily to the finely co-ordin-
ated skills of printing and drawing;
- they have little difficulty in remain-
" ing still in their seats and, in general,
respond in quiet, passive ways that
please the teacher and make the
task of teaching relatively simple.
‘They continue in their pattern of
avoiding verbal and physical ag-
“gression and express dependence,
passivity and conformity. _
_ Although the elementary school
_curriculum'is similar for boys and
girls, the sex-role differentiation oc-
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curs in various ways. One of the most
potently subtle methods of achiev-
ing this differentiation is through
the textbooks. Because the textbook
field is so vast and varied, | am re-
stricting my comments to those pre-
scribed language arts texts currently
used in B.C. schools from kinder-
garten to Grade 7. | chose the Can-
adian Reading Development Series
and Language Patterns for research
on the primary grades. This does
not discount the fact that there is
considerable evidence of sex-typing
in other books used in the teaching
of mathematics, science, social
studies and heaith. 1 simply chose
to focus on language arts as a per-
tinent area of sex-directing.

From that first day in kinder-
garten when they start out to school
in their freshly ironed dresses, girls
are categorized by their sex alone.
Who pushes the doll pram around
the kindergarten room and who
automatically assumes the role of
breadwinner in the playhouse in the
corner? But this is just the start and
perhaps only a carryover from five
years at home observing mother,
and being generally unable to see

father's occupational activities.

Although there are no prescribed
readers for the kindergarten level, a
survey of library books in various
classrooms showed the male to be
the rain character most frequently.
Hei- the one who does the interest-
ing things, the female generally be-
ing relegated to a domestic role.

However, by first grade a more
obvious and definite pattern begins
to take shape as six-year-olds con-
front their first formal reader, Of 31
stories of the family-experience type
in Off to School, none show mother
in anything but a dress. She is al-
ways the homemaker and her role is
limited to sewing, cooking and
cleaning. Father is the provider and
his role is largely that of an enter-
tainer. He takes the children sleigh-
riding, skating, horseback-riding and
on only one occasion is mother in-
vited along—on a shopping trip.
Janet and Anne are always in dresses
(except for an. outer snowsuit  in
winter) and the children’s play is
basically role-oriented. The girls and
mother bake;3 " the children . play
house; 4 )John and Father build a dog
house® and fish,® while the girls
stay home.
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Here again the differ
father and son go fishi

Of 26 stories in Come Along With
Me, males are the main characters
in 10 and females in five, both being
equally involved in 11 more, Again

- mother assumes the nurturant role,

and father that of the provider. In
one story, called ‘Skipping,’ john
says, ‘Pepper is too fast for me’? and
in another the boys run too fast for
the girls.8 Anne is seen once in over-
alls and Janet, in looking for a friend,
finds Mary (also wearing a dress and
sporting a demure, little-girl smile).
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They play dolls, mother grinning her
approval in the background.?

Even the animals in the story-book
type of tales in Unit Three are de-
picted with social characteristics.
The central figure is the male and
the scatterbrain or mother-figure is
female.

In Stories Old and New, 18 of the
29 storics have male main charac-
ters. The male is his son’s pal, the
provider, the hero and, in general,

ences in sex roles are stressed. Only
ng; mother and daughters stay home.

experiences very warm relationships -

with his sons. The book stresses
traditional male roles to the degree
that, in the only one story in the
book in which the mother works,
the seven-year-old boy assumes the
man-of-the-houserole. ‘Their mother
had to work’ because Margaret and
Bob and their mother “lived all by
themselves. Bob was just seven . . .
he was the man of the house.’1° One
female who is shown to be inde-
pendent, is made to look foolish;
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Women
in
Teaching
says

Women are defined through their
biological functions—sexual and
reproductive, They are discriminated
against in the work force and
channeled into the roles of wife and
mother. They are exploited by
industries, which have a vested interest
in perpetuating the image of women as
beautiful, plastic dolls. As long as
roles are differentiated for the
economic and psychological benefit
of half the human race, one sex will
enjoy greater opportunities, privileges
and status than the other, Women will
never achieve full human equality
without a revolution in human
relationships, labor and production,

As teachers we are part of an
education system which supports and
maintains the status quo. We inculcate
values that perpetuate rigid role
differences. We help to teach society’s
concept of what is ‘masculine’ and
‘feminine,’ Textbooks and other
school literature provide socially
acceptable models which stress
qualities of independence and
strength for boys, dependence and
passivity for girls. Our own expecta-
tions and treatment further define the
differences.

instead of respecting her indepen-
dence, young readers laugh at her
stuprdlty 1

- Book Two of Stories Old and New '
has féwer female main characters
- than its ‘counterpart. Only three of -
. 22 -stories -have. females “as “main
characters Of the 17 adult’ females
~_in''the book, just two work at.non-
. domestic - ]ObS—bOth are element—
““third a dancer. But the 14 males we -
,Ameet ‘all “have non—domestrc roles: -
In one story the women are referredf ;
: - dominated. The males-are depicted:
as resourceful in-‘A-Welcome :Dis
. covery,’V? determined in ‘Little Chief
“of Caspe,’l,s mdependent in‘A ngh
ina Tamarack Tree,'19 wrse in ‘Lit

. ary school. teachers, - positions’ long

‘subservience is exemphfled when ‘a
“farmer says, .‘Quiet;" wifel” If _you

""-desrgnated as’female jobs. Womensh :

tween male and female roles. Mother
is'seen as a homemaker who cooks,
cleans and reprimands. There is very

little evidence of equal participation

in_the disciplining of children. .In
Stories of Fun and Adventure, Book
One, two of the 23 stories have
female main characters. Three of the
women:in the stories have-jobs out

- of. the horne One'is a teacher, an-.

other a circus. performer ‘and the

,krnow ‘the’ secrets of .the’ trlbe’lls

‘Sexismin Children’s 'Books.!18 A
sympathetrc male. character in the
»1967 Newbery book wunner, Up A

Powerful sexrst propaganda wover *
‘Ieverly mto prescrrbed readlng for Sl

~Another outstanding ‘example of . -
'thls type of purposeful propaganda‘i :

is cited .in an’article on"children’s -
hterature in'amedia presentatron on-

used is from the 1957 winner,
Miracles On Maple Hill by Virginia
Sorenson:

‘For the millioneth time she was
glad she wasn’t a boy. It was all
right for girls to be scared or silly
or even ask dumb questions, Every-
body just laughed and thought it
was funny. But if anybody ever
caught Joe asking a dumb question
or even thought he was the littlest
bit scared, he went red and purple
and white. Daddy was even some-
thing like that, old as he was.’

Certainly these passages describe
real life, but a good book for child-
ren should comment and leave the
child feeling ‘something is wrong
here.’ Perfect examples such as these
are not the rule, but there is a super-
fluity of books and stories whose
thesis might seem less obvious but
whose refrain is predictably the
same. What women are searching for
are those interesting female pirates,
Eskimos and even Bible figures.

Another Series Is Similar

The Language Patterns series, also
used in the primary grades, con-
tains similar examples of sex-chanel-

_ing and- typing. The father-is often - -

shown as an understanding and kind
person who takes his children on
interesting expeditions, The mother ‘-
remains at home to prepare meals

- and tell the children what's best for
~them: Many-of the main characters s
. are anlmals, usually male, who are. .

herorc types

' Of the 43 stories in the 'cr’a'de 4
text Happy Highways, 27 are male--

‘VVColours of the Rainbow, 22 irrespon- -
'snble, when; a glrl ndes at rtle mto,g :

her brother, and stupld ln
erell Goes to Mars 5
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Sex Discrimination
Continued from page 141

same lines in its story presentation.
Five females, in contrast with 27
males, are main characters in 36
stories. Grade 5 boys are presented
with models from every walk of life.
Males are seen as policemen, trap-
pers, cowboys, explorers, scientists,
treasure hunters, doctors and detec-
tives. Of the 16 stories in which
females appear, 14 show the woman
as homemaker and mother. Charac-
ter traits are discriminatory. Females
appear as dependent, passive, timid,
unimaginative and unthinking
human beings, whereas males are
shown as independent, aggressive,
brave, exciting and intelligent.

Broad Horizons, a Grade 6 lan-
guage arts text, contains a large
proportion of historical stories and
is therefore more difficult to analyze
in terms of today’s sex-typing. But

-the inclusion of this type of story,

with the male as main character and

“hero, bears out the fact that educa-
" tionists choose to further sex-typing.

In“one unit, ‘Storm Flight,” which
centers on fiying and space travel,

all six stories are entirely male-
~ oriented, there being no mention of
- afemale pilot, even the best known,
"Amella Earhart. -

Accent on'Readlng and Sense and

- Feeling, both used at the Grade 7
_contain some pertinent ex-.

amples of sex-typing and channel-
ing. In ‘Ransom of the Red Chief,’24
the boy, who is a rascal, emerges
as awinner. Others are adventurous,
capable, resourceful, perceptive and
self-confident. Yet the boys nearly
always have a negative view of
females.

In ‘My Father’s Collie,’ the boy
says, ‘I got along all right except
that the only children near us were
Mrs. McKeogh's two little girls on
the one side and Mrs. Harris’ three
little girls on the other, and who
wants to play with little girls?'25 in
another story, ‘That's What Hap-
pened to Me,” a boy states, ‘Old
Man Patch was a pretty good guy
but his wife, she was nothing but a
crab . . . old lady Patch, she would
look at the bottles and wrinkle her
nose and make me wash them over
again . . . she was fat and her hair
was all straggly and | wondered why
the deuce Old Man Patch ever mar-
ried her, although | guess maybe
she didn't look so awful when she
was a girl. She couldn’t have been
very pretty, though.’26

The evidence is there from the
beginning to end of elementary
school. This limited analysis of sex-
role imagery in a representative
selection of elementary school lang-
uage arts textbooks clearly indicates
that woman’s creative and intellec-
tual potential is either underplayed
or ignored in the education of child-

ren from their-zarliest-years. She is::

categorized into her community

" You have no idea What it’s like to be in a crowded classroom for hours,

role solely on the basis of sex.

Although such influence may
seam insignificant to an adult reader,
as the Report of the Royal Commis-
sion on the Status of Women in Can-
ada?? points out, it is important to
remember that the readers are child-
ren and that they learn through
models whom to imitate. The sex
roles described in these texthooks
provide few challenging models for
young girls and they fail to create
a sense of community between men
and women as fellow human beings.

it is also through learning that
men and women draw apart and ex-
perience ‘different’ feelings. As psy-
chiatrist Theodore 1saac Rubin put it:

‘So—what feelings are male and
what are female? For me this is very
simple—all feelings, interests, act-
ivities (other than child bearing,
breast feeding, etc.) are BOTH male
and female. This is not because we
are all ‘bisexual.’ It is because all
these feelings are human feelings
and are not raturally isolated into
sexual compartments except by our
own learning and doing. Men and
women are not born different but
they can learn to be different from
each other.’28

Textbooks Must Be Realistic

The time to stop this ‘learning to

* be different’ is now. Textbooks fail

to present a set of values to counter-
act the cultural conditioning child-

ren experience from birth. Textbooks .
must begin” to present:-a realistic-
view of both  men’s. and-women’s"

roles in life. The Royal Commission
on the Status of Women in Canada

is justified in its demand that the

‘provinces and territories adopt text-
books that portray women, as well
as men in diversified roles and occu-
pations.’2® The parochial concep-
tion of the woman’s role.is changing

-and our children’s education and -
vthe textbooks “used thereln ‘must
reflect this change. =

Women want to. be seen as the

“truly whole people that they are. L
They ‘want their image to reflect

their potential. Classroom textbooks

" must represent this change. No =~
~ longer must women remain in frust- -
ration. S ~,§ o

- ,,,’References and blbllography avallable ono il
request. - S
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School . . . Chicken Farm

Continued from page 133

pay lip service to the idea, while
still fitting children to a system,
instead of reversing the order.

The most convincing arguments
in favor of a child-centered cur-
riculum come from observation of
pre-school children. Without the
benefit of schooling, or lock-step
education of a formal kind, children
can learn astonishingly fast. Indeed,
they have to in order to survive.
How well they learn, and how much
they learn, obviously depends in
the first instance on the accident of
inherited characteristics. Trees do
not grow from cabbage seeds. But
thereafter it depends on constant
interaction with the environment,
both physical and social.

Innately curious, the child ex-
plores: his body, his crib, his food,
his toys, his parents, his world. As a
living organism, he mal:es choices:
accepting and rejecting in terms of
his needs. As the son of Homo
sapiens, he has inborn potentials
beyond the merely vegetative. Short
of brain damage, he cannot deny
his rationality. Conscious from his
first cry, he cannot escape drawing
conclusions from his experience,
or articulating them. What begins
as -an undifferentiated howl be-
comes a howl of protest, or a de-
mand; and ends as the speech of
his sub-culture.

If we tried to teach children to
speak in the ways in which we nor-
mally try to teach them to read and
write, most children would be stam-
merers, if not mutes. Pre-school
children develop astonishingly large
vocabularies by using words to ex-
plain their environment. In the
Gradgrind kind of school that our
system has evolved from, lists of
words are given to be learned,
divorced from real experience; and
exercises given to promote skills
that one day may be useful. In
nature, we learn in the opposite
way, gaining skills to serve our pur-
poses. People who do not believe
that children have purposes have
never observed children.

How much children learn, or have
the opportunity to learn, is clearly
determined by the environment;
and the environment, which is total,
is infinitely more complex for child-
ren than it is for cabbages. With the
right physical conditions plants
flourish. With the right physical con-
ditions but without love, without
affection, human-infants die. With
good physical conditions, and poor
social or psychological conditions,
we become at best stunted as human
beings.

All these things are obvious. What
is less obvious is that precisely at
a time when we know most about
human psychology we abuse the
knowledge we have. We do this in
several ways, and. at many different

A child-centered curriculum can have no fixed prescriptions since it

. must necessarily

ZI0T
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evolve according to the nature of each child.
v . N . J

levels. We consciously emphasize
theimportance of the physical plant:
school buildings, heating, hghting,
ventilation andtechnical equipment.
We self-consciously emphasize the
physical health of the inhabitants,
and provide plant and services to
promote it: gymnasiums, playing
fields, dental and medical clinics.
In these respects our intentions are
not less worthy for being modeled
onthesame principles as the chicken
farm. Clearly we would be less than
human if we did not care about the
health of our young.

But there.is more to health than
physical health, and more to educa-
tion than training and indoctrina-
tion. Children have observable
characteristics that distinguish them
from the young of other species.
They areslowerto mature. They need
affection from their own kind. They
are insatiably curious, exploring
meaning as an end. They are in-
nately creative. They possess super-
ior brains, with greater capacity for
organization of experience. They
possess language, as a distinctive
cultural inheritance,

We Should Value Uniqueness

Becausethey possess more charac-
teristics, there are more variables
to contribute ‘to uniqueness, - and
more deviations from any supposed
‘norm’ of behavior. This unique-
ness we call individual personality.
If we are wise, we value it. If we
are foolish, we do not. If we are
foolish- and strong, we set out to
ironn out differences, establishing
patterns of conformity and coerc-
ing the young to fit in, lock-step:
ordered, graded, age-grouped,
docile, obedient, and dead. Dead
in the moral sense of having no
choice.” Dead 'in the "intellectual
sense of being told, rather than find-
ing out. Dead in the social sense of
being organized, rather than organ-
izing. Dead in the human sense of
being trained, rather than educated.

Children, unlike some adults,
have an innate drive to understand
the nature of self, society and the
physical world. They bring-to the
exploration of self all‘the character-
istics of the artist, except his skill.
In the exploration of society, they
are incipient social scientists,
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Teach
Overseas for
Two Years

Africa - Caribbean -
Asia -Latin America

Tid i

Daveioping nations a’re putting increas-
Ing emphasis on education. More
students are attending secondary
schoof! than ever before, and as a result
the shortage of trained, experienced
teachers remains acute.

CUSO expects to receive over 300 re-
quests for Canadian teachers in 1972.

In greatest demand are teachers of En-
glish, math, physics, chemistry and
French. Most positions are at secon-
dary and post-secondary level. Some
teachers are also required for special
courses such as English as a sacond

. language and remedial reading.

" School buildings and facilities vary
-enormously from one area to another.
What matters is that you are able to
. addpt to living'and teaching in an envi-
“ronment that will be unlike any you
have encountered in Canada.

All CUSOQ assignments are for a mini-
‘mum of two years, and most school
- boards will now grant a leave of ab-
senceé to teachers applying to CUSO.
As an employee of your host govern-
".ment you will be paid at about the
same rate as a local teacher — perhaps
not much by Canadian standards, but
-‘enough for a reasonably comfortable
- living standard. . o

CUSO provides training and transporta-
“tion, a coi'hprehensive‘medical, dental
- and life insurance programme and a -

= resettlement allowance on compléetion
- of assignment.: Except irj;-.ﬁnmg high
priority cases, families ma}s only be

- accepted if both husband and wife are

“prepared to work and children are be-

low school age.

' For more information on CUSO and
. teaching positions available, write:
" Ken McNeely, - o
=. CUSO Educational Recruiter
-~ 151 Slater Street - i
Qmm[omnriq, K1P 5H5

scarcely distinguishable from pro-
fessionals in the errors that they
make. Discovering their world, they
are tough pragmatists relying on all
available data. In all cases, trial
and.error are their mode: as it has
been in the growth of what we call
civilization. If we want civilization
to survive, which may be Utopian,
or our young to develop beyond our
own limitations, we must stop tell-
ing and drilling and testing in the
name of teaching. Instead, we must
concentrate on providing oppor-
tunities for learning, in modes ap-
propriate to the learners.

Since children do indeed mature
more slowly than the young of most
species, we shou!d be in no hurry
to teach them tricks, using physical
rewards and punishments more ap-
propriate for puppies than for hu-
mans. Since children, like adults of
their own species, do indeed show
subtler deviations, let us not try
forever to homogenize them; or
everlastingly rate them against
others, since this is both degrading
and absurd.

We Cannot Learn For Children

If we believe that, as part of the
human family, they do have superior
brains, let them exercise their brains
to the full on things that concern
them; and not merely rely on the
lowest brain function, memory, to
regurgitate what is of concern to
us. If we believe in freedom, let us
give them freedom and let them take
the consequrnces.

- We can learn with children, and
from children, but we cannot learn
for children. Learning is something
that each of us must do for himself.
But we can provide conditions under
which ‘learning can take place. A
good school is simply one‘in which
good conditions exist, for those for
whom it exists: the pupils. It is a

.. microcosm - of -a civilized society,

in which the arts and sciences

‘flourish, and every man is a citizen.

- Citizens in a civilized society are

_not told what they must do; that is

something they determine for them-
selves. * Perhaps . learning -consists

_primarilyin finding out,.and is ob-

structed more by answers than by
questions; but even the questions
should be one’s own. o §

TEACH IN CANADA’'S ARCTIC
NORTHWEST TERRITORIES

POSITIONS AVAILABLE;:
September, 1472,

The Northwest Territories Department of Edu-
cation will require teachers to fill positions
n schools with one' to fifty teachers. Major
requirements will be for primary and inter-
mediate teachers willing to live and work in
smallisolated northern communities, For larger
communitics, 4 small number of elementary,
secondary school and specialist teachers will
be required.

In addition ta regular teaching duties, teachers
will have challenging opportunities to provide
leadership and service in a variety of com-
munity activities and adult education pro-
grams,

Commencing

REQUIRED QUALIFICATIONS:

—a valid teaching certificate from a Canadian
province.

—at least one and preferably two years of suc-
cessful teaching experience:

TERMS OF EMPLOYMENT:

—All offers of employment are subject to
teachers and dependents passing a medical
examination, .

—On_appointment, transportation costs are
puid from place of recruitment to place of em-
ployment in the Territories. Return transport-
ation costs are paid on separation provide the
teacher has served for a complete academic
year,

~—Housing with basic furniture, provided at
reasonable cost to the head of the household.
—Food rations supplied at cost, on request,

during first year in the north in coramunities
where there are no commercial suppliers.

—Pension Plan, Northwest Territories Health
Care Plan, Group Surgical-Medical plan, Com-
pulsory Disability Insurance and other benefits.

SALARY SCALE: The 1971-72 salary scale
is presented below.

Level Minimum Maxim+m
Level 1 6,300 8,796
Level 2 6,726 10,276
Level 3 7,717 11,687
Level 4 9,328 14,088
Level 5 9,984 15,334
Level 6 10,536 16,006
~ Plus

) Teachers Settlement Allowance at $750 to
2708) (depending on location and marital
status).

}b) Administrative and Supervisory Allowance
or Principals and Vice-Principals.

(c) Extra allowances of $300-per annum for
certain subject specialists. .

DETAILED INFORMATION

For a copy of Teach in Canada's Arctic:
Northwest Terxritories -and application
forms, write to

Chief,

Teaching Personnel and Staff Training,

Nepartment of Education, ,
uv of the North ‘Terri ios,

Yellowknite, N.W.T.

bt e Pt 0% S g e

Special Deadline
All nominations for the -
G. A. Fergusson Memorial
- Award, with supporting
materials, must reach the
General Secraiary, B.C.
Teachers’ Federation

_ by .
' ‘Fe,br,uvaryv 20, 1972
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Chairman Ken Macpherson

B.C.T.F. ASSISTANCE SOCIETY

The Benevolent Fund is a BCTF tradition that is of longer standing
than is any active member of our Federation. Over the years this fund
has been able to assist members- who have found themselves in
difficult financial circumstances. Assistance was always in the form
of aloan or a guarantee of a loan. However, over the course of the
years, many of these loans have been written off by the Federation.

Recently the Executive Commitiee abohshed the Benevolent Fund
and discharged the committee. But at the same time it asked the
members of the committee to contrnue the work in a different and
expanded manner.

The B.C.T.F. Assistance Society is a child of two teacher-parents:

the BCTF and tha Provincial Teachers' Medical Services. Now that
medlcal care has been acknowledged as a function of government, -
'teachers who proneered medical self-help, find themselves with an

organlzatlon (and a little money) without a cause. The birth of the
new infant, the B.C.T.F. Assistance Society, was announced by the

| Regrstrar of Companres on November 15.

There are sixteen members_of this society: eight named oy the
BCTF and eight by the PTMS. Since all BCTF members are automat-

~ically members (without fee) of the PTMS, it is a’little dlffrcult to

dlstlngmsh between the parties. Ken Macpherson hardly noticed the

: drfference between his former position of chairman of the Benevolent

Fund Committee and chairman of the new Assistance Socrety Mike
Downlng is vrce-charrman Dave Smlth is secretary

“You will not hear much about the 'B.C.T.F. Assistance Society. Its

~ work is, of course, kept strictly confidential. But please do not forget -
. that it exists. If you know of any BCTF- member (active or retired) who
“needs help, place a confidential call — coliect if you are out of town —

to Dave Smith at the BCTF office. The telephone number 731-8121.

JANUARY 1972

o o ——

149



YA casual observation of contem-
porary social activity might produce
a picture of loosely organized dis-
sidents chasing a mythical con-
spiracy called the Establishment.

Such an image would be in erior.
It is more likely that with increased
size and massive technological
development, social entities of all
kinds have expanded to such size
and power that a composite under-
standing of where human society
may go next is a matter of some
considerable uncertainty.

In earlier years of this century,
it was chic to speak of putting the
individual ‘into the big picture.’ To-
day, unless the individual does get
into the big picture of society, the
social fabric may loosen to the point
of intolerable stress. It may be,
therefore, that the radical left and
right, and the radical chic, are simply
barometers of pending social chaos.

The feelings of a loss of direction,
identity or purpose have not passed
educational institutions. They too
have had their share of social and
political stress. And while in specific
cases of institutional disruption
there may have been substantive
cause, the one feature many partici-
pants seem to share is a sense of
abandonment. s

It is a feeling that no one cares;
that they have become total insti-
tutions: islands in a sea of humanity
with no means of contact, commu-
nication or, even worse, no apparent
reason for needing them. Public in-
stitutions need public contact and,
indeed, public guidance. In the case
of education, few are prepared to
say what that contact should be or
how that guidance should take
place.

If the views expressed here have
merit, it would be of singular bene-
- fit to all if some means could be
devised that would lessen the
chances of public schools becom-
ing too insulated from the people
whom they serve. To do this requires
an inquiry into the public’s views
and attitudes on education.

There is no educational establish-
ment conspiring to achieve total
autonomy; but without public views
and support, the increasing social
complexities engulfing us today may
create a kind of public school auton-
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omy that neither the education pro-
fession nor its public desire. It is
essential, therefore, to hear from
as many citizens in as many capaci-
ties as possible in order that we may
head off the potential chaos and
fragmentation that currently grows
in many large u;oan centers in North
America.

It may be argued that education
is healthy and warrants no public
scrutiny at this time. Perhaps people
are quite satisfied with their school
service. Unfortunately, studies in-
dicate there is a considerable de-
mand for a greater public voice—
not to control, but to be heard—in
education. And dissatisfaction is
clearly shown by defeated school
referendums. '

While gross hostility toward edu-
cation does not yet exist in B.C.,
it does elsewhere on the continent.
It may be wise to recognize now

The author is a doctoral student in
UBC’s Centre for the Study of
Administration in Education.

that the public should be considered
as an integral part of education’s
foundations and some means of
joint pariticipation should be es-
tablished for our mutual benefit
and, particularly, for the benefit
of the learners.

Defining public rights and res-
ponsibilities in education and de-
vising nechanisms for public parti-
cipatic' beyond the mere parlia-
mentary-like representation now
extant is not easy. The literature
dealing with the public’s access to
its institutions shows that attempts
to deal with the issues are little more
than maneuvers to revitalize exist-
ing structures, thus tacitly suggest-
ing no alternate means are available.

For example, some schoo! boards
are not very representative of the
social strata of their district nor
of the district’s vocational founda-
tions. Although some benefit may be
obtained by seeking correction of
this kind of imbalance of repre-
sentation, it may be that the school
board as the basic unit of public
representation is inadequate for
this century’s emerging needs.
Hence, to repair it may be to per-
petuate the essence of a problem.
However, it is likely that nothing so
drastic as amputation is necessary.

The Greater Victoria School Board
has shown considerable leadership
in the development—and, to some
degree, the sponsorship—of cit-
izens’ committees in education.
Why should a public body not en-
courage and develop means for
public participation in its affairs?
Public is public. :

A common feature of academic
research projects involves the de-
velopment of a project or program,
whichis then submitted for consider-
ation to agencies for funding. Given
a reasonable rationale and proposal
for some set of aims, a public group
might seek school district support.
Thus, the organization asserts its
viability through initiative and com-
petent proposals and becomes
publicly accountable for its success.
Its projects are publicly screened
and supported.” An important fea-
ture of this format is that it allows
for the creation of an organization
that incurs very little expense until
it is actually engaged in specific

The B.C. TEACHER
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Vancouver Pedagogical Society
Announcement — Register early for
our popular two month flight!

TEACHERS’

CHARTER
LONDON $299*

first
class

July 7 — August 31 to Gatwick.
Boeing 707 jet. Phone or write Ted

and Helen Hunt, 2735 W. 30th Ave.,
Vancouver 8.

261-3887

*Further reduction possible following
announcement of 1972 rates.

SUMMER
ACCOMMODATION
ADVERTISEMENTS

The three best issues for ad-
vertising accommodation avail-
able or wanted are the March,
April and May-June issues.

Deadlines for receipt of ad
wordings are -February 15,

March 'i5 and Aprll 15 respec-
tively.
However, the May-June issue

may be less useful because of
its mailing date.

tasks.

Many organizations flounder
through attempts to stay alive
socially at the expense of their
prime business functions. But a for-
mat that requires only a skeleton
crew during periods of inactivity
can remain viable indefinitely.

Although this is but a crude out-
line of one possibility open to con-
cerned members of the public, it
does suggest there are many avenues
to explore in the problems of the
public’s access to their institutions.
We in education are in a very public
business; and if we fail to gain the
public’s support, we shall fail as
professionals in the whole of the
enterprise.

One organization, the B.C. Parent-
Teacher Federation, has been doing
something about the problem. It
formed a commission on the public’s
rolein education and in the past few
months held public hearings
throughout B.C. Let us hope the
profession will sense the urgency of
the problem and join the commis-
sion in a major effort to establish
more effective relations with the
public we serve. - §

University
of Victoria
1972
Summer Session

SOCIAL
STUDIES
in WESTERN
EUROPE

A study of social studies
theory and methods at sel-
ected centres in Western
Europe (Credit course).

For further information write
to:

Director of Summer Session
University of Viétoria
Overseas Programme
Victoria, B.C.
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PRUJEET
MﬂTH EMR’E’EC%

Holt, Rinehart and Winston
55 Horner Avenue, Toronto 18

teach ... train . . .
more effectively

Put
ViM
intc

your
overhead
projectuais.

CHART-PAK's® Visual Instructional Matenals Kit: !ots you
fit standard transparencies to-your particular- classroom
needs, lets you create original projectuals, without costly
equipment,

VIM Kit contains everything you need . . . and easy to
use! Chart-Pak’s pressure-sensitive solid color and pattern
tapes, pre-printed symbols, Deca-Dry® transfer lettering,
Contak color tints, shading films and all accessories are
included. Using is bellevmg . write for complete VIM Kit
mformatlon

EHFIRTPHI( Rm'Ex

Distributed by:

THE GEO. H. REWITT CO. L1D.

944 Richards 5t., Vancouver 2, B.C. Tel. 6£82-5861

JIM PATTISON LTD.,
MAIN AT 18th

PONTIAC e BUICK « VENTURA » LEMANS e FIRENZA o G.M.C.
TRUCKS CAMPERS & TRAILERS e MINI MOTOR TRAIL BIKES.

SPECIAL Fleet Plan available to teachers CONTACT BEN BELL or

MIKE CANIC.
JIM PATTISON LTD.
MAIN AT 18th PHONE 879-4233

NEW LESSON AIDS |

2387, Consumer Education, 24 p., 60¢. A package
containing a section for the teacher, a section for
the student and a bibliography. Eleven themes are
used in the development of a course on consumer-
ism. The teacher's section includes a brief dis-
cussion of each theme, as well as a list of resources
and some general suggestions for surveys and
research, while the student's section includes sug-
gested activities for each theme and a sample
survey.

2360, Worksheets on Driver Education, 29 p., 75¢.
Discussion questions, worksheets and tests based
on the B.C. Guide to Safe Driving. These materials
were prepared specifically for 15-year-old Occupa-
tional students, but would be of value to ‘other
students.

3003, Area and Perimeter, 8 n., 20¢. Som'e geo-
metric figures suitable for practlce in medasuring
and in computing area and perimeter. Elernentary .
students could work with some of these. !

BCTF Lesson Aids Service, #105-2235 Burrard Street, Vencouver 9.
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SO WHAT BOOKS .

are you not readlng? Well, it seems
sometimes that publishers get into
the same :zort of bind that movies
are now experiencing. Don't get me
wrong, folks, because non-films and
non-books both seem able to make

money. It's a sign of the times.

F'RINSTANCE .

How come the same publrsher
can produce a great book like Pierre
Berton’s magnlflcent The Last Spike,
and at the same time The Wonderful

“World of W. A.-C. Bennett, by Ron
" Worley? Both cost $10, from
McClelland & Stewart. Whatever
your polltlcal stripe, : you must ad-
rnlt that our_Pren1|er is an important
‘enough figure in.our history to de-
“serve a first rate blography But not
f"thls

- whoknowswhy? The author, Laverne
‘Barnes;” has a great deal to say and

' she says.it badly, even if you ignore

2+'the coarse’ language—a pretty dlf—
l—'frcult feat P :

= :‘CENSORSHIP is NOT

- the:answer, either. We arelucky'
o to live in'a‘land’ where all kinds of =~
“books get written and’ publlshed We.

_,'_wouldn t.want it-any other way.

““What we do: ‘want-is to teach our
“kids.to be. ‘able to know the. differ-

'-kence between good and bad books,

" f'and to glve the latter short shrlft

AND THIS’ APPLlES G

S,,JANUARY 1972 :

And how. about- The PIast:c
Orgasm, still 'selling like mad,” but -

not only to: readmg matter, but
ovres, televrsron, musnc, archltec- 3

NEW BOOKS

C. D. NELSON

ture—in short, the whole spectrum
of creative endeavor. One of the
major aims of education must be
the cultivation of taste in our young
pecple.

SO ENDETH THE LESSON.
—C. D. Nelson

SCHOOL ADMINISTRATION
Change and Innovation in

" Elementary and Secondary

Organization. 2nd ed. Ed. Maurie
Hillson and Ronald T. Hyman.
Holt, Rinehart and Winston, ¢1971.
$6.55 paperback

Here is a revised and expanded edition of

the editors’ Change and Innovation .in Ele-

mentary School Organization, now including

. both elementary and.secondary schools. its
© 435 pages consist of 45 articles from various
sources—books, professional and a few gen-

eral . periodicals, and - proceedings "of . con-

ferences: Because of the absence of a-
 promised authors-and- affiliations index, as

well as the numbers concerned, it is not pos--.
sible to comment on.the authors’ qualifica-

tions. They are umally practical and write -

well! -

- Articles are groured into eight parts: ‘An
historical and present-day perspective; The’

continuous progress education. movement;
‘Team teaching; Various aspects of grouping

pupils;_ Individualized instruction; Flexible
“.. scheduling; Educational technology (in-
-~ cludecTV, films and film-making by students;

computer aid and effects (2); an instructional

management system; and even “The myths

of educational technology’); The total scene
(eight articles on’ various- kinds of ‘schools,

organization, observing, .and ‘even ‘Lag on

making ideas work,” whlch naturally comes
last, #451):-

Criteria for mclusxon of artlcles were re-
‘cency, impact, usability and.readability.. In
“each part except the'first are a critical intro-

- “duction, a research—m.\:nted article and an’
“article .on lmplementatlon “Apparatusin-

¢cludes’ graphs,- tables, diagrams and forms,

L-.as well as a.9- page mdex, a 4-page. detalled i

Contents, a Preface and a few footnotes.
Instead of a general bibliography, quite full
lists of references at the ends of most parts
and of some articles (plus the footnotes)
give adequate source information. The pro-
venance of each article is indicated after
its title.

While most of the contents are American,
two articles have Canadian connections.
‘Continuous Progress in Education,’ by Maurie
Hillman, is reproduced from his paper to a
BCTF Conference in 1967 and ‘How Would
You Rate Your School?, by Margaret Gayfer,
reproduces and comments on the replies
received from a questionnaire in Chatelaine
compiled by a team of graduate students of
Ontario Institute-for Studies in Education,
and sent to 65 Canadian school principals.
Some of John Young's reply is (very decrdedly)
quoted‘ G. H Cockburn

CANADIANA
Canada: a Guide to the Peaceable
Kingdom, edited by William -

Kilbourn. The Macmillan Company

of Canada Ltd cl 970 $3.95

paperback- - :
Mr. Kllbourn has assembled some 60 in-

terestmg and excellent .pieces of “found .

prose,’: relating to the Canadian_identity.
These - articles and.selections: from  books

are,: almost all, by Canadians and wrltten .
.. between 1960 and 1969.

Henotes,’Thetltleofthls bookwaschosen o
to suggest that it'would serve as-a travel
companion.for explorers of the Canadian
. spiritual landscape.’ Shall we turn its pages,

" “then, and note some of its authors, toplcs, :
v and potential use for us? :
Authors -include. Rene Levesque, Morley
) Callaghan, Melville ‘Watkins,: Anne Hebert,

Claude Ryan, Edmund Wilson, Pierre Trudeau

and Kildare Dobbs, as well as such ‘expect- -

ables as Roderick Haig-Brown;:Pierre Berton
and Marshal Mcluhan: And“very much et
cetera, none of them dull. o

- Sampling its topics, we flnd much current

“ history and politics, especrally on the prob-

lems of Quebec, and the relations of Canada

and the ‘U.S.A. Sections onthe provinces

and on.some ethnic groups are’ very good "
““and guite illaminating, and there is no little =~ =
- material on Canadian art.and literature. Bio-. "= ¢ - 0 e
graphy and autobiography are well: repre- S
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sented, including our own Mr. Bennett, judy,
Leonard Cohen . And the CBC is well
examinad.

As to use, perhaps the best thing is to read
it two or three pieces a night, the fine Intro-
duction last so you can review, by it, what
you read and argue with it if you like! Such
for pure pleasure (and it is!). The more hum-
drum classroom use, which could be a lot,
will emerge naturally, and you can guess
some of it from the ‘topics’ list above.

—G. H. Cockburn

Canada’s Five Centuries, by
W. Kaye Lamb. Ryerson/

McGraw Hill, ¢1971. $22.50

Written by W. Kaye Lamb, who is inter-
nationally known for his distinguished career
as Dominion Archivist and National Librarian,
this ‘book is, in every respect, a premium
- quality work that relates the fascinating story
of Canada’s history from its discovery up to
.-the present.
- With countless little-known and rarely seen
photographs, illustrations, paintings, en-
gravings and full color maps from the Nat-
ional Archives and National Museum,
Canada’s Five Centuries is indeed a lavish
pictorial history.

The book is divided into five parts by

centuries: discovery and early settlement to
1713; the struggle for possession to 1783;
expansion and consolidation to 1867; the
first half of Confederation to 1919; and the
second half to 1970. In each period the author
has blended a pictorial and literary inter-
pretation of Canadian history, allowing any-
one—old or young—to sec and read about
the people and events that built this nation.
The account is both colorful and absorbing,
Although this book is relatlvely expensive,
it is well worth the price and should be
added to any private or secondary school
collection of classical Canadiana.
—Elden Kier

FRENCH

La France et les Frangais, by
Ernst Brodin. Holt, Rinehart and
Winston, 1971. $8.75

La France et les Francais is a very good
introduction to ‘la civilisation francaise.’ The
test is in fairly simple French, which should
be readily understood by Grade 11 and 12
students. The illustrations are numerous and
well related to the textual material, and in-
clude some excellent color plates. The attrac-
tiveness of the book is considerably enhanced
by a good ‘quality hard cover, decorated with

colorful reproductions of French postage
stamps.

The first half of the hook deals with the
major personalities and events of French
history, dating from the Gauls to the present
Fifth Republic of Georges Pompidou. Be-
cause of this wide-ranging scope, much of
the material is dealt with very briefly and
much is of necessity omitted. The book is,
of course, intended for American rather than
Canadian students, so one must be resigned
to the fact that French Canada gets only a
very brief mention in a chapter more con-
cerned with Franco-American friendship.

The second half deals with contemporary
France and her people. it contains up-to-
date information on such things as social
security, education, politics, administration
and communications. France is presented as
a modern industrial nation, with penetrating
insights into the social and intellectual
milieu. Again, much of the information is
very brief, but this has its advantages: for
example, the length of the chapters makes
them ideal for home reading assignments.
in addition, each chapter is followed by
questions that enable student and teacher
to check comprehension readily. The student
is further helped by explanatory footnotes
in hoth English and French and bv a com-
prehensive vocabulary list, . -—~Rouger Coster

Dedicated to all teachers of English

T T ]2 3 [4 5

10

32

2

%

CLUES ACROSS

And Maud relaxes (anagram) To read

one of: this French’ dramatist’s novels,

'no doubt = (9, 5) -

..'Going in and out wnth the French
~creates a rough draft.::(7)

.“: Seen in every facade - (7). S
. _Brle‘ xtract from Raymond Sousters

‘ Ersatz (5):"

wnth Iusty sinews’ (/uhus Caesar) (7)
Novel by Rider Haggard “(3)

roard and we did buffet |t .

6. Taken rfrom an operatlc varlatton (4Y

19, The‘pen name of Charles Lamb 4)

21+ -Poetic form somewhat cut up (5)

22, Rescued by:a prompt piece of - .
neédlework we're told (4) v.éru P
24. - Make a positive statement about a
. i Verdi opera- " (4).

25. - "Part of a Somerset Maugham story - -(3)

27. . The first section of Dante’s D:wne
Comedy (7) :
~30. " A measure of the young ammal taklng
-+ = one-hundred - (5)-:- ==
31. U.S.slang term for a dollar wh:ch
’ could also describe the Duke of J
Wellington (4 3y S

32. ‘if thou dost shed ... .... of Cnristian
bload, thy lands and goods Are . . .
confiscate’ (Merchant of Venice)

(3, 4

33. Handed out by the judge—and in by

the pupil! (1, 5, 8)

CLUES DOWN

1. Poem by Bliss Carman could be about
wiong, thinriver (1, 8, 5)

2. ‘O noble English, that could .........
with half their forces the full pride of
France’ (King Henry V) (9)

3. ‘and let noman ..... this deed But we

_thedoers’ (Julius Caesar) (5)

4. Read about the manuscript—and find
out how. Freud interpreted these? . (6)

5. One of the functions of an adventure
story (6)

6. This line is used to emphasize  (5)

7. Something usually given before the
end of the mystery story (1,4) '

8. "Paper and plastic go around to make

it into a kind of adjective (4, 10)

’ 13. Part of the very essence of English

composition (3)
15.. Author of The Outcasts of Poker
...Flat . (5) -
17.  Ashout of welcome from 24 across  (3)
18.  The scene of Masefield’s high - )
temperature? * (3). < - -~
20. - English poet made up when there’s
mainly nobody around - (4,5)
23. - ‘how long will it be ... they believe me’
(Numbers 14:11) - (3).
25.-. Poetic form set on a northern -
7 /Variation (6)i- -~ ;
“Almost-ancther odd sub]ect for
seizure’in many a Shakespearian

- play (6) -
28.  The location of Mary Ann Evans's -
Mill "~ (5) T

29. . Shakespearian character seen around
no more . (5)
30.: - Extract from G. K; Chesterton S

 The Man Who Was Thursday (5)
~ Answors will bé printed next month . -7
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POSTAGE WILL BE PAID BY

Canadian Premier Life nsurance company
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To Canadian Premier Life insurance company J

Please send me information about enrolling in the B. c. T, F_

‘Association Group Life Plan.

I would also like information about
O Premier Equity Plan
O Peisoiial Registered Retirement Savings Plan (with important income j
L savings)

R .Accident and Sickness Income Protection

O other ..
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39 Leacoék Way Box 760 . Kanata, Ontario”
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CANADIAN
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A national organization aiming
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i  _ , ])rm/en and onmandmg educators
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S R. BERRY (Sec Treas)
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FOR TEACHERS
UNIVERSITY OF BRITISH COLUMBIA

Spring 1972

CURRICULUM CONFERENCE 1972; “CURRICULUM,
MEDIA AND TEACHING ENGLISH AS A SECOND
LANGUAGE" EE 73 — Resource persons from
government, university, school and commuinity.
Lectures, panels, small groups, workshop sessions.
DR. R. KAPLAN. Fri. & Sat., Feb. 18 & 19.

Hotel Georgia. Vancouver $28.00

ASIA SERIES: SEMINAR ON SOUTH ASIA: "INNOVATION
AND REVOLUTION" EE 75 — Sat. Feb. 26, Room 1221,
Buchanan Bldg., UBC $7.00

EDUCATIONAL TECHNOLOGY: “INDIVIDUALIZING
INSTRUCTION" EE 76 — 6 Wed. 7:30 — 9:3C p.m. & 2 Sat.,
beg. Mar. 8. Rm. 1020, Education Bldg., UBC $30.00

EDUCATION TECHNOLOGY: "SYSTEMS APPROACH IN
THE DEVELOPMENT OF PROGRAMMED INSTRUCTION
TEXT" EE 77 6 Wed. 7:30 — 9:30 & 2 Sat., beg. May 10.
Rm. 1020, Education Bidg., UBC $30.00

SYMPOSIUM: TEACHERS OF ENGLISH: "WHAT ARE WE
DOING IN THE NAME OF ENGLISH?” EE 78 Sat. Mar. 11.
9 am. — 4 p.m., Henry Angus Bldg., UBC $7.00

SCHOOL COUNSELLORS' SEMINAR: "STUDIES IN
HUMAN INTERACTION" EE 79 DR. NORMAN KAGAN,
Fri. & Sat., Mar. 17 & 18, Education Bidg., UBC

COMMUNITY USE OF SCHOOLS EE 80 — Panel Discussion:
Fri. Mar. 24, 8 — 10 p.m. Vancouver Public Library $2.00.
Workshop: Sat. Mar. 25, 10 a.m. — 4 p.m., Rm. 367, Vancouver
Public Library, $10.00.

ANNUAL READING CONFERENCE EE 74 — Fri. & Sat.,
Apr. 7 & 8, Education Bidg., UBC

WORKSHOP: "MULTI SENSORY APPROACHES TO
TEACHING AND LEARNING™ EE 81 — DR, EMMA PLATTOR,
Apr. 14 & 15, Center for Continuing Education, UBC

MARINE SCIENCE LECTURE AND WORKSHOP: “STUDYING
OUR PACIFIC OCEAN ENVIRONMENTS" Lecture (EE 82) —
- Fri-Apr. 14, 8'— 10 p.m., Lounge, UBC Center for Continuing
Education $2.00. Workshop (EE 83) — Sat. Apr. 15,10 a.m. —
~ 4 p.m; Rm, 3433, Biological Sciences Bldg., UBC $10.00

'ENVIRONMENTAL IMPLICATIONS ON THE EDUCATION
OF CHILDREN EE 84 — 4 Tues., 7:30 — 9:30 p.m. & 2 Sat.,
beg. Apr. 18, Roor 107, Fredric Lasserre Bldg., UBC $25.00

TECHNIQUES & SKILLS IN THE EDUCATIONAL USE OF
1/2" and 1" VIDEO TAPE EQUIPMENT EE 85 — May 19 & 20,
Lounge, Center for Continuing Education, UBC !

PHYSICAL' EDUCATION IN ENGLAND AND EUROPE:
July = -August 1972 Coventry College of Education;
-] Laban Art of Movement Studio, London; Stocknholm,

.| Sweden; British Outdoor Education Center, Telemark,

@PROGRAMS IN CONTINUING EDUCATION

*/|- movement education, sports and outdoor education
‘and school visitations,”.. - - -y B

« | INDIAN EDUCATION RESOURCES CENTER
.| -228-4662: Located in Hut 0-12, behind Education Bldg,
E }Fﬁurur'ther infofm'étion: ﬁddbétion Extension Programs, Center

» for Continuing Education; University of British Columbia,
Vancouver 8, 8.C. 228-2181, local 220, :

17 Registration Form _ : P
bk ) . : )
“Nameof Course.” /... .o -Number (following course).......

Occupation /..~ il i EMPIOYer, L il e
Please make cheques payable to the University of British Columbia
-}.- 8nd mail with this form to: Registrations, Center for Continuing
- Education, University of British Columbia, Vancouver 8, B.C.

~1:Norway. Physical-education curriculum, gymnastics, >

Director Required
for the
Secondary Teacher
Education
Programme,

FACULTY OF
EDUCATION

UNIVERSITY OF
BRITISH COLUMBIA

Qualifications include knowledge of Sec-
ondary Schools of B.C., knowledge of and

experience in the initial training of teachers

for Secondary schools, and administrative

experience. Duties consist of supervision
and guidénce of the organization and oper-

ation of undergracuate brogrammes for the

preparation of secondary'school teachers

for B.C. Salary is at the fuil professor level,

opeﬁ to negotiation according to qualifica-

' tibns'and expériehce. Send enquiries and/

or applications to Dean N.V. Scarfe, Faculty

‘ofﬁEd‘ucation, The University of British -

Cbiumbia, Vancouver 8, B.C. The appoint-

ment will commence July 1st, 1972. Appli-{‘

' cations are to be received not later than

March 15th, 1972.

Y
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§The other day they were back
again—a group of wide-eyed young
men and women w!ii: arrived at our
school. They came after some two
months of intense indoctrination
designed to prepare them for what
they were about to see.

But several of them privately con-
fessed (as they do every year) that
they probably would have been
much better off had they arrived
in their pristine, virginal state.
Speaking educationally, that is.

With deadly accuracy one could
predict their difficulties. They would
arrive in our hallowed halis with
training designed to culminate in
the blazing pedagogical crescendo
of Il Lessone Magnifico.

They had listened to profs de-
‘liver their piéces de résistance in
front of carefully chosen, respon-
“sive classes. They had seen these
‘grand ‘old masters faultlessly per-
form intheir Cook Lands at Nootka,

~ Computer- Can Be-Your Friend or
Just How Cool is.Rod ‘McKuen in
Listen to the Warm?
Dizzied by the brilliant educa-
" toahs, awed by the ease wuth which
they flow from one'concept into an-
- other (while pal' “ing patiently for a
moment to explain a minor detail to

- the mildly. confused kid in the last. -

~row), the student teachers are posi-
" tively stunned by the sheer artistry
ofiitall.. °

{t's'only much later, usually dur-
ing their first year as full-time teach-

“ers, ‘that they begin to doubt. It's -

“when they are forced to prepare not

- one lesson a year but two to three-

a day. But by that time the profs
are bedazzllng a new group of
novmates ‘and:the first-year.teacher

“is.ifi ., position” to. _challenge the

'savants ‘He is.much too busy trying
to survive in the greenboard jungle. -

JANUARY 1972 .

FROM DRABEK'S DESK

JAN DRABEK

THE TWO-WEEK WONDER

And so it goes on year after year
with maddening constancy and
everyone who knows about school
routine also knows a two-week stint
as a student teacher is about as use-
ful as five minutes in mastering
Mandarin Chinese. What's more,
the polished lessons that have been
practised by the FacEd profs for the
past decade do more harm than
good. (That's viewing it from the
student’s point of view—not \he
prof’s.)

In the school’s routine there is no
such thing as onelessonin a vacuum.
It’s a continuing process. And in
those schools where the semester

system reigns supreme that one
lesson forms a group with some 100,
taught in five months. They are:

taught every day (in April, May and

June too—imagine!), tired or re-
laxed, happy or sad, corn on the
right toe or no corn on the right toe.

The type of lesson that is being

paraded by the profs as normal is
anything but. It is an aberration.
Andinthatsensethe whole two-week
exercise in dilettantism should have
been discontinued many moons ago.

It has been at least once. Some
six years ago someone in the Faculty
of Education at UBC came through
with the idea that it would be a
good thing if the spring practicum
for Fifth Year Education students in
two special disciplines consisted of
six weeks in a secondary school
alassroom. | was lucky. | gotin on it.

And | don’t know of anyone who
was in our group of 40 who would
have argued for the old two-week
practicum system. Most felt that
they should have gotten at least
four weeks in the fall as well.

Was it successful then? From our

& view, beyond the wildest expecta-
i tions. Has it been continued,
" expanded, taken beyond the ex-
iperimental stage? Not that | know

En gorde -— btudent teachers!
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@ You don’t pay an entry fee.

T

Plan for retirement through
your own registersd
retirement savings plan

@ You don’t sign a ‘binding’ contract @] You dOTl t pay any ‘loading’ charges.
— Yyou enter into a trust agreement.

; You c’on t pay a penalty for

w1tbdraw1ng
You don't pay taxes on your You select each year (within the
| @ savings until you cease to be a ® limits of the income tax act) the

member amount you want to set aside.

VThe Result — You get ‘full value’

- | from your retirement savmgs |

It s your plan  Designed - for teachers
- " Established '
Managed

4k B.CT.F. RETIREMENT SAVINGS PLAN

~¢c/o B C.T.F. Co- operatlve Association - #206- 2235 Burrard Street, Vancouver 9, B.C. Tel. 736-7741

B - B
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of. When we asked in 1966 about
the fate of the program, we were
told that there would be no funds to
coentinue it.

But there seems to be plenty of
money to continue the two-week
farce.

In 1969 the COFFE Report prom-
ised great changes in UBC teacher
training. But few of them have been
implemented. Just like the trouble
they’re having in implementing
mechanized farming in India. The
farmers feel safer with the buliock.

Unlike the student taking medi-
cine or law, the student who comes
to the Faculty of Education for his
fifth year is practically finished. He
has WHAT he will need in his pro-
fession; he merely needs to learn
HOW best to use it. And until we
discover a scientific, foolproof ap-
proach to methodology, the best
system by far is the empirical one.

The rapid rate with which educa-
tional methods change makes it
doubly imperative that the student
teacher be exposed to the changes
as they affect the classroom. I'd be
willing to wager that more than
half of the profs who teach and pay
lip service to such ‘in’ things as con-
ceptualization, individualization,
and accountability haven’t been in a
classroom on a routine basis for at
least five years.

The routine of a hospital is not
that important to a doctor. Neither
is office routine to an e.agineer. But
by far the greatest part of a prospec-
tiveteacher’s timewillbe spent in the
classroom, notat the university. Any-
thing that does not take place there
must be, at best, of ancillary nature.

What would remain would be

‘methods.  Pure and unadulterated

methods. Nothing clse. The student
teacher could then come:to see us
in the schools more often.

. Maybe he could even stay as
long as six weeks at a time. §

Classified

. REAL ESTATE
Buying,-selling or appraisals.
Call your ‘Pemberton' man

haler
277- 1913. 684 9172

PRIVATE GIRLS' SCHOOL in New Zealand ur-
gentl secks leachers for SENIOR - CHEMISTRY
and gl TERMEDIATE SCIENCE, and
JUNIOR SClENCE AND MATH. Graduates with
teaching experience preferred, Salaries to New Zea-
land State Service Scale: NZ$4 to 5,000. Some finan-
cial help available for fares if teachers can &unrame«,
lo stay 2 to 3 years, Attractive live-in A MO
DATION available for. women. WRITE: Rev. and

. Dashfield, St. Matthew's School, Master-

E,
'{\gn NEW ZEALAND. For further information, ring

Ann Willmott, 224-1467 (Vancouver),

Regaining Public Confidence

Continued from page 160

know that they are truly welcome
in our schools.

The efforts to develop ‘com-
munity schools’ should be of real
help in furthering the public’s un-
derstanding of the school system.
We should encourage such efforts
all we can.

Cetting parents involved will be
just a first stap to regaining public
trust, of course, but it is a logical
beginning., Governments can be

thought of as organized public op-
inion. Until we have restored public
confidence in the schools, no gov-
ernment is going to loosen the purse
strings for education. When govern-
ments believe the people strongly
want something done, they will
usually act. If there is no public
demand, however, other aspects of
governmental activity will get the
attention.

Our task is to involve the public
with the schools. Unless we do, we
can’t expect to overcome the present
negative attitudes to education. §

MATERIALS RECEIVED IN BCTF RESOURCES CENTER

(All materials available on loan—by mall or in person.
Resources Center hours: Mon.-Fri. 8-5; Sat, 8-1.)

CLASSROOM TEACHING:AND LEARNING, by Laurel N. Tanner.
New York, Holt, Rinehart and Winston, 19871.
CONTINUOUS PROGRESS EDUGATION; A PRACTICAL APPROACH,
by Maurie Hillson and Joseph Bongo. Palo Alto, Calif., Science

Research Associates, 1971.

v

DARE TO DISCIPLINE, by James Dobson. Wheaton, IIl., Tyndale

House, 1971.

DEVELOPING AND ADMINISTERING A COMPREHENSIVE HIGH
SCHOOL MUSIC PROGRAM, by H. E. Moses. West Nyack, N.Y.,

Parker, 1970.

DEVELOPMENT OF AUDIOLINGUISTIC SKILLS IN CHILDREN
by Merlin J. Mecham. St. Louis, Warren-H. Green, 1980,

EFFECTIVE TEACHING STRATEGIES WITH THE BEHAVIORAL
OUTCOMES APPROACH, by Munel Gerhard West Nyack, N.Y.,

Parker, 1971.

- HOW CHILDREN LEARN MAI'HEMATICS by Rlchard W. Copeland.

- New York, Macmillan, 1970,

" INTERPRETING LANGUAGE ARTS RESEARCH FOR THE TEACHER
- by Harold G. Shane and others. Washington, ASCD, 1971.
SCHOOLS AND CABLE TELEVISION. Washington, Division of -

. Educational Technology, National Education Associatlon. 1971.
SPEECH AND LANGUAGE PROBLEMS, by George 0. Eglaud
Englewood Cliffs, N.J., Prentice-Hall, 1970 ,
s TECHNIQUES ‘FOR BEHAVIOR CHANGE; APPLICATIONS OF
.“ADLERIAN THEORY, edited by A. G. leelly Sprmgfield I,

Charles C. Thomas. 1971

4
Across

1. Preservation 18. Clinch
10. Ahs 20. Assuage
11. Magnanimous 23. Bed
12, - ldiotic 24.  Antonio
13. Emotion 26. Twelfth
13,5 1ns 27. Confinement
15,;~Garland 28. Lea
16.: Eskimo 29. Some other day

Answers for last month’s crossword puzzle

Down
2. Rustier 9. "Using one’s-head
3. Sumatra 17. Bad teeth
4. Regicide 19. Confirm
5. Abates 21. - Sweater
6. lridous 22, Alfalfa
7. Naomi .. 23. Bolero
8.

Taking a chance 25. Tunes

ANUARY 1972
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qIf you were to ask people what
they think is the most serious prob-
lem in education today, my bet is
that most of them would say
financing it.

There isn't too much Canadian
information available, but | suspect

"that the results of the 1971 Gallup

poll in the U.S.A. would be reason-
ably typical of the reaction of the
Canadian public too. That poll indi-
cated that finance—how to pay for
‘the schools—was cited most often
as the most serious problem. It re-
placed discipline, which topped the

list in both of the prevnous two

years.

There is no denying that how to
finance education adequately is a
problem. But | suggest that the pro-
fession ' has a _much more funda-
mental ‘and more serious problem,

- of which resistance to school taxes

is Just a symptom,

As | see it, our major problem is

the public’s lack of trast” in the
schools. People have lost.their faith

in what. the<schools are doing, and
that ‘loss of falth is-manifesting it-

. “selfin avariety of ways, the most
c obv:ous of which is the cry for cut-

‘backs’in"and controls on the cost

.. of education.

Unfortunately, there is Ilttle ob-
jective information on why people

‘have lost their faith in schools. In

A _many cases they have been reacting

“emotionally rather than - rationally,
‘and all the facts and reasoned argu-

-“ments in the world are not going to
. change opinions based on emotion

THE EDITOR COMMENTS

K. M. AITCHISON

REGAINING PUBLIC CONFIDENCE

—prejudices, if you like. What the
facts are is not as important as what
people think they are.

What started out as a mere gener-
ation gap, for example, has become
an apparently unbridgeable chasm.
Many aduits look at the dress and
life style of our young people, throw
up their hands and ask themselves
why they should pay high taxes for
education when the schools produce
that. For of course the schools are
at fault, with all that permissive-
ness nonsense, their lack of disci-
pline and their failure to pound
facts'into the kids.

There is no doubt in my mind that
we aren‘t going to solve our educa-

‘tion finance problems ‘until we re-

store people’s faith in what we are
doing. How can we expect them to
pay for something they don't believe
in?

The recent hearings of the B.C.
Parent-Teacher -Federation’s - Com-
mission on the Public’s Role in Edu-
cation have indicated that we have
failed miserably 16 communicate to

people what the schools are duing,

and why they are doing it. H4eic is a
good place- to start trying to win

‘back that public trust without which

we cannot operate successfully.

I'm not thinking here of a Madison
Avenue type of publicity barrage.
Such campaigns are interesting, but
communications research indicates

‘that they aren’t effective in chang-

ing people’s attitudes.
What we have to do is to give

--people an -understanding  of what

schools ‘are all about, and that

means communication—real, two-
way communication—an exchange
of information, ideas, attitudes,
facts, opinions, criticisms and sug-
gestions,

Understandably, parents with
children in the schools are the ones
who will be most interested in what
we're doing, yet the BCPTF Com-
mission was told time ard time
again that teachers are unapproach-
able and are not interested in dis-
cussing anything with parents.
Whether or not that is really the
case is of little importance; the sig-

nificant thing is that many parents.

believe it to be the case.

What we must do, therefore, is to
get parents into the schools, so that
we can arrive at a common under-
standing of what the schools can do
and should be doing. This wili in-
volve our helping parents under-
stand how the educational process
works, -so . that. society won’t con-
tinue to make demands on the
schools that are. essentially non-
educational —that actually work
against the process of education.

I hasten to add that some schools
already do an ocutstanding job of
involving parents. Everything from
informal koffee klatches in staff-
rooms to using teacher aides and/or
parent volunteers in classrooms is

paying off handsomely in public.

understandmg in some areas, but
not nearly enough schools are com-
mitted to actively encouraging
parental involvement: Parents miust

Continued on page 159
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MAILING THIS COUPON
COUL/D SAVE YOU
HUNUREDS OF DOLLARS
OVER THE YEARS

One phone call to Westco or the
simple act of mailing this coupon
could sove you hundreds of dollars
jon car insurance over the years.
‘You could save $20, $30, $40,
$50 and, in some cases, more
per year — for the same
ingurance coverago you have
now! Many B.C. drivers are
enjoying these low rates.

$o can you!

Car insurance does not need to
be “sold” in British Columbia.

+1t is compulsory. So Westco has

no salesmen or agents. What you
would have paid as commissions
to a salesman or an agent —

one of the most expensive costs
of typical insurance companies —
is now returned to you in the form
of lower rates. Westco was
established tc reduce the cost of
car insurance in British Coluinbia
for good drivers who deserve
lower rates.

Westco’s head office is in B.C.
you deal directly with Westco.

If you need car insurance —

or before you renew your present
coverage — contact WESTCO
first and learn how much

you can save.

Fﬂ

Yes [} No [ (it “yes" provide details on a te sheet).

in the last live years has your LIST INFORMATION ON ALL ADDITIONAL DRIVERS

license boen suspendad? Malo or |Relation| Years |Married |__ % of Use

Are you now insured? .. ... ... Age | Femala | To You {Licensed |or Single| Car £7 (Car #21 .

Date current policy expires . e e ™

This coupon Is designea solely to enable poli % X

ho'ders 10 obtain en application and rates for their cars. % %
I TC1-72
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NI :URANCE LOMPANY
HEAL OFFICE: 1927 WEST BROADWAY, VANCOUVER, BRITISH COLUMBIA

- YOU CAN SAVE $20, $30, $40, $50 OR MORE
,PER YEAR BY DOING BUSINESS WITH WESTCO.

DIRECT CLAIMS SERVICE

If you are involved in an accident,
you speak directly to WESTCO's
head office without going through
a “middle man”. You get im-
mediate attention from WESTCO's
streamlined claim service system
— as well as fewer delays and a
lot less paper work {other factors
that raise insurance rates).

WESTCO provides quick, fair

3

ARE YOU A PREFERRED RISK?

WESTCO's preferred'risks are
better drivers. People who

observe the traffic regulations.

Who have rarely had an accident.
Who are thoughtful and courteous
on the highway:

Can you qualify?
Why not find out?

claims settlements handled without

red tape. You'll appreciate the
service as well as the savings.

FILL IN AND RETURN THIS COUPON TODAY OR PHOWE IN THE DETAILS TORAY
FOR WRITTEN QUOTATION, NO OBLIGATION. NO SALESMAN WILL CALL.

Car No, 1 Car No. 2
Year of [
Make of Aulomobllo .....
Name Prease Prin” No. of cylingers
Residence (Piease Priot Homopowu -
ddress.. . ... Model (impala, Dan
City - . Prov. 2/4 dr-sedan, s/w, h/t, conv,
Days per week driven to
Phone: Home . .. Oftice. . . . wo!l‘( train or bus depo
or fringe parking ares.. . DAYS |.couunn. ... Daynl
Occupation n e * |Oone way driving Miles. Miles
Age . Marred [J Divorced [J  Mata [ |Is car used In business
Separated [J Never Married (] Female O fo and from work)? Yes(3 NoQ |YesJ No )

Date first licensed to drive .

B 53 BED BN G0 B B AN NN G OE BN
MAIL THIS COUPON FOR OUR LOW RATES ON YOUR AUTOMOBILE

.. |Give number and dates

of traflic

Have you or any ol hold baen
in any accident in the past liu yurs‘l

in jast 5 years.
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PERMIT No. 2035
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RETURN REQUESTED—THE B.C. TEACHER, 105 - 2235 BURRARD ST., YANCOUVER 180, B.C.

All investments received during January 1972 — up to and including
January 31, 1972 — will earn interest from January 1, 1972.

Take advantage of this offer.

JOIN  INVEST * EARN
B.C.T.F. CO-OPERATIVE ASSOCIATION

Three offices to serve you VANCOUVER  #206 - 2235 Burrard Street 736-7741
VICTORIA 3491 Saanich Road . 385-3393
KELOWNA #201 - 1135 Sutherland Avenue 763-4916




