


Getting a headache trying to buy 
a new car? Having difficulty getting 

a firm price? Don't know what to buy? 
Worried about servicing? 

TRYT 
You will find 

1) RELAXED ATMOSPHERE - We do not sell 
cars — you buy them. 

2) LOWEST PRICES IN CANADA - The first 
time you ask. 

3) MOST MAKES - Where else can you talk 
about all brands? 

4) FULL SERVICING and WARRANTY - Our buying 
power ensures it. 

Finance Through 
B.C. TEACHERS CREDIT UNION 

1815 West 7th Ave., Vancouver 9, B.C. 
731-6191 

5) A SYMPATHETIC EAR for your transportation 
problems - You won't need that aspirin! 

T R I A D L E A S I N G C O . L T D 
Suite 240 •• 1070 W. Broadway, Vancouver 9, B.C. 

BILL STONIER, president 
7 3 2 - 7 8 3 3 

Hours — Tues. through Sat. 9:30 am. - 5:30 pm. 
Evenings by appointment only. 
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2 3 9 i d e a s t o h e l p c h i l d r e n c o m m u n i c a t e 

The Moyer Language Programme is planned to help children from early kindergarten to 
grade four to use language effectively. The programme includes aids to help children 
associate . . . aids to halp them think logically . . . aids to help them express themselves 
more candidly and clearly. Included are: reading tapes, drama kits, flannel board 
sets, phonic rummy games, magic cards, picture-word dictionaries, word bingo 
games, as well as boxes and boxes and boxes of other materials. In fact, 
there are more than 239 different aids to help you make language learning an 
effective, more fascinating adventure for children. We'd like to tell you more 

about them. MOYER Division, Vilas Industries Limited. Moncton, Montreal, 
Toronto, Winnipeg, Saskatoon, Edmonton, Vancouver. ? 
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COMPETITIVE INTEREST RATES 
ON BOTH FIRST AND SECOND 
MORTGAGES 
DESIGNED TO AID TEACHERS 

W I T H T H E I R F I N A N C I N G 

CHECK THE ADVANTAGES 

B.C.T.F. CO-OPERATIVE ASSOCIATION 
HEAD OFFICE #206 - 2235 Burrard Street, Vancouver 9, B.C. Telephone 736-7741 

BRANCH OFFICES 3491 Saanich Road, Victoria, B.C. Telephone 385-3393 
#201 - 1135 Sutherland Avenue, Kelowna, B.C. Telephone 763-4916 
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From Our Readers 
Change — Some Common Sense About It 
Christopher Hodgkinson I Should schools anticipate or lag behind changes in 
society? Here is a provocative analysis ol change and a suggestion the writer 
calls heretical. 

One Approach to Personalized Instruction 
Gyan Nath IA Vancouver teacher describes his method of personalizing the teach
ing of bookkeeping and accounting, a technique that could easily be adapted 
to the teaching of other subjects. 

The Canadian College of Teachers—Still a Good 
Idea! 
R. J. Carter I This year's president discusses 'he unique place of the College 
in education, and previews the 1972 annual meeting. 

Accountability 
Greta Nelson / Accountability is a two-way street. Certainly we must answer for 
what we do, but the system we work in must be held accountable for what it 
does to people. Here is a moving account of how traumatic and de-humanizing 
that first year ol teaching can be. 
Science for the Mentally Handicapped—Why Not? 
Donald Ft. Oaugs I Several centers on Vancouver Island are proving that learning 
experiences can be designed to allow handicapped students to master concepts 
and gain a sense of personal satisfaction by doing so. 
Students' Rights 
Nell D. Home I The writer contends that students' rights will be the educational 
issue of the 1980s. He believes a more intense and much more solidly based 
movement will demand recognition that basic human rights exist for students 
as well as other citizens. 
How A High School Cured Its English Hang-up 
Clifford Denton I An American high school has developed a broadly-based prog
ram of English instruction that might well be adapted for use in Canada. 

Hey, Who Stole Miss December? 
Edmund K. Wong I Do you want to know how to make transparencies quickly 
and easily? Here's a new recipe. 

A Matter of Opinion / Neill and Summerhill Now 
John McMuriry 

Crossword Puzzle 
New Books 
C. D. Nelson 
From Drabek's Desk / The Curriculum in 'Walkabout' 
Jan Drabek 

The Editor Comments / Multiplying Good Teaching 
Practices 
KM. Aitchison 

COVER PICTURE 
Artist Hugh Weatherby painted this little lad at Alert Bay, and titled the picture merely 
'Indian Boy.' He is of theKwakiutl people, who were, according to the artist, at one time 
skilled as carvers of totem poles. 

PHOTO CREDITS 
Pp.175, 178, 179-K.M. Aitchison; p.180—supplied by author; p.187—Gordon Sedawie 
photo courtesy Vancouver Province; pp. 192,193— E.K. Wong; pp. 202 —courtesy Famous 
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McGRAW-HILL RYERSON LIMITED 
Proudly announces the opening of a new office 

1652 West 7th Avenue, Vancouver 9, B.C. Telephone 731-8811. 

Our office staff will be pleased to entertain enquires regarding 
our own publications as well as the products of Follet Publish
ing Co., Lyons & Carnahan, Weidenfeld & Nicolson, F. A. Davis, 
C. C. Thomas, Parents' Magazine Press, and American Heri
tage Press. 

All our major divisions are represented by the following special
ists in their fields: 

Our office secretary is Christine Jackson and the Western 
Regional Manager is Patrick J. O'Doherty. 

We eagerly solicit your enquires about our existing products 
and your ideas for new publications. You are most welcome to 
drop in to browse among our books or discuss your book needs 
with any of our staff. 

College and Universities Al. McKinnon 
Paul Wallace 

Elementary and High Schools 
Libraries and Trade Stores 
Business and Technical Education 
Educational Developmental Laboratories 

Alan Baker 

Ian MacDonald 

Peter Csiky 

David Field 



Pyramid'Book Ce., Inc. 
Hoonechio, New Jersey 

Dear Sir: 

Aftwr di J ti:erjt l.v H«»rchin»r through book ntor. nftnr book atom, 
publishing hou«» nfter pubj tnhlrj* houne, viewing picture dlctlon-
nrlcn until ws> wi-rr nick of picture dictionaries, wo occidnntnlly 
the firat dlotionarlen we haw found thnt, ftt the primftry Uvul . 

nctuHlly tench bnrtlnnln** dictionary nkl l l a . We hnv„ been uninit 
th*.ie dicttonn.rien «t kindergarten, fln'.t, *md necond cridea with 

rcmnrknblr luccesn. &tudento actunlly ber their toucher Tor 
dictionary tine and ore eonfltantly ualnc their dictlonerien to 
took up words .they come across* 

i i— 

/) Slncerojv 

S o m e 
i c t i o n a r i 

n e t f a n 
l e t t e r s . 

is! 

. Principal Thomas J. Russell said it better than we could—that the Pyramid 
Primary Dictionaries turn kids on not only to the world of words— 
but to books too. • • . • 

. The P Y R A M I D P R I M A R Y D I C T I O N A R Y S E R I E S - f o u r ' colorful, 
paperback dictionaries for grades K-6—was planned by experts to 

: work just the way Principal Russell says it did in his school: excitingly, 
efficiently, better in every way.',. ' 

Dictionary #1 (ages 4-6) and Dictionary #2 (ages 6-8) 
nurture children to new stages of verbal and literary fluency. 
Now #3 (ages 8-l0) steps in with its 5000 words plucked right 
out of special vocabulary studies and interviews with kids. 
A n d Mr. Russell, PPD #4 (ages 10-12) is in the works. 

Principal Russell found out just how special PPD's are. jf 
•You, can too. Just mail us the coupon. 

PYRAMID PUBLICATIONS. 
The publishers who have kids on their mind. Paperback 75* each. 

- .^.Pyramid Publications 
% KW Education Division 
9 Garden Street 
Moonachie, New Jersey 07074 

Please send me the FREE 
Teacher's Guide and brochure 
describing The Pyramid 
Primary Dictionary Series. 

Name 

School 

Street 

City 

State ZIP BCT72 
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FROM OUR READERS 

Antidotes for Poison-to-Education Thinking 

Sir, 
I'm glad you published Bel Kauf

man's piece in your December issue 
as an antidote to the poison-to-
education kind of thinking that lies 
behind such concepts as perform
ance contracting or teaching to be
havioral objectives. 

I'd like to offer as further anti
dotes quotations from two books: 
1) 'But in school the natural re
wards of effectiveness are absent. 
Instead there is the artificial "crystal
lized" reward of the little tick that 
means you are right. But being right 
is not the same as being effective, 
for being right simply means doing 
things as they should be done ac
cording to some pre-set idea. 

'Alongside the reward for being 
right :here is the awful shame at
tached to being wrong. Instead of 
the glorious tick there is the shame
ful cross. The cross means that you 
do not have teacher's approval. The 
cross means that you have to try all 
over again which is a bore. The cross 
means that others can feel superior 
to you. The well-educated terror of 
being wrong creates the fierce need 
to be right.' 
2) 'It's odd, isn't it? How the new 
behaviorism slides, by imperceptible 
gradations, into the old behavior
ism, how the self-denying ordinance 
that the psychologist passes upon 
himself, "I will only study what I 
can measure," slowly picks up the 
additional clause "and there's noth
ing else to study." I don't believe 
that last, others-denying part.' 

The first quotation is from Prac
tical Thinking, by Edward de Bono 
(Jonathan Cape, 1971); the second 
is from Who Pushed Humpty 
Dumpty?, by Donald Barr (Athen-
eum, 1971). 

If I had my way all behaviorists 
would be banned from colleges of 
education and the school system. In 
seeking to regulate human behavior 
they usually end up as manipulators 

of human beings—as conditioners 
or brain-washers. Educators are con
cerned to help human beings de
velop the power and capacity to 
make their own decisions based on 
their own choices, including the 
freedom and the duty to accept re
sponsibility for their own i^havior. 

It is not enough, however, as E. 
Gary Joselyn points out (also in the 
December issue), to condemn and 
reject performance contracting and 
stop at that. We have to recognize 
and accept that accountability, 
which gave rise to it, is a legitimate 
principle and endeavor 'to find out 
in what ways teachers can and do 
make a difference in children's lives. 
The public has a right to know, and 
should.' Teachers do need and must 
have criteria that will indicate, if 
not measure, that as a result of what 
they do their pupils are making edu
cational gains, that is, are develop
ing human powers and capacities. 
Vancouver C. D. Ovans 

Does PC Help Pupils Learn? 

Sir, 
Contrary to his intentions, Mr. 

Balderson's article on Performance 
Contracts included little to support 
his contention that such a plan 
would help pupils to learn. In fact, 
all he demonstrated was that once 
a basis for measuring an outcome is 
established, a pupil's performance 
can be determined. Surely this is no 
revelation! 

Mi . Balderson misses the essential 
point about Performance Contracts. 
It is not whether outcomes can be 
measured—and Mr. Joselyn's article 
in the same issue casts much doubt 
as to the validity of such measure
ments—but whether there is legiti
macy in the selection of outcomes in 
the first place. Therefore, before 
trying to persuade us to opt for Per
formance Contracts, Mr. Balderson 
should provide us with information 

respecting how the selection is to 
be made. 

But there is another disturbing 
aspect to Mr. Balderson's article— 
the implication that there is some
thing 'non-professional' about 
teachers who are concerned with 
what they earn. The irony in this is 
that the very nature of Performance 
Contracts suggests that much teach
ing will be done by persons who are 
non-teachers, in other words, 'non
professionals.' 

Finally, the fact that Mr. Balder
son did not include any information 
with respect to how multi-year con
tracts affect teachers' earnings, is 
unsettling. Especially, when the Per
formance Contractor has agreed in 
advance to accept a fixed amount 
from the school board. Perhaps Mr. 
Balderson's positive reaction to a 
plan that seems so unattractive to 
teachers would have been different 
had he still been in the classroom. 
Vancouver D. F. Andrew 

Social Studies Course . . . 

Sir, 
May I comment on the excellent 

letter from F. J. Frigon in the Decem
ber issue of your publication? Yes, 
the New B.C. Social Studies Pro
gram does indeed have flaws, as so 
many of us know, and I am glad that 
someone has had the courage to 
point out a few of them. The un
comfortable reality in the situation 
is that little has changed over the 
past few decades. What appears as 
change is the same old reshuffling 
of content, watered down portions 
of university courses in history and 
geography, sources of content that 
have long been rejected as inade
quate. 

When I served on the Geography 
Revision Committee that preceded 
the Social Studies Revision Com
mittee, our group sought to break 
this syndrome of recurring content 
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Tuesday-Thursday 

9 a.m. - 5 p.m. 

HOURS OF BUSINESS 
Friday 

9 a.m.-6 p.m. 

1815 West 7th Avenue 

Vancouver 9, B.C. 

731-6191 

Saturday 
9 a.m.-1 p.m. 

Mailing Address 
P.O. Box 4309 

Postal Station "D" 
Vancouver 9, B.C. 

N O T I C E O F A N N U A L M E E T t i N G 

B U S I N E S S 

Pursuant to Section 30 of the Credit Unions Act, 
1961, the Thirtieth Annual Meeting of the B.C. 
Teachers Credit Union will be held on Monday, 
April 3,1972, in the Boardroom, Hotel Vancouver, 
at1 p.m. 

1. Directors' Report. 

2. Credit Committee Report. 

3. Auditor's Report. 

4. Treasurer's Report. 

5. Distribution of Surplus. 

6. A special resolution reviewing the borrowing 
powers of B.C. Teachers Credit Union. 

7. Election of Officers. 

8. Any New Business. 

B. COOPER, President E. J . SIMPSON, Treasurer 
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changes by making an issue of 
method. This is what we wrote in 
our final report: 'The question of 
method is so crucial that the Com
mittee strongly urges that course 
outlines include samples of pro
cedures recommended . . . in utiliz
ing the materials provided.' 

The Department of Education 
does not over-ride strong wishes 
of committees, and I can assure you 
that had I served on the Social 
Studies Revision Committee, the 
Department would not have been 
permitted to overlook this recom
mendation. And this point brings us 
a bit closer to the heart of the 
problem. 

The fault, dear colleagues, is not 
in Victoria but in ourselves that we 
are underlings. I have seen too many 
teachers at work on revision com
mittees to be persuaded otherwise. 
The Department of Education in 
Victoria in particular will no* go 
ahead with a curriculum change 
against the wishes of the majority 
of an advisory committee. 

Yet all the time we hear from Vic
toria that the Department does not 
prescribe methods (this was prob
ably the comment made on our 
geography committee recommend
ation), and no revision committee 
seems able to point out the incon
sistency of this position with the 
prescription of the chief method
ological determinant—the textbook, 
or selection of textbooks. 

I am forced to conclude that the 
functions performed by revision 
committees in recent years could 
equally well be performed by a 
selected group of teachers from 
within a school district—any B.C. 
school district. 

Relevance, significance and stu
dent interest are indeed being sacri
ficed here at the end of the railway 
line, but I suggest that we lift up our 
eyes, high enough to see over the 
Rockies, and we shall find that 
these are exciting days for social 
studies education. Never before have 
we been so well supplied with mater
ials, ideas, and public support. Given 
a bit more professionalism among 
B.C. social studies teachers, B.C. 
might just catch up by 1980. 
Vancouver Angus M. Gunn 

Faculty of Education, UBC 
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. . , Has Many Flaws 

Sir, 
In your December issue F.). Frigon 

objected to'the continued emphasis 
on history and geography as the 
backbone of the social studies' so 
that '"relevance" and "interest" are 
sacrificed once more on the altar 
of academic disciplines,' even in 
the new social studies curriculum. 

I object to his objection, but I 
agree that the new secondary social 
studies program has many flaws — 
on the basis of two years of trying 
to salvage student interest and 
ability to deal with relevant issues 
in the social studies at a regional 
college. 

Even students who do not go on 
to university, as most of my students 
do not, do need to become mini-
geographers and/or m:ni-historians 
or urban planners ' _/ learn about 
current issues in their community 
and thus exercise their vote wisely. 
Yet many of the students who come 
to college directly from secondary 
school cannot read, cannot write 
and do not think. They cannot read 
basic texts and they are incapable 
of writing essays that contain sen
tences and paragraphs. 

Consequently many of my stu
dents cannot research a question 
and discuss it orally or in a paper. 
They prefer to be entertained with 
movies during which they can 
snoozpor by their own ill-informed 
discussions. 

The results of the latter activity 
are not amusing. For example, stu
dents who have failed to do 15 pages 
of assigned reading on why the 
Japanese were removed from the 
B.C. coast in 1942 discuss this issue 
from hearsay. 

If the discussion takes on a bleed
ing-heart pattern, I find it all too 
easy to lead such a discussion a-
round to a consideration of racial 
minorities on the B.C. coast today— 
for example, East Indians. Students 
basing their considerations again 
on hearsay are all too easily led to 
the conclusion that all East Indians 
in B.C. today should be shipped 
back to India. Perhaps if these stu
dents had learned to be mini-geo
graphers or mini-historians, and 
consequently to read and think, 

they could reason more fairly. 
However, although I see the re

sults of a shoddy secondary social 
studies program every day, I also 
see, as does Mr. Frigon, the diffi
culties of the secondary social stud
ies teacher in trying to avoid such 
results. The Department of Educa
tion should provide in-service work
shops for social studies teachers, 
such as the Canadian Studies Con
ference in Kamloops last October. 

To counter another of Frigon's 
objections, I agree 'hat in the past 
many social stuc es bookrooms 
were full of Britis.i- or American-
oriented source materials, or those 
beyond the orientation and vocabu
lary of secondary school students— 
BUT what of the many new paper
back series and topical works that 
come from Canadian authors and 
Canadian firms? 

Some examples are Copp Clark's 
The Winnipeg General Strike, Mc
Clelland and Stewart's The Indians 
in Transition, McGraw-Hill Ryer-
son's Democracy and Discontent, 
Clarke Irwin's Jackdaw on the De
pression, or Macmillan's Red Lights 
on the Prairies. 

Or what of the Bilingualism and 
Biculturalism Commission's reports 
or the Status of Women Commis
sion's report and studies? The subor
dinate studies and summaries of 
both commissions' reports, like the 
books listed above, are oriented to 
Canada, its educational system and 
the average young person's vocabu
lary. 

Yet, the uniform curriculum laid 
out in the Departmental guide, and 
the budget freeze, may stop pur
chase or utilization of such new 
resource materials. If a teacher does 
obtain them, he will find, as did 
Mr. Frigon,, that he has no time or 
energy left for reading, planning 
and consulting on their use as the 
curriculum guide challenges him to 
do. Nor does he have time to help 
with locally developed courses the 
Department has announced plans 
for. 

And, as Frigon says, 'in spite of 
the mountains of research papers 
on the subject, facilities or funds 
for various learning problems are 
hard to find.' I agree to some extent 
with that statement and with the 
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comment that the new social stud
ies program is at present 'a failure,' 
and that 'where flexibility, relevance 
and interest have been achieved, it 
has been in spite of and not because 
of this new program.' 

BUT the new program should not 
take all the blame for its pitfalls. 
Social studies teachers should, too. 
Why are there rarely any teachers 
at historical association or museum 
association meetings? One night 
or two a year of showing interest 
in local studies would reap for the 
social studies teacher politically 
powerful friends, facilities, funds, 
books, supplies and volunteer help 
to plan, read and consult with the 
teacher on the new program. 

If you want to see what I mean, 
attend a local historical society 
meeting or a B.C. Historical Associ
ation convention or a B.C. Museums 
Association convention—all of 
which, in my experience, have 
friendly members, including many 
local politicians, funds for scholar
ships or books and supplies. 

Or, better yet, plan to attend the 
'Approaches to Teaching Local/Re
gional History' conference at Cari
boo College next October. And why 
not press the social studies PSA to 
sponsor a similar conference as in-
service in your area? 

(Mrs.) Jacqueline Greskc 
New Westminster Douglas College 

Author Has Last Word 
Sir, 

I would like to commer* briefly 
in answer to Mr. Frigon's reaction 
(December issue) to my article (Sep
tember/October) on the new sec
ondary social studies program. This 
is in no way a rebuttal for I respect 
Mr. Frigon's point of view and I find 
myself in close agreementwith much 
of what he had to say. I should add 
that in making my remarks ! am not 
speaking officially on behalf of any 
other person. 

Even though I noted with enthu
siasm the much greater flexibility, 
the greatly expanded resource mater
ial, and the shifted responsibility of 
the new social studies program, I 
realize that there are people who 
would feel the developments have 
not gone far enough. As Mr. Frigon 
implies, relevance should certainly 

be a keyword in everyone's thinking. 
It is to be hoped teachers will fre
quently use current events and 20th 
century issues as springboard or cul
mination for studies in depth. And 
I would sincerely hope that it is 
thought processes and ideas we are 
striving for, not memorization and 
facts. It would seem that recent 
trends in provincial examination 
policy bear this out. 

The committee tried hard to get 
the very best books available and 
to provide source material that 
would challenge a range of levels 
and ability. I think it is important 
to remember that these lists are not 
fixed, and that the Department or 
any continuing committee would 
welcome recommended titles for 
consideration. 

I sympathize fully with Mr, Frigon 
when he decries the on-going learn
ing situation that is available for 
many teachers, I taught seven years 
at junior secondary and four years 
at senior secondarv before moving 
to the university, and I, too, feel 
that in-service education is of funda
mental importance for all educators, 
and should be solidly supported by 
teachers, school boards, universities 
and the Department of Education. 
Victoria Caiy F. Goulson 

Is There a Better Shorthand? 
Sir, 

Having taught shorthand for the 
past 24 years in schools, evening 
institutes and colleges both here 
and in the U.K., I should like to take 
issue with Tom Alsbury on several 
points in his article 'What About 
Shorthand?' in the December issue. 

All professional teachers give 
thought to the relevance and mod
ernity of their subject matter, and 
as a teacher of Pitman shorthand I 
know that it has a few shortcomings 
—shortcomings that are really so 
negligible that they are not really 
worth changing. 

There is no perfect symbolic sys
tem of the spoken word —nor is 
there likely to be. If Mr. Alsbury 
can show me a better system—not 
one that can necessarily be taught 
in a shorter time (as this is no cri
terion of worth or educational 
value), I shall be happy to adopt it. 

His third paragraph indicates why 

he gave up teaching. He seems to 
consider ten months to learn per
haps the most outstanding short
hand system in the world as an 
eternity—an extremely weak argu
ment. On that basis there would be 
no need to teach any subject-
maths, science, etc. 

He talks about 'drudgery.' For 
whom, Mr. Alsbury, for whom? If 
your classes were drudgery for teach
er and student, I suggest you have 
made a wise move into politics, Mr. 
Alsbury—and that you should stay 
there! 

A drop-out rate of 60% is men
tioned. The source of this statistic 
would be interesting. Does this 
quoted figure cover the whole of 
B.C., Canada, or just Vancouver 
area? If this figure is an accurate 
one, it indicates one, or a combina
tion, of the following: 
(a) poor teaching of the system, 
(b) badly counselled and ill-in
formed students at the Grade 10 
level as to the whys and wherefores 
of a shorthand system, and 
(c) the course's being used as a 
dumping ground for students 'await
ing' graduation. 

Oh yes, I've had my drop-outs— 
but not 60% and not through drud
gery. Perhaps I'm fortunate in 
teaching at my present school , 
where the students of shorthand 
know they have to work hard and 
put in long hours of study and prac
tice, but also realize that the re
wards are highly gratifying in more 
ways than one. 

I don't disagree with Mr. Alsbury 
that there should be some research 
on shorthand systems, as much as I 
deplore his effort* to degrade com
pletely the best known, most success
fully practised shorthand system in 
the world. 

Last year I was privileged to watch 
four of the top shorthand writers 
practising at Pitman's College, Lon
don, England. Their speeds ranged 
from 170 to 320 wpm. But, of course, 
these were students who had been 
advised to look beyond the age of 
graduation and who did not think a 
10-month period in which to learn 
shorthand was either excessive or 
untenable as our eminent (past) 
colleague maintains. 
Powell River H. E. Chadwick 
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Should schools CHRISTOPHER HODCKINSON 

anticipate or lag behind 
changes in society? 
Here is a provocative 
analysis of change 
and a suggestion the 
writer calls heretical. 

UvVe have all lived for some time 
now in a rapidly changing society 
and culture. This is a simple fact 
that does not require argument or 
proof; the stresses and strains of 
societal change are too near and 
too real in our common experience 
to be very debatable. 

To those of us who are associated 
with or a part of the world of edu
cation it often seems that the edu
cational institution, particularly in 

Dr. Hodgkinson is Chairman, Educational 
Administration at the University of Victoria. 

the organization and practices of its 
secondary and higher divisions, 
limps and lags behind all this 
change. 

It is a common critical general
ization from such professional ob
servers as John Holt, Paul Goodman 
and Edgar Friedenberg that schools 
and educators are resistant to 
change; moreover, they are even 
perverse, obfuscating and malevo
lently conservative. The institution, 
the critics cry, is almost incorrigibly 
committed to the preservation of the 
status quo. 

Not so long ago it used to be that 
theassaulton public education came 
from the radical right (e.g., Hilda 
Neatby, Admiral Rickover), but to
day the right is almost silent, and 
the sound and fury arises from the 
left. Yet one would be much sur
prised if the right were silent from 
satisfaction. The present demand for 
change is closely related to a gen
eral permissivist movement within 
society that extends beyond the 
issues of public education. Never
theless, old progressivists would be 
comfortable in the present climate 
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of criticism, and A. S. Neill, while 
still alive, is already apotheosized. 

Very often the logic of the criti
cism seems to run as follows: society 
is changing, the world is changing; 
therefore the schools must change. 
If they do not, they are anachro
nisms or worse. Brakes to evolu
tionary progress. 

Is this right? Is it justified? Or is 
it naive and fallacious? 

Let us examine this thing about 
change with a cooi heart and a clear 
head. Let us not overlook, either, 
as the critics so often tend to do, 
some of the common sense about 
change. Our intelligences have been 
bewitched and bedeviled by the edu
cational sloganeers, by those who 
would ride the bandwagon of 'inno
vations' and change, and by those 
gentlemen of bigoted disposition 
who insist that if one is not for 
change, one is against it. Let us seek 
sense. 

Change Is Inevitable 

Perhaps the simplest fallacy in 
dealing with change is the tendency 
to overlook the fact that change is 
inevitable anyway. The schools and 
the educational system have 
changed. Everything changes. This 
plainest of facts is much older than 
Heraclitus and his discovery that 
one can never step into the same 
river twice. All is flux. The one con
stant in the relative world is change 
itself. The proponents of change are 
themselves changing. Their attitudes 
and values will change. Change-
oriented today, they may be change-
resistant tomorrow. 

The overwhelming pervasiveness 
of change has caused philosophers 
from the beginning to seek for con
stants and absolutes, even though 
the structure of the human mind 

can scarcely cope with the concept 
of changelessness any more than it 
can with timelossness or n-climen-
sional space. Indeed, the very in
tensification or acceleration of 
contemporary social change may 
provide <in argument for resistance 
to it, since human psychology cor
relates rapid change with system 
stress and breakdown. But our first 
point is a simple one: 7. Change is 
inevitable. Even in the schools! 

A second truth about historical 
change, stunning in its simplicity, is 
that change is not necessarily for 
the better. We move now from the 
realm of fact to the realm of value. 
Factual change is certain. The re
action to that change, the response 
to it by human beings, is affective— 
we may not like the change, we may 
foresee unhappy consequences from 
the change, we may find the change 
antagonistic to our principles. 

Values Determine Actions 

All of this has to do with values. 
Our subjective world is governed by 
systems of values, concepts of the 
desirable, orderings of preference 
and priority that tend to determine 
our actions and behavior. These 
value orientations may be con
gruent with the inevitable change 
in the realm of fact, in the relative 
material world, or they may be in-
congruent, or they may be affec
tively neutral. 

Value extremes would lead us to 
embrace change or defy it, but, 
whatever the response of the in
dividual or group, the principle is 
clear: 2. Change is not necessarily 
for the better.There can be devolu
tion as well as evolution and it 
could be well argued, for example, 
that the sum total of human misery 
as measured by such a simple ob
jective index as physical hunger is 
greater today than it has ever been 
in recorded history. 

Status Quo Is Not Bad 

A third point that follows from the 
first two is that the status quo is not 
by definition bad. The more violent 
advocates of change seek an over
turning of the status quo, which they 
seem to identify with an 'establish
ment.' This is too simple. On histor

ical grounds it overlooks the fact 
that any given system of social order 
can be said to represent in some 
sense the accumulated conventional 
wisdom, in that it embodies or in
stitutionalizes the solutions found 
by society to societal problems. The 
given order represents the institu
tional answers of a given culture up 
to that point in time. Therefore, 
though still incorrect, it would make 
more sense to say that the status 
quo is by definition good. 

Moreover, the perfectly defensible 
ideological position of conservatism 
is overlooked, that which was best 
expressed by Burke—hold fast to 
what is good. I am not arguing for 
this conservative position; I am 
merely pointing out that it is legiti
mate and that it exists. The institu
tional incumbents who benefit from 
the status quo may be corrupt, but 
this has to be shown; they are inno
cent under our system of status quo 
until proven guilty. 

Since the institutions that consti
tute the status quo tend to rep
resent a crystallization of the 
conventional wisdom of the tribe it 
follows that 3. The status quo is not 
necessarily bad. 

Lest all the argument so far should 
seem to be at too abstract a level, 
let us next consider some empirical 
work. Professor Holmes of the psy
chiatry department at the Univer
sity of Washington has devised an 
interesting scale for measuring 
change; the scale rates life events 
with numerical values ranging from 
100 for death of spouse through 36 
for change of job to 18 for a vaca
tion. His surveys show that when the 
amount of change within a given 
period rises above a certain level 
there is a high correlation with the 
occurrence of pathoiogical depres-
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sion, heart attacks, and other serious 
ailments. 

In other words, given too much of 
it, change kills. And if one ought 
not to make too many life changes 
in too short a period, perhaps we 
can generalize with some confi
dence that 4. Too much individual 
change experience can be danger
ous. 

Change Presupposes Planning 

Somewhere about here the change 
enthusiasts, if they are still reading, 
will be feeling a sense of frustration, 
for surely, given a voice, they would 
insist, 'Ah!, yes, but when we talk 
about change we mean needed 
change; we have innovation and 
reform in mind. That is, we do not 
want any old kind of change but 
change for the better.' 

All right. Leaving aside the con
tentious value issue of what is meant 
by better and conceding the point 
we are led into our next common-
sensical assertion. Change of this 
desired kind doesn't simply happen; 
it presupposes planning. It follows 
then that 5. Intelligent planning for 
change necessitates knowledge of 
the past as well as knowledge of the 
present. 

It is the combination of the massed 
body of past experience with its cut
ting edge of present experience that 
determines the shape of the future. 
Hindsight is necessary as well as 
awareness of present cognitive and 
affective states. Or, to put it an
other way, history is not bunk and 
the wealth of tradition cannot be 
spurned or jettisoned. 

Much Change is Unwilled 

This leads to a further consider
ation. The change in #5 above is 
willed, rational, conscious, planned. 
Yet it is an incontrovertible fact of 
experience that much change, 
whether good or bad, is beyond our 
present control. It is unwilled, often 
undesired, often presenting itself to 
us as irrational and absurd. 

This experience lies at the heart, 
of the philosophical position known 
as existentialism. We are cast into a 
universe not of our making, sur
rounded by dark deterministic forces 
beyond our control, certain only, 

with Ecclesiastes, that one event 
happeneth to us all. 

Yet it is the same existentialists 
who, between lamentations about 
this human condition, insist upon 
the possibility .if free will. Given 
the free will premise, one may logic
ally seek to understand and master 
the forces of change in one's own 
interest; this is, after all, essential 
to the notion of historical progress. 

This leads us to postulate that 
6. Knowledge of the causes of 
change and the rate of change are 
necessary to the control of change. 

What is the import of this for edu
cation? One more proposition first: 
7. Change is socio-cultural in origin. 
This means that the forces of 
change, with regard to fact and 
with regard to value, work from 
within the society and the culture 
as a whole. Changes in fact, such 
as changes in technology, may be 
the fruit of education, but they tend 
to develop outside the institution of 
education, usually within the insti
tutions of commerce or government. 

Does Education Lead Change? 

Similarly, changes of value do not 
emerge from the school so much 
as from the imponderable sources 
of the media, the arts, the complex 
of society-at-large. For education, 
then, the questions rightly are: 1. 
Does public education in fact lead 
or lag behind social change? and 
2. Ought it to lead or lag? 

Most sociologists would sustain 
the view that 8. Education lags be
hind change, and I would conclude 
—and here I am making, in con
trast to the preceding propositions, 
a clear-cut value judgment—9. Edu
cation ought to countervail change. 

By this last I mean that the ordered 
institution of public education ought 
to act as a countervailing force with 
regard to social change, decelerating 

or lagging behind it when it is too 
rapid and accelerating or attempting 
to lead it when it is too slow. This is 
a value statement and it needs to be 
noted carefully that it refers to value 
change within society. 

As for changes of fact, there is no 
real question ot educators lagging 
behind or leading these; they just 
are. Given them, we can act from 
the given set of conditions in the 
light of our values and so determine 
future changes, but present facts 
are a mere datum. Therefore, 70. 
Value changes are the most impor
tant changes. 

To recapitulate: 
1. Change is inevitable. 
2. Change is not necessarily for the 
better. 
3. The status quo is not necessarily 
bad. 
4. Too much change can be danger
ous. 
5. Planned change implies historical 
appreciation. 
6. The complexity of change process 
must be to some extent understood. 
7. Change is a socio-cultural pheno
menon. 
8. Education lags behind change in 
our society. 
9. Education should be a counter
vailing force to change. 
10. It is changes in values that matter 
most. 

Ten simple points to ponder be
fore leaping aboard the bandwagon 
of change. Point 8 sustains the 
critics; point 9 overrules them. 
Taken together they seem to me to 
lend force to what may seem to be 
a somewhat startling and heretical 
recommendation. This is that the 
schools should act as a stabilizing 
value institution within society— 
perhaps much as the Church and its 
monasteries did through the Dark 
Ages. 

When inertia and value conform-
ism bind society, the schools and 
their scholars should be activist; 
when frenetic activism and value 
confusion overwhelm every other 
social institution—home, family 
and state—they should become the 
guardians of tradition and stability, 
a force for order, a deep keel for 
society, a calm in the tempest, re
sistant to change. § 

FEBRUARY 1972 
173 



A Vancouver teacher 

describes his method 

of personalizing the 

teaching of bookkeeping 

and accounting, 

a technique that could 

easily be adapted to 

the teaching of other 

subjects. 

^JHow does a teacher help a child 
to reach his full potential? 

In looking for an answer to this 
continuing problem, teachers are 
trying such new patterns as team 
teaching, differentiated staffing, 
modular scheduling, flexible pro
gramming and open area teaching. 
Such educational strategies as per
formance contracting, programmed 
learning, various grouping techni
ques, and attempts to individualize 
instruction and provide for contin
uous progress all complement the 
traditional approaches to classroom 
instruction. 

Some of these innovations re
quire wholesale changes, and may 
therefore not be readily acceptable. 
However, any new educational strat
egy merits serious consideration, 
particularly if it can be introduced 
with relative ease into the existing 
organization, if it does not require 
extensive in-service training, and 
if it shows promise of improved 
pupil performance. 

My purpose here is to explain 
a new approach to teaching account
ing. It places the learner and the 
educator into a one-to-one relation
ship. The educator directs the learn
ing process, provides instruction and 
evaluates the learning activity. At 
the same time this technique pro
vides a frame within which the 
learner may undertake his task in 
a responsible and mature manner, 
and within which he becomes ac
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countable for his own continuous 
progress and success. 

The following diagram requires a 
brief elucidation. 

In principle, the model does not 
differ from what every educator 
knows: he must have certain objec
tives for his program; he must em

ploy certain procedures to achieve 
them; and he must evaluate his 
performance and that of his pupils 
in relation to anticipated outcomes. 

The model attempts to attain a 
synthesis ot what often appears to 
be conflicting demands on a teacher, 
such as to individualize instruction 
(with a class of 40 students), to 
make the curriculum more relevant, 
to ensure mastery, to eliminate fail
ure, and to make the student res
ponsible for his own education. 

It should be noted that it is the 
educator who directs the learning 
process, including the use of tradi
tional lessons pre-recorded on tape, 
thus freeing him completely to work 
with individual students. In this 
way the approach is quite different 
from other individualized instruc
tion, programmed learning and con
tinuous progress packages. The use 
of taped classroom lessons and 
listening centers is basic to the ap
proach. 

The model permits—in fact, 
makes necessary—the utilization of 
such community resources as parent 
volunteers or paraprofessionals. The 
degree of their involvement will, 
of course, vary with the amount of 
time they are able to give, their 
knowledge and background, and the 
requirements of the program. 

The model stresses the respon
sibility for learning on the part of 
the pupil under the direction of the 
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Some Comments From Students 

With this approach you do more 
work on your own; you have respon
sibilities. With the old approach you 
just sat back in class, listened to the 
instructor and did various assignments, 
whereas here you actually have to get 
into the work. It helps you understand 
the work better. 

I took the course last year, but didn't 
finish it. I've learned quite a bit more 
this way than I did with the old 
approach. 

You don't have to keep at the pace 
of the class; you can go as rapidly as 
you want. You're not competing so 
much with the others as with yourself. 
You can't blame anybody but yourself 
if you fail. 

There are lots of opportunities for 
cheating, but after you've cheated for 
a while it gets to be a drag, so you stop. 

You're not competing with someone 
else; you can work at your own speed. 
If you get behind, no one can laugh 
at you. 

You can sluff off very easily, but that 
depends on yourself. If you do, you're 
hurting no one but yourself. 

I don't like the tapes at all; they're 
kind of boring, and I really don't get 
much out of them. I listen to them 
because he supplements the inform
ation in the book. 

Most of the tapes are sort cf mono
tonous, but I think you learn more 
this way than you do with the 
traditional approach. 

If you do cheat, you lose out, 
because you need to know what's in 
one chapter to do the next chapter. 
You're cheating yourself. 

educator. Students are also moti
vated to help one another. The 
organizational framework allows for 
acceleration enrichment and reme
dial work. 

Point Grey Secondary School in 
Vancouver has a population of about 
1,250 pupils, more than 85% being 
on academic programs. The school 
is partially semestered and runs on 
the basis of five instructional hours 
in a seven-day teaching cycle. The 
enrollment in accounting courses 
has shown a decline over the years. 

Last year, on an experimental 
basis, the Bookkeeping 11 program 
was semestered. During the first 
semester, I taught my course using 
the traditional approach. In the 
second semester, I gradually organ
ized the course into the personalized 
instruction and continuous progress 
form, on a trial basis. Apparently, 
good student reaction boosted en
rollment in Bookkeeping 11 by about 
40% in September 1971, even though 
bookkeeping is now offered as a 
full-year program. 

Encouraged by the student res
ponse, we decided to extend the 
experimental approach. 1 The experi
ment has been approved by the 
Vancouver School Board, which 
authorized a grant of $500. 

Class Organization 
It was necessary to get the stu-

1. The contribution, by McGraw-Hill Ryerson 
Ltd., of free textbooks for the Accounting 
12 Course is gratefully acknowledged. 

dents 'tuned in' to the philosophy of 
directed learning, self-responsibility, 
honesty, mature approach, the 
Glasser concepts of no failure, and 
mastery and relevance of the curri
culum. Every student was given 
detailed instruction in written form 
on program objectives, study pro
cedures, method of evaluation, 
course requirements and assignment 
sheets. The following excerpts will 
help explain the implementation 
techniques we employed: 

'Our accounting programme is 
different from other continuous pro
gress programmes. We have taped 
class instruction on every lesson. 
The length of a lesson varies from 

ten to thirty minutes. Therefore, we 
have directed learning, individual
ized instruction, and continuous 
progress. 

'The success of the programme 
for you depends on your active and 
sincere co-operation and self-dis
cipline. For most students it will be 
necessary to do two to three hours 
of homework every week. 

'Please follow the outlined Study 
Procedure for each topic: (1) Pre
view the topic; (2) Listen to the 
taped lessor.; (3) Consult the teacher 
if some point requires clarification; 
(4) Study the topic closely; (5) Do 
the assigned problems and self 
check with answer sheets; and (6) 
Write the test at the end of the 
chapter. 

'Evaluation is based upon a joint 
mark on: 
(1) Knowledge and Depth of Skill — 
A standing for achieving 907o or 
more on the first writing of the test; 
and B standing for achieving 80% 
or better. 
(2) Knowledge and Mature Ap
proach—A or B standing for prompt
ness with assignments, tests, and 
regular attendance, maintaining the 
Progress Diary and helping other 
students and keeping a record of 
help. 
The final standing is given on com
pletion of the course requirements. 
Otherwise, standing is rated as in
complete.' 

The students were also given the 
statement of program objectives, 
as follows: 

ACCOUNTING COURSE OBJECTIVES 

Objectives Methods of Instruction Methods of Evaluation Outcomes 

Knowledge 

of 

concepts 

1. Read the too ic 
2. Listen to the taped instruction 
3. Clarify with teacher/student 

any difficulties 
4. Re-read the topic, make brief 

notes 

1. Classroom attitude 
2. Effective use of class time 
3. Assignments 

4. Tests 

High degree 
of concepts 
and skills 

Depth 

Skill-Building 

5. Self-learning through doing 
assignments 

6. Teacher's or another student's 
help when needed 

7. At end of chapter, write 
test 

5. Self-checking of assignments 

6. Diary for the cycle 

7. Regular attendance 

Responsibility 

Maturing 

and Self-

confidence 

A student is expected to be 
scrupulously honest In doing the 
assignments and tests 

To get A standing a student must 
be willing to help other students 
in resolving their difficulties. 

Promptness with assignments and 
completion of tests 

1. Lack of 
frustration 

2. Continuous 
learning 

3. Relaxed class 
a'mosphere 

176 The BC TEACHER 



The following Behavior Measure
ment Instrument was developed: 

b. Three listening centers capable 
of accommodating 24 students 

ACCOUNTING COURSES - PROGRESS D I A R Y ^ t < t^J^^ { 

To ba handed in on the first day of every cycle ^ _ ljfn ^l 

Mark out of 20 j£}L _ 

N , ™ ^ . . . / ^ Cla« //S Block ^ Cycle 42. 

Hour 

t 

Date 
t9t/ 

Chap
i ter 

Summary of work done in scheduled Time Use of class time -
4 marks per period 

Homework 
(give details) 

/ /3 
it 

Read 7 "̂̂  / Tape <s 
Assignment f Check — 

'•'Jt 

/ V 

Read i ' iZ. Tape 
A. n| gnn>ant yS Check / 

3 l $ 

Read • 3 Tape v" 
A«lnnmnnt X Check 

Ai/i- •JiyUe.- 3 

-/ -/u-tt.^ 

y J7 
ii 

Read • 4- Taoe X 
Assiqnment is Check 3 

'Ai^b 2^**™' 

I$trc*4i.t**£t.' 

-/ ^**t*s 

S Zl 
» 

Henri X Tape. ..X 
Actignmnnt K Check _4£ 

HEl 
(natu 
towr 

.PSEC 
re, dur 
om, et 

TION 
ation, 
c.) %^ies 3 

/3"' .•?m*K^£<r'. 

IS 
t 20 

Total No. / / 
of hours..:? £2' %^ies 3 

/3"' .•?m*K^£<r'. 

^ .—— 

on three different lessons. 
c. One overhead projector. 
d. Answer sheets for all the assign
ments, on transparencies. 
e. Class lessons and flow charts 
developed on projection trans
parencies. 

2. Teacher Preparation 
a. Taped instruction on every 
topic. 
b. More than one evaluative test 
on each chapter. 
c. Answer sheets and work papers. 

3. Parent Volunteers 
a. To be responsible for clerical 
routines, such as preparation of 
transparencies, typing, stenciling 
and duplicating various tests and 
work papers. 
b. To assist in marking diaries and 
tests and in maintaining records. 
c. To assist in supervising class, 
distributing and collecting tests, 
and in checking assignments prior 
to writing of a test. 

4. Reporting to Parents 
A special report card, reproduced 

. below, has been developed for 
reporting to the parents. 
It is worth repeating that there 

are no conventional letter grades. A 
student has to demonstrate a high 

The Progress Diary is completed 
every day by a student and handed 
in for evaluation on the first day of 
each cycle. It may be noted that 
this is a comprehensive record of a 
pupil's work. It has space to show 
the work done in class time, help 
given to one another, homework 
record. Also, the student is required 
to self-evaluate his utilization of 
class time. The importance of this 
diary in developing a mature ap
proach cannot be over-emphasized, 
when it is noted that, in any given 
class period, all forms of learning 
activity, such as listening to a tape 
lesson, self-checking of assignments, 
writing of tests and teacher-student 
individualized instruction, are going 
on at one and the same time. 

Instructional Resources 

1. Equipment and Supplies 
a. Three cassette recorders. 

Name 

ACCOUNTING CONTINUOUS PROGRESS 

II 6 Class Course 8ryJkJ}itt,i^i«r 11 

The course emphasizes directed learning, self-responsibility, a high degree of mastery and no failure. 
It is organized on the basis of individualized instruction and continuous program. A student is given 
an A or B letter grade upon successful completion of the work. Aggregate letter grade is based upon 
performance and mature approach depending upon attendance, class work, attitude, helping others 
and work habits. 

Book One — Chapters 

1 2 3 4 5 6 9 10 11 12 13 14 

B\ff\/f\/9\/> 

Book Two - Chapters 

1 2 3 4 5 6 7 8 9 10 11 12 13 

1 II in IV 
Aggregate Letter 

Grade g 

Parent's Signature 

REMARKS: QiX^J fiiAjCcvr^Ai*-. MS ^ a i * - * * * * * ^ ' 
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Michele Simon started the course just recently. Although most of the other students are 
well ahead of her, she has no problems doing the course work Here she listens to a taped 
lesson while following along in her textbook. 

degree of mastery (80% or better) 
on regular tests before proceeding 
to the next unit of work. 

To make meaningful generaliza
tions on performance, the reader 
must note that in one semester pro

gram last year, the students passed 
seven chapters using a conventional 
letter grade system. 

Notes on Performance2 

1. Because of conti nuous evaluation, 
the performance for each pupil may 

BOOKKEEPING 11 — ENROLLMENT* 

Transferred In Transferred Out Net Enrollment 

September 9 — — 30 
November 20 2 3 29 
December 10 2 2 29 
December 22 — — 29 

•Accounting 12 enrollment has remained at 17 students. 

EVALUATION OF ACCOUNTING PROGRAM — 
INDIVIDUALIZED INSTRUCTION 

SEPTEMBER 9 - DECEMBER 22,1971 

(Instructional Hours — 50) 

CHAPTERS 

BOOKKEEPING 11 1 2 3 4 5 6 7 8 9 10 11 

Working: Nov. 20 0 3 3 3 10 8 1 1 
Working: Dec. 10 2 2 1 2 3 5 10 1 2 1 
Working: Dec. 22 2 1 1 2 4 6 5 1 1 1 1 

Advanced 
Text 

ACCOUNTING 12 7 8 9 10 11 12 13 14 1 2 3 

Working: Sept. 9 3 7 2 0 5 
Working: Nov. 20 0 1 0 0 7 4 3 1 
Working: Dec. 10 0 0 1 0 3 5 4 2 1 1 

Working: Dec'22 0 0 1 0 2 2 5 3 3 0 1 

change every teaching cycle. 
2. The analysis of the performance 
should indicate that this approach 
is effective both for achievement-
oriented bright students and for 
underachievers. The psychological 
fear of failing or underachieving as 
a result of absence is practically 
eliminated. 
3. These performance statistics are 
not strictly comparable to a normal 
marking system of A, B, C + , C, C—, 
D and E. Most students seem to 
perform better than under the tradi
tional system. The class is well-
oriented toward learning. 
4. Students arriving during the term 
can be integrated easily. 
Observations 
1. Teacher workload is greater than 
would be necessary in a traditional 
approach: programmed work sheets, 
taped lessons, answer sheets, mark
ing and evaluating the student—all 
has to be done outside class time. 
2. The successful operation of the 
program requires employment of 
paraprofessionals or parent-volun
teers. The Point Grey Parent-
Teacher Association was most help
ful in f inding eight parent-volun
teers, who come one morning or 
afternoon a week. These volunteers 
help with all my courses. This ap
proach demonstrates effective in
volvement of the community in the 
education of their children. 
3. The help given by volunteers frees 
the educator to personalize the in
structional process by making him
self available to every student for 
individualized help and direction. 
4. It takes patience and instruction 
to induct the students into the 
philosophy of this program. It takes 
time to develop understanding of 
Glasser's concept of a high degree 
of mastery, to learn to help one 
another, to develop a mature atti-
tude to learning. 
2. (a) The textbook for Bookkeeping 11 is 

Elements of Accounts — A Systems Ap
proach, by H. M. Kaluza. There are 14 
chapters. Each chapter is divided into 
three or four topics. The average length 
of a chapter is about 20 pages in the first 
six chapters and 34 pages in the next 
eight chapters. The advanced textbook, 
written by Kaluza, Leonard and Furneaux, 
has an average of 45 pages a chapter. 
There are 13 chapters with three or four 
topics in each. 
(b) Performance on each chapter is evalu
ated according to the standards outlined 
before. 
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Lor/ Fishman has /istenerf" to thu taped 
/csson and is now doiiiK f/u.' work assigned 
in (he textbook. II she runs into difficulty, 
she can get individual help from the teacher 
and/or listen to the taped lesson again. 

Mike Wong, shown here writing one of the 
tests, is well ahead of the rest oi the class, 
and will finish the course early. He intends 
lo spend the rest ot the time trying to 
computerize some aspects of the course. 
Doing so, he says.will test his understanding 
oi bookkeeping, and may also help other 
students learn the skills involved. 

Parent volunteers do such tasks as mimeo
graphing, filing, letter writing, distributing 
tests, and marking. In this photo Mrs. Cassir 
is duplicating one of the taped lessons so 
that more than one cassette may be used 
at a time. She says she enjoys the volunteer 
work, and that the things she and the other 
parents do tree Mr. Nath to give individual 
attention to students. 

• j . The teacher no longer wastes his 
t ime on petty d isc ip l inary matters. 
There is an atmosphere of learning 
in the class. .Students are relaxed. 
Very soon the students f ind out that 
it does not pay to waste t ime. Ibis 
is accompl ished by the s imple or
ganizat ional procedure of establ ish
ing a m in imum performance goal 
for each leach ing cyc le . 
(>. The presence of the teacher and 
the parent-volunteer helps to main-
la in the honor system. 

7. As soon as the requirements of 
the program have been satisfactori ly 
completed, the student is free lo 
pursue any other activity. 
8. General ly, student reaction is 
very favorable. N o one wants to go 
back to the tradit ional lecture-and-
chalkboard routine. However, some

t imes students f ind taped lessons 
boring, and occasional ly they short-
circuit learning procedures. 
9. The personal ized instruct ional 
approach has proved to be chal len
ging and rewarding. 

The use of such s imple devices as 
casse t t e reco rde rs and l i s t e n i n g 
cen te r s has d e m o n s t r a t e d tha t 
changes can be made in teaching 
pract ice in an ordinary c lassroom. 
The program can be further im
proved by using various audio-visual 
devices. 

The appl icat ion of this Personal
ized Instructional M o d e l provides 
one example that shows promise 
of being successful ly adapted to 
a variety of courses at any grade 
level. § 
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THE 
CANADIAN 
COLLEGE 
OF TEACHERS 

C . O l - L / : C / i . 

^TThe Canadian College of Teachers 
might appear, at first glance, to be 
an anachronism. An age that is typi
fied by struggling service clubs, 
failing church attendance, and grow
ing desire for independence seems 
to be the wrong time for such a 
'so.uare'organization. Yet the College 
continues to demonstrate steady 
growth from Newfoundland to 
British Columbia. How does this 
little known and relatively small 
organization survive? 

The College began as an offshoot 
of the Canadian Teachers' Federa
tion. The late 1950s saw executive 
members from across Canada begin
ning to discuss the need for individ
ual teachers to have a Canadian 
organization that would allow dis
cussion and study of education at 
the national level. Active participa
tion in the Canadian Teachers' 
Federation is limited largely to execu
tive members of provincial associa
tions; therefore a new organization 
was needed to fill the gap for teach
ers interested in a national view of 
education. 

A second reason for the creation 
of the College lay in the desire for 
a system that would recognize those 
teachers who had fully prepared 
themselves for the profession of 

STILL A GOOD IDEA! 
R. J. CARTER 

This year's president of the Canadian College 
of Teachers is Jim Carter, principal of Sentinel 
Secondary School in West Vancouver. In this 
article Jim discusses the unique place of the 
College in education, and previews the 1972 
annual meeting of the College, to be held 
in Vancouver. 
teaching. The 1950s saw a tremen
dous growth in the school popula
tion, which resulted in the entry 
into classrooms throughout Canada 
of many unqualified people. Need 
demanded that this happen, and 
provincial associations were power
less to oppose the trend. The College 
was seen as an organization that 
would be limited to those members 
who had completed full professional 
training. (What a difference a decade 
makesl Unemployed teachers have 
become part of our profession. In 
many cases they are fully qualified 
and unable to find work.) While 
this factor is not a significant one 
today, it is part of our history as a 
profession. 

Oi/t of the debate emerged the 
Canadian College of Teachers. On 
February 1, 1958 it was established 
as a learned society within the 
teaching profession in Canada. 

The objects of the College are: 
a) to serve as a learned society with
in the teaching profession; 
b) to encourage teachers' pro
fessional growth and improvement 
in academic standing; 
c) to provide a clearing-house for ths 
dissemination and evaluation of new 
ideas in education; 

d) to improve the quality of educa
tion in Canada. 

The founding members set up 
criteria for membership that would 
help to further the cause of the 
teaching profession. 

The candidate must: 
a) have a permanent teaching certi
ficate valid in a province of Canada; 
b) hold a degree from a university 
acceptable to the College; 
c) be in active service in teaching 
or in administration in the field of 
teaching, and under the employ of 
a Canadian authority; 
d) be, where circumstances permit, 
a member in good standing in the 
provincial or national professional 
organizations; and 
e) have made a distinctive contri
bution to educational, professional 
and community growth that has 
brought credit to the teaching pro
fession, by outstanding work in 
the classroom, or by professional 
leadership, or by additions to educa
tional literature. 

One of the great strengths of the 
College is the fact that it cuts across 
the educational barriers that often 
separate the various segments of 
our profession. All are welcome to 
belong as long as they meet the 

\ 
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criteria stated above. 
Too often we are locked into our 

own local associations, our own 
staffs or our professional associa
tions, as, for instance, the primary 
teachers, the mathematics teachers, 
the administrators or the college 
professors. Rareiy do we take the 
time or make the effort to step back 
and take the broader view of educa
tion that is so vital today. 

Teachers from private or public 
schools, teachers from preschool 
to post-graduate levels all mix at 
the conferences and meetings of 
the College. The broad view we get 
is vital to maintaining a reasonable 
perspective in face of the many 
pressures at the local level. 

The past few years have seen the 
College adopt an annual theme. The 
1970-71 theme covered the emerging 
threat of a separation between ad
ministration and teaching in educa
tion. Chapters across the country 
devoted at least one of their meet
ings to a study of the annual theme. 
The annual convention in Saskatoon 
summarized the findings of the 
College on this topic and 'kicked 
off the study theme for the 1971-72 
year. 

'The Education of Cultural Minor
ities in the Context of Canadian 
Unity' is an outgrowth of a sugges
tion by the Saskatoon chapter that 
we study the work of the Federation 
of Saskatchewan Indians. The theme 
was broadened to include all cultural 
minorities so that the topic would 
be of national interest. The question 
of Canadian unity was added in an 
effort to bring into the debate the 
degree of freedom we can allow 
minorities if we hope to survive as 
a nation. 

CharlieOvans, the BCTF's General 
Secretary, has already spoken to the 
Vancouver chapter on the topic; 
he challenged the whole idea on 
the grounds that we have failed 
to define the nature of the calling 
of teaching. He felt that if we are 
successful in this area, we may be 
able to forget about such questions 
of minorities because all,.will be 
looked after within the broad frame
work. 

The theme suggested for the 1972-
73 study year is 'Schools—Are They 
Necessary?' Introduced by Ivan 

lllich a few years ago, this idea 
becomes increasingly important as 
a host of alternative educational 
systems springs up and more and 
more students fail to find a pot of 
gold at the end of their studies. A 
fundamental re-examination of the 
structures and goals of our educa
tional system seems to be a subject 
of great interest. 

The College produces an annual 
publication that summarizes the 
work of the chapters on the annual 
theme and includes the papers pre
sented at the Annual General Meet
ing. This publication, which focuses 
upon a Canadian educational view
point and which draws opinion from 
across our country, has become 
increasingly popular over the years. 
Three newsletters provide the mem
bership with up-to-date information 
and articles about the College and 
the chapters. Members are invited 
to submit articles to either the publi
cation or the newsletter. 

The 1972 Annual General Meet
ing has been set for July 5 to 8 in 
Vancouver. The Vancouver chapter 
will be hosting from 150 to 200 
delegates from across Canada. 
Charles Dick, president of the Van
couver chapter, will be handling 
all arrangements relating to the 
content of the A G M , while Graham 
MacKinnon, past president of the 
Vancouver chapter, will be handl
ing all the physical arrangements. 

These co-chairmen have been 
working for over a year to make 
this the most successful A G M in the 
history of the Canadian College of 
Teachers. Many other local members 
of the College have been heading 
up committees on finance, hosting, 
tours, entertainment and accommo
dation. 

There are currently three chapters 
of the Canadian College of Teachers 
in British Columbia: Vancouver, 
Fraser Valley and Victoria. While 
it is not necessary for a member of 
the College to belong to a local 
chapter, it is through chapter mem
bership that our most effective work 
and sharing is done. 

A number of individual members 
in the Victoria area decided last 
summer, under the leadership of 
Greg Cook, to establish a chapter 
so that the full benefits of member

ship could be realized. The Victoria 
chapter was established during the 
fall and now a nucleus of active 
members is seeking to involve a 
greater number of teachers in the 
area to provide a larger base for 
their operations. 

Growth of the College is not 
limited to B.C. A new chapter was 
formed in Corner Brook, Newfound
land at about the same time as the 
Victoria chapter was established. 
New chapters are proposed for 
Calgary, Regina, Brandon, London, 
Lennoxville and Amherst, Nova 
Scotia. This growth and optimism 
in the College seems to support the 
theory that many teachers feel the 
need for communication on issues 
beyond the daily problems they 
face. 

What is the basic attachment to 
such an idealistic organization? As 
with most human groups, a crucial 
factor is the social aspect. The 
opportunity to form friendships with 
people from other fields in educa
tion is most rewarding. This, com
bined with ihe sharing of ideas on 
topics of mutual concern, is a satis
factory reason for being. 

The number of meetings held in 
a year is generally limited to three 
or four. The tempo of the meetings 
is stimulating, vet not filled with 
the jockeying for position so pre
valent in many meetings dealing 
with money or negotiations. The 
most popular form of meeting is a 
dinner followed by an address or a 
visitation. This combination of 
social, professional and educational 
goals seems to lift our members out 
of the limited thinking we so often 
practise. 

The College is trying to expand 
its membership. If you qualify, and 
if you live in the vicinity of one of 
the existing chapters, why don't you 
contact one of the following for 
information about the next meeting 
of -he chapter? I'm sure you would 
be most welcome. In Vancouver, 
the person to contact is C. W. Dick 
(#703-5926 Tisdall Street, Van
couver 13); in Victoria, it's Greg 
Cook (1091 Laburnum Road, Vic
toria), and for the Fraser Valley, it's 
H. D. McTaggart (Box 1, Murray-
ville). § 

FEBRUARY 1972 181 



GRETA N E L S O N 

Mrs. Nelson is a school counsellor 
in the West Vancouver school system. 

fShe was so bright and pretty, she 
sparkled like a decoration. Black, 
thick bouncy hair, heavy brows, 
eyes that changed emotions easily 
and often. 

A readiness to laugh. 
And when she wore the full short 

dress that hung from an Empire 
waistline, her long legs seemed to 
hang from the hemline, in two slim, 
shapely supports, vulnerable. Hair 
pulled back from the olive-skinned 
face by a chiffon kerchief, its color 
lost in the sheen of hair. 

She was thin, and had no appetite, 
and kept looking at her sandwiches 
at noon, not wanting to eat them. 

But tough! You would think she 
would be beaten down by the jug
gernaut of teaching her first year. 
And she was beaten down, but in 
the very moment of her defeats, she 
would raise her head again in a kind 
of defiance that took real strength. 
I don't know where she refueled that 
strength. 

She looked childlike, but was very 
strong. 

Sometimes, when she'd been 
teaching, and, by some miracle, the 
kids would be listening, she'd stand 
outside of herself, and look on, 
laughing. 

'For God's sake, Jenny, listen to 
yourself!' 

Accountability is a two-
what we do, but the syi 
what it does to people, 
and de-humanizing thai 

It was the old conflict between 
being the person a teacher is sup
posed to be and the person you 
really are. Really, it was impossible 
to be yourself with such a gang of 
them in the room for just one hour 
each at a time. 

The racket was incredible. 
Boots banging, books slamming 

on desks, desks shoved around, win
dows opened and closed, voices in 
recurring crescendo: a maelstrom of 
noise that assaulted, battered at the 
psyche. 

Get them fairly quiet. Take attend
ance. 

And even that interruption occas
ioned more racket; most of it cheer
ful, but the sum total of it shaving 
the facade of her control to the point 
of panic that it would all go. 

Five hours of this each day; no 
let-up except noon; every hour, 
ready or not, here they come! 

Just-simply-too-many-bodies . . . 
204 of them. 

Uncarpeted floors. Desk legs that 
scrunched over sandy floors. 

The kids got tired too . . . there 
was no time to get to know them as 
people. Everybody snapped by three 
o'clock. 

Blessed three o'clock, when one 
picked oneself up, dusted oneself 
off, and limped home to apply 
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•way street. Certainly we must answer for 
stem we work in must be held accountable for 
Here is a moving account of how traumatic 
t first year of teaching can be. 

> patches and try to re-integrate be-
f, fore the 8:30 onslaught next day. 

Never quite ready. 
Never quite gathered together. 
Like being hit by a car, and, on 

getting up dazed, being hit again. 
i And again. 

1 Sometimes there was a staff meet-
| ing after school that robbed her of 
f; some of her bittersweet precious 
k time between the daily onslaughts. 
£ At the meetings, the principal, 
*: looking well-scrubbed, held forth on 
si what was happening, what had hap-
| pened, and what was going to hap-
4| pen, like a lesson in grammar. 
l\ Principals are adamant about giv-
i-:! ing information they have already 
|ri mimeo'd to give teachers. 
y, 'Attendance sheets have not been 
% coming in regularly. People are wan-
ji dering around in the halls without 
% pink slips. Will teachers please be 
s at their doors at five minutes to the 
I bell to catch those who run in the 
f halls? Fill in your end-of-the-month 
j?; form before you leave today. Do it 
H this way . . . It's important that we 
| all work together and make this a 
fl better than average year. Any quest-
| ions?' 

J9 She could have shot any that 
| asked. 
if 'Could the bell system be ad-
"\ 
S -
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vanced one minute? I have an elec
tric watch and it puts me off to have 
the bell go late . . .' 

Involved discussion regarding the 
bell. 

'When did you want the summar
ies in?' 

Long re-explanation. 
Then all received the mimeo

graphed material of what had just 
been given orally. 

At five she staggered home 
through rush hour traffic. 

'What to get for supper? Some
thing fast . . .' 

She stood for one long moment 
before unlocking the high-rise front 
door, looking over the Inlet that 
burned with late autumn sunset fires. 
The forest of the park was black 
against the brilliant sky. A ferry 
sailed like a swan under the bridge, 
lights twinkling wanly in the early 
evening. 

Time to breathe, here. Silence to 
think. Rough concrete wall, sensate 
under reflective hands. 

Shift, Jenny. From high gear, down 
to second, down to first: a con
scious act. 

Blessed evening hours . . . no 
work till after supper . . . a promise. 

A slice of living to savor. Two 
hours. 

She unlocked her door. § 



SCIENCE FOR 
THE MENTALLY HANDICAPPED 

DONALD R. DAUGS 

iJYes, science for the educable ment
ally handicapped! Not watered down 
existing elementary programs, but a 
new, original, exciting program 
called Me Now, a product of Bio
logical Science Curriculum Study. 

BSCS now has biology materials 
in approximately 60 nations, and 
as a proven producer of workable 
curricula, has been recipient of more 
than a million dollars to develop 
science materials for the mentally 
handicapped. 

Early in 1969 plans and objectives 
for the first stage of the project were 
made. This stage involved both bio
logists and special educators. Then, 
in the summer of 1970, eight writers 
produced materials that were tested 
in classrooms during the 1970-71 
school year. These materials were 
revised slightly and are now avail
able from Hubbard Scientific Com-

Dr. Daugs is an assistant professor in 
the Faculty of Education, University 
of Victoria. 
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pany, Northbrook, Illinois. 
The basic philosophy of the Me 

Now project centers on the theme 
that all children are entitled to equal 
opportunity for self-development to 
the fullest extent of their individual 
physical, mental and emotional cap
acities. Needs and abilities of child
ren with mental handicaps dictated 
that the instructional programs be 
designed to meet these needs. Me 
Now was aimed at the 11- to 13-
year-old population of EMR (edu
cable mentally retarded) pupils. 

As inappropriateand/or unreliable 
as IQs and mental ages may be, they 
appear at present to constitute the 
best available descriptors of the gen
eral target populations. For the EMR 
11 to 13 age group descriptors were 
an IQ range of 50 to 80 and a mental 
age of from 6 to 9 years. Vocabu
lary, concept level and coverage of 
conceptual detail were planned to 
approximate the above descriptors. 

Learning experiences were de

signed so that handicapped children 
achieve both mastery of useful con
cepts and a sense of personal satis
faction with the learning experience. 
It was assumed that what the pupil 
eventually contributes to society is a 
function of what we educators pro
vide as interventions and improve
ments upon their usual experiences. 

Genera/ Objectives for ME NOW 
• To help the mentally handicapped 
child develop interests, skills and 
positive attitudes through ex
periences with scientific, especially 
biological, concepts. 
• To provide the mentally handi
capped child with challenging 
intellectual activity at a level com
mensurate with his ability to respond 
effectively. 
• To aid.uhe child in establishing 
acceptable competence in and func
tional modes of living through 
heightened observation, a well de
veloped curiosity, an increased 
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Several centers on Vancouver 
Island are proving that learning 
experiences can be designed to 
allow handicapped students to 
master concepts and gain a sense 
of personal satisfaction by doing so. 

measure of self-confidence, and a 
sense of responsibility to and for 
his environment. 
• To contribute to the development 
in the child of a higher level of social 
maturity and emotional stability that 
can lead to increased vocational 
proficiency, realistic self-concept, 
creative self-expression, and more 
effective assimilation into the com
munity. 
• To develop; in the child a know
ledge of himself in relation to his 
environment along with a tendency 
to apply this knowledge to the tasks 
of everyday living. 
• To contribute to increased know
ledge about thelearning character
istics and limitations of the educable 
mentally handicapped pupil, and 
about effective strategies for in
struction. 

Workshops are being held in a 
number of school districts on Van
couver Island to acquaint special 

•education teachers with the Me Now 

materials and to provide specific 
direction in use of inquiry strategies 
in the teaching of science concepts. 
The instructional approach is activ
ity centered and is structured to pro
vide a constant stimulus to curiosity. 
Inquiry technique is used through
out, involving observing, describing, 
identifying, comparing, association, 
inferring, applying and predicting. 

These techniques have proven 
very successful with EMR pupils. I 
am convinced that these children 
learn better when inquiry techniques 
are used. Too often the ability and/ 
or potential of mentally retarded 
children is underestimated. By nega
tively characterizing the mentally 
retarded we set limits on progress. 
We tend to get from children what 
we expect from them. Writers of the 
Me Now materials had great expect
ations. 

The reaction of special education 
teachers to these materials has been 

uniformly one of acclaim. Although 
price is high for the total package, 
the informed teacher can use the 
program by ordering teachers' 
manuals, slides, student worksheets 
and posters, and obtaining science 
equipment from school district 
sources. The human torso listed with 
materials is not required. 

Initial focus was on the following 
content areas: 
Unit I Digestion and Circulation 
Unit II Respiration and Excretion 
Unit III Movement, Support and 

Sensory Mechanisms 
Unit IV Growth and Development 

This is being followed by material 
written during the summer of 1971 
entitled Me and My Environment. 
The target age for these materials is 
the 13- to 15-year-old group. The 
focus will be on environmental com
ponents important to these young 
people. Extended plans call for 
science materials for the mentally 
handicapped ages 6 through 19. § 
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he educational issue 
of the 1 s will be 

NEIL D. HORNE 

HMuch has been written in recent 
years about the student protest or 
student power movement. Writers 
for most of the major publications 
have dealt with the issue at length, 
while every secondary school ad
ministrator in the country has felt 
at least some repercussions of the 
movement. 

The trend is likely to continue, 
and I am sure that the writers that 
have dubbed this the issue of the 
70s are probably correct. I should 
like to play the role of prophet, 
however, and suggest that this cur
rent movement will give way during 
the 1980s to a more intense and a 
much more solidly based move
ment that will demand and receive 
more than token recognition that 
basic human rights exist for students 
as well as other citizens of the na
tion. 

We must view the current move-

The author is a member of the staff 
of Vancouver's Sir Charles Tupper 
Secondary School. 

ment in our secondary schools, col
leges and universities as one still 
in the embryo stage. The principal 
advocates tend to be the vocal-
reactionaries, while what I call the 
intellectual-analysts are still in the 
background. This is important be
cause it is this second group from 
which I see human rights movement 
growing. 

Currently the problems that exist 
are not being analyzed carefully, 
but rather emphasis is being placed 
on the situations and centered on 
the allocation of decision-making 
powers within the school and with
in the school system. The issues of 
real concern to students, however, 
do not in fact involve matters of 
the nature that students are being 
granted any decision-making rights 
in even our more 'progressive' in
stitutions; rather, the issues of real 
concern involve matters that are 
basic violations of some of the most 
frequently stated human rights. This 
fact should force the school to ques

tion the matter not only on a moral 
level, but also on the educational 
level. 

In an article in Saturday Review 
(May 22, 1971), Nat Hentoff sum
marized the student movement in 
the U.S.A. toward the attainment of 
full constitutional rights. He quoted 
Ed McManus of the American Civil 
Liberties Union as saying that the 
great majority of schools have a 
habitual, although not vicious, dis
regard for civil liberties. He sug
gested that they simply do not per
ceive civil liberties as an issue. 

The Hentoff article is an excellent 
resume of the key court decisions 
in the United States. The impor
tance and the far-reaching magni
tude of these decisions should make 
it 'must' reading for every educator. 
The writer believes that the courts 
are showing increased awareness of 
the lack of basic constitutional rights 
for yet another large segment of the 
American population and are render
ing favorable decisions—from a stu-
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dent's point of view—on questions 
concerning the guarantees of free
dom of speech and assembly, pro
tection from invasion of privacy, 
and due process of the law. Indeed, 
the most recent development has 
involved the awarding of damages 
to a student in Florida who was in
volved in a constitutional rights case. 

The question of basic human 
rights is obviously not confined to 
the United States. In 1948 the United 
Nations Genera! Assembly pre
sented the Universal Declaration of 
Human Rights as a common stan
dard of achievement for all peoples 
and all nations and stating such 
basic concepts as the equality of 
all men; the rights of liberty and 
security of person; the rights of 
equal recognition before the law, 
protection of the law and effective 
remedy from the law; and the rights 
of freedom of opinion and expres
sion and peaceful assembly and 
association. This basic statement 
was localized in 1960 with the pass-
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age of the Canadian Bill of Rights, 
which recognized and declared that 
there have existed and shall con
tinue to exist certain human rights 
and fundamental freedoms that were 
indeed in accordance with those of 
the United Nations Declaration. 

The problem, however, lies in the 
legal question. I have attempted to 
refer to these rights as 'constitu
tional rights' when referring to the 
American situation and to 'human 
rights' in the Canadian context. The 
reason is simple; we in Canada have 
few, if any, 'constitutional rights,' 
that is, rights that are guaranteed 
by a constitution. Prime Minister 
Trudeau has noted that no Canadian 
has the benefit of such a constitu
tional protection as exists in dozens 
of other countries. Canadians are 
not afforded any guarantees of fund
amental rights that limit govern
ment power, or possess a large mea
sure of permanence. The actual 
question of the constitutional posi
tion of basic human rights in Canada 
is one of legal conjecture, although 

none of the many interpretations 
have been given judicial approval 
by the Supreme Court of Canada. 

I take the position, however, that 
the student within our system is not 
concerned with the legal or con
stitutional question involved. Either 
he has certain basic rights or he has 
not. 

In a more refined context, it be
comes a question of whether rights 
that are the result of natural law 
can be taken away by positive law; 
and it is to a question like this that 
the courts are willing to turn. The 
educational fraternity, I suggest, has 
concerned itself little with the issue 
and as a result will react with some 
surprise should any human rights 
cases go to court in this country. 

To illustrate this point, I should 
like to review the legislated pro
cedure for the removal of a student 
from school. 

The principal, before he can pro
ceed with a suspension or expulsion, 
must have given the student due 
warning, recorded the date of the 
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warning and informed the parents 
in writing, sent a copy of the letter 
to the district superintendent of 
schools, attempted to interview the 
parents at the school, and awaited 
some attempt at reformation on the 
part of the student. There being no 
such reformation, he can send a 
recommendation for action to the 
school board. On receipt of the prin
cipal's report the board will order 
the district superintendent to investi
gate the case and report back to the 
board, which will order a suspension 
or expulsion if the report shows 
persistent disobedience or addiction 
to a vice or harmful practice, this 
removal order remaining in effect 
until assurance of reform is received. 

The success of an action involving 
due process, according to |ohn 
Stanton of the B.C. Civil Liberties 
Association, would be doubtful be
cause of the previously noted lack 
of any guarantee that a person in 
Canada, student or otherwise, has 
the right to due process. Whereas 
the American courts have had to 
face questions as basic as whether 
a student is a 'constitutional per
son,' we are faced with this even 
more basic question. 

The point should be obvious, how
ever, and must not become lost in 
the legal question. This is but one 
example and involves but one area, 
due process. We could extend the 
list to pages by looking at questions 

The legal and the constitutional limitations of basic 
human rights that are the lot of all Canadians are 

no longer being accepted . . . Students are not going to 
allow us to sit idly by, with respect to safeguarding 

some basic rights for them. 

In the case of a student 15 years 
of age or older, the same procedure 
may be followed if the joint report 
of the district superintendent and 
principal shows failure to apply him
self to his studies or to comply with 
the school's rules and regulations. 

Without treating the basic ques
tion of the failure of many school 
boards and school administrators to 
follow the steps prescribed in the 
Public Schools Act for the expulsion 
or suspension of students, or basic 
merit of the law as it stands, I should 
like to look at the question as it 
relates to the human rights issue, 
especially in this example, with re
gard to due process of the law. 

It is obvious immediately that 
there is no provision in the Public 
Schools Act for a judicial hearing, at 
any level, of the student's case. The 
Lieutenant-Governor in Council is 
designated as a Court of Appeal in 
all cases that involve the Public 
Schools Act, but people proceeding 
with a non-contractual action 
against a school board are limited 
to action within six months of the 
incident and they must wait four 
months after notifying the board in 
writing of their intention to proceed 
with an action. 
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concerning rights of privacy, as
sembly, free speech (involving stu
dent assemblies and publications), 
search of person and lockers, dis
closure of material from student 
files, dress regulations, Bible read
ings, corporal punishment, deten
tions and many, many more. 

I am not, however, suggesting a 
concern with investigation of prac
tices per se as much as a review of 
the procedures for handling the 
practices and a review of the philo
sophical base of such practices in 
the context of human rights. This 
is basic to the student power vs 
human rights question to which I 
made reference in my introduction. 
For example, the initial question 
should not be whether or not a stu
dent should receive corporal punish
ment, but rather whether or not a 
student is given the basic procedural 
guarantees contained in the concept 
of due process, which we relay as 
part of our culture and system in 
many a lesson. 

I suggest that it is to these ques-
tionsthat students are rapidly moving 
and educators are not. Illustratively 
and ironically, the 1968 anniversary 
of the passing of the UN Declaration 
was celebrated in B.C. by establish
ing a Commission for the Interna

tional Year for Human Rights and 
each investigation committee within 
the group took as its terms of ref
erence the discovery of the extent 
to which there were specific in
stances of denials of rights. 

The education committee selec
ted five concerns: equal and effec
tive access to education by all, 
education re citizenship, education 
re human rights, research re citizen
ship, and Indian and Eskimo educa
tion. Is any comment needed? 

I can only suggest, in conclusion, 
that the legal and the constitutional 
limitations of basic human rights 
that are the lot of all Canadians are 
no longer being accepted. Nine of 
our provinces have legislation deal
ing with the protection of some 
human rights. Labor unions and pro
fessional organizations are building 
guarantees into their negotiated 
contracts. Courts have broadened 
their interpretations and have even 
looked to cases in the United States 
for precedent. I suggest, also, that 
students are not going to allow us 
to sit idly by, with respect to safe
guarding some basic rights for them. 

Recognize Basic Student Rights 

A recent issue of the OSSTF's 
Bulletin contains the suggestion that 
secondary school administrators 
must recognize basic student rights, 
since these rights are based on cer
tain fundamental principles that 
prevent the use of administrative 
discretion biased toward eliminating 
legitimate controversy and legiti
mate freedom. It is suggested, also, 
that a recognition of freedom im
plies the right to make mistakes and 
that students should therefore be 
allowed to act in ways that are pre
dictably unwise, so long as the con
sequences of their acts are not 
dangerous to life or property and 
do not seriously disrupt the aca
demic process; that students have 
the right to live under the rule of 
law rather than the rule of person
ality; and that the deviation from 
the opinions and standards deemed 
desirable by the faculty is not, ipso 
facto, a danger to the educational 
process. 

We can easily foresee the rising 
tide. How can we prevent the 
flood? § 
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ow a 
igh Schoo 
Cured its 
English 

Hang-up 

IJSaid the linebacker to his roomie: 
'The dean says I gotta take a foreign 
language this semester . . . so he 
signed me up for English Comp One.' 

That gag goes back years to the 
'College Humor' era. Today it is more 
tragic than funny. Football players 
fare no worse academically than 
engineering, science or economics 
students. 

In this 'now' society geared to the 
i nstant entertai nment of psychedeli c 
electronics, teenagers often find 
reading a chore—not a delight. 
Writing is a penalty rather than a 
challenge. Some even fear that basic 
vocal communication is threatened. 

Many think television is the 
opiate. Others blame everything 
from loosening morals to electric 
guitars. 

Most students and many teachers 
are convinced, however, that the 
fault lies in compulsory, outdated 
educational methods that ignore 
their needs and desires. 

One of the few schools that has 
challenged this problem success
fully is Bellefonte Senior High in 
central Pennsylvania. In an experi
mental program aided by Title III 
federal funds, Bellefonte has made 
the scene by giving its students a 
bona fide voice in what is for many 
the grimmest of all subjects—high 
school English. 

Most secondary school English 
systems are grammatical treadmills 
that grate the senses of the most 
eager students. For those less aca
demically inclined, the subject-
predicate syndrome is a kind of 

CLIFFORD DENTON 

This article is reprinted with permission from 
Pennsylvania Education, published fay Penn
sylvania's Department of Public Instruction. 
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Chinese water torture. Most edu
cators admit the need for change. 
But how? 

Through the perseverance of its 
young principal, M. Richard Wol
ford, and nine-member English De
partment, Bellefonte has radically 
changed traditional English teaching 
methods and has produced a pro
gram worth national attention. 

h unique feature of the program 
is the 'independent' course. In 
effect, it is an open course where 
the student can choose any sub
ject he wants — even a hobby — 
and convert it into an English 
study. 

Though there were harbingers of 
a general decline in English studies, 
Wolford says he was triggered into 
action by a shocking statistic. 'Fully 
60 percent of the senior class 
couldn't score above the 10th grade 
level in a nationally-recognized 
reading test,' he recalls. 

The national average was even 
worse—closer to the ninth grade 
level—but this offered little conso
lation to Wolford and his English 
Department head, John S. Dubbs. 

Bellefonte Senior High School 
has about 900 pupils including 200 
voc tech students. Wolford and 
Dubbs noticed that slow students, 
more or less segregated from other 
pupils, were shuffling into class 
sullenly with a teach-us-if-you-can 
attitude. 

By contrast, the elite honor stu
dents had formed confident cliques 
and apparently were striving harder 
for points than knowledge. The aver
age student was caught in the cross
fire. 

Teachers as well as students were 
shackled by the monotonous com
position and literature courses strung 
out in a fixed three-year high school 
English program. 

At faculty meetings, Dubbs in
sisted, 'We've got to get the kids 
interested/give them motivation — 
that's our biggest problem.' 

It was decided finally to toss out 
the traditional program and let the 
students decide for themselves what 
they should learn—up to a point. 

The new program, now in its 
second year, offers in place of 
English 10, 11 and 12 a selection of 

some 60 courses geared to English 
requirements. At a semester's begin
ning, students choose individually 
the courses they'd like to study. 
They can pick from such topics as 
radio-television journalism, Shake
speare, logic, semantics, literature 
of thecidolescent years, speech, con
temporary novels, research paper 
writing and literature of the Ameri
can West. There is even a course 
called O native Dramatics offered, 
as the pi 'gram notes, 'to find out 
whether you're likely to become a 
famous movie star.' 

Not all 60 courses are actually 
taught. Students must list alterna
tives. The most frequently chosen — 
nearly 40 courses—are listed on the 
official program. Dubbs notes that 
a course may be in one year and out 
the next. 'Last year, we offered a 
course on Thomas Hardy,' he says, 
'and only two students asked for it. 
We couldn't put it on the program. 
This year several kids have requested 
it and we are teaching it.' 

Each course lasts six weeks and a 
student must take at least three 
courses per semester. Some elect to 
take more. The one hard and fast 
rule is that all students must take, 
sometime during their three years 
in senior high school, at least one 
reading, one writing and one speak
ing course; 

Dubbs and his colleagues offer 
careful guidance that helps students 
select courses to meet their indiv
idual needs. 

There are no snap courses, nor 
any escape for the unlearned. 'Vir
tually every course—whether it's 
geared to writing, debates, logic or 
dramatics—will soon reveal any in
herent weaknesses in basic gram
mar,' Dubbs says. The teacher can 
interweave corrective guidance into 
any course individually or for the 
class as a whole. 

'No course is a total loss to any 
student,' Dubbs declares. 'What he 
may lack in knowledge he makes 
up in interest—at least awareness. 
And he will take steps to improve 
his skills.' 

The six-week course allows stu
dents to aim at short term goals. 
The system also provides motiva
tion toward better grades. 

Under the old method, students 

bogged down in one area often 
threw up their hands for the entire 
semester. Now, each six-week course 
carries equal weight. If a student 
fails one (which he must make up), 
he can still salvage a passing grade 
for the semester by doing well in 
the other two required courses. 

Another unique feature of the 
program is the 'independent' course. 
In effect, it is an open course where 
the student can choose any subject 
he wants—even a hobby—and con
vert it into an English study. One 
photography enthusiast is working 
on a thesis about the Polaroid 
camera. Another student, a Vietnam 
veteran, is studying existential phil
osophy, which requires heavy 
writing. A mathematics paper is be
ing prepared by a third student. 

Though these courses are optional 
— usually requested by pupils who 
want to make the most of a study 
period—they have great potential 
in becoming part of formal English 
curricula. Wolford believes they may 
be the answer to a great problem in 
the technical world, which is clam
oring for writers who can decipher 
scientific jargon that many industrial 
executives and government officials 
can't understand. 

In any analysis, most important 
is what the students themselves 
think of the new program. 

Sandy Chubb, a pretty 17-year-old 
senior, likes best the variety of 
courses offered—and the fact that 
she can choose her own destiny in 
English studies. 'Frankly, I never 
cared for reading/ she says, 'but I 
selected a course on the novel my
self. This has aroused my interest 
in books. I'd rather read a good book 
now than watch television.' 

Sandy also thinks the series of 
six-week courses in a semester gives 
students an opportunity to meet 
more students. Because all students 
now study side by side with honor 
roll students, Sandy feels that lazy 
students or those less gifted aca
demically try harder. 

Another senior, Roy Wilkinson, 
18, says the new program has given 
him the chance to pick the courses 
he knows will help him in college. 
'I only wish,' he laments, 'that I had 
taken more writing courses earlier 
because I find now that college re-
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quires a lot of themes and term 
papers.' 

Of all the courses offered this 
semester, Roy thinks mythology is 
the most fascinating. 

Roy says the most beneficial are 
those dealing with Shakespeare. 
'I've learned to apply Shakespeare's 
understanding of the human mind 
to everyday life,' he said. 

Even more remarkable is the en
thusiasm shown by the teachers. 
Some were outspokenly skeptical 
when the program began. 

Teachers now have the chance to 
teach courses that they are particu
larly interested in. Mrs. Carol 
McClure, whose pet subject is logic, 
teaches all the logic courses. 'Be
cause the program permits teachers 
to work in their personal interest 
areas, we do a much better job—and 
we derive more satisfaction from 
teaching,' Mrs. McClure says. 

Dubbs is truly a soldier of Shake
speare and he would gladly spend 
the rest of his years fuming with 
Macbeth or sighing with Juliet. 
Dubbs has been teaching in the 
Bellefonte school district for 35 
years and is due to retire this year. 
He could easily have ridden out his 
tenure on the established system, 
yet he is the new program's most 
ardent supporter. His craggy appear
ance belies a sincere, encouraging 
approach. 

Dubbs is also convinced that his 
colleagues are more disciplined now 
because they must carefully pack
age a required amount of material 
into a tightly-knit six-week course. 

Under the old program, teachers 
were prone to let subject areas 
straggle past their allotted time. 
Often they never caught up, or at 
best were forced to ram material 
through the semester's closing 
weeks. 

Wolford believes Bellefonte's En
glish program could be easily adap
ted by any school. He cautions, 
however, that without proper staff 
it could be a failure. 

'You must have paraprofessionals 
and clerical assistance, and a staff 
of teachers that can offer the flex
ibility in classes that students 
demand. 

'Without help from the federal 
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government, we never would have 
made i';,' Wolford says. Ho credits 
the advice, assistance and devotion 
of Mendelssohn Hoxie, the director 
of Title III (Elementary and Second
ary Education Act of 1965) for Center 
Region J, which includes Bellefonte. 

Bellefonte received a grant of 
nearly $100,000 to operate its new 
English program over a three-year 
period. The first year—the most 
costly—totaled $38,942 and covered 
the salaries of one additional teach
er, a part-time pupil program ad
viser, two teacher aides, the purchase 
of audio-visual equipment (TV re
ceivers, radios, tape recorder) and 
instructional materials such as news
papers, magazines and paperback 
books. 

Under the Title III agreement, 
Bellefonte's school board will allot 
funds to continue the program when 
federal funding ends, assuming the 
program is successful. 

So far, Bellefonte can bask in the 
results of its experiment. Pupils ex
posed to the program have scored 
considerably higher on their college 
boards than students under the old 
program. Wolford rightfully boasts 
of significant improvement in ver
bal scores—the direct benefit from 
English courses that have greatly 
strengthened the average student's 
ability and skill in comprehension. 

In the past school year, library at
tendance and book circulation has 
risen 20 percent; circulation of 
magazines has soared nearly 100 
percent. There has been a marked 
increase in the demand for non-
fiction books. 

The United States Office of Edu
cation recently notified Bellefonte 
School District Superintendent Dr. 
K. rred Mauger that the high school's 
English program has been selected 
as an outstanding example and will 
be included in the annual Title 111 
report to Congress. 

Dr. Mauger says, 'It has not been 
easy for members of the English de
partment to erase teaching habits 
developed over many years and 
adapt new methods, new proce
dures, new ideas and mold them 
into a refreshing, extensive and 
wonderful experience. 

'The students of the Bellefonte 
Area High School have accepted 

this new program very rapidly and 
for the most part are pleased with 
the results. 

'Already, within other academic 
departments of the high school, 
teachers are examining their pro
grams to see if similar revisions can 
be made.' 

Educators outside the Bellefonte 
system speak glowingly of the new 
program. Edward Fagan, professor 
of education at Penn State, says 
Bellefonte's program has 'potential 
for changing national designs for 
teaching secondary English,' and 
will likely 'become a prototype for 
cracking the husks of old rhetoric 
which for years have contributed to 
the identification of English as the 
most hated subject in the secondary 
school curriculum.' 

COUMSEIOR 
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"But don't you tea? When you grow up, you 
can't just be happy. You have to do lomettilngt" 

John Withal!, head of the depart
ment of secondary education at the 
University of Pennsylvania, de
scribes the project as 'carefully de
veloped, lucidly set forth and 
adequately documented,'which has 
'emerged from the teachers' and 
their supervisors' needs and con
cern.' 

Ben Berner, who is with the 
division of evaluation in the De
partment of Education's Title III 
bureau that administers funds, cites 
Bellefonte's program as a 'conscious 
attempt to bridge the gap in stu
dent-to-student relationships created 
by tracking into voc tech, business 
and college prep groups.' 

He aptly terms the project a 
uniquely successful 'avant garde 
activity in a conservative area.' § 
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UDid you know that you could make 
a full-color transparency from a 
magazine picture in ten minutes, 
and for less than a dime? 

The technique is commonly called 
'color lifting.' The materials you 
need are a clay-based magazine, 
self-adhesive transparent plastic, a 
soup spoon, warm water and soap 
(or dishwashing detergent) in a pan, 
a sponge. 

'How can I tell which is a clay-
based magazine?' you ask. Many of 
Fig. 7 

the popular magazines — Time, 
Life, Macleans, Parent, National 
Geographic, Playboy, and so on — 
are clay-based. This means that the 
printing inks do not permeate the 
paper, but are, in fact, deposited on 
top of a layer of clay. To see whether 
or not a magazine is clay-based, 
just rub a page with a wet finger. If 
the picture or printing comes off, 
the magazine is most likely clay-
based. 

The self-adhesive transparent 

plastic material can be purchased 
from local department stores. For 
example, I bought an 18" x 9' roll of 
MacTac from Woolco for $1 .29 . 
Similar material is available from 
distributors of educational materials 
at 25<f for an tVk" x 1 1 " sheet. 

The procedure is as follows: 
1. Cut the MacTac to the approxi
mate size of the picture. 
2. Peel the backing material from 
the MacTac and lay it on a flat sur
face; adhesive side up, of course. 
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3. Holding the picture face down, 
bend it into a trough shape. Place it 
on the center of the MacTac and 
slowly lower the edges. (See Fig. 1) 
4. With the MacTac side up, rub all 
over with a soup spoon or some
thing similar. It is important that a 
good surface contact be made. As 
you rub the MacTac, you can gener
ally see the area you have gone over. 
(See Fig. 2) Trim the MacTac-and-
picfure to the desired size. 
5. Place MacTac-and-picture in a 
pan of warm soapy water. Use a few 
drops of dishwashing detergent. The 
detergent helps not only to soften 
the magazine page for speedier sep
aration of the paper, but also to 

wash the clay off. (See Fig. 3) 
6. Remove MacTac-and-picture from 
the water and peel off the paper. 
The picture image remains on the 
MacTac — your transparency. (See 
Fig. 4) 
7. Using the sponge, wash the clay 
residue from the image until you 
get a clean, clear transparency. 
8. Allow the transparency to air dry. 
If you are impatient, you can use 
paper toweling to assist the drying, 
but be careful. Remember, your 
transparency is still tacky. 
9. Because the back side of the trans
parency is still tacky, you can stick 
another piece of MacTac or a piece 
of transparent plastic to it. If you 

can afford to buy a can of plastic 
spray, such as Krylon, you can spray 
the back with it. 
10. Test your transparency on an 
overhead projector. It may look 
good, but actually may project 
poorly; so check it out before using 
it in class. 

And remember, perfecting this 
technique takes practice. I'm still 
trying to make a transparency of the 
center-fold from Playboy — I have 
yet to make it work. I've come to the 
conclusion that either I'm too im
patient and not allowing the trans
parency to soak long enough or the 
center-fold is not clay-based. I sus
pect the latter. § 

TEACHER CHARTER OR REGULAR FLIGHTS?? 
As agents for all Teacher Charters in British Columbia, WORLD WIDE TRAVEL 

looks after all your needs, whether you are booked on your charter or need 
regular flights. We also:— 

*make your hotel and tour arrangements at destination 
*look after your passport and visa requirements 

see "The Arrangers" at the office of your choice: 

Head Office 808 West Hastings 682-4272 
Burrard Bldg. Office 1030 W. Georgia 684-7331 
Woodward's Stores Hastings, Abbott & Cordova 684-8282 
Woodward's Stores Oakridge, 650 Oakridge 261-6326 
University Office 5700 University Blvd. 224-4391 

Kelowna 510 Lawrence Ave. 763-5123 
New Westminster 640-6th St., New Westminster 522-4688 
West Vancouver 920 Park Royal, West Vancouver 922-9181 
Burnaby Office 4750 Kingsway, Burnaby 435-4828 
Maclvlillan Bloedel Bldg. Office 1075 W.Georgia 688-5661 
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University of Victoria - Summer Session 1 2 
July 3 to August 18 

AN CHROPOLOGY 335 
ANTHROPOLOGY 339 
ANTHROPOLOGY 350 

ASTRONOMY 120 
BIOLOGY 310 
CLASSICAL STUDIES 301 
CLASSICAL STUDIES 320 
ECONOMICS 200 
ECONOMICS 340 
EDUCATION 145 
EDUCATION 301 
EDUCATION 305 
EDUCATION 340 

EDUCATION 341 
EDUCATION 342 
EDUCATION 343 
EDUCATION 344 

EDUCATION 345 
EDUCATION 346 

EDUCATION 347 

EDUCATION 346 
EDUCATION 360 
EDUCATION 401 
EDUCATION 403 

EDUCATION 406 
EDUCATION 407 

EDUCATION 408 

EDUCATION 409E 

EDUCATION 415 
EDUCATION 416 
EDUCATION 417 
EDUCATION 418 

EDUCATION 419 
EDUCATION 420 
EDUCATION 423 
EDUCATION 425 
EDUCATION 430 

EDUCATION 440 
EDUCATION 441 

EDUCATION 442 
EDUCATION 443 

EDUCATION 444 

ART EDUCATION 300 
ART EDUCATION 301 
ART EDUCATION 302 

ART EDUCATION 400 
LIBRARY EDUCATION 430 

LIBRARY EDUCATION 432 
LIBRARY EDUCATION 433 
MUSIC EDUCATION 207 
MUSIC EDUCATION 208 
MUSIC EDUCATION 400 
Graduate 
EDUCATION 560 
EDUCATION 561 
ENGLISH 110 
ENGLISH 120 
ENGLISH 200 

Minoiily and Ethnic Group Relations 
Indians of Ihe Pacific Northwest 
Evolution and Adaptation in Humun 

Populations 
Elementary Astronomy 
Elements of Oceanography 
Mythology of Greece and Rome 
Greek Tragedy 
Principles of Economics 
Descriptive Statistic:. 
General Science 
Introduction to Measurement in Education 
Psychology of Childhood 
Curriculum and Instruction in the 

Kindergarten and Primary Grades 
literature in the Elementary School 
Foundations of Reading 
Reading in the Elementary School 
Oral Communication and Speech 

Development in the Elementary School 
Selected Topics in General Science 
Social Studies in the Elementary School 

(OVERSEAS) 
Foundations of Elementary 

School Language 
Language in the Elementary School 
Introduction to Educational Media 
Evaluation of Learning 
Social Psychology of School and 

Classroom 
Psychology of Adolescence 
The Exceptional Child — Cognitive 

and Affective Functions 
The Exceptional Child — Sensory and 

Motor Functions 
Education of the Exceptional Child — 

Emotionally Disturbed 
Diagnosis of Learning Difficulties 
Remediation of Learning Difficulties 
Introduction to Counselling 
Vocational Development and 

Occupational Choice 
Individual and Group Counselling 
Philosophy of Education 
History of Education 
Anthropology and Education 
The Organization and Administration 

of the B.C. School System 
Eorly Childhood Education 
Research and Programme Development 

in Pre-School Education 
Corrective Reading Instruction 
Mathematics Curriculum in the 

Elementary School (new) 
Mathematics Education in the 

Elementary School 
Art Education (Advanced) 
1 hrpp-Dimpnsional and Crafts 
Drawing and Painting in the 

Classroom 
Special Study 
Selection and Organization of 

Library Materials 
The School Library and the Teacher (new) 
The School Librarian (newj 
Educational Materials for Listening 
Piano Class for Classroom Teachers 
Special Study in Music Education (new) 

Statistical Methods in Education 
Methods in Educational Research 
The Use of English 
Literature of English-Speaking Countries 
A Survey of British Literature 

ENGLISH 201 
ENGLISH 300 
ENGLISH 301 
ENGLISH 400 
ENGLISH 413 
ENGLISH 419 
ENGLISH 423 

ENGLISH 431 
ENGLISH 434 

FRENCH 180 
FRENCH 350 
FRENCH 409 
GEOGRAPHY 101 
GEOGRAPHY 204 
GEOGRAPHY 341 
GEOGRAPHY 342 
GEOGRAPHY 350 
GEOGRAPHY 408 
GERMAN 100 
GERMAN 140 
GERMAN 310 
HISTORY 230 
HISTORY 242 

HISTORY 310 
HISTORY 321 
HISTORY 344 
HISTORY 360 
HISTORY 361 
HISTORY 390 

HISTORY IN ART 230 
HISTORY IN ART 360 
HISTORY IN ART 430 
HISTORY IN ART 441 
HISTORY IN ART 481 
LINGUISTICS 360 
LINGUISTICS 390 

MATHEMATICS 100 
MATHEMATICS 101 
MATHEMATICS 110 
MATHEMATICS 160 

MATHEMATICS 170 
MATHEMATICS 171 
MATHEMATICS 200 
MATHEMATICS 20 i 
MATHEMATICS 330 
MUSIC 110 

MUSIC 330 
MUSIC 333 
MUSIC 356 
PHILOSOPHY 212 
POLITICAL SCIENCE 200 
POLITICAL SCIENCE 216 
POLITICAL SCIENCE 300 
POLITICAL SCIENCE 350 
PSYCHOLOGY 100 
PSYCHOLOGY 240 
PSYCHOLOGY 335 
PSYCHOLOGY 450 
SOCIOLOGY 100 
SOCIOLOGY 301 
SOCIOLOGY 335 
SPANISH 100 
THEATRE 312 
THEATRE 382 
THEATRE 383 
VISUAL ARTS 105 
VISUAL ARTS 109 
VISUAL ARTS 315 
VISUAL ARTS 375 

Studies in Modern Literature 
English Composition 
Children's Literature 
Advanced English Composition 
Shakespeare Survey 
Spenser and Milton 
The Beginning of Ihe British Novel in 

the 17 and 18 C. 
Victorian Poetry and Prose 
British Poetry from 1914 to the 

Present Day 
French Language and Literature 
La Maison Francaise 
Literature of the Seventeenth Century 
Introduction to Geography 
Geography of Canada 
Industrial Geography 
Transportation and Commodity Flows 
Introduction to Resource Geography 
Geography of Europe 
Beginners' German 
Elementary German 
German Literature in English Translation 
History of Canada 
Main Currents in Twentieth Century 

History 
The American West 
England, 1485-1660 
Canada Since Confederation 
The Renaissance 
The Reformation 
War in the Modern World, 1755 to the 

Present 
Introduction lo the History of India in Art 
Painting since 1750 
Special Problems in Asian Art History 
Special Studies in Renaissance Tradition 
History of Architecture in North America 
General Linguistics , 
The Growth and Structure of 

Modern English 
Calculus I 
Calculus II 
Algebra and Geometry 
Fundamental Aspects of Mathematics 

for the Elementary Teacher 
Introduction to Computing 
Computer Applications 
Calculus III 
Calculus IV 
Third Year Calculus 
Introduction to Music History and 

Literature 
Strings 
Percussion 
Introduction to Conducting 
Philosophy of Religion 
Introduction to Political Science 
Canadian Government and Politics 
Problems in Political Philosophy 
Public Administration 
General Psychology 
Introduction to Social Psychology 
Developmental Psychology 
Mental Deficiency 
Introduction to Sociology 
Deviance and Social Control 
Minority and Ethnic Group Relations 
Beginners' Spanish 
Studies in Contemporary Theatre 

Youth Theatre 
Theatre-for-Young-Audiences 
Foundation Studies I 
Drawing I 
Painting 
Sculpture 

July 10 
August 4. 

28. 
SPECIAL COURSES AND WORKSHOPS 

la Maison Francaise - July 3 - August 18. UVIc Summer Camp for Boys and Girls • 
UnlveriiSv Transition Programme - August 21 - September 1 Outdoor Education Workshop - Ju y 24 • 
The A m In Education -July"31 - August 4. Seminars in Selected Spo rta.™d Relat ° f

 JU'Y.3 

For further information or a calendar wrile to the Director of Summer Session, University of Victoria, Victoria, B.C. 
28 
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TJA. S. Neill is one of the few men 
in the last several thousand years 
whom I find it possible to unquali
fiedly admire. He owns much of the 
only two qualities of real greatness: 
uncompromising honesty and un
compromising love. And like those 
few others who also managed to 
develop the properties they were 
born with, he's a teacher. 

'Neill' (as he insists on being 
called by his students and everyone 
else) is the founder and principal of 
Summerhill , the world's most 
famous and influential free school. 
He started the school 90 miles north 
of London over 40 years ago and 
(apart from a recent brief stint when 
he was voted out of his office by his 
70-odd 5-to-15-year-old pupils) he's 
been there ever since. 

Perhaps the most radical educator 
ever, he has written a number of 
books on Summerhill and education 
generally. Their devastating candor 
and iconociasm cannot help but 
shake any reader who still believes 
in punishment, obedience to adults, 
examinations, compulsory classes 
or restrictions on speech and per
sonal behavior. Neill above all ab
hors all adult constraint on the 
young. He claims that the only 
things an adult can properly offer 
to a child are love and help in what 
the child himself has chosen to do. 
He leaves the running of the stu
dents' lives entirely up to them (they 
and the staff meet weekly in a demo
cratic, one-man one-vote assembly); 
and he believes that play is 'of the 
greatest importance' while sexual 
repression is 'the greatest evil.' In 
the most literal and fullblown sense, 
his is a 'free' school. 

When I visited Summerhill a little 
while ago, I found it pretty well 
faithful to Neill's written descrip
tions of it. It is every bit as free as 
he claims. Attitudes and achieve
ments are, so far as I could see. just 
as he reports. The only limit on the 
personal liberty of the pupil (aside 
from a few safety regulations) is 
whether or not he interferes with 
the liberty of somebody else. If he 
does, he's charged at the weekly 
meeting and by vote assigned a fine 
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AND 

SUMMERHILL 
NOW 

\ 

•..",."r .- * 

• ' |OI IN M< MUK IRY 

or penalty. For instance, one of the 
assembly-sponsored rules that I saw 
posted in the front hall states that 
you can only shoot paper pellets at 
people who are also carrying 'cata
pults,' the penalty for disobeying 
the regulation being that 'we break 
your catapult.' But there's flexibility 

Reprinted with the permission ol the author 
and Monday Morning. Mr. McMurtry 

contributes regularly to that magazine. 

in rule-application. One boy, for ex
ample, broke a rule by taking the 
pedals from someone else's hike for 
his own. He was penalized the next 
group's outing, but appealed on the 
grounds that the other bike hadn't 
been used for weeks and that he 
hadn't received money from home 
for three months. The meeting's de
cision was to drop the penalty and 
take a collection to buy him new 
pedals. 

As far as freedom from adult inter
ference goes, the reality of it was 
made clear to me in the first few 
minutes I was at Summerhill. When 
I dribbled a soccer ball away from 
a 5-year-old on the lawn outside, I 
was very quickly told to ' f . . . off.' 
('If a child cannot address his teach
er as a silly ass,' Neill has remarked, 
'the teacher is a danger.') But this 
sort of thing doesn't work just one 
way. When Neill was speaking to a 
group of us in the barn, a small girl 
kept climbing around the chair he 
was talking from. Neill—something 
like a grandfather in the family 
home —reacted eventually by telling 
her to buzz off: she could 'tell him 
what to do the rest of the week,' he 
said, 'hut not now.' 

The attitudes and values that go 
with this great permissiveness are 
also much as Neill describes them in 
his books. The kids seem incapable 
of dishonesty or sneakiness. Since 
there's no penalty for saying or do
ing as you please so long as you 
don't hurt anybody else, there's 
nothing to hide. Talk and action 
is completely open and even a 
strange adult can very quickly rap 
with the kids on any subject at all 
with no fear or shame inhibiting the 
communication flow. Furthermore, 
things like fist fights, sexual perver
sion or cruelty to the weak (which 
were rampant in the private school 
I went to, though it was full of dis
ciplinary rules and penalties) are 
virtually non-existent. Indeed Neill 
claims that nothing like these has 
occurred in four decades. 

Formal learning? Neill leaves this 
too entirely up to the pupil con
cerned. He himself is not very con
cerned with books (though he is 
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TYPOGRAPHERS DESIGNERS PRINTERS 

EVERGREEN PRESS BOOKBINDERS DESIGNERS 

325-2231 EVERGREEN PRESS PRINTERS LITHOGRAPHERS 

TYPOGRAPHERS LITHOGRAPHERS PRINTERS 

BOOKBINDERS EVERGREEN PRESS 

PRINTERS 632-7722 LITHOGRAPHERS 

EVERGREEN PRESS BOOKBINDERS 325-2231 

DESIGNERS LITHOGRAPHERS 

TYPOGRAPHERS EVERGREEN PRESS 

325-2231 PRINTERS BOOKBINDERS 

LITHOGRAPHERS EVERGREEN PRESS 532-7722 

325-2231 EVERGREEN PRESS DESIGNERS 

PRINTERS BOOKBINDERS 682-7722 
EVERGREEN PRESS 682-7722 PRINTERS LITHOGRAPHERS 

EDUCATIONAL TOURS, FIELD TRIPS 
W O R L D WIDE TRAVEL'S School Travel Department offers for teachers and their students: 

FIELD TRIPS 
"Sail on GREENPEACE II for outstanding biology field trips 

"Half-hour aerial field trips for social studies classes 
"Music, sports or other special-interest groups 

EDUCATIONAL HOLIDAY TOURS 
"European Educational Tours - 30-35 days - FREE PLACES FOR TEACHERS! 

"1972 Summer Ski Camp at Whistler Mountain (Toni Sailer and Nancy Greene invite young skiers to join them) 
"Any other program worked out to your specifications 

B.C.'s 
LEADING 
TRAVEL 

ORGANIZATION 
Phone or Write S C H O O L T R A V E L D E P A R T M E N T at 

808 West Hastings St., Vancouver, B.C. 
682-4272 

SUMMER at UNIVERSITY of PORTLAND 
— on the bluff — 

(JUNE 19 - AUGUST 11) 

SHORT COURSES - WORKSHOPS 

3-SUMMER M.A. PROGRAM - 9 FIELDS 
Family Housing 

on Campus 
. Tuition 

$40.00/sem. hr. 
Free Parking 
on Campus 

Attend the International Esperanto Congress. 

Send for Catalog: Summer Sessions Director, 
University of Portland, Portland, OR 97203 

NEW LESSON AIDS 
9018 Index of Reading Mater
ials, 40 p., $2.00. An index of 
elementary s c h o o l reading 
materials organized into the fol
lowing categories: Skills, Rec
reational, High Interest Low 
Vocabulary, and Basal Series. A 
coded description of each title 
is included. In addition, there 
are comments on the useful
ness of each title. 

BCTF Lesson Aids Service, 
#105-2235 Burrard Street, Vancouver 9. 
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wiser and more acute than any aca
demic I've met) and doesn't worry 
whether his students are either. A l l 
he's interested in '.s that the pupi l 
i j happy in what he does. The formal 
resources of a normal schoo l are 
there—cert i f ied teachers, texts and 
regular classes —hut whether or not 
the pupi l makes use of them is up to 
h im. The result is that Summerhi l l 
a lumni are everything from doctors, 
professors and engineers to cooks 
and actors. Acco rd ing to Ne i l l , all 
of them l ike what they do and that 
f o rh im i s t h e o n l y t h i n g t h a t matters. 

I do f ind myself wi th a few reser
vat ions about Summerh i l l . I think 
Nei l l has left the c lassroom side of 
things too m u c h a lone: v iewing it 

as a set bag that one can get into or 
not , i n s t e a d of d e v e l o p i n g a p 
p r o a c h e s w h i c h m i g h t m a k e it 
worth-whi le and fun for everybody. 
Like it or not, the classroom and its 
book- learning are l ikely to remain 
universal and the point wou ld seem 
to be to alter them from the bore 
t hey are n o w for mos t s t u d e n t s 
rather than merely to ignore them. 

M o r e important, i am not so sure 
that Nei l l 's schoo l develops the joy 
and commun i t y he wants as ably as 
it might. O n e gets the feel ing at 
Summerh i l l of a subtle apathy and 
(connectedly, I think) a certain love-
lessness. O f course, it is immeasur
ably ahead of ordinary state schools 
in these respects, but not qui te what 

the heart yearns for. The vigor of 
personal project and the generosity 
of altruism seem to be want ing: the 
kids wander aimlessly a lot and deal 
their possessions rather than share 
them. I think I'd want to do two 
things at Summerhi l l if I were Ne i l l . 
First, a lot more energetic advocacy 
to the kids of things they might do 
and try: I don't think they can really 
make a cho ice unless they know by 
some exper ience the alternatives 
avai lable. And second, a far deeper 
commi tmen t to the idea that people 
in a commun i t y share rather than 
e x c l u d e . W i t h h o l d i n g s o m e t h i n g 
from another by force of ownership 
is, after a l l , the basis of al l estrange
ment of man from man. § 

CLUES DOWN 

1. 

CLUES ACROSS 

1. 

10. 

11. 
14. 

17. 

18. 

19. 

21. 

24. 
27. 

(6) 

The intentional purpose of the 
sharp-shooter? (10, 3) 
Competitive methods used in fishing? 
No, in another sport! (5, 2, 5, 3) 
Gloomy, despite the gaiety of the 
opening (8) 
Reeled off, and gave the evil eye 
The sort of mechanism set up by 
27 across (7) 
Day-bed from which the sailor has 
gone (4) 
'nature wants stuff to ... strange forms 
with fancy' (Antony and Cleopatra) 
(3) 
The place where it is located in the 
south-east (4) 
Just beginning the gradient to the north 
(7) 
A vainer sort of landmark (6) 
Any bit will do to prepare this 

substance vital to health (8) 
29. .After dark, no gent can be accepted 

at face value (5, 3, 7) 
30. The kind of aircraft not recommended 

for newly-weds (6, 7) 

The unattractive surroundings of 
9 down (4) 
The rule applied to others could be 
the basis of this dressing-down (7) 
These are useful to the hunter — of 
eggs, maybe (7) 
Noise coming from the tennis court? 
(6) 
To some up, this is entirely in order 
(7) 
Chagrined at the way Ma's head is 
turning around (7) 
Just a small portion of one's ability 
to overcome a great shock (6) 
Garbed (anagram) (6) 
Part of someone else's reponsibility 
(4) 
Moved quickly and got traded around 
(6) 
Denial given by a citizen of Berlin (4) 
Girl seen in the Garden formed when 
her first letter come;, before 17 down 
(3) 
There has to be some kind of finish 
to make this (3) 
Number that is abo.-t ten tens (7) 
Sad result when you get around the 
beginning and end of the fault-finder 
(7) 
The province of a strangely alert 
seaman (7) 
The rhythm of sound modulation (7) 
Astral (anagram) (6) 
Up ahead for parvenus (6) 
'Inquire the .... house out, give him this 
deed' (Merchant of Venice) (4) 

Answers will be printed next month 

6. 

9. 
12. 

13. 

15. 
16. 

17. 

19. 
20. 

22. 

23. 
25. 
26. 
28. 

Answers for last month's crossword puzzle 
Down Across 

1. Alexandre Dumas 22. Nine 1. A Northern Vigil 17. Ave 
9. Outline 24. Aver 2. Entertain 18. Sea 

10. Cedilla 25. Set 3. Abide 20. Lord Byron 
11. Terse 27. Inferno 4. Dreams 23. Ere 
12. Torrent 30. Cubic 5. Excite 25. Sonnet 
14. She 31. Iron man 6. Under 26. Throne 
16. Aria 32. One drop 7. A clue 28. Floss 
19. Elia 33. , A short sentence 8. Past participle 29. Romeo 
21. Verse 13. Rye 30. Chest 

15. Harte 
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WAniTED: TEACHERS PLUS 

QUEEN CHARLOTTE SCHOOL DISTRICT 
Applications are invited from certificated, preferably experienced, teachers with 
superior personal qualifications, for challenging cross-cultural teaching assign
ments at both elementary and secondary levels. 
Personal attributes required: 

*a deep sense of caring for persons, whatever their social or cultural back
grounds. 

*the ability to care effectively, during assignments lasting at least two years. 
*the ability to adapt, combined with steadiness of purpose and a sense of humour. 
*the ability to work co-operatively and creatively with others, 
"the ability to be self-renewing in the face of disappointments, 
"confidence in one's own abilities, combined with humility in undertaking an 
educational task of unusual complexity. 

If you feel you have these qualities and are genuinely interested ir opportunities 
for service with other excellent teachers already on the Queen Charlotte Islands, 
write immediately, mentioning this advertisement, to: 

The District Superintendent of Schools, 
c/o The Secretary-Treasurer, 
School District #50 (Queen Charlotte), 
P.O. Box 69, 
Queen Charlotte City, B.C. 

You will be sant an application form and an informational brochure, prepared jointly 
by the Queen Charlotte District Teacher's Association and the Board of School 
Trustees. 

Appointments for interviews will be made for selected candidates during Easter 
week in Vancouver. 

T H E UNIVERSITY O F 
CALGARY 

1972 S U M M E R S E S S I O N 

July 4 — August 18 

In addition to regular courses on the 
Calgary Campus, the following special 
programmes are planned: 

C A L G A R Y 

"Institute on Canadian Society": plan
ned to focus on a variety of Canadian 
issues and problems. Activities will in
clude interfaculty cooperation in course 
offerings, interdisciplinary seminars, a 
variety of social and cultural events, a 
number of outstanding visiting lecturers 
and speakers. 
Undergraduate Archaeology field 
courses at an excavation project. 

GREECE 
Two undergraduate Physical Education 
courses on Sport History in the Ancient 
World and Comparative Physical Educa
tion, travelling to various locations in 
Greece. 

DEADLINES 
Application for Admission to the Uni
versity (new students). .March31,1972 
Course Registrations April 30,1972 
For a calendar and information on 
special programmes write to: 
Summer Session Programme 
Division of Continuing Education 
The University of Calgary 
Calgary 44, Alberta 

Readadqy 
good alphabets 
lately? 

W E H A V E 1458 OF T H E B E S T 

Chart-Pak's DECA-DRY transfer lettering, 
perfect way to save hand-lettering time 
and type-setting costs! 
Choose from an 8-120 point 
type range in our most 
popular faces. 
Get quick, professional 
results for only $1.50 per 
sheet. Just position and 
rub. DECA-DRY's sharp 
image reproduces perfectly. 
Send for your free DECA-
DRY sample and get a 
catalog of all Chart-Pak's 
time-saving graphics aids. 

CHHHTPHK RDTEX 
Distributed by: 

THE GEO. H. HEWITT CO. LTD. 
944 Richards St., Vancouver 2, B.C. Tel. 682-5861 

JIM PATTISON LTD., 
MAIN AT 18th 

PONTIAC • BUICK • VENTURA • LEMANS • FIRENZA • G.M.C 
TRUCKS CAMPERS & TRAILERS • MINI MOTOR TRAIL BIKES. 
SPECIAL Fleet Plan available to teachers CONTACT BEN BELL or 
MIKECANIC. 

JIM PATTISON LTD. 
MAIN AT 18th P H O N E 879-4233 

UNIVERSITY QF OSLO 
INTERNATIONAL SUMMER SCHOOL 

Six weeks, June 24 to August 4,1972 

Write: Admissions Office, Oslo International Summer School, 
c/o St. Olaf College, Northfield, Minnesota 55057 

CHARTER to BRITAIN 1972 
Vancouver — London return June 30 — Aug. 27 $310 
Vancouver — London ' ' " " 
Vancouver — London 
Vancouver — London 
Vancouver — London 
Vancouver — London 

100 Fights $225 - $31 
Brochures 926-3817 

i return July 
i return July 
) return July 
l return July 
i return May 
10 

2 - A u g . 23 $279 
2 - Aug. 24 $279 
4 - Aug. 16 $279 
4 - S e p t . 4 $310 

. 1 4 - S e p t . 4 $235 
14 — 100 Days 
3841 Bayridge, W. Vancouver 

NEW LESSON AIDS 

9224 The Port of Vancouver, 3 p., 8<t. A description of how to 
set up a student booklet for use on a harbor tour, in this case, 
Vancouver. Contains questions and activities. For intermediate 
grades. 

BCTF Lesson Aids Service, #105-2235 Burrard Street, Vancouver 9. 
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NEVER LET iT BE SAID . . . 
that this department doesn't pro

vide variety. Just read on and marvel 
at the astounding array of material 
we have this month . . . a Special 
Review by that thoughtful man, John 
Church; a positively lyrical review 
of a math book (MATH BOOK???) 
by Roger Sanford; another pungent 
comment, in a different key, by 
Bill Calder; a literary opinion by a 
newcomer, Mrs. Saba; a timely con
tribution by our tireless George 
Cockburn; a candid appraisal by 
Roger Coster, one of our newer 
language experts; even an Adden
dum to a previous review—all these, 
plus the mouthings of your Book 
Editor. Why, you never had it so 
good! 

SOMETIMES I WISH . . . 
that publishers would send me 

rafts of good fiction and other non-
scholarly books to peruse. Right 
now, I am undergoing a sort of mid
year academic 'bends,' probably the 
result of the weather, pressure of 
school work, post-holiday depres
sion, etc., etc. Anyway, I wish to 
share with you a book I am at pre
sent reading, to wit, A Clockwork 
Orange, by Anthony Burgess (Mod
ern Library, c1962, $3.75). It's a hor
rifying glimpse into the unspecified 
future, and it has great implica
tions for us as teachers and parents. 
Try it. 

FACT OF THE MONTH . . . 
By the.time this reaches your ink-

stained ?fingers, there will be pre
cisely 88 more days to this school 
year (give or take a few, depending 
on how quickly I get my copy in so 
the magazine can go to print!) 
Allons! , - C . D. Nelson 

SPECIAL REVIEW 
Teachers, Children and Things: 
Materials-Centred Science, by 
Clifford J. Anastasiou. Holt, 
Ri nehart and Wi nston, Toronto, 1971. 
No price given 

Here is a veritable 'Bible' (or botli novice 
and experienced teachers who are struggling 
to provide a rich array of learning oppor
tunities in science for elementary school 
pupils. The author is particularly well quali
fied for his assignment as lie has studied with 
Piaget; has worked wild many of the United 
States Projects that he describes; has visited 
English infant schools where he saw children 
sciencing under the Nuffield Project; and 
has assisted in developing elementary 
science programs in regions as dissimilar as 
Malaysia, British Columbia, East Africa and 
California. 

The author's explanation of Piaget's learn
ing theories are very straightforward. In fact, 
the book is crammed with practical advice 
for teachers from the first comment (p. 3) 
that science is a blend of facts and princi
ples on one hand and processes on the other. 
He advises (p. 5) teachers to adopt new 
teaching methods gradually; notes (p. 39) 
that creativity cannot be taught, but that 
the creative process can be skillfully nur
tured; reminds (p. 80) teachers that 'most of 
th^ child's world is, and always must be, 
outside the classroom'; emphasizes (pp. 
141-2) the advantages of integrating science 
with other subject areas, particularly social 
studies; and reserves to the last two chapters 
a stimulating section on the teacher as the 
developer of curriculum, and one on evalu
ation. In the latter section, he stresses anec
dotal evaluation and suggests (p. 158) that 
the role of teacher should be that of ob
server and recorder, not that of judge. In 
the chapter on 'The Teacher as Curriculum 
Developer,' Dr. Anastasiou includes two 
Nuffield-like charts (p. 147 and p. 151) to 
show the flow of children's ideas that be
come the basis of developing a science unit. 

The title of the volume bothers me. The 
book's message is, of course, that teachers 
must assume a new and much more difficult 
role—that of retreating from center stage 
to the wings—where, when necessary, they 
'manipulate' the learning situation. Since 
the book is about children, learning and 
things, one must question the reasons for 
selecting the title Teachers, Children and 
Things. To question the title is not in any 
way to suggest that the book is not a most 
appropriate one for teachers. The title is just 
misleading. 

The monograph raises other questions. 
Why no index in a work that is intended for 
ready and constant reference use by teach
ers? Moreoever, I wassurprised to learn (p. 84) 
that parental volunteers may be more inter
ested in field trips than are the children. 

The teacher of English would note several 
lapses in style, such as an abrupt change 
(p. 84 and p. 135) from the use of the third 
person to the use of the second. Again, can 
one speak (p. 163) of what 'a garbage can 
can hold'? 

One is pleased to note that this volume 
was published in Canada, primarily, it is 
presumed, for Canadian teachers, as witness 
the number of references to the B.C. Elemen
tary Science Committee and the Lesson Aids 
Department of the BCTF —both organiz
ations with which Dr. Anastasiou has had 
extensive experience. One notes the spell
ing of 'centred' in the title, which also sug
gests a Canadian audience. Imagine, then, 
the surprise with which one reads (p. 137) 
of 'using federal grants' to develop the 
COPES program in elementary science. What 
if some of our Canadian politicians read 
this volume? 

Despite minor shortcomings, this is an 
excellent book. It is one that no teacher of 
elementary science—in fact, no teacher-
can afford to neglect. It is MUST READING 
for PONDERING and USING. — J. S. Church 

ART 
Designing and Making Mosaics, by 
V. G. Tommons. Davis Publications, 
c1971. (Can. Agt. Moyer Vilas 
Industries) $9.75 

This is yet another in the handy-dandy 
'how-to-do-it' issues that inundate the 
market. It, like its sisters, is well presented 
and well illustrated in clear black-and-white. 
A long list of suppliers (all American) ap
pears at the back. A glossary, which can only 
be termed insulting to a trained and exper
ienced art instructor, is available. 

The author states in the section entitled 
'To the reader' that she has prepared this 
book out of her desire to present her per
sonal enthusiasm for mosaics to the reader 
and to 'omspire' teachers and students to 
work in this medium. Great! Most commend
able! I suggest, however, that the teacher 
working into this area of creative expression 
has within himself all the basic understand
ing, sensitivity and general 'savvy' that is 
exhibited in such a pretentious and profess
ional manner in this book . . . pure gobble-
degook!—W. Calder 

ENGLISH 
Ventures 7 and 2. Ernest H.Winter, 
Ed., Thomas Nelson & Sons 
(Canada) Ltd. No date or price given 

These are the first two books in Nelson's 
'Tempo' anthologies containing a selection 
of stories, news features, poems and short 
plays, designed for junior secondary stu
dents. 

There are questions at the end of each 
selection, which are progressive in difficulty, 
so that a teacher may choose questions 
appropriate for students of varied ability. 

In each book there are four groups of 
selections, each related to a central theme; 
for example, the response of young people 
to war, city life, outdoor life, sports, adven
ture and discovery. 

These themes make it possible for a teach
er to appeal to the ini jrests of a wide variety 
of young people. It would be inadvisable 
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The 
University of British Columbia 

SUMMER SESSION 
1972 

July 3 to August 18 

D E G R E E COURSES: B.A., B.Ed., B.P.E., B.Ccm., 
B.H.E., M.Ed. 

CREDIT OFFERINGS: More than 224 courses are 
planned. The following sampling indicates the breadth 
of course offerings: 

The Archaeology of B.C. 
Civilization in Southern Asia 
General Ecology 
Classical Drama 
Introduction to Computers in Business Administration 
Economic Development in Modern Europe 
Modern English and Its Background 
Chinese Art 
French-Canadian Literature 
Geography of Ecosystems 
British North America 1763-1867 
Diplomatic History of the United States 
Construction of the Number System 
Music Appreciation 
Philosophy of Religion 
Comparative Physical Education 
Foreign Governments 
Theory of Personality 
The Role of the Teacher in Home and Community 
History of Canadian Education 
The Regional, Junior and Community College 
Behaviour Disorders in Children 
Communications Media Programs in the Schools 
Psychology of Adolescence 
Introduction to Sociology 
Marine Ecology 

TOTAL IMMERSION RUSSIAN WORKSHOP I 
July 3 to August 18 

The Calendar of all Summer Session offerings with full course de
scriptions may be obtained from the Office of The Registrar early 
in March. 

Dates and Registration Regulations 

Students applying for the first time in the Summar Session must pre
sent ALL documents concerning their previous education. A person 
educated overseas who wishes to register in the Faculty of Education 
must present official evidence of marks obtained on his school Leav
ing and/or Matriculation examinations (or G.C.E. "O" and "A" Levels) 
as well as a statement from his Teacher Training College showing 
the courses taken, marks obtained, the number of hours per week 
devoted to each subject, and (if necessary) a syllabus of-the pro
gramme followed. Unless all these documents are submitted along 
with the application form a student will be refused admission to the 
1972 Summer Session. 

The last day for receiving applications for admission to the Summer 
Session from students who have not previously attended The Uni
versity of British Columbia is April 1. The last day for registration 
in courses without late penalty is May 1. The late registration fee is 
$20.00. No registration will be accepted after JUNE 1. 

Director Required 
for the 

Secondary Teacher 
Education 

Programme, 

FACULTY OF 
EDUCATION 

UNIVERSITY OF 
BRITISH COLUMBIA 

Qualifications include knowledge of Sec

ondary Schools of B.C., knowledge of and 

experience in the initial training of teachers 

for secondary schools, and administrative 

experience. Duties consist of supervision 

and guidance of the organization and oper

ation of undergraduate programmes for the 

preparation of secondary school teachers 

for B.C. Salary is at the full professor level; 

open to negotiation according to qualifica

tions and experience. Send enquiries and/ 

or applications to Dean N.V. Scarfe, Faculty 

of Educat ion , The University of British 

Columbia, Vancouver 8, B.C. The appoint

ment will commence July 1st, 1972. Appli

cations are to be received not later than 

March 15th, 1972. 
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to require a student to start at the first 
selection and read all the way through, for 
this would defeat the purpose with which 
the books were planned; i.e., to increase 
reading motivation and interest. Students 
should be allowed to explore these books 
and to choose their own selections. 

Most of the selections are highly interest
ing. The only criticism one could make is 
that they are largely or1'- .ied toward captur
ing the interest of boys rather than girls. 
However, because boys, in general, are more 
reluctant reade;s than girls, perhaps this is 
really a strength. 

These books would be a valuable addition 
to any junior secondary school English pro
gram.—Allison M . Saba 

FRENCH 
Chez nous, by W. R. Steur and 
Bien Canadien, by Robert R. Roy. 
Holt, Rinehart and Winston, c1971. 
75$ and 95<P (paperbound) 

The concept of producing a low-cost selec
tion of French-Canadian literature to use in 
secondary schools is a most appealing one. 
It is unpleasant, therefore, to find oneself 
being very critical of these two little book
lets. 

Their format is that of a literary magazine: 
they are slim, large-size page, paperbound 
volumes containing selections of poetry and 
prose. Much of the content is too difficult 
for most secondary school students to under
stand without constant resort to dictionary 
and grammar book, yet both end with a 
series of rather pedestrian questions and 
exercises based on the selections. 

Of the two, I find Bien Canadien far more 
potentially useful, since the selections are 
more likely to interest teenage readers. The 
first story, for example, is about a group of 
motorcyclists. Another deals with the origins 
of lacrosse. In addition, the book is illus
trated with attractive pen-and-ink drawings, 
while the best that Chez nous can offer are 
some randomly distributed amoeboid blobs 
that look suspiciously as though they have 
no function but to fill up space. 

The cr i t i c isms notw i ths tand ing , both 
books have the merit of providing some 
French-Canadian idiom and usage, and at 
the low price quoted are worth a place in 
your school library or resource center. 

— Roger Coster 

MATHEMATICS 
Algebra 7, by James R. Smart and 
others. Contemporary Mathematics 
Series. Ginn & Co., c1971. 
Price not listed 

I was recently relaxing in hospital, being 
fed intravenously in one arm and supporting 
Algebra 1 with the other. 

'What are you reading?' asked the hospital 
supervisor, coming into the room, looking 
very efficient. 

'A really splendid book on algebra,' I re
plied brightly. 

'Ugh! How can you bear to read stuff like 
that?' She picked up the book and glanced 
through i t A note of shock and surprise 
came into her voice: 'What an attractive 
book! Is it Canadian? They don't use books 
like this to teach algebra in our school dis
trict, do they?' 

Wel l , since the answer to both questions 
is 'no,' we might as well leave the conversa
tion, although we can underline that the 

book's graphics and layout are startlingly 
good. The pages are 9" x 8", spaciously ar
ranged, avoiding the temptation to cramp 
print and exercises for economy, hence re
ducing some of the psychological pressure 
inherent in mathematics. 

Not only are the pages tastefully laid out, 
but also the authors have gone to great 
trouble to make the explanations as simple 
and clear as possible. They have faced the 
fact that many of our students lack the ability 
to comprehend what they read (which, ironi
cally, the poor students rationalize by say
ing that they 'never could do math') by using 
s imple sentence structure and g iv ing 
synonyms for difficult words. 

After each concept has been explained 
there follow short exercises that test the 
student's grasp of the idea. These are self-
checking, since just by flipping a page the 
answers are conveniently found, within the 
body of the text. If the student is successful 
here, he can move on to the exercises, which 
tend to be 20 questions long, and about 30% 
with anwers at the back of the book. This 
will suit some teachers, but I like all the 
answers in the back and feel that the pub
lishers have economized in this area. Not 
one graphical answer is given, and I feel I 
must fault the book on this score. 

At the end of each chapter there is a 
literate chapter summary, a set of review 
exercises and a page devoted to 'Library and 
Laboratory Experiences.' This last feature, 
one would hope, might be a harbinger of a 
broadening and humanizing of secondary 
school mathematics. 

O n l y a very few students become en
grossed in manipulative algebra and most 
do it because it is expected of them or be
cause it is a prerequisite for other studies. 
We can interest more students by offering 
them an understanding of the history of the 
pioneer mathematicians and their ideas that 
helped to give us civil izations. By giving 
the students the opportunity to discover 
ideas and research, we shall produce better 
mathematicians. I therefore applaud the 
discovery exercises, the puzzles and the 
historical research at the end of each chapter 
in Algebra 1. Some 20 reference books will 
be needed, although many will already be 
in your library. 

The content covers roughly the same 
ground as Dolciani Book IV, chapters I—VII, 
with a chapter on probability and statistics 
at the end. The book is not so demanding 
and is pitched to the average student, which 
is better than setting the level at the top 
20% and letting the rest flounder. Manipula
tive algebra is not overemphasized, but there 
is a shortage of exercises on directed num
bers and removal of brackets. Verbal ques
tions are not overemphasized either, which 
in some ways is good, because a better 
success level will result; but in other ways 
is bad, because I find students weak in this 
area. The authors have a real try at explain
ing how to solve verbal problems, but at no 
time do they suggest putting the data into 
a picture—a most helpful procedure, in my 
experience. 

If a clever student would find the text 
easy to master, is this book not for him? 
Well , the enrichment of the 'Library and 
Laboratory Experiences' will more than take 
up the slack, and will probably give a better 
math education. The book is appropriate to 
the chalk-and-talk math teacher, to those 
who get the students to do the work and as 
a source of excellent teaching strategies. 
I intend to use it as a reference book to 

complement the Dolciani text when my stu
dents use learning packages that refer them 
to Dolciani. Why have a cold milk drink 
when you can have whipped cream surprise? 

— Roger Sanford 

POST-SECONDARY EDUCATION 
Community College in Canada, 
by Gordon Campbell. 
K _,raw-Hill Ryerson, C1971. $7.95 
This needed book is both an introduction 

to the topic and a detailed reference guide 
to individual colleges. The author, who was 
founding principal of B.C.'s Selkirk College, 
also has considerable experience in the field 
of adult education. He is a member of the 
Board of Governors of the Commun i t y 
Col lege Commission of Canada and Associate 
Professor of Education at the University of 
Lethbridge. 

In Part 1, he-tells much of the history of 
these institutions, and defines their terms 
and ideal characteristics. He goes on to treat 
their varying structures and government, 
then to a province-by-province account of 
present developments, origins and current 
issues. Chapter Four discusses problems and 
opportunities in a national perspective, con
cluding with a summary of issues and trends. 

Specific reference sections are Parts 2 to 5. 
These include a directory of community 
colleges; a list of their addresses (including 
newer ones); provincial organizations, with 
addresses; a very ingenious 7-page Key to 
Courses, as well as an 8-page bibliography 
and a good index. The directory, arranged by 
provinces and then by colleges, includes at 
best: address, phone, p r i nc i pa l , history, 
facilities and services, courses, admission 
and application requirements, fees and costs, 
total costs, total staff, enrollments and lest 
recorded total of graduates, and a little on 
student life and finances. (These items are 
not available for every college, nor always 
to date.) 

The author states in his Preface, 'In two 
years, when more research has been under
taken and a greater consensus exists about 
purposes and plans of colleges, a revised 
edition of this volume will be available . . .' 
Meanwhile, this book wi l l be of considerable 
value and interest to teachers (especially 
counsellors), administrators, supervisors, 
school trustees, as well as to the staffs and 
councils of B.C.'s colleges. We are proud of 
this graduate and former professor of UBC. 

— G . H. Cockburn 

Editor's note 
In our December issue we carried a re

view by Wil l iam G. Nutt of Educational 
Media and You, by Cecil E. Wilkinson. Mr. 
Nutt wishes to add the following by way of 
amplification and correction: 

'The review of the book Educational Media 
and You, Cecil E. Wilkinson, published by 
GLC Educational Materials & Services, that 
appeared in the December issue requires the 
following corrections: Wilkinson is no longer 
head of the Scarborough, Ontario, Media 
Center; he is at present a free lance Educa
tional Media Consultant, a consulting editor 
for School Progress magazine, and an in
structor for the Nova Scotia Department of 
Education Media Summer Courses. In addi
tion, the review should have mentioned that 
the author referred to print media on page 
187, where he lists the joint ASLA/DAVI 
Standards for School Media Programs.' 
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FROM DRABEK'S DESK JAN DRABEK 

4 M THE C U R R I C U L U M IN ' W A L K A B O U T ' 

IJThree years ago when I awkwardly 
initiated this department under a 
different name (I have recently 
changed it because a metamor
phosed target is more difficult to 
hit), I advocated the use of feature 
movies as a teaching aid. I think I 
have devoted a couple of other 
articles to the subject since then 
and with not a particularly aston
ishing consistency, it has been deep
ly and totally ignored. 

My thesis has been ignored by 
schools and teachers; it has been 
ignored by film distributors and 
producers, by the students and by 
just about everyone in a suitable 
joosition for sound ignoring. In the 
midst of all this neglect I keep see
ing new features. With each one I 
keep repeating to my bruised ego 

that this would be a very good flick 
to show to my classes, neatly illus
trating something that sounds so 
dull and belabored in the form of 
a printed word. 

The latest film that strongly 
evoked this feeling within me was 
an Australian one, called Walkabout. 
And unlike Out of Towners, which 
so vividly brought you into the 
midst of urban problems, and un
like No Blade of Crass, which un
successfully tried to deal with the 
environmental crisis, this one dealt 
with something much more basic — 
with the very meaning of life. 

At the outset it seemed to veer 
dangerously close to the 'clutch 
the throat and hiss water, WATER!' 
school of cinema. Because the two 

cutic-pie kids really do get stranded 
in the Australian desert and there 
actually is an oasis with a luscious 
fruit tree that suddenly appears out 
of nowhere. 

But just as you're about to get 
up and leave because of a severe 
attack of de/a" vuism, there are two 
novel twists: (1) The oasis dries out 
and (2) a carefree young aborigine 
appears on the horizon. 

What happens after that falls 
under the heading of 'survival' in 
the white man's book, under 'normal 
life' in the aborigine's. Gradually 
the white kids' point of view be
gins to alter in favor of that held 
by their black friend. 

It is not until much later, when 
the largely sterile life of a modern 
housewife oppresses the now-grown 

Their goals are identical — to stay alive in an inhospitable environment. 
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heroine, that the tranqui l , utterly 
natural moments in the wilderness 
begin to appear so incredib ly na
tural and sensible. 

In Walkabout the noble savage is 
far from ideal ized. He is dirty, un
couth , downr ight crass. He is an 
animal who speaks. But the point 
is that he fits in with the rest of the 
environment. He doesn't stand out 
l ike a sore, ugly, seif-destructing 
thumb. 

Walkabout frequently fails to sup
press the distract ing, lush orchestra
t ions that are so strongly reminiscent 
of the worst of Mantovan i . So that 
you wi l l not miss the who le point of 
it, it has its theme re-stated in no 
uncertain terms through a W. B. 
Yeats poem lovingly read over the 
titles in the end. That must have 
been especial ly designed for those 
who have less than a Grade 3 equi 
valent. 

But in spite of all its faults, the 
central message comes through. 
The nudi ty is less than erot ic, the 
slaughtered kangaroos roasted on 
an open fire wi th their fur intact 
less than nauseating. Friendship be
tween the aborigine and the whi te 
k ids d e v e l o p s s p o n t a n e o u s l y be
cause their goals are so obvious ly 
ident ica l . There is absolutely no 
need to understand each other's 
language. 

A n d the aborigine d ies—actua l ly 
k i l l s h i m s e l f — w h e n he fa i l s to 
understand the act ions of the whi te 
hunters who kil l for pleasure and 
who do not bother to get out of 
their Land Rovers to retrieve their 
fa l len prey. 

So there you have it. Recognize 
any seeds of knowledge you may 
have tr ied to implant in the heads 
of your wards? I recognized pract i
ca l ly the who le social studies curr i
cu lum in Walkabout. § 

Classified 
R E A L E S T A T E 

BuyinK. selling or appraisals. 
Call your'Femberton' man 

E d JUtbaler 
277-1913. 684-9172 

F O R RENT—Summer Session students & vaca
tioners. July 3-AUR. 18. Ranch-style 2 bcdrm & den 
home; close to all facilities; Capilano Highlands. 
Write G. Patrick. 3816 Loraine Ave.. N.Van.. B.C. 

VISIT N O V A SCOTIA —Will consider cxchanuinR 
our home with Vancouver teacher for the month of 
July 1972. Quiet neighborhood, near recreation pre-
grams, lakes, the Atlantic and other facilities. Refer
ences necessary. R. MacDonald, 5 Birchdale Ave.. 
Dartmouth, N.S. 

F E B R U A R Y 1972 

H V Shall Miss Those Teachers 
In Service Last Taught In Died 

Miss Phoebe Irene d i m m i n g Quesnel March 18 

Retired Last Taught In Died 

Carl F. Barton Vancouver November 19 

Miss Mabe l V. Beatt ie Enderby August 13 

Miss Li l l ian M . Burnham Vancouver November 15 

Miss Gladys M . Hinsley Vancouver November ?? 

Miss Sophie F. Hiscocks V ic to r ia December 12 

Mrs. Margaret H. (Hamil ton) Murray Surrey December 4 

Miss Kathleen M . W. Reynolds N. Vancouver November 23 

Miss Dora S. Simpson Vancouver November 30 

Wi l f red G . Webster Vancouver December 13 

Thomas W. Woodhead Vancouver December 23 

MATERIALS RECEIVED IN BCTF RESOURCES CENTER 

••••••• (All materials available on loon—by mail or in person. 
'•.:..<?;:.<;•,::;'..•:,•;.•'••• RosourcuB Center hours: Mon.-Frl. 0-5; Sat. 9-1.) 

ADMINISTERING THE INDIVIDUALIZED INSTRUCTION PROGRAM. 
"West Nyack, N.Y., Parker, 1971. 

THE ADOLESCENT AND HIS WILL, by Caleb Gattegno. New York. 

Outerbridge & Dienstfrey, 1971. 

ANALYZING TEACHER BEHAVIOR, by Ned A. Flanders. Don Mills, 

: Addlson-Wesley, 1970. 
A BRIEF O N CHILDREN WITH LEARNING DISABILITIES. Vancouver. 

'• ; jVancouver Association for Children With. Learning Disabilities, 1971. 

iTHE CREATIVE CLASSROOM; TEACHING WITHOUT TEXTBOOKS. 
• New York, Scribner, 1971. 

CREATIVE LEARNING & TEACHING, by E. Paul Torrance. New York, 
D'odd, Mead. 1971. 

THE CURRICULUM: RETROSPECT AND PROSPECT. Edited by Robert M. 
McClure.'Chicago^ University of Chicago Press, 1971. 

, DEVELOPING TEACHER COMPETENCIES, by James Weigand. Engiewood 

•<V" CliffS.JN.1., Prentice-Hall. 1971. / , \ . 

f I N N O V A T I O N S PRIMARY EDUCATION, by G. W. Bassett. NewYork, 41. '• 
t^^ey :^JFigcienc>^i970. ' _ 'ty • * 

^ ^ L E A F J N O T i T H E TlffiE; TEACHING POETRY TO 
; > ;"TAPE, by JacleR. Cameron and Emma E. Plartor. Toronto, Gage, 1971. 4 v. 

etfiiExra 
Press, 1970." * ' ' , . ' 

"SCHOOLS'ARE FOR CHILDREN, by Alvin Hertzberg. New York, 
i • Scnocken, 1971.- - \ 
• SCHOOLS WHERE CHILDREN LEARN, by Joseph Featherstone. New York. 

| ipjio PUSHED HUMPTY DUMPTY?, by Donald Barr. New York, 
i _ Atheneum, 1971 .^ 
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feO^**^^ 1 THE EDITOR COMMENTS K. M. AITCHISON 

MULTIPLYING GOOD 
TEACHING PRACTICES 

TlOne can think of a teacher in many 
ways. An image that greatly appeals 
to me is that of the teacher as a 
multiplier of himself. 

That view of a teacher affords us 
a variety of possibilities, not the 
least of which could be a funda
mental change in the method of 
training teachers. Faculties of edu
cation could adopt a new approach 
to their task if they worked on the 
principle that the best way to pre
pare teachers is to let them con
stantly see the best in teaching prac
tices. 

The trouble with many teacher 
education programs now is that 
they consist, by and large, of lec
tures, just as do most other univer
sity programs. Good teaching 
becomes a matter of do-what-l-say-
not-what-l-do. 

Surely it would be better to let 
students associate constantly with 
outstanding teachers, watch them in 
action, discuss with them what they 
are doing and why they are doing it. 
Faculty of education members 
would, of course, have to be first-
class teachers, for there would be 
no place in a teacher education pro
gram for anyone who was not. 

The task would be to identify the • 
best teaching practices, and to at
tract to the faculties of education 
people who exemplify those prac
tices. (The profession — BCTF and 
faculties of education — could prob
ably agree on what are the best 
teaching practices, but could prob
ably not agree on who were the 
best teachers.) 

What teacher education programs 
would then try to do is to multiply 

204 

the use of the best teaching prac
tices. Faculty members would dis
cuss and explain the practices, then 
demonstrate them. The students 
would imitate the procedures and 
'correct' them as required. The use 
of demonstration, free practice and 
corrective practice has always been 
an effective way of teaching skills. 

The faculty members would be 
true leaders of our profession, and 
would constitute the 'cutting edge' 
in advancing professional practice. 

Teachers have always taught more 
by example than by any particular 
technique. We have always taught 
more by what we are than by what 
we do. The examples have, naturally, 
ranged from outstanding to terrible. 
The point is that faculty members, 
too, teach more by example than 
they do in other ways. Those who 
do nothing but lecture — and that 
not very well, in some cases — are 
naive when they wonder why their 
student-teachers tend to leclure 
classes rather than teach them. 

Lest I be misunderstood, let me 
hasten to admit that faculties of 
education can, at best, do nothing 
more than prepare people to begin 
teaching. Only actual experience 
can really develop a teacher. But 
surely faculty members should be 
exemplars of all that is good in 
teaching. They should live good 
teaching, not merely talk about it. 

Student-teachers need educa
tional theory, and faculties of edu
cation should provide it. But that 
theory should be related as closely 
as possible to actual practice; it 
should not be theory for theory's 

sake. Hence the need for good 
teaching practices in education 
classes. In this way theory would 
amplify practice. 

Perhaps the key position in the 
teacher-training process, however, 
is that of the sponsor-teachers in 
the schools. They should be the links 
between theory and practice, and as 
such, they should be teachers who 
exemplify the very best in teaching 
practice. The profession has an obli
gation to ensure that they are. Our 
objective would be to multiply what 
those teachers do and the thinking 
that justifies what they do. 

But let's not kid ourselves that a 
few disjointed weeks of practice-
teaching constitute an adequate 
period in which to make the trans
ition from theory to practice. What 
is needed is a year of internship, 
following the theory, in which the 
fledgling teacher can observe good 
teaching practices day by day, and 
be given supervised teaching ex
perience and gradually increasing 
responsibility. 

The present system, in which a 
beginning teacher is handed com
plete responsibility for a class from 
the first day, is unfair to him and to 
his students. I suspect that many of 
our educational accidents result 
from this practice. 

In terms of what they do, good 
teachers can indeed multiply them
selves. In doing so they can have 
an impact that goes far beyond their 
own immediate environment. Isn't 
it time we reorganized our teacher 
education programs to take full ad
vantage of that fact? § 
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INSURANCE CO&VIPA6\IY 
HEAD OFFICE: 1927 WEST BROADWAY, VANCOUVER, BRITISH COLUMBIA 

YOU CAN SAVE $20, $30, $40, $50 OR MORE 
PER YEAR BY DOING BUSINESS WITH WESTCO. 

MAILING THIS COUPON COULD SAVE YOU HUNDREDS OF DOLLARS OVER THE YEARS 
One phone call to Westco or the 
simple act of mailing this coupon 
could save you hundreds of dollars 
on car insurance over the years. 
You could save $20, $30, $40, 
$50 and, in some cases, more 
per year — for the same 
insurance coverage you have 
nowl Many B.C. drivers are 
enjoying these low rates. 
So can you! 

Car insurance does not need to 
be "sold" in British Columbia. 
It is compulsory. So Westco has 
no salesmen or agents. What you 
would have paid as commissions 
to a salesman or an agent — 
one of the most expensive costs 
of typical insurance companies — 
is now returned to you in the form 
of lower rates. Westco was 
established to reduce the cost of 
car insurance in British Columbia 
for good drivers who deserve 
lower rates. 

Westco's head office is in B.C. 
you deal directly with Westco. 

If you need car insurance — 
or before you renew your present 
coverage — contact WESTCO 
first and learn how much 
you can save. 
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DIRECT CLAIMS SERVICE 
If you are involved in an accident, 
you speak directly to WESTCO's 
head office without going through 
a "middle man". You get im
mediate attention from WES fCO's 
streamlined claim service system 
— as well as fewer delays and a 
lot less paper work (other factors 
that raise insurance rates). 
WESTCO provides quick, fair 
claims settlements handled without 
red tape. You'll appreciate the 
service as well as the savings. 

FILL IN AND RETURN THIS COUPON TODAY OR PHONE IN THE DETAILS TODAY 
FOR WRITTEN QUOTATION, NO OBLIGATION. NO SALESMAN WILL CALL. 
Bfl fc^B BBS l̂ LB EBB WBB H9 Effffl BEH ^ f l •flafl SB BSH BH IB9 BB 

MAIL, THIS COUPON FOR OUR LOW RATES ON YOUR AUTOMOBILE 

ARE YOU A PREFERRED RISK? 
WESTCO's preferred risks are 
better drivers. People who 
observe the traffic regulations. 
Who have rarely had an accident. 
Who are thoughtful and courteous 
on the highway. 
Can you qualify? 

Why not find out? 

Name 
Residence (mtmMmi 
Address .. ... . 

City . Prov. . 

Phono: Homo Office) 

Occupftlluh 
Age Married • Divorced Q Male • 

Separated • Never Married • Female Q 

Dale first licensed to drive . 
Have you or any member of your household been involved 
in any accident In the past five years? 
Yes O No Q (If "y«a" provide details on a separate sheet). 
In the last live years has your 
license been suspended? 
Are you now Insured? . 

Date current policy expires 
This coupon Is designed solely to enable non-policy 
holders to obtain an application and rates for their cars. 

Year of automobile -
Make ol automobile 
No. of cylinders 
Horsepower 
Model (Impale, Dart, etc.) 
2/4 dr-sedan, s/w, h/t. conv... 
Days per week driven to 
work, train or bus depot, 
or fringe parking area 
jono way driving distance 
Is ear used In business 
(except to and from work)7 

... Days 
....Miles. 

Yea a NoD 

1 
s 

..Dayd 
.. M1I«J 

Y e « 0 Haq\ 

.Give numbar and date* 
|of traffic convictions 
in last 5 year*. 

LIST INFORMATION ON ALL ADDITIONAL DRIVERS 

Age 
Male or 
Female 

Relation 
To You 

Yean 
Licensed 

Married 
or Single 

% of Use 
Age 

Male or 
Female 

Relation 
To You 

Yean 
Licensed 

Married 
or Single Car #1 Car #2 

% % 
S % 
% S 
TC2-72 
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B.C.T.F. RETIREMENT SAVINGS P L A N 

The Income Tax Act provides that, within certain limits, contribu
tions made to a registered retirement savings plan within 60 days 
after the end of a year, i.e., January 1 — February 29, 1972, are 
deductible in computing income for that year, i.e., 1971. This 
applies even if you are not previously a member of a plan and join 
during the 60-day period, i.e., January 1 — February 29, 1972. 

FOR INFORMATION PLEASE CONTACT 

B.C.T.F. RETIREMENT SAVINGS PLAN 
c/o B.C.T.F. CO-OPERATIVE ASSOCIATION 

#206 - 2235 Burrard Street, 
Vancouver 9, B.C. 

Telephone 736-7741 OR 
3491 Saanich Road, 

Victoria, B.C. 
Telephone 385-3393 

#201 - 1135 Sutherland Avenue, 
Kelowna, B.C. 

OR Telephone 763-4916 
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WANT A STICK, STOVE, HARP, 

WHITESHOES A N D S U N G L A S S E S ? 

You wish to purchase an automobile, 
without "car business" lingo, and the 

usual hang-ups caused by haggling and 
pressure, 

You won't NEED AN INTERPRETER 
LOWEST PRICES IN CANADA 

MOST MAKES 
FULL SERVICING AND WARRANTY 

Finance Through 
B.C. TEACHERS CRI:OiT UNION 

1815 West 7th Ave., Vancouver 9, B.C. 
731-6191 

TRIAD LEASING CO. LTD. 
Suite 240 - 1070 W. Broadway, Vancouver 9, B.C. 

Hours — Tues. through Sat. 9:30 am. - 5:30 pm. 
Evenings by appointment only. 

i j H O W E V E R , 

BILL STONIER, president 
732-7833 


