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FROM OUR READERS 

Training Program Must Impart Specific Teaching Skills 

Sir, 
Your February editorial 'Multiplying 

Good Teaching Practices' makes 
eminent good sense. Faculties 
of education and the organized 
teaching profession must find new 
ways of co-operating, starting from 
the premise that, in your words, any 
program of teacher education can 
prepare people only to begin teach
ing. That preparation must include 
a real training program based on cu
mulative experiences designed 
to impart specific teaching skills. 

This will mean emphasis on clini
cal, case study, simulation and gam
ing methods, using live as well as 
filmed and taped materials, micro-
teaching and work with children — 
in short the adoption (with adapta
tion) of the methods now used suc
cessfully in medical, legal and 
business education. Such a program 
would include important theoretical 
elements, but an extended exposure 
to theory would, as you imply, be de
ferred until after an extended school 
experience. 

The organization of a real train
ing program would make irrelevant 
the futile debate over whether four, 
eight or sixteen weeks of practice 
teaching is the right amount. While 
the program should include some 
conventional practice teaching, ex
tended classroom experience would 
be deferred until the first or proba
tionary year, which would be a rec
ognized integral part of professional 
training. This would not be intern
ship in the usual sense since it will 
have been preceded by intensive train
ing. Faculties of education and the 
school system would co-operate in a 
true induction process. 

The foregoing is the thrust of the 
new James Report in the United 
Kingdom. This report traces the de
ficiencies of present teacher educa
tion and training to overdependence 
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on initial training. It suggests that 
'U'j process begin with two years of 
initial higher education, i.e., two 
years of pre-professional studies 
(following the equivalent of a Cana
dian Grade 13) that could include 
educational studies. This would be fol
lowed by a second cycle comprising 
pre-service training and induction. 

The second year of this cycle 
would be the largely school-based 
year already described in which fa
culty members and master teachers 
would work co-operatively to induct 
the neophyte as a 'licensed teach
er.' He woula teach four days a week 
and spend the fifth day at a 'pro
fessional center,' manned by faculty 
of education and practising teach
er;;. There he would take part in sem
inars and discussions and continue 
his studies. Following successful 
completion e( ;his year, he would 
receive his L'.ichelor's degree and be
come a 'registered teacher.' 

In-service education would com
prise a third cycle, all cycles being 
parts of a continuing process of sep
arated but interrelated parts. In this 
cycle, graduate degrees and diplo
mas would be available through both 
the faculties and the centers, with 
continuing education a recognized 
and required part of the teacher edu
cation process within a flexible time 
span and set of requirements. 

In making the probationary year a 
part of training, the James Report 
gives the teaching profession a rec
ognized role in the process. It gives 
education faculties a role in the first 
year teacher's induction, providing 
an opportunity- to influence the ini-
"Jal socialization of the neophyte to 
the conventional wisdom of the 

. school system. In doing so, it gives 
new and formal status to the con
cept of in-service and continuing 
education, thus widening and ex

tending the responsibilities of the fa
culties. 

Implicit in the James plan is some 
acceptance of the principle of dif
ferentiated staffing. Such ac
ceptance v. ••i be on terms highly 
favorable ... . teaching profession. 
Since there has to be a first year of 
teaching for everyone, the fact that 
probation would be regarded as part of 
training would make no difference 
wha,:ver in the number of probation
ary positions to be filled. 

In fact, for every four or five pro
bationers, it would be necessary to 
hire an additional certificated teach
er at little extra cost since probation
ers, carrying four-fifths of a normal 
load, would be paid correspondingly 
less, freeing funds to pay most of 
such a teacher's salary. A scheme 
such as this would be only one rou'e, 
to teacher preparation, although it 
might well become the main one. 

During the expansive ''60s, educa
tors at all levels missed oppo-U;ni-
ties for creative change, possibly be
cause we were lulled into compla
cency by seeming prospects of 
endless future growth. That era is 
over and we must from now on try 
to anticipate change instead of mere
ly reacting to it. 

Your editorial, like the Jarnes Re
port and certain developments in 
eastern Canada that I have beon 
studying recently, suggests that in 
teacher education we could have 
what might be the last opportunity to 
develop a system that, in your feli
citous words, could have a multiply
ing effect. 

Vancouver George S. Tomkins 

Faculties Need Change 
Sir, 

I am totally in agreement with your 
editorial in the February issue. I am 
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employed in B.C. as a teacher and, 
although I have only worked in the 
field for one and one-half years, I have 
noticed a preponderance of teach
ers ' lecturing' their classes with 
stereotyped methods obviously ob
tained from the local institutions of 
hiph°r learning. 

I agree that our education faculties 
require change and especially agree 
with the idea of a one-year appren
ticeship or internship for prospective 
teachers. 

I would like to point out to you that 
there is a course in existence which 
is attempting to reach the goal of com
bining theoretical and practical learn
ing. It offers courses in educat ional 
theory as well as a great deal of time 
spent in actual practice teaching. This 
course is the D i p l o m a program in 
Early C h i l d h o o d Educat ion offered 
through U B C at the C h i l d Studies 
Center . 1 w i l l not elaborate on the 
program at this time, for it is very easy 
to obtain more informatioi by con
tacting the Center. 

I graduated from this program two 
years ago and still feel it offers one 
of the most w e l l - r o u n d e d teacher 
training programs in the province. A l 
though the program is geared mainly 
to young chi ldren, it has a phi
losophy and offers opportunities to ex
plore practical methods to meet the 
needs of all ages of chi ldren. 

A l t hough my point may appear 
rather prejudiced, I wanted to bring 
this course to your attention as it is 
a start on the kind of education you 
are referring to. 
Vancouver Gwen Bartnik 

We Learn By Example 

Sir, 
I read your article or editorial on 

Mult ip ly ing Good Teaching Practices 
with considerable interest. 

I have felt for a long time that the 
most tragic thing about the teaching 
profession is the fact that so many fine 
teachers take their best methods with 
them when they retire and their talents 
are never exposed to other teachers. 

I sometimes wonder if beginning 
teachers are not more influenced by 
the teachers that they had through the 
schools than by any method course. 
W e learn mostly by example and imi
tation. If this is true, the good teaching 

practices are copied by students who 
happen to enter the teaching field, bul 
(he l a d remains thai in ihe next room 
you may have a teacher w h o has 
developed many things that you wi l l 
never learn about and you have found 
good things to share but no real way 
lo share it. 

Convent ions and workshops can 
help, but the convent ion is often a 
place where everyone wants lo blow 
his horn and no one cares to listen 
lo the other guy. W o r k s h o p s are 
avoided by overworked teachers, and 
when you are involved in conducting 
one, you always have the feeling that 
the teachers are th.nking about getting 
home to their regular business. 

In any case, the surest way of multi
plying good teaching practices wi l l 
be in good methods courses. 

I have wondered lor a long time why 
people in the methods courses do not 
try to make use of the sound motion 
picture in a thorough systematic way. 
Every specialist in a given subject area 
must know of many fine teachers who 
have developed fine ways of present
ing the knowledge and getting the par
ticipation of the students. W e all have 
seen movies of this sort, but usually 
they are long and have an ax to grind 
or something to sell. 

If I could be a methods teacher, I 
would try to go around to teachers and 
make 10 to 25 minute films of the best 
kind of teaching practices that people 
have to show and get enough of them 
that they c o u l d be o rgan i zed and 
sorted out, with some discarded and 
new ones added. I visualize a methods 
class where the potential teachers see 
how someone in the field teaches or 
guides his class through a part of a 
lesson. Students in the methods class 
take notes, discuss it and still have time 
to carry on with theories and other 
study. 
Quesnel Burton Gifford 

Women And Equal Rights 

Sir, 
The introduction to Patricia Pres

ton's article (January 1972 issue) about 
sex d i s c r i m i n a t i o n in the schoo ls 
implies that women are second-class 
citizens and that we have a secondary 
and supportive role in society—an 
implication that is repeated in the arti
cle proper. 

W h o says so? A minority group of 
malcontenlecl women? In what way 
are we second-class citizens, and in 
whose eyes? Not in the eyes of my 
husband; nor do any of the husbands 
I know treat their wives as anything 
but persons with their o w n , albeit 
peculiar, personalities. 

I am annoyed by the constant prop
aganda being eddied about by women 
analyzing the role of women, and I 
simply fail to see what the fuss is all 
about. The human race is divided into 
two separate and distinct sexes, and 
in no way is any member of one sex 
remote ly l ike any member of the 
opposite sex — physically, mentally 
or emotionally. 

Some w o m e n have so lost their 
sense of proportion and the purpose 
of their creation that they are spreading 
the gospel that it is a disgrace to be 
born a w o m a n , and that w o m e n 
should have equal rights with men. 
Certainly. But how equal? 

No woman that I know of is capable 
of or even anxious to try pushing a 
thousand pound dolly all clay, or to 
spend hours in the g rue l l i ng sun 
opera t ing heavy road or b u i l d i n g 
equipment. These women, of course, 
have the liberty to feel this way and 
to express their views, but it should 
be realized that most women don't feel 
this way, and I, for one, deeply resent 

. all efforts by my own sex to make me 
feel a 'second-class' cit izen. 

Most of us are happy to be women, 
and we enjoy the role of homemaker. 
It is an ancient and honorable one. 
Natural ly , there are jobs wi th in the 
home that aren't too enjoyable, but 
you can't tell me that Madame Curie 
enjoyed peering through a microscope 
day after weary day. Great discoveries 
come on ly to a few and on ly after 
many failures. 

Many men and women go through 
life with no great reward discernible 
to others — only the satisfaction that 
they are doing what they want and 
perhaps it wi l l be their lot to make 
that great discovery — by luck as much 
as by hard work . So it is w i th the 
homemaker. She wi l l turn out good 
citizens in the main, and perhaps with 
luck wi l l raise that genius. 

So I am unhappy at the trend today 
to dec ry w o m a n h o o d . A n d I am 
equally unhappy that this attitude is 
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directed at the tots in primary school. 
Surely schools were developed for the 
purposes of teaching children how to 
read, write and figure. Why don't they? 
I am appalled at the number of illiter
ates we are turning out of our schools 
every year. I know of Grade 5, 6 and 
7 students who cannot construct a 
proper sentence or paragraph. They 
do not know how to communicate 
through speech or writing. 

The prime purpose of our schools 
should be to teach communication, to 
instruct in the social growth and his
tory of ihe world, to learn how to use 
this acquired knowledge wisely for the 
good of the individual and his 
associates. Just to be knowledgeable 
about someone thing, how very unim
portant it may seem to others, wi'l give 
a person confidence and self-esteem, 
without which he cannot hope to get 
along with others. Isn't academic 
knowledge and the application of that 
knowledge what education is all 
about? 

As a mother of prospective school 
children, I am alarmed at the at
mosphere they will be entering when 
they encounter teachers of such ilk as 
P. Preston. I am appalled at the trend 
that will be teaching my children 
biological functions of the human 
body at an age that I do not consider 
old enough, without the attending 
moral and religious training that is a 
part of our home life. Sex education 
is only as good as the teacher, regard
less of what the curriculum calls for, 
and I am afraid that many teachers 
do not have the attitude that is desir
able for teaching my children. In 
general, in this area at least, schools 
are taking too much upon themselves. 

I also would like to see the language 
arts program updated, especially in the 
way of maturity of textbooks. How 
many adults like, to read a book that 
is constantly and inanely repeating 
itself? I am also interested in knowing 
if Miss (Mrs.?) Preston advocates 
stories of Father at home being domes
tic while-Mother is battling the labor 
force? That is just as absuid as is P. 
Preston's campaign against the natural 
abilities of men and women. 

And P. Preston in her own fashion 
is a bit unfair in her attack on the text
books. In the Grade 6 text, the unit 
she chose to mention is in the propor

tion she stales, but the preceding unit 
is composed of stories exactly half and 
half. She also complains that in the 
Grade 6 book in the section on flight, 
Amelia Earhart is not mentioned; but 
there is a story in the Grade 5 text 
covering another woman flyer. With 
all due respect to Amelia Earhart's 
accomplishment, she is constantly 
being drummed into our conscious
ness so much that a story of someone 
else is quite refreshing. 

There are not too many famous 
women in the arts or sciences, presum
ably because they don't have the 
stamina to be capable of that type of 
genius. I am quite sure that if there 
were more women who had per
formed great accomplishments, they 
would be as much lauded and 
appreciated as their male counter-
[Darts; but it is a bit difficult to write 
about women who don't exist. 

Since the children are the main con
cern of educators, I submit that they 
are not as preoccupied with sex as 
their elders are, but enjoy a good story 
without caring what sex the leading 
character is. So why not let them enjoy 
good books, and take the Women's 
Lib battle out of the school rooms, 
where it is conspicuously out of place. 
Cassiar (Mrs.) Marion Mitchell 

Standards Are Important 

Sir, 
Your correspondent, E.G. Obrige-

witsch, in commenting on my article 
about anecdotal reporting (Novem
ber 1971), has leapt, in his confu
sion, to some quite erroneous con
clusions. 

Mr. Obrigewitsch confuses argu
ments for a particular position with 
resrject to evaluation and re|3orting as 
evidence of climbing on some kind 
of 'bandwagon' of 'unbridled rever-
sionism' which rejects the concepts of 
non-grading, is hard-nosed about 
failure and poverty, and is guilty of 
'the pendulum-swing trip' from one 
extreme to another. It would be hard 
to imagine more erroneous conclu
sions than these. Mr. Obrigewitsch has 
read into my words many things which 
are not there. 

His strange use of words (e.g., 'ab
ject' in the phrase 'abject refusal': I 
am sure he does not mean 'abject') 
leads me to suspect that his difficulty 

in accepting my argument is a result 
of difficulty with the English language 
.i.. much as it is in agreeing with my 
assumptions or in following my logic. 
Obviously, he cannot accept my argu
ment if he doesn't know what I'm talk
ing about. 

Mr. Obrigewitsch is clearer when 
he questions 'the immensely important 
idea of standards in education.' He 
thinks the idea of standards is unim
portant, apparently because standards 
are hard io 'define,' 'establish,' 'main
tain' and 'assess' in a 'relevant' 
manner. His argument would seem to 
consist of the thought, 'If it's difficult, 
it's unimportant.' That is a thought 
which all of us, particularly young 
people, find perennially attractive. But 
it isn't true. 

In adult life, standar ,3 are impor
tant. There are standards of compe
tency in numerous responsible occu
pations: pilots, doctors, food proces
sors, drug manufacturers, engineers, 
type-setters, accountants, teachers, 
and thousands of others, have to meet 
acceptable standards every day. The 
well-being of millions depends upon 
these standards being met. There are 
also standards of decency, of courtesy 
and manners, which society rightly 
expects individuals to meet, individu
als who are just as various, just as 
'unique' as any children. 

V. the idea of standards is important 
in adult life, it would seem to me to 
be of importance also in education, 
at least at some stage and in some 'rele
vant' way. Because it is more difficult 
to apply the idea of standards to grow
ing childreri does not mean that the 
idea is unimportant. 

It seems to me that some well-
meaning people find it difficult to 
associate the idea of standards with 
education because they confuse it with 
standardization, in much the same 
way as they confuse authority with 
authoritarianism. Where we are so 
often weak as educators is in the con
ceptual analysis of the words we use. 
That is why we need more 
philosophers in public education, par
ticularly analytic philosophers, who 
will clarify the meanings of the words 
we so readily bandy about, and 
encourage us to meet acceptable stan
dards in the way we use them. 
Port Clements E. L. Bullen 
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l lThe greatest of compulsory at
t endance schoo ls is the soc ie ty 
within which a young person comes 
of age. 

What can it be like to grow up in 
our cu l tu re? The s c h o o l m e n w h o 
oversee this process can never really 
know because the hour of their gene
ration has passed. Their own condi
t ioning was effected long ago. I am 
one myself. I cannot tell it like it is 
because I cannot know how it is. Stil l, 
I am forced, and it may yet be worth 
whi le , to speculate upon the varieties 
of response that might occur as reac
tions to percept ions of the present 
social mi l ieu. 

In contemporary society the exis
tence of a social malaise is not often 
chal lenged. There is a consensus on 
this among all the age cohorts; but, 
nevertheless, let us once again con
vince ourselves by examining some of 
the componen ts of this cu l tura l or 
social sickness. Much of it, we shall 
see, hinges about the psychological 
problem of discipl ine. 

Dr. Hodgkinson, who is Chairman, Edu
cational Administration at the University 
of Victoria, has written previously for 
the magazine. 

First, the generation gap. There is, 
of course, nothing new about genera
t ion gaps. They have existed since 
time immemorial ; in fact, ever since 
one generation survived long enough 
to exist c o n t e m p o r a n e o u s l y w i th 
another. 

A favorite chestnut of educational 
historians is to quote the hieroglyphs 
of Anc ien t Egypt. Translated, these 
vent the lamentations of the com
mand generation of some 5,000 years 
ago, bewai l ing the lack of discipl ine 
and respect in the youth of that clay. 

Then, as now, youth pressed for a 
share of the power and (hen, too, no 
doubt, equated virtue with youth and 
vice with middle age. But, still and 
al l , there are now new factors at work 
and the gap of today is different. Con 
sider: 

Western European-North American 
culture has achieved an unparalleled 
degree of e c o n o m i c secur i ty and 
affluence. So much is this so that a 
veritable youth subculture and sub-
economy exists, with its own lan
guage, mores, markets, consumer 
demand schedules, fads and cults. As 
never before in the past! 

Again, in the North American sec
tor at least, much of this affluent youth 
is d e p r i v e d , by the nature of the 
sociology and economics of educa
t ion, from being sel f -support ing or 
economical ly responsible. Moreover, 
this same youthfu l potent ia l labor 
force is, indeed, commonly restrained 
from entering the adult labor market 
because of the number of increasingly 
artificial pro forma educational pre
requisites. 

H igh schoo l g raduat ion is 
d e m a n d e d for the most men ia l of 
remunerative tasks and the bac
calaureate degree tends to become a 
mere prerequisite for entry to profes
sional school . A university degree has 
a different meaning today. There has 
been inflation of academic paper as 
well as monetary inflation. 

Again, most youth (as never before) 
is forced to attend what are in effect 
'holding institutions'; schools, co l 
leges, universi t ies, jun ior co l leges, 
vocational institutes and, where con
sc r ip t i on or draft laws ob ta i n , the 
armed services. California has given 
serious considerat ion to a proposal 
that wou ld raise the school leaving 
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Much of the social malaise today 
hinges on the psychological problem 
of discipline. Here is an analysis of 
some of the factors contributing to 
the malaise, and four ways people 
can react to it. The writer concludes 
that students and teachers need 
retreats—not of the traditional kind, 
but modeled after the disciplinary 
provisions made famous by Gordons-
toun. 

IS 

CHRISTOPHER H O D G K I N S O N 

age to 20. Already, many first mar
riages o c c u r and first ch i l d ren are 
born whi le the partners and parents 
are still in attendance at some kind 
of formal educational institution. 

C a n we c o n c l u d e then that the 
generation gap, though not new, is 
ser ious ly aggravated by v i r tue of 
economic, sociological and technical 
factors peculiar to contemporary soci
ety? A n d present trends are in the 
direction of widening rather than clos
ing the gap. 

Second, there is the communica
tion gap between the realms of sc i 
ence on one hand, and the arts and 
humanities on the other. This gap is 
a logical outgrowth \\\ tho evolution 
of the pure and i \ | \ | i l ied sc iences . 
Increas ing k n o w l e d g e leads to 
increasing specialization and increas
ing expertise in depth. 

W i t h the w a x i n g of the expert 
comes a waning of communicat ion. 
Areas within the purview of science 
need specialist interpreters to explain 
themselves to other specialists as well 
as to laymen. If the kryologist cannot 
c o m p r e h e n d the e n d o c r i n o l o g i s t , 
even so the scientist at large tends to 

speak a language that is incom
prehensible to his co l league in the 
humani t ies. The humanist , in turn, 
often talks his own professional lan
guage; and this may be a l ien and 
anathema to the scient ist . As Lord 
Snow has e loquen t l y po in ted out, 
mutual distrust and suspicion ensue. 

This gap is not so new either. W e 
have long since left far behind those 
antique notions that held it to be both 
an ideal and a possibility for one man 
to master the whole body of the arts 
and the sciences, to be uomo univer
sale, a rounded man. W e no longer 
expect Aristot les or Leonardos, nor 
would we quite know what to do with 
them if they showed up. Increasingly 
we have come to accept that we must 
choose our world of discourse, and 
choose early. Sometimes as early as 
Grade 7 or 8. 

This divorce between the arts and 
the sciences has another manifes
tation; what can be called the reason-
emo t i on gap. O u r sc ien t i f i c and 
technological culture is increasingly 
structured into vast institutional com
plexes and organizations, and is con
sequently dependent in all its work
ings on an even more vast metastruc-

ture of rules, regulations and logical 
cont ingencies and dependencies ... 
such a culture is, therefore, pre
eminently rational. 

And p f n s e l y herein, of course, lies 
the rub. tor man never was a rational 
animal, but only an animal with the 
o c c a s i o n a l capac i t y for reason. 
Freud once explained civi l ization 
away as a neurosis arising from 
suppression of the irrational pow
ers of the id by superego-reason. 
W e need not be Freudians, how
ever, to view the historical record 
with some misgivings. Outbreaks of 
insane violence and psychotic be
hav io r perpe tua l l y threaten our 
thin veneer of rational c iv i l izat ion. 
And even if we take a more opti
mistic v iew of man, still one can 
surely detect contemporary dis
harmonies; the worlds of reason and 
e m o t i o n , though not necessar i l y 
dichotomous, are still not har
monized. 

School curriculums stress rules and 
ra t iona l i t y , log ic and ob jec t i ve 
me thod ; the d isp lay of emot ion is 
viewed as disrupting and threatening 
in the school situation. Offerings in 
art, drama, literature may seem to the 
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student pallid palliatives when com
pared to the outlets to be found in 
rock festivals, delinquent behavior, or 
the fantasy realms of psychedelia. 

Yet another contribution lo social 
division is the problem of mass, the 
demographic problem of sheer num
bers, of more and more protoplasm, 
and such side effects of more bodies 
as the wastes generated by biological 
explosion. 

The increase of numbers also has 
an effect upon p s y c h o l o g i c a l 
mathematics. As the ratio of indi
vidual to total population dimin
ishes there is a tendency for the 
individual to become psychologically 
as we l l as s tat is t ica l ly lessened. 
Increas ing ly he tends to become 
merely a lesser and lesser digit in the 
a r i thmet ic of large numbers ; an 
inevitability reinforced by the rational 
bureaucratic use of computer tech
nology. The- gap between State and 
Cit izen widens. 

The par l iamentary democ ra t i c 
legacy of a less franchisee! century 
remains with us, but cit izen participa
tion in the large power processes of 
government is cons t ra ined and 
limited to the rare occasions when a 
vo.s may be cast for preselected can
d ida tes , themselves products of 
increasingl> sk i l led image-mak ing 
media techniques. This diminishing of 
the c i t i zen breeds doubt about the 
democra t ic mythology or ideology 

and sows the seeds of apalhy and 
anomie. 

A n d , of course , there are other 
ancient lallers in the social fabric that 
must be seen again and ..gain by the 
fresh eyes of each new generation. For 
example, the evidence is not all in, 
and some thai is in is deb l iable and 
contradictory, ye! the brut-.' statement 
is p robab ly true liir.;, measured in 
terms of discomfort arising from plain 
and simple hunger, the sum total of 
human misery in this day of the 
moon-men is probably greater than at 
any past period of the earth's human 
history. 

Rich nations grow richer, relatively, 
whi le some poor nations grow poorer, 
absolutely. Affluent Western youth 
becomes aware of these international 
disparities through the media of com
munication and, with the self-
righteousness of the affluent and his
tor ical ly naive, deplores the status 
quo it has inherited. 

One could point to other rents in 
the s o c ' o - e c o n o m i c garment. The 
ecologists are in vogue. The problems 
of waste, po l lu t ion , envi ronmenta l 
dest ruct ion, demograph ic pressure 
an*' the like are systems problems that 
now loom large enough lo strike the 
eye, ear and nose of the apathetic and 
lire the anger of the act ivist. M o r e 
ground for the growth of anomie-
anger-apathy. 

A n d above and beyond al l these 

sources of dissension, there is a divi
sion that cuts to the very fundament, 
lo man's ontological ground ... what 
cou ld be ca l led the m a n - G o d g ,p . 
G o d is, if not dead, al least increas
ingly d ispossessed. Metaphys ics is 
academically disreputable. Theology 
lias become a k ind of word-game 
almost devoid of status. 

In the West youth has few 
phi losophico-re l ig ious alternatives. 
What are they? Positivistic atheism? 
Existential agnosticism? A reactionary 
embrace of orthodox or cultish re
ligion? Sad games of astrology, 
Tarot and the occult? O r perhaps 
mosl pervasive of a l l—the strategy 
of non-think and the persistent, 
self-defeating pursuit of hedonistic 
satisfactions ... a sort of listless re
treat into un th ink ing self-indul
gence that is ep i t om ised in the 
cl iche, 'Do your own thing'? 

A l l of these al ternat ives tend to 
despair. The sense of this despair may 
be inchoate in our society; but it is 
deep-seated and f inds con t inuous 
expression in the art of the day, par
ticularly in contemporary cinema and 
the novel. This art mirrors its audience 
and those who feed upon it. 

From this alone it seems reasonably 
just i f ied to infer that we have an 
unhappy, unsure, disturbed society 
and culture. There is some kind oi dis
ease abroad, an illness that, if not fully 
understood or diagnosed, can yet be 

The art, drama and literature courses offered in school seem, 
lo the student, very pallid in comparison to the outlets found in 
rock festivals, delinquent behavior or the fantasy realms of psychedelia. 
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pri.nli M\ discerned in some of its 
propoi iions 

Rebellion Is First Reaction 

The first or elemental reaction to 
the social divisions discussed 
above may appear in the form of 
rebellion. The response in this 
mode, a mode popular to youth, 
takes the form of various kinds of 
affective 'protest.' These stem 
from feelings of rage, frustration 
and anger and run the spectrum 
from placard-waving and sit-ins to 
individual acts of gratuitous vandal
ism, crime or delinquency. On one 
hand, this type of reaction or response 
may be discounted or disparaged as 
mere infantile 'spoon beating,' but, on 
the other hand, it may take on 
psychopathic forms and these can 
hardly be discounted. 

Characteristic of the rebellious 
mode is a lack of voluntary or self-
discipline and a tendency to random, 
spontaneous self-indulgence. The 
'drug culture' is in part a manifest of 
rebellion. Where discipline or the 
control of behavior exists, it tends to 
emanate from external reality con
straints only, such as police, parents, 
peers, money or the biochemical pro
cesses. Ethically speaking, rebellion is 
the lowest level upon which we can 
react to social ills. It compounds the 
disease. It is an expression of negativ
ity. 

Solitary walks and hikes, time set aside 
lor private reflection-teachers and stu
dents alike need the opportunity to find, 
consult with, and actualize the self. 

Another type of response lies in 
revolution. In revolution there is a 
concerted group effort to change, usu
ally radically, some aspect or aspects 
of society that are perceived as 
iniquitous or inequitable. This means 
that the individual involved in this 
group effort must subscribe to some 
form of ideology. 

This mode is typically the response 
of the political activist; or of all those 
who seek 'salvation through works.' 
It is favored by Utopianists of every 
stiipe. Even the anarchist may be 
committed to an ideology or system 
of social beliefs. 

The characteristic of this type of 
reaction to social ill is that it seeks 
to remedy not the individual, but the 
society of which the individual is a 
component. The object of the exercise 
is to remove the mote from the 
brother's eye, not the beam from 
one's own eye. First fix society, then 
individual fulfillment will somehow 
automatically follow. 

Characteristically, too, discipline in 
this type of response, although it may 
be internaiized, is essentially from 
without. It is the discipline of the 
group and this, in turn, is the disci
pline of the set of ideas or ideology 
motivating the group. The political 
cell, the committee-for-action, and 
the loosely organized grouping of 
charismatic leader and charisma-
tic'zed followers exemplify the 
pattern. 

There is a cause and a program, 
however crude, arid the real impact 
upon society may be very significant, 
whether or not the goals of the 
revolutionaries are accomplished and 
whether or not their activity proves to 
be dysfunctional in the long term. The 
social system, in or out of equilibrium, 
is always susceptible in some measure 
to action, and hence, to the concerted 
thrust of the revolutionary response. 

Reform Is Another Response 

The semantically quieter term 
reform can be reserved for a third type 
of response. Again, this is a mode of 
reaction to social evil that can be 
observed at two levels; the social and 

the individual. 
At the social level it is the path of 

action espoused by those who believe 
in gradualism, meliorism, evolutio
nary progressivism, change within 
existing institutional frameworks, 
changes at the margin of historical 
advance, and ad hoc, remedial 
response to problems as they become 
clearly defined, politically and 
sociologically. 

The mood associated with the 
mode is one of perduring optimism 
and a residual faith in progress. It is 
characteristic of liberalism and, 
indeed, of the mainstream of all 
entrenched political parties in 
democratic Western cultures, whe
ther of the right or the left. Social 
ills are weathered. Social problems 
are neither solved nor resolved but 
'surmounted.' 

Discipline within this type of 
response is to some extent self-
imposed since no clear philosophy or 
principles are readily discernible and 
the orthodox majority are silent and 
apathetic. There is an implicit faith in 
human perfectibility, rationality and 
progress that calls for constantly 
renewed individual acts of volition. It 
is perhaps understandable that from 
the standpoint of youth the response 
of reform lacks much of the affective 
glamor and appeal of the radical 
responses of rebellion and revolution. 
Particularly as popular value orienta
tions shift from the Protestant ethic of 
deferred gratification to a contempor
ary demand for instant gratification. 

Personalism Is Individual Reform 

Within the logic of this argument 
a fourth mode of response is called 
for. We shall call this personalism. It 
is not a merely negative manifestation 
in the sense of complete withdrawal 
from social concern— that would 
remove it from the scheme altogether 
—but is a rare and difficult posi
tive attempt to achieve the social 
good by individual reform. Person
alism involves that most difficult of 
responses, a re-forming or inte
grating change in the individual 
self-structure. 

The term 'integrating' is crucial 
for it stands in diametrical opposi
tion to the disintegrating change in 
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One ofCanada's leading authorities on the teaching M . SHEILA O ' C O N N E L L 
of language arts examines the award-winning 
television show, and has reservations about it. 

U'.'he Sesame Street series is created 
and p r o d u c e d by the C h i l d r e n ' s 
Television Workshop, a group that has 
funds and staff to explore television 
as a medium for education. The series 
is beamed at children who wi l l soon 
go to s c h o o l , spec i f i ca l l y ch i ld ren 
under six years of age who, it is judged, 
need ' e d u c a t i o n a l ' exper iences to 
ready them for school. 

The Workshop group has received 
much deserved praise for its series and 
constant changes in the program point 
to the fact that the programmers have 
been responsive to evaluation. It is in 
the hope that constructive criticism is 
still being considered that I have writ
ten this article. 

I v iewed 21 Sesame Street programs 
(CBC) between September 22, 1971 
and February 2, 1972 inclusive. M y 
major purpose for viewing the pro-

Dr. O'Connell is a member of the Faculty 
of Education at Simon Fraser University. 

grams was to listen to the language of 
the adults, those adults with regular 
teaching responsibilities on the pro
gram. I wanted o know if the adults 
on the Sesame Street series speak Stan
dard English (English used by educated 
speakers of the language and presum
ably by teachers in public schools). 

The data gathered shew that not all 
the language spoken by the adults on 
the Sesame Street sen as is Standard 
Engl ish. The fo l l ow ing are the four 
most frequently noted examples of 
Non-Standard English: 

1. Slurring and omitting some sounds 
and words (notably ing, of, th, you, 
t) 
Examples 
Whatcha gonna do? 
I wanna know. 
D'ya know what? 
You put'm all together. 
You know somep'n. 
What kinda job do I have? 
Why 'ncha come right over? 

2. Use of the word got and variants 
in certain contexts (a frequently noted 
special case of #1 above) 
Examples 
I godda nose. 
I godda quiz for vou. 
I've godda f in my foot. 
You godda talk loud. 

3. Lack of correspondence between 
subjects and predicates in sentences 
using the verb to be in combination 
with here and there. 
Examples 
Here's five pennies 
There's only three ch? : rs. 
W h y is there only nine here? 
There's so many sounds. 

4. Pronounc ing words inaccurately 
(particularly endings of words) 
Examples 
Sundee, Mondee, Toosdee 
Yeah 
Yuh 
Perfesser 
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This study is based on the assump
tion that, in leaching situations, the 
language the teacher uses is just as 
likely to be learned as is the content 
the teacher conveys. The language of 
the teacher at least influences, and at 
most becomes, the language of the 
children. If one agrees with this prop
os i t ion, the ques t i i i i then turns on 
whether a teacher has any justification 
for using Non-Standard English in the 
classroom. 

Few people speak Standard English 
at al l l imes in al l s i tuat ions. Some 
never use slang, but many enjoy using 
it—some excessively, others selec
tively, some using it in any situation, 
others aware of situational proprieties. 
Some people always speak precisely, 
never s lu r r ing sounds together or 
omitting sounds or words. Others are 
imprecise in every day language, but 
can be precise when the occas ion 
demands. 

Simi lar ly , in ( onnc i l ion wi lh the 
many aspects ol Standard Engl ish, 
some speak Standard English, no mai
ler what, but many knowing ly use 
other than Standard English in situa
tions where such language is not only 
understood, but also accepted and 
welcomed as a relaxation of a stan
dard. 

In other words, situational accepta
bility is a criterion for assessing the 
language used in a given instance. 
Shou ld the cr i ter ion of s i tuat ional 
acceptability be applied to a class
room, to any teaching-learning situa
tion? 

Teachers are justified in using Non
standard English in the classroom 
or in a teaching-learning situation on 
the condition that the learners un
derstand and accept the idea of sit
uational acceptability. If the teacher 
uses slang informally or playfully, 
draws the attention of learners to the 
slang that he has used, elicits from 

them ihe oilier word(s) I hat he could 
have used (ihe Standard I'nglish way 
ol saying Ihe same thing), possibly 
asks ..iu'l lu'r they think this particu
lar word wil l eventually be acceptable 
in any situation (will become Stan
dard English) — if he follows his using 
of ihe slang wilh any or all of these 
steps, Ihe children gain some per
spective on language. 

If a teacher and learners agree that, 
in informal discussions, their everyday 
language (which may include some 
slurring, poor enunciation, mis
pronunc ia t ions , non-agreement ot 
subject and predicate) is acceptable, 
and they all know that it differs in t cr-
lain respects from Standard English, 
they are growing toward an under
standing of situational acceptability. 

If they know, further, that Standard 
English is the most acceptable lan
guage form in some situations and that 
schoo ls take the respons ib i l i t y of 
teaching Standard English, they have 

New people have joined old iavorites as permanent residents on busy Sesame SI reel. 
Pictured here are, in the foreground from left, Mr. Hooper, Big Bird, Molly the Mail-
lady, "lom, Antonio, Rafael and Maria; rear. Boh, Susan and Cordon. A richer and 
larger curriculum has been introduced into the series this year. 
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the rationale for the school 's insistence 
on understanding of and practice in 
the standard form of the language. 

There is no doubt that children in 
school can understand and put into 
use the concept cf situational accepta
bi l i ty in connect ion wi th language. 
Can children who are not yet in school 
understand and apply this concepl? 

Young children can begin to under
stand that there is more than one way 
to express an idea (Hi and G o o d morn
ing; Put'm on and PUL them on) and 
can begin to experiment with language 
to test its apDropriateness in differing 
situations. As he does in all teaching-
learning situations, the teacher begins 
where the learners are and guides their 
language development, using informal 
but planned means of contrasting vary
ing aspects of the language—not only 
with respect to word selection and pro
nunciation, but also with respect to 
volume, accent, precision, and so on. 

It is not too early to begin this work 
with three-year-olds who are already 
in possession of a language that works 
for them—that commun ica tes their 
needs, ideas, questions, wonderings 
and fancyings. Chi ldren of four and 
f ive years of age can begin to 
appreciate the va lue of learning to 
speak Standard English to be able to 
read and write the language that the 
majority uses to communicate in print. 

Teachers Must Model Language 

With a teacher as model and guide, 
young chi ldren can understand and 
utilize the idea of situational accepta
bility and, fond of language, still play
ing and experimenting with it, begin
ning to sense its power, they can 
become quite sophisticated in the use 
of their language. It is then the respon
sibility of teachers to model the lan
guage that they consider to be approp
riate to the occasion, to draw attention 
to choices that they themselves make, 
and thus to demonstrate by their own 
flexible use of it that there are situa
t ions in w h i c h cer ta in language is 
acceptable and others in which that 
same language is not usually accept
able. 

They have the respons ib i l i t y , 
further, to guide chi ldren in thinking 
before they speak—in knowing that a 
formal or standard response is called 
for more in some situations than in 
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Jon Stone, d i rector of Sesnme 
Street, w i l l be a spec ia l guest 
at the Pac i f i c Educa t ion S h o w 
in Vancouve r M a y 6,7 and 8. 
He w i l l speak on the produc
t ion techniques beh ind Sesame 
Street. 

If any teachers or groups of 
teachers are interested in 
meet ing persona l ly w i t h M r . 
Stone, arrangements can be 
made by contact ing the show 
manager, N e l s o n Groves, at 
731-1171, Vancouver . 

others, and that slang, slurred speech, 
omitted sounds and Standard English 
all communicate. 

Does Television Teach? 

In pursuing the topic of the adult 
use of Non-Standard English on the 
Sesame Street series, it is necessary to 
pose another question, 'Does televi
sion teach?' I don't question the impact 
of television. However, at any given 
time and in connection with any given 
program, we d o not k n o w what is 
being learned. 

The terms we use when discussing 
television are informative. W e speak 
of watching television, seeing some
thing on television, looking at televi
sion and v iewing television. W e know 
that, as in teaching-learning situations, 
we watch, see, view, look at and listen 
selectively. Each of us pays attention 
to aspects of a program for his own 
reasons. Each gains experience from 
these aspects, but the fact remains that 
each is an ind iv idua l wi th his o w n 
unique focus. 

W e may be in front of a television 
set, but not influenced by the mes
sages. W e may be looking at a com
mercial, but not paying any attention 
to the product. W e may be viewing 
a documentary, but not evaluating our 
own information or thinking on the 
subject. W e may turn on a news broad
cast without developing any under
standing of the significance of events 
reported. W e may watch a series in 
Historical f iction, but not question any
thing of the past as portrayed in the 
fiction. 

Turning on a program, being in front 
of a television set, listening to a pro-
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gram, viewing, watching, looking at 
television—-none of these guarantees 
learning—such as gaining experi
ences, d e v e l o p i n g unders tand ing , 
evaluating, questioning, inferring. At 
any given time, and in connection with 
any program, we do not know what 
is being learned. 

W e do know that as part of such 
television programs as Sesame Street, 
adults and others perform teaching 
acts: provide an array of experiences, 
convey information, raise questions, 
give exp lanat ions , direct act iv i t ies, 
invite invo lvement , compare items 
using specif ied criteria, etc. Sesame 
Street does teach. It does use language 
in order to teach. It uses both Standard 
and Non-Standard English. 

A n Opportunity Is Ignored 

I am not crit icizing the use of Non
standard English on the Sesame Street 
program; I am crit icizing the lack of 
attention to the concept of situational 
acceptability. An opportunity to teach 
about language, to invite viewers to 
exper imen t w i th language and to 
become flexible in the use of language 
is being ignored. The encouragement 
of language development is one of the 
objectives of the Television Work
shop. Surely the gaining of a per
spective on Standard English is part 
of this. 

Television offers the opportunity for 
children to become aw?.re of the con
cept of situational acceptability with 
respect to language, and this oppor
tunity should be explored. Chi ldren 
should know when and why adults are 
us ing N o n - S t a n d a r d Eng l i sh , and 
should be guided to understand the 
concept of situational acceptabi l i ty. 
The grading or labeling of language 
as poor, bad or low class should be 
replaced by the assessment of lan
guage as appropriate in terms of the 
situation in which it is used. 

Although it is difficult to measure 
the educa t i ona l results of Sesame 
Street, there is cause for optimism 
about the future of educational televi
sion in general. The impact of the mov
ing images is powerful. The techniques 
be ing tested are remarkab le . The 
entertainment component influences 
greatly !he effect of the teaching. 

But the potential of educational tele
vision is only partially realized. § 
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1TI can hardly believe that Max really 
wants to go to school every day!' 

It was with this note of disbelief 
that the young probation officer end
ed his enthusiastic telephone cal l . 

M a x , a somet imes v io len t teen
ager, was the oldest son of a broken 
home. The mother and her half doz
en other younger children had lately 
been l iving with a man who 'didn't 
want Max around.' 

Max 's history is a sorry tale of dis
rupted school experiences stretch
ing from Quebec to Vancouver Is
land. No school could tolerate his 
l o u d l y p rovoca t i ve , physically ag
gressive behavior. 

Yet here in Campbel l River there is 
a school and a program in which the 
young man can feel 'at home.' The 
phrase 'at home' fits, for in the ex
perience of Max , the Campbel l River 
Sen io r Secondary S c h o o l (Carihi) 
seems to be one place where he feels 
wanted and where he feels he be
longs. 

H o w is it possible for a senior sec
ondary school to have the space and 
the time for the Max's in its commun
ity? The answer lies somewhere in 
Carihi 's two-year-old 'Special Pro
g r a m s ' — a mixture of unorthodox 
courses, people who care, and the 
school itself. 

The style of Special Programs re
veals that it has developed most of 
its conceptual substance from the 
systems of thinking called human

ism and existentialism. To ease the 
semantic tension th?se two words of
ten arouse, humanism wi l l be defined 
as a philosophy that centers on hu
man values and stresses the dignity 
and the worth of every human being. 
Existentialism? An individual 's free
dom to make choices from avail
able alternatives; an awareness of this 
freedom; an awareness of the res-

, ponsibility for decisions made and ac
tions taken—these are the marrow 
of the existentialist's philosophy. 

From that founda t ion ar ise 
'he program's four operating prin
ciples: 
• A student perceives his needs 
better than anyone else can. 
e In the meeting of a student's 
needs the present is all-important; 
the future and the past are less so. 
• Student integration. 
• Prescribed textbooks and courses 
of study are not the keys to the 
construction of relevant programs. 
F lex ib i l i t y , spon tane i ty and re
sourcefulness are. 

In everyday practice the above 
principles translate into a student's 
being encouraged to talk about his in
terests and his hopes. This is fol
lowed by work with a teacher-coun
sellor to build his own program. The 
result could be a group counsell ing 
session, auto mechanics in the me
chanics shop and a vocational math 
c l ass ; or a bas ic c o m m u n i c a t i o n s 
course in English, an independent 

study program in social studies, a 
cooking class and a work experi
ence contract in the community. It 
might also include any other course 
taught in the school. 

Some students overestimate their 
present abilities and want a 'status' 
course (e.g., Grade 11 mathematics) 
offered at the senior secondary level. 
The nature of the course and the 
kind of commitment required are dis
cussed. If the student still wishes to 
try it, he does. Careful fol low-up by 
the teacher reduces the chances of 
its becoming yet another failure ex
perience. 

During the first few counsel l ing 
meetings between the teacher and 
the new student their present con
cerns are pa ramoun t . ' W h a t are 
some of the things you like doing 
now?' 'Are there any school subjects 
in which you like working?' 'Here are 
some things you might like to get 
started on now.' 'What wou ld you 
like to do next year?' 'Here are some 
things you should do now to get you 
where you want to be next Septem
ber.' 

Later in the schoo l year the past 
b e c o m e s i nc reas ing l y impor tan t . 
Shared experiences of teacher and stu
dent can be used to provide insights 
into present problems, or in planning 
for the future. 

However, even students who have 
been attending for two or three se
mesters, with little measurable pro-
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A teacher at Campbell River 
Secondary School describes that school's 
unique 'Special Programs,' 
a mixture of unorthodox courses, people 
who care, and the school itself. 

LARRY K R O N S T R O M 

gress, must be given an opportunity 
to remake commitments to learning. 
The euphoric experience of hope be
yond immediate reality must not be 
denied those who have lived through 
so many degrading encounters with 
schools and teachers. Careful fol
l o w - u p is necessary , however, if 
these students are to break through 
to a c o n t i n u i n g , mora le -boos t i ng 
productivity. 

Integration, or 'concept normal iza
tion,' as it is cal led in parts of the 
United States and practised in Swe
den, is the third cornerstone of Spe
c ia l Programs at Car ih i . All students 
f low and intermingle in class spaces 
and periods throughout the school. 

It was sadly amusing, early in the 
life of the program, to see a con
ce rned admin is t ra to r app roach a 
Spec ia l Programs teacher about 
a student 'who appeared to be getting 
into some kind of difficulty.' Despite 
the best of intentions, the assump
tion was, of course, that the student 
having problems was on Special Pro
grams. This suggests that, although 
integration at Carihi was a physical 
reality, it was not yet a psychologi
cal reality. Unfortunately, this kind of 
stereotyping is a deeply rooted soc
ial sickness that only time and pain
ful relearning wi l l cure. 

The emerging and ever-changing 
educational n e O s of students de
mand that a flexible, spontaneous and 
resourceful approach to curr iculum 

building be used. Independent study, 
support classes and short courses 
are examples of this approach. 

Independent study arrangements 
on a one-to-one or a two-to-one ba
sis with voluntary teachers are made 
when a student's needs do not fit 
neatly into the school 's timetable. 

Fol low-up or support classes in 
math and English for students at
tempting Grade 11 courses are a ne
cessary adjunct to the program of a ry 
school that attempts to give strug
gling students a second chance. 

Short courses were originally con
c e i v e d as be ing f rom one to four 
weeks l o n g , put together w h e n 
groups of students were recognized 
as having common interests, and when 
a wi l l ing volunteer leader or instructor 
was located. This procedure proved 
to be impracticable. 

The approach that worked in
cluded meeting and talking with the 
person w h o wan ted to share her 
skills with young people, arranging 
a time and place convenient to both 
the instructor and potential students, 
and then 'sel l ing' the short course to 
students through person-to-person 
contact. 

These approaches to curriculum 
bui lding involve flexibility, spontanei
ty and resourcefulness. More impor
tant, though, they involve person-to-
person encounters. These are the en
counters that lead to the kinds of 

human growth so difficult to meas
ure, yet so important in explaining 
the success of any program in any 
school. 

Structure has evolved naturally in 
the program's two years of growth. 
The danger inherent in the develop
ment of structure is that, in addition 
to dehumanizing the responses to 
student needs, it results in a ten
dency to restrict the ways of recog
nizing new needs and the necessary 
new approaches required to meet 
them. 

Special Programs teachers have 
recognized that an organization has 
e v o l v e d desp i te their distrust of 
s t ructure. O n e response to this 
threat has been the teachers' contin
ual ques t i on ing of each other 's 
openness to new poss ib i l i t i es . 
Another has been their encourage
ment of student participation in de
veloping new courses. 

Included in the organization of the 
program are preparatory or bas ic 
education classes that can lead into 
vocational courses at higher levels. 
Preparation Bookkeeping, Business 
M a c h i n e s and T y p i n g , w h i c h are 
preparatory to the Commerc ia l Pro
gram's Bookkeeping 11, Business 
Machines 12 and Typing 11, consti
tute another important phase of the 
program. A wide selection of work 
experience options is also available to 
students ready for them. 

All courses in the school are avai l-
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7/ie teachers ol Special Programs 
have hail experience wilh persons out

side the mainstream oi society and, 
as a group, are highly motivated. 

able to all students. Courses in the 
regular commercial , industrial edu
cation, home economics and physi
ca l e d u c a t i o n areas are the ones 
most often selected by Special Pro
grams students. It .<s been interest
ing to notice the g i owing nuniber of 
students from other programs (even 
seconda ry school graduates) who 
are turning to Special Programs of
ferings in an attempt to meet their 
educational needs (in the commer
cial and mathematics areas particu
larly). This should not be too surpris
ing, for all courses in the school are 
available to all students. 

H o w can the degree of success of 
this program be measured? By the 
number of As and Bs students have 
received? By the number of diplomas 
granted? The number of jobs obtained 
by 'graduates'? The number of 'drop
outs,' ' passes , ' ' fa i lu res '? Even if 
these concepts were of any signifi
cance in the quality of an education 
for today 's you th , they would be 
mean ing less , for they are t ied to 
numbers . N u m b e r s are useful on ly 
when compared with other numbers. 
These w o u l d have to c o m e from 
different institutions with different 
teachers, different students and from 
different communit ies. 

Have Special Programs been suc
cessfu l in reach ing the M a x ' s of 
Campbel l River? Yes, they have. Im
proved attitudes toward school and 
l iving, initial hostility and fear re
placed by a concern for others and a 
will ingness to face new challenges in 
new ways—these are indicators of 
success, but in this age of measure
ment and accountabil ity, one won
ders if there is a place for these edu
cational immeasurables. 

It is true that much of what is being 
done here is being done every day in 
other schools across.this country. Yet, 
this program is not a transplant and, 
even if it were desirable, it is not trans
plantable. The program was a res
ponse by teachers and other resource 
persons to the educational needs of 
a group of young people in a single 
community. These young people had 
two things in common: they wanted 

v m 

more s c h o o l i n g and they had no 
other educational avenue open to 
them. 

I must emphasize again that this 
program is not transplantable. It is 
unique. Every program is unique if it 
meets the needs of different young 
people in different communit ies. 

Robert Theus, an assistant professor 
at Kearney State College in Nebraska, 
has recently written that ' . . . all 
psycho log i ca l act iv i ty of a person 
occurs in a field; it is a part of a totality 
of coexisting factors which are mutu
al ly interdependent. ' The f ield that 
Theus describes I shall refer to as the 
'field dynamic ' to prevent unnecessary 
semantic confusion in the remainder 
of this article. 

The success of our efforts in 
C ' ' npbell River is not simply a sum of 
specific numbers and kinds of courses, 
two full-time teachers and a teacher 
aide. It is a product of a field dynamic 
consisting of many variables, includ
ing: 
1. the teachers with whom the stu
dents are most intimately associated; 

2. the general student popu la t i on 
within the school ; 
3. the students' friends outside (he 
school ; 
4. the school's pr incipal; 
5. other teachers in the school with 
whom the students have some contact; 
6. the students' home situations; 
7. the distr ic t super in tendent of 
schools; 
8. the local school board;. 
9. the community's leaders, and 
10. the phys i ca l structure and 
facilities of the school. 

As the field is a dynamic, it would 
be fruitless to establish an art i f ic ial 
order of priority. At different times and 
in different situations a variable's influ
ence wil l change. 

A brief look at the ten variables of 
the program's field dynamic should 
produce a deeper understanding of its 
nature. 

1. Spec ia l Programs' two ful l - t ime 
teachers were h igh ly mot iva ted 
because of their experience with per
sons outside the mainstream of soci-
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ety, their bel ief in this approach to 
education and their assumption of full 
responsibility for the program. 
2. The students as a group identify 
with the human rights movement. 
They are usually open and accept
ing in their re la t ionsh ips wi th 
others. 
3. The friends outside the school con
stitute a critical variable that is usually 
beyond the school's influence. Many 
of these friends visit this school. Some 
have even been coaxed back to school 
by students. 
4. The school 's pr incipal offers the 
program vigorous support and con
stant encouragement. This variable is 
of inestimable value in the develop
ment of any program in a school. 
5. The other teachers on staff are sup
portive to an unusual degree. The pati
ence and understanding they demon
strate is a remarkable phenomenon in 
a single school. This variable is also 
very important in the development of 
this kind of a program. 
6. The home influence (and the stu
dent always carries it with him) is often 

beyond the cont ro l of the s c h o o l . 
H o w e v e r , contacts w i th the home 
have effected some improvements in 
some students' performances. 
7. The distr ic t super in tendent of 
schools has been a critical influence 
in the field dynamic. 

In Campbel l River the program was 
initiated with the full support of the 
district superintendent of schools. This 
support was of considerable impor
tance in getting the program under 
way. The confidence invested in the 
school and staff was vital in working 
toward a viable, resilient approach to 
the young people involved. 
8. The c o m m u n i t y ' s leaders have 
been supportive. This is, directly and 
indirectly, an important positive vari
able. (Directly, because communi ty 
leaders hire students and create work-
experience opportunities. Indirectly, 
because they are pivotal in the crea
tion of a supportive community envi
ronment.) 
9. Trustees of the s c h o o l d is t r ic t 
receive the counsel of the district 's 
senior educa t iona l admin is t ra t ion. 

Special Programs student-, niten sele':l 
courses in the regular commercial, 
industrial education, home economics 
and physical education areas. 

Trustees make the pol icy dec is ions 
and bear the final responsibility for the 
quality of the education in the school 
district. They have been supportive, 
generally. However, recent economic 
pressures have caused the schoo l 
board to quest ion this approach to 
education. 
10. The C a m p b e l l River Senior 
Secondary Schoo l i lself is another 
important factor. Its broad corridors 
are wel l lighted from both natural and 
artificial sources. The excellent library 
and the f ine industr ia l educa t i on , 
home e c o n o m i c s and commerc i a l 
complexes are also partly responsible 
for its positive influence. 

More important than the structures 
themselves is the fact that they enable 
the human touches tc permeate the 
bui ldings and create the nour ishing 
atmosphere, that non-physical pre
sence, that each new visitor senses as 
soon as he enters the buildings. This 
atmosphere is especial ly needed by 
the students on Spec ia l Programs. 
They need its support to gain the inner 
strength to break through the artificial 
barr iers created in their minds by 
people who did not care enough. 

A n d what has happened to M a x 
since his probation officer's enthusias
tic phone call? He continued to grow 
slowly but steadily in social skills and 
se l f -cont ro l (the result , to a large 
degree, of work with a 'trust group' 
i nvo lv ing students, teachers and a 
school counsellor). 

Prior to M a x ' s appearance at the 
senior secondary school, arrange
ments for his transfer to a Correc
tions Branch 'school for young men' 
had been made. When the appointed 
time came, he departed. At the new 
school he was considered unman
ageable and was dismissed from it 
within weeks. 

One morning a short whi le ago, I 
saw a student slouched on the floor 
of the C a r i h i cafeter ia ha l lway . 
Plugged into a wal l socket, a stereo 
d r u m m e d out heavy sounds . The 
y o u n g man looked up , s m i l i n g 
broadly. 

It was Max. 
He was back. § 
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^Integrated learning has come to be 
recognized as one of the most v iable 
approaches for primary ch i ldren. I 
shall attempt here to give some 
p r a c t i c a l e x a m p l e s of i n t e g r a t e d 
learning, as wel l as look at the prob
lems it c rea tes for t e a c h e r s and 
parents. However, it w i l l be useful 
to begin by stating that integrated 
learning is fundamental ly different 
from ' inter-discipl inary' studies. 

In an attempt to breach the sub
ject barriers one of the first steps is 
to make tradit ional subjects work 
together. In such cases, sc ience may 
be l i n k e d w i t h l a n g u a g e arts, or 
maths with social studies, or there 
may be combinat ions of the subjects 
in a variety of teaching methods. 

This is, however, not integrated 
work, nor does it lead to the idea of 
integrated learning. The basis of in
tegrated learning is that instead of 
t he s u b j e c t d i s c i p l i n e b e i n g the 
starting point (or points), the 'sub
ject' content is subsequent. It fol-
lov,,; the init ial learning experience. 

In r ive an immediate example at 
Kindergarten level, we cou ld say 
that it is more usual to abstract ele
ments of the 'subject ' d isc ip l ines 
from the fol lowing material than to 
present that mater ia l w i t h i n the 
formal framework of a 'subject.' 

Thus, for example, if a group of 
ch i ldren were 'making cakes' from 
c l a y or s o m e o t h e r m a t e r i a l , w e 
cou ld abstract certain 'subject ' tech
n i q u e s f rom the i r a c t i v i t i e s . The 
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Integrated learning is a very 
useful technique for teaching 
children in the early years. 
However, it is much more than merely 
making traditional subjects work 
together. It is essentially child-
centered but in part teacher-guided. 
The important thing is how children 
tackle their work for they are usually 
capable of learning more in their own 
way than we give them credit for. 

DENNIS MILBURN 

children could count the cakes, 
weigh them (simply), color them, 
paint 'Mummy Cooking,' etc., or 
even bake real cakes. A number of 
learning activities would therefore 
be involved from various 'subject' 
areas, and it is difficult to think of 
children at Kindergarten level being 
presented with 'subjects.' 

Implicit in integrated work is the 
idea that learning in its most prac
tical aspect is flexible. And it fol
lows that flexibility in the timetable 
aids children in their learning op
portunities. 

We often play lip service to 'flex
ibility' in our timetable in the same 
way in which we claim that grades 
do not relate to age levels. We say, 
in effect, that we know that not all 
children of the same age are capable 
of reaching a uniform level of at
tainment, yet we insist that Grade 1 
covers content X and Grade 2 covers 
content Y, and so on. In integrated 
work it i s axiomati c that these bound
aries are crossed. They very often 
have to be, both in timetabling and 
in grading. 

Indeed, if integrated work is taken 
to the extreme of its possibilities, 
children will end up working an in
tegrated day, with no formal time
table at all. They may be brought 
together for music, or movement, 
or a story, or for some period of 
formal class learning, but at a time 
the teacher considers appropriate. 

This does not mean that the time
table has disintegrated; it simply 
remains flexible in the hands of the 
class teacher. 

Since children's interests vary, as 
does their concentration span, it 
seems a pity to stop them at an arti
ficial time barrier if their interest, 
at that moment, is intense. 

The more personal the interest 
either of an individual child or a 
group, the more firmly based the 
learning experience will be. Starting 
points in integrated learning, as 
mentioned in the Kindergarten ex
ample, can be very simple. Let us 
take some examples from the class
room. 

Two children in first grade were 
trying to jump on each other's 
shadows. The teacher suggested that 
they could cut out their shadows 
from pieces of newspaper laid put 
on the floor. Other children joined 
in, but later in the day they noticed 
their shadows had changed in both 
shape and direction. This led to 
more work with one another's 
shadows (which certainly seem to 
have some mystical significance for 
children since they do not like them 
jumped on) and led by degrees to 
keeping a shadow record in the play
ground, which introduced the child
ren to time. (They were too young 
at this stage to extend the idea that 
the shortest shadow of the day 
pointed north.) 

The classrooi".. practice clock and 

a rubber stamp clock were used for 
further exercises on time, and ex
periments with numbers. These ex
tended to drawings, such as 'My 
family at 7 in the morning,' or'Daddy 
comes home at 5.' The interests 
spread into more areas than can be 
recorded here, but from what has 
been mentioned so far it can be 
seen that 'subject' areas of science, 
art and craft, number work and 
social studies have already been 
entered, along with the development 
of vocabulary, and reading and 
writing associated with the work. 
The interest material was a shadow. 

A second example, for second 
grade children, was in the use of 
the classroom shop. This is often 
used as a combined maths and sociai 
studies exercise. The teacher sug
gested that the class come to the 
shop with their own shopping lists, 
however badly spelled. This resulted 
in the discovery that the class shop 
was unde.stocked in two commodi
ties in great demand, ice cream and 
pet foods. But it also indicated to 
the teacher (in this class anyway) 
how few commodities the children 
were really aware of. It was there
fore decided to ask the children to 
bring in some examples of their 
mothers' shopping lists, and lists of 
varying length duly appeared —from 
the short daily 'shop' to the mam-

The author is an Associate Professor in the 
Faculty of Education al the University of B.C. 
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Working with hlocks was a very new learning process lor 
Chilean children, for the school system in Chile is still very formal. 

moth weekly purchase (some rather 
formally written for the occasion). 

It is not difficult to see how such 
an exercise extended into personal
ized weighing, measuring and money 
activities. Together with graphs of 
'our pets,' market research on which 
product 'we buy most of,' as well 
as a more realistically stocked class
room shop. There was also a very 
good poem by 'The Lady who takes 
theMoney' beginning 'I hate Fridays,' 
as well as much creative writing and 
drawing. 

However, work also included 
using advertisements as reading ex
ercises; another group timed tele
vision commercials in their own time 
and graphed the results, and there 
was an interview with a supermarket 
manager on the subject of shop
lifting. A recording was also com
piled of musical jingles on advertise
ments. (It was found that a number 
of children could sing 'jingles' with
out having any idea of what the 
product was.) Here again there were 
other areas where the work was ex
tended, but suffice it to say that the 
initial material in this case was a 
shopping list. Formal 'subject' 
material was subsequent to this. 

It will be seen from these two 
examples, both from schools in 
British Columbia, that integrated 
learning is essentially child-centered, 
but also in part teacher-guided. It 
can also be seen that the teacher in 
the second example discovered how 
her class viewed aspects of their 
world and what some of their learn
ing difficulties were. 

It is often said in contemporary 
education that we 'put the child in 
the way of learning,' but such inte
grated learning can also highlight 
children's difficulties, which we 
sometimes dismiss as stupidity or 
backwardness. Perhaps this is be
cause much primary curriculum is 
handed down from 'above' with an 
adult emphasis on content rather 
than on method. 

The child is, after all, the con
sumer and it is not impossible to 
make content and method compat
ible. 

So far the initial material has been 
stressed, but integrated work in the 
classroom is also a method of learn
ing where the child can profit from 
extension of traditional methods. In 
the oldest sense we taught the Three 
Rs as separate skills; then there came 
a progession to extending them into 
other activities, writing to supple
ment a picture, research reading in 
project work, manipulative mathe
matical materials, etc.--in short, 
cross fertilization where one skill 
v. ,.s used to supplement another and 
to help it on. However, if children 
are integrating work at their own 
pare... either individually, or in 
groups, they will have the addi
tional aiiset of self-motivation to 
help them solve problems that re
late especially to them. In this way 
they will utilize the traditional 
methods when the need arises and 
they will often take varying routes 
to get their answers. This does not, 
however, prevent the teacher from 

assisting a class to master a precise 
skill to help them in the general 
learning process. 

We might mention especially the 
role of discussion in integrated work, 
because this is very often the area 
where the teacher can isolate both 
difficulties and starting points for 
further study. While class discussion 
with the teacher is important, dis
cussion with other children is one 
of the principal ways in which child
ren check their concepts and build 
up an objective view of reality. This 
is one of the main functions of 
group work where children work in 
their world, with their peers, and 
with concepts that are adequate for 
them. 

This is probably more important 
than in the use of a group as an ex
ercise in micro-community living. 
But in all extensions of traditional 
classroom methods, the teacher is 
endeavoring to assist th child to 
record his findings, anr io codify or 
classify the work he has been doing 
in his own problem-solving situation. 
In this way the child comes to terms 
with his work, sees his problems, 
and gets help in overcoming them if 
necessary, while the teacher gets 
thefeedback that can help especially 
in spotting individual difficulties. 

Teacher Must Be Confident 

By these methods, instead of in
structing through the subjects, those 
disciplines often work for you. 

All this, however, demands con
fidence on the part of the teacher, 
a willingness to believe that such 
methods are valid, neither hap
hazard nor chaotic, and a willing
ness to interpret curriculum content. 
If asked, many teachers say that 
they would like to move to a more 
child-centered situation, only the 
curriculum 'doesn't allow it.' Yet it 
often transpires that what is termed 
content is labeled in black and white 
as a curriculum 'guide.' It is, of 
course, traditional to teach subject 
content. (How much have we all 
forgotten?) It is also safer, and far 
more convenient. Parents can see 
what their children are learning or 
have been instructed to learn. 
Parents tend to be suspicious of 
'play,' and it is of little use to quote 
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to a parent that a great educator like 
Froebel said 'play is the highest 
form of ch i ld act ivi ty. ' They can 
sometimes be re-routed by tel l ing 
them that the chi ldren are 'experi
ment ing, ' wh ich gives the act iv i ty in 
quest ion a more academic flavor. 

But, generally speaking, society 
wants educat ion to be like a medi
c ine, good for you but somewhat 
unpleasant. And the more stresses 
there are in a contemporary society, 
t he m o r e pa ren ts tend to p l a c e 
b lame on the schools in general and 
on any departure f rom customary 
methods in part icular. It is there-

on commerc ia l l y produced material 
can also lead to a dampening down 
of that factor of ch i ld development, 
observat ion. Many educat ional kits 
(which some producers imply are 
' teacher p roo f ) are little units in 
themselves, and therefore often self-
l i m i t i n g . In i n t eg ra ted wo rk , the 
c lassroom 'junk' box is often a major 
source of supply. 

It is, therefore, extremely inter
esting to see what happens when in
tegrated work is introduced into a 
school system that is tradit ional ly 
formal in method, and where there 
is little equipment. 

Bottle tops, which had been used as counters originally, were the starting 
point for a limited amount ol integrated learning. 

fore as important to inc lude the 
ment ion of parents in this art icle as 
it is to ment ion teachers and ch i ld 
ren. 

Wh i le I am on the subject of con
tent, however, teachers may care 
to note that ini t iat ing materials in 
integrated work need not be c o m 
plex (so far, a shadow and a shop
ping list). In developed countr ies 
there is often so much material that 
it is confus ing. An over-dependence 

The pictures show a first grade 
classroom in Chi le, where integrated 
work had been introduced about six 
months previously. The Chi lean state 
system of educat ion is by our stand
ards very formal, and is based on 
French and German tradit ions. It is, 
however, a developed system, with 
a long history of fr-je educat ion for 
a l l , al though it funct ions wi th little 
actual c lassroom equipment . 

The first and natural fear of teach

ers when moving to newer methods 
is that they wi l l lose class control . 
The picture of a First Grade chi ld 
with blocks is typical of the involve
ment in what was for her a very new 
learning process. After splitt ing the 
class into grou).« slowly, over a num
ber of months, u was possible to 
progress to group work, in wh ich 
the g roups w o r k e d at d i f f e ren t 
paces, and then to move to more 
indiv idual study. 

The second picture illustrates a 
starting point in integrated learning 
wi th some very s imple material. At 
this stage, bottle tops, wh i ch had 
or iginal ly been used in the class
room as counters, are being sorted 
and classif ied in home-made trays 
made from detergent cartons. From 
this, a l imited amount of integrated 
work deve loped. The use of bott le 
tops led to the use of bottles. Water 
experiments were set up to test the 
capaci t ies of various bottles. A phy
sical graph was constructed by stick
ing bott le tops in co lumns on sheets 
of newspaper (Coca Co la won easily), 
and the tops were also made into 
pa t t e rns . Bo t t l es we re w e i g h e d , 
f i l l e d w i t h d i f f e ren t c o l o r s , and 
decorated. Tunes were tapped out 
using partly f i l led bottles, labels 
were co l lec ted, and pictures drawn 
of the fami ly at fiesta t ime. 

Systems A r e Not T ranspor tab le 

There were problems in that some 
chi ldren learned very qu ick ly to 
count to more than 30 (because they 
needed to), al though 30 was the of
f ic ial ce i l ing for count ing in the 
first grade. (Not ice also in the pic
ture the styl ized drawing of leaves. 
In t he ear l y stages a l l c h i l d r e n 
tended to do the same type of pic
ture.) 

No educat ionist wou ld c la im that 
an educat ional system is exportable 
or tha t Eng l i sh p r i m a r y s c h o o l 
m e t h o d s c o u l d by t r a n s p l a n t e d 
wholesale into a different cultural 
envi ronment ; but certain phi loso
phies can be tried out in act ion, and 
adjusted to that environment. 

It was therefore gratifying when 
these Chi lean chi ldren gained very 
high scores in the state evaluat ion 
tests. This does not imply that one 
experiment proves the ef f ic iency of 
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this type of work, but it did show 
that children came to no harm with
in their own system. They certainly 
learned to ask questions, to get out 
or the classroom, and to observe the 
world around them more fully. 

The results in Chile showed that 
integrated learning is not dependent 
upon special equipment or special 
classrooms. There is a tendency to 
think that integrated learning is par
ticularly suited to open area schools, 
and these schools do offer exciting 
opportunities for many new kinds 
of work. But however we organize 
theclassroom into'learning stations,' 
'interest areas' or 'areas of provision,' 
such areas can be set up in most 
classrooms: and these days we often 
see classrooms extending into cor
ridors and into the world outside. 
(For a North American view on the 
integrated classroom in England, one 
could refer to the book by Chas. E. 
Silberman, Crisis in the Classroom, 
Chapter 5.) 

There is also hesitation in some 
quarters about accepting the idea 
of integrated work because it is said 
to be difficult to evaluate individual 
progress. Teachers are naturally anx
ious about testing children's pro
gress, and most educational systems 
require them to do so. It is doubtful, 
however, that the cross-evaluation 
of a class has much validity if car
ried out too often. Very rigid tests, 
with highly controlled marking 
schemes, are necessary to produce 
reasonable objective results, and 
there needs to be a close correlation 
with some standardized mental age 
score. It is now accepted that child
ren do not all reach the same stage 
of development at the same time, 
and more and more we see (in 
various countries) the classroom test 
pattern being replaced by the per
sonal record cards for individual 
children.' 

It is much more important to know 
the problems of an individual child 
as he moves from class to class (ver
tical evaluation) than it is to com
pile statistics from class testing 
(horizontal evaluation). The latter 
type of testing tends to illustrate the 
end product of difficulties without 
analyzing the difficulties themselves. 
The more personalized the learning, 
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Integrated Learning does not depend on special equipment or special 
classrooms; the experiment in Chile showed that quite clearly. 

the more the classroom teacher can 
evaluate individual progress and in
dividual difficulties. Moreover, the 
less the unsuccessful child is faced 
by a list of his low marks, the more 
possible remedial action becomes. 

It may be a cliche nowadays to 
say that every child should succeed 
in something, but this does help to 
produce a happier and more recep
tive child. We therefore expect to 
get from integrated studies a series 
of peiscnal and brief record cards, 
which follow a child through the 
school. These cards express simply 
statements of significant progress 
and significant difficulties without 
recourse to a battery of statistics. 
They also save the teach.:r time and 
marking. 

Finally, a way of seeing the inte
gration of learning areas is by look
ing at a piece of work done by a 
child and not thinking of subjects at 
all. Take a piece of free work from a 
group of children, or take one child's 
topic. Think 'Where has this child 
(or group) started? What have they 
done? How have they finished?' Then 
think 'How much maths is in this? 
How many new words did they learn? 
What language experience did they 
have in discussion or in just telling 
me something? Where did they use 
art techniques? Meet a science or 

social studies situation? What ques
tions did they ask me?' Some sub
jects are, of course, more dominant 
than others in various learning situ
ations, but it is surprising how much 
'subject' content is inherent in a 
piece of work, from basic number 
work to opportunities for creative 
drama. 

The genesis of integrated work 
lies in the way children tackle it. The 
results tend to show they are cap
able of learning more in their own 
way than we often give them credit 
for. Rigid divisions in the curriculum 
tend to interrupt children's individ
ual trains of thought and of interest 
and to hinder them from utilizing 
the common elements of problem-
solving. 

Recently a second grade class in 
Vancouver were doing a traffic cen
sus. They had decided that for every 
car that passed they would drop a 
red counter into a box, and for every 
truck, a blue counter, and so on. 
One perceptive group leader said 
'We should have something ready 
in rase something else comes along' 
(i.e., some item not already pre-
classified). 'What else do you think 
might come past?' asked the teacher. 
'Well,' said the boy, 'there might be 
an elephant. 

You could not say he was wrong, 
and at least he was prepared. § 
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Discipline and Dissent 
Continued from page 259 

self resulting from rebell ion. By in
tegrating is meant a movement of 
the self system in the direction of 
fu l f i l lment of its potentiali*i< -; 
what M a s l o w refers to as seif-
actualization. 

It may very well be that this type 
of response may demand some actual 
Walden- l ike retreat, or period of with
d rawa l f rom act ive and at tached 
interaction in the social mil ieu, but it 
is not to be confused with mere pas
sivism or quietism. Social change and 
social betterment is here indeed being 
wrough t , but the change and the 
reformation is being worked upon the 
only laboratory materials truly amen
able to individual experiment, the self. 
As selfs are ac tua l i zed , or tend to 
actualization, so, in this logic, social 
health is substituted for sickness. 

The complete analysis can be sum
marized in the form of the crossbreak 
shown in the diagram. If the dimen
sion of d isc ip l ine be d icho tomized 
according to whether it derives from 
outside or from inside the individual 
personal i ty and if the d imens ion of 
response to social ills be dichoto
mized according to whether it is 
directed outward toward society 
p r imar i l y or i nward toward the 
ind iv idual pr imar i ly , the categories 
described below may be postulated. 

It should be noted that the member
ship of these four cells would be dis
proportionate. A silent majority may 
fill cel l 4, whi le vociferous but numer
ically weaker groups would occupy 
cells 1 and 2. Weakest of all in quan
titative terms would be cell 3. But this 
rarest modC'bf response, true reform 
at the ind iv idua l leve l , is d i f f icul t 

Society 
directed 

indeed. It i r >hp attempt to remove the 
beam from one's own eye rather than 
the mote from one's brother's. 

Discipl ine in the personalist mode 
takes on the shape of true self-
discipl ine. Often the courage, endur
ance and effort of the self-reformist 
are the more real qualities for their 
being exercised in solitude or loneli
ness. W h e r e a s the revo lu t ionary 
draws re in fo rcement and support 
from his cause , the rebel from his 
peers, and the reformer from comfort
able conformity, the self-worker, the 
individualist, must often act in si
lence, in secrecy, in environments 
that may be antithetical, uncompre
hending or hostile. In a world in 
which he may find no guru, no 
i deo logy , no cause , no re l ig ion to 
command his support, he must per
force act alone, responsive only to 
the strange light of his inner d i 
rection. 

So long as youth can s o m e h o w 
find, or be led to, this path, there is 
hope for true social reform and 
progressive renewal and revitaliza-
tion of the social ecology. If this 
analysis is sound, there are impli
ca t ions for what is somet imes 
quaintly called the 'pupil-control 
ideology' of the school. 

Not the least of these implications 
is the need for a provision for some 
form of retreat for students and their 
teachers. But this retreat or with
drawal would not be of the conven
tional kind; rather it would be mod
eled after the disciplinary provisions 
made famous by Gordonstoun—sol 
itary walks and hikes, time set aside 
for private reflection, time and space 
arrangements wi th in wh i ch to f ind, 
consu l t w i t h , and ac tua l i ze the 
self. § 

Response 

Self 
directed 

Externally 
imposed 

Discipline 

Self 
imposed 

R E V O L U T I O N 
1 

REBELLION 
2 

R E F O R M 
4 

PERSONALISM 
3 

Candy Co. Ltd. 
1685 W. 5th Avenue, 
Vancouver 9, B.C. 

604-736-0341 

Do you have 
A fund raising project? 

Did you know 
That Hansel & Gretel Candy 
Co. has 4 delicious fund-
raising candies to help you 
make money? 

Did you know 
Our fund-raising candies will 
be shipped to you freight 
prepaid; no money required 
with order?. 

Did you know 
We will allow full credit on 
unsold candy, making it a 
no-risk project? 

Did you know 
That we make peppermint 
patties, Park-Lane creamy 
buttermints, Del's party mints, 
Hansel & Gretel peanut brittle 
— and peanut brittle outsells 
all other fund-raising candies 
combined? 

Please mail coupon for detailed 
information. 

Name Tel 

Address 

City 

Name of Group 
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^ 'Sc ience is a drag, man! Like it's a 
bore! You stand around and do some 
c rummy experiment l ike fo l lowing a 
recipe from some cook book, and 
you haven't got a c lue what you're 
doing or why. Then after it's done, 
you sit around and the teacher tells 
you what should have happened 
and why it should have happened. 
And you get to memor ize it for the 
exam. I'd be just as wel l off to go 
home and read a good science fic
t ion story. I'd probably learn more 
about sc ience than all the science 
courses in high school cou ld teach 
me. Because high school sc ience is 
just for the science freak.' 

Sound famil iar? You bet! You hear 
it every day, and it's all true. Our 
s c i e n c e p r o g r a m s in s e c o n d a r y 
school stink. And every appeal to 
put the sc iencing back into sc ience 
manages to fall on deaf ears. It's 
discouraging and it makes one bitter; 
for it seems to me that even UBC's 
own Faculty of Educat ion (in wh ich 
I am a student) is perpetuat ing this 
destructive approach to sc ience. 

I am fed up wi th the att i tude that 
kids are just vast reservoirs to be 
f i l led w i ih our pet skills and know
ledges. These skills and knowledges 
are but a smal l part of a kid's edu
cat ion, especial ly in sc ience. Just 
look at any sc ience course beyond 
the elementary level and it is im
m e d i a t e l y o b v i o u s that we have 
made it the only part. 

Wi th the new elementary school 
sc ience program, there's a good 
chance that kids coming into jun! "ir 
secondary school wi l l sti l l be fas
cinated and intrigued by sc ience. 
What awaits them is scient i f ic bore
dom, in du l l , unimaginat ive content-
o r i e n t e d c o u r s e s , d e s i g n e d t o 
prepare them for the next course 
in the series. The courses fai l out
right in their attempts to make the 
kid feel at home in a laboratory 
because the recipe nature of the ex
periments removes any necessity for 
him to think about what he is doing. 

What makes content so almighty 
in junior sc ience anyway? It's cer
tainly net a necessary prerequisite 
for senior sc ience courses, wh ich 
must p lace a certain emphasis on 
subject matter. If w e real ly do want 
to scare kids away from science, we 
are succeeding! 

B i f f T s urn. £ a u £a^^*ipn2i?Q39-j=iijsa Ca.^ssx 

M y fundamental phi losophy of 
educat ion is that kids are real people, 
wi th people-type aspirations and 
people-type hang-ups. And people 
spend much of their l i fetime making 
decis ions for wh ich they must bear 
the consequences. The earlier they 
are exposed to it, the sooner they 
become responsible people, and 1 
bel ieve secondary school is not too 
ea r l y . S tuden ts e n t e r i n g j u n i o r 
secondary school can start by being 
complete ly responsible for their own 
course select ion and study program. 
This means that there should be no 
compulsory subjects. 

'But, ' you object, 'surely he must 
know something about sc ience and 
mathematics and history and English 
and so on. ' If we, as educators, really 
bel ieve this, then, just as does a 
salesman who really bel ieves that 
his product is a necessity in every 
household, we must sell our pro
ducts! W e d have to work mighty 
hard to be successful at this, for the 
compet i t ion wou ld be f ierce! 

Science can be made so exci t ing 
and glamorous that few cou ld resist 
its magnet ism. Just think how truly 

The writer is a fifth year student 
in UBC's Faculty of Education. 

satisfying it would be to offer a 
course on some aspect of sc ience 
and to have the kids beating your 
d o o r d o w n to get i n ! You say it 
doesn't happen? Here's an example 
of a one-unit course (13 weeks) of
fered in an Ontar io school . I quote 
from the student brochure: 

'Where did you get those baby 
blue eyes? Short of breath? Nerves 
on edge? These are some of the 
questions we'l l be looking into — 
using the skills of Idea I. If you 
liked SC002, come along for more.' 

At this school most of the science 
courses are on a cont inuous pro
gress basis. Thus the Idea I pre
requisite ad read: 

'Need a science unit? Never done 
we l l in science? Don' t l ike ind iv id
ual progess? Then this course is for 
you. Come and f ind that science 
can be interesting.' 

If you think that's good, try this 
for Engl ish: 

'Can the country that gave us 
John Diefenbaker and Pierre Elliott 
Trudeau be all drab? Are the poems 
and songs of L e o n a r d C o h e n , 
Gordon Lightfoot and Joni Mi tche l l 
second rate? Do the novels of Mar
garet Lawrence, M a l c o l m Lowry and 
Mordeca i Richler stop sel l ing at the 
49th parallel or on the shores of 
Newfoundland? Yes, Virginia, there 
is good wri t ing that is also Canadian 
writ ing . . . and not a Mount ie , 
Eskimo, or a Montreal Canadien in 
s ight . In the w o r d s of o n e of 
Canada's great institutions, "Come , 
see what you've been missing . . !" 
Teacher: Mr. Hande l . ' 

N j te the added feature: the stu
dent knows who the teacher wi l l be! 
If he doefn ' t l ike that teacher, he 
can choose another course. M y point 
is that we must get with it! The 
greatest way to improve our courses 
and our teaching is through com
peti t ion. It works, especial ly when 
the t e a c h e r has to o r g a n i z e the 
course himself. This is 100% feas
ible in junior science where content 
is a secondary considerat ion. A n d if 
teachers, why not students? Here's 
an example of a course in wh ich 
the student actual ly designs his own 
cur r i cu lum: 

' I n t e n s i v e S t u d y : Let 's M a k e a 
Course. A largely self-directed, self-
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evaluated course for senior students 
who wish to make an intensive study 
of some special area, this course will 
be set up in groups of three to eight 
students who are invited to devise 
a detailed course of study (includ
ing rationale) for a twelve-week per
iod. The course of study must be 
submitted to a member of the English 
Department who would accept 
responsibility for the group and act 
as a resource person. The prime 
responsibility, however, will be on 
the group itself to agree to its aims 
and to determine its methods.' 

Some competition for science to 
contend with! Can you see any way 
of surviving and not improving the 
quality of science education? The 
variety of teaching methods would 
be almost infinite! In my own ex
perience with a partially student-

chosen curriculum in mathematics, 
the outcome surprised and excited 
me. Ten out of 14 who decided to 
do an in-depth study of some topic 
of their own choice found the topic 
'very interesting' and nine claimed 
they learned 'a great deal'! The 
others were just slightly less en
thusiastic. And about mathematics! 

There's no need to restrict these 
ideas to the junior secondary level. 
With slight modification, they are 
just as applicable to senior second
ary school programs, for there, too, 
courses ought not to be restricted to 
those intending to specialize in 
science. There is no good, honest 
reason for not offering interest 
courses in science at the senior level. 

I, for one, intend to do so—and 
I'll do a damn good job of it, despite 
the system! § "What are you staring at, Dad? I told you we 

had teaching machines, didn't If" 
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Accommodation Available 
TO RENT-July 1-Auaust 30; Nanaimo. completely 
furnished home. 4 bedrooms. Country club district 
just north of golf course. $200/mo. R. G. Gibson. 
2879 Gleneagles Cres.. Nanaimo; 758-2284. 

FOR RENT—Spacious, fully carpeted 4-bdrm house, 

ftresliRious Kerrisdale. Near community center, 
ibrary, heated pool. UBC bus. App. S600 for sum

mer. Nath. 2367 W. 45th. Van. 13; 263-7342 eves. 

FOR RENT-Juty-AuRust: nr UBC. new 3-bdrm fur
nished.home, laundry, rec rm. cablevision. S25()/mo. 

' JhoUi;;385S W. 17th Ave.. Vancouver 8: 224-0477. 

FOR RENT—July I to September 1, cosy 3-bcd-
room tiomc (2 up. 1 down), MacKenzie Heights area. 
10 tains UBC. Available to one couple only or one 
couple with grown-up childlren). A. K. Morison. 2978 
W. 29lh Ave., Vancouver 8. Bus. phone 255-9371. 

FOR RENT - Older 1-bdrm semi-furn apt with bal
cony and spectacular view, June 1 to July 31. S95 
month. 988-7793 or write D. Walsh, ffl - 201 West 
8th Street, North Vancouver. 

FOR RENT — Roomy 3-BR hous, furnished; very 
close to UBC, trans, shopping. LarRe yard. Children, 
pets welcome. S400/6 weeks Jul-mid-AuR: $500/July 
and Aug. M. A. Denos, 3321 Mayfair, Van. 13; Tel 
266-9272. 

FOR RENT - 3-bedrm house. July 3-Aueust 18. $50 
• per week or $300 for Summer School. References 
• please. A. Meyer, 2045 Quilchena Crescent, Van

couver 13; 263-7467. 

FOR RENT-modern, 3-bedroom home: July-August: 
minutes from university. Reasonable. W. Miles, 3845 
Merriman Drive, Victoria. B.C. 

SUBLET— 1-bdrm apartment: completely furnished; 
July and AURUSI. Write S202 - 7080 Glacier St.. Powell 

. River; phone 485-6113. • 

AVAILABLEFORSUMMER SESSION-larRe home 
in White Rock, with ocean view, close to beach. Less 
than 1 hour by freeway lo UBC or Western Washing-
ton. No pets please. Inquire Box 53. White Rock. • 

FOR RENT—July and August: main floor of fully 
furnished modern home: large sundeck with view, 
3 bedrooms, washer and dryer, $225 per mo. Write 
J. E. Kerr. 4416 Southwood Street, Burnaby 1, 

HOUSE TO RENT - 12 min to UBC: 2 stories. 2 
bdrms & bath upper; mod. kitchen. L.R., dininR R. 
main; rec R.. bath, bdrm in basement. Rent to Sum

mer School student for summer term (6'/i wkl. Cheap 
rent $300 totul plus hydro & phn. Write pictures, 
details. M. Bowman. 2315 W. 18th Ave.. Vancouver 8. 

FOR RENT—July I-August 24: view home. 4 bed
rooms and den: 2 blocks to beach, close to UBC. 
Write J. J. Dcnholm. 4646 Langaru Ave.. Van. 8, B.C. 

FOR RENT—l-bedroom furnished ant near UVic: 
pool, sauna. gumes room. Available from June 1 to 
September I. or portion. $165 per month (inclusive). 
Information: Mrs. W. G. Harvey. 1925 Woodley Rd., 
Victoria. 

FOR RENT —modern l-bedroom furnished apt with 
balcony and swimming pool, in Kerrisdale area. 
Close to UBC and all facilities. Available July and 
Augusi or Summer Session period. Write B. Wood
cock. #205 • 6055 Balsam, Vuncouver 13. 

FOR RENT—July and August, furn. 5-bedrm. bascmt, 
double plumb. Near community center, swim pool, 
golf course, bus and shopping. Situated between UBC 
and SFU. 5250/mo. Write J. Wainwright. 2920 E. 56 
Ave.. Van. 16, B.C.: 434-3280. 

IMPOVERISHF.D?-3-bedroom home Haney. Low 
rent July-August in return T L C Cairn terrier and 
Siame.sc. Write Ken Gardner. 21965 Acadia Drive. 
Maple Ridge. 

FOR RENT—Vancouver (Kitsilano). l-bedroom u-
partment. Married couple only (no children). July 3 
to AuKust 23. SI60 per month. Write R. Arthurs. 
SI 105 - 2476 York St., Vancouver 9. B.C. 

FOR RENT 1972-73 school year-Oualicum. 2-
bedrni house, furnished; close to schools, beach: 
rent to be negotiated. Mrs. N. Dick, 3749 Southwood 
St., Burnaby 1: 435-0297. 

TWO BEDROOM, large lot. 6 weeks SS Session: 
reasonable. M. J. Smith. 1590 Gravely, North Van
couver. 

FOR RENT— 1-bcdroom suite on Osovoos Lake. 
Close to town with safe beach. Furnished for family 
of 5 (max.). 5100/week or S350/mo. Available June-
Septemher. Write Mrs. W. MacLeod, 1666 Gillard 
Dr., Kelowna, B.C. 

FOR RENT-July-August 72; 3 bedrm. split level: 
washer, drier, color T V : $400. B. Eyjolfson. 332 
Lamond Ave.. Richmond: 277-0478. 

Accommodation Wanted 
EXCHANGE TEACHER wishes to rent furnished 
home in South Granville area for one year, com

mencing Julv or August. Mrs. C. Allison. 1075 W. 
52 Ave.. Van. 14: phone 266-2560. 

WANTED TO RENT by Ontario teacher-house or 
apart, in Vuncouver or Victoria for 2 adults and 2 
girls (7, 111, for 3 or 4 weeks within period July 22-
Auuust 26. Mouse exchange also considered. Brockle-
hurst, Box 1024. Bmcebridge. Ont. 

Holiday Accommodation 
FOR RENT —Furnished 2-bedroom home on the 
Sechelt peninsula between May 7 to August 25. Semi-
waterfront, beach access, all el., good salmon fishing, 
boat. $120 month and utilities. Phone 885-9792. 

O K A N A G A N ACCOMMODATION—3-bcd fur
nished home available July 23 to August 20. Minutes 
to beaches, parks, shopping and golf. $75 per week, 
including all utilities. For further info, contact P. A. 
Leach, 964 Tronson Dr.. Kelowna: 762-0559. 

COMOX WATERFRONT - 3-bedroom. modern, fur
nished home available for July and August. Located 
on safe, clean, sandy beach. Swimming, boating, clam 
digging, relaxing at the front door. S. R. Halls. R. R. 
#1, Comox. 

WATERFRONT HOUSE AVAll.ABI.E-2-hilrm: 
with rowboat; $75 per week for summer months. 
Sandy Hook. 5 mi from Sechelt. 443 Glencoe Dr., 
Pert Moody: 936-9481. 

CALL OF T H E NORTH 
Booking Services 

For unforgettable wilderness vacations in B.C.'s 
North Cariboo and Chilcotin Mountains. Fly In Fish
ing. Riding. Hunting —Guided Canoe Trips, Moun
tain Pack Trips—Children's Ranch—Snowmobile 
Trapping and Ice Fishing. For Free Brochures—Box 
2295. New Westminster. B.C.-(Area 604) 936-9624-
263-0107. 

For Sale 
PENTICTON: For sale, custom designed home buili 
to the view. A bedrooms. 2 bathrooms, many extras, 
beautifully landscaped. Full price $29,000. Further 
particulars from Maurice Ogdcn. 126 Craig Dr.. Pen
ticton. Phone 493-0193. 

FOR SALE-choice, vacation lot, all facilities, shel
tered, treed, absolutely beautiful, private marina, 
saltwater, minutes from Vuncouver, low taxes very 
low price. Cash or terms. D. Fuller, Brich St.. Ab
botsford. 
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NEW BOOKS C. D. NELSON 

MORE AND MORE . . . 
as I see it, we teachers and li

brarians are going to be thrown on 
our own resources to provide ma
terials for our classes. As budgets 
grow tighter and the cost of ma
terials, especially books, continues 
to rise, we will increasingly look 
for ways to cut corners. Paperback 
books, for instance, are now widely 
accepted throughout our schools, 
where once they were dismissed 
with sniffs of contempt. Now, in
evitably, even paperbacks are get
ting costlier, although they are still 
cheaper than hardbound editions. 

WE HAVE SCARCELY BEGUN . . . 
to tap the enormous reservoir of 

stuff churned out night and day by 
governments, embassies, trusts and 
foundations, banks, organizations, 
industries and similar agencies 
throughout the land, and every 
other land on the face of this 'tired 
globe. Vast quantities of this ma
terial will never be read byanyone as 
simple minded as teachers, less 
still by their students. But, on the 
other hand, equally vast quantities 
are eminently suited for use by 
teachers (I really meant to say 
'practical' instead of 'simple 
minded' above - no offence!). The 
big problem, as always, is communi
cation; how to acquaint one 
another with this worthy material. 
I hope, in this and subsequent is
sues, to put before you a tiny frac
tion of the mass of non-commer
cial items that are available, in the 
hope that they may enrich your 
teaching.! will begin with FREE ma
terials, no less! 

AND IN THE MEANTIME . . . 
teachers and librarians could do 

worse than to spend some time 
studying their local Yellow Pages 
and contacting the Public Relations 
departments of various large cor
porations and industries, finding 
out what might be available locally. 
It's worth a try...and a few 8-cent 
stamps! — C . D. Nelson 

FREE FOR THE ASKING: 
OR PUTTING POSTAGE STAMPS 
TO WORK . . . 

This is the first of several articles 
dealing with materials you can get 
for your classrooms and libraries 
that cost nothing more than the 8c 
stamp on your letter of request. All 
the items here have been suggested 
by teachers and librarians, or have 
been recommended by experts. 
Many have been tested before the 
cynical eyes of students (the acid 
test of any new material), and 
found to be satisfactory. 

Before I begin, perhaps I should 
point out a few elementary points 
of procedure, in order that your 
task be as simple as possible. First, 
all materials must be ordered on 
official school stationery, and the 
order signed by the teacher, librar
ian, principal or other person mak
ing the request. Please do not en
courage students to write for free 
materials, especially if you are ask
ing for classroom quantities. Sec
ond, provide access to the mate
rials when they arrive. Put them on 
the library magazine rack or in the 
vertical file or anywhere they will 
be seen and used. Don't lock them 
up in your office or storeroom to 
gather dust. Finally, bear in. mind 
that much free material is not avail
able in any other form, and so de
serves the same care that you give 
to costly items. 

PART I — FREE MAGAZINES 
Industry, government and a host 

of other sources publish stagger
ing amounts of periodicals, news
letters, reports, etc., on a regular 
basis, many of which are very val
uable source materials for teachers, 
particularly in the sciences, social 
studies and vocational fields. Be
low are listed some of these 'house 
magazines' from industry, and sev
eral government and other official 
publications that are yours for the 
asking: 

Alcan news - monthly, 8-page offset maga
zine; color pictures, new aluminum prod
ucts, much Canadian emphasis. (Aluminum 
Co. of Canada Ltd., Box 269, Toronto 111, 
Ont.) 
American youth - bimonthly, 24-page offset 
magazine; aimed at 16/18-year-old group, 
teen-age interests - driver safety, surfing, 
sports, rock music, etc.-(General Motors 
Corp., 17390 West Eight Mile Rd., South-
field, Mich. 48075) 
Better living - bimonthly, 28-page offset mag
azine; economics, international cor
poration activities, color features. (E. I. 
du Pont de Nemours & Co. Inc., 1007 Mar
ket St., Wilmington, Del. 19898) 
Business education world - 6 issues per 
school year, 36-page offset magazine; 
aimed at commerce teachers and students, 
features on typing, shorthand, book
keeping, general business practices 
drills and games. (Gregg Division, McGraw-
Hill Book Co., 330 Progress Ave., Scar
borough, Ont.) 
Caterpillar world - bimonthly, 24-page offset 
magazine; color feature stories on industry 
products, markets, operations. November-
December, 1971 issue entirely devoted to 
Pacific basin countries, valuable social 
studies material. (Caterpillar Tractor Co., 
Peoria, Illinois 61601) 
Dupont magazine - bimonthly, 36-page off
set magazine; color'features of new prod
ucts and product-uses in plastics and 
organic chemical fields. (Address: see 
Better living above.) 
The enthusiast - monthly, 8-page offset 
newspaper; a 'must' for motorcycle riders, 
this well illustrated paper features outdoor 
motorbike sports, travel, news of rallies, etc. 
(Harley-Davidson MotorCo., 3700 W. Juneau 
Ave., Milwaukee, Wis. 53201) . 
Entre-nous - monthly, 16/20-page offset 
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magazine; mainly company news and prod
ucts, chiefly interesting because it is bilingual, 
with French text followed by English 
throughout. (Canadian Johns-Manville Co., 
PO Box 1500, Asbestos, Que.) 
Farm news - bimonthly, 12-page magazine; 
features illustrated articles on crops, pollu
tion control, farm animals, irrigation, etc., 
of interest to rural areas in B.C. (B. C. 
Hydro & Power Authority, 970 Burrard St., 
Vancouver 1, B.C.) 
Friends magazine • monthly, 32-page letter
press magazine; general interest articles, 
no 'company tie-in,' profuse use of color, 
excellent layouts. Aimed at 'teen readers. 
(Chevrolet Motor Division, General Motors 
Corp., General Motors Bldg., Detroit, Mich. 
48202) 
The Humble way - quarterly, 32-page offset 
(cover) and letterpress magazine; general 
interest items; recent issue had excellent 
article on Alaska oil fields, superior color 
reproduction. (Humble Oil & Refining Co., 
PO Box 2180, Houston, Texas 77001) 
ImperialOil Review -bimonthly, 28-page off
set magazine; a familiar title to most 
schools,! would think; valuableforexcellent 
color pictures and maps. (Imperial Oil Ltd., 
111 St. Clair Ave. West, Toronto 7, Ontario. 
French edition also.) 
INCO News - (INCO Nickel news) - bi
monthly, 16-page letterpress magazine; 
features company nickel and nickel alloy 
products, with excellent color photos, 
graphs and diagrams. (International Nickel 
Co. Canada Ltd., Toronto-Dominion Cen
ter, Toronto 111, Ont.) 
INCO Copper news - semiannual, 12-page 
offset magazine; similar to INCO News 
above, but concerned with copper products 
and alloys. (Same address.) 
(apart reports - monthly, 4-page letterpress 
newspaper; general items about japan, 
arid its relations with the West, particularly 
Canada. (Embassy of Japan, 75 Albert St., 
Ottawa, Ont.) 
Marathon world - quarterly, 32-page offset 
magazine; general interest items, sports, 
scenic and travel, ecology, little company 
tie-in. (Marathon Oil Co., 539 South Main 
St., Findlay, Ohio 45840) 
Monsanto magazine - 5 issues per year, 
32-page offset magazine; general and com
pany industry news, good color photos. 
(Monsanto Co., Lindbergh & Olive St. Re., 
St. Louis, Mo. 63166V 
Nickelife r quarterly, 12-page magazine; . 
similar to INCO News above. (Same 
address.) , 

. Progress - quarterly, 12-page magazine; 
familiarto most schools; emphasis on hy
dro developments arid their effects on B.C. 
environmerit; (Same address as Farm 

' news above.) 
Simon Fraser University Comment - 16-
page magazine, frequency not-known, but 
probably bimonthly; general items of interest 
about SFU, faculty/students and grad
uates. Lively style, black and white illus
trations. (Simon Fraser Univ., Burnaby 2, 

' B.C.) 
Span - semiannual, 20-page offset maga
zine; color news stories of company pro
jects, engineering problems, etc. Excellent 
photographs: (Dominion Bridge Co., 
PO Box 280, Montreal 101, Que.) 
Stabilizer - quarterly, 16-page offset publi
cation; entirely devoted to welding tech
nology in all parts of the world, good photos 
and excellent diagrams and layouts; of 
interest to boys taking mechanics courses. 
(Lincoln Electric Co., 22787 St. Clair Ave., 
Cleveland, Ohio 44117) 

Steel facts —quarterly, 16-page offset maga
zine; news of iron and steel industry, excel
lent flow charts and diagrams, many 
pictures. (American Iron & Steel Institute, 
111116th St., N. W., Washington, D.C. 20036) 
Table talk — monthly, 4-page offset news
letter tabloid; a truly off-beat item, featuring 
short editorial comment, often of an inspira
tional nature, but nol necessarily religious; 
humor, puzzles, mathematical diversions, and 
just about anything that would entertain a 
guest at a dinner table in one of the com
pany's outlets. (Marriott Corporation, 5161 
River Rd., Washington, D.C. 20016) 
UBC reports —weekly during academic year, 
12-page newspaper; like SFU Comment above, 
this periodical offers news of UBC activi
ties, faculty, projects and similar stories. 
Illustrations. (Univ. of B.C., Information Ser
vices, Vancouver 8, B.C.) 
Washington wildlife —quarterly, 8- to" 0-page 
letterpress magazine; a truly outstanding 
item, similar to our Wildlife Review (which 
is no longer a free item, hence outside the 
scope of this list), devoted to wild animal, 
bird and fish life and conservation in our neigh
boring state; excellent pictures, identification 
charts, list of recent books on wildlife. (Wash
ington State Game Dept., 600 North Capitol 
W?y, Olympia, Wash. 98501) 

NEXT MONTH . . . 
I will list several other free mate

rials, including non-print items, for 
your consideration. In the meantime, 
if any teacher wishes to add to the 
above list of free magazines, please 
let me have full particulars, or even a 
sample copy, if you think it is of edu
cational value. — C. D. Nelson 

ENGLISH 
Points of Light. R. J. McMaster, Ed. 
Longmans Canada, c1971. $3.95 

Points of Light is an anthology of modern 
poetry suitable for secondary school stu
dents. Senior students would perhaps bene
fit most, since the poems demand, occa
sionally, an intensive look at their craft as 
well as the feeling they evoke. Fire and 
Ice, an earlier work published in 1970 by Prof. 
McMaster, was directed explicitly to 'ma
ture students of the intermediate grades'; 
logically, but not stated in so many words, 
this book is intended to complete the se
quence. .... . 

Both students and teachers should res
pond imaginatively to the presentation. 
Strewn among the poems are pictures from 
newspapers and magazines, lines from Gi-
bran and Jung, snippets of critical com
mentary abojt the poets and a series of 
questions to direct the student's compre
hension of the poetry. Biographical sketch
es identify nearly all of the poets as Cana
dian, .American and English writers of the 
20th century. There is a sprinkling of 19th 
century poetry and one or two single gleams 
from other ages: excerpts from a book trans
lated in the 19th century from an account 
by the Qeiaware Indians of their origins; a 
brief mocking verse of a Latin poet about 
village • gossips in the first century B.C. A 
glossary completes the text. 

What of the poems themselves? They are 
all very much 'with it': the inevitable Joni 
Mitchell and Leonard Cohen, LeRoi Jones 
and Phyllis McGinley. Many of the poets 
may be unknown to the teacher grounded 

in the strong, familiar classics—Shake
spearean sonnets and Romantic lyrics — of 
conventional anthologies. Herein lies the 
joy of this collection for Ihe student. There 
is relevance, immediacy; poems about rac
ial crises and ugly wars, poems about love 
and people who wear Iheir clothes and 
ideas. For the teacher it is a chance to see 
how much contemporary poetry lh(>re is 
thai is good (and, now and then, how much 
is merely mediocre). 

If there are faults in the lext, il is Ihe fact 
of the text. Students may feel frustrated by 
the conventionality of ihe presentation, des
pite the offerings of pictures. Perhaps we 
should amend Gertrude Stein's rose... 

'An anthology is an anthology is an an
thology.' — Judy Shelbourn 

SOCIAL STUDIES 
The Teacher and the City Urban 
Studies Project. Hilda Symonds, 
Ed. Methuen, c1971. Paperbound. 
$6.75 

'I like not the town. Think'st thou, Pierre, 
the time will ever come when all the earth 
shall be paved?' 

The time is coming when most people 
will live in cities. Already 70% of the citi
zens of Ihe United Stales and Canada, and 
comparable percentages in o'.her industrial
ized countries, have become city dwellers. 
If the process of urbanization goes on at 
present rates, the majority of the world's 
population will be gathered in cities of 100,-
000 or more by the end of the present cen
tury. It is estimated that Calcutta will be a 
city of some 30 million by 2020 A.D. 

Obviously such growth brings problems 

UNIVERSITY OF 
VICTORIA 

Summer Seminars 
in 

Physical Education 
Gymnastics Seminar 

July 3-7 
Field Hockey Seminar 

July 10-14 
Volleyball Seminar 

July 17-21 
Athletic Injuries 

July 24 -28 
Sex Education and 
Drug Education 

July 24-28 

For brochure and 
application form write to: 
Summer Session Office 
University of Victoria 
Victoria, B.C. 
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YOU ARE INVITED TO THE 
• m a n 

SATURDAY, SUNDAY AND MONDAY — MAY 6. 7. A 8. 1972 
EXHIBITION PARK 
VANCOUVER, B.C. 
SHOVVMART & FOOD BUILDINGS. 

SHOW HOURS: 

SATURDAY 
SUNDAY 
MONDAY 

10 AM - 6 PM 
I PM - 6 PM 

10 AM - 6 PM 

DO NOT MAIL. BRING THIS CARD 
WITH YOU TO THE SHOW. 

mimum 
SPONSORS: BRITISH COLUMRIA SCHOO'. TRUSTEES' ASSOCIATION 

, viklT THE SP2CIAW S.6ASNIHG AMD FUHNING C E N T R E . ! 
! Tit* Show Thsmo, "I Do anil I Undaritand", applloi pnrtieularly t* tr,lt are* which will be ' 
' fit operation datly. Studonti will bo carrying out project* using o«(uipmoiit and *|«l»rUI» , 

that ero within th* ranch of «very jchool. This eentro reflect! « learning *pprffach that will * 
h> of practical 'ntefnst to all edueatori. ' ' , 
1ISTBN. SES AMD MIASM ABOUT THE TEACHING TECHNIQUES OF SSSAWE STR42T. , • ^ 
iWion Stone, Director of Seiame Street, will bo here m ponon to dlicuu od-Joaiiarial method! , , 

, ^kafhav* prpvon silce<i!«fu! for the underprivileged nnd pro-iehootort. He will appear Ofcch i 
i lay In Education Thaittr*. , , 1 < U' * J 

' feeding manufacturer, and distributor! are providing you with an unparalleled opportunity h;, '] 
| too an$ compere, alt of *h'e» Istarf product! end progressive technique* so Important in today « i j 

t - J here>'mor*, much mors, ' , i 
t I ft'i ah"adUe«t!onal event for everyone, and yei" ro invited. 1 V , i 1 ' . rif 

NATIONAL AUDIO-VISUAL ASSOCIATION OF CANADA. 



R E G I S T R A T I O N I N F O R M A T I O N 

PLEASE PRINT) 

1—i—r J_ Nam 

Tiflo 

School/Company 

Addross 

'(.! C i t y 

j . Compliments of: 

Prov/Sta<o 

British Columbia Teachers Federation 

T H I S C A R D IS Y O U » A D M I S S I O N T O T H E S H O W . 

P L E A S E C O M P L E X A N D P R E S E N T O N A R R I V A ! . . 

O C C U P A T I O N . INFORMATION 

(ONE V ' ONLY iN THESE CATEGORIES 
Educational Official 

: A! p DEPARTMENT OF EDUCATION 
A? • SCHOOL TRUSTEE 
A3 O SUPERINTENDENT 

;A4 • SECSETARy.TREASURER 
A5 • PLANT OFFICIAL 
A4 • OTHESj SPECIFY 

Eleineutery/Sucondaiy &,Jie»ls 
Bl • PRINCIPAl/VICk-PRINCIPAL 
B2 • CO-OROINATOR. SUPERVISOR 
B3 D DEPARTMENT HEAD 
B4 • TEACHER 
B5 • LIBRARIAN 
B4 . G D I RECTOR. RESOURCE CfiNTRE 
37 • PURCHASING 
BB • STUDENT TEACHER 

) 

Unlver»lry/Cti i j o 

CI qADMl i STRATION 
C2 • ACADEMIC 

Architectural 
Dl • ARCHITECT 
D2 • ENGINEER,. CONSULTING. 
D3 • SPECIFICATION WRITER 
IndMMry, Government, Military 
El p EXECUTIVE 
E2 • TRAINING 
E3 • PURCHASING 

Mefleel 
H CI DOCTOR, NURSE 
F2 • ADMINISTRATION 

SI • t CLASSIFIED,' SPECiFY 



IVIore imagination 
than money. 

From the same 

Seople that bring you 
esame Street. 

Mr. Jon Stone, director of 
Sesame Street talks about 
educational efforts that have 
proved successful with the 
underprivileged and pre
schoolers. The show goes on, 
every day, in the Education 
Theatre. 

Students demonstrate 
practical, down-to-earth 
projects and products that are 
within the reach of every 
school. The show theme, "I 
do and I understand", stands 
out in this learning and 
planning area which operates 
daily. 

DONT MISS WESTERN CANADA'S LARGEST EDUCATION SHOW 

PACIFIC EDUCATION SHOW 

Sound 
(and sight) ideas. 

Here's your chance to check 
out the latest equipment 
(audio-visual and otherwise) 
and techniques for today's 
schools. 

For pre-registration cards contact: 
Chris Locke, Assistant Director of 
Education 
B.C. School Trustees Association 
1095 Howe Street 
Vancouver 682-2881 

May 6, 7, 8. Showmart and Foods Buildings, Exhibition Park 
Hours: Saturday 10:6 p.m., Sunday 1-6 p.m., Monday 10-6 p.m. 

Nelson Groves, Show Manager 
2000 West 12th Avenue, Vancouver 9, B.C. 
731-1171 or 731-6211 
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LIFE INSURANCE 
TEACHING AIDS 
tor use in your Classroom 

BOOKLETS 
Life Insurance, a Canadian Handbook: 1968. 104 pp., illus. 
English and French. Explains the fundamentals of life insurance, 
company operation and Investment policy, personal financial 
planning, etc. One copy to a teacher. 
The Story of Life Insurance: 20 pp., illus. English. Discusses 
history and explains tacts for students. Available in quantity. 
Problems in Life Insurance: English. Teacher-student workbook 
unit for business practice and mathematics classes. One unit 
per teacher. Student portion in quantity. 
Sets, Probability and Statistics: 36 pp., illus. English and French. 
Explains the mathematics of life insurance. Available in class 
sets. Single copy of Key to each teacher. 
Careers In Life Insurance: 24 pp., illus. English and French. Dis
cusses the careers in the life insurance business. Available in 
quantity. 
Actuary: 12 pp. English and French. Outlines career opportuni
ties and educational requirements. Written by the Canadian 
Institute of Actuaries. Available in quantity. 
A Career for You in a Lifo Insurance Company: 24 pp. English 
and French. Outlines career opportunities for university grad
uates. Available in quantity. 
The Family Money Manager: 8 pp. English. Outlines funda-
mentnlsof money management. Useful for classroom discussion. 
Available in quantity. 
A Miss and Her Money: 20 pp., illus. English. Tips on earning, 
budgeting a\U saving for teen-age girls. Available in quantity. 
Money in Your Pocket: 20 pp., illus. English. Fundamentals -of 
money management and life insurance for teen-age boys. Avail
able in quantity. 
You and Your Family's Life Insurance: 28 pp. English. Describes 
the life insurance role in family and individual security. Available 
in quantity. 
Man and His Money (Economics and You) Series 1 and 2: Each 
24 pp., illus. English and French. Witty articles explaining 
economic theory; for senior high school students. Available in 
quantity, free. French, in one volume, is entitled Le Fric et Vous 
— I'economle sans douleur. 

FILM STRIPS 
The Career of a Life Insurance Agent: Colour. 47 frames. English 
and French, For use in guidance classes. One print and one 
manual to each school. 
The Life Insurance Story — Part 1: Colour. 34 frames. English 
and French. An introduction and history of life insurance. One 
print and one manual to each school. 
The Life Insurance Story — Part 2: Colour. 42 frames. English 
and French. The various forms of life insurance, policies and 
uses. One print and one manual to each school. 
The Life Insurance Story — Part 3: Colour. 30 frames. English 
and French. Life insurance company operation and foreign 
business. One print and one manual to each school. 
You and Your Food: revised edition. Colour. 28 frames. English 
and French. Instruction on good eating habits, nutrition and 
food value. One print and one manual to each school. 

To obtain any of these FREE teaching -ids, simply tear out this adver
tisement, indicate Items desired, marking quantity needed for each, and 
fill in the information requested below (please print). 

Name of Teacher ordering . 

Grados and Sublects taught 

Name of School 

Address of School 

Enrolment of School 

B.C. 

Send your order to: 
EDUCATIONAL DIVISION 
THE CANADIAN LIFE INSURANCE ASSOCIATION 
44 King Street West, 15th Floor 
Toronto 1, Ontario. 

WE HAVE 1458 OF T H E BEST 

Chart-Pak's D E C A - D R Y transfer lettering. The 
perfect way to save hand-lettering time f 

and type-setting costs! ^raiaiabiaWi 
Choose from an 8-120 point 
type range in our most 
popular faces. 
(let quick, professional 
results for only SI.50 per 
sheet. Just position and < 
rub. D E C A - D R Y ' s sharp 
image reproduces perfectly.' 
Send for your free DECA-
DRY sample and get a 
catalog of all Chart-Pak's 
time-saving graphics aids. 

CHHRTPRK ROTEX 
Distributed by: 

THE GEO. H. HEWITT CO. LTD. 
944 Richards St., Vancouver 2, B.C. Tel. 682-586! 

SUMMER STUDY 
Western Washington State College, at Bellingham, 

Washington (less than an hour's drive from Vancou
ver) offers many Canadian teachers a change of 
scene while meeting their educational needs. Six-
week, nine-week sessions, workshops and short 
courses are available with transfer credit. Apart
ment accommodation on campus. Request bulletin 
from: 

Office of Summer Sessions ' 
Western Washington State College 

Bellingham, Washington 98225, U.S.A. 

PROVINCE O F BRITISH C O L U M B I A 
has opening for 

T E A C H E R - Youth Centre - N E W D E N V E R 

SALARY: According toTeacnerji' Scale on 10-month basis. 
To teach in a remedial program with emphasis on individual's 
personal needs; special educational problems involved. The 
Youth Centre's program is designed to provide a therapeutic 
way of living for up to 30 boys, ages 11 to 16, and to enable 
them to work through adjustment and educational problems to 
return to community life. Duties to commence September 1, 
1972. 
Requires PA. Certificate with diploma in the education of child
ren with learning behaviour disorders, or its equivalent: some 
teaching experience in an elementary school of boys with learn
ing disabilities would be an asset. 
Obtain applications from Civil Service Commission of British Columbia, 
344 Michigan Street. VICTORIA, and return IMMEDIATELY. 

COMPETITION NO. 72:328 
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particularly in Canada where the percent
age of urban dwellers is already high. This 
process is continuing, posing a significant 
challenge to all Canadians. 

To Help meet this challenge .1 group of 
prominent B.C. educators has designed this 
book lo give teachers a knowledge and un
derstanding of the city. Basic background 
on urban issues is provided, along wilh les
son plans for an urban studies course. It is 
written primarily for the new Social Studies 
11 course, but it can be used for any level or 
for projects in geography. 

The book is divided into seven parts: Pt I 
provides general background to a study of 
the city; Pt II presents lesson plans and sug
gests some procedures for field studies, 
complete with concrete examples. These 
lessons seem aimed al secondary students. 
Pt III deals with the nature of cities — the 
city is people, Ihe city is organic, the cily is 
system within systems, Ihe cily is a work of 
art, ; ie city is a way of life; Pt IV is a sug
gested program of development designed 
for a senior secondary school course of ap
proximately 20 weeks' duration; Pt V con
sists of lessons that have been evolved by 

practising teachers, and although these les
sons .'ire .it a senior level, they could bp 
modified for Grades (1 to 9. Pi VI outlines 
techniques lo use — seminar discussions, 
debates, projects, simulation games, making 
film loops, interviews, questionnaires and 
lab activities; Pi VII suggests general mate
rials, such as maps, agencies, telephone di
rectories, slides and many other media thai 
provide additional materials on urban prob
lems. The book concludes wilh a very useful 
glossary and bibliography. 

The Teac/ier and the City is a very informa
tive and practical leaching aid lo use in a 
unit on urban problems. II should, therefore, 
be in the hands of all teachers of Social 
Studies 11, or at least in the professional li
brary of all secondary schools as a valuable 
reference. — Elden Kier 

Changing People, by Palmer and 
Nancy-Lou Patterson. Collier-
Macmillan, cl971 .Paperbound.$1.25 

One of Ihe publisher's History Program 
series, this soft-covered book provides a 
brief survey of the history of the Canadian 

Indian. The title* of this parlKtil.ir volume 
stems from the authors' emphasis tin the 
ability of 'Ihe people' lo adapt lo c h.mges in 
their environment — changes imposed by 
both nature and man. 

There is no index, hut this minor incon
venience is somewhat overcome by an ade
quate table of contents and liberal subtitles in 
the se«en chapters. Liberal use is made of 
sketches, photographs and maps; and 
while the illustrations of paintings and arti
facts lose much of their impact by being in 
black-and-white rather than color, sepia 
print is used for maps, some diagrams and 
certain historical references in the lexl. This 
adds visual variety for Ihe reader and aids 
in locating information. 

Specific adaptations of three tribes — Ot
tawa, Cree and Blackfool — are discussed, 
but West Coast Iribes are not studied in 
comparable detail. Thus the book would be of 
marginal use for the B.C. teacher or student 
wishing lo embark on a study of Indians of 
British Columbia. Nevertheless, Changing 
People provides a useful survey for teacher 
and student for reference purposes. 

—Christina Mathieson 

CLUES ACROSS 

2. Method of settling a dispute -
with an iron bar, for the most part! (11) 

8. Obscene writing that must be seen 
in a different way (4) 

9. These will give official sanction 10 
night-time enjoyment under 
canvas (8,7) 

14. Climbs, like money does (7) 
15. Chatter (anagram) (7) 
16. Indulging in 10 down - but not having 

nightmares, surely (11) 
20. Small intestinal operation Cyril gets 

involved with (7) 
22. Even nothing can be made to brighten 

things up (7) 
23. The consent a visitor will give to this 

pleasing speaker (15) 
29. Get under this and be just in 

time (4) 
30. An S.O.S. sent this way can lead lo 

drunken stupidity (11) 

CLUES DOWN 
, 1. The deadlock resulting when I become 

out of date (7) 
2. Over in the flat opposite (4) 
3. Indonesian 27 down which graduated 

in '51, apparently (4) 
4. 'and'tis gold Which makes the man 

kill'd and saves the thief 
tCymbeline) (4) 

5. A partly collapsed church feature (4) 
6. The article I came across in a round

about way (4) 

7. Lei ends meel somehow and gel 
comfortably placed (7) 

10. 'As all impediments in 's course 
Are motives of more ' 
(All's Well That Ends Well) (5) 

11. Cuts down the movement of southern 
critters B) 

12. Enduring result as father, tor example, 
takes men around with him (9) 

13. Tommy can make nonsense wilh this 
(3) 

17. Part of Ihe ship's rig loosely 
held (5) 

18. Let them be themselves, and forget 
the past (7) 

19. Put Ihe blame on the northern rescue 
group's fault (7) 

21. Regrettable part of 4 down (3) 
24. Five is, in France, suitable to be 

worn (4) 
25. Branches of a vein I have at the end 

of a broken arm (4) 
26. Part of a police-officer's search 

warrant (4) 
27. Land feature that lies in all 

directions (4) 
28. Made known when broken (4) 

Answers will be printed next month 

Answers for last month's crossword puzzle 

Across 
1. Mediterranean 20. Song 
7. Limpopo 22. Well 
8. Batavia 24. Idi 

10. Ionian 25. Alsace 
11. Cyprus 28. Tanner 
13. Sea 29. Domingo 
14. Casa 30. Fathers 
17. Riff 31. Abolitionists 
19. Credo 

Down 
1. Maldive Islands 12. Par 
2. Dominican 15. Act 
3. Thouars 16. Low 
4. Entry 18. Islanders 
5. Never 21. Goa 
6. Wars of the 23. Ewarton 

Roses 26. Simla 
9. Pretender 27. Congo 
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FROM DRABEK'S DESK JAN DRABEK 

UNIFICATION PROBLEMS 

1IAt the time of writing I have visi'^d 
13 schools in five countries. One 
month and a few clays have gone bv 
since I arrived in Europe. 

Was it worth it—so far, I mean? The 
best judges of that will be those kids 
from classes I have taught whom I will 
teach again next fall. They'll have the 
before and after perspective. 

Because the tendency on my part 
would be to give it an unequivocal 
'yes.' The experience of sitting in on 
lessons taught by teachers whose 
background and training are rooted in 
another culture can frequently be 
exhilarating. 

Like that young fellow at the 
international-minded Schola Europea 
in Bergens, Holland, who was 
introducing to his junior high class the 
Middle Ages. They had made a model 
of a European city of that period, there 
were well done color posters of 
mediaeval markets and family life. 
The whole thing was introduced by 
his voice on the tape recorder, which 
he alternated with live talk. 

The kids were fascinated. From 
what he said, they had become 
deeply interested in the subject since 
they started working on the model a 
few days before. The lesson was a 
masterpiece—a mixture of pacing, 
imagination and superb showman
ship. Above all it represented a tre
mendous amount of work. When I 
saw and heard the lesson I realized 
that only because I am a teacher did 
I know just how much work had gone 
into it. Those uninitiated might have 
supposed it all came naturally, spon
taneously. 

Then, of course, there was the other 
extreme. That emaciated fellow in a 
Scandinavian classroom who, with 
the unrelenting enthusiasm of a tired 
snake charmer, proceeded from his 
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elevated desk for one full hour to 
instruct his class by numbers: World 
War II, 1939, Denmark occupied 
1940, Pearl Harbor 1941 ...At the end 
he was talking to 20 motionless co
bras resigned to their fate. (II 
should, I think, here be noted thai 
snakes can't hear.) 

With considerable surprise I also 
found out thai while most of us still 
have a 19th century view of European 
education—as scrupulously de
tached from political control, 
there have been some changes 
made. 

In fact, the changes have been so 
extensive that our recent bare knuckle 
punches from Victoria seem like love 
pats in comparison with European 
pugilism in this sphere. 

You see, what's at stake in Europe 
is the whole traditional structure of 
the secondary schools — the division 
between the academe and the others. 
Kirseb.ierhavens School, Copenhagen 
espwa **trwc — 

In Germany, for example, there is a 
concept called 'Gesamtschule.' The 
Gesamlschule is roughly (very 
roughly!) the equivalent of our high 
school. Everyone goes after he or she 
is finished with primary education. 

That's fine, except that in many 
places the Gesamtschule remains, 
well ... a concept. There the 'Gymna
sium' reigns supreme. For those who 
can't qualify, there are the 'other' 
schools. And it's still a mad scramble 
to get to the Gymnasium and not to 
be relegated to the 'other' schools 
whenever the last year of primary 
school approaches. 

Now in Germany education is the 
responsibility of the stales, not of the 
federal government. And the Social
ists are all for the Gesamtschule, 
while the Christian Democrats have 
their reservations. So the country is a 
checkerboard of school systems 
where, if you see a lot of Gesam-
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tschule signs, you c.in be fairly cer
tain you're in a Socialist-controlled 
state. 

Maybe I'm dead wrong, but it 
seems to me that if a political party 
is in a position to dictate what sort 
of school system a district should 
have, it is equally capable of horning 
in on a lot of other things. 

But enough. I have a feeling that 
I'm going to be accused of being anti-
socialist if I go any further (which I 
may very well be, but that's not the 
point). 

If this department seems to be a lot 
of detached raw material waiting to 
be molded into a unified idea, it's 
because this is the present state of my 
mind. 

I have crossed the English Channel 
six times in all sorts of weather and 
on the continent I have covered at 
least 3,000 miles. On the East German 
border my train compartment was 
thoroughly checked by a fat 
vVolkspolizistin' for refugees; in 
Copenhagen I broke bread in a 
teachers' staffroom with a man who 
was history instructor to the Danish 
Royal family. 

On a frosty day in Stockholm I 
stood on a scaffolding overlooking the 
oak hull of the ship Wasa built in the 
1620s for service in the Thirty Years' 
War. The ship, which is about the size 
of a B.C. ferry, has recently been 
floated up from the muddy bottom of 
Stockholm's harbor and as I gazed at 
the moist beams, I ardently wished 
that we had something like it in Van
couver through which the kids could 
be introduced to European history. 

I have seen provocative genitalia 
prominently drawn on the walls of 
Danish schools while no passerby 
batted an eye. I have heard an elderly 
principal in Stuttgart movingly tell of 
a hatcheck girl in a night club, who 
several years before had returned to 
his school on a government stipend 
and is now finishing her studies for 
a doctor of medicine degree. 

At John F. Kennedy High School in 
Berlin kids are studying in English, but 
their textbooks are in German; the 
chocolates made by a boys' cooking 
class in a vocational school near 
Amsterdam are out of this world. 

With raw material like that, is it any 
wonder that unification is such a dif
ficult process? § 

We Shall Miss These Teachers 
In Service Last Taught In Died 
Mrs. Leah Gladys Halsall Mission August 24 
Mrs. Margaret Alice (Lynch) Mace Victoria October 29 
Miss )essie Rosa Mennie Vancouver January 11 
Miss Marie Sullivan Howe Sound June 27 
Retired Last Taught In Died 
Miss Edith C.I. Barlow New Westminster November 23 
Mrs. Grace S. (Young) Blackie New Westminster January 30 
Miss Eleanor M. Henderson Vancouver February 15 
Mrs. Hazel (Eagel) Knox Penticton February 1 
William A. McKeown Vancouver January 17 

MATERIALS RECEIVED IN BCTF RESOURCES CENTER 
(All mutorlols available on loan—by mall or In person. 

Resources Center hours: Mon.-Fri. 9-5: Sat. 0-1.) 

BASIC T E A C H I N G FOR S L O W LEARNERS, by Peter Bell. London, 
Muller Educational, 1970. 

T H E C H I L D A N D T H E ENGLISH L A N G U A G E ARTS, by Mildred R. 
Donaghue. Dubuque, Iowa, Wm. C. Brown, 1971. 

C H I L D R E N C O M E FIRST; T H E INSPIRED W O R K IN ENGLISH 
PRIMARY S C H O O L S , by Casey Murrow. New York, American 
Heritage Press, 1971, 

C H I L D R E N T E A C H C H I L D R E N ; L E A R N I N G BY T E A C H I N G , by Alan 
Gartner. New York, Harper & Row, 1971. 

A CLASS D IV IDED, by Peter Williams. Garden City, N.Y;, Doubleday, 
1971. 

C U R R I C U L A R C O N C E R N S IN A R E V O L U T I O N A R Y ERA; R E A D I N G S 
F R O M E D U C A T I O N A L LEADERSHIP, by Robert Leeper. Washington, 
Association for.Supervision and Curriculum Development, 1971. 

DYSLEXIA A N D Y O U R C H I L D ; A G U I D E FOR TEACHERS A N D 
PARENTS, by Rudolph E. Wagner, New York, Harper & Row, 
197T. 

H O W 2 GERBILS, 20 G O L D F I S H , 200 G A M E S , 2000 B O O K S A N D I 
T A U G H T T H E M H O W T O R E A D , by Steven Daniels. Philadelphia, 
Westminster Press, 1971. 

T H E N A K E D C H I L D R E N , by Daniel Fader. New York, Macmillan, 1971. 
T H E R E A D I N G PROCESS, T H E T E A C H E R A N D T H E LEARNER, 

by Miles V.Zintz. Dubuque, Iowa, Wm. C. Brown, 1970. 
S O C I A L STUDIES T H R O U G H P R O B L E M S O L V I N G ; A C H A L L E N G E 

T O E L E M E N T A R Y S C H O O L T E A C H E R S , by Maxine Dunfee. New 
York; Holt, Rinehart and Winston, 1966. 

T H E S T U D Y O F G A M E S , by Elliott M. Auden. New York, John Wiley, 
1971. 

T E A C H E R S , C H I L D R E N A N D T H I N G S ; MATERIALS-CENTRED 
SCIENCE, by Clifford J. Anastasiou. New York, Holt, Rinehart ' 
and Winston, 1971. ' 

W I T H O U T v M A R X O R JESUS, by Mary McCarthy:: Garden City, N.Y., 
Doubleday, 1970. 

NEW LESSON AIDS 

M32 Hadrian's Wall, by Peter Thomson. A collection of 24 teacher-prepared slides and 
materials accompanied by questions and commentary. Included are two booklets and a 
map published by the British government. Suitable for Grades 6 and 7 social studies or 
anywhere that the topic fits. 

BCTF Lesson Aids Service, #105-2235 Burrard Street, Vancouver 9. 
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I THE EDITOR COMMENTS K. M. AITCHISON 

THERE IIS ONLY ONE WAY 

HBecause it is sincerely interested in 
children, and because it was con
vinced that the provincial govern
ment's education policies in recent 
years were harmful to children, the 
BCTF actively opposed those p< .licies. 

To our credit, we tried to oppose 
policies, not people or parties, but 
neither the government nor Joe Public 
would believe we were, in fact, non
partisan politically. Unfortunate, 
because we were. 

Now we have openly declared our
selves anti-Social Credit. I guess that 
makes us partisan,, even though we are 
not trying to promote any other party. 

We are still opposed to the govern
ment's education policies, for we 
believe they will be disastrous for the 
young people of this province. But the 
government has made crystal clear the 
fact that its attitude will not change, 
that its war on children and teachers 
will continue. 

Anyone genuinely interested in 
education therefore has no alternative. 
The only way to save education in this 
province is to defeat the Socreds in 
the next election. Hence the BCTF's 
public declaration that it will oppose 
that party: . 

From the time in 1966 when it 
implemented its first freeze on school 
construction, the provincial govern
ment has stepped up its attacks on 
education each year. 

No need to elaborate here the list 
of blows the government has dealt us 
in recent years. Suffice it merely to 
list the more obvious ones: three 
freezes on school construction, the 

- 1968 education finance formula with 
its 110% restriction, the FLQ order-
in-council, the extension last year of 
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the authority of the Minif.er of Educa
tion (further centralizing a very highly 
centralized education system), re
moval of automatic BCTF member
ship, removal from school boards of 
the right to appeal to municipal coun
cils for budge! overages, grossly 
inadequate pension increases for 
retired teachers, ministerial interven
tion in salary negotiations last fall, 
reductions in the amounts of capital 
referendums, change of the 110% to 
the even more restrictive 108%, and 
the abolition of the collective bargain
ing rights for teachers. 

Both students and teachers have suf
fered real setbacks as a result of the 
attacks, but Joe Public hasn't been very 
concerned, i don't think Joe thinks very 
much about teachers, except to com
plain about them. Moreover, I'm sure 
he couldn't care, less what happens 
to teachers individually or collec
tively. 

Certainly that was the indication 
when Bill 3 was being debated. The 
fact that the government was arbitrar
ily removing a right from one segment 
of society didn't bother Joe at all. His 
attitude seemed to be, I'm all right, 
Jack.' 

I ndeed, if he thought about the mat
ter at all, he probably agreed that it 
was about time those greedy teachers 
got their comeuppance. After all, 
they're grossly overpaid for a soft job 
that requires only 5V4 hours of work 
a day, and then only for nine months 
or so. 

And the government capitalized on 
that \i orance. Using misleading — 
indeed, downright false — statistics, 
the government peddled the line that 
teachers would bankrupt the province 

if something were not done to curb 
their outrageous salary increases. Yet 
even the B.C. School Trustees Associa-
tion admitted that teachers' salary 
increases over the past 10 years have 
been no higher than those of the rest 
of the community, and published a 
graph that completely disproved the 
government's claims. 

No, Joe Public wasn't particularly 
concerned about Bill 3's treatment of 
teachers. Their salaries, after all, come 
nut of his pocket, so anything done 
to keep those salaries down must be 
good. Who cares about principle? 

But I predict that Joe will soon start 
thinking about kids, as they are 
shortchanged educationally more and 
more by the government's continuing 
clampdown on school costs — surely 
the phoniest issue ever embraced by 
any government anywhere. 

The Socreds seem to be operating 
on the theory that what was good 
enough for Bennett 65 years ago is 
good enough for "hildren who are 
going to live most of their lives in the 
next century. Youngsters certainly 
don't need, for example, such 
'baloney' as art and music, as one 
cabinet minister is quick to point out. 

Nothing shows more clearly that the 
government is trying to live in the past 
than its attitude toward education. No 
one man — especially one in his 
seventies — should be allowed to dic
tate from his own prejudices the future 
of our province's most valuable 
resource. 

To save the future for our children, 
we must defeat Social Credit at the 
polls. That is the only language, our 
power-hungry premier seems to 
understand. § 

The B.C. TEACHER 
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INSURANCE COMPANY 
HEAD OFFICE: 1927 W E S T BROADWAY, V A N C O U V E R , BRITISH COLUMBIA 

YOU CAN SAVE $20, $30, $40, $50 OR MORE 
PER YEAR BY DOING BUSINESS WITH WESTCO. 

M A I L I N G THIS C O U P O N 
C O U L D S A V E Y O U 
H U N D R E D S O F D O L L A R S 
O V E R T H E Y E A R S 

One phone call to Westco or the 
simple act of mailing this coupon 
could save you hundreds of dollars 
on car insurance over the years. 
You could save $20. S30, $40. 
$50 and. in some cjses, more 
per year — for the same 
insurance coverage you have 
now) Many B.C. drivers are 
enjoying these low rates. 
So can you! 

DIRECT C L A I M S S E R V I C E 

If you are involved in an accident, 
you speak directly to WESTCO's 
head office without going through 
a "middle man". You get im
mediate attention from WESTCO's 
streamlined claim service system 
— as well as fewer delays and a 
lot less paper work (other factors 
that raise insurance rates). 

WESTCO provides quick, fair 
claims settlements handled without 
red tape. You'll appreciate the 
service as well as the savings. 

A R E Y O U A P R E F E R R E D RISK? 

WESTCO's preferred risks are 
better drivers. People who 
observe the traffic regulations. 
Who have rarely had an accident. 
Who are thoughtful and courteous 
on the highway. 

Can you qualify? 

Why not find out? 

Car insurance does not need to 
be "sold" in British Columbia. 
It is compulsory. So Westco has 
no salesmen or agents. What you 
would have paid as commissions 
to a salesman or an agent — 
one of the most expensive costs 
of typical insurance companies — 
is new returned to you in the form 
of lower rates. Westco was 
established to reduce the cost of 
car insurance in British Columbia 
for good drivers who deserve 
lower rates. 

Westco's head office is in B.C. 
you deal directly with Westco. 

If you need car insurance — 
or before you renew your present 
coverage — contact WESTCO 
first and learn how much 
you can save. 
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FILL IN AND RETURN THIS COUPON TODAY OR PHONE IN THE DETAILS TODAY 
FOR WRITTEN QUOTATION, NO OBLIGATION. NO SALESMAN WILL CALL. 

m m OUPON FOR OUR LOW RATES ON YOUR AUTOMOBILE 

nlame 
Residence i .^mMrti 
Addnt i l 

City . Prov. . 

Phone: Horn* Ollici . , . . 

Occupation 
Age Married Q Divorced • Male • 

Separated • Never Married • Female • 
Oate first licensed to delve 
Have you or any member of your household been involved 
in any accident in the past five years? 
Yes • No O (If "yes" provide details on a separate sheet). 
In Ihe last five years has your 
llcerae been suspended? 
Are you now Insured? . . . 

Dale current policy expires 
This coupon Is designed eolely lo enable non-policy 
holders lo obtain an application and rates for their cars. 

Year of automooilo 
Make of automobile.. 
,No. of cylinders 
Horsepower ... 
Model (Impels. Dart, etc.) 
2/4 dr-aeden, a/vr, h/t, eonv... 
Days per week drivfin to 
work, train or bu» d*pot, 
[or fringe parking mrs 
One way driving distance ...... 
d car used in business 
(except to and from work)? 

.. Days 
..Miles. 

Yea • No • 

- D a r t 
.... Miles] 

Yes • N©D| 

'3ive number and dates 
ov traffic convictions 
in last S years. 

LIST INFORMATION ON ALL ADDITIONAL DRIVERS 

Ag. 
Mile or 
Female 

ReSfctlon 
To You 

Yean 
Llceneed 

Married 
or Single 

% olUte 
Ag. 

Mile or 
Female 

ReSfctlon 
To You 

Yean 
Llceneed 

Married 
or Single Car f l Car #2 

% % 
% % 
% % 
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RETURN REQUESTED—THE B.C. TEACHER, 105 - 2235 BURRARD ST., VANCOUVER 180, B.C. 

Canada PovtM 
5 Poet Canada 

Poti>o>wd Port r»«y ^ / 

Third Troisieme 
class classe 
PERMIT No. 2035 
VANCOUVER 

Available 
Are you considering getting a Mortgage? 

If so, the B.C. Teachers Credit Union can provide the money 
for you with a minimum of red tape and waiting. 

HERE ARE THE ADVANTAGES IN OBTAINING A MORTGAGE THROUGH YOUR CREDIT UNION: 

o Interest rates are competitive. 

o Funds are now available for present 
housing, new housing to be built, as well 
as for teachers who wish to sub-contract 
or build their own homes. 

a No notice required and no penalty or 
bonus for pre-payment. 

• Mortgages may be repaid by either 10 
or 12 monthly payments each year. 

• Funds are available for business loans, 
recreational property, acreages and for 
raw land at slightly higher rates. 

t> No loan maximums. 

• Twenty-five years maximum repayment 
period. 

• Five Year renewal clause. 

• Loan protection insurance up to 
$10,000.00 provided for qualified 
borrowers at no additional cost. 

B.C. TEACHERS CREDIT UNI#N 
WEST 7TH AVENUE VANCOUVER 9, B.C. (604) 731-6191 

M A I L I N G ^ D R E S & P.O. BOX 4309 POSTAL STATION "D" VANCOUVER 9, B.C. 

Hours of Monday Tuesday-Thursday. Friday Saturday 


