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HIGH PRESSURE 
o r 

LOW PRICES 
Triad will buy a new car for you 

— and save you time, nerves and money. 
We handle most brands, so we don't have 

to sell' a particular car. You tell us 
what you want — we will get it for you 

cheaper than any other source. 
ENTERING OUR 4TH YEAR OF BUSINESS 

OVER 600 SATISFIED CLIENTS 

Finance Through 
B.C. TEACHERS CREDIT UNION 

1815 West 7th Ave., Vancouver 9, B.C. 
731-6191 

TRIAD LEASING CO. LTD. 
Suite 240 - 1070 W. Broadway, Vancouver 9, B.C. 

BILL STONIER, president 
732-7833 

Office Hours: 9:30 a.m. - 5:30 p.m. 10 a.m. - 4 p.m. Saturdays 

Closed Saturday — July and August. 
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JOUR CANADA AND THE CONTINENTAL UNITED STATES 

FOR ONLY... 

UNLIMITED TRAVEL IN CANADA AND UNITED STATES 
$132. For 30 Days; Each additional 30 days at $33. Up to 3 months travel. 
Available to Foreign Exchange Students, Foreign Research Scholars and Lecturers, upon presen
tation of Affidavits from educational institutions to which they have been assigned. Confirmation 
from assigned institutions required. 

FOR C O M P L E T E DETAILS C A L L OR VISIT: Vancouver Bus Terminal 150 Dunsmuir Street 
Travel Bureau 6B3-2421 
Charters 681-6381 
Package Express 684-2171 

OR WRITE: GREYHOUND LINES OF CANADA LTD., 
CORNER 4th AVE., and 1st ST. S.W., CALGARY, ALBERTA 

GOGREYHOUND 
...and leave the driving to us. 
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Here's how 1\X will blossom! 
II you wore to invest $10.00 per month for 20 years and leave the 
Interest in your account each year to compound, this table shows 
tho results: 

II you were to Invest a lump sum ot 81,000 and leave it in your 
account lor a 20-year period allowing Interest to compound, this 
table shows the results: 

End 
ol 

Yoar 

1 
2 
3 
4 
S 

e 
7 
8 
9 

10 

11 
12 
13 
14 
15 

16 
17 
18 
19 
20 

Total 
Invested 

s 120.00 
240.00 
380.00 
480.00 
800.00 

720.00 
840.00 
960.00 

1,080.00 
1,200.00 

1,320.00 
1,440.00 
1,560.00 
1,680.00 
1,800.00 

1,920.00 
2,040.00 
2,160.00 
2,280.00 
2,400.00 

Yearly 
Interest 
Earned 

« 4.99 
14.69 
25.10 
36.38 
48.48 

61.54 
75.60 
90.79 

107.11 
124.71 

143.68 
164.11 
186.12 
209.83 
235.39 

262.94 
292.62 
324.61 
359.04 
396.18 

Total Total 
Earned Investment 
Interest Including 

Accumulated Interest 

« 4.99 
19.68 
44.78 
81.16 

129.64 

191.18 
266.78 
357.57 
464.68 
589.39 

733.05 
897.16 

1.083.28 
1,293.11 
1,528.50 

1,791.44 
2.084.06 
2,408.67 
2,767.71 
3,163.89 

S 124.99 
259.68 
404.78 
581.16 
729.64 

911.18 
1,106.78 
1,317.57 
1,544.68 
1,789.39 

2,053.05 
2,337.16 
2,643.28 
2,973.11 
3,328.50 

3,711.44 
4.1 24.08 
4,588.67 
5,047.71 
5,583.89 

End 
ol 

Year 

1 
2 
3 
4 
5 

6 
7 
8 
9 

10 

11 
12 
13 
14 
15 

16 
17 
18 
19 
20 

Yearly 
Interest 
Earned 

S 77.50 
83.50 
89.97 
96.95 

104.46 

112.55 
121.28 
130.68 
140.80 
161.72 

163.47 
178.14 
189.79 
204.50 
220.35 

237.43 
255.83 
275.86 
267.02 
320.04 

Total Total 
Earned Average Investment 
Interest Annual Including 

Accumulated Return Interest 

INITIAL INVESTMENT - 31,000.00 

77.50 
161.00 
250.97 
347.92 
452.38 

564.93 
666.21 
816.89 
957.69 

1,109.41 

1,272.88 
1.449.02 
1,638.81 
1,843.31 
2,063.68 

2,301.09 
2,556.92 
2,832.56 
3,129.60 
3,449.64 

7.75% 
8.05% 
6.36% 
8.69% 
9.04% 

9.41% 
9.80% 

10.21% 
10.64% 
11.09% 

11.57% 
12.07% 
12.60% 
13.16% 
13.75% 

14.38% 
1 5.04% 
1 5.73% 
16.47% 
17.24% 

$1,077.50 
1,161,00 
1,250.97 
1,347.92 
1,452.38 

1,564.93 
1,686.21 
1,816.89 
1,957.69 
2,109.41 

2,272.88 
2,449.02 
2,638.81 
2.843.31 
3,063.66 

3,301.09 
3,556.92 
3,832.58 
4,129.60 
4,449.64 

FOR YOUR CONVENIENCE POST-DATED CHEQUES MAY BE LODGED WITH THE CG>OP 
JOIN NOW AND TAKE ADVANTAGE OF THIS EXCELLENT INVESTMENT OPPORTUNITY 

Just $5.00 for a lifotimo membership 

B.C.T.F. CO-OPERATIVE ASSOCIATION 
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From our Readers 
The Ethical Implications of Evaluating Students 
Leone M. Frock / Are you always ethical in evaluating students and reporting 
their progress? Ju..t where does justifiable Information-gathering end and In
vasion of personal privacy begin? Here are some timely reminders about the 
ethical obligations of teachers, and the ethical rights of students. 

Differentiated Staffing on a Professional Basis 
T. £. Qlles I We shouldn't think of differentiation in terms of teachers and non-
teachers. We should think, rather, In terms of the amount of professional prep
aration required. This approach would result In two levels of teaching and 
teachers. 

Ethiopia—An Unforgettable Experience 
Lorrle Williams I A New Westminster teacher describes her adventures as part 
of CTF's Project Overseas team In Ethiopia last summer. 

The Baby Airport OwL or This Was Biology? 
Gordon Ft. Gore / In this delightful bit ot nostalgia, the author recalls his most 
unforgettable experience as a teacher. 

Piaget—Leading or Misleading? 
John V. Trlvett I Teachers should look at what happens to students in their own 
classrooms rather than believe in what popularly accepted experts seem to say, 
for we are just beginning to know how to capitalize on the latent capacities all 
human beings inevitably have lust because they are human. 

The 'Monster' Myth 
Graham Campbell IA Vancouver teacher strongly disagrees with an article in our 
January Issue. He says It may be no accident that, in this day of the cult of the 
individual, ttfire are so many social cripples. 

On The Jther Hand . . . 
Ian Booth Ever had your confidence shaken by a class? Then you'll sympa
thize with the fictitious Mrs. Grant. 

What You Think Of Us! 
One thousand of our readers ware asked to evaluate this magazine. Here are the 
opinions of the 591 people who responded. 

A Matter of Opinion / It's Time we Listened to the 
Critics 
Kenneth F. Spence 

New Books 
C. D. Nelson 

Crossword Puzzle 
From Drabek's Desk / Going Comprehensive 
Jan Drabek 

The Editor Comments / We Have a Long Way To Go 
K. M. Aitchison 

Index 1971-72 

COVER PICTURE 
The last picture In our series of paintings by Hugh Weatherby is entitled'Sage.1 Painted in 
the South Thompson River country, between Kamloops and Chase, it shows a cattle ship
ping station on the railroad through the area. 

PHOTO CREDITS 
P.294—Vancouver Sun photo supplied by author; p.297—supplied by author; pp.298, 301, 
310, 313—Audio-Visual Services, Dept. of Education; p.303—supplied by author; p.308— 
Carol Gordon. 
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here come the 

TRUTH AND FANTASY 
Homer Hogan, Kenneth Weber S2.95e paper 
An exciting new song/poetry anthclogy for junior high 
school students featuring a large collection of original 
Canadian ballads presented for ihe first time In a book 
of this type. 

POLLUTION: The Effluence of Affluence 
F. J . Taylor, P. G. Kettla, R. G. Putnam S3.95e paper 
A collection of readings, from many sources, concern-

POETRY OF RELEVANCE 
Books One and Two 
Homer Hogan Each $2.95e paper 

The fastest selling song/poetry anthology for senior 
students. 

PROSE OF RELEVANCE 
Books One and Two 
Kenneth Welter Each $2.95e paper 
Presenting materials, questions and theme studies on 
a variety of human Issues for enhancing and even 
creating an exciting oral program. 

ftSSTKUEN DRAMA GUIDES 
Kenneth Weber, General Editor $2.50 
A new series of critical notes and classroom aids 
designed especially for Canadian teachers of Modern 
English Drama. 

Ing man's ability to disturb his environment and the on 
going difficulties In establishing a measure of control. 

A GEOGRAPHY OF URBAN PLACES 
R. G. Putnam, F. J . Taylor, P. G. Kettle $5.50e paper 
Specifically for students of urban geography to present 
them with the opinions, and approaches of various 
International Journals. 

$6.75e paper 

THE TEACHER AND THE CITY 
Urban Studies Project 
Hilda Symonds, Editor 
Designed for teachers who want knowledge and under
standing of the city. It gives basic background on 
urban Issues and provides complete lesson plans for 
an urban studies project. 

For a complete listing of books published, please write, 

METHUEN PUBLICATIONS, 
2330 Midland Avenue, Agincourt, Ontario. 

TYPOGRAPHERS DESIGNERS PRINTERS 

EVERGREEN PRESS BOOKBmDERS DESSGHERS 

326-2231 EVERGREEN PRESS PRINTERS LITHOGRAPHERS 

TYPOGRAPHERS LITHOGRAPHERS PRINTERS 

BOOKBINDERS EVERGREEN PRESS 

PRINTERS 662-7722 LITHOGRAPHERS 

EVERGREEN PRESS BOOKBINDERS 325-2231 

DESIGNERS LITHOGRAPHERS 

TYPOGRAPHERS EVERGREEN PRESS 

325-2231 PRMTERS BOOKBiUDERS 

LITHOGRAPHERS EVERGREEN PRESS 662-7722 

325-2231 EVERGREEN PRESS DESIGNERS 

PRINTERS BOOKBINDERS 662-7722 
EVERGREEN PRES8 662-7722 PR\N7ERS UTHOQRAPHERS 
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Was elected by a MINORITY in 1969. 
Social Credit NDP Liberal Other 

1966 56% 24% 20% — 

1969 48% 39% 11% 2% 

IF YOU DON'T WANT THIS TO 
HAPPEN IN 1972, H ELP TH E 
OPPOSITION DEFEAT GOVERNMENT 
EDUCATION POLICY 

Chris D'Arcy, 31, has lived and worked in the Castlegar 
district for 12 years. For ten years a mill worker at 
Celgar's Pulp Operations, Chris is currently publishing 
the Kootenay West Sentinel. 

Mr. D'Arcy said this following his nomination: 
"I oppose Bill 3. It is the latest of the many affronts 
to individual civil liberties that have become 
commonplace with the ruling Victoria Socreds. I am 
militantly opposed to any attempt by politicians and 
bureaucrats to curtail the freedoms we have long 
taken for granted. This bill is all the more insidious 
since it is directed at a minority group." 

ROSSLAND-TRAIL 
NDP CANDIDATE 

Publisher, Chris D'Arcy 

WHAT'S THE TREND? 

1952 1955 1956 1958 1960 1963 1966 1969 1972 
60% 

50 

40 

30 

20 

10 

Percentage Share of Total Vote by Pcrty in Rossland-Trail - 1952-1969. 

Source: Chief Electoral Officer's Report. 

Paid for by the Rossland-Trail NDP Constituency Association. 
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Send your campaign donation 
(cheque or M.O.) to: 

Martin Vanderpol, 
Official Agent, 
Rossland-Trail NDP, 
Box 92, 
Robson, B.C. 

Name. 

Address. 

Enclosed is $. 

Official receipts sent out on request 
for contributions of $10.00 and over. 



FROM OUR READERS 

Okanagan Trustee's View of One German School System 
Sir, 

I have just returned from a 5-
week trip to Hannover, Germany. 
As I went to school there (many 
years ago), I still have many friends 
and connections and was able to 
get a very good and, I believe, ac
curate picture of the school system 
in that city. 

The first four years of education, 
called 'Grundschule' (ground-
school), are taken by boys and girls 
together; then the educational tree 
branches out three ways. The child
ren with little potential continue 
in the main stream, the 'Haupt' 
school, with another five years of 
education/which leaves then after 
nine years ready only to take rather 
minimal jobs. The second stream 
goes to the 'Real-school,' attends 
another six years and after a 10-
year education is ready to face the 
world. The highest education con
tinues, after four years' foundation 
at the gymnasia, for another nine 
years, finishing up with an equiva
lent of our matric and is the future 
university material. There are very 
limited possibilities to switch from 
one branch to another, but for the 
student they represent a rather diffi
cult year or two. 

Each orte of these schools has a 
differently educated teacher. The 
Groundschool is staffed by rather 
young people, whose educational 
two years are completely free at a 
pedagogic academy, with the 
proviso that they must teach for 
two years wherever they are sent 
usually small isolated (if there is 
such a thing in overcrowded Ger
many) communities. The other two 
branches require university educa
tion. The salaries paid to teachers 
do not depend, as with us, on years 
of experience, bu* on the educa
tion one has had. The salaries com
pared with ours are really pitiful, 

but there is at the moment a move
ment afoot to upgrade. 

The principal of a school is chosen 
by a board, has to write a thesis of 
his intentions and educational out
look, and so on. When chosen he 
receives little more money than his 
teachers and has to teach for at 
least seven hours weekly in a class
room. 

All schools are extremely over
crowded, with little hope for new 
buildings, so that a swingshift has 
been started in some schools, 
whereas others have cut all 'frills.' 

The school day starts at 8.00 a.m. 
and finishes at 1:00 p.m., with the 
buildings not in use for the remain
ing hours. No school nurse ever visits 
schools, but only a school doctor 
who comes every three or four years. 
No teacher is ever asked his opinion 
if a new school does get built. The 
pupil/teacher ratio is about the 
same as with us. 

The classrooms are much smaller, 
with fixed desks and very little space 
for books or any other materials. 
There does not seem to be any'hard
ware' in the schools; the classrooms 
are without radios, overhead pro
jectors—they look to me like wait
ing rooms. In the teachers' room 
the same sterile atmosphere pre
vails, just rows of tables and straight-
backed chairs—so very different 
from our cosy, comfortable and very 
personal teachers' lounges. Halls and 
staircases are bare, no art displays. 
In a senior high, smoking is allowed 
only in one corner of the play
ground, not anywhere within the 
building, They don't seem to have 
ever heard of windowless schools, 
of open area teaching or team 
teaching. 

Report cards are given out twice 
yearly and a parent-teacher con
ference is arranged once a year, 
when the school is closed to stu

dents and the parents are given the 
chance to speak for ten minutes 
each with all the teachers of their 
children. The report cards have no 
provisions for comments and are 
marked with numbers from 1 —6. 

Many students do not make the 
grade and fail and to prevent this 
nearly every student, starting at 
Grade 1 and continuing all through 
his school career, is given 'Nachhilfe 
stunden,' which means extra school 
lessons, after the regular school day. 
These lessons are given by older 
students, retired teachers or some 
other qualified person, who make a 
good living out of this, as the parent 
has to pay about $5.00 an hour for 
this service. Out of a hundred stu
dents, 25 do not make the grade as a 
rule. 

So far they do not seem to have 
heard of streaming in the German 
schools. The whole system is ex
tremely rigid and only very gradually 
will change ever come. The principal 
of a school has a lot of say in small, 
unimportant matters, but none in 
important ones. In Hannover, a city 
of 500,000 inhabitants, there is not 
a single 'special class' in tr -\ school 
system. 

Vernon (Mrs.) H. Lattey 

Politics Unprofessional 
Sir, 

So you won't get into politics? — 
it's unprofessional you say. Well, isn't 
it more terrifying to be relegated still 
lower on the citizenship ladder? If this 
treatment by government of the people 
is a reflection of esteem, support and 
encouragement, then I'm afraid that 
we are in sad state of self-delusion 
about ourselves and what a profession
al really is. 

Professionalism is as it stands today 
for many a figment of the Meacher' 
mind; a lovely form of escape design-
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ed to let each of us 'off the hook'; 
to make it possible to live with oursel
ves while we stand aside and watch 
our organization stripped of its author
ity and individual members of their 
dignity and integrity. 

Within our classrooms we preach 
'democracy' and the right of indiv
iduals. We deplore tyranny and coer
cive forces in society, yet we stand 
aside while legislation repeatedly es
tablishes or attempts to establish the 
very forces we despise. 

We have rebelled at the 'divide and 
conquer' technique as used by school 
boards and have constantly moved for 
unity, but we stand aside as our gov
ernment perpetuates its harmful prac
tices through discriminatory legisla
tion. The time has come for all people 
who prize the inestimable worth of the 
individual and defend his rights within 
a just society to band together. If you 
agree with some of the invidious sec
tions of Bill 3, you are content to be 
a third class citizen. 

Do you know: 
. . . that Bill 3 makes it possible 

for a school board to suspend you 
without stating a cause at the time of 
suspension? There is no clear indica
tion that the board must at any time 
state the cause. The board is not obli
ged to pay you during the suspen
sion period. 

. . . that you may be suspended if 
charged under the criminal code? That 
you may not be paid while under sus
pension? 

. . . that Bill 3 says in effect that 
you must ask your taxpaying 'neigh
bor' to please pay you the difference 
between the arbitrarily set wage limit 
set by the Social Credit Government 
and the arbitration award? The whole 
farcical concept here deals a death 
blow to sensible collective bargaining. 

. . . that Bill 3 is designed to en
sure the complete division and even
tual disintegration of the BCTF with 
the not improbable result that the ac
cepting minority will gain favor and 
support from a government that fears 
rathei than encourages its teachers to 
be brave, thoughtful, educational 
leaders? Woe betide us should this 
occur. 

. . . that Bill 3 ir.ukes it quite feas
ible for any teacher who accepts a pro
bationary administrative pest to be re
lieved of it and denied his teacher 
tenure all in one decree? 

Adam Robertson has summed it up 
very well when he says that he finally 
realized that his first obligations are 
those of a citizen, followed by those 
of a teacher. If every BCTF member 
accepts this kind of professional res
ponsibility to create a better society, 
the future will begin to brighten meas
urably. 

Victoria Horace R. Dawson 

Mr. Alsbury Replies to Critic 
Sir, 

I was both delighted and disappoin
ted with H.C. Chadwick's reaction 
to my article, 'What About Shorthand?' 

I was delighted because it is always 
more satisfying to have a reaction to 
what one has written, than to be ignor
ed, even though the reaction is sev
erely critical. 

I was disappointed that Mr. Chad-
wick did not confine himself to an ob
jective, critical analysis, but found it 
necessary to descend to a personal at
tack, to cast aspersions on my teaching 
and to suggest I am probably good 
enough for politics, if not for teaching. 

Mr. Chadwick admitted he did not 
know the source of the 60% faikire 
statistic I quoted. It was, in fact/from 
a carefully researched study conduct
ed in Philadelphia in regard to drop
outs from Gregg shorthand classes. 

After admitting his ignorance, Mr. 
Chadwick then proceeded to make the 
false assumption the figure applied to 
my classes, and then to draw the con
clusion I am an incompetent teacher. 

He may be right, but until he takes 
the trouble to make a proper study of 
the results of my more than 30 years 
of teaching, I am content, secure in 
the knowledge that hundreds of my 
former students hold responsible posi

tions throughout B.C., blissfully to 
continue to dream that I achieved at 
least a small fraction of the large suc
cess Mr. Chadwick tells us he achieves 
in his. 

Mr. Chadwick says, 'I don't dis
agree with Mr. Alsbury that there 
should be research on shorthand 
systems, as much as I deplore his 
efforts to degrade completely the 
best known, most successfully prac
tised shorthand system in the world.' 

My article reads, 'Modern (short
hand) systems stem largely from the 
19th century giant, Sir Isaac Pitman. 
It would be.folly, however, to suppose 
that the evolutionary process ended 
with the invention of his admittedly 
outstanding system...' 

I defy Mr. Chadwick to prove from 
the statement, or any other statement 
I have made, that I have ever attempted 
to 'degrade' Pitman shorthand. In fact, 
I have always said that Pitman is one 
of the best, if not the best, system that 
I have knowledge of, but that it is not 
perfect. 

I have carried on research over a 
period of years. I have learned and 
taught four shorthand systems — Pit
man, Gregg, Thomas, and Take 30. 
In addition I have examined Forkner, 
Speedwriting and a number of other 
systems. Mr. Chadwick's all-
embracing claims remind me that 
many Gregg teachers have assured 
me that Gregg ir better than Pitman, 
although they know nothing of the lat
ter. 

Has Mr. Chadwick ever learned and 
taught other systems to enable him to 
make an informed judgment? 

Mr. Chadwick seems to be totally 
unaware of tha ferment of thought 
and extensive experimentation go-

Western Washington State College 

Special fees for summer enrollment 

Nine-week session (up to 18 quarter credits) $266 
Six-week session (up to 12 quarter credits) $178 

A variety of workshops at $22 par credit hour 

To obtain a Summer Bulletin, write: 
Office of the Summer Session 
Western Washington State College 
Bellingham, Washington 98225 
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ing on in the shorthand world. A not 
inconsiderable number of progressive 
B.C. shorthand teachers are experi
menting with other systems and with 
improvements in Pitman. Does Mr. 
Chadwick suggest they, too, are in
competent because they are seeking . 
a quicker and easier way to teach 
this subject, with less 'drudgery'? 

Mr. Chadwick doesn't even seem 
to know that the publishers, Sir Isaac 
Pitman & Sons, Ltd., do not agree with 
him that their system has only 'a few 
shortcomings, so negligible that they 
are not worth changing.' 

Pitman's have drastically changed 
the system. In their revision, called 
'Shorterhand,' they claim to have re
duced the 'drudgery' about 50% by 
changing and eliminating many of the 
rules of the standard Pitman system. 

Unlike Mr. Chadwick, I commend, 
and do not criticize, both the publish
ers and progressive teachers for their 
efforts to make an outstandingly super
ior system of shorthand even better. 
Vancouver A.T. Alsbury 

Education Need Not Lag 
Sir, 

In your February issue, Christopher 
Hodgkinson has ably projected 
'Common Sense' into his article on 
Change. One hardly needs to add 
more; except perhaps with educators, 
for whom reference should be made 
about a law governing social change; 
and how teachers might consciously 
follow this law for the best interests 
of their students. 

The law is no different from that 
which governs any other natural 
phenomena; and may be reviewed in 
the biology lab at anytime. Generally, 
itgoes something like this: 

A general will to move forward in
to wider planes of freedom; a count
er-move to resist this trend; a conse
quent accumulation of pressure 
(with some possible, regression) be
tween opposing forces; until finally, 
a break generates resulting in a surge 
forward for completely new and dif
ferent things to come. 

Such condition—festering in the 
social environment of the very people 
we teach; confusing their normal way 
of life; arousing misguided feelings 
of emotion out of sheer frustration 
and misunderstandings — may very 
well be explained through the educa-
cational process; thus augmenting 

social change with much less suffer
ing. 

A fuller discussion of Mr. Hodg-
kinson's point #6 may well remove 
a feeling of complacency which his 
article tends to create. Historically 
now, we are rapidly heading toward 
points of accumulated social pressure; 
and a great 'surge' is about to take 
place. Education need not 'lag behind' 
if it will enlighten vast masses of 
people now to execute current change 
as peacefully and as quietly as possi
ble. If we complacently allow people 
to carry on aimlessly, ignorant of the 
revolutionary significance of their mis
sion, we 'educators' are willfully invi' 
ing more 'North Irelands,' more 'V i-
nams,' whose bloody violence s.ems 
largely from the willy-nilly attitude of 
education, and the media, to accept 
its responsibility toward social change 
that is imminent. 

Richmond Ivor J. Mills 

Thoughts From the Past 
Sir, 

My father, R.W. Pillsbury, died 
January 11, 1972 and I have been 
cleaning out his files. I happened to 
come across a letter he evidently never 
mailed. The letter seems to me (also 
a teacher) as topical today as when 
it was written (November 1959) and 
I wondered if you might be interested 
in it. 

Father was a teacher of biology and 
ecology at UBC until retirement three 
years ago, and taught me a great deal 
more than most English courses could 
have done about the English language, 
from an interested and well trained 
mind. 

Vancouver (Mrs.) Lucinda Buchanan 

Sir, 
This is a minor protest, i do not know 

of any other way to make my point 
known to the appropriate persons than 
to present it to the readers of The B.C. 
Teacher, which I trust is still read by 
a large proportion of its captive aud
ience, of which I was once a member. 
The new journal oiEducation may also 
hear. 

My point is mostly this, that it seems 
from material brought home by my 
children from their science classes 
during the past several years, that 
teachers of the biological parts of the 
science curriculum up to at least 

Grade 8 are singularly misinformed in 
one or two matters. 

For instance, what is a professor of 
biology to tell his son, when the wor
ried small boy says, 'Father, Teacher 
says that a bird is not an animal. He 
says it is just a bird. And he says that 
only things with warm blood and fur 
are animals. Is that right, Father? It's 
not what you have told us.' 

Now, it is not particularly important 
perhaps that any one person should 
confuse the words MAMMAL and 
ANIMAL. But I find this kind of half-
wrong -viisunderstanding is quite 
wide-spread. Who is to tell our 
teachers that if a living object on this 
planet is not a plant, nor single-celled, 
it is an ANIMAL? What, for goodness' 
sake, is a fish if it is not an animal? 
Please let the light penetrate to all: 
If it belongs to the Animal Kingdom, 
it is an Animal! 

May I offer the following brief key 
to the World of Life? 
A. Taking in food in solid pieces — 
ANIMAL 
AA. Taking in only dissolved food — 
PLANT (or some parasites) 
B. With a jointed support running 
from end to end, which encloses a hoi-
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low nerve cord — Vertebrate or Back
boned 
C. Breathing by gills and having fins 
but no legs—Fish 
D. Gills usually when young, but with 
legs, and usually starting as eggs, in 
water — Amphibian 
E. Never with gills at any time in life 
i "Cold' blooded; covered with 
scales — Reptile 
ii 'Warm' blooded; with featheis 
(and scales)—Bird 
iii 'Warm' blooded; with hair (fur) 
and feeding young on milk — Mam-
Ma/ 
BB. No internal jointed support for 
body; nerve cord solid and on the belly 
side— Invertebrate or non-back
boned animals 

There are about 25 major divisions 
of the Animal Kingdom, called Phyla. 
Only one Phylum have backbones. 
But all the other Phyla, the Inverte
brates, are none-the-less Animals. 

I find that most children (and adults, 
too) do want to know what to call each 
critter they encounter. And what's 
more, they want to know correctly: 
they want the name right, and what 
is the thing related to. 

If someone doesn't like the perfectly 
good word Mammal, let him or her 
call any hairy, warm-blooded animal 
a BEAST. That is the correct dictionary 
application of this good English word. 
The only trouble is, it does not include 
MAN, who is a Mammal but not a 
Beast. (Yes, yes, Gertrude, I know All 
Men Are Beasts.) 

Now, Mr. Editor, as to the not-
so-small matter of precision in the use 
and application of words: I would sug
gest that certain papers in the Atlantic 
(November 1959): 'The Teaching of 
Reading and Writing,' be required 
reading for every single person in Brit
ish Columbia who has anything to do 
with school instruction. Especially I 
would ask that those who do not teach 
English read, 'Solomon or Salami,' pp. 
128-131. 

I feel fairly sure that much of our 
trouble in this matter of lack of preci
sion in the use of words is not at all 
the fault of the much-maligned 
teachers of English, but rather lies firm
ly and flatly at the doors of the teachers 
of'Other Subjects.'How many of your 
readers know fellow professionals 
who are crackerjack 'teachers of sci
ence ... or maths ... or anything else,' 

but who not only do not speak cor
rect English; they cannot even tell 
faulty English when it is written! 

I know whereof I speak. In some 
of the largest and finest high schools 
of British Columbia, years ago, I taught 
alongside men who were far, far better 
technically at getting the factual details 
of mathematics or physics or some 
other subject into their pupils' heads 
than was I. Yet these same men could 
not only not speak correct, grammatic
al English, but they could not even 
write it themselves on the blackboard. 
Not only this, but to my embarrass
ment I once asked one of my friends 
who had put that awful lot of bad Eng
lish on the board. 'I did! What's wrong 
with it?' 

These people are rather unfortunate 
victims of that now old-fashioned 
idea of Americans in the '20s and 
'30s, that so long as Teacher could 
feel that he could decipher among 
the student's miscellany of letters set 
down in answer to a question, what 
ought to be the correct answer, no 
penalty must be assessed for poor 
wording on a paper that was not spe
cifically designed 'to test English.' 

I find this attitude most unrealistic. 
The result, of course, is that any stu
dent knows he need pay no attention 
at all to the way in which he says what 
he thinks. All he need do is, to get 
down on paper some of sort of ap
proximation to what he knows the 
facts to be. 

It does not seem probable that there 
is much farther to look for the cause 
of the failure of teachers in general 
today, to appreciate the value of preci
sion in words. They are the very prod
ucts of the above system. 

To conclude, I would like to make 
one further point: Just what is the result 
to be expected when the great accom
plishment of the first year or two in 
school is the 'ability to read,' without 
at least as great ability to write clearly? 
I do not mean the ability to make ink-
marks on paper, according to some 
copybook standard. 

What do you expect from a whole 
nation of people who have learned to 
read what is set down for them to read, 
but have not been trained to say very 
clearly and precisely exactly what they 
think of the reading matter? Well, we 
have it. 

A large part of our people can read 

directions, but very few indeed can 
write out directions! Nor, much worse, 
can they speak up and say clearly and 
precisely what they think. Oh, yes, 
they can do it for a test in English. 
But not for anything else. 

i do not think for a moment that 
this is the fault of the teachers of Eng
lish. It is the fault of the teachers of 
every other subject. And I am not a 
teacher of English! 

Vancouver R. W. Pillsbury 

Another Color Lift Process 

The color lift process described in 
the February issue is only one of at 
least six methods of ink-lifting to 
obtain an overhead transparency. To 
avoid disappointment with results, I 
urge teachers to use the General Bind
ing Laminator for their special pic
tures. I have made over 200 and find 
that almost any paper, whether it is 
clay base or starch paper, can be pro
cessed on the G. B. Laminator. Most 
school districts have these machines 
for laminating book covers, maps and 
pictures. 

Simply laminate the page twice and 
soak in water for a few minutes. 
Remove the pulp by using a small 
nylon-bristled nail brush along with 
a plentiful supply of cake soap while 
scrubbing the pulp from the plastic. 
Check by placing the transparency 
against a window and inspecting to 
see if all opaque portions are removed. 
Any particles of pulp, clay or starch 
are opaque and will block the light 
if left on the transparency. Use a paper 
towel to blot the plastic—do not rub 
or you will scratch the ink. When 
thoroughly dry, laminate again to pro
tect the exposed ink surface that 
remains on the plastic. 

All printers ink is translucent, which 
is why this process works so well. It 
is the best method of obtaining a multi
colored transparency for 25c, but it 
does take some T L C—particularly 
with Miss December!! 

(Note: Single color opaque dupli
cates at less than 2c each can be 
made from the finished transparency 
by processing it with diazo paper in a 
whiteprinter. The class can then have 
an opaque copy of the transparency 
you are projecting on the screen.) 
Victoria Ross Regan 
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LEONE M. PROCK 

Are you always ethical 
in evaluating students 
and reporting their pro
gress? Just where does 
justifiable information-
gathering end and inva
sion of personal privacy 
begin? Here are some 
timely reminders about 
the ethical obligations 
of teachers, and the 
ethical rights of 
students. 

HA student attending a professional 
school for teachers in British Colum
bia, who does not already hold a 
Bachelor's degree, is required to ob
tain the equivalent of six semester 
hours in English before being recom
mended for teacher certification. Pre
sumably, this requirement assures that 
the candidate has minimal compet
ence in the native language. How is 
it that an individual could graduate 
from our elementary and secondary 
school systems without achieving this 
competence? Where does responsibil
ity lie for the continuous scholastic 
promotion of persons regardless of ac
tual achievement? 

For some time now 1 have been con
cerned about the ethics of the ways 
in which wd,. as teachers, assess stu
dents ary:l ol; ihe: ways we report upon 
their progress in school. Just where is 
that point where justifiable informa
tion-gathering ends and invasion of 
the individual's privacy begins? 

It is fashionable these days for many 
in our profession to scorn the notion 
of evaluation as a discriminatory and 
unproductive practice. The alternative 
posed in an impressionistic approach 
to describing the 'growth' of the stu
dent. This approach can be very dan

gerous since the prevailing criteria are 
idiosyncratic biases in the 'non-
examiner.' 

The privacy of the individual must 
be a prime consideration in an attempt 
at evaluation. I fear that some of our 
compelling techniques come close to 
the kind of probing that I would regard 
as unethical. Do not, however, let my 
words regardingindividualprivocy be
come yet another excuse for net eval
uating the achievement of the student. 

We do not behave ethically unless 
we evaluate achievement. Well-
managed assessment is central to com
petent teaching-learning. Without our 
testing programs, how else would we 
know what to do next in the sequence 
of instruction? 

Of what value, though, is our con
tinuing fascination with certain quot
ients of ability and procedures for scal
ing test scores? 

For example, the IQ. This figure 
does not assist us in knowing what 
to do with the student; but it certainly 
is a number that sets our expectations 
for his achievement, and circum
scribes his world of learning, for better 
or for worse. Is it ethical to base our 
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instructional treatments upon the 
meanings we assign to one (often ill-
gotten) two- or three-digit number? 

How often do our overall assess
ments of students coincide so well 
with the impressions of third parties 
— often as related in the staff room? 
This kind of 'halo effect' extends in 
two directions: the student for whom 
accumulated opinion is good receives 
higher ratings; the student whose repu
tation is less than ideal comes out more 
poorly, often regardless of his actual 
achievement and performance in the 
classroom. 

As professionals, we must aim to be 
more exact in defining what it is that 
we measure when we test students. 
If we are assessing creative verbal 
fluency in composition, let us test that 
in the most direct fashion open to us. 
How frequently is a child's capability 
in verbal expression assessed upon his 
speed and competence in penman
ship? Let us be more innovative in our 
devices for testing, and so reflect more 
accurately that behavior we claim to 
assess. 

For example, if we have a student 
who likes to write for young children, 
surely the best test of the effectiveness 
of his efforts is the effect his writing, 
has on a population of young children. 
If we have students who are interested 
in writing advertising copy, poetry, TV 
scripts, and so on, relate the evaluation 
of their work to the kind of effect it 
is supposed to have. Let the student 
engage in an attempt to analyze the 
sales effect of his advertisements; let 
him have a poet read his work; let 
him try out his script over the schbol 
PA system. 

Is there any reason that a student 
whose main interest is in science could 
not satisfy some requirements of the 
English and science courses by writing 
his scientific research papers in the 
English class? When we test a student's 
knowledge of some event, principle 
or technical term, why not use a test-
item format that will directly channel 
that information (e.g., a multiple-
choice item), instead of a short-answer 
format wherewith confusion in assess
ment exists when spelling errors 
occur? 

These kinds of questions presuppose 
a continuous, systematic analysis of 
student behaviors in relation to the 
purposes, contents and methods of 

teaching — and herein lies the ethical 
base for our behavior as teachers. 

The content of previously required 
courses in educational evaluation has 
become a wary memory for many of 
us. We remember as artificial defini
tions, the anatomy of assessment that 
rarely appears to relate to day-to-day 
classroom activities. Those very terms, 
however — sampling, reliability, ob
jectivity, validity — are the actual 
bases for our ethical approaches to 
evaluation. I shall resurrect some of 
those weary words, and we shall have 
a 'new look' at their meanings. 

Terms Are Defined 

Sampling. The hope to teach a student 
everything there is to know of a sub
ject, or a technique, is an ambitious 
dream. When we teach, weselect from 
the body of knowledge those parts that 
are necessary, exemplary and suf
ficient for the learner to acquire appar
ent mastery. When we teach, there
fore, we sample from the field of study, 
and our presentations contain, per
haps, only minimal information. 

When we test, we sample again; this 
time from the smaller pool of evidence 
that we have used in our teaching. On 
anyone test we cannot hope to include 
every relevant element a student has 
learned, nor every relevant element 
we have taught. Do our tests mirror 
the composition of our teaching? Do 
our tests truly and proportionally re
flect the content emphases we devel
oped in teaching-learning? 

If our teaching is directed primarily 
toward understanding of applications 
and principles and our tests of that 
learning appear to be weighted in the 
direction of knowledge of specific 
facts and terminology, we are guilty 
of unethical behavior in test construc
tion. The tool of ethical teacher-
behavior at this point is the Table of 
Specifications for the test. ' 

Yes, most of us will acknowledge 
that when we make up an achieve
ment test, we have a mental map of 
the instructional content. But how 
closely does that map coincide with 
the learner's impressions of goals for 
his learning? I submit that much is lost 
between the thought and the pen; and 
further, that balanced instructional 
evaluation will occur only when the 
contents of tests are graphically deter
mined and scrutinized. To specify our 

test contents and requirements in re
lation to the range of content is not 
only a tidy procedure, but also is 
ethically sound. 

Content sampling is just one 
branch of the sampling problem. Of 
equal importance is the fact of be
havior sampling. 

Different kinds of test items require 
different kinds of behavior. For ex
ample, the true-false, multiple-choice 
formats require the student to make 
selections from given pieces of inform
ation. The essay test requires the stu
dent to construct his answer from a 
much wider and less controlled source 
of possible selection. The behavioral 
requirements of a 'paper and pencil' 
test (be it true-false, multiple-choice, 
essay, or some other type) differ from 
those of a performance test, such as 
the performance of a laboratory ex
periment, field project, or a physical 
or artistic skill. A written essay item 
requires a student to discuss a certain 
issue, but this behavior could be quite 
different from a 'test-recording' of the 
student's oral discussion of the same 
issue with a group of interested per
sons. 

Each of us probably has a preference 
for certain kinds of test items because 
he feels more comfortable in dealing 
with these items than with other kinds 
of items. This is true of our students, 
too; and our tests should accommo
date those preferences. A good rule 
of thumb when making up a test, or 
evaluating a test, is to see that different 
kinds of items are included, so that 
all students have a fair chance to do 
well — provided, of course, that the 
kinds of items included are valid for 
the information we are testing. 

The best kind of test item is the one 
that gets the information we want. 
Sometimes this is an essay, sometimes 
it is an actual performance or an obser
vation, and sometimes it is a true-false 
or multiple-choice item. We need to 
develop ways of systematically collec
ting information about student per
formances that do not always require 
formal written test situations. The eval
uative uses of tape recordings, video
tape recordings, self-evaluation pro
cedures and peer ratings have not been 
sufficiently explored, and should be 
if our evaluations are to be realistic. 

Reliability. Two aspects of reliability 
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portray our ethical behavior in evalua
ting. First is the number of times wo 
test. Do we have enough information 
to be reasonably sure that our judg
ments are good ones? The more fre
quently we test — or obtain samples 
of the student's behavior — the more 
secure our decisions will be. 

Pity the poor student who is judged 
on the basis of just one or a few of 
his performances! We all know the 
personal and situational conditions 
that can affect our performances — 
and who among us would prefer judg
ment of our achievement on the basis 
of just one or two of our attempts? 

Securing sufficient data for evalua
tion is an ethical must that results in 
the student 'having money in the 
bank.' The student can afford to per
form, sometimes and without penalty, 
at the lew ebb of his capability. (Inci
dentally, university teachers are 
among the worst offenders against this 
principle of ethical evaluation.) 

The second aspect of reliability that 
is ethically important is the 'goodness' 
of our test. Doesn't it amaze you that 
the first 'try-out' of most teacher-made 
tests occurs when the test is given 'for 
real'! When we compose a test, we 
are ethically bound to 'test the test.' 
Often a try-out on a few students, 
selected perhaps from the grade above 
or below that to which the test will 
be given (or some youngsters from our 
home neighborhood), will be suffic
ient to tag the ambiguities of items, 
our 'blind spots' in the scoring key, 
the fit of the test to the time available, 
and peculiar or extraord'nary require
ments that the test format itself places 
upon performance. 

Theva//d/ty of our evaluations is the 
sum of our proper sampling plus the 
safeguards we build for reliable and 
objective measurement. In practice, 
validity rr ans that the test we use 
should do the job we want it to do. 
Anything less than that is unethical; 
and our skeptics are right when they 
charge that evaluation is irrelevant or 
unproductive when so many of our 
assessment practices lack even face 
validity. 

Often our use of tests is invalid be
cause the results are not accommo
dated in the on-going teaching and 
learning. Our evaluation of a student 
should be geared to the decisions we 
and the student must make about 

5/io probably knows the 'right' a 
but elites the test allow her to s/n 

his continued learning. Is he ready 
for the next learning task? What will 
that task be? What is the best method 
of presenting that task? If he is not 
ready, what kinds of supplementary 
or remedial learning does he need? 

Our frequent practice of 'testing' the 
student after the learning is presumed 
to have occurred is hazardous. Such 
'evaluation' occurs too late for us to 
make any change in our teaching to 
help the student learn more effectively. 
If our goal is to categorize students 
on the basis of their retained learning, 
this temporal separation of testing from 
learning can be tolerated, but let us 
not deceive ourselves that this practice 
contributes to our instructional goals! 

Objectivity. Do you agree that all tests 
should be objective? You should! As 
students ourselves, the loudest com
plaint we ever made about tests given 
to us was that they were not objective 

measures. The essay you wrote for a 
university political science course that 
was assigned a ' C by the teaching as
sistant and received a 'B+' when re
viewed by the professor of the course 
the multiple-choice test item 
over which there was so much class 
discussion (with good reason) con
cerning which alternative was in fact 
the most correct: these matters con
cern objectivity of the test. 

The format of a test (whether true-
false, multiple-choice, essay, comple
tion, or other) does not make the test 
objective or subjective. A test is objec
tive when competent judges can agree 
on what responses will be credited. 
As ethically-behaving teachers, it is 
our responsibility to ensure that all our 
tests are objective. 

As teachers we have two client 
groups to whom we are responsible 
for reporting the progress of the student 

Continued on page 315 
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We shouldn't think of differenti
ation in terms of teachers and 
non-teachers. Indeed, this type of 
thinking has resulted in our relin
quishing responsibilities we had 
no right to relinguish. We should 
think, rather, in terms of the 
amount of professional prepara
tion required. This approach 
would result in two levels of 
teaching and teachers. 

HFrom 1956 to 1960 a Commission 
of the National Association of Secon
dary School Principals sponsored, 
worked with and studied the results 
of experiments in almost 100 junior 
and senior high schools in the Uni ted 
States. 

These experiments were all invol
ved with the search for an answer (or 
answers) to the very acute problem of 
somehow improving the quality of 
education in the secondary schools in 
the United States even though the esti
mated shortage of secondary teachers 
was 45,000. As a result of these stud
ies, some proposals were made. 

The book by J. Lloyd Trump and 
D. Baynham, Guide to Better Schools, 
very ably described these proposals. 
Basic to the proposals was the idea 
of differentiated staffing, combined 
with large and small group instruction. 
Thus proposals were made for the 
school staff to consist of the profession
al teacher, staff specialists, community 
consultants, general aides, clerks and 
teaching assistants. 

Although the proposals were not en
tirely new lo the educational scene, 
the publicity about the Commission, 
and the resultant publication, focused 
attention on the possibilities involved 
in changing some basic organizational 
patterns in the secondary schools in 
the United States. Largely as a result 
of the work of this commission, many 
othei schools in the United States and 
Canada began to further their experi
ments with differentiated staffing and 
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Differentiated staffing 
on a professional basis 
T. E. GILES 

large and small group instruction. 
The basic ideas, however, did not 

really entrench themselves in Cana
dian sciiools. True, a substantial 
number of schools in Canada today 
still utilize some of the ideas encour
aged by the NASSP Commission, but 
the structure of our schools remains 
basically the same. 

Today, the underlying problems are 
somewhat different, but perhaps the 
previous suggestions can be helpful. 
That is, our problem today is not one 
of trying to improve the quality of in
struction when there is a shortage of 
teachers, but, rather, one of improving 
the quality of instruction when there 
is a surplus of teachers. There is now 
no need to reorganize our teaching 
staffs because there are not enough 
teachers to staff the classrooms — 
there is an adequate, even more than 
adequate, supply of willing, capable 
and interested teachers. 

The problem that has arisen is that 
there apparently is insufficient finan
cing available to hire the quality and 
quantity of staff that is needed. We 
are now in the age of accountability 
and his bed-mate, financial insuffic
iency. 

Prospective teachers are beginning 
to fear that school boards will be more 
interested in hiring those professional 
people who have minimum university 
education and teaching experience — 
the two main factors involved in deter
mining the salaries of teachers in most 
Canadian school jurisdictions today. 

The teachers fear that additional uni
versity education may be a detriment, 
rather than an assistance, in deter
mining if a school board will consider 
them for a teaching position. 

The long-range effects of such an 
attitude could be extremely detriment
al to our educational systems. Educa
tors, and, one hopes, the general pub
lic, on the whole agree that teachers 
with advanced qualifications are more 
likely to provide the professional ex
pertise needed in our schools. Perhaps 
some of the answers to this complica
ted problem can be found in revital
izing the ideas of diffeientiated staf
fing. 

Spurred on by the leaders of their 
professional organizations, teachers 
state, with some justification, that all 
activities in the school wherein con
tacts with students are made, correctly 
belong within the purview of profes
sional involvement. This leads one to 
believe that four or more years of uni
versity preparation are required for 
one to perform all of the activities in
herent in the school. When pressed, 
however, most teachers will readily 
admit there are certain things done in 
their schools for which somewhat less 
professional preparation than they 
themselves possess would be ade
quate. 

Nevertheless, the close relationship 
between the . acher and the student 
is important. It should remain unen
cumbered by the presence of those 
people who do not have some profes

sional background. Usually, when this 
discussion arises, it is pointed out that 
much of what a teacher does is not 
really dependent upon professional 
education but is, rather, something 
that most intelligent people from off 
the street could do. 

Naturally, this assumption meets 
with considerable opposition — and 
with just cause. More people should 
listen to a teacher describe how a re
calcitrant primary pupil 'opens up' 
during those hectic few minutes when 
she is helping the pupil put on his 
boots at the end of a school day. Doi ng 
so would provide most people with 
insight into a professional relationship 
that will help that teacher teach, and 
that student learn, during the arithme
tic period the next day. 

Too often, when we attempt to dif
ferentiate the activities of the real 
teacher from those that can be entrus
ted to the 'layman,' we tend to think 
of some of the activities, such as assist
ing students with their footwear, as 
non-professional and perhaps beneath 
the dignity of the truly professional, 
highly educated teacher. It may be that 
we should ignore this type of activity 
initially and concentrate on the activi
ties more normally thought of as 
teaching — the dictating of spelling 
words, the correcting of paragraphs, 
the motivating for a new unit, the ex-
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plaining of u new concept. Here we 
are in the ur.ually acknowledged realm 
of teaching — the very heart of that 
mystical relationship. 

Attempting to distinguish between 
those duties that are in the professional 
realm and those that are not, is an in
sufficient basis for establishing a staf
fing procedure. It may be far more 
fruitful to consider all the activities in, 
or connected with, the school, 
whether there be direct contact with 
students or not, as professional activi
ties and within the professional realm. 

Having made such a statement, per
haps I should add some modifica
tions and explanations. We could 
hedge somewhat by saying learning 
activities, rather than activities. The 
difficulty with this is that some of 
the contacts between teacher and stu
dent are likely to be labeled non-learn
ing contacts and thus be lost in the 
attempt to establish definitions for 
professional activities. 

Nevertheless, there are activities in 
the school that directly affect the stu
dents, but, at least by tradition, are 
not usually thought of as teaching or 
professional activities. I refer here to 
the replacing of broken panes of glass, 
the checking of the heat controls, the 
typing of letters for the principal, the 
counting of lunch money. Even these 
activities could perhaps be considered 
valuable learning experiences for stu
dents and therefore should come' 
under the umbrella of professionalism. 

However, by apparent general 
agreement at least, certain of these ac
tivities are considered not within a pro
fessional realm, regardless of how the 

. professional boundaries are mapped. 
This means there are certain members 
of a school's staff who are not termed 
professional — the caretaker, the 
secretary to the principal, the cook, 
for example. 

Tasks Are In Professional Realm 

These traditional, non-teaching ac
tivities are not the ones in question. 
Those that are, however, are such 
items as the assistance with the boots, 
the marking of attendance, the check
ing of the bathrooms, the entering of 
marks on records. Most plans for staff 
differentiation would include activ
ities of this nature within the field of 
responsibility of teacher aides, or of 
some other group of people, who do 

not have teaching certificates, and 
probably do not possess special train
ing of any kind. I maintain that this 
type of activity is very definitely within 
the professional realm of the teacher. 

These activities, and many others 
like them, should not be relegated to 
the non-teachers, for they are an im
portant part of the overall learning 
situation. Probably in many schools 
there are secretaries and other person-

There are activities in the 
profession of teaching that 
are of a lower level than others— 
activites that, while still pro
fessional activities, nevertheless 
could normally be associated 
with less university educational 
preparation than others. 

nel undertaking functions that, be
cause of their lack of professional pre
paration and competence, they have 
no business undertaking. Somehow 
we have slipped into a rut by thinking 
that the only defensible division of 
activities within the school can be 
made on the teacher/non-teacher di
chotomy. 

It would be much more realistic to 
assume that, except for the usual care-
taking, maintenance, cooking and 
minimal secretarial tasks, everything 
is really within the scope of the profes
sional teacher. This is not to say that 
many of these tasks cannot be perform
ed adequately by people who have 
had little, or no, specific teacher edu
cation, but, rather, that when these 
tasks are being performed, they are in 
essence being performed within the 
professional context. We, as teachers, 
do not have exclusive rights to intel
ligence and the ability to learn — sure
ly we must give other people this sort 
of credit as well. 

Comparisons with the medical 
world are often made, probably based 
on the traditional idea that there are 
only three (or four) professions, medi
cine being one. Even though this may 
be somewhat erroneous, it is still of 
some value to consider parallels where 
such exist. 

Most intelligent people, and some 
who are not so intelligent, can learn 
to apply a simple bandage. But who 
applies the bandage in the doctor's of
fice? Usually the doctor, or, if not he, 
the other medical person usually pre
sent, the nurse. Does the counting of 

sponges during an operation demand 
several years of post-secondary educa
tion? How about the soothing of a 
patient during an operation? How 
about the task of adjusting the opera
ting table lights? Assisting a patient to 
put on his coat? Taking a patient's 
temperature? This list of examples can 
be expanded — there are literally 
dozens of instances of activities per
formed by the doctor or his medical 
colleague, the nurse, that most rational 
beings could perform as well, or per
haps better. 

This reasoning, and these examples, 
should not be construed as suggesting 
that these activities be taken away 
from the medical professional and be 
given to the non-professional. Rather, 
the lesson being that, even though 
there are certain activities, in isola
tion, that nearly any individual could 
perform, it is still important that they 
remain part of the professional medi
cal world. It is the overall picture 
that really counts—these isolated 
activities fit into a bigger framework; 
they are important to the profession
al activity. 

Consider Overall Picture 

The same type of reasoning can be 
applied to the teaching profession. 
Certainly, there are activities that near
ly anyone can perform — but the per
formance should not be considered in 
isolation as to each item, but rather 
in relation to the overall picture. To 
do otherwise means that almost every
thing a teacher does could be done 
by someone who is not labeled a tea
cher. 

As I said earlier, teachers do not 
have a monopoly on intelligence. Why 
can't other individuals learn how to 
dictate the words for a spelling test, 
how to mark a paragraph, how to lead 
the students in a song? Certainly they 
could. But it is not each individual 
item that counts; it is the overall pic
ture—the putting together of the 
dozens of isolated pieces—that 
counts. That is where true profes
sionalism counts. 

We are inclined to believe that each 
particular movement in education 
must somehow be enshrouded with 
mystique to be worthy of being consid
ered a professional activity. This is just 
not the case. Professionalism is the 
putting-together, the conceptualizing. 
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Teachers who are in contact with children should have, 
in their training, some education in the fields of study 
relating to working with people, particularly young people. 

Nothing that goes on between the tea
cher and student should be considered 
beneath the dignity of the professional 
teacher — assisting those Grade 1 stu
dents with their boots is very much 
a professional activity. 

It will be apparent that thus far the 
only staff differentiation noted has 
been that of teachers and non-
teachers. That is, it has been recog
nized that there are other people in 
the school besides the teachers and 
the students — the caretakers, cooks, 
maintenance personnel and the secre
taries to the principal. The point in 
question from here on is the differ
entiations within the teaching staff and 
how these may. be related to the pay 
schedule. 

Responsibility Should Be Accepted 

There are activities in the profession 
of teaching that are of a lower level 
than others — activities that, while still 
professional activities, nevertheless 
could normally be associated with less 
university educational preparation 
than others. Examples of these would 
be dictating spelling lists, helping stu
dents with a map project, helping stu
dents with their science experiments, 
assisting with certain reading remedial 
exercises, acting as assistant coach (or 
perhaps coach) of school teams. Other 
activities would also fall into this cate
gory — noon-hour supervision, mark
ing essays and tests, supervising test

ing, and so on. 
Mention should also be made of 

such activities as assisting the librar
ian, making transparencies, filing and 
organizing materials, taking minutes 
of staff meetings and contacting par
ents of absent students. Particularly 
with respect to this last group of ex
amples, it becomes apparent that some 
of these activities are those we are 
more inclined to pass on to the school 
secretary. It must be emphasized again 
that these activities are very much 
within the realm of the teaching pro
fession and responsibility for them 
must be shouldered by the teachers. 
They are not something that should 
be passed on to the peripheral staff 
of the school. 

With some justification, school 
boards are likely to say these are the 
kinds of activities that require less than 
four years of university education, and 
in this they are correct. By differentia
ting the staffing of the school, the 
school board should be able to say 
(one hopes with teacher consultation) 
that a certain portion of the staff could 
be of a Mower' level than the rest. 

What portion would be open to ne
gotiation, but in terms of the activities. 
so far considered? About 40 percent 
would not seem unreasonable. In es
tablishing this figure it should be re
membered that there would be no 
paraprofessionals, teacher aides and 
similar categories of personnel in the 

school; there would be only teachers 
and the peripheral staff. Instead of 
training secretarial assistants to as
sume some of the responsibilities nor
mally expected of teachers, there 
would be less secretarial assistance be
cause of the teachers' rightfully re
turning to the responsibilities they 
should never have left in the first place. 

It would then be possible for the 
teachers and the board to negotiate 
a salary schedule for the teachers hold
ing the less responsible positions 
(Class 1 teachers) separate and distinct 
from that for the teachers assuming the 
more respnsible positions (Class 2 
teachers). The question now arises, as
suming the desirability of four years 
of university education as the recog
nized minimum for Class 2 teachers, 
how many years of university educa
tion should be demanded of Class 1 
teachers? 

Certainly, we should expect the tea
chers who are in contact with our chil
dren to have at least two years of gen
eral education in addition to the com
pletion of Grade 12 or 13. This would 
not have to be in the field of education 
exclusively, but rather in the fields of 
study relating to working with people, 
particularly young people. This should 
include the necessary contact with the 
relevant disciplines of psychology and 
sociology. An additional year associa
ted with the professional school of 

Continued on page 318 
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PROJECT OVERSEAS 

UNFORGETTABLE 
EXPERIENCE 

LORRIE WILLIAMS 

A New Westminster teacher describes her adventures as*^ 
part of CTF's Project Overseas team in Ethiopia last summed 
HWe may have been only nine degrees 
from the Equator, but as I looked out 
of the airplane window it could have 
been Vancouver in February. Our 
group had spent three torrid days in 
Ottawa and four unexpected scorch
ers in London, England. Now we had 
landed in Addis Ababa (elevation 8,000 
feet) in the rainy season. Gone in an 
instant were my notions about tropi
cal Africa. 

The Ethiopian .rontingent was the 
largest of the groups sent overseas 
last summer by the Canadian Teach
ers' Federation. We were 15 teachers 
representing every province except 
Quebec and New Brunswick. This di
versity itself was to prove stimulat
ing as we compared teachers' assoc
iations, educational systems, liquor 
laws and provincial premiers—Ben
nett and Smallwood were the most 
frequently discussed. 

Our assignment for the summer 
was teachers' in-service training at 
Haile Selassie 1 University. Most of 
us taught English—three classes, 
four days a week. The classes had 
been compiled from alphabetical lists 
of students' first names. Roll call was 
a challenge every morning as I twist
ed my tongue around their names... 
'Bekele Chalchisa, Bekele Mamo, 
Bekele Shiferaw, Belachew Sintaye-
hu, etc' They were tolerant of my 
daily variations. Their politeness ex
tended even to my antics in the class
room. I stood on a raised teaching 
platform and they didn't laugh the 
first time I backed off the end. 

The students were eager to learn. 
Our hour-long periods were solid 
work and only occasionally did we 
have open discussions. They asked 
questions about living and social con
ditions in Canada and were especial
ly interested in the workings of our 
teachers' associations. Unlike 
our own system, the major body of 
teachers is organized on a national 
basis. Education is handled at the 
federal level and teachers are usual
ly posted for two years of 'national 
service' away from their own prov
ince. In this way the government 
hopes to create a national feeling in 
its many divergent groups. 

Because they represented so many 
different areas, the students' prob
lems with English required a variety 
of teaching techniques. We dealt 
with phonics and pronunciation, and 
students were encouraged to speak 
out in class and give speeches on 
topics of their choice. They spoke 
about Ethiopian customs, village life, 
teaching experiences, and the vast 
distances they had covered to get to . 
summer school. For some it was their 
first trip to Addis Ababa and city life. 
How I wish I'd had a tape recorder! 

To familiarize the students with 
part of the university, we arranged 
tours of the campus library. A ma
jority of my students had never read 
a novel in English, so I provided them 
with a booklist of African writers and 
requested a book report. Unfortun
ately, the library was not sufficiently 
stocked to provide enough copies, 

so we staggered the dates due on the 
assignments. 

As seems universally true, the stu
dents could ill-afford to purchase 
books. A suggestion was sent to CTF 
to subsidize book-buying for next 
year's students of English. CTF 
agreed to do this and will probably 
choose the short Ethiopian novel, 
The Afersata by Sahle Sellassie, 
which reflects many aspects of the 
Ethiopian culture. Mention should al
so be made of a special writing kit 
developed by SRA, which utilized 
photographs of Ethiopian scenes. 
These enlarged photographs were 
used to stimulate composition. They 
were far more suitable than kits 
developed for North America. 

Our own living conditions were not 
too different from those at home 
and in some aspects, even better. We 
were divided into four groups— 
three apartments and a house. We 
met in one apartment for supper 
cooked by an Ethiopian who knew 
'ferengie' (foreign) food. Most Ethi
opians eat 'wat,' a highly spiced, pep
pery vegetable stew made with or 
without meat. With wat, they eat a 
slightly sour pancake-like bread call
ed 'injera.' They use injera instead of 
knives and forks to lift food from 
their plates. We did no cooking, 
washed no dishes, and had maid and1 

laundry service. It was more than I 
get at home! 

We had a bus and driver who pick
ed us up for classes and delivered 
us home again. When we wished to 
strike out on our own, we could hail 
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a taxi and ride for ten cents. The ta
xis charged up and down the main 
streets and we shared with people 
already in the cab. Quite an oppor
tunity for brief conversations and shy 
Ethiopian smiles! 

When we did head out on shop
ping sprees, we usually headed for 
the Marketa, the largest in East Afri
ca. There were rows and rows of tiny 
shops and stalls where one could 
purchase a great variety of things. 
Cold jewellery was a very popular 
item with our group. Many of us had 
Ethiopian national dresses made-to-
measure. We looked longingly at the 
huge injera baskets, but knew they 
would never be accepted as hand lug
gage on the flight home. We settled 
for small, beautifully hand-woven bas
kets. 

Anything that could not be pur
chased at the Marketa was more than 
likely available from the multitudes of 
street sellers who swarmed about us 
ferengies. They sold (and sometimes 
tried to buy) almost everything—Time 
and Newsweek, nylons, monkey 
skins, postcards, old coins (occa
sionally authentic), fruit, chickens 
and that popular adhesive, chewing 
gum. Stepping out of the house was 
like running the gauntlet. Hardest to 
resist were the shoeshine boys. White 
shoes and sandals were the only 
footgear that discouraged their most 
persuasive tactics. 

There were other ways to elude 
the supersalesmen of Addis. We 
planned weekend jaunts, which gave 
us respite from them and the daily 
rain. Our first trip was south of Addis 
to Nazaret with our bus and driver. 
He was quite the Jackie Stewart as 
he wended his way through flocks 
of goats and sheep. Nazaret has a 
much lower elevation than the capi
tal and we really appreciated the sun
shine and higher temperatures. 

Our next trip, to the Blue Nile 
Gorge, proved even more hair-rais
ing when we encountered a sign 
warning us of a moving viaduct. Our 
relief was audible when we reached 
the other end, but we knew we had 
to face the ordeal again on the way 
home. 

It was on this same trip that we 
stopped for a picnic and were soon 
surrounded by an assortment of little 
goatherds. Two women returning 

from the market put down their loads 
and giggled at us from a distance. 
We shared our bread, but they would 
not touch the ham. This we thought 
strange, for most people in the high
lands belong to the Ethiopian Chris
tian Church, which is similar to the 
Coptic Orthodox Church. This is the 
official religion of Ethiopia. Many 
Moslems also live in the country, es
pecially in the east. Small groups of 
'Falashas' (Ethiopian Jews) live in 
the northwest. Some people in the 
south follow pagan tribal religions. 

The most memorable trip was ten 

their way through a couple of pounds 
of ch-al, their local drug. We had the 
usual fare of bananas, lemons and 
laughter, but were not too grieved 
finally to disembark. 

Our entertainment in town usually 
took the form of cocktail parties, 
which ended up as sing-songs. We 
hosted our Ethiopian sponsors and a 
group of Americans also teaching for 
the summer at the university. In turn, 
we were invited out by the staff of the 
Canadian Embassy for a cocktail 
party, by the Americans for a Chinese 
dinner and, just before leaving, by the 

WiSsssasi 
This picture of Miss Williams and women of the 
was taken on one of the team's excursions. 

hours on Ethiopia's sole train from 
Addis to Dire Dawa and Harar. We 
clattered along at what seemed in
credible speeds, being dumped peri
odically from our wooden seats. We 
existed on Coke, bananas, and lem
ons bought from vendors who gath
ered around the train at every station. 
At the end of that journey we felt 
we were well-seasoned Ethiopian 
travelers, but the 12-hour bus ride back 
made an even deeper impression. 

We left Dire Dawa at dawn with 
full capacity and all the luggage 
strapped on top, not much leg room, 
and three to a seat. The radio blared 
an incessant stream of Amharic 'hits' 
and after six hours, we found our
selves singing along. We watched, 
fascinated, as some people chewed 

Calla tribe 

Teachers' Association of Ethiopia for 
a farewell banquet. 

The summer was soon over, the 
exams written and marked, and our 
suitcases stuffed to the hilt with 
memories and souvenirs. We flew 
our various ways home—some via 
Kenya and Europe, some by way of 
the Orient. We had taught and, .trite 
as it may sound, learned much in 
return. 

The summer was a success and the 
Ethiopian Teachers' Association has 
asked that the next Canadian con
tingent be increased to 21. While I 
was writing this article I received 
word that I am to go back to Ethiopia 
this summer. Now the girl from New
foundland will have a new premier to 
talk about. I wish I could . . . § 
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Note: To protect the innocent, and 
because my memory for names is not 
as good as my memory of the inci
dents, most names have been chang
ed. 
Hit was early spring, in 1961. I was 
in my second year of teaching, and 
that time of year was approaching — 
time to teach my Grade 7 science stu
dents at John Oliver the unit on 
biology. 

You all remember the way things 
were in those days — before the 'new' 
science, 'discovery learning' and sci
ence educators. You knew the courses 
were out of date and inadequate, so 
you did the best you could with the 
equipment and facilities you had, and 
sometimes things worked out pretty 
well. (Nowadays it's called innova
tion.) 

It was also the days before class
room laboratories — except for the 
fortunate few in thetop half of the 
'normal curve' who survived Grade 
10. The important things for seventh 
graders were (a) to keep neat note
books, complete with beautifully col
ored title pages and (b) to memorize 
the contents of Explorations in Science 
for the twice-yearly school-wide tests 
and the year-end school board exam
inations. 

Mr. Core is a member of the Faculty 
of Education at UBC. 

That was Science in those days. 
Some of us, however, were sneaky. 
We made up things called worksheets, 
which were based on The Text. Thus 
the kids could learn The Text for home
work, leaving class time relatively free 
for learning science. 

Our school, 'Jayo,' was quite well 
equipped compared with others. We 
had equipment for every demonstra
tion in The Text, thanks to our deter
mined leader, department head Miss 
Clandinin. We in Unit III at Jayo, how
ever, had some special problems. The 
previous year a fire in Unit I, our ori
ginal home, had completely destroyed 
the building and most of the equip
ment. 

I did manage to sneak into my base
ment lab and wade through three feet 
of water to rescue (a) a vacuum pump 
of which I was especially fond, (b) 
some intriguing but very dirty glass
ware from Jack Young's old chemistry 
storeroom and (c) my precious register, 
which represented countless hours of 
usually honest laboi. The latter just 
happened to be completely dry and 
untouched in my desk drawer, a scarce 
few centimeters above the water. 

I also rescued some jars of reagents, 
but these were hastily discarded by 
someone in authority when a few 
drops of water leaked into the con
tainer of potassium metal, setting off 

some threatening sparks and loud 
noises. 

A year later, some equipment had 
been replaced and my new 'lab' — 
an old art room in ancietit Unit III (on 
Fraser Street) — could boast a brand 
new demonstration bench. Now I 
could really teach science! However, 
as I said before, it was that time of 
year again. Biology! 

What's wrong with biology, you 
say? Well, nothing, really — except 
that this teacher was (and still is) in 
no way a 'life scientist.' In my high 
school in Lachine, Quebec, tales of 
heartless dissections and endless 
memorization filtered down to naive 
ninth graders from above. 'Cutting up 
animals' just did not appeal to this 
coward, and neither did the thought 
of 'memorizing a bunch of Latin 
names.' So this student did not take 
biology in high school. Didn't take it 
in university either, preferring the safer 
and more logical 'true' sciences of 
physics and chemistry. 

Of course, I wasn't completely ig
norant of animals and plants. After ail, 
I grew up in what was then a rural 
area near Montreal Airport. Our family 
had numerous pets, including (a) 
several dogs and cats, (b) a wounded 
crow and (c) several tadpoles. The 
creek running by our home boasted 
a few pike once in a while, and then 
there was the huge turtle whose head 
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G O R D O N R. GORE 

In this delightful 
bit of nostalgia, 
the author recalls 
his most unforget
table experience 
as a teacher. 

I saw peek out of the water for three 
seconds. 

I did witness two dissections. Well, 
they were pretty clo^e to being dissec
tions. The first one was when our 
neighbor, Mr. Dunwoodie, demon
strated how to kill a chicken for dinner. 
He put the poor animal on a large 
wooden block and decapitated it with 
one chop of his axe. Unfortunately, 
the chicken would not at first believe 
what we saw, for it immediately rose 
on its long legs and paraded around 
Dunwoodie's yard for nearly a full 
minute before accepting its fate. 

The second occasion was when a 
33 handicap golfer for whom ! was 
caddying swiftly and surely beheaded 
a ferocious-looking garter snake with 
his eight-iron, when he was distracted 
in midswing by the slimy serpent craw
ling between his feet in the rough. This 
was closer to a true dissection, for the 
startled duffer was not satisfied with 
merely removing the reptile's head. 
After several unusually accurate 
swings, the beast was reduced to a 
gooey mass of liquid fertilizer. 

Other 'outdoor education' exper
iences included: (a) chasing and 
catching bumblebees and butterflies 
through the zinnias in our garden and 
storing them in jam jars until they suf
focated; (b) tapping maple trees for 
syrup arid boiling away ten gallons of 
water to get three grams of sugar; 
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(c) learning the names of a few East
ern songbirds from the Audubon guide 
(I can identify a robin at 50 feet to this 
day!); (d) setting traps for field mice 
that, on occasion, found their way into 
our rented, war-time 'Ten-Test and 
plywood' excuse for a house, which 
I remember with great affection, and 
(e) chasing the cows from the 
neighboring 'Nuns' Farm' out of our 
potato and cabbage garden. 

No, I am no biologist. But it was 
biology time. What could a physics 
and chemistry major do with four 
classes of super-energetic Grade 7 
boys and girls that could pass as a 
unit on living Things, that would 
consist of more than 'notes on the 
board' and those Vancouver School 
Board movies on everything and any
thing there is to know about nature 
study? (To this biological ignoramus 
the latter were invaluable!) Well, the 
solution came, as it so often does, 
from one of the students. His sug
gestion? 'Why don't we bring some 
animals from home and keep them 
in the classroom?' 

Now it just happened that our class
room, being a retired art room, was 
ideal for the purpose. We still had 
those horrible, useless 12th century 
sloping desks, liberally carved with the 
initials of countless high school drop
outs dating back as far as Captain Van
couver or earlier. But at the sides and 
back of the room there was liberal flat 

storage space with empty shelves gal
ore — lots of room for makeshift 
aquaria, cages, laundry tubs, jam jars, 
and what have you. Presto! A mini-zoo 
in one week flat! 

First to come was Amy's pet ham
ster, a female. And you know what 
female hamsters can do. They don't 
take modern math. They know how 
to multiply! In a few days our zoo pop
ulation had increased five- or six-fold. 
This might have been a good topic 
for sex education, but we never did 
see the other partner in the enterprise, 
so many of the youngsters were prob
ably a little puzzled by the turn of 
events. 

After the hamster came numerous 
welcome additions. These included 
two or three huge and vocal bullfrogs 
from the ditches in sunny Richmond, 
which were placed in a laundry tub 
with a numbr of smaller frogs. The lat
ter soon disappeared — a mystery as 
great as the sudden appearance of the 
extra hamsters, until one morning we 
saw the hind legs of one of the young 
frogs hanging out of the mouth of the 
biggest bullfrog! 

Then there was one girl's pet white 
rat. We kept it in a cage most of the 
time, because it had a bad habit of 
frightening all of the girls except its 
owner. And I still remember David 
Stasiuk walking into the room non
chalantly carrying a large turtle under 
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his arm as if it were a new briefcase 
he had received for his birthday. We 
put the turtle (nicknamed Oscar) in the 
laundry tub with the bullfrogs, which 
by this time were alone except for a 
few tadpoles. We figured Oscar could 
handle himself. 

Another visitor was Randy's pet 
crow. The crow never came into the 
room, but was content to wait patiently 
on the windowsill for Randy's release 
at end of day. He kept a close eye 
on his master and made a few im
pertinent contributions to our discus
sions. 

Of course, every classroom zoo has 
to have a snake. Our resident reptile 
escaped twice. The first time, a nasty 
little animal by the name of Johnny 
borrowed it to frighten girls with out 
in the hall between periods. Needless 
to say, in those days before permissive
ness and Move-all-kids,' Johnny was 
dealt with swiftly and forcefully. 

The second time the snake disap
peared, the animal managed in some 
way, after school hours, in a locked 
room, to knock over the jar in which 
it vy"c imprisoned, unscrew the vented 
cap and release itself. He was never 
seen again, and — it being the season 
of April Fool—I checked my desk 
drawers several times. 

None of these incidents, however, 
can compare with the Case of the Air
port Owl. This event is, without a 
doubt, my Most Unforgettable Exper
ience Teaching Science. 

It all started innocently enough. A 
nice little guy whom I'll call Robert 
asked, 'Sir, would it be all right if I 
brought in my baby owl?' 

'That sounds like a good idea,' I re
plied. 'What kind of owl is it, Bob?' 

'Oh, just a little white owl my Dad 
and I found'out near the airport.' 

To this unbiologist, an owl is an owl. 
Bob's owl was found near the airport, 
so we would call it an Airport Owl 
for the time being until we found out 
more about it. What harm could there 
be in having an innocent little white 
baby Airport Owl in the classroom? 
After all, all an owl does is sit around 
with one eye closed, occasionally 
blink and say 'Hoo!,' and make occas
ional guest appearances on TV doing 
ads for cigars. So, with confidence and 
complete trur * I told Robert, 'Sure, 
Bob, you can bring him in for a few 
days. But put him in a suitable cage.' 

Robert arrived the next morning 

carrying a big grin and a crude wood
en crate, which I accurately presumed 
to be the 'cage.' He ceremoniously 
removed its cloth cover and proudly 
revealed its contents. It was Hector, 
the 'baby owl.' 

Now Robert's ideas of what consti
tutes a baby owl are quite different 
from mine. In fact, this owl was like 
nothing I had ever seen in my standard 
reference sources — Golden Nature 
Guides and VSB movies. This was no 
baby, it was a HUGE PREDATORY 
BEAST! And it didn't go 'Hoo!' It went 
'SCREEEEEEEEEECH!' And a colleague 
from down the hall rushed in to see 
where I was keeping the panther in 
my classroom! 

But a deal is a deal, especially when 
the 'dealee' is a 12-year-old boy with 
two big, innocent brown eyes that look 
right into your thoughts. I'd promised 
to keep the owl in the room for 'a 
few' days. 'A few' can be loosely but 
honestly defined as 'two or more,' and 
the former seemed more appropriate 
under the circumstances. 

The day was relatively uneventful. 
My somewhat lecturish discussion on 
differences between reptiles and am
phibians was bluntly punctuated on 
several occasions, usually when I was 
emphasizing a key point, by a fierce, 
frightening SCREEEEEEEEEECH! from 
the rickety cage at the far back of the 
room. These vocal interruptions were 
usually followed by a brief period of 
purposeful scratching on the door of 
the 'cage.' And when the scratching 
tools are three-inch-long talons, you 
have to expect something, eventually, 
to 'give.' 
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The o w l , the students, I and the cage 
survived the day somehow, however, 
and when I left for home that night 
all was quiet in Gore's Zoo. Everything 
was securely contained and fed for the 
night, and we looked forward to an
other visit with the animals the next 
day. 

Late that night, however, I was rude
ly awakened from a sound sleep by 
a noisy telephone. I lifted the receiver 
and was greeted by an excited voice 
with a slightly foreign accent: 

Ms that Mr . Gore, the science teacher 
at John Ol iver High School?' That 
seemed a pretty specific description, 
so I decided to risk carrying the con
versation further. N o one would be 
selling magazines at this time of night. 

'Yes, it is. What can I do for you?' 
'This is the janitor at the school. ' 
' O h ! Yes! What's the problem?' 

There was something in the high-
pitched tone of his voice that sugges
ted he wasn't going to ask me if I wan
ted those notes left on the blackboard. 

'You know that ow l you have in your 
classroom?' I couldn't very wel l say 
I didn't, even though I had the feeling 
I should deny any knowledge of its 
existence. 

'Yes! Is something wrong?' 
'We l l , I came into your room to 

clean up, and when I turned on the 
lights I found your ow l . HE'S SIT
T ING U P O N THE FLUORESCENT 
LIGHTS L O O K I N G WISE AS HELL! 
What should I do? 

(Think fast. What could I say?) 
My first thought was to say 'Open 

the damn windows and wait till it flies 
out.' O n second thought, that didn't 

seem ioo wise. (No pun intended.) Af
ter al l , the boy and his Dad must have 
plans for that owl . Besides, maybe I 
could pass the buck. ! wasn't too an
xious to tackle an owl that went 
SCREEEEEEEECH! like a panther and 
had talons three inches long! So I took 
decisive action. I told the custodian 
to Mock the door and leave it there 
until morning! I'll contact the boy's 
father and we' l l catch it in the morn
ing.' (Meaning, I hope he' l l catch it 
in the morning.) 

It wasn't all that hard to catch Hec
tor. He was still securely perched on 
top of the fluorescent light fixture 
when I reluctantly unlocked my class? 
room door at 7:30 the next morning 
and stealthily crept into the room arm
ed with a large fishnet that I hoped 
/ wouldn't have to use. 

Fortunately, Robert and his Dad ar
rived soon after, his father equipped 
with four pairs of leather gloves to pro
tect him from Hector's talons. Using 
the excuse that 'You have more exper
ience handl ingbaby owls than I have, ' 
I tactfully kept a discreet distance be
tween me and the experienced hun
ters. 

They managed to get the fishnet 
around the SCREEEEEEECHING beast 
with the aid of a w indow pole that 
I expertly provided and eventually 
subdued the protesting predator. It 
was returned to its cage and forever 
removed from the premises, to be 
released, I hope, to its natural en
vironment. 

I did mention to the boy's father that 
I was surprised that baby owls were 
so big. His reply was, 'You should iiave 
seen it when we found it. 

I asked, 'When was that?' 
' O h ! About two months ago! ' 
A l l that was left to do was 'c lean 

up the mess.' Whether it was out of 
fear or out of revenge, I don't know. 
But that feathery monster had accom
plished something ! still cannot be-
leive. Out of 40 desks i n the classroom, 
he somehow managed to make per
fect strikes on all of the sloping sur
faces! Hector had batted one thou
sand! Forty attempts. Forty hits! Show 
me a pigeon that can do that! 

So you see, my Grade 7 science 
classes may have learned something 
about biology that year afier a l l . N o 
one learned more than their teacher, 
though. Especially about owls. , § 
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TJThree recent reports on children's 
learning are important to teachers, 
especially those on arithmetic in 
elementary schools. 

These are the accounts of Dr. 
Bryant's experiments in England: 
'Children Scupper Piaget's Law,' in 
The Observer, 22 August 1971; to 
Robert B. Davis's article 'The Prob
lem of Relating Mathematics to the 
Possibilities and Needs of Schools 
and Children/ in Educational Studies 
in Mathematics, Volume 3, No. 314, 
June 1971; and to T. G. R. Bowers' 
'The Object in the World of the In
fant,' in the Scientific American oi 
October 1971. 

The reports are important because 
they will help teachers to look at 
what happens to the young students 
in their own classrooms rather than, 
believe in what popularly accepted 
experts seem to say. At present much 
is heard of part of what, apparently, 
the Swiss psychologist Piaget dis
covered about children's learning. 
Most teachers know something 
about two or three experiments he 
did with children and from this 
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sparse information use what I con
sider an inadequate rationale for 
exploring what happens in arith
metic lessons when children 'don't 
get it.' 

Very few educators have in fact 
studied the copious writings of 
Piaget, but the description and re
sults of two or three repeatable ex
periments have attracted widespread 
attention. The first can be tried by 
anyone and in all probability the 
same results will be obtained. 

Some counters, red ones, are put 
before a child of five or six years. 

(D 

o o o o o o o o o o o o o o o o o o o o 

The question posed is, 'Can you put 
here as many yellow counters as 
there are red ones?' 

The child does so, let us assume. 
The adult then asks, 'Are there as 
many yellow counters as there are 
red ones?' and the child says, 'Yes.' 
When the adult pushes the yellow 
line closer to the red line, the child 
also agrees that there are the same 

number of counters. But when the 
adults spreads the same number of 
yellow counters, the child usually 
says, 'There are now more yellow 
counters.' 

(2) 

o o o o o o o o o o o o o o o o o o o o 

Many educators have concluded 
from this that the young child, giv
ing such surprising replies, 'cannot 
conserve.' The implication is that it 
is no use expecting young children 
to learn about numbers because they 
are not yet old enough to know 
that a set of objects does not change 
its number property when the ele
ments of the set are differently ar
ranged. 

The second Piaget experiment in
volves the pouring of some water 
from a tall, narrow glr — vessel into 
a short, wide glass di The child 
watches and when ask< about the 
amounts of water, he *c/s there is 
less in the dish than in the tall vessel. 
The conclusion usually is that again 
the child 'does not conserve.' (In 
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m i s l e a d i n 
Teachers should look at what happens to students in their own class
rooms rather than believe in what popularly accepted experts seem 
to say, for we are just beginning to know how to capitalize on the 
latent capacities all human beings inevitably have just because they 
are human. 

JOHN V. TRIVETT 
Associate Professor 
Professional Development Centre 
Simon Fraser University 

fact, of course, there is less water m a t c h i n g m e t h o d as for A, but that 
in the dish as some has been left , , o n g e r m e a n s m o r e , _ - w m c h m u s t 

on the inside surface of the tall con- h a v e s e e m e d e q u a | | y v a | i d t o t h e m 

tainer. But it seems that young b e c a u s e n o o n e h a d t o , d t h e m i t 

children would not know this!) wasn't' 
Bryant recently had 60 young , n t h e c a s e o f c a n s w e r s v a r i e d 

children study three double rows of b u t w h e n t h e C patterns were formed 
counters. ^ g r a d u a | | y changing the arrange-

A ments in A 'nearly all the children 
knew that the numbers didn't alter. 
To do this, they must have grasped 
the basic principle that 'number' 
remains constant.' 

B Bryant concludes that children 
sometimes appear to give the wrong 
answer because they don't know 
which methods of estimating'how 

' ' ' ' ' " ' ' ' m a n y ' are correct ones and which 
are not. When the children were 

. . . . . . taught the methods to use, even 
young children did almost as well 

* ' " ' ' ' as adults. 
Nearly all the children—even the Davis points out that in arrange-

three-year-olds—knew that the top ment 1 there must be some kind of 
row in A had more counters than conservation when the child agrees 
the bottom row. to the same number when the rows 

With B, nearly all the children are closer together and that we have 
gave the wrong answer; they said to be careful about the interpreta-
the longer row had more counters. tion of what 'the children mean' by 
Bryant says they were using, not the what they say. 

In addition, Davis continues, we 
need to ask ourselves whether there 
is for the child a conflict in his mind 
between some formal abstract sys
tem and his perception. 

Any teacher can try this for her
self. I suggest that she first replicate 
the counter experiments. Most prob
ably she will get the same answers 
as reported from Piaget. 

When she begins to operate on 
the first row of counters in 1, how
ever, by slowly moving one counter 
a little at a time, many interesting 
responses will come from the five-
or six-year-old. He may say, 'the 
same number' for many displace
ments of one or more counters little 
by little. Then, suddenly, he says, 
'more reds.' Asked 'why,' he may 
say, 'It's further' or 'It is off the 
table.' 

If square counters are used, some 
of them can be slightly rotated, and 
the children do not alter their re
plies. 

If the teacher explains to the child 
that the distance between the count
ers at the ends of the lines is not 
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tho same as the numbers of the 
counters in the line and encourages 
discussion of the activity, the teach
er will learn that the interpretation 
of a lack of conservation is just not 
good enough as an explanation of 
what happens. 

There are other arguments. In all 
the cases cited, especially the Piaget 
reports, conclusions are drawn from 
what the child says, not from what 
he knows. These are not the same 
and we do not have to refer to 
others to realize this. 

Misunderstanding Is Common 

Every adult can realize that he 
knows more than he says and that 
saying is not the same as knowing. 
The continual misunderstandings by 
others of what adults say is an in
dication that this also applies to 
them and it is therefore not sur
prising to realize that this happens 
also with children. 

Indeed it may be very difficult 
to get behind the words—inside the 
'black box of our body' —but if we 
are really concerned with know
ledge and learning, it is precisely 
that inner knowledge that we have 
to accept as a reality. 

Because of the constant pressures 
of the inner forces of ourselves and 
the outer ones coming from other 
people, we sometimes say what we 
think the questioner wants us to say. 
In the case of the experiments with 
the children, some of them might 
reason, 'There are obviously the 
same number of counters (or the 
same amount of water) now. But I 
would not be asked such a simple 
question as that. Therefore the adult 
must be asking something else —so I 
will say "more yellows." Anyone who 
works with young children will know 
that such sophistication is common. 

However, let us suppose that the 
Piaget interpretation is correct, that 
young children at a certain stage 
don't 'conserve.' Then surely all that 
this information does for teachers 
in the classroom is to give more 
credence to the attitudes that they 
must not be surprised when children 
give wrong answers in arithmetic. 

At worst, therefore, teachers can 
develop a view that there is 'an ex
planation' to children's mistakes, al
though it may frequently seem 

obscured and contrary to tho seduc
tive effect of words. A judgment as 
to whether the student knows or 
does not, may have to be suspended 
for clays pending further informa
tion his is good, and far preferable 
to . , attitude that the children are 
being willfully awkward or wrong. 

In point of fact, Piaget said many 
years ago that his work recorded 
what happened in laboratory cir
cumstances when certain experi
ments were conducted in special 
ways. He added that if learning 
strategies in schools were changed, 
different results might occur in simi
lar experiments. This indicates the 
nature of the teachers' responsibility. 

Teachers should so arrange the 
children's activities that, if they don't 
seem to conserve, or can't do this 
or that, the children should get the 
opportunity to learn about it in the 
classroom. 

While teachers lead the children 
in interesting games and activities 
involving sets of objects, counters, 
colored rods, attribute blocks, chal
lenging them to think, make de
cisions, classify, see similarities and 

differences, they will encourage the 
maintenance of autonomy for every 
learner and tolerance for individual 
awareness within a climate of mutual 
discovery. 

Teachers will then find surely 
enough that, just as Piaget says, the 
children will each reach a stage 
when conservation is clearly estab
lished, whether or not we assume 
it was ever missing. 

Such a climate will include a large 
measure of non-correction by the 
teacher, so that no child will receive 
undue pressure that he ought to 
know something that he doesn't, 
and fall into the common practice 
of believing that if he says so he 
must know. 

Rather, the children will correct 
themselves and amend previously 
made statements in the light of their 
interaction with one another and 
with the properties of the special 
materials brought into the class
room expressly for this purpose. 

The Scientific American article 
describes new ways to find out what 
children know long before they 
speak. Bower worked with new-

Through interesting activities involving set:- ol objects and counters children will 
learn to think, make decisions, classify and see similarities and dilferences. 
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'How's the flexible scheduling coming along?' 

born infants, and found that all of 
them touch and grasp real objects 
without any signs of being disturbed. 

By using devices involving polar
ized goggles and images of objects, 
he was then able to get each infant 
to try to grasp an object he saw 
but which really was not there! The 
baby howled! He was disturbed at 
finding the world different from his 
expectation. 

Apparently, without learning, the 
anticipation immediately after birth 
was that objects that look solid ought 
to fee! solid! 

Not content with howls as an in
dication of the child's reaction, the 
researcher began to use heart rate to 
show when a surprise was mani
fested. Further experiments caused 
such reactions; objects disappeared 
behind a screen while the infant 
watched and unexpected ODJects 
sometimes emerged on 'he other 
side. 

With the help of a train on tracks, 
Bower was able to confirm the hypo
thesis that infants 12 weeks old do 
not watch a single object when the 
object is at first stationary, then 
moves and stops. Instead, they use 
an abstract sys<em of their own that 
allows for the moving object as not 
being the same object as the station
ary one! 

Research Upholds Beliefs 

The details of the experiments are 
well worth studying. Having pro
duced 'evidence of a primitive unity 
of the senses, unlikely to have been 
learned, given the early age and the 
history of the infants studied,' Bower 
concludes from the infant's attain
ments that its perceptual world is 
transformed, 'at one stroke into 
something very close to the per
ceptual world of the adult,' although 
there are some conceptual aspects 
that do not change until about the 
age of 20 weeks. 

Inadequate interpretation of non-
conservation becomes unhelpful 
against this rather s t a r r i n g sort 
of evidence of a chiki'>> knowledge 
and ability, let alone the potential 
by the time he is ready for school. 
Teachers who all along have main
tained a firm belief in the great abil
ity of primary students may now 
increasingly have their beliefs up
held by research. 

To them the children's groupings, 
explorations, seemingly inconsistent 
or contradictory behavior are not 
seen as mistakes that reflect in
adequate thinking or perception. 
Errors are viewed as 'errors,' tempor
ary outward signs of each individ
ual's endeavors while trying to make 
sense of the environment he is in. 

Such teachers, by virtue of their 
beliefs, transmit to their pupils such 
a continual feeling of confidence 
and human acceptance that progress 
for the children is eased. Apparent 
aberrations, as we have noted, are 
seen within this affective climate as 
only incomplete explanations out of 
the depth of thoughts and feelings 
unseen by a teacher except for her 
own—within herself. 

There is a great difference be
tween what any child does, says and 
what is going on in his mind. These 
experiences may seem to be in con
flict to himself or to others. The 
reasons why children appear to be 
'wrong' may be because we do not 
fully understand all of his circum
stances, which nevertheless may be 
very clear to himself. 

We can conjecture that we are 
only just beginning to know how to 
capitalize on the latent capacities 
that in times past seemed hardly to 
exist, but this now can be seen as 
'species specific modes,' attributes, 
that is, that all human beings in
evitably ha"° just because they are 
human. 

Wise teachers therefore will sus
pend judgment where they cannot 
understand the children's actions or 
thoughts, encouraging a working re
lationship of tolerance not only from 
teacher to student but also one of 
respect and admiration between 
student and student. 

A sensitive approach will deter
mine the minimal occasions when 
teacher's authority has to prevail 
as compared with the need to help 
the students attain their own auth
ority and express what it is they 
really think or what they see. 

And above all, the teacher who 
wishes to educate rather than train 
her children will increasingly see 
them as capable, intelligent, well 
intentioned, keen to iearn—all of 
them. § 

MAY-JUNE 1£I72 
311 



Hit is difficult to believe that Anton 
Vogt, who caricatures our schools as 
'chicken farms,' has had much recent 
experience with the kind of education 
actually being provided today; or that 
he has seriously thought through his 
proposal that we re-make them into 
child-centered learning communities 
where what is learned must 'evolve 
according to the nature of each child.' 

The 'monster,' as he calls it, does 
not of course exist; and I hope his 
child-directed school never will. 

No schools I know of confirm his 
bizarre notion that social conformity 
is their sole aim and that personal 
development can be ignored. 

The fact is, our curriculum makes 
greater provision for individual differ
ences than ever before. In our school, 
we offer'83 different courses for Grade 
11 and 12 students. Of these, starting 
this September, only four will have to 
be taken by everyone, and as few as 
six more/chosen from the remaining 
79 courses, will complete graduation 
requirements! 

Although it is patently not true that 
our system functions to produce iden
tical 'products' ('frozen,' Mr. Vogt 

Mr. Campbell teaches at Gladstone Secondary 
School. 

says), we make no apologies for hop
ing that our graduates will be similar 
in their common possession of the 
basic abilities and attitudes needed for 
their role as citizens. We value this 
social purpose of education as much 
as we do the individual one; and we 
don't share what I would describe as 
his naive faith that it can be realized 
without prescription, relying only on 
the human nature of each student. 

Nor do I think we have to defend 
ourselves for imposing a degree of 
conformity in other aspects of school 
lifeapart from curriculum: attendance, 
hall behavior, credit requirements, to 
name a few. We don't believe that 
school is just a 'microcosm of society' 
where cuizens, Mr. Vogt mistakenly 
says, 'are not told what they must do 
(for) that is something they determine 
for themselves.' 

Applied in a school, this policy 
would lead to bedlam. Practised in 
society, it invites anarchy. 

This being so, we may be excused 
if we show no enthusiasm for it. 
Instead, we hold to the traditionalist 
view that all students should at least 
try to achieve minimum standards of 
achievement and behavior, for these 
we think are personally and socially 

valuable. But because we do ask this, 
it surely does not follow, as Mr. Vogt 
implies, that we are thereby endorsing, 
even 'unconsciously,'the Hitlerite 
'dream for the human race,' whose 
product was a standardized Aryan 
slave. 

This crude misrepresentation of 
practice is typical of the present wave 
of educational critics. They build a 
straw man only to tear him down. 
Polar thinkers, their mental spectrum 
includes only blacks and whites; an 
affliction that prevents them from see
ing that the extremism imputed to 
others is really a mirror of their own. 

It is, of course, not a question of 
either forcing al! students to jump 
through the same hoops or allowing 
each one to go his own way. There 
is the alternative of balance, of trying 
to harmonize order and freedom. This 
is just what our schools are trying to 
do, by progressively reducing, as grade 
advances, the number of restrictions 
on student decision-making. 

We may still shepherd them too 
much. The right mix of teacher direc
tion and student option might not as 
yet be realized. If so, criticism for this 
imbalance can be well received. It is 
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A Vancouver teacher 
strongly disagrees with 
an article in our January 
issue. He says it may be no 
accident that, in this day of 
the cult of the individual, 
there are so many social 
cripples—people who 
noisily demand, and take, 
all the benefits of society 
but give nothing back. 

G R A H A M C A M P B E L L 

an affront to fact and reason, however, 
to compare the school to a lock-step 
factory with everyone being force-fed 
the same diet. 

The kind of school advocated by 
Mr. Vogt is a better candidate for the 
'monster' label than the one he applies 
it to. According to him, the curriculum 
would have 'no fixed prescriptions, 
since it will follow human nature.' 
Children would 'exercise their brains 
to the full on things that concern 
them.' They would set their own 
goals, determine 'for themselves,' 
serve their own purposes, and so on. 

Now this kind of curriculum 
depends, he admits, on certain 'raw 
assumptions' about human nature, 
namely, that young people 'can't deny 
their own rationality,' and will use 
their minds industriously in exploring 
their own goals and those of society. 

These assumptions are indeed 
'raw,' that is, unproven, improbable, 
and distasteful. 

My experience as a parent refutes 
them. Undirected, human nature 
would mean, trivially, too much candy 
and television and not enough sleep. 
Tragically, it could mean a life. I am 
not prepared, with my. own children, 
to 'give them freedom and let them 
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take the consequences.' 
As a teacher of many thousands of 

young people I am no more impressed 
with his roseate view of human nature. 
Children 'can't deny their own ration
ality'? Utter nonsense! Most young 
people — there are exceptions — 
don't even know the rules of clear 
thinking and don't care to learn. 

The working student is as rare as 
the rational one. My experience has 
been that the majority of them will 
willingly show an effort only when the 
job at hand yields some personal and 
preferably immediate satisfaction. 
This might be good enough if schools 
were established just to gratify their 
wants, but I take it for granted that 
those who pay the bills should have 
some assurance that their goals are 
being met too. 

Thus, as a taxpayer also, I want 
to question Mr. Vogt's do-what-you-
want philosophy. Is it so that stu
dents, in pursuing their own inter
ests, will automatically acquire, as a 
by-product so to speak, whatever skills 
and understandings are needed for 
future life? 

I don't for a minute believe it. 
Indeed, the whole thrust of the child-

centered school runs counter to this 
outcome. The exclusive emphasis is 
on the self — my decisions, my inter
ests, my purposes, and so on. What 
reason have we to expect that a student 
so conditioned during 12 years in 
school will in adult life display an 
understanding of and concern for 
others? 

It may be no accident, therefore, 
when this cult of the individual is being 
preached by educators, when the 
words 'duty, obligation, obedience 
and order' seem foreign to their voc
abulary, that we see so many social 
cripples around us today, people who 
noisily demand — and take — all the 
benefits of society and give nothing 
back, save, perhaps, defiance. 

Thus the basic flaw in Mr. Vogt's 
thinking is his failure to recognize that 
civilized life depends on reciprocity 
and compromise. Because I live with 
others and depend on them, I have 
to learn, or be forced, to do certain 
things and to refrain from doing others, 
so that their well-being, and mine 
ultimately, will be ensured. I might 
find some of these things boring, 'un
natural' or burdensome, but I must 
learn to do them; and, thank goodness, 
most do. § 
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IAN BOOTH Ever had your confidence 
shaken by a class? Then 
you'll sympathize with the 
fictitious Mrs. Grant. 

HMrs. Grant smiled even more broadly 
than usual at her Grade 12 section. 
Today, she felt, would be the first step 
in one of the most important exper
iences of their lives. 

This morning,' she said warmly, the 
inevitable quaver of enthusiasm al
ready in her voice, 'we shall review 
the life of one of the greatest masters 
the world has ever known. 

'His works have endured and have 
given insight and joy to millions for 
nearly two hundred years. 

'I needn't tell some of you any more 
to be certain you know I refer to der 
Meister, Ludwig van Beethoven.' 

There had already been signs of rest
lessness in the class. With the mention 
of der Meister, the stirring became a 
sigh and rolled into a moan of des
pair. 

Mrs. Grant smiled tolerantly, just 
once, she thought. Just once, if they'd 
only give him a chance. But she didn't 
say it. Instead she chuckled softly. 
'Whether you happen to share the 
opinion, Beethoven is considered by 
most of the educated people of the 
world as possibly the greatest compo
ser who has ever lived. He stands head 
and shoulders above all others. 

'His major work, the Ninth Sym
phony, is rivaled only by parts of Missa 
Solemnis, which was first performed 
at a memorable concert in 1824. 

.'By that time, of course, der Meister 
was completely deaf and had to turn 
to face the audience at the concert's 
conclusion to see the thunderous ap
plause!' 

She paused for a moment to allow 
her anecdote to sink in. She told herself 
to slow down. If her own excitement 
became too extreme, the class would 

Mr. Booth, a member of the staff of Prince 
Rupert Senior Secondary School, has written 
for the magazine previously. 

have no chance to keep up. 
'I notice,' she said, 'some of you 

aren't taking notes.' 
'We've heard it all before, Mrs. 

Grant,' a voice said. 
'I'm certain that's quite true, but un

less you remember it, I suggest you 
take notes. You should know by now 
that anything I stress in a lecture has 
a strong likelihood of turning up on 
an examination.' 

'Mrs. Grant, why do we have to 
study this stuff every year? Nobody 
likes Beethoven.' 

She fought down her irritation and 
smiled (a bit tightly, one might have 
thought) and immediately hummed 
four phrases, each about two bars 
long. 

'Do you mean to have me believe 
that none of you has ever heard those 
themes in his whole life?' 

Three-quarters of the class admitted 
the melodies were not foreign. 

'Well, Beethoven wrote them all.' 
She listed the works. 'What about this 
one?' she challenged as she broke 
into a full-voiced anthem. 

Several students responded with 
embarrassed giggles, but one boy blur
ted in amazement: 'That's 'Ode to 
Joy'! Did he write that, too?' 

Mrs. Grant could have hugged him. 
'Indeed he did write it. How about 
this one?' 

Everyone responded to the familiar 
dot-dot-dot-dash of the Fifth. Some 
had heard it in history class as part 
of the Allies' victory propaganda. An
other group recognized it as a bit from 
a TV loan company's commercial. 
Only one boy (always a rebel) insisted 
he had never heard and, furthermore, 
didn't like it. 

Class ended with the long-range as
signment: 
1. Memorize for class recital 15 bars 

from any major work. 
2. Trace the development of dom
inant progressions in three works. 
3. Prepare a major paper on some fac
et of Beethoven's life that you feel in
fluenced his music. Carefully show the 
relationship betwen the event and the 
isolated instances of corresponding 
emotion in the score. 

That evening's homework: Read the 
first movement of the Ninth Symphony 
and answer all the questions in the 
back of the textbook. 

The bell rang. Mrs. Grant dismissed 
the class. How, she wondered, as she 
had annually for the past 17 years, 
could they feel so bitterly about some
thing of which they knew so very 
little; how could it be? 

For a moment she remembered 
something a student had said some 
years before: 'If Beethoven is so great, 
why should we study him in school? 
I mean, if he's so wonderful, people 
will do itontheirown. And if his music 
is so good, people should just have 
a chance to listen to it. Why should 
we have to read Beethoven's composi
tions. He meant for it to be played, 
not read. Didn't he? And besides, most 
of us can't read music' 

For another moment, she faltered. 
Were her suspicions true? Was it true 
that for every student she managed to 
bring to a share of her joy, there were 
two dozen others who became so 
alienated and angry that their preju
dice against der Meister would never 
be lessened? 

But if she didn't teach Beethoven 

But he had intended his music to 
be heard, not read . . . 

And then the next period started. 
Mrs. Grant smiled warmly at her 

class. 'William Shakespeare,' she be-
g. 'i . . . § 
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Ethical Implications 
Continued front page 297 

in school. Our students comprise one 
group, and their parents the other. 

The task of reporting to students is 
easy when evaluation is incorpor
ated as a natural part of the teaching-
learning process. This is the case of 
'functional assessment' where, on a 
one-to-one basis, the teacher constant
ly guides student behavior toward the 
criterion for achievement. Also, the 
procedure allows the developing 
capability of the student to evaluate 
himself. Frequently, evaluation stops 
short at the stage of imposition, i.e., 
the teacher informing the student of 
his progress. When managed appro
priately, evaluative imposition does 
serve a purpose, but it is a pity that 
the practice is not often enough exten
ded to include the student's 'evalua
tion of the evaluation.' 

Very recently a student teacher told 
me about the practice of reporting to 
students that was customary in the 
class where she had done her practice-
teaching. Marked papers were return
ed to the students, whereupon each 
individual, in turn, called out the mark 
he or she had received. This practice 
constituted the total amount of inform
ation related to students about their 
performances. 

How common is this practice, and 
what is its worth? The practice is an 
excellent one for reinforcing the be
havior of students. Those few individ
uals at the top of the marking scale 
are rewarded, those at the bottom have 
added one more episode to their reper
toires of failures, and the indistinguish
able middle remains undistinguished. 
Instructionally the practice has no 
value. Assessment of why certain res
ponses are correct and others incorrect 
is absent, and the procedure does not 
link with continued learning.-

With less brutal methods of labeling 
achievement, we often tend to sugar-
coat our reports to students. Is it not 
ethical to tell the student, 'No, that 
is not correct,' and continue to give 
him a base upon which he can change 
his mode of study? Is it really ethical 
when the student is in error to say, 
'Why, I think what you have done is 
lovely ... Let us try it another way 
now,' ... leaving the student with the 
impression that what he had done was 
satisfactory? Providing the student 

with real information is not unkindly, 
it is necessary and is a practice that 
can be easily managed when the 
teachers and the student share the 
same goals for his learning. 

The other side of the coin is similarly 
important. When a student does ex
ceedingly well, why be afraid to de
clare it? So much motivation is lost 
through such teacher responses as 
'Your work is very good indeed, but 
you know, you didn't need to do so 
much research or work on your dis
plays.' 

Ours is a very precious, self-
congratulatory profession. We 
change the format of a Procedure 
and call it 'innovation' that our pub
lic (our students and their parents) 
is expected to believe is an improve
ment in fact. Take report cards as 
an example. 

In many districts we have abolished 
letter grades as the medium for repor
ting to parents. Now we write cosy 
comments about the student's behav
iors and achievements. But have we 
made any significant change in our 
basis for reporting? I think not, because 
our information source remains un
changed. Our anecdotal 'innovation' 
simply uses more ink; and, perhaps, 
contributes more confusion than letter 
grades might have. 

The fault of letter grades is that a 
fine array of achievements becomes 
summarized in one symbol; and we 
must find better media for displaying 
the achievements of students in 
school. Letter grades, though, do have 
a fairly consistent and accessible inter-
pretability. For example, to most peo
ple, a B signifies that very good work 
has been accomplished and that there 
still remains space for improvement. 
Do the following actual examples 
from anecdotal report cards tell us 
even that much? 

Statement: 'Speaks clearly and fluent-
ly. 
Possible interpretations: 
(a) Contributes excellently to class 
discussions. 
(b) High verbal ability that we hope to 
channel. 
(c) Is a constant irritation through out
bursts of talking. 

Statement: 'Learns her spelling well.' 
Possible Interpretations: 
(a) High on effort and achievement. 

(b) High on effort but low on achieve
ment. 
(Note: The anecdote says nothing 
about actual spelling capability!) 

Statement: 'Written expression is very 
pleasing.' 
Possible interpretations: 
(a) Writes an interesting story. 
(b) Has good penmanship. 
(c) Or, both! 

Statement: 'Mathematics is now one 
of her strong subjects.' 
Possible interpretations: 
(a) Vast improvement shown. 
(b) Could be failing in everything but 
less so in mathematics. 

The function of reporting is to com
municate, and my question is: Do our 
methods, even our innovations, really 
communicate? If not, are we ethical 
in pretending that our reports to par
ents do communicate? 

The methods of our reporting often 
disguise our own guilt concerning our 
feelings of inadequacy in teaching, !f 
we report that our students are mostly 
'progressing well, displaying improve
ment and doing pleasing work,' there 
is less chance that we will be challen
ged regarding the methods and con
tents of our classroom teaching. 

In our discussion we have covered 
some of the ethical obligations of the 
teacher in evaluating. Wit1 lin this con
text, where are 'student rights?' Very 
simply, there are two dimensions to 
'student rights' in this area. First, the 
student has the right to know to what 
extent that which he does is 'right, rele-
vant, acceptable,' and to know to 
what extent that which he does is 
'incorrect, irrelevant, unacceptable.' 
Second, when given a test, the stu
dent has the right to know the rea
son for the test, the conditions of 
the test (time limits, item weights, 
and so on) and the use to which his 
test score will be put. / 

With our thought of the rights of 
students we have come full circle to 
the beginning of our conversation— 
to the intersection of justifiable in
formation-gathering and the inva
sion of an individual's privacy. The 
ethics of our profession require that 
we evaluate. It is timely, perhaps, that 
we commence to use the evaluation 
of our student's achievements as the' 
mechanism for assessing our own 
professional performance. § 
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Uln its role as setter of the BCTF budget, 
the Representative Assembly has been 
examining closely the various pro
grams of the Federation to'ensure that 
any BCTF expenditures are prod
uctive. 

One of the programs is this maga
zine. In an examination of the publica
tion last fall the Assembly asked us 
to try to determine whether or not 
BCTF members believe the magazine 
is a worthwhile publication. 

In March we had our computer 
select the name of every 22nd BCTF 
member, a total random sample of 

1,000. The computer prepared mailing 
labels for these 1,000 people, and a 
readership questionnaire was sent to 
each o%. No record was kept of the 
people\'iO whom the questionnaires 
were sent. 

A covering letter explained the pur-
poseofthe survey and explained that 
only the computer knew to whom the 
questionnaires, had gone. 

About ten days iater a follow-up let
ter was sent to the original 1,000 peo
ple, almost 500 of whom had already 
returned the qeustionnaires in the en
velopes provided. The reminder letter 

produced about 100 additional re
plies. 

We received a total of 591 returns 
from the original sample of 1,000, a 
return we think is a very good one. 

The last page of the questionnaire 
was an optional page for comments. 
About half the respondents took the 
opportunity to make comments, sug
gestions and criticisms. These will be 
studied closely by the editorial staff. 

Here are the results of the survey. 
The editor comments on the results 
in his column on page 326. 

PART I — THE SURVEY SAMPLE 

1. Please check the response that best 
describes your present professional 
assignment. 

1 1258 I Elementary teacher 
2 1209 I Secondary teacher 
3 I 46 I Other instructional, elementary or 

secondary (including department 
head) 

4 I 49 I Principal or Vice-principal 
5 I 20 I District administrative or 

. supervisory staff 
6 I 9~1 Other 

2. What is your age group? Please check 
the appropriate response. 

1 f202~l Under 30 
2 fT65"l 30-39 
3 mTl 40-49 
4 11001 50 and over 

3. How long have you taught or done 
other work in education? 

PARTII — EVALUATION OF THE B.C. TEACHER 

1 rrSOl 1-5 years 
2 [ W l 6-10 years 
3 rT4T1.11-19 years 
4 [~8T1 20-29 years 
5 f~33l 30 years or more 

4. Do you belong to any BCTF provincial 
specialist association? 

Yes 
No 

5. How often do you read the magazine? 

1 [1881 Always 
2 |72TI Usually 
3 1157 I Sometimes 
4 P f6 l Never 

6. How much of it do you usually read? 

1 IT56~I Most of it 
2 [~9Tl About half of it 
3 1279 I Selected articles or columns 
4 r~56~l Little of it 

7. What parts of it do you read? 

Frequently Sometimes Never 

1 Letters to the editor 225 237 34 
2 Articles 338 227 7 
3 A Matter of Opinion 184 251 51 
4 New Books 135 249 88 
5 From Drabek's Desk 98 213 132 
6 . The Editor Comments 176 256 53 
7 Materials in the Resources Center 165 234 85 
8 Crossword Puzzle 16 52 365 

8. The magazine seldom includes 'how to 
do it' articles, leaving these to the journals 
of the provincial specialist associations. 
Do you agree with this policy? Please check 
one of the following: 

306 
225_ 

1 1232 | I agree. Articles in the magazine 
should appeal to as broad a seg
ment of the readers as possible. 

2 1267 I I disagree. Some 'how to do it' 
articles should appear in the 
magazine, care being taken to 
ensure that all subjects are 
covered over a period of time. 

3 | 86 | I have no preference. 

9. The magazine seldom includes articles 
on BCTF matters. Such matters are covered 
in the BCTF Newsletter, leaving the 
magazine free to concentrate on articles 
on education. Do you agree with this 
policy? Please check one of the following: 

1 1403 I I agree. The magazine should con
centrate on the 'professional' 
aspects of teaching and education, 
leaving BCTF matters to the 

^ newsletter. 
2 [1431 I disagree. As an official BCTF 

organ, the magazine should 
include some articles on the work 

. of the organization. 
3 I 41 I I have no preference. 
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10. Has the magazine been helpful to you 
in your work as a professional educator? 
Please check the appropriate response. 

1 I 471 Quite helpful. 
2 [ M £ l Occasionally helpful. 
3 [1561 Not helpful. 

11. In your opinion, does the magazine 
present a reasonable variety of points 
of view? 

1 R T T I Yes. 
2 [341 No. 
3 11141 No opinion. 

12. In your opinion, is there a reasonably 
balanced selection of articles? 

1 11631 Yes. 
2 CZ5l No. 
3 1124| No opinion. 

13. In your opinion, is the magazine: 

1 4 too controversial? 
2 162 not controversial enough? 
3 391 reasonably controversial? 

14. In general, do you like the front 
covers of the magazine? 
1 451 Yes. 
2 82 No. 
3 I 53 No opinion. 

15. Have you ever used a cover picture 
in your work in education? 

•1 [246] Yes. 
2 [3401 No. 

16. Do you think the magazine makes 
effective use of illustrations? 

1 [222] Usually. 
2 I 2641 Sometimes. 
3 CM] Seldom. 

17. Would you like to see the 
publication use: 

1 11901 more pictures? 
2 I 161 fewer pictures? 
3 [3551 about the same number of 

pictures as at present? 

18. Would you like to see more cartoons 
in the publication? 

1 FjJz] Yes. 
2 [HH No. 
3 [1591 No opinion. 

19. Last year advertising paid about 43% 
of the total cost of the magazine (including 
staff salaries). Do yoi.t agree that the 
magazine should include advertisements 
to help offset production costs? 

1 [ M Yes. 
2 Qz] No. 
3 I 201 No opinion. 

20. Have you responded to advertising 
in the magazine? 

1 11261 By buying something (goods 
or services)? 

2 11571 By sending for materials? 

3 I 821 By recommending school 
purchases? 

4 rj87] Other? 

PART III — SUMMARY EVALUATION 

21. What is your overall rating of 
The B.C. Tescher? 

1 [253 Cood. 
2 (252 Fair. 
3 [ 33 Poor. 

12 not responding. 

22. The magazine is now published eight 
times a year. Should it be published: 

1 I377I eight times a year, as at present? 
2 I 60! more frequently? 
3 [T04l less frequently? 
4 [""401 not at all? 

PART IV - OPTIONAL 

Please do not feel obligated to respond to 
this section. Any comments you care to 
make, however, will be most welcome. 

23. What article (or articles) interested 
you most in the past year? 

24. Are there any topics about which you 
would like to see more articles? 

25. Should any regular features or 
departments be discontinued? If yes, 
which? 

26. General comments. 

HOW VARIOUS GROUPS OF TEACHERS REACTED TO SELECTED QUESTIONS 

5. How often do you read the magazine? 

10. 

13. 
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El
em

. 
Tc

hr
s 

Se
c.

 
Tc

hr
s 

O
th

er
 

In
st

r. 

Pr
in

ci
pa

l 
or

V
-P

r.
 

D
is

tr
ic

t 
Em

pl
oy

ed
 

Always 77 56 24 21 7 
Usually 100 82 14 17 12 
Sometimes 73 63 7 11 1 
Never 8 8 0 0 0 

V 
"O 
c 
Z> 
54 
63 
73 
12 

55 
70 
37 
3 

2 
-r 

37 
49 
38 
0 

Has the magazine been helpful to you in your work as a professional educator? 

Quite helpful 20 12 5 7 3 0 11 15 10 
Occasionally helpful 179 125 31 36 17 6 116 105 88 
Not helpful 66 71 10 6 0 3 74 44 25 

42 
47 

9 

11 
76 
13 

11. In your opinion, does the magazine present a reasonable variety of points of view? 

Yes 186 135 36 40 18 6 
No 17 28 5 4 1 1 
No opinion 53 46 5 5 1 2 

In your opinion is the magazine: 

too controversial 2 0 1 0 1 0 
not controversial 
enough 55 77 13 9 4 4 
reasonably' 
controversial 187 116 31 38 15 4 

What is your overal rating of 7he B.C. Teacherl 

Good 124 78 30 31 15 4 
Fair 110 104 14 17 43 4 
Poor 17 23 2 1 1 1 

124 
18 
59 

0 

67 

119 

71 
104 

20 

119 
18 
27 

0 

54 

'99 

73 
75 

"14 

94 
13 
16 

0 

31 

89 

66 
51 

7 

84 
7 
9 

4 

10 

84 

72 
22 
4 

i - m 
50 
61 
58 
11 

8 
113 

57 

110 
IP 
50 

1 

64 

101 

59 
97 
18 

o 
3 
43 
61 
42 
4 

11 
93 
46 

110 
11 
29 

0 

41 

100 

71 
65 
11 

•1
9 

yr
s 

29
 y

rs
 

yr
s 

or
 m

or
e 

\ 
m

em
be

rs
 
1— CN o 

r o 
i/i 
O-50 27 18 109 

61 34 12 124 
36 19 2 66 
0 1 0 ,//6 

15 10 3 23 
95 57 27 216 
36 14 3 65 

109 66 26 230 
16 7 4 21 
21 8 3 52 

2 0 1 1 

36 17 4 76 

102 60 

77 
56 
13 

49 
27 
3 

28 

26 
7 
0 

E a 
E 
< 
o 
z 

191 
34 
59 

216 175 

169 113 
115 136 

16 

MAY-JUNE 1872 



Differentiated Staffing 
Continued from page 30] 

education or faculty of education 
would also be desirable for Class 1 
teachers. During this professional year 
there wou ld be contact with educa
tional theories, enriched by the very 
practical, how-to-do-it courses, not 
forgetting classroom observation and 
some practice, or intern, teaching. 

A salary schedule could then be de
veloped for Class 1 teachers, with a 
different schedule for Class 2 teachers. 
Obvious ly , teachers with more than 
the minimum requirements for Class 
1 wou ld be encouraged to hire on as 
Class 1 teachers. However, they would 
be paid on the Class 1 basis — regard
less of whether they have four, five 
or six years of university education. 
There wou ld be minimums and maxi
mums — as in most present schedules 
— but there wou ld be provision only 
for up to three years of university edu
cation. 

This wou ld mean that a school 
board, instead of searching for tea
chers with the lowest level of training 
permitted for certification so as to save 
on the total budget, could hire ihe best 
qualif ied personnel possible, but 
would pay them on the Gass 1 basis. 
Naturally, there wou ld .huve to be 
some control on the number of Class 
1 toachers as compared to Class 2 tea
chers, but this would be a matter of 
negotiation between the boards and 
the teachers' associations. I suggest 
that a max imum of 40 percent Class 
1 teachers be instituted. 

The Class 2 teachers wou ld have 
their own salary schedule, starting at 
four years of university education and 
working upward to seven or more 

We Shall Miss These Teachers 
In Service 
Ramchundar Namclar Singh 
Mrs. Louise T. (Runcie) Storv 
Retired 
Wilfred S. Ashley 
Mrs. Marion M . (Paterson) Schell ing 
Mrs. Muriel H . (Turbervill) Tourch 

Last Taught In Died 

years of university education. Even 
though these two schedules should be 
separate and distinct, they should bear 
some reasonable relationship to each 
other. 

It must also be recognized that most 
individuals would not be able to func
tion as a top professional teacher 
merely on the basis of at least four 
years of university education; other 
factors, such as teaching experience, 
would be considered. Recognizing the 
importance of teaching experience, 
there p robab ly shou ld be a l imiting 
factor of ensuring that a teacher have 
at least one or two years of teaching 
experience before being granted Class 
2 status. 

The movement of a teacher from 
Class 1 to Class 2 status must not be 
automatic, however. There are some 
teachers who, no matter how many 
years of university education and 
teaching experience they hayp had, 
would never qualify as a Class 2 
teacher. But this is not to say that these 
same individuals should necessarily 
be removed from the teaching profes
sion. Rather, provided they are worthy 
of being Class 1 teachers, they should 
remain at this level, providing a very 
valuable and needed service. They can 
be worthy of fi l l ing Class 1 positions 
even though they are refused Class 2 
positions. 

MOVING 
OUT OF TOWN? 

R E N T A 10 T O 20 F O O T V A N T O A N Y S P O T IN B . C . A N D S A V E 

1 TON 12' • EXAMPLE * Includes Two 
FURNITURE VAN C " £ T f\f\ Free Days and 

FLAT RATE ^ J ) J ) b W 600 Free Miles 
FURNITURE PAD & DOLLIES SUPPLIED • T R U C K S FULLY INSURED 

W E S T M I N S T E R AUTO LEASING 
12th ST. & QUEEN'S AVE., N.W. 521-7731 

Vancouver 
Vancouver 
Last Taught In 
Vancouver 
Kamloops 
Vancouver 

January 25 
January 11 
Died 
February 25 
February 18 
March 2 

Ano ther benefi t accruing to this 
two-classification system for teach
ers would be that the individuals who 
have been placed in the more res
ponsible Class 2 positions, and who 
have been found wanting in this cate
gory, would not have to be removed 
from teaching entirely. They could be 
given a second opportunity to prove 
their worth at the Class 1 level. 

Wou ld such a system of two levels 
be acceptable. to the teachers, the 
school boards and the general public? 
Considering the pressure by provincial 
governments on school boards to re
duce costs , s choo i boards should 
welcome the opoortunity to hire a 
certain percentage of teachers on a 
lower salary schedule rather than de
liberately selecting teachers with the 
poorest q u a l i f i c a t i o n s . Teachers 
should also welcome this two-level 
system, which really ensures more 
teach ing pos i t i ons , because the 
boards wou ld not be hiring teacher 
a ides , and other non-professional 
p e r s o n n e l , for professional posi
tions. There would be little value in 
l imiting the number of years of pro
fessional education so as to become 
competitive economical ly. More ex
tensively prepared teachers would 
more likely be hired by a board. 

For parents there would be assur
ance that their children are being 
taught by truly professional people, 
not by lay persons who have neither 
the commitment nor the preparation. 
By the very nature of the division of 
duties, the teachers must operate as 
a team, thus ensuring parents of some 
exposure of their children to the better 
teachers. There would be reduced 
concern about whether a chi ld was 
fortunate enough to get into the class 
of the best teacher or was forced to 
spend a full year with a mediocre 
teacher. 

Perhaps the quajity of education can 
continue to be improved, even in these 
financially difficult times. § 
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l lCrit icism of education is not a mod
ern phenomenon. What is new is 
the volume and vigor of late. It is 
time teachers started to listen lo the 
c i t ics—real ly listen. 

Throughout the land, both north and 
south of the 49th parallel, taxpayers 
are revolting against soaring school 
costs. Canadians are currently spend
ing about seven bi l l ion dollars annual
ly on education and this represents a 
threefold increase in the last decade. 
Teachers may argue that there is no 
better investment than in the educa
tion of the nation's youth, but this does 
absolutely nothing to ease the hurt in 
the taxpayer's pocket book. 

What disturbs the taxpayer even 
more is his suspicion that he is not 
getting good value for his taxation 
d o l l a r — a s u s p i c i o n that was 
st rengthened last summer when 
many found that their well-educated 
sons and daughters were unable to 
find employment. It would be fruitless 
to say to Joe Publ ic that vocational 
training is not the primary goal of 
education. 

The taxpayer sees around him a seg
ment of youth that has rebelled against 
the values and ideals that have direc
ted his own life. It is useless to explain 
to him that the behavior that so annoys 
him is merely a phase in the evolution 
of our society and that schools are 
playing no greater a role in effecting 
these changes than they did in effec
ting previous ones. 

The taxpayer's attitude is, 'Why 
should I pay out of my hard-earned 
dollars to turn out a bunch of arrogant, 
lazy bums.' Convince h im, if you can, 
that the percentage of bums is small 
and that the majority of today's youth 
is composed of fine, socially-
conscious young pep. Me. 

The time has come to pay attention 
to the mounting dissatisfaction and to 
stop offering platitudes in our attempts 
to assuage taxpayer's fears and con
cerns. Lei us give him something he 
can really appreciate — a reduction 
in the cost of education. 

-:-t ••••• 

IT'S:JIME 
WE LISTENED 

TO THE CRITICS 

KINNIJ. I I I. SI'INCI . 

There is another segment of the pop
ulation trying lo tell us something, and 
this segment is not so easy lo ignore. 
The students, especially those in the 
senior secondary grades, are expres
sing their discontent vocal ly, their 
apathy by unexplained absenteeism, 
and their complete disenchantment by 
dropping oul . 

The author is a former teacher at University 
Hill Secondary School, Vancouver. 

Thus, either surrepliliously or overt
ly, students are telling M . that school 
is a drag, a waste of l ime; it isn't rele
vant. Some young people have always 
shown a distaste fur schooling, but to
day's students are less reticent in mak
ing their feelings known. W e can no 
longer brush them off as we once did 
by saying, 'Take it, kid; it's good for 
you. ' 

I submit that much of secondary 
education is not relevant lo the young; 
not relevant to them in their now life, 
and not relevant to them as they try 
lo project themselves into adulthood. 
It would be futile to select one or two 
subject areas for special censure; in 
the eyes of students they are all guilty 
in varying degree. 

Is there a teacher anywhere who has 
not heard, 'What good is . . .?' There 
is no use in answering this question 
by saying, 'You haven't lived enough, 
you haven't had enough experience 
to know what kind of education wi l l 
best prepare you for adulthood.' What 
can we do to convince young people 
that education is the key to personal 
development and fulfillment? 

A s a premise, let us examine a phi lo
sophy of education sufficiently simple 
lo be expressed in one sentence and 
sufficiently general to be acceptable 
lo most teachers. Public education 
should consist of an introduction to 
a wide field of disciplines in which 
students wi l l develop some basic 
skills, understandings and apprecia
tions. Because I believe this broad edu
cational base can be achieved in less 
than the current 12 years, I propose 
graduation from secondary school at 
the end of Grade 10. 

I do not intend that Grade 10 should 
be the end in education, merely the 
completion of the structured phase for 
which authorities accept responsibil
ity. I assume thai a graduate wi l l move 
upward from the broad base, bul in 
a direction that he chooses and at a 
time that he chooses. I hope that con
tinuing education, in settings both for-

NEW LESSON AIDS 

9224 Tho Port of Vancouver, 3 p., 8c. A description of 
how to set up a student booklet tor use on a harbor tour, 
in this cai'», Vancouver. Contains questions and activi
ties. For ir, ;rmediate grades. 

BCTF Laaaon A i d ! Sarvlca, #105-2235 Burrard Slraat, Vancouver g. 

JIM PATTISON LTD., 
MAIN AT 18th 

PONTIAC • BUICK • VENTURA . LEMANS • FIRENZA • Q M C 
TRUCKS CAMPERS & TRAILERS • MINI MOTOR TRAIL BIKES. 
SPECIAL Fleet Plan available to teachers CONTACT BEN BELL or 
iVIIKECANIC. 

JIM PATTISON LTD. 
MAIN AT 18th P H O N E 879-4233 

MAY-JUNE 1972 
319 



WALT DISNEY 
EDUCATIONAL 

FILMSTRIPS 
You — and your health 

Jiminy Cricket explains the 
main'unctions of the human 
body and tells why it is nec
essary to follow good health 
practices. Special emphasis 
is placed on the importance 
of the diet and the role of 
the five senses for happy, 
wholesome living. 

Set of 8 filmstrips are avail
able as silent filmstrip with 
captions or sound filmstrip 
with choice of record or 
cassette. 

I'm no f o o l . . . with Safety 

Jiminy Cricket, long known 
as Pinocchio's conscience, 
traces the history of the sub
ject matter and follows with 
specific safety rules which 
apply. Special emphasis is 
placed on those activities 
which are most commonly 
encountered by chi ldren 
(riding a bicycle, having fun, 
etc.} and guidel ines are 
given on how to avoid haz
ards and prevent accidents. 

Set of 5 filmstrips are avail
able as silent filmstrip with 
captions or sound filmstrip 
with choice of record or 
cassette. 

For additional information or 
preview, write or telephone 

AVS 
Division of Anglophoto Ltd. 

13,)6 Aerowood Drive 
Mississauga, Ontario. 

Telephone: (416) 625-9910 

mal and informal, will become a pat
tern that will occupy him for the? rest 
of his life. 

With his graduation certificate, each 
student should be given a voucher for 
approximately one year of free, post
graduate education. I think the vou
cher should be redeemed only after 
the graduate had been gainfully em
ployed for two or three years. I believe 
that only by getting some experience 
in the commercial world will a young 
person be able to determine what type 
of additional education will be rele
vant to him. 

For that section of the population 
that has the desire and the ability to 
attend university, the gap between 
Grade 10 graduation and first year uni
versity could be bridged in one year, 
and the best place to accomplish this 
would be at the university. 

I am fully aware that implementing 
Grade 10 graduation would result in 
a temporary but huge increase in the 
number of young people seeking em
ployment. The government would 
have to involve itself actively in such 
a scheme, for it is the responsibility 
of government to establish an econ

omic climate in which every young 
person who wishes to work can find 
suitable employment. Il is a fatal mis
take for a school system to expand 
basic education if the primary reason 
for doing so is to keep young people 
off the labor market. 

Although Grade 10 graduation in
troduces some problems, I believe the 
advantages far outweigh the disadvan
tages. The taxpayer should be happier 
with the elimination of the costs of 
at least one year of secondary educa
tion. Students should be happier with 
the elimination of much they consider 
to be irrelevant. 

Provision is made for more educa
tion when the individual has gained 
sufficient maturity to have a better idea 
of what he wants. He will take it on 
his terms and when he wants it, and 
the learning should be more efficient 
and therefore more economical be
cause of it. 

There is always the possibility that 
more people would accept continuing 
education as a way of life, and certain
ly an enlightened population must be 
one of the best guarantees for survival 
and progress. § 

CENTRAL WASHINGTON STATE COLLEGE 
SUMMER SESSION 1972 

Full Session June 19-August 18 (Register: June 19) 
First Term June 20-July 19 (Classes start June 20) 

Second Term July 20-August 18 (Register: June 19 or July 19) 

No Out of State Tuition is Charged 
Graduate Assistantships Available. 

Over 100 Special Topics, Workshops, and Seminars offered. 
Complete applications and prepay fees by June 5,1972. 

For further information write: 
Director of Summer Session 

Central Washington State College 
Ellensburg, Washington 98926 

Answers For this month's crossword puzzle 
Across 

1. Chicken hawks 16. Once 
9. Figure 19. Incense 

10. Night owl 21. Kinship 
11. Statute 22. Disarms 
12. Ballast 25. Appraise 
14. Radical 26. Hit off 
17. Tour 27. Self portrait 

2. Hoist 
3. Counter 

measures 
4. EreUed 
5. Hand 
6. Wagtail 
7. Settle the 

matter 

Down 
8. Owes 

13. Threats 
15. Ion 
16. Ale 
19. Initial 
20. Neither 
23. Mufti 
24. Keep 

NEW LESSON AIDS 

9C09 Card Catalog, 19 p. 45c. A learning activity 
package designed to teach students to use the card 
catalog when locating books In a library. Suitable for 
Intermediate pupils. 

BCTF L»»»on Aldt S«rvlct, #105-3235 Burrard Slraal, Vancouver 0. 
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THE BEST LAID PLANS... 
and not having my Bartiett handy, 

I won't attempt to complete the quota
tion; the fact is that last issue I reckless
ly promised another article on free 
materials for the classroom, and the 
time has now come and I have no art
icle. Explanation: I found that I have 
unwittingly opened the door to the big
gest flood of stuff I have yet encounter
ed in my somewhat erratic career. A 
month is far too short a time to assem
ble in any comprehensible order the 
many things I want to put before you. 
So I beg off just now, and will be back 
in the first issue in the coming school 
year. In the meantime, I hope many 
of you have written away for some 
of the free periodicals listed here last 
month. 

NOT TO BE OUTDONE.. . 
by the current Battle of the Graphs, 

we hereby append our own contribu
tion to the annals of statistics. Please 
fill in your own data: 

FOR THE RECORD 
A hippie was called before an in

come tax auditor who asked to see 
the hip's records. 

'Which ones do you want to see, 
man,' he asked, 'the monaurals or the 
stereos?' 

HAVE A G O O D SUMMER... 
— C D . Nelson 

NEW BOOKS 

CANADIANA 
Selections from Hansard (3rd 
Session of 28th Parliament), by J. 
Arthur Lower. McClelland & 
Stewart, 1971. Paper, $2.95 

Mr. Lower has selected a variety of excerpts 
from ihe House of Commons Debates of our 
28th Pailiament, the 3rd Session of which 
ended on February 16, 1972. The material in 
the debates covers Ihe perir-1 from October 8, 
1970 to June 30, 1971. 

The author has selected those sections of 
public debate that are of public interest and 
concern to Canadians, and has eliminated 
speeches on points of order, questions and 
local problems. He believes that students should 
read directly about what took place in Par
liament so they may make their own indepen
dent judgments on topics of concern to all 
of us. Accordingly, this paperback is an ex
cellent source for research by students and 
others who are eager lo find out what is said 
in Parliament. 

The text includes reference speeches on the 
budget, federal-provincial relationships, 
including the Constitutional Conference in 
Victoria, Ihe North Atlantic Treaty Organiza
tion, defence policies, pollution, welfare, sta
tus of women and many more topics. 

The book includes an index, which has such 
topics as James Cross, medicare and Skagil 
River listed, thus making it easier for readers 
lo find topics more readily. 

This paperback is recommended as a source 
book for secondary social studies, particularly 
the government section of Ihe new Social 
Studies 11 course.—Elden Kier 

EDUCATION 
John jessop: Gold Seeker and 
Educator, by F. Henry Johnson. 
Mitchell Press, 1971. $6.50 

In 1853 a young man enrolled as a student 
in Egerton Ryerson's Normal School in Toron
to, Ryerson saw teaching as a noble work, an 
opportunity of improving the minds and mor
als of the young and of re-making society. 
His pupil, John Jessop, became the first Su
perintendent of Education in British Columbia, 
and al once turned to Ryerson for guidance 
in putting his principles into practice. 

Here is a book of special interest lo teach
ers and educators in British Columbia. Author 
F. Henry Johnson (Faculty of Education, 
UBC) recreates the relevant climate of af
fairs, the situations of Jessop's early life, the 
earliest schools in B.C. Writing as a historian, 
he has set out to recover a lost man, to flesh 
out a historical ghosl. Photographs and end
paper maps aid in Ihe endeavor and inciden
tally reveal the great value of well-kept ar
chives. 

C. D. NELSON 

Jessop was not only a school superinten
dent, he was also a gold-seeker, traveler, im
migration officer and churchman, so Ihe book 
contains plenty of B.C. history, told in a low-
keyed style with facts stated and conjectures 
carefully identified. 

This is a very timely book. The wheel has 
come full circle and quotations from the Vic
toria Colonist editorial of 100 years ago could 
have been written yesterday. 'The effort... 
seems to be directed towards dismissing the 
Superintendent and substituting a political 
bead.' A new Education Act in 1876 placed 
several important powers al Ihe direction of 
the Lieulenant-Governor-in-Council. The Pro
vincial Board of Education was described by 
? letter-writer as 'an effete piece of machin
ery.' After seven years of service in selling up 
the public school system of British Columbia, 
Jessop was dismissed for political reasons. 
The Colonist reported: 

'He started out determined lo disarm preju
dice, to defeat the machinations of many who 
prophesied that free education would not 
flourish in British Columbia and to place with
in Ihe reach of every man's child in the Prov
ince the priceless boon of free education. He 
has accomplished his purpose.' 

May we who read Ihe book accomplish as 
much.—Grace E. Funk 

ENVIRONMENT 
The Violated Vision; the Rape of 
Canada's North, by James Woodford. 
McClelland & Stewart, d 972. $5.95 

This is a book about the destruction of Ihe 
Arctic lands and wildlife, in which the author 
details Ihe effects of oil and mining explora
tion being carried on in Canada's north. The 
elements affected include animals, Eskimos, 
Ihe land itself, government and, most impor
tant, Ihe taxpayer. 

James Woodford is one of Canada's fore
most naturalists and conservationists. He is 
genuinely concerned about the welfare of the 
northlands and the life supported by this im
mense area. As a conservationist he tends lo 
emphasize w'nl the government is not doing 
in stopping hazardous oil explorations, rather 
than what few measures that have been taken. 
I feel he does this for a very good reason. 
Woodford definitely feels that not enough is 
being done, and he hopes lo open people's 
eyes lo Ihe real problems arising in the Arctic. 

The tundra is Ihe nesting ground for mil
lions of Ihe world's population of geese and 
other wild fowl. The land is easily destroyed 
by vehicles, such as bulldozers used in mining 
operations, and as a result vegetation on 
which great herds of caribou and other ani
mals feed is destroyed, and starvation results. 
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A great proportion of the Eskimos in this 
area still hunt and fish for a living, so they 
too are seriously affected. 

'Stop the elephant hunt' is the title of one 
of the chapters in the book. Here Woodford 
gives some excellent reasons lor curtailing 
oil arid mining explorations up north. One 
good reason for protecting the Arctic is the 
cost of pollution. The Canadian Council of 
Resource Ministers estimates that water pol
lution alone costs Canadians $1,172,900,000 
each year. If a wildcat well blew out of con
trol in the Mackenzie delta, the taxpayer would 
bear thp major part of clean-up costs—which 
could I ' m into tens of millions, not to men
tion the vast amount of permanent damage lo 
wildlife and the environment. Another good 
point the author makes is that of the Atha
basca tar s;inds in northeastern Alberta. These 
sands contain bitumen equivalent to 370 bil
lion barrels of recoverable oil and are consid
ered to be the largest known reserves in the 
world—enough to meet Canada's 1969 de
mand rate for 700 years or North America's 
for 100 years. 

The Violated Vision is a terrific book for its 
purposes. It is a little heavy going in places 
because there are a lot of quotations, but other
wise is easy to read. I feel it is a book every
one should read. In doing so, they will really 
be shocked to find what unnecessary harm is 
being dorie to Canada's north.—Bob Ketterer 

POETRY 
Man in the Sky, Modern Poetry 
of Flight, by Malcolm Ford. Vantage 
Press, 1971. $3.50 

Teenage boys do not usually care to he in
terested in or associated with poetry. This 
attractive volume of 16 poems, however, 
could well be instrumental in awakening an 
interest in and beginning a familiarity with this 
form of literary expression. All the poems, as 
the title suggests, have to do with man's en
deavors in defying gravity and his experiences 
once he has become air-borne. 

The poems are in a variety of styles, some 
in simple rhymed stanzas, others in free form 
with unusual rhyme schemes and interesting 
and significant differences in line length The 
poems include 'Kite'; 'Bird-man', who flapped 
unbirdly; 'First up,' in which the Wright brothers' 
'Matchstick miracle beat the air'; a delightful 
parody, 'Twinkle twinkle UFO'; and 'First 
step,' being Neil Armstrong's 'giant step tor 
mankind.' Two other poems, 'Spitfire' and 
'Why, Red Baron,' are rich in boy-appeal. 

The illustrations are black-and-white, unfor
tunately, but each drawing is so much a pari 
of the poem it illustrates that word and line 
must have evolved together to produce the 
final combination. 

This book should prove most useful to the 
intermediate and junior secondary teacher 

who would like poetry appreciation to he a 
stimulating and meaningful experience; it 
would also be an asset lo the poetry section 
of any school library.—Mrs. CM. McNeill 

Warnings, by Brian Meeson. Book 
Society of Canada, c1972. 
Paperbound. $1.50 

I liked this book—or, to be precise, I respond
ed easily to its intention—which is to make 
students feel the vibrations of language on the 
tongue and ears. 'The language of poelry... 
gives shape to the pattern of feeling,' says 
the author, and fills this little paperback with 
sounds and ideas, with exercises to do with 
pen and fingers and tongue. Free-associate 
rhythms of words, he suggests, or list the 
sounds you hear at home over a ten-minute 
period, or describe 'a tiger to an Eskimo who 
has never seen one but knows about polar 
bears.' 

He discusses the kinds and shapes of 
poems—formally—but the ioy of the book is 
in the spontaneity of its awareness of sounds. 
Every teacher of poetry should have one, and 
every class in creative writing should have a 
full set. Marianne Moore said, 'Ecstasy af
fords the occasion and expediency deter
mines the form.' Meeson helps us discover 
both the ecstasy and the expediency. 

— |udy Shelbourn 

Clues Down 
2. Nothing to this can give you quite 

a lift (5) 
3. Procedures adopted by the cloth 

salesman? (7,8) 
4. Put up with a marsh plant, among 

other things (7) 
5. Mishandles, but miles away from the 

measure (4) 
6. Wait, gal, you might be in a 

position to get the bird! (7) 
7. Letter that meets the requirements 

ne -Essary to put an end to the 
argument (6,3,6) 

8. Gets into debt, so that we can get in 
on the act (4) 

13. Hatters (anagram) (7) 
15. The charged part of an auction-sale 

purchase (3) 
16. Sailed without the boy (3) 
19. The first Latin ones to be around (7) 
20. 'they toil not, .... do they spin' 

(Matthew 6:28) 
23. Uncommonly well after the Creek 

letter? Then gel out of your 
uniform (5) 

24. Remain at the support (4) 
Answers are on page 320 

Answers for last month's puzzle 
Across 

2t Arbitration 16. Daydreaming 
8. Smut 20. Pyloric 
9. Campfire per 22. Enliven 

mits 23. Conversationist 
14 A-. cents 29. Wire 
IS. R.ifhet 30. Sottishmess 

Down 
1. Impale 13. Rol 
2. Atop 17. Igloo 
3. Bali 18. Bygones 
4. True 19. Censure 
5. Apse 21. Rue 
6. Item 24. Vest 
7. Nestled 25. Rami 

10 Fancy 26. Arch 
11 Restricts 27. Isle 
12 Permanent 2Z. News 
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Clues Across 
T. Which sack, Ken? (anag.) Might 

be a suitable question to ask when 
catching these birds (7,5) 

9. Have an opinion about the human 
form (6) 

10. One who habitually stays up late-
with a long association of 
disorders (5,3) 

11. 'The ..... of thy beauty Ihou will 
take, Thou usurer' 
(Shakespeare's Sonnets) (7) 

12. With everything stowed away inside, 
tnis should stabilize things (6) 

14. Cardial (anagram) (7) 

17. 

18. 
19. 

21. 
22. 

25. 

26. 

27. 

Take a trip - to the ancient city 
perhaps (4) 
The only time 101 is useful (4) 
Perfume intended to exasperate a 
person? (7) 
Pinkish (anagram) (7) 
Takes away the weapons and, at 
the same time, sorl of aids the 
the married woman (7) 
Fix the value of a very soft 
increase in price (8) 
Represent cleverly the part of 
Bob Cratchit, office worker (3,3) 
Drawn by an egotistic artist? (4,8) 



WE HAVE 1458 OF T H E BEST 

Chart-Pak's D E C A - D R Y transfer lettering. The 
perfect way to save hand-lettering time 
and type-setting costs! 
Choose from an 8-120 point 
type range in our most 
popular faces. 
Get quick, professional 
results for only $1.50 per 
sheet. Just position and < 
rub. DECA-DRY 's sharp 
image reproduces perfectly. I 
Send for your free DECA-
D R Y sample and get a 
catalog of all Chart-Pak's 
time-saving graphics aids. 

CHHHTPHK KOTEX 
Distributed by: 

THE GEO. H. HEWITT CO. LTD. 
944 Richards St., Vancouver 2, B.C. Tel. 682-5861 

Educator Approved 
Diazo Transparency 
Master Books 

Here's how 
a Master Book 
program can 

he put 
into effect... 

1 Select maatera from 
mi l tor book Each color or 
overlay In llnlahed Irani* 
parency It prinlud on a 
••cerate maater — care
fully numbered and keyed. 

t Espoae in dlaio printer 
lo appropriate* iheet ol 
M B n c u n Y ' M i j l a i o color 
film. Film c o m n In 10 
eolora — providing a com-
ptete apactrum ol hue* 

3 Develop In ammonia 
vapor to bring out color 
Image 

4 Combine Ihe Individual 
colore and mount together 
In • Q E M I N I I M mount 

S Preaenl Ihe material to 
ina c l a n tin a eiendard 
10 • 10 Inch overhead pro-
lector for minimum learn
ing impact. Intercut In the 
•ubject matter remaint at 
a high level. Dllllcull con
cept! are readily made ap
parent because ot the 
excellence ol vliuailiatlon. 

VANCAL REPRODUCTIONS LTD. 
1170 Robson Street . 
Vancouver 5, B.C. 683-6684 
610 CouirinCV'Street 

Victoria, B.C. 386-1633 

PROGRAMS IN CONTINUING EDUCATION 
FOR TEACHERS 
UNIVERSITY OF BRITISH COLUMBIA 

Summer 1972 
TECHNIQUES & SKILLS IN THE EDUCATIONAL USE 
OF 1/2" & 1" VIDEO TAPING EQUIPMENT - Tom 
Whitehead & Bruce White. May 27, Instructional 
Media Centre & Ed. Bldg. $40. E E 85 
CHINA SYMPOSIUM - Dr. Ralph Huenemann, U B C 
Economics Dept., faculty members & guest resource 
persons. June 26-30, Gage Residence. $TBA. E E 94 
PROJECTED IMAGES IN ART - Ian Thomas. July 
3-14, U B C Child Art Centre. $65. EE83 
WOODCUT PRINTMAKING - Alistair Bel l . Ju ly 10-21, 
Graphics Hut, Ed. Bldg. $60. E E 92 
SUPER 8 CINEMATOGRAPHY - Donald Zimmerman, 
Dept. of Communications, Washington State University. 
July 17-21, Ed. Bldg. $65. E E 93 
ENVIRONMENTAL AWARENESS THROUGH PHOTO
GRAPHY — John Blasdel . For teachers & photo
graphers. Aug. 21-25, location TBA. $65. E E 98 

TV STUDIO PRODUCTION - Tom Whitehead & staff. 
July 5-14, Instructional Resources Centre, Faculty of 
Medic ine. $175. E E 96 

PRECISION TEACHING: A new system to increase 
effectiveness of teaching & learning — Dr. Margaret 
Csapo. Aug. 7-18, Ed . Bldg. $35. E E 100 
EDUCATION 380: OUTDOOR ENVIRONMENTAL 
EDUCATION. A new 3 unit credit course for teachers 
in elementary schools. July 3-28 (3 wks at U B C , 1 wk, 
July 17-21, in res. at U B C Forestry Camp, Haney). $100 
plus $30 living exp. (transportation extra). Registration 
deadline: May 26,1972 

READING & STUDY SKILLS CENTRE - Reading 
improvement program. July 10(5 wks), East Mall Annex. 
Adults, $60; Students, $30. R C 101 
EDUCATION OF YOUNG CHILDREN - A program of 
advanced study in child development. 
For further information: Education Programs, Centre for 
Continuing Education, University of British Columbia, 
Vancouver 8, B.C. 228-2181, local 220. 
Please make cheques payable to the University of 
Brit ish Columbia & mail with application to: 
Registrations, Centre for Continuing Education, 
University of British Columbia, Vancouver 8, B.C. 

T R A V E L 1973 - A Survey 

'Indicate the course that interests you by completing & 
mailing the form below. 

UNITED KINGDOM — New programs & approaches in 
the care, education & training of tho mentally retarded — 
Dr. David Kendall, Prof. R. Poutt. July-Aug. 

SOUTH PACIFIC — Studies in environment, history, 
geography for elementary & secondary teachers — 
N. V. Scarfe, Gladys Scarfe. July-Aug. 

ENGLAND & FRANCE - Art, Artists 8 Art Education. 
Visits to galleries, studios, art institutions; meetings with 
artists — Prof. Sam Black. July-Aug. 
"Courses may be taken on credit or non-credit basis. 

Application for Registration & Travel Study Survey. 
Name 

Address 

Phone 

Course No.. 

Travel 1973 :". 
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FROM DRABEK'S DESK JAN D R A B E K 

GOING COMPREHENSIVE 

HOne European issue that seems to 
pervade almost every school I have 
visited so far is the problem of educa
tional elit ism. It's so much more not
iceable for a Canadian because — at 
least in the form one encounters it here 
— it doesn't exist in our schools. 

Whether it's the German Gesamt-
schule or the English Comprehensive 
School , the concept is fairly new to 
most Europeans. That's why at times 
one has the feeling that the physical 
plants are there, but the new curricu
lum and necessary attitudes are not. 

Unti l just a few yt\>s ago most coun
tries in Western Europe divided their 
youngsters into three groups after they 
had been in school about five years. 
Like sheep or cattle they were merrily 
herded through several gates that 
could loosely be defined as either aca
demic, technical or vocational. 

O n c e classified, the children went 
to different buildings, where they were 
taught oy teachers with varying qualif i
cations who were also paid according 
to varying scales. 

Although the kids were usually her
ded through the gates on the basis of 
an examination, it only fol lowed that 
those from middle class families where 
the value of education was stressed 
around the dinner table generally did 
better than those whose fathers as a 
rule didn't make it out of the coal 
mines at dinnertime. 

And so there existed this delightfully 
orderly perpetuation of a social sys
tem: chi ldren of coalminers went to 
vocational schools until it was time 

to start in the coal mines; chi ldren of 
lawyers and doctors Went up the aca
demic ladder, studying quaint things 
like Latin and ancient Greek until 
their mid-twenties, when they too be
came lawyers and doctors. 

(Mil l ionaires' kids, by the way, were 
the only ones with an option. They 
could either go up the ladder and be
come lawyers and doctors or leave 
school when they were 14 along with 
the coalminers' chi ldren. But wh ich
ever way they did it, they still wound 
up inher i t ing papa 's m o o l a h and 
hence became m i l l i o n a i r e s , a lmost 
despite their own best efforts.) 

But then came the '60 s and '70s 
and society's pace of change begun 
to accelerate to breakneck speeds, 
leaving the educational system far be
hind. Coalminers worked shorter 
hours and started coming home for 
dinner. Almost all of them learned to 
read and to question the world around 
them. Also at dinnertime. 

More and more middle class young
sters got tired of studying Latin and 
Greek for years because there really 
isn't that much call for those languages 
nowadays. 

The hardest hit were the mi l l ion
aires' kids because, when you com
pare today's conditions with condi
tions existing some 40 years ago, gov
ernments have become distinctly anti-
mil l ionair ish. I mean with inheritance 
tnxes and things, mil l ionair ing as a 
career is facing a somewhat uncertain 
future, 

So that's where we started with this 

co lumn. The Gesamtschule and the 
comprehensive school are trying to 
cope with the altered social cond i 
tions. Again, there are local variations 
on the theme, but the overall goal is 
the same. 

Everyone goes' to the same school 
until his mid-teens. It's al! meant to 
be very democratic, with ptimum ef
fort being made to g i \ . - each kid a 
chance to make the correct choice. 

But of course there are problems. 
One of the most persistently encoun
tered of these concerns the attitude of 
the teachers. Although schools are be
ing built and old ones adapted to the 
new system, it's not that easy to change 
the human element. 

And here the teacher of classical 
languages serves as a good example. 
In the new setup he or she wil l have 
to teach something else as wel l . There 
just wih not be as much cal l for Latin 
in a large comprehensive school as 
there has been in an elitist grammar 
school or gymnasium. 

That, of course, is true in varying 
degrees for all academic teachers— 
the new curr iculum wi l l cause the his
tory man to venture into social studies 
and the biology specialist into general 
science. 

There wi l l also inevitably fol low 
equalization of wages and, although 
it wi l l not be downward to the level 
of the vocational teacher, the resul
tant loss of prestige wi l l not make 
for particularly placid conditions in 
the staff rooms. 

At an academic grammar school in 
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a well-to-do London suburb I spoke 
with just such a snobbish female his
tory teacher. Her enthusiasm toward 
me cooled considerably when I told 
her that in addition to history I have 
also taught art, drama, geography and 
literature during my short career. 

She wasn't placated even when I 
told her I hadn't taught those subjects 
particularly wel l . The very fact that I 
a l lowed myself to be used in such a 
terrible way seemed to indicate to her 
just what kind of person I was. 

In comparison with European 
school systems that have merely abol
ished the three-gate system, we in 
Canada have gone much farther. May
be too far. Because under most Euro

pean systems no one would dare to 
suggest that the requirements of the 
eleventh grade English or social stud
ies course should be the same for those 
going on to university as for those 
who wi l l be selling groceries in one 
year's time. 

Europeans would consider the sug
gestion preposterous. Even more, they 
would consider it unfair to the univer
sity kids because of the scaling down 
of requirements to fit the capabilities 
of the non-academes. 

O n the other hand, there's also Eng
land, where democracy stops just short 
of women's lib. With the big push to 
'go c o m p r e h e n s i v e , ' one finds in 
amazement that this doesn't include 

c o - e d u c a t i o n a l s c h o o l s . Wha t ' s 
more, there are few even among the 
most forward-looking English teach
ers who find anything strange about 
it. 

So 'going comprehensive' or 
'Gesani. ' . :hule gehen' or whatever 
you want to call the democratization 
of education, is the big cry here in 
Europe. And there is no doubt in my 
mind that, whi le many flaws wi l l prob
ably be discovered in the scheme, the 
basic concept is sound. 

For us in North America it means 
that the Europeans have caught up to 
us in this very important atea. 

... And that should only serve to 
spur us on. It's time we moved ahead 
again. § 

Accommodation Available 
FOR RENT — comfortable 4-bedrm home, July & August 
or summer school term; [5 minute drive UBC, nr 4lst & 
l.ranville. 5300 per mo. Hall. 5962 Wiltshire St., Van 13. 

FOR RENT — Spacious, fully carpeted 4-bdrm house, 
f>restigious Kerrisdate. Near community center, 
ibrary, heated pool. UBC bus. App. $600 for summer. 

Nalh. 2367 W. 45th Van. 13; 263-7342 eves. 

OKANAGAN RESIDENCE — 3-bdrm home, fireplace, sun-
deck; 10 mins from downtown Kelowna, 3 mins to West-
batik beaches. For rent July I to Aug 28 . 5180/month. 
Mr. Gerry Cote. Box 326, Westbank. B.C. 

BACHELOR PAD — July 2-Aug 28. Your own furnished 
room in a 4-bdrm 3-balhrm house. Share with 3 other 
fellows. Located in Oakridge area. Only $225 total for the 
2 month. Write R. Gillies. 6212 Ash Street, Van 13. B.C. 

JULV 3 - SEPTEMBER 1 _ comfortable 5-bdrm home on 
3 acres, children very welcome. 5 minutes shopping, 15 
minutes beach. 40 minutes UBC or SFU. Rent $10/week. 
Mrs. S. Oair. 12543-JBth Ave.. Surrey, B.C. 

SUBLET — Jul-Aug. 1-bdr dplx. 10 min lo UBC. $150 
per mo plus mil. 2456 W, Broadway. Van 9 or 731-8375. 

FOR RENT — July-August, fully furnished house, color 
TV; UBC 10 mins, beach 5 mins. Rent to married couple; 
child and dog acceptable. $2O0/mo. Miss M. Gcmmelt, 2630 
W. (.th Ave., Vancouver 8; 738-0377. 

SUBLET — l-bcdroom high rise, pool and snuna; near 
Stanley Park; July 1-August 24; $265. Sue Burnham. 
#704-2045 Nelson St., Vancouver 5; 681-4476. 

FOR RENT — 1-bedroom apartment, futl facilities, avail-
able July 1-August 31: $101) u month. Please reply to D. J. 
Ryan, #8-1575 W. 15th Avenue. Vancouver 9. 

FOR RENT — July & August, furnished modern l-bedroom 
apt. $110 per month. Write D. Humlel. #204-312 East 1st 
Street. North Vancouver. 

C.OING TO EUROPE, renting small 2-bedroom house in 
New Westminster, July 2-Aug. 21. Phone 526-1157 taller 
5). 

FOR RENT — July-Aug 1972, l-bdrm fully furn. spacious 
apt In high rise; 2 blks Kils beach, 15 mins UBC; $150 
per monlh. Write #705-2277 West 2nd Ave.. Vancouver 9: 
7.1S-7864. 

FOR RENT — l-bdrtr. apartment, furn; West End; $225 for 
period July 3*Augusl 18; Dreplacc, large balcony. In at
tractive 90-yr-old house; suit I or 2 quiet people. Write 
6.T. Glrdler, #4-1290 Burnaby St.. Vancouver 5; 681-3866. 

FOR RENT — modern 4-bedrm home with Turn and ap
pliances; bcuutiful view Howe Sound: I blU beach; July-
AuguHt: Bob Lcmmcrs, 35 Southvicw Place. Lions Bay. 
Wcsl Van; 921-9681. 

FOR RENT — July & August, 3 bedrms & den furnished 
home; close to UBC; $60/wcek. References & deposit re
quired. M. Leslk. 1756 W. 6:>l Ave.. Van 14; 261-4042. 

FOR RENT — July & Aug'jsl; West End, 5 blks English 
Hay, 2 Stanley Pk; l-bedrm furn. apt. $160 mo. lncludt.1 
utilities, phone, TV, stereo. Sue I'clcrs, #202-1844 Barclay 
St., Van 5; 688-4877. 

FOR RENT—July I-Augusl 24: view home, 4 bed
rooms and den: 2 blocks to beach, close to UBC. 
Write J. J. Denholm. 4646 Langara Ave., Van. 8, B.C. 

O K A N A G A N A C C O M M O D A T I O N -3-bed f i 
nished home available July 23 to August 20. Minutes 
to beaches, parks, shopping and iiolf. 575 per week, 
including all utilities, for further info, contact P. A. 
Leach, 964 Tronson Dr.. Kelowna: 762-0559. 

FOR RENT—l-bedroom suite on Osoyoos Lake. 
Close to town with safe beach. Furnished for family 
of 5 (max.). 5100/wcek or S350/mo. Available June-
September. Write Mrs. W. MacLeod. 1666 Gillard 
Dr., Kelowna. "I.e. 

FOR RENT — July 1 lo August 24; 3-bdrm home, fur
nished. 25 mins UBC or SFU: South Vancouver, noxt 
to public golf course and community cantor with 
swimming pool. Write E. It. Hintz. 2005 Rosontont Dr.. Van. 16; 433-1501. 
FOR RENT ON UBC CAMPUS — Summer School. Ige 2 
b.r. apt; roof balcony. 5 mills wnlk library. Couple or 2 
adults only. Rent $450 inclusive. #301-2225 Acadia Kd.. 
Vio 8: 228-t\>86. 

FOR KENT — fully furnished 4-bedrm home. West Van-
ccdver near beaches & park. Available July & August 
$350 ptr month. R.D. Sulclirfc. 4970 Marine Dr.. Wcsl 
Vancouver; 922-1002. 

FOR RENT — July l-Aug 31; l-bcdrm apart, fully fur
nished; #204-110 E. Keith Rd.. North Vancouver nr Capi-
tano College. Indoor pool, sauna & recreation rm. $152 
per month plus utilities. Adults only. Contact Mrs. S.E. 
Glowacki. 987-2405. 

FOR RENT — Summer session sludcnl or vacationer: end 
May-Sept 7; room, private entrance, bath & kitchen fa-
cilitics. Close lo all facilities. Write K.S. Jensen, 1433 
Dublin St.. N.Wcstr or phone 522-7252. 

FOR RENT — July & August; fully fornished hacliclot 
suite for I person In very quiet apt.: near shops, park & 
swimming pool. SFU 10 min.. UBC 30 min. $ll7/month. 
#208-58t8 Olive Ave.. Burnaby; 434-4143. 

SUMMER SCHOOL OR HOLIDAY — monlh or July; 3 
bedrms, fully furnished house complete with art collection 
and dog. No small kids. Kent open lo discussion. Petet 
Ochs. 7866-118A Street, Dellu; 596-8988. 

SUMMER SCHOOL — fully furnished 2-bedrt.l house in 
Wcsl Vun. Close to recreational facilities. Suitable for small 
family. $50/wk. Write D.J. Neville. 6463 Chatham St., 
Wcsl Van.; 921-7640. 

TO RENT — July and August; Fully furnished suite. $120. 
Kitsiluno area; close to UBC. Mrs. B. Frocbel, 7.18-7657. 

OKANAGAN ACCOMMODATION — fully furnished 2-bcd-
rm duplex in Rutland available July I-Aug 31; utilities 
included. 10 mins Okanugun Lake; close lo shopping center. 
For further info contact W.K. Corkin. I400A. Hollywood 
Rd., R.R.#5. Kelowna; 76>8I9S. 

FOR RENT — July A August: 2-bcdrin furnished home 
nr beach & shopping area (5 mins). UBC (I hr), SFU (45 
mins) & Western Washington Slate Univ. (20 mins). $130/ 
monlh (not Including electricity & heal). Phone 531-3687 or 
write D. Oram. 1449.161st St., Surrey. 

SUBLET — July & Aug.; l-bedrm (2 beds) apt; nr English 
Bay. shops, transp; parking avail. $175/mo; telephone, utils 
extra; no children or pets. Mrs. E.S. Sims. #1101-999 Gil
ford St.. Van. 5. 

SUBLET — large l-bedrm duplex apt. July-Aug. 16th & 
Granville: 10 mins UBC. Parking. $275 total. Write G. 
Mint. 1735 W. 16th Ave., Vancouver 9; 733-1567. 

SCHOOL YEAR 1972-73 
PEACE RIVER NORTH — God's own country! Signed 
your contract- now you need a happy home? 3 bedrooms, 
natural gas (warm at -63°). partly furnished if you wish. 
In Taylor—9 mi south of Fort St. John. Available Aug 15 
or earlier. Kent $130 unf (with stove & fridge). $145 partly 
furnished. E. Nutley, Box 1451. Mission. B.C. Tel 826-
82;."". 

Accommodation Wanted 
WANTED TO EXCHANGE — July & August. 3-bdrm 
homu, fully furnished, near Dour Luko. SFU for simi
tar Okanagan-Osoyoos uroa. I. Holmes. 4450 Royal 
Oak Avii., Uby 2; 21)0.5207. 
WANTED TO RENT OR EXCHANGE — furnished modest 
house, apt or cottage Victoria/Saanich Peninsula for July. 
Have children 3&4VS. or txchange for country house on 
view location near Hatzic Lake (3 mi. east Mission City). 
Details P. Johnson, General Delivery, Hatzic, B.C.' 
826-3273. 

Holiday Accommodation 
COMOX WATERFRONT - 3-bedroom. modern, fur
nished home available for July and August. Located 
on safe, clean, sandy beach. Swimming, boating, elum 
digging, relaxing at I he from door. S. R. Halls. R. R. 
tfi, Comox. 

SALTSPRING ISLAND WATERFRONT HOLIDAY — mod. 
ern I or 2 bedrm suite at beach; moorage available. Weekly 
rale. A . C , Box 434, Ganges. B.C. 

WATERFRONT HOUSF. AVAII.ABi.K-5-htlrnv 
with rowboal; $75 per week for summer months. 
Sandy Hook, 5 mi from Sectielt. 443 Glencoe Dr.. 
PortMoody;936-948l. 

WHISTLER MOUNTAIN — private chalet for rent..Sleeps 
8. complete cooking facilities, fireplace. Near gondu.il, be
tween 2 lakes. Swimming, fishing, hiking, boating, skiing. 
For info write The LuPicrres, 490 Sundance Crcsc, N. Van; 
987-8415. 

FOR RENT — for July; small country house on view 
location. 5-min trail down the bank for swimming from 
the private side of Hatzic Lake. $150 including services 
except lung distance telephoning. Will reduce rent for some 
garden maintenance. Details P. Johnson, General Delivery, 
Hatzic, B.C.; 826-3273. 

LAKESIDE — large 2-bcdrm fully furnished collage for 
rent July 2 to Aug. 30. Sleeps 6 easily. All modern con
veniences, including elec. stove, fridge, auto, washer. Safe, 
sandy, private beach with float. $100 per week. Wrile K.D. 
Callcncrg. Lake Cowichan. B.C. 
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HEIsewhere in this issue are the results 
of a readership survey conducted re
cently to ascertain what BCTF mem
bers think of this magazine 

A readership survey can be a har
rowing experience for an editor, for 
it can be a rather traumatic test of his 
work. But surveys are vitally necessary 
to any editor, for without some 
measurable feedback, he works in <-: 
vacuum. 

The results of our survey are a mix
ture of satisfaction and disappointment 
to me. Satisfaction in some areas, 
because you obviously agree with 
some of the things we have been 
doing. Disappointment in other areas, 
for we obviously haven't been doing 
the job we thought we were doing. 

I'm delighted with the survey sam
ple, for I think it probably reflects quite 
accurately the various groupings in our 
profession. I think we can regard the 
survey results, therefore, as an ac
curate reflection of the profession as 
a whole. 

Elementary teachers constituted 
43.66% of the sample; secondary 
teachers 35.37%. Those under 30 
were 34.18% of the total group. (The 
other age groups: 30-39—27.92%; 
40-49—20.98%; 50 and over — 
16.92%.) 

The experience breakdown, simil
arly, was probably an accurate reflec
tion of the profession: 1-5 years — 
30.46%; 6-10 years — 25.39%; 11 -19 
years — 24.87%; 20-29 years — 
13.70%; 30 years or more — 5.58%. 

About half the respondents 
(51.77%) were members of provincial 
specialist associations; about half 
(48.23%) were not. 

The news that 70.58% always or 
usually read the magazine was, of 
course, gratifying. But there are some . 

THE EDITOR COMMENTS 

surprises in the things they read and 
do not read. 

The most widely read features, nat
urally, are the articles. A whopping 
95.60% reported that they read them 
frequently or sometimes. These were 
followed by the letters to the editor 
(78.17%), 'A Matter of Opinion' 
(73.60%), 'The Editor Comments' 
(73.09%), 'Materials in the Resources 
Center' (67.51%), 'New Books' 
(64.97%) and 'From Drabek's Desk' 
(52.62%). 

Only 11.5% ever do the crossword 
puzzles. I should have thought there 
were more crossword addicts than 
that among teachers. 

By a small majority (45.17% to 
39.25%) readers disagree with our pol
icy of leaving 'how to do it' articles 
to the journals of the provincial spe
cialist associations. 

But they agree (68.18% to 24.19%) 
with our policy of trying to confine 
the magazine to educational matters, 
leaving BCTF matters to ihe BCTF 
Newsletter. 

The magazine appears to be of some 
assistance to teachers in their work, 
but is not a source of great help. This 
is understandable, in that we have not 
been running many 'how to do it' artic
les. More than a quarter of therespon-
dents (26.39%) say the magazine has 
not been helpful at all. 

I'm pleased that 71.23% agree that 
the magazine presents a reasonable 
variety of points of view, and that 
64.8% believe there is a reasonably 
balanced selection of articles. 

Although 66.51% think the maga
zine is reasonably controversial, 
27.41% think it is not controversial 
enough. 

A strong 76.31% like the front 
covers. Sixty percent think we should 
continue to use about the same num-

K. M. AITCHISON 

ber of pictures as at present (32.14% 
want more), but only 31.65% want 
more cartoons. That surprises me, be
cause we use only one or two cartoons 
an issue. (A sizable 28.93% have no 
opinion on that one; 31.65% want 
more cartoons.) 

Not at all surprisingly, 92.72% agree 
that the magazine should include ad
vertisements to help offset production 
costs. And advertisers get good news; 
76.47% say they have responded in 
some way to advertising in the maga
zine. 

The most disappointing feature to 
me is the overall rating of the maga
zine. Only 47.72% rate it 'good'; 
42.64% rate it 'fair'; 6.76% rate it 
'poor'; 2.03% do not rate it at all. 

Elementary teachers rate it more 
highly than secondary teachers; ad
ministrators more highly than either 
of the other groups. 

Harshest critics are the under-30 
respondents, especially those with 1 -5 
years of experience. 

The Editorial Board and staff will be 
analyzing the results carefully to learn 
all the lessons contained therein. But 
two are apparent immediately. First, 
we shall have to pull up our socks 
in general, substantially improve 
some departments and discontinue 
others. Second, we are just not com
municating with the young mem
bers of our profession. 

That latter finding is probably the 
most significant one of the survey. 
Obviously, we shall have to find out 
why not, and make the necessary 
changes. 

I appreciate very much the interest, 
time and effort of the 591 members 
who responded. I am particularly 
grateful to those who added comments 
to the final pap/- of the questionnaire. 
Please be assured that they will be 

WE HAVE A LONG WAY TO GO 
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MATERIALS RECEIVED IN BCTF RESOURCES CENTER 
(All materials uvalltblo on loan—by mall or In person. 

Rosourr.cs Conte? hours: Mon.-Frl, 0-5; Sat. 0-1.) 

E D U C A T I O N A L OBJECTIVES FILMSTRIP/TAPE KITS — 
Produced by W. James Popham. 

INDIV IDUALIZ ING I N S T R U C T I O N : Systems of individualizing 
instruction are examined along with specific instructional 
procedures suitable for large and small group instruction and 
independent study. 

ALTERNATIVE A V E N U E S T O E D U C A T I O N A L A C C O U N T A B I L I T Y : 
Discusses personal, professional and public accountability. 

C U R R E N T C O N C E P T I O N S O F E D U C A T I O N A L E V A L U A T I O N : 
Contrasts measurement and evaluation, formative and 
summative evaluation, process criteria and product criteria and 
evaluation as an assessment of merit versus evaluation as an aid 
to decision-making. 

O P E N I N G C L A S S R O O M S T R U C T U R E : Describes three 
characteristics of open classroom and two instructional 
planning recommendations. 

H U M A N I Z I N G E D U C A T I O N A L OBJECTIVES: Measurable objectives 
are formulated for social and personal development goals. 

Note: These kits may be booked one at a time from the Resources Center. 

B O O K S 
AIDS T O S E L E C T I O N O F MATERIALS F O R C A N A D I A N S C H O O L 

LIBRARIES, by Margaret B. Scott. Ottawa, Canadian Library 
Association, 1971. 

A L O N G S I D E T H E C H I L D : EXPERIENCES IN T H E ENGLISH 
PRIMARY S C H O O L , by Leonard Marsh - New York, Praeger, 1970. 

H I G H S C H O O L : T H E PROCESS A N D T H E P L A C E , by Robert Propst. 
New York, Educational Facilities Laboratories, 1972. 

studied carefully. 
Our objective is to produce a publi

cation that will have — and deserve 
— the pride of the vast majority of 
the teaching profession in B.C. The 
readership survey indicates that we 
have a long way to go to achieve that 
objective. 

Index 1971 - 7 2 

AUDIO-VISUAL MEDIA 
The Truth and Room 222 (letter re 

May-June "Monitoring the 
Media') 9 

A Criticism Is Criticized (letter) 93 
All You Wanted to Know about 
Cassette Recorders* 

•but forgot to ask — Edmund 
. K. Wong 111 

* Hey, Who Stole Miss December? — 
Edmund K. Wong 192 

Another Color Lift Process (letter) 293 

BCTF and CTF AFFAIRS 
Our Home Wasn't There (letter re 

May-lune cover picture) 9 
BCTF Is Commended (letter) 11 
We gained More Than We Gave — 

R. M. Buzzn 1? ' i 
Reorganization— 

Needed: An Entirely New Executive 
Structure — Ken Douglas 218 
Needed: A Revised Representative 
Assembly — Alex Philip 220 

Reorganize to Humanize (guest 
editorial) 248 

There Is Only One Way (editorial) .. 284 
Politics Unprofessional (letter) 290 
Ethiopia—An Unforgettable Experience— 

Lorrle Williams ; .302 

BCTF RESOURCES CENTER 
(Materials received) 

43, 87, 121, 159, 203, 247, 283, 327 

BOOK REVIEWS 
36, 79, 115, 153, 199, 241, 2.77,321 

CLASSICS 
Latin Is Coming Back (letter) 209 

COMMERCE 
What About Shorthand? — 

Tom A! bury 104 
Is There a Belter Shorthand? 

(letter) 169 
One Approach to Personalized 

Instruction — Cyan Nath 174 
Mr. Alsbury Replies to Critic (letter).. 291 

COVER PICTURE COMMENTS 
3, 47, 91, 127, 163, 207, 251 , 287 

CROSSWORD PUZZLES 
40, 85, 118, 154, 197, 244, 281, 322 

CURRICULUM 
Belter a Good Miner than a 

Bad Teacher — R.O. Lee 22 
Animal Fair — Patricia Clarke 

(satire) 56 
Education Does Not Equal Courses — 

lohti Dressier (opinion) 77 
The Next,Changes for B.C. Schools — 

Ross if. Regan 214 

EDUCATION and TEACHING 
New Myths for Old — 

Norman M. Coble 12 
The ABC of Education's Goals — 

Christopher Hcxlgkinson 52 

The Neophiliacs — ). M. Paton 62 
A Plea for Common Sense! — 

Eric Kelly 70 
It Also Displeased (letter) 129 

•Mr. Kelly Was Too Violent (letter) .. 129 
Kids - What Schools Are All About 

(picture story) 142 
The Public's Role in Education — 

liimes Woodrow (opinion) 150 
Regaining Public Confidence 

(editorial) 160 
Change—Some Common Sense 

About It — Christopher 
Hodgkinson 171 

Accountability — Greta Nelson 182 
Students' Rights —• Neil D. Home j. 186 
Education Need Not Lag Behind 

(letter) 292 
Pi.iget—Leading or Misleading?— 

$bn V. Trivetl 308 
It's time We Listened to Ihe Critics 

(opinion) 319 

ELEMENTARY EDUCATION 
Behavior Modification Method in Ihe 

Elementary Classroom — 
lames Ward 106 

ENGLISH and LANGUAGE ARTS 
Our Language Arts Texts Teach 

Sex Discrimination — 
Patricia Preston 137 

How a High School Cured its 
English Hang-up — 
Clifford Denton 189 

What is Sesame Street Doing to 
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Our Language? — 
M. Sheila O'Connell 2b1 

EVALUATION and GRADING 
Anecdotal Reporting Isn't the 

Ai.swer for Everyone — 
E. L. Bullen 73 

Graded Competition Should Be 
Available on Voluntary Basis 
(letter) 128 

Standards Are Important (letter) 255 
The Ethical Implications of Evaluating 

Students—Leone M. Prock 295 

FINANCING EDUCATION 
Are Trustees on Their Way Out? 

(editorial) 88 
A Strangj Form of Democracy — 
). A. Spragge (opinion) 239 

FOREIGN EDUCATIONAL SYSTEMS 
On Teaching Conditions in New 

South Wales (letter) 6 
Okanagan Trustee's View of One 

German School System (letter) 290 

FROM DRABEK'S DESK 
Clearing the Desk 42 
A Guest Columnist 86 
Sacrifice on a Wet Afternoon 120 
The Two-Week Wonder 157 
The Curriculum in 'Walkabout' 202 
Support for Jan Drabek (letter) 209 
Six Months in Europe 246 
Unification Problems 282 
Going Comprehensive 324 

IN MEMORIAM 
8, 50, 115, 129, 203, 235, 283, 318 

MISCELLANEOUS 
Onward and Upward — 

Alan Dawe (humor) 25 
Decision-Making in School — 

N. V. Scarfe (opinion) 34 
National Service Would Benefit 

All Young Canadians (letter) 50 
Kids Are Bringing Themselves Up— 

Barbara Wyden (opinion) .. 113 
The Canadian College of Teachers -

Slill n Good Idea —R. ). Carter ... 180 
Neill and Summerhill Now— 

John McMurtry (opinion) 195 

Mobility and Problems Spell Trouble! — 
Bernice Mt'Doiiough 223 

Children Who Refuse lo Go to School-
lames Ward 229 

Women and Equal Righls (Idler) 253 
Discipline and Dissent — 

Christopher Hodgkinson 256 
On the Other Hand—Ian Booth 314 

PERFORMANCE CONTRACTING 
Teachers Should Welcome It — 

lames Balderson 95 
Measurement—Supposed!) lis 

Strength — Is Actually Its Greatest 
Weakness —E. Gary Jor. ?lyn 98 

Will This Boy's Curriculum Manager 
Deserve an Apple Tlvs Year? — 
Bel Kaufman 100 

Antidotes for Poison-to-Cducation 
Thinking (letter) 166 

Does PC Help Pupils Learn? 
(letter) 166 

PRIMARY EDUCATION 
Integrated Learning in the Primary 

Years—Dennis Milburn 268 

READING 
Reading Periodicals Wanted 

(letter) 9 

RETIRED TEACHERS 
These Teachers Have Retired 76 

SCHOOL ORGANIZATION and 
UTILIZATION 
A Rebuttal Is Rebutted (letter re 

May-lune article) 11 
Student Tutoring Benefits 

Everybody—Arthur Elliott 1 7 
School Staffs—Key Unils in 

Education (editorial) 44 
Mr. Sara Has the Last Word 
(letter) 92 

The School as a Chicken Farm— 
Anton Vogt 131 

Vogt Article Pleases (letter) 209 
Carihi Believes in People— 

Larry Kronslrom 264 
Differentiated Staffing on a Professional 

Basis—T.E. Giles 298 
The 'Monster' Myth— 

Graham Campbell 312 

SCIENCE 
Research Is Authentic (letter re 

May-lune review) 9 
Science for llie Mentally Handicapped — 

Why Nol?—Donald R. Daugs 184 
Science Is a Bad Trip— 

Terrence C. Cherry (opinion) 274 
ThouBhls from the Past (letters) 292 
The Baby Airport Owl, or This Was 

Biology?—Gordon R. Gore 304 

SOCIAL STUDIES 
Possibilities and Pitfalls of the 

New Secondary Social Studies 
Program—Cary F. Goulson 27 

New Socials Course Has Flaws 
(letter) 166 

Social Studies Course . . . (letter) .... 166 
. . . Has Many Flaws (letter) 168 
Author Has Last Word (letter) 169 
And Just What Is the Canada 

Studies Foundation?—George 
S. Tomkins 211 

STUDENT ACTIVITIES 
The Generation Gap— 

Eric H. Wilson 59 
Action Galore—Gordon R. Gore 

(picture story) 66 
Socials Class Wants Help 

(letter) 93 
The School Paper: Bane or 

Blessing?—Nick Russell 227 

TEACHER EDUCATION and 
PROFESSIONAL DEVELOPMENT 
TQS Unfair? Not in My Book 

(editorial) 124 
Multiplying Good Teaching 

Practices (editorial) 204 
Training Program Must Imparl 

Specific Teaching Skills 
(letter) 252 

Faculties Need Change (letter) 252 
We Learn by Example (letter) 253 

THE B.C. TEACHER 
November Issue Pleased (letter) 128 
The January Issue Disturbed 

This Teacher (letter) 208 
What You Think of Us! 316 
We Have a Loni vVay lo Go 

(editorial) 326 

Candy Co. Ltd. 
1685 W. 5th Avenue, 
Vancouver 9, B.C. 

604-736-0341 

Do you have 
A fund raising project? 

Oid you know 
That Hansel & Gretel Candy 
Co. has 4 delicious fund-
raising candies to help you 
make money? 

Did you know 
Our fund-raising candies will 
be shipped to you freight 
prepaid; no money required 
with order? 

Did you know 
We will allow full credit on 
unsold candy, making it a 
no-risk project? 

Did you know 
That we make peppermint patties, Park-
Lane creamy buttermints, Del's party 
mints, Hansel & Gretel peanut brittle — 
and peanut brittle outsells all other fund-
raising candie/combined? 
Did you know 
That orders placed before the end Gf this 
school year, for September delivery, 
carry Special Discounts? Be the first 
in your area. 

Please mail coupon for detailed information. 

Name 

Address 

City. Tel 

Name of Group 
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INSURANCE COMPANY _ _ 
HEAD OFFICE: 1927 WEST BROADWAY, VANCOUVER, BRITISH COLUMBIA 

$50 OR MORE 
WITH WESTCO. 

YOU CAN SAVE $20, $30, $40, 
PER YEAER BY DOING BUSINESS 

M A I L I N G THIS C O U P O N 
C O U L D S A V E Y O U 
H U N D R E D S O F D O L L A R S 
O V E R T H E Y E A R S 

One phone call to Westco or the 
simple act of mailing this coupon 
could save you hundreds of dollars 
on car insurance over the years. 
You could save $20, $30, 540, 
$50 and, in some cases, more 
per year — for the same 
insurance coverage you have 
nowl Many B.C. drivers are 
enjoying these low rates. 
So can you! 

Car insurance does not need to 
be "sold" in British Columbia. 
It is compulsory. So Westco has 
no salesmen or agents. What you 
would have paid as commissions 
to a salesman or an agent — 
one of the most expensive costs 
of typical insurance companies — 
is now returned to you in the form 
of lower rates. Westco was 
established to reduce the cost of 
car insurance in British Columbia 
for good drivers who deserve 
lower rates. 

Westco's head office is in B.C. 
you deal directly with Westco. 

if you need car insurance — 
or before you renew your present 
coverage — contact WESTCO 
first and learn how much 
you can save. 
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DI RECT C L A I M S S E R V I C E 

If you are involved in an accident, 
you speak directly to WESTCO's 
head office without going through 
a "middle man". You get im
mediate attention from WESTCO's 
streamlined claim service system 
— as well as fewer delays and a 
lot less paper work (other factors 
that raise insurance rates). 

WESTCO provides quick, fair 
claims settlements handled without 
red tape. You'll appreciate the 
service as well as the savings. 

FILL IN AND RETURN THIS COUPON TODAY OR PHONE IN THE DETAILS TODAY 
FOR WRITTEN QUOTATION, NO OBLIGATION. NO SALESMAN WILL CALL. 

MAIL THIS COUPON FOR OUR LOW RATES ON YOUR AUTOMOBILE 

A R E Y O U A P R E F E R R E D RISK? 

WESTCO's preferred risks are 
better drivers. People who 
observe the traffic regulations. 
Who have rarely had an accident. 
Who are thoughtful and courteous 
on the highway. 

Can you qualify? 

Why not find out? 

Name . 
Residence <"•"• """> 
Address 

City . Ptov. . 

Phone: Home . . Olfice 

Occupation 

Age - Married • Divorced • Mate • 
Separated • Never Married • Female • 

Date first licensed to drive 
Have you or any member ol your household been Involved 
in any accident in the past live years? 
Yes p No O (If "yes" provide details on a separate sheet). 
In the lest five yeara has your 
license been suspended? 
Are you now insured? 

Date current policy expires 
This coupon is designed solely to enable non-policy 
holders lo obtain an appllcetion end rates tor their cars. 

Car No. 1 Car No. 2 
Year of automobile 
Make o( automobile 
No. ol eylfndere..... 
Horsepower- .... 
Modal (Impala, Dart, ate.}..... 
2/4 dr-iadan, i/w, h/t, conv 
Daya par weak driven lo 
work, train or bua depot, 
or fringe parking area 
One way driving distance 
la car uitd In business 
(except to and from work)? 

Daya 
Mllea. 

Yes • No • 

Days 
Miles 

Y*s • No O 

Give number and datea 
of traffic convictions 
In last 5 years. 

LIST INFORMATION ON ALL ADDITIONAL DRIVERS 

Age 
Male or 
Femala 

Relation 
To You 

Yeara 
Lieeruod 

Married 
or Single 

% of Use 
Age 

Male or 
Femala 

Relation 
To You 

Yeara 
Lieeruod 

Married 
or Single Car#1 Car #2 

% % 
% % 
% % 

TC5-72 
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Mrs. E. I s a b e l !.! U-n 3 r 3 , 39-63-"/C 
4133 .Vest 1 0 t h Avanus, 
V a n c o u v e r 8, E. C. C 

RETURN REQUESTED—THE B.C. TEACHER, 105 - 2235 BURRARD ST., VANCOUVER 180, B.C. 

Canada tJf— 
fo*t Canada 
PiM'ae* Port p*,« 

Third Trolsiome 
class classs 
PERMIT No. 2035 
VANCOUVER 

When computing your taxable income for 1971 

did you wonder how much your income 
tax could have been reduced by tax 

deductible contributions to the 
B.C.T.F. Retirement Savings Plan? 

Statistics for the Plan's fiscal year ended February 28, 1972 
Number of participants 1883 
Assets — Investment income section $2,088,309 

Equity section 1.164,881 
Total combined assets $3,253,190 

'•* IT'S YOUR PLAN * FOR YOUR BENEFIT* FOR YOUR FUTURE 

B.C.T.F. RETIREMENT SAVINGS PLAN 
*206-2235 BurrardSt., 
Vancouver, B.C. 
736-7741 

3491 Saanich Road, 
Victoria, B.C. 
385-3393 

#201 -1135 Sutherland Ave., 
Kelowna, B.C. 
763-9916 


