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Over and over again, 
we have proven our 
prices are the LOWEST 

TRIAD LEASING CO. LTD. 
Suite 240 -1070 W. Broadway, Vancouver 9, B.C. 

BILL STONIER, president 
732-7833 
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P&O's Summer Circle Pacific Cruise sails July 5-9. 
Al l your life, you've promised yourself a long Pacific cruise. 

Now P&O makes it possible. With fares that make our 
cruises the best value in the Pacific. 

And a special program for students and teachers that 
gi"es you an extra ticket free when you book for 15. 

Think of it: for as little as $1950 you can enjoy two 
months aboard the all-First Class Arcadia, registered in 
Britain, and offering all the friendly service and gracious hos
pitality of an English country inn. 

You can visit Alaska, Japan', Hong Kong, Sydney—and 
seven South Sea island destinations: Guam, Rabaul, Noumea, 
Fiji, Samoa, Tahiti and Nuku Hiva. 

We've prepared a colorful, 16-page booklet to tell you 
much more about this big white P&O liner, and the fascinating 
places she can take you to this summer. Ask your travel agent 
for a copy. Or send in the coupon for the brochure and more 
information about our special fare plan for educators and 
students. -----------
I P&O, The British Cruise Line 

409 Granville Street 
Vancouver 2, B . C . (604) 682-3811 

BC (4/73) 

SunUTKTtimc 
C m l Q r d e 
IfelNcCraisc 

Gentlemen: 
Please send me your Summer 

Circle Pacific Cruise booklet. And 
more information about special 
student/teacher group fares. 
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IORTGAGE FINANCING IS 
AVAILABLE THROUGH THE CO-OPERATIV 

ADVANTAGES OF A CO-OP MORTGAGE FINANCIAL COUNSEL 
1 Funds are available for existing housing, new 

housing to be built, as well as for teachers 
wishing to sub-contract or build their own 
homes and for refinancing existing mortgages. 

2 Monthly repayments may be based on a 30-year 
amortization. 

3 Without notice, bonus or penalty, Co-op 
mortgages may be paid out in a lump sum or 
by accelerated payments at any time. 

4 Co-op mortgages may be repaid by either ten 
or twelve monthly payments each year. 

5 Loans to 90% of lending value may eliminate 
the need for second mortgage financing. 

The financing of a home is often one of 
the major financial decisions a person 
must make. 

The arranging of th!s financing should 
be done with care to suit the needs of 
the borrower. 

The people in the Co-operative's 
Mortgage Loan Department are 
experienced in this type of lending 
and are pleased to assist with advice 
and financial counsel. 

( CO-OPERATIVE ^ 

BCTF. 
I ASSOCIATION J 

FOR COMPLETE INFORMATION CONTACT 

B.C.T.F. CO-OPERATIVE ASSOCIATION 
HEAD OFFICE, VANCOUVER, B.C. #206 - 2235 BURRARD ST., 736-7741 

BRANCH OFFICES AND ALBERTA DIVISION 
VICTORIA, B.C. #206 - 3400 DOUGLAS ST., 385-3393 
NANAIMO, B.C. #3 - 87 WALLACE ST., 753-3402 
KELOWNA, B.C. #201 -1135 SUTHERLAND AVE., 763-4916 
EDMONTON, ALTA., BAR NET? HOUSE, 11010-142 ST., 453-3902 
CALGARY, ALTA., 526 -12 AVE. S.W., 261-6624 
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Prom our readers 
On Lafferty's Formula 

Sir, 
I hope you will permit me to refer 

back to an article in the January issue. 
Like everybody else in the paper war, 
I am away behind on my reading. 

Arthur Lafferty is right on with his arti
cle 'A Formula for Tomorrow.' If there 
is one universal observation we can 
make about education, it is that there 
are no universals. 

Just as important as diversity is the 
question of entitlement. I can hardly 
contain my impatience for the day when 
the elites learn that they are not entitled 
to any more educational goodies than 
are the masses. 

Having extended my compliments, 
let me now administer a slap on the 
wrist. 

Mr. Lafferty's economy of language 
has led him to pass lightly over two criti
cal factors and neglect entirely one 
other. 

The first — in his terms — is that of 
accreditation. Would he permit me, for 
instance, to style my specialty as a non-
specialty? If not, would he suggest we 
continue the worn-out discipline cate
gories we now use? 

His second requirement is even more 
worrisome. Why a required course cur
riculum at all? Surely that would be no 
more than tinkering with the old order. 

The part he misses out on entirely 
in his efforts at parsimony is that of who 
will govern and how will we enter the 
sacred territory of regional political 
control. How could an existing board 
of trustees countenance erosion of 
their political and economic responsi
bilities? 

Perhaps the answer lies in two inr; 
nocuous words lurking in his brief arti
cle: 'Joiningfejrces.' 

Would we'lbe able to cope with the 

To be considered (or publication,-letters, 
should be approximately 250 words long 
and must be accompanied,by the\name 
and address of the correspondent.''Pseu
donyms will be used if requested. Letters 
may be edited (or clarity and length. 
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transformation through the mechanism 
of self-regulating 'communi t ies of 
scholars'? 

Would the quality of instruction — 
as the learner defines it in attendance 
— be a sufficient measure of success? 

No doubt Mr. Lafferty intends to work 
up his proposal for presentation to the 
new commission. I hope so at least. 

John Olsen, 
Co-ordinator, Communications 

Vancouver and Information, ERIBC 

We Travel Afar 
Sir, 

I am enclosing a letter received re
cently from a teacher who must have 
read your magazine, as i thought you 
might be interested to see how far cop
ies of it go. I have answered all the ques
tions already and have sent some other 
material to Mr. Stuck. 
Vernon (Mrs.) H. Lattey 

February 25,1973 
Dear Mrs. Lattey, 

I have just read your article 'Okana-
gan Trustee's View of One German 
School System' in The B.C. Teacher 
(May-June 1972). 

This report contains a few interesting 

We Shall Miss These Teachers 

In Service Last Taught In Died 

Mrs. Manim (Khatun) Alam North Vancouver September 1 
Bertram Nutley Brewer Saanich July5 
Miss Elizabeth Ann Markey Prince George March 20, I972 
Leslie Wiiliam Welburn Nanaimo June 8 

Retired Last Taught In D i e d - • 

Tom Aldworth Kamloops January 12 
Donald Stewart Allan , Coquitlam January 22 
Sidney John Bryant Vancouver December 19 
Mrs. Blanche E. (Ward) Clarke Vancouver January 26 
Mrs. Ada Jeakes Vancouver November 15 
Miss Dorothy May Jones West Vancouver September8 
Edwin Nield Longton Maple Ridge February 7 
Miss Alice Bertha Marcellus Vancouver February 3 
Mrs. Grace M. (McNeill) Perrin Vancouver January 22 
George William Stubbs Courtenay January 21 

The B.C: TEACHER 

passages which might seem worth dis
cussing. 

You mention special advantages of 
the Canadian system of Education, e.g. 
'streaming'. Would you please explain 
to me what you understand by 'stream
ing' and how it works in your education
al practice? Moreover you point to the 
fact that there are no 'special classes' 
hereover. Please, what do you under
stand by 'special classes' &nd how are 
they carried out in your schools? 

In the middle of your article there is 
the passage 'whereas others have cut all 
"frills'". What do you mean by'frills'? 

Well , these are a few questions con
cerning your report. I should be' very 
much interested in learning about fur
ther aspects concerning your educa
tional system as compared with the 
German one.. . 

I should be grateful to you if you 
would answer my letter in detail as I 
myself as well as my colleagues here-
over are interested in knowing what a 
Canadian thinks about the two systems 
after comparing the advantages and dis
advantages. A critical view (as published 
in The B.C. Teacher) is always the best 
way of evaluating things in the world. 
Flensburg, Walter Stuck, 
W.Germany Teacher 



The 
University of British Columbia 
S U M M E R S E S S I O N 

. 1973 
? July 3 to 

August 17 

DEGREE COURSES: 
B.A., B.Ed., B.P.E., B.Com., B.H.E., M.Ed. 

CREDIT OFFERINGS: Approximately 250 courses are plan
ned. The following sampling indicates the breadth of 
course offerings. 

Indians of the Northwest Coast 
Cross-Cultural Education (Native Indians) 
Teaching English as a Second Language 

Music Appreciation, Twentieth-Century 
Archaeology of British Columbia 

Advanced Programming and Data Processing 
Interdisciplinary Course in Moral Education 

Earth and Space Science 
Personal and Business Finance 

The Economics of Natural Resources 
Canadian Literature 

Renaissance and Mannerist Art 
Contemporary French: Language and Literature 

Human Geography 
Research Techniques in Geography 

Physical and Historical Geology 
History of the Canadian West 

Trends and Problems in European and American Criticism 
Introduction to Mathematical Logic 

Sociological Aspects of Sport 
The Government of Canada 
History of Modern Theatre 

Beginning Chinose Workshop 
Beginning Japanese Workshop 

— June 11 to August 17 —  

The Calendar of all Summer Session offerings with full 
course descriptions may be obtained from the Office of 

The Registrar. 

DATES AND REGISTRATION REGULATIONS 

Students applying for the first time in the Summer Session 
must present ALL documents concerning their previous 
education. A person educated overseas who wishes to reg
ister in the Faculty of Education must present official evi
dence of marks obtained on his school Leaving and/or 
Matriculation examinations (or G.C.E. "O" and "A" Levels) 
as well as a statement fro.n his Teacher Training College 
showing tha courses taken, marks obtained, the number of 
hours per week devoted to each subject, and (if necessary) 
a syllabus of the programme followed. Unless all these 
documents are submitted along with the application form a 
student will be refused admission to the 1973 Summer 
Session. 
The last day for registration in courses without late penalty 
is May 1. The late registration fee is $20.00. No registration 
will be accepted after JUNE 1. 

HERE IS THE TRUTH 
ABOUT PASSIVE REDUCING 

THE HILTON-STAUFFER 
WAY 

HERE is the GUARANTEED 
and PROVEN method 
of LOSING WEIGHT! 

We Care! with 
we give *No disrobing 

S *No strenuous exercise 
E *No appetite increase 
R *No wrap-arounds 
V "No classes or groups 
I "No memberships to buy 
C *NOT a gym or a spa 
E! *No harmful drugs 
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WEIGHT REDUCTION means 
HAPPINESS! says Mrs. S. Struhar 

'I'm the happiest 
woman alive thanks to 
the folk at 
HILTON-STAUFFER!! 
In a short period of 
time, I went from . . . 
205 lbs. to a SLIM 135 lbs. 
and from a dress size 20 to a trim... size 10! 
Here is a program that really works for YOU' 

HILTON-STAUFFER 
offers — 

* RESULTS 
GUARANTEED ON 
RECOMMENDED 
PROGRAM 

•WEIGHT REDUCTION 

•REDUCING IN 
'PRIVATE' 

• PERSONALIZED 
ATTENTION 

* KEEP FIT PLANS 

'NUTRITIONAL 
GUIDANCE 

•POSTURE 
IMPROVEMENT 

•QUALITY NAME 

•HILTON-STAUFFER — respected in Canada 17 
years. And because we're an 'adult' organization 
We offer MORE than just an 'apple for the teacher' — 
We offer FREE a COURTESY TREATMENT and a 
FIGURE ANALYSIS at any one of our salons — 
698 Seymour 

Downtown Vancouver 
687-8737 

826 Granville Ave. 
Richmond 
273-7581 

7735 Kingsway 
Burnaby, B.C. 

524-9771 

Professional Bldg. 
2027 W. 42nd 

Kerrisdale 
263-3248 

Surrey 
enquire at 
524-9771 

Open daily 
9-9 

Saturday 9-3 

HILTON-STAUFFER figure salons 
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N. V. SCARFE 

Music has so many functions, 
so many values and is s© much a 
part of all cultures. Why, then, 
is it not much more part of 
education in school? 

- • 

Music can make us smite or frown; it 
can make us feel happy or sad; it can 
soothe, encourage, support, depress or 
even irritate> depending on our own 
moods and the circumstances under 
which we hear it. 

Music can be used or abused for 
many purposes. It has been used many 
times in the past to recruit an army, to 
stir up religious emotions, to lend dig
nity to ceremonials or even to start a 
football game. It was said that Orpheus 
with his lyre could make trees bow 
down. I have seen many people in India 
charm snakes with music. 

Music is at the base of what I would 
call the hippie or youth culture. It is 
certainly the most primitive of all our 
instinctive actions. Children, at very 
early ages, respond more readily to 
music than to words. And it was learned 
long since that babies sleep if a lullaby 
is sung. 
:̂  if music has so many faces, so many 
functions, so many values and is so 

The author is UBC's Dean of Education. 
The article is adapted from an address to tht 
Pacific Northwest Regional Conference of 
Music Educators' National Conference, -V 
Portland, in February, 

m 

- L . 

much the part of the life of all cultures, 
why is it not much more part of educa
tion in school? Why are there more pri
vate teachers of music than of any other 
subject? 

It seems we have always had to com
bat the idea that music is a pretty and 
enjoyable frill. I have heard many peo
ple say we do not send our children 
to school to do what they can do at 
home, i.e., sing. It has, of course, been 
traditional for songs and folk-lore to be 
passed on with music from parent to 
child. Folk-lore and folk-songs have 
been perpetuated in the home and in 
community settings rather than in 
schools. 

Even though, in the elementary 
school to which I went, the teacher was 
very enthusiastic about music and sing
ing, I still think I learned more songs 
at home and at church than I did in 
school. 

At home and in the community we 
sang just for fun, on occasions when 
it was appropriate to sing, when we 
wanted to sing. No one bothered us 
with techniques or notation, with drills 
or with practice. At school we were forc
ed to sing at a prescribed hour and we 
were required to do a good deal of tech

nical learning. We had tittle choice of 
what we were to sing or how we were 
to sing it. 

There is a primitive, primordial spon
taneity about music and singing that is 
instinctive to the human soul and there
fore doesn't lend itself very readily to 
any form of regimentation or drill or 
compulsion. A family sings what it likes 
when it likes. 

Let me not complain about my teach
er in school, for his enthusiasm and his 
love of music compensated for all the 
adverse elements of regimentation. I 
have always loved music because our 
teacher allowed us to sing in happy uni
son from a very early age. 

But things have changed a great deal 
since those days. The values of our ma
terial world are changing. A decade or 
so ago, when earning a living, getting, 
on and acquiring material things'was 
the essence of success, the arts had lit
tle chance. But now people are looking 
for human things, things that enrich 
life,r\ieveiop personality, change be
havior, encourage feelings for others. 
People rather than things matter very 
much more than they did. 

We have discovered that music can 
encourage corporate good will; it can 

T -
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The highly polished performance is one thai 
gains approval and is defended because it 
satisfies parents and other spectators. 

develop common feelings of sympathy 
and even international understanding. 
In 1969, I happened to be in Kampala 
in Uganda and to attend the campus 
church where the former Archbishop 
of Canterbury, Dr. Geoffrey Fisher, 
conducted the services and preached 
at the evening service. I can remember 
looking round at the congregation on 
that lovely, warm, tropical evening to 
see how heterogeneous we were all 
feeling — equal in the sight of God. 

An Asian lady and her little son sat 
on our left. Directly in front was some
body who seemed to have Semitic fea
tures; on our right, a native Kikuyu. 
There were old and young distributed 
in no pattern at all throughout the con
gregation. Geoffrey Fisher in his kind, 
understanding, humane way gave us all 
comfort; encouragement and support; 
moreover, he gave it all equally. 

Furthermore, we all sang together, 
with great sincerity, the same hymn. I 
remember feeling how much the uni
versal language of music bound us all 
together even though some were not 
as well able to understand the English 
language in which the Archbishop 
spoke. 

I tend to liken music to a many-
faceted diamond that reflects light:.!n 
all directions, and is of shining value 
to all mankind It is clear that I am preju
diced in favor of music. I am, equally 
clearly, not sufficiently critical or objec
tive in my statements. So I have tried 
to seek the support of those who are 
competent to make judgments about 
the values, purposes and functions of 
music, particularly in our lives, because 
I believe it is important totals the larger 
and more comprehensive vi:?w before 
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dwelling a little more closely on the pro
blems of music education in schools. 

I have read somewhere, that 'a man 
who has a taste for music is like one 
that has another sense when compared 
with those who have no relish for that 
art.' While this may transgress what we 
know scientifically about human physi
ology, the statement expresses an im
portant insight into the value of music. 
I might even go as far as Sir Thomas 
Brown did when he wrote, in Religio 
Medici, 'there is music wherever there 
is harmony, order or proportion.' I ima
gine he thought of art as music to the 
eyes, and harmonious sounds as music 
to the ears. 

Robert Browning in Paracelsus writes, 
'for music (which is earnest of a heaven) 
is like a voice, a low voice calling fancy 
as a friend to the green woods in the 
gay summer time/ and Carlyle, in The 
Opera states that 'music is well said to 
be the speech of the angels.' 

There are, of course, a great many 
who have associated music with love. 
The idea of serenading a young lady has 
been'evident'from prehistoric time. 
Many a bird has used musical song to 
attract the attention of the opposite sex. 
Someone has said that music is love in 
search of a wos'd and, of course, Shakes
peare, in Twelfth Night adds, 'if music 
be the. food of love, play o n / 

Without music, life would be a mis
take for music is the past within us agita
ted to magical depths. Is it not true, 
as Congreve says, that 'music has 
charms to soothe the savage beast, to 
soften rocks, and bend a knotted oak?' 
That is why Plato claims that rhythm and 
harmony find their way into the 'inward 
places of the soul/ and Daniel Hicky 
that 'there is no friend like music when 

the heart is broken to mend its wings 
and give it flight again.' 

Music enshrines forever the deepest 
knowledge of the human heart. It is able 
to transmit feelings to others and yet 
it is the most illusive of all the arts, even 
as it is the most ancient. The true origins 
of music are, I imagine, lost to us, but 
it seems quite certain that to primitive 
people music was essentially functional 
and ceremonial and not used for its own 
sake. 

Probably not until Greek times was 
music thought of as the culture of the 
soul or closely linked to moral educa
tion as a civilizing influence. 

One of the reasons why the academ
ics or the intellectuals of this century 
have tended to keep music out of the 
school or even university is, I suggest, 
that they feel that music appeals only 
to the emotions and does not demand 
rigorous analytical thought. It is, of 
course, true that sound is the principal 
medium by which most of the higher 
animals both express and excite emo
tion. It is used as a warning in self-
preservation. For this purpose sound is 
produced instantly and instinctively tor 
those who are under threat. From that 
point of view, of course, musical ex
pression or sound is pre-human in its 
origin. 

Primitive music can mysteriously re
awaken instincts more elemental than 
any other art. In many ways, too, the 
powers of music are magical and unin
telligible. We could interpret the term 
'Many Faces of Music' by saying the 
'Many Paradoxes of Music' One of the 
problems that philosophers of music 
have had to reconcile are these diver
gent possibilities of music. 

If music, on one hand, can stir the 
belligerent to war-like activities and, on 
the other, can caress us to loving sym
pathy, how do teachers encourage the 
more desirable aspects? If musical de
sires are inborn and instinctive and very 
primitive, how should we educate them 
toward the more cultural and classical? 
Is there some balance between the 
primitive and the classical? Do we retain 
both, each for its own proper occasion, 
or do we divide people into separate 
groups and dub each with its own music 
so that there is no intercommunication? 

Of course, I wouldn't agree with that, 
since I want to stress that music is the 
great universal language. A dreary dirge 
in a minor key can convey sadness to 
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all the world's people. A Scottish danc
ing reel in a major key can bring smiles 
and happy feet to all. 

Obviously, the problems of musical 
techniques, skills and notations are very 
different from the problems of music 
enjoyment and appreciation. There are 
many aspects cf music ranging from 
composition through interpretation to 
analysis, to participation, to listening 
enrichment, to emotional transcen
dency and so to inspiration. Ail are in 
a sense the multifarious faces of music. 
They are not, however, linear, as I have 
listed them; they are a completed cir
cle. Inspiration leads to composition. 

The many aspects of musicianship are 
very closely related to music education, 
but somewhat different from the appeal 
music makes to the human spirit, for 
there is 'no passion in the human soul 
but finds its food in music.' As Shakes
peare was wont to say, 'in sweet music 
is such art killing care and grief of heart,' 
or as Congreve says, 'music alone with 
sudden charms can bind the wandering 
sense, and calm the troubled mind.' 

Of course, we can get the sour note 
of George Bernard Shaw when he says, 
in Man and Superman, 'hell is full of 
musical amateurs: music is the brandy 
of the damned.' Dryden,too, itwaswho 
wrote, 'what passion cennot music raise 
and quell,' and also 'the trumpet's loud 
clangour excites us to arms.' Fanny Bur-
ney rails against all the delusive seduc
tion of martial music. 

You may well ask, so what if those 
from the past do support your view? 
Can they say anything about modern 
music, modern times end recent inno
vation? What do they know about the 

Manhattanville technique or the Orff 
method? How would they rate Suzuki 
or Kodaiy?Their comments do not help 
us decide whether it is better to encour
age freedom and creative music-making 
as a method of teaching or whether it 
is better to use the more rig'dly structur
ed method, even if done with the kindli
ness of a Suzuki. 

I have, of course, expressed the view 
only of the listeners, not of the perform
ers and certainly not of the composers. 

One of the major problems afflicting 
music teaching in school is still the con
flict between having a few talented stu
dents involved in a very highly polished 
display and the desire of every child to 
have music for the pure joy and appreci
ation of it. Unfortunately, the highly 
polished performance is one that gains 
approval and is defended because it sa
tisfies parents and other spectators. The 
public seem not to be offended by the 
highly competitive element of the pub
lic performance where there are only 
two types of musical performers, the 
winners and the losers. Whenever a 
school has to concentrate on the con
cert pitch performers, it must inevitably 
neglect the less talented. 

This is, in my view, a distortion cf 
education, for in school surely the indi
vidual's personality and feelings are 
very important, and a growth in music 
appreciation should be avaMable to all. 
So it comes about that the do-
your-own-thing concept is completely 
at odds with the school band or choir 
where authoritarian structure seems to 
be necessary. 

Although I am not a total believer in 
the laissez faire, do-your-own-thing 
type of freedom, because I do not think 

Learning by the Kodaly method helps children to 
enjoy and appreciate music they make for themselves. 

it leads to growth and development, I 
am certainly not one who wants to im
pose rigid structures, drill and persist
ent monotonous toil on music. I hope 
that young people enjoy their music, 
but I have a suspicion that they enjoy 
the kindly guided developmental music 
program more than they do the totally 
unstructured, vague and untutored ap
proach. 

Real Music Is Outside School 

As I have already said, the youth cul
ture is based upon music. A mixture 
of words and music, always changing, 
is at the heart of their outlook. Because 
music is many-faced, it can and must 
embrace the redevelopment of society 
toward progressive growth and toward 
a higher civilization. The youth culture 
that has found its expression in a good 
deal of music must be recognized as 
a true revolutionary force. So much is 
this so that much of the real music is 
happening outside the school. It is im
portant for us to bring it inside and to 
articulate what goes on inside the 
school with what is ̂ oing on in society, 
particularly with young people. 

What they are looking for is direction. 
They need guiding toward an enrich
ment in their musical education not a 
deniai of what they enjoy or what they 
can create. They need to see a path 
along which they can grow toward high
er and better things in the future of 
music. As a student put it, not long ago, 
music is not a subject to be studied but 
a reeling to be enjoyed. 

This may not be entirely true, but 
there is a sufficient element of truth in 
it to make us think. I believe that a de
sire for formal musical skills will follow 
once a groundwork of enthusiasm and 
confidence has been developed. 

Plato said that a civilization can be 
judged and is influenced by the music 
that people listen to. If this istrue, some 
of the music that blankets our homes, 
our dance halls, and even our schools 
at present seems open to question. Cer
tainly it is music and certainly it is inno
vative, because electronics make it so; 
but equally certainly it is fundamentally 
primitive and simplistic and it is consi
derably easier to master than the music 
of the masters. It is almost totally emo
tional, and instinctual in its appeal and 
effects. If it represents the best of our 
civilization, what are we to say about 
our civilization? This is where music ed
ucation comes in. Can we use and then 
improve on the primitive and so lead 
our adolescents to seek and enjoy the 
befter things? 

The optimum ages for developing the 

Continued on page 236 
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F. M . REDER 

Taking groups of students on tours is not a 
new idea in Canada, but taking thorn on 

specially-designed cruises is just in its infancy. 
Here's how the idea works. 

- - - , • . . . , -•-•1'-

If you and your students want a unique dinavia, the Middle East and parts of voyages originating out of U.K. ports, 
educational experience, try educational North and West Africa. or, as was subsequently demonstrated, 
cruising., The British India Steam Navigation in conjunction with charter airflights 

And just what is educational cruising? Company (now part of the P & O Croup) out of the U.K. to ports in the Mediterr-
It is a journey for students to the pioneered summer cruises (for boys anean. 

crossroads of the world, embodying the only) as far back as the mid-1930s. The 
excitement of shipboard life and land post-war advancement and expansion Since then several hundred thousand 
excursions to contemporary and his- of rric;s,transportation systems led to young people have participated in the 
torical centers in Europe, Eurasia, Scan- a major change in the company's pas- cruises. Ever increasing popularity indi-

. , senger service and in the early 1960s catestheinterest,supporx >ndendorse-
the company committed itself to ah un- ment given by education?'-authorities 

The author served the school boards for proven and speculative belief that the in Britain, Western Europe and now— \ •SrZZ&S^ZS* students in our schools could enfoy a . in the past 12 months-cntario, Que-
both the B.C. and Amalgamated Construe whole range of visits to various coun- bee and the Maritime provinces. L 

tion Associations, tries through a co-ordinated plan of Two ships are especially fitted for full-
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Uganda at Malta on a cruise 

time cruising; one can accommodate 
920 students in dormitories and 304 
adult passengers, including the party 
leaders, in cabins; the other has dormi
tory berths for 1,090 students and cabin 
accommodation for 308 passengers. 
Both ships have classrooms, common 
rooms, libraries, assembly halls, dining 
halls, games decks and swimming 
pools. Equipment aboard includes the 
latest in audio-visual aids, night binocu
lars for the study of astro-navigation and 
planetary patterns, photographic dark 
rooms and information and reading 
rooms. 

Catering is cafeteria style. There is the 
very latest in medical dispensary and 
hospital ward services. Heated swim
ming pools, a canteen, launderettes 
and even a hah -drying room for the girls 
round out the amenities. 

Organization behind the cruises is 
under the guidance and direction of an 
Advisory Committee made up from re
presentatives of numerous educational 
departments, associations and societies 
in the U.K., with the more recent addi
tion of representatives from Canada. 

As a permanent teaching nucleus, the 
company employs a team of specialized 
teachers as resident faculty aboard each 
ship. Their duties are to administer the 
school while at sea, to organize all activ
ities on board and ashore, to allocate 
facilities and to determine the daily 
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class timetables and schedules so that 
party leaders (the teachers accompany
ing school groups) know precisely what 
their contingent of students is sup
posed to be doing, when, where and 
how. The combined facilities are under 
the administration of a senior education 
officer and each ship has its own head
master. 

While the resident shipboard faculty 
is very competent and experienced, 
success and fulfillment of an educa-
»'.3na! cruise concept would never be 
achieved without a major contribution 
from the party leaders. 

The cruises have been designed prim
arily for young people between the ages 
of 13 and 18years. The 1973 cruise itiner
ary, however, is also providing junior 
cruises for 10- to 12-year-old students 
and specially designed cruises for those 
seniors especially interested in Com
mon Market affairs, Egyptian antiqui
ties, the Classics and the developing 
West African nations. 

it is interesting to note that the Prince 
Edward Island education authorities 
have reserved a Baltic cruise in mid-July, 
including a stopover in Leningrad, and 
that 800 students from Ontario, Quebec 
and Nova Scotia will be taking a spring 
cruise. A small contingent from Edmon
ton will also be cruising 'over there' in 
1973. 

The local teacher's role in making a 

cruise a success for his group is an im
portant one. The rule of thumb is that 
no more than 15 students shall be allo
cated to a party leader, but, of course, 
as far as shipboard administration is 
concerned, there are no restrictions on 
how many students from a school may 
enroll for a cruise. This is a policy decis
ion that rests with the local educational 
authorities. 

Apart from the leadership role with 
their groups during the cruise itself, the 
party leaders must undertake pre-trip 
preparatory work both in regard to 
essential travel documents and admini
stration and to the particular academic 
aspects of the cruise and the work the 
students would normally be doing if 
they were not absent from class for the 
two to two-and-a-half week period of 
the cruise. 

The company has qualified teachers 
on its field staff who are familiar with 
the educational systems of the different 
countries represented by the student 
groups participating in a given cruise; 
and a representative visits with the prin
cipal and selected staff of a school once 
confirmation of an intended cruise is 
received. 

The field representative spends a 
good deal of time 'on site' during the 
early stages of local planning to ensure 
that everyone — teachers, students and 
parents — acquire a full grasp of what 
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Six periods of work are scheduled each day; four are required. 

One required class is deck games; among those provided is deck hockey. 

The students are accommodated in supervised dormitories. 

is involved in preparing for this kind 
of adventure. 

Daily work in the ship's classrooms 
is conducted by the teachers accom
panying each school party, and a wide 
choice of materials relating to the spe
cific cruise is readily available while at 
sea. Many and varied are the studies 
and discussions undertaken while en 
route from place to place on each voy
age. 

Party leaders enjoy all the facilities 
and services provided in the cabin 
accommodation. They have the oppor
tunity for personal relaxation and enter
tainment during the cruise program 
with 200 private fare-paying cabin 
passengers, who also travel on each 
ship for the benefit and pleasure of an 
educational experience. 

Cost per student is in accordance 
with a published tariff rate, but party 
leaders are guests of the company and 
no cost is incurred for travel from the 
main point of embarkation (in British 
Columbia this would be Vancouver In
ternational Airport), passage aboard the 
cruise ship and the return journey 
home to the original main point of de
parture — Vancouver. Cost of optional 
tours ashore, as noted in the official 
program, and personal purchases dur
ing the voyage would be a direct ex
pense to each party leader. 

Cruise fares for those students living 
in Canada include cost of jet flight to 
the U.K. or, in some cases to a Mediter
ranean port, stayover time in the U.K. 
outward bound if required, cruising on 
the ship and jet flight return to the origi
nal main point of departure. 

It is my understanding that students 
from British Columbia would fly the 
polar route from Vancouver Interna
tional Airport to London (Gatwick or 
Heathrow) and be given a resting period 
in the London vicinity for up to 48 hours 
to see some of the most significant 
sights. They would then proceed to the 
ship by surface transportation if the ves
sel was sailing from a U.K. port or fly 
by charter aircraft to a Mediterranean 
port if the cruise originated in that local-
ity. 

This understanding is quite condi
tional at the present time, as no trial 
cruise flights have been organized from 
the West Coast yet. It is to be hoped 
that a pilot contingent of B.C. students 
could be confirmed for a cruise in the 
latter part of 1973 or early in 1974. 

All shore excursions listed at each 
port of call are included in the total fare, 
except where otherwise indicated in the 
official program. Some excursions are 
half-day periods, while others are full-
day trips. The land tours are by modern 
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air-conditioned buses, equipped with 
radio (and even television in Naples!!) 
and have qualified English/French-
speaking guides. Each land journey is 
carefully planned to take in places of 
the greatest historical, geographical 
and contemporary interest. 

In addition to the inclusive tours, 
optional excursions are arranged when 
convenient in certain ports, at an extra 
charge. Ample time is made available, 
whenever possible, in the various ports, 
for students to explore on their own, 
under the guidance and supervision of 
their own party leaders. 

To ensure that the land tours provide 
a maximum benefit and learning exper
ience, the permanent education staff 
give lectures in the main assembly hall 
before each port of call, illustrated with 
slides and films and further amplified 
by their own intimate knowledge of the 
places to be visited. From time to time, 
distinguished guest lecturers travel on 
the cruises and provide their special 
experience, viewpoint and contribution 
to what will be highlight points during 
the shore trips. 

My family and I were privileged to 
take The Holy Land cruise on the 
Uganda, which left Venice on December 
20 last and returned to Naples on 
January 2 . We started from Vancouver 
on December 16, but, because of traffic 
demands at Christmas time, had, to 
travel via Montreal and Heathrow rather 
than take the polar route. We had two 
days in London for rest and sightseeing 
and were to be at Gatwick at 1000 hours 

w 

on December 19 for the flight to Venice. 
Organization at the airport went 

smoothly at first, but weather condi
tions caused cancellation of the flights 
that day and all were re-scheduled for 
the next morning. This meant that hun
dreds of students and cabin passengers 
had to be accommodated at very short 
notice. This mammoth task was accom
plished within an hour of the announce
ment of the cancellation! 

The next day all went well and we 
arrived at Marco Polo Airport and 
Venice two hours after leaving England. 
The balance of the day was set aside 
for guided walking tours in this most 
photographed and painted city and by 
mid-evening we were at sea. 

School started at 0900 hours next 
morning, and from then on the students 
followed a timetable of six periods a 
day, four required — two classroom, 
one private study and one deck games. 
Each evening there were endless extra
curricular activities, even rehearsals for 
a full-scale school concert to be given 
later in the voyage. 

The first stop was to be Cyprus, and 
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as we moved through the channels 
separating the historical islands — the 
Ionian Islands, the Peloponnisos, Crete 
— bridge and shipboard educational 
staff provided running commentaries 
over the public address system. There 
were also three special lectures during 
this period, dealing with Cyprus in its 
many aspects, modern Israel and the 
Holy Places to be seen and visited in 
Israel. 

A whole day was spent by the stu
dents exploring the sights of Cyprus. 
First to be explored was the old port 
of Famagusta, with Othello's Tower and 
the winged lion of St. Mark that reminds 
the visitor of the Venetian domination 
and the Red Crescent of the modern 
Turkish community. Then came the 
ruined city of Salamis, where Brutus 
once raised a loan for the city of Rome 
and where the ancient theater still pro
vides remarkable acoustics for modern 
performances. 

The students were made abundantly 
aware of the razor's edge of the political 
situation on the island, where Creek 
and Turk live at arms-length most of the 
time and where the United Nations 
maintain a peace-keeping force. 

Christinas In The Holy Land 

Overnight we sailed to Haifa, skirting 
the coastline of Syria, the Lebanon ports 
of Tripoli and Beirut, and at 0600 hours 
on Christmas morning we reached the 
'promised land/ cool but bathed in bril
liant sunshine. As the faces of 850 stu
dents turned to the east on this special 
anniversary, what did they see? Soldiers 
with sub-machine guns, posted at every 
conceivable point of the dock installa
tions. We had arrived in a country 
equiped with all the devices for war and 
yet earnestly praying for peace. 

We were in Israel for two full days, 
with a million and one things to do, 
see, think about and listen to. We vis
ited many places — on tha first day we 
tcured the northern part: Mt. Carmel, 
a kibbutz, Cana, Tiberias, Capernaum, 
the Sea of Galilee, the Golan Heights, 
old and new Nazareth and, as a remin
der of today, we stopped for a brief but 
highly interesting tour of a diamond fac
tory that produces gems the equal of 
the best from Amsterdam. 

The second day we went southward 
— Jerusalem, with all its Biblical sites, 
took most of the time. Throughout the 
total series of shore excursions, in Israel 
and elsewhere, each visit is directed 
and supported by highly qualified 
guides, selected for their knowledge 
and ability to communicate with stu
dents. Our guides in Israel were a 
remarkable example, enthusiastic, well 

informed and articulate. They stayed 
with the same student groups for the 
full two days. 

From Israel we sailed past the Island 
of Rhodes, through the Dodecanese 
and Kikladhes for Piraeus, our next 
stop. The regular classes and the special 
lectures were continued while we 
sailed. The lectures now concerned the 
Eastern Mediterranean area and Athen
ian history. 

The evening of our arrival was devo
ted to walking tours of Piraeus, the port 
for Athens, and the next morning we 
spent on a guided tour of the acropolis, 
the ancient 'city on a hill/ dominated 
by the Parthenon standing out in stern 
contrast over the modern city at its feet. 
And, of course, many other ruins were 
on our tour. What splendid structures 
these buildings were in their day! 

In the afternoon we went by coach 
along the coast road of the Saronic Gulf 
to Sounion, a well-known summer re
sort at the tip of the Attic Peninsula. 
Here is the Temple of Poseidon, built in 
the fifth century B.C. on a high promon
tory looking out over the blue Aegean 
Sea and distant islands. Then came 
Corinth, A.gos, Nauplia and Mycenae, 
to see the Lion Gate, the Palace and 
Tombs of Agamemnon and Clytem-
nestra. 

Then, in the evening, we were off 
again, on the way to Syracuse and the 
island of Sicily. But a gale that blew up 
overnight prevented our docking at 
Syracuse and we had to go on to Naples, 
where we arrived ahead of schedule. 

This was almost the end of the cruise 
for everybody aboard, with the excep
tion of a couple of days to take in both 
ancient and contemporary scenes. The 
ruins of Pompeii, short though ourtime 
there was, provided a breathtaking and 
enduring experience at the close of an 
incredible cruise. We had one more 
excursion before disembarking — to 
Pozzuoli and a look at Solfatara, a small 
active volcano, and back to Naples via 
Bagnoli, Santa Lucia and Sorrento, 
which gave everyone a chance to wave 
to the Isle of Capri. 

A brief, but vivid, introduction to 
other lands and other people in their 
own countries was an experience long 
to remain En the memories of the young
sters. Here was a window on the world, 
opened by the School with Seven 
League Boots. c**J 

Teachers, principals, or school boards 
wishing further information about educa
tional cruising should write Mr. Paul 
Simoneau, General Manager, Neworld Ed
ucational Cruises lnc.t 5890 Monkland 
Ave., Montreal 261, P.Q. 
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We may say one thing when we 
communicate, but what we do when we say it 
may tell our hearers something different. 

R. VANCE PEAVY 
and JUDITH KOLTAI 

Dr. Peavy is an Associate Professor of Edu
cation and Judith Koltai is a graduate re
search assistant in Education, both at the 

University of Victoria. 
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Nearly all learning and teaching occurs 
through the process of communication. 
There is no other factor in the classroom 
as important as th? communicative rela
tionship between pupil and teacher. 

The words, the silences, the gestures, 
the postures, the facial expressions, 
and the motions which flow back and 
forth between teacher and pupil are the 
'building blocks' of the communicative 
relationship. The relationship is a living 
one, constantly being built, maintained 
or neglected. In fact, whatever else 
teacher and student may do, thay can
not NOT communicate. 

Interpersonal communication is a 
two-way, reciprocating process made 
up of two major ingredients: verbal and 
nonverbal. Our purpose here is to 
amplify the importance of classroom 
nonverbal communication and to indi
cate how classroom teachers can 
develop their own nonverbal poten
tials. 

There is little doubt that the majority 
of classrooms from kindergarten to 
graduate school are dominated by 
'teacher talk/ and rarely does the pro
portion of teacher-talk fall below 50% 
of the totai speech flow. In many secon
dary classrooms this ratio increases to 
80% and above. In university class
rooms the proportion of teacher talk 
is frequently over 90% and a 99% 
domination is not unheard of. 

One way to combat the verbal 
domination of students by teachers — 
a condition Ivan lliich has named 'narra
tion sickness' — is to recognize that hu
man meaning rests on much more than 
words. Often it is the nonverbal that 
carries the real message impact and 
shows the truth (or lack of it) in what 
we say. 

What we say is certainly important; 
and how we speak may be even more 
important. The tone, rate, volume and 
pitch of our voice, the pauses, and the 
non-speech signs that accompany our 
words may say a great deal more, in
cluding the truth, than words alone say. 
When we learn to listen to how a person 
speaks as well as hearing what he says, 
we are tuning in to the subtle language 
of the nonverbal. This is the language 
of the 'pointing' finger, the 'loving' 
glance, the 'strutting' walk, the 'furtive' 
smile, and the'thoughtful'.;silence; it 
is also the 'touch' of the hand, the 'look' 
of the face, the'movement'of the body. 

Consider the following brief teaching 
sequence that illustrates the language 
of nonverbal in action. 

The teacher: walked from the desk 
toward the children; opened a book; 
looked down at a question in the plan-
book; placed his left hand on top of 
the page; looked up at the children; 
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turned and walked to the board; looked 
up at the children; closed the book on 
finger; raised hand to write on board; 
wrote 'Describe the cloud formation 
you see today,'; turned toward the class; 
looked and pointed to a boy near the 
window. 

This sequence was done nonverbally, 
effectively and with good control. 

Movements and Expressions 
Are of Two Kinds 

Many of the bodily movements and 
facial expressions used by teachers fall 
in one of two classes: instructional or 
personal. Instructional motions are an 
i ntegral part of the teaching process and 
may be performed either consciously 
or unconsciously. When a teacher 
points to an area on a map she is using 
an instructional motion. Such a motion 
communicates essential meanings 
which are directly related to the teach
ing task. A skilled teacher has learned 
that instructional motions used correct
ly are economical, and effective, and 
put her more 'in touch' with the chil
dren's meaning level. 

In contrast to deliberate instructional 
motions, we can observe a teacher 
scratching her ear, adjusting jewelry or 
clothing, walking with a stiff gait, fold
ing her arms across her chest, or rising 
from a chair in a graceful, centered 
movement. These motions are personal 
and not deliberately used by a teacher 
to supplement instructional speech. 

Personal motions are signs of what 
one consciously or subconsciously has 
learned as important self-presenting 
gestures; they indicate efforts to gain 
balance, reduce tension and achieve 
bodily comfort; and they may indicate 
such inner states as preoccupations, 
tension, headaches and other pains, 
moods, etc. 

Informal research suggests that about 
25% of teacher motions can be classed 
as personal and about 75% as instruc
tional. Ironically, it is often the personal 
motions that carry the most powerful 
messages in classroom interaction just 
as in other aspects of daily living. 

Actions and Feelings Are Inseparable 

The impact of our actions is especially 
significant with regard to feelings since 
action is inseparable from the feelings 
we either knowingly or unwittingly ex
press in our daily interactions. It is just 
these feelings that determine the effec
tiveness of our actual relationships on 
the intimate/social and working levels. 

With feelings, others will often rely 
more on what we do — that is, rely on 
our gestures, posture, movements, and 

facial expressions — than upon what 
we say. This is especially true where 
feelings are masked or contradictory. 

Consider the following example of in
tercommunication between a principal 
and group of students. A number of in
tervening comments by both principal 
and students have been omitted. 

Principal: (Walking behind desk and 
sitting back in chair.) 'Come in and sit 
down. I'm sure you know that my door 
is always open. We need to keep all 
the issues out in the open. Communica
tion is important. We had our misun
derstandings last time — let's clear the 
deck today.' 
Student: 'I'd like to find out why I was 
told to report to the office and given 
a lecture by Mr. ... All I was doing was 
holding hands with my boyfriend out 
in front of the building.' 
Principal: (Smiling and leaning for
ward.) 'I'm sure you're aware of the 
school rules about that. I'm not pre
pared to discuss that whole matter 
again.' 

In the first instance the principal's 
words appear to invite openness and 
frankness, while his physical actionsd/s-
tance him from the students. In the sec
ond, while the facial expression and 
body movement suggest friendliness, 
the principal's words denote distance 
and closedness. 

Persons who have a keen awareness 
of nonverbal can accurately communi
cate their own feelings and intentions. 
They are more successful in working re
lationships where persuasion, leader
ship and organizing of others is in-

, volved than are individuals with limited 
awareness of nonverbal. 

The teacher with high nonverbal 
awareness is able to arrange the en
vironment of the classroom so as to en
hance learning, communication and in
teraction. The physical space people 
work in acts as a background for their 
communicative interactions and can 
either foster or deter effective and lively 
ways of learning and relating. Habitual 
and rigid schemes of arranging class
room furniture can go a long way to
ward 'deadening' the classroom atmos
phere. 

Teachers Transmit Attitudes 
To Children 

Some teachers have developed a 
fatalistic (there is nothing I can do; I 
don't have enough space) and insensi
tive attitude toward nonverbal (children 
are here to learn, we don't have time 
for moving around and 'playing' with 
the furniture). 
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One can hardly fail to be profoundly 
impressed with the insensitivity that is 
shown by many university students to 
the communicative aspects of class
room learning. It is as though they have 
learned that the classroom is a place 
where one comes to die for 50 minutes 
and this event should preferably take 
place as far from the instructor as pos
sible. Further, many exhibit strong re
sistance to new and experimental pat
terns of communication that would en
gage them as active participants. 

Unless teachers at all levels of school
ing are turned on to the nonverbal in 
their own classroom behavior and en
vironment, they indirectly foster fatal
istic and insensitive attitudes in their 
pupils. 

The range and total number of non
verbal behaviors is enormous. A careful 
analysis suggests that most nonverbal 
behavior expresses one of three feel
ings: like-dislike, status, or responsive
ness. Each of these is important in 
teaching. When we like something — 
whether it is a person, an object or an 
idea — we approach. Whatever we dis
like, we avoid. 

Considerthe following example from 
a second-grader on nonverbal and lik
ing: 'Guess what, Mom? My teacher 
likes me!' 'Why, Jimmy, what did she-
say?' 'She didn't say nothing, but I know 
she likes me, 'cause when I was readins 
she put her arm around me and smiled 
at me. She's nice, I like school!' 

There is probably no human arrange
ment on earth where status does not 
play some part. Certainly, an important 
dimension in classroom interaction is 
status. Status-actions communicate a 
controlling or dominance-submissive 

, attitude. A teacher may send status mes
sages through-speech: 'No one gets 
away with that in my room!' or 'When 
you are oldr»r, you will know the answer 
to that.' 

However, other status messages are 
ssnt through the nonverbal. The 
arrangement of furniture, standing 'tall 
in the saddle' behind the lectern, mak
ing a child stand while being reprimand
ed, or, conversely, standing while the 
child is cowering in a chair, are all 
means of conferring status. 

A great deal of classroom conflict re
volves around issues of status. Consider 
the following comments by a ninth-
grader: 

"I just can't stand the way Mr. X 
"puffs" out his chest and marches up 
and down in front of the class. He 
spouts off like no one else knew any
thing. You'd think he'd realize how he 
looks — like a toad or something.' It is 
a pretty safe bet that the status message 

A teacher demonstrates liking just by a friendly touch; no word is said. 

this teacher presents in his manner of 
walking, posture and sound of voice 
have a powerful impact on students. 

Responsiveness refers to the degree 
of one person's awareness of, and reac
tion to, another. A highly responsive 
teacher has a stimulating effect upon 
students — he is alive, active and aware 
of 'what's going on here.' On the other 
hand, a teacher who is tired, indiffer
ent, and apathetic is only vaguely aware 
of pupils and has a deadening effect. 
Much lively responsiveness is shown 
through such nonverbals as posture, fa
cial expression, tone of voice and eye 
contact. 

Training Is Needed 

Sensitive teachers have some aware
ness of the nonverbal. For example, 
one teacher commented, 'When I see 
a child starting to distract other chil
dren, I seldom say anything. Instead I 
may just look at him quietly and firmly; 
other times I nod my head slightly and 
give a smile that recognizes but does 
not encourage or I may even walk 
towards him or beckon him to where 

then give him some new I am and 
task.' 

Another experienced teacher ob
served: 'When I look at work which a 
pupil is doing at his seat, I often put 
my hand on his shoulder — then he 
knows that for this moment, I am reaily 
paying attention to him.'These remarks 
show a sensitivity to the influence of 
nonverbal in the classroom. 

For the most part, though, teachers 
remain ignorant of their nonverbal 
influence. And why wouldn't they be? 
Although nonverbal is a powerful and 
pervasive influence in learning, it re
mains unnoticed in most teacher educa
tion programs. In one of the more ex
tensive studies of nonverbal in teach
ing, Barbara Grant and Dorothy Hen-
nings conclude that teaching effective
ness can be improved by: 
• training to increase a teachers' aware
ness of nonverbal in the classroom, 
especially one's own behaviors; 
• experimenting with, and practising, 
new nonverbal options, and 
• deliberate selection by the teacher of 
those options that more efficiently meet 
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the teaching/learning needs of a class
room. 

How is the teacher to increase his 
range of nonverbal options? In formal 
training, such as a teacher education 
program at a university, there is little 
possibility for the development and 
practice of nonverbal awareness and 
options until the importance of nonver
bal is 'unofficially' recognized by the 
governing bodies of faculties of educa
tion. While such writers as Aldous Hux
ley have emphasized the importance of 
the 'nonverbal humanities' for many 
years, serious attention to nonverbal 
within education is just now beginning. 

At present, informal methods, such 
as workshops and self-study, are feasi
ble means of bringing the ABCs of non
verbal to classroom teachers. These 
ABCs of nonverbal are: Awareness, 
Behavior and Communication. 

A teacher who has increased his non
verbal awareness, has developed more 
conscious control over his own nonver
bal behaviors, and has incorporated his 
awareness and conscious behavior into 
patterns of effective interpersonal com
munication has begun to master the 

ABCs of nonverbal. We will now ex
amine two informal methods for seek
ing these goals. 

For the teacher who has no access 
tc i jrmal courses on nonverbal and 
who wishes to actualize his nonverbal 
potential, we have worked out a pro
gram of self-activated nonverbal devel
opment (SAND). It requires a learning 
partner, a set of reading materials, sev
eral observation inventories, and a fair 
degree of self-motivation. Here is a 
brief description of SAND, which 
consists of seven steps that can be car
ried out in any school setting, 
f. Partner. The first step is to choose 
one or several partners who teach in 
the same building as you and who share 
your interest in nonverbal communica
tion. 
2. Read and share. The second step is 
to read and then discuss with your part
ners a set of resource materials on 
nonverbal.* Reading and discussing the 

• Lists of SAND reading materials, copies of 
the nonverbal inventory, and a more com
plete description of SAND are available from 
Dr. R.V. Peavy, Faculty of Education, Univer
sity of Victoria. 

materials starts the process of aware
ness. 
3. Seli-observation. The third step is to 
complete a nonverbal behavior inven
tory for yourself. This will help you 
focus on your own behaviors. After 
each partner has completed an inven
tory, meet, discuss and share reactions 
with each other. At this point you 
should try to identify those behaviors 
most typical of yourself. 
4. Mutual observation. The fourth step 
is to vibit each other's classrooms for 
several brief (20-30 minutes) periods for 
the express purpose of noting each 
other'i nonverbals and how pupils react 
to them. 
5. Options. After each has observed the 
other partner 'in action,' meet for the 
purpose of comparing self-
observations with observations by 
another, and deciding on some 'op
tions' to replace, improve or further 
develop typical verbal and nonverbal 
behavior. It is very important to remem
ber that options include substituting a 
nonverbal behavior for a verbal; repla
cing one nonverbal with another; fur
ther developing or modifying an already 
existing nonverbal or replacing a non
verbal with a verbal. Check out your 
decisions with your partner and listen 
to his reactions. 
6. Experiment. Now try out, play with, 
and experiment with options in your 
classroom. Remember that a teacher 
who has increased nonverbal aware
ness and a greater range of physical ac
tions has also increased his mental 
awareness. F.verything we try doesn't 
work. If something doesn't work, don't 
use it. If i' does, develop it further. 
7. Review. After having completed the 
six steps outlined above, meet with 
your partnsr(s) and share your reactions 
to what you have discovered about 
yourself and others in the subtle world 
of the nonverbal. You may even decide 
to initiate a second cycle of SAND. 

The workshop method for develop
ing nonverbal potential permits con
centrated attention, awareness and 
practice on an individual basis. A typical 
workshop includes practical exercises 
and discussion on such topics as: 
• focusing on nonverbal behavior and 
expression 
• nonverbal behaviors in teaching 
• individual analysis ('my' nonverbal 
behaviors) 
• developing options 
• building a nonverbal vocabulary 
• nonverbal research 

A workshop can vary in time from six 
hours to several days. At least 50% of 
the workshop time is devoted to 

Continued on page 235 
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A. 

Reading textbooks still otter 
many kinds of stereotypes as 
models for children. How can 
they be made more suitable? 
The author suggests a 
few answers. 

SARA G O O D M A N ZIMET 

The author is assistant professor in psychiatry 
and dirxtor, Reading Research Project, Univer
sity of Colorado Medical Center, Denver. The 
article is reprinted with permission from Today's 
Education. 

Recently, researchers have begun to 
systematically scrutinize elementary 
reading textbooks for the messages in
herent in their illustrations and stories. 
Researchers have asked: Who are Dick 
and jane, mother and father, friends 
and neighbors? What are their racial 
identities, sex roles, life-styles? Where 
and how do they live and work? How 
do they relate to each other? How do 
they feel and what do they think? And 
how appropriate are they as models for 
identification? 

After all, schools give a top priority 
to reading instruction, and the reading 
textbook is the traditional means 
through which reading skills are taught. 
Is it any wonder, then, that in addition 
to seeing the reading text as a teacher 
of reading skills, some view it as a motiv
ator to learning to read and a socializer 
to the world outside the school? 

Researchers have documented the 
contention that these texts contain soci
oeconomic, racial, and sex-role stereo
types; stilted syntax and a plethora of 
neutral words; falsely idealized rela
tionships among siblings, parents, 
peers and other adults; and dependent, > 
dull characters who act out themes lack
ing in information, ingenuity and inter

est . ' 
Under pressure from the Civil Rights 

movement, several publishers have 
tried to create urban multiethnic read
ers. In my opinion, their efforts on the 
whole have been unsuccessful. A study 
of several readers published in 1965 and 
1966 concluded that most of them ex

pressed a subtle racial bias and contain
ed the same inappropriate cultural, de
velopmental, and learning models as 
the earlier texts. 

Thus, despite the cry for textbooks 
about people from various ethnic, reli
gious and social groups, publishers still 
appear to be reluctant, with rare excep
tions, to drop the traditional character
izations of middle-class, affluent, sub
urban, white, Christian, middle Ameri
cans. 

Yet, in reality, here is an excellent op
portunity to present stories which ac
knowledge and depict people who are 
alike and different from the reader — 
alike in feeling anxiety and joy though 
different in cultural identity. People, 
both adults and children — whatever 
may be their ethnic, national, religious 
or social-class identity—heed to be 
humanized and identifiable; need to 
display a familiar range of emotions, 
both negative and positive; and need 
to behave in.recognizable ways. 

The finding that boys were.experi
encing more difficulty in learning to 
read than were girls caused publishers 
of reading texts to try to make the books 
more appealing to boys. The publish
ers' solution: books with more boy 
characters and significantly fewer girl 
characters who continued to be shown 
in stereotyped roles. Consequently, 
this solution took a narrow view of solv
ing the boys' learning problems and ex
acerbated an old one — that of sex-role 
stereotyping, which perpetuates the 
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culturally conditioned separateness 
that leads both boys and girls to devalue 
that which is feminine and to strive for 
that which is masculine. Stereotypes, 
whether they be national, ethnic, religi
ous, social or sexual, are inadequate to 
capture the fullness and richness that 
is or can be. 

Why not alter the themes of textbook 
stories to make them more appealing 
to both boys and girls? Themes dealing 
with realistic issues of concern to both 
belong in reading textbooks. 
. Families are not always intact, nor is 

family life exclusively child-centered. 
Parents punish, and children display a 
range of affects. Bridging the disconti
nuities between home and school, sib
ling rivalry, parent-child conflicts, birth 
and death, fears, accomplishments and 
failures — all are part of the life-space 
of the child. These can provide vital 
story material that can reassure children 
that others experience what they expe
rience or may help children understand 
that circumstances are different for 
other children. In either case, in story 
form, emotional distance is possible 
(i.e., this is not me; it is like me), and 
thereby lends a perspective to pro
blems and situations that directly con
cern the reader. 

Elementary reading textbooks need a 
more balanced distribution of charac
ters of different ages and of both sexes 
who are involved in a variety of age-
appropriate activities. For example, 
stories concerning the functions of 

adults (other than being parents) need 
to be present in far greater numbers 
than currently exist. Occupational, re
creational and social adult models out
side the family setting have been virtu
ally absent from these texts. By pres
enting sex-disassociated career possi
bilities and role functions to children, 
textbooks can reflect both what is as 
well as what should be. For example, 
women characters could be engineers, 
doctors, reporters, scientists, taxi driv
ers and teachers, as well as mothers, 
maiden aunts, sisters and daughters. 
Men could be nurses, teachers, secreta
ries, cooks, lawyers and carpenters, as 
well as fathers, bachelor uncles, bro
thers and sons. 

In many of the texts researchers have 
examined, only animals display nega
tive feelings. Animals need to be char
acterized as animals — not primarily as 
anthropomorphized humans. Further
more, pets need to assume the stature 
they deserve by presenting them in 
other than primarily nuisance and dis
ruptive roles. They are attached to peo
ple, and people to them. All animals 
have a life-style of their own. They give 
birth; they die. They are at times de
pendent. They have likes and dislikes 
—all within the context of being animal. 
For example, dogs are companions, 
watchdogs, herders, and objects of love 
and fear. There is-.a place for a variety 
of animal species and characterizations 
in elementary stories. 

Many story preference studies have 

found that schoolchildren as young as 
first graders seek informational con
tent. They want to know the what, 
where, how and why of their world. This 
knowledge helps them to order and 
make manageable much that is confus
ing and mysterious and to satisfy their 
curiosities as well. 

Young children also prefer fantasy-
promoting and adventure books. If 
tradebooks and other media can capi
talize successfully on the child's need 
to escape, to live vicariously, to take 
risks, to gain revenge, to conquer the 
unconquerable, why not reading text
books? For most children, there are 
realistic limits to where one can go and 
what one can do. Fantasy makes it possi
ble to go and to do what is not possible 
under any other circumstances. 

Children also enjoy reading material 
with riddles, jokes, jingles, nonsense 
rhymes, cartoons and comics. Reading 
texts should supply these, too, thereby 
creating positive and joyful associations 
with the learning-to-read process. 

The content of stories has importance 
regardless, of the method of instruction. 
It would seem advisable that talented 
storytellers, artists and specialists in 
child development join together with 
experienced teachers and reading spe
cialists in writing stories for reading 
texts. This approach would take us a 
long way toward providing elementary 
school children with instructional ma
terials that are aesthetically appealing 
and developmentally, culturally and ed
ucationally sound. od-i 
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TERRY M. MULLEN 

Teaching, says the writer, cannot begin until 
the teacher understands the psycho-

sociological background of today's student, 
what determines his attitudes to education. 

Most comment directed at the problem 
of making an education system more 
effective focuses on the learning pro
cess rather than the nature of the learn
er. 

Limited as is this approach, it would 
present few lasting problems if educa
tors were able to maintain the distinc
tion between the how and what of 
learning. As it is, however, curriculum 
concerns encroach upon most discus
sions of education whether or not the 
intended starting point was an essen
tially clinical description of how hu
mans learn. 

The purpose of this article is to pro
vide a perspective in which to examine 
the contemporary world of education 
using as the point of departure the no
tion of cosmology: one's definition of 
the meaning of life; of how man relates 
to the universe, both small and large; 
and of why man is. The justification for it 
is my conviction that teaching cannot 
begin until the teacher understands the 

Mr. Mullen is co-ordinator of mathematics 
instruction at Prince George Senior 
Secondary School. 

psycho-sociological background of the 
student. 

To comprehend this it is necessary 
first to recognize that the world of con
temporary youth is unique. If you insist 
that what is happening out there is no
thing but the most recent reenactment 
of an old drama — generation gap or 
identity crisis or whatever label you 
prefer — if you insist that the same 
process was reported on old Babylonian 
tablets or Elizabethan horn books; if 
you think in;terms of historical cycles 
or swings of the pendulum; if you resort 
to any of the; determinist models for de
nying the• resilttyvof social evolution — 
then you have missed participating in 
the movements that are transforming 
human relationships and conscious
ness. You are saying that significance is 
in what one knows, not in how one 
lives. 

Contemporary man is the direct intel
lectual heir of those few aristocrats who 
brought renown to Classical Greece. 
They had a program for perfecting man: 
it began by ascribing all reality to the 
physical world, then it moved on to as

suming that man's powers of reasoning 
— particularly in the analytic, systematic 
form that came to be known as mathe
matics — was sufficient to comprehend 
that reality. 

Using reason, the Greeks intended 
to reduce all reality — politics, ethics, 
religion, the tangible natural world — 
to axiomatic structures. Their equation 
was too powerful to be ignored, too 
simple to be lost: reality is material, ma
terial is measurable, measures are 
mathematical abstractions, abstractions 
are comprehended by our capacity to 
reason. Hence, reality is subsumed in 
man's rationality. 

Internal conflict within the Attic 
world, combined with the ascendancy 
of the more practical Romans, brought 
to a halt the development of the Greek 
intellectual system. The centuries fol
lowing Rome were even less conducive 
to Greek thought. Where the Greeks 
believed that nature was mathematical
ly designed,^and that this design could 
be discovered by man and used to con
trol his environment, the Church 
Fathers rejected reason as a useful attri-
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bute. The things of the world had a tele-
ological purpose — man, made in the 
image of Cod but fallen from grace, was 
on earth only temporarily and as a prep
aration for an after life. (Whether or not 
we view the theology of the Dark and 
Middle Ages as valid is not, of course, 
important. The Church was uniquely re
sponsible for preserving a thin veneer 
of civilization and for providing the sta
bility, through its spiritual cum tempo
ral authority, necessary to raise Western 
man from barbarity and chaos.) 

Modern man may be said to have 
emerged in the humanism, the move
ment which restored the sense of the 
importance of man and his earthly 
works, of the 14th and 15th century 
Renaissance. In intellectual terms, we 
may conveniently date the beginning of 
the modern era at 1543, the date of pub
lication of Copernicus's On the Revolu
tions of the Heavenly Spheres. For the sec
ond historical time man's capacity to 
reason was seen as of paramount im
portance. A new cosmology emerged, 
a cosmology in which, by reducing the 
universe to matter and motic.,, man was 
relegated to the status of a piece in a 
mechanical game. 

The 18th century marked the high 
water mark of determinism and materi
alism; in the 19th and 20th centuries 
to this dominant way of thinking was 
added ameliorism — the belief that 
man's knowledge, his understanding of 
his physical environment, should be 
used in making life easier and more se
cure. 

Contemporary North American soci
ety represents the logical culmination 
of this development; it is an industrial 
society marked by advanced technolo
gy, a tendency to see issues in terms of 
problems, a tendency to seek solutions 
in engineering terms (in the manipula
tion of physical properties), a tendency 
to place one's faith in experts. 

This development, while it has in no 
way been exhausted, is now seen by 
more and more people as bankrupt. 
Those who do are mostly young 
(though most of the young do not be
have as if they knew it), and many 
adults, in their discomfort have fobbed 
it off as youthful rebellion. That is a dan
gerous assumption and an unwarranted 
put-down. The young and their authen
tic allies are part of a new awareness. 
They have become aware of an idea as 
extraordinary and simple as that earlier 
one concerning the essential equality 
of man. This new idea is simply that 
we must initiate a new stage in man's 
relatedness to nature and the natural.. 

How did this awareness come about 
and why at this time? Why are most of 
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us so sure it is foolishness? 
Young people are heir to an unsound 

belief that crested some decades ago: 
that more production and more growth, 
accompanied by more efficient exploit
ation of our natural resources, would 
carry us toward an economy of abun
dance and toward greater individual se
curity. The reality is different. 

The world we now live in cannot get 
any better merely by changing its man
agers or improving some of its circum
stances. It exists as it does because of 
the way that we think about one another 
and because of our incapacity, so far, 
to think differently. 

Only when the adult world begins to 
think of itself as strange, as having a 
shape that is not entirely lovely, only 
when it begins to see that the world, 
in its visible forms and institutions, isn't 
all there, only then can we begin to re
spond to the anguish of the sensitive 
young. 

It does nothing for our credibility to 
chastise the young with that hollow 
cliche' that they have no program. One 
can be ill and want to be well, fettered 
and want to be free, hungry and want 
to be fed without a program. For what 
radical youth do want is to expose the 
mere contingency of facts that have 
been considered essential. That is a 
marvelous thing to do, the necessary 
prelude to our being able, any of us, to 
think of a program which is more than 
merely the patching up of social sys
tems that were never adequate to the 
people they were meant to serve. 

Integrate Or Perish Is The Lesson 

The movement that seeks this grail 
is not, however, political. Though it is 
often found in alliance with political 
radicalism, it is a much purer form of 
dissent as it does not intend to ex
change one set of masters for another. 
As even that arch-radical, Daniel Cohn-
Bendit, said in 1969, the year of world
wide student disorder, what was need
ed was the establishment of'...an active 
minority acting as a permanent ferment, 
pushing forward without trying to con
trol events.' 

What the young hope initially to 
achieve through confrontations is a 
casting aside of that exploitive and crip
pling concept of 'youth' that society 
foists on people who want to consider 
themselves 'adults.' They instinctively 
understand that the clear lesson of his
tory is: integrate or perish. They re
spond with indifference or pity, rarely 
anger, to the timeworn put-downs: the 
modern state is too complex for the in
dividual; human problems are for the 
experts; man is corrupted — by original 

sin, if you will — and so attempts to 
improve his state are bound to fail; it 
has always been this way and with ma
turity youth will learn to tolerate man's 
inhumanity to man. 

As with any elite, they constitute a 
living object lesson (and a rebuke if you 
have nagging doubts about your own 
integrity) that the force of a moral posi
tion cannot be measured by counting 
its adherents, but must be judged by 
the view of man and the human condi
tion which it expresses. 

To re-emphasize, that moral position 
flows out of the realization that man 
is a single species, not a collection of 
individuals. The immense social dis
turbances that so trouble the world sig
nify that mankind has reached the 
stage, common to every species, when 
(to quote Pierre Teilhand de Chardin) 
'...it must of biological necessity under
go the condensation of its elements. In 
our time Mankind is approaching its cri
tical point of social organization.' The 
survival of our species is dependent 
upon the recognition and acceptance 
of commonality, the willingness to have 
our multiplicity forged into one. 

This is a realization that is meant to 
free, not frighten. It is necessary, but 
only in the sense of Hegel, who said 
'...freedom is the recognition of neces
sities.' If it is something most readily 
learned from the young, why not? The 
young sense more keenly than adults 
that our society has divisions. Perhaps 
the most deeply rooted of these is that 
between young and old. Its power 
structure has come down through his
tory unchanged, grounded in the fact 
that the younger were largely depend
ent on the older for their learning. 

Now our condition changes. Marga
ret Mead has termed it 'prefigurative 
learning' — the process of older learn
ing from younger basic lessons in adapt
ation to changing conditions of material 
and human reality. In sum, the young 
are at the cutting edge of the emerg
ence of a new cosmology, an altered 
state of consciousness. 

The new consciousness is built upon 
the paradox of two competing and 
closely related images — that of the ex
tinction of history by technology and 
that of man's evolving awareness of 
himself as a single species. To seek new 
beginnings man must be haunted by an 
image of the end of the old. When we 
look over our shoulder we see Ausch
witz and Hiroshima, and we know that 
the old order can provide no solace. 
We have lost, to paraphrase the psy
chologist Robert Jay Lifton, our sense 
of immortality. 

We cannot rely on biological perma-
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nence whether as an individual (though 
two recent movements suggest some 
tentative qualification of this: the reviv
al of intense, often ecceniric, Christian
ity particularly among the disestablish
ed young; the development of labora
tory techniques for prolonging, per
haps even creating, life), a family, or 
even a species. 

Man's works are equally threatened. 
Not even the natural environment, 
which until now man had always assum
ed would outlast him, seems safe. The 
interest in ecology and the widespread 
use of it as a metaphor for a variety of 
forms of integration must be seen as 
more than an overdue reaction to our 
increasing efficiency in abusing the 
physical world. 

In response to all these threats man 
has reacted by seeking immortality 
through a sort of experiential transcen
dence, the entering into a state of mind 
in which time is irrelevant, only the here 
and now is real. Such things as the drug 
revolution and the general stress upon 
intense experience — whether in poli
tics, art or life style — are symptomatic 
of a quest for immortality intensified 
by the impairment of other modes of 
immortality brought about by such 
unique challenges as nuclear weapons. 

The young have thus given each of 
us a priceless opportunity to re
examine our own life styles and life 
goals. They have not done this as a serv
ice, but in response to their scarcely 
conscious recognition of the unique
ness of the contemporary world. As 
adults we would presumably have done 
the same had we also enjoyed the ad
vantage of being closer to innocence. 

But we have in common, or can have, 
the realization that there is such a thing 
as ultimate technological violence and 
existence rendered absurd. The young 
sense the inadequacy of existing forms; 
we sense imprisonment within them. 
For neither of us is that statement an 
excuse for acquiescence. It falls to each 
of us to discover our own relationship 
to unprecedented experience. The 
young have no fathers; we in our turn 
cannot find a way out through an un
critical identification with the young. 

Integration in a time of accelerated 
socic-cultural change includes the ac
ceptance of the permanency of trans
formation, but not of seeking models 
for imitation. This is one reason why 
the social and biological engineers, 
men like the geneticist Dobzhansky, 
the behavioralist Skinner, the experi
ence manipulator Toffler, are not relia
ble prophets. They have sensed some 
of the important conditions that have 

made the contemporary world unique 
but, in response, they have developed 
strategies for coping that require more 
and more sophisticated tinkering with 
the physical environment. These strate
gies are, however, self-defeating for it 
is a fundamental loss of confidence in 
attempts to fiddle with the environment 
that created the imperative for change 
in the first place. 

We Must Change Our 'Diet' 

The way out, then, is not to be found 
by taking larger and larger doses of the 
same poison. We need to change our 
diet and, in this metaphor, the diet is 
our way of knowing. We must place in 
more appropriate perspective our intel
lectual heritage from the Classical 
Creeks. Our equation of abstract logical 
thinking with knowing, with truth, and 
with reality itself is based on a series 
of fallacies built into the epistemologic-
al foundation!' of modern Western phil
osophy. 

This kind of thinking, which Andrew 
Weil has termed 'straight' thinking, is 
ordinary thinking, the kind that tradi
tional education systems have always 
rewarded exclusively. Weil contrasts 
'straight' thinking with 'stoned' or 
'heightened' thinking. It is in the devel
opment of this latter form of perceiving 
that the mental phase of man's next evo
lutionary stage will take place. 

Theodore Roszak, in his perceptive 
tract The Making of a Counter-Culture, 
writes that '...if there is to be an alterna
tive to technocracy, there must be an 
appeal from reductive rationality which 
objective consciousness dictates.' This 
is the primary project of the counter
culture. Such development leads to a 
capacity for sensing the essential unity 
of life and is closely related to our curio
sity, our intuition, and our highest as
pirations. 

'Stoned' thinking can be better 
understood by contrasting it with 
'straight' thinking. Weil identifies four 
characteristics of 'straight' thinking. 
First, in 'straight' thinking knowing is 
equated with intellectual understand
ing, the mind is equated to the intellect. 
In contrast, 'stoned' thinking relies 
upon direct experience. 

Second, in 'straight' thinking there is 
an overattachment to immediate sensa
tions from the external environment. 
But the senses are notoriously limited. 
They respond to only some of the avail
able information (in terms of electro
magnetic radiation alone our senses 
'see' through a narrow window one oc
tave wide with thirty more on either side 
to which we are 'blind'), find it necessa

ry to ignore most of even that little in
formation in order that our nervous sys
tem not be overloaded, and subject the 
information that does reach our consci
ous mind to interpretation and apprais
al. 

The third characteristic of 'straight' 
thinking is the tendency to perceive 
outward forms rather than inner con
tents — to lapse into materialism. 

Fourth is the tendency to perceive dif
ferences rather than similarities. Now 
stress on differences is by definition an 
aspect of ego — and ego leads to isola
tion, a sense of living in a hostile uni
verse in which human relations are ne
cessarily unsatisfactory. Pursued with
out relief, 'straight' thinking leads to 
negative thinking, pessimism and des
pair. 

Yet reality is neither good nor bad. 
Reality is. It is man who perceives and 
values. Thus, if one engages exclusively 
in 'straight' thinking, the resulting per
ceptions are ones of isolation or separa
tion, the resulting values are those of 
despair. 

Not, of course, that 'straight' thinking 
does not have a place. We must, how
ever, learn first to tolerate, second to 
understand, third to participate in non-
ordinary experience. This does not 
mean becoming Eastern mystics, for 
they err on the other side by denying 
the reality of the physical world. 

But if many of us are locked into ordi
nary consciousness, it is not because 
we lack the key to our own freedom. 
The essence of what is needed is already 
present: an acceptance of and partici
pation in, the pervasive nonrational. A 
society that subordinates or degrades 
the non-ordinary conspires to diminish 
the existence of its citizens. 

As long as our schools continue to 
be places designed to fashion technolo
gy's children — and iconoclasts like 
Ivan lllich suggest that any established 
school system must necessarily do so 
— it will make no difference how so
phisticated is our curriculum, our tech
niques and resources, or our learning 
theory. Any school system that fails to 
recognize this is open to charges both 
of irrelevancy and inauthenticity. If the 
alternative is the demise of institutional
ized education] so be it. 

The young are dimly aware of the 
uniqueness of their time. If we permit 
it, we too can share the experience of 
becoming new people, larger than the 
limits we were taught bound us, and 
thus creating an unknown yet just com
munity and, ultimately, refiguring our 
way in the cosmos. There is no stage 
of human evolution that is more natu
ral, exciting or necessary. o** 
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Seine suggestions for making 
bettor use of worksheets so 

that children will really learn 
, from the exercises. 

A worksheet is a sheet of paper that 
either is plain or has been written on 
by the teacher, probably in dittoed 
form, so that every child in the class 
has an exact copy of the same paper. 

During the last ten years, there has 
been an acceleration of the use of such 
dittoed sheets because of the avail
ability of ditto machines to every teach
er. Millions of sheets are run off every 
v.eek to be used by students. Indeed, 
one wonders at times if there are not 
hundreds of teachers who believe that, 
in addition to the traditional baby
sitting ability, all that a modern learning 
facilitator needs is the skill to mass-
produce worksheets! 

Of all the possible forms of dittoed 
sheets, there is one that needs careful 
re-examination. I refer to the kind used 
when, in arithmetic or other subjects, 
the teacher requires from each child 

only the insertion of a word, a phrase 
or a numeral into an assigned position 
in an open sentence printed ahead of 
time. 

In arithmetic one sees: • + 4 =»• 7 
and the classroom task is to insert a 
numeral in the box. This is quaintly 
called 'the answer.' 

For English studies, the variation can 
be: 
Mary had a little , or perhaps: 
Mary had a little (lam) (lamb), 
when a choice of two insertions is re
quested. 'Mary had a little pimple' 
would be wrong. 

Let us consider the effect on the 
learning/teaching system when such 
sheets are excessively used, 
(a) The teacher has to spend consider
able time devising what to write unless 
she has access to published packages 
or master copies of each sheet to be 
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used as the daily lesson. (In the 1971 
concept of 'Xeroxed Human Beings,' 
the aim of producing dittoed human be
ings might well be assisted by excess 
dittoed conditioning — see page 41 of 
Time Magazine, April 19,1971.) 
(b) If the student relates immediately 
to what he sees and reads on a work
sheet, it is completed very quickly. 
(c) If the student does not relate im
mediately to what is written, he tradi
tionally can do very little except ask the 
teacher at every point, 'Is this right?' 
'Is this the answer?' 'I've finished. What 
do I. do now?' 

Experience has indicated that reac
tions (b) and (c) are common. The re
sults are that when a worksheet is finish
ed, the students have little else to do. 
That suggests an efficiency of some
thing like, shall we say, one half-hour 
of work by the teacher to produce three 

or four minutes of involvement by each 
child I 

When the student reacts a; in alterna
tive (c), there is frequent worrying for 
teacher's help, especially in elementary 
grades; a persistence in showing the 
teacher every answer, with <i lot of nag
ging — 'Teacher, see what,I've done,' 
'Is this what I have to do?' —as well 
as desire for praise from the teacher 
— 'Good,' 'That's right,' 'O.K.' Guesses 
are written, erased and erased again, 
and often a dirty mess on the paper is 
the only result. 

Moreover, the sheets are invariably 
either thrown away or stuffed badly into 
an already filled folder and never refer
red to again. Can this not, also, be refer
red to as gross inefficiency, either from 
a 'busy work' point of view or from that 

/, of'true learning'? 
.There are ways, however, of using 

such sheets of paper to assist in work 

J. V . TRIVETT 

The author is a professor in the Faculty 
of Education at Simon Fraser University. 
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that does induce learning. If this type 
of worksheet has to be used, the in
volvement of the student can be ex
tended by developing such habits as 
these: 

» The teacher establishes the attitude 
of expecting that, should a student not 
relate to what is written, he discusses 
it quietly with other students. 

0 If the answer required (the insertion) 
is not immediateiy thought of, thr stu
dent goes to a referent, easily a> liable 
in the classroom. This may b an atlas 
for a place name; some peb' .es or col
ored rodsfora numbername; a diction
ary for correct spelling or meaning, and 
so on. 

• The teacher does not mark the papers 
at all. Instead, doing so becomes the 
responsibility of the child. If it is wish
ed, each child can write T when the 
answer is True and F when it is False 
and f when he is not sure. It is in the 
latter cases only that individual refer
ence to the teacher may be needed. 

o After finishing a worksheet, every 
student is expected to continue in the 
same manner on the reverse side of the 
paper and on extra sheets, making up 
examples of his own. If students are not 
accustomed to this procedure, it may 
take weeks before every one realizes 
that this is what is automatically ex
pected. But, if the teacher does expect 
it to happen, there will not be many 
who will for. long ignore the pressure 
or expectancy of the other students' 
doing likewise. 

• The worksheets are kept, so that fre
quently the exercise on a subsequent 
day is to continue with a worksheet al
ready begun and to respond to it again, 
or more. This can always be done, for 
from the item above we see that hp 
worksheet is ever finished. 

Try these extensions of the dittoed 
worksheet: Keep the fatuous coloring-
in of static and boring pictures to a mini
mum and make use of the mechanical 
aids of the machine to increase, with, 
dignity, the involvement of the student 
in the supplement to that machine. 

Moreover we can go further, and de
vise our worksheets creatively, so that 
what is dittoed on them encourages 
creativity and dynamic response even 
more. 

Worksheets can be dittoed, using the 
examples the students created on other 
worksheets the day before. This truly 
aids the accomplishment of appropriate 
self-sufficiency, using what does hap

pen within a particular group of learners 
rather than what 'should happen' ac
cording to some theoretical statement 
made out of context to the living and 
points of development of the particular 
group. 

Variation can occur in the form of 
what is written: 

e Sentences in arithmetic can be writ
ten in different scripts in formal parallel 
lines; or otherwise, in informal circles 
or at random over the paper. 

e The rubric can suggest a theoretically 
unlimited continuation: 
'Write names for 8 using + or - , or both 
+ and - . ' 
'Draw many triangles.' 
'Begin with 6 + 3 = 9. Make an arrow 
drawing showing other true sentences 
related to 6 + 3 = 9. You must use, 
6, 3 and 9. You may also use 0 if you 
wish.' 
'Play a 1-difference game with the at
tribute blocks and write the name of 
each block like this: 

Small [redj thin Small [red] thin A 

LARGE [re3] thin A » LARGE [red] THICK / \ 

Note:! Red I is a colored blob. 

• Instead of the ali-too-common boxa, 
a blank or a line might be used. We 
hardly want children conditioned to 
f«;el they have to put a • around every 
number they write. 

• + 3 = 9 M + 3 = 9 

(M stands for My number that makes 
the sentence true or My number that 
makes the sentence false!) 

— + 3 = 9 + 3 = 9 

• Rather than give sentences for com
pletion that do not relate to each other, 
we can suggest a sequence of related 
sentences: 

— + 5 = 11 13 - • = 9 
— + 4 = 11 14 - • = 9 
— + 3 = 11 15 - • = 9 
Write many other related names for 11 
and 9. ; 

% x 12 = 8 -> 2 x 12 = 3 x 8 - * 
12x2 = 8x3 

Write other related sentences begin
ning with % x 8 = 6 —»..... 

What is the standard name for 

V* x 5 x 4? 
V* x 6 x 4? 
V* x 7 x 4? 
' / « x 1 9 x 4 ? 
% x 1971 x 4? 
Make up more of your own. 

A few final words — 
If we ask only that one-word answers, 

words or numerals be inserted on a 
worksheet, the tendency will surely be 
to: 

Involve the writer very superficially. 
Suggest that learning takes place in 

the confronting of a student with a 
sheet of paper, without the necessity 
of prior first-hand experience, and dis
cussion. 

Create the impression that learning 
is a matter of being able to reply correct
ly and quickly. This is just not true. One 
has to learn how to get the answers. 
Seldom is tiiere any clue whatever on 
the worksheet as to how the answer is 
obtained. 

Establish a broken-up, staccato mode 
of working: 'I've finished' after two 
minutes; 'I can't do any morel' after 
three minutes. 

Boredom of the students, at the sight 
of yet another of the same dull sheets 
that offer little challenge and invite bet
ter participation. 

Approve of more pollution, of trash, 
of a waste of paper in a throw-away cul
ture. 

A cop-out by the teacher who substi
tutes excess busy work for professional 
learning facilitation. 

It is not/therefore, a question of 
whether to use worksheets or not. It 
depends on how we use them and that 
is related to our objectives. What are 
yours? Please complete the open sen
tence: 
My objective for the children in my class 
is I 

Choose one word from: flexibility; 
sterility; individuality; ditto, ditto, 
ditto....! cwJ 
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ABCs of Nonverbal 
Continued from page 225 

practice-exercises with all workshop 
members participating. Before a work
shop begins, prospective participants 
can be given 'alerting' cues that bring 
their attention to specific nonverbal ac
tions relating to: 
e maintaining control and discipline 
a initiating and terminating classroom 
activities . 
o focusing attention and dealing with 
distractions 
e personal movements not directly re 
iated to instruction 
e preferences for verbal or nonverbal 
in such activities as selecting a pupil, 
emphasizing meaning, etc. 

One workshop goal is to teach partici
pants to discriminate between personal 
motions (adjusting jewelry, scratching, 
etc.) and instructional motions (point
ing to the blackboard/ intentional gaz
ing, etc.). Further discriminations are 
made on instructional movements: con
ducting movements, which are used to 
control student behaviors or get atten
tion; acting motions, which are to em
phasize, illustrate, or enact; and wield
ing motions, which are interactions with 
objects and materials rather than with 
students. * ~' ' : • 

Participants are also introduced to the 
'how' of movement and practise getting 
the 'feel' of movement effort (balance 
between tension and control), move

ment direction, and flow oi movement. 
Brief teaching tasks are introduced and 
discussed in terms of nonverbal. 

Throughout the workshop attention 
is continuously directed toward the ac
tual phenomenological experience of 
nonverbal by the participants and the 
relationship between individual 'exper
iencing' and formal nonverbal analysis 
using such concepts as 'flow,' 'effort,' 
'conducting,' 'wielding,' etc. 

For most individuals a three-hour ses
sion of nonverbal-enhancing awareness 
exercises followed by a full day of in
dividual analysis and experimenting 
with options, is sufficient to gain an 
orientation to nonverbal to initiate pur
poseful optional behaviors, and to in
troduce basic movement vocabulary. 

Typically, when an individual is first 
introduced to his own nonverbal self, 
he goes through a definable learning 
sequence. First, he is fascinated and 
somewhat fearful. He is suddtnly see
ing much more of himself than ever be
fore. 

Next, he experiences dissatisfaction 
with his own nonverbal behaviors and 
shows resistance and even hostility to
ward his workshop leader. His resis
tance takes the form of statements like, 
'But this is artificial' of 'What practical 
value can this have?' or 'But, it won't 
work.' If the person's resistance is 
stronger than his dissatisfaction, he 
drops out of the learning experience 
and remains at a habitual, conditioned 
level of nonverbal operation. 

If, however, his dissatisfaction "is 
strong, and if the workshop leader is 

skilled in coping with resistance, the 
participant can move forward to the 
productive third phase — characterized 
by genuine nonverbal self-exploration, 
experimentation with optional be
havior1; and expanded awareness. In 
this phase the participant concretely ac
tualizes portions of his nonverbal self 
which formerly were unused, hidden 
and unknown. Through experimenta
tion, alertness begins to replace habit 
and options begin to replace rigidity. 

In anthropology, psychiatry, drama, 
philosophy, medicine and in disciplines 
for self-cultivation, bodily actions and 
language have become increasingly im
portant. The anthropologist Biru-
whistell has given the name 'Kinesics' 
(bodily expression) to the 'language of 
hody expression and motion which is 
as ordered and structured as the lan
guage we speak.' 

To moot of us the idea of studying 
our own bodily actions to discover hevy, 
we send movement messages to others 
is a bit like the Zen dilemma of 'looking 
for the ox you ride.' In practical every
day interpersonal communication it is 
amazingly easy to ignore the most im
portant fact of all — the 'fact' of our, 
bodily person. 

Yet a teacher who becomes truly 
aware of what he is doing physically and 
how his bodily actions are influencing 
others is enhanced in his mental aware
ness!" A teacher who has well developed 
nonverbal awareness and options is 
able to respond flexibly.,quickly and 
accurately to tho demands of the teach
ing moment. o+J 

| D R A M A | 

/ guess they didn't like my lecture. 
O Innovations Unlimited 1972 
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Helpful anformation 
for high school 
students 

• Jobs 
• Self employment 
• Volunteer work 
• Travel 
• Summer study 

An illustrated, pocket-s-zed book to 
provide teenagers With information 
regarding opportunities open to them 
during their summar holidays. 

Whit Can I Do This Summer discusses 
all types of opportunities available to 
students in their teens. Information 
on: how to find jobs, what employers 
want, and what a young employee 
should know about his or her rights 
and obligations. 

Explores self-initiated enterprises, 
volunteer work, travel and summer 
study, and gives a list of addresses of 
non-profit organizations for addition
al information. 

Price: $0.50 per copy. '• 5-99: $0.40 
100-499: $0.35 500-999: $0.30 

1000 or more: $0.25 

Please prepay orders under $5.09 and 
add 10i per copy for handling and 
postage. 

GUIDANCE CENTRE 
Faculty of Education 
University of Toronto 

1000 Yonge Street 
•\[- Toronto, Ont., M4W 2K8 

The Many Faces of Music 
Continued from page 217 

musical interest, skills and attitudes of 
young children are now considered to 
be from three toeleven. Our music spe
cialists, then, should be specialists in 
teaching music to children of those par
ticular ages. 'The nati're of music, the 
importance of arts experiences for all 
children, the significance of aesthetic 
education in the life of the individual 
and the variety of musical objectives 
that emanate from these concerns indi
cate that satisfactory in<sVuctional 
leadership can best be provided by spe
cialists.' 

And by specialists I mean teachers of 
young children, and specialists in music 
education. I do not mean virtuosos. By 
specialist, I mean a person who has 
musical skills, knowledges, concepts 
and attitudes, but also has specialized 
abilities in helping students who do not 
possess skills in musical performance 
to understand the nature and structure 
of music. 

In a society that is becoming increas
ingly standardized and mechanized, the 
individual needs a sense of personal 
self-realization more than ever before. 
This he can achieve to a considerable 
extent through the humanities, litera
ture, language and the arts. It is quiie 
certain that the fine arts will have a larg
er place in the school program in the 
future than they have at present. 

The objectives of education in the arts 
include not only the development of 
skills as creators or producers and inter
est as consumers, but also the develop
ment of supplementary sources for ex
pressing ideas and feelings, for finding 
aesthetic values and satisfactions, for 
exploring and enquiring into experi
ences and things that seem complex or 
baffling but are important. The arts can, 
in this way, become personal resources 
for living more vitally and questioning 
more deeply, rather than simply provid
ing an escape from the world, some 
pleasurable sensations or a way of whi-
ling away the hours that would other
wise be boring. 

Let me now deal more particularly 
with music education in schools. Every 
child enters school with a considerable 
background in music. He comes with 
experience and often with well defined 
preferences. He knows a great deal 
about the way music sounds and feels. 
He has had many hours of hearing and 
responding to music of many forms and 
styles in many aural contexts. 

The understanding of music is entire
ly different from the development of 
proficiencies in the mechanics of 

musical symbols and systems. It is also 
different from learning the very precise 
kinesthetic skills related tc musical 
performances. 

To the child and to the teacher music 
is quite a different thing. They do not 
hear the same sounds; they do not per
ceive the same music in the same way. 
While both may find meaning in musical 
involvement, the differences in mean
ing are often very great. 

For the child music is not something 
separated from real life; it is a way of 
knowing, experiencing and communi
cating ideas and feelings that are real 
and pertinent. Music is not simply a 
subject, or an isolated fragment of the 
school day; it is something one does 
as an outgrowth of the way one feels 
and thinks. Since sound is the language 
of music, it is imperative that the educa
tional program focus strongly on the ex
ploration of sounds in a musical frame
work. It is essential that the child learn 
through experience not only to discri
minate between various sounds, but 
also to see the manner in which sounds 
are arranged. 

The outlook for music is very bright, 
particularly as an important and essen
tial part of good liberal or civilizing edu
cation. Instead, therefore, of being a 
peripheral, isolated, separate specialist 
subject, music should become a neces
sary part of the unified core of a total 
education. 

Start With Appreciation of Music 

This is particularly true of elementary 
education, where it will start with an 
appreciation for music in general and 
then proceed toward such specifics as 
notation, sight-singing or instrumental 
interpretation; i.e., from the liberal to 
the technical. For years we followed the 
this-is-a-whole-note-it-gets-four-counts 
approach before pupils really saw a 
need for knowing what a whole note 
meant; the lucky, perceptive ones often 
related isolated specifics in notation 
drill to music in their songbooks (once 
they got songbooks, after singing 
through the primary grades by rote), 
but most of the pupils just didn't catch 
on. Superimposing sol-fa syllables to 
designate pitch only compounded the 
problems for all but the musically gift
ed. In short, going from the technical 
toward the liberal failed as far as the 
mass of students were concerned. Now 
that we are attempting to educate all 
children, we must adapt our methods 
to what will succeed with the majority 
rather than the gifted few. 

There are three major aspects of the 
comprehensive elementary school 
music program. There are skills; there 
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are understandings; there are attitudes. 
The chief skills are in the following 
order: skill in listening to music; ability 
to sing; ability to express oneself on 
a musical instrument, and ability to 
interpret musical notation. 

1 believe we pay too tittle attention 
to the skill of listening intelligently to 
music, to understanding and apprecia
ting it. Young people seem to develop 
this skill even without any skills in sing
ing, playing musical instruments or 
understanding musical notation. This is 
the skill the general public needs if we 
are to raise the level of musical appreci
ation. 

Understanding music is more compli
cated, more difficult and yet very impor
tant. We haye to understand design in 
music and, in addition, the relation of 
music to man's historical development, 
the relationship between music and 
other areas of human endeavor and, 
finally, the place of music in contempo
rary society. These are very easy words 
to use, but the ideas behind them are 
very difficult to teach. 

Even more difficult to teach by any 
direct method are attitudes to music. 
The most important seems to be a de
sire to continue music experiences. The 
ability to discriminate between one type 
of music and another and an apprecia
tion of the value of music as a means 
of self-expression are also fundamental. 
The creative aspect is also basic, but 
may be reserved for the few rather than 
the many. ( 

An enthusiastic teacher of music in 
the elementary school often has an un
realistic teaching load. All too often a 
music specialist is expected to shoulder 
a full teaching day of general classroom 
or music classroom work and, on top 
of it, maintain rehearsals for band, or
chestra and chorus and show special 
interest in groups practising autoharp, 
recorders, and so on. 

R T 
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Furthermore, there are Christmas 
concerts, operettas and spring music
als, all of which require tremendous re
hearsals before school, during the 
lunch hour and after school. Many 
music specialists have been so over
whelmed by all this additional work that 
they have gladly accepted a straight 
classroom teaching assignment, never 
to return to music again. 

Of course, some administrators do 
eventually come to understand that 
music is one of the most demanding 
areas to teach, both physically and emo
tionally. There is very little seat work 
during which the teacher may get a 
break from continuous effort. The real 
enthusiast automatically overloads him
self and can do nothing about it. On 
the other hand, some administrators 
take this fact into account and try to 
rearrange the program so that the over
load is not excessive. 

.. When a reasonable workload is pro
vided, a high quality music teacher can 
plan a comprehensive and full music 
program that will include the many 
faces of music, particularly the creative 
and artistic. 

In school while we emphasize the 
creative, we must airo make sure we 
do not neglect the arvstic. If we do, 
we are simply curtailing t^e possible de
velopment of the intellect. <t is with the 
creative and the artistic that we mid ihe 
greatest flowering of the intellect and 
the highest levels of emotional maturi
ty. Creative art according to Hegel is 
the 'external and sensible appearance 
of an idea. What is expressed is not just 
emotion but insight.' 

A very important aspect of music is 
that it reaches the innermost core of 
life. It stimulates, it consoles, it fortifies, 
it penetrates the deeper mysteries that 
lie behind appearances. It enters realms 
where reason cannot help and where 
practical skill is non-existent. As I have 

A practical hook to help 
high school students 
make the most of their 
academic ability. 

• How to use study time 
effectively. 

• How to make a reasonable 
self-assessment of the influ
ence of life outside school. 

• The difference between 
studying and learning. 

• What to do in the classroom. 
• Learning outside school. 
• Studying for exams-and 

special methods for particular 
sublets. 

• Learning and the self-image. 

A book of usable information 
for every school guidance centre 
and school library. 

Price: $1.25 per copy 
Orders under $5.00 prepaid please 

Add 10% for handling 

GUIDANCE CENTRE 
E T 

Faculty otjEducation 
University of Toronto 

1000 Yonge Street 
Toronto, Orit., M4W 2K8 
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pointed out, long ud-ore children can 
understand the actual meaning of 
words, they can grasp the spirit and 
mood of music. Yet we must not think 

• 

that music has an emotional face only. 
What art really does through its un

hindered communication is to permit 
mankind to remember. The memory of 
mankind is the product of creative 
genius, the creative imagination of 
man, and it is largely through art that 
this is so. It is through a.*: and music 
that we know how man has thought as 
well as how man has felt. 

It is, of course, important to remem
ber that not all art is innovative or crea
tive. There is a part of our being that 
loves to hear the same old tunes and 
jingles over and over again. That part 
of our nature that encourages us to sing 
ir. groups the songs and stories that re
call the past is important, but perhaps 
not quite as important as the opportuni
ty to sing the old tunes different'y or 
to devise new songs. This requires 
thought. 

If a teacher wishes to encourage and 
develop a creative imagination, she 
must do it in the protected atmosphere 
of the school. The advantage of the 
school is that it can free the child from 
the worries, fears, anxieties, preju
dices, taboos and restrictions that are 

characteristic of the outside world and 
permit him freedom to investigate, to 
question, to wonder arid to express his 
own ideas. 

Despite differences in culture, in so
cial groupings and in early upbringing, 
people everywhere react favorably to 
certain aspects of art, balance, color, 
rhythm and melody. The universality of 
these feelings suggests that there are 
primitive and possibly innate factors de
termining responses to balance, color, 
rhythm and melody. It is possible that 
the natural rhythms of the body are par I 
of the reason why we like rhythm in 
music. 

For this reason the development of 
musicianship and aesthetic sensitivity 
can and must begin in early childhood. 
If aesthetic education is delayed past 
these early stages, the child may never 
fulfil! his potential. Furthermore, there 
is evidence that this musicianship and 
aesthetic sensitivity occurs before the 
age of nine. It is important to differenti
ate between the casual pleasure gained 
from music for recreation and the signi
ficant achievement implicit in music for 
aesthetic education. The former is 
achieved in the home through the mass 
media but the school has the unique 
and crucial role in developing aesthetic 
education. 

The music program must not only in
clude the rvsasters of the past, but also 
the meters of the present; not only the 
artist of the established musical culture, 
but also the artist of the new gener
ation's musical culture because the new 
music reflects the desires, the ideals 
and the feelings of the new generation. 
Our problem is to help young people to 
make valid discriminations as to quality. 

We must remember that musician
ship and aesthetic responsiveness to 
music are taught by example and learn
ed by contagion. Only to the extent that 
we are moved by the expressive import 
of music can we lead our students to 
aesthetic responsiveness. Each teacher 
must project an image of a sensitive in
telligent person who believes in and 
values the power and beauty of music. 
Only then can we hope to touch the 
hearts, stir the feelings and kindle the 
imaginations of our students. 

Music educators have tended to con
centrate far too much on isolated skills. 
We must, in the future, place more em
phasis on thought, insight and aesthetic 
response. We must help students to dis
cover meaning and value in music. 
Then, we will be truly performing our 
primary function within the broad 
scope of education. o-*J 

(A COMMUNICATION SYSTEM) 

Last year we sent out a sample memogram kit 
to schools in B.C. The response was most gratifying 
If we missed you, just fill out the coupon below 
and we will be glad to mail you a free kit. 
You are under no obligation to purchase. 

| W*Wi MAIL TO: 
I F l EVERGREEN PRESS LIMITED 
! B H 901 HOMER STREET, VANCOUVER 3, B.C. 

I PLEASE SEND ME A MEMOGRAM SAMPLE KIT 

J NAME 

• SCHOOL • 

• ADDRESS 
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NEVER ONE TO STAND STILL... 
* 

we take a spectacular leap into the 
rare field of The Extended Review in 
Depth. Yes, dear readers, we have dis
covered- a remarkable reviewer who 
NEVER TURNS US DOWN when we 
meekly ask her to look at new books. 
This fact in itself is just short ot cataclys
mic, but there is more. Not only does 
she never say 'No/ but she really takes 
spectacular pains to do a first class job 
of evaluation. Without further ado, we 
invite you to enjoy the craftsmanship of 
)udi Shelbourn as displayed in her om
nibus review below. I should ado! that 
judi has suffered bouts of 'flu since 
Christmas, but still found the time 
do a mass of reading and research. 

—C.D. Nelson 

CANADIAN LITERATURE 

Listen! - Songs and Poems of Canada, 
Homer Hogan, Ed., Methuen, c1972. 
$4.50 paperbound, $8.95 hardback 

X 

E 

Storm Warning: the New Canadian 
Poets, Selected by Al Purdy. 
McClelland & Stewart, c1971. $2.95 
paperbound 

The Speaking Earth: Canadian Poetry, 
Selected by John Metcaif. 
Van Nostrand Reinhold, d973. price 
not given 

Canadian Vibrations Canadiennes, 
Notes by Edith Fowke. 
Macmillan of Canada, C1972. price 
not given 

What started out to be a fairly brief review 
of several new Canadian books on the mar
ket seems to be expanding into an annotated 
essay on the joys and virtues of Canadian 
literature for Canadian schools. David God
frey and James Lo rimer in their essay, 'Pub
lishing in Canada' {Read Canadian, ed. by 
Robert Fulford et al, James Lewis & Samuel, 
c1972, p.265) put the problem succinctly: 

'It is perfectly clear that, for Canada, inter-
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nationalism has in practice meant submerg
ing our own reality, first in favour of British 
culture and more recently, American. 
Nowhere is this more clear than in the field 
of books. Writing and publishing is at the 
heart of every country's cultural and intellec
tual life, and book publishing is a key activ
ity whose importance to national life is far 
greater than the small contribution it makes 
as an industry to a country's gross national 
product. Yet the best estimates available 
suggest that no more than five percent of the 
books bought every year in Canada are 
books written by Canadians and published 
by Canadian-owned firms/ 

One can take issue with some of the impli
cations of this statement. In a multi-media 
age, someone will argue, the writing and 
publishing heart may well be missing a 
couple of beats. And I'm not clear about 
that last statistic. Does the five percent in
clude books written by Canadians but pub
lished elsewhere? But what really interests 
me Is the phrase 'submerging our own 
reality.' Surely this must be the necessary 
concern of any teacher of literature in a 
Canadian school — to bring to the surface 
the reality that is ours. 

Schools are our largest industry according 
to Ivan lllich: publishers, furniture makers, 
building contractors, statisticians, psycholo
gists, politicians and administrators are all 
part of a vast machine that turns out people. 
If we are to turn out people-products, I'd 
like them to be part of the whole reality, 
which includes, for me, the more than com
petent and the often exciting work of our 
Canadian writers. 

There are a number of books that I'd like 
to deal with, but four will suffice for this 
review. Listen! is one of the Methuen Cana
dian Literature Series. I've chosen it first 
because it was the book most immediately 
attractive to my students — not because of 
its slightly unusual square-shaped format, or 
its photographs of folk and rock stars, but for 

• the fact of the songs that are the framework 
of the contents. There are 14 sections, each 
headed by a Canadian singer or group: 
Leonard Cohen, Lighthouse, Chilliwack, 
Bruce Cockburn, to name four. Clustered 
around the songs (two to four for each per
former) area handful of poems by an incred
ible span of poets: French-Canadian, Haida, 
Eskimo and English-Canadian; old and 
young; known and unknown. 

What about the reality that is ours? Well, 
one of the realities is the absolute identifica
tion between the teenager and the songs. 

More and more of my students write poems, 
but virtually all of them listen to records. 
Cordon Lightfoot is Important to them and 
they are delighted to find him acknowledged 
in a classroom book. As a teacher, I am pleas
ed to have ready access to lyrics that my 
students have had memorized since the re
cords became popular. And I find the divis
ion of the songs and poems thematically as 
useful as such divisions usually are, but, in 
this case, more so. 

For instance, Cordon Light foot's song, 
'Canadian Railroad Trilogy' is a song that 
spans the distance of our landscape. When 
Birney's 'Transcontinental' or Bissett's 'The 
Canadian' or E.J. Pratt's 'The Precambrlan 
Shield' are set in juxtaposition, the power of 
the word and image, the magnificent energy 
of the poetic spoken line stand out very 
clearly. What I am saying is that Lightfoot 
doesn't get put down as a poet, but rather he 
Is acknowledged as a fine musician. I found 
the same dichotomy in every section; as 
polished and honed as the lyrics of a song 
may be, such as joni Mitchell's 'Big Yellow 
Taxi/ without her voice the song, as a poem, 
fades beside something like Birney's 'Bill
boards Build Freedom of Choice.' I suppose 
thaf s another reality: poets are people who 
use the rhythms of the unaccompanied voice 
and the powe.- of the image to work their 
magic. 

My favorite book of poetry, however, Is 
Storm Warning, probably because Al Purdy 
provides, along with the 150 pages of text, a 
smalt handbook of notes on the poems. The 
book itself has familiar names of the younger 
poets: bissett, Geddes, Helweg, McFadden, 
Suknaski. There are a number of academic 
poems, some are energetic sound poems, 
and all of them are vibrant expressions of the 
new poets. Here are some quotations from a 
few: 

,Sid Marty's 'Each Mountain' — 
'Each mountain 
its own country 
in the way a country 
must be 
a state of mind.' 

F 

and AndrewSuknaski's 'Hitch-hiking* —-

'that spring 
I remember 
how the cold nightwind 
knifing the prairie 
somewhere south 
of north battlefield 
poisoned me.' 
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SIMON FRASER UNIVERSITY 
FACULTY OF EDUCATION 
GRADUATE PROGRAMS 

(SEPTEMBER, 1973) 
Administrative Leadership Program in Education 

This two year program, leading to the degree of M A (Education), is 
designed for practicing and prospective educational administrators who 
wish to do graduate study while continuing working. 

Meeting times are in the late afternoon-evening on Tuesdays and 
Thursdays during the Fall and Spring Semesters. 

Graduate Program In Educational Practice (Day Program) 

A Graduate Program in Educational Practice is offered for teachers 
who wish to undertake a year's full-time study. Opportunities to specialize 
are available in a number of curriculum and grade areas. Financial 
assistance is available to a limited number of candidates. 

Programs Under Development 
Prospective applicants ere advised to inquire about new 

arternoon-evening programs that are currently under development. 
For further information and application forms phone or write to:— 

Director of Graduate Programs 
Faculty of Education 
Simon Fraser University 
Burnaby 2, B.C., CANADA 
Phone: 291-4787 

late 

Champion — Olympus — Cabana, $8495 

TENT TRAILER WORLD 

B.C.'s Supermarket. Apache 
Lionel — Otto — Steury — Venture 

Carefree—Olympus — Sunset — Splitliner 
Test Drive. You Will See 

Why It's Safest 
10% On. 10 yr. Bank Terms. Trade-Ins 

Large selection of camping propane 
equipment and accessories 

Impala Camping World 
1070 Camblo Rd., Oea* Freeway 
(next to Airport Inn, Richmond) 
273-4454 Open 7 days — eves. 

Summer Session 1973 
Physical Education 

Credit and Non-Credit Courses 
at the 

University of Victoria 
Victoria, B.C. 

Credit Courses 
P E . 345 (IV2) Physical Education in 

Early Childhood 
Ed.371(11/2) Outdoor Recreation 
Ed. 572(3) Advanced Exercise 

Physiology (graduate 
level course) 

July 26-Aug.17 
July 3-25 

j r 

Non-Credit Programs 
Summer Camp for Boys and Girls 
Adventure Camp (for boys and 
girls, 13-15) 
Summer Sports School (9-12; 13-15, 
boys and girls) 
Physical Fitness for Adults 
(two sessions) 
Summer Seminars 
Educational Gymnastics 

Track and Field 
Drugs and Sex Education 

July 3-Aug. 17 

July 16-Aug. 3 

Aug.3-Aug.13 

July 16-Aug. 3 
Aug. 6-10 
Aug. 13-17 

July 3-7 
July 9-13 
July 16-20 
July 23-27 

For-I*- ichures ai>d information write: 
Director of Summer Session 

University of Victoria 
Victor!^ B.C. 

Hawaii Christmas 1973 
JUST FOR YOUtl 
$185.00 Round Trip (Including Missed Flight Insurance) 
Depart December 21st, return December 31st or 
depart December 22nd, return December 31st. 
Fly the'Frtendly Skies of United Airlines' to the enchanting 
islandsof Hawaii—register now for Christmas under the 
Polynesian Sun I 
$50.00 deposit per person required. 

B.C.T.F. Co-operative Association 
206 - 2235 Burrard St., Vancouver 9 
206 - 3400 Douglas Rd., Victoria 
201 -1135 Sutherland Ave., Kelowna 
3-87 Wallace St., Nanaimo 

P R O T E C T I O N ! 
IS THE NAME OF OUR GAME 

EXTENDED FIX IT FREE GUARANTEE ON ALL NEW 1973 
GREMLINS — HORNETS — JAVELINS — MATADORS 

AND AMBASSADORS 
B.C.'S GREATEST AMC & JEEP DEALER 
MOUNTVIEW MOTORS LTD. 
1600 MARINE DR., NORTH VANCOUVER 

NEW LESSON AIDS 
* 

9623 CINEMATOGRAPHY by Silvia A. Sinclair, 3 p. 
Equipment, hints on filming, hints on editing, 
approaches to teaching, and resources. 

• 

BCTF Lesson Aids, 105-2235 Burrard St., Vancouver 9 

.8* 
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Berne!! Macdonald — 

'it is you that makes the song 
it is no bird that sings the note you hear 

leave your ears to thunder 
your fingers to thorns 
your eyes to the stars 
your nose to the rose or other things 
that come by chance 

a heart as delicate as a bird's very being 
has power in the weather 
through imitation it is you that makes 

the song 
(the bird only knows where his own heart 

lies). 

or bill bissett's 'mother earth' — 

'both th prosecutor at th last sentencing 
nd 

Louis Dudek at th Poets Conference in 
TO 

sd if he's any good as a poet he'll write 
just 

as well inside jail as on th street: 
i think this is a lousy pome 
what do yu think, shit-head reader, 
where do yu think yu are, heaven 

(already)' 
oakalla prison farm 
jan / 69 

As a collection of the variety of new poets 
writing in Canada, I think this little book is 
first rate. There are pictures of poets and 
brief statements of how they define their 
poetry. Best of all, Al Purd/s notes provide 
a half-serious/half-mocking set of questions 
on the poems, or in his words, a 'series of 
speculations about intangibles.' Hert is 
Purdy on criticism of poetry and teacher-
student explication of poems: 

'...I learned myself from reading. But some 
of the reading was criticism and reviews, and 
to read poems is like learning to talk: after 
you learn to talk you don't want anybody 
else telling ycu what to say.' 
Purdy provides good comments (i.e., on 
bissett's spelling and 'star-struck' logic), and 
a lot of Intelligent, probing questions in non-
academic language. The poems In this book 
are, for me at least, as important right now in 
a Canadian secondary school as '100 Immor
tal Poems of the English Language.' 

The Speaking Earth is another of John Met
caif s anthologies. Kaleidoscope was his col
lection of Canadian shoit stories, in which I 
found the photographs somewhat intrusive; 
however, in this book of poetry, the illus
trations seem more appropriate—the inten
sity of the pictures echoes that of the poems. 
The anthology is divided into four thematic 
sections: 'Boundaries' (Canadian geogra
phy); 'Landmarks' (human cyclical events-
birth, death, etc.); 'Knowing I live in a dark 
age' (social, political comments); and 
fChance encounter' (a catch-all for frag
ments .of imprer ons that become crystalliz
ed inwords). 

This is a more traditional anthology, less 
brash than Storm Warning, less radical but no 
less poetic. Many teachers would find it a 
more comfortable book to work with. If I 
had an unlimited budget or won a sweep
stake, I'd buy a copy of The Speaking Earth 
and Storm Warning for every English teacher 
in B.C. and as many as possible for my 
classes. 

Canadian Vibrations Canadiennes is a collec
tion of Canadian music—English and French 

APRIL 1973 

— and I'm including it here because of Listen, 
the first book in this list. 

Vibrations covers a wide span: 30 contem
porary songs, French and English; 30 songs 
from the past, 15 of each (biculturalism and 
bilingualism are alive and well at Macmillan 
of Canada!); and nine songs of 'other peo
ples.' The last group seemed to be a sop to 
Cerebus: an Iroquois lullaby and an Eskimo 
weather chant I can understand, but 'Santa 
Lucia'? Maybe every Grade 5 class in Canada 
is still struggling for those high notes — 
'Saaanta-loooo cheee-aa' without going flat. 

This book makes a good shelf companion 
for Listen, not only because it contains the 
melodies and guitar chords, but also be
cause it points out to young Canadians that 
Canadian music has been around for a while, 
and that folk music has not only to do with 
rock concerts and open air festivals, but also 
fishermen and homesteaders. 

Canadian writers and singers should be 
available to our young people. We should 
encourage them to listen and judge — and 
enjoy. These books are all necessary. Cana
dian writers are writing about their percep
tions, and although what influences they 
have had may be academically interesting, 
what they send out in the way of messages, 
vibrations, codes, pictures — these are the 
most important resource we have. 

—Judi Shelbourn 

ANTHROPOLOGY 

The Hunting Peoples, by Carleton S. 
Coon. Little, Brown (Can. Agt. 
McClelland & Stewart), c1972. 
Paperback. $4.75. 

This book gives an in-depth study of the 
hunting peoples of the world — those 
whom, in the light of present day technolo
gy, we would label as primitive. The content 
ranges over a wide variety of topics, from the 
baste equipment and techniques involved in 
hunting through social organization to 
Shamans and the mystical rites of birth and 
death. 

I found the book easy to read, yet it was 
difficult to maintain the thread of the compa
risons made because there were so many of 
them. It often seemed as if the author used 
all 30 or so tribes mentioned in his book to 
illustrate one aspect of a given topic. The 
maps and drawings by Aldren A. Watson are 
excellent and, to me, the high point of the 
book. There is a good bibliography listing a 
wide choice of material for those stimulated 
to do further reading in this field. The index 
is also a welcome friend. The book ŝ a con
venient size for handling and the cover is 
eye-catching, although I doubt that tu? bind
ing is durable enough to withstand frequent 
usage. v 

I would recommend this book only to 
anthropological buffs and budding anthro
pologists for leisure reading; however, it 
would be a welcome addition to any library 
as a source book for specific research pro
jects in this particular subject.—Peter Wilson 

ART 

History of Art for Young People, 
by H.W. Janson and S. Cauman. Van 
Nostrand Reinhold, Scarborough, 
C1971. $9.95 

This is a volume with many memories, for 

it came out ten years ago as Janson's History 
of Art and is remembered as an ominous text 
prescribed in a brief summer course. 

This version is redesigned, re-aimed and 
most accurately directed at our student 
group, it comes across beautifully. It is live
ly, witty and romps along with a sedate, yet 
charming and relevant pace. This is rare, 
considering the company of its brother 
tomes, all totally concerned with detail, pro
fundity and pertinence... This effort does not 
turn off 95% of students who may be inter
ested in the wild, hairy and ridiculous evolu
tion of the arts of western man...my students 
have devoured it and, if my board was more 
enlightened, I'd recommend it as a text for 
senior art students. However... 

Janson's book contains clear black and 
white illustrations, which are accompanied 
by lucid and informative commentaries. The 
color plates are superb and lend themselves 
to furtive 35mm copying by disenfranchised 
art teachers. There is also an excellent glos
sary of terms, a list of extended reading and 
a very full index. 

Janson is at present a professor of fine art 
at NYU and, I hope, allowed the time and 
encouragement to continue to turn out 
books such as this one...books possessing 
quality, knowledge, value and pertinence. 

From my small corner of the world, it is 
most highly recommended...a pure gem. 

—W. Calder 

FILMS 

Discovering the Movies, by Cecille Starr. 
Van Nostrand Reinhold, c1972. $9.95 

A casual glance at any column in any news
paper advertising the current crop of movies 
will be bound to indicate a liberal dose of 

• 

coarse language and violence, plus the state
ment that has now become a cliche" — 
'completely concerned with sex.' We then 
stop and ask ourselves whether it is really 
true that the films of our time, like litera
ture, reflect the true nature of the age in 
which we live. What will the historians of 
the future say about us when they unearth 
some of the films currently showing in the 
almost empty movie houses? 

The fact is, we cannot tell. We can only 
make a guess whether a certain film will be
come a masterpiece, regardless of its con
tent in our eyes, or whether it will be lost 
forever. The contemporary scene always has 
to face the test of time before any lasting and 
reliable judgment can be made. 

The motion picture had its beginnings to
ward the end of the 19th century. Since 
that time millions of feet of film have been 
exposed, many experiments have been 
made, and countless numbers of human 
beings have become involved with the med
ium in some way or another. The visual art 
form known as the 'Motion Picture' is now 
old enough to be examined from a historical 
point of view. Its many inventors and prac
titioners can be accurately assessed accord
ing to the visual evidence they have left in 
the films they have created in the past. A 
two-minute 'flicker' made in an attic in 1895 
can now be regarded as an important link in 
the chain of events that has led to the finer 
motion pictures that are sometimes made 
today. 

None of the early film pioneers like Rey-
naud, Melies or Griffith set out to make 
masterpieces. They were interested only in 
perfecting a process with the tools they had 
to work with at the time. As Griffith said, 
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The University of Lethbrldge 
SUMMER SESSION 1973 
Oilers over 60 credit courses In the 
Faculties of Arts and Science 
and Education. 
DATES: 
Summer Session I — MBV 7-June 8 
Summer Session II — July 3-July 25 
Summer Session III — July 26-August 17 

DEADLINES: 
Deadlines for receipt of application for admission 
and registration forms are: Session I—April 13, 
Session II — June 15 and Session III — July 6. 
TUITION: 
Fees are S65 per course, except Physical Activity 
courses which are $32.50 each. A flat fee of 
S200 is charged for three of more courses. 
INFORMATION: 
Admission and registration Information and 
Summer Session timetabh may be obtained by 
writing to the Olllco of Ihe Registrar. University 
of Lethbridge. Lethbridge, Alberta. 

Accommodation Available 

FOR RENT—Two-bedroom fully furnished home, large yard, 
garage, 6 blockt to beach and recreation area, I mile to the 
shopping district, 45 minutes to Simon Fraser University and 
University of British Columbia, 20 minutes to Western 
Washington State University. Available for July and August. 
Rent $130 not including hydro and phone. Phone or write, 
Douglas Oram, 1449 • 161st St., Surrey. 5310687. 

FOR RENT — July and August (summer school), 2 bedrooms 
and den furnished house. Close to Oakridge (Woodwards). 
S230 per month. References required. M. Dalawrok, 165 West 
46th Ave., Vancouver 15. 321-2901. 

KELOWNA HOME for rent, for pirt of the coming summer. 
Near Ihe beach. Write D. Foster, 447 Barkley Rd., Kelowna. 

FOR RENT — July-August, cosy 2-bedroom house, 
MacKemle Heights area, 10 mins U B C . Available to one 
couple only or one couple with grown-up child(ren). A .R. 
Morison, 2978 West 29th Ave., Vancouver 8; 255-9371. 

FOR RENT — One bedroom apartment In West Vancouver 
high rise. Nicely furnished, panoramic sea view, sunny bal
cony, large healed swimming pool, covered parking. Handy to 
bus, shopping and beach. Thirty minutes drive to U B C . 
Adults only. $290 from July I lo August 17. Contact B.Twigg, 
#605-1550 Duchess Ave.. Wcsl Vancouver. 
. ( 
FOR RENT —- July & August. New, furnished condominium 
in Richmond: I bedroom and den, dishwasher, recreational 
facilities. $200 per month. Write S. Murray, #4-8741 Cartier 
St.. Vane. 14 or phone 261-2862. 

SMALL. COMFORTABLE HOUSE in While Rock. Near 
beach. View. Refs. necessary. $300 whole summer. Geiger, 
14937 Blackwood Lane, White Rock. 536-9358. 

FOR RENT — June I - Aug. 31.4 bedrm. furn. home. 10th and 
Alma area. 5 min. drive from U B C near bus line. $235 a mon. 
George Ross, 2»36 Waterloo St., Van. 8., 732-7006. 

FOR RENT — Twj bedruoir. furnished house, July I to Aug. 
15, $150. Approx. 10 miles to U B C or S F U . Write or phone 
I. Scott at 6974 Raleigh St. Vancouver 16, B.C. -434-6265. 

SUBLET — July nnd August N.Vancouver. Teacher's spa
cious I bedroom suile — pool and sauna. Near park, shops, 
beach. #413-145 W. Keith: 988-0107. 

SPACIOUS HOME it pleasant surroundings available to right, 
putty for up to six weeks from July 2, minimal rent. A. Ord, 
20!.<.27lh St., West Van., Ph. 922-6419. 

J U L V - A U G U S T : spacious 4-bedroorn house, piano; U B C 
10 min., beach walking distance. $250/mo. J. Voth, 3625 W. 
8th, Vancouver 8. 738-8983. 

FOR RENT—July & Aug. 3 bedroom and den furnished home 
near U B C . $60/wk., incls. utilities. M. Lesik. 1756 W. 61st 
Ave., Van. 14. Ph. 261-4042. 

T O S U B L E T —July & August Large 1-brapt. fully fum, 2 
swimming pools, sauna, gym, 5 min. S F U . $l50/mo. Merilyn 
John, #204-9344 Cameron St.. Burnaby 3; 939-7891. 

JULY AND AUGUST. (Ideal for summer school) fum. Ibdrm. 
suite for rent in Richmond. 10 min. from Oak St. Bridge. $135 
/mo. plus heat and Igt. #106-724 Lindsay Rd., Richmond or 
Phone: 274-6224 (after 4). 

FOR RENT — House, three bedrooms plus, in best area of 
Kamloops. Fully furnished, ul! household goods, color T V 
etc. Rent negotiable, people more important than money. 
Available Sat. June 30 until Fri. Aug. 17. Owners at summer 
school. Write Brown, 325 Greenstone Dr. Kamloops. 

FOR RENT — Summer School Session — 3 bedroom Town
house, North Van. References Required Phone 980-3325 or 
write A . Blenkhorn-1100 Premier Street. North Vancouver. 

3-bedroom home. North Vancouver. July 5-
" " " " """" Itld-

FOR RENT , 
Aug. 24.20 min, S F U , 35 min U B C . $150 per month, incL -
ing lieat, light, phone. Write A . H . Mirren, 1804 Sutherland 
Avenue. North Vuncouver, 988-3408. 

IN PENTICTON — fum. 2-hcdroom garden type apt. with 
pool, July and August, $150 monthly. Write C . Muttillo, 
23-1484 Duncan Ave. 

HOUSE IN KAMLOOPS lor rent during July and August. 
Three bedrooms, furnished. For details write R. K. Andrew, 
122 Fairvjew Avenue, Kamloops or phone 376-2600. 

CHARMING —2-br2-bath. house close U B C July, August: 
$3007mo. 224-4756or228-2042: Bullock, 3836 WIHIh, Van. 8. 

T O RENT for Summer School session, 3-bedroom house, fully 
furnished, $450. Mrs. FredC. MacLeod. 3450Emerald Drive. 
North Vancouver, B.C., Tel. 988-8388. 

JULY * AUGUST — mod. quiet I-bed. suite, 10 min. from 
U B C large screen color T V , dishwasher $155/mo. write 
#211 — 8667 Hudson, Vancouver 14 or 266-6801. 

F R E E ACCOMMODATION OTered in quiet N.Van house lo 
responsible single teacher during summer school period, in re
turn for periodic caretaking duties. Must like animals. Write 
1491 Chrmbertain Drive, N.Vancouver. 

FOR RENT — Furnished collage al Paritsville, on sandy 
beach; 3 bdr, 3-piece bath, elect stove, fridge, etc. Rent by 
week or month summer or winter, Box 762, Chemainus. 

T O SUBLET — l-bedrm fum. suite in Kltsilana, near beach, 
shops, U B C ; reasonable: July-August, Orr, #110-1475 Lab
urnum, Vancouver 9. 

FOR RENT July & August, furnished home N. Vancouver: 
3 bedroom and den; close lo bus, beaches & shopping centres. 
$200/mo. plus utilities. W. Hay, 3174 Morton Ave., N. Van
couver; 988-9579. 

FOR RENT — Jul & Aug. 2-bcdroom apt, fully furnished: 
patio, swimming pool, col T V . C . G . Duncan, #306-4683 
Arbutus, Vane. 8; 263-8662. 

FOR RENT — July & Aug: small fum. suite, self-contained, 
ground level; close U B C . Reasonable rent. Doris Standly, 
2948 W. King Edward Ave., Vancouver 8. 

SUMMER HOLIDAYS —July & Aug. fum. deluxe 3 br con
dominium; sauna, pool; excellent location near Gilford Town; 
reasonable rent. #26-10868 152 St. Surrey; 588^1267. 

FOR RENT — 3 Bedroom, fully furnished, close to transpor
tation, shopping, U B C . Avail July 6 - Aug. 4. Reference re
quired: $275. John Low, 2403 W 36th Ave., Vancouver 13, 
261-3648. 

FOR RENT —July l-Aug.10, Ig l-bedroom fum. apart; Iwo 
blks from beach; close to U B C &bus;$l35/mo. L. Henderson 
#101 - 1615 Trafalgar St.. Van. 9; 732-6703. 

FOR RENT — Juty/Aug, 2-bedrm house fully furnished, with 
fenced yard; child or dog welcome. Reasonable rent in return 
for care 2 dachshunds. Mike Lawler, 657-56th St., Tsawwas-
sen; 943-9166. 

FOR RENT — Furnished 2-bedrm house, West Point Grey; 
al! or part of July & Aug. $50 a week. 4223 W. 16th Ave.. 
Vancouver 8; 224-0260. 

Accommodation Wanted 

TEACHING COUPLE with infant wish to rent house/duplex 
for 4-6 wks in any B.C. smalt city. Write John Gerlach, Box 
32, Consort, Alia. 

WANTED TO RENT — July I • Aug. 15. 2-4 b.r. home near 
UHC by couple with 2 pre-school children. Write J . McVicar, 
Box 1041. Castlegar, B.C. 

DND7 Responsible couple, no child/pels, want to rent 2/3 bdr. 
house with frpl. on 1 or 2 yr leuse. Pref. within 15 min. down
town Van. Phone 684-6655 after 6 B.Cole. 872 Pacific St., 
Vancouver I. 

VISITING PROFESSOR and small funnily require fully furn
ished house near U B C . Whole July and August. Phone Vic
toria 477-6162. 

WISH T O SUBLET — a 2-bedroom suite or house in Vuncou
ver from (approx.) August I to 30,1973. Excellent references. 
R.R. Coulpler, 641 l-iluc Avenue, Kamloops; 376-8753. 

Miscellaneous 

USED BOOKS SOLD BY MAILi non-fiction, fiction. Paper-
hacks tool 10%olTgroupordcrs. We pay mailing. Money-back 
guarantee. Send tor free price lists: AINSLIE'S B O O K S . 
1064 Bridgeport, Richmond, B.C. 

CREATIVE DRAMA/THEATRE specialist (B.Ed./SFU) 
seeks position with progressive school district for 73-74 school 
year. Experienced with elementary and secondary levels. Will 
consider some media studies and/or senior English. For re
sume and references, write Box one, Kootenay Bay, B.C. 

DISCOVER T H E CHILCOTIN this summer. Wilderness, wild 
flowers galore, fishing in lake or river, canoeing, fabulous 
photography. Excellent accommodation — laketnorc camp
ground, modem housekeeping cabins, or American Plan. 
Write RAINBOW L O D G E , Nlmpo Lake, B.C. 

Candy Co. Ltd. 
1685 W. 5th Avenue, 
Vancouver 9, B.C. 

604-736-0341 

Attention: We have no agents representing 
Hansel & Gretel Candy Co. Ltd. 

You deal directly with the factory. 
Made in B.C. with B.C. labour. Fresh daily. 

Do you have 
A fund raising project? 

Did you know 
That Hansel & Gretel Candy 
Co. has 4.delicious fund-
raising candies to help you 
make money? 

Did you know 
Our fund-raising candies will 
be shipped to you freight 
prepaid; no money required 
with order? 

Did you know 
We will allow full credit on 
unsold candy, making it a 
no-risk project? 

Did you know 
That we make peppermint patties, Park-
Lane creamy buttermints, Del's party 
mints, Hansel & Gretel peanut brittle — 
and peanut brittle outsells all other fund-
raising candies combined? 

Did you know 
That Special Discounts are available on 
orders of 50 doz. and up? 
Be first in your area. 

Please mail coupon for detailed information. 

Name. 

Address. 

City. Tel. 

Name of Group. 
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'The Insk I'm trying to achieve is above all 
to make you see.' 

There have been many attempts to write 
the history of the motion picture, yet few 
have been successful because there has 
been a tendency to be influenced by person
alities, the hearsay and the false glamor 
created by the publicity agents, rather than 
the pictorial evidence as it exists on the films 
that, almost by some divine miracle, have 
materially survived for our inspection. 

We must therefore be most grateful to 
Cecille Starr far her book Discovering the 
Movies, described by the author as an illus
trated introduction to the motion picture. 
This book is an exciting and inspiring docu
ment, richly illustrated and beautifully writ
ten in such a clear and concise way that it 
is impossible to read a single paragraph 
without finding some new idea that refocus-
es many of our own hazy images of past 
films. For those who are old enough to re
member the days of the silent movies, the 
book is unadulterated nostalgia; for those 
who are young enough to remember only 
the color-sound films, the book is an ideal 
teaching document that entertains and 
teaches in the process. 

If there are any shortcomings in this excel
lent book, one is the absence of some 
reference to Eisenstein, the German Wei mar 
period and William Freise-Greene. Also, 
there is little information about that exciting 
period when sound was introduced to 
films. Technical minds will inevitably ask, 
'How did it all happen?' Does Nathan Levi-
son, a sound engineer at Warners, who 
invented a way to dub sound and do a sound-
mix, deserve a place in the history of the 
motion picture alongside the now famous 
actors and directors of the pioneer days? 
This is in no way a criticism of Cecille Starr's 
book, but rather a hint that may result in 
a further volume at some time in the future. 

The price is only $9.95 and it is worth every 
cent. If you enjoy the movies, this book will 
inspire you. If you hate the movies, this 
book will be a revelation. Whichever way, 
you will be richer for having experienced the 
delight of its written and pictorial material 
and, in the true fashion of the old weekly 
serials, the book tells you where you can 
actually hire prints of these old movies — 
but you will have to buy the book to find 
out. I'm not going to give the end of the 
story away.—John Getgood 

MORE FREEBIES (FRENCH DIVISION)... 

Notre monde-vivant; un guide par 
connaitre I'environment. Published by 
Garden City Press, Toronto, c1972. 
Available from Wade Rowland, Public 
Service Dept., Canada Dry Corp. 

If you are in the process of building a col
lection of French language materials for 
Grade 11 or 12 students, this book put 
out by Canada Dry might be a welcome 
addition to your shelves. It deals with var
ious root causes of the environmental crisis 
with which we are threatened and thus offers 
the student a subject of immediate topical 
interest. It is well illustrated with photo
graphs and diagrams. 

The text necessarily contains much 
vocabulary that will be new to the senior 
secondary student, yet the large number of 
cognates in scientific and technical vocabu
lary can be fairly easily understood assum
ing that the student has some knowledge of 

the subject. (If he doesn't know, for ex
ample, what the 'greenhouse effect' is in 
English, it is unlikely that he will grasp the 
concept from the French, without, at least, 
constant reference to the dictionary.) 

According to the notice on the cover, this 
book represents the second part of a whole 
program on ecology. The first part consists 
of a film of the same name, which is avail
able on loan free from Notre monde vivant, 
P.O. Box 519, Willowdale, Ontario. 

Presumably the book is available from the 
same address, and since no price is given, 
perhaps it too is free. I have written for the 
film and hope to beable to give some inform
ation on it in these pages in the near future. 

—Roger Coster 

More Retirements 

Since our last supplementary list, we have 
received the names of several more teach
ers who are now retired. They are: 

Francis John Bower, Surrey 
Miss Jean L C . Laing, Vancouver 
Mrs. Martha Agnes Skidmore, Sechelt 
Charles Thomas Tait, Vancouver 
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oommenc 
A NEW ROLE FOR TEACHERS 
J. D. MacFARLAN 

The appointment of the new Commis
sion on Education has raised wide
spread hopes that after 20 years of ne
glect we will begin to see some signifi
cant changes in the educational system 
in this province. 

What expectations should teachers 
have of the Commission? Is there a 
need for radical changes in educational 
process, organization and administra
tion? Or will changes that eliminate cer
tain obvious deficiencies be sufficient? 

Is B.C.'s educational system all that 
bad? After all, the traditional, conserva
tive and pragmatic approach to educa
tion has produced a satisfactory num
ber of skilled and semi-skilled workers 
and an abundance of professionals. 
O u r people seem as well aware of social 
issues as other Canadians. The majority 
of our population is reasonably afflu
ent. Our value system is far superior 
to that of our southern neighbors and 
our standards of morality are as high 
as anywhere' else on the continent. In 
short, has not our educational system 
satisfied the needs of a rather sophisti
cated contemporary private enterprise 
society very well? 

To be sure, there are problems that 
need attention. Class sizes are too large 
and services for children with special 
problems are inadequate. Our curricu
lum needs more flexibility and many of 
our school buildings require up-dating. 
Teachers lack j some of the minimum 
guarantees of satisfactory working con
ditions other w&'&ers enjoy. 

But these are relatively minor pro
blems the Commission and the Minister 
can correct with a little more money 
and the introduction of some improved 
processes. Would not these changes 
satisfy most of our members? There
fore, should not our submission to the 
Commission be directed toward these 
issues? And should our assessment of 
the Commission's results not be based 
on a measurement of whether these 
problems have been corrected? 

To the conservative, even the reform-
minded conservative, the answer to 
these last two questions is a certain 

The writer is BCTF Fiist Vice-President. 

'yes.' The conservative views the main 
aim of education as the perpetuation 
of the existing social order. He sees the 
need for a trained and disciplined work 
force inculcated with the spiritual and 
moral values of our private enterprise 
system. His faith in the society and the 
school system is reinforced because he 
himself has succeeded. Hence, his es
sential conservatism is reinforced by 
the pragmatic view 'that it's worked for 
me, so it can't be all that bad.' 

Our attitude to the Commission must 
be determined not by our immediate 
desire to see certain problems rectified 
and therefore looking for a patchwork 
of solutions, but by our querying of the 
basic aims of education in our society 
— the preparation of a generation that 
accepts the value system of a highly 
technological private enterprise system 
and the preparation of a skilled work 
force able to meet the needs of employ
ers. 

Our submission of a set of alterna
tive aims for education must recognize 
that the existing social structure with 
all of its branches, including education, 
can no longer meet the needs of the 
vast majority of people. Of course, we 
could put forward very noble, even Uto
pian, objectives for education and at
tempt to ignore, or even deny, the inter
connection between education and the 
rest of the social structure. 

Such an elitist view of education is 
at best futile romanticizing that stems 
from our 'professional' egotism. There 
are still those among us who vainly 
hope that more and better education 
will cure the profound political, social 
and economic ills of our society. It 
seems ironic that they can still hold this 
view when United States with its dedica
tion to mass education.based on the 
hopeful reformism of Dewey is barely 
able to prevent total internal collapse. 

Massive doses of money and reform 
poured into American education in the 
post-Sputnik period have faileri.to solve 
a single significant social problem. A re
cent book, Inequality by Christopher 
Jenks and Mary-Jo Bane, clearly shows 
that educational reform must be accom
panied by or even preceded by funda

mental social change if it is to have any 
long-lasting and significant effect. 

What meaningful educational re
forms can we suggest that will alleviate 
the problems of our native Indian peo
ple? Will education alone increase the 
life expectancy of Canadian Indian wo
men from the present 25 years to the 
national average of 70, or will it reduce 
Eskimo infant mortality, at present 10 
times the national average? What will 
schooling by itself do to alter the fact 
that per capita income for Indians is 
one-quarter of the national average? 

Can bigger, better, newer schools 
with a larger number of more highly 
trained teachers solve the problems of 
poverty in the core areas of our urban 
centers as well as in many rural areas? 
Remember that, depending upon your 
definition, between 4% million and 6% 
million Canadians live in poverty — 29 
to41% of the population. Can improved 
cultural programs in our schools make 
up for the lack of funds and facilities 
that governments provide for the arts? 

Our major expectations for the Com
mission should be, first, that it will urge 
the Minister to solve some immediate 
problems, such as class-size, special ed
ucation and education finance. Second, 
and more important, we should see the 
Commission as the means for opening 
up a vital dialog about the aims of edu
cation and the relationship between ed
ucation and social change. 

We cannot expect the Commission 
to construct a new society. But our re
commendations must be for a revolu
tionary change in the educational sys
tem so that the system itself and its pro
ducts may become catalysts in the strug
gle for social change. 

If we teachers can accept this new 
role, we will find that we are no longer 
viewed as merely a special interest 
group representing the economic 
needs of our members. Rather, we will 
find ourselves as part of an emerging 
coalition of organizations and individu
als that will be responsible for bringing 
about the restructuring of Canadian so
ciety on a democratic and social basis. 

Only in such a society can education 
become the creative, constructive and 
yet critical process we hope for. o-tJ 
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Scott's New Curriculum-Oriented Catalogues 

Somewhere within out new Scott Education 
Catalogues are just the Learning Packages you've 
been seeking to reinforce and enhance your present 
elementary or secondary curriculum. 
Included are dozens of tried and proven 
Jam Handy favorites as well as countless 
new and exciting colour sound filmstrips, 
overhead transparency sets and multimedia 
material, each designed to achieve specific 
learning objectives. 

All elementary material is covered in a single 
catalogue; secondary Social Studies, English, 
Science and Guidance materials are covered 
in separate catalogues. Just tell us your area 
of interest. We'll see that you get the Scott 
Catalogue of Learning Packages that best 
suits your needs. 

Please send the Scott Catalogue for my curriculum area. 
I am interested in • elementary learning materials; • secondary 
learning materials. 

My curriculum specialty is 

I 
Name . 

Title _ 

School _ 

Address 

City -Zone. -Province. 

B S SCOTT 
WSB& EDUCATION DIVISION 

99 Advance Road Toronto, Ontario uaz 2T3 

meeting the challenge of the seventies \ 

CAREER OPPORTUNITIES ~ — 

REGIONAL SUPERINTENDENT OF SCHOOLS (RURAL) 
Under direction cf the Superintendent of Education, the appointee will be responsible for 
the evaluation and improvement of the instructional programme in some fifteen Territorial 
Government schools outside of Whitehorse. Co-operating closely with department officials, 
other government agencies and local administrators, the appointee will be responsible for 
the programming, budgeting, requisitioning and staffing of the schools concerned. 

The successful candidate will be required to possess a university degree, a valid Canadian 
teaching certificate, at least one year relevant post-graduate study and a minimum of five 
years' experience in Canadian public school systems of which at least two years shall have 
been as a principal, vice-principal, supervisor, or director of instruction. 

A comprehensive benefit plan and relocation costs are provided. This position entails 
considerable travel throughout Yukon. 

Salary: Up to $21,480 per annum and under review. 

Competition No.: 73-3110-1 

Detailed curriculum vitae must be submitted by May 11, 1973 tc: 
The Personnel Department, 
Government of Yukon Territory, 
P.O. Box 2703, 
Whitehorse, Y.T. 
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