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Happy Birthday, Triad . . . 
Yes — We're celebrating 
5 years of service to the 
teaching profession. 
Now we have served over 
1,000 teachers who have 
purchased through our 
service. 

Find out how low our price is 
on the new car of your choice. 

TRIAD LEASING CO. LTD, 
Suite 240 - 1070 W. Broadway, Vancouver 9, B.C. 

BILL STONIER, president 
732-7833 

Office Hours: Tuesday to Friday 9:30 a.m. - 5:30 p.m. Saturday 9:30 a.m. - 4:00 p.m. 
Closed Mondays. 



ART ACTIVITIES BOOKS 
i RECENTLY PUBLISHED C O N T E M P O R A R Y A R T 

E X P L O R I N G ITS ROOTS 
A N D D E V E L O P M E N T 

by Charlotte Buel Johnson — This excit
ing book with clear concise text and a 

wealth of illustrations presents a treasury of the art of our 
time — the painting and sculpture evolving since WW II. 
Llger, Cornell, Warhol, Calder, Gorky, Oldenburg — ab
stract expressionism, junk iron sculpture, soup can painting, 
pop art, op art — it's all here built on a "frame of 
reference" of the art of previous eras showing how 
contemporary art has many of its roots in those times. 

$9.75 

DESIGNING IN ST ITCHING 
A N D A P P L I Q U E 

by Nancy Belfer — Ms. Belfer's latest 
book offers an array of stitchery rich in 
texture, color and exciting design — a 

book for all responding to the richly varied appeal of yarns, 
thread, cloth — an invitation to creative involvement 
through the expressive medium of fibers. The practical 
wide-ranging contents cover applique* methods, sketching 
and planning, color and texture, machine stitchery, ban
ners, quilting, hooking techniques, cloth construction, tools 
and materials. $12.25 

T R A N S P A R E N T W A T E R C O L O R : 
IDEAS A U D T E C H N I Q U E S 

by Gerald F. Brommer — An introduction 
to working with watercolors in a con

temporary way. Beginning with a brief history, design and 
composition basics as applied to watercolors are then 
introduced. Tools and techniques so necessary to gain a 
solid foundation of the potential and limitations of 
watercolors are thoroughly discussed. Freedom and excite
ment are encouraged through a combination of practical 
and experimental techniques and detailed author comments 
which accompany most illustrations. $12.25 

V I S U A L C O M M U N I C A T I O N : 
B U L L E T I N B O A R D S , EXHIBITS, 
V I S U A L AIDS 

by George F. Horn — Here is all you' l l 
need for planning, designing and making 

visual materials for use in the classroom, school and 
VWumunity. Covers a broad range of visual aids, bulletin 
boards and exhibits. Discusses basic fundamentals, in
cluding details of boxes and their use as motivational 
devices; two- and three-dimensional construction and 
graphic design elements such as lettering, layout, etc. A l l 
complimented by a wealth of "here's how" illustrations. 

$7.75 

C R A F T S F O R T O D A Y ' S S C H O O L S 

by George F. Horn — A basic reference for the craftsman — 
covers tools and materials plus a solid introduction to 
design. Includes coverage of jewelry making, working with 
ceramics, mosaics and textiles, and the free-form world of 
fun things that can be made with wood, wire and glass. 

$11.25 
DESIGNING IN B A T I K A N D T IE D Y E 

by Nancy Belfer — Today's colorful, e/pijssive clothing 
offers a unique opportunity to those wishing to decorate 
one's own clothing and accessories. A comprehensive guide 
to the techniques of batik and tie dye, application of these 
techniques and an intriguing review of their cultural roots. 
A perfect introduction to this versatile and contemporary 
craft. $10.95 

D E S I G N : E L E M E N T S A N D PRINCIPLES 

by Dorothea C. Malcolm — A superb introduction to design 
basics — showing how the elements and principles are 
applied to all major art media — drawing, painting, 
sculpture, the crafts. Dlustrations in all media show how 
artists freely adapt and interpret these guidelines to 
communicate ideas and feelings. $10.95 

PAINTING WITH A C R Y L I C S : 
F R O M S T A R T TO FINISH 

by Barclay Sheaks — Superb photos illustrate this inspiring 
"A- to -Z" guide. The author provides a remarkable reference 
on the use of acrylics in watercolor, line and paint 
combinatir relief painting, collage and with variations 
such as sculpture, printing, mural painting and crafts. 
Suggestions for preparing work for exhibitions included. 

$11.95 

W A L L H A N G I N G S : 
DESIGNING WITH F A B R I C A N D T H R E A D 

by Sarita Rainey — Here is a book that sparkles with ideas 
about virtually all types of wall hangings — using stitchery 
and applique as the key ingredients. Packed with imagina
tive, innovative help for truly personalized designs in 
stitchery and applique. Provides over 400 illustrations and 
detailed discussions of working with inexpensive materials. 

$11.25 
D R A W I N G : IDEAS, M A T E R I A L S A N D TECHNIQUES 

by Gerald F. Brommer — The theme is creativity; the 
medium is drawing. A n excellent source for teachers and 
students, the author draws heavily on our everyday 
environment for ideas and action topics. Begins with a 
discussion of various media — wet, dry, mixed. Then, shows 
applications to a wide range of subjects and techniques. 

$12.25 

MOYER VICO LIMITED, Moncton, Montreal, Toronto, Winnipeg, Saskatoon, Edmonton, Vancouver 
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Prom our readers 

Project Overseas— 
A Wonderful Experience 

I would like to thank the BCTF most 
sincerely for its part in making it pos
sible for me to be a member of Project 
Overseas 1973. 

It was a wonderful experience, one of 
the richest experiences of my teaching 
career. Not only will that experience 
affect my educational concerns, but it 
has also added greater depth and an
other dimension to life. 

The success of our stay in Addis 
Ababa can be attributed to many things, 
two of which I would like to specify. 
First, our leader, Neil Noecker, was 
most efficient and diplomatic in the 
total situation. Second, our team con
sisted of concerned dedicated teachers 
who worked hard and played hard. 

Our teaching responsibilities were 
challenging and not without frustration, 
but.very rewarding. 

I am proud to be a member of the 
B.C. Teachers' Federation and the 
Canadian Teachers' Federation because 
they..;care..'about our counterparts in 
developing countries. I hope we con
tinue to care and to share. There is great 
need and we have been blessed. 

The tone or the pulse for Project 
Overseas '73 was set at the Orientation 
Program in Ottawa, where we heard 
challenging, and inspiring messages. I 
was proud of our Federation in that we 
had the second largest group, a group 
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of 12. Six of those 12 went to Ethiopia. 
W e won all arguments, educational, 
political, you name it! 
Chilliwack Kay McKinnon 

May I take this belated, but ageless, 
opportunity to compl iment you for 
publishing Eric Kelly's article 'A Plea for 
C o m m o n Sense ' in y o u r issue of 
November 1971. 

His treatment of the word 'relevant' 
is most timely; and useful to those of 
us who do not think as clearly or express 
ourselves as cogently as he. 

To me, Mr. Kelly has written not just 
a superior article but an important 
document . I am most grateful that 
someone of us with talent has finally 
come forward and shown courage, con
cern and compassion for our young 
people. 
Vancouver Newton Grimmett 

Do You Teach Immigrant 
Children? 
I am beginning a study of the education 
of non-English-speaking immigrant 
children in Canada. I shall be traveling 
across Canada during the next year 
meeting people and visiting various 
programs for New Canadian children. 

Many classroom teachers not directly 
connected with specific programs to 
teach English as a second language are 
nonetheless concerned and interested. 
May I through your magazine, invite 
any teachers who would like to com
ment on either the problems surround
ing the education of immigrant children 
or on the programs currently in op
eration, together with theirown sugges
tions for improvement or change, to 
write to me at the Faculty of Education, 
University of B . C . , Vancouver 8. 

I shall welcome all comments and 
ideas. 
Vancouver Mary Ashworth 

We Shall Miss These Teachers 

In Service Last Taught In 
Edwin A.J. Bridgman Delta 
Colin Warner Brown Burnaby 
Joseph Patrick Downey Prince Ceorge 
J.A. Raymond Noel Vancouver 
Queenie M . (Donaldson) Scargill Burnaby 

Died 
July 23 
August 5 
March 30 
August 15 
August 4 

A Belated Compliment 
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Announcing the 

1974 TEACHERS' 
TRAVEL PROGRAM 

'This year more excitement... 
more value than ever before' 

CHARTERS G A L O R E . . . 8,7 & 6 weeks 
at the lowest fares anywhere 'Hurry for your ;:sa/s' 

* * * 

LONDON and BEYOND 
A brand new series of money saving all-inclusive, 

inflation beating, good idea vacations. 
Some examples . .. 

CANARY ISLANDS RUSSIA 
GREECE TURKEY 
TUNISIA YUGOSLAVIA 

'Sp?ce is limited on these bargains' 
* * * 

SO NEAR and YET SO FAR 
DISNEYLAND HAWAII 

MEXICO LAS VEGAS 

UNDER THE SOUTHERN CROSS 
Money saving group flights .. . 

AUSTRALIA NEW ZEALAND 
8 weeks 5 weeks 

FAR HORIZONS 
AFRICA SAFARI SOUTH AMERICA 

ORIENT REVISITED 
* * * 

CRUISING 
ALASKA CARIBBEAN 

CIRCLE PACIFIC 
* * « 

Brand new... especially tor you... 

The Teachers' 
TRAVEL DESK 

For the individual attention you need 
on independent itineraries 

CALL 682-4272 
ask for the Teachers' Travel Desk! 

VANCOUVER: B.C. / 682-427? 

The B.C. Teacher magazine: 
one of the many 
quality jobs produced on 
one of our high speed 
web offset presses. 
Evergreen Press is the most complete printing service 
in Western Canada, equipped to produce any print order. 
• Creative Design • Books e Magazines • Folders 
• Business Forms • Catalogues • Annual Reports 
• Directories • Brochures • Direct Mail 
• Computerized Phototypesetting from text, 

paper taps, may tape. 

EVERGREEN PRESS LIMITED 
1070 SOUTH EAST MARINE DRIVE/VANCOUVER 15, BRITISH COLUMBIA/TELEPHONE 325-2231 
SALES OFFICE 90! HOMER STREET/VANCOUVER 3, BRITISH COLUMBIA/TELEPHONE 682-7722 
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VIEW 
i t the future. 

The Minister of Education looks at her 
first year in office, and lists factors she 
believes will contribute to further 
changes in education. 

H O N . EILEEN DAILLY 

Just over a year age I assumed the port
folio of Minister of Education. During 
that year several changes have been 
made that I hope have improved and 
will continue to improve education in 
our province. 

Three major concerns underlined the 
new developments in education. The 
first was to increase the humanization 
of the education system. A second con
cern was to increase the capacity of our 
system to respond to the changing 
needs in education. The third was to 
facilitate a more integrated and co
ordinated approach to the provision of 
essential services, particularly to chil
dren. 

One of my first acts as Minister was 
to arrange for the release of special 
funds to school boards that were suffer
ing almost critical situations, with very 
heavy class loads per teacher. This situa
tion had come about because of very 
restrictive financial policies placeJ on 
boards in the previous year. 

Th« B.C. TEACHER 



I don't for one moment suggest that 
our situation with reference to class 
sizes and pupil-teacher ratios is now 
satisfactory, but I believe that the action 
14 months ago showed that it was the 
government's policy to alleviate these 
very serious situations. 

That act ion also re in forced the 
government's policy that heavy class 
loads are not desirable. There is an ob
vious relationship between smaller 
class sizes and quality education. It 
should be noted that there is also a 
distinct relationship between the in
structional styie displayed by the in-

-diyjdysr teacher and quality learning. 
I also initiated very eady in my first 

yeara number of meetings with the B.C. 
School Trustees Association and the 
BCTF. I started off with joint meetings 
with both groups and took the oppor
tunity to fill them in on planned pos
sible changes in legislation that would 
affect both groups, and this is a policy 
I have continued this year. 

NOVEMBER 1973 

This does not mean, of course, that 
the bodies are privy to the actual legisla
tion the government is presenting, but 
surely before government brings in new 
legislation the bodies' that are to be 
affected most by that legislation should 
be consulted. 

Dur ing the spring session of the 
.•Legislature this year, I introduced legis
lat ion that made the prov i s ion of 
kindergarten services mandatory. It is 
not necessary to discuss for the readers 
of this magazine the rationale, impor
tance and desirability of a wide-spread 
kindergarten program. Suffice it to say 
that kindergartens are now recognized 
as an integral part of the B .C . school 
systi'I*. Attendance is voluntary, but 
the'.'iervige must be provided. The new 
kindergarten program stresses, among 
other things, the importance of early 
reVogrition and remedy of learning dif
ficulties. 

Last February I introduced in the 
Legislature changes in our regulations 

of the Public Schools Act that would 
abolish the use of corporal punlsnment 
in the schools. In introducing this legis
lation to the House, I stressed the point 
that I could not preside over or con
done a system in which physical vio
lence was used. If we intend to human
ize our school system, the methods 
used in that system must also be 
humane. 

I would not be honest if I did not 
admit that this announcement has cer
tainly not passed by without a consider
able amount of discussion and con
troversy. I find that more people are 
coming to accept this regulation, and 
I am happy to say that teachers are also 
beginning to accept it. However , I 
found it almost incredible that people 
sugg sted to me that utter chaos and 
disorder would follow the removal O 
the strap. \ 

I Have also been most concerned with 
the number of teachers who have writ
ten to me and said: 'Al l right, you 
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removed the strap, but what do we do 
now;" Thi' very l.ic l that these teachers 
arc asking me what to do points out 
that there must he some weakness or 
gaps in the teacher-training programs. 

The area that is apparently being most 
neglected is that which helps the teach
er recognize the individual differences 
of eac h child and the need to treat chil
dren in accordance with those differ
ences. It is quite obvious that teachers 
who ask these questions are not pre
pared, and have not been given a back
ground to prepare them for coping with 
the great variance of behavior of chil
dren in Ihe classroom. 

I am I he first to admit that there are 
children in classrooms who cannot be 
handled by the regular classroom teach
ers. These are children who need out
side assistance and other resources to 
determine the cause of their behavior 
and learning problems. This is an area 
in which I feel government, not the 
teacher, should assume responsibility. 

To make this assistance available the 
government last year established a 
'Chi ldren's Committee, ' a Ministers' 
committee made up of the Ministers of 
Health, Human Resources and Educa
tion. Its purpose is to integrate services 
io children. 

Important as educat ion is to the 
whole future development of the child, 
education aiono. is not the determining 
factor in the child's future. What hap
pens to the child in his/her home, what 
kind of environment ihe home pro
vides, in what income bracket that child 
is living — are all determining factors in 
the child's progress and success. 

The influence of the teacher remains, 
however, a very strong factor in the per
sonality development of children and, 
of course, their ability io achieve. 

When I am speaking to young student 
teachers I always say, 'If you don't like 
kids, don't go into teaching.' Somehow 
there must be a way of weeding out, 
very stringently, those young people 
who basically do not like children. They 
should not be allowed in our class
rooms. 

We have brought about changes in 
the organizat ion of our secondary 
school curr iculum that place at the 
school level the authority and responsi
bility for programming. We have also 
made provision for locally developed 
courses with provincial approval. Over 
100 such courses have been developed 
and approved. 

I am very pleased to see, and I have 
tried to encourage, the development of 
courses in political education, courses 
that have been sadly lacking in this 
province. This, of course, does not in
volve partisan political teaching. The 
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Community colleges, among them Selkirk College, are mMns a substantial social impact. They served over 100,000 people last year. 

purpose of the courses is to ensure that 
our voting-age graduate has been given 
a proper background in the political 
area and basic understanding of the dif
ferent political structures in his/her own 
province and country. 

This coming year we shall be abolish
ing regular Departmental examinations 
for secondary school graduation pur
poses. We are substituting an increased 
program of survey testing and accredi
tation for our secondary schools. 

I believe very strongly that the aboli
t ion of these examinations can do 
nothing but improve the quality of 
teaching and give the individual teacher 
an opportunity to be more flexible, 
innovative and original in the teaching 
process. 

W e have also encouraged new poli
cies with reference to family life educa
tion programs, which were really being 
done in an 'under-the-table,' cover-up 
situation before I took office. These 
studies have the objective of assisting 
young people to acquire what we hope 
will be a helpful understanding and 
knowledge of themselves and their rela
tionships with others. Any secondary 
school curriculum today that neglects 
family life education is, in my opinion, 
woefully inadequate. 

It happens to be my philosophy that 
the Department of Education should 
give broad guidelines to teachers and 
to school boards. The edicts and regula
tions imposed by a Department of Edu
cation should be minimal. 

I believe it is rnost important to main-
tain the i n d e p e n d e n c e of s c h o o l 
boards, which should reflect the needs 
of the community. I also believe we 

must maintain the independence of the 
teacher. 

H o w e v e r , I believe that when it 
comes to the financing of schools, the 
approval of schooi sites, new schools, 
new institutions of higher learning, 
etc., a Minister must have definite pol
icy, not just broad guidelines. To that 
end the Department has made a major 
change in the provision for financing 
the capital requirements of the public 
school system. 

Prior to this year, school boards were 
limited to planning one year ahead for 
their building needs. During that year 
they had to: (1) obtain Departmental 
approval of their requirements, (2) ob
tain the necessary funding authority 
from their own electors, and (3) under
take the planning and construction of 
the buildings. 

During the past year, we sent out 
Departmental teams to assist boards to 
plan and arrange the funding for their 
anticipated needs for three years. This 
will commit school boards to avoiding 
expensive short-term solutions to im
mediate problems by planning facilities 
that are compatible with 'onger-range 
developments. \ 

Each year, beginning next February, 
the Departmental survey team will re
view the implementation of the three-
year plan to assist boards in making any 
adjustments that are necessary because 
of changed circumstances. 

We are also in the process of chang
ing the school building regulations to 
facilitate modern design and construc
tion methods, and to eliminate the 
rigidities that have created difficulties 

in providing for various sizes of instruc
tional groupings. 

Also included is the provision for 
gymnasiums in elementary schools with 
75 or fewer pupils. 

In c o n j u n c t i o n with the size of 
schools we have been taking a critical 
look at the trend toward amalgamation 
and consolidation, where the result 
would be the construction of unduly 
large e l e m e n t a r y a n d s e c o n d a r y 
schools and the transportation of pupils 
over long distances. It may well be that 
the s m a l l e r s c h o o l c l o s e to its 
immediate community has educational 
and other values of more importance 
than the expensive curriculum offerings 
and facilities prov ided by a larger 
school. For example, our new policy 
strongly recommends that no element
ary school should exceed an enrollment 
of 600 pupils. 

I should like now to discuss briefly 
our community colleges. 

The community college movement 
began in B .C. about 10 years ago. As 
we examine the developments that 
have taken place during that decade, 
it is obvious that community colleges 
represent a significant departure from 
the traditional educational enterprise 
with which we are all familiar. 

They are indeed a new social phen
o m e n o n , exempl i fy ing a p o p u l a r , 
democratized movement arising out of 
local community desire to open up 
post-secondary educational opportun
ities to all citizens. With their open-
door admission policies, and their com
prehensive curr icula , they address 
themselves to the needs of all citizens 
in the communities they serve, and they 
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change significantly the very quality ol 
life in those communities. 

It is clear that they are making a very 
substantial social impact. Last year, lor 
example, well over 100,000 people were 
directly served by the community col
leges in B.C. Of these, some 32,000 
were enrolled in technical/vocational or 
career programs, 12,000 in academic 
transfer programs, over 15,000 in pre
paratory programs, and over 46,000 in 
continuing education and community 
service programs. 

These figures indicate that communi
ty colleges are not predominantly aca
demic institutions. Although many stu
dents are being given the opportunity 
to study first- and second-year univer
sity courses in their home centers, 
many more are enrolling in techni
cal/vocational and other career-type 
programs. It seems to me even more 
important that more than 15,000 stu
dents registered last year in preparatory 
courses, showing that the colleges re
present a re-entry route into the educa
tion system for people who would 
otherwise continue to lack the neces
sary qualifications for further voca
tional, technical or academic training. 

Colleges Have Done Well 
To date, most of our colleges have 

been operating in temporary K make
shift quarters. They have bee;, very re
sourceful in using whatever community 
facilities are practical or possible for 
them to use. (Research carried out by 
our Division of Post-secondary Educa
tion identified over 400 of these now 
in use by the nine colleges.) 

Giv-2n the fact that thtv have been 
housed in less than adequate quarters, 
the accomplishments of the colleges to 
date are truly remarkable. I believe, 
however, that their further develop
ment will be seriously retarded if we 
do not move now to provide them with 
permanent c o r e - c a m p u s faci l i t ies, 
which are essential if they are to fulfill 
their mission. 

I therefore announced recently the 
start of a capital development program 
that will provide as quickly as possible 
the essential educational facilities re
quired by each college over the next 
five years. 

Included will be provision for the 
acquis i t ion of sites, bui ld ings and 
equipment, the development of com
munity college facilities to serve the 
large Fraser Valley area, the expansion 
of present col lege regions and the 
development of delivery systems so that 
post-secondary educational opportun
ities can be made available to every part 
of this province. 

I believe that the involvement of the 

( ( immun i t y in e d u i . i l i o n is essent ia l il 
w e are g o i n g l ( i d e v e l o p e d u c a t i o n 
a n o rd i ng to Ihe needs o l our ( i t i / ens . 
II is to this e n d that I have appo in ted 
a C o m m i s s i o n e r on I d i u a l i o n and es
tab l i shed .1 C o m m i s s i o n o n L c l u i a l i o n 
in this p r o v i n c e . 

There have been many f ine c o m m i s 
s i o n r e p o r t s e m a n a t i n g f r o m o l l i e i 
p rov inces in C a n a d a that are very inter
est ing and signi f icant do( u m e n l s . H o w 

ever , we It-It Ili.it in B . C . at this l ime 
w e d id n i il w . in l 111st one ge l i e i . l l . l o n n a l 
s t i t u l i n e d invest igat ion ol educa t i on . 
W e wan ted lo 1 re. i le a ' l i v ing ' C o m m i s 
s i o n o n I d i u a l i o n . I a p p o i n t e d John 
B remer as the Ch ie f C o m m i s s i o n e r o n 
I d i u a l i o n . M r . B remer ' s ( hiel oh je i l ive 
is lo be ,1 (atalvsl ed iu ator, lo cause 
pubi i ( d i scuss ion al every level of e d u 
ca t ion in this p rov ince , l i e l ias sel up 
two adv isory c o m m i s s i o n s . 

As children grow, the public school system will have to provide i.u more choices ,ind options 
than those now available to them. These new programs will create new space demand*. 
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One of the areas that has been identi
fied LO date is the need for a look at 
the internal and external governance of 
our universities, and a special technical 
task force is now in the process of pre
paring recommendations to me on a re
vised University Act for the province. 
This particular group will be involving 
the public and the universities in the 
preparation of these recommenda
tions. 

Very shortly a similar group will ex
amine new legislation for a new Com
munity College Act. At the present time 
community colleges are governed by 
the Public Schools Act. 

The whole area of the public schools 
is also being examined this fall. The 
school boards of the province will 
be asked to set up public meetings 
throughout their communities with par
ents and students to discuss the present 
curriculum and how it is or is not meet
ing the needs of our students in secon
dary schools. 

We are hoping that following these 
discussions recommendations will be 
presented to the advisory commissions, . 
which in turn will report to me, through 
the Commissioner, possible recom
mended changes in the secondary 
school curriculum and perhaps in the 
whole structure of the secondary 
school as it now exists. The com
missions have set up a student task 
force to examine the need and the in
volvement of students in the structure 
of our schools. 

Following what is hoped will be the 
creation of a new public philosophy and 
direction for education in the province, 
we shall be examining the need for a 
new formula for financing education, 
which will no doubt be essential if we 
are to achieve new educational objec
tives. 

I am the first one to admit, as Mini
ster, that it is most difficult to get a con
sensus on any public philosophy for 
education. However, I feel it is essential 
that the public (the citizens of the pro
vince, of all ages) should have an op
portunity to provide some input into 
the direction ir> which education should 
go before government imposes new 
directions upon it. 

In other words, it is essential - especi
ally in the area of education,-that par

ents in particular be aware of the 
rationale and need for change before 
change is brought about. The problems 
of education today and for the future 
are far too complicated and involve far 
too many interests and forces ever to be 
solved by a single authority, be it the 
government or the profession. 

To conclude this article I should like 

to discuss briefly some of the future 
demands on education and to list (or 
your consideration some factors I be
lieve may play a part in changing the 
education system in which your chil
dren and grandchildren may function 
in the remaining three decades of this 
century. 

i believe that school boards, educa
tors and Ministers of Education are 
going io find themselvas increasingly 
involved with the provision of expand
ed early childhood education. It is ree'ly 
impossible, and certainly not consistent 
with the development of educate.;, to 
think that we can dissociate ourselves 
from what happens to the child in the 
very early years. 

We are going to find demands upon 
us to establish a far greater choice of 
facilities and services in which parents 
may enroll their children for early child
hood education. I believe the diversity 
that characterizes our society today, 
and will be increasingly evident in the 
future, will probably be reflected in 
how early childhood education evolves 
in our country. 

There will also be increasing de
mands upon our resources to provide 
increased educational opportunities for 
citizens of our province with 'special 
needs. I am thinking here not only of 
those in the low income range, but also 
of our native Indians who have not re
ceived the backing and the resources 
they needed to enable them to take full 
advantage of education in our province. 
The native Indians of this province are 
the first ones to say that they are not 
special people, but they do have special 
needs. 

We have figures to show how very 
few of our native Indians achieve,uni
versity standing, how few are teachers 
in this province and how many are drop
outs from our school system. This is an 
area into which we must enter, in co
operation with the native Indians, to 
eliminate the barriers that obviously 
have been placed before them. 

I believe we shall find increased de
mands for the public school system to 
provide far more choices and options 
than those now available. The mono
lithic, public, democratic schools serv
ed an important purpose in the early 
decades of this century in drawing to
gether the citizens of our country, but a 
monolithic structure is very unreal in 
the kind of society we seem to be mov
ing into — an affluent society that res
pects variations in human personality 
and recognizes different levels of aspir
ation must try to develop many different 
kinds of options within the system. 

I believe that the whole area of teach
er supply and demand must be looked 

at closely for the future. This means 
thai schools of education must look 
much more closely at revising their pro
grams to recruit more teachers for the 
disadvantaged and gifted and other 
groups with special needs. 

The teaching profession itself shows 
signs of undergoing stresses and chan
ges, as are many other professions. The 
fpture directions are not clear even to 
the profession itself. However, it is 
obvious that teachers will find increas
ing demands on them to create class
room learning situations that will help 
young people to master concepts nec
essary to survive in a rapidly changing 
world. 

To do this they will require assistance 
from administrations and school boards 
and government. Thus I believe there 
will be increased involvement of teach
ers in decision-making related to school 
budgets and legislative changes in edu
cation. 

I believe we shall also see an in
creased involvement of parents in the 
professional and policy aspects of edu
cation, and this is likely to have special 
implications for school boards, admini
strators and teachers. 

New Attitudes Toward Education 
The attitudes with respect to the role 

of men, women, children, the family 
and schools are undergoing great chan
ges — also our attitudes toward our 
work, leisure and what we often think 
is the quality of life. The changes in 
these attitudes are going to affect pro
foundly the future of education and its 
role. 

Our society today is still utilizing 
only a fraction of the energy, training 
and ability, ideas and productivity of 
people — i ' s o f women in particular. 
Changes jrf these areas will create edu
cational developments many will not 
ur'derstancl, perhaps many will not like. 
However, I think we shall have to con
cede that there will be changes to meet 
these new attitudes. 

The whole area of lifelong learning 
wi;l be gathering impetus in the coming 
years. The advent of affluence for some 
of our citizens (perhaps more than we 
have seen in the past), increased com
munications, developments in science 
and technology — all will continue to 
bring about demands for lifelong learn
ing. There will obviously be greater de
mands on educators, school boards and 
departments of education across the 
country to create the environment for 
continued learning experience. 

All these areas I foresee as challenges 
to meet. What are we going to do about 
these challenges? Are we prepared to 
meet them? O=JJ 
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CAROLINE PARRY 

Every teacher was a new teacher once, 
was probably worried and timorous 
about the first September morning, and 
was most likely afflicted with restless, 
perhaps sleepless, nights for weeks. 
Equally probable, most seasoned 
teachers must wince, at least inwardly, 
when they think back over their initial 
efforts at managing their very own class. 
I certainly do — in fact, I wince in
wardly, grimace outwardly, and often 
shudder all over! 

I began my professional career in Eng
land, after three years of working in 
schools with only a BA, but not a 
Teacher's Certificate, to my name. In 
1970 I had finally taken a one-year 
course to qualify as a primary school 
teacher, and duly certificated, I re
turned to daily school life the next au
tumn. Despite my previous experience, 
I was as nervous and awkward as every 
other probationer that September. 

In England a newly qualified teacher 
is called a probationer for his or her first 
year of teaching and is supposed to be 
under some supervision and to receive 
as much guidance as necessary all year. 
The headmistress (or headmaster) is 
supposed to report on the new 
teacher's general progress at regular in-

The author is living in Victoria while her hus
band does research. She is, among other things, 
doing some volunteer work in the schools 
there. 

A fascinating diary account of the 
first six weeks of school for a begin
ning teacher in England. Teachers 
new to the profession will find solace 
in knowing that others have faced 
similar problems. Experienced teach
ers will re-live their own first weeks 
with some chuckles and perhaps the 

odd tear. 

tervals, and a supervisor from County 
Hall, which is the English equivalent of 
the School Board, visits infrequently. 
There are also various special meetings 
for probationers to get together, get to 
know one another, and realize that they 
are not struggling alone. 

Basically, however, I found that my 
probationary year was my own affair, 
and despite some special contacts, it 
was up to me whether I sank or swam as 
a teacher. One of the ways l tried to help 
myself keep my head above water that 
first year was to write a weekly diary. O n 
Friday evenings I would sit down at the 
typewriter for a therapeutic hour or so, 
and relieve all my pent-up feelings — 
the accumulated thoughts, worries and 
delights of my week's work. Then, on 
Sunday evening when I prepared for the 
week ahead, I could be more objective 
I would go back to my diary and list all 
the past week's actual achievements 
and, from that, project an outline of 
what I hoped to do over the next five 
days. 

I had been appointed to a village 
school in the north of England, for chil
dren aged five to seven. As Infant 
Schools go, this one was relatively 
large, for its enrollment was more than 
360 children in the summer term, and 
there were 10 full-time teachers, plus 
the headmistress and her secretary. My 
29 6V2-year-olds were a 'top infants' 

class, because they were beginning 
their third and final year at the school, 
and would go on to the adjacent Junior 
School the following autumn. 

The children came in to school at 9 
o'clock every morning, and went home 
at 3:30 in the afternoon. I came to 
school at 8:30 and seldom went home 
before 5 p.m. — and even then I was 
laden with work to do that night, when I 
would have been far better off asleep! 
Most school mornings the top infants 
would gather with their age group, or 
with the entire school, for assembly, 
conducted by Miss Kirby, our headmis
tress. I used that short time to set up a 
display, hang pictures, organize the 
next lesson's materials, Or discuss a 
problem with another teacher. 

At noontime, although school meals 
were available (and subsidized), many 
children would walk home to dinner in 
the IVi -hour break. Sometimes I went 
for a walk myself, to try to collect my 
thoughts after a hectic morning, but 
once I'd eaten my own dinner, I usually 
had.too much to do in the classroom. 

There were also two daily playtime 
breaks, midmorningand midafternoon, 
each 20 minutes long. How I needed 
those breaks to catch my breath, refuel 
with a cup of tea, and get ready for the 
next round! Sometimes I would jot 
down bits in my diary during those brea-
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thing spells; other times I waited to spill 
it all out on Friday. 

The first six weeks of the autumn 
term, until the half-term holiday (no 
long Thanksgiving weekend in England) 
were my real initiation period, and they 
were tough weeks. Not only was I con
stantly tense and tired, but my husband, 
who patiently absorbed all my woes 
every evening over supper, was also ex
hausted from trying to make me less 
tense and tired. 

Many Problems Are Typical 
Looking back on that first half-term 

now, and re-reading my stream-of-
consciousness diary, I can see that I was 
confronting many typical problems that 
beset new teachers: exploring the na
ture of groups; deciding how to pattern 
the daily routine; establishing relation
ships with children and staff; debating 
my role as an authority *igure and disci
plinarian, and questioning many of my 
goals and assumptions. All these 
seemed much more immediate con
cerns than the actual content of the 
children's lessons, though that, too, 
worried me. 

My diary was heavy with worries and 
problems those first six weeks. Perhaps 
the diary extracts below, from my writ
ing during that period, will reassure a 
few beginners currently wondering if 
they will ever survive intact... 

. NOVEMBER 1973. 

WEEK I: Tired. So tired. Almost too tired 
to actually talk to myself about this first 
week as a full-fledged teacher. Ex
hausted with the sheer physical labor of 
this week, and the unceasing mental 
striving, not to mention all the search
ing moments and conversations... 

Physically, one of the reasons I am so 
tired is that I have been battling with a 
classroom that is too small, too dark, 
too dull! As I am the only new teacher 
this year, 1 guess I've been lumbered 
with the classroom nobody else 
wanted: a classic dungeon of schools 
vintage 1890. Eighteen feet wide, 23 feet 
long, and a ceiling so high I could have a 
second classroom above me. Three tall 
windows at sky level on the outside wall 
and a sheet of small panes from waist 
level to ceiling on the inside, corridor 
wall — I must get a frieze or something 
put up over those, so that I stop feeling 
like the newly-acquired goldfish and 
Miss Kirby stops peering in at me! 

Despite all the windows, the natural 
light we get from them is inadequate to 
work by except on brilliant mornings, 
and for all we can see of the outside 
world, we might just as well have had no 
windows at all. The room is over the 
boiler house, furthermore, so it is often 
overheated. I open the creaky old win
dows to cool us down, but then as soon 
as someone opens the door galeforce 
draughts assault us, displays blow apart, 
papers fly, and my temper soars. 

There are 15 pairs of wooden desks (a 
few of them simple tables with no stor
age space beneath), my own big desk, 
and several lots of shelves, drawers and 
cupboards f accommodate in this 
dungeon, ana I cannot seem to find an 
arrangement for all these that permits 
the children to see the board and to get 
at the cupboards easily, without being 
roasted by the radiators in the process. 
The only extra space I've been able to 
create is a painting area down by the 
washbasin at the end of the corridor, 
which seems awfully far away. 

The whole school building has been 
repainted inside this past summer and 
still feels fresh. However, someone 
must have thought that the lovely gay 
chartreuse paint along the corridor 
walls was not a suitable color for class
rooms as well, so my walls are cream 
and chalkboard dull green. I am so frus
trated with this color scheme, when I 
come in from the bright autumn now 
prevailing outdoors, that I have decided 
to paint the craft shelves, the wooden 
junk box and my desk ORANGE. I got 
permission to do so and set to work 
today after school — what a satisfying, 
posith"* action to take, especially on a 
Friday afternoon! 

WEEK II: My orange paint certainly has 
brightened up our classroom, but on 
Monday morning the net effect was (nr 
from pleasing — the flipping stuff 
wasn't all dry! For two days I had to keep 
29 curious children away from the mojt 
marvelous glossy and sticky surfaces 
imaginable. The fact that one of those 
surfaces was my own table created even 
more headaches: where to put my es
sential clobber and how to get at the 
vital materials inside the table? 

At first I tried rational explanations 
and appeals. 'The paint isn't dry yet and 
it won'twash off your clothes, so please 
be careful, everyone,' I explained. Then 
I became more authoritarian: 'Ross, 
don't you dare touch that or I'll...!' Fi
nally I smacked his adventurous hand, 
but quickly regretted it, because then I 
was covered in orange paint, too! 

Ross...it had to be him. And it's not 
surprising that he is the first child I men
tion here, as he has absorbed about 90% 
of my attention since school began. I 
guess every teacher has a*.least one ab
solute horror of a child, but I'm tempted 
to think Ross is worse than most, and 
I've been saddled with him because no
body else could bear to have him — just 
like my tiny dungeon of a classroom. 
Ross has a twin sister, Kerry, who is also 
in my class — she's as bossy and fussy as 
he is obstinate and devilish, but at least 
she is on a work level commensurate 
with the rest of the class, whereas Ross 
hasn't a clue. 

I'm trying to find out more about the 
twins' home background; so far, I've 
met both parents and think, without 
leaping to conclusions, that they seem 
very impatient with their children. Ob
viously, violence and force have been 
overused with Ross, and he needs 
quiet, firm discipline — but I am woe
fully loud, and not nearly firm enough, 
confident enough. He must sense my 
unsurety, for he constantly tries to pro
voke me with his behavior, taunting me 
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if I tell him off, interruptingwhen I try to 
gi'"> directions, heckling the other chil
dren. His emotions are too tangled to 
allow him any inner peace: he cannot 
learn, and meanwhile / have no peace... 

WEEK III: I feel as if I am getting some
where slowly with 'academic work,' 
with the material I am supposed to be 
teaching, but it has been done largely 
by feeling my way in the dark, arid I fear 
me that things will continue this way for 
some weeks to come. All I have to build 
around is the official knowledge of 
which reading book each child is 'on' 
and the intuitive knowledge I'm fast 
gaining about each child's abilities and 
tendencies. At the same time I'm so 
overwhelmed by problems that are hor
ribly immediate — like the wet paint last 
week, or the mistakes in my attendance 
register this week — that it is hard to 
build up an overall teaching/learning 
scheme...I've only finished giving a 
simple reading test to the whole class 
today... I must get down to making 
maths work cards, too — maybe Sunday 
afternoon... 

Basically, 1 am planning each school 
day around an initial 'free choice' hour. 
As the children come in, they choose 
one of the creative activities laid out on 
the different tables: sewing, drawing, 
working on scrapbooks, working with 
clay, painting (out in the corridor space 
I have ma>;!e), and so forth. I wanted to 
try this idea out while I was in college, 
but never could because 1 had to abide 
by already established timetables dur
ing teaching practice sessions. 

It is an approach the primary 
specialist was very keen on; I've read 
about it in Sylvia Ashton-Warner's 
books: give children creative oppor
tunities first and then structure their 
learning experiences from there. The 
initial creative output provides many 
children with a chance to blow off 
steam, necessary before there can be 
any Jnput. . . it's a kind of bridge time, 
between home and the emotional life of 
home, which the child leaves behind 
every morning, and school, which may 
make intellectual demands on the child 
that are premised on his emotional sta
bility. 

After this first hour, the children have 
their milk and settle down to do some 
writing (about their news or a topic we 
are working on), while I try to hear some 
readers in between giving spellings, en
couragement, advice, scolding... This 
begins before playtime and carries on 
afterward until dinner time. Number 
work and math activities fill the after
noon until play time, and then we have 
stories, talk and songs to finish off with,,; 
to go home with... 

I feel good about this last part of the 
day now, after play time. Everyone 
comes in to sit on the rug (an old one 
from home that brightens the floor up a 
lot), bunched together in a nice, slightly 
tired out group around me, the mother 
hen. We talk about things on the nature 
table, share news, examine books and 
toys the children have brought in, look 
at labels on pictures or captions on dis
plays, and the children who can read 
them do so. Then we have a story and a 
song or two to finish off with. 

I'm trying to read from their library 
books at present, so that they are more 
familiar with them themselves and feel 
they can''lead' the more difficult ones, 
have more interest in them, and enjoy 
them more. Songs in book form are very 
conducive to this, I've discovered. Our 
'story time' is a happy, warm period that 
the children like and I like. 

WEEK IV: A bad week. Probably a very 
bad week. Ross was so very bad that I 
got worse and worse with him three 
days running, hating myself more and 
more. Perhaps by today things have im
proved a bit, but then they should have, 
after the all-time low of Ross cheekily 
dancing on top of the desks during 
story-telling on Wednesday I He was too 
far away to grab, but too close to ignore, 
and I cduidri't get the other children 
involved enough in our story to forget 
him. What they really wanted was to 
watch the showdown that eventually, 
inevitably,,'"' .1 e. I lost my temper and 
just shook k<i s, I'm ashamed to say, un
til I finally goi myself under control and 
then it was hard not to cry. I never knew 
I had such a temper before...I have to 
laugh at myself for thinking I am a non
violent person — I was only non-
provoked! 

With so much of my attention and 
energy absorbed by Ross this week, I 
am really neglecting the rest of the 
class. The unfortunate results of this are 

\|\ that no one is concentrating on any

thing, my voice is more and more stri
dent, and at least two other major be
havior problems are emerging. Not to 
mention the number of children who 
are not working to anywhere near 
capacity, I'm sure, and the numberwho 
are enjoying any chance to say, 'No, I 
don'twant to...' I guess I feel too unsure 
of the children still to let them get on for 
themselves e n o u j i of the time, and I 
haven't yet givr . them adequate tasks, 
appropriate tr.^ks, that they can get on 
with themselves. 

This latter worry is an aspect of the 
whole issue of routine. The responsibil
ity of establishing routines, procedures, 
standards, feels enormous, and I really 
didn't know where to begin when 
school began a month ago. The strain of 
this responsibility must be another fac
tor in my overall fatigue: / must decide 
how we come in and go out; when we 
talk or don't talk; what we do and don't 
do; where things are kept; what at
titudes I espouse; how I discipline them 
and whether it is consistent or not; even 
what prayers we say at home time! (For 
the time being I have decided one thing, 
and that is not to say prayers at all, as 
they only make me feel hypocritical — 
we sing 'Cum Bah Yah' instead.) 

To make all these matters worse, I lost 
my lesson notes and a borrowed book 
off the back of my bike on Wednesday, 
Miss Kirby came in about the noise at 
least three times on Thursday, and one 
of the other teachers said I ought to 
drop this 'messing about first thing' just 
to get control of the class, this morning. 
But how can I stop what I've begu n? It is 
the proverbial situation: I can't change 
horses in midstream. This afternoon I 
just couldn't bear to stay and tidy up 
after school, after the week it's been, so 
I left with the children, for a change, 
and stopped to visit M r . Wright on my 
way home. 

He was the tutor I respected most 
college last year, and his advice v as 
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sound today, too — though hard to 
swallow. He thinks that I really have 
done the wrong thing in beginning my 
probationary year by trying to be differ
ent; that my experiment with free ac
tivities first in the morning is, after all, 
not something any of the other staff 
members advocate, even if it was en
couraged at college; that the first thing 
to do is to fit in with the other teachers, 
because, he says, teachers are conser
vative by nature, and to fit in with the 
children's conception of a teacher, too, 
so that I'm accepted and don't get a 
reputation as a snob or an innovator c 
both...He's right, but now the question 
is whether to continue the program I've 
begun, and accept the consequences, 
or to about-face (maybe thereby saving 
face) on the grounds that the children 
are too noisy... 

WEEK V: A better week, all things consi
dered, despite not being able to con
centrate on the 'Three Rs' as much as I 
had intended. I arrived on Monday still 
unsure about my morning program, but 
resolving to do more reading and 
number work and to be better with Ross 
and Kerry (therefore better, too, by ex
tension, with all the other children 
clamoring for my attention). Despite 
my tolerance, however, Ross was again 
intolerable by Tuesday afternoon. 

This time I did not erupt into volcanic 
fury, but jus: walked him quietly into 
Miss Kirby's office, and left him there so 
that we could both cool off. Conse
quently she came in to talk about Ross 
after school —though I suspect she had 
been working up to having a talk to me 
anyway. We agreed that I didn't yet have 
my class in hand (I h a d said as much to a 
visiting County Hall gentieman this 
week as well, but I am not sure it sank 
in). ; 

Then Miss Kirby made two very sensi
ble suggestions: first, that I should limit 
the freedom offered to the whole class 
in general and to the wild ones (i.e., 
Ross) in particular. She thought I should 
do this by shortening the time for free 
choice in the morning and by eliminat
ing, for now anyway, the noisier options 
such as dressing up (I must say I am 
relieved to let that one disappear, no 
matter what dramatic potential I-may be 
inhioitingl). 

Then, second, she suggested that I 
center down on some specific interest 
of Ross's and exploit it — such as ships, 

she said. Knowing that Ross's father 
makes diving equipment, I decided to 
initiate a book about diving which all 
the children could contribute to, but 
Ross could be in charge of. After look
ing at all the pictures we collected, Ross 
has ignored the whole thing — but it's 
going like wildfire as a project for the 
rest of the class! Ironic, yet predictable. 

I did try to tell Miss Kirby that Ross 
would refuse to be interested in any
thing she or I pushed him to get in
volved with, but still, I am glad she 
made the suggestions she did. I don't 
know why I haven't been able to see 
those solutions myself, however, and 
my pride is smarting a bit about the 
whole situation. Nonetheless, the week 
certainly did improve from then on. . . 

WEEK VI: ... feeling frustrated not so 
much because of what I do wrongly, but 
of what is undone. A lot of situations 
have so much missed mileage in them. I 
could/we could get so much more out 
of stories, the radio and TV programs, 
things the children bring in to share. 
Too little time, too little foresight on my 
part; not as much concentration as 
there might be, on their part... 

The best thing about this past week 
was the succession of friendly talks I've 
had with several other staff members 
(who are also, finally, calling me 
Caroline, instead of a polite-but-distant 
'Mrs. Parry'), culminating in Miss 
Kirby's compliment to the children and 
me about the big 'giants' frieze we have 
made for the back wall of the classroom. 
Their pictures developed from a series 
of giant stories I've been reading in the 
afternoons, which really appealed to 
the children's imaginations: there's one 
picture of a giant with — count them — 
ten heads! Next week I want to start 
them writing their own giant stories — 
perhaps I shall see if I can construct 
some sort of giant beanstalk to fasten 
their writing to... 

Anyway, Miss Kirby said she felt I had 
a good week, and she's right. I think the 
routines I want to establish are getting 
better rooted now. The morning ac
tivities are set up for each table group of 
children in rotation now, and the rota is 
written on the board for them all to refer 
to. Ross is about the same, but the 
whole class is getting on more smoothly 
around him, so I feel less harassed by 
the combination of their demands and 
his provocative behavior. 

My discipline/control/what-have-you 
is still wobbly, for I don't like to make 
myself be a dominating ogre, and yet 
you really do have to make yourself be 
one for the first week or two with a new 
class, in order to teach them that you 
mean what you say. Then and only then, 
I guess, can you afford io relax and 
make friends. Joan, another teacher 
whom I'm getting to know better now, 
did try to tell me this, but I thought I 
could do it my way. I tried to make 
friends with the children from the be
ginning, and now cannot backtrack and 
become the ogre I need to have been, 
now cannot wield a certain credibility... 

Reading John Holt this evening makes 
me realize very clearly how much I am in 
a double role at school. O n the one 
hand, I am exploring teaching and 
learning with children, for myself — a 
process that is bound to be full of mis
takes. O n the other hand I am trying to 
be competent (even G o o d , maybe even 
Perfect!) in the eyes of the other staff, 
the headmistress and County Hall. But 
they do not see with my eyes, perhaps 
do not seek what I seek....It's not sur
prising that I find I can be playing con
tradictory roles; it's no wonder that I 
feel my probation so acutely, and await 
the accumulation of sage experience so 
impatiently. 

After all, an exploration of education 
for myself is no instantaneous process 
— nor is the route well mapped. Is it 
possible, I wonder, to make my own 
unique and personal chart of the educa
tional waters at the same time as steer
ing a straight course for 'success,' con
forming to the general image of 
teachers, and adhering to established 
teaching methods? Maybe my diary en
tries in five years' time will yield me 
some sort of answer... o=s-i 

aC^? aCZ? a C ? 
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^ncouver 
—Extended 
Classroom 

for 
GFrasercLake 

One of our articles last month 
described the activities of 
Vancouver students visiting 
rural areas. Here is a reverse 
account — the adventures of 
rural students visiting the big 

city. 

RONALD C . GEARY 

Vancouver is 700 miles from Fraser Lake 
School, but for the past two years it has 
become an extension of our Grade 10 
classrooms. 

Teaching about the history, geo
graphy, educational and cultural activ
ities of a big city was difficult when I 
first came to Fraser Lake, because few 
of the 500 students had travelled within 
the provincr to any great extent. 

To listen to lectures about or discuss 
universities, vocational schools, plane-
tariums and art galleries successfully, 
without having visited any, was like ex
plaining the taste of an apple to one 
who has, never eaten one. 

W h e n I was appointed principal in 
1971,1 had hopes that our Grade 10 stu
dents could have the opportunity to 
take a trip to Vancouver. During the 
summer of 1971 I discussed the idea in
formally with the future Grade 10s. They 
agreed it was an excellent idea, but 
probably unobtainable. However, they 
would certainly work to achieve such 
a goal. 

After many discussions with the stu
dents a Tenth Grade Club was formed, 
and a visit to Vancouver was the objec
tive. O n May 18, 1972 the students left 
Fraser Lake at 4:00 a.m. for their first 
trip halfway through the province, with 
Vancouver as their main objective; 

Before the bus and train trip, the stu
dents experienced many and varied 
educational experiences so the trip 
could take place. They learned to organ
ize a functional club, work in large and 
small groups, write numerous letters, 
accept the responsibilities of leader
ship, organize budgets and earn money 
without any outright donations, for all 
money was earned from some form of 
public service. 

They shoveled snow off the roofs of 
homes and businesses, staged a fashion 
show for the community, fed over 400 
people at a Foreign Food Festival, serv
ed hot lunch programs during the cold 
weather, organ ized and p r o d u c e d 
dances complete with name bands of 
the area, had a spring house-cleaning 
auction and many other activities. Many 
of the students stated that the fund rais
ing was one of the more educational 
and fun-filled projects of the whole 
year. 

The following is an account of that 
trip, written by Joe and Janot Dunham, 
the teachers who helped organize the 
trip and served as chaperones. 

At 1:00 a.m., May 25, 45 Grade 10 stu
dents from Fraser Lake School got off 
a bus in front of the school. They were 
tired; they were happy. At the same 
time two chaperones also departed 
from the bus. They were exhausted; yet 
they too were exuberant. They had all 
just returned from a six-day educational 
tour of Vancouver. The reasons for the 
exhaustion: miles of walking, little 
sleep, a 14-hour train ride, high emo
tional level, which had been sustained 
for six days. 

The reasons for the smiles, the grins, 
the total happy feeling ofeveryone in
volved are not so evident. A new way 
of looking at themselves and others and 
a feeling of a better way of life opening 
to them could be part of it. Yet, overall, 
everyone was happy for the simple rea
son thatthe trip had exceeded all expec
tations in its success. 

Thursday, May 18, was traveling day. 
We left the school at 4:00 a.m. on a 
school bus. At Prince George we board
ed the train for Vancouver. It was a long 
14-hour trip, but spirits were high when 
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we arrived. A chartered bus was waiting 
to take us to the Y M C A and Y W C A , 
which were to be our homes for six 
nights. W e had about an hour before 
12:00 p.m., which was curfew, so every
one had a bite to eat and a quick explo
ration of the areas around the Ys. 

Friday morning, May ; 9 , we boarded 
a chartered bus for BCIT. W e were 
greeted and received a short talk on the 
school and what its function was. Then 
we were divided into three groups and 
given tours of the school. 

Students were impressed in many 
ways. Most were impressed by the 
equipment the school used. W e visited 
their television and radio studio, food 
processing plant, electronics labs, X-ray 
labs, petroleum process ing plants, 
s imulated fire-fighting s tudio and 
countless other rooms, where know
ledgeable people explained the equip
ment and the courses offered. 

Many students were impressed by the 
90-97% p l a c e m e n t rate B C i T has 
achieved. O u r students talked with 
BCIT students and gained a more per
sonal feeling of what went on in the 
Institute. 

Then we again boarded our bus arid 
traveled to Simon Fraser University. 
Here the students were divided into two 
groups and given tours with a question 
period andtalk by counsellors at SFU. 
We visited the theater, the computer 
room, the audio visual department, the 
library and various other facilities. 

Our students were most impressed 
with the architecture of S F U . Most 
noticed the different atmosphere com
pared with that of BCIT. Some were also 
doing some serious thinking about the 
lower placement rate of SFU (47%) as 
compared with BCIT's 90%. 

In both institutions, high marks were 
stressed to our students. It is in this 
area that a comment should be made 
about the value of such a trip. Many 
of our students had never thought 
seriously about attending a post-
secondary institution. Being there forc
ed them to think about it and also made 
them realize many opportunities educa
tion could give them. 

Also, the fact that these students were 
Grade 10 is important. If they want to 
attend a post-secondary institution they 
now know the importance of their 
marks in Grades 11 and 12 for admit
tance. They have two years to prove 
themselves capable students. If they 
had been older students — Grade 11 or 
12 — who wanted to attend, but who 
had low marks, the experience would 
have been a futile, depressing one. 

Friday evening the students went out 
on their own. Janet and I were appre
hensive about this, for this was the first 
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time the students had been away from 
us. Our fears were groundless, how
ever. 

It is at this point that I should discuss 
the other side of the educational value 
of such a venture as ours. I really cannot 
say how or how much Ihe students gain
ed from their personal views of the city. 
I can say that in most cases it was a 
tremendous amount. We saw many stu
dents afraid to venture out of the Ys. 
Some went only two or three blocks 
that first evening. Yet when everyone 
came in at midnight, I lay in my sleeping 
bag listening for two or three hours to 
excited conversations about what they 
had ~een or heard. 

A few went to theaters, but most just 
walked in groups and observed and got 
a feel of the city. At this point my wife 
and I were still teachers to the students 
and didn't play too large a role in their 
conversations. Gradually over the six 

days, they grew used to us and we had 
some exciting and educational conver
sations. W e became more human to 
them, and they became human to us. 
Surprising what being with people for 
24-hours a day for six days can achieve. 

Saturday was a day for shopping and 
touring. The students were not re
quired to stay with us, but many did. 
We had check points at certain times 
of the day so we knew where everyone 
had been and was going. W e visited 
Robsonstrasse, where shops of the 

world held many interesting articles. 
Gastown was exciting and fun-filled. 
Many students did much shopping 
here. Chinatown was fascinating and a 
group of 15 of us ate there. 

At this point the students were get
ting to know us better ard we sat and 
talked for two long fun-filled hours. 
Saturday evening we went to Playland 
on the Exhibition Grounds. This was 
pure fun with rides and games. Again 
that night the discussion went far into 
the night. Now, however, we played 
more and more a part in the discus
sions. Questions, really good thought
ful questions, were asked and debated. 
Discussions varied from university, 
jobs, differences in city and rural life, 
the derelicts of the city, the skyscrapers, 
cost of living and countless others. 

Sunday started as our most dis
appointing day, yet it turned out to be 
one of the best. Stanley Park, a picnic 

and the Aquarium were scheduled. We 
d id them all, yet it was overcast and 
rained in the afternoon. W e walked to 
Stanley Park and tried to find a place 
for our picnic. Because of the civic 
workers' strike, we could find no place 
to cook. We went to the Aquarium and 
all were impressed with the killer whale 
show and the rest of Vancouver's out
standing aquarium. Then we trooped 
to the beach, built a campfire and 
c o o k e d our hot dogs. Then the rain 
came, so we all went back downtown. 
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Some Student Comments On The Trip 
To us bush babies Vancouver has lots of excitement compared to Fraser Lake but 
Fraser Lake has lots of unpolluted air, water and land and Vancouver doesn't. 
The bright lights would be fine but the fishing, h unting and swimming are fun too. 
The things a person wants to do have a lot to do with where they live, tt depends 
upon what a person likes to do. Therefore a person might like really swinging, 
and also like outdoors. This is where one must make sacrifices. 

Living in Vancouver is more complete than living in Fort Fraser. There are more 
things to do and everything is concentrated. 

The city is a crowded, polluted place where you push you r way through a crowd, 
not knowing anyone and not caring about anyone else. 

In Fraser Lake p<:op!ecan have a good time by just enjoying one another's company. 
It's the same in the city, only people begin to rely on the night life and drinking or 
drugs to get to enjoy themselves. There's something bad if people have to turn to 
fantasy to be able to live easier. 

I think Vancouver is a beautiful place to have a vacation but I wouldn't want to 
live there.! think I got a lot of understanding of what it would beiiketo live in a 
city that big. 

Life in the city in not bad. It's quite nice for a short time like the amount of Jime 
we spent there... I don't think that 1 would want to live in Vancouver for a lor;g period 
of time) say four or five years. Oneyear might not be too bad. Really though I would 
rather live in a small town in the country. 

I liked SFU the bestoutof the formal tours. It's a nice university and it's compact and 
organized. Everything is open to the students and they really seem to appreciate it. 
Our guide!io;;the tour was nice and very interesting. v 

J 
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/\ visit to the Gastnwn Art 
Gallery was part oi an 

exciting and iun-iilled tour 
oi the area. 

They learned a lot here 
Maybe someday ... 

BRITISH XDLW. I IA 
%isTi-rijT,? OF iscnmiDS^ 

Sunday evening was quite informal 
and this is the poiiu ',r- the trip when 
my wife and I realized that we were 
having a great time, the students were 
acting very responsibly, and that it was 
surpassing all expectations in an educa
tional sense. We talked over coffee with 
various groups, went lo a theater, did 
more talking and in general just had a 
relaxing time of informal discussion. 
Finally everyone was tired enough that 
sleep came easily, but the high level 
of excitement continued. 

Monday was still overcast. In the 
morning we walked to the Art Gallery. 
Many had visited smaller galleries in 
Gastown on Saturday. The Vancouver 
Art Gallery is an impressive one, but 
it contains many modern pieces. The 
students didn't enjoy the modern paint
ings as much as those of the I'Jth cent
ury. A l s o , there was an limily Carr 
exhibition and some Japanese pottery, 
the students seemed to like the things 
they could relate to and disliked those 
they didn't understand. 

Monday afternoon we took a tour of 
the harbor on small ferry boats. This 
was a relaxing trip and we learned much 
about shipping, loading and the inter
national scope of trade from Vancouver 
ports. 

Monday evening was an entertain
ment night. I spoke with the manager 
of Oil Can Harry's Night Club and he 
agreed to let us all in, provided, of 
course, that we drank non-alcoholic 
beverages. We did and we all enjoyad 
ourselves. We heard two bands and did 
some dancing. 

As we left, students all thanked the 
manager, some had their pictures taken 
with him, and this was just further evi
dence of another educational aspect of 
the trip. They began to realize that the 
success of the whole trip depended on 
each individual. Anyone who got out 
of line in anyway reflected on the whole 
group and as this was realized, people 
became more and more responsible for 
their actions. This is a small point, but 
an important one. 

T u e s d a y m o r n i n g was rather a 
thoughtful time, lor all realized that the 
trip was coming to a close. We boarripd 
pub l ic t ransportat ion to U B C and 
toured the campus and library. Most 
marveled at its size in comparison with 
BCIT and SFU. Because UBC was not in 
session, we didn't get the feel of the 
place as we did at the previous institu
t i o n s . A l s o , most p e o p l e were 
thoroughly exhausted and the miles of 
walking proved hard going. Al Adams, 
an administrator, gave us an impressive 
tour of a fabulous house in Cecil Green 
Park on the campus. 

Because Tuesday was our last day, we 
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had a free afternoon. Most went shop
ping. Then we gathered at the Spaghetti 
Factory in Castown and filled up for the 
energy needed for the trip back on 
Wednesday. Curfew was eaily on this 
night and we had pizzas waiting at the 
Ys. We fell asleep, 47 tired but happy 
people. 

Wednesday we got up early, took the 
bus to the train station and boarded for 
the trip back. As we b o a r d e c , we 
noticed 27 Grade 7s going nortn for 
a field trip to a rural area. We were on 
the same coach. As the Grade 7s mar
veled at every cow, horse and tractor 
we passed, our students were quits tol
erant and friendly, explaining the ways 
of the n o r t h . Truly amaz ing what 
sophisticated, well mannered, respon
sible people they had become in just 
six days! 

The students learned that their ac
tions reflected on the group and thus 
individual responsibility was reinforc
ed . They learned from hearing new 
ideas and observing objects and they 
learned more in discussing their obser
vations. They learned about living by 
talking to older students at the institu
tions, professors, lay people , shop 
owners, night club managers, waiters 
and waitresses. They learned from all 
people they saw and talked with; even 
the derelicts of the city had much to 
teach about life. 

Teachers love to observe learning tak
ing place. My wife and I were fully re
warded as we watched six days of con
tinuous learning — learning that is im
portant and cannot be found ii any 
classroom. W e were rewarded sven 
more because we learned too. W e 
learned what it felt to be 16 years old 
again, with all of its doubts, optimisms, 
questions, and energy. We learned 'hat 
45 Grade 10 students are among the 
nicest people we've met. 

Would we venture out again on such 
an expedition? Just give us two minutes 

"to pack. 

A n d There Were More Trips 
The Dunhams did just that. In May 

1973 they accompanied a second exped
ition to the big city. 

This year the Grade 10s have again 
organized a club and are already busy 
planning, earning money and looking 
forward to their trip. Like the Grade 10s 
of the past two years, the students plan 
to visit U B C , SFU, BCIT, the Aquarium, 
the Planetarium, Stanley Park, Vancou
ver A r t G a l l e r y and the M a r i t i m e 
Museum. 

They plan to spend their free time 
getting to know just what this big ex
tended classroom called the City of 
Vancouver has to offer. o^-i 

Picnic at Stanley Park after 
the Aquarium. A little rain 
didn't dampen appetites. 

^ ^ ^ • M C H J A : T H E Aquarium...a la 
I*-**,'* i ! -Grade W in action. 

alented 

SFU - Nice place to rest... 
Maybe a place to attend lor 
a longer stay. 
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DOROTHY GLASS 

e w look 
clt 

co ip ip i t tees 

According to this vice-principal, the 
traditional organizational structure of 

our schools is neither adequate nor 
appropriate for today's rapidly chang-

The school system today is under exam
ination by many groups in our society. 
The appointment of John Bremer has 
served both to intensify the examina
tion and to focus it on specific areas 
within the system that are in need of 
improvement. 
r; Although it is generally accepted that 
m a n y c h a n g e s are neces sary , we 
teachers cannot but be c o n c e r n e d 
about how we shall fit into the system 
of the future and what we can do to 
assist the process. 

Generally, schools have been slow to 
change and it is not uncommon to hear 
it said that the school system is 10 to 
20 years behind the times. However, to
day's society, to whose values the 
school system should adapt, is a rapidly 
changing one. It is the speed of the 
changes that disturbs us and it will con
tinue to do so until we, as teachers, 
are able to evolve an organizational 
structure to adapt to this accelerated 
rate of change. 

It is the individual teacher, working 
with his or her students, who ultimately 
must accept proposed changes and 

v. adapt them in ways that result in more 
^eiv&ctive learning for both teacher and 

students. And since it is the teacher as 
an individual who must be responsible 
for, what happens in his/her classroom, 
the t e a c h e r s h o u l d de f in i t e ly b e 
consulted and be part of any decisions 
that affect what he/she does. . 

The tradi t ional s tructure of our; 
schools is neither aderjuate nor approp
riate for today's society. Research on 
the process of change; in an organiza
tion and Iks best procedures for imple
menting ch'ange has shown that the old 
pattern of the principal as bureaucratic 
leader with the'familiar hierarchy is no 
longer acceptable. 

The writer is vice-principal of Campbell River 
Secondary School. 

In its place various alternatives are 
springing up. Influencing their growth 
is the additional demand of the human 
element in the school for recognition 
and satisfaction of its needs. Both teach
ers and students are more than just cogs 
in the organizational machine; they are 
individuals with needs that must be 
c o n s i d e r e d (Maslow's h ierarchy) . 
McClelland and Atkinson (1968) suggest 
three important determinants of work-
related behavior: 
e need for affiliation (acceptance, be
longing, social interaction) 
• need for power (authority, control 
and influence over others) 
• need for achievement (accomplish
ment, to excel in relation to internalized 
standards). 

In recent years more and more teach
ers have been asking for a voice in de
cisions that affect them. We are sup
posed to be professionals with an ex
pert knowledge in our specific areas, 
but we are seldom consulted on any 
but the most trivial matters. W e are 
becoming increasingly frustrated be
cause we are not recognized as profes
sionals. 

As Douglas McGregor, Professor of 
Management at MIT, suggests, 'when 
man's social needs — and perhaps his 
safety needs, too — are thus thwarted, 
he behaves in ways which tend to defeat 
organizational objectives. He becomes 
resistant, antagonistic, unco-operative. 
But his behavior is a consequence not 
a cause.' 

He also states, 'The man whose needs 
for safety, association, independence, 
or status are thwarted is sick, just as 
surely as is he who has rickets. And his 
sickness will have behavioral conse
quences. W e will be mistaken if we 
attribute his resultant passivity, or his 
hostility, or his refusal to accept respon

sibility to be his inherent "human 
nature." These forms of behavior are 
symptoms of illness — of deprivation of 
his social and egoistic needs.' 

In a 1966 study, five major reasons for 
job satisfaction were achievement, in
terpersonal relationships, recognition, 
the work itself and responsibility. Dis-
satisfaction was attributed to admin
istrative policies and procedures, work
ing conditions and lack of status. 

Teachers (and administrators are also 
teachers) must develop an organiza
tional structure that will allow the satis
faction of basic needs and be one that 
can initiate and deal satisfactorily with 
the change that has to be an integral 
part of our schools. 

The concept of the staff committee is 
an aspect of organization that can do 
much both to meet the needs of teach
ers and be most effective in imple
menting change. 

The purposes of the staff committee • 
are these: 
• To work to improve the educational 
program and processes in the school 
with a view to improving the students' 
learning opportunities. 
• T o assist in making necessary 
changes by allowing teachers to be part 
of the change process instead of just 
recipients of change. 
• To provide opportunity for teachers 
to express their views and participate 
in the decision-making process, and 
thus improve the quality of the decis
ions made in the school. 
• To provide a means of meeting the 
needs of teachers for affiliation, power 
and achievement, and thus encourage 
the human growth of teachers. 

Who Serves on a Staff Committee? 
In some schools the principal has 

appointed a few teachers as advisors or 
has met regularly with department 
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ing society. The principal as a bureau
cratic leader, for example, is no 

longer acceptable. Staff committees, 
she says, can do much to effect neces

sary changes in education and at the 
same time meet the needs of teachers. 

heads and then claimed that he/she 
works with a staff committee. This is 
certainly not so. A staff committee must 
be representative of all teachers. 

In smaller schools, the staff commit
tee could be the entire staff, including 
the principal. In larger schools, teach
ers should be elected by their peers to 
represent them in working with the 
principal . The teachers forming the 
committee must be representative of 
the total teaching group, not merely 
appointees of the principal. Besides 
being in a position, then, to speak for 
the group, they must also be accoun
table to the larger group and report 
regularly to it. 

'Such a staff committee should meet 
regularly with the principal to deal with 
such matters as policy, evaluation prob
lems, specific changes, and so on. The 
agenda should be circulated to all staff 
members well before each meeting so 
that all concerned may be certain their 
points of view will be expressed at the 
meeting. (If a teacher wishes to speak 
on a certain item, he/she should be 
allowed to do so.) A variety of points 
of view is essential for a complete con
sideration of any subject. Directly or in
directly, every teacher is thus part of 
the staff committee and should accept 
responsibility for contributing to its dis
cussions. , 

Teachers (including administrators) 
who are starting to work on staff com
mittees should be aware that changing 
behavior and attitude is a slow process. 
Time is needed for encouraging each 
member of the group to develop his/her 
level of participation and for developing 
an overall accepting, supporting'atmos-
phere. This does not suggest that one 
should work for an absence of conflict. 
Opposing ideas are vital to an eventual 
decision and should be encouraged and 
viewed with an open mind, the group 

working always for creative, positive re
sults. 

Some pr inc ipa l s encourage the 
formation of staff committees and then 
complain that the whole thing is a fail
ure because the teachers don't want to 
get involved, won't take the initiative, 
or can't ever come to a decision. Many 
teachers have been condit ioned by 
years of traditional leadership behavior, 
on the principal's part, that emphasized 
pseudo-participative techniques. 

It is important, therefore, to remem
ber that some teachers need practice 
in participation and decision-making. 
The principal must continue to work 
with the teachers, who may be passive, 
hostile or unco-operative, until they 
gain a more positive attitude. All indiv
iduals will have to grow in their ability 
to handle differing opinions, to assess 
questions objectively and generally to 
learn the skills involved in positive 
group interaction. 

The Role of the Principal 
on the Staff Committee 

The principal must realize that today 
it is important that he/she be primarily 
a leader, not an administrator. In the 
process of initiating change, the leader 
is an essential ingredient — as an initia
tor/a catalyst and a co-ordinator. Havig-
hurst (1972) reports that 'the quickest 
way to change an institution" is to 
change its leadership.' Because it is not 
likely we shall suddenly have a com
plete turn-over of principals, it is es
sential that present principals examine 
themselves critically and work to de
velop that pattern of leadership that 
has been shown to be most effective 
in w o r k i n g both with change and 
human resources. An important part of 
the.role of the principal would be facil
itating the solution of group problems. 
How the principal does this is particur 

larly vital to the success of the staff com
mittee. 

Miles (1965) speaks of two theories 
of participative leadership. He states 
that: 'for their subordinates, managers 
prefer a human relations approach , 
aimed at improving morale and reduc
ing resistance to formal authority. For 
t h e m s e l v e s , they prefer a human 
resources approach, whereby they want 
their superior to recognize and make 
full use of their own currently wasted 
talents.' 

With the human relations approach 
the basic objective is to have the partici
pants 'feel a useful and important part 
of the overall effort.' The principal 
wants a co-operative and compliant 
staff and therefore allows them to con
tribute ideas, but to have no say in the 
decision-making. 

The human resources approach views 
all participants as 'reservoirs of untap
ped resources.' The role of the leader 
becomes one of 'creating an enviion-
ment in which the total resources' of 
the group can be utilized. The basic ob
jective is to improve decision-making 
and the total performance efficiency of 
the group. 

This suggests that those affected by 
decisions have a lot to contribute and 
should be involved in the decision
making. An important point is that the 
more important the decision, the great
er is the need for the principal to en
courage ideas and suggestions from the 
staff. 

Group interaction is sometimes im
proved if the principal does not act as 
chairperson of the group. Often a coun
sellor, or some other member of'the 
committee who has had special training 
in group dynamics, makes an excellent 
chairperson and greatly facilitates mem
ber participation and interaction. 

The principal then has as much right 
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as any other member of the group to 
participate, although sometimes, be
cause of the need to ensure adequate 
information is available, he/she must 
speak more often. W h e n acting as 
information-giver, however, the princi
pal must make a clear-cut distinction 
between factual information-giving and 
'loading' with his/her own interpreta
tion or manipulation. 

Decision-making and the 
Staff Committee 

It is important to consider the type 
of decision-making that is to occur in 
the staff commit tee . A 1969 study 
analyzed the amount of power pos
sessed by individual members of small 
groups in relation to the. involvement 
by the m e m b e r s . T h r e e types of 
decision-making were used: 

ss 

o Centralist — in which the principal 
asks for advice, but makes the de
cision. 

• Majority — in which all contribute 
ideas, but a majority vote of the 
members makes the decision, 

e Consensus — in which all contribute 
ideas, but a consensus of the group 
makes the decision (the percentage of 
agreement necessary is decided upon 
beforehand, i.e., 85%). 

It was found that the consensus type 
of decision-making produced better 
interaction patterns (members offered 
more opinions and had more positive 
reactions to others' statements), greater 
satisfaction with progress and greater 
commitment to action on the part of 
the participants. However, the time 
needed for this process was greater be-

ROBERT M. STAMP 

The time has arrived for teachers, stu
dents and parents to participate in the 
selection of school principals. This does 
not mean giving control of the selection 
process to any one of these three 
groups, but it does mean that all three 
should play a meaningful role. 

The decade of the 1970s has brought a 
growing acceptance of the idea that 
those who are affected by decisions 
must be involved in the making of those 
decisions. In the area of education, this 
means that the three groups most im
mediately affected by adminfstrative 
decision-making — i.e., teachers, stu
dents and parents — must participate in 
the formation of those decisions. 

Traditionally, each of these three 
groups has been granted limited par
ticipatory roles at the more remote 
levels of educational control. Teachers, 
for example, have been admitted to cur
riculum decisions at the provincial level 
through their provincial organizations. 
Parents, too, have had some advisory 
voice in provincial curriculum decisions 
through Home and School or Parent-
Teacher Association membership. 
More recently, in many Canadian cities, 
teacher, student and parent groups 
have been asked to contribute to 
policy-making at the school board level. 

But it appears that in the future more 
and more decisions regarding educa
tion will be made at the individual 

The author is an associate professor in the 
Faculty of Education, University of Calgary. 
The article is reprinted with permission from 
ATA Magazine. 

cause there was more discussion. 
Participation on a staff committee is 

not enough; it is the nature of that 
participation that is important. When 
participants were using the consensus 
method of decision-making, the human 
needs of interpersonal relationships, 
recognition, self-satisfaction and re
sponsibility were all being met as well 
as providing greater commitment to any 
decision (which is so important a part 
of the process of change). 

It is evident that the consensus 
method of decision-making would not 
always be practical or necessary in the 
staff committee, since for many items 
a simple majority would be acceptable 
and satisfactory to the members. The 
consensus method should always be 
used, however, where real change is 
to be made in the schools, since the 

school level rather than at the school 
board or provincial level. This decen
tralization of decision-making is un
der way in such areas as curriculum, 
student evaluation, staff selection and 
budgeting. Thus if meaningful partici
pation from teachers, students and par
ents is to continue in the future — and it 
must — then provision must be found 
for this participation to occur at the in
dividual school level. 

Surely the principal of the local 
school is the most powerful factor in 
shaping the general philosophy and 
goals of that school. His influence on 
goal determination has a powerful im
pact on the three groups most im
mediately affected. Therefore, a neces
sary first step in their participation in 
decision-making must be a voice in the 
selection of the principal. 

How would such a system work? 
Once a principalship became vacant, 
the superintendent of schools would 
establish an advisory selection commit
tee. This committee would include rep
resentatives from central office ad
ministration, and from the teachers, 
students and parents of the school — 
perhaps two or three from each group. 
The administration representatives 
would probably be chosen by the 
superintendent, while the teacher, stu
dent and parent representatives would 
be elected by their fellows. The 

'committee's chairman might be named 
by the superintendent or elected by the 
group itself. 

The next step might be to draw up a 
list of 'qualified' applicants for the posi-
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co-operation and commitment of most 
teachers is essential. 

Other Factors to Consider 
In the early stages of working on a 

staff committee, teachers have not 
necessarily reached a high degree of 
skill in techniques of group interaction. 
The principal should encourage pro
cedures that will eventually lead to a 
c o m p l e t e c o l l e g i a l a p p r o a c h to 
decision-making. Initially the group 
could gain practice in handling less 
complex problems. The principal might 
explain that they would act as an advis
ory board for a while, he/she accepting 
or rejecting the advice given. As skills 
improve, the group could then assume 
more responsibility in decision-making. 
One very useful method of improving 
skills is to provide an in-service session 

for the staff using one of the 'discre
tionary days.' (The BCTF Professional 
Deve lopment staff can provide the 
names of resource people who are 
trained in group dynamics ) 

Some questions that should be set
tled by membeis of the staff committee 
are: At what point do they want to be 
involved in the decision-making pro
cess? Should the principal do the pre
liminary work, such as investigating 
alternatives, gathering data? How much 
involvement do they want? Perhaps 
routine decisions, or ones on which a 
policy has already been established, 
could be handled by the administration. 

Another aspect of decision-making in 
the staff committee that must be consid
ered, given the present provincial en
dorsement of 'line' of authority, is the 
realization that the ultimate respon

sibility for all decisions made must re
main legally with the principal. This in 
turn will have a bearing on the type of 
decisions made. 

Because each staff committee con
sists of several unique human beings, 
it is easy to see that, although each ad
heres to the key aspects of organization 
and process mentioned above, each 
staff committee could evolve and oper
ate differently. It would be interesting 
to hear from teachers who work in such 
committees — telling us how and why 
their committee is effective in meeting 
the needs of teachers and implement
ing change. Such reports could be of 
great assistance to another group that 
is struggling to operate as a staff com
mittee elsewhere in the province. oeJ 

References available on request. 

tion. Some of the names on this list 
would likely be obtained from the 
superintendent, some would be nomi
nated by committee members, while 
others would be secured through open 
advertising. The committee would then 
screen ;he applicants, determine a 
short list, interview the leading candi
dates, and recommend one name (or 
perhaps two or three names in rank 
order) to the superintendent. 

The superintendent could accept or 
reject the committee's recommenda
tion. Ideally, in the case of rejection, he 
would be obliged to state reasons, and 
the process would begin again. The re
sult would be the selection of a new 
principal through a process that al
lowed participation by the three groups 
most affected by the selection. 

Would such a process be workable? It 
seems to be working at the university 
level, where instructors and students 
are serving with senior administrators 
on advisory selection committees for 
deans and department chairmen. De
spite the fact that 'mistakes' will con
tinue to be made under the new system 

• as they were under the old, few univer
sity people would advocate a return to 
the previous procedure of 'appoint
ments from above.' It has been recog
nized both by administrators and non-
administrators that those affected by 
the.decision must have some voice in 
arriving at the decision. 

(The process also seems to have 
worked for several generations in those 
Protestant churches where the con
gregation plays the major role in select
ing its minister. If we are prepared to let 

'the people' decide on who shall guide 
their oiritual development, why can't 
we let them help select the person who 
will 5"jidc their intellectual develop
ment?) 

Many educators tend to accept advis
ory selection committees in principle, 
but express doubts about;their practi
cality — especially parental involve
ment. Let us examine some of these 
doubts. 

Would the committee usurp the au
thority of the superintendent of schools 
and the local school board? No it would 
not, because it would have advisory 
power only, not executive power. The 
committee could not force a candidate 
on the superintendent and trustees 
againsttheirwill. Its advice could always 
be rejected. The ultimate power of ap
pointment would continue to rest with 
the local system. 

Would the process be too time-
consuming? It would indeed be more 
time-consuming than the traditional 
'appointment from on high'procedure. 
But the greater investment "of time 
would be justified on the grounds of a 
choice satisfactory to all parties con
cerned. 

W o u l d the three parties have 
sufficient knowledge and maturity to 
make wise choices? There should be no 
question here in the case of teacher par
ticipation — if teachers are not compe
tent to make judgments about educa
tional matters above and beyond those 
pertaining to their own classrooms, 
they do not deserve to be members of a 
profession. Student participation? 
Perhaps this would have to be confined 

to pupils at the high school level. But let 
us remember that student;; often have a 
better idea of what is actually going on 
in. a school than anyone e'se. Are par
ents ready for the challenge? Probably 
not in every community at the present 
time. Therefore, the school should take 
as its responsibility the often-neglected 
task of educating parents about educa
tion. 

Then there is the question of rep
resentation. How could we guarantee 
that teacher, student, and parent mem
bers of the selection committee were 
truly reflecting majority opinion? They 
would be representative as long as free 
and open elections were held to deter
mine the members. You would never 
achieve 100% voter turnout on the part 
of the parents; but the lack of 100% 
voter turnout in civic, provincial and 
federal elections cannot negate the leg
ality and validity of those elections. 

Finally, there is the question of the 
successful applicant having to serve so 
many masters. But with growing decen
tralization in education, no principal 
can afford to ignore the needs, interests 
and aspirations of his teachers, students 
and parents. Their involvement in his 
selection would help guarantee that he 
address himself to their concerns. 

What is proposed is not teacher, stu
dent or parent control of the selection 
process, nor veto power over the 
choice of a principal — merely the in
volvement of these three groups in the 
selection. The rationale for this step, 
and its proven worth at other levels of 
education, demand that it be tried 
within public school systems. o=s-' 
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A vice-principal told me recently that at 
least three elementary principals in his 
district, having served long-term con
tracts, were 'living in retirement' while 
leading their schools, .waiting only for 
their pensions to become effective. 

Unfortunately, the problem is not 
confined to one district. I believe that 
action on the problem is overdue, and 
I'd like to propose a solution. 

I suggest that principals be appointed 
for a specified term, ranging from three 
to six years. T h e principals should be 
able to apply for re-appointmeht, of 
course, but all positions would be sub
ject to open competition. 
• Term appointments would offer at 
least live advantages: (1) increased op
portunities for younger administrators, 
(2) measures of accountability, (3) easy 
exit from and easy return to positions of 
leadership, (4) improved school-
community relations, and (5) insurance 
against inadequate leadership. These I 
shall discuss in a moment, but first a 
little background. 
• In recent years, the school principal-
ship has become an increasingly com
plex and responsible position. The re
sponsibilities of principals for school-
community relations; program de
velopment; staff selection, evaluation 
and in-service training; pupil personnel 
management; physical facilities plan
ning and operation; and finance and 
business management have all in
creased. The range of skills needed by 

Dr. Robinson is an associate professor in 
Simon Fraser University's Faculty 
of Education. 

principals to perform these tasks effec
tively has grown considerably. 

Research evidence supports what 
nearly all educators already know — 
good schools have good leaders. A re
cent B.C. study examined the relation
ship between the 'executive profes
sional leadership' of principals and the 
'organizational health' of their schools. 
Executive professional leadership was 
defined and measured in terms of the 
quality of the principal's leadership be
havior in his or her school. 

Organizational health was defined 
and measured in terms of the ability of 
the school to survive, maintain and 
adapt itself amid changing environmen
tal conditions. A 'healthy' school was 
characterized as having clear goals, a 
co-ordinated communication system, 
an equitable decision-making struc
ture, adequate problem-so lv ing 
mechanisms and maximum oppor
tunities-for self-actualization. 

A positive and signif ica' correlation 
was found between the 'executive pro
fessional leadership' of principals and 
the 'organisational health' of schools. 
Princirv's high in executive profes
sional leadership administered healthy 
schools; principals low in executive 
professional leadership administered 
unhealthy schools. In short, principals 
did make a difference. 

Since healthy schools need high qual
ity leadership, every effort should be 
made to ensure that principalships are 
occupied at all times by the best ad
ministrators available, i believe short-
term appointments could facilitate the 

attainment of this end. 
As I indicated at the outset, I think all 

principals should be appointed for a 
specified term, ranging from three to six 
years. At a point not less than one year 
before the term appointment expired, 
the principal cou ld request re
appointment, or give notice not to 
stand for re-appointment. In either 
event, the position would be declared 
vacant and a search for an appointee 
could begin. 

In conducting the search, the school 
board and its central office staff should 
consult as freely as possible with 
teachers, students and the community. 
In certain circumstances, a school dis
trict might even want to establish a 
search committee composed of central 
office staff, principals, teachers, stu
dents and community representatives, 
which would make recommendations 
to the school board on the criteria for 
selection, on the individual school's 
needs and the suitability of available 
candidates for the position. 

What are the advantages of term ap
pointments for principals? 

Increased Opportunities 
for Younger Administrators 

In one B .C . district 85% of the 
elementary principals have occupied 
the principalship of a school for more 
than 10 years; 60% have been in their 
present positions for 20 years or more. 
Lack of mobility, as evinced in this dis
trict to the extreme, is characteristic of 
the schooi leadership situation. Emp
loyment opportunities for recent lead
ership trainees, and for vico-principals 
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who hold potential for principaiships, 
have steadily decreased since the 
school building boom of the early 
1960s. 

The vice-principalship, ideally a train
ing ground for school leadership, has 
become a career position for many; 
upward mobility is limited — there are 
too few vacancies to fill. Potential prin
cipals find their knowledge and 
strength of purpose dissipated after 
years in tha training ground of menial 
managerial tasks. 

Administrative leadership programs 
in universities are producing school 
leaders specifically selected and edu
cated to assume roles as knowledgeable 
and sensitive principals. Yet the mini
mal possibility of an instant principal-
ship, and the static nature of vice-
principal positions, restrict this infusion 
of contemporary educational ideas and 
practices into the schools. The advan
tages of education, adaptability and 
youth may be re-integrated into public 
school leadership by seeking such al
ternatives as term appointments of 
principals. 

Measures of Accountability 
Under a policy of re-appraisal every 

three to six years, principals would be 
persuaded to maintain a high level of 
quality leadership, a high level of school 
health, for they would be forced to refer 
:to the conditions of their appointment 
as school leader at the end of each term. 

Term appointments would not deny 
the normal grounds and procedures for 
dismissal "and termination of contract. 
Although shorter term appointments of 

NORMAN ROBINSON 

How do you deal with principals who 
have retired on the job? The author 
suggests that term appointments will 
not only solve that problem, but offer 
several other advantages. 

principals would produce an easier 
method of terminating a principalship, 
the major purpose would be to stimu
late accountability, not to purge the sys
tem. 

Easy Exit and Easy Return 
Many principals, not entirely satisfied 

with their positions, or not entirely 
suited to school leadership in a chang
ing society, are faced with the problem 
of leaving their principaiships grace
fully. The present system of contracts 
does not allow for early retirement, sab
batical, return to university, or trans
fer to purely administrative duties (i.e., 
district staff) or the classroom. Dissat
isfaction or inadequacy can result from 
legally stringent contracts and a tradi
tion of 'life appointments.' 

Term appointments are significant in 
allowing for principals who do not want 
immediate re-appointment. Early re
tirement, sabbatical credit, return to the 
classroom would become feasible al
ternatives — an impetus for mobility. A 
policy that provides easy exit, and easy 
return to school leadership would en
courage principals to seek alternatives 
beneficial to their capabilities and 
needs, and would reflect positively on 
the tenor of schools. 

Improved School-Community 
Relations 

If some consultation with owner-
electors were included in choosing an 
appointee to the principalship, better 
communication lines between the 
school and its feeder-public could be 
facilitated. Initiation of owner-electors 

into a more active role in school 
decision-making would help alleviate 
the present apathy, tending to dissent, 
in public attitudes toward the public 
school system, 

Recent research in B.C. indicates that 
the community will be more apt to offer 
financial support to schools that are re
sponsive to the needs and demands of 
the feeder-public. 

Participation in ensuring quality lead
ers, and a perception that district 
officials foster a policy that necessitates 
quality leaders, would stimulate posi
tive public attitudes toward the school 
system. 

Insurance Against Inadequate 
Leadership 

Term appointments would make it 
possible to dismiss more easily those 
principals inadequate in their leader
ship positions. Provisions for relocation 
to a more suitable principalship, ap
pointment to a less affective position, 
return to the classroom, or return to 
university for re-training would be a de
sirable protection for this small minor
ity. Quality leadership is crucial to quaf-
ity schools, very few concerned people 
would deny that inadequacy demands 
action. 

The present school leadership situa
tion demands relevant, if not radical, 
re-adjustment. In proposing term ap
pointments, I suggest that the situation 
can be remedied by exploration of 
workable alternatives. I hope the advan
tages of term appointments of princi
pals are justified, and the proposal itself 
provocative. cw-3 
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DANIEL F. W O O D 

A teacher in Vancouver's New School 
— Canada's oldest experimental 
school — contends that schools 
should discuss feelings, because feel
ings are as real as facts, but much 
more elusive. He argues that social 

studies, for example, can be real if 
teachers will put as much energy into 
the 'social' as they do into the 
'studies/ and suggests several ways in 
which they can do so. 

This is how it began — 
'Prunie's buggin' me. He calls me 

Breadface an' I don' like it. Bein' called 
Srcadface,' complained Tom, age 8. 

'Don't tell me, tell Prunie,' I say. 
'Prunie,' Tom says to a tousle-haired 

redhead, 'I don' like you always buggin' 
me.' 

'I don't always bug you.' 
'You do so!' 
I cut in, 'Prunie, do you sometimes 

call Tom, Breadface?' 
Reluctantly Prunie'admits, 'Well . . . 

sometimes.' 
'An'I don'l ike it!'shouts Tom. 
'Well, what do you want Prunie to 

do?'I ask. 
'Don' do it, you hear Prunie! I don' 

want you callin' me Breadface again. 
Unnerstan?' 

A third kid jumps in at this point. 
'Prunie's always buggin' me an' puttin' 
me down too.' 

It's looking like a rough day for 
Prunie, but he retorts, obviously stung, 
'I don't like bein' bugged either and you 
. . . both of you bug me so don't you do 
it, hear?' 

'Hey,' and I throw open the discus

sion to the class of 32 kids ranging in age 
from 7 to 12, 'are there others wl io don't 
like put-downs?' 

A chorus of yeahs. 
'I don't want to get into who's putting 

down whom right now,' I shout over 
the cacophony of name-calling and the 
fingers pointing like arrows. 'Not now. 
Hey! What I want you to think about is 
W H Y people often put others down. 
Why?' 

We carried on from here into conver
sations about hassles at home with sib
lings, old resentments unaired, feelings 
of inferiority, and personal aggressive
ness. 

Although there are still a lot of put-
downs, I felt a secret pleasure when I 
heard Prunie ask Bill recently, 'Bill? Can 
I put you down?' 

He was at least aware of what he was 
doing. A first step. 

The basic objectives of the elemen
tary social studies curriculum orients 
the child toward the development of 
certain knowledge, certain skills, criti
cal thinking, and the consideration of 
certain feelings, values and attitudes. 

I'm not surprised that — in the B . C . 
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T/ic kids, loaded into vehicles, start 
oil on a 'juice trip' to a class

mate's house. 

Curriculum Guide — feelings, values 
and attitudes are listed last. To me it 
seems quite purposeful. 

Today, most teachers of social .studies 
use three approaches: recitation, pre
sentation and problem-solving, tech
niques that usually are focused on the 
development of certain knowledge and 
certain skills. The two techniques of 
recitation and presentation fit very 
comfortably in a teacher's bag of tricks. 
Like the maps, charts and facts on Col
umbus that — to a child — seem to pop 
out of a teacher's head magically, facts 
and figures fall like Vancouver rain. 
Like Vancouver rain in November. 

Kids are impressed. Jeepers, Mrs. 
Galloway sure knows her stuff. Mrs. 
Galloway is smugly satisfied. I taught 
that lesson better this year than last 
year. The kids listened too. And at reci
tation or quiz time Mrs. Galloway is 
further encouraged, for there's the 
proof — lots of correct answers. 

Knowledge has been transferred. The 
first item in the Curriculum Guide. 

If I'm too hard on Mrs. Galloway, let 
me admit now that I'm Mrs. Galloway, 
that I've felt smug in my knowledge, 
th.it I've reveled in dishing it out like so 
mt :h chocolate icing. It's easy. So easy. 

Why, after a hard run at tens and 
units and a jog around to the slow 
readers, how about a rest with social 
studies and 30 winded kids, dishing out 
to them some tip-of-the-tongue choco
late facts? 

I've nothing against facts. I have a lot 
against their overuse. 

Like chocolate, facts can become a 
dull, nonnutritional diet. A diet that 
often excludes the development of 
critical thinking and the growth in feel
ings, values and attitudes — : two areas 
much maligned by their omission from 
most social studies classes. 

These are the areas I am concerned 
about, for although facts are of great 
importance, they are secondary to a 
genuine attention to a child's social 
growth as a human being, a person with 
fears, doubts, aspirations, joys, inhibi
tions and resentments just like Tom's 
and Prunie's. These emotional qualities 
should become the curriculum through 
which facts and figures can be trans
ferred, for to ignore these feelings, 
these fears and aspirations and resent
ments, is — in a child's mind —to make 
them illegitimate. 

Illegitimate? 
Illegitimate. 
Let's pretend that Tom and Prunie 

had been sitting in Mrs. Galloway's 
class as she droned on about Colum
bus, sitting there harboring those secret 
resentments. They, and kids in general, 
would think: Aw! she's got no interest 
in what's bothering me. There's no 
help, no unnerstandin' from her. May
be I shouldn't feel so uptight. It's okay. 
I've gotta concentrate on this Queen 
Isabella dame anyways... . 

We all do this: dissolving the edges 
of a too-bothersome-reality as a defens
ive mechanism that allows us to 'get on 
with it.' It's self-denial. In the end we've 
illegitimized our feelings (whether of 
stupendous joy or torturous hostility) 
because the expression of powerful 
feelings frequently seems to interfere 
with the workaday, studyaday world. 
The expression of such feelings seems 
to be antisocial in a school or office 
situation. 

School should be a place, a forum, for 
the discussion of feelings, a place for 
growth in self-awareness, confidence, 
understanding of fears and accomplish
ments, for feelings are real, as real as 
facts — only much more elusive. And 
social studies can be real if teachers put 
as much energy into the 'socials' as they 
now put into the 'studies.' 

The discussion between Tom and 
Prunie took place in a Group Meeting, 
usually held each morning to start off 
school. Although the content of these 
meetings varies from day to day, I feel 
that I can make a few structural sugges
tions to those willing to open up the 
classroom to social/emotional consider
ations: 
• The age of the group determines the 
length of the meetings so 5-10 minutes 
may be enough for kids younger than 
six while kids of 10 or 12 may carry on for 
an hour. 

• W e usually use an Agenda, a large 
sheet of blank paper on which both 
teachers and kids may write whatever 
they wish to discuss. Although this does 
prevent some of the red herrings from 
entering the conversations, I think 
there's a need to be flexible so that 
whenever an important issue arises it 
can be dealt with. 
• W e usually use four Talking Chairs, 
which are placed in each corner of the 
meeting room, and those who wish to 
talk must wait until a chair is unoccu
pied. This procedure definitely cuts 
down on interruptions and serves in a 
very real way the same purpose as the 
conch in Lord of the Flies. 
• The teacher shouldn't allow himself/ 
herself to be sucked into the role of 
being judge; there are powerful peer 
pressures at work. 
o Sometimes these peer pressures 
have to be softened since kids are no
toriously authoritarian with each other. 
• Children should be continuously re
minded not to generalize, but to be 
specific. Instead of accepting a child's, 
'Kids are teasing me about my haircut,' 
the teacher should ask, 'Who? Which 
kids?' In this way the child can say, 'Karl 
and Peter,' leading him to deal with 
these two persons directly. 
• Blaming, such as 'Karl and Peter, I 
don't want you teasing me about my 
haircut,' is of short-term value. The 
long-term effect is greatest when these 
comments can —with sensitivity — be 
moved into a group discussion. 

From 1900 to 1950 the amount of 
knowledge available to man doubled. 
From 1950 to 1960 it doubled again. It 
seems obvious that we are moving from 
a society of technical discourse, one 
concerned primarily with data, to a 
society of moral discourse, concerned 
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primarily with decisions. Few people 
talk with any enthusiasm about how 
many billion gallons of oil the Arabian 
peninsula, produces . . . a technical 
concern; most of us ase worried about 
the pollution effects of that oil . . . a 
moral concern. Few would point to the 
burgeoning population of India — an 
incredible half billion — without con
sidering the moral imperative of popu
lation control. 

We have to let kids work on the pro
cess of decision-making and judgment-
making so that they can deal effectively 
with their moral growth. But we — as 
teachers — must not become moralists. 

Not only in class meetings, not only 
during social studies, but the entire day 
for children should be presented in 
such a manner that — whatever the 
activity, whatever the plan or proposal 
— the kids feel a real sense of power 
over themselves, a sense of their social 
obligations, a sense of the need for 
co-operation and compromise. What 
good is it'. . . Really! What good is it for 
a child to learn — in the abstract (as the 
Curriculum Guide suggests) — that the 
home is a source of shelter and safety if 
the child feels embarrassed or con
strained to phone home from school to 
confide in his/her mother that he/ 
she's having a bad day? Abstract know
ledge makes for great generalizations, 
but poor security and — for most chil
dren — the intellectual growth far, far 
outstrips the emotional growth-. 

It's not surprising. So little is done to
day to give kids power over themselves, 
to establish that sense of themselves 
that we value as self-esteem. 

A year ago so many kids were com
plaining about the prices at the local 
corner store, Fairway, that it received an 
alliterative four-letter replacement for 

its first syllable. But name-calling wasn't 
satisfactory. So the kids, working close
ly with a teacher, decided to set up a 
store themselves. They soon found that 
at the age of 7 to 11 they had real power. 

First, those most inteiested held an 
organizational meeting \t which time 
specific chores were distributed: treas
urer, storekeepers, advertisers, whole
sale shoppers, and lots of volunteer 
customers. Next, a group of kids built 
the store from an old counter and ply
wood. After the planning of the pur
chases and the subsequent wholesale 
shopping, the kids decided on a reason
able mar!:-up, advertising themselves 
with a 'No Rip-offs.' 

I don't know quite how they did it, 
but after two months The New Store 
had managed to lose $6.00! I kept my 
frustration well concealed though I sus
pected the trustworthiness of a couple 
of sweet-toothed storekeepers. 

Although the store failed, the kids 
had held real power and had learned 
from first-hand experience several rudi
mentary social studies concepts, con
cepts of substance because they had 
not been placed in the ethereal realms 
of abstraction. 

I don't advocate turning power over 
to kids unfettered; the world seems to 
have enough problems with unfettered 
power already! 

What I repeat is this: Teachers should 
consider a step-by-step, carefully 
guided, distribution of power to kids 
both individually and in groups. The 
result will be a marked increase in the 
children's self-esteem. After all, it's not 
in a child's nature to be submissive, 
docile or oblique, but it's awfully con
venient for adults. 

It comes down to this: To develop 
self-esteem kids need a real challenge, 

On one of tlw frequent tripi out
side the school this group 
enjoyed <i ride on the meriy-go-
round. 

one not so difficult as to be overwhelm
ing. To establish a situation of real chal
lenge kids need to confront themselves 
and others with problems, emotions, 
plans of real concern. To develop or 
elicit this concern there must exist a 
freedom to participate and this results 
when a teacher lets go a bit, saying, in 
effect, 'You work it out. I'll be here, but 
you work it out.' If the challenge is not 
overwhelming and the kids work it out 
successfully, Bingo! 

I can do it myself! 
I feel good! 
I'm all right! 
Self-esteem. 
If, at any stage, a teacher is too appre

hensive, too moralistic, too quick to 
'help out,' the process of self-aware
ness is short-circuited and the kids 
think, 'Gee, he's sure smart.' And then 
the teacher will bask in the children's 
admiration and steal the self-esteem for 
himself. 

A teacher who needs that reassurance 
is insecure and will find it hard to let go 
and allow kids to have power over their 
own education, their own view of them
selves. In later years these kids will have 
learned not to trust themselves, seeking 
authority and approval from others. 
Jonathan Kozol writes: 'Many of us feel 
so little self confidence in our hearts by 
the time we finish school that v;> are 
afraid to try anything important unless 
we have first gotten permission from 
somebody else who seems more 
powerful and thereby already author
ized.' 

As we move beyond social studies, 
the new curriculum will grow out of a 
revolution in materials because most 
teachers fall back on the textbooks and 
supplementary material that inhibit in
novation just as a mountain inhibits the 
course of a glacier. The new materials 
will be focused primarily on the chil
dren's social and emotional under
standing of themselves in relationship 
to others; they will lead the children 
out of their classrooms into their neigh
borhoods, their communities, where 
they will find involvement, not vicar
iously, but in real situations with real 
problems and decisions. 

Here are a few books, a few strategies 
that start with the premise that the com
munity is an extension of the classroom. 

The Yellow Pages of Learning Resources, 
a direct outgrowth of Philadelphia's. 
Parkway Program, the original School 
Without Walls, is a book that lists alpha
betically —from airport to zoning board 
— all the offices, factories, stores, serv-
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ices available to students who want to 
explore thuir city. It describes possible 
strategies (hat kids can use on a visit to 
each of these resources. 

For example: Dry Cleaners. First, 
there's a dialog between the editor of 
the bool; and the proprietor of the dry 
cleaning establishment in which various 
questions are raised about the opera
tion of the store. Then the book sug
gests further questions: What actually 
happens to my wool shirt? What about 
the pollution effects of the chemicals? 
How are stains removed? What is a 
franchise? Can I ring up the next sale? 

The format is simple and easy to re
vise for each school district. To my mind 
every school board should promote the 
development of such a book, a sort of 
access catalog to that area, to be avail
able to each teacher and student. 

I would like to think that — in a time 
not too distant — every individual, 
every service, every factory will under-
(itand its responsibility to education. 
When that time comes in the history of 
our society and our schools, clubs, 
shops, unions, industries, the butcher, 

;" baker, candlestickmaker will accept as 
natural their obligation to contribute 
directly to the education of the youth. 
For that matter, with the gradual decen
tralization of the public schools, this 
will become a necessity. At that time 
school will be just part of — to borrow 
lllich's word —an educational network, 
serving and being served by students. 

New Materials Are Available 
Another set of booklets, print still 

fresh, has been made here in B . C . with 
the help of the BCTF, a LIP grant and 
people at U B C . Called VEEP (Vancouver 
Environmental Education Project), 
these booklets encourage teachers and 
students to explore the community, 
making it into a classroom where skills 
in measuiing, observing, analyzing, 
mapping and interviewing can be en
couraged. 

O n e booklet suggests a Treasure. 
Hunt, in which the class is divided into 
five or six groups. (1) Measure 36 feet N 
from the phone booth by Merrimart; 
(2) Turn E and take 3 giant steps; (3) G o 
to the red object ahead of you; (4) Snap 
a picture or draw the hotel across the 
s t r e e t . . . And so it. goes. Another 
booklet illustrates specific architectural 
styles (gables, stained-glass windows, 
porches) with the dates when these 
styles were popular. With this informa
tion the kids can be sent out on a dating 
game, the kind no parent could possibly 
object to! 

; The Yellow Pages and ihe Urban (VEEP) 
Studies develop children's own sense 
of observation and questioning in a real 

Anne on a 'juice trip' to a classmates farm. Since she'd previously l.ved on a farm, 
she blossomed here, becoming an expert and forgetting her insecurities. 

situation. From this they can face their 
community with a confidence fed from 
their knowledge that theirenvironment 
is both understandable and fun. 

I want to mention three other strate
gies that draw students and teachers 
outside the classroom. These all fall into 
the area of camping, each building on 
the feeling of confidence gained from 
successful completion of the prior 
activity. 

First, 'juice trips' and 'sleepovers.' A 
'juice trip' at The New School is a visit to 
the home of one of the kids, where pop 
or Kool-Aid is served. It sounds delight
fully simple. But it has a considerable 
philosophic history since, through the 
creation of new friendships, through 
the social mixing of different economic 
backgrounds, through two or three 
families making co-operative arrange
ments, through the sharing of toys, the 
'juice trip' becomes a means for break
ing dowp some of those social and 
economic plywood walls behind which 
many people hide/ Frequently the 
parents pick up, feed and return the 
children (a group of whatever size the 
house can happily accommodate). A 
few brave parents have taken on juicing 
up all 35 kids! 

This 'juice trip' idea seems to work 
especially well with children who are 
having difficulty in school because — 
once they're back home — they can 
show competence, they can make 

, decisions. • 
I should think that a letter from the 

principal's office to the kids' parents 
would open a few doors, perhaps at 
first to five or eight kids only, but as the 
idea gains support, to more homes and 
greater numbers. 

Some would argue that such visits 
occur naturally, so why — as in the case 
of the 'juice trips' — do it on school 
time? I'd counter that it is precisely this 
attitude, that there exists something 
called 'school time,'.that needs to be 
challenged. If we are to encourage chil
dren to look on learning, that quality of 
absorbing and interpreting new ideas, 
values and information, as people's life
long fundamental concern, we have to 
break down the entrenched belief that 
there is such a thing as 'school (in other 
words, learning) time.'After all, most of 
what we learn — you and I — is inci
dental, bits and pieces, the price of 
bacon here, the sound of Mozart there, 
the best way to deal with Grandma back 
here again/Bits and pieces. Sometimes 
in collage. Kids need to trust that they 
can and will learn everywhere, all the* 
time, in and out of school. At that point 
we have moved out of the prison cf 
'schooling' into the fresh air of learning, 

Move From Success To Success 
From this, children can and wiil move 

into 'sleepovers' in which one or two 
friends stay overnight at a classmate's 
housed Although The New School's chil
dren range in age from 13 down to four, 
I don't believe there are any kids who 
haven't slept-over, nor do I know of any 
coed 'sleepovers.' Yet. 

The second strategy I want to men
tion is an elaboration of the juice trip 
/sleepover thisme, just as the third 
strategy will be an elaboration of the 
second, for kids — like adults — move 
most comfortably from success to suc
cess, any jump too wide representing 
an area of potential failure. 

Continued on page 68 
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Teachers needed to be told to be sub
versive. The result was Teaching as a 
Subversive Activity. Students need no 
such book. Students are instinctively 
subversive. 

Subversion is normally, political; its 
aim is to overthrow the established 
order. It can mean, as well, to cause 
the downfall, ruin, or destruction of 
anything. Apparently its root meaning 
is to undermine the principles of some
thing, to corrupt. Students are scbver- " 
sive in all these senses of the word. 

Only the naive would not expect this. 
This is what adolescence is all about! 
I t's the age to be iconoclastic, idealistic, 

.anti-everything. The anti-establishment 
role can lead to extremes of negativism 
in the young that television and news--
papers force upon our attention. In a 
few students it is sincere, but for many 
it's only a convenient 'front' for subver- -
sive activities. 

With no surprise, we come, to realize 
that students have all the crucial charac
teristics of subversives. T h e y induige in 
hastyT conversations that fade quickly 
when.the enemy (read, teacher) comes 
close. Where profitable they are legal
istic-, frequently with the intention of 
clogging the courts with minutiae. Have 
you ever given a homework assignment 
with loopholes? How many did it? 

Like subversives anywhere, students 
keep verbal 'dossiers' or profiles on the 
enemy (read, teacher). The weak points 
of all teachers are well known. 'Softies' 
are marked with big asterisks. The elec-
tives-approach makes it easier to take 

, their classes and avoid any semblance 
of hard work. (Sometimes the enemy 
plays right into your hands.) 

Occasionally the would-be-revolu
tionaries even organize to the point of 
controlling the school newspaper. Fre
quently 'effete intellectuals' on the staff 
encourage this. If this fails, there is 
always the opportunity to go under
ground. In most schools, you don't 
have to go very deep to b-.t safe. 

As for any agent, lies are necessitated. 
These usually take the form of fictitious 
notes for absenteeism. For some stu
dents, this is their only truly creative 
moment . Naturally there is a secret 
code, slang, and other affects of revolu
tionaries such as hand signals, slogans 
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and graffiti. Ever tried to keep a bulletin 
board ift 'the hall? Finally there is the 
typical hatred of that most detested 
creature among subversives, the dou
ble agent (read, nark). 

Minor symptoms of subversion sur
round the teacher. The 'group-bug' that 
hits students on exam and assignment 
days is one. Another is the fact that on 
a common test students in period nine 
always do better than students in period 

, one. It's called 'jungle telegraph.' Have 
. you ever had all the students in your 

room crunch a piece of paper exactly at 
3:13 p.m.? Skipping classes and studies 
is a similar symptom. Perhaps most per
sistent is the subversive power of sim
ple inertia, indifference, nonviolent 
resistance, call it what you will. In some 
cases this reaches the proportions of 
a year-long 'sit-in.' Generally you have 
to threaten genocide to get students to 
use the 10-minute work period at the 
end of the lesson. 

The author is on the staff of 
Saltfleet High School, Stoney Creek, 

Ontario. The article is reprinted 
with permission from The Bulletin, 

the magazine of the Ontario 
Secondary School Teachers' Federation. 

At times, subversion reaches epidem
ic proportions. Copying homework in 
the cafeteria qualifies. So does sneaking 
a smoke in the washroom or the locker 
room. Plagiarism on essays is also a 
front-runner. O n exams the usual hit-
and-run guerrilla warfare becomes a pit
ched battle as the students are posi
tioned in their foxholes and the teacher 
takes up his 'vantage point' to 'vigilate' 
for such subversive activities as: cribs, 
notes on the inside of fingers or belts, 
hand movements, or attacks of fixated 
eyeball. 

Once in a while, deliberate 'power 
plays' against one teacher occur. The 
attempt is made to force the teacher 
to back down, often on a symbolic 
issue, which could become a prece
dent. At these times such phrases as 
'Get your old man to phone the princi
pal' or 'If nobody does it, he can't flunk 
ail of us,' are overheard. 
- If there is a lot of subversion in the 
s c h o o l s , y o u w o u l d expect a fair 
amount of counter-intelligence activity 
(CIA for short). Be not disappointed! 

-What else are v/'ce-principals paid those 
fabulous salaries for? The V-p is the 
head of CIA in the school. He runs the 
detention room for 'political prisoners.' 
He^organizes 'search and destroy' mis
sions into the washrooms. 'Aliens' in 
the school are sent to him for 'identi
fication.' His uniformed (coliar and tie) 
agents (read, teachers) do regular 'body 
counts' for him at the beginning of each 

. period. Every few days a mass 'surprise 
raid'; that is, a 'spot-attendance check' 
is made. The V-P himself is expected 
to make personal and regular 'recon
naissance patrols' through the wash
rooms, halls, doorways, and to the Frid
ay night dance. 

In a less facetious vein, there is too 
much subversive activity by students in 
our schools. The underground of drug 
pushers and users is a problem we have 
yet to honestly confront. Weak students 
are generally the most subversive. This 
explains why individualized reading 
plans and group work is seldom suc
cessful for these people. They have 
learned to always take the easy way out. 
Often we make these 'easy ways' too 
accessible. Thus all they learn is that 
subversion pays. o**J 
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"This one suggests we listen to their suggestions." 

© Innovations Unlimited, Inc., 1972 

Forum For Feelings 
Continued from page 66 

A few school districts have recog
nized the need for outdoor schools 
where kids come into intimate contact 

.with nature. North Vancouver's camp 
in Paradise Valley outside Squamish 
takes two to three classes a week for a 
five-day confrontation with the environ
ment with such exercises as pond stu
dies, mapping, track-following as curri
culum signposts. Beyond the clearly 
exciting aspect of learning in the woods 
lies a hidden curriculum, one that 
shares importance equally with the 
stated curriculum because planning 
and packing for such an adventure, one 
away from home, organizing work 
duties there, setting up personal goals, 
telling ghost stories around the camp-
fire and dirty jokes in bed, cleaning up 
before departure, contribute to that 
social growth of the child that best 
occurs when the traditional social 
guidelines of parents and siblings have 

^ e e n removed. Then, children must 
learn to organize themselves, to co
operate with others, to make those fre
quently painful discoveries about them
selves and their relationships with their 
peers. 

The third strategy — an on-the-road-
movable-feast-and-circus camping trip 

— requires the greatest effort obvious
ly and produces the greatest insights. 
Imagine taking an entire class in a bus 
or a couple of vans, even with a few 
parents along to help out, overnight, 
shopping, camping, cooking, cleaning 
upl Whew! The teachers at The New 
School have led almost 20 such trips, 
some lasting two weeks and covering 
1,500 miles. I have written about these 
trips elsewhere and don't wish to detail 
the myriad procedures involved in 
organizing such an experience. O f 
course, working with a team of suppor
tive teachers and having parental assis
tance is crucial to a major camping trip's 
success. 

For too long, much too long, virtually 
the entire social studies program was 
concerned with family/community/-
nation and taught in the classroom with
out any real support from those that 
make up the family/community/nation. 
If teachers can overcome a certain feel
ing of self-righteousness that they alone 
have the training to impart knowledge 
and question values, if teachers can say, 
'I'm not afraid of having another adult 
in the classroom,' if they can come out 
from behind the cloak of professional
ism — that thinly veiled concern with 
salaries and pensions — and open the 
classroom to anyone with a sensitivity 

to children, with ideas and experiences 
that can exhilarate children, the class 
can become a vital space again, where 
parents can feel comfortable, where old 
people can tell stories, where babies 
can crawl, where teachers and parents 
can talk and argue as equals, sharing in 
the planning of the education of their 
children. 

What I'm proposing involves risks for 
teachers. To some it means a challenge 
to the mothering role, the adjudicator 
role, the initiator role, the encyclopedic 
role. To some it may seem self-denial: 
it seems so 'human' to want to guide 
children. Others will argue correctly 
that kids won't do it. No , I agree, not at 
first. For kids have been conditioned to 
be unassertive, to look on their educa
tion as so much bubble-gum for the 
mind. 

But kids can learn to trust themselves 
and thus become assertive, taking res
ponsibility for those self-discoveries 
that lead to self-esteem. 

It has always amused me that the 
standard-gauge railroad tracks have 
exactly the same width of separation as 
the Roman chariot's wheels. The 1971 
'new' Social Studies Curriculum Guide 
is modeled almost identically on the 
'new' 1916 Social Studies Curriculum 
Guide. It's 1973 and it's time to 
update. odJ 
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I A M IN DANCER. . . 
of being classed with the Crinch Who 

Stole Christmas and similar spoilsports, 
but nevertheless 1 must deflate yet 
another balloon. It seems that my 
chromosomes lack that particular gene 
that allows almost everyone else to wal
low complacently in the manifestations 
of our current cultcha — the sort of 
mindless kitsch oi our time. 

For instance, I cannot abide 97% of 
the programs on TV, or movies, and 
what passes for today's music, i con
sider anything out of Walt Disney's 
studios a disaster. (No, Virginia, there 
is no Mary Poppins, only a lovely book by 
P.L. Travers.) 

Naturally, I have a healthy skepticism 
about most books, too, especially those 
phenomenal best-sellers that some
times crop up for no good reason. At 
the risk of being torn into 3" x 5" strips 
by outraged librarians, teachers, chil
dren's reading specialists, book review
ers and maritime ornithologists, I here
by present my minority report on the 
runaway bestseller Jonathan Livingstone 

Seagull by Richard Bach. I consider this 
book the biggest put-on of the literary 
decade. It is a non-book, telling a non-
story in pedestrian style, illustrated with 
fuzzy photographs of very ordinary sea
gulls, with plenty of blank pages all sell
ing at an inflated price. If we must have 
anthropomorphic stories (and I would 
rather we did not), we must trade the 
cheap vulgarity of ILS for the timeless 
techniques of The Wind in the Willows, 
Peter Rabbit or even Uncle Wiggly! 

WHAT'S W R O N G WITH THIS 
PARAGRAPH?... 

We all have our hang-ups. Our life 
style is losing its credibility. So we must 
escalate our social machinery to derive 
more meaningful aims from both on
going and up-coming experiences. It is 
simplistic to rate being up-tight as normal 
at this particular moment in time. 

ANSWER.. . 
Every italicized word or phrase. 'Pray 

you, avoid them,' as Hamlet instructed 
the players. 

MUSIC LOVERS' CORNER. . . 
Someone asked Lawrence Well what 

he thought about violence. 'I like them,' 
he said, 'and I also like cellos, flutes 
and clarinets.' — C D . Nelson 

DRAMA 
Encounter; Canadian Drama in Four 
Media (Methuen Canadian Literature 
Series). Eugene Benson, Ed. Methuen, 
Toronto, c1972. Paperback $4.30; cloth 
$9.50 

This book contains the scripts of three 
stage plays, two radio plays, two television 
plays and one film play. The attractive 
publication is about ¥t" thick and 6!6" 
square. I mention this size because it adds 
much to the attractiveness of the book, it 
being easy to handle, if you can imagine 
yourself doing so, standing in front of a 
microphone reading a part. 

The material is varied and provides an ex
cellent chance to compare the different 
styles of writing necessary for the various 
media represented. The effective teacher of 
English could use this book to illustrate the 
demands mads on writers who provide 
programs on radio, television, film and the 
theater today. You might agree that most 
young people, and perhaps most adults, 
watch television and films, but give little 

.'CUSO: two years teaching . 
*n j developing country in 

_-Alnca;-'Asia; -'the.-Caribbean 
or ilii' i'.i'.-iliCf -
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• -intangibles . job -"'* ; / 
'-.satisfaction, involven'ient, . / 
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Many school boar'rh'novv. 
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'̂ university or. eo.ilege; campus,.' 
or -/.rite: . ; ^ • 
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heed to the people who have had to write, 
rewrite and rewrite again that nebulous 
document known as the 'script.' Continuity, 
camera angles, closeups do not happen by 
accident, they are all planned and must ap
pear in the finished script. Because these 
different types of script are all in the same 
book, comparison can be simple and fas
cinating. 

All the material has been written by Cana
dian authors and the radio and television 
plays have been presented by the CBC. You 
might even be lucky enough to catch a rerun, 

or perhaps videotape a show (with permis
sion, of course) so that you can use it in the 
classroom in conjunction with the script. 

For those teachers who are not too familiar 
with the technical terms used in film and 
television production, there is an excellent 
list of explanations of such terms at the back 
of the book. There are also some good 
photographs to stimulate interest. 

The book clearly illustrates, for example, 
the fact that most of the television script is 
taken up with technical information and 
camera instructions; the radio script shows 

25% to 75% Off on 250,000 New Books 
Fiction, non-fiction, best-sellers, classics, art books, cookbooks, 
children's books, foreign language books, basic texts, reference 
works, hardcovers, paperbacks — just about everything ever 
printed. A great opportunity to fill your own book shelves and 
shop for Christmas presents, as well. On sale from Nov. 19 to 
Dec. 1, at Brock Hall, University of British Columbia. 9 a.m. -
9 p.m., Monday - Friday; 9 a.m. - 5 p.m., Satur
day. Direction signs on Chancellor Boulevard, 
University Boulevard and Marine Drive. 

PHONE 228-4741 

IBDOKSfil 

how important the words are, because they 
must appeal only to the sense of hearing. 

Encounter is certainly a book worth consid
ering for the senior English class, the drama 
class or any class or group concerned with 
present-day communications media. Dare 
we say it might make a pleasant change from 
dissecting Shakespeare? Your class, after 
studying a book of this kind, might even dis
cover that Shakespeare had a lot in common 
with the film and television script writers of 
today. The book is worth every cent of the 
price.—John Getgood 

L A N G U A G E ARTS 
Manspace, by Alec Allinson, Beverley 
Allinson and John Mclnnes. Nelson, 
Toronto, c1973. $4.25; Teacher's 
Guidebook $2.50 

This Grade 5 textbook, with its accompany
ing guidebook, is totally different from any 
standard elementary textbook. The teacher 
and student will find it full of stimulating 
ideas and unique individual ways of com
municating these ideas. 

Manspace is not a reader. Its basic premise 
is stated in the guidebook: 'The acquisition 
of both language and thought begins not in 
writing (although' Manspace provides for 
that) but in talk. It is by talk that the child first 
learns to order his world, to interpret his 
experiences, and to communicate with 
others.' 

The content ranges from exciting, 
thought-provoking pictures and questions 
to short two- or three-page vignettes from 
such children's classics as The Wind in the 
Wrilows, The Twenty-one Balloons and 
Tikta'liklak. 

Both the students' book and the teacher's 
guide suggest a variety of possible responses 
to the pictures' self-expression and open 
questions. Students are encouraged to 
communicate orally in discussions, inter
views, tape-recordings of their own poems 
and stories, as well as by written stories, 

Classified 
SKI \1T BAKl-'K this winter. Kent this bcmiliftil new fully 
Turn. 1532 sq. \\. ski lodge. Avail. Dee. I or sooner. In Vane, 
call 594-7247 or Mi5-4K79 or write H J . Bestvaler. Il439.77th 
Ave.. Delia. 
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Candy Co. Ltd. 
1685W. 5th Avenue, 
Vancouver 9,v^C 

P.O. Box 340Cj5 
604-736-0341 

: Attention: You deal directly wllh.the factory. 
: These candies made in B.C. with B.C; labour. 

Fresh daily. We ollef prompt service. 

Do you have 
A fund raising project? 

Did you know 
That Hansel & Gretel Candy 
Co. has 4 delicious fund-
raising candies to helpyou 
make money? 

D5d you know 
• Our fund-raising candies 
will be shipped to you 
freight prepaid (minimum 
25 dozen); no money re
quired with order? 

Did you know 
There is no risk. 
We will allow full credit on 
unsold candy returned to 
our plant within 30 days? 

Did you know 
We offer 4 proven fund-raising items: 
• Hansel & Gretel Peppermint Patties 
• Hansel & Gretel Peanut Brittle 
• Hansel & Gretel Party Mints 
• Park Lane Buttermints? 
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diaries, reports, plays. 
The scope of the book is very broad, en

compassing people and their world. Specific 
topics include Homes with a Difference, 
Windows into Space, You are in Space, Over
crowding, Aloneness, Problem Cities, Pollu
tion. The overall theme is that everyone is 
a part of 'Spaceship Earth,' a community of 
minds.—ianis Rickard 

The CARE package 
has almost disap
peared but CARE 
still sends nutri
tious food for lean 
bellies in 25 coun
tries. 
Send your dollars 
to.. . 

C A R E C a n a d a , Dept. 4, 
63 Sparks St., 
Ottawa K 1 P 5 A 6 

resources oencer 
For your prbfhssionatiriformation needs, ask the Resources Center, 
B .C. Teachers. Federation 105-2235 Burrard Street, Vancouver 9. 
Phone 731-B121 
Hours: Monday-Friday 9-5; Saturday 9-1. 

The materials listed,, plus many oihers, are available on loan. 

; - Fdutation artistic vision. New York, Macmillan, 1972. 30Bp. 
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GRETA NELSON 

Cod, what an irritating kid. I know 
what's wrong with him all right. I can 
follow the usual format; he will fall in 
like a ripe apple. A good way to illustrate 
my methods, really: sometimes you get 
people who try to play your game with
out knowing what it is, and you have to 
work like hell to straighten things out. 

This guy seems easy. He's classic. 
Drumming his fingers against the seat of 
the chair. Throwing his hair back from 
his eyes. Hunching over. Restless. Eyes 
darting all over. Too damn polite — he's 
been told by somebody how you be
have in public, but he doesn't like it. 
Only sixteen, run away from home, 
tried suicide but made sure someone 
knew, to rescue him. Probably into 
dope. Smoking up a storm. 

'Your name is David, isn't it?' 
- A sudden, smart coming to attention. 
Deferential. 

'Yes, sir.' 
'We'll be on in a minute. Feel OK?' 
'Oh, yeah I Sure.' 
'Any questions about this?' 
'Well "yeah, who's going to be out 

The author is counselling at Vancouver City 
College in the Special Programs Division. She is 
also a member of the general advisory commit
tee of the Bremer Commission on 
Education and a member of the Canadian 
College of Teachers: 
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there?' 
'Mostly teachers, counsellors, some 

parents, maybe.' 
'Yeah, well, what do we talk about?' 
'What would you like to talk about?' 
'I d'know. Do you have anything in 

mind?' 
'We'll just let things happen. That all 

right with you?' 
Shifting in his seat. Crossing his legs. 

Drumming his fingers. Doesn't look me 
in the eye. Irritating. 

'Yeah, sure, OK.' 
The conference worker darted in, 

eyes bright with the weight of his re
sponsibility, dark hair rumpled. 

'Dr. Samson, I think we'll be ready for 
you in about a minute. Would you come 
out with me onstage? Uh - you too, -
David - is it?' 

'That's right.' Quick stubbing of a 
cigarette. Good grief. Sixteen, and 
smokes like a chimney. 

The giant amphitheater gleams palely 
behind the footlights. Faces are stacked 
in ghostly rows back into obscurity, 
only the faces directly below having ex
pression, looking human. A giant, sub
dued rustle emanates from the yawning 
abyss. 

I never get used to this onslaught of 
listeners... best to get working right 
away, get busy. Introductions are over. 

'Would you mind telling me your 
name?' 

'David.' 
'And how do you feel being here in 

front of all these people?' 
'Oh - kinda scared.' 
'The people frighten you?' 
'Well, no, not really. Are they all 

teachers?' 
Scrabble of interest, subdued chuck

les, rustlings. 
'Yes, David, most of them are. Do you 

mind being here?' 
'No, not really.' 
'Now, you have something to ask 

me?' 
'Oh 1 Ah - no, but I 'II answer any ques

tions.' 
'What is your biggest problem?' 
'Ah - like - well, people won't leave 

me alone.' 
'You want them to leave you alone?' 
'Well, not really, I like people.' 
'You like them, and want them to 

leave you alone. Who bothers you the 
most?' 

'Well - ah - my mom, I guess.' 
'How dees she bother you?' 
'ShcJcugs me all the time.' 
Like Hansard: Oh oh, from the listen

ers. 
'What does she bug you about?' 
'Going to school. Keeping clean.' 
'What do you do when she bugs yo» ?' 
'I don't do what she asks me to.' 

'And so you fight over it?' 
'Well, no, I just sort of don't do it.' 
'Would you like me to tell you what I 

think about why you don't do it?' 
'Oh, yeah. Sure.' 
'Could it be that you like to show her 

that she has no power over you?' 
'She does, though. She has lots of 

power. I don't mind her using it, but she 
just bugs me about things I don't think 
are important.' 

This isn't going straight after all. The 
kid should have recognized the intui
tive truth of what I said. Damn! This will 
have to go on and on until he admits his 
part in balking people. I'll go on to his 
teachers...they probably bug him, too, 
and for the same reasons. Funny how 
kids nowadays will not take any blame 
for their fights with teachers and par
ents. It's so obvious. They want to show 
power, have revenge, get attention, 
withdraw - just like everyone else. 

An hour later, — 
The auditorium is empty. The emi

nent Dr. Samson has left, having 
wrested the admission from David of his 
culpability as a perpetrator of conflict. 
He has expounded the principle again 
and again of the need for new ways to 
offset young people's manipulative 
powers. The audience had felt stimu
lated, satisfied in its need to see some 
light into the terrible dilemmas the rag
ged young people present, vindicated 
in its need to lay blame on the real vil
lains, to make sense out of the uncon
trollable behavior of the young. It was 
so clear. The boy David must take re
sponsibility for his negative behavior. 
He must see how motivated he is to 
show his power over parents and 
teachers. 

David wandered away. What the hell, 
he thought, ar.J emptied his m|nd of 
the garroting of -.he past hour. 

There was a piano in the anteroom 
and he sat down to play in the half dusk 
of the distant stage lights. He burst 
strongly into 'Classical Gas.' The air of 
the room began to move with rhythms. 

The fingers of his large hands moved 
with a joyous abandon that knew no 
brooking, the fingers were long, spatu-
late, beautiful in their sure chase of 
emotion. There was no break between 
the piano and the player: they were one 
unit. 

The chords throbbed and throbbed, 
strong, visceral. The melody surged up, 
down, around the harmonies. 

The atmosphere crackled with the 
strength of his playing. He played 
unself-consciously, leaving one song 

• only to break into the next. 
When he finally left, he dragged his 

feet. What a burden he was to every
body! No class, not a bit. 0=*-* 
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Supplement your 
Retirement Income . 
Reduce your Income Taxes . . . 

INVEST IN THE ONLY TEACHERS' PLAN IN BRITISH COLUMBIA 

B.C.T.F. RETIREMENT 
SAVINGS PLAN 

This Plan provides . . . 

• Excellent Earnings in its Income Section 
(81/4% compounded quarterly) 

• Excellent Capital Growth in its Equity Section 
• TAX DEFERMENT AND CURRENT 

YEAR'S TAX SAVINGS 
You DON'T pay an entry fee! You DONT pay loading charges or commissions! 

You DON'T pay a penalty for withdrawal! 
For complete information ask the Plan's Administrator... 
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