


LOW PRICES 

Triad will buy a car for you — and save your 
time, nerves and money. We handle most 
brands, so we don't have to 'sell' a particular 
car. You tell us what you want — we will get 
it for you cheaper than any other source. 

Trucks and campers too! 

ENTERING OUR 6TH YEAR OF BUSINESS 
OVER 1,600 SATISFIED CUSTOMERS 
Out of town inquiries — please include Phone number 

IAD LEASING CO. LTD. 
Suite 240 • 1070 W. Broadway, Vancouver 9, B.C. 

732-7833 
Office Hours: Tuesday to Friday 9:30 a.m. — 5:30 p.m. Saturday 9:30 a.m. — 4:00 p.m. 

Closed Mondays. 
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CENTRE 
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Interested in introducing your students 
to one-quarter of mankind? 

/A 

We'd like to help. 
For more information, please detach and mail. 

Ik 
I ' 

$.1 
Mi 

To: CHINA PESOURCES CENTRE PROJECT, c/o Institute for Asian and Slavonic Research, 
University of British Columbia, Vancouver 8, B.C. 

Name • •" School 

Home address. School address 

Subjectarea Level(s). 

1. What aspects of China or Chinese culture are you interested in (e.g., history, geography, art, contemporary society, customs and 
daily life, etc.)? 

2. What particular kinds of China-related materials and/or activities are you interested in? 
: • Audio-visual materials • Visiting speakers 
• • Lesson aids/maps . . • Workshops 

• Textbooks/readers • Other (please specify). 
• Bibliographies 

3. If you are now teaching about China, could you tell us what materials you are using and comment briefly on their adequacy? 
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KM JEJLS Phone direct from anywhere in B.C. 872-5162 
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FIRST A-r YOUR 
LSAPIWfiFoRP 

I.D. CARD 

3/4 TON 
FORD TRUCK 

THIS IS A SPECIAL PROGRAM 
DESIGNED TO INCREASE OUR 
PENETRATION WITH SPECIAL 
PROFESSIONAL GROUPS. 

FULL SUMMER RENTAL 
PROGRAM OF ALL TYPES 
OF RECREATIONAL VEHICLES. 

IMMEDIATE DELIVERY ON ALL VEHICLES. 

PINTO WAGON 

/I y 

MUSTANG II 

WITH YOUR 
PURCHASE 

BRITISH COLUMBIA 
AUTOMOBILE 
ASSOCIATION 

O N E Y E A R 

M E M B E R S H I P ! 

8 t h a v e a t 
DEALER LIC. 
NO. 6016 
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From Our Readers 
Year-Round Schools — What Are We Waiting For? 
Charles W. Dick I Every school operating 12 months of the year within a dec&ae? 
This prediction of one authority gets support from a three-year study In the 
Vancouver school system. 

Victoria Has Two Special Schools 
Victoria is conducting one of the most interesting experiments in the province, 
offering children a choice between a highly structured school emphasizing 
academic excellence and compulsory co-curricular activities and one operated 
on the assumption that pupils learn best with a minimum of coercion and a 
maximum of attention to their emotional and social needs. 

Highly Structured Sentinel 
Maurice Preece, Marion Leece, Unda Delparte and Janet Fontaine 

Free & Easy Sundance 
Kate SloomllelrS 

Worm's Eye View 
Guy A. Graham I 'Male Secondary Teachers' are one of education's major 
problems - but aren't even aware of that fact. They're so bound by their own 
special interests that they don't see education as a whole. 

Try Role-Playing With Your Class 
Judith Koltol I Role-playing can do much to assist people to understand other 
points of view. Here are some practical suggestions. 

What You Can Do For The Epileptic Child 
T.W. Merodith I Do you know what to do il one of your students has an epileptic 
seizure? Here is up-io-date information from the B.C. Epilepsy Society. 

What's So Wrong With The Present 
Exchange Program? 
Mario Wheireti I In our December 1973 issue, Jan Drabek suggested that the , 
teacher exchange program, administered by the Canadian Education Associa
tion, should be traded in on a new model Here is the CEA point of view. 

Devil's Advocate / The Subject Specialist As 
Lobbyist 
LH.G. 

A Matter of Opinion / Senior Academic Courses 
Are On Their Way Out 
J.S. Yorke 

New Books 
CD. Nelson 

Comment / Transcendental Meditation — Bah! 
C D . Ovans 

COVER PICTURE • 
Our picture this month is of cow parsnip (Heracleum lanatum), which grows from fcur to 
six feet high. The flower heads vary from 4" to 12" across. Photograph courtesy of 
MacMillan Bloedel Limited. 

PHCTO CREDITS 
p.226 — John Morris1 p.227 — B.C. Government photo; pp.228, 242 — Greater Victoria 
School Board; pp. 229, 230 — Alex Barta; pp. 234, 236, 237 — Robert Keziere; p. 240 — 
Dritish Information Service. 



Maybe you think of BMW's 
thoroughbred line of fast, 
famous oars as gas-guzzlers. 

You're wrong. 
The same advanced engi

neering concepts that created 
BMW's legendary perform
ance also gives them sur
prising gasoline economy. 

The spirited BMW 2002 
sports sedan, for instance, 
will give you about 28 miles 
per gallon.* 

The classic Bavaria —for 
all its power and performance 
— can average 20 m.p.g. for 
your daily driving and on the 

highway still more. 
Even the connoisseur's 

car, the superbly equipped 
BMW Three-Point-Zero-S, 
has the miser's touch. Day 
after average day it can give 
you unashamed luxury and 
the same economical gas 
consumption. And in all three 
you'll find the sure footed, 
positive control — the overall 
readability that is BMW's 
hallmark. 

Time after time BMW cars 
have been voted the best 
sports sedans in the world, 
for performance, precision 

craftsmanship and depend
ability. Economy is a new 
dimension. We think it makes 
BMW worth a second look — 
as soon as you've finished 
the first one! 

For the full story on BMW 
safety, ask your dealer for 
a copy of "Safety On Our 
Roads". Fascinating! 
*Road and Track, February, 1974. 

Bavarian Wiatir Works 

220 The B.C. TEACHER . 



.... J-JP trs 

v -

The Store for 
is now 
convenience. 

our 

_-T _ J _ 

\j - r , y . 
^ rid 

I -

\ 

• T> T . v * . 
; <- -L . | i J J - -

-* :. • ' X—-' J 

- < 

Now there's an intriguirig place where you can browse 
and purchase all that's new and valuable to you in 
modern learning aios. 

The Teachers' Store is a modern store, thoughtfully 
planned specifically for you. It features attractive 
displays of hundreds of items from the leaders in ihe 
field, including teaching aids for mathematics and 
language arts, duplicating workbooks, art and craft 
materials, professional art books, educational toys 
and games, and metric learning aids. 

You'll find a visit to the Teachers' Store will be a 
stimulating and rewarding experience. A friendly, 
courteous staff is on hand to welcome and assist you. 
Won't you visit us soon ? 

How to get there 
The Teachers' Store is conveniently located at 
4480 Halifax Street in Burnaby, B.C. The store is at 
the corner of Halifax St. and Willingdon Ave., across 
from the Brentwood Shopping Centre, Only two short 
blocks north of Lougheed Highway on Willingdon 
Avenue. Easily accessible by public transportation or 
if you are driving, take 401 Highway to North 
Willingdon Ave. exit. 

Open six days a week: 9:00 a.m. to 6:00 p.m. Monday, Tuesday, 
Wednesday and Saturday. 
9:00 a.m. to 9:00 p.m. Thursday and Friday. 

Chargex accepted. 
P.S. At the Teachers' Store, you'll enjoy our 

regular current prices. 

The Teachers' Store ... another 
service from 

MOYER 
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From our reade s 

Another Kind Of Exchange 

There appeared in the December issue 
an article by Jan Drabek entitled 'Let's 
Trade Our Exchange Program in on a 
New Model . ' 

I want to express support for Mr. 
Drabek when he says the exchange 
programs are.not broad enough or as 
imaginative and adventurous as they 
should be. It is difficult, however, to 
obtain official support (mainly financial) 
to allow the kind of ventures and explo
rations that are desirable. 

In a small way, yet fraught with prob
lems and difficulties, we have endea
vored to establish a student exchange 
program with secondary art education 
stuo nts. It began in 1972 when 20 stu
dent": went to London and, wi th 
Goldsmiths' College as a base, under
took teaching practice in Southeast 
London schools. The entire trip — in
volving schools, living with students 
and instructors, visiting colleges, artists 
and galleries, etc. — w a s a most valu
able and rewarding exper ience for 
everyone. 

In 1973, continuing the exchange 
idea, we brought 10 London students to 
Vancouver, in April and in May sent 10 
UBC secondary art education students 
to London.. 

A multitude of experiences, good and 
bad, mountains of correspondence and 
countless problems assail anyone at
tempting such breaks from the normal 
pattern. This year y e are planning to go 
to Oakland, California to work in sec
ondary schools there in,the May prac
ticum. This should be a simpler trip and 
a rest before we tackle a bolder venture 
in 1975, when we hope to get a gro.up to 
Sweden, where they will work as art 
teachers forat least three weeks in May. 

But all these projects cost money and 
not enough peop le th ink, as M r . 
Drabek does, that such exchanges are 

not only richly rewarding for the stu
dents who go, but also for the school 
students who are going to be fortunate 
enough to have them as teachers. 

I should add that the Art Department 
has not been the only one involved in 
such efforts. In 1972 a small group of 
elementary education students went to 
England. Students prepar ing to be 
teachers of the blind traveled to Cana
dian institutions in 1972 and during 1973 
traveled to England and the Nether
lands to observe the work and facilities 
in their special field. 

These are only beginnings, however. 
It is hoped that out of them may grow 
truly universal exchange programs from 
which all Canada will benefit. 
Vancouver Sam Black 

Student Prose Solicited 

There is no need to tell you, as a class
room teacher, that there are many stu
dents who need help and special mater
ial in reading. 

But probably the student needing 
extra and immediate attention is the 
young teenager. Unless this student 
gets material especially tailored for 
his/her needs, dealing with teenage 
problems, ideals and interests, but with 
a controlled vocabulary and syntax, 
he/she might leave school still function
ally illiterate. 

I have spent a year so far collecting 
and compiling a reading resource pack
age for Division III (B.C. Grades7,8and 
9) students, composed of high interest-
low vocabulary selections, primarily 
written by students. 

To be considered for publication, letters 
should be approximately 250 words long 
and must be accompanied by the name 
and address of the correspondent. Pseu
donyms will be used if requested. Letters 
may be edited for clarity and length. 

Your help is now needed to complete 
this project. Many more selections from 
all across Canada are needed to ensure 
the requisite high qualityof the package 
and to help reflect Canada's many reg
ional variations and countless ways of 
life. 

All too often, teachers are too busy 
and beleaguered by their complex 
teaching task to do anything else but 
talk about possible improvements in 
teaching. In this project, a couple of 
hours of your time — rummaging 
through your private collection of stu
dent writings and in going to your pres
ent students for permission to use their 
best efforts — would make an im
measurable difference. 

The prime need is for prose: highly 
readable entertaining stories, essays 
and plays. Virtually any theme or topic 
normally appealing to teenagers will be 
considered. 

I urgeyouto find time to help me with 
this project. Kindly include the stu
dents' names, ages and grade levels 
with any work you send. 
Box 122 Madeleine M . Dahiem 
North Battleford, Sask. 

An Augmented Slate 

L.H. Garstin's advocacy of elections for 
teachers as well as for principals, pow
erful though it may be, does not go far 
enough. If Washington State citizens 
have no difficulty in deciding on mayor, 
councilpersons, school board, sheriff, 
justices and dog-catchers, as well as 
budgets and salaries, at one fell swoop, 
why should British Columbians settle 
for less? 

I hope soon to see a slate including: 
Minister of Education, deputy minis

ter, assistant deputy ministers and de
puty assistant ministers, and their 
salar ies; s c h o o l board , secretary-
treasurer, purchasing officer and other 
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We Shall Miss These Teachers 

In Service 

Janet Lee Hunter 
Helen (Warkentin) Nichol 

Last Taught In 

Richmond 
Chilliwack 

Died 

December 22 
September 12 

Retired 

Andrew Evan Allison 
Pearl W. (Raymer) Dain 
Marie A. (Martensen) Dean 
Eldred C. Duncan 
Leila Browning Maxwell 
Miriam F. (Wylie) McLeod 
Lily J. Owen 
Mary J. (unknown) Parkins 
Earl D. Snetsinger 
Esther F. Tervo 
George B. White 
Ernest G . Woodward 

Last Taught In 

Trail 
Kelowna 
Burnaby 
Vancouver 
Victoria 
Vancouver 
Dept. of Education 
Vancouver 
Vancouver 
Victoria 
Vancouver 
Victoria 

Died 

Decernoer 26 
December 19 
December 18 
November 29 
December 21 
November 13 
January 11 
January 7 
December 30 
December 5 
December 2 
January 12 

officials, and their salaries; district 
superintendents, directors of instruc
tion, supervisors, consultants, and their 
salaries; principals, vice-principals (or 
chairpersons and vice-chairpersons of 
staff committees), teachers, janitors 
and maintenance engineers, and their 
salaries; Grades 12,11,10, 9, 8, 7,6, 5,4, 
3,2,1 and Kg, and their salaries; parents 
of the above students, and their 
salaries. 

Any persons who object in the sligh
test to this modestly democratic prop
osal should not r.'srely be suspected of 
authoritarian tendencies — they should 
be shot. By a duly elected firing-squad, 
of course. 
McBride John Wheeler 

Too Simplistic A View? 
L. H. Garsrin's 'Selecting Teachers 
Democratically' demonstrates, to be 
gentle, a simplistic appreciation of what 
democracy means. 

I would like to cite several examples 
(some not far away) where countries 
with elected governments enjoy a very 
low rate of citizen participation in de
cision-making. 

Or , perhaps I might cite my participa
tion in an utterly undemocratic organi
zation dedicated to the overthrow, by 
force and violence, of an elected gov
ernment, to wit, that of A. Hitler. 
Strange, but I can still delude myself 
that the Canadian Army was an instru
ment of democracy. 

But I won't. For, Garstin says, I'should 
be suspected (please note,suspected)... 
and treated accordingly.' 
Port Coquitlam Bruce Ewen 

Garstin Opinion Amuses 
In such a thought-provoking, well-
written February 1974 issue, it was an 
innovative idea to place such a humor
ous article on the opinion page: 'Select
ing Teachers Democratically,' by L. H. 
Garstin. . 

My staff and I thoroughly enjoyed the 
humorous tenor of this article, espe
cially the concluding paragraph — 
which sounded quite authoritarian to 
us.\.".. 

Wm. George Gardner 
Manson's Landing 

Education Needs Goals 
Some comments on J.A. Clarkson's let
ter in your February issue. 

He says, 'Taxpayers are relatively 
happy with the system. They do not 
want too many changes; in fact they 
would like, to return to the teaching of 
the Three Rs and a greater emphasis on 

discipline.' 
Some students recently told me that 

they would not like their parents to visit 
the school, that they would not like to 
shaiter the illusions of their parents. 
'My parents have no idea as to what 
goes on in schools. I would prefer to 
leave it at that.' These students were 
perceptive enough to see the discre
pancy between the illusion and the real
ity. 

I am amazed by your complacency 
about the educational system. I believe 
that if we had more administrators who 
were more concerned with curriculum 
development than with spending hours 
on paper work, we would have a much 
better system today. Who decided that 
we needed administrators in our 
schools? We need educators. As 
educators, we would be constantly 
examining why we are doing what we 
are doing. 

If administrators are satisfied with the 
parents' model of education, we are in 
serious trouble. I believe we should be 
consulting the taxpayers, but the goals 
of education must be determined by the 
professional educators! 

There is ho escaping change in our 
society. We have to lea.vt to live with 
constant change. Even the Catholic 
Church finds that it is impossible to 
stand still. To stand still is to go back
ward. The job of our chief educators is a 
difficult and challenging one. They 
must look into the future to determine 
what type of education will be neces
sary for students who wili be spending 
most of their time in the 21st century. 

It is incumbent on all educators to 
study sociology, psychology, philoso

phy and history, then come up with ten
tative goals of education, and these 
goals have to undergo constant evalua
tion. 

I would be happy to know the 
philosophy of the school in which Mr. 
Clarkson teaches. How did you arrive 
at these goals, and what type of evalua
tion have you been carrying on? These 
are questions for educators, not ad
ministrators. 
Port Alberni Winston R. Joseph 

Robinson Cites References 
In the November 1973 issue of The B.C. 
Teacher you were kind enough to pub
lish an article of mine entitled 'Keeping 
Principals on Their Toes,' 

I have had a number of requests for 
references for two studies quoted in 
this article. I n the event that you are also 
receiving requests for references, the 
references for these studies are as fol
lows: 

1. Study of the relationship between 
the executive professional leadership of 
principals and organizational health in 
elementary schools — George B. Jack
son; 'Study of the Relationship between 
Organizational Health and Executive 
Professional Leadership in Elementary 
Schools.' (unpublished masters thesis, 
SFU, Burnaby, B.C.) 

2. Study of School-Community Rela
tionships. David T. Watkins, 'Critical 
Factors in School-Community Relation
ships Associated with Voting Behaviour 
on Budget By-Laws.' (unpublished mas
ters thesis, SFU, Burnaby, B.C.) 

Norman Robinson 
Burnaby Associate Professor, SFU 
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Every school operating 12 months of 
the year within a decade? This predic
tion of one authority gets support from 
a three-year study in the Vancouver 
school system. 

Teachers, students and parents are un
alterably opposed to operating schools 
on a 12-month basis. Right? Wrong — if 
Vancouverites represent the thinking of 
other citizens throughout the province. 

Information revealed in the report of 
the Project-Four-In-One study — a 
three-year study completed in June 1973 
— indicates the time is ripe for a pilot 
project at the secondary school level 
utilizing a modified quarter syrtem and 
operating the school on a year-round 
basis. The study, confined to Vancouver 
school district, examined the feasibility 
and desirability of operating a Canadian 
urban schoo l system wi th in the 
framework of a 12-month program of 
four equal quarters. 

Year-round operation does not, as 
some people misinterpret, mean that 
teachers and/or students will attend 
school throughout the year. It can take 
several forms, including the 45-15 plan, 
which was proposed by Delta school 
district, but for a number of reasons was 
opposed by the parents. In this scheme 
children were to be assigned to specific 
groups, and 15-day (three-week) holi
days provided after each 45-day school 
sess ion. There were to be hol iday 
periods at Christmas and Easter, but 
classes would continue through July 
and August. 

'Year-round' means that the school 
facilities are open all of the time except, 
perhaps, for a short optional mainte
nance period. Teachers and students 
under a quarter system would elect in 
advance which three of the four quar
ters they would be in attendance. 

There is always concern about the 
school holiday period. Wil l it coincide 
with the family holiday? In the 45-15 
plan, family vacation plans could be met 
by the parents' putting their children 
into one cf the four schedules that 
wou ld fit in with a father's holiday 
per iod . Unfortunately for the 45-15 
plan, many family holidays are often of 
longer duration than three weeks. And 
the chances of a father's holiday coin
ciding precisely with the three school 
holiday weeks is remote. Moreover, 
children become very upset with three 
weeks of holiday while big brother or 
sister in a regular secondary school has 
two months or more off. 

Critics of the quarter plan are not so 

concerned about the family holiday's 
co inc id ing with the school holiday 
period (since three months of school 
holiday time is supposedly available), 
but with the apparent length of the 
schoo l hol iday pe r i od . Where the 
modifications in the Project-Four-In-
One scheme have occurred is precisely 
in this questionable area. Students do 
have the option of a three-month 'holi
day,' but they also have the option of 
attending for any length of time during 
this so-called break for credit, non-
credit, enrichment and recreational 
programs. 

One other criticism leveled at the 
Delta district scheme was that elemen
tary children who received a three-
week holiday in winter or at a less than 
pleasant time of the year would have 
difficulty in occupying their time. The 
modified quarter scheme the Project-
Four-In-One Committee studied was 
not designed for, nor considered for, 
the elementary level. The feeling was 
that secondary students, and more par
ticularly senior secondary students, are 
better able to accommodate themselves 
to seasonal work and recreational pur
suits and therefore better suited to the 
opportunities that year-round opera
tion of schools can provide. 

There are other advantages for sec
ondary students, some of which are: 
four entry and leaving periods, partial 
programs and back-to-back three-
month work periods without loss of re
gistration status. 

Advantages for instructors include 
educational leave or travel at a time 
other than our summer, and a possible 
six-month period of retraining and up
grading without loss of employment 
credit. 

One of the valuable criticisms re
ceived prior to the actual start of the 
Project-Four-In-One study was one re
ceived from a mother with a child in 
elementary school and one in secon
dary school. She asked how we were 
going to accommodate the many situa
tions similar to hers in a year-round 
plan. In arriving at the answer we solved 
another problem, that of how we were 
going to integrate our scheme with the 
semester plans in operation in Van
couver and with the post-secondary 
programs. 

CHARLES W . DICK 

Now Director of Secondary Instruction 'or Bur
naby, the author is a former administrator at 
Vancouver's David Thompson Secondary 
School. He is a Fellow of the Canadian College 
of Teachers. 

By starting at the beginning of August 
students could attend August-Septem
ber -Oc tober /November -December -
January (at this point they could switch 
to a semestered school) /February-
March -Apr i l and then have three 
months to work, go on holiday, take 
additional courses or have a one-month 
holiday with the family in the month of 
July when little brother or sister is free 
from elementary school. 

Or they could take the 'holiday' in 
August -September-October and be 
avai lable for the family hol iday in 
August.* 

Families are now taking lengthy holi
days at all seasons of the year. The regu
lar school organization is not prepared 
for this societal change any more than it 
is for the three- and four-day work 
weeks. The modified four-quarter year 
has all of the advantages, with only 
some of the reported disadvantages. 

What about Project-Four-In-One it
self? 

Most people on the staff of the Van
couver secondary schools are aware of 
the study; many took part in the surveys 
and many were involved in the working 
committees. Some people outside the 
Lower Mainland and on Vancouver Is
land have heard of it from their col
leagues, and I have frequently been 
asked to explain what the study was. 
Even people who were involved in the 
study want to know what happened to it 
and what the results were. Here in a 
capsule form, therefore, are the in
teresting results. Interesting is a good 
term because, in spite of the positive 
responses by teachers and students and 
the encouraging responses by parents, 
no one has yet seen fit to try a secondary 
school operation such as is suggested. 

As co-ordinator of the project, my in
terest in the topic really started while I 
was conducting a study on year-round 
school operat ion as part of the re
quirements of a Master of Arts degree at 
the University of Oregon in 1963. This' 
interest was renewed w h e n , as a 
member of a four-person committee 

•Other advantages of the August start can be 
found in an article by Charles Frizell, 'A Plan 
for All Seasons,' in The B.C. Teacher of De
cember 1970. 
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appointed in l%H by the then Minister 
of Education, L.K. Peterson, to investi
gate 'school utilization in B.C., ' the to
pics of the year-round school and the 
quarter system appeared. 

The project itself came to fruition as a 
community of schools study in the 
Fraserview community area of Van
couver after I was appointed a vice-
principal under Ken McKenzie in 1970. 
He was Ihe generating force and the 
one who provided the encouragement 
to conduct the study throughout what 
has seemed at times a long three years. 

During the first year a representative 
.committee of administrators, teachers, 
community and lay personnel, with a 
research assistant hired under an Edu
cational Research Institute grant, re
viewed the literature. The research as
sistant, who was a UBC graduate stu
dent, obtained documental evidence or 
respected opinion about the success or 
failure of all previous projects, em
phasizing particularly the literature of 
the post-World War II periods. In addi
tion, he examined projects that were 
then in pi ogress elsewhere and the 
findings of four local projects. His re
port (Research paper #11, ERIBC — 77?e 
Extended Year) was published in June 
1971. 

First Encouraging Results 
Dur ing the second year opinions 

were solicited, through a questionnaire 
developed by John Ippen of Kitsilano 
Secondary School, from 1,000 of the 
Vancouver secondary school teaching 
staff. It was during this year that the first 
of the encouraging results were re
ceived. Eight hundred fifty of the ques
tionnaires were returned fully com
pleted. Al l of the age group categories 
supported all of the concepts related to 
a four-quarter year. Ten of the 18 
schools reported that 65% or better of 
their staff felt it would be of benefit to 
and therefore desirable for students. 

Of the seven schools already on an 
organizational structure using semes
ters, all were better than 50% in favor of 
trying a quarter system, and five were 
over 65% in favor. 

The September 1972 issue of the 
Kappan, the official journal of Phi Delta 
Kappa, repor ted that 66% of the 
teachers south of the border favored a 
quarter system; 30% were unfavorable 
and 4% had no opinion — similar re
sults. Also during the second year the 
curriculum committees, comprising130 
teachers, were busily engaged in rewrit
ing and restructuring the existing De
partment of Education 8-12 curriculum 
to fit into 55- to 60-hour portions — the 
instructional t ime available in each 
quarter. Suggestions for short-term or 

mini programs were also made lo pro
vide for instructional lime during tlie 
lengthy three-month 'breaks.' 

Subsequently, a timetable model for 
a school of 2,000 students projected 
over a five-year period and utilizing the 
informat ion comp i led by the cur
riculum committees was constructed 
and found to be workable. All courses 
would not he able lo be offered each 
quarter for efficiency's sake, but a stu
dent would be less likely to miss the 
opportunity to enroll in any course 
under the quarter system than he/she 
would under the semester system, and 
more certainly than he/she would under 
the traditional 10-month organization. 

With the knowledge that the scheme 
was a feasible and desirable one from 

Students have the option of a long 'holiday,' but 
they a/so can atiend school for an) length to time 
during this 'break' (or special programs. 

the instructors' viewpoint, it was neces
sary to complete the final and most im
portant phase —community receptivity 
and student receptivity. 

A Questionnaire For Students 
A questionnaire similar to the one for 

teachers was constructed for parents by 
Lome Kerr of David Thompson Secon
dary School. The words 'similar to' are 
significant for two reasons. First, be
cause Mr. Kerr is also a graduate student 
in Administrative Leadership at Simon 
Fraser University, his questionnaire was 
designed to take advantage of a particu
lar technique — that of individual inter

views. Second, his questions were re
lated more closely to his modified 45-15 
plan, a plan closely allied lo the one 
briefly mentioned earlier. By the time 
this questionnaire had been completed 
and administered, however, certain 
quest ions relat ing to the lengthy 
three-month breaks in the quarter 
system under study were rendered 
obsolete by our own modifications and 
attention to the problem. These ques
tions then had little validity, but other 
references to the quarter system were 
quite valid and quite important to the 
later decision to ask for student 
opinions. 

The two significant questions, 'Are 
you in favor of trying another fo. <n of 
organization that will provide different 
holiday patterns?' (7ft';; yes), and, 'Are 
you in favor of a pilot project utilizing 
the best of the quaitei and 45-15 plans?' 
(76'̂  yes) encouraged us to proceed 
with the final Mage. 

Students Would Support Project 
The student questionnaire was ad

ministered in early June 197.3 to 104 ran
domly selected students in Grades 8-12. 
Two hours were spent with the volun
teers explaining the terminology as
sociated with the extended year. An at
tempt to present an unbiased approach 
to the pros and cons of four of the major 
methods of extending the school year 
was made. A section of the history of the 
project and the progress to date was 
also included; however, the major em
phasis was on explanation and on the 
implications of each of the programs. 

Students were free to complete the 
questionnaire either at school c r at 
home. The questionnaire was designed 
as closely as possible to the teacher 
questionnaire so that adequate com
parisons could be made. Comments 
were elicited on each of the questions. 

The results indicate that a project 
would be well supported, with 75% 
favoring an extended year system in 
some of Vancouver 's secondary 
schools. This compares favorably with 
the 72% of teachers who also feel this 
way. It is likeiy that under the condi
tions created by the reorganized four-
quarter plan, parents would also be very 
receptive, particularly when 76% feel 
that a pilot project would be sensible. 

Students favored credit courses in 
late evening, holidays in a quarter other 
than summer (appears different from 
parent opinions of what students want), 
schools operating on an extended day 
and as many courses as they wish per 
quarter. They were against taking holi
days always in the same quarter and 
against a four-day school week with 
slightly longer hours. 
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The quarter plan would not disrupt famil/ holidays as much 
as other plans might because ot the longer holiday period. 

During the course.of our investiga
tions, it became apparent that the pub
l ic wi l l accept longer operat ion of 
schools and the resulting increase in 
operating expenses provided they may 
di rect ly benefi t . They see a major 
benefit in the community use of the 
school.all of the time. 

Our thinking has altered considera
bly, .so much so th~t we no longer see 
urban, secondary schools as being re
served for students 13-19 years of age, 
but rather as being for students of all 

r.. ages all of the time. This means that 
' c r e d i t , non-cradit and leisure t ime 

courses should be offered from 7 a.m. 
- to 10 p.m..-'Avery day of trie week. Be-
Tcause of so-called 'free' education and 
; because of our restrictions on the age of 

students in secondary schools, we have 
created a pseudo-elite society that feels 

'•• it has a right to attend school while not 
necessarily achieving anything. By giv
ing all ages the right to four or five years 
of education on a 'free' basis, we shall 
create some necessary competition for 
the registration privileges. 

We have discriminated against adiilts 
'- who work night shift or graveyard shift 

by not letting them attend day school! 
, Only by allowing partial programs, as is 

done at i David Thompson Secondary 
School in the community in which the 
study was initiated, have some of the 
community people been able to be ac
commodated. Many parents feel the 
need of a basic education, but do not 
attend the local school because of the 
present age restrictions, yet, at the 

x same time, do not wish to or are unable 
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to travel to the Oty College. 
Along with these emerging extended 

year/community concepts and ideas, 
we feel legislative changes must be 
made that will facilitate an emergence 
of the education-from-womb-to-tomb 
concept. Curriculum changes have oc
curred in B.C. Further changes and 
modifications are possible underthis re
vised quarter plan. Incorporation of 
mini-credit courses in hunter training, 
first aid and forestry are desirable and 
interdiscip l inary programs such as 
those that evolved during the Experi
ence Week program at David Thomp
son will make school more palatable. n 

In spite of the results, which indicate 
that students are not overwhelmed by 
the thought of a four-day week, society 
has opted for this organization and we 
as educators must not lose sight of the 
implications for educational institutions 
and their rr.embers.-Leisure time must 
beas'.yell planned as bur working time, 
and may even require infinitely better 
preparation. From the three years of 
study we have discovered not only 
many of the things that we. wished to 
know about the public's attitude toward 
year-round use of schools, and in par
ticular, about the four-quarter plan, but 
also that people feel schools should 
place less emphasis on teaching sub
jects. There is a suggestion here that the 
primary role of schools should be edu
cation for living and for service, and that 
such special centers as the vocational 
schoo ls , BCIT and ' the universit ies 
should prepare us for work and for 
specialties. 

The May 21, 1973 issue of Education 
U.S.A., reporting on the fifth national 
seminar of the National Council on Year 
Round Education, indicated that about 
100 school districts (with one-half mil
lion students) are now experimenting 
with the year-round concept utilizing a 
quarter system, and hundreds more are 
considering it. At least eleven states 
have passed legislation either permit
ting or promoting year-round schools 
based on quarters. 

Most studies of existing programs 
show that students, teachers and par
ents involved are quite enthusiastic. It is 
predicted that 500 school districts will 
have year-round programs in five years' 
t ime, with large numbers opting for 
quarters. Indeed, Wayne White, past 
president of the Counci l , has suggested 
that nearly ail schools will be open 
year-round within ten years. 

The critical obstacles to the year-
round school operation, regardless of 
which organizational pattern is used, 
are: public acceptance, correcting the • 
lack of information and the misinforma
tion about how year-round schools op
erate, shortage of funds, an absence of 
aggressive professional leadership, lack 
of definitive data to show conclusively 
the value of year-round education and 
tradi t ional resistance to change. 
Moreover, the movement could foun
der in a sea of paper work if school dis
tricts don't stop studying the issue and start 
implementation programs. 

For the project members, some 150 
people, it was time well spent. If no
thing immediate occurs, there is every 
indication that there will be a large, ex
cel lent, impatient core group from 
which personnel could be drawn to staff 
a desirable pilot project in the future, 
ideally the near future. 

However, at a time when the num
bers of students are decl in ing and 
spaces are becoming available, it would 
be folly to suggest that we operate our 
schools year-round to accommodate 
what Would amount to even fewer stu
dents at any one time. If year-round op
eration is to be justified, there will have 
to be a change in the ground rules of 
who is going to attend schools, and that 
may mean elimination of the term 'regu
lar' student. 

Where do you get a summary of the 
recommendations of the committee, 
parents, teachers and students? The 
final report (single copy only, including 
all documents) was submitted to the 
Vancouver School Board on June 30, 
1973 if you're interested —and we hope 
you are! o«*J 
Bibliography and other materials available 
from the author. 
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You can /orget all those ideas about 
staid old Victoria - at least in educa
tion. The city is conducting one of the 
most interesting experiments in the 
province, offering children a choice 
between a highly structured school 
emphasizing academic excellence and 
compulsory co-curricular activities 

H I G H L Y S T R U C T U R E D S E N T I N E L 

MAURICE PREECE, teacher 

The teachers in any school need to be
lieve that the school has worth-while 
aims and that.there is a reasonable 
chance of achieving these aims. It does 
not help, however, to believe that your 
philosophy provides the answer or that 
a'.' children in the school will respond 
positively to their experiences. 

If one is to understand the aims of 
Sentinel School, one must recognize 
the difference in meaning between the 
wordsstructure and discipline. It is unfor
tunate that the term structure suggests 
to .'many the word discipline, or worse 
still, mindless discipline. To structure is 
to arrange parts into a whole. 

The ph i losophy of a structured 
school comes into clearer focus if one 
reflects that the degree of early man's 
civilization was influenced directly by 
his understanding of pattern and struc
ture in his day-to-day existence. His en
vironment surrounded him with the 
patterns of season and weather; the 
pattern of the family and community 
life, and the pattern of his own bodily 
functions. As society "becomes more 
sophisticated, however, it becomes 

/Jiiis four-part description of Sentinel School 
was prepared by a Grade 7 teacher, a 
volunteer parent-aide, a student-teacher 
from the University of Victoria and 
a Grade 7 student respectively. 

easier for man to ignore the structures 
imposed by nature and environment. 
Without the pressures of bodily survjval 
and in the sure knowledge that The 
State will provide, more and more 
graduates of our educational system 
seem to lack purpose and a raison 
d'etre. 

Freedom to follow one's creative 
urges, to depart from the norm, and to 
make decisions freely are an essential 
part of our children's development. 
However, freedom that is bestowed on 
children without clear purpose and be
fore adequate tools are provided can 
lead to the children's confusing free
dom with license. To bestow on chil
dren the box containing freedom with
out first giving them the key of skill and 
purpose is merely to confuse and frus
trate. 

The freedom and genius of great ar
tists, from Picasso to Thelonius Monk, 
was liberated only after they had ac
quired the skills of their crafts through 
hours of dedicated and often tedious 
practice. Freedom has no value for the 
individual unless he/she has been in
structed in how to use the gift. To have 
freedom with no aim and purpose is to 
be freedom's slave. 

At Sentinel children are allowed op
portunity during the school day to ex

press themselves in as many ways as 
possible. We believe that a free atmos
phere in the classroom can survive 
within an ordered framework and that it 
is important for children to understand 
the contribution that structure and 
order make to day-to-day living. No 
stomachs churn and no iiearts bleed 
when we ask, or even (God forbid! )tell, 
a child to do something. 

We bolieve that we adults are able to 
make more balanced judgments than 
can a child on the basis of experience 
and education. All teachers, at any 
grade level , should have enough 
confidence to know that their acquired 
skills command the respect of the stu
dents in their charge and, knowing this, 
should not refrain from acting as guides 
to and leaders of their students. 

We believe that children should un
derstand the purpose of the structure 
they see around them at school. We 
make every attempt to relate what the 
children experience at school with what 
happens to them outside school hours. 
The children learn the purpose of order 
and direction by example and eventu
ally will structure theirown activities ac
cordingly. 

The teachers at Sentinel do not sub
scribe to the theory that enjoymentmust 

Continued on page 242 
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and one operated on the assumption 
that pupils Jearn best with a minimum 
of coercion and a maximum of atten
tion to their emotional and social 
needs'. Here is a Jook at each of the 
schools, both of which seem to be very 
successful. 

F R E E & E A S Y S U N D A N C E 

KATE BLOOMFIELD 

I am a Sundance mother — or, more 
correctly descr ibed, a Sundanced 
mother. 
• My days are no longer the same. A 
week is divided into fivie days school, 
two days weekend. And a day is not 
divided into six hours school with the 
house empty and six hours full —full of 
complaints and homework that must be 
done and is left till ten minutes before 
bed-time and grudgingly done, be
cause ... Because 'it must be done or 
else I'll have twice as much to do tomor
row.' 

Sunday night is no" longer a bad 
dream. School is no longer a bad word. 
••„• When we had a long Thanksgiving 
weekend, our child wakened on Satur
day morning and said, 'Gee — three 
whole days before I can go back to 
school ' ; repeated till Monday evening 
and then, 'Hurray, tomorrow is Tuesday 
and we go back!' 

Other mothers told me of the same 
experience; 

At home the plans continue overlap
ping. 'What will be good to do tomor
row? I did math, soccer, art on my con
tract today... and Andy said. . . and Mary 
said ...' 

The joy of the day's events continues 
to spill over. Going to bed becomes an 
easy time, and listen to this: our child 
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wakens in the morning with a joke — a 
real joke — 'Guess what I dreamed 
about last night, Mum? (It used to be 
ogres and boats sinking.) Nothing, 
Mum. Ha, ha, ha! ' 

Before breakfast yet! 
Breakfast? That's no longer a push-in, 

fill-up idea, like the last gas station be
fore the desert — and nothing to eat till 
noon. No sweat about breakfast. 'I can 
eat when I'm hungry' — and boy, does 
he ever! 

Lunch? 'Please, M u m , give me lots of 
lunch, and snacks. I'm hungry.' 

By late afternoon left-over cookies 
and sandwiches are almost going to the 
highest bidder — everyone is hungry. 
And that goes for me too. 

What is this? say my calmer, more 
structured friends who still live the 
comparatively ordered life I dimly re
member. 

This is 'it.' This is Sundance, the new 
less structured elementary school in 
Victoria. I am a Sundanced mother, I 
help in school as often as I can. I 
squeeze the dishes into the space bet
ween the potatoes and the dogs' din
ners — I pack my lunch between loads 
of wash; I do whatever needs attention 
first, the rest waits. 

Father (7:30 a.m.) 'I have no clean 
socks.' 'Try your son's dresser.' 

Son (8:00 a.m.) 'Mum, I have no clean 
socks.' 'Try your Dad's dresser.' (8:15 
a.m.) 'I have no clean sweaters.' 'Wear 
yesterday's. ' 'I d id that yesterday. ' 
'Hurry up, child. / don't want to be late 
for school. ' 

In school life is a hum, sometimes 
high, sometimes low, especially when 
half the kids have gone swimming or 
skating. Sometimes it's a shriek, as a 
small determined battle rages for a few 
minutes — then what? Does a large ogre 
(otherwise teacher) grab the offenders 
and cram them back into their desks? 

No ; there are no desks to start off 
with, and that's not how disputes get 
settled at Sundance. A teacher, a friend, 
called by his Christian name, talks to the 
culprits and hears their burbled and ex
cited stories. He reasons with the situa
tion and the participants-in-battle, and 
they make an effort to be reasonable 
likewise. 

At first it seemed impossible, but 
gradually it takes over. At home we now 
have a conference and our child says, 
'OK, your turn, Dad. ' Then, 'I don't 
agree, but let's take a vote!' Imagine, 
these Sundance kids can choose, de
cide, form opinions articulately, prog
ram their day, after four months. 

Saturdays and Sundays are likely to 
get the same treatment, for example, 
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Saturday — 'I am on the fourth thing on 
my list today' by mid-afternoon. 

Back to school on Monday morning; 
no teacher screaming to a line-up at 
9:00 a.m. — no line-up — no teacher in 
sight, just kids coming in. 

'Good morning, Kate,' 'H i , Kate,' hi to 
the teachers, hi to the secretary, who is 
now secretary, mother, adviser-superb. 

Children hang up their coats and 
move off to do something interesting. 
We have four centers, four full-time 
teachers who are family leaders, and 
one part teacher part time. A 'family' is a 
group of kids, aged from 5 (kindergar
ten) to 12 or 13 — as far as Sundance 
reaches at this moment. 

'What grade is Pat in?' 'I don't know; 
there are no grades.' 

Some of the older children found this 
difficult.at first, but, as no one else 
bothered, soon their interest moved to 
other things. 

Where are the teachers? One is in a 
quiet corner reading with a group of 
small 5- and 6-year olds. Another is exp
laining a math page to two or three kids. 
Another is listening to a 'tragic tale' of 
trouble with arms around the child. 
Love is a great bairn to a troubled spirit. 
Older children are listening while 
younger ones read. Some are listening 
to tapes— and I get to listen too. 

What do I find most beautiful in my 
day? The surprises, the hugs, the help
ing hands, the cheer when something 
happens just r ight— the love that is 
understanding and vice versa and the 
way it shows in our child at home. 

The children are real people; the 
teachers are real people; the parents 
are real people. 

The..following are comments I have 

heard. 
'Kate, there are a lot of guys using our 

yard to go through and they're messing 
up our property.' 

One day, I was showing a small group 
how I oil-painted (prior to their trying it 
out themselves). I had a variety of ob
jects painted on the board: 

R. 'How much is it? I want to buy it.' 
S. 'That's happiness. You can't buy 

happiness.' 
R. 'Tomorrow is another life.' 
M . 'Kate, if you have to do some

thing, you never do it good. If you want 
to do something, you really do it good. ' 

After a discussion between some 
teachers and parents about kid prob
lems: 

Teacher: 'Just love them — a lot.' 
A child went to 'Emergency' after fal

ling while skating (he was released after 
a few hours' rest). He had gone to 
Emergency from his previous school 
several times. This time he returned to 
Sundance in four days' time. He told 
me, 'I wanted to come back the next 
day, but my Mum wouldn't let me. I 
hatestayingawayfromSundance. In my 
last school when I got hurt I didn't really 
mind because I could stay home — I 
haled that school. I hope I don't get hurt 
anymore; I don't want to stay home.' 

So we made a happy bargain — no 
more happenings like that because we 
love you to be here. 

The attendance sheet shows an as
tonishingly high percentage of children 
present. Think about this — children 
who are absent 30 days a year'have to 
learn a lot when they are there even to 
catch up. Children who are always there 
can learn at a more leisurely pace and 
therefore learn better. 

How long does the usual minor ill
ness take, in most schools? A week? In 
Sundance it takes one or two days and 
back comes a little smiling face. No fear 
of extra work burdens of math or En
glish, etc., just love to return. And on 
we go again. 

Mrs. Dailly, the Minister of Educa
tion, visited our school. She was sitting 
on the chesterfield with several chil
dren. She asked L, 'Do you have any 
problems here?' 'No , not often,' L re
plied, 'and when I do, I just ask B (our 
afore-mentioned school secretary).' 

When Mrs. Dailly left, S said to me, 
'She's not what I expected; she's a real 
nice lady!' 

Can I evaluate this school? I certainly 
can. 

If a child learns to love books by using 
them freely when he wishes, hewil l un
doubtedly read and continue to read all 
his life. 

If he discovers, in joy, the mysteries 
of a microscope, he will follow the 
world where science is — and it is 
everywhere. 

If he learns to stay interested in the 
street outside the school, the trees in 
the nearby park will be his trees and his 
love of life, with which he started out, 
wi l l be his travel ing compan ion 
throughout his days. 

If he learns to respect his fellows, he 
will never have to unlearn the unthink
ing approach that destroys all humans if 
it is allowed to continue. 

If he eats wel l , exercises his body and 
mind continually, as children do, hewil l 
grow strong and handsome. 

If heenjoys all these things, hewi l l be 
found later to be a young person of 
awareness. And this is Sundance, oa-* 
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GUY A. GRAHAM 

'Male Secondary Teachers' are one of education's 
major problems - but aren't even aware of that fact. 

They're so bound by their own special interests 
that they don't see education as a whole. 

I 

m 1 
m 
W: 

I 

tl 

A harmless comedy with the above title 
20 years ago showed the adventures 
and misadventures of private soldiers in 
their con t inu ing war with their 
superiors. The title until recently could 
be applied to a somewhat grimmer war 
that went on steadily for years in this 
province. 

The war was between two of the 
majorgroups involved in education, the 
elementary and secondary schools. 
Each was involved in a secret struggle 
for inadequate funds provided by the 
former provincial government. Neither 
received . enough, but the secondary 
schools in many areas managed to re
ceive more than their share. 

Some people will disagree with this, 
correctly in the case of some districts. In 
others, however, there was less than 
equal treatment, and the inequality did 
l i t t le good to either students or 
teachers. 

With a new government, holding a 
different educational philosophy, more 
money is available and the situation in 
both elementary and secondary schools 
should soon improve. When it does, 
any recurrence of the split between 
elementary and secondary must be 
avoided. How? The government will 
have to make an effort, the BCTF will 
try, but the only permanent solution 
may depend on the large group of 
men in secondary education categor-

T/ie author is principal of Salmon Arm 
Elementary School. 

ized as 'male secondary teachers.' 
Because of their dominant impact on 

B.C. education, I'd like to ask them to 
consider for a few minutes several ideas 
on the extent of their influence, for they 
probably don't realize how much they 
have. The extent of their influence, 
therefore, needs discussing, though in 
doing so I may find it impossible to 
avoid generalizing too much. Maybe, 
nevertheless, they'll find a grain or two 
of truth in some of the statements that 
follow. 

Many Have Left Classroom 
To start with, it may clarify the situa

tion to lump in one group everybody 
who has ever been exposed as a teacher 
to secondary school students. Most 
male secondary teachers are still in class
rooms, of course, but others have de
parted for greener pastu res, to take jobs 
as principals, district superintendents, 
or Department officials. 

The two latter groups are in most 
cases too far removed from the class
room to be any longer classifiable as 
teachers. Nevertheless, they can be left 
in the general group for the moment, 
for they still show many of the charac
teristics of 'male secondary teachers.' 
Most of the remarks that follow apply to 
those still in the classroom, though 
some apply to all. 

How do they exercise their influence? 
In the case of the majority, those still in 
the c lassrooms, male secondary 
teachers dominate most of the commit

tees at each level of the BCTF. They also 
scare many principals into taking ac
tions they might prefer to avoid. Then, 
when ambition lands them jobs as prin
cipals of secondary schools, they dis
play one overwhelming desire — to get 
everything they can for thei r schools, by 
fair means or foul. At the next stage 
away from classroom teaching, when 
they become district superintendents, 
they dominate the school boards. And 
finally, at the farthest distance from the 
classroom {and from reality), as mem
bers of the Department of Education, 
,they give advice to the Minister on what 
to do. 

What are they like? Whatever their 
position they tend to have certain 
characteristics in common. Generally, 
they are aggressive, hard, and out to 
seize whatever they can for their classes 
or schools. They thirst for their own 
welfare, and attack school boards with 
vigor. . ' 

They know little about elementary 
schools. If they think of them at all, it's 
with some doubts, as places with prob
ably too much permissiveness, but 
easy, and not something they would 
want to get into. This ignorance is par- . 
ticularly bad in the case of the non-
teachers — the principals, district 
super in tendents and Depar tment 
officials. If they have taught in an 
elementary school, it's so many years 
ago that they don't remember much 
about them. They may grumble about 
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them, and use them as scapegoats, but 
don't check into them for facts. For they 
aren't too involved; they have far more 
urgent things to do — like coping with 
absenteeism in secondary schools, or 
working out how to save a few more 
cents on their 3 - 20 million dollar 
budgets. 

Wel l , is anythingwrongwith this?The 
answer seems obvious — most male 
secondary teachers, whether teachers, 
principals or district superintendents, 
are so bound in by their own special 
interests that they find it hard to see the 
whole educational picture. (This is true 
also of elementary teachers, but let's 
forget them for the moment.) 

It's especially true of many of those in 
leadership positions, for an additional 
reason. For as soon as they join a BCTF 
committee, or become secondary prin
cipals, or a district superintendent, 
many seem to lose much of their in
terest in education. Instead, they turn 
into politicians, involved in the everlast
ing struggle to come out ' on top. 
Manipulation is the important thing, not 
education. If pressures build up too 
strongly, they will give in, and make 
concessions. But preferably at some
body else's expense, somebody less in
terested in the game of politics. 

Unfortunately, these have too often 
been the tired out elementary teachers, 
who crawl home from overcrowded 
classes and, in most cases, then do their 
housework. Most elementary teachers 
are permanently t ired. They hope 
somebody will notice their plight and 
help — they haven't enough energy to 
help themselves. But until recently no
body ever did. The people who should 
have helped — district superinten
dents, principals, BCTF committee 
members — were too busy jockeying 
for position in their never-ending, 
cut-throat game of minor politics. 

Organization Concerns Officials 
In the case of district superintendents 

and Department officials, most have 
gone too far into politics and too far 
from education, to be able any longerto 
play a useful role in rehabilitating the 
system. Obviously some are still con
cerned with classroom teaching. But 
most have left it too far behind. They no 
longer know enough about children or 
teaching, especially present-day chil
dren and teaching. So for the purpose 
of improving elementary education, all 
but a few have to be disregarded, for it's 
almost a truism that instead of being a 
help to these schools, they are a hind
rance, opposed to improvement if it 
costs more than a few cents, and con
cerned with organization rather than 

with what's going on in the classrooms. 
To give an example, a district superin

tendent may find himself in the position 
of looking for mc.-e money to pay addi
tional department heads in the secon
dary schools. We'l l assume that these 
are needed. The district superintendent 
is in a spot. He has to find funds some
where, and the obvious place is the 
elementary schools. Can he obtain the 
money there? Up to now, too many dis
trict superintendents have decided that 
these schools are the easiest source. 

So the super intendent dec ides, 
maybe reluctantly, to remove a vice-
principal, or an administrative trainee, 
or a half-time teacher. He reasons that 
the elementary principals won't do too 
much about it — they're too busy being 
counsellors, playground supervisors, 
etc. 

They're also very concerned with not 
rocking the bureaucratic boat — after 
all, the district superintendent decides 
their future. If any object, there are 
ways of handling them. One way is to 
wait to the last week of June to tell the 

They turn into politicians, involved 
in the everlasting struggle to come 

out on top. Manipulat ion is the 
important thing, not education. 

elementary principal that his adminis
trative assistant is departing. At that 
time the principal is up to his ears in 
year-end chores, and planning to go on 
holiday or to summer school, so has 
little time even to complain. In Sep
tember some dilly-dallying may be 
necessary in case a crusading trustee 
with children in the school has to be 
diverted from a desire to reinstate the 
assistant, but the result should be cer
tain. As for harmful educational effects 
on the children in the school, who 
knows what they are? Who cares? 

This kind of decision — strictly politi
cal, carefully calculated, and ignoring 
the educational effects — has been all 
too common in the past. What other 
effects have resulted from such deci
sions? A glance at the district in which I 
teach may provide part of the answer. It 
will give a specific example of the gen
eral picture presented by the BCTF in its 
excellent brief on class size. 

In general, parents living here con
sider the educat ion prov ided as 
superior to that in many districts. The 

schools have about 3,500 elementary 
and 2,100 secondary students — 1,400 
more elementary than secondary. One 
can assume that with 1,400 more pupils 
there will be many more elementary 
teachers, something like 50-60 at a 
minimum. 

But logic doesn't necessarily apply. It 
might to education, but not to politics; 
and the people in charge are in politics 
— most haven't taught for years. What 
are the facts? There are 112 secondary 
teachers and 144 el-.-.'-sntfiy — 32 more 
elementary than secondary, about half 
the number one would expect. Why? 
Presumably because the major deci
sions are made by men whose main 
teaching experience has been in secon
dary schools. 

Early Years Are Important 
These men are literally unaware of the 

importance of the education of young 
children. Their problem, in fact, isn't 
that they are malicious, but that they 
lack intimate personal knowledge and 
experience of the largest part of the 
school system. Can they overcome this 
lack? Only if they start teaching a daily 
class in an elementary school, or take a 
sabbatical year to do full-time elemen
tary teaching. Neither seems to be con
sidered practical at the moment. Why 
not? 

What other facts emerge? The figures 
given above need a lot of clarification to 
be fully comprehensible. So it will 
probably be more revealing to limit this 
brief survey to primary classes only, in a 
few of the schools —14 chosen at ran
dom from the 22 in the district. The 
schools vary in size from one to 13 
rooms. 

What is the situation in these primary 
classes? The first thing one notices is 
that almost every primary student is in a 
class with more than one grade (33 out 
of the 41 classes surveyed). Of 12 classes 
for Grade 1 students, only three haw; 
straight Grade 1 children. Of 16 classes 
for Grade 2s, again only three classes 
have Grade 2 students only. And of 13 
classes for Grade 3 students, only two 
classes are straight Grade 3s. In short, 
eight out of 41 have straight grades, and 
33 have mixtures of grades. 

Wel l , what's wrong with multi-grade 
classes? All of us have taught them at the 
elementary or secondary level. In fact, 
in smaller secondary schools it's still not 
uncommon to teach such odd com
binations as Grade 12 English with 
Grade11 bookkeeping, orsocial studies 
and business fundamentals. But is it de
sirable? Can the teacher do as good a 
job of enriching courses for good stu
dents if he has to go across the room to 
answer a question on bookkeeping 
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If anybody thinks there's any difference between teaching 
a split elementary grade and teaching a split secondary 

grade, obviously he hasn't taught either recently. 

when in the middle of a lesson on 
Macbeth! 

And if anybody thinks there's any dif
ference between teaching a split 
elementary grade and teaching a split 
secondary grade, obviously he hasn't 
taught either recently, The situation is 
qualitatively the same. 

You might suggest that these children 
be put on an individualized program. 
Maybe this is part of the solution. But 
before such a step can be taken, most of 
the teachers will have to be re-trained, 
and then supplied with ample free 
school-time to collect and prepare the 
necessary mater ials. Wi l l the 
secondary-oriented Department of 
Education politicians allow enough 
money to be diverted for such a pur
pose? 

Even more, will they provide money 
for another solution — cutting the size 
of classes to below 20 or the low 20s 
in which, even with split grades, the 
teachers will do a better job? And size is 
the more important factor. 

How are these primary classes off for 
size? Some fit the sizes suggested as 
desirable in Olson's lengthy research 
study discussed at the BCTF summer 
workshop. But not many. The classes 
should be in the low 20s or below 20. In 
fact, the eight classes with only one 
grade in them have the following num
bers—Grade 1 —25,29,32; Grade2 — 
27, 31,32; Grade 3 — 34,34. Only one is 
acceptable; two are appalling. 

The multi-grade classes have the fol
lowing numbers: Grade 1 and 2 split — 
21,22 and then 26,27,30,30,32; Grade2 
arid 3 split — 24 and then 27, 28, 30,32; 
Grade 3 and 4 split — 26, 28, 30, 34, 34; 
and Grade 1, 2 and 3 split — 14. Only 
four are acceptable; and again two are 
appalling. 

If you find these figures confusing, 
the main conclusion is nevertheless 
simple — if you're teaching almost any 
of the classes listed, .you'll have your 
hands full, and the children will be get
ting less than they deserve. And a simi
lar situation exists in the intermediate 
grades. '•, 

Who is responsible? Presumably the 
past government, and the male secon
dary teachers now in the government 
bureaucracy. But male secondary 
teachers who served on BCTF commit
tees in the past also share the blame. 
Until recently they have refused to 'stick 
their necks out' and take drastic action 
in an area their self-interest did not rec
ognize as important for them. They paid 
lip service to the idea, but not much 
more. Now they are taking action in 
both elementary and secondary areas, 
and they need the assistance of every 

male secondary teacher in the province, 
as well as that of all the elementary 
teachers who can help. 

What other areas can be checked 
quickly in this district? 

Administrative assistance is impor
tant, because of the teachers' need of 
help, particularly with their over
crowded classes. How well off are the 
elementary schools in this respect; e.g., 
in vice-principals, school counsellors, 
department heads? 

Obviously such people should be 
readily available in elementary schools 
where children are at the most forma
tive stage in their lives. So one can as
sume that there'll be enough personnel 
to counsel children when they're in 
trouble, and to carry out experiments 
with the many new teaching materials 
and methods available. 

What are the facts? There are no 
vice-principals, no school counsellors, 
no department heads, no administrative 
trainees in the elementary schools in 
this district. The elementary schools, 
with 1,400 more students, have less 
administrative assistance than the sec
ondary; yet this is one of the better 
school districts. Note, however, that 
this does not mean the secondary 
schools are grossly overstaffed — in 
fact, they need more staff, according to 
O lson 's research. The elementary 
schools, however, are in even direr 
straits than are the secondary. 

What of general effects resultingfrom 
large classes, split grades and inade
quate administrative help? The chief 
one is obvious — elementary students 
are b>irig short-changed and secondary 
students show the effects. Many are 
discipline problems; many are turned 
off and don't want to learn; many are 
convinced they can't learn, and many 
drop out. 

Teacher Often Cannot Help 
Other factors contribute, of course, 

as besides early neglect in the elemen
tary-schools. For example, 'dehumaniz
ing, impersonal and mass instructional 
processes' are a cause — arid these are 
widespread throughout the system, ac
cording to the BCTF — and social and 
educational factors outside the school 
system contribute as well. 

The traumatic effect of the early years 
is of major importance, however. Dur
ing these short, critical years, children 

struggle hard to be recognized as lika
ble and worth-while boys and girls, 
keen to learn, and anxious to please 
their teachers. But in their classes the 
teacher is too often unable to help — 
there are so many others to be helped 
too. So the children mark time, waiting 
for the few minutes of help he/she can 
give. And suddenly it's recess. The next 
day is the same. 

Gradually the youngsters begin to 
realize they're never going to get 
enough help. The teacher is never 
going to be able to show them how to 
read. So they fall further and further 
behind, and finally in despair start to 
hate these words that don't make sense. 
Finally they give up, and become drop
outs, failures in Grade 1 or 2 or 3. They 
continue to go to school, but give up 
altogether anywhere from Grade 9 to 
early 12, branded as C-s, Ds or Es, suc
cess in school beyond their grasp. 

What can be done to change this situ
ation? First, we can ask male secondary 
teachers to have a heart. If tfiev were to 
decide to fight for the elementary 
schools as they fight for their profession 
and their own schools, the elementary 
schools might get somewhere, for male 
secondary teachers are tough and de
termined. And if secondary principals 
were to go to their next meetings with 
the district superintendents deter
mined to help elementary schools at 
any cost, and to refuse to consider any
thing else until action is taken, changes 
will come quickly. And in five years' 
time their own secondary schools will 
be transformed by a new breed of stu
dent coming to them. 

As Olson suggests and the BCTF brief 
on clasi size agrees, if primary students 
spent their time in small classes, they 
would develop in self-reliance and in
dependence and, as they got older, 
would require less supervision and be 
able to cope with having less attention 
from their teachers. 

Wil l male secondary teachers help? I 
don't know. If they don't, the elemen
tary schools have had it, and probably 
also the secondary. So we can only 
hope that wherever they are — in class
rooms, principals' offices, or even in a 
few district superintendents' offices — 
these men will decide to use some of 
their boundless energy to help clean up 
the mess created by too much politics 
and not enough education. o^-* 
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Y O U D O N 

This rtudenl is the 'clay' modeled by his 
partner, the 'sculptor,' in a warm-up 

exercise in role-playing. 

Role-playing can do m 
people to understand c 
of view. Here are some 
suggestions. 

JUDITH KOLTAI 

The writer, who received her trainini 
Drama in Education in England, teac 
Theatre Arts at Camosun College, Vit 

What a dangerous activity reading is: 
teaching is. All this plastering on of foreign 
stuff. Why plaster on at all when there's so 
much inside already? So much locked in? If 
only I could get it out and use il as working 
material. And not draw it out either. If I had 
a light enough touch il would just come out 
under its own volcanic power.... Unsenti
mental and merciless and shockingly 
beautiful... Sylvia Ashton-Warner 

These are the words of a teacher. I read 
on and, as I do, the words resound with 
a familiar echo inside me. I could have 
said that. I have thought those 
thoughts, felt those feelings. I am a 
teacher, too. I understand. And now, 
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immediately, there is a bond between 
me and the written word that makes my 
reading intimately personal and deeply 
meaningful. 

••• Understanding through my own ex
perience is the bond that unites me with 
everything that is not me; it is the path 
that brings me into relationship with the 
world of others. I live in my life space, 
which looks entirely private and per
sonal to me. But my private world over
laps with millions of other, private 
worlds in many ways. It is alsrj. -Xdif
ferent from other private worlds., 

When I role-play, I step into another 
private life space. I try to see things frb.'n 
'someone else's point of view. By realiz

ing what is common between this other 
world and mine, I discover the deep 
bond through which relationship is 
built. By experiencing differences, I en
large and widen my own world. I may 
also begin to see differences not as 
threats to myself and my values, but as 
new possibilities for learning. 

I am, then, more likely to approach 
someone different with more tolerance 
and a desire, to understand than with 
suspicion, hostility and defensiveness. 
From another's point of view, I can also 
see myself as others see me and thereby 
have a clearer understanding of how I 
affect others and why they behave to
ward me as they do. 

I experience myself by moving, acting 
and interacting in the world. I experi
ence others by hearing them, seeing 
them, reading about them. Hearing, see
ing and reading satisfies the mind. To 
bring about meaningful organic under
standing the intellectual has to be ex
tended into an experience that touches 
my body and heart as well as my mind. 
Enacting or role-playing what I see, hear 
or read is a method through which such 
an extension can happen. 

The ancient wisdom of a Chinese say
ing expresses it this way: 'I hear and I 
forget; I see and I remember; I do and I 
understand.' 

When I ask myself'What is it like to be 
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In this exercise, one student is the original and the other is his 'mirror image,' who follows every movement as precisely 
as he can. The partners later change roles. 

blind?', I can get an answer to my ques
tion in two ways. I can gather informa
tion through questioning, watching, 
reading about blind people. Another 
way would be to close my eyes or blind
fold myself and try to walk around in a 
room or in a busy street. The first 
method would possibly satisfy my 
curiosity for the time being. The second 
way would provide me with a deeply 
lasting experience that would probably 
affect my future ways of relating to blind 
people and my understanding of their 
behaviors. However simplif ied, the 
above example clearly illustrates the 
function of role-playing. 

The experience is scientifically intan
gible; it is transitory and difficult to 
define in terms of measurable progress. 
For those who are concerned with the 
joyful and meaningful growth of the 
who le human be ing rather than 
measurable proof of progress, it is, 
nevertheless, valid. 

Creativity is 1 the essential ability of 
man that distinguishes him from the 
upper primates. It is the ability through 
which he overcomes the limitations of 
his brain, his body and the material 
wor ld. Role-playing is directly depen-

The pictures for this article were taken 
during a Grade 9 drama class at Kensington 
junior Secondary School, Burnaby. The 
courtesy of Marlena Morgan and her class 
is appreciated. 

dent upon creative imagination. When 
actively practised, it also enhances and 
stimulates creativity. Pretending to be 
someone else — seeing another's point 
of view — is a vital part of the organic 
process of living and learning. It is the 
way the young child tries to grapple 
with things he does not comprehend. It 
is his most natural and original method 
of learning. 

Ultimately, world peace depends on 
the ability of people to accept and re
spect basic differences and to see one 
another's point of view. If education is 
to enable human beings to further en
hance their highest human qualities, 
this basic potential must be accepted, 
encouraged and nurtured to grow. 

For the concerned teacher the ques
tion then is, 'How do I do it?' Many 
wonder if they need to have special 
training and acquire expertise before 
they can venture into using role-playing 
as a safe and appropriate activity in 
school. The fact is that role-playing is 
not a new revolutionary 'technique.' 
Neither teacher nor child needs to 
'learn' it. Playing, pretending, play
acting is something we all have done or 
even do at one time or another. Re
member when you 'played house' or 
'Cowboys and Indians'? The children do 
it all the time and it is easy for adults to 
remember if they want to. 

The role of the teacher is to expand 

this inherent and natural activity into a 
constructive and insightful exper
ience. He/she has to enable the chil
dren to learn and benefit from some
thing they do and enjoy anyway. 

For this certain qualities are neces
sary, but, again, they are not unique to 
the role-playing situation. They are 
qualities that anybody called 'teacher' 
in the true sense of the word strives for 
all the time. He/she has to be an open 
and spontaneous human being. He/she 
must be trusted by the children in 
his/her classroom and his/her sincerity 
in whatever he/she does and says must 
not be doubted. Children must feel 
they can confide in him/her without fear 
of being betrayed. 

He/she must look upon the concerns 
of other people, regardless of their age, 
with care, respect and genuine interest 
no matter how small or insignificant the 
problem seems. Children need to feel 
accepted for what they are in his/her 
presence. Suggestion for change must 
come as encouragement and support 
rather than biting criticism. 

Many teachers who possess these 
qualities still feel reluctant to engage in 
role-playing activities for fear of unsuc
cessful sessions and an unwelcome 
chaos in the classroom. Some feel they 
need to have deep psychological know
ledge to deal with personal and emo
tional issues. These concerns are un-
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derstandable, but there are many ways 
in which the interested teacher can 
overcome the initial barriers. 

The first most obvious way, of course, 
is self-education, practical experience 
and theoretical knowledge. For this, 
there is now a considerable amount of 
both practically and theoretically 
oriented literature available in the field. 
Much can be learned through the exp
loration of the theoretical foundations 
of the method and by trying out ways 
already developed by others. 

There are, also, an increasing number 
of in-service workshops available in 
role-playing and various dramatic tech
niques. In these workshops teachers 
can learn much through their own ex
periences and by discussion with others 
of similar interests. 

BL,: even after reading and experien
cing, some teachers feel hesitant about 
their ability and competence actually to 
get started in their own classrooms. 
O n e of the most important wavs to 
overcome this initial hesitancy is not to 
expect too much of yourself or the chil
dren: not to be overly ambitious. There 
is .iu need to do more than what you 
feel comfortable with. 

Concentration and absorption are the 
es itial basis for any role-playing activ
ity. In preparation, spend 5-10 minutes 
each day, for a period of time, on simple 
quiet concentration exercises. Children 

can close theireyes and listen to sounds 
outside the room, inside the room, and 
eventually to the sound of their own 
breathing. This can be extended to the 
other senses: exploring Ihe texture of 
an object, looking at details, etc. Ihe 
imagination can be brought into action 
by suggesting thai they try to visualize 
what is causing the sound they hear 
from outside. Later this can be 
dramatized: for example, a voice is 
heard from the outside; imagine the 
person the voice belongs lo; try to sit, 
walk, etc., the way this person would. 

Next, simple charades and creative 
drama warm-up exerciser, r. jn be intro
duced. Make sure everybody is working 
at the same time. Many children need to 
practise without being watched by 
others before they can feel safe in pre
senting themselves in a role. 

No matter how simple the enactment 
or how humorous, always encourage 
sincerity and absorption and discour
age the showing off of so-called drama
tic talent. 

The concern of the teacher should be 
with genuine and insightful experien
cing rather than aesthetic or moral val
ues. Be accepting of some 'bad' English 
and, perhaps, some coarse language — 
but only if it is genuinely part of Ihe 
character explored and not a simple 
attention-seeking or testing device. A 
sensitive and accepting teacher will 

soon learn to tell Ihe difference. 
[ncouiage sincere and respectful ex

ploration oi a character. Discourage 
supei lieial ac ting out. 

Skillful questioning is a key device on 
the teacher's part. Pay attention to de-

Ask questions about the character's 
appearance, bodily mannerisms, voice, 
clothing, environment, etc. After the 
externals are established, ask questions 
thai explore inner motivation. ('Show 
meiv/iy your character does this' rather 
than 'wlui is he doing?'.) Ask what the 
thoughts and feelings of the character 
are while performing an action. Accept 
the child's interpretation; don't force 
your own opinions and motivations. 

The teacher's most important func
tion during the role-playing session is to 
listen and watch for the relevant cues 
from the children. He/she must allow 
the children to be their own director, 
but must also be able skillfully to ques
tion and suggest whenever the 'actors' 
have difficulties starting or when they 
'get stuck' during the enactment. 

Involving the 'audience' by asking 
them to question and suggest will en
sure their continued respectful atten
tion and interest. It is also important to 
follow up the enactment with discus
sion so that those who watched will 
have an opportunity to share their own 
thoughts and feelings about the prob
lem. 

These students play the roles of a teacher fright) who has made a wrong judgment and a resentful student (left). They in
to solve the problem in a dialog. 
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You don't have to be an expert 
psychologist. There is no need for 
depth probing. It is more important to 
pay serious and respectful attention to 
the immediate problem or situation 
presented, and to discuss it in practical 
and social terms. Choose safe and sim
ple topics that are familiar to the chil
dren, ones they can see as relevant to 
their everyday life. If both students and 
teacher feel safe and trusting with one 
another, complexity and depth will in
crease as time goes by. 

Problem Must Be Relevant 
Selecting the problem situation is a 

decisive step. Whether or not the chil
dren are involved in this decision, it is 
essential that they see the problem as 
relevant and meaningful to them. Selec
tion of the problem may depend on the 
needs, possibilities and limitations of 
the individuals in the class as well as the 
speci f ic educat ional goals of the 
teacher. 

For the understanding of oneself and 

the reaction of others to oneself, the 
teacher may choose to deal with a prob
lem that is personally relevant to one or 
several children in the classroom. An 
example would be shyness and embar
rassment. Children could enact situa
tions in which they feel shy or embar
rassed. They could then try out various 
ways of behaving that may make them 
more secure. A general discussion 
might follow about what makes people 
feel shy. Is shyness a problem only for 
children? Do you know any shy adults? 
How do you know someone is embar
rassed? What can you do to help them 
feel more at ease? 

Or , the problem to be looked at may 
be that of differences between people 
and how to understand and accept 
someone else. By seriously enacting the 
role of someone who is very different 
from you, you may gain more under
standing about their feelings and moti
vations. 

Interpersonal problems such as 
fighting can be looked at in playful and 

objective ways. The purpose may be to 
help the children find an alternative 
solution for resolving conflict. For ex
ample, you can enact a situation in 
which two people get into a fist fight. (It 
is helpful to practise mock-fighting 
under such controlled circumstances as 
slow motion, or to drum beat be
forehand.) How do you feel after the 
fight? About yourself? About the other 
person? Can you replay the situation 
and find and alternative ending? 

Social issues are usually of deep con
cern, particularly to teenagers. New so
cial relationships and situations can be 
enacted and explored in a safe and sup
portive environment in which concerns 
are shared by all. This will help students 
gain confidence and spare th~m much 
discomfort in real life situations. Such 
problems as selecting your guests for a 
party, taking your girl friend out for a 
meal, sharing the bil l , etc., can be 
dealt with through role-playing, and 
appropriate and confident social be
havior learned in that way. 

Epilepsy affects more Canadians than 
cancer, tuberculosis, cerebral palsy, 
muscular dystrophy and mul t ip le 
sclerosis combined — more than two 
percent of the population. Accurate 
statistics are difficult to come by since 
many epileptics keep their problem a 
secret. 

Epilepsy is a little like the story of the 
Wizard of Oz . The 'yellow brick road' to 
a productive life seems to be paved with 
mysterious machines and magic po
tions. The 'wizardry' is really accomp
lished through scientific methods of 
diagnosis and treatment. The 'magic' is 
in the courage of patients and caring of 
doctors and nurses, teachers and 
counsellors, administrators and law
makers, family and friends. Epilepsy is a 
disorder of the young; more than 80% 
of epileptic seizures occur before the 
age of 21. 

The term epilepsy comes from the 
Creek word for seizure. It is used to de
scribe a disorder of the central nervous 
system characterized by repeatedly oc
curring seizures or convulsions that re
sult from a storm of uncontrolled elec
trical discharges in the brain. A seizure 
may be very apparent, or may not be 
noticed by parents, teachers or friends. 
Since seizures vary in form and inten
sity, an accurate description is impor
tant for recognition of seizure type. 

Types of Seizures 
Petit Mai — (absence) seizures occur 
most often between the ages of 6 and 
14. They may appear to be staring 
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WHAT YOU CAN 
DO FOR THE 

EPILEPTIC CHILD 

T.W. MEREDITH 

Do you know what to do if one of your students 
has an epileptic seizure? Here is up-to-date information 

from the B.C. Epilepsy Society. 

The writer is executive director 
of the Vancouver Neurological Centre 
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Energy and !>njoyment in learning can 
be stimulated by enactment in the 
studies of such subjects as history, so
cial studies and literature. Issues can be 
such as, 'What is involved in making a 
decision if you are the head of a state or 
country?' 'How do you feel about being 
responsible for the fate of thousands of 
people?' You read about hijackings in 
the newspaper. Enact such an event. 
Discuss the feelings and thoughts of the 
people involved in the various roles: 
the passengers, the crew, the hijacker 
(he/she is a person — don't settle for 
easy stereotyping!), the legal au
thorities and their responsibilities to the 
public. Enact the situation from various 
points of view and different endings. 
Does this change your opinion? 

Possibilities Are Endless 
Reading and the enjoyment of litera

ture can be greatly enhanced by the use 
of role-playing. You may simply choose 
to enact the situation you just read 
about. O r you may choose to take the 

essence of the problem and put it into 
your own life context. The story of 
Romeo and Juliet can be a departure 
point for exploring such problems as 
inter-racial or inter-faith marriages or 
parental disapproval of your friends. By 
doing this you find ways of identifying 
with the fictional characters, and your 
reading becomes a personally meaning
ful experience and enhances your un
derstanding and appreciation of the 
material. 

In reading, there are endless pos
sibilities to b.ing vitality and meaning 
into the subject through role-playing. 
Depending on the age and ability of the 
children, the nature of the reading mat
erial and the specific educational goal, 
the teacher may choose simply to have 
the children role-play the characters 
and enact the situation. O r he/she may 
translate the conflict or problem into a 
situation that is familiar to the children. 
The role-playing session may precede . 
or follow the reading experience, again 
depending on the specific needs of the 

children and the goals of the teacher. 
The above are only a few thoughts, 

suggestions and examples offered in 
the hope that they will encourage 
teachers to explore further the potential 
of role-playing methods in the class
room, and that they will stimulate 
confidence in one's own ability to con
duct this activity. 

A list of readings available from this 
magazine will provide basic theoretical 
and practical material for the interested 
teacher to get started. Surely, it can be a 
risk — but one that is worth taking if one 
is committed to an education in which 
respect, acceptance and understanding 
of the unique humaneness of each indi
vidual and sincere constructive com
munication are the guiding principles. 

And if your first attempts aren't al
ways as successful as you wish them to 
be, please remember: teachers, like all 
other human beings, must learn to for
give themselves for their failures and 
start afresh courageously with every 
new day. 0=*-* 

spells, which may occur when the child 
is inactive or, conversely, when under 
stress; they interrupt activity and are 
often mistaken for daydreaming and 
may result in behavior and/or learning 
problems. The child will generally have 
a blank look, and some small muscular 
movements may occur about the face. 
Usually the seizure lasts only a few sec
onds. The child will have no awareness 
that a seizure has occurred and will be 
able to pick up where he/she left off. 

Grand Mai — From the teacher's point of 
view-this is the most alarming type of 
seizure. They take the form of episodic 
loss of consciousness and stiffness fol
lowed by a variable degree of simple 
jerking of the body and/or limbs. Blad
der control may be lost, there may be 
difficulty in breathing and saliva may 
collect and run from the mouth. The 
'attacks' are mostly brief (2-4 minutes) 
and are usually self-limited. After rest
ing, the child can continue with the rest 
of his/her classes. 

Psychomotor Sei7.ures — These seizures 
take many forms. In some cases the 
child will experience strange sensations 
(unpleasant odors or distortion of per
ception of the environment) and will 
exhibit automatic movements, such as 
chewing, lip-smacking, staring. Buzzing 
or ringing in the ears, dizziness or 
strong emotions, such as fear, are other 
sensations that may be experienced. 
Purposeless movements, such as walk
ing, picking at clothes and rubbing 

hands or legs, are common. 
It is possible for an epileptic to have 

more than one type of seizure and there 
are seizure types not described above, 
though those are the most common. It 
is very important for the teacher, parent 
or friend to be able to describe the seiz
ure pattern. The physician will want to 
know: 
1. When and how the seizure began — 
if there was any warning (aura) preced
ing it. 
2. He/she will want a description of the 
patient's behavior during the seizure/ 
particularly the initial features —what 
parts of the body were involved and 
how long such behavior lasted. 
3. Were there any factors that might 
have contributed to the seizure — 
hunger, fatigue, outside stimulation or 
missing medication? 

In short, he/she must be apprised of 
all the information the teacher, patient 
or family can provide. 

What To Do During A Seizure 
1. Do not restrain the child's move
ments except to prevent him/her from 
hurting himself/herself. 
2. Do not force his/her mouth open and 
do not force anything between his/her 
teeth. 
3. Turn him/her on his/her side so that 
saliva can flow out of his/her mouth. 
4. Treat the occurrence matter of factly 
and explain to the other children that 
there is no danger, that the patient will 
not hurt himself/herself and that the 
seizure will be over in a few minutes. 

5. After seizure stops and child is re
laxed, let him/her rest quietly or sleep 
and unless there is medical suggestion 
to the contrary, let the child attend the 
rest of his/her classes. He/she can have 
an aspirin or 222 for headache. 
6. It is not usually necessary to call a 
doctor unless the seizure lasts more 
than about ten minutes or is followed 
almost immediately by another seizure. 
7. The parents should be notified that a 
seizure has taken place — particularly 
important if it is the child's first seizure. 
• The occurrence of a seizure in the 

class will provide the teacher with an 
opportunity to help prevent the child 
from becoming isolated from or an ob
ject of ridicule by other pupils. 

During adolescence the normal prob
lems of growing up are sometimes 
magnified by the medical and social 
problems associated with r'.jilepsy. If 
the patient can be allowed to be inde
pendent within a framework of love and 
support, the teenager can be confident 
in making decisions about his/her fu
ture. When the child with epilepsy 
reaches his/her mid-teens, it is not too 
soon to consider questions.of higher 
education and employment. Epilepsy 
should not affect success in college. 

Support to the epileptic and his/her 
family is available. Support for the 
teacher is available. For educational 
material, films, speakers or direct sup
port contact: British Columbia Epilepsy 
Society or Vancouver Epilepsy Centre, 
645 West Broadway, Vancouver, B.C. 
V5Z1G6. Telephone 879-5774. 
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MERLE WHERRETT 

In our December 1973 issue, Jan Drabek sug
gested that the teacher exchange program, 
administered by the Canadian Education As
sociation, should be traded in on a new modeJ. 
Here is the CEA point of view. 

Teacher exchange, interprovincial and 
abroad, was a popular program 25 years 
ago. A look at the accompanying chart 
reveals that the Canadian Education As
sociation administered exchanges for 
100 Canadian teachers for the school 
year 1949-50. 

Overseas exchange is still popular 
and the CEA has no difficulty in filling 
the 55 positions that have been allotted 
annually since 1956 by the United King
dom government. In fact, there are 
generally about twice as many Canadian 
applicants as there are positions availa
ble. 

But interest by teachers in interpro
vincial exchange declined considerably 
after the years 1947 through 1952. 
Another glance at the chart indicates 
the program barely managed to survive 

through the 1960s, and this was in spite 
of regular publicity campaigns designed 
to make teachers aware of interprovin
cial exchange. 

A special interprovincial exchange 
program, developed as a centennial 
project, did appeal to a number of 
teachers in 1967. This program was de
signed to promote exchange between 
French-speaking and English-speaking 
teachers. It was subsidized by the pro
vincial departments of education to an 
amount of $45,000 a year and in the first 
year of its operation from over 100 ap
plications, 21 matchings involving 42 
teachers were successfully completed. 
But by 1970, when only 33 applications 
were received, it was possible to com
plete only 13 matchings; the financial 
support was withdrawn and the prog

ram was dropped. 
The CEA does not now administer any 

form of interprovincial teacher ex
change — it would be pointless to do 
so, considering the lack of interest, for 
whatever reason, on the part of 
teachers. But this doesn't mean inter
provincial exchange is impossible — 
certainly boards of education or de
partments can arrange this type of ex
change and, in fact, some provinces do 
exchange a small number of teachers. 

CEA-administered exchange to the 
United States is still operating, but a 
glance at the chart may make one won
der why. What has caused the lack of 
interest? We don't know. Maybe it's be
cause there is now easy access to educa
tional information and materials de
veloped in the U.S.A., so that a year on 
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exchange to the United States may not 
seem useful to many Canadian 
teachers. 

Exchanges to Australia and New Zea
land were discontinued for a different 
reason — in one word, money — or 
rather, the lack of money. Because the 
Australian and New Zealand govern
ments would not subsidize exchange, 
teachers from those countries had to try 
to live in Canada on the salaries they 
were paid back home. This was almost 
impossible to do forteachers' salaries in 
Australia and New Zealand were (and 
no doubt still are) much lower than 
Canadian salaries. Add to this the very 
high costs of travel and it's not difficult 
to see why any teacher coming from 
Australia or New Zealand would have to 
have funds much above his or her sal
ary. 

A few years ago, when exchanges 
with Australia and New Zealand did 
exist, a small amount of money was 
raised from private Canadian sources, 
but even this was not enough to enable 
the teachers to cope with Canada's cost 
of living. 

Governments Will Not Finance 
It's much the same problem (money) 

that prevents exchanges with countries 
other than the United Kingdom. The 
CEA has tried to involve other European 
countries in an exchange of language 
teachers, but the attempts have been 
unsuccessful because other govern
ments are not willing to put money into 
exchange, and no Canadian source to 
subsidize such programs seems to exist. 
If any agency—professional, govern
ment or private—can be convinced of 
the value of supporting teacher ex
change, something more could be 
done. 

A few years ago, the suggestion was 
made.to a committee studying the ex
change program that one way around 
the financial problem might be for the 
teachers to trade salaries as well as posi
tions for the duration of the exchange. 
The idea was rejected as not being prac
tical for a variety of reasons. 

Language, as Mr. Drabek says, is not 
an insurmountable problem, although 
just a desire to teach in another envi
ronment is not enough. Some know
ledge of the language A the country 
one w i l l be teaching in, or at least a 
demonstrated facility to grasp a second 
language quickly, is probably neces
sary. 

Three years' teaching experience, 
too, should be the minimum for any 
teacher going on exchange. The teacher 
going abroad is viewed as a representa
tive of the Canadian teaching profes
sion. He or she is not going only to 

observe the teaching methods of 
another country. It is, after all, an ex
change; so the teacher must have some 
knowledge of and experience with 
Canadian methods. Not many teachers 
gain this expertise in fewer than three 
years. 

But let's have a look at the exchange 
program with the United Kingdom. 
Salaries in the U.K., too, are much lower 
than those paid to Canadian teachers, 
yet 55 teachers from Britain travel to 
Canada each year on exchange postings. 
The reason is that the British govern
ment subsidizes the program, up to a 
maximum of 55 teachers. Each teacher 
receives a basic grant of £678 and vary
ing dependents' allowances; the total 
for the grant alone, using an exchange 
rate of $2.40 Canadian to the Pound (the 
figure commonly used before the most 
recent fluctuation of currency) is about 
$90,000. 

Besides the grant from the British 
Government, each Canadian school 
board and Canadian teacher participat
ing in an exchange is expected to pay 
$500 to the incoming U.K. teacher. This 
$1,000, plus the grant, brings the British 
teacher's income up to about that of a 

beginning Canadian teacher. 
Mr. Drabek's article didn't mention 

the excellent use of the present ex
change program by the Vancouver School 
Board during the 1972-73 school year. 
That board engaged in a unique exchange 
whereby six of its elementary teachers 
exchanged with six British primary 
specialists, in addition to teaching, the 
United Kingdom teachers worked with 
Vancouver teachers and principals to ac
quaint them with the progressive British 
primary system through workshops, de
monstrations, classes and discussions. 

The CEA hopes that this type of par
ticipation in the exchange program will 
be duplicated by other boards. The CEA 
hopes, too, that teachers' federations 
will take a more active interest, not only in 
the visiting teachers and what could be 
learned from them, but also in the 
Canadian teachers and what they have 
learned abroad. 

Exchange is a highly rewarding ex
perience; the CEA wholeheartedly re
commends it. We would welcome prac
tical and constructive suggestions that 
would improve and expand the presem 
program. o=s-i 

CEA-ADMINISTERED TEACHER EXCHANGE PROGRAMS 

1947-48 to 1973-74 

School 
Year 

Inlerprovincial 
Exchanges No. of teachers 
Arranged Involved U.S.A. 

United 
Kingdom Other 

Total No. 
of teachers 

on exchange 

1947-48. 19 38 • 4. ... 33 75 , 
1948-49 30 -.60 7 23 8-S.Africa 98 
1949-50 24 48 16 34' 2-S.Africa 100 
1950-51 13 26 7 18 • — • •• 51 
1951-52 10 20 11 35 —. . 66 
1952-53 '' ' \ 7 14 • • .7 • • 30 — \y;'r si 
1953-54 8 16 • 11 34 ." 61 
1954-55 8 .." 16 9 30 • _ : 55 
1955-56 - . 5 . 10 ;• -.'..'4 , 31 _ . .45' 
1956-57 4 ' 8 55 2 - New Zealand 76 
1957-58 . ' 2 - v-.v-4'':\V...;'" 5 55 . 2 - New Zealand 66 
1958-59 2 . 4- • • • • 2 •'• 52 v 1 * New Zealand ' '59 '. 
1959-60 3 ' • 6 •• 1 53 . 2 - New Zealand 64 
1960-61 ; •.'••",v4,. . 2 '••: • 7 49 • 2 - New Zealand - 60 
1961-62 • i : • • 2 .•' 5 •. • 53 — . 60 
1962-63 - • — ' 6 " ••'•-•I'/'-?1 :'X- 1 - Australia '58 
1963-64 . 2 • 3 • 50 — 55 
1964-65 . '"• - .'4 55 1 - Australia 60 
1965-66- • '• 3 • '.'•• 6 3 56 1 - New Zealand... 66 
1966-67 ' 2 •••3- 54 . 1 • New Zealand • 

1 - Australia . 
63 •'• 

1967-68 .2 2 . 54.. — 58 --
1968-69 -:X::":—--:' . — .1 43 — jx-sj;'; .44.;;;.;; 
1969-70 ;1 - 9 : 48 59 
1970-71 - -1 '2 3 55 60 
1971-72 v •.. 2. 54 56 
1972-73 . — ... — 3 55 58• . 
1973-74 — "'. _ • • 2 55 -.-'• . •. — 37 
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be present in tho learning process. The 
classroom cannot be a continuous car
nival and students should learn that, as 
with so many aspects of adult life, 
worth-while skills can be mastered only 
after continual practice and even (again 
Cod forbid!) tedious repetition. Are we 
producing a society thai accepts the 
challenge of mastering a skill or discip
line only if its mastery is enjoyable? 

At Sentinel we believe that we have, 
as mature adults, the ability to lead, ad
vise a,id guide children through the 
educational process; that we can pro
vide situations in school that will paral
lel situations they will have to face in 
later life; that we emphasize the worth 
of excellence, self-confidence, pride in 
a job well done and the importance of 
moving with purpose through life. 

Finally, we accept the fact that, in the 
final analysis, any theory of education is 
as good, or as bad, as the teacher who is 
given the responsibility to carry it out. 

MARION LEECE, parent-aide 

'We think you should go to the More 
Structured School (now called Sentinel) 
that is starting in September.' These 
words began a very rewarding year for 

two ol our children and an interesting 
year tor us. 

What did we want the school to give 
our children? We thought a good gen
eral knowledge upon which they could 
build the rest of their lives was impor
tant. So was respect — for themselves, 
their teachers, adults, the property of 
others and for their own belongings. 
Sentinel School seemed to offer to meet 
these requirements, along with many 
others. 

We have found the school offered 
this and much, much more. The chil
dren have discovered the pleasure of 
knowing their work had been done to 
the best of their ability. That is ex
tremely important here — not that the 
work be done perfectly, but done to the 
best of the student's ability. 

Some of the rooms have honor rolls 
and other devices to encourage max
imum effort. Homework is given in each 
grade and it is expected that it will be 
done. 

The children have a very good rela
tionship with all the teachers — not just 
their own. The teachers are friendly and 
willing to listen at all times. Also, the 
report card system gives us, as parents, 
a great deal more information than the 
report cards of the regular school sys
tem. The children are graded in percen
tage, with the average class percentage 
mark beside it. Now we know just 

where thoy stand in their grade. 
You might say, 'Yes, hut what about 

the chilli wilh a problem in a specific 
subject? When ho sees 4S(/i as his mark 
against tho class average of 7WA , how 
will he feel?'Well, I found from working 
in the school that a very different at
titude is taken to problem areas. 

Yes, Katherino has a problem in read
ing; tho rest of the class knows and ac
cepts this. Katherino is not ridiculed for 
her problem, but everyone takes pleas
ure in each step of progress she makes. 

The children with problems accept 
this approach very well and 1 have seen 
the interchange between two pupils as 
one tells me how well the other is doing 
in reading. The pupil having the prob
lem is pleased with the praise by her 
peer and not the least embarrassed. 
Isn't this the way we should accept our 
problem areas instead of trying to ig
nore the fact that a problem exists? 

Three days a week all the children 
either climb aboard school buses (Has 
all the homework and gym strip been 
collected?) or ride their bikes to one of 
two community centers the school 
uses. Mondays and Fridays the Cedar 
Hill Community Center is used for art, 
choir, drama, folkdancing and gymnas
tics. Wednesdays the pupils go to the 
Gordon Head Swimming Pool for 
swimming, gym once again and pupil 
option (a free period for which the stu-

Crade 7 boys learn about ancient Egypt in a station 
learning format, and also learn the value of working 
to the best of their ability. 

Their classmates give two role-playing children respectful 
attention as they all take part in a program to develop 
skill in French. 

2 4 2 
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dents bring worth-while activities from 
home to enjoy in the group). 

All the different facets of this program 
are undertaken bya// the pupils and the 
results of these efforts can easily be 
seen. The children have been given an 
understanding of many games and have 
received swimming lessons, an excel
lent gymnastic program, as well as an 
all-round physical build-up. 

Emotionr.l growth is very noticeable. 
'Use common sense' is the by-word of 
the school and many of the children are 
actually learning to do just that. Discip
line is stressed to the extent that the 
children stand when an adult enters the 
room, answer the teacher using the 
teacher's name or 'sir,' and show re
spect for adults and other children. 
They are also accepting themselves as 
they are, learning to work to the best of 
their ability, feeling that they, them
selves, are important and learning to 
look after themselves and their belong
ings. Yes, common sense can, I think, 
cover the attitude of this school. 

So far I have recorded what I feel our 
children and others have gained from 
attending Sentinel this year. I should 
like now to offer a few observations 
from the point of view of one who has 
helped in the school. 

The feeling of the children is notice
ably one of happiness and security. 
They know what is expected of them 
and, once again, common sense is their 
rule. They are not regimented into the 
roles of 'the perfect student' but into 
those of children who, with discipline 
and guidance, are moving toward 
wel l -developed and rounded per
sonalities. 

The school is small and everyone 
seemed, at times, to be tripping over 
someone else. So a group of parents, 
with permission, renovated the original 
school (a little one-room building) to be 
used by the teachers and students for 
such activities as art and social studies 
projects. Many of the fathers used their 
talents and time to carry out this pro
ject. I see this as a sign of satisfaction „ 
with the school and its principles. 

Eleven mothersare studying with two 
education students from the university 
to learn how to help the students ex
periencing difficulties with the reading 
program. The university previously had 
28 students working in the school dur
ing the fall term, providing individual 
reading assistance. The teachers 
thought that this program was worth 
while, so the mothers are now going to 
provide the additional help. 

Parents are also helping with the 
swimming program, with folk-dancing, 

and in the classrooms. Certainly, the 
parents are fully involved in the school. 

The children, in my estimation, are 
happy and pleased with the school. The 
parents are will ing to become involved, 
and, from what I gather, the teachers 
are pleased with the progress of the 
school in this first year of operation. 

There are some things that can be im
proved and one is space. An additional 
annex would let the school operate a 
Grade 1 to 7 program and thus give an 
all-over picture of the progress of the 
children. Right now, the school oper
ates a Grade 3 to 7 program. 

Perhaps more inter-school activity is 
needed, although we have participated 
in grass hockey, basketball and soccer 
games and in swim galas with other 
schools. 

My youngest child once said, 'Anne 
and Robert do a lot more at school than I 
do. ' That comment wipes out all the 
criticism I might have. 

LINDA DELPARTE, student-teacher 

My impressions of Sentinel School in
volve its d i f ferences from and 
similarities to other schools. 

Sentinel, in the traditional manner, 
has codes of dress and behavior. Dress 

• regulat ions stipulate that females 
should dress like females. Behavior is 
summed up in the expression 'use 
common sense at all times.' The school 
also requires a 'Good morning' for the 
teachers. Classes rise when visitors ap
pear. Detentions are imposed on and 
served by students. 'Writing lines' is a 
practice established by some of the 
teachers. I don't think these practices 
differ much from those of most tradi
tional schools / 

What is different about Sentinel in
cludes size, location, activities, com
munication and school involvement. Al l 
these factors are inter-related. 

The school has a total of four class
rooms. The population hovers around 
120. The school is on the site of one of 
Victoria's original schools. That build
ing itself is not young. The buildings 
include no gym space and relatively lit
tle indoor activity space. This lack 
makes it feasible for the school to ex
tend its boundaries to the recreation 
centers in the area. 

Here, I believe, Sentinel outshines 
many schools. The students have the 
opportunity to participate in a swim 
program and in art, drama, dance, 
choir, band and physical education. 

For many pupils, the fact that they do 
develop in these areas encourages 
them to attack other subjects. 
Achievement in one area can carry over 
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SOMETHING 
NEW.... 

In Australian and Canadian 
Educational Media for Schools 

SOCIAL STUDIES 

Books 
A superb range of text and reference 
books with particular emphasis on 
Asian countries; map and landscape 
studies. 

Slide Sets/116 mm Film 
Glaciation; Contemporary China; 
Indonesia; Natural Habitats of 
Australia; Countries of the World; 
Landforms in Deserts; 
•China in the 70's (36 mins.). 
Simulation Game — Urban Renewal. 

LANGUAGE ARTS/ 
DRAMA 

Catalyst — creative English source 
book; stimuli photographs for 
elementary and secondary grades. 
Sound effects — complete library 
of sounds custom assembled on 
reel-to-reel or cassette. 

MATHEMATICS 

Classroom teaching aid for trig 
instruction; low cost inclinometer, 
theodolite, and azimuth sighting 
table; metric cubes and stackable 
masses. 

SCIENCE 

For Junior and Secondary grades — 
Excellent Science Discovery texts; 
small scale practical chemistry 
texts; Activities in Science mini 
course (36 books). 

PHYSICAL EDUCATION 

Physical Education for Boys and Girls 
— two books; Physical Education 
for Girls — one book. 

INDUSTRIAL ARTS 

Plastics Technology; woodworking; 
photography handbook for schools. 
To order... preview ... or for more 
information write or call... 

I V 9 1 EDUCATIONAL MEDIA 
558 Howe Street, 
Vancouver, B.C. V6C 2C9 
Telephone (604) 685-1832 
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ASSOCIATION GROUP LIFE INSURANCE PLAN 
Available through the mass buying power of the British Columbia Teachers' Federation. 
* The Plan is •.•nc.lorseu' by the Executive Committee of your Federation. 

SCHEDULE OF INSURANCE COST 

Attained Age Life Insiirunve Unit Anmiid Premium I'er Unit 
under age 41 $10,000.00 $2.1.00 
age 41 to 45 10.000.00 45.00 
age 46 to 55 10.000.00 93.00 
age 56 to 60 7,500.00 93.00 
age 61 to 65 5.000.00 93.00 
age 66 to 70 2,500.00 93.00 

members may purchase up to a maximum of 3 units 
The annual premium will change upon the premium due dale following your attaining ages 41 or 46. 

CONVERSION PRIVILEGE ...AND WAIVER OF PREMIUM INCLUDED 

WRITE OR PHONE: 
Canadian Premier Life Insurance Company 

300 - 2695 Granville Street, Vancouver, B.C. V6H 3H4 
Phone: 736-6637 

for application form or further information 

CERTIFICATE OF INSURANCE WILL BE ISSUED ON ACCEPTANCE 

If the applicant has reached his 45th birthday, has a medical history or is applying for $20,000 or 
more of life insurance, a medical examination by a doctor of his own choice will be required, at the 
company's expense. The company reserves the right to request a medical examination in any case 
where, in its opinion, such evidence will assist in the issue of the coverage involved. 

The B.C. Teacher magazine: 
one of the many 
quality jobs produced on 
one of our high speed 
web offset presses. 
Evergreen Press is the most complete printing service 
in Western Canada, equipped to produce any print order. 
• Creative Design • Books • Magazines • Folde's 
• Business Forms • Catalogues • Annual Reports 
• Directories • Brochures • Direct Mail 
• Computerized Phototypesetting from text, 

paper tape, mag tape. 

EVERGREEN PRESS LIMITED 
1070 SOUTH EAST MARINE DRIVE/VANCOUVER 15, BRITISH COLUMBIA/TELEPHONE 325-2231 
SALES OFFICE 901 HOMER STREET/VANCOUVER 3, BRITISH COLUMBIA/TELEPHONE 682-7722 
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devil's advocate 

T H E S U B J E C T S P E C I A L I S T A S L O B B Y I S T 

Whole books have been devoted to 
analyzing the activities of lobbyists and 
their attempts to influence legislatures 
and parliaments on behalf of their own 
particular interests. Some authorities 
have even suggested that they are the 
real centers of political power in the 
law-making process. 

Not so much has been written about 
subject specialists as lobbyists within 
the educat ional establ ishment . 
Nonetheless, they are as much a fact of 
educational life as political lobbyists are 
of political life. 

The truth of this is clear to anyone 
who examines present-day school cur
ricula. Mathematics curricula tend to be 
designed to develop mathematics 
specialists; science curricula to develop 
science specialists; French curricula to 
develop French special ists; social 
studies curricula to develop history and 
geography specialists...and so on. 

Who but subject specialists with, be it 
granted, the active support and encour
agement of thei" allies in the university 
and bus iness wo r l d , cou ld have 
achieved such a self-satisfying state of 
affairs? 

To proselytize and push what re
dounds to one's own self-interest — in 

.these instances the educational wares 
in which a life-time of learning and pre
paration have been invested — is a uni
versal attribute of man. 

In this sense, subject specialists form 
subject lobby groups that clamor for the . 
inclusion of as many as possible of the 
technical details of their particular sub
ject specialities in school curricula and 
as much of the limited available time 
allotment in the school day as they can , 
corner for themselves. ii. 

The needs of the consumers of these 
wares are naturally a mere peccadillo to 
be placated with a plethora of rationali
zations ranging from the argument that 
the curricula offered are essential to a 
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well-rounded general education to the 
contention that they are the necessary 
foundations for an adequate personal, 
social and vocational life. 

In the name of such reasons as these, 
the general school populace is set, in 
mathematics, to unraveling the mean
ing of bases, sets, sub-sets, empty sets, 
full sets, disjoint sets, universal sets, set 
unions, complements of sets, rational 
numbers, irrational numbers and or
dered pairs of real numbers, axioms of 
extent, intersections and Cartesian 
products, Venn and lattice diagrams, 
and so on and on. 

After all, who knows what baker's do
zens among the thousands of students 
going through school might turn out to 
be computer programmers or emp
loyees at aerospace centers some day. 
Meanwhile it is of monumental unim
portance whether the fundamental 
arithmetic operations used so fre
quently in every-day life become 
museum pieces in the process. 

Like mathematics studies, the science 
studies curriculum is dominated by the 
wishes of science specialist, vested in
terest groups bent on pushing the study 
of the technologies' of their particular 
disciplines as far as the traffic will bear. 

Chemists, biologists and physicists 
push their wares to the point where 
they become almost completely irrelev
ant to the average pupil and are forgot
ten as soon as he/she bids farewell to 
the school system. How many will find 
themselves in later life balancing elabo
rate chemical equations or calculating 
moments of forces? 
, Meanwhile it matters little that stu

dents learn next to nothing practical 
about the repair and upkeep of au
tomobiles, household appliances, elec
trical wiring and the like and still less of 
the social, environmental and ecologi
cal consequences of scientific de
velopments. 

The first might lower employment 
opportunities for mechanics and re
pairmen; the second might disrupt the 
onward and upward syndrome charac
teristic of Western culture. And who in 
his sane mind would want to upset th 
apple cart in such drastic fashion? 

Nor are the social studies immune 
from the influence of vested subject-
interest groups. They tend to reflect the 
efforts of geography and history 
specialists to turn out embryo geog
raphy and history technologists. 

And so'students busy themselves, in 
geography, with such matters as tec
tonic forces, orthographic, stereog-
raphic and gnomic map projections, air 
photo interpretation and the mathema
tics of contour plotting.' History cur
ricula remain largely history as chronol
ogy along with the traditional interpre
tation of political and economic move
ments and not so much as a passing 
glance at individual and social psychol
ogy or the other social sciences. 

As for French studies, the less said the 
better. After some 40 or more years of 
attempting to turn out embryo French 
specialists fluent in the language, the 
goal is as far from realization as ever. 
And so it will remain as long as those in 
control of the French curriculum main
tain their vested interests in the 
mechanical memorization of the con
jugation of etre and avoir and other 
French verbs; the translation into 
French of disjointed and stilted text
book phrases and sentences...and so 
on. 

We could go on — in other subject 
areas — but it is clear that subject 
specialists as curriculum lobbyists have 
been eminently successful in maintain
ing and expanding their vested interests 
in their particular specialities. Political 
lobbyists must be observing this suc
cess with unbounded envy. a * - ' 
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Victoria... Schools 
Continued from page 243 

into other areas. For a student to realize 
that his neighbor, who has difficulties 
in mathematics, has talent in art or 
swimming is the basis of human under
standing and appreciation. 

Here again size plays a role. Students 
are involved with the school and its ac
tivities because there is an opportunity 
for everyone to do so. For example, at 
Christmas time, the school put on a 
concert in which every student ap
peared at least once. The relatives of the 
students were encouraged to attend. 
There was room for all and every child 
displayed his/her prowess. 

Students also participate in the 
smooth running of the school. Milk dis
tribution, maintenance and distribution 
of equipment and library duty are just a 
few of the opportunities for construc
tive service. 

The students were given, also, the 
task of submitting and judging sketches 
for a school crest. A democratic vote 
resulted in the school's wearing 'Sen
tinel Stars' T-shirts by January. 

In the area of school representation, 
everyone is involved. With need of 
everyone, everyone feels needed. 

Parent involvement is relatively high 
as well. A newsletter keeps everyone up 

to date. Teacher-parent interviews 
bring particular students into perspec
tive. Parents assist in the swim program. 
A reading program for troubled readers 
has been developed; parents are being 
trained to help the students. Having 
crews of parents working around the 
school when needed, increases paren
tal feelings of belonging. 

All this involvement stems from the 
capable staff at Sentinel. Each teacher 
contributes his or her talents to creating 
the final program — a program for the 
pupils. This program involves struc
tured guidance from the staff. The stu
dents build and work from the skeleton 
offered. The traditional manner of pre
sentation of a structure does not rule out 
using the structure to discover the 
weaknesses, strengths and difficulties 
involved. 

JANET FONTAINE, Cr . 7 student 

Sentinel is a small school. It has one 
main building where four classrooms 
are situated. The other building is the 
Annex, which recently has been re
paired, and it is now used for projects 
and special reading groups. The main 
emphasis in Sentinel is more structure. 
Local recreation centers are a big part at 
Sentinel. The whole school travels there 
three afternoons a week for swimming, 

drama, physical education, art and 
music. Th-3 school travels there by bus 
and those who ride their bikes to school 
also use them to go to the centres. 
Some people are afraid to say that they 
enjoy Sentinel because of the way other 
people may feel about it, and because it 
is so different. The code of dress for 
many Echools is very free, but at Sen
tinel there is a limit to what you wear; 
girls must wear skirts or dresses with no 
slacks, which I think is also very differ
ent. Another thing that is different is 
French, especially for the younger 
grades - who get an early start. Most of 
my friends came here because, like me, 
they were encouraged. If the School 
Board decide to create Cr. 8 at Sentinel, 
I will be certain to come. 

Certain aspects of life at Sentinel 
bother me; one is the time taken travel
ling from home to school. Something 
else that bothers me, because I can find 
no good reason for it is; standing out
side the school in lines before entering. 
Another is standing when a guest or 
another teacher enters the room. O n 
the other hand there are many things I 
enjoy here: the size of Sentinel; the 
centres; French; swimming; satisfac
tion from learning; more projects; 
more activities, and the teachers pay 
more attention to the individual stu
dents. , ' CSJ-i 

EXTINCT IS 
FOREVER 

2,000,000 grea*' whales have been slaughtered 
in the last fifty years! 
The time to learn about whales is NOW. 
Project Jonah International offers a teaching 
kit for schools. 

629 Lonsdale Rd., Toronto, Ont. 

r Please send me for enclosed payment: 

.single kits (booklet + poster) @ 30$ 
each 

.class kits (25 booklets + 1 poster) @ 
$5.00 each 

Name. 

Address. 

E C O L O G Y ISN'T A L L 
BUGS A N D L I T T E R 

CLAYNOR 
TRAILER SALES 

S E E ONE OF THE LARGEST 
DISPLAYS OF TRAVEL TRAILERS 

IN CANADA 
Including: 

TERRY — ALJO 
TERRY TAURUS — IDEAL 

HOLIDAY RAMBLER 
ARGOSY & AIRSTREAM 

ALSO A GOOD SELECTION 
OF RECONDITIONED AND 

GUARANTEED USED UNITS 

CLAYNOR: 
CLAYNOR ENTERPRISES LTD. 

06928 . 

20720 42ND AVENUE, LANGLEY 
Phone 530-0771 
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Not so long ago many people would 
have said that the main goal of secon
dary schools was to nurture high stan
dards in academic courses. 

Some might have conceded tha! 
academic students should also be ex
posed to such non-academic courses as 
woodwork, art and drama to produce a 
well-rounded individual. 

However, as most educators wru ld 
openly admit, 'things ain't what'they 
used to be.' Nowadays all but a minor
ity, it seems, prefer students to be ex
posed to a comfortable offering of 
non-academic courses with a sprinkling 
of diluted academic courses that are 
cited by some to be largely irrelevant 
because they do not have immediate 
application. 

Academic courses have been de
signed primarily for students going on 
to post-secondary studies, particularly 
in universities. Supporters of academia 
usually claim that cognitive excellence, 
and perhaps excellence in other less 
defined areas, is achieved mainly by ad
vanced study in university subjects. 

Alternative models may also be ad
vanced to postulate that cognitive ob
jectives may be pursued vigorously in 
such non-academic courses as auto 
mechanics and woodwork, but I am not 
aware of any traditionally non-academic 
courses that claim to develop cognitive 
excellence. 

Without .trying to justify academic 
courses, I contend that students should 
have the option to achieve academic 
excellence if they wish. 

The opportunity to achieve excel
lence is diminishing. In fact, so many 
factors conspire tc reduce academic stan
dards in senior secondaiy schools, that a 
decline is inevitable. Let me analyze the 
demise of senior academic courses and, 
in particular, the' implications of the 
trend for academic students and 
teachers. 

Recent changes, each of which can be 
justified in isolation, that have indirectly 
affected academic standards include 
the following: 
a Regular provincial examinations no 
longer exist. 
• A greater range of options is allowed 
for secondary school graduation. 
» Community colleges provide an at
tractive alternative for students. 
• Locally developed courses are being 
encouraged by the Department of Edu
cation. " 
• Many large school districts allow stu
dents to choose any school within the 
district boundaries. 
• /Many schools have moved to a 
semestered timetable. 
• Students are widely invited to partici
pate in the planning of their courses. 

• Veacher performances can no longer 
be readily assessed by an outside 
agency. 
• Students work part-time and earn 
substantial sums of money. 

This list may not be complete, for the 
variables must be numerous and in
teractions complex. Nevertheless, I be
lieve that the cumulative effect of all 
these changes will be a drastic reduc
tion in academic standards at the senior 
secondary school level. 

Indeed, if no corrective measures are 
taken, Grade 11 and 12 academic 
courses will probably not survive in B.C. 
schools for more than one or two de
cades. 

Teachers will soon be faced — if they 
have not already been faced —with the 
problem of designing senior academic 
courses that balance attractiveness and 
an academic standard. Although I en
dorse the practice of offering senior 
students a wide range of options, it is 
unrealistic to expect a student to 
choose a rigorous course when he/she 
car, see no obvious pay-off in terms of 
his/her future employment. In my ex
perience, most academic students do 

The writer leaches at Vancouver's David 
Thompson Secondary School. 

not have firm career plans until the end 
of Grade 12. 

Academic standards will decrease be
cause (a) teachers will be less motivated 
to achieve high standards, and (b) stu
dents are allowed, if not encouraged, to 
seek out courses that, on face value, 
hold out the greatest promise of suc
cess for the least effort. 

The motivation of a senior secondary 
'"acher to attain a high standard wili be 
r e d d e d in several ways. Traditional'/ 
the teacher would cajole, persuade, o< 
otherwise encourage and coach stu
dents to reach the standard of a provin
cial examination. Only the scholarship 
examination may now be used for this 
type of motivation, and most students 
scoff at the $200 award for all the effort 
necessary to obtain it. 

Indeed, the additional requirements 
in English and mathematics, while de
sirable, perhaps constitute a further 
negative incentive for the student. The 
senior teacher has also not been helped 
in planning academic objectives by the 
reticence of post-secondary institutions 
to state clearly their entry require
ments. 

Mot iva t ion to achieve a high 
academic standard has also been re
duced by other factors. Perhaps with 
justification, students have been en
couraged to have a louder voice in 
course plans; the obvious solution for 
the teacher is to avoid rigorous learning 
activities. Another temptation is to 
create a 'locally-developed' course in 
which objectives and evaluation are de
termined internally and are less likely to 
be thorough. 

Last, many senior courses are being 
shortened to fit semesters; when shor
tening a course, why not remove the 
difficult parts that students do not like? 

If a course were not attractive, a chain 
reaction leading to the extinction of that 
course would begin. Student enroll
ment would drop, the availability of 
facilities and materials would decrease, 
the teacher's attention would be di
verted to other courses to fill his/her 
teaching load, and the course would 
gradually become even less attractive. 

During the last two or three years the 
academic teacher has had to compete 
with several alternatives available to 
students. Students may now choose 
which courses they want to take without 
being so concerned about the number 
of academic credits they accumulate for 
graduation purposes. In addition, they 
may choose which schools they want to 
attend, or even whether they would 
prefer to leave the school system to at
tend a community college. 

The growth of community colleges 
might become the most insidious of all 
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the forces with which the academic 
teacher must compete. I recall radio 
announcements in the Greater Van
couver area stating that a student need 
be only 17 years old, with $2'l and practi
cally no prerequisites to enter a course 
at one of the local community colleges. 

The relatively 'adult' environment at a 
community college is in-itself a strong 
attraction to many senior academic stu
dents. Further, community colleges 
have greater resources and more 
specialist staff. 

Many senior students are also turned 
away from school by experiencing the 
earnings possible in part-time jobs. In 
the school in which I teach, 65%of 

senior students have part-time jobs; the 
same number of hours spent in study 
cannot yield such obvious returns. 

To continue to teach in a subject area 
in which they are interested or familiar, 
most academic teachers will bend to re
duce standards and increase the attrac
tiveness of their courses. 

Much of the foregoing discussion 
'oncerns academic students, who con

stitute but a quarter of the school popu
lation. Nevertheless, most of the future 
control of our society will be passed on 
to this minority. One can only hope 
that, if academic standards do drop as I 
have suggested they will, the academic 
minority will be able to catch up the lost 

school years in post-secondary institu
tions. 

If post-secondary institutions have to 
accept students with weaker academic 
backgrounds, they will be unable to 
maintain present standards without in
creasing either the teaching efficiency 
or duration of their courses. It might 
take students more time to reach pres
ent standards! 

As for senior secondary schools, the 
future seems black. Looking on the 
bright side, however, perhaps the 
school system would function better 
with only Grade 10. After all, most 
school courses and management are 
designed for younger students. o&i 

NEW LESSON AIDS I Retired Teacher o,- School person wanted by established 
Canadian publisher to sell quality books to bookstores, 
school and public libraries.- Commission and expenses. A 
low-pressure, pleasant way to supplement your income and 
bring good books in all fields at low prices to bookstores 
and libraries in your area. Try it, you won't regret it. 

Write, giving career summary to R.I. Fitzhenry, Fitzhenry & 
Whiteside Limited, 150 Lesmill Rd., Don Mills, Ontario. 

9514 Classroom Cameras by Eric Tsang, 36 p. Introduces 
photography through photograms, pinhole cameras and 
35 mm cameras. Developed for occupational students, 
but useful for intermediate and junior secondary. $.95. 

BCTF Lesson Aids Service, 105-2235 Burrard Street, 
Vancouver V 6 J 3H9 

Accommodation Available 

SUBLET OR TRADE — small famished 2-bcdroom apt. July 
2-Alig. 16; all utilities except phone; $325. Write 36A E. 22nd 
Avenue. Vancouver V5V IT4: 879-1869. 

SUMMER IN T H E SUNNY OKANAGAN! Salmon Arm 
teacher would like to swap .Vbedroom lakevicw home, handy 
lo beaches. Tor home in Victoria for period or Summer Ses
sion. Prerer handy to university. Contact Ian Powell. Box 
5000. Salmon Arm or phone 832-6285. 

FOR RENT — 2 bdrm. rurnished house. Van. Av July I for 14 
mo.: clean, cozy, convenient to school and bus: no pels: 1 
child welcome: 1st and last in advance: rer. req.; $235 per mo. 
Tel. 325-9737. 

C L O V E R D A L E HOME on 3.3 acres. J or 4 bedrooms, rur
nished. Fruit trees and excellent shopping. Privacy and room 
for Tun. 20 mins rrom S F U or ocean beaches. Available June 
29-Aug. 24 $500. S.I.. Bunge. 5859-168 St.. Surrey, B.C. V3S 
1 V ( 

.3-BEDROOM,2-bathroom home available for July & August. 
Completely famished. 848 McBride St.. Kamloops; phone 
3764582. 

SUMMER ACCOMMODATION — North Van. June 30-Aug 
18; older apt. VA bedrooms. Close to bus and shopping areas; 
central to universities; view or Vancouver harbor. 
$150/month. C . & F. Heath. #3-201 W 8th St.. North Van
couver. 

HOUSE IN KAMLOOPS. for small rent, in return for looking 
artcr the grounds, while owner is overseas in July & August 
1974. Contact Bob Cyca. 840 Serle Rd., Kamloops V2B 61.7; 
579-8377. 

FOR RENT — July & Aug.. 2-bedroom apt.'fully furnished; 
patio, swim pool, col T V . C . G . Duncan. #3064683 Arbutus 
St.. Vancouver V6J 4A3; 263-8662. 

IN WHITE ROCK — l-bedroom modern duplex, fally rur
nished with fireplace & panoramic view of the Bay. Small 
vegetable garden. Available July & August. $l40/mo includes 
all utilities (negotiable). Steve Swenson, 15438 Columbia 
A v e . White Rock: 531-1648. 

FOR RENT — well-kept colonial 3-bedrm home, situated in 
Dundarave, West Vancouver; close to beach, shops, buses. 
Available6wceks.fromJuly 1 to Aug. 15.2384 Nelson Ave.. 
West Vancouver. 

FREE ROOM, use of kitchen, for summer school student, for 
watering garden and feeding cats. References. P. Mitchell. 
2331 Mountain Highway. North Vancouver. 

LARGE HOUSE near .UBC forjuly & August. All appliances; 
heated swimming poo.. 5400/month. 5869 Cartier Street. Van
couver 13: 263-0024. 

COMPLETELY FURNISHED 2-bdrm apt. bath and a half: 
near park, beach & shopping center. 20 min from univ. 
$320/mo. Patricia McCarthy, #127-964 Heywood. Victoria. 

FOR RENT — July & August. 3-bcdrm plus den furnished 
home near U B C . $65/wcek, includes utilities. No toddlers or 
pets. M. Lesik. 1756 West 61st Avenue, Vancouver 14; 
261-4042. 

FOR RF.NT —July-August; 2-bedroom home: fully furnished 
incl col T V and dishwasher. 20 min to S F U . 40 min to U B C . 
0 . Harris. 6875 Bryant St.. Burnaby I. 

HOUSE EXCHANGE — Will exchange our modem home in 
Vernon for similar one in Victoria for lirst two weeks of July. 
Write, giving particulars (including distance from university), 
to H. Blois. Lakevicw Dr.. P..R. #2, Vernon. 

1. AKESIIORK HOME for rent July and/or August. Architect 
designed, 3-bedroom. all conveniences: canoe and sailboat. 
$500/monlll. References required. Write Bill Boyd. R.R.#2, 
Oliver. 

FURNISHED l-BEDROOM apartment available July-August: 
SIK.Vmonlh. Ill mins from U B C . T . Cole. #206-8660 Hudson 
St.. Vancouver. 

FOR RENT — July & August: 2-hcdroom & den. folly fur
nished home. Located on quiet cul-de-sac. Close lo bus. shop
ping centers, parks & beaches. Write W. D. Hay, 3174 Monton 
Ave.. North Vancouver; 988.9579. 

WILL SUBLET large, self-contained, famished basement 
suite. July l-August 21: $l7.Vmonth. Close lo U B C . Prefer 
married couple. Contact Mr. Geoff Jopson, 3663 W. 19th 
Ave.. Vancouver V6S ICS; 224-5447. 

FOR RENT — June l-August 31; very near U B C ; 4-bedrm 
furnished house. S350/month including utilities: refs required. 
2936 Waterloo St.. Vancouver 8: 732-7006. 

1-BEflftOOM SUITE in house, furnished; piano, fireplace, 
waterbed. July & August. Near U B C . Reasonable rent. 
733-6862. Diane. 

FOR RENT — FumUhcd 2-bedrm home, easy access to U B C , 
S F U and WWSU; six Wks to beach and park facilities: I mile 
lo shopping area; quiet neighborhood. Rent $200. Phone or 
write Douglas Oram. 1449 - 101st St.. Surrey; 531-3687. 

T O SUBLET — l-bedroom North Vancouver apartment: 
adults only. Furnished; pool: sauna. SI72 plus utils. Apply to 
E. Spilos. #215-145 West Keith Road. North Vancouver. 

ATTENTION RETIRED COUPLES — Do you want to spend 
6 or 12 months lease modem waterfront 2-hcdroom furnished 
home. Magnificent view; fishing, boating, swimming. 
S200/month. Write L o m c C . Barclay. R.R.#I. Madeira Park 
VON 2H0; phone 883-2545. 

FOR RENT JULY 1, 1974 TO JULY I, 1975 — completely 
famished I-bedroom house on 5 acres with 2 barns & large 
garage. Near Guildford in Surrey. B.C. Lease and references 
required. $27.Vmo. Phone 584-0678. 

T O RENT by week or month trailer and waterfront lot on 
Okanagan Lake. Mr. Jordan. 7576 Government Road. Bur
naby. V5A 2C6; 299-0489. 

FOR RENT — July. 2-bdrm house, close lo U B C . 10 mins 
from ocean: S350 utils incl. Children welcome hut no animals. 
Mrs. Baranszky.4028 W. 37lh Ave.. Vancouver 13:266-0423. 

FOR RENT — July /k Aug; quiet 2 brl'urn suite. S. Burnaby. 
close lo transport, shopping; good access to S F U . U B C . 
Reasonable rent. Parker. #304 - 6587 Burlington Ave.. Bby I; 
434-936H. 

FOR RENT — May l-Septcinber I. upstairs suite, private 
entrance: furnished, just remodeled. Good view, cheery bay 
windows. Q liet area, near bus & shopping center. For I or 2 
persons. $l55/monlh Miss Nancy Johansen.4175 Carnal von, 
Vancouver. V6t. 2S3. 

FOR RENT — July/August. 2 bdrm famished house, near 
UBC"; $74/week. incl utils. Children O K , no pels. 4223 W. 
16th Ave.. Vancouver 8; 224-0260. 

FURNISHED. VERY SPACIOUS suite in top of house. No 
children, pels or smokers. Available July 1-Augusl 31. 
$l85/mo. T . G . Main. }V* W.7lh Ave.. Vancouver 8; 
731-9006. 

HOUSE—furnished.2bdrms&dcn;July l-Aug. I6inclusive; 
aiiults only; non-smokers. Garden service provided. Mrs. T . 
Bridge. 6942 Churchill. Vancouver. V6P 5B3; 263-4690. 

SWAP — large, sunny new apanmenr. 15 mins to S F U , 35 
mins to U B C : for apartment or house in Okanagan for Sum
mer Session. References. Box 1082, Coquitlam. 

Accommodation Wanted 
ACCOMMODATION WANTED at reasonable cost for ?ouplc 
with 2 .vell-behaved girts, for the period of the 1974 Summer 
Session. Must be near U B C , preferably within walking dis
tance. Wilting to look after gardens and lawns as part of the 
rent. Reply G.W. Fairweather, Lund. B.C. 

WANTED — 2 bedrm apartment near or on U B C campus, 
July-August. Reply to A .J . Ferguson. Box 1255. Vanderhoof 
or 567-4801 collect. 

HELP! S F U gr.td. student and family need a place to live for 
July and August on any island within reach of Vancouver. 
Feldmar. 3042 O'Hara Une. Surrey: 536-7429. 

WANTED TO RENT OR EXCHANGE — house near U BC for 
1974 Slimmer Session. Contact R. Giffin. 5616 Simon Fraser 
Ave.. College His. Prince George: 964-9231. 

IIOSPITAMTY WANTED North/West Vancouver: short 
period her,, early June for youth counsellors (2) from dev. 
countries working North Shore Neighborhood House. Pat
ricia Howe, Canadian Crossroads International, 16920 - 12th 
Ave.. White Rock: 531-0651. 

WANTED — small house or basement suite for single lady 
teacher, on Southern Vancouver Island for months July and 
August, Write Ms. K. Ballard, General Delivery. Fort St. 
John. 

Miscellaneous 

FINE I9lh CENTURY DRAWINGS & watercolors by minor 
masters. $I5-S250 ca. Available to B C T F members only. W. 
Chandler. 626 W.29th St.. N. Vancouver: 987-5445. 

BUSINESS EDUCATORS' CONFERENCE 
May 9,10,11 

Vancouver Airport Hyatt House 
Enquiries: Mrs. Patsy Hinlon. Vancouver Technical School, 
2600 East Broadway. Vuncouver 12. B.C. 

Travel 

B.C. TEACHERS interested in initiating a trip to Mainland 
China during summer of '75. please contact Ms Jody Coflin, 
c/o Yale Jr. Sec. School. 2343 McCallum Rd.. Abbotsford 
V2S 3P5. 
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THE NEWS IS OUT. . . 
That there will no longer be Textbook 

Rental Fees in our secondary schools. 
Two cheers. Or make that one-and-a-
half. The reason I am less than cheerful 
about this major step is that I can see 
nothing but problems ahead. Up to 
now, the rental fee has served as a small 
deterrent to wholesale losses or dam
age to textbooks by students. But from 
now on, books could be lost, stolen or 
chewed up with no penalty on the user. 
Another drawback to this new scheme 
could be the'freezing' of textbook titles 
into a sort of standard list, and vast 
quantities would be ordered from pub
lishers at favorable rates. New titles 
might be held in abeyance until the au
thorities decided they had had their 
money's worth out of the inevitably de
teriorating stocks on hand. 

I do not wish to sustain this subjunc
tive mood forever, but I must add a per
sonal observation: what is wrong with 
the idea of having students buy their own 
textbooks? If my generation had to do so 
dur ing the Depress ion, why can't 
today's youth, in these affluent times, 
do likewise? They might even start to 
respect books — and (heret ical 
thought!) enjoy owning them. 

ANOTHER VIEWPOINT... 
On the book Jonathan Livingston Sea

gull has been received from an obvi
ously sincere reader who disagrees with 
my own somewhat dyspeptic comment 
on that best-selling book. We are 
pleased to give space to her opinions, 
even though I do not think I am eating 
crow (or seagull). 

APRIL 1974 

CURRENT EVENTS... 
For years I've had my own energy 

crisis; why else do you think I take 
Geritol? — D. Nelson 

A REBUTTAL 
The book, lonalhzn Livingston Seagull, is a 

light-hearted and delightful allegory that car
ries a most profound lesson — the purpose 
and meaning of life, and the relationship be
tween life and death. Because Western 
thought generally disregards such ques

tions, the allegory is couched in Eastern con
cepts, for the East has given these questions 
much attention, and has known the answers 
since the most remote times. Therefore, like 
Gulliver's Travels, the book can be read on 
many levels. 

Jonathan Livingston Seagull stands for 
each one of us, and his mighty efforts to 
improve his flying ability tell us that we, too, 
should be straining to perfect those abilities 
inborn in our species. For this is the purpose 
of life on earth: that we seize the opportunity 
for personal perfection, in the fullest mean
ing of those words. 

Eastern concepts —Western stunt flight 
terminology — a link is made here that cap
tures the imagination. Every pilot takes de
light as he lives Jonathan's exploits in the air, 
the daring to go one small step further, one 
little bit faster, putting himself and the plane 
to the limit of their capabilities. 

Far from being a 'non-book,' it is, on the 
other hand, a subtle and marvellously-
condensed exposition of the teachings of the 
ancient Mysteries) as old as man himself. 
These teachings showed man the nature of 
death, its relationship to life, and taught the 
esoteric cosmology that has been handed 
down from earliest antiquity. 

The Eastern religions would recognize that 
Jonathan had achieved Nirvana — escaping 
from the wheel of life and death by his own 
efforts toward perfection. For only when all 
the lessons are learned is it no longer neces
sary to return. 

'Poor Fletch, don't believe what your eyes 
tell you. They show only limitation.' The 

term for this concept is 'Maya'; an approxi
mation in our language would ba 'illusion.' 
For the Mysteries taught that our physical 
world is an illusion. 

'Perfect speed is being there.' The Mys
teries showed that there is no time and no 
space in the world of pure reality, only now 
and here, and that we are limited only by our 
own limited perceptions. 'Your whole body, 
from wingtip to wingtip is nothing more than 
thought itself, in a form you can see.' This 
concept is basic to esoteric teaching: we, 
and our world, are ideas, thoughts! Indeed, 
our world is a mental one. Socrates was say
ing the same thing in his allegory of the cave. 
The trick, according to Chiang, was for 
Jonathan 'to stop seeing himself trapped in
side a limited body ... and to know that his 
true nature lived, as perfect as an unwritten 
number, everywhere at once across time and 
space.' To those with some knowledge and 
understanding of the metaphysical literature 
of India andTibet, such a statement is wholly 
meaningful. 

To begin with, Fletcher taught his stu
dents, 'you've got to understand that a sea
gull is an unlimited idea of freedom, an 
image of the Great Cull,, and your whole 
body ... is nothing more than your thought 
itself.' In Western terms: Man is made in the 
image of Cod, illimitable and immanent. 

The last words of Chiang were, 'Keep 
working on love.' Love is the catalyst that 
transcends death, and unites each of us and 
others. Love forced Jonathan back to the 
flock, to teach them to further their personal 
evolution. In esoteric Buddhism, Jonathan is 
now 'the Master, the Teacher — a Buddha 
returning to the world by choice, out of love 
for others. The Flock, recognizing the extra
ordinary nature and abilities of Jonathan, 
speculated that h i might be the Son of the 
Great, Cull. But in the end, Fletcher at least, 
'understood all at once that his friend had 
quite honestly been no more divine than 
Fletcher himself.' For the sages and wise men 
of all time'have taught that Divinity resides 
within each of us, waiting only our recognition ,. 
anc acknowledgment. As Jesus said, 'The '• 
Kingdom of Heaven is within.' 

— Margaret A. Smith 
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CANADIANA 
Canada, /fl96-/92(, A Njli'on Trans
formed, by Robert Craig Brown and 
Ramsay Cook. McClelland & Stewart 
Ltd., C1974. $12.50 

This is one of a set of 18 volumes of the 
Centenary History that was planned as a 
series to have a common character and fol
low a common method, but that are to be 
written by individual authors, specialists in 
their field. 

This, volume 14 in the series, is an interest
ing, well-organized narrative histi ry of 
Canada, particularly of the transformation of 
Canada during the prime-ministerships of 
Laurier and Borden. It was at this time that 
Canada moved from an agrarian economy 
and colonial status to an industrial nation
hood and an approaching independence 
from Britain. 

The story of Laurier is an interesting ac
count of a man who was determined to prove 
to his party and his people, French- and 
English-speaking that a French-Canadian 
could succeed as the Queen's first Canadian 
Minister. In succession there are interesting 
accounts of the Manitoba Schools Question 
and its resulting compromise and of Laurier's 
adoption of tariff protection. There is also 
the interesting story of the suffragettes and 
Nellie McClung, the Protestant middle class 
suffragist and prohibitionist. It is interesting 
to note that the Christian Guardian of the time 
believed that 'some foreigners do not con
sider they are having a good time unless they 
get uproariously drunk.' 

Equally interesting is the story of Clifford 
Sifton and the opening up of the wheatlands 
of the West, with the resulting problem of 
railway building that the Laurier government 
faced. One of the large groups to populate 
the West was American in origin and the 
Grain Growers Guide of 1911 said of them: 
The Yankees in the land abound 
For Uncle Sam gets all around 
And with his push and grit and go, 
Is sure to make the country grow.' 

Unionism is also discussed. It is noted that 
the Canadian Manufacturers' Association in 
1909 said that 'unionism is undoubtedly a 
gooci thing in some ways, but like strych
nine, it must betaken in small doses.' In 1911 
Canada's newly acquired secondhand 
cruiser, the Rainbow, helped suppress a 
strike of street laborers in Prince Rupert. 

The second half of the book relates the 
problems of Robert Borden as head of the 
government from 1911-1921. It is a revealing 
account of World War I, which was a remark
able effort both in manpower and materials. 

Tlie resentment of unions caused one of 
the bitleresl years of labor strife when in 1919 
the Winnipeg General Strike occurred, 
charges of 'bolshevik' and 'boliunk' being 
screamed at the strikers. In Ottawa the Bor
den government remained convinced that a 
Soviet revolution was under way; it ended 
on 'Bloody Saturday,' lunc 21, when strikers 
and police met in a clash that ended with one 
death and an unknown number of injuries. 

These are some of the incidents in Cana
dian history that are effectively presented in 
this volume. 

The book is well bound, has a few pictures 
of Ihe new Canada in the center of the book, 
and has an index. 

It is one of the best general accounts of the 
period from 1896 to 1921, which was an amaz
ing period of change and growth in Canadian 
history. — Elden Kier 

F R E N C H L A N G U A G E 
Collection loie de Lire. Holt, Rinehart & 
Winston, c1973. $1.50 ea, paperbound 

An excellent series of short readers suita
ble for Grades 7 to 9, these little books are 
ideal first reading material for students mak
ing the transition from a completely 
oral/aural program. The present tense is 
used throughout and the vocabulary is very 
simple yet highly effective. Words the stu
dent is unlikely to know are explained either 
by small pictorial footnotes or by 
simplification in words — in French, of 
course! In addition, the illustrations mirror 
the test very closely — there is barely a page 
that does not have a picture directly related 
to the written content of that page. As can be 
seen from the title list below, the variety of 
subject material is quite ambitious — from 
the story of Pauline Johnson to science 
fiction! 

On the minus side, it should be noted that 
with their paper covers and stapled binding, 
these books will not stand up to much rough • 
handling. My guess is that they would be 
best considered as an annual replacement 
item — not impossible at the low price of 
$1.50 a copy. There is also a noticeable varia
tion in the quality of the illustrations. Some 
are completely in black and white and con
sequently a bit uninteresting when com
pared with those in color. The following list 
contains only those titles that have been 
submitted for review and it may well be that 
the series does include others: 
Pauline lohnson, La Fleur des bois — Gisele 
Laliberte Bezenar. The story of the famous 
Canadian author delightfully told with 

charming color illustration. 
t.e I'ere Albert Lacombe —by Ihe same author. 
Again well illustrated in color, with a couple 
of maps and a family tree giving additional 
interest. 
Le I'rere de Michel — Marie-Reine Koehler. 
The story of a young baseball player's suc
cessful season. Good if you have a class keen 
on the game. To my mind, a hockey story 
would have wider appeal! Illustrations black 
and white; text, green! 
Mars: Decem/jre 2001 — by the same author. 
A youthful tree-planter visits Mars ... rocket-
ships, motorcycles, camp fires, far out! 
I.e Loup Blanc — Melanie and Meguido Zola. 
Two little boys persuade their father to liber
ate a wolf caught in one of his traps. The boys 
later become lost in the forest and the wolf 
returns the favor. 
Le Seigneur du Saguenay — Meguido Zola. An 
adaption from 'The Happy Prince' by Oscar 
Wilde. Rather sad. — Roger Coster 

GREEK L A N G U A G E 
The Creeks Had a Word For It, by B.C. 
Taylor. Classical Civilization Series. 
Guidance Center, Univ. of Toronto, 
c1973. Paperback. Price not given 

Eureka! (I have found it!) I have been toy
ing with the idea of offering a mini-course in 
classical Greek ever since the revival of Latin 
that took place lately in Englarrd, the U.S.A. 
and even Canada and my own school — and 
Eureka again! This little book of 42 pages suc
ceeds in doing two things worth doing: of
fering a beginner the basic insights into read
ing, writing and understanding the common 
vocabulary and opening the door to the 
riches of the Greek heritage in the English 
language. 

This heritage dates back to the dazzling 
days of the Renaissance when the world's 
scholars were attempting to express in their 
mother tongue the complex ideas of the 
Greek leaders of thought in the fields of poli
tics, communication, philosophy, science. 
The solution was to adopt the only expres
sion apt to convey clearly and precisely the 
idea; the Greek word for it. Therefore we 
find 129c of our vocabulary is anglicized 
Greek words, with their numberless combi
nations. Think of the possibility of enriching 
the vocabulary of the English student, or 
even creating an atmosphere of appreciation 
of our cultural heritage, of having roots in a 
rich past; or, last but not least, motivating 
somebody to dig deeper into this past and 
finding its treasures. 

This is a useful book, that keeps what it 
promises. — Konrad Schamberger 

Candy Co. Ltd. 
1685 W. 5th Avenue, 
Vancouver 9, B.C. 

P.O. Box 34096 
604-736-0341 

Do you have 
A fund raising project? 

Did you know 
That Hansel & Gretel Candy Co. has 4 
delicious fund-raising candies to nelp you 
make money? 

Did you know 
Our fund-raising candies will be shipped to 
you freight prepaid (minimum 25 dozen); 
no money required with order? 

Did you know 
There is no risk. 
We will allow full credit on unsold caridy 
returned to our plant within 30 days ? 

Attention: You deal directly with the factory 
These candies made in B.C. with B.C. labour. 

Fresh daily. We offer prompt service. 

Did you know 
We offer 4 proven fund-raising items: 
• Hansel & Gretel Peppermint Patties 

• Hansel & Gretel Peanut Brittle 
• Hansel & Gretel Party Mints 

• Park Lane Buttermints? 

Please mail coupon for detailed information. 

Name 

Address 

City Tel 

Name of Group 

Number in Group 
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(immliiiii Stmly I'acaiions. a 
wholly owned member of the 
British Manchester (iiuinlitui 
Newspaper (iruup, is organising 
its third four-week study 
vacation in l-'nglaiul anil I'rancc 
in the summer of ll>74, between 
1 7th July and 14lli August, for 
L'.S. and Canadian High School 
students. The fee for each 
student is S124V. which is fully 
inclusive of travel Sew York 
London return. 

The courses studied arc: 

Course 1. 
The Formation of British 
Society 
This course provides the 
historical context within which 
contemporary British society lias 
developed and focuses on 
highlights of that development. 

Course 2. 
Structures of Modern Britain 

This course concentrates on 
contemporary Britain, with 
particular reference to the 
political, judicial and education 
systems. 

Course 3. 
British Artistic Tradition and 
Contemporary Culture 

This course looks at the 
development of English 
Literature, drama, art and 
newspapers as an expression of 
contemporary culture. 

Teachers are invited to recruit 
groups of 12 students for this 
vacation, and for each group 
recruited, will be awarded a 
scholarship place, to use either 
to travel with the group at no 
personal cost, or to nominate a 
student of their choice. 

Write to: 
Lorraine Fitzgerald 
Guardian Study Vacations 
21 John Street 
London WC 1. England 

Guardian Study Vacations also 
accepts invitations to design 
special academic programmes for 
any institution or cultural 
organisation. 
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commend 

TRANSCENDENTAL MEDITATION — BAH! 

C D . OVANS 

I was surprised to find in the January 
1974 issue of.The B.C. Teacher an article 
on transcendental meditation. I would 
have thought that a teacher's magazine 
would aim at extending understanding 
of the nature and management of the 
educat ion process. The technique 
based on transcendental meditation 
described in this article has about as 
much relation to educational develop
ment as drinking coffee has to physical 
growth. Both can, of course, be delight
ful pastimes. 

Human beings, unlike other animals, 
are not born pre-programmed with a 
built-in set of instincts to safeguard 
their survival. Mar,' comes equipped 
rather with a built-in capacity to adapt, 
but it is only a potential capacity, which 
must be developed through education. 
It is a capacity to learn to learn — to 
learn to be inner-directed in confront
ing confidently, competently and with 
compassion for others threats and chal
lenges to survival. 

A technique for developing human 
capacity based on a subjective, inward 
looking, turning away from objective 
reality philosophy such as spawned 
transcendental meditation is to be re
garded with skepticism. 

I agree entirely with Stephen Truch 
that education should be inner- rather 
than outer-directed. However, one 

The writer is the former BCTF Ceneral Secretary. 
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does not have to turn to a technique 
based on a mystic philosophy to dis
cover a way of getting at and raising the 
level of understanding. 

Sylvia Ashton-Warner in her book 
Spearpoint also argues for an 'inside out' 
rather than 'outside in ' approach. She 
was able to develop her own teaching 
strategies for making her approach ef
fective without recourse to the non
sense of the so-called 'Science of Crea
tive Intelligence.' (The name alone 
should provoke extreme skepticism.) 

The educational models Dr. Marc 
Belth offers teachers in his book The 
New World of Teaching also provide for 
inner-directed learning. They, how
ever, require of teachers a real inner-
directed effort to understand and use 
them, 

A pervasive weakness of the tech
nological society as a whole is an over-
dependence on technique. It is not by 
accident that there is a ready market for 
'how to do it' books and courses on 
every subject the fertile human mind is 
able to conceive. This desire for quick, 
easy; ready-made answers is the 'get 
rich quick' syndrome applied to all as
pects of living. 

'The technique itself,' says Truch, 'is 
easily learned in a four-day course in
volving about two hours a day.' Imagine 
that! This is on a par with getting a doc
torate degree by mail order. 

Consider the research cited to sup

port the extravagant claims for the 
technique: 

1. 'Du r i ng T R A N S C E N D E N T A L 
MEDITATION oxygen consumption and 
metabolic rate markedly decrease indi
cating a deep state of rest.' So what? 
Volkmar Zobel was able to survive the 
Terrace snow slide by relaxing, brea
thing shallowly and going into a deep 
sleep. His oxygen consumption and 
metabolic rate decreased markedly too, 
as did his cardiac output! 

2. 'Studies show that meditators per
form better on recall tests and learn 
more quickly than non-meditators.' 
Again so what? What has recall got to do 
with inner-directed change? The sen i-
hypnotic state induced by transcenden
tal meditation leaves the mind open to 
suggestion from outside sources and 
weakens its power to discriminate. The 
technique likely, on the evidence cited, 
wou ld work beautifully for brain
washing! As Caleb Gattegno stated, 
memory is the weakest of all human 
powers. We need in schools to develop 
not memory but the human power to 
discriminate. 

A discriminating intelligence would 
see through the phony claims of gurus 
who grow rich and fat by taking advan
tage of the gullibility of Westerners 
looking for a quick, cheap release from 
their existential despair brought on by 
the malaise of a dying technological 
civilization. o=a-i 
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P E R 
A N N U M 
O N Y O U R 
S A V I N G S 
A C C O U N T 

TEACHERS! 

Tell your husband, wife, mother, father, sister, brother, mother-
and father-in-law [and your children over the age of 16) 
that they can JOIN AND INVEST in the TEACHERS' CO-OP. 
Start a Savings Program now... 

T E A C H E R S ' I N V E S T M E N T A N D H O U S I N G CO-OPERATIVE 
206 - 2235 Burrard St., 

Vancouver, B.C. V6J 3H9 
736-7741 

206 - 3400 Douglas Rd., 
Victoria, B.C. V8Z 3L5 

385-3393 

3 - 87 Wallace St., 
Nanaimo, B.C. V9R 5A8 

753-3402 

1133 Sutherland Ave., 
Kelowna, B.C. V1Y 5Y2 

763-4916 



Ctneda Poties 

Third Troisieme 
class classe 
PERMIT No. 2035 
VANCOUVER 

MORTGAGE LOANS 
are easily arranged 
fur 7X a f#a members 

CHECK OUR FEATURES: 
First and second mortgage loans available 
Competitive rates of interest 
Prepayment allowed at any time and in any amount 
80% financing 

MONIES ARE ADVANCED FOR: 
The purchase of acreage or building lots 
The financing of house construction 
The purchase of an existing home 
The refinancing of existing mortgages 

B.C. TEACHERS' CREDIT UNION 
VANCOUVER - 201 -1815 W. 7th Avenue 
(Mailing address - P.O. Box 34309, Vancouver V6J 4P4 Tel: 731-6191) 

VICTORIA - 3023 Shakespeare Street Tel: 385-1361 


