


FINAL EXAM 

Triad, sells new cars cheaper than dealers do.,. 

Car Dealers love Triad 

Teachers love T r i a d . . , 
Triad prices are cos t -p lus . . . . . . . . 
Triad buyers get f u l l Manufacturer's Warranty. 
Triad accepts collect phone c a l l s . . . , 

Triad accepts trade-ins . 
Triad handles most brands of cars & trucks. 
I'm going to check with Triad before I buy 

my new car 

• • • » 

NOW... 
CANOPIES & CAMPERS to 9 1/2 FEET 

TRAILERS 18 to 25 FLET 
MOTOR HOMES 19 to 28 FEET 

TRIAD LEASING CO. LTD 
Suite 240 - 1070 W. Broadway, Vancouver 9 , B.C. 

732-7833 
Office Hours: Tuesday to Friday 9:30 a.m. — 5:30 p.m. Saturday 9:30 a.m. — 4:00 p.m. 

Closed Mondays, except July 1 to September 1 Closed Saturdays. 



You are thinking of buying an 
economy car. So you shop 
around. Kick a few tires. Slam a 
few doors. Compare a few prices. 

Chances are the BMW doesn't 
enter your mind. If it does, you 
try to dim the sparkle in your eye 
and quench the lust in your 
heart. 

Don't. 
The BMW is an economical 

car. Not a cheap car. Not a bland, 
bare-tones, chug-along, mind-
dulling monument to frugality. 
But it is economical. 

Consider this. 
The miles you drive in your 

. BMW will not only be economical 
miles, but joyous miles too. Thia 
is a car designed for the sheer 
pleasure of driving: eager, 
nimble, utterly responsive, yet 
baby-smooth. You'll know it 
the first time you take the wheel. 

And how long will your other 
"economy" cars last? 

The BMW is a keeper. An 
investment. It's superbly de
signed, beautifully built, and 
backed by a name that has 
earned an international reputa 
tion for excellence. BMW's 

careful craftsmanship and 
classic styling is always economi
cal as your car won't automatic
ally become out dated every 
12 months. 

Is safety economical? 
We think so. Underpowered 

and unresponsive cars are a 
constant burden and stress to 
the driver. And a risk to every 
other driver. Not the BMW. Its 
braking system, steering mech
anism, chassis design, power 
unit, visibility and superb in
terior design have all been 
actively engineered to keep yo:i 
out of critical situations. Or to 
get you out of them safely. 

Any car that helps you avoid 
dents, dings, scrapes and 
scratches — and maybe saves 
lives — is surely economical in 
the best possible way. 

For the full story on BMW 
safety, ask your local dealer or 
write: BMW Distributor 
(Western) 2040 Burrard, 
Vancouver, B.C. Fascinating! 

One of the best measures of 
economy is value. Consider this 
quote from Road & Track's 1974 
Buyers' Guide: "Simply put, the 
Bavaria is a sensationally good 
buy either at its basic price or 
loaded with extras." 

One day you will want+o trade 
your BMW. (And it wouki surely 
be only for another one). 

Do you shuffle from dealer to 
dealer full of high hopes and low 
offers? You do not. Because this 
is a classic car. Its resale value 
stays high. There ar° always 
enthusiasts eager to discover the 
BMW joy of driving. Even in a 
pre-owned BMW. 

Is BMW an economy car? No. 
Is BMW an economical car? 

Most definitely. And you owe it to 
yourself to test drive a BMW. 

Bavarian factor Works 
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Punted by Evergreen P e L mted 

From Our Readers 
Freedom and Democracy in Reforming the 
Public Schools 
frantr Shepherd I New that reforming the school system is a matter of organized public 
discussion, well-intentioned critics are out to solve all the problems. Here is an analysis of Ihe 
proposals ot what the author calls 'the new reformists,' many of whom, he says, have 
remarkably little insight into what the real problems are. 

Clubs Day Is a Big Hit at Our School 
Steven Bahrey /Theprincipal of Amy Woodland School In Cranbrook describes a club 
program that is 'one of the grpstest things we have done In our school.' 

Change, Yes, But Orderly Change 
Dayle Sheridan IA classroom teacher replies to an article in our January issue. 

Absolutely Mad Inventions 
Alan J. McComack and Gary Dol I Here is a description of some results of 'invention 
workshops' conducted by the authors with some elemantary and Junior secondary classes In 
the Lower Mainland. 

Using Small Groups in Secondary Classrooms 
Shellah Allen I Practical suggestions for using groups successfully. Although the suggestions-
are written for teachers of English, they can be used equally effectively by teachers of other 
subjects. 

Education and Change 
Cart fl. Vlestl, Jr. I Education Is constantly in a state ot change. So are all those connected 
with it, says the writer, as he discusses how change takes place. 

The Devil's Advocate / Inter-Disciplinary Integration: 
Pipe Dream or Possibility? 
LH.Q. 

A Matter of Opinion/Rural Schools — 
Poor Country Cousins 
T.E.Anderson 

New Books 
CO. Nelson . ii. 

Comment/ We Need ManySystems — Not Just One! 
. : F.J. Frigon' r<- ... 

288 Index 1973-74 

MAY^JUNE 1974 

COVER PICTURE 
Our last picture in the current series is the ox-eye daisy, or marguerite, whose botanical name 
is Chrysanthemum leucc^.hemum. It grows from 1 to 2 feet high, with flowers 1 to 2 inches 
across. Photograph coune'sy of MacMiilan Bloedel Limited.  

PHOTO CREDITS V V 
P.26S — supplied by author; pp.270,271, 272 — supplied by authors. 
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SIMON FRASER UNIVERSITY 
a n n o u n c e s 

five program leading to 
MASTER OF ARTS (EDUCATION) 

or 
MASTER OF SCIENCE (EDUCATION) 

Beginning September 1974 
Four programs designed lor teachers who wish to continue in employment as they undertake Graduate Studies. 

Administrative Leadership Program in Education—M.A. (Education) 
— late afternoon - early evening sessions. SFU campus 

2 yr, 4 semester program 
— designed for practising and prospective administrators 
Administrative Leadership Program In Education—M.A. (Education) 
— to be offered in Vernon - meet alternate weeks 

3 yr. program 
— designed for practising and prospective administrators 
Science Education Program in Education—M.Sc. (Education) 
— late afternoon - early evening sessions. SFU campus 

2 yr. 4 semester program 
— designed for Jr. & Sr. Sec. School science teachers, to improve level of knowledge & performance in teaching. 
Graduate Program in Educational Practice—M.A. (Education) or M.Sc. (Education) 
— late afternoon - early evening sessions. SFU campus 

4 semester program 
— designed for established teachers who wish to achieve a new & higher level of professional competence. 
One program is offered for practising teachers who wish to undertake a year ol full-time graduate study. 
Graduate Program in Education - Day Program—M.A. (Education) o: M.Sc (Education) 
— courses to be scheduled by special arrangement. 
Applications for programs beginning in September 1974 must be received by May 20th, 1974. 

For additional information and application forms please write: 
Dr. John Ellis, 
Director of Graduate Programs, Faculty of Education, 
Simon Fraser University, Burnaby. B.C. V5A 1S6 or telephone: 291-4787 

The B.C. Teacher magazine: 

one of the many 

quality jobs produced on 

one of our high speed 

web offset presses. 
Evergreen Press is the most complete printing service 
in Western Canada, equipped to produce any print order. 
• Creative Design • Books • Magazines • Folders 
• Business Forms • Catalogues • Annual Reports 
• Directories • Brochures • Direct Mail 

• Computerized Phototypesetting from text, 

paper tape, mag tape. 

EVERGREEN PRESS LIMITED 
1070 SOUTH EAST MARINE DRIVE/VANCOUVER 15, BRITISH COLUMBIA/TELEPHONE 325-2231 

SALES OFFICE 901 HOMER STREET/VANCOUVER 3, BRITISH COLUMBIA/TELEPHONE 682-7722 
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B.C. SAFETY COUNCIL 
presents 

DETT Course 

A d v a n c e reg is t ra t i ons for a Dr iver E d u c a t i o n 
Teacher T ra in ing C o u r s e to be held at the B . C . 
R e s e a r c h facH.'iy at U B C f rom Ju l y 8 to Ju ly 26 are 
now be ing a c c e p t e d . 

Ch ie f Instructor w i l l be Ke i th W a l l a c e , one of 
C a n a d a ' s top dr iver t ra in ing ins t ruc tors . 

The c o m p r e h e n s i v e t h r e e - w e e k p r o g r a m wi l l 
i l lustrate the ways in w h i c h c l a s s r o o m and in-car 
t ra in ing c a n be cor re la ted to p rov ide add i t iona l 
s t imu lus to the seconda ry s c h o o l s tudent . Tea 
che rs c o m p l e t i n g the c o u r s e wi l l be qual i f ied to 
instruct ihe of f ic ia l ly r ecogn i zed dr iver educa t i on 
p rog ram at their o w n s c h o o l s . 

C o m p l e t e deta i ls ava i lab le f r om : 

GX. Walton, 
B.C. Safety Council, 
1477 West Pender Streei, 
Vancouver 5, B.C. 

AUSTRALIA 

QUEENSLAND DEPARTMENT OF EDUCATION 

The State of Queensland needs certificated teachers with -
3.Ed., or equivalent qualifications. 

Elementary: 
Grade Teachers — especially primary. 
Special Education (emotionally disturbed, mentally and 

physically handicapped). 
1 eachers of English as a second language (New 

Australians). 

Secondary: 
Commerce (Pitman's Shorthand), Geography, German, 
Mathematics, Science, Art, Music, Home Economics, 
Industrial Ed. (tradesmen with Teacher Training). Also, a 
few English, History and Physical Education teachers. 

One-way air fare and initial accommodation expenses pro-
viced to single teachers on a minimum contract for one year. 

Family one-way air fares and initial accommodation c benses 
provided to married teachers on minimum contract or two 
years. V 

Teachers are invited to take advantage of this opportunity of 
teaching and living in a progressive Commonwealth country 
with an excellent all-year round climate. 

For detailed information and interview, communicate with 

Australian Trade Commissioner 
500 Guinness Tower 

10S5 West Hastings Street 
Vancouver 1, B.C. 

Telephone 684-1177 

Continuing Education Courses 
The FACULTY OF EDUCATION and the Centre for Con
tinuing Education, In cooperation with Summer Session, 
University of British Columbia, announce the program of 
Education-Extension workshops and field studies - May to 
August, 1974. 
The Summer '74 program is designed to offer an array of 
courses that have immediate value in terms of classroom 
applications. Teachers may expect to review and learn new 
concepts and techniques and at the same time prepare 
materials for teaching. 
EDUCATION OF THE MENTALLY AND PHYSICALLY 
HANDICAPPED IN SCANDINAVIA, EE2216; Bob Poutt and 
team - May 31-June 1 - B.C.T.F. Auditorium - $10. 
03FF, MOVEMENT AND MUSIC, EE2215: Donna Hossack 
and Birihe Kulich - July 2-12, Mornings - N.V. Scarfe Bldg., 
#1317-$75. 
INTERMEDIATE SCIENCE CURRICULUM STUDIES, 
EE2214; Sherman Biough and staff - July 2-12- N.V. Scar'e 
Bldg, #1210-$50. 
LEARNING SKILLS, EE2212; Peter Edwards - July 22-?.S, 
Afternoons - Reading and Study Skills Centre - $25. 
CAMERAS IN THE CLASSROOM, EE2213; Vicki Jensen - July 
27 - Aug 2 - Instructional Resources Centre, Campus, 
#75-6-335. 
INTENSIVE CINEMATOGRAPHY, EE222D: Don Zimmerman -
July 29-Aug 9 - Gonzaga University, Spokane, Washington -
Site of the 1974 World's Fair - $85. 
SPINNING AND DYEING WORKSHOP, EE2208; Nona Yates -
July 29-Aug 2, Mornings - Child Art Centre, Campus - $30. 
TRAINING THE MENTALLY RETARDED IN SWEDEN, 
E!i2218; Ingmar Sandling, Visiting Professor, - July 29-Aup 2, 
Afternoons - Centre for Continuing Education, Campus - $30. 
WALL HANGING WORKSHOP, EE2207; Nona Yates - Aug 5-9, 
Mornings - Child Art Centre, Campus - $30. 
COMMUNITY SCHOOL RELATIONS,£E2219; A workshop for ' 
school administrators - Aug 8-9 - Centre for Continuing 
Education, Campus - $25. 
WOODCUT PRINTMAKING, EE2217; Alistair Bell - Aug 12-?3, 
Mornings - Graphics Hut, Campus - $60. 
SILKSCREENING FABRICS, EE2209; Marion Towers - Aug 
12-30, Mornings - Child Art Centre, Campus - $30. 
ROCKY MOUNTAIN FIELDTRIP, EE2204; Jon Rau and Fred 
Gornall - Aug 19-27 - Banff -$65. including return transporta-
ticn Vancouver/Banff or $55.00. 
Education-Extension is assisting the Greater Vancouver 
Confluent Education Group in the organization of their first 
workshop LEARNING BY HEART - Staffed by a team of 
experienced resource people - July 2-12- Centre for Con
tinuing Education, Campus - $50. 

Application for Information and Registration 

Course(s) 

Name 

Home Address : 

Telephone 

Work Address 

Telephone 

\~J 1. Please sand ne information on the above mentioned 
course;s) , >; 

Q 2. I wish to receive the general Summer 74 circular 
[~j 3. I enclose fees in the amount of $ 
(If you check 1. or 2. please direct your letter or telephone inquiry 10: 
Education Extension, Centre for Continuing Education, University of 
British Columbia, Vancouver, B.C. V6T IWS (228-2181).) 
Please make cheques payable to the University of British Columbia and 
submit with this application form to: REGISTRATIONS. Centre for 
Continuing Education, University of British Columbia, Vancouver, 
B.C., V6T1W5 (228-2181). 
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From our reoaers 

Exchange — He'd Go Again 

Correspondent Gary Turner comment
ing in the March issue on his exchange 
in Fraserburgh, seems to indicate that 
he too may have regarded exchange 
teaching as a vacation! 

Let me hasten to assure him that at 
least he will have the advantage of a 
Canadian salary, w h i c h , measured 
against the Scottish salary of his ex
change partner, must give him some 
comfort. 

I managed to get along in Richmond, 
California, on $180 a month in 1956/7 
and though it was a struggle, my family 
and I enjoyed every moment. I'd do it 
again. 

O h to be in England now that April's 
there! 
N. Vancouver ' Alex Worth 

Indian Tribes Kit Revised 

We should like to thank you for printing 
a review of our Educational Kit .001, 'The 
Indian Tribes of British Columbia' in 
your January issue. 

We feel that the criticisms pointed 
out by the reviewer, David Wyatt, 
are justified and valid. The project was 
undertaken by us at the suggestion of a 
number of educators who indicated to 
us that there was a need for such a pack
age. Ou r initial printing was in the form 
of a 'proof edition' to stimulate reac
tion, such as Mr . Wyatt's, in order for us 
to incorporate the many expected 
changes that would make a revised edi
t ion a credible educat ional device. 
Perhaps we made a strategic error in not 
emphasizing this point more strongly. 

We have had the kit proofread by the 
Ethnology Division of the British Col 
umbia Provincial Museum in Victoria 
and by several well-known native Indian 
historians who pointed out several in
accuracies in the text and illustrations, 
which have since been corrected. Inci
dentally, it was never our intention to 
produce a comprehensive hisiory of 
B.C. Indian cultures, but rather to pro

vide a brief study-guide that would 
serve as a base for elaboration and to 
complement the pictorial overlay map. 
We have also become well aware of the 
vulnerability of non-Indians attempting 
to produce a training package such as 
ours . We fee l , however , that the 
finished and amplified product will be a 
valuable and authentic teaching aid. 

Unfortunately, Mr. Wyatt was not 
aware of our revised price, which we 
attempted to circulate (obviously not 
completely successfully) late in 1973. 
The basic map, which is adaptable to a 
wide range of B.C. studies and can be 
purchased separately, is now available 
at $16.00 — not $28.00 as indicated in the 
prologue of the review. 
Open Trails S.J. Williamson 

Industries Ltd. President 
New Westminster 

German Approach Is New? 

Well , wel l ! So Germany has done some
thing ('A Fresh Approach to Evaluating 
Students,' March 1974) delightfully dif
ferent: moved from letter grades to 
percentages and from grade promo
tions to individual failure for not achiev
ing a pre-determined standard in a 
specific course. 

Aw, come on ! 
Revelstoke S. Farrar 

Writers' Views Opposed? 

I hope the authors of 'CollegialityorSuper-
vision?' and 'On Learning the Tune!' 
(March 1974) have considered the sum of 
their ideas. 

The former appears to emphasize the 
importance of groups over individuals, 
and the latter appears to reverse this. 

To be considered for publication, letters 
should be approximately 250 words long 
and must be accompanied by the name 
and address of the correspondent. Pseu
donyms will be used if requested. Letters 
may be edited for clarity and length. 

The former speaks of teachers, the 
latter of students. 

I suspect the two would agree with 
each other's writing, but should they? 
Do they add up? 

Is it wise to limit adults to the medioc
rity of the group while freeing children 
to develop to the limits of their indi
vidual potentials? How will such chil
dren succeed as adults? 

Surely they won't become educators 
if the proponents of collegiality are al
lowed to construct a system where abil
ity is equated with inability. 
White Rock Cordon R. Scott 

Skinner Prompts Discussion 

'The Free and Happy Student,' by Dr. 
Skinner, in the March issue prompted 
quite a discussion among the members 
of our staff. 

After listening to the said discussion 
and thinking over my own teaching ex
periences, I felt inspired to write the 
following poem, which I thought might 
be of interest to you. 

A TEACHER 
A teacher. 
I used to think that I knew 
What that word meant. 
In those days 
We looked forward 
To studying; 
Indians, 
Volcanoes, 
Writing, 
Explorers, 
Poetry, 
And mealworms. 

I remember 
That at various times 
I was the authority 
On such diverse topics 
As 'Winnie-the-Pooh' 
And the solar system. 

One year, 
The last week before 
Easter break, I predicted-
The Alaskan earthquake. 
That very Friday it struck. 

2SB 
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When school resumed 
I was held in awe 
And fear for months. 

But 
The curriculum has been up-dated 
And I have become; 
A mother substitute, 
Nurse, 
Baby-sitt°r, 
Playground director, 
Field trip supervisor, 
And psychiatrist. 

Now 
I wait like the kids 
For the summer holidays, 
And any other holidays, 
Where we can escape 
To learn. 
Vancouver Marie Christine Betts 

We Shall Miss These Teachers 
In Service 

Derek Edward Leon Bes ;. 
Hilda Joan (Breeze) Jordan 
Douglas Freeman Mclntyre 
Frederick Henry Thome 
(not previously reported) 

Retired 

James Campbell 
Esther E. Fong-Dickrnan 
KV.therine J. (Clark) Fraser 
Anne M . Gale 
Charles M . Haverstock 
Ralph G. Thistlewaite 
Ruth K. Wheatley 
Will iam ). Williams 

Last Taught In Died 

Ocean Falls September 22 
Nanaimo December 13 
Vancouver January 14 
Surrey May 1973 

Last Taught In Died 

Queen Charlotte February 6 
Vancouver December 26 
Vancouver January 18 
Kelowna January 17 
Vancouver January 11 
Trail December 22 
Vancouver January 29 
New Westminster January 22 

It is to be hoped that the misinformation 
that pervades John S. Church's article 
'Collegiality or Supervision?' (March 
issue) was included solely to provoke 
support for the present movement to
ward provincial subject co-ordinators. 
The misrepresentation of the views of 
those who are pressing for the estab
l ishment of such posi t ions w o u l d , 
surely, never have been undertaken for 
any other reason. 

The issue of provincial co-ordinators 
has been considered by several PSAs, 
including the B.C. Art Teachers'Associ
ation. At the Fall Conference of the 
BCATA, held last October , the fol
lowing resolution was carried: 

'The position of "Co-ordinator cf Art" 
should immediately be established by 
the Education Department.' 

Some of the duties of such > co
ordinator, as specifically spelled cu? by 
the Conference, were: 
• to assist in the achievement of re
commendations for improving school 
art programs in B.C. 
a to assist art teachers and consultants 
to achieve a high quality art program. 
• to assist in establishing and maintain
ing communications between tertiary 
and secondary, and secondary and 
elementary art depar tments, art 
teachers and art consultants. 
• to establish and maintain liaison with 
the other arts. 

The virtues of the collegial approach 
and of 'col lateral dec is ion-making ' 
within the school are assumed and im
plied in the supporting statement ac
companying the resolution, in w h i c h 
the Conference made clear that its 
proposal was not an attempt to return to 
a cen t ra l i zed , inspector ia l type of 

A Reply to John Church's 'Collegiality or Supervision?' 
supervision, but, rather, an effort to 
create a position that would assist art 
teachers to communicate with their col
leagues at other educational levels, and 
facilitate program changes and im
provements formulated at the local 
level. 

For the collegial system to work effec
tively, the staff of each school either 
must contain, among its members, a 
wide representat ion of subject 
specialists or must have access to expert 
and specialized assistance, ideas, litera
ture, workshop help and the like. (How 
could an adequate music program be 
formulated from within a school if no 
teacher on staff were able to read a note 
of music and had no access to a music 
specialist?) 

But, with only 4% of all elementary 
;eachers in B .C . having completed 
three or more courses in art/art 
methods, etc., at the university level, 
and with 41% of all secondary school art 
teachers in B.C. not having completed 
even three such courses, it is quite 
clearly seen that any decisions, any cur
riculum improvements, any minimum 
standards, evolved at the local level are 
going to be woefully inadequate in 
many school districts. According to the 
latest figures available to the BCATA 
there are some school districts, for ex
ample, in which no secondary school art 
teachers had completed even three art 
or art methods courses at the university 
level. How, then, are those districts to 
formulate satisfactory art curricula? 

One answer is for school districts to 
appoint, or hire, art consultants. How
ever, the expense involved in hiring 
specialists in a score or more of subject 
areas obviously prevents any but the 

larger and more affluent of districts 
from following that course of action. 

A far more satisfactory solution is for 
the universities to accept the responsi
bility of training a given 'quota' of 
teachers of art (and other subject areas). 
But, unfortunately, it would take many 
years to achieve any worth-while cor
rection of the present staffing inade
quacies. And , in the meantime, how 
satisfactory would the learning envi
ronment be within the school? 

The most satisfactory answer is to ap
point prov inc ia l subject area co
ordinators, thus giving local level pro
fessionals the opportunity to seek ex
pert and specialized assistance. The 
co-ordinators would be given no au
thority. They would be available only 
when and where they were needed and 
requested. 

The appointment of subject area co
ordinators would be not 'a panacea,' 
not 'an immediate solution to complex 
problems,' not 'a result of disenchant
ment and frustrations with the group 
decision-making process at the school 
level , ' not 'undemocrat ic, ' not 'au
thoritarian,' not 'supervisory/ but, in
stead, a step toward providing those 
teachers who require it with access to, 
and contact with, expert assistance, 
posit ive encouragement and know
ledgeable communication. 

When the teacher-training institu
tions eventually succeed in producing 
enough fully qualified elementary and 
secondary school art teachers to ensure 
that high quality art programs may be 
formulated, instituted and maintained 
at the local level, co-ordinators will no 
longer be needed. 

Phil Perry 
Tsawwassen President, BCATA 
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FRANK SHEPHERD 

The writer teaches at Centennial Secondary 
School in Coquitlam. 
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Now that reforming the school system is a mat

ter of organized public discussion, well-

ir pd critics are out to solve all the prob-

h. iifortunately, many of them under

stand neither the process of change nor the 

system they seek to change. They advocate 

freedom and democracy in the schools, but 

freedom and democracy are two principles in 

conflict with each other. Complete freedom 

can happen only at the expense of the freedom 

of others, and pure democracy - the rule of the 

majority - is the very antithesis of individual 

freedom. Here is an analysis of the proposals 

of what the author calls 'the new reformists,' 

many of whom, he says, have remarkably little 

insight into what the real problems are. 

In his essay, On Liberty, John Stuart Mil l 
states that ' . ..even in revolutions of 
opinion, one part of the truth usually 
sets while another rises.' In education 
that part of the truth that was setting is 
now on ihe rise. But unfortunately, at 
the very time this is happening, the new 
reformists are proposing changes based 
on that part of the truth that is passing. 

Change that leads to progress must 
be based on experience or, in place of 
that, a high degree of empathy on the 
part of those proposing the change. 

This lack of insight by reformers who 
examine and criticize the educational 
process is the root of most of our prob
lems. As a consequence , we l l -
in tent ioned indiv iduals demand 
changes based on half-truths, denying 
the'arguments of their opponents as 
conservative; whereas, in reality the 
truth often is the accommodation of the 
arguments of both. Educational con
cepts about relevance, interest and 
freedom, for example, have not been 
totally understood by those advocating 
them in recent years. 

The new reformists propose to solve 
the problems of education by democ
ratizing the public schools. They see the 

present schools as autocratic institu
tions run along heirarchical lines, in 
which the abilities and potentials of 
students and teachers are stifled. In 
place of bureaucratic decision-making 
they recommend a system of shared 
management by which control cf the 
educational process is transferred to 
teachers, students and parents; that is, 
to those most directly affected by the 
decisions made. 

One of the characteristic features of 
the proposals advocated by these re
formers is that they are clearly an exer
cise in opposites, a study of paradox. 
They are based on concepts of be
havior, motivation and freedom that are 
Utopian, and not rooted in reality. They 
are put forth as progressive, but are ac
tually reactionary. They express views 
from the 1960s that have already failed. 
They suggest a society based on free
dom and democracy, but unwittingly 
set forth the elements of totalitarianism. 
They give support to the fears of Ceorge 
Orwel l , not to the ideals of John Stuart 
Mi l l . 

They start out by offering choice, de
centralization and alternatives and end 
up by forcing a new system (the refor

mists' alternative) in place of the old 
one. They extol freedom, which will be 
the first victim of an ill-informed major
ity. They criticize elitism, but they are 
clearly the work of sel f -appointed 
elitists. They propose decision-making 
by the people directly involved, but fail 
to enquire whether this is what these 
very people really want. As Mi l l says, 
'The spirit of improvement is not always 
a spirit of liberty, for it may aim at forc
ing improvements on an unwilling peo
ple.' 

These proposals at first glance can be 
very persuasive, provided one does not 
question the basic premises of the new 
reformists. In fact, to cri t ic ize what 
seems so 'progressive' a set of propos
als, one stands to be labeled a reactio
nary or, at the very least, made to ap
pear as though he/she is opposed to 
such worthy ideals as freedom, democ
racy and equality. O n the contrary, it is 
because the proposals are such a threat 
to these basic values that they need to 
be examined carefully. 

I agree with Lord Acton that the 
struggle for f reedom is the single 
greatest force in the shaping of the 
events of history. I am not going to fall 
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into the trap of those protesters whose 
ideas, Dr. Rollo May warns, 'are nega
tive, made always against something 
else, thus borrowing their nature from 
what they are attacking.' I want to iden
tify myself clearly with freedom, prog
ress and concern for the dignity and 
fulfillment of every individual. That I 
disagree with their proposals for reform 
does not mean I disagree with the ob
jectives outlined by the new reformists. 

The critics give us a bright, promising 
picture of what our schools could be
come if only we would accept this latest 
plan for change. Decisions would be 
made as directly as possible by those 
who are affected by them. Students 
would become democrat ic cit izens 
deeply involved in the affairs of the 
community, self-reliant, self-motivated, 
cr i t ica l , creat ive, and tolerant of 
minorities. They would be given the 
greatest opportunity to develop skills, 
acqui re know ledge , deve lop their 
potentialities, and to assume authority 
in a responsible and democratic way. 
Few of us would disagree with these 
goals. In fact, many would suggest that 
these are the very goals we are attempt
ing to attain in our own schools at the 
present time. 

As is so often the case, we can agree 
upon what is to happen, but not on how 
to make it happen. And this is the nut of 
it. This is also where the work of the 
politician and that of the educator are 
the same. Both practise the art of effect
ing change, taking what one wants to 
happen and making it happen. And 
their success or fai lure shou ld be 
judged on this basis, not on the evi
dence of their support for noble causes. 
I know liberals, for example, who are 
the first to deny freedom to others; 
socialists, who in their private lives treat 
thei r fe l lows wi th contempt ; and 
teachers who, in the name of relevance, 
are giving the students the most irrelev
ant view of the world. 

Most plans for change that fail do so 
for two reasons: (1) the advocates of 
reform do not understand the true na
ture of whatever it is ey are seeking to 
change, and (2) they do not understand 
the dynamics of the process of change. 

This is true of many past reforms, 
which have overemphasized the impor
tance of changes in school organiza
tion, curriculum, teaching methods and 
school financing as the keys to real 
progress in education. Dissatisfaction 
with the educational system in the 
1960s, for example, led to widespread 
and expensive changes in the schools of 
British Columbia. Reformers were con
cerned about the large number of 
drop-outs, the imbalance in^avor of the 

Critics of the schools 
extol freedom, which 
will be the first victim 
of an ill-informed 
majority. They criticize 
elitism, but their 
proposals are clearly 
the work of self-
appointed elitists. 
They propose decision
making by the people 
directly involved, but 
fail to ask if this is 
what these people 
really want. 

academic students, social inequalities 
resulting from grouping students, the 
overuse of examinations as a method of 
evaluating studenis, the lack of rele
vance in much of the curriculum, poor 
teaching methods, and authoritarian re
la t ionships among administ rators, 
teachers and students. Certainly, re
forms were necessary. 

But these conditions —which were to 
have been corrected by such measures 
as the federal government's financial 
aid to expand vocational programs, the 
implementation of the Chant Commis
sion Report, and the training of a 'new 
breed' of teachers at the universities — 
are the very ones that the new reformists 
are now compla in ing most loud ly 
about . Despi te any di f ference in 
philosophy, a mechanistic approach to 
reform, as in the past, will inevitably fail. 

In the first place, education, by its 
very nature, is not democratic. It is aris-
locidtic and paternalistic. It is a process 
involving those who have acquired 
knowledge and experience and those 
who .ire in the process of doing so. The 
n .tionship between teachers and stu
dents is not one of equals, but one simi
lar to that between the journeyman and 
the apprentice. The student cannot 
make a choice about what he does not 
know. The apprentice cannot build a 
house unless he has learned the skills of 
his craft and has knowledge of how a 
house is built. 'There is no choice,' 
writes the historian R.C. Coll ingwood, 
'except for a person who knows what 
both the things are between which he is 
choosing...and knowing both in the 
only way in which ways of life can be 
known: by actual experience, or by 
sympathetic insight which may take its 
place for such a purpose.' 

This does not mean that teachers 
have to be autocratic or arbitrary. It is 
our responsibility to help children grow 
to freedom, to learn to live in a democ
ratic society, and to have the skills and 
understanding necessary to cope with 
the problems of adjustment. It is our job 
to take Ihem to where they have not 
been betore. Becoming free is itself a 
learning process in which we guide 
young people, increasing their freedom 
as they in turn increase their skills in 
coping with freedom. To turn them 
loose in a democratic structure without 
these skills is even more arbitrary than 
what advocates of democratic reform 
condemn in the present school system. 

In his recent book, Power and Inno
cence, Dr. Rollo May supports this view: 
'...the parent/ he writes, '•- ho tries to 
continue showing love or ihe assump
tion love is the renunci lion of power 
will be manipulated by ne child...These 
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By its very nature, 
education is not 
democratic; it is 
aristocratic and 
paternalistic. The 
relationship between 
teachers and students 
is not one of equals 
hut one similar to that 
between the journey
man and the 
apprentice. 

structureless families, which operate 
supposedly on love without power, 
lead to the development of rootless 
children, who later in life rebuke their 
parents for having never said " n o " to 
them. This endeavour to love with the 
renunciation of power is a product of 
the tendency toward pseudo inno-
cence.' 

There is also considerable misunders
tanding about the meaning of freedom. 
Another psychiatrist, Erich Fromm, in 
his book Escape from Freedom, pointed 
out that we must distinguish between 
two kinds of freedom — the freedom to, 
and the freedom from. The first, the 
positive power to act, is, I am certain, 
what is generally meant in any blanket 
use of the word 'freedom.' The second, 
the desire for freedom from responsi
bility, is, however, what we more often 
f ind/and is the source of so many of our 
problems when we are trying to make 
freedom work in our schools. Yet the 
teacher who does not involve his stu
dents in decision-making wherever he 
can or who does not allow them free
dom when they are ready for it, is not a 
good teacher. 

In my experience it is the wish to par
ticipate, not to control, that most stu
dents are expressing. And the extent of 
their participation might vary, from vir

tually complete co itrol of student 
council affairs at the senior secondary 
school level to no voice whatever in de
termining the constant courses re
quired for graduation on a particular 
program. 

I believe a similar situation exists in 
terms of the relationship of teachers to 
their principals. Teachers should have 
direct control over the areas of their 
expertise, and a right to participate in 
the formulation of school policy, but 
allow the principal to decide in areas in 
wh ich his part icular exper ience, 
qualifications, or responsibilities are of 
such a nature that only he can make the 
wisest decisions. How to do this is part 
of the irt of teaching and administra
tion, and because it is an art, it should 
not be defined too specifically. In a 
small s choo l , for example, where 
teachers have a common philosophy 
and are highly skilled and experienced, 
and where the problems of administra
tion are relatively simple, the democra
tic model might succeed. In a large 
school with a variety of programs, 
conflicting philosophies and a complex 
organization, it would likely fail. 

The problem is that freedom and 
democracy are two principles in conflict 
with each other. Complete freedom can 
.iappen only at the expense of the free
dom of others, and pure democracy — 
the rule of the majority — is the very 
antithesis of individual freedom. If one 
has to choose between dictatorship and 
an unfettered, uninformed majority, 
there is no choice. 'The tyranny of the 
majority,' Mil l claimed, 'is now gener

ally included among the evils against 
which society requires to be on its 
guard.' 

As teachers we are always involved in 
these kinds of conflict of principles — 
promoting excellence while we care for 
the needs of the slow learner, stressing 
skills while we promote enthusiasm for 
our subject, teaching students to de
velop concepts whi le encouraging 
them to learn the facts on which these 
concepts are based. As Mil l says again, 
'...on every subject on which difference 
of opinion is possible, the truth de
pends on a balance to be stiuck bet
ween two sets of conflicting reasons.' In 
creating the kinds of schools the public 
wants, we are generally seeking a bal
ance among conflicting and often con
tradictory purposes rather than either-
or solutions. 

Education is aristocratic in another 
very important way. Although society 
desires the education of all children re
gardless of their abilities, it wants only 
the best of teachers in the classroom. 
The principle involved in the staffing of 
schools, therefore, is the promotion of 
excellence. But in democratic organiza
tion the best have the same vote as the 
worst, and the result is not excellence 
but mediocrity. Wherever the democra
tic principle has worked best, it has al
ways been in conjunction with some 
other principle, such as the aristocratic 
idea. 'So two cheers for democracy,' 
English novelist E.M. Forsteronce said. 
'There is no occasion to give three. Only 
love the Beloved Republic deserves 
that.' 

Teachers should have direct control over the 
areas of their expertise and a right to partici
pate in the formulation of school policy, but 
allow the principal to decide in areas in 
which his/her particular experience, quali
fications or responsibilities indicate that 
only he/she can make the wisest decision. 
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To turn young people 
loose in a democratic 
structure without the 
skills to cope with 
freedom is even more 
arbitrary than what 
advocates of demo
cratic reform condemn 
in the present school 
system. 

The new reformists by their doctrinaire 
approach also demonstrate a lack of 
understanding of the true nature of 
teaching. Implicit in their criticisms and 
their recommendations is the notion 
that good teaching will automatically 
take place as the authoritarian role of 
teachers is e l im inated, and the 
mechanist ic v iew that cu r r i cu lum 
change and innovat ive teaching 
methods will of themselves solve the 
problem of poor teaching. 

But teaching is an art; it is not a tech
nique. The teacher, like the artist, is li
mited by the material he must work 
with. He does not choose his students. 
They come to him from different back
g rounds , some f rom author i tar ian 
homes and some f rom permiss ive 
families. They vary in interests, motiva
tion, maturity and skill development. 
Few of them fit the romantic notion of 
what students should be. Like the artist, 
also, the teacher has a conception of the 
whole thing he is doing with students, 
not just of a single part. He has a variety 
of goals to achieve, ranging from intel
lectual achievement to good emotional 
adjustment. Some of these goals are 
contradictory, some more important 

than others, and some so intangible that 
they cannot be prescribed by any cur
riculum or any book on methodology. 

He adopts whatever techniques work 
for him in terms of his personality, 
knowing that ends and meanr. form and 
content are inseparable, part of the 
same process. He has to be eclectic. 
Doctrine is contrary to the very nature 
of the activity he is engaged in. And 
what works best for him, at the same 
time, may not work so well for someone 
else. 

To believe that we can legislate good 
teaching is naive. It would be like the 
person watching some of the bad shows 
on the CBC who decides to write his 
member of parliament insisting that the 
government pass legislation to make 
the script writers write better plays. 

To believe that we can achieve the 
goals we want merely by inserting them 
into a curriculum also demonstrates a 
lack of understanding of the subtleties 
of the teaching process. Some of the 
most important goals are realized as 
by-products of what we do with stu
dents, not always as a result of teaching 
them directly. For example, those who 
have worked successfully with students 
.-/eparing to write scholarship examina
tions, know that the exam is not an end 
in itself. It is ihe specific goal toward 
which students direct their energies, in 
the process of which they must read 
extensively, learn to interpret, organize 
their th inking, improve their study 
habits and practise written expression 

The teacher who does 
not involve his/her 
students in decision
making or who does 
not allow students 
freedom when they 
are ready for it is not 
a good teacher. 

of their ideas. These are among the 
most important skills we want them to 
learn, and for many, they never learn 
them so well as when preparing for 
these examinations. 

Teaching is a difficult, frustrating job 
that no one can do perfectly and few can 
do well. There is no magic key we have 
yet discovered that will change this. 
There are no short-cuts through cur
riculum change, methodology, reform
ing the system — as important as these 
may sometimes be. We have already 
tried these routes. The time has come to 
stop looking for short-cuts and to con
sider switching our priorities from mere 
change of the system, to changes based 
on the proven, positive things O v . r best 
teachers and administrators are doing. 
For too long we have insisted that the 
most important person in the school 

We must distinguish 
between two kinds of 
freedom — the free
dom to and the 
freedom from. 

system Is the pupil. In a very real sense 
that is wrong. The most important per
son is the teacher, because if we have 
the right kind of teachers in the class
rooms, the students will be all right. 

Many reformers do not understand 
the dynamics involved in the process of 
change. They make assumptions about 
how things happen that are not true. 
And they lose their credibility through 
their lack of understanding the system 
they are seeking to change. According 
to Col l ingwood, in his study of change 
and progress in The Idea of History, 
change that does not incorporate the 
best features of what it is changing from 
will not lead to progress. And change 
that does not understand what it is 
changing from will not lead to progress. 
'This understanding of the system we 
set out to supersede is a thing we must 
retain throughout the work of superse
ding it, as a knowledge of the past con
ditioning our creation of the future.' he 
writes. 

Dr. Rollo May puts it a different way. 
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The loudest voices in the clamor for change 
are from those people with the least 
experience. 

In his description of pseudoinnocents,* 
those who deny power and whose 
views lead to utopianism, he explains, 
'We valiantly try to persuade ourselves 
that if we only find the "key , " we can 
easily create a society in which naked
ness, guilt and anxiety will all be things 
of the unmourned past. Unmourned 
and unstudied — here lies the contem
porary uninterest in history and the re
fusal to study it. To hang on to this pic
ture of innocence you must deny his
tory. For history is the record, among 
other things, of man's sins and evils, of 
wars and confrontations of power, and 
all the other manifestations of man's 
long struggle toward an enlarged and 
deepened consciousness. Hence so 
many of the new generation turn their 
backs on history as irrelevant; they do 
not like it, they are not part of it, they 
insist we are in a brand new ball game 
with new rules.' 

The frequent blanket condemnation 
of schools today as autocratic institu
tions where teachers are stifled and 
students are required to give unques
tioning obedience is hardly an accurate 
summary of all schools in British Col 
umbia. There are such schools. The 
truth is there are also some very good 
schools and a whole range in between. 
There are, for example, schoo ls , 
teachers and administrators in B.C. 
doing now some of the things the re
formers want dune. A number of 
schools have succeeded in developing 
an atmosphere of freedom with respon
sibility, but often in ways much differ
ent from those recommended by the 
new reformists. Some schools have tried 
and failed. 

*Pseudoinnocence is detineu by Rollo May 
as innocence that 'does not make things 
bright and clear. It only makes them seem 
simple and easy...it is this innocence that 
cannot come to terms with destructiveness 
in one's self or others, and...it actually be
comes self destructive.' •-, 
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Throughout B.C. good things, as well 
as bad things, are happening. It seems 
logical, then, that the way to improve 
the school system is to look to these 
schools, teachers and administrators 
for leadership, to find out what they are 
doing, and decide how their success 
can be promoted in other schools. The 
difficulty is that most reformers, includ
ing many educators, approach change 
from a negative point of view. They set 
out to reconstruct schools, teaching 
and curriculum by focusing on what is 
bad rather than on what is good. As 
Coll ingwood says, '...progress is not 
the replacement of the bad by the good, 
but of the good by the better.' 

The negative approach is demoraliz
ing. It penalizes those who are most 
successful. It means that changes are 
made not on the evidence of what suc
cessful teachers are achieving but on 
the basis of what poor teachers are fail
ing to accomplish. One suspects that 
where teaching in schools today is 
below our expectations, it is being 
done, in the main, by the same type of 
teachers who were being criticized in 
the days before and since the Chant Re
port. 

It can be shown that in the past where 
the approach to change was negative, 
the results have been negative, and that 
where the approach was positive — to 
promote and improve what were al
ready effective in programs, school or
ganization and teaching — results have 
been good. This understanding of the 
nature of change and of education is a 
necessary prerequisite for makin'g pol
icy for future changes. I am not implying 
that the educators should make the pol
icy, but that those in teaching and ad
ministration who have demonstrated 
the greatest success should be con
sulted and listened to carefully in the 
formulat ion of pol icy. We are now 
doing the opposite. The loudest voices 
in the clamor for change are from those 

people with the least exper ience. 
Young teachers right out of university 
carrying the flag of innovation, for ex
ample, are the least equ ipped of 
teachers to make new ideas work. Pro
fessors of education with little or no 
experience in the classroom are hardly 
qualified journeymen to be teaching 
the craft to others. And pseudoinno
cents — Utopians — unable to cope 
successfully with theirown problems in 
the present, should not be the ones to 
tell us how to succeed in making 
changes for the future. 

In the formulation of policy, it is im
portant that the policy-makers and the 
experts work closely together, for it is 
too much to expect everyone to have 
the experience or empathy necessary to 

The most important 
person in the school 
system is not the pupil, 
but the teacher. 

translate policy into effective practice. It 
shou'.d also be recognized that no 
school is capable of doing everything 
we might want schools to do. The very 
nature of public school education dic
tates that there must be compromises. 

More often than not we try to serve 
two principles ..iat are fundamentally in 
conflict. We try to avoid either-or solu
tions to problems and find a way of 
satisfying both. When some teacher 
proclaims that his method works, we 
must look carefully to see whether he is 
fulfilling all the goals we want in educa
tion or only some — whether, because 
he has motivated his students and 
awakened their interest, he has also 
taught them the skills they require to be 
effective in life. \ ,;• 

As Mil l wrote: 'Truth, in tKe great 
practical concerns of life, is so much a 
question of the reconciling and combin
ing of opposites, that very few have 
minds sufficiently capacious and impar
tial to make the adjustment with an ap
proach to correctness...' cw-l 
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O n Thursdays, as two o'clock draws 
near, a wave of activity sweeps over our 
school. Men and women begin arriving 
to gather up their materials and set up 
shop at V.umerous stations around the 
school. 

Finally, the pupils in the intermediate 
grades begin to move to the club of 
their choice; skiers with skis and ski 
boots clump out to waiting cars, gym
nasts in gym strip skip off to the gym, 
and graceful girls trip off to yoga. 

Soon, sounds begin to come frcm 
every nook and cranny; pounding from 
leatherwork hammers, sawing from 
woodwork, the clip-clop of table tennis 
and the strumming of guitars. In other 
corners and classrooms the quieter ac
tivities proceed; a butcher teaching 
fly-tying, a judge teaching rug-hooking, 
a guide leader demonstrating puppetry, 
a teacher teaching beadwork, and the 
principal off with an archery class. 

All in all, 25 activities could be going 
oh at one time. The kinds of activities 
offered depend on the facilities and the 
resource people available. Some re
source people are skilled at their craft, 
others are will ing to help where they 
can, but all have one thing in common 
— the satisfaction of working with chil
dren and helping them learn a recrea
tional skill that may develop into a 
lifetime interest. 

The program is set up for six-week 
cycles, and each student chooses the 
activity in which he/she is interested. 
Students are expected to select a differ
ent club each cycle. 

Choice sheets for each program are 
sent to each classroom, and the pupils 
sign for their first choice and opposite 
their name select the club for their sec
ond choice. This procedure facilitates 
moves when a club has been filled to 
capacity. Changes can be made after the 
first session only if the students make 
the necessary arrangements. 

The program is co-ordinated by a 
Grade 4 teacher, Mrs. Langin, who is a 

natural for the job. She orders materi
als, arranges for most of the resource 
people and confers with them about 
their needs. Quiet ly, she circulates 
throughout the various groups and 
smoothes out the snags that naturally 
arise in such a program. 

The following are some of the ac
tivities we have offered in the past: 

Chess & Checkers 
Cribbage & Whist 
Sketching & Cartooning 
5tamps & Coins 
Drama 
Choral Speech 
Guitar 
Puppetry 
Cooking 
F!y-tying ' 
Model-bui lding 
Woodwork 
Gymnastics 
Badminton 
Yoga 
Table Tennis 
Skiing 
Bicycle 
Archery 
Outdoor 
Track & Field 
Rock Hound 
Audio-Visual Operators 
Exploring Film 

CRAFTS: 
Leathsrwork 
Wall Hangings 
Macrame 
Liquid Embroidery 
Crewel Embroidery 
Rug-making i,^ 
Christmas Decorations V 
Beadwork & Ornaments 
Flower-making 
Clay-modeling 
Candle-making 
Knitting 

The program was designed to meet 
the following objectives: 
© to provide a change of pace from the 
formal school subjects. 
• to provide an extension of the regular 
programs in art, music, physical educa
tion, and environmental studies. 
• to provide an opportunity for pupils 
to develop interests, skills and talents in 
a variety of activities. 
o to provide programs that encourage 
good use of leisure time. 
• to give pupils an opportunity to select 
activities from a variety of alternatives. 
• to utilize the specific talents of staff 
and community members. 
• to provide instruction in small groups 
where desirable. 
• to utilize outdoor areas and commun
ity facilities. 

The program is in its second year, and 
the enthusiasm for it continues. Its suc
cess is due to the co-operation of the 
staff and the assistance of the volun
teers. The school board has lauded the 
program, and has given financial sup
port. 

An anonymous evaluation by the 
pupils revealed some interesting com
ments: 

'I am all for clubs; it lets students 
show what they could do artistically.' 

'I like Clubs' period because you are 
introduced to hobbies and skills that 
can help you later on in life. The Clubs' 
period also lets you unwind and do 
what you like doing.'. 

'There is one thing that could be im
proved. I feel that one hour is too short 
a time and if we started at least a half 
hour earlier, it would be better.' 

'I like clubs because it is a change 
from work and it is fun.' 

'However, why stop clubs now? We 
have tiii'June.' 

In spite of some organizational prob
lems at the beginning, we feel the prog
ram has grown amazingly,.and that it is 
one of the greatest things we have done 
in our school. '••"•).... o v l 
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In the January 1974 issue, A.J. Dawson 
asked, 'Can Teachers Face the Risk of 
Change?' I take exception to some of his 
comments. 

Man has been subject to the Law of 
Change ever since he landed on this 

.! planet. So what else is new? We might 
be changing a little faster than usual, 

; but then we have more equipment to 
effect it, so even in this, there is nothing 
particularly unnatural. And if we are 
changing somewhat more quickly than 
once we did, that, too, is part of change. 

It is rather startling to see how many 
people af« influenced by such articles 
as Mr . Dawson's. It seems as though the 
easiest way to set people off in a panic 
these days is to try the scare tactics of 
'We must change!' 

I ask: Change to what? After al l , be
fore we change, we should know in 
what direction we are going, shouldn't 
we? 

It is not good enough to make such 
generalized statements as Mr . Dawson 
makes; Let him be more specific. 

'To embark on new paths, to move 
from the<known to.the unknown, to 
give up the lesson plans, the organiza
tion, the personal commitment that has 
developed over perhaps several years 

•of teaching to certain ways of doing 
things is a very large step and a tre
mendous risk for many teachers. Far too 
many teachers, even.though they know 
(at least, intellectually) they should alter 

' their behavior patterns, will not take the 
risk.' 

These are suppressive and very mis-, 
leading statements.: : 

M r . Dawson wri tes that 'The 
beneficial effects experienced by those 
who have ventured to take the chance 
are sufficient to indicate at the very least 
.that the risks are worth taking.' 

Another generalized statement in-
<: tended.to give 'proof' to the philosophy 

Mr . Dawson propounds; 1 doubt it 

CHANGE 

A classroom teacher replies 
to an article 

in our January issue. 

DAYLE SHERIDAN 

The writer teaches at West Vancouver's 
Gleneagles Elementary School. 

holds very much water at all. After being 
exposed to the opinions of another who 
was an assistant professor in the Faculty 
of Education at Simon Fraser University, 
I find some of the things going on in our 
schools under the guise of 'modern' 
education quite appalling. 

Where order does not exist, chaos 
must — and I would like to suggest that 
Mr . Dawson's philosophy of change 
leads directly into that state. Go into 
some of the open-area schools and you 
will find proof of that statement. 

William Shakespeare said, in Troilus 
and Cressida: 
'The specialty of rule hath been 

neglected.,.. 
The heavens themselves, the planets, 

and this centre, 
Observe degree, priority and place, 
Insisture, course, proportion, season, 

form, 
Office and custom, in all line of 

order .... 
But when the planets, 

In evil mixture to disorder wander, 
What plagues and what portents! 

what mutiny! 
What raging of the sea! shaking of 

the earth! 
Commotion in the winds! frights, 

changes, horrors, 
Divert and crack, rend and deracinate 
The unity and married calm of states 
Quite from their fixture! O , when 

degree is shak'd, 
Which is the ladder to all high designs, 
The enterprise is sick! ' 

A n d that is what M r . Dawson 's 
philosophy is — sick! 

A strange philosophy of change has 
been insidiously imposed on us by the 
destroyers. And because to 'be with it' is 
to go a long with this ' m o d e r n ' 
philosophy, many teachers have been 
driven to the brink of panic, and rather 
than doing something, are, in defeat, 
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doing nothing. They have no philosophy 
of their own; they are being led, like 
will-o'-the-wisps, to follow what they 
believe to be true — because t.iey find 
so much wri t ten about it in our 
magazines. 

I have no objection to 'change.' I 
wholeheartedly agree witl, the idea of 
change. I should prefer, however, to 
call it 'evolution' — and evolution will 
go on whether we wish it or no. But 
change is not a force over which Mr. 
Dawson has any special cont ro l . 
Perhaps he looks about him and sees 
change taking place at a phenomenal 
rate, and becomes panicky himself — 
enough to shout, 'Change! Change! 
We must change!' 

Yes, we must change — but not in a 
haphazard way. Like all processes in the 
universe, change is undoubtedly a very 
mathematical and prec ise k ind of 
movement . W e need not become 
panic-striken and fly emotionally in all 
directions. The best way we can handle 
it is as we handle 'old-fashioned' fire 
drills — in an orderly way. 

Man happens to be made up basically 
of two natures. For simplicity's sake, we 
can refer to them as the higher and the 
lower. Man is an evolving being, and 
even if some of us will not admit it, we 
are not ail equal. 

Some have advanced much further 
up the evolutionary ladder than have 
others. For the advanced ones, we can 
afford the free schools. These people 
have reached the point where they un
derstand the meaning of self-control 
and are eager to grow intellectually. 

Others, not as advanced, need and 
want the extra discipline to allow their • 
intellectual nature to emerge. By giving 
them art unlimited freedom, we cause a 
sickness to come over them. They rebel 
and retaliate. These are the individuals 
who beg for control. And we have failed 
to heed their cries. 

The order of the universe seems such 
that we must advance at our own rates 
— all of us, from infant to centenarian. 
As long as we have the breath of life 
within us we are expected to grow. If we 
are aware of this pattern, we co-operate 
and perhaps evolve more quickly than 
ordinari ly we should. If we are not. 
aware of this pattern, perhaps we waste 
much valuable time. 

But even the growing into such a-
wareness is an important realization and 
perhaps indicates a certain .level of 
growth — and this is the change. 

We must change as fast as we can — 
but it is an internal development. It is 
something that is happening within 
each of us. And whatever it is, it is very 

- carefully controlled and gauged and or-

MAY - JUNE 1974 

derly. Most of us are not asked to 
handle more than we can, but we are 
asked to hanciie ns much as we can. 

But change is not something imposed 
upon us from an outside source, such as 
a Mr. Dawson, I, for one, could not ac
cept his philosophy of 'Toss everything 
up! We must change!' I prefer one that 
says, 'Hang on I Use all the resources at 
your command. You'll need them to 
handle the change that is emerging of 
itself.' 

What do our children need to handle 
change? Certainly not a disorderly cur
riculum. They need building blocks, 
certainties. They need facts that they 
know they know. They need re
liabilities, methods. Ask children what 
they themselves want and you will find 
many are tire'.'" of the disorder; they 
want order. 

Mr. Dawson suggested that we throw 
away 'the organization and the personal 
commitment that has developed over 
perhaps several years of teaching to cer
tain ways of doing things...' 

I suggest that the laws that govern our 
universe are impeccably precise. Were 
it not so, our planet would be unlivable. 
Were it to move a few miles out of orbit, 
there would be disaster on our globe. 

And how did the great scientists dis
cover the natural laws? They observed. 
They found consistent patterns and be
cause they did so, they were able to 
conclude that certain laws existed. 

So it is wi th many exper ienced 
teachers. They 'discover' that certain 
ways of teaching are more effective than 
others. Why should they toss these dis
cover ies to the winds for a w i l l -
o'-the-wisp philosophy that has not, 
despite M r . Dawson 's posi t ive-
sounding statements, proven itself ef
fective at all? 

When one embarks on new paths, 
one often has a vague notion of his de
stination. Mr. Dawson does not suggest 
any dest inat ions. He simply cr ies, 
'Change! ' 

My immediate response is, 'Why?' 
There is no point in changing unless 
there is a good reason for doing so. 
Whenever I feel the inner urge to 
change, I do. I don't usually change 
otherwise, because I don't consider 
that changing for change's sake is intel
ligent behavior. Moreover, I know I am 
not going to stand in the same place 
forever, because it is not in the order of 
Nature that any of her living things do. I 
may observe that change is coming 
more quickly than it has done before, 
but then, this speed-up is all part of the 
natural order of the universe — and, 
hence, is quite in order. 

Mr. Dawson suggested, further, that 
.we give up our lesson plans. Again I ask, 

'Why?' Why should I give up orderly 
patterns for disorderly random ones 
that lead nowhere? Perhaps the basic 
law on this planet is 'evolution' — not 
only of material things, but of immate
rial as weil, the mind, for instance. 

Taking this premise to be so, I know I 
am not qualified to take step three until 
I have mastered step two. So I know that 
if I am to make any progress at all, I'll 
have to do it in an orderly way. The 
individual who feels he is not making 
progress is the one who will be trouble
some — or s ick. The best medi 
cine we have is the knowledge that we 
have moved a litt le today from 
where we were yesterday, since prog
ress is a law we must obey. 

There is no risk in change. We must 
change, but this change is not an un
natural sort of thing we control. It will 
take place in spite of us. 

Yes, Mr. Shakespeare, the specialty 
of rule hath been neglected — and the 
enterprise is sick! We have had an un
natura l , un t r ied , unthought-out 
philosophy foisted upon us, and if we 
follow it much longer, our children will 
not be able to read, or write, or do 
arithmetic. They will be unruly, incon
siderate anarchists — and society will 
eventually 'eat itself up' (to quote the 
Bard again). 

Is it not awesome to think that with
out our mighty master minds, we 
should not have an alphabet, mathema
tics and the great discoveries of sci
ence? But even more awesome is it to 
realize that teachers have devised ways 
to .s impl i fy these t remendous dis
coveries so that six-year-olds are able to 
begin to understand and learn them, 
and that by following a carefully laid-out 
course, these same children can know 
in a few years what it took these master 
minds sometimes a lifetime to discover? 

One of the basic discoveries these 
teachers made was that no steps could 
be left out, that this teaching process 
had to be done in an orderly way if a 
well-assured, knowledgeable product 
was to emerge at the other end. Throw 
away the order — and nothing happens, 
except a confused product. 

But, Mr . Dawson advises us, just toss 
away the organization and lesson plans. 
It will all come out right in the end! Tell 
that to the architects and civil en
gineers! 

Mr. Dawson, would you mind trying 
out your revolutionary theory, this 
theory of 'change' for the next 20 years 
and then let us know how it goes? 

In the meantime, I think the rest of us 
should get on ,w ! t h the business of 
leaching — just in case Mr. Dawson's 
philosophy doesn't work! oeJ 
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Here's good news for housewives! 
Tired of spending long hours making 

beds, cleaning floors, and picking up 
the children's toys? Yoursalvation is the 
ingenious new 'Bed-Making Pillow -
Plumping - Toy - Picker - Upper,' 
guaranteed to do your housework in 
half the time. The inventor (age 8) 
claims it can easily be installed in your 
bedroom, and — now don't miss this — 
also will wake the kids at a pre-set time. 

If you order nowyou will also receive, 
free of charge, the 'Automatic Suit-
Getter.' This amazing device consists of 
a series of ropes, leaves and magnets 
and will deliver your clothes from closet 
to you. Since it uses no electricity, this is 
a bargain you can't afford to miss. 

Another handy little gadget is de

signed especially forfathers troubled by 
persistent late-hour pleas by baby for a 
glass of water. Just drop a marble into a 
long tube attached to the 'Marble-
Activated Drink of Water.' The marble 
releases a pin attached to string, a series 
of pulleys, and the mechanism from an 
old alarm clock. The clock spring un
winds and hoists a cup of water from a 
pre-filled reservoir. Baby is happy, and 
Daddy gets his sleep. 

These inventions, and a great many 
other oddball contraptions, were 
dreamed up by children of Grades 2-6 
in Vancouver public schools, invention 
Workshops' have been incorporated 
into the elementary science program in 
some of our schools, and children's re
sponses have been nothing less than 

This simple 'Birdnabbing Machine' will help you fill that empty cage! 

sensational. The workshops are de
signed to stimulate and nurture what
ever creative talents children have. 

Teachers are encouraged to operate 
on Ihe basis of two assumption';: (1) all 
children have some inborn creative po
tential, but the degree to which this abil
ity develops is linked to environmental 
influences; and (2) stimulation, oppor
tunity, materials, and encouragement 
are important creativity-inducing fac
tors of the classroom environment. 

Psychologists have identified the sa
lient components of the creative think
ing process. These include: 

(1) Fluency of idea production — the 
ability to think of a /argt> number of ideas 
related to a problem; 

(2) Flexibility — the ability to produce 

The secret of inventing lies in detecting new combina 
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ideas in a variety of categories; 
(3) Originality — production of ideas 

that are novel and statist ical ly 
uncommon; and 

(4) Elaboration - embellishment of 
ideas with detail and refinement. 

A classroom environmer t involving 
only convergent, analytical thought 
processes and emphasizing only 'right' 
answers and procedures probably con
tributes little to the development of the 
above abilities. But classroom condi
tions can be purposely adjusted to 
stimulate and focus children's thinking 
in unfamiliar patterns. 

Given the opportunity to 'mess 
about ' wi th ideas and materials, 
elementary school children can easily 

forget the anti-creative constraints that 
commonly stifle originality in adult 
thought. And , if encouraged to do so, 
many children can assemble ideas and 
everyday materials into astonishingly 
creative products. 

Invention workshops have been an 
attempt by teachers to involve children 
i n out-of-the-ordinary thought proces
ses. The workshops begin with an 
interest-inducing experience, focusing 
attention on a project open to unlimited 
creative interpretation. The most effec
tive devices found so tar for accomplish
ing this have been cartoons! (Heresy! 
Cartoons in science class?) 

Perhaps we should take a look at how 
this unorthodox method functions. 

Before the lesson we find our chil

dren puzzling and buzzing over the 
mysterious packages labeled 'Rube 
Goldberg Inventors' Kits' lining the 
classroom shelves. 

Finally, at the beginning of wnat is 
supposed to be a science lesson, the 
teacher projects a slide ontc; a screen, 
showing an unthinkable conglomera
tion of unrelated objects (a lawn sprink
ler, an aquarium, a hound sleeping on a 
table, etc.). 'Can any of you invent an 
automatic garage-door opener using 
these items?' 

The pupils stare at the teacher in utter 
disbelief — he is really off his rocker this 
time! Impossible task? On the screen 
flashes one of the 'Inventions of Profes
sor Lucifer Gorgonzpla Butts,' made 
famous by the master machinis'/of the 

ons for ordinary things The Marble-Activated Drink of Water - an end-all thirsty child pacifier. 

Sit** 
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Creative production is an attitude of mind - and this youngster s idea 

may be the forerunner of a future patent. 
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comic strips, Rube Goldberg. 
Since the late R.G.'s famous 'inven

tions' were popular during the 1920s 
and 1930s, your space-age children will 
never have seen such contraptions. The 
children are obviously delighted. 

More inventions are projected. 
'That 's supe r ! ' Next a f i lm — The 
Mouse-Activated Candle Lighter (Prism 
Productions, Incorporated, 531 Dawson 
Drive, Camarillo, California) — shows 
an actual contraption operating in the 
Goldbergian manner. 

The teacher reaches into one of the 
Rube Goldberg Inventors' Kits and pulls 
out a piece of cardboard. 'How many 
different uses can you think of for this 
brown, square-shaped, light-weight, 
flexible-yet-strong, piece of material?' 

Involvement is obvious as the chil
dren engage in the spirit of discussion, 
producing'a wide spectrum of ideas. In
cubation periods are short, with waving 
hands heralding the arrival of an insight 
or new idea. Creative production is an 
attitude of the mind — making the famil
iar seem strange. The secret of invent
ing lies in detecting new combinations 
for using quite simple and ordinary 
things. 

The 'Inventors' Kits' (packages of 
junk) include such things as ca. Aboard, 
straws, paper clips, elastic bands, pie 
plates and string. The availability of a 
variety of materials provides a good 
starting point but additional inexpen
sive materials can also be used. With 
packages in hand, the students are off. 
To a casual observer, the groups of chil
dren working in all areas of the class
room might seem chaotic compared to 
orderly rows of children reading text
books. 

Fascination Outweighs Frustration 
For the next two weeks, the regular 

science class time, plus many student-
requested after-school overtimes, is 
marked by frenzied inventive activity. 
The fascination far outweighs the frust
ration in these creative adventures. 

In one corner, a group of children 
busily conjoins a make-shift treadmill, a 
replica of the family dog, and a tantaliz
ing bone to.form the world's first 'Au
tomatic Dog-Walking Machine. ' 

For the harried executive who has ev
erything, other children invent the per
fect device — an ultramodern rocking 
chair equipped with a bellows and 
series of air tubes so the overtired man 
can sooth his nerves and keep himself 
cool simultaneously. Cool air automati
on McCormack is at present on leave from 
UBC's Faculty of Education. Mr. Doi teaches 
at North Vancouver's North Star Elementary 
School. Reprinted from Science Activities, 
April 1973, with permission. 

cally flows across the executive's face as 
he enjoys his late afternoon martini 
(which is mixed in a special shaker at
tached to the chair!). 

Some girls decide to make mother's 
life a little bit easier: a 'Rapid Grape 
Seed Remover' combines pulleys, a 
windlass, and a grape-sized trough. To 
operate, a weight is dropped which un
winds string attached to a complicated 
series of wheels and cams with the re
sult that each grape rolling down the 
trough is punctured by a pin, thus re
moving the seeds. If the accumulated 
grape seeds become bothersome, they 
can be fed to your pet canary. 

The children's inventions combine 
art with logic and blend humor with 
simple everyday objects. The kids 
haven't been directed to be 'fluent', 
'flexible' or 'original' in their thinking, 
but they are all of these things nonethe
less. Soon, the whole classroom takes 
on a fully whimsical air and seems filled 
with active but pint-sized Rube Gold
bergs. 

By the way, if you don't recall Rube 
Goldberg yourself, you will find the 
name has achieved lexical immortality 
in Webster's Third International Dictio
nary, being used to denote the '...ac
compl ish ing by extremely complex 
roundabout means what actually or 
seemingly could be done simply.' 

The man Rube Goldberg was also an 
extremely complex and often 'round
about' personality. His creative abilities 
were highly developed, encompassing 
the writing of stories, poetry, song 
lyrics, play scripts, and the art of sculp
turing (which last he began at the ripe 
age of 80!). The Rube Goldberg most 
often remembered by the general pub
lic is the Pulitzer Prize-winning car
toonist, the inventor of outrageously 
amusing comic strip contraptions. 

Another hilarious example: a 'Device 
for Nominating a Candidate for High 
Office' places a 'fresh air f iend' next 
door to the candidate. When the win
dows are opened, the fresh air addict's 
pet owl catches cold and sneezes into a 
toy bugle. This summons a company of 
National Guardsmen who think war is 
declared, and in their haste, they upset 
a milk man, spilling milk which attracts 
hundreds of cats. The howling of the 
cats wakes up the ne ighborhood, 
whose own angry yells and howls the 
candidate mistakes for the voices of his 
constituents calling on him to save the 
country. The candidate thereupon 
jumps out of bed, throws open his win
dow, and launches into a speech of ac
ceptance. 

As ayoung man attending the Univer
sity of California at Berkeley, Goldberg 

ran up against 'The Barodik' — a series 
of pipes, coils, beakers, gears, wires, 
etc. designed to measure the weight of 
the earth. Casting a leery eye at the 
proud professor who invented 'The 
Barodik,' Goldberg tackled the prob
lem. Six months later he was left with a 
solution, and, admittedly, a head full of 
unprintable thoughts about the profes
sor who had assigned him his task. 

With a few years behind him, Gold
berg looked back and saw 'The Barodik' 
as a perfect example of how man can 
use so much to do so little. This was the 
beginning of the age of so-called time-
saving inventions, and locking about he 
noticed that most of these time savers 
managed to complicate life in other 
ways. 

The famous Rube Goldberg contrap
tions were thus introduced as an effort 
to make people laugh at themselves and 
not take the new inventions too 
seriously. At the same time, Goldberg 
urged us to keep looking and wonder
ing at the marvelously unpredictable 
passion of Man for creating things. 

Chi ldren Learn A Good Deal 
The elementary science curriculum 

purist may feel the urge to raise certain 
quest ions regarding our inventive 
wo rkshops . What are the ch i ldren 
learning? What specific concepts and 
skills are developed? 

Our answer: we maintain that chil
dren learn as much as they might from a 
more orthodox science activity and 
then some. Children still develop many 
of the same ideas about pulleys, gears, 
levers, etc., ordinarily included in a unit 
on 'Simple Machines.' But the ordinar
ily dull information concerning elemen
tary mechanisms takes on full meaning 
when you're 'figuring out' how to build 
an invention you are really excited 
about. 

And , if you are concerned about en
gaging chi ldren in the methods of sci
ence — the sk i l ls cf observ ing , 
hypothesizing, measuring, predicting, 
and inferring — there's no need for 
worry. All of these are combined, and 
with this important 'plus' —children are 
intimately involved ascreat/ve thinkers. 

Granted, creativity as such cannot be 
taught; the matter is far too elusive and 
uniquely individual for that. However,,it 
can be fun 'thinking up' lots of ideas, 
playing with the odL-»iJ' notion, and 
working hard grasping, 'r a novel intui
tive flash. 

The main goal, we feel, is that both 
teachers and pupils become sensitized 
to the existence, value, and sheer thrill 
of creative thought. Isn't that truly the 
essence of science? &*! 
References available on request. 
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Using 
small groups 
in secondary 
classrooms 



Practical suggestions for using groups 
successfully. Although ihe suggestions 
are written for teachers nf English, they 
can be used equally effectively by 
teachers of other subjects. 

SHEILAH ALLEN 

The writer, now on educational leave, is a 
teacher-counsellor in Saanich, 

Students learn in different ways. 
Although we may accept that state

ment as obvious, we do little to provide 
for alternative styles of learning in our 
classrooms. Too often wc resort to the 
iecture method or to discussion in 
which a few students dominate. The ma
jority of the class sits passively, learning 
less than they potentially could. 

The alternative, of course, is to use 
small group work; it gives students the 
opportunity and responsibility for talk
ing; it forces them to become actively 
involved. And for many, it provides a 
real learning situation. 

If you have attempted to use small 
groups and been discouraged, you are 
not alone. Initially the results may be 
noise, inattention, time wasting, pool
ing of ignorance, and lack of serious
ness. But these are to be expected when 

. students are disoriented by a new situa
tion, particularly one that makes unex
pected and unfamiliar demands. 

You are introducing students to a 
techn ique you hope wi l l become 
habitual, a natural way of working, but 
few students will function successfully 
in small groups automatically. After all, 
they have been encouraged to compete 
in school; now you want them to co
operate. Here are some suggestions on 
how to accomplish this. 

• •, There are various ways of starting 
group work, and no one way is best for 
all teachers and students. If students 
can learn to work together, this skill can 
then be applied to specific content. 

• '• However, i t i s n o t a good idea to start 
group work with a discussion of the 
questions at the end of a story, for ex
ample. Rather, the initial si tuation 
shou ld be an informal d i scuss ion , 
period of topics selected by the class. 
These topics should be highly motivat
ing; for example, such value questions 
as censorship, cheating and honesty. 

. • ATell the students to form groups of 
four to - six. Let them choose their 

g roups 'because .much -of the threat of 
'this new situation will be assuaged by 
•the presence of friends. Because of this 
'threat;'you might participate in a small 
group situation before introducing the 
technique to :your classes. You may 

then better understand studenis' feel
ings of self-consciousness, tension and 
insecurity, and be prepared to deal with 
them. 
• Now, ask two of the groups (volun
teers) to retire to the hall for two mi
nutes of preparation before discussing 
their topics in front of ithe class. Then 
tell the rest of the class to concentrate 
on how the members of ithe group func
tion — what they say is irrelevant. The 
class is to evaluate the success of the 
group by noting: the number of times 
r.ach person talks, the leader, the dis-
tractors, the noncontributors, the pairs, 
and so on. These directions should not 
be so complex as to confuse the class or 
to draw their attention away from the 
group. 
o When the first group returns for a 
two to three-minute discussion, have 
the class evaluate them. Then instruct 
the class to use the same technique for 
the second group, noting similarities 
and differences between the groups, 
a At the end of the second presenta
t ion, let the two groups in on the secret 
and give them feedback from the class 
on their groups' functioning. Do this in 
general terms, without focus on indi
viduals (Was there a leader? Were there 
disturbers?). Then ask the members of 
the two groups to react. Do they agree 
wi th the evaluat ions? Were there 
mitigr* ng circumstances of which the 
class was not aware (such as predeci-
sions on the members' roles)? 
• Finally, one more group — or the 
class divided into groups —shou ld dis
cuss a topic to see if they 'unction better 
with their knowledge of the errors 
made by the two groups. Be sure your 
directions are explicit and expectations 
specified. 
• The next day, follow up with sen
sitivity tasks. An appropriate form of the 
fol lowing case study and evaluation 
procedure could be used. Give each 
member of each group a sheet contain
ing the information and instructions. 

CASE STUDY 

Read the following information silently. 
Within your group, discuss the questions at 
the end. Be prepared to report back to the. 
class on your results. (It might be a good idea 

to elect a secretary to '..'<:e notes.) 
Situation: Jimmy constantly disrupts the 
class with jokes and childish behavior, and 
antagonizes the teacher with his outbursts. 
He forgets books, does not do homework, 
asks for answers and instructions to be re
peated, talks while another student or the 
teacher is talking, drops things, calls out 
rather than raises his hand, interrupts a les
son or story. Some students continue to 
think him funny, but others are getting tired 
of his activities. 

Family: Jimmy comes from a large family — 
six brothers and sisters — that has been 
upset by the recent divorce of his parents 
and remarriage of his mother. All the chil
dren are with her. Jimmy has an older sister, 
but is the oldest boy. He likes his new father, 
but misses his Dad. 

School: Jimmy is 14, in Grade 9. He is short 
and small for his age and therefore at a disad
vantage in athletic activities. He reads a lot 
and previously has done well in school. 
However, his recent behavior has led to his 
being sent to the principal, with no apparent 
effect. He has few friends. 

Po//ce Record: Jimmy has participated in 
neighborhood pranks that brought him to 
the attention of the police. Certain 
storekeepers suspect him of petty theft, but 
:' jve been unable to prove this. 

Task: 
What should be done about Jimmy? 
What should the teacher do? 
What should other students in the class do? 
What other suggestions do you have? 

Evaluation: When you are finished with the 
case study, answer the following: 
1. Did each person in the group contribute 
to the discussion? 
2. Did you all agree on decisions? 
3. Was there a leader or director? . 
4. Did it help to have a secretary? 
5. What did you learn about wording in a 
group that will make it a more successful 
experience next time? 

• Only, when the class sees that a 
particular task plus successful interper
sonal relationships can be accomp
lished in groups should you introduce 
content quest ions. The number of 
periods spent on introduction to group 
processes depends on the progress of 
the class. However, don't begrudge the 
time; it will prove its worth later. 
• You may, depending on the maturity 
of the class, consider lecturing to them 
about group composit ion and func
tions. Or you may vary the group ac-
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tivities by introducing games, role-
playing, problem-solving, and so on. 
But always explain the purpose of the 
group work, and the explicit function 
the group is to perform. 
» One fun technique to emphasize 
the necessity of co-operation is the use 
of a fictitious murder with clues given to 
group members. Only through working 
together can they decide who killed 
whom how. They will be motivated by 
the situation, and through their in
volvement will lose self-consciousness 
about the group's operations. At this 
point they are ready for 'English' tasks. 

So far, the questions of group size 
and composition have been largely ig
nored. Now is the time to be specific; 
specific, not inflexible. Five seems to be 
the optimum number for a group in 
terms of task accompl ishment and 
member satisfaction. Reasons for this 
are that deadlock is impossible because 
pf the odd number, and that flexibility 
in roles and stances is possible because 
of the limited, but not small, number. 
However, both size and composition of 
the group depend on the activities they 
will be doing. 

In a discussion of feelings or opin
ions, you should allow student choice 
of groups. It is interesting to see stu
dents become more sensitive in their 
choice of group members, if a cognitive 
task is to be accomplished, structuring 
by you is appropriate. You should take 
into consideration that a wide range of 
skills and experiences is more desirable 
than uniformity of intelligence, and that 
similar sociability and motivation of 
members is important. 

••:.\<f 
Who! e Group Must Be Motivated 

Motivation of all individuals is neces
sary; thus g roup success must be 
equated wi th ind iv idua l need-
satisfaction. The most successful kind 

^ • o r group jn task per formance and 
member satisfaction is interdependent 
and co-operative. Here members are 
motivated not only for their own sakes 
but also for the benefit of the whole 
group. One method of motivating is to 
provide a variety of tasks ranging from 
research topics to activity projects from 
which groups may choose the one they 
prefer. 

Evaluation is inevitably coupled with 
motivation. 'How many marks is it 
worth?' students ask. There are two 
possible approaches you can take. In 
one, you consider each member of the 
group to be equal and give each the 

: same mark based on the worthwhile-
ness'of their production. The problem 
is that product rather than process is 
being evaluated. The second approach 
is student self-evaluation: how much 
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did each member of the group contri
bute in terms of process as well as pro
duct? The problem here is that competi
tion within the group is fostered. 

You should probably use method one 
while encouraging the group to use 
method two for their own benefit (you 
need not see these results). The impor
tant point is that students learn that all 
will benefit when all contribute, and 
that the group has a dual function for 
them: accomplishment of a task plus 
personal satisfaction through working 
with others. 

You should structure groups for ini
tial tasks. Later, students should choose 
the groups they prefer. They learn that 
contributors are more valuable than 
friends in task accomplishment. And 
the tasks in English ifor which small 
groups can be used are unlimited. In
deed, the skill areas (reading, writing, 
listening and speaking) and the content 
areas (literature, language and compos
ition) C2n be successfully integrated in 
such group activities as the study of lan
guage devplnompnt. the "reparation of 
a poetry presentation, the thematic 
analysis of a novel, the writing of a short 
story, the working out of a dramatic 
scene. 7 he following examples can (and 
should) be modified for your purposes. 

1. language 
Have ([roups prepare lessons for the class 

on such topics as The Origin of Language 
(each person could present a theory); The 
Development of the English Language, his
torical or modern (invasions, explorations, 
wars and such lend themselves to a dramatic 
presentation); Everyday Use of Language In 
Different Situations (role-playing could be 
used), j 

2. Language 
Have ((roups do projects on the use of 

language in the media. For example, analyze 
newspapers or television for slanted report
ing; analyze advertisements or commercials 
for their appeal (connotative words); analyze 
comics or pulp magazines for stereotyped 
characters, situations, morals. 

3. Composition 

Have groups write their own news articles, 
speeches, advertisements, and so on, from 
slanted points of view (positive and negative 
bias). 

4 . Composition 

Have groups write short stories starting 
. with a core plot. Discuss with the class the 

characters, conflict, alternative solutions. 
The groups then choose the plot line they 
prefer ai'iciiwrfte a stoty incorporating the 
details they feel will justify the story's con
clusion.) 

5. Literature 
Have groups role-play conflict situations 

from short stories or novels to reveal their 
views off the characters, or put characters 
from different works together in a fictitious 
situation (Santiago from The Old Man and the 

Sea meeib Scout and }cm from To Kill 2 Mock
ingbird), or have one person interview a 
character. 

6. Literature 

Have groups act out scenes from plays or 
write their own skits to act out. Drama is 
useful in revealing language usage and in 
preparing for composition (for example, 
role-play a dialog or interview before writing 
it). 

7. Evaluation 

Have one group discuss a topic (such as 
ths relcVanCc or nornc'evanCc of a particular 
poem to the present) with a second group 
noting their discussion techniques in a one-
to-one, over-the-shoulder setup. After dis
cussing results, groups change places and 
roles — participants become observers, pre
pared to give feedback. 

8. Evaluation 

Each group experience should be 
evaluated by the members in terms of ac
complishments, feeling, suggestions, and so 
on. This would not be done every day, but at 
the completion of each task or assignment. 

Some of the activities suggested here 

periods for completion. However, it is 
likely that other tasks wi l l occupy a 
week or more. This is desirable because 
it may take three sessions before groups 
work effect ively. At this point you 
should intervene, pulling together what 
they have accomplished. This is not to 
imply that you will not have been giving 
them casual feed-in during the three 
days. Then give them two more periods 
to complete the task — be specific 
about deadl ines, whether tasks are 
short or long-term. 

Once students have adopted group 
techniques as second nature, your in
troductory explanations and directions 
wil l be superfluous. Students will func
tion efficiently and largely indepen
dently. The effectiveness of groups is 
dye partly to the immediate feedback 
students get from their peers. 

In a classroom, you cannot possibly 
reinforce each student immediately. 
And probably peer response is a more 
significant influence on student be
havior. It certainly encourages students 
to active participation, and when they 
are involved, they are probably learn
ing. You can judge the extent of their 
learning. 

I believe that many will become more 
knowledgeable about English content 
as well as more proficient in skills of 
co -opera t ion , l i s ten ing , self-
expression, and self-criticism. Thus you 
wil! have provided an alternative learn
ing situation — both challenging and 
satisfying — in which students learn 
more about English, and about them
selves in relation to others. 
Bibliography available on request. 
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Education is constantly in a state of change. So are all those connected 
with it, says the author, as he discusses how change takes place. 

The commerce of education is change. 
From every viewpoint, we may ob

serve that the business of education 
must necessarily involve change. To 
wit: the schools are repositories of in
formation that is constantly undergoing 
modification; the staff continually un
dergoes change; and the student is ob
viously a being in process — he I?- physi
cally, emotionally, socially and intellec
tually changing., 

As with all kinds of change, however, 
we tend to forget, minimize or ignore 
the changes that are occurring. No
where is this more true than in the case 
of the student. The following quotation 
is a description of some changes that 
might be experienced by a college stu
dent, but it could apply equally as well 
to students at all levels. 

'The individual student is incorpo
rated into new social positions, after 
which he is routinely motivated and en-

. cou raged to take on the qualities ap
propriate to these positions. Moreover, 
as a student progresses through col
lege, those around him — teacher, 

The author is an assistant professor in the Faculty 
of Education, University of Victoria. This article 
is extracted and lightly adapted from his unpub
lished book Understanding Change. 

peers, parents, the general community 
within and outside the college, etc. — 
define and label him according to the 
positions he hopes to occupy when he 
leaves college as well as by the new 
positions he occupies in college. Not 
c- !y Is he an upperciassman rather than 
a lowerclassman or a sociology major 
rather than a fine arts major, he also is a 
would-be lawyer rather than a would-be 
plumber, and so forth, in addition to 
(and as part of) others' view of him; i,c is 
given opportunities to engage in be
haviors that were previously either not 
open to him, not particularly feasible, 
or not easily do-able (given his previous 
positions). As new social identities are 
pressed and impressed upon him, and 
as he is given structural opportunities to 
practice and enact their behavioral im
plications, the student may well begin 
to conceive of himself as being a differ
ent person from what he once was. It 
may be hypothesized in addition that 
any change in overall self-conception in 
turn leads to changes in a variety of 
more specific personality and attitudi-
nal attributes.'1 

Notice that these changes result from 
variables impinging primarily on the so
cial sector. Imaginewhat happens when 

changes in all other sectors begin to 
interact. 

If the educational enterprise is to be 
so cioseiy identified with change, what 
happens when it encounters change? 
Anthony G . O e t t i n a n r 2 =. computer sci
entist, has studied the new technology 
that is available to education today. He 
argues that present technology can con
tribute to genuine improvements in 
education. Sadly, however, he con
cludes that the most innovative devices 
are inadequately utilized. 

Furthermore, th*- introduction of 
these devices does not induce a con
comitant change in the educational sys
tem: teachers are not aware of the 
proper operation and the full potential 
of these devices; and administrators fail 
to integrate these new tools into the 
total education of the pupil . No wonder 
Oettinger avers that the present educa
tional system 'seems ideally designed to 
resist change.' 

This is much the same conclusion as 
that of Rachel Elboim-Dror, an educa
tional administrator who discusses 
change and its relation to education. He 
notes that the prime purpose of educa
tion is generally viewed as training for 
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the future and yet ' . . . few organizations 
areiso much tradition-bound, passive 
and r.-sisting change and innovations as 
the educational organization seems to 
be.' , 

Donald Orlosky and B. Othanel 
Smith 4 conducted a study of changes 
that were attempted in education dur
ing the past 75 years. They examined 
such changes as desegregation, ability 
grouping, media, sex education and 
team teaching. Each innovation was 
raieo' on a fcur-pcir.t scale to indicate its 
relative success orfailure. Changes may 
come from inside or outsid» the school 
system. 

One of their findings indicated that 
although the schools initiated the 
greatest number of changes, the suc
cess of these was much less than that of 
the changes initiated from outside the 
school system. Specifically, internal vs 
external sources of change were at a 
ratio of 3Vi to 1, but the success rate of 
Internal changes was 64% as opposed to 
93% for externally initiated changes. 

Many Interpretations Possible 
As with all findings, many interpreta

tions are possible. However, the one 
incontrovertible fact appears to be that 
school systems are more resistant to 
change that is initiated from within and, 
conversely, are much more responsive 
to changes introduced from outside the 
system. 

I must agree with those who caution 
against introducing change for the sake 
of change or of equating change with 
progress, Mil ler, 5 for example. How
ever, .!.believe that the schools under
stand neither change nor their relation
ship to it. Essentially, the schools have a 
two-fold function with respect to 
change. 

First, society has commissioned the 
schools to transmit the accumulated 
wisdom to the student. The child has a 
young-mind, which is relatively unor-

: ganized. His eyes are not constrained 
by many rules as they scan the world. 
What is up to an adult may be down for 
the child just as what is impossible may 
be possible.' From this standpoint, the 
task of the schools is to stabilize the 
chaotic change in the child and not to 
increase the change in him. 
' Let us imagine a classroom of 30 chil
dren, each of whom was born on a dif
ferent planet. Not one speaks English or 
perceives our world through our eyes. 
In effect, that classroom is populated by 
30 young bodies> each a stranger in his 
world, each bent upon securing his own 
needs, and each barricaded from the 
others by their inability to communicate 
meaningfully. The child from Venus has 
a'tear in his eye and.we surmise his 

fright and confusion and move to com
fort him. But wait, does a tear signify 
fright and pain in his native world? The 
child from Mars is pugnaciously aggres
sive and we can only wonder if this 
might be an accented form of affection 
in his world. And so it goes: 30 budies, 
30 lives, 30 customs, 30 minds — each 
alone, as if he were back on his own 
distant world. 

In a sense, this is analagous to the 
situation confronting the teachers in 
our schools. Every young student is n 
vessel of change, each "looking to im 
own star. Left to his own devices, each 
child would maximize the opportunities 
to satisfy his own change requirements. 
Without the disciplining effects of 
socialization, each child would ignore 
the change needs of others and concen
trate only upon his own, much as a hun
gry, undisciplined child might raven
ously consume food without consider
ing the needs of others around him. 

In fact, we might extend this feeding 
analogy a bit more. Let us imagine a 
child with an inner voice representing 
his need for change, it would not differ 
substantially from the other inner voi
ces that clamor for food, or on behalf of 
attention, or of conscience. These are 
the voices that have been described var
iously as our inner devils or angels — 
now compelling, now wheedling, now 
faint or strong — but always present. 

But we shall concentrate on the voice 
that demands food. As a child hears its 
voice, he becomes increasingly dis
tracted. It is an insistent voice that 
heeds discipline with much pain and 
p f f o r t . It will r u i c h - t h o

 r h! !d £!o"2----
paili until he is totally enchanted and 
unmindful of little else. 

How Change Is Absorbed 
In a similar manner, we might vis

ualize a young student in class who has 
just received a quantity of change. He 
sits quietly as he digests it. Its presence 
suffuses his be ing and he sits 
contentedly...until the appetite once 
more intensifies. 'No , do not just sit 
here, I need some more change,' the 
voice might urge. 'Move your toes; shift 
in your seat; shuffle your book; look 
over at your neighbor.' The student 
shifts in his seat. 'No , I need more; that 
is not enough. Didn't yoi ; feel that de
sire to do something? To have a differ
ent experience?' 

The student shifts once again and, as 
he - looks up, his eye catches the 
teacher's. Quickly he looks down at his 
text. 'All right, go ahead and look at the 
book. At least her glance was some 
change and we can chew on it for a 
while. Anyway, let's see if something 
new in the book will supply our 

thoughts with something novel enough 
to keep us satisfied.' Yes, the student 
thinks, hem is a new idea that is quite 
interesting. Why, I never have thought 
about it in this way. 

But after a while the newness and the 
chanRe it bears begin to fade. 'Uh , oh, 
come on,' the need for change urges, 
'feed me.' The student moves restlessly 
in his seat again. The room is quite still, 
all the studenis engaged in their work. 

'Come on, feed me' According to this 
function, it is the responsibility of the 
schools to facilitate individual change in 
areas where correspondence to sounds 
ii not essential. Wel l , the student 
thinks, G K I'll feed you. I wonder what 
would happen if ! pinched that girl 
when she walks by? Then in rapid suc
cession, there is the pinch, the startled 
reaction of the student, and the 
teacher's admonishment. Finally the 
student can sit back and digest this new 
and delectable morsel of change. 

Content is Historical Aspect 
From the standpoint of this stabilizing 

R:nct i - - , the schools teach the child 
how man has dealt with change in the 
past. In this example, the effort to elicit 
change (pinch) was judged to be unde
sirable by the feather and, thus, a sec
ondary change accrues to the initiator in 
the form of a reproof. 

In this sense, the content aspect of 
education is really a historical aspect. 
Children are presented with records 
about how biologists have structured 
the flux of living things, of how chemists 
structure the movement of actions, and 
u» . . . —*-:~i -,->.. - — ;..~i~—i »„ u~ 
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able or unacceptable. In each instance, 
the chiid is expected to co-orient the 
flux of his change states with those of 
society. 

Thus, the stabilizing function of edu
cation strives to elicit acceptable 
change from children. If this input is 
unsatisfactory, however, the student 
will strive to add to it. If his fear of re
proof is sufficiently strong, it will pro
vide enough change; if it is not, he may 
turn outward and exhibit behaviors we 
deem undesirable; e.g., restlessness, 
non-learning and, later in life, dissent, 
rioting and experimentation with drugs. 

I ust as the f i rst change-f unctic A of the 
schools involves input, stabilization, 
the second change-function, is an out
put function. According to this func
tion; it is the responsibility of the 
schools to facilitate individual change in 
areaV%vherV synchronization of indi
vidual and societal change is not essen
tial. Hence this second change-function 
of the school is actually the process as
pect of education. In practical terms, 
this is the phase wherein schools must 
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accept change from the students. 
Some enlightened adults have sur

mised that the educational process 
cannot be a one-way, input process 
only. They realize that there is another 
aspect to education, but have not been 
as effective in elucidating it as they have 
with the input process. This is because 
we are not accustomed to thinking in 
terms of individual change. Once we do 
learn to think in such terms, however, 
many aspects of education make better 
sense. 

For example, what difference is there 
between a 50-year-old grandmother 
who returns to school and a teenager 
who leaves school? Obviously, there 
are differences in terras of age and 
economic needs.There is similarity, 
however, in terms of satisfying the need 
for change. 

The actions of both the teenager and 
the grandmother may be thought of as 
change-adjusting. Similarly, why must a 
certain student study a certain subject 
in a certain grade when he might deal 
with it more effectively at another time 
when it is more compatible with his 
change needs? What is wrong with eat
ing early or late if the situation warrants 
it? What is wrong with a student's decid
ing that he wili study math an extra day 
or that he will move out of a social 
studies lesson early because he is not 
learning anything? The responsible 
regulation of one's own change needs 
must be an overt objective in education, 
it is an objective that much be reached if 
education is to become a meaningful 
process that produces healthy citizens. 

Traditionally, schools have con
cerned themselves with the stabilizing-

input phase of change activities. Tradi
tionally, this has resulted in restless 
students. In a world that is rapidly rais
ing its change index, it is essential that 
greater cognizance be taken of the 
activity-output phase of education. By 
achieving a balance between the two, 
education will become a meaningful 
and satisfying activity. 

This may be achieved in the tradi
tional vertical and horizontal structures 
that are concerned with the input func
tion of schools; within both dimen
sions, however, increased flexibility, 
and provision for greater mobility, will 
facilitate the output function. So long as 
both functions of the schools are not 
recognized and provided for, so long 
will student unrest be a problem of our 
time. CM-* 
References available on request. 

Candy C o . Ltd. 
1685 W. 5th Avenue, 

Vancouver 9, B.C. ' 
P.O. Box 34096 
604-736-0341 

Dei you have 
A fund raising project? 
Did you know 
That Hansel & Gretel Candy Co. has 4 
delicious fund-raising candies to help you 
make money? 
Did you know 
Our fund-raising candies will be shipped to 
you freight prepaid (minimum 25 dozen); 
no money required with order? 
Did you know 
There is no risk. 
We will allow full credit on unsold candy 
returned to our plant within 30 days? 

Attention: You deal directly with the factory 
These candies made in B.C. with B.C. !?bour. 

Fresh daily. We offer prompt jarvlce. 

Did you know 
We offer 4 proven fund-raising items: 
• Hansel & Gretel Peppermint Patties 
• Hansel & Gretel Peanut Brittle 
• Hansel & Gretel Party Mints 
• Park Lane Buttermints? 

Please mail coupon for detailed information. 

Name 

Address 

City Tel 

Name of Group 

Number in Group 

Accommodation Available 

Long term 

RENTAL ACCOMMODATION KELOWNA, B.C. — 8-room • 
lakeshore residence, furnished. Available September 1/74 to . 
June 15/75. $350 per month. Please contact J. Armstrong, 
1360 Hornby Street, Vancouver. B.C. V6Z 1W5: 687-6748. 

FOR RENT JULY 1, 1974 TO JULY 1; 1975 — completely 
furnished l-bedroom house on 5 acres with 2 bams & Urge 
garage. Near Guildford in Surrey; B.C. Lease and references 
required. S275/mo. Phone 534-0678. 

FOR RENT—July 1. 1974-Aug. 1975: a new 3-bcdrm home 
near, the sea, buses, park and shopping facilities. Located 
l.5miles from the university. Furnished or unfurnished. 
References. Contact A. Newberry, 4555 Seawood Terrace. 
Victoria. B.C.. 

Summer 1974 
FOR RENT — July, 2-bdrm house, close to UBC. 10 mins 
from ocean; $350 utils ind. Children welcome but no animals. 
Mrs. Baranizky,4028 W. 37th Ave., Vancouver 13:2664423. 

ONE-BEDROOM FURNISHED apart far rent, July'& Aug, 
$2007mo. West End Vancouver near Lost Lagoon. Lynda 
Kirby, #405-1914 Robson St. Vancouver 5; 682-3260. 

SWAP — 3-bedrm North Vancouver home for. accommoda
tion anywhere in B.C; during Summer Session. Write Lilly. 
910 Handsworth Rd.. N. Vancouver V7R 2A3. 

JULY AND AUGUST — I bdrm furn. apt. Large col. TV, 
dishwasher, covered parking. 10 mins to UBC. Quiet — no 
pets or children allowed in block. SI69/mo plus utils. Write 
211-8667 Hudson St., Vancouver V6P 4M&. 

SUMMER ACCOMMODATION — home close to Ur.iv. of 
Victoria; suitable for a family of 6 or.less. Fully furnished, 
dishes, etc. Utilities included. $60/week. 7 week minimum, 
A: Slacey. Cedar Hill Jr. Sec. School: 3910 Cedar Hill Road, 
Victoria. B.C. 

FOR RENT — July and Aug.; I new furnished suite. Clean, 
comfortable: reasonable rent. Phone 536-6470; 1527 • 131st 
St.. Surrey. B.C. 

FOR RENT — July 14-Aug 31; furnished 4-bdrm home 
close to Simon Fraser University, Write 7980 Hunter St., 
Burnaby 2: phone 299-7890. 

FULLY FURNISHED 2-bdrm apt; dishwasher, color TV. Own 
yard. For rent for months of June and July. $350 for the 
2- monlh period including hi, Il and phone. North Vancouver. 
987-3605 evenings. 

• FOR RENT — 3 or 4 bdrm house; 5 mins from UBC gales; 
available July l-Aug. 17. $75-wk; $50 ofr total if feed cat & 
mow lawn. J, Fanning. 3258 W. 13th Ave.,, Van 8:738-1993. 

FOR RENT — Summer School Session. $300 six weeks or 
$400 July/August; fully furnished 3-bdrm; central location 
from UBC or SFU. Write M. Gannon. 1566 E. 26th Ave.. 
Vancouver 12. 

FOR RENT — July A August: 2 bdrm, fully furnished suite; 
20 mins from UBC: $250/mo includes utils. 2 - 1035 Wolfe 
Ave., Vancouver 9; 73I-796S. 

ug.:2 
washer, col TV: adults only; references. Rent to be negoti
ated. D. Standly, 2948 W. King Edward Ave.. Vancouver 
V6L IT9; 732-7509. 

FOR RENT — deluw, fi.',,y furnished l-bdrm apart; pool, 
tennis courts, sauna. July eVAug. $243mwnlh. Adults only. 
#813 - 2012 Fullerton, N. Vcn.: 926-3655. .,-

3- BEDROOM HOUSE — for Summer Session or holiday: 
colcr.TV; utilities: 2 cats), fireplace, garden, July - Aug. 20 
$300; children welcome. David C. Bird. 32420 Diamond Ave., 
Mission V2VIM2; 826-9292. 

JULY & AUGUST — spacious 3-bdrm, 2 bathrm home. 
Shaughncssy area. Secluded garden. $300 per mo. A. Ingley, 
1170 W. King Edward. Vancouver9;738-6481. 

FOR RENT —3 bdrm house. Coquitlam: 20 mins from SFU; 
July l-Aug. 31. $2011 incl light, heal and phone. Reft; older 
children preferred. R. McManus, do 4939 Canada Way. 
Burnaby, B.C. 

HOUSE FOR RENT — avail. Summer School Session; 
2 bdrms: fully rum. 10 mins UBC. $450 includes utils. Refs 
req. Ian Cameron, 3007 W. 38th Ave., Vancouver 13. 

DELUXE STUDIO APT available by week or month on 
Naplli Bay, Maui. Reasonable. Write Mrs. Sanders. 1724 
Fedoruk Rd, Richmond. B.C. Phone 278-1403 or 946.;i00. 

LAKESIDE HOME to rent from July I to Aug. II, 1974. A 
3-bdrm home on a 5-acre site with beach and dock. Suitable 
for a summer of fishing, sailing, canoeing, hiking or relaxing. 
Write P. Railings. Francois Lake, B.C. or phone 695-6334. 

Accommodation Wanted 
WANTED TO RENT—2 or 3 bdrm furnished house near U BC 
for Ihe Summer Session. A. Forssell. 1821 - 2nd Ave. W.. 
Prince Rupert V8J IJ5; 624-4764. 

FEMALE TO SHARE apt with female teacher in Prince 
Geotgc beginning Sept. '74. Write Wendy Baker. #103-380 
Brae Road, Duncan. B.C. 

FUN AND FISHING — Kamloops teacher will swap comfort
able 3-bdrm home vith large yard, trees, fruit, etc., close to 
lakes, for home or large apt in Victoria July St Aug. Contact 
McCambridge. 3139 Serle PI., iCamloops: 579-9798. 

ACCOMMODATION WANTED for Graduate student, 
spouse (and 3 children) attending UBC for 1974 Summer 
Session. Write P. Railings. Francois Lake, B.C. or phone 
695-6334. 

Miscellaneous 
FINE 19th CENTURY DRAWINGS A watcrcolors by minor 
masters. $l5-$250 ea. Available to BCTF members only, W. 
Chandler. 626 W.29th St., N. Vancouver; 987-5445. 

GAMBIER ISLAND — Unusual opportunity to enjoy 54 acres 
of woods, orchard, meadow and 1200 feet of waterfront on 
this unspoilt island. 1/10 share include;; building site and use 
of large existing cottage. Accessible by boat; less than 30 
minutes from Horseshoe Bay. $20,000. Reply to 4455 W. 2nd 
Ave., Vancouver 8 or telephone 224-1730. 

MAY - JUNE 1ST4 279 



When thinking art materials 
consult 

927 Denrnan Street 

Vancouver V6G 2L9 

See our wide range of stock or send for our free catalogue. 
20% discount to schools. 

Specializing in fast and efficient mail order service. 

An administrative post in Education 
at the University of British Columbia. 

The DIRECTOR OF FIELD D E V E L O P M E N T is a senior 
position requiring extensive experience in organizing 
R & D (especially curriculum development) and in-
service education programs. The position will be res
ponsible for extending and co-ordinating the field 
development program of the Faculty of Education. 
Salary is open to negotiation. 

Replies should be sent to Dr. S.S. Blank, Chairman, 
Search Committee, Faculty of Education, University of 
British Columbia, Vancouver, B.C. V6T 1W5 no later 
than May 31, 1974. Responsib i l i t ies would begin 
July 1,1974. 

We Correct An Error 

In our March issue we reprinted an arti-
• cle by Sir Alec Clegg, 'Or Not To Read.' 
Our note of acknowledgement was in 
error, however, in that we credited the 
wrong magazine with the original pub
lication. Sir Alec's article first appeared 
in The Educational Courier, the magazine 
published by the Federation of Women 
Teachers' Associations of Ontario and 
the Ontar io Pub l i c Schoo l M e n 
Teachers'Federation. 

Low Cost Curriculum - Resource Materials 

PAPERBACKS 

Representing all major publishers 
Special attention for classroom set 
orders 

Specia l .order arrangements for 
libraries 

. Distributor for Festival Editions of 
Shakespeare 

Distributors Pondulum Press Paperbacks 
Fast delivery through our central order 
service 

LIFE FILM STRIPS 
As the Canadian agent for Timet 

Life Education Programs, School 
Book Fain stocks a wide selection 
of their modern learning aids: re
prints; transparencies; filmstrips; and 
filmstrip kits. 

FEATURING 
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m VIDEO CASSETTES 

Canadian Educational Agent for the 
TIME-LIFE Video l ibrary. Over 1000 
programs now available including: 
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devil's cdvoccte 

INTER-DISCIPLINARY INTEGRATION: 
P|PE DREAM OR POSSIBIL ITY? 

Integration, a term that has yet to fall 
into the 'no longer operative' category, 
seems to have caught the current fancy, 
provided, of course, it is integration on 
one's own terms and not on somebody 
else's. • • . . 

Most recently it has been called upon 
to stem an incipient tide toward alterna
tive schools and other similar subver
sive pluralisms in the province's educa
tional system. One hears little, how
ever, of its application to the various 
disciplines of the school curriculum:—' 
which seems a bit puzzling and'incon-
sistent for a suppossiiiy logical and con
sistent pjecpie." 

ue7 from time to, time one catches 
snippets of talk about 'horizontal' cur
riculum integration, but even a cursory 
examination reveals that curricula tend 
to remain unrelated, compartmen
talized, separate and ..discrete entities 
with impenetrable ramparts sharply di
viding one from the other. 

This is true both in relation to general 
curriculum areas — academic, indus
trial/ commercial/, community services 
and fine arts — and among individual, 
subject d isc ip l ines : Eng l ish , soc ia l 
.studies, mathematics, science, and the 
irest. About the only gesture toward in-

, tegration is the senior secondary school 
combined studies program. ApartTrom 
that, pluralism and.separatism are en
demic throughout.^' 

.0 What science teacher, for example, 
would dream of exposing his classes to 
•the tender mercies of a social studies 
instructor to discuss with them the im
pact of the development of the internal 

'corhbustion^engine on social organiza
tion? 

And what social studies teacher worth 
his salt would dare subject his classes to 
a science instructor to discuss, from the 
scientific viewpoint, the mechanical 
achievements that led to the Industrial 
Revolution? 

Indeed, what structure is there in the 
organization of any school curricula to 
foster an understanding of interrela
t ionships and in te rdependenc ies 
among the various areas of study? 

Surely any anthropologist observing 
the situation impartially and objectively 
would marvel at the state of affairsand, 
searching for possible similar condi
tions in other areas of l i fe, wou ld 
note that Western culture tends gener
ally to fragmentize and compartmen
talize: to mark off work from.leisure, 
Sunday religion from daily living, busi
ness ethics from private ethics, ethnic 
freedom from cultural uniformity, art 
from l i f e—a l l without sensing any ap
parent contradictions. 

Even in the school.f.tructure itself 
he/she could not help noting the drive 
to categorize.,and separate —teacher 
from teacher, classroom from class
room, child from child, the bright from 
thcvdull, the academic from the non-
academic. .• 

In short, the dominant outlook of the 
culture is an impediment to inter
disciplinary integration. The culture it
self is individualistic and pluralistic. It 
does not therefore emphasize interrela
tionships; for example, the interrela-

• tionships among man, technology and 
nature — a fact that has led to the cur
rent problems of pollution, preserva
tion of wild life and maintenance of the 

environment. In this respect, ii has no 
sense of community. 

So too there is no sense of commun
ity among the different school subjects 
and curriculum areas. Atomism is a 
given of t H : culture and one extremely 

.difficult to change. 
The accumulation of knowledge over 

the past 300 years or so and its increas
ing quantitative acceleration in our own 
time has, of course, helped foster 
pluralism and separatism to the extent 
that today the possibility of producing a 
Leonardo da Vinci or even the El iza- . 
bethan ideal of the intellectually>;!;-
round man is no longer practical. 

In fact, w i tho^t 'spec ia l iza t ion of 
knowledge-'.-ridvances in technology 
and in.Control of the natural wor ld 
would not have been achieved. The 
'question is whether there is not a point 
of no return in this process that will see 
its disadvantages begin to outweigh its 

' advantages, to the peril of a reasonably 
stable social structure. 

Unfortunately, the whole apparatus 
of our Western social system and the 
general direction and thrust of tech
nological evolution lead to a certain 
pessimism regarding the extent to 
which specialization of knowledge and 
the accompanying drive toward ;-.c6m-
partmental izat ion can be modi f ied, 
even for instructional personnel at the 
secondary school level, not to mention 
for the general public. 

Yet students are certainly not going to 
achieve an inter-disciplinary outlook or 
see the interrelationships of one sub
ject area to the others without positive 
encouragement to do so. .. oeJ 

MAY-JUNE 1974 281 



I contend thai rural school children are 
not getting a fair break from our present 
education system. 

Because I am a teacher in a rural 
school I do not have ready access to 
educational research. Thus, of neces
sity, the argument I present is based 
upon my own personal experience, and 
any research upon the topic, if any ex
ists, has not been considered. My ex
perience consists of 12 years of teaching 
in B.C., 11 of which I have spent in five 
different rural schools in this province. 

For the sake of de f in i t ion , rural 
. schools as I use the term refers to 
schools with enrollments of less than 
250 elementary; 200 junior secondary; 
or less than 200 senior secondary stu
dents, servicing Communities of less 
than 5.000 persons. 

Because of the smal I size of most ru ral 
communities and their distance from 
large urban centers, the children living 
in those communities ter-;i to have ac
cess to far fewe r educational oppor
tunities, otj-.ar than those provided by 
their parents and their school, than do 
ihe children of large urban centers. 

Thus it seems reasonable that we 
should attempt to compensate for this 
general lack of opportunity within their 
community by providing them with 
educational opportunities within the 
public school system above and beyond 
those offered to the children of large 
urban centers. However, this is not the 
case. The public school system is not 
offering greater educational oppor
tunities to the children of the rural 1 

communities; it is in fact offering them 
fewer educational opportunities. ^ 

The pupils of the rural schools are 
being educationally short-changed in 
four basic ways. 

• The facilities provided for their edu
cation are inferior to those provided for 
the urban child. 
• Their teachers are forced to bear 
much heavier assignments than their 
urban counterparts. 
• Their teachers have less experience 
and less specialized training than their 
urban counterparts. 
• They do not have ready access to the 
auxiliary personnel and facilities that 
are readily available to urban pupils and 
teachers. 

The building code and the finance 
formula discourage school boards from 
constructing such 'special rooms' as art 
rooms, language labs, etc., in rural 
schools; and because the equipping of 
schools is based on the value of the 
building itself, boards cannot provide 
the rural schools with the equipment 
they are able to provide for larger urban 
schools; / ' ' 

282 

J 

a i 
i 
i -

l/to"' «'* ••' , i ' " " " 

In addition to these problems, in rural 
school construction, the boards face 
the added problem of extraordinarily 
high labor and transportation costs; as a 
result, the dollar a board spends on a 
rural school will not provide what it 
does when spent on an urban school. 
Thus, seldom, if ever, do boards pro
vide rural pupils with facilities and 
equipment equivalent to what is pro
vided for urban pupils. 

This relative lack of facilities and 
equipment places a heavy burden on 
rural teachers. It is, however, only one 
of many burdens they must bear if they 
wish to teach in rural schools. 

In addition, they must shoulder the 
burdens of teaching split grades, or split 
subjects, in the case of secondaries; of 
trying to meet the needs of children 
with learning disabilities in a regular 

The writer is principal of Hudson Hope 
Elementary-lunior Secondary School. 

classroom situation; of being responsi
ble forsupervision duties from full-time 
to half-time; of sponsoring one and 
generally more children's activities and 
of trying to fill as many of the leadership 
roles the community expects of them as 
possible; all of this while trying at the 
same time to remain above or outside 
the internecine struggles typical nf rural 
communities. 

Understandably, most find the bur
dens too great and as soon as they have 
gained sufficient experience to make 
them attractive to the administrators of 
urban schools, they seek and are of
fered positions in these schools. Thus 
the rural pupil receives the services of 
his/her teacher only as long as that 
teacher isn't considered good enough 
to receive an appointment to a larger 
urban school. 

Experienced teachers aren't the only 
teachers who tend to avoid the rural 
teaching situation. Specialist teachers, 
such as remedial reading teachers, art 
teachers, etc., tend to avoid the rural 
schools because they cannot teach their 
specialty full-time in rural schools. 

Since there is this shortage of experi
enced and/or specialized teachers in 
rural schools, it seems natural that the 
majority of a school district's auxiliary 
personnel and facilities would be used 
to support these schools. Again, how
ever, just the opposite proves true. 
These auxiliary personnel and special 
facilities are always ensconced in large > 
urban centers where they are readily 
accessible fo the urban schools but 
highly inaccessible to the rural schools 
that need them most. 

These are only the four most obvious 
handicaps faced by the pupi ls and . 
teachers of rural schools. There are 
many more less obvious handicaps — 
such as the lack of ready access to the 
professional assistance of such people 
as psychologists, social workers, etc. — 
that place rural pupils and their teachers 
at a distinct educational disadvantage 
when compared to their urban cousins. 

Of course, it will never be feasible to 
provide each rural pupil with an exact 
replica of the educational opportunities 
provided for the urban pupil . But we 
can do much better than we have done 
to date. 

For rural schools the answer does not 
l it in busing; in resource centers, co
ordinators, etc., or in neglect, which 
seem to be the three most popular ap
proaches to the problem. Equal oppor
tunity must be provided within the 
school itself and it is my belief that it is 
financially possible to provide the rural 
pupil with equal, if not identical, educa
tional opportunities through the follow
ing changes in our educational system. 
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e Reduce the elpme-niary i .U. in rural 
schools from 25 to 20. 
i keduce the secondary I.U. in rural 
schools from 20 to 15. 
o Increase the Department's share of 
capital costs in the construction of rural 
schools. 
« In the construction of rural schools, 
increase the percentage of the capital 
costs allowed for,equipment, 
e Make the cost of isolation bonuses 
for rural school teachers a shareable 
budget cost over and above what is co
vered by the I.U. grant. 
• Discourage school boards from de
ducting monies for the operation of 
special services, resource centers, etc., 
from the operating budgets of rural 
schools. 

That superior educational facilities 
and all of the educational advantages 
derived therefrom have developed in 
the urban centers and accrued to the 
urban pupil is a natural and under
standable process. However, to allow 
this process to continue indefinitely 
without attempting to provide equal 
advantages to rural pupils would be an 
unnatural and unjust act. 

The time has come to give the urban 
pupil's poor country cousins an even 
break. CMJ 

Traveling on your Holiday? 

Remember to Insure! 

P E T E R C . C L E G G L T D . 

Insurance Consultants 

206 - 2235 Burrard Street 
Vancouver, B.C. V6J 3H9 

Telephone 736-7741 

Affiliated with the Teachers' Co-operative 

The 1-year lease Is back 
For example. 
74 Volvo 164 Sedan. Fuel injected en

gine, air conditioning. Leather 
seats, radial tires. AM/FM stereo 
radio. $178.15 per month. 

74 Volvo 145 Wagon. Bucket front 
seats, rear window washer and de-
fogger, tinted glass. $146.30 per 
month. 

Above rates Include 20,000 miles over 1 
year. 

For further information 
call Ftuss Robinson at 

Clarke Slmpkins Lease 
736-8931 

from Gage — 
THE QUANCE LECTURES IN CANADIAN EDUCATION 
Out of this' series has emerged some of the most dynamic 
educational thinking of our times . . . 

The change I am looking for reauires not radical 
,. action but a radical change in thinking. Those of us 

within teacher's organizations who are potentially 
agents of change must create an image of a new 
school system based on respect for human nature 
and. human functioning, capitalizing on the human 
power to achieve what we will, provided only that 
we keep our purpose clearly in mind at all times. 

from the most recent Quance contribution Can the Teaching 
Profession Build a Better School System by 

Charles David Ovans 
General Secretary 

British Columbia Teachers' Federation 

Other Quance Lectures in the series: 
Education and the First Canadians by Andre Renaud, O.M.I., 
Indian and Northern Education Program, The University of 
Saskatchewan 
Curriculum Change in a Canadian Context by Henry Janzen, 
formerly Director of Curricula, Saskatchewan 

qaqe EDUCATIONAL 
PUBLISHING UMITED 

• 0 ' WOa IM COMMAND!* tlVO • ACUICOUMT O i l 111 KT 

Guardian Study Vacations, a 
wholly owned member of the 
British Manchester Guardian 
Newspaper Group, is organising 
its third four-week study 
vacation in England and France 
in the summer of 1974, between 
17th July and 14th August, for 
U.S. and Canadian High School 
students. The fee for each 
student is $1249, which is fully 
inclusive of travel New York -
London return. 
The courses studied are: 
Course 1. 
The Formation of British 
Society 
This course provides the 
historical context within which 
contemporary British society has 
developed and focuses on 
highlights of that development. 

Course 2. 
Structures of Modern Britain 
This course concentrates on 
contemporary Britain, with 
particular reference to the 
political, judicial and education 
systems. 

Course 3. 
British Artistic Tradition and 
Contemporaiy Culture 
This course looks at the 
development of English 
Literature, drama, art and 
newspapers as an expression of 
contemporary culture. 
Teachers are invited to recruit 
groups of 12 students for this 
vacation, and for each group 
recruited, will be awarded a 
scholarship place, to use either 
to travel with the group at no 
personal cost, oi to nominate a 
student of their choice. 

Write to: 
Lorraine Fitzgerald 
Guardian Study Vacations 
21 John Street 
London WC1. England 

Guardian Study Vacations also 
accepts invitations to design 
special academic programme?, for 
any institution or cultural 
organisation. 
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new books C . D . N E L S O N 

• ^ i. i . 

WHAT TO D O ... 
when the well runs dry; a question 
surely familiar to anyone who writes 
anything — students at exam time, peo
ple answering letters, and most as
suredly Book Page Editors when they 
are jolted from the depths of a bout of 
'flu by the realization that copy deadline 
is HERE.' 

A LOGICAL ANSWER W O U L D BETO ... 
clear the decks of numerous leftovers, 
and we proceed to do just that. First, a 
friendly note from W.C.T . Edwards, 
local Gage Educational representative, 
commenting on my crit icism of the 
paperbound edition of the Gage Cana
dian Dictionary: Mr . Edwards assures me 
that I must have got a defective copy to 

;•• review,"and proves it by sending me 
another copy, which was, indeed, per
fectly bound. I am pleased to \oass on 
the information that the dictionary is 
suitable for school use; I found it excel
lent in everyway, even if I still prefer the 
hardback edit ion . . / A friendly note 
from Mol l ie Cottingham reminding me 
of the excellent Curriculum Resource. 
Book series published for the past sev
eral years by McClel land & Stewart. 
Mol l ie , I have known about these books 
for a long time, but since they are so 
wel l-known in our schools, and are 
used in our courses of study as texts or 

supplementary materials, I adopted a 
sort of 'motherhood' attitude toward 
them. I intend to see that they receive 
more suitable recognition in this space 
in the future! The latest titles in this 
series are: Man in Industrial Society, by 
Gerald Walsh, formerly of North Van
couver; and The Landscape of japan, by 
James Popple of Nanaimo Senior Sec
ondary ... Finally, and thanks to col
league Dennis Stubbs, a copy of The 
Mirrored Spectrum; a collection of re
ports for the non-scientist and non-
engineer about achievements in Cana
dian science and technology, put out by 
the Ministry of State, and available from 
Information Canada at $1.25, and is in
deed an eye-opener to those who think 
Canada imports all its ideas in science 
and technology. The non-technical lan
guage and excellent illustrations make 
this ideal for secondary students and 
teachers. 

HAVE A G O O D SUMMER ... 
— D. Nelson 

CHEMISTRY 

Act/on Chemistry, by Bolton et al. (Holt 
Chemistry Program) c.1973 $8.45 

This book brings many different but re
lated aspects of the subject Chemistry to
gether in one volume. It is aimed at giving 
the young mind a very brief history as well as 
demonstrating the challenge which exists to 

relate the theories of chemistry to almost 
every aspect of present day living. It is appar
ent that there has been an attempt made to 
cover too much material for a one year 
course. 

Act/on Chemistry has been written and de
signed to be used in conjunction with the 
Holt Laboratory Manual. I feel this volume is 
unsuitable as a text book for our classes as 
some of the information has been omitted 
from the periodic tables; no relation has 
been given between the periodic tables and 
the text on the nucleus of the atom; con
tinuity of related subject matter is lacking 
and definitions of specific subjects contain 
superfluities which may add to the pleasure 
of reading but obscure the exsci meaning. 
The American influence is felt strongly and 
although the subject matter is j c 3d, a more 
international flavour would bs appreciated. 
Photographs, diagrams and sketches have 
been judiciously but lavishly used through
out the book, in only a few cases are they 
unrelated to the subject and carried to the 
level of the ridiculous. The Index and Cross-
references have been well and carefully 
done. 

This volume would be an excellent refer
ence book to enrich our junior secondary 
school library. —Orval William Maxwell 

GEOGRAPHY " 

The Physical Landscape, by A . G . Terry. 
McGraw-Hi l l , 1969. Paper. $3.75 . 

For teachers of Geography 12, this soft-
covered publication will be a most welcome 
addition to their library shelves, and com
plementary to Physical Geography in 
Diagrams by Bunnett. 

The book caters to the needs of students 
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taking '0' level geography in England, and 
should be invaluable to the Grade 12 geog
raphy student here. The material covers that 
section of this course dealing with geomor-
phology. 

Topics are presented in a variety of ways. 
Diagrams are excellently drawn and well an
notated. The photographs are of superb 
quality, often with matching annotated diag
rams. A most useful feature of this book — 
many of the photographs are large enough to 
be copied and used as transparencies. All 
photographs are in black and white. Diag
rams are often drawn in three tones. 

Two units, The Work of Running Water 
and Rivers in the Landscape, include colored 
topographic maps with map reading ques
tions. 

There are questions for further study at the 
end of each chapter. 

At $3.75 this would be a good buy. My only 
regret is that there is no similar Canadian 
publication for this level and at this price 
range using Canadian examples. Neverthe
less this is a most useful reference. 

— William Murray 

READERS 

The Forgotten World of Uloc, by Bryan 
Buchan. Scholastic Tab, c1973. Paper. 
55c 

A rare find, an interesting treatment on the 
problem of pollution in a book that is neither 
pedantic nor dull. Read aloud to a Year Five 
class, Uloc was in great demand for re
reading, and became a natural avenue for a 
study in changing ecology. 

If there is a fault, it is that the names of the 
lords of evil are difficult to pronounce, but 
the story grips the reader so well that this is a 
minor annoyance, and the positive ending is 
a delight — so I ordered the book for the 
library! —joan Punnett 

Sol, Beano and joe, by Phi'lp iViartin. 
Scholastic Tab, c1973. Paper. 65c 

Gaelic wit peeks slyly through the pages of 
this amusing, but highly improbable tale. Al
though the language is somewhat unusual, 
several Year Four students enjoyed the 
book. The lovable characters, both human 
and animal, poke fun'at each other and carry 
the rather.light story line quite well — but 
there is room for better development of plot. 

—Joan Punnett 

SPANISH LANGUAGE 

Lengua Espanola, vol . 1 and 2, by Arjon.i, 
Casado and Turner. Scott, Foresman, 
1969. $6.40 and $7.65 

Each volume is divided into 40 leiaons, 
each of which, the authors claim, represents 
from two to five days of work in the class
room. The components of each lesson are: 

/ Voces En Uso for aural comprehension 
introducing new words in familiar language, 

2 Dialogo: to present structure patterns in 
a communication sequence that represents 
an everyday situation, 

3 Tareas: factual questions based on the 
content, 

4 Practica: to fix the structure patterns in a 
series of controlled drills/each of which 
gives concentrated practice of a single pat
tern, . • •.'•'.:.! 

5 Explication: summaries of drilled forms, 
English explanation stated in concise lan
guage, Spanish models given in outline for 
easy reference. 

This is a well organized and well presented 
work of a dedicated group of practitioners 
who know what they are doing and why they 
are doing it. There is, however, in this 
method that stresses fixing structure pat
terns in controlled drills, the danger for the 
disciples and imitators of the method to man
ipulate linguistic features unthinkingly and 
mechanically, which hardly constitutes a use 
of language. The drills can become ex
tremely tedious and as the role of the student 
can be interpreted as exclusively imitative 
and the memory as the principal mechanism 
of learning, the most objectionable defect of 
this method is its inherent anti-
intellectualism. The powers of analysis and 
abstract thought play a relatively small part in 
this approach. 

There is no question that preparation and 
inventiveness are taxed even more here than 
in the traditional method, especially in view 
of the steady erosion of time allotted to each 
subject in our present system. 

As for the language — there is a refreshing 
authenticity about it, even if some of the 
contents of the dialogs are a bit juvenile, 
'gringo style.' Viva la Pepsi generation! 

— Konrad Schamberger 

TELEVISION 

Introducing the Single-Camera VTR Sys
tem, by Grayson Mattingly and Welby 
Smith. Scribners, c1973. $6.00 

This book should be required reading for 
any teacher who does not already have con
siderable experience in the use of television 
and certainly for every student-teacher in 
our universities. 

It is a primer on the subject. It is brief and 
concise. It begins at the beginning and cuts 
through the technical jargon and gob-
bledygook that so often frightens a prospec
tive user before he flips his first switch. It 
assumes the realistic point-of-view that most 
schools and other institutions will have very 
limited resources for the purchase of televi
sion equipment and a very limited amount of 
television experience among the personnel. 

The authors begin with some very sensible 
pointers on selection of equipment, but 
here, as throughout the book, the advice is 
to start small and simple and add compo
nents as needs and understanding increase. 
The next few chapters offer a non-technical 
explanation of some of the main compo
nents of a single camera system with a few 
simple trouble-shooting pointers for use 
when things don't go as they should. Invari
ably these conclude with the advice to call in 
a technician rather than risk expensive repair 
bills. 

A substantial part of the book is devoted to 
planning, preparing and taping a variety of 
simple 'programs.' Here again the advice is 
to keep the program short and uncompli
cated until one has a feeling of familiarity and 
confidence ir. using the equipment. A final 
chapter summarizes the advice given 
throughout the book regarding expansion 
from a basic unit to something more com
plex and variable. 

I, myself, am extremely pleased with this 
book, and believe it is a must for any teacher 
or school contemplating a start in personal 
television. There are other books that offer 
much greater depth in the philosophy of 
television use and still others that are much 
more elaborate regarding the technical as
pects, but this is the only book I have read on 
the subject that speaks effectively to the 
novice and the uninitiated. — K.W. Adsett 

CARE is 
more than 
just a 
package. 

It's people 
helping people 

MEDICO, a service of 
C A R E , provides teams of 
Canadian trained doctors and 
nurses throughout the de
veloping world. These MEDICO 
teams work to spread their 
Canadian medical knowledge to 
their counterparts overseas as 
well as to relieve immediate 
needs. 

You can help upgrade 
medical standards in Asia, 
Africa, arid Latin America by 
supporting MEDICO volunteers. 
Five dollars supplies a CARE 
MEDICO team with enough 
suturing materials for 20 simple 
operations. 

Send your dollars to: 
CARE Canada, 
Department 4 
63 Sparks St. 
Ottawa, 
K1P 5A6 
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comment; 
W E M E E D M A N Y S Y S T E M S - NOT J U S T O N E ! 

F. J. FRIGON 

Things seem to be stirring in B.C.'s 
school system. As the Bremer commis
sion looked into alternatives, some 
teachers, students and parent ex
pected that their fondest wishes would 
come true, while others, fearing any 
significant alteration of the status quo, 
awaited the inevitable blunders so that 
they might counterattack. 

Much activitiy has been observed and 
much rhetoric has been heard. Yet will 
anything really change? Wil l we strike at 
the roots of the ills that beset the sys
tem? As long as everyone searches for 
the system to replace the present one, I 
believe that nothing of great impor
tance will happen. 

This is even more likely when it is 
stated that this new system must be the 
product of consensus. Just as the lock-
step method has distorted learning in 
the classroom, it will surely do so at the 
provincial level. 

What is needed is a new approach 
that liberates the individual and social 
forces that promote learning. 

Before we can deve lop new ap
proaches to education, we must take a 
long and honest look at the present sys
tem. Let us isolate those things it does 
well and seek to preserve them, but at 
the same time, let's not shrink from ex
posing its failures. 

In par t icu lar , we must ask why 
schools have so little to offer to the 
drop-outs, to the physically, mentally 
and emot ional ly hand icapped, the 
non-Ucademically inclined, the Indians, 
the immigrants and the students in iso
lated areas. 

We should also scrutinize the day-
to-day operation of the schools and 
consider whether the critics are right 
when they charge that we foster 
'schooling' rather than education. 

Finally,,we must re-evaluate the con
cept of the comprehensive school. Can 

The writer teaches at 100 Mile House junior 
Secondary School. 

an institution achieve maximum effec
tiveness when it is trying to accommo
date a multitude of philosophical con
cerns and individual needs at the same 
time and in the same way? 

Having been schooled by and having 
taught in the present system, I believe 
that what is needed is not one all-
encompassing system, but a multitude 
of systems linked together in formal and 
informal ways. Each system would be 
autonomous and would be capable of 
evolving in response to its internal 
forces. Nothing else can deal effectively 
with the natural diversity of needs and 
concerns that exists. 

More specifically, I see no reason why 
at least one school in populous districts 
and parts of schools in smaller ones 
could not be set aside for responsible 
experimentation. Why not encourage 
teachers, students and parents with 
similar philosophies to form autonom
ous learning communities and to de
velop the structures most appropriate 
to their needs? 

Introducing a degree of competition 
into the system w o u l d prov ide all 
groups involved with real alternatives. It 
would bring into the open and, more 
important, wou ld legi t imize ph i lo 
sophical differences about the aims 
and methods of educa t ion , there
by eliminating ihe internal struggles 
that prevent an honest exchange of 
views. 

It might promote a greater degree of 
student and of parental involvement in 
the process of educat ion . Schoo ls 
might become exciting places where di
versity and dissent are encouraged in
stead of suppressed. If we look at the 
present system, we can find the seeds of 
this concept here and there. What is 
needed is an environment that enables 
these seeds to develop. 

lean see and hear the 'experienced' 
teachers, the 'hard-nosed' adminis
trators and the tax-conscious trustees 
and parents recoil at the implications of 

this proposal. Is it another fad? Won't 
this strengthen the trend toward per
missiveness? Where wil l the money 
come from? How will we recruit the 
teachers, especia l ly in small c o m 
munities? Many other questions along 
these lines come to mind. 

Such questions are legitimate and de
serve direct answers. At the same time, 
those who ask such questions must be 
prepared to listen to the answers and, 
more to the point, be willing to tolerate 
responsible experi mentation so that the 
answers will be found. 

I loathe as much as anyone the fad-
dism — so often decried and so often 
the vehicle for administrative careers — 
that has reinforced the complacency of 
so many and that has discredited seri
ous proposals for change. I see no need 
to equate freedom to innovate and to 
learn with permissiveness or license; 
nor do I see any need to link discipline 
with authoritarianism. 

I do consider it essential, however, 
that we create learning environments 
that will foster the ability to cope with 
f reedom by encourag ing self-
discipline. we create a sense of com
muni ty , the two extremes — au
thoritarianism and license — can be a-
voided. 

To those educators who seem to be 
governed by economics, I point out that 
they will have a great deal of difficulty 
convincing any thoughtful person that 
the present system is cheap and 
efficient when we make such poor use 
of the human and material resources we 
do have. 

A more fundamental objection is that 
such educators invariably fail to calcu
late the loss to society when schools fail 
to develop as much as they could the 
abilities of their students or destroy the 
natural desire to learn. Until these prob
lems are resolved, I shall continue to 
search for alternatives. 

So I return to my proposal that the 
schools or the districts encourage the 
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growth of a variety of learning com
munities within their boundaries. A 
sense of community is essential if we 
are to create an environment that is 
supportive and that stimulates effort 
and thought. Because each member has 
helped to develop and has accepted the 
goals and methods of the group, the 
degree of interaction would be more 
intense and the pursuit of the objectives 
more sustained. 

As the community pursued its goals, 
each member would always be able to 
compare the performance of the group 
with its objectives. He/she could seek to 
revise and modify the goals or the 
methods of the community, thereby 
contributing to its evolution. If he/she 
were unable to do so and were unwil
ling to remain a member of the particu
lar community, he/she would have a 
multitude of alternatives to choose 
from. Thus, the aims of education and 
the needs of the individual would be 
harmonized. 

This proposal, of course, assumes a 
great deal. It assumes that physical 
faci l i t ies, material resources, class 
sizes, timetables, etc., would be subor
dinated to the aims of the community of 
learners. It assumes a type of leadership 
that facilitates human interaction and 
learning. It assumes a degree of au
tonomy. 

So much would have to be worked 
out detail by painful detail. But the ef
fort must be made. The question we 
must answer is whether the status quo is 
good enough in the light of what we 
know today and of what may happen 
tomorrow. 

Hard-headed realists claim to be im
pressed only with achievement. That is 
all I ask for — the opportunity to act 
according to my professional consci
ence. Anything less will diminish my ef
fectiveness. 

Will our provincial and local leader
ship be wise enough to take this into 
account as they explore the alternatives 
open to them? oe-* 

S U M M E R SESSION AT 
W E S T E R N WASHINGTON 

S T A T E C O L L E G E 
BELLINGHAM, 
WASHINGTON 

* Full program of undergraduate 
and graduate courses 

* Over 100 special workshops and 
short courses of a week or more 
in length 

* B.C. residents pay regular in-state 
fees and tuition 

Writs: Director of Summer Session, 
Western Washington State College, 
Belllngham, Washington 9822S 

resources oentBr 
T l "4-

For your ptofesaional ipforrnationjiead^ contact ibq Rs^urcos Center,' ,,, 
B.C. Teachers' Federation, As - 223r BasLasd Street \ arVatwdr Vo fJ t tS 
PhoriB: 731-8121. *> r 

Hcutt MortdsyrFriday 8 5, Saturday 3-1 

ARIZONA E$|GXIS^/feULLifil?N, v 18, no 1, Oct 15.73 
Entlr'issii) Utah with Humor and 'lie in ^ijEnTli'h classroom Tab>a 
uf Loi i tnin? *\ ml ibl on r, q i i t 

BAi&D, ROM \ LD « 
C'lrtcipoiTiv 'nduitnal iOi?riji"c solving \ (Uj pijbiuiPs -southi 
Holland, HI.UoudhflJit-'Ail'cof.ia"-' 2C0 p LClH«l<B35 '> 

BOOK, HOBERT jvL , I 
Predicting reading fallure^a softening battery fV^ind^rgarj/jUv^hUufliri. ]•_ 
journal ?f learning Djbabjiftfes, v & no- i> }ihl\Q7i\ gjrif-47 _ \," \ \, 

HiiudbookandcatelogforinstrutltOMalmediaselgctlcn Enjlevoo~lChife, i 
NJ .E'iuwtiontl Technology Pubhca'ljns, i f l / l 187 p. I f)104J'20Bt>8 

DUANE, J A M E S & T « J W r , f f ^ ^ " ^ , . < S S j t ^ . 
Individual!'qd instruction -"-p.Tugrams u nd trntwlclo: iftlutted Hading-! ; 
arid bibliography Efc«lwvQO(7 Cliffs- U J, Tduiiatjonal Tt^brialogy ? • 

it <3 

EDUCATiONAL ?ACiJTJES tATTORATOWIES. ' ' * 

MAY - JUNE 1974 287 



ndex 1973 - 74 

i. 
t 
L 
I. 

* -. 

ARITHMETIC and MATHEMATICS 
Calling All Math Teachers (letter) 6 
Nobody Falls in my Classroom 

— Karim Rokhnejad 166 
•t 

BCTF and CTF AFFAIRS 
Project Overseas — A Wonderful 

Experience (letter) 40 
Ni Sa Rula (Welcome to Fiji) 

— Erica C. Krohman „., . . , , . . ; . . 150 

• A 
. t 
1; 

F . 

BCTF RESOURCES CENTER 
(Materials available) 

' 35, 71, 107/143,179, 215, 251;287 
F ' 

BOOK REVIEWS 
32, 68,105,141,177, 213, 249, 204 

Indian Tribes Kit Revised (letter) 258 
- t 

COUNSELLING 
No Class — Greta Nelson. 72 

COVER PICTURE COMMENTS 
3,39, 75,111,147,183,219,255 

i t 

i -
1'. 

V T 

CURRICULUM 
a Course 

— Robert Gallacher .. 28 
Senior Academic Courses Are on their 

— J.S. Yorke... 247 

_ • 

I I 

T R i r -— z 

- i • • 

1 "1 , ' 

[ DEVIL'S ADVOCATE 
Education — A Natural Monopoly. . . .209 

as Lobbyist..... 245 
•i---.,v.-,:.«-.^-4i-:-;r 

i;v • ^tnterrpiscipliharyjntegration: Pipe •" d };,: 

I i \ W- . • F L L ^ L . J . L _ L > J J 4 J • * .- h 4 U ^ , I L I ^ ^ T J J ^ I t T ^ ^ J • _F- 7 I- • • ^ 

EDUCATION and TEACHING 

— Dayle Sheridan 268 
Education and Change 

— Carl R. Viestijr 277 

8 

EDUCATIONAL PHILOSOPHY 
Learning versus Entertainment — 

Values in Collision — E.M. Volkart 
Let's Stress Quality (comment) 

— K.M. Aitchison.... 36 
Volkart Impresses Readers (letter) 76 
...Evaporates Effluvium (letter) 76 
...An Excellent Article (letter) 76 
...Follow-up Suggested (letter) 76 

. The Human Side of Learning 
— C D . Ovans 85 

Mr. Volkart is Asked to Explain 
(letter) 112 

Le?'s Concentrate on Learning Goals 
— JackP. Blaney 122 

Freedom and Democracy In Reforming 
the Public Schools 
— Frank Shepherd ...................... 260 

ENGLISH and LANGUAGE ARTS 
Do You Teach Immigrant Children? 

(letter).............,......................... 40 
\ Go Easy on our Ears, Please! (letter)".. 77 
Ky From Atlantic to Pacific — Grammar 

Is Terrific (humor) — Roy 
Perlstrom........^. 97 

PCETA Solicits Members (letter)....... 113 
On Forming New Words (letter)....... 148 

• \v 
- - J r-

' T 

v; 

• V 

FOREIGN EDUCATIONAL SYSTEMS 
^ x • . Lr _ 

A Kresh Approach to Evaluating 
Students — Louis Pade... 199 

German Approach is New? (letter).... 258 
. - T- "4 - \ \ -

HEALTH 
x i L •. T 

X _ _ _ 

Bethel, N.Barty and 
Sellward. .. .118 

A £ ' u What You Can Do for the Epileptic 
I • ^ P a r r y 4 8 c ? : Child ^ T . W . Meredith.,... .... 238 
i ^ •.-vy^-.Failure in School and the Sonal ••. . y / - - . ^ : . h \ : • : • . ' Failure in School and the Social - / : ^ ^ - / - / v . - ; : i - • v • - , 
; > ^ * / S K B ^ ^ r o u n EDUCATION 

— Language 

-i T J - T - * • 

Professibnaiism 

, - - - J 

-i J h , 

T _ 1 _ _ 

-n - i - -1 • ] • I ' r - -r 

r ••- 4 -r ^ - w > •• -• - — • 
«. — -x_ _ - T J - L J J _ _ 1 • _ I 

•. 1 . L 

139 . — ; ; -7,40, 77,174,185, 2^3,259 
ewith •; .%-;• ' .--̂ >-.>-.-

_ - h - I J _ 

' 

LIBRARIES arid RESOURCE CENTERS 
Aid for Resource Centers? (letter)..... 184 

V ; l - " " : 1_> - " y 

MISCELUNEOUS'v-1 ''V •;;• . ' • ::V 
w o c A ! '^ Unicef (letter).. 

er for a Better World 
(re Red Cross) — RiKOrmston ..... 23 

. .• J « . . L L _ 

Interested in Human Rights? (letter). 112 
The Three Communities of Time 

— David A. Bain »: 129 
What's Really Happening to Us? 

— Ronald R. Jeff els 155 
Worm's Eye View — Guy A. Graham . 231 

MUSEUMS 
The Real Thing Travels B.C. 

— WilmaA. Wood 201 

MUSIC 
Pop Is Real Music (letter) 6 

OUTDOOR and RECREATIONAL 
EDUCATION 

Nature TalksAValks Offered (letter)... 112 

PHYSICAL EDUCATION 
Cordova Bay Emphasized Phys Ed 

— and the Academic Subjects 
Benefited— Fred L. Martens......... 94 

READING 
Mythinformation about Reading 

— J.H. Sutherland 79 
Or Not To Read — Sir Alec Clegg ..... 192 
Student Prose Solicited (letter)......... 222 

RETIRED TEACHERS 
These Teachers Have Retired 31 

. r -

SCHOOL ORGANIZATION and 
UTILIZATION 

Experience Weeks — Reaching 
beyond the School 
The Theory — Maurice Gibbons.... 12 
The Reality — Charles W. Dick 13 

Vancouver — Extended.Classroom 
for Fraser Lake — Ronald G, Geary 52 

LIP Grants — a Mixed Blessing 
— John Hardy 88 

Finders and Toddlers 
— Kenneth Assee 98 

Everyone Should Attend • 
Assemblies (letter)....^................. 112 

• Collegiality or Supervision? 
(opinion) John S. Church.... .211 

On Learning the TuneV (comment) 
— J. Harley Robertson . . . i . . . . 216 

Year Round Schools — What Are 
We Waiting For? 
— Charles W. Dick..... 224 

Victoria Has Two Special Schools ..... 228 
Highly Structured Sentinel 

— Maurice Preece, Marion Leece, 
Linda Delparte and Janet Fontaine •'.. 

.. Free and Easy Sundance v ; 
— Kate Bloomfield : 

Writers'Views Opposed? ( l e t t e r ) 2 5 8 

Tho B.C. TEACHER 

'1 
. t 

r 

'-I 

I 
i 

"I r 

J 

t 

_ . ' , „_ . . 

"i-V r f r ^ ^ • * Vrr_" -'-7-*^' " 

£r,---a$£58Tr;v.-: -: ;- . ?b-" • ' : ' --.. 
' 1 " * ~ X T ^ ^ ' l - + r _ T 1 - - \ - L 

' F L ^ -r" I_ + J - 1 — V -' - - -" ^ " - n J
 1 . - * - —3 "- r p- - J - . . . " -r-- "- -

- J J ^ - y j ^ - T L ' — i r h - - p f - r* i — ^ - x x r x r -i - - - - i 

^ L " _ T . " 

. . . 1 ( _ 

•- i r-h -h 



A Reply to John Church's 
'Collegiality or Supervision?' 
(letter) 259 

Clubs Day Is a Big Hit at Our School 
— Steven Bahrey 267 

Rural Schools — Poor Country 
Cousins (opinion) — T.E. Anderson 282 

We Need Many Systems — Not lust 
Oni\ (comment) — F.J. Frigon 206 

SCHOOL STAFFING 
A New Look at Staff Committees 

— Dorothy Glass 56 
Let's Select School Principals 

Democratically — Robert M . Stamp 58 
Keeping Principals on their Toes 

— Norman Robinson 60 
Principals Are on their Toes (letter) .. 148 
Selecting Teachers Democratically 

(opinion) — L.H. Garstin 175 
An Augmented Slate (letter) 222 
Too Simplistic a View? (letter) 223 
Garstin Opinion Amuses (letter) 223 
Education Needs Goals (letter) 223 
Robinson Cites References (letter).... 223 

SCIENCE 
Let's Get Rid of Science Specialists 

in the Elementary School 
— E.G. Swaren 22 

Science Fairs — Are They of No 
Use? (letter) 77 

Are Lab Science Courses Worth 
While? — Gordon R. Gore 1% 

Absolutely Mad Inventions 
— Alan). McCormack and Gary Doi 270 

SOCIAL STUDIES 
Do You Teach B.C. History? (letter).. 6 
Forum For Feelings 

— Daniel F. Wood 63 
Project Canada West — To End or 

Not To End in 1975? (comment) 
— John S. Church 144 

Canada Studies Foundation Plans 
for the Future (letter) 185 

STUDENTS 
The Student as Subversive 

(opinion) — David Hillen 67 
Anyone for Chess? (letter) 76 
On Children's Attitudes (letter) ;84 
The Free and Happy Student 

— B.F. Skinner 187 
Skinner Prompts Discussion (letter).. 258 

TEACHER EXCHANGE 
Let's Trade our Exchange Program 

In on a New Model — Jan Drabek.. 91 
His Exchange Is No Picnic (letter) 184 
Another Kind of Exchange (letter) 222 
What's So Wrong with the Present 

Exchange Program? 
— Merle Wherrett 240 

Exchange — He'd Go Again (letter)... 258 

TEACHING MATERIALS 
Watch Those Free Materials (letter).. 184 

TEACHING TECHNIQUES 
Transcendental Schools 

— Stephen Truch 114 
Station Studies — Using Small 

Groups Successfully — Norma 
I. Mickelson and William K. Cress. 126 

The Beaver Box —Terry D. Johnston, 
Kerry Quorn and Betty Emery 203 

How You Can Help the Partially 
Sighted Child — Eileen Scott 207 

Try Role-Playing with Your Class 
— Judith Koltai 234 

Transcendental Meditation — Bah I 
(comment) — C D . Ovans 252 

Using Small Groups in Secondary 
Classrooms — Sheilah Allen 274 

THE B.C. TEACHER 
Magazine Is Appreciated (letter) 6 
Our Cover Will Travel (letter) 6 

TRUANCY 
Truancy — Reflection of Social Ills 

(opinion) — Naga Terada 103 
How Do We Cope with Truancy? 

(letter) 148 

NEW CANADIAN NON-SOLICITATION FUND-RAISING PROGRAM 
FOR COMMUNITY AND SCHOOL ORGANIZATIONS 

Maclean-Hunter Limited and Reader's Digest Association (Canada) Limited have formed a new joint venture sales 
concern through which community groups can raise funds. 

Group members may now renew present subscriptions, or enlist new subscriptions, for 115 Canadian and other 
magazines, at the same prices as charged by the publishers. 

The group will retain a large portion of the subscription price, to help the members' activities. 

Quality Service Programs features fast and efficient service. Orders will be sent to publishers, for fast fulfillment, 
within 48 hours of receipt in our modern clearing house. 

But that's not all. QSP also introduces a fine-quality line of candy, which will bring high profit. 

'Quality Service Programs is co-sponsored by Maclean-Hunter Limited and Reader's Digest Association (Canada) 
Limited.* 

Contact our British Columbia representative tor further information 
Jack Jaffe, 3038 West 8th Avenue, Vancouver 8.731-9028 

GET AWAY — ENJOY FAMILY FUN!! 

Evenngs Q^^^ Finest RV Centre 
1070 Camble Road at Deas Freeway, Richmond 273-4454 • 10077 Galaran Road and Pat Bay Hwy, Sidney 656-5504 Vancouver Is 

S E N D INFORMATION: y y i ^ ^ n 
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