


B | VVI’F you think the thousand teachers who have

s f,; - Drop us a line outlmmg exactly the car or truck

IF you don’t need a new car
IF your father owns a car dealership

IF you don’t care how much mark-up you pay
on your new car ’

IF you buy your cars by the hundred

IF you are too skeptical to check us out

bought through us are not as smart as you.

. -OTHERWISE

you need — then phone us a few days later.
- We wnll prove you cannot buy cheaper else— e
| where.- Ll |

: See Blll or Muureen Stonler ”

Smte 240; 1'o7ow Broodwuy, Vancouver,BC 732-7333‘}:5'?

Wmter hours Tuesduy to. Fnduy 9:00 aim. - 5:00 p m o ’_ ST
oo T Sturday: 10'a.m. to4pm G -
Closed Monduys N
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University of Victoria — Summer Session 1975
July 2 to August 15

ANTH

ASTR
BIOL

CHIN
CLAS
CsC

cw

ECON
ENGL

335 Minority and Ethnic Group Rela-
tions

339 Indians of the Pacific Northwest

120 Elementary Astronomy

310 Elements of Oceanography

312 Introductory Eniomology

329 Biology of thz Vertebrates

100 First Year Chinese

340 Roman History

170 Introducticnto Computing

171 Computer.Applications

100 Introduction to Creative Writing

201  Poetry Workshop

200 Principlesof Economics

111 Basic Composition

115 College Composition

121 Literature of English Speaking
Countries: Prose Fiction

122 Literature of English Speaking
Countries: Poetry and Drama

200 A survey of British Literature Eliza-
bethan to the Romantic period

201 Studies in Modern Literature

300 English Composition -
-301 Children’s Literature

389 Anglo-Irish Literature

. 392 Studies in a Major Figure

- HIST

‘151~ Finite Mathematics ==~
160 Fundamental aspects of’ Math- :

400 Advanced English Composition
413 Shakespeare Survey

: 424 The British Novel in the 19th c

438 - Canadian Literature
448" Studies in Canadian Literature
180 - French Language and Literature

:350 - LaMaison Francaise
101
- 204" Geography of Canada

.7 340" Introduction to Urban Geography
450 Decision-Making in Resource

Introduction to Geography :

~tAanagement

464 Geography of China "

-230 History of Canada

:-252" ‘History of the Far East
.. 327 -Twentieth CenturyBrltarn

344 : Canada Since Confederation .
348 “Social and Intellectual Hrstory of-

nada
B 362 £urope 1648 1815
390 The'Growth ‘and Structure of

'~ Modern English

‘100 ;Calculus| =

1013 Calculusil: B L
02 Calculus for Students in the Socral
and. Biological Sciences’: .. -

110 ‘Algebra and Geometry.:

t e: Elementary

" SPAN

340
350
20
300
331

335
100
401

400
100
301
305

PSYC

RUSS

SW
SOCl

335
100

EDUC 145

316

317
337

341

342
343

345

347

360
370
371

406
407

International Studies

Public Administration
Introduction to Personality
Research Methods in Psychology
Social Psychology
Developmental Psychology

First Year Russian

Soviet Literature (in translation)
Social Work

Introduction to Sociology
Deviance and Social Contro!
Sociology of Families and House-
holds
Mminority and Ethnic Group Rela-
tions
Beginners’ Spanish

LI

General Science

Psychology of Childhood

Verbal Communication
Non-verbal Communication
Evaluation of Student Achieve-
ment

Research and Programme Devel-
opment in Primary Education
Literature in the Elementary
School

Foundations of Reading

Reading in the School

~.Reading ir. the Primary Grades
— Reading in the Intermediate
Grades

— Reading in the Secondary
Grades

Selected Toplcs in C‘en'ral Sci-
ence

“Social Studies in the Elem. School

Foundatlons of Elementary Lan-
guage

Language in the Elementary
School.

Educational Media

Advanced Educational Media
Introduction to Outdoor Educa-
tion

OutdoorRecreatlon

Psychology of Adolescence

The Exceptional Child — Cogni-

"~ tive and_Affective Functions
* 408

The' Exceptional Child — Sensory

--and Motor Functions - -

—/'409CEducat|on of the Exceptional

a4
: ,415

" Sociology of Educatron S
“:Organization_and! Admrmstratxon EEI Ce
of Educatlon in Brrttsh Columbra S N

‘Child"= the Mentally Retarded
Group Processes’

“’Learning Difficulties ' -
~Helping Relatlonshlpsc

% Philosophy of Educatron

History of Education

AE

LE

PE

- HA
MUS -

 THEA
Diagnosis and Remedrat‘ron of e

5 ART

437
439

441

442
A3

100

301
303

432

433
434

435
208
209

302

Counselhng - Language Arts' = Mathemattcs —:Physical: Educatron - Scrence ~"Social Studres - Musrc :

Measurement and Evaluation in
Education

Introduction to Quantitative
Research Methods in Education
Early Childhood Education
Research and Programme Devel-
opment in Pre-Schoo! Education
Corrective Reading Instruction
Mathematics Curricutlum in the
[.lementary School

-Mathematics Instruction in the

Elementary School
Contemporary Issues in Education
Special Topics in General Science
An introduction to Art Education
Two-Dimensional and Graphic Art
Three-Dimensional and Crafts
Ceramics in the Classroom

Special Study

Tne School Library and the
Teacher

The School Librarian

Elelmentary School Library Mate-
rials

Cataloguing and Classification
for School Libraries

Piano Class for Classroom Teach-
ers

Creativity in Musrc Education

The Teaching of Choral and Class-
room Srngm

Music in Early Chiidhood
Management of School Bands and -
Orchestras -

Music Activities in the Elementary
School (Advanced)

Music Activities in the Secondary
School {Advanced) .

Piano Class for Classroom Teach-
ers (Advanced) :

Foundations of Music Education’
Special Study in Music Education
Physical Education in Early Chrld-
hood

- Physical Education in the lnter-

medrate Grades :

..O‘

Language of History in Art

 Medieval Hrstory in-Art (OVER‘
" SEAS): -

Introduction to. Musrc Hlstory and
Literature .. L
Seminar.in Performance f
Theatre Laboratory

" Modern World Theatre A
“Directing |
' Youth Theatre -

Theatre Laboratory

. The Prlnc~ples of Desrgn

= Printmaking -,
Photography

‘*Pairntringl 2t

of the bove graduate programmes please wnte to the Co ordmator of Graduate Studles Facu|ty of Educatlon

g
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76 From Our Readers
Education in China ‘
78 What Liberation Has Meant to China’s Youth o

Molly Phililps /. A Saanich teacher who was born in China says, ‘The contrasf between pre- and by
post- Ilberatlon China Is unbelievable.’ L :

' 79 Training Teachers to Further the Cultural Revolutlon

* Gary Onstad / A Burnaby teacher says, ‘One of the important outcomes of the Cultural Revolurlon . a : ;
wes the recognltlon of the /mponance of the teacher.’ . : P :

87 Games'People Play Iin Classrooms

- Emle Fledler / Teacher and learnier are not naturally poslrlons opposed l’o each orher, yet lo often e
teachers and sludenrs play games of opposition.. :

90 - A New Educational Tool - A R
% . Grahan; Owens ! The Indlvldual studanl proﬂle provldesa‘cdmpréh‘anshfre record of wha
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93 We Don’t Have to Fear Llle :
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Born Too Late?

Dear Devil's Advocate: What a pity you
were born at least athousand yearstoo
late. If fate had only placed you on this
earth earlier, you could have decried the
treatment of the Gauls, the Basques, the
Bretons, the Britons, the Highland Scots,
- thelrish and the Poles—to name justa
- few. You could have shown how their
names were distorted, their languages
profaned or obliterated and their culture
eitherignored or misrepresented by
successfulinvaders.
But! You could not have employed
: your fine skills to show that they lost their
sense of identity and of worth.
Doubtless, individuals were overcome,
but the majority must have coped—
learned some of the ways of the
trespassers and, in spite of the latter’s
.- conterapt, remembered theirown
culture with pride. At any rate, with
whatever vestiges of self-respect they
had, they have not spentthe ages
* whiningin the offside swamps.
The Indians of Canada were never
forcedto live on the reserves and they

-soul-searing experience of the contempt

.."and awful condescensionof the

- European settlers. Did they have to
o _believe their detractors so abjectly?
R ,Libra
P s L North Vancouver
7 7 P.8:1am not opposed to the promotion

- ofabetter life for all, but wish our
activities could be carried outwith more
strarghtforward sincerity and less
“.contrivance of the history in Canada of

: both Indians and Europeans

Melvllle Replles

Good for C Splekermann' He wntes in
response to my article on the White'
Paper(September—October issue), that
heis a'’, o Vawvocal advocate of -
educationai change ' Well, lam a very
vocal advocate of readmg A

; comprehension 1think that people who

: ,;’read and respond to artrcles should
| attemptto comprehend what is said -

they are:
: iSplekermann misleads the reader by
failmg to quote me fully He says that I

“ were never enslaved. They did have the -

before attemptmg to prove how rnformed .-

said, ‘the most vocal advocates of
change in our schoo! system have little
knowiedge of the ideals upon which our
system is based.’ | actually said,
‘Unfortunately, many of the most vocal
advocates of somekind of change in our
school system have little knowledge of
the ideals upon which our system Is
based.’

Even the most casual reader will see
the difference between the original and
Spiekermann's view of what was said. |
was obviously referring to critics from
outside with little knowledge of our
schools today (not the well informed

. very vocal advocate of educational
change . . .’ that Spiekermann calls
himself). Spiekermann asks where do |
puthim? | put him in need of remedial
work on reading comprehension!

Asformy’. .. invidious attempt to
label ali advocaties of change as having
little knowledge . . .' | can onlyreply by
drawing my adversary's attention from
his word allto myword many.

Asfor my suspected attempt to destroy
the opposition by questioning the
credibility of those who hold another .
pointof view, try as1 may, | don't see
where | have done this. However, thanks
tathe letter from J. H. Robertson (same
issue), | have a fine exarnple of whatis
meant.

Spiekermannis correct when he states
that Dewey, Bruner, Holt and Goodlad

~arenot excellentsources on

comparative education. They are not.
Rather, they are good sources for
material on educational change. |
assumethe last three do have, as Dewey
had in his time, some current knowledge
of what actually goes on inamodern
school. The ‘critics’ | scornare not these
knowledgeable people. ’
Spiekermann goes on to scold me for
suggestlng that uninformed critics read

- . some excellent sources on comparative

education. He says it is ‘incredulously

.. sloppy reasoning' to suggest this. Why? |-

justasked for intelligent debate. | never
stated that ‘intelligent people’ (as

"-Spiekermann writes) are the onlyones

‘allowed in the argument. Why, l'am even ;-

... -prepared to communicate wuth poor
. ‘readers! ’

Asforyour readers, they have a choice ‘

between my ‘inane generalmes and -
Spiekermann’s.’
Did he mlssthe pomt?l thmk so

. spending two weeks in aschool, has

little trust.

For The Record

Asfor J. H. Robertson, | hope his
reading ability eventually surpasses his
son'svocabulary. Atthe presenttime
they appear to be about equal.

W. Melville
Coquitlam

Article Angers Students

Mr. Giesbrecht, concerning your article
‘I Seen Him Do It' in the September-
October issue.

We as aclass of Grade 10 students are
writing about your article, notin despair,
for we do have hope for some members
ofthe older generation. We write rather
inanger that you should have so grossly
misused your position as a junior
secondary substitute teacher to make
rank generalizations about students in
this province.

You mentioned subjectssuch as
student dress, attitude, violence and sex.
You generalized on all of these badly and
obviously had never tried to see things-
from the students point of view, never
gotten to know a student personally. :

The gross generalization in your B
articleis appalling. You sound like a
person who has never gotten to know
any of his students personally and after .

then decided to write agrand thesis on
‘the way kids are.’
You say you want to become a

- teacher. We think before you make that

decision you better get to know students. -
alot better. Start liking them; otherwise:
weguarantee you, you will not get along
with students and they will not getalong . -
with you. We think one of the main
requirements to become a good teacher.
isto understand students andhavea

Barb Randall
" Kevin Brown

Tim Sutton .
" Quesnel.

Despltethec!earexplanatlon provrded in. L

: theintroduction.to my article in the -
iSeptember—October issue (‘I Seen Hrm .

Dot’), various readers believe | was
describing my ‘experiences at Rosedale
Junior Secondary School.”

" Tosettherecord straight, the»artic,le -

§ e
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= A




was written before | decided to gointo
- teaching and before | was even aware
there was asecondary schoolin
Rosedale.
Vernon Giesbrecht
Rosedaie

Hidden Assumptions

The article by Ralph Wallace was
offensive enough, butsome of the letters
in support of him were enough to make
mewonder whatsort of giant I'm

supposed to ke (worth $100,000 a year at

least, I'm sure).
1don't wish to argue that teachers
shouldn'tbe involved in extracurricular
activities with students or thatthere isn't
much to be gained on both sides from
suchinvolvement (1 getinto it with
students with ou'side interests that
match my own), but there are some
hidden assumptions in the article, and
especially in the letters, that need to be
questioned.
: . 1. Theteacher who is atschool from
P 8:45 — 3:30is notresponsible forany
e tasks demanded by his joh outside of
those hours.

2. Itisgoodfor students to have all of
their experience of adults with teachers.
‘ 3. Itis good for the adults in society to
b " restall responsibility for young people
T with teachers and just concern
~ themselves with themselves.

-4 The méchanic nextdoorisa
cheapskate if hedoesn't spend his time
" off repalring his neighbors’ cars,and all
surgeons should expectto spend their
~lelsure time taking care of everyone s
sick pets RESRES
.- Ibelieve these all to be obvrously false
: ,_assumptions and considerthe hintthat
--people accept numbers two andthree
K frightening for the future of socrety
: ~JanetM. Bmgham
Poweil River :

o f':;._Dedicated Teachers

“~cover for many years. lmagme my. delight
“toread inthe September-October issue
ofa teacher who has the courageto go .
*~outon alimb for his beliefs——what a
shakylimbitls s _
1 cannot wait to read your next |ssue,

‘not as teachers seem notorlously
'Complacent even when criticized..
o | agree wholeheartedly with what Mr
Wallace says, butadvise hlm to take
heart. | have taugh .or many yearsand
Seem to detect of late many more young
“teachers! who ‘are wrlhng to go an extra’

; vmrle with their puprls One young teacher

InService

Agnes Allert

PhilipLL. Barre

Patricia E. Griffiths

Burton M. Gifford

Louise M. Thanagan .
Anna(unknown) Zachariasiewicz

Retired

Henrietta(Murdoch) Gibbon
EllenE. Girling

Gordon A. Leversage

Christina Murray

A.Fraser Reid

SusannaM. (McDonald) Robinson
Florence E. (Stephens) Sheldon
JohnR. C.Smith

Winifred M. Smith

We Shall Miss These Teachers

Last Taught In Died
Vancouver June 16
Qualicum August24
Lake Cowichan July 18
Quesnel September 16
Surrey August 21
Shuswap August3

l.ast Taught in Died

Agassiz October26
Victoria September7
Richmond November8
Trail October 29
Vancouver September 1
Smithers September 27
Vancouver .October 27
Victoria November6
Saanich September 15

| have read your magazine irom cover to .

1 know (in Vancouver) actually boughta
truck so that he could set up his Grade 7
boysin anewspaper collecting business.
9to 3. Oh myyes, buton Saturday!

1 call to mind my own Grade 1 teacher,
who started every member of our family
in school. She corresponded with us all
for many years, assisted three of us
through school to be teachers—probably
many others. She died onily this summer

" atthe age of 94—agrand teacher anda

wonderful friend.
1 myseif taught high school (after
school) for many years inthe Northfora

_ pintof milk aday and the odd steak.

Regret it never—itwas fun. ! still
correspond with some of these pupils,
who are now grandparents like myself.
- Socontinue'the yooG work, Mr.:

‘Wallacs. Do nothide yourlightundera

bushel (of 9to ‘3ers). Who knows how
many brignt-eyed pupils will see and
remember that ||ght More. many more,
than you think. - i
Nancy E. Hutchrnson ‘
Squamlsh -

,Last Word on TM

| was interested in the replres to Mr
Ovans’s comments on Transcendentai
Medltation . .

“Itis fortunate forthe teachlng

o 'profession that there are people within

its ranks who obvrousiy are not victims of
the narrow vision that canresuitfroman
education dominated by the screntrtic-

- technological ethos.

Therecent over-emphasrs on scrence,
supported by impressive 2 ‘and. expenswe
hardware is causmg a revulsron among

young people who seek a recognition of
another ‘reality’ thatcannot be weighed
or measured in the laboratory.

The explosion of scientific knowledge,
progressing at an exponential rate, is

. obviously out of control, to the extent

that the future of the planet as a habitat
for man is in serious jeopardy.

The redress can come only if a new
generation refuses to give blind
adulation to amethod of thought that,

_irresistible as itis in its objectivity, is not

the only approach to understanding
reality. = . ’

Perhaps we should be concerned not
oniy with getting students to know more,
but with encouraging them to be more.
Animprovement in the quality.of being
may be vital for the preservation of the
human species.

-If TM, practised initially asa -
therapeutic technique, leads to amore
mystical view of life and the universe, it
cannot but be beneéficial. = -

Perhaps Mr. Ovans enjoysa personal
philosophy that has no need for such
concepts.

Michael D. Fiyan
North Vancouver

Use Canadian Magazines

The Canadian Perloducal Publishers’

- Associafion is interestedin encouraging

the use of Canadian magazines in.
schools
-To assust this promotion we have

: prepared a catalog of member

publrcations Sixty Canadran Magazrnes.
Because most people wiil be untamrliar

with the majonty of these magazrnes we e i

Contmued on page 100
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MOLLY PHILLIFS

" @ llooked atthe letter with
astonishment. After four years of
-~ --applications | was being Invited by
: Luxingshe (China Travel Service) to
% bringagroup ( of 25 persons tospend 16
- daysin China. .
S ~Three months an alrline stoppage and
foovia postal strike later, we were on our way
S -students teachers and some aocial
‘ *workers :
g Traveling viathe Philippines and Hong
SR -'Kong. where we spent six days In all, we
-~ "arrived at the border town of Shumchun
" onthe river that divides the British New

China,

‘;been born in South Chinaand had

“was eager to see the changes, to assess

- atfirst-hand thetranstormations about .
“which | had read so much.

“Onthe beautitully appolnted train from
; Shumchun to Cantoniwasaskedto -
onfer with three guldes from Peking

Lus at a sumptuous dlnner in the station
'f.i“idining room. These two menanda
‘woman were to prove S0 informative, i,
rlendly and witty that by the end ot the,
1'6 days we parted ‘withregret. o
V ‘What do you want to see? Where dol :

Two eye witness accounts complete in this issue

What liberation
has meant to
China’s youth

;Territories trom the People s Repubiic of .
- To me |twas a 'home-coming forl had )

returned to teach in Canton in the '30s. | '

‘who had met us atthe borderand hosted -:
B answered
- Gione were the beggars that once met l

A Saanich teacher who was born in China says, ‘The contrast
between pre- and post-liberation China is unbelievable.

youwant to go?’ the chief spokesman
asked.

MANY INTERESTS LISTED

Theitinerary of cities to be visited was
aiready laid down — Canton (now known
as Kwangchow), Hangchow, Shanghai,
Nanking and Peking — butwe were to
specify our interests. Thelistwas a Iong
one — schools, coilezes, hospitals, -
acupuncture, agricultural communes,
tactories, museums, artdisplays, sports,
- historic spots, Peking opera, children's

_-palace, acrobatic performance, and, of

course, the Great Wall, the Forbidden
City, the Great Hall of the People, the

_Summer Palace and the Ming Tombs.

Wessaw everything we asked forand -
more, including a people’s cultural park,
-anindustrial exhibition, neighborhood
‘street committees and several visits to
-workers’ homes, with the pnviiege of .

- asking mynad questions about their iife

styies before and after liberation, wages,

ofwhich were graciously and wiIIineg .

you ateveryturn; gone were the

screaming porters vying to carryyour .. - .
~.bags; gone wzre the pitiful, deformed or

sore-covered chiidren laid outon the

sidewalk to encourage alms; gone were

. theunemployed and the dead starved

bodies picked up each morning on the
wide stone steps of the public buildings.
No longer did the blind lead the blind
whining for handouts; no moredid  *:
children defecate on the curb or hordes

of flies walk over the food displays. No

children followed shouting ‘foreign . -
devils’ and no rickshaw coolies cursed -

your ancestors if your fare was
- considered insutficient. -

-Instead we saw happy people busily
engaged in a vast communal effort to.
move their country forward and upward;
healithy, well-fed, smiling children
singing to us, ‘We have friends all over
theworld.’ | heard something i don't -
remember in China beiore people ’
singing at theirwork: : ’

Withoutdoubt there are problems
within the People’s Republic, some-

peoplz who are resentful, butif you think ’
- thisintroduction tooeuloglstic joinus - 7
savings; costs, homelite, recreation, all - -

and ]udge for yourself. Butfirst consider

; the situiation In the Iast few years

DELIBERATE REDIRECTION

Eventsin China today are dated
‘before and after liberation.’ The year

-1949 really wasa turning point in-

Continued on page 80




e : where the high school graduate d|d the
7 twoyears of work. .-
e An open-door policy that will send

Training teachers
to further the
'Cultural Revoluticn

A Burnaby teacher says, ‘One of the important outcomes
of the Cultural Revolution was the recogmhon of the importance
- ofthe teacher.,’

‘@ Imagine a Canadian university

"7 teacher training institution with the

following policies:

e nghschoolgraduateswlll notbe

admitted until they have had two years of

: -+ practical work experience. . .
g Admission will bethrough nommatlon
*,- submitted by committees of fellow

: workers or citizens in the community

. studentteachers into communities for

one-thlrd of their time every yearandthat _
i wlll bring teachersin thefteld backto the V,"f:

nstitute for refresher courses at full pay..
An mstitute whose staff will be. -
dedicated to serve the people
wholeheartedly and who will base therr
selflessness onthe modelofa -
Canadian doctor, Norman Bethune
Unwersrty educatlon professors will’

% On a recl.nttnp tothe People Soi
ublrc ot Chlna witha Canadlan

tudent visited the Peknng Teacher
ain “'Colle e for. Secondary

;capltallsm
o Lnng descnbed theeducatlonal scene,
T lnthosedays ‘Ourteacnmg methods :

Teachers.

Educators are greattalkers. -
Throughoutour visitto China, ‘we had
lengthy discussions with stuc2nts,
teachers and workers, over the
traditional cups of tea.

" “The Peking teachertraining mstltutron;

came into being 20 years ago in
responseto the burgeoning public

- school enroliments caused by the

implementation of free education after

_ thérevolution. The Peking college -

operated on traditional lines until 1958,
when Mao Tse-tungissued the
mstructlon that ‘educators should serve
or proletanan politics and shculd

S contrlbute with productlve labor.’ In" =
.- response to this call, professors, - : ~
1teachers and studenis began togoto the -

" countryside and the factories to work -

WIth peasants and workers.

Chaurman Mao s educattonal line was’

; belng revnsed by such commumst party

leaders as Liu Shao-chi. Thelatterwas

] - denounc ad for Ieadlngthe Chinese.
delegatlon composed mamly of teachers i
and inc! 'dlng ajunior secondary school :

communist party down the road to

GARY ONSTAD

became divorced from proletarian
politics. Theory and practice were
divorced. Graduates from our Peking -
institution, basically speaking, had no
idea of how workers worked or how -
peasants farmed. Ner were they
interested.” :

: The great Cultural Revolution,
launched with Mao's blessing in 1 9686, -
beganto questlon the whole course of .-
the revolution. Students and teachers -

began to criticize professors whofeltno
“need to have contact with peopleinthe - ’
‘fields, the factories or the schools.

Opmlons were sought from workers ;.
and peasants on how theteacher =/

~ training college could be |mproved for.
" their benefit. Students complained of .
. blacklisting and favorlt:sm by revisionists
inthe party, who wanted to preserve the :
; -7 universities for the elite. Students from...
" Ling Chin-hua, the elected head of the
: ,college Flevolutionary Committee, told .
. usthat in the late 1950s and early 1960s, . -

thehigh schools and unlversmes began

-the most lncredlble natlonal dlalog of « our
:tlme R

Schools colleges and unlversmes

'closed down and, with encouragement

fromMao, students formed into Red
Guard unlts (entlrely outsidethe

- communist party) to discuss, ‘examine,
- cntrcnze and durectthe future course of

the Chlnese revolutton
C_pntmued on page 84
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Mothers have 60-day maternity leave with full pay. Then they bring their babiesto a
nursery rightin the factory where they work. Nurseries are open 24 hours aday to
accommoriate shift workers.
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Kindergariens stress the equality and importance of minority groups within China.
Here children sing and dance in Mongolian costumes.
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A Grade 1 class vocalizes as teacher instructs them on sounds. All were deaf mutes
on arrival at school. This is at the Deaf-Mute School in Canton.
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Chinese history. Another crossroad was
reachedin 1966 when the Cultural
Revolution erupted and there ensued a
deliberate and pronounced redirection
of the revolution. The drift toward
bureaucracy and elitism was stopped
and the momentum of change
increased.

In human society there is a tendency
forthose who direct — the teacher, the
manager, the professional, the
politician, the personsin authority — to
become separate, to become aclass.
Thisis anathema to a nation seekingto
establish a classless society and to give
dignity to labor. The youth of China, in
particular, recognized this danger and
took to the road with Mao's blessing,
determined to eradicate all evidence of
privilege and qistinction.

Senior schools and colleges were
emptied as students and many teachers
walked the length and breadth of China
denouncing bureaucracy, encouraging
self-criticism, and publicly accusing
those who had consciously or
unconsciously assumed attitudes of
superiority or usurped power. In carrying
out this ideological catharsis students
and teachers mingled with the peasants
and factory workers, lived with them,
worked with them, and identified with
them.

Cut of thisemerged the new policy
that has become mandatory: that no
student proceeds to any post-secondary
education until he or she has worked for
twoyears in either an agricultural
commune or a factory, and then only if
recommended by his/her peers for
showing qgifts or leadership,
determination and ability. instead of
serving a two-year military stint, as in
many countries, every Chinese young
person must serve on theland orin
industry.

PRACTICE PROVES THEORY

One aspect stressed over and over
again at all educational institutions was
the prime consideration given to the
student’s ability to analyze, criticize and
snow initiative. Beginning in the nursery
school children are encouraged to
discover, probe and find solutions.
When students work on afarm and find a
problem, they don't ask for a solution;
they work one out — they find a better
way to do a job; they trace the pattern of
aninsect infestation, put their biological
and chemical knowlege to work and
eradicate the pest.

If a job in the factory is overly boring or
heavy, they work with technicians,
devise a machine to dothe job and the
factory machine shop makes it. We saw
girls operating a cable-wrapping
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This kindergarten orchestra, conducted by a class

machine they themselves had designed.
The recurring theme is ‘theory, practice,
theory, practice.’

The pattern of our visits was the same
each day — one visit each morning and
afternoon, with a briefing around the tea
table from the Revolutionary Commi“iee
(the managing body of every instituticn
elected from among the workers and
responsible to them). Then followed a
guided tour of the factory, commune or
neighborhood with several English-
speaking interpreters, and areturnto the
teatable for questions and answers.

‘BASIC PRINCIPLES QUTLINED |

Averbatim report of the briefing given
us when we visited the Hangchow Hsu
Chun Middte Schoo! outlines the basic
principles common to all schoolswe
visited, such as Nanking Normal School
for Secondary Teachers arid Peking
University.

‘Since 1955 energetic efforts have
been made to carry outa revolutionin
education along the following lines:

‘First, proletarian jeadership in the
school has been strengthened. Before

the Cuitural Revolution the school was

divorced fram proletarian politics, from
production; and from the workers and
peasants. Since 1968 thisisno longer
true. Teachers have come to see that

- these three divorces are notin accord

with the interests of the people. Recently
teacher and students in a senior math
class went to the countryside to work
-vith the peasants and there helped to
design and compute figures fora
reservoir of 20 million cubic metres. The
biology teacher, originally nicknamed
“The Cell Teacher," went out during the
Cultural Revolution and made surveysin
10 counties, worked with the peasants,
organized a scientific research brigade
and now links practice with theory.
Together with the students hehas
started a student farm with scientific
research right on the school property.
Now his nickname is the affectionate
term “*parefoot teacher.” Over 100
peasants and soldiers have been invited
to give lecturesin the school and all our
teachers are now chosen from peasants,
workers and soldiers because they must
work for two years in one of these fields
before being accepted for teacher
training.

‘Second, serious efforts have been
made to carry out ChairmanMao’s policy
of educating the student morally,

-intellectually and physicaily to create a

worker with a social conscience. (Strong
moral teaching and vigorous physical

" education are incorporatedin allschool

programs.)
-*Third, students organize to study
Marxism, Leninism, and iMao Tse-tung

member, performs at the Yanton Road Kindergarten, Canton.

s

thought. The keynote is “'keepfit, study
hard and work well, actively attem g
to learn from Comrade Lei Fung™ (a
labor hero).

‘Finally, the revolution in education
has brought about a shortened period of
schooling. Under the pre-Cultura!
Revolution system schooling was ona6-
3-3 basis. Now it is 5-3-2, after which
students must do two yearsin field or
factory. Before the Cultural Revolution
students studied over 20 subjects; now
the courses are political theory, Chinese
language, foreign language (English or
Russian with the former preferred),
math, physics, chemistry, history,
geography, basic agriculture,
physiology and hygiene, physical
education, music and drawing. After
graduation students are assigned jobsin
communes or factories according to
their requests and the needs of the state.
Physical culture is vigorously promoted
with two regular periods a week,
calisthenics every morning directed by
radio, and eye exercises twicea dayin
class. (We witnessed these exercises
and noticed how few Chinese children
wear glasses.) Twice a week students
must participate in extracurricular
activities that involve some form of
physical activity.

‘The major thrustin the educational
reform was to link theory with practice by
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changing content and methods.
Emphasisis on analyzing problems
independently. Examinations have heen
radically changed to help students
review, consolidate and extend their
knowledge.

‘On May 7, 1966 Chairman Mao said
thatthe students should learn
agriculture, industry and military affairs
and should criticize the bourgeoisie.
Consequently they give eight months to
cultural affairs and study, and devote two
monthsto agriculture, industry and
military affairs. Practical work is spread
through the study months so that
students go out pericdically to help the
peasanis, workers and soldiers whoin
turn visit the school and give helpand
lectures. This school has contact with
more than 10 communes and factories
where teachers and students go to work.
Here they learn lessons from the fine
qualities of the working people and also
gain practical knowledge. The school
hasstarted a2'% acre farm and a factory
thatturns out small electric motors and
parts for water systems on the
communes.’

POLITICALKNOWLEDGE STRESSED
Atour through the school provided an
opportunity to see all types of classesin
session and to learn of the ‘revolutionary
newspaper reading’ and songs in which
students participate daily before the
afternocn periods begin. Newspapers
play a significant part in Chinese society;
editorials. news and pefitics are carefully
studied and discussed. Every persen in
China patriicipates in discussion groups
so that all are politically knowledgeable.
(We found that some of our guides knew
‘what party was in power in each
Canadian province, and they asked who
wethought would win the July election.)
The community support of childrenis
impressive. People care about people
and no child is neglected. Because more
than 90% of the women work, well-
supervised nurseries are provided on the
spot to enable mother to feed and cuddle
her own child at meal times. (Maternity
“leave is 60 days.) From our hotel window
we saw a nursery on the third floor of a
bank. Nurseries are found in every
tactory complex and every agricultural
commune. :

GOOD SOCIAL BEHAVIOR
Kindergartens imbue the children with
good social behavior, Over and over
again we heard songs about helping and
caring for others and of friendship for
people all over the world. Dances,
_stories and songs are frequently devoted
to love for various of the 65 mir, - tity
groupsin China. ‘Little Sisters u...he
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Everyone must do manual labor. This is a small factory attached to a Teacher

Training College where students work for about two months out of the ten each year

for 2-3 weeks ata time.

Grassland’ is afavorite story about two
Mongolian children. Tibetan and Uighur
dancesin costume were performedin
praciically every kindergarten concert
we witnessed.

Inone kindergarten a child was telling
very dramatically a flannelgraph story of
alittle boy who had fallen while playing
and of the help givan to him by his
classmates. Exemplary explciis of
childrenin the schooi are told and retold.
Heroes are macde of those whose lives
have been devoted to service tc others,
none greater than our compatriot, Dr.
Morman Bethune, who is regarded as a
national model of self-sacrifice and
devotion.

Even the smallest children sharein
communal production. inone
kindergarten we saw some five-year-olds
seated around three low tables doing
their weekly stint for the werkers. One
table had a box of scrap pieces of
plastic, which the little ones were cutting
into small fragments for recycling and at
the same time were, of course, learning
to use scissors.

Atanother table small flattened boxes
were being opened and placed on trays
so that workers could drop flashlight
batteriesinto the small boxes. At the
third table youngsters were separating
for recycling the cork and rubber from
the discarded ends of badminton birds.".

We would possibly consider the effort
of getting these materials back and forth
from factory to kindergarten not worth
the trouble, but these children knew they
were part of their nation’s production
lineand were heiping the workers, even
if it was only for half anhour oncea
week. .
POISED, SELF-ASSURED CHILDRCN

Kindergarten children speak, sing and
actin a poised, self-assured manner and
their songs, dances and plays have
strong social content. Friendship,
thoughtfulness for others, national
‘oyalty show a concern for a way of life
that stresses Chairman Mao's most
famousdictum, ‘Serve others.' All
competitive activities are concluded with
‘friendship first, competition second.’ So
successful has been the emphasis on
honesty and service that keys are not
needed, and you can't lose anything
because it always comes home to roost
(even discarded torn raincoats, aswe
found out).

In Shanghai we saw a Children's
Palacein operation — what we should
call a glorified neighoorhood house or
large activity center. Here :
extracurricular activivies are organize
forchildren between the ages of 7and 15
after school and all day during holidays.
There are 11 palaces in Shanghai, one




for each of the 10 city districts and the
picneer municipal palace.

There are also children’s ‘homes’
belonging to street committees, which
carry on similar programs on g 'ess
extensive scale. Both the hormes and
palaces have full-time paid workers as
well as hundreds of volunteers from
emong retired workers, teachers,
professio::al entertainers and factory
workers. There are also some whe are
paid by their commune or factory io work
atthe palace as thecommune's or
factory'scontribution to service to the
community. -

Thé palace we visited is a three-story
building, the main floor devoted to .

games and recreation. The second floor-

has project groups making insecticides
and pesticides, beat and airplane model
building, TV and radio crystal set

. .oonstruction, electronics; ecological

projects, and other scientific interests.
The third floor is devoted to the aris and
crafts — drawing and painting, paper
cutting and folding, embroidery, knitting,
crocheting, orchestra practice, violin

- instruction, an accordion band, a

Peking opera group, puppets, ballet,
speech arts. piano and an excellent
choir ably conducted by the children
themselves with the teacher as
accompanist.

gives the treatment as the ch
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At Deaf-Mute School, Canton, acupuncture periods are held daify. A ﬁéra-medic
drops hixi=w to relax for best results.

Children complete junior secondary
school at 15 years of age, butmay not
work on farms until theyare 17 orin
factories till they are 18.

‘What,' we asked, ‘happens to the 15-
to 17~ or 18-year-olds when parents are
working and the children do not wish to
proceed to senior secondary?’

'No problem,” was the reply. ‘The
neighborhood committee takes care of
that. The children are given socially
responsible jobs to do — shopping for
the workers, helping with the little
children or the aged, doing some guided
study or scme light work suitable for
them. None are forgotten.’

The battered child. the juvenile
delinguent, does not exist because the
neighborhood group would never allow
such a problem to develop. Were
difficulties to arise, the situation would
be discussed with the parents and child
and everything done to eliminate the
cause of dissension. The social pressure
for behavior in keeping with the concept
ofthe new China is overwhelming. in my
16 deays in China | never saw a crying
child or any rowdyism.

Children with physical or emotional
problemsreceive the greatest care. We

visited the Deat Mute School in Canton,

originally establizhed in 1946 as a private
school with high fees and a statf of seven
forthe 30 stuclents. Since liberation the

RS

number of students has increased to 290
with 77 staff members, free training and
treatment, and open to all. One-third of
the children live in the school; the others
either live near enough towalk orare
picked up by bus each day.

About 76% of the children have
regained their hearing and speech to
differentdegrees, chiefly through daily
acupuncture treatments. Of this 76%
there are 20% who have recovered
sufficiently to become normal students.
These children from 8 to 13 years of age
presented for us an outstanding
program of music, dance and recitation
that was evidence of theiramazing
response to treatment and training. We
saw the daily acupuncture period when
allthe class received treatment. We were
also able to make a tape of a phonics
class of children who nad been deaf
mutes learning to prcnounce sounds
with varying degrees of success.

CONCERN FOR CHILDREN

Thelarge children’s hospital in Peking
is further evidence of the concern for
children. Founded in June 1959, on
International Children’s Day, it has

“evelved into acomprehensive pediatric

hospital handling 2,000 - 3,000
outpatients a day and 14,000 hospital
cases yearly. ltis also responsible for
research, preventive work, health
education and care of all children in the
district. Staff members also make visits
to the homes of all mothers with new-
born babies and train activists, teachers
and leaders. Medical teams go out
regularly to the country to assist the local
clinics and up-grade the training of the
‘barefootdoctors.’ ,

Thetwo and a half weeks we spentin
the People’s Republic was a profound
experience. For methe contrast
between pre- and post-liberation China
was unbelievable. True, the people are
not housed in Western-style homes and
there is still plenty of heavy manual work
to be done. But one senses the
acceptance of this as part of the great
move forward and the young people are
vibrant.

" No onie isstarving, hooneis
unemployed, no‘one is exploited.
Factory workers have an 8-hour day,
women retire at 50, men at 60, everyone
/is part of management, ‘women he!d up
half the sky-*and everyone s aiming for a
society where there is equality and
justice for all. T

One can only admire their spirit and

. applaud their successes. o=t

Mrs. Phillips has prepared a booklet *Sixteen Days in the
Peopte's Republic of China' about this trip. Coples may be
obtained from her at 988 Cltaremont Avenue, Victoria, B.C. for
asmall cost. o ) . -
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Students atPekmg Teacher Tralmng CoIIege hold a seminar on the graunds of the college

Teacher training in China

Continued from page 79

i The hub of the discussion was
education. Students took to the streets
and the fields to seek opinions from
workers and peasants about the kind of

. education system they wanted for their
children. '

The Cultural Revolution lasted for two
“years, and had profound effects on the
i~ courseChinais taking today. Education
it Was democratized; control was returned

. - > tothe people who used the systern.

... - Teacher training institutions reopened
. with 2 new sense of purpose.
‘Atthe Peking college, five basic
~“changes were introduced that sentthe
: institution in new directions. Thefive

- transformations affected the structure,
“community relations, politics, teachers

and teachmg methods

oo AR RPN Al
s

L STRUCTURE _

- ""Theformer four-year course was

s shortened to three years and new in-

RIS s&rvice training for practlsmg teachers

i was established. Teachers with five
years' experience . 7an now return to the
_college to study with full pay. Workers,
as well asteachers, can take new short

.-courses while maintaining their regular

o S jobs. Teachers also go outto the

. R countryside and suburbs to help middle

_,,.:.',\\\_ P

school (secondary) teachers in their
schools.

Forregular classes, 10 departments
were created: Chinese language, foreign
language, political science, history and
geography, fine arts, mathematics,
physics, chemistry, agriculture and
physical education.

OPENING THE DOORS -

The second transformation is to run

the college asan ‘open-dooy institute’

andto integrate the institute with
revolutionary practice. The Chinese
consider revolution an ever-changing,
on-going process. The Chinese .~ -
definition of revolutionary practice
includes the day-to-day work of every
single person who contributes tothe
growth of the country as it moves out of
its third world status.

Since the Cultural Revolution,
students who graduate from the high
schools must work for two years in the
factories or in the countryside before
they can apply for entry to the teacher
training institution. They may then
secure a nomination from their fellow
workers in their work unit. Thus, factory
workers or peasants on acommune
meetto discuss whetherornota

potential student, if nominated, would
make a worth-while contribution to the
society.

Oneresultis that once the student
goesto the insiitution, thereis areal and
awesome obligation to produce.
Accountability for the Chinese student

. transcends the immediate family—it may

requnre an accounting to the hundred or
so workers who nominated him/her!
In recognition of the value of practical
work experience, nominations for higher
education can also go to worthy
candidates who do not possess high .
school certificates. This policyis -
intended to challenge the elitism that
existed prior to the Cultural Revolution.
Another strategy of the open-door
policyis to move studentteachers into :
the fieid. The chairman of the
Department of Political Education, Shu ‘
Tson-teh, told us that the revisionists
had tried to divorce education from
politics and from physical Iabor He T
described what happened: '
‘ltwas during the Cultural Revolution
that the students began to adopt theidea
thateducation should be closely linked
with prachce inorder to train
successors for the cause ofthe
revolution, we adoptedvthe open-door
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way by ensuring that all student teachers

would have practical work experience as -

well as teaching experience.’

Students at the college now spend at
least one-third of their 37-weei term in
factories or communes to relate their
teaching to the cla:s striggle. The other
15 weeks of the year incluue *acations
as well as time spent tc learn individual
production, egricultural methods and
military training. The open-door policy
attempts to keep the institute in close
contactwith factories, communes and
schooisin the communities.

POLITICS

The third transformation emphasizes
the ideology of the student above
everything else. Students are
encouraged to organize studies ot
Marxism, Leninism and the worke of
Chairman Mao. They attend regular
study sessions with workers and |
peasants to learn about the class
struggle first-hand. The purpose is
summed up in Chairman Mao’s dictum to
students: ‘Study for the cause of the
revolution and to serve the people

wholeheartedly.’

THE TEACHER
One of the important outcomes of the
Cultural Revolution was the recognition

ofthe importance of the teacher. ltwas

recognized that if educational
transforiiations were to be encouraged
in future, teachers must be aware of the
course of the revolution.

A new contingentof teachers ('the

~ bestfrom the echools and the institutes’)
“was formad to work with other teachers
~ atthe school level, in the factoriesand
- onthecemmunes. These teachers
- provide leadership in discussion groups
 and serve as a cadre to ensure that other
teachers learn about the transformations
necessaryto continuethe revoiution.

o TEACHING METHODS

- The fifth transformation at the college

".'stresses the importance of changing the
. teaching methods usedin the schools

The héad of the Revolutienary -

~ Committee, Ling Chin- hua descnbed
“theproblem: =

‘We oppose the manner of crammng

 knowledge into students so we advocate
- thatthe studentslearn to study on their
own. We also recognize the value of
- discussions, so that we also encourage
" teachers and students to study together
- tohelp the students concentrate on:
“solving problems -

The problem for ed ucators who

| _-_attemptto implement new teaching =~
" methods seems to be universal. 'Of

course, in this effort,’ Ling told us, 'we

have not been able to throw nutthe
cramming methcd entirely. Because !hat
method has existed for thousands f

years, itis not easy to change overnighi.’

MORE CHANGES TO COME

These five transformations at the
Peking college were aresultoftre
Cultural Revolution. Thisyear, n-=
trarisformations are under consideration
as a result of the present ‘'mini’-Cultural
Revolution, a movement of criticism
against former Defence Minister Lin Piao
and Confucianism.

This movement was particularly

~evidentin the nerthern cities we visited.

wall posters, freshly painted, attracted
small clusters of citizens in street-corner
discussions. The re-examination of the
writings of Lin Piao and Confucius is
receiving much attention in newspapers
and magazines as well. |

The criticism of Confucian attitudes of
introspection and resignation occursin
the atmosphere of the excitement of
collective human action building the new
China. There is also a tremendous surge
of pride in Chinese history, which we
witr:essed during a visit to a Chinese

languagye class for 15 student-teachers.

AVISITTO A CLASS
Agroup discussion of an essay by the

The attentiveness of students at a Middle School impressed ine Canadian vistors very much.
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Chinese author LuHsun examired the
politics of book-burning by two
dictators, Emperor Ch'in, in ancient
China, and Adolf Hitler, in Nazi Garmany.
The distinctions drawn by the students
hetwaen the two leaders dealt with both
nistorical context and political reality.

It was pointed out, for examp:e, that
while book-burning was a reprehensible
act, each leader had to be judgedin
terms of contributions to the society of
the day. The Ch'in Dynasty (221-206

B.C.)brought radical changes that

atfected the social, petitical and cultural
life of China. By abolishing feudalism,
the Emperor Ch'in (who also built the
Great Wall) forged a united China that
endured until this century. The
centralized authority spurred the
development of Chinese culture so that
an economy could develop.

One student saw the burning 2f the
classical books during this period as 'a
protest against the old ways that
propelled the history of Chinaforward.’
Another student was quick to point out
thatLin Piao had severely criticized
Ch'in and had called the book-burning ‘a
brutal act.’ The student suggested thatin
the context of history, Ch'in was
progressive for his time.

‘Hitler, on the other hand, deliberately
suppressed progressives,’ the student
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Canadlan teachers and Chinese
~ students ranged from book-burning to
. teaching methods to reascns why the
- Chinese students (like their Canadian
- counterparts) voluntarily segregate
- themselves, with boyson one st ide of the
L table and glrls on the other. =

Htgh .srhoa! gradua tes are not adm:rted to coﬂege untrl the y ha ve worked for rwo yearsin factories or on communes

such as this Kwangchow rice commune.

argued, ‘and wasthe worst kind of
fascist.’

~ Another student sdded her opinion on

Ch'in's progressive policies: ‘He ordered
~ his people not to despise women and not

to neglect the role of women.’ The
discussion then moved on 1o an analysis

’- _'  of the sexist attitude of Confucius, who
(o useaCanadian Iabel) wasamale
~ - chauvinist pig. - SR

A Iwely dlscvssmn among the

N B

STRU LTURE OF COLLEGE

‘“The Peking Teacher Training Colle ge

7has1 700 students. The leading
 “authority is the Revolutionary Commitiee
- of33 members. The committee has
~ representation from auministrators,

factory workers in the cornmunlty,

- supportstaff in the institute, teachers
~ andstudents. Eachofthe 10 |
~ departments has its own revolutlonary
committee, again with student .
~ representation. Whenanewteachlrg |
~ planis instituted, opinions are sought by
“the Revelutionary Committee through

-

—a-,.:s,-uwiv e

meetings, study sessions and discussion
groups.

The college operates under the
authority of the municipal government,
which in turnis responsible to the
Minister of Education in the Peking
government. The cnllege library has
800,000 volumes and the reading room
contained dozens of English language

‘editions of magazines and papers such

as Time, Newsweek and The
(Manchester) Guardian.

During our discussions we explored
problems common to Canadian and
Chinese educators. We outlined our
concern, for example, that, from the
schools we had visited, there appeared

to be an emphasis on the middle schools

atthe expense of the primary schools.
We mentioned that similar problems
existed in British Columbia and some
efforts were now being made to solve
this mequ:ty

The Chinese answer was revealing:
‘Your question is very sophisticated. We
also think that primary school teachers
have to do very hard work. According to
the present situation in China there is still

~ adifference in wages. Thisis aleftover

from old times. We do try to gradually
minimize those differences. but we have
todoitin agradual way. We arestillina
socialist state we cannot overmght
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abolish the differences that we inherit
fromthe past. But our main aimis to
abolish those differences.

‘Itis the same at the university. Those
who have to teach most classes work
harder, also often earn less than some of
the older professors who do not have the
same teaching load. We are trying to
raise the lower wages with the
development of the country. We do not
cutdown the higher wages, but wedo try
to raise the lower wages. But we have
achieved equality of wages forwomen.
The government emphasizes that
women working together are helding up
nalfthe sky. And two- thirds of our

students| here are women.'

We were impressed with the opttmlsm
of our Chinese colleagues. But their
optimistic outlook was tempered with a
healthy spirit of self-criticism as
illustrated by this exchange: ‘Our
educational revolution has not gone for
along period so we feel alack of

- experience—there are still many

contradictions. We must improve and try
to overcome these contradictionsin the

~ future. We hope our Canadian friends

will note our progress and will realize
that our shortcomings are due to our.
lack of experience. We should be
plensed if you would let us know what
ourdefects are.’ Ot
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naturally positions opposed to each
other, yet too often teachers and

Teacher and learner are not

students play games of opposntron
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the evil they oppose ST S
" Policeshowupata demonstration ior__ . o
J '_comfortably with students; and when the
" -teacherarrives the tone changes

“im medrateiy. and the students start on
-maneuvers of thlnly disguised hostllity
- toward the teacher:- CTREE T

lThere are cases in which people unite
- tooppose. some evri' and ectuaily cause

example and their actions turn It into a
~riot, while the actionsofthe = - "~ f‘“—
demcnstrators bring about! police

brutality Nelther side could play its role

- without the other it'sa garne of You do
your police thing so I can do my riot

| have cometo reaiize tne same thing
goes oninschool classrocms 1 see a
teachertalk pieasaritiy in the hall
suddeniy put her* head into her .

classroom and shout somethlng

B— __—.

3a7 »
L
o

Ty 'l- r

.
l‘

. luss temlnins because ths most clsssic cass was temnls. -
do wish we hsd more neuter pronouns. R : -

'__ 'absolutely rude and return toher -
-conversatlon as though nothmg had
;'._|ntervened R R PR

{sitin classrooms chattmg

1 have watched classes where the

'- ma]ority ot energy was being directed at

~asortof war that while embarrassmg to

o the observer, was so normal to the L
participants that they were quite - e

unaware cf it. The name of the game

 needsallittle change; butthe dynamics

~ arethe same. It might be called ‘You Do
"~ Your Big-shot-teacher Thing So That We
| Can Do Our Hassle the Teacher Thing
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_:éij.f_fj-_DYBST is planned (maybe not -
;._}_-:‘,_I%_:?_;_consuously, but everyone seems to |
.24~ 'Know); students quickly look away from

- “theteacher asthey enterthe room,to -
o avold eye contact; they may closethe
o 3.’;"-7_:2j__'__;;-_.;_':{';_f;-__j';door a llttle too hard kn ock something e

(because we know you only pretend to
be so confident),' hereafter DYBST.

One reason people become blind to
whe situation is that we usually talk about
teachers controlling classes, but seldom
talk about classes controiling teachers.
Much of what | observe is part of a two-
way game in which neither side could
play if the other side refused to play. |
have yet to see ateacher shoutingrude
remarks at'an orderly class; nordoll
often see children being rude to acalm
and friendly teacher (though | hasten to
pointout that being caim and friendly
involves more than musteringupa
smile).

Oneisforcedto askif DYBSTserves a
need for both sides. Ifthe students were
notin school, they would be climbing on
cliffs, swinging over streams, or smoking

on the floor, turn the desks away from
theteacher, or mutter something that
can’'t be understood, but the melody of
which is unmistakably, ‘Thisisgoing to
be adrag.’

Now the teacher is likely to make some
subtie but importantchanges in her
behavior, such as disengaging herself
from students and getting involved in
things — materials like papers and
books. Casualiness turns to a show of
efficiency, but since she is a little
threatenad and threat tends to look like
anger, the students are readying their
defenses and the sides are drawing
apart.

Thefirst official communication in this
case may be something like ‘All right,

quietdown in here,’ said in amanner that

is not only rude, but that implies that the

We shouid remember that games
of opposiiion require two sides,
not just one.

-~ ~something — doing things to show their.
- _courage. In the confines of the school,
' braveryin challenging the teacher
. .seems a natural channel for proving

s _;one s bravery to ons's peers..
2 lknow of no hypothesrsthat fits as well .
. _'-_:;_l_forteachers Certainly zome people are

|- attracted to the profession outofaneed

-+ ‘to hold authority over others; some outof

" aneed toperform infrontof a captive

'...'_:._'_.f;audience and some, perhaps respond -

. ~witha show of powerto pressuresfrom - -

_ Iprincipals or parents that seem to clamor -

o for classroom control above all else in

CaE teachlng SRS

Whatever the purposes oi DYBST |t

merlts afew suggestions for recognizing -
- ~-and even terminating it. It can usually be
:'_ :recognized before the class is under |
.17 2 way.Where thereis no DYBST planned
{7 studentsentercalmly; they often smile or
o chatwith the teacher, and voices reflect
Je ¥ littletansion: The teacher islikely to start .
- - the class with something like, ‘Let's .
* ':'Q-j.-f-;f_;_:’if--;fi-‘fbegln today by .
was itwe had plan ned to dotoday?" -

On the other hand the room where

I R R L T R R P R . N = . - . - . -
. . I - - - - s~ . ... s, . . . .- B - . .
L . ' AL, = .- '.-'* [ . - . . . . .
) | O r . e E ) Syl T . . . . - . . ' _ . . ' )
-t 1 t I . - . . . . :
- v . : " - P . . .
- ST - T - Do - .- . . - B - - -
- . . e Tae T - - L. - - ) P - P
we m e e aa A eeal . = e - - PR - Toa — T e - . v -
- L] B
? LT :

_theclassroom. .
- education ever conducted James -
. Coleman’s Equalrty ofEducational

students have already been behaving

inappropriately and should feel guilty

right from the start. The situation

N deteriorates from this point, with the

students being suppressed briefly by -
each threat from the teacher, but
seeking each opportu nity to escalate the

- DYBST ‘0 earn prestige points by being
‘moredaring and rude than his/ her

peers | |
Howto deal wsth DYBST will depend

o on the type of teacher-pupil relationship
that exists,’and the one that is sought.
‘Some teachers maintain a strongly
- authoritarian position, with the students
| ,.__._stnctly subordinato. When they make; .
their rules and demands quite clear, imd

allow or dtsallowthe same behaviors

. .they say they are goingto allowor -~
_‘disallow, they are frequently effectivein
_teachlng and well liked by their classes,
‘andeven encouraged by their students
to domrnate completely The best tools |
. forpreventing games in these

or'Let's see, what o

classrooms are consustency and

- vrgllance

Other teachers belleve that very

 importantattitudinal and mental health |
'benefits come irom a shared control of .
. ‘the largest survey of

Opportumty correlates academrcw

T : - Cel e b oese i . fe . . R - .
ik s il Tl i B b WL S e B U el e S el L A AL M. .
N . - = = £hl .l 4

Crime and

MAX BRAITHWAITE

B Well, one-day the inevitable happened, |
turned around from writing a lengthy
paragraph on the board and caught Jake with
a double wrist lock on Charlie McDougall who
sat behind him. +

‘Allright, Jake,' | said. ‘You'd better stay
after school.’

‘Can’tdo that, Teacher. I've gotto help my
old man saw up some poplar poles.’

‘dust the same, you'll stay.’

‘And after that I've got to milk four cows and
separate the milk.’ .

All the other kids were watchrng thls closely

and | knew I'd have to make it stick. Bufthe -
‘trouble was, of course, that Jake drove the

Sinclair kids and the Friesens home with him,
and if he stayed they'd have to walk orhang -
around and wait for him. | had manoeuvred
myself rightinto a corner. Worst of all, Jake
knew It. He sat with head low, watchlng ma
with cold, calculating eyes.

'You can take your choice, Jake. Elther stay

after school or get the strap.’
This was the first time corporal pu nlshment
had even been mentioned, and the class

- stirred like a restiess flock of sheep.

Jake's face went aark red, and he spoke
slowly, ‘I'll take the licking."

A long, slow, collective sigh escaped from

‘the throats of the others and they went back to
_work

. At recess tlme Jake stayed in his seat while |

the others cleared out. By now | was furious

~ with him, not for what he'd done but for what
- he was making me do. | fished into the back of
the desk drawer and brought outa piece oi o
" belting. -

‘Allright, Jake. Come up here

~ Hecameand | laid iton with all my strength
And, as | stood there pounding that boy's -

blistering hand, something very bad happenerl o

- tome. | became a wild and savage being, - - -
~wantingto hurt. . . hurt,

is what happens to hangmen ortorturersor

' . gven the Nazi guards at Buchenwald. A
‘savage, fierce resentment builds up against

. the thing you are hurtlng because you are
hurting it.

.Jake made no movementand uttered no

* sound. But before | finished a small tear
. _squeezed out from the corner of hrs eye and

hurt! Perhaps this - -
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Punishment

ran down between his cheek and nose. |
turned away, but he knew I'd seen it. And |
knew that proud, tough boy would never
forgive me for seeingit.

He'd get back at me. 1 didn't know then how
he'd manageit, but the next morning | found
out.

When Jake entered the room he wasn't

-' lugging the five-gallon cream can iiiied with
- water.

" “Where's the water, Jake?' | asked.
‘Not bringing it no more.’
And that was that. | could make him stay in
or lick him, buti couldn'tforce himtobring

-water, After school | walked over to see Dave

McDougall; as secretary of the school! district

" thiswas properly in his jurisdiction. He was in
- theyard making halter shanks outof binder

twine. When | came up he neither stopped nor

. looked at me. Fora moment | stood watching |
- the Iong strands disappear into the small hend
- machine and be twisted into rope. Then |- |
~ cleared mythroatand said, ‘Jake Ste venson
~ sayshewon't bring any more water to the :
. - school.” . -

McDougeiI grunted and went on tw:stlng

1 watched a while ionger trying not to let my

'___'_':__eggrevetlon show. ‘What will we do iorwater‘?' |

Helooked at me then 'You never should

1‘ R :'______';heve licked thatkid.'

~*But he deserved punishntent . 3
‘Maybe s0. But the Stevensonsare tough

?.-_'_i_'hey Il néver supply no more water now.’

- 'Butl depend upon thatwatet .todo my

© "_._' "_._I:_jcooking . and everything."

He merely shrugged and went on twisting

The next morning each chiid brought e

S smeii jar of water along with his lunch. And I -
.~ had none, So, atter school | walked the mileto

_ - Lyle English's place and got two pails of water -
" from his well. Every second evening | took that
o Iong walk to fetch two pails of water. Nobody -
e __cared Nobody ever sald of did anything about

I nevor shouid have ilcked that kldl

" FromWhy Shoot The Teacher by Max Bralthwalte, .
repdnred by permission of The Canadian Pubiish ors,
McCieHand and Stswart L imited‘ Toronto

LS XA -V

achievement with attitudessuch asa
student’s self concept, sense of control
over his fate, and interestin school. The
study concludes thatthese attitudes and
feelings are more highly correlated with
how well a student achieves
academically {nan a combination of
many of the facviors which educators
have usually thought were crucial, such
as class size, salary ofteachers,
facilities, curricutum.”

SOME EXCELLENT STRATEGIES

«tis mostly in the shared-control
ciassroom that the strategies are less
well defined, yet | have seen some
excellent strategies for preventing or
interrupting the development of
competitive games. An obvious starting
pointis to refuse to shout atthe students.
Like the rioter saying to the policeman,
‘Go ahead and hit me with that thing,’
students by their actions, or sometimes
in so many words, say, ‘Shout atus; it's
the only thing that works.’ The teacher
who does, plays DYBST exactly
according to the rules.

A second strategy of prevention,
useful unless arelationship is really bad,
isto find time to know the sturlents in the
classin regard to otherthan cléass
matters, thus acknowledging them as
people as well as students. Sometimes
students — ringleaders — are spoken to
only after they have done something to
annoy the teachar. At this point, of

- course, the studentis thinking, What1s

she going to do about this one?’ and

“almost anything said will ba heard asa

reprimand or retaliation on the part of the

'-teacher

-Athird preventwe strategy IS to tie acts

. toconsequences instead of letting them
- stand as tear” rauthority. To say, ‘Sit -

up and be quiet. Get out your books.

~ Turnto page 254 Now start reading and
| ldon'twantto hearany talking,'is -
. degrading and carries the impiicatlons
. thatthe students can not manage their
* own basic affairs. The samethmg could .
“have been communicated with ‘You will
_needto have read Chapter Nine before
- the exam. There s alittle time before the
- perlod ends to get started on it."-

The first statement requires -

- submissionto authonty and a iack of
~ self-management ability, while the other -
- suggeststhat the students ere seen as

" '_reasonable and capable

"Oncea teacher finds hetself already

. mtoeDYBSTgame she can interruptit. |
- remember an excellentexample, when a
; teacherseld in repiy to an insuit That |

‘Terry Borton, 'Fieech. Touch and Teach,’ Wﬂi_ the Real

- - Teacher Please Stend Up?, Mary Greer and Bonnle

Rubinstein (Pacific Palisades, Celiiornie Goodyear

Pubiishiog Co 1972);:: 40

sounded like arude remark to me, and |
don’tknow what | did to deserve arude
remark. Can you please explain?’ Itwasa
powerful response. It did not sound
punitive, yet it conveyed to that student,
and apparently every other student in the
room, that each was subject to having to
look reasonable in his/her behavior.?
Another dramatic game-stopger
occurred when ateacher suddenly said,
'‘Are you happy with the situation in this
room? | feel as if I'm nagging at you all
the time. Would you like to share your
ideas on whatyou'd like to make it better
for all of us?' This led to a discussion and
brain-storming session thattook most of
an hour. Atthe end of this hour, the
students left with a good feeling about
themselves and the teacher, and had
agreed to take on a great deal of the

BILL, I EEALI'Lc 'TI-IIS i5 5C|-IO0L AS

YOU SEE IT, BUT COULDNT You BE
(A LITTLE Moee POSITIVE 27 .

| responsmility for managmg the roorh

and remlnding each otherwhen

‘'someone's behavior was mappropriate

to the needs of the actwlty underway. -
Teacher and learner are not naturally

'opposmg posutions For peopleto
~ -assemble, some to learn and othersto
provide their best help toward this end

suggests no coniiictmg roles. .
1 believe that games of opposmon

| ' between teachers and students must be |
- regarded as serving needs otherthan

education, and thatwe dowellto -
rememberthat it takes two opposmg B

- teamsto piaythese games. o=

This was the start of my realization thata statementfor
‘control’ is most effective when made to one person rather

than the class as a whole. In the first instance, all igentify with S

the student being addressed; in the second, eli remein

| enonymous and uninvoived
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GRAHAM OWENS

BWe need anew educationaltool.

if we are to promote and describe the
versatility that gives each individual his
identity, we need a positive device that
will, on one hand, encourage a child in

_hislearning’successes and, on the other,

provide an nonest, comprehensive,
descriptive and evaluative record of -

~ whathe has achieved. It will be
- evaluatory and child-and-learning-
- centered rather than assessment-and-
~ institution-centered. |

For this purpose | have devised the

' individual student profile, which is both a
- teaching and a diagnostic device. It is |
~'based on the premise that the only

evaluation of our skills, knowledge or

_personality traits that matters -~ _.
‘fundamentally is the one we ourselves
_cometo. lf we are unable to make sound
- judgments about ourselves and our own
“performance, we areunlikelytobe -
capable of making sound judgments: - -

“aboutothersi™ " - .

‘WHOWRITES PROFILE? .
. Thefirstimportant consideration is:
“who writes it? Though, in the early years
-ofthe primary school, itis written by the
teacher, increasingly throughout ~
‘elementary and secondary school the
studenttakes over and writeshisown .
‘profile. His voluntary commitment to it of -

-
R e _ -
A

.'-_ 3 R
T )

- s hk
. o
o .

- thisnumber, noteveryone will be ablétgz -
. make a significant contribution. . & R

regular intervals within the group, wh 2 "Saxs

- actas moderators, questioning, probi
. extending the scope and depth of the ) newarkopwhe
- work. In acontext that emphasizes trust G has ahgeallngs

‘continuous critique of activity, notonly . SXEACHI
- doesthe quality of the work improve; not..
‘onlyis the individual’s ability to develop#®
~_criteria and standdrds of judgmengs#®

~ tojustify theircriteria, aimsand -~ -
: Thewriteris Visiting Professor of Education and Chalrman, |~ © |

.Centre for the Study of Innovation inEducation atLa Trobe
Univarsrry Victoria, Australla, .. ..~ oo o000
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kn owléﬂge*ﬂeeanstaﬁtiymodtfles his
ass%sﬁm:agtrabng‘h@ abiﬁ!;tyin a context of

itself raises its value far beyond
‘'objective’ assessment. He submits his

work—in the form of verbal reporting, X
. ' . ' !.'._"?ﬂ‘:ff-, a R Ny T -‘*-'rr"?-'-'rﬂj H
written and art work, tapes, models, films  .gratp’ Isgugsion-and avaluation.
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(butnot marks or grades) on content, another section. ForeXample, the_q tom o
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#kmfﬁ’drk%f”fhe mpderating groups and the
g f_""'ﬁmn’;lnuousd crlptwe and evaluative
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; ould preterably record what he
5 or Biell and leave out those things#

° ‘h . .

that'l‘.t has

1Y This does not mean
H&ng his we nesgé‘?ﬁﬁ
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with adults, visitors and other students.
Wo[kmg gualities that might feature
woufdge a w:llmgness to ask questrons

>3 ability to initiate new ldeas ortasks,
XG _riment to co- ordinate projects-

{ ble skllls mightinclude
irticulgteness in speech and writing;

g skilis; the number, .
and qual:ty of beoks read, and

, ree funderstandmg. the variety '_

Dl ar :, to:.media used (painting,

scu pture pottery, collages modals, .

- -:fabrlc-patntmg) the c-. ‘mprehension ot |
" the process and the effectweness of the
. product; the skills of scientific and
 logical classification, observatlon |
- reporting, expenmentation and analysts o

itis - - computing, measurement and model-

_____llged to develop However the
= foll (o are afew suggestnons of the

mon j _- oKz n; jonal attributee
..t}._“ :%:-}-;éi]:&gh :Eﬁe:-"*;ﬁ erate o .
* - sholy semoat HiFvith others, to laugh wuth
phop! e rather than at them ethical
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C commumty Out of these comments

= ~.._:.;:;:::;_-;__r_enSIthlty and stablutyin relationshlps

o ”-"makmg.skllls inmovement, drama,

. improvisation, music, dance m:me
~ puppetry, spectacle singing, -

composing, and making and playing
..'_.lnstruments e

-~ Evaruative comments on these SkI"S
complement a work profrle of all the

| srgnlﬂcantactmty undertaken by the .

'student at school athome and inthe |

(whloh may at f| rst take the fcrm of a i_-hlgher educatlon oa-
R e e t,,” e 1~e—eii1 = e i - e T ""‘“"5‘“ = 1“ T "H
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~ diary or journal) a more systematic

classification may later evolve foreach
student, but in no circumstances can it
be laid down by the teacher fromthe
beginning. |

The profile must never be negatwe in
its criticism; it must never be usedto
denigrate a student. On the contrary, it
will include only positive statements
about a student’s strengths,
constructive comments on his
achievements. |

Itis designed in such a way that it

helps the student to grow and developin

relation to his school and community; it
helpsthe parent to understand what a

childis doing and to employ hisadult
skillsin schools; and it helps theteacher -

to play a more positive role inthe
student's education and to improve hIS

- own skilis — he willbe ableto see more
~clearlythe real needs ofastudentand -
: the dtrectlon in which hlS ablllt!es ma,r be o

"_-_-_PFIOFILE MUST BE. EXPLICIT

" Fromthis it follows thatthe profsle

. must be explicit, direct-and simple
~ withoutbeing simplistic. Because the
profileis seenin the context of a '
. partlcular schoolina speclflc
o "ommuntty there is little risk of ltS
-~ becoming a standardized document or
- ofthe school' sturnlng outstereotypes

“The proftle remains the property of the

= :,_"_;. student who can, if he wushes ‘use itin -
" his applications for a job or for entry tnto
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ii:'i-._i:f'ftell us about it: H alfway 2
th rough the sto ry he sha red h|s7'—_;.
o sad ness. W|th someone for the '
: fl rst trme wrth hrs tea rs. _The

: teacher held hrm and cried; I
; crled most of us crled—and

;i:?S.lf-";--":;ﬁf"?'-f'nobody was em ba rrassed i

- .-
LI [

if we understand ourselves

~ JOHNS. CONKLIN -

N . . . -
S -
=i .
In.

.....

A boy who Iost hIS grandfather—

from a bram tumor began to

""r ;;;;
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- out; the kids told me they werebored
'_'__}_.'_-'w:th it Scarmg them wvas out; theytold "
medelughtful!/fur:nystories aboutthe LN
S LR S TERRES - . .x@w. crutches: cigarettes, alcohol, avanetyof_'f S
~7" legal and illegal drugs (manjuana R
~ heroin, tranquilizers, pep pills, sleepmg

B Alittle overtwo yearsago, | found
myselfin the Kootenays looking for a job
and happened torun mto a jOb looktng
for me. - -
- Two years agc the Iatest drug scare
was still freshii in the minds of most -

- people and the Medical Health Ofﬂcer at
Trail, Dr. Nick Schmitt, {iad intended for

sometime to app ly foragrantfromthe

- Provincial Couicil on Drugs, Alcohol

~* “and Tobacco to provide the . o

- comenunities within his health umtarea .

- with a ‘drug educator.’ The grantwas -

- approved; | was hired; andlbegantrylng :

- tofigure outwiata'drug educator’ -

...~ .. should do, provided he were genumely |
R i‘-_lnterestedm prouucmg some long-term

- effecton drug abuse. |

‘Schoois and the people who spend a

“lotoftime’in schools—-te achersand -
. studentf —seerned a good place to start |
--jf'.-,{' sO | began visiting schools and Ilstenmg o
E to what people had to sfay R

“Isoon founo out whatl wouldn tbe

| domg Telling reople about drugs was
T wrthoutthe need to use drugs asa -

| f .

o -The wrirer acfim‘cafchﬂd psyr.hofogfsr was Drracror of ma- -

* Health Education Program for; West Kootenay and Selkirk -

‘. . Health Units when he wrote this article. He Is now working .~ -
S _swth CommumtyPsychiatﬂc Servicas .‘n Edmonron o '
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latest speak:-or film that t'ried to scare

T
1 4
L

them. - .
As a matter of fact drugs perse

seemed to be out, becausel beganto |

notice that when peOple frrst met me they

talked about drugs, but only for about 10 -

‘minutes. After that| found the
‘conversation shifting to such topics as
-‘the kids these days " 'the values these.
“days,’ ‘why can’ tpeople getalong any
~moreé? and related fears and concerns

that were obwously related to the 'drug

~ problem,’ but were actually more basic
- questions of commumcat:ons values =
: andfeelmgs R Tt

‘Mycareerasa 'drug educator was’

-very short—about two weeks. Afterthatl |

changed my title to ‘Health Educator."

| - Thisseemed betterfrom several angles |
- . .butmainly because | wasn'treally - S
“interested in teaching kids about drugs I B

wasinterested in teaching them the

- opposﬂe of drug abuse—-how to Iwe a.
: _healthy life in which they knew how to

cope with the inevitable pressure of Ilfe

crutch. S
I notlced a Iot of people usung

p:lls) ego, maritalflghts avoudance

T
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mlnd development

Although | have written this article, many people contributed a great deal to the

actuatwork.

Bob Blank, ateacher who worked with me, added much to the practical
implementation of these ideas. Mrs. Barbara Bowen, a teacher at Webster
School, opened her classroom to me. She has done a greatdeal in terms of
‘opening’ with her pupils and many of the examples i use are from her loving

work.

Ali of the examples are from classroomsin Trail and Castlegar, where | found
anurnber of teachers who are very loving and open to the idea of helping their
students develop emotionally as well as intellectually.

- Thiswork has been conducted under a grant from the B.C. Alcohol and Drug
Commission, headed by Peter Stein and co-ordinw...d by Peter Battisson. The
Commission and Dr. Nick Schmitt, the Medica! Heaith Officer in Trail, who has
overseen the grant Iocally have been very supportive and humane in their

| admrntstration

gossip, anger, etc. All these seemed to -
have very much in common in that they
~ werpused by people of all agesto tryto
- avoid feeling anxious or frustrated, that
- vague empty feeling we all feel at times in
“the p.ts ofour stomachs

- ALTERNATIVESTO DRUGS

~ Aboutthis time | cameacross avery

- - goodarticle by Dr. V. Alton Dohner

entitled ‘Alternatives to Drugs—A New
Approach to Drug Education.’ It could
~have been entitled ‘Alternatwes to Dis-
- ease—A New Approach to iHealth )
Education;,’ because the prlnclples
drscussed are unwersatly valid.
Dohner S prernrsa isthat peoole get

themselves rnvolved in what appears to B
be self-destructwe behawor sucn as. '
drug abuse because using drugs meets )

therr needs atthe time, ‘because they
““want to do so 'not because oi some

overeatrng or skipping school or |

refusrng to Iearn or con*mual argumg or

gossrpmg because it meets a need
“Dohner makes two more very::

important points: /Individuals do not stop

using mood-alterrng substancescr -
pleasure-seekmg behavrour untrl they
drscoversomething better and 'The
alternatwes to-drugabuse are aiso
alte natlves to the dtstress and -

The aiternatwes Doh ner suggestr-' are
personal awareness vocatronal skills; -

LR

development creative and esthetic

.. experiences; phliosophrcal exploratlons; '-

socral and polltrcal involvement; -
relrgious experiences sexuaiity, and

These are Dohner s ideas and alt of us

. L n...l__;.. .

IR -
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My wife Beverly understands children intuitively and I've learned a great deal
aboutmeetmg the emotional needs of children from being with her.

N ,‘-';?-HEALTH IS ASTATE OF MIND
d| comfort whlch iead to self—dest: ucrsve'_‘ B

- actions—and understand how they
',-.;;;*rnfluence and areinfluenced bythe __
" people around them, are more likelyto
?'-_' “beable to live lives that Iead to afeeling
277 ofease. They'reless Irkei/ to fearlrfe if -
e ----'-'__'-'--they understand themseives, - o

: lmtroducing teachers and students to-

L Al . i "l

have others. The specific areas we teach
are not really important, but the overall
attitude we adoptis.

Behind this suggestion of alternatives

~ isan assumption that all of us have the

potential to be physically and
psychologically heaithy. This seems

- ohvious, butit's not always imgiied in the
- way we treat children, or even ourselves.

Abraham Maslow makes an interestit.g

~ statementin The Farther Reaches of

Human Nature (a thought-provoking title
in itself): ‘On the whole | think it is fair to

'say that human history is a record of the

ways in which human nature has been

' sold short. The highest pcssibilities of

human nature have practically always

‘beenunderrated. Even when ‘‘good

~ specimens,” ine saints and sagesand
~ greatleaders of history havebeen
- available for study, the temptation ton

- often has been to considar them not
Intrrns cnatusa ofthe drug Srmrlarly, B

people invcive themselvesin smokrng Ot o

human but supernatura!lv endowed.’
I have encouritered this attitudein |

“. many situations. My work for the past two] |
. yearshas been introducing to myself, =
. teachers and children some of the
~ -aiternatives mentioned above. My -
feelingis that the most needed and most
__impﬁrtant areas are those ofself- |
j-'-.'_ awarenessand interpersonal
. relationshrps R

i.e., thelrfeellngs thoughts and -

Therefore, I've spent most ot my trme_"' |

.__.'._ .:_:..'_'_ .- .,.d......_'l. _Z' .- '._ P . . T R T e T T T

ways of being and talking with each
other that give them a better
understanding of their selves and their
friends. For the most part we have used a
series of discussion methods and ideas
called ‘'magic circle,’ published by the
Human Deveiopment Training Institute,
because it has many topics, is simple
and is relatively inexpensive. An
objection I've heard more than once,
however, is that having children discuss
their feelings will lead to more fear,
nervous breakdown orincreased ¢ruelty
among the children. This is the type of
attitude Maslow had in mind.

If we let our methods and ouroutlook
be influenced by fear, what we are really
teaching—over and above all thc
curriculum—is fear, and how to be afraid.
There's a Sufi saying that a pickpocketin
a church only sees pockets. I'd add that
a saint who walks into a classroom sees
only other saints. I'd like, therefore, to
suggest a model of health education that
will make sense only when we
understand the extent to which our
expectationsreally color a child's life.
Thisis th2 Rosenthal effect carried toits
obvious practical use.

A healthy person lives a healthy life
and influences the people around him,
particularly children, by the example he
is. Health education, both physical and
mental, is present In & classroom in the
way that a group of people lives together.
Ateacher has tremendous influence

‘over this through what he or she is.

'CHILDREN SUFFER ANXIETY |

| encountered a beautiful exam ple of

~ mental-health education or awareness.
~ trainingin one of the fourth grade

~ classes| wasworking wrth One daythe

- teacher decided to open up adiscussion . .. .
onthe feeling of anxiety by sharing with o

the class her expenences as an 8-year-
old girl. -

.~ wentnear that store This degree of P
- openness on the teacher’s part with a.

- group of children is a beautiful lesson in |

L honesty and had a very moving result

Agirl who had been anxious and -

- nervousthe whole year then found the
courage to share her story with the
teacher. Thiswasa glrl about whom we
_ had been concerned all year: She was -
_obvrously bright, but there had always =~
“been a tension in her work and a SI"IHP"S
o in her behaworthat drdn tflt o

-Shehad goneto the dlme storewrth
hersrster andhad stolenatoy.
o Unfortunateiy—orfortunately.__ B
-7 depending on how you view it—her srster'
- caughther and yelled for the manager, .
. whoscared thelife outof her. Foryears -

__" ' jafter she sard she feltahorrrble feelmg
‘1 believe health is astate ofmmd a

o -'_..-'_'feeling of ease and relaxatron as G
* . opposed to afegling of dis-ease or fear.:-f N
S People who understand themselves— o

rnterpersonal relatlonshrps self-reliancef_ 0 |

o —— s e
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7 Inanother Grade 4 class we found <}

She told the teacher ihat when she
was about 4% she had walked into a
house and stolen some money and
candy, and thatever since she had felt
thathorrible feeling in her stomach
whenever she went near the house, or
even thought aboutit, which was fairly
often. In addition, she had a horrible
compulsionto doit again and had two or
three nightmares each week in which
she was thrown into prison or taken
away by the police.

After she shared the story with
someone after four years of secrecy, the
relief expressed on the girl's face was
remarkable. Her relief was even greater
after she told her parents and found
them sympathetic. She had experienced
afeeling of dis-ease for four years. When
shebegan to feel more reiaxed, the
changein herschool work and behavior
was delightful.

BEMNEFITS FROM SHARING

During the pasttwo years |'ve run
across countless children and teachers
who have benefited from the simple
process of sharing their feelings with
others. {'ve seen children eased through
the death of a parent, helped with fears
about the dark or school, and had their
self-confidence boosted by learning
about honesty and openness through

_beingin a situation and with a teacher
who was honest, open and brave.

Using such open situations, we have
allowed the energy of the children to
guide us into C*her areas of health
education. One day a girl with only one
legled usinto adiscussion of teasing,
initially to show us how ill-treated she
was, but the discussion eventually
evolved to the point of her beginning to
see how she demands to be teased.

In cne class we spent about an hour
showing each other how we were all part
of agir!'s 'psychosis.’ A girl who had
been labeled ‘psychotic'—aterm { putin
quotation marks because | thinkit's a
myth—would have screaming and
giggling spelis in class, butonly when
the other children in the class, through
their laughter and attention, encouraged
her. We all practised laughing and
paying attention to her so that all of us
could sea how this made her more
hysterical. :

We then practised paying no attention ~

to her screams and giggies even when
shesingled us cut by name, butwe did
thgnk her when she listened to one of us
talk or shared a feeling with us, and we

. observed how her be>wiorimproved.
The girl herself loved the process and
the class got a valuable fesson on how
we're all interrelated.”

N

s

Countless children and teachers have benefited from sharing their feelings with

others. They have been helped through many experiences.

The energy of children can be used to guide discussions int
‘ over matter, hypnosis, pollution, death.

~

0 many areas—mind

Children have learned abcut honesty and openness thrdugh being in a situation
and with a teacher who was honest, open and brave.

95




ourselves talking about balance, which
evolved into agame of trying to push me
off balance. This led to a session on Tai
Chi, which involves movement exercises
very much concerned with balance.

- Atalk abouta cutone day led into the
whole question of mind over matter,
hypnosis and neuranatomy, with much
running to the bookshelf for dusty health
books.

Adiscussion on the death of a parent
from a heart attack led to a whole uniton
heart, lungs, cigarette smoking, cancer
and pollution.

DEATH A FREQUENT TOPIC

Death has been one of the most
frequent and most powerful of all
discussion fopics. The day after my
grandmother died of cancer | was
scheduled to lead three discussions for
demonstration purposes.

Thefirstwas a Grade 7 classthat,
when | walkedin, was harassing a
substitutz leacher.  shared with the
class how | was feeling, my sadness, and
some of the changes | had gone through
during the past five years of talking with
my grandmother about the experience of
cancer and dying. This quieted the
whole class downand jfedintoavery -
movmg sharing of their expenerces wuth
death and dying: " ‘

Thesecond was a Grade 1 class and
was a very different experience Here the
childrer were interested from the
beginning and couldn't wait to tell me
aboutthe deaths of their grandparents,
their pets and their feelings.

The third was a Grade 4 class, which
provided us all witiy avery moving
experience. The pupils were used to
discussing their feelings with each other,
but on this particular occasion we all
experienced a level of opennessand
compassion thatis rare. | shared how |
was feeling and my experierice with
Granny much ¢si hadin the previous
class, butittouched ori the life events of
the children very deepiy. Two boys in the
class had lost iheir fathers in the past
month and one of them, even though his
had been discussed several times
previously, shared with us iiow he was
feeling now. Many children sharid their
feelings about the d=ath of friends or
relatives.

SHARING RELIZVES STRESS
Then a boy who had lost his

; grandfather as the result of a brain sumor

ayear previo:isly began to tell us about
it. Halfway thrcugh the story he shared
his sadness with someone for the first
time with his tears. The teacher held him

and cried; Icned 'nostof uscried—and

~
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SPRING/SUMME‘I :
. SESSIGNS -

OREIGN STUDIES AND
QPE(,[A.L PROGRAMMES

,A_,number of progmmmcs will be )
offered.cin  Mexico, . ltaly.- and  the :
United Kingdom as.well as several
local special programmes on campus, -
-and off-campus. Since prereglstm'lon'{‘; E
may be requu‘ed en: umec should hc,
' made early: :

~and special programmes contact::

-+ I+ Spring/Summer Sessions Office
“Divislon’of Continuing Education

"“The University of Calgary

' Calgnry. Albertn TZN 1N4

: DEADLINES :
Reglslratlon Spnng Session-
: April 1521975 -,
Sumimer Session -
May 31. 1975 -

'r'Appllcauoxi for” Admnssxon (new
~.undergraduate siudeats 10 The Uni=
;V‘vcrsny of Calgary):,. ,
e March Si l975

',..:'I'he;’vav rsnty of Ca.gdry 1

”'For funher mformauon on. regular . '

- DE LTA

School Dlstnct #37 invites apph--
cations: for teachmg posmons K-12-
for Se"tﬂnbcr. 1975, ° :

lNTE’RV!EWlNG SCHEDULE
1. A/ Beginning-teacheis, and- experi-
“enced teachers from the Lcw;r Main-
land:
Elu‘wntary March l7 18..

i975

March 20 & 21,
; C 1975 L
B. Expenenced teachers from - out-

‘side the Lower Mainland.
: Saturday March 29, 1975

: Scconda:y:

lntcrvxews will be held at the School
Board Office and are "

BY APPOINTM ENT ONLY.

Appomlmem wilt be arranged fol-
lowing l‘LCClpl of the uppllcauon

Submit wmien apphcauons to:

C.S. McKcnzic

District Superintendent of Schuols
4629-51st Street

- Delta, B.C.

V4K 2v9 .

946-4!01 Locnl 37

nobory was embarrassed. It was too
pure, too realand toec healthy to be
embarrassed about. We allcame
together and relaxed and then went to
recess.

| have a special feeling about those 33
ceople, a very healthy feeling, an ease
about being with them thatcame from
many days of being horniesi with each
other and from several moments like this
thatallowed usto touch each otherata
level not usually erpefiencl'ed inthe
world todlay.

Thisis health PdUCatlod iItis physical
and menta! atthe same time: itis
afiective; i.e., it deais wiih teelings, the
guts of education. It is being heaithy with
children, running with them, eating
healthy food with them, doing Yoga or
Tai Chi or gymnastics with inem. ltis
being open, honest and fee':ng with -
them, being angry with them, being
loving with them.

WAYSTO ANEND

There are many different ways in
which the onz aim can be-accomplished.
We have played and expenmented with
severalideas.

Soine seed ideas in some of these
areasare:
Personal Awarenesg There are many
sources of personial awarenass activities

Depatment of :
Modern Languages

Master of Arts

Teaéhing of
{ . French

A three Summer Session
{ program leading to the M.A. §
8  — Teaching of French. will K
start in July 1975, Each,
Summer Session lasts seven |
weeks, The program is de--

three consecutive Sessions. g

Accepted candidates, may
quahfy for a Federal” grant
in. 1975. For calendar - and
application -forms. write:

DML:Teacher Program
Department of Modern
Languages

Simon Fraser University
Burnaby, B.C. V5A 156

3
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and ideas. The '‘magic circle' is the
program we've used most. Information
aboutit may be obtained from the
Human Development Training Institute,
4455 Twain Avenue, Suite H, San Diego,
CA92120.

The educational network of the
Association for Humanistic Psychology
keeps people in touch with new ideas.
The association has an excellent

‘ brochure and bibliography. Write AHP,
325 9th Street, San Francisco, CA 94103.

The Confiuent Education Program,
2643 Portage Avenue, Winnipeg,
Manitoba R3J OP1 puts out a newsletter

Inthe long run, choosing a program or
curriculum in this area is irrelevant. Once
theimportance of understanding
ourselves is seen, coming up with ideas
and topics is no problem at all. The same
holds true for the area of interpersonal
communications, my nextitem.

Interpersonal Communications All the
sources mentioned above are relevant.
Thomas Gordon’s Parent Effectiveness
Training has some good ideason
listening and Dreikurs has written many
books on the subject. What's important
here is how we communicate with the

Teachersin the next century may be trained in medicine and pharmacy so
they can administer drugs that affect learning and learning-related
‘behaviors: according to Professor James Bosco cf Western Michigan
““University. He says that stimulant drugs can help some children, and that
- weshould therefore devise some safeguards against abusa. He adds that
B tedchers should be trained to ndentlfy hyperactuvnty, something that is‘not -

e .-easytodiagnose.’:

.. Bosco's claims are contradicted by those of c’rcfeasor Herbert Rie of
o Oth State Umversnty,who says that children on drugs do not learn any
.. better than they did without the medication. The kids look as if they're .
S domg better" because they are calmer, hiave i ionger attention span and are’
~‘out of people’s hair, but they are not performing one bit better.’
- Other authorities, particularly in California and Massachusetts, suggest

o 'hyperacnve children.

and has lesson plans and ideas to share.

. The CEP conducts workshops also.

Two books with ideas and
bibliographies are George Brown's
Human Teaching for Human Learning
(Viking Press, New York, 1971)and John
Mann's Learning-7o Be (The Free Press,

" Collier-Macmillan Canada Ltd., Toronte,
—71972) L s‘«f,.., :

Dimensions of Pe rsonality. a series of
books for Grades 1-6, is available from
Geo. Pflaum, Publisher, 38 West 5th

o Street Dayton OH 45402.

Wlthln this area, and crucial to health

_education, is the teaching of body
- awareness. The key to monitoring our

own p*7alth is in paying attention toour

- .bod js/ Learning To Be_ hasexamples
anda lovely book The Steps to Maturity -
: Program has soma nice exercises. You

may getthisone for $2.25 from the

dely Life Co-ordinator, School District
- # 68, 395 Wakesiah Avenus, Nanalmo S

VOR3KE. .,
~ The Duso Kit, while expensnve |sfllled
with ac'dvitles, puppets, etc. For, -

: Informaﬂon write Canadian Psycan Ltd.,
- .255 Consumer Road W:I!owdale, e
OntarIOMZJ 1R3.” o

. 'that dietary treatment may bea workable al ernative to drugs for

children and as a staff. Children are very
observant. Any time spent on improving
the level of openness and honesty
among the staff of aschool quI pay offin
the classroom.

Values Really coming to grips with ‘
values is one thing about which 1 hear
mosttalk and see least action. Sitdown

~some evening and writs outyour

physical, psychological and spiritual
ideals or values. Doing so will give you
some idea of the power behind the issue
of values and give you a chance really.to
look at your own. ‘

“ Agroup thatruns workshops in this
field that would be a good source of %,

- information is Vaiue Clarification .
:‘Workshops Values Assoclates P.O. Box

43, Amherst, MA01002.

“ The issues of value ciarification, .
commupnications and self-awareness are
alt bound up with our personal growth

" -and development. The sensitivity

training or hurman potential movement
that made so many headlines and
‘seemed so weird a few years ago has
developed into a mature force in our
society. There are many excellent

. Continued o’ri-page 99

‘growth facilitators® who tezch values,
communications, human relations,
awareness, and so on. Some of the
centers in B.C. with which I've had
contactare: Cold Mountain Institute,
Manson's Landing, VOP 1KO0 (on Cortes
Island); Shalal Institute, P.O. Box 2196,
Vancouver; Yashodhara Ashram, Box 9,
Kootenay Bay, VOB 1X0; and the
Naramata Centre for Continuing
Education, Naramata, VOH 1NO. The
BCTF itself conducts summer courses
thatare relevantand willundoubtedly
offer more in the future, particularly in
the area of transpersonal education.

Physical and Psychological Relaxation
Relaxation is something | have found to
be almost totally lacking in the schools |
visit. We expect children and ourselves
to function physically and
psychologically without ever stopping.
Close your eyes and seeyourselfin a
beautiful meadow, relaxing and letting
the breeze cool you. John Stevens, in
Awareness, has some good relaxation
exercises. Get yourlocal Yoga teacher
to teach you and your class some simple
mind/body relaxation exercises. Better
yet, study Yoga and adaptsome
exercises for between-lesson relaxation.
Agood Yoga book for children is Yoga
For Children, by Erne Haney and Ruth
Richards (Bobbs-Merrill, New York,
1973). Itisvery simplein style andis
illustrated.

Creativity and Mind Development
Creative fantasy is a beautiful tool for art,
writing, math, almost everything. Yetwe
generally just accept whatever ability to
visualize internally a child comesto us
with, Every skill we have can be
deveioped simply by practice. Both
Brown's and Stevens's books have
fantasy exercises. The Psychosynthesis
Research Foundation (40 East 49th
Street, New 'York 10017) offers reprints’
on guided imagery in schoois. The book

:Learning To Be has materizl. A simple

introductory book on the topicis Eda
Laslan's Put Your Mother on the Ceiling.
Sylvia Ashion-Warner's method of
developing a child's own imagery into
his/her reading books s excellent. (See
her book Teacher.) Watch for a book by
Gay Hendricks with classroom exercises
inpsych osynthesis mind development :
memory and body movements.

Nufrman Teach yourself some simple
nutrition. The locai hospital usually has a
nutritionist on staff and public health
nurses are knowledgeable. Then, with
your class, keep nutrition diaries, and
cool: and eat good food.




UNIVERSITY OF VICTORIA
Faculty of Education

STAFF ASSOCIATE
PROGRAMME

Beginning with the 1975-76 academic year (luly 1, 1975 ~ June 30,
1976), the Faculty of Education will offer a maximum of twelve
Staff Associateships to highly qualified candidates interested in
graduate work in Education at the master’s degree level. Each
candidate will be supported to a maximum of $5,000 for the year
and will be expected to assist in the work of the Faculty of Educa-
tion. These work assignments may take a variely of forms, the
majority of which will be related to the improvement of the
practical experience of undergraduate student teachers (super-
vision, semir.ar instruction, etc.). Normally, candidates will be
expecled to enroll on a full-time basis but summer session offer-
ings may also be included in the programme.

Preference will be given to candidates who have evidenced high
levels of proficiency in the field of education (normally, a min-
imum of five years of public school experience), who have dem-

" onstrated outstanding academic achievement, and who are
judged to have the potential for important leadership roles in the
field of education. Individuals who,are interested will be
required to provide a detailed statemel it concerning their aca-
demic and career aspirations, four letters of reference, and evi-
dence of appropriate writing ability. An interview may also be
required. Completed applications including all relevant mate-
vials must be received by February 15, 1975.

Graduate Programmes
‘Faculty of Education
Master of Arts

ter.of Arts degree in the following areas:
Educatlonal Psychology {including’ Counsellmg)
Educanonnl Adm inistration

= Cumculum and Instruction L

"~ —language Arls - ) — Physical Education =
- Malhématics ; . = Science
N n Mus:c Lo w = Social Studies

New Master of
_Lducatlon Programme

-.The University of Victoria has recently developed new M. Ed
. programmes for teachers in the field. These programmes nor-
mally can be completed in three summers. The programmes are

‘;, m the followmg areas:

Educallonal /\dmmlstratlon - School Counsellmg
- LanguageArls S ~'Science
Mathematics. . » —:Sodial Studies

-~ Physical Education’ . - = JMiusic

b Furlher mformauon and apphcanon forms may be oblamed
from PR ,4“, . -
. ”.Dr. I.loyd O Ollila, o S
- Coordinator of Graduate Studles, ‘
“Faculty of Education, .
-~ University of Victoria,

s .+ Victoria, B.C. VW 2v2.

The Faculty of Educauon offers programmes leading to the Mas- N

CANADIAN TEACHERS’
FEDERATION

Position of Executive Assistant

Applications are invited for a staff position now
vacant in the CTF office in Ottawa.

Duties:

To be responsible to the Secretary General
for the development and conduct of pro-
gram activities in such areas as may be
assigned. Initial assignments will relate to
Canada-wide studies of quiality in education
and innovations in educational practice,
CTF functions in support of Teacher organ-
ization professicnal development pro-
grams, and liaison with appropriate
national and inter-provincial agencies and
organizations. Some travel is involved.

Qualifications:

— university degree, teachmg certificate
and teaching experlence in Canadian
schools;

— experience in teacher organization work
(voluntary or full-time): :

— high level of ability in oral and written
communication (preferably both English
and French)

The successful applicant will be expected to work

- harmoniously with comumittees, to organize and
conduct meetings and seminars, and to repreaent '

CIF effectively as the occasion arises.

Duties to commence as soon as possible, aad no-

later than July 1, 1975. o .

Salary scale (1974 75) -
$18,637 — $23,922°

Apply in writing before March 31,1975, wnth names :

of referees t0'
The Secretary General :
=Canadian Teachers’ Federahon,
110 Argyle Avenue, :
Ottawa, Ontano :
K2P 1B4 ‘ e

et
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Continued from page 97

‘Religious’and Spiritual, or
Transpersonal, Development This area
is related to the value section, butis
touchier. There's along tradition of not
dealing with this area in school, but this
is rapidly changing. Many teachers have
discovered that it's simply impossibleto
divide a child up into pieces. Children
are whole, and their physical,
psychological and spiritual development
go hand-in-hand.

There seems to be a general negative
value put on a child's spirituat life,
irrespective of the religious question.
I've run across numerous cases over the
past two years of children who have had
spiritual, or what| call transpersonal,
experiences—experiences that
transcend the limits of average or
everyday reality or consciousness. One
boyin ‘magic circle’ finally shared an
experience that happened to him two
years before. He almost drowned one
day and just as he went under for what
hethought was the last time, he ‘relived’

all of the good things of his present life. A

girl admitted regularly having dreams
identical with those a friend had.

“Ji~ teachers” settiement allowance 1s presently paid:

" TEACH IN CANADA'S ARCTIC
" NORTHWEST TERRITORIES

POSITIONS. AVAILABLE - commencing
August 1975. sk

The Northwest Territories Depaniment of Edu-.
cation .will require teachers 10 fill positions in
schools with one to fifty teachers. Major require-
ments will be for. primary and_intermediate
teachers willing to live ‘and work ‘in small iso-
lated northern communities.

"REQUIRED QUALIFICATIONS

" e valid Canudian|jeatching certificate
~ fanded immigrant status for those applicants
*Z who are not Canadian citizens ~
', preferably somy successful leaching cxperi-
ence in field reluted to position desired

~ SALARY SCALE-The 197576 salary scale
. runges from $10.432 {0 $24,3 18 and is dependent

upon - qualifications and, experience. - At the

- request of the Teachers’ Association or the Gov-
“ ernment of the Northwest Territories. this salary
iwill:be reviewed commencing April. 1975, A

4" the amounts. vary according. to locat;on.

*DETAILED INFORMATION

IS _

i Fora copy of *Téuch in Canada’s Arctic: North-
. west, Territories” and’application forms. write
to: S : .

*._Chief of Academic”Pograms,
*Department of Educdtion, -
Government of the Northwess, Teritories,
YELLOWKNIFE, Northwest Territories,
XOE tH0 - LI NI

‘Idon‘t want an alternative school—
! wantan alternative to schooil’

The question of the validity of such
experiences need notconcern us, but
the child's experience of itshould. I find
that, almost universally, children hide
these matters from adults and friends for
fear of being called crazy. This undue
anxiety can be avoided by our accepting
and listening to a child’s reality without
judging or, worse, attacking. We're

" simply notin a position to judge.
" I'continually have discussions with
_children about their ESP experiences,
visits frcm dead relatives,
remembrances of past lives, feelings of
oneness with God. This type of thing
comes up often in connection with
discussions on death. The type of
accepting attitude I've mentioned is
beautifully illustrated in Elisabeth
Kubler-Ross's On Death and Dying.

* Books on transpersonal education are
just beginning to emerge. Gay
Hendricks, psychosynthesis, and
Learning To Be|'ve already mentioned. |
myselfam writing on the transpersonal
experiences of children. And the book
Learning and Teaching, by Dean Brown
(Lamplighters Roadway Press, 44

“Fairview Plaza, Los Gatos, CA95030) is
good. - s

Physlcal Fitness ’Again. the essence of
physical fitness educationis inthe
example you set. If you either don't

smoke or quit smoking, if you swim or jog
or exercise with your students, and if you

. setaside periods during the day for in-
* class exercises, you're teaching
wonderful physical fitness. Check with
Action B.C. or your local heaith unitfor
more ideas.

ACHILD ISWHOLE

Attimes | ask myself how alithis fits
together. Occasionally | can answer
myself. A part of me is stilllocked into the
old artificial way of looking at children;in
pieces—their minds, their bodies, their
social beings. When | do that, | get
confused. When | remember thata child
iswho'e, one, a human being thathas
many parts, all functioning asan organic
whole, | realize that a child's physical-
mental-spiritual life must develop and be
paid attention to at the same time.

| also realize that this growth and
development s occurring continuously,
allthe time in everything chiidren do, and
thatabout thg most loving thing i can do
is talk with children and aliow them a
chance 1o share their experiences and
experiments with a sympathetic human
being. Besides, in the process, they
teach me so much aboutlife. Thisis why
the beginning and the end, alpha and
omega, of our program is the informal
group discussions in which we share our
experience of life with each other.

| hope many of you will experiment
with some of these ideas or continue to
use them and share in the warmth of
being close to such lovely people. ot

NEW LESSON AIDS

4015

The DNA Game by John Hoover and
Larry Coughlan. To reinforce under-
standing of the basic steps for protein
synthesis from a DNA segment.
Includes board, mRNA spelling letters,
tRNA/amino acid cards, and a die.
(Copyrighted by VEEP.) $3.85

4016

Metabo by Peter Beckett and Sysan
Gibbs. A game designed to stimulate
interest in and reinforce the basic prin-
ciples of the biochemistry of carbohy- '
drate metabolism. It illustrates the
overall relationships between fermenta-
tion, glycolysis, the TCA cycle, and the
respiratory chain. Includes a large
game board, which the designer
describes as 'a cross between asubway .
map and a plumber's nightmare' as we!l
as cards, chips, carrier blocks, and;a
die. (Copyrighted by VEEP) $5.00

Note: , . ' S
Please Do Not Forgset to Add 30%
to the Total of Your Order.

‘BCTF LESSON AIDS
#105 - 2235 Burrard Street
Vancouver, B.C.

V6J 3H9
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From Our Readers
Continued from page 77

have provided adescription of each
publication and subscription
information. To assist teachers and
librarians who are interested in
subscribing to several magazines, we
have provided a single order form with
one mailing address. The CPPA will act
as a clearinghouse for all subscriptions.

Inrecent months, we have been
encouraged by the interest shownin
Canadian magazines by schools, school
boards and libraries. Through our
displays at teachers’ confersances,
library conventions, and s¢ on, we have
received a steady stream of requests for
bulk orders of our catalogs from
teachers and librarians.

We have a first printing of 30,000,
which will be distributed through the
assistance of McCielland and Stewart
mainly to school, coliege, university and
public libraries. A second printing of
60,000 is planned for spring 1975 fora
wider distribution. New additions,
revised subscription information, etc.,

- willbe included.

One project is to offer teachers groups
ofmagazinesin one subscription order
ata discount. For example, Canadian

Theatra Review, Performing Arts in
Canada, Cinema Canada, Take One,
Sound!, Coda: Canada's Jazz Magazine
might be offered as a package fora
single price less than combined
individual subscription orders.

We welcome any suggestions or
inquiries. Write the undersigned at Ste.
401, 56 The Esplanade East, Toronto,
Ontario M5E 1A8.

Sheryl Taylor-Munro
Executive Co-ordinator
Canadian Periodical
Publishers’ Association

Thoughts from the Kitchen

I'm sitting here sniffling from a cold my
husband (in his first full year of teaching)
broughthome from school. | am also
remembering, depressingly, thatit took
me the better part of each year to
becomeimmune to the myriad diseases

. thekids always seem to have.

| am sitting surrounded by vitamins,
decongestantdrops, empty tea cups,
half-finished weaving, laundry no! yet
sorted, toys and a box of baby cereal my
catjust knocked to the floor while
jumping up on the table. Ana in the
background, ‘Afternoon Concert'is in

AUSTRALIA
f: QUEENSLAND DEPARTMENT
OF EDUCATICN

Thz. Staic of Queensland needs certificated teachers with

.B.Ed. or equivalent qualifications.

EIemcmur_v: For Grades 1-7.

Secondary:

Phy.: P.Ed.

Special Education (emotionally disturbed.
mentally and physically hundicapped).
Special teachers in P.Ed.: Mu.. Art.

Co. subjects (Pitman's shorthand): H.Ee.:
Ind.Ed.: Mu.: Fr.: Geo.:

En.: Ma.: Ge.:

chures.

KENYA. TANZANIA, UGAND'A & EGYPT.
August 1. 1975 to August 30. i975. Lectures on
anthropology. history. drc.l1d<,ology sAfrican cul-
ture. ete.. by qualified university lecturers.

Land arrangements inclusive of lransporm!ion.
meals and lectures $1450.00. Cheapest retinble air-
fares will be utilised from Canada. Write for bro-

stiff competition with the humidifierand
my daughter’s coughing (yes, she's got
ittoo).

Ofcourse, | was warned. ‘Having your
own ctiild is very different,’ they said.
‘Sure,’ | countered, 'but after teaching
for seven years, how to compare one
small baby with platooning, concerts
and shows, baseball season, etc.—
ha! Nothing to it!' However, | forgot a few
things—like, she can'tsit up, or feed
herself, or roll over, or walk, or
understand me when i say, ‘Play by
yourself for awhile, okay?’, or explain
whatshe is thinking or feeling.

But each day there is something new,
anew noise, or an attempt to take arisk
doing something she's notdone before.
Suddenly, I'm looking at kids from a
whole new point ¢f view—and teachers
and parents tool How incredibly
miraculous, the growth of achild! How
lucky to be a parentor ateacher and be
around to share.in that development.
How exciting, and how tiring! To those
who are teachers or parents, pat
yourselves on the back—you deserve
it! Andto those who are both, well, my
mind boggles at the energy output—but,
it'sworth it! (Isn't it?)

JoiCarlin
North Vancouver

EDUCATIONAL
SAFARI

U

One-way air fare and initial accommodation c\pums pro-

vided to single teachers on &4 minimum contract for one . . . -
& ’ ' Other Tours and Special Safaris can be arranged to suit specific interests.

eur. R A
i: 0 L - d initial duti ;‘*; Serving Canada and the United States.
amily one-way air fares and initial accommodation aahn?  Reservalions From:

cxpenses provided to married teachers on minimum con-

tract for two years, Z‘A eaﬁ afl‘lcal‘l tl'avel Ccﬂﬁu“ams

LOUIF IET
Teachers arc-invited to take ad\dnmu. of this opportunity f f:ﬁtg'g: ';?:g:f”é;’;‘;"iz“ 100 To:gz;g':'gﬁ';:““:go%f‘;?i: Y
] :
of teachmg arzd_Jiving in a progressive Commonwealth

TELEPHONE (416) 967-0087 — CABLES: SAFARIS
country w! ‘h na «‘u cllent all-yeir round climate. -

For mformauon and interview, communicale with: " 7

Australizn Trade Combissioner 59th BCTF Annual General Meeting Y
500 Guinness Tower
Hyatt Regency Hotei

1055 West Hastings Street
Vancouver 1, B.C, ‘ March 31 - Aprl|2 ;
4 1975 '

Telephone 684-7177,

100 0
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MASCULINITY RITES IN A NORTHERN TRIBE

The ollowing paper was delivered
recently by professor Tatanga Mani,
weli-known anthropologist in the
Department of Comparative Culture at
No-Watch-Es-Nichuh University. itis of

"'someinterest to educators and is
reprinted herewith v:ith the kind
permission of the author:

‘The present two-year study of sports
asa masculinity rite among a tribe of
Caucasian peoples calling themselves
Canadians and living in the northern
portion of the western hemisphere, was
funded by the Maka Mani Society for
Researchin Tribal Customs. We wish to

- convey our gratitude to the Society for
making the study possible.

‘The study itselfis based ori hundreds
ofinterviews with tribal members and

literally thousands of hours 3 of ~
observation by some 20 held workers
thoroughly trained in cultural-
anthropology. The resuits therefore
should be highly reliabla . !

A NOVEL CONCEPT :
‘This particular tribe's concept of -

sportsis anovel ane and somewhatof a

contrastto our own. Sports — at least
what the tribe calls competitive sports —
" bulld character, the tribai elders insist.
- Sports develop manhood or, more
. “accurately these days, personhood .
. .Sportsteach asense offair play . .

-Sports develop weli-adjusted wlnners
andlosgers , .
Sports prepare the youngto_
meet the challenge of aduitlife ...
Indeed sports are; In their view; the‘
foundatlon stone of clvilization.

" “An example or two from the casebook -
of one of the field workers will serve to
iltustrate how the  system works. She

interviewed Billy, 2 young trlbal member .

ofsome 15 years. Biily had justbeen
selected out from xho scho I's Rep

. Sports enhance physical .-

basketball team and was sitting rather
glumly on the sidelines of the gym
watching the Chosen Ones chasing the
basketbali down the gym floor.

* "l didn’'t makeit," hetold the field

, worker. “'l wasn'tgood enough.”

* “He's learning something that will
stand him in good stead in later life," the
sports’ coach interrupted, nodding his
head sagely. “He's learning there are

‘winners and losers just as in adult life.

And he's learning how to take 'tsensmly
Basides there's no restriction on'his
partrcnpatlng in House sports.”

‘Yes. In this culture'sterms, sports are
good for Billy. No doubt of that. They
have helped mould his character and
promote his competitive instincts. He
haslearned, for example, to compete for
the attention of his other teachers and

" themembers of his other classes —

throwing paper darts, poking others with
hiscompass point, talking to his
neighbors and in other ways =
demonstratlng his acquisition o#
aggressive know-how — qualities that -
have been augmented by iess than
borderline success in what the tribal
elders cali the ""academic’’ subjects.
‘Johnny is probably as representative
as Billy. The field worker who observed
him describes him as considerably
stoutsr than the average of his tribe and

. aslacking in co-ordination. He s

" reportec as being frequently sidelined by,
the student captain of his House sports
~ team for clumsiness and ball fumbllng,

which, of course, do notimprove the °

“team" s chances of winning-Asa
consequence he tends to withdraw from.,

sportand PE activities generall,' He

and a lack of seif-confidence .

. Billy, Is learning how non- wmners should
- condac’themselves inthe arena of l’fe
'Meanwhlle the' ohoser Ones also -

R

show all the qualities of competitiveness
that the culture so much admires.
Indeed, a certain lack of sensitivity
toward the losers in the struggle for
place and position is detectable in their
words, gestures and actions.

‘Itis to be noted that school training in
sporis is supplemented by certain
masculinity rite societies for the young.

.- There are, for example, minor hockey

leagues, minor ball leagues, minor
soccer leagues, and so on, whose
activities form an extension of /it %vibe's
in-school masculinity rites program.

‘Once more, opportunities for
character development and competitive
know-how are present. The less than
star quality qualily for sidelining,
imbibing the lesson of being good
iosers. Even those who make the teams
learn a good deal. In minor hockey
sacieties, for instance, the players
observe the altercations and physical
combat, with resultant broken noses,
broken arms, broken legs and other
injuries to various parts of the anatomy
(and even the occasional death), among
the adult masrlinity rite societies
called, in the tribal lingo, WHA, NHL,
WIHL, and so on. Whether Pee Wees or
Bantams, the minor league players
nzaturally emulate the example ofthe
model aaults

PARENTS‘WVALUE SUCCESS
‘Parentg too gstinto the act. The
following letter found in minor hockey

- change rooms acrossthe country

lndlc »1as this and demonstrates
mo~eoverthe high value the adult tribal

i members placa on success in the rites:
axhlblts too a certain't tendency to tlmldlty:ﬁ
.He/iike:

"Dear Mom and Dad
) Rememberthe other morning when

_myteam was playing and both’ ofyou
“werasitting watching? Remember when |

went after the puck in frant of the nat

e
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trying to score and fell? 1 could hear you
yelling at the goalie for getting in my way
and tripping me. But itwasn't his fault —
that's what he is supposed to do.

Then do you remember yelling at me to
gaton the other side of the blue line? The
coach told meto covermy manand |
couldn'tif | listened to you, and while |
tried to decide they scored against us.
Then you yeiled at me for being in the
wrong place. . . Butwhat really got me
waswhat happened after thegame. You
shouldn'thave jumped alt over the
coach for pulling me offtheice . . . And
then neither of you spoke to me the
whole way home. | guess you were pretty

"sore at me for notgettingagoal . . . |
guess I'm justa crummy hockey
player ...l thoughtl was playing hockey
forfun . . . to learn good sportsmanship.
Ididn't know you were going to get so
upset because | couldn't becomea
star.”

"‘The extraordmary thing about all this
is that the average adult tribal member
ceases o participate in the masculinity
rites as an adult. Instead many remain
mere spectators at the rites, exhibiting a
competitivenessin the form of
vociferous cheering atthe teamsthey
supportand equally vociferous verbal
aggressiveness at the opposing teams. A
fargreater number are'‘beerand

pretzel” participants, glued for hours
before a television set watching sports
events from the safety ortheir arm
chairs. . . Butthen perhapsthereisa
transfer of training. We understand most
other aspects of tribal life are founded on
struggle and competition; on the
inevitability of winners and losers.

NO COMPETITIVE SPCRTS

‘What a contrast to the situation here
at No-Watch-Es-Nichuh. Here nobody is
interested in getting on top of anybody
else. Nobody organizes our games.
There aren't any competitive
sports . . .We piay balltoo, butno one
keeps score. Evenif we do formally
compete in games, no oneis awinner
though someone may win. Itis only for
themoment. . .

*If we beat someone by kicking a hall
more often through the goal, it only
means we kick it further at those
particular moments . . . ltdoesn’'t mean
we are better in any way whatever . . .
Maybe it was the way we happened to
kick it atthat particulartime . . . Butthen
other aspects of life in our society are
based on co-operation and community
rather than on competition and struggle.
Perhaps that accounts for the fact we
have no sports masculinity rites among
the members of our tribe.” o=

Quieplan

Authorized Agent
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OF BRITISH COLUMBIA

PETER C. CLEGG LTD.

Insurance Consultants
2128 Burrard Street

Vancouver, B.C. V6] 3Hé6
Telephone 736-7741

Affiliated with the
Teachers’ Co-operative

SUMMER
ACCOMMODATION
ADVERTISEMENTS

The best issue for advertising accom-
modation available or wanted is the
March-April issue.

Deadline for receipt of ad wordings is
February 20.

The May-June issue is a ‘ailable, of
course, but may be less usefui be-
cause of its mailing date. The deadline
for receipt of ad wording is April 20.

Special discount to BCTF members is
:15/13 off reguiar $1.50 a line, minimum
ines.

District # 85 wants

a warehouse full of

BOOKS ON BRITISH

; COLUMBIA’S DOORSTEP

We carry extensive stocks of all our titles, and offer gl)od
service and discounts t6 schools. Bigger discounts are ex-
tended to librarians who shop in person.

Some titles of interest are:

BLACKBOARD ODYSSEY v

A Vancouver teacher sits in on classes in ten coun-
tries, and offers an entertaining report card on Eu-
rope’s schools, $3.50 paper
EDUCATION IN CANADA ‘
U B C curriculum specialist Joseph Katz gives a -
thorough overview of the schools of Canada. A
basic source book for administrators.  $8.95 cloth
THIRTY INDIAN LEGENDS OF CANADA -

l ibrariuns already know this classic (.ollu.lmn of vivid

' w, 3 typical tales first coltected in 1912, $3.95 paper
WORKING WITH GEMSTONES

A characteristically complete’and well-organized book
from the David & Charles list of fine crafts and how-to
books. ' . $9.95 cloth

Write us, please, for our catalogue, af 1?2 Plu/rp Avenue, -

7 Place In Which
- To Learn!

TR B v "31 T _
' " Come in and talk to
us Jat the Hyatt Regency on Mar. 31-
A7pr|l 2 (or send an apphcatuon to Mr. R.
'Iuestls at Box 90 Port Hardy)

We m Vancouvqr Island NOI’th Noﬂ/z Vancouver, B.C. V7I" 2V6 o
- “would like to tell you all about our DOUGLAS, DAVID & CHARLES  and
; umqueness P : ‘ J.J. Douglas Ltd. Publishers




&lmproving the quality of teachers will
certainly improve the education of our
children, but if that is all we do, nothing
will happen to the curriculum. Nothing
willhappen in the basic development
and orientation of students in academic,
vocational, moral, cuituraland
recreational philosophy.

No new directions will occur until-
teachers with other orientations enter
the schoot system as members of the
teaching staff in each scihool from
kindergarten up.

| have in mind the basic values of our
civilization, which our schootls must
transmit to each generation. These basic
values are lodged in the civilized arts—in
cultural and creative recreation— music,
ethnic music, drama, ethnic arts and
crafts, painting, folk dancing, ballet,
choral singing. This range of expertise
and interest will deepen and broaden the
capacity of our children to live happily.

These have great value because they
enable students to use a great variety of
talents and skitls. In large measure,
these would eliminate the boredom and
hostility of students.

DRAMA CONTRIBUTES MUCH

For example, drama can make many
social, intellectual and cultural
contributions. In proper school facilities
it provides much more than learning
lines. Drama provides for acting, music,
art(designing costumes, stage sets, use
of color to set mood), handcrafts
(devising sets, props, etc.), rhythm,
literature and creative writing. The
social, educational and cultural values of
agood course in dramatics are many.

‘Music Is fundamental,’ said Luther
Burbank. It is one of the great sources of

_ life, health, strength, and happiness.

Music has great unifying power. ltisa
greatrelaxer for tired nerves. it quickens
the pulse and stimulates effort. it inspires
lofty ideals and spreads the contagion of
friendliness. It creates an atmosphere of
unity and comradeship. Music isthe
greatsocializer.

Ifyou have ever sataround aglowing

;. campfireand enjoyed the singing of fun

“songs, folk songs, harmony numbers

and spirituals, you know what | mean. If
yotr've ever joined others around the
piano athome or atchurch, ata party or.
around a banquet table, you have felt the
warmth of areal satisfying fellowshlp
thatis hard to beat.

The universal language of music and
song and dance should be introduced
into our greatest people's institution, our
public schools. Similarly, we need to
introduce all the fine arts and folk arts of
our many ethnic backgrounds to unify,
enrich and inspire our children.

The work of Nina Baird in tollowing the
provincial government’s conference on
the arts will add nothing to the quality of
education for hundreds of thousands of
ourchildren in our schools. She holds
her meetings with the in-groups of the
astablished art communities. To benefit
our children and education, these
consultations and public meetings
should be held in the people's institution
(schools) at suitable times for parents,
children and educators, administrators
and citizens to attend and to gex involved
in the planning.

Ms. Rempel, who is a free-lance writer with a background in
teachirg, is also the mother of three children.

A substantial part of the planning
should include the: introduction of these
arts into every level of our schools, with
the recommendation that only the best
artists in all fields he hired to teach this
cultural curriculum. Ifthis isnot done,
only a select community cartists and
their present clientele will benefit from
the expenditure of government’s well-
intentioned contribution to the ar*s. The
people's money allocated to the arts
shouid be applied where the people's
chitdren can benefit within the people’s
institution, the schools.

No child has a fair chance in life who
has been denied the opportunity to
experience this cultural heritage of
esthetic and moral values paralle! to the
standard intellectual curriculum.

CULTIVATE CULTURE EARLY

The cuitivation of this cultural
orientation must occur very early in each
child's life. Only when this occurs in
every elementary school shall we be
able to judge if our schools are getting
better in quality. Merely to improve the
presentkind of instruction will not bring
the results parents and teachers want.

The present conflict between teachers
and parents has its roots in the absence
of this more complete concept of
education. Neither parents nor teachers
seethe results they want. Parents blame
teachers for not teaching well, and
teachers blame homes for not providing
good background and direction.

This more complete concept of
education must be recognized and
accepted and realized in ourschools.
Ourreal concernis to enrich thelivesof
our children by developing their
intellectual, cultural and moral
capacities.

Instead of fostering conflict between
parents and teachers, let's work
together for a total program of education
developed to meet the physical,
inellectual, moral, cultural, spiritual and
recreational needs of our children. ow!

WEBB'S
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“Learning from Newspapers” by Dr. Hugh Partlow
was published by the Canadian Daily Newspaper
Publishers Association in August 1974. Dr. Partlow
is author and co-author of a number of books and

articles. dealing with trends and developments in
education.

“Learning from Newspapers™ is an 8 x 11" — 168

page Text containing usable tested ideas for early,

middle and senior grades. Educators and news-

paper personnel across Canada, assisted in the
preparation of the specific lessons and activities.
This handbook will serve as a valuable starting
point for use of the newspaper in your classroom.

Since the end of August more than 8.000 copies

~ have been purchased by teachers or by da:ly news-
- papers for distribution to teachers and educators.

If you wish to have'_a cdpy, contact the daily news- -

paper in your communily-—it may be able to supply

- your needs. If it cannot, c0p1es may be obtamed for

$3. 00 by contdctmg

b | ekt ke e g ety bl B o Pro e 4
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Q_4 co npenA'rNE B

206 2235 Burrard Street Vancouvar BC VBJ 3H9 |
-Telephnne 736-7741. -

U a7 7. 208=3400 Douglas Straat Vlctoria. B C VBZ 3L5 :
<7 .-- . .+ ' Telephone 385-3393 : B
Goioceen o7 3= 87 Wallace Straat Nanaimu, B, C VIR 5A8 . . K
i oo oo ... Telephone 763-3402 ¢ |
CCOLTE LT T e T 71133 Sutherland Avenua I(alowna B C V1Y 5Y2 B

Ll n A ',"_'Talephone 763-4916 - o - -

Educational Services Department
Canadian Daily Newspaper
Publishers Association |
'___,Sulte 2006
250 Bloor Qtreet East
Toronto, Ontario
M4AW 1E7

(416) 923-3567
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YESTERDAY'S NEWS TODAY ...
| hear that Saturday Nighthas been
saved from that fate worse than death by
‘the last minute intervention of Imperial
Qil. Bravo and cheers. Quill & Quire
called it ‘Exxoneration’; it all reminds me
of that old song, ‘Everybody loves |
~Saturday night.' Perhaps now someone
- mightrecall thateven older song, 'l Iove
Llfe and do the necessary

ONWARD AND UPWARD . |
~ withthe English Ianguage Afew years
 back computer talk was in: input, output,
feedback, etc., etc. Now the mandarins
have pounced on the performing arts, to
" wit, the musical stage. We are daily
. assaulted with such extraordinary

o usageses 'scenario’ meanmgapian of

--.;:-action this must be carefully
- ‘orchestrated,’ that is, all parts must |
- work toward the overall objertive. And
" instead of consultation or discussion,

~ there must be ‘dialog.’ Fiesuit? A

"""""

'i'_'.ENEFiGY CRISIS NOTE .

. -unsuspected source of energy incow-
~. 77 belches. Bovine burps they calculate
" release 50 million tons of hydrocarbons

" _.intothe atmosphere every year, and ifwe

e _'B-movie. if we're not carefull

. LETME DIGRESSLONG ENOUGH

to level a ble..-.t atthe above
._:.'Z-_"years as a former dance band musician
- and quondam arranger, | can state |
/. categorically that setting & tune (i.e.,

. Z5brass, 5 saxes, 4 rhythm —

Scientists in Texas say there is ari

. " could only find some practical way to

:'g'harnessthem ten cows wouid provide

orohestration trip. Speakingfrom many |

?f'f!f'i..;'-orchestratmg it) fora14-piece ensemble -
e Isalabor
.;-'.._'f-_fl,f_‘"f;_not always of love. It's damned hard

© .= = work.The whole concept belongsto the
s field of muslic, so Iay off, you latter-day
*31‘*‘-’?‘?7’_.-'}-;;-"_:_;j:.__language boﬁins R

L L]

enough pardon-power to run a small
house.

(The above is guoted from Daiiy Mailin
the Marathon Oil Company World, no. 3,
1974, with their permission.)

—C. D. Nelson

CANADIANA
Whistle up the Inlet: the Union

- Steamship Story, by Gerald A. Ruston. J.

J.Douglas Ltd., 132 Philip Ave., N.
Vancouver, V7P 2V6,¢c1974. $10.95

Of all the books | went through during the
Christmas break, this one made by far the best
read. | must confess my bias at the outset,
since | naturaily was keen to read the book as
soon as | saw the prepublication notices. And |

 had the extra pleasure of meeting Gerry

Rushton again in person at our local book

‘store, and had my copy autographed.

‘Before | decided on teaching as a
permanent career | worked for Union

Steamships Ltd. for four years as frelght clerk,
assistant purser and purser. ltis 23 years since
~ lleft the company, and | guess they were the

most interesting four years | ever putin. There

- ishardly a place cn our rugged coastline that
‘hasnot, at one time or another, seen the

familiar red funnel or heard thu unmistakable

 whistle of a Union vessel. Boat Day was the

highiight of the week to alogging camp, -

‘cannery, Indian settlement, resort or town. It
- seemed that if a float, dock or even reasonably
‘safe anchorage could be provided, Union

would include the stop on one of its several
scheduled runs. If the boat arrived at 2:00 2.m.,
it made no dlﬂerence everybody would corne
down anyway. ~

" Thisbook managesto do several things it

provides a carefully documsnted history ofthe
company from its beginningondJuly 1,1889to
itsfinal dissolution in 1959; it describes all the
.50-plusships~ .assenger and freight —that
carried the company colors; itrevealsmany

hitherto unchronicled stories of ships*-

“. . personne! and coastal ‘characters’; and, most -
- ofall, itmanages to portray the romance and
-7 . adventure of coastal shipping, a now largely _
- defunctfacet of British Columbia industry.in -
addition to Mr. Rushton's graceful prose style

the book features a large numberof .

. illustrations of the shlpsacwork company
- personnel afloat and aghore, shipwrecks and

groundings and coeetal communities. (Ityou

_IJoa

. NELSON

will forglve & personal intrusion, | was

~ particularly struck by the photograph of Lady

Cscelia hard aground at Buccaneer Bay. l was
on ner that trip!)

Whistle up the Inlet is a natural for a school

" library in any community from Vancouver to

Stewart, from Bowen Island to Queen
Charlotte Islands, and even up to Ketchikan
and Skagway. And for anyone elseinthe
interior vsho ever rode on a Union ship this
book is pure nostalgia Buy itt — C. D. Nelson

CANAD!ILN LITERATURE — DRAMA

The Ecstasy of Rita Joe, and other plays,

by George Ryga. New Press (84 Sussex

Avenue, Toronto), c1974. Paper, $2.95

A few years back at the height of she Negro -
civil rights disturbances, a CBC television
reporter was goaciing Governcr Gieorge
Wallace in Alabaima about his anti-black
policies. Wallace took the defensive tora good
five minutes, then could take no more anc spit
out something to the effect of, ‘You Canadian
bastards are so self-righteous. You've solv ed
your race problem very effectively. You've

_stuck them on resarvations.’

" Well, this summer they weren't staying on
resarveilons; they were brandishing rifles ata

. park in Kenora or putting up road blocks on
Highway No. 1 at Cache Creek while the

bumper stickers on the reservation read,
‘Canada is Indian country — love it or leave it.’
 It’'s easy for teachers and students to be

~ liberal and sympathetic when studying To Kiil

a Mockingbird, or Faulkner's That Evening

Sun; but when it comes to a play about an

Indtan girl leaving a Cariboo resarvziion and
becoming a prostitute on Vancouver's skid -

road, ihat is a bit closer to the bone. Gsorge -

Ryga, who faced a harsh boyhood during his

total formal education of saven years of grade .
school in northern Alberta, and who now - L
resides in Summerland, B.C.asone of

Canada's most important playwrights, tells us

how itwas and how itis for the original

Canadian both on and off the reservation in

two plays, a one-act television drama, Indian, '
andath ree-act stage play. The Ecstasy of Ftiia

Indian s a tricky playlet. It begins witha
portrayal of the [ndian transient worker asa ..

" drunken, shiftless, thieving, dangerous no-

good — a picture that would make Archie

~ Bunker rub his palms in delight. Thirty mlnutss

{ater, after the Indian's confrontations with his

~ white employer and an indian agent, westill o
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see the Indian as a drunken, shiftless, thieving,
dangerous no-good, but now we know why.
And though we dnn'tapprove of the
despairing, nihilistic way in which the Indian
reacts to the suffering he has experienced, we
can fully understand vshy he should call the
white man ‘sementos’ (Man without soul) and
why he is bitter enough to say, ‘All Indians
some-nobody.”

Chiaf Dan George, who played Rita's father
in the highly acclaimed 1967 Playhouse
production of Rita Jose, has written an
introduction to the play. He says, ‘ltis useless
tor people to hear if they do notlisten with their
hearts. Rita Joe helps them to listen with their
hearts — and when hearts are open, ears can
hear.'

Brian Parker wrote a perceptive analysis of
the three Ryga plays as a preface to the
anthology, and points out that 'in Vancouver
alone an average of twenty such girls die each
year,' and to anyone who has seen the Indian
hookers on Hastings Street, itis not hard to
accept the authenticity of the play's ending —
a gang-bang and necrophilic rape of Rita Joe
after her boyfriend has been pushed into the
path of an oncoming train. Melodramatic as
this ending might appear to those who haven't
read the play, it is as inexorable and inevitable
as the end of a Greek tragedy from the moment
Rita Joe leaves the reservation through the

~many times she appears before the magistrate
on charges, first of vagrancy, then
drunkenness, assault and prostitution.

Unlike Indian, itis not an easy play nor a
naturalistic one. ltis a jigsaw puzzie of past,

present and future, a collage of memoriesin
" the confused mind of Rita Joe, alternating
between fond recollections of her warm and
tender relationships with her father and Jaimie
Paul, and the callous and cold non-
relationship with the white magistrate, the
white teacher, the white priest, the white reilief
worker and the white murderers. -~
| In all honesty, the play is overly long; itis
- somewhat one-sided in its anti-white attack, as
- Chief George charitably points outin his

" introduction; but despite these flaws, it

~ ramains in my opinion the finest Canadian play
- {'veeverread. | |

- < Whichismore than | can say for the third
-~ playinthe anthology, Grass and Wild

Strawberries, which, aithough immensely
popular on stage, aspecially among the so-

. called hippie crowd, | don't teach to my Grade
- 12 academics because | don'tfesl Ryga "

- understands the '60s youth rebellion as well as
'he does the simpler, mecre basic and desperate
problems of the Indians with which he grew up

o in ncrthern Alberta. However, somecfmy
~ studentsreaditon their own andenjcyedthe

.7 .. 1685 W. 5th Avenue,
-~ VYancouver 9, B.C.

... P.O.Box 34096 |

C oo 0 6047360341

. ... Didyouknow . S
That Hansel & Gretel Candy Co..has 4
~ delicious tund-raising candies to help you
-~ make money?. - 0

Did you know
There is no risk. S
‘We will allow full credit on unsold candy =
returned to our plant within 30 days?. ..~ =

multi-media approach used and the social
protest, which is to me a bit stridentand
artificial.

For those who wou!d like to teach Rita Joe —
and can afford a class set at $4.00 acopy —
and even for those who can't, there is a truly
magnificent recording of excerpts from the
play with Chief Dan Georga, PaulHornin
charge of instrumentals, and songs by Ann
Mortifee — who is truly Canada’s most
unrecognized performer, with the versitility of
Joan Baez, Joni Mitchell, Buffy Saint Marie
and Rita Coolidge rolled into one — all
splendidly mixed and arranged — the epitome
of alt-Canadian recording. — Herb Hlady

EDUCATION

Education in Canada, by Joseph Katz.
World Education Series. Douglas, David

& Charles, Vancouver, 1974, $9.50

This is a brief, straightforward introduction
to the place of eaucationin Canada. The
author emphasizes two major concerns: the
parochial approach to education inevitable
when education remains a jealously guarded
provincial responsibility and the very strong
foreign—i.e., United States—influence exerted
over Canadian educational matters. He argues
that a Canadian office of education would at
least partially overcome these drawbacks.

" This small volume has teen extensively
researched. Inevitably, British Columbia
looms as the major point of reference. One
regrets several incidents of careless editing;
e.g., Brener for Bremer, the fallure to list
statistical tables according to an order. One
might argue that, rather than claim the
democratization of the school system is
already under way, it has scarcely begun.

Nonetheless, the author has periformeda |
hightv useful service. He has provided a
compact introduction for the stranger—the
foreign educator, the Canadian novitiate and
the Canadian who wants instant up-dating—to
all leve!s of education in Canada

“—John S. Church

LANGUAGES

- Teaching the angual: New Memods:?ﬁ}_
and Old Traditions. Frank P. Pialorsi, ed.

University of Arizona Press, Box 3398,

" Tucson,AZ 85722, 1974, $7.60 paper

This paperback edition, on good paper, in

_clear, easily read print, consists of a collection
. of papers written by people who are actively
‘engagec irv the education of bilingual

students. o - -
~The book is ostensibly aimed at bi_cuf_}gral |

W
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groups in the United States, but the material
could be of vital importance to Canadians as
well, because the problems outiined are
equally prevalent and importantin this
country.

Part | is of particular significance, for it
defines the underlying problem of equai
opportunity, and points out dramatically that
simply admitting children to classes in public
schools does not necessarily provide them
with equal opportunity. Itthen goeson to
define the ways in which inequality is
perpetuated, and points out ways of studying
and overcoming cultural inequalities.

| feel strongly that this bock should be read
by all teachers in communities where cultural
minorities exist. The problems so dramaticaliy
pointed out cannot be overcome by language
teachers alone. There are fundamental
deprivations, and barriers to fulfillment that
can be eliminated only when allteachers
understand the depths to which the roots of
these problems penetrate. Canada s, in fact,
accurately pinpointed as one of those
countries where cultural contacts often result
in a confrontation, which implies competition,
rather than in an encounter, which implies that
the culturez learn from each other to the
benefit of both. If read and considered
seriously, with an open mind, Part I of this book
could be of immense value to us.

Part Il is more technical in nature, and of
value chiefly to those people who are actually
teaching bilingual students. The techniques
and methods of analysis could be eftectively
applied to our own cultural minorities, even
though they are not specifically mentioned.
The book differentiates, by the way, betwaen
those who teach English as a second
language, and those who provide general
education for bilingual students. itis this latter
group that will find the book most useful.
~—Faith Ej,. Lort

LIBRZRY SKILLS |

The Canadian Student's Guide to
Research, by Samuel S. Campbeil and
Nora Lupton. Paporjacks (General Pub.

Co.),c1974. Paper, $1.95 |
This little volume contains two appendice

— one on preparing an assignment or term

paper; the other a brief outline of bibliographic
{arm and documentation. The bulk of the text

- consists of seven ciiapters that dsal with
- sources of information, library reference toois,
“research procedure, and a slight nod toward

French language publications.

~ “Letus examine this book, beginning withthe

titta. Why Canadian students? The obvious

~ Please raail coupon for detailed information.
' -—_';qddress.g'_'....u...."‘.;n.-.-----...--- -------------- . ti-l'li'!'l!l"lil;'ll.li'l-l
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answer must be that they are studentsin
Canada, because, outside of a tiny handful of
pgenuine Canadian reference titles, all the
sources cited are American (95%) or British/
Euror 2an (5%) and hence would be foundin
any English language research library. I'd
better qualify that last remark. | should have
said, any English language university or large
metropolitan public library reference
department. Not one secondary schoolina
thousand could afford the specialized indexes,
subject bibliographies and periodicals thatare
listed in the chapter bibliographiesin this
book. Hike to think | have a pratly good
reference section in my own seconrdary school
library, butl would be embarrassed if one of
my students got hold of this book and started
demanding such things as New York Times
Index, Sociological Abstracts, or Appliod
Scisnce & Technology Index. Most schools
get along with the Abridged Reader’s Guidi to
Periodical Literature, putitdoes not appear
here — only the full unabridged Asader’s
Guideis cited. There are some strange
omissions: the Corpus Directory of Canada,
the recent Supplement to the Oxford
Companion to Canadian History & Literature,
the Gale Research Co. set Contemporary
Literary Criticisrm, etc.

Certain titles cited are curiously out of date,
i.e., Magiil's », ‘asterpler‘es of World Litsrature
in Dlgest Formis listed as a 3-volume set,
whereas my library has had vofume 4 for at
least three years. Kuriitz & Haycratft's
Twentieth Century Authors{1942)is listed, but
for some strange reason, its First Supplement
(19557?) is not. The Oxford English Dictionary
is listed, but itis not clear if they mean the
standard 13-volume set with supplements or
the year-old two-volume microprint edition.
Most referenciys cited bear copyright dates in
the '60s and t3:2 latest | found was dated 1972.

Tothelr crodit, the authors have supplied
concise annotations o each title they have
listed, pointing out pecuharltles of format and
usage. Their outline of how to attack a sample-
investigative problem Is a mode! of clarity.

* However, one must doubt the usefulness of - '

this handbook to thaaverage student unless

he has access to the library that has everything,

(and | do mean everything).—C. D.Nelson

Ciassified

FOR SALE — SCHOOL AGL BAND UNIFORMS

(CAPES) LINED — BLUE WITH GOLD BRAID.

- CONTACT G. W, Lynes, 7990 Ouk St.. Vancouver, B.C.

325-9933 or 738-5807. NO COLLECT CALLS.

. FOR SALE — Sea view lot 34' x 140", deared. serviced. .
on blacktop cul-de-suc. near loco Rd.. Port Moody.”

- Treed. secluded location close ta schools: transportation.

rec. center and boat ramp. Walking distance to beach,

Full price $18.200. $1.800 dov;’ \,md terms. By owner.
3043 Spuraw.:y Coquitlam. 95.43790.. "

" _FOR LEASE Tora 2-year p:.nod July15.1975to Augusl
~:°31:1977: a modern custom built ulplnu style 3 bedroont

=7

. publie beach and mari
- required. Write W, Spenc
o B VOE 2T0 or’ phonc 6:5 2813 or 832 2136

hoine overiooking Shuswiip Lake at Blind Buy with full
basement. partially furaished including fridge. stove,

washing machine. dryer and freezer. House has delukéz;

features such as hand crafted kitchen cupboards. floor to

ceiling rock fireplace, two 3-picce buthrooms, large sun- .,
< deck and wall-to-wall carpet throughout, Located on a

Quict paved cul-de-sdc. Seminutes walking distance to
7$330 per month, References
:£O.Box 1263. Salmon Arm.

k A' Fergqssgn Award

r;__,

rESOUNCes center

For your professionzl information needs, contact the Resources
Center, B.C. Teachers' Federation, 105 - 2235 Burrard Street,
Vancouver, B.C. V6] 2H9. Phone: 731-8121. Hours: Monday-F‘nday 9-5;
Saturday.g -1,

DONDIS, DONIS A.
Aprimer of visual literacy. Cambridge, Mass., MIT Press 1973 194
p. N7433/D66
EDDY, JOHN
The teacher and the drug scene. Bloommgton Ind., Phi Delta Kappa
Educational Foundation, 1873.42 p. (PDK Fastbacks, 26) HV5825/.
E44 . ‘ - -
FAMILY PLANNING FEDERATION OF CANADA
Resource catalogue: family planning, sex educatxon populatxon
{Montreal, 1973) 52p. Z7164/F3F36 ‘ ;
FANTINI, MARIO D.
Publicschools of choice. New York, Simon and Schuster 1973
256p.LA217/F33
FURTH, HANS G.and HARRY WACHS :
‘Thinking goes to school; Piaget's theory i in practlce New: York
~ . Oxford University Press, 1974, 297p. BF723/ C5F87 . .
GILBERT, THOMAS F.and MARILYN B. GILBERT
.- “Thinking metric, New York, Wllev, 1973.. 142p QCQ" /GSS
'HARTSUCH, PAUL JACKSON
"hink meirxc now? A step- by—step gu1de to understandmg and
applymgthe memc syctem Chxcago Follett Pub
:QC91/H3 -~
'HELL180" DONALDR :
' Human tic physwal Pducatxon Englewocd Chffa Prentice- Hall
©1973. 119p GV342{ H44
'HORN GEORGE F
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THE RIGHT OF CHOICE

NORMAN M. GOBLE

Canadians are heirs to a muititude of
cultures. But the basic culwral fact of
Canadais that the nation has two official
languages — not because of a whim of
the law but because of the way things
are.
- Inlarge areas of the country the
_language of common currency, of
administration and government and
publiclife, thelanguage of. - -
entertainmentand of the street, is
English. In other large areas of the
countryitisFFrench.

Ineither case, there are two sets of
rights to be respected. The linguistic
minority — French or English — hasa
rightto protectlon agairist repressive
acts. The linguistic majority -- English or

. French - hasarightto be protected
against domination by the minority. To
violate these rights s offensive {o
common fairness and the idea of
democracy ’

CAN PARENTS CHOOSE LANGUAGE?
One test of democracy, andof ©
.~ fairness, is whetheror not parents have
freadom to choose, for their children’s
K schoolmg the official language they -
judge to be the more advantageous.
5. Thisreasoning, tempered by practical
- reahty underlies the Canadian
: - Teachers’ Federatlon pollcy on,
language ‘Itis the nght of Canadian

parents to have thexr chlldren educated i

“ Tha wrlterls
Fodsrallan

ry Gerar 'ommr aia Teachars

inthe otficial language of their choice,
and it is the duty of educational

authorities to provide suitable facilities at’

alllevels of education, insofar as the
concentration of the minority population
makes it feasibie arid Jesirable to doso.’
Three years ago CTF made a strong
bid to have this right guaranteed by the
Constitution of Canada. Tha Senate
Committee on the Constitution took the
same view, and a gov- “nmentworking
paperpassed on thé,:rfs"commendation to
aConstitutional Conference in Ottawa.

- The provincial premiers backed off, and

the Constitutional Ccnference ran out of
steam. But the CTF position remains the

same, ‘and was reaﬁlrmed in Calgary last

July. o

~ TWO LANGUAGES SUPPORTED

- The 1974 resolutior declared the
commitment of Canadian {eachers to 'a
democratic Canada in which both cfiiciai
languages may flourish.’ it supported ‘all
reasonable measures’ to secure priority
status for the French Ianguage in

" -Quebec, and ltsupported ‘thelegitimate’
- claims of F'ench-speaklng Canadiansin
“ otherprovincesto. an education intheir

lanouage

Whatdo these resolutions reaily
mean? Four thmgs .
L3 ‘Canadian teachers recognize thatin
~those parts of Canada where English is

the Ianguage of the majority théreisno. ~*

nskthat Frerich will become dominant.
o They recogmze that French spcaklng

minoritiesin many parts of Canada are
stilldenied the possibility of educating
their chiidren in French.

€& They concede that the economic
weight of the English-speaking world
bears heavily upon Quebec, so that
English could become the language of
power, and the French-speaking
majority could be at a very real
disadvantage, if measures are nottaken
to strengthen the official status of
French.

&  Butthey condemn oppressive
measures, such asthose sections of
Quebec’s Bill 22 that take the right of
choice away from parents and putitin
the hands ofthe bureaucrats of the
French Language Board and tne

PO P

_ Quebec Civil Service.

Bill 22 was pushed through by a
massive parliamentary majority, with
overkill supplied by closure of debate
arid ruthless enforcementof party
discipline. The way it was forced into law
was a defeatfor democracy, and its
denial of parental choice setsa

‘deplorable and dangerous precedent.

Rights do notexist of themselves —

" they have to be affirmed and won.

Democracy remains the most difficuit of

. -political concepts, the hardest condition

to achieve and malntam

CTF calls on all its members to honor
their commitment to that difficult goal,
“and to claim for alfCanadians the rightof ;
“choice that Mr. Bourassa's government
hasdenied to the people of Quebec. o

dependent Canadain Brltlsh Columbla

ently tested 300 Grade 12 students.
Tha goal was to determirie how much the
'students who had all been expensively

,THE'PRYOGRESS OF‘;NATIONAl lSM

i

' 1.couldn tsay whowas the ﬂrst prlme P
- minister of Canada: (Eight, curiously, -

said it was Mackenzie Klng )Only three. -

:outof ten coulc: |dentlfytl|e B.N.A Actas_

the constttutlon of Canada Onefifth-

L ,couldn tsay which clty wasthe capital of -

'Canada Three outof ten could notsay -
when Canada was tormed as a natior..

. Only a tlftb could’ glve the name of the -
: Governor—General Asked to name three
Canadign authors three out of five were
“;T unab‘

to do sQ; (The author narned L

T "‘"*»N\

: comp:etehy if not better

most frequently was Plerre Berton by a
narrow margin over Far’ey Mowat.) :
,Asked what Canadian won the Nobel I

it B
: Peaca. 2. only one in three cou'dsayl ,
i’was Pearson ‘ T i

One of thestu 'dents questloned was i’
himself appalled ‘Afier 17 years of bemg B
a Canadian,’ he sald ‘| realize a foreign

student muld fill out this surveyjust as . ‘\

.—4*::,

~Saturday Night




ASSOCIATION GROUP LIFE INSURANCE PLAN

Available through the mass buying power of the British Columbia Teachers® Federation.
* The Plan is endorsed by the Executive Committee of your Federition,

SCHEDULE OF INSURANCE COST

Attained Age Life Insurance Unit Annval Premium Per Unit
under age 41 $10.000.00 $23.00
age 41 to 45 10,000.00 45.00
age 46 to 55 10,000.00 93.00
age 56 to 60 7,500.00 93.00
age 61 to 6S 5,000.00 93.00
age 66 to 70 2,500.00 93.00

NGW ..~ MEMBERS MAY PURCHASE UP TO EG UNITS
CONVERSION PRIVILEGE ... AND WAIVER OF PREMIUM INCLUDED

WRITE OR PHONE:
Canadian Premier Life Insurance Company
300 - 2695 Granville Street, Vancouver. B.C. V6H 3H4
Phone: 736-6637

for application form or further information

CERTIFICATE OF INSURANCE WILL BE ISSUED ON ACCEPTANCE

If the applicant has reached his 45th birthday, has a medical history or is applying for $20,000 or
more of life insurance, a medical examination by a doctor of his owr choice will be required, at the
company’s expense. The company reserves the right to request a medical examination in any case
where, in its opinion, such evidence will assist in the issue of the coverage involved.

The B.C. Teacher magazine:
one ofﬁ the many

quality jobs produced on
one of our high speed

web offset presses.

Evergreen Press is the most complete printing service
in Western Canada, equipped to produce any print order,
e Creative Design ® Books ® Magazines ® Folders

‘s Business Forms ® Catalogues ® Annual Reports
;® Directories ® Brochures e Direct Mail

* Computerized Phototypesetting from text,
" XD . paper tape, mag tape.

A 3 1070 SOUTH EAST MAR!NE DRIVE/VANCOUVER 15, BRITISH COLUMBIA/TELEPHQNE 325-22‘31 g
f SALES OFFICE 901 HOMER STREET/VANCOUVER 3, BRITISH COLUMBIA/TELEPHONE 682-7722 :
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TALK TO US BEFORE YOU INVEST EN ANY @E’-"

YOU WILL BE DOING YOURSELF A PAVOUR
Remember: , | '
#1 The B.CTF. Retirement Savings Plan is designed, established and managed exclusively for teachers.

#2 The B.CTF. Retirement Savlngs Plan is a registered plan and contributions made to it under the provisions of the
income tax act are income tax deductible.

#3 The B.C T.F Retirement Savings Plan offers flexible investment opportunities-— interest 2arning or, within certain
~limits, stocks and bonds.

#4 Since 1969, the B.C.LF. Retirement Qéwings Plan has helped thousands of teachers to plan for their retirement.

Do you\rself a favour

contact the B.C.TF; Retirement Savings Plan today at -

Box 34222, Station D, Vancouver, B.C. Telephone' 736 7741
or the admlmstrators of the plan ‘

TEACHERS®
INVESTMENT
AND HOUSING
CG-OPERATIVE

Marchl, 1975
o is tha deadline for
Vincouver, BC. 3 - 87 Wallace Street, Nanaimo, BC. - % contributions to an RRSP for.
206 - 3400 Douglas Strz, Victoria, B.C. 1133 Sutherland Avenue, Kelowna, BC, " deduction on your 1974 income tax




