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Before you invest in a “RRSP” or “RHOSP”
Investigate your own Teachers’ Plans

B.CIE .
Retirement Savings Plan

managed exclusively for teachers and their
spouses

offers flexible investment opportunities:

Investment Income Section — interest bear-
ing — current interest rate is 91/2%**
per annum

Equity Section — stocks and bonds

has a proven record of acceptance by
teachers in Western Canada

Membership over 5,000
Assets exceed $16,000,000.00

9

Teachers’ Home Qwnership
Savings Plan

managed exclusively for teachers and their
spouses

provides a tax-free means of saving for an
owner-occupied home or specified home
furnishings.

up to $1,000.00 may be contributed arnually
(to a lifetime maximum of $10,000.00) and
may be claimed as a deduction when com-
puting income for tax purposes, If the contri-
butions are withdrawn to purchase an
owner-occupied home or specified home
furnishings, no income tax is paid on the
accumulated savings nor on the interest
earned.

your contributions are interest-bearing —
current rate is 9%** per annum,

Did you know that
you can invest into your spouse’s RRSP with
possible tax advantages?

Do you know if you are not satisifed with your
present RRSP you can transfer it tax-free to
the BCTF Retirement Savings Plan?

E A

** rates subject to change

For more information about these plans, contact the administrator of the Plan,

TEACHERS® INVESTVIENT
AND HOUSING CO-OPERATIVE

VANCOUVER: 206 - 2235 Burrard Street, Vancouver, B.C. V6] 3H9 Telephone 736-7741

205 - 4255 Arbutus Street, Vancouver, B.C. V6] 4R9 Telephone 736-7741
VICTORIA: 206 - 3400 Douglas Street, Victoria, B.C., V8Z 3LS Telephone 385-3393
NANAIMO: 3 - 87 Wallace Street, Nanaimo, B.C. VOR SA8 Telephone 753-3402
KELOWNA: 1133 Sutherland Avenue, Kelowna, B.C. V1Y 5Y2 Telephone 763-4916

PRINCE GEORGE: 130 - 1460 6th Avenue, Prince George, B.C. V2L 3N2 Telephone 562-7213 .

- We've been helping teachers with their financial matters since 1951.

S 4

N

RY 28, 1976, 15 THEVERY 1. \Y
ons must be récejved by any of our offices no Tater tha
m_your contributions to- the B.C:T.E.Retire)
Jwnership Savings Plan: i
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,The Measure of a Man :
K. M. Alchison/An interview wiho) Stan Evans, who rorlma in Juna artcr 31 yaars ol sorvlco to
-teachers of 8. L .
: Examlnln%
An Introduction

the -

Our. pk:ture thls month s of Sharnon Fall a a Heauty spot along ™ hlghway
g who teaches at Howe Sound Secon\'lary School I Squai
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Plan your Hawaiian; h
 slill available. Depart:
27 and return April:
Cost:. (Flight on
Infants’

nny St. Petersburg Beach.

rs: Holidays offers round trip air trans-

portation, via Air- Canada, hotel accommodation,

daily continental-breakfasts, tranisfers and ‘Walt

isney Tour: ‘Depart' Mar. 28 and return Apr. 4.

Cost:-Don CeSar Resort Hotel - - $449.00 o
) ‘ sl - oL - 3450.00

upancy. TOBOO See booking conditions.”

¢ Disneyland :Mar. 28" Apr./3 (5t

‘- Disneyland/San Diego. Mar: 27:'A
- .San Diego/Disneyland

Lol rices ‘dependent upon.n mber in ‘part

Caontact Ventra Trave. brochure
“TO-BCOX < See: booki nditions.
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Color Me Pleased

i . Thankyou very much forthe two
: complimentary copies of The B.C.
Teacher.' ,

Hliked the art work for ‘Log Cabin
School.’ Seemed justright - even
though|wasa ravushing blonde in those
~ daysl

Littian Hunter
Laritzville

Yeu Don’t Have To Go Far

. The artic!e ‘Outdoor Education Does
: More Hairm Than Good' by Marilyn J.
at Tayior(Sept.-oct issue) was broughtto

' my attention as chairman of the Ontatic
‘Teachers' Federation Outdoor .
* Education Committes. I respond,
howevs'er, gsa tear*her andasths .
Scle. ,ce-Mathematics Head Consultant
“In charge ofoutdoor education for the
Windsor Separate School Board.

‘1am notin complete oisagreement
with Ms, Taylor I'am sensntive to the ]
‘ilesuesshe has brought forth, l.e.;:
respectfor nature, destruction, etc,

g g o s g

< manin general ‘and most certalnly not

,e_ducatlon programs fornotall(and | -

"q‘“r s

it—out-and-analyze-itapp’oach v

'D.T.Suzukiin abook called The .
Gospel According to Zen cites two
poems, a halkuand one by Tennyson

Whenl Iook carefully
| see the nazuna blooming

Fiower in the crannied wall,
I pluckyou outof the crannies =

however. thisis symptomatlc of Westem;,

and address ofthe corrospondent
seudonyms w;ll be used ifrequested.
etters may be ed/ted for c.anty and .

Hold you here, root and all, in my hand
Little flower — but if | could understand
Whatyou are, root and all,'and all in all,
I should know what God and manis.

The eastern poetis altogether inactive
choosing only to ‘carefully’ look at it;
Tennyson is active and analytical. He
does not care for the flower’s destiny; his
curiosity must be satisfied. The East is
silent; the West is eloquent.

The sciences of the West deal with

_ abstractions; the East plunges itself into
" thesource of creativity and drinks from it

allthe life there isin it.
The ‘wisdom' of which Ms. Taylor

. 3peaksdoes notarrive by running away

and hiding from the ‘disturbances and

, ‘destruction,’ but by experience and
awareness and careful selection of

activities in the out-of-doors. The
question is 'When does one realize his

" responsibliities to Nature?"

the sole creation of Canadian outdoor "

'reaiiy suspect very faw) adhereto the rip-"

To be'considered for publication, féiiss.
should be apprcxima tely 360 wordslong
: and must be accompan:ed by the name i

Let'snotcryand chastise about what

- hasbeen; let’s continue to gst the
* students into.the cut-of-doors with
b proper Ieade-ship and guidance sotha

experiences realiza the kinds of
awareness necessary.

I'd like to add that this need not require
atrek to the ‘far North’ or Lapland, but
something as simple as awalk through
the schoolyard, making not-yet-realized
observations and expressions.

RoyG. James
Windsor.

Only Tangible Result

1suggest that you personally push for
greater monias with which to publish The
B.C. Teacher since it is the onlytangible
result of the $140 ayear we in the interior
payto the BCTF.

Iwould also like to say that the teach-
erswith whom | have contact would like
to read articles in the magazine that give
practicalideas for the classroom rather
than esoteric articles on lines such as
small group abnormalities in South Van-
couverschools.

I Frederick Huber

1

‘InService
§ Roy Waring Berry
. ‘StuartAilan Church - /i .
" Frederick Haricock *
Violet(Pearce) Howard
“ Mary Anne Wallace .- -

- Retired *
William G. Allen.
+. Jean Rilla Caldwell
- UDOI’Oth{A Cof‘ey
. Jdames Dulmage
“."Edward G. Goss -

HarryA. Jones -
JohnV. Morton
Britta M. Transfield

-,,"Horst von Wlttgenstein

WE SHALL MISS THESE TEACHFRS

R.W. Joyce - -
Kamloops
LastTaught n ‘Dled ©
WestVancouver Septeinber 12
Vancouver August6-
Vancouver October 19
Salmon Arm August 29
Surrev : - November18- - -
: ,Lazt'Taught in"- - Dled: - -
.,“Vancouver. . October2
. PeaceRiverS. - November17
Burnaby August23
- Victorla December1. .
. “Vernon December6/74
“-Richmond August? :
Vancouver _November7
Trail -~ - " November 7
Ladysmith October22 -
Vancouver City Col. November 16




SCHOOL DISTRICT #40 (NEW WESTMINSTER)

School District No 40 (New Westminster) is at this time involved in a process of administrative
‘ reorgamzatlon which, within the next three years, will see the completion of a iong-term plan
involving an appointment to every senior administrative position in the district.

This situation has arisen because of a number of retirements from senior administrative posi-
tions either in progress or pending at this time.

The district is comprised of eight elementary schools ranging in size from approxumately 200 to

- 600 students and one secondary school with an enrolment of 2400 students Positions becoming
avallable in September 1976, will include: .

1_ Prmcnpal — Elementary School

Appllcants should possess a valid B.C. teaching certificate, Professional 5 category or

, elementary school settmg

School ,

o jThe successful appllcant will be apponnted to the position of admmlstratlve vice-principal
in charge of’ semor grades. Prior admmlstratlve experrence and a graduate degree in

Gl fieach student

: : "S;alary; : ':E.A.';Master's Max.'plus,Aidrninistrati_ve’ Allowance. -

New Westmlnster B C V3L AZS

Closmg date for appllcatlons wnll be March 1st 1976

- higher; and should be prepared to provnde innovative and stlmulatlng Ieadershlp in. thev _
;;2 Vlce Prmcmal Secondary |

: Admlnlstratlon are desirable. This position will satisfy an innovative and energetic indi- ; -
-vidual who sees as hls/her pnmary orgamzatnonal purpose the educatlonal welfare of ,

-,Appllcatlons together wuth aresume of pertlnent professwnal and personal data should be for-.
warded to: District Supenntendent of Schools School District # 40 (New Westmmster) Box 735 .
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K.M. AITCHISON

-BStan Evans isthe most genuinél,i} gre-

garious person I've ever known. He loves
other people, and they readily return his
afection.

In June of this year Stan will retire,

- .-after having served the BCTF as Assist-

antGeneral Secretary for 31 years. in
carrying out his many responsibilities for
threedecades, Stan has seen the BCTF

-grow from a small organization into the

large, infiuential one it istoday.

Because Stan has made thousands of
friends within and without the profes-
sion, many of our reacers will be inter-
ested in Stan's thoughts as he
approaches retirement. Here is a conver-
sation | had with him recently.

80-

For 31 years, Stan Evans has devoted his
life to serving teachers. His retirement
this June leaves us

The measure
of a Man

®Where were you born and where did you

receive your education?
Iwas bornin Nanaimo and lived in
Brechin, a rural area on the north side of
Nanaimo.

| attended Brechin school for Grades 1
to 10. To start with, Brechin Elementary
School comprised three one-room
buildings. When things got crowded we
used the community hall; then we used
the old Brechin one-room church. A new
schiool was built about 1926 and Brechin
became a superior school enrolling
Grades 1to 10 inclusive.

After completing Grade 10 at Brechin,
I went to Nanaimo High School for
Grades 11 and 12 and then to Harewood,
which was a four-room high school, for
senior matriculation (Grade 13).
Following that | went to Normal School in
Victoria. Because | couldn’t geta job ~ it
was 1933 — | went to Victoria College for
ayear; then| began teaching in 1935.

Subsequently | obtained B.A. and B.Ed.
degrees from UBC.

eWhatinterested you in teaching; what

attracted you to it?
1 decided I'd like to be ateacher when |
wasin Grade 8. Grade 8 was significant
atthat time because we used to have the
old Grade 8 examinations. If you passed
those and stayed in school, you
obviously had intentions of trying to
complete high school, which at first was
athree-year program, and later four.
Perhapsit wasthe people! metas
teachers. Also, | was very active in sports
over the years and active with young
people, and teaching just seemed to
appealto me.

®You mentioned that you weren'table to

geta teaching position in 1934 so you
went to Victoria College. Did you getone
the following year? '




In 1934 I wrote 52 applications all over
the province and | often say people were
so darned discourteous they didn’teven
reply. | pedaled my bicycle all the way
from Nanaimo down tc Duncan and from
Nanaimo up to Qualicum — at thattime
every second mile or so there was a new
school district and a new school board —
butagain | got no position.

The next year | had three offers. |
almost went to Telkwa, just outside of
Smithers. | also refused an appoiniment
to Penny in the Prince George District.

These were the Depression daysand |
was living at home with my mother and
sister and it meant a fot financially to be
able to help out by paying board athome
if possible. It looked asif the enroliment
at Brechin Superior School would
necessitate a fifth teacher and | was
promised a position if thathappened. |
was really concerned, though, because
it was notdecided until about the third
week of August that another teacher was
needed. | ended up going back to teach
atthe schooli had attended asa
youngster..

oWhat were class sizes in Brechin School
in those days?
I had Grades 5 and 6 fortwo years, with
about 37 pupils. After two years | got
Grades 7 and 8 in one room, with about
the same number. | got the principalship
in my fifth year; | had about 30 Grades 8,
9 and 10 pupils in ons room, and no time
off for the prir.cipal’s duties.

©/ take itthat split grades were reasonably
common in those days?
Yes. Certainly in small schools like
Brechin. :

eWhat kind of community was the area
around Brechin School?
Itwas arural area, even though our
sch~olwas just about a mile cutside the
Nanaimo City limits. | delivered the
morning newspaper, The Nanaimo Daily
Herald, for eight years andinitially | had
25 customers, and that was almost every
housein about a five-mileroute. The
Brechin School had a schoolboard of
five trustees. Two miles further north
there was the Departure Bay one-room
school. Then there was Northfield, North
Weliington, East Wellington, Lantavilie
and Nanoose, each with its own one-or
two-room school and its own school
board.

Brechin was originally a mining
community, like several other areas
around Nanaimo. The Brechin mine was
down where the Departure Bay
government ferry terminalis now.

®And how did people regard teachers in
those days?
Quite highly. Of course, my having been
born and raised in the community made
agreat deal of difference. But all our
teachers were highly regarded. { recall
that some of our associates, socially,
were the people at the biological station
in Nanaimo and other parents whose
children we taught, and they held
teachersin high regard.

eDid that high regard translate into
reasonably good salaries?
No, it did not. When | joined the Brechin
staff | became the fifth teacher. The
principal, with about 10 years'
experience, received $1,500. The other
four of us got $780.

Amiable editor of The B.C. Teacher for 17 years, Stan Evans is pictured above &
an gvaluation session ata Canadian Educational Press Association meeting

held in Banffin 1961. Clock-wise from left are consultant Glenn Hanson;

associate editor of the magazine, Barbara Macfarlane; editor Evans and
consultant, Ted Peterson. To the right, Stan Evans wears the cap of Director of

the Summer Conference heldin 1961 as #e chats with visitors George Trapp of
Saskatchewan (left) and Mac MacLare:: of Manitoba.

OA year?
Ohyes, nota month! But the interesting
thing was that as a beginning teaches, |
gotthe same salary asteachers on that
staff with up to five years of experience.
There were no salary agreements. Each
teacher got what the board offered.

eDid you teach in Brechin until the time
you joined the Federation's staff?
No. 1 gotthe principalship after four
years and was principal for two-and-a-
half years. My district superintendent
(we called them inspectors atthat time),
Dr. Bill Plenderleith, asked meto goto
Duncan High Schoolto replace a chap
who's well-known now — Laurie
Wallace, Deputy Provincial Secretary.
He was the vice-principal of Duncan
High School, and taught all the math
from Grade 9 to Senior Matric. Laurie
went on active service with the Canadian
armed forces and left the school about
mid-November. | had earned my
university degree through the summer
school route and had majored in math.
Solwentto Duncan, but stayed there
only a half-year.

In my final year at Brechin I was
making $1,400. i figured out what it
would cost me to travel back and forth to
Duncan, so | accepted the Duncan job
only on the condition thatl be paid
$1,650. On top of thatl got part of the
Senior Matric fees, so my Duncan salary
was actually $1,800.

I mention that because two friends of
mine from summer schoo! had
previously accepted positionsin Duncan
High School for $1,200 and $1,300. All of
us had the same teaching experience —
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we had all graduated from Victoria
Normal School atthe same time yet were
paid quite differently. It was a good
example of the problems teachers had
before we had salary agreements.

eWhere did you go after Duncan?
Atthat time |l was engaged to Dorothy,
and she was a Nanaimo girl. That
summer we married, and honeymooned
at Alta Lake. That seemed along way
away at thattime! Jack Litch, the
principal at Nanaimo High School,
phoned me there to persuade me togu to
Nanaimo High School. He knew | had
majored in math and said he couldn’t
give me that subject, but knew the math
teacher was leaving the following vear.
Sol wentthere actually to teach social
studies.

Avyear later| got the math. | stayed at
Nanaimo High School for three years,
mainly as the boys' counsellor and
teacher of senior math. Thenlcameto
Vancouverto work tor the BCTF.

oOfall ofyour teaching positions, which
gave you the most satisfaction?
Principal of Brechin School. Wehad a
very competent and compatible staff and
excellent community support. We
divided the studentsin Grades 4-10 into
three houses that competed in such
athletics as ping-pong, soccer, softball
and volleyball. Whenever we could, one
of the teachers played on a team. On the
soccer team we had youngsters from
Grade 4 rightthrough to Grade 10.

,Inteaching, the course | enjoyed most
was the old Grade 8 science course. And
Ireally liked teaching all the math from
Grade 9 to Senior Matric in Duncan. But [

enjoyed every aspect of teaching.

©Quryounger teachers will be amazed ai
the salaries you've been talking about.
Did the low salaries makae it difficult for a
young person to try to get married, buy a
home or find accommodation?
Yes, but costs were different, too. You
used to geta haircut for 25¢. Three
pounds of butter sold for 69¢. You could
geta goodsize roast for 60¢-75¢. Things
were relative.

Because of low salaries some people
really struggled if they were married. If
you wanted an education, you couldn't
finance a home as well. That wasone
advantage of teaching; it offered
employment and also an opportunity to
getan education.

eHowdid you first become interested in
the BCTF?
Through family circumstances, | learned
early to look after my own interests. |
have always been very annoyed if
somebody were dealt with unfairly, if
someone were taken advantage of by
somebody else. | suppose these factors
led me naturally into association
participation.

It wasn'ttoo long before | became
involved with the Nanaimo Teachers’
Association and becameiits president. At
that time the BCTF Executive Comnmittee
was made up of representatives of
certain areas, and | was named to the
BCTF Executive Committee as president
of the Vancouver Island District
Teachers' Council.

®in those early days, what kinds of
teacher work interested you?
Salaries, obviously, and also the desire

to have teachers do a better job.

eWhen did salary scales come into force?
Aboutthe time | was appointed to the
BCTF staff (1945) the government
engaged Dr. Max Cameron, Director of
the School of Education at UBC, to study
the financing of education. He traveled
throughout the province and recorded
the minir'im and maximum elementary
and secondary salaries being paid. He
proposed ihet the median starting and
maximuem saiaries in the various
categories should constitute the
provincial grant scale to school boards.

The government adopted that
suggestion, and a pattern of salaries was
established. That started us off. The
Annual General Meeting of 1946 set
salary scales #3 an objective — $1,300 to
$2,400 with $100 increments for
elementary teachers, $1,600to $3,000
with $100 increments for secondary
teachers. | remember people standing
up on the floor of the convention asking
delegates to be realistic, and set an
objective we had a hope of getting.

School boards were now receiving
grants as suggested by Max Cameron.
Those grants were in effect grants on
behalf of each teacher employed, and
they became the minimum salary scales.
Because the grants were based on the
particular experience and degree of
preparation of each teacher employed, a
school board could employ ateacher
with, say, a university degree and 10
years of experience at no greater cost, or
with very little difference in cost to the
school district, than if it employed an
elementary teacher with only one or two

In 1959 Stan Evans was busy with public relations and was involved in many
educational events. At the left he is shown talking to Dick Reeve, BCSTA,and
UBC staff member Sophie Drache at a conference on education at UBC. Above
he is shown with Mrs. Evans and President Jim Killeen and Mrs. Killeen, .
following the ceremony at which he was made an Honorary Memtar of the
Federation in October 1970.



years of experience.

In 1946 we had arbitrations over the
province. In getting the salary scales
established, | recall, one individual
received a salaryincrease of $1,400
(from $1,600 to $3,000) —a phenomenal
increase at thattime. To relieve the
impact, we decidedon a policy of taking
aportion ofthe increase from January to
June and the rest the following
September.

Ineach ofthe next few years Charlie
Ovans, the General Secretary, and |
traveled extensively, working to
establish salary agreements in all areas
ofthe province.

The final chapter of that story was
written in October 1950, when the
teachers and trusteesin the Queen
Charlotte Islands signed an agreement.
With that signing all teachers in British
Columbia were covered by agreements.
If space permitted, | could tell a very
interesting story surrounding the details
ofthat historic settlement ina meeting at
Port Clements.

®In addition to trying to raise
unreasonably low salaries, what were
some of your duties during your first
years on staff?
There were only two of us on staff, so we
had to coverthe field; we both had to be
generalists. The title Assistant General
Secretary meant just that. .
“For17 years| edited The B.C. Teacher
and | was responsible for public
relations. | served on the Teachers’
Pensions Board for 10 years. In salaries
Charlie Ovans and | did all the
preparation of the case and most of the

presentations. We used to siton
arbitration boards as nominees of the
local teachers. | would siton the board,
forexample, and Charlie would present
theteachers' case. Next time our roles
would be reversed.

The Federation was organized in 1919
underthe Societies Act, and during its
early years it was a protective
organization. Teachers wanted to be
protected against government
legislation at thattime. They were
concerned, too, with the opportunity for
further education.

The Federation moved from the
protective phase to the economic phase.
Thefirst big step inthat wasthe
establishment of the teachers’ pension
plan in 1929, inadequate though it may
have been. Then we got legislation
providing for compulsory arbitration with
the resultant salary scales. We
established a salary indemnity fund, on a
voluntary basis first. We developed a
medical plan. In the 1950s we developed
the Credit Union, and the Co-operative.

We gotinvolvedin the Co-op because
teachers going to rural areasfound a
lack of accommodation, and therefore
stayed for only a short time. Thatwas
detrimental educationally. So we formed
the Co-op, and teachers who had money
lentit to the Co-op, which built
accommodation for teachersin various
parts of the province. :

The third phase (after the protective
and econzmic ones) was professional
development. The forerunner of that was
the Lesson Aids service, started in the
1930s by Harry Boltwood. Over the years

The circle of time for Stan Evans's years
atthe Federation. Right when he joined
the staffin 1945. Lower leftin his office

at 1300 Robson in 1950 and top left at

his desk in the new BCTF building on
Burrardin 1957,

LouGreenwood and Dennis Nickerson
ran the service as volunteers. Finally, it
becametoo large, and was assigned to
the BCTF staff,

Inthe 1960s we got extensively
involved in provincial specialist
associations and in-service education
projects. The Federation accepted the
obligation of trying to keep its members
up-to-date and to assist them to do a
better job.

So the Federatior:'s emnhasis went
from a protective to an economic oneto
a profession.! development one. Work in
allthree areas has continued, of course.

® How would you compare the role of
women in teaching during the '30s and
'40s with their role now?
Very few women were principals.
Women were notvery involved. For
example, they didn't take leadership in
local associations or the BCTF. If they
were active at all, they served as
secretary, treasurer or social convener.
However, the Federation has had three
outstanding women as Presidents: Hilda
Cryderman in 1954-55, Mollie
Cottinghamin 1957-58 and Iscbe! Cull
in 1964-65.

Inthose days school boards required
female teachers to resign if they got
married. Our main ditficulty in putting a
stop to that practice was convincing
women to make an issue of it, to stand up
to their boards with BCTF help. Finally, a
few women did so. A case in Nanaimo
about 1948 and a later case in Trail
removed this unfair practice.

®Formany years, you've played a major
role in the Federation's rela tionships
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In 1969 Stan Evans was in Victoria
talking over educational matters :
with Education Ministar Donald Brothers.

" with various governments of the day.‘

Have those relationships changed over
the years?
Yes. We're living in atime when people
asserttheir rights, and are no longer
satisfied with a persuasive role, which
was the role emphasis of the BCTF for
manyyears. .

1think the BCTF is considered now
mainly because of the pressure it can
create — it has 29,000 voters as members
afterall. Butwe've always been treated
'courteous|y by polntncnans

owbu/d you say the Federation today is
.more effecllve in influencing

- 'governments than it was in earlier years?

No, I really don’t think so. There are a
‘great number of pressures on any
‘government. Governments have always

. -found that with authorlty goes
. ,responsubihty Things that are good for
‘ fpeopte cost money. Somewhere along

“the Ime governments have to balance
{hose things they'dlike to do and the

‘;“;money they have with which to do them.

. The persuasive process was stow, but
itdid getresults. The BCTF was
responsible, forexample, for having
teachereducation transferred to the
universities, and had a greatinfluence
Inthe selection of Neville Scarfe as the
first Dean of Education at UBC. .
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eYou've been remarkably successful in
resolving personnel prcblems for
teachers— problemsin tanure, transfer,
personality contiicts, that sort of thing.
From your experience in work of this
kind, have you any general advice for
teachers?
It's kind of you to say so, Ken. Some
people may agree with you about my
particularinvolvement, but others
wouldn't.

Thefirst thing tc realize is that there
are two sides to evary story. I've learned
notto make statements, but to ask
questions to getthe whole story. Once
we are reasonably certain of the basic
facts, we mustiook for a solution that is
fair to all concerned ard try to influence
aprocess thatwill be as sensitive as
possible to the personal feelings of all
people involved.

Many problems are the resu!t of alack

fconsultation in personr:el practices.
Pe~nle don’t have to be instructed about
gooc practices, butthey certainly need
to be reminded periodically. We all know
whatis right, but we say we just don't
navetime to do whatis right. I'm sure
thatif teachers, trustees and
superintendents will sitdown and
discuss relationship problems, they'll be
able to devise procedures that will work
fairly and prevent probiems from arising.

eDo you get some satisfaction from being
able to correctinjustices?
Yes, but thatis certainly nota
motivational factor formy involvement. |
suppose | start from a sense of
anrioyance and disappointmentwhen |
become aware of the injustice.

®Asia general rule, is the process the
problem — the right process hasn’t been
followed?
Yes, there's no question about that.
Usually it is not whatis done, but how it is
dane that isthe core of the problem.

eWhat has been the major success ofthe
BC“TF? v
I cauldn't pinpoint any one item in
isolation, but generally the influence of

the Federation for the good of education.

®Do you recall any major failures or
disappointments?
Disappointment stems from fals¢
expectations, and we have failed to
recognize on occasion that we can't
writ2 the law and can'tdictate solutions.
We've failed to recognize that the
process of persuasion is a bit slow.
Certainly there have been failures and
disappointmentsthat at the time seemed
vital tc the welfare ofteachers and
education generally, butin the longer

perspective proved to be annoying
interruptionsin a pattern of continuous
progress.

e Whataspect of your work has been the
most satisfying to you personally?
Meeting and working with people — the
personal relationships and friendships
I've develeped. And net only within the
Federation. i really apureciate, for
exarpie, the relationshios | have with
many trustees, district personnel and
some of the weekly editors.

©The BCTF helped found the CTF in 1919
and has always beer: an enthusiastic
supporterofthe CTF. Do you think CTF
has worked effectively on behalf of
Canada’steachers?

1 think very efiectively, recognizing that
there's a limited area in which GTF can
work. A few examples come readily to
mind: copyright, the Canada Pension
Plan, work on behalf of teachers who
have gone from various parts of Canada
towork overseas, education finance, co-
ordinator of considerable factual
material of assistance to provincial
teacher associations in their own priority
programs.

®As you prepare to leave the profession,
do you have any suggestions for
teachers?
My main wish for teachers is that they
become enthusiastic about what they
aredoing. Be ever conscious of the
human element in relationships with
students, parents and colleagues.

eWiiatdo you see in the future for the
BCTFas an organization?
Idon’t think the organization is going to
change too much. The emphasis will
change from time to time, but there must
always be a watchdog ior teacher rights,
foreducational rights. it would be wrong
if the Federation ever sacrificed principle
forexpediency.

The strength of the Federation will
continue to rest with an active
involvement by the membership,
promoted by a desire to serve education
rather than any political motive,
combined with a dedicated
headquarters staff whose role and

-service are recognized and appremated
by the membership.

i The BCTF will grow, and the
membership services will always be
significant. They will become more
_complex. | nope the Federation will nave

-greater authority. For example, it should

~havea greater say in the preparation of
i teachersand a larger role in
* certification.

Continued on page 101



One of the most controversial issues in education today is the

evaluation of student performance. A particularly controversial
aspect of that issue is examinations.

Should there be examinations at ali? If there are to be any, what

kind, for what purposes?

A public opinion survey of the adults of our province,
completed last month, shows strong support for examinations.
Nine out of every ten residents want teachers to administer in-
class tests periodically. Six out of every 10 want province-wide
exams. Men and older people generally place more importance
on province-wide examinations than do women or younger
people.

Most people believe that students should receive specific
grades of some kind. Fifty-five percent think elementary pupils
should receive grades; 77%, that secondary students should
receive them.

Here are three articles on exams. The first presents the case
against formal exams; the second argues that formal

examinations are important tools for fostering learning as well as

evaluating learning outcomes; the third presents the case for
standardized tests.
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lExaminations. as Desmond Morris has
said, are amodern version of primitive
tribal initiation ceremonies, complete
with ritual, isolation from: parents and
external sources of hein. mental trauma,
and final ceremonial initia*ion into the
secrets of the tribe. : '
Theweaknesses of formal
examinations have been acknowledged

" sincethe begmmng of the century —to

Jo back no farther.
"Itis important to recognize what they
are for. Clearly, they are institutions

. designed for the selection of certain

people for more and more ‘advanced’
levels of education, highar '

‘ qualificauons, better-paid jobs. .

Because the reality of this situation is
that most people don’t get advanced
education, higher qualifications and
better-paid jobs, examinations become

. instruments for the exclus:on and
s re]ect/on of the majority

EXAMINATIONS IIEALLY DISQUALIFY
Instead of. mdulgmg in ‘double think,’

- we shouid recognize that examinations
“arefor dlsquallt ying, rather than

qualifying, people. In a hierarchical -

society, what else could we expect? And-
. notonly do examinations serve to select

- people for astratified society; mora -

- damagingly, they helpio prepare the

ground psychologically and ‘socialize’

. peopleforthatsociety.

Again; examinations are bureaucratlc

' means of social control, suited to mass

‘societies dedicated to propaganda,
operantcondltionmg bralnwashmg,

' The wrirer is prolessor of education atLa Troba Universlry

Bundgora, Victoria, Australia. He has contributed to the

magulno Ppreviously.

Exams should be replaced with con-
tinuous assessment of students’ work.

GRAHAM OWENS

orders transmitted from the top down,
and all the other trappings of an
authoritarian society that uses schools
as a means of socialization. They make
no sense in any society that claims to be
‘free.’

Ifthe education system is beginning to
recognize that learning is more
importantthan teaching, that individuals
(fortunately) learn more outside school
thaninside, that learning derives more
from personal inquiry and creativity and

. from social interaction among members
of small, self-chosen groups than it does -

from the teacher, and that the classroom

. canno longer be divorced from living,

working and playing — if these things are
indeed coming about, traditional

- examinations have no place here.

Ifthe pupil's needs, interests and
stages of development are recogmzed
as of paramount importance, if

" education is to be personalized, if the

claim that the individual is at the center

- of education is to be anything more than _

lip service, to ignore the de-

- personalizing effects of the mass

regimentation of individuals — the
assembly line rows of desks, the =~
monolithic insistence on everyone doing

everything at the same time for the same -
length of time, the teacher as high priest .

outfront —is to perpetuate agross
anomaly.,

AFOSSILIZED SYSTEM -
- Anyone who advocates child-centered

education and supports examinationsis

eitherignorant ora hypocrite. If we are

~_ really serious aboutencouraging
- children to develop autonomy, a sense

of identity and the ability to idertify with

others, rather than allowing the
institution to make decisions forthem; if
we believe in encouraging every child to
become a creative thinker and innovator,
both for the sa'ie of maximizing his
potential and to help him cope with and
influence the rapid changes in our
thinking that will be necessary in thie next
few decades —we cannot dfford to
perpetuate a fossilized system designed
for institutional and bureaucratic
purposss.

if we feel that this has little to do with
education, it mightbe useful to’
differentiate assessment from
evaluation, which is concerned with
diagnoses of strengths and weaknesses
in the interests of individual
development. -

Ironically, society atthe same time
encourages individual competition,
whose inevitable results are a ruthless
striving for marks and grades, a mindless
search for ways of pleasing the teacher
rather than being excited by personal
discovery, a destruction of interpersonal
relationships, and a nauseous blackmeil. L

Students learn a great deal from each .
other, certainly more than they do from:,

' teachers who.are out of toisch with them

co-operation i is animmensely |mportant o
means of Iearnlng, the vast majority of ’
ourideas come from people around us.

Yetwe deliberately and criminally -
indoctrinate students into shielding their ‘
work from their peers, discouraging” -
them from sharing a thoughtoran
experience in case someone else might
benefit, and so isolate them from each
other at a highly formative stage of their
development.



They come to feel — with some
justification, as the evidence shows ~
thatthe worse the others do, the better
grades they will get. In other words, they
are conditioned into developing avested
interestin the failure of others. What a
delightful premise for an educational
system.

MANY YESTED INTERESTS

Students are notalone in their vested
Interest. Teachers, examiners,
axamination boards, textbook writers,
programmers, curriculum planners,
publishers of textbooks, curriculum
materials and past examination papers,
school systems and employers have Big
Business interests in this highly
profitable, multi-billion dollar industry.

Theresuit of this competition in terms
of student health have been
documente@medically and
psychologically over and over again. The
more ruthless the competition, the
greater the incidence of stress, physical
and mental breakdown, neurosis and

suicide: On the soclal level, the greater
- - thecompe tition, the more likelihood of
violence.

“Theclaim that peopte wnll not work
unless they aremotivated by
examinationsis not borne out by the
evudence In any case, motwatlng other
people is precisely the kind of »

-mechanistic behavionsm that plays into
: ,'—the hands of the authorltarians

OTHER DESTRUCTIVE EFFECTS

xammatlons have other destructive

ffects on students They encourage

““inane rote—learning. the production of

g pass:ve minds; theimblbmg ofirrelevant

“ facts from teacher and textbook,

committmg them to heart through

S constant repetltiun to regurgitate them

2 allat the required time. Individuais who

: . happento have an off-day are penalized

~ perhapsfor life cii the strength of one

. three-hour paper S s
Such brainwashmg ummately creates

- aclimate in which parents; students,

Anyone who advocates child-centered education and
supports exams is either ignorant or a hypocrite.

teachers and employers come to equate
education with success in examinations.
Students come to accept the myths of
validity, reliability and national
standards.

Onthe auestion of reliability, the
overwhelming evidence is that an
examiner gives widely differing marks for
the same piece of work on different
occasions, and a different examiner
givesdifferent mk:ks. There is rarely
suchathingas objectivit) or

‘consistency’ in examinations; when itis
approached, as in some programmed
tests, it is because nothing of
significance is being tested. The most
important work cannot be measured.

NOABSOLUTE STANDARDS

Inany case, it isabsurd to pretend that
theexaminer has a fixed, absolute
standard in mind from year to year, or
that, because a certain percentage
‘passed’ last year, the percentage
should be the same this year. Pass/Fail
and grade divisions are, of course,
themselves highly arbitrary. As for
validity, examinations usually test what
they are designed to testonly when the
materialis notworth testing.

Notonly do examinations have
detrimental effects on students’ relations
with each other and with staff; they also
distort the curriculum with their
backwash effects. The main purpose of
syllabuses is to standardize learning to
make evaluation seem more rational
thanitis.

Examinations thus dlctate an
emphasis on those things that are easily
examinable; they replace learning for its
own sake with learning for exam
purposes; they impose standard course
books, often across a whole nation, for

_the production of standard minds; most
" ‘tragi-comically, they encourage the use
- of back papers (with all the misuse of

time, resources, money and effort
involved) to get students through the
hoops. -

ifthe education system were to abolish
formal examinations, employers would

-nodoubt setup their own examining

operations. But atleast schools and:

‘universities could then spend the time,

effort and money freed for purpeses of
education. Moreover, failurgiin such

examinations would not be so total as
failure in education examinations; the
damaging psychological effects of
failure would be modified.

But the ultimate aim must be the
complete abolition of these megailiths.

IT'S TIME TO MOVE ON

Of course, examinaticns are an
improvement on corruption, nepotism,
the old boy network and other surviving
relics of the past. Butit's high time we
moved on to modes of evaluation morein
line with the best of modern educational
theory and practice. more in keeping
with attempts to create agenuine
democracy.

One alternative to ‘terminal
examinations’ (the phrase is significant)
isa system of continuous or in-course
assessment based on the work students
do throughout their course. This can
give the teacher more opportunity to
devise his/her own syllabus; provide the
student with greater freedom of choice;
and de-freeze the curriculum.

Onthe other hand, the system may be
asopen to abuse as examinations.
Inconsistency in marking standards.can
be as prevalent as in examinations.
Doubts about validity and reliability may
still be present. Grades and pass/fail
lines are equally arbitrary. There is likely
to be more oral work, whicii is even more

- liable to subjectivity than wntten

examinations.

Questions and techmques may be the
same as for examinations. The activity
may be just as structured and teacher-
directed. It may rely on work done in aset
space of time. it may use the same set of
course books texts and exercises for
everyori:s. And the teacher may attempt
to live with the contradiction of operating -
itwhile allowing mass exposition to
dominate his/her teaching.

ATWO-SIDED INSTRUMENT
Continuous assessment is either a
means of promoting individualization or
aninstrument of even tighter social
selection and controlthan examinations.

-~insome ways, indeed, continuous

assGssment may be even worse than
examinations. it may encourage even
greater obsession with grades. asif a
Continued on page 101

87




L L I

) a, .l
g v, il 4. - e o Sl el o ol k. Wil Mkl =l o -, e gy S b o S N A b S T | sy bl F [
. o

"

B o ] gl - |

L

S IMany edt.cational writors have SO -
SR -‘--fsuccessfuliy derided and denigrated the-
. conceptof examinationsthat to mention
-1 thesubjectis almost taboo. In this- - |
PR _'_}articie however I want to argue that an

+ i ... examinations are well known: they

e i'-}f-__f"*gfostenng learntng and for evaiuatlng the
-_;j_.learning outcomes; - R |

“The arg uments agarnst tradittonal

i Tre promote rote learning; create mental
7o stress and frustration; take fun out of
7 ledrning; place unnecessary stress on

P : B T

l

- . . - T ML -

AT S et e e L
R T P TR S DT AN N

oo . . B ) . - T, T MR ! N e N o .ot r [ . . . _— . * "
S - AR 'I'-.'"I;‘““' e L. ot Cal T ) o L LI e Coee - _._._ . . .
o P e R I R AP R o oA ' T - E -t
] ' . . L e 1., . . . - e N . o 3 - » T am O ' _ . - 3 .. .
e - L e, e 1T e EX S S .- L - ' [ . . - R C.
Co oL o . o ' e ;'._ h - S, . e I e " M . . ' - .
et . .I_ \ . _: I_;-.. L . ..-.‘_..a. _.... ....- . ) r .. . o _-I .- . . i‘ - et - L N ,-'i,' .' . . . -
i i A A 3 . - N . . 3 V- '._ D .. . ' Lt TR . . e - N L m . . 3 . . . : ' . ) .y - ' . .- - w . . I .
A e e , T . - . - . . K . . . - . '] . . - . . . f— TR R L R B e b
r : -.........1...-...Mwuum.w:m-m-mmﬂ-mwmmmhmu-um_ el N ool Y Bl i e . HW_ 1l A, Bl e A el B I B fnrk b i ey M ‘-':
- - ) - -' IR ) - [ T . . . - . :_. TR - o . . . it . - .:._, L :'_'i . . I_ R :__ . L o . oo - -. . .. . . -
. - [ [ - . .o L o ' e e v L g H . . ‘. P 5 - L
Tk " N R T ViR Ct . v o o ! S . _—
- . -, ' .- ' : 1 . 4 e - - . . - . - . . . - . . . H EE .
LI ) S RURNES \ e . - : CTe
. " - . ' - - e [ . i - ‘ F
' T Y e - - ° o Lt ) .
- ' e LI o K - . . ’ '
. KR Y . . - . ) L L -u. . . I ' ) ) "

E
T -
Tl
[
ey
— x _me
- mir
10
-w
L]
" .
s
o
e
" -2
. .
—_
b - T
(RS
i’
B ————] — —

. - e
";- ﬂ'—# "‘""r- -nl--r----—.
=T

g -'f'i:-';'j'.f-j:jf_!_-;j._-j;_g‘:_'?._ﬁ-;'memorlzation ol‘ irrelevant facts

- distribute rewards and punrsh ments
.. inhibiflearning; perpetuate = ..o
bureaucracy, and fmally, they measure o

- [Comeurez]

Formal examinations improve
the quality of education.

GYAN NATH
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The pressure on both teachersand

. Students has increased. Letter grades

are still demanded, supposedly basedon

| ‘continuous and on-going evaluation.
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grades Teachers have conveniently

learned to adjudicate by providing marks '

based on avariety of means — weekly
tests, assignments and pro]ects for |

example.

Perhapsthe removal ot examlnatlons

“has contributed to the emergence of _
these three trends: o |
- First, promotion from grade to qrade is
wrtually automatic. This has resultedin -
‘greatly ir'creasing the school S holdlng
‘powers. . - o
~ Secoend, to meet the neads of children o
with varying abilities, aptitudes, interests .

. and motivations, the bureaucratic.

organization of schools has become

g = - inore complex, with vastly increased
i demands for ancillary services of nor.-_ S
~teaching professionals like consultants, -
co-ordinators, psychologists and spacial:

counsellors
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examinations frorn Grade 1t0 12, the
criticism is going to become more
intense and vocifercus.

EXAMS MEASURE QUTCOMES

Ido not advocate the return of
‘traditional examinations’ and their
attendant dysfunctionai educational
consequernces. Formal examinations
should be an integral part of the on-
going evaluation process that attempts
to measure educational outcomes.
Formal examinations can enhance
learning if the objectives are clear to
both the learnerand the teacher.

Whatis an examination? Whatis an
evaluation? To examine means to
inspector scrutinize with care; to
investigate critically; to assay cr analyze
aproblem. To evaluate means to
accurately find or determine the worth of
- something.

To a believerin the on-going process
ofevaluation, therefore, the term
examination should not produce trauma,
because whatever the variables — the
test, the projects and the assignments —
the subject, the learner, is being
examined to evaluate his/her
performance in relation to intended
educational outcomes.

Ifthe educational objectives and the
intended educational outcomes are
clear to both the learner and the teacher,
the value of an examination as an
educational tool to enhance the learning
experience becomes clear. The
evaluation of the examination not only
charts the limits of the learning
experiencethat hastaken place, but aiso
helps in mapping out the strategies for

- future educational progress.

Ifexammatlon as an educationaitool is

- inisused, as ‘he former traditional .
examinations were, in gradmg pupils’
attainments in competition with each
other, or on @ curve or on a scale, the
faultlies with the user, not wsth the
concept.

Animportant element of the evaluation
process has to do with tiie mastery of
concepts a learner has achieved over a
period of time. Has the learner
internalized the concepts presented in

- the last five months? Has he/she -
formulated arguments, opinions and
judgments? Can he/she express themin
acoherent, logicai sequence in a formal
environmentin agiven space and time?

" EXAMS IN REGULAR PROGRAMS
To deal with these important

o questions, | suggest that a subjective

type of teacher-prepared formal
examination, given atleast twice a year

three hours, be mcorporated as part of

regular school programs.

The formal examination so perceived
sets the constraints of time. It motivates
the learner to review, to think and to
organize the learned experiences. In an
examination setting the learner atternpts
to address questions, within given time
limits, drawing from his /her repertoire of
learned experiences.

Is not the development of human
potential, within the confines of
interests, abilities and aptitudes, based "
on these learned experiences? Ar=nct,
the decisions we make as aduits based;
onthese learned Pxperlences7 Donot
real life situations, despite some

‘beautiful inorents, produce stresses

and strains? Why should schcolingbe 7

free of stress? Positive stress, in fact,;
heips to bring out the best from within us.

F’OINTS CLARIFIED

Some pointc require clarmcatlon

First, thg formal zxamination, like
other learning activities, should be
prepared by the teacher who has
organized the learning experiences.
Therefore, in this concept of
exarnination there is no place for
dcpartmental or system-wide

- examinations. In fact, external

examinations of whatever nature are
suspect because they can serve only the
function of traditional examinations,

- which we are glad to be rid of.

~ Second, formal examinatiqps should

i :Strese sojution of problems. Therefore
and extendmg from an hour a'td ahaifto -

they should be subjective rather than
objective.

Third, so long as letter grades are with
us, evaluations based on formal
examinations carry only a part —
perhaps a third, but certainly not more
than haif — of the total evaluation

program.

Fourth, students not likely to benefit
from such examinations should be
exempt, without penaity.

Fifth, the process of examination
should be directly related to educational
objectives set by the teacher.

Sixth, suitable time should be made
available for such examinations as part
of regular school nrogra “'s.

And, last, it should be lu ‘ad thatthe
argument presented i ners- "des a
rationale, rather thana pres\ «ption, for
formal examinations. Such 2xaminations
can, therefore, beintroduced atany
grade level, with varying lengths, but
always governed by educational
objectives. -

As an educational tool, then, ths -
conceptof examination does rot J
interfere with the variety of ie: Arn"‘ﬂ L
resourcasand strategiesa t.aa :her may . .,

- eraployin enhancing the Iea\nmg ofa

learner. It is consistent with the
phiiosophy of humanizing the schools
X hild- centered education. It
prepares the child to cope with the __
modern challenges thatare changlng
the very nature of this society. It helps
the child to become a discriminating
human being, capable of rational
thought and expression.

Inshort, itimproves the quality of
education. g.!
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BTeaching is an activity: learningis an
achievement. When learning takes
place, there is growth; thatis
measurable. The edsy way to measure
growth is to use the standardized tests
thatare availableto schools.

Some parents are concerned, nght
now, about whatis happening in the
schools with regard to achievement;
teachers are concerned thiit parentsdo
not understand whatis happening.
Obwously, communlcation has broken
down :

- Parentsretreatto the ground they

v . know best; the conditions with which’

they are familiar. They attack the present

" system from the security of their
nostalgia Teachers feel threatened ano,ﬁ .
insecure, and seem to be always onthi

‘defensive. -
‘Asany strategist will tell you, the best
form of defense is attack: Attackmo -
parents’ unfounded fsars and mltlgating

" their frustrations carn be accomplrehed
_withthe mtelligent and clrcum.,pect use

of standardized tests.’
Standardrzed tests; taking |nto v

= consrderatr il general curriculum
S requrrements ¢an b both effective and
" efficacious tools. Suchtests are”:

constructed with specif:c ohjectrves in_
mind. The" objectrves of atest and the

= objectrves of the st.hool s‘rould bein

harmony -

* Bytaking an tnventory of teaching
objectivesbefore administering a test, a
personis in a better position to use the

The wrifr teaches at Ucluslet Elementary School,
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instrument as an effective measuring
tocl. :
Theemphasis is on growth, not on

_ acquisition of facts. The latter is better

covered by ateacher-made testing
program. itis important therefore, to.
stress not only the objectives, but also
the differences between raw scores,
grade placement and actual growth

Misinterpretations and
misunderstandings can occur, as the
following example shows:

Aparent was fiustrated and angry
because he discovered his child, a

Grade 5 pupil, was reading at a Grade 3
level — agrade placement from arecent

standardized test.

_.Whathe did not understand was that
" thetest showed that the child had

accomplished 12 months’ growthina

six-month period -~ the period between

thetwo tests. To him the magic number

. -ofGrade 3was all-impo:tant. He should
- have been elated, not angry.

More importantly, the test results

" showed that obviously the input from the
‘home, and the input from the teacher

and classroom, were having a most
desnrabla 2ffect.

TESTS HAVE CONTENT VALIDITY
otandardlzed test': havea content
vahdrty based onasamplingota & "
‘universe of content.’ Thus the
knowledge contained in stdndardrzed

tests is the knowledge to be reasonably

expected of achild ata specmc age-

~ gradelevel.

‘Reasonably expected' isa key

R.J.L

phrase. It takes into accountall the
differences to be found in a ‘universe of -
content.' It takes in regional,
geographical, racisl, socialand
economic differences. The test allows
forditiering abilities to use language. its
measurement is flexible, but consistent.

_ With such built-in factors in
conjunction with the school's status, the
nature of its popuiation, the academic

P
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objectives, and an accounting of all the
known factors affecting the school
inside and out, a confidentinterpretation
ofany individual’s growth can be made.
If other observations of the pupils’

knowledge, understanding or skills
closely agree with the scores of the
standardized test, you have concurrent

' validity. This is indeed harmony and

2‘ strength. A comparison can be made

between the objectives of the school and
the objectives of the test. At least you will
know where you arc going; you havea
firm grasp on the evaluation of basic
content.

SOUND PREDICTIONS POSSIBLE

A confident assessment of the
concurrent validity of the test will enable
the test-giver to make sound predictions.
Tests, we mustagree, are not to label,
butto measure. The standardized test

© measures using criteriathat have been

normatized from a sample with simifar

- characteristics of language, age and
" environment.

Taking into account ail the known
variables, we can be assured that the
measurementis consistent most of the
time. From such a measurement of

" growth, one can make diagnosesand a

current evaluation of the individual’s
intellectual and academic ‘health.’

Such measurement also highlights the
transgressions of the students, the
omissions of the teachers, and the
failings of the parents.

The use of standardized tests need not
restrictany teacher ina strait jacket of

a'test-oriented’ curriculum. On the

- contrary, their use would enable the
~teacherto plan the enrlchmentof any

class program.

Their use would enable ateacher to
inculcate and foster the ideals of
intellectual independence by simply and
effectively providing goals and
objectives for students to attain. The
students’ grasp of the essentials would

lead them to academic individualism.
Such tests would provide the
measurable core of any program.

Engineering programs to meet teacher
styles and pupil needs would be

* reinforced by the assurance thatthe

necessary and consequent
measurement of growth would beby a
standardized measurement, flexible
enough to allow for individual
differences. ,

Parents often cannot articulate their
expectations of schools. Teachers often
communicatein a jargon thatto parents
is almost a foreign language.

The function of educationisto
regenerate the culture. Schools are
expected to supply evidence of this
regeneration. The best evidence a

.parent can be given isthe evidence of

growth.

TESTS MEASURE GROWTH
Standardlzed tests measure just that.
They also measure the quantity and
quality of home and community
education. Parents should be made
aware of that also. Stanidardized
evaluation is not the only way; it will
never replace competent teacher
evaluation, but used together the results
canbe mosi effective. They are tangible,
understandable and comparable.
Lastbut notleast, the standardized
test enables the school to indicate the
parental and socletal responsibility, and
school responsibility that are necessary
and desirable elementsin the total
responsibility for educating the child. o=t
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The third of a five-part series on Delbrook Secondary School’s 1974-75 project
Travel Beat: Canada. This month our travelers are in Australia.

BThe Tiki Gods were merely teasing us
when they provided us with power
failures and unseasonable rains during
the six weeks of our adventure through
"Polynesia. Their wrath was to be truly
vented upon our arrival in Australia.
"lthad been a long-cherished dream —
to ‘sell’ our country abroad, to enlighten
students of the Pacific Rim countries by
using the student-to-student approach
to augment our 1,000 pictures of
Canada.
All had gone reasonably well, really,
exceptfor oneimportant thing. The
. exchange rate for the Canadian or U.S.
dollar throughout the South Pacific had
been unexpectedly low, and already had
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cutdeeply into our planned project.

The Australian exchange rate was just
asbad. U.S. $1.46 bought $1.00 Aust.
Thus, a $5,000 U.S. note bought only
$3,300 Aust. With this exchange rate, we

now knew that we most certainly shouid,

have to charge for our services in the
schoolsif we were to remain solvent for
the next eight months.

Much as | deplored having to charge
for the sharing or exchanging of
educational material, | knew we had
something worth ‘selling.” All of ¢ur
official blessings from the Canadian
Department of External Affairs, High
Commission offices and Department of
Education were verbal, not financial. We

s

were operating strictly on our own
private funds.

WE SET OUR ITINERARY

In Brisbane we set up our itinerary for
thefirst portion of our proposed three-
month coverage of Australia. We chose a
cross-section of schools from the list we
had received before leaving home. We
composed a three-page brochure
explaining the nature of our project, our
price ranges and options, plus the date
we should be in specific areas in case
the schools wished to use our services.

We highly recommended our option of
doing any number of classroom sessions
in any one school, provided the school
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arranged for the 90-minute evening
performance for adults, using all of our
multi-media equipment. We hoped the
schoof’s Student Council would setthe
admission price and sell tickets; 60% of
the profits would go to the school. We
even provided posters for the schools to
use.

Our next step, although it should have
been our first move, was to obtain
permission from the State Department of
Education to carry out our project.
Brisbane was the center of educational
policy for the State of Queensland.

Immediately, a committee of four
social studies specialists was formed to
evaluate our program. The ‘intrepid
three’ did their duty. Reaction was
positive. The committee members
thought there was much educational
valuein the material. They reported their
findingsto the Director of Secondary
Education, who, in turn, submitted his
report to the Minister.

NO COMMERCIALISM ALLOWED

It was that move that brought the walls
down. Mr. Minister dutifully pointed out
the ruling involving commercialism in the
schools. On that point he was adamant.
The young Director dejectedly
apologized, reporting that the Minister
could not give permission to do the
program in Queensland schools aslong
as there was a charge involved, no

One has to be choosy about finding a picnic spotin Eastern Ouéens/and as Rodney Bruce illustrates in the abov

he isdwarfed by a giant anthill.

matter what the price. If we wanted to do
the program free of charge, there was no
problem. To make things worse, the
Director was also reminded that this was
standard practice in most Australian
states.

Needless to say, the ‘intrepid three’
stood in shocked bewilderment. it was
then that a fiendish thought crossed my
mind — athought soon shared with the
Director of Secondary Education.

‘Suppose we approached each school
on our selected list separately, leaving
the decision to the individual principal?’ |
pleaded.

His reply soon deflated any hopes that
might have been building up.

‘Asyou will find out, we have a very
centralized educational system here.
Before most principals will agree to
allowing anything involving payment of
funds, they will check with this
departmentto make sure permission has
been granted. Otherwise their school will
not be reimbursed by this department for
the amount paid out. A few ofthe larger
secondary schools have funds of their
own, butdon'tcounton that.’

He was most apologetic. Aswe left, he
winked and added, ‘Best of luck.’ Could
this be interpreted as a seed of hope? We
were soon to find out.

Asif all this weren’tenough, we
suffered a third crippling blow. After
having given several sample showings of

\ i Je AR

our Canadian production in Brisbane, as
well as the showings in the South Seas,
we began to notice stranqe reactions
from our projection equipment. Despite
the fact that both carrouse! projectors
and the dissolve unit had been
completely serviced before we left
Vancouver, now, seven weeks later, the
projectors were running extremely hot,
and the dissolve unit was refusing to
dissolve completely.

TROUBLE-SHOOTING

Avisit to the Kodak plant in Brisbane
revealed the problem to be one of cycles.
Although our Hammond transformer
regulated the voltage correctly, there
was a 10-cycle difference between North
America and Australia. Our equipment
was geared for 60 cycles; their power
generated at 50 cycles — just enough
difference to slow the fans, thus causing
the overheating of various motorsin the
projectors and, atthe same time,
causing our dissolve probiems.

Prognosis?

‘Keep using your Canadian equipment
for any length of time and you wil! burn
outall the motors . . . and there's noway
we can replace them here,’ advised our
friendly Kodak technician. Renta! of
European-style Kodak equipment would
be the only solutic n. The cost quoted
was close to $200 Canadian for a six-
week period.

e picture in which
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Our original plans called for 12 weaks
In Australia; then we should have to go
through the same rental problems in
New Zealand, in the Orient and in the
U.K. Our own equipment was now
useless and surplus, despite all the
assurances back home that the
transformer would do the trick. Our
budget suffered another convulsive
attack at the very thought.

TRANSPORTATION PROBLEMS

Afourth and final blow to our plans
occurred while we were investigating our
transportation requirements. I relate all
these negative events mere!lv to illustrate
that the best laid plans can go
immeasurably sour once one gets
abroad.

We had planned to purchase a good
used car on a guaranteed buy-back
agreement, as one can do in Europe and
the U.K. After visiting at least four used
car lots, we found to our astonishment
that not one dealer guaranteed to be in
businessin three months' time, let alone
becomeinvolved in a buy-back deal. The
bottom had fallen out of the car market,
both new and used. -

Speaking of ‘falling out,’ agood
reliable vehicle is a mustfor Outback
travel. The obvious vehicle for such atrip,
was the Jeep or the Land Rover, but,
believe it or not, both offered too little

space for all our fragile equipment and
baggage that could not even be carried
onthe roof, for fear of dust penetration.
The only alternative lay in a rented sedan
or station wagon with unlimited mileage.

This would be the more expensive
plan, but atthe same time the most
rellable and safest for driving in such
remote areas. Even had we decided to
purchase a good used car, there was
nothing worth-while under $4,000 Aust.
The old budget just about wheezed its
last.

The 'intrepid three’ now faced a crisis
broughton by these four severe blows.
Westill had the rest of the Pacific Rim to
cover, plus a trans-Asian crossing to
England and home.

This called for a ‘summit conference’
ofthe highest order. | now knewthata
large sacrifice hadto bemade
somewhere, somehow. Little did I realize
how heartbreaking it would be.

Itthe three of us continued as we were,
our newly-projected budget would not
see us past Australia and New Zealand.
Inthat event, we'd all be home by
Christmas, with the project
uncompleted. Two lads would have
unfinished school years and two sets of
parents would be extremely unhappy
aboutthe whole situation. In no waydid |
want that.

There were several alternatives, but

the thought of reducing my staff of
ambassadors was afinal resort.

Far Rodney Bruce McCarrell, school
had already been in session three weeks.
There was always the January semester
if plans wentwrong. For John Lee, who
had previously applied for several
scholarships at UBC, there was still time
to register and complete hisyear.

After much soul-searching and
discussion we ended up doing
som.ething | had promised myself |
should never do — use one student
instead of two, for each was to have been
ccmpany for the other. How could | ask
Rodney Bruce to carry on without the
company of someone his own age?

FIRSTBUDGET CUT

Yet, within 48 hours, using cables,
telephone calls and letters, we had
started the process of enrolling John at
UBC, with the unfailing help of his
parents.

Rodney Bruce rose to the occasion, as
was his custom, and agreed to carryon
as chief ambassador. Permission for him
to do so was soon relayed by mail from
the McCarrell homestead in North
Vancouver. | was truly grateful for the
faith and trust given me.

We bade afarewell to John, who had
been such agood sport and afine
ambassador, knowing we should miss
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his quick wit, his mass of camera
equipment, and his zeal for detailed,
faithful recording ofevents. (On the
positive side, John did go on to complete
ahighly successful year at UBC, aswe
knew he would, following his seven
weeks in the South Pacific.)

REDUCED TEAM CARRIES ON

Soit was from Brisbane the ‘intrepid
two,’ with pared budget, setoutona
safari that was to take them nearly 12,000
miles around Australia, complete with
rented equipment, tent, and far too much
baggage.

Arented Ford Cortina, dubbed ‘the
orange bomb,’ wasto be our main mode
oftransportation.

With seat belts fastened and Rodney
Bruce acting as chief map reader and
navigator, we headed north toward
Townsville and Cairns, before turning
westward into ‘the Centre’ — the great
Outback. Yes, we had decided to
gamble, to approach each school
separately. After all, we now had a
schedule to keep.

By North American standards,
Queensland highways are narrow, as are
mostroads on the Australian continent.
Mostare blacktopped, or, as the Aussies
callit, bitumen (with emphasis on the
first syllable — Hitchewmen), with
concrete sections across ‘floodways.’

Any driver new to Australia must
immediately get the impression that the
Aussies construct their highways
purposely to isolate themselves in times
of heavy rains (the wets), which occurin
copious amounts from December to
March in coastal Queensland.

That impression is absolutely correct.
Every few kilometres (all highway
distances are now metric), the highway
dips to accommodate a run-off creek.
Thedip is preceded by a FLOODWAY
AHEAD warning and there is a white post
atthe deepest pointinthe dip to indicate
— in metres — the depth of the run-off.

I found that very considerate. It's
always nice to know, if one's vehicle is
going to submerge to the floorboards,
whether one should ‘up periscope’ on
the way through, or just chicken out
completely. Fortunately for us, the
creeks were dry. In fact, they aredry
mostof the year.

STRANGE ROADS, NEW RULES

The ‘logical Aussie thinking' therefore
suggests thatitis financially impractical
to spend millions of dollarson
unnecessary bridges. Living with the risk
of being temporarily isolated is much
cheaper. This philosophy was reflected
in all parts of the country, which has a
population of only i3 million people and

Nothing daunts the intrepid people Down Under. When a road is ‘closed’ because of
flooding. it simply means ‘drive carefully.

e

B DRIVE SLOWLY
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A tin-dredging operation in Queensiand.

181 million sheep.

We soon learned not to expect the
same standard of consideration ason
North American roads. There is little, if
any, warning given of irreguiaritiesin
road surfaces — only for the most
cavernous yawnings.

In most areas the road generally
follows the contour of the land, without
any effort atbulidozing a mound of earth
out of the way. No doubt another cost-
cutting policy!

The immediate effect, however, is one
of a roller-coaster highway — more dips
and crests. One soon learns to keep to
his own side of the road on those crests
—THE LEFT. _

Three driving rules were firmly
implanted in us at the outset of our car-
hiring. First, thereis acompulsory seat
beltruling in both Australia and New
Zealand. For one who seldom uses his
own at home, wearing a seat belt took
some adjustment and self-discipline. But
atthe end ot four months' driving Down
Under, seat belt-wearing could have
beenlisted as 'doing whatcomes
naturally.” '

The second rule was unbelievable.
There is a stiff fine for drivers or )
passengers who hang an elbowor arm
outthe open window ofa vehicle. |
queried this rule particularly and was
informed that serious injuries have
resulted from such action, and {aw
enforcement officials have become very
strictabout the ruling. Frankly, | failed to
see that the threat of mangled elbows
would be any greater in Australia thanin

Canada. Tennis elbow would be another

matter! . .

Thethird rule involved those pesky
roundabouts the Aussies have inherited
from the Mother Country. All traffic
entering from the right has the right-of-
way, including traffic barreling outof a
side street onto a main thoroughfare.
This took alittle getting used to.

There were moments, I'm afraid, when
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Aussie drivers were given to spouting
uncomplimentary oaths, waving fists or
screaming ‘bloody sot’ to the driver of
thatorange Cortina.

Aussie drivers tend to be somewhat
vocal; their own driving habits can be
summed up in two words — extremely
aggressive — and are second only to
those of Japanese taxi drivers. In reality,
ittakes only a few days for one to settle in
to the few differences in driving habits,
and to remembering the old Aboriginal
adage ‘With seat belt fastened, keep to
the left, but eyes to the right.’

It was spring Down Under as the Bruce
Highway led us northward through
gently rolling countryside, the Great
Dividing Range offto the left. The
vegetation had changed little, even from
Sydney in New South Wales. Always the
gumtree —the eucalyptus or, in
Aboriginal, the coolibah {ree — often
with lazing, grazing cattle clustered
under the withering leaves, seeking -
shade from the warm September sun.

In spite of the KANGARCO WARNING
signs, we saw nary a live specimen by
day. Increasing numbers of wallaby
carcasses lay by the roadside, no doubt
victims of nightdrivers. As we wereto
discover later in the Outback, the wild

kangaroo tends to be a nocturnal animal.

The best place to see these national
symbols, as well as the cuddly koalas, is
in the better-known sanctuaries; Lone:
Pinein Brisbane, for example.

FAMILIAR PLACE NAMES

Asmy chief navigator checked his
road maps, he found many a place name
familiar to Canadians — Halifax,
Dartmouth, Truro, Edmonton, White
Rock, and Mica, Cache and Telegraph
Creeks, to mention but afew.
Undoubtedly, many were borrowed from
the same source ours were — the Old
Country. Others were bestowed under
pioneer conditions similar to ours.

Weekends saw us take advantage of

Queensland’s beautiful sunny, sandy
beaches. Torquay Beach, for instance,
where we pitched our trusty tent righton
the edge ofthe sand, within full blast of
those warm Pacific winds and within
sound of the crashing surf.

No lad of 17 isgoing to let a setting like
that go unused. So each morning of our
weekend stay on the beach Rodney
Bruce greeted the awakening dayin his
newly-acquired Aussie terminology:
‘Good morning! You right, mate
(pronounced mite)? Ready for your
exercises and a jog down the beach?’

| faintly remember my having
suggested in an unguarded momentthat
this would be a great beach forthose
who enjoy jogging. This old
schoolmaster hadn't run for so much as
aHydro busfor years.

However, there was no way my aging
pride was going to letthe generation gap
make its obvious appearance sooner
than necessary. | have always found,
when traveling with young people, that
they have amagic way either of making
you feel wonderfully young again or of
creating an instant stretcher case of you.

THE YAPPIE HUNTERS

Sodown the cool moistsand we
padded. Every so often, as the pulse rate
soared past 120, | was conveniently able
to spy amost interesting shell specimen
to examine. You'd be surprised how
soon | developed the greatestinterest in
seashells. Atlow tide the yappie hunters,
with their long brass sand pumps,
engaged busily in searching for baitin
the form of the small, squiggling, worm-
like yappies or nippers embedded deep
inthe wetsand.

The cane industry truly took over the
red-soiled countryside justsouth of the
city of MacKay. We spentdays in this
region, talking with cane farmers, their
wives, their hired help, the cane cutters,
learning about and filming every aspect
ofthe sugarindustry.

In the mining field, we checked out
and filmed the open pit copper mines
and tin dredging, and even found asight
familiar to Canadian eyes — the always-
presentcoal trains heading for the
nearest super-port along the northern
Gueensland coast. The final destination
ofthat coal? You guessed it — Japan!

Now well within the tropics, we
enthusiastically enjoyed mouthwatering
Queensland fruit, especially bananas,
passion fruit and fabulous, freshly-
crushed pineapple juice.

OURWELCOME IS WARM

In all our coverage of the east coast,
we had been fulfilling our secondary
objectives. Now, more importantly, how
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ASSOCIATION GROUP LIFE INSURANCE PLAN

Available through the mass buying power of the British Columbia Teachers' Federation.
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agedlto4s 10.000.00 45.00 4.05

age 4610 55 10.000.00 93.00 8.40

age 56 10 60 7.500.00 93.00 8.40

age 61 10 63 5.000.00 93.00 8.40

age 6610 70 2.500.00 93.00 840

NOW ... MEMBERS MAY PURCHASE UP TO 10 UNITS
CONVERSION PRIVILEGE ... AND WAIVER OF PREMIUM INCLUDED

WRITE OR PHONE:
Canadian Premier Life Insurance Company
300 - 2695 Granville Street, Vancouver, B.C. V6H 3H4
Phone: 736-6637

for application form or further information

CERTIFICATE OF INSURANCE WILL BE ISSUED ON ACCEPTANCE

If the applicant has reached his 45th birthday, has a medical history or is applying for $20,000 or
more of life insurance. a medical examination by a doctor of his own choice will be required, at the
company's expense. The company reserves the right to request a medical examination in any case
where, in its opinion, such evidence will assist in the issue of the coverage involved.

The B.C. Teacher magazine:
one of the many

quality jobs produced on
one of our high speed

web offset presses.

Evergreen Press is the most complete printing service
in Western Canada, equipped to produce any print order.
e Creative Des'ign ¢ Books ® Magazines.® Folders
® Business Forms ® Catalogties ® Annual Reports
¢ Directories ® Brochures ¢ Direct Mail
* Computerized Phototypesetting from text,

paper tape, mag tape.

EVERW EEN PRE&S LIMITED

g 1070 SOUTH EAST MARINE DRIVE/VANCOUVER, BRITISH COLUMBIA VEX 2v4/TELEPHONE 325-2231
SALES OFFICE 950 HOMER STREET/VANCOUVER, BRITISH COLUMBIA V6B 2WB/TELEPHONE 682-7722
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were we being received on our school
visitations? With extreme warmth and
nothing but the usual enthusiastic
Aussie hospitality. All administrators
willingly and proudly took time out to
show us theii schools, introduce us to
staff, while discussing openly their
problems . . . some appearing happy to
find a neutral listener with a willing ear.

Aswe had expected, many principals
did ‘go by the book’; on the other hand,
there were those who accepted our
program without question, setting up
lecture sessions in collaboration with
their department heads. Our many
administrative interviews merely
reflected the personality of the principal
orheadmaster, infact.

There was the principal of Gympie
High, who considered our program
relevant only to about 27 of his slow
learners!

Then there was the principal of
Maryborough Composite High, who
faced no end of problems as aresult of a
recentamalgamation of the boys' and
girls’ schools. Located across the street
fromone another, they had originally
been completely separate, with
absolutely no co-operation between the
teo.

Now the principal was faced with the
integration under one principalship.
Priorto this he had not bazn principal of
either one. How he bewailed the fact that
he had no space, no facilities, no studeit
involvement, and few teachers with
degrees!

The previous day, he had
excommunicated one young lad from
the school; to-.ay he was aboit to
descend upon another after our

departure. The ‘victim' had sat forlornly
nextto usin the outer office that
morning. .

‘Giuess I'm goin’ to getit this morning,
mate,' he volunteered. ‘| just told another
teacher off last week. I'll get the boot just
assure asguns.’

I must admit | had little sympathy for
the ‘bloke.’ It seemed our morning
appointments always caught us bringing
upthe rearof the principal’'s morning
reportline . . . reminiscent of my Halifax
Navy days.

YET WE ALL SPEAK ENGLISH!

Onthe other side of us had sat alittle
gaffer. With my usual Ozkalla-oriented
approach, | broke the awkward silence.
‘Whatare you up for, mate? Anything
serious?’

‘Ahyeah,’ camethe reply. ‘1 didin me
buddy. | flogged 'is lollies."

Howl managed to uttersuch a
ridiculousreply as 'l see’ is hard to
imagine.

Our little friend continued, 'Yeah, to
make it worse, the lollies was in 'is porte.’
Well, that did it. If anyone had asked
me to stay to teach English down there, |
should have had to suggesti wasin no

way qualified.

Once on the inside, we couldn't wait to
find out what horrendous crime our
young friend had committed.

‘Oh, he just “borrowed" some candies
last week from his friend's attache case,’
explained the principal. ‘No greatharm
done.’

And there was the principal of
Rockhampton North State High, who
spenttwo hours of hislate-afternoon
time giving usthe trave! lecture on his

beloved Queensiand. in between
suggestions, he admitted he earned
$15,000 Aust. annually; his department
heads averaged $10,000 and teachers
averaged $8,000.

This headmaster found it extremely
difficult to stop his barrage of words even
while opening the office safe. As he
joyfully twiddled the dial, he continued,
‘Did you notice the combination of this
safe? 84-66-86. When we had to selecta
riaw combination, we settled an that one
— in memory of my favoritz seciatary.
Those were her measuremet:*=. ‘n
centimetres.’

The principal of MacKay State High
righton the spot gave us exactly 20
minutes to set up ourequipment fora
noon-hour performance. He was short
ontime, butlong on business.

TALK CHEAPER!

The principal of Heatley High in
Townsville insisted we be picked upina
taxi as well as dispatched home in one,
so that we might give a one-hourtalk to
senior students on Canada's problems.
He felt the talk would be cheaper than
the film showing. Those students were
trulyinterested; tiey kept Rodney Bruce
working overtime that morning,
espgecially describing Delbrook’s new
School Government (notexactly a
Canadiar problem).

Finally, there was the principal of
Townsville State High, who, on meeting
us, picked up the phone and called his
wife, suggesting, ‘Honey, I'm bringing
two Canadians home for tea (Australian
dinner) . . .I'm sure you know what to
do. Put the Spumante onice. Theylook
asifthey haven’t had a home-cooked

Bicycles are still the main mode of transportation to school in many Australian centers, as the ‘Parking Lot
at Townsville State High School shows.




mealin weeks.' | really didn't think we
looked quite that bad.

Despite his Captain Bligh approach,
here was a wonderful, outgoing
personality, who ran a happy ship both at
work and athome. Within 15 minutes he
had engaged us for two school sessions
and one evening performance for the
entire Principals’ Association of
Northern Queensland.

These assignments were spread over
the next three days. Nothing was leftto
chance, for he had done his homework
on Canada, even querying specific facts
or statistics, making sure we knew
exactly what we were talking about.
Student presentations of school pins,
plus a farewell staff tea, ended several
delightful days of exchange with
Townsville students.

STUDENT-TO-STUDENT

And so it went. These are merelya
cross-section of memories; there were 1o
bie many more as we traveled westward.”

Everywhere, the students seemed to
enjoy the student-to-student
communication, but we truly mlssed
Johnin these sessions.

One disappointing factor of the school.-
visitations was that not one schoo! opted
for the evening performance to earn
funds for other activities. Rodney Bruce

soon discovered in his dialogs with
studentleaders that, even where one
was organized at all, the student council
appeared to play only the usual liaison
role between the student body and the
administration.

Although the situation varied frem
school to school, it was clear that
student money-raising was certainly not
the endless struggleitisin B.C. schools.
Thisis partly because a high percentage
of students were bused to school and
therefore not available for such
activities.

We were exposed to three different
types of schools in Australia, the
differences lying in the ways they receive
funds. The Grammar School is a semi-
private institution created within the
Australian Constitution back in 1867.
Forty percent of the operating funds are
derived from the Commonwealth
(Federal) Government, the remainder
from fees, private grants and bequests.

Then there are the basically religious
private schools, such as those run by the
Christian Brothers, that receive no
financial tielp from the Commonwealth
Government.

Finally. and in the majority, are the
government-funded State schools.

The bicycle is still the main mode of
studenttransportation; ‘parking’ spaces

inthe racks are at a premium.

Atter another weekend of sailing the
beautiful Whitsunday Passage, visiting
tropicalisles of the Inner Barrier Reef
and shelling on some of the less
frequented beaches, we reached our
northernmost destination on the east
coast — the city of Cairns.

From here we headed over the
beautiful Atherton Tablelandsinto the
interior of the vast island-continent. We
were now in true cattle country, passing
huge road trains loaded with cattle
bound for coastal abattoirs, or slaughter
houses.

This highway was still mainly bitumen,
but narrow. Often we had to avoid the
rapidly-decomposing remains of a steer
struck down by a speeding truck.

We excitedly awaited new adventures,
aswe headed toward the copper town of
Mt.Isa and the grand ‘Lady of the
Centre,’ Alice Springs, where we were to
learn much ofthe Aboriginal culture, the
School of the Air, the Royal Flying
Doctor Sarvice and life on a cattle
station.

Beyond lay a study of opal miningin
Coober Pedy, a look at the flooding
Murray River, a coverage of South
Australia and Victoria, back to Sydney
and on to New Zealand. All that comes
next. o=t

| SCHOOLDISTRICT NO. 50
| QUEENCHARLOTTE

Faculty of Education — U.B.C.

Pending budget approval, a one-year appointment in Business
Education will be available for 1976-77. The applicant should
be a practising teacher prepared to seek leave of absence for
the term of appointment.

Duties: 1. teaching Secretarial concentration subjects where

knowledge of the theory and application of the New Basic
Shorthand system is essential, and, 2. supervising student

Appllcat|ons are invited from certified, expenenced
teachers for challenging teaching ass:gnments at both
_elementary and secondary levels. Adminisirative
-vacancies are anticipated. If you are interested in joining
the competent dedicated staff presently on the Queen
" Charlott2 Islands, write lmmediately, memionmg this
P advertlfsement. !o =

T MEALV. MachlIen :

:District Superlntendenl of Schools :
-School Dls!rlcl No. 50 (Queen Charlotte)
- P.0.Box 69 .

~ - Queen Charlone CIty, B.C.

Vot 150

’ You WIIl be 'sent an appllcatlon form and an informational

1 Teachers Assomatlon and the Board of SchooITrustees

= Appomtments for mtervrews will be arranged for selected
= candldatesat—- L :

HYATT REGENLY HOTEL — M.:rch 29-Aprii 1

. UNIVERSITY OF B.C. dates in March
UNIVERSITY OF VICTORIA to be arranged.
i

teaching. The position requires approximately 35 hours weekly
on campus.

Remuneration: Applicant's School Board salary less any
supervisory allowance.

Applica:on and resumé should be sent to: Dr. John Calam,
Direc!lor of Secondary Education, Facully of Education, UBC,
Vancouver, B.C. :

The Faculty of Education will,offer a Teaching

_brochure, prepared jointly by the Queen Charlotte District
-and paying $7500 a year, to outstanding B.C.
“teachers with five or more years of experience.

* write to:

TEACHING FELLOW PROGRAM
' FACULTY OF EDUCATION .
“UNIVERSITY OF BRITISH COLUMBIA

Fellowship Program, starting in September 1976

For futher information and appllcatnon forms

Dr. Roy Bentley, Associate Dean
Faculty of Education, UBC
2075 Wesbrook Place
Vancouver, B.C. V6T 1W5
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- l.et’s Abolish Exams

Dontinued from page 87

grade could sum up a ¢fudent’s qualities
and performances in different areas of
his/her work (not to mention all thicse
personality factors with which these are
nextricably mingled).

It's equally competitive and even moie

' ~ damaging than examinationsifit

degenerates into hordes cf little tests. 't .
caninterfere with good staff/student
relatioriships considerably more than
examinations. .

Ifit is to be successful, three basic
requiremeiits must be presentin any
system of Continuous assessment.

First, teachers and students need to
beeducated to use the ireedom thaton-
going evaluation allows.

‘Second, students mustbe

ancouraged to choosethe areain which

they wish to work andto be assessed,
and'they must be granted positive crednt
forwork done.

Third, to avoid the Iarge scale

y plagiarisri [that i¢ the inevitanle by-

productoracut—throat rat-riice, a strong
tutorial system is required, 80  that -
students can work and re-viork their
ideas contmuous'y underteacher - - -
guidance. Good in- cour"eevaluatlon
allows the teacher o) chan 2ach’

student's growth and development.

In a noncompetitive context, what
siudents are interested in is not marks,
grades or bits of paper, but the advances
in understanding they have made, the
areas in which they have not succeeded,

“and the waysin whichthey cando

something about their deficiencies —
thatis, diagnosis rather than pseudo-
objective attainment.

THE GRADE’S THE THING

Butin our scciety the grade’s the
thing. Until we abolish this, continuous
assessment will be only partially
successful. There is generally no grade
atdoctorate level: if pass/failis good

. ‘enough for the doctor, why nat for other

levels? Why not trust the students? Good
elementary education andteacher
training institutions that have reduced
the number of grares, or eliminated .
them entirely, aie producing solutionsto
some of the proBlems outlined above. ~
Only after we have abolisned the
pacs/fail discrimination shall we be able
to undo the incalcutable harni caused by

.. branding peuple as tailures and begin to
- free students to maximize their true

potertial. Only after we have eliminated
all grades can we begin to work out
alternative systems of continucus
evaluation. ot = e

WEBB S

‘ RE:“ 1128 255 B3,

GH!LIREHS GBEST RANGH !;'"D

B RR 3A|dnrgrove, B.C.
“ - 504 -856-8733

Specialists in school class field trips. Full
©© " meals and accommodation, horseback ndmg,f'/
heated swimming ,.ool, tennis and fleld
sports. How about'vé‘ riding club for your
, ~school? For information call Vancouver
. 263-4953 or call Ranch collect |

IN-SERVICE WORKSHOPS
CURRENT TRENDS AND
" 'BOOKS IN HISTORY *

Members of the Department of History.
UBC, offer discussion of current trends
and tiew books in history. Presentations
can be by topic — social. economic.
intellectual, demographic: by area —
Europe. Asia. North America; by period
of lime. or by combinations of these.

— Times and locations can be arranged to

in operation from Ociober to April)

— Write or phone Professor E. J. Hundert.
Department of Hmory -University of
British- Columbia, Y wiicouver, B.C.
V6T 1W5, or 228-2561.

meet the needs of your group. (Program - ;l:'The May-June issue is available, of

SUMMER
ACCOMMODATION
ADVERTISEMENTS

The best issue for advertising accom-
modation . available or Wanted is the
March-April issue.

Deadline for receipt of ao wordmgs is
Fnhruary 20.

course, but may be less useful be-
cause of its mailing date. The d=adline
for receipt of ad wording is~ April 20.

Special discountto BCTF membersis 1/3
oft regular$1 65 aline, minimum 3lines.

Stan Evans
Continued from page 84

eNowa few final yuestions asout Stan
Evans ihe persci rather than Stan Evans
the Assistant General Secretary. What
‘are your main interests outsida the
Federation?
Community involvemeant has given me a
lot of saiistaction and many contacts
with pecple all cver the province,
inlcuding a great nuimber of trustees.
Retary will continue to be one of my
major intsrests.

Another significant interestis music. I

.- used to play the violin. When | was going

to high scheol ! played in a community
concert orchestra and foroneyaarina
dance band. | enjoy serving on the Board
c?Directors of the Vancouver Opera
Association and attending opera and the
Vancouver Symphony.

| could enjoy playing golt,and !
certainly expectio do mare of it

| hzve aninterest, too, in native Indian
ari. i've collected quite a few things. A
good portion of the satisfaction! getout
of that is rneeting with the Indian people
themselves: '

eAre you looking forward to retiring?

" Yes, | am. When Charlie Ovans feft!
dacided | wouldn't stay for any longer

- than three more years. | would nothave
been ready to go lastyear, butI'libe
quite happy tc go atthe end of thisyear. -
I't always treasure the personal coniacts
I've made over the years.

" @What plans do you have for retizemerit?

| don't have any definite plans. I'li stay
livingin Vancouver, enjoy music and my
own community cctwmes play aliitie

~ gow, maybe take the odd fishing trip or

trip elsewhere and welcome the
opporturity to have the trne todo thmg'
together with Dorothy :

eAny final comment you wantto make?

It was with some reluctance that | joined
the BCTF staff back in 1945, buti've
never had any regrets. Practically all the

activities of the Federation have resulted -

in improved education for the childrariin
B.C., and over the yearsimprovements in
teacher welfare and rights have been
achieved. | have been mostfortunate to
have had the opportunity to be involved

in many of theso activities. o= ..

Classified

TEACHERS — Your students can writé Presiey. ‘Auka; Robert

Redford. Osmonds. Lee Majors. Carol Burnett, Elton Jonn, Over -,

lOOLcl:bnl) addresses, Sund for 1575-76 edition. ‘Celebrity Book-
let." Box 6001, Statioa ‘F’. Hamilton. Ontario L9C 5S% together
with $1.00 (plus $.25 for haudiing and pmnge)

. TEACHERS with a degrec and experience l::chmg K3 are
invited for a ¥ within_the Earl
Childhood Education dcpnrlmenl Facully of Education. U.B. (Y
Conmct Margarcet Brawn, Chairman, Depl u[ Early Childhood

ion. Faculty of Education. U.B C,

B Sy
I ) ]\
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PLUS CA CHANGE . . .

gEOna-room, ungraded schools

disappear from the scene of edur ationat -

history only to be replaced, in a different
context, by open area schools;

- —in the '30s, the Project Mathod or
-Activity Program was all the rage. Today,
emulating changes of fashion in wearing
.. ‘apparel, itis back in styie under new
~.brandnames. . . thi Dcecovery Method,
s Student—Centered i :arning . . . orwhat
"~ haveyou;
—Acontinuous progress plan or levels

systemis introduced to eliminate the
de'eterlous efiects of repeated grade . -
;- failureand fo!the six or seven grades it

©-was formerly possibie to fail are replaced’
‘by fourteen levelsthatitis possnble to
repeat

—Elaborate ETV sysiems are lnstalled
with loud fanfare in school districts and
schools .. and later Dr. Olsen rates
television teaching near the bottom of
the list of effective teaching-learning
methods., .-
Asa cynlcal representat-ve of Gallu,

wit once remarked: ‘The more things
- change. the more they remain the same.”

WHY GO AROUND IN C|RCLES?
S One is; of course, entitled to ask: Why
all this going around in circles? This
“setti ngfoith snuncharted seas onlyto
“end upin the fullness of time at the
K startmg point aqam?
- . Isitduetothe wickedness ofthe
'*radltlonahst sabotaging everyeffortto
reform the’ educational estabhshment? Is
" itdue to failure to rnake haste  slowly,
B testing every new development before
. “embracing It with dedication, - :

o wholehearted onalty and Messnamc

“.zeal?

Orisitdue *o failure to Iook atwhat
John Goddlad has called the ‘ecology of
change —thatcomplex of factors in the
surrounding enwronment thatimpinges
upon education, determlnang its nature

102

and the direction of its development?

‘Every society is held togetherby a
myth system, a complex of dominating
thought forms that determines and
sustains all its activities,” says R. M.
Maclver. ‘The vey texturs of human
society is myth-bourn and myth-
sustained.’

T. E. Hulme puts it another way: ‘There

" are certain doctrines which fora

particular pericd seem ot to be
doctrines, but inevitable categories of
the human mind. Men do not look at
them merely as correct opinions, for they
have become so much a part of the mind,
and lie so far back that they are never
really conscious of them atall. . . They
do not see them, but other things
through them. It is these abstracticeas
at the center, the things which they take
for granted, that characterize aperiod.’
This myth system, these abstractideas
atthe center, are, itis argued, partof the
ecological environment that those who

~_ deal with educational change musttake
" into consideration.

Failure to do so is undoubtedly one
major reason why the more the
education system gives the appearance
‘of changing, the more in practice it -

. seems to remain the same. -

TO SEEK CHANGE IS NATURAL.

Itis natural, of course, for people in an
eralike our own to seek change. Itisan
age whose major characteristic is
conflict; an age in which the hitherto
taken-for-granted ways of doing things
seem no longer to work; an age that has
somehow come unstuck and out of joint;
an age of confusion and uncertainty.

Men, in such circumstances, are

‘ inevitably filled with a vague, all-

pervading malaise and desire changes
they fee| will recreate stability and
ensure arenewed sense of purposein
their lives.

E T

Educators and educational
institutions are no differentin this
respect from any other group. Hence
innovations become the order of the
day. . . And so the flcod: new school
organizational patterns, new teaching
methods and new subject matter
content.

MYTHSYSTEMS

Meanwhile the myth systems, the
inevitable categories of the human mind,
not nearly so amenable to change,
persistunmodified from the past. The
effectupon change at other levels is

obvious.

" Thelatter tend to be resasted bothby "~
the individual and by society, as not
being in harmony with the former. Orif
they are accepted, they are refashioned
to fit the existing myth system. This
results in changes turning outtobea
mere tinkering; a floundering aboutin

. random, unadaptive movements.

Inthe end, the changes so logically
desigried are quietly forgotten or
modified sufficiently to become
competible with the relatively rigid and
‘abstractideas asthe center that
characterize a period’ of which Hulme
speaks.

Ifbeneficial and more than superficial
changesare to be made in the
educational system, the myth system of
the population must change first. In’
France, America, Russiaand China, for -
example, far-reaching revolutionary

" changesin the fabriz of society andin

thelong held myth systems that were a

“partof it, preceded equally extensive

changesin education. .

" Evenin England, the official advent of
universal elementary education came
only after the industrial system had
shattered the woof and warp of an
agrarian society and, among other
elements of its myth system, the myth

)
A,




that education was only foran
aristocratic elitz and not tor the masses
who were believed to beincapable of
assimilating it.

Certainly the stresses and strains in
current society (dwindling natural
resources, environmental destruction,
population pressures, awidespread
increase in violence and war since 1900;
acorrupt, dog-eat-dog morality
exemplified in everything from
Watergate to petty chicanery at the local
community level) signal the need for a
fresh myth system tuned in to current
realities. . .

. .And by the way what is the myth
system of our current society? Wzll, we
areinformed that after allit hasn'tone.

Modern, enlightened ard civilized
20th century, Western raan believing in
some supersitious szt of myths? How
ridiculous! It is oriy primitive psoples
ard queer oddballs who have different:

raligious, peittical and sociat beliefs from
ourown wno cling to niytrs asthough
they weie Holy Writ.

Western society’s belief systam isa
very inodel of the non-supersiitious,

non-mythical,; scientific outlook' What an
insulteven to suggest that modern man
reguiates his life in accordance with any
myth structure! o-a-—

TEACHER RESOURCES

Thinking Games

Goobing. Zit ard Double Zit. Radar. They’'re games — partof a
new, tested, collection designed to develop children’s thinking
skills. Book 1 (64 games)is for ages 5-8 years, and Book 2 (64
games) for ages 8-12. Each book $3.25

Education of Immigrant Students: Issues and Answers

An important book for the teacher who has the task of helping the
immigrant child — and very often his parents — fit into a new
soclety. $5.75

Orderfrom: PUBLICATIONS SALES
The Ontario Institute for Studies in Education
252 Bloor Street West
TORONTO, Ontario M5S 1V6

Re:ﬁlttance is requested by check or money order payabie to
OISE. All orders of $10 and under must be prepald; include a
handling charge of 5% (minimum 25¢) on all orders.

[ the msssam

SO-DA"! CAMPING TREKS acrosc
Scandinavia, the Soviet Union and
. Northern Europe.

¢ 4 8 4 EX LONDON WITH

THE OVERLANDERS, PH. 9884373
OR cjo GLOBE TOURS,
2679 E. Hastings, Phone 2531221

SCHOOL GROUPS. Check with
The Overlanders for grecup Europeasn
trave! arrangemaents and coach charter. .

L N E . ﬁ

C‘iuibpl%m

For fast, efficient
service by mail

cortact

PETER C. CLEGG LTD.

Insurance Consultants

2128 Burrasrd Street -
Vancouver, B.C. V6] 3H6
Telephone 733-7919

Affiliated with the VANCOUVER
Teachers' Co-operative

H  veC 2m7

restaurant of the
Vancouver scene.

HYATT REGENCY

655 Burrard Street, Vancouver, 8.C., §
Phone: (604) 687-6543 £

. Enjoy excellent food,
!,,f oy od.§

Sne dancing, and a view§
g (’5‘?’ '

that goes on forever.§

(Z;tﬁlg the star gourmet

 ACAPULCO SUN

Departs Vancouven March 27/76
Returns Vancouver: Aprit04/76 G /i
Specially designed for B.C. Teachers

TRAVEL UNLVITED

166 E. Pender St., Vancouver, B.C. Ph.: (604) 683-7765

BREAK — $461 00

For details contact:
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UNIVERSITY OF VICTORIA
Faculty of Education

Graduate Programmes
Master of Arts

The Faculty of Education offers programmes leading to the
degree of Master of Arts in the iollowing areas. Applicants
should be prepared to attend one year on a full-time basis.
~Educational Administration
—Psychological Foundations

- Counselling Psychology

- Educational Psychology

~Curriculum and Instruction

- Language Arts - Physical Educaticn
- Mathematics - Social Studies
- Music

Master of Education

The following Master of Education programmes will begin a new
program for students during the 1976 Summer Session. Appli-
cants should be prepared to attend three consecutive Summer
Sessions.

—Educational Administration —Secondary Reading

—Physical Education —Social Studies

For Further Information: For Application Forms:

Dr. 1. K. Burbank The Faculty of Graduate Studies
Coordinator of Gradute Studies University of Victoria

Faculty of Education P.O. Box 1700

University of Victoria Victoria, B.C. V8W 2Y2

Victoria, B.C. VBW 2Y2

STAFF ASSOCIATE
PROGRAMME

- During the 1976-77 academic year (July 1, 1976-June 30, 1977), the
Faculty of Education expects to offer several Staff Associateships
to highly qualified candidates interested in graduate work in
Education at the Master's degree level. Each candidate will be
supported to a maximum of $5,000 for the year and will be
expected to:xseist in the work of the Faculty of Education. These
woerk assignments may take a variety of forms, the majority of
which will be related to the improvement of the practical experi-
ence of undergraduate student teachers (supervision, semirar
waork, etc.) Normally candidates will be expected to enroll on a
fuli-time basis but Summer Session offerings may alsu be
included in the programme. .

Prefererice will be given to candidates who have evidenced high
levels of proficiency in the field of education (normally, a min-
imum of five years of public schoo! experience), who have dem-
onstrated ' outstanding academic- achievement,and who are
judged to have the potential for leadership roles in the field of
education. Individuals who are interested will be required to
provide a detailed statement concerning their academic and
career aspirations, four letters of reforence, and evidence of
appropriate writing ability. An interview may also be required.

| The following graduate programmes are open to Staff Associate
~“randidates in 1976/77. Application to one of these programmes

should be submitted to the Faculty of Graduate Studies at the
same time:the application to the Staff Associate Programme is
completed.

Master of Arts

—Counselling Psychology —Mathematics
—~Educational Administration  —Physical Education
—Educational Psychology- -Social Studies

Completed applications including all relevant materials must be
received by March 15, 1976,

Application forms to the Staff Associate Programme arc available

FLEk
—— THE UNIVERSITY OF
BRITISH COLUMBIA

Professional Development for Teaching

The Division of Field Development, Faculty of Education and the
Centre for Continuing Education announce the following non-
credit conferences and courses for the Spring 1976 period.

EE 2259 Curriculum Conference: B.C. Native Indians — February
12to 14 — Richmond Inn — Main speakers: Chief James
Gosnell, Mr. J. Inkster, Dr. George Clutesi — $35.00

EE 2262 Lecture on Special Education: ‘‘Classroom Delivery
Services for Handicapped Children” — Helen Aimanza,
Education Centre, Austin, Texas —March 4 —B.C.T.F.
Auditorium — $5.00 (free to retired teachers)

EE 2263 Workshop for District Adminietrators and School
Principals: Planning for Mainstreaming — Helen
Almanza — March 5 and 6 — Centre for Continuing
Education Conference Room — $55.00 (includes lecture
on Thursday night)

EE 2264 Conference on Future Yeachers — March12 —B.C.T.F.
Auditorium — $5.00 (free to retired teachers)

EE 2267 Conference on Impiementing Open Education — May
TBA —Richmond Inh — $40.00

EE 2265 Workshop on Developing Understanding of Self and
Others — May 26 to 27 — Centre for Continuing
Education Conference Rocm, U.B.C. — Resource
person: Dr. Don Dinkmeyer — $45.00

EE 2266 Improvisational Drama Games — Gary Pogrow - April
30 and May 1 — Vancouver school of Theology, lona
Building, U.B.C. — $26.00 °

Other courses and programmes are being planned. For further
information and to have your name added to our mailing list,
please contact: Education Extension, Centre for Continuing
Education, University of British Columbia, Vancouver, B.C. V6T
1W5. Phone 228-2181, local 220.

Credit Courses

U.B.C. Evening and Weekend and Independent Study
Credit Courses in Educatlion — Intersession and
Summer Session. To obtain a brochure or for detailed
information, contact: : L
The Credit Course Division of the Centre for
Continuing Education (228-2181, local 251).

Educational Travel

ET 3027 Speclal Education in Europe — June 24 to July
. 26 — $1,975.00 (includes estimate for credit/
; audit fee). Proposed course credit Ed. 403

{1%); an. 420 (1'2) and by individual
arrangement. Tour leader and instructor will
be Mr. Bob Poutt. ’

ET 3029 Administration of Education in England and
Walas —Dr. J. H. Wallin — London — May
1976 — $1,175 (not including air fare).
For information on other travel-study courses, contact:
Director, Educational Travel and Field Studies,
228-2181, local 257.

e
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NeW 0OOKS

C. D. NELSON

WE HAVE HAD A SURFEIT .. .

oflists lately, but it's a kind of seasonal
thing. You know, if you've been listening
orreading — most important news sto-
ries of the year, 10 best movies, TV
shows, best and/or worst dressed men/
women, etc. Have you alist of the best
booksread in the lastyear? | hope so,
because reading is still the best means of
providing entertainment and enlight-
enment for ourselves, and atthe least
price.

WHAT'S AHEAD . ..

forus in '76 — as teachers, parents,
taxpayers and consumers? We may well
wonder, especially in light ofthe
ominous rumblings from Victoria,
Ottawa, and our local schoolboards. But
take heart — at least free speech and
press are still with us(or, atleast, at this
writing!). Why don‘t they develop a
coursein Civic Awareness (orsome
slightly less pompous title) for our school
kids? There never was atime when
people needed to be more informed on
Whatlis Geing On.

ASMALL CONTRIBUTION . ..
to tr}e ever-changing language:
UT.LEAST - adj. - to the least extent
“possible, i.e., 1 did my utleast to carry out
hisinstructions. Likeit? It's yours.
—C.D.Nelson

EDUCATION
The ‘Inequality’ Controversy: Schooling
and Distributive Justice. Dorald M.
Levineand Mary Jo Bane, eds. Basic
Books, New York, 1975. $7.65

Here are 14 ecsays written by prominent
United States educators against an original
background thesis (1966) of James Coleman
and a reinforced background thesis (1972) of
Christopher Jencks that ‘schools make no
difference; families make the c!#srence.’ The
message may be heresy, buy it\ z<lear, vibrant,
strong and repeated in many stylesin this
volume — thatcltiving to create equality of
educational opportunity is a liberal myth,

What must be done, then, isto create

equality in the economic and social
background conditions of the students before
schools can make an important contribution to
the cognitive development of students. Many
writers add that the United States is not yet
ready for structures and processes that will
ansure ‘a relatively equal distribution of
werldly goods.' Until this time comes — and
several writers imply that it will in the United
States — ‘schools . . . stand at a crossroads,
unsure of what direction to take.’

A humanist, such as Jencks, pleads that, in
spite of the inability of the schoois to make an
important contribution, more money should be
spenton them, ‘simply because peopile spend
something close to a fifth of their life in school,
and itis better that they spend that time ina
pleasantand comfortable environment.’
Conversely, a conservative, such as Daniel P.
Moynihan, can advocate reducing educational
expenditures without a deterioration in
educational outcomes.

Itwould indeed be a gross simplification to
apply the tindings of The ‘Inequality’
Controversy holus-bolus to the B.C. scene. it
would be equally naive for B.C. teachers to
ignore this book and to pretend that its results
had no moorings In this educational
jurisdiction. To some B.C. teachers, the book
must be disturbing, perhaps frightening. The
teaching function relegated to possibly little
more than baby-sitting! To some others, it will
be promising, exciting, reas suring. it must
reinforce their commitment to effect social
change so that schools will make a difference.
To others, it must be a clarion chailenge to
design educational theories and to implement
educational practices that w Il return schools
to the mainstream of educational change.

In sum, one dare notignore this book. its
publication must hasten the hour when it wiil
be imperative for each B.C. teacherto .
abandon the traditional stance of academic
detachment and to declare a position the
teacher will be prepared to defend and

advence.—Jonn S. Chuich

Schools in Search of Meaning. James B.

. Macdonald and Esther Zaret, eds

Association for Supervisionand -
Curriculum Development, Washington,
1975. $8.50

Here is one of the most significant books to
come from a part of the United States
educational establishmentin many years. In
the introduction the reader is informed that
he/sheis embarking on an ‘unsettling
experience.’ The intensive examination by
several prominent members cf the 1975 ASCD
Yearbook Committee of the allocating and

controliing roles of schools in an advanced
capitalist society such as is the United States
might better be characterized as provocative
and stirmulating. Noting that schools are social
control instruments of the dominating class,
the various authors examine the present
distribution of authority and responsibility, and
the plight of many of the ‘disadvantaged’
groups. Even though the individual is
victimized more by his/her class, race, sex,
ethnic status than by schooling, the authors
close with a clarion call for the introduction of
democracy for studenis in the schools, the
institution of the study ot the school itself as a
present means of social control, the
inauguration of a curriculum that will serve the
interests of the dominated — all the working
peoples, and the beginning of the right to fink
directly and concretely the education of
students with the education and tiie
democratic struggle of the wage-earning and
salaried working peoples.

The book will be ‘sweet music' to at least two
growing groups of teachersin B.C. Oneisthe
group that has insisted that the schoo! must
abandon academic isolationism and must
provide opportunities for students to become
directly and intimately involved in study and in
social action to overcome the threats and
complexities that now confront, confound and
paralyze our initiatives. The other, by no
means mutually exclusive of the first, is the
group that has become convinced that itis
necessary to transform not just the immediate
educational environment, but, more
importantly, the socioeconomic and cultural
background of the student. Hence a NESP
Program and the various task forces on a
range of social issues. ’

Regardless of where each teacher stands
on these provincial matters, no cne can atiord

o ignore this exciting, provocative,

* stimulating, but no — not unsettling — book. It

could be akey tc retaining credibility.
~J. 8. Church

FICTION
Tre Great Train Robbery, by Michael
Crichton. Knopf, c1975. (Can. Agt.
Random House of Canada) $8.95

it is not often we give space to books that are
worth mentioning as sheer entertainment, but
it has been said more than once that ‘Man
cannotlive by bread alcne,’ and so it is with
teachers, who, as anyone knows, are a
serious, no-nonsense bunch indeed.

Sol offer no apologies for plugging The
Greal Train Robbery as this season's 'gobd
read.’ Itis another example of that peculiar
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The new and
exciting way to travel

CHARTER BUSES e SCHOOL BUSES @ VANS AND CARS
ADAPTED WITH OUR TRAVEL SYSTEM PROVIDE YOU WITH

CHARTER BUS WITH
ACCOMMODATION IN PLACE

v 1
o

R AR e

MINI BUSES

piece of engineering if we must say so ourselves,
designed to carry 16 passengers, equipped to
provide food and accommodation for 50 or more.
Can be dispatched to or called from any point in
North America.

NOW THAT'S FLEXIBILITY

TRANSPORTATION
FOOD
ACCOMMODATION

TOANY POINT INNORTH
AMERICA AND BEYOND
ONE CALL ARANGESALL.

WE SPEC/AL!ZE IN SCHOOL
GROUP TRAVEL
MEALTIME High-cap Kitchens are set up within

minutes of arrival. Within one hour everyone is
DOGIVEUSACALL served a gourmet meal.

FREE DEMONSTRATIONS AND
ASSISTANCE WITH YOURITINERARIES

At the end of an exciting day, with overnight accom-
modations in place, relaxing around a roaring campfire, S SR e s
toasting marshmallows, having a singsong, completes a BEDTIME Upper and lower berths with Frivacy
d

ay. . curtains provide comfortable overnight accom-
Our Guests claim . . . modation

“EXCEEDS ANY DAY OF ANY
TOUR THEY HAVE EVER TAKEN”

EXTRA FOR TEACHERS

Join us this summer as Tour Leaders based in Vancouver or Owner Managers of our
Travel System in your area. Many choice locations available throughout B.C. and other
areas. We are but a phone call away, could be one of your most rewarding phone calls.

A CITE

LTD.
806 — 4th St., New Westminster, B.C. V3L 2W6 Ph. (604) 526-4702

ONE CALL ARRANGES ALL

TRANSPORTATION ¢ FOOD @ ACCOMMODATION AT ONE LOW LOW PRICE




genre some critics are calling ‘fact-fiction’ for
want of a more convenient label. (Another
example comes to fMind: John Forsyth's The
Day of the Jackal.) Supposedly based on a
trua incident, this story describes the theftofa
shipment of gold bullion en route to the
beleaguered British army in the Crimean War
of 1853-1856. We are told from the first page
who planned the robbery, and what will have to
be done to bring it off. In spite of this, the story
builds in suspense right up to the inevitable
capture and trial of the criminals. This is one of
those can’t-put-downers if there ever was one.

Crichton, who has previously written
science fiction (The Andromeda Strain; The
Terminal Man), has found himself comfortably
athome in writing about another period, this
time Victorian England. | enjoyed his carcful
delineation of details of society in that milieu.
The language spoken by his characters is
authentic to the period, and there is an
additional feature in the inciusion of a great
many terms and phrases used by the criminal
classes vver a century ago. The author has
done his research thoroughly, not only iri the
speech patterns, but in the growth of the
railways in England and their operation, the
place of women in society, the centers of
activity frequented by criminals and the lower
classes, and just about every aspect of life in
those times. A most enjoyable book; it would
make an ideal gift.—C. D. Nelson.

HOME ECONORICS

Creative Food Experiences for Children,
byMary T. Goodwin and Gerry Pollen.
Center for Science in the Public Interest,
1779 Church St. NW, Washington DC
20036, c1974. $4.00 paper ($3.00 for 50
ormore)

This is a useful reference for elementary and
junior secor:dary teachers, 4-H club leaders
and parents. It encourages children to use all
five sensaes in learning about how their bodies
grow. A variety of activities, games, projects
and facts is provided to motivate children to
learn about food and nutrition. The emphasis
of the book is on natural, wholesome foods,
and the recipes provided seem to be very
appropriate for beginning cooks and
consistent with the natural theme.

The bulk of the book encourages children to
become aware of their own bodies, learn what
they can do with their bodies, what makes their
bodies work, and how to take care of them.
Suitable activities are suggested to let children
digscover answers to tiiese problems. The
authors then proceed to discuss veqetables,

fruits, milk, protein foods, cereals and breads.
Activities suggested include planting seeds,
games to identify fruits and vegetables;
making raisins, yogurt, butter, buttermilk,
paanut butter, cottage cheese, flours, cereals,
bread and ice cream; tasting vegetables, fruits
and cheese; and field trips to markets and
other related places. Each activity follows
scientific form with objectives, materials
needed, and procedures listed. Numerous
questions and facts are provided with each
activity.

Although somae activities are difficultto do
without a kitchen, many may be carried out
with basic pieces of equipment. | see this book
as being very useful for junior secondary foods
teachers in introducing nutrition and food to
students in an interesting and personal
manner. There are about 150 recipes at the
back of the book that saem to be very well
suited for beginning cooks.—Linda Johnson

Music
Canadian Folk Songs for the Young.
Selected by Barbara Cass-Beggs. J. J.

Douglas Ltd., 1975. $5.95
A cotllection of 32 folk songs — from simple,

quietlullabies that appeal to pre-schoolers to
more lengthy, rousing songs for those atthe
juniorlevel.

Included is the author’s light commentary on
the music and the people who made it — the
sailors, loggers, fishermen, cowboys and
those with an eye for gold.

Many songs have the original Eskimo, Cree,
French or Icelandic lyrics as well as the
English words. Chords are included; along
with suggestions for simple accompaniments,
dramatizations and games. This collection of
songs serves to remind us of many aspects of
our cutlture often forgotten.—Ruth Ford

PRIMARY

In My Back Yard, by John DeVrie:
Scholastic-Tab Pub. Ltd., 1975. Nc¢ ,
given.

The plight of a small boy who would like to

- keep afrog as his pet — explored in flowing,
rhymed text.

Large humorous, three-color drawings and
only one sentence of text on a page make this
a favorite with primary children. Let's hope it
appears in hard-cover soon!—Ruth Ford

‘Well, John, this really blows a hole in the field trip budget!’

Candy Co. Ltd.
1685 W. 5th Avenue,
Vancouver 9, B.C.
P.0. Box 34096
604-736-0341

Do you have
A fund raising project?

Did you know

That Hansel & Gretel Candy Co. has 4
delicious fund-raising candies to help you
make money? it

Did you know

Our fund-raising candies will be shipped to
you freight prepaid (minimum 25 dozen):
no money required with order?-

Did you know

There is no risk. :

We will allow full credit on unsold candy
returned to our plant within 30 days?

Attentlon: You deal directly with the factory

These candies made in B.C. with B.C. labour.

Fresk daily. We offer prompt service.

e Hansel & Gretel Peppermint Patties

Did you know
We offer 4 proven fund-raising items:

e Hansel & Gretel Peanut Brittle
e Hansel & Gretel Party Mints
o Park Lane Buttermints?

Please mail coupon for detailed information.

Narne of Group .ocecciviies crivverivincccennenees

Number in Group ...t
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BEver been kicked? Not literally, but way
downdeep inside?

It happened to me last year, just before
Christmas. A letter arrived, writtenin a
kid'shand, and folded arounda
newspaper clipping from the town where
| had taught the year before.

it had been a pretty good year, |
seemed tc remember, with the usual
assortment of rewards and punishments,
field trips and work sheets, A +’s and
D - 's, highlights and low points.

It had been the year of The Great
Radio Play Contestin which a local
station had invited each elementary
school in the district to compete by
submitting a taped radio play. According
to the rules, the script-writing, acting,
directing and technical bits all had to be
done by students. The theme was to be
'‘Christmas.”

Always a sucker for something
inspirational to vary the pre-Christmas
classroom routine, | suggested to the
more literary of my monsters that they
might enter the contest, with a view to

Fiaa

The author,.who has taught in Prince George and Burnaby,
has written for the magazine previously. i
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standing the culturalworld oniits
complacent Philistine ear, all for the
greaterglory of Good OI'B. . . ..
Elementary. { had fallen forit, and they
had jumped atit.

‘Now, girls,’ | h..d said (the boys were
alldown in the gym flagellating each
other with floor hockey sticks), ‘you are
Grade 7s. Write a Chiristmas play, but for
heaven's sake getaway fromelves and

-__magic reindeer and hio-ho-ho. Write a

play about real people.’
So they had. They had created a play
about a 13-year-old gir named Angie

who, as the pio! unfolded, had learned

that her parents had beenkilled in a
traffic accident. Sentto livein a foster
home, she had run away, wrongly
believing she was not welcome. The play
had ended with Angie, after much soul-
searching, returning to her new home,
presumably to live happily ever after.

The play had been duly rehearsed,
sound effects had been invented, theme
music had been contrived (‘Angie’ by the
Rolling Stones), and the whole thing had
been taped during a marathon Sunday
afternoon session, the day before the
deadline.

To make a long story short, we had not
won the contest, but Angie had been

- 5 == P
i
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judged to be among the top 10, and was '-
aired on the radio shortly before |
Christmas, much to the amusement and :
gratification of all concerned.

Definitely it had been a highlight. A ?
happy time, and a happy memory. Why,
then, did | have this swift-kick-in-the-
gutsfeeling?

itwas the clipping, the terse prose, the
blurred photo. The wreckage ofthe
car .. .both parentskilled . . . allthree
children seriously injured . . . the names.

One of the three children was the girl
who had played Angie.

The accompanying letter, written by
one of the other girlsin the play, simply
confirmed what the clipping had made
onlytoo clear.

| realized then that | had just paid the
dues occasionally required of one who is
in a profession that touches the: lives of
other people.

| wish 1 could tell you my story is
fictional, like a Grade 7 radio play. But |
can't, because it's true. o=

ary - -
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the Income Tax Act, made to either
or both of the above plans are de-
ductible for tax purposes if received
by any of our offices on or before
FEBRUARY 28, 1976.

Send your coupon to your
nearest Teachers’ Investment and Housing Co-operative office.

TEACHERS’ INVESTVIENT
AND HOUSING CO-OPERATIVE

VANCOUVER: 206 - 2235 Burrard Street, Vancouver, B.C. V6] 3H9 Telephone 736-7741
205 - 4255 Arbutus Street, Vancouver, B.C. V6] 4R9 Telephone 736-7741

| 4

VICTORIA: 206 - 3400 Douglas Street, Victoria, B.C. V8Z 3L5 Telephone 385-3393
NANAIMO: 3 - 87 Wallace Street, Nanaimo, B.C. V9R 5A8 Telephone 753-3402

KELOWNA: 1133 Sutherland Avenue, Kelowna, B.C. V1Y 5Y2 Telephone 763-4916
PRINCE GEORGE: 130 - 1460 6th Avenue, Prince George, B.C. V2L 3N2 Telephone 562-7213

We've been helping teachers with their financial matters since 1951
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g Please serd m  information about [ ] B.C.T.E. RS.P. [ ] THOSP.
a8 . AME
ADDRESS

LA LR L L R N R N R R R T e


file:///AME_

Post Concda
Pociege pad Pon pare

Third Troisieme
class classe
PERMIT No 2035
VANCOUVER

. —a31S3N03Y NUNL3Y

!

SHE FOA "D'8 ‘HIANOONVA “LS QHYHYNEG SEZZ - SO0I ‘HIHOVIL 'O'8 IH

**This rate applies for five-year term deposits.

Guaranteed interest paid annually.

Automatic renewal.

You can also earr maximum interest rates on our other savings plans.

All deposits guaranteed by Provincial Share and Deposit Guarantee _ 5
Fund. - :




