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BE TYPICAL 

(It Locks Too Much Like An Ad) 

MOST OF OUR CUSTOMERS HEAR ABOUT US 
FROM THEIR FRIENDS. IF YOU DON'T HAVE 

ANY, WE HAD BETTER TELL YOU WHAT WE DO. 

WE BUY NEW CARS AND TRUCKS FOR YOU ON A " F E E " BASIS 
(THE SAVINGS ARE SUBSTANTIAL) 

WE DO TAKE TRADES 
(CONTRARY TO PUBLIC OPINION) 

WE HANDLE MOST MAKES 
(DOMESTIC AND FOREIGN) 

WE DON'T ANSWER MAIL 
(SORRY, WE'RE TOO BUSY - PHONE 732-6011) 

THERE NOW - THAT WASN'T TOO BAD, WAS IT? 

See Bill or Maureen Stonier or Bob Sibson 

TRIAD LEASING CO. LTD 
Suite 240 - 1070 W. Broadway, Vancouver, B.C. 732-7833 

Winter hours: Tuesday to Friday 8:30 e.m.-5:30 p.m. 
Saturday 10 a.m. to 4 p.m. 
Closed Mondays 



Spend Christmas on one of Ventra Travel's 
popular Southern California holidays. 
December 21 to December 28 — San Diego 
— 7 nights 
December 22 to December 30 — 
Disneyland/San Diego combination — 8 
nights 
December 26 to January 1 — Disneyland — 
6 nights 
Hotel accommodations have been arranged at 
the Royal Inn in Disneyland and the Hanalei 
Hotel in San Diego, both first class hotels 
offering superbly furnished air conditioned 
rooms, colour TV, excellent dining facilities, 
heated swimming pool and sauna. 

TOUR COSTS 

San^Dlego $285 $223 $270 $208 $253 $190 $347 
Disneyland/ 
San DJogg $315 $255 $2B2 1212 $275 $195 $3B2 
Dlanq/and $264 $211 $243 $160 $232 $150 $328 
To Quality lor child rttt. child muti o» under 13 vara of «ga on tiite 
or dtparturt. 

INCLUDED IN TOUR COSTS: 
* Round trip coach class air transportation 
between Vancouver and destination point 

° via regular scheduled services. 
* Coach transfers between airports and 

hotels. 
* Hotel porterage. 
* State hotel taxes. 
* Accommodation for duration of stay at 

hotels noted above. 
* Admission and deluxe book of 15 tickets for 

Disneyland adventures and attractions for 
Disneyland and Disneyland/San Diego tour 
members. 

* Sea World Tour for San Diego and Disney­
land/San Diego tour members. 

Disneyland/San Diego tour members will be 
transferred by coach between the Royal Inn, 
Anaheim and the Hanalei Hotel, San Diego. 
Trip takes approximately 1 1/2 hours. 
NOT INCLUDED IN TOUR COSTS: 
•Meals, beverages, room service charges, 

gratuities, telephone, laundry and other 
items of a personal nature. 

•CANADIAN AND U.S. DEPARTURE 
TAXES AMOUNTING TO $11.00 PER 
PERSON MUST BE ADDED TO THE TOUR 
PRICES. 

To Book: See booking conditions. 

nefka 
Christmas at Hotel Terraza in San Salvador? 
New Year's Eve at Gran Hotel Sula in San 
Pedro Sula?;Join Ventra Travel's unique tour 
to El Salvador and Honduras and enjoy these 
and many other interesting stops on this 15 
day tour. A lush tropical climate, spectacular 
scenery and friendly people will greet you 

throughout your visit to these Central 
American countries. Revised Itinerary: 
SATURDAY, December 18 
Depart 10:45 a.m. for overnight stay in Mexico 
City. 
December 19 to December 20 
Explore San Salvador, the capital city of El 
Salvador. 
December 21 to December 24 
Relax on the beautiful beaches of the Pacific 
Paradise Hotel on the Costa del Sol of El 
Salvador. 
December 26 to December 28 
Spend two days exploring Tegucigalpa, the 
capital city of Honduras. 
December 29 to January 1 
Visit Lake Yo/oa, Copan and San Pedro Sula, 
all fascinating stops in Honduras. 
January 2 
Farewell to Central America and return to 
Vancouver. 
Tour Cost: $975.00 per person based on 
sharing twin. 
Tour includes airfare, first class hotel accom­
modation, some sightseeing tours, some 
meals and transfers. 
To Book: Apply in writing and include a 
$100.00 deposit per person. 

Hfew 
Zealand 
December 18 
Depart Tc Auckland 1:05 p.m 
January £ 
Return to Vancouver 
FARE: 
Adults - $802.00 
Children (2-12) - $401.50 
Infants (under 2) - $80.40 
•To Book: See booking conditions 

[Minimum group of 15 required) 
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December 19 
Depart for Sydney 
5:45 p.m. 
January 2 Return to Vancouver 
FARE: Adults - $881.00 

Children 2-12 - $430.50 
Infants (under 2) - $86.20 

"To Book: See booking conditions. 
[Minimum group of 15 required] 

5:40 p.m. 
December 18 
Depart for London 
(Heathrow Airport) 
January 2 
Return to Vancouver (from Heathrow Airport) 

11:40 a.m. 
FARE: (approximate) 
ADULTS $500.00 
Children (2-12) $280.00 
Infants (under 2) $34.80 
•To Book: See booking conditions. 
[Minimum group of 40 required] 

Tours to other sun destinations and ski 
packages are also available. Remember 
ventra Travel is a full service travel agency 
providing: 
• reservations and tickets for all air, sea and 

rail travel; 
•all ground arrangements including hotel 

accommodations, tours and car hire; 
•Advance Booking Charter (ABC) flights. 
COMING SOON . . . Spring Break in­

formation will be available in late Fall. 

mm. 
ELIGIBILITY: 
Great Britain, Australia and New Zealand: Each member must be a member of the B.C. 
Teachers' Federation for a period of not less than six months prior to flight departure. Spouses, 
dependent children and parents domiciled in the same household are also eligible provided the 
teacher member travels with his or her party. 
California, Central America: These programmes are open to the general public. 
•TO BOOK: 
Register by telephone or letter. Application forms will then be forwarded to you. Completed 

•applications must be accompanied by a $50.00 or $100.00 deposit depending on programme. 
FOR MORE INFORMATION ON THIS PROGRAMME, CONTACT VENTRA, YOUR 
COMPLETE SERVICE TRAVEL AGENCY 

T D m / C I ^36 West 5th Avenue at Burrard, 
< t Vancouver, B.C. V6J 1P3 
i k F S E R V I C E S L T D . Telephone: (604) 732-1321 

a wholly owned subsidiary of Teachers' Investment and Housing Co-operative 
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swi^// tan sad participating 
in activities like these: 
Basketball • Cycling • Field Hockey e Floor Hockey • Lacrosse • Rowing • Skiing 
a Baseball • Coaching Instruction 9 Cycling (Non stop) • Diving » Mountineering/ 
Hiking o Sailing e Softball • Track & Field • Water Skiing o Badminton • Football 
• Gymnastics • Hockey • Referealng • Sailing (competitive) e Soccer • Skating 
• Table Tennis • Tennis • Walking • Volleyball 

... and others (even non-sport, creative activitiasl) 

Take part in your favourite activities... just about 
anything you can think of! And, guess what? YOU 
DON'T HAVE TO COMPETE; YOU DON'T HAVE TO 
WIN! All you do Is keep track of your activities and 
you'll get awards. Nothing could be easier, right? 
And, nothing could be healthier for you, too! 

TEACHERS 
THIS IS A GREAT OPPORTUNITY FOR YOU, 

YOUR SCHOOL, EVEN YOUR FAMILY TO G E T WITH T H E 
OLYMPICS, RIGHT AT HOME! PARTICIPATE! TODAY! 

A CANADIAN OLYMPIC ASSOCIATION PROGRAM 
SPONSORED BY MATTEL CANADA LTD. 

ALSO 
CAMPERS AWARD PROGRAM 

ADULT PARTICIPATION PROGRAM 

.11 

trip 
t.s 

WRITE TO 
POST OFFICE BOX 16000 

MONTREAL, QUEBEC 
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From our readers 

Don't Crowd That Mare! 

I have just been called 'a good old 
workhorse' and I (eel I should be 
permitted an Indignant snort or two. 

'Oid'? Assuredly. 'Good'? Definitely. (A 
perfect model of propriety In fact!) But 
'workhorse'? Neigh. 

Gather 'round, all you Clydesdeios, 
Peroherons, worn out plugs and old gray 
mares. Do you work at teaching because 
somebody Is cracking a whip over you? 
. . . I didn't think so. 

The individual who slung tha stigma 
over my stall has two full years of 
teaching under his belt (or, properly 
speaking, under his foot). He is quite an 
authority on our profession. Ar.d his 
remark was prompted by the fact that he 
had visited my home and caught me red-
handed marking papers! 

'Why don't you let the kids mark each 
other's work?' hechidcd. 'Hell, you 
wouldn't catch me marking papers!' 

'Don't you give tests?'I asked, naively. 
'Hell no! This is 1976." 
'What's a year, here and there?' I 

thought. But I pursued the matter. 'How 
do you evaluate?' 

He stared at me in stunned disbelief. 
'Evaluate? You mean grades?' 

'Yes,' I prompted, 'grades, marks, 
.ratings, reports. That stuff.' 

.! fully expected him to preface his reply 
with another salutation to the nether 
regions, but he fooled me. 

'Any teacher knows how to evaluate 
withouta lot of bloody tests!'h:? said 
sternly." • 

I gathered I Had missed that particular 
course, but i asked him humbly to 
enlighten me.; 

'Discourse;' he rapped. 'Discourse! 
You aren't going to impress anybody 
with all that stupid marking, you know.' 
: 'I'd like to impress you," I thought, 

'with a well-aimed hoof,' but I resisted 
the urge, 

We discoursed, 
I told him tha* r.'^t,.^ In my '"any 

years of teaching had paid me better 
dividends than careful, consistent, 
'personal' marking. He didn't buy It. I 
tried to tell him that I corrected my own 
teaching errors through my marking. He 
dismissed the notion. 

'How can you remedy If you don't 
diagnose?' I cried. He wasn't listening. 

And suddenly a lot of things fell into 
place for me. 

All these endless 'meetings.' All this 
earnest gab. All this talk-talk-talk-talk. 

We old nags are definitely out of step, 
pals. This is an age of talking. 'Hell, it's 
1976!' Our young colleagues are expert 
in the art of discourse, and naturally they 
want their students to be equally 
proficient. 

Only thing is—what about the 
unpiowed fields? 

Betty Leitner 
Castleger 

Industrial Propaganda? 
Congratulations to W.E. Merrill on his 
exquisitely reasoned and written 
'Teacher or Scapegoat?' (May-June). 
One very sadly gets the feeling on so 
many staffs (perseverance!) that there 
ain't a bright light burnin'and it's 
completely dark upstairs in 
Administration in her various shapes and 
forms. 

Why doesn't The B.C. Teacher lead 
the way, take his good advice and cut the 
'industrial propaganda' (crap ads) from 
its pages? Or are the BCTF and the little 
magazine itself wholly'industrial 
propaganda'? Is it that you feel that it's 
only good wood that w/7/split? 

FredTippie 
Louis Creek 

New Dimensions 

Field trips have generated so much 
enthusiasm for learning that the Burnaby 
Art Gallery (6344 Gilpin Street) has 
become an active 'off-campus' 
classroom for many schools in the Lower 
Mainland. 

The Gallery offers free tours, as wei! as 
excellent workshops and performances 
In puppetry, pottery and many other 
areas of the visual and performing arts. 
These new programs involve many of our 
best professional resident and visiting 
artists, who have had lots of experience 
In working with children at all levels. 

If teachers want to add new. 
dimensions to their curricula, Jhey are 
invited to call the Gallery (291 -9441) for 
further information. 

Gloria Burdick 
Education Co-ordinator 

WE NEED 
LESSONS 
IN MEDIA TOO! 

A message f ram one of our readers 
drew our attention to page 165 of the 
May-June issue — a picture page. 
He pointed out that we showed a 
student shooting a scene with an 8 
mm movie camera and below 
showed the student viewing the 
strip, indicating it was of the film she 
had shot. Not so. The tape she was 
viewing was video-tape, according 
to our caller. 

Our apologies to all the experts. —. 
The Editors 



As part of its contribution to Canada's 
move to the Metric System, Standard 
Brands announces a new, comprehensive 
Metric Educational Program that 
encompasses the latest in baking 
technology and techniques; plus 
effective teaching aids to help you 
with metrics in the classroom. The 

'Let's Bake Together" Metric Program has 
been researched and developed by a 
"Special Metric Educational Task Force" 

co-ordinated by Metric Media Inc. Its 
metric content has been approved 
by the Federal Metric Commission. 
Here's what the "Let's Bake 
Together" Metric Kit offers: 

A 56 cm x 86 cm 
Classroom Wall Chart 
Back: Metric Information 
Front: Yeast Information 

Metric Oven 
Decal 

Metric 
Classroom 
Mobile: 
Covers all four areas of 
metric for high visibility 
in the classroom-
Temperature (°C), 
Mass (kg), Volume [I), 
Length (mj. 

Metric Baking 
Manual: 
A 32 page, full colour 
Teacher/Student 
manual including Metric 
Recipes, product 
histories and suggested 
activities. 

Metric Dry 
Measures: 
50 ml, 125 ml, 250 ml. 

Metric Small 
Measures: 
1 ml. 2 ml, 5 ml, 15 ml. 
25 ml. 

A Metric Cost 
Comparator: 
Front: Metric Mass 
Measurements 
Back: Metric Volume 
Measurements 

The "Let's Bake Together" Metric Baking Aids 
Kit or any of its individual components may be 
obtained by submitting labels from sponsoring 
products and/or cash. In addition, Standard 
Brands presents the "Nutrition and You" program. 
Material content includes: 
• A "Nutrition and You" Classroom Wall Chart 
• A Family Fitness Booklet 

For more information, please write: 
Ms. Winnie Fafard 
Special Co-ordinator 
"Let's Bake Together" Metric Program 
Standard Brands Food Company 
550 Sherbrooke Street West 
Montreal. P.O. IHE METRIC COMMISSION 

i n A I n n HAS GRANTED USE OF THE NATIONAL 
H3A 1B9 SYMBOL FOR METRIC CONVERSION 
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H WynDavles, with his proclivity for 
getting elbow deep In recycled 
newspapers, paste and paint, is not your 
average art teacher. 

Beneath that festoon of wet 
newspapers, Davies, Art Co-ordinator 
forthe Courtenay School District, is the 
man architect Arthur Erickson chose to 
set the stage for the United Nations 
conference of Human Settlements held 
in Vancouver from May 31 to June 11. 

Erickson had the dream. 
Davies was the man who implemented it. 
His was the seemingly impossible task 

of proving that some 2,300 Grade 4 to 7 
schoolchildren could show the world 
thateverone can be involved in shaping 
his/her own environment. 

By putting the art education of the 
elementary classrooms of the Lower 
Mainland into an international arena 
Davies provided the first impact on 
Habitat visitors. 

His project stated the simple truth that 
human co-operation, combined with 
technical know-how, can provide a 
response to international concerns. It is 
so elemental that even children can 
contribute. 

The project was the Habitat pavilion. 
Or, more correctly, pavilions, since there 
were two. One was used as a visitor 
reception and registration center for 
delegates. The second served as a 
public information center. 

If everything else at the Conference 
seemed to go sour, the "children's 
pavilion' did not. Lodged on the 
courthouse grounds, with the flags of the 

nations of the world fluttering between 
the sections, the pavilions provided not 
only a colorful welcome to delegates and 
participants, but also a promise of what 
might be accomplished by caring 
humans. 

The daily, relaxed tourist-observers 
who strolled through the pavilion 
seemed to capture from it the spirit that 
critics said was lacking in the Habitat 
conference itself. 

The pavilions consisted of 125 module 
units built of papier mSche' by 9-, 10-, and 
11-year-old school children. 

The design concept carried out the 
major technical theme of the conference 
— the increasing scarcity of world 
resources and the need for shelter that 
can be built by many hands with local 
materials, at minimum cost. 

SCHOOL BOARD SUPPORT 
The idea that young children could 

implement such a concept attracted 
Davies. It also won him the full support of 
his school board, which generously gave 
him time-off to organize the massive 
effort. 

Habitat put his name on some press 
releases --• • J paid his expenses back and 
forth or ie ferry. 

After months of exhausting days for 
Davies, rushing once a week to catch the 
first fern/ after school for Vancouver to 
meet with the planning committee and 
returning on the next early morning ferry 
for school, Habitatfinally seconded him 
on a full-time basis for the last few weeks 
of the project. 

Not, however, before he had tirelessly 
organized the impossible dream with the 

assistance of scores of committed 
volunteer teachers. 

He first set up a project committee — 
made up of art teachers and co­
ordinators, whose job it was to select 
schools, teachers and students from the 
school systems of Metropolitan 
Vancouver to participate. 

Together with his committee, Davies 
then outlined the overall design the 
modules would take to express the 
philosophy of the concept. Themes for 
the images to be used in decoration were 
decided upon. Thsn came the task of 
deciding on materials to be used in 
construction, and the processes and 
sources forthe decoration. 

All materials had to be tested. Would 
they stand the strain of small fists, 
climate and human wear and tear? 

The committee of 12 had the job of 
selling the concept to classroom 
teachers, art teachers, and social 
studies teachers, who would then 
integrate courses that would direct 
young minds to ponder the history of 
man and shelter. 

With the co-operation of his 
colleagues, the Pied Piper soon had the 
children skipping to his tune. 

The children quickly understood the 
meaning of the conference. And they 
understood the 'why' of it. 

Vancouverites seemingly did not. 
As 2,300 children enthusiastically 

studied and agreed on themes for their 
module decorations, read materials 
relating to man-made environment and 
the natural environment throughout the 
world, and set out with scissors, paints 



Children and teachers knew what 
Habitat was all about. They 
learned by doing. On page 6 
teacher Leanne McLeod and co­
ordinator of the children's pavilion 
Wyn Davies, assist a Grade 6 class 
from Burnaby's Brentwood Park 
Elementary paste r,o drawings. At 
left Pebble Hill Elementary teacher 
Rita Lowen, Tsawwassen, 
instructs Grade 5 students in 
building papier mache modules at 
a warehouse in Richmond. Below, 
Rosemary Hague, teacher ut 
Gibson Elementary in North Delta 
works with her students. 



Up to the elbows in paste and 
paper is Joyce Rheind, co­
ordinator at the Professional 
Development Centre, Burnaby, 
and a Grade 6 class from 
Burnaby's Brentwood Park 
Elementary. At right, Ron Larsen, 
Gisele Dumontand Shannon 
Brett, Grade 5 students at Pebble 
Hill take a brief break to wash up 
between working on projects. 



The Pavilion Goes Home 

The roof ponals of the children's pavilion erected this summer for Habitat are going 
homo. 

Vancouver city council has agreed to pay $2,500 to move the panels to Jericho 
Beach where the vlll be stored temporarily in one of the old buildings. 

As a final gesture of his commitment to the children, pavilion contractor Frank Stanzl 
will cut the panels Into segments and distribute them to schools at his own expense. 

They will be returned to the children and teachers who built them., 

and paper to create their Persian carpet 
images, a storm was brewing. 

Wyn Davies's house of papier mSche 
was about to collapse. 

The cost of the project, originally 
estimated at $250,000, had Jumped to 
$650,000. 

Public outcry threatened the whole 
enterprise. 

While public officials argued about 
discarding the project, disillusioned 
teachers and disappointed children 
turned to D; -s. 

In the canter of the controversy the 
Pied Piper stood firm on his commitment 
to the children. 

Work on the modules would proceed, 
hesaid. If Habitat didn't want them, he 
would approach shopping malls to 
request permission to set them up for 
public inspection. 

Eventually through the efforts of 
Erickson and others a compromise was 
reached. The sum for the project was set 
at $375,000 and the number of modules 
reduced from 150 to 125. 

The project was safe — for the 
moment. 

The number of youngsters assigned to 
construction and decorating of each 
shell was increased. A warehouse was 
located in Richmond. On March 22 the 
first busload of children from three of the 
69 schools involved arrived, 
accompanied by their classroom 
teachers. 

Construction began. Two days later it 
was almost stopped. Despite the full 
support of contractor Frank Stanzl, 
construction supervisors unfamiliar with 
the attention span of intermediate school 
children were alarmed. The project 
would never be completed. 

Once again the children's project was 
in peril. Davies responded quickly to an 
offer by the staff of Sir Winston Churchill 
Secondary School. The school would 
supply students from the construction 
class on a daily basis to assist 
10 

construction supervisors. 
The tight time-schedule was running 

into trouble. It was geared to top 
efficiency of all involved. Such was not 
the case and once again teachers and 
students came to the rescue. Carson 
Graham Secondary in North Vancouver 
and two Burnaby secondary schools had 
no problem in drafting wilting students to 
assist. 

Teachers, senior students and the 
children were determined to 'show the 
world.' 

Right on schedule, the first fully 
decorated modules arrived at the 
Vancouver Courthouse, April 28. 

As the trucks carrying their 
symbolically decorated mud-and-wattle 
type structures departed from the 
warehouse, Davies and the children 
watched. 

The Pied Pipersummed itup, 'Itwas 
the creative genius and energy of 
children that made the dream a reality.^ 

The writer is a BCTF editorial zssistant. 



dance has been weigh 
and found wanting. 

What's guidance all about? Here are two articles 

that try to answer the question. V 

Philip J . Kitley, former Director of Guidance Ser­

vices for the Department of Education, takes a crit­

ical! look at what has happened in the past 30 years, 

and suggests ways of injecting new life. 

Impossible you say? Not at all. Shuswap Junior 

Secondary School di4.it. JRon Sullivan tells how. 

http://di4.it


® Unless we've not yet shaken the last 
grains of sand from our eyes, fellow 
ostriches, we must admit that the magic 
has gone from the first exciting dreams 
of school guidance. 

After more than a generation of try-out 
in this province (the first Departmental 
Directorof Educational and Vocational 
Guidance was appointed in 1944), even 
the most confident must conclude that 
the conduct of guidance—at least as 
compared with what was at first 
conceived—has been weighed in the 
balance and found wanting. 

It would be futile to take space laying 
blame or spend time looking for reasons, 
except that doing so may help rescue a 
service that has more potential value 
than it ever did, in its aims at least. 

EXCITING NEW TERRITORY 
In the beginning it was an exciting new 

territory for all to explore, whether one 
did it out of a genuine concern for 
people, or as a titillating venture into 
amateur psychiatry. With time it came to 
be considered an area best left to 
suitably trained people, and perhaps 
wisely so. 

Of course, the guidance function far 
antedated the descriptive jargon that 
embellishes it today, but it was felt 
unwise to continue leaving it to the 
haphazard attention of overburdened 
principals and vice-principals and other 
similarly busy people. Even the 
classroom teacher, dangerously 
immersed in subject-matter interests, 
posed too great a risk in the role of 
counsellor. Counselling demanded a 
single-minded interest on the part of 
someone with a professional counselling 
background. 

There were indeed one or two 
evidences in justification of this view. 
While there were many outspoken 
comments to the effect that counselling 
accreditation would often be much more 
suitable than a teaching certificate, the 
more broadminded of the brethren were 
prepared to accept the fact that teachers 
with a guidance orientation might on 
occasion lead a guidance group. (Note 
the careful avoidance of terms like 
'teach' and 'class.') They flinched a little, 
however, when the stalwarts hammered 
away at definitions of counselling that 
emphasized a one-to-one relationship. 
Group guidance, apparently, was 
definitely not to include counselling! 

GUIDANCE, ADVICE DIFFER 
Early in the story, one also became 

aware of the difference between 
guidance and'advice.'Guidance 
personnel learned that one was suspect 



if he/she subscribed too obviously to the 
'directive' school of counselling. 
Although the deduction did not really 
follow logically, he/she often felt the 
frowns of the formalist if he/she were 
caught in such a damnable act as 
offering a vocational road-map or 
prescribing for a personal problem. 

But as usual, things haven't worked 
out as anticipated. An elite guidance 
force found it hard to defend itself 
against the charge that it had lost touch 
with the workaday classroom. At the 
same time the subject teacher was only 
too happy to attend to geography and 
leave the behavior problems to the 
specialist. Both developments ran 
counter to any sensible educational 
philosophy, which centered values in 
such things as classroom interactions 
rather than specialty or subject. 

Ironically enough, the relative 
informality and freedom introduced , 
through the guidance 'group' carried 
over into and helped modify the stiff er, 
more artificial atmosphere of the 
traditional classroom. On the other 
hand, the one-to-one relationship of 
traditional counselling was not only 
found to be uneconomical of time, but 
also no more effective than the more 
standard one-to-group. Thus the lines of 
demarcation between formal classrooms 
and guidance gatherings have been at 
least blurred, and in many cases erased. 
The uniqueness of the guidance 
situation has thustended to disappear. 

VOICE O F D O O M 
But the voice of doom echoes most 

indisputably through the awful word 
'accountability.'Argue if you please 
about the impossibility of measuring the 
values of guidance; as much can be said, 
and with some reason, for education 
itself; Current thinking in guidance 
philosophy and practice places 
commendable emphasis oh the need for 
clarity of aims, and techniques of 
determining whether or not they have 
been reached. 

Not too soon are we grasping the 
horns of this particular bull—for the very 
eTfbrt to meet trie practicalities of the 
situation has shown how lacking in 
significance the guidance program has 
often been. For a long time one has been 
aware of the unenthusiastic comments 
by parents when questioned, the insipid 
response of teacher colleagues, the 
apathetic clatter of counsellees 'turning 
off.' Now, surely; it's time to ask once 
again what school guidance is all about. 
Until meaningful answers are found, the 
school guidance worker must remain 
content with routine and obvious tasks 

like filling in symbols on a form. In these 
times when skepticism shakes the 
testing program, he/she Is even denied 
thefun of fiddling with statistics. 

S U G G E S T I O N S TO CONSIDER 
Consider, then, a few appropriately 

diffident suggestions: 
1. Ask parents what they expect of the 

school guidance program. At worst they 
may not know. But if they are 
encouraged to think about it, they may 
be able to conclude what It should and 
should not, can and cannot, do. They 
might even begin to see a role for 
themselves within It. 

2. How do teachers view it? The least a 
little conferring can be expected to do is 
reveal one or two impractical 
expectations. How do they analyze the 
school's guidance function? Let's drag 
into the open their hangups about 
school counsellors. What part do they 
see themselves playing? 

3. What does the school 
administration expect? If nothing more, 
the answers to this will put us in the 
position we should have held long 
since—of working toward some sort of 
useful job description that is acceptable 
to all concerned, in the setting to which it 
applies. 

4. Certainly not least, it would be 
useful to have the reaction of the 
students themselves. Although much of 
the response may be full of the sound 
and fury of adolescent brainstorming,: 
that kind of storm is often as effective as 
any for clearing the air. Certainly, 
without the participation of the 
counselleethe guidance process 
becomes no more than a thin mask on 
the face of the traditional educational 
autocracy. 

5. Now a few questions for us, the 
counsellors. How should changing 
school philosophies and practices affect 
the shape of our job? In what way will we 
be influenced by flexible redefinitions of 
the teaching role?What impactmay 
changes in curriculum practice be 
expected to have? And—let's be 
honest—what new-found excuses 
should we be rejecting as unworthy of 
anyone who really believes there is some 
point to school guidance? 

C O N C E P T S WERE SENSIBLE 
The guidance concepts that were 

being formulated in the days prior to 
World War II were sensible enough, as 
far as they went. The procedure was 
simple: identify a need, then develop a 
strategy for meeting it. The trouble is that 
concepts grow into theories and theories 
become stereotypes. We even devised a 

guidance curriculum, serviceable 
enough if used as a set of suggestions, 
suffocating if worn as a strait jacket. 

Then in an effort to break into freedom 
we sometimes went to the other extreme. 
We ran the risk of losing ourselves 
completely in a sort of permissive limbo 
where shadowy ideas of brotherly love 
and fulfillment vaguely wandered to and 
fro. 

G O A L S FOR GUIDANCE 
Fortunately, the wheel seems to be 

coming full circle, with the Increasing 
insistence upon a purposeful, clearly 
defined and measurable set of goals for 
guidance. One way of ensuring that we 
are not going to be once more ensnared 
in a mechanistic contrivance is to make 
certain that the goals are not arbitrary, 
unrealistic, or in fact the conscious or 
subconscious creations ofthe 
counsellor alone. Including the 
expectations of your community's 
parents, consumers of manpower 
(employers), teachers, students, should 
make it possible to develop a guidance 
program that will meet local needs in a 
unique fashion, while still coming under 
the umbrella called the guidance 
program. 

We may find ourselves working as 
much outside the school as within It, 
dealing with groups of all sizes and 
complexions, often acting as consultant, 
sometimes as gadfly, never slave of the 
year's blueprint, always risking the 
surprise of an unanticipated project—in 
fact, we might even find ourselves doing 
some teaching. 

MORE QUESTIONS 
But our own unique guidance program 

will have begun with a set of identifiable 
needs, will follow a route that contains a 
few known landmarks at least, and will 
move with a definite purpose toward a 
recognizable goal. 

The how of all this poses another set of 
questions, but the answers should not be 
too difficult to find. It will be hard to 
discover any answers less suited to 
today's student needs than a clockwork 
one-or-two-periods-a-week routine. o*J 

The writer, now retired, was Director atOutdance Services In 
the Department of Education: 
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Guidance 
for Counsellors 

RON SULLIVAN 

The writer le a counsellor at Shuswap Junior Secondary 
School. Special recognition Is given to Mrs. Shariena 
Oalbralth lor her contribution to all phases ot the program. 

a Few subjects have suffered the 
educational ignominy of guidance. 

Dreaded by pupil and teacher alike, 
this course has traditionally been the 
preserve of the 'new man on staff,' the 
physical education teacher or the 
already harassed counsellor. 

As a consequence, guidance is 
suffering, in a majority of schools, from 
advanced neglect. This is unfortunate in 
that a steadily accumulating body of 
research evidence indicates that, when 
properly implemented, group guidance 
can effectively promote the emotions! 
growth of students. 

During the past two years, the 
Counselling Department of Shuswap 
Junior Secondary School, aided by a 
grant from the Educational Research 
institute, has attempted to revitalize 
guidance by offering a range of short, 
elective courses designed to assist 
students in developing appropriate 
coping responses fo.* select 
developmental tasks, and to afford 
pupils both interesting and thought-
provoking experiences. 

Throughout all courses in the 
Shuswap programs the emphasis is on 
involvement and experiential learning. 
Many of the elective modules therefore 
include field trips, guest speakers and 
active pupil participation in the are? 
understudy. 

illustrative of the emphasis on pupil 
participation is the 'Sensitivity Module' 
option of Guidance 9 and 10. Students 
are placed in a variety of situations that 
allow them to experience, on a first-hand 
basis, some of the conditions and 
problems existing in thbt particular area 
of concern. 

Among the experiences Shuswap 
students have taken part in are: working 
in a rest home and in a school for the 
mentally retarded; posing as a transient 
and applying for welfare; accompanying 
an Indian Public Health nurse on her 
rounds; applying at Manpower as a 
school drop-out, and spending a day with 
the mayor. Each of these modules has 
proven Immensely interesting and a 
valuable learning experience for the 
students.' 

A serious attempt has been made to 
integrateall of the courseswith other 
subjects. A particular emphasis is placed 
on integrating certain of the guidance 
concepts with the English and social 
studies curriculums. To do this most 
effectively, the regular guidance period 
has been abandoned in favor of using 
time from those subjects that seem to 
offerthe greatest possibilities for 
'A complete list of modules Ihat have been undertaken Is 
available from the author. 
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Guidance 8 Curriculum 

Course 
A. Orientation to 

Junior secondary 
school 

' S,> Small group 
\ exBfirlencQwith , 

1 counsellors 

% C , Fsml ly l^ l 

* ' (Resource personnel are used 

Content 
Incoming Grade 7 students spend 
one-half day at Shuswap with a host 
Grade 8 student. The counsellors visit 
the feeder schools with ex-students to 
answer questions about junior 
secondary school life and 
procedures. 

Using English 8 classes, the 
. counsellors and teachers conduct 

informal question and answer 
sesslonsfollowed by a values sharing 
experience. 

(I) An Introduction to techniques for 
Improved personal and academic 

. decision making, 
(il) Understanding the huiran 
reproductive system. 

In this section.)-

An examination ofthe reasons for, 
•-:>.- and tija consequences of, alcohol 

and drug Qbuse. 

. Simulation ̂ mes, class plays and 
selected activities are used to 

.'promote discussion on a variety of 
topics'. ' ' ; 

Duration 
One-half day with 
host student and 
two one-hour visits 
to feeder schools. 

Two class periods 
during the early 
weeks of 
September. 

Three one-hour 
sessions using 
English and -
physical education 
classes. 

Two one and one-
half hour sessions. 

Ten one-hour 
sessions 
throughout the 
school year. -

confluence. 
The Guidance 8 program is made up of 

a series of compulsory modules plus 
Family Life I, which is an elective course. 

Guidance 8 actually begins when 
students are in their final weeks of Grade 
7. The counsellors and several ex-
jfidents visit each feeder school to 
answer any questions students may have 
concerning junior secondary school life 
and also to plan programs for the coming 
year. This is followed by a visit to 
Shuswap School for one-half day during 
which the students attend regularly 
scheduled classes with a host student 
from Grade 8. 

During the early weeks of September, 
all Grade 8 students engage in a values 
sharing and getting acquainted module 
during English classes. These are 
designed specifically to make pupils feel 
both welcome and accepted at their new 
school. To facilitate this sense of 
belonging, the counsellors and English 
teachers actively engage in all activities 
with the students. 

The 'Discussion and Group Problem 
Solving' module uses both social studies 
and English classes for 10 sessions 
during the school year. The topics for 
these sessions are varied and a serious 
attempt is made to link the subject under 
discussion to relevant and Immediate 
concerns of the students. Through the 
use of simulation games and class plays, 
adiscusslon of such subjects as 'peer 
pressure' and 'personal decision­
making' becomes much more absorbing 
and interesting. 

Beginning in Grade 9, all courses 
except 'Career ind Community 
Orientation' are optional. Students must, 
however, select at least two from the 
list on p. 16. There is no maximum 
number of selections so students may. if 
they desire, elect all of the options. 

Space limitations preclude a detailed 
explanation of each module, but a 
description of the content and 
procedures followed in the 
'Controversial Issues in Society I' 
module may serve to illustrate the 

general approach taken with most 
Guidance 9 courses at Shuswap School. 

Last year, the 'Controversial Issues' 
course had two major areas of focus: 
'Indian rights' and 'the causes and 
treatment of mental retardation." Thirty 
pupils who had selected the module 
were assembled and a preliminary 
discussion was held on why these 
particular topics were chosen for study 
and the specific procedures that were to 
be followed in the course. Students were 
also presented with readings and other 
suggested resource sources for the 
subjects being examined. 

A consideration of the first topic, 
'mental retardation,' was initiated with 
an all day field trip to Tranquille School 
forthe retarded in Kamloops. After a tour 
of facilities, the class members engaged 
the school's director in a seminar-type 
discussion session on the types, causes 
and treatment ofthe retarded. This was 
particularly enlightening to several ofthe 
students who had, during another 
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guidance module, observed and helped 
in a 'Sheltered Workshop' and school for 
the mentally retarded. 

The 'Indian rights' aspect of this 
course was dealt with by Chief Manuel 
from the Neskanlith Band. During an 
extended classroom meeting, Mr. 
Manuel traced tho origins of current 
grievances and answered student 
questions concerning native land claims 

and increased militancy. 
The final session of this module was 

devoted to summing up the information 
the pupils had received in the two 
previous classes, in addition, the 
students were challenged to think of 
ways in which, as members of society, 
they might enact changes in the problem 
areas considered. 

To fulfill the minimum requirements for 

Guioance 10, students are required to 
select two courses from the nine 
available. One of these two selections 
must be 'Course Planning,' which, it is 
held, is of sufficient importance to all 
Grade 10 pupils to justify its being 
compulsory. 

As a supplement to the guidance 
curriculum at all grade levels, parent-
child discussion sessions are held in the 

j' „ Guidance9 Curriculum 

Course Content 
, „ ^ , t r v ' v - improving personal and vocational 

A. Decision Making I decision making abilities. 

•-• • , W H h ' Twoone-'hpur 'Vr- ' * ~ ion, pregnancy and birth. t sessions ualng 
.pnyalcWducatlon 
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Guidance 10 Curriculum 

Course 
A. Decision Making li 

Content 
Improving personal and vocational 
decision making. 

Duration 
Three class periods 
using English 
classes. 

B. Family Life III The personality factors associated 
with meaningful long-term 
relationships. 

.{Resource personnel are used In this section.) 

C. Drugs and 
.Alcohol III 

The personal decision-making 
process that leads to the abuse of 
drugs and alcohol. 

.7 (̂Rssounpepersonnel are used In this section. ) 

Following a training period, pupils are 
assigned to one of the feeder 
elementary schools as tutors. 

A weekend session designed to 
.Impart leadership skills to students: A 
prominent guest speaker Is invited. 

Aptitude testing, field trips and an 
examination of employment trends. 

'(Students are assessed a testing fee for this course.) 

Three one-hour 
sessions using 
physical education 
classes. 

Three one and one-
half hour sessions 
using a variety of 
classes. 

Two class periods a 
week for the school 
year.. 

A day-long session 
at the Sorrento 
Center for Human 
Development. 

One day for field . 
trips plus three 
class sessions using 
a variety of classes. 

,G. Controversial 
Issues In Society li 

• A look at a variety of selected topics of 
pertinent social concern. 

-s ^ (Resource personnel ere used jn this section.) \ 

% 1 * • mmmmmmmSm 
./-H'uSflnsl̂ yJtK i , . '.. . An examination of selected social 
r,- - to. r f e t « ' j - >• ;^ ..ppblQilnsfromtheyiewpolntofthose 

One-day field trip 
, plus three class 

periods using social . 
studies classes 
primarily. , 

One day plus three , J 

class sessions using 
, , i English and social i 

; studies classes, 

v One day. 

(̂Hef$ihrt'a*operat!cWth thebkknaĝ  

evening throughout the year. These 
meetings feature knowledgeable 
individuals who speak on a variety of 
topics that are of mutual interest to both 
parent and child. 

After two years of program evaluation, 
it is clear from student responses that the 
underlying concept of 'accessibility' 
ratherthan compulsion is a very popular 

one. Over 90 percent of the students in 
Grades 9 and 10 select more than the 
minimum number of options. Individual 
course evaluation reveals that students 
are finding these short, concentrated 
modules an excellent vehicle for 
stimulating interest and providing 
information. 

The operation of in is guidance 

program is, in every sense, a total staff 
and administrative undertaking. To 
effectively implement it has required a 
good deal of sacrifice and commitment 
by all school personnel. Although the 
long-term impact of the program is 
difficult to evaluate, results of the initial 
evaluation indicate that the sacrifice and 
commitment have been well placed. o*4 



Debating Is Makirv 
a Real Comeback 

Dare one espouse a student activity 
that encourages hard worK, quick 
thinking, a commanding presence and a 
high degree of intelligence? 

My suggestion, debating, is neither 
novel nor revolutionary. For eons 
teachers have used the classroom 
debate to develop student research skills 
and to enable kids to glimpse both sides 
of various issuer. 

Don't believe for one moment there is 
only one form of debate. In B.C. schools 
today the Oxford style is perhaps best 
known, but the parliamentary debate is 
popular too. The courtroom is emulated 
in a cross examination debate. 

Last year some schools debated in 
French and one evan attempted a video­
taped international debate with a school 
in Australia. Sometime before Christmas 

CHEK TV in Victoria hopes to get under 
way a series of student debates that will 
have a potential viewing audience of 
almost 1V4 million! 

What has been responsible for this 
recent interest in something so 
Churchillian?Two years ago, a few 
independentschools and public schools 
were the only ones in the province 
involved in competitive debating; almost 
all were on the Lower Mainland or 
around Victoria. 

It was at that point that a few Interested 
people realized that all provinces In 
Canada, save B.C. and Quebec, had a 
student debating association — well 
organized and reasonably well funded. 
Moreover, a National Stutiam Debating 
Federation existed and was anxious that 
B.C.Joln. 



Offer your students a different 
challenge. They might even get in on a 
national championship. 
CHRIS HARKEFI 
The author, ataachetal Parkland Secondary School In 
Sidney, la tha current president ol tha Debate and Speech 
Association ol B.C. 

David Bennett, a teacher at Glenlyon 
School In Victoria, was whisked off to 
Edmonton for a weekend co-ordinators' 
workshop, converted and returned to 
deliver the message. Under his aegis, in 
very short order, the Debate and Speech 
Association of B.C. was formed, an 
executive elected and funding campaign 
underway. 

Six months after the Edmonton 
weekend, six students from B.C. were 
winging their way (all expenses paid) to 
Yellowknlfe to attend the annual 
National Student Debating Seminar. In 
our first performance at: this Seminar as 
an association wedidn't do too badly. 
B.C. ranked second in Canada! 

In the meantime word had circulated 
among the schools of the Lower 

Mainland and Vancouver Island. 
Debating teams were formed; those that 
had already existed, grew. In interior 
centers, such debate-loving teachers as 
David Aspinall and Colin Castle In 
Kelowna and Ron Rolufs in Prince 
George let out a 'w~hoopee' or two and 
set to work organizing or enlarging a 
series of debating teams in their areas. 

The result was the creation of the 
present four regions of Vancouver 
Island, Lower Mainland, Southern 
Interior (centered on Kelowna) and 
Northern Interior (centered on Prince 
George). Each region has a co-ordinator 
who is a member of the provincial 
executive. 

David Bennett, having succeeded 
beyond his highest expectations in 
promoting competitive debating in B.C., 



resigned as the association's president 
last March and is now working In the 
capacity of Western Canada Co­
ordinator for the NSDF. Forthe current 
year, I am the president of the DSABC. 

Funding has bean a problem, but then 
it always Is. Industry has been 
unresponsive to our requests. Various 
foundations, most notably the Koerner, 
Hamberand Vancouver Foundations, 
have helped — but It costs a lot to 
transport debating teams about the 
province and to host a multi-school 
competition. A generous patron was 
required. The association discovered 
one, last year at least, In the form of the 
Department of Education. We hope it will 
be generous again for the 1976 - 77 
school year. 

Plans for this school year include 
developing a series of regional 
competitions that will provide an 
Intellectual battleground forthe student 
enthusiasts and, at the same time, offer 
an opportunity for new schools to get 
into the act. Another aspect of our 
program for the forthcoming year is the 
hosting of the fourth annual Western 
Canada Debating Seminar In Victoria, 
December 2-5, involving approximately 
125 students from the NWT, Manitoba, 

Saskatchewan and B.C. 
. Particular focus this year will be on 

areas not at present aware of, or at least 
participating in, our 'movement'. We 
hope that schoois in the Kitimat - Terrace 
- Prince Rupert sector and those in the 
Kootenays will begin competitive 
debating. All it takes is a couple of willing 
teachers at different schools; I can 
guarantee that frustrated intellectuals 
within the student body will be aroused 
and interested. Maybe not too many at 
first, but you can get under way with as 
few as four. 

Begin with a class debate. Develop 
Interest within the school by having your 
team visit other classes either to perform 
in front of them or to compete against 
them. A staff-student debate will really 
get things going! Then compete against 
another school that has done the same 
thing. (The entire team of two or four kids 
can fit into your car.) You now have the 
nucleus of a regional team! 

The goal of every regional team should 
be to earn a place at the Hammarskjold 
Cup, the Provincial Debating 
Championships. Last year this was held 
in Kelowna; In March 1977 it will be 
Prince George. Until this yearthe 

competition was open to all schools that 
could field ateam. However, the 
Association has grown from 30 schools 
with 250 debaters late in 1974 to 58 
schools with 530 debaters in March 
1976. By March 1977, no single school 
could accommodate all those interested. 
Regrettably therefore, regional 
eliminations will have to beheld. 

The kudos of being among the top 
schools or individuals at the 
Hammarskjold is great... but the ball 
doesn't stop bouncing there. Six of the 
very best senior debaters — at least one 
from each region — are then selected to 
represent this province in May at the 
National Seminar. Last year it was in 
Manitoba; this year Ontario is the venue. 

Getting to the Hammarskjold, to the 
Western Canada, or the National is nice, 
but it isn't vital. The real message is that 
debating is good for youngsters and 
provides for some a unique opportunity 
to display and develop special abilities. 

If you'd like to considerthe resolution 
'Debating Should Begin at My School 
Immediately' and would like further 
information, please write me c/o 
Parkland Secondary School, Sidney, 
B.C. Telephone 656-5507 or, at home, 
477-9924. o*S 

'Debating should begin 
at my school 

immediately' 
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'A Nation 
that doesn't 

history is 
in troubie' 
—Murray Bowman 

The True 
Stronq an 
PATDENHOFF 

H Canada . . . 
A nation of lumberjacks, encased in 

three feet of snow in a 50-below-zero (F) 
climate, whose only escape from the 
forests, mines and wheatfields is to put 
on our beaver hats and drive off in our 
Caddies to a tacky beer parlor to gulp a 
few draft and listen to chainsaw music 
while counting our hockey cards? 

This is the way a group of Grade 11 
and 12 students, who are taking a unique 
Canadian studies course at Point Grey 
Secondary School, summed it up after 
discussing Canada and her relationship 
with other nations. 

The course is the answer of two 
. dedicated history teachers to the weak-
spirited writers of traditional Canadian 
history books, who for too many years 
tried to free generations of Canadian 
school children from 'blunders' and 
'foolish notibns' by rendering history 
courses across the nation as sterile as 
the February landscape across the 
prairies. 

The course undertakes to investigate 
various themes of 20th century Canada 
in a new and innovative manner. Both 
Murray Bowman and Rick Cooper 
attended Vancouver School Board's 

Canada Studies Project Program 
Development, designed to assist 
teachers to develop and improve the 
study of Canada. 

The method of instruction differs from 
the traditional approach, as does the 
course content. Structured on a 
semester basis, two consecutive blocks 
of time allocated to the subject permit 
the teachers io make use of team 
teaching techniques, seminars, guest 
speakers, field trips and multi-media 
presentations. 

The first block of Canadian studies 
takes the form of a large-group 
presentation to some 60 students. Here 
both Cooper and Bowman are involved 
either jointly orseparately, orwith guest 
lecturers, in giving an overall 
presentation of the subject being 
studied. The second block becomes the 
seminar period, with four groups of 
about 15 students involved in discussing 
some particular facet of the main 
themes. One of the two teachers, or 
occasionally a student teacher, guest 
speaker or student leads the discussion. 

Immigration and settlement, Canada 
at war, the 'Roaring '20s,' the 
depression, Canada and her relationship 
with other nations and federalism are 

studied. 
Out of these themes come the sub-

themes of the seminars, determined 
largely by the students themselves. It 
was this decision-making process bythe 
students that both Bowman and Cooper 
believed was essential to their sense of 
involvement. Early In the year students 
list as many items about Canada as come 
to mind that they would like to learn 
about. Teachers do the tallying and the 
most popular items are extracted and 
voted on bythe group. These high 
interest areas form the basis of the 
seminars throughout the course. Each 
year, Bowman and Cooper have been 
pleasantly surprised to find student 
choices paralleled theirown perceptions 
of high subject interest. 

Since the course was initiated in the 
fall of 1974, seminar subjects have 
included: the Greenpeace missions, the 
depression, separatism, capital 
punishment, Indian rights, 'ban the 
leghold trap,' foreign ownership, the 
privileged position of Time magazine, 
inflation and the wage-price freeze, 
death and dying, drug laws, alcoholism, 
youth and the law, women's role in 
society. 
Continued on page 24 
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A S S O C I A T I O N G R O U P L I F E I N S U R A N C E P L A N 
Available ihrough 'he mass buying power of the British Columbia Teachers* Federation. 

•The PJ-jn i% endorsed h\ ihe Fwtuiiu1 CummiNcc of \our I edcr.iliun 

SCHEDULE OF INSURANCE COST 

A trained A ge 
under age 41 
age 41 lo 45 
age 46 to 55 
age 56 to 60 
age 61 to 65 
ace 66 to 70 

Life Insurance 
Unit 

10.000.00 
10.000.00 
10.000.00 
7.500.00 
5.000.00 
2.500.00 

Annual Premium 
Per Unit 
S23.0O 
45.00 
93.00 
9.V00 
93.00 
93.00 

Monthly Premium 
Per Unit 

S2.10 
4.05 
8.40 
8.40 
8.40 
8.40 

Members May Purchase Up to a Maximum of Units 

The premium will change upon the Anniversary date following your attaining ages 41 or 46 

CONVERSION privilege . . . and waiver of premium included 

HOW TO APPLY . . . 
1. Complete the answers to the questions on the application form on the opposite page. 
2. From the schedule of insurance calculate the premium. 
3. Complete and mail application, with cheque payable lo: 

Canadian Premier Life Insurance Company 
300 - 2695 Granville Street, Vancouver, B.C. V6H 3H4 

PAYMENT OF SUBSEQUENT PREMIUMS 
The premiums may be paid on an annual or monthly basis. With annual premiums, notices will be mailed to you. 
If you wish monthly, you will have lo complete a bank authorization form obtainable from the Company. The 
Company will then prepare a cheque monthly and collect the premium from your designated bank account. 

J 

CERTIFICATE OF INSURANCE WILL BE ISSUED ON ACCEPTANCE 
if the applicant has reached his 45th birthday, has a medical history or is applying for $20,000 or more of life 
insurance, a medical examination by a doctor of his own choice will be required, at the company's expense. The 
company reserves the right to request a medical examination in any case where, in its opinion, such evidence will 
assist in the issue of the coverage involved. 
We may make a brief report on information wc receive with your application to the Medical Information 
Bureau. * The Bureau, upon request from a member company to whom you may apply for insurance or to whom 
a claim for benefits may be submitted, will supply the company with such information. If you ask, the Bureau will 
arrange disclosure of the information in your file (medical information will be disclosed only to your attending 
physician), and you may seek a correction of any inaccurate information in accordance with the Fair Credit 
Reporting Act procedures. 

*A non-profit, membership organization of life insurance companies which operates an information exchange on behalf of its mcmhirs. 330 
University Avenue - Suite 403; Toronto. Ontario M5G IR7. 
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CANADIAN PREMIER LIFE INSURANCE COMPANY 
HEAD OFFICE - WINNIPEG, MANITOBA 

BRITISH COLUMBIA TEACHERS' FEDERATION 
A p p l i c a t i o n for G r o u p Life Insurance 

LIFE Amount of Insurance %.. 
I. Name of applicant 

First 
Address 

Number 

City 

Surname 

Slrftl 

Province 

Premium 
Enclosed 

t 

check mode 
ol payment 

• 
M 

FOR HEAD OFFICE USE CHIT 

Group No 
Ctrl. No 
Effective Date 
Date of Birth . 
Se< 

?irtlcsSar$ reblisg lo let life ti fce lasred. 

2. (a) Name of insured: Mr., Mrs., Miss 
(f) Name of School 
(g) Address: 

First 

(b) Address: 

Street 

(c) Place of Birth: 

(d) Height 

fl". Ins. ' 

(e) Beneficiary: 

"First' 

Middle 

City 

Weight 

' Lbs.' 

Middle 

Surname 

Prnince 

Date of Birth: 

Day Month Year 

Social Insurance Number 

Surname 

City Street 

3. (a) Are you a member ol the BCTF? 

(b) Are you now actively engaged in your occupation 
on a tull-time basis? Yes 

A. Have you ever been postponed, rejected or rated for any Life 
Insurance? (if yes, give details) 

Province 

No.. 

5. Are you in good health? (if no, give details) 

6. Have you been a pilot or member of the crew of an aircraft in 
the past 5 years7 (if yes, give details) 

Retat-o^&p: • 
7. If the answer to any of the following is YES, please give conditions, dates, duration, results and name and address of doctors and/or 

hospitals. 
Have you aver had or been told you had: I YES or NO 

(a) Lung disorder (e.g. Asthma. Bronchitis. Tuberculosis)? 
(b) Heart trouble (e.g. Pain in chest, shortness of breath, high 

blood pressure or murmur)? 
(c) Stomach trouble (e.g. Ulcer, indigestion or gall bladder)? 
(d) Diabetes, Kidney disease or abnormality of the urine? 
(e[ Tatier or growth? 
(f) Epilepsy. Paralysis, norvous or mental disorder? 
(q) Neuritis, arthritis, rheumatism, back, spine or muscle disorder? 
(hi Any disease, impairment or deformity not named above? 
| . Have you. during the pest five years, been under observation 

had medical or surgical advice or treatment, other than stated 
'above or bean hospital confined? I 

IF .MITIONAl SPACE IS REQUIRE* FOtt MY SECTION. ATTACH SEPAUYE SHEET 

seal earner. 
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The True North. 
Continued from page 21 

WE SHALL MISS THESE TEACHERS 

In Service Last Taught In Died 

LeolaJ. Csmpbell Burnaby April 20 
Irvine G. F. Dawson Victoria April 1 
Violet Evans Delta March 26 
Sheila Anne Forman Vancouver July 8 
Muriel D. (Mountain) Franklin "Burnaby May1 
Muriel C. (Grant) Fraser Victoria July 30 
David B. Fullerton Kamloops May 12 
George L. Gooderham Vancouver Not known 
Walter C.Green Kelowna Februarys 
Irene M. (Meyer) Harvey Van. Com. College June 21 
Eric William lies Richmond February 2 
Cameron W. McKenzie Coquitlam June9 
HansHolgerMundel Vancouver May 22 
Mable M. (unknown) Nachbar Vancouver January 25 
Paul McFarlane Sims Cranbrook April 18 
Nesta A. (Carter) Starr W. Vancouver February 24 
Jeanette H. Vogelesang Coquitlam April 29 
Eric J. Williams Maple Ridge February 14 

Retired Last Taught In Died 
John Armour New Westminster April 12 
Norma M.Barrlngton Peace River April 19 
Everett Bates Chilliwack June6 
Pearl C. Becker Vancouver February 28 
Catherine (Harron) Bradshaw Vancouver February 25 
Lillian M. Cain Burnaby June4 
Irene M. (Hawes) Case Campbell River April 21 
Charles F.Connor Vancouver May 17 
John Davy Burnaby March 30 
Stanley Flitcroft Barriere March 28 
John Friesen HoweSound March 15 
Harold W. Fullerton Prince Rupert June 9 
Robert W.Garvin v Vancouver April 14 
EnidGibbard Vancouver May 15 
Fred W. H: Graham N.Vancouver June24 
James Grant Vancouver Junel 
Margot(McDermott) Hall Victoria July 22 
Bruce Harvey Vancouver April 13 
Catherine (Morgan) Humphreys Kamloops January 10 
DaisyA. Leary Chilliwack March 4 
James C. Lynch Vancouver April 17 
Georgina Martin Rossiand June 23 

- Winifred E. (Conroy) MacCabe Castiegar February 17 
Fleda (Waif) McEachern Alberni February 10 
Elsie G . , : -ĉ arickson) McHardy Peace River January 16 
RubyE. Palmer: Kimberley July 7 
Marion H.Pearce Vancouver April 20 
Elsie Potter Vancouver January 19 
•for Roberts Vancouver March 18 
Evelyn Robinson Vancouver January 6 
George R.Robinson Vancouver February 11 
Douglas E.Smith Victoria June 11 
May (Heller) Spence Langley May 13 
Barbara E.Trembath Coquitlam April 30 
George F.Turner Vancouver January 26 
Lucille A. Wilson Vancouver March 4 
Hilda M. (Wright) Yates Nanaimo July 15 

To an observer ihe seminars may 
seem a spontaneous explosion of 
comment, opinion and query. They 
aren't. Several days before students 
arrive at a seminar each was given an 
armload of materials — pamphlets, 
articles, clippings, portions of books, 
pictures and cartoons, all gathered, 
selected and reproduced by Bowman 
and Cooper as background materials to 
study. 

Textbooks for the course are A, Band 
C issues of approved texts. As well, two 
class sets of books have been 
purchased with funds obtained from the 
VSB. Well under $400 of the school 
board funds have been usedtosetup 
the course, probably be rause of the 
generous help from general office staff in 
reproducing materials forthe seminars. 

The course is not geared to any 
particular group of students, butwas 
designed to appeal to any student 
expressing an interest in Canadian 
studies. The only prerequisite is 
completion of Grade 10 social studies. 

Evaluation is done by objective and 
subjective testing, in-class essays, 
seminar papers, major projects and oral 
participation in seminars. Two separate 
grades, based on achievement in each of 
the two parts of the course, are given so 
that a student might obtain a partial 
credit if achievement was satisfactory on 
one block. 

Both Bowman and Cooper feel they 
are able to give a more accurate 
assessment of a student's achievement 
because both are involved in the 
evaluation process. Students, too, like 
the idea of being evaluated by more than 
one teacher. 

COURSE ASSESSMENT 
In an assessment of the course 

prepared as a special project, J. A. 
Craigen, an Ontario teacher on 
sabbatical as an administrative trainee at 
UBC, determined that 'the major'.*.y of the 
students taking the course indicated a 
genuine interest in learning more about 
Canada. They felt that until they took the 
course, they had been given very little 
chance to study recent Canadian 
history . . . They welcomed the fact that 
they would be introduced to a variety of 
teaching and learning techniques.' 

The major problem? Note-taking. 
'Since this was the first time that many 

had been exposed to lectures of up to 
one hour in length, many indicated they 
had problems taking notes despite the 
fact that they were senior students in the 



school,' Craigen reports. 'They 
suggested that most of the initial week of 
the course should be devoted to the 
development of note-taking techniques.' 

Regarding Bowman and Cooper, 'The 
fact that the teachers involved in 
teaching the course were the ones who 
came up with the idea for the course and 
were responsible for establishing its 
format probably accounted for a degree 
of its success. Both teachers were 
enthusiastic about the new and 
interesting approach to teaching 
Canadian history and felt that two 
teachers with two approaches to the 

course gave it added dimension.' 
Student comments echo the 

enthusiasm: 
'I honestly feel that this socials course 

is the best course of its kind ever to be 
offered and I hope it will be continued.' 

'I really feel more aware of Canada and 
her history and that history need not be 
boring.' 

Despite the obvious appeal and 
success of the course, Bowman and 
Cooper are continually reviewing and 
up-grading both content and 
presentation. 

•Both'believe history should bea living 

subject. And that a course can be well 
structured and still evoke interest and 
enthusiasm. 

Just to watch Murray Bowman in 
action is proof enough. His brown eyes 
sparkle with delight as they bore through 
his heavy tortoise-shell glasses, his 
resonant tones vibrating against the 
bodies of students alive in Canada's 
history. 

'A good history course should demand 
academic excellence combined with a 
good deal of interest and need not be so 
rigid as to destroy initiative and 
creativity,'he says, orf-' 

The B.C. Teacher magazine: 
one of the many 
quality jobs produced on 
one of our high speed 
web offset presses. 
Evergreen Press is the most complete printing service 
in Western Canada,equipped to produce any print order. 
• Creative Design • Books • Magazines • Folders 
• Business Forms • Catalogues • Annual Reports 
• Directories • Brochures • Direct Mail 
• Computerized Phototypesetting from text, 

paper tape, mag tape. 

EVERGREEN PRESS LIMITED 
1070 S O U T H E A S T M A R I N E D R I V E / V A N C O U V E R , BRITISH C O L U M B I A V5X 2 V 4 / T E L E P H O N E 325-2231 

S A L E S O F F I C E 950 H O M E R S T R E E T / V A N C O U V E R . BRITISH C O L U M B I A V 6 B 2 W 8 / T E L E P H O N E 682-7722 

I AROUND THE WORLD] 
BY WAY OF THE ORIENT EXPRESS AND THE TRANS-SIBERIAN RAILROAD 

(Offered by Community Education Service*. Vancouver Community College, Langara) 

Two groups of 24-28 travellers are lefinq on this fascinating trip in the summer of 1977. 
The first group will leave Vancouver by eir on June 30, the second on July 7. 

Itinerary; Vancouver to Paris by air. Psris to Istanbul by Orient Express with a four-day 
stopover in Vienna. Istanbul to O t̂essa by ship on the Black Sea. Odessa to Moscow by 
train with stopover at Dnepropetrovsk and sidetrip to Zaporozhye, Kiev and Minsk. 
Moscow to Nakhodka on Trans-Siberian Railroad with stopovers at Omsk, Novosibirsk, 

, Irkutsk and Khabarovsk. Nakhodka to Yokohama by ship. After five to seven days in 
Japan by air from Tokyo to Honolulu. Three days later by air from Honolulu to Vancouver. 

Total length of trip: 49-51 days. 

Estimated coit: including airfares, steamers and trains, most meats and accommodation 
in twin-bedded rooms approximately $3,600 per person. 

Only a limited number of spaces are still available. AS200 deposit, payableto Ventra Travel, 
is payable by October 30, 1976. Please mail your deposit to Lawrence Fast, Community 
Education Services, Langara, 100 West 49th Avenue, Vancouver, B.C. V5Y2Z6.Telephone 
inquiries at 324-5214 2 p.m. to 10 p.m. Monday to Thursday or Ventra Travel 732-1321. 

Classified 
PROPERTY FOR SALE-] acre, serviced, sunny N. Pender 
Island S7900: lerms. Phone 980-8165. 
FOR SALE -4 B.R.. D.W. mobile home. 2 acres, circular drive, 
workshop, enclosed porch, well treed, 10 miles paved road to 100 
Mile House. S37.500. Phone 395-2855 or write E Nutley, R.R.# I. 
100 Mile House. B.C. V0K 2EU. Available Aug. I, 1977. 

1976-77 REVISED EDITION. Students can write 'FONZIE.' 
PRESLEY, LINDSAY WAGNER. ANKA and over 100 more 
Celebrity addresses. Also available, 1976-77 revised edition of 
•Sports Stars': ALL ESPOSITOS, BENCH, NICKLAUS and 100 
others. Each booklet is $1.25 (plus 25C for handling and postage). 
Send to Box 6001, Station 'P. Hamilton, Ontario. L9C 5S2 

PRIMARY TEACHERS—Want proved and workable suggestions 
for class activities, games and ideas? Write for Bulletins No. 201 
Thanksgiving, No. 202 HaltowVen, No. 203 Fall, No. 221 Apple 
Season. No. 227 Menus for,.>t-ccial Days, No. 229 Recipes Chil­
dren Can Make. $2.00 for 1 bullion; $3.50 for 2 bulletins; $5.00 for 
3 bulletins. Please specify bulletins required and mail to MaRo 
Progressive Learning Systems, Dept. B.C., P.O. Box 42, Richmond 
Hill. Ontario. L4C4Y2 
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Educational Research 
Published for the Ministry of Education, Ontario 
by the Ontario Institute for Studies in Education 

Clarifying the Class Size Question reports reactions from an interdisciplinary 
seminar on Tha Class Size Question ($5). The consensus is to emphasize 
research directed to the outcome of schooling. $4.00 

Three Approaches to Teaching French assesses the effectiveness of three 
approaches to teaching French as a second language — core French, extended 
French, and French immersion. $2.50 

The Windsor Early Identification Project Is a multidisciplinary endeavor aimed 
at early Identification of children unlikely to cope with the beginning school 
experience. $2.50 

Research and Evaluation of Second Language Progi amn documents and eval­
uates the different types of tests, the methodology, a nd findings. Tables and a 
bibliography are included. $5.00 

Five Years of Primary French Immersion is an in-depth comparison of the per­
formance of French Immersion pupils with that of controls who are instructed in 
English and take French as a separate subject. $5.00 

For a complete list of Research Reports and other OISE titles, ask for a Cata­
logue when ordering from: 

Publications Sales 
The Ontario Institute for Studies in Education 
252 Bloor Street West 
Toronto, Ontario M5S 1V6 

Orders of $10 and under must be prepaid; there Is no handling charge. ' 

Learn about the paper 
iMsisprigitedoik 

About Pulp and Paper—16 pages, ill. 
A short history of paper, its origins, manufacture, and uses, and 

its place in Canadian life. Contains a map, a flow-chart, and 
. photographs. Available in class-room sets of 40. . 
Is There a Place for You?—8 pages, ill. 

A glimpse of career opportunities in the pulp and paper industry. 

A s teaching aids 
The Forest Book—32 pages, colour ill. 

How the forest grows, is harvested and regenerated, and the 
benefits derived therefrom. 

>' From Watershed to Watermark 
—28 pages, colour HI. 

A detailed account of thepu'p and paper industry, and its 
importance to Canada. Contains chapters on products, 
manufacture, forest management, research, pollution 

>' 'abatement, and history.. 
Forest Facts—30 pages, ill. 

Some questions concerning the forest are answered. Contains a 
map, some statistics, and drawings identifying 

several forest species. 

Canadian Pulp and Paper 
Association 

2300 Sun Life Building, Montreal, P.Q., H3B2X9 I I 
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Most Home Owner's Insurance 
$30,000 Coverage 

for $65 a year 

contact 

PETER C. CLEGG LTD. 
Insurance Consultant! 

2128 Burrard Street 
Vancouver, B . C . V6J 3H6 

Telephone 733-751? 

Across )h3 srV'srjc 
from tho BCTF. 

IN-SERVICE W O R K S H O P S 
C U R R E N T T R E N D S A N D 

B O O K S IN HISTORY 
Members of the Department of History. 
UBC. offer discussion of current trends 
and new books in history. Presentations 
can be by topic — social, economic, 
intellectual, demographic: by area -
Europe. Asia.-North America: by period 
of time, or by combinations of these. 
— Times and locations can be arranged to 

meet the needs of yourgroup. (Program 
in operation from October to April) 

— Write of phone Professor E.J. Hundert. 
Department of History. University of 
British Columbia. Vancouver. B.C. 
V6T 1W5. or 22?-2561. 

THE 
SAME 
BUT 

DIFFERENT 

UNDERSTANDING THE 
PRESCHOOL 

RETARDED CHILD 

by John B. Fotheringham, M.D., CM. 

and 

Joan Morris. B.A., M. Ed. 

A new and timaly book written for 
teachers, social workers, counsellors, 
and above all the parents ot 
retarded children. 

The authors show that with help, 
support and specialized training, the 
mentally retarded can be more 
productive and independent than was 
previously thought possible. 

.priest53.50 (paper) 
" : S'6.00 (.-loth) 

GUIDANCE CENTRE 
Faculty of Education 
University of Toronto 
1000 Yonge Street 
Toronto, Ontario M4W 2K8 
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Last spring we took a sample sur­
vey to find out what you, our read­
ers, think of this magazine. Here 
are the results. 
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B Teachers, it seems, have a parental 
attitude toward The B.C. Teacher. 

It is the eldest child in the family of 
BCTF publications and its readers 
expect it to be intellectual, dependable, 
witty, philosophical, homey, 
controversial, and show leadership — 
but only in areas they consider to be 
important. 

How successful is the magazine in 
achieving these cherished familial 
goals? 

According to a survey conducted in 
thespring, of asampleof the 
publication's readers, most are satisfied 
with the magazine. -

Many would like to see more 'how to' 

articles in the magazine. They would like 
more articles on methodology, 'more 
practical ideas forthe classroom.' 

A large group would like to see more 
articles on what's happening in 
education in areas other than Vancouver 
and Victoria. 

A substantial number think there 
should be more articles on education in 
other countries. 

Many want articles dealing with 
discipline in the schools. 

A small percentage believe the 
magazine should be more 'scholarly'; 
conversely, a small percentage think the 
magazine is too'scholarly.' 

Several commented that The B.C. 
Teacherwas the only tangible benefit for 

their fees! A ten complained the 
magazine was a waste of money! 

Comments ranged from: 'Obviously 
you are looking for w ŷs to improve your 
magazine — unfortunately I can't think of 
any. I enjoy it as it is and look forward to 
reading it when I receive it.' to 'I find the 
general overall quality of this magazine 
deplorable in comparison to other 
professional journals 

Those were the extremes. 
For the most part about half the 

teachers surveyed took the time and 
trouble to comment on what areas they 
would like to see explored, improved, 
expanded or deleted. 

They were caring readers. They had a 
professional pride in their publication 

^ ^ ^ ^ ^ ^ 
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and they were willing to put their feelings 
into words. 

Among the survey results were the 
following: 

87% rated the magazine as 
satisfactory; 5% rated it 'poor.' 

75% said they always or usually read it; 
one person never read it. 

70% said the magazine presents a 
reasonable variety of points of view; 13% 
said It does not. 

65% said the magazine presents a 
reasonably balanced selection of 
articles; 14% said it does not. 

72% said the magazine is reasonably 
controversial; 20% said it is not 
controversial enough; 1 % said it is too 
controversial. 

Tabulated results follow: 

PART I - T H E SURVEY S A M P L E 

1. Please cr ithe response that best 
describes you. present professional 
assignment. 
1 11021 Elementary teacher 

Secondary teacher 
Other Instructional, elementary or 
secondary (including department 
head) 

74 
15 

22 | Principal or Vice-principal 
District administrative or 
supervisory staff 

6 I 6J Other 

2. What Is your age group? Please check the 
appropriate response. 
1 49 Under30 
2 97 30-39 
3 48 40-49 
4:- 34 50 and over 

3. How long have you taught or done other 
work in education? -

39 
63 
92 
28 

T 

I- 5 years 
6-10 years • 
II- 19 years 
20-29 years 
30 years or more 

' 4. : Do you belong to any BCTF provincial 
specialist association? 

Yes 
No . PO­

PART II - s EVALUATION OF THE B.C. 
TEACHER 

84 
How often do you read the magazine? 

Always ' 
Usually.- ,v . <• • 
Sometimes 
Never 

86 
55 

6. How much of It do you usually read? 
1 n T l Most of it 

About half of It 
Selected articles or columns 
Little of it 

42 
96 
13 

What parts of if do you read? 
Fre- Some-

quently times Never 

1 Letters to the editor 108 81 5 
2 Articles 123 93 1 
3 A Matter of Opinion 78 94 6 
4 New Books 59 102 15 
5 The Devil's Advocate 50 94 19 
6 Comment 
Editor's note: Numbers listed for No. 5 are not 
reliable. As lines were missed for No. 6, the 
computer was unable to total separately. 

8. The magazine seldom includes articles on 
BCTF matters. Such matters are covered in 
the BCTF Newsletter, leaving the magazine 
free to concentrate on articles on education. 
Do you agree with this policy? Please check 
one of the following. 

1 11541 I egree. The magazine should 
concentrate on the 'professional' 
aspects of teaching and education, 
leaving BCTF matters to the 
newsletter. 

2 | 301 I disagree. As an official BCTF 
organ, the magazine should include 
some articles on the work of the 
organization. 

3 I 401 I have no preference. 

9. Has the magazine been helpful to you in 
your work as a professional educator? Please 
check the appropriate response. 
1 
2 
3 

17 

48 

Quite helpful 
Occasionally helpful. 
Not helpful. 

10. In your opinion, does the magazine 
present a reasonable variety of points of view? 

Yes.' 
No. 
No opinion. , 

160 
29 
37 

11. In your opinion, is there a reasonably 
balanced selection of articles? 

147  
32 
46 

Yes. 
No. 
No opinion. 

12. In your opinion, is the magazine: 
1 I 31 too controversial? 

not controversial enough? 
reasonably controversial? 

46 
163 

13. In general do you like the front covers of 
the magazine? 

185 

34 

Yes. 
No. 
No opinion. 

14. Are the 'teasers' on tha covers 
(indicating the content of the ismes) useful 
information? 
1 
2 

136 
74 

Yes. 
No. 

15. Have you ever used a cover picture In 
your work in education? 
1 [102] Yes. 

No. 123 

16. Do you think the magazine makes 
effective use of photographs and other 
illustrations? 
1 
2 
3 

119 Usually. 
Sometimes. 
Seldom. 

17. Would you like to see the publication use: 
1 I 651 more pictures? 

fewer pictures? 
about the 3amenumL ir of pictures 
as at present? 

8 
141 

18. Would you like to see more cartoons in 
the publication? 
1 r78~| Yes. 

No. 
No opinion. 

93 
53 

19. Do you agree that the magazine should 
include advertisements to help offset 
production costs? 
1 rnm Yes. 

No. 
Nooplnion. 

181 
"22" 

19 

20. Have you responded to advertising in the 
magazine? 
1 037 

50 
17 

5 | 71 Other? 

No, I have not. 
By buying something (goods or 
services)? 
By sending for materials? 
By recommending school 
purchases? 

INTERESTING 

PART III - SUMMARY EVALUATION 

21. What is your overall rating of The B.C. 
Teacher? 

106 Good. 
Fair. 
Poor. 

22. The magazine is now published five 
times a year. Should it be published: 

five times a year, as at present? 
more frequently? -. 
less frequently? 
not at all? 

1 165 
2 31 
3 17 
4 5 
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5. How often do you read the magazine? 

Always 31 31 7 11 1 
Usually 41 24 4 9 3 
Sometimes 28 18 4 2 1 
Never 1 0 0 0 0 

6. How much of it do you usually read? 

Most of it 29 22 4 9 2 
About half of it ,•:<_ 16 13 4 4 2 
Selected articles 49 30 6 9 1 

!v Little of it 5 7 1 0 0 

O 

16 
16 
17 

0 

9 
11 
27 

1 

33 
33 
29 

1 

22 
17 
46 
10 

5 

20 
22 

6 
0 

24 
9 

13 
1 

5 o 
<a 
o 
in 

15 
15 

3 
0 

17 
5 

10 
1 

9. Has thb magazine been helpful to you in your work as a profsssional educator? 

Quite helpful 6 6 0 4 0 1 
Occasionally helpful 71 52 10 15 4 4 
Not helpful 22 16 4 3 1 1 

40 
8 

5 
58 
31 

9 
33 

6 

2 
28 

3 

10. In your opinion, does the magazine present a reasonable variety of points of view? 

Yes 
No 
No opinion 

76 
10 
15 

44 
13 
17 

10 
2 
2 

17 
3 
2 

6 
0 
0 

35 
5 
9 

61 
17 
17 

11. In your opinion, is there a reasonably balanced selection of articles? 

Yes 

' N o . . . 
No opinion 

61 
14 
25 

46 
12 
15 

11 
1 

16 
4 . 
2 

12. I n your opinion, is the magazine: 

too controversial? 3 0 
not controversial 

enough? - . 15 22 
reasonably 

controversial? 77 45 

0 0 

5 2 

8 20 

3 
1 
1 

0 

2 

3 

21. What is your overall rating of The B.C. Teacher? 

Good 
Fair . 
Poor 

43 32 
45 33 

5 3 

7 
6 
1 

13 
6 
1 

3 
0 
2 

34 
6 
9 

55 
20 
20 

39 
5 
4 

37 
4 
7 

25 
2 
7 

21 
2 

10 

G 2 

12 ' 2 4 

35 64 39 25 

16 38 32 20 
11 10 29 42 

1 9 1 1 

27 
5 
7 

24 
6 
9 

° 8 » 
e g > 
> - S ° 
^ o CD 

en 
C > 
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11 21 34 15 2 55 28 

15 24 34 11 2 52 34 

13 17 22 2 1 29 26 

0 1 0 0 0 0 1 

7 17 29 16 2 47 25 

9 12 14 5 2 27 15 
21 27 41 7 0 58 38 

2 4 6 0 1 2 11 

0 6 6 5 0 16 1 

29 40 64 21 4 93 65 

10 14 21 2 1 25 23 

43 
9 

10 

40 
9 

12 

60 26 
14 1 
17 1 

57 
15 
19 

22 
2 
4 

0 1 2 0 

12 14 14 4 

25 44 69 23 

13 26 43 21 
19 30 36 6 

2 3 .6, 0 

101 
16 
19 

91 55 
18 14 
26 20 

1 2 

23 23 

102 60 

73 32 
51 41 

4 8 
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ON SHUSWAP 

Join the growing list of educators and other professionals investing, wisely, 
at St. Ives, on.beautiful, unpolluted Shuswap Lake. 

Enjoy your vacations in your very own, well constructed, fully furnished 
beach townhouse, with 2 bedrooms, fireplace & sky-lights or purchase a fully 
serviced view lot and start'planning your vacation and retirement home. 

St. Ives is on the sunny, quiet, north shore of 'Big' Shuswap Lake, 3 miles past 
Anglemont and 3 miles from Cinnemousin Narrows. 

In Canada, indefeasable tffl© to your land is guaranteed. 

Please write to us for an informational brochure on available lots & town-
houses or on available Christmas, Easter and Summer Accommodation. 

St. Ives 
Celista, B.C. 
VOE1LO 

Subscribeto 

CToday 
BC Today is a public affairs newsmagazine 

specializing in news, comment and analysis of 
events in British Columbia. Published twice 
monthly, BC Today is edited by Peter 
McNelly, formerly legislative reporter for the 
Vancouver Province and Victoria Times 
together with Gordon Pollard, previously with 
the Canadian Press Ottawa Bureau and the 
Prince George Citizen. 

BC Today ensures editorial independence 
because it is supported by its subscribers. Our 
latest issue is a special report on the state of 
'education in our province and will be sent free 
to all subscribers in the teaching profession 
replying from this advertisement. 
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- Every teacher and administrator in 
every school in this country needs the 
help of a good school librarian. 

If you question that statement, I 
suggest careful consideration of three 
challenges: 

First, you, as a teacher, are not 
seeking help and advice from the 
librarian In your school; you have nc real 
concept of what such a person can do 
for you. 

Second, the librarian In your school is 
not fulfilling the requirements of the 
position either because of insufficient 
training or experience, or because there 
are too few auxiliary personnel to allow. 
the librarian to fulfill those professional 
duties properly. 

Third, through administrative policy, 
school libraries in your district have been 
given such a low priority that these 
facilities are either nonexistent or so 
inadequate that the pessimism of school 
librarians seems insurmountable. 

Of those three reasons, the first is the 
most significant. Unfortunately, many 
people still picture the school librarian as 
female, nearlng retirement, wearing 
frumpy grey and brown clothing, 
wearing glasses, tleing plain grey hair in 
a bun, and possessively guarding 
shelves of neatly stacked books. 

Her library has a massive collection of 
hard-cover books, but no paperbacks, 
no audio-visual materials, and little 
activity. 

This impression may have been well 
founded years ago, but no longer. If I 
have described the ?Idrarian in your 
school, she is there because you have 
not demanded anything better. 

There are many extensive lists 
available of what services might be 
expected of school librarians, and if the 
teacher is not demanding these services, 

. he/she is being shortchanged. 
Ask your school librarian to help plan 

your next unit of work; he/she should be 
able to provide some very useful advice 
and materials — not just books, but all 
forms of audio-visual materials, 
community resources, and techniques 
for using them. 

The librarian should be familiar with all 
areas of study being undertaken in your 
school and should be able to co-ordinate 
your efforts with those of other teachers 
in the school. 

If your librarian is unable to provide 
this service, look to the second item. Too 
often the position of school librarian has 
been given to dear little old Miss A. She 
has only five years until she retires, and 
the kids are getting a bit too much for her 
to handle, so let her while away her last 
few years in semi-retirement as librarian. 

Or perhaps It is your Miss Et., who 
realizes there Is more to librarianship 
than shelving books, but how can she 
get around to visiting the teachers, 
selecting and purchasing materials, 
working with students, researching 
information, etc., etc., etc., when she 
must hold the fort all the time the library 
is open? 

Or it might be Mr. C , the vice-
principal, who acts as school librarian on 
one of his three mornings set aside for 
administrative duties. The fact that he 
has no formal training In librarianship or 
that he has not taken the trouble to do 
any research reading as a background 
forthe work does not seem to bother 
him. 'Fools rush in. . . ' 

If you are not getting the service you 
deserve from your school librarian, it is 
your professional prerogative to make 
your complaint known and to bring 
pressuresto bearthat will correct the 
situation. Your school librarian should 
be qualified as a teacher and as a 
librarian and must be given sufficient 
help and time to make full use of his/her 
specialized skills. 

Perhaps your situation is no school 
library at all. it has been known to 
happen! Too often administrators, 
through previous'bad'experiences 
have failed to see the real value or 
potential in a really good school library 
The writer Is a school librarian at Victoria 'a Oak Bay Junior 
Secondary School. 

program, and in their wisdom and 
authority have seen fit to give higher 
priority to a new gymnasium and 
professional basketball coach or 
renovations and new carpets at the 
Administrative Centre. 

Or perhaps your administrators have 
been frightened by one of several films of 
recent years that picture the school 
library as a resource center of 21,000 
square feet, a full-time staff of three 
librarians and six aides in a science-
fiction-like array of expensive technical 
equipment and materials. 

The point is often lost that these are 
almost exclusively experimental projects 
funded by huge federal government and 
private or industrial grants. They are 
really the testing ground for new ideas 
and concepts that can be scaled down 
and adapted to the other 99% of the 
nation's schools. 

In any case, unless there is pressure 
from informed and enlightened teachers 
and parents, it is unlikely that more, 
better-equipped libraries will be built in 
our schools. 

The librarian is an essential element in 
any modern school and should be 
considered indispensible bythe rest of 
the staff. If this is not the case, who is to 
blame? 

The librarian may be to blame for not 
having adequate training in the field or 
not keeping up-to-date in latest 
developments. 

The teacher may be to blame for not 
being aware of the services he/she can 
expect and not demanding that these 
services be provided. 

The principal may be to blame for not 
making provision in his/her budget for 
adequate library staff, facilities or 
materials, either through lack of teacher 
demand or through his/her own 
ignorance. 

The senior administration may be to 
blame for not providing the leadership 
and encouragement to ensure that 
school libraries are adequately staffed 
arid equipped, and that the full potential 
of the facilities are realized. 

It seems a rather ironic twist of our 
school system that a certificate entailing 
X years of study and experience Is 
required for most maintenance and 
custodial tasks, but the school library, 
which contains $150,000 worth of 
equipment and materials and has an 
annual budget of $7,000 plus, and 
which should be the heart of any school, 
is often left to the care of an untrained 
and inexperienced teacher, aide, or 
parent-volunteer. 

If you aren't getting the school library 
service you deserve, who is to blame? o_-J 



Tom Sullivan 
IF YOU COULD SEE 
WHAT I HEAR 
With Derek Gill. A young blind man 
tells the incredible, triumphant 
story of his life. Refusing to see 
blindness as a handicap, Tom has 
been a championship wrestler, 
composer and arranger, spoilsman, 
husband, and father. The Boston 
Globe called him "a remarkable 
young man who packs more into 
his life than most sighted people:' 
This book shows why. Grades 9-uo 
©A Signet Paperback W7061/S1.50 

David Seltzer 
THEOMEN 
For a world-renowned diplomat, 
his wife, and their 5-year-old son, 
Damien, "accident" follows "acci­
dent" as they are stalked by a 
supernatural terror they cannot 
understand. With 8 pages of 
scenes from the current smash 
20th Century Fox film. Grades 10-up 
©A Signet Paperback W7065/S1.50 

Vera and Bill Cleaver 
I WOULD RATHER BE A TURNIP 

Young Annie Jelks, a sensitive but 
kooky heroine, faces a problem of 

bigotry toward the son of her 
unwed sister. "Annie is so 

real, funny, and sad that 
ycu can't help loving her" 

—Chicago News. 
Grades 6-up 

©A Signet Paperback 
Y7034/S1.25 

Vara and Bill Cleaver 
T; 2 WHYS AND 
WHEREFORES OF 
UTTABELLE LEE 
The story of gutsy 16-year-old 
Littabelle Lee, growing up in the 
Ozark Mountains during the De­
pression, is told with a mixture of 
wisdom and swagger. "The story is 
engaging...the caliber of William 
Armstrong's Sounder and Laura 
Ingalls Wilder's The Little House in 
the Big Woods'.'—The New York 
Times Book Review. A National 
Book Award Nominee. Grades 6-up 
©A Signet Paperback Y7225/S1.25 

Mildred Lee 
SYCAMORE YEAR 
When Wren Fairchild's best friend 
Anna came to see her, it was with 
a problem to~; big to handle. Anna 
was pregnant and begging Wren 
for help. And how could she 
refuse? After all, that was what 
friends were for. "Unusually 
well written...characters brilliantly 
drawn!'—The Bulletin of the Center 
for Children's Books. Grades 7-up 
©A Signet Paperback Y7073/S1.25 

Anne Snyder 
FIRST STEP 
"My mother's not an alcoholic-
she just drinks a little too much:' 
That was what 13-year-old Cindy 
told herself, until the truth became 
unbearable. Cindy's brave journey 
toward an understanding of her. 
mother's problem is inspiring and 
hard-hitting. "A convincing story 
capably told"— The Bulletin of the 
Center for Children's Books. 
Grades 7-up 
©A Signet Paperback Y7186/S1.25. 

Harold Keith 
SUSY'S SCOUNDREL 
Most people in western Oklahoma 
were mighty interested when. :the 
government put a price on /Ihe 
heads of wild coyotes, except the 
little Amish girl, Susy Zook. Susy's 
valiant efforts to save the life of a 
young, wild coyote are memorable 
and make this a story of warm 
country feeling. Grades 6-up 
©A Signet Paperback Y7150/$1.25 
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DID YOU ENJOY.. . 
the long, cold, wet summer?The 

question is addressed to those of you 
who didn't (a) go to the Olympics, (b) 
take in a Bicentennial celebration, or(c) 
travel in almost any direction away from 
the damp and chill. As a stay-at-home, I 
took advantage of the foul weather by 
catching up on my reading. One surely 
can't complain when so many good 
books were available, such as The Eagle 
Has Landed, by Jack Higgins; The 
Vancouver Book, edited by the 
peripatetic Chuck Davis; The 
Reminiscences of Doctor John 
Sebastian Helmcken, splendidly edited 
by Dorothy BlakeySmith; anew Mary 
Stewart, Touch Not The Cat, and many, 
many more. I feel sated. 

BACK TO THE GRIND... 
and I hasten to urge ail my readers to 

seek out the September issue of 
Harper's, where there appears a timely 
article by Gene Lyons, 'The Higher 
Illiteracy — on the Prejudice against 
Teaching College Students to Write.' 
This is a most cogent piece on the 
disastrous state of Engiish teaching in 
American (and, by extension, Canadian) 
colleges and universities. Accompany­
ing the article is a shorter essay, 'Masters 
of Babble—Turning Language into 
Stone,' by James P. Degnan, who gives 
his attention to the horrible jargon that 
invades textbooks and other 'required 
readings,' and is, in turn, effortlessly 
churned out by graduate students. 
There is astark warning to all teachers of 
secondary school English contained in 
each of these important articles. 

AFTERTHOUGHT... 
To make a long story short, interrupt! 

—C.D. Nelson 

EDUCATION 
Schooling in Capitalist America, 
Educational Reform and the 
Contradictions of Economic Life, by 
Samuel Bowles and Herbert Gintis. Basic 
Rooks (Can. Agt. General Publishers), 
d 976, $9.35 

The style is verbose and the repetitions are 
unnecessarily cumbersome, but nonetheless, 
the volume will challenge all, excite some, and 
possibly disturb or disappoint other teacher-
readers. The development of advanced 
capitalism in the United States — it does not 
respect national frontiers, and the emergence 
of two groups: an increasingly small 
percentage of capitalist owners as the 
dominant group and the fragmented, alienated 
working classes as the subordinate group, are 
carefully documented themes. 

Parallel to the evolution of this vertical 
hierarchy, the schools have developed their 
own pyramid — superintendents and 
principals as managers at the apex, teachers 
as dominated and as controllers in the middle, 
and students as always the subordinates In the 
basement. Because of the introduction of so-
called business efficiency and management 
methods in the last 50 years in education, the 
decision-making powers of teachers have 
been further seriously eroded. Business 
experts and educational efficiency enthusiasts 
have seized control of curriculum, evaluation, 
counselling, selection of learning materials 
and even teaching methods. 

The schools, the authors insist, neither add 
to, nor subtract from the gross inequalities, the 
glaring Inconsistencies and the irrational 
contradictions of advanced capitalism. At the 
same time, while schools socialize most 
students to accept their fate as powerless, 
wage-earning workers, some students do 
reject the system. They become the logos 
around which minor reforms are initiated. The 
school is the one social institution that 
possesses minor generative capacities. 

The message to hard-pressed B.C; teachers 
may be stark and clear. The owners-managers 
of property maintain advanced capitalism by 
exercising political, not economic, control. 
Similarly, the present school system is 
maintaineo because politics! control also rests 
in these ssme hands as well as among those 
who have been promoted as the educational 
managers. 

Where does the teacher stand? One route Is 
to rejoct Bowles and Gintis; perhaps the easy 
one, until one ponders the contradictions and 
the anxieties that now logjam what were once 
normal school operations. Should one not 
seriously question the efficacy of this route? 

The other is hard. It is to become active, to 
develop in colleagues and students 
systematically and imaginatively the capacity 
for co-operative decision-making and power-
sharing, and thus to weaken progressively the 
power of those who presently control 
economic life. Education is political and this is 
the message. 

Where does the teacher stand? No longer 
just in the classroom, according to Bowles and 
Gintis.— John Church 

EDUCATIONAL TRENDS 
The Teacher and His Philosophy, by 
John P. Marshall, Professional 
Educators Pubiications, Box 80728, 
Lincoln, NB 68501, c1S73. Paper, $1.75 
Concepts and Theories in Sociology of 
Education, by Keith W. Prichard and 
Thomas H. Buxton. Professional 
Educators Publications, ci 973. Paper, 
$2.25 

Alternative Schools: The Developmentof 
Options in Public Education, by Vernon 
H.Smith, Professional Educators X> 
Publications, c1974. Paper, $1.75 

Here are three from a series of at least two 
dozen small books on current educational 
issues. As the various authors inexorably link 
theory to practice, the series should appeal to 
a broad audience—to the beginning teacher, 
the diligent trustee, the questioning parent, all 
of whom want to uncover a new field, as well 
as to the more experienced teacher who 
wishes to extend his/her knowledge: A ~ 
selective and annotated bibliography at the 
end will transport those whose curiosity and 
thirst for further information has bean aroused 
to more scholarly works. 

Among the three, Marshall is the least 
useful. Perhaps the nature of the subject 
dictates that—a chapter each on idealism, , 
realism, perennialism, pragmatism and 
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existentialism. In an introduction and 
conclusion, Marshall convincingly and 
repeatedly scores with his admonition that the 
successful and practical teacher has 
developed a specific philosophy of education 
and of life. Marshall concedes that for most 
teachers that personal philosophy Is just that, 
an amalgam selected from several schools. 

Prlchard and Buxton devote a chapter to 
providing a rationale for a sociology of 
education. Things improve in later chapters as 
the authors explore the concepts of culture, of 
social stratification, of status and role, and 
finally that of personality. 

Most significant to me were two chapters. 
The writers stress the future value, 
achievement and success orientation of most 
middle class teachers, which Inevitably 
creates conflict with the children and families 
of minority groups. At the same time, the 
authors concede that many teachers, 
particularly the younger, the more emotionally 
secure, the lass socially upward oriented, for 
example, hove transcended their core values 
and have identified with those groups 
traditionally Isolated from the main stream. 

Equally fascinating were the pages that 
describe various perceptions teachers, 
principals and superintendents entertain. 
Each readerwill find self and friend as he/she 
moves from teacher, perhaps as inculcator of 
formal knowledge or maybe as sociallzor for 
students, but on the other hand as creator and 
innovator, end finally, possibly as sincere 
generalist. 

Smith Is the most provacative as he 
systematically builds the case for and 
describes alternative programs and schools. 
He will strike a sympathetic chord with B.C. 
teachers with his paradoxical observation that 
while it is the poor and the racial minorities 
who are deprived by the present monolithic 
educational system, It Is the parents of the 
affluent and of Anglo-Saxon origin who 
vigorously and clamorously seek public 
alternatives. Delightful phrases adorn Smith's 
pages: 'The media have won ihe race to 
dispense information, but the school Ignores 
this and keeps on running.' 'Jet-age research, 
covered-wagon education.' 'We are expecting 
an educational system rooted in the 
nineteenth century to solve twentieth and 
twenty-first century problems.' 

Few teachers who pick up this volume will 
have enough fortitude to put It down before 
reading to the final statement on p. 75 that it is 
better psychologically to snlect one's own 
education thr.i to submit to someone else's 
prescription.—John Church 

MATHEMATICS 
The Calculus with Analytic Geometry 
Handbook, by Jason R. Taylor, Taylor 
Associates, c/o 8 Fulton Rd., Lexington, 
MA 02173, d 976. Paper, $2.95 

As the author explicitly points out in his 
preface, the intent of this booklet is to provide 
a convenient summary of the highlights of 
Introductory calculus. It Is intended to be used 
In conjunction with text, notes and homework 

' problems of the particular course the student 
has undertaken and not to replace them. To 
this end Mr. Taylor should be congratulated. 

The topics considered range from the 
solution of linear inequalities to integration 
techniques to power series. The notes are 
generally concise and the accompanying 
diagrams clear and relevant. The language 
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A note about book prices: 

Prices quoted In these reviews are 
publishers' list prices, and ere subject 
to varying discounts: 5 to 15% on 
fexfboofrs and 25 to 35% on trade 
books. Library editions and probound 
books do not have discounts. Whera 
price Is not mentioned, this fact is noted 

• in the review. 

Teachers buying books for their 
personal use should try to secure at 
least a 10% discount from bookstores, 
or ask for the regular educational 
discount when ordering directly from 
tha publisher or his Canadian agent. Be 
sure to establish that you are a teacher 
when you send in yourcrder. Where 
possible, use school stationery. -

used is quite simple to understand, a most 
admirable feature, for too often mathematics' 
literature is incomprehensible to those for 
whom it was intended. The author's step-by-
step summary of important routines with 
examples, for instance, completing the 
square, is another desirable feature of this 
publication. The table of contents and index 
are extensive and informative. 

The major drawback of this handbook Is that 
it goes far beyond our present curriculum's 
?*eatmsnt of calculus—it Is much better suited 
*o a first year university calculus course, for 
which I would strongly recommend It. In Its 
present form this handbook seems to be a 
useful teacher reference, but more for its style 
than Its content. If Mr. Taylor were to produce 
* similar publication following the British 
Columbia Math 11-12 curriculum, a great 
many teachers and students would be 
indebted to him.—Steven Gergel 

SOCIOLOGY 
Let Our Children Go, by Daniel Jay 
Baum. Burns &MacEci;hern, c1975. 
Paper, no price given 

Many books In the last 15 years have 
criticized and concemned youth for a 
multiplicity of shortcomings. This book takes a 
serious, hard look at society's abuse of youth. 

Professor Baum, a lawyer by training, 
supplies ample proof of how society constantly 
denies young people ihe opportunity to 
develop to thelrlull potential as individuals. 

Struggling against conformity encrustod by 
tradition, poured Intt4 stereotyped molds (boys 
will take regular job' girls will bscome 
housewives and mu, ?rs), disillusioned by the 
false prospects of education, today's youth 
finds life meaningless and unmotivated, 
maintains the author. 

Desiring to educate for literacy in a 
technological society, 'modern day liberals' 
also wanted to educate the young for jobs, to 
free people from hard labor for an age of 
leisure and affluence wherein even the poor 
and downtrodden would benefit from the 
'benevolent hand of a democratic state.' But, 
according to Baum, the liberal reformers felled 

to achieve their goals for three reasons: (1) The 
poor were not destined to share In the new 
wealth of opportun ity; (2) Public education 
became removed !< .m the world of jobs; and 
(3) Public education had little to do with 
educating people to life. Hence the author 
states remorsefully, It was possible with 
hundreds of thousands of dollars to develop a 
highly skilled nuclear scientist — with the 
emotional make-up of a twelve-year-cld. 

The three Institutions Impinging on youth 
negatively, Baum believes, are the family, the 
public school system and the state. Their chief 
aim is to control the young. Control is often for 
its own sake, the Individual interests of tfie 
child are rarely examined. 

Professor Baum proposes that we give 
youth a respectable place among people; 
recognize their legitimate rights before the 
age of majority; give youth freedom to make 
choices — even if these involve mistakes; 
create meaningful, creative jobs; allow for 
alternatives to the nuclear family, for example, 
mothers living communally; recognize and 
grant individuals control over their sexuality — 
access to abortion, contraceptives and 
availability of, and openness to, sexual 
relationships, in addition, the state must take 
the initiative In controlling television. Nowhb.e 
is hypocrisy as blatant as in government's aid 
of commerce via television, it Is the most 
destructive, insidious means of manipulating a 
whole generation of puppet consumers. 

In his conclusion, Baum admits that freedom 
cannot be given. 'Only the conditions can be 
created which might make it easier for people 
to solze their freedom.' 

There is much that everyone will agree with; 
however, some of tha solutions will not strike 
responsive chords. For example, Baum's 
chapter on 'A Sexual Revolution' and his 
contention that 'From the standpoint of a 
healthy society it might be better If there were 
more open rebellion' ratherthan youth's 
'reluctant conformity.' 

Professor Baum is a perceptive analyst and 
gifted writer. He has served as a 
communications consultant to the Ontario and 
Federal Canadian and U.S. governments, 
worked for the Science Council of Canada and 
has written extensively on the housing market, 
aging, youth and the labor force. The concise, 
terse style and sensitive social conscience are 
appreciated. I am sending my copy of Let Our 
Children Goto my M.P. with a request that he 
res d especially chapter 7: 'Television — 
Children Unwanted.' 

Educators, legislators, parents, pastors and 
students (say Grade 11 and up) will find this 
controversial, well-documented book 
stimulating and readable.—Victor J. Guenther 

SPORT 
Forthe Love of Sport; A Guide for 
Parents of Young Athletes, by Renate 
Wilson. J. J. Douglas, c1975. Paper, 
$5.95; cloth, $10.95 

Three cheers — a truly Canadian book on 
sport psychology and physiology. For the Love 
of Sport deals with the problem of Canadian 
children in sport and uses Canadian athletê  
in illustrations. 

This book shoulc* be particularly noteworthy 
for B.C. librarians, s perusal of the acknow­
ledgements indicates that members of the B.C. 
sports community have had the major input 
Into this book. 

The book deals with practical problems — 
diet, injuries, cost of equipment, facilities and 
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travel, officiating and coaching. It also 
discusses the emotion si side of sport — 'how 
children know it's a g_:n*;C and how parents 
and coaches sometimes forget this fact.' li 
does not condemn currsnt practices in sport, 
but offers constructive criticism. 

A very good chapter titled 'Pot of Gold' 
discusses athletic scholarships arid gets into 
such important ideas as 'whether your 
academic credits in an American university 
can be transferred to a Canadian one, should 
you wish to continue your education at home.' 

Other Interesting chapters deal with 
handicapped athletes, the legal rights of 
athletes, and women in sport—pleasingly 
titled 'Ladies Don't Sweat - Or Do They?' 

But enough — as-you have undoubtedly 
gathered by now, I am highly enthusiastic 
about For the Love of Sport and recommend it 
to all elementary and secondary coaches, all 
principals interested in sports programs, all 
local sports officials and organization:*, al! 
parents with children involved in organized 
sport and ail secondary school athletes. 

Congratulations, Renate Wilson, for a 
thorough appraisal of children in sport! 
—Judy (Henrichsen) MacLeod 

VALUES 
Values Clarification: A Handbook of 
Practical Strategies for Teachers and 
Students, by Sidney B. Simon, et al. Hart 
Publishing Co. (Can. Agt. Gage), C1972. 
Cloth, $7.50 U.S.; paper, $3.95 U.S. 

While the recent storms over'values 
schools' may have given needed emphasis to 
the subject of values in education, It is possible 
that they have also led to an unfortunate 
categorization of the term. A strictly utilitarian 
curriculum asks the question 'what?*; values 
are added when to that is appended 'why?'. 
There can be no argument that the latter 
question is at least as important as the former. 

This book does not purport to discuss 
valuec, much less to delineate them. The 
subtitle is 'a handbook of practical strategies 
for teachers and students' and the contents 
are just that—a set of 79 classroom devices 
(exercises is hardly a suitable description) 
aimed at assisting the student to consider and 
clarify his own value-system. Those teachers 
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who have discovered and become excited by 
Values and Teaching, by Louis E. Rathe, 
Merrill Harmin and Sidney B. Simon (Charles 
E. Merrill Publishing Co., Columbus, OH 
c 1 £86) will give this a particular welcome as 
adding to the classroom resources for 
discussion of the topic. 

Some at least of the strategies will be 
familiar: the autobiography, unfinished 
sentences, brainstorming, diaries, and so on. 
To these are added a number of interesting 
variations as well as some truly ingenious 
further activities. An an illustration, 'Rank 
Order' gives students an opportunity to give a 
rank to a series of value-laden items, for 
example; Which is most important In a 
friendship — loyalty, generosity, honesty? 
Some 166 sets are given, so there Is plenty of 
scope. In addition, as is often suggested, 
teachers can use these as examples, 
changing them or inventing new ones as the 
occasion requires. 

Some shortcomings of the presentation 
suggest caution. In only some of the strategies 
Is there a suggestion of the appropriate age 
level, although In a few, suggestions are made 
for varying age levels. In the hands of an 
inexperienced or incautious teacher this could 
be as flammable as exposed gasoline. World 
War III has broken out; who out of a limited 
group should go to the fallout shelter? Some of 
the strategies involve potential nuisance, like 
writing letters to the editor. Some of them 
imply an unwarranted invasion of personal 
privacy, such as, Who comes to your house? or 
Clothes and values. In most cases ensuing 
discussion is stressed, though at times one 
wonders whether the exercise is worth it. 

But with all this, the book is a mine of ideas, 
and will be a set of values in itself to the 
teacher who remembers to use it with 
forethought, purpose and discrimination. 
-Philip J.Kitley 

VISUAL AIDS 
Visual Aids forthe Teaching of Chinese 
History. 

Last summer, the British Columbia 
government funded a two-month project to 
report on available audio-visual materials for 
teaching Chinese history, and to produce a file 
of accessible maps, drawings, diagrams and 
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photos useful for teaching 19th and 20th 
century Chinese history. Both the Report and 
the file are now completed. 

The Report includes a summary of 
commercial and non-commercial 
(institutional) sources of audio-visual 
materials, as well as reference works on the 
subject. It also contains a section on methods 
of reproduction available, including details on 
cost, mechanics of reproduction, etc. The 
Report is available on loan from China 
Resources, the B.C. Education Department 
Library and the Asian Studies library. 

The file is comprised of 6x4 in. index cards 
on which are references to maps, diagrams, 
paintings and pictures available in the UBC 
libraries for reproduction. The time focus of 
the index Is ",842-1949. Materials on iiie post-
1949 period were not dealt with because they 
are readily available. The themes of the 
materials selected are as follows: 

(a) photos, rural and urban social and 
economic life, including street scenes, guild 
halls, farm tools, secret societies, etc. 

(b) photos, 19th and 50th century leaders, 
such as Wang Ching-wei, LI Hung-chang and 
the various warlords. 

(c) maps and diagrams, political and 
military, such as maps of peasant rebellions, 
the development of regional armies, 
expansion of foreign influence, growth of the 
CCP Soviets, etc. 

(d) maps and diagrams, social and 
economic, such as marketing systems, 
railroads, language dialects, minority groups, 
patterns of industrial development, etc. 

Information on the filing system and the 
organization of the Index cards themselves is 
available either with the index cards, or at the 
end of the above-mentioned Report. The file 
itself is being kept at the China Resources 
office, Room 374, Buchanan Bldg., UBC. 

U; (fortunately, no funding has yet been 
made available for the reproduction of the 
materials indexed, nor has a central library for 
audio-visual materials yet been established. It 
is hoped that a library of such slides, 
transparencies and cassette/filmstripswlll 
soon be established so that various audio­
visual materials will be available on loan. Ttie; 
report and file are available for free use.—John 
Malcolm Smith, History Department, UBC 

Do you have 
A fund raising project? 

• 1 - Did you know 
That Hansel & Gretel Candy CoThas 4 
delicious fund-raising candies to help you 
m£.ke money? 
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Candy Co. Ltd. 
1685 W. 5th Avenue, 
Vancouver 9, B.C. 

P.O. Box 34096 
604-736-0341 

Did you know 
pur fund-raising candies wit! be shipped to 
you freight prepaid (minimum 25 dozen); 
no money required with order? 
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Did you know 
There is no risk. a 
We will allow full credit on unsold candy -
returned to our plant within 30 days? 

Attention: You deal directly with the factory 
These candies mac*-? in B.C. with B.C. labour. 

Fresh dg.ily. We offer prompt service. 
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Did you know 
We offer 4 proven fund-raising items: 
o Hansel & Gretel Peppermint Patties 
• Hansel & Gretel Peanut Brittle 

• Hansel & Greta I Party Mints 
• Park Lane Buttermints? 
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Please mail coupon for detailed information/; 

Name 

Address .: •• 

City ;....Tel 

Name^f Group L 

Number in Group 
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An 18-year-old teacher in a log school 
needed books, and found a novel way 
to get them. 

LILLIAN HUNTER 
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No books. No books. Those two words 
haunted me at the beginning of my first 
teaching year. There were fexfooo/csin 
the little log school at Finmore, but no 

" books! 
I decided that as soon as I got my feet 

under me, I was going to raise some 
moneyfor library books. But how? 

I pondered this question for days and 
weeks, but couldn't come up with a 

T 

practical plan. Finally, I decided to ask 
my landlady for her opinion, for she knew 
the district far better than I. 

That's easy, little teacher/said she. 
'Hold a box social in the school.' There 
was no hall in the tiny community so all 
dances, meetings, etc., were held in the 
schoolhouse. 

F 

- She explained to me what a box social 
was, arid said it was the best money-
makershe could suggest in those 
depression days. 'You might even make 
50 dollars,' she added. 

As a shy 18-year-old, I had never 
convened a dance before, but I knew 
that I must accept the challenge if my 
boys and girls were to have a library. 

The first thing was to make a colorful 
poster and tack it on the front door of our 
little post office. Everyone must know. , 
aboutthis event. 

What about music? I learned that an 
i — h 

elderly farmer was a fine fiddler and 
usually played forthe local dances. Yes, 
he would be delighted to play, and, 
what's more, he wouldn't charge a 
penny. 

The author, a former teacher, has written tor the magazine 
previously. 
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Refreshments would automatically be 
taken care of by the ladies' box lunches. 
Except the coffee, and my landlady 
volunteered to look after that end of 
things. 

Now for the boxes. The custom was 
that each lady would get a box — a shoe 
box would be ideal — and decorate it as 
attractively as she could. Imagination 
was the keynote here! 

On the da/the box would be packed 
with a bountiful and delicious lunch for 
two — sandwiches, fried chicken, 
pickles, cookies, cakes — the works. The 
fun of it was that these boxes were to be 
decorated and packed in absolute 
secrecy. No husband or boyfriend must 
have any idea what his lady's box lunch 
looked like. At intermission time, the 
boxes would beauctioned off to the 
highest bidder.; 

Anticipation mounted as the days went 
by. It seemed that everyone in Finmore 
loved a box social. The older children 
and I decorated the school. 

Finally the night arrived. All the 
families in the district came en masse — 
parents, grandparents, children. Babies 
were put to sleep on a bench at the back 
ofthe room. 

Ourfiddler tuned up, and soon 
everyone was dancing with the> greatest 
joy arid abandon. How those people 
loved to dance! Waltzes, polkas, two-
steps, brownies. Round and round we 
went on the rough floor. 

Part way through the evening, the 
door opened and in walked half a dozen 
young fellows, one of them carrying an 
accordion. Someone had told them 

about the dance, so they had decided to 
come on the 10 o'clock train from Prince 
George. 

They turned out to be Swedish tie 
hackers — makers of wooden railway 
ties. 

Well, that young man with the 
accordion marched up to the fiddler, and 
started to play. Exactly what was 
needed! The room rang with the lively 
music, which now had more volume. 

Afterthree hours of dancing, it was 
time to auction the boxes. Our 
auctioneer was born for the part — and 
was a comic to boot. He started each box 
off at a dollar, and let the men go on from 
there. 

Sometimes he would say, 'This here's 
ourteacher's box. Yes, sir, this has got 
to be it.' Apart from my pupils, I was the 
only single girl in the district! 

When he held my turquoise and silver 
creation aloft, 1 kept a poker face. But 
someone must have tipped off those tie 
hackers. They began to outbid each 
other, and my box lunch was sold for 
$25! I was overwhelmed, especially since 
the other boxes went mainly in the two to 
five dollar range. Three men paid ten 
dollars for their wives'lunches. ; i r 

The whole evening was an 
outstanding success. We cleared $90, 
which, in those austerity times, was -
beyond my wildest dreams. I knew that 
the Department of Education would 
match that amount. V 

We danced until dawn, when a very 
tired, but very happy, young teacher 
tumbled into bed to dream of books, 
books and more books. - • • 
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A Plan 24 account at B.C. Teachers Credit Union is a savings account with interest calculated on 
a daily basis. But what does this mean for you? 

If your savings 
account behaves something like this. 

$350 
250 
200 
150 
100 

Sept. 1 2 3 4 5 6 7 8 9 10 1 1 . . 

or tike this 

$350 
250 
200 
150 
100 100 

. . . then it probably doesn't make 
much difference how your interest is calcu­
lated. But if your account operates like this 

Sept. 1 2 3 4 5 6 7 8 9 10 11 

or even like this 

Sept. 1 2 3 4 5 6 7 8 9 10 11 Sept. 1 2 3.4 5 6 7 8 9 10 11 

then Plan 24 will give you substantially higher interest income than a normal savings account at 
a bank or trust company. This is because normal savings accounts pay you interest for the whole 
month only on the smallest balance in your account during the month. With PlalY24your interest 
is calculated on a daily basis so you receive interest on every dollar each day it is in your 
account. It all adds up! Enquire at your nearest branch for further details. 

B.C. Teachers Credit Union 
Vancouver Off ice 
2nd Floor, Oakridge Plaza ' 
5740 Cambie Street 
Vancouver, B.C. V5Z 3A6 
Telephone 324-6655 

Burnaby Office 
4162 Norland Avenue 
Burnaby, B.C. V5G 3S8 
Telephone 294-5106 

Victoria Office 
3023 Shakespeare Street 
Victoria, B.C. V8R4H6 
Telephone 595-5151 

Out of town members dial 112-800-663-3345 
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Regular Investment 
non-chequing 

Savings...The Co-op's popular 
Investment Savings Account. 

a& no term requirements neces-
™ sary to earn 8%%.* 

_ interest is calculated daily, 
Hp yes, from the day you invep. 

to the day you redeem. 
A no minimum balance 
^ requirements. 

investments and redemj jtions 
made easily by mail or n 
person. \ 

EXAMPLE EARNINGS: 
If you were to Invest a lump sum of 
$1,000 and leave it in your account for 
a 10 year period, these would be the 
results: 

Also, 
Term Investment 
Savings 
• Mini-Term 

(180 days) 91% 
Average Total 

End Yearly Total Annual Investment 
ol Interest . Interest Interest Including 

\ Year Earned Accumulated Earned Interest \ 

1 $ 87.50 $ 87.50 8.75% $1,087.50 
2 95.16 182.66 9.14 1,182.66 
3 103.48 286.14 9.54 1,286.14 
4 112.54 398.68 9.97 1,398.68 
5 122.38 521.06 10.42 1,521.06 

I 6 133.09 654.15 10.90 1,654.15 
I 7 144.74 798.89 11.41 1,798.89 
i 8 157.40 956.29 11.95 1,956.29 
I 9 171.18 1,127.47 12.53 2,127.47 
I 1 0 186.15 1,313.62 13.14 2,313.62 

Based on current Interest rate ol 8%% and 
annual Interest earned to be left to compound. 

Midi-Term 0 3 0 / 
(1 year) »74/o 

Maxi-Term 
(18 months) 

and... 
B.C.T.F. RETIREMENT 

SAVINGS PLAN 
TEACHERS' HOME 

OWNERSHIP 
SAVINGS PLAN 

Consider transferring your 
existing plan to one of 
your Teachers' Plans. 

For more Information on these 'Co-op' savings services or 
to obtain a membership application form, contact your 

nearest Teachers'Co-operative Office. 

MONTHLY SAVINGS 
PROGRAM 
Whether you're saving for the summer 
months, a vacation, a car, retirement 
years or just for emergencies, 
investing on a regular basis can help 
you reach your goal. Look at these 
results when $50 is invested each 
month: 

Total Total 
End Yearly Earned Investment I 
ol Total Interest Interest li'Cludm] I 

| Year Invested Earned Accumulated Interest I 

1 $ 600.00 $ 28.68 $ 28.68 $ 628.68 
2 1,200.00 83.70 112.38 1,312.38 
3 1,800.00 143.58 255.96 2,055.96 
4 2,400.00 208.55 464.51 2,864.51 
5 3,000.00 279.34 743.85 3,743.85 
6 3,600.00 356.26 1,100.11 4,700.11 
7 4,200.00 439.94 1,540.05 5,740.05 
8 4,800.00 530.95 2,071.00 6,871.00 
9 5,400.00 629.88 2,700.88 8,100.88 

10 6,000.00 737.53 3,438.41 9,438.41 
Based on current Interest rate ol BVi% and annual 

Interest earned left to compound. 

"Rates subject to change 

HOW TO PARTICIPATE 
* Leave postdated chequest at your nearest 

Co-op office. Receipts will be Issued as 
each cheque becomes due. 

• Authorize a monthly deduction, from your 
salary cheque to be paid into your account 
in the Co-operative. 
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T E A C H E R S ' I N V E S T M E N T 
A N D H O U S I N G C O - O P E R A T I V E 

VANCOUVER 
205 - 4255 Arbutus St. 
Vancouver V6J 4R1 
Telephone 736-7741 

206 - 2235 Burrard St. 
Vancouver V6J 3H9 
Telephone 736-7741 

VICTORIA NANAIMO 
206 - 3400 Douglas St. 3 - 87 Wallace St. 
Victoria V8Z 3L5 Nanaimo V9R 5AB 
Telephone 385-3393 Telephone 753-3402 

KELOWNA 
1133 Sutherland Ave. 
Kelowna V1Y 5Y2 
Telephone 763-4916 

PRINCE GEORGE 
130-1460 6th Ave. 
Prince (ieorsa V2L3N2 
Telephone 56J-7213 


