
Teachers get shiny red apples? 
Well teachers don't get them no more. 
They've taken the fruit from the apple 
And left us to chew on the core! 

They say it was Eve's picking apples 
• That led to God's wrath and much more, 

If she got all that for one apple, 
I McGeer should get his for one core! 

Let's teach the core 
To one and all 
Those skills are fundamental 
Make an elective of happiness 
It's really incidental. 

t foe BXZ. 
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STANDARD AUTOMOBILE MERCHANDISING 
METHODS SHOULD HAVE GONE OUT 

WITH HIGH-BUTTON SHOES, 
HORSE TRADING, 

AND SILENT MOVIES. 

has developed the answer 
— No Haggling 

(We aren't good at it) 
— One location for all makes 

(We have no brand biases) 
— We're ALWAYS the lowest price 

(But we still feed our kids) 
— Over 3000 satisfied customers 

(Plus a dozen grouches!) 

TRIAD LEASING CO. LTD. 

TRIAD 

See Bill or Maureen Stonier or Bob Sibson 

Note: Summer Hours July 1 to August 31 
Monday to Friday 9:30 a.m.-5:30 p.m. 

Closed Saturday 



Viewpoint; 

i i 

is a mainstream pv 
Jack Booth has taught 
language arts hi all 
levels 1 4 . For three 
yean, he was a lan
guage aria consultant 
In Hamilton. Then, 
from '74.'76. he con
tributed to the Lan
guage Patterns revi
sion. Since'76, he has 
been General Editor of 
Holt's forthcoming 4-6 
language arts pro
gram. All along, he 
has taught coursei and 
conducted workshops 
across North America. 

Q: Jack, what should a language arts 
program offer? 

JB: Any resource, whether it's a program, 
a book, a workshop, or the neighbour's 
philosophy, should help the teacher set 
up an effective environment If we want 
kids to become more adept at the lan
guage arts, we have to give them legiti
mate opportunities to read, write, listen, 
and speak. The teacher can be a "tour 
guide" in this environment, lie!ping the 
children to explore language. A program 
should help create this environment 

Q: How does Language Patterns help this 
environment develop? 

JB: An active language arts classroom has 
to give children opportunities to receive 
and give language. Basicaiiy, there are 
four angles, or support systems, that 
create these opportunities: reading to kids 
to show them that books are interesting, 
friendly, and worth getting into; recording 
and sharing experiences and thoughts to 
show that language is for communicating; 
free choice reading for amusement, 
knowledge, or plain old recreation; a 
continuous development of sk'Sls and 
knowledge of how language works. The 
Language Patterns components offer 
materials and suggestions for each of 
these support systems. 

Q: Are these components built around a 
lock-step approach? 

JB: When you're involved with kids, 
nothing can be lock-step. A teacher 
shouldn't have to "follow" a program. A 
program should back up and support the 
teacher in going where he or she wants to 
go.' Each teacher has a personal style, 
each class is different, each child is differ
ent A program has to be flexible. Lan
guage Patterns is a mainstream program 
that offers more material than a teacher 
could possibly use with every child. It is 
meant as a resource pool for the teacher 
to use what he or she feels is appropriate. 

Q: Within this /lexibility, does Language 
Patterns offer any guidelines or pacing 
suggestions? 

JB: Of course. Language Patterns has a 
structure and is spiral in its approach. The 
child on the first day of level 1 is different 
from the child on the last day of level 3. 
Accordingly, Language Patterns varies its 
stress, and offers different types of 
activities as the child progresses. 

Give ̂ yerjL child 
a sound start in language arts. 

Q: Way the emphasis on word attack 
skills in level 1? 

JB: The fluent reader uses many tech
niques to unlock an unfamiliar page: sight 
words, context clues, picture clues, pre
diction, and "sounding out". Most of 
thesa techniques develop through experi
ence. However, research indicates that 
the beginning reader can be helped by 
some instruction in sound-letter relation
ships. Language Patterns provides prac
tice in this "decoding", mainly at the 
beginning of level 1. As the beginning 
reader moves towards becoming a fluent 
reader, the emphasis changes. The mate
rials in Language Patterns reflect this 
development '•: > 

Q: Can children move from this primary 
program to another program at the junior 
level? 

JB: School systems all over the world 
recognize that the child in the primary 
division is different from the child in the 
junior division. In the junior division, there 
are different needs. So, different styles 
and materials are required. The child who 
has been successful in ths "primary 
chunk" of education, should be abk\to 
move comfortably into any "junior 
chunk". However, with regard to these 
differences, Hoft is preparing a program 
to meet the needs and requirements of 
the child in the junior division. 

Language Patterns (Revised) 
For an in-depth presentation contact: 

School Department 
HOLT, RINEHART AND WINSTON OF CANADA, LIMITED 

55 Horner Avenue, Toronto, Ontario M8Z 4X6 
(416) 255-4491 
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WE'RE A S M A L L TRUSTCOMR4NY. 

BUT W E OFFER jflLLIHE ESE4TE, 
TRUST A N D A G E N C Y SERVICES O F 
k BIG C O M M f Y . 
AND WE'RE APPROACHABLE... 
your inquir ies are we lcome w i thou t obl igat ion and no min imums are necessary. 

Teachers' Trust can help w i th your Estate and Financial Planning, Wi l l Planning and. . 
Estate Admin is t ra t ion . Th is can ensure the preservation of your capi ta l , a comfor tab le 
ret irement, max imum protect ion and securi ty for your dependents and peace of 
mind for yoursel f . 

Teachers' Trust agency services can help you w i th money management in many ways 
ranging f rom investment advice to s imple account ing and safekeeping of securit ies. 

We're you r Trust Company and we're here to help. 

TEACHERS' 
TRUST 
COMB4NY 

/ / Lower Mall, Arbutus Village Square, 
— - ~m m mfim n

 4 2 5 5 Arbutus, Vancouver, B.C. V6J 4R1 Wt MAY BE SMALL, Telephone (604) 736-5631 
tfjwPifVAf I Mil^ I ^ subsidiary of Teachers' Investment and 
XmWKSmwwWIIH\»P» Housing Co-operative. 

BIB 
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From Our Readers 

Walter Hardwick Speaks Out 
Heather Harris IA teacher, a tape recorder and tha Deputy Minister of Education. The result? 
A provocative Interview. 

What's So New About CORE and PLAP? 
William A; Brunaau/As early as 1904people were calling for a return to the core. This writer' 

. attempts to provide perspective to the controversyabout curriculum and testing. 

Will The Grade 12 Placement Exams Improve 
Standards? 
Neman Ometi No, says this Vancouver Principal. 

Reactions To CORE and PLAP 

The Bond of Tradition-ln The Place That Is Different 
. Heather.Qltbs/Slnce Its beginning In 1912,Naramata School has always been sorrowing: 

-: special A former teacher there fondly recalls some of the highlights otthe school and the 
village .' < 

The Lass With a Liking For Words 
>< Pat Danhott/Anlnterviowwlth Barbara Macfariano,retiringAssociate Editor ofTheB.C-

Teacher ' , >' 

A Matter of Opinion/Too Much Too Soon 
Colleen Pringle 

New Books. 
CD.Nelson, " ' 

Comment/To D07-T0 Know—To Be 
BernardC.QIIIIe " -

Index 1976-77 * 

COVER PICTURE v . i , ' ' 
>,The proposals of the Minister ofEducation concerning a core curriculum havW 
aroused in both teachers and the public concern for the educational system of British v-
Columbia: Ot|r magazine this month presents several articles onthe topic The > 

photograph of Dr. McGeer Was supplied by the Office of trie Minister; We appreciate 
. that courtesy. The other photograph was supplied by A. D: MacPhail, provincial -
Educational Media Centre. ' l-

, The verses'are reprinted, with permission, from Nexus, the newsletter of the Alberni ••' 
District Teachers'Association 

PHOTO CREDITS .. • ~~T~~r~~~~~~ •"• 
Pp. 153,154;155—Annette Croucher; pp.162;H 63,168,171 —supplied by authors i 

' • <- , 
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Plan for your Christmas holiday! These Ventra Travel programmes are now in 
the final stages of development. 

O -3 

Complete package tour 
Disneyland 
Disneyland/San Diego 
Combination 
San Diego 

Includes 

7 nights Dec. 26 - Jan. 2 

8 nights 
7 nights 

Dec. 22 • 
Dec. 22 

Dec. iO 
Dec. 29 

accommodation at the Anaheim Hyatt in Disneyland 
and the Hanalei Hotel in San Diego 
airfare (via regularly scheduled services of Western and 
United) 
hotel accommodation for duration of stay 
transfers between airports and hotels 
some sightseeing 

package 
tour 

I . • "> 

Enjoy the beautiful Pacific Harbour Resort in Fij i. 
Depart Vancouver December 22 and return January 1. 

11 or 12 day f l i gh t vith 
United Airlines.'Keservations 

will be acccpv.d when government approval is received. 

Charter Flight 

Depart Return Round Trip 
Vancouver Vancouver Airface 
December 21 January 2 $425.00 (including 
(evening) Canadian departure tax 

and trip cancellation 
insurance. 

Registrations are now being accepted at a fee ot 
$58.00 per person. This flight is operated under A.B.C. 
rules and reservations cannot be accepted within 
60 days of departure. 

£ealaod 
Group Flights - Restricted to B.C.T.F. members and 
their families. 
Depart 
Vancouver 
Sydney: December 21 
(evening) 
Auckland: December 21 
(evening) 

A minimum of 15 adult 
passengers is required. 

Return 
Vancouver 
January 2 

January 2 

Round Trip 
Airfare 
$890.20 (adult) 

$828.50 (adult) 
Children: V4 fare 
Infants: 10% of 
fare 

We'd like to include you in our holiday plans! If you wish 
to receive details on any of our Christmas programmes, 
phone or write Ventra Travel and details will be forwarded 
to you as soon as the programmes are finalized. 

V E N T R A T R A V E L 
S E R V I C E S L T D . 
1836 West 5th Avenue at Burrard, Vancouver, B.C. V6J 1P3 
Telephone 732-1321. New Toll Free Line 112-800-663-3143 
Ventra Travel Services is a wholly owned subsidiary of Teachers' Investment and 
Housing Co-operative. 



The regular Economy Fare for a round-trip 
to Australia is $1679. 

But now you can buy a 14-day Qantas 
Fly/Drive Tour to Australia for just $1147. 

A difference of $532! 
You get your round-trip ticket 

from Vancouver. Fourteen nights 
at fine hotels. An Avis sedan 
with automatic trans 

MM 
M 

mission, plus 500 free miles. 
The remarkable price is based on two 

people sharing a twin-bed room and four 
people for the car. Air fare is based on 
a group rate which requires 10 or more — 

we form the group. 
And you can take off any Saturday. 
;For information and reservations, 

see your Travel Agent. 

The Australian Airline. 
In association with CP Air. 

Free F)/ /Dr ive Australia brochures. Write Qantas Distribution Center, Dept. Q54, P. 0. Box 2647, Vancouver, B. C. V6B9Z9. ^ 



Expressways... 
the new,easy road 

to reading 
development. 

Gage Expressways is a completely new, bright 
and interesting language arts program for 

Grades 1,2 and 3. Expressways relates to the 
pupils' own experiences, drawing them naturally 
into the learning process. 

With the Gage Expressways program you can 
effectively integrate reading, listening, writing 
and speaking with the teaching of basic word 
perception skills. 

You'll find all the components of Gage 
Expressways are colourful, appealing and easy 
to use, for you and your students. 

Some of the components are: 
Pupil's Reader, Pupil's Workbook, 
Teacher's Edition of Workbook, 
Teacher's Sourcebook,Discussion 
Motivators, Talk-a-rounders, and 
the extra Expressways Game to 
turn a spelling competition into 
classroom fun. 

Gage Expressways, just fill in this form. 

N A M E 

A D D R E S S 

I Seiul li>: I 
. Gage Educational Publishing Limited . 
I 164 Commander Blvd. I 
• AGINCOURT.Ontario MIS3C7 . 
• Attention: Michael Wallace ' 

I i 
I Gage Expressways i 
i Language Arts i 
i Program. Ex 77-6 I 
I 1 



From our readers 
Craigdarroch Field Trips 

Every year there are scores of school 
field trips to Craigdarroch Castle in 
Victoria. The students are most 
welcome, and seem to enjoy visits to the 
old Dunsmuir home very much. 

As a teacher and a member of the 
executive of the Castle Society, I have 
been asked by our president to advise all 
teachers who are planning visits to write 
to the Castle prior to arriving. Advise the 
day and time, and number in the party. 
This will be of great help to the 
attendants. Address: The Castle Society, 
P.O. Box 147, Victoria, B.C. V8W 2M6. 

There is no charge, but a donation box 
is available. Ail contributions are put to 
excellent use in maintenance and 
restoration of the building. 

G. D. Stevens 
Victoria 

Information On Pipelines 
In an advertisement in the March-April 
issue, Canadian Arctic Gas Pipelines 
Limited (CAG PL) offered to send to 
teachers and schools an 18 page 
booklet on its proposed Mackenzie 
Valley pipeline. CAGPL is one of the 
applicants currently being heard bythe 
National Energy Board (NEB). 

Recent press announcements have 
indicated that the findings of the Berger 
Commission are expected to be 
published in early May. The NEB hearing 
is expected to end in May as well. The 
Prime Minister has said that he expects 
to be able to make an announcement on 
the issue in September. In the meantime, 
the importance of Canadians'being well 
informed on the pipeline proposals, 
which may well be critical to the future of 
Canada, cannot be overstressed. 

During the past three years a 
considerable number of individuals and 
organizations have spoken in opposition 

; to a Mackenzie Valley pipeline and some 
have presented briefstotheNEB. 
Prominent among these is the 
Committee for an Independent Canada 
(CIC) — the only citizen group that has 
consistently attended and participated in 
the lengthy NEB hearing. The CIC does 
not believe that the CAGPL or Foothills 
Pipelines Limited applications provide 
long-term solutions for the meeting of 

Canada's future natural gas needs. 
Space does not permit presentation of 

arguments against the proposed 
pipelln >, but a series of brief statements 
by Bruce Wiilson, National Chairman of 
theCIC, are considered to proviJe 
reason enough to believe that Me 
applications of both CAGPL and 
Foothills should be rejected. 

Bruce Wiilson is a Canadian, born in 
Edmonton. Between 1962 and 1974 he 
was successively President of Canadian 
Western Natural Gas and North-West 
Utilities Limited, Calgary; of Canadian 

Bechtel Limited, and of Union Gas 
Limited, Chatham. 

Interested teachers may obtain copies 
of Mr. Willson's comments on Energy 
Supply and Canadian Nationalism, his 
testimony on behalf of the CIC to the 
NEB, and other information on CIC briefs 
and publications by writing to P.O. Box 
324, Nanaimo, B.C. V9R 5L3, or to the 
National Office of the Committee for an 
Independent Canada, 46 Elgin Street, 
Suite 48, Ottawa, Ontario K1P5K6. 

G.S.Wright 
Nanaimo 

WE SHALL MISS THESE TEACHERS 

In Service Last Taught In Died 

Sharon Brewster Keremeos December 19 
Emily R. (Hopkins) Cobb Quesnel January 14 
Norma G.Weiler Prince Rupert February 26 

Retired Last Taught In Died 

Edward Davies Trail February 18 
Beulah Elderkin Cranbrook February 15 
James Herd Vancouver February 11 
Ellen C. (Craig) Hunter Vancouver January 24 
Abraham Isaac Abbotsford February 17 
Edward Fleming Miller North Vancouver April 1 
Charles Mitton Vancouver March 7 
Ethel Moody Trail February 27 
Dorothy (Campbell) Peck Vancouver December 2 
Kathleen (Clift) Smith Sooke February 16 
Kathleen (House) Weeks Terrace February 24 



HEATHER HARRIS 

AY teacher, a tape recorder and the Deputy 
Minister of Education, The result? 

A provocative interview. 

152 



Could you put CORE in some sort ol 
framework for us? 

One of the things we should recognize 
is that part of the discussion of CORE 
came from the move of the government, 
in 1972, to start a process of 
decentralization of decision-making in 
education. 

I think itwas a proper move. It was 
certainly recognizing an increased 
professional ability on the part of 
teachers. 

But, if you are going to decentralize, 
there stiil have to be some things that 
everyone has. The document, if you look 
at it, basically said that this was an 
attempt to identify the skills and 
knowledge to which every child who 
went through school should presumably 
be exposed. 

It said that some of the children will 
have these skills and knowledge perhaps 
before the grade levels that were 

i specified in the document and that for 
i- someothersitwilltakealongertime, but 

that in the years between seven and 15 in 
which a child, by the Public Schools Act, 
is the responsibility of the school system, 
those are the kinds of things we should 
expect him/her to get. 

As you know, it was developed — as 
many of our things are developed — by 

groups of teachers and trustees who 
used their best judgment and their 
experience to indicate what they think 
are important things. 

One of the problems of dealing with 
panels is that a panel is, in part, 
constrained by the membership of the 
panel. It doesn't reflect the community at 
large. So when you go into a process in 
which items that you include are 
identified with a panel, the next step is to 
test it more widely to see how people 
respond to the various items, in this 
particular case learning outcomes. 

The booklet was produced and about 
185,000 copies were distributed across 
the province with the request that 
teachers, trustees, parents and even 
seniorstudents who had been through 
the school system comment on the 
appropriateness of the basic subject 
areas as well as the learning outcomes. 

This was a deliberate attempt on our 
part to get it into as many hands as 
possible. We've done that; and the 
material is coming back to us in terms of 
the tear-offs from the back of the 
booklets and, in many cases, detailed 
letters and briefs from people who want 
to talk ofgeneral things and, in some 
cases, specific things. 
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I rviy job is to advocate, *-
I recommend and argue for, ,. 
I but it is not my job to / 
\ decide. / 

This would be moving into the area of 
specific things. In Vancouver wc are 
dtaling with the BUILD program — 
Building Unity Into Language 
Development-- In addition to CORE and 
PLAP. We have a high bllinguallsm ratio 
in Vancouver.' ask you the samo 
question that I'm asking the BUILD 
people: what components are in CORE 
and BUILD to accommodate this 
bllinguallsm? 

I'm concerned particularly with 
elementary school children and I'd like 
to Introduce a medical opinion or 
viewpoint, that being Dr. Wilder 
Penfield's as expressed In his article on 
'The Superiority of the Bilingual Brain.' 

The article suggests that If a child is 
bilingual by the age of 12, the child not 
only has an advantage in ease in 
learning other languages, but there 'is 
also significant evidence of better 
general performance in other 
departments of education.' If this is a 
truism, are CORE and BUILD designed 
to accommodate this advantage? 

Well, for one thing, I don't think the 
Ministry itself is doing anything about 
investigation of medical aspects of 
things. You have to remember that the 
Ministry officials are very, very few in 
number and that most of the work in 
curriculum matters has been done by 
teachers who have been seconded to 
the Ministry fc; periods of time. 

On the question of bilingual 
individuals, the Grade 4 reading 
assessment test last year indicated that 
something over 15 percent of the 
children who wrote those tests came 
from homes in which English was not the 
first language, so what you are saying 
about Vancouver is not uncommon 
throughoutthe province. 

Communities like Kitimat, for instance, 
have a far greater percentage of their 
children coming from homes in which 
English is not the first language. 

How Is CORE addressing this bilingual 
component? 

. I dcn't know much about BUILD. 
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That's something that Vancouver had 
• started before we were involved. I might 
say that they're spending very much 
more money on that than we have spent 
on all the CORE activities because so 
much of what we've been doing has 
been decentralized into the community. 

I guess I would have to say that I think 
that the Ministry's view would be that 
children need an English language 
facility because that is the major 
language of our culture and economy. 

I guess I would have to look to the 

universities and the special education 
peope to deal with the kind of topic 
you've raised. I'm personally anxious 
that people nave a second language 
facility — I'm talking about English as a 
second language in that ca?>e. 

You may have noticed in the papers 
M;hat we've recently commissioned the / 
University of British Columbia's 
(anguageinstitute to develop a program 
h\ Eng'ish as a second language to be 
out on television and aimed particularly 
at mothers who are housebound, of 
whom there are many in the community. 
They should have basic English support. 

The bllinguallsm aspect was what 
caught my eye when I started to read that 
Penfield article, but the point that stayed 
with me was the idea that bilingual 
agility in a child's brain could positively 
affect other areas of education also. I 
guess I wanted to know if we were using 
the high bilingual rate in our school 
children to advantage. 

The questions you raise are ones that 
obviously heed exploration, but I really 
haven't any firm answers for you. We'd 
look to the universities, for that kind of 
investigation because the average 
classroom teacher and government 
official do not have the time to address 
themselves to that kind of task. 

Continuing with a medical viewpoint — It 
has been suggested by studies going oil 
in France, and recently In Canada at 
York University and in Saskatchewan, 
that there Is a direct correlation between 
physical fitness and learning. If these 
studies bear any weight, why isn't 
fitness ihe 'core' of CORE? 

There isn't a daily fitness program for 
school children in the province. Some 
districts are experimenting — Abbotsford 
has a very active fitness program at the 
present time. I suspect the areas of 
fitness and physical education are some 
of the more controversial areas of 
curriculum in B.C. 

A new committee has been struck and 
John Lowther is bringing it together to 
deal with that area. I must say that I 
haven't any clear notions of where to go 
in that area. 

I don't know about the literature thai 
indicates the correlation between fitness 
and improved classroom learning. I'm 
not surprised that such things would 
exist, but, again, how you bring such 
things into policy is what you're asking. 

There are districts that are 
experimenting. I guess my view is that if 
some districts have clear ideas of what 
they should do, they should go ahead 
and do it. We should monitor them and 
get some control groups to see what 
kind of performance we can see. 

If there is strong evidence and people 
are prepared to do it, we would be quite 
prepared to entertain that kind of • 
suggestion at the Ministry level. If we 
found through checking it out that there 
were some substantial benefits to be 
gained by doing some work in it, we 
would then probably commission some 
work. 

There is no certainty on the part of the 
Ministry where we should be on it. If we 
can start to zero in on things that have 
some tangible benefits, we look to do 
something about it. 

You've talked about suspension in 
terms of the schools' responsibility to 
children. What about parents' 
responsibility In the field of education? 

I think there are hundreds of parents 
who are still very interested in their 
youngsters and their progress in school. 
I'm one of those people who believe that 
the school is strongest when there is very 
active parent involvement. 

I grew up in a home in which the father 
was a school principal who very much 
believed in the involvement of parents. 
From a teacher's point of view, if you 
know you have the support of parents, 
you can do many more things than you 
can't. If the parent understands the 



processes of the school, that parent is 
more able to deal with homework or 
informal discussion of things related io 
what is going on in school. 

I think there are schools in which this 
kind of dialog is continuing and is 
broadly based. BuUsuspscttt'Stjn the 
majority of the schrj-jF, tlieie?,chsrs 
have become aefensit-a; y/itftdrawn, in 
fact, from parental involV&i'ient in some 
cases. Tne parents, with 'liibreasif.j 
numbers of mothers workihg, and wit>. 
the mobility that exists in many family 
groups, and so forth, are often cutoff 
from that kind of dialog and that kind of 
involvement. , 

The child's education is poorer 
because of it. What do you do afc DUt this? 

One of the things I would hope is that 
the CORE curriculum discussions, by 
bringing parents into the schools and 
classrooms, would be the beginning of s 

. dialog. Many teachers have meetings 
with parents at reporting time and! think 
that's good. 

It's a difficult job when the family unit is 
less stable than it was perhaps a 
generation ago forthat kind o? support to 
build. 

•I can't do anything rlghi In kindergarten; I lalled milk.1 

Is It too sweeping a generalization io say 
parents are more concerned w!5h how a 
child is behaving than with what the 
child is learning? 

I think it depends on the school. 
If it is a school with a substantial 

numberof ESL students, many oi the 
parents may be unfamiliar wilh schools. 
They don't have the language facilities 
and don't know what schools are doing, 
so perhaps the easy question to ask is' Is 
he a good boy?'or'Is she a good girl?' 
' t'f you ara in a school at oe of, say, 

upper middle class income and many 
professional people, you have lots cf 
questions to esk._ '' -
' If you look at the literature in the 
United States on Operation Headstart 
and things of thai nature, the thing that; 
comes out over and over again, is that 
many times you have to teach tne 

parents because they had unsatisfactory 
school experiences. They experienced 
schools in other places and parts of the 
world. 

In some of the post-secondary work 
we're doing we're finding the majority of 
people in this province have relatively 
few years of schooling and adult basic 
education. The basic education that 
we're talking about, at the jur.ior 
secondary levei, is not something the 
majority of adults have had in this 
province. 

So they ask you'is Johnny a good 
boy?' Maybe you have to or maybe the 
school has to teach some of the parents 
before they are able to give that kind of 
support. I don't think many people have 
thought some of that through. 

I think you're probabSy right. 
Some Americans have; those who 

have been worrying about ghetto 
schools and felt that by pouring money 
down the school drain they could 

-. accomplish things. They found that 
things weren't happening, so they 
started to dig further. This is one of the 
areas to which they allude. 

A que&ilon Jhftt's been asked regarding 
F L A P — V t to assess children or 
taachcrs? 

Neither. Programs: 

Frances Worledge wrote an article for 
VESTA Newi In which she suggested 
that tha letters stand for Put Learning 
Above Politics. She addressed the 
question of education in the political 
sphere. 

When the PLAP tests ran last year, 
they were invisible: They tan this year 
and we've had comments like 'Well, I 
wish Dr. McGeer wouldn't bring his 
politics into the classroom.' I hope that 

. when they run next February they will be 
invisible again. 

Thfl political visibility has got to do with 
public discussion and community • 
awareness. The simple fact of the matter 
is the assessment program was initiated 
andfunded under Mrs. DaWy's 
jurisdiction. I've just accepted the fact 

• v that this has been politically visible and 
that'Ciihe reality for this year.\ 

I think it's worth doing and I think the 
benefits from the Ministry's poirit of view 
are considerable. It does allow us to 
speak with some confidence to the 
Legislature when we're trying to justify 
•'undsfor education. 

It does allow us to indicate where there 
- are weaknesses and strengths within 

curriculum at a provincial level. It allows 
us on a systematic basis from time to 

time, to test some hypotheses. 
You recall that last year we asked kids 

about how much TV tfiey watched. That 
was because a lot of people are 
concerned about the implications of TV. 
What the result showed, if you recall, was 
that too much TV produced a decline in 
performance. 

You've used the words 'civilian control' 
regarding education. 

Well, simply, the way education has 
hoen operating for 110 years in this 
province is thatthe Legislature has the 
authority for what is taught. The school 
districts have authoriiy over what 
buildings are built and who is hired. In 
the final analysis, I believe the 
community does make these decisions. 

I take the view that it is my job to 
advocate, recommend and argue for, but 
it is not my job to decide. I think we are all 
in that position when it comes to the 
broad picture of things. Atthe local 
classroom level a teacher has a lot of 
decisions to make in the broad context of 
how the material is used for the purposes 
of having the children learn — what kinds 
of testing programs, what kinds of 
modes of instruction, and so forth. 

I think those are appropriate decisions 
to be made at the classroom level by the 
people who are professionally trained. 
They cannot be legislated. ' 

But if you should be spending a lot of 
time on language arts, or if you should 
have English or French or music or art or 
whatever the things are, and the basic 
nature of learning materials — in the final 
analysis, the people who pay for it and 
the people who use the products of the 
educational system have some things to 
say. 

They say them through their elected 
representatives, both atthe provincial 
level and atthe school district level — 
and, like it or lump it, that is part of the 
democratic system! CM-* 
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PLAP? 
WILLIAM A. BRUNEAU 

HMost aspects of what passes for 
Socred educational policy, under both 
Bennett regimes, give one the feeling of 
deja-vu. But recently, Dr. McGeer's 
industrious recycling ofthe past has , 
attained a new and high level of intensity. 

Within the space of a year, the Minister 
has (1) mounted a province-wide system 
of paper-and-pencil tests in several 
subject areas (the system has been 
dubbed PLAP, acronym for Provincial 
Learning Assessment Programme); and 
(2) attempted to identify those skills and 
knowledge essential to a phild's eventual 
success in 'the world.'These skills and 
knowledge are labeled collectively 
'CORE' subjects, and shall be taught as 
the Core Curriculum in the public 
schools — if the Minister prevails. 

This list of Socred policy-moves 
excludes the government's activities in 
higher, adult and technical education, 
some of which are probably far more 
important In the long run than CORE and 
PLAP. This article, however, focuses 
only on PLAP and CORE. 

The strange thing about PLAP, 
especially at its inception, was the 

As early as 1904 people were calling for a return to the core. 
This writer attempts to provide perspective to the controversy 
about curriculum and testing. 

similarity between its purposes and the 
aims of the old reading-and-intelligence 
tests of the 1930s, 1940s and 1950s. 

A HIDDEN AGENDA 
Most Canadians born before 1945 

have written the Metropolitan 
Standardized test of linguistic and 
arithmetic attainment. Almost as many 
have some experience with modified 
Stanford-Binet intelligence scales 
(modified to permit examination of whole 
classrooms of children at once). During 
the inter-War period, especially, but also 
until the late 1950s, tests of these kinds 
were supposed to help teachers spot 
individual differences. 

Occasionally, the tests actually did 
help teachers discover a pupil's 
unsuspected strengths or weaknesses. 
Unfortunately, tests were occasionally 
used to do more than that. Some misled 
teachers acfuaWy passed anti&)f>d 
pupils on the basis of their IQ scores. 
Others did likewise with the Metropolitan 
tests. 

This was close to unprofessional, 
sincb none of these tests could pretend * 

to be accurate. And obviously, some 
'bright' children might do badly in 
school, while some 'dullards' did 
reasonably well. The tests lent 
themselves to abuse. 

Even if they were not always abused, 
these tests raised another question: just 
what was being tested in these mass 
assessments? Was it memory? Was it a 
set of learnings that only urban, middle-
class WASPs could have? Was it some 
special cluster of conceptual skills, 
identifiably related to academic 
success? Or was it a combination of all 
these? " 

And no matterwhat was being tested, 
others pointed out, surely it was worth 
asking how children acquired their 
knowledge: what kind of atmosphere did 
they work in? Were they undergoing 
some sort cf inculcation, instead of an 
education? 

The proponents of testing never 
bothered to respond to these questions, 
and the movement lost a good deal of 
momentum during the 1950s. Looking 
back, it now appears that testing became 
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popularfor another, hidden reason. 
In the growing, urbanizing and 

consolidating schools of the period 
1930-1950, some efficient method of 
labeling children for administrative 
purposes (e.g., streaming) needed to be 
found. Ministers of Education, 
superintendents and principals were 
delighted to learn of tests that would do 
the job. 

Significantly, the tests often confirmed 
what teachers suspected about children 
all along. Recent studies of the testing 
movement show that teachers" 
suspicions about a child's abilities were 
often based on prejudicial views about 
the child's background (chiefly 
economic, social class background). 

Perhaps tests helped to reinforce the 
tendency of schools to keep 
professional children professional, while 
laborers' children left school oarly for 
farm and mill — half-convinced of their 
'low intelligence.' Perhaps tests were 
just too convenient to give up. 

To summarize, the aims ofthe old 
testing movement were diagnostic at 
best, or at worst a subtle means of 
conserving the social order. 

Dr. McGeer's PLAP assessments 
share all the weaknesses of the old tests. 

FROM PLAP TO CORE 
According to Deputy Minister 

Hardwick, one of PLAP's early results 
showed that English courses in Grades 4 
and 12 are as effective now as they were 
a decade ago. But nobody has ever 
attempted a B.C-wide assessment of 
English learning before, unless we count 
the quite different Metropolitan tests of 
yesteryear. 

To what standards of performance, 
then, is the Deputy Minister referring? 
Nobody seems to know: 

in spite of this vagueness, Minister 
McGeer has pressed on from PLAP to 
CORE (even before the PLAP results are 
in). The CORE curriculum is to constitute 
the mandatory, base learning of every 
public school student from Grade", to 
Grade 12 beginning 1978. 

How Dr. McGeer and his helpers 
arrived at the list of learnings in CORE is 
unknown. One thing is known: no one in 
the Ministry bothered to look carefully at 
the many previous attempts to establish 
core curricula in B.C. 

CORES OF YESTERYEAR 
• Early 20th century examples of 'core, 

curricula' for B.C; schools are easy to 
come by. In 1904, for instance, Agnes 
Deans Cameron, a Victoria teacher, 
argued publicly and influentially for a 
return to the core' and the end of 

'applied and popular' learning in the 
schools. During the 1920s, the 
appearance of 'progressive education' 
changed the content of the core 
somewhat. 

The Depression and post-War periods 
witnessed a slow diversification of 
subject offerings at both elementary and 
secondary levels. However, the 

'Think ol It this way... with your marks, II you were a car 
you'd b* recalled.' 

culmination of the entire movement 
came with the Chant Royal Commission 
on Education (1960). S. N. F. Chant 
recommended a system of high school 
studies that gave clear preference to 
history, English and mathematics. 

These were the'intellectually 
demanding' core of the high school, 
requiring powers of abstraction and 
argument not needed elsewhere in the 
school. Elementary school studies were 
supposed to be refashioned to reflect the 
same'insight' Chant's report was a 
bewildering, although sometimes 
innovative, assessment of education. 

Few British Columbians were all that 
pleased with the Chant Report. 
Businessmen thought that vocational 
education received less than its due, 
even 'though Chant recommended more 
spending on education for schools of all 
types. Working peopie rightly pointed 
out that their lives required as much hard 
reasoning and analysis as did the 
academics.' 

Nevertheless, the Socred government 
of W. A. C. Bennett adopted most cf the 
provisions of the Report. A possible 
reason: the Report required no change 
whatsoever in the cozy arrangement 
under which the school helped to lir/rC-
children's socio-economic background 
to their eventual careers. Nordid it 
necessitate many bureaucratic 

' renovations. The government could 
appear to be engaged actively in 
educational reform — while in fact doing 
nothing of social importance. 

S: N. F. Chant at least tried to 
rationalize his choices for the core /• 
curriculum. The new CORE is without 
rationale, a curricular Lady Godiva. 

THE'NEW'CORE 
The CORE is just a reasonably detailed 

list of learning outcomes that Ministry 
officials believe 'fundamental or basic to 
the education of all children and youth 
within the province' (What Should Our 
Children be Learning: Goals ofthe Core 
Curriculum. Victoria: Department of 
Education, 1976, p. 4.). 

The learnings are grouped under six 
headings: language; measurement and 
computation; scientific approach; 
cultural and physical heritage; analysis, 
research, study and problem solving; 
healthful living. More specific goals, 
arranged by grade level, appuar under 
each heading. 

Some examples: 

LANGUAGE 
(for Grs. 11-12) 
B.14 to outline and write multi-
paragraph compositions for purposes 
such as describing, informing and 
persuading 
B.I 5 a specialized writing vocabulary 
sufficient for subject areas being 
studied. 

CULTURAL AND PHYSICAL HERITAGE 
(for Grs. 8-10) 
J.7 the major climatic, vegetative and 
geographic features ofthe world and 
their influence on population 
J.8 aboutthe majorturr.ihg points in 
western history such as the 
Renaissance, the Reformation, the 
Industrial Revolution, the two World 
Wars... 

SKILLS AND KNOWLEDGE FOR 
HEALTHFUL LIVING 
(for Grs. 4-6) 
M.5 build upon small motor activity 
skills by participating in a variety of 
activities such as painting, papar 
sculpting, weaving and playing 
music... 

In a moment, I shall comment on these 
examples. But first, it will be worth while' 
to look at the response of the BCTF to 
GORE. No other organization has so 
much to lose under CORK and PLAP as 
the BCTF. 

THE BCTF FIGHTS CORE 
So far, the BCTF has beon critical of 

the implication in CORE that all children 
are alike, can and should Jearn the same 
things at the same time at the safne rate. 
Teachers fear that PLAP, if continued,// 
would become standardized tests that 
would force gifted chi'dren into 
mediocrity, and push less-gifted children 
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©ORE Is the brain child of civil servants 
who have had a stranglehold on education 
since 1952. 

from one experience of failure to 
another. 

Interestingly, they took an almost 
opposite approach 17 years ago at the 
time of the Chant Report. C. D. Ovans, 
BCTF general secretary of the time, tried 
to show that children had more in 
common than Chant realized; that 
separating the core subjects from the 
rest was to deny students an essential 
experience of 'community.' 

In 1977, however, teachers believe 
that fhey themselves are under attack, 
notjust a 'system' or its indolent pupils. 
For teachers have led the public, more 
than any other group has done, to 
believe in the importance of recognizing 
pupils' individual differences in the 
classroom. A BCTF brochure (Are CORE 
and PLAP Bad for Children?, published 
February 1977) stated the Federation 
view: 

'The BCTF favors constant upgrading 
of the competence of teachers and 
believes that a great deal of time and 
money should be spent on professional 
development... but it opposes forcing 
teachers to become technicians by 
allowing centrally imposed tests and 
curricula to dictate teaching meihods. It 
is common knowledge that standardized 
tests originating outside the classroom 
cause teachers to "teach the test. 

The BCTF may have jumped the gun 
here: no one is sure (yet) that the horrors 
of 'centrally imposed' Departmental 
examinations, Grade 1 to Grade 12, are ;, 
aboutto be revived in B.C. However, 
given the Minister's fondness for 
measurements of all kinds, a revival is 
possible. 

The BCTF may have made a serious 
mistake in missing the other retrograde 
features of CORE and PLAP. Its theory 
may be that the public will better 
understand its opposition to CORE if the 
BCT.F attack is focused on one theme 
only. 

But surely the points made earlier 
about the objactives and weaknesses of 
the old testing movement are just as 
relevant now as ever. On top of all the old 
criticisms, CORE is riddled with odd, 
new priorities among subjects, and 
ignores the difference between product 
168 

and process. Perhaps these latter 
weaknesses will be brought out later on 
in the BCTF campaign. Let me clarify 
each of them a bit. 

S T R A N G E PRIORITIES 
Piease take a moment to re-read Goal 

M.5above, •' about small motor 
activity. A 'he only opportunity 
children ?arn about art and 
music is o. .sical education. 

The work oi u century, the efforts of 
innumerable parents and teachers, all 
working to give the study of the arts an 
honorable place in the public school 
curriculum — all this is reduced to a 
minor part of the PE curriculum in 
Grades4,5 and 6. Strange priorities! 

There are plenty of other instances, 
but even this single example suggests 
the tendency ofthe CORE to overplay 
gross behavioral learnings at the 
expense of aesthetic and conceptual 
reasoning. 

P R O D U C T A N D P R O C E S S 
Take another momentto re-read J.7 

and J.8, above. 
For decades, geography and history 

teachers have been trying to down-play 
the old emphasis on the memorization of 
facts and of procedures (how to read a 
map, how to decipher a graph). That 
emphasis meant, in the bad old days, 
that very few public school students 
emerged from their history and 
geography classes really excited by their 
studies. 

Teachers have been anxious, 
especially since about 1957, to 
emphasize that history and geography 
are the study of man in his context, that 
we solve human problems often by 
making inferences from facts, by using 
facts to explain the complex and 
immensely varied reasons people have 
for acting as they do. 

History and geography teachers now 
think of facts as means to an end; the 
real business of teaching is about the 
forms of reason and argument 
appropriate to these disciplines. 

CORE is all about facts, about 
outcomes. It is not concerned with how 
we get to the outcomes, how we reason, 
how we argue, how we explain. CORE is 

content with description, not very 
concerned with explanation. One 
wonders if good teachers will remain in a 
profession burdened with goals of this 
kind. 

Goals B.14 and B.15, which should be 
all about reasoning and the forms of 
good argument, instead mutter on about 
technicalities and mechanics. The rest of 
CORE, all 30 pages, follows suit. 

A BARREN CORE 
The CORE is barren when it comes to 

the great social issues of our time. 
There is little here about Canada's 

treatment of ethnic minorities; about the 
question of our natural resources and 
ownership thereof; about the matter oi a 
political system closely related to the 
activities and interests of an elite; justice, 
for women, children, men; just 
compensation for the mass of artificially 
unemployed persons ground down by 
poverty in every region of the country. 

There is little to recommend CORE. In 
fact, its consequences are likely to be 
negative in the short and the long run. It 
is the brainchild of a generation of civil 
servants in the Department of Education 
who have had a stranglehold on 
education in this province since 1952. 
What can be done to lessen the impact of 
CORE? 

Using the good offices of our MLAs, 
and corresponding directly with the 
Minister of Education, we must push for 
at least the following changes: 

(1) The Ministry must recognize that 
the curriculum ofthe public school could 
bs a sensitive device for looking at the 
critical social problems of our time. The 
school is not politically and socially 
neutral; therefore, children and their 
teachers need to be acquainted not only 
with the broad social issues facing 
Canadians, but also with the political and 
social uses to which their schools are 
typically put. To do otherwise is to be 
dishonest. This is a call for political 
education in the schools. 

(2) The priorities among subjects 
implied in the CORE must be revised. 
The arts, for instance, should be 
restored to their place of honor. 

(3) Emphases on the forms of 
reasoning appropriate to the disciplines, 
on explanation and analysis, on rational 
discussion in an open classroom — 
these should replace the present 
emphasis on factual and behavioral 
outcomes. 

As the CORE curriculum's details are , 
released, let us hope these changes are 
part of its content, cw-* 
Tha writer is e member ol UBC's Faculty ol Education. He 
leeches History olEducetion. 



N O , 
says this 
Vancouver principal. 

NORMAN ORNES 

•The Grade 12 placement tests deal with 
standards of English usage. 

But what standards are meant? The 
standards of all secondary students? Of 
students attempting to enter post-
secondary institutions? Of those 
studying at post-secondary institutions? 
Of those graduating from post-
secondary institutions? 

And the test descriptions suggest that 
only some aspects of the English 
curriculum will be assessed. 

The test is not a reflection of basic 
competence in English usage skills. It is 
not how well you can communicate, but 
how well you can communicate on a 
selected topic in a limited time. 

The word 'standards' is an 'in' word 
today. It is used frequently, but too often 
without clarity. 

A standard is something by which 
measurements, assessments, 
evaluations, judgments may be made. 

Judgments may be made absolutely by 
comparison with an absolute standard — 
weight, length, temperature — or 
relatively by comparison with a widely 
accepted standard; Rolls Royce 
advertisements, the U.S. dollar or 
average tables, for example. 

In education standards of English 
performance are really in the eyes and 
ears of the beholder — in the mind of the 
evaluator. They are not open and visible 

or widely accepted by all. 
There is no hesitation, for example, in 

challenging anyone to produce a clear 
statement of required standards, or even 
expected standards, of English usage 
performance for students entering, 
studying at, or graduating from any post-
secondary institution. 

Because no standards are stated, it is 
very difficult to know what standards we 
are talking about or even discuss them 
sensibly or productively. Indeed, it may 
well be that some standards may be too 
high, too low, or just right. 

It is very difficult, too, to explain to the 
very talented students, and their parents, 
whose mother tongue is not English just 
why and howthey did notgeta 
scholarship even though they were 
admitted to university and even though 
they did well on scholarship 
examinations. \ 

Should we question theupriety of 
having schools at all levels demand the 
same fluency in English from immigrant 
students as from native-born students? 
Our national government has admitted 
them to Canada: should they be denied 
further educational opportunities just 
because they do not do well on a written 
test of some English usage skills? 

Are they to be doomed to a restricted 
future just beca'use of a current 
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weakness in language fluency? Is not the 
key question really about succeeding in 
college or university courses or in work 
ratherthan passing an initial screening 
barrier? 

We are not afraid of standards as long 
as they are appropriate and are made 
clear and visible to all. Students and 
teachers are entitled to know 
expectations. If they are not known, how 
can we expect them to be achieved or 
even pursued? 

When standards have been stated and 
achieved, then perhaps we should 
consider raising them. 

Why arejhere no stated standards — 
for and by universities, for and by 
governments? 

Perhaps the task of stating them is too 
difficult and of marginal utility and 
economy. 

Perhaps the task is too difficult a 
political problem, because of the 
necessity to do something about not 
achieving standards, as well as about 
what to do with the below-standard 
products. 

W E D E A L WITH P E O P L E 

We must remember that we are 
dealing with people, not with inanimate 
throw-away objects. . 

Since the previous Social Credit 
government did away with final 
examinations there have been almost no 
external bench marks by which teachers 
could make program judgments. At the 
same time there have been a 
considerable revision of curriculum, an 
infusion of new teachers and an 
expansion of facilities — indeed, a 
development of new communities and 
schools. 

We seem to be heading now toward a 
multiplicity of measuring devices, but 
there are still no standards developed. 
We have such things as the composition 
screening test for scholarship students; 
PLAP; CLAP and Project BUILD; the 
ERIBC Placement Exam. Where is the 
leadership, the co-ordination in all this? 
Why could there not be one exam that 
could serve many purposes? 

All these tests may indeed improve 
performance levels in those skills 
represented in the tests — at the expense 
of a broader range of skills. This will 
happen because students and teachers 
will, naturally, place more emphasis on 
those examinable aspects at the . 
expense of the broader, not-so-easily-
testabie scope of English curricula. 

And what about the peculiar position 
of UBC with respect to the placement 
test concept? On one hand it is seeking 
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the placement test rather aggressively 
and almost simultaneously, on the other 
hand, it has announced the end of 
'remedial' classes. 

None of the tests cover the English 
curriculum: none state the minimum 
standard. They do not reflect basic 
competence in English language skills. 

It is not how well you can 
communicate, only how well you can 
read and express yourself in writing in a 
limited time. And this covers only a small 
part of the K-12 English curriculum. 

Such tests as those enumerated above 
conflict with classroom activities. They 
are very expensive to administer. They 
encourage students not to take them 
seriously, for they have little individual 
significance. They do not bar entry. They 
are not used for marks or teaching. 

All they do is classify some students as 
less than satisfactory (according to 
some invisible and not widely accepted 
standard) in English —a great 
encouragerand motivator for 
freshmen! In many ways, such tests are 
not only non-productive, they are 
counter-productive. 

Is post-secondary education really 
only for those who achieve a certain 
mark in written English that can be 
demonstrated by such a test? Does the 
same standard apply to international 
students as applies to local students? 
Does the same standard apply to 
appointment and retention of faculty? 

W H O S E F A U L T IS IT? 

Iffirst-year students in English do not 
perform to the satisfaction of some of 
their professors, whose fault is it? Is it 
that of the secondary schools, whose 

. programs were strongly influenced by 
college and university personnel, whose 
staff was predominantly trained at local 
universities? is it the fault of the registrar 
who lowered admission standards (CP to 
P)? Is it the fault of first-year instruction 
or the validity of first-year marking? Is it 
the fault of the provincial government 
that provides inadequate funding? 

It is likely that a majority of the Grade 
12 students now'in the province will not 
write the placement test. Therefore it is 
more than likely that it wi!| have little, if 
any, impact on provincial standards. 

Incidentally, it is not clear whether or 
notthe test wili be required of all entering 
post-secondary students or just those 
from B.C. secondary schools. Nor is it 
clear if it will apply to students of private 
schools, or out-of-province students or 
foreign students.* 
'Newspaper advertisements suggest that it is now required ol V; 
all lirst-year students. 

It is possible to improve 'standards' 
immediately by admitting only first class 
students. We know that, so why the 
charade about placement tests? We 
must remember, though, that that kind of 
activity will also lower the general 
educational level of out population — to 
the detriment of us all. 

It is ironic that one of the major — and 
perhaps the most outspoken and most 
influential — sources of concern for 
standards is the only body that accepts 
no external determination ot standards 
for itself (all under the guise of academic 
freedom). 

Would those outspoken critics 
advocate as strongly that their efforts be 
evaluated by, say, a test developed by a 
third party and then marked by 
experienced secondary school teachers 
cf English or by newspaper editors or by 
just ordinary members of the public, 
most of whom communicate quite 
effectively? 

T H E C A U S E IS POLITICAL 

The cause ofthe problem about 
standards is more than likely political. 
The solution certainly seems to be 
political. 

The whole question of poorstandards 
is political gamesmanship, with little real 
value for improving the English language 
usage skills of B.C. students in 
elementary, secondary or post-
secondary institutions. 

It is a pining forthe good old days (that 
really were not that good and cannot, 
even must not, return) when only a few 
could go on to post-secondary 
education. 

What are the alternatives for students? 
Fail them? Terminate further education 
for {he undesirables? Increase the ranks 
ofthe unemployed? Slash budgets and 
lay off personnel of post-secondary 
institutions whose enrollment will be 
radically curtailed? 

Or do all of us pull together at aii levels 
for the benefit of students? 

We must remind ourselves regularly . 
that secondary schools do not exist only 
to prepare people for entering post-
secondary institutions. Or to write-
placement or entrance examinations. 
College or.university professors of 
English should not be able to erect 
standards of English performance not 
widely accepted that effectively bar 
students from further education and at 
the same time deny society the benefit of 
their gifts. o*J 
The writer is principal of Vancouver's Eric Hamber Secondary 
School. The article Is adapted from an address made in a 

. panel discussion at the annus! meeting ot the B.C. Councillor 
Leadership in Education March 10-12. 1977. 



SThe letters received as a result of the 
BCTF's advertising campaign about the 
Ministry of Education's proposed core 
curriculum should not necessarily be 
interpreted as a valid and reliable 
sampling. 

It is possible, for example, that 
teachers who were opposed to the 
'contents' of the advertising, or who 
were concerned because of failure to 
consult or to poll members prior to the 
inauguration of the campaign, were 
more likely to write than were those who 
were either neutral or supportive of the 
intent of the advertising campaign. 

Conversely, it is probable that a 
greater number ofthe public who had 
concerns about the Ministry's proposals 
felt the need to write to the BCTF than 
did those who were in agreement with 
the proposals. 

Despite the foregoing qualifications, it 
is obvious that a very large majority of 
teachers and public agree with the 
Ministry's intent to identify a provincial 
core curriculum and hence were 
opposed to and/or critical ofthe BCTF's 
advertising campaign. 

Here are some comments, both 
supportive and negative, that came in. 

C O M M E N T S O N C O R E / P L A P 

'I am equally fearful of Dr. McGeer's 
comment that regardlassof what the 
BCTF says ordoes, the Core Curriculum 
will be in effect in September 1977. We 
have been invited by Dr. McGeer to 
respond to Core Curriculum proposals, 
yet the questions and comments of 
responsible, concerned teachers will go 
unheeded.' . 

'What parents, teachers and students 
can look forward to, if history is to teach 
us anything, is more teaching for } 
examinations, a new overriding 
emphasis on order and discipline; more I 
labeling of children; more bureaucracy; j 
much less concern for student Ij 
participation at ever/ level of schooling;.;' 
vi>.i's individualized instruction; more rote 

: learning; little, if any, attempt to develop 
; curricula to meet the (varying) needs of 

children; more spot tests; and classroom 
upon classroom of children sitting in 

• straight rows.' 

"Many teachers have felt for some time 
that a positive statement of direction 
from the Ministry of Education was long 

' overdue.' 

'A curriculum built around specific, 
measurable core material which isto be 
evaluated on a province-wide basis 

R E A C T I O N S 

T O 

C O R E 

A N D 

P L A P 

would do much to raise the standard of 
education in the province.", 

'I resent very much having any portion of 
my membership fees used to advertise 
anything that can create only a negative 
attitude on the part ofthe reading public, 
the viewing public, or the listening 
public' 

'Our educational system has become so 
devoid of minimal standards in basic 
skills that most teachers and students 

would benefit from a reasonable core 
curriculum.' 

ON 'ESSENTIAL EDUCATIONAL 
EXPERIENCES' 

'Authors, root out the weeds of 
insinuation and plant the perennials of 
aspiration and I will labor alongside you 
forthe causes of education.' 

'We must give leadership, yes, but a 
wholesale attack on the social order of 
the province is not representative of my 
view of one of the tasks of the BCTF.' 

'We of.. .staff, feel that there should be 
great concern on the part of teachers 
that such a radical politicai piece of 
writing should influence principles of 
teaching. The political ideology in which 
these principles are written we find 
intolerable.' 

'We recommend, most strongly, that any 
further work on this working paper be 
aborted and that the paper, as it now 
stands, be scrapped.' (Another staff 
voiced a similar request; at least two 
individual members who responded 
voiced a similar request.) 

'This booklet is controversial, but I for 
one am glad that the ideas have at least 
come into the open for general exposure 
and consideration, the theme of work 
ethic and social values are long overdue 
for consideration by educators — 
shocking or not.' 

'I agree the thought here is noble but 
how an educational institution can bring 
about any equalization in a mobile, 

' rapidly changing society is another 
question.' 

'This document does not speak for me 
nor for many of this province's good 
teachers! I strongly object to it.' 

'How could PDAC be so naive as to 
expect that (a) teachers would accept 
and/orsupport the ideological 
framework within which EEE is written, 
and (b) the schools are in any position to 
alterthe societal and political system, 
whatever we perceive it to be.' 

' . . . We repeat that core curriculum is 
not an issue—the content and process 
involved are issues and will continubto 
be.. .if only one recommendation were 
to be made by this group, it would be: 
Please delay implementation... until 
September 1978, in order that major 
concerns can be resolved.' 
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B'The Place That is Different' — the term 
coined by the founding father of 
Naramata, J. M. Robinson — is as apt 
today as it was 70 years ago. The lovely 
little Okanagan lakeshore town of 
Naramata is unique, and its community 
and school traditions are worth 
recording. 

In my few years of teaching in the 
Naramata Public School (or, as it is now 
properly called, Naramata Elementary), I 
was struck bythe close interaction of 
school and community and bythe lively 
continuance of traditions dating back 
several generations. 

The past is a part of the present — 
history seems alive within those tall old 
school walls. And in every special event 
the old customs are an important part. 
There are too few places left where this 
sense of the past and feeling for tradition 
is continued, within a framework of close 
harmony between school and 
community. 

James Lowell said, 'History is clarified 
experience." Let me pass on to you, then, 
some of the experiences related to me by 
former students and teachers of the 
Naramata School, and my own 
experiences of community-school 
tradition. 

Ttjore are many school children today 
whose family names have been 
associated with the Naramata School 
since its beginnings in 1912. When one 
old man visited the school, he found 
many students who were grandchildren 
of his old school chums. 

Let me sidetrack for a moment, to tell 
aboutthe old man's visit.. .Iwasbusy 
teaching my primary class one ordinary 
day last spring, when I saw a curious 

Since its beginning in 1912, Naramata School has always been something 
special. A former teacher there fondly recalls some of the highlights of 
the school and the village. 

elderly face peering through the cpen 
door. In a whimsical but loud voice, he 
said, 'Yes, there's the old place where 
we used to have fire drill. There used to 
be some windows down at that end.' as 
he indicated one end of the classroom, 
'and the teacher would lower a big thick 
rope. First the girls would go down the 
rope, then us boys would follow. That 
was our fire drill.' 

For the rest of that morning our old 
visitorthoroughly enjoyed himself in 

relating many an interesting recollection 
of his days as a pupil in that same school 
60 years earlier. The children were a 
captive audience, many thrilling to hear 
of the grandpas or uncles, and others, 
v/ho were woven into the tales. The 
'education' of that day was so much 
more than I would be giving them, and 
was typical of the Naramata School 
experience. 

Along with the nearby city of Penticton 
(Pen-tak-tin — A Place to Stay Forever), 

Left: May Day Royalty, in 1976, was brought to the cer 
Below: Villagers cleared the site for the new school in 
Right: May Day Royalty of 1924 is pictured here with e 



the village of Naramata offers a rare 
combination of beautiful setting, 
incomparable climate, a stable industry 
of fruit farming and a warm community 
feeling. 

A newspaper writer of 1912, in 
describing Naramata as a desirable 
place to live, wrote: 'There is a difference 
between a roost and a home. 
Environment is a trifling consideration to 
the former; to the latter, it is everything — 
Especially when there is a family. The 

HEATHER GLEBE 

kind of neighbors you have and the 
general tone ofthe community have 
much to do with the making of that boy of 
yours, and your happiness generally.' 

Only six years after J. M. Robinson had 
established a model town across the lake 
from his earlier-built community of 
Summerland, It was reported, in 1912, 'A 
good public school with an attendance 
of 50 furnishes elementary education.' 

The community people helped to clear 
and prepare this same (and present) 

school site, over 60 years ago. The 
tradition of community backing for the 
Naramata School was already 
established. 

The school was built on a solid 
foundation, which provided two 
basement 'playrooms' — one for the 
boys and one for the girls. Each of these 
rooms (just this year used as 
classrooms) had a pot-bellied stove in 
tho middle and rough benches around 
the sides. One pioneer I talked with has 
many memories of time spent in the 
school basement in the 1920s. 

He said all the pupils used to eat their 
lunches there, with rows of lard pails 
along the bench. The kids used to toast 
their bread on the stove. He remembers 
when some oldor boys let their bread 
burn on the red-hot stove; it created 
such a bad smell through the air vents 
that the teacher had to let the classes go 
forthe afternoon. 

He also recalls little school concerts 
and community dances held in those 
basement rooms. To use his. words: 
"Everybody would be there, you know. 
All the children would dance, and the old 
women, and the old men would sit and 
smoke their pipes. And the men would 
sneak out — they'd have a flask or bottle 
hidden, you see. It was a real social deal. 
Oh, them were quite the times.' 

Another story that reminded me of the 
close link between school and 
community in Naramata is that of the 
apples in the school basement. 

'In the fall when it was getting freezing 
they had no cold storage in the packing 
house. The packing house was the 
livelihood of the community, so they'd 
store the apples at the school. They'd 
Continued on page 168 

i emonies in traditional fashion. 
1913. 
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Barbara 
Our walking dictionary; finder of 
right word(s); edits when it's 
needed; wants to know 'what's 
new?' in three seconds flat; always 
says 'no,' but never keeps you wait
ing; always pleasant; we will miss 
her. 
Irom personnel and Administrative Services 

'": J ; •:[S r • \ ! ' Cr/ : ' * ': ' • 

Barbara often edited my written 
statements. Two words were often 
changed: 'that' and 'which.' Finally I 
asked Barbara how to determine the 
correct word. She hasn't taught for 
many, years, but in five minute's ! 
learned what I had not learned in 12 
years of traditional grammar in 
school. 

From Bill Broadley 
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In spite of stress and strain, Barb has 
retained her equanimity, and done 
so with rare grace. Her recent ser
vice as recording secretary to our 
executive committee provides its 
own testament'. 
From Bob Buzza 

Many people in the Federation over 
the years have not realized what a 
tremendous contribution Barbara 
has made in all facets of the Feder
ation's, communications program. 
I'll match Barb against any copy edi
tor in Canada. 
.From Ken Aitchison 

I never met anyone who took more 
pride in a publication. To her every 
issue, even after many years, might 
have been the first, and every word 
had to be as perfect as she could 
make it. 
From Pearl Muir, Alberta Teachers' Associ
ation 

Those among us at CTF who have 
known Barb Macfarlane hate to sss 
her retire. She has always been a 
staunch supporter of the national 
goals toward which we strive. May 
the most she wants in her retirement 
be She least she gets. 
Maurice Bourque, Canadian Teachers' Feder
ation 

I recall that Barbara was a very active 
and respected member of our BCTF 
Public Relations Committee while 
she was teaching and it was through 
this interest that she came into Fed
eration work. The same effective
ness and dedication have 
characterized her service as a staff 
member. 
From Stan Evans 



An interview with Barbara Macfarlane, 
retiring Associate Editor cf The B.C. 
Teacher. 

PATDENHOFF 

mhe BCTF staff Is lazy! Rather than slip 
upto theRasources Center and look up 
anBnglish form in Fowler or a fact in the 
Encyclopedia, they just pick up the 
phone. 

'flarb, can you tell me...?'is the usual 
way cf putting the question. 

The Barb referred to is, of course, 
A. Barbara Macfarlane, Associate Editor 
ofThe B.C. Teacher, whose association 
with the magazine spans a 41-year 
period. 

On June 3 Barbara Macfarlane leaves 
the BCTF administrative staff. During her 
22 years as Associate Editor of the 
magazine she has built up a reputation, 
not just among staffi but among her 

I peers in journalism and educators in the 
field, as an expert In the English 
language. 

Tha reason Barbara has acquired 
•such a reputation and is held in such 
high regard by those who know her work 
is that the excellence of the magazine 
she helps edit speaks for her. 

The f&ct that a Scot by origin is an 
expert in the English language Is not , 
unusual..Barbara shares the widely held 
Scottish opinion that everything English 
could do with a bit of tidying up and she 
makes her contribution simply by 
Insisting the language is properly 
written. 

Barbara joined thestaffofthe BCTFln jt 

July 1954. Almost twenty years earlier /.••' 
she had been employed by Dr. Norman 
F. Black, correspondence Instructor for 
the Department of Education, and 
volunteered/tor ol'The B.C. Teacher. 

She joined the BCTF staff as assistant 
to Stan Evans, assistant general 
secretary, and assisted Mr. Evans both 
with the magazine and In thejield of 
public relations. 

Born of Canadian parents overseas in 
London, England, July 21,1917, she was 
broughtto Canadaln January of 1919. 
She obtained her public school 
education in Edmonton, in Yorkton, 
Saskatchewan, and in Vancouver, 

graduating v/ith her senior matriculation 
from Kitsi'ano Senior High School in 
1934. 

A student of the depression, her 
journey toward her ultimate goal of a 
university education took all the will and 
stubborn determination her nature could 
muster. 

She trained first as a stenographer and 
after a brief stint with Dr. Black became a 
stenographer with the Tochnical Branch, 
Department of Education, for which she 
worked from September 1937 to August 
1947. The following month she became a 
student at Vancouver Normal School. In 
September of 1948 she becamea 
teacher at Renfrew School in the 
Vancouver elementary system. 

She was on her way! By June 1953, 
she had 'putby' enough to take her to 
Queen's University where she obtained 
her degree in April of 1954. 

Her association with the BCTF had 
already taken strong roots. From 
September 1949 to June 1953, she 
served as staff rep for Renfrew school for 
ayear and on the Public Relations 
Committee of VESTA. During that period 
she became a member of the BCTF PR 

, Committee and for two years was 
chairperson of the BCTF Education 
Week Committee. 

Being associate editor of The B.C. 
.. Teacher was only one of Barbara 
' Macfarlane's many services to the 

Federation. She edited specialist group 
publications, many papers and briefs 
published by the Federation, the 
Teachers' Calendar; assisted in the 
assembling of the Member's Guide; was 
Ken Aitchison's right hand and the lady-
in-the-know to everyone else in the 
Federation. 

Being one of those shy Scots, whose 
pride in themselves is usually evident 
only in their carriage and their solicitude 
for others, Barbara Macfarlane relied on 
her work to speak for her. 
It did. In fact, it shouted her excellence 

both as a person and as an editor. 

Barbara, your association with The B. C. 
Teacher spans a period of 41 years. You 
have been called by the present editor of 
The B.C. Teacher, Ken Aitchison, 'the 
best copy editor In Canada.' 
Oh, I don't know about that! 

I understand that when you Joined the 
BCTF staff In July 1954 and were 
appointed office assistant and 
associate editor of The B.C. Teacher, 
you wanted to Increase your knowledge 
of English to produce the finest 
educational magazine in Canada? 
Ithink you're imputing motives to me! We 
have always been great readers in our 
family. It goes back a long way and I 
guess I grew up with a liking for words. 

My father, in his latter days, did a bit of 
free-lance writing and he was clever with 
words. He used to write us jingle letters 
when we were children. He taught for a 
little while in his youth, and my mother 
had been a trained teacher. My 
grandfather was a Presbyterian minister, 
witti aii that that implies in the way of 
languages and reading. My other 
grandfather was something of an 
experimental farmar. 

How did you happen to come onto the 
staff at the BCTF? 
It started with being a member of the 
Vancouver Elementary School 
Teachers' Association, as a staff rep for 
my school in my second year of 
teaching. The year after that I became 
involved with the executive of VESTA as 
the editor of its small newspaper of the day. 

And this Is where it all began? 
Well, I was on the Public Relations 
Committee of VESTA about 1950. • 

What got you Interested in V E S T A and In 
theBCTF? 
Automatic membership had become a 
fact in 1947 and as a teacher you took an 
interest. I wasn't at all unique in this. 
Charlie Bayley, later of the Vancouver 
School Board, was a member of the PR 
committee at the same time and he and I 
and Phyllis Grantham (who had been at 
Normal with me) all ended UD on the PR 
committee together. We all went to the 
BCTF PR Committee for some reason I 
have now forgotten, but I stayed with the 
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PR Committee. 
crom there it began to build. The 

BCTF, in a year or so, needed a 
chairperson for the Education Week 
Committee, and having had two years of 
experience in PR work, I accepted the 
job and did that for two years. 

Barb, how many were on staff when you 
joined? 
On senior start there were Charlie Ovans, 
th6 general secretary, Stan Evans, the 
assistant general secretary, and Allan 
Spragge, executive assistant. I was the 
office assistant. 

Barb, to go back to something we 
discussed earlier—your fantastic 
command and knowledge of the English 
language, and the roots of ihe 
language—I'd like you to tell us a bit 
about ihe relevant books you have 
collected and the study of etymology 
that, you have made, and what provoked 
this. Was it doing the magazine? 
No, not really. I still buy books when I 
think, 'Oh, that would made a dandy 
reference.' 

I think a lot of people don't appreciate 
the research that goes Into editing a 
piece for a magazine. When a story 
comes In with a statement that a certain 
city Is in Angola, it you're not absolutely 
positive, you go down to the resources 
center and look it up. How do you 
account for this dedication to accuracy? 
I think my original interest in English and 
languages started it. 

What do you consider the most 
Important qualities in a copy editor? 
I think a good knpw&dge of formal 
English. Structure is really important: 
knowledge of where punctuation 
belongs; knowledge of the form of a 
sentence. When I went to school, we 
were on what was called the academic 
program, and we were well trained in 
sentence structure. 

I take It, then, that you are not as much 
against Dr. McGeer's contention, orthat 
ol Dr. Wisenthal of UBC, that students 
be drilled In a good basic knowledge of 
the English language as Is the 
Federation? 
I wouldn't have said it just that way, 
because times have changed, people 
have changed, society has changed; but 
for an editor, particularly, an ability to 
express oneself in lucid English is very 
Important. Everybody should have a 
good command ofthe English language. 
It is our language, 

Agreed, this country Is a bilingual 
country and I wish my French were 
better. It was better when I was a child 
than it ever has been since, although I 
can still read a certain amount oi French. 

The structure of the French language 
is very precise. The structure of Latin is 
very precise, and this carried over to the 
way we were taught English. 

This brings to mind the manner In which 
the English used In ThoB.C. Teacher 
has changed over the years during 
whlc:i you have been associate editor. 
Who would have thought 20 years ago 
that in The B.C. Teacher of today 
'dialogue' would be spelled 'dialog'? 
Wei;... once the BCTF had a committee 
on spelling reform... 

And this was how it was reformed? 
There are one or two words from that 
original list that I still don't spell the 
committee's way. But some of them I find 
quite acceptable. 

This amazes me. As a purist ol 
language, which you are . . . 
Purists have to move with the times. 

Barb, which Is mere Important: the 
correct forma) utse of language or the 
communication of Ideas therein? 
I think there's a mix. The communication 
of ideas of course takes precedence, but 
it should be done properly—because if 
the language in which you're conveying 
your message is sloppy, the message 
won't get across. 

I'va noticed this abcut you. When you 
have been editing a story where it has 
been a choice between flavor and the 
absolutely correct English, you have 
opted for flavor. You would never spoil 
the flavor of a story by being too much of 
a purist. 
I don't think anyone should be too 
pedantic. 

Barb, when editing a story some editors 
feel one should 'clean It up,' meaning 
correct the English. What Is your feeling 
on this? 
Glaring errors, of course. It depends. If it 
were a speech—well, one can say things 
with intonation, accent and stress that 
get the message across, but ihat 
message Is lost in writing. The person 
who is being quoted may have said 
something with a touch of a laugh In the 
voice and has said it wrongly, and you 
know it was said that way intentionally, 
but in print it's dead—then perhaps I'd 
correct it. 

I often think that even the people In the 
BCTF, and that Includes members of the 
staff as well as the elected officials, 
don't really appreciate what goes into 
the production of a magazine. Do you 
agree? 
Yes, I do. I think there are simply too 
many facets of publishing lor someone 
who is net involved to grasp. There is 
everything from selection of material, 
research, editing, advertising, make-up, 
graphics, selection of covers, proofing 
galleys, page proofs and finally bluelines 
(the final proofs)—and then, after three 
proofreading sessions, you open the 
finished product and find a typo on the 
third page! 

The B.C. Teacher has won more than lis 
share of awards Irom the Educational 
Press Association of America. What 
areas have these awards covered? 
We have won a fair number, I must admit. 
We have won some for features, layout, 
columns, and for editorials in tha days 
when we ran editorials. 

Who are some of the outstanding 
authors whose writings have appeared 
in The B.C. Teacher? 
Well, there wr.s Maurice Gibbons, who 
wrote the Eustace Prim stories, which 
were very funny. And Laurence Peter 
(author of The Peter Principle and other 
books) was a B.C. teacher; we printed 
several pieces by him away back. By and 
large, the most successful pieces we 
have run have been by our own 
members. 

Do you think the time will come when a 
teachers' magazine as such will be 
phased out and the type of tabloid that is 
put out as a newsletter wili become the 
major teacher publication? Or do you 
see a dlflerent type ol publication 
replacing the journal-magazine— 
whatever? 
As long as we're print-oriented, it will 
probably always be a budget item for the 
association. 

What do you feel Is the most Important 
reason for retaining a teachers' 
magazine? 
Its permanency, I think. It is important— 
forpeople to check back on. 

A historical record? 
Yes. It's i\ historical record of the 
changes in the profession; the way 
people think in the profession; the topics 
that are of interest to the profession. If 
you don't have print, how are you going 
Continued on page 173 
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The Bond of Tradition 
Continued tram page 163 

come in with the trucks and the horses 
and they'd piit thousands of boxes of 
apples In the boys' and girfs' sides of the 
basement. So aM the kids would steal 
apples all the time. 

'They left enough room to ?et the 
janitor bring in his wheelbarrow of coal. 
The kids would sit in this long alley and 
eat their lunch. That's something to 
remember!' 
' The school basementwas also the 
setting for 'Whoopee Parties' in the 
1920s, I was told. The older kids really 
broke loose in dancing and dressing in 
the craze of the times — boys in blue 
denim pants with an inset for flared 
bottoms, and girls with their stockings 
rolled. Some of the boys were 'tough, 
and they'd have their flasks.' There were 
always chaperones — 'grouchy old guys 
from the school board' — to help the 
teacher handle things. 

The school board was closely linked 
with the daily life of the school. 
According to a very old lady who was 
secretary of the school board from about 
19% to 1922, they bought the school 
books, hired teachers and paid part of 
their salaries — all with a budget of 
$5,000. A former schoolboy of those 
days remembers when a prominent 
member of the school board died, and 
the school was closed for the day. All the 
children went to the graveyard; and he 
remembers the teacher crying. 

Another Interesting aspect of the link 

between past and present and 
involvement of community is the school 
buses. In a small rural school busing has 
been important from the earliest days. 
One pioneer told me of probably the first 
'school bus,' about 1923. An older boy, 
Stuart Allen, drove the kids down to the 
village from the farms on the benches in 
his own truck. His father had died and he 
had missea a few years of school, so he 
was old enough to drive. Later, Stuart 
used a Ford touring car; and then an old 
1922 Model T Ford became the 'official' 
school bus. 

I was told: 'Four men would lift an old 
canvas-covered frame onto a fruit truck, 
and it was used as a school bus. On the 
days when there was no school and in 
the summer, they'd lift the cover off and 
use it for fruit.' 

About 1926 they bought an old Fisher 
truck, with two-wheeled brakes. There 
was chicken wire on the windows, which 
were covered with canvas for winter. All 
the kids were 'shoved in there like 
prisoners,' sitting on seats of slabs of 
wood with their backs against the wall. 

According to one old fellow, there was 
a place about two feet square on the 
back of the truck, where the 'bad kids' 
had to ride. He also told me of how the 
driver, 'Jiggles,' got his name. 

'The bus driver, Jerry Williams, was 
always called Jiggles Williams because 
ofthe rough ride. In those days the roads 
were just wagon trails. When it snowed 
ihey had to use horses to pull the bus up 
hills, or when it got stuck. An old man, 
Dave Good, was paid to keep a team 

Festivities Include a community tug-of-war. Here fathers and sons pull against mothers 
nnddaughters. 

ready in the winter. It was awful cold 
riding in the back of that truck, but we'ci 
get warm helping to push the bus up the 
hills or in the snow. 

'In 1926 a great big fellow, Bill Lynch, 
came from England; he had no work so 
he used to ride on the school bus for 
weight. He must have weighed 300 
pounds. He had to shift to the back and 
so on, and get out and help push.' 

Sometimes Bill Lynch would relieve 
the janitor, as well. In the past the role of 
janitor was a very important one, for he 
had to keep up the wood and coal supply 
to the furnace during the day, and 
handle things if the water froze in the 
winter. 

JANITOR 'HAD TO BE THERE' 
When this happened, I am told, a 

fellowwould come with ateam, bringing 
barrels of water. The kids would go out 
with their lard pails and get their own 
water. The janitor had to be there 'pretty 
well all the time. He practically lived 
there.' One well-remembered janitor of 
the Naramata School was an old man 
named Mr. Smith. 

'He was a terrific guy. If the kids 
scraped their knuckles or got sick, he 
was like a father. He would give us 
candy, or if you forgot your lunch, he'd 
give you part of his. He'd help the 
teachers, and he was a little bit of 
everything. Everybody knew he was 
Number One rnan. Mr. Smith had a blind 
wife. She used to sit down by the pot
bellied stove all day, and put more coal in 
or make him some tea. 

'Anyone who went to the Naramata 
School from the '20s well into the '40s 
would remember Old Man Smith. He's 
buried up there in ihe cemetery. And 
he's got great-grandchildren still in the 
school today!' 

The school custodian of today lives 
only a block away from the school, and 
has seen his own children through their 
schooling there over the years. 

The community resources have 
always been a strong support behind the 
Naramata School. For example, in the 
earlier days, when the teacher was sick 
or unable to go to school, other 
townspeople would takeover. (Today, 
capable parents are still called in to 
substitute when necessary.) A former 
pup of the late 1920s recalls two of 
these early community 'teachers': 

'You know that big Bill Lynch who rode 
the school buses and helped Mr. Smith 
. . .well, he was quite the Interesting 
fellow. He'd been in the Coldstream 
Guards in the Boer War, and also in 
World War I. When the teacher was sick 



he used to come in to amuse the kids 
with all kinds of interesting stories. He'd 
done a lot of things, that man. 

'Another one who came in was a friend 
of the teacher's, Mrs. Harman. She came 
to Naramata from England, to marry a 
guy she'd met in the war. She came 
dressed like a queen, in the latest 
hairdos and fashions of London. She 
had worked in Buckingham Palace, that 
lady. She used to tell us about King 
George V and all the Royal Family.' 

Even within the curriculum of the 
Naramata School, community resources 
have played an important part, especially 
in the arts. The village has an uncommon 

abundance of talent and experience 
among its population of about 1,000. 

There are craftsmen doing everything 
from expert fly-tying to weaving, and 
there are two commercially licenced 
crafts and ceramics shops In the village. 
The Naramata Community Choir has 
been growing steadily in renown over the 
last 15 years, giving inspiration and 
guidance to the lively school music 
groups. 

In some years, an exciting drama 
program has been offered by interested 
people outside the school. Because of 
this generous sharing of their knowledge 
and experience, talented townspeople 

have enriched the education of 
Naramata school children over the 
years. 

The community has always been 
behind school projects, according to a 
retired Naramata teacher of 24 years. 
Parents seem to care about their kids 
and the school. Whenever parent help 
was needed — In donationsof home 
baking, for instance — there was always 
a big response. In my own experience, 
we of the staff could always count on any 
number of parent or community helpers 
for various reasons. The Women's 
Auxiliary (an organization dating back to 
Naramata's earliest days) faithfully 

a new 
KNITTING 

TECHNIQUE 
A helpful teaching aid for both 
teachers and students as listed 
in the Department of Education 
Teaching Aids circular. January 
1977. 

FOR B.C. TEACHERS 
INDEPENDENT STUDY 

COURSES IN MATH 
Courses designed for the creative teacher of grades K-9 who is seeking 
ways to improved instruction of math by means of "hands-on" materi
als, instructional cassettes and all materials provided in tuition price. 1 Vi 
units per course may be approved for transfer to British Columbia in 
programs to which they apply where students obtain prior permission 
from the faculty of Education and/or Registrar's office. 

For information write: Director 
Independent Study Courses 
Ceorge Fox College 
Newberg, Oregon 97132 

/ ~ \ 
UBC SUMMER SESSIONS 

Room and Board accommo
dation (single) available on 
Campus at Vancouver School 
of Theology. Apply to: 

Mrs. D. Moir 
6050 Chancellor Boulevard 
Vancouver, B.C. V6T 1X3 

o O o o 
O O j ^ o 0 o 

O 
fishing 
for free 
teaching aids? 
to receive order form and samples of FREE 
B.C. Fish and Seafood Posters, Leaflets, Recipe;, 
plus information on more resource material 
available, please write: 

FISHERIES ASSOCraON OF BX. 
P.O. Box 1500,Postal Station A.Vancouver, B.C. V6C2P7 

SECRETARIAL TRAINING 
Legal, Executive, General 

Diploma & Certificate Courses 
Day and Night Classes 

For information call 

*101 -60 
525-6404 

8th Street, New Westminster 
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ASSOCIATION GROUP LIFE INSURANCE PLAN 
Available through the mass buying power of ihe British Columbia Teachers* Federation. 

•The Plan is endorsed b\ the F.wcu'.ive (onmnlk-e til >our i eder,:l*«if> 

SCHEDULE OF INSURANCE COST 

AitaimdAge 
underage 41 
age 41 lo 45 
age46lo 55 
age 56 lo 60 
age 61 lo 65 
use 66 lo 70 

Life Insurance 
Unit 

$10,000.00 
10.000.00 
10.000.00 
7.500.00 
5.000.00 
2.500.00 

Annual Premium 
Per Unit 
S23.0O 
45.00 
93.00 
93.00 
93.00 
93.00 

Monddv Premium 
Per Unit 

S2.10 
4.05 
8.40 
8.40 
8.40 
8.40 

N O W . . . MEMBERS M A Y PURCHASE UP TO III UNITS 

CONVERSION PRIVILEGE . . . AND WAIVER OF PREMIUM INCLUDED 

W R I T E O R P H O N E : 
Canadian Premier Life Insurance C o m p a n y 

300 - 2695 Granvi l le Street. Vancouver . B . C . V 6 H 3H4 
Phone: 736-6637 

for application form or further information 

C E R T I F I C A T E O F I N S U R A N C E W I L L B E I S S U E D O N A C C E P T A N C E 

If the applicant has reached his 45th birthday, has a medical history or is applying for $20,000 or 
more of life insurance, a medical examination by a doctor of his own choice will be required, at the 
company's expense. T h e company reserves the right to request a medical examination in any case 
where, in its opinion, such evidence will assist in the issue of the coverage involved. 

COUNSELLING 
THE 
INTELLECTUALLY 
GIFTED 
CHILD. 

by Avner Ziv 
University of Tel Aviv. 

. . . fills a need for more 
'" ' information on the gif ted ch i ld . 

GUIDANCE CENTRE 
Faculty of Education 
University of Toronto 

1000 Yonge Street 
Toronto, Ontario 
M4W2K8 

SATURDAY'S 
STEPCHILDREN: 

CANADIAN WOMEN 
IN BUSINESS 

by 
Sybil Shack 

" . . . a personal report o f the 
feelings, thoughts, and 

experiences o f businesswomen, 
and sometimes o f their 

employers " 

GUIDANCE CENTRE 
Faculty of Education 
University of Toronto 

1000 Yonge Street 
Toronto, Ontario 
M4W2K8 



Here Is Maypole dancing as It has been done for more than 50 years in Naramata. 

provides concessions for the school 
sports day, year after year. 

A group Of parents recently spent 
many hours in making a large numberof 
math games and learning aids for Use in 
the school; a donation of a valuable 
collection that will be appreciated for 
years to come. Today may not be much 
different from the days of a school boy of 
the 1930s: 

'Everything seemed to be built around 
the school. The school was kind of a 
grapevine for the community. Everyone 
had gone there or their kids were there. If 
anyone was sick or had a problem, 
they'd get help — everybody helped 
everybody else.' 

I have been Impressed by the way the 
whole village seems to turn out for such 
school-sponsored special events as 
choir concerts, talent shows, or the 
annual Christmas concert. The little 
Christmas concerts held on the stage of 
the school gym are much the same as 
the old concerts in the basement. Even 
many older folks and young people who 

If you are traveling 
this summer, 

contact; 

PETER C. CLEGG LTD. 
Insurance Consultants 

2128 Burrard Street 
Vancouver, B.C. V6J 3H6 
. Telephone 733-7919 

Across the street 
from the BCTF. 

have no direct involvement in the school 
are present to applaud the children's 
efforts. 

Christmas concerts have been held 
every year except for two or three years, 
according to Mrs. Verna Kennedy, the 
teacher for many years. But the 
interesting fact is that when the school 
didn't sponsor the traditional concert, 
the community took over. There were 
still Christmas concerts those years, with 
all the children taking part, the women 
bringing food and the fathers building 
props — all held in the Community Hall. 

The Naramata School Christmas 
concerts are still a main event of the 
season for children, families and visitors. 
Children today greet Santa Claus with as 
much excitement as their grandparents 
or even great-grandparents did. To 
crown the evening, they crowd around 
Santa to receive their box of Cracker 
Jacks — a simple custom dating back as 
far as anyone can remember. 

Tht one event of the year in which 
school'«i;d community are most united 
in a continuance of an old tradition — the 
event thai inspired me to write this article 
— is tha Naramata May Day celebrations. 
Everyone I've spoken to who has been a 
studant, teacher, parent or friend of the 
school loves to recall all the excitement 
and color of the festivities. 

Asa primary teacher in the school I 
was moved by the spontaneous 
enthusiasm of the children In 
anticipation of their parts in the May Day. 
Long before we teachers have begun 
seriously planning for the event, the 
children are excitedly discussing it all. 
They look forward to their part Just as 
their parents did, or their grandparents, 
and before long it will be as their great-
grandparents did. 

The day's activities include a parade of 
children led bythe May Queen and her 
attendants, who are brought in by a 
classy horso-drawn rig complete with 
genuine harness bells and a top-hatted 
driver in coattails (himself a pioneer of 
the earliest May Days). The crowning 
ceremonies and presentations folic w; 
then the primary children display their 
Maypole dances. 

The dancing is usually followed up by 
a call to any older members of the crowd 
who once danced as children to come 
and give it another try. There is never any 
lack of response among the audience, 
anc1 it proves hiiarious to the children to 
watch their older brothers, parents or 
grandparents confusedly try to 
remember how they once wound their 
ribbons so gracefully around the 
Maypole. 

The big day continues with costume 
and bicycle contests, a barbeque lunch, 
sports events and family races, and 
winds up with a tug-of-warand free ice 
cream for all the kids. All this takes place 
in the lovely lakeshore Manitou Park. 
These grounds are also tha setting for 
various crafts tables, bake sales, chance 
games, etc., organized by the Women's 
Institute. 

In the evening everyone from 3 to 90 
attends the family dance. It thrills me to 
take part in the elegant but casual 
'Grand March' begun and led by the little 
Queen of the May and her father, and to 
watch the ranks swell with familiar faces, 
old and young. 

The events at a Naramata May Day 
have changed very little in the past 54 
years. The first May Queen was crowned 
in 1923. 

An article written in 1925 describes the 
typical early May Day events: 

'The orchestra struck up as the head 
ofthe procession came in sight. First 
came the herald with trumpets, and in 
tabbard and full regalia. Then came six 
ofthe bonniest bright-eyed little girls you 
could see. They were dressed in white 
and decorated with garlands and 
flowers. Next followed the Queen... 
attended by two maids of honour. The 
Queen's train was carried by two pages 
dressed in sky blue and silver. 

'Behind the Queen came John Bull, 
got up in orthodox fashion — high hat, 
black stock, with the Union Jack as 
waistcoat and wearing top boots. With 
him walked "Canada" (wearing a 
colourful Maple Leaf gown), and the 
dances followed. The Boy Scouts 
formed the Queen'sescort.' 

This British-type pageantry is well: 
remembered by oldtimers, as it was 
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pretty exciting to them as youngsters. 
One recalls being a proud page, carrying 
the Queen's train — he wore pale blue 
bloomers, black stockings and big 
brimmed hat with a huge ostrich plume. 
The Britannia affair had been introduced 
by a teacher from England, Beryl Coates, 
and it continued until depression years. 

To get back to the story of the 1925 
May Day.. .following were the crowning 
ceremonies, Maypole dances, songs, 
sports and competitions (including 'jack 
knife races'). 

'Now 5 p.m. approached and many an 
elderly face said "What about tea?" It 
made its appearance in due course.. . 
and the eatables were fine — In fact, all 
enjoyed them. 

'The evening finished with a dance in 
the hall, always welcomed by tho young. 
Upto3a.m. cars were heard taking 
home the May Day visitors, all no doubt 
tired but highly pleased. 

'So ended another of our merry May 
Day celebrations. These celebrations 
have become quite a feature. We are 
again favoured by the visits of numerous 
Summerland and Penticton friends... 
There was a great and merry crowd on 
the grounds and the weather was ideal.' 

All the school children were involved 
in the early May Days. Until the 1960s the 
whole morning's program was handled 

by the school, and included skits, songs, 
etc., by each class, as well as the parade, 
crowning ceremonies and Maypole. 
Then in 1964 events were moved from 
the school grounds to the pnrk, because 
of the large crowd; and the program 
gradually came more under community 
sponsorship. 

But the two ladies who work hardest 
with the children today have no trouble 
in arousing enthusiasm for the school's 
part. Mrs. Verna Kennedy, a retired 
teacher who has helped with Naramata 
May Days for close to three decades, and 
a present teacher, Mrs. Be,: Berry, 
herself a former May Queen, parent and 
teacher of other Royalty, arrange for the 
annual election bythe children of a 
Queen of the May from among the Grade 
6 girls. Out on the same school lawns 
used for three generations <ney train the 
little ones in their Maypole oances and 
escorting parade for the Queen and 
Princesses. 

A headline in a Penticton newspaper 
of May 1964 read: 'Tradition Continues 
as Naramata May Queen Crowned' — a 
title even more apt for a 1977 news item. 
The writer of that 1964 article mentions 
'a sense of history was in the minds of 
many of the spectators' and' some of the 
pioneers were watching their 
grandchildren take pan, others recalled 

dancing around the Maypole themselves 
as children.' Three generations were 
represented, the article claimed, for 
instance, a princess to the May Queen of 
that year was granddaughter of the 
young 'John Bull' of 40years earlier. 

And so now, still 13 years later, 
Naramata's May Day festivities are even 
more meani; gfui as a continuing 
custom. History seems alive In the 
traditions of school and community 
carried on without fanfare in the village 
of Naramata. 

We hear constantly of how fast the 
world Is changing, how great is the 
generation gap, how today's child is a 
different child from yesterday's. But in a 
place where the past is a living Integral 
part of the present — in the family, 
community and school — where is all the 
stress of change? 

To see good things carried on over the 
years, especially In the bond between 
school and community, is very 
refreshing. Such a faith in the past gives 
appreciation for the present and hope 
forthe future. 

I truly found Naramata 'The Place That 
is Different,' but I hope there are also 
other places 'different' in this beautiful 
way. °<i-' 

The writer now lives in Penticton. 

EXECUTIVE DIRECTOR 
THE CANADIAN EDUCATION 

ASSOCIATION 

The Association is seeking a person 
experienced in educational admin
istration to head its Secretariat with 
offices in Toronto. The applicant 
must be fully conversant with edu
cation policies and practices at pro
vincial and federal levels in Canada. 
Responsibilities include the prepar
ation of policy recommendations, 
the general direction of research ac
tivities, the co-ordination of standing 
committees and the preparation and 
followup for meetings of the Associ
ation. 

Qualifications: A depth of exper
ience at the senior executive level 
in a Canadian education setting, 
proven managerial ability, and a 
proven competency in dealing ef
fectively with senior education ad
ministrators. Fluency in both of
ficial languages is desirable. Salary 
to be negotiated. 

Closing date for applications is 
June 15,1977. 
Reply to: The Chairman, Cana
dian Education Association Selec
tion Committee, P.O. Box 2208, 
Postal Station P, Toronto, Ont., 
M5S 2T2. 

"engineer" ? or 
Professional Engineer 
All "engineers" are not professional engineers. 

The title "Professional Engineer", or its abbrevia
tion "P.Eng.", may be used legally in B.C. only by 
men or women who are registered by the Associa
tion of Professional Engineers of British Columbia. 

To be registered by the Association and author
ized to practise, the applicant must be a graduate 
in applied science from a recognized university, 
or have passed written exams set by the Asso
ciation, and in addition have had a number of 
years' practical experience. 

This process helps to ensure that persons 
authorized to act as Professional Engineers are 
in fact, competent and adequately trained, thus 
guarding against the possibility of unqualified 
people being put into positions of authority on 
projects requiring professional engineering 

• knowledge. 
Send for free brochure "Engineering as a Career" 

Association of Professional Engineers of B.C. 
/formed in 1920 by minorityof the "Engineering Profession Act 'o/ B.C.) 

2210 W. 12th Avenue, Vancouver, B.C. 
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The Lass„.. 
Continued from page 173 

to know what happened? 
As for the magaz'ne's being a status 

symbol, I suppose one could say that a 
good-looking magazine is a symbol of 
the organization. Also what's in the 
magazine is a symbol. 

It's often been said that The B.C. 
Teacher seems to anticipate events, 
both political and professional. I'm 
thinking now, as en example, of your 
March-April Issue, which carried the 
Quebec story. 
That was Ken's doing. 

Who Is the one with this special sixth 
sense? 
That's Ken. 

What's been most fun, Barb, In doing the 
magazine? 
Oh, the people. The people in the 
Federation and the people outside the 
Federation one comes in contact with 
through the magazine. 

What's been the highlight, Barb, of 
these p 22 years? 

Highlight? I don't know-it's all been 
pretty exciting. 
The covers! You've never mentioned the 
covers In this Interview and I've always 
felt you Just delighted In those covers. 
Oh yes. They have changed over the 
years too. 

Which was your favorite series? 
I think, looking back, the ones done by 
teacher-artists; that is, active teachers 
who were painting. They were beautiful, 
some of those paintings. The next best, 
in my opinion, and the most interesting, 
were the series by the students from all 
grades. 

Barb, we haven't as yet discussed the 
duties of the Editorial Beard. What are 
they, precisely? 
These people are advisory to the editor. 
If the editor feels he wants advice on any 
topic, particularly content, he consults 
the Editorial Board. He asks them to 
evaluate each year's set of issues and at 
the time covers are being chosen, they 
help with that selection. 

Then, every so often, we ask the 
teachers for their ideas—we have a 
survey of our readers—and from their 
ideas we also adapt. 

What will you miss most, Barb? 
The people. 

You hear around the office when you ask 
about Barb Macfarlane, as I have done, 
the most amazing things! Kindnesses 
done for people in the building, teachers 
In the field, the Federation as a whole 
that maybe only one or two people know 
about. Over the years you've gathered a 
following of people who highly respect 
you not only as a professional, but as an 

m 

Individual, because you do things for 
people without ever saying anything 
about It. 
(alwayssay no'first! 

Well, in the end you always say 'yes,' 
Barb. I don't know whether that's good 
foraladyornot! 

When you move over to the Island, 
what do you plan to do? 
First, I have to get my house and garden 
in order so I can leave it to do what I hope 
to do, which is to travel a bit. Scotland 
first, of course. 

Well, I'm sure I speak for everyone In the 
Federation when I say... how does one 
say in Scottish 'best luck, fair weather'? 
I don't really know. The only thing I can 
think of is'Lang mayyourlumreek.' ~ • ' 

j _ J _ _ Discover Barkley Sound! 
CANOE EXPLORING AND CAMPING 

in the 
BROKEN GROUP OF 100 ISLANDS 

(the front door to the open Pacific) 
Summer 77 — Aug. 1-13 

*no skills required 
*food and all equipment provided 
"instruction and guidance Included 

For more Information write: 
Don Johnson: 552 Carnation Place, 

Victoria B.C. V8Z 6G5 Phone: 479-5021 

J- R. 

v^'Maui No Ka Oi" means "Maui is the Best" 
Brand i,;vv One Bedroom with washer/dryer, dishwasher, pool, 
term's ccort. Monthly rates of $550, and weekly summer rates. 
Studio, with washer/dryer. Monthly rate $450. 
Both units have ocean view and just a few steps to pools and 
excellent beach. -
Writs 501 • 145 East 13th St., North Vnncouver, B.C.; phone 
922-0368 or 985-1301. 

r . _ 

Shorthand / Note taking 

B.C. Teachers' Federation 
LESSON AIDS SERVICE 
105-2235 Burrard Street 
Vancouver, B.C. V6J 3H9 

ORDER TODAY FOR YOUR CLASS TOMORROW 

Learn more about the popular and 
Revolutionary New Shorthand System! 

Text: Basic and Advanced {new Canadian edition available soon) 
Also available in French, German and Spanish. 

Practice Exercise Books - Speed Tapes. 
Plus 

Home Study Courses 
• Please send information 
• I would like to receive your newsletter 

Name 
address 
phone 

Teeline Educational Services (B.C.) Ltd. 
101-60-8th Street, New Westminster 525-6404 

P.O Box 2275 Vancouver, B.C.689-89B5 
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Selected Tests for the Diagnosis 
of Learning Difficulties 

MATHEMATICS TOPIC TESTS grades 4 to 9 
Frances C. Morrison with Gerald Halpern, Consultant 

A new serins of Canadian mathematics tests published 
by the Guidance Centre in co-operation with the Re
search Centre ofthe Ottawa Board of Education. Each test 
examines a single topic. Individual and class record 
sheets for diagnostic use in identifying strengths and 
weaknesses. 
Test l: Number and Numeration 
Test 2: Addition and Subtraction with Whole Numbers 
Test 3: Multiplication and Division with Whole Numbers 
Test 4: Operations with Fractions 
Test 5: Multiplication and Division with Fractions 
Test 6: Measurement, Graphs and Geometry (Fall 1977) 

Specimen set of Tests 1 to 5, $3.20 
DIAGNOSTIC TEST IN MATHEMATICS (DT7M) Level 1 

beginning of grade 9 or end of grade 8 
The Ontario Institute for Studies in Education 

Designed primarily for use at the beginning of Grade 9 
to help teachers analyse the achievement level of their 
classes and date, nine the need for further emphasis on: 
operations with integers; fractions, decimals, and per
centages; properties of numbers; set notation; number 
sentences; geometry and mensuration. 

Specimen set, $4.15 
DOMINION INDIVIDUAL DIAGNOSTIC TEST OF 
WORD /: MALVSIS SKILLS grades 1 to 2 
The Ontario Institute for Studies in Education 

To enable the teacher to locate specific weaknesses in 
word-recognition and word-analysis. 

Specimen set, $3.00 
DURRELL ANALYSIS OF READING DIFFICULTY 

grades 1 to 6 
Donald D. Durrell 

An individually administered measure giving analysis 
of reading difficulty in: silent and oral reading, listening 
comprehension, word analysis, phonetics, faulty pro
nunciation, writing and spelling. 

Examiner's kit, $10.95 
GATES-McKUXOP READING DIAGNOSTIC TEST 

all grades 
A.I. Gates, A.S. McKillop 
. A battery of seventeen tests for the analysis of reading 

difficulty in: oral reading, word perception, phrase per
ception, blending word parts, giving letter sounds, nam
ing letters, recognizing visual forms of words, auditory 
blending, spelling, oral vocabulary, syllabication and 
auditory discrimination. 

; Kit, $4.55 
Guidance Centre, Faculty of Education, University of 
Toronto, 1000 Yonge Street, Toronto, Ontario M4W 2K8 

UNIVERSITY OF VICTORIA 
DEPARTMENT OF ENGLISH 
invites 
applications from teachers for part-time or 
full-time study in its 

MASTER OF ARTS PROGRAMME IN ENGLISH 

PROGRAMME 
Beginning in September, 1977, the Department of English will 
again be odering the M.A. degree in English, Canadian, Ameri
can and Commonwealth literature. There are two programmes, 
of equal status, leading to the M.A. degree: 
i) Course Work and Thesis. This programme consists of three 

graduate courses and a thesis. 
ii) Course Work and Examination without Thesis. This pro

gramme consists of four graduate courses and a final oral 
examination based on work submitted ip one or more of Ihe 
courses chosen. 

COURSES 
A number of seminars have been tentatively scheduled. For a list 
of these courses and for a detailed guide to graduate work in Eng
lish, A Handbook for Graduate Students, please apply to Dr. 
David S.Thatcher, Graduate Director, Department of English. 
ADMISSION 
Applicants should have at least a high second-class standing in 
the final two years of their undergraduate work, preferably as 
Honours Students in English, inquiries concerning admission 
should be sent to The Dean, Faculty of Graduate Studies, Univer
sity of Victoria. P.O. Box 1700, Victoria. British Columbia. V8W 
2Y2. 
APPLICATION DEADLINE 
All applications Tor entry into ihe Faculty of Graduate Studies 
must be made (to the Dean) as soon as possible. 

4th. Annual Africa 
Educational 

•ESCORTED-

£gypt|Kenya|Zanibia 
Visit the British Museum, Egypt, Kenya and Zambia 
accompanied by guest lecturers. Emphasis will be on 
aspects relative to Egyptology, science, biology, ecol
ogy, culture, history and geography. See wildlife at its ' 
be-tin world famous National Parks. Depending upon 
the time you have, this safari can be taken in any one 
of three combinations: 
Egypt /Kenya /Zambia Land Cost 

E g y p t / K e n y a 
- A u g . 5 to A u g . 26/77 $1650.00 

kenya /Zambia 
- A u g . 12 to Sept. 5/77 $1540.00 

Airfare: 
F r o m Montreal to Nairobi return - $1170.00 
O p e n t o people f rom all walks of life. 

•^Fleets rush me your Educational Safari Brochure 
| with no obligation on my part. | 

V Within B.C. contact: Mrs. Moreen Spanl, 
6784 - 176th Street, Surrey, B.C. Tel (604) 574-5139 

east afrkan travel consultants inc. 
33 bloor st.east.suite 206, toronto,Ontario M4W-3H1 
tel.(416)967-0067 Cables:'Safaris' Telex: 06-23827 



BAfter nearly 20 years of specializing In 
teaching the primary grades in many 
districts in B.C., I have taken several 
years off to be with my teen -gers. 

I've been pondering why so much of 
the hard work being done by both pupils 
and teachers is failing to produce 
desired results, particularly In the areas 
of written language and arithmetical 
skills. 

From this perspective, ie deeply 
troubling conclusion I've Jrawn Is no'. 
that we are teaching too little — but that 
we are teaching foo much too soon, and 
too haphazardly. We are bombarding 
our primary children, scattergun style, 
with a confusion of concepts that are 
sometimes premature, according to 
research — Piaget's, for instance. 

We are introducing so muc i that 
mastery of essential 'basic I'.-arnlng is 
made extremely difficult. Because 
mastery is incomplete, valuable time 
must be taken from subsequent grades 
to determine what skills are lacking and 
then to reteach. The time lost to testing 
and reteaching, coupled with the poor 
progress a pupil makes before his/her 
point of mastery is established 
(sometimes months), represents a major 
barrier to progress. 

The failure to provide a selective, 
orderly, systematic progression in the 
teaching of necessary concepts is also 
causing great damage. The primary 
years cry out for a cessation of this 
'scattergun' approach, which is failing to 
give our pupils the skills necessary for 
expressing themselves in writing, for 
solving mathematical problems and for 
unlocking and spelling words. 

What we are doing is not only 
inefficient in the extreme, wasteful of 
time, energy and money, but also, even 
more regrettably, isdamagingtoa 
child's interest in and love of learning. 

The first year, especially, Is woefully 
out of balance with its crushing weight of 
prescribed reading and mathematical 
concepts. A case in point: Six-year-olds 

. are currently being taught the 
apostrophe's', the possessive's' ar.d 
plural's'. What results is a massive 
confusion that shows up later in 
secondary students who use "s'to 
pluralize. 

A reasonable basic requirement for 
first year would be the skill of writing a 
simple sentence, remembering to start it 

with a capital letter and to end it with a 
period. Many secondary students seem 
unable to perform this rudimentary task. 
I believe that very little else in 
punctuation should be taught in the first 
year, otherwise, I fear, mastery of this 
essential skill will be jeopardized. 

Another case in point is the 
introduction of the long vowel sounds in 
Grade 1. Until 1964 this was considered 
second year material. In my experience, 
only the upper third ofthe average class 
of beginners can master both the long 
and short vowel sounds. I firmly believe 
the attempt to teach beginners mastery 
of the long vowels is made at the 
expense of mastery of the consonant 
and short vowel sounds. 

In many classrooms 75% ofthe time is 
spent in an exhausting, futile struggle to 
cover too much ground. 

Four years later teachers are still trying 
to teach roughly the same material in 
reading. Why? Because concentration 
on mastery of a carefully selected, 
limited 'core' of material did not take 
place earlier in stages carefully 

consistent with the mental maturity of 
pupils. 

In the mathematics program the 
concept of place value (tens and ones) is 
now taught in the first year, as is change-
making up to one dollar. Piaget's 
research shows that these concepts are 
most easily grasped between ages seven 
and eight. Surely it is unwise to spend 
time on these difficult concepts when the 
average six-year-old must struggle to 
learn the combinations to 10. 

I have strongly held, also, that the 
balance of mental vs physical activity for 
all children (but especially young 
children) is greatly in need of correction. 
The needs of their bodies for regular 
daily exercise, fresh air and movement 
are being gravely shortchanged. 

Again, research proves that the mind 
functions best in a body that has fresh air 
and exercise. Furthermore, there is, in 
my opi> lion, a direct connection between 
the desk-bound child and the school 
vandal. Energy suppressed, instead of 
befngexpended productively during the 
day, bursts all too often into delinquent 
behavior. 

I firmly believe that thesadly 
inadequate standard of physical fitness 
In Canada starts right in our primary 
classrooms. The unwise dependence on 
the once or twice a week 'gym period' 
Instead of a regular daily exercise period 
outdoors or in the classroom causes a 
good deal of the trouble. 

Too often onlya few of the children in 
a class are continuously active in gym or 
gams periods. We could learn a lotfrom 
the many other countries where all 
children engage in worth-while projects, 
such as gardening and carpentry plus 
nearly an hour of exercise daily. 

Finally, I believe a careful look must bs 
taken at the sheer weight of material that 
is being introduced. Are we sacrificing 
quality for quantity, competence for 
superficial exposure? Are we making use 
of the excellent research that exists to 
help us determine when certain 
concepts are most readily learnsd so 
that the present great waste of teacher 
and pupil effort can be avoided? 

i am deeply troubled about the 
answers I have made to these questions. 
I leave them with you, hoping that they 
will serve some productive purpose in 
the effort to establish a core curriculum. c«J 
The writer, e termer teacher, lives in Vernon. 
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new C. D. NELSON 

0 TO BE IN ENGLAND... 
now that April's here (at this writing, 

that is). Having spent 22 days In that fair 
country over the Spring break, Easter 
weekend, and extra days, I wish to report 
that England seems to be thriving, 
despite a rather negative press, and 
already full of tourists. If any of my 
readars Is planning a trip there this 
summer, here is some free advice I gladly 
offer: 

1. fly direct, avoiding the horrendous 
confusion of Toronto airport; 

2. bring you own soap, face cloth, 
paper and plastic b̂ gs for purchases 
(they seldom suopiy them), and twice as 
much money as you thought you might 
need (prices are high); 

3. also bring you own favorite 
bathroom tissue if you value your 
anatomy; 

4. have your films processed while 
there—much cheaper. 

MEMORANDUM... 
From: Superintendent 
To: Assistant Superintendent 

Next Thursday at 10:30 a.m. Halley's 
Comet will appear over this area. This Is 
an event which occurs only once every 
75 years. Call the school principals and 
havothem assemble their teachers and 
classes on the athletic fields and explain 

this phenomenon to them. If it rains then 
cancel the day's observation and have 
classes meet in the auditorium to see a 
film about the comet. 

MEMORANDUM... 
From: Assistant Superintendent 
To: School Principals 

By order of the Superintendent of 
Schools next Thursday at 10:30, Halley's 
Comet will appear over your athletic 
field. If it rains cancel the day's classes 
and report to the auditorium with your 
teachers and classes where you will 
show films, a phenomenal event which 
occurs every 75 years. 

MEMORANDUM... 
From: School Principal 
To: All staff 

By order of the phenomenal 
Superintendent of Schools at 10:30 next 
Thursday Halley's Comet will appear in 
the auditorium. In case of rain over the 
athletic field the Superintendent will give 
another order, something which occurs 
only every 75 years. 

TEACHERS TO STUDENTS... 
Next Thursday at 10:30 the 

Superintendent of Schools will appear in 
our school auditorium with Halley's 
Comet, something which occurs every 

75 years. If it rains the Superintendent 
will cancel the comet and order us out to 
our phenomenal athletic field. 

STUDENTS TO PARENTS.. . 
When it rains next Thursday at 10:30 

over the school athletic field the 
phenomenal 75-year-old 
Superintendent of Schools will cancel all 
classes and appear before the whole 
school in the auditorium accompanied 
by Bill Halley and the Comets. 
HAVE A GOOD SUMMER . . . 
— C D . Nelson 

EDUCATION 
Reviews of National Policies for 
Education, Canada. Organization for 
Economic Co-operation and 
Development, Paris, 1976. $9.00 

This Report has three parts. Part one is the 
report of the five external examiners—four 
from Europe, and one from the United States 

Accommodation Available 
FOR RENT OR EXCHANGE for a bouse in Victoria July/ 
August, a new 2 bedroom house overlooking Okanagan Lake. P.O. 
Box 1224. Vernon: 945-1950 . 

FOR RENT - Fu-Uy famished IK bedroom apart, spacious. 
Peaceful, quiet Celtic g.(4 block Lougheed Mall. J mins. from SFU. 
$230/mo including utilities. Available July I - Sept, I # 110-9344 
Cameron St, Bby V.U IL9 or 936-7905 after 6 p.m. 

RENT-July 2-August 19. Fully furn. I BR suite, dose to Jericho 
and UBC. RcT. reqd; $475 for period (utilities ind.). Phone or wrile 
M. Northrop. 3«3 W. 3rd Ave., Vancouver V6R IM1:738-3994 

FURNISHES 3 t«d. honis I mile lo university, beach, shopping. 
. Park-like setting. Summer session $700. All utilities. Min. care. Ph. 

592-9144 yfctoria. y 

DUP1XK FOR RENT - .July-Aug. SxS. Central location: 2 
bedrms; fully furnished; yard * garage. Rent $360/mo. Carolyn 
BMai;m w . Ifch Ave.-, 8744743 (after 4) or Eric Hamber Sec. 
Sen. 231-936' 

FOR RENT - small 2-bedroom house with liny study. Quiet gar
den; pleasant view. ;5 min. SFU; 30 min UBC. Beginning of July 
lo mid-AuguiL Phone 291-9319 

- FOR RENT - in Okanagan. Three bedroom house. July 2-23. 
Phone 494-1337 or write Box 428, Summerland. 

FOR RENT — 3 bdrm furnished house. Near shopping, buses, etc. 
Available June 25 - August 27. 1977. Family preferred. $430 per 
month. 2980 E 56 Ave.. Vancouver V5S 2A4: 435-9621 

•:17». .-. •,; 

FOR RENT - White Kock house, superb ocean view, large family 
home, minutes to beach, 4 bedrooms plus. 45 minute-' to UBC, 
SFU or Western Wash, for summer school session $500.1435 Ker-
fbot Rd.. V4B 3L7; 536-3960 

SUBLET - 3-room apartment. July, August A September. Kerris-
dale area. Phone 263-9662 

FURNISHED HOME - 2 bedrooms & den: near university. 
Available end or June. 2923 W. 30th Ave.. Vancouver V6L IZ3; 
263-7535 

FURNISHED HOME - available July I lo middle of Aug. (sum
mer school): 5 bedrooms 8t den: close to U3C. $600 for 6 weeks. 
3374 East Blvd.. Vancouver V6J 4A7: 732-7848 

OWNER WILL SHARE home (near Park Roys'i for summer in 
return Tor minimal rent and some garden maintenance. 980 Wild-
wood Une. West Vane. V7S 2H8; 922-7253 

FOR RENT to reliable couple. Two bedroom home in Kelowna. 
half block from Okanagan Lake. Large lot. fireplace, hardwood 
floors, comfortable furnishings and large library. Includes sailboat. 
Available July I5-August 15. $400. Contact J.Shinnick. 764-7010 
or write 558 Radest Rd.. Kelowna. 

VICTORIA HOUSE to rent; 2-3 bedrooms, plus study. Oak Bay. 
close to all 'tdliiies, easy biking distance to UVic Yard fenced for 
small children or pets. 7 weeks $800, everything included. C. 
Nordsuom. 1429 Monterey, Victoria V8S 4V9 

2-BDRM DUPLEX near UBC. Available July. August. $375 per 
month. Apply R. Schidto. 4576 W. 6th Ave., Vancouver; 224-1174 

FOR RENT - July/Aug. 3 bed !0-yr-old home fully Turn, in 
Coquitlam near SFU. $403 per mo. 936-6884 

VICTORIA SUMMER RENTAL - Gorgeous 2-bedroom apt., 
overlooks Victoria's Inner Harbour. Beacon Hill Park and sea. 5 ' 
mins. walk to town center, beach, bus depot. All conveniences plus 
pool, sauna, whirlpool. No children or pets allowed. Available 
June 30 - Aug. 20. Cost $350 per monlh ($575 entire period) 
includes utilities, local phone, parking. Contact Mrs. J. John, 
«1205-647 Michigan St.. Victoria V8V IS9; 383-6626 

LARGE, RIVERFRONT 'character' home in town of Lake Cow
ichan. 75 minutes drive from Nanaimo or Victoria. 4 bedrooms, 
den. l.r.. d.r., all appliances and utilities. Excellent swimming A 
fishing on Cowichan River; float A boat included. Available all or 
partof July and August. V. Calieberg, Lake Cowichan; 749-3798 

FOR RENT - July and August, immaculate, cosy, Mly Aim. 3-
bdrm home (2 up 1 down). IK baths. Mackenzie Heights area, 10 -
mins UBC. Available to 1 couple only or 1 couple with grown-up 
child(ren). No pets. $400/mo: $100 refundable damage deposit. 
Refs. reqd. A. R. Morison, 2978 W. 29th Ave., Vancouver V6L 1Y4 

SEAFRONT downstairs 2 bdrm apt. Private dock. Dishwasher, w. 
' to w, on beautiful Long Hbr.. Saltapring Is. Avail. July A Aug. by 
week or month. No teenagers Reasonable. Cunningham. Box 
Ganges; 537-2308 

ATTRACTIVE 3-bedroom home in Pit; Meadows area available 
for rent July and August. $350 per monlh. Call 465-8525 

WATERFRONT HOME for summer rental. Sechelt Peninsula. 
Avail. June through August. $175 per week. 4822 Portland St.. 
Burnaby V5J 2P5; 434-3777 

HOUSE FOR RENT for UVic summer session. Oak Bay. Phone 
592-0795 
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— who visited Canadian educational 
institutions throughout June 1975 Part two is 
a summary of the confrontation meeting — 
trust Europeans to be intellectually honest — 
held between the five external examiners and 
19 Canadian educational leaders — Ministers 
of Education and provincial and federal public 
servants — In Paris, December 9-10,1975. 
Part three Is the Background Raport on the 
state ol education in Canada as prepared by 
the Canadian authorities. 

This Is exciting reading. The examiners 
display, apart from what appears to be one 
serious contradiction, an amazing insight Into 
the state of Canadian education. The 
contradiction is unfortunate. Early In their 
Report, the External Examiners comment that 
educational development In Canada nas 
proceeded on a fragmented, piecemeal 
fasiiion with no clearly defined national goals 
to guide the educational ship of state, They 
add that 'Canadian education policy may be 
one of the least "politicized" in the world.' 

In Appendix B, the Examiners develop a 
brilliant description of how the industrial 
organization for delivering educational 
services has become the 'ideal model to aim 
for,' Classroom teachers are effectively made 
dependent on external experts, be they 
psychologists, social workers, district staff, 
principals, counsellors or librarians. In seif-
defence, classroom teachers seek to become 
subject matter specialists and hence, within a 
school, Isoiated from each other, they are 
Incapable, because of the application of the 
division of labor, of judging 'their own 
functions as they relate to the total process.' 

They are placed at the bottom of the 
decision-making pyramid, and all Important 
decisions concerning the particular program 
required for each child ere taken without 
consulting the teacher or the pupil. The 
teacher Is confined to spending his/her time 
with a succession of pupils and 'to delivering 
pre-programmed teacher behaviors.' Pupils 
are placed In the milieu of large insensitive, 
impersonal Institutions, and they quickly find 
that 'milieu to be extremely competitive.' The 
PE program is cited as one example. 

This industrial model of organizing 
educational services has, In fact, become the 
national goal of education of Canada. 

Brilliant also Is the analysis by the External 
F.xaminers of what they perceive to be 
education in Canada, frequently In marked 
contrast to what it Is said to be by the Canadian 
educational authorities. 

Examples follow: 'the predominance of 
power In policy-making (and in many cases in 
sc-iTilnistration) lies with the Ministries of 
Education — putting aside all protestations by 
Ministry officials that this is not so'; the 
'numerous protestations that the decisions of 
tho Ministry aro never heard about at the 
grassroots (parents and teachers voice this 
complaint), and fulminations against 
apparently arbitrary decisions made by the 
Ministry, over everyone's head'; the lack of 
encouragement to community school 
developments: tho lack of acknowledgment of 
the 'tlroiogs fundamental work' of 'teachers 
and their organizations'; the active campaign 
to bar students from active participation in key 
decisions by emasculating student 
'collectives' or councils. 

Almost by way of emphasizing the greet 
power that Is wielded by the Ministries, the 
Canadian education authorities freely 
acknowledged at the confrontation meeting 
that no consultation with the various interest 
groups in education had taken place aa their 
own Background Report had been prepared. 
Indeed the decision, they announced, 'was a 
very deliberate one.' 

If the B.C. reader Is still dubious, consider 
the process by which a core curriculum that 
'must be taught' has been identified; the 
limited opportunity for public and teacher 
response to what has been identified; the 
testing procedure to promote its 
implementation. Finally, rememberthe almost 
indecent haste of the Ministry to implement for 
tertiary Institutions, a placement examination. 

Truly, those who have visited us briefly have 
given us a beacon that, if we teachers join 
together with the public, could lead us from 
the night of this present educational desert. 
—.JohnS. Church 

CHILDREN'S MAGAZINES 

Ahoy, An Atlantic Magazine forChildren. 
Published by the Junior League of 
Halifax, P.O. Box 3380, Halifax South 
Post Office, Halifax. 

This new periodical has much going for It. It 
Is Canadian without being packaged In the 
Maple Leaf. There are articles written by 
adults for children; there are art and written 
contributions by children; there are things for 
children to do — crosswords and other 
exercises. The illustrations are numerous and 
catching. The contact advisor Is a well-known 
Canadian educator, Paul Robinson, Atlantic 
Institute of Education, and formerly curriculum 
director In the Yukon. 

Teachers and teacher-librarians will 
welcome this magazine, suitable for the late 
primary and early Intermediate grades. It is to 
appear four times each yeer. The cost Is $4.00 
a year or $1.00 an Issue. — John S. Church s 

ENVIRONMENT 

People and Pollution, by William 
Addison. Gage, Toronto, 1977. 
$2.20 

This second volume — to complement Phil 
Harrison's What's Urban Geography— in the 
Gage Urban Studies Series wili meet diverse 
purposes. It could be a reference for the 
teacher of geography, of science, of 
ecological studies, of environmental 
education as he/she plans lessons. It could be 
a reading monograph for senior secondary 
school and junior college students in any of 
the aforementioned areas. The booklet is 
sufficiently flexible to permit teacher and/or 
student to advance as far as he/she may wish 
to proceed without becoming overwhelmed by 
technical terminology. 

Seven student studies challenge the student 
to assess the current state of air, water and 
land pollution. As one who has an integral.' 

2-3 BEDROOM HOUSE for rent - July 3 - Aug. 28. Cloie to 
beach and shopping areas in West Vancouver. Rec room and 
fenced garden. Knowles, 1243 Duchess Ave., W. Van VTT IH3; 

, 922-2746 V 

FOR RENT - New 2-bdrm house. Near everything- shopping, 
lake, universities and downtown Vancouver. S500 for July & 
August! Please enquire before June 24. 1977. Write Harry Rim-
land. 3469 Garden Drive, Vancouver V5N 4Y6; 876-1979 

SUMMER SUBLET - July I. View I bdrm in hi-rise nr PS Royal. 
Pool, sauna, parking. #908-2012 Fullerton. N. Van: ph 922-82'M 
eves..'- . 

FOR RENT —W. Van furnished 3 bedroom home during July uid 
August. Please write D. Parks, 1263 Haywood Ave.. W. Vancouver 
V7T IV2: 922-9C9I , 

FOR RENT - July 3 lo August 13. Furnished 3-bedroom house in 
Kamloops. Fenced back yard on quiet cul-de-sac near downtown. 
$400.'including utilities. Contact A. K. Simpson. 1376 Dominion 
Cres.. Kamloops; 374-1666 

SUBLET - July. August; 1 bdrm apt Kits, nr UBC. beach, down
town. Furnished (Kgsize bed - linen not supplied). Sauna. $250/ 
mo. Ref.reqd. Write H. MacKay. 2324 W. 1st. = 1001. Van. 
V6K IG3; 732-6960 

LARGE, well furnitited 3 bedroom house, fenced garden, color 
TV. dishwasher. 10 min to UBC. Albury. 3149 W. I5lh Ave.. Van
couver V6K3A7. Avail July/Aug. $500/mo. 

FOR RENT in July - Cabin in Okanagan on waterfront. 5120/ 
week. Mrs,Edna Haskins. #1202-7281 Cambic St.. Vun. 
V6P3H4: 321-2409 

VICTORIA — I bedroom furnished apartment to sublet. Pool 
sauna, city and water view. Situated on the Gorge. Available July I 
• Aug. 26. $600. utilities included. References please. No pets or 
children. Wrile J. Curry. #409-131 Gorge Rd. E.. Victoria 
V9A IL1: 383-5047 

EXCHANGE — Adult family of 4 will give good care lo your 
home. 3 bedroom preferred, and any pets, on or near waterfront on 
Vancouver Island or Gulf Islands in exchange for same in our 3 
bedroom home centrally located in Vancouver. 2 weeks July or 
early August. Non-smokers, please. T. A. Graham. 2115 W. 18th. 
Vancouver V6L I A3; 733-7936 

FOR RENT - July/Aug. or part, fully furnished 4 bedroom house 
on 1.4 acre landscaped lot with 20' x 40* swimming pool with 
bubble (removable). 900 sq. fl. party-play room: 700 sq. ft. of deck; 
40 min to UBC: 30 min to West Wash Stale: beaches, parks 
nearby. Family holidays while Dud gels his M.A. l3585-2eth Ave.. 
Surrey: 531-4204 

FOR RENT - 3 BR lownhouse. 30 mins U BC/SFU. Pool, sauna. 
July I - Aug. 15 $500. Thomson. #42-11751 King Road. Rich
mond V7A 3B5; 274-8086 

FOR RENT - furnished I bedroom apartment with view, for July 
and August. Kits area. $185.266-8214 or 734-2908 (ufier 6 p.m.) 

SUBLET - :uly. August: 2 bdrm furn: $250/mo: 12 min. to UBC. 
M. Clark. #203-2286 W. 39th. Vunc VoM IT9: 263-1178 or 
266-8214 

FOR RENT - Furn. 2 BR bouse, 5 min UBC by cur: 5 min wulk lo 
bus. Private yard. Minimal lawn care req. Care for house cat. July 
3 • Aug. 17 (flexible). Best ofTcr. 3938 W. 21st Ave.. Vun V6S IH6: 
224-5240 

APARTMENT for sublet during July and August. Il includes pool. 
whirlpooK/saunas. billiard room and other amenities. Situated 
beside Burnaby Mountain golf course and 5 minutes from SFU. 
Contact D. Bourassa before June 15 at 298-1733:306B. 7374 Hali
fax St.. Dumaby 

SUMMLR RENTAL - FullyTirn 2 bdrm bungalow in Burnaby, 
cquidisunt SFU and UBC. A-I.il July 1 - Sept. I. $300/mo. Mil 
incl. Apply with refs to C. Christeuen. 5655 Portland St.. Burnabv 
V5J 2R.7 or phone 437-9252 U i 

- ,. - • i f ' - ji. 
Long term • 
FURNISHED APARTMENT fW. SUBLET - in lovely Row
land area of Victoria. Quaint 1 bdrm apt. in old lodge is availr ble 
from Sept. 77 through Dec, 77. 5 min. to UVic. town, beacnes. 
Enjoy large sunny rooms and enormous lawns. S310/mo. Refer
ences required. #3-750 Pembenon Rd., Victoria. V8S iJR3; 
595-3578 - '){"-: 

FOR REf.T by retired teacher for school year 77-78 or linger, 
view home near Second Narrows Bridge; 2 bedrooms main'ioor, 1 
down; 2 baths, deck, 2 fireplaces. 2 kitchens, washer anr! drier, 
fridge, stove, furniture as required. $525 per month (negotiable). 
References please. G. R. Leonard. 1148 Cloverley. Noilh Van
couver V7L IN6: 987-6398 Ii 

FOR RENT - Sept. 1 '77 - Apr. I '78. Furnished 3 belli den, 2 
baih. dble garage.sun deck. view.garden care, adults. P eferences. 
$575 per mo. 197 Normanby Cresc. West Van V7S IK6:926-1935 

TEACHING in SD. 46 next year? Waterfront horr'e available 
Sept. lo June. Reasonable rent to responsible adults. 4fi22 Portland 
St.. Burnoby V5J 2P5: 434-3777 
LONG TERM RENTAL - Cosy 3 bedroom home 5'<lh A Victoria 
Drive. Vancouver. Laundry room c/w washer A drier off equipped 
kitchen. 5350 per month. Please phone 985-0338// 
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personal stake In the future of the spaceship, 
earth, the student Is Invited to examine and to 
act on a variety of possible solutions. 
Diagrams and Illustrations reinforce the 
presentation. 

This diverse purpose, flexible and topical 
study should, therefore, be a welcome 
addition to Canadian students and teachers. It 
may help us to stop 'fouling our nests.' 
—JohnS. Church 

R E S O U R C E S 

After Survival: A Teacher's Guide to 
Canadian Resources, by P a u l R o b i n s o n . 
Pe te r Mar t in A s s o c i a t e s , To ron to , 1977. 
$8 .95 

• Given that In the social studies (history, 
geography), only 26% of learning materials are 
Canadian, in music 6%, in the arts 8%, in 
literature 27% and in health absolutely 
nothing; 

• • Given that the major market in sales of 
Canadian titles is to schools, where Canadian 
books make up 32% of the business, but that 
only 3% of these books are produced by 
Canadian-owned publishers; 
a Given the irony that Le Consell Superieur du 
Llvre (the Quebec equivalent of the Canadian 
Book Sellers Association) has found a 
distributor for French-Canadian books in the 
United States, but not yet in Anglophone 
Canada; 

• Given that the 'problem' in Canadian 
education has always been to provide the 
teacher, the librarian and the curriculum 

specialist with ready access to 'he necessary 
sources of Information; 
• Given that the author, born In Truro, Nova 
Scotia, acknowledges that 'much of what Is 
presently In use in schools reflects a middle-
class, sexist bias, particularly in r ead ing ' . . . 
which leads to 'the more subtle e v i l . . . the 
inculcation of stereotypes,' (p. 12); 
• Given that the writer confirms that 'Canada 
does consist of something more than 
downtown Toronto,' (p. 311 -312); 
• Given that the author emphasizes that 
curriculum materials must meel not only the 
bilingual framework, but must also be 
representative of different economic classes 
and various cultural and ethnic groups, and 
carry attributes that will encourage all to grow 
in awareness and understanding of all the 
peoples of Canada; 

Paul Robinson has to succeed. He does. 
What he has done Is to provide approximately. 
3,000 titles of Canadian textbooks, 
periodicals, films and recordings arranged 
thematlcaliy and organized under 25 
curriculum subjects from art, biology and 
business to sociology and vocational as 
reference for busy teachers and librarians, 
from K to 12. 

There is thus tasty meat or refreshing 
dessert for hungry teachers and librarians to 
devour and to savor. But there is more — the 
gravy Is rich and spicy, or the cream is lavishly 
thick and loaded with calories, depending on 
which course the teacher-reader selects. 

The incr edlbly boring litany of school 
subject chapter-headings — Economics, Law, 
Physics — are salvaged by such titles as 

'Getting Started is Half the Fun, ' 'Ukranlans 
and Other Unknown Canadians' and 
'Ruminations and Projections.' Counselling Is, 
as many harassed classroom teachers will 
readily testify, 'an omnibus category' to cover 
'either a multitude of sins or a shower of 
blessings' (p. 59). Other delightful sentences 
abouikl. 

For example, 'history is a male preserve. 
Men write It sn j men live it — Laura Secord, 
and her cow, and Nellie McClung, 
notwithstanding,' or, 'until recently, It was 
impossible to puncture the myth of the weak, 
inferior woman waiting behind the scenes 
while the men went about making history' (p. 
240). But two pages later, 'from the Chanak 
Affair of 1922 to Lester B. Pearson's 
Involvement in Suez In 1956, to official 
government reactions to the death of Salvador 
Allende in 1973, Canada's International affairs 
constitute a secret well-guarded from most 
students.' 

Robinson pleads for sweeping changes to 
bring the preschool child of today into the 21 st 
century. 'The education of students who are 
secure in their own sense of identity and who 
are prepared to live In that world hinges largely 
on the willingness of the Canadian education 
system to move with uncustomary rapidity.' (p. 
317) 

Robinson's small volume provides one 
hesitating step toward the major educational 
revolution required, if Canada is indeed to 
survive After Survival. And if so, let's hope that 
Robinson will feel compelled to update and 
that then he will have many new titles to add. 
—JohnS. Church 

Accommodation Wanted 
EXCHANGE 3 BR waterfront house in Langdale Tor house near 
the University or Victoria for Ihe duration of the 1977 Summer 
Session. Phone 886-7392 

TEACHER WANTS TO SUBLET for six weeks July/August fur
nished apartment. Burnaby Gen. Hosp. urea preferred. Adults 
only. Reply 297 Lome Avenue. Newmarlcet. Ontario L3Y 4K6 

WANTED - July I to Aug. 18. house or apartment in Victoria 
close to university. Contact O. Parker. 2745 Lonsdale Street. 
Prince Ceorge V2L 4W9: 563-9151 

WANTED TO SUBLET — Apartment for duration of Summer 
School close to UBC. July 4 - August 14, Phone 530-2966 

EXCHANGE - Coquitlam. brand-new. I BR furnished apt. nr 
SFU. 2 balconies. 3rd floor, opposite large park, tennis courts, 
pool, for Victoria accommodation during 77 Summer Session. W. 
Lewis 303-1010 King Albert. Coouillam V3J 7A3: 931-5127 

For Sale 
: LAND SPECIAL 

To Teachers from Teacher - 13 tots - Savary Island. Greenwood. 
Grind Forks and Fintry. SI00 down and $100 per month. Other 
. lots at other places at $300 down. Maurice. 1504-45th St. S.E.. Cal
gary:T2A IN2 or 403-272-4189. . 

FOR SALE - 4 B.R.. D. W. mobile home. 2 acres, circular drive, 
workshop, enclosed porchvwell treed. 10 miles paved road to 100 
Mile House. $37,500. Phone 395-2855 or write E. Nutley. R.R. « I . 
100 Mile House. B.C. V0K2E0. Available Aug. I. 1977. 

LIVE IN BX."S SUNNY OKANAGAN! Three-bedroom. i060 
square feet full-basement home;: panoramic view of Shuswap 
Lake: ,34-acre corner lot; two fireplaces, carport, sundeck. fenced 
yard. Possession July 1977; Asking $54,900. H. Dawe. Box 2287. 
Salmon Arm V0E 2T0; 832-3655 

FOR SALE - I bedroom house in Greenwood on 60' frontage. 
Large kitchen, living room and well kept lawns. Asking SI6.S00. 
Contact 445-6421 (owner). Linda Riddle. Box 435. Greenwood 
V0H IJ0 

INVESTMENT. Year old duplex 2 BR. utility room. 4 appliances. 
1000 sq. ft. each side. Rents will liquidate P.l.T. $48,500. Phone 
936-2621 v 

SPACIOUS 2 BR condominium in deluxe 4-yr-old block. Excel
lent area. Corner N.W. view of city, harbor, mountains. Wood fire-
place, sauna, etc. $53,900. Phone 986-2621 

NANAIMO-HAREWOOD 3 BR home on quiet corner lot close to 
schools and shopping. Attached carport and garden shfd. Hard* 
wood floors with w/w carpel. IM baths. Fireplace. Rec room with 
bar. Gas furnace, hot water, built-in range and oven. Occupancy 
August/September. 753-0519 Nanaimo or 723-9177 Port Alberni. 

Holidays/Travel 
SUMMER VACATION. HEART OF WAIKIKI. Beautiful brand 
new one bedroom condominiums. Sleep 4 comfortably. Air condi
tioned. Washer, dryer, color TV. Summer rates, $139 per week. 
References required. Call 681-3401 (Vancouver) weekdays. 

SPECIAL!!! 
MAUI VACATION FOR THE SUMMER MONTHS! 

Maui is as pleasant in the summer months as in the winter 'high 
season' and the rates are lower. Rent one of our deluxe one-bed
room units, each with private lansi. kitchenette, bath and living 
room. Fully equipped. Only a few steps from one of the most beau
tiful beaches in the Kihei area 'Do-lt-Yoursclf Housekeeping.* 
Rates-$20 per day double occupancy; $3.00 each additional per
son Minimum stay - I week. $20'check-out cleaning' charge. 
Telephone 922-3878 or 926-5742 or write lo F. Robins. 102—SSth 
St.. West Vancouver. B.C. 

CHARTER: Sail the San Juan. Gulf Islands and B.C. Coast. Skip
pered charter on sailing sloop - parties lo four. Write or phone G. 
Rockwell. 213-1116 Hamilton St.. New Westminster V3M 2M9: 
(604)-526-9349 

WANT TO TAKE THE FAMILY 
AWAY FROM IT ALL 

AND NOT SPEND A FORTUNE? 
VANCOUVER ISLAND! The Alders, a beautiful, quiet nature 
retreat for family holidays on a secluded and sunny beach properly 
between Courtenay and Campbell River. Rustic housekeeping 
collages, eagles and sea-lions for neighbors. A nature-lover's para
dise, healthy activities for all ages. Teachers particularly welcome. 
Within a few-mile radius are golf, tennis, fishing, hoises. farms, 
parks, a museum, a general store, and the famous Courtenay 
Music Center. Phone The Alders direct: 112-337-5322. or write l! ; 
manager, c/o Merville P.O.. Vunc, Island. 

MAUI CALLING!! Lux. 2 BR. 2 bath ocean view apt ON 
Kamaole Beach. Kihei. Summer rales - CAR TOO! Bowell. 1806 
S.W. Marine Dr.. Vane: 261-8083. 731-0413 

WAIKIKI. MAUI. KAUAI. HAWAII. Sludio. I and 2-bcd con
dominiums. 1615 Greenmount Ave.. Port Coquitlam V3B 2S4: 
942-4190 

STILL TIME to book your summer trip to Europe, the Orient. 
British Isles. Africa. ANYWHERE! Pre-planned or plan it your
self. Information without obligation. G. Jackson. 1521 Arrow Rd.. 
Victoria V8N IC3 

CANADIAN CAMPING TOURS 
If you enjoy camping and want to be a traveller and not a tourist 
come with us. We stop and explore. We do feme hiking. We soak 
up the local atmosphere. And pitching tents and camp cooking is 
atl part of the fun. This year we're going lo the Maritimes, 23 days 
$495. the Yukon and Alaska 22 days $575. California 22 days $490 
and Banff and Jasper (for the weekend hiker) 12 days $219. Prices 
include meals and camping equipment. But we'd like to give you 
all the details. Write for our brochure. Canadian Camping Tours. 
250 One Palliscr Sq. Calgary T2G 0P6 phone (403) 265-2660. 

TAKE A CH1LCOTIN HOLIDAY at Rainbow Lodge - Modern 
cabins in beautiful lake setting close lo Tweedsmuir Park. Write 
Nimpo Lake, B.C. VOL IKO or call Williams Lake Radio, ask for 
Haavik's Rainbow Lodge. 

PALMER'S CHART HOUSE. A unique guest house. Exclusive 
island hideaway in the San Juan Islands for a vacationing couple. 
New private accommodations with sun deck overlooking harbor 
and marina: gourmet meals provided: optional sailing, swimming, 
golf and hi!; ing: und an experience in island living. "Gel*away" 
weekends year round. By Ihe week in July und August. For infor
mation write your host and hostess, world travelers and former 
B.C. teachers. Mr. and Mrs. D. G. Palmer. Box 51. Deer Harbor. 
Washing™ 93243. or call 112-206-376-4231 weekends or 112-206-
623-8351 weekdays. 

TRAVEL CANADA - Through Maritimes and New Eng. Slates. 
Female teacher. 29 yrs., warns companion(s) to share expenses for 
6-8 wks. M. Clark 263-1178 or 266-8214. 

Miscellaneous 
1976-1977 REVISED EDITION. Students can Wlitc 'FONZIE'. 
PRESLEY. LINDSAY WAGNER. ANJCA and over 100 more 
Celebrity addresses. Also available, 1976-77 revised edition of 
•Sporls Stars': ALL ESPOSITOS. BENCH. NICKLAUS and 100 
others. Each booklet is $1.25 (plus 25c for handling and postage). 
Send in Box 6001. Station *F\ Hamilton. Ontario L9C 5S2. 

ANNUAL BCAMT SUMMER WORKSHOP - Tues. and Wed. 
August 30. 31.' 1977 at Killarney Sec. School. Vancouver. B.C. 
Topics of Interest K-12. Registration: $22.00 (before June 30. 
1977): $24.00 on Sile: $10.00 Students. Cheques payable to Linda 
Shortreid. 46SI-202nd Si.. Langley V3A 3J2. 
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TO DO - TO KNOW - TO BE 

BERNARD C. GILLIE 

BMuch, if not all, of education ssems to 
be summed up in the infinitives of our 
title. 

For centuries we have struggled with 
multiplicity of activities designed to make 
sure that future generations will be able 
to do more—to know more and to be 
better—th an those of the past. The 
theory oeems to be that if only mankind 
can be made to strive for these goals, 
things will be better in a tried and 
troubled world. 

There seems to be considerable 
evidence — still inconclusive, we'll agree 
—that in the doing and knowing we've 
enjoyed considerable success — witness 
signs of 'progress' and 'development' on 
every hand, albeit looking somewhat 
shopworn right now. 

The business of 'being better' Is a 
different story, sadly lacking much 
encouragement even for the most 
undaunted optimist. 

As educators, we have flitted from one 
of these objectives to another over the 
years in what I liken to an endless 
gavotte, replete with sour notes and 
discords throughout a monotonous tune 
that changes continually and yet 
remains maddeningly familiar. 

We'learn by doing'only to find that 

apparently nobody 'knows' anything, so 
along comes a different beat with the 
accent on 'knowledge and 
understanding,' which soon has 
everyone except the brilliant out of step 
and at each other's throats. 

Theory goes up for more 'harmony— 
close harmony' — so we all leap on the 
new theme — bandwagon, if you prefer 
— and beat out the social adjustment 
'motif to the veritable exclusion of 
earlier efforts. 

So it goes, back and forth, up and 
down, round and round, but always with 
disproportionate emphasis on one or 
other of the three — to do — to know — to 
be. A ball — a band and no master of 
ceremonies. 

Professional success in all this seems 
to be measured in terms of one's ability 
to predict which way the music will go 
next — a subtle kind of musical chairs in 
which ttiere are always a few of us who 
manage to move the wrong way and get 
counted out. 

There are, of course, always a few wise 
old 'birds' who get tired enough or wise 
enough, just to stand still. Interestingly, 
but not surprisingly, they turn out to be in 
step just about as frequently as the rest. 

By now you're saying, 'What is all this 

nonsense about, anyway?' Just this — 
Having done my share of trying to keep 
in step with our wastern world's 
educational gavotte, including 'going 
left' when I should have 'gone right' on 
some memorable occasions, I have now 
taken to resting In the balcony, content 
to tap a foot now and then when the 
music becomes familiar. 

For what it's worth, fellow revelers, this 
weary world shows unmistakable signs 
of dancing off once more to a new 
measure — new only to newcomers at 
the ball. Call it 'back to basics,' 'return to 
reason' or 'forever fundamentals,' It's 
really very old, very shopworn, and very 
disappointing. 

I know, I've been through it all several 
times already and it always ended the 
same way. Most of the dancers who 
might have enjoyed themselves and 
made the 'affair' a pleasant place, were 
bored silly and left forthe bar) Those who 
were left turned the gavotte into a war 
dance foi they could do a few things, 
knew a great deal but had precious little 
idea of how to be better. 

Could it be that some day the morning 
sun will rise on an empty floor? 
Mr. QIIII9, a BCTF past prosldont, la executive director ot 
LE.A.R.N. 

PRINCIPALS TEACHERS 
Our Lloyd's Registered Sternwheelers, 
Yukon Queen and Yukon Belle, will accom
modate you, and 37 of 
your students, for a fully 
commentated field tour of 
Vancouver's busy port 
facility. To take advantage 
of this important educational resource, 
please call: 

HARBOUR FERRIES LTD.687-9558 

$68 
PER VESSEL 
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-Robert M. Barker 137 

LIBRARIES 
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Do you have 
A fund raising project? 

Candy Co. Ltd. 
1685W. 5th Avenue, 

Vancouver, B.C 
P.O. Box 34096 
604-732-1261 

Did you know 
That Hansel & Gretel Candy Co. has 3 
delicious fund-raising candies to help you 
make money? 

Did you know 
We offer 3 proven fund-raising items: 
• Hansel & Gretel Peppermint Patties' 

• Hansel & Gretel Peanut Brittle 
• Hansel & Gretel Party Mints 

Please mail coupon for detailed information. 

Did you know 
Our fund-raising candies will be shipped to 
you freight prepaid (minimum 25 dozen): 
no money required with order?-
Did you know 
There is no risk. • 
We will allow full credit on unsold candy 
returned to our plant within 30 days? , 

Attention: You deal directly with the factory 
These candies made in B.C. with B.C. labour. 

Fresh daily. We offer prompt service. 

Name 

Address 

City .....Tel 

Name of Group 

Number in Group 
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profits. 
Our Spdcial Teacher plan covers 
not^nly our own Hondas, 
Toyotas and Fiats, but also the 
complete line of Genera] Motors-
Ford-Chrylli!Oipr|cars and trucks. 

^nd our Special^ 
"Pufch ŝe-leasl̂ Plaln is totally 
flexible to give you all the 

^advantages of leading and. : } 

purchasing. > 
L - ± . ' 1 T _ . . . ^ . - i . , . . . 

— . 1- -i . -1 -
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v If ypu choose to pu rc hirse your {> 
car, we simply apply yoii^ 
payments from the purchaseprice • 1 
less interested modesti|ian 
charges. -

-! , - "r . 1± 

Teacher ,̂ from outside the Lower 
Mainland can obtain price 
quotations by writing Sftti stating • 
the makei model and desired 
options/Prices are hot given oyer 
the telephone for teachers in the / 
Lower Mainland 
we welcome phone calls to make 

_.J ' . . . . . ^ . « 

• : • -.•••\ 

r • w..- • 

appointments.. ; 

e * .... 

*• . r — . . . ) 

\ * Write or phone today to 
LLOYD BRAY OR MARGARET PULMAN 

BILL D O C K S T E A D E R L E A S I N G LTD 
400 KINGSWAY. VANCOUVER VST 3J9 * 

879-8411 (Loc. 26,40 or 56) -1 * 

•>- yi. 

• w • 
4 
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"Another Bill Dbcksfeader Enterprise,; 
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Third Troisieme 
class class© 
PERMIT No 2035 
VANCOUVER 

Teachers and their families in British Columbia have actively 
supported all the services of Teachers* Co-operative. This tremendous 
member participation together with the participation of teachers and 
their families in Alberta, Manitoba and the Yukon Territory has 
resulted in the Co-operative being the largest professionally 
oriented financial co-operative in Canada. 

seiwiGes 
Regular Investment 
Savings Account 
Term Investments 

s&a&sfetcs 
members have Invested 
a total of $118,000,000 
in these term and no-term 
investment accounts 

Mortgage Loans mortgage loans to members 
total $74,000,000 

Registered Retirement 
Savings Plan 

assets over 
$30,000,000 

Registered Home 
Ownership Savings Plan 

assets total 
$1,800,000 

The Teachers' Co-operative has been serving teachers 
and their families since 1951. Jts membership exceeds 
30,000 and assets total $172,000,000.00. 

. T E A C H E R S 1 I I W E S T M E t N i T 
AND H O U S I N G C O O P E R A T I V E 

VANCOUVER: 205 Arbutus Village Square, 4255 Arbutus St., 
Vancouver, B.C. V6J 4Ri, 736-7741 
206-2235 Burrard St., Vancouver, B.C. V6J 3H9, 736-7741 

VICTORIA: 206-3400 Douglas St., Victoria, B.C. V8Z3L5. 385-3393 
NANAIMO: 3 - 87 Wallace St., Nanaimo, B.C. V9R 5A8, 753-3402 
KELOWNA: 1133 Sutherland Ave., Kelowna, B.C. V1Y5Y2, 763-4916 
PRINCE GEORGE: 130-1460 6th Ave., Prince George, B.C. V2L 3N2,562-7213 

Offices in Edmonton, Calgary and Winnipeg 

USE THE SERVICES OF TEACHERS' CO-OP; IT'S YOUR 
MEMBER-OWNED ORGANIZATION! 


