


94% 
people who se® iMs 

w@m¥t read ©m 

For the 6% of you 
who are still with as 
we can count on your 
interest in learning 
more about us. We 
have developed a 
reputation as an 
honest and straight" 
forward business, 
because that is what 
we are. Triad was 
formed in 1968 to 
service the new car 

and truck needs of 
B.€. teachers* The 
concept of a pro
fessional automobile 
buying service such 
as yours has been 
copied all over the 
U.S. When you need 
us, remember—we 
have saved thousands 
of buyers a lot of , 
money and heartache 
—we can help you too. 

ATREAD 
See B U I o r M a u r e e n Stonier or B a l S k i l l i n g s 
240 -1070 West Broadway, Vancouver, 
BCV6H1E7 
Telephone: 732-7833 

Summer H o u r s ( In ly /Augus t ) : 
Monday to Friday, 9:30-5:30, C losed Sa tu rday 
N O T E : 
Open Saturday, closed Monday u n t i l June 3 0 
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HAWAII 
Waikiki, Maui, Kauai and Kona on the Big Island 

ORIENT 
Dec. 22-Jan. 6: Hong Kong, Singapore, Penang, 
Bangkok, Pattaya 

AUSTRALIA 
Dec. 22-Jan. 5 

NEW ZEALAND 
Dec. 22-Jan. 5 

LONDON, ENGLAND 
Dec. ?.2-Jan. 6 and Dec. 23-Jan. 5 

FRENCH POLYNESIA 
Dec. 22-Jan. 5: Tahiti, Moorea, Huahine, Raiatea 

PARIS AND MOROCCO 
Dec. 22-Jan. 5 

CENTRAL AMERICA 
Dec. 22-Jan. 5: Guatemala, Costa Rica, El Salvador 

DISNEYLAND 

DISNEYLAND/SAN DIEGO 

CRUISES 
CARIBBEAN 

There's still time to book a charter flight to London, 
Prestwick, Manchester, Amsterdam: Frankfurt, Oslo 
and Copenhagen. Charter flights and Charier Class 
Fares on Air Canada or CP Air must be booked at least 
30 days in advance so call Ventra today. We can help 
you with ail your European travel plans while we're 
helping you save money. 

Please call today for more information about desti
nations listed here or if you have questions about 
any other destination. We would be happy to forward 
a detailed itinerary to you or let you know what is 
available. 

Telephone: 263-1951 
Toll Free Line for B.C. 112-800-663-3364 

1 V E N T R A 
T R A V E L 
S E R V I C E 

5915 West Boulevard, Vancouver, B.C. V6M 3X1 

a wholly owned subsidiary of Teachers' Investment 
and Housing Co-operative 
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d only A.B. Dick has it. 
Introducing the Word Processing Career/Pak. 
A . B . Dick has developed the first comprehensive, 
three-part business education package for word 
processing instruction. Career/Pak eliminates hours 
of developmental research and legwork for you. But 
best of all, it helps you give students the practical 
training they need to move right into jobs in the 
growing word processing field. And it's free with our 
Magna electronic typewriters. 
The first truly complete word processing 
education package. 
With Career/Pak you get all this: 
The instructor's package, including text, slides and 
study guides, tells you all you need to know about 
word processing — from its origin to its future impact 
and growth. It describes word processing systems and 
equipment. And it even shows how word processing 
changes traditional office occupations. 
The Skil/Pak operator's manual builds word 
processing typing skills right on the Magna electronic 
typewriter. With a combinaiion of written text and 
programmed magnetic cards, the Skil /Pak carries 
on a teaching and testing dialogue with the student. 
And it's self-paced, so you're free to move from 
student to student. 

The applications workbook contains actual 
documents from legal, banking, medical and 
insurance fields —"real world" problems that prepare 
your students for on-the-job challenges. 
Plus full service and support from your A. B. Dick 
sales and marketing support representatives. 
Help fill the growing demand for trained word 
processing personnel. 
As word processing continues to grow in the business 
community, so do the career opportunities for your 
students. With Career/Pak, it's easy to tailor your 
business curriculum to help fill this market demand. 
For additional information about the Word Processing 

Career/Pak and the 
Magna electronic 
typewriters, write: 

Career/Pak. A. B. Dick 
Company o l Canada. Ltd.. 
94 Brockport Drive, Rexclale. 
Ontario M9W5C5 
or call (116) 675-:«Xi. 

A D!l 
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Scrabble For Juniors 

Regular $6.50 

Equals 

Special 

$5.99 

A math game — dGvelops 
skills in multiplication, 
addition, subtraction, 
division, decimals and 
fractions. 

Regular $8.95 

Special 

$5.99 

May 16th thru June 30th. The 
process of Education never stops. 
So many Teachers are involved 
with summer school programs, 
upgrading skills, and, seminars — 
or busy looking for some good 
ideas for next year. Make your 
local branch of "THETEACHERS' 
STORE" your resource head
quarters during the May-June saie 
and watch for other special in store 
features all through the summer 
months. 

The Great Canadian 
Pie Game 

. - s u a V -

$7.99 each 
A game about Canada's Special 
political scene — fun # e n n „ 
and educational. * D . S » ea. 

Tigo 

A great new math game 
for 2-4 players. 
a classroom set is also 
available 
(up to 25 players) 

Regular 
$11.99 

Special 

$9.99 

Mindbenders 

fm/m 
Recognition award 
sets 

Fiendish diabolical puzzle designed to bend minds, 
Perplexing Pyramid, Tricky Triangle, Wobbly Web, 
Perfect Square, Perfect Circle, The Path. $1.59 ea. 

Good Apple Records. 

Original songs that develop 
creative thinking and positive self 
concepts. Imagination And Me, 
Anything Can Happen, Dandy-
Lions Never Roar, Ballad of Lucy 
Lum, 

Regular 
$7.30 each 

Special 

$8.49 >• 

50 colorful 
awards per 
package — 
for big jobs — 
success — 
congratula
tions and 
good work. 

$1.95 
per package 

Summer Fun Bulletin 
Board Kit 

Shows outdoor 
fun ideas and 
activities. Figures 
range to 68.5 cm. 

$5.25 each 

Songs By Raffi 

dm 

• 'ttt'kttflW.ffll*' 

Singable Songs For 
The Very Young, More 
Singable Songs 
Regular $7.98 each 

Special 

$5.99 ea. 

Good Apple Activity Books 

Lyrics and music to match the 
records — and activities that can 
be done with or without records. 
Imagination And Me, Anything 
Can Happen, Dandy-Lions Never 

Roar, Ballad of Lucy Lum, Regular 
$6.60 each 

Special 

$5.99 ea. 

And many more in store features — Music, 
Special Ed. Language Arts, Math, Science, 
Social Studies, French plus special Educational 
toys and games that make learning fun. 

The Teachers' Store Is a division of Mover-
Vlco. Mariy ot the products advertised here 
are available at th-. regular prices through 
your new Moyer catalogue. Refer to your 
catalogue tor other great Ideas ;rom Moyer. 

Professional Resources For Teachers. 

Moyer 

TEJUBKESBfl' 
SHORE 

OTttWA. ONTARIO 
Vilta Cenlfe 
2635 Alia Villa Dflve. 
Tektpnone|6l3> 523-1535 
Open evening! line p.m. 

TOUONTO.'OKTWIO 
No*1onbfock Shopping PlaH 
5851 Yongs Streel. 
Teajphono(4l61 225-6584 
Open evenings nil 8 p.m. 
VM. . thu i l .FH ,11119pm. 

HAMILT3N. 0MUHIO WWHIPfO. HAHITDB* 
LlovdO .J ickuoSqul t M4 PnUgi «M««t 
2 Kino 51 W (altdmontonnelowlhe 
ininniBdJimeil million Sloiel 
rtff I4WiM»-«»e T-KI—n. 12041 » « ^ « » 

Openl-]nmg<!«6o » . Opon avaninQs nil a 30 p m_ 
lSSi-r-F:i ml ! P i" Mon., T I M S * fri 11119 c nv. 

EDMONTON, menu IUIHM*. «;IT»H comma 
12309- 118IKAH, 4480HallU«SI . 
Telephone (4031452-6M9 (.1 Willingdon » t io» J«" 
Op«nevonlngsli»5.30pm. Bi.nwooilSboppinoC«nu«) 
Inon I f i l MI9pm telephone 1604 299-5911 

Open evenmgl till 6 pm. 
Inun.iFri ti«9p m. 

Ne* itoiei w4l open u»n in other mjpi ceiinei 

CAL0AHT.AUS4TA 
Soupcanua Shopping Pun. 
lUlhAvenin&MaclaodtuilS , 
Telephone 140312T6-II33 
0penevenmqinll9.30p m 
Saluidiytiliepm. 

NONTHUL.gllUEC 
3400 Cola Vertu. 
SI. Liuionl. P.O 
H4B288 
Teleplwo (5141331-0475 
Oponeivning3till6p.nl. • 
Thil l . IFi.. BUS OOp m 
Saluid3yWI5.0Op.ni. 
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Planning your Estate is best done while suntanning. So take a pencil, paper, a lounge chair, iced 
juice and your free Estate Planning Guide from Teachers' Trust out to the backyard. Now, take a 
few moments to consider your arrangements. 

By planning your estate, leaving a 
Will and making sure that you have 
assigned a responsible executor, 
you are ensuring that your 
favourite gold pen or the contents 
of that mysterious safety deposit 
box are distributed to the special 
people in your life. 

When you're ready, call us for an 
appointment. (If you live outside 
the Lower Mainland, please write 
to arrange a convenient appoint
ment date.) You are invited to talk 
with your Teachers' Trust officer as 
many times as you wish and all 
consultations are free. There are 
no obligations and no charges for 
this service. Your personal estate 
counsellor can make sure that 
you are fully awari. of all your alter
natives and if you have any tax 
or investment questions, ask the 
professional. 

Yes, you need a Will. 
That's the only way to make sure 
that your wishes will be carried 
out. When you meet with your 
Teachers' Trust officer, a Will 
planning summary is prepared and 
sent to your lawyer. When you 
examine all your alternatives with 
the guidance of your Tr-Jst officer, 
you save your lawyer's time and 
your money. It's worth your while to 
stop in at your Trust Company. 

5 years old is too old. 
Once you've written your Will, you 
can't simply forget about it. Laws 
do change, so as a favour to 
yourself and your family, take 
some time to review the old docu
ment. Your Teachers' Trust officer 
will make sure that you're taking 
advantage of new legislation. 

Enter the Executor. 
That's the person or trust company 
you name in your Will to be re
sponsible to carry out the terms of 
your Will. It's a big job and it's im
portant that your Executor is both 
knowledgeable and level-headed. 
If you appoint Teachers' Trust as 
your Executor or Co-executor, 
your estate will be administered 
efficiently and according to your 
wishes. 

Today's the Day. 
You can read the llliad again this 
summer and you can also go for 3 
under par. We know you have other 
things to do. But this summer, you 
don't have anything better to do. 

Estate planning is your respon
sibility. Write today for .vour free 
Estate Planning Guide.; 

lE TEACHERS' TRUST COMB4NY 
5909 West Boulevard, Vancouver, B.C. V6M 3X1, Telephone: 263-2371 

A 4 
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HE LIKED US 

©Please accept my compliments for bring
ing out yet another excellent isi'ue. 1 found 
the March-April issue extremely useful and 
enjoyable. 

As a learning assistance teacher I found 
the article on learning disabilities by Richard 
Dopson of special interest. Other articles in 
the issue were equally good. The basic 
theme of "lifestyles" was very timely and an 
appropriate choice for the issue. All of the 
articles fully justified their place in it. 

Once again, congratulations to all re
sponsible for the issue. 

Bal Sanghera 
Lillooet 

HOW TO TEACH SUCCESSFULLY 

©What keeps teachers going in the face of 
the frustrations of the school system? 

How can we live with the absurdities of 
our top-heavy bureaucracy, the ingratitude 
of an ignorant and reactionary public, and 
the injustice of always having society's 
problems shoved on our doorstep, without 
being given either the money or the author
ity to deal with these problems? 

What, besides the mortgage payments, 
keeps the rank and file on the job? It's faith, 
hope and love. 

Cynicism is deadly and eats the cynic 
from inside out; without faith in the ultimate 
perfectibility of homo sapiens, one becomes 
a member of the living dead, the ZOMBIES! 

Without hope that seme of these little 
seeds you plant will sprout and that some of 
those horrible boo-boos you made will be 
forgotten, teaching will become a mere job, 
and you will turn into a day counter (only 
1921 days left till retirement!). 

But the most important is love. While 
faith is the willingness to acrept a substitute 
for knowledge, and hope is ersa'z success, 
love is real, honest and immediate. 

Education, like parenthood, is first, 
foremost and in essence an act of love, and 
that makes being a teacher, even at its most 
gruesome worst, one tiny grade better than 
running a hamburger service station. 

But 1 sure hope we're not just kidding 
ourselves. 

Jack Boulogne 
Surrey 

OUR FAME SPREADS 

•About two weeks ago a copy of your 
January-February issue appeared in our 
staffroom. 1 have been unable to find out 
how that came to be, but I want you to know 
that I am very impressed with what 1 read. I 
cannot deci.de if I liked the article Literature 
for Today's Children or The World of tha 
Child the most. 

I would like to subscribe to your magazine 
at once. Congratulations on a well planned, 
colorful and inspiring magazine! 

Cathy McLaughlin 
Truro, Nova Scotia 

RIGHT TO BIRTH 

©The editorial staff is to be congratulated 
for the Year of the Child issue (January-
February). 

There appeared to be one omission: 
nowhere was there mentioned the right oi 
the child to the most fundamental of all 
rights, the right to life. The preamble to the 
United Nations' Declaration of the Rights of 
a Child states: "Whereas the child, by 
reason of his physical and mental immatur
ity needs special safeguards and care, in
cluding appropriate legal protection before 
(italics mine) and after birth." 

Your paraphrasing principle No. 4 on 
page 94, "to protection against all forms of 
neglect, cruelty and exploitation" is consi
dered inadequate by this writer. 

Principle No. 4 states in part, "The child 
shall enjoy the benefits of social security. He 
shf1' be entitled to grow and develop in 
h . :1th; to this end special care and 'protec
tion shall be provided both to him and his 
mother, including adequate pre-natal 
(italics mine) and post-natal care 

Perhaps some teachers need reminding 
that a partial solution to falling enrolment is 
to allow (and encourage) more babies to be 
born. 

E. P. Webb 
West Vancouver 

INCIPALS T t AC HERS 
Our Lloyd's Registered Sternwheelers, 
Yukon Queen and Yukon Belle, will accom
modate you, and 37 of 
your students, for a fully 
commentated field tour of 
Vancouver 's busy port 
facility. To take advantage 
of this important educatii 
please call: 

$72 
PER VESSEL 

onal resource, 

HARBOUR FERRIES LTD.687-9558 
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SCHOLAR'S CHOICE 
ERSONAL SHOPPING CENTS 

INVITES EVERY SCHOOL TEACHER 
TO OUR MONTH-LONG MOVING-OUT 

SALE 
THOUSANDS OF ITEMS IN EVERY DEPARTMENT 

ARE REDUCED TO CLEAR. 
BECAUSE: SCHOLAR'S WILL BE CLOSED FROM 

IUNE 29TH THRU JULY 13TH, IN ORDER TO MOVE TO MORE 
MODERN FACILITIES IN BURNABY. 

ON JULY 14TH, OUR NEW ADDRESS WILL BE; 
4347 CANADA WAY (ONE BLOCK WEST OF WILLINGDON AVENUE) 

SO GOME HELP US MOVE IN JUNE, 
AND SAVE MONEY!! 

i 

A Scholar's Choice 
ljr 1150 HOMER ST., VANCOUVER, BRITISH COLUMBIA V6B 2X8 604-6II-634S 
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GLADYS PERRIN Teaching Carrier Indian students was an 
unforgettable and rewarding experience 
for this Lower Mainland teacher. 

Sit was January 1978 when our household 
had reached that state of economy when 
more funds were needed, especially with a 
daughter studying theatre in England. 

I had used my teaching career periodi
cally throughout our married life, particu
larly in the arts, and I'd always had the 
secret longing to know exactly what isolated 
Indians would express, aside from their 
ancestral designs. S o with teaching experi
ence of elementary through, secondary as 
background, I applied to Indian Affairs for a 
job. 

With fair warnings about living in isola
tion, I was accepted as principal of a two-
room school in the scant Indian village of 
Portage on Stuart Lake, right in the heart of 
our nor thern lake district. 1 was an 
emergency replacement (or a young "first 
year" teacher. 

With suitable duffle coat, fur hat and 
boots, I boarded the plane and was lifted 
out of Vancouver's moist morning, to land 
at Prince George's crystal clear whiteness. 
People seemed to beam on one another 
with a jovial, it's-a-oreat-life expression. 

T w o charming Indian Affairs office 
women met me, wondering if I were going to 
be a sister of the church, being a more 
mature person coming to the rescue of little 
Portage School . Their charm and intelligent 
conversation as we drove the highway from 
Prince George to Fort St. James impressed 
me tremendously, not to mention the 
snowy vista of hills and delicate poplars as 
we sped along in that powerful, well han
dled government car. 

At Fort St. James we met Vera, the jur iqr 
room teacher of my school, whose sweet 
smiling nature gave me the feeling life must 

be easy up here. After I said farewell to my 
escorts, the vitally important next step was 
to shop for groceries that would last us for at 
least three months. It was a long tape the 
cashier handed us! 

With the grocery boy still trying to get 
everything into suitable boxes, the large 
van-like taxi drove up to take us out to the 
frozen shoreline of Stuart Lake. A Cessna 
arrived out of the blue to greet us. and with 
gusto the pilot had us, boxes and baggage, 
all aboard, ready to go. Everything co-ordi
nated all so easily. I was having too good a 
holiday to experience the rigors of the 
North. But I had not yet started teaching! 

The half-hour (light over the whiteness of 
frozen lakes and hills, smudged with dark 
patches of wintry trees, ended all too soon 
as we landed on the Stuart Lake inlet that 
eased up to Portage. Cl imbing out of the 

178 THE B.C. TEACHER, MAY-JUNE 1979 





plane, 1 was welcomed by the Chief Coun
cillor of the village and young smiling faces 
anticipating their new teacher. 

As we followed the skiddo pu. -g our 
belongings over the snow, I quickly took 
in the village — two rows of box-like 
houses, one facing the river, the other 
having more of a semblance of "main 
street," with a little blue church to grace it. 
Most houses were painted pink, green, barn 
red or yellow, but the chief's home boasted 
purple, with a small totem. Evidently there 
was a feeling for color. 

With curious looks from door steps, and 
mote children and dogs joining our entour
age, we reached the teacherage. 1 had 
arrived, and school was to begin on the 
morrow. 

A CLASS OF 10! 

My registration was only 10 children, but 
w.th a range of Grade 4 to Grade 7 there 
was a lot of preparation just looking into the 
basics; arithmetic in itself was a real brushup 
course for me. The school was pleasantly 
new, with blue carpeting to soften one's 
tread and a view of the windows of log 
fences enclosing a barnyard. 

With one apprehensive look at the bullet 
hole that had left quite noticeable evidence 
of past violence, I rang the school hand bell, 
to begin my first day. 

No one appeared! 
Looking into Vera's room, I enquired, 

"Where are they?" 
She nonchalantly replied, "Indian time, 

you know; they'll come." 
It wasn't long before there was a scuffling 

of boots off ;it the entrance and in came my 
pupils, all smiles, to gather round me. My 
opening with a little formality was to have 
the junior room come in to meet their new 
principal. They came tumbling, running, 
laughing, and giggling so that I knew my first 
big problem had begun. 

Being something of a storyteller, I gained 
their open-mouthed attention, finishing 
with, "Let's start school on time, nine, 
o'clock!" But to punctuate this closing 
statement came the innocent challenge, 
"Wot you do now, teacha?" 

They didn't want verbal teaching; they 
wanted action that made them feel busy. 

Eventually they came on time, or even 
too early, when I brought bags of marbles 
and skipping ropes for the earlier arrivals to 
play with: Because both of these items were 
a new experience, they soon found it dif-. 
ficult to put away such pleasures to start 
school. . 

There was a carry-over of the skipping 
ropes into the arithmetic lesson. Finding my 
Grade 4s and 5s at a constant deadlock over 
remembering their multiplication tables, I'd 

simply say. "Skip it," meaning they actually 
skipped through the rhythmical saying of 
the table needed. The Grade 6s and 7s 
would look up from their arithmetic to 
silently say the table to themselves with lips 
moving. 

Every morning each class had their share 
of time with me, a personal togetherness, 
that found us sitting on the floor, busy at the 
blackboard or looking out the window to 
solve a problem in some unique way. 

They liked math, because I gave it all the 
pep and enthusiasm that was necessary to 
keep them alert. The most concentrated 
number question 1 was asked when walking 
with a few after school was, "How many 
children do you have, Mrs. Perrin?" 

"Two," came my answer. Holding two 
fingers up. Patsy exploded, "Only two! 
Doesn't your husband love you?" 

It was easy to step out of school at the end 
of a day because we were established as 
part of the village. Although there was 
ample land and fencing around both school 
and teacherage, the land was regarded as 
free roaming territory by both horses and 
cattle. An Indian-built fence gave no resis
tance to a forceful rump, so when spring 
came the greener grass within the school 
yard became common pasture. In duo 
course one walked with caution to avoid the 
dung. 

Eventually we had a clean-up as well as a 
tree-planting clay. All the men in the village 
turned up to help, and women drove horses 
to haul away the rubbish. 

An arrangement had been made with 
Indian Affairs to pay for the new fencing, 
and we'd agreed to keep the animals out. 
One day that week I walked up to three men 
lolling on the grass beside some unfinished 
fencing. "How is it getting on?" I asked. 

"We wait for the women to strip," they 
replied, pointing to the bush. 

V Anticipating some primitive ritual that 
.would be embarrassing, I turned to leave, 
•when the women came out of the bush with 
denuded logs for the fencing. 

v , " H i , teacha," they cheerfully called, "we 
" Be in strippin'!" 

"How many children do 
you have?" 

"Two." 
"Only two! Doesn't your 

husband love you?" 

n The village was really restful in its green 
'-carpet-like setting, with the river meander

ing through, out to Stuart Lake. The houses 

that faced along the river embankment had 
easier access to the landing where the 
people pailed out their supply of water. 
Whenever children were late for school the 
usual reason given was, "I was packin' 
water for Mom." 

Two basic essentials for any woman to 
keep her household going, were water, and 
wood to keep the stove burning. Although 
we teachers had modern facilities, I some
times envied the cosiness of the Indians' 
kitchen stoves and smell of wood. 

On days when a hunt had been success
ful, the children would burst into school that, 
morning with, "Johnny got a moose!" and 
I'd listen to details on how the men had 
tracked down the animal. 

In their excitement over having a plentiful 
supply of meat again they'd slip into their 
own unlearned form of speech: '"Member 
it was jus foggy; can't see no sun," or the 
ending, "We gonna have lots to eat." 

Then remembering they were in the 
classroom they'd suddenly explode with, 
"Wot you gonna do now, teacha?" 

STORIES SUCCESSFUL 

Moving into English, particularly creative 
writing, seemed easy and natural. My whole 
experience of living with them was a ' 'story'' 
so that when they became tired of textbooks 
I'd have them relax and listen to my story of 
fishing, getting a load of hay, or a Saturday 
skiddo ride across Stuart Lake. They were 
fascinating experiences for me, and became 
a source of inspiration for them. 

The pupils soon realized that stories were 
part of my teaching approach, and as the 
months went by they were writing fluently 
even though their speech still maintained 
such expressions as "Wat dat?" or "Did you 
see dat nodder dog dey got?" 

Friday was always a very satisfying day. 
We devoted the greater part of the after
noon to arts and crafts. Because my pupils 
seemed to have a stubbornness in their 
makeup—they balked at a formal lesson— 
they ended up having a choice of drawing, 
painting, lino-block, knitting, flower mak
ing, etc. 

The lino block work was truly successful. 
Crea^ng original designs, they set up ex
cellent prints to decorate the covers of their 
report cards or make wall hangings for their 
homes, which needed some decor. They 
loved evety piece of a'.t done, as if it was 
some hallowed possession. 

Their spontaneous work appeared 
Oriental; something that took one back in 
time to a culture that reflected intricacies of a 
more delicate nature. 

One Grade 5 boy was very talented in 
expressing himself. He was such a "born 
artist" that he would not get on with his 
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morning math until he'd done another 
design — "just a quickie," as I called it. 

1 had hoped to get my charges into wood 
carving, seeing the wonderful logs lying in 
their yards, but my time was so short, the 
carving tools never arrived, and as we 
moved into spring the outdoor sports activ
ity became the essential program. 

Die hardest work I did with my pupils was 
to get them moving, to limber up, to 
appreciate what it meant to get in shape for 
a sports day — something they had never 
experienced. Remember, they were iso
lated children who had seldom been to 
town—space on a boat to Tache or Fort St. 
James was for adults and transporting es
sential goods. To get out and simply run 
seemed ridiculous. Why-run-for-nothiiig 
was the attitude; would be different if you 
were hunting. 

With an apprehensive look 
at the bullet hole, I rang 

the school bell. 

Besides talking up the beauty of their 
ancestors who ran, I played right into their 
greatest pleasure, Friday night films. At the 
end of that school day the question always 
came. "Gonna have filum to-night?" So 
we'd set up chairs and projector for the 
evening showing of films from the National 
Film Board, which came in the mailbag 
from Prince George Branch. 
a i: The whole village would come: mothers 
with babies, little tots, young people, old 

i; grandparents with their well-lined faces, as 
weil as the regular parents and children of 
the school. 

The outside world came in and 
. broadened their horizons beyond Portage, 
Tache arid Fort S t James. They saw the vast' 
herds of cattle in Alberta, shared-with the 
Bella Bella Indians the activities of their 
thriving community, heard high school 
bands, listened to singing, and saw crafts 
performed that stirred their emotions in 
wanting to do likewise. They saw that the 
world danced, played games and entered 
the Olympics — so much of the outside 
world that they had never shared. 

The films brought results. Volleyball be
came a major pastime, along with Softball. 
Running distances was an accepted chal
lenge. Funds were found to start building a 
skating rink and a much needed workshop. 
The importance of both children and adults 
having something to., do, of playing to
gether, struck home, and their thinking 
surged forward so that Portage was ex
pressing itself at Band Council meetings in 
Tache. I know now that the answer to 

helping our Indians is to give them guidance 
and recreational activity to break the 
monotony of their lives. 

Practice for basic running, high jump, 
relays, etc., was done with a sense of pride, 
and often with parents looking on to show 
their interest. The sack race was the biggest 
laugh of all — how they loved tumbling 
upon each other, until their hopping be
came as efficient as that of any rabbit. 

On the final sports day the whole village 
turned up to compete so enthusiastically, 
that the young men were still matching each 
other for the high jump at sundown. Free ice 
cream and hot dogs were supplied by the 
Band Council, so the day became a gi'eat 
one for everyone to remember. 

The author, Gladys Pemn. She enjoyed her 
year immensely, and encourages other teachers 
to do what she did. 

Happily-showing off their ribbons, tired 
children went home with mothers while the 
young people carried on a baseball game. 
Just as I had decided "feet up" was to be my 
reward for the evening, a knock came to our 
door. "Are you coming to the dance?" 

Their hall was a natural log structure with 
board floor and benches for seating. In the 
dim light I was surprised to see everyone 
had turned up, including mothers with small 
babies. We all seemed to be hypnotized by 
the "dance," as everyone surged to the 
floor to give his or her expression to the 
music. I danced that night with more energy 
than I'd spent all day on the sports! And 
there was no drinking, 
v What are some of my never-to-be-for

gotten moments? 
• to walk out from the village alone on a 

Sunday, stand on the frozen snow-covered 
lake, and listen to the silence; 

• to.sit on a wooden bench in the little 
church and listen to thp chantings in Carrier, 
led by the chief, a man of deep spiritual 
feeling; 

• to see all the children absorbed in their 
art, Friday afternoons, cares of the week 

gone, just pleasantly singing with Nana 
Mouskouri, their favorite record; 

» to run out of school for the sharing of a 
great moment at the barn — "A calf is 
born"; 

• to squat over a hole in the ice while 
everyone waits in whispers for the rug of a 
bite — and quickly you land it amid squeals 
of delight over your prize — a fish; 

e to visit a grandmother who loves her 
grandchildren, as she sits on her favorite 
seat by the stove, smoking a handmade 
cigarette. She gives the children more sta
bility because young parents disappear into 
town for a day or so: 

e to gather all your girls in the teacherage 
for a most important lesson — how to bake 
bread — and at the end of the day, see 
each, proudly carrying home a crusty 
brown loaf; 

• to see an Indian woman scraping the 
hide of a moose so that it will become the 
finest moccasins, ones she will decorate 
artistically with beads; 

• to attend a Sunday afternoon shoot
out when all the men compete to see who is 
the best marksman on a ringed target; 

e to know that spring breakup is com
plete and that the boats are ready—you are 
poled upstream, you feel the thrill of "going 
to town", over that vast Stuart Lake; 

• to see the swallows had arrived chirping 
outside our school windows — how we 
went out to see them darting everywhere 
over the village, gleaming in the sunshine; 

• to see ploughing of the garden with a 
hand plough and horses — such was their 
need for potatoes to last the winter, 

• to hear hammering down of a coffin as 
all the older women sang their chant, just 
before the burial service; 

• to listen :o an Indian as he or she 
earnestly telis you they have an affinity with 
the "spirits" around them, that an Indian 
communicates most effectively through si
lence, with his or her fellow Indians. 

"Wot you do now, teacha?" still rings in 
my ears, but I'd like to pass the question on 
to you, the teachers of B.C. 

If you want to experience the most crea
tive teaching you'll ever do, seek out Indian 
Affairs and go into remote regions of this 
province where you are needed. There, 
education breaks the bonds of a classroom 
environment and becomes a way of life on a 
I-teach-you — you-teach-me basis. 

Take the ..challenge if it stirs the real 
teacher in yoii.O 

Gladys Perrin began her teaching career In a log cabin 
schoolhouse 20 miles out of Quesnei. She later taught in 
Surrey. Victoria, Dawson Creek and West Vancouver, 
before teaching in the Carrier Indian School she de
scribes in this article. She Is now living on Saltspring 
Island, and hopes to pursue a writing career. 

THE B.C. TEACHER, MAY-JUNE 1979 181 



aVUY 

ihe 
a n d * * ' 1 

«d 1 0 , 
ore''-' 

i » u > " l « , - . J i » w W ..-sin'. 

W 1 | r . n U ' i v p i o -

INC, 

I-

tV .O ' - ' 

EE 

The rich fantasy world of children make» them susceptible 
to exploitation. Those who claim to have extraordinary 
mental or physical powers find a ready audience — and 
market — in students. Teachers and parents can use magic 
to debunk the claims of such people. 
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K A S M A Z U R E K A N D B R I A N T I T L E Y 

©Astral travel, psychic surgery, telekinesis, 
psychic photography, clairvoyance, tele
pathy, retrocognition, ouija-board predic
tion, spiritualism, demon possession: these 
are but a few examples of what can be 
wholly real phenomena for the school child. 

Our experiences teaching in Grades 2-12 
have convinced us that such metaphysical 
beliefs are alarmingly deeply rooted in our 
supposedly rational and pragmatic educa
tional system. 
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We have no data to support this allega
tion, but the teacher and parent need only 
ask the child.or ado'escent to confirm the 
existence of such conceptions. 

Certainly not all children hold the listed 
beliefs, but the great majority adhere to one 
illusion or another. • 

Furthermore, although we shall limit our 
discussion to the school age population, 
many adults also entertain many such be
liefs. 
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This article is a result of several influ
ences. Our experiences in a variety of 
schools indicate that even apparently 
sophisticated students hold completely un
warranted beliefs in paranormal 
phenomena; beliefs that students make 
virtually no effort to verify empirically. Most 
surprisingly, such beliefs apparently tran
scend the divisions of age, grade, sex and 
general academic performance. 

Secondly, a combination of our hobbies 
— both of us are magicians and hypnotists 
— and chosen careers — both of us are 
pursuing doctorates in education — predis
posed an interest in this aspect of children's 
imaginations. 

Lastly, the recent resurgence of general 
public interest in parapsychology, astrology, 
the occult and magic has given the issue 
more of a public forurn and therefore a 
greater significance. 

Uri Geller receives extensive media 
coverage;' 'The Amazing World of Kreskin'' 
has long been a regular feature on several 
television networks; "Bermuda Triangle" is 
a household expression; "pyramid power" 
spawns lucrative new commercial enter
prises; most newspapers carry daily horos
copes; occult book sales boom. 

WHAT IS BELIEVED 
In the main, children tend to believe 

either that "forces" can be harnessed by 
..individuals, or some individuals have suc

ceeded in gaining access to a secret know
ledge. What must be stressed is that those 
individuals who possess certain "powers" 
usually do not create or generate them. 
Astrologers "study" the heavens, mediums 
"contact" the spirit world, and telepathy is a 
"gift;" 

Only in rare cases are individuals per
ceived as actually generating their 
paranormal abilities — for example, the 
belief that Charles Manson is able to hyp- . 
notize people at will. In some instances, 
physical forces need not even operate 
through individuals — for example, the 
Bermuda Triangle and the mysteries of the 
design of the pyramid. 

Thus the supernatural has a distinct on-
tological existence, and does not necessarily 
need to be focussed in an individual. When 
an individual is the focus, he/she then 
becomes "chosen" or "special" in some 
way. Perhaps this is why self-procl?,imed 
practitioners of parapsychology are often < 

held in almost religious reverence by their 
followers. 

It also follows that blame for failure to 
duplicate feats can logically be dispersed 
because, after all, the individual is not the 
source — only the medium — of these 
extraordinary powers. In the case of secret 
knowledge, one can always claim insuffi
cient data or rely on ad hoc hypotheses. 

Our experience has been that the Ber
muda Triangle, pyramid power, involuntary 
hypnotism, ESP and astrology are the 
major beliefs about the paranormal that 
children subscribe to. 

THE SOURCE OF BELIEFS 
There are at least three main sources for 

such beliefs. Hearsay is one culpnt. Chil
dren pass stories among themselves, the 
tales grow in exaggeration and inaccuracy, 
and then become common—and accepted 
— knowledge. This phenomenon is only to 
be expected, especially among children and 
adolescents. Once students are made to 
realize that they have no referent other than 
their peers for their belief, healthy skepti
cism can readily be made to follow. 

However, many irrational beliefs appear 
to be wholly legitimately supported. Stu
dents who insist upon the actuality of the 
Bermuda Tnangle. the reality of pyramid 
power and the accuracy of astrological 
projections are quick to refer to "seeing 
someone on TV" , "reading a book" or 
"seeing it in the newspaper." This presents 
a problem for the teacher and parent. When 
newspapers use such terms as Bermuda 
Triangle, they create an air of legitimacy. 
Logically, students conclude that there must 
be some truth to the matter if they see it 
reported in their local paper. 

The firmest convictions result from per
sonal experiences. Students who have seen 
a travelling hypnotist and experienced him 
or her directly are very hesitant to deny that 
something truly extraordinary had occur
red. In like manner, watching magic or ESP 
demonstrations on television is equated 
with personal experience. Students "see" 
the phenomena for themselves — forget
ting the intervention of the medium of 
television. 

EFFECTS 
For the teacher or parent, the result is a 
battle for credibility. Certainly beliefs sup-
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ported by mere hearsay are the easiest to 
dispel. However, the apparent legitimacy of 
media-reported instances of paranormal 
phenomena make this source of belief 
much more difficult to discredit. Why, after 
all, would newspapers, books and television 
— the very tools teachers use to illustrate 
and define reality — be misleading in this 
instance? Personal experience Is, of course, 
the most convincing of all. 

For the student, the effects rte much 
more damaging. Obviously, dissonance 
must occur If the student Is to try to choose 
between the authority of the media, or the 
convictions that ensue from his persona! 
experience, and the exhortations of the 
teacher. But there are other, long-term, 
possible consequences. 

The growth of an anti-scientific and anti-
rational orientation may be encouraged. If 
not everything can be "scientifically" 
learned or explained — even in principle — 
there must exist a vast noumenon that is 
independent of our understanding and 
control, yet can affect us directly. 

A devastating correlation of the above is 
the emergence of a fatalism" that hints to 
students that they can never be fully com
petent actors in the world. There is always 

• someone out there who knows some "sec
ret" they cannot ho^e to share, or some 
"power" that can meike all their conscious 
efforts and skills be in vain. Thus lack of 
initiative, and failure in the event of action 
taken, becomes justifiable — sometimes 
inevitable. Fate excuses failure. 

REMEDIES 
' !f we seek to avert such a subversion of an 

education system dedicated to the gradua-
'tion of self-motivated, confident and prag
matic young adults, we can take several 
steps. 

• • •• • Obviously, we must first be aware of the 
situation. The science teacher must recog
nize: that the dynamics of the Newtonian 
and the Einsteinian universe are in compe
tition with the fickle workings of the occult in 
his/her students' minds. The laws of physics 
become meaningless when one enters the 
Bermuda Triangle. Less dramatically, the 
popular guru of Transcendental Meditation 

can guide sincere followers to "supernatural 
powers" that will allow them to become 
invisible, pass through walls, and levitate. 

In like manner, the physical education 
teacher must be cognizant of students' 
belief that "natural talent" is not in need of 
the inconvenience of basic training; while 
the music teacher must be wan; of such 
beliefs as the conviction that "genius" is not 
in need of rote practice. Until v=i5 become 
aware that children believe these t Sings, the 
practice they need to develop basic skills will 
be looked upon as a wholly irrelevant and 
unjustified imposition of drudgery. 

Uri Geller has refused 
challenges worth 

thousands of dollars to 
perform before 

professional magicians. 

Returning to combatting uncritical belief 
in paranormal phenomena, we suggest the 
following procedures. Above all, teachers 
and parents should become familiar with 
reputable, empirical literature that debunks 
the wildest exaggerations. 

There are many popular books attesting 
to the supernatural wonders of the Ber
muda Triangle, but are students guided to 
the in-depth investigations of Lawrence 
Kusche (The Bermuda Triangle Mystery — 
Solved) who gives the other side of the 
story? 

Students are aware of the claims of Uri 
Geller, but are they aware that he has 
consistently refused challenges worth 
thousands of dollars to perform before 
professional magicians? 

Are we aware that the Occult Investiga
tions Committee of tiie Society of American 
Magicians, in decades of investigation, has 
not found one instance of a parapsy-
chological phenomenon that could not be 
duplicated by the conventional techniques 
of practising magicians? 

Are we aware of the investigations of 
many universities — on both sides of the 
Atlantic — into everything from ESP to 
pyramid power? 

The answer is negative because empirical 
research is time consuming and not very 
glamorous. The popular reports make 
much livelier reading, and this keeps the 
independent, scientific research of persons 
and institutions who have no vested interest 
in the promotion of belief in paranonnal 
phenomena out of the public eye. It is time 
educators and parents became more in

formed and more selective of the literature 
our children read. . 

With the appearance of very readable 
and entertaining books that give very ra
tional explanations for paraphenomena 
from psychic surgery to telekinesis (Mil-
bourne Christopher, Mediums, Mystics and 
the Occult; The Amazing Randi, The Magic 
of Uri Geller), we have literature that is 
capable of holding the attention of students. 
Such literature should be used to counter
balance the information students assimilate 
through the popular media reports. 

However, the most effective pedagogical 
tool is demonstration. We pursue this gen
eral course of action; after ascertaining the 
major beliefs entertaitdd by a group of 
students, we begin systematically to pro
duce the phenomena students are con
vinced are paranormal. We demonstrate 
"mind reading", "materialization" and 
"dematerialization" oi objects, and 
physiological phenomena through the use 
of basic hypnotic induction techniques. 

Such a demonstration must always em
phasize that the person is using only manip
ulative techniques, has absolutely no spe
cial powers, and is merely demonstrating a 
skill almost anyone In the audience can 
master. 

The range of phenomena students are 
interested in experiencing is really quite 
limited, and easy to duplicate, if one has any 
basic knowledge of magic and the tests for 
hypnotic susceptibility used by practising 
hypnotists. What is critical is that students 
see a wholly "mortal" entity perform appar
ently impossible feats — while being con
stantly reminded that only a skill, not 
paranormal power, is involved. Afterward, 
the exaggerated claims of the practitioners 
of the paranormal can be critically dis
cussed. 

Not a single phenomenon 
has been found that 

cannot be duplicated by 
magicians. 

Teachers who protest that learning such 
new skills is too demanding are reminded 
that they need not give the demonstrations 
themselves. Every city has a host of people 
who, like the authors, are magicians or 
hypnotists. Such people are, in our experi
ence, only too eager to afford themselves an 
opportunity to practise in front of an audi
ence. That such a demonstration is not only 
instructive, but also entertaining, goes with
out saying. If accompanied by critical dis
cussion, such demonstrations will result in 
reinstating magic and other examples of 
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Incredible as it may seem, some people rely heauily on the horoscopes printed in newspapers t 
guide their activities during the day ahead. 

paranormal phenomena to their proper role 
— entertainment. 

Of course, critical discussion does .not 
imply a blanket rejection of the possibility of 
the existence of phenomena that elude full 
explanation by our present body of scien
tific knowledge. A therapeutic tool such as 
hypnosis should not be abandoned simply 
because no fully satisfactory explanation of 
the phenomenon h.is been formulated. 

What critical inciuiry is designed to 
counter is the tendency to reject scientific 
canons of investigation and jump to the 
conclusion that a scientific explanation can
not fully illuminate the dynamics of an 
event, and that a "supernatural" force must 
therefore be involved. 

RESULTS 
We have without exception been im

mediately rewarded by students for our 
efforts. Having a live demonstration of a 
phenomenon they themselves defined as a 
miraculous feat quickly yields the realization 
that events cannot always be taken at face 
value. Their perception of the practitioners 
of the paranormal correspondingly change 
very quickly. Now, through guided discus
sion, they are readily able to grasp the 
central point: a skill, not a "power", is 
involved. 

We always attempt to correlate this with 
the skills of a plumber; dentist, astronaut, 
etc., to' get across the vital message that 
learning, hard work and discipline can open 
the doors to accomplishment! Just as there 
is ho "mystery" to piloting the Concorde, 
there is no mystery to telekinesis: both are 

skills, and skills can be learned. The differ
ence is one of frankness. Pilots are in
terested in portraying an image of highly 
skilled professionals; those who practise the 
ruse of telekinesis are often all too quick to 
at least hint that they have extraordinary 
powers. 

It is most gratifying to see the results of 
such a demystification. The students rapidly 
change from confused spectators, awed by 
what they have seen, to active individuals 
whose attitude — "Hey, that's neat, and I 
can do it too if I want to take the time to learn 
how" — betrays their new confidence. 
Surely this is an attitude to skill acquisition 
we want our children to have. 

And surely it is obvious that until talents 
are defined as skills — and students are 
convinced these skills can be mastered — 
many career opportunities will appear to be 
out of the grasp of most students. 

These motivational and aspirational 
benefits are complemented by a lesson in 
psychology. The children must gently be 
made aware of how easily they were awed, 
how little sincere effort they made to ques
tion the claims of those who awed them 
and, most important, how readily and on 
how little evidence they were willing to 
concede that someone held knowledge and 
powers vastly superior to their own talents. 
They have learned something about their 
own vulnerability, and they have developed 
the germ of a critical attitude that will not 
make them so gullible in the future. 

And they leam a basic lesson in research 
procedures simultaneously. Not all books 
are equally reliable, not all sectors of the 
media are above sensationalism, and not all 

individuals can resist the promotion of a 
vested interest. Learning to be selective in a 
Gutenburg Galaxy that overwhelms us with 
"facts" is an imperative of our time. 

All of these lessons must, of course, be 
made clear to — and reinforced for — the 
child. The implications of changing one's 
perception of a phenomenon from a para
normal occurrence to a common manip
ulation of skills, and the consequences 
of viewing someone as an extraordinary 
person, then within the hour suspecting 
him/her of trickery, must not be passed 
over. If these lessons are reinforced, we may 
hope for beneficial long-term results. 

Certainly a more empirically minded in
dividual may develop. In an era that places 
so much before the consumer — religious, 
political, psychological fads of all sorts — 
the ability to separate the truth from the 
advertising propaganda becomes an 
economic and psychological survival skill. 
The prudence of "checking the facts" is not 
an anachronistic platitude. 

Students- learn that a skill, 
not a power, is involved. 

But perhaps the greatest hoped-for ben
efit is an undermining of the tendency to 
be a blind follower. As long as a mysterious 
realm of metaphysical forces exists, we 
cannot be masters of our own fate. Unfor
tunately, there are many who ere willing to 
lead, claiming they somehow have gained 
access to a mysterious fount of knowledge 
and power. 

If we value self-initiative, self-confidence 
and individualism, we cannot stratify the 
world into those who know and do, and 
those who wonder, watch and follow. Prac
titioner: of the paranormal contribute to a 
mystification of knowledge. This results in a 
world view that convinces children that 
many things are quite simply out of their 
grasp, out of their control. 

And these children grow into adults. 
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ALFRED E. EVANS 

You'll be surprised at 
how many of your firm 
beliefs about school 
holidays are myths. 

©Introduce a teacher to a non-teacher and 
during the ensuing conversation the non-
teacher will probably make some comment 
about "all the holidays that teachers get." 

Most of us accept this with good-natured 
tolerance, even if we have been in the 
profession long enough to realize that the 
gap between the commenter's annual holi
day time and ours is likely to be very much 
less than it was in the past. 

I have several friends, well-established in 
contract-protected jobs, whose total actual 
paid vacation, compensatory and other 
time off certainly appears to give them at 
least as much free time as I have, if not 
more. Admittedly, this would probably not 
be the case if my friends and I were 20 years 
younger. In their jobs, increased free time is 
usually a reward for long service, which it 
isn't in teaching. 

Even if it is still true that teachers in 
general enjoy more holiday time th jn most 
people in other occupations, there is 
another popular opinion on the subject, 
often heard even from teachers, and that is 
not true. That is, that the school year is 
shorter now than it was in some dimly-re
membered time in the past. 

Especially from parents we hear that 
"they didn't have all these holidays when 
we were in school." Oddly enough, nobody 
ever seems to refute this except by equally 
unreliable memory, despite the fact that 
school attendance is probably the most 
recorded and documented of data. Schools 
all over the province have piles of old 
registers going back to their beginnings, and 
many school districts have microfilm re
cords of schools that no longer exist. 

1 recently had such a cache of past 
registers come into my administrative 
clutches in an older Burnaby school which 

The author shown with some of the registers he examined. He had a fascinating time digging back in 
time, and found that the memories many adults have of their school days are faulty, to say the least. 

has been in existence since 1912, although 
the original building was replaced in 1955. 
What started me looking through them was 
an interesting item in our school board's 
newsletter of May 9, 1973. It announced 
that Bumaby CUPE members would get 
their Remembrance Day holiday during the 
Christmas vacation, since pupils and 
teachers would not have a day off, 
November 11 being a Saturday. 

I checked with a couple of my friends who 
work for a living and, sure enough, they 
have a Remembrance Day holiday written 
into their contracts and would enjoy a long 
weekend, probably keeping their children 
out of school for the Monday holiday. One 
of the ladies informed me, however, that 
when she was in schoc- Uey neuer got a 
holiday for Remembrance Day. 

Well, she went to Burnaby schools so, 
after agreeing on a suitably elastic time 
reference to avoid revealing her age too 
closely, we looked it up in the old registers. 

The record showed that there had been no 
school on Remembrance Day, or an adja
cent Monday or Friday, for 10 of the 12 
years she went to school. Her reaction was, 
"We couldn't have had a holiday. 1 re
member we always went into the gym and 
had two minutes silence." It never occurred 
to her that this usually took place the day 
before the holiday. 

Another publication that led to memory-
searching was the ministry's five-year 
calendar for schools, with some interesting 
variations in the Christmas and Spring/ 
uaster cations. So, back to the registers 
and a large sheet of squared paper. 

Soon the columns were full of neat 
figures showing all the holiday and vacation 
data from 1918 to the present. There were a 
couple of gaps in the registers before 1918, 
which made it seem like a logical place to 
start. Besides, 60 years is a nice round figure 
and far enough back to preclude contradic
tion by the best of memories. This is only the 



record of one Burnaby elementary school 
but there Is no reason why it should be 
different from those of other B.C. schools. 
Here are the facts. 

SCHOOL OPENING 
Let's start at the beginning, the opening 

day of school in September. Traditionally, 
this is the Tuesday after Labor Day, which is 
the first Monday in September. This means 
that Labor Day can be anywhere from 
September 1 to September 7, so school 
openings range from September 2 to Sep
tember 8. 

Apparently in the hungry thirties the sight 
of pupils and teachers enjoying a full week's 
more vacation at the beginning of Sep
tember was too much for somebody, be
cause in 1931, '36 and '42 school started on 
Tuesday, September 1, the following Mon
day being the Labor Day holiday. 

November 11 on a 
Saturday has resulted in a 
school day holiday only 

twice — in 1933 and 1972. 

There was an eleven-year gap before 
Labor Day occurred on September 7 again 
in 1953, but evidently nobody noticed 
because school started on Tuesday, Sep
tember 8. I remember that in 1959, during 
Robert Eonner's brief tenure as Minister of 
Education, he announced a September 1 
opening, but withdrew it when howls of 
protest arose from newly-affluent parents 
who weren't going to close up the summer 
cottage before Labor Day for anybody. 

Incidentally, the 6-5-6-11 year repeating 
cycle illustrated above is true of any day-
date combination. To prove it, get a per
petual calendar and make a list of the years 
in which your birthday has been, or will be, 
on a Sunday, for example. It is often the. 
eleven-year gap that causes the uncertainty 
about previous practice. People don't re
member that far back and seldom think to 
look it up. 

The only other variations in the first day 
of school were in 1947 when opening was 
delayed until Monday, September 8, be
cause of a polio epidemic; three years 
{'56-'58)) when only teachers attended on 

opening day; and 1975 when school started 
on Wednesday, September 3. This latter 
was explained in the Department of Educa
tion's publication, Education Today, as 
being "traditional" when Labor Day occun 
on September 1. Somebody must have 
misinformed Eileen Dailly, because this 
unique tradition had never happened be
fore, at least not in the preceding 57 years. 

THANKSGIVING 
As the days shorten following the autum

nal equinox and the new school term is well 
under wnj, the first holiday is Thanksgiving. 
In 1918 this was, as today, the second 
Monday in October. It was in 1919 too, but 
was the third Monday in 1920. Then for the 
decade 1921-1930 Thanksgiving was 
shifted to Mondays early in November, 
ranging from the 6th to the 12th. The 
intention seemed to be to relate the holiday 
to the Armistice observance. 

In 1929 the Thanksgiving holiday is 
shown as fallino on November 11. In 1931 
Thanksgiving was returned to the second 
Monday in October, where it has remained 
ever since, except for an unexplained varia
tion in 1935 when it shows in the registers as 
October 24. 

REMEMBRANCE DAY 
The actual signing of the Armistice on 

November 11,1918, was not noted, at least 
in the registers of Burnaby schools, because 
they were closed during the peak of the 
great Spanish Influenza epidemic. The fol
lowing year schools were closed on Tues
day, November 11. 

I always feel a little uneasy referring to 
Remembrance Day closing as a holiday, 
which in modern parlance hints at festivity, 
but will do so for the sake of brevity and 
consistency. From 1920 to 1930 there was 
no specific Armistice/Remembrance holi
day, but, as noted above, Thanksgiving was 
celebrated on a near Monday. Since then 
November 11 has always been a holiday 
when it has fallen on a weekday. Saturday, 
November l i s have usually not been com
pensated by an adjacent day off except in 
1933 (Friday, November 10) and 1972 
(Monday, November 13). A Sunday 

_ November 11, on the other hand, was 
always followed by a Monday holiday ex
cept in 1945, and according to our five-year 
school calendar, will not be in 1979. 

CHRISTMAS VACATIONS 
The general pattern for the Christmas 

vacations in the first two-thirds of our 60-
year period was quite simple. The last day of 
school would be the Friday before De
cember 24 and the opening day of school 
would be the Monday following January 2. 
Tlvs gives a full two weeks, or actually 16 
days, between dismissal and reconvening of 
classes. This pattern worked fine and was 
always followed whenever Christmas Day 
fell on a day other than Sunday or Monday. 
The awkwardness of these latter two was 
remedied in a variety of ways over the 
years, such as mid-week closings and 
openings creating extra-long or extra-short 
vacations. 

Christmas vacations were 
18 days in 1938, '39 and 

'44. 

One of the first recommendations of the 
1960 Chant Commission to be im
plemented was a regularization and short
ening of the Christmas vacation. From now 
on, said the new regulations, the first day of 
the holidays would be December 23 and 
school would begin again on January 3, 
unless these dates fell on weekends. This 
was followed to the letter in 1961-62, with 
an interval of only 11 days between opening 
and closing of schools. The next year's 
vacation was a day longer because De
cember 22 was a Saturday. 

Then came the first snag. January 3—by 
regulation a school day — fell on a Friday in 
1964. Would pupils and teachers have to 
return to school for only one day in the' 
week? When the school calendar was pub
lished the answer was no, which put that 
year's vacation right back where it had 
always been — 16 days. This happened 
again in 1968-69, followed the next Christ
mas by the same problem at the other end 
— December 22 on a Monday. 

So, with these concessions, the new 
regulations produced the same results as 
the old practice for five out of the 15 years 
they were in effect. 

It never appeared in official form but just 
before the demise of the NDP government 
in 1975 Ms. Dailly was quoted in the press 



as saying that she was going to return the 
Christmas vacation to its former two-week 
status. The new five-year calendar seems to 
do this. The '78-'79 Christmas vacation has 
the distinction of providing for one of the 
earliest dismissals on record, December 15, 
although this has happened twice before 
('39 and '44), and the earliest return to 
school, January 2, which has never hap
pened before in our 60-year period. It is also 
one of the longer vacations on record — 17 
days — but not the longest. There were 
18-day vacations for the Christmases of 
1938, '39 and '44. 

EASTER VACATIONS 
The Easter vacation of 1919 was atypical. 

To help make up for time lost in the 'flu 
epidemic closings it was held to a four-day 
weekend, April 18-21 inclusive. Then from 
1920-1973 schools were dismissed on the 
Thursday before Good Friday and recon
vened on the Monday following Easter 
Monday, giving a 10-day interval in every 
case. It is worth noting that, particularly in 
recent years, parents of the holidaying 
students would probably report to their jobs 
on only four of thes-2 days. 

All the details of the varying dates of 
Easter and the related Christian feasts can 
be found in your prayer book or almanac. In 
our 60-year period the earliest Easter Sun
day fell in 1940 on March 24. It can be as 
early as March 22, but this last occurred in 
1818 and won't happen again in the lifetime 
of anybody now alive. Our latest Easter was 
April 25 in 1943, which is the latest possible. 
This means that we have dismissed for the 
Easter vacation as early as March 21 and 
have gone back as late as May 3, a spread of 
over six weeks. 

Beginning in 1974 the spring break was 
dissociated from Easter and set for the week 
that straddled the end of March and begin
ning of April. This reduced the actual length 
of the typical break to nine days, but it was 
usually followed in a week or two by the 
four-day Easter weekend,, which really 
amounted to an extra day off in total. 
However, this bonus occurred only four 
limes, because in 1975 and 1977 Easter was 
early enough to coincide with the spring 
break. 

Our five-year calendar provides that, 
starting in 1980, the Easter vacation will 
extend over 10 days, beginning with Good 
Friday or ending with Easter Monday, 
whichever brings il closer to the first of April. 
This reduces by one week the sp.ead of 
possible times as compared to the old Easter 
vacations and, like most simple but effective 
ideas, leaves us wondering why nobody 
ever thought of it before. If the new proce
dure is followed for the remainder of the 
20th century the vacation will end with 

Easier Monday in 13 out of the ^0 years and 
will always encompass a uniform 10 days. 

VICTORIA DAY 
Between Easter and the end of the term 

we now have only one holiday, the Monday 
on or immediately preceding May 24. For 
about the first half of our 60-year period this 
was not the case. Queen Victoria's birthday 
was observad on whatever weekday May 
24 fell, or an adjacent Friday or Monday if it 
fell on a weekend. 

Pupils today attend school 
for as many days as they 

ever did. 

There was also a holiday in June marking 
the birthday of the reigning monarch, which 
was June 3 up to the death of George V In 
1936. Edward VIII's birthday was cele
brated once, June 23, before his abdication 
in the same year just three days before the 
birthday of his brother, George VI, on 
December 14. This date was duly pro
claimed, and resulted in the only time that 
there were two King's Birthday holidays in 
the same calendar year. 

However, mid-December was a poor 
time for a holiday so subsequent obser
vances erf George VI's birthday were held in 
June, usually on an early Monday, twice on 
Thursdays, and in five of the 16 years of his 
reign, not at all. 

The coronation of Elizabeth II was the 
occasion for a holiday on June 2,1953, but 
that is the last June holiday on record. The 
Queen's birthday celebration has ever since 
been combined with the modern Victoria 
Day. 

SCHOOL CLOSING IN JUNE 
The closing day of school before the 

summer vacation was the last Friday in June 
for the first 12 years of our 60-year period, 
the actual date varying from June 24 to 
June 30. Then for the next decade a tough 
attitude is evident — school remaining in 
session until June 30 most years and no 
earlier dismissal than June 26. Indulgence 
and severity grappled for another dozen 
years, with the former coming out slightly 
ahead. One dismissal date (in 1944) was 
June 23, a full week ahead of the last Friday. 

In 1953 began a 13-year series of Thurs
day dismissals, varying from the 23rd to the 
29th. In 1957 a new id^a popped up — 
pupils would continue to be dismissed on 
Thursdays, but teachers would return on 
Friday to do all the paper work incidental to 
school closing. This practice of a final day 

"for teachers only" has continued to the 
present, but (or the last few years toughness 
has predominated, with mid-week closings 
as close as possible to the last day of June. 

The idea of a working day for teachers on 
which pupils are not required to attend was 
apparently unheard of before' 1944, when 
the first local teachers' convention appears 
in the registers on November 24. These 
have continued in Burnaby With changing 
titles and dates, now usually in February. 
Various other days or half-days "for 
teachers only" crept ! n arcd were finally 
regularized by the Department in 1973 and 
fixed at a total of six days a year, now 
reduced to five. 

The terminology in our registers and 
official directives has made a distinction 
between "prescribed days" end "days in 
session." The former usually refers to all 
days on which teachers would normally be 
on the job, the latter only to those on which 
student attendance is recorded. Apparently 
this terminology is changing, since the new 
five-year calendar shows "days in session" 
totals that include all the "non-instruc
tional" days. 

LOCAL EVENTS 
Extraordinary holidays or school closings 

for local special events, now almost non
existent, were very common in the years 
immediately following World War I. For 
example, in 1920-21 the registers show a 
half holiday on October 14 (provincial fair), 
and full holidays on October 20 (provincial 
election) and May 7 (New Westminster May 
Day). 

These and other extraordinary school 
closings for special events, royal visits, in
clement weather, etc., come to a total of 30 
days in the first half of our 60-year period, 
not counting the 1918-19 flu epidemic. The 
last 30 years show only 20 such days, 
including the one-day teachers' strike of 
March 19, 1971. 

School closings for local 
special events were 
common after World 

War I. 

The total number of school attendance 
days for the year has varied over the six 
decades from a low of 185 in 1970-71 to a 
high of 197 in five different years, the latest 
being 1961-62. The average for the first half 
of our survey period, not counting the flu 
epidemic, was just under 192 days of actual 
pupil attendance. The same calculation for 
the 1949-1978 half gives j ust over 191 days. 
This slight difference is more apparent than 
Continued on page 203 
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B R I A N W A R N E R Should teachers be paid overtime for extracurricular 
activities? This teacher says yes, explains why, has 
answers for the critics, and tells how a fair rate of payment 
could be worked out. 

Many school activities are sponsored and 
coached by teachers out of school hours. The 
author asks why teachers should be expected 
to work regularly on their own time without 
pay. 

©Whether known as extra-curricular, co-
curricular, or extra-class activities, one mea
sure of a school and its teachers is the 
amount of time, skill, and energy expended 
on athletic teams, bands, drama clubs, and 
other organizations that exist largely outside 
of regular school hours, depending for their 
survival on the voluntary and unpaid serv
ices of the sponsoring teachers. 

Although there is apparently no conclu
sive evidence to show that student partici-
pationin these offerings leads to superior 
academic achievement, studies have noted, 
among other things, that dropouts tend to 
be uninvolved in extra-curricular activities. 
At present, those who support the concept 
of broadly based extra-curricular programs 
may have to be content with what they feel 
and sense about their worth. 

This brings us to another question, the 
unpaid teacher and the uninvolved school 
board. How many trustees bask in the 
reflected glory of a winning athletic team, a 
musical comedy production that plays to 
packed houses, or a group of student 
hospital volunteers? Surely, the feeling that 
there is something worth while, something 
right about these and similar activities is 
almost universal among those connected 
with education. 

How many districts in British Columbia, 
then, support these projects by putting their 
money where their collective mouth is by 
reimbursing the teachers involved? A 
mercenary and unprofessional idea? Aren't 
we somehow supposed to put in this time 
out of the dedication that sets us apart from 
others and our love of young people? 

Perhaps, but let's examine the issue a little 
more closely. 

What precedents can we find in the 
practices of unionists, professionals, and 
indeed some of our own colleagues en
gaged in occupational sidelines? 

In the case of the first two groups the 
answer is obvious. As a matter of fact, it 
would be difficult to think of any other 
group of salaried or self-employed workers, 
with the exception of the clergy, who are 
expected to work regularly on their own 
time without pay. 

Looking at our own profession, the 
teacher who instructs an evening class for 
adult education or a community college is 
ordinarily paid on an hourly basis. The 
driver-training instructor working outside of 
school hours issimilarly recompensed in at 
least some districts, as is the person teaching 
or coaching during the summer months. 
Are not the allowances received by adminis
trators at least partly in recognition of the 
extra time required for their increased re
sponsibilities? 

What about those of us who feel that the 
intrinsic satisfaction derived from activity 
sponsorship is sufficient compensation? 
Most of us have days or "peak exper
iences' ' during which we feel we should pay 
for the privilege of working with young 
people. Realistically, however, there are 
also the days in which we find ourselves not 
on the peaks but in the pits. Should we 
really be satisfied to rely on a corps of the . 
gifted, the charismatic, and the profoundly 
dedicated who exist, after all, too rarely in 
any vocation, including our own? 
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For those who remain unconvinced, con
sider the attitudes of your older colleagues 
toward extra-curricular sponsorship. How 
many, coaches over the age of 40 do vou 
see in B.C. schools? Compare that to the 
university and professional ranks. Why do 
so many former coaches end up in ad
ministration? Is it, as my jock friends like to 
point out, because of their aggressiveness, 
intelligence, and superior organizational 
abilities? Could it not, in fact, be a recogni
tion that the administrative position is the 
one spot in our educational system where 
the educator is financially rewarded for 
accepting extra responsibilities and spend
ing extra time? 

HALF SALARY? 

If you believe that accepting extra pay for 
extra duties would sully the teacher-sl^drnt 
relationship, contemplate whether or not 
your students and the community at large 
would really hold you in higher regard if 
your teaching salary were half of what it is. 
Actually, I have found over the years a small 
but significant number of my students who 
assumed automatically that 1 do receive 
overtime, just like their fathers and mothers. 

On the one hand, am I so desperate a 
candidate for sainthood that 1 will thrive on 
the real or imagined remarks circulating 
among my students? "Good old Warner 
. . . he does this all on his own time. Gee, he 
must be dedicated." 

On the other hand, can I count on 
continued sufficient intrinsic satisfaction to 
continue with my sponsorship year after 
year, or to turn it over to an interested 
colleague? That is apparently what our 
school boards rely on exclusively, assuming 
that as the current crop of athletic coaches, 
musical and dramatic directors, and other 
sponsors burn themselves out, replace
ments will come out from the ranks of the 
keen and eager recruits. 

In these days of a teacher surplus, is it not 
revealed rather threateningly in some of the 
advertisements for teaching personnel that 
appear in the media? "Must be willing to 
coach girls' basketball and two minor sports 
. . . ." Talk about Indentured servants! 

If you are actively involved in some form 
of extra-curricular sponsorship, ask yourself 
if you want the students, the public, and 
your employers to think you are making a 
great sacrifice and doing everybody a great 
favor ;by virtue of your participation. Pre
sumably the answer is no. Now ask yourself 
if you do not at least occasionally get the 
feeling that your employers think they are 
doing you a favor by allowing you the 
pleasure of this educational dessert follow
ing the academic main course, or more 
insidiously, that the terms of your employ
ment demand such participation. 

The solution, like many solutions, is 
simple. That does not necessarily mean that 
the thought processes undertaken to arrive 
at it were simple, but this will be left to the 
reader's judgment. 

As teachers, we should assume a more 
significant share of the responsibility indi
vidually and through our professional or
ganization to ensure that an aspect of public 
education almost universally recognized as 
important not continue to be shortchanged. 
Furthermore, we should insist that school 
boards assume a much greater moral and 
financial responsibility than previously evi
denced. 

A suggested procedure would entail the 
formation of a local association committee. 
Annually, after receiving input from stu
dents, teachers, parents, and other in
terested citizens, the committee would meet 
with a school board committee to discuss 
and agree on sanctioned extra-curricular 
activities for the coming school year, includ
ing the maximum acceptable teacher hours 
approved for financial reimbursement, 
which would vary depending upon the 
activity. 

This may involve some risk from the 
sponsoring teacher's point of view. Perhaps 
it is decided that the basketball season is too 
long. Perhaps the band director will be 
denied overtime during a lengthy tour. But 
rather than leading to win-at-any-cost 
coaches and other such undesirable results, 
this consultation should have the effect of 
providing a more equitable balance of 
activities for all interests. 

When I mentioned this idea recently to an 
athletically inclined colleague, he pointed 
out, "You could have somebody getting 
paid to sponsor a chess club just like the 
basketball coach." My answer was and is, 
"Why not?" 

"Oh, Edd,«, don't dn,|i oull Wh, don't you g.1 on thp Slolinl 
Council lihi I did ind then you'll n w , h«vt to go lo cUttf" 

Olimoviliom Unliniltd 

Ah, you say, but what if you want to 
introduce something new and completely 
different, say a jai alai club? Surely provi
sion could be made for pilot projects in any 
agreement, and it is to be hoped that 
teachers would retain the freedom to go 
ahead on their own, after making sure they 
had the necessary insurance coverage. 

But, you demand, what if those rascally 
trustees or your own stnffroom politicians 
connive to cut your activity? First, it must be 
assumed that the teacher-members of the 
committee would not themselves be di
rectly involved in extra-curricular sponsor
ship. Second, if your activity were cut, and 
there were not screams of outrage from 
students, parents, and the citizenry at large, 
would that not tell you,something? Al
though momentarily wounding your pride, 
it would surely be better to find out sooner, 
rather than later or never, that you were 
wasting your time and efforts. 

The compensation aspect of this pro
posal is even simpler — payment to each 
Continued on page 203 

Coaching teams involves many hours of voluntary work by teachers, and some of those hours can 
be at awkward times, interfering with the home lives of teachers. Is it fair that teachers should be 
expected — not just asked — to inconvenience themselves and their families, and to do so without 
pay? 
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JON HENDERSON 

Most Canadians have never heard of folk high 
schools, yet they are very popular and effective 
in Europe. Perhaps it's time we had the schools 
in our country. 

•Imagine a school whose popularity with 
young people, ages 16 and over, has been 
retained for well over a century. 
' During the early 1970s, in parts of north
ern Europe, this school received four appli
cations for each available space. The school 
is non-compulsory and therefore does not 
issue credits. It prides itself on providing an 
exam-free milieu as well as the freest cur-
ricular structure in the world today. 

During the eight months the students stay 
'•'j this residential school, they immerse 
themselves in a variety of courses pertaining 
to their native culture. Courses stressing the 
literature, language, history, sociology, arts 
and crafts, music, sports and dances of the 
native country are presented, as well as 
other mini-courses that allow for the self-
fulfilment of the individual. 

Students have to pay a monthly stipend 
to help cover room and board, while the 
state provides the lion's share of the 
operating costs. Private sources of capital 
are often provided by independent societies 
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or foundations and municipalities so that 
both operating and capital costs can be met. 

The school in question is the folk high 
school. 

The concept of the folk high school 
originated with a Danish theologian, 
educator and nationalist, Nikolai Frederik 
Severin Grundtvig. The original purpose of 
this school was to preserve the Danish 
culture and language against the onslaught 
of the more powerful German (Prussian) 
and Latin cultures of his time.. Since 
Grundtvig's time, however, the folk high 
school has assumed the roles of a catalytic 
agent for social change and a school for the 
self-fulfilment of the individual. 

In the small country of Norway, popula
tion four million, there were 83 such schools 
in operation during the 1974-75 school 
year, ranging in size from 60-140 students. 
Two more of these schools are now on the 
drawing boards. The folk high school in 
Norway is experiencing a renaissance in 
popularity and the school authorities are 

hard-pressed to meet the ever-increasing 
demand by young people for this kind of 
education. 

The folk high school today is not unique 
to Scandinavia. It has been exported and 
successfully transplanted in both eastern 
and western Europe, Africa, Asia and the 
United States. 

In Canada, there have been attempts to 
establish this pedagogical idea but they 
have met with limited success. Nova Scotia, 
Saskatchewan and Manitoba have tried to 
implement schools based at least in part on 
the Scandinavian model during the 1930s, 
40s, 50s and 60s, but all of thsse have 
ceased operation for one reason or another. 

During the 1970s in some of the native 
Indian communities of northern Ontario, 
the educational authorities have been ex
perimenting with schools from four to seven 

- days in duration that embody some of the 
elements of a folk high school. The Banff 
School of Fine Arts was also an attempt to 
establish Grundtvig's model, but the Banff 
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School has abandoned many of the original 
concepts associated with the Scandinavian 
model. 

What are some of the more common 
characteristics of the folk 'high school? The 
physical structure of the school is designed 
so that home-like qualities are stressed. 
Fireplaces, comfortable living and recrea
tional rooms, small nooks and crannies and 
coffee corners are interspersed throughout 
the interior of the buildings, providing the 
school with a warm home-like atmosphere. 
The dormitories are designed to ensure 
privacy for each individual and to stress the 
qualities of home through appropriate fur
nishings and interior decoration. Teaching 
methods stress oral involvement through 
small group discussions and the active par
ticipation of students in the teaching pro
cess. 

DECISION-MAKING SHARED 

Although the principal has complete re
sponsibility for the operation of the school, 
most principals share some of the respon
sibilities with their students and teachers 
through a participatory decision-making 
process that usually occurs at a weekly 
meeting involving aii teaching personnel 
and students. The school does not have 
formalized exams and the use of evaluatory 
instruments is discouraged wherever possi
ble throughout the curriculum. 

The schools are more often than not 
located outside large urban centres to reflect 
the more relaxed atmosphere of the rural 
setting. Students are selected so that all 
regions of the country have some rep
resentation at the school. Although the 
governmer-t subsidizes these schools sub
stantially, the schools have managed to 
retain a sizeable degree of autonomy from 
state control. 

Canada does not have this kind of edu
cational alternative available to her students 
at the present time. Maybe it is time to give a 
proposal for a Canadian folk high school 
some serious consideration. 

1 propose that we: 

• establish Canadian folk high schools in 
the six major regions of Canada — the 
Arctic, the Prairies, British Columbia, 
Quebec, Ontario and the Maritimes; 

• introduce a curriculum based on a 
Canadian studies format — for example, 
Canadian literature, history, sociology, 
political science, economics, botany, geog
raphy, English, French, native arts and 
crafts, sports, music, drama, ecology and 
mathematics; 

• encourage representation from the six 
Canadian regions at each of the folk high 
schools; 
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• encourage the use of both official 
languages at the institutions; 

• explore the possibilities of providing 
such an alternative form of education for 
credit at a junior coliege level and/or at the 
senior secondary school level. 

The above is intended only as a 
rudimentary framework for a Canadian folk 
high school. The idea is here. Our students 
are waiting. O 

Bibliography available on ren-jest. 

Jon Henderson teaches at Charles E. London School in 
Richmond. During 1974-75 he took a leave of absence 
to study the folk high school in Norway, and sub
sequently wrote a master's degree thesis on the topic. 

(Top) A folk high school in northern Norway. 
The small buildings are residences. (Middle) 
The main classroom and dormitory complex at 
Hurdal Folk High School in southern Norway. 
(Bottom) The cafeteria and assembly hall of 
Hurdal Folk High School. 
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MADELEINE O'KEEFE 

Here is a handout to answer parents' 
questions about how their children learn 
to read. 

©Scene: Typical classroom, some 
desks in rows, others grouped in 
threes and fours, many exciting dis
plays of student work and stimulators 
on the walls, desks and tables. 

Time: Evening. Several parents 
corner the teacher with their con
cerns. 



Mrs. Reeder: Robert won't read any
thing on his own. He only wants to piay 
hockey or watch TV. Even when 1 turn the 
TV off he won't read. He doesn't even look 
at the paper, but then his dad and I don't 
either. 

Mrs. Fonnlks: When Susie doesn't 
know a word I always tell her to sound it out. 
She never does. Can't she read? 

Mr. B. lacks: I'm not going to waste 
time playing games at home. I want him to 
read. 

Mrs. Noddenuf: We practised those 
words you sent home. I guess we did them 
two or three times last month. Does Harry 
know them? 

Ms. Diligent: Jackie read all those 
words and spelled them too. We probably 
spent two hours learning them. She knows 
them now. 

Teacher: Parents, here are some ideas to 
solve your reading blues. It's on this paper 
called Reading With Your Child. 

I know you consider reading very impor
tant and want to help your child. The best 
way you can do that is to help the kids 
practise reading. You see, we teach them 
many skills but they need lots of time to 
practise using those skills. 

Ms. Fonniks, Susie can read, and she 
can sound out some words, but we teach 
those skills in a certain order and she hasn't 
learned them all yet. She can sound out 
words that contain the sounds she knows. 
But there is another skill you can help her 
with. We call it "prediction" or using "con-
taxtclues." Number 6 on this paper tells 
how you can help Susie learn to use this 
skill. 

If Susie has time to think about a hard 
word, she'll probably get it. You can help 
her.by reminding her to do some of the 
things number 6 suggests — like telling her 
to sWp thfc word for now and read some 
more. Then when she has more ideas about 
the story she can go back and read the 
word. 

Sometimes kids can't say the word but 
they know what it means (#6{d,i)). For 
instance, if the word in the story is "vehicle" 
and they know it means "car"- that is good 
reading. They can learn the new word 
"vehicle" later. 

Mrs. Noddenuf, Hany needs to practise 
some words more than two or three times to 
learn them. Sometimes children .need to 
practise as many as 50 times before they 

, learn something. If you try to follow #8, so 
that Harry practises every day, he'll be 
getting lots of repetition of his words. 
. Mrs. Reeder, many of the ideas on this 

paper (#1,2; 3,4, 5,8) might help Robert . 
want to read at home. Especially if he has 
your attention for a few minutes each day 
(#?•) and thinks you like to hear him read 
(#5);: he wiil look forward to his reading 

Reading With Yosur Child 
1. Oral reading should be a performance situation. That Is, the child should be reading to entertain 

or Inform the listener. 

2. For that to happen: 
a) you must listen attentively, 
b) he/she should read the passage silently ahead of time; 
c) the passage should not be so difficult that he/she needs a great deal of help. 

3. During silent pre-reading: 
a) allow him/her as much time as he/she needs (if you are doing something else, such as 
washing dishes, there Is '.ess pressure on him/her to hurry). During this time he/she is using 
higher skills to unlock difficult words and comprehend the passsge; 
b) let him/her ask for help if he/she needs It. (You may hejd to tell him/her a new word, or 
explain something he/she doesn't understand.) 

4. During oral reading: 
a) give him/her your full attention; 
b) preferably sit facing him/her so that you are the listener and he/she is the reader, 

• c) allow bini/her time to correct himself/herself. ,»...< 

5. After the reading: . 
a) comment on the content of the passage; .„, 
b) praise his/her reading of the passage; 
c) tell about a part you particularly enjoyed. ..... 

These make him/her aware of ihe value of his/her performance.. 
d) ask questions occasionally; r. • • • 
e) 1 let "the child play teacher and ask you a question. This Is even better for devaloping higher 
comprehension skills. ' • -h: 

6. When errors occur. H - - ' . . . . . . . 

a) allow time for him/her to become aware of the error and correct it on his/her own. 
••• Frequently, by completing the sentence.he/she wiil know, the correction.- Sometimes £ 

he/she may need to read further. 
; b) evaluate the Importance of the error. Many times the reader substitutes a word with the same 
. • •- meaning (e.g., house for home) and the listener'will not be aware ot the error. This does not 

need to be corrected. \ ' 
c) . If the error affects the meaning and\the child ignores iLvdraw his attention to It by saying, '-'1 
didn't quite understand that part," or "I don't thlnk'that made sense.'.' Ask him to reread the 

-5 .( sentence so you will understand It-This emphasizes the purpose of reading, which Is to gain 
meaning, and.that you as listener are also doing this. . 
d) if the child'has difficulty, correcting an erron , 

I) ask him to tell you what it means and allow him/her, to continue; :. . .n ; 
.... • Is) say, "Maybe we shall understand that after we read more"; ••, : . -:, 

••; v Hi) read the sentence to him,Skipping the wrong word. Usually children can correct when 
hearing the sound of the sentence. • - •: . ,., 
iv) tell him/her the correct word. ' . 

e) you may like to keep a short list of difficult words on a marker to review periodically. Help the -. 
:•, child pick out two-r three words after the reading that he/she wants to remember. They may be ! • 

new words to learn or errors to correct ( , ' ' " 

,,7.. Suitable matt ilals for reading practice are: - •< -v •-.:.v-( ••.•.:-y:::\.:y<'f:.:'... 

a) his/her reader; 
.•' b) relatively easy library books; l- •-..<*•••"..< • • ,r,...:„ ,-.v>.- '•:<:.< 
. v. •: c)passages he/she,chooses to share;.sucv< as newspaper articles, magazine articles, textbook : 

passages- i- i 

8 y Emphasize the importance of reading In your home by ; '(<-, 
•i-.'.y. a): setting aside a routine time suchas right after dinner; or just before;.bed;»i.̂ ;;..-v.':'.s-T;:.:7v.-:: 

b) , limiting the time spent to <15 minutes for primary children, .?0 minutes "for older-children:••,-•< 
.... :3u]ties*^ 
. - c); taking your, tum'as reader so that he/she can be the l i s t e n e r ^ * w , . v ^ :;;V ...i,;,,SI 

•rvd)>spending this time alone with one child, or making It a family affair; everyone doing'some. % 
reading and listening.1-i,. .„ \ . •'> 
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"Is this the reading clinic?" 
©Innovations Unlimited, Inc. 

time. I think it's important that you practise 
every day to bui ld up the habit of daily 
reading. It might be fun for the whole family 
to read together (#8(d)). 

Ms. Diligent, I'm glad you worked so hard 
with Jackie. S o m e of those words were 

extremely hard to spell, even though she 
can read them. Learning words by sight like 
that is one of the skills Jackie is learning. 
Let 's give her the opportunity to practise 
reading her sight words and use her other 
skills too. 1 would be delighted if you could 
help her use the skills in #6, and spend only 
10 or 15 minutes every day instead of two 
hours at a stretch. 

Mr. Tacks, 1 see that you recognize that 
reading is a process that uses many skills. 
Playing games can be a valuable way of 
practising one skill, but games have to be 
changed frequently as the child's skills 
change. A n important thing the reader 
needs to learn is how to apply these skills as 
he/she is reading. Kids also need to know 
that reading is important, and you can help 
Boris a great deal by following #2, 4, 6, 8 
and helping h im with #1. Perhaps you 
could take him to the library or share 
interesting things you read with him. 

* * * * 

Reading With Your Child (see box item) 
was written as a response to just such 
queries and comments f rom parents. 
Teachers in my school and throughout the 
district have found it a valuable handout at 

Wtftf pio vot/a eubusti TEACHER. 
SAY ABOUT T1MT COHPOSIT/Ok) 

J tfEU'BD yOU H/8ITE ? " 

report card or interview time. Teachers are 
welcome to reproduce it for distribution to 
parents, aides, etc.O 

Madeleine O'Keele teaches at RiverdaU Elementary 
School In Surrey. 

Combines the eloquence of A Whale for the Killing 
with the heroic adventure of The Snow Walker 

Farley Mowat's classic 

NEVER CRY WOLF 
Now a Seal 
Paperback! 
01557-1 .$1J95 

A n a b s o r b i n g n a r r a t i v e that wi l l c a p t u r e y o u 
* ind y o u r s t u d e n t s— t h e true story of M o w a f s 
time spent studying, the reputedly murderous wolves 

' o f the subarctic Barren Lands. A n informative a n d 
amusing portrait of the habits and character of .wolves— 

as well as a sharp satire of bureaucratic 
incompetence a n d an outraged expose of 

those men w h o , suppor ted by their govern
ments, are actually more fearsome and sav

a g e killers than the wolves. 

"As with ,311 M o w a t ' s b o o k s , this is excel lent." 
—Fredericton Daily Gleaner 

For a complete listing of Bantam and Seal 
paperbacks for the classroom and library, 
please write to: 
Bantam Books, Dept. CW, 60 St. Clair Ave. East, Suite 408 

Toronto, Ontario M4T 1N5 
Seal Books published by McClelland & Stewart—Bantam Limited 
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©With so ni ich talk these days about such 
things as the core curriculum, basic skills 
and functional literacy, and although these 
things are of vital importance and may have 
been under-emphasized in the recent past, 
now is a particularly opportune time to try 
once more (indeed it is a perennial task) to 
keep these things in a proper perspective, to 
see them in context with the broader and 
deeper purposes of public education. 

Teachers, of all people in our society, 
need to guard against the powerful blan
dishments of those in positions of power 
who would be quite content to have our 
schools run by efficient technocrats. 

Real teachers are more than mere 
technocrats; they have about them a quality 
of poetic imagination that keeps them in
formed about the true importance of their 
work. As a contribution to the task of 
keeping that poetic imagination alive — 
among teachers and among the members 
of the wider public whom they serve — I 
offer the following statement of educational 
policy and aims. 

I claim no originality in writing it, for it is 
essentially an amalgam of thoughts by two 
great educational thinkers, Harold Loukes 
and M. V. C. Jeffries. I hope it may stimulate 
thought along similar lines and the eventual 
writing of a fully authorized statement of 
public educational policy and aims in terms 
strong enough and inspired enough to stir 
the imagination and fortify the will of every 
participant in the educational enterprise 
during the next phase of Canadian and 
world history. 

* * * + 

THE PROPOSED STATEMENT 
For the consideration of teachers, 

"humankind's true legislators," and the 
public that employs them. 

The purpose of education in the public 
schools is to nurture personal growth, and 
to promote personal values. The process of 
education is concerned not only with the 
communication of knowledge and the ac
quisition of skills, but also with the formation 
of right attitudes — attitudes toward learn
ing, toward work, toward truth and good
ness, toward other peopie, toward life in 
general. 

Moreover, the process of education is a 
person-to-person activity; it can truly func
tion only when there is personal communi
cation, under conditions of mutual respect. 

The nurture of personal growth and the 
promotion of personal values are directed 
toward the goal of freedom, freedom for the 
individual and freedom for the society of 
which the individual is a part. Despite the 
fact that the word freedom has been some
times abused, it remains, in its true mean
ing, a word of unique value and power. 

During World War II, Franklin Roosevelt 
said that what we were trying to do was to 
build a world founded on four essential 
freedoms: "freedom of speech and expres
sion, everywhere in the world; freedom of 
every man to worship God in his own way, 
everywhere in the world; freedom from 
want, everywhere in the world; and free
dom from fear, anywhere in the world." 

These words about freedom give some
thing of a picture of the kind of world our 
society wants, some indication of the values 
our society would like to see operative. In 
their light we can usefully look at education 
in British Columbia. 

Freedom from want implies 'he necessity 
for education to be utilitarian in the sense 
that no one can be said to be educated who 
is not able to earn his/her daily bread. 
Perhaps the first and most basic duty of 
teachers is to make sure that everything 
possible is done to fit their students to 
perform some socially useful function, of 
their own choice, in the society they will 
enter as responsible members when their 
school days are over. 

Freedom of speech and expression im
plies not only the ability and opportunity to 
speak and write, but also the need to have 
something worth-while to speak and write 
about. This means that education must be 
concerned with books and ideas approp
riate to the capacities of those being edu
cated. It means, too, developing not just 
knowledge about things, but knowledge of 
them, so that when people express them
selves, they will express their own minds, 
not someone else's. 

Freedom from fear implies not only free
dom from external fear of war, civil disor
der, and lawlessness, but freedom from 
internal fear, from neurotic anxiety, or that 
which has been described as fear in search 
of a cause for itself. Education today in
volves not only education for international 
understanding, but also a deliberate, con
scious effort to use the findings of psychol
ogy to make possible freedom from neuro
tic fear for those being educated. 

The need that psychology has proven, of 
love and assertion of personal value at all 
ages, but particularly at early ages, has 
brought to education a new dimension of 
vast importance. In parts of British Colum
bia, the challenge to teachers in this respect 
is particularly great because of the cultural 
chc'.nges wrought, largely by external forces 
over the past hundred years, within the 
native communities. Integrated schools 
provide only the setting in which teachers 
must try to nurture integrated persons, and 
an integrated society. "\ 

Finally, the freedom of people to worship 
God in their own ways implies that educa
tion should take very seriously the various 
faiths by which people seek to live, by which 
people grope after an understanding of 
ultimate reality that will give meaning to 
their lives. 

Education should seek to engender in 
students a real tolerance for various faiths, 
be they religious, scientific, or philosophic. 
The development of such tolerance, as 
opposed to mere indifference, should lead 
students to believe in the value of dialogue 
with dissenting opinion, of true conversa
tion about ultimate questions. O 

E. L Bullcn Is District Superintendent of Schools for 
School District #49 (Central Coast). 
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with all your heart. 
Your gift to CARc can provide nourishing 
food tor Infants, pre-school and school-
aged children, day alter day, to prevent and 
overcome the devastating eflects ol mal
nutrition; plus Information lor their 
mothers on nutrition, hygiene, sanitation 
and family planning; 

Sand your donation to-day to 

CAKE Canada 
Dept. 4,1312 Bank St., Ottawa K1S 5H7 

But if you wait, you'll miss the opportunity to apply for your 
5 free shares in B.C. Resources Investment Corporation. 
Additional purchased shares are also available at $6.00 
per share. 

"".TEACHERS' TRUST 
5909 West Boulevard, Vancouver, B.C. 
Telephone: 263-2371 
or visit your nearest Teachers' Co-operative 
office. 

Whatever .you've, got 
against being in shape 
is nothing compared to 
what being out of shape 

has got against vou. 
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A word in your ear Life in the staffroom 
G E O F F H A R G R E A V E S 

©The other lunchtime, a collet jje was 
rummaging through the sheaves of out
dated newspapers, office memos, and an
cient grease-stained lunch bags that collect 
in staffrooms, in search of something blank 
on which to note down his Scrabble scores, 
when he turned up the McGregor Report on 
teacher training. 

Happily, the designer of its cover had left, 
between its title and profiles of teachers 
symbolically hardening through various in
tensities of blue and red, a decent gap quite 
free from all inscription, almost as if he had 
my colleague's needs directly in mind. 

"What Is that?," asked another Scrabble 
player, with the kind of enthusiasm he 
usually reserves for inquiries about strange 
odors, uncomfortable lumps in chair seats, 
and exotic diseases. 
: The report was swivelled round where it 
lay, so that the uncompromising black let
ters of its title were visible to all. 

"1 can't say I got much- out of my 
teacher-training," said the second Scrab-
ble-player. "Did you?" he added, turning 
suddenly to me. • • -

"Er, yes and.no," 1 asserted, with my 
usual directness. 
'. '.'Who's to play first?" asked our fourth. 
; "1 think you are," 1 said to him, and the 
game began. 

As it progressed, I wondered exactly what . 
I had got out of my teacher training. 

I did a year's training only to satisfy the 
requirements'of the Teacher Qualification 
Service/For five years I'd taught without a 
certificate, tp the apparent satisfaction of my 
principal and students, at least after one or 
two ugly moments in the first months. But, 
like a Christian missionary shown the ear- _ 
nest devotions that savages pay to idols, 
TQS was unimpressed. To enterThe ranks 

of the faithful, I needed formal baptism. 
The first thing I learned from my teacher 

training was that you're21 only once. At the 
time I'd just nudged 30, so was always an 
odd man out, not an instructor, no longer 
quite a student, rather like a one-legged 
man at a sporting event, detached, some
times envious, occasionally incredulous. 
: Having had to pay off debts for my B.A. 

and resenting every penny of it, I now 
husbanded my cash carefully. Which meant 
that the youngsters with whom I shared a 
house knew where to come to cadge cash 
for a drink when their own funds had 
dwindled to nothing. 

On those occasions we'd head downhill 
to a pub that overlooked the beach. This 
pub was the most fly-blown, dilapidated 
structure I'd ever entered. The middle-class 
students, largely from a sense of novelty, i 
suppose, regarded it with a feeling akin to 
wonder. The glasses were sticky with an 
anonymous crud, the beer was sour, the 
upholstery on the seats reeked of aged dust. 
The students loved every lousy bit of it. 

The regular clientele, who, for all I knew, 
never left the" premises, for they were always 
there, seemed burdened with inertia. One 
man particularly. His stomach overhanging , 
his belt, he sat silent, slightly open-
mouthed, all evening. I never saw him drink 
— though th«j beer in his glass did diminish, 
probably, in that airless room, by rapid 
evaporation. His inertia was so overpower-
ingly intense that he had attracted onto his 
dark, baggy suit, maybe through the fore? 
of his gravity, small lightweight objects like 
bits pf fluff, stray hairs, cigarette ash, blades 
of withered grass, and spindly twigs. 

In the opposite corner, also night after 
night, sat a distinguished professor of liter
ature, whose books on Elizabethan drama 

used to receive rave notices from interna
tional critics and are still reprinted. He too 
was silent; but I did see him drink. 

In honor of the ' 'working-class'' clientele, 
the middle-class students, romantic Marx
ists one and all, would sing folksongs about 
miners, sailors, and working girls led astray 
by affluent members of the gentry. Some
times they cleared a space between the 
tables and, with one of their number, a girl, 
playing a concertina, they would perform 
some morris dances, stamping their heels 
and waving handkerchiefs. "Bunch of 
fairies," was the only response I ever heard 
voiced by the "workers." 

Then, to round things off, the girl with the 
concertina would sing plaintively through 
her nose songs of whining despair. Though 
only 19, she had about her a self-destructive 
drive that had already coarsened her attrac
tive- features and made, her look prema
turely worn. As she sang out a high note and 
her bosom swelled/ a brief flame would 
suddenly light up the eyes In the distin
guished professor's ruined face and as 
suddenly die out 

"Yes," I said, "I think I did get something 
out of my teacher training." 

"Garbage!" exclaimed one of the 
players. 

"I beg your pardon," I asked, discon
certed. 

"Garbage," he reiterated. "G-a-r-
b-a-g-e. All seven tiles." He darted a 
finger toward the Scrabble board. "That's 
73 points. A coup de grace! It's going to be 
my game, by the look of things."0 

Geoff Hargreaves teaches at Cowichan Senior Secon
dary School In Duncan. 
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NOW 
AVAILABLE! 
Test of Competence in 
Mathematics. 
by Dr. Frances C. Morrison 

A new Canadian test! The T C M is a 
comprehensive survey of mathematical 
skills for students in Grades 6 and 7. 

1978 Metropolitan Achievement 
Teats. 

The new Metro is an unique assessment 
system of diagnostic and achievement 
tests for Grades K to 12.9. 

For further information write to: 

T H E G U I D A N C E C E N T R E , Faculty 
of Education, University of Toronto, 
1000 Yonge Street, Suite 304, Toronto, 
Ontario. M 4 W 2 K 9 

Our Times 
Change 

July and August: 

Vancouver branches, Victoria, Nanaimo anr! Kelowna open Monday 
through Friday from 9 to 4. Prince George open Monday through 
Friday from noon to 4. 

This summer, let us help you with your winter dreams. 

T E A C H E R S ' I N V E S T M E N T 
J. A N D H O U S I N G C O - O P E R A T I V E 

Vancouver: 2110 W. 43rd Avenue at West Boulevard, V6M4H5; 261-5177 
Vancouver 2235 Burrard Street, V6J3H9; 261-5177 
Victoria: 3960 Quadra Street, V8X4A3; 479-9302 
Nanaimo: 777 Poplar Street V9S2H7; 753-3402 
Kelowna: 1133 Sutherland Avenue, V1Y5Y2; 860-3567 
Prince George: 130-1460 6th Avenue, V2L3H2:562-7213 

H.YOUTuL 
Everything you'll ever need 
to enhance your class is 
available in your Moyer 
catalogue. From great teaching 
ideas and professional 
materials to equipment and 
general supplies. 

Self awareness 
Early learning 
Special education 
Physical education 
Music 
Language arts 

Mathematics 
Science 
Social Studies 
Teachers' Helpers 
A.V. Equipment 
Equipment & 
General Supplies 

You've got it — use it. 

If you don't have your copy ol the 1979-80 Moyar catalogue — phone or write today. 

Atlantic Provinces 
700 St. George Blvd. 
Moncton, N.B. E1C 8M7 
Telephone: (506) 3a9-9683 

Quebec 
3400 Cote Vertu 
St. Laurenl, P.O. H4R 2B8 
Telephone: (514) 331-0475 

Ontario and Western Provinces 
25 Milvan Drive 
Weston, Ontario M9L1Z1 
Telephone: (416) 749-2222 
Telex: 065-27315 

Moyer 
Professional Resources For Teachers. 
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ACCOMMODATION AVAILABLE 
(HOLIDAYS) 
OKANAGAN LAKE—Executive home un Ihe lake lo rml 
fur the month* ol July/August. Please no dogs or smokers. 
Phone 542-6288 or write J. Aslln, H.R."6, Vemon. V1T 6Y5. 

PALMER'S CHART HOUSE: A unique guest house on 
Orcas Island; year-round accommodations. Excellent meals, 
sailing, fishing, hiking In all-inclusive package. Minimum 
two, maximum four gv.ests: $28 per person per day plus tax. 
By former B.C. teacher. Brochure: Mr. and Mrs. D.G. 
Palmer, P.O. Box 51, Deer Haibor, WA 98243, or call 206-
376-4231 weekends. 

SPECIAL SUMMER RATES. Deluxe Maul condominium 
on beautiful sand beach In Kihei. Pool and Jacuzzi. $650 per 
month. $175 per week (U.S. Funds). Hawaii Condominium 
Rental, 3101 - 30th Avenue, Vernon, B.C. 

WAIKIKI, MAUI, KAUAI, HAWAII studio, 1 and 2 bed 
condominiums. Paul Saveiieff, 1615 Greenmount Avenue, 
Port Coquitlam, V3B 2S4, phone 942-4190. 

FOR RENT. Lakeshore cabin style home. Sv/im, fish, water* 
ski on Shuswap and Mara Lakes this summer. This fully 
modern home Is available from July 7 lo Aug. 18. Ac
commodation for six, family preferred. Rental requirements 
include care of pets and plants, references and $100 per 
week. Contact E. Lavallee, R.R.'l, Slcomous. V0E2V0. 

FOR RENT! Have a Rocky Mountain holiday In beautiful 
Invermere. B.C. 3 bedroom home available July and August. 
Lovely private yard, mountain and lake view. 2 blocks from 
sandy beach and shopping. Reasonable. Phone 342-9532 or 
write Box 494 Invermere, B.C. V0A 1K0. 

FURNISHED HOUSE in Kelowna for rent July 1 to August 
7—4 bedrooms. 3 blocks from Okanagan Lake beach. 
References piease. A. Raham, 4480 Walker Road, Kelowna, 
B.C. 

FULLY FURNISHED 3 BEDROOM HOME. Dining, 
Living. 2vt baths. Lovely view. Close to parks, shopping, 
college and rec. facilities. Available July 1st to August 31st. 
Contact rt. Hsriry-Nanalmo 753-2361. 

WAIKIKI/MAUI coado.. Write 4723 Chapel Rd. N.W.. 
Calgary, (403) 282-2922, 281-2464.288-8530. 

HAW/U1 luxury 2-bdrm apt. (Near Waikiki beach). Ocean 
view. Pool, b-b-que, from $40/nlghl. (Write) Klalberts, Site 
19. S.S. ' l . Box 49. Calgary, T2M 4N3, phone (403) 
288-9540. ' 

MAUI CONDOMINIUM—July 9-22. Klhel ocean front. 1 
bedroom (sleeps 5), fully equipped, pool, tennis. Prince 
George 964-4589.. 

-THREE BEDROOM MOBILE HOME MT. BAKER-35 
minutes to Western Washington University. Quiet, wooded 
lot, country dub; swimming pool, hike to'Baker Glacier— 
30 n'.fns. lo ski area. July/August $250/mo. Sept./June 
ISO/weekend. K. Hoyle (604) 733-0260 or 731 N. Dollarton, 
N. Van.. B.C. (604)929-4329. 

WAIKIKI, HAWAII THIS SUMMER. Well-furnished, one 
bedroom suites, with oil facilities for self-catering. Adjacent 
to shops. 6 minutes from beach. Only $20 U.S. per night. 
Godfrey's Travel, 1701 W. Broadway, phone 731-8294. 

KEATS ISLAND—Summer cottage on 110' waterfront. 
Hydro & water. W.J. Nleld. 705 Wellington Dr.. North 
Vancouver. V7K 1K8-988-3812. 

APT. AVAILABLE KONA, HAWAII. July 2-23/79. 1 bed
room plus hideaway. On waterfront—excellent pool. $45.00 
per day Includes car. Warren McDonald, 253-5538 or 
277-3074. ' 

FOR RENT. Simple waterfront cabin on beautiful DeCourcy 
Island, Gulf Islands. Suit one to two persons. Fishing,, 
swimming and hiking. $75.00 per week. Phone 669-7105. 

FOR RENT MAUI CONDO. KIKE! AREA-one bedroom, 
sleeps 36tir maximum, tennis, golf, two pools, special summer. 
rales. Phone 8584640 after 5:04 p.m. or write to Mr. & Mrs. 
Hlpwell, 6755 Vedder Road, R.R/5. Sardls. 

WATERFRONT HOME FOR RENT In S.l). • 14 (Southern 
Okanagan). Modern threr-betlTuum, two-bathroom house 
available for tent hum Sept. 1, 1 9 7 9 through June 30. 19HU: 
enjoy July and August away with no tent lo worry about. 
Living room with stone fireplace and large sundeck overlook 
beautiful Vaseux Lake, nine mill's north of Oliver, (urn mill's 
south of Okanagnn palls. Kitchen appliances include auto-
matlc dishwasher. Available lurulshed or unfurnished. Op. 
lion to <cnew fur 1980/81 school year. Includes free storage 
ol lurnlture through summer. Kent S235 per niunlli, utilities 
nul included.' Cunlacl Tievur Cabeldu (604) 988-5948 or to 
view call Grace Wilson (604) 498-2453. 

ACCOMMODATION AVAILABLE 
PRIVATE VIEW PENTHOUSE FOR RENT: West End. 
l'/i blks to Stanley Pk., beach, buses, shops. Available 
July 1 - August 25. Quiet building. 2 bedroom furnished, 
roof/deck garden. 20 min. UBC. $460/monlh. References, 
damage deposit, no pets. L. Slewerl, '1201 - 1931 Nelson 
Sirei t. Vancouver. V6G 2Y2. 688-6380. 

SUBLET: One-bedroom apartment, spacious, fully [utnished 
including PIANO. Central location near VGH, 15 m'nutes 
to UBC or downtown. >295/mo. including utilities. W. 
McNiven. 203 - 1016 W. 12th Avenue, Vancouver V6H 1L3. 

AVAILABLE JULY ft AUGUST. 3-bdrm. house (with 
swimming pool) In Richmond. $60/week. No nets. 9220 
Diamond Rd.. V7E IP3, (phone) 277-0763. 

TEACHING COUPLE HAVE FULLY FURN., SPACIOUS, 
MODERN APT. FOR RENT July 1 to Aug. 31. View. 2 min. 
from pool, tennis, shopping, park. etc. 25 min. lo UBC. 
$260 mo. includes all utilities (except phone). Phnne 
271-8277 or 277-1560. '321-6051 Azure Rd.. Richmond. 

FOR RENT: Modern four bedioom fenced home near SFU 
for summer school period. $90 per week plus utilities, 
damage deposit and references required. Write N. Stroppa, 
8183 Westlake Street, Burnaby. V5A 2B3 or phone 420-6067. 

FOR R&NT. At reasonable rate, from June 30 to August 30. 
four bedroom, fully furnished home, within walking dlstnncr 
of main bu» line and shopping areas. Contact Donald 
Hodgson, 551 W. 21st Street. Notth Van., B.C. 960-3246. 

SUMMER REIlTAg. In the sun. July-Aug. 2 bdrm home In 
Birch Ray.. Wash. Next to beach. 15 min. to Western 
Wash. Univ.. children welcome, all furnished $140/'uk or 
$500/mo. Write M. Lum, 1149 W. 26th Avenue, Vancouver. 
Phone 738-9606. 

/ 
FURN. HOME FOR RENT to teachers July-Aug.'2 bdrm 
In exclusive Shaughnessy area. 15 min. to UBC, mil rowaye, 
dishwasher, piano, etc., references. $500/m6. H. Lum. 
1149 West 26th Avenue. Vancouver. 738-9606. j • 

TO SUBLET: July and August. Fuity furnistied 1 bedroom 
apartment, largu living room with fireplace and study In 
older building. 15 min. to UBC. Rent $254/month. Phone 
732-7875 or write V. PhllUps-Wolley, *3. 1455 West 11th 
Avenue. Vancouver. V6H 1K9. 

FURNISHED CONDOMINIUM for rent July 1 to August 
30. 2 bedroom, small yard, fireplace, sauna and pool. 20 
minutes from UBC. $260 and utilities. Write Jean Prescott, 
648(1 Blundell Road, Richmond or call 224-2449 or 271-3847. 
References, please. 

FOR RENT—Completely furnished 3 bedroom home near 
UBC. From July 1 to mid-August. Cluse to everything. 
263-7535. 

FOR RENT—Shared accommodation with two other teach
ers. Close to SFU for July and August. Female, non-smoker 
preferred. Phone 931-7614. 

AVAILABLE JULY 1 - AUGUST 31. Single person. 
Furnished 1-bdrm. apt. In N. Vancouver. Close to shops and 
buses. References required. Write, E. Keldrlch, 301 - 140 
East 14th St.. North Vancouver. V7L 2N3. 

1 BDRM APT: July I to August 30. Tsaovwassen. Furnished 
—$250.00 per month includes heat, water, parking, recrea* 
lion facilities, dishwasher, compactor, phone 943-4126. 

ACCOMMODATION AVAILABLE TO RENT JULY • 
AUGUST 1979. Ungiey.B.C.-SO min. to UBC-15 min. 
to beach. 3 bedroom home. Please contact Don Ncuman 
(principal), Brookswood Junior Sec. School, Langley, BC. 

6IM.530.21.il in 6114-5:14-2072 thuiue)-4543.205A St. 
l.anilli'V VIIA 5X4. 

SUBLET JULY, AUGUST. large 2-bdrm apartment. S.'I25 
per inn. No clllldifti or pets. Kenlsditli', 10 minutes lo down, 
town. UUC. M. Llaik, 203.2286 W. ."i9lli Avenue. Vancuuvei 
V6M 119. 226 'JI44 (9to 3) 263-1178 (ivi».|. 

FOR RENT-JULY AND AUGUST: fully lutn. house, 
wntei view, 3 bdrtns plus den/guesl room. Ten min. to SFU. 
S700 for summer In exchange for care of pels. Sylvia Owens, 
1007 loco Road. Port Muudy, BC V3H 2W9. Days: 939-9201 
or Evenings: 461-9177. 

TEACHERS: Available lor munth of July. My house In 
Abbutsloid, 70 km hum UBC, 40 km from llelllnghani. 
Rent-free In return for caretaklng. Details phone 859-9004 
or write "Teacher", 2323 Sentinel Drive. Abbotsford, BC 
V2S 5C9. 

AVAILABLE JULY AND AUGUST: 3-4 bedroom home & 
den; sundeck. magnificent view, dishwasher; close to bus, 
shops. 30 mins. UBC, SFU. Contact: B. Street. 1217 
Cloverley St.. North Vancouver. 988-0107. 

TWO ttEDROOM DUPLEX FOR RENT July and Augimt. 
$500 Includes utilities and linens. 15 minute dilve to UilC. 
Mr.. I. Kutzebech. 4130 Blenheim Si.. Vancouver, B.C. 
VM.2Z2. 

FULLY FURNISHED, EXTRA LARGE HOUSE un King 
fidwurd Avenue near university available for summer ses
sion. »600. Tel. (604) 73J0289. 

COMPLETE CONDOMIN1UM-3 bedrooms. 2>/i bath
rooms, $600 a month. Summer school. Reply with refer
ences lo 4752 Femglen Place, Burnaby or call 433-2280. 

SUMMER RENTAL: 3-4 bdrm "country" house on 1 acre. 
All found. Chickens, garden optional. 30 min. tc SFU and 
beach. 5300/mo. Duggan, 6725 152 St., Surrey. 594-2386. 

2 BDRM FURNISHED HOME CAP1LANO. Adults, no 
pets, near public tennis courts, July & Aug. $500 mo. 
988-3621. 

OLDER STYLE HOUSE on approx. 1 acre. 5 minutes from 
UVic, ideal for family or several adults. Available during 
summer school weeks. Call 477-4290 evenings. 

FOR RENT-JULY AND AUGUST. 3 bedroom home-
vlew. large garden. 10 minutes from SFU. $350 per month. 
References. A. Argue, 2619 Rogate Ave., Coquitlam, B.C. 
936-9301. 

FOR RENT, JULY 1 • AUGUST 31. Deluxe furnished 
one bedroom condominium. Rent $400 per month. Close lo 
university and beach. Please contact P. Moore, 102 • 1425 
Cypress Street, Vancouver, B.C. V6J 3L1 or phone 736-4658. 

SFU SUMMER? For rent, furnished 3-bdrm home. 15 min. 
from SFU. $425 a month. Ref. required. Contact D. Conroy 
(teacher). 3667 Coast Meridian Rd.. P. Coqulllam. V3B 3M9 
or day phone 942-6152. 

ACCOMMODATION SWAP 
COUPLE WITH TWO-YEAR-OLD, would like to trade 
houses with family In Vancouver area, from July 1 to August 
15. 1979, during summer school. Have two bedroom house . 
In Vernon, three blocks from Kalamalka Lake. House has 
'rusher, dryer, dishwasher, cablevislon. Non-smokers please. 
References please. Phone 545.7782, or write Mr. L. Adamson, 
! 1908 Kalamalka Lake Road, Vemoi., B.C. V1B1M5. 

1 0 MINUTES FROM VERNON. Cedar house with large 
shadr'J sundeck overlooking Provincial Park and Kalamalka ' 
Lake. Trail through park from lower sundeck to quiet beach. 
Beds for S, large family room, living room with fireplace and 
magnificent view. Dishwasher and other utilities, 2 full bath* 
rooms. We would like to swap with a Victoria family from 
mid July tlil the end of August (or part of that time.) Tele
phone 542-7987, or write Bartlett. 13507 Sumac Lane, 
Vernon. 

EDMONTON SCHOOL TEACHER would like to exchange 
homes for 2-3 weeks In late July or In August, southern B.C. 
area. If Interested write L. Anlonluk, 7905 - 113th Street, 
Edmonton, Alberta, T6G 1M2. 

200 THE B.C. TEACHER, MAY-JUNE 1979 

http://6IM.530.21.il


ACCOMMODATION WANTED 
IN VICTORIA, SEPT. 79 - MAY 80. R.nl, houoo .It. 
Principal on sabbatical requires 2 or 3 bedrm. houit' for 
family. Conloct M.K. Rlppell, Box 91. Atlin. B.C. VOW I AO, 
phnne65l-7525. 

FO« SALE 
NONCOMPETITIVE GAMES lor home, ichtxil. chinch. 
All ages. Play together not against each othfr. A catalogue 
ot our hoard, card and block games plus 2 recreation 
manuals available. Send Sl.00: FAMILY PASTIMKS |BC), 
Perth, Ontario K7H 3C6. 

FOR SALE: WATERFRONT PROPERTY. IS acres on 
beautiful Held Island. Flat, tre*d, sale for children, lott ol 
fresh water, part of 69 acre private parcel, J. Scllner. 4093 
Weil 29th Ave., Vancuuver, V6S 1V«. Ph. 224 0102. 

MUSKOL INSECT REPELLANT REGULAR, the Intcct 
repellant rated No. 1 by a national TV consumer affairs 
program, M-y 7, 1978. Muskol Is virtually odor-free ttr.d 
gives relief irom biting Insects and filet, for 6 to 9 hours 
with a single application. Muskol Is not affected by rain or 
sweat. Muskol regular, unlike other repellants on th? 
market, Is 100% active Ingredients. Price per SO ml. bottlft 
S3.89 plus pot'uzi and (.52. P. Harper, General Delivery, 
Brackendale, B.C. VON ills. 

GULF ISLANDS WATERFROI~jT. 300 feet of secluded, 
sandy, sunny waterfront on two levels. DeCourcy Island, 
525,000. Phone 669-7105. 

CULTUS LAKE— By disabled teacher; 2 or 3 bedrooms 
with fireplace in this bright open-beamed home on exclusive 
Park Drive. Excellent revenue as local teacher renin! plus 
your own summer vacation, or retirement home. Listed ol 
$4lr:000 and mostly furnished. Make an offer. Phone 
8511-9073. 

FOR SALE-MA YNE ISLAND furnished panobode on '/. 
acre, near beach. 143,000. Phone 261-7728. 

MAYNE IS. 1152 s.f.t 2 b.r. bungalow. Exceptionally well 
built, thermopane windows, extra Ittsulntlon. Vi ac. fully 
Irtndscaped lot. Ocean view In good neighborhood. We have 
lots of listings In the While Rock area. Jeffs Really Ltd., 
2099 Johnston Road, White Rock. B.C. V4A 4N7. Phone 
Jack Nightingale. 536-'J352 (bus.)or 5̂ 1-2921 (res.). 

HOLIDAYS / TRAVEL 
AFRICA-Ovarlawd Expcditlona. London/Nairobi 13 wks. 
London/Johannesburg 16 wkt. KENYA Safaris—2 and 3 
week itineraries. EUROPE—Camping and hotel lours from 
8 drtys to 9 weeks duration. For brochure* contact Hemisphere 
Touru, 562 Egtlnton Ave. East, Toronto, On. M4P 1B9. 

TOURS SUITABLE FOR TEACHERS. July, Augutt de
partures, 1979, 1980 from London, England to Afghanistan, 
Ball, Borneo, Ceylon, India, Singapore, Thailand and the 
Middle East. Weekly departures to Egypt. Write Magic 
Carpet Travel Ltd., 16807 - 95 Ave.. Edmonton. Alberta. 

TEACHERS' TOUR OF ISRAEL. 15 days-all Inclusive 
price $1,975 from Vancouver. Leaves July 6th returns July 
20th. Includes airfare, all meals, 1st class hotels, with pools, 
all slaht&eclng fees, bus and guide, kibbutz stay. Israel 

. Music Festival. For Information phone or write Teach-A-Trlp 
Tours, Fountain Travel Ltd., 3941 • 120 St.. Delta, B C. 
(685-1441). 

MISCELLANEOUS 
ART WORKSHOP FOR THE ELEMENTARY TEACHES 
—tWrnacHae Uoailrat. July 3rd - 6th (20 hours). 9 a.m. -

; 2 p.m. 130.00 plus $8.00 Lab Fee. 

WE SHALL MISS THESE TEACHERS 

In Service 

Margaret Clow 
Peter Giesbrecht 
Beryl (Goulding) McEown 
Dennis R. Maine 
Louise P. (Lought) Mayner 
Richard A. J. Mercer 
Kenneth A. Urbash 

Last Taught In 

Coquitlam 
Surrey 
Coquitlam 

Kamloops 
Vancouver 
Chilliwack 

Died 

January 26, 1979 
December 11, 1978 
February 1, 1979 
November 7, 1978 
February 10, 1979 
December 14, 1978 
January 15, 1979 

Retired Last Taught In Died 
Jessie Acorn Vancouver November 1, 1978 
Agnes M. Allan Stikine January 17, 1979 
Margaret (Maynes) Babcock Burnaby September 28, 1978 
Fred Barger Vancouver September 14„ 1978 
3einice E. Barton Vancouver March 11, 1979 
Bessie M. (Hurray) Bestivick Slocan October 4, 1978 
Robert L. T.. Bruce Agassiz January 6, 1979 
Ruth S. Bryson Burnaby February 11, 1979 
Hazel M. Calbick Vancouver February 5, 1979 
Weston C. Catherall Vancouver December 15, 1978 
Harold R. Charter Vancouver February 18, 1979 
William S. Duncan Agassiz January 13„ 1979 
Isabel K. (Holton) Dunsmore Vancouver December 18, 1978 
Doris M. (Lister) Ferguson Campbell River December 7, 1978 
Winnifred C. Henderson Vancouver November 22," 1978 
Harry F. Herlihy Vancouver April 22, 1979 
Irene R. (Wyatt) Hicklenton Howe Sound February 9, 1979 
Henry Hipon Castlegar February 11, 1979 
Robert Huddleston Victoria October 7, 1978 
Robert Jenks Courtenay November 4, 1978 
Hilda Jude Langley April 25, 1979 
Frances M. (McArthur) Leake Quesnel October 19, 1978 
Gerald Lee Nelson November 2, 1978 
Edward Livingstone Qualicum January 6, 1979 
Mary E. McGlashan Vancouver March 18, 1979 
ElizabethMcKinnon Castlegar November 6; 1978 
Robert McLean Vancouver October 15, 1978 
Louise M . (Elliot) McLuckie Vancouver January 27, 1979 
Erma Marshal! Coquitlam December 1, 1978 
Conine Mathieson Vancouver November 21, 1978 
William H. Morrow Vancouver January 11, 1979 
Apne (Saul) Radcliffe Chilliwack January 20, 1979 
Robert R. Rae Alert Bay December 29, 1978 
John M. Riecken Nanaimo . February 8, 1979 
William L. Rogers Cranbrook January 10, 1979 
Amy (Smith) Simpson • Castlegar January 7, 1979 
James D. Smyth Vancouver October 31, 1978 
Annie (Uhryn) Swyck Nelson December 16, 1978 
Arthur E. Sykes Vancouver December 2, 1978 
!na B. Tait Victoria February 1, 1979 
Lionel Waddington Vancouver December 12, 1978 
Bertha Walker Agassiz December 11, 1978 
Mary G. Ward Vancouver November 23, 1978 
Joseph Wicklund Sechelt October 12, 1978 
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•Elinor Brown, long-lime and respected 
Bumaby primary teacher and officer of the 
B.C. Primary Teachers' Association, who 
was one of two resource leaders to a 
seminar on early childhood education held 
during September 1978 in Durban, South 
Africa. 

Elinor and Mary Howarth, a PD staff 
member from one of the Ontario teachers' 
associations, were sponsored by the Cana
dian Teachers' Federation to this first semi
nar on early childhood education for black 
teachers. The seminar, organized by the 
African Teachers' Association of South 
Africa, was designed to give the principal 
and teacher participants an introduction to 
the theoretical aspects of early childhood 
education. Elinor adds that participants 
"were united by an impelling desire to see 
that the pre-primary classes be instituted 
with qualified teachers and with classes 
from 20 to 32 children" — a far cry from 
present size of black primary schools, in 
which classes range from 50 to 62 pupils. 

Participants in the semina. were trained 
to be resource leaders for their own col
leagues. 

Elinor adds that she and her husband 
stayed in Johannesburg. Based on this 
moving experience, Elinor concludes that 
"my hopes are high thai, within the next 
10 years, the future of many young blrxk 
children in South Africa will be very dif
ferent."© 

©Rob McLean, vice-principal of Anne 
Stevenson Junior Secondary School in Wil
liams Lake, who was a member of a Cana
dian Teachers' Federation team that taught 
teachers enrolled in the 1978 summer ses
sion courses sponsored by the Nigeria 
Union of Teachers. 

Rob is willing to deliver a special social 
studies session on Nigeria to students and 
other interested groups, and also has the 
names and addresses of Nigerian teachers 
and principals who are interested in being 
pen pals with Canadian teachers and 
schools. 

If you are interested in "twinning" a 
school or a class, or interested in a Nigerian 
teacher pen pal, contact Rob at 392-6229 
or write 1250 Western Avenue, Williams 
Lake, B.C. V2G 1H7. 

©"A Guide for Life," the Vancouver 
School Board's health education cur
riculum project. Phase one Involved the 
development of a K to Grade 12 curriculum 
framework with goals, related learning out
comes and topics revolving around three 
basic aspects of health — liie environmen
tal, the physical and the mental/social. 
District staff, administrators, teachers, par
ents and students formed a team to provide 
input for this initial phase. 

Phase two will result in a resource book 
outlining a wide range of suitable classroom 
activities, ideas, suggestions and available 
references. The Vancouver Health Depart
ment will aid in this phase. Phase three will 
be implementation and will focus on pro
vision of a comprehensive district- and 
school-based in-service program. 

Diane Brow, elementary consultant, 
worked on phase one and her current task 
involves developing the resource book and 
the in-service program. Garr Roth, cur
riculum and professional development 
intern, is assisting Diane in co-ordinating the 
development of resources and planning 
implementation of the program.O 

HAWAII 
THE INEXPENSIVE WAY,! 
14 DAYS 
FROM 

Canadian... per person based on 
double occupancy, Includes 

air fare and accommodation. 

Because you arrange for your charier 
flight, we can supply the accommo

dation that can save you up to $100.00 
or more. Call us today for details. • Com
fortable, air conditioned condominium in 
. the Royal Kuhio • Everything included, 

from color TV to kitchen utensils • Just a short 
stroll from Waikiki Beach 'Applies now through 

Septamber 30 • 7 days—from $354, Canadian, 
per person based on double occupancy * Does not 

include departure taxes. 

HARWOOD AGENCIES 
Suite 611,543 Granville Street, Vancouver, B.c: V6C1X8. 
681-3401 9 a.m. to 4 p.m. weekdays. 

The Canadian Edition of 
THE 
SELF-DIRECTED 
SEARCH 
* Order now for the next aehool year. 

The Canadian edition of this well-known and 
widely-used test uses the Canadian Classification 
and Dictionary of Occupations' classifications, and 
lists Canadian sources of career information. 
The Self-Directed Search involves the student in a 
self-assessment of interests and abilities. It 
then suggests a number of occupations for 
which he or she seems suited, using the coding 
system of the author, John L. Holland. The 
SDS is designed to be answerer!, profiled, and 
interpreted by the student. Specimen set 
S2.50. Please add 3% postage and handling, 
minimum SI.00. 

THE GUIDANCE CENTRE, Faculty of 
Education, University of Toronto, 

1000 Yonge Street, Suite 304, 
Toronto, Ontario. M4W 2K8 
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Most of the teachers listed below 
granted deferred allowances. To 
Gillian M. Allen 
William C. Bell 
Basil Charles Benger 
June K. BJurte 
Ronald K. Bryant 
Lome A. Carmlchae! 
Samuel V. Coulter 
Dorothy L. Dahl 
Martial E. Desjatdlns 
Frank W. Dutton 
Edward N. Ellis 
Donald O N. Forbes 
Marlon E. Foster 
William B. Fountain 
Edward Gabel 
Lilian P. Grieve 
Gavin E. Halkelt •.• 
Donald M. Hanson 
Robert E. Jones 
Margaret M. Johnston 
Ethel I. Joslln 
William R. Lee . 
Ruth E. McConr.iell 
Mary.L. McGarrlgle 

. Mary M. McLary . 
.Florence E.McMillan 
George A. Maggs " 

THESE TEACHERS HAVE RETIRED 
or last. A few had left teaching before this school year but were 
extends good wishes for the future. 

retired earlier this year < 
them all the federation . 

Richmond 
Victoria 
Gulf Islands 
Alberni 
Vancouver 
Vancouver 
Coquitlam 
Creston 
Nelson 
Victoria 
Vancouver 
Vancouver 
Victoria 
Bums Lake 
Kelowna 
Chilliwack 
Nanaimo' 
Abbotsford 
Greater Victoria 
Kelowna 
Penticton 
New Westminster 
Vancouver 
Qualicum 
Richmond 
Cowichan 
Duncan 

Tlllle M. Milligan 
Frances A. L. Munro 
Margaret A. G. Nlcholls 
Bessie M. Page 
Arthur B. Paul 
Ronald S. Price 
Zelma S. Pmchard 
Margaret E. Purvis 
Kory Regan 
Susie Anna Rempel 
George L. Seens 
Ka:l H. SlefW 
Doris Ethel Sluggett 
Franklin H. Smith 
John I. Sppiro 
Kenneth L. Storey 
Jean A. Straight 
James D. Taylor 
Walter D. Thome 
Kenneth Y. Tomllnson 
Lois D. Trousdell 
Thomas J. Tull 
Grace I. Vickers 
Moira A. Whitfield 

; Dora A. Wilcox 
Nancy E. Williams 

Continued/rom page 190 
teacher on an hourly basis, up to the 
agreed-upon maximum number of hours 
allocated to; the activity, with the salary 
pro-rated on the teacher's annual salary. 
Thus, while some activities might entail 
more total hours, the method of compensa
tion would be equal, to the extent that it 
would be based on the individual's position 
on the salary yrid. This should have the 
added advantage of providing more ex
perienced teachers some financial incentive 
to remain involved, and it would not pre
clude sponsors from putting in additional 
time without pay, although it would give 
them the opportunity to reflect on whether 
that time was worth it to them and their 
students if it was not worth it to the school 
board. . 

if this system seems unworkable, con
sider the • workings of the present non-
system, and the unbalanced emphasis on 
certain activities. Where are the debating 
clubs, the madrigal choirs, the foreign lan
guage societies, the hospital volunteers? 
While these and a multitude of other ac
tivities flourish in individual schools, whet ~-

' consistency of opportunity do we find 
around the province? Can't we assume 

. some professional responsibility in this area, 
and encourage school boards to assume 
their rightful share of responsibility in im
plementing and enhancing the activities 
that can be such a vibrant and enriching 
part of the educational experience for our 
students? 
' As Postman and Weingartner put it, "The 
characteristics of an extra-curricular activity 

form a useful model for almost any system 
of iearning: there is no compulsion, rela
tively little fear of failure, many options, 
informal relationships, clear objectives, in
disputable relevance, no distinction be
tween work and play."* 

Otherwise, we are cheating our students 
and ourselves. O 

*Nell Postman and Charles Weingartner, The School 
Book. New York, Dell, 1973, p. 157. 

Brian Warner has been a band teacher In the Hope 
School District for seven years. He formerly taught In the 
Shuswap District. 

Continued from page 188 
real. It could be accounted for, or even 
reversed, by the fact that we are now more 
meticulous about recording attendance. For 
example, it has been almost universal prac-

'tice as long as I can remember to keep 
pupils'only during the morning on the 
opening day of school in September. Yet in 
all the older registers attendance is marked 
for the full day. •; In more recent years 
attendance is marked for only the half day, 
the other half being recorded as non-in
structional and deducted from the allowable 
total of such days. 

The conclusion we can draw from all of 
this is that pupils today attend school as 
many days a year as they ever did. The days 
in session "for teachers only," which aver
age about three a year over the past 3; ; 
years, have not reduced actual instructions 
time at all. They have, in effect, been a \ 
contribution by the teachers of extra hours ; 

' Kelowna 
Victoria 
Qualicum 
Sooke 
Alberni 
Langley 
North Vancouver 
Cranbrook 
Sechelt 
Chilliwack 
Vancouver island West 
Vancouver 
Bumaby ii 
Vancouver 
Victoria 
Stimrnerland 
Victoria 
Vancouver 
Coquitlam 
Shuswap 
Vancouver 
Vernon 
Greater Vlctoda 
Sooke 
Victoria 
Courtenay 

and effort toward the betterment of th 
profession. O 

Alfred E. Evans is principal of Inman Elementary School 
In Bumaby. 

C A R I B O O LAEEFBuNT [ 
F O R SALE!! 

Cosy, modern, 2 BR cottage on Canlm 
Lake. Suitable lot year round or sea
sonal use. 340 fl. of prime lafceshore. 
including 1.5 acres of beautiful view 
property. Located on main road ne^r 
100 Mile House. Asking $46,500 on 
easy terms. 
ALSO) 

ADJACENT LOT FOR SALE. 150 i t oi 
prime waterfroctage and 1.7 acres of 
gorgeous viow property. Nice beach, 
exc, building site and spring water. 
$26,900 en terms, good cash discount 
Contact owner. R. Jordan. Box 40, 
Caalm Lake. Phone (112) 397 2377. 

NEW TEACHING AID 
A compact, phonetically based, reading 
kit designed for elementary school educa
tion — ideal as a working tool lor teachers 
and as a supplement to other reading pro
grams presently in use. 

The kit, comprising 77 sections totalling 
470 cards, consists of a series of short sto
ries with introductory and follow-up ques
tions related to the phonetics being applied. 

PRICE 18 $47.50 

CJtS. READING AIDS 1NCJPHONE1604) BS9-973S 
2469 Sunnysafc Place. Abbotsford. BC V2T 4C4 
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OUR BOOK REVIEW EDITOR . 
is Hi this month. We wish him a sptjdy 

recovery, and hope (hat his usual column 
will be in this space in our next issue. 

Meanwhile, here are three review? y 
John Church, of the BCTF staff. ". <u>y 
provide a useful follow-up to our special 
issue (Jan.-Feb. 1979) on the International 
Year of the Child. 

CHILDREN'S RIGHTS 
Nickerson, Betty (ed.), 0} You and Me, 

Nous Autres: A Contemporary View of 
Human Rights by Young Canadians, Vue 
contemporaine des droits de la personne 

jar les jeunes Canadians, All About Us, 
Nous Autres, Box 1985, Ottawa, Ont. 
K1P5R5, 7.977, 96 pp., $3.95 

Hero ars 30 drawings — each one to illustrate 
an article from the United Nations' Universal 
Declaration of Human Rights, arid a drawing thai 
Illustrates the Canadian Bill of Rights. The draw
ings have been selected by a panel of students 
from over 300 drawings submitted by students in 
Ottawa Valley high schools. 

This small volume is Important because it 
shows In graphic form how a representative 
group of young Canadians perceive the articles of 
the U.N. Declaration as well as their own Cana
dian Bill of Rights. In one sense the medium is 
becoming the message, for everything is stated in 

both official languages, but fortunately drawings 
defy the language barrier. In short, we are 
reminded at one and Ihe same time of our 
universality as human beings, and also of our 
uniqueness and distinctiveness as Canadians, 

To British Columbians — parents, students 
and teachers — who have been studying a BCTF 
prepared working document; Rights and Res
ponsibilities, which has suggested new rights 
and responsibilities for all those involved in edu
cation, the book is particularly appropriate. After 
all, the working document included In the ap
pendix Is The U.N. Declaration of the Rights of 
the Child. 

One hopes that John A. Macdonald's Pres
byterian soul is not suffering loo many agonies 
as a result of having the school named In his 
honor listed as though John A. were a member cf 
the MacDonald clan. 

3'UNIVERSITY OF RECINA 

invites applications and nominations for the position 
v:-.. of 

Dean 
Faculty of Education 

We are seeking an imaginative academic and 
professional leader for the Faculty of Education. 
The Faculty offers programs leading to the 
Bachelor of Education degree designed to 
prepare teachers for elementary and secondary 
schoolsrApproximately 950 students are 
enrolled at the undergraduate level. In addition, 
some SO students are pursuing certificate and 
masters work in Education; through the Faculty 
of-;Graduats Studies and Research. Current 
faculty establishment is 56. 
The University of Regina has an undergraduate 
enrolment of approximately 4000' in the 
Faculties of Administration, Arts, Education, 
Engineering, Science and !3cclal Work. Master)) 
and doctoral programs are offered in several 
disciplines through the Faculty of Graduate 
Studies and Research. 
Nominations or applications, accompanied by a 
resume will be received until a selection is 
made and should be sent to: 
Dr. E. B. Tinker 
Vice-President 
University of Regina 
Segina, Saskatchewan 
S4S0A2. 

NEW BOOKS 
FROM THE 
GUIDANCE CENTRE 
Multicnlturian, BiHnguaVsm, and 
Canadian Institutions. 
Keith A. McLeod. 126 pages. $6.95 

Teachers without! Classrooms: 
A Career Planning Guide for Individuals 
Leaving the Teaching Profession. 
John T. Price and Larry M. Cash. 
22 pages. $1.00, or 10 for $6.80. 

Please add 3 % postage and handling, 
minimum S1.00. Ordir books from 
T H E G U I D A N C E C E N T R E , Faculty 
of Education, University of Toronto, 
1 0 0 0 Yonge Street, Suite 3 0 4 , Toronto, 
Ontario. \ 1 4 W 2 K B - A : 
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Task Force on the Child as Citizen, Admit
tance Rpstdcted: The Child as Citizen in 
Canada, The Canadian Council on Chil
dren and Youth, Box 599, Station B, 59 
Sparks St., Ottawa, Ont. K1P5P7, 1978, 
172 pp., $8.95. 

Written by the 12-member Task Force on the 
Child as Citizen, Admittance Restricted: The 
Child as Cltizzn in Canada, focuses on Canada's 
7,000,000 children, but is addressed tc every 
literate resident of Canada. The study examines 
both what is and what ought to be — the first 
because "it is through our day-to-day attitudes 
and actions that the ilves of children are actually 
shaped so wa will look instead at present 
realities." The second Invites us to tread the path 
outlined to an Improved tomorrow. 

Four principles undergird the report. Children 
must be accorded their full lights as citizens. The 
family is usually "the best environment for the 
healthy development of children." There must 
be equality of opportunity — an end to a system 
of a few winners and many losers, a system In 
which children are not guaranteed minimum 
levels of economic support, health care, protec
tion and education. Finally, the individuality of 
each child's Interest must be protected on those 
occasions where these interests would be con
trary to those of the parents. 

Lucidly and forcefully written by individual 
members of the task force, the book contains 
seven chapters. (Gary Onstad, a Bumaby Cen
tral Senior Secondary School teacher, is one of 
the authors on this national interdisciplinary task 
force team.) It begins with an overview, followed 
by separate chapters on the child's need for 
economic support, for health care, for protection 
and for education. A chapter is addressed to the 
special needs of that most neglected and abused 
child — the Native child. 

The final chapter rings the clarion call for 
suppo;? for children's rights to advance children 
from their current passive and dependent stance 
to that of recognition as full-fledged citizens, 
though in some cases, other members of society 
will have to guarantee these rights through 
"special representation." Discrete use of pictures 
enhances the volume's visual appeal. 

The timing of the publication on the eve of 
1979 as the International Year of the Child Is 
most appropriate. Its revolutionary message for 
Canadians to change their attitudes and actions 
towards children, to advance from viewing the 
period of childhood-adolescence as a sorting-out 
stage in which a few already advantaged children 
are confirmed as winners and the many others 
are dassed as losers, will undoubtedly promote 
worth-while discussions and debate. It is only 
through a raising of the overall level of awareness 
and understanding that genuine progress to 
acceptance of children as citizens will be made. 

B.C. teachers will be particularly interested in 
the chapter on education, parHcularlv as several 
BCTF working papers have served as source 
materials for the description of the current opera
tion of the educational system. 

This Is an important book that no one should 
neglect This reveiwer, while he agrees with the 
intent of the comment that in bilingual Canada, 
no one should be able to graduate from public 
school "without a working knowledge of both 
official languages," has to hope that ancillary 
observations of this order do not become major 
stumbling deterrents to a sharp and clear focus on 
the fundamental issues this timely and provoca
tive volume requests Canadians to recognize, 
and then to act upon. 

FOR PARENTS 
Today's Family in Focus, National Parent-
Teacher Association, 700 North Rush 
Street, Chicago, Illinois, 60611, $3 per set. 

Eight brochures, six pages in length, including 
a one-page cartoon, outline some current 
theories on family iife and child care. Written by 
scholars at the "cutting edge" of new research, 
they are designed to help parents "to develop a 
critical perspective and to pursue self-education 
in the area discussed." Each brochure concludes 
with six questions for reflection oi discussion and 
an annotated selective bibliography for addi
tional readings. 

The eight brochures are organized in two 
series, The Parent in Modem Society and The 
Modem Parent in Action. 

In the first series, Steven L. Schlossmann, in 
Parent Education: Where It's Been and Where 
It's Going, suggests the need to bring the PTA 
organization into the mainstream of the current 
societal decision-making process by divesting it of 
Its female and middle-class orientation. While this 
will Increase its credibility, it is essential that the 
PTA insist on mRintaining its commitment to 
political action and to political education. 

Michael W. Apple, in Children's Rights and 
How Parents Can Protect Them, reinforces the 
political advocacy role by pleading that "parent 
power" be marshalled to guarantee that children 
are treated fairly and justly and that they are 
psychologically and physically secure. Several 
authors note In Work and the American Family 
the implications of many more working mothers. 

Hope Jensen Leichter, in The Family in To
day's Educational World, explores the Influence 
of the school and television on the individual 
child's education which occurs primarily in the 
context of the family. 

Michael Posner's Parents, Children and Pre-
ventive Medicine is the first brochure in the 
"Action" series. Medical practitioner Posner 
pleads for a new partnership of parent-doctor 
in promoting preventive pediatric medicine. 

Alan L. Lockwood, in Children and Values: A 
Guide {or Parents and Teachers, describes three 
approaches — Inculcation, to be avoided, values 
clarification, the strengths and weaknesses of 
which are assessed, and moral development, to 
be emulated — to intentional values education. 

In the last two brochures, K. Alison Clarke-
Stewart, in Developing the Mind of the Child and 
The ABCs of Children's Social Development, 
emphasizes the primary role of the parent as 
model as the child grows coynitively and socially. 
Social skills of caring and sharing, giving and 
helping, conforming and co-operating, being 
friendly and sensitive and appropriately assertive 
are to be stressed, she insists, to counterbalance 
the pervasive societal influence of competition on 
many school practices. 

Apart from petty annoyances created by being 
told that such values as "being cissertive, inde
pendent and self-reliant" are American, rather 
than those sought by humankind, this reviewer 
believes these brochures are important to B.C. 
teachers. Implicit in all eight is the message that 
the crucial relationships in education are those 
that exist among parent, teacher and child. 

In particular, the Schlossman and Apple pam
phlets are critical as guides if a redistribution of 
authority and responsibility in education is to be 
realized. Lockwood and Clarke-Stewart raise 
expectations. They suggest what many more 
B.C. schools might become if more children were 
confronted with education:.! opportunities for 
decision-making on moral issues, and if more 
teachers were to focus their own practice on the 
intensely human activity of modeling. 

Professional Engineering 
is Open 

to any B.C. Boy or Girl 
The profession of engineering is open to any boy or 

girl in British Columbia, and provides a strong attrac
tion for young people interested in finding out how 
things work. 

The study of engineering has a wide scope for per
sonal preference, as there are more than eleven recog
nized fields of practice: civil, mechanical, electrical, 
mining, chemical, biomedical and others. 

Entry to the profession starts with a five year course 
at U . B . C , or at other recognized Canadian universities. 

Following graduation and two years experience in 
the field, a person may then apply to the Association 
of Professional Engineers of B.C. for admittance and 
registration as a fully fledged professional engineer. 

Send for free brochure "Engineering as- a Career" 

Association of Professional Engineers of B . C . 
(formed in 1920 by authority of the "Engineering Profession Act" of B.C.) 

2210 W . 12th Avenue, Vancouver, B .C . 
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SOAPSTONE FOR CARVING 
mixed colors / brown and green tones 

assorted shapes ond sizes 

Size 1 — Vi to 1 ' / i # 30 c per lb 
5lze2 — 1V4 to5# 35 cperlb 
Size 3 — 5 # ond over 40 ' per lb 
Size 4 — over 500 # 60 c per lb 

good carving soapstone with knife or file 
Quadra Stone Company Ltd 

1275 West 75th Avenue, Vancouver, DC V6P 3G4 
266-5341 

Open weekdays ond Saturdays 9-12 (except long weekends). 

• COUGAR * MARQUIS • LINCOLN * CAPRI -k 

NO GAB PAYMENTS 
JUNE-JULY-AUGUST 

ON CARS FROM DAMS 
ON F.M.C.C. PROFESSIONAL 

TEACHERS PROGRAM 

BY-PASS T H E wmmi^Ermm 
OBTAIN YOUR SPECIAL GROUP FLEET 

AND LEASE DISCOUNTED QUOTES DIRECTLY 

GALLs HICK 
DAMS LINCOLN-MERCURY SALES LTD. 

14530 - 104th Avenue. Surrey. B.C. Tel: 583-9921 

• FIESTA * BOBCAT * ZEPHYR • MONARCH * 
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When you get a personal loan at B.C. Teachers Credit Union, 
you also get a ten-month repayment schedule — instead of the usual 
twelve. That's because our services are geared to people who spend 
ten months of the year at school — not twelve. 

There are many other advantages to our personal loans. Like 
competitive rates. The fact that often your signature is the only 
requirement for security. And flexibility that allows you to pay off 
your loan or make extra payments anytime without penalty. 

Whether you need extra cash for a holiday, new car, summer 
school, home renovation or any other worthwhile purpose... talk 
it over with us. You can be assured that one of our helpful loan 
officers will take your needs into consideration. 

Its your money. Mtert w®rk fo7y$"j. 

5^jf B. C, Teachers 
UfL'J Credit Union 

Vancouver Branch 
200 - 5740 Cambie St. 
Vancouver, B.C. V5Z 3Y5 
324-6655 

University Branch 
2150 Western Parkway 
Vancouver, B.C. V6T 1V6 
224-2364 

Victoria Branch 
3023 Shakespeare St. , 
Victoria, B.C. V8R4H6 
595-5151 

Burnaby Branch 
4162 Norland Ave. 
Burnaby. B.C. VST 3S8 
294-5106 

Surrey Branch 
12823 - 96th Ave, 
Surrey, B.C. V3V 6V9 
581-9828 

Toll free 112-800-663-3345 
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Mortgages for educators and their families are our business and the Co-oparative's effective, 
personal service has reflected that philosophy since 1951. We're your financial institution. Talk to 
us about a mortgage to buy, to build or to improve your home, to refinance, to purchase land or 
recreational property and other investment purposes. . j; 

HATES' 
Co-operative mortgages have no application or insurance lees. Rates on first and second 
mortgages are competitive and can be repaid at any time- without notice or penalty. 

TEEMS-
Mortgages at the Co-operative have 2 year terms with an amortization period of up to 30 years. 

Whatever your questions, call us. We're your mortgage specialists and we're here to help you. 

TEACHERS' IIMVEB 
_J AI\JO HOUSitMO CO-PPERATIV 

Vancouver:2v10W.43rdAvenueatWestBoulevard,Vancouver,B.C.V6M4H5 Jelephone261-5177 
Vancouver: 2235 Burrard Street, Vancouver, B.C. V6J 3H9 Telephone 261-5177 
Victoria: 3960 Quadra Street; Victoria, B.C. V8X 4A3 Telephone 479-9302 
Nanaimo: 777 Poplar Street, Nanaimo, B.C. V9S 2H7 Telephone 753-3402 
Kelowna: 1133 Sutherland Avenue, Kelowna, B.C. V1Y 5Y2 ' Telephone 860-3567 
Prince George: 130-1460 6th Avenue, Prince George, B.C. V2L 3N2 Telephone 562-7213 

Offices also in Edmonton, Calgary and Winnipeg 


