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One thing you
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Prior to September 1, 1976, On-
.ario-educated teachers received
credit for Ontario Grade 13, as
equivalent to first-year university
in B.C. From that point on, TQS
has not recognized Ontario Grade
13 for salary categorization of any
subsequent applicants, whether
they completed Grade 13 prior to
this date or not.

I'am trying to acquire data on
the difference(s) in evaluation by
TQS with a view to equal pay for
equal work and qualifications.

Please return the following to
Peggy Bareham, Nootka School,
3375 Nootka St., Vancouver, BC
V5M 3N2.

When were you evaluated by
TQS? What is your current level of
evaluation? How many years at
secondary school? -How many
years at university? How many
years of teacher training?

I would appreciate your input
and suggestions regarding the
above.

Peggy Bareham
Vancouver

Burnaby teacher
grateful for SiP

Just a brief note of appreciation
for the continued support of the
Burnaby Teachers’ Association ex-
ecutive and all BTA members for
the SIP long- and short-term dis-
ability plans. One never dreams of
becoming disabled, but it is a very
real possibility for anyone these
days.

Time to start
daydreaming
by Berniece Stuart

irty snow, brown
grass, Christmas bills,
-] February blahs,
i+ March doldrums.
Hopes for a reconciliation
between Chuck and Di becoming
more and more remote. Not a
great time of the year is it?
Time to start daydreaming.
Picture yourself sipping
cappuccino in a little bistro

just off the Via Veneto, in

Rome, or perhaps yachting
your way through the azure,
sun-dappled waters of the
Greek islands. The smell of
chalk-dust replaced by the
aromas walfting from that little
bakery across from the Jeu du
Palme in Paris, or memories of
contract disputes erased by the
sounds of a mariachi band
serenading outside the window
of your Manzanillo villa.

It doesn’t cost to daydream
{providing it doesn’t go on too
long, and you get some work
done between scenes).

Without the plan | would be
unable to afford the medical
treatments | require, not to men-
tion the daily rusts of living. The
plan is the only difference he-
tween dignity and destitution for
many members. Often disabled
members are never seen, but
they're still out there struggling
with difficult circumstances. It's
wonderful to know that our col-
leagues are still out there for us.
Anonymous
Burnaby

(Note: the Salary Indemnity Plan is
administered by the BCTF,)
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W5 on Sunday, November 8,
1992 aired a show on teachers
professional development days.
They stated that B.C. has fewer
PD days than any province in
Canada.

New Brunswick had 13 days.
The government has reduced
this number by five days. The
logic was that so many days
were a burden on single par-
ents and working mothers be-
cause of the lack of adequate
care for these days. Ontario has
also made moves to reduce the
number of PD days followed by
a reduction of storm days and
administration days.

The report went on to show
some sample PD activities. They
chose to show ski trips, tours of
Montreal, and a dance demon-
stration. They did not indicate if
the participants were of a par-
ticular interest group. The in-
tent was to reinforce parent
group contentions that teach-
ers do not need PD days.

The following items were not
addressed in the report:

1. Teachers are often
involved in PD activities after
school and on holidays.

2. Teacher stress has
increased because of
integration of students with
special needs, increased class
sizes, reduced class support,
reduced library time, and
reduced learning assistance
support.

3. The Increased number of
mandated programs from the
Ministry of Education.

4. School boards
attempting to strip teachers’
contracts.

5. Teachers performing
many hours of volunteer
service to schools and students.

This is a signal of the times.
As teachers, we must make the
best use of the PD days that we
have, and we must protect
those days from misuse as ad-
ministration days, parent inter-
views, or curriculum in-service
education days.

Marg Eagle
Sooke

Dental fee
“guides”

I read with some interest the
letter entitled, “Check your
dental fees,” (Teacher, Nov./
Dec. '92) and would like to
offer a few comments in re-
sponse.

CU&C, and also MSA, are not-
for-profit health benefit insur-
ance organizations. Because

the dental profession acquired
control over setting their own

charges for services many years
ago, the only mechanism CU&C
and MSA had to try to keep
some limits on those charges
was to develop their own fee
guides. Thus, today, CU&C and
MSA are doing something that
benefits every insurance orga-
nization and every plan sponsor
and members.

CU&C has saved hundreds of
thousands of dollars for plan
sponsors and members vach
year as a result of the develop-
ment of a CU&C Dental Services
Fees Guide. When a dentist
charges beyond the fee sched-
ule, he or she is not breaking
the law, as the guide is simply
“a guide.” However, if your
dentist wants to charge more,
you can do something. You can
threaten to leave and go to a
dentist who charges the fee
schedule for services. You will
find that most dentists want to
keep their patients. If CU&C did
not publish its own schedule, it
would not be long before den-
tists would push the costs for
services beyond the limits of the
groups’ affordability to pay.
Patti Jukes
Burnaby member,

CU&C Board of Directors

Hi, from the
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| enjoy keeping up-to-date on
the news from B.C. via the
Teacher, which arrives regu-
Iar!y‘ Thanrks BCTF, | am enjoy-
ing my stint with DND, teaching
at Afcent in Brunssum.
Cheryl Dewe
Sunshine Coast

Our federation, inside out

I'was at the airport recently,
watching my lucky sister-in-
law being forcibly put on to
her return flight to Calgary,
and the sight of a really bad
toupee took me back to my
first trip to Europe:

On board our 747, my
friends and T were seated
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across the aisle from two men
obviously heading for a bad-
hairpiece convention in
London. After a few nudges
and snickers, we settled into
comparing wardrobe notes to
reassure ourselves that our
many outfits were all properly
accessorized. The concept of
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travelling “light” hadn’t
occurred to us, and appearing
two nights in a row in the
same outfit was unthinkable.
And, thank goodness, one of
my friends had a travel iron,
so we would not only be
properly accessorized, but
wrinkle-free as well.
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I was a teacher for 40 years
and most of those years |
taught six-year-olds.

From day one each Septem-
ber, my first pricrity was to have
my class jell. That was how |
thougnt of the working rela-
tionships | wanted. | always
hoped to have reached my goal
by Thanksgiving.

Halfway through my career a
young woman asked if she
could visit my classroom. | read-
ily agreed. She was a consultant
from a not-too-distant district
and also a person who had suf-
fered discrimination.

After introductions she sat
quietly at the back of the room
for a couple of hours. When the
children had gone and it was
time for her, too, to leave, she
said something that warmed
my heart, something | will
never forget.

“Never before have | been in
a classroom where there was
such respect of teacher for chil-
dren, children for teacher, and
chitdren for children.”

Jell was my word for respect
and that, to my way of think-
ing, is much needed not only in
the classroom but also in the
wider world.

Anonymous (by special request)

Letters to “Readers write”
may be edited for reasons of
legality, taste, brevity, and
clarity. To be considered for
publication, they must be not
more than 150 10 200 words,
signed, and include a contact
number for verification.

Cabs in London aren’t
always easy to find, so tke trek
to our little hotel, 10 blocks
away, encumbered with large
purses, overnight bags, and, of
course, the largest suitcases
we had been able to find, was
our first indication that
perhaps we had overpacked
just a tad. The anticipation of
international travel had not
included a burst suitcase in
the middle of a busy
intersection.

It wasn't long before we
became familiar with an area
in train slations called “left
luggage” where people who
were so stupid as to goon a
European vacation with
enough clothes to stock a thrift
store, could check their huge
suitcases, and walk away with
an overnight bag.

I don’t know what sight,
sound, or smell triggers your
favorite daydream, but
whenever | see a bad toupee, 1
get the urge to pack a small
bag and head to Euraope.

Berniece Stuart is an
administrative assistant in the
Organization Support Division.

Publication schedule
April 93 deadline Mar. 24
May/June '93 deadline Apr. 26

Articles contained herein reflect the
view of the authors and do not
necessarily express official policy of
the B.C. Teachers’ Federation.

The B.C. Teachers’ Federation does
not endorse or promote any products
or services presented in the
advertising sections of the
newsmagazine.
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Surrey teachers take their concerns about the
underfunding of their high-growth district to the public.

Vancouver
contract
survives Bill 82

rbitrator John Orr of
Victoria has found
that the grievance

: A procedure of the
collectlve agreement between
School District 39 (Vancouver)
and the Vancouver Teachers’
Federation applied
retroactively to cover the
period of time during which
that agreement was rolled back
by then-Compensation Fairness
Commissioner Ed Lien.

The legal status of the
Vancouver agreement was
brought into doubt when
Arbitrator Allan Hope ruled in
December that the agreement
had been rendered “null and
void” on July 19, 1991 when
Ed Lien found that the
compensation package of the
agreement exceeded the
guidelines set out in Bill 82
(the “Compensation Fairness
Act”). Hepe said the
agreement had no force and
effect between July 19, 1991
and December 19, 1991 when
the agreement was finally
approved by the new
“fairness” Commissioner after
the election of the NDP
government.

The Vancouver Teachers’
Federation grieved the Board’s
failure to implement the
maternity plan provisions of
the agreement in a timely
fashion. In rejecting the
Federation's grievance, Hope
said the Board was not obliged
to implement the plan because
the agreement had been
rendered void by Lien.

In a subsequent grievance,
dealing with discipline of a
teacher which had occurred in
October 1991, the Vancouver
Board argued that the VTF
could not grieve the discipline
because Hope had earlier
ruled that the collective
agreement was not in force at
that time. However, Arbitrator
Orr, while not disagreeing with
the earlier decision of Hope,
found that the grievance
procedure covered that period

retroactively after the contract
was reinstated in December
1991. Orr said:

“The question before me is
whether the grievance
procedure in Article 12 of the
collective agreement can apply
retroactively and in my opinion
I can find no logical reason to
suggest that it would be

- impractical, unfair, or

unintended to apply these
provisions retroactively. To find
otherwise would in effect leave
the Parties without an effective
dispute resolution for any issue
which arose during the five
months wherein there was no
agreement in place... It is clear
from the actions of the Parties
that they at all times assumed
that the grievance procedure
would be in place despite the
temporary illegality of the
compensation provisions of
their agreement.”

Randy Noonan, BCTF staff
lawyer who argued the case in
front of Orr, says the decision
is important because the
Vancouver Board was
attempting to have all
grievances which arose at that
time dismissed on the basis of
the earlier Hope award. “We
can now get on with cases
held in abeyance and have
them determined on their
merits,” he said. The Orr
decision also has application
to other districts, as Lien
found many collective
agreements “exceeded the
guidelines” during his short
tenure as compensation
commissioner.

Bargaining
roundup

y {our 75 teacher
» bargaining units, 28
k7 have now reached
A_~ agreements after
some eight to ten months of
tough negotiations. Of these,
six were one-year agreements
effective July 1, 1992 to June
30, 1993. These districts must
now, unfortunately, gear up to
start bargaining again in a
rapidly deteriorating economic
climate. The other 19 districts

reached two-year agreements
effective to the end of June
1994. Two agreements were
three-year carry-overs, which
expire June 30, 1993.
Negotiated salary increases
have been approximately 2% a
year for those who have
settled to date.

Currentily, 48 locals are at
the table, and 14 are on strike
or are taking some form of job
action. Strike vetes have been
scheduled in twe other locals.
A lock-out of the 230 Fernie
teachers ended successfuily,
after teachers spent 19
working days on the picket

lines.
—Mavis Lowry

Provincial
bargaining:
Think twice

by Lorraine Chasson

t first, provincial
bargaining seemed
like a good idea but

- 2. then I thought about
the reason why I had moved to
B.C. In Quebec, I wasn’t able
to lhave a permanent contract
because the provincial
seniority list was so long that I
wasn’t able to build up enough
work seniority and even
qualify. There was no
guarantee that I would teach
at the same school because
the government had the right
to transfer you within 50 km
of your home without any
reimbursement of costs. One
couldn’t consider taking a
leave of absence to try in
another district; with the same
employer, the provincial
government, you either took
the transfer or quit.

After talking recently with a
teacher in Quebec, I really
knew what was best for me.
Claudette Gruay, a teacher in
Montreal, reminded me that in
1986, when Quebec’s teachers
went on strike the Ministere
de I'education legislated them
back to work with a 25%
salary decrease and more
teaching time. The teachers
who refused to return from

the strike were penalized; it
cost them one year of seniority
for cach day of continued
strike action. Claudette
mentioned that one good thing
about provincial bargaining
was that the salary in isolated
regions was initially increased
to equal the city teachers’
salaries, but personally
wouldn’t like to see a decrease
in my salary so that there
would be equity with Metro in
an initial leveling.

Please think twice about
provincial bargaining. Don't

just take the easiest way right

now because when you realize
the mistake you have made, it
will be too late.

Lorraine Chasson teaches at
Marie Sharpe Elementary
School, Williams Lake.

Pension
negotiations
proceeding

cetings with
government
officials are

A proceeding at a
caroful pace, reports Ray
Worley, BCTF president.

The government has
suggested new structures and
processes to provide a closer
link between the government
and teachers seeking pension
plan changes. The current
process has teacher demands
passing through four stages
before reaching the cabinet, if
at all. The suggested process
would reduce the process to
two stages, both of which
provide direct teacher
representation.

Also included in the
proposal is a new

managenment board, composed
of pension-plan beneficiary
representatives and
government/employer
representatives, This
committee would become the
"board of directors” for the
pension plan.

The concept provides
meaningful teacher input and
control while government
retains the ultimate authority
and responsibility for the
pension plan. *It's a good
intermediate position between
where we are now and full
equal partnership and full
responsibility,” says Worley.

Talks are continuing on
improving plan benefits.

— KNen Smith

Pension fund
grows

7 our pension fund grew
by 7.5% in the 12
months ending
- September 30, 1992,
This increase was 0.1% below
the benchmark established to
measure investment
performance. During the same
period, your inflation account
grew by 11%, riding on the
gains of falling interest rates.
The pension fund is well
positioned to take advantage
of the economic growth
projected for 1993 and 1994.

BCTE task force
on viclence

hat is the extent
of violence in B.C.
schools? What
current initiatives
prevent reduce, or eliminate
violence in schools? What B>
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“WE 5mo WE'D BE HAPPY TO CONDHCT Nf(aomfoﬁs,..”
WE NE&!ER sAm ANYTHING ABOUT RerLHING AN AGREEMENTT

Local presidents cover the curriculum

The 5th annual Presidents’ Seminar held January 20-21 gives a
glimpse into the core curriculum for the 84 presidents of BCTF lo-
cals and sub-locals. Presidents were given updates on important
legislation affecting education, including the new Labour Rela- |
tions Code, Freedom on Information Act, and Ombudsman service.

Presidents also were briefed on the status of the Korbin Com-
mission inquiry intc the public sector and the local autonomy )
campaign and were alerted to the dangers of the Youth Nevvs
Network, a company that is trying to lure schools into showmg
commercial newscasts to a captive student audience.- :

The seminar serves as one of the few devices to build a com~j
munity among local leaders. Presidents shared concerns about-
the pressures on teachers who face increasing demands and di-
minishing resources. They also spoke about extensive local de-
mands that make it difficult to serve federation priorities. Pres-

idents,

preoccupied with personnel ‘issues and contract

negotiation and enforcement, expressed a desire for increased 7'
federation staffing in bargaining and legal services.

This year, the Presidents’ Seminar was extended from one to ..
two days in recognition of the vital leadership role played by‘

local presidents.
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short- and long-term actions
are appropriate for the BCTF
to address violence in schools?
These are questions Lo he
tackled by the recently
appointed task force on
violencee in the schools,

So the satup is, Eldon
Cameron (Kamloops), Louise
deBruijpe (Richmond), David
Jones (Victoria), Kay Kennedy
(Vancouver Island North), and
June Metealfe (Delta) will
report to the Executive
Committee by the end of June.

Staff person Lisa Pedrini
says the task force will review
the literature, study initiatives
in other areas, conduct
rescarch with B.C. teachkers,
students, and parents, and
hear from experts in education
and community services as
they prepare their
recommendations. They would
like to hear from both
individuals and groups of
teachers about violence in
schools and to collect papers,
studies, or theses that
members have done. If you
have something to contribute,
forward your one-page
submission to the BCTF,
attention Lisa Pedrini, by
March 31, 1993.

D oes any other public
B school in B.C. _

R ach year the American
Education Research
Association publishes
-Bd 4 Review of Research
in L'ducation. Its half dozen
articles discuss the range of
work being done in an area,

Onre of the articles in the
most recent edition focussed
on “craft knowledge,”
particularly the action
research by teachers that is
key in delining/describing
what the cralt knowledge of
teaching is.

The authors of the review
(Grimmett and Mackinnon) say
“In a similar vein, the British
Columbia Teachers’
Federation in Canada has
instituted The Program for
Quality Teaching, designed to
encourage teacher inquiry in
the practice setting, and Voices
of Teaching, a series of
monographs edited by Ted
Aoki that provides
opportunities to share their
‘lived memories of teaching’
(Aoki, 1990, p.1) with their
colleagues far and near.”

For more information about Voices
of Teaching and/or The Program
for Quality Teaching, contact
Mohammed Shamsher, BCTF.

Jacqui Bzrchall, Surrey t('a('h('r receives h(:r CID:. 4 l)evelopment Lducation Award

3

Jrom the Hon. Monique Vezina, Minister for External Relations and International
Development on February 1, 1993. She will use her award to develop a school
Lwinning program with schools-in B.C. and Malawi. Congratulations Jacqui.

would you change?

because they have taken a
different route. Communication
is hampered by the layout of
the facility. Because of lack of
space, students are forced to
work in a room away from the
teacher. Supervision is djfﬁcult
time consuming, and
exhausting. Because this is a
public building, with the Canada
Employment Centre on the same
floor, students are continually
being hushed up. They have no
place of their own to go. Despite
the best efforts of the staff, the

¥ operate in an old

RCMP headquarters -

w1th the cells intact and bars

‘on the windows? In spite of the -

physical environment of this
facility, our students are
meeting with remarkable
success, but if I could change
one thing about my school, I
would change the facility.
This facility, located in an old
"buﬂdmg above the Post Office,
is a maze of small rooms, the
largest being 3 m x 8 m. Poor
‘air quality is due to improper
ventilation. The public often_

. ~_interrupts teaching to find the

- secretary’s office. The secretary
travels 146 steps return along a
narrow, winding hallway to the

> photocopy room. There is no

staffroom. For privacy, we often
confer in the bathroom. (On the
lighter side, we have twice as
“many bathrooms as student
‘workrooms.) No one room is
comfortably large enough to
“assemble an entire class for a

. group activity. A pillar in the

- library (once a narrow kitchen)

requires that you turn sideways
' to pass it. In this rabbit warren,
you can go from one end of the
bulldmg to the other, missing

the person you were looking for

message that they are society’s
outcasts is reinforced. An old
RCMP barracks does not make
for a comfortable learning
environment.

In the afternoon, the facility
is used for adult upgrading and
literacy groups; therefore
secondary school classes are
held three blocks away. at the
church hall. Students have
arrived at 13:00 to find a
funeral reception in progress.
Often scheduled events such as
a student Christmas luncheon
are cancelled because the hall
is suddenly unavailable. All this

.is unfair to our learners.

It is necessary that this school

‘be independent-and physically

separate from the regular.
secondary school. This is
important as many of our
learners, both adult and youth,

- would be unable to fulfill their
‘educational goals and would

drop out.

The absence of some demsmns
concerning funding, e.g., adult
education, has impeded long-
term planning. We, staff and
students, need an adequate
facility. How do we get one?

Arlene Ridge

: szberley

N he only time, during
all my teaching
duties, when I feel
free from obligations
for students welfare and
educational growth is when
we are aboard a bus, destined
for a field trip. Only then,
when the safety and well-

“being of these youngsters is in

the hands of the bus driver
and when there isno =~
homework to check, no lesson
to teach, no discussion to

- facilitate, no.dispute-to help -

resolve, can I truly relax and
observe them. And what a joy
it is to see them break into
spontaneous song or do
clapping rhythms or just chat
with friends and classmates.
“A time for labor and thought”
(A.C. Swinburne)—we make
time for the former, but run
out before achieving the latter.
If I could change one thing
akout our school, I would
provide more time—time for
quiet and unhurried observation
of our students; time to note
their puzzlement at a problem
and then their illumination at

- discovery; time to see them ~__

guiding each other; time to t&/
with each one of them every

- day; time to enjoy them.

In that ideal educational
world we would have time, not
just to observe individuals, but

_Dina Hanson

also to reflect on their
struggles, their growth, and
their relationships; further, we
would have time to deliberate
about our teaching, thc
curriculum, or the direction of
education. Perhaps by
recognizing the need for time
for observation and reilection,
we can begin to create it, in
small but slgmﬁcant ways; for,
“What is this life if, full of
care, We have no time to stand
and stare?” (W.H. Davies)

growth. We continue to plan
our team'’s professional
development, and after three
years, we are refining our
ideas on effective integration.
We encourage each other to
take risks within our individual
subjects. Yet, because we are
privileged to view our students
from a broader perspective, we
develop a better understanding
of them.

Team teaching benefits our
students. Together we tackle

students’ problems, recognize

Bulkley Valley

{ I could make one change
in my school. I would
‘encourage team teaching
- at every grade level.
Team teaching eliminates
isolation. Three years ago, our
neophyte teaching team of

ihree teachers met weekly to

plan for our 90 students. As we
have grown in experience and

- understanding of the potential

for team teaching, these
formal meetings have provided
only the starting point for the -
informal communication we
share spontaneously each
teaching day. We now feel like
a real school family.

Team teaching has

‘contributed to our professional

their successes, and
communicate with parents.
Developing common
expectations in our three
classrooms has practically
eliminated late work and
missing assignments—a
consummation wished by all.

Flexible timetabling allows
us large chunks of time to

* enrich our programs. We

frequently bring our 90
students together for guest
speakers, field trips, and
special events without being
constrained by the standard
period length and without
aifecting other teachers in the

school. Recently, one of our
~ students who had transferred

to another city wrote that her
one regret was that she could
not finish her Grade 8 year
with “the team.” From the
students’ point-of-view, team
teaching is simply fun.

I know that team teaching has
enriched my teaching career
and that it can provide the most
satisfying and pleasureable
context in which to do our jobs.
Would that the school timetable
could accommodate more of us
in that happy state.

Suzanne Duke

West Vancouver
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TEEN WOMEN FOCUS OF CTF PROJECT

“ACa
ne sec

% % Lquality lies at

believe I am
responsible,
creative and an
individual.” “I am
always womed about my
reputation.” “Sexual
pressures are a big thing for
me right now.” “Why are we
told to act like adults and then
treated like children?” “I want
to be successful but ! don't
know what I'm mterested in
or which way to turn.”

The Canadian Teachers’
Federation heard these
comments when they opened
a conversation with 1,000
teenaged girls in 1990. CTF
published the results in a
report called A Cappella. A
report on the realities,
concerns, expectations, and
barriers experlenced by
adolescent women in Canada.
This fall, CTF launched “A
Cappella: Phase 1I,” a project

to promote changes leading to,

ppel

e

the heart of
violence

against girls. As long

as girls are treated

as less than equal,

they are designated
as second-class

citizens who are safe

and willing targets
Jor sexist jokes,
harassment and
abuse. School sys-
tems that promote
equality in all its
public statements,
policies, hiring and
promotion practices,
and funding of pro-
grams, empower all

staff and students to
demand that equalz~

09

ty in each
school.

- Peter Jaffe,
University of London, Omarlo
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SIX Issues

Self image, conjtd('m'e. and
self-esteem

Concerns include physical
appearance, popularity and
body image.

Quedlity of school life

Dit: atisfaction with the £ hool
system, a lack of relevance of
schooling to their lives and
futures and inadequate
opportunltles to discuss issues
were among the concerns
identified.

Love and sexuality

Concerns included dating,

- remantic relationships,
pregnancy, AiDS, STDs, sexual
assault and emotional pain,

Physwal and "exual abuse,
violence S
Violence by famxly memhers

~-._date rape, strangers, assaults

. -and physical abuse by

i boyfrlends were all of concern.

The project examines the
web of sexism, violence, low

self-csteem, high-risk lifestyle

practices, power and :
powerlessness, quality of
education, career plans, life -

expectations, and then it takes

steps—{irst steps, small steps,
but steps.
Representatives from

Career ndfuture p!ans

‘Uncertainty about future -

_choices, and the pressure of

making the “right” choices,

~were felt strongly by the ’

respondents.

-undertaken by two -

Salary Indemnity Plan
needs rethink

by Pat Robertson

few months ago, |
was shocked to
discover that my

Salary Indemnity
Plan dodm tion had jumped to
over $900 a year (that's after-
tax dollars). Upon
investigation, I learned that at
the 1992 AGM, the delegates
had voted to increase the SIP
deduction for a variety of
reasons. (I knew that; I had
just forgotten.)

One of those reasons is the
removal of the $50,000 cap on
yearly salary. Apparently many
teachers, because of personal
decisions, could not live on less
than the prorated $50,000
because they spend all the
money they earn, and more. In
other words, many teachers
out there just don't know how
to ma. ..ge their finances.

Another reason the SIP
deduction has increased is the
heavy use of the plan. Plan use
has a direct correlation to age.
As the teaching population
ages, the use of the plan
increases. On the basis of
statistics used by SIP, one in-
three teachers will use the
plan. Presumabiy, we face even
higher increases in the future.

A recent provmclal study

professors, Rona Jevne and

'Harvey ngle, at the -
: Albe rt

In addition, the Berkeley
Wellness Letter (voluine 6,
issue 9) states that individuals
whose lives and jobs make
high demands on them, yet
allow little latitude for
decision making, have two Lo~
four times the risk of any ty';ii;*;;;f’
of illness over those not in the
same situation.

In light of this research, I am
concerned about the amount
that I pay into the SIP. First,
most experts agree, we should
be concentrating on wellness,
not on sickness. We should
develop wellness courses to
teach teachers how to manage
stress through various steps -
such as understanding stress,
managing time, setting
realistic goals, eating properly.
and being physically and
mentally {it. We also need to
develop financial-management
workshops so teachers can
make better living and
investing decisions.:

Because of the effect of poor
personnel practices on teacher-
weliness, an obvious step for.
the federation is the promotion
of more collegial organization
models through teacher -
education, administration
-education, and bargaining.

Second, I'm concerned ahout,
the lack of control I have ¢ over -
the coverag "I ng i

better lives for girls across
Canada
Jointly sponsored by

Women'’s Program, Secretary
of State; The Family Violence
Prevention Division, Health
and Welfare Canaua; AIDS
Education and Information
Services, Health and Welfare
Canada; Women’s Programs,
Sport Canada; Youth Affairs,
Employment and Immigration
Canada; Education and
Training, Health and Welfare
Canada; Tambrands Canada;
and CTF member
organizations the Phase 11
_pryject is an ambitious
attempt to effect social
change. It’s a smart one, too

The statement of 7
commitment recognizes that
what is required is not a
change in the behavior of an

individual, or of one group in

society. It realizes that no

‘agency or sector can go it -

alone in accomplishing real
change. It acknowledges the
concurrent tasks of
prevention and intervention.
And it says that young women
are entitled to and must be
encouraged to, speak for
themselves, to name their
issues and goals.

Western Canada convened in

- Edmonton in January to
review the issues identified by

“the A Cappelia study and to
plan strategies for action.

BCTF delegate Arlens Burden

was enthusiastic about the
accomplishments of the

-weekend conference. “This

- task—taking the shackles off.
young women—is enormous.
But the rescarch, the

- discussion papers, the
speakers; and the strong
network we developed

combine to give me courage to

begin, and support to

~ continue.” Burden explained -
that the provincial and
territorial groups met
regularly throughout the
conference to apply the 1deas
to their regional needs. The:
‘work of each of three reglonal

kconferem,es like theonein - -
Edmonton, will be comblned to
develop a national perspective. -

‘Call Carole Caldwell; BCTF *
- Status of Women staff person,
- if you would like more -
-information about A Cappella
~ Phase II. Get involved, if not
for your students, then for

your daughters, your smters. ;

~ and your mothers."

L Elame Decker

‘Six strategic
dppr()dches

Involvmg young ‘.
women in action

‘Ways to empower young

women to take action to.
change conditions affecting
their lives.

’ Butldmg school-

community partnerships
Partnerships with women’s,

- community, business, and

labour orgamzanons

“In-service Jor teachers
and administrators -
Increasing teacher awareness :

and skills to assist young

women

Provtdmg admmtstratwe i
leadership - s
-How can school prmcrpdls and

district administrators provide
‘leadership in changing =
conditions for young women" :

, Ralsmg the prwrlty
- assigned to gender equity
~ Awareness and advocacy
activities.

S upportwe school cultures
Creating and mamtamlng

- school climates supportive of
young women.
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CONTROVIEERSY [rom paye |

dominiate aspects of senior-
secondary education”

Tivere are twao basic threads
ta the case presented by
corporate Canada, university
administrators, and the
federal government: one, that
schools conste enormous
investiment while offering poor
returns, and two, that the
national interest witl he hest
served by schools” improving
their prodoctivity by emualiating
corporate coneepts such as
“transferrive to schools the

Corganizationcl, management

and free market strategies
that have proved suceessful in
business”, (James Downey,
President & Viee Chancellor,
University of New Brunswick).
Organizational change and
accorimtability linked to
outputs are based on strong
helief in hierarchy, as
described by Richard Daft in
his (1990) book, Management:
“Acccuntability is a
mechanism through which
authority and responsibility
are brought into alignment.”
In the current debate on
educational accountability,
corporations, government, and
universities represent
authority. Their view of the
education system serves their
vision of the national interest.

Corporate or conservative
sources strongly support a
concept of market forces:
educational outputs can be
measured, and productivity
checked in the same way that
business measures inputs,
outputs, and profits. Measuring
outputs by imposing uniform
standards means more
mandated standardized testing
in schools, with teachers being
required to teach to the test,
something common in many
American schools, with -
disastrous consequences for
developing higher-order skills
or for recognizing individual
students® needs.

Increased testing is already
approaching in B.C. with the
province’s participation in the
School Achievement Indicators
Program (SAIP), aimed at
testing 13- and 16-year-old
students’ ability in reading,
writing, and math. Five

thovsand B.C. students will be
tested in the math SAIP in
April 1993.

Reliance on standardized
tests as measures of
educational outputs is
troublesome. In the UK.,
tables report the aggregate
student test scores of schools.
A recent Times Educational
Supplement also reports some
public schools’ excluding
students likely to damage their
standing by poor performance
in tests. Substantiai evidence
also suggests that more
students will drop out of

‘school if testing is expanded,

particularly at Grade 12.
“Increased adherence to
market models of education

- . emphasizes competition and

implies increased privatization,
in the wake of which many
partly pubhcly funded
“private” schools will maintain

both their level of public
funding and their “right” of
selection and retention. The
accountable public system will
be responsible for educating
the rest of the school-age
population.

The growing influence of

~post-secondary institutions on

(4

schools™ assessment strategies
is also a coneern, one stressed
by secondary teachers at a
recent BCTE foeus group on
assessment, Such an influenee
directs both assessment and
curriculum, pressing schools
o suit post-secondary
priovities rather than the
needs of the individual learner,

What should te~chers
and teacher unions do?
Faced with a barrage of
data that purports o show g
Failing education systein, muost
teachers read the press,
shrug, and carry on teaching

Dt teadlicr iniions
can el shold
cotler the cuieent
corporale arid
consereative
cagenda for
Canadian
education. ..

to the best of their ability. But
teacher unions can and should
counter the current corporate
and conservative agenda for
Canadian education, or face
the possibility that teachers
will work in an education
system increasingly controlled
by non-educators. How might
they do that?

¢ By utilizing public media to
communicate the vision of a
good and accountable
education system.

* By demanding greater
respect from a corporate body
that assumes much, but
understands little, of the
reality teachers face in
schools.

¢ By emphasizing lhat
teachers have always been,
and are, accountable to
students, parents, and
taxpayers, and by more clearly
articulating what that

~accountability entails.

e By continuing to monitor
current research on testing

- and indicators, and promoting

the development of
appropriate assessment
methods and strategies.

* By communicating more

effectively with-parents——

concerning the education
system in general.

* By demanding greater
accotntability from
government and other
educational stakeholders to the
students and parents of B.C

¢ By initiating genuine
dialogue and collaboration
with all parties in the interests
of improving the education
system.

* By participating in -
innovative ways of educating
students so that teachers are
seen to be pro-active in
educational change, and by
telling the many stories about
teacher-led projects
undertaken in B.C.’s schools.

* By developing and sharing
new visions of work and
accountability, moving away
from old industrial, hierarchical

-inodels toward medels that

emphasize co-operation and
collaboration and are used by
more innovative organizations.

Add your voice. Get
involved. The public needs to
hear our story.

Charlie Naylor is a researcher
in the BCTF Research and
Technology Division.

| YEAR 2000 REFORM

Trustee
¢hallenges
Ungerleider
by Jack Finnbogason

“read with interest Dr
Ungerleidor's article on
Year 2000 in the Octoher
21992 issue, He believes
that the Year 2000 confuses
training with education; that it
foolishly assigns curriculum
interpretation to teachers and

students; that it has an

atomistic coneeption of the
individuul; and that its reforms
will engender greater
inequalities, undermining our
democratic society.
Ungerleider states that Year

2000, as an education reform,

emphasizes procedural

knowledge (defined by him as
knowing how to perform in
certain situations) over
declarative knowledge (defined
as concepts, principles, and
theories). This is simply
inaccurate. Year 2000 seeks to
broaden learning to include
critical-thinking abilities and
the practical appiication of
knowledge. Year 2000 thus
enables students to make sense
of the vast array of information
they will encounter at school
and beyond.

Ungerleider charges that Year

2000 undermines democracy.

The change is based on his

‘misinterpretation of a learner-

focussed system. In his eyes,
the learner focusisa =~
devolution of responsibility for
curriculum interpretation to
individual teachers and their
students, resulting in
unchallenged student
pereeptions of the world.
Combined with what he views
as a lack of specified outcomes,

“Will wenever learn?
‘ by Bemard Gzlhe

udgmg by the news
media, the evidence
“indicates a negative
- answer. Having watched
aﬂempts to introduce
significant change in public
‘education, most of the time as .
a participant, I must come
down on the no side for at
least five such attempts. Since
the dayc. of John Dewey's
efforts in the '20s to the
present dilemma over Year
2000 it all sounds so familiar.
- Inevery case, the changes
-sought and the objectives
outlined have had much to -
support them. This is still true, -
in my opinion, for the 2000
plan. Perhaps it's too early to
toss the program into the
garbage can—but perhaps we
could learn much from whatis .
happening, For what it's worth,
here are some of the mistakes
we've made over and over
again:

1. We have never been
willing to prepare those most
concerned with education for
the new ideas—teachers,

he believes the system will lead
to greater ineqgualities in
student outcomes, and thus to
an erosion of demoeracy.

A broader range of student
outeomes wili not necessarily
reflect different standards of
achievement for a given
outcome. Rather, it will refloct
different ways of demonstrating
achievement of that outcome,
Further, the provineial
curriculum guides are still in
place, ensuring that standards
are not lost in the reforms.,

Surely, any objective reader
of the Year 2000 documents
would agree that they prize
group learning and co-
npemlive learning as highly as
they prize individual learning,
The stated goals of the Year
2000 program emphasize
respect for others, mutual
understanding, working
together, and other values
intrinsic to democratic
perspectives and processes. It is
difficult to understand
Ungericider’s assertion that
these reforms “work against
the achievement of a socially
just, democratic society.”

Trustees have been
consistent and strong in their
support for education reform.
They support Year 2000's focus
on the needs of the individual
learner. They believe in the
need to create a lifelong
learning culture. Trustees
believe that the classroom is
the primary focus for education

~ change, and the current reform

depends heavily on teachers.
Teachers, with their experience
and wisdom, will implement,
refine, and adjust reform as the
process unfolds. [ trust their
cumulative professional

knowledge and skills in making :

this reform work in terms of its
originating vision—and so, |
think, should Ungerleider.

I would ask Ungerleider and
his colleagues to taen their
natable skills to constructive
criticism to help refine and
adjust the Year 2000 reforms,
to work with teachers and
trustees in making the Year
2000 reform suceesstul,

Jack Finnbogason is president
of the B.C. School Trustees
Association.

Where there's
will, there's
burnout
by Lynm’ Terlinden

§ his is my account of
what it's like to teach
in a junior-secondary
school that has
adopted many innovative
policies and strategies. | love
it, and 1 hate it. It's wonderful,
and it’s awful. Let me tell you
what we do, then I'll explain
why I have such mixed
feelings about it.
Outcomes-Based Iducation:
Each subject and grade level
has a set of objectives that
each student must compleie to
pass the course. Tests and
assignments are criterion-
referenced (Does the student
know the information?) rather
than norm-referenced (How
does this student compare
with the other students?).
Mastery Learning: Each

'nbjective must be mastered at

the 80% level to be considered
complete. This high standard
of mastery was adopted
because in the work place, we
expect a higher level of
accuracy than 50%. We would
not accept having doctors,
accountants, bus drivers, or
even garbage collectors to do
their jobs at only a 50% level

parents, students, and most of
all, the public. They find the new
ideas simply too confusing—
inscrutabie, if you like, for
acceptance, let alone practice.
The alibi, “We sent out all kinds
of material to prepare them™
simply won'’t wash. Hundred-

“page directives achieve very
little. I know because I've med it.

A year's preparation is

- hopelessly inadequate. ‘
2.- We have never been willing

to set up a number of test :
schools to see if the ideas really

. are workable before subjectmg

the whole system to an array of
new practices. This takes years
to achieve and there are no

- short-cuts. And they cost
~_money—a great deal.

3. Direction from the top
down in such matters doesn’t
work. Our ministry ought to

- know this by now. Past -~

experience has been so -
devastating that most of those
concerned tend to write off the
whole thing as someone’s
mghunare.
4. Subjecting such a system as

unbc education to this kind of

treatment borders on

irresponsible. Too many people

-have too much at stake to

accept such a procedure that

_almost guarantees failure or, at

best, chaos. We wouldn’t drearn
of attempting such a process
with, say, the practice of
medxcme ,

5. Keep politics out of it. Too
often political parties have
urged the introduction of such

ew ideas just to demonstrate -

= how with it they are. By the

time the chaos has arrived, said
politicians have been relegated

~ to the opposition, where they -

use the situation as evidence
that the new party is too stupuf S
to govern

. 6. F‘mally if such far~reacmng
changes are to be introduced, let
all concerned take note: (a) it will

~cost a great deal of money, (b)

there is no guarantee of success,

~(¢) it will take at least 10 years to
- provide reliable evidence as to

the success or failure of the
enterprise, and (d) much of the -
populaticn will hate you.-

Bernard Gillie currently Iiving
in Victoria was BCTF

- president in 1945-46.
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of competency. The 80% level is
for each onjective, so il a
comprehensive test is given,
cach objective for which the
exam is testing must be
achieved at the 80% level. The
student may pass some sections
of the test but have more work
to do on other sections. Student
marks are recorded as A
(excellent work at least at the
90% level) or B (quality work at
the 80% level) or / (not yet
achieved mastery at the 80%
level) or £ (no apparent effort to
achieve mastery). If a student
does not achieve mastery, then
he/she is expected to do more
work, practise more, study

more, etc., until he/she can pass -

a retest with 80%. The terms
complete and incomplete are
used to describe students’
progress. Continuous Progress:
We all acknowledge that
students learn at different

_.rates. Many claim that theold ..

way of marking recognized the
fast students as the smart
students. In our school, we
provide opportunities for
students to get extra help and
take extra time to iearn. A
student who needs 1t:

1. May attend Saturday.<chool
(mornings only, two Saturdays
per month). A teacher is hired to
tutor, test, and supervise these
sessions. Attending Saturday
school is the student’s choice.

2. May stay after school in a
supervised roor ~io write tests.
A teacher’s aide is hired to
supervise the tests (he/she also
supervises students sent for
detentions). Writing tests after
schnol is a student’s choice,
although some teachers use the
detention to motivate a student
to get homewurk done.

3. May attend a daily 20-
minute tutorial block. This is

huilt into the timetable so that -

it is part of semestered
subjects every four days and
non-semestered subjects every

- eight days Students whose

progress is incomplete are
required to attend the tutorials
to get extra help, work on
assignments, do retests, etc.
Complete students are
expected to work somewhere

“extensions or enrichment

quietly (they mny do

summarize the work
accomplished In one term.,
lach objective needs o mark.
Depending on how general oy
specilic you are when stating
vour objectives, you may need
te record 10 to 30 marks poer
term for cach student), 'To do
this 1s extremely time
consuming, and there seems
to be no casy (or fast) way. If
you think that stating your
objectives in a general way
will save you time, remember
that it takes time to group
smaller marks together to got
one general mark, But wait,
there's more, We also are
expected to write anecdotal
comments about each
student’s progress, If you think
that there is a computer
program that will make this
whole process nice and easy,

What happens'(even‘nfter all

thlnk"again Computer
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complete it, This creates a
huge amount of extra work for
teachers, Instead of making up
one set ol work sheets, or
learning activities, and one
test, T must make up at least
one more (and often two,
sometimes even thre» more)
set of practice exercises and
tost. 1 also have to mark the
wark, keep records updated,
give extra help and support to
the incomplete student,
administer the tests, mark the
tests, do the paperwork for
students to attend Saturday
school, ete. T am doing about
twice as much extra prep work
as 1 did in the old doys, Also. |
am spending a lot of extra th.
(before and after schooi and
noon hours) working
individually with students,
helping or retesting them.

The workload is horrendous.
As Isee it, this is what will cause
Year 2000 to crash—teacher
burnout. If teachers are expected
to do a lot of extra work, they
are going to need extra time to
do it. Time is going to be the key
issue. (I just realized | haven’t
aven mentioned all the time we
spend meeting with other
teachers to plan and integrate
courses, to develop strategies
and policies, to share ideas and
concerns!) The present practice -
of giving secondary

1 love the rapport
-and the team spirit
~of quiding and
leading a class
“students together |

through ayear of
learning
experzences Tve
tutored studentsas
~ they toiled through

work) or leave the school.
4. May make appointments with

teachers at noon or after school

to get extra help or do retests.
5. Attend school at mid-term
and the end of semester for
extra time. This is required

The workload is
horrendous. Aslsee
it, this is what will
~cause Year 2000 to
- crash—teacher
‘burnout. If teachers
areexpecledtodoa
lot of extra work,

 theyaregoingto

need extra time to do

it. Time is going to be

the key issue.

time for incomplete students
to be at school while the
complete students may choose
whether or not to attend (for

extensions or enrichment). At

semester end in January, the
complete students usually go
skiing.

~these opportunities for extra
“help) il a student is still

incomplete at the end of the

semester? The incomplete
~ objectives are translated into
units of work in the provincial

correspondence courses. Once
done, this is the end of the
teacher’s responsibility for
that student. The student then
has these options:

1.5 rchase the correspondence
units (currently $20 per unit) and
complete the course through the

correspoadence branch doing all

the work on his/her own.
2. As above, but attend
Saturday school or summer

‘school for tutorial help.
3. Choose to repeat the entu'e

course. o

“If a student chooses L
correspondence. he/she must
complete the course by the time
the following semester begins.
For example, first semester work

1 of the following year. -
That pretty much sums up

‘what we're doing. 1 love the

theory behind it and agree
with the philosophies. Let's
looV at some of the results:

Report Card Blues: Gone are
_the old days of one simple

number or letter grade to

kthe labour of child birth.

‘particularly like how
‘continuous progress is
_organized at our school;
students are still kept in grades'

-working with a whole class of .

- the team spirit of guiding and
- leading a class of students

_ through individual work =~
-packages—that's not what I

- must be completed by September -
- even handle the idea of havmg

“fechinology has not kept pace
with educational innovatiops.

Our administration and stafl
were dismayed to discover
that no program exists to
expediate our reperting
process, Producing my first-
term'report cards was akin to

Continuous Progress: 1 -

and class groups, rather than .
all working individually. Call
me old-fashioned. but I like

: 'lea.ming experiences. I'v

tutored students as they toiled -

enjoy about teaching. I can't”

25 or-30 students working -

- individually and each requiring
me to prep his’her lessonsr

However, continuous

- progress and mastery learning

at the 80% level mean that

students have to keep working -

at an objective until they ’

teachers 0. 125 nme for prep |
- asked to work 2.0 times harden o
. prep time in nrder to snMV"
~and dn agoc,jjob Isthe
 ministry prepared (or capable

‘individualwork
packageswthat S
~notwhatl enjoy
about teachmg

won't work if we're being. -

I would say that we need 0'-.'.5 )

of funding us to that extent?

“No. What wﬂl be the result"

I'm not sure, but I caution you"

" to take care of yourself and’
- speak out against educational
- innovations that will create an

School, Invermere. SRR



file://�/ssoriation

8§ TEACHER March, 1993

TEACHER March, 1993 ¢

———=student-motivation;abandon——

BCTE PROTO FRLE

professional organizations, in
formal and informal networks
and consortiums, or in PSAs
are stimulated to consider a

o Using daily experience,
reflection, and research to
change their practice as the

o Volunteering their skills as
BCTYE teacher consultants
for short-term ministry
contracts.

Sometimes, support comes
romet s, Subport ¢ How are B.C teachersinvolved in
wnar \ ao e ws share . . »
" department as teachers shar B atlion 4'htl“i.’.('.)
i ideas and techniques or o
undertake joint projects, Other
teachers work as part of , -
tv;u'hvr rnsv'tr("h tl.{l('()llp'% 0 What are teachers Curriculum, Assessment
¢ KM o I 141 y by R . . v ve . 0H
explore particular issues or doing in their and P|.og am Steering PART-TIVIE
practices. Teachers in classrooms? commitiees, TEACHING

Classes convert

. ! needs of their students and 4D QY -
ui\p‘lo‘re (:hz‘mgcs in their society change. What is the BOTE doing "O b(’l.bwy
) ('lllj(?"t:')l(l,(l']l]':.('Innﬁing classroom | ° Feking part in school as an organization? decimal
e w B 3 < 1 b H
o ; ' developmentad sites, both Mool e R
assessment talk about the provincially and locally * Working with education eaching
importance of knowing that funded. ’ partners in provincial . e o)
they are not the only ones N . . committees such as the assisnments
K ! par ac - . . “ . -
dissatisfied with parts of their . n!((‘l-,!\(:-l:?(-ll: “'l[k;lh;l(ll';:(]\t\l:')ll]][ Education Advisory Council, )
programs. Others, whom they L T Han et the Provineial Education
g L ) ; v cocs , ' not k Ll projects, focus groups. Chango C oo by Glynis McGarva
leachers are making changes in how they assess, evaluale, may or may not know, are hange Committec,

and reporton student learning, and Ihez/ re doing so
Jor sound professional reasons.

by Sharon Jeroski

g lassroom assessmoent
£ “is a compelling topic
i j for teachers today.

w4 Professional
programs are stacked with
sessions about portfolio
assessment, performanee
assessment, outeome-based
assessment and self-
assessment, Journals and
associations consider what
should be assessed and how
it should be assessed, New
resources flow from
publishers, school districts,
the ministry, networks, and
consortiums.

But, most important,
teachers are talking to each
other about assessment—
about what they value, how
they assess student learning,
what they are changing, and

third-rate economic status,

Why would anyone, let alone
i group of people who have
chosen to spend their
professional ves (and in many
cases alarge chunk of their
personal lives) educating
voung people, ant to
compromise the future?

Teachers are sensible
people—working with
children and adolescents is
a daily, hourly antidote
against losing touch with
reality.

Teachers change their
classroom assessment
practices for the same
reasons they make any other
change in their teaching: they
believe the change will help
their students, and they
believe they can make it
work.

effectively with their
students,

Much of the interest in
performance assessment and
self-assessment has come
from teachers® frustration in
not knowing how and why
individual students are
achieving in a particular way.

ral examinations, science
performance tests, and
student reflection and self-
assessment illuminate the
processes students are using
so that teachers can adjust
both group instruction and
individual help.

Assessment sends powerful
messages to students about
what is important in their
learning and where they need
to focus their attention. For
many teachers, outcome-
based assessment’s strongest

i

o b

engaged in similar quvstmmng
and problem- solving. The
information-age opportunities
for conversations and networks
Leyond the staffroom have
opened up avenues for
exchanging views, information,
and resources that were simply
not available 20, 10, or even 5
years ago.

But most often, the ideas,
encouragement, and questions
that support weachers who are
making changes come from
the teacher down the hall,

Conclusion

For me, the critical factor in
changing assessment is that
everyone seems to be talking
about it—debating, discussing,
collaborating, and exploring 2
wide range of beliefs and
practices. And as teachers
talk, they develop the
increasingly strong sense of
professional community that
makes change possible.

Sharon Jeroski is an education
consultant with Horizon
Research.

What arve teachers
doing in their locals?

¢ Negotialing contract
language to secure their
professional rights in such
matters as professional
autonomy, curriculum
implementation, education
change processes,
resources, and timelines.

s Serving as staff' PD contacts
and local PD and
curriculum chairpersons,
making education change
part of their agendas.

* Participating in education
change committees at the
school and district level.

* Continuing to use
professional development
opportunities to determine
their own professional
neeas.

e Participating in local
specialists’ associations and
leeal chapters of PSAs who
deal with change in
practice and philosophy in
specific areas.

What are teachers

« Consulting with the
minister, deputy minister
and senior ministry officials
on issues such as the school
calendar.

* Securing ministry funds
through BCTF Curriculum
Services and Professional
Opportunities contracts to
initiate teacher projects
around education change
issues.

* Pressing for key initiatives
such as The Secondary
School Review and for
policy and assistance
around mainstreaming and
integration issues as vita!
parts of education change.

» ‘Training teacher associates
in projects such as the
Elementary School Project
to assist colleagues in
examining the Primary and
Intermediate Programs.

* Preparing materials to
assist teachers in
responding to the
Graduation Foundations
document (Draft 2) in
March, 1993.

ne of the most
challenging aspects
of explaining to
friends and
acquaintances what I do for
a living is telling them just
how much I teach. When |
say that I'm teaching 0.4 or
0.675, people look at me
with incredulity: “What is
she talking about? Is she a
math teacher or
something?”

I have become semi-
accustomed to explaining
that 1.0 is considered full-
time, so anything below
that is a part-time
assignment. But generally, |
.don't even attempt to
explain how the assignment
fits into the scrambled,
rotational cycle of classes
‘taught at my pamcular
secondary school..

People could easily - -
understan'd “I work part’-
time, mornings only.” But
-the mind- -boggling, screwy

: appeal is its emphasis on . B : gyt decimal concept of teachmgr‘
what they will never change. Changing with purpose tlt)listery. not ]nl;\s[()ry, o , . I stté:jnl% gstdrt( d doing at the provincial ® (S}:ggﬁ;tsl{:%} 2 %’:}: f:;?;:::;s -0.50r 0.567 or 0.844 or
Whence comes all this B.C. teachers who are learning.” Those exploring classroom behavior to a lack Many teachers continually on co-operative learning, they

interest? Why are so many
teachers changing how they
assess and evaluate
students?

Contrary to what has been

written/broadcast elsewhere,

teachers don’t make changes
whimsically. They're also not
compelled by perverse needs
to lower standards, find out
less/inaccurate information
about their students, reduce

the basics, or doom Canada to

reviewing and changing the
ways they assess and evaluate
student learning are motivated
by a number of sensibie,
down-to-earth concerns about
teaching and learning in their

' Lla.ssrooms

¢ They are dxssatlshed
with the information thoy
receive from their current
practices. They believe they

are not finding out what they

need to know to work

~ways to involve students in

assessment through
portfolios, setting criteria,
and self-assessment
techniques are similarly
motivated.

* They're dlssausﬁed with
aspects of their programs,

Teachers make changes to
solve problems. For example,
many teachers are exploring

goal-setting todeal witha

variety of issues, from

of involvement in journal
writing.

Sometimes changes in
assessment result from larger

“areas of dissatisfaction.

Effective teaching and
learning requires commitment

~ and energy, so most teachers

consider changes when
classroom assessment has
become routine and tedious

for them or the students. They._from teachers who see

look for ways to re-engage
students, to combat the empty-
eyes syndrome. For example,
a French teacher who
discovered that many of her

-students could not remember

the letter grade they had
received on their report cards

| the week before began

systematically considering
ways of including self-
assessment w increase their
engagement.
* Assessing/marking is taking
over their lives.

When [ was a secondary-
schoo! English teacher, the

" strongest motivation for
* changing how | assessed

student writing came from the

“frustration, fatigue, and guilt I
- [elt about getting all my

marking done, about marking
everything I needed to mark,
about responding to
everything the students wrote.
When was 1 supposed to
teach? to plan? to think? 1o
read? My cfforts to read, red-
pencil, and grade everything
the students wrote were not
substantially changing their
writing. I began looking for
alternatives that would
address both problems.

explore ways to make
assessment more manageable,
whether they are concerned
with how to observe/confer
with 25 students or how to
respond to 200 History 11 and
History 12 essays, without
decreasing the benefits for

" themselves or the students. At

least some of the interest in
portfolio assessment has come

potential for using their time
more effectively as they view,
respond to, and confer about a
body of work, rather than one
isolated piece at a time.

* Teachers have changed parts

of their programs, and their
former assessment practices
don't make sense anymore.
Changes in assessment come
as logical extensions of ather
changes in the classroom. Just
as painting one door in a
house leads to a massive
renovation or reconstruction,
making one change in a
classroom leads to others.
For example, when students
have choices about which
novels they will read or about
how they will represent their
understanding of a particular
concept or body of information,
tests—appropriate when
everyone read the same novel
or created the same form of
representation—no longer
work. There is nothing
inherently wrong with the test:
it just doesn’t fit anymore.
Similarly, when teachers try
to accommodate different
kinds of intelligence or
different learning styles, or to
focus part of their programs

& I ! ey v

extend the kinds of assessmant
they use to reflect classroom
learning.

* They are responding to
changes in policy.
Changes in school, district,

- or ministry policy also prompt
teachers to consider changes

in classroom assessment.
Policy change is not the major
factor motivating teachers to

Herman, Joan L., Pamela R,
Ashbacher, and Lynn Wintgers,
Practical Guide to Alternative
Assessment, ASCD, 1992,

Ministry of Education. Thinking in
the Classroom: Resources for
Teachers (Vols. 1 and 2), FCG
165. 1991,

Davies, Anne, Caren Cameron.

Colleen Politano, Kathleen
Gregory. Together is Better,
Peguis Publishers, 1992,

Jeroski, Sharon, Faye Brownlie,

change their day-to-day
assessment practices; however,
changes in policy lead to
changes in classroom practice
because of the discussion and
debate they elicit. Conversing
about such topics as provincial
examinations, anecdotal
reporting, grade-wide testing,
or letter grades causes
teachers to reflect on and
articulate what they value in
student learning and what
classroom practices might best
reflect their values.

Making it work

When teachers see purpose
in changing their classroom
assessment, what makes it
possible for them to change? -

Sometimes, they find support

in what they read. For example,
mathematics teachers see the-
National Countil of Teachers of
Mathematics standards as
validating their own practice,
English teachers see their own -
goals and concerns reflected in
the portfolio projects described
by Dennie Palmer Wolf and
others, elementary teachers
identify with the Ziger’s Kiss,
described by Terry Johnson,
Norma Mickelson, and Allison
Preece.

Responding. {5 volumes) Nelson

Linda Kaser. Reading & |- Serving as BCTE

level?

¢ Serving on BCTF advisory
committees and councils
such as the Professional
Development Advxsory
Committee and ihe
Provincial Specialists’
'Associations Council
which include education
change as part of their
mandate.

-representatives on ministry

‘part of the federation’s
efforts to effect responsible
change through listening to
its members and talking

-with education partners.

* . Continuing to press for
adequate resources and
incremental change.

Wkhat is happening to
thie provincial :

any other fraction of a -
whole; is a perplexmg
_challenge for peopleto
understand most teachers
1ncluded

programs?

‘The ministry’s plans look like

Canada, 1991, this:

committees such as.

~ its implementation phase.
~® The Intermediate Program
©isinits draft stage will be

‘will begin 1mplcmentatlon
in1994-95. .
~The second draft of the :
~Graduation Program will be
- available in March 1993,
the response process will -
-~ continue until the end of
1993, and the planmng
‘year to begin '

‘”1 994-95.

‘What can you do 1[' you '
‘have questions about -

f‘pohcles, and activities
in education change"

- Co ontact a member of the -

e Contact a BCTF staff
“member.

to the BCTF for policies on-
education change, =~
curriculum, assossment

~relevant-issues.:

e The Prlmary Program isin |

in a'final draft in 1993, and -

B 1mplementatlon is slated for

“your federation’s role, ,

"BCTF Executlve Comm:tte_e.":

& ‘Consult the Members’ (‘zude”

amstreammg. and other N

-—Judzth Blakeslon ‘
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by Mavis Lowry

So asked the editor,
“What should every
teacher know about
the education
Junding system?”
and she continued,
“Please, no
technical detail, no
lengthy, boring
explanations, just
some basic facts to
help decipher what
is happening in
B.C. today.”
This is my answer.

Who decides what to spend
to operate our schools?
Should the provincial
government in Victoria
decide or should school
boards decide? The BCT¥F

takes the position that school -

boards must determine the
size of school district
budgets. Today’s system
requires that these critical
school district budget-setting
~decisions be determined by
‘the provincial government.
The province sets spending
limits on each board. This is
done by allocating each
- district a block of funds
which becomes its total .
- budget. School districts have .
no-ability to raise tax -
-tevenues locally as they d1d
‘before 1990. Critical - :
spending decisions have been
completely centralized and
~takeplace far from the scene -
of the actlon at the classroom

How is the provincial
education budget divided
among Lhe 75 school
districts?

A provincial distribution
system called the fiscal
framework is currently used to
cut the provincial nie up into
75 pieces, one for each
district. That fiscal {framework
is made up of more than 40
formulas, each one
representing a particular
program operated in the
district, {rom transportation
services to maintenance to
instructional programs. For
each district, then, a total
fiscal framework is calculated
by adding up the money
allocated in each of the 40-odd
programs. Each district’s fiscal
framework may be.increased,
adjusted, or topped up by a
certain percentage for the
year, in order that the total
provincial pie allocated for
education is used up.

“Is the district required to -

spend in accordance with
ministry fiscal framework P
allocations? -~ g

‘No, districts are not
required to take direction in
their spendmg from these -

‘program allocations. The ‘iscal
framework is simply.a tool-

used to weigh each district to

_see how large it is in relation

to other districts. School
boards have the authorlty to

level

How does the province -
- -decide what should be spent
-.to operate the provmce s -
- schools? -

‘We are not completely
-certain how this decision is .
made. Indications are that -
the Treasury Board, a group
of cabinet ministers, looks at

~the province's ﬁnanmal
-situation, and in their
Judgment decides how much

~money is needed to operate 7" -
oY D i to ignore them?

The fiscal framework
- formulas are based on a

~ the:schocl system in the - -
coming year. Actual needs of
students are not examined;
‘advice from school dlstrlcts is
" not sought. Whether current
- expendlture levels or real .
costs are conendered isnot

“known and appears doubtful.
‘What the school system is to .
achleve what its’ mandate is,

,__amount for a district to spend.

 appears to be ignored.
:Enrolment prolectlons,

. however are given some o

conmderatwn

-determine - how their total

real costs. and reflect the
actual mandate for the school
system. If special needs
students are to be integrated,
for example, the fiscal
framework formulas should
include the necessary funding
in the relevant program boxes
to allow for this. If the size of
schocl district administration
is to be reduced, the formulas
representing administration
allocations should bhe adjusted
accordingly. To a great extent
the ministry has been
attempting to do this.

Where does the school
district get its money from?
School districts, as of 1990,
no longer have the authority to
raise tax revenue. Therefore,

funding to operate the schools

comes primarily in the form of

~provincial grants. Property

taxes for school purposes are
levied and collected by the

- provincial government and

may or may not bear any

-relationship to actual school -

district budgets. School

- districts receive revenue in the
- form of provincial grants

(about 94%), federal grants
(about 1%) fees, rental or

" lease revenue, or other
“revenue (about 2%).

investment revenue (about

- 1%), and surplus funds from
~ the previous year (about 2%).

allocation will be spent ,
without reference to what was
allocated in any partlcular

- program box. The district sets

its budget by dec1d1ng how it
will spend the aliocated '
money, and in a sense moves

. money from orne program box

to another as it sees ﬁt

j ;What meanmg can be glven

- to hscal framework i
allecatlons if boards are free

- provincial opinion of what is-
‘required in each dlstrlct to
operate each program. The

;_;amount allocated for
* particular programs

represents a prov1nc1al
guideline of the approx1mate i

“We beheve the ﬁscal :
framework formulas should be
relevant,up:to-date,vh‘ased.on

: have the: ablhty to raise any -
~-tax.revenue: locally This puts
“school boards at the’ mercy of
the provincial’ decxslon—:' IR

0 . insufficient funds for v
. educatlon Smce these funds

~available for schools,
- ‘classroom condltions cannot
help but get worse.

L to improve, by having -
- lighthouse districts. lead the
‘way, has’ heen elumnated

What about administrative
costs? Isn’t that a major
concern of the BCTF?

Yes, we have been
concerned for several years
now, and first presented the
issue of excessive growth in
administration to government
in 1991. Our research
indicates that school districts
are exceeding their program
allocations for school district
office administration to
excessive levels in most
districts, and to a greater
extent as each year goes by.
We are also concerned to find
that more than 900 principals
and vice-principals are
working in the system over
and above what the fiscal
framework allocations support.

We have urged that this
problcm Le tackled on three
fronts. First, we need to know
what is spent in relation to
what is allocated for
administration from one
district to the next, so the
public, teachers, and trustees
can ask the right questions of
their senior administrators.
Secondly, trustees must hav
some ability and incentive to
be responsible, accountable -
managers of the system, and

_must take control and make
meaningful financial decisions.

- Thirdly, the government must

have a capping mechanism, - -

which would require school

boards to seek approval before
- exceeding administration -
“ allocations by amounts greater :
. than 25%. '

I‘eachers salaries and

- working conditions are subject

to the rigorous process of
collective bargaining. What

" holds administrative costs in

| What are the three most -
_ critical funding issues today‘? o

(a) School boards do not

makers. . ‘
-= (b) The provmce allocates

are now the only amounts

{(c) The ability of the system :

There is little ﬂex1b1hty m
‘the system. Under- today’s

check‘? S

o What are the tlmehnes"

does not relate to the
February announcemenis
concerning the block funds
for school districts to operate
schools in the next school
year.

April 20: School boards
adopt a budget. This has
become a matter of deciding
how to spend the allocated
money. This is not an
exercise in deciding what to
spend, as it used to be. In
fact, this is currently almost
a non-event.

May 4: The government
sets school tax rates. School
tax rates are different for
each district, and are
determined by political
decisions in Victoria. School
taxes do not relate to school
district budgets, education
spending increases; or
decisions of school boards.

June 30: The school’s ﬁscal
budget year ends and the
district begins the annual
audit. The Audited Statement
must be sent to Victoria by
mid-September, and must be

~made available to the public -

by December. This statement
will not indicate what was

‘allocated in each program

area, but will indicate what

~-was budgeted and what was

spent in each program over

- the school year.

* September 30: The
enrolment numbers and

“teacher salary figures are .

determined. The enrolment
numbers will be used to
generate a revised fiscal
framework for the district

- mid-year. The salary figures

will be used to calculate the

i following year’s ﬁscal
~framework.- e

: j’,events take place‘? e

I’ebruary 1: The prorw c1al

: government announces the .
-+ size of the blg provmcr d
- education pie in Victoria, -
- which will be used to operate
b ;the system in the coming .
- school ﬁscal year July 1 to
June 30, :

“End of Pebruary harh

k f»‘dlStrlct receives its: ﬁscal
_ framework, or block
= allocatlon

March: l‘he provmce sets

- the provincial budgst. Wlthln

completely centralized model,  that budget is an amount for

- all districts must offer the -
same programs ‘and serv1ces ;
: at a very smnlar level ’

pubhc -school education. .

" However, that amount refers
_to the province’s fiscal year
educatxon budget from April 1 f
©to Margh 31, and is not related
" tothe school s fiscal year. -
- Therefors,
often CGufUSEo everyone, as it -

this announcement

AL A e e 21

December Each district
receives 2 = \wsed ﬁscal
framework allocation, or.

“adjusted block allocatlon ,
- and may have to readjust its -

Aprxl budget on the basis of -

" receiving either more or less

money to complete the year

to the end of June.

»lsn t the system in the
process of changmg‘?

‘Yes, the Spangelo Panel was

“established. by. government te.
-~ study the system and " o
~ recommend changes On the T
most critical issues outlined
‘above, they did not come up

with solid recommendations.

~ Therefore, the discussion =
~ continues. Promise of change'

is in the wind. Next vear’s

“rules could be comp.etely o
- -dlfferent Stay tuned

‘,'rMavzs Lowry BCTF stajf

officer; provides advzce on

';educatmnfnan ce. -

o ek

ome years ago, |
landed in the middle of
the mountains of
Yapua New Guinea, at
the proverbial end of the road,
with a teaching certificate in
hand, lots of good will and
enthusiasm, and little clue
about what I was getting into.
I began teaching at Mendi
High School, a boarding high
school that drew students
from up and down the long,
narrow Mendi valley.

Over the year of my stay, |
learned a great deal more
from my students than they
did from me, and I came back
to my home in British
Columbia with a new gleam in
my eye; teaching from a more
global perspective seemed
suddeniy of great importance.
Since that was some time
before such ideas were “in,” |
was forced te wiggle, squeeze,
and do some liberal
translations of curriculum
intentions, to infuse a more
holistic view into my teaching.

I did, however, have one
obvious advantage. As the
Grade 7 social studies teacher,
it was my job to introduce my
students to early man, then to
move on to early civilizations
(translate that as western
civilizations). I had just spent a
year teaching the children cf a
stone-age people that still
exists and functions well
without the benefii of our
brand of civilization.

Armed with slides of my
PNG students, their homes,
festivals, and words, and an
array of handmade tools and
containers, I began the slow -
process of getting a group of

12- and 13-year-olds to re-

examine their cultural biases
and world views. We spent

much longer on early man and

what constitutes a civilization

 Teaching froma
global perspective is
intended toinclude
the four strands of
environment, peace

Flushed with my success
with the Grade 7s, | wanted to
continue to teach from a
global perspective. Could I do
this with ESI. learners, whose
English-language proficiency
ranged from absolute zero to
reasonable reading and
writing ability...and whose age
ranged from nine to thirteen
all in the same class?

I didn’t have to worry about
fitting it into the curriculum,
since ESL has no set
curriculum, Despite the
familiar teachers’ complaint
about being censtrained by the
content to be covered, having
no curriculum as a guide is
equally troubling.

That I was an ESL learner
myself at age ten helped me. |
had to learn how to get to
school (“transfer please” were
among my first English
words), how to explain who 1
was and where I lived, and
other bits and pieces—what
ESL teachers call survival
skills. Why not start there,
comparing and contrasting the
scenarios in the home
countries?

We started with one basic
gquestion: “How do you get to
school?” Getting to school

meant neighborhood walks for

some, and walks to the bus
stop for others; discussion led
to basic mapping skills. Once
we had the idea of maps, the
large world map on my wall
became cur tocus for looking
at where the students had
come from. We stuck pins in
the map with ribbons leading
from the home countries/cities
to Vancouver. There was, of
course, much talk (translate
that as language learning for
communication) throughout
those and other activities,

I'sent my flock to
Grade 8§ prepared to
question and
examine lextbooks,
what their teachers
said, and what
happenedin the
worldin general.

LASTING LESSONS FROM NEW GUINEA

Next, we invited the rest of
the school te enlarge our
“world in the school” by
placing their own pins and
ribbons on the map. Much
interaction with native English
speakers (including the other
teachers, mary of whomn had
heretofore been strangers) as
well as the now integrated ESL
learners, added considerably
to my students' horizons, and
their language learning,

Concurrently, we learned
from cach other about
different school subjects,
hours, class sizes, school rules,
and so on frem around the
world. We made eharts and
tables, drew more maps, and
did a lot of talking about
preferences, costs, similaritics
and differences, and cause and
effect (Why are we and many
other immigrants here?).

Students often asked to
learn more about Canada and
Canadians. We had made a
good beginning interacting
with the diversity of Canadians
in our own school; now we
were ready for more formal
learning.

and conflict
resolution, human
_rights, and
international
developmert.

than ever before; and we all -
learned a great deal about one
another and the world in the
process. - &

I sent my ﬂock to. Grade 8
prepared to question and V
examine textbooks, what their
teachers said, and what
happened in the world in

general. (I almost /=i~ sorry for

their teachers, but hgured

they would appreciate a group =~

of teens who did not believe
thmklng and learnmg were
“uncool.”)
‘Another by- product of my
sojourn in Papua, New Guinea,

is that I had, for all intents and_

purposes, taught English as a
second language (ESL). Taking
more university training in
that area convinced me that I
wanted to become a teacher of
the growing numbers of ESL
students i in our prevince.

,'Ftrst hand experzence teachmg m Papua, New Gumea leﬂ thls teacher
commztted to brmg global perspoctives to. chlldren m her

Vanrouver ESL classrooms

- Sylvia Helmer is Enghsh

As my students’ language
proficiency improved and they
were able to trust me with
their sometimes traumatic
past (human rights takes on
new meaning when you hear
some of these little children’s
painful stories), we continued
to enlarge our learning and
that of the students in the rest
of the school.

By starting with the kids’
basic needs and interests, we
had developed a curriculum as
we went along that included
geography, simple
mathematics, history, and
English. Students already
participated in physical
education, art, and music with
their peers.”(Music is not only
fun; it’s wonderful for
improving the pronunciation
of ESL learners.)

In short, we were learning
not only how to function in an
English-speaking
environment, but also how
others around the world live,
go to school, learn, and play.
All of it is relevant to the
students’ lives and dovetails
beautifully with global-
perspective teaching, which is
intended to include the four
strands of environment, peace
and conflict resolution, human
rights, and international
development.

Teaching from a more global
perspective is not limited to
classes of English-speaking
students. In some ways,
working with ESL learners has -

‘definite advantages—you are

free to take on projects as they
come up, without serious
concerns for curricular
relevance. You also have far-
flung areas of the world easxly
represented in your. . -

- classroom R

language support teacher at

' - Douglas Elementar y School znﬂ '

Vancouver o

,Source First publlshed in Creen
' Teacher -

Becommended

resources"f-

Global Teacher Globdl_,fi f
by Selby and Pike,

‘ Stoughton); It
"act1v1t1es fo
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After the
bell

Classroom
notables and
(uotables

uthor and Erglish
teacher Richard
Lederer has gleaned
: . these assertions
from various student papers
during his 28-year career:

s The death of Queen

Elizabeth T ended an error.

* Woodrow Wilson, during
his term of office, had
many foreign affairs,

¢ The prooess of putting a
President on trial is called
impalement.

e Poetry is when every line
starts with a capital letter
and doesn’t reach the
right side of the page.

* Prose is divided into
friction and nonfriction.

e Hamlet suffered from an
edible complex..

e Heat is measured in
fairenheit, cellcius, or
centipede.

o Pavlov studied the
- salvation of dogs.

¢ And an applicant to Bates
College wrote, “If there
was a single word to
describe me, that word
would have to be
profectlomst :

. Socrates was a famous

- Greek teacher who went

around giving people

- .advice. They killed him.
Socrates died from an
overdose of wedlock.

..»._The greatest writer of the
- Renaissance was William
~ Shakespear. Shakespear -
" never.made much money
and is famous ox'y
because of his plays. He

lived in Windsor with his
~ merry wives, wrltmg

The Alberta Teachers’
Retirement Fund Board (TRE)
has changed the rules on
purchase of service,

The cost of service
reinstated in Alberta prior to
August 31, 1993, will be
determined on the
contributions required for the
period in question plus
applicable interest charges.
Service reinstated after August
31,1993, will be costed on the
basis of the aciuarial value of
the service being reinstated.

The TRF anticipates that the
new costs will be substantially
higher than those currently
charged.

If you have taken a refund of

contributions from Alberta,
consider reinstating that
service prior to August 31,
1993.

The TRF permits B.C.
teachers to reinstate service in
the Alberta plan only for
purposes of transfer, at
retirement, to B.C. At
retirement, the money
transferred, generally double
the teacher’s contributions
plus interest, is translated into
an annuity and added to the
B.C. pension. Penzionable
service in Alberta is not
transferable to B.C.

The TRF address is 11010 -
142nd Street, Edmonton, AB
T5N 2R1.

PBSA changes
TPP or...

~ Pension Benefits
Standards Act causes
change to Teachers’
Pension Plan
Major sections of the B.C.

Pension Benefits Standards
Act came into force on

~January 1, 1993. The -
teachers’ pension plan is equal

to or better than most of the

minimum standards’in the Act.

Two significant changes to
the teachers’ plan result from
implementation of the PBSA.

First, any teacher with five

teaching emnloyment who
teaches beyond January 1,
1993 is now eligible for a
teacher’s pension from age 55
Previously. to be eligible for a
pension, a teacher needed to
have contributed to the plan
for 100 months (10 years).

Teachers who left teaching
before January 1, 1993 with
less than 10 years service and
more than five years of
continuous employment still
require 10 years of service to
become eligible for a pension,

The eligibility requirement
for a survivor pension or a
disability pension is now also
five years of continuous
employment.

A teacher who becomes
eligible for a pension is said to
be “vested.”

Second, any contributions to
the pension plan after January
1, 1993 by vested plan
members will be “locked-in.”
That means these monies
cannot be refunded if the
teacher leaves the profession.
The two options open to such
a teacher is to either wait to
age 55 and apply for a
pension, or transfer the
commuted value of the
pension vested after January
1, 1993 to a lock-in RRSP. In
both cases the monies are not
available until one reaches
retirement age.

Contributions made prior o
January 1, 1993 are not
locked-in.

Reduced vesting and lock-in
of contributions are two
improvements that the
federation has been trying to
achieve for a number of years.

Tax tips

Purchase of past
pension service

Did you buy leave-of-
absence time in 1992? Did you
reinstate pension service in
19927 Read on.

The cost of purchasing
service and of reinstating
service for time periods
occurring prior to January 1,

1990, may be tax deducted in -

the foliowing way: deduct up
to $3500 on line 207, Pension

_Plan, or line 232, Misc,in

tragedies, comedies and

or.more years of continuous

pension and RRSP
contributions. Quote Section
147.2(5) of the Income Tax Act
in support of this deduction, If
the amount you paid exceeds
$3500, the difference may be
carried forward and deducted
(up Lo $3500) in 1993 and in
1994. Any amounts remaining
after 1994 can be deductea to
the extent that $3500 less
pension and RRSP
contributions allows. For most
teachers, this means no
further deduction can occur
until retirement when pension
contribution becomes zero.

If the service purchased is
for a period of time after
December 31, 1989, the
amount is tax deductible to the
extent of your available RRSP
room. Therefore, if you are
contemplating purchase of
service for a leave of absence.
save for the purchase within
an RRSP (and gain tax
sheltered interest). When the
time comes to purchase the
service, simply transfer the
required amount from your
RRSP to the Superannuation
Commission.

1993 RRSP Room

Any teacher earning more
than $32,200 in 1992 will
have close to $3000 RRSP
room for 1993. Add to this any
unused room carried forward
from 1991 and 1992 for your
total RRSP room. Check stub
#3 on the tax assessment
notice you received from
Revenue Canada last spring
for unused RRSP room at that
date (for 1991 plus 1992). If
you have a large surplus of
cash (lottery winnings?) you
might consider an over
contribution of up to $8000 to
your RRSP. (Such over
contributions must be

~deducted some time in the

future from available RRSP
room, or you will pay a severe
tax penalty.)

If your spouse will have less
taxable income in retirement

~than'you, consider using your

RRSP room to create a spousal

-RRSP. When this money is

removed from the RRSP later
on, your spouse’s lower tax
rate will generate a tax saving.
Remember: any money you

_putinto a spousal RRSP must

ol contribution plus two more
calendar years. If not, the
monies taken from the RRSP
will be taxed to you.

1999u9“
Retirement
Seminars

Retirement can be an exciting
time of your life, but you need
to plan ahead to make the
most of it.

Time: 09:00 1o 16:00
(unless otherwise
noted)

March 27, 1993
Campbell River, Anchor Inn

April 14, 1993 :
Smithers, Hudson Bay Lodge
(16:00 to 20:00)

April 15, 1993
Prince Rupert, Crest Motor
Hotel (16:00 to 20:00)

April 17, 1993
Terrace, Inn of the West

May 1, 1993
‘Victoria,; The Coast Victoria
Harbourside Hotel

May 15, 1993 :
Prince George, Coast lnn of
the North

Karen Harper and Ken Smith
of the BCTF Income Security .
Division write this column for
Teacher.
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Bi-Pedal Tours Inc.

in association with

Fresh Tracks Adventure Travel Centres

Present; Cycle Towrs of the Loire Valley 93

Price: $1599 CDN

7 Days/Nights, includes: Hotels, Meals, Bicycles, Support Van
(Based on double occupancy. Smgle supplement $230)

Group Discounts!!!

Schools! Clubs! Custom Tours for groups of 12 - 24 peopl
CaﬂorfaxusbefnremMal;SZO’Q peopie

Tresh Tracks Adventure Travel Centres Inc, Tel. (604)737-7880
1823 W. 4th Ave. Vanmc, BC. V6V IM4 Fax: (604)737-5854

DYNAMIC
DAN MISCISTCO’S

“FUTURE SMART”’
SUMMER
MOTIVATICNAL

LEARNING CAMP
FOR STUDENTS GRADES 5-8

IS
Expanding!
Enthusiastic Instructors

Are Needed

For Info, Training & Other Details
Contact DAN MISCISCO
(604) 925-3759

HONG KONG, THAILAND, CHINA AND HONG KONG

SINAPORE, MALAYSIA
i AND INDONESIA

18 days, August 2-19
$3497 p/p

18 days, July 7- 24

$3150 p/p

Quality designed
Educational Tours

Led by Wesley Anderson
(Teacher and Experienced
Tour Leader)

NORTH SHORE

GDNTINUINE EDUCATION &

CULTURAL TOURS

im-'a 735-7571

JAIPUR ¢ acan

*  JobuPua
+  ARMEDABAD

RUDUMALAT WILDLIFE
samcTuany o0 . TADRAS
. . maussALtrURAN
TAMIONE o _° THIDANBARAR

TOUR INDIA

INCLUDING A SHORT HOMESTAY
. ek Travel Experience Tours Ltd.

July 16 to August 10, 1993

$3,495.00 (GST exempt) includes airfare
§oo CALL TODAY FOR A BROCHURE

DUNHILL TRAVEL LTD.

10 EAST BROADWAY, VANCOUV*®R, V5T 1V6
Tel: (604) 875-9129 B.C. Toll free 1- 800—663-2734

Call PACIFI VCOA H LINES| |

UNIVERSITY OF VICTORIA

We offer:

1993 Summer
Institutes in
| Education

AND

JALPAK - YOUR GUID

THE ORIENT

JAPAN
Planning a school group tour to Japan? Call JALPAK for assistance in planning the
most cost-efiective programme for your itiherary.
SCHOOL TWINNING

B.C. schools seeking a twinning relationship with a schoo! in Japan can now call
JALPAK for assistance in twinning through our school contacts in Japan. Call
JALPAK for details. A free informaiion kit is available on request.

ETO JAPAN

JALPAK & JAPAN AIRLINES
serving Japan and the Orient from Yancouver
*JAPAN * CHINA *HONG KONG *THAILAND *MALAY3IA

Suite 1310, 1030 West Georgia Street
Vancouver BC V6Y 2E3
Tel: 689-5228 (l.ower Mainland)

Toll-free 1-800-663-3536

& THE ORIENT

Join us for an exciting trip that is fun,
educational and rewarding at unbelievable
prices!

Escorted Full Packages From

¢ 15-Day Teachers Art Tour $2095

¢ 15-Day Scenic South China 2499

¢ 15-Day Yangtze River Cruise *2750

© 22-Day Discover China 3299
Teachers Tour (B)

¢ 22.Day Silk Road Adventure 3699

INCLUSIVE PRICE FROM VANCOUVER
¢ Air oFirst Cls Hotels ®Meals #Tours ®Shows

" Depart Apr 05, 12; Jun 14, 21, 28; *Jul 05/93
We specialize in Cultural Study Tours

gcumpac INTERNATIONAL
Suite 2, 1955 West Broadway
Vancouver, BC Canada
V6] 123
(604) 731-1693,
Fax (604) 731-1694
Toll free 1-800-661-8182 . L—.."!Z.ﬂ— =

HONG KONG/THAILAND
July 06-29, 24 days
$3,269.00

SINGAPORE/MALAYSIA
July 07-26, 20 days
$3,489.00

SINGAPORE/INDONESIA
July 07-21, 15 days
$3,189.00

“Tours are open to teachers
both active and retired and
their travelling compamons

For further mformatton please contact

HIMARK

- TRAVELSERVICES INC.
208 - 2182 West 12th Avenue SO
Vancouver, B.C. Canada V6K 2N4

.","Tel (604) 733-8836 Fax:(604)731- 8869

To]l Free 1- 800-663—5717

VUE MATH
.. Nor7*

» Regularly scheduled service |

' Conlemporary lssues in Educalmn Mus;c in
~the Ungraded Classroom (Kelowna)

 Music Reading Clinic: Instrumental
(Vancouver)

_Muslc Aeading Clinic: Choral (Vancouver)
Literature in the Elementary School

act is, Kumon sluclem: regardless of
their previous dif ficulty with math,
are no longer intimidated by numbers,

between Vancouver & VlCtOl'la

(r(amloops)

They’velearned how to solve math problems with confldencc and cffxcxency
Learning programs are individualized. Students advance at thexr own pace
Affordable. Efficient. Rewarding, Worthwhile.

To learn how you can ‘implement the Kumon Supplcmenhl

- addition to your normalv’ " 'Math Learning Method, now used by more than 2 mllhon 4 SERY PN

remain there for the tax year
errors. In one of '

eVan a Primary Curicuum in the Classroom
Shakespear’s famous va Clg;ve:n& :’Olcmn (Quesnel) ‘ ~ students around the world, phone us toll free: -
- Slavs. Hamlet rati .  mEm I L ; _sightseeing tours ,,
plays, Hamlet rations ou - 1 : Contemporary Issues in Education: Chma 1—80()_663 6284
his situation by relieving - q_e * Door-to-door pick up service Institute (China) | et
- . T . - R 1 ' - .
himself in a long soliloquy. YO“PS : fOr the aSkmg . * School discounts Problems of Attention and Behaviour \ |
’ Ia another,A L-ady Macheth . pE : e Affordable rates (Quesnel) ‘ - NN : - B L
:Z’ifnt? }fgxg:lncﬁ Macbeth : s Charters from Vancouver Expressive Therapies (UVic Campus) | The world s fmest supplemental math educatlon
: attacking his ﬁ,aihood e : o ST e - ' - to all points __ Contemporary issues in Educatlon Guided | NS
 Romeo and Juliet are an ‘Heri ltage in gligqf‘;‘; 22&"&?{%" )fgflr Educator% BCIT entrance = | At PACIFIC COACH LINES we can| | me0en (WicCampus) - Hawaiill
| igﬁgﬁe&iﬁiﬁ?ﬁhe education  jame, school, and address to product update awards unclalmed help you plan any school outing ’(’ggl’c*g;'g;ggs')”' Students & Communies 5 ‘& 4 Wee——-k Summer'SeSSI(')‘hs N
S - WIing : ; v wh it’ wn basket-| | ,
~same time as Shakespear The Her 1tage m Educatmn i :};{’gl_tggg 3;’:352;;’:; %, t Lot The ﬁrst issue of Statlstlcs - Every year BCIT sets more baﬁthe;;l: a:rg::;: th:':o'a ond to Peer Conflict Besolution for School & , % Interestlng and Ugef“l Courses * A lw nth m Paradlse * St
_was Miquel Cervantes. He kit, produced by the Heritage BC V8W 1J6. ictor 18,  Canada’s Educator Products than $100,000 aside to help Vlctor%a or a special ski tri P ‘We can Families (Uvic Campus) = | R Dt aw “ R
~ wrote “Donkey Hote.” The  Society of B.C., encourages = - Update was published in - top secondary school = P AR Art Therapy | & if (UVic Campus) | ’ oom/Board for $32 a Day * £ {1
~'next great author was ~ _exploration'and - ' . November 1992; This graduates enter BCIT. Two- also book attractions for you. : : A Sgc_qal Invitation at the "Crossroads of the Pacific” - S
= gr , understandine of herlt o Y()uth VlOleIlce - publication. issued quarter] thirds of the monev h 2 hhels -our modern, clean coaches are| Peer Conflict Resulutlnn—Advanced . We hope you will join us for the Summer Institute at ‘Chaminade Umvcrsnty En]oy
| Jl(; s Ismmlr,l l\;hlt'?‘ﬁ Wr}?te o the classroomg It can h?;l;; 5 o gontams 1nformat10(111 01}1 g ur:zlasu(r)lefi enntl}?n(lay tﬁtls o maintained to the highest provincial (Uic Campus) - quality coursework offered in a true island paradise. You will study multicultural issues whil
i aradise Los en his o _‘ : : 1 e lasttwo. . .. i living in'a social environment rich in diversity. Courses will be. based upon practncal apphca ,
_ wife dies and he wrote 'you put together activities = ;.,grOdl(l]‘jts OfdmtereSt to " years because of a lack of Zlalflzfiy d‘?_::::;d‘;cilﬁ ::sixr(::u:h?t(giﬁr 2333?:;’:r(aur\yrics(s:;?nspll?ssducahon GIOMI tions of the most. recent  rescarch on effechve schools. | Classes arc held mornings. Monday. |
- = “Peradise Regalned " _ that will help your studentq . Canadian educators. Some qualified applicants, and - L SR through Thursday. L
‘Source: Curriculum Review, learn from their heritage. . vjglence Resource PI‘OJect . 'products are free of charge miost students don’t know - trip is hassle free. | Developing Mathematical Power & Sense ~ "The unique environment of the Hawaiian Istands will be available to you.” The fully
Decembor 1992, from “A. _The kit has four sectlons - ;{brmgq together hooks v1deos . .while. others must be about the program Our service can be tallored fO . (UV!C Campus) : , credited Umyerslty is locatcd m‘H\onolu.u, and prov:dcq easy ac}cvess‘to the- oiany atta‘achons of

’the cny

Classroom Tour de Farce,” The meet the needs of your individual| |

st b A0

- CDOperatwe Leammg (UV|c Campus)

‘_'purchaseu To be considered, Students,f

Producing Heritage ~.and articles on such topics as- © -

: T Ia Ve . , . -~ Housin :
. New York Times, August 1999 . Programs, Sample Materlal - youth gangs, self-esteem, peer - If you WOUld like to receive ~-must apply for admission to : group. CoaChes can accommodate up _ Problems & Issues in Teacher Librarianship- : Housmg will be available on campus at onegof four dormntones Convemently located
ert t “Worksheets, and Help Is _pressure, and, the legal - ~ this newsletter, contact Census  BCIT and have Smeltted an ‘_ to 53 passengers. So next time you _Automating the School Library F Resource _ § near classrooms, the dorms include a variety of single, double and apartment like accommoda-
e to uS “Near at Hand. The whole kit ':"“"System The collection, = S gommumcatlons Project, " application by April 15, ; are asked to- plan a trip, please call Centrg (UVlc Campus) tions. - Each bulldmg includes pleasant recrcatlon rooms, loungc areas, and some kn :

T . Statistic . : : facilities. : R RS R

Every beac}ler has ;:;)rn:zssmuasghree ring binder _ distributed through Schou " Coats Bgiﬁl?g;d%ugge?’sﬂ g gg,?;;%ﬁ;gﬁ;ﬁag?and L foﬁlggc COAGH LINES, We are here Detailed m!armalmn cammy to your schaol' , Schedule : e
a f avor ite. Th I)-II tage S ,_Educatlon Centre, has been . Pasture, 'Ottaw’a ONK1A0T6, Awards, BCIT, 3700 E : , R ; URE INFORMATIDN CONTACT The Summer Institute intends to offer the followmg courses;
~Send us yours e Heritage Society Of listed in a catalogue. ' T PaCiﬁc CO&Ch Lines : FOR M Mulncultural Education (5 July to 16 July); Critical aad Creative Thinking in Cumculum (19

phone (613) 951-1982, fax Willingdon Avenue, Borhaby,

B.C. is providing a copy of - Contact Mitch Bloorhﬁeld

Education Extension -~  July to 30 July) or Cooperative Leaming (19 July to3OJuly) M L

C /0 Teach er, the kit to every education = -~ Co-ordinator of Youth: Serv1ces (613.) 951-0930. BCV5G 3H2, - 662 7575 ' qe==8 University of Victoria
resource centre in the at 299-0611 for further 432-8770. ton *‘W—‘e 1“300'581’1725 =" Phone: (604) 721-7874 | For registration information please write or call: b
Classroom province. If you wish to have mform ation. ~ Fax: (604) 721-7767 - __ Director, Summer Education Institute -- Chaminade University .
: Quotab les. 'your own copy, send a e A e R 3140 Waialae Avenuc © Honolulu, Hawaii @ 90816-15‘78 . (CALL: (800) ¢ 677-0676

Sk e B
~
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10 Month Payments
-Summers Off

@ Speedy Decisions

m Telephone or

Fax Approvals

Fixed or Variable Rates

Act Now - While Interest

Rates Are Low

1.
B R

()dkrldj_,L'BI'dnLh
324-60635

Victoria Branch
595-515

{H.C. TEACHERS CREDIT UNION

Found
- Another Piece of the Puzzle

Toll Free for Oakridge Branch and
Administration 1-80

Dunbar Branch
224-2304 521 9828

Burnaby Branch
204-51006

-663-3345

Education teachers.
GENERAL INFORMATION

Yukon Y1A 2C6.

TEACHING OPPORTUNITIES
YUKON TERRITORY -

The Yukon Department of Education employs 425 teachers who work in the 29 public
and separale schools of the Territory. There is usually a 10 per cent turnover in staff each
year and applications are inviled for teachers of all types including administrators,

French Immersion and French First Language teachers, and particularly Special

+ All applicants must hold a valid teaching certificate from a Canadian province.

+ Salaries and conditions of employment are determined by the terms of a Collective
Agreement negotiated with the Yukon Teachers' Association.

* The schools follow the B.C. curriculum with some local adaptations.

» Teachers should be prepared and able to work in a cross-cultural environment,

Initially, applicants should request an application form and a copy of an illustrated
brochure “Teaching in the Yukon". Requests should be sent to: Teacher Recruitment
Officer, Depariment of Education, Government of the Yukon, Box 2703, Whitehorse,

SEPTEMBER, 1993

Trying to find a Financial Institution
that really helps with money management

\

At SCHOOLS TV we envision the world
coming closer to your classroom. Each

year, on the Knowledge Nerwork we

® 0 600030 RSODUNO OO DONCESLLITEN IO EEREN NN

bring you the best curriculum-consistent

Canadian television programs available.

We also offer practical teaching resources

that help you use television in your

classroom.

IHMARK TRAVEL SERVICES. Meeting
the edueational travel experience, For
tour information or questions, contaet
Himark Travel Services, 208 - 2182
West 12 Ave,, Vancouver, BC VOK 2N4,
Phone 733-88306, toll free 1-800-663-
aT17.

LONDON FLATS, Chelsea
Bridge/Battersea Park area, One g
accommodates 3«4 persons; the second
Nat aceommaodates 5-7 persons.,
Elegant interiors, fully modernized (o a
high standurd; two-hour maid service
Monday-Friday. If our properties are
fully booked, we recommend and book
luxury serviced flats at 26 Queen's
Gate, Hyde Park, Also, Folly Farm
Cottages, Tetbury, Gloucestershire, tw,
fields from the Prince and Princess of
Wiales, CAN ARRANGE FOR THEATRE
TICKETS. Contact for hrochures and
phatos: Mr. Thomas Moore, 801-393-
9120 0r PO Box 120806, Ogden, Utah
R4412, USA, Fax §01-393-3024,
PARIS. 1 bdrm. lfurnished suite, $47
weekly, $1250 monthiy (off-ceason
rates available). Call 738-1876.
WHISTLER CREEK. One hedroom
cando, tennis, outdoor-heated pool,
fireplace, sauna, summer, winter rates,
327-3840,

~ GETAWAY VACATION Connections Lid

Rental of privately owned waterfron:
houses and cabins, chalets, houseboats
in B.C., Maui, & British Waest Indies.
Contact us to rent for your weekend
gotaways, holidays, or to register your
recreational property. Licensed under
the B.C. Travel Agents Act. For
brochure: 464-2436, Fax 464-1142,
1383 Charter Hill Dr., Coquitlam, BC
V3L 1P1

CLOSE TO PARIS. Fully furnished 1
hdrm. suite, $320 weekly, $900
monthly. (Off-season rates available,)
Call 738-1876.

BEACHCOMBER VACATION SUITE.
Self-contained, fully furnished 2 bdrm.
suite in beautiful Nanoose Bay,
Vancouver island, between Nanaimo
and Parksville. Across from waterfront,
just minutes from gorgeous regional
park, marina with fishing charters,
golf, and horseback riding. Book by the
day or week. Phone (604) 468-9652 or
FFax 248-8151.-

SAILING ADVENTURES. Treat yourselfl

BRIGHT VACATION HOMES on Hornby
sland. Quality weekly rentals, Call us
2740057 Tor lyee and information,
SUNSHINE COAST. House Swap. New 3
hdron home Roberts Creek, Country
chaem, Intorested in sswapping for
vacation opportunities, weekends, or
stummer, Vancouver, Vietoria, Gulf’
Islands, Interior, ete, 885-0020.

MEW BEACHEFRONT COND™ “aeated on
beautiful Rathtrevor Beach i
Parksvilie, Vancouver tsland. Large 2
hdrm., 2 bthrny, condo with alt modern
conveniences including gas fireplace
and outdoor harbecue. Sleeps up to
cight, Golf, horseback ciding, hiking
and fishing are minutes away for those
who can tear themselves away from the
warm witters and the hot sandy boaen!
For more information on weekend or
summer rentals, phone 477-6825 or
fax 388-5811,

WEEKEND RETREAT. Modern hmt.
ste. Private bath, entrance. Laundry,
cooking, ocean front, private deck.
Cortes Island, B.C, 935-6301,
RUSSIA/KAZAKHSTAN Home Stay
Program. Departing Vancouver in mid-
July 1993 for 3 weeks, You will be
stiying with selected families, enjoving
their culture, in Alma Ata, rkutsk,
Novasibirsk, St Petershurg, Moscow.
Inctuded are: airfares, visits to
institutes, operas, ballets, museums,
Lake Baikal, Altai Mountains, and
more. Join this once in a lifetime
opportunity by conta ting: Alouette
Travel, 11954-224th St., Maple Ridge,
BCVZX 6B3, Phone (604) 467-5535,
Fax (604) 467-0582. In association
with the Canadian-C.1.5. Friendship
Exchange.

FOR WEEKLY RENT. Privately owned
waterfront cottages (Gulf Islands,
Shuswap, Okanagan Lakes, and many
ather locations). To rent or to list your
property to rent call Private Getaways
1-675-4600, Ask for our catalogue.
VASEUX LAKE, Ofiver, BC. 400 sq.ft.
units, kitchen, bathroom, bedroom. Flat
grassy parklike area to extremely sale
sandy swimming beach at a warm
valley bottom lake. Great bass fishing,
canoeing, hiking in wildlife bird
reserve. Limited vacancies July 15,
Aug. 15. Try off season $350 week. Two
units have heat for possible cooler
weather. ldeal family vacation. New
ownership 763-9702 most evenings.
CHINA/RUSSIA/SIBERIA/

CARDIFE, WALES, Elomentary seliool
couple seeks year exchange in Linver
Mainland Sept. 93, Contact Gord Ellis
5090-0472

KELOWNA-VICTORIA, Teacher
attending UVie's summer session,
wishes to exchiange houses with
Vietoria family for 6-8 wks., July-Aug.
Joanne 1. 765-80805,

VANCOUVER, Charming 3 hdrm.
furnished home for rent JulvZAuguse,
Quiet contral location near rapid
transit, $900 per month, utilities
included, N/S, no pets, (604) 872-3094,
LUXURY RIVERFRONT
condominium-—2 hdrms., den, 3
bathrooms, Lirge Kitchen; furnished; 2
parking stalls; pool, hot-tub, sauna.
One-year lease July "93; $1200/month;

TR0 sq.ft. New Westminster Quay.
522.6119,

ANCOUVER. Studio apartinent, self-
contiined, available weekonds, Easter
break and summer, Reasonable rate,
Nelson 255-6414).

COQUITLAM. Detightful furnished 3
hedroom townhouse, July 1- Aug, 31,

15 minutes to SFU, $900 per month,
401-6737.

VANCOUVER. 3 bdrm. furnished house
in Vancouver westside, July and
August $1200 per month, 8/(» 4383,
VANCOUVER. University year 93/94
(Sept.-Apr) Fully furnished and
equipped 2 bdrm. condo. King size
master, walk-in. Sunset Beach-Aquatic
Centre area. Children OK. Please write
404-1133 Harwood St., Vancouver, BC
VoI 1RY for further information,

CITY CONVENIENCE! COUNTRY FEEL!
Comfortable, tastefully furnished home
wr rent for 12-16 months, July '93 o
Sept. "94. 2 hdrms, living rm. with
fireplace, dining ria., kitchen, family
rm., bthrm., utility rm., garage,
additional parking space, workshop,
large yard. Nearby parks, river {ront,
pathway, school and major routss te

UBC, Langara, BCIT and the downtown
area. Suit professional couple. Rent
$1.,000 per month plus utilities.
References required. Phone 321-1750
SUMMER AT UBC/SFU? Two hdrm.
plus den townhouse in Richmond,
sleeps up to 5, TV, VUR, stereo, rec
centre, plus swimmiag pool. 20 minutes

10—1 4 Prince Gearge, Basic hiten:
sive Week--Glitsser Contral Theory,
Contact Anne Fitzgerald, 536-4200,

18"2() Vietorin, B.COTEAL "93, Vie-
toria Conference Contre. Continet Beryl
Tonkin, =321 1Shelley Street, Vietorda,
BC VEP AAG, S98-4015. BRI

23"‘24 Nanaimo, B.C Sehool Coun-

sellors” Association Conference, "Einhane-
iny Esteem: Envielenent for the mind and
comfort for the weary,” Malaspina Col-
lege, Nanabmo, Contact Olive Seatt, Box
99, Moerville, BCVOR 2MO, H: 337-0180,8:
SAS-1A25, 10 3344472

23-24 Burnaby. 2nd Catalyst Confor-
enee, B Seienee Teachers' Association
provineial conference, SIU, Contaet Lon
Mandrake, Seaguam Secondary School,
11584 Lyon Bd., Delta, BC VAE 2K, 1
591-5839,5: 591-6 1606, or Harold Gopaul,
1 420-1762, 8: 939-060650,

25“'28 Victoria, Focus 93, strate-
gies for teaching students with severs
learning and behavior difficulties, and
personal growth for professionals, Vie-
toria Conference Centre. Contact Bar-
bara Smith & Associates Lad., 614 Foul
Bay Rd., Victaria, BC VSS 4113, H98-
1009, F: 598-2358.

25—26 Burnaby. Ministry Regional
Showease of recommended materials
language Arts 8-10, Math 4-7), Con-
tact Don Lyons, 664-8416, I: 664-8424,

30 ketowna, Ministry Regional Show-
case of recommended mnaterials (Lan-
guage Arts 8-10, Math 4-7), Martin £id-
ucation Centre. Contact Bill Flaming,
1434 Graham Street, Kelewna, BC VIY
A8, I': 862-8085.

29—Aprll 2 Burnaby. Prer Help-
ing Trainer and Peer Program Devel-
oper, five-day intensive experiential
seminar, Contact Rey Carr, director,
Peer Resources, 4452 Houlihan Court,
Victoria, BC VBN 6C6, 721-2209, F: 721-
1248, 1-800-567-3700. ’

24 Coquittnny, "Develaping positive
sevuadity andd dealing with
inappropriate sexaud hehavior"one-day
warkshop by Dorothy Griltiths, Ph.D.,
sponsored by CBEICremting Dyteyvited
Oiptions for Persons with Disabilities)
Consaltants, Ll Coquitham tnn
Convention Centre, 319 Narth Road,
Cinquitham. 595, Contact B 261 1057,

25‘-28 Viciorin Focus "3, " Their
Turn: Your Turn!™ strategries for
teaching students with severe learning
and bebavior ditficulties, and personal
growth for professionals, Vietoria
Confirrence Contre, Contact Barbara
Smith & Associates Lid., o014 Foul Bay
Rd., Vie lmm B VSS CHIES, H98-1069,
10 59K-2356

[ ]

Z() Surrey, Surrey Support Services
Tenehers' Display, Surrey Conference
Ceatre formerly Kwantlen College),

¥

30 Burnaby. B.C English Teachery’
Association Spring Conferenee, SEU,
Contact Kathy Puharich, 581-5500,

L]

30 Vancouver. Open evening with
Maleolm Parlett, Ph.D., editor of British
Gestalt Journal, speaking on “The Role
of Support: How To Aveid Burnout and
survive Everyday Life—A LEuropean
Perspective,” $16, 19:30, Christ Chureh
Cathedral, 690 Burrard St., Vancouver.
Contact 925-2012,

30—-May 1 Burnaby. Assoviation

Provinciale des Professeurs
d'mmersion et du Programme Cadre
Congres 1993., SFU. Contact Paule
Degroseillors, 982 Prospect Avente,
Vaneouver-Nord, C.-B3, V7R 2M4.

2—4 Victoria. 6th Annual Elecrtric En-
ergy Forum. Coutact Andrew Baker, BC
Hydro, 623-4117, Fas 623-3925.

26'—28 Vancouver. - "Supporting
yoursell while supporting others,” two
one-day workshops by Mark Sweet,
Ph.D., sponsored by CB! (Creating Inte-
grated Options for Persons with Disabil-
ities) Consultants, Ltd. Heritage Hall,
3102 Main St., Vancouver. $95. Contact
CBI, 251-1057 (telephone/Tax).

1 Creston. Ministry Regional Showcase
of recommended rescurces (Language
Arts 8-10, Math 4-7), Prince Charles

For more information on these resources,

and for a complimentary SCHOOLS TV

to a wonderfui sailing holiday aboard
Epicurious. Enjoy the fine art of
relaxation and pleasure sailing and/or

MONGOLIA/TIBET 1993 Summer
Group Travel. July/August Vancouver
departure dates, fully escorted.

UBC. 30 minutes SFU. Available June
30 to August 15 (approx.) vost 31200
plus $300 damage depos™. Contaet

10-13 vancouver. Biennial Children
and Youth with Developmental Motor

On BC's OwN
KNOWLEDGE
NETWORK

OPEN LEARNING

Educatin

-1993 TRI-UNIVERSITY
SUMMER INSTITUTES IN

Special
Education &
‘Gender Equity
Special Education and the Year 2006

Prince George, Vancouver (July 5-14);
Victoria , Kamloops (July 19-28);

~ (Aug. 16-25)
Assessment & Programiming for Students
with Special Needs
Fort St. John (July 5-14)
Developing Strategies for “Drop-Out”
Prevention Kelowna; Victoria (July 19-
28); Burnaby, (August 16-25)
Introduction to Technology
“Vancouver (July 5-14)

Programming for Gifted Students Langley
(Juiy 19-28); Castlegar (August 3-12)
Gender Equity Issues in Education
Vancouver (July 19-28); Victoria (August
3-12); Burnaby (August 16-25)

Behaviour Disorders and Classroom
Management: Primary & Early
Intermediate Cranbrook (August 3-12)

Behaviour Disorders and Classroom
Management: Late Intermediate &
Graduation Vancouver (August 3-12)

Early Transition Vancouver (August 3-12)

Communication Strategies
Abbotsford (August 18-27)

FOR MORE INFORMATION CONTACT:

University of Victoria
Phone: (604) 721-7874; Fax: 721-7767

University of British Columbia
Phone: (604) 822-2013; Fax: 822-2015

Simon Fraser University .
Phone: (604) 291-3808; Fax: 291-3203

ACCELERATING TEACHER
~ BFFECTIVENESS

Summer Professional
Development Opporwnity

Do you want to increase your
eifectiveness in proactive man-
agement and assist your students
to become independent active

: learners? '

TAKE ADVANTAGE OF THESE -
PROFESSIONAL GROWTH
WORKSIIOPS

-i—Coquitlam (Aug. 3-12); Dawson Creek |

Manage More - Control Less
(Strand A) JULY 26-30, 1993
* Maximize your classroom
management effectiveness.

» Reduce behaviour problems by
being proactive.

o Build a positive rapport with stu-
dents based on trust, mutual respect,
and highly effective communication.

- Teaching for Active Learning.
(Strand B) AUGUST 16 -20, 1993
e Maximize your teaching through
effective planning and
implementation of high quality,
effective and interesting lessons.

e Promote depth of understanding
and increase retention of material.
¢ Help students to become more.
active, responsible and motivated
‘learners.

REGISTER NOW FOR:
Calgary Academy’s 4th Annual
‘ Summer Teachers’ Institute
SPONSORED BY:
Staff Development Team
Calgary Academy
315 - 86 Avenue SE
Calgary, AB T2H 122

For more information and a
brochure, please call

Calgary Academy
(403) 258-0777

REGISTRATION IS LIMITED

* Fees are tax deductible as a tuition expense

AGENCY

program guide, please call 1-800-663-1678.

Delta.
Vancouver Airport

Hotel & Marina

You'll appreciate the Delta Difference.

Phone: (604) 278-1241
Fax: (604) 276-1999
Contact Cheri Hehr

,De!ta
Pacific

Resort & Canference Centre.
Phone: (604) 278-9611
. Fax2761158
Contact' Rob English or Greg Warham

$69 00 SINGLE OR DOUBLE

--Effective-until- December-31;1993

learning to sail with a certified CYA
instructor. Genuine discountis available.
Book early for spring and summer.
Contact Terry at 530-2966.
CAMELBACK CYCLING TOURS.
“Turning Cycling Skiils into a Cycling

Adventure.” 6-day cycling/camping tour __

packages of the secondary roads and
backroads of the Cariboo in beautiful
scenic High Country.-Tours are - -
available from May through October.
Cycling seniors welcome. Camelback
Cycling Tours, Box 932, Ashcroft, BC,
VOK 1A0, (604) 453-9510.

ITALY. JULY 12-26. Former Vancouver.
teacher living in lialy will lead a
wonderful cultural experience from

‘Rome to Florence: 929- 432 fm‘ details;
-$1940 plus airfare. :

HOSTELLING. The affordable
adventure, Accommodation that’s more
than just a place to sleep. Introduce
your students to this exciting way of

943

Information brochure, contact: East
West Travel, 3614-910 Mainland St.,
Vancouver, BC V6B 1A9, (604) 687-
3656, Fax (604) 687-3658.

THE LOG CABIN. Coming to the Comox

--Valley? Business? Pleasure? One day or
- one week? Iry-some different - -

accommodations! Information and
reservations {604) 337-5553.
WHISTLER. Luxury townhome, ~
Benchlands, new large 2 bdrm., 2
bthrm.; dishwasher, microwave,
washer/drycr. patios, fireplace, TV/VCR,
- sleeps 6, ski in ski out. 943 -4927 or
3354 -

COUNTRY MANOR HOUSE. Bed &
Breakfast. Scottish breakfast. ‘
Reasonable rates. Non-smoking.
Memsie House, Fraserburgh,

travelling. by chosing a hostel for_your .. Aberdeenshire, Scotland.-AB43 4AS...

Group rate available to any members of the
British Columbia Teachers’ Federation

We are proud of our long-lasting relationship with the teachers of
British Columbia. This rate has been negotiated with our two hotels
for all members of the British Columbia Teachers’ Federation
requiring group accommodations.

"Both sessions - 8:30 AM - 3:30 PM

'COOPERATIVE LEARNING FOR
THE PRIMARY GRADES (X-2)
With Lorna Curran, author -

Cooperdtive Leam/ng. Lessons

for Little Ones

MONDAY MARCH 29TH
- EXECUTIVE INN
7211 WESTMINSTER HIGHWAY
- RICHMOND, B.C.

or
TUESDAY MARCH 30TH
RAMADA
3020 BLANSHARD
VICTORIA, B.C.

FEE - $100 for the sesslon of your
choice (Includs: refreshment
breaks, extensive handouts , GST)
Registration - cheque payable to :
Interaction North, 621 Elm St,
Winnipeg. MB, R3M 3N7.
Phone: 204-488-8920

]APAN HOMESTAY

: meark Travel Services, Inc. in cooperahon :

- with the Program of International -

‘ Bducahonal Exchanges is pleased to offer -

- this special priced Japan Homestay ’
Program for Teachers and Students. .

~ Low. Season Hrgh Season

- $1,499.00 $1,649.00

FAX 204-957-7871.

* This 15-day | program price includes:
- Air Fare from Vancouver to Japan and

- return, Canadian and ]apan Alr Taxes, -

Hotel Aocommodahon/ meals where
necessary and a Homestay Arrangement
- which includes school visits, techmcal
© .. visits, local sightseeing and -

~~ exchange program activities.

- Prices guaranteed through March 31,1993, -

= For further mfmmhon please contact

- HIMARK

“TRAVEL SERVICES INC.
208-2182West 12th Avenue
- .. Vancouver, B.C.Canada VSK 2N4
- Tel:{604) 733-8836 - Fax: (604) 731-8869 -
- Toll Free 1-800-663-5717

group accommodation. Meet travellers
from around the world in faciiities
located in Kamloops, Penticton,
Vancouver, Whistler, and Victoria. Let

us help you organize yeur trip. Contact:

CHA-BC Region in Vancouver at 1515
Discovery St.. Vancouver, BC V6R 4K5.
224-7111.

WHISTLER. 1 bdrm. condo (Tamarisk),
sleeps 4, fireplace, swimming pool.
sauna, outdoor tennis. $100/night. Call
Ivona 732-6881 or Den 299-5056.

BIG WHITE CHALET OR CONDO. One,
three, and four bedroom units. 769-6693.
COAST MOUNTAIN EXPEDITIONS .
invites yeu to participate in a lodge
based, sea kayaking or mountaineering
experience which takes the beginner (o
an independent intermediate level. .
Insiruction in basic skiils, safety,
rescue, crisis management, navigation,
and more are covered during 4-8 day
expeditions. Local, certified guides are
knowledgeable in forest ecosystems
and associated concerns. For brochure
contact: Box 25, Surge Narrows, BC
VOP 1WO, 286-2064.

SEE ALASKA THIS SUMMER—on

Greatest Ships Afloat! 50% OFF second

passenger on Peak Season Sailings.
Fares from $899 US on the historic

Inside Passage. Or choose the unique =~ -

“Voyage of the Glaciers™ and cross the

Gulf of Alaska. Go all the way on one of . .

32 Land Tours and see Mt. McKinley,
Prudhoe Bay, Kotzebue, and an
authentic Eskimo blanket toss, sled
dogs, and so much more. Bring the
whole family. Call Cruise Ship Centers,
Sue Slack, 299-2211, out-of-town call
1-800-561-2350. Book now.
KAMAOLE-NALU Maui, Deluxe
oceanfront 2-hdrm., 2-bthrm,
condominium on Kihei’s best beach,
washer/dryer, every convenience, pool,
special summer and monthly rates,
June/ September, (604) 263-1100.

Alan 272-4034. :

SUBLET DALHOUSIE Campus, Halifax.
May-June and/or July-August, 2 bdrm.
furnished, security building, $700 per
month. (604) 365-7438.

SUMMER POSITIONS. Teur company
looking for: Spanish, German, Italian
and/or French speaking driver/guide to
conduct tours, driver’s licence class 4

. or:2; Training provided. Office -

assistant: (same languages). Resume to
‘ada West, 7011 No:. 5 Road,

< 'mond, BCV6Y 2V3. °

REAT. August 15-25,
tnvironmental Educators’ Retreat’
Program, rejuvenation, earth
connecting, teaching strategies. Twin -
Island Resort Centre, Box 7, Salmon
Arm, BC, VIE 4N2. Phone 838-7587,

Secondary School Annex. Contact
Lawrence Lavenaer, 428-7168,
i: 428-5115.

2—4 White Rock. Basic Intensive .
Week—Glasser Control Theory. Special
schedule for teachers. u)md('t Anno

-~ Fitzgerald, 536-4200.-

7—9 Delta. Hospital/llomebound PSA

conference—Strategies for individuals - - :
gl ence of the Northwest Aquatic'and Ma-

and small groups, Tsawwassen Inn,
Delta. Contact Carelyn Dodds,
H: 946-8305, S: 946- 0'124

15 17 Vancouver. B.C. Busmoss
Education Association Spring

‘Conference, “The ‘Reel” Solution for.
“the Real World,” Vancouver Trade and .
. Convention Centre. Keynoter: Peter -

Legge. Contact Bob Austin, ¢/o 2550 .
West 10th Ave., Vancouver, BC \’6!\
216.736-0344.

1 6 Nanaimo. Provincial Inferm(-dlate

'WEATHERVANE BED & BREAKFAST,  F2x 832°6874. Spnnsored by Twin

Victoria. Pretty gabled character home
near city centre. Kings/queens, ensuite
baths, Jacuzzi, beautiful decor, ungmal
art. down quilts, scrumptious =~
breakfasts, N/S, 592-0493 VISA, M/C.
THE BEACH HOUSE. Salt Spring
Island. Rejuvenate your soul-escape to
tne island! Luxury guest room, quiet
secluded beachfront “Teacher Weekend
Specials,” 653-2040.

EDUCATORS B & BNETWORK is a -
private membership network of B & B's

-for educators. Stay with members at
- over 1400 locations in the United States

and abroad for $25 a night for two
people. Choose your destination from the
Membership Directory and we do the
rest. For more information, call (300)
377-3480, write Box 5279, Eugene, OR

- 97405, of fax (503) 683-8494.

.. ROXANA'S BED & BREAKFAST located

_in Tibas, San-José, Cesta Rica. k
- Canadian owner and onexated Rates
“$20 US single, $30 US double.
Telephone or Fax (506) 35 44 40.
Address: Roxana’s Bed & breakfast,
Aptd. 1086, Tibas. Costa Rica, Central

- America.

AUSTRALIA. Australian English/Socials
teacher, currently in Vancouver on

. “exchange, seeks another for.1993-94.

Interested persons contact Sally -
Schofield, (604) 882-0709 (evenings).
PERTH, Western Australia. High schooi
physical education teacher seeks’

- exchange with B.C. counterpart.

Position at top private boys school.
Accommodation in modern four 4
"bedroom home near beaches. Exchange

- Sept. ‘93 or.Jan. '94 preferred. Contact -

Robert Brown, Phone (09) 447-7654,
Fax (09) 445-3439.

. removzble ledge that wh~a removed =~
- "allows charts to hang freely. There isa’ *-

green chaikboard on the other. $89.95:

Island E nvxmnmontal Leadership
Program.
ENGLISH CONFERENCE. CCTELA

_National English Conlerence {formerly -

CCTE annual conference). Ramada
Renaissance Hotel, Regina, Sask: May
5-8, 1993. Contact Doris Townsend,

4242 England Rd., Regina, SK, S4R 4N9,

(300) 543-9268, Fax (306) 949-4028.
HOCKEY INSTRUCTORS. Preferably
with B.Ed. required to teach ADULT

~ evening hockey program, Aug..9-13,

1993 at Richmond Arena, on-site’ "
training. For more information, send

‘resume to Can-Pro Hockey Academy, =~

127 Sackville Dr. SW, Calgary, AB, T2W
0W4, (403) 255-2952, Hockey taugh& by
_professional teachers. .

~is designed to’ be used with the primary
“Big Books.” They have a wide .

tackboard on one side 'and magnetic

We also have Pinatas $9.95, magnifying
~'glasses; 12 for $10, Parachutes from
$149.95. Alder Distributing, 2599 -
160th Street, Surrey, BC V4B 425
“536-7773. %

_ MULTIPLICATION TABLES—— Cassette

style. This 7-cassette program assures -

the user progressive success until
mastery of the timetables is achieved—
tested 5 years in the classrooms—
approved by the National Film Board of
“ Canada: 7 cassettes, case and manual-
$39.95. Rainbow Ridge Productions,
Box 238, Ile-ala Crosse, SK 50M 1C0,
"'{306) 833-2590, Fax (306) 833-2217.
Visa, cheques or purchase orders -
accepted.

“ Krall,-755-2120, F:'754-7869. =~

o lntegrated Options for Persons with :

BIG BOCK EASELS Our Big Book Easel -

Dave Estergaard, on the Themas Haney
[School] experience. Contact Adella’

17-18 white Rock. Basic Intensive

schedule for teachers. Cuntact Anne .
Fitzgerald, 536-4200.

21—25 Terrace. Basrc lmenswe .

Week—Glasser Control Theory. Contact
< Anne I‘itzgerald 536-4200. .. = '

’ 23 Vancouver. "Developmg posluve g

sexuahty and dealing with’ .
inappropriate sexual behavior,” one-
day workshop by Dorothy Griffiths,
Ph.D.; sponsored by CBI (Creating

Coquitlam Inn Convention Centre 319 R

‘North Road, Coquitlam. $95.
~ CBI, 251-1057. / :

"~ PLANN RORGANI ER.

Professional Planner-Organizer for i
Classroom Teachers by Dr. Sookra.m
186 -8 1/2.x 11" pages. $10.95.

'« Improve organization, enhance
" “instruction, facilitate planning,

systematize record-keeping. Order -
0XM00001, Learning Resources

Distributing Centre, 12360 —-142 Stree“t. :

Edmonton, AB T5L 4X9."

" TEACH GLOBAL srunms and T

Environmental Studies: Envirodata s'

*disk and print reference, student---

resource, and teacher-resource .
materials: Global Problem Solving: -

“debate and “solve real-life” global

problems, including Third World

development, destruction of’ TroplcaL

TeacherestAssociation regional -+ ~—--~~«r (416)597-4594:
conference featuring Dr. Mauvice :
Gibbons on self-directed iearning, and

E 14-15 Richmond. Provincial -

-Week-—Glasser Control Theory. Special -

_“teachers facilitated by Judith Martin, g

Hall, 3102 Main Street, Vancouver T
. Dwzswn. BCTF :

Disabilities conference, “Transitions,”
Hotel Vanceuver. Contact Venue West,
Ltd., 645-375 Water St., Vancouver, BC
V6B 5C6, 681-5226, F: 681-2503. .

2—D cowichan Lake. Annual confer-

rine Educators’ "Association, Cowichan
Lake Education Centre. Keynoter: Milt

~ McClaren; panel on-aboriginal fishing - :
" rights. Contact Lisa-Thompson, Box 22, 5
_ Whaletowr, BC VOP 120, 935-6375.

ennial Gender and Science and Technol
ogy Conference, University of Waterloo,-
Ontario.- Contact. conference chair, Ann
Holmes, Ontario Women's Directorate,
© 480 University -Avenue, 2nd ﬂoo‘r -
Toronto, ON M5G 1V2, (416) 597-458

-Intermediate Teachers™ Assouatxon "
‘Conference, “The ABCs in "93,” Delta
Pacific Resort and Conference Centre,’
Richmond. Contact Paul Wood, Box:
634, 7726 McCallum Viedw, Grand -
Forks, BC \’OH 1110 H 442 '%5'%0

- 8:442- 2135 o

15"‘17 Cortes lsland Works‘rop I‘orb

-'Hollyhock Farm. Contact Box 127, 7"
" Manson’s Landing, Cortes Island BC
- VOP 1K0, 935-6533. .

- Compiled by Debby .S'tagq PSA Services
Co-ordinator. Profess’zonal I)evelopmem

" Teaching notes 'and “tips” plus 1t

-activities, Grades 7-9; $15 di
prmt +GST. Global lssu

Envrrodata, Box 2

" VOH 1HO, 442-8584;
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Ifnot now, when? If not us, who?

by Michael Maser

"n November, the Ui..on of
_Concerned Scientists
(UCS), made up of 99
living Nobel Laureates
and more than 1,400 other
practising scientists, issued a
dramatic press release from
Washington, DC. They stated
that unchecked human
~activities “put at serious risk
the future that we wish for
human society.”
This warning should g‘ve us
pause. Such consensus,

~accerding to UCS chair Dr..

Henry Kendall (Nobel
laureate, 1990, physics), is
unprecedented among the
scientific community. Consider
the implications for the _
institution of education and its
clients.

On a personal level, we're
generally acquainted with

-changing climatic conditions.
How these affect crop
production, tree growth, fish
stocks, and quality of life in
B.C. is a matter of speculation,
though it's clear that
environmental conditions
affect the economic and social
picture. To suggest otherwise
reflects arrogance and
ignorance. Regardless of the
outcome, though, the situation
compels us to reconsider the
education appropriate for a
world in which increasingly
changed climatic conditions
and unpredictable social and
economic changes may
become the norm.

Factor in rapidly changing,
and in many cases degrading,
fresh-water resources, oceanic
eco-communities, forest and
soil health, species diversity,
and ballooning world
population.

As suggested hy the UCS, “a
great change in our
stewardship of the earth and
the life on-it, is required.”
Nothing less should be
required of education.

A starting point for us
teachers is to consider how
education can significantly
enhance environmental
citizenship among students.

Among environmental
educators is a groundswell of
support for participatory
community stewardship
projects, ranging from

projects, tree and garden
plantings (on and off school
grounds), environmental
amps, environmental
monitoring (water, air, etc.), to
species-enhancement projects
and the like.

Technology has a role in
supporting such hands-on
activities, as do community
environmetal organizations,
nature interpretation centres,
and field trips.

Yet impediments thwart
progress: lack of discretionary
funding to support field trips
and create discovery centres,
resistance by district
administrators to creating
“greener” schools, lack of wide
support among teaching staff
for “environmental” activities,
and curriculum constraints.

We teachers must continue
to address and overcome such
impediments. Environmental
issues must be a part of our
daily curriculum. Changing
environmental and social
conditions compel us to
heighten environmental and
ecological literacy, so that our
students can adjust and apply
themselves to future
challenges.

salmonid enhancement————

In the words of professor
David Orr, “ecological :
competence implies a different
kind of education and a
different kind of educational
experience that develops the
practical art of living well in
particular places.” Such
competence is more than an
idea whose time has come. It
is an imperative.

Michael Maser, vice-
president/newsletter
desktopper of the
Environmental Educators’
PSA, may be contacted at

CARNARVON PHOTOS |

Students are learning to be stewards of the

251-1788.

The Environmental Educators’
Provincial Specialist Association
invites interested teachers to join
the PSA to share ideas and
advance environmental education
in B.C. schools.

Turner’s Sea to Sky environmental camp.
(Shown here) Vaincouver’s Carnarvon
Community School Grades 4, 5, and 6 students
earn their Earthkeepers’ keys through an
integrated, multidimensional program.
(Info contactl: 886-2258)

Rapitup

" The followmg rap was sent in by Nicholas Karealis, Principal at Broadway Public School in

Woodstock, Ontario. The rap was written and performed by the fifth-grade students asa

ﬁnale at their school assembly at the begmmng of the Earth Summlt at Rlo.

We are the rappers from Grade 5,

And we want to see this earth survwe

So listen closely to our rap,
This is no time to take a nap!

The skies are polluted that’s for sure,

- The quality of air is mlghty poor|

Chorus
Save the earth, save the earth,

Save the Earth

V Chorus

*“We can help save the alr
To keep it safe for the birds up there
~The ozone layer is getting thinner,
- So stop polluting and be a winner!
“Corte on people, stup that smokin’

You may not know lt but were all chokm" ,

.. Chorus

If we all work together, we can make it work!"

The Great Lake waters are. really dlrty,

‘Let’s not wait until we're thirty
To clean the waters of our waste,
To succeed we must make haste.

We must tell our government that we care,
For the earth is here for us all to share.

Come on kids and start re(‘yclmg
JInstead of care, we could be cycling.-
~ If you buy glass instead of plastlc
Everyone will think that you're fantastic!
You've heard our rap, now join the action,
- Let’s build this world to our satisfaction.

Source: The Heart of Teaching newsletter; February 1993,
a publication of Performance Learning Systems, Inc.

environment-through-pregrams-such-as-Tim--— -
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Vancouver

FIRST SESSION
19:00*

Welcome
Preliminaries
(a) Adoption of
chairpersons,
scrutineers, tellers,
Resolutions Committee
(b) Adoption of agenda
(c) Adoption of 1992 AGM
minutes
* Report of the President
Executive Committee
Leadership Report
Recommendation A, (pp.6-9)
Recommendation 32
(p.23), 55 (p.41)
Professional Etnics, Rights and
Standards
Recommendations 56-57
(pp.41-42)
Resolutions 143-144
(pp.42-43)

21:30

Election Statements from

Candidates for Table Officer

Positions

22:00
Adjourn

Teachers on Call
Resolutions 147-148 (p.45)
* Unfinished business

12:30

Lunch

THIRD SESSION
14:00

Greetings - Ken Georgetti,
President, B.C. Federation
of Labour

14:15

Racism - Program Against
Racism
Recommernidation 58 (p.43)
Resolution 145 (p.44)
Affirmative Action
Resolution 101 (p.12)
Status of Women
Recommendations 59-61
(p-44)
Goals of the BCTF
_Recommendation 34 (p.28)
Resolution 122 (p.29)

16:00

College of Teachers
Report
Recommendation 2 (p.13)
Resolution 106 (p.13)

* Unfinished business

16:30
Election Staternents from

Candidates for Member-at-
Large Positions

SECOND SESSION
09:00

Address - Anita Hagen,
Minister of Education (to be
confirmed)

Education Finance
Recommendations 3-4
(p.14) (Possible additional
recommendations from the
Executive Committee in
supplementary report)
Resoiutions 126-127 (p.36)

Teacher Education .
Resolutlon 146 (p. 44)

Every year tne Executive

Committee wrestles with the
task of preducing leadership.

" recommendations that will

confirm the continuing

activities of the federation and
provide specific focus for the
upcoining year. This year, for -

the first time, the leadership -
report is in three sections: .
Objective, On-going Priorities,

‘and Specific. Actlvmes for:
-1993-94.

The Oh;ective,is arsin'glef |

statement, adopted by the last

accompanymg activities.

09:30

Education Policy
Recommendations 5-14
(pp.14-17)
Resolutions 107-111
(pp.17-18)

*Unfinished business

12:30

LL.unch

FIFTH SESSION
14:00

Pensions
Resolutions 141-142
(pp.40-41)

14:30

Greetings — Jack Finnbogason,

President, B.C. Schoel
Trustees Association

14:45
Bargaining and Working and
Learning Conditions
Recommendation 1 (p.12),
BCTEF/BCSTA Co-operative
Package
(Supplementary Report)
Resolutions 102-103 (p. 12)
Health and Welfare ;
Recommendations 35-54
(pp.29-34)
Resolutions 149 (p.45), 123-
125 (pp.34-35)
*Unfinished Business

17:00
Adjourn

FOURTH SESSION

09:00

Guest Speaker — Michelle
Swenarchuk, Executive
Director, Canadian
Environment Law
Assocra ion

The elght On-gomg PI'lOl'ltleS
include several adopted by last

~year’s AGM. Improvements in

: ,class size and pensions, the -
‘support and defence of local

- bargaining, professwnal
'development ‘social
_responsibility, teachers on call

-~ new teachers, and adequate

fundmg will all continue to
receive spemﬁc attentlon next
year.

pressures on classroom

- teache s That’s why we are

recommendmg Specxﬁc §

At ourk planmng sessmn in
" December, the Executive:

- carefully considered the
two AGMs, which incorporates

~ both BCTF goals and -

Exccutive Director’s Report

Finance
Adoption of Financial
Statements
Recommendations 15-31
(pp.18-23), 33 (p.23)
Resolutions 112-121
(pp.23-28)

Unfinished business

12:15

Questions on Committee
Reports without
Recommendations
(a) Children's Rights

Committee
(b) Local Presidents
Advisory Committee
(c) Pensions Committee
(d) PSA Council
(e} ‘Task Force on
Changing Roles and
Responsibilities
(f) - Teacher Eduction -
Committee
(g) “W.R. Long International -
Solidarity Fund
‘Commiltee -

12:30

Lunch 7

SEVENTH SESSION
14:00

Greetings — Allan Bacon,
President- designate,
Canadian Teachers’

* NOTE: A Tuesday evening
session will be scheduled, if
necessary.

| SIXTHSESSION '

09:00

- Elections

Actmtles for next year on the
-issues of mamstrearmng

;wolence in'schools; the “full-:r _
_service” school; education

change and ti raining for

professronal development reps‘ '
_ “at the school leve e B
_Wealso. acknowledged{the -
. ;demands'on presidents of -~

- small locals and’are

recommendmg a phasm

«s-Report

E j1993—94 The aim is to build
' .“permanent ties with _parent:
“groups and others in
_continuing coali!

- and economic policies that -
meet the needs of students and
~advance the-interests of pubhc
education, - -

g—m,of -
fuil-time release for these;f" e
”people. e e Ty
‘Teachers need to work w1th ‘
'others in the community.to -
- _promote public education.
- Closer contact with parentsis =~ -
.smgled out as an activity for.

‘year’s leadership
_ - recominendations both
' recognize issues of vital .
- concern to classroom’ teachers
- and acknowledge the: complex
: .roles of the federatlon

Federation
17:25 , Canadian Teachers’
Final Call for Nominations Federation

Resolutions 104-105 (p.13)
17:30 Organization of the BCTF.. .
Adjourn Resolutions 128-140

(pp.37-40)
*Unfinished Business

17:15

Closmg courtesy motlon

17:30

“Adjourn

on
promote social, educa

lal

~Tam conﬁdeht that thls ‘

- Ray Worle;x/ _
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Our federation must continue
to be w strong voice for teachoers
whenever a contral voleo is
necessurey-—n edueational
policy, finanee, and curvieutun,
However, the BCTE needs
rearganization and a change in
focus to refleet the new realities
ol teachers working within
awtonomous locals, Toachers
want more ol their resoturees to
he elose at hand to allow for the
Nexibility to structure their
locals around the demands of
their own colleetive agreenents,

The BCTE must act resolutely
on behalf of teachers o ensupe

As ateachor, tomporarily
away from the classroom, |
know that teachers are hest
served by a federation that is
strong and effective In
representing teachers at hoth
the provincial and local
levels.We have been effoctive
this yoar in a number of areas,
for example:

* activating negotations on
pensions,

* putting mainstreaming on
the ministry’s agenda,

* expanding stafl rep training,

* negotiating improved
agreements in a dilficult

N
N S

that:

* teachers and their students
are the priorlties for educational
spending,

* support grants enable large
and small loeals to funetion
equltubly,

* training and profoessional
developinent services are
designed, organized, and
Implemented by teachers within
locnls,

elegislntion suppors the
collective hargaining procoess
between loeals and thelr eleeted
school boards,

* co-ordinated programs are

climate,

My visits to stalfrooms and
lm:u{s‘ have kept me in touch
with classroom realities and the
pressures on loeal associations,
That's why the Executive's
leadership recommendations for
1993-94 include emphasis on
mainstreaming, education
change, violence in our schools,
support for local associations,
and PD rep training,

This provincial government
has not yet brought stability to
education, Teachers will have to
take public action in the coming
months to press for adequate

olfored which help combat the
rishoge tide of violenee in our
communitios and deal with
ruclsm and gender-equity issuoes,
As president, T will work
enthusiastically to ensure that
our federation responds (o the
needs of teachers by
encouraging a thorough
assessmaent process leading to
reneswed vislon for a BCTE of the
05 and beyond,
EXPERIENCE: Provincial: AGM delegate
(53080 LARCE: Stft Rep tralner (4); Tisk
foree on the membership of principsls in
the BETE (1 Ministey Commission on Fd-
uention (1) President, Assoclation for

funding, the restoration of local
liseal authority and the
presentation of local bargaining,

The increasing demands of
negotiating new agreements and
enforeing them mean we must
re-examine our structures and
level of support for bargaining,

We must continue to pay
attention to the needs of distinet
groups ol members, including
I'rancophone teachers, teachoers
on call, PSAs, and teachers
seeking pension reej wocity.

And we must speak out in the
debate about public education, |1
am dedicated to a strong,

Conununnity Edueation B¢, (2 8.0 pE
Teachers' PSA executive (4), | yr. presis
dent); Pravinelal consulting s Connnue
nity sehools, chalr (1 Local: North Van-
ronver prestdent (25 Past prostdent (1);
WLC ehitde (25 Bargadnbng emt, and N
Histing tenm (35 Grlevanes ent, 12); PD
emt (1 Caeelewdum implomentation en,
(H St rep (1) A Stesrelng emt, (1)
Teaching: 30 yoars: elomentary, secondary
tEnglish, history, physleal wdueation);
Community sehool co-ordinator (3); Dis-
trict cosordinator of community schools
G Elementary sehool principal (9); Cup
remtly tenching Grude 6, Fducation: URC
Bl (secondary), B, Michiman MA, (Edu.
ention Administration),

effective federation as the volee
of teachers In B.C.

EXPERIENCE:  Provincial: Currently
BCTE President (1 yr); BCTE Flest Viee-
President (3); Membersat-large, Execus
tive committee (2); LAR (3 AGM dole-
gate (115 CTF alternute director (3);
Member, Bargaining and profossional
rights tusk foree (2). Local: Vernon:
Prosident (2); First vice-prosident (2);
Burgaining committee (11); Chief nego-
thtor (1. Teaching: 23 yrs. teaching:
15 in B.C. (English, soclal studies, Ger-
man), Education: B.A,, M.A., University
of Canterbury (NZ); Diploma In Teach-
ing, Christchurch Teachors' Colloge
(NZ).

It has been five years sinee we
completed negotiating our first
collective agreements. Many
changes have taken place in our

- time now to step back and
evaluate how we did and what
we can do in the future to
improve service to our
- members, There are new
- realities: the burgeoning work in
_ - bargaining and grievances in

- the locals, the impact of Year
2000 in our classrooms, our role
. as a provincial organization of
-~ teachers, and the pressure from
our members for greater

- This year's success story has

- -been increased staffrep-~—
training. Throughout the
brovince the feedback from
~-locals has been positive. The ,
leadership report continues this
trend of support for local

_support for release time for
~presidents of small locals and
through training for school-

. representatives. A review is
i ‘hecessary to determine whether
~further changes are needed in
- the delivery of federation

locals and in our federation, Itis -

associations through increased. -

accountability,
I believe we can best address

these issues with leadership that

is willing to listen to the
members, and is not tied to
methods from the past. We need
to be open o new ideas, new
coalitions, be willing to build
consensus around issues and be
willing to change. We need
leaders who are strong
advocates for classroom
teachers, who have experience
as leaders in their locals and
who will represent our
federation with integrity and
dignity.

Our relationship with

strained. A consultation
structure set up to improve
funding levels and distribution
has failed to do so, and we face
another year of inequitable,
‘inadequate funding. The -

_ Minister has delayed her
~response to the consensus -~
- th . reached on the school year. The =
‘based professional development

Korbin Commission considers
our bargaining structures and

~prepares to make

- recommendations to

government, We have no

The Executive must take its
role as stewards of the ,
organization very seriously—-
ensure our organization is
financially healthy now and in
the future, ensure that the
principles that are the

ﬁnerswne of our organization

. Jrern what we do, and ensure
"i‘r/at our organization remains a
respected provincial voice of all
B.C. teachers, .
I-am willing und able to
commit my time, energy, and
ability to achieve these goals.

- OTSIND . consulted when government - -
“government continues to be

considers those

recommendations. Government

must acknowledge our role as

advocates of public education -

and teachers’ rights. N '
The year ahead will be-

- challenging. We must continue
---our campaign for adequate -~ -
- funding and restoration of
taxaiion authority to school
- boards.” We must act strongly to

resist any decisions to change
the structure of our bargaining

- system. Both are essential to a

~Sservices to-members:

guarantee that we will be

educat: -

quality system of public_..— .

BCTF Sec.
Member-at-
ee (1) Swlf
: Finanes come
mitter (6); PD
assoclyte (2 = women workshop
facilitator (6); PSA executive (4); Labour
affairs advisory committee (1); Labour
education committee (2); AGM delegate
(130 CTF/AGM delegate (3).  Local:
President, Vice-president, Treasurer,
Secretary, Chair: Public relations com-
mittee and staff rep assembly; Membor,
WLC committee, bargaining, French
language program comnittee, LSA
president. Teaching: Secondary teacher

EXPERIE
ond vice-
large, Eas
represent
mittee (2);

15 yrs. (business education, social stud-

ies). Fduration: B.A, and PDP, SFU;
Preparatory work for MBA, SFU,

EXPERIENCE: - Prorincial: BCTF First

Vice-president (1 yr.); Professional rela. -

tions advisory committee (3); Facilitator,
- program for quality teaching; BCTF ad-

ministrative staff, Teacher personnel}
services (3); Commission on governance
{1): CTF director (3); BCTF Executive

- Committee (3);:LAR (1): Labour-Liaison -

committee (3).  Local: President; Rovel-

stoke Teachers™ Association (3); Bar-
- gaining committee and negotlating team
(6); VESTA First vice-president {1); Ex.

ecutive Committee (1); PD committee
(1); Task force on the evaluation of ad-

- ministrators (1); Teaching: 20 years at

the elementary level, most recently
learning assistance centre teacher. Ed.

Fwish from my foderation the
same things that we are seeking
fram the Ministry of Edueation:
stability of funding, loeal
tutonomy, and teacher-driven
change to meet changing needs,

Sehools nnd teaching are in
the mldst of major revolution.
The BCTE must both question
and lead these changes. We
know that true change demands
comnttment over many years,
yet much of the minlstry funding
for initial implomentation of Yeay
2000 strategles has now
disappeared, 1 am very
concerned about the increasingly

high proportion of the
federation's professional
development inftatives that are
funded not from operating funds
ted 1o progeam goals but rathey
supported finaneinlly by short-
ter grants from outside
agencies, 1 heliove that the PD
divislon needs intensive
examination,

In the years sinee | was on
federation staff, elassroom and
teachers' associnton roalitios
have changed a lot, More loeal
presidents have full-thne
release. We need to continue
support of grants to loeals and

AGM Supplement Varel 1903 s

also consider changing the
decision making of the RA 1o
reflect the oxpanded roles of
tocal presidents, Decislon-
making at the loeal level is vital
o the BCEF and 1s bost assisted
by continued funding of training
[or o strong staft rep network,

My experlence working at the
BCTE, my active participation in
dectsion-making at all levels of
the federation, and my sincere
commitment to involving
classroom teachers in our
processes provide a firm basis
upon which to examine these
issues,

3

ENPERWINCE: Provincial: Status or
Women Committeo £ vonrsh; Conunitioe
Agadnat Raelsim, WLG Committon,
Burguining advisory commitee,
Teaehor Fd Forin (3 sessdonst, staiy
rep trainer thy GRAAR (51 AGM
delegate 113 Litag, Minlsiry GEAC
committer, Local: St¥ rop, Status of
wonen committee fehairk WLC 1ehair),
LAWGR, Bavgainiug comnmitten,
Negotiuting team, Local president
92-08 Toaching: Omario, BC,
Austealla, all primary geados and
lenrning assistance, lducation: B\
(Western), presently MA student at URC
{currviculum),

Teachers need to take charge
in educational change beeause it
is their commitment that is
incorporating rapidly changing
realities into our schools, The
percentage of students with
special needs has risen
dramatically. Family violenco
reaches into our schools, Now
technologies change our
curriculum needs, We gro being
eriticized both for and because
_of change initiatives, Teaching
has never been more
challenging,

—Woe are addressing many of
these now realities. The BCTE,

through its PSAs is providing
many lvndnrshi{) initintives in
supporting teachers and locals,
Resources are, however, o koy to
effeeting change—particularly
training. The top down mode] of
management is still provalent,
but real change can occur
through the collaborative efforts
of teachers, -
Our goals are complimented
through collective bargaining,
-We need to support smallor
class sizes, educationally sound
cluss compositions, and
adequate resources to offectively
deliver service.

Addidonally, we must work
with all education partners to
ensure B.C. teachers can
provide students the boest
education possible, We must
continue to work to create the
conditions necossary to be co-
operative and reflective
practitioners. As a member of
the BCTF Executive Committee |
will work with, and learn from
my colleagues around the
province in order to provide
support for teachers and quality
educational programs. 1 ask for
your support,

EXPERIENCE: Provinetal: SEA PSA
president (2 yrs.): Editor (3); Conferenes
emt (4h PSAC (4); PSACE (2); Deputy
chair (1); Expanded hargalning e,
(HA2): PSAC rep to PDAC (1) BCTE rep
to College of Toachers teacher od review
forums (4); Summer conforenee facilitator
(2): Session facilitator Ed leadership
forum (1 conference presenter. Loral:
Abbatsford (75-89) Vietorja {89-present),
Abbotsford: SEA LSA chalr (4);
Kindergarten LSA chair (3); Bargaining
emt, (1) Vietoria: First vieo-president
(92/93); Member-at-large (1 §; Chair LSA
councll {2); Contract emt. (1): Disteiet
wellness emt, (1); Joint emit, for
curriculum Implementation (1), ’lbnchin’q:
17 years (ru;zu ar and speclal edueation,
Education: B.Ed. SFU; Diploma in Ed. of
the Deaf, UBC; Speech and audiology,
b\;\/i\'U: worl g on MA in special od,

¢,

I come from a tradition of
fighting for the rights of
members and discovering the
sobering reality that in the pre-
“union world there was little or
no protection for a teacher,
Unfortunately, I sce the same
disturbing trend reoccurring as

members experience the BCTF
“through their local, Therefore,
we must build strong local
unions, '
Last year, our loca) brought
forward a resolution to increase
stafT representative training
funds. We must continue to

- provide the training and support

for these critical front line
activists,

This AGM, we are proposing a
formula for redistributing local
association support grants to-
strengthen locals whose ability
to effectively protect their

members has been financially-—

limited. :
We must move boeyond the
"old style politics” into
constructive problem solving in
which the BCTF shows the
-leadorship, courage, and
political will to break the
retrogressive moves of the
government ar “hoards to
undermine our organization.
I ask for your support.

EXPERIENCE: Provincial: Cusrently

LAR (CCTA) (2 yrs.); LAR/GR (PRNTA), -
_ PD Associate (3); AGM delegate (6). .

Local: Collective agrevments, PAR
contact person, Mentorship, Working
and learning conditions, Budget )

- advisory, AGM resolutions,
membership, reral contaet, )
Professional Development and served
as Local association president (PRNTA).
BCGEU member for 4 yrs. with Ministry -
of Social Services. Alkali Lake
Education Program ( 3 yrs,) Teaching:
12 years, Grades 8-12 English, social
studies, geography, Grades 6-7,
Currently K-7 physical education.
Education: BA Political Science (UBC);
B.Ed. (UBC). R R

O boards try to claw back rights
=Ys) and deny our members due
S - process, : ; (R
o - Itis time to turn the adversity
o) of that past era into change for
T the future and develop the best
et strategies possible for protecting
ot ~ the rights of teachers in the '90s,
C’) - We must acknowledge that our
o , _
'ﬁ : - In the face of pressures and
B — demands on our locals it is clear
5 , ~ that what we have struggled to
gain, we must struggle to retain. =
E : To strengthen and build on
o the traditio

% -

ced to put additional resourc

and skill building at the local

level. Particular support is -
needed in locals for the
- negotiation and administration

~ increasingly apparent we must

- leadership at the school level,

“better address the Issues acing

_leadership mu

The federation must provide
~opportunities to our locals for

skill development, advocacy and

This support will allow us to"

_.us, Our concerns around <
~mainstreaming and integration,
“class size, school violence and
-the resources to deal with ~
-meaningful education chan
~are pulling us in many.
of collective agreements. Itis

ge

directions. Federation

~tcation:— B.Ed (Elementary) JUBC,

Diploma, Eng. Ed. UBC;

At a time when provincial .
* bargaining is being put forward
~ 4s a panacea by media pundits
and short-sighted school
trustees, we need a BCTF
Executive firmly committed to

suggestion that might result in'a

training must be opposed.
The local association and the ,

-, organizational units of our
federation. This reality—

- uppermost in our minds as we

-as
support the current and. .
~emerging needs of classroom
teachers. Teachers and activists -
alike are facing even more. . -
complex and demanding

and provincial level. The

‘these changing needs,
continually reviewing its
priorities and ongoing plans to
- eflectively support and '
represent teachers from all
parts of the province, -

- Local associations are als

the strengthening of locals. Any.

. school-based union are the key

_The first priority of our work

- federation must be responsive to

~ debate resolutions to the AGM,

- In particular, we need to -

continue and expand our

- support for small and isolated

reduction in staff representative -

understood clearly by members
_around the province—should be

locals so that every BCTF ‘
member receives equitable,

.. support and defence;

. Our initiatives in areas like
violence in the schoolsand =
mainstreaming and integration

- could make us high profile

leaders in education policy in
the province. But we need a
coherent and organized process

of discussion and debate,
starting in schools and locals

- and leading to policy . . -

--Support necessary te ensure that

- changes at the school, district,

- struggling with changing
a federation must be oo

demands—it is important that

_we listen carefully to the needs

of both small and large locals, -
and provide the organizational

basic services are provided in
every local of our province, -

- Bargaining, professional ,
~development, grievance

handling and improved training
to develop expertise and =~
leadership are all areas of
priority for us, '
-Provincially, education

~Tunding continues to be a

~profound concern because of its

“provincial level and my

formulation at the provincial
level. ©©

- The next year willbe a
difficult and challenging one for
our federation. I'offer my
experience at the local and

commitment to a democratic,

 participatory, locally based

union,

“EXPERIENCE: Provincial: BCTF Second
vice-president (1 yr.); Member-at-large -

Executive Committee (2); AR (2); Staff

rep trainer (3); Substitute Teachers® As-

impact on the quality of service . -

we provide to children in -

classrooms. The focus of our )

efforts to increase funding must

be to clearly demonstrate the

growing needs of schools, ;

- particularly related to the issues
of mainstreaming, children in

~crisis, ESL, and changing .

- educational practice.” :

- Our voice must be strong and ,

‘committed. I seek your support -
in working to achieve these -
goals.

- Palitical action, Publid

soclation; . BCTF. Committee Against:
Racism: Member of the Association for
Community Education: Adult Basic Edu-
cation Association: Surrey-Delta Immi-
grant Services Society (board of direc-
tors). - Local: Surrey Grievance Officer

- (2] Vice-president; Secretary: Chair of
anti-racism and bargaining committees; ;-

Member. WLC committee and economic-
welfare committee: chiel negotiator (5);
Strike co-ordinator (1), Teaching: Nurs-.

~ery school, “elementary school, sec- —
- ondary school, and university level in =~

Ontario, England, and B.C: Education:
B.A. thonors) York University; B.Ed. Uni-
versity of Toronto, - - 5

EXPERIENCE: Prorincial: BCTF Execy.

tive Committee, Member-at-large (5
yrs.di LAR (1) AGM delegate (7); Sum-

mer leadership facilitator (4); delegate ..

to CTF {2); BCTF associate on campus

(1) “Local: President, KDTA (3); Local

committees: Bargaining. PD. Liaison,

ber-at-large, 1st and“swd Vice-proesi-
dent, UTAC, Scholarship, Curriculum’
implementation, District primary advi-
sory committee, Joint policy. Joint griev-

—-ance resolution, Health and safety com- -

mittee, Stall representative. Teaching: -
Currently early Primary teacher, Lloyd

George Elementary School and Bargain- .

ing Chair. Education: B.Ed., UVie,

Stions, Meni-

support and develop additional
- skills and
level.

“alltheseitems, .~
= We necd to maintain, support, -

expertise at the local y
.. andecnhance ourc

,.st,,,bc..prgvided,ng

VM_.;on»beha!!fo!ithe-interﬁsw
- members in buildinga.

urrentstafl - union.

must also provide leadership

“We also ncéd, a clear an

~articulate defence of public

-education from the BCTF as we

- provide locals with supportto
respond io classroom concerns.

-1 pledge to continue workinf -
of all-

responsive and democratic

representative training; we : ,
- large, Exccutive (4 yrs.); Education
through additional professional
~ development training to assume
~__ leadership of appropriate._ -
- education change 2t the school
- level, T

. ggig. M.Ed. (Counselling Psychology) -

EXPERIENCE: Provincial: Member-at.

leave cmt. (2); AGM delegate (11); LAR . -
~(2); Staff rep tralning facilitator (3); -
-Children’s rights emt (2); Hilroy:
selection emt. {3); PSA Council & -
‘Executive (5); B.C: School Counsello
PSA executive (9,2 as pres.) Loca :
Nanaimo president (3); Bargaining

~_agreements (7); Political action/ PR (7);
- secondary rep on excc. (2); Curriculum

(2); Negotiating tearn (3); District

. employee assistance (3); Counsellors’

- LSA exec (7); Industrial health and .
.- .safety (3), Ed. emt. rep (4). Teaching:

= 18yrs. E
-~ counselling, family life, and adolescen

clal studies; law;-

‘development. Education: B.Ed. (sec)

Il elected to the Executive
~Committee of the BCTF, IT'will
ardently listen to teachers, I will
- act for teachers, I will be a

. recognize the increasing -

~.upon classroom teachers and
specialist teachers around
issues of mainstreaming, = -
~ increasing violence and racism.
~ within schools, and the

- maintenance of loc
agreements, . - oo
-~ We must assist all local: =~
_ associations in maintaining -

strong voice for teachers. ] = -

al collective

strength and autonomy for -

pmﬁzssicnal teachers. To this
end, we must continue to

~support lecals with a strong :
- bargaining division, but at the
-~ same time the professional =~
§ - . development division must be
- demands that are being placed ~  reviewed. In PD the needsof
‘ ‘ teachers must be assessed and

- - addressed directly by support to -

.- all local associationson - -

~substantive Issues, ever striving -

to avoid being rendered

_ineffectual by being caughtin =
= political qua

nires:Wemust ~
-continuce this leadership b e
~responding to the needs o the
- classroom teacher. . -

- While directly supporting the

classroom teacher, we must:

- continue to influence government =
- on issues of public policy; work as
an equal partner. with government
_and not in the pocket of any. .
- political party; be the conscience
~ of the government; continue to:
- work In collaboration with the
-govemmem'ol' thedayonthe =
-broad issues of education change -

-~ and ensure communication to all :
- -members around the issue of -
~ change. My strong background in

“mediation will empower meto be
_a vibrant and effective member of
~ the Executive Committec and a -

" voice of reason for classroom

- rights cmt.; Violence prevention project:

" steering emt. for Learning for Living .

. CSPO project; RA agenda cmt.; Chaired.

- many provincial counselling cmts. Loca

* Executive Committes (several yrs.); LAR
(2); B.C. School Counsellors Assn,

- Executive {2 as president, currently past-

- president); Bargaining cmt.: Action plan -

- social studies, mathematics, and physical
. education. As a counselsr al! levels from’

~Education: B.Ed. (sec.) UBC. M.Ed.

child counselling,
- (Cali

teachers throughout B.C, g
. EXPERIENCE: Provincial: Children's:

_cmt.; Teaching: 20 yrs. Grades 7-12 - -

K-12, currently K-7 area counsellor.

(Counseliing) UBC, Marriage, family & -
Chapman qulgge;

Calf,)

U 'Né\‘rv:moré;th‘éﬁue\ier.fthe SR
_BCTF mr<t live up to its slogan,
““a union uf professionals.” While

bargainin,g_anvdcnl‘orcing good
_collective agreements; we also
need to raise a credible L
- professional voice on behalfof.
- students and schools; Strong
: advocac{ for public education is
‘essential. We must reach out to
- our communities for support in

priority in a time of scarce :
FOSOUFCES: . o ooe o

supporting local associations in =~

the locals, and provincially, to -~
~make schools'a government

‘We also need to i&cnﬁfy and o

manage the growing pressures -
~on classroom teachers and on
- the education system as a
‘whole. We need to better =~ o
~understand the demands of new
o curriculumandof -

mainstreaming on classroom = -
teachers and resource teachers, -

necessary funding.. - -
-~ We should be takinga -

“leadership role to deal with the .~ -~

social issues affecting students

- and their learning; violence, . =
_racism, poverty, gender equity, - S
and substance abuse. P i

—We need to be in control of =~
- curriculum change through = -
. teacher leadershipin PD, ... . .
curriculum writing, the work of
-PSAs, and the CSPO program.
- Together with the bargaining

 efforts that produce more - - o

achers, - manageable working conditions,
- and to pressure school boards
- and government to provide the = -

the professional side of the - -

- BCTF has majorpﬁoﬂues o
address. .

- large Executive Committee (2 yrs.); CTF
- delegate (2); LAR; W.LN, candidate

- Summer conference delegate; AGM
- delegate; Special general meeting

- First vice-president (2); Secretary (2);
~Stafl re and chief staff rep (16); Rep
. assembly steering cmt. secretary (2
. Committees: Bargaining, Negotiating

. liaison, Professional consultative,:
- Educational leadership task force
- Mainstreaming and integration, -
 Bienvenue, Contract implementation,
-~ Salary appeal. Teaching: 19 years "0 [
© - Intermediata teacher, North Vancouver.

EXFERIENCE: Provincial: Member-at.
Provincial bargaining conference; -

delegate. Local: NVTA prestdent (3)

team, WLC, Grievance, Teacher-trustee
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Teachers woe onee again
fucing the challongoes of almost a
decade ago, Our colleetive
agreements have faced a
greater assault than in the first
two rounds of hargaining, The
threat of underfunding has
hecome a grim reality once
again, Yet, the demands on
teachers have inereased
dramatically over the same time
span, with new curriculum, new
teehniques, new eehnology and
the challenge of mainstreamed
students,

The strength of the BCTE in
meeting these challenges lies in

For M embers-at-FLaroe

By-law changes:

7

Recomrmenda'tion 22:
That by-law 5,14 be amended
as follows: , '

The Executive Committee shy )
have prepared and shall adopt
annually for the W.R. Long
-Memorial International
Solidarity Fund a statement of
anticipated revenues,
expenditures and {und halance
for the forthcoming year. ,
Expenditures in excess of the
hudget so adopted shall only
be made by a resolution
-assented to by a majority of at
~least two-thirds of the :
_ Executive Committee.

~Recommendation 23;
- That by-law 5.15 be amended
as follows: o

- The Executive Committee shall

- have prepared and shall adopt -

- annually for the Salary =~

- Indemnity Fund a statement of
-anticipated revenues and

expenditures, and a statement

of proposed capital

expenditures. Expenditures in

_excess of the budgeted

_subsequent Annual General

the strength of its local
associations and the teachoer
volunteers who aet and speak on
behalf of teachers and the public
education system. Supported
and reinforeed by the
federation, teachers must he
able to maintain strong
collective agreements, exercise
theiv profossionalism and move
into the forefront of leadership
on social issues, educational
change and prolessional
development, How can all this
he aceomplished?

* strengthen teacher
autonomy through improved

training for stall reps, stalf
committees, and local
association leaders,

* Advocate for increasoed
funding for the public education
system,

* Resist attempts 1o
undermine our colleetive
bargaining rights and improve
implementation and
enfereement of collective
agreements,

¢ Strengthen local
associations through increased
resources and support,

Teachers, working with
teachers can make the BCTE a

strong, progressive

organization. | look forward 1o

having the opportunity to work

with you to achieve these goals, Fr
.

EXPERIENCE: Provincial: TAR (4 yrs.);

BCTE stad? (4); Bargalning advisory

Comniittes (20 AGM delegate (6). Local:

I'rosident (3); Vice-Prosident (1)

Burgaining chair (2); PD committee (1)

WLC ehair (1); Action planning chair

{Th Steike chab (D StadT comniuee (1),

Teaching: 20 yrs., including 5 years as

i substitute teacher (leacher on eall):

secondury; elementary; post-secondary.

Education: B.A(SFU PDP (SEU),

During the past fow vears
there has been a significant shift
towards meeting the needs of
the broader membership.,
Teachers have become more
cmpowered because of
initiatives from the federation,
In particular, expanded Stalf
Rep training provides members
with the knowledge and skills
they need to meet the challenges
presented by their rapidly
changing profession,

Teachers at the local ievel are
taking charge. They are
asserting their rights by
monitoring collective

ACT

levy made on the membership
pursuant to this by-law shall
be paid by each active
member on or hefore a date to
he determined by the general
meeting or Executive
Committee, and any member
who fails to comply with this
requiremernt shall not be in
good stand:ry: until such levy
is paid. '

Notwithstanding anything
contained in these by-laws, no
levy on the membership of the
federation shall be made for
the purpose of financing -

~ political parties and/or

election campaigns of political

_parties.

- Recommendation 35:

That the Salary Indemnity
Plan stem be amended as
Jollows:

These regulations, adopted by

~the 1984 Annual General .- &

Meeting and amended by -

‘Meetings, are effective
September 1, 1993,

These regulations apply to
members whose first date of
eligibility to receive henefits

[—

agreements more vigilantly,
‘They are becoming leaders in
shaping the educational
programs which afleet students.
They are insisting on an active
role in district policy making
and learning to deal effectively
with other ministries which are
increasingly involved in their
schools. Nowhere is this attitude
more important or apparent
than in the discussions
surrounding the inclusion of
special needs students,

My goal is to support these
initiatives as part of an
Lixecutive which listens 1o

special reselutions

Indemnity Plan will result in
the termination of benefits,
forthwith,

Recommendation 38:

3.5 The plan administrator
shall select only physicians or
psychiatrists who have agreed
to provide information
regurding a member’s illness
to that member’s personal -
physician or psychiatrist at the
lime it is provided to the plan
administrator, S

Recommendation 39:
3.6 A member in receipt of
benelits will be required to

provide, at periodic intervals,

medical evidence of continuing
disability:

Recommendation 40: 7
That a new 7.7 be created, as

follows, and that 7.7 and 7.8
be‘rcnpmbemd'acc:nxfdingly:,

7.7 Insufficient actuarial

~.reserves may resultin -

benefits being suspended
and/or reduced by decision of
the Executive Committee,

until the Unfunded Liability is

fully amortized,

amounts so adopted shall be_ . —oceurs on or after September

made only by a resolution
assented to by a majority of at
least two-thirds of the

- Executive Committee.

Recommendation 24:
~That by-law 5.16 be amended -
~as follows:- v S
‘When a budget has been
established in accordance with
by-law 6.10, the Executive

-~ Committee may authorize

expenditure in excess of the
‘program or capital budget
only by a resolution assented
* to by a majority of at least
two-thirds of the Executive
- Committee, :
-~ Recommendation 25: T
That by-law 4.3 be umended
S toread:
‘For expenses in connection

- with the obtaining of the

* objectives of the federation,
- any general meeting may
make a levy upon the active:

membership of the federation.

~In the event that the Collective
- Bargaining Defence Fund,

~establisi.ed by the federation,

- has a balance of less than
-$5,000.000.00, the »
Representative Assembly may
make a levy upon the active

- membership of the federation
of an amount necessary to

- immediately restore the

- balance in that fund to the
sum of $5,000.000.00. Any

1, 1993. Members whose first
date of eligibility to receive
benefits is prior to September
1, 1993 will continue to o
receive benefits based on the -
plan in effect at that time.

Recommendations 3053
are proposed amendments
to the Salary Indemnity

Plan:

Recommendation 36:
1.4 A member who is an
inmate of a prison or similar..
- institution shall not be eligible -
for benefits from the plan
during such a period of
incarceration. A member - -
‘whose teaching certificate is
suspended or cancelled due to
a criminal conviction shall not
-be eligible for benefits from -

~ the plan. The Salary Indemnity

Plan Commiittee; in'its sole
discretion, shall review each
such case to determine
culpability to or affecting
“his/her teaching career.”

Recommendation 37: s
1.5 Failure to acknowledge, i
writing, within three months
at the request of the plan

- adminisirator, a willingness to

participate or co-operate in a
rehabilitation program that |
has been approved by the
member’s doctor and =~
recommended by the Salary

- shall be referred to as a

: beneﬁls_.

- contribution to the Teachersf '

Recommendation 41:

~10.1 Subject to the other
- provisions of the plan,a
“member who becomes

disabled through illness or
injury shall be eligible for
benefits on the first working
day following the termination
of sick leave. Such a member

claimant hereinafter.

__Regulations 11, 12, 13.3. 14,

15,17, 19.6, 20, 21.1, 23, and -
24 shall be amended by -~
changing the word member to
claimant. S

~ Recommendation 42:

10.2 ‘A member who
voluntarily terminates - e
employment while having sick
leave days to his/her credit
shall not be entitled to .

Récomméndai'ioh 43;

~A new 11.3 be created which

states: The gross annual

salary of the member . . S
applicable on the last day of
work or sick leave shall not be
adjusted due to salary

increases negotiated

retroactively; and that the

balance of 11 be renumbered
accordingly. o

Recommendation 44:

11.4 The benefit shall be 50%

of salary plus the employee

 assignment basis.

members, displays tolerance,
and builds provincial consensus
on divisive issues; an Executive
which is fiscally responsible,
examines the needs of the
membership and allocates
resources wisely. My experience
in a smaller local will bring to
the Executive the concerns,
attitudes and perspectives of
this significant segment of our
grassroots. I ask your support in
reaching that goal.

Pension Plan, with the basic
benefit never less than
Unemployment Insurance
benefits. Notwithstanding 7.7,
the basic benefit shall never
be less than the henefit which
would have been provided by
the Unemployment Insurance
Commission.

Recommendation 45:
11.5 A benefit month is

- composed of 20 benefit days.

Recommendation 46;
That regulation 11.6 (current)

--be renumbered 12.2; and-the
balance of regulation 12 be

renumbered, .~...:

-Recommendation 47: - :

That regulation 14.1 have the
followingrnote added to it:

Note: Rehabilitative

~employment means work

other than tcaching.m e

" Recommendation 48:

That regulation 15.1 have thé
following note added 1o it:

Note: Accommodation

employment means a return

EXPERIENCE: Provincial: AGM
delegate (0 yrs.); Local presidents’
advisory committee (2); BCTF rep on
the Ministry's longstanding
acereditation committee (3); Alternpge
LAR (3}, Local: President, Notsoi: (3);
Viee-president (1); Bargaining
committee & negotiating team (0);
Treasurer (3); PD Committee member
(35 Stalf rep (1); Safety committee (2);
Mainstreaming committee (2),
Teaching: 16 years as a
primary/intermediate classroom
wacher, Education: B.Ed. (elem.) and a
Diploma (Musie), UBC,

@
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federation, to a maximum
increase of five percent,
except that:

(a) a claimant who as of July
1 has been'in receipt of
benefits for less than 12
months shall have the
indexation increase prorated
on the basis of the number of
complete months of benefits
paid prior to July 1; and

(b) a claimant who as of July
1 has been in receipt of
benefits for less than 12
months due to successive

_ claims, and whose benefit has =~

not changed, shall have the

_indexation increase prorated---

on the basis of the number of
complete months of benefits
paid prior to July 1; and

~(c) a claimant who as of July

1 has been in receipt of

_benefits for less than12. ...

months due to successive -

 claims, and whose benefit was =~
Jincreased due to increased - -

salary, shall have the ,
indexation increase prorated
on the basis of the number of
complete months of benefits

paid from the most recent

to teaching on arediice

Recominendation 49:

- 15.2 The claimart must have
“worked 20 or more days,

exclusive of sick ieave, to

-qualify for accommodatio;:
‘employment benefits, and the

benefits shall be based on the
gross annual salary of the

~_member’s last day of work,

Reco'mm‘evn_dka‘trio»n 50: B
17.4 For the purposes of this

section of the plan, “disability”

means either'an organic --
disease or a mental or nervous
disorder. '

.. Recommendation 51: S
191 Add “Subjectto
‘regulation 7.7 to the
- beginning of the regulation.

- Recommendation 52: L
_That a new 19.3 be created as
follows, and that the balance

of 19 be renumbered :

accordingly. -

- 19.3 The gross annual salary -

applicable on the last day of

- work or sick leave shall be
_adjusted due to salary

increases negotiated
retroactively. -

‘Recommendation 53:
That regulation 19.5 (current), v

now 19.6 reads:

19.6 Thé net:béneﬁt may be
increased annually, effective

- July 1, at the discretidh of the

Recommendation56: -
- That the words “in private” be

- clause:

recommencement of benefits
to July 1. :

Recommendétibn 54:,

~That for the 1993-94 - -

membership year, each

~ member eligible to participate

in the Salary Indemnity Plan
pay, in addition to the fee for
the operation of the

- federation, a fee for the
‘operation of the Salary - -

Indemnity Fund of 1.6% of

- actual salary of the-membsr,
‘plus the participating

employee’s share of the =~
employer’s savings resulting - -
from reduced unemployment

insurance premiums.

added after the second | s
reference of “colleague” in" .

“clause 5 of the Code of Ethics. : -ns
‘Resolution 144 : S

That the Code of Ethics be |
amended to add as'a new

“The teacher interacts with
Students, parents and

colleagues, and other

members of the educational

-community in an ethical

manner free from gender,-
social, cultural, and other
biases. BT .
See AGM Reports and Resolutions
booklet in staffrooms for a full
listing of recommendations and’
resolutions. -~ - . T
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