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The winner will receive a $3000 voucher good at any 
office of Ventvra Travel Services Ltd. for travel purchased 
and completed between Dec. 17,1981 to Jan. 31,1983. 

3 WAYS TO WIN 
1 Send in your membership application lo Teachers' Co-op 

between Oct. 1 - Nov. 28, 1981. Your name is entered 
in the contest once your application is approved. 

2 If you are already a Co-op member refer a new member 
to your Co-op (an eligible relative or another teacher). 
When that person submits their application form identify
ing you as ''nominating member" your name is also 
entered in the contest. 

3 Open a Teachers' RSP or HOSP anytime between 
Oct. 1 - Nov. 28,1981 (Transfers also eligible.) 

Note: All applications must be received by Nov. 28, 1981. 

DOC B 17j 1901 
For application forms, entry forms 
and contest rules call or drop into 
your nearest Co-operative office. 
(Your collect call is welcomed.) 

V a n c o u v e r 2110 W. 43riJ Avenue, Vancouver. B C V 6 M 4 H 5 To I 2 6 1 - 5 1 7 7 
V i c t o r i a 3960 Quadra Street. Victoria. B.C V8X 4A3 lei 4 7 9 - S 3 0 2 
M a n a i m o 777 Poplar Slreot, Nanaimo. B C V9S 2H7 Tel 7 5 3 - 3 4 0 2 
K e l o w n a 1521 Sutherland Avenue. Kelowna, B C . V1Y 5Y7 Tel. 8 6 0 - 3 5 6 7 
P r i n c e G e o r g e 130-1460 6th A v e . Punce George. E C. V2L 3N2 Tel. 5 6 2 - 7 2 1 3 

Offices also in Edmonton, Calgary and Winnipeg 
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your free Estate Planning Guide from Teachers* Trust 

Yes, you need a Will. 
That's the only way to make 
sure that yoi-r wishes will be 
carried out. When you meet 
with your Teachers' Trust of
ficer, a Will planning summary 
is prepared and sent to your 
lawyer. When you examine all 
your alternatives with the 
guidance of your Trust officer, 
you save your lawyer's time and 
your money. It's worth your 
while to stop in at your Trust 
Company. 

5 years old is too old. 
Once you've written your Will, 
you can't simply forget about it. 
Laws do change, so as a favour 
to yourself and your family, take 
some time to review the old 
document. Your Teachers' Trust 
officer will make, sure that 
you're taking advantage of new 
legislation. 

By planning your estate, leaving 
a Will and making sure that you 
have assigned a responsible ex
ecutor, you are ensuring that 
your favourite gold pen or the 
contents of that mysterious 
safety deposit box are 
distributed to the special peo
ple in your life. 

Enter the Executor. 
That's the person or trust com
pany you name in your Will to 
be responsible to carry out the 
terms of your Will. It's a big job 
and it's important that your Ex
ecutor is both knowledgeable 
and efficient. If you appoint 
Teachers' Trust as your Ex
ecutor or Co-executor, your 
estate will be administered effi
ciently and according to your 
wishes. 

When you're ready, call us for 
an appointment. (If you live out
side the Lower Mainland, 
please write to arrange a conve
nient appointment date.) Your 
personal estate counsellor can 
make sure that you are fully 
aware of all your alternatives 
and if you have any tax or in
vestment questions, ask the 
professional. 

Today's the Day. 
Estate planning is your respon
sibility. Write today for your free 
Estate Planning Guide. 

TEACHERS' TRUST C O ! 
5909 West Boulevard, Vancouver, B.C. V6M 3X1, Telephone: 263-2371 
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POWER VS. PROFESSIONALISM 

©It was with considerable disappointment 
that I read Larry Kuehn's "Power is the 
Essence of Professionalism" in the March-
April issue. I am aware that The B.C. 
Teacher has long resisted attempts by 
members of the executive to use our profes
sional magazine as a political weapon, but I 
fear that Larry's article Is evidanw of a 
change in the color of editorial policy of 
recent years. 

Larry's fascination with "power" and his 
assertion that "ckissroom uniformity with 
an all-for-one and one curriculum-for-all 
mentality'" has resulted from the work dene 
by district administrators over the oast 
several years indicates to me that Larry has 
been too long away from B.C. classrooms. 
The classrooms I visit every day do not 
evidence this assumption and, I think, 
teachers might resent the implication that 
they would accept it. 

Dr. Common's thesis on curriculum im
plementation, which Larry has somehow 
managed to translate into a blueprint for 
teacher politics, simply discusses power as a 
fundamental concept in the social sciences 
— somewhat alien to the concept of energy 
in physics. It is a serious misrepresentation 
of what Dr. Common has written to suggest 
that her central thesis rests on the gleeful 
proposition that "administrators are ren
dered powerless by teachers who refuse to 
consent to change." 

Perhaps were Larry to read the article 
again, or even right to the end, he would 
discover that Dr. Common's assertion is, in 
fact, that G N L Y teachers have the power to 
implement cunicular change in classrooms, 
and thai the assumption of antagonistic 
purpose between teachers and administra
tors can only be counter-productive to the 
development of better schools. 

I worry when 1 hear anybody espousing 
the acquisition of political power as an end 
in itself. As Marx and Engels pointed out in 
their Manifesto, "Political power is merely 
the organized power of one class to oppress 
another." I worry more when I see an 
apparent inability' to discern between the 
professional aspirations and interests of 
teachers and a political interest in the 
"power" espoused by teacher-politicians. 
Up until now The B.C. Teacher has been 

notably successful in maintaining that dis
tinction, that's why teachers read The B.C. 
Teacher. 

Geoff Johnson, 
New Westminster 

MORE ON PROFESSIONALISM 

©Please allow me to make some com
ments on your article "in Search of a 
Professional Future" (March-April) from a 
background of 20 years secondary teaching 
and two years retirement. 

Teacher renewal, creativity, change or 
whatever you call it requires an open, 
curious mind and a positive attitude to life. 
Unfortunately, laid-on workshops, etc. do 
not stimulate people who do not want to be 
stimulated. 

What you do with yourself as a profes
sional teacher is very much what you 
decide to do with yourself. (There is a 
parallel here with what students do that 
should not be lost.) That is why some of the 
best teachers I have ever known did a 
terrific job with the cheapest audio-visual 
aid ever created — the blackboard! 

And now that they are retirees I see them 
and work with them, and they are still 
stimulated people, as we try to promote 
community understanding of the Cholo 
sub :ulture here and get state ratification of 
the Equal Rights Amendment. 

Fran Toms, (retired from Oak Bay 
Secondary School), 
Yuma Branch President, 
American Association of Univer
sity'Women 

A GREAT EXPERIENCE 

01 wish to express my deep ap:~ ciation to 
the BCTF for the opportunity to travel to 
Anguilla in the West Indies with Project 
Overseas this summer. 

With two other Canadian teachers I 
participated in a language arts/mathematics 
workshop for teachers on the island. The 
vast majority of the teachers have had no 
opportunity to do any teacher training or 
university programs. They were delighted 
to have us with them and were co-operative 
and Enthusiastic. They joined us in being 
grateful for the assistance of the Canadian 
Teachers' Federation. 

1 was proud of many things pointed out to 
us on our tours of the island and the schools 
— for example, "Canadian" school buses, 
water stations and books. They are im
pressed with our generosity and how sensi
ble our participation has been. 

Our B.C. government gave m ' slides, 
books and many dogwood pins for distribu
tion. The pins were given to children leav
ing the pre-schools and for all children 
advancing to the secondary school. They 
were received with great enthusiasm. 

In my classes were teachers with two 
months to 39 years of experience. Some 
were 17 years old, having taught up to one 
year, with no training, and earning $150 a 
month. The project was a learning experi
ence for us as well as for them. Never again 
will I take water, paper, chart paper and all 
other supplies for granted. 

We received enthusiastic co-operation 
from all, and I am very grateful I was chosen 
to participate. 

Joy Littler, 
Victoria 

MEDIA STUDIES PSA? 

@1 know many fine things are being done 
and many good courses developed in me
dia studies at all school levels and through
out B.C. 

Nevertheless, 1 have felt in the people 
who teach these courses a sense of isola
tion. I know they can get help from the 
BCTF if they want to form a PSA, and 1 
think it would be greatly to their profes
sion-: advantage to do so. 

The fact that thay come from all sorts of 
different backgrounds (English, social stu
dies, physics, iiidusTial education, etc.) is 
perhaps a complication, but should not be 
an inhibiting factor. 

Margatet Andrew, 
Vancouver 

GUIDE APPEAL 

® 0 n behalf of the Girl Guides of B.C. I am 
requesting assistance from teachers, espe
cially those who are in contact with students 
isolated from extra-curricular activities. 

Guiding offers a varied program tailored 
to suit four different age groups. The Lones 
branch makes it possible for girls to partici-
Contlnued on page 38 
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DENNIS TUPMAN 

Not to know through the 
arts is to be Intellectually 
crippled. The time has 
come for schools to give 
the arts the attention 
they should have had all 
along. 
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©As I finish my first quarter century in the 
B.C. teaching profession, 1 must express 
quiet amazement at the degree to which the 
arts in this province's schools are officially 
relegated to the back of the shelf. 

This absurd notion of the arts as a 
little-used spice in the education of children 
has gone on long enough, 

Why the arts philosophies and aspira
tions of people like Aristotle, Plato, Tolstoy, 
Maslow and Eisner have not been transla
ted into our education system is one of the • 
great triumphs of utilitarianism over imagi
nation, of pragmatism over idealism, of 
hindsight over foresight, of political expedi
ency over sound educational principles. 

True, we arts educators are partly to 
blame because we have so often been 
seduced by the charisma of arts activity 
itself end have not realized that the arts, as 
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A/f/ioug/i ei/ucntors hatie guien hp service lo developing the whole child." we in B.C. have 
ignored or given minimal attention to the part played by the aits in giving a child a high 
quality education The notion that residents of our province can hew wood, draw water and 
be aesthetically literate seems to have escaped many of our educational planners. 

Eisner has pointed oui. are a way of 
knowing. Not to know through the arts is to 
be partly intellectually crippled. 

B.C. is a young region in global terms 
and I suppose our education system Is 
engineered to a large measure by a "hewer 
of wood and drawer of water" societal 
expectation. The notion that we can draw 
and hew and be aesthetically literate seems 
to have escaped many of our educational 
planners. 

Just look at what has happened in the 
curriculum in the recent past. When the 
elementary music curriculum was finally 
revised in 1971, it replaced a document and 
materials that were prescribed in the late 
thirties. The visual arts at that time fared as 
badly. The recent appearance of enriched 
secondary drama curricula was 25 years 
behind Alberta and Ontario. Despite the 
emphasis for decades on movement educa
tion in leading countries of the world, B.C. 
has only just come up with a decent dance 
curriculum as part of the physical education 
curriculum. Elementary drama hardly exists 
at all in the language arts curriculum. And to 
cap it off, it took 10 years to get the new 
secondary fine arts curriculum off the draw
ing board! 

While we applaud recent positive curric
ulum moves from the ministry in support of 
the arts, then, let us not forget we are 
behind other areas in Canada. In addition 
to curriculum problems, look at the official 
ministry documents that have suppressed 
the arts, notably the Chant Report and the 
core curriculum. Furthermore, the recent 
appearance of the Consumer Fundamen
tals 9/10 course is going to deplete further 
secondary arts enrolments. The arts are the 
only subjects in the secondary school or
ganization that exist solely as electives. 

To compound the problem further, prin

cipals in the majority of our elementary 
schools have insisted that all teachers can 
teach everything. As a result school art and 
school music in many of our elementary 
schools is a joke — or worse, non-existent. 
How can we honestly point to the status 
quo lo (ind a justification for school arts 
programs? W«- must rebuild, it is time that 
school districts -iemanded elementary arts 
specialist. It is time elementary principals 
demanded good arts programs in their 
schools. If this occurs, the teacher training 
institutions will be encouraged to respond 
by providing adequate teacher training in 
the arts. 

UBC REQUIREMENTS 
To complete this bleak picture of official 

non-support of the arts one can allude to 
the UBC entrance requirements, which list 
required subjects, none of which are in the 
arts. Even if one is entering an education or 
a fine arts faculty at UBC he or she does not 
need to have public school education or 
experience in the arts. 

The end result r f all this, if we do not act, 
will be to eliminate the arts at the secondary 
level and to weaken and make even less 
credible the arts at the elementary level. 

To address these problems an Arts Edu
cation Committee was established recently 
in B.C., made up of interested arts educa
tors and other concerned members of the 
arts community. This committee has solici
ted the aid of the B.C. Community Arts 
Councils. It. has requested and' received 
BCTF support. The May 1981 Representa
tive Assembly passed a resolution stating 
that "a basic education includes experi
ences in the arts, namely dance, drama, 
visual art and music." As a result of spin-offs 
from the work of this committed numerous 
distticts have had arts assessment task 

force:, in order to implement the recom
mendations of the Canadian Conference of 
Me Arts Task Force on Education 

riie'e are other positive signs. The uni
versities report a great demand In music. 
The number of rlMiii I arts admini;...; ators is 
increasing in B C UBC ii making pirns for 
upgrading its dance program. The college 
arts programs canno; keep up with t! e 
demand for Iheir courses. The UBC music 
faculty has twice as many music applicants 
as it can enrol. 

Parents, with increasing frequency, are 
demanding excellent arts pvogiarns for their 
children. The demand on the B.C. Touring 
Council to provide funds for travelling 
performing arts groups around the prov
ince has quadrupled in three years. Com
munity attendance at arts events and inter
est in arts activity has never been greater. 
All this evidence points to a potential rapid 
growth and an interest in and demand for 
quality arts experience in our schools in 
B.C. in the future. 

The prospect for the arts taking their 
rightful place in the provision of a quality, 
balanced education for children looks 
bright. If we educators are not dazzled by 
new educational bandwagons, are not con
fused by the rapidity of future shock 
change, are not frustrated in our scheduling 
by the appearance of redundant courses, 
we shall support at all levels the inclusion of 
quality arts programs that have historically 
contributed so much to our development as 
human beings. O 

As this boy shows, an interest in the arts 
does not preclude interests or abilities in the 
"practical" aspects of life. 

Dennis Tupman is Performing Arts Co-ordinalor for the 
Vancouver School District. 
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GARY RUPERT 

©Despite the efforts and good intentions of 
teachers and principals in B. C , most of our 
children do not receive a sound arts educa
tion in the majority of cases — in fact, they 
are denied this aspect of their education. 

It is important for all teachers to be aware 
of and work toward correcting this in
iquitous situation, because it is wrong for its 
own sake, and because another area of 
knowledge could be the next victim of a 
short-sighted ministry. 

The fine arts are essential to human 
development: "the functioning individual 
must have developed three things: identity, 
energy, and skills."* The arts are a vehicle 
for the development of the identity, be
cause the question of identity — both of the 
individual, and of society —. forms the 
subject matter of the arts. 

Moreover, rather than defining identity, 
as is the case with one's relationship to work 
or social place, the arts demand exploration 
of the relationship between one identity 
and another. It is only in context that an 
identity has meaning. 

THE B.C. TEACHER, SEP1EMBER-C^TOBER 1981 

Another aspect of the identity question 
has to do with our cultural heritage, our 
history. Taking a simplistic view of history, 
one could say that history is a record of war 
and artistic achievement. My choice of 
subject matter with which to inform children 
whence they came would certainly be the 
arts rather than the negativism of war. 

The arts provide both a source of energy 
and a positive outlet for energy. They 
benefit the developing individual in that 
they are success oriented, and the success 
they provide originates from within the 
individual Uilld; it is not laid on him o: her. 
We team from what we do, and we learn 
faster if what we do is positive and creative. 
Torrence has stated that humans prefer to 
learn in creative ways, yet our school 
system has continued to deny one of the 
primary outlets for creativity. 

Let us consider now the quest for skills. 
' Our enlightened leaders in the ministry 
wouiu have us believe that job skills are not 
just desirable, but are a religion. Although 
there is no official philosophy of education 

in B.C., the ministry has a de farto one, 
which is: "train workers for the barons of 
industry."! believe that the teachers of this 
province disagree with that view of educa
tion's purpose, and that the view is a stupid 
one. 

We have seen recent research that sug
gests that an individual can learn the actual 
skills for most jobs in North America in three 
weeks, and that the industry involved can 
do a far superior job of identifying the 
needed fkills and of teaching them. And it is 
obviously a fallacy to believe that the school 
system can keep up with the pace of the 
technological revolution currently under 
way. What is needed instead — and what 
schools can best do — is to provide the 
important "core" skills: perception om-
munication, self-discipline, and problem-
solving. 

The arts spring from these four skill areas, 
for without at least some degree of mastery 
of these skills, there is no success in the arts. 
People strive for success as long as they 
perceive there is a chance of achieving it. 

7 ' " 

7 7 
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Who can deny t/nr young peop/e benefit from participating in dramatic productions? This 
scene is from u University Hill Secondary School's production of Scrooge. 

There is always a chance in the arts, 
particularly in the arts-in-education. 

The arts are systems of communication; 
they demand creativity that, once fostered, 
is transferable to other areas; they challenge 
our perceptions of ourselves and our so
ciety; they bring us pleasure — the pleasure 
of making and the pleasure of observing 
beauty; they employ metaphor and help us 
to draw relationships; they lead us toward 
individualism; they engender self-

discipline. These things are what education 
is really about, not learning to be a con
sumer — whatever that is. 

A brief word about Consumer Funda
mentals (surely more notice than it de
serves); how sad it is that the vision of our 
leaders is so limited that consumerism is the 
centre of their perception. When; is the 
nobility of thought that holds that an educa
ted, enlightened person in our society is free 
to make and capable of making his or her 

own choice? What kind of society bar, as an 
ideal that all citizens are trained to spend? 
What respect can we have for a govern
ment whose ideals are so bankrupt that the 
limits of their goals are consumerism? 

We do not claim that we are training 
tomorrow's artists and performers, ai-
thouqh some of our students will become 
active in the arts as a life's work. Rather, we 
want every child in B.C. to have an equal 
chance to know him or herself and to grow 
into a complete, sensitive person able to 
fully appreciate all aspects of the cultural 
environment in which he or she lives and 
understand the relationship of that environ
ment to the work life, and to the non-work 
life. 

Every child in eUmentary school must 
have the help from trained teachers and the 
scheduled time in the week to learn in 
drama, dance, music and visual arts; every 
secondary child must have the opportunity 
to explore these forms of knowing and to 
challenge him or herself to the limit of his or 
her potential. 

Every person has a right to a full and 
complete education, and the arts are an 
equal part in that complete education. O 
* AEA Neuw/etter, Vol. 1 No. 2 

Gary Rupert is a fine arts consultant in the Greater 
Victoria School District. 

Desolation Sound Marine Park 
• O n l y 90 m i l e s f rom V a n c o u v e r 

• 150-300 feet of Beaut i fu l O c e a n Front 

• 2 -5 A c r e p a r c e l s 

• Southern e x p o s u r e , A rbutus trees 
g a l o r e 

• W a r m e s t Wate r o n B.C. C o a s t , u p to 80° 
F a h r e n h e i t 

• P r i c e d f r o m $65 ,000 with B a n k 
F i n a n c i n g A v a i l a b l e . 

ocean/ide 
realty corp. 

689-2867*591-9060 

ACT!ON>MuSIC 
THE B.C. MUSIC EDUCATORS' ASSOCIATION, 

Invites membership by all teachers and administrators, 
Irom primary to university, concerned about music 
education. 

Members receive Ihree journals [The B.C. Music Educator). 
four newsletters, minutes ol all executive meetings, and 
miscellaneous publications. 

PLUS 
The association sponsors excellent conferences 
workshops each year lor professional development. 

AND 

and 

Has committees working to voice Ihe concerns and 
influence Ihe direction ot music education in this 
province. 

! JOIN NOW! 
Send $15 with your name, address and social insurance 
number to Peter Stigings, president, 1975 West 49th Avenue, 
Vancouver, BC V6M 2T1, 
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Is integration of the arts just another way of pushing 
the arts out of a central place in the curriculum? 

• A new movement in education has 
sprung up throughout North America and is 
strongly exemplified here in British Colum
bia. Educators from many separate disci
plines are pulling together to pool the 
commonalities of their subject areas and 
reaching out to the community for support 
for their cause. 

I am referring, of course, to the arts in 
education movement. That The B.C. 
Teacher would devote an entire issue to the 
arts is indicative of the impact that this 
movement is having on the educational 
scene. . 

_ r 

It is possible to view this new emphasis on 
the arts from many differing perspectives; 
Obviously, the historical and political per
spectives would shed a great deal of light on 
the reasons why concerned teachers and 
citizens are banding together to support 
and emphasize the place of the arts in the 
school curriculum. Suffice it to say here that 
"back to:the basics" core curriculum, ac
countability, declining enrolment,1 univer
sity entrance requirements and general 

. conservative trends have all contributed ;to 

forcing arts groups to come together to 
ensure their survival as functioning aspects 
of a child's education. 

A much more pertinent issue concerns 
the educational perspective on arts educa
tion. Is arts integration a justifiable educa
tional decision? Let us first consider some of 
the reasons for inclusion of the arts within 
the school program and then some of the 
issues that are raised by the arts joining 
together as a special interest group. 

Although the arts are: separate disci
plines, they share many common goals. 
The arts, in the context of this article, refer 
to the areas of both visual and performing 

i t - - - . . 

arts—the school cuniculum subjects of art, 
, music, drama and dance. Poetry, literature, 

and expressive writing might also be in
cluded in the educational perspective be
cause they share many of. the common 
elements that make the arts integral to the 

. school program/ However, in the organiza
tions cf arts groups, these subject areas are 
often not represented and school boards, 
the Ministry of Education and the BCTF 
also appear to define "arts" as including 

only art, music, drama, and sometimes 
dance. Therefore, that definition will be the 
one used here. 

The arts are universal to all cultures. 
Children cannot be denied a basic educa
tion in an area of human expression that 
goes from pre-history to contemporary 
times and across cultural and racial boun
daries. Human beings have always needed, 
and will always need, to express themselves 
through the various arts media. This means 
of communication and expression is not 
only for the talented few but should be 
open to all children. The arts allow individ
uals to form and interpret ideas, feelings, 
values and needs; to explore all aspects of 
human feeling; and to gain a greater under
standing about both themselves and their 
world. 

Within the school setting, quality arts 
programs capitalize on those characteristics 
that provide children with greater avenues 
into expanding their positive human capac
ities. Because the arts are often experiences 
that result in products or performances that 

. can be shared, they lead to greater co-
- r -
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operation between those who art' actively 
participating, and involve a wide range of 
possible audiences. 

This interaction can provide a focal point 
for public relations between the school and 
the community at large and among stu
dents and teachers at all grade levels. For 
some students this is their onlv chance for 
positive recognition within the school sys
tem. There is no doubt that an improve
ment in self concept and self image leads to 
increased achievement in many areas. The 
arts cannot take credit for the cultivation of 
positive self images for all students, but they 
do offer one very important and often 
neglected vehicle for many who would 
otherwise find failure the norm. 

The arts can become a part of all aspects 
of the school program. They provide a 
springboard into many subject areas by 
capitalizing on the joy associated with par
ticipation. By experiencing a subject 
through many different media, the student 
achieves a more comprehensive under
standing of that subject. The arts can fulfil, 
reinforce and breathe life into the total 
curriculum from science and social studies 
to language arts and math. 

OTHER WAYS OF LEARNING 
Children learn and understand through 

many different modes besides verbal com
munication, It is imperative that we teachers 
challenge and expand a child's visual, audi
tory, and kinesthetic vocabularies. Discus
sion that is initiated by arts activities or 
responding to various arts forms, has been 
shown to increase verbal abilities and en
hance perceptual skills. In fact, the arts can 
be a major source tor helping children 
move from literal to metaphoric meaning. 

By providing meaning through a variety 
of different modes, we are encouraging 
multiple forms of literacy. If human beings 
by nature seek knowledge, as Aristotle 
suggests, it is crucial to seek and express 
that knowing in as many ways as possible. 

In a school system that is highly rule 
- i •-

governed and places a great deal of empha
sis on subject areas that are also highly rule 
governed (math, science, language), the 
arts provide an opportunity for students to 
experience more diverse solutions to prob
lems. Allowing for exploration and inven
tion, independent judgment, and open 
ended and figurative analysis encourages 
the education of the whole child. 

A great deal has been written on the right 
brain/left brain controversy. Facts can be r 

presented that support and repudiate that 
the functions of the two hemispheres of the 
brain are different. ^What everyone does 
agree on, however, is that it is vast.dis
service to children to develop the rational 
and logical aspects of the mind without also 
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developing the intuitive, emotional and 
creative aspects. 

With the pvecedirig information as back-
a h 

ground to the importance of arts education, 
what are the inherent joys and sorrows 
associated with combining art, music, 
dance and drama under one banner. Let us 
start T O with that big bug-a-boo "integra
tion" We have already established that the 
arts are separate disciplines that are linked 
by commonalities and that students may be 
able to transfer learning from and about 
one art form to another. There is a great 
fear that these commonalities willoversha-
dow the differences and somehow the arts 
will become fused into one body of knowl-
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edge that does a disservice to each of its 
P T 

component parts. 
The combined, comprehensive or inte

grated approach to the arts is already 
making steady headway in British Colum
bia. The revision of the elementary art 
curriculum and the elementary music cur
riculum, a t the provincial level, became a 
revision of fine arts curriculum, which in
cludes drama as well. It has yet to be seen 
just how much integration is an integral part 
of this new document or if each of the 
disciplines will still be separate entities 
within the new curriculum. 

Several school boards have also moved 
toward developing fine arts curriculurns 

•i 
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bUti°nS that each °fthe arts c ™ ™ke to a 
chid s education and if we approach the arts with the educational 
interests of the child first, the arts education movement wTbe of 

immense benefit to our students. However, if integration means just 

and creating fine arts administrative posi
tions. That there is no historical theoretical 
basis for integration of the arts appears to 
be of little concern. There is a saving in 
time, personnel, and money by combining 
the.arts. No longer do you have to deal with 
three ;or four separate disciplines. They, 
have all been amassed under the new catch 
all "the arts." -

If the arts are combined, will the time 
allotments also be combined and less time 
devoted to art, music, dance and drama 
within the school? Will teachers be so 
overwhelmed with trying to relate one art 
form to another that they will stop relating' 
the arts to other aspects of the curriculum, 
stop teaching each of the arts separat<"'ly at 
times for their own unique qualitiesTstop 
using the participatory nature and joy of the 
arts to motivate children — in fact, stop 
teaching any of the arts? Can fine arts 
administrators adequately deal with the 
uniqueness of each art form and help 
teachers and students in each separate 
area? These and other questions must be 
answered if the goals of arts education are 
not to be watered down by superficial 
integration. 
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The problem of integration raises other 
serious educational issues. Despite the use 
of the term "arts specialist," which is being 
bandied about in the literature, there has 
been little practical experience in combined 
arts process teaching by teachers within our 
schools. Certainly all good teachers relate 
one subject to another but the emphasis on 
forced integration of the arts does not 
appear to be a functioning occurrence in 
our classrooms. 

; Arts education and arts specialists simply 
do not exist in British Columbia to any 
degree. Where an individual teacher might 
take a concentration in two arts areas, none 
of our teacher training institutions has es
tablished programs that are training the 
elusive arts specialist. In fact, at the elemen
tary level arts education is being thrown 
into the lap of the poor unsuspecting class
room teacher who often has no specialist 
training in any of the arts. 

One would hate to hinge educational 
decisions on semantical distinctions but it 
appears that the word "integration" itself 
has had a good deal to do with the confu
sion over arts education. Integration is often 
seen to mean combining the arts rather 

than relating the connections between the 
various art forms and other aspects of the 
child's education. It is only by capitalizing 
on the unique qualities of each art form, by 
allowing children to experience and inter
pret these qualities and then relating that to 
their life and other experiences, that the arts 
can make a deep and vital contribution. 
Shallow attempts at searching for similari
ties rather than the natural growth of rela
tionships will do the value of the arts more 
harm than good. 

If we focus on the contributions that each 
of the arts can make to a child's total 

> education and if we sensitively approach 
the artk with the educational interests of the 
child first, the arts education movement will 
be of immense benefit to our students. 
However, if integration means just another 
way to effectively push the arts away from a 
central place in the curriculum, children 
have lost. 

As professional educators, the decision is 
ours.O 

Kit Grauer is supervisor of art in the Richmond School 
District. :-„ 
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Children need the arts 
The brain has two hemispheres, but schools have tradition
ally had students use only one of them. The arts offer unique 
channels for developing processing skills that are un
touched by other subject areas. 

ROBERTA SCOTTHORNE 

©Our children need the arts. Arts are basic 
to life. 

Such statements as these are made by 
arts-oriented teachers to promote their be
lief in the intrinsic worth of the arts as an 
important part of the educational experi
ence of every child. 

They know they are right; they feel 
strongly about their position. Colleagues 
ask them to justify, to rationalize this posi
tion and they do so. citing valid points 
regarding productive use of leisure time in 
the urbanized, highly technological society 
we are developing, or acceptable forms of 
social interaction through arts-centred ac
tivities, or development of future market
able skills with career potential. 

These goals are society-oriented and 
indisputably valuable, but are they the 
reasons for an elementary arts program? 

Not likely! So why do children need the 
arts? And, how are the arts basic to life? 

Children — in fact, all people — need the 
arts for three basic reasons — one, the 
expression of their unique internal percep
tions of the world; two, the freeing of the 
multi-sensory metaphoric mind; three, the 
opening of new learning channels using all 
methods with transfer potential to all sub
ject areas. All these and more are available 
from the arts! 

By now most educators are familiar with 
arid informed about recent findings in 
brain/mind research. We now know that 
each hemisphere of the brain is specialized 
for a different cognitive style; the left side for 
a logical, analytic mode, the right for a 
holistic, intuitive mode. Words are an excel
lent tool for the left hemisphere; images and 
spatial relations, for the right. The brain is 

holographic, however, centres for specific 
types of processing are Known. Figure 1 
outlines thesi areas. • 

If one is tt'\ cultivate creativity, first both 
the rational-analytic and the holistic-
intuitive modes of information processing 
must be developed, then the ability to 
inhibit the mode Inappropriate to the task at 
hand must be strengthened, and, finally, 
both modes must be able to operate as 
complements. 

Arts education is a natural vehicle for the 
development of the intuitive-holistic mode 
through visual/spatial thinking, pattern rec
ognition, parallel processing and image-
making. This type of synthetic thinking 
balances the analytic thinking of the left 
hemisphere reinforced by the three Rs. It is 
essential to give equal time for each hemi
sphere. Enrichment is not the issue, but 
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rather the development of cognitive poten
tial as important as language skills for 
high-level problem solving. Elementary 
school is the logical pace for the training of 
information processing of every kind. 

Our first contact with the world is sensual. 
Our first few months are spent responding 
to our senses and our basir. needs. We not 
only learn to trust our senses, we revel in 
them! Small children function hi.'listically 
without the restriction of labels and defini
tions until they are eight to ten years old. 
They expect to experience new objects 
totally — expecting to hear what they have 
seen, and touch what they have heard, as 
well as tasting everything in sight. 

New parents delight in their offspring's 
explorations and discoveries. They are anx
ious to provide varied experiences for their 
children at the earliest opportunities, as is 
witnessed by full classes in pre-school offer
ings of music, art, gym and swimming. 
Through intuition or information these par
ents realize the needs of their children for 
the nurture of and exposure to the many 
ways of "knowing" the world. 

These needs should be priorities for 
educators. Education is not the regurgita
tion of information, as found in many 

classrooms and encouraged by many cur
ricula, but the nurture of the attitudes, 
values, habits and tendencies made possi
ble by the full co-operation of all mental 
faculties. And. since education is truly effec
tive insofar as it affects the working of the 
brain/mind system, it is obvious that an 
elementary school program narrowly re
stricted to the thrc,? Rs will educate mainly 
one hemisphere, leaving half of an individ
ual's high-level potential unschooled. 

Arts education offers unique channels for 
developing processing skills that are rela
tively untouched by other subject areas. 
Many children who are weak in verbal skills 
or who favor cognitive styles of a right-
hemisphere nature are lost in the pre
dominantly left-hemisphere teaching styles 
of today. The verbal-analytic teaching 
mode is expedient, or so it is believed, 
however, its results are often short-term 
verbal learning with little retention. It is 
frightening to note the cyclical nature of this 
system. 

Discovery and exploration learning takes 
more class time, more teacher preparation 
and more disruption than the lecture 
method. Some control must be relin
quished by the teacher so that individuals 
have room to investigate matters in their 

own style. Often teachers find this difficult, 
and the pressures of time prevail, so — back 
to the contained, controlled, verbal 
method. We were taught this way and we 
perpetuate this style, even though each of 
us probably harbors a fond memory of at 
least one teacher who caught us forever 
with a new approach! 

TEACHERS PERPETUATE CYCLE 
Our standardized testing system — re

vered sufficiently still to have confirmations 
of our left-brain functions recorded for 
posterity — perpetuates the cycle. The 
obvious impression is that intelligence tests 
indicate future expectations — future life 
decisions — and they are all based on half 
of the potential to be developed. The results 
preclude much creativity and divergent 
thought as that takes longer than the pre
scribed testing time, questions the infallibil
ity of the "right" answers and diminishes 
the proficiency of the marketing system. 

These same results establish criteria for 
future university programming, which 
produces teachers prepared to perpetuate 
the cycle. When shall we value and encour
age the right-hemisphere oriented student? 
When shall we develop curriculum strate
gies and evaluative skills for non-verbal 
problem-solving and information-
processing? How shall we encourage the 
true maximization of the full potential of our 
students? Arts education is a strong, intelli
gent beginning. 

We have~t!.e resources to educate our 
children fully. We already have half the 
work done —- our reading, writing and 
arithmetic methods are constantly under 
review with much progress evident. Our 
next task is to equal these areas with 
strategies to reflect the expressive needs of 
our students, to open and free their me-
taphoric minds, and to help them connect 
and synthesize their sensory input. These 
can be found in arts education. 

"Synergy exists when all the parts of a 
system work together so that their effect is 
greater than the sum effect of the parts 
working independently," says Bob Samples 
in his book. The Metaphoric Mind: A Cele
bration of Creative Consciousness. So, let's 
give our students the input necessary for 
them to reach toward their fully, synergized 

'potential. 
The arts are available and appropriate. 

Let's use all our resources to lead our 
students to become informed, productive, 
creative problem-solvers, able to process 
and synthesize all types of information — 
not complacent consumers but productive 
participants in lifei'3 

Roberta Scotthomc leaches M Duncan Elementary 
School. . 6 . / . . •- .; 
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Drama is fun, but it is 
also a very effective way 
to learn. 

R E N E E N O R M A N 

©After school on Friday Ian wanted to talk 
about the pirate drama that had transpired 
in class earlier. Ian. 10 going on 12. intense, 
absorbed in history, particularly British, 
chose to role play Bonnie Prince Charlie, a 
precious royal prisoner in our classroom 
pirate drama. 

Today in the drama 1 commented. "If a 
pirate shouts 'stop or I".i shoot,' means it 
and shoots, the logical follow through in the 
drama is that someone may get wounded 
or killed." Ian, getting carried away, wanted 
to discuss that statement more. 

The author, in-role as the woman on the 
island, listens to a tune played on the 
"flute." Using the technique of teacher-in-
role, she can guide the role drama and 
challenge student thinking. 

An example of role-playing to test attitudes 
or beliefs. One student takes a stance and is 
challenged by another. 

An intense moment in the role drama. The 
action has been slowed down, and the 
students move carefully with one another. 
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As we talked. I was conscious once again 
of the powerful learning inherent in drama 
education. My students function in our 
drama as role players, trying out many 
attitudes and beliefs Sometimes they are 
playwrights, deciding on the next direction 
that the drama could take. At other times, 
the students are like sociologists, discussing 
group human be'iavior and social interac
tion. Sometimes my students are poets and 
wise men. The language of poetry and 
wisdom seems to form on their tongues like 
crystalline icicles. Sometimes my students 

become philosophers, debating about I U S -
tice. power, good or evil. 

At this point in our pirate drama, the 
students think typically that weapons ami 
physical power are the ingredients of 
strength Somewhere at the back:> of their 
minds they know that this is not the whole 
picture. 1 work with them to extend their 
thinking beyond the mere stereotype. I 
want to take them on a journey beyond the 
use of weapons, to where they discover that 
there is also strength in compassion and 
co-operation. 

In our drama 1 also play a role, a mysteri
ous woman on an island where the pirates 
have been shipwrecked. The students 
chose the concept of a shipwreck, and 1 
checked with them about the role I wanted 
to adopt. During the drama, they wash up 
on my island, and I request that they 
relinquish their weapons in return for food 
and shelter. They agree, but only temporar
ily, for these pirates feel insecure without 
their weapons. Later in the drama, they 
follow me at night, and take the weapons 
back. (I. of course, "let this happen." since I 

Drama provides many listening and observ 
ing experiences/These students are reflect
ing on some of the drama work. 

Many shapes, levels and groups emerge as 
the drama progresses. A great deal of 
discussion occuis along the way. 
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have determined from discussion and ob
servation that this is very important to 
them.) 1 see that perhaps the return of the 
weapons in the drama might be the very 
tool for exploring the dimensions of power 
and prejudice. 

Through the drama, we can explore 
whether: 

e weapons and force are necessary to 
explore the island; 

c confrontation and antagonism are jus
tifiable; 

• this woman has done them any harm 
to warrant their show of force; 

• that which is different or alien is always 
to be mistrusted or misconstrued; 

« the ways and beliefs of others are 
sometimes misunderstood, and how we 
can deal with this in our own multi-cultural 
society. 

The possibilities are endless. Throughout 
this exploration, the students are using 
language (both written and spoken) to 
express their thoughts and feelings. Some
times the language is functional, such as 
when the captain issues commands to her 
crew. The language is also idiomatic, for
mal, informal, and characterized to fit the 
century and its people. 

The students have written logbooks and 
diaries. They will draw the island and its 
many mysteries. Some of them are reading 

"iVoui I'm going to be late for my drama 
class." 
©Innovations Unlimited, Inc. 

books about pirates or ships. We have 
learned, for example, that there were 
women pirates in history, and the captain in 
our own drama is a female student. I have 
shown them a set of art prints depicting 
various ships. 

There are no real weapons in our drama, 
of course, just an occasional metre stick or 

plastic toy that lends symbolic meaning to 
what we do. The students mime and imag
ine as we progress, working within the real 
environment to create spaces and move
ments with particular meanings. 

There have been many occasions when 
we have stopped the dranru to discuss, 
reflect, listen, or work out jifferenr -s of 
opinion! 

Ian says the drama ii fun, because as a 
10-year old he knows the satisfaction of 
playing. But this drama is more than playing 
for fun. It is a disciplined and controlled 
method of learning skills and understanding 
concepts. When my students discuss vio
lence in current events or when they write 
about a chapter in a novel, they can draw 
upon the many experiences they have had 
in our dramas. When they encounter a 
word or phrase or saying that we used in a 
drama it will have meaning for them. 

Drama for them is fun, but it is also a deep 
and powerful way of learning. O 

Renee Norman, formerly a teacher at Shaughnessy 
Elementary School in Vancouver, is now a part-time 
drama consultant for the Vancouver school system. 
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©It had its beginnings in Portugal, a fuller 
flowering in Hawaii, its modest heyday 
from time to time in the U.S.A. and now it 
has come to us in Canada. 

The instrument is the erstwhile humble 
ukulele, and its current popularity in Can
ada is the direct result of the work of a man 
named Chalmers Doane, supervisor of mu
sic education in Halifax. 

More than a decade ago, Doane began 
making the ukulele an instrumental focus at 
the elementary school level, developing 
repertoire, playing techniques and peda
gogy in the classroom. Having a substantial 
background with musical instruments of all 
kinds, he was struck by the facility with 
which students developed musically on the 
ideally child-sized ukulele. He proceeded to 
formalize and document his approach, and 
as his success made its musical impact on 
the Halifax schools and community, word 
began to spread. 

In the past ten years, the Doane Ukulele 
Program has become a recognized ap
proach to music education in every prov-
ince in Canada. British, Columbia is no 
exception. An annual provincial ukulele 
workshop; held in Langley and 
spearheaded by Doane himself, allows any 
teacher in the province to obtain schooling 
in.the method. The essentials of the pro

gram provide a blend of skills in ear training 
and music literacy, organized for sequential 
development throughout the intermediate 
grades, and ultimately concerned with en
abling students to experience the enjoy
ment of informed music-making. Costs are 
minimal since the program is rooted in the 
concept of continuation, thereby providing 
a long-term focus for students with a one
time financial outlay. 

The implementation of classroom uku
lele in B.C. ranges from that of an interested 
teacher operating single-handedly in one 
school to that of a curriculum-centred, 
district-wide focus overseen by the music 
supeivisor. Major involvement with the 
instrument is occurring in such places as 
Victoria, Sooke, Saanich, Vancouver, 
Karnloops, Nanaimo, Kelowna and 
Langley. These are districts in which regular 
in-service classes augment and support the 
teachers' own work, providing a broad base 
for communication and furthering the pros
pects for consistency of approach through
out a single school district. 

Other areas in which individual teachers 
are using the program include Port McNeil, 
Salmon Arm, Port Albemi, North Vancou
ver, Abbotsford, Courtenay, Sorrento and 
Maple Ridge. 

In the past few years both UBC and the 

LORNA MacPHEE 

Here is a music program 
for elementary schools 
that is a proven winner. 
Both students and 
teachers are enthusiastic 
about it. 

University of Victoria have offered educa
tion courses in Doane Ukulele, and their 
field development programs in music edu
cation have earned the approach all the 
way to Whitehorse. Obviously as the uni
versity graduates move into the teaching 
field, we are going to see an increase in the 
use of the ukulele in the elementary grades, 
but at the present time there Is still more 
demand for teachers with the skills than 
there are trained graduates available. In-
service training, where offered, is still the 
mainstay for teachers interested in the 
Doane Program. 

The enthusiasm of participating teachers 
is most immediately evident among those 
who came to the ukulele after earlier years 
of teaching music to intermediate students 
by other methods. The ukulele's similarity 
to the guitar, but in a more manageable 
size, offers instant appeal to our children of 
the Rock era, and teachers respond favor
ably to the fact that the ukulele encourages 
singing in addition to playing and reading 
skills. 

Lest you hold your head at the thought of 
thousands of Tiny Tims out there tiptoeing 
through the tulips, rest assured that there's 
more to playing the instrument than he 
knew! A student experiencing music educa-

Contlnued on page 28 
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The Vancouver School Board's 
Summer Centre of the Arts had its 
sixth successful run this summer, 
enrolling 1.500 students ranging in 
age from six to 70. The centre offers 
20 days of instruction in the various 
arts each July. Teachers are re
cruited mainly from the public 
school system, but some profes
sionals in the arts are used as well. 
Here are some scenes from this 
year's activities.o 

Students received a welcome the mo
ment they stepped into Eric Hamber 
Secondary School, site of the summer 
program. 

Members of the junior string class, 
directed by Ona Cropper, work dili
gently on their first day. 

These boys are acting out a mime 
exercise in a class taught by an Axis 
Mime Troupe member. Mime was of
fered for the first time this year. 

Summer Centre principal Ken Annan-
dale teaches at Gladstone Secondary 
School during the regular school year. 

These six-year-olds were registered in 
Art Experiences I. 

Mauryne Allan, professional dancer, 
leads the senior jazz dance division. 

The ages of students enrolling in the 
same course vary greatly. 

Brian Daniel, teacher at Gladstone Sec
ondary School, gets a beginning guitar 
student started. Two levels of guitar-
playing are taught. 

and 10. Young students in the pup
petry class learn to make and use their 
own puppets and theatres. 

These students are mastering the basics 
in the popular photography course. 
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RUTHKIRWAN 

Here are some practical suggestions for 
teaching art in the intermediate grades. 

2>r&Mng and Pbihtiha't 
• T h e first step in becoming a good art 
teacher is acquiring a sound philosophy on 
the subject. 

If you are a practising artist you are likely 
to be ore of the lucky few who, knowing the 
life, also know the doctrine. That is not to 
say that all artists are good art teachers in 
the same way not all musicians are good 
music teachers, but obviously if one does 
no art it would be extremely difficult to 
understand a good philosophy and next to 
impossible to make one functional in a 
classroom. 

Art is something that is done. In a real 
sense there is no such thing as art; there are ; 

artists who make statements with media in a 
specialized format and procedure involving 
certain principles and elements commonly. 
agreed to be the language of the artist. The 
purpose of this work is communication. The : 
artist may attempt to communicate with hisv 
or her present society or gamble on com-; 
municatjng with a future society. 

There is a joy in this communication. > 
There is a reward in this work that touches 
the deepest chords in our human nature.' 

And that is why art is Included as a subject in 
our schools. 

An artist applies media with a method 
designed to work through a problem of 
expression or inspiration to its ultimate 
conclusion. He or she may work with a 
limited or a wide range of media, principles, 
elements and formats according to the 
needs of the intended statement. To be able 
to do this he or she must have acquired 
some specific skills and knowledge; without 
these the artist must stand by inarticulate as 
the glory of an inner vision fades. 

It iS'the occupation of the art teacher to 
provide students with skills and knowledge; 
as they need them so that they might 
communicate their visions without an im
possible hindrance; And that is not to say 
they will communicate without working at 
it.." 

It is the responsibility of the art teacher to . 
continue to work and produce his or her 
own art statements in order to maintain 
insight into the students' work and to retain 
a practical knowledge of media and skills. 

Art is a subject best taught by a specialist' 

in the same way that music is best taught by 
a specialist. That does not mean that it 
cannot be taught by a non-specialist. It does 
mean that ei non-specialist has to work 
extremely hard to teach it well because 
there are no short cuts. The first step is to do 
art oneself, and that requires the learning of 
certain skills and the exploration of media 
so that one will understand concepts and 
principles. If one does not take this'step he 
or she will be running from book to book: 
and from gimmick to gimmick and will be 
judging art lessons on how busy and happy 
the students seem. And he or she will be 
unable to demonstrate when it is obvious 
he or she should. 

Fortunately, there is no age limit for 
beginning to do art. That js the wonderful 
thing about it. In fact, the older one is the 
more.one has to express, arid it is the rare;; 
person who has not learned some skills he ; 
or she can incorporate into art work. 

Yes, almost anyone can learn to do art to 
his or her satisfaction, and to the satisfaction:" 
of what might be called a general public. T o \ 
put it another way, almost anyone can learn 
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An is something that is done, the purpose of which is communica
tion. I here is joy in this communication, and that is why art is included as a subject in schools. Almost anyone can learn to do art to 

his or her satisfaction; there is nothing really magical about it. 

j . 
1 ! \ t 

to write a satisfactory story or play or poem; 
in the same way a person can learn to 
create a satisfactory work of art. There is 
nothing really magical about it. As a matter 
of fact there have been periods in history 
when it was assumed that any educated 
person could draw and paint as well as write 
and produce music. 

3 

•T I 

THE APPROACH 

One could simply keep working without 
direction in what is known as the discovery 
approach. This is not to be confused with an 
approach that leads to discoveries and 
enlightenments through intelligent and in
spired guidance. The so-called discovery 
approach in the classroom is at best useless 
and at worst harmful. Only the gifted or the 
students receiving outside instruction bene
fit in any artistic way. 

Creative work involves the application of 
certain skills and concepts for a specified 
purpose. The skills and concepts must tie so 
much a part of the person doing the work 
that he or she is hardly aware he or she is 

using them in the same way authors or 
athletes use the skills they must to achieve 
their purposes, 

It follows, then, that considerable time 
must be spent to develop skills and under
standing and that creative work should 
require those skills. It should be obvious, 
too, that individuals progress at different 
rates and that some will have skills others 
will not have. Grouping is therefore an 
important part of art teaching; the gifted 
must be challenged as well as the slower 
student. Fortunately, this is easily done 
simply by arranging the progression of a 
skill lesson from the simple to the complex 
and by grouping the subsequent assign
ments. A class skill lesson does not, of 
course, obviate the need for individual 
instruction. 

The working vocabulary of painting and 
drawing is line, tone, color and texture 
communicated through a medium by 
means of a tool. The vocabulary is used to 
construct a specific artistic statement, which 
might be either representational or non-
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representational. If a representational state
ment is sought, illustrative skills are in
volved in addition to composition and 
design skills. 

It would, of course, be bad teaching to try 
to teach too much at one time. It is much 
better to introduce one element at a time. 
As a matter of fact, many artists work in this 
manner, and for many years it was the only 
method used - line . . . then tone . . . then 
texture . ... then color. It is not the only 
method or even the best one for all circum
stances, but it is the easiest to teach and to 
learn and it is based on sound art principles. 

r 

MEDIA EXPLORATION 

An intelligent exploration of a medium is 
a basic requirement. One has to know what 
a medium can or cannot do — and that 
takes more than five .minutes of an art 
lesson; It is as important as to know when to 
use a small or large brush or roller or spray 
can. An effect extremely difficult to do in 
one medium is simple to achieve in an
other. Expense is, of course, an important 
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Christmas '81 

Hawaii • Fiji 
• Phoenix • Palm Springs 

Disneyland/San Diego 
' Disneyland • Florida 
• London • Australia 

• New Zealand 

Spring Break '82 

Hawaii • Disneyland 
• Disneyland/San Diego 

• Soviet Union • Portugal 

Summer '82 

Africa • China 
• India/Nepal 

Call today about these exciting 
tours or your favourite 

destinations anywhere in 
the world. 

Telephone: 2 6 3 - 1 9 5 1 or 
1 1 2 - 8 0 0 - 6 6 3 - 3 3 6 4 

(Toll-free line for B.C.) 
5915 West Boulevard, 

Vancouver.,B.C. V6M 3X1 

I VENTRA 
} TRAVEL -
SERVICES 

; A w H o ( l ) | £ ) v V n e c l s u b s i d i a r y • ' / ' 
•'i^Q!;Te9^f?ep^wes,imenj:: ; ; V' | 

finri .Hpt'iS'ng Co-apo'rat ivo .•'"';I 

When ski/Is are not taught as needed, a 
student will soon become frustrated. The 
lack of skill and concept teaching is the 
fundamental weakness of our art education 
program. 

consideration, but do try to avoid asking 
students to work with materials to gain an 
impossible effect. 

For example: A true water color effect 
depends primarily on the quality of paper 
used as well as the paint, and on a good set 
of sable brushes. After some skill lessons do 
try to give them one experience with the 
proper materials. 

Don't show a picture made by an old 
master such as Rembrandt without telling 
the children modern materials could not 
duplicate the effect. Rembrandt used round 
brushes and added his painting medium as 
he worked with his own ground-up pig
ments; his panels were also specially pre
pared for each planned painting — and he 
often took six months to prepare a panel. 
Van Gogh, for example, achieved his ef
fects primarily through his use of wax (not 
the same as our wax crayons) — and there 
has not been an artist that so studied the 
theory of paint and painting as did Van 
Gogh. 

And don't forget many modern artists 
use plastic paints, sprays and photographic 
techniques as well as mixing media to 
achieve their effects. 4 

In short, before you introduce a medium 
to your students, do your homework and 
explore it thoroughly so Y O U can demon
strate effects. A photograph of a painting or 
drawing really tells us almost nothing from 
an "I want to do something like it" point of 
view. 

One of the reasons powdered "tempera" 
is and has been in schools for years is that it 
can be used to achieve a "professional 
effect" when it is usedproperlv. It is pigment 

mixed with a glue binder, it is to be used 
thickly or with glazes because its effect 
depends on a building of color. It can be 
used to simulate a water color effect only if a 
thick layer of white is underpainted first and 
if rhoplex or varnish binder is used to 
preserve the effect. 

REPRESENTATIONAL SKILLS 

Students at the intermediate level are 
interested in being able to draw and paint 
the world around them in a representa
tional manner. !t is '-^sonabie that such 
skills should be taught. In fact these are the 
easiest skills to teach and to learn. These 
skills are also often mistaken for artistic 
ability, which is why some schools of art 
teaching make a point of not teaching them. 
1 feel, however, th'it as long as it is pointed 
out to a gifted child»yhat Is good art and bad 
drawing and whatus bad art and good 
drawing there is little "danger in making a 
happy excursion to the\ "how to draw and 
paint" garden. 

I should point out: that there isn't much 
merit in laboring over a drawing when a 
photograph or projected slide solves a 
problem — about as much merit as there 
would be if one cleaned a battleship with a 
toothbrush. Of course, 1 mean when only 
an accurate likeness is required as a starting 

; or finishing point. A portrait or a landscape 
is a good deal more then accuracy whether 
pencil, paint or a camera is used. 

With the above in mind I've found the 
following skill lessons to be helpful vehicles 
to my art teaching. 
o How to paint a basic scene-pastel, tem
pera. 

' * How to draw and paint a face-pastal, 
tempera. 
• How to draw and paint witches and 
things — pastel, tempera, spray. 
• How to draw and paint animals — 
pastel, tempera. 

These skill lessons are ideal for explora-
»j tion in media and for calling attention to the 
• elements of line, tone, texture and color. 
On that basis alone I recommend you try 
them. They are great first lessons. 

CREATIVE LESSONS 

I have not included creative lessons in 
this article, not because they are not impor
tant — they are in fact what might be called 
the true art lessons — but because when 
skills are not taught as needed a student is 
soon frustrated and then is likely to give up : 
trying. Also, in my opinion the lack of skill ' 
and concept teaching is the fundamental 
weakness of our art education program 
today. O . • = • 

Ruth Kinvan teaches at Westmoiint Elementary S c h o o l 
in Karnloops 

T H E B.C . T E A C H E R , S E P T E M B E R - O C T O B E R 1981 



a 

of Education 
SUSAN INMAN Although often overlooked, dance can help any stu

dent to realize his or her creative potential, adding 
significantly to the quality of the student's education. 

THE B . C . T E A C H E R . S E P T E M B E R - O C T O B E R 1981 

©Creative dance, in our culture, has often 
been thought of as an activity for a select 
few. These highly talented specialists, 
trained from an early age. are privy not only 
to the magic of performance but also to the 
mysterious meaning of art itself: 

This elite view of dance, although often 
dominant, is not the only element in our 
cultural heritage. Many North American 
immigrant groups emerge from back
grounds where dance has functioned as a 
vital means for individuals to feel increased 
harmony and awareness within themselves 
and increased communication with others. 
Our own vibrant and rapidly changing 20th 
century social dance forms attest to the 
needs people have to express themselves 
and their relation to others through move
ment. 

Educational institutions, however, gener
ally nave not been cognizant of the tremen
dous contribution dance can make to their 
curriculums. Dance has not been exten
sively-dealt with either in terms or art 
appreciation or in relation to its role of 
helping all students realize their cteativc 
potentials. These functions have been well 
blended in many of the existing theories 
and methods of creative dance education 
(see bibliography) but at this point these 
methods are not widely utilized in the 
school systems. 

CONTRIBUTIONS OF DANCE 

What are some of the ways dance can 
contribute to the quality of education a 
student receives? Dance has the potential to 

............... wmmmmmmmmm 
Our vibrant and rapidly changing 20th century dance forms attest to the needs people have 
to express themselves and their relations to others through movement. 
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Public school students are not the . j r v v ones M car bene, tfrom lvr>re ir truction These 
Vancouver City College nudent, (Ungan.) > . rehearsing a number,^ a production of 
South Pacific. i ' 

affect an individual on a multitude of levels, 
including the following: 

© physical — Dance can offer many of 
the benefits, such as improved strength and 
cardiovascular functioning, that are con
tained in physical education programs. 
Dance also complements these programs 
by focussing on developing greater flexibil
ity and co-ordination, increasing body 
awareness, and enlarging movement voca
bularies. 

• soc ia l — Dance can provide oppor
tunities for students to participate in the 
feeling of belonging that is generated from 
shared rhythmic experiences. Problem 
solving in movement terms offers the 
chance to work with others in fresh and 
inspiring ways. Viewing the creative move
ment activities of others increases knowl
edge about the options available through 
movement and encourages respect for the 
abilities and choices of others. 

e cognitive — Dance offers a special 
way of learning about the movement capa
bilities of the human body. It also is a means 
to explore a variety of aesthetic, historic and 
cultural issues. 

• emotional — Through dance, stu
dents can safely structure the expression of 
emotions that are often difficult to express 
elsewhere. Their creative experiences en
hance their knowledge of and respect for 
themselves. 

A SAMPLE LESSON 
Perhaps the best way to understand how 

these levels can operate in a dance class is 
to examine the kind of material that might 
be usedin a session. This sample class, 
although relying on certain traditions in 
dance education. Is not intended to negate 
the enormous contributions that are made 
through the teaching of set parterns in folk, 
square and social dance and through rhytiV 
mics. It is intended to demonstrate one of 
many ways dance can be presented; the 
possibilities; for providing meaningful 
movement experiences in all areas of the 

-curriculum are as vast as the interests and 
imacjinatiorts of the teachers who use them.. 

Lesson; Exploring Locomotor Movement 
Music: any strongly rhythmic music such as 
country Irock 

1. Activity: warm-up in a circle. After 
teacher leads several different repetitive, 
rhythmic actions (e.g., swinging arms from 
side to side), each student takes a turn . 
leading the group through a repetitive 
rhythmic movement of his/her choice. 

Objectives: general warm-up of the 
body;:increase knowledge of the.move
ment possibilities of body parts; improve 
musical skills; allow for individual creativity 
and leadership. 

2. Activity: practise, the basic locomotor 
actions of walking, running, hopping, leap
ing, jumping, skipping, galloping and slid
ing in time to music. 

Objectives: increase cardiovascular func
tioning; improve co-ordination; develop 
rhythm; participate in a shared group expe
rience. 

3. Activity: explore the ways a walk (or 
any other locomotor action) may be 
changed by altering the use of time, weight, 
space, and shape of the body parts. 

Objectives: increase the knowledge 
about the basic components of the dy
namics of dance; enlarge movement vo
cabulary. 

4. Activity: students select a locomotor 
movement and create a composition by 
finding three ways to vary it. 

Objectives: integrate and demonstrate 
the'eoncepts of the session; promote indi
vidual creativity. 

5. Activity: interested students show 
their compositions. 

Objectives: increase confidence in per
forming; encourage respect for ihe choices 
and accomplishments of others. 

Although the activities described here are 
only briefly sketched, they illustrate that 
leading a dance class does not require years 
of extensive movement training. In-service 
workshops in a number of Lower Mainland 
schools have helped teachers new to dance 
to develop basic skills and methods. The 
dance chapter of B.C.-CAHPER also offers 
a variety ofworkshops throughout the year 
that are helpful for teachers looking for 
ways to integrate the riches of dance into; 
their curriculum. 

OTHER RESOURCES 
Films—Dance related films are available 

through the BCTF, local school boards, the 

National Film Board and, for a small rental 
fee, through the Media Exchange Co
operative, a media co-operative of post-
secondary institutions in British Columbia. 

Supplies — A good source for dance 
music is: Dance Craft Glamar Ltd., 3584 E. 
Hastings Street, Vancouver and 10521 
King George Hwy., Surrey. 

Another good source for dance records 
and also for dance books is Can-Ed Media 
Ltd., 185 Spadina Ave., Suite 1, Toronto, 
Ont. M5T 2C6. Can-Ed sends out, on 
request, a catalogue of all its dance books 
and records. 

BIBLIOGRAPHY 
Boorman, Joyce. Creative Dance in the 

First Three Grades. Don Mills. Ontario: 
Longman's Canada, 1969. 

Boorman, Joyce. Creative Dance in 
Grades Four to Six. Don Mills, Ontario: 
Longman's Canada, 1971. 

Carroll, Jean and Peter Lofthouse. Cre
ative Dance for Boys. London: Macdonald 
and Evans, 1964. 

Fleming. Gladys Andrews. Creative 
Rhythmic Movement: boys and gir/s danc
ing. Enqle wood Cliffs. New Jersey: Prentice 
Hall, 1976. 

Joyce, Mary. First Steps in Teaching 
Creative Dance. Palo Alto: Mayfield, 1973. 

Murray, Ruth Lovell. Dance in Elemen
tary Education. New York: Harper and 
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Slater, Wendy. Teaching Modem Educa
tional Dance. London: MacDonald and 
Evans, 1974. 

Also a number of useful lesson aides are 
available through the BCTF. O 

Susan Inman is an instructor at Vancouver City College 
— Langara and a dance critic for the C B C . 
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hool child 

DONNA OTTO 

This creative teaching 
technique uses the per
forming arts to guide 
children through the pro
cess of becoming whole, 
balanced, self-assured in
dividuals. 

©Children love the experience of an Orff-
Schulweik lesson. A phrase they often 
spontaneously say in such a lesson is: "Let's 
do it again!" Orff-Schulwerk is an experi
ence of joyful music making and unique 
belonging for every elementary school 
child. 

TEACHING APPROACH 
Orff-Schulwerk is a creative teaching 

approach that combines elemental music, 
drama, and movement education. Play and 
active music making occur through the 
child's total involvement in rhythm, move
ment, speech play, chant, dance, vocal 
technique, mime, drama, instrumental en
semble and improvisation. 

Carl Orff continues to emphasize that in 
the Orff-Schulwerk approach, much more 
is involved than music making alone. 
Rather, Orff-Schulwerk is the complete 
interweaving of all the performing arts, and 
creates a social setting in which each child's 
creativity Is nurtured and self-esteem is built 
up. This is music education for the whole 
person and is related to every area of the 
elementary school child's experiences. 

There are several characteristics uniquely 
combined in the Orff approach. First, the 
foundation of the learning sequence is in 
speech play and rhythm. The language arts 
experiences in an Orff program are numer
ous. Second, a special group of pitched and 
non/pitched percussion instruments de
signed for children and called Orff instru
ments are used to give quality ensemble 
experience to the child at a very early stage. 
The look of wonder and surprise on the 
children's faces occurs repeatedly in Orff 
classes as they discover their own personal 
creative expressions with these hauntingly 
beautiful instruments. 

Third, the entire process is permeated 
with emphasis on improvisation, which is 
sequentially developed so that improvisa
tion whether in movement, mime, speech, 
song, or on instruments is very natural and 
non-threaiening. Fourth, vital importance 
is placed on movement. Folk dance, mod
ern dance, mime, body awareness, and 
motor co-ordination skills are important 
elements of an Orff approach. Fifth, the use 
of indigenous folk material is an obvious 
characteristic of Orff lessons. Cultural story 

The Orff program offers opportunities for children to explore musical sound. 
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legends are explored in sound, instruments, 
mime, drama, song and dance. 

Sixth, the elemental style of Orff music 
means it is within the range of everyone to 
learn it, and to actively experience it. it is 
appropriate for every child and indeed 
creates a place of belonging for each indi
vidual. 

The "Orff process" is the teaching proce
dure that a Schulwerk instructor uses to 
guide students into a complete and total 
performing arts experience. It sets up a 
partnership of teacher and students actively 
making music. 

D E V E L O P M E N T I N B . C . 

Carl Orffs Schulwerk was first intro
duced to North America in 1956-57 c.t the 
Royal Conservatory of Music in Toronto, 
Ontario. Shortly after this successful intro
duction, inquiries about training became 
abundant, and in 1962 the first two-week 
intensive teacher training took place in 
Toronto. Each summer teachers travelled 
from all parts of North America to receive 
proper instruction. Several B.C. teachers 
took this initial training and began to do 
workshops and short courses. 

The first children's classes in Orff-
Schulwerk began at the Vancouver Com
munity Music School. Several teachers 
from Coquitlam and other Lower Mainland 
districts sought more extensive training. 

The first two-week Orff teachers' course 
was held at U B C in 1973 and was followed 
with another in 1974. By 1975 the need for 
a national organization of Orff teachers 
became apparent and the association "Mu
sic For Children" Carl Orff — "Musique 
Pour Enfants" was formed. British Colum- '-. 
bia already had a small chapter of teachers 
as part of this national organization. Enthu
siasm and interest in Orff-Schulwerk stead
ily grew in the Lower Mainland. 

In the summer of 1975, U B C offered a 
two-level training in "Orff Music and Move- v 
ment," and that fall a special conference;, 
was held. Early in 1976 the membership of 
the B.C. chapter had increased to 54 and 
progressed until in-'1978 the chapter was 
confident enough to, jointly host the Na
tional Orff Conference with UBC's Centre ; 
for Continuing Education Department and 
the Music Education Department. Well 
over 300 participants from all parts of 
Canada and United States attended that: 

: conference. Areas of public school music 
teaching, community arts programs, music 
therapy, university faculty members, musi-

. cians, classroom teachers and the music 
publishing industry were represented. Orff- •• 
Schulwerk now was known throughout the : / 
province. . 
. It soon became apparent that the recog

nized Three Level Certification Orff courses 
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should be established in western Canada. 
B.C. could become a training centre for 
Orff-Schulwerk teachers. In the summer of 
1980, Level I of the certification courses 
was offered at UBC. Forty teachers at
tended from Nelson, Powell River, Prince 
Rupert, Kelowna, Vancouver Island and 
the Lower Mainland. In July 1981, both 
Level I and Level II were offered, with 
80-90 participants from Alberta, British 
Columbia, Washington, Oregon and 
Idaho. The B.C. Orff Chapter has offered 
numerous excellent workshops in the past 
year and now has an active membership of 
100 teachers. 

IMPLICATIONS F O R E D U C A T I O N 

As more B.C. teachers receive intensive 
quality training in Orff-Schulwerk it is be
coming evident that the Orff process is not 
just a fad in education. Its influence can be 
recognized in all areas of education. Class
room teachers are able to use the Orff 
process to teach mathematics concepts. 
Speech chants and games are used for 

- geography and social studies facts. Poetry 
becomes an exciting improvisation session 
as the Orff instruments are used for sound 
effects. Mime and drama with Orff settings 
are used in literature classes. 

The movement and rhythmic training of 
an Orff program reinforces the co
ordination needed in athletics and sports 
activities. Listening skills are stressed and 
creativity is nurtured. The experience of 
community and "belongingness" becomes 
very strong for children and instructor. 
Therapeutic uses of the Orff process are 
occurring with learning disabled and handi
capped students. Enrichment and gifted 
programs recognize the high level of multi-
faceted challenges that are part of an Orff 
program. 

Indeed, Orff-Schulwerk is for every eler 
mentary school child. It is a valuable contri
bution to a child's general education and 
above all to a child's level of self-esteem, 
worth, and self-confidence. This gives the 
Schulwerk instructor a tremendous reward, 
and the satisfaction of being a part of such a-
creative teaching process. 

Orff-Schulwerk is about guiding a child 
through the process of becoming a whole,, 
balanced, self-assured individual, and it 
uses the media of the performing arts to do 
so. Should this guidance not be the primary 
goal of education?© 

Continued from page 19 
tion through the Doane Ukulele Program is 
capable of demonstrating a significant va
riety of skills in performance: picking a 
melodic line on the instrument; picking an 
harmonic line; singing either one of those 
while strumming an accompaniment — 
which he or she is able to work out by ear in 
several keys; reading music; improvising on 
a blues scale; incorporating sophisticated 
rhythmic accents into the strum; offering 
you your choice of Bach, Abba or tradi
tional folk music; even playing for you his or 
her own compositions! 

Learning in a group situation is a large 
part of the reason for students' enthusiasm 
and success. Playing and singing with 
others provides the student with the age-old 
pleasures of community music-making 
coupled with the friendly competition that 
so often stimulates achievement. With 
Doane Ukulele being intentionally struc
tured for class instruction only, teachers find 
themselves in the happy position of being 
able to offer an instrumental and vocal 
program that is geared to reaching 100 per 
cent of a class population. In the majority of 
B.C. schools using the approach, ukulele 
functions as the main component of in-
school music time, and in many instances 
the students buy their own instruments to 
benefit from home practice. 

T E A C H E R S E N J O Y IT 

Worth mentioning is the fact that ukulele 
teachers tend to be fervent in their praise of 
the enjoyment received. Many attain a high 
degree of proficiency on the instrument and 
gain satisfaction from their own solo playing 
as well as from the group experience, 
whether it be with their students or with 
other teachers. Given the Doane recom
mendation of adding a rhythm section to a 
ukulele group to foster a feeling for ensem
ble playing, many of these teachers are 
becoming involved with playing double 
bass and percussion as well. As one B.C. 
teacher was overheard remarking not long 
ago, "When I went to my first'ukulele 
lesson, little did 1 know I was going to wind 
up playing a whole other raft o f instru
ments, let alone teaching them!" 

Scy whether*you knew it before or not, 
the ukulele is alive and welland living in pur 
E.C. schools. It's fast outpacing; its former 
underestimated status and is giving a lot of 
children a solid link to the big wide world. 
Of music. O 

Ed. The BCTF Lesson Aids Service oilers an aid entitled 
"Ukulele — first year," which has been designed to 
supplement the books published by J. Chalmers Doane. 
Price 91c. 

,Loma MacPhee is a ukulele itinerant teacher in the 
Langley School District. n e 
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The top picture is a photogram made with translucent leaves. Notice the whitest parts formed 
by overlapping leaves. The lower pictu.e is a positive print of the photogram. 

PRINTERS 
AT WORK 
Do not 
disturb 
RICHARD ECKERT 

Making photograms is 
not only enjoyable, it's 
also an exciting learning 
activity. 

• F o r a two-week period in March 1980, 
during my final semester of practice teach
ing at Hillview Elementary School in 
Vernon, 1 spent the first three hours of 
nearly every school day locked in the 
janitor's supply room with 14 very enthu
siastic Grade 7 students. 

"Aha," you might think, "he was being 
punished for shirking his student-teacher 
duties." But this was not at all the case, for in 
this darkened room, these students and I 
were engaged in the exciting, learning 
activity of making photograms. 

Before I go on to tell you about our 
photogram work and how easy and re
warding working with photograms could be 
in your classroom, let me briefly explain 
what a photogram is. 
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Basically, a photogram is a photographic 
print that is made without the use of a 
negative. The print is made by placing an 
object or objects on a piece of photographic 
paper, exposing the paper to light for a 
short time, then developing the paper in 
photographic chemicals. The prints are 
made in a darkened room with some basic 
photo printing materials. 

In a minute, I'll give you a list of the 
materials and a procedure for using them, 
but before I do, let's turn our attention again 
to that janitor's room-turned-darkroom. 

Because the janitor's room had no win
dows and enough space for my 14 prospec
tive printers, 1 decided that it was the easiest 
available school room to darken and to 
print in. All I did to darken the room was 
tape the cracks around the door with black 
tape (once all my kids were inside) and 
cover the crack along the door/floor with an 
old towel. 

You could turn an ordinary classroom 
into a darkroom just as effectively by simply 
taping heavy black paper over the windows 
as well as taping the cracks around the 
doors. You could also use black curtains 
instead of paper and tape. Just remember 
that your objective is to have the room as 
dark as possible when the lights are turned 
out. 

Now I'll list the materials that you'll need. 

then turn to the procedure for making 
photograms. 

Materials: Photographic paper, photo
graphic chemicals (paper developer, stop 
and fixer), three plastic trays, three pairs of 
tongs, paper cutter, beaker, thermometer, 
paper towels, sink (if there is no sink a large 
container of water), clothes pegs and line, 
safelight (weak red bulb), darkroom guide 
book. 

Procedure: (A) Getting Ready 
When you buy your chemicals, they will 

likely be in a powder or concentrate form. 
Following the directions on the packages, 
mix your chemicals well in advance of 
usage so that they will be at room tempera
ture when you are ready to use them. This is 
a good activity for students. You could have 
them take turns mixing chemicals as the 
need arises or have those who finish other 
work early do the mixing 

When you are ready to use your chemi
cals, check your chemical package or dark
room guide to see if any of the chemicals 
need to be diluted with water. The Kodak, 
Dektol developer 1 used in the spring had to 
be diluted one part developer to two parts 
water. I also used undiluted Kodak stop and 
fixer. You should dilute only enough solu
tion to be used in one session. 

Now line up your trays so that the sink or 
your water bucket is last in line. Into the first 

tray, pour your developer bath; into the 
second tray, your stop bath; into the third, 
your fixer. Use enough solution in each tray 
so that the amount will easily cover a piece 
of photographic paper. Have lots of water 
in your sink or bucket. Place a pair of tongs 
beside each tray, put your clothesline up, 
and hang your safelight high on the wall or 
ceiling. 

Having prepared our janitor's room in 
such a painstaking, scientific fashion, my 
Grade 7 students and I. feeling quite profes
sional, decided that the final touch our 
darkroom needed was a sign on the door 
identifying the activity within, photogram 
printing! 

Procedure: (B) Printers at Work. Do Not 
Disturb! 

Make sure that all of your students have 
their silhouette forming objects and a spot 
to work at, then turn the safelight on and 
the room lights out. It will take your eyes a 
few minutes to adjust to the weak illumina
tion provided by the safelight. When you 
can see again, open up your package of 
photographic paper and pass one sheet to 
each student. (Never open up the paper 
package with the room lights on!) If you 
have large sheets of paper and you are just 
starting to make photograms, you may 
want to cut these pieces in half until you 
have the technique mastered. 

iwt rTE , „ 
PF INFORMATION 

AS WELL AS 
ENERG 1 

\ 
Information Place is where 

students, or anyone with an interest, 
can look into the latest ideas on energy. . 

There's a variety of material on today's projects f 

and tomorrow's plans for electricity and natural gas, 
and also facts on alternative energy sources, energy 

conservation in the home and business, and the environment. 
'Our staff will help you to find the information you need. So come on 

in, and tap these resources. They're very renewable 

Information Place 
B.C. Hydro Building, 970 Burrard Street, Vancouver 

® RCHydro 
Open weekdays from 8:00 a.m. to 4:30 p.m 
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The 
British Columbia 
Primary Teachers' 
Association 
invites membership by teachers 
and administrators of Grades 
K-3. 

Annually a member receives three journals, 
Prime Areas, the Primary newsletters, and mis
cellaneous publications. 

PLUS 

The Primary Association sponsors several excel
lent conferences each year for Primary teachers. 

A N D 

Has nun.^rous committees working on behalf of 
Early Childhood Education in B.C. 

JOIN NOW! 
- Only $ 1 7 -

Send your name, address and Social Insurance 
Number to PSAs, BCTF. 

stay home 
and go to university 

You can register at any time of the year to continue 
your university education. The University of British 
Columbia offers Guided Independent Study Course-
es in a wide range of subject areas. Choose from 
the 45 credit courses in Arts and Education or the 
new non-credit Learning Skill Programs. 

For information, registration and a complete list of 
courses, clip and return this coupon to: 

Guided independent Shir*" 
The University of British Columbia, 

Centre for Continuing Education 
5997 lona Drive 

The University of British Columbia Campus 
Vancouver, B.C. V6T 2A4 

^ Last name 

Address 

First name 

City 
Postal Code 

Phone Day Evening 

I am particuarly interested in: 
• Degree-credit Courses • Learning Skills Program 

Students should place their papers on a 
flat surface with the shiny side up (very 
important) and arrange their objects on the 
paper. When their papers are developed, 
the photograms will be silhouettes of the 
objects that were on the papers. Now flick 
on the overhead lights for just a split second 
and shut them off again. If the papers get 
too much light, they will turn all or nearly all 
black when developed; if they receive too 
little light, they will not darken enough. 
You'll need to experiment with the light 
time. 
• Your students are now ready to develop 

their papers. One by one have them im
merse, and gently agitate their papers in 
each. successive bath. Use the tongs for 
picking up, immersing and moving your 

; paper bui take care to use each pair of tongs 
only with one solution so that you minimize 
the mixing of chemicals. . 

Here are the paper immersion times for 
the Kodak chemicals that I used at 68° F.: 
developer— 90 seconds; stop bath — 30 
seconds; fixer — five minutes. Check your 
chemical packages and darkroom guide for; 
chemical temperatures and corresponding 
immersion times. To begin with, you can 
keep track of these times with a darkroom; 

clock or wristwatch, but you' U soon find that 
you're able to estimate the times accurately 
enough. 

Transfer your prints from the fixer to your 
water bath next When the last print is in the 
water bath you can turn the overhead lights 
on. Make sure that the prints stay in the 
water bath for at least five minutes, then 
hang them on your line to dry. It's a good 
idea to keep the water in your sink or bucket 
fresh, ideally with a constant, gentle flow of 
water. 

Even though your printing is finished, 
your darkroom work is not quite over yet: a 
very important part of darkroom work is 
cleanup. We flushed the Kodak developer 
that we used down the drain with plenty of 
water; the Kodak stop and fixer we poured 
back i'o their containers for re-use. 

(Check your chemical information.) 

EXPERIMENT 
As you may have guessed by now, your; 

imagination is the only limit to the number 
of experiments that you can try while 
making photograms. Let's consider for a 
minute what we could use for our silhouette 
forming objects: 

Fiat objects — These will form the most 
defined silhouettes because no light can 

creep in under rounded comets. (See illus
tration A.) 

Rounded objects — If an object is too 
round, light will get under it and your 
silhouette might not be what you expect 
(See illustration C.) 

Hands (and feet) —These were favorites 
in our darkroom.. L 

Translucent objects — Interesting ar.d 
varied effects. 

Cutouts — Cut out a favorite scene or 
make your own. Just be sure that your 
cutout paper is thick enough that light won't 
pass through it-

Try using different lights and light times: 
fluorescent lights, flashlights, Incandescent 
lights, etc. (You can conserve your dark
room funds and use smaller pieces of paper 
while experimenting.) 

And how about this one! Take one of 
your dried/finished photograms and lay it 
face down on a fresh piece of photographic 
paper (shiny side to shiny side). Now place 
a clean plate of glass over the photograms 
and turn on the lights (a little longer light 
time for this). Develop. You will have a 
positive print of the original photogram! 
The glass plate ensures that no light creeps 
in under curled edges. It also keeps other 
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FOR SALE 
54 volume set ul Gri',11 Honk- ol ilu< Western Wiiild plus 10 
volumes Grear Ideas pront<]tu iHrittaiuiU a) Sftllll. "ffl.H'AV. 

This photogram has a musical theme. Two of the guitar picks are translucent. The tuning fork. 

-T̂  9 •*» «r> «> < s _ 1 -3 | objects with unruiy edges, such as leaves, 
^^aCaS&SftSS&^a'&B I f|at o n y 0 u r p a p e r while printing. (See 

illustrations A and B.) 

ABOUT PHOTOGRAPHIC PAPER 
When buying photographic paper, look 

on the package for the indicated weight and 
finish of the paper. The weight indicates the 
thickness of the paper. Of the three com
mon weights, 1 prefer the medium (some
times called double) weight paper for mak
ing photograms. The finish ind;cates the 
surface texture of the paper. Paper with a 
glossy finish is the easiest to use in the 
darkroom because the shiny surface shows 
up well under a safelight. Kids prefer its 
bright appearance to such more subdued 
finishes as matte and silk. 

HOW THE CHEMICALS WORK 
Here is a cross section of photographic 

paper: 
Silver Gra ins 

HOLIDAYS / TRAVEL 
Israel. "The Trip nl a Lili'limr" (Hetired I<>,•< lift's Spe
cial! Fabulous 10 Day Tour to Israel kit rt'tited (cachets! 
Gel aieay lo the sun and see Ihe cradle ul lliti I lln-
world's flteat rclinions. AH inclusive pine from Vamoosr! 
is S2399 (Can. lumls). Tour unhides: ditfit jel rtir lute 
to Israel. 1st class hotels. 2 rneals pet d.iv. "sunt, 
limited tout membership, lolklnlc esfiitli,), I lill.iiit,-
fees, cruise on Se.t of Galilee, kihlilll/ ,-t.iv. h.iises .ind 
ijllides. .til litis and luxes. See JfiilsuleiU. Bethlehem, 
N.irarelh. Galilee. Tcl-Avic, ll.til.t, Jericho. Ocad Se.i. 
Mess,id.i and muih more. S-duv ,tdd-oii tours available 
iii Kgypt. Greece oi Koine for IS day combined lours. 
"An rducrttion.il and Luflut.il I.tpcticucf ol A Lifetime." 
Departure d.ltes: 1981 - Nmcnbct Id: 1982-1 rbiibily Ti. 
March 22. May 17. Cut-nfl date—:ill d>tvs before de|i,tiiuri'. 
For information, virile or phone: Tcach-A-Trip Touts Ltd., 
9349 . 120lh Stteel. Delta. IK VIC f.HS Phone W(i-I>W.\ 
M S I M . 8 3 3 6 . ( • ' 

For rent. Deluxe condo. across fiom K.iin,ii,li' He.n h. Kibei. 
Maul. : 2 liedrooms. 2 tiiilhtooms, sleeps h. pool, shuffle 
board, washer dryer. Olf season rales per couple pet 
day. I'hunc52l.92l4. Ask loi Komi. 

MISCELLANEOUS 
Typist. Fast, accurate typinu. Moisonuhlc tales. I. .ill Cuhy 
.il4.'il.231J 

E m u l s i o n 

B a c k i n g 

Here is how the chemicals work with the 
paper to make a print: 
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capo and harmonica all have rounded edges. 

The developer darkens all of the silver 
grains that have been exposed to light. This 
is why the paper will remain white where 
your objects were situated when the paper 
was exposed to light. 

The stop bath stops the developing pro
cess. 

The fixer bath washes away all of the 
silver grains that have not been developed. 

The water bath washes away all chemical 
traces. 

If you consider the wide range of skills 
that students develop while printing photo
grams, I'm sure you'll agree that a photo
gram unit would be an enjoyable, learning 
experience in any subject area. While print
ing photograms, students develop scientific 
skills, such as following precise procedures 
and experimenting with variables; mathe
matical skills, such as measuring and mix
ing, to a ratio, volumes of chemicals and 
water; artistic skills such as designing and 
arranging; or any combination of curricu
lum, subject area skills. 

The best thing about photograms, how
ever, is that they are great fun to make. My 
Grade 7 students and I enjoyed every 
minute of our time printing photograms. 
Your students and you will toolO 

Richavd Eckerl teaches at Stewart Elementary School. 
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© o © GRACE E. FUNK 

Opinions expressed in these reviews are those of 
the reviewers, and not necessarily those of the 
B.C. Teachers' Federation, the editor or the new 
books editor. Reviews are edited for clarity and 
length. 

ACROSS THE DESK 

@In an issue devoted to "visua! and per
forming arts" I am pleased to be able to 
note that Chief Dan George has co-
authored with Hilda Mortimer You call me 
Chief: impressions of the life of Chief Dan 
George (Toronto, Doubleday, 1981. 224 
pp. $14.95). I have not seen a copy of the 
book, merely the publisher's news release. 
Watch for it 

For the T V age, to help parents and 
teachers to "use what they can't turn off," 
two professors of psychology, founders of 
the Family Television Research and Con
sultation centre at Yale have written reach
ing television: how to use TV to your child's 
advantage by Dorothy G. Singer, Jerome 
L. Singer and Diana M. Zuckcrman. (New 
York, Dial, 1981. $10.95) 

Kits, tests, French modules, vandalism, 
research reports, teacher evaluation, Cana
dian studies, classroom learning materials 
for ail subjects at all levels — are all in 
Pub/icafions '81, the catalogue of the On
tario Institute for Studies in Education (252 
Bloor St. West, Toronto, Ont. M5S 1V6). 
You have seen reviews of many of the 
publications,'now write for the catalogue 
and choose your professional reading to 
answer your own needs. 

The University of Western Ontario, Fac-

••: ulty of Education offers pi-ifessional read- ' 
ing also, books on teaching drama and 
Canadian literature and Cumculum: a per
sonal view by Robin Barrow. (Publications. 

• Office 1137 Western Road, London, Ont. 
N6G 1G7. $4.94; 0:920345-04-1.) : 

A manual' of Canadian .resources for 
teaching Children with special needs has 

jr. been compiled by Gary Woodill of the Early 
Childhood Education Dept. of Georgian f 

•College in Barrie, Ont (Ptarmigan Publish-
ing, Box866 0rillia, Ont. L3V 6K8 $7.50. 
09690349-0-3) 

In this issue I have combined under the 1 

appropriate headings reviews of books and • 
•"listings of books I have received since the 
last issue. Reviews are usually longer than 
the listings, and include the names ot the 
reviewer at the end of each review. Books 
of paiticular interest to teachers are marked ;v 
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Addresses are given for publishers not listed in 
Books in Print, Canadian Publishers' Directory, 
or Books from British Columbi/i. 

with asterisks. Readers interested in re
viewing any of the books listed but not 
reviewed are invited to write me % Har-
wood Elementary School, 2206 45th Ave
nue, Vernon V1T 3M8. 

My thanks to the "willing reviewers" who 
wrote to me before the postal strike, and, 
perforce, stil) lack a reply. 

BIOGRAPHY 

Endicott. Stephen, James G. Endicott, 
Rebel out of China. Toronto, University of 
Toronto Press, 1980. 421 pp. hard. 
$18.95. 0-802G-2377-0 and 0-8020-
6409-4 paper. 

It is good to get another book about a Canadian who 
is anything but stodgy, a man who lived up to his early 
religious teaching. We have had Grace Maclnnis' biog
raphy of her father, J. S. Woodsutorth, A Man to 
Remember, Candace Savage's biography of Nellie 
McClung. OurNell: Don.. Shackleton's Tommy Douglas 
and the books on Norman Bethune, all of which provide 
rich reading proving that Canadians can be as innova
tive, courageous and stimulating as folk of any nation. 

Stephen Endicoti's narration ot the "Pilgrim's 
Progress" ol his tather from the outstanding, but rather 
conventional missions™, to the "Rebel out of China" 
makes fascinating reading. Endicott's courage to sup
port unpopular causes is mote than equalled by his 
courage to adjust his frames of reference when the 
causes he espoused turned to blind alleys. This is 
specially revealed by his switch away from support of 
Chiang and Madame Kal Chek when he became aware 
of their failure to conduct effective war against Japan. 

The fact that Jim Endicott was a socialist never 
blinded him to the weakness of actions by so-called j 
socialist states any more than his devotion to Chnstan 
faith blinded him or prevented him from criticizing 
Christian departures from the faith. This well-
researched and documented biography Is an excellent 
addition to any library. 
— Frank Snowsell. Kelowna 

Kilian, Crawford.. Go Do Some Great 
Thing: The Black Pioneers of- British Co
lumbia. Vancouver^ Douglas & Mclntyre, 
1978.188 pp. paper, $6.95.0-88894-267-
2 (paper) 

Go Do Some Great Thing comes from the bestselling,: 

author, Crawford Kilian, known for his novels Empire of •; 
Time and lcequake. "I learned only by chance that black ; 

people had been living In the province since the'gold ' 
rush of 1858. Surprised and Interested. I pursued the 
subject". What has resulted is a well-wntten addition to 

i 

the slowly growing historiography o! the blacks In 
Canada. 

Kilian's book is intended for general readership and is 
written in that genre rather than the academic style of 
Robin Winks The Blacks In Canada: a history, or the 
sociological framework utilized by Don Clairmont and 
Dennis Magill in Africville, the life and death of a 
Canadian black community. 

Kil;an's research is liberally spiced with authorities 
such as James Pilton's thesis "Negro settlement in B.C., 
1858-1871" and other findings from the Provincial 
Archives, Capilano College, UBC, Vancouver Public 
Library and Vancouver city archives. Kilian tapped 
Oberlln College in Ohio and the Arkansas Historical 
Commission. He interviewed many people, including 
Leon Bibb, Rosemary Brown, Jesse Dlllard, and in
cludes a special note of thanks to Jack Wasserman. 
Kilian desenbes his elfort as an "informal and Incom
plete history" and one he hopes "will encourage 
professional historians to re-examine the role ot the 
Blacks tn the province." 

The book begins in San Francisco in the 1850s with 
an incident involving two successful black merchants 
and a very "brutal kind of joke" being played by white 
purchasers regarding the sale ot boots. The incident is 
related to show that "under California law. no Black 
could testily In court against a white man." Kilian argues 
that 'beatings, Insults and legalized injustice" led to 
migrations by blacks. As the legal walls built themselves 
higher in the States, other areas outside began to look 
more attractive. One of those held the enticement of 
gold — Bntish Columbia. 

James Douglas' role in the. initial black settlement ri 
most interesting. He regarded the blacks not only as a 
group oi Industrious workers, but as a group who would 
stand in the way of an American takeover of the colony. 
Kilian suggests that Douglas was, indeed, the person 
who issued the invitation for black emigration to British 
Columbia. 

The eariy Victona in which this group settled wel
comed hard workers and soon all were employed in 
some way or other. The slavery issue in ihe States 
overflowed to Canada and though blacks had had early 
government support they knew by the 1860s "that 
justice and equal treatment would have to be fought for 
here with as much determination ai in the United -i 
States." 

Kilian's Initial focus is on Victoria but he moves into 
Barkerville and Saltspnng to contrast black experience. • 
He suggests that frontier life of any sort saw loss V 
prejudice. In Barkerville and Saltspnng,' neighbors 
shared common hazards of frontier life that could be 

. overcome only by banding together. "Prejudice was a 
luxury of Victoria's comfortable bourgeoisie!." 
. That "prejudice" increased dunng the American Civil 
War. Kilian cites incidents that reflect this feeling, such as' 
blacks being barred from jury duty. This was reversed in'i; 
1872. Kilian also feels that prospenty of many blacks 
contributed to tension in Victoria. Again reflecting the 
atmosphere south of the bo.-der, tensions dropped at 
the end of the Civil war. "To many Blacks as well, She 
U.S. was'now even more attractive than Vancouver; 
•Island had been seven years earlier. Slavery was 
abolished and the Republican government was en- L.» 
couraging Black advancement." 

There were few blacks coming Into the province by 
the turn of the century. Those who did come were "so j; 
thinly scattered across the province that they rarely 
came to public notice." But they were there and Kilian 
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recounts the 1907 Vancouver riot. He tells of a white 
man in serious trouble on Pender Street. "Berate the 
white could be killed, one person went into the mob in 
Canton Alley and rescued hint. She was a Black 
woman." 

Kilian's book !s historically tanldUlng. It Just really 
begins a story. Names are scattered throughout the text 
—Samuel Booth. Mr. and Mrs. Fetcr Lester, Joe Forte? 
Fielding William Sports and Fielding Sro'.rs, Jr. They 
netd attention as individuals and in-depti) study lo meet 
Kilian's challenge to historians to ' re-exar tins the role of 
'(he Blacks in the province." " J . 

Kilian's work has a useful bibliography. The book Is 
about "black pioneers" and is. in Itself, a pioneer effort 
to Identify yet another component of British Columbia's 
rich and varied social heritage. 
— Heather Harris, Vancouver 

C A R E E R S 
Cosgrovc, Gerald. Get the ,/'ob. Toronto, Guidance 
Centre. 1981. 146 pp. papevS530. 0-77130102-2. 
(Career planning 4) Broad range of search arid presen
tation methods useful to young people. Also useful as a 
classroom tex.t. 

McCaity, Crcssy A. M. Physical education. Toronto, 
Guidance Centre, 1980.48 pp., paper, J12.30.0-771.3-
0039-1. (The student, subject and careers series). Ways , 
for a high school student to think about careers in the 
physical education field. ' 

Price, Joim. Teachers without classrooms: a career 
planning guide/or teachers teauing the profession by 
John Price and Larry M. Cash..Toronto, Guidance 
Centre."1979. ?1 pp, paper. $1.50. Self appraisal and 
job searching. 1 

Thompson,- Frank G. Success is an inside job. St. 
Catharines, Diliton Publications, 1981. 188 pp.. paper,' 
$3.95; 0-920642-14-4. The president of Corporate 
Motivation Systems inspires enthusiasm with' 33 brief 
pep talks on such subjects as attitude, self-image, 
planning, negotiations. 

C H I L D R E N ' S B O O K S ! 
Thiele, Colin. Storm Boy, photography by 
David Kynoch, Adelaide, Rigby Ltd., 1976. 
96 pp., paper, no price. 0-7270-0227-9. ; 
Teaching and study guide; Distributed by. 
Pan-Canadian Film Distributors, 175Bloor, 
St. East, Toronto, Ont M4W 1W1. 

Storm Boy lives with his reclusive father. Hide-away, 
on the coast Kls only other close companion is an 
aborigine, Fingerbonc Bill, "a wiry, wizened man with a 
flash of white teeth and a Jolly black face as screwed-up 
and wrinkled as an old boot.. . Flngerbone knew more 
about things than anyone Storm Boy had ever known." 

The author, Colin Thiele, has written at least 19 other 
stories, and four anthologies for school us . He seems to 

have Australian children's fiction down pat. There are 
geographic details that will provide a lesson in map skills. 
Australian terms and new descriptive words are intro
duced Judiciously, never more than one to a page. 
Occasional lyrical descriptive passages set the scene: 

"There, where the wide stretch of beach was shining 
and swishing with the backward wash, he would see the 
sea-things lying as If they'd been dropped on a sheet of 
glass — al) kinds of weed and coloured kelp, frosty white 
cuttlefish, sea-urchins and star-fish, little dead sea-
l.orses as stiff as starch, and dozens of different shells 

Everything is as well-programmed as in any 
standardized reader. The text Is very well printed and 
each page of type faces a still photograph; altogether the 
book Is easy reading for fourth gnders. An enclosed 
leaflet indicates follow-up activities. 

A film produced by the South Australian Film Corpo
ration Is based on the story, and the photos usud in the 
text were, taken on location during filming. The Cana
dian distributor suggests that the class see the film first 
and then read the book. 

But why bother? The story Is facile and sentimental. 
Sto:m Boy raises three orphan pelican chicks; one, Mr. 
Percival, becomes a hero by saving the crewmen on a 
floundering ship. But poor Mr. Perdval is shot and killed 
\i]y» hunter. Storm Boy gives Into civilization then and 
goes to boarding school. 

"And everything lives on in their hearts — the 
wind-talk and the wave:talk, and the scribHings on the 
sand, the Cocrong. the salt rmell of the beach; the 
humpy and the long days of their happiness together. 
And always, above them, in their mind's eve, they can 
see the shape of two big wings of white with trailing black , 
sdges — spread across the sky. 

"For birds like Mr. Perclval do not really die." , 
But why does Storm Boy go to learn to be a member 

of the modem world after the bird dies? The rescue of 
the sailors was possible because Mr. Percivat had been 
laboriously trained to do a tnck carrying a rope. Yet the 
pelican died following his own instinct to warn the ducks 
ol hunters. 

Does this book have vai>2e fcr British Columbia 
• children? No. 
—Elizabeth Pardsy, Gabriola 

Editor's note: Although the book form does not 
, appeal to this reviewer, the film has been playing, to 

enrhusiadic audiences In schools and libraries. 

Waterton, Betty. PettraneUa lllus. by Ann Blades. Van
couver, Douglas and Mclntyre, 1980. unpaged, hard 

' $8.95.0-88894-237-0. By the prizewinning author and 
illustrator of A Salmon for Simon, a gem of a small story 
about a small immigrant Authentic Canadian roots for 
third and fourth generation Canadian children. . 

CLASSROOM MATERIALS . " 
Association for values education and research, The 
University of British Columbia, Ecology. Toronto, OISE, 
1980. 34"pp, paper. $3.00. 0-7744-0195-8. (Value 
reasoning scries) — Ecology Teacher's Manual. 27 pp. 
paper, $3.50.0-7744-0194-X fr:: 

The key word to these scribbler-format study booklet' 
is morality. It's a word we shall definitely encounter 
more frequently in education now that the values of the 
"me" generation — the emphasis on rights more than 
on duties and responsibilities — finally seem to come 
under some scrutiny. 

This particular booklet uses the method of value 
repsoning to : achieve understanding of our moral 
choices as delermlnants of our actions, and to under
stand the logic inheren' In value reasonhg. Now how 
does this relate to ecology? The student ecology booklet 
offers 15 activities ranging from garbage as a pollutant, 
smoking, cars and air pollution, mercury pollution, oil 
spills, recycling, to noise pollution and lead pollution. 
Often a case history is given and through a series of quite 
probing questions the students are led to a conclusion or 
a consensus. Since jcme of the questions call for 
considerable "value reasoning" the booklet would 
probably be most useful In grades 9-12, although any 
bright class would benefit Definitely worth-while and 
cheap at the price. 
— Jan van der Have, Duncan 

Carr, Wendy. Fit for kids. Don Mills, Addison-Wesley, 
1981, 103 pp. spiral, no price given. 0-201-10200-5. 
For everybody's daily fitness period is this exerclse-to-
music program: warm up, aerobics, floorworks, stretch/ 
coo! down for dally workouts K-7. Every movement 
demonstrated by children in a Coquitlam school. Vi
deotape being prepared. 

Thomas, John W. Making changes: a futures-oriented 
course In inuenllue problem soloing Teacher's guide. 
Palm Springs. ETC Publications, 1981.168 pp.. paper, 
$19.95. 088280-082-5. Student lesson book, $8.95. ' 
088280-081-7. Order from ETC Publications, P.O. 
Drawer ,1627-A, Palm Springs, Ca. 92263. Units in 
problem solving, futures studies, analogies and simula
tions designed to teach problem solving, inventing, 
futuring and working in groups to junior high students. 
Carefully organized and provocative. 

CRAFTS 

Toose, Sandra,' Lounsbury. Scrap.sewer's 
stitchery book. Toronto. Doubleday, 1978. 
128 pp., hard, $12.95. 0-385-13437-1. (A 
Farm Journal Craft Book) 

This is an excellent resource book for sewing classes 
or sewing enthusiast1: who would like a good variety of 
projects using those odd pieces of fabric that accumu-

- late. It gives good color illustrations showing the article, 
as'well as complete instructions and patterns. The 
projects include quilts, pot holders, placemats, children's / 
aprons and toys, pillows and wall hangings. The section 
on Christmas gifts, ornaments and decorations for J 
the tree and home Is excellent. - ^: ' , t 

—Jean Cowley, Surrey 
Ed. Note: A second edition Is noui available. 

CANADIAN ASSOCIATION 
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l 
W 5th Annual Conference 
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- ChSteaii.Laurier, Ottawa/Ontario 
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Ĉ i-dAUr NOV.ir; 

34 
THE B.C, TEACHER, SEPTEMBER-OCTOBER 1981 



E C O N O M I C S 

Bottirig, Dwight. The technology con
nection: the impact of technology on Can
ada, by Dwight Bottirig, Dennis Gerrard 
and Ken Osborne. Vancouver, Comm. 
C'.pt., 1980. 194 pp., paper, $8.00. 0-
88829-005-5 

We all know we are in the midst of a technological 
agti. But exactly what does that mean? Such things as 
computers, plastic money, video recorders, digital wat
ches are mete symbols of our technology, but how 
much Insight and understanding does the average 
person have of the effects of technology in our post-
industrial age? 

This book addresses itself to the question of how 
much technology influences our daily life. Written by 
Canadians, from a Canadian perspective and relating 
specifically to Canadian life, it makes illuminating read
ing. The topics it discusses lack nothing in relevancy: 
technology and work, the impact of technology, tech
nology and values, mass production and the factory 
system, rise of unions, workers' lives, technology and 
health (asbestos). In addition, there is a series of case 
studies on technology arid the car industry, horticulture 
(Okanagan), fisheries (Grand Banks) and the mass 
media. 

I asked colleague Don Kinnee of the economics 
department for his opinion, and we both agree that, as a 
reference, the book is invaluable. Many libraries — and 
the one In our school Is no exception — have a paucity 
of valid Information on such topics as the value of work 
and the price we pay for our technology. This book 
provides that much needed insight, and In very readable 
format. Students from Grade 8 upward should have no 
difficulty with its content. 
— Jan van der Have, Duncan 

Ingram, David. Cen-Ta guide lo Income tax In Canada 
eighth edition revised and expanded for 1980 by Betty 
Scott. North Vancouver, Hancock House, 1981. 164 
pp.. paper, $9.95. 0-88839-096-3. Advice given line-
by-line through the tax form, valid to Dec. 31, 1981. 

Marmorek, Jan. Over a barrel: a guide to the Canadian 
energy crisis. Toronto, Doubleday. 1981. 283 pp.. 
paper, $17.95. 0-385-17195-1 pa. 0-385-17192-7 hd. 
A careful look at nine kinds of energy supplies in 
Canada, from oil to wind power, including conservation, 
plus the cost', the decisions, and who makes ihem. An . 
Energy Probe Project, with plenty of "find out how" 
suggestions. 

Williams, Douglas. Taking slock: world food security in 
the eighties by. Douglas Williams and Roger Young. 
Ottawa, North-South Institute, 1981. 76 pp., paper, 

, $3.00. 0-920494-17-X (North-South Papers No. 3) 
Order from North-South Institute, 185 Ridoau St.. 
Ottawa, Ont KIN bX8. The Institute conducts research 
on world development Issues, specifically grain produc
tion, marxeiintj and Various proposals for food security, -v 

The economics of food-aid. 

i"he WPIRG Reader. Case studies in underdeuelop--
ment. Waterloo, The Waterloo Public Interest Research 
Group, University of Waterloo, 1980. 63 pp.; paper, 
$2.50. 0-9690545-0-5;' Order from Waterloo Public : 
Interest Research Group, University of Waterloo, Wa
terloo, Ont N2L 3G1; Four essays give examples of the '; 
phenomenon of underdevelopment, defined.'as unbal
anced, exploited, or "colonial" economics. — three 5 
Canadian and one in Africa. . *• . • 

FAMILY 
;*Klrk; H. David. Adoptive kinship: a modem institution 
in need of reform. Toronto, Buttcrworths, 1981. 173 
pp:,- paper, $11.95; 0-409-84280-X. A (highly) critical 
analysis of adoption law and practices in North America. : 
Research findings, case studies, anecdotes, by a sociolo
gist with four adopted children, whose thesis is the need 
lor identity. 1. 

/ii'i*'̂ :. ,•-•'. :i';j.::-:iz„::^. ' - -
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Peters, John F. Divorce. Toronto. Guidance Centre. 
1979,47 pp.. paper. $2.90. (Social problems in Canada 
series 8). Demographic, psychological, and legal aspects 
of divorce. 

G U I D E B O O K 

Edis. Graham. Vancouver Sketchbook. Toror.lo. 
McGraw-Hill Ryerson. 1981. 54 pp.. paper, $5.95. 
0-07-548061 • 1 Twenty-nine of Vancouver's sights and 
landmarks, described one per page with a sketch by 
Nelson Dewey facing. 

LITERATURE 

Davey, Frank. Louis Dudefc and Raymond 
Souster. Vancouver, Douglas & Mclntyre, 
1981. 198 pp., paper, $5.95. 0-88894-
264-8. (Studies in Canadian Literature 14) 

Frank Davey's study of Louis Dudek and Raymond 
Souster is a highly readable account of the two poets' 
contribution to Canadian literature over the past three 
decades. The first and last chapters of the book treat the 
poets jointly: each poet receives three chapters of 
Individual analysis and comment This arrangement, 
admirable in its simplicity, allows the reader to start with 
an overview of Dudek's and Souster's careers, and get a 
more detailed look over the next six chapters. 

The author gets behind the scenes, revealing the 
straggle on the part of both men to establish themselves 
as literary activists at a time when Canadian poetry was 
desperately in need of renewal and aggressive innova
tion. Davey's frequent reference to the hundreds of . 
letters exchanged between Dudek and Souster gives 
their struggle a human face. Although personality and 
chansma are not part of either wnter's appeal, Ihe 
candor, sincerity end faith in themselves so apparent in 
their letters certainly help the reader to appreciate their 
formidable undertaking. 

The point of view throughout the book seems as 
objective as possible. Davey is excessive neither in his , 
praise nor In his disapproval: any positive or negative 
comments are more than adequately supported by 
examples and quotations. 

Davey's style Is another plus; although lie Is wnting for 
an essentially academic audience, he does not alienate 
the less sophisticated reader. Therefore, this book 
would be a useful resource in most high school English 
classes, especially considering how frequently Souster's 
poetry appears In secondary school anthologies. Da
vey's wnting serves as a fine example of how to analyze 
poetry without destroying its vitality. The book also has 

•r~sWj«>bte substance for readers at a post secondary 
level. Particularly good is Davey's treatment of Dudek's 
longer poems, and the political aspects of Souster's 
work. The book Is well Informed and well written. 

There is enough here to satisfy anyone interested in 
the growth oiOnidan literaturc'dunng the 1950s and 
1960s. This is literary criticism at its most relevant. 
— Alan Mlllen. Fort St. John 

Imagining ed. by Richard Davies and Glen Klrkland. 
Toronto. Gage, 1981. 249 pp.. hard, $9.50. 0-7715-
1158-2 (Connections 1) First in a 3-volume anthology 
for reluctant readers In senior secondary school. Variety 
of illustrations, pnnt, prose, poetry and drama grouped • 
around themes such as "supernatural" and "famous . 
people" that appeal to teenagers. Absolutely no "study" ; 
aspects visible; they are. all in the accompanying 
teacher's guide. Strong Canadian emphasis in a book 
useful anywhere. . .;<•.;'•• 

Thomas, Peter. Robert Kroetsch. Vancou
ver, Douglas and Mclntyre, 1981. 139 pp., 
paper, $5.95. 0-88894-263-X. (Studies in 
Canadian Literature 13) 

Admirers of Robert Kroctsch's highly eclectic work 
will find this study enlightening, particularly in iegard to 
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Kroetsch's use of mythology. This book stands as a 
valuable reader's i : ..de to unlocking some of the more 
elusive elements ot Kroetsch's fiction. 

The book Is divided into five secSons: the first 
approaches three volumes of Kroetsch's poetry as a way 
into the six novels, which are dealt with in chronological 
order over the next four chapters. 

The author, professor of English at the University of 
New Brunswick, demonstrates a thorough knowledge 
of Kroetsch, both the author and the man. This is a 
well-researched, deliberately narrow analysis intended 
to "be true to Kroetsch's Imagination." Thomas Is 
primarily concerned with "how Kroetsch's imagination 
constmcts its symbols" and "the obsessive motifs which 
control Kroetsch's sense of form." 

The author's scholarly approach Is apparently aimed 
at other literary critics; his style assumes that the reader 
is familiar with the language of literary analysis. The 
overall presentation, while well organized and logical, is 
rather more complex and demanding than the casual 
reader will bargain (or. Nevertheless, the book enriches 
one's understanding and enjoyment o l Kroetsch's wnt
ing. 

The book's strongly academic tone restnets its value 
considerably. It might be of same benefit to students at 
the post secondary level, but it would serve rather 
limited purposes in most high schools. Only if a school 
oilers a course In Canadian literature in which consider
able attention Is devoted to Kroetsch's work wouid 
Thomus's study be of any service. Better to have the 
library or Englishdepartment obtain some of Kroetsch's 
novels first and w' s^rv about the analysis later. 
— Alan Millen, Fori S t John 

Torn Wayman, ed., Going for Coffee: An 
Anthology of Contemporary North Ameri
can Working Poems. Madiera Park, B.C.; 
Harbour Publishing, 1981. 224 pp., paper, 
$6.95. 0-920080-09-X. 

It is sometimes amazing to me that the activity that 
dominates our waking adult lives — our work — is so 
neglected in cur art and literature. British Columbia poet 

Tom Wayman has assembled an anthology o l 220 I 
poems by over 90 contemporary North American poets 
presenting experiences in various job situations; from 
the industrial assembly line to office work, from the 
outdoor work of the extractive industries to teaching, or 
to work in the home. 

The poets arc people who have worked on the jobs. 
Theirs Is a language of engagement and immediacy, not 
generally one of distant observation and reflection. The 
poems are as blunt, straight-forward, and down-to-
earth as their subject matter. Few of the lines are 
polished; some are even clumsy. They deal with the 
satisfactions, frustrations and hazards of work. 

Relationships with fellow workers, with bosses and 
forepersons, with clients, patients and students, are 
spilled starkly across the pages. Some are mundane and 
humdrum: 

It is a day like any other day 
a sweaty classroom struggling •.'(".'; 
with a pageful of abstracts 
eyes flickering occasionally •'• 
from notebooks to clock 
above the front chalkboard . . . . 

Others shock: 
That night, Slim Abernathy 
pushed the wrong button and wrapped his best 
friend three times around a drive-shaft in directions 
the bones won't bend . . . . 

Others are almost embarasslngly tender: 
. . . Long live Surlnderjeet! 
You were the first whose life 1 ever saved. 
Any long and tinng night I can go to the nursery 
And have another hit 
of what It can mean to be a doctor. 

But there is In most poems the underlying bitterness 
of people not in control of the work they do, spending 
their time for someone else's ends. 

Although a variety of jobs is presented, the sampling is 
less than representative of North Amencan working 
people. Few deal with the problems of ethnic Identity 
and conflict. Many contnbutors. like Wayman, live or 
have lived in B.C. Also like Wayman, although they 
have spent time at other jobs, many have worked in 
schoois. Further, like Wayman, most were bom within 

two or three years of the end of World War 11. As the 
appeal of their poems lies chiefly in their capacity to 
evota recognition o( shared experience. I suspect that 
the most receptive audience will be British Columbia 
teachers, in their early to rnld-30s, who have spent some 
time at other jobs. 

If these teachers will be the most enthusiastic about 
the anthology as a whole, there are many individual 
poems that will appeal to their students. The poems are 
simple, and should be accessible from the Intermediate 
grades up. Imaginative social studies teachers dealing 
with the industrial revolution. B .C . studies, Canadian 
geography, history, or economics; English teachers 
looking for poems to help stimulate student writing; and 
guidance counsellors initiating discussion of alternatives 
in the world of work, will find this a valuable collection. 
— Peter Seixas. Vancouver 

MUSIC 

Loney, Richard. A gift of Song (Sound 
recording) Vancouver, Prelude Music, 
PRE006 12-in. disc, 33'/3 rpm stereo. No 
price given. Order from: Prelude Music, 
2356 West 20th Ave., Vancouver, B.C. 
V6L1G5. 

A record of Christmas music produced in British 
Columbia, recorded by a B.C. teacher (See The B.C. 
Teacher, Nov.-Dec. 1980) combines new, contempor
ary songs and arrangements, three by Loney himself, 
with both popular and traditional Christmas sontfj 
Loney has a voice that is easy to listen to, well supported 
by a background vocal group of six voices and a variety 
of instrumental accompaniment. Credits are given for 
piano, guitar, percussion, bass, string and organ. The 
rendition is enjoyable for ail ages, a welcome addition to 
anyone's library of Christmas music. 
— Shirley Boese) with Grace E Funk. Vernon 

Fund Raising with 
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Choral Music arranged by Jlin Vermulst Phoenix. 
North American Liturgy Resources. 1981. 
VE-C1 Join all ye ransomed sons $.25 
VE-02 Jesus thou everlasting ling $.40 
VE-03 A great and mighty wo ider $.40 
VE-04 Praise to the Lord $.4C ' 
VE-05 Crown him with manyjcrowns $.40 
Order from North American 1 iturgy Resources, 10802 
North 23rd Ave., Phoenix, Arizona, 85029. Familiar 
tunes arranged for four parte,'congregation, and organ. 
03 and 04 include a trumpet part. 

Toth, Steven. The Weasel Symphony. Hamilton, Pot-
latch Publications, 1980. <J5 pp., paper. $4.95. 0-
919676-25-1. A book of; intended-to-be-humorous 
cartoons about a symphony orchestra. The personnel 
are all shaped vaguely like weasels, for some reason. 

OUT OF DOORS ;j 

Dowd, John. Sea Kayaldrxj; a maniiaf/or lons-distance 
touring. Vancouver, Douglas arid Mdr.tyre, 1981. 240 
pp., paper, $9.95. 0-88894-305-9. Complete and de
tailed instructions for expeditions in a sea kayak, at sea 
— boat, paddling, navigation, storm, self-rescue, sur
vival. j| . 

Emery. Alan. The coral rep/. Toronto, Canadian Broad
casting Co., 1981. 112 jap., hard, $14.95. 0-88794-
093-5. Expanding O R a program from The Nature of 
Things, a manne saenhs;! explores ongins, food webs, 
and the peculiar relationships in the delicate ecosystem 
of the coral reef. Numerous colored illustrations. Highly 
readable. :l 

Huser, Veme. Riuer Camping; rour.rig by canoe, m/t, 
kayak and dory. Vancouver, Douglas and Mclntyre. 
1981. 154 pp., paper, $14.95. 0-88894-314-8. Guide 
to successful water trawl and recreation, with minimal 
impact Informative and! comprehensive. 

Rearden, Jim. Alaska Mammals. Anchorage, Alaska 
Geographical Society, :[981. 184 pp.. paper. $15.50. 

ilS'-lEWCtf 

'mm 

"I'm madly in love with my art teacher. 
We'd be perfect together — if only he 
made more money." 
©Innovations Unlimited 

0-88240-155-6. (Alaska Geographic Vol. 8 No. 2) 
Order from Alaska Geographical Society, Box 4-EEE. 
Anchorage, Alaska. 99509. First person encounters, 
desenpbons, range, food, life history and hunting status 
of 79 Alaskan mammals. Including 17 whales. Colored 
photographs. A real addition to the natural history shelf. 

Stewart, Hilary. Wild teas, coffees and cordials. Vancou
ver, Douglas and Mclntyre, 1981. 128 pp., paper, 
$7.95. 0-88894-302-4. Illustration, description, range, 
preparation and folklore of 50 plants of the Pacific 
Northwest: drawing, text and testing with Hilary Stew
art's ensp style and meticulous detail. 

Wilson. Renate. Inside Outward Bound: the success 
story of the International Wilderness School. Vancou

ver. Douglas and Mclntyre, 1981. 188 pp., paper, 
$8.95. 0-88894-250-8. Illustrated study of Outward 
Bound schools all over the world, written by an 
enthusiastic journalist who has attended many of them. 

SELF-HELP 

Hope, Jane. Weight control: a guide for teenagers by 
Jane Hope and Elizabeth Bright-See. Toronto, Guid
ance Centre, 1980.56 pp., paper, $2.90.0-7713-0096-
4. Accompanying worksheets. Commonsense, practical 
guidance in the why, how, and techniques of weight 
control and good nutrition. 

McKowen, Clark. Gel your A out of college: mastering 
the hidden rules of the game. Los Altos, William 
Kaufmann, 1979.166 pp., paper, $5.95.0-86576-012-
8. Another book of good advice on memorizing, test 
taking, reading, class assignments, etc., presented in a 
brisk, no-nonsense manner. 

SOCIOLOGY OF EDUCATION 

Angell, George, ed. Faculty and teacher bargaining: the 
impact of unions on education. Lexington, D. C. Heath, 
1981. 115 pp., hard, $19.95. 0-669-04360-5. Current 
and timely essays on teacher bargaining in U.S.A., and 
its effect on student achievement 

Curriculum implementation, a resource booklet. To
ronto, Ontano Ministry of Education, 1981. 72 pp., 
paper, $3.00. 0-7743-6222-7. Describes the main 
issues involved in implementing new or revised educa
tional programs, with emphasis on Ontario. 

Tanner. C. Kenneth. Educational planning and decision 
mahng: a view through the organizational process by C. 

- Kenneth Tanner and Earl J. Williams. Lexington, D. C . 
Heath, 1981. 239 pp., hard, $31.25. 0-669-04330-3. 
The sociology of organization, leadership, manage
ment, and decision-making in an educational context in 
U.S.A. Research-oriented and not very readable. 

ENGINEERING PROGRAMS ON TV 

T h e A s s o c i a t i o n o f P r o f e s s i o n a l E n g i n e e r s o f j B . C . 

p r e s e n t s a s e i r i e s o f .4 s p e c i a l p r o g r a m s : . ! 

E N E R G Y a n d E N G I N E E R I N G , S e p t e m b e r 1 1 , 7 : 3 0 - 8 : 0 0 pm 

H I S T O R Y - . o f E N G I N E E R I N G i n B C , . O c t o b e r 9 , 7 : 3 0 - 8 : 0 0 pm 

HUMAN S E T T L E l i E N T S , N o v e m b e r 6 , 7 : 3 0 - 8 : 0 0 pm 

M A S S T R A N S P O R T A T I O N , D e c e m b e r 4 , 7 : 3 0 - 8 : 0 0 pm 

T h e v p r o g r a m * a r e o f i n t e r e s t t o e n g i n e e r s , h i g h 

s c h o c l - t e a c h i s i ' S ; c o u n s e l l o r s a n d s e n i o r h i g h s c h o o l 

s t u d e n t s . ' T h e p r o g r a m s w i l l - b e v b r o a d c a s t o v e r t h e 

" " " " " ' " ' ~ " : r " " " " " " ' 
K N O W L E D C E < * H E T O O R K > F o r . . s t a t i o n 

i n f o r m a t i o n il c o n s u l t t h e : N E T - v B J U B S E 
W O R K , . y o u r i i l o c a l c o m m u n i t y 

c o l l e g e ^ ^ r t h e A s s o c i a t i o n o f 

P r o f e s s i o n a l : E n g i n e e r s . c . 

Q ' p u C h e C u n w i n u s 

Nanaimo Ciders' Group 
H i u a G o o o 
MflftGflACT JflMCS .•, 
CMH.VMHNSON : • 
CVB THOMAS 
ANDERSON TOMMV 
CDISON WHITE 

CIdan' Working Group 
Knvo<Of lG« 
jovce WHITE 

'i on. Mflftioaie MitCHsa •; 
v Bia i iMTei .v . : ;-V 
-i -BARBARA WHITE • . -
7 DERRECK GEOflC-E .-' ' . ' 

ROV rUECK 
JOftNWVSE 
JOE CHBRIIE 

- ANNA fAANKUN . 

THE NANAIMO BAND CIRTUMK RESEARCH PROGRAM 
" uioriuftg for . . 

TH€ NRNRIMO CLDCRS' 
UF€ HISTORV PROJ€CT 

...narrating their stories 
• threads of Indian History 

HRIKOMEIEM 
7, LANGUAGE CLASSES -

. . .rev'»ing the First language of this land 

A CULTURE HISTORV \ . ' 
OF THE NRNRIMO INDIAN PEOPLE 

...remembering legends, myths, . 
an enduring way of life ; 

••" COMMUNITY CULTURAL EDUCATION 
...promoting respect for traditional values 

SNE NEV M O TRIBAL DRNCERS 
/..fostering pride in Salish "culture 

THE NRNRIMO BRNO CULTURAL ARCHIVES 
...bringing together images ~ 

of the first people , 

G c M ' M * M d « * by Ow: NANMMO M I & COUNCIL . NOTONK. NUKCUlA O f M M ' 
MUSC M O O M M M P T . Of MOWN M O HOflTWMt AfffMS U H O A WIIMCI N«. M 

NRTKMM. NUTTW fUCOHTX. 
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LIEBESTOD 
©In Tod Mortimer's classroom, regardless 
of the time of day, it always seems like early 
evening. The blinds are dropped against 
the daylight and only half the fluorescent 
lights are burning, suggesting a drawing in 
of the days, an autumnal retreat from the 
glare of sunshine. Oh occasional June days 
stripes of (tabling sunlight slip between the 
slats of the blinds and onto the desks, but by 
June Tod's students are so attuned to 
somnolence and twilight that no menace is 
offered to the classroom's peace. 

In the first weeks of September Tod is 
very forceful with his students; he plays the 
martinet, curtailing all forms of loose be
havior. But it is his style of teaching that 
most decisively produces the tranquillity he 
aims for. He's an extremely painstaking 
teacher, plodding pedantically through 
Macbeth line by laborious line, leaving no 
stony phrase unturned in the search for a 
wriggling ambiguity or an etiolated impres
sion. . 

By the time. Macbeth has assassinated 
Duncan, Tod's students are already 
drowsy. Coma begins to set in as Banquo 

..meets gory doom. The savage murders 
of Lady Macbeth and her son pass almost: 
unremarked by a now moribund attention. 
Before Macbeth's head is hacked off from 
his shoulders, the students have slioped 
into a slate of suspended animation. The 
play ends with Macbeth's successor, thank-

. ing God for his mercy and Tod contentedly, 
(Observing rigor mortis petrify the student 
body. 

He himself describes the effect in slightly 
different terms.'"By the first week in Octo
ber I usually have the students sitting at their 
desks with a Byzantine rigidity, until I have 
the gratifying sensation of addressing a 

• mosaic that sometimes returns a muted 
echo." 

I quizzed Tod:about his unusual ap
proach/ "1 think it all started with my 
f̂an̂ ŷ hê said.:"The weakest member of 

3 my famuV always dictated its direction?-We 
s.were seven kids, so there was a lot to go_. 
, sy.ong/ We were forever in retreaLcit 
seemed. During his teens my eldest brother 
looked as Jf he might pick up a criminal 

record, so we moved out of the city to a 
rural backwater. Then my sister developed 
a kidney complaint, so we moved again to 
get closer to a hospital. My father wanted to 
start breeding horses, but he couldn't be
cause my mother was allergic to them. 

"Sure, when I left home and first came to 
Duncan, I changed quite a bit Went pretty 
wild, eh? But then it gradually dawned on 
me that underneath the shimmering sur
face of life in the Cowichan Valley, there 
was a basic boredom, a yearning to be 
finally at rest, to remain for good at one with 
rocks and stones and fallen trees. When I 
realized that, I knew at once that Duncan 
was heme. 

• "And, luckily, the state of teaching these 
days is a reinforcement, too. Thank God 
we're spared raw, bleeding truths and can 
float gently along on a flux of ambiguous 
statistics, ad hoc objectives, dithering reso
lutions, and gestures of good intention that 
fall away into indifference before they're 
half-completed. f 

"And it's the nature of the profession, as', 
well, don't you think? We spend so much' 
time repressing energy in others, we even
tually destroy it in ourselves." 

I wasn't entirely convinced, because I'm 
sure that from time to time even Tod's 
sleepy progress through the working day 
must be jolted by the ghosts of his first 
enthusiasms. 

And I know for a fact that one passion 
survives in him still—for his a»V. He drives a: 
slinky, black Stingray and he identifies so 
strongly with it that when it received a dent 
to its offside fender, he suffered agonizing 
spasms in the muscles of his right forearm, 
until the fender was fixed. When the car 
"goes in for an oil-change, gossip has it that 
Tod's classroom routines are unsettled by 
ugly threats of incontinence. A scratch on 
the shiny paintwork and Tod comes out in 
SpOtS. • . 

"Well, Tod, there's the bell," I said. "Let's 
get back to the classroom. By the way, do 
you have that Brinkley boy in your class —-; 
you know, the troublemaker?" 

Tod's eyes went dreamy. "I may do,'' he 
said. "But when you've taught for 20 years, 

the students lose their individual identities. 
Year after year they keep coming, the 
difficult students, the obedient students. 
One year the good student may be called 
Janice, the next year Josina. But really they 
are no different. Janice may have red hair 
and. a large mouth and Josina be a blonde 
with contact lenses. But underneath they're 
quite iden'/'A. I sometimes think heaven 
must be like that, with all our petty differ
ences smoothed away." 

I turned to go, "Or maybe hell," I said. 
But Tod didn't hear. He was sleepwalk

ing his way over to the sink, to rinse out his 
coffee cup.O 

Geoff Hargreaves. our regular columnist teaches at 
Cowichan Senior Secondary School. 

Continued from page 6 

pate by correspondence. Every Lone has 
the opportunity to camp and attend special 
events. There are Lone Brownies for the six 

; to nine-year-olds, Guides for the nine to 12 
m girts, Pathfinders for the 1215-year-olds, 
'-'(•and Rangers for the seniors. 

The monthly scrapbopks that circulate 
have been described as "magic in 
duotang," "fun for the whole family," and: 
"letters that dispel loneliness." -

Our members live on farms, cattle ran
ches, or in logging camps, where they travel 
long distances to school by bus or boat We' 
currently have 105 girls registered and feel 
that more would join if they were aware of 
this program. 

Please tell those of your students who 
cannot participate in active Brownies, 
Guides, Pathfinders or Rangers that there is 
a.welcome awaiting them in Lones. Fees, 
are only $10 for the year from October 
1981 to September 1982. Make cheques or 
money orders payable to: Girl Guides of 
Canada — B.C. Lones. Send along with 
name, address, and birthdate to: Provincial 
Lones Adviser, Mrs. P. L. Miller, Box 1338, 
Golden, B.C. VOA 1H0. Please indicate 
which group the applicant wants to join. 
Thank you for your interest and -co-, 
operation. 

Naomi Miller 
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Kellogg Salada Canada believes teaching nutrition is important. So to help you get the message across Kellogg s has developed 6 great new 
teaching aids for the elementary school level, which take a fun approach to a senous sublet - NUTRITION! 

1. Energize At Sunrise: A complete nutrition cirncuium designed for ihe 
classroom including Energy 365. a breaxfast game. This program is aimed 
at grades K-6 and, quite simply, it makes good nulnlion interesting The 
teaching unit is composed ot three sections: one for non readers, one tor 
grades 1 -3. and one lor grades 4-6. Each is designed to tench the basics ol 
sound breakfast nulnlion in a one or two week period. Thirteen activity 
masters and a teacher s guide with more exciting nutrition-related activities 
are included Energy 365. the breakfast game which accompanies this unit, 
is based on those same principles of good nut.'ition. By playingthegame and 
scoring totals on a 22 x 33' poster, children are taught to eat a good 
breakfast 365 days a year. A separate teacher's guide thoroughly exolains 
the rules of the game in an easy to follow manner. 

-v2. Journey Through Nuiritionland: An 18 minute animated coiou; 
lilm designed to communicate Ihe role which some of the ma|or nutrients 
piay in our daily diet and to encourage good eating habits among children 
6-12 yrs. of age. A teacher s guide provides a summary ol Ihe film, notes on 
the functions of major nutrients and suggested activities A set o! posters 
also accompanies the film. School boards purchasing this film may make 
video cassettes of the film ,'or their schools with the written permission ol 
Kellogg Salada Canada. Journey Through Nuiritionland is also available on 

•:. .loan, free of charge, from Association Films, 333 Adelaide Street West, 
Toronto. Ontario M5V t R6. 

3. Don't Be A Breakfast Skipper: A colour lilmslnp created to encour
age children to eal a good breakfast. Aimed at students 8-12 yrs. ol age. 
Don't Be A Breakfast Skipper may be used effectively as an introduction or 
summary to leaching units. A narration guide and teacher's notes accom
pany Ihe Wmstnp 

4. Good Health Record: A booklet designed to encourage students lo 
develop good health habiis. The Oay-to-Day Good Health Record chart 
enables the child to monitor his/her habits and. with a isting ot signs of a 
well-nourished child on the back page, the Good Health Record is also ot 
interest to parents 

5. Foods For Growing Boys And Girls: A leaiiei for use by parents 
who want to learn more about planning meals tor their children. The leaflet 
provides a listing of foods essential for a good basic diet, a suggested menu 
plan and notes on growth and development of children. 

6. The Grains Are Great Foods: A brochure which provides an 
historical perspective on the use of cereals from the dawn bt civilization until 
today. It is an excellent resource lor student projecls as it also describes 
modern manulacluring methods, she nutritional value of ready-to-eat 

... cereals and how to use label information. 

All materials have been classroom tested and validated. The students loued them. Incidentally, so did the teachers! 

Detach and mail to: 
Kellogg Salada Can. Inc.. 

•12 Nantucket Blvd.. 
Scarborough.-Onlario M1P 2N4 

Please send me trie material which I have indicated below. 

Enclosed is a cheque/money, order tor me amount otS — 

In English • 

or in French • 

• Good Health Record classroom set.... 1 set 
• Foods For Growing Boys and Girls..... ..................classroom set..,. 1 set 
• The Grains Are Great Foods classroom set.... 1 set 
• Energi2eatSunr.se $2007un,t units S 
• Don't Be a Breakfast Skipper « 95/copy copies... $ 
• A Journey Through Nuiritionland $9995/copy copies... $ 

FREE 
FREE 
FREE. 

Name Address 

C l t y Province fos'a' Code. 

http://%e2%96%a1
http://Energi2eatSunr.se
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Post Canada 
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