


And thousands of members of the BCTF and Canadian 
Bar Association have found there is no easier or 
cheaper way to buy a new car or truck. 

Compare all brands, foreign and domestic, at one 
location. 
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Be backed by the buying power of your group. 
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SM BUI or Maureen Ston lor or Bob SIbson 
240-1070 West Broadway, Vancouver, BC V6H 1E7 
Telephone: 732-7833 

Winter Hours: 
Tuesday to Friday 9:30-5:30 
Saturday 10:004:30 
Monday closed 
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You spend your working life 
preparing young people for their 
future. Have you given that same 
thought and preparation to your 
future? 

T e a c h e r s ' Ret i rement S a v i n g s P lan 
Mow w i t h 3 investment opt ions 
Fixed Term Investments - New 
90 days/180 days/1 to 5 years 
• no service charges 
• interest credited at maturity or 

compounding on each anniversary date 
• minimum $500 contribution 
• non-redeemable 

Savings Sect ion 
• Earn a competitive rate, compounding 

monthly 
« no minimum requirement 

An Equity Sect ion (stocks and bonds) is 
also available. 

With the tax savings available to you right now 
and the extra savings you can accumulate tor 
your retirement — an RRSP is one of your 
most profitable investments. 
Teachers' RSP is one of the best plans around 
— and it's your Plan! (Available only to 
teachers and their families.) 
Call Teachers' Co-op today for current interest 
rates and an RRSP application form. 

March 1 
Deadline for your RRSP contributions to be 
tax deductible in the 1981 tax year. 

TEACHERS' INVESTMENT 
^ AIMD HOUSING CO-OPERATIVE 

Vancouver 
Victoria 
Nanaimo 
Kalowna 
Prlnca Qoorge 

2110 W. 43rd Avenue, Vancouver, B.C. V6M 4H5 Tel. 2 B « - 5 i 7 7 
3960 Quadra Street. Victoria, B.C. V8X 4A3 Tel. 479.9302 
777 Poplar Street, Nanaimo, B.C. V9S 2H7 Tel. 753.3402 
1521 Sutherland Avenue, Kelowna, B.C. V1Y 5Y7 Tel. 860-3567 
130-1460 6th Ave., Prince George, B.C. V2L 3N2 Tel. 5'i2-7213 
Offices also in Edmonton, Calgary and Winnipeg. 
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Discover the difference in rates, flexibility, and personal service with 
a Discovery Trust Seli'-Dlrected RRSP. 

Compare Our Rates Personal Service 

$75 annual fee — and that's all! 
(no opening or close-out fee) 

This set fee can mean substantial savings 
for you rather than following a sliding fee 
schedule as a percentage of your 
investment. 

Flexibility 
Freedom to manoeuvre and maximize your 
investment opportunities: 

° Options • Unlimited Trades 
• Mortgages 

Maximum service to our clients is the 
bottom line at Discovery Trust. Our 
qualified staff is available to give you up to 
the minute information about your RRSP 
investments. (If we don't have the answer 
right away, we'll get it for you; and that's a 
promise you can count on.) 

RRSP Deadline: March 1 for tax 
savings in the 1981 tax year. 

Send in the coupon for a brochure, or 
contact us directly. 

D I S C O V E R Y 
T R U S T 
C O M P A N Y 

5909 West Boulevard, 
Vancouver, B.C. V6M 3X1 
Telephone (604) 263-2371 

I'm ready to do my own investing with a 
Self-Directed RRSP. Please send me 
information on the Discovery Trust Plan. 

Name 

Address 

City 

A subsidiary pi teachers Investment and Housing Co-operative. Postal Code 
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I Treat Them as Human Beings 
Sally Lobsinger/A class of handicapped pupils has made remarkable progress in 
four years. 
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Earl Lesk/Letting students make decisions regarding classroom management pays 
large dividends. 
What are we Teaching and Why? 
Sheila Allen/Why do we fragment the curriculum? Do students leam more in 
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ARTS ISSUE EXCELLENT 

©I was recenvly sent a copy of your 
September-October issue, and was ex­
tremely moved by tiie theme of the visual 
and performing arts. 

I am teaching both diploma and univer­
sity transfer music courses at Red Deer 
College, am involved in the planning of a 
new school in Red Deer, and am concerned 
deeply about the status of the arts in Red 
Deer as a city, in Red Deer College's 
philosophy of education, and in teacher 
training at my alma mater, the University of 
Calgary. This issue of The B.C. Teacher was 
able to synthesize an ongoing frustration, 
namely the lack of lucid, realistic writings on 
the subject. 

Therefore, I am writing to request copies 
of this issue so that 1 have significant re­
sources for my pursuits. 1 would like copies 
to be in the hands of those persons who 
have the power to activate change. . . . 

, : In summation, this issue cannot be read 
;'only in British Columbia — it is too signifi­
cant not to be read elsewhere/considering 
that all of us are involved in the education of 
children — no provincial or national boun-

: daries can exist in that effort. 
Thank you for considering this request 

and, more importantly, for the foresight 
necessary to develop this issue. 

Ken Mallett, 
Instructor, 
Red Deer College 

Ed: We haus received several similar re­
quests from othey-centres across Canada. 

X 
• . « ^ 

TEACH IN KENYA 

©Yesterday, The B.C. Teacher and the 
BCTF Newsletter arrived, the first opportu­
nity I had to read them since I left Fort St. 
John two years ago. So now I know why 
Denis Shaw sold his cow and why Juanita 
Bird had gone to Colombia.- But the items 
on Project Overseas and the CTF's pro­
gram of international assistance made me 
realize that many readers might; be in­
terested in a personalized description of 
teaching experience overseas, so here is a 
brief and somewhat rambling narrative.' 

I took an early retirement in'June 1979 
and bought a one-way ticket to Nairobi. A 
three-months Visitor's Pass was merely a 
matter of a rubber stamp in my Canadian: 
Passport at the airport, and soon I was just 

one of the several thousand tourists who 
make the hotel business such an important 
source of foreign exchange in Kenya. 

But 1 didn't stay long in Nairobi; 1 was 
anxious to see the real Kenya, the rural 
area, where 95 percent of the population 
live, and where the tourist is seldom seen. I 
travelled by train to Eldoret, the centre of a 
wheat-farming area known in colonial days 
as the White Highlands. The elevation there 
averages 8000 feet and the farms are 
Canadian-style, many of them still owned 
and operated by Europeans. 

In Eldoret I bought a used vehicle and, 
with the friendly assistance of the local 
Education Officer, visited a number of 
Harambee schools. It was with the intention 
of teaching in this type of school that I had 
come to Kenya, so I didn't ask to see any 
government schools or private schools. 
About 60 per cent of secondary schools in 
Kenya are Harambee. This word was the 
national slogan adopted by the first presi­
dent, Jomo Kenyatta, after Uhuru. It means 
Self-Help. So a Harambee School is one 
that has been built by the local community 
through volunteer effort, and is financed 
whol'y by the fees the students bring. 

In Kenya, primary education is free, 
university and college education are free to 
those who have qualified, but secondary 
education is not free. In government-
schools, the government pays the salaries 
of teachers, but in Harambee schools, 
salaries, books, office expenses, equipment 
— everything — has to be paid out of 
students' fees. 

Another education officer encouraged 
me to go to Western Province which is 
much more heavily populated, and he 
directed me to a certain school near his 
home village. Now it would almost certainly 
be true to say that a trained Canadian, 
teacher could knock on the door of any 
Harambee School in Kenya, and be hired 
immediately. He or she might < well find, 
some classrooms with students but no 
teachers, and would certainly find the ma­
jority of them with^untralned staff — stu­
dents who had completed four or six years, 
of high school and were hoping to get; 
selected for further studies or training. If 
you are an "alien" working in a Harambee 
school, the government grants you exemp­
tion from work permit and visa — in fact, 
you get residence status indefinitely. 

I started teaching in Ekambuli School 
when it reopened after the August holiday.7: 

Class size varies from 30 to 45. and may be 
more. In a Harambee school, a teacher 
need expect little more than chalk in the 
way of teaching aids, and a very dusty 
brand it is. The school buys the textbooks 
and they are very scarce, for they are 
expensive. The situation really forces 
Westem-trained teachers to re-examine his 
or her so-called "philosophy" of education. 
Standing in front of a class of students who 
are personally paying one to teach them to 
the utmost 'with the great advantage of a 
Western education, he or she had better 
find within himself or herself the resources 
that the situation demands. It is not easy: ii 
is often frustrating; it can be very tiring; but 
it is immeasurably rewarding in human 
terms. 

Because the current head (principal) was 
leaving at Christmas, the board of gov­
ernors asked me to take over as headmas­
ter, and my semi-retirement came to a 
sudden end. My 20 years as pnncipal in 
B.C. did not provide the exact kinds of 

March 4-6,1982 
Sheraton-Landmark Hotel 
Vancouver, B .C . 

Featured speakers include 
Bob Samples, 
Maurice Gibbons, 
Gary Phillips 

Information: 
Continuing Studies 
S F U , Burnaby, B . C . V5A1S6 '' 
291-3792/4565 

86 THE B.C. TEACHER, JANUARY-FEBRUARY 1982 



experiences to qualify me as headmaster of 
a Kenyan Harambee school, but some of 
my previous leisure activities contributed 
more than I ever dreamed possible. 

My duties include the" planning of new 
buildings, the supervision of construction 
mostly by unskilled labor, keeping of ac­
counts, dispensing medication for malaria 
sufferers, taking sick villagers to hospital, 
planting maize on the school farm, hiring 
labor for weeding, not to mention supervis­
ing the instructional program. 

The school is located on a very beautiful, 
park-like site of 20 acres, 10 mi'es north of 
the equator and 40 minutes Vdrive from 
Kisumu, Kenya's third largest city on the 
shores of Lake Victoria. We hav? a full size 
soccer field, two volleyball courts and two 
netball courts. Six acres are now planted 
with maize and the rest is nicely treed with 
mangoes, guavas, bananas, jacaranda, 
eucalyptus and several others that blossom 
luxuriously in season. 

There are two classroom blocks, built in 
the early sixties of locally manufactured 
bricks. The classrooms have cement floors, 
galvanized iron roofs, and wooden shutters 
instead of glass windows, but these are in 
fact preferable, for they allow for better 
circulation of air. 

We have 200 students in six classes, 

Forms I to IV (Grade; 7-10). My nine staff 
members are untrained, but do their best. 
They are paid about $130 per month. In 
contrast, the women who weed the maize 
get $1 per day for five hours of work. 
Housing for teachers is provided on the 
campus, African-style housing, no electric­
ity, no running water, outside latrines; but 
the accommodation is adequate enough. 

All essentia! foodstuffs, including fresh 
meat, can be purchased at the local village 
shops, and the cost of living is very low, 
apart from the cost of operating a car. 1 can 
live more comfortably here on my reduced 
teacher's pension than ! could in B.C. 1 
bought a cow for $100, and sheep at $15 
each, so when Denis Shaw wants to buy 
another cow, he might decide to come 
here, along with some of his "inactivists." 
They will be very welcome. Even Juanita 
Bird might be willing to trade her green 
palms and ocean breeze for a grass-roofed 
house, a piece of chalk, and a classroom of 
hungry students. 

On ft:>7iore serious note, 1 recommend to 
teache.r'i who have reached the age of 55, 
and fee! that there is something in life and in 
teaching that they have been missing, that 
they help ease the teacherrsurplus situation 
in B.C. by retiring now, and the teacher-
shortage situation in Africa by giving here 

the good years they still have. 1 shall be very 
happy to correspond with serious enquiries. 

Hector Sutherland, 
Headmaster 
Ekambuli Secondary School, 
P.O. Box 65, 
Khurnusalaba, 
via Yala, 
KENYA 

SUMMER STUDY IN NORWAY 
University of Oslo 

International Summer School 
June 26 to August 6, 1382 

Graduate Education Courses: . 
e Physical Education in Norway 
e Norwegian Educational System 
• Comparative Scandinavian Education 
(Optional section on Special Education) 

Fee-S1300to$1600 
(excluding transatlantic transportation) 

For complete course catalog write to: 
Oslo International Summer School 

c/o St.Olaf College 
Northfield, WIN 55057 USA 

Fund Raising with 

We would consider it a privilege to help you have a successful 
fund-raising event. Try us! You won't be sorry and neither 
will your customers! 

CONSIDER THE FOLLOWING: 

1) CONSIGNMENT - Goods arc shipped on consignment, prep.iid; you pay us when 
products arc sold. 

2) RETURNS - Unopened cases ol" product may he returned lor lull credit, but 
freight must be prepaid. , 

3) QUALITY - Our quality products are recognized throughout Canada as a premium 
chocolate and candy line. Each order is made up especially for your 
group, and we guarantee Fresh Product. 

4) ADVERTISEMENT - PERSONALIZED WRAPPERS printed with your name and logo 
and purpose of sale are imprinted on every wrapper at no additional 
charge. 

5) PROFIT - Your profit %-with Foley's products is one of the highest in lundraising 
• • products in Canada. • 

6) SERVICE - All bookkeeping forms and collection envelopes are supplied; one of 
our agents-would be pleased to attend your meetings. 

7) AVAILABILITY - We are a Richmond, B.C. Company. Advice, assistance am 
of product is immediate. 

nd delivery 

P.S. - Ask us about our 
advance order program 
that eliminates door-to-
door sales. 

Foley's Candies Limited 
12671 #5 Road • Richmond, B.C. V7A 4E9 • Telephone: (604) 274-2131 
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The students really enjoy swimming. In addition to having lots of The students proudly represented their school: Lord Byng, at 
fun. they learn valuable skills. Operation Trackshoes, a three-day track meet for the mentally 

- handicapped. 

SALLY LOBSINGER 

Mentally handicapped youngsters can 
achieve remarkable results if given the 
right help. The author, in her fourth year of 
teaching the same class of handicapped 
students, outlines the progress her pupils 
have made. 

Ol met my new group of students and their 
parents in September 1977. The young 
people were between the ages of 12 and 14 
years, and had been transferred from other 
elementary and secondary schools to make 
a new class in Shaughnessy Elementary 
School. The group was to be known as the 
senior Oakridge off-campus class, Oakridge 
being the separate school for the mentally 
handicapped. 

The common denominators were mental 
retardation and parents who wanted the 
least restrictive educational environment 
for their youngsters. The children were well 
on their way to becoming too physically 
mature for an elementary setting! but func­
tioned on a social and emotional level too 
far below their ags grade to be placed in a 
secondary school setting. 

Our goal was to keep the class in elemen­
tary school for another year or two, and 
prepare them as much as possible for the 
transition to a secondary school. The class 
was to become the first group of trainable 
level students to go into a regular secondary 
school in Vancouver. 
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Work experience in the community is invaluable in teaching the 
students useful skills. The work experience program is co-ordinated 
by a parent volunteer. 

Several of the school's older students reguarly devole their time to 
helping the author's class. Here a Grade 12 student helps one of the 
girls with her arithmetic. 

Shaughnessy Elementary is a school with 
a population of approximately 400 students 
from kindergarten to Grade 7. The school 
has a reputation for academic, excellence, 
as well as outstanding programs in art. 
music, physical education, and French. 
There is a high level of parent involvement 
and participation, as well as an active 
parent-staff consultative committee. 

We were fortunate in having an adminis­
trator who actively supported our group, 
and who was genuinely concerned for all 
young people. We were an unknown quan­
tity to many of the teaching staff, aides, 
parents, and students. • 

GETTING STARTED 
Orientation for staff and students con­

cerning our group took the form of .slides 
and discussion for Grades 3 to 7. The 
younger children, kindergarten to Grade 2, 
listened to a story about a handicapped 
child and could relate to the ways in which 
they were alike. All of the children were 
encouraged to make suggestions about 
how they could'help students" new to the 

school, and they were invited to come and 
share games in our classroom. 

With few exceptions I have found that 
regular students and adults are supportive 
of a special program if they understand the 
goals of the program and are shown how to 
help. Open communication with the staff at 
Shaughnessy enabled us to solve problems 
before they became a major concern. 

The basis for success for teacher and 
students in a classroom is an atmosphere of 
co-operation and mutual respect. This at­
mosphere can take some time to achieve, 
particularly with adolescents, and it never 
happens by example only. These young 
people were no exception. They had all 
been well trained, but as with most individ­
uals raised in the authoritarian tradition, 
they had also perfected negative behaviors, 
designed to beat the system. 

Our class meeting on the first day of 
school is an example. No one said anything 
to the group but me. When I asked a 
question several students nodded their 
heads, one sat with his head in his hands, 
our only girl cried, two were concerned only 

with bickering between themselves, and 
one lad emitted belches of magnificent 
proportions. I answered my own questions, 
and we had another meeting the next day, 
and the day after that. 

1 cut the agenda to one item only — 
"Good things that happened today." I 
became very creative in finding good things 
to talk about, for myself and everyone else. 
Very gradually I began to hear some re­
sponse, usually a repeat of something men­
tioned earlier, but at least the students were 
beginning to talk. Over the next six months 
we continued to add items until we were 
using a full agenda. The agenda covered six 
specific areas: 

1. Good things that happened today 
(this week, over the weekend, on holidays, 
in the library, etc.). 

2. Something to work on (social skills). 
3. Sharing jobs. 
4. Problems we need help with (per­

sonal). 
5. "What if. . ." stories. 
6. Plans for next week. 
The class meeting became the founda-
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Spring Break '82 i 
• Hawaii • Disneyland 
• Palm Springs • Reno 
• Caribbean • Portugal 
• Soviet Union • Mexico 

Tour for 
Retired Teachers 

• New ZealandFFiji 
Apr. 1-25 

Summer '82 
• Africa • China 

• India/Nepal * Europe 
• Australia * New Zealand 

Student Tours? 
Ventra's experts can provide 

you with the most convenient 
and least expensive travel 

arrangements. 

Call Ventra today for mil your ,: 

travel need.'y; 
Telephone: 2 6 3 - 1 3 5 1 

Toll-free line for. B.C.: 
1 1 2 - 3 0 0 - 6 6 3 - 3 3 6 4 

5915 West Boulevard, 
Vancouver, B.C. V6M 3X1 

tion of our classroom structure. The group 
gradually learned to work and play together 
as self-reliance replaced dependency, and 
consequences replaced punishment. For 
many of these young people some control 
over decisions affecting them was in their 
hands for the first time, and they were 
learning to take the responsibility for the 
consequences of their actions. 

Growth was slow; specific individual 
counselling and problem solving took extra 
time, but the students were responding. As 
they realized that they could decide the 
order in which daily tasks were completed, 
enthusiasm grew and work habits impro­
ved. One colleague said that he had never 
seen kids who enjoyed school as much as 
this class obviously did. 

The second item on the agenda was 
aimed at improving social skills. These 
students lacked confidence in peer and 
adult relationships. Many of them had 
speech and language handicaps, and they 
also looked "different." Our first attempt to 
communicate outside of the classroom was 
deceptively simple. I told them that a smile 
was a secret weapon, that 1 wanted them to 
look, at everyone they met before lunch, 
smile at them, and see what happened. 
They were delighted with the results. From 
that decisive step "hello" was added to the 
smile and they were on their way. 

"Sharing jobs" is one of the easiest items 
on which to build and is very meaningful to 
the class. It makes the classroom the stu­
dents' special place, not just the teacher's. 
Every student has a job to be done every 
day. When the jobs are traded the students 

• teach each other how they are to be 
handled, i listed jobs I needed help with if 
we were to have time for field trips, films, 
and other extras. 

The students added things that must be 
done if their room were to be kept clean and 
comfortable. The janitor had nothing to do , 
in our room. At first he complained a little, 
but soon joined in the spirit of things and 
found us an old vacuum cleaner and 
washed the windows. 

One of our pampered young men re­
fused to do a job — dishes and plants and 
dusting were "women's work." 1 did his jobs 
cheerfully and willingly, but it took me a 
long time and I made a lot of noise. We 
didn't go on a field trip that week because I 
had no time to plan. Peer pressure took 
care of the problem. 

Specific problem solving was the last item 
to be introduced, but general problems 
were discussed and resolved. The young 
man with the belches had to be silenced 
before we could have a meeting, so we . 
discussed it as a group and decided he was 
a very accomplished burper. We sat in a 
circle and invited him to burp for us while he 
had our total attention. He couldn't, and I 

never heard him burp again. 
The "what if. . ." stories were useful for 

training purposes, and also for increasing 
social awareness. For example, "What if 
you were coming to school on a city bus 
and lost your transfer, what would you do?" 
These stories were often reinforced by role 
playing to develop understanding, confi­
dence and language. The students learned 
acceptable means of handling their own 
problems, and insight into the motivation of 
others. 

You can't learn to swim unless you get in 
the water, and we joined the main stream at 
Shaughnessy. My students learned to use 
the library independently, took part in a 
musical play, sports day, and a Christmas 
concert. The school held a spelling mara­
thon to raise money, and some of our group 
learned to spel! sixty words correctly. They 
were expected io follow the same rules as 
the rest of the school, and failure to comply 
resulted in a consequence unanimously 
agreed upon in advance. 

We attended a gross motor program 
designed and run by the parents of regular 
students. We shared celebrations and ac­
tivities with other grades, and eventually 
joined Grades 5 and 6 for physical educa­
tion and music. Suspension from these 
classes for inappropriate behavior or non-
participation sometimes resulted in conse­
quences applied by the offender's class 
mates. The consequences were often more 
severe than I would have suggested, but 

Another example of how older students 
help out. Here two Grade 12 girls teach 
library skills. 
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seldom were they punitive. Their attitudes 
had evolved to encompass the welfare of 
the whole group. 

Adult aides in the student lunchroom had 
a difficult time with some of the students. 
They saw them only at lunch hour and were 
prone to feel sorry for them and reinforced 
destructive behavior. The aides babied and 
cajoled. It was important to follow through 
with the set srrucuture in a pleasant and 
consistent mannei, which made me appear 
hard-hearted at times. 

One lad was quite capable of eating in a 
neat and pleasing way, but he often chose 
to tear at his food, let it hang half-eaten from 
his mouth, or smear it around on the table. 
His agreed upon consequence was that he 
would leave the lunchroom for a specified 
time, eat alone in the classroom, and then 
try again. At one time when he had been 
quite smug about eating in the lunchroom, I 
found that an aide had been sitting and 
feeding him. It was almost a year before the 
boy learned to eat properly. 

MOVING ALONG 
The students lived by many self-

defeating behaviors and mistaken goals. 
Their lifestyles and values were firmly es­
tablished, and unless their behaviors be­
came constructive, they would become 
totally dependent and discouraged adults. 
Growth was sporadic, but enthusiasm was 
constant as we concentrated on individual 
areas one at a time. 

Encouragement became the main ingre­
dient of the style of our classroom. 1 en­
couraged constantly any gain, no matter 
how small. The students encouraged each 
other, and their delight in their accomplish­
ments encouraged me. 

One stalwart lad, who understood re­
sponsibility, forgot to ask his parents for bus 
fare before he went to bed. Instead of 
waking them in the morning he walked to 
school by following the bus route — four 
miles on a sleety January day. We made hot 
chocolate for him and appreciated his cour­
age. He had recognized his problem and he 
had solved it himself. Needless to say in the 
future he didn't forget lo arrange for bus 
money. 

Al! of the students were able to contribute 
to the class in their own ways, and through 
the group developed a keener sense of 
personal worth, co-operation and accom­
plishment. These attitudes are prerequisite 
to academic success and were reflected in 
student achievement. Responsibility for fin­
ishing tasks belonged to the student, not to 
me. They were all quite capable of keeping 
me busy with them all day, leaving me tired 
and frustrated at three o'clock. 

Certain tasks had to be finished before 
lunch. Failure to complete tasks resulted in 
the whole group losing iheir swimming time 
so the student could "catch up." What one 
person did reflected on the whole group, 
and we didn't miss swimming very often. 

Our only girl used a display of inade­

quacy, and often resorted to "water 
power." Her sobs and tears were designed 
to melt the hardest heart, but time has 
shown that she is e. very capable girl. 

At the end ot our second year at 
Shaughnessy results indicated that every 
student was working up to or exceeding his 
or her academic and social potential. 

THE PARENTS 
The parents of the students in the class 

are a supportive and courageous group, 
who subscribe to the principles of normal­
ization. Their goal is to establish the class as 
part of the regular school system despite 
opposition, skepticism and apprehension. 

Most of the parents are well-informed 
and realistic concerning the implications of 
mental retardation, and the preparation 
necessary to ensure a full and independent 
future for their children. A few parents are 
ambivalent, while others foster depen­
dence. Many parents have volunteered 
hours of their time as drivers, swimming 
instructors, and cheerleaders. 

Education must encompass all aspects of 
a young person's growth, shared expertise 
between parent and teacher, and an atmo­
sphere of trust and co-operation. 

Written reports to parents are required by 
school law three times a year, but reports 
are the least important means of communi­
cation. More meaningful information is ex­
changed over a cup of coffee, through a 
home call, or in a group meeting. Parents 
are welcome in the classroom, or they may 
arrange a private interview, but group 
meetings have become the most productive 
choice. 

We first met as a group in the latter half of 
the first year at Shaughnessy, when 1 found 
that I had information, questions, and con­
cerns that had to be discussed with all the 
parents. I had aiso noticed in private inter­
views that parents asked questions that 
should be shared with the whole group. 
Through the use of democratic principles 
we learned together and we soon found 
that major issues could be discussed and 
resolved. 

The meeting date is selected well in 
advance, all parents are expected to attend, 
and usually do unless their absence is 
unavoidable. I print the agenda so every­
one has a copy and parents may add 
anything else they wish to discuss. We have 
discussed topics from sex to lunch boxes to 
curriculum. 

I started one meeting by asking each 
parent to tell one positive thing his or her 
child had done in the past week. One father 
summed up the general feeling when he 
said, "I can think of a dozen things he's 
done wrong!" Positive thinking must be 
nurtured and reinforced in all of us. 

The students are aware of the meeting, 
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By working in the school's cafeteria, the students learn useful work and social skills. 
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bake goodies at schooi, and remind their 
parents of the time and date. As well as 
being productive, group meetings are fun. It 
was the parents' unanimous decision to 
continue them. 

MOVING UP 
In September 1979 we moved as a class 

into a regular secondary school. Our part­
ing gift from staff and students at 
Shaughnessy was a plaque inscribed "As 
you learned, so did we." We were confident 
that with this achievement we could face 
the unknown once again. 

At Lord Byng secondary there were over 
800 regular students in Grades 8 to 12. 
Initially, the great numbers of students and 
the huge buildings were overwhelming to 
our class of 10 students. The room to which 
we were assigned was on the second floor 
at the opposite end of the school from the 
general office, nurse, library and cafeteria. 

The nature of our program was briefly 
explained at a staff meeting, and arrange­
ments were made for me to give orientation 
to the regular classes. 

1 took hour-long orientation sessions, 
class by class, at the beginning of October. 
The regular students had by then seen us 
around the school for a month, long 
enough to provide a basis for discussion. I 
showed slides of my students in activities 

and with their families. I also had portrait 
sized photographs of eac'.i student so we 
could refer to them by name. 

The response of the regular students was 
gratifying. The questions they asked were 
pertinent and intelligent. We discussed re­
tardation causes, cures, kinds, and charac­
teristics. We compared ages and learning 
styles. We discussed goals, independence, 
future plans, and interests. I asked for their 
co-operation and support, invited them to 
come to visit our room, and told them 
specifically how they could help with the 
program. 

By Christmas we had 18 students from all 
grades coming in as often as their schedules 
permitted, and by June we had 26 on a 
regular basis. The Grade 12s were the only 
students who had a spare period, but others 
came as part of their community recreation 
or family studies courses. 

Many students shared their fun and tal­
ents at lunch hour We had baton lessons, 
disco, crafts, games, square dancing, table 
tennis, and much needed practice at "small 
talk." Some students helped with the swim­
ming program; others joined us on field 
trips, swim meets, and a weekend track 
meet. 

A group of Grade 12 boys came every 
Tuesday morning to take our class to the 
gym for an hour. Anyone who was in the 

room at class meeting time joined in our 
discussions, and some added items of their 
own to the agenda. 

My students responded happily and soon 
counted many of the student assistants 
among their friends. By the time we had 
been at Byng two weeks everyone in the 
class was going to the cafeteria for lunch on 
his or her own. Soon they were checking 
books out of the library, delivering mes­
sages, taking phone calls on the room 
phone, picking up films from the audio­
visual department in another building, and 
generally feeling that they belonged. 

Increased confidence and social interest 
were apparent. The seven original mem­
bers of the group supported and trained 
new classmates without being asked to 
help. They obviously liked their class style 
and wanted to keep it that way. The 
students' attendance was exceptional; no 
one wanted to miss school. 

Some of our group were now traveling to 
school independently on the city buses, and 
one lad had also to decide when to leave to 
be at school on lime. He was often late but 
that was not considered a problem in our 
room; he could finish his day after the rest of 
the class had left. We sometimes had our 
cooking sessions first thing in the morning, 
and he missed those several times. He soon 
stopped blaming the alarm clock and the 
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slow buses. He came on time because it was 
more profitable for him, and because it was 
his choice, without threats or power strug­
gles. 

Some of the regular students worked 
with us on special projects. One colleague 
who taught a Grade 10 enriched English 
class brought her whole group over to our 
room and organized the baking of ginger­
bread houses. All of the students worked in 
groups, with the Grade 10s helping my 
students with measuring, mixing, and cut­
ting. They were able to get to know each 
other while involved in worth-while activity. 

The Grade 12 family studies class and 
their counsellor joined us for films on 
"Good Manners" and "Eating Out." All of 
the students discussed the films in small 
groups, and it was relevant to all of them. 

MONEY MATTERS 

All young people equate money with 
independence, and this group was no ex­
ception, but their experiences had been 
inconsistent and they were vague about the 
worth of money. The students were often 
permitted to buy lunch, so the cafeteria 
menu became the basis for learning money 
skills. We'raised class money by making 
cutting boards and selling them to staff and 
students. In a class meeting the group 
decided to buy school T-shirts and gym 
socks with the profits. For decision-making 
of this kind the class was encouraged to 
reach consensus. 

Two of the boys had paper routes with 
their brothers after school, one boy earned 
money by doing regular jobs at home, and 
one of the girls helped at a day care centre 
two afternoons a week. Future goals in­
clude in-school and community work expe­
riences as part of the cumculum. 

This year we entered six students in a 
B.C. swim meet. Last year only two could 
swim. One girl had used rhuch of her swim 
practice time posing and giggling and swim­
ming only when she was coaxed by the 
instructor. Natural consequences fr-l'owed : 

when she wasn't able to swim strongly 
enough to make the qualifying times. She 
understood perfectly and her classmates 
were kind end encouraging. 

We also went to "operation trackshoes" 
for the third time. This track meet is a* 
three-day annual event for the mentally 
handicapped. There were over 700 com­
petitors, and events included wheel chair 
races to the pentathlon. 

When we first attended three years ago 
some of the class had never been away over 
night before. Despite very long days, in­
tense excitement and unfamiliar food and 
surroundings, the group stood out as young 
people who were both courteous and inde­
pendent. They deserved the sportsmanship 

trophy that they received for the second 
time. 

During the last year at Lord Byng Sec­
ondary the students have continued to 
grow in both skills and attitudes. We have 
had several new students in the class and 
the age range i° now from 14 to 18!/2 years. 
The program emphasizes application of 
functional academics in school, at home 
and in the community, personal develop­
ment skills and work experience. 

Our students travel independently by city 
bus to school and work experience, includ­
ing those with epilepsy and autism. Some of 
ihem have three transfers to make, and all 
of them have a four-block walk at the end of 
the bus line to reach the school. We have 
helped the students make this big step 
toward independent functioning by a very 
precise bus training program and constant 
encouragement of students, parents and 
ourselves! This skill is a prerequisite to work 
experience in the community. 

Work experience for this group began 
with three separate areas — in the class­
room, in the school, and in the community. 
After carrying out programs in all three 
areas we have found community work 
experience to be the most motivating and 
meaningful to the students. Although some 
skills must be practised, and many others 
reinforced in the classroom, it is in the actual 
business community that effective learning 
and skills develop. We have a very capable 
and knowledgeable parent who voluntarily 
organizes the work experience program, 
trains the student on the job, consults with 
management, and gradually phases out as 
the student's skill and confidence increases. 
We use work experiences of several months 
duration so that the novelty of the situation 
becomes routine and the student has the 
opportunity to develop a consistent work 
attitude. From school work experience 
placements several students now have paid 
part-time jobs during the summer and after 
school. 

We have an actively supportive adminis­
tration at Lord Byng and a majority of 
interested and helpful students. Some tutor 
on a one-to-one basis in the classroom, 
while others are special friends to our 
students after school hours. The class at­
tends noon hour theatre, games and special 
events, as well as evening school dances. 
They are included in the regular secondary 
secondary physical education program, 
and three will be in the school ski program 
in February. Social integration is one of the ; 
most important benefits of inclusion in a 
community secondary school. To be of 
value any integration must further the basic 
goals of the program. O 

Sally Lobsinger teaches at Lord Byng Secondary 
School In Vancouver. • - . " v 
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Letting students make decisions regarding classroom 
management pays large dividends. 

EARL LESK 
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©How would you feel if your class elimina­
ted an exam question because the students 
decided it was unsuitable or ambiguous? 
Would you feel threatened by having your 
students decide the mark value for a test or 
an assignment? 

Three years ago 1 took a chance and let 
my students get involved. I initiated regular 
class meetings in my Biology 11 and Biology 
12 classes to provide a forum for discussion 
that would place students in a position to 
make decisions and express their concerns. 
I asked my students if they might be 
interested in holding these meetings. After 
five semesters 1 have yet to be turned down, 
and this could be due in part to the 
willingness of mo:3t students to give an idea 
a chance. 

1 use a regular business meeting format 
and distribute a single page entitled "Estab­
lishing a Format for Meetings to be Effec­
tive" (see Figure 1). During the first meeting 
we discuss and agree upon a format. This 
includes such items as the necessity of 
holding regular meetings, rotation of chair­
person and recorder, the role of the chair­
person, freedom of expression without fear 
of consequences, equal status of all partici­
pants, decision-making through consensus 
and the rules of order for the meeting. 

There are only a few non-negotiable 
items; 

1. Curriculum, because it is set by the 
Ministry of Education. 

2. The manner in which grades are 
allocated, because this is determined by 
school policy. 

3. Classes cannot be cancelled. 
Almost everything else is open to discus­

sion and topics range from the method for 
student evaluation, through due dates for 
assignments, how students would like to. 
handle late assignments, how to keep the 
laboratory and greenhouse from getting 
messy, late arrivals to class, encourage-

' merit, absenteeism, organization of over­
night field trips, to dealing with students 
who have cheated on a test and finding 
ways to improve attendance at voluntary 
student assemblies. . 

AGENDA PREPARATION 

An agenda sheet is posted and the stu­
dents and the teacher can place their items 
on the agenda. For some classes it takes 
maiiy weeks for the students to gain confi­
dence in me and their classmates before 

.they are prepared to express themselves: 
Imd/or sign up on" the agenda. 

- The democratic classroom that incorpo­
rates regular class meetings is an ideal; 
setting in which to build the foundations o f : 
democratic living and governing. When 
mutual respect and social equality operate-; 
between teachers and students and within 

the student body, a positive, encouraging 
and co-operative atmosphere exists, which 
enables the participants to work toward 
development of good self concept arid 
awareness of human worth and dignity. As 
the semester passes, one can see that 
students are gaining the necessary under­
standing and skills which will aid them in 
their development of Gemeinschaftsge-
fuehl — social interest. 

LIVING WITH DECISIONS 

At first I was not sure that students could 
make their own decisions and live by them. 
One situation concerned a student who was 
absent for a test. A few weeks earlier we had 
agreed that if students were unable to write 
a test they would telephone and make 
alternative arrangements. Carol did not call 
in, and was very angry when she arrived in 
two days after a major test had been written 
and found that she was not eligible to write 
it. I reminded her that the decision was one 
we had all agreed to; however, if she wished 
she could bring it up at the next class 
meeting. She placed herself on the agenda. 

At the meeting Carol explained that she 
had been ill; however, not a single class 
member felt that this was a valid reason for 
accepting her request to write the test at this 
time. As a last desperate effort she asked for 
the exact wording of the decision to be read 
from the minutes. To everyone's surprise 
the recorder was unable to find the written 
record of the decision regarding being 
absent for a test. Without hesitation the 
class agreed to allow Carol to write the test, 
and immediately requested their decision 
with respect to eligibility of test writing to be 
entered into the minutes! 

We all learned a valuable lesson. There­
after, we kept accurate records of decisions 
made by the class and these decisions are 
re-read before adjournment of each meet­
ing. 

Our meetings have also been used as a 
forum by students who feel unfairly treated. 
After teaching and reviewing animal phyla 
for more than a month the class was given a 
comprehensive test. At the next class meet:// 
ing, Greg said that he thought the test was 
very unfair — that it was too hard. My first 
impulse was to tell him that the reason he 
had done so poorly was the lack of effort he 
had put into this unit of the course. How­
ever, I controlled myself and the meeting 
followed a natural course of events. Several 
students jumped into the discussion and 
supported the position that the test was too 
hard, but then, as the discussion pn> : 
ceeded, other students spoke up and disa­
greed. They pointed out that the test had 
been based on the material they had cov- 1 

ered; they had studied for it and theirmarks 
had been good. 

Within a few minutes Greg indicated to 
the chairperson that he had something to 
say. "Yeah, I guess 1 just didn't work very 
hard" — and then he laughed. There was 
nothing threatening for Greg in the discus­
sion and he was able to realize, with the 
help of his classmates, that he couldn't 
blame his poor mark on the nature of the 
test; the problem was his own. 

Each Friday all rny classes hold their class 
meetings. During the third meeting of one 
class, two concerns were expressed, one 
dealing with the policy relating to atten­
dance at "voluntary" student assemblies 
and the other dealing with the inequality in 
the food services between staff and stu­
dents. 

The class was unable on its own to decide 
how to handle the situation that had arisen 
earlier that week when many students had 
remained in the cafeteria during an assem­
bly. When it appeared evident that these 
students were not going to attend the 
assembly, the food services were closed (for 
students, not staff) in an attempt to encour­
age them to go to the assembly. After about 
20 minutes, the class decided to invite the 
principal into'their meeting to help them to 
understand what had happened. 

The principal arrived within five minutes, 
pleased to have the opportunity to discuss 
student concerns. He really had the class 
won over the moment he walked into the 
room. The students were impressed that, 
with 2,000 students and 100 staff members, 
he would drop everything to come to talk to 
them. Forty minutes later, he agreed to the 
following: 

1. Assemblies will be clearly identified— 
compulsory or voluntary. 

2. All decisions and arrangements for 
student assemblies will be handled by the 
student government. 

3. AH further food service closures within 
the school will apply to both staff and 
students. 

RESPECT FOR OTHERS 

The students also discussed ; with the 
principal their displeasure with the way 
some teachers talk to the students (lack of 
respect, name calling, etc.). The students 
felt that the best way to handle this problem 
was to begin with themselves—they would 
treat their teachers with respect, regardless 
of the previous treatment and see if they 
couldn't turn the teachers around by their 
own actions and encouragement.' 

At the end of each semester the students 
are asked to complete a questionnaire to 
discover how they actually feel about the 
democratic classroom meetings. In re­
sponse to the question, "Do you feel that 
class meetings and the overall democratic 
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The author's c!as<; in session. Desks or tables are arranged so that everyone can see everyone else, to facilitate discussion. The meetings are 
chaired by students, a neu.' one each week. There is complete freedom of expression. 

FIGURE I 

CLASS MEETINGS 
Establishing a Format for th^ Meetings to be Effective 

1. To be held every week 
2. Chairperson to ci<ange each week 

, 3. Recorder to change (according to group'? decision) 
4. One person speaks at a time (as instructed by chairperson) 
5. Open forum concept 
6. Freedom of expression . 
7. Without fear of consequence 
8. Equal status 
9. Decision making (through concerns) 

TO. Rules of order (to avoid confusion) 
a. Meeting called to order 
b. Recorder reads minutes of last meeting 

— any errors or omissions 
— minutes adopted and seconded as read 

• c. : Old business —: (topics discussed at earlier meetings) .. 
d. New business -— (first taken from agenda then from floor) 
e. Recorder reviews any decisions made during the meeting 
f. Meeting adjourned 

Agenda for First Meeting 
1: Rotations of recorder 7. Evaluation 
2. Duration of meeting . 8. Fairness 
3. Assignments (due dates) 9. Equality . 
4. Absences & Responsibility : 10. Order 

• 5. Absent for tests 11. Others 
.6. Late arrivals • ••• • • •. - ' 

The class discussed the idea and agreed to have weekly meetings. 

atmosphere of our class created a motiva­
tion toward learning, some typical re­
sponses were: "Yes, because with the meet­
ings we were allowed to make our own 
decisions on how we were going to do 
things and therefore we were more willing 
to do it because it was our own choice." 
"Everyone was able to voice their concerns 
and opinions if they wanted; it sort of made 
everyone feel that they belonged and fitted 
into the class." 

When asked if they felt that they experi­
enced social equality and mutual respect 
while in this class, students answered very 
positively: "Yes. because it gave me a 
chance to express my opinion on topics 
without being put down." "There were no 
favorites or 'unfavorites' in our class and 
everyone was treated equally whether they 
were an "A" student or an E' student." 

At the end of one semester, a Grade 11 
student who had experienced a good deal 
of difficulty in all aspects of the course but 
finished the semester successfully summed 
up his feelings in the following manner: "By 
using encouragement and not forcing peo­
ple to do things, the class became more 
independent and co-operative, which al­
lowed us to use our own initiative to put 
forth a good effort." 

Decision-making and the acceptance of 
the responsibilities that subsequently arise 
are learned slowly by most students. As 
their teacher. 1 am convinced that the time 
and effort invested in the class meeting 
process is worth while. O 

Earl Lesk ir, the. head'of the Science Department at 
' Centennial Secondary School in Coquitlam. 
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SHESLA ALLEN 

Why do we fragment the curriculum,? Do students 
learn more in segments? 

©The idea of relevance in education has 
become a cliche;. However, like most cli­
ches, it served a useful purpose and then 
was discarded as old-hat, out-dated, old 
fashioned. 

The movement to relate school to life (a 
la John Dewey) has again been replaced by 
a drive for academic standards, currently 
disguised in the back-to-the-basics — 
return-of-the-three-Rs movement. Curricu­
lum revisions presumably reflect this trend, 
modernizing content and materials. But this 
is done within the framework of individual 
subjects, without any integration or co­
ordination of subjects. The result would be 
humorous were it not somewhat pathetic. 

• •..-.:• No criticism of teaching is intended in the 
following examination of secondary school 
subjects. On the contrary, observation of a 
cross-section, of teachers reveals am ex­
tremely competent group., However. «y-

iy question arises concerning the content they 
~% are teaching.- In answering "Why teach x?" 

teachers oftertreply, "It's in the Curriculum 
Guide." The operativewordiis "Guide." To 
what extent are,the guides intended,to be ; 

.^prescriptive^ followed to the letter? Presum-
•?.ably they are only suggestions; to be used at 

the teacher's discretion., i ' ' 

.Butfteachersclairri'that'to do their stu-:. 
; dents justice in preparing them for assess-: 
•ments, material in the guide must be cov-

••"ered.< Thus me : vicious circle is established: 
teach from the.cumculum guide because 

iA.that is what will.be assessed; test students: 

r .on theba'sis of their achievement of curricu-J 
.t.lar.vobjectives. .When rare the objectives 
y assessed? Is curriculum revision adequate if>i 
abased solely or primarily on assessment-
..results, considering the incestupus relation-, 
fship between cuWula and assessments?.'. 

;*;j;This;iis n axey 

.-.useless, invalid, or irrejV-art. It is tb ask ls\tA 
Certain that they 'are jn^^urveying.Mer£- '? 

• (secondary''schools provides interesting datajjii 
;ion|^urricu|axjcontent^ 
fderjts in.;Mathematicsy8 are; taughtrabout ;-

; s g ^ h S f parallelTines andjcpngruent,triari|| 
'gles;-these topics are repeated in>Mathe-:. 

IpilfliSIlli 

matics 9. In Social Studies 8 and 9 two 
topics are world expioiers and British impe­
rialism. Physical education includes all as­
pects of track and field: discus, javelin, shot 
put, pole vault, long jump, high jump, races 
(hurdles, individual, relays). Drama is 
based on improvisations in grades 8 to 10, 
but includes Shakespearean scenes at the 
Grade 10 level. 

Then there is English, the subject that has 
received most public scrutiny and criticism. 
Presumably as a reflection of public con­
cern, curriculum guides for English 3-10 are 
now skill-based. However, the materials 
students use to learn and develop these 
skills are sometimes incongruous. Grade 8s 

: may be memorizing the names of the Greek": 

and Roman gods and what each repre­
sents;. Or they may be reading a siory about 
a plantation owner in South America bat-' 

, tling killer ants. Grade 9s may be reading a 
story on lifeJn Canada in the early 1900s by 

. humorist S:;iphen Leacock. 

Grade 10s may be reading a novel about 
;: an American girl growing up during the 

Depression, or. memorizing the Greek and 
RStianigods again. In Grade 11, once more 

' ;.Greek and Romanmythology is presented, 
7-. presumably, at a- more sophisticated ievel. 
jvrFmafly"; in Grade 12, students read Carta-:i| 
, - dian novels — about a Jewish boy growing 

up in Montreal or a lady living with Indians-; 
in Alberta. A fascinating array! 
"Naturally there lsevidence of many posi- ^ 
Uve activities (reading, writing, listening, 

: and speaking) and some interesting mate-, 
' rials— that is, materials of interest to the 

, students. Students may enjoy and benefit-
from the above. However, with the wealth 

•of available materials—Canadian and 
. non-Canadian — one wonders about;the 

•. selection process.>For instance, does'any- : 
- one ever ask the students for their opinions?-

Some teachers do.and rriake modifications 

. accord ing ,v . .. 
'. But unless • there are numerous .books 

»;ftnvailable. free choice will be limited,', Even -
"Swhen there is a liberal selection, such as the 
:•- novels in Engltsh'8, the grab-bag nature of . 

the content is evident The cnteria for 

including Moonfleet with / Heard the Owl 
Call My Name and Boss of the Namko 
Drive, ar.d The Outsiders with The Red 
Pony (let alone 7 he Snow Goose) must be 
interesting indeed. Apparently the age of 
the protagonists is more important than 
either the interest value for students or the 
quality of the writing. 

Returning to the issue of coherence and 
integration between subjects, consider an 
average school day of a Grade 10 student. 
This is how it might look: 

« Period 1 — mathematics. Facts about 
parallel lines copied from the board. Exer­
cises on the same for homework. 

• Period 2 — drama. Warm-up followed 
by improvisations in mime. In pairs, started 
to memorize a Shakespearean scene for; 
presentation to the ciass. 

• Period 3 — physical^ education. 
Learned.to throw the discus. Ran around; 
the track once. v :• 

Lunch 
• Period 4 — English. Saw filmstrip on. 

the Greek and Roman gods. Copied notes, 
on concepts in Greek tragedy. Worksheet 
for"homework: names of gods and what 
they represent. •• • ..; 
•: • Period 5 — social studies. Read about 

the St. Lawrence Seaway, its importance to-
the Canadian ecbYiomy. Drew and labelled! 
a map of the area. Homework: read about, 
imports and exports of Eastern Canada. 

' Granting that-there is some inherent: 
rvalue in each-of the above; what justifica-? 
hon is there for the total, fragmentation of 
the: curriculum? Does, our. knowledge |pf< 
learning theory indicate that students learn; 
move efficiently in such segments?. Or is the J 

. set-up actually based on ease of administra­
tion? 

• As for the,content, if indeed it is all worth 
while, this presumably could be communiv 
cated to the students.-T/o convince students.; 
of the/.value of what Isvteught would be-an J 
interesting exercise for teachers. But that • 
would be to make subjects and schooling 
relevant .:And relevance in education is a ' 

:SK?Ja Allan Is a member of the Faculty of Education at« 
-•-th^OniversltyoiVictoria. . . - . . - . .' ... 
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91 counted them! Thirty-eight bodies from 
the back door to the back of the bus and 
mine was among them. 

We were on the last Friday night bus from 
Ayuthaya to Bangkok for some R and R at 
our base hotel. Luckily, the bus was fast, the 
windows open, and the people friendly. 

An hour and a half later we congregated 
around the pool with the rest of the team to 
discuss our first week. 

Nine people, assembled from teachers' 
associations across Canada, made up our 
group. We,had been together for a while, 
beginning with a four-day orientation in 
Ottawa. During that time we attended 
meetings designed to prepare us for our 

: various assignments. Teams, were being, 
sent all.over the world —to Asia, the South 
Pacific, Africa and the Canbbean lo teach 
such subjects as English methodology and . 
industrial arts 
' The Canadian Teachers' Federation, 

A Project Overseas as­
signment in Thailand was 
a fascinating, rewarding 
experience. 

LORRIE WILLIAMS 

supported by provincial teachers' associa­
tions and the Canadian International De­
velopment Agency (CIDA), picked up the 
tab for travel and living expensp;- and we 
donated our time for Project Overseas. 

And overseas we were! The flight across 
the Pacific seemed endless but two days in 
Hong Kong gave us plenty of opportunity 
to stretch our legs. A short flight to Bangkok 
brought us to an almost-Hawaiian greeting 
with smiles and flowers. Our hosts from the 
Private' School Teachers' Association of 
Thailand were delighted to see "the Cana­
dians" again. 

And then it started — the orientation tour 
of our three sites, Bangkok, Ayuthaya and 
Chaing Mai. In each place we were greeted 
.warmly and had the opportunity to meet 
the teachers who would be our students. 
Certainly,' this tour gave us a chance to see a 
lot of th's beautiful country. 

The following week classes began and 

we were divided into primary and second­
ary English. I had a class in Ayuthaya of 
about 25 secondary teachers who had 
names that would have taken me all sum­
mer to learn. So I borrowed a page from En 
Avant and asked them to choose English 
names from a list I had prepared. 

Since my aim for the class was not only to 
improve their English, but also to introduce 
various methods of teaching oral English, 
the Thai teachers enjoyed doing things that 
they could take into their own classrooms. 

I attempted to encourage as much oral 
English as possible and therefore used the 
conversational style. I added a daily "bring 
and brag" session where the Thais were 
asked to bring things from home and 
explain them to the class. I learned a lot in 
these sessions. I read stories aloud, then 
asked questions to encourage them to listen 
and speak. For some, it was the first time 
they had had an Anglophone teacher. 
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We used other methods. Singsongs were 
popular, and the Thais have beautiful 
voices. Their song to their much beloved 
king and queen was sung with such feeling 
that my flesh tingled. 

Amid giggles and guffaws, we taught 
them square dancing, and they did rather 
well considering we didn't know what we 
were doing. 

Using materials generously provided by 
the Canadian Embassy in Bangkok, we 
showed films of Canada and told them 
about our home provinces. We visited the 
schools of our "students" and gave 
speeches and demonstration lessons. 1 got 
used to our being called the "Canadian 
experts" and began rather to like it. 

I liked so much about Thailand. 1 even 
called a truce with the innocent-looking 
sauces they served with their meals. One 
Thai rule: the smaller the dish — the hotter 
the sauce. We had some marvelous meals, 
and the two most memorable were a sea­
food FEAST on the shores of the Gulf of 
Siam and a traditional Thai dinner in a 
cultural restaurant. At the latter we were 
treated to an evening of Thai music and 
dancing. 

Another outing was to a crocodile farm 
— a place where crocodiles are raised to 
provide hides for various articles. 1 was 
given a crocodile wallet as a gift and battled 
with Canadian customs trying to convince 
them that my wallet was not of the endan­
gered type. (It did my heart good, though, 
to know Canada actively supports en­
dangered species.) 

My most treasured outing was an audi­
ence with the King of Thailand. 1 was 
among the Canadian teachers two years 
ago who were presented at the Chitlada 
Palace. It was a great honor for us, espe­
cially when he came over to chat with us. 
He told us about his visit to Expo '67 and a 

. Canadian classroom. In that classroom, the 
King asked the students the capital of 
Thailand. Their answer: Moscow. The King 
smilingly asked us to set the record straight. 

The summer came to an end so quickly. I 
arranged for a drama festival, with my 
students acting in plays they had written. 
This was followed by the closing ceremony 
in which each student was given a certifi­
cate ,very much like a graduation. 1 was 
filled with admiration for these people who 
taught school all day, then attended classes 
for three hours daily. 

1 enjoyed my glimpse into their culture. I 
felt the serenity that ccmes with a gentle­
ness of approach. They tolerated, but did 
not enjoy, loud voices or impatience. 1 liked 
being treated kindly. O ' 

Lome Williams leaches at Lord Kelvin Elementary 
Schocl in New Westminster. 

The Canadian teachers visited an umbrella 
factory, where the designs were hand 
painted. 

This well known statue is known as the 
Starving Buddha. Note the rib cage. 

One of the unforgettable sights in Thailand is the floating markets, in which sellers end buyers 
conduct business from boats of all kinds. This market is in Rojburi. 

A highlight of the summer project far the Canadians was meeting the King of Thailand. The 
author is standing on ihe far right of the front row of the group. 
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Students attend schools 
to learn, yet many of them 
have never been taught 
how to study. Here are 
practical tips on develop­
ing study skills. 

•Teaching students how to learn is for 
more important than ihe teaching of the 
content of the course. 

I remember that when I left high school I 
had lots of information stuffed into my 
head, but I soon forgot most of it and the 
rest rapidly became outdated. What i didn't 
know was how to study efficiently. 

Moreover, from my experiences as an 
elementary and secondary school teacher, 
and especially from my experience as a 
college study skills instructor. I find that the 
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situation does not seem to have changed in 
the intervening years. With most young 
people going on lo some sort of training in 
either post-secondary institutes or on the 
job. there is a critical need for them to 
develop the skills of studying. 

While the futurists have been predicting 
the demise of the print medium, our educa­
tion and information dissemination systems 
ate still heavily print oriented, and will likely 
remain so for the near future. Most students 
develop their own method of studying 



written material. The usual way is for them 
to read the assignment through once and 
try to recall the information. Perhaps they 
may read it a second or third time. How­
ever, this process is often a passive activity 
with the student reading but doing little 
active thinking. The result is, at best, a 
collection of bits of information, some of 
which are useful but many of which are not. 

If a practical method of study reading 
were taught and practised throughout the 
secondary school grades, it would be of 
great help to both students and teachers. 
Because there are different types of reading 
assignments, there are different approaches 
to study reading. The three most common 
types of assignments are the reading of: 
textboofcs on subjects such as history, geog­
raphy, science; literary works, such as nov­
els, plays, poems, short stories; mathe­
matics and other workbook-type boolcs, 
including some science books. I shall sug­
gest methods of study reading for each of 
these types of assignments. 

TEXTBOOKS 
In secondary school, in post-secondary 

education, and in employment most read­
ing is of non-fiction, textual information. 
There are several methods of study read­
ing, but most are variations of SQ3R (Sur-
vey, Question. Read, Recite, Review), de­
veloped by Francis P. Robinson. Some 
teachers may be familiar with this system., 
The technique we teach at the College of 
New Caledonia is a simplified version of 
SQ3R. 1 feel that our method makes it 
easier for students to grasp the principles of 
study reading. It can be taught to junior and 
senior secondary school students and, with 
modification, to most intermediate level 
students. 

The usual assignment the students are 
given is to read a textbook chapter, or part 
of a chapter, learn it, and remember it. We 
recommend the students follow a three-
step approach: step 1 pre-read; step 2 study ; 
read; step 3 review. 

i . ' Pre-read. Studies have shown that a 
• quick preview for general organization and _ 
.the topics covered is of considerable help 
in studying a chapter. There are several 
methods of pre-reading an assignment. The 
students should choose the one that best fits : y 
their skills and the style of the textbook. In 
all cases the students should pay particular 
attention to any list of objectives or intro- > 
duction. To preview the rest of the chapter, 
•he students: • • • • -

. • q u i c k l y read the chapter without 
worrying about understanding everything 
and without getting bogged down in detail, 

•or - V - • • • 

• • sk im the textual material for general 
organization and topics covered, or 

« r e a d only the headings. 

They then read any summary or list of 
main ideas. When they have finished pre-
reading the assignment they try to recite the 
main topics covered. 

2. Study read. To study read the chapter 
the students first break the chapter into 
manageable sections. Usually the author 
has done this. 

Then they read the first section carefully 
for a clear and full understanding of the 
material. It may have to be read several 
times. The students should use all study 
aids, such as lists of objectives, charts, 
pictures, diagrams, vocabulary lists, ques­
tions, etcetera. 

Finally, they ask themselves three ques­
tions and recite the answers. 

1. What is the author talking about in this 
section? 
— What are the topics and subtopics? 

2. What does the author say that's im­
portant? 
— What are the main ideas? 

3. What are the important details? 
— Details tend to be examples, 

proofs, case studies, or a further discussion 
of the main idea. 

— Details usually make up the greater 
part of the text." 

— Some details are important and 
must be remembered, but others may be of 
little importance and could be forgotten. 
The students have to decide what to re­
member. 

If the students can recite the answers to 
these questions, they basically understand 
that section. 

At this time the students should make 
notes or use some other memory device to 
record their answers to the questions. It is 
important that they do not make notes until 
they clearly understand the material and 
can recite the answers. 

The students repeat the process for each 
section until they have completed the as­
signment. 

3. Review. If the material is to be locked 
into the students' long-term memories, it 
must be reviewed. Two types of review are : 

important. 

• Early review. Material should be re­
viewed.'soon after it has been learned. 
Therefore, students should review their ; 
notes as soon as they have completed their 
assignment. 
. •Periodic review. The students should 

review all material learned at least once a 
week. They will remember more by doing 
an hour's review each week for five weeks 
than by doing five hours' review just before 
an exam. '" ' " 

If possible, students should review in a 
different manner from the way they learned 
the material; for example, rereading altext-
book is not an efficient way to review in that 

"For your school's trip of a 
lifetime call the South Pacific 
Specialists-ANZA TRAVEL." 

Roll Harris 

AUSTRALIA 
NEW ZEALAND 

SPECIAL ARRANGEMENTS FOR: 
• Sports Teams 
• Bands 

• Social/Cultural Study Tours, etc. 

Designed with students in mind. 

WE C A N PROVIDE: 
• Lowest available airfares 
• Budget accommodation 
• Charter bus and rail travel 
• Assistance with arranging sports 

event schedules and venues 
• Contacts with hosting schools, 

sports associations, etc. 
• Help with promotion and fund 

raising 
• Special Group Leader/Chaperone 

arrangements 

WE ALSO SPECIALIZE IN: 
• Rugby and Cricket Club Tours 
• Teacher Exchanges 
• Student Exchanges 

Contact: Colin Green V 
Director—Group Travel 

Telephone: 734-7725 

TRAVEL LIMITED 
H103H77 Wast Broadway 
Vancouver, B.C. VOH 1G3 
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it adds little new to long-term memory. 
Instead they should try to put themselves 
into a quizzing position where they have to 
use their memories to answer questions 
about the material. Many students find the 
easiest technique is to change the headings 
of their notes into questions and then to try 
to write or recite the answers to themselves. 

LITERARY WORKS 
Read jor pleasure. The students read 

thoroughly for pleasure and for a general 
knowledge of the work. They should note 
specific passages for further' study. 

Skim jor analysis. Then they skim to 
analyze the work for plot, theme, character, 
conflict, or style — whatever the teacher 
has assigned, and makes notes to record 
impressions and thoughts as well as infor­
mation from the work. 

Review. Finally, they review notes or 
skim the work for a general overview and 
specific information. 

WORKBOOKS 
Survey. The students look over the chap­

ter for broad organization and topics cov­
ered by reading any introduction, glancing 
at the headings, and reading any summary. 

Work the problems. They read carefully 
the information and examples provided 

and work the assigned problems. If there is 
an answer key. the students should check to 
see if they have done the work correctly. 

Review. To some extent the working of 
problems will serve as a review. However, 
the students should periodically review for­
mulas, technical vocabulary, and any types 
of problems that they have not mastered or 
they have not been working with lately. 

CONCLUSION 
The suggested methods will work, but 

only if the students see the value of them 
and practise them until they become sec­
ond nature. This means that the teachers 
not only have to sell the students on the 
merits of the technique, but also have to 
teach the students how it works. 

First, it is important that the teachers 
ascertain whether the! students have the 
pre-requisite skills of finding the main ideas 
and the supporting details. Then the 
teacher should demonstrate the technique 
using assigned textbooks. Finally, the 
teachers will have to assign and supervise 
practices until the students have mastered 
the skills. Checking the students' notes to 
sec if they are picking up the important 
ideas will help. The methods will work best 
if most teachers in the school agree on a 

standard format of study reading and teach 
it in their subject areas. 

In this rapidly changing world it is becom­
ing apparent that people may have to 
retrain several times in their lifetimes. 
Therefore, it is inclumbent upon teachers 
that they help students develop the skills of 
learning, and certainly being able to read 
textual material is one of the most impor­
tant of these skills. 

REFERENCES 
Teachers may find these three books 

useful as references or for student instruc­
tion. 

• Sigmund Kalina. How to Sharpen 
Your Study Skills. New York: Lothrop, Lee 
and Shepard Company, 1975 (for junior 
secondary level students). 

• Walter Pauk. How to Study in College. 
2nd edition. Markham, Ontario: Houghton 
Mifflin Company, 1974. (Wordy; but a 
good reference for teachers.) 

• Nancy V. Wood. College Reading and 
Study Skills. Toronto: Holt, Rinehart and 
Winston, 1978. (Good reference for 
teachers. Could be used by senior second­
ary students. ) 0 

Tom Sawtell Is a study skills instructor at the College of 
New Caledonia In Prince George. 

FINGER ARITHMETIC 
How can you provide a stimulating environment for your students and 
~ still teach the basic skills? 

Are you looking for an innovative 
approach for teaching addition, subtraction, 

multiplication and division? 

How can you make 10 fingers = 99? 

Can your students do 
these questions quickly 

and accurately? 

4(D7 
•7 3 
5 0 D 

1,0 9 4 

379 
X486 

VANCOUVER 
MARCH 26 

at Delta Altport Inn 

REGINA APRIL 23 
at Reglna Inn 

CALGARY APRIL 30 
at Hospitality Inn S. 

YOU CAN FIND THE ANSWERS TO THESE QUESTIONS PLUS 
Registration is limited. All workshops start at 9:00 a.m., and are intensive. To complete your 
registration, send $50.00.today, along with your name, address, school and home phone 
number, and workshop location to: 

16 WOODCROFT PL S.W. 
CALQARY, ALBERTA T2W 3X3 

PHONE 
1(403)281-5104 
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Exciting things are happening in 
alternative schools or programs a!! 
over the province. Here is what is 
going on in Bella Coola. 
NICK LAMBERT 

©The other day when ! was shakily pen­
ning my signature to my resignation letter, 
my life didn't flash before my eyes. 

Yet, when you live in a small community, 
and eveiyone knows your laundry inti­
mately, you like to think that at least in this 
one place you've immortalized yourself. 

Lacking the moral fibre for something 
categorized by students as "gross," and 
generally receiving a chorus of "Sick!" 
whenever I attempted anything remotely 
obtuse, I resigned myself to obscurity. 

Ah, manic depression! Posterity fades! 
Sigh of sighs. 

Today, with brilliant insight and incisive 
thinking, I have, stumbled upon an idea. 
Why not write about that elusive beast, the 
Alternative Program, which I have at­
tempted, with marked mediocrity, to tame? 

An alternative program is a unicorn - -
something really special. For some reason, 
many teachers have a kind of hang-up or 
phobia about working in one. Probably it's 
because; teachers are some of the most 
regimented people on the planet. Most find 
it disturbingly threatening in its flexibility — 
What?! No curriculum guide? Scandalous! 
;. The alternative programs and schools are 
the most misunderstood creatures in the 
zoo. And often some of the more Ignorant 
comments about these schools stem from 
the teaching profession itself ("Sad, but 
true," he mourned.). . 

•About two years ago I was approached 
.by the Powers That Used to Be — would 1 
be willing to take over ihe Alternative 
Program in Bella Coola white, the teacher 
took a year's leave of absence? 

Few thoughts passed through my mind 
(I'm not inclined that way). Beinrj one of 
your average browners, I agreed. The man­
agement smiled and breathed more easily.; 
Now on to the easy staffing arrangements, 
their faces proclaimed. 

It's a well-known fact that nobody knows 
and few care what an alternative program 
is. A teacher in an alternative school is in an 
isolation ward. The regular classroom 
teacher has two concepts about alternative 
schools — (1) a place for slow learners and 
(2) a holding ground for problem kids. Most 
teachers are content to know that it's some­
one else's problem. 

Being a typical regular classroom 
teacher, I was ignorant and had no training 
in Special Ed. In September, I was up to my 
ears in it. . . . 

However, my first encounter with the 
school occurred in August, when I was 
drafted by the local Child Care Society to sit 
on a hiring selection committee to choose a 
child care worker to help with the school 
program. Talk about the blind leading the 
blind! Here I was the kingpin of the hiring 
body choosing a suitable candidate for a job 
I didn't understand, and not really even 
comprehending my own job, let alone 
anyone else's. 

The only thing more humiliating than 
appearing before the inquisition to obtain a 
job is being a member of the inquisition. 
Decades later, a candidate was picked and I 
resumed summer inertia. 

One of the most painful things toobserve 
\\\ school is a defeated student. In Septem­
ber it was sobering to see so many students 
looking apathetic and indifferent. For an 
infinite moment 1 felt helpless; then, rushing 
to the nearest telephone booth, I soon 
reappeared as Captain Pedagogue (drum 
roll and fanfare). Now I was ready for 
anything! • 

1 had good news and bad news. The 
good news was I had only 15 students to 
teach. The bad news was 1 had to teach. 

By the way, if you've read this far you 
may now write to the B.C. teacher maga­
zine for a Heavy Reader's Merit Badge. 

Unfortunately, I now have to get serious 
or this won't pass the censor, so try to bear 
up. 

Bella Coola is a small town of about 
1,500 persons and 6,000 dogs on an inlet 
deep in the Coast Mountains. The high 
school has an enrolment of about 150, with 
a staff of 13. The Alternative Program is 
administered by the high school, but is in a 
separate-facility 10 miles away. Its enrol­
ment of 15 represents 10 per cent of the 
student population — which is itself an 
indication of the need for such a program. 

In the high school, about 30 per cent of 
the students are native Bella Coo' ' dians. 
Another segment is descended from 
Norwegian settlers, while the remainder are 
Dachshunds. In the Alternative Program, 
the percentage of natives Increases to over 
90 per cent. 

It has been argued that the high percent­
age of native students in alternative pro­
grams throughout the province is due to the 
ineffectiveness of regular high school in 
teaching native students. Some have even 
suggested that high schools tend tr? 'shunt 
their native students into alternative scw'ools 
to make their failures less visible. 

It seems to me, however, that the obvi­
ous reason for this high percentage lies in 
the appeal of the program format to native 
students. The alternative schools are small 
and individualized, utilize continuous 
progress, and grant the student the inde­
pendence and respect to be In charge of his 
or her own learning. 

In Bella Coola, the Alternative Program is 
in a large converted house leased from the; 
Bella Coola'Indian Band. There are a large 
classroom and three small study rooms on 
the main floor, as well as a kitchen where a 
canteen is operated. The upstairs floor 
contains an office for the child care worker 
and ai.j office for the native language 

THE B.C. TEACHER, JANUARY-FEBRUARY 1982 1 0 3 



teachers. The basement holds a mini-
library, a ping pong table, and a shop for 
hand-tool construction projects. 

The academic program uses the VAST 
(Vocational Adult Secondary Training) ma­
terials in science and mathematics. In addi­
tion, regular metric math labs are carried 
out, and there is a simulated bank set up in 
the basement. Each student runs a com­
pany, preparing bills, and handling invoices 
and accounts. 

In English, the students have individual­
ized reading and writing programs using a 
number of learning centres, and work 
through the VAST III programmed units in 
grammar and communication skills. Fifteen 
minutes per day is devoted to oral discus­
sions on values topics, news, and formal or 
informal speeches. 

Social studies is a modified Grade 10 
Canadian history and geography course. A 
small unit on Canadian law is also included. 
Students have a choice of studying native 
history and culture or modern world history 
as an additional elective. 

Completion of each unit in the four core 

subjects with 85 per cent mastery gives a 
student Grade 10 equivalency, and the 
opportunity to attend a vocational school, 
return to high school, or join the work force. 

Supplementary courses are provided in 
PE/Guidance, arts and crafts, and outdoor 
education. Students can also take industrial 
education and/or home economics a half 
day each week in the regular high school. 

Because work is individualized, absence 
from classes does not interfere drastically 
with the student's progress. Graduation can 
occur at any time throughout the year. 
Furthermore, the fact that the teacher is 
working in all subject areas means that 
timetabling can be flexible. Frequent com­
munity field trips and visits from community 
members in the classroom are possible. 

The high points of any teaching year are 
often those in which the teacher can sit back 
and watch things happen. 

Last year 10 students went on a number 
of work experiences for four to six weeks 
duration, one day per week. They were 
hired by local employers (in a restaurant, 
mechanic shop, accounting office, hospital, 

old age home, etcetera). A couple of stu­
dents blazed a trail to a waterfall for future 
elementary school hikes, while others 
coached elementary athletic teams. 

My students performed four one-act 
plays over the course of the year at schools 
and community centres. Six students also 
trained as Indian dancers under the super­
vision of band elders. 

Mini-courses were offered with commu­
nity help in life saving, babysitting, waiter/ 
waitress work, safe driving, and guitar. 

Aside from local field trips of one-half or 
one-day duration, students participated in 
four major field trips. In the early fall they 
spent five days camping, hiking, photo­
graphing, using map and compass, and 
studying wildlife in Tweedsmuir Park. In 
March, the students went on a two-day 
bicycle trip along the newly-paved Bella 
Coola Valley highway. 

In May the students were fortunate to be 
able to obtain an Open Housa Canada 
grant for a student exchange trip to Missis-
sauga, a suburb of Toronto. They spent two 
weeks living with families in the Toronto 
area and exploring southern Ontario. 
Those who had trained as Indian dancers 
performed at three schools, city hall, and 
the Ontano Ministry of Education dunng 
Education Week. At one school, a young­
s'" • • .anted to know if that was "rock'n'roll 
Indian-style." 

In June the students hosted the Missis-
sauga student visit to the Bella Coola area, 
taking the visitors to many local events and 
places including Mackenzie Rock (where 
Alexander Mackenzie ended his overland 
trek to the Pacific) and a Native Cultural 
Evening with traditional food, story, song 
and dance. Highlight of this trip was a 
four-day hike to Lonesome Lake and 
Hunlen Falls deep in the wilderness of 
Tweedsmuir Park. 

Perhaps there will always be those who 
view alternative schools with scepticism or 
who use them as dumping grounds for 
"undesirables." But for the rest of you, it's 
time to wake up. There are nearly a hun­
dred alternative programs and schools in 
this province, and a lot of exciting things are 
happening in them. 

There are few moments more satisfying 
than when you see a spark of interest or a 
smile appear on the face of one of your 
students. Alternative schools have the po­
tential to do just that. But the most impor­
tant function is that they provide the oppor­
tunity for kids T o i l e t a measure of 
self-respect. 

And ultimately, contrary to popular opin­
ion, teaching iri an alternative school can be 
a hell of a lot of funiO 

Nick Lambert now teachts at North Bend Stementary 
School in the Fraser Canyon. 

W E S H A L L MISS T H E S E T E A C H E R S 

I n - S e i v i c e 

Beverly D, Johnson 
Patricia A. Karran 

> Esther (Pedersen) McCabe 
' Richard G.Munk - \ , 

Vicki L Strachan ; 
; / Alexander N. Webster.. .> 
'? Donna M. Wilson' 

; ' John A; Abbott > •_. ... 
•' - Florence (DetwiUer) Sodden 
;'-John A. Colbert, • " 
;' - Bertha G. Fowler.. • T 
:-Marguerite~{Crawibrd) Foxall 
\ 'Arthur HaUeran'."1 '.' -' 
?;S'/OswaId Harries 
- M«£-i '-'Hobkirk" ' 

Frederic Hobson 
'--'VloletH. (Watts) Hubble-. • 

Roy Lcbb 
,W!Diarri McMlchaei \ 

ly.'JblinMorse' [V. 1\" 
Jessie M/(Thomson) Mulder" 

^ 'Muriel A..(James) NeilsorV 
j;;- Clarence O'Connor1"* 
'\\ Ltebefi M. Palrhgr/,. '" ' -" \ 

"Greta' M, Partriquin ? 
-' Gertrude Riesberry 

Last Taught In 
-.ChMiwack 
Central Coast 

• Maple Ridge 
^ ' Vernon • " 

North Vancouver 
Richmond 
Arrow Lakes -

Last Taught In 
Nelson 
Cowichan 
Vancouver 

-V. Lake Cowichan " 
Nelson '• 

" Summeriand 
'. Richmond' 
• Victoria , „ , • > " 

Vancouver •. 
Vernon-
Kelowna •' 
Victoria •• u 
Kamloops 

' Kamloops • 
"•'•', Sunshine Coast 

JJ'- / Grand Forks 
'̂'"'.Vancouver' ' 
, I- •'.Vancouver - " * 

Vancouver ' 

Died 
October 18,1981 
October 17,1981 
October 5,1981 
November 6,1981-, 
October 24,1981 
September 27,1981 

- September 7,1981 

'Died • 
"October 10,1981 -
October 11,1981 ' 
.October 23,1981 , 
'August 30,1981 ' 
. September 20,1981, 
September 29,1981 

.July 2,1981 , V 
October 16,1981 

-•October 12,1981° 
October 31,1981 
October 21,1981 
August 26,1981 
October'21,1981 
October 11,1981-
October26,1981 p 

September 11,1981 
'.October 12,'1981 '' 
. October 11,1981 
• October 20,1981 -
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A program of exercise to 
music helps keep kids fit, 
and gives them move­
ment skills that they can 
apply to other areas of 
their lives. 

©The figures on page 95 were becoming 
hazy. It was 2:10, Tuesday afternoon, and 
29 Grade 6 students and one Grade 6 
teacher concluded another math lesson. 

"Jason and Shauna have volunteered to 
lead the workout today." 

The two appointed came forward, each 
with a favorite 45 RPM record, to a cabinet 
where the classroom record player awaited, 
The others closed the curtains r.nd extin­
guished the overhead fluorescent lights 
while the remainder of the class cleared 
their desks and stood beside them.. . 

: Suddenly the instructions of a few mo­
ments ago were replaced with the lyrics of a 
current AM radio song as everyone began 
to. move in knee-bending, hip-turning, 
shoulder-rotating motions,'following., 
(mimicry-fashion) those presented by Ja-' 
son at the front of the class.. 

The song ended, with a short pause for 
Shauna to put on her favorite record — a 
more lively piece. Now the class was jump­
ing; hopping, clapping and running on the 
spot to Shauna's directions. "* 

As this song came to a close, all slowed to 
walking on the spot while the teacher 

o ' placed a folk song on the record player. 
Students sat in their desks, and she led 

• them in a variety of stretching, reaching and 
k. ••":•)relaxing exercises,:finishing with all heads 

: ; * on the desks, as accelerated heart rates 

returned gradually to normal resting levels. 
It was now 2:20, and time for art 

Daily physical education can be realized 
in many forms, from full games periods to 
intramural programs to short bursts in the 
classroom, like the one just described. 
Programs may involve well-planned events 
or spontaneous activity, sophisticated or no 

; equipment, teacher or student administra­
tion, and gymnasium or classroom facilities. 
The inherent goals in any program should. * 
address increasing physical fitness and re-

: lated positive attitudes in a safe and enjoy­
able manner. 

An exercise-to-music program for any 
age level should be designed to improve 
aerobic fitness,- muscular strength,flexlbil-

•, ity, body awareness and general movement 
••••• ability. The format I suggest involves a 

teacher or student leader who performs a 
series of exercises that are imitated by class 
participants. 
- Exercises vary according to age level and:, 
desired objectives, and may be integrated" 
into school situations in a variety of ways: as 
a conditioning unit in the regular PE curric­
ulum; in daily classroom breaks; as part of 

: extra-curricular sports training; as one offer-, 
ing in a multi-faceted intramural program; 
etcetera. Areas of. emphasis will "differ 

.-ernong groups, age levels and desired skill 
development; for example, from rhythmics 
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and basic co-ordination in a primary gym 
class to developmental strength-training for 
a secondary gymnastics team. 

At any level of an exercise-to-music 
program, whether for 10 or 60 minutes, 
certain exercise management principles 
should form an inherent part. 

Self-pacing is key. Competition is neither 
necessary nor desirable. Participants 
should feel free to slow down or rest when 
needed. The flow of exercises is continu­
ous, and may be interrupted or resumed at 
any time. 

Build-up of intensity is gradual. The 
development of endurance — or tolerance 
in the body to exercise — must be gradual, 
to permit adaptation and to prevent stiff­
ness or overtiring. A warm-up is essential to 
loosening the muscles and gradually incor­
porating higher levels ol movement until 
the heart rate increases to a training thresh­
old level where it can then be sustained 
through more strenuous activity. 

The back should be protected. Hyperex-
tension of the back and bending with 
straight legs are potentially dangerous situa­
tions that should be avoided. Protective 
measures such as bending the knees and 
tilting the pelvis when bending the back 
should be incorporated into exercises. 

Avoid ballistic movements. Children 
should be encouraged not to fling their 
arms or legs to the end of range of move­
ment — this may promote muscle tearing 
- - rather, to control peripheral movements. 
Stretching is also done in a gradual, not 
jerky, manner. 

Avoid breath-holding during exercise. 
Stretching should follow adequate 

warm-up. While Umbering exercises are 
important in starting any physical activity, 
full stretching to the end of range or move­
ment should occur only when muscles are 
fully warmed. 

Include a cool-down section. The inclu­
sion of activities that cause a decrease in 

An emphasis on dynamic movement expe­
riences and non-competition encourages 
maximum participation and enjoyment. 

heart rate to near-resting level is as impor­
tant as the warm-up (especially if the group 
is to resume regular class activities). 

Developing a repertoire of exercises is 
the obvious challenge in creating and main­
taining a program. One way of devising 
new exercises is first to classify them accord­
ing to basic positions, such as standing, 
kneeling, sitting, etc. A short daily burst in 
the classroom will probably involve only 
standing and running-on-the-spot activi­
ties, whereas a full fitness class in the gym 
could include a variety of floor positions as 
well. Stretching and/or cool-down activities 
may take place on a gym floor; for example, 
hamstring stretches, back flexion; or sitting 
in desks; for example, upward reaching, 
head-circling. 

. An introductory workout could start with 
the most basic of movements, such as 
semi-squatting, side-stepping, pelvic-tilting, 
and hip-turning, arid evolve to include 
different arm motions at the same time. As 

children become more familiar with these 
exercises, they shouid be given the oppor­
tunity to create their own movements and 
then provide an imitative model for the rest 
of the group. 

One training technique involves each 
member of the group taking a turn leading 
just one exercise (for example, arm circles 
or jumping jacks). Several children could 
then share the role of leader until just one or 
two are involved. The concept of student 
administration holds many benefits for stu­
dents, who feel a greater sense of involve­
ment and gain leadership training, and 
teachers, whose role may shift to a more 
supportive or supervisory one. 

The role of music in an exercise program 
is important not only as a stimulus but also 
as a tool in the development of a sense of 
rhythm and an awareness of movement in 
relation to music. Similarly, the inclusion of 
enjoyable current music — which the chil­
dren may have helped choose — will help 
to motivate participants during high energy 
activities. A great variety of music may be 
used, from rock to instrumental to folk 
music, depending on the taste of leader and 
participants. The choice should be based 
upon appropriate tempo so that the pace of 
music reflects the pace of activity during the 
workout. 

The physical set — gymnasium or class­
room — is enhanced by subdued lighting 
and even ventilation. A change of clothing 
isn't always necessary, especially if the class 
is engaged in only five or 10 minutes of 
activity/though gym strip is certainly advis­
able for longer workouts, A non­
competitive atmosphere should be en­
couraged, allowing children the , 
opportunity to participate as fully as possi- j 
ble with the freedom to rest when necessary ! 

and resume when ready. A feeling of mas­
tery together with enjoyment of movement 
and music may be cultivated in a non-
pressured environment. 

B*"» l «* M ^ai i i r j f f -* a ; 
_JSfc iwS3S&tw. 

•J2SfJ?teJO-S0ab
 inJhi"hmi^ co-ordination, muscular An exerctse program may be led either by the teacher or one of the 

strength and endurance, cardto-vascular fitness and body aware- students 
ness. 
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Aii older student is shown leading a workout for a primary class. 

x -
L 1 - w - -

Activities for an exercise-to-music pro-
grarh rr>ay relate not only to specific goals in 
rhythmics/>sco-ordination, muscular 
strength and endurance, cardio-vascular 
fitness, flexibility cpd body awareness, but 
also to skills fouvid in such other areas as 
swimming, skiing, running, dance, and 
martial arts.,/ 

Children!will apply mcveir.?nt skills mas­
tered in an exercise program to other areas 
of their/iives now and.in the futuie. An 
emphasis on dynamic movement.experi­
ences and non-competition encourages 
maximum participation and enjoyment, 

providing an optimal environment in which 
to achieve the objectives of a fitness pro­
gram for children. O 

Wendy Carr is a teacher in Coquitlam. B.C.. and has 
taught exercise-to-music classes to children and adults 
for three years. She has written Fit for Kids, Addison-
' Wesley. 1981,106 pp. paper. $9.95. a teachers' guide 
that outlines the basics for developing an exercise-to-
music program for school children. K to 7. The guide 
contains over 750 photographs of exercise ideas. 

F O R S A L E 

Ml. Baker skiiers! 1 ur \ , i U \ ' i sh.m- <>l ,\ nmilcrn, ru/v 
i .itnn. I -ill Vi» luihi. I 12-.VJ5-SIM1' fi.r .i.-i.nls 

H O L I D A Y S / T R A V E L 

Israel. "Uie flip ut a lifetime" (Retired Ieather\ Spe-
t i.ih latmluus 10 Day Tour to Israel fur retired teat hers! 
(Jet away i(> ihe sun and see (lit- t radle ul three nf the 
uurld's greal religions. Alt im lusK«* price (rum Vancouver 
Is l(_an, funds}, four im ludes: direi i jet air late 
to Israel. 1st class hotels, 2 meals per day. luur >'SM"(, 

limit; (I hair membership, folklore evening, till entrance 
Ires, muse UII S I M of Cialilee. kddmt/ slay* buses and 
guides, all lips -uid laves. S I T Ji/rusalern. Ue?hlehem, 
Na/areih. Galilee, I el-Aviv, tidily, Jericho. Dead S I M , 
Messada and rnutJi more. 5 day add-on fours available 
in l,gvpi. Greece ur Rome lor 15 day combined loun* 
"An I.ducaironal find Cultural Kspeiieme ul a Lifetime/* 
Departure dales: Marih 22, April 2f>. May 17, September 

Cut-oil date-*-30 days before departure. I ur information, 
unie ur phone: "IVach-A-1 rip Fours Ltd., *KiVt * I20fh Sue**?. 
Delta, HI, V I C fiKH. I*htine<j;ib.fi46:i ur5HK.H3.lb. 

Trekking In Peru, Out guiding and outfitting seivice offers 
unforgettable advcuiures in (IK* land ul the Incas, An heo-
logical sites (unit* Pi hit' as ut' exploit* ihe stunning mountain 
si enetv and colmhd Folkways ul the Andes. Attractive group 
rales. AndiMU Treks Unlimited, Box 294-1, Stn. M. Calvary 
12H :iC:t- |4ti3}26<J-V18l. 

3-4 week canoe trip, Coppermine River. NWTt July 9-
August 12, 1982. Challenging. Demanding. Contat I Gordon 
Hennie. P.O, lUx H2X hiri S L Jaim-s.'UC VOJ 11*0. 

Hawaii* Om- hrdroum cuudu in Kuiliiua ( slau-s t m l)ahu\ * 
north slum*, Cuniplfte laiiliri^s, in a quiet rouiury alnios* 
phi-rtr, htMt tit's, tennis, surf, t-tr. 5225 per week or 
$700 P I T mniith. M. Ilitilun. - Avrnut', Surrcv. 
HL VIA lC4..ri3A-6225. 

M I S C E L L A N E O U S 

Hontf eltter. Kvliabl^ uldt?r couple from N.W. Ontario, We 
will bu In Vancouver (or our second summer ul graduate work. 
Trained Siberian I tusky dog will accompany us. First ol July 
through mid-August. We have local references. Contact 
Vance Dick, H L I. Devlin, Ontario P0W ICO. Phone 807-
274-6281 between 9 a.m. to 4 p.m. on Monday, Wednesday, 
and Friday, 

Bursts of exercise for flue or ten minutes can be carried out right in 
the classroom. 

HORSEBACK RIDING' ' ' ARCHERY RI FIERY RAPELLING HIKING 

ROPE COURSE ORIENTEERING , CAMP CRAFT-(0UT000R SKILLS) 

AVAILABLE- SFPTEtlBER TO JUNE FOR 

SCHOOL BOOKINGS 

CONTACT * 

ANCHOR C RANCH CAMP 
IriQS Tranquil 1e Road 
KAMLOOPS, B.C. 
VZP 3L5 

TELEPHONE: 6H*-37P-231S 

i • - . 
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Moral education in public schools is possible, 
actical, useful and interesting. And our studen 

need it badly. 

JACK BOULOGNE 

©Have you had a frank discussion lately 
with your class about cheating? 
... If you had, you might be shocked at the 

X 

amount of mora! ignorance that abounds in 
our society. 

You might have found, for instance, that 
'many,, if not most, students do not know-

"4 

what the Golden Rule is. And if they do 
know the Golden Rule, it is almost certain 

they do not grasp its relevance and its 
scope. 

For the past six years in 15 of my 
philosophy classes, 1 have been experi­
menting with various approaches to practi­
cal moral education, and I can now state 
with a measure of confidence that moral 
education in public schools is possible, 
practical, useful and interesting. 

Last year, to my surprise, on the year-end 
evaluation questionnaire, many students 
listed "the moral rules" as the most worth­
while part of their philosophy class expert-
ences. 

A • I 

An interesting and revealing incident at 
our school was the case of the library books. 
It was this incident that taught me that moral 
competence is not necessarily just a matter 
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T h e F a c u l t y of E d u c a t i o n 
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- 1 . " . CHILDREN AND TELEVISION: 
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Canada 
— Northwest Territories — 

3 A rih 

opportunities are available in the 1982/83 
school year for qualified teachers interested in rewarding 
work in a northern setting. While openings are expected 
at all grade levels in most communities, our major needs 
munttes96 ' S t S 3 t t h e K ' 9 l e v e l s i n 'Elated com-
A valid Canadian Teaching Certificate supplemented bv 
two years teaching • experience is required. Your 
background should include some experience in T E S L 
Cross-Cultural, Special and/or Remedial Education. ' " 
1381/82 salary scale 
(to be increased September 1. 1982 by cost of living) 

J " 4 2 J f U 3 JR + 4 JR + 5 JR + 6 
SR + 1 S R 4 2 SR + 3 SR + 4 SR + 5 .,r.»n 

$19,523 $21,250 $23,111 J25.743 $27,3M $ 2 ? ^ 
$24,485 $28,063 $31,542 $37,390 $41,363 $43!oo3 

loSca*ions)are i n C r e a S ° d b V 3 s e t , l e m e n t a«°wance in isolated 

Interviews are scheduled for March and April in most 
major centres across Canada. Our competitive benefits 
package .ncludes paid relocation costs, annual vacation 
travel assistance, dental plan and accommodation at 

arornce.8
 ^ " 3 S t a n d a r d ^ " ^ a t i o n 

r _ .• .• _ _• - m. — - J - _ ! .4. _ _ »T L •. L 1 

Reference A/umber: 1B-O00C 

Min. 
Max. 

JR + 7 
SR + 6 

F£rf!XVi0n fo/ms'wn^ to tinctuding deteitedrestime end coP?es ̂ ft^^fP^^certmcetes): ™™ 
Teacher RecKJitmont Coordinator 
Department of Personnel 
Government of the N.W.T. : ' ' 
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of abstract comprehension of moral princi­
ples, but can have immediate and direct 
consequences on how students perceive 
school and society and how they react to 
school and society. 

Briefly, we, the philosophy class, inter­
viewed many students about why, how and 
when they 'steal" library books. We also 
composed a written questionnaire on hon­
esty and the honor system, which was 
presented to the entire student body. The 
results of the inquiry turned out to be 
iciatively vague and inconclusive, but the 
really surprising result came the following 
semester, when our librarian observed a 
dramatic drop in pilferage, from a rate of 
$5000 to a rate of $2500 per annum. All this 
may have been purely coincidental, of 
course, but on the other hand, the causal 
connection between the moral education 
program and the behavior change cannot 
be ruled out. 

Much more research needs to be done in 
this field, but I see absolutely no reason for 
waiting for 200 years for this research to be 
finished before we attempt to teach some 
grass roots, practical, down to earth moral 
reasoning to the youngsters in our care. 

Two questions need to be answered 
before practical moral education in the 
public schools can become a reality. One is: 
Why has moral education been sot 
haphazard and unsatisfactory in schools1; 

around the world? The other is: What 
practical value does moral education have, 
given that it is even possible? 

To answer these questions 1 shall first 
dispose, or try to dispose, of the major 
myths surrounding moral education. These 
myths have made morality rather unsuc­
cessful as a subject of study in public 
schools. 

Myth #1: Moral goodness cannot be 
taught; it can be acquired only by some 
(mysterious) osmosis. 

Like all the myths, this one has a kernel of 
truth. People aren't going to become kinder 
by filling in the blanks, and by doing 
multiple choice exams. What this overlooks 
is that moral knowledge is an important 
component of moral competence, and that 
certainly moral knowledge can be imparted 
in a relatively formal manner. 

Myth #2: Morality is ail relative. Each 
culture, each person, has an individual 
moral code, and there are no universal 
truths. 

While rules of sexual conduct, for exam­
ple, do vary from culture to culture and 
person to person, these rules are not, as is 
commonly thought, moral rules but closer 
in character to rules of etiquette. Lying, 
deception, murder, dishonesty, cheating, 
cruelty, etc. are, on the other hand, univer­
sally decried. Try to visualize a society 

where cruelty is a moral virtue. Pretty 
difficult isn't it? Besides, would you care to 
live in such a society? 

Myth #3: Mora.'ity is properly in the 
sphere oj religious education. Church and 
state must be separate; hence moral educa­
tion is inappropriate in public schools. 

While religious organizations may give 
force and sanction to the moral rules, they 
don't own them. In churches, religious rules 
(honor the Sabbath day) and moral rules 
(thou shalt not kill) tend to get lumped 
together, and that is probably the major 
source of the confusion that has contributed 
to the popularity of this myth. 

Myth #4: Morality should be left to moral 
philosophers, because it is an abstract sub­
ject, full oj paradoxes and mind-bogg/ing 
difficulties. 

Many people incorrectly equate moral 
education with education in moral 
philosophy. Just as there are philosophers 
of mathematics and mathematics teachers, 
there can be moral philosophers arid 
teachers of morals. The very existence of 
profound "cracks" in the foundation of 
mathematics doesn't necessarily affect the 
role of mathematics in daily life, and the 
same thing applies to morality. There is 
content in morality and this content can be 
transmitted to young people. 

Myth #5: Schools are already doing a 

r Thinking of Teaching 
but concerned about the future? 

Every year there are'teaching positions throughout B.C. waiting to be 
^filled by qualified teachers. The Faculty of Education at the University 

of Victoria offers excellent programs leading to certification and a 
second degree. 

ÊLIGIBILITY: An acceptable undergraduate degree * 1 
v PROGRAMS: B.Ed. —elementary „ r. B.Ed — secondary — Internship 

B.Ed. — secondary B.Ed. — secondary — Saanich 
J . : and at David Thompson University Centre in Nelson: B.Ed. — 

elementary 
STUDENTS APPLYING: \ i " 

J ^ i * ^ > for the first time,.contact: Admission Services, 721-8111 ..; 
*f?X"for re-registrat'on;.contact: Records Services, 721-8134 

for informatitirlf contact: Education Advising Centre, 721-7877 
at the Uri'.Versi.y of Victoria, Box 1700, Victoria, B.C. V8W 2Y2 

APPLICATION DEADLINE: February 28,1982 

: NOTE: The Faculty also otters the Bachelor of 
•••.'•>••••:••.•••• Education Degree, Elementary or 

I I K I H / I C Q C i T V Secondary Curriculum, for students v : 
W i l l V G l F l w i o ;1\ entering the University from high school 
YSC \nf*Tf\iQlA or™gton»lcolleges.(Application; • ;P 
U r V i w I U ' r S I A deadline: June30,1982) 
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good job of moral education. Kindly and 
morally sensitive teachers are helping 
young people become more moral. 

Again, as with the other five myths, this is 
not completely wrong. Here and there 
some moral learning takes place, but it is 
haphazard and quite often completely mis­
taken, as in the case of the Milk Run, for 
example.* This misconceived program 
does very little good, which is not enough to 
compensate for the considerable harm it 
does. A striking case of moral ignorance at 
work, I'd say! 

Furthermore, schools themselves are 
open to criticism as bein^ unjust institutions, 
and only too often the pew moral character 
of schools defeats the goc<3 Intentions of the 
teachers, who by and large, are a well-
meaning, kindly lot. The isssence of moral 
education is moral reasoning, and "he aim 
oil all education is to make people more 
rational. How can schools engender free 
critical thought when they're organized with 
the same bureaucratic inflexibility as bid-
fashioned prisons? 

is very/clear why moral education is at 
"'such a low ebb. But that is iust stating the 

/ problesii. What is the cure? The first task is 
to persuade the educational decision mak- -

ers that moral education is a practical neces­
sity. I could write a boo' i on this topic but let 
me just say this: All Cue progress is moral 
progress. 

For example, a society that is rich in 
material goods but is torn by racial intoler­
ance falls considerably short of Utopia. And 
if you look at our world, you'll perceive that 
we're still far, far from Bertrand Russell's 
ideal of replacing the Right of Might by the 
Might of Right. As Voltaire put it, "the world 
slowly marches toward wisdom," but 
progress is agonizingly slow. 

Morality is the last great undeveloped 
human discipline, or should we say poten­
tiality. Suppose, just as a thought experi­
ment, mathematics education were absent 
in our modern society, so that each person 
had to rely entirely on the native number 
sense (no counting would be allowed). It is 
not hard to see that our modern technologi­
cally complex world would become impos­
sible. It is the deliberate exploitation of an 
inborn ability that we call mathematics that 
has produced the astonishing technological 
growth of the last three centuries. 

As a point of argument, I say that primi­
tive, undeveloped morality is not good 
enough! My studies and my practical ex­

perience as a philosophy teacher have 
convinced me that most wickedness has its 
source in moral ignorance, and that you can 
fight moral ignorance with moral know­
ledge. 

I think it beyond dispute that our modern 
world is such a dangerous one mainly 
because technological progress (the neut­
ron bomb, soon the quark bomb!) has far 
outstripped moral progress. We have avail­
able in our world right now all the means to 
create a genuine Utopia, but somehow we 
lack a clear sense of purpose. 

To quote the great Einstein: "Our age is 
characterized by the perfection of means 
and the confusion of goals." 

I'm convinced that moral education can 
and will help to eliminate this confusion of 
goals, and that it should be at the top of the 
list of the teaching profession's priorities, 
not one of those things We mean to do 
someday when we get around to it.O 

Jack Boulogne teaches at Princess Margaret Senior 
beconctery School in Surrey. 

•An event sponsored by a milk company in which 
students are encouraged to run to raise money for 
handicapped children. 
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Educational Travel Courses to: 
JAPAN and SCANDINAVIA 

of interest to teachers and supervisors. 

Scandinavia: Living and Learning (ET3027-
382) with Dr. Steen Esbensen, University 
of Quebec, July 3-25, 1982. 

Japan: Preschool and Primary' Education in 
Social Context (ET 3028-382) with Dr. 
Hannah Polowy, UBC, August 1-16, 1982. 

For details contact: 
Philip Moiror Karen Todhunter, Special Projects, 
Centre for Continuing Education, The University 
of British Columbia, 5997 lona Drive, Vancouver, 
BC V6T 2A4; telephone (604) 228-2181, locals 
221/225. 

Have Q UBC tearning-Uacation Abroad! 
Centre lor Continuing Education 
5997 lona Drive 
The University ol British Columbia 
Vancouver. B .C . V6T2A4 

Q'putheC unwinus 
TH€ NflNMMO SAND CULTURAL H««H(1CH PROGRAM 

working f o r . . . 

TH€ NflNRlMO €ID€RS' 
c LIF€ HISTORV PROJCCT 

...narrating their stories ' 
• threads of Indian History 

HRLKOMCLCM 
LANGUAGE CLASSES 

...reviving the first language of this land 

, i A CULTURE HISTORV 
OF THE NRNRIMO INDIAN PEOPLE 

...remembering legends, myths, 
an enduring way of life 

COMMUNITY CULTURRL EDUCATION 
...promoting respect for traditional values 

SNE N6V MO TRIBAL DANCERS 
...fostering pride in Solish culture 

THE NRNRIMO BOND CULTURRL ARCHIVES 
ii ...bringing together images 

of the first people 

Gewrovi lv tuwHt bv ttw; NANAIMO SAND COUNCK. • NATKWAt. M U U U M O f MAN . NATIONAL HATIVC A i C O H O i 
ASUM PAOOAAM DCPT. Of WOtAN AND NOAT1KAM AFfAWS KHCXX DftHUCT IM. 41 : 

.-Nanaimo Ciders' Group 
HfUEi GOOD 

. MBfiGOMT JfiMCS '•: . ••' 
WAV NlfiNSON 

. tVBTHOMflS 
'. HNIXHSON TOMMV 
- trasoN WHirc '-

. Ciders' Working Croup 
f ww oeosoe • 
• jovceujHitc jr^M-

DP, MflfUOfilC MITCHCU. 
out uiHire 

• BRflsnnnuMTC .' 
• '• DCRR6CK G€ORG€ 

ROV fllSCK 
JOflNUJVSC 
xx cHSRiie . , 

Just send for our catalogue. 
The Shell Library can help make your 
class, lecture or club dinner a success. 
Without costing you a penny. Films 
and literature cover a wide range of 
subjects such as: the petroleum industry, 

environmental control, science, 
agriculture, world health, geo­

graphy, aviation and even sports. 
Send for the new, free 

Catalogue of Shell Films and 
Educational Materials. 

| | k Just complete and 
mail the coupon. 

The Shell Film Library, ' 
Box 400, Terminal A, Toronto, Ontario MSW 1E1 
Please send me a copy of the new Shell Film and 
Educational Materials Catalogue. 

NAME •• . • . • . 

ADDRESS 

CITY PROV. 

POSTAL CODE 
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@ © GRACE E. FUNK 

Opinions expressed in these reviews are those of 
the reviewers, and not necessarily those oj the 
B.C. Teachers' Federation, the editor or the new 
books editor. Reviews are edited for clarity and 
length. 

Addresses are given for publishers not listed in 
Books in Print. Canadian Publishers' Directory, 
or Books from British Columbia. 

ACROSS THE DESK 

©You will have noticed no "Books Re­
ceived" listed in the last issue. (Will you 
have noticed?) The change was made to 
provide more space for fewer books. In 
future, therefore, books listed will be only 
those 1 believe should be reviewed. Do look 
at the number and variety of the profes­
sional books. The annotations will let you 
know about the books, whether or not thev 
are reviewed later. 

Two other groups of books 1 plan to bring 
before you from time to time, in a column 
essay or "group review." Canadian chil­
dren's books need to be recognized, pur­
chased and used, not only by scnool librar­
ians, but also by you, Canadian teachers, 
choosing books for your classes and for 
your own children. The other group is what 
might be called our "British Columbia 
heritage." Some of the recent items are 
simply too good to ignore. The publishers 
really are very generous, particularly the 
B.C. publishers, who want to tell us all -
about their newest books, and the educa­
tional publishers, who want us all to con­
sider their newest teaching materials. 

I welcome letters and comments on the 
decision to list fewer books. 

I am informed that Fit for Kids listed in the 
September-October issue, costs $9.95 for 
the Teacher's Guide and $85.00 for a 30 
minute videotape cassette of the program in 
action In Coquitlam. Either may be pur­
chased from Addison Wesley, 210-1899 
Willingdon Avenue, Bumaby, B.C.- V5C 
5T1. - ' --.7-.J, 

BOOKS RECEIVED 

Blatt, Gloria T. it's your move; expressive^ 
movement activities for the language arts 
class by Gloria T. Blatt and Jean Cun­
ningham. New York, Teachers College, • 
Columbia University, 1981. 171 pp. paper 
$15.50. 0-8077-2640-0, hard $25.34. 0- . 
8077-2687-7. An intriguing combination of •;. 
language development and movement 
education. 

Brody, Hugh, Maps and dreams. Vancou­
ver, Douglas and Mclntyre, 1981. 297 pp. 

112 

hard $19.95. 0-88894-338-5. Sociology of 
the hunting and trapping Beaver Indians in 
Northern B.C. and their conflict with pipe­
lines and hydro developments. Exception­
ally interesting, and of import to all citizens 
of B.C. 

George, Donald A. A engineer's view of 
science education. Ottawa Science Council 
of Canada, 1981,31 pp. paper, free. 0-662-
11598-8. Publications Office, Science 
Council of Canada, 100 Metcalfe Street, 
Ottawa, Ont., K I P 5M1. Third in a series of 
discussion papers, emphasizing the need 
for "technological literacy", for informed 
public debate. 

A NOTEABOUT 
BOOK PRICES , 
©Prices quoted in these reviews' are '.. 

; publishers', list prices, and are_subject.-1 

,.:to varying discounts: 5 to 15 per cent >̂  
- on textbooks and 25 to 35 per cent on } 
kitrade" booki,! Dbrary. editions and'pre-
jtfiboundibooksdo not have, discounts...; 
" -; Where priw is riot mentioned, this fact. 
T is noted in the review] • '. •'.' .-• 
;'.;VL Prices listed by American p'uMshersl"'". 

are, American list prices. Prices asked v£ 
.by Canadian agents are likely to;bet"'-
considerably higher,with'orwimoutaw. 

." discount. '"•>-• _\ '• • ' ; 
A"Capa,dian agent does hotVriec'eŝ g; 

• sarlly[carryaill the lines of the American - J 
"publisher; he '.or. she_. represents." Be;;-? 
prepared for.a few'disap£ 
^ Teaclfers buyjng booIsfOT 

-- or ask.forthe'Jregular edujcatioria\|di!^ 
; courtt whenordering directly'from' t h e 3 

publisher or his of her Canadian agent M 
f-i; Be. sureytp-KfabiishU 

teacher wheri yoifsencl "in'yourorder.'.'C 
Where iV*. possible", i K u s e s c h o o l ' } '• 
stationery,.OS.'\ " •..{''%">:. 

Levin, Tamar. Effective instruction by Ta-
mar Levin with Ruth Long. Alexandria, Va. 
The Association for Supervision and Cur­
riculum Development, 1981.100 pp. paper 
(no price). ISBN 0-87120-105-4. Associa­
tion for Supervision and Curriculum Devel­
opment, 225 N . Washington Street, Alex­
andria, Va. 22314. Focusses on the 
variables of active learning time, feedback 
and corrective procedures, and instruc­
tional clues. 

Strategies for public involvement: final re­
port of the CEA Task Force on public 
involvement in educational decisions. To­
ronto, Canadian Education Association, 
1981. 104 pp. paper $6.00. 0-919078-97-
4. Highly practical at the school board level, 
the result of three years' work on whom to 
involve, when, and how; the strictures and 
advantages. 

Vellutmo. Frank R. Dyslexia: theory and 
research. Cambridge, MIT Press, 1981.427 
pp. paper $12.50. 0-262-72007-8. Highly 
theoretical studies of visual perception, in-
tersensory integration, serial order recall 
and verbal processing. Very few conclu­
sions and almost no remediation. 

CURRICULUM 

Pratt,. David. Curriculum design and 
development. New York, Harcourt 
Brace Jovanovich. 1980. 503 pp. hard 
(no price). 0-15-516735-9. 

Since we are all curriculum designers, in 
practice, this book is for all of us. Beautifully 
organized, packed with scholarly research, 
illuminated by unexpected illustrations and 
quotations, this textbook makes us think 

. seriously about what we do all too casually. 
Dave Pratt teaches on the Faculty of Educa- ; 

Hon at Queen's University. He has a Ph.D. 
in educational theory.. (Neither the book : 
title nor the man'sounds interesting or ; 
challenging, but In fact they both are.). 

The book begins with an historical intro­
duction (history of thinking about curricu- ; 
lum), which focuses the attention and helps 

,. to define the subject-The body of the text is 
:.;"r •:•... -<'-:OU-"' ?}.J-;fv^i-;J]y^':':V:'--^ 
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made up of the necessary steps in curricu­
lum design — needs assessment, including 
the need for any particular curriculum; 
purpose and objectives, criteria and tests; 
and the actual problems of instructional 
strategies arid logistics for a variety of 
learners. Then comes the crunch — valida­
tion and implementation. Pratt calls imple­
mentation "The Great Barrier Reef." 

Pratt puts behavioral objectives in their 
place once and for all. by distinguishing 
between meaningful objectives or desired 
learning outcomes (such as physical fitness) 
stated in conceptual terms, and perfor­
mance criteria (student will run 2000 me­
tres in 10 minutes) stated in active verbs. He 
further distinguishes between critical, im­
portant, and desirable objectives. Under 
logistics is a concise seven pages on eva­
luating instructional materials. Almost 
unique is his appreciation of time: "The 
most valuable resource used in education is 
the time of the learners. . . .The amount of 
time available for developing, implement­
ing and teaching a cumculum is a severe 
constraint." Determining actual needs, al­
tering and implementing curricula to meet 
those needs is a highly political process, and 
Pratt stresses the persuasive aspects of 
dealing with vulnerable decision-makers. 

His book is clear, readable and highly 
contemporary. Each section is fully devel­
oped with a variety of interesting examples. 
The book is well designed; pages of text are 
broken by boxes, large headings, lists, 
diagrams. iThe chapters end with activities, 
references and self-tests, for which the 
answers appear in an appendix. Also in 
appendices are a glossary, a list of sources 
of information on instructional materials 
and equipment, a specimen curriculum on 
that universal topic "Using the dictionary," 
and, of course, a good index. 

Not content with instructing his students, 
and writing textbooks lor their edification, 
Dave Pratt conducts workshops on curricu­
lum design, during which, by means of 
lectures, slides, and labs he leads the fortu­
nate participants through a learning experi­
ence. He concludes his demonstration of 
the necessity of planning by .'a detailed;"; 
comparison of Scott and Amundsen getting, 
to the South Pole. 

His eminently logical book should be in 
every teacher's professional library, .'and s> 
read.' 
•—Grace E. Funk, Vernon 

HISTORY 

Margaret Whitehead. The Cariboo 
Mission, A History of the Obiates. ; 

Victoria. B .C.. Sono Nis Press. 1981.: 
142 pp paper. $8.95:0-919462-9^X. 

• A fascinating and well researched book, , 
much more than a history of the Obiates. In 
relating the-story' of the Oblate brothers, 
Margaret Whitehead paints a broad canvas i 
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of the early history of the west from the start 
of the Oblate work in Oregon to their 
establishment of churches and schools for 
Indians and white folk in the area of Wil­
liams Lake, Quesnel, Richfield, Barkerville, 
to Prince George. 

A significant contribution to farming and 
ranching was also made by the Obiates. 
who tried successfully to make the missions 
self-supporting and, less successfully, to 
make the Indians agriculturalists. 

Woven into the story is the development 
of the gold rush and the switch of some of 
the miners to farming and oth<>r pursuits. 
Interesting insights are given into the rivalry 
between the various denominations, "h 
was as essentia! for the Catholic Priests to 
save the Indians from the heresy of Protes­
tantism as it was to save them from pa­
ganism." Father McGuckin urged Bishop 
Hill to support a Catholic School on Wil­
liams Creek "to take firm possession of all 
before these scourges (Protestants) arrive." 

There were other problems too, prob­
lems still facing the Christian churches: 
"The Obiates realized that the moral and 
social concepts they taught their converts 
could not readily be seen in the frontier 
society . . . the Indians ironically were ex­
pected to be more Christian than the Chris­
tian Society." 

The missionaries found problems within 
the ranks of their Indian converts.. Bishop 
Durieu wrote: "crude and humiliating, ex­
perience teaches that . . . the result is 
pagans whitewashed by baptism, continu­
ing to live as they did of old. cloaking their 
evil lives under the mantle of religious 
hypocrisy," a comment applicable to non-
Indian "Christians" (sic) also. 

The work of the Obiates and several 
orders of sisters in the education of the 
Indians is well described as being of great 
significance. The Obiates. using a system 
devised by Father Durieu, involved the 
Indians in the instruction and maintenance 
of the Christian faith among the tribes. 

The book is non-judgmental; it records in 
faithful and loving detail the story of the 
Obiates. Was their work successful, of 
benefit to the Indians? Bud Felker, who 
attended the school in the early 1900s, said: 
"1 tell you, no fooling, it was a pretty gocd-f : 

school. . . Indian men who went to school •• 
with me'and they say 'Not too bad a place 
that Mission school'!" The members of the 
younger generation ". . . resent the part 
played by the Mission in undermining their ; 
cultural heritage." 

Margaret Whitehead has put on record a 
significant portion of our history. It should 
be available in every secondary school 
library. 
—Frank Snowsell, Kelowna ' 

Saikal. Amin. The Rise and Fall of the 
Shah. Princeton, Princeton University '; 
Press, 1980. 208 pp..hard, $14.50. 
0-3006-5. 

This well-researched, fully documented 
book covers the history of Iran from 1923, J 

New BCTF Lesson Aids 
To order, please enclose a cheque or money 
order to BCTF Lesson Aids Service, 2235 
Burrard Street. Vancouver, BC V6J 3H9. 

9017 Educational Drama for the Ele­
mentary Classroom, 16 p. This 
unit includes a wide variety of practi­
cal drama activities, lessons and 
strategies... $1.12 

S818 Communication, 155 p. The Intent 
of this primary ideas bookie! Is to 
draw parents and teachers into a 
closer relationship to promote parent 
participation and Involvement in the 
education of their children.... S7.75 

9644 Brit ish Columbia H o u s e s - A 
Guide to the Style of Domestic. 
Architecture in British Columbia, 
213 p. A workbook for secondary art 
and home economics students. 

. . . . : . . . . . . . . . . . . . $12.00: 

when Reza Shah seized power and es­
tablished the Pahlavi dynasty and absolute 
rule. 

This first Shah's attempts to reduce Iran's 
dependence on Britain and the Soviet 
Union was shattered during World War II, 
when these two countries partitioned Iran 
to ensure continuance of aid to the Soviet 
Union through Iran. 

Following the end of the war and the 
weakening of Britain, and as part of the 
policy of containing Communism, the 
United States moved into Iran. Under" 
Eisenhower, in 1953, Prime Minister Mos-
sadeq urged the president to support Ira­
nian nationalism. However, Mossadeq's 
action to nationalize the oil industry and his r 

inability to handle Iran's economic prob­
lems resulted in U.S. intervention to restore 
'"'power to Mohammed Reza • Shah, who 

succeeded his father in 1944, 
The rivalry, between the British, USSR••. 

and USA in Iran, the conflicts between the 
various factions within Iran, the competition 
among the multi-national oil corporations, 
and the rise of OPEC are described in 
detail. The United States'alliance with the ; 

despotic regime of the Shah forced a coop­
eration between the democratic: groups, 
and the religious groups in-Iran for whom 
the-:&xiled Khomeini; became the focal 
point. 

Amin Saikal records events without edi-
• finalizing. The text is full of understatement 
of. which, perhaps, the most outstanding is 
the concluding sentence: "The Shah was \ i 
largely the victim of his own behaviour and ; 
policies which were contradictory in them­
selves and incompatible with the needs of 
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Iranian society. And the degree of support 
that he received from the United States was 
in the long run counter-productive." 
—Frank Snowsell, Kelowna 

SCHOOLS AND SOCIETY 

Postman, Neil. Teaching as a Con­
serving Activity. New York, Delacorte, 
1979. 244 pp. hard. $12.50. 0-440-
08651-5. 

Teachers who remember that back in 
1969 Neil Postman was the co-author (with 
Charles Weingartner) of a book called 
Teaching as a Subversive Acitvityl may be 
surprised to see the new Postman title: 
Teaching as a Conserving Activity. 

What happened? Is the explosive apple 
of the former still lurking between the deep 
blue covers of the latter? Or has Postman, a 
'60s radical who wanted to "subvert" 
through "relevant" teaching, become an 
'80s reactionary wishing to "conserve" 
those tried and true "basics" of education? 

The author has indeed shifted his outlook 
on education over the past 10 years. But— 
and this is the welcome surprise — he has 
not simply swung with the pendulum from 
left to right. Instead, Postman explores 
some underlying principles for any thinking 
and talking about education. The book is 
refreshingly down to earth. It is free of 
heavy-handed educational jargon and, 

thanks to Postman's clear, lively style, it is 
accessible to all. 

Postman challenges us to re-think the 
school's mandate. For example, he de­
clares that "schools cannot deal with the 
'whole child'." He suggests that schools 
should assume only limited responsibility. 
They should declare publicly that their 
educational program will not teach chil­
dren "to love God, to be proud that they are 
Greeks, to save money, to be tender lovers, 
to be free of guilt, and to avoid misusing 
drugs." 

What, then, should the schools be 
teaching? The 3Rs are not basic enough for 
Postman. They result only in language 
technicians who can function smoothly, not 
in educated people. Postman argues that 
schools should teach students "to reflect on 
the sense and truth" of what they write and 
read. Truly relevant schooling stresses "his­
tory, the scientific mode of thinking, the 
disciplined use-of language, a wide-ranging 
knowledge of the arts and religion, and the 
continuity of the human enterprise." This 
does sound "conservative," doesn't it? 
However, if we agree with Postman's per­
spective on education, we shall recognize 
that most of his arguments are also "subver­
sive." 

Central to Postman's view is the idea that 
both the contemporary culture and the 
school curriculum are "information en­
vironments" that mediate between the stu­
dents and reality. American culture has 

three basic information biases: the Televi­
sion Curriculum (most students' first edu­
cator), the Technical Thesis (efficiency is the 
ultimate value), and the Utopian Thesis 
(everything can be "fixed", by better sys­
tems, laws or schools). To balance these 
present cultural biases, the school curricu­
lum should provide an alternative informa­
tion environment. To counter TV's affect-
centred, non-analytical, discontinuous 
teachings, school needs to be reason-
centred, word-centred and coherent — to 
give only one example of such balancing. 

Postman, a professor of media ecology at 
New York University, is clearly writing in an 
American context However, our Canadian 
"information biases" lire similar enough to 
warrant our serious consideration of Post­
man's cultural analysis and his curriculum 
recommendations. The importance of lan­
guage in education shines through every 
page. (This is obviously a favorite Postman 
topic — other books by him include Lin­
guistics and Crazy Talk, Stupid Talk). Post­
man makes a convincing case for including 
media education in the curriculum, so that 
as educated persons, our students will be 
able to "step outside and above" their 
information environments. 

In summary, Postman aims at "con­
sciousness raising." Not only for students. 
Teaching as a Conserving Actiuify could 
also help B.C. educators to focus on basic 
"basics," relevant "relevance" and valuable 
"evaluation." Teachers, accreditation and 

SUMMER AT UBC! 

The ITIoney Game 
Consider the "Implications of Wealth" during a campus 

residential seminar, July 27 to 31, 1982. 

an informal learning experience with 
an outstanding faculty; 
workshops on "How to Beat the High 
Cost of Taxes," seminars on "Invest­
ing Your Canadian Dollar," lectures 
on "Pesos, Rupees, Rubles and 
Bucks" and much more; : 
comfortable campus accommodation, 
great recreational facilities and fine 
food; 
wide range of optional programs for 
spouses and children. 

All for an investment of $390 per person 
(includes tuition, accommodation and 
meals). Reduced fees available for limited 
options. 

For further information, call or write: , 
I UBC Alumni College 

SECOND ANNUAL SPRING CONFERENCE 
FOR SCHOOL ADMINISTRATORS 

"Leadership—Insights for the Ws' • 
FRIDAY, MAY 14 and SATURDAY, MAY 15 

Cariboo College, Kamloops 

Keynote speaker, Dr. George Pedersen, Presi­
dent of Simon Fraser University will kick off a 
program of twenty-five sessions dealing with 
successful practices for administrators, K-12. 

EVENING SOCIALS! 
WINE AND CHEESE! 

BARBECUE! 
PIANO BAR! 

Registration forms and more information on 
program and accommodation arrahgeirisnts 
coming in February. 

SET THESE DATES ASIDE NOW.'! 

For more information: 
Judy Grimes, Registration Coordinator :^ 

c/o David Thompson Elementary School" 
3265 Burris Road 

Kamloops, BC V2B7W3 
Phone: 579-9228 
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assessment teams, curriculum planners, 
parents and the Minister of Education 
would do well to enter into the "good 
conversation" to which Postman invites us. 
(One final word of warning: if you are 
looking for some, even the slightest, justifi­
cation for a compulsory consumer funda­
mentals course, this is not the book for 
you.) 
—Brita Miindel. Summerland 

Institutions in Crisis, edited by Dean 
Walker. Toronto, Yorkminster Pub­
lishing Limited, 1980. 192 pp.. paper. 
$7.95. 0-919692-05-2. 

Ivan lllich, Austrian-born historian, au­
thor, educator and lecturer, gave the 
keynote address at the 48th annual Couchi-
ching Conference, held while the Clark 
government was in power. This book gives 
the text of his challenge, followed by the 
replies of 16 experts, in the fields of educa­
tion, economics and government, medi­
cine, the arts, and religion. 

Illich's survival strategy for the 1980s 
involves reducing our dependence on insti­
tutions. He says that we, the developed 
nations, are waging "a war on subsistence" 
among the developing nations, and that 
they would be far better off if we stopped 
trying to foist > our "commodity-intensive" 
lifestyle on them. 

The speakers discussing education as an 

institution in crisis were Dr. Edgar Frieden-
berg. professor of education at Dalhousie 
University: Dr. Terrence Morrison, dean of 
continuing education at the University of 
Manitoba; and Mary Sue McCarthy, associ­
ate professor in the faculty of education at 
Yale University. 

Friedenberg's thesis is that education is 
basically a political process in which the 
pupils are trapped, virtually powerless, and 
that schooling is not education. Morrison 
contends that education is necessary but 
must concentrate on fostering an under­
standing of our interdependence on global 
and local levels. McCarthy's sympathies are 
with the teacher. She believes a start toward 
improving education "will come with telling 
kids less, leadlr toward thinking 
more." 

Replying- tr 1 1 s about eco­
nomics and gc. .veit: Carl Beigie, 
president of C. b . Research Institute; 
Thomas Shoyama, chairman of Atomic 
Energy of Canada Limited; and Peter War-
rian. research director for United Steel 
Workers of America. 

Beigie is worried by the mood of anxiety 
that he finds in Canada today, a mood he 
feels is caused by our wanting more and 
more consumer goods while growth in the 
supply of these goods is slowing down. 
Shoyama agrees with much of Beigie's 
argument, but comes out strongly in de­
fence of what the Canadian government is 
doing. He severely criticizes trade unions 

and their present policies of wage increases. 
Warrian's argument can be summed up in 
his closing remarks: "The institutions of 
collective bargaining and unions as we 
know them are not well-adapted to deal 
with the impact of development policy." 

In the general field of medicine the 
speakers were Alan Wolfson, associate pro­
fessor in the department of health adminis­
tration, University of Toronto; Monique 
Begin, MP, former minister of national 
health and welfare; and Dr. Ian Munro, 
surgeon. All three dealt primarily with medi­
care and its problems. 

The arts and culture were discussed by 
Hsio-Yen Shih, director of the National 
Gallery of Canada, by Reuben Baetz, 
minister of culture and recreation for On­
tario, and by Duncan Cameron, director ot 
the Glenbow-Alberta Institute. 

For the 1980s they see a need for a 
change in the attitude of the Canadian 
people (Dr. Shih); for a more cooperative 
system of inter-governmental relations 
(Baetz); and for an awareness of the dan­
gers that might arise when government 
takes responsibility for funding (Cameron). 

The speakers for the religious institutions 
were Gregory Baum, professor of religious 
studies and theology at St. Michael's Col­
lege, University of Toronto; Tom Harpur, 
religion editor for the Toronto Daily Star; 
and Paul Fromm, research director of Citi­
zens for Foreign Aid Reform. 

Baum's message is a little hard to pin 

nnovations 

fcgppkzs jn schoo 
considering a microcomputer for 
your school? 
Many educators in British Columbia have 
already found that Apples are the answer 
to their school computer needs. 
Computer innovations offers Apple 
systems that are affordable enough for 
limited school budgets, and also provides 
initial and continued client support. 

Give us a call soon to find out how your 
school can make effective use of an Apple. 
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2nd Annual 
British Festival 
Heritage Tour 

June SO - July 22,1982 

sponsored by 
FRASER VALLEY COLLEGE 

ABBOTSFORD, BC 

22 day tour through England, 
Scotland and Wales. 
Featuring special events at: 
Welsh International Musical 
Eisteddfod (Festival), Royal 
Shakespearean Theatre, 
Stratford, London Theatre 
and Concert, Scottish Folk 
Program, British Royal Show, 
plus time to tour and enjoy 
the Heritage Highlights and 
beauty spots of Britain with 
experienced tour leader, 
professional guide and 
private coach. : 

All inclusive tour package 
$1875.00 (includes hotel, 
meals, entrance fees and 
festival events). Pius air-fare 
from city of departure. 
(Optional extension may be 
arranged at end of tour). 
Reservation deposit: $200.00. 

For complete details and 
printed brochure contact: 

DEPARTMENT OF 
CONTINUING EDUCATION 
FRASER VALLEY COLLEGE 

34194 Marshall Road 
Abbotsford, BC V2S 5E4 

. 853-7441 or 533-3261 
Att: JEAN DEPAPE.TOUR LEADER 

Flight arrangements by 
BUCHANAN'S TRAVEL, ABBOTSFORD. 

116 

down, for be relies heavily on other men's 
opinions: but Harpur comes through 
clearly: "1 see a great future for religion in 
the 1980s, and a very bleak future for the 
institutional church." Fromm would agree 
with Harpur that there is a widening gap 
between "the pulpit and the pevs." Ail 
three of them see the established churches 
becoming more involved in political issues. 

Walter Pitman summed up the talks, 
coming to the conclusion that the/cause of 
our crisis is that institutions cannot keep 
pace with change. 

The keynote address required concen­
trated reading; the ones that followed were 
all in a much simpler style. The book made 
interesting reading. 
—Kay Maughan, Sooke 

Shor, Ira. Critical Teaching and Every­
day Life. Montreal, Black Rose Books, 
1980. 270 pp. paper, $7.95. 0-
919618-03-2, hard $16.95. 0-919618-
04-0. 

It would be difficult to imagine anyone 
with an interest in teaching who would not 
find this book stimulating and thought-
provoking. The theories presented are not 
new, but their milieu and methods of 
application are refreshingly unusual. The 
author's enthusiasm and obvious delight 
with his successes are made evident by his 
forceful styl°. Although the author's teach­
ing experience is confined to the university 
level, his methods are applicable to the 
secondary and higher elementary school 
grade levels. 

Shor presents his theories as they specifi­
cally relate to the junior colleges of New 
York. As an instructor in English at the City 
College campus of the City University of 
New York, the author found his students to 
be lacking in required skills, and resentful of 

•:• the powerlessness and confusion of their 
everyday lives. In the late 1950s and '60s 
the influx of working class students, young 
and older, challenged 'the type of college 
instruction then in vogue. 

The early chapters of the'book are, in 
/essence, a sociological study of the students 

' on the CUNY campus and the environment 
from which they come. The author is highly 
critical of'he structure of American society 
and the thought control th;.; prevents criti­
cal thinking through its emphasis on voca-
tionalism. its authority-dependent working 
class, and the general narrowing of human 
development. 

Faced by this environment, the working 
class students' rebellion took the form of 
anger, destruction of school property, at­
tacks on teachers, a decline in literacy and, 
the eclipse of reason. It was in this social; 
field that the author based his experiments 

: in {}\e liberating process. In his words, "He 
took.off his tie and started taking some 
risks." However it took him some years to 
develop a pedagogy which cov l̂d evoke 

conceptual literacy and critical thought in 
his students. 

In brief, the methods Shor evolved re-
semblr a composite of many that have 
been used successfully for years in our 
public school systems: projects, the enter­
prise, dialogue, the decrease in the authori­
tarian role of the teacher, etcetera. The final 
chapters of his book are given over to a 
description of his methodology and exam­
ples of the work done by his students. The 
quality of work done by individuals and 
groups of students attests to the outstanding 
success of Shor's work in the classroom. 

Although the author's experiences .relate 
to junior colleges in New York, much of his 
methodology might be used most effec­
tively in our own school systems. 

Critical thinking in everyday life should 
provide stimulating reading for any of those 
involved in the education system. The high 
quality of the student work included in the 
book is well worth examining. 
—Roger Winter, Langley. 

VALUES EDUCATION 

Gow, Kathleen M. Yes, Virginia, There 
Is a Right and Wrong! values educa­
tion survival kit. Toronto, John Wiley 
& Sons. Canada, 1980. 248 pp. paper. 
$8:95. 0-471-79953-X. 

At this point in our social history, all our 
North American institutions, including the 
public schoolJsystem. are experiencing the 
influence and feeling the impact of Moral 
Majority thinking, attitudes, political prem­
ise and involvement. Therefore, it is proba­
bly hue to say that the book I am about to 
review. Yes, Virginia. There is Right and 
Wrong, takes on even greater importance 
now than it did when it was first published in 
1980. 

The basic questions raised by the Cana­
dian author of this book, Dr. Kathleen M. 
Gow, include ihese: • • . • 

Where and how may children ajj mth. 
living with the kinds of conflici,..g ..nbral 
values they encounter within an increas­
ingly pluralistic society, receive a proper 
moral values education? Where may they 
learn how to analyse, deal constructively, 
and discover how to arrive at responsible 
moral judgments? 

One institution that has decided to pro­
vide moral values education for our chil­
dren and youth is the public school. What 
Dr. Gow provides is a well documented, 
carefully researched, and hard-headed 
evaluation of those moral values education 
programs that operate in our public 
schools. For the most part, this very able 
author approaches her task in a forceful but 
disciplined manner, but there are times 
when her writing becomes rather shrill. 
Such highly charged emotional outbursts 
tend to distract and take away from her 
otherwise thorough examination of the 
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underlying philosophies, and her penetrat­
ing critique of classroom exercises pre­
sented by the authors of Values Clarifica­
tion, Moral Reasoning and the Reflective 
Approach to Moral Values Education. 

While identifying some of the more dan­
gerous (would you believe, naive?!) pre­
suppositions of moral values education 
authors and promoters that classroom 
teachers have received training and are 
equipped to provide skilled, professional 
leadership in such areas as group dynamics, 
group therapy, and moral didactics. Dr. 
Gow saves her heaviest ammunition for a 
more basic issue. MVE. she insists, will pit 
school against home, with our children and 
youth being caught in the devastating cross­
fire. Why? "MVE approaches which sup­
port the view that there are no core moral 
precepts continue to be promoted as the 
hallrnarks of a tolerant, progressive, plural­
istic society instead of being recognized as 
virtual indoctrination in that particular 
dogma and ideology." 

It is the author's contention—and that of 
others who are equally highly critical of the 
MVE programs referred to tn this book — 
that such moral values education programs 
actually constitute the spreading of a reli­
gion of secularism. As such, rather than 
being a "neutral" form of MVE, these 
programs have a bias in that they prepare 
those students who believe in no religion to 
make moral value judgments about those 
students who do believe. 

That Is to say, concerned with the moral 
development needs of students, and 
equally sensitive to the need not to offend 
anyone, public schools have latched on to 
readily available, attractive, neatly pack­
aged, and well promoted MVE'programs 
that are devoid of religious and even moral­
istic bias. However, what is now being 
discovered, in sometimes publicly painful 
terms, by public school boards administra­
tors, principals, and teachers is that they 
have unwittingly wound up in the unenvia­
ble position.of supposedly and seemingly 
advocating a mix of-moral relativism and 
individual utilitarianism. What's, that about 
being damned if you do and damned if you 
don't? 

What is needed? Dr. Gow insists that we 
: need to discover "how all groups con­
cerned can collaborate to develop, a more 
open and accountable system of MVE in 
our schools." Then she goes on to share this 
double-edged picture of the present scene: 
"1 picture . . '. a vast army of educators and 
parents who really care about children and 
the morals and the values they will eventu­
ally adopt. But so many of those educators 
and parents are no longer really communi­
cating." , 

There's the rub! But if Canadian educa­
tors and parents should decide to engage in 
dialogue regarding moral values education, 
they couldn't'find a better resource book 
with which to begin than Dr. Kathleen 
Gow's Yes. Virginia, There Is Right and 
Wrong. 
—Warren Bruleigh, Vernon 

An important Message . . . 
To anyone concerned with the future 

education of a child, whether they 
are parents, grandparents, aunts, 
uncles or organizations — the in­
creasing costs of a university or 

college education presents a 
serious future financial 

burden. 

Many have found the Canadian 
Scholarship Trust Plan, a non-profit 

organization, to be a simple and 
economical method of meeting this 

problem. 

-j Over $135. million in deposits and 
earned interest have been, 

administered by the Foundation 
since 1961. 

Not only does the C.S.T. Plan 
require small savings deposits 

to be invested for a child's 
future, it also provides tax 

savings features as it is classified as 
an RESP (Registered Education Sav­

ings Plan) under the Income Tax Act. 
Scholarship benefits under the Plan are payable for attendance at 
any university, college or any recognized post-secondary institute, 
anywhere in the world. 

Children from birth to 10 years of age are eligible for enrollment. 

Think about tomorrow — and return this coupon today! 

Canadian Scholarship Trust Foundation 
Box 65695 
Vancouver, B . C . V5N 9Z9 > 

I would like more information about the CST Plan. 

N a m e ; - ' ' ' ' - • ; '"- - -

, F > , J 

Address? 

City 

.'Apt.'i 

. Prov. .Code. 

Phone: Bus:: .Res: .Age of Children. 

NA-4 
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©It's not until someone actually comes and 
spends a few days in your home that you 
fully realize how peculiar other people are. 

Year after year, you see your colleagues 
in and around the school, and, in most 
cases, you do them the honor of assuming 
that, apart from those incomparable gifts 
that make you yourself such a remarkable 
specimen of humanity, they are people just 
like you. 

Having a colleague stay with you over a 
long weekend explodes that assumption 
and you discover that ail along, for maybe 
the best part of a decade, in the chair next to 
yours in the staffroom, ?\ete has been', 
skulking, behind a mask of ordinariness, a 
creature of unorthodox sympathies, unfor­
tunate personal habits, and downright nut-
riness. 

Immediately, then, you understand why 
other people's marriages fall apart, why 
administrators and students may regard 
teachers other than you with intense cir­
cumspection, and why, despite your own 

' stable sense of purpose and maintenance of 
decent standards, the philosophically-
minded persist in seeing all around us 
evidence for the decline of the West u 

Now, there's nothing decadent about 
Tim, our biology teacher, unless, of course, 
a strenuous concern with self-improvement 
is a subtle token of decline. So, when he 

•split up with his common-law wife Ina, . 
everyone was upset and baffled. 
: 'After all, Tim is such a nice guy, always 

; trying his durndest, and every day in every 
way getting better and^batter. For two years 
he spoke upfor our school at the local Rep 
Assemblies, where he proved his value by 
introducing a no-smoking resolution; and 

.he used to manage the staffroom coffee 
: fund until last spnng's Pro. D. Day, when he 
heard David Suzuki lecturing on how a slug 
of coffee shoots holes in your DNA. 
• When 1 told Maggie about Ina's throwing 

over Tim in favor of em imperious, insensi­
tive, and overpaid Air Canada pilot,, she-
was at a loss to explain it. You see, Tim's a 
feminist. And you can always count on him . 
to speak up on a sexist issue at a teachers' 
meeting, humbly proud,, as he is, of his . 
self-effacing masculinity.- ^ 
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An added reason for her puzzlement was 
that, only a few weeks back he'd told her 
how vigorously he was working on his 
relationship with lna. Of course, Tim and 
lna weren't actually married in the stuffy, 
legal sense — because his feminist loyalties 
wouldn't allow lna to compromise her 
independence — but, all the same, on 
Monday evenings he was taking her to 
marriage-encounter sessions, and on Sat­
urdays he was driving, by himself, all the 
way from Mill Bay to Nanaimo to attend a 
lively series of lectures on sexuality, given 
by a defrocked priest and an escaped nun. 

"Poor Tim," said Maggie. "We must have 
him over for the long weekend." 

It turned out that Tim, who's no quitter, 
couldn't come till late Saturday afternoon, 
because he was still going to the lectures in 
Nanaimo. And when he did arrive, he 
brought his own dinner in a plastic bag. 
He's a vegetarian, of course, but, as he 
explained, waving his steamed-up plastic 
bag, "I don't trust the lettucj sold in big" 
stores. You can't be sure somebody didn't 
sneak something horribly chemical onto its 
defenceless young roots." 

We were looking forward to a chat with :-; 
Tim after dinner, but, as soon as it was over, 
he vanished into the darkness and the 
pouring rain for almost an hour, to meet the 
requirements of his daily jogging program. 

Then when he came back—and after an 
interminable shower—he asked if he could 
read to the cat. Tim's an advocate of 
reading 15 minutes a day to children and 
he'd been getting great results, he said, 
from reading The Decline and Fall of the 
Roman Empire to Ina's daughter by her first ; 
husband, a docile seven-year-old with a 
hearing Impediment And he wanted to 
keep his hand in. Our bookcases didn't 
contain any Gibbon, but I lent him Moby; 
Dick and, all in all, I have to admit the cat. 
seemed rather to enjoy It, especially the bit 
about Queequeg's tattoos. 

"Well, how are you, Tim, these days?" 
psked Maggie, when Moby Dick was back 
in the bookcase. 

T m glad you asked." He.fished into his. 
knacksack and brought out an expensive 
notebook with handpainied covers. ''This is 

my dream diary. And I'm really not sure 
how 1 am these days. I've been having 
some very contradictory dreams." 

He started to describe the confusing 
messages he was receiving from his night­
time self, but then stopped midway, be­
cause he'd promised himself that he would 
listen to the latest musical composition of 
Harry Adaskin, which was being broadcast 
on C B U FM. "I think all promises are 
sacred," he said. "Not least those made to 
oneself." 

Finally we left Tim downstairs, urgently 
flossing his teeth, and went to bed. 

"What a weird guy," said Maggie. "I 
never realized." 

"You never can tell," 1 said. 
"That's true. You never can. Oh, before 

you turn the light out, would you check the 
mushrooms?" You see, I have this idea that 
if you grow mushrooms in trays under your 
bed, the creative vibrations from them, as ; 
they sprout during the night, help you to.; 
sleep more soundly. ../, 

I peered under the bed. "Everything/; 
normal," I said. "Goodnight, dear."0 . jj 

Geoff Hargreaves, our regular columnist, teaches at 
Cowichan Senior Secondary School in Duncan. 

We Apologize; • •..•] 
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• I n our September-October 1981 issue 
we listed in the obituaries the name of' 
Mary E. (Bentley) Campbell, a retired ; 

teacher who formerly taught in Maple-
•Ridge. • ••• • 

We are happy to report that our listing ;. 
was an error. Ms. Campbell reports tfiat^v v 
she is alive and well. We apologize to her.v£? 
for our error. 

In our. November-December issue 
oneof thenamesin our obituary column ;;: 
was Arnie K: Camp .That should have',;, 
been Annie K. Camp, who last taught in 
Nanaimo. We apologize to her family for. 
the error.O ^.::;::,.:\r,:;,-,^-^x^ 
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The Energy lair is coming to 
Robson Square, March 9th through 13th. 
Five days of displays, workshops and 
lectures that tell the energy story as it is 
today, and as it may be in the future. 

It's a wonderful way to learn about 
the importance of energy in British 
Columbia. There'll be experts on hand to 
explain how energy works, and how it 
affects our economy and environment. 
Displays from government and industry 
will demonstrate exciting new concepts in 
energy research. 

Conservation will be an important 
part of the Energy Fair, which includes 
ways that communities and individuals 
can ijpriicipate. Special displays will show 
"dcHit-yourselfers" insulation techniques, 
and methods of building self-contained 
energy systems for the home. 

There's a different energy theme 
each day, well-known speakers every 
noon hour, and organized and personal 
tours. For the teacher, the Energy Fair is an 
exciting opportunity to show students the 
future of energy use and conservation in 
British Columbia. There's no charge, so 
call 689-1831 and ask for Richard Banner to 
arrange a free tour. But call soon; capacity 
is limited. 

Come to the fair, and bring the 
class. There's no better way to learn about 
energy. And we'll do the teaching. 

Province of British Columbia 
Ministry of Energy, Mines, 
and Petroleum Resources 

CONSERVATION AND 
RENEWABLE ENERGY BRANCH 

Hon. Bob McClelland, Minister 
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IMTR1BIITB M O W T O HOUR 
It makes sense. You avoid the last minute rush, 

and your dollars start accruing interest daily -
interest that is tax-deferrable within government 
guidelines. 

And choosing the right RRSP is so much easier 
once you know The Basics. It's a booklet that 
contains everything you need to know about 
registered savings programs. Pick up your free 
copy today. Then get on the road to better fiscal 
fitness with a credit union RRSP or RHOSP. 

Demand Deposit Features: 
• Daily interest from date 

of deposit. 
• . Competitive rates. 
• Interest is compounded 

quarterly. 
• No start-up or close-out 

charges. 
• No administration fees. 
• No lock-in. 
• Semi-annual statements. 

(If you have a chequing 

account, you'll receive a 
monthly all-in-one 
statement that includes 
your RRSPs). 

Term Deposit Features: 
• 1, 2, 3, 4, or 5 year terms. 
• Interest rate guaranteed 

for the term. 
• Low minimum deposit of 

$500. 

Equity Plan Available 

For more information, contact our Administrator of Retirement 
Plans, Pauline Hall, at #209 - 5740 Cambie Street, Vancouver, 
telephone 324-6655. Out-of-town members, call our toll-free 
number: 112-800-663-3345. 

Oakridfe Office •••« 
#200 Oakridge Plaza 
5740 Cambie Street 
Vancouver, B.C. V5Z 3Y5 
Telephone 324-6655 

Victoria Office 
3023 Shakespeare Street 
Victoria, B.C: -
V8R4H6 
Telephone 595-5151 

U.B.C. Office 
2150 Western Parkway 
Vancouver, B.C. 
V6T IV6 
Telephone 224-2364 

Surrey Office 
12923 - 96th Avenue 
Surrey, B.C. 
V3V 6V9 
Telephone 581-9828 

Be ruby Office 
4162 Norland Avenue 
Burnaby. B.C. 
VJG 3S8 
Telephone 294-5106 
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