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No ifs, ands or butts . . . our Fiscal Fitness Pro«‘wam is for everyone!
Both members and non- 'nembers of B.C. Teachers Credit Union can
take advantage of T.C.U. Agencies’ low-cost Non-Smoker Rates.

Anyone who has:

» Never smoked

s Kicked the habit at least a year ago

s Smokes a pipe only or

e Smokes cigars only
is eligibte. As a Non-Smoker, you buy the protection you need at
your rate, without having to support the Cigarette Smokers’ higher
mortality.

Non-Smoker Rates for 5 Year
Renewable and Convertible Term

Example for $100,000.00
Monthly Premium

. . 'Age ’ Male Female
20-30 $13.56 $13.56
35 $15.40 $14.09
40 $19.42 $16.71
45 $27.83 $22.23

Talk to your T.C.U. Insurance Agent about our economical
“Non- Smoker Rates. There’s no re-underwriting . . . no raising of

. premiums if your health becomes impaired. Plus our Renewal Rates

coare guaranteed up to age 74.

' T.C.U.INSURANCE AGENCIES LTD. |
A wholly-owned subsidiaryof

B.C. Teachers Credit Union.
#209 - 5740 Cambie Street, Vancouver, B.C. V5Z 3Y5
Tel 324 5900 Out of town call Toil- Free 112 800 663 3345

LIFE INSURANCE ° " FIRE AND CASUALTY . TRAVEL lNSURANCE




@ Tax Doferral Plans © Ageincy services @ Trustee and Estate Services

This is only an outline of the range of services available t» you from Discovery Trust
Company. For a complete listing, please consult our Guide 1o our Services brochure.

Working with Teachers

Our relationship with teachers and the teaching profession has always been something
special; as our representatives travel frequently to local school districts to give personal

counselling on estate planning and investment management. Discover how much more we
can do for you.

Discover The Difference

-~ When you're looking for dependable trust company services, join the growing number of
people who are coming to Discovery Trust. Clients are drawn to Discovery Trust because of

our professional expertise and progressive investment programs (some of which, like our
Self-Directed RRSP, have received national attention) and the personal service we provide.

Cohtacvtf'uks directly, or use the coupon below to order your copy of the comprehensive “Guide
to our Sg";vices" brochure which you can keep on file as a handy reference.

i

v DNISCAVED I'm ready to di th 'd'if . Please

DISCOVERY  !m ready to disco to our Services” brochure,
Name
"=/ COMPANY "

N 7 7 Address
5909 West Boulevard, R
Vancouver, B.C. V6M 3X1 S .

- Telephone (604) 263-2371 ' City,

‘A/f‘s'ubsidiary of Teachers Invesiment and Housing Co-operative: .- Postal Code
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PHOTO CREDITS £

:’-\hinesty International — pp; 129, 130: Joshua
Berson — pp, 125 {top-and bottom), 136-140;
Maggie Cooper — p. 158; Vancouver School

Board Audio-Visual Services — front cover, pp.
145, 146,

PUBLISHED BY
BRITISH COLUMBL\‘_. TEACHERS' FEDERATION
Afiliated with the Canadian Teachers' Federation :

Volume 61 Number 4 March-Apsil 1989
ISSN 0005.2957 : arch-Apri o

126 From Our Readers

126 We Shall Miss These Teachers

128 Using our Freedom to Defend Others
Alison Appelbe/Amnesty International, a unique world-wide organization with
no governmental, political, economic or religious affiliations, has become the
conscience of the world.

132 Must we Repeat American Mistakes?

Tom Hutchison/Why do we always follow American precedents in education?
What is happening now in teacher education in the U.S.A. should be anathema !0
us, but we may be next in line,

134 Standardized Testing Has Little to Recommend It
Charles Ungerleider and Donald Fisher/Standardized tests are often misused
~ to the detriment of students,

135 Let’s Change the Way Teachers are Evaluated
Mike Lombardi/Evaluation should be carried out only when a teacher's
competence is questioned. ;

136 A World Class Museum on Your Deorstep
S. Cathy Berson/{JBC's Museum of Anthropology offers teachers and students a
wide variety of valuable services and experiences.

141 Who Makes the Decisions?

Dan DeGirolamo/Decision-making in the classroom revolves around the
keeping, sharing, and giving of power.

142 A Better Way of Reporting
Cheryl Macdonald/lncluding the child in parent-teacher conferences makes the
reporting process far more effective,

145 Learning to Read — Naturally
Lee Dobson and Marietta Hurst/Tired of teaching the “basic skills” of reading,
only to suffer frustration and failure? Consider another approach ‘o reading — one
that says that reading can occur naturally,

152 New Books
Grace Funk

158 Snapshots/The Message of the Medium

‘ Geoff Hargreaves

COVER STORY

Our last issue featured several articles about students #nd studying. This issue features teachers and

teaching. Our cover photo symbolizes the theme. The intimate; personal relationship that develops
between a teacher and his or her students is the key to success.




BARGAINING ISSUE GOOD
@0On behall of the executive of the Co
quitlam Teachers’ Association, | would like
to commend you on the November
December issue, devoted to the expanded
scope of bargaining. It clearly demonstrates
that, in fact, professional conzerns are an
integral part of “‘expanded scope.”

D. Gregg, President,

Coquitlam Teachers' Association

AN APOLOGY

@In our January-February 1982 obit-
uaries we included the name of Donna
M. Wilson, of the Arrow Lakes school
district. Ms. Wilson is very much alive,
and we apologize sincerely to her for the
error.

COir obituary list is provided to us by
the Superannuation Branch of the pro-
vincial government, and unfortunsiely
the list supplied to us had included M=,
Wilson's name incorrectly.

i addition, the list showed Esther
McCabe as having taught in Maple
Ridge. Actually, Ms, McCabe taught in
Langley. Again, we apologize to her
family. O -

ENCOURAGING RESPONSE
@Just a note to say thank vou for mention-
ing the Directory of Govemment Tourist
Offices in the November-Dacember issue.
There have been many requests for the
booklet and | really appreciate that you
were able to use the item.

John E. Sullivan,

Chicago

"WE smu. MESS THESE TEACHERS

B ‘ln Semice - Last Taught ln .Died .

‘Myrtle Irene Aast‘or; & Peace River, N.” - “January 11, 1981
- Gordon Frew- - “Trail e oo May 23,1981

~November 21, 19817 ;

- ,Te*race
_'(December‘277 1981’

*7 “;‘,Deborah Joyce Giliésple - ¥ g
Vancouver v

i vaxenne Wllda Rowley ’

- Died
. ‘December.12, 1981
“Janiiary 8,1982
January 13,1982
*“October 31,1981 = -
November 11,1981
“November 26, 1981
Januaty 12,1982
-+ December 29,1981 -
" October 14; 1981
‘A.August 10, 1981
~'December 1; 1981
- January 25,1982 -
S January:14,-1982 500
0750 December 14, 19817
" - November 29, 1981

: Lamt Taught In
.i\f’ancouver
‘Bumaby -

- Vancouver:
-‘Vancouver

. Courtenay ;-

B ;;Salmon Arm AT
"~ Cowichan . ¢
*Abbotsford LT

: (Sydney Whlte ;
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MANUSCRIPTS SOUGHT

@®The November-December issue of
this rnagazine will be devoted to the
theme of combatting racism and pro-
moting multiculturalism. Manuscripts
are welcomed, and must be submitted
no later than the end of August. The
Editoiial Board will mect in September
to select the articles to be included in the
theme issue.

Manuscripts should be up to 2,000
words in length, should be written in an
informal writing style, and should not be
cluftered with quotations, footnotes or
references. .

Photographs for the issue are also
welcome. All photos will be returned.

Unfortunately, the budget of the mag-
azine does . nol “permit us to- pay for
articles or photographs We must rely on’
the good will of our contributors,O '

SCHQOL AT SEA
1983

* We are pleased to advise there
is student/party-leader space
on the easter break schoolship
next year. E.lqumec invited
and advanced ‘83 brochure
available.

e International Youth Scccer
Festival, U.K., summer of
1982 and 1983, combine this
youth participation with a
summer schoolship voyage of
discovery.

China/Japan introductory
tours for students and teachers
1982 and 1983 now -
registering through direct
NEWORLD liaison with
PEKING and TOKYO.

e Teach::
agendas.

study tours—summer

For information on any
of the above contact:

NEWORLD -
EDUCATIONAL
CRUISES INC.

905-100 Park Reyal South, West Vancouver
B.C. V7T1A2 = Telephone (604) 922-0422

{non-profit organization operating under
Canadian Federal Charter, April 1969}
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EAINE PACIAC UNIVERSTTY
SOMMER SCHOOL
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pear Bducator,

From granola bars 0 organiv pardens; \\\\h\\'zn‘\u'd flour Lo aloe clixirs—1he health
food crave is here! That's why were offering p Food for Thought” this Summer
at Seattle Pacific University.

We have courses foy every reachui - s Lantalizing appelizers to delectable

desserls. floje sire son gourmiet delights:

I,F.ARNVING STYLES: & eredits) Haw Jo people fearn? W hen? Why?--U! T
i e fatest with Tony Gregote June 28-July 2) 0¥ Maria Carbo (."\unus\ 2-0%
outstanding researchers in this exploding field of study.
iz FtTHUC’TlONAL THEORY INTO PRACT\CE (e Feast on any of these
4 credil workshops featuring Ernie Stachowski and other associates of noted
educator Madeline Hunler. Master the application of learning theory!

BEGTNNING 1TIP (2 sectiuns) June 9125 & August 913

. CLASSROOM MANAGEMENT August 913
TP CLINICAL SUPERVISTON July 26-30
ITIP STRATEG]ES AND THE SOCIAL STUDIES July 6-16

NORTHWEST PHOTOGRAPHY WORKSHOP: Join noted Geattle Times
Photographers Joe Scaylea and Greg Gilbert, and others, in this remarkable ex-
pericnce. Lectures, discussions, field trips—3unc 7-july 3. Tuesdays, Thursdays.
and Saturdays.

UNDERSTANDING ADOLESCENTS-. A weekend jam session to equip you with
skills in teaching. counseling, parenting, and better understanding \eens and pre-

- teens! August 6-7.

MATH AIDS FOR ELEMENTARY TEACHERS: Lima beans, tongue depressors,
and more sophisticatcd helps to effectively convey math concepts to children. June
21-July 2.

CHAL’LENGTNG THE GIFTED THROUGH ART: Excite that talented youngster

in your, classroom using art as the motivating medium. T hree wcekends—-)u\y 30
& 31, August 6 &7, and August 13 & 14.

These are appetizers. Take a peek at our entire smorgasbord of unusual educa-
tional treats by writing for your copy of the Seattle Pacific University agummer”
Catalogue. This is your ‘chance t0 tudy under outstanding educators, gain ideas
you can put to work in your classroom, and exchange ideas with teachers from

around the world. )

Lilburn Wesche
Director of Summer School

0.5, On Campus housing ailable at §9-$10.50 per person BT oy, Meals @ 9T
day) at $11 daily. o 7
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ALISON APPELBE

Amnesty International is a unique world-wide organiza-
tion, independent of any government, political grouping,
ideology, economic interest or religious creed. It has
become the conscience of the world as a result of its

efforts to protect and Promote human rights and to free
political prisoners.




Ana del Carmen Sanchez Vega, a teacher in
El Salvador, was shot and killed with a
younger brother by plainclothes officers
who forced their way into her home,

@Bahadin Ahmad Muhammad was a
teacher at a technical school in the People’s
Democratic Republic of Yemen Born in
1938 or 1939, he had studied in England
and had hopes of returning to the United
Kingdom or the U.S. for a doctorate.

In March 1972 he married. A week later,
while showing photographs of the wedding
at the home of a sister, he went to answer a
knock at the door. He has not been seen
since.

In 1969 Mui.ammad was questioned by
police about his relations with foreigners,

particularly Americans, living in Aden. He .
_was also reported to have been tortured.

Eighteen other people are said to have
“disappeared” the same night. Since the
PDRY became independent of Britain in
1967 hundreds of others have met the same
fate.

* * *

Mart Niklus is an Estonian English
teacher and ornithologist; born in 1934. In
August 1979 he signed, with 45 others, an

appeal to the Secretary-General of the’

- THE B.C. TEACHER, MARCH-APRIL 1982

Mart Nikius, an Estonian teacher of English,
is in a Russian prison, serving a 10-year
sentence for “anii-Soviet agitation and
propaganda.” His crime? Signing an appeal
to the UN calling for the independence of
the Baltic republics.

United Nations calling for the indepen-
dence of the Baltic Republics from the
USSR

In April 1980 he was arrested and
charged with “anti-Soviet agitation and
propaganda” and sentenced to 10 years in
prison and five years in internal exile. He
had previously served seven years in prison
on identical charges.

* * *

The following three teachers were all El
Salvadoreans. They were among more
than 300 teachers killed in El Salvador by
uniformed or un-uniformed members of
the country’s security forces between 1979
and early 1981, when the last figures were
available. All were members of the
teachers’ union, Asociacion Na¢isnal de
Educadores Salvadorenos “21 de Junio”
— or ANDES.

Ricardo ALFARO Beltran was a secornd-
ary schoo! teacher, aged 35. He was killed
by plainclothes officers on January 29,
1980 in Tejutepeque, Cabanas in front of
his wife and child and several students as he

L :;:; ’ . 53
Ricardo Alfaro Beltran. a secondar teacher
in El Salvador, was killed in front of his wife
and child and several students as he un.
locked tie door of his school.

unlocked the door of his schocl. He was a
member of the ANDES executive commit-
tee for Cabanas.

Ana del Carmen SANCHEZ Vega, a
26-year-old teacher, was killed on May 13,
1980 by plainclothes officers who forced
their way into her home in the city of Santa
Ana and shot her and a younger brother.

dJose Trinidad CANALES, a 30-year-old
teacher, was killed by plainclothes officers
at his home in San Salvador on March 3,
1980 in the presence of his wife and
children. o

These El Salvadoreait teachers are listed
on a document published in 1980 by Am-
nesty International (Al). On the list are
names and descriptions of 69 other
teachers killed that year. Many bodies
showed signs of torture and decapitation.

The attack on teachers in El Salvador
appears to be an attempt .to destroy
ANDES, a member of the Popular Revolu-
tionary Block, which is in turn a member of
the coalition of parties — the Democratic
Revolutionary Front — in opposition to the
ruling junta.
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Bahadin Ahmad Muhammad, a teacher in
the Feople’s Democratic Republic of
Yermen, answered a knock at the door one
week after his wedding. He has not been
seen since.

Teachers throughout the world, like peo-
ple of all other vocations, are victims of
flagrant abuses of human rights — impri-
soned, tortured or killed outright for their
poliiical, social or religious beliefs.

In Greece, George Anastasiades, a Je-
hovah’s Witness, is serving a three-and-a-
half year prison term for conscientious
objection to military service. Aged 30, he is
a teacher and is married with one child.

In South Africa, Nohle Mohapi, a 31-
year-old mother of two and widow whose
husband died in police custody, is serving a

- five-year “banning” order for her involve-

or be in the presence of more than two_'

~one of five teachers being held in a remote
- desert location for partlmpatmg in trade |

ment in the Black Consciousness move-

ment. She is forbidden to teach, travel
outside the township of Kingwilliamstown,

other people at the same time.

‘In Mali (Central Africa), Tieble Drame is

union activity. _
The list goes on.

. QOfthe above, all butfhe EI Salvadoreans
| and Bahadin Ahmad Muhammad, who has

~ been one of a number of “desparacidoes”

1 Leoder' ; UBC Fc:culty of Educaﬂon |

(romee Educaﬂon Travei Programs

] FOLK ARTS OF HUNGARY
_‘-__:July 6:26, 1982 -

- .

Jour . PR MARGAREI’ CSAPO

.1

-'_Tour Includes 10 dcys at Sumrner-

.1 School, U. of choegerszeg. plus tour of |

| ;}hlstoric _sltes,. ‘museums, festivals,
concerts, efc.: 82750' covers all trcvel

.-"mecls accommodutlon and tultion. .~

For brochure

_ phona 228-2181 Iocul 237 252
subject to change R
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featured in Al's recent campaign against
disappearances and extra-judicial killings.
have been adopted by the world-wide
human rights organization as “Prisoners of
Conscience.”

These people ai'e, according to Al's man-

date, “men and wormen detained anywhere -

for their beliefs, color, sex, ethnic origin,
language. or religion, provided they have
not used or advocated viclence.”

CASES DOCUMENTED

Thelr cases. have been careful]y re-

searched and. documented by highly

_ trained staff at Al's International Secretariat

in London, England (information comes
through a variety of sources: the interna-
tional press, political and legal experts,

letters sent or smuggled out by relatives or
former prisoners, underground contacts),

and: details of their situations are made

known to one or more of Al's 2,500

member groups around the world.

Group members — ~ there are now about

250,000 in 134 countries — then write -
“courtenus and informed letters to political -

~and prison authorities in the countries and

locations where the prisoners are held

~ requesting their release, quick and fair trial, o
‘medical attention or 51mple acknowledge-:'

mem of detamment

- ."Since Al's fcundmg in 1961 the organl- _'
zahon has worked on behalf of ‘about
1 20,000 Prisoners of Conscience {only a -
| "Vj._samplmg of victims). Over half of these
" have been released. although it is not. the
~ policy of Al to claim credit for the decisionof =~

any gouemrnent to release an mdmdual

Jose Tnmdad Cunales anorher teachcr in
El Salvador, was kifled at his home, in the
presence of his wife and children.

years for the “crime” of raising their glasses
in a toast to freedom — wrote his now
famous article “The Forgotten Prisoner,”
published simultaneously in the London
Observer and e Monde.

He called on concerned mdmduals to
give practical help to people throughout the
world imprisoned for their social, political
and religious beliefs, and the response was
overwhelming.

- "ltis better to light a candle than curse the
darkness,” said Benenson, recalling the

- Chinese proverb. (Al's symbol is a lighted

candle surrounded by barbed wire.) Within
months the organization was estabhshed in
several European countries.

Al's goal is to work for the promotion and

protection of human rights. It seeks the :

observance of Articles 9 and 10 of the

United Nations Declaratlon of Human'_
| _'nghts (1948), which read:. S
~ “No one shall be subjected to arbltrary o

arrest detention or exile.

“Everyone is entitled in full equahty toa
fair and public haanng by an independent
| and impaztial tribunal, in the determination =
~of his rights and obhganons and of any---?--:-
cnmmal charge against him.” =

Alis essentially a grassroots orga nization,”

'_Lommltted individuals wotk in groups of 5
10500n behalf of prisoners ass:gned by the
international “secretariat;
- publicizing abuses -in. partlcular countries -
'~ (recent. :.ountry campalgns focussed on

on . campaigns

Guatemala and South Korea); on spec1f1c

issues such as torture and the death pen- -

alty; and on fund ralslng and promotlon of
human rlghts R B
* To maintain 1mpart1a11ty A[ is- flnanced

- almost entlrely by membership fees and
" Amnesty lnternahonal came into’ betng'_-__-
. when British I; Lwyer- Peter Benenson —
~ afterreading a newspaper report about two ' -

“students in Portugal who were arrestedina
-._._._.-..rec:taurant and sent-to. pnson for seuen._{l_-__

fund-raising efforts by groups and individ- |
uals. All larger donatlons by individuals and

| organ:zatxons are - strictly - controlled by
- quidelines. laid " down by Al's’ govemmg |
_.__.i_.-.body the lntematlona] Councﬂ AI does |
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impartiality. A Vancouver group. for exam- Al is also unconditionally opposed to the the Canadian Teachers' Federation tr) ‘
ple, is working on behalf of an elderly death penalty. publicize the plight of teachers as human

couple missing in Chile, and two men Another important facet of Al's work is rights victims. The CTF is preparing a
imprisoned in China and the U S.S.R. called "Urgent Action”™ — an ongoing cam- brochure to inform its membership of its

Members understand the importance of paign on behalf of prisoners in irnmediate policy on human rghts and present a
putting their own paolitical persuasions aside neea of medical treatment, on a hunger number of specific cases for teachers’ atten-
and focussing their aitention on the issue of sirtke, under sentence of death, at a critical tion.

fundamental and universal human rights. stage in & trial process. victims of torture or ruman rights education is in the deve-

Torture and “disappearances” have be- “disappeared.” An estimated 20,000 mem- lopmental process at Al's head office. A
come of particular concern to Al in the past bers throughout the world participate in this legehers’ group is being formed and al-
few years, campaign, sending letters and telegrams on though there is & film available for use in

Over 15,000 people have disappeared in an individual's behalf over a period of a few schools entitfed “Frisomers isf Conscience.”

Argentina in the past six years, and proba- days or weeks. Thousands of messages are work on educational material s just begin-
bly twice that many in Guatemala. The sent out and in three out of 10 cases the ning.
estimates for Uganda for the period 1969 to victim experiences an improvement in his The Canadian English-speaking section
1970 range between 100,000 and half a or her situation. of Al has about 5,000 members; the
million and in Kampuchea perhaps three- In Chile, teacher Radrigan Plaza. a mem- French-speaking section, 3.000. There are
quarters of a mllhon are dlsappeared or ber of a group publicizing disappearancesin 30} adoption groups in Canada and 50
dead. that country, was released after an urgent action groups dealing more generally with
N o human rights and country and issue cam-
: paigns.

r _. @mangnag - _ in P.C. there are four groups in the
el e e e - S Vancouver area, and others in Kamloops,
- Ade p ) B_ Aoy ;. Victoria, Duncan. Nanaimo. Johnson's
:f:“j;y "*““";h 5 Tf” A : Tl oy Landing, Naramata and Terrace. Several
fﬁ“ﬁouﬁ '_._f";jancﬂdﬁ*{fe; : 1G;:"lﬂ T A rechm United Church"" ' other groups are being formed.
JLP‘hBB*iSOS ShzAz RS ..k In 1977 Amnesty International was

& Vancoﬁée'irlB C:‘VGC?N?:‘ ot Missior T awarded the Nobel Peace Prize for its
g % el ":r,;_..BreCh“!H@t?d Churcl} defence of human rights. In 1978 it won the
e 998 ES??V"-’“ Road-w = UN Human Rights Award.

o f* “And in the last few years, with growing
V support in the international and national
t_-ij_ % _E;, . _wf press and an increasing number of high
A ., S - profile spokesmen, Al has rapidly become
| EeWé SRS R e -more widely known and recognized.
ESEG A '_!-t;;‘;,r-_.-:-!_-g

gggs Ve Lottt ,, L AEoR But the task is great and the work force
‘EVictonia; “B C T}?BS 4N3 PSR roup 1&4_/"T_'errace B C: still relatively small. |
aﬁ%@ﬁﬁ%%ijﬁﬁg ; Joug Roszan -« & Ll Says Thomas Hammarberg, Secretary-
R T T L S T ; (e

- B OTOUDAUIA 4613 Ef':a‘Sh A" 7‘#5":’ i i7e=nt o General of Al “We need commitment. We
ggg}gd feiic ngj‘g?“ S need’'more people who are prepared to
Aedeyid AL R SOV RN 2 work for the unconditional release of pris-
EKU’*e‘ 21000 mSUN?E mata (;___gntre{,,: oners of conscience wherever they are held
g%iﬁco ,*agléan_qub(;lgtlig~~ C tr iy . we must be ready to send telé}grams or :
}éﬁ‘* : arama?oﬁz II‘N% i write letters or stand in the rain outside
thék SR M. 2l embassies or do whatever has to be done to

S P. 8933%101 ok iy Groth 15€=Naﬁgquerj§é 5qy. - - stop the next wave, of tortures r.md execu-
| pancouven B Ve S ___f-_-;_jgj‘__‘_._'Phll Hobbl il 5 tions. g

'- § ﬁf&‘;ﬂfﬁ*ﬁef & e bl - “We must use. our freedom in defence of

- Ei _ﬁr ﬂiﬂlmgﬁ(@" _ , "thelrs O BT
#Maﬂaﬁ ThOIﬂpSO 3 ,‘ -~ i :e 55 |
eP 0"‘:Box 972 ﬂ;*’;:* et -' . '
f}BﬁH&én*‘ S e et : Ahwn Appelbe is a fermer teacher, a someumes
h;::?ff_'_h}}:?éf}e- IR 4 g e _-.umler and a m?ﬁl‘t!f"' ef Amnesty 1ntemat10nal _
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not receive money from any government.

Charges of ideological leanings are fre.

quently levelled at Al — communist regi-
mes label the organization anti-socialist:
right-wing dictatorships cali it communist,
lmpartiality is a fundamenta’ maxim — and
continuous goal — of Al. Westert demo-
cracies are also frequently criticized.

Each "adoption” group (with a particular
mandate for dealing with individual pris-
oners) works on behalf of at least two
Prisoners of Conscience in countries other
than its own. These countries are balanced
geographically and politically to ensure

Chiie, Brazil, the Phahppines, East Timor
thiopia, Mexico, Syria, Bolivia, Zane, Cy
prus, Indonesia, Nicaraqua, Peni, South
Alrica and Uruquay are some of the other
countries where between 11,000 and
13.000 “disappearances” are being investi-
gated

[n 1973 the organization launched
world-wide publicity campaign against tor-
ture and was instrurnental in bringing about
the 1975 UN Dedlaration on the Protection
of Ail FPorsons from Torture and Other
Cruel, Inhuman or Degrading Treatiment or
Punishment.

achon campeaign on bis behalf But Bolivian
teacher Grover Vega Telles. also a target of
urgent action, remains unaccounted for.

People involved in union activity are
often the victims of human rights abuse,
unice Harker, Al's Canadian Trade nion
Co-ordinator, describes labor organizotion
as "a large scale risk.”

"Authorities pick on local level leaders or
In some cases national leadership,” she
S5,

The national office of Canada’s Enghsh-
speaking section in Ottawa has recently
developed a “policy of co-operation” with
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TOM HUTCHISON

Why do we always follow Amencan precedents in

- educatnon” What is happening now in teacher educa-

tion in the U S:A. should be anathema to us, but we

| may be next in lme

| '@Whatever happens in the U.S. A. tenos to
~happenin Canada. |

. We have shared the same educahonal

".;'_.-_i-_’...phl]osophers and proceeded, with a time"

L '_lag, through srmrlar enthuSIasms modes of

. school organization and teacher training,

- We read American leamned journals, share .

- “the American reseaxch base, and, when we

. need a qurck fix on a topic, conduct an

ERlC search an mforrnatlon retneva] sys-

g e L
B . .

meq next doof to the bSA is ltke

E “-_-"-'_'f-_'._t"_sleep=n9 with an elephant. It's not just a-

- stories ~on - lax’ screemng, “illiteracy of - sition that will find favorwrth many, ltisalso . ... ..
- - matter of accommodatmg oneself to the teachers lack of fundamental know!edge worth nonng that the. trend is toward longer'*f-f-{' FE
" ‘monster's movements; one ‘must move _grade inflation’ and the 1mpervrousness of “practica and forms of mternshlp atrenc -
o '_?'-.'J'smartly to avoid- bemg crushed. There e - the educahon commumty to change _ favored- in'B.C.. by all the major Stake- S B
e danger in the uncntrcal applrcatzon in Can» The Lyons artrcle won the prestlgaous holders m educahon
AT, |\ A R ST R s e R D B il e D e S SR
;F r __ ! e __ ' . EChE S o r} z ,_ S ﬂ- g
o , ] < o _r-_{ - _ .,,, Jw B} _q ﬁ_: # __

ada, or BC of Amencan solutions - to_'
problems developed for the U.S.A. This is

National Magazine Award for 1980. lis
catalyst was the widely publicized failure in
1978 of over half the first-year teachers in
the Dallas Independent School District to
pass the Wesman Personnel Classification
Test.” This simple test of clerical skills and
abilities involves such things as analogies,
putting missing words in sentences and
simple arithmetic. One might ask what this
has to do with teaching; nevertheless, the
Dallas experience is taken as evidence of an
unacceptable level of illiteracy and innu-
meracy in teachers.

Such articles fall on fertile ground amonq
the public and legislators. Distrust of the
ability of the education establishment to
provide competent and literate teachers has
led to one of the most striking characteristics
of current American education. This is the
willingness of state legislatures to pass laws
dealing with pupil and teacher competence,
examinations to ascertain cornpetence,
procedures to assess competence for certifi--
cation and compulsory upgrading or in-
service to maintain certification.

Already the majority of states mandate
in-service education for continued certifica-
tion.* Mandated in-service education will
probably increase, since a recent Supreme
Court upheld the decision of an Oklahoma

board to fire a tenured teacher who refused

to participate in in-service activitios. L
The shape of things to come may ‘be

exemplified by Oklahoma® and oou*h-'

- Carolina.® In these states comp: en...nswe
legtslatron deals with entry exams to teach-

ing, exit exams from college, processes for -

dealing with interim certification periods’

‘and final cemhcatlon that can by main-

tained only through prescnbed in- -service

| programs

especrally true in teacher educahon and

certlﬁcatton - |
Two  issues of the Ph: De!ta Koppon
(October 1980 and October ~1981), ex-;

» ,plored teacher education.in depth. Gene_l":?""

‘Lyon's article; Why Teochers Can’t Teach,

'"-'_"was reprinted in the 1580 issue’ Although
o ~ based on Texas it gtves a vmd 1mpressron

;_‘of how teacher preparatron appears toan-

! -';"m*elhgent outsrder and chronicles horrorw

In South Carollna lt could take 9 10 years ._ -

from college entry to * contmumg contract,”

~and determine cerfification. Thisis a propo-",

~a contract. subject to continued re-. - f .
- certification provisions. Georgia already has®
- a,system in which teachers are screened, -
tested on their subject area knowredgefz_}"; R
‘before initial certification, and given three " =~ -
- years to. demonstrate - specrftc classroom®
competencres through an elaboratz legisla- =~ ..
ted assessment system, Nor are these sche- -~
“mes confined to *‘sunbelt” states; Wiscon-+ |
- sin after. 1983 will move to a renewable.
fwe year certrftcate based on requrred in- o
semce programs T R
Essenhally state- leglslatures are’ movtng e e s
to permit universities to present candrdates-__-_-.-'_-_i__"'"__._ —
for initial certification; the state then sets up -
“the legal meéchanisms to assess competence: ' -




However, the implicetion is rhat the
faculties are not trusted to train and the
boards are not trusted to apply sufficient
rigor in granting tenure. The influence and
control of state authorities are moving into
both areas.

Before saying. “well done,” and ‘“it's
about time,” one should look at some of the
problems and peculiarities of the American
context. In the US.A., as here, a long-
standing aspiration was the educated
teacher. The degreed teacher was to be
guarantor of professional teaching. Since
possession of a degree in education is no
longer seen in the U.S.A. as a guzrantee of
competence or literacy, what happened?

MANY INSTITUTIONS

One problem is the proliferation of
teacher training institutions. There are
some. 1400 in the U.S.A., 40 per cent of

" them small private colleges.” To accredit

even those institutions that are accessible to
the process is an immense effort; and there
is continued, somewhat acrimonious de-
bate, on the validity of-the NCATE guxde-
lines on accreditation.” -~ -

Ancther problem is resources and fund-
ing. Education is notoriotsly underfunded.
A 1977-78 U.S. study showed that it cost
$927 per yeir to instruct a teacher educa-
tion candidate;

.. tiot schools to be 37:1; and this in faculties

b

that should emphasize clinical® sstudy. In
Florida last’ year more training ‘time: was

“required of a professional barber than of a,

secondary school teacher. .
" Related problems are whether low salary

levels attract and retain the best pcopte and -

whether a numbers- driven formula for fac-

ulty ﬁnanclng prowdes sufficient mcentwe

to move toward quality programs. G
It could be argued that the proiessmnal

- education of teachers in the universities has
; znot.been gwen a:chance. This is "under-"
~-scored by the enormous in-service educa-
= tion -operation - in - the "U.S, A

250, 000 persons are involved in delxvenng

courses.! The in-service model is primarily

a defxcnency model, rather than’ -develop- -
“'mental, and the State lemstatjon reférred to
“earlier is discouraging in that it assumes that %
'teachers will continue to have to be forced ™
o re-educate throughout thexr careers,

- The trends in the U.S. will take teachers

rther from control over their own profes-

sion.- Dr.- Robert B, Howsam ,argues._that -
. the problem arises from teaching’s semi-

professnona] ‘status, that until teaching has :
professional autonomy and is held account- =+
‘able teachers w:ll expenence bureaucrat]c S
i such as’ teacher centres ‘which operate'

the average for-a K-12
student was $‘400"’ A 1973 study showed
* student/faculty ratics in p“ofessxonal educa- .

in “which

autonomy can't happen until initial prepa-
ration is enormously upgraded.

Dr. B. Othane! Smith in A Design for a
School of Pedagogy makes a strong case
for the development of true professional
schools of education. ** He argues that there
is a definable body of pedagogical knowl-
edge that is not being taught systematically.
that the placement of teacher education
under liberal arts schools inhibits the devel-
opment of professional schools and that the
development of rational links between true
professional schools and the public schools
they should serve is long overdue. As with
Howsam. his plea s for strong initial prepa-
ration, with the profession deeply involved.

The likelihood of development along the
lines suggested by Howsam and Smith
becomes more remote under the Reagan
administration. Recent legislation moves
the federal government awav from the
programs and discretionary grants with
which they have shaped - educational
change.** Authority is being returned to the
states with a system of federal block grants,
on a much reduced scale. On the track
record of the states, and in the current

_economic climate, i appears probable that

legislated controls over teachers will in-

- crease, rather than professional schools and

professional autonomy

“NOTABLE OMISSIONS

The B.C. Joint Board of 7 ‘eacher £duca-
tion ‘prepared a report on The Preparation

" of Teachers forthe Public Schools of British .

Columbia.* This report, submitted in June:’

- 1981, was csmmissioned by the Minister of *
“Education, - Science ‘and Technologyin

September 1979; |t deals with most aspects
‘of teacher training and certification, and, in

‘the context of this article, is notable for what™

it does not advocate.

+While :making recommendanons to fa-
culties for improvements, it does not advo-
cate that the government get involved i inthe
process of testing the product of the univer-

i smes

While ,:,‘recommending better, co-
ordination of professional development ac-

_~tivities, it does not advocate mandatory,
. periodic: in-service education for-teachers: -

Nor does 1t advocate extensive probation-

< ary penods on interim certifications. It does
advoca*e a stronger professxonal core train-

and. cemflcatlon of “teachers.  Frail ‘plants

Y |t seems hke]ythat the Ministry =
“of Educatlon will mveshgate a'meld of exit - -
: teshng for teachers-and mtemshxp as pre- -

- requisites | fora teaching certificate.
:InB.C., as’in the US.A., teachers have i
minimal ‘involverrent " in the preparat)on o

under teacher autonomy, will feel the chill
blast in the [J.S.A. as federal funding with-
draws. The probability is that they will be
institutionalized at the local level and serve
prescribed in-service needs. Teachers have
to be concerned about testing proposals
that call into question the validity of their
university years and about ‘cradle-to-
grave” in-service education schemes that
assume they were never trained properly
never will be, and can't help themselves,

In B.C. we aimed at a Teaching Profes-
sion Act and were denied. Failing this,
teachers need the muscle and expertise of
their organization to do a variety of things.

First. we must monitor ‘the quality of
programs of teacher training. Second. we
must through our own example prove that
staff development programs, with the ac-
cent on development, work. Third, we must
insist that teachers be the prime trainers of
their colleagues in practica and internship
and ensure that they have the skills and
knowledge to do it. Fourth, we must be firm
in insisting that in-service education not
derived from teachers’ perceived r.:eds is
useless.

Above all, we must take a reasonable
pride in our own organization and institu-
tions, and make it clear that bureaucratic
control on the U.S. model is no answer to
the needs and aspirations of a profession. O

Tom Hutchison is an ass:sfant director in the BCTF's
Government Division. &

Refarences available on request. -
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Standardized tests are often misused — to the

detriment of students.

CHARLES UNGERLEID:R and DCNALD FISHER

&The curmudéeon of American print jour-
nalism, H. L.. Mencken, was fond of saying
that *‘no one ever went broke underesti-
mating the intelligence of the American
“public.” With testing a 300-400 million
dollar industry, Mencken was certainly cor-
rect. No one ever went broke estimating
" anyone’s intelfligence, ability, or vocational
talent.
‘Testing is more than a lucrative industry.
Because tests are administered and in-
terpreted within a particular social frame of
reference, the consequences of how a
person scores on the tests affect that per-
son’s life chances for educatlon and- for
jobs.
e Standardlzed tests have traditionally
- . ’served three major functions — evaluation,
" selection; and restriction. Although standar-
dized tests have been used to evaluate the
* performance of pupils, teachers, schools,
- and school districts, their use in the evalua-

“most problematic.
== The growth of the testing movement has
" seen the development of a technology and
a vocabulary that mystifies what the tests
are-telling us-about pupil performance.
- When scores are reported in percentiles and
- grade equivalents, not very much useful

- Information reported in this manner tells

ompare : with some local provmcual or

ismatched with the instructional realities
eachers face each day: Information about

less valuablé than mformanon about the

p them to dlagn’ose pupxl dlffxcuhles

tion of pupil performance is probably the -

~* information’is communicated to teachers. -

‘teachers only how pupilsin their classrooms:
The technologonf standardlzed testmg is
ow. their pupils. compare.with other pupxls o

1‘,p;emf ic performances of their ~win pupxls »
achers need is inforn, -won that will

intervene to provide corrective feedback.
That is why we so often hear a teacher
confronted with an incorrect answer say,
“Tell me Liow you arrived at that answer.”
By listening to the pupil describe the think-
ing processes employed in arriving at the
incorrect answer, the teacher is trying to
identify the point of intervention and to
select an appropriate strategy. Standar-

- dized tests that measure the various stepsin

the thinking process have yet to be devel-
oped for use in the classroom.

Although the technology of standardized
testing is of limited utility in improving pupil
performance, it does provide the basis for
the comparison of pupil performances. Us-
ing statistical ‘procedures, one can easily
compare test scores on a local, provincial,
or national level. Such comparisons have
inevitably led to selection.

Based upon the notion that one should fit
education to the needs of individual pupils,
schools have used standardized tests as a

.means for deciding whether pupils shall
. haveinstruction and the types of instruction

they shall have. Standardized tests have
been used as the basis for grouping elemen-

‘tary pupils within classrooms, for deciding

whether secondary pupils should ‘be al:
lowed to pursue vocational or academic
programs, for deciding which pupils shallbe
placed in classes for the mentally retarded

and gifted, and for moving pupils out of the .
. fchool system into the work force. ;
The use of standardized tests for group-

ing elementary pupils within. classtooms

and streaming them into particular pro: -

grams at the secondary level is based.on

_two related ‘assumptions.. The first is_that -

there is a connection between ~student

abilities .and instructional method or pro--
gram. The second assumptxon is that pupil
~achievement can be maximized if pupils of
‘similar abilities receive’ snmllar types of in-
o struetion. .
: Groupmg by ability has a long record of
failure - in" producing - ircfeases | in - pupil -
- achievement.. Results of studies indicate -
thatgroups of mixed ability do about as well
as groups of pupils with similar abilities The -
‘relation of ability, 1nstruchon and achieve-
_ment is not suff:cnently well understood to

- middle class pupils who' have mastered the.

‘tional. decision-making, standardlzed tests:
agamst people from low income and minor:.
* -inequalities. Given thieir queshonab]e utili
- to-teachers, the ‘use of ‘standardized tests

‘with economlcally and culturally heteroge

. worst unfalr O

B The aulhors both teach irLJBC s Faculty of Edis

justify the use of standardized tests for
decisions about pupil placement. Neverthe-
less, standardized tests are used as the basis
for such educational decisions. :
Standardized tests restrict the opportuni-
ties of pupils from working ciass and ESL
(English as a second language) back-
grounds by confirming the restrictions im-
posed by their economic backgrounds and
the impelliments produced: by not having
chosen English-speaking parents. Because
a person’s life chances are affected by the
educational opportunities that" are ‘made
available or withheld, the decision to pro- . .
vide or withhold certain opportunities on’ -
the basis of tests that discriminate against
the members of certain groups is unfair.
Historically, standardized tests were -
used, in part, to control the demands of
working class. and -immigrant groups for -
better and more education. The *‘scientific”
status of the tests provided justification for

the selection and restriction” of the 'educa=" -

tional opportunities made - avallable to:
members of these aroups. The illusion of a j,'.;
meritocracy and equal opportunity has tra- - -
ditionally been used to obscure the social *
class and ethnic blas of the decxsxon makmg
processes:: : o S
Tests label people. Because they are per- o

vasive, tests and the  scores and labels
associated with -them ‘become part of-a

“person’s identity. Test scores are in many

ways analagous to the shoulder patch of

. ethnic. identification” worn -by- people -in .

condentration camps; Both are symbols ol
social standing. g
Because of their bias in favor of whlle

dominant culture and_their use in educa-
have helped fo perpetuate dnscnmmatxon

ity- backg\ounds ‘and :to preserve’- social

neous populahonsm at besl unwise and, :

. I‘Hl:BC TEACHER ;
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MIKE LOMBARDI

©The present practice of formal teacher school principal responsible for supervision members of the public and by students.

evaluation every three years is ineffective. and formal evaluation needsto bechanged.  Concerns that are raised would have to be
If the purpose of teacher evaluation is to I'suggest that if supervision is to be effective,  put in writing and forwarded to the indi-
uproot the incompetent, it fails miserabiy in it cannot be performed by the same indi-  viduaj whose competence was questioned
this task. vidual responsible for formal evaluation of  with a copy forwarded to the superinten-
If the purpose, on the other hand, is the instruction. The School Act should be  dent
improvement of instruction, the total ben- changed to separate the responsibilities of Upor: receipt of such a report the superin-
efits derived by the preparation of 8,000- those charged with the tasks of supervision  tendent would call a meeting of both parties
9.000 reports annually certainly does not and evaluation of instruction. In practice  to Jiscuss the written statement. At such a
equal the time and energy expended and this' would make the school principal re- .- meeting the superintendent would decide if
tensions generated by thisannual provincial.  sponsible for the improvement of instruc-  there were a need to proceed to evaluate
exercise. . tion through supervision, and the superin-  the learning situation. If an evaluation were
There is no question that the improve- tendent responsible for formal teacher deemed necessary, - the superintendent
ment of instruction by means of supervision evaluation when competence is ques- = would check all reports and procedures,
is needed. However, the present evaluation tioned. This is a radical departure from make classroom visitations, examine work-
and supervision functions are intertwined, present practice; however, the proposal is = books, daybook, student files, and have
with the result that the value and import- workable, and in fact, desirable. .. discussions with appropriate personnel.
ance of supervision are overshadowed by In the present scheme  the principal - If after such an examination the superin-
.-the threat of evaluation. : spends most of his or her time involved with * tendent ruled that there was a need for
What is needed is a teacher evaluation the formal evaluation of teachers. This - improvementin'the teacher's performance,
‘model that assumes professional compe- practice is not based on needs, but on:  aprogram of assistance would be drawn up

- tence, that provides for formal evaluation School Act legislation. Sirice the principal = and approved by the. teacher. After a
- ‘when competence is questioned, and that  spends a great deal of his or her time with  reasonable amount of time, along with
" provides for emphasis on the improvement evaluation, little time is left for the important = regular consultation with the principal and
- of instruction through supervision. On the tack of helping all teachers to improve their * ' other professional staff, a report would be

- initiative .of the” Coquitlam Teachers’  instrictional capabilities. As professionals, - written by the superintendent. The report
Association, the BCTF has two pohcxes that -~ -teachers and administrators know that the -~ “would conclude with a statement as to-
move in this direction: " improvement of instruction invclves long-  whether the teacher is competent orincom-

® The evaluation of teachers should be - ‘range planning and ongoing consultations. petent. "
based on the assumption of professional Supervision is- time- -consuming, but very This type of evaluatlon program would
‘competence and, hence formal evaluation necessary and very crucxal to effecnve tn- 7 require changes in' the School Act to pro--
should not occur unless the assumphon is” . stuction.: “ vide for all the safeguards of due process
questioned (1980 AGM} S A second critical factor in'the, lmprove- now available to teachers.

- 9.The evaluation procedure prescnbed men of instruction is the matter of trustand - In summary, | have proposed_a new.

~ by the School Act should be used toresolve acceptance I do not believe that a teacher - dlrectlon in teacher evaluation. | have sug
doubt, when it arises regarding the profes- - ¢an be: sincerelyj involved in‘an improve- ~ “gested that the evaluation of teachers:be -
sronal competence of a teacher, (1981 RA) “ment program while the threat of evaluation based on the assumption of professronal

~These two policies assume thatgraduates " hangs in‘the air.“The fact that evaliation competence ‘with_provision . for _{pmal
of faculties of education have completed : andsuper\nszon are conducted bythe same . evaluation when : corrpetence is
their tramrng and - are- judged: by these " “individual .is detnmental to the lmprove-' - tioned, Fuithermore, lhave proposed the:
~ institutions to be re‘dy to teach competent- © 7 ment functxon For the. supervnston process -.zthe tasks: of supervision. and ‘evaluation of

ly. We: should accept this judaement ‘of . 1o work, it must be free and also percervedr instruction - be performed by different
: .i,lcompetenceunnlwe havere ntobeheve - as free-from the threatening aspects_of . educational’ personnel This proposal
~ .otherwise. = . S teacherevaluahon The emphasis on super-.. - -would see thiz lmprovement of xnstructron

 Other. professronal bodles accept thelr s ‘vision should beto bring the pnncnpal asan " as:the major focus' of the process,” while™
members competence and do not subject mstructronal leader together with thew._ allowmg for formal evaluanon by the super-
“themto evaluation exammatlon every 1three - V_practxsrng teacher to work toward mutually*-: - intendent when necessary. o :

9ears They.do, however employ evalua- .. agreed- upon programs ot 1mprovement sl hope. that’ readers’ look at the overall
tion procedures when questxons of compe- .~ and assistance.” , : thrust of my proposal and hold reservatron
tence ‘arise. In- this way they: control ‘the “The role of formal evaluatron by the i .'on the details: of the suggestions:-It is my
professronal standards of their ¢ group. uperintendent needs some clarification.’As . . belief. that.if the ‘'overall policy dlrectxon is:
‘| believe that the emphasxs of the teache .- _mentioned.: such -evaluation- would: ber : ‘endorsed, * detailed -regulations ; will easxly
evaluation model should be the improve-_ .. _undertaken only if teacher’ competence or - follow. A’'move in this direction will allow :
3 ‘ment of mstructlon by : supervrsron For thls ek performance is queshoned A possible pro-.: the teachmg professron totake a glant step
nphasis realiz dure- for resolving - the. questxon of a coming a true professnor O
eacher s “competerice " when it arises s -
; suggefted as follows: These ¢ concems s could -
be raised by other teachers administrators,

nonal structure of B.C: :educahonal pohcy
needs to be dxsassembled

Mike: Lombardi teaches at'Vlscount Alexander )
Elementary School in Coqmtlam S -
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S. CATHY BERSON

One of four magnificent door Panels carved by several people from K’san, - UBC ’s Museum of
near Hazelton, The panels, when closed, represent the doors of northwest

coast bent boxes; all-pumpose boxes in which the Indians kept their valugbles, Anthrop OIogy off?rs teaChers
The panels sumbolize the doors to a large bent box —. the museum — keeping - and students a wide variety Of :

the treasures safe. - valuable services and
experiences.
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@The Museum of Anthropology!

To some teachers the very name of the
place is a sturnbling block: “Anthropology?
We know nothing about anthropology or
objects. We don't teach anthropology.
What. therefore, would such a place have
to offer those of us who teach in the public
school sysiem?”

This is the question often put to some of
us who work in the museum. The majority
of teachers are excited and interested but
few have visited the place.

The Museum of Anthropology is a
unique place. Few museum attifacts have
been so singled out as to be given the honor
of having an architect design a building
around them: the tallest totem pole and the
tiniest shaman’s amulet were considered
when the building was designed.

Before we enter, we are impressed with
the structure: massive concrete posts and
beams. We do not walk up a flight of steps
— as is usual for most public buildings —
rather, we go down a lazy nver of wide
stairs.

Even before we open the glass doors our
attention and curiosity are captured, for the
eyes immediately dance and ricochet down
a wide ramp from sculptured figures to
totem poles and beyond to the Great Hall.

The Museum of Anthropology is a visual
delight. In describing it to you I hope I shall
not rob you of experiencing this yourself,
but entice you to come and visit.

My purpose in writing this article is two-
fold. First, to explore whether the Museum
of Anthropology can augment the curricu-
lum of the high school social studies class.
and second, to share my experience of
taking the museum to the classroom and
the classroom to the museum.

Not being a teacher in the school system
my first task was to find out whether the
Museum of Anthropology could be used as

" &n adjunct to the curriculum of the high

school social studies classes. (Attendance of
elementary schools far outnumbers that of -

" secondary schools). It is obvious from the

evidence that the museum does not feature

- as a necessary item on the agenda of- h:gh

school teachers.
“Why? The schools and teachers are

certainly made aware of its presence in
“numerous ways. Is it lack of time? Second-
ary schools have far less time for field trips
““and Unless a trip is planned before ot after
“. - school hours, some activities are difficult to -

- fit'in and fall by the wayside: Perhaps the

" teacher ; may have found the museum lack-"

mg in serving his or her purpose(s)

=-What does the Museum of Anthropology”

hévé within its walls to vie for the attention

/- of the teacher that some other public institu-
" tion does not have? After all, it does require -

: the teacherto spend the time to prevnew the

to a place he or she knows nothing about.
This cannot be done during school hours,
so the teacher has to allocate personal time.

For the conscientious teacher there are
endless similar avenues to pursue that
would broaden the sights of pupils and
make learning exciting and enjoyable. Why
should the Museum of Anthropology be
singled out, particularly by social studies
teachers, as a place worth incorporating in
their educational curriculum?

To answer some of these questions |
talked to teachers who had not visited the
museum. [ wanted to find out why so many
of them were either unaware or not in-
terested in visiting. What follows are some
of my experiences in taking the Muserm of
Anthropology to the classroom and follow-

. ing this up by taking the classroom to the

museum.

I realize this cannot be duplicated in every
high school simply because there are no
funds at the moment to underwrite a host of
non-volunteers in such a venture. What |
should like to say at this point is that the
experience was welcomed and enjoyed by
teachers and students, it was a positive
learning experience for them, and I hope in
sharing some of these experiences with
you, you can duplicate the procedure your-
self and thereby broaden the perspective of
the students in your sociai studies classes.

When social studies department heads
were contacted they in turn informed their

fellow teachers that | was available to talk -

about the museum. Interested teachers
subsequently contacted me and a series of
appointments was set up with each teacher.
It was important both for me and the
teacher to meet and discuss what [ planned
to do in the classroom and the museum:. |
also wanted to find out what his or her
clirriculum was and how the museum could

fit into its flow. Once this was established I |

knew where to focus my tatk.
Approaching the schools in Januar: was
not the best time of the year for. some.
Where schools were on a semester year it
was not difficult to incorporate my 'visit
almost at- the beginning of, for example,
Socials 10. However, where this was not so,
my visit had to fitin somewhere else along

_ the educational way. Since teachers have a
. certain amount of flexibility in planning the

social studies programs, | found in re-
viewing some of these that the museum
could fit in very neatly in several general
areas of interest.

For instance, of the six units of a Socials

10 semester on Canada, the museum could

“fit into three: Resources, - Early . History

{Native Indians of B.C.), and Cuitural His-

.. tory. To present the Museum of Anthropol-
“ogy as close to the beginning as possitle as-
_a resource, similar to a library, certainly

" offers a wortti-while alternative to the writ-

What remadins of a feast dish used during
potlatches. The face is that of Tsonogua, in
Indian legend the cannibal woman- of the
woods, who ate children who were bad.




ten word and opens up a multitude of
diversified ideas and projects to incorporate
into the acquisition of knowledge, for stu-
dent and teacher.

Once I had contacted the teacher and we
had mutually agreed on where the museum
could best fit into the curriculum, we set
dates for visiting the classroom and the
museum. The teacher then phoned the
museurn and made a booking to visit with
his or her class. In return, he or she received
from the museum a free ticket to preview
the place as well as a variety of information
and brochures on location, floor plan, ex-
hibits, material on how to enjoy and use the
museum, etc. The teacher then visited ‘e
museumn alone, before my visit to the
classroom,

My visit entailed showing slides and
talking and questioning the students about
anthropology, museums, artifacts, art, and
visual learning as an adjunct to the written
word. The slides did not cover everythingin
the museum or every facet of this striking
structure. They were meant to invite curios-
ity in and anticipation of the upcoming visit.

Visiting the museumn usually followed
within the week. I met the students and
teacher at the museum entrance, Briefly |
told them the purpose of their visit and what
Iwas going to do with them once inside: the
purpose was to acquaint them with this
museum, to let them see and experience
what it felt like to be inside this building and
to get a sense of their own reactions and
feelings when looking at the artifacts of their
culture and that of other peoples. Some
leachers encouraged their students to look
and achieve this feeling, I think this is very
important on the first visit. .
“However, some teachers preferred to
hand out assignments to their students, This
I'find to be a dead end, because the
students then run around looking and dis-
covering only those things for which the
teacher has asked. This blinds the student

This Haida bear was carved by Bill Reid,
one of the best carvers practising the craft
today. s

.77, aboveallsteals and shuts off the vibrations
- .. and feelings one gets from just standing and

., staring or looking at those objects pleasing

“T'to the senses. To the sensitive person, the

~age of a totem pole, I feel would become

ubvious or irrelevant. When we ask people

" to find out how old a pole is we desensitize
."them by creating a separation between the. -
“objectiand the person. .. e ,
'~ Soit goes with some of the questions on
. the asrignment sheets handed out to the
S students, The children spend their  entire
S Moo o o © T Visiting time trying’ to -answer“as: many,

meF T -1 delight within their reach,
- R : 1 am_suggesting. that teachers should
avoid .giving secondary ~school _students s

e

to. everything else in the museum and

Questions as possible, in the meanwhile
7+ being, ‘cr becoming, totally ‘oblivious of “
- their surroundisgs and the manifold visual

“busy” work. Be that as it may, different
teachers have different approaches. | am
not a teacher and what | have to say in this
regard certainly does not validate or invali-
date a particular approach.

Since the purpose of the visit was to
acquaint the teacher and student with the
museum, | shared with them my knowledge
and feelings about the building and its
contents. (These “facts” need not present
themselves to the teacher as a task to be
learned. They can easily be invoked by
allowing one's feelings to convey the sense
of what one experiences). As we moved
along ! encouraged the students to ques-
tion, and together we discovered many
interesting “facts” that were meaningful to
them sinply because they were notivated
to ask.

Walking along casually, | teld them that

the Museum of Anthropology was opened
on May 31, 1976. (Before that date, what-

ever artifacts could be shoehorned into the -

basement of the university library made up
the museum). Its striking structure was
designed by Vancouver architect Arthur
Erickson. Last year the museum received
the Architects' Award for the design of the
building. )

We enter the museun through enor-
mous carved doors, which when closed
symbolize a container, the container being
the museum. Once in, we are in a spacious
lobby with seats into which you can softly

sink. But this is not where we dally. Weare

immediately overwhelmed by four large
massive carvings of bears that were house-
Posts in a family house. We move onto the
ramp and immediately are impressed by
the size and age of Haida and Kwagiut!
sculptures. During the decade of the 1950s,

businessmen, Inmbermen, philanthropists

and anthropologists from the university and

the Provincial Museum went up and down

the coast looking for old house ruins that
were no longer being used by familjes.
Arrangements were made with villages and
these ancestral figures were bought for the
university by such people as H. R. MacMil-
lan and Walter Koerner.  Incidentally, the
visitor need not know these facts to feel the

_impact of this building.

“Moving along down the ramp we find
kerfed or bent boxes that had a variety of

+ uses for the native Indians. There are feast
dishes that are beautifully carved and that

were “used during potlatches, . filled with

smoked salmon, dried halibut or other

* “preserved fish foods thatwere served by the *
family of the host. Huge ladles accompany .

these feast dishes.

* The question .is'oftén iésrke'd: what is the

story ‘of a -particular totem ‘pole, or the

- meaning of the carving on a box or dish?
“You canfiot tell the story of the totem poles- ..

~unless yo'ulknqv);the'{amily history

g i It e

S




have died with many of the people Each
family had its own mwvthology and fanly
crest. which gave them prestige, privileges
and rank with the iibe These privileges
were inherited, meaning that the songs.
dances and rituals could not be used by
another family, It would not be difficult to
recognize the figures on a pole or post, like
bear. frog, human, etc. but the tegend. '
afraid. is lost.

At the end of the ramp we arrive at the
Great Hall. The story goes that Erickson
meant us to feel as though we were travel-
ling through the birth canal and arrival in the
Great Hall gives one the feeling of being
born. Surrounded by 50-foot glass panels,
facing the water and mountains bevond.
sky. mountains and sea blend so often into
a living Toni Onley painting.

Here we find the tallest totem poles in the
inuseum. Totem poles do not belong inside
a building. They telong outside, standing
as tall sentinels in front of Indian winter
homes facing the water. The 50-foot glass
panels therefore were designed to bring the
outside in and take the inside out. Op
walking around outside one gets the feeling
of having the pules cutside, not shut up
inside an enclosed siructure.

- ST N SRR S

This is a view of the museum from the rear. Internationally
renowned Vancouver architect Arthur Erickson’s award-winning
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We next move inta the Mastorpieer
Gallery where the ceiling is greatly lowered
and the anifacts are very small in compart
son to the huge totem poles and house
posts. This is where vou will find beautiful
carved argillite. silver, wond, copper, bone
and stone. Here one will see some of the
material culture of the Northwest Coast
Indians. panel pipes, coppers, simall feast
dishes. shaman’s rattles, spirit catchers,
bracelets. headgear wom by chiefs. adzes,
exquisite basketry and whorls used {or
spinning.

The Museum of Anthiopology features
two temporary galleries with changing exhi
bitions throughout the year. This the
teacher should become cognizant of. to
take advantage of a particular traveliing
exhibit that might be of specific interest to a
course under study,

One of the unique features of the Mu-
seumn of Anthropology is its Visible Storage
Area. Most museums have store rooms, in
which nine-tenths of their collection e
stored. Some of the artifacts in these store
rooms never see the light of day. Further,
most museuns are 12 years behind in their
accessioning and cataloguing. Also, at any
given time very little of their coliection is on

exhibit and totanon of olyects on display
can take up t several vears

The Musceum of Anthrapology, on the
other hand. s only one gear behind inits
aceessoning and cataloguing Since the
Imuseuns s sittated on a university campus
itis also a research museum. The objects it
houses therefore must be available to the
serious student and scholar. In Visible Stor
age all attifacts that have been accessioned
and catalogued are out on view. In these
cases iters are not set out so as to present
an aesthetically beautiful picture. Rather,
the concern is 1o present to the viewer as
many objects and as varied a selection as
passible. All these antifacts are numbered
and data books are provided in strategic
Jocatons for the seeker of knowledyge. Not
ail items have data on them because some
are still in the process of being researched.

Visible Storage presents the material cul-
ture of all parts of the world. Maps are
located showing culture areas. Bins with
storage drawers are filled with artifacts. |
have taken hundreds of people through the
museum and found no one who has been
bored in Visible Storage. and. no one could
see it all in one visit.

For the teacher and his or her students

design features post cnd beam construction, an architectural style

commonly used by the nor'weest coast [ndians.
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This Chinese opera costume is one of
many treasures from the Orient on
display at the museum.

~ ings.

what Visible Storage does present is a
resource panorama: a place you have dis-
cover:d and to which you know you can
returs whenever you need to find out more
abont a given culture.

Coming out of Visible Storage, one looks
ur at Bill Reid's massive Raven sculpture,
which was unveiled by Prince Charles. It
tells the story of the first Haidas and never
Ceases to amaze all who walk around Raven
sitting atop a clamshell from which little
men struggle to emerge,

I knew all these things existed but | did
notwant to give a tour. I just walked around
with the students and teacher. | tried to
answer their questions as best | could. [ did
not want to tell them what to see, |f
something excited them enough to ask, |
responded. The students who came with-
out assignments in hand provided for me,
and | feel for themselves, a very rewarding
learning experience.

One teacher sent me the following com-
ments, which [ think in some ways sum up
the expectations and positive attitude of
those who come and truly experience the
museum;

1. The museum presents an alternative
resource that is not physically connected
with the school,

2. 1t can be used as one example of
source of inquiry that the student must be
able to utilize in his or her study,

3. It provides information pertaining to
Unit 4-Part A Native Indians’ portion of the
course outline,

4. Any field trip represents a valuable
learning experience for it teaches the stu-
dent about responsibility and logistics (map
work and bus schedules),

I should add that perhaps a further
important aspect of the visit was that stu-
dents had an"experience of a building, of
their own culture and values, of other
cultures, and essentially of their own feel-

I realize that this cannot be done in all

07 Lqu's

high schools, However, there are alterna-
tives the teacher can avail himself or herself
of, such as workshops that are provided for
them at the museum, Workshops are given
notonly on the Museum o{Anthropology in
general but on specific areas and objects,

What I did was not unique and does not
require a person with special museum
knowledge. Also, there are many other
methods of viewing the museum -- for
example, cross-cultural comparisons and
in-depth studies of influence of environ-
ment, :

What | did was only one way of looking
and enjoying. 1 did not present myself as an
expert. The slides I used in the classroom
are available at the museum and they caine
equipped with sound track and script. The
teacher needs to visit the museum in ad-
vance, make a booking for a definite visiting
date for the class and receive in return all
the information in an orientation package.

Every school and school board office
receives information from the museum
about exhibitions and activities that are
constantly going on. Some of these may be
of interest to you. There are also numerous
resources available at the museum. To
mention a few: video programs on totemn
poles, transformation masks, and village art
in South India. There is a museum shop,
which carries slide sets, publications and art
objects. Please do not hesitate to contact
the museum oifices for further information
at 228-5087.

What [ felt and what the teacher should
feel, is comfont, inquity, relaxation, and
enjoyment. [ don’t expect the teacherto be
an instant anthropologist but t be open to
experiencing this beautiful museurn,

In essence what | did in the classroom
and in the museum was create a positive
learning environment and experience that
can be duplicated by any interested
teacher.O

Cathy Berson is an anthropologist at the, Museum of

Anthropology.
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@Although decision-making in the class-
room can be a complex process, at its most
simple level it revolves around the keeping,
sharing and giving of power.

In this regard, most teachers could place
themselves both philosophically and oper-
ationally on a continuum somewhere be-
tween democratic {(power-sharing/giving)
and authoritarian (power-keeping).

Many factors from his or her experience
and background will determine the extent
to which and the cfrcumstances under
which a teacher holds, shares or gives
power. The maturity and experience of
students and the long range significance of
the decision will also influence the distribu-
tion of power. .

We might, for instance, find it reasonable
to allow an"elementary student to choose
one science project over another but con-
sider it unacceptable to allow him or her to
optout of arithmetic or language arts for the
year. -

Administrative expectations will deter-
mine in large measure how the classroom
teacher handles power. If the principal,
superintendent, board members and/or pa-
rents promote power hnlding, power shar-

- ing/giving teachers may soon find them- .

" selves at odds with the:system.

It is interesting to note that while iﬁanyr

faculties of education tend to promote

- sharing/giving, administrators are inclined -

to promote keeping. Conflicts and anxieties
are almost certain to arise when teachers are
forced to kezp power while pretending to
. _share it or, conversely, sharing while pre-
- tending to keep it.” ~. O
~ " At this point; | must stress that it is Jess
. importa
£
Vdgchyﬁcr

than it is for the teacher to

3

enthusiasm, imaginativeness, task
ientatio 0
/ like Glassroorm” behavior.”
 Letus consider two scenarios,

Wg:};i(a}-_énd,iil{és to pro

e discussion and
oup decision-making. - .

‘Now we ‘Would
and . .0 L

t to be either autiioritarian or =

recognize his or her own style and to be -
slent in it In fact, there Is research to

¢show that: """, varying leadership styles
n;be\’,’iéff‘e‘ctive when accompanied by .-
varmth-4nd understandinig, non-threaten- -
sirategies, clarity and firmness, variabil-

tion”and ‘responsible and buéjnc'»;ss_- i

us consider fwo scenarios. Teacher A -
-perceives himself to Jbe a democratic indi-

DAN DEGIROLAMO

Suggestion 1. “Bicycle ride to . . .”"
Teacher: “The principal is not in favor of

. large group cycling.”

Suggestion 2. “A
- Park.”

Teacher: “Good idea, but there is no bus
money available and district policy says no
private transportation.”

Suggestion 3. *‘Swimming at the beach.”

Teacher: “Too dangerous since there is
no lifequard.”

Suggestion 4. “‘A dance in the gym.”

Teacher: “Some other class has it
booked.”

Ete., etc., etc.

Suggestion 14: “A wiener roast in the
wooded areai behind the school.”

Teacher: . “‘Say, that's a good idea.
Perhaps some of you could . . .”

Meanwhile, let's look in on Teacher B

“Class, some of you have indicated that if
might. be nice to have a year-end class

day  at

- activity. Because of a lack of money for

buses and some school policy for your
safety, we are a bit restricted in what we can

* do. | thought that we could spend Friday,

dune 22 in the wooded ‘area behind the
school and have a wiener roast for lunch.

While Teacher A might well consider
himself to be power sharing/giving, he wil

-no doubt be perceived by his studentsto be
- blatantly power-holding; There is a good
* possibility that stident anxiety and resent-

ment would be raised long before the class
reaches the decision the ‘teacher had al-

' Teacher B, on the othér‘hand,,haé"pfe;
tended to be nothing buit authoritarian. She

~ has made the decision and justified it.
Chances are her students will accept her

choice  graciously. Teacher :Bhas..not

“double-crossed” her students by’ pre- -
tending to be one thing while in fact being
~something else. . on o e
- To_avoid "the ‘double-cross, -you “must

realize.that when you opt for.power-giving, - _

the final decision of the stidents must be - perce
- -binding, or your  credibility - will: be in-actua
“Jeopardy. If you'suspect that you will not be
- able to live with the decision ‘of your stu-',
dents, you would be well advised to settle
=: for “'sharing,’ where you have provided a -
- series of acceptable alternatives or even for
~"holding,"where you ~would "openly offe

need several committees

the balance of positive/ negative elements.

For another example of giving, sharing
and keeping power, consider the principal
who meets with his or her primary staff to
discuss the purchase of a new science series.

The power keeper says: “1 have alloted
$2000 for the purchase of the XYZ Science
Series for Grades 1 to0 3.”

The power sharer says: “| have alloted
$2000 for a new science series and I should
like you to select and recormmend one for
purchase,” or, I would like you to choose
from between the ABC and XYZ science
series.” .

The power giver says: “I should like you

.to get together to select and cost out a new
science series. When, | have your recom-
mendations, 1 shall place the order.”

While we have all at times lived with each -
of the above, how would you as a teacher

- feel if your principal, who perceives himself
orherselfasa power-sharer/giver says after

prepared a carefully considered report:

“That series you have selectéd does no R

meet with district approval,” or, . .
“A good series, but too expensive,” or, -
“I have decided that perhaps we should .

go for social studies instead of science,” =

‘Orjorort 0L
‘You have just been double-crossed and

probably feel the same way:your students - - :
p’ro!;leih,:agk for - -

do when you define a
solutions and then for a variety -
reasons reject them all and~stpply.ibu
own. : : T

‘Examples of inconsistency are aii around .
- ~ready'made =~ - ' Iy us.Consider the lecturer we have all had on
~ humanistic education who faces his passive -

~audience from tehind a raised podium.
Some examples. are ‘amusing, "as. the
college-faculty member who was heard to -

.~ say with pride;® ftWheﬁi I work with class- -
room teachers; I insist: that" they ‘give-or:. =
sh

“certain that what we Intend is actually what
. occurs, foritis not which style we chose, bt :
- howwell we use it and how horiest we are in
. communicating ‘our decision-making style

you had atterided countless meetings and =




Including the child in
parent-teacher confer-
ences makes the report-
ing process far more ef-
fective.

CHERYL MACDONALD

@TAKE ONE .

The teacher writes a report card for each
student in the class. The repions are put.in
envelopes and sealed. The students cany
their sealed reports home for their parents
1o read. '

CUT! SOMETHING MISSING INTHIS

SCENE!

TAKE TWO

The parents come. to their children’s
classroom to meet the teacher. The teacher
shows the parents their child’s work. Next,

142

S

Widtaian,

A\

The child is involved in parent-teacher conferences right from the beginning. Indee&: the
child starts the conference by showing the parents his or her notebooks and some of the

other work he or she has done.

the parents read the report card the teacher
has written about their child. These aduits
then discuss how the parents can help at
home,

CUT! STILL SOMETHING MISSING!

TAKE THREE ,
Matthew Biggs brings his mom and dad

* to his school and classroom. They have

come 15 minutes early so they will have
time to watch a videotape of the class in

action, and to look at how Matthew in-
teracts and works in this setting.

Mr. and Mrs. Biggs also look at the many
color photographs of the children engaged
in_various activities that have taken place
throughout the term.

Matthew then shows his mom ard dad
around the classroom, and points out some
of the work he has done at school. He also
teaches them some of the things he has
learned. Next, he shares with them a report
he has written about himself describing his

perceived strengths and/or weaknesses in
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each subject area, and his goals for next SELF-EVALUATION CHALLENGING And, about their pnntmg, some children

term. N | said:
| Self-evaluaiion was new ta mvy vear three
Ms. Smith, the teacher, next shares the ' Y

" she h tten obout Matthern: students. Asking them to comment on their : “I'm } not good for printing but I do my
ripo S det as tﬁ” er; a Oz att ‘?’;s perceived strengths and weaknesses on ea;t’ I (Christopher)
f}.;) ser;:e ;rer;g .Z a;: wea ness.rz v te various curriculum areas, and on how wels ) reh ast éwo weIeks my printing rﬁ,mucn .
tha;wa;z(;hy Z a; en this repor} w;]: m J\; ) they worked in a classroom setting, was a etter than before. [ get it done 1?8 dice)

ere are no surprises for hi r. : | andice
challenge for them. First, they had learned
and Mrs. Biggs, Matthew and Ms. Smith all 2 ’

te h losel M that to admit what they did well was wrong, } Most of the Ch"dg en are better Pﬂ'ﬂ.iem
riote ow closely, in many instances, Mot- As one student said, “It's not good to brag than I am. but I have improved since

the:u ;i;zrcgrueistreggths and wz;aknezses about yoursell” Second. when | asked Seflternbe; | . '{Heati}:er)
maitch Ms. Smith's observations. Together, them to comment on their academic print beautifully. But sometimes when

they all discuss a plan of action forMatthew “weaknesses, and on their ability to work I'm mad | don'’t print very good,

at home and at SChOO’ independently and with others, they real- (Lance)

THE DILEMMA ized they wure making a commitment to About the'ir speecl;, hsome co‘mments
academic growth and behavioral change were perceptive — and humorous:

In each situation | have taught in, [ have | o "I am good at speaking. | do not swallow
been given the option of sending report | words.” | (Ethan’

cards home with my children or having o | “I can speak well, when | talk.”
conferences with parents to discuss the Condice | SIS | (Candice)

report. S - LT Koy - | "l have no trouble with myspeakmg, but

Lot o A |
‘Sending report aards home with each -2 O Y S sometimes | forget what | am going to say.”
child was the easier, less time-consuming i | |

ol | (Lance)
option. Yet, | worried. | worried about the - —a:ir;a . | L - "When a visitor comes I say ‘um’ some-
anxiety some of my children might have felt |-, &, . G ?—‘ ‘-;“ Y times and sometimes [ don’t.”  (Enida)

~when_carrying this precious ‘envelope O e Cﬁ i ””‘J 24 GYF Fest . In arithmetic; S

 ‘home. | worried that parents would not | | % "I am good at doing arithmetic. | can

" understand what-| meant. | worried that. . 9 Liﬂ,+£~:.‘:it-' e ; R 'borrow and carry now. | know how to tell

~ parents would pressure their children to “’éﬂ | o |§tener~ i f,pf*” " T 45 1 | o timeand factoring.” = - (Jamie)
~~learn things they were not ready for. And1 | : "“:. Cafe B A T “I am slow on substraction and speed

 worried that there was something I should 3pn 1 . | , | - drllsand canying. [ am faston1,2,3,5and
- know about each child, information that e WTL_, | f""‘” Wfk: T 2L 10x. 1 am fast on fractions.” - (Alykhan)

. only the parents could share with me. To 7 y “‘?’ hi""‘“’ 'f[j';o"/ Leee ~ And finally, responses about worktng in

o relieve all these worries therefore [chose to S‘-@ly Wit o — the classroorn setting: -~ . R

1 meet with parents. | o Ltn ESI Lft df”{? S?i‘f‘%&‘ gt workby myselfand don’ t!ookatother |

o Parent-teacher conferences were more J”" s S R J/ | - people’s books . .. I am nice to friends. I

L ‘-“"'.r.atisfymg to me. The parents and | were ;.,, | .  never hun other people’s feehngs and

~ ableto share information about their chrlds f;'?"’]} N .’;, | Jrh A wheneuer anyone wants help ] tell them .- -~
©activities’ at home and at ‘school. If . any | Wy ’! .,.-;tt tro» '“f RSN how to ﬁgure itout.”™ - (ermy)j:i'ij_f o
o "“-'-‘ﬁ‘;'_'-".?.’-"questrons arose, we were able to- L]anfy s f-"- G L o “I am lmpraumg and I dont copey . .
o= them 1mmed1ately Then we could make '_ -peapo!e I haue a good sens of humr'r. e
plans to help promote their child's learning, - : (Ghn)
S Yetsomethmgstrl! worried mie. L had read - ) Ithmk :f ! mahttle brt kmder! er have . ‘
:- " each child his or her report card prior to the "_'more friends." ;. (Ethan)

arent-teacher conferences, hopin to re- o T o | L R -
Eeve the chtldrensanxtety abost tﬁe con--- - Yet thetrreportswere amazrnglypercep- ~In almost a!l mstances rny students.----r..: S R

S E . St A  perceptions of themselves “corresponded SRR
;e tent of the cards but | could not erase the nve and honest : p P! P ' .

B Same comments on readmg were L ClOSEISJ with my views. As well. they were
-1 70 picture in my mind of each. chlld sitting at - ableto i dennfy areas to work on wtthout-' SR

.- home’wondering, and perhaps wonymg, | Ithmk! am good at readmg but could my difection. SO TP
about what we were saying. - -  improve my expreeeton more. Ican read . - Student’ self eualuanon was arded by""- e
e At thrs pomt l recogmzed the key ele- smaoth!y (Candtce) wo
--_._.photographs and vrdeotapes of lhem at™ AR
T ;-:.1_.._._'_%_._..:.4__.-ment m:ssmg in‘my. reportmg practrces e RN | thmkI am a good reader but I Just K in-the clz U the (BRI EC
'--%"%-5’5:?'-‘-'i'?-'f?'-7-'-'-'3"-*'-'-'"-5-the child: If m feedback rvas to enable h:m -"'f-‘--"need to practtce a htﬂe to get faster ‘work In-the ¢ assroom sing these. vrsua_ ST
e 5{‘ d b R BRI (E d ) record.-., the students were able to analyse_;:__-_.
or er. ;ﬁ ma fe caahngesban gLow dw dy- N M ;. d | t b nida d - their interactions’ with . others; - and thelr;ff;.'.
S e ;______r_..__wasnt is .in ormation: being s ared di- - ygoa on rea rng rs o ea very goo abthty to coneentrate on tasks S R

) . N

—...__‘
IR
3
|
o

* The se!f eualuatron reports of the students
~are very perceptive. This is the fnst page of
“one grrl 3 report on herse!f

imi,, Lh;-p;'.r.-' Rkl I "
W

i rectly with the child? And, ‘why weren't the reader by the end of spnng break -Right - ey the hallway ‘before the. c onfer ence, B A
-'{‘;f:_f!if;-'i-"?‘333:;__?'_2?;'cht!dren shanng therr successes. with their f nowl am an eaven reader.” (Mrchael) these tapes an d’ photographs were aiso____;j-f_-._'_}7_:._'-_:__?.5:_?1*'.j [ S R B
;'_rparents? What dld they thlnk they hﬂd I am a gond reader because I 1e'ﬂd 'wewed by the tudents __parents They too q B -. ‘i L
3000 leamned? What dld they think they needed " smaothly 1 am a bobkise (Nrcole) = TR v T s
| * could observe therr child- at:schonl,” and_;__-,-;._-_..-:_- e TIRISE T e
401 to learn?. What were their goals? How dld ; Responses from' the chtld;en onﬂ*helr o haveaetearermm o ofwhat happens in the LTRER LT T T .
they plan to ac.hteve these goals" hstemng skills tncruded | e o LRI SIC TG R A
clavsroom each day L T B S e T T L R
o sl It seemed o me. that rf the- Chlld were I hsten good then I know what to do gl e L e SR e e T RS
1" involved in-the parent-teacher mesting. Pl T -(Chnsropher)
}:7_'.=f;"':and were gwen opportumttes to evaluate IthmkI am a good hstener ber:auseI get- “oiu N R L R T I e T
iz hisor her own progress ‘he orshe would be - lots of thrngs n_ght (J:mmy) R N I
i _rnore commtttea to. leaming Last spnng [ ‘I am lmproumg buy consontratmg T _‘-_.___..___ Dunng the student-parent-teacher con——— - [
Bk o _jiec_tded to try thr'“ wocess e L o SR TR ( Glen) ference my role was mtmr’nel leavmg me bt T A :
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free to watch my students interact with their N
parents, N
To start the meeting, the student showed
his or her parents his or her notebooks. and
his or her work displayed around the room.
Next. the student taught-the parents
some things he or she had been learning.
For em.;nple one activity was a math
workshuet. The parents put their names on
the paper. The student then guided them
through each step of the activity, While the
arithmetic was not new to the parents, the
way their child was learning to do it was
different for them. The student was pleased
to teach the parents. and in the process
demonstrated his or her understanding of
the,concepts involved. As well, the parents
now knew how to help their chiid at home.
Following this, the student, the parents
and | sat to listen to the student read his or
her self evaluation. The report | had written
- was also read. In most cases my report was
somewhat redundant, for the student had
already identified areas for learning and
behavioral change and growth

~ INRETROSPECT | E

This girl is teachmg her father some oj the thmgs she hos been .’earnmg, gu:drr*

Reﬂec:tlng upon the chald parent teacher |
each step of the activities. D | -

"'conferences [ recognize how each meeting
~centred on the individual student con-

Py
.

- ceihed. There was no discussion by parents -
- "ubout how thetr child compared with

}-.others =
- As well Wl’lllP wntmg my reports, [ was

recipient of my romments | did not feel the

 need tosoften or Emphas;ze mystatements,
“Rather, | was more conscious about”

.descnbmg ‘actual,- observed ‘behaviors,

~ without attachmg my emonons or biasesto - )
- the statements. ‘In this way | did rot make .-
'-;judgments on the students, just descnbed

don't thmk a chrld benefits near as much

when a parent comes home froma f*onfer—
ence and tries to explain what was dis-

| "cussed
_aware that the Chl|d would be the direct

1 e3pecrally hked haumg h:m come

| w:th me to show ond erplam what is speual
to him . -

(I} am not sure of h:s stand; ng in th ie class

'(e g.. is everyone on level 97). but | do
realize eoch chtld is eualuated os an mdwrd-:?f-
ual. .

"

Haumg our chr!d mcluded in the confer-'“ |
ence was very benefrcral to her. . .She was
able to explain several anthmetrc prob!ems |

~ tous and was uble to honestly see her own-:_
strengths and weaknesses.”

oul '-;r.:"-ﬂ. L . '

* their behaviors and academic progress Although I held the student- Dar@ntj;;jk_,
| T teacher conferences late in the schoo} vear. -

I noticed significant academic and behay-: o ae s

~ 7 joral growth in my students as they begants - ., T S

N :take some responsxblhty forthelr own Iearn- T A R

'--f:-f-;f-_;'_FEEDBACK FROM PARENTS

IR lasked parents to respond anonymousiy S
R lf they wished, to the child-parent-teacher .= . *.
.. - conference. They,- too, recogmzed the - 7
beneftts of their child’s mclus1on E—
I Haumg a child included in the confer-; B T
ence is a good idea. It gives the child N
to oo feeling of accomplishment and also informs Y™
L the c_h:ld at the same time as the parent*.__],.
© o uhee the P roblem areas to be worked on ./ S el S e e T e R S s T e g e
P -':."j_':'_are and ¢ encourages the chtld to do better . a e S L T R T R L I g BT
" ‘lfetitwasagoodideato havemychild  “Considering the hered!fv fastor. s not e Tooao 0T
: presen t L'IS I feel l t !S hIS e duco tton He is the bod eh dad?" o B EEEE L r ,‘ LR
agement of parenfs and teachers together. v I ervoved seeing my daughter Qlow as e T e TR el e T e T e e
Sy kkan encouragvment for him, 1 think, o the adults praised her hard work;”, "~ v bl mabllia R P T e
C seel ’"s parents “’5" dt e“"he" letting ’"m hﬂ Ue S enfoyed getting the student view Of a T T T e I e T T T e e
"I thmk that the chtld bemg mcluded ln chddren feel about themselues and thetr ST S

':--Ht .'-.

L [ am eager tO 5;;:) the effects of havlng ,L ” ;
< students evaluate themselues and parttm-i'_.-_ D v
~ patein reporting conferences as an mtegra-- S e e T R S

. "':"":-=?I--j"ted paxt of thetr educanonal expenence O
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“LEE DOBSON and
~ MARIETIA HURST
suffer &usuaﬁon and aﬂ' ©Most ¢hildren are successtulin learning to - "séme teaching methods. and materials do "l A
ur e? ConSide an‘-’ther aP- "~ read duling their first year of school:They *  notleam as easily. Our schools are particu- ~ :
‘proachto reading-—one that . advance “quickly through the pre‘primer larly unsuccessful at teaching children from
-says that reading can occur - and primer stages. Soon they are enjoying - lower _,:socioaecdngtnic“"en'viror':.:ments., In
v miturally e T 'therinter'esting ai’r:)d meaningful n'aading ma-:* fact, soc_io~econo’m§c status is often cited as
S D ~terial available 16 the more mature reader.” - : ‘the most significant factor in predicting how"
Sl - They read at home, at school, and in'the . successful a child will be at leaming'to read, - S .,
- community efivironment. Reading seems.  Here, then, is the problem for teachers. -
to come naturally to them: .- . “Canthe learning environment bearanged=.- L
- - Other children, however, exposed tothe * - so that the learning-to-read. pr&ess_‘be{{.' S
I ’-*
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Each Grade 1 child is asked to draw his or- her own face and the

names are printed under the drawings. The teachers use this

e

acceptlng applications for admission,
- September 1982, for. fulltime ‘Ph.D., M.A.,
~and M.Ed. studies in the following areas:

,‘Appllcotions also are belng occepted for

e on these programs pleose write to:

\

Graduote Studles
Deporiment of Psychological
Foundations
: In Education

The - Unlverslty of Victoria - presently ‘s
‘in

: Leornlng and Development

. -Measurement and Evaluation
Computer ‘Applications in Education -
Counselllng in Eduootton : '

1982 Summer._Studies toward the M.Ed. in
Speclol Educotton For further information

The Groduote Studies Secretory .
Facilty of Education
University of Victorlcr
-Box 1700
Victorio BC V8W 2Y2

William

A K\}(z‘(y 1

method to find out which narpeé the children can ‘‘read,” then use
those names in the reading material they prepare [or the children.

- Tour ihe U.S S..R
—from $1,817.

Canadian Travel Abroad Ld., experts on quahty tours, have
put together four value-packed tours that let you visit the
U.S.S.R. for as little as $85 a day, including airfare,
2 ‘mneals, accommodation... and many extras!
A .17 DAY TOUR: Six cities are yours - explore.: 37 nights in
Moscow...2 nights in-Thilisi, the capital of vibrant Georgia...
2 n.;'th in Erevan. onc of the US.S.Rs oldest ities and
- capital of - Armenia...3 nights -in- Sochi on the Soviet
““Riviera™... 4 nights in magnificent Leningrad....and 1 night
in Hclsmkr Finland’s cosmopolitan capital. Three theatre
tickets too. An exceptiomal value at $1.817 from Montreal%
Departures: June: 25, July 16, Aug. 20, Sept. 17, Oct. 15,
Nov, 12, 82,
024 DAY TOUR: Visit the exotic! 3.nights in Moscow...
* 2 nights in Dushanbe, capital of the Thdzhik S.S.R...
2 nights in Tashkent. capital of Uzbekistan and cu]turul :
centre of Central Asia... 2 nights'each in exofic Bukhara,
Samarkand ’l‘brhsx
Black - Sea..
Ukraine...3: nights in- Leningrad...and ' 1. night "in’
. -Helsinki. 2
o «z 0470

T m Montreal®. Departures: July 2, 9,-16,-23,: 4
B 30, Aug. 6. 13, Sept. 3,17, '82.

Lenmgrad and for 10 days cruise down the mag-- -
nificent:

from Montréal*: Départure: August 1,82,
e ..1e29 DAY’I’OUR Our finest...includes the .
N 2T 10-day eruise on the Dmeper ‘plus Moscow, _
o Samarkand, Tashkent, Alnia ~Alta; Thilisi,.

# ﬁ ‘g JLeningrad &nd Helsinki. All for just as little as
intourret '$2,699 from Montreal®; Departure:July 21,82
(.all vour travel agent; or write/phone (4 16) 364-2738, Canadian Travel -
Abroad Ltd:, 80 Richmond Street West, Suite 1202, Toronta M5H 2A4.

Al prices subject to change. Does not include $:30 per person tnr(.an.xdr n alrpmt la\
and visa fees for the USSR, e

S THE BC. TEACHER;”MARCQ-VAPW['@BZ

B

3 nights in- Odessa ‘on the = =
2 nlghts in” Kiev, - capital” of ' the Sowct_ SR

theatre - tickets- included. From-énly - !

" 18 DAY TOUR: Stay in Moscowand

nieper River from Odessa to Kiev..Cne - =
&8, final night in’ Helsinki. Sightseeing tours-and™ "~
23 two theatre tickets are a bonus: From just $2,279 -




comes natural for such children? We think it
can be. Children come to school with
strength in using their own language.
Teachers must learn to capitalize on that
strength in their reading program. Reading
is, of course, a language process, and must
build from the children’s own language
base. Here's how we accomplished such a
task,

First, we itemized the factors necessary
for a program in which learning proceeds
naturally.
® The reading environment must be famil-
far and relevant to the lives of the children,
© The reading material must be based on
their own experiences to be meaningful to
them,
® Already familiar words must be discov-
ered and capitalized on.
© The written language must initially follow
the natural and predictable patterns of
speech. i
® The leaming task must be comprehended
and considered worth while by the children.

With these factors in mind; we created a
R learning-to-read program for children with
" <limited experience, limited language, and

. cﬁi:gggal differences, whose only common
- grourid might be the school environment.

THE PROGRAM

comes familiar signs around the school. The
i signs say EXIT, OFFICE, GIRLS, etc, They
" areidentified in their actual situation in the
* - hall; ‘then copied onto word cards, and
~re-identified in the classroom. Any time a

- child cannot recognize a word, he or she is

et s o it

ironmy the words most com-.

b ded:’ - : ',”f b i L o 3}7:’
irst sentences are in-the form of mes-
Come tothe L'A.C,, BOYS STOP. :

_The children’s first reading material be- -

The beginning readers learn to play with
words by cutting up the messages and
forming new cnes — Come to the office:
Come to Kim. We reinforce this learning
through games that involve words to be
identified and messages to be acted upon.

At this point in our program we wanted to
transfer to book reading. Although every
child could recognize 20 or more words,
where is a book with such a specialized
vocabulary? We had to make our own.
Thus, the I Can Read books were begun.

Book 1 contains photographs of the
signs, and the words of the signs separately,
in upper and lower case letters. The chil-
dren can read it independently; and they
do. with much enthusiasm.

Next, the messages are enlarged, and
varied in construction, including questions
and answers. But always they are kept
within the experience and capacity of the

individual child. We stick to very basic -

sentence structures that young children
commonly use. Within these the known
words ‘are manipulated (Can [ go to the
store? Yes, you can go to the store).

Once the children can identify the school
signs we extend their sign reading to include
sign labels in" the community. We go on -
walking trips in the neighborhood and intc-
stores. We bring our knowledge back 5 the”
classroom through photographs, word
cards and labelled packages. »

‘Book 2 contains photographs of 10

-school-based activities, The text uses famil-
iar - sentence - patterns. Any vocabulary
" words not recognized by the children can

be predicted from what makes sense, using
the pictures, the sentence structure and the
first sound in the word as clues. - - -
~ We introduce phonic skills gradually
never in isolation. With their list o
words as a guide we lead: the childre

. discover sound-symbol relatioriships. Their -
- discoveries are reinforced by our present:

tion of the key word pictured within a lettér

-symbol — ‘a_mountain with an m. This' . |

2

:Complet

shops. %

RN WASHINGTON UNIVERSi
SUMMER SESSION 1982

omplete a full academic quarter of six- an
eek undergraduate and graduate courses. - .-
-Enroll.in'd wi @.varlety of shont courses an

Full selection of housing ac

and nine-

. The highlights and contrasts of

- Hangzhou, Shanghai, Chengdu,
-Kunming and Guangzhou. The .

_in Hong Kong:

" Flights, car hire, campers,
-BritRail, -Eurail, cruises and a

- Enjoy low season summer air-- - B
- fares to Australia and New

" Atlantic Explorer -
¥ July10-31 ..
~July 31.- Augus.t 21

i LI e 1 L1

Summer'*’sfz“??at

Africa
July 13 - August 13

Africa are brought together in
this tour featuring Nalrobi, a
Kenyan safari, the tiny country of
Malawi and major tourist attrac-
tians of South Africa including
the famous “Blue Train”.

China
July 13- August 6

‘Explore this fascinating country

from north to south and east to_
west with visits to Beijing,

tour ends with a shopping spree

Europe
““A¢ You Pleass”’

great selec;ion of tours. .

Speclals .“‘,‘Dovwnruhc'lfef""

Zealand. -

Discover eastern Canada with - o
visits to Quebec City, New B
Brunswick, Nova Scotia; Prince

S Edward Island, St. Pierre; New-
- foundland and Labra :

For miore information about * :
these programmes (or others o

- yourchoice), please contact the
. professional.consultants at




Yisit us in Australia and
New Zealand during the
off-peak “Quist Season.”

Rolt Harrls

 AUSTRALIA
NEW ZEALAND |
- US $695°

§ *Return to AucklandiSydney/Fiji
from Los Angeles.

-*That's right- matel . Our special
B Teachers’ Discover Down-Under

‘relumn - fare. Is - only LiS$695 plus
) mandatory car or camper rental
* for two weeks from US$31 o day per
car. Low ‘add-on fare available
¥ from - Vancolver fo “Join our
- Thursday group departures May to
.August. - - o )

All we do 's the South Paclfic . ..

~We ‘know more about travel to

Ausfralla. and New Zealand than:

.anyone. .- .

{ - We plan more South Pacific s
_fravel than any other fravel agent -

i We can plan yeur frip befter - <

‘than. anybody ... " Your ‘South -
~-Pacific Trave! advisors have plann-
“’ed hundreds of trips Down Under -

and fravelied the area exfensively. §

o alfares ...
m-920 different-group -
‘g [Vldua!—,{glrrt_are,s of:§5

attaches meaning to the otherwise difficult
abstraction. These pictures are used as
referents,

Book 3 is about pets. In this book
drawings by Gayle Dobson replace the
photographs. Although the pictures are
more abstract by nature, they continue to
give direct clues to the meaning of the text.
We also used the text as typescript, asking
the children to supply eppropriate illustra-
tions. Fifty-three words are used in this
book, including mozt of the tynical primer
vocabulary words, §

Book 4 repeats this vocabulary while
introducing direct conversation — first in
balloons in the illustrations, then in quota-
tion marks in the text. This progression
shows children directly how we take the
words out of the mouth of the speaker and
transfer them to written materials.

Book 5, I am at School, follows the

progress of a child through thz activities of .

one school day. It is our first attempt at
following a story line.

Itis only after our pupils have progressed
this far that we feel comfortable introducing
them to standard reading programs, But we
are careful in our selection of their first
books, We look for story line and natural
language. Many reading programs in their
search for simplified vocabulary - and/or
sound ' patterns destroy the natural and
predictable aspects of language. This often
makes them meaningless to begirihi
readers ‘and therefore very difficuis’ We
have found the early bocks of the Nelson
Series, ' (Surprise! Surprise!, Kittens and
Bears, efc.) to be straightforward and natu-
ral in meaning and language.

We also use the series of Collins Mini-

ver.

B IREAV ERE
“Frankly, I'm against memory pills because
I'd like to forget all about school!”

books and Methuen Instant Readers, both
printed in Great Britain. In these books the
sentence patterns are constant and predict-
able from the illustrations but the phrasing
and vocabulary are very English,

Best of all are the individually designed
books that use rhythm and rhyme to invite
the child to become naturally involved with
book language. Here we include the Big
Books, publicized by Don Holdaway ‘and
distributed by Scholastic Canada. :

There is so little reading material availa-
ble for beginning readers that itis a tempta-
tion for teachers to teach too much t6o fast.
The need for additional stories for readers
at this beginning stage of reading develop-
ment is great. We hopé other teachers will -
take up the challenge.O) :
The authors both teach in the Learning Assistank:e .
Centre of Queen Victoria Elementary Schoolin Vancou:::




NEW ELEMENTARY
:LESSON AIDS
To order the following, please enclose a -
:.cheque or money order to  BCTF.Lesson-
- Alds - Service, - 2235 Burrai'd Street g
‘-%Vancouver, B C V6] 3H9 : '

“For your school’s trip of a
| lifetime call the South Pacific
Soeclollsls—ANZA TRAVEL." §

it Lo

Stress!

Now you can do
something about it

JUST OFF THE PRESS . . .
thank God it’s Friday, |
or is it?
by Dr. Pierre Turgeon,
University of Oftawa

Rolf Harris

AUSTRALIA
NEW ZEALAND

*easytoread o wellillustrated

An excellent book on stress,
written for teachers

Only $5 75

ONTARIO PUBLIC SCHOOL MEN"
TEACHERS' FEDERATION
1260 BAY STREET,
TORONTO, ONTARIO
MSR 287

H SPECIAL ARRANGEMENTS FOR
i * Sporls Teams

 * Bands

i * Social/Cultural Study Tours, efc.

‘ 1 Deslgned with students in mlnd

| VE CAN PROVIDE-

fl * Lowest available airfares
i * Budget accommedation ...
- * Charter bus and rall travel : -
g3 Assistance ‘with” crrrcrnglng sporls R

{ event schedules and venues
{.*.Contacts with hosting sch
| “sports ossoclallons efc.
‘fe Help with promollon ond
~& . ralsing T
K Sreclol Group Leoder/Choperone
orrongemenls .

' "f‘s'rMoN'FRASER"‘UNiVEnsrrv-FAcULTY OF EDUCATION
E GRADUATE srumes IN EDUCATION

e The Faculty of Educatron at Srmon Fraser rnvrtes appircatl"ns from well
-l qualified candrdates for graduate study leadmg to the M A. (Educ.‘ . M.Sc.:
: "'I'V(Educ.) orM Ed degrees

, ,f,,Most,, classes ar° scheduled in the late afternoons and evenings. In addition, op-
e po umtres are avarlable for full time study : S : : SR

8 WE Al.so SPECIAI.IZE IN: k
 * Rugby and Cricket Club Tours

.- N Teacher Exchanges = - -

e Sludenl Exchonge

--Lontact: Colin Green
Direc IVe

,-Programs—are avarlable for cand.dates who wrsh to undertake o
udy but whose rnterests lre outsrd e or | eLWe ’ :

for entry‘mto the p ogram in the Fall L
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ACTO@MUSI’C

THE B.C. MUSIC EDUCATORS’ ASSOCIATION

Invites membership by all teachers and administrators,
from primary to university, concerned abou! music

education. é

Members receive three journals {The B.C. Music Educator),
four newsletters, minutes of all executive meelings, and
miscellaneous publicanuons.

PLUS

The association sponsors excehem conlerences ond
worksnops each year {or professinnai developmpm

AND .

. Has commitlees working to voice 1he concerns ond
" influence the cmecnon of music educctlon in—this
province.

!JOIN NOW!

";iSend $15 with your name, address and soclal Insurance
number to BCMEA, clo. BCTF, 2235 :Burrard S!reet
,AVancouver, BC veJ 3H9 b
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Classifie

ACCOMMODATION AVAILABLE

Swim? Ski? Year round enjoyment. Easy access to Mt.
Baker or Vancouver. Cozy A-frame cabin with all necessitles
fncluding fireplace, electric heat, w. to w.; furnished. Use of
pools, tennis courts, etc, One year lease—leaving the
country. $350. 5i!5.7036 or 525.2525.

Famished near new home in Kelowns for rent July 1 to
August 31. Four bedroom, finished b 8 dech

ACCOMMODATION SUMMER SESSION

Teacher needs house July-August, vicinity of U. Victoria,
Grad student with reliable family, References available. Open
to both straight rent offers or possibly negotiate rent in
cunsideration of home duties, etc. Contact Gary Thompson,
445 Lakeview St., Coquitlam V3K SK7 or phone 937.0319.

Famiched 3 bedroom home In Delta avallable July and
August 1982. $1400. 946.4504,

For reat. July, August 1982, Very large, fully fumished, 2
bed apt. 14th and Granville. Prof, couple. Non-smoliers.

fenced yard, No pets. Rent $400 per month. Contact A,

Gfeller, 465 Eastb Road, Ke! » BC VIX 5K?.
Phone 112.765-1571.
Vi I late 2 bed, house, full b

No children. No pets. Call evenings 734-9443.

For rent. Furnished room in duplex, plus share of rest of
house. One block kom buses. Near UBC. Going rate, for
sesslon only. Send 3 references to Ms. F. Bontron,

garden. Centrally located. Avallable July 1 for 1982.83
school year. Non-smokers, no pets. Phone 595.7345
evenings.

- 3-bedroom houss for rent,
August 1-31. 980-4418,

North Vancouver. Available

For reat. Fumished waterfront house on Brentwood Bay,

Victoria complete with major appliances, 2 bedrooms on

main floor, in-law sulte on ground flocr. June 1982 to August

1983 Inclusive whilst owners travelling abroad. 3900 &
i month. Phone Victorla 652.2556, e

ACCOMMODATION HOLIDAY
Stratford Upon Avou, England, Holiday d

Box 46476, Station G, Vancouver, BC V6R 4G7.

5 bedroom house, close to UBC, with separate study, TV
room and b area, Available July and August
at $1,000 per month plus utilities. 7330289,

Fumn. 3 bdrm. homs for rent July & August, Close to UBC,
Handy to beaches and d Vi . Children and
pets welcome. $900 per mo. Incl. utilities. Damage dep. and
ref's reqd. Write 1o J. Maycock, 2918 W 5th Ave., Vancouver,
BC V6K 1T6 or nhone 732.1896. .

Rent fall month duk: ‘82, Fully fumished home In excellent
location New W, 3 bed; (2°.p, 1 down), 2 bath.
rooms, linen, dishes, etc. Panoramic view Fraser River and

. for July and August in private house overlooking golf course.

Bedroom with own bathroom. Sultable for two persons,

Bed/breakfast with use of kitchen, laundry, etc. Home

i cooking If required. Write to: Mrs. S. Pritchard, 135 Loxley

[ Road, "Stratford Upon Avon CV37 705 Warwickshire,
P England. C .

Wéﬂt Hawall, Deluxe 1-bedroom condo for rent. Clean,
"7 well equipped, good location, reduced summer rates. Adults.
Phone 321-0075 Vancouver. : -

" Maul, Kihet. Condo with car, sleeps 5, on the beach; also
1 .bedroom
" 4901293, -

-

Vpélﬁoi bome for rent. North Pender Island. Fantastic

month; 524-4783. ,

T-o_w coitage ﬁ( Tent with option to purchase on
_Green Lake in Cnrlboo July-August. 461-4966.

Hale P " Kihel,

L Sleeps 4, completely

ks Included $56/day. 7330272, - .-

i nt. Fum 2 bdees! Et;d apt, qﬁ. watn"r“b:q!.rdouble

Yancouver V6G 345

For rent. Ségé.&pdominldm ‘on ‘beach in'Kihe, Maui,

$5 each additional person (U.S. funds). Maui Cond

condos In Walkiki Bnny_an.’"CulJ 420-1293, -

T vkew. 1100 sq. R., cedar post & beam, $200/week or $700/

.
% equipped; on excellent beach, lovely grounds and pool, car -

 bed. w/d. d'washer: Cliiz to bus & beach. Nonsmokers. -
Ref. July I-Al;lgtutVIS{ $200 er‘rc.’ Ru. 202-150? lféfrldl’re!l,r .

Pool, jacuzzl, tennis courts; Of-season rates $30 per couple, :*

10 min. drive SFU. Family preferred. $950/month
OBO. 526-1333 evenings. :

For rant. 3 bedroom thouse + pool. July 5.August 15, 5 min.
SFU. $500 + utilittes. Contact Deirdre 533-1468, 8:304:00.

Houss for reat, Modem, fumished, 4 bdm. home near

central Richmond from July 1-August 14. $850 inc. 25 min. to
UBC. Utilitles Included, non-smokers, ref. 271.7110 eves.

Van. close to UBC. Avallable July 2 to August 15. 2 bdrm,
house, Fenced : landscaped vard, laundry facilities. Fully
furnished. $800. References. 876-7459.

~ Furalshed 3 bdrm. Boms with large, knced yard and
sundeck. ' Avallable ' July 1-August 31. $700 a month plus
utilities. 2576 Bendale Road, North Vancouver; 929.1791. .

i’itmLJulyandAugmt.Two"‘ v house in Kerrisdal
"10 minutes to UBC. No pets plezse. $800 per month. Refer-
ences required. Phone 261.5506. - ST

Victoria. Chars 'sk)

.. and parks. 385.0634.- . -

shopping, pool, courts. $439/mo. plus utll,' 278-2775, best
 before 8 aim.- > R S

01-30th Avenue: Phone 542.2194 or 545-2919.- -

teriag: and cutting.’ Please wilie or phone
ba dy, Square, Kelowna V1Y

- house. Large ‘sundeck, -mag; view. 6 appliances, nr. shops,
- park, bus. 30 min: SFU, UBC, $900 per month, 988

 For rent. Largs 3.bdrm. house in Bumaby 20 min. o SFU.

S

iome near Lnngua to ulb-let Jine-Augiist inclusive

perk, lake ar *

ill rent or swap &..

for rent July & August. Good South

evenings.

weeks. 3125/week. Call 734:1803

- Fabulous 16 Day Tour to Isrmel for retired teachers! Get

S L T i it B ot g o funds). Tour includest direct Jet alr fare t5 Tockty. 1ok Lo
. West end, Vancouver. 1 bdrm. apt. for rent, all or part of ot
3 ,July/Auglagl. $370 per month. Phone 685-8978 afi. 6 pm.
Vit hotise avatlabl Brl;alynnd'
August, $750 per morth, Close to ‘own, omtglockrfrom beach -
B R 7 tours avallable In"Egypt, Greece 6r Rome for. 15 day
Juky and August. 1 bdrm. lirge new fumn. apt. 257 TV, dish- - | etinie " Deparaire datess April 26, May 17, September 13, -
washer, cntrl. ent.; gasage, targe patio, 20 min. to UBC, great - - A ’ . Wi

- o phone: Teach-A-Trip Touss Ltd., 9349 - 120ih Street, Delta, & 5
. BCV Cp e

Available July 1-4ng. 16. Fuly fam. 3-bedroom dehucs’

‘Trekking in Pern. Our guiding and outfitting ‘service offers

! unforgetiable adventures in the land of the Incas. Archevlog-
ical ‘sites come fo” life as’we explol!,d‘le'ismrinhgvmmdimh.

 enery and colorful folkways of the Andes, Attractive grotp

rates.-Andean Treks Unlimited, Box 2944,

plete faclities; Avail. for all of August. S7m;‘4383882?.~ S T2P 3C3; (803) 2699181

: (ﬂtxlwle)iNlcely fumished, “washer;: dryer, dishwasher, €IC. - pagos islands (South Atnerica) or West
~$600"a month. References and damage deposit.” 669-2336 . salling, ‘etc.). For details on all ‘our; trips’ &
: ¢ 7 write” or”call: Great 'F.qiedmorm.;lBax?

sécommodation kor visiting frends & relatives?- Lovely bed

- siting rooms in Victorlah mansion, ofieing scenic view of city
 Granville. location. ] Dishwacher. and ‘parking’ Min.: rental §

 request: Phone 987.1092

1 3 with non-atiedding dog would ke to ‘tra
s for 3.4 weeks er July-August with somecne in San
Diego.:We :live with iking” distance” of Unive ity of

Wish to exchange during July or August 2 bdrm. lokeside
cottage in the Gulf Islands for simflar cottage elsewhere In
B.C., length of stay negotiable. Call 946.9417.

House swap? Have 3 br. home on 25 acres in Shuswap,
Want family accommodation accessible to SFU for all or
pari of July S to mid-August. Enjoy the pleasures of sun,
lakes, etc. Phone 112.838-6678.

ACCOMMODATION WANTED

Perhaps someone would like to have a house taken
care of in July and August, or August only, in Vancouver
area. M. Doherty, 362 Ruggles Street, Prince George, BC
VZM 3P6. Phone 562.7791,

Wanted to reat. We need family accommodation in Victoria
for the month of July, while attending summer school at U Vic.
We will take good care of your home, lawns, pets, etc. Also, we
have a cabin on Shuswap Lake that we would be wiltng to

trade for such ac dation, ¥ in d. Centact ‘Al or
Maureen Simpson, 1376 Domini Crescent, Kamloop
Phone 374-1666.

Victoria dx2i ferably fumnished, needed for

July-August for couple. 695-6500 (hom’e), 692-3666 (school).

BOOKS

Afternoon resding (4-8). 23 stories of arm and small town
life, Clean. Funny. Wann. Good characterization. $3.50 pp,
Les Dybuig, 3405-25th Avenue, Regina, Sask. S4S 1L7.

EXCHANGE WANTED

Teacher exchange, Sept. 1982, Jetsey, Channel [sles.
E s 12th grade, G phy & C: 10th, For 1
year, house & car, good climate & fax deal. Phone 430-5752
for detatls. E

FOR SALE

Large lot, private beach, caretaker, at McGillivary Falls on -

Lake in the hot, dry interfor 30 miles north of
Pembeiton on the.B.C.R. Oumer will carry at jow interest.
$10,000, Many other fadlitics—tamily oriented. - 107.5800
Cooney, Richmond V6X 3A8. I 3

HOLIDAYS/TRAVEL o :
Loraal. “The Trip of a Lifetime” (Retired Teachers Special) -~ A

away to the sun and see the cradle of three of the worki's great
ligh Inch price rom Vaneo Is $2899 (Can..

hotels, 2 meals per day, ‘our escont, limited tour membership, - “e i
fokl ening, all fees, cruise on Sea of Galilee, ;
kibbutz stay, buses and guides, all tips and taxes. See Jeru-

salem,  Bethlehem, Nazareth, Galllee, - TebAviv, Halfa, . S
dericho, Dead Sea, Messada and much more. S-day add-on: 7

d tours. “An Educati

| and Cultural Experience of " :
Cut-off datz—30 days before departure. For information, write

6RB, Phone 936.6463 or 588.8336.

th. M. Calgary

summer. Explore the Gala-

Canada (rafiing,
nd our magazine,
45499, Station G,

V,

224.761

Katie's Bed ‘N Breakfaat. - Visltin, fiesd

and inlet, Full English breakiast served. Mi ut
dy_toHorseshoe, Bay' & Whistler. Rates

o d

tes, Avallable weekdays 9 8.m.3 p.m.; eves. from 5 p.m.,"
weekends 24 hour service. Phone Bill Gillésple, 255-3794

4 W 11th Avenue; Vancouver, BC V6R 2M4.

Britisk; Columbla, Call 604-228.9697 o write Rég Plummer. -

Pr : X in:one day..
669-1533, Rainbow Resumé Services, 405.
Va > i

ver V6B 176,
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GRACE E. FUNK

Opinions expressed in these reviews are those of
the reviewers, and not necessarily those of the
B.C. Teachers’ Federation, the editor or the new
books editor. Reviews are edited for clarity and
length.

ACROSS THE DESK

@Children’s book publishing in Canada
seems to be suffering. Eric Wilson (Murder
on the Canadian and its sequels) delivered
an anguished speech in Manitoba last Octo-
ber, and begged for some support to buy,
use, and promote ‘Canadian- children's
books,

As an example of what C'anadian puis-
lishers are up against, Wilson noted- that
U.s. -published  Ranger Rick migazine
spent. more on-promotion in Canada than
the entire production budget of the excel-
lerit Canadian” children's magazine Ouwl -

¢ (Greey de Pencrer)

~1 wish'you, as Canadians, would choose
Canadian books to read to your children, at
school or at home. Excellenttitles are being
produced, even if not a]l trtles beinq pro-
duced are excellent

The chlldren s books that have accumu-‘

- ada, Folklnstmments ; Make them and play -
; them (Denms Waring (1, Hypenon Press, :

'"1979) has somethmg for all ages, children

+ and ‘adulfs together among its 51 designs,

“sure-fire title to their Zap series the rzader
iMonsters And: Mary Ahce Dowme has

Vbrushlng your teeth (1t helps you win swim -
';meets)” Read - Jenny Greenteeth (Rhlno

ggressively Canadxan

“C. Bennett by Rosemary Neenng to:‘The-

ks ar
itzhenty and, Whlteslde have added W. A"+~

Canadians i lt,s-l'jnd of a shock to'see the?

Addresses are given for publishers not listed in
Books in Print, Canadian Publishers' Directory,
or Books from British Columbia.

Party by Mark Thurman. Ginette An-
fousse’s Winter has more appeal, but it
probably sounds better in its original
French.

The Canadian Children’s Annual 1982
(Potlatch Publications) is the predictable
magazine-tijpe mixture of short stores,
verses, brief atticles, puzzles and comic
strips. The Great Canadian Alphabet Book
(Philip Johnson, Honslow Press, 1981) is a
hodgepodge of puns, exploits, misinforma-
tion and Laura Secord (again!).

So, I'm different by Joan Weir of Kam-

loops_(Douglas :and Mclntyre, 1981) is .

purportedly about how a young son of
Indian parents feels and thinks. It is heavy
on the moralizing, heavy on the stereo-

types, heavily contemporary and ‘mostly

just heavy. Even the rainbow legend toldin

J}zt, which should be enjoyable, loses much
] ‘when related in Grade 6 idiom. :
"Borealis Press has ventured into the

realm of historical fic: fion with Rob and the

. e P o Rebels 1837 by Jean ,ohnston ~~—depress-
-~ Some books are merely pnnted in Can~ ,15

ing, rather than exciting; Boy with an 9 in
his hand (James Reaney," Macmillan, 1965)

- is still to be preferred. And Tom, David and --
- the Pirates by Betty Clarkson may -have -
-~ some nominal: relatior:
-Fitzhenry “and Whiteside " have added a j-f‘

had told me ['wotld never have guessed

"'from the style or the; events,;

The, Secret of Iuy Lea in- the Thousand

,'lslands is_badly diited. - Chlldrsh mystery~
stories_stiould’ nof’includeé bad grammar, -
;r,n‘ever mmd bad wn_hng The less saxd about

- each monh of ,the year and '
v pannted a plc re to make each‘ event seemv

io the Newfound-".
land hshenes of 1674 but unless the author,

;parkas and live in a house. But they havi
“not forgotten how b ld snow
e hunhng shelters :
:Some books ‘are charmxngly Canadxan

,"Grandfather Symons' nbers lot

v;‘exotlc 1tem An [nurt tale of a maglcal lmk
: between a young shaman and the car ou

;,thh impressive double spreads m ya
~ color washes of- orange-and. brownl

exactly that: POllSh Mennonite, Japanese
and French-Canadian; Negro, Newfound-
land and Icelandic — in tales of courage
and adventure and magic.

Monique Corriveau’s appealing story ofa :
lonely boy seeking and defending his grief- =
estranged father is now translated for
English-reading children (A Perfect Day for
Kites, Groundwood Books, Douglas and
Melntyre, 1981). Hyperion Press of Winni-
peg has issued an accurate;. informative
series of 40-page Canadian ‘albums’ of
birds, animals, ethnic costumes (so far)
fllustrated with large black and white line -
drawings and instructions for coloring. Use-
ful for both home and classroom pnced at
only $4.95, L

Storytelling has always been a necessary
part_of life to native peoples of Noith
America. Tales the Elders Told (Ojibway)

(Basil H. Johnston, Royal Onitario Mu-
_seum, 1981) the raven stories in Raven the s
Trickster (Gail Robinson, Chatto and Win--- 0L
‘dus, 1981) and Kuwakiut! Legends (as told to o

Pamela Whitaker by Chief James Wallas,
Hancock House, 1981) combine the deep
understanding of human nature with a wry

‘sense of consequences. that barb the les- 7

sons with humor so that they stick. i
" Most extlhng by far in this group are two, -

" Inuit boolcs * Although Burldmg ‘an lgloo,;j‘,m
i (Douglas and Mclntyre, 1981) is not really
~ intended as a children's book, Ulli Ste!tzer S:

beautiful photography ‘will surely fascmate
a_child. The: igloo- builders: wear zrppere

D, 3 Symons Western Pro

,"ducerfPrame ooks;1981). The Dancing - :
Sun, edited byJan A drews (Press Porce- -




BOOKS RECEIVED

Garth, Dave. Computer studies by Dave
Garth and George Milbrandt, Toronto,
Guidance Centre, 1982. 96 pp. paper, no
price given 0-7713-0113-8 (Student, sub-
ject and career series 15). Forward-looking
analysis of the state-of-the-art of computer
use, and the wide variety of careers open to
high school students.

Kunc, Norman., Ready, willing and dis-
abled. Toronto, Personal Library, 1981. 111
pp. paper, $8.95. 0-920510-56-6. Practical
guidebook to integrating a physically handi-
capped student into a regular school sys-
tem. Written by one.

Martin, Jack. Models of Classroom Man-
agement. Calgary, Detselig Enterprises,
1981. 188 pp. paper, $10.95. 0-920490-
15-8. Behavior modification, modelling,
classroom meetings, the managerial ap-
proach, the teleonalytic approach, etc.

Moss, John. A Reader’s guide to the Cana-
dian novel. Toronto, McClelland and Ste-
wart, 1981. 399 pp. paper, $12.95. 0-7710-
6564-7. Alphabetical,  from Atwood to
Wiright, with a page or two of commentary
on- 156 Canadian novelists, including
Québécois and - children’s authors from
1769 to 1980.- Chronological listing, cross
. references, index. For teachers of Canadian
~literature and the general reader.

Persky, Stan. At the Lenin Shipyard: Po-
land and the rise of the Solidarity Trade
Union. Vancouver, New Star Books, 1981.
253 pp. paper, no price given. 0-919888-
45.3, Cloth 0-919888-46-1. Timely and
poignant account by a B.C. political science
teacher of the 18-day strike in Poland in
August, 1980.

Putman, Marie. Mentely handicapped love.

Madeira Park, Harbour Publishing, 1981.
42 pp. paper, $4.95, 920080-03-0. Written
by a strong, vibrant personality suffering
from a mental handicap. Reads like a diary.
The author is 20, born with brain damage.

Ross, Anne. Teenage mothersiteenage fa-
ther. Toronto, Personal Library, 1982, 128
pp. paper, $8.95. 0-920510-39-6. A recent
study with a little sociology and many case
histories. All schools, and all teachers, need
to know.

Schooling and society in 20th century Brit-
ish Columbia edited by J. Donald Wilson
and David C. Jones. Calgary, Detselig
Enterprises, 1980. 191 pp. paper, $11.25.
0-920490-05-3. A series of historical essays

by different authors on various aspects of -

education in British Columbia. L&st chapter
is a 28-page bibliography on the history of
education in B.C.
- iF .-
/i

i

CANADA

Hutchinson, Bruce. Uncle Percy's
wonderful town. Vancouver, Douglds
and Mcintyre, 1981. 203 pp. hard,
$16.95. 0-88894-318-0

There have been suggestions that at-
tempts to compile a good anthology of
Canadian humor are doomed: — the cov-
ers of such a book would be too close
together. Regardless of the barrage of pub-

Continued next pagz

Relationship,
Family

and Stress
Counseliing

John:A. Mapler-Hemy, M.A.
Registered Psychologist
1870 Bayswater Street
Vancouver, 8C VbK 4A4
733-5253

’s&

qummer 1982 features

Study at San Dlego State Umverblty
and Vacatlon in Amenca s Flnest Clty

expértsin the field, i.

“VICE ,RINCIPA HIP INSTITUTE (July 710)
- Suzvival : Skills;  Using ~Microcomputers - for: attendance.’ B
“Word Processmg. and Data Base Management. Discipline;
-.Teacher ‘Evaluation; : Time-Management, - etc: Visit with- - :
r do her; educatxonal leaders T s
: LT R e INTERNATIONAL MANAGEMENT LEADERSHIP
7 INSTITUTE FOR-WOMEN (August 1.5 o
~“Featuring: ‘Bella ‘Abzug, F." Lee Bailey; J'oe Batten, Betty

- State”of  the Art-—-Featurmg presentatxons by over 30‘1} G
] ' Friedan, Tam Hayden," Glona Stemem. among others,

Al Bork, Bobbie Goodson, Madeline
Seymour Papert. among others Hands-on sessxons-

2 (July 26-28) -

Instructlonal Uses (July 9 10) . : o
-How to increase your Teachmg Effectweness and ﬂnnf'h the | =]
learning “environment in “your classroom er school Basm' -1
Slnlls, Specml Educatlon. Bﬂmgual. et.c e -

. PROMISING PRACTICES FOR SPECIAL EDUCATION -

' Featuting: Dr.- Burton Blatt, Dr.:: :
Nitzschke, among other :;See small groups of except.xonali~

THE B.C..TEACHER, MARCH-APRIL 1982
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licity touting this book as British Columbia’s
answer to Stephen Leacock, it will do
nothing to change that critique. Bruce Hut-
chinson is simply not very good at being
funny.

A Canadian newspaper man, he has
twice won the Governor-General's award
for non-fiction (The unknown country; The
incredible Canadicn). Now over 80 years of
age he has written this fiction, a collection of
episcdes in a small British Columbia town
in 1910. These adventures are narrated by a
14-year-old boy who never rises from the
page. . |
In his foreword Mr. Hutchinson says
innocently of Uncle Percy’s wonderful
torin: It will surprise my friends, distressing
;_rsom 2 of them.” 1 should think so.

Seme questions connected with _ this
puollcat]en should be cons.deree._.___[)e pre-
vious honors earn an author immunity?

Does noblesse oblige restrain fellow au-

thors from making adverse reviews? Pierre
‘Berton calls it “'this delightful work”; Peter
Newman, ‘‘a priceless read.” (Anyone who

" describes any book with whatever accom-

panying adjectives as ‘‘a vead” has lost me
“instantly.) Are they, like some other profes-
 sions, closing ranks to protect one of their
- own or are they merely trymg to honor an
: old gentleman?

If a charitable sﬂence is not p0551ble the' "

o | b_oo_k must be discussed for its literary merit.

CHINA

fi:iéaE;;E;Yeur escort’ w111 be. Mr Reuben Chen i
R 3?5;;(Superv1ser ‘of-the: Support Service and Spec1al
Lo ﬁﬁﬁg;EducatIen ef R1chm0nd SLhOO] D1str1ct ) -

July 10 1982

53 550 00

------

:-i_-?":j-.f-'f_%‘ff-ﬂ';-;-{';f_'é'fIt1nerary """ Vanceuver‘, Tekye, Pekmg, Nank1 rg,
f-.‘r'f-_:."'_Jf-'_f:-;'i-_f};'.f;_.SUOChOH, Shengha1.__Hangchew, Kweﬂm, Canten,

3 T e1ephene 688 8321

******

DISCOVE mj'
EDUCA ._..i_j'es || B
Tk kA KKk K 'ﬁ7.x

§¥¥3§Th1s pregree ‘will take you to ‘the' GREAT HALL

S othe FORBIDDEN CITY ‘the SUMMER -PALACE, the -

e “You will: v151t cemmunes,:hosp1tels,,.__ e
g;g;fneg_ggfjﬁfacter1es and scheuls end 5T Chwna as 1t is- e R
e today & e e R T T e

frem Vanceuver.ieffffiffil

The twelve adventures are stale and totally
predictable. There is never anytning fresh
or unexpected to cause laughter. The situa-
tions are merely retellings of long outworn
clichés. There is tlie town prostitute with
heart of gold; the tear-jerker about the
Canadian Melba; the loud-mouthed Holly-
wood producer filming a saga about Louis
Riel; the fine English correspondent; the
inarticulate **halfbreed”: ‘‘the bed in which
Sir John A. Macdonald slept.” None of
these mat:es the book unique in any sense.

There is no believable characterization.
the descriptions are commonplace, the pre-
sentation is dull, and the language is surely

“ill-chosen. Were people in a small village in

British Columbia in 1910likely to say: *“The
boss is all shook-up”? Did they defend
adolescents with: “They're only kids!"?
The dialect used for some of the cheracters
is unconvincing and annoying.

Although the book has little | can recom-
mend, the illustrations demand positive
condemnation. They are pathetically bad

line drawings of the calibre of those in an
ancient copy of Blackie’s Annual.
"~ The thirteenth episode in Uncle Percy’s

wonderful town is completely difterent in
tone from the others. It concerns the narra-

‘tor's return 60 years laier to the same town.
- He says, "It was a mistake to return.” lecho .«
that and extend it to the whole unfortunate |
bocik. e

- '—-Loulse Scott Courtenay

b!’OChUTB at no ebhgatten.

(lf e 3% x 3‘!6" bhete or Ioge 1s unevanleble. Ietterheeds enuelepes

Lewis, David. The good fight. Toronto.
Macmillar, 1981. 542 pp. hard,
$24.95. 0-7715-9598-0.

A fine book by a unique, dynamic and
truly great individual. Lewis, in his progress
from Jewish emigrant exiled from the So-
Jiet Union, to Rhodes Scholar; vital, driving
force behind the CCF in the early days;
top-ranking labor lawyer; Member of Par-
liament and National Leader of the NDP
succeeding T.C. Douglas, relates a fascinat-
ing, powerful story of Canadian politics
from the 1930s to 1958.
 Brief biographical sketches of characters
Lewis met in his wide-ranging career in

national and international politics reveal his

insight into persons and personalities. He
detests dictatorships, whether of right, left
or centre. Experiences in Russia and with
the Communist Party (LPP) in Canada
confirmed his distrust of dogmatic Marxism
and his consistent opposition to any asso-

ciation between the Communists end the
CCF. -

He reveals and documents the degree to

which the political and economic oppo-

- nents of the CCF and socialism were willing
to go. “Gentleman” George Drew reveals
himself asless than gentleman. David Lewis
is equally frank in recognizing his own =

* weaknesses, those of the CCF with whom
“he worked, and of the Labor Umon ]eaclers Caee
) w1th whom he assocxated |
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-+ actually lived with the people on the reserve
-, ~and in the bush (odd numbered chapters).

... points of view.-.

In October 1955, David Lewis summed
up his vision, the goal to which he had
devoted his life: “To be a strong and
powerful voice for the common man
against the abuse and oppression of the
privileged minority .. . and to forge and
ever finer and higher standard of values and
aricher pattern of life” for all.

Despite all setbacks, he never lost faith.
—Franrk Snowsell, Kelowna

Brody, Hugh. Maps and Dreams. Van-
couver, Douglas & Mclntyre, 1981,
297 pp., hard. $19.95 0-88894-338-5.

“Are we supposed to be nice and
give you our traplines so that you can
put your pipeline and benefit other
people?. . . These traplines are for us,
s0 we keep them. Why. cannot you
guys understand that? . . . I guess you
don’t really understand that this is our
way of life and always will be.”

'Maps and Dreams is a unique produc-
tion: 2 sociologist’s research report and field
study aimed at both the layman and stu-
.. dents of our native peoples, :

Hugh Brody spent 18 months with a
" group of Beaver Indians in Northeastern

B.C. as part of a research team funded by

the Canadian government in response to
- the proposals in 1978 for an Alaska High-
way natural gas pipeline. The team’s object
was to complete a land use and occupancy
study, and Maps and Dreams is the product
— but it is that and more. S

Brody has welded together his research’
writing; {nistory, maps, and data occupying

.+ theeven numbered chapters), with acollec-

i tion of anecdotes resulting from his having

‘Thus he has achieved his avowed aim of ...
" -presenting "scientific detail in- conjunction .
~with-“an - expression : of more ‘unfamiligr

- Histitleis entirely apt, foritis bymeansof .~
- maps that both whites and Indians attempt -

"+ to communicate to each other their fondest

-hopes, their dreams.” Underlying this state -

“use’—a conflict rooted in ‘the fundamen:
~tally different perceptions each group has
egarding the purpose of land,
-2 The Indians'- concems are restricted to~
he surface: of the land. They dream of a - -
past_in.which'the e-to roam in-

hem, or at least one in which present day
cursions by industrial society are’brought -

- of affairs, of course, is the conflict over land - T e
bYstExIA

- studies: on - which the “more * promin
- theories of dyslexia are based, ending wit
r " an overview of previously discussed topics

. Vellutino really intended to prodiuce a re

Brody, both on his maps and on their own,
just which areas of northeastern B.C. are
and have been so important to them.

The whites dream, very simply, of ready
access to what is under the ground — and
thus of unlimited development. Such a
dream requires detailed, complicated maps
of all descriptions, which make a mockery
of treaty delineations and of the Indians'
dreams for the future.

It is in the presentation of this conflict
between a hunting society and an industrial
society that Brody's bifocal arrangement of
the chapters is of great advantage. Perhaps
most importantly it enables him to present
the Indians on their own terms, in their own
context. He makes the point that the white
siereotype of these people is necessarily
invalid because it has been founded upon
observations made of the Indians when
they are in a hostile environment — that is;
in the company of white people.

Brody cites a number of examples of the
people ke lived with completely effacing
their everyday selves upon contact with the
local white population. He also points out
that it is not on the reserve that Indians are
to be seen as what they really are — for the
reserve is the white race's creation — butin
the bush, and itis interesting to note that the
people’s response to almost any question
he asked of them was to take him into the
bush in one direction or another, .

Maps and Dreams, then, has the poteﬁl 3
tial to serve as a step in bringing about real -

understanding of these people. There is not
space_here to cite the many examples
where Brody does help achieve this pro-

+ cess, just to say that the book is beautifully

written; beautifully told, and anyone read-
ingit cannot help but come away with some
disturbing thoughts about just what Canada
is'doing with -its wilderness andits native

~."peoples, to provide the West with the.raw -
materials for which it seems . to have an -

insatiable appetite.

" Tleave it to Brody himself to outline the
.. very reasonable altemmative approaches to - .
t‘ri”eproblem,'whichrbferVdpesisio,aﬁdmirably in ).

| For inf_vbihiértrlrbhi,brobhuré and |

the final chapter, "~ -

 _Simon Rﬁddﬁeﬂll,v White Rock o

otherwise, know what a dyslexic really is.
- Mellutino’s book’ provides an' extensiv

* - review of dyslexia research throtigh the last -
~85-years. He ‘offers a Critique ‘of specific;

earch-monograph dealing primarily

|- sion before or after tour at no-
‘fextracost oo

TR N = o Continuing Education v |-

“ Vellutino, Frank R. Dyslexia: theory |

and research. Cambridge, MIT Press,

-~ 1981.-427 pp.paper, $12.50. 0-262.
120078, T Y °

“l= - 34494 Marshall Road -

Dyslexia — a topic that |s much bandied ", | -
‘about, but. few . people, ‘professional and

rifi
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his own work, but endzd up with a full
length book critically analyzing traditional
and contemporary theories of reading dis-
ability. |
This reference should be required read-
ing for all teachers, or at least all teachers of
reading. Many of the “old wives' tales"
being shared about would be filed away
under that heading. The text is in easy-to-
-_ follow prose and presents the subject as an
- extensive critique of studies, thus allowing
- - thereaderto extend his or her knowledge of
S the theory bfehind dyslexia. The book pro-  $6.00. 0-9199078.97-4.
| vides very few diagrams and charts, but “0O C s
| - N . . RPN nce upon a time, the animals decided
A ﬁgf fe_comp_anblem_th the tex_ts_develop they must do some_thing heroic to meet the
- ~ Since the book is quite extensive in its g;ig:?: ;L ; ol new world' so they or-
T ::agtzgiall S;i%f%ﬁ?:?%é:i?&ﬁ;?i - This first line from a short story entitled
. .- -1ka s i, _ . _ i ' . 1] . e
and Conclusion, and in particular, the last fThe Ahnrma( SCh?z’ pLdee]s 2 },vorrcé?g
o section, on remediation, to be of special .ocu? that exgmp;} es_tteb]r.ohe 0 F 4 1;
. interestto the general classroom teacher of nvolvement in the establishment an

Delivered at Plenary Sessions, CEA
National Workshop/ Seminar. To-
ronto: Canadian Education Assocla-
tion, 1981. 54 pp. paper, $4.00. 0-
919078-70-2.

Strategies for Public Involvement is the -
conceptual analytical framework for the
discussion of public participation in educa-
tional policy development. This text pro-
vides an overview of current practice in
Canadian educational planning. As a theo-
retical document, it provides a number of
definitions regarding public participationin . -
educational policy development. For ex-
ample, the introduction states that public
involvement occurs when three basic con-
ditions are met: )

® School boar-5 make decisions to invite

- the public to participate in an issue. . o
- @ The public it'made aware of that offer | |
to participate. - | | |
® Members of the public are interested | | -

‘and willing to participate in making those. - S
decisions so that it is the school board that -

involves the public’s “participaiton” in a

Strategies for Public Involvement:
'Final Report of the CEA Task Force on
Public Involvement in Educational
Decisions. Toronto: Canadian Educa-
tion Association, 1981. 104 pp. paper,

decision, rather than the school bcard’s o |
- participating jointly with the public in all. .

. | ek | ST - maintenance of public education. Fach of %7 2<% : . T ; ' 0
R rg?lidlhzféis an extehs:ii}e'lisﬁhg of refefeﬁ-{:es'. + these texts provides a focus for the discus- ?ffésfom. f?ggrdlng educanonal mé?"‘g‘f” o | T
| pmeabevoiieio Bl SopIobrapseoberticntt e s of v 0 .
.. studentofreading disorders, this list will be ,_'_'}gdf:ma:ié T Speehs O ed! ~ . mined on the basis of the issues the school ' |

- found te b2 f inestimable value.

il
]
T

‘board brings to the public. For éxamﬁ)!_e',' n .
Chapter 6 a number of Cases are citedof =~ : 5
~ public involvement, both positive and neg- -~

gty s valk . Public Involvzinent: Why and How —
LT arold D. McTaggart, Langley - . Hereand sy iithe jumping off point fora

- : - . S ' it
'

it

R

s ML AN SR - public: involverent . across Canada. The. - ative, HOwe\rer,aSthe t-‘-??“hf’tat_e.srth?’e-@'e--- .-_ | Th ;
s PUBLIC RESP ONsIBILITY = - 7authors are praétising administrators who . [Ore Positive outcomes than negative so -~
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Here and Now is an amalgam of speeches
delivered at plenary sessions of the CEA
national workshop. As such, they do not
provide the necessary theoretical back-
ground for full discussion of public involve-
ment in education. The document, when
used in conjunction sviti Strategies for
Public Invslvement, may provide an addi-
tional insight into public policy-making in
education. However, most readers will be
quite - satisfied with Strategies for Public
Involvement.

~* I'strongly recommend the latter book to

e —

administrators_ interested. in educational -

- policy development. With the reservations
S "-mentioned, | suggest that the other one be
b used only as a follow-up document.
-—lan Ferguson, Nakusp . : -

- George, Donald A. An engineer’s view
S .- of sclencé “education. Ottawa, Sci-
;. - ence Council of Canada, 1981.

- Aikenhead, Glen S. Science in Social
- issues: implications for teaching. Ot-

i
R

i

3

T}';iei,sréiehcé and Education Committee
of the Science Council of Canada beganiits

studies in 1980 with three overall airhs:

~Canadian schools;

adequately
:isolated

- 31 pp. paper, free. 0-662-11598.8.

“‘tawa,” Sclence Council of Canada, -
+1980. 81 pp. Paper, free. 0.662-11183-

(1) to-establish-a documented basis for
lescribing the present purposes and. gen- .
eral tha‘racte’ﬁsﬁésqua;sciené:e teaching in"

undeniable improvements in the qualivy of
science education have been accompanied
by decreased enrolments in high school
science classes. Science taught by teachers
who themselves are not atiracted o it, and
perhaps came to dislike it, cannot be stimu-
lating. :

The greatest effect of compulsory science
may be an aiienation from science. Even
the existence (of engineering science) is
unknowsn to the vast. majority of people

" whose science education is limited to

physics, ‘mathematics, chemistry and
biology. Science is not just ‘these four

- subjects. .
Science in: Social Issues, Implications for

Teaching, by Glen S. Aikenhead.

- ‘Professor Aikenhead  claims that while
science and technology orcupy an increas-
ing phase in contemporary society, science
taught in our schools and universities to our
future politicians, decision-makers and vot-
ing citizens is almost completely isolated
from a social and political context. If Cana-

_dians are to comprehend and cope with the .
~ increasing impact of science and technol-
" ogy on their jives, science education must

-rethink its goals. Where in our society can

* judges and other citizens develop a literacy

about science and the,y/isdom for utilizing

-scientific thoughts? | - e L
.- Canadians require answers to three valid

questions: .ot S a1 :
(1).What does science actually'do, and -

what is'it really all about? " = -

..~ (2) What are the limitations of science*

what can it do and what canitsay? -
- (3) How can science:. . . be used to help -~
~ Canadians resolve ‘‘real life” social prob- -
~ lems,"and cope with, and manage, a com- "
o plex sciertic gical s i
= Arecneritation of the-current:science | -
rogram is being proposed. The study-of -

ence has fraditionally been socially and:.=
culturally :sterile,~ and " instruction : has_not .=

it technological sociefy?

flepared: many: students’ for " the
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GEOFF HARGREAVES

THE MESSAGE OF THE MEDIUM |

“@"You must go and consull Tim,” said
Lynda, the substitute. “He's iri Victoria for
only a few days. Then he's headmg back to
the Kootenays.” "

Lynda's one of our most effechve substi-
tute teachers. When you know she's com-
ing in to replace you, you can lie back with

your pills, pastilles, and tissues, -and really

getthebestoutofyounllness g
- “You think he’s the real thing?” a..ked

'Infetiority complex was caused by a cutting

And Aunt Milly ‘actually - overheard him,’
while she was' in her mother s womb "

v readxng
“He revealed to my Aunt Milly that her”

remark her father made abouf children. -

“‘Wow!” said Rainbow’s friends.
“Wow!" said she.
. Ever since that day he had been psychic.

. He had been over the bridge of death and
- back again, and was now fearless.

“Wow, wow, wow!” said Rambow and

_her friends.

At this point I leﬁ and Rambow had her

i :
When 1 came back, .1m ‘was setﬂmg a

* *

clicked on a tape recorder. -

“He had explained earlier to the glrls and..;
S e_me "that he acted only as a medium be-
: r'tween usand. our Higher Selves. We could -

_creven amusing, .
- when the Roman Empire was having one ~ *:

~~the desert, whipping myself with thoms to

pillow behind his head and  preparing to go 8 ‘ward off the remptaﬁon to join the party.

into a trance. As he sank be]ow the surface:

of- consciousnea:, his left- hand nimbly . religious fanatic. . The: Higher Self didn't *

- specify in the.name of what religion 1 went A
. .around making life miserable for -myself: and *
' everyone. nearby ‘But then oné religion’ s

" Selves would respond. -

tent penchant for; refemng to ‘me as thou
and my son and to itself as we. But that, of

- ask’ queshons throtigh him and the H:gheri* ;one e asked, hopmg that | might have

: ~Judged by its responses; my ngh o Self - ,been Amor de: Cosmos or Chlef Maqmnna.

isa _brt on the stuffy side. It has an mterrmt-cf

Th ngh Sel o n
ecﬁons on,the namre’or(hhﬁ?band T
b niz ‘idea

: vanyway My demands for perfecﬁon from

Anyway, it told me that I am treading a ithese imperfect students!ed to frustraﬁo‘

dry.and dusty road: in_search -of ‘water.

“We are now avallable for questions
regarding past lives, if such enquiries are of L
interest to thee, my son,” it said. ;

“Sure,” I said. “Fire away.” S

It tuns out, I'm sony to say, that l've
never been anybody famous or giamorous S

Way back in ‘the third or fourth century . i

hell ofagoodhme lwasl:vingin acavein. .. .

“Theria dozen or so centuries later 1 wasa'’

fanaticism is on par with another 'S,
3 “What about :the life’ st before th
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